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Admissions Targets for 2010
Applications, Admits, SIRs


Entering 
Level  Region  Applicants


 
Admits  SIRs


2010 
Applicants


2010 
Admits 2010 SIRs


All Levels 2008 2009
% 


Change 2008 2009
% 


Change 2008 2009
% 


Change
% Change 
for 2010


  All Regions
  FRESNO/INYO/KINGS/KERN/TULARE 698 691 -1% 565 575 1.77% 145 167 15.17% 746.28 621 180.36 0.08%
  LOS ANGELES 2999 2974 -0.83% 2354 2181 -7.35% 193 208 7.77% 3211.92 2355.48 224.64 0.08%


 
 MONTEREY/SAN BENITO/SANTA 
CRUZ 134 136 1.49% 107 104 -2.80% 10 11 10% 146.88 112.32 11.88 0.08%


  NORTHERN CALIFORNIA 149 132 -11.41% 129 120 -6.98% 15 11 -26.67% 142.56 129.6 11.88 0.08%
  NORTHERN CENTRAL VALLEY 699 810 15.88% 580 702 21.03% 205 258 25.85% 874.8 758.16 278.64 0.08%
  ORANGE 821 647 -21.19% 707 549 -22.35% 43 43 0% 698.76 592.92 46.44 0.08%
 OTHER 181 141 -22.10% 104 76 -26.92% 19 10 -47.37% 152.28 82.08 10.8 0.08%
 RIVERSIDE/SAN BERNARDINO 569 614 7.91% 422 471 11.61% 32 53 65.63% 663.12 508.68 57.24 0.08%


 
SACRAMENTO/YOLO/PLACER/EL 
DORADO 569 461 -18.98% 478 391 -18.20% 57 50 -12.28% 497.88 422.28 54 0.08%


  SAN DIEGO/IMPERIAL 587 569 -3.07% 507 479 -5.52% 42 48 14.29% 614.52 517.32 51.84 0.08%
  SAN FRANCISCO BAY AREA 2919 2802 -4.01% 2477 2369 -4.36% 274 327 19.34% 3026.16 2558.52 353.16 0.08%
  SANTA BARBARA/VENTURA/SLO 283 304 7.42% 232 253 9.05% 18 24 33.33% 328.32 273.24 25.92 0.08%


10608 10281 8662 8270 1053 1210 11103.48 8931.6 1306.8 0.08%
Frosh
  All Regions 9574 9140 -4.53% 7976 7538 -5.49% 910 1079 18.57% 9871.2 8141.04 1165.32 0.08%
  FRESNO/INYO/KINGS/KERN/TULARE 627 625 -0.32% 508 533 4.92% 124 150 20.97% 675 575.64 162 0.08%
  LOS ANGELES 2725 2685 -1.47% 2180 1994 -8.53% 171 187 9.36% 2899.8 2153.52 201.96 0.08%


 
 MONTEREY/SAN BENITO/SANTA 
CRUZ 121 103 -14.88% 99 83 -16.16% 5 8 60% 111.24 89.64 8.64 0.08%


  NORTHERN CALIFORNIA 129 118 -8.53% 120 109 -9.17% 13 11 -15.38% 127.44 117.72 11.88 0.08%
  NORTHERN CENTRAL VALLEY 597 665 11.39% 504 604 19.84% 169 219 29.59% 718.2 652.32 236.52 0.08%
  ORANGE 729 577 -20.85% 641 503 -21.53% 39 41 5.13% 623.16 543.24 44.28 0.08%
  OTHER 126 104 -17.46% 79 69 -12.66% 14 6 -57.14% 112.32 74.52 6.48 0.08%
  RIVERSIDE/SAN BERNARDINO 546 586 7.33% 411 458 11.44% 31 50 61.29% 632.88 494.64 54 0.08%


 
 SACRAMENTO/YOLO/PLACER/EL 
DORADO 523 421 -19.50% 446 364 -18.39% 49 47 -4.08% 454.68 393.12 50.76 0.08%


  SAN DIEGO/IMPERIAL 529 526 -0.57% 472 449 -4.87% 36 45 25% 568.08 484.92 48.6 0.08%
  SAN FRANCISCO BAY AREA 2681 2496 -6.90% 2310 2171 -6.02% 245 297 21.22% 2695.68 2344.68 320.76 0.08%
  SANTA BARBARA/VENTURA/SLO 241 234 -2.90% 206 201 -2.43% 14 18 28.57% 252.72 217.08 19.44 0.08%


9574 9140 7976 7538 910 1079 9871.2 8141.04 1165.32 0.08%
Transfer
  All Regions 1034 1141 10.35% 686 732 6.71% 143 131 -8.39% 1232.28 790.56 141.48 0.08%
  FRESNO/INYO/KINGS/KERN/TULARE 71 66 -7.04% 57 42 -26.32% 21 17 -19.05% 71.28 45.36 18.36 0.08%
  LOS ANGELES 274 289 5.47% 174 187 7.47% 22 21 -4.55% 312.12 201.96 22.68 0.08%


 
 MONTEREY/SAN BENITO/SANTA 
CRUZ 13 33 153.85% 8 21 162.50% 5 3 -40% 35.64 22.68 3.24 0.08%


  NORTHERN CALIFORNIA 20 14 -30% 9 11 22.22% 2 0 -100% 15.12 11.88 0 0.08%
  NORTHERN CENTRAL VALLEY 102 145 42.16% 76 98 28.95% 36 39 8.33% 156.6 105.84 42.12 0.08%
  ORANGE 92 70 -23.91% 66 46 -30.30% 4 2 -50% 75.6 49.68 2.16 0.08%
  OTHER 55 37 -32.73% 25 7 -72% 5 4 -20% 39.96 7.56 4.32 0.08%
  RIVERSIDE/SAN BERNARDINO 23 28 21.74% 11 13 18.18% 1 3 200% 30.24 14.04 3.24 0.08%







Admissions Targets for 2010
Applications, Admits, SIRs


Entering 
Level  Region  Applicants


 
Admits  SIRs


2010 
Applicants


2010 
Admits 2010 SIRs


All Levels 2008 2009
% 


Change 2008 2009
% 


Change 2008 2009
% 


Change
% Change 
for 2010


 
 SACRAMENTO/YOLO/PLACER/EL 
DORADO 46 40 -13.04% 32 27 -15.63% 8 3 -62.50% 43.2 29.16 3.24 0.08%


  SAN DIEGO/IMPERIAL 58 43 -25.86% 35 30 -14.29% 6 3 -50% 46.44 32.4 3.24 0.08%
  SAN FRANCISCO BAY AREA 238 306 28.57% 167 198 18.56% 29 30 3.45% 330.48 213.84 32.4 0.08%
  SANTA BARBARA/VENTURA/SLO 42 70 66.67% 26 52 100% 4 6 50% 75.6 56.16 6.48 0.08%


1034 1141 686 732 143 131 1232.28 790.56 141.48 0.08%











































Mercurio, Jason, Charles CPID: 6026019 CSIS SSID: 5100891052


*6026019*ELC#:


12/13/1991 FR F 10
Former Name Place of Birth Birthdate Level Term


Campbell, CA United States


Languages and Study AbroadMilitary Service Active Duty: N Veteran: N Res/NG: NResidency status: R


High School Outside US N
College Outside US N
Language in 6-8
Language in 9-12
First Language English Only


Live in CA: Y Since: 12/13/1991 LT 18 guard: Y UC Emp: N CM: Last Sch CA: Y
Country of Citizenship: United States Country of Permanent Residence:


Citizenship Status: US Visa Type-Current: Visa Type-Planned:
Parent/Spouse/Guardian State of Legal Residence: CA Date: 02/10/1987


UCD 25153 Chemistry 25246 Economics
UCI 62153 Chemistry 65246 Economics


UCM M1Z31 Chem Sci - Chemistry M1246 Economics


UCSD 09153 Chemistry 09246 Economics
UCSB 25155 Chemistry (BS) 25246 Economics


2 Sixth College 1 Roosevelt 5 Marshall 3 Warren 6 Revelle 4 Muir


Current Address
3756 Xavier Ct
Campbell CA 95008
United States


Dom: 408-903-5472 Intl:


Perm Address
3756 Xavier Ct
Campbell CA 95008
United States


Dom: 408-903-5472 Intl:


Email: jcmercurio@yahoo.com


Mother's Info/Parent 2/Guardian


Educ Level Four-Year College/University
Curr occ Personal Assistant yrs 7
Prev occ yrs


Father's Info/Parent 1/Guardian


Educ Level Four-Year College/University
Curr occ Software Engineer yrs 20
Prev occ yrs


Parent Income Year Family Size Single


$150000 2009 3 Y
$150000 2008 3 Y
Student Income Year Family Size Single Parent


EOP: N Foster Care: N


ATP
Code


Abbreviated Name Full Name Type City State Spec Curr Grade
System


Begin End Diploma/Certificate Date


053103 WESTMONT HIGH S WESTMONT HIGH SCHOOL Pub CAMPBELL CA A - D, F 08/2006 06/2010 GSLS high school diploma 06 2010
004958 WEST VALLEY COL WEST VALLEY COLLEGE CCC SARATOGA CA A - D, F 06/2009 08/2009
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A HISTORY/SS Total Courses 8 Honors 7/8th 9th 10th 11th 12th School Name
09 World Geography & Cultures A A WESTMONT HIGH S 2
10 World History A A WESTMONT HIGH S 2
11 U.S. History (Early or Modern) A A WESTMONT HIGH S 2
12 American Government/Economics IP PL WESTMONT HIGH S 2


B ENGLISH Total Courses 8 Honors 7/8th 9th 10th 11th 12th School Name
09 English 1 (H) A A WESTMONT HIGH S 2
10 English 2 (The Wide World) A A WESTMONT HIGH S 2
11 English 3 (Amer. Literary Heritage) B A WESTMONT HIGH S 2
12 English 4 (Contemp Lit & Commun.) IP PL WESTMONT HIGH S 2


C MATH Total Courses 8 Honors 7/8th 9th 10th 11th 12th School Name
7/8 Alegebra I 2
09 Geometry A A WESTMONT HIGH S 2
10 Algebra II A A WESTMONT HIGH S 2
11 Trigonometry A A WEST VALLEY COL 1


D SCIENCE Total Courses 8 Honors 7/8th 9th 10th 11th 12th School Name
10 Biology A A WESTMONT HIGH S 2
11 Chemistry A A WESTMONT HIGH S 2
12 Chemistry (AP) AP IP PL WESTMONT HIGH S 2
12 Physics IP PL WESTMONT HIGH S 2


E LOTE Total Courses 6 Honors 7/8th 9th 10th 11th 12th School Name
7/8 Spanish I 2
09 Spanish 2 A A WESTMONT HIGH S 2
10 Spanish 3 B B WESTMONT HIGH S 2


F VPA Total Courses 2 Honors 7/8th 9th 10th 11th 12th School Name
12 Photography 1 IP PL WESTMONT HIGH S 2


Name: Mercurio, Jason, Charles CPID: 6026019TOTALS BY SUBJECT TOTAL BY GRADE
A HISTORY/SS 8
B ENGLISH 8
C MATH 8
D SCIENCE 8
E LOTE 6
F VIS/PERF ARTS 2
G ELECTIVES 6
TOTAL A-G 46


7/8th 4
9th 10
10th 10
11th 12
12th 10


46


HONORS


AP 2
HL
IB
CL
Sum 2
Computed Sum 2


School Name WESTMONT HIGH S WESTMONT HIGH S WESTMONT HIGH S
WEST VALLEY COL


WESTMONT HIGH S # of
grades


per year
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G ELECTIVES Total Courses 6 Honors 7/8th 9th 10th 11th 12th School Name
09 Integrated Science 1 A A WESTMONT HIGH S 2
11 Engineering Technology A A WESTMONT HIGH S 2
11 Computer Programming A A WESTMONT HIGH S 2


Course Totals by Grade 4 10 10 12 10 All Grades 46


Name: Mercurio, Jason, Charles CPID: 6026019


Name Type Score Date
SAT CR 510 10/09
SAT M 590 10/09
SAT W 520 10/09
SAT Total 1620 10/09


Name Type Score Date


ACT Math 25 10/09
ACT Sci 25 10/09
ACT Read 19 10/09


ACT Comp 23 10/09
ACT Eng 21 10/09


Name Type Score Date
SAT M2 540 11/09
SAT CH 580 11/09


Name Type Score Date Name Type Score Date


No SAT/ACT
No SAT II


IB Diploma N
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Honors/Awards
Type: Date:


Type: Date:


Type: Date:


Type: Date:


Type: Date:


Volunteer Work/Community Service
Hrs/Wk Wks/Yr


Hrs/Wk Wks/Yr


Hrs/Wk Wks/Yr


Hrs/Wk Wks/Yr


Hrs/Wk Wks/Yr


Activities
Hrs/Wk Wks/Yr


Hrs/Wk Wks/Yr


Hrs/Wk Wks/Yr


Hrs/Wk Wks/Yr


Hrs/Wk Wks/Yr


Special Programs Participation
Hrs/Wk Wks/Yr


Hrs/Wk Wks/Yr


Hrs/Wk Wks/Yr


Hrs/Wk Wks/Yr


Hrs/Wk Wks/Yr


CSF Honor Roll A 09/2007
I was part of the California Scholarship Foundation for grades 9-12. Requirement: 3.5 GPA or better.
-fundraising + 10 hours of community service each year.


National Physical Fitness O 12/2006
Commitment to and achievement in physical fitness for improved health and performance


Most improved O 02/2008
I was the most improved basketball player for the Junior Varsity team.


Basketball Team 10th 12 16
Junior Varsity Point Guard


Mixed Martial Arts 11th 12th 6 40
Martial Arts including: jujitsu, muay thai, kickboxing, and judo.


SAT Preparatory Course 11th 4 6
Course teaches how to do well on the SAT.


Name: Mercurio, Jason, Charles CPID: 6026019
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Employment
Position: From:


Hrs/Wk: To:


Position: From:
Hrs/Wk: To:


Position: From:
Hrs/Wk: To:


Position: From:
Hrs/Wk: To:


Position: From:
Hrs/Wk: To:


Use of Earnings


Gaps in Education?


Non A-G Coursework
Hrs/Wk: Wks/Yr:


Hrs/Wk: Wks/Yr:


Hrs/Wk: Wks/Yr:


Hrs/Wk: Wks/Yr:


Hrs/Wk: Wks/Yr:


Service Clerk at Smart & 06/2007
08/2010


10th 11th 12th
Year Round 10


Helping customers, organizing/restocking products, sanitation.


I bought my own car and my own computer.


N
Name: Mercurio, Jason, Charles CPID: 6026019
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ESSAY #1: My World and Aspirations
"Beep, Beep, Beep." The loud alarm on my new Envy Touch goes off. I rise seeking adventure. "A
brand new day" I say to myself. I gaze around my much loved messy room. 'I have lived in this room
my entire life', I think to myself as I turn on my favorite Linkin Park song. My life flashes before my
eyes as though time and space abruptly warp together. Yet, it's all in my mind. Skateboarding,
snowboarding, surfing, running, and much more; these flourishing memories flow through my
cerebrum. Feeling a deep sense of relaxation, once again I travel back in time to the good old days
when my brother lived with me. Each laugh and experience with him is priceless. I cherish ever
moment with Kevin, even when doing nothing at all in particular.
Coming back to reality, I realize that I dozed off to sleep again due to my daydreaming. I glance


upward and it's 7:30am. "Crap, I need to go" I mutter as I throw on my clothes. Matching white vans
with my favorite Zoo York shirt is surely an exotic way to begin the day. I take a bottomless mouthful
of air as I remember the chemistry exam I have today, and grapple within for a positive attitude. There
will be struggles today, yet I choose to trust in myself. I know that when I am willing to work for
something I want badly enough, I can always achieve it.


Suddenly, the warm scent of sweet cinnamon navigates its way into my nostrils, making them tingle
with pleasure. My dad is extremely caring and thoughtful to make breakfast for me, consisting of a full
glass of fresh squeezed orange juice with three whopping pieces of buttery French toast. I down
them, hardly chewing at all, and chug the juice. "Thanks, Dad" I shout as I scurry out the door. My
dad's the type of guy who can make breakfast and solve the most advanced computer issues. His
initiative and persistence helps him solve the most challenging problems.


As I stroll out the door and feel the breezy San Jose air sweep its long skinny fingers across every
inch of my body. I hop in my Honda Civic. Before leaving, I become aware of the wax on the curb and
I think back to when I used to want to become a professional skateboarder. As skateboarding slowly
disappeared out of my life, it gave way to a new interest in academics. My world was changing, and I
was changing with it. The dream faded as new passions wandered into my life. My parents have told
me that I will become a significant person in society. These words of encouragement, among other
things, keep me listening relentlessly, watching intently, and most of all, striving for my dreams and
aspirations. I have strong interest in chemistry and dream to one day become a chemist and discover
new drugs to help cure diseases that inflict the aging population.


ESSAY #2: Personal Qualities and Accomplishments
"Don't waste your time Jason, it's just not you", my dad told me as I shot my last free throw, missing
the hoop in our front yard. Although this story may seem like an average teenage sports story, it is
special in quite a few ways, and unquestionably unique to me. The odds were stacked high against
me to make a basketball team because I was lacking the basic physical attributes to be an excellent


player. I was 5 foot 4 inches and 110 pounds, and not very athletic. Even worse, I had never been
part of a school sports team. In fact, I had been turned down from making a team on three separate
occasions. I finally realized my freshman year that messing around with friends on the court just
wouldn't cut it. I would definitely need to improve my skills to make the highly competitive high school
basketball team sophomore year.


But during my freshman summer, I set out determined to make the basketball team. My willpower
was not to prove anyone wrong, but to make the team because I had love for the sport. I put forth my
best efforts and started improving dramatically. I changed my state of mind from playing around with
the game to actually improving myself to get better. I made the decision that I would make that team
and nothing could stand in my way. Everyday I practiced shooting, dribbling, passing, and defense. I
began to notice my skills building to the point where I could handle the high school level competition
against me.


I made the team, yet unfortunately rode the bench most of the season with very little playing time.
Although it was difficult to watch on the sideline of games, my spirit stayed strong. I showed up at
every practice, gave the game my 100% and encouraged my fellow teammates on towards victory.
My coach pushed me hard physically and mentally. Nevertheless, getting through the intense
practices with the team increased my confidence and made me start to believe in myself. I made my
first and only three point shot against Live Oak, a moment I will always remember. After I saw the ball
go in the hoop, the crowd went wild and I felt alive. I moved back on defense and the overjoyed smirk
on my face lasted for awhile. I couldn't see Mom's face, but I imagined she was the one jumping up
and down in the bleachers longer than my loyal friends.


I grew personally that year beside improving my ability to play basketball. I learned how to be a strong
and dedicated team player, how to share, and how to encourage. I juggled six challenging courses at
school along with two hours of practice every day. I also developed a sense of pride, and gained the
ability to take constructive criticism. At the end of the season I was given the award for "Most
Improved". Beyond that, there was an even greater reward: the qualities of tenacity and persistence
that will stay with me for life.


Personal Statements (Page 1 of 2) Name: Mercurio, Jason, Charles CPID: 6026019
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Personal Statements (Page 2 of 2)


Over the last few years I've noticed a transformation in my older brother who attends UC-Merced. He
has grown in intelligence, academic discipline, and social maturity. He has inspired me and I look
forward to the new challenges and experiences of a higher education. Based upon my academic
experience so far, I believe I am equipped to succeed at a University of California.


Name: Mercurio, Jason, Charles CPID: 6026019
Additional Comments:
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Releases
App/Scores: Y Scholarship Agencies: Y Parent/Guardian/Spouse: Y Counselor: Y Student Orgs: Y


U.S. Citizen?
Father: Y Mother: Y


Physically Present in CA for Last 3 Years?
Student: Y Father: Y Mother: Y


Restricted Scholarship Codes
139 140 141 203 204 210 211 221
228 712 818 828


Name: Mercurio, Jason, Charles CPID: 6026019
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Shafter High School
Kern Union High
Connie Sack, Principal


Street Address: 526 Mannel Avenue Shafter, CA 93263
Mailing Address: 526 Mannel Avenue Shafter, CA
93263


Phone: (661) 746-4961


Web Site: shafter.kernhigh.org/


Course Contact: Octavio Patino
Course Contact Phone: (661) 746-4961 Ext:76035


School Accreditation (WASC) Status: Accredited
(through 2012)


List Last Updated: 9/17/10 10:21 AM


ATP/CEEB code: 053360
CDS code: 15 63529 1535087


School Governance: Public
Primary School Type: Comprehensive HS (classroom
based)
Secondary School Type(s): Comprehensive HS


Special Program(s): Independent/Home Study; Migrant
Education


Term Type: Semester


Course List for 2010-11


The following courses meet requirements for admission to the University of California.


 denotes courses that have been approved for extra honors credit: a=5, b=4, c=3.


 denotes courses that cannot be used to fulfill the "g" elective requirement.


The 'category' column represents the specific subject requirement fulfilled by the course.


Click the year link to go to the course list for that year


All available course lists for this school: 2002-03 2003-04 2004-05 2005-06 2006-07 2007-08 2008-09 2009-
10 2010-11


a - History / Social Science - 2 years required


Two years of history/social science, including one year of World History, Cultures or Geography; and one
year of US History or one-half year of US History and one-half year of American Government/Civics.


Course Title
Transcript


Abbreviation(s)
Category


Honors
Type


Course Notes


AP Government and
Politics United States


AP GovPol US
American Government /
Civics


AP Semester 


AP United States
History


US HST 11 AP U.S. History AP


12/1/2010 University of California a-g Course Lists
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American Government
P.A.S.S.


American Government
P.A.S.S.


American Government /
Civics


Semester 


U.S. History A
P.A.S.S.


U.S. History A
P.A.S.S.


U.S. History Semester 


U.S. History B
P.A.S.S.


U.S. History B
P.A.S.S.


U.S. History Semester 


Government P Govt 12 P
American Government /
Civics


Semester 


Government HP Govt 12 HP
American Government /
Civics


H Semester 


U.S. History P US HST 11 P U.S. History


U.S. History (H)
US HST 11 HP,
USHST 11 HP


U.S. History


World History P WLD HIST P
World History /
Geography / Cultures


World History GP WLD HST GP
World History /
Geography / Cultures


b - English - 4 years required


Four years of college preparatory English. Students may only use 1 year of ESL/ELD English.


Course Title
Transcript


Abbreviation(s)
Category


Honors
Type


Course Notes


English IA P.A.S.S. English IA P.A.S.S. English Semester 
English IB P.A.S.S English IB P.A.S.S. English Semester 
English IIA P.A.S.S English IIA P.A.S.S English Semester 
English IIB P.A.S.S. English IIB P.A.S.S. English Semester 
English IIIA P.A.S.S. English IIIA P.A.S.S. English Semester 
English IIIB P.A.S.S. English IIIB P.A.S.S. English Semester 
Themes in Literature A
P.A.S.S.


Themes in Literature A
P.A.S.S.


English Semester 


Themes in Literature B
P.A.S.S


Themes in Literature b
P.A.S.S.


English Semester 


English 10 GP ENG 10 GP English
English 10 P ENG 10P English
English 11 HP ENG 11HP English H
English 11 P ENG 11 P English
AP English Literature
and Composition


ENG 12 AP English AP


English 12 P ENG 12 P English
English 9 GP ENG 9 GP English
English 9 P ENG 9P English


ENG/ELD 4 P


12/1/2010 University of California a-g Course Lists
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English/ELD 4 P
ENG/ELD 4 P,
ENG/ELD4/GEN


English-ESL/ELD Allow max. of 1 unit
for ESL/ELD courses


c - Mathematics - 3 years required, 4 years recommended


Three years of college preparatory mathematics that includes the topics covered in Elementary
Algebra/Algebra 1, Geometry and Advanced Algebra/Algebra 2. Approved Integrated Math courses may
be used to fulfill part or all of this requirement.


Course Title
Transcript


Abbreviation(s)
Category


Honors
Type


Course Notes


Algebra CD Algebra 1; Yr 2 of 2
Math Analysis (HP) MATH ANAL HP Advanced Mathematics H
Algebra IA P.A.S.S Algebra IA P.A.S.S. Algebra 1 Semester 
Algebra IB P.A.S.S. Algebra IB P.A.S.S. Algebra 1 Semester 


Algebra 1P
ALG 1 P, ALGEBRA
1 P


Algebra 1


Algebra A/B, Algebra P A/B Algebra 1; Yr 1 of 2
Algebra/Adv ALG/ADV P Algebra 2
AP Calculus AB CALC12 AP/AB Advanced Mathematics AP
Geometry 10 P GEOM 10 P Geometry
Math Analysis P MATH ANAL P Advanced Mathematics
AP Statistics STATISTICSAP Advanced Mathematics AP


d - Laboratory Science - 2 years required, 3 years recommended


Two years of laboratory science, including two of the three fundamental disciplines of Biology, Chemistry
and Physics. This requirement can also be met by completing the latter two years of a 3-year Integrated
Science program.


Course Title
Transcript


Abbreviation(s)
Category


Honors
Type


Course Notes


Agriculture Biology Ag Biology P Biological Science
Biology A P.A.S.S. Biology A P.A.S.S. Biological Science Semester 
Biology B P.A.S.S. Biology B P.A.S.S. Biological Science Semester 


Biology P
Biology GP, Biology
P


Biological Science


AP Biology
BIO/ADV A P,
BIO/ADV AP


Biological Science AP


Chemistry HP Chemistry HP Chemistry H
Chemistry P Chemisty P Chemistry
Physics P Physics P Physics


12/1/2010 University of California a-g Course Lists
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e - Language Other than English - 2 years required, 3 years recommended


Two years of the same language other than English.


Course Title
Transcript


Abbreviation(s)
Category


Honors
Type


Course Notes


AP Spanish Literature AP Span Lit LOTE Year 4+ AP
Span Speaking 1 SPANSPKNG 1P LOTE Year 1
Span Speaking 2 SPANSPKNG 2P LOTE Year 2
Spanish 1 P Spanish 1 P LOTE Year 1
Spanish 2 P Spanish 2 P LOTE Year 2
Spanish 3 P Spanish 3 P LOTE Year 3
AP Spanish Language SPANISH 4 AP LOTE Year 4+ AP
Spanish 4 P Spanish 4 P LOTE Year 4+


Spanish/Speaking 3 P
SPAN/SPKG 3P,
SPANSPKNG 3P


LOTE Year 3


f - Visual & Performing Arts - 1 year required


Course Title
Transcript


Abbreviation(s)
Category


Honors
Type


Course Notes


Mixed Choir 1 Mixedchoir 1 Music (Intro)
Advanced Mixed
Chorus


Chorus/Mixed Music (Advanced)


Beginning Instruments INSTRMT/BEG Music (Intro)
Sculpture Sculpture Visual Arts (Intro)
History of American
Cinema


History Amer Cinema Theater Arts (Intro)


Ceramics Ceramics Visual Arts (Intro)
Jazz Band Band/Jazz Music (Intro)


Drama 2 Drama 2
Theater Arts
(Advanced)


Intermediate Art ART/INT Visual Arts (Advanced)


Band/Adv 10 Music (Advanced) Max. 2 yrs Band/Adv
9-12


Band/Adv 11 Music (Advanced) Max. 2 yrs Band/Adv
9-12


Band/Adv 12 Music (Advanced) Max. 2 yrs Band/Adv
9-12


Band/Adv 9 BAND/ADV Music (Advanced) Max. 2 yrs Band/Adv
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9-12
Band/Marching BAND/MARCHING Music (Intro)


Band/Stage 10 Music (Advanced) Max. 2 yrs
Band/Stage 9-12


Band/Stage 11 Music (Advanced) Max. 2 yrs
Band/Stage 9-12


Band/Stage 12 Music (Advanced) Max. 2 yrs
Band/Stage 9-12


Band/Stage 9 Music (Intro) Max. 2 yrs
Band/Stage 9-12


Beginning Art Art/Beg 9-12 Visual Arts (Intro)
Ceramics & Sculpture CERAMC/SCULP Visual Arts (Intro)
Drama 1 DRAMA 1 Theater Arts (Intro)
Exploring Music Explor Music Music (Intro)
History, Theory &
Interpretation


Music (Intro)


Photography 1 Photo 1 9-12 Visual Arts (Intro)
Technical Theater Tech Theater Theater Arts (Intro)
Advanced Band BAND/ADV Music (Advanced)


g - Elective - 1 year required


One year (two semesters), in addition to those required in "a-f" above. All courses must be listed under "a-


f" above with the exception of courses marked with a blue diamond ( ) in Mathematics, Language Other
than English, and VPA; plus the following:


Course Title
Transcript


Abbreviation(s)
Category


Honors
Type


Course Notes


Earth Science P
EARTH SCI P, Earth
Science GP


Science-Physical


Journalism P Journalism 9-12 P English
Economics P.A.S.S. Economics P.A.S.S History / Social Science Semester 
Economics P ECON 12 P History / Social Science Semester 
Economics HP ECON 12 HP History / Social Science Semester 


Physical Science GP
PHY SCI G P, PHY
SCI GP


Science-Physical Semester 


Physical Science P Phy Sci P Science-Physical
Agriculture Science 2 AGRIC SCI 2 Science-Biological
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Begin a New Search


Return to Doorways Home Page


Return to UC Home Page


Send e-mail to: hsupdate@ucop.edu


Â© 2001-2010 UC Regents


12/1/2010 University of California a-g Course Lists


C:/…/University of California a-g Cours… 6/6











1 
 


UC CAMPUS READ SHEETS FALL 2010 
KEY TO APPLICATION READ SHEET 


 
Applicant Data Box 
• Name:  Last Name, First Name, Middle Name 
• Major: College and Major applied to 
• Parent Highest Educ: Highest education level attained by either parent  
• Income/Family Size: Annual income and family size  
• From Single Parent: “Y” indicates applicant comes from a single parent family 
• Is Single Parent: “Y” indicates applicant is a single parent themselves 
• Foster: “Y” indicates applicant was or is in foster care or a group home 
• ELC: “Y” indicates Eligible in the Local Context - applicant has an A-G GPA in the top 4% of graduating 
seniors from this California high school 
• CPID: Application ID 
• Campus Submit Date: Date the application was forwarded to the campus 
• Intl: “Y” indicates the student is an international applicant 
• Cal Resident: Self-reported California residency (R=resident, B=bonafide resident, N=non-resident) 
• Mixed Records: “Y” indicates application has mixed US and foreign academic credentials 
• Vet: Veteran status. “Y” indicates current or former military service 
 
School Profile Box 
• High School: High School Name 
• Location: City and county 
• Setting: California Department of Education categorization of city where high school is located 
• CDS Type: California Department of Education classifications for public and private high schools.  Public: 
high school, K-12, continuation, adult, alternative, etc.; private: boys only, girls only, coeducational. 
• OP Approved Course List: “Y” indicates if an updated A-G approved course list is on file with UCOP 
• Socio-economically Disadvantaged: “Y” indicates school is socio-economically disadvantaged per the API 
Report  
• ATP Code:  Code assigned by College Board 
• CDS Code:  Code assigned by the California Department of Education 
• Type: public or private 
• WASC: “Y” indicates school is accreditated by WASC  
• Yr Round:  “Y” indicates Year Round Instructional Schedule 
• Charter:  “Y” indicates school is a charter school 
• Grade Span: Grade levels present in this applicant’s high school 
• Enrollment: Total enrollment in this school from the October CBEDS report 
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School Profile - Performance 
• API State Rank: Latest available school API ranking. A rank of 10 is highest; 1 is lowest. The API 
summarizes the results of various indicators (i.e., statewide tests) which include: Standardized 
Testing and Reporting (STAR) Program and the California High School Exit Examination. Data 
available for public California schools only 
• API Similar Schools Rank: Like the latest API statewide rank except the distribution is smaller because it 
only includes 100 schools and shows a school’s relative placement compared to 100 other schools with similar 
opportunities and challenges.  The 100 similar schools are selected based on a number of demographic 
characteristics.  Rank of 10 is highest; 1 is lowest. Data available for public California schools only 
• SAT Reasoning Quintile: Rank is 1=Highest and 5=Lowest 
 
School Profile – School Environment 
• Emergency Credentials: % of teachers who do not qualify for credential or internship but meet 
minimum certification requirements 
• Student/Teacher Ratio: number of students to one teacher 
• English Learners (Limited English Proficient): % of English Learners in the school 
• Elig for Free/Red Meal (Eligible for free & reduced price meals): % students in the school eligible for this 
benefit 
• First Gen College (First Generation College): % of students where neither parent has graduated 
from college 
• 10th Grade Attrition: % of net enrollment lost between the beginning of 10th grade to graduation three years 
later 
• Did not complete A–G: % of graduating seniors who did not complete the A-G course pattern 
required for UC admission   
• Females: % of total enrolled that are female 
• Avg Fam Incm UC Apps: Average parental income as self-reported by UC applicants to this school 
 
School Profile - YYYY Seniors 
• HS Graduates: Number of seniors from this high school who graduated 
• Apps to any UC Campus: Number of applicants from this high school who applied to any UC campus 
• % Applied to UC: Percent of graduates who applied from this high school to any UC campus 
 
School Profile - Campus Pool  
• Apps: Total Campus applications from this school for the previous fall cycle 
• Adm: Total Campus admits from this school for the previous fall cycle 
• SIR: Total Campus SIRs from this school for the previous fall cycle 
 
School Profile - Testing YYYY Avg  
• SAT Reading: Average SAT Reading score for seniors from this school 
• SAT Math: Average SAT Math score for seniors from this school 
• SAT Writing: Average SAT Writing score for seniors from this school 
 
School Profile - School Honors (from A-G course lists) 
• AP Crs offered per yr: Number of semester AP courses offered by the high school 
• Hon Crs (AP/IB/HL): Number of semester AP/IB/HL honor courses offered by the high school.  Does not 
include college level courses  
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 Percentile Ranking Box   
The coursework and test score sections extensively use percentiles. Percentiles divide ranked distributions into 
100 equal sized groups and are often used to show relative performance. Percentiles are on a 99 point scale, with 
99 being highest. For example, a test score at the 83rd percentile represents a score in the top 17% (100 – 83) of 
that group. 
 
Four categories of percentiles are displayed on the read sheet to help provide educational context for the 
applicant’s academic achievements. Unless stated otherwise, the percentiles represent comparisons to applicants 
from the previous three admission cycles.  
 
Percentile categories: 
• Pool UC: applicant’s percentile rank among all applicants to UC systemwide (entire pool) 
• Pool Campus: applicant’s percentile rank among campus applicants (campus pool ) 
• School UC: applicant’s percentile rank among all UC applicants from the same school (school pool-to-entire 
pool) 
• School Campus: applicant’s percentile rank among campus applicants from the same school (school-to-
campus pool).  Data for this category are provided for high schools that have populations of at least 20 
applicants in the comparison pool.  
 
Percentile Rankings - Coursework 
• Unweighted GPA: A-G GPA (no honors points), based on 10th and 11th only 
• Weighted GPA: A-G GPA with extra points for honors – no cap, based on 10th and 11th 


only 
• A-G Courses: Total number of A-G courses (semesters) taken by this applicant 
 
Honors (HL/AP/IB/CL) 
• Sophomore-Junior: Total allowable UC approved honors courses (sem) taken in grades 10-11 (AP,IB, HL, 
CL) 
• Senior: Total UC approved honors courses (sem) taken/planned in senior year (AP, IB, HL 
and CL) 
• Calendar: Semester: (S), Block (B), Quarter (Q), Trimester (T), or Other (O) as marked by applicant.  Note 
that coursework data are self-reported by the applicant. 
 
Percentile Rankings - Test Scores 
Note test scores are self-reported if official scores are not available. 
• UC Score: Test based score (1-500 scale) used for determining UC eligibility. Based on converted 
scores from the best SAT/ACT sitting and the highest two subject exams from two different areas 
• SAT Reading, Math, Writing: Scores from the best sitting 
• ACT Reading, Math, Science, and English/Writing: Scores from the best sitting 
• SAT Subject Test Scores: Two highest subject exams from different subject areas 
 
Outreach Participation Box 
Outreach programs in which applicant has reported participation. 
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UNIVERSITY OF CALIFORNIA  ACADEMIC SENATE ∙ Merced Division 


 
Undergraduate Council 


Minutes of Meeting 
September 8, 2010 


 
I. MEETING 
Pursuant to call, the Undergraduate Council met at 10:00 am on Wednesday, September 
8, 2010, in Room 232 of the Kolligan Library, Chair Susan Amussen presiding. 
 


II. CHAIR’S REPORT 
Chair Amussen gave an overview of UGC’s agenda for this year: 


• This year there will be four program reviews. UGC will revisit last year’s 
undergraduate program review policy and edit it to meet current needs.  


• The General Education subcommittee needs to submit proposals for revising 
Core-100. 


• The UGC Admissions subcommittee will work with the UCM Office of 
Admissions in order to set policies to make UC Merced a selective campus. 


• Professor Cristian Ricci has agreed to serve another term on the UC Committee 
on International Education. 


 
III. REPORT FROM JANE LAWRENCE, VICE CHANCELLOR STUDENT AFFAIRS 


• The memo circulated to UGC includes information to familiarize members 
with some of the initiatives Student Affairs and academic units across campus 
have been developing to help first-year students transition into UC Merced. 


• Increased first-year student support is necessary for student academic and 
psycho-social success. 


 
IV. REPORT FROM KEVIN BROWNE, ASSISTANT VICE CHANCELLOR FOR 


ENROLLMENT MANAGEMENT 
• Approximately 4,395 students enrolled as of Monday, September 6, 2010. 
• A goal of Enrollment Management is to have a higher retention rate, firstly 


between first and second year but also importantly between second and third 
year. 


• Enrollment Management has begun tracking the number of students who 
transfer away from UCM as opposed to those who drop out. 


 
IV. OVERVIEW OF UGC’S SLATE OF SUBCOMMITTEES 


Chair Amussen recommends a different slate of committees from last year in the 
interest of managing the growing responsibilities within UGC. There will be four 
subcommittees with the following membership: 
a. Program Review 
Peter Vanderschraaf, Gregg Camfield, and three external tenured faculty 
members appointed by CoC. 
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b. General Education 
Jack Vevea, Benoit Dayrat, and three external members, Holley Moyes, Virginia 
Adán-Lifante, and Henry Forman.  
c. Admissions/Financial Aid 
UGC Chair Susan Amussen, Stefano Carpin and Wei-Chun Chin.  
Priorities of this subcommittee will change as the admissions process becomes 
more selective. One important responsibility will be deciding how to weigh the 
different criteria for admissions. Priorities will also be affected as UCM changes 
its relationship with the referral pool. 
d. Undergraduate Academic Programs and CRFs 
Jay Sharping, Elliott Campbell and Linda-Anne Rebhun. 
This sub-committee reviews new academic programs and any policies related to 
undergraduate academic programs, courses, etc. It has absorbed the 
responsibilities of the Policy subcommittee. 
 


V. GENERAL EDUCATION COMMITTEE CHAIR, Jack Vevea 
a. Due to higher enrollment levels and a higher number of first-years taking 


Writing 1, a disproportionate number of students will need to take Core 1 
during spring semester. UCM will likely be unable to accommodate everyone 
under the current classroom model.  


b. The Gen Ed committee received a memo from Professor Wil Van Breugel, 
member of the Core 1 Organizing Committee (8/27/10). The memo outlines 
three options for managing Core 1 enrollment issues:  


 Option 1:  Students attend one lecture per week, but instead of that 
 lecture being offered twice during each week it would be given three 
 times. 


  Option 2:  Dispense with live lectures and offer all lectures as podcasts. 
 Option 3:  Offer a mixture of live lectures and podcasts, where specified 
 discussion sections attend live lectures on determined dates while others 
 view podcasts (and all attend an equal number of live lectures). 
 
The General Education Subcommittee discussed these options and voted in favor 
of Option 3.  


 
ACTION: UGC passed an informal resolution endorsing the suggestion put forth by the 
General Education sub-committee to change the structure of Core 1. 


 
VI. DROPPING STUDENTS FROM CLASSES FOR NON-PAYMENT OF FEES AND 


ROLE OF FACULTY 
Faculty members have been asked to ban students from classes for non-payment of fees. 
Chair Amussen asked for UGC approval to write a letter to the Registrar on behalf of the 
UGC explaining that the faculty does not understand its role in policing student 
attendance. 
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VII. APPLIED MATHEMATICS PROGRAM REVIEW REPORT 
Last year UGC conducted its first Program Review. UGC must now accept the report and 
decide if there are any items to which special attention should be drawn. 


 
Professor Vanderschraaf spoke about some of the issues with the first program review, 
including scheduling difficulties.  


 
It was noted that the first program review was basically a resource request, and did not 
make many specific recommendations for changes to the program. 


 
Several clarifications were requested regarding specific areas of the program review, 
including: 
 The definition of Program Coordinator 
 The recommendation for a Visiting Assistant Professor Program. This was clarified as 


follows: the program was likened to a rotating post-doctoral program, and was 
deemed useful as a way to easily increase the course offerings in Applied 
Mathematics. 


 A concern was raised that the language of the program review was restrictive 
regarding the use of ladder-rank faculty. 


 A concern was raised regarding the contradictory nature of the recommendations of 
the review for faculty responsibilities. It was noted that the review recommends that 
faculty spend more time teaching lower-division undergraduate courses and spend 
less time focusing on administrative duties. 


A discussion ensued regarding the changing nature of the program review process and 
the purpose of the program review.  


 
ACTION: A motion was put forth, seconded and carried to accept the Applied 
Mathematics program review report.  


 
VIII. PROPOSED REVISIONS TO THE UNDERGRADUATE PROGRAM 


REVIEW GUIDELINES 
The current guidelines were accepted for one year, so a revision was conducted over the 
summer. Revisions include: 
 The self-study is less structured than last year. 
 The review team was clarified. Clear guidelines and questions for the review team 


have been provided.  
 Several small changes were made in order to customize the guidelines for this 


campus. 
Four program reviews will be conducted this year, in: Economics, Writing, 
Environmental Engineering, and Physics. The Program Review sub-committee will work 
with the programs under review to choose the review teams. 
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ACTION: A motion was put forth, seconded and carried to approve the revised program 
review policy. The policy will be sent to the Senate standing committees and the Schools 
Executive committees for input. A cover letter from Chair Amussen summarizing the 
changes made will also be included. 
 


IX. REQUEST FROM THE WASC STEERING COMMITTEE 
In the conclusion of its Capacity and Preparatory Review Report, UC Merced noted that 
the campus would achieve the following goal: "By Fall 2010 and pending 
recommendations of the GE Ad-Hoc Committee, revise Core 100 or identify some other 
form of general education." In its Educational Effectiveness Review Report, UC Merced 
must describe the status of its response to this goal.  The WASC Steering Committee 
asked that the General Education Subcommittee submit a written response for inclusion 
in UC Merced’s Educational Effectiveness Review Report by Friday, September 24.  
The General Education subcommittee will submit to WASC a short-term solution and a 
proposal for a long-term solution for revising Core-100. 
 


X. POLICY FOR APPROVING NEW MINORS 
UGC needs to amend the current policy for approving minors to ensure proper program 
assessment can take place. The following sentence should be included: “All proposals for 
minors should include program learning outcomes and an assessment plan.” 
 
ACTION: A motion was put forth, seconded and carried to approve the amendment. 
The proposed policy will be distributed to the Schools for input. 
 


XI. POLICY FOR AUDITING COURSES 
It is currently not possible to formally register to audit a course on campus. A policy is 
needed to make formal auditing possible. This will be discussed further at a later 
meeting. 
 


XII. UGC ACADEMIC CALENDAR AND DEADLINES 
A request was made to move the last day to submit proposals for CRFs for Fall 2011 to 
March 1st. 
 
ACTION: A motion was put forth, seconded and carried to approve the new UGC 
Academic Calendar. It will be posted on the Senate website. 
 


XIII. SYSTEMWIDE REVIEW ITEMS 
http://www.universityofcalifornia.edu/senate/underreview/welcome.html 
 


a. Proposal to Rename UC Fees as Tuitions 
b. Report of the Post-Employment Benefits Task Force 


 
ACTION: These items will be tabled for discussion on September 22. 



http://www.universityofcalifornia.edu/senate/underreview/welcome.html�






Student 
FTE


Senate 
Faculty FTE


Non-Senate 
Faculty FTE


Student/Senate 
Faculty Ratio


Student/Faculty 
Ratio (4)*


Undergraduate
School of Engineering


Bioengineering BS 107 3.0 0.0 35.7 35.7
Computer Science & Engineering BS 162 6.0 1.6 27.0 21.3
Environmental Engineering BS 58 7.5 1.3 7.7 6.6
Materials Science & Engineering BS 15 4.0 0.0 3.8 3.8
Mechanical Engineering BS 173 5.0 1.0 34.6 28.8


School of Natural Sciences
Applied Mathematical Sciences BS 54 8.0 7.5 6.8 3.5
Biological Sciences BS 744 17.0 4.1 43.8 35.3
Earth Systems Science BS 25 6.0 0.0 4.2 4.2
Chemical Sciences BS 100 8.0 4.2 12.5 8.2
Physics BS 37 7.5 2.0 4.9 3.9


School of Social Sciences, Humanities & Arts
Anthropology BA 18 3.0 0.0 6.0 6.0
Cognitive Science BA BS 89 5.0 0.0 17.8 17.8
Economics BA 51 5.5 0.9 9.3 8.0
History BA 78 6.0 0.3 13.0 12.4
Literatures & Cultures BA 72 6.0 8.4 12.0 5.0
Management BS 191 0.0 1.2 0.0 159.2
Political Science BA 159 4.0 0.0 39.8 39.8
Psychology BA 379 7.0 0.0 54.1 54.1
Social & Cognitive Science (2)* BA  0 0.7 5.3 0.0 0.0
Sociology (3)* BA 0 3.0 0.0 0.0 0.0
World Cultures & History (1)* BA 3 5.0 42.5 0.6 0.1


Total number of undergraduate programs 21   


(4)* Includes senate and non-senate faculty
Note: SSHA faculty FTE had not been completely reapportioned at time of the employee database snapshot 
Note: Students with undeclared majors and students with a school designation but have not formally declared a major are not included in 
student FTE totals or ratios.


Prepared by:  UC Merced IPA, 11-22-2010


Fall 2009 Undergraduate FTE Student/Faculty Ratios by Program
FY 2009-10 


Undergraduate 
Majors


Degree


(1)* Split into 2 new programs in Fall 2007:  1.  History and 2. Literatures & Cultures.  World Cultures & History is closed to new students.  
Faculty who teach subjects not currently offered as majors (Art, Philosophy, Foreign Languages, etc.)  and Merritt Writing Program faculty 
are assigned to World Cultures & History
(2)* Split into 3 new programs from fall 2006 to fall 2008: 1. Cognitive Science, 2. Economics and 3. Psychology.  Social & Cognitive Science 
is closed to new students


(3)* Sociology was not offered as a major in fall 2009







Student 
FTE


Senate 
Faculty FTE


Non-Senate 
Faculty FTE


Student/Senate 
Faculty Ratio


Student/Faculty 
Ratio (3)*


Undergraduate
School of Engineering


Bioengineering BS 111 3.0 0.0 37.0 37.0
Computer Science & Engineering BS 188 8.5 2.0 22.1 17.9
Environmental Engineering BS 70 7.5 0.5 9.3 8.8
Materials Science & Engineering BS 16 4.0 0.0 4.0 4.0
Mechanical Engineering BS 241 5.0 1.3 48.2 38.3


School of Natural Sciences
Applied Mathematical Sciences BS 72 7.0 13.1 10.3 3.6
Biological Sciences BS 936 17.0 4.0 55.1 44.6
Earth Systems Science BS 27 6.0 0.0 4.5 4.5
Chemical Sciences BS 152 9.0 1.0 16.9 15.2
Physics BS 43 8.5 5.9 5.1 3.0


School of Social Sciences, Humanities & Arts
Anthropology BA 41 4.0 1.0 10.3 8.2
Cognitive Science BA BS 99 4.5 1.0 22.0 18.0
Economics BA 80 5.5 0.8 14.5 12.7
History BA 100 5.5 1.9 18.2 13.5
Literatures & Cultures (2)* BA 100 7.0 47.9 14.3 1.8
Management BS 229 0.0 2.9 0.0 79.0
Political Science BA 118 6.0 2.0 19.7 14.8
Psychology BA 480 7.0 4.2 68.6 42.9
Sociology BA 66 4.0 4.6 16.5 7.7
World Cultures & History (1)* BA 1 6.0 6.4 0.2 0.1


  
Total number of undergraduate programs 20   


(3)* Includes senate and non-senate faculty


Prepared by:  UC Merced IPA, 11-15-2010


Fall 2010 Undergraduate FTE Student/Faculty Ratios by Program
FY 2010-11 


Undergraduate 
Majors


Degree


(1)* Split into 2 new programs in Fall 2007:  1.  History and 2. Literatures & Cultures.  World Cultures & History is closed to new students.  
Faculty who teach subjects not currently offered as majors (Art, Philosophy, Foreign Languages, etc.) are assigned to World Cultures & 
History


(2)* Literatures & Cultures include non-senate faculty assigned to the Merritt Writing Program.


Note: Students with undeclared majors and students with a school designation but have not formally declared a major are not included in 
student FTE totals or ratios.





		Fall 2009

		Fall 2010










 2009-10 Faculty Workload SummaryCourse SC(Multiple Items)
RANK (All)


Senate Non-Senate
Total Credit 


Sects
Total 


Enrolled
Total 


SCHrs
Total % 
SCHrs


School
Subjec
t


Credit 
Sects Enrolled SCHrs


% 
SCHrs


Credit 
Sects Enrolled SCHrs


% 
SCHrs


ENG BEST 64 126 453 100% 0% 64.0 126.0 453.0 100%
BIOE 9 36 132 100% 0% 9.0 36.0 132.0 100%
CSE 14 136 528 19% 10 859 2264 81% 24.0 995.0 2792.0 100%
EECS 38 109 521 100% 0% 38.0 109.0 521.0 100%
ENGR 33 700 1920 58% 7 371 1388 42% 40.0 1071.0 3308.0 100%
ENVE 11 73 519 66% 4 71 264 34% 15.0 144.0 783.0 100%
ES 85 218 1413 99% 2 4 15 1% 87.0 222.0 1428.0 100%
ME 6 88 268 58% 5 62 197 42% 11.0 150.0 465.0 100%
MEAM 21 48 233 100% 0% 21.0 48.0 233.0 100%
MSE 10 33 103 100% 0% 10.0 33.0 103.0 100%


ENG Total 291 1567 6090 60% 28 1367 4128 40% 319.0 2934.0 10218.0 100%
NS BIO 79 1841 6384 62% 32 1357 3961 38% 112.0 3198.0 10345.0 100%


CHEM 65 805 2866 43% 11 1107 3811 57% 76.0 1912.0 6677.0 100%
ESS 15 189 965 99% 2 3 10 1% 17.0 192.0 975.0 100%
MATH 45 773 2981 25% 47 2346 8847 75% 92.0 3119.0 11828.0 100%
NSED 0% 24 298 448 100% 24.0 298.0 448.0 100%
PHYS 66 272 1040 27% 12 701 2801 73% 78.0 973.0 3841.0 100%
QSB 151 368 1170 99% 1 2 6 1% 152.0 370.0 1176.0 100%


NS Total 422 4248 15406 44% 129 5814 19884 56% 551.0 10062.0 35290.0 100%
SSHA ANTH 8 295 1180 67% 3 146 584 33% 11.0 441.0 1764.0 100%


ARTS 3 129 516 17% 25 665 2507 83% 28.0 794.0 3023.0 100%
CHN 0% 4 95 380 100% 4.0 95.0 380.0 100%
COGS 49 546 2204 85% 3 96 384 15% 52 0 642 0 2588 0 100%


Credit Course Enrollment and Student Credit Hours


COGS 49 546 2204 85% 3 96 384 15% 52.0 642.0 2588.0 100%
ECON 17 433 1762 84% 2 82 328 16% 19.0 515.0 2090.0 100%
FRE 0% 4 95 380 100% 4.0 95.0 380.0 100%
GASP 6 187 748 81% 1 44 176 19% 7.0 231.0 924.0 100%
GEOG 1 1 4 100% 0% 1.0 1.0 4.0 100%
HIST 14 304 1216 56% 7 238 952 44% 21.0 542.0 2168.0 100%
JPN 0% 7 137 548 100% 7.0 137.0 548.0 100%
LIT 12 220 880 57% 5 167 668 43% 17.0 387.0 1548.0 100%
MGMT 4 145 580 23% 16 477 1908 77% 20.0 622.0 2488.0 100%
PHIL 3 52 208 17% 5 251 1004 83% 8.0 303.0 1212.0 100%
POLI 12 489 1946 62% 7 299 1199 38% 19.0 788.0 3145.0 100%
PSY 54 1301 5131 46% 19 1532 6126 54% 72.0 2832.0 11257.0 100%
SCS 3 3 29 100% 0% 3.0 3.0 29.0 100%
SOC 7 249 996 33% 8 499 1996 67% 15.0 748.0 2992.0 100%
SPAN 5 134 534 31% 14 302 1206 69% 19.0 435.0 1740.0 100%
USTU 4 104 107 65% 2 57 57 35% 6.0 161.0 164.0 100%
WCH 49 84 460 99% 1 1 4 1% 50.0 85.0 464.0 100%
WH 2 32 128 52% 2 30 120 48% 4.0 62.0 248.0 100%
WRI 0% 139 2493 9891 100% 139.0 2493.0 9891.0 100%


SSHA Total 253 4707 18629 38% 274 7705 30418 62% 526.0 12412.0 49047.0 100%
01 CORE 2 38 38 1% 49 963 3852 99% 51.0 1001.0 3890.0 100%
01 Total 2 38 38 1% 49 963 3852 99% 51.0 1001.0 3890.0 100%


Grand Total 967 10560 40163 41% 479 15849 58282 59% 1447.0 26409.0 98445.0 100%


Subject - A key to subject (course) prefixes is provided on page 2. 
Credit Sects - Number of credit bearing sections taught. 
SCHrs - Number of Student Credit Hours


                                      Prepared by Institutional Planning and Analysis 10/07/2010    







School of Engineering (ENG) 


Subject Code  Subject Name Undergraduate Graduate 
BEST Biological Engineering and Small Scale Technologies  x 
BIOE Biological Engineering x  
CSE Computer Science and Engineering x  
EESC Electrical Engineering and Computer Science  x 
ENVE Environmental Engineering x  
ES Environmental Systems  x 
ME Mechanical Engineering x  
MEAM Mechanical Engineering and Applied Mathematics  x 


    
School of Natural Sciences (NS) 


Subject Code  Subject Name Undergraduate Graduate 
BIO Biological Sciences x  
CHEM Chemistry x x 
ESS Earth Systems Science x  
MATH Applied Mathematics x x 
NSED Natural Sciences Education x  
PHYS Physics x x 
QSB Quantitative and Systems Biology x  
    
School of Social Sciences, Humanities and Arts (SSHA) 


Subject Code  Subject Name Undergraduate Graduate 
ANTH Anthropology x  
ARTS Art x  
CHN Chinese x  
COGS Cognitive Science x x 
ECON Economics x x 
FRE French x  
GASP Global Arts Studies Program x  
GEOG Geography x  
HIST History x  
JPN Japanese x  
LIT Literatures and Cultures x  
MGMT Management x  
PHIL Philosophy x  
POLI Political Science x  
PSY Psychology x x 
SCS Social and Cognitive Sciences  x 
SOC Sociology x  
SPAN Spanish x  
USTU Undergraduate Studies x  
WCH World Cultures   x 
WH World Heritage x  
WRI Writing x  





		Workload Summary
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Course S (All)
School (All) Who teaches what in each subject area by division


Ladder Rank Faculty with % Responsible > 0
Data


Subject Course Sect Term RANK Instructor Home dept


Percent 
Respon
sible #Units


Credit 
Sects Enrolled SCHrs


ANTH 001 01 F ASST P Delugan, Robin Anthropology 100% 4 1.0 75.0 300.0
003 01 S ASST P Hull, Kathleen Anthropology 100% 4 1.0 69.0 276.0
100 01 F ASOC P Rebhun, Linda Ann Anthropology 100% 4 1.0 14.0 56.0
124 01 F ASOC P Rebhun, Linda Ann Anthropology 100% 4 1.0 21.0 84.0
126 01 S ASOC P Rebhun, Linda Ann Anthropology 100% 4 1.0 45.0 180.0
146 01 F ASST P Hull, Kathleen Anthropology 100% 4 1.0 18.0 72.0
170 01 S ASST P Delugan, Robin Anthropology 100% 4 1.0 29.0 116.0
172 01 S ASST P Hull, Kathleen Anthropology 100% 4 1.0 24.0 96.0


ANTH Total 32 8.0 295.0 1180.0
ARTS 101 01 F PROF Ramicova, Duna World Culture & History 100% 4 1.0 47.0 188.0


103 01 S PROF Ramicova, Duna World Culture & History 100% 4 1.0 52.0 208.0
115 01 S PROF Ramicova, Duna World Culture & History 100% 4 1.0 30.0 120.0


ARTS Total 12 3.0 129.0 516.0
BEST 200 01 S ASST P Chin, Wei-Chun Bioengineering 100% 3 1.0 13.0 39.0


201 01 S ASST P Davila, Lilian Materials Science & Engineering 100% 3 1.0 10.0 30.0
210 02D F ASOC P Leppert, Valerie Materials Science & Engineering 100% 0 0.0 2.0 0.0


03L F ASOC P Leppert, Valerie Materials Science & Engineering 100% 0 0.0 2.0 0.0
01 F ASOC P Leppert, Valerie Materials Science & Engineering 100% 4 1.0 2.0 8.0


291 01 F ASST P Dawson, Michael Biological Sciences 33% 1 0.3 2.3 2.3
Mccloskey, Kara Bioengineering 33% 1 0.3 2.3 2.3
Tsao, Meng-Lin Chemical Sciences 33% 1 0.3 2.3 2.3


S ASST P Dawson, Michael Biological Sciences 100% 1 1.0 6.0 6.0
292 01 F ASOC P Leppert, Valerie Materials Science & Engineering 100% 1 1.0 2.0 2.0


S ASOC P Leppert, Valerie Materials Science & Engineering 100% 1 1.0 2.0 2.0
04 F ASST P Chin, Wei-Chun Bioengineering 100% 1 1.0 3.0 3.0


S ASST P Lu, Jennifer Materials Science & Engineering 100% 1 1.0 1.0 1.0
02 F PROF Viney, Christopher Vice Provost Undergraduate Educatio 100% 1 1.0 1.0 1.0


S PROF Viney, Christopher Materials Science & Engineering 100% 1 1.0 1.0 1.0
08 F ASST P Sharping, Jay Physics 100% 1 1.0 2.0 2.0


S ASST P Davila, Lilian Materials Science & Engineering 100% 1 1.0 2.0 2.0
03 S ASST P Chin, Wei-Chun Bioengineering 100% 1 1.0 1.0 1.0
05 F ASST P Lu, Jennifer Materials Science & Engineering 100% 1 1.0 1.0 1.0


S ASST P Mccloskey, Kara Bioengineering 100% 1 1.0 3.0 3.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respon
sible #Units


Credit 
Sects Enrolled SCHrs


BEST 292 06 F ASST P Mccloskey, Kara Bioengineering 100% 1 1.0 3.0 3.0
09 F ASST P Davila, Lilian Materials Science & Engineering 100% 1 1.0 2.0 2.0


S PROF Escobar, Ariel Bioengineering 100% 1 1.0 5.0 5.0
10 F PROF Escobar, Ariel Bioengineering 100% 1 1.0 3.0 3.0
07 F ASST P Ye, Tao Chemical Sciences 100% 1 1.0 1.0 1.0


S ASST P Sharping, Jay Physics 100% 1 1.0 2.0 2.0
293 01 S ASST P Mccloskey, Kara Bioengineering 100% 1 1.0 5.0 5.0


02 S ASST P Davila, Lilian Materials Science & Engineering 100% 1 1.0 2.0 2.0
295 01 F PROF Viney, Christopher Vice Provost Undergraduate Educatio 100% 12 1.0 1.0 12.0


S PROF Sun, Jian-Qiao Mechanical Engineering 100% 6 1.0 1.0 6.0
22 S ASST P Davila, Lilian Materials Science & Engineering 100% 5 1.0 1.0 5.0
15 S ASST P Davila, Lilian Materials Science & Engineering 100% 4 1.0 1.0 4.0
13 S ASOC P Leppert, Valerie Materials Science & Engineering 100% 3 1.0 1.0 3.0
20 S PROF Escobar, Ariel Bioengineering 100% 4 1.0 1.0 4.0
04 S ASST P Ye, Tao Chemical Sciences 100% 6 1.0 1.0 6.0
02 F ASST P Chin, Wei-Chun Bioengineering 100% 12 1.0 1.0 12.0


S ASST P Chin, Wei-Chun Bioengineering 100% 12 1.0 1.0 12.0
11 S ASST P Sharping, Jay Physics 100% 7 1.0 1.0 7.0
08 F ASST P Mccloskey, Kara Bioengineering 100% 6 1.0 1.0 6.0


S ASST P Sharping, Jay Physics 100% 11 1.0 1.0 11.0
34 F PROF Escobar, Ariel Bioengineering 100% 8 1.0 1.0 8.0
03 S ASST P Chin, Wei-Chun Bioengineering 100% 3 1.0 1.0 3.0
16 S ASST P Chin, Wei-Chun Bioengineering 100% 12 1.0 1.0 12.0
05 S PROF Viney, Christopher Materials Science & Engineering 100% 11 1.0 1.0 11.0
06 S ASST P Mccloskey, Kara Bioengineering 100% 3 1.0 1.0 3.0
09 F ASST P Mccloskey, Kara Bioengineering 100% 7 1.0 1.0 7.0


S ASST P Mccloskey, Kara Bioengineering 100% 9 1.0 1.0 9.0
17 S ASOC P Leppert, Valerie Materials Science & Engineering 100% 12 1.0 1.0 12.0
21 F ASST P Chin, Wei-Chun Bioengineering 100% 7 1.0 1.0 7.0


S ASST P Lu, Jennifer Materials Science & Engineering 100% 7 1.0 1.0 7.0
12 F ASST P Mccloskey, Kara Bioengineering 100% 10 1.0 2.0 20.0


S ASST P Lu, Jennifer Materials Science & Engineering 100% 8 1.0 1.0 8.0
10 S ASST P Mccloskey, Kara Bioengineering 100% 4 1.0 1.0 4.0
18 S ASST P Mccloskey, Kara Bioengineering 100% 8 1.0 1.0 8.0
65 F ASST P Lu, Jennifer Materials Science & Engineering 100% 3 1.0 1.0 3.0
25 F ASST P Chin, Wei-Chun Bioengineering 100% 11 1.0 1.0 11.0
80 F ASST P Davila, Lilian Materials Science & Engineering 100% 6 1.0 2.0 12.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respon
sible #Units


Credit 
Sects Enrolled SCHrs


BEST 295 14 S PROF Escobar, Ariel Bioengineering 100% 4 1.0 1.0 4.0
32 F PROF Escobar, Ariel Bioengineering 100% 6 1.0 1.0 6.0
19 S PROF Escobar, Ariel Bioengineering 100% 2 1.0 1.0 2.0
48 F ASOC P Leppert, Valerie Materials Science & Engineering 100% 10 1.0 1.0 10.0
44 F ASOC P Leppert, Valerie Materials Science & Engineering 100% 6 1.0 1.0 6.0
88 F ASST P Sharping, Jay Physics 100% 11 1.0 2.0 22.0
89 F PROF Sun, Jian-Qiao Mechanical Engineering 100% 12 1.0 1.0 12.0
87 F ASST P Ye, Tao Chemical Sciences 100% 7 1.0 1.0 7.0


299 01 S PROF Escobar, Ariel Bioengineering 100% 3 1.0 4.0 12.0
08 F PROF Escobar, Ariel Bioengineering 100% 3 1.0 1.0 3.0
07 F ASST P Choi, Jinah Biological Sciences 100% 4 1.0 1.0 4.0


BEST Total 318 64.0 130.0 453.0
BIO 001 01 F ASST P Oviedo, Nestor Biological Sciences 100% 4 1.0 157.0 628.0


08 F ASST P Ardell, David Biological Sciences 50% 4 0.5 100.5 402.0
001L 02L F ASST P Ardell, David Biological Sciences 33% 1 0.3 7.7 7.7


Oviedo, Nestor Biological Sciences 33% 1 0.3 7.7 7.7
03L F ASST P Ardell, David Biological Sciences 33% 1 0.3 8.0 8.0


Oviedo, Nestor Biological Sciences 33% 1 0.3 8.0 8.0
05L F ASST P Ardell, David Biological Sciences 33% 1 0.3 8.0 8.0


Oviedo, Nestor Biological Sciences 33% 1 0.3 8.0 8.0
06L F ASST P Ardell, David Biological Sciences 33% 1 0.3 7.3 7.3


Oviedo, Nestor Biological Sciences 33% 1 0.3 7.3 7.3
07L F ASST P Ardell, David Biological Sciences 33% 1 0.3 8.0 8.0


Oviedo, Nestor Biological Sciences 33% 1 0.3 8.0 8.0
09L F ASST P Ardell, David Biological Sciences 33% 1 0.3 4.7 4.7


Oviedo, Nestor Biological Sciences 33% 1 0.3 4.7 4.7
10L F ASST P Ardell, David Biological Sciences 33% 1 0.3 7.7 7.7


Oviedo, Nestor Biological Sciences 33% 1 0.3 7.7 7.7
11L F ASST P Ardell, David Biological Sciences 33% 1 0.3 8.0 8.0


Oviedo, Nestor Biological Sciences 33% 1 0.3 8.0 8.0
12L F ASST P Ardell, David Biological Sciences 33% 1 0.3 7.7 7.7


Oviedo, Nestor Biological Sciences 33% 1 0.3 7.7 7.7
13L F ASST P Ardell, David Biological Sciences 33% 1 0.3 8.0 8.0


Oviedo, Nestor Biological Sciences 33% 1 0.3 8.0 8.0
14L F ASST P Ardell, David Biological Sciences 33% 1 0.3 8.0 8.0


Oviedo, Nestor Biological Sciences 33% 1 0.3 8.0 8.0
16L F ASST P Ardell, David Biological Sciences 33% 1 0.3 5.0 5.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respon
sible #Units


Credit 
Sects Enrolled SCHrs


BIO 001L 16L F ASST P Oviedo, Nestor Biological Sciences 33% 1 0.3 5.0 5.0
002 02D S ASST P Ardell, David Biological Sciences 100% 0 0.0 25.0 0.0


03D S ASST P Ardell, David Biological Sciences 100% 0 0.0 23.0 0.0
04D S ASST P Ardell, David Biological Sciences 100% 0 0.0 25.0 0.0
05D S ASST P Ardell, David Biological Sciences 100% 0 0.0 26.0 0.0
06D S ASST P Ardell, David Biological Sciences 100% 0 0.0 21.0 0.0
07D S ASST P Ardell, David Biological Sciences 100% 0 0.0 23.0 0.0
01 S ASST P Ardell, David Biological Sciences 100% 4 1.0 143.0 572.0


002L 04L S ASST P Ardell, David Biological Sciences 100% 1 1.0 21.0 21.0
05L S ASST P Ardell, David Biological Sciences 100% 1 1.0 24.0 24.0
06L S ASST P Ardell, David Biological Sciences 100% 1 1.0 24.0 24.0
07L S ASST P Ardell, David Biological Sciences 100% 1 1.0 12.0 12.0


060 02D S ASST P Raymond, Jason Biological Sciences 100% 0 0.0 30.0 0.0
01 F ASST P Ortiz, Rudy Biological Sciences 100% 4 1.0 70.0 280.0


S ASST P Raymond, Jason Biological Sciences 100% 4 1.0 90.0 360.0
095 01 F ASST P Chin, Wei-Chun Bioengineering 100% 1.0 4.0 13.0


S ASST P Chin, Wei-Chun Bioengineering 100% 4 1.0 1.0 4.0
02 S ASST P Chin, Wei-Chun Bioengineering 100% 3 1.0 1.0 3.0
03 S ASST P Chin, Wei-Chun Bioengineering 100% 2 1.0 1.0 2.0


101 01 F ASOC P Liwang, Andy Chemical Sciences 50% 4 0.5 32.0 128.0
ASST P Choi, Jinah Biological Sciences 50% 4 0.5 32.0 128.0


S ASOC P Liwang, Andy Chemical Sciences 50% 4 0.5 29.5 118.0
ASST P Choi, Jinah Biological Sciences 50% 4 0.5 29.5 118.0


102 03C S PROF Forman, Henry Biological Sciences 33% 0 0.0 2.7 0.0
ASOC P Liwang, Andy Chemical Sciences 33% 0 0.0 2.7 0.0


01 S PROF Forman, Henry Biological Sciences 50% 4 0.5 2.0 8.0
ASOC P Liwang, Andy Chemical Sciences 50% 4 0.5 2.0 8.0


110 01 F ASST P Manilay, Jennifer Biological Sciences 100% 4 1.0 76.0 304.0
111 01 S PROF Alley, Keith Executive Vice Chancellor 50% 4 0.5 13.5 54.0
120 01 F ASST P Raymond, Jason Biological Sciences 100% 4 1.0 57.0 228.0
120L 01 F ASST P Raymond, Jason Biological Sciences 100% 2 1.0 39.0 78.0
127 02D S ASST P Choi, Jinah Biological Sciences 100% 0 0.0 15.0 0.0


04D S ASST P Choi, Jinah Biological Sciences 100% 0 0.0 22.0 0.0
01 S ASST P Choi, Jinah Biological Sciences 100% 1.0 61.0 244.0


140 02C S ASST P Barlow, Miriam Biological Sciences 100% 0 0.0 22.0 0.0
01 F ASST P Frank, Anna Biological Sciences 100% 4 1.0 52.0 208.0


S ASST P Barlow, Miriam Biological Sciences 100% 4 1.0 87.0 348.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respon
sible #Units


Credit 
Sects Enrolled SCHrs


BIO 141 02L S ASST P Dawson, Michael Biological Sciences 100% 0 0.0 13.0 0.0
01 F ASST P Aguilar, Andres Biological Sciences 100% 4 1.0 63.0 252.0


S ASST P Dawson, Michael Biological Sciences 100% 4 1.0 39.0 156.0
142 02L S ASST P Frank, Anna Biological Sciences 100% 0 0.0 21.0 0.0


01 S ASST P Frank, Anna Biological Sciences 100% 5 1.0 21.0 105.0
147 02D S RECALL Van Breugel, Willem Vice Provost Undergraduate Educatio 100% 0 0.0 9.0 0.0


01 S RECALL Van Breugel, Willem Vice Provost Undergraduate Educatio 100% 4 1.0 11.0 44.0
148 03D F PROF Hart, Stephen Earth Systems Sciences 100% 0 0.0 4.0 0.0


01 F PROF Hart, Stephen Earth Systems Sciences 100% 4 1.0 4.0 16.0
150 04D S ASST P Manilay, Jennifer Biological Sciences 100% 0 0.0 25.0 0.0


01 S ASST P Manilay, Jennifer Biological Sciences 100% 4 1.0 25.0 100.0
151 01 F PROF Ojcius, David Biological Sciences 100% 4 1.0 46.0 184.0
151L 03L F PROF Ojcius, David Biological Sciences 100% 1 1.0 20.0 20.0


04L F PROF Ojcius, David Biological Sciences 100% 1 1.0 19.0 19.0
152 01 F PROF Pallavicini, Maria School of Natural Sciences 50% 0.5 11.0 44.0
153 02D F ASOC P Medina, Monica Biological Sciences 100% 0 0.0 10.0 0.0


03D F ASOC P Medina, Monica Biological Sciences 100% 0 0.0 2.0 0.0
01 F ASOC P Medina, Monica Biological Sciences 100% 4 1.0 12.0 48.0


161 02L S ASST P Ortiz, Rudy Biological Sciences 100% 0 0.0 24.0 0.0
01 S ASST P Ortiz, Rudy Biological Sciences 100% 5 1.0 59.0 295.0


164 01 F ASST P Dayrat, Benoit Biological Sciences 100% 5 1.0 31.0 155.0
170 04D S ASST P Cleary, Michael Biological Sciences 100% 0 0.0 17.0 0.0


01 S ASST P Cleary, Michael Biological Sciences 100% 4 1.0 17.0 68.0
170L 03 S ASST P Cleary, Michael Biological Sciences 100% 1 1.0 10.0 10.0
180 01 F PROF Colvin, Michael Biological Sciences 100% 1.0 46.0 184.0
181 02C S PROF Colvin, Michael Biological Sciences 100% 0 0.0 14.0 0.0


03C S PROF Colvin, Michael Biological Sciences 100% 0 0.0 18.0 0.0
01 S PROF Colvin, Michael Biological Sciences 100% 4 1.0 16.0 64.0


195 01 F PROF Ojcius, David Biological Sciences 100% 1.0 2.0 6.0
S PROF Ojcius, David Biological Sciences 100% 4 1.0 1.0 4.0


15 S ASST P Dawson, Michael Biological Sciences 100% 2 1.0 2.0 4.0
13 S ASST P Frank, Anna Biological Sciences 100% 5 1.0 1.0 5.0
04 F ASST P Choi, Jinah Biological Sciences 100% 1.0 2.0 5.0


S ASST P Ortiz, Rudy Biological Sciences 100% 2 1.0 1.0 2.0
02 F ASST P Oviedo, Nestor Biological Sciences 100% 1.0 3.0 5.0


S ASST P Barlow, Miriam Biological Sciences 100% 3 1.0 1.0 3.0
11 F PROF Liwang, Patricia Chemical Sciences 100% 4 1.0 1.0 4.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respon
sible #Units


Credit 
Sects Enrolled SCHrs


BIO 195 08 F ASST P Dawson, Michael Biological Sciences 100% 2 1.0 1.0 2.0
S ASST P Hirst, Linda Physics 100% 4 1.0 1.0 4.0


03 F ASST P Ortiz, Rudy Biological Sciences 100% 3 1.0 1.0 3.0
S ASST P Tsao, Meng-Lin Chemical Sciences 100% 1 1.0 1.0 1.0


16 S ASST P Dawson, Michael Biological Sciences 100% 4 1.0 1.0 4.0
05 F ASST P Tsao, Meng-Lin Chemical Sciences 100% 1.0 2.0 5.0


S ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 3 1.0 2.0 6.0
06 F ASOC P Liwang, Andy Chemical Sciences 100% 3 1.0 1.0 3.0


S ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 2 1.0 1.0 2.0
09 F ASST P Barlow, Miriam Biological Sciences 100% 2 1.0 1.0 2.0


S ASST P Cleary, Michael Biological Sciences 100% 4 1.0 1.0 4.0
17 S ASST P Chin, Wei-Chun Bioengineering 100% 2 1.0 1.0 2.0
12 F ASST P Frank, Anna Biological Sciences 100% 3 1.0 2.0 6.0


S ASST P Chin, Wei-Chun Bioengineering 100% 3 1.0 1.0 3.0
10 F ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 1.0 2.0 5.0


S ASST P Ortiz, Rudy Biological Sciences 100% 5 1.0 1.0 5.0
18 S ASST P Oviedo, Nestor Biological Sciences 100% 1.0 5.0 9.0
07 F ASST P Chin, Wei-Chun Bioengineering 100% 1.0 3.0 8.0


S ASST P Choi, Jinah Biological Sciences 100% 2 1.0 1.0 2.0
14 S ASST P Frank, Anna Biological Sciences 100% 3 1.0 1.0 3.0


198 01 F ASST P Manilay, Jennifer Biological Sciences 100% 1 1.0 5.0 5.0
S ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 1 1.0 1.0 1.0


02 F ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 1 1.0 2.0 2.0
S ASST P Manilay, Jennifer Biological Sciences 100% 1 1.0 2.0 2.0


BIO Total 227 79.5 2235.3 6384.0
BIOE 030 01 F ASST P Chin, Wei-Chun Bioengineering 100% 4 1.0 22.0 88.0


095 01 F ASST P Chin, Wei-Chun Bioengineering 100% 3 1.0 1.0 3.0
S ASST P Chin, Wei-Chun Bioengineering 100% 3 1.0 1.0 3.0


150 02D F ASST P Mccloskey, Kara Bioengineering 100% 0 0.0 2.0 0.0
02L S PROF Escobar, Ariel Bioengineering 33% 0 0.0 1.7 0.0


ASST P Chin, Wei-Chun Bioengineering 33% 0 0.0 1.7 0.0
Mccloskey, Kara Bioengineering 33% 0 0.0 1.7 0.0


01 F ASST P Mccloskey, Kara Bioengineering 100% 3 1.0 2.0 6.0
S PROF Escobar, Ariel Bioengineering 33% 3 0.3 1.7 5.0


ASST P Chin, Wei-Chun Bioengineering 33% 3 0.3 1.7 5.0
Mccloskey, Kara Bioengineering 33% 3 0.3 1.7 5.0


195 01 S ASST P Chin, Wei-Chun Bioengineering 100% 5 1.0 1.0 5.0
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BIOE 195 02 F ASST P Mccloskey, Kara Bioengineering 100% 3 1.0 2.0 6.0
S ASST P Mccloskey, Kara Bioengineering 100% 1 1.0 1.0 1.0


03 F ASST P Chin, Wei-Chun Bioengineering 100% 5 1.0 1.0 5.0
BIOE Total 36 9.0 43.0 132.0
CHEM 008 01 F PROF Liwang, Patricia Chemical Sciences 100% 4 1.0 102.0 408.0


S PROF Forman, Henry Biological Sciences 100% 0 0.0 101.0 0.0
000 S PROF Forman, Henry Biological Sciences 100% 4 1.0 101.0 404.0


010 01 F ASST P Ye, Tao Chemical Sciences 100% 4 1.0 150.0 600.0
S ASST P Menke, Erik Chemical Sciences 100% 4 1.0 139.0 556.0


095 01 F ASST P Menke, Erik Chemical Sciences 100% 4 1.0 1.0 4.0
S ASST P Menke, Erik Chemical Sciences 100% 3 1.0 1.0 3.0


02 S ASST P Meyer, Matt Chemical Sciences 100% 2 1.0 1.0 2.0
100 01 F ASST P Tsao, Meng-Lin Chemical Sciences 100% 3 1.0 75.0 225.0
100L 03L F ASST P Tsao, Meng-Lin Chemical Sciences 100% 1 1.0 17.0 17.0


04L F ASST P Tsao, Meng-Lin Chemical Sciences 100% 1 1.0 15.0 15.0
05L F ASST P Tsao, Meng-Lin Chemical Sciences 100% 1 1.0 3.0 3.0
06L F ASST P Tsao, Meng-Lin Chemical Sciences 100% 1 1.0 17.0 17.0


101L 01L F ASST P Meyer, Matt Chemical Sciences 100% 4 2.0 24.0 48.0
111 01 F ASOC P Liwang, Andy Chemical Sciences 50% 4 0.5 7.0 28.0


ASST P Choi, Jinah Biological Sciences 50% 4 0.5 7.0 28.0
S ASOC P Liwang, Andy Chemical Sciences 50% 4 0.5 5.5 22.0


ASST P Choi, Jinah Biological Sciences 50% 4 0.5 5.5 22.0
112 01 F PROF Kelley, Anne Chemical Sciences 100% 3 1.0 8.0 24.0
113 01 S ASST P Ye, Tao Chemical Sciences 100% 1.0 7.0 21.0
114L 01 S PROF Kelley, Anne Chemical Sciences 100% 2 1.0 6.0 12.0
115 01 F ASST P Menke, Erik Chemical Sciences 100% 3 1.0 6.0 18.0
120 01 F PROF Kelley, David Chemical Sciences 100% 3 1.0 10.0 30.0
122 03C S PROF Forman, Henry Biological Sciences 33% 0 0.0 2.7 0.0


ASOC P Liwang, Andy Chemical Sciences 33% 0 0.0 2.7 0.0
01 S PROF Forman, Henry Biological Sciences 50% 4 0.5 2.0 8.0


ASOC P Liwang, Andy Chemical Sciences 50% 4 0.5 2.0 8.0
195 01 F ASST P Meyer, Matt Chemical Sciences 100% 2 1.0 1.0 2.0


S ASST P Ye, Tao Chemical Sciences 100% 3 1.0 1.0 3.0
04 F ASST P Ye, Tao Chemical Sciences 100% 3 1.0 1.0 3.0


S PROF Forman, Henry Biological Sciences 100% 2 1.0 1.0 2.0
02 F PROF Liwang, Patricia Chemical Sciences 100% 4 1.0 1.0 4.0


S PROF Kelley, Anne Chemical Sciences 100% 5 1.0 1.0 5.0
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CHEM 195 03 F PROF Kelley, Anne Chemical Sciences 100% 1.0 2.0 3.0
S PROF Kelley, Anne Chemical Sciences 100% 2 1.0 1.0 2.0


05 F ASST P Ghosh, Sayantani Physics 100% 4 1.0 1.0 4.0
S PROF Kelley, Anne Chemical Sciences 100% 1 1.0 1.0 1.0


06 S ASST P Menke, Erik Chemical Sciences 100% 3 1.0 1.0 3.0
202 01 S ASST P Tsao, Meng-Lin Chemical Sciences 100% 3 1.0 3.0 9.0
212 01 F PROF Kelley, Anne Chemical Sciences 100% 3 1.0 5.0 15.0
213 01 S ASST P Ye, Tao Chemical Sciences 100% 1.0 1.0 4.0
231 01 S PROF Kelley, David Chemical Sciences 100% 3 1.0 6.0 18.0
291 01 F PROF Kelley, David Chemical Sciences 100% 1 1.0 13.0 13.0


S PROF Kelley, Anne Chemical Sciences 100% 2 2.0 26.0 26.0
295 01 F PROF Kelley, David Chemical Sciences 100% 11 1.0 1.0 11.0


S ASST P Ye, Tao Chemical Sciences 100% 8 1.0 1.0 8.0
15 F PROF Kelley, David Chemical Sciences 100% 1 1.0 1.0 1.0
13 F PROF Kelley, Anne Chemical Sciences 100% 11 1.0 1.0 11.0


S PROF Kelley, David Chemical Sciences 100% 9 1.0 1.0 9.0
04 F PROF Kelley, Anne Chemical Sciences 100% 2 1.0 1.0 2.0


S PROF Kelley, David Chemical Sciences 100% 4 1.0 1.0 4.0
02 F ASST P Meyer, Matt Chemical Sciences 100% 11 1.0 2.0 22.0
11 S PROF Kelley, David Chemical Sciences 100% 4 1.0 1.0 4.0
03 S ASST P Meyer, Matt Chemical Sciences 100% 11 1.0 2.0 22.0
05 S PROF Kelley, David Chemical Sciences 100% 11 1.0 1.0 11.0
06 S PROF Kelley, Anne Chemical Sciences 100% 11 1.0 1.0 11.0
09 S ASST P Lu, Jennifer Materials Science & Engineering 100% 11 1.0 1.0 11.0
17 F PROF Kelley, David Chemical Sciences 100% 3 1.0 1.0 3.0
12 S ASST P Tsao, Meng-Lin Chemical Sciences 100% 8 1.0 1.0 8.0
10 S ASST P Ye, Tao Chemical Sciences 100% 5 1.0 1.0 5.0
07 S ASST P Menke, Erik Chemical Sciences 100% 8 1.0 1.0 8.0
25 F PROF Kelley, David Chemical Sciences 100% 11 1.0 1.0 11.0
14 S ASST P Menke, Erik Chemical Sciences 100% 12 1.0 1.0 12.0
33 F ASST P Lu, Jennifer Materials Science & Engineering 100% 7 1.0 1.0 7.0
73 F ASST P Tsao, Meng-Lin Chemical Sciences 100% 11 1.0 1.0 11.0
47 F ASST P Menke, Erik Chemical Sciences 100% 9 1.0 1.0 9.0
49 F ASST P Menke, Erik Chemical Sciences 100% 11 1.0 1.0 11.0
85 F ASST P Ye, Tao Chemical Sciences 100% 11 1.0 1.0 11.0
77 F ASST P Ye, Tao Chemical Sciences 100% 3 1.0 1.0 3.0


CHEM Total 316 65.0 911.3 2866.0
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COGS 001 01 F PROF Spivey, Michael Cognitive Science 100% 4 1.0 174.0 696.0
005 01 S ASOC P Matlock, Teenie Cognitive Science 100% 4 1.0 121.0 484.0
095 01 S ASST P Noelle, David Cognitive Science 100% 4 1.0 1.0 4.0


02 S PROF Spivey, Michael Social and Cognitive Sciences 100% 2 1.0 1.0 2.0
099 01 S PROF Heit, Evan Cognitive Science 100% 2 1.0 1.0 2.0
103 01 S PROF Spivey, Michael Social and Cognitive Sciences 100% 4 1.0 28.0 112.0
105 01 S ASOC P Kello, Christopher Social and Cognitive Sciences 100% 4 1.0 51.0 204.0
123 01 S ASST P Noelle, David Cognitive Science 100% 4 1.0 8.0 32.0
153 01 S PROF Heit, Evan Cognitive Science 100% 4 1.0 46.0 184.0
159 01 F ASOC P Matlock, Teenie Cognitive Science 100% 4 1.0 29.0 116.0
190 01 F PROF Heit, Evan Cognitive Science 100% 4 1.0 6.0 24.0
195 01 F ASOC P Kello, Christopher Social and Cognitive Sciences 100% 4 1.0 1.0 4.0


S ASOC P Matlock, Teenie Cognitive Science 100% 4 1.0 1.0 4.0
04 F PROF Heit, Evan Cognitive Science 100% 2 1.0 2.0 4.0


S PROF Spivey, Michael Social and Cognitive Sciences 100% 4 1.0 3.0 12.0
02 F PROF Spivey, Michael Cognitive Science 100% 1.0 5.0 17.0


S ASOC P Kello, Christopher Social and Cognitive Sciences 100% 4 1.0 1.0 4.0
08 S PROF Heit, Evan Cognitive Science 100% 2 1.0 2.0 4.0
03 S PROF Spivey, Michael Social and Cognitive Sciences 100% 4 1.0 1.0 4.0
05 F ASOC P Matlock, Teenie Cognitive Science 100% 2 1.0 1.0 2.0


S PROF Spivey, Michael Social and Cognitive Sciences 100% 1 1.0 1.0 1.0
06 F PROF Spivey, Michael Cognitive Science 100% 1.0 2.0 5.0


S ASOC P Matlock, Teenie Cognitive Science 100% 2 1.0 1.0 2.0
07 S PROF Spivey, Michael Social and Cognitive Sciences 100% 2 1.0 2.0 4.0


199 01 S ASOC P Matlock, Teenie Cognitive Science 100% 4 1.0 1.0 4.0
02 F ASOC P Matlock, Teenie Cognitive Science 100% 4 1.0 1.0 4.0


S PROF Heit, Evan Cognitive Science 100% 2 1.0 3.0 6.0
223 01 S ASST P Noelle, David Cognitive Science 100% 4 1.0 5.0 20.0
250 01 F ASOC P Kello, Christopher Social and Cognitive Sciences 100% 4 1.0 7.0 28.0


S ASST P Yoshimi, Jeffrey World Culture & History 100% 4 1.0 9.0 36.0
269 01 S PROF Heit, Evan Cognitive Science 100% 4 1.0 4.0 16.0
295 01 F PROF Spivey, Michael Cognitive Science 100% 8 1.0 1.0 8.0


S ASOC P Matlock, Teenie Cognitive Science 100% 8 1.0 1.0 8.0
04 F PROF Spivey, Michael Cognitive Science 50% 4 0.5 0.5 2.0


ASOC P Matlock, Teenie Cognitive Science 50% 4 0.5 0.5 2.0
S PROF Spivey, Michael Social and Cognitive Sciences 100% 4 1.0 2.0 8.0


02 F PROF Heit, Evan Cognitive Science 100% 12 1.0 1.0 12.0
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COGS 295 02 S ASOC P Kello, Christopher Social and Cognitive Sciences 100% 4 1.0 1.0 4.0
03 F ASOC P Matlock, Teenie Cognitive Science 100% 12 1.0 1.0 12.0


S ASOC P Matlock, Teenie Cognitive Science 100% 4 1.0 1.0 4.0
05 F PROF Heit, Evan Cognitive Science 100% 1.0 2.0 12.0


S PROF Spivey, Michael Social and Cognitive Sciences 100% 12 1.0 1.0 12.0
06 F PROF Spivey, Michael Cognitive Science 100% 12 1.0 1.0 12.0


S PROF Heit, Evan Cognitive Science 100% 4 1.0 2.0 8.0
07 F ASST P Noelle, David Cognitive Science 100% 1.0 2.0 11.0


S ASST P Noelle, David Cognitive Science 100% 12 1.0 1.0 12.0
298 01 F ASOC P Kello, Christopher Social and Cognitive Sciences 100% 4 1.0 6.0 24.0


02 F ASOC P Matlock, Teenie Cognitive Science 100% 4 1.0 1.0 4.0
299 01 S ASOC P Matlock, Teenie Cognitive Science 100% 4 1.0 1.0 4.0


02 S ASST P Noelle, David Cognitive Science 100% 4 1.0 1.0 4.0
COGS Total 213 49.0 546.0 2204.0
CORE 001 01 F PROF Bales, Roger Environmental Engineering 9% 0 0.0 55.9 0.0


RECALL Van Breugel, Willem Vice Provost Undergraduate Educatio 9% 0 0.0 55.9 0.0
S RECALL Van Breugel, Willem Vice Provost Undergraduate Educatio 100% 0 0.0 961.0 0.0


02 F PROF Bales, Roger Environmental Engineering 9% 0 0.0 14.6 0.0
RECALL Van Breugel, Willem Vice Provost Undergraduate Educatio 9% 0 0.0 14.6 0.0


S RECALL Van Breugel, Willem Vice Provost Undergraduate Educatio 100% 0 0.0 253.0 0.0
090X 01 F PROF Bales, Roger Environmental Engineering 100% 1 1.0 18.0 18.0


S ASST P Mitchell, Kevin Physics 100% 1 1.0 20.0 20.0
CORE Total 2 2.0 1393.1 38.0
CSE 100 01 F ASST P Carreira-Perpinan, Miguel Computer Science & Engineering 100% 4 1.0 24.0 96.0


140 01 S ASST P Yang, Ming Hsuan Computer Science & Engineering 100% 4 1.0 12.0 48.0
170 01 S ASST P Kallmann, Marcelo Computer Science & Engineering 100% 4 1.0 22.0 88.0
171 02L F ASST P Kallmann, Marcelo Computer Science & Engineering 100% 0 0.0 7.0 0.0


01 F ASST P Kallmann, Marcelo Computer Science & Engineering 100% 4 1.0 7.0 28.0
173 01 S ASST P Noelle, David Cognitive Science 100% 4 1.0 9.0 36.0
180 01 F ASST P Carpin, Stefano Computer Science & Engineering 100% 4 1.0 15.0 60.0
185 01 F ASST P Newsam, Shawn Computer Science & Engineering 100% 4 1.0 38.0 152.0
195 01 F ASST P Newsam, Shawn Computer Science & Engineering 100% 2 1.0 2.0 4.0


02 F ASST P Carpin, Stefano Computer Science & Engineering 100% 2 1.0 2.0 4.0
S ASST P Newsam, Shawn Computer Science & Engineering 100% 2 1.0 1.0 2.0


03 S ASST P Cerpa, Alberto Computer Science & Engineering 100% 2 1.0 1.0 2.0
1 S ASST P Kallmann, Marcelo Computer Science & Engineering 100% 4 1.0 1.0 4.0


199 01 F ASST P Newsam, Shawn Computer Science & Engineering 100% 2 1.0 1.0 2.0
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CSE 199 01 S ASST P Newsam, Shawn Computer Science & Engineering 100% 2 1.0 1.0 2.0
CSE Total 44 14.0 143.0 528.0
ECON 001 01 F ASST P Neumann, Todd Economics 100% 4 1.0 202.0 808.0


S ASST P Neumann, Todd Economics 100% 4 1.0 81.0 324.0
101 01 S ASST P Whalley, Alexander Economics 100% 4 1.0 30.0 120.0
116 01 S ASST P Whalley, Alexander Economics 100% 4 1.0 19.0 76.0
130 01 S PROF Innes, Robert Economics 100% 4 1.0 26.0 104.0
142 01 S ASST P Winder, Katie Economics 100% 4 1.0 37.0 148.0
152 01 F PROF Kantor, Shawn Economics 100% 4 1.0 15.0 60.0
155 01 F PROF Kantor, Shawn Economics 100% 4 1.0 13.0 52.0
199 01 F PROF Kantor, Shawn Economics 100% 4 1.0 2.0 8.0


S ASST P Winder, Katie Economics 100% 2 1.0 1.0 2.0
295 01 F ASST P Whalley, Alexander Economics 100% 12 1.0 1.0 12.0


S ASST P Whalley, Alexander Economics 100% 12 1.0 1.0 12.0
02 F PROF Kantor, Shawn Economics 100% 12 1.0 1.0 12.0


S PROF Kantor, Shawn Economics 100% 12 1.0 1.0 12.0
299 01 F ASST P Neumann, Todd Economics 100% 4 1.0 1.0 4.0


S ASST P Neumann, Todd Economics 100% 4 1.0 1.0 4.0
02 S ASST P Winder, Katie Economics 100% 4 1.0 1.0 4.0


ECON Total 98 17.0 433.0 1762.0
EECS 260 02L S ASST P Carreira-Perpinan, Miguel Computer Science & Engineering 100% 0 0.0 11.0 0.0


01 S ASST P Carreira-Perpinan, Miguel Computer Science & Engineering 100% 4 1.0 11.0 44.0
262 02L F ASST P Cerpa, Alberto Computer Science & Engineering 100% 0 0.0 4.0 0.0


01 F ASST P Cerpa, Alberto Computer Science & Engineering 100% 4 1.0 4.0 16.0
274 02L F ASST P Yang, Ming Hsuan Computer Science & Engineering 100% 0 0.0 4.0 0.0


01 F ASST P Yang, Ming Hsuan Computer Science & Engineering 100% 4 1.0 5.0 20.0
286 01 S ASST P Newsam, Shawn Computer Science & Engineering 100% 1.0 4.0 10.0
287 02L F ASST P Kallmann, Marcelo Computer Science & Engineering 100% 0 0.0 2.0 0.0


01 F ASST P Kallmann, Marcelo Computer Science & Engineering 100% 4 1.0 2.0 8.0
290 01 F ASST P Carreira-Perpinan, Miguel Computer Science & Engineering 100% 1 1.0 21.0 21.0


S ASST P Noelle, David Cognitive Science 100% 1 1.0 18.0 18.0
295 01 S ASST P Kallmann, Marcelo Computer Science & Engineering 100% 12 1.0 3.0 36.0


22 S ASST P Carpin, Stefano Computer Science & Engineering 100% 12 1.0 1.0 12.0
15 S ASST P Yang, Ming Hsuan Computer Science & Engineering 100% 7 1.0 1.0 7.0
13 S ASST P Newsam, Shawn Computer Science & Engineering 100% 9 1.0 1.0 9.0
04 S PROF Winston, Roland Physics 100% 2 1.0 1.0 2.0
02 S ASST P Kallmann, Marcelo Computer Science & Engineering 100% 11 1.0 1.0 11.0
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EECS 295 11 S ASST P Newsam, Shawn Computer Science & Engineering 100% 9 1.0 1.0 9.0
08 S ASST P Newsam, Shawn Computer Science & Engineering 100% 3 1.0 1.0 3.0
03 S ASST P Newsam, Shawn Computer Science & Engineering 100% 11 1.0 1.0 11.0
16 S ASST P Yang, Ming Hsuan Computer Science & Engineering 100% 8 1.0 1.0 8.0
05 S ASST P Carreira-Perpinan, Miguel Computer Science & Engineering 100% 7 1.0 1.0 7.0
06 S ASST P Yang, Ming Hsuan Computer Science & Engineering 100% 7 1.0 1.0 7.0
09 S ASST P Carreira-Perpinan, Miguel Computer Science & Engineering 100% 11 1.0 1.0 11.0
69 F ASST P Newsam, Shawn Computer Science & Engineering 100% 7 1.0 2.0 14.0
35 F ASST P Kallmann, Marcelo Computer Science & Engineering 100% 11 1.0 3.0 33.0
17 S ASST P Cerpa, Alberto Computer Science & Engineering 100% 11 1.0 1.0 11.0
24 F ASST P Carpin, Stefano Computer Science & Engineering 100% 12 1.0 2.0 24.0
67 F ASST P Carreira-Perpinan, Miguel Computer Science & Engineering 100% 11 1.0 1.0 11.0
21 S ASST P Carreira-Perpinan, Miguel Computer Science & Engineering 100% 7 1.0 1.0 7.0
12 S ASST P Carreira-Perpinan, Miguel Computer Science & Engineering 100% 7 1.0 1.0 7.0
68 F ASST P Carreira-Perpinan, Miguel Computer Science & Engineering 100% 3 1.0 1.0 3.0
10 S ASST P Carreira-Perpinan, Miguel Computer Science & Engineering 100% 7 1.0 1.0 7.0
66 F ASST P Carreira-Perpinan, Miguel Computer Science & Engineering 100% 11 1.0 2.0 22.0
18 S ASST P Cerpa, Alberto Computer Science & Engineering 100% 11 1.0 2.0 22.0
07 F ASST P Cerpa, Alberto Computer Science & Engineering 100% 7 1.0 4.0 28.0


S ASST P Yang, Ming Hsuan Computer Science & Engineering 100% 7 1.0 1.0 7.0
14 S ASST P Newsam, Shawn Computer Science & Engineering 100% 9 1.0 1.0 9.0
40 F ASST P Newsam, Shawn Computer Science & Engineering 100% 11 1.0 2.0 22.0
31 F ASST P Kallmann, Marcelo Computer Science & Engineering 100% 7 1.0 1.0 7.0
60 F ASST P Yang, Ming Hsuan Computer Science & Engineering 100% 7 1.0 2.0 14.0
56 F ASST P Yang, Ming Hsuan Computer Science & Engineering 100% 3 1.0 1.0 3.0


EECS Total 276 38.0 130.0 521.0
ENGR 045 01 S PROF Viney, Christopher Materials Science & Engineering 100% 4 1.0 119.0 476.0


095 01 S ASOC P Leppert, Valerie Materials Science & Engineering 100% 1 1.0 2.0 2.0
097 02F F ASOC P Leppert, Valerie Materials Science & Engineering 100% 0 0.0 15.0 0.0


S ASOC P Leppert, Valerie Materials Science & Engineering 100% 1.0 5.0 8.0
03F F PROF Wright, Jeffrey School of Engineering 100% 0 0.0 11.0 0.0


S PROF Harmon, Thomas Environmental Engineering 100% 1.0 7.0 12.0
04F F PROF Wright, Jeffrey School of Engineering 100% 0 0.0 8.0 0.0


S ASST P Newsam, Shawn Computer Science & Engineering 100% 1.0 6.0 8.0
05F F PROF Viney, Christopher Vice Provost Undergraduate Educatio 50% 0 0.0 5.5 0.0


Wright, Jeffrey School of Engineering 50% 0 0.0 5.5 0.0
S PROF Viney, Christopher Materials Science & Engineering 100% 1.0 10.0 12.0
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ENGR 097 06F F PROF Wright, Jeffrey School of Engineering 100% 0 0.0 13.0 0.0
07F F PROF Wright, Jeffrey School of Engineering 100% 0 0.0 10.0 0.0
08F F PROF Harmon, Thomas Environmental Engineering 100% 0 0.0 10.0 0.0


S PROF Harmon, Thomas Environmental Engineering 100% 1.0 5.0 9.0
10F S PROF Winston, Roland Physics 100% 1.0 6.0 9.0
11F F ASST P Campbell, John Environmental Engineering 100% 0 0.0 6.0 0.0
12F F PROF Winston, Roland School of Engineering 100% 0 0.0 6.0 0.0
01 F PROF Wright, Jeffrey School of Engineering 100% 1.0 90.0 127.0


S PROF Harmon, Thomas Environmental Engineering 100% 0 0.0 39.0 0.0
120 01 S PROF Harmon, Thomas Environmental Engineering 100% 4 1.0 86.0 344.0
130 01 F PROF Modest, Michael Mechanical Engineering 100% 3 1.0 71.0 213.0
135 03L F ASST P Diaz, Gerardo Mechanical Engineering 100% 0 0.0 10.0 0.0


04L F ASST P Diaz, Gerardo Mechanical Engineering 100% 0 0.0 11.0 0.0
01 F ASST P Diaz, Gerardo Mechanical Engineering 100% 4 1.0 21.0 84.0


155 01 F ASST P Chen, Yihsu Environmental Engineering 100% 3 1.0 56.0 168.0
166 01 F PROF Escobar, Ariel Bioengineering 100% 3 1.0 7.0 21.0
170 01 S ASOC P Leppert, Valerie Materials Science & Engineering 100% 3 1.0 14.0 42.0
170L 01 S ASOC P Leppert, Valerie Materials Science & Engineering 100% 1 1.0 4.0 4.0


03 S ASOC P Leppert, Valerie Materials Science & Engineering 50% 1 0.5 0.5 0.5
180 01 F ASST P Guo, Qinghua Environmental Engineering 100% 4 1.0 39.0 156.0
191 01 F PROF Wright, Jeffrey School of Engineering 100% 1 1.0 13.0 13.0


S PROF Chiao, Raymond Physics 100% 1 1.0 34.0 34.0
195 01 S PROF Winston, Roland Physics 100% 2 1.0 1.0 2.0


02 S ASST P Guo, Qinghua Environmental Engineering 100% 3 1.0 1.0 3.0
03 S ASST P Guo, Qinghua Environmental Engineering 100% 3 1.0 1.0 3.0


197 02F S ASOC P Leppert, Valerie Materials Science & Engineering 100% 1.0 12.0 20.0
03F F PROF Wright, Jeffrey School of Engineering 100% 0 0.0 6.0 0.0


S PROF Harmon, Thomas Environmental Engineering 100% 1.0 8.0 14.0
04F F PROF Wright, Jeffrey School of Engineering 100% 0 0.0 3.0 0.0


S ASST P Newsam, Shawn Computer Science & Engineering 100% 1.0 6.0 11.0
05F F PROF Viney, Christopher Vice Provost Undergraduate Educatio 50% 0 0.0 5.0 0.0


Wright, Jeffrey School of Engineering 50% 0 0.0 5.0 0.0
S PROF Viney, Christopher Materials Science & Engineering 100% 1.0 9.0 15.0


06F F PROF Wright, Jeffrey School of Engineering 100% 0 0.0 4.0 0.0
07F F PROF Wright, Jeffrey School of Engineering 100% 0 0.0 3.0 0.0
08F S PROF Harmon, Thomas Environmental Engineering 100% 1.0 8.0 13.0
10F S PROF Winston, Roland Physics 100% 1.0 9.0 14.0
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ENGR 197 11F F ASST P Campbell, John Environmental Engineering 100% 0 0.0 6.0 0.0
12F F PROF Winston, Roland School of Engineering 100% 0 0.0 13.0 0.0
01 F PROF Wright, Jeffrey School of Engineering 100% 1.0 45.0 71.0


S PROF Harmon, Thomas Environmental Engineering 100% 0 0.0 52.0 0.0
199 01 S PROF Winston, Roland Physics 100% 4 1.0 1.0 4.0
270 01 S ASOC P Leppert, Valerie Materials Science & Engineering 100% 3 1.0 2.0 6.0
270L 01 S ASOC P Leppert, Valerie Materials Science & Engineering 100% 1 1.0 1.0 1.0


03 S ASOC P Leppert, Valerie Materials Science & Engineering 50% 1 0.5 0.5 0.5
ENGR Total 50 33.0 947.0 1920.0
ENVE 020 01 S ASOC P Rogge, Wolfgang Environmental Engineering 100% 4 1.0 13.0 52.0


100 03L F PROF Conklin, Martha Environmental Engineering 50% 0 0.0 3.0 0.0
O'Day, Peggy Earth Systems Sciences 50% 0 0.0 3.0 0.0


01 F PROF Conklin, Martha Environmental Engineering 50% 4 0.5 3.0 12.0
O'Day, Peggy Earth Systems Sciences 50% 4 0.5 3.0 12.0


112 01 S ASST P Ghezzehei, Teamrat Earth Systems Sciences 100% 8 2.0 18.0 312.0
116 01 S ASST P Westerling, Anthony Environmental Engineering 100% 3 1.0 7.0 21.0
130 01 F ASOC P Rogge, Wolfgang Environmental Engineering 100% 4 1.0 7.0 28.0
160 01 F ASST P Campbell, John Environmental Engineering 100% 4 1.0 11.0 44.0
164 01 S ASST P Chen, Yihsu Environmental Engineering 100% 4 1.0 8.0 32.0
195 01 S PROF Winston, Roland Physics 100% 2 1.0 1.0 2.0
199 01 F PROF Winston, Roland School of Engineering 100% 3 1.0 1.0 3.0


S PROF Winston, Roland Physics 100% 1 1.0 1.0 1.0
ENVE Total 41 11.0 79.0 519.0
ES 200 01 S PROF Conklin, Martha Environmental Engineering 50% 3 0.5 7.5 22.5


Traina, Samuel Graduate Division 50% 3 0.5 7.5 22.5
212 01 S ASST P Ghezzehei, Teamrat Earth Systems Sciences 100% 8 2.0 36.0 624.0
224 01 S ASST P Kueppers, Lara Earth Systems Sciences 100% 3 1.0 8.0 24.0
232 01 S ASST P Westerling, Anthony Environmental Engineering 100% 3 1.0 7.0 21.0
234 01 F ASOC P Rogge, Wolfgang Environmental Engineering 100% 1.0 2.0 6.0
235 03L F ASST P Diaz, Gerardo Mechanical Engineering 100% 0 0.0 1.0 0.0


04L F ASST P Diaz, Gerardo Mechanical Engineering 100% 0 0.0 1.0 0.0
01 F ASST P Diaz, Gerardo Mechanical Engineering 100% 4 1.0 2.0 8.0


248 01 F PROF Hart, Stephen Earth Systems Sciences 100% 3 1.0 7.0 21.0
260 01 F ASST P Campbell, John Environmental Engineering 100% 4 1.0 5.0 20.0
262 01 S PROF Winston, Roland Physics 100% 3 1.0 1.0 3.0
264 01 S ASST P Chen, Yihsu Environmental Engineering 100% 4 1.0 4.0 16.0
291 01 F ASST P Berhe, Asmeret Earth Systems Sciences 100% 1 1.0 15.0 15.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respon
sible #Units


Credit 
Sects Enrolled SCHrs


ES 291 01 S ASST P Ghezzehei, Teamrat Earth Systems Sciences 100% 1 1.0 10.0 10.0
292 02D S ASST P Beman, John Earth Systems Sciences 50% 0 0.0 4.0 0.0


Guo, Qinghua Environmental Engineering 50% 0 0.0 4.0 0.0
03L F PROF Conklin, Martha Environmental Engineering 50% 0 0.0 1.0 0.0


O'Day, Peggy Earth Systems Sciences 50% 0 0.0 1.0 0.0
01 F ASST P Kueppers, Lara Earth Systems Sciences 100% 2 1.0 15.0 30.0


S ASST P Beman, John Earth Systems Sciences 100% 4 1.0 8.0 32.0
04 F PROF Conklin, Martha Environmental Engineering 50% 4 0.5 1.0 4.0


O'Day, Peggy Earth Systems Sciences 50% 4 0.5 1.0 4.0
02 F ASST P Guo, Qinghua Environmental Engineering 100% 2 1.0 4.0 8.0


S ASST P Guo, Qinghua Environmental Engineering 100% 3 1.0 5.0 15.0
05 F PROF Hart, Stephen Earth Systems Sciences 100% 4 1.0 1.0 4.0


295 01 F ASST P Dayrat, Benoit Biological Sciences 100% 12 1.0 1.0 12.0
S ASST P Dayrat, Benoit Biological Sciences 100% 12 1.0 1.0 12.0


22 S PROF Harmon, Thomas Environmental Engineering 100% 12 1.0 1.0 12.0
15 S PROF O'Day, Peggy Earth Systems Sciences 100% 1 1.0 1.0 1.0
13 S ASST P Guo, Qinghua Environmental Engineering 100% 6 1.0 1.0 6.0
20 S ASST P Westerling, Anthony Environmental Engineering 100% 12 1.0 1.0 12.0
04 S PROF Hart, Stephen Earth Systems Sciences 100% 3 1.0 1.0 3.0
02 F ASST P Guo, Qinghua Environmental Engineering 100% 4 1.0 1.0 4.0


S ASST P Beman, John Earth Systems Sciences 100% 8 1.0 1.0 8.0
08 F PROF Bales, Roger Environmental Engineering 100% 12 1.0 2.0 24.0


S ASST P Kueppers, Lara Earth Systems Sciences 100% 9 1.0 1.0 9.0
03 F PROF Traina, Samuel School of Natural Sciences 100% 4 1.0 1.0 4.0


S PROF Bales, Roger Environmental Engineering 100% 12 1.0 2.0 24.0
27 S PROF Bales, Roger Environmental Engineering 100% 1 1.0 1.0 1.0
16 S PROF Bales, Roger Environmental Engineering 100% 12 1.0 1.0 12.0
05 F PROF Bales, Roger Environmental Engineering 100% 9 1.0 1.0 9.0


S PROF Traina, Samuel Graduate Division 100% 12 1.0 1.0 12.0
06 F PROF Bales, Roger Environmental Engineering 100% 10 1.0 1.0 10.0


S ASST P Frank, Anna Biological Sciences 100% 6 1.0 1.0 6.0
09 S ASST P Kueppers, Lara Earth Systems Sciences 100% 6 1.0 1.0 6.0
69 F ASST P Beman, John Earth Systems Sciences 100% 1 1.0 1.0 1.0
26 S ASST P Campbell, John Environmental Engineering 100% 3 1.0 1.0 3.0
17 F ASST P Campbell, John Environmental Engineering 100% 3 1.0 1.0 3.0


S ASST P Campbell, John Environmental Engineering 100% 8 1.0 1.0 8.0
24 S PROF Conklin, Martha Environmental Engineering 100% 1 1.0 1.0 1.0
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ES 295 67 F ASST P Frank, Anna Biological Sciences 100% 4 1.0 1.0 4.0
21 S ASST P Guo, Qinghua Environmental Engineering 100% 5 1.0 1.0 5.0
10 F ASST P Westerling, Anthony Environmental Engineering 100% 12 1.0 1.0 12.0


S PROF Harmon, Thomas Environmental Engineering 100% 12 1.0 1.0 12.0
66 F ASST P Guo, Qinghua Environmental Engineering 100% 5 1.0 1.0 5.0
18 S PROF Hart, Stephen Earth Systems Sciences 100% 3 1.0 1.0 3.0
07 S PROF Harmon, Thomas Environmental Engineering 100% 12 1.0 1.0 12.0
65 F ASST P Westerling, Anthony Environmental Engineering 100% 7 1.0 1.0 7.0
25 S ASST P Westerling, Anthony Environmental Engineering 100% 6 1.0 1.0 6.0
28 S ASST P Ghezzehei, Teamrat Earth Systems Sciences 100% 2 1.0 1.0 2.0
59 F PROF Conklin, Martha Environmental Engineering 100% 9 1.0 1.0 9.0
14 F ASST P Dawson, Michael Biological Sciences 50% 12 0.5 0.5 6.0


Guo, Qinghua Environmental Engineering 50% 12 0.5 0.5 6.0
S ASST P Dawson, Michael Biological Sciences 100% 12 1.0 1.0 12.0


64 F ASST P Diaz, Gerardo Mechanical Engineering 100% 4 1.0 1.0 4.0
19 S PROF O'Day, Peggy Earth Systems Sciences 100% 12 1.0 1.0 12.0
73 F ASST P Guo, Qinghua Environmental Engineering 100% 6 1.0 1.0 6.0
36 F PROF Harmon, Thomas Environmental Engineering 100% 10 1.0 2.0 20.0
23 S PROF Harmon, Thomas Environmental Engineering 100% 12 1.0 1.0 12.0
38 F PROF Harmon, Thomas Environmental Engineering 100% 12 1.0 2.0 24.0
72 F PROF Hart, Stephen Earth Systems Sciences 100% 2 1.0 1.0 2.0
63 F PROF O'Day, Peggy Earth Systems Sciences 100% 1.0 2.0 14.0


299 01 F ASST P Guo, Qinghua Environmental Engineering 100% 6 1.0 1.0 6.0
S ASST P Guo, Qinghua Environmental Engineering 100% 6 1.0 1.0 6.0


22 F ASST P Chen, Yihsu Environmental Engineering 100% 8 1.0 1.0 8.0
04 S ASST P Guo, Qinghua Environmental Engineering 100% 5 1.0 1.0 5.0
02 F PROF Traina, Samuel School of Natural Sciences 100% 8 1.0 1.0 8.0


S PROF Winston, Roland Physics 100% 9 1.0 1.0 9.0
03 S PROF Harmon, Thomas Environmental Engineering 50% 12 0.5 0.5 6.0


ASST P Guo, Qinghua Environmental Engineering 50% 12 0.5 0.5 6.0
05 S ASST P Chen, Yihsu Environmental Engineering 100% 4 1.0 1.0 4.0
06 S ASST P Guo, Qinghua Environmental Engineering 100% 5 1.0 1.0 5.0
41 F ASST P Berhe, Asmeret Earth Systems Sciences 100% 2 1.0 1.0 2.0
07 S PROF Winston, Roland Physics 100% 2 1.0 1.0 2.0
46 F ASST P Guo, Qinghua Environmental Engineering 100% 6 1.0 1.0 6.0
42 F ASST P Frank, Anna Biological Sciences 100% 3 1.0 1.0 3.0
48 F ASST P Ghezzehei, Teamrat Earth Systems Sciences 100% 2 1.0 1.0 2.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respon
sible #Units


Credit 
Sects Enrolled SCHrs


ES 299 43 F ASST P Guo, Qinghua Environmental Engineering 100% 5 1.0 1.0 5.0
40 F ASST P Guo, Qinghua Environmental Engineering 100% 5 1.0 1.0 5.0
39 F ASST P Guo, Qinghua Environmental Engineering 100% 4 1.0 1.0 4.0
44 F ASST P Guo, Qinghua Environmental Engineering 100% 5 1.0 1.0 5.0
45 F ASST P Kueppers, Lara Earth Systems Sciences 100% 6 1.0 1.0 6.0
49 F PROF Winston, Roland School of Engineering 100% 2 1.0 1.0 2.0


ES Total 530 85.0 230.0 1413.0
ESS 001 01 F ASST P Beman, John Earth Systems Sciences 100% 4 1.0 34.0 136.0


010 02D S PROF O'Day, Peggy Earth Systems Sciences 100% 0 0.0 30.0 0.0
03D S PROF O'Day, Peggy Earth Systems Sciences 100% 0 0.0 30.0 0.0
01 S PROF O'Day, Peggy Earth Systems Sciences 100% 4 1.0 60.0 240.0


095 01 S ASST P Chin, Wei-Chun Bioengineering 100% 2 1.0 1.0 2.0
100 03L F PROF Conklin, Martha Environmental Engineering 50% 0 0.0 2.0 0.0


O'Day, Peggy Earth Systems Sciences 50% 0 0.0 2.0 0.0
01 F PROF Conklin, Martha Environmental Engineering 50% 4 0.5 2.0 8.0


O'Day, Peggy Earth Systems Sciences 50% 4 0.5 2.0 8.0
112 01 S ASST P Ghezzehei, Teamrat Earth Systems Sciences 100% 8 2.0 14.0 296.0
120 02D S ASST P Beman, John Earth Systems Sciences 50% 0 0.0 3.5 0.0


Guo, Qinghua Environmental Engineering 50% 0 0.0 3.5 0.0
01 S ASST P Beman, John Earth Systems Sciences 100% 4 1.0 7.0 28.0


124 01 S ASST P Kueppers, Lara Earth Systems Sciences 100% 3 1.0 10.0 30.0
132 01 S ASST P Westerling, Anthony Environmental Engineering 100% 3 1.0 4.0 12.0
141 02D S ASST P Kueppers, Lara Earth Systems Sciences 50% 0 0.0 8.0 0.0


Westerling, Anthony Environmental Engineering 50% 0 0.0 8.0 0.0
01 S ASST P Kueppers, Lara Earth Systems Sciences 50% 4 0.5 8.0 32.0


Westerling, Anthony Environmental Engineering 50% 4 0.5 8.0 32.0
147 02D S RECALL Van Breugel, Willem Vice Provost Undergraduate Educatio 100% 0 0.0 15.0 0.0


01 S RECALL Van Breugel, Willem Vice Provost Undergraduate Educatio 100% 4 1.0 24.0 96.0
148 03D F PROF Hart, Stephen Earth Systems Sciences 100% 0 0.0 9.0 0.0


01 F PROF Hart, Stephen Earth Systems Sciences 100% 4 1.0 9.0 36.0
190 01 F ASST P Berhe, Asmeret Earth Systems Sciences 100% 1 1.0 4.0 4.0


S ASST P Ghezzehei, Teamrat Earth Systems Sciences 100% 1 1.0 1.0 1.0
195 01 S ASST P Chin, Wei-Chun Bioengineering 100% 4 1.0 1.0 4.0


ESS Total 58 15.0 300.0 965.0
GASP 031 01 F ASST P Fellezs, Kevin World Culture & History 100% 4 1.0 43.0 172.0


034 01 S ASST P Fellezs, Kevin World Culture & History 100% 4 1.0 48.0 192.0
101 01 F ASST P Wang, Shi Pu World Culture & History 100% 4 1.0 43.0 172.0
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GASP 135 01 F ASST P Fellezs, Kevin World Culture & History 100% 4 1.0 25.0 100.0
151 01 F ASST P Wang, Shi Pu World Culture & History 100% 4 1.0 13.0 52.0
175 01 S ASST P Wang, Shi Pu World Culture & History 100% 4 1.0 15.0 60.0


GASP Total 24 6.0 187.0 748.0
GEOG 141 02D S ASST P Kueppers, Lara Earth Systems Sciences 50% 0 0.0 0.5 0.0


Westerling, Anthony Environmental Engineering 50% 0 0.0 0.5 0.0
01 S ASST P Kueppers, Lara Earth Systems Sciences 50% 4 0.5 0.5 2.0


Westerling, Anthony Environmental Engineering 50% 4 0.5 0.5 2.0
GEOG Total 8 1.0 2.0 4.0
HIST 010 01 F ASOC P Quinn, Sholeh History 100% 4 1.0 50.0 200.0


080 01 F ASST P Mostern, Ruth History 100% 4 1.0 48.0 192.0
081 01 S ASST P Mostern, Ruth History 100% 4 1.0 29.0 116.0
100 01 F ASOC P Quinn, Sholeh History 100% 4 1.0 24.0 96.0
108 01 S ASST P Mostern, Ruth History 100% 4 1.0 23.0 92.0
113 01 S ASOC P Quinn, Sholeh History 100% 4 1.0 49.0 196.0
139 02 F ASST P Malloy, Sean History 100% 4 1.0 27.0 108.0
170 01 S PROF Amussen, Susan History 100% 4 1.0 21.0 84.0
190 01 F ASST P Malloy, Sean History 100% 4 1.0 4.0 16.0


S PROF Herken, Gregory History 100% 4 1.0 13.0 52.0
191 01 F ASST P Malloy, Sean History 100% 4 1.0 1.0 4.0


S PROF Herken, Gregory History 100% 4 1.0 11.0 44.0
193 01 F ASST P Malloy, Sean History 100% 4 1.0 2.0 8.0
194 01 S PROF Herken, Gregory History 100% 4 1.0 2.0 8.0


HIST Total 56 14.0 304.0 1216.0
LIT 030 01 F PROF Camfield, Gregg Literatures and Cultures 100% 4 1.0 40.0 160.0


051 02D S ASST P Ricci, Cristian Literatures and Cultures 100% 0 0.0 23.0 0.0
01 S ASST P Ricci, Cristian Literatures and Cultures 100% 4 1.0 23.0 92.0


100 01 F PROF Lopez Calvo, Ignacio Literatures and Cultures 100% 4 1.0 25.0 100.0
130 01 S PROF Camfield, Gregg Literatures and Cultures 100% 4 1.0 43.0 172.0
151 01 S ASST P Ricci, Cristian Literatures and Cultures 100% 4 1.0 22.0 88.0
153 01 F ASST P Ricci, Cristian Literatures and Cultures 100% 4 1.0 11.0 44.0
165 01 S PROF Lopez Calvo, Ignacio Literatures and Cultures 100% 4 1.0 12.0 48.0
181 01 F ASST P Goggans, Jan Literatures and Cultures 100% 4 1.0 27.0 108.0
190 01 S PROF Camfield, Gregg Literatures and Cultures 100% 4 1.0 13.0 52.0
195 01 S ASST P Goggans, Jan Literatures and Cultures 100% 4 1.0 1.0 4.0
199 01 F PROF Lopez Calvo, Ignacio Literatures and Cultures 100% 4 1.0 2.0 8.0


02 F ASST P Goggans, Jan Literatures and Cultures 100% 4 1.0 1.0 4.0
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LIT Total 48 12.0 243.0 880.0
MATH 021 01 S LECSOE Lei, Yue Mathematical Sciences 100% 4 1.0 120.0 480.0


08 F LECSOE Lei, Yue Mathematical Sciences 100% 4 1.0 118.0 472.0
032 01 F ASST P Bhat, Harish Mathematical Sciences 100% 4 1.0 72.0 288.0


S LECSOE Lei, Yue Mathematical Sciences 100% 4 1.0 85.0 340.0
05 S LECSOE Lei, Yue Mathematical Sciences 100% 4 1.0 67.0 268.0


091 01 S ASST P Blanchette, Francois Mathematical Sciences 100% 1 1.0 9.0 9.0
121 01 F ASST P Bhat, Harish Mathematical Sciences 100% 4 1.0 16.0 64.0
122 03D S ASST P Blanchette, Francois Mathematical Sciences 100% 0 0.0 26.0 0.0


01 S ASST P Blanchette, Francois Mathematical Sciences 100% 4 1.0 26.0 104.0
131 01 F ASST P Blanchette, Francois Mathematical Sciences 100% 4 1.0 66.0 264.0
132 01 S ASST P Marcia, Roummel Mathematical Sciences 100% 4 1.0 22.0 88.0
141 01 F ASST P Tokman, Mayya Mathematical Sciences 100% 4 1.0 10.0 40.0
142 02D S ASST P Tokman, Mayya Mathematical Sciences 100% 0 0.0 12.0 0.0


01 S ASST P Tokman, Mayya Mathematical Sciences 100% 4 1.0 12.0 48.0
195 01 F ASST P Marcia, Roummel Mathematical Sciences 100% 2 1.0 1.0 2.0


02 F ASST P Bhat, Harish Mathematical Sciences 100% 4 1.0 2.0 8.0
201 01 F LECSOE Lei, Yue Mathematical Sciences 100% 1 1.0 10.0 10.0
221 01 F ASST P Ilan, Boaz Mathematical Sciences 100% 8 2.0 30.0 120.0
222 01 S ASST P Ilan, Boaz Mathematical Sciences 100% 4 1.0 12.0 48.0
231 01 F ASOC P Kim, Arnold Mathematical Sciences 100% 4 1.0 12.0 48.0
232 01 S ASOC P Kim, Arnold Mathematical Sciences 100% 4 1.0 10.0 40.0
291 01 F ASST P Bhat, Harish Mathematical Sciences 50% 1 0.5 6.0 6.0


Sharping, Jay Physics 50% 1 0.5 6.0 6.0
S ASST P Bhat, Harish Mathematical Sciences 50% 1 0.5 3.5 3.5


Sharping, Jay Physics 50% 1 0.5 3.5 3.5
292 01 S ASST P Sprague, Michael Mathematical Sciences 100% 4 1.0 11.0 44.0
295 01 F ASOC P Kim, Arnold Mathematical Sciences 100% 12 1.0 1.0 12.0


S ASST P Sprague, Michael Mathematical Sciences 100% 8 1.0 1.0 8.0
04 S ASST P Bhat, Harish Mathematical Sciences 100% 4 1.0 1.0 4.0
08 S ASST P Mitchell, Kevin Physics 100% 8 1.0 1.0 8.0
03 S PROF Chiao, Raymond Physics 100% 12 1.0 1.0 12.0
05 F ASST P Bhat, Harish Mathematical Sciences 100% 4 1.0 1.0 4.0


S ASOC P Kim, Arnold Mathematical Sciences 100% 12 1.0 1.0 12.0
06 S ASST P Tokman, Mayya Mathematical Sciences 100% 7 1.0 1.0 7.0
09 S ASST P Tokman, Mayya Mathematical Sciences 100% 12 1.0 1.0 12.0
07 S ASST P Marcia, Roummel Mathematical Sciences 100% 4 1.0 1.0 4.0
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MATH 295 37 F PROF Chiao, Raymond Electrical Engineering 100% 12 1.0 1.0 12.0
92 F ASST P Tokman, Mayya Mathematical Sciences 100% 7 1.0 1.0 7.0
85 F ASST P Sprague, Michael Mathematical Sciences 100% 12 1.0 1.0 12.0
96 F ASST P Tokman, Mayya Mathematical Sciences 100% 11 1.0 1.0 11.0


298 01 F ASST P Blanchette, Francois Mathematical Sciences 100% 1 1.0 10.0 10.0
S ASST P Marcia, Roummel Mathematical Sciences 100% 3 1.0 4.0 12.0


299 01 S ASST P Ilan, Boaz Mathematical Sciences 100% 4 1.0 1.0 4.0
04 F ASST P Blanchette, Francois Mathematical Sciences 100% 4 1.0 1.0 4.0
02 F ASST P Marcia, Roummel Mathematical Sciences 100% 4 1.0 1.0 4.0


S ASOC P Kim, Arnold Mathematical Sciences 100% 4 1.0 1.0 4.0
03 F ASST P Ilan, Boaz Mathematical Sciences 100% 4 1.0 1.0 4.0


399 01 F LECSOE Lei, Yue Mathematical Sciences 100% 1 1.0 10.0 10.0
MATH Total 230 45.0 811.0 2981.0
ME 135 01 S ASST P Ma, Yanbao Mechanical Engineering 100% 3 1.0 40.0 120.0


140 01 S PROF Sun, Jian-Qiao Mechanical Engineering 100% 4 1.0 33.0 132.0
188 01 S ASOC P De Menezes Coimbra, CarlosMechanical Engineering 100% 1 1.0 6.0 6.0


02 S ASOC P De Menezes Coimbra, CarlosMechanical Engineering 100% 1 1.0 6.0 6.0
199 01 F ASOC P De Menezes Coimbra, CarlosMechanical Engineering 100% 1 1.0 2.0 2.0


S PROF Winston, Roland Physics 100% 2 1.0 1.0 2.0
ME Total 12 6.0 88.0 268.0
MEAM 201 01 F PROF Sun, Jian-Qiao Mechanical Engineering 100% 4 1.0 10.0 40.0


202 01 S ASST P Diaz, Gerardo Mechanical Engineering 100% 4 1.0 5.0 20.0
237 01 S PROF Modest, Michael Mechanical Engineering 100% 3 1.0 8.0 24.0
250 01 F ASST P Ma, Yanbao Mechanical Engineering 100% 4 1.0 2.0 8.0
280 02D F ASOC P De Menezes Coimbra, CarlosMechanical Engineering 100% 0 0.0 6.0 0.0


01 F ASOC P De Menezes Coimbra, CarlosMechanical Engineering 100% 4 1.0 6.0 24.0
295 01 S PROF Winston, Roland Physics 100% 5 1.0 1.0 5.0


04 S ASST P Diaz, Gerardo Mechanical Engineering 100% 12 1.0 1.0 12.0
02 S PROF Sun, Jian-Qiao Mechanical Engineering 100% 8 1.0 1.0 8.0
03 S PROF Sun, Jian-Qiao Mechanical Engineering 100% 12 1.0 1.0 12.0
05 F PROF Sun, Jian-Qiao Mechanical Engineering 100% 8 1.0 2.0 16.0


S ASST P Diaz, Gerardo Mechanical Engineering 100% 9 1.0 1.0 9.0
06 F ASOC P De Menezes Coimbra, CarlosMechanical Engineering 100% 12 1.0 1.0 12.0


S ASOC P De Menezes Coimbra, CarlosMechanical Engineering 100% 5 1.0 1.0 5.0
18 F ASST P Diaz, Gerardo Mechanical Engineering 100% 4 1.0 1.0 4.0
19 F PROF Winston, Roland School of Engineering 100% 8 1.0 1.0 8.0


299 01 S PROF Sun, Jian-Qiao Mechanical Engineering 100% 4 1.0 1.0 4.0
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MEAM 299 04 S ASOC P De Menezes Coimbra, CarlosMechanical Engineering 100% 5 1.0 1.0 5.0
02 S PROF Winston, Roland Physics 100% 5 1.0 1.0 5.0
03 S PROF Sun, Jian-Qiao Mechanical Engineering 100% 4 1.0 1.0 4.0
09 F PROF Winston, Roland School of Engineering 100% 4 1.0 1.0 4.0
07 F PROF Sun, Jian-Qiao Mechanical Engineering 100% 4 1.0 1.0 4.0


MEAM Total 128 21.0 54.0 233.0
MGMT 101 01 S ASST P Whalley, Alexander Economics 100% 4 1.0 45.0 180.0


116 01 S ASST P Whalley, Alexander Economics 100% 4 1.0 26.0 104.0
130 01 S PROF Innes, Robert Economics 100% 4 1.0 34.0 136.0
153 01 S PROF Heit, Evan Cognitive Science 100% 4 1.0 40.0 160.0


MGMT Total 16 4.0 145.0 580.0
MSE 110 02L F ASOC P Leppert, Valerie Materials Science & Engineering 100% 0 0.0 2.0 0.0


01 F ASOC P Leppert, Valerie Materials Science & Engineering 100% 4 1.0 2.0 8.0
111 01 F ASST P Lu, Jennifer Materials Science & Engineering 100% 4 1.0 4.0 16.0
112 01 F ASST P Davila, Lilian Materials Science & Engineering 100% 3 1.0 5.0 15.0
118 01 S ASST P Lu, Jennifer Materials Science & Engineering 100% 3 1.0 14.0 42.0
120 01 F PROF Viney, Christopher Vice Provost Undergraduate Educatio 100% 3 1.0 3.0 9.0
195 01 F ASST P Lu, Jennifer Materials Science & Engineering 100% 3 1.0 1.0 3.0


S ASST P Lu, Jennifer Materials Science & Engineering 100% 3 1.0 1.0 3.0
02 F ASOC P Leppert, Valerie Materials Science & Engineering 100% 3 1.0 1.0 3.0


S ASST P Lu, Jennifer Materials Science & Engineering 100% 3 1.0 1.0 3.0
03 S ASOC P Leppert, Valerie Materials Science & Engineering 100% 1 1.0 1.0 1.0


MSE Total 30 10.0 35.0 103.0
PHIL 104 01 S ASOC P Vanderschraaf, Peter World Culture & History 100% 4 1.0 29.0 116.0


134 01 F ASOC P Vanderschraaf, Peter World Culture & History 100% 4 1.0 14.0 56.0
170 01 S ASOC P Vanderschraaf, Peter World Culture & History 100% 4 1.0 9.0 36.0


PHIL Total 12 3.0 52.0 208.0
PHYS 008 08 F ASST P Hirst, Linda Physics 100% 4 1.0 91.0 364.0


010 01 F ASST P Ghosh, Sayantani Physics 100% 4 1.0 7.0 28.0
112 01 F ASST P Gopinathan, Ajay Physics 100% 4 1.0 11.0 44.0
124 02D S ASST P Mitchell, Kevin Physics 100% 0 0.0 6.0 0.0


01 S ASST P Mitchell, Kevin Physics 100% 2 1.0 6.0 12.0
126 02D S ASST P Mitchell, Kevin Physics 100% 0 0.0 13.0 0.0


01 S ASST P Mitchell, Kevin Physics 100% 2 1.0 13.0 26.0
137 02D F ASST P Tian, Lin Physics 100% 0 0.0 7.0 0.0


01 F ASST P Tian, Lin Physics 100% 4 1.0 7.0 28.0
141 02D S ASST P Hirst, Linda Physics 100% 0 0.0 5.0 0.0
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PHYS 141 01 S ASST P Hirst, Linda Physics 100% 4 1.0 5.0 20.0
160 02L S ASST P Sharping, Jay Physics 100% 0 0.0 7.0 0.0


01 S ASST P Sharping, Jay Physics 100% 4 1.0 7.0 28.0
192 02L F PROF Chiao, Raymond Electrical Engineering 100% 0 0.0 4.0 0.0


01 F PROF Chiao, Raymond Electrical Engineering 100% 4 1.0 4.0 16.0
195 01 F ASST P Hirst, Linda Physics 100% 4 1.0 1.0 4.0


S ASST P Ghosh, Sayantani Physics 100% 4 1.0 2.0 8.0
04 F ASST P Mitchell, Kevin Physics 100% 2 1.0 2.0 4.0


S ASST P Mitchell, Kevin Physics 100% 2 1.0 2.0 4.0
02 F ASST P Hirst, Linda Physics 100% 4 1.0 1.0 4.0


S ASST P Ghosh, Sayantani Physics 100% 1 1.0 1.0 1.0
03 F ASST P Sharping, Jay Physics 100% 1 1.0 1.0 1.0


S ASST P Sharping, Jay Physics 100% 2 1.0 1.0 2.0
05 F ASST P Sharping, Jay Physics 100% 2 1.0 1.0 2.0


S ASST P Sharping, Jay Physics 100% 1 1.0 1.0 1.0
06 F ASST P Hirst, Linda Physics 100% 4 1.0 1.0 4.0


S ASST P Ghosh, Sayantani Physics 100% 3 1.0 1.0 3.0
07 F ASST P Ghosh, Sayantani Physics 100% 2 1.0 1.0 2.0


S ASST P Ghosh, Sayantani Physics 100% 2 1.0 1.0 2.0
198 01 F ASST P Mitchell, Kevin Physics 100% 1 1.0 2.0 2.0


S ASST P Sharping, Jay Physics 100% 2 1.0 2.0 4.0
210 01 F PROF Winston, Roland School of Engineering 100% 4 1.0 6.0 24.0
212 01 F ASST P Gopinathan, Ajay Physics 100% 4 1.0 9.0 36.0
237 01 F ASST P Scheibner, Michael Physics 100% 4 1.0 6.0 24.0
238 02D S ASST P Tian, Lin Physics 100% 0 0.0 3.0 0.0


01 S ASST P Tian, Lin Physics 100% 4 1.0 3.0 12.0
241 02D S ASST P Hirst, Linda Physics 100% 0 0.0 10.0 0.0


01 S ASST P Hirst, Linda Physics 100% 4 1.0 10.0 40.0
249 02D F PROF Chiao, Raymond Electrical Engineering 100% 0 0.0 5.0 0.0


01 F PROF Chiao, Raymond Electrical Engineering 100% 4 1.0 5.0 20.0
292 02L F PROF Chiao, Raymond Electrical Engineering 100% 0 0.0 3.0 0.0


01 F ASST P Scheibner, Michael Physics 100% 1 1.0 4.0 4.0
02 F PROF Chiao, Raymond Electrical Engineering 100% 4 1.0 3.0 12.0


293 01 F ASST P Bhat, Harish Mathematical Sciences 50% 1 0.5 6.0 6.0
Sharping, Jay Physics 50% 1 0.5 6.0 6.0


S ASST P Bhat, Harish Mathematical Sciences 50% 1 0.5 2.5 2.5
Sharping, Jay Physics 50% 1 0.5 2.5 2.5
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PHYS 295 01 F ASST P Mitchell, Kevin Physics 100% 7 1.0 1.0 7.0
S PROF Chiao, Raymond Physics 100% 8 1.0 1.0 8.0


04 S ASST P Mitchell, Kevin Physics 100% 12 1.0 1.0 12.0
02 S ASST P Scheibner, Michael Physics 100% 8 1.0 1.0 8.0
11 S ASST P Hirst, Linda Physics 100% 4 1.0 1.0 4.0
08 F ASST P Ghosh, Sayantani Physics 100% 7 1.0 1.0 7.0


S ASST P Sharping, Jay Physics 100% 9 1.0 2.0 18.0
03 S ASST P Ghosh, Sayantani Physics 100% 8 1.0 2.0 16.0
05 S ASST P Tian, Lin Physics 100% 12 1.0 1.0 12.0
06 S PROF Chiao, Raymond Physics 100% 4 1.0 1.0 4.0
09 S ASST P Menke, Erik Chemical Sciences 100% 9 1.0 1.0 9.0
69 F PROF Chiao, Raymond Electrical Engineering 100% 8 1.0 1.0 8.0
21 F ASST P Gopinathan, Ajay Physics 100% 8 1.0 2.0 16.0
10 S ASST P Gopinathan, Ajay Physics 100% 12 1.0 1.0 12.0
07 S ASST P Tian, Lin Physics 100% 4 1.0 2.0 8.0
65 F PROF Chiao, Raymond Electrical Engineering 100% 4 1.0 1.0 4.0
59 F ASST P Mitchell, Kevin Physics 100% 10 1.0 1.0 10.0
45 F ASST P Menke, Erik Chemical Sciences 100% 8 1.0 1.0 8.0
111 F ASST P Scheibner, Michael Physics 100% 7 1.0 1.0 7.0
92 F ASST P Sharping, Jay Physics 100% 7 1.0 2.0 14.0
101 F ASST P Tian, Lin Physics 100% 4 1.0 2.0 8.0
77 F PROF Winston, Roland School of Engineering 100% 4 1.0 1.0 4.0


298 01 F ASST P Mitchell, Kevin Physics 100% 1 1.0 1.0 1.0
02 S ASST P Sharping, Jay Physics 100% 2 1.0 1.0 2.0


299 01 S ASST P Gopinathan, Ajay Physics 100% 8 1.0 1.0 8.0
04 S ASST P Scheibner, Michael Physics 100% 3 1.0 1.0 3.0
02 S PROF Chiao, Raymond Physics 100% 4 1.0 1.0 4.0
03 S ASST P Hirst, Linda Physics 100% 2 1.0 1.0 2.0
61 F ASST P Scheibner, Michael Physics 100% 5 1.0 1.0 5.0
81 F PROF Winston, Roland School of Engineering 100% 4 1.0 1.0 4.0
52 F PROF Winston, Roland School of Engineering 100% 4 1.0 1.0 4.0


PHYS Total 299 66.0 335.0 1040.0
POLI 001 01 F ASST P Trounstine, Jessica Political Science 100% 4 1.0 148.0 592.0


S ASOC P Nicholson, Stephen Political Science 100% 4 1.0 117.0 468.0
010 01 F ASOC P Hansford, Thomas Political Science 100% 4 1.0 40.0 160.0
101 01 F ASST P Monroe, Nathan Political Science 100% 4 1.0 40.0 160.0
102 01 S ASOC P Hansford, Thomas Political Science 100% 4 1.0 44.0 176.0
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POLI 106 01 F ASST P Trounstine, Jessica Political Science 100% 4 1.0 26.0 104.0
120 01 F ASOC P Nicholson, Stephen Political Science 100% 4 1.0 38.0 152.0
171 01 S ASST P Monroe, Nathan Political Science 100% 4 1.0 30.0 120.0
192 01 F ASST P Monroe, Nathan Political Science 100% 4 1.0 1.0 4.0


02 F ASOC P Hansford, Thomas Political Science 100% 2 1.0 3.0 6.0
195 01 S ASOC P Hansford, Thomas Political Science 100% 2 1.0 1.0 2.0
196 01 S ASOC P Nicholson, Stephen Political Science 100% 2 1.0 1.0 2.0


POLI Total 42 12.0 489.0 1946.0
PSY 001 01 S ASST P Dunham, Yarrow Psychology 100% 4 1.0 302.0 1208.0


010 01 F ASOC P Vevea, Jack Psychology 100% 4 1.0 128.0 512.0
S PROF Shadish, William Psychology 100% 4 1.0 176.0 704.0


015 01 S ASST P Hoyt, Michael Psychology 100% 4 1.0 53.0 212.0
105 01 F ASOC P Vevea, Jack Psychology 100% 4 1.0 10.0 40.0
130 01 F ASST P Chouinard, Michelle Psychology 100% 4 1.0 64.0 256.0
140 01 F PROF Shadish, William Psychology 100% 4 1.0 76.0 304.0
143 01 F PROF Wallander, Jan Social and Cognitive Sciences 100% 4 1.0 81.0 324.0


S PROF Wallander, Jan Social and Cognitive Sciences 100% 4 1.0 83.0 332.0
147 01 F ASST P Song, Anna Psychology 100% 4 1.0 80.0 320.0
151 01 F ASST P Dunham, Yarrow Psychology 100% 4 1.0 58.0 232.0
159 01 S ASST P Song, Anna Psychology 100% 4 1.0 81.0 324.0
195 01 F ASST P Dunham, Yarrow Psychology 100% 2 1.0 1.0 2.0


S PROF Shadish, William Psychology 50% 4 0.5 0.5 2.0
04 S ASST P Hoyt, Michael Psychology 100% 2 1.0 1.0 2.0
02 F ASST P Song, Anna Psychology 100% 2 1.0 1.0 2.0


S ASST P Dunham, Yarrow Psychology 100% 2 1.0 4.0 8.0
03 S PROF Shadish, William Psychology 100% 1 1.0 3.0 3.0
06 S PROF Shadish, William Psychology 100% 2 1.0 2.0 4.0
07 S ASST P Chouinard, Michelle Psychology 100% 1 1.0 5.0 5.0


198 01 S ASST P Song, Anna Psychology 100% 4 1.0 1.0 4.0
02 S ASST P Song, Anna Psychology 100% 2 1.0 1.0 2.0


199 01 F ASST P Song, Anna Psychology 100% 2 1.0 1.0 2.0
S ASST P Chouinard, Michelle Psychology 100% 1.0 4.0 7.0


02 F ASST P Chouinard, Michelle Psychology 100% 1.0 5.0 6.0
03 F ASST P Dunham, Yarrow Psychology 100% 2 1.0 1.0 2.0


200A 02 F PROF Wallander, Jan Social and Cognitive Sciences 50% 4 0.5 3.0 12.0
ASST P Dunham, Yarrow Psychology 50% 4 0.5 3.0 12.0


200B 01 S ASST P Dunham, Yarrow Psychology 100% 4 1.0 6.0 24.0
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PSY 206 01 F PROF Shadish, William Psychology 100% 4 1.0 7.0 28.0
289 01 F PROF Shadish, William Psychology 100% 1 1.0 11.0 11.0


S PROF Shadish, William Psychology 100% 1 1.0 11.0 11.0
290 01 F ASST P Song, Anna Psychology 100% 4 1.0 7.0 28.0


S ASOC P Vevea, Jack Psychology 100% 1.0 5.0 17.0
02 F ASST P Song, Anna Psychology 100% 4 1.0 1.0 4.0


S ASST P Hoyt, Michael Psychology 100% 4 1.0 2.0 8.0
295 01 F ASST P Dunham, Yarrow Psychology 100% 12 1.0 1.0 12.0


04 F ASST P Song, Anna Psychology 100% 1.0 2.0 4.0
S PROF Shadish, William Psychology 100% 3 1.0 1.0 3.0


02 F ASOC P Vevea, Jack Psychology 100% 8 1.0 1.0 8.0
08 S ASST P Hoyt, Michael Psychology 100% 3 1.0 1.0 3.0
03 S ASST P Chouinard, Michelle Psychology 100% 11 1.0 1.0 11.0
05 F ASST P Chouinard, Michelle Psychology 100% 7 1.0 2.0 14.0


S ASST P Dunham, Yarrow Psychology 100% 7 1.0 1.0 7.0
06 F ASST P Dunham, Yarrow Psychology 100% 11 1.0 1.0 11.0


S ASST P Chouinard, Michelle Psychology 100% 11 1.0 1.0 11.0
09 S ASOC P Vevea, Jack Psychology 100% 11 1.0 1.0 11.0
10 S ASOC P Vevea, Jack Psychology 100% 4 1.0 1.0 4.0
07 S ASST P Dunham, Yarrow Psychology 100% 12 1.0 2.0 24.0


299 01 F ASST P Noelle, David Cognitive Science 100% 12 1.0 1.0 12.0
S ASST P Noelle, David Cognitive Science 100% 12 1.0 1.0 12.0


02 F ASST P Dunham, Yarrow Psychology 100% 2 1.0 1.0 2.0
S PROF Wallander, Jan Social and Cognitive Sciences 100% 3 1.0 1.0 3.0


03 F PROF Wallander, Jan Social and Cognitive Sciences 100% 3 1.0 1.0 3.0
S ASST P Song, Anna Psychology 100% 2 1.0 1.0 2.0


PSY Total 238 53.5 1300.5 5131.0
QSB 200 01 F ASST P Cleary, Michael Biological Sciences 100% 3 1.0 8.0 24.0


207 01 S PROF Liwang, Patricia Chemical Sciences 100% 3 1.0 3.0 9.0
212 01 S PROF Forman, Henry Biological Sciences 100% 4 1.0 4.0 16.0
220 01 S PROF Ojcius, David Biological Sciences 100% 3 1.0 6.0 18.0
227 04D S ASST P Choi, Jinah Biological Sciences 100% 0 0.0 1.0 0.0


01 S ASST P Choi, Jinah Biological Sciences 100% 1.0 1.0 3.0
242 02L S ASST P Frank, Anna Biological Sciences 100% 0 0.0 2.0 0.0


01 S ASST P Frank, Anna Biological Sciences 100% 5 1.0 2.0 10.0
244 02D F ASST P Dawson, Michael Biological Sciences 100% 0 0.0 7.0 0.0


01 F ASST P Dawson, Michael Biological Sciences 100% 3 1.0 7.0 21.0
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QSB 248 01 F PROF Hart, Stephen Earth Systems Sciences 100% 3 1.0 1.0 3.0
252 01 F PROF Pallavicini, Maria School of Natural Sciences 50% 0.5 2.0 6.0
280 02D F PROF Colvin, Michael Biological Sciences 100% 0 0.0 9.0 0.0


01 F PROF Colvin, Michael Biological Sciences 100% 1.0 9.0 27.0
281 02C S PROF Colvin, Michael Biological Sciences 100% 0 0.0 12.0 0.0


03C S PROF Colvin, Michael Biological Sciences 100% 0 0.0 8.0 0.0
01 S PROF Colvin, Michael Biological Sciences 100% 4 1.0 10.0 40.0


290 01 S ASST P Dawson, Michael Biological Sciences 50% 3 0.5 3.0 9.0
Garcia-Ojeda, Marcos Biological Sciences 50% 3 0.5 3.0 9.0


291 01 F ASST P Dawson, Michael Biological Sciences 33% 1 0.3 5.7 5.7
Mccloskey, Kara Bioengineering 33% 1 0.3 5.7 5.7
Tsao, Meng-Lin Chemical Sciences 33% 1 0.3 5.7 5.7


S ASST P Dawson, Michael Biological Sciences 100% 1 1.0 10.0 10.0
292 01 F ASST P Ardell, David Biological Sciences 100% 1 1.0 2.0 2.0


S ASST P Ardell, David Biological Sciences 100% 1 1.0 2.0 2.0
15 F ASST P Mccloskey, Kara Bioengineering 100% 1 1.0 1.0 1.0


S ASST P Aguilar, Andres Biological Sciences 100% 1 1.0 3.0 3.0
13 F ASST P Raymond, Jason Biological Sciences 100% 1 1.0 2.0 2.0


S ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 1 1.0 2.0 2.0
20 F ASST P Aguilar, Andres Biological Sciences 100% 1 1.0 3.0 3.0
04 F ASST P Dawson, Michael Biological Sciences 100% 1 1.0 3.0 3.0


S ASOC P Medina, Monica Biological Sciences 100% 1 1.0 4.0 4.0
02 S ASST P Choi, Jinah Biological Sciences 100% 1 1.0 3.0 3.0
11 F ASST P Ortiz, Rudy Biological Sciences 100% 1 1.0 3.0 3.0


S ASST P Cleary, Michael Biological Sciences 100% 1 1.0 2.0 2.0
08 F ASOC P Medina, Monica Biological Sciences 100% 1 1.0 5.0 5.0


S ASST P Raymond, Jason Biological Sciences 100% 1 1.0 2.0 2.0
03 F ASST P Choi, Jinah Biological Sciences 100% 1 1.0 2.0 2.0


S ASST P Dawson, Michael Biological Sciences 100% 1 1.0 4.0 4.0
16 F ASST P Cleary, Michael Biological Sciences 100% 1 1.0 2.0 2.0


S ASST P Frank, Anna Biological Sciences 100% 1 1.0 2.0 2.0
05 S PROF Ojcius, David Biological Sciences 100% 1 1.0 2.0 2.0
06 S ASST P Ortiz, Rudy Biological Sciences 100% 1 1.0 2.0 2.0
09 S ASST P Tsao, Meng-Lin Chemical Sciences 100% 1 1.0 1.0 1.0
17 F ASST P Manilay, Jennifer Biological Sciences 100% 1 1.0 3.0 3.0
21 F ASST P Frank, Anna Biological Sciences 100% 1 1.0 2.0 2.0
12 F PROF Pallavicini, Maria School of Natural Sciences 100% 1 1.0 2.0 2.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respon
sible #Units


Credit 
Sects Enrolled SCHrs


QSB 292 12 S ASST P Manilay, Jennifer Biological Sciences 100% 1 1.0 3.0 3.0
10 F PROF Ojcius, David Biological Sciences 100% 1 1.0 6.0 6.0


S ASST P Mccloskey, Kara Bioengineering 100% 1 1.0 1.0 1.0
18 F ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 1 1.0 3.0 3.0
07 S PROF Pallavicini, Maria School of Natural Sciences 100% 1 1.0 2.0 2.0
14 F ASST P Tsao, Meng-Lin Chemical Sciences 100% 1 1.0 1.0 1.0


S PROF Liwang, Patricia Chemical Sciences 100% 1 1.0 3.0 3.0
19 F PROF Liwang, Patricia Chemical Sciences 100% 1 1.0 3.0 3.0


293 01 S ASST P Aguilar, Andres Biological Sciences 100% 1 1.0 3.0 3.0
22 F ASST P Oviedo, Nestor Biological Sciences 100% 1 1.0 3.0 3.0
15 F ASST P Raymond, Jason Biological Sciences 100% 1 1.0 2.0 2.0
13 F ASST P Ortiz, Rudy Biological Sciences 100% 1 1.0 3.0 3.0


S ASST P Frank, Anna Biological Sciences 100% 1 1.0 2.0 2.0
20 F PROF Liwang, Patricia Chemical Sciences 100% 1 1.0 3.0 3.0
04 S ASST P Dawson, Michael Biological Sciences 100% 1 1.0 4.0 4.0
02 F ASST P Aguilar, Andres Biological Sciences 100% 1 1.0 3.0 3.0


S ASST P Ardell, David Biological Sciences 100% 1 1.0 2.0 2.0
11 S ASST P Manilay, Jennifer Biological Sciences 100% 1 1.0 6.0 6.0
08 S ASST P Raymond, Jason Biological Sciences 100% 1 1.0 2.0 2.0
03 F ASST P Ardell, David Biological Sciences 100% 1 1.0 3.0 3.0


S ASST P Choi, Jinah Biological Sciences 100% 1 1.0 3.0 3.0
16 F ASST P Tsao, Meng-Lin Chemical Sciences 100% 1 1.0 1.0 1.0
05 F ASST P Choi, Jinah Biological Sciences 100% 1 1.0 2.0 2.0


S ASOC P Medina, Monica Biological Sciences 100% 1 1.0 1.0 1.0
06 F ASST P Dawson, Michael Biological Sciences 100% 1 1.0 4.0 4.0


S PROF Ojcius, David Biological Sciences 100% 1 1.0 2.0 2.0
09 S ASST P Tsao, Meng-Lin Chemical Sciences 100% 1 1.0 1.0 1.0
17 F ASST P Cleary, Michael Biological Sciences 100% 1 1.0 4.0 4.0
21 F ASST P Frank, Anna Biological Sciences 100% 1 1.0 1.0 1.0
12 F PROF Ojcius, David Biological Sciences 100% 1 1.0 6.0 6.0


S PROF Liwang, Patricia Chemical Sciences 100% 1 1.0 3.0 3.0
10 F ASOC P Medina, Monica Biological Sciences 100% 1 1.0 4.0 4.0


S ASST P Cleary, Michael Biological Sciences 100% 1 1.0 3.0 3.0
18 F ASST P Manilay, Jennifer Biological Sciences 100% 1 1.0 7.0 7.0
07 S ASST P Ortiz, Rudy Biological Sciences 100% 1 1.0 3.0 3.0
14 S ASST P Oviedo, Nestor Biological Sciences 100% 1 1.0 2.0 2.0


294 01 F PROF Traina, Samuel School of Natural Sciences 100% 1 1.0 20.0 20.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respon
sible #Units


Credit 
Sects Enrolled SCHrs


QSB 295 01 F PROF Ojcius, David Biological Sciences 100% 10 1.0 3.0 30.0
S ASOC P Medina, Monica Biological Sciences 100% 12 1.0 1.0 12.0


22 F ASST P Aguilar, Andres Biological Sciences 100% 10 1.0 1.0 10.0
S ASST P Tsao, Meng-Lin Chemical Sciences 100% 7 1.0 1.0 7.0


13 S ASST P Aguilar, Andres Biological Sciences 100% 10 1.0 3.0 30.0
20 S PROF Liwang, Patricia Chemical Sciences 100% 7 1.0 1.0 7.0
04 F ASST P Aguilar, Andres Biological Sciences 100% 10 1.0 2.0 20.0


S ASST P Ortiz, Rudy Biological Sciences 100% 7 1.0 1.0 7.0
02 F ASST P Ortiz, Rudy Biological Sciences 100% 1.0 2.0 22.0


S ASST P Dawson, Michael Biological Sciences 100% 10 1.0 2.0 20.0
11 F ASST P Tsao, Meng-Lin Chemical Sciences 100% 9 1.0 1.0 9.0


S ASST P Ardell, David Biological Sciences 100% 10 1.0 2.0 20.0
08 F PROF Ojcius, David Biological Sciences 100% 10 1.0 1.0 10.0


S ASST P Dawson, Michael Biological Sciences 100% 6 1.0 1.0 6.0
34 F ASST P Ardell, David Biological Sciences 100% 10 1.0 2.0 20.0


S ASST P Raymond, Jason Biological Sciences 100% 5 1.0 1.0 5.0
03 F ASST P Mccloskey, Kara Bioengineering 100% 11 1.0 1.0 11.0


S ASST P Raymond, Jason Biological Sciences 100% 2 1.0 1.0 2.0
27 S ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 10 1.0 1.0 10.0
05 F ASST P Dawson, Michael Biological Sciences 100% 7 1.0 1.0 7.0


S ASST P Ortiz, Rudy Biological Sciences 100% 3 1.0 1.0 3.0
06 F ASST P Dawson, Michael Biological Sciences 100% 7 1.0 1.0 7.0


S ASST P Choi, Jinah Biological Sciences 100% 5 1.0 1.0 5.0
09 F ASST P Manilay, Jennifer Biological Sciences 100% 6 1.0 1.0 6.0


S PROF Pallavicini, Maria School of Natural Sciences 100% 9 1.0 1.0 9.0
41 F ASST P Choi, Jinah Biological Sciences 100% 5 1.0 1.0 5.0
35 S PROF Ojcius, David Biological Sciences 100% 10 1.0 1.0 10.0
26 S ASST P Ortiz, Rudy Biological Sciences 100% 12 1.0 1.0 12.0
17 S ASOC P Medina, Monica Biological Sciences 100% 6 1.0 2.0 12.0
21 S ASST P Manilay, Jennifer Biological Sciences 100% 10 1.0 3.0 30.0
12 F PROF Forman, Henry Biological Sciences 100% 12 1.0 1.0 12.0


S ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 10 1.0 1.0 10.0
10 F ASST P Dawson, Michael Biological Sciences 100% 1 1.0 1.0 1.0


S ASOC P Medina, Monica Biological Sciences 100% 11 1.0 2.0 22.0
18 S PROF Ojcius, David Biological Sciences 100% 9 1.0 3.0 27.0
07 F ASST P Dawson, Michael Biological Sciences 100% 2 1.0 1.0 2.0


S ASST P Frank, Anna Biological Sciences 100% 9 1.0 1.0 9.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respon
sible #Units


Credit 
Sects Enrolled SCHrs


QSB 295 37 S PROF Forman, Henry Biological Sciences 100% 12 1.0 1.0 12.0
25 S PROF Ojcius, David Biological Sciences 100% 9 1.0 1.0 9.0
46 F ASST P Choi, Jinah Biological Sciences 100% 10 1.0 1.0 10.0
28 S ASST P Choi, Jinah Biological Sciences 100% 1.0 2.0 17.0
58 F ASST P Cleary, Michael Biological Sciences 100% 10 1.0 1.0 10.0
29 S ASST P Cleary, Michael Biological Sciences 100% 10 1.0 2.0 20.0
57 F ASST P Cleary, Michael Biological Sciences 100% 9 1.0 1.0 9.0
33 S ASST P Dawson, Michael Biological Sciences 100% 10 1.0 1.0 10.0
32 S PROF Escobar, Ariel Bioengineering 100% 4 1.0 1.0 4.0
19 S PROF Ojcius, David Biological Sciences 100% 4 1.0 1.0 4.0
78 F PROF Escobar, Ariel Bioengineering 100% 6 1.0 1.0 6.0
229 F ASST P Frank, Anna Biological Sciences 100% 3 1.0 1.0 3.0
99 F ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 3 1.0 1.0 3.0
106 F ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 10 1.0 1.0 10.0
102 F ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 6 1.0 1.0 6.0
30 S ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 7 1.0 1.0 7.0
36 S PROF Pallavicini, Maria School of Natural Sciences 100% 9 1.0 1.0 9.0
38 S PROF Liwang, Patricia Chemical Sciences 100% 6 1.0 1.0 6.0
31 S ASST P Mccloskey, Kara Bioengineering 100% 11 1.0 1.0 11.0
130 F PROF Liwang, Patricia Chemical Sciences 100% 10 1.0 2.0 20.0
128 F PROF Liwang, Patricia Chemical Sciences 100% 8 1.0 1.0 8.0
141 F ASST P Manilay, Jennifer Biological Sciences 100% 9 1.0 1.0 9.0
142 F ASST P Manilay, Jennifer Biological Sciences 100% 10 1.0 1.0 10.0
168 F ASOC P Medina, Monica Biological Sciences 100% 12 1.0 1.0 12.0
166 F ASOC P Medina, Monica Biological Sciences 100% 10 1.0 2.0 20.0
163 F ASOC P Medina, Monica Biological Sciences 100% 7 1.0 1.0 7.0
165 F ASOC P Medina, Monica Biological Sciences 100% 9 1.0 1.0 9.0
170 F PROF Ojcius, David Biological Sciences 100% 2 1.0 1.0 2.0
178 F PROF Ojcius, David Biological Sciences 100% 10 1.0 1.0 10.0
183 F ASST P Ortiz, Rudy Biological Sciences 100% 3 1.0 1.0 3.0
198 F PROF Pallavicini, Maria School of Natural Sciences 100% 6 1.0 1.0 6.0
201 F PROF Pallavicini, Maria School of Natural Sciences 100% 9 1.0 1.0 9.0
206 F ASST P Raymond, Jason Biological Sciences 100% 2 1.0 2.0 4.0


298 01 F PROF Ojcius, David Biological Sciences 100% 4 1.0 1.0 4.0
299 01 S ASOC P Liwang, Andy Chemical Sciences 100% 2 1.0 1.0 2.0


04 F PROF Escobar, Ariel Bioengineering 100% 3 1.0 1.0 3.0
02 F ASST P Frank, Anna Biological Sciences 100% 3 1.0 1.0 3.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respon
sible #Units


Credit 
Sects Enrolled SCHrs


QSB 299 02 S PROF Escobar, Ariel Bioengineering 100% 1.0 2.0 5.0
03 F ASST P Raymond, Jason Biological Sciences 100% 4 1.0 1.0 4.0


S ASOC P Liwang, Andy Chemical Sciences 100% 1 1.0 1.0 1.0
QSB Total 652 151.5 407.0 1170.0
SCS 299 01 F ASOC P Van Dyke, Nella Sociology 100% 5 1.0 1.0 5.0


S ASST P Weffer, Simon Sociology 100% 12 1.0 1.0 12.0
02 F ASST P Delugan, Robin Anthropology 100% 12 1.0 1.0 12.0


SCS Total 29 3.0 3.0 29.0
SOC 015 01 F ASST P Beattie, Irenee Sociology 100% 4 1.0 26.0 104.0


100 01 F ASOC P Van Dyke, Nella Sociology 100% 4 1.0 21.0 84.0
110 01 S ASST P Weffer, Simon Sociology 100% 4 1.0 37.0 148.0
131 01 S ASST P Weffer, Simon Sociology 100% 4 1.0 30.0 120.0
132 01 S ASST P Beattie, Irenee Sociology 100% 4 1.0 46.0 184.0
161 01 F ASOC P Van Dyke, Nella Sociology 100% 4 1.0 59.0 236.0


S ASOC P Van Dyke, Nella Sociology 100% 4 1.0 30.0 120.0
SOC Total 28 7.0 249.0 996.0
SPAN 011 01 S LECSOE Adan-Lifante, Virginia Literatures and Cultures 50% 4 0.5 10.0 40.0


103 01 F LECSOE Adan-Lifante, Virginia Literatures and Cultures 100% 4 1.0 30.0 120.0
105 01 F LECSOE Adan-Lifante, Virginia Literatures and Cultures 100% 4 1.0 27.0 108.0
106 01 S LECSOE Adan-Lifante, Virginia Literatures and Cultures 100% 4 1.0 25.0 100.0
142 01 S LECSOE Adan-Lifante, Virginia Literatures and Cultures 50% 4 0.5 12.5 50.0
180 01 S LECSOE Adan-Lifante, Virginia Literatures and Cultures 100% 4 1.0 29.0 116.0


SPAN Total 24 5.0 133.5 534.0
USTU 010 01 S LECSOE Ochsner, Robert Vice Provost Undergraduate Educatio 100% 1 1.0 32.0 32.0


02 S LECSOE Ochsner, Robert Vice Provost Undergraduate Educatio 100% 1 1.0 36.0 36.0
03 S LECSOE Ochsner, Robert Vice Provost Undergraduate Educatio 100% 1 1.0 35.0 35.0


192 01 F LECSOE Ochsner, Robert Vice Provost Undergraduate Educatio 100% 4 1.0 1.0 4.0
USTU Total 7 4.0 104.0 107.0
WCH 201 01 F PROF Amussen, Susan History 50% 4 0.5 2.5 10.0


Camfield, Gregg Literatures and Cultures 50% 4 0.5 2.5 10.0
202 01 F PROF Forte, Maurizio History 100% 4 1.0 1.0 4.0


S ASST P Mostern, Ruth History 100% 4 1.0 1.0 4.0
02 F ASST P Malloy, Sean History 100% 4 1.0 1.0 4.0


S PROF Forte, Maurizio History 100% 4 1.0 3.0 12.0
03 S PROF Camfield, Gregg Literatures and Cultures 100% 4 1.0 1.0 4.0


211 01 S PROF Forte, Maurizio History 100% 4 1.0 5.0 20.0
260 01 F ASST P Delugan, Robin Anthropology 100% 4 1.0 6.0 24.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respon
sible #Units
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WCH 295 01 F PROF Forte, Maurizio History 100% 4 1.0 1.0 4.0
04 S ASST P Malloy, Sean History 100% 8 1.0 1.0 8.0
02 F PROF Forte, Maurizio History 100% 4 1.0 3.0 12.0


S ASST P Mostern, Ruth History 100% 8 1.0 1.0 8.0
05 S PROF Forte, Maurizio History 100% 4 1.0 1.0 4.0
06 S PROF Forte, Maurizio History 100% 4 1.0 1.0 4.0
07 S PROF Forte, Maurizio History 100% 4 1.0 1.0 4.0


296 01 F ASST P Malloy, Sean History 100% 6 1.0 1.0 6.0
297 01 S ASST P Malloy, Sean History 100% 12 1.0 2.0 24.0


15 F ASST P Goggans, Jan Literatures and Cultures 100% 12 1.0 1.0 12.0
13 F ASST P Mostern, Ruth History 100% 12 1.0 2.0 24.0
04 S ASST P Goggans, Jan Literatures and Cultures 100% 12 1.0 1.0 12.0
02 S PROF Martin-Rodriguez, Manuel Literatures and Cultures 100% 12 1.0 2.0 24.0
11 F PROF Martin-Rodriguez, Manuel Literatures and Cultures 100% 12 1.0 2.0 24.0
03 S PROF Forte, Maurizio History 100% 12 1.0 1.0 12.0
12 F PROF Forte, Maurizio History 100% 12 1.0 1.0 12.0


298 01 F PROF Lopez Calvo, Ignacio Literatures and Cultures 50% 4 0.5 3.0 12.0
ASST P Fellezs, Kevin World Culture & History 50% 4 0.5 3.0 12.0


03 F ASST P Mostern, Ruth History 100% 4 1.0 1.0 4.0
299 01 F PROF Forte, Maurizio History 100% 4 1.0 2.0 8.0


S ASST P Mostern, Ruth History 100% 4 1.0 1.0 4.0
04 F ASST P Hull, Kathleen Anthropology 100% 4 1.0 1.0 4.0


S ASOC P Rebhun, Linda Ann Anthropology 100% 4 1.0 1.0 4.0
02 F ASST P Goggans, Jan Literatures and Cultures 100% 4 1.0 1.0 4.0


S PROF Lopez Calvo, Ignacio Literatures and Cultures 100% 4 1.0 5.0 20.0
11 F PROF Lopez Calvo, Ignacio Literatures and Cultures 100% 4 1.0 1.0 4.0


S ASST P Fellezs, Kevin World Culture & History 100% 4 1.0 1.0 4.0
08 F ASOC P Quinn, Sholeh History 100% 4 1.0 1.0 4.0


S PROF Lopez Calvo, Ignacio Literatures and Cultures 100% 4 1.0 4.0 16.0
03 F ASST P Mostern, Ruth History 100% 4 1.0 1.0 4.0


S ASST P Hull, Kathleen Anthropology 100% 4 1.0 1.0 4.0
05 F ASST P Malloy, Sean History 100% 4 1.0 2.0 8.0


S ASST P Weffer, Simon Sociology 100% 4 1.0 1.0 4.0
06 F ASST P Malloy, Sean History 100% 6 1.0 1.0 6.0


S PROF Camfield, Gregg Literatures and Cultures 100% 12 1.0 1.0 12.0
09 F ASST P Malloy, Sean History 100% 12 1.0 1.0 12.0


S PROF Camfield, Gregg Literatures and Cultures 100% 4 1.0 1.0 4.0







Subject Course Sect Term RANK Instructor Home dept
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Respon
sible #Units
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WCH 299 12 F PROF Forte, Maurizio History 100% 4 1.0 1.0 4.0
S ASST P Delugan, Robin Anthropology 100% 4 1.0 1.0 4.0


10 F PROF Forte, Maurizio History 100% 4 1.0 1.0 4.0
S ASST P Ricci, Cristian Literatures and Cultures 100% 4 1.0 1.0 4.0


07 F ASOC P Rebhun, Linda Ann Anthropology 100% 4 1.0 1.0 4.0
WCH Total 296 49.0 84.0 460.0
WH 001 01 F PROF Forte, Maurizio History 100% 4 1.0 25.0 100.0


110 01 F PROF Forte, Maurizio History 100% 4 1.0 7.0 28.0
WH Total 8 2.0 32.0 128.0
Grand Total 4440 967.5 13002.7 40163.0








Course SC(All)
DIVISION (All) Who teaches what in each subject area by division


Lecturers & TAs with % Responsible > 0
Data


Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


ANTH 150 01 S LEC-18 Stallmann, Robert Anthropology 100% 4 1.0 33.0 132.0
005 01 F LEC-18 Stallmann, Robert World Culture & History 100% 4 1.0 90.0 360.0
162 01 S LEC-18 Stallmann, Robert Anthropology 100% 4 1.0 23.0 92.0


ARTS 001A 01 F LEC-18 Lecocq, Karen World Culture & History 100% 4 1.0 20.0 80.0
S LEC-18 Lecocq, Karen World Culture & History 100% 4 1.0 22.0 88.0


002A 01 F LEC-18 Walsh, Lorraine World Culture & History 100% 4 1.0 30.0 120.0
S LEC-18 Walsh, Lorraine World Culture & History 100% 4 1.0 31.0 124.0


002D 01 S LEC-18 Walsh, Lorraine World Culture & History 100% 4 1.0 12.0 48.0
004A 01 F LEC-18 Lopez Craig, Tonya World Culture & History 100% 4 1.0 15.0 60.0
004B 01 F LEC-18 Lopez Craig, Tonya World Culture & History 100% 4 1.0 18.0 72.0


S LEC-18 Lopez Craig, Tonya World Culture & History 100% 4 1.0 21.0 84.0
005A 01 F LEC-18 Hansen, Henrik World Culture & History 100% 4 1.0 84.0 336.0


S LEC-18 Hansen, Henrik World Culture & History 100% 4 1.0 98.0 392.0
121A 01 S LEC-18 Hansen, Henrik World Culture & History 100% 3 1.0 19.0 57.0
170 01 S VISITR Gupta, Dipak World Culture & History 100% 4 1.0 25.0 100.0


03 F VISITR Gupta, Dipak World Culture & History 100% 4 1.0 18.0 72.0
195 01 S LEC-18 Walsh, Lorraine World Culture & History 100% 2 1.0 1.0 2.0
190 01 F LEC-18 Walsh, Lorraine World Culture & History 100% 2 1.0 27.0 54.0


S LEC-18 Walsh, Lorraine World Culture & History 100% 2 1.0 39.0 78.0
003 01 S LEC-18 Lecocq, Karen World Culture & History 100% 4 1.0 22.0 88.0
021 01 S LEC-18 Lopez Craig, Tonya World Culture & History 100% 4 1.0 16.0 64.0
071 01 F VISITR Gupta, Dipak World Culture & History 100% 4 1.0 15.0 60.0
012 01 S VISITR Gupta, Dipak World Culture & History 100% 4 1.0 32.0 128.0
129 01 F LEC-18 Hansen, Henrik World Culture & History 100% 4 1.0 13.0 52.0
009 01 F LEC-18 Wyan, Roger World Culture & History 100% 4 1.0 19.0 76.0


S LEC-18 Wyan, Roger World Culture & History 100% 4 1.0 24.0 96.0
159 01 F LEC-18 Lecocq, Karen World Culture & History 100% 4 1.0 18.0 72.0
036 01 F LEC-18 Walsh, Lorraine World Culture & History 100% 4 1.0 26.0 104.0


BIO 001L 02L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 7.7 7.7
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 17.0 17.0


03L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 8.0 8.0
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 21.0 21.0


04L S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 14.0 14.0
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Sects Enrolled SCHrs


BIO 001L 05L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 8.0 8.0
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 23.0 23.0


06L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 7.3 7.3
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 24.0 24.0


07L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 8.0 8.0
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 22.0 22.0


09L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 4.7 4.7
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 16.0 16.0


10L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 7.7 7.7
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 22.0 22.0


11L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 8.0 8.0
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 24.0 24.0


12L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 7.7 7.7
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 13.0 13.0


13L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 8.0 8.0
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 24.0 24.0


14L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 8.0 8.0
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 21.0 21.0


16L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 5.0 5.0
002L 02L F LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 24.0 24.0


S T-ASST Martinez, Andres Biological Sciences 100% 1 1.0 24.0 24.0
03L F LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 18.0 18.0


S T-ASST Martinez, Andres Biological Sciences 100% 1 1.0 22.0 22.0
04L F LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 11.0 11.0
05L F LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 17.0 17.0
06L F LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 23.0 23.0
07L F LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 21.0 21.0


001 03D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 30.0 0.0
05D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 30.0 0.0
07D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 30.0 0.0
10D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 27.0 0.0
11D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 30.0 0.0
12D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 30.0 0.0
13D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 30.0 0.0
14D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 30.0 0.0
01 S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 4 1.0 178.0 712.0
08 F LEC-18 Dulai, Kanwaljit Biological Sciences 50% 4 0.5 100.5 402.0
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BIO 001 08 S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 4 1.0 176.0 704.0
111 01 S LEC-18 Bryan, Heather Biological Sciences 50% 4 0.5 13.5 54.0
002 01 F LEC-18 Dulai, Kanwaljit Biological Sciences 100% 4 1.0 117.0 468.0
110 02C S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 24.0 0.0


03C S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 24.0 0.0
05C S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 24.0 0.0
06C S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 24.0 0.0
01 S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 4 1.0 108.0 432.0


152 01 F LEC-18 Bryan, Heather Biological Sciences 50% 0.5 11.0 44.0
005 02C S LEC-18 Gilbert, Catherine Biological Sciences 100% 0 0.0 24.0 0.0


03C S LEC-18 Gilbert, Catherine Biological Sciences 100% 0 0.0 24.0 0.0
04C S LEC-18 Gilbert, Catherine Biological Sciences 100% 0 0.0 24.0 0.0
01 F LEC-18 Gilbert, Catherine Biological Sciences 100% 4 1.0 67.0 268.0


S LEC-18 Gilbert, Catherine Biological Sciences 100% 4 1.0 72.0 288.0
102 03C S LEC-18 Nagy, Moria Biological Sciences 33% 0 0.0 2.7 0.0
125 02D S LEC-18 Roussos, Stergios Biological Sciences 100% 0 0.0 25.0 0.0


01 S LEC-18 Roussos, Stergios Biological Sciences 100% 4 1.0 25.0 100.0
CHEM 100L 01 S LEC-18 Muthana, Saddam Chemical Sciences 100% 1 1.0 19.0 19.0


04 S LEC-18 Muthana, Saddam Chemical Sciences 100% 1 1.0 16.0 16.0
02 S LEC-18 Muthana, Saddam Chemical Sciences 100% 1 1.0 11.0 11.0
03 S LEC-18 Muthana, Saddam Chemical Sciences 100% 1 1.0 12.0 12.0


001 02D S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 30.0 0.0
03D S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 29.0 0.0
05D S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 30.0 0.0
01 F LEC-18 Vidensek, Mark Chemical Sciences 100% 3 1.0 265.0 795.0


S LEC-18 Vidensek, Mark Chemical Sciences 100% 3 1.0 117.0 351.0
002 02L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 24.0 0.0


03L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 21.0 0.0
04L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 21.0 0.0
05L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 24.0 0.0
06L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 23.0 0.0
07L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 24.0 0.0
09L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 19.0 0.0
10L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 23.0 0.0
11L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 24.0 0.0
12L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 24.0 0.0
13L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 22.0 0.0
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CHEM 002 14L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 22.0 0.0
01 F LEC-18 Vidensek, Mark Chemical Sciences 100% 4 1.0 168.0 672.0


S LEC-18 Vidensek, Mark Chemical Sciences 100% 4 1.0 137.0 548.0
02 F LEC-18 Vidensek, Mark Chemical Sciences 100% 4 1.0 167.0 668.0
08 S LEC-18 Vidensek, Mark Chemical Sciences 100% 4 1.0 134.0 536.0


122 03C S LEC-18 Nagy, Moria Biological Sciences 33% 0 0.0 2.7 0.0
100 01 S LEC-18 Muthana, Saddam Chemical Sciences 100% 3 1.0 61.0 183.0
008 02L S LEC-18 Skauge, Andy Chemical Sciences 100% 0 0.0 17.0 0.0


03L S LEC-18 Skauge, Andy Chemical Sciences 100% 0 0.0 14.0 0.0
04L S LEC-18 Skauge, Andy Chemical Sciences 100% 0 0.0 20.0 0.0
05L S LEC-18 Skauge, Andy Chemical Sciences 100% 0 0.0 14.0 0.0
06L S LEC-18 Skauge, Andy Chemical Sciences 100% 0 0.0 17.0 0.0
07L S LEC-18 Skauge, Andy Chemical Sciences 100% 0 0.0 19.0 0.0


CHN 001 01 F LEC-18 Zhao, Zifu Literatures and Cultures 100% 4 1.0 24.0 96.0
S LEC-18 Zhao, Zifu Literatures and Cultures 100% 4 1.0 24.0 96.0


02 F LEC-18 Zhao, Zifu Literatures and Cultures 100% 4 1.0 21.0 84.0
002 01 S LEC-18 Zhao, Zifu Literatures and Cultures 100% 4 1.0 26.0 104.0


COGS 141 01 F LEC-18 Thiem, Paul World Culture & History 100% 4 1.0 39.0 156.0
121 03L S LEC-18 Thiem, Paul Psychology 100% 0 0.0 12.0 0.0


05L S LEC-18 Thiem, Paul Psychology 100% 0 0.0 12.0 0.0
01 S LEC-18 Thiem, Paul Psychology 100% 4 1.0 44.0 176.0


152 01 F ADJNCT Maglio, Paul Social and Cognitive Scienc 100% 4 1.0 13.0 52.0
CORE 001 03D F LEC-18 Merrill, Derek World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Varnot, Susan Literatures and Cultures 100% 4 1.0 19.0 76.0
04D F LEC-18 Merrill, Derek World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Varnot, Susan Literatures and Cultures 100% 4 1.0 20.0 80.0
05D F LEC-18 Oda, Meredith World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Haner, John Literatures and Cultures 100% 4 1.0 20.0 80.0
06D F LEC-18 Oda, Meredith World Culture & History 100% 4 1.0 18.0 72.0


S LEC-18 Haner, John Literatures and Cultures 100% 4 1.0 20.0 80.0
07D S LEC-18 Valdez, Nicholas Literatures and Cultures 100% 4 1.0 20.0 80.0
08D S LEC-18 Oda, Meredith Literatures and Cultures 100% 4 1.0 20.0 80.0
09D F LEC-18 Varnot, Susan World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Oda, Meredith Literatures and Cultures 100% 4 1.0 20.0 80.0
10D F LEC-18 Winek, Angela World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Fenstermaker, Amy Literatures and Cultures 100% 4 1.0 20.0 80.0
11D F LEC-18 Winek, Angela World Culture & History 100% 4 1.0 20.0 80.0
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CORE 001 11D S LEC-18 Lanser, Heather Literatures and Cultures 100% 4 1.0 20.0 80.0
12D F LEC-18 Mirzazadehanhar, Nahrin World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Devrick, Heather Literatures and Cultures 100% 4 1.0 20.0 80.0
13D F LEC-18 Devrick, Heather Literatures and Cultures 100% 4 1.0 20.0 80.0


S LEC-18 Devrick, Heather Literatures and Cultures 100% 4 1.0 20.0 80.0
14D F LEC-18 Haner, John World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Merenda, Kimberly Literatures and Cultures 100% 4 1.0 20.0 80.0
15D S LEC-18 Young, Frederick Literatures and Cultures 100% 4 1.0 20.0 80.0
16D S LEC-18 Lanser, Heather Literatures and Cultures 100% 4 1.0 19.0 76.0
17D F LEC-18 Varnot, Susan World Culture & History 100% 4 1.0 19.0 76.0


S LEC-18 Lanser, Heather Literatures and Cultures 100% 4 1.0 20.0 80.0
18D F LEC-18 Merenda, Kimberly World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Mirzazadehanhar, Nahrin Literatures and Cultures 100% 4 1.0 19.0 76.0
19D F LEC-18 Merenda, Kimberly World Culture & History 100% 4 1.0 19.0 76.0


S LEC-18 Valdez, Nicholas Literatures and Cultures 100% 4 1.0 20.0 80.0
20D F LEC-18 Silbaugh, Deette World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Olson, Elizabeth Literatures and Cultures 100% 4 1.0 19.0 76.0
21D F LEC-18 Merenda, Kimberly World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Fenstermaker, Amy Literatures and Cultures 100% 4 1.0 20.0 80.0
22D S LEC-18 Mirzazadehanhar, Nahrin Literatures and Cultures 100% 4 1.0 20.0 80.0
23D S LEC-18 Webb, Byron Literatures and Cultures 100% 4 1.0 19.0 76.0
24D S LEC-18 Webb, Byron Literatures and Cultures 100% 4 1.0 20.0 80.0
25D S LEC-18 Merenda, Kimberly Literatures and Cultures 100% 4 1.0 19.0 76.0
26D F LEC-18 Fenstermaker, Amy World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Silbaugh, Deette Literatures and Cultures 100% 4 1.0 20.0 80.0
27D S LEC-18 Gingold, Pamelyn Literatures and Cultures 100% 4 1.0 20.0 80.0
28D F LEC-18 Stanley, Jared World Culture & History 100% 4 1.0 20.0 80.0
29D F LEC-18 Stanley, Jared World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Winder, Michael Literatures and Cultures 100% 4 1.0 20.0 80.0
33D S LEC-18 Lambert, Robert Literatures and Cultures 100% 4 1.0 17.0 68.0
34D S LEC-18 Lambert, Robert Literatures and Cultures 100% 4 1.0 19.0 76.0
35D S LEC-18 Winek, Angela Literatures and Cultures 100% 4 1.0 20.0 80.0
36D S LEC-18 Winek, Angela Literatures and Cultures 100% 4 1.0 18.0 72.0
37D S LEC-18 Olson, Elizabeth Literatures and Cultures 100% 4 1.0 19.0 76.0
01 F LEC-18 Fenstermaker, Amy World Culture & History 9% 0 0.0 55.9 0.0


Haner, John World Culture & History 9% 0 0.0 55.9 0.0
Hothem, Thomas School of Soc Sciences/Hum 9% 0 0.0 55.9 0.0
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CORE 001 01 F LEC-18 Merenda, Kimberly World Culture & History 9% 0 0.0 55.9 0.0
Merrill, Derek World Culture & History 9% 0 0.0 55.9 0.0
Mirzazadehanhar, Nahrin World Culture & History 9% 0 0.0 55.9 0.0
Oda, Meredith World Culture & History 9% 0 0.0 55.9 0.0
Silbaugh, Deette World Culture & History 9% 0 0.0 55.9 0.0
Stanley, Jared World Culture & History 9% 0 0.0 55.9 0.0
Varnot, Susan World Culture & History 9% 0 0.0 55.9 0.0
Winek, Angela World Culture & History 9% 0 0.0 55.9 0.0


02 F LEC-18 Fenstermaker, Amy World Culture & History 9% 0 0.0 14.6 0.0
Haner, John World Culture & History 9% 0 0.0 14.6 0.0
Hothem, Thomas School of Soc Sciences/Hum 9% 0 0.0 14.6 0.0
Merenda, Kimberly World Culture & History 9% 0 0.0 14.6 0.0
Merrill, Derek World Culture & History 9% 0 0.0 14.6 0.0
Mirzazadehanhar, Nahrin World Culture & History 9% 0 0.0 14.6 0.0
Oda, Meredith World Culture & History 9% 0 0.0 14.6 0.0
Silbaugh, Deette World Culture & History 9% 0 0.0 14.6 0.0
Stanley, Jared World Culture & History 9% 0 0.0 14.6 0.0
Varnot, Susan World Culture & History 9% 0 0.0 14.6 0.0
Winek, Angela World Culture & History 9% 0 0.0 14.6 0.0


CSE 150 01 S LEC-18 Lwin, Kelvin Mechanical Engineering 4 1.0 28.0 112.0
020 03L F LEC-18 Lwin, Kelvin Computer Science & Engine 100% 0 0.0 30.0 0.0


08L F LEC-18 Lwin, Kelvin Computer Science & Engine 100% 0 0.0 30.0 0.0
01 F LEC-18 Lwin, Kelvin Computer Science & Engine 100% 2 1.0 271.0 542.0


030 01 F LEC-18 Ewart, John Computer Science & Engine 100% 4 1.0 56.0 224.0
S LEC-18 Ewart, John Computer Science & Engine 100% 4 1.0 23.0 92.0


005 04L S LEC-18 Kanemoto, Kathleen Computer Science & Engine 100% 0 0.0 19.0 0.0
01 F LEC-18 Kanemoto, Kathleen Computer Science & Engine 100% 4 1.0 82.0 328.0


S LEC-18 Kanemoto, Kathleen Computer Science & Engine 100% 4 1.0 49.0 196.0
031 01 S LEC-18 Ewart, John Computer Science & Engine 100% 4 1.0 35.0 140.0
021 01 F LEC-18 Lwin, Kelvin Computer Science & Engine 100% 2 1.0 58.0 116.0


S LEC-18 Lwin, Kelvin Mechanical Engineering 2 1.0 170.0 340.0
ECON 010 01 F LEC-18 Richter, Susan Economics 100% 4 1.0 58.0 232.0


100 01 F LEC-18 Richter, Susan Economics 100% 4 1.0 24.0 96.0
ENGR 170L 03 S T-ASST Premasekharan, Gayatri Materials Science & Engine 50% 1 0.5 0.5 0.5


270L 03 S T-ASST Premasekharan, Gayatri Materials Science & Engine 50% 1 0.5 0.5 0.5
155 01 S LEC-18 Nguyen, Thomas Mechanical Engineering 3 1.0 57.0 171.0
151 02L F LEC-18 Nguyen, Thomas Mechanical Engineering 0 0.0 17.0 0.0
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ENGR 151 03L F LEC-18 Nguyen, Thomas Mechanical Engineering 0 0.0 22.0 0.0
01 F LEC-18 Nguyen, Thomas Mechanical Engineering 4 1.0 39.0 156.0


057 01 F LEC-18 Leal-Quiros, Edbertho Computer Science & Engine 100% 4 1.0 137.0 548.0
S LEC-18 Leal-Quiros, Edbertho Computer Science & Engine 100% 4 1.0 75.0 300.0


065 01 F LEC-18 Leal-Quiros, Edbertho Computer Science & Engine 100% 4 1.0 26.0 104.0
S LEC-18 Leal-Quiros, Edbertho Computer Science & Engine 100% 3 1.0 36.0 108.0


ENVE 010 01 F LEC-18 Shaw, Glenn Environmental Engineering 100% 4 1.0 57.0 228.0
110 01 F LEC-18 Liu, Fengjing Environmental Engineering 50% 4 0.5 2.0 8.0


Rice, Robert Environmental Engineering 50% 4 0.5 2.0 8.0
181 01 S LEC-18 Rice, Robert Environmental Engineering 100% 1 1.0 5.0 5.0
114 01 S LEC-18 Liu, Fengjing Environmental Engineering 100% 3 1.0 5.0 15.0


ES 292 06 F LEC-18 Liu, Fengjing Environmental Engineering 50% 4 0.5 1.5 6.0
Rice, Robert Environmental Engineering 50% 4 0.5 1.5 6.0


214 01 S LEC-18 Liu, Fengjing Environmental Engineering 100% 3 1.0 1.0 3.0
ESS 195 01 F LEC-18 Rice, Robert Environmental Engineering 100% 2 1.0 1.0 2.0


110 01 F LEC-18 Liu, Fengjing Environmental Engineering 50% 4 0.5 1.0 4.0
Rice, Robert Environmental Engineering 50% 4 0.5 1.0 4.0


FRE 001 01 F LEC-18 Rida, Amal Literatures and Cultures 100% 4 1.0 25.0 100.0
S LEC-18 Rida, Amal Literatures and Cultures 100% 4 1.0 25.0 100.0


02 F LEC-18 Rida, Amal Literatures and Cultures 100% 4 1.0 23.0 92.0
002 01 S LEC-18 Rida, Amal Literatures and Cultures 100% 4 1.0 22.0 88.0


GASP 021 01 F LEC-18 Moufarrej, Guilnard World Culture & History 100% 4 1.0 44.0 176.0
HIST 011 01 S LEC-18 Greene Husbands, CatherHistory 100% 4 1.0 30.0 120.0


190 001 S (blank) Sandalow, Marc Vice Provost Undergraduate 100% 4 1.0 3.0 12.0
130 01 F LEC-18 Chi, James History 100% 4 1.0 38.0 152.0
139 01 S LEC-18 Chi, James History 100% 4 1.0 31.0 124.0
017 01 S T-ASST Johnston, Bradford History 100% 4 1.0 60.0 240.0
016 01 F T-ASST Johnston, Bradford History 100% 4 1.0 59.0 236.0
117 01 F LEC-18 Meeks, Hajra World Culture & History 100% 4 1.0 17.0 68.0


JPN 001 01 F LEC-18 Coimbra, Kaori Literatures and Cultures 100% 4 1.0 18.0 72.0
S LEC-18 Coimbra, Kaori Literatures and Cultures 100% 4 1.0 23.0 92.0


02 F LEC-18 Ishikida, Miki World Culture & History 100% 4 1.0 24.0 96.0
S LEC-18 Ishikida, Miki Literatures and Cultures 100% 4 1.0 18.0 72.0


002 01 F LEC-18 Ishikida, Miki World Culture & History 100% 4 1.0 17.0 68.0
S LEC-18 Ishikida, Miki Literatures and Cultures 100% 4 1.0 20.0 80.0


003 01 F LEC-18 Ishikida, Miki World Culture & History 100% 4 1.0 17.0 68.0
LIT 020 01 F LEC-18 Torres, Linda World Culture & History 100% 4 1.0 57.0 228.0
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LIT 031 01 S T-ASST Winter, Raymond Literatures and Cultures 100% 4 1.0 27.0 108.0
021 02D S LEC-18 Torres, Linda Literatures and Cultures 100% 0 0.0 25.0 0.0


03D S LEC-18 Torres, Linda Literatures and Cultures 100% 0 0.0 24.0 0.0
01 S LEC-18 Torres, Linda Literatures and Cultures 100% 4 1.0 49.0 196.0


050 01 F LEC-18 Kreide, Caroline World Culture & History 100% 4 1.0 22.0 88.0
137 01 F LEC-18 Torres, Linda World Culture & History 100% 4 1.0 12.0 48.0


MATH 195 01 S LEC-18 Crona, Kristina Mathematical Sciences 100% 5 1.0 1.0 5.0
015 01 F LEC-18 Watanabe, Masakatsu Biological Sciences 100% 2 1.0 170.0 340.0


S LEC-18 Brooke, Robert Mathematical Sciences 100% 2 1.0 99.0 198.0
030 02D S LEC-18 Crona, Kristina Mathematical Sciences 100% 0 0.0 25.0 0.0


03D S LEC-18 Crona, Kristina Mathematical Sciences 100% 0 0.0 21.0 0.0
01 F LEC-18 Greene, Devin Mathematical Sciences 100% 4 1.0 35.0 140.0


S LEC-18 Crona, Kristina Mathematical Sciences 100% 4 1.0 46.0 184.0
023 01 F LEC-18 Crona, Kristina Mathematical Sciences 100% 4 1.0 69.0 276.0


05 S LEC-18 Crona, Kristina Mathematical Sciences 100% 4 1.0 98.0 392.0
06 F LEC-18 Crona, Kristina Mathematical Sciences 100% 4 1.0 67.0 268.0


024 01 F LEC-18 Yatskar, Alexander Mathematical Sciences 100% 4 1.0 81.0 324.0
S LEC-18 Yatskar, Alexander Mathematical Sciences 100% 4 1.0 119.0 476.0


171 02D F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 0 0.0 1.0 0.0
01 F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 4 1.0 1.0 4.0


005 01 F LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 28.0 112.0
S LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 28.0 112.0


15 F LEC-18 Gulati, Shelly Mathematical Sciences 100% 4 1.0 30.0 120.0
13 F T-ASST Navarro, Ivan Mathematical Sciences 100% 4 1.0 29.0 116.0


S LEC-18 Stolberg, Sarah Mathematical Sciences 100% 4 1.0 30.0 120.0
04 F LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 29.0 116.0


S LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 29.0 116.0
02 F LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 29.0 116.0


S LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 30.0 120.0
11 S LEC-18 Stolberg, Sarah Mathematical Sciences 100% 4 1.0 29.0 116.0
08 F LEC-18 Hambley, David Mathematical Sciences 100% 4 1.0 28.0 112.0


S LEC-18 Hambley, David Mathematical Sciences 100% 4 1.0 30.0 120.0
03 F LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 27.0 108.0


S LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 30.0 120.0
16 F LEC-18 Stolberg, Sarah Mathematical Sciences 100% 4 1.0 22.0 88.0
05 F LEC-18 Hambley, David Mathematical Sciences 100% 4 1.0 30.0 120.0


S LEC-18 Gulati, Shelly Mathematical Sciences 100% 4 1.0 28.0 112.0
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MATH 005 06 F LEC-18 Hambley, David Mathematical Sciences 100% 4 1.0 30.0 120.0
09 F LEC-18 Stolberg, Sarah Mathematical Sciences 100% 4 1.0 29.0 116.0


S LEC-18 Gulati, Shelly Mathematical Sciences 100% 4 1.0 30.0 120.0
17 F LEC-18 Gulati, Shelly Mathematical Sciences 100% 4 1.0 8.0 32.0
10 F LEC-18 Stolberg, Sarah Mathematical Sciences 100% 4 1.0 30.0 120.0


S LEC-18 Stolberg, Sarah Mathematical Sciences 100% 4 1.0 30.0 120.0
18 F LEC-18 Gulati, Shelly Mathematical Sciences 100% 4 1.0 28.0 112.0
07 F LEC-18 Hambley, David Mathematical Sciences 100% 4 1.0 27.0 108.0


S LEC-18 Hambley, David Mathematical Sciences 100% 4 1.0 30.0 120.0
14 F LEC-18 Stolberg, Sarah Mathematical Sciences 100% 4 1.0 30.0 120.0


021 01 F LEC-18 Greene, Devin Mathematical Sciences 100% 4 1.0 119.0 476.0
11 S LEC-18 Greene, Devin Mathematical Sciences 100% 4 1.0 115.0 460.0
16 F LEC-18 Greene, Devin Mathematical Sciences 100% 4 1.0 80.0 320.0
06 S LEC-18 Greene, Devin Mathematical Sciences 100% 4 1.0 119.0 476.0


018 02D S LEC-18 Gulati, Shelly Mathematical Sciences 100% 0 0.0 10.0 0.0
01 S LEC-18 Gulati, Shelly Mathematical Sciences 100% 4 1.0 31.0 124.0


022 01 F LEC-18 Yatskar, Alexander Mathematical Sciences 100% 4 1.0 108.0 432.0
S LEC-18 Yatskar, Alexander Mathematical Sciences 100% 4 1.0 112.0 448.0


08 F LEC-18 Yatskar, Alexander Mathematical Sciences 100% 4 1.0 59.0 236.0
06 S LEC-18 Yatskar, Alexander Mathematical Sciences 100% 4 1.0 59.0 236.0


ME 199 02 F LEC-18 Nguyen, Thomas Mechanical Engineering 2 1.0 1.0 2.0
170 02L S LEC-18 Leal-Quiros, Edbertho Computer Science & Engine 50% 0 0.0 5.5 0.0


Nguyen, Thomas Mechanical Engineering 0 0.0 5.5 0.0
01 S LEC-18 Leal-Quiros, Edbertho Computer Science & Engine 50% 3 0.5 5.5 16.5


Nguyen, Thomas Mechanical Engineering 3 0.5 5.5 16.5
120 01 S LEC-18 Nguyen, Thomas Mechanical Engineering 3 1.0 21.0 63.0
190 01 F LEC-18 Leal-Quiros, Edbertho Computer Science & Engine 100% 3 1.0 17.0 51.0
137 02L F LEC-18 Nguyen, Thomas Mechanical Engineering 0 0.0 12.0 0.0


01 F LEC-18 Nguyen, Thomas Mechanical Engineering 4 1.0 12.0 48.0
MGMT 150 01 F ADJNCT Maglio, Paul Social and Cognitive Scienc 100% 4 1.0 19.0 76.0


120 01 S LEC-18 Davis, Sue Anne Management 100% 4 1.0 48.0 192.0
100 01 F LEC-18 Richter, Susan Economics 100% 4 1.0 37.0 148.0
165 01 F LEC-18 Chaudhry, Khalid Management 100% 4 1.0 39.0 156.0


S LEC-18 Chaudhry, Khalid Management 100% 4 1.0 33.0 132.0
192 01 F VISITR Harris, Mark Management 100% 4 1.0 1.0 4.0
191 01 S VISITR Harris, Mark Management 100% 4 1.0 17.0 68.0


02 F VISITR Harris, Mark Management 100% 4 1.0 8.0 32.0
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MGMT 191 02 S LEC-18 Davis, Sue Anne Management 100% 4 1.0 30.0 120.0
196 01 S LEC-18 Davis, Sue Anne Management 100% 4 1.0 15.0 60.0
135 01 F VISITR Harris, Mark Management 100% 4 1.0 24.0 96.0


S VISITR Harris, Mark Management 100% 4 1.0 36.0 144.0
025 02D F LEC-18 Vilhauer, Craig Management 100% 0 0.0 40.0 0.0


02L S LEC-18 Vilhauer, Craig Management 100% 0 0.0 45.0 0.0
01 F LEC-18 Vilhauer, Craig Management 100% 4 1.0 40.0 160.0


S LEC-18 Vilhauer, Craig Management 100% 4 1.0 45.0 180.0
026 02L F LEC-18 Vilhauer, Craig Management 100% 0 0.0 41.0 0.0


S LEC-18 Vilhauer, Craig Management 100% 0 0.0 44.0 0.0
01 F LEC-18 Vilhauer, Craig Management 100% 4 1.0 41.0 164.0


S LEC-18 Vilhauer, Craig Management 100% 4 1.0 44.0 176.0
NSED 074 01 F T-ASST Arnold, Chelsea Biological Sciences 100% 1 1.0 17.0 17.0


S T-ASST Arnold, Chelsea Biological Sciences 100% 1 1.0 7.0 7.0
063 01 F T-ASST Arnold, Chelsea Biological Sciences 100% 1 1.0 9.0 9.0


S T-ASST Arnold, Chelsea Biological Sciences 100% 1 1.0 5.0 5.0
064 01 F T-ASST Arnold, Chelsea Biological Sciences 100% 1 1.0 9.0 9.0


S T-ASST Arnold, Chelsea Biological Sciences 100% 1 1.0 5.0 5.0
073 01 F T-ASST Arnold, Chelsea Biological Sciences 100% 1 1.0 17.0 17.0


S T-ASST Arnold, Chelsea Biological Sciences 100% 1 1.0 7.0 7.0
120 01 F VISITR Salisbury, Mary School of Natural Sciences 100% 4 1.0 20.0 80.0
100 01 S VISITR Salisbury, Mary School of Natural Sciences 100% 4 1.0 30.0 120.0
033 01 F LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 13.0 13.0
023 01 F LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 13.0 13.0
024 01 F LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 13.0 13.0
054 01 S LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 9.0 9.0
044 01 S LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 9.0 9.0
053 01 S LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 9.0 9.0
043 01 S LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 9.0 9.0
034 01 F LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 13.0 13.0
095 01 F VISITR Salisbury, Mary School of Natural Sciences 100% 1 1.0 11.0 11.0


S VISITR Salisbury, Mary School of Natural Sciences 100% 1 1.0 12.0 12.0
098 02D S LEC-18 Watanabe, Masakatsu School of Natural Sciences 100% 0 0.0 20.0 0.0


04D S LEC-18 Watanabe, Masakatsu School of Natural Sciences 100% 0 0.0 15.0 0.0
01 F LEC-18 Watanabe, Masakatsu Biological Sciences 100% 1 1.0 19.0 19.0


S LEC-18 Watanabe, Masakatsu School of Natural Sciences 100% 1 1.0 20.0 20.0
02 F LEC-18 Watanabe, Masakatsu Biological Sciences 100% 1 1.0 7.0 7.0
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NSED 098 03 S LEC-18 Watanabe, Masakatsu School of Natural Sciences 100% 1 1.0 15.0 15.0
PHIL 001 02D F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 0 0.0 29.0 0.0


03D F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 0 0.0 29.0 0.0
04D F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 0 0.0 30.0 0.0
05D F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 0 0.0 27.0 0.0
01 F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 4 1.0 115.0 460.0


105 01 S LEC-18 Johansson, Rolf World Culture & History 100% 4 1.0 27.0 108.0
195 01 F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 4 1.0 1.0 4.0
160 02D F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 0 0.0 18.0 0.0


01 F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 4 1.0 18.0 72.0
005 02D S LEC-18 Johansson, Rolf World Culture & History 100% 0 0.0 30.0 0.0


04D S LEC-18 Johansson, Rolf World Culture & History 100% 0 0.0 30.0 0.0
05D S LEC-18 Johansson, Rolf World Culture & History 100% 0 0.0 30.0 0.0
01 S LEC-18 Johansson, Rolf World Culture & History 100% 4 1.0 90.0 360.0


PHYS 105 02D S LEC-18 Menke, Carrie Physics 100% 0 0.0 20.0 0.0
01 S LEC-18 Menke, Carrie Physics 100% 4 1.0 20.0 80.0


292 01 S VISITR Martinez Rios, Alejandro Physics 100% 3 1.0 3.0 9.0
110 01 F LEC-18 Kiley, Derrick Physics 100% 4 1.0 9.0 36.0
008 01 F LEC-18 Menke, Carrie Physics 100% 4 1.0 115.0 460.0


S LEC-18 Menke, Carrie Physics 100% 4 1.0 132.0 528.0
018 01 F LEC-18 Kiley, Derrick Physics 100% 4 1.0 48.0 192.0


S LEC-18 Kiley, Derrick Physics 100% 4 1.0 52.0 208.0
009 01 F LEC-18 Kiley, Derrick Physics 100% 4 1.0 104.0 416.0


S LEC-18 Kiley, Derrick Physics 100% 4 1.0 97.0 388.0
06 S LEC-18 Kiley, Derrick Physics 100% 4 1.0 56.0 224.0


019 01 F LEC-18 Menke, Carrie Physics 100% 4 1.0 24.0 96.0
S LEC-18 Menke, Carrie Physics 100% 4 1.0 41.0 164.0


POLI 150 01 S LEC-18 Carlson, Jon Political Science 100% 4 1.0 42.0 168.0
195 001 S (blank) Sandalow, Marc Vice Provost Undergraduate 100% 5 1.0 3.0 15.0
160 01 F LEC-18 Carlson, Jon Social and Cognitive Scienc 100% 4 1.0 22.0 88.0


S LEC-18 Carlson, Jon Political Science 100% 4 1.0 37.0 148.0
003 01 S LEC-18 Carlson, Jon Political Science 100% 4 1.0 115.0 460.0
005 01 F LEC-18 Carlson, Jon Social and Cognitive Scienc 100% 4 1.0 60.0 240.0
155 01 F LEC-18 Carlson, Jon Social and Cognitive Scienc 100% 4 1.0 20.0 80.0


PSY 001 01 F LEC-18 Odom Gunn, Diana Marie Social and Cognitive Scienc 100% 4 1.0 373.0 1492.0
150 01 F LEC-18 Mc Diarmid, James Social and Cognitive Scienc 100% 4 1.0 72.0 288.0
142 01 F LEC-18 Mc Diarmid, James Social and Cognitive Scienc 100% 4 1.0 70.0 280.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units
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PSY 170 01 S LEC-18 Odom Gunn, Diana Marie Psychology 100% 4 1.0 68.0 272.0
140 01 S LEC-18 Yancey, Robert Psychology 100% 4 1.0 70.0 280.0
195 01 S LEC-18 Odom Gunn, Diana Marie Psychology 50% 4 0.5 0.5 2.0
015 01 F LEC-18 Thiem, Paul World Culture & History 100% 4 1.0 74.0 296.0
190 02 S LEC-18 Thiem, Paul Psychology 100% 4 1.0 24.0 96.0
131 01 F LEC-18 Odom Gunn, Diana Marie Social and Cognitive Scienc 100% 4 1.0 77.0 308.0


S LEC-18 Odom Gunn, Diana Marie Psychology 100% 4 1.0 80.0 320.0
160 03L S LEC-18 Thiem, Paul Psychology 100% 0 0.0 17.0 0.0


05L S LEC-18 Thiem, Paul Psychology 100% 0 0.0 18.0 0.0
01 S LEC-18 Thiem, Paul Psychology 100% 4 1.0 75.0 300.0


123 01 S LEC-18 Mc Diarmid, James Psychology 100% 4 1.0 84.0 336.0
172 01 S LEC-18 Mc Diarmid, James Psychology 100% 4 1.0 84.0 336.0
159 01 F LEC-18 Yancey, Robert Social and Cognitive Scienc 100% 4 1.0 59.0 236.0
145 01 S LEC-18 Mc Diarmid, James Psychology 100% 4 1.0 83.0 332.0
144 01 F LEC-18 Mc Diarmid, James Social and Cognitive Scienc 100% 4 1.0 49.0 196.0
157 01 S LEC-18 Odom Gunn, Diana Marie Psychology 100% 4 1.0 82.0 328.0
158 01 F LEC-18 Odom Gunn, Diana Marie Social and Cognitive Scienc 100% 4 1.0 69.0 276.0
162 01 F LEC-18 Thiem, Paul World Culture & History 100% 4 1.0 38.0 152.0


QSB 252 01 F LEC-18 Bryan, Heather Biological Sciences 50% 0.5 2.0 6.0
SOC 001 01 F LEC-18 Ackerman, Alissa Social and Cognitive Scienc 100% 4 1.0 165.0 660.0


S LEC-18 Ackerman, Alissa Sociology 100% 4 1.0 60.0 240.0
199 01 F LEC-18 Ackerman, Alissa Social and Cognitive Scienc 100% 4 1.0 1.0 4.0


S LEC-18 Ackerman, Alissa Sociology 100% 4 1.0 1.0 4.0
185 01 S LEC-18 Ackerman, Alissa Sociology 100% 4 1.0 50.0 200.0
150 01 F LEC-18 Ackerman, Alissa Social and Cognitive Scienc 100% 4 1.0 46.0 184.0
070 01 F LEC-18 Ackerman, Alissa Social and Cognitive Scienc 100% 4 1.0 118.0 472.0
020 01 S LEC-18 Ackerman, Alissa Sociology 100% 4 1.0 58.0 232.0


SPAN 001 01 F LEC-18 Pineda Vargas, Yolanda World Culture & History 100% 4 1.0 23.0 92.0
S LEC-18 Postiglione, Saydamaria Literatures and Cultures 100% 4 1.0 24.0 96.0


02 F LEC-18 Postiglione, Saydamaria World Culture & History 100% 4 1.0 22.0 88.0
03 F LEC-18 Torda, Elinor World Culture & History 100% 4 1.0 22.0 88.0


103 01 S LEC-18 Torda, Elinor Literatures and Cultures 100% 4 1.0 26.0 104.0
142 01 S LEC-18 Pineda Vargas, Yolanda Literatures and Cultures 50% 4 0.5 12.5 50.0
011 01 S LEC-18 Pineda Vargas, Yolanda Literatures and Cultures 50% 4 0.5 10.0 40.0
141 01 F LEC-18 Pineda Vargas, Yolanda World Culture & History 100% 4 1.0 29.0 116.0
002 01 F T-ASST Ramos Jordan, Alicia Literatures and Cultures 100% 4 1.0 21.0 84.0


S LEC-18 Torda, Elinor Literatures and Cultures 100% 4 1.0 24.0 96.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
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SPAN 002 02 S T-ASST Hernandez, Beth Literatures and Cultures 100% 4 1.0 18.0 72.0
010 01 F LEC-18 Pineda Vargas, Yolanda World Culture & History 100% 4 1.0 27.0 108.0
003 01 F LEC-18 Torda, Elinor World Culture & History 100% 4 1.0 15.0 60.0


S T-ASST Ramos Jordan, Alicia Literatures and Cultures 100% 4 1.0 16.0 64.0
004 01 S LEC-18 Torda, Elinor Literatures and Cultures 100% 4 1.0 12.0 48.0


USTU 010 01 F LEC-18 Truong, Michael Vice Provost Undergraduate 100% 1 1.0 31.0 31.0
02 F LEC-18 Truong, Michael Vice Provost Undergraduate 100% 1 1.0 26.0 26.0


WCH 295 08 S LEC-18 Ghanimati, Sue Sue History 100% 4 1.0 1.0 4.0
WH 002 01 S LEC-18 Lercari, Nicola History 100% 4 1.0 18.0 72.0


003 01 S LEC-18 Ghanimati, Sue Sue History 100% 4 1.0 12.0 48.0
WRI 001 01 F LEC-18 Walsh, Susan Literatures and Cultures 100% 4 1.0 18.0 72.0


S LEC-18 Braunstein, Belinda Vice Provost Undergraduate 100% 4 1.0 20.0 80.0
04 F LEC-18 Geery, Robin World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Geery, Robin Literatures and Cultures 100% 4 1.0 14.0 56.0
02 F LEC-18 Signorini, Adriana Vice Provost Undergraduate 100% 4 1.0 20.0 80.0


S LEC-18 Geery, Robin Literatures and Cultures 100% 4 1.0 20.0 80.0
08 F LEC-18 Miller, Susan World Culture & History 100% 4 1.0 20.0 80.0
03 F LEC-18 Braunstein, Belinda Vice Provost Undergraduate 100% 4 1.0 18.0 72.0


S LEC-18 Lambert, Robert Literatures and Cultures 100% 4 1.0 20.0 80.0
05 S LEC-18 Mirzazadehanhar, Nahrin Literatures and Cultures 100% 4 1.0 11.0 44.0
09 F LEC-18 Sena, Nuno World Culture & History 100% 4 1.0 20.0 80.0
010 F LEC-18 Varnot, Susan World Culture & History 100% 4 1.0 19.0 76.0
018 F LEC-18 Haner, John World Culture & History 100% 4 1.0 11.0 44.0
028 F LEC-18 Devrick, Heather Literatures and Cultures 100% 4 1.0 18.0 72.0
027 F LEC-18 Fenstermaker, Amy World Culture & History 100% 4 1.0 20.0 80.0
017 F LEC-18 Tilley, Lea Literatures and Cultures 100% 4 1.0 16.0 64.0
024 F LEC-18 Geery, Robin World Culture & History 100% 4 1.0 18.0 72.0
031 F LEC-18 Geery, Robin World Culture & History 100% 4 1.0 20.0 80.0
014 F LEC-18 Silbaugh, Deette World Culture & History 100% 4 1.0 18.0 72.0
020 F LEC-18 Sena, Nuno World Culture & History 100% 4 1.0 18.0 72.0
019 F LEC-18 Gibbons, Paul World Culture & History 100% 4 1.0 20.0 80.0
013 F LEC-18 Gingold, Pamelyn Literatures and Cultures 100% 4 1.0 20.0 80.0
012 F LEC-18 Gingold, Pamelyn Literatures and Cultures 100% 4 1.0 19.0 76.0
016 F LEC-18 Hundley, John World Culture & History 100% 4 1.0 19.0 76.0
030 F LEC-18 Lambert, Robert Literatures and Cultures 100% 4 1.0 18.0 72.0
022 F LEC-18 Lambert, Robert Literatures and Cultures 100% 4 1.0 20.0 80.0
036 F LEC-18 Lanser, Heather Literatures and Cultures 100% 4 1.0 19.0 76.0
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Respons
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WRI 001 011 F LEC-18 Linam, Karen World Culture & History 100% 4 1.0 19.0 76.0
026 F LEC-18 Linam, Karen World Culture & History 100% 4 1.0 20.0 80.0
035 F LEC-18 Miller, Susan World Culture & History 100% 4 1.0 20.0 80.0
015 F LEC-18 Miller, Susan World Culture & History 100% 4 1.0 19.0 76.0
023 F LEC-18 Pravin, Vanesha Literatures and Cultures 100% 4 1.0 19.0 76.0
033 F LEC-18 Pravin, Vanesha Literatures and Cultures 100% 4 1.0 19.0 76.0
025 F LEC-18 Trook, Dawn World Culture & History 100% 4 1.0 20.0 80.0
032 F LEC-18 Walker, Anne World Culture & History 100% 4 1.0 20.0 80.0


199 01 F LEC-18 Bohrer, Susan World Culture & History 100% 4 1.0 13.0 52.0
02 F LEC-18 Trook, Dawn World Culture & History 100% 1 1.0 1.0 1.0


150 01 S LEC-18 Gibbons, Paul Literatures and Cultures 100% 4 1.0 13.0 52.0
105 01 S LEC-18 Bliss, Ann Literatures and Cultures 100% 4 1.0 20.0 80.0


001 F LEC-18 Bliss, Ann World Culture & History 100% 4 1.0 19.0 76.0
011 01 S LEC-18 Soltis, Mary Literatures and Cultures 100% 1 1.0 6.0 6.0


02 S LEC-18 Soltis, Mary Literatures and Cultures 100% 1 1.0 7.0 7.0
195 01 S LEC-18 Qualls, Loren Literatures and Cultures 100% 4 1.0 1.0 4.0
130 01 S LEC-18 Silbaugh, Deette Literatures and Cultures 100% 4 1.0 11.0 44.0
131 01 S LEC-18 Vanbebber, Kristine Literatures and Cultures 100% 1.0 13.0 25.0


001 F LEC-18 Vanbebber, Kristine World Culture & History 100% 1 1.0 4.0 4.0
010 01 S LEC-18 Hundley, John Literatures and Cultures 100% 4 1.0 17.0 68.0


22 S LEC-18 Torres, Linda Literatures and Cultures 100% 4 1.0 12.0 48.0
15 S LEC-18 Vanbebber, Kristine Literatures and Cultures 100% 4 1.0 20.0 80.0
13 S LEC-18 Bohrer, Susan Literatures and Cultures 100% 4 1.0 19.0 76.0
20 S LEC-18 Qualls, Loren Literatures and Cultures 100% 4 1.0 20.0 80.0
04 S LEC-18 Soltis, Mary Literatures and Cultures 100% 4 1.0 20.0 80.0
02 S LEC-18 Hundley, John Literatures and Cultures 100% 4 1.0 19.0 76.0
11 S LEC-18 Stanley, Jared Literatures and Cultures 100% 4 1.0 20.0 80.0
27 S LEC-18 Qualls, Loren Literatures and Cultures 100% 4 1.0 20.0 80.0
16 S LEC-18 Ellis, Carol Literatures and Cultures 100% 4 1.0 20.0 80.0
06 S LEC-18 Qualls, Loren Literatures and Cultures 100% 4 1.0 20.0 80.0
09 S LEC-18 Linam, Karen Literatures and Cultures 100% 4 1.0 19.0 76.0
010 F LEC-18 Bliss, Ann World Culture & History 100% 4 1.0 20.0 80.0
001 F LEC-18 Ellis, Carol World Culture & History 100% 4 1.0 20.0 80.0
35 S LEC-18 Bliss, Ann Literatures and Cultures 100% 4 1.0 20.0 80.0
018 F LEC-18 Briseno, Rosemary Literatures and Cultures 100% 4 1.0 18.0 72.0
26 S LEC-18 Walker, Anne Literatures and Cultures 100% 4 1.0 20.0 80.0
17 S LEC-18 Walker, Anne Literatures and Cultures 100% 4 1.0 19.0 76.0
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WRI 010 21 S LEC-18 Devrick, Heather Literatures and Cultures 100% 4 1.0 17.0 68.0
12 S LEC-18 Trook, Dawn Literatures and Cultures 100% 4 1.0 16.0 64.0
18 S LEC-18 George, Susan Literatures and Cultures 100% 4 1.0 7.0 28.0
07 S LEC-18 Linam, Karen Literatures and Cultures 100% 4 1.0 17.0 68.0
25 S LEC-18 Trook, Dawn Literatures and Cultures 100% 4 1.0 20.0 80.0
28 S LEC-18 Walker, Anne Literatures and Cultures 100% 4 1.0 19.0 76.0
29 S LEC-18 Ellis, Carol Literatures and Cultures 100% 4 1.0 20.0 80.0
14 S LEC-18 Fenstermaker, Amy Literatures and Cultures 100% 4 1.0 20.0 80.0
33 S LEC-18 Linam, Karen Literatures and Cultures 100% 4 1.0 19.0 76.0
027 F LEC-18 Ellis, Carol World Culture & History 100% 4 1.0 20.0 80.0
017 F LEC-18 Ellis, Carol World Culture & History 100% 4 1.0 20.0 80.0
32 S LEC-18 Ramirez, Christopher Literatures and Cultures 100% 4 1.0 20.0 80.0
19 S LEC-18 George, Susan Literatures and Cultures 100% 4 1.0 18.0 72.0
30 S LEC-18 Miller, Susan Literatures and Cultures 100% 4 1.0 18.0 72.0
021 F LEC-18 George, Susan World Culture & History 100% 4 1.0 20.0 80.0
014 F LEC-18 George, Susan World Culture & History 100% 4 1.0 20.0 80.0
020 F LEC-18 George, Susan World Culture & History 100% 4 1.0 20.0 80.0
013 F LEC-18 Pravin, Vanesha Literatures and Cultures 100% 4 1.0 19.0 76.0
012 F LEC-18 Qualls, Loren World Culture & History 100% 4 1.0 20.0 80.0
39 S LEC-18 Miller, Susan Literatures and Cultures 100% 4 1.0 20.0 80.0
36 S LEC-18 Trook, Dawn Literatures and Cultures 100% 4 1.0 19.0 76.0
016 F LEC-18 Young, Frederick World Culture & History 100% 4 1.0 20.0 80.0
002 F LEC-18 Mirzazadehanhar, Nahrin World Culture & History 100% 4 1.0 20.0 80.0
31 S LEC-18 Ramirez, Christopher Literatures and Cultures 100% 4 1.0 16.0 64.0
011 F LEC-18 Webb, Byron World Culture & History 100% 4 1.0 20.0 80.0
026 F LEC-18 Ramirez, Christopher World Culture & History 100% 4 1.0 20.0 80.0
015 F LEC-18 Ramirez, Christopher World Culture & History 100% 4 1.0 20.0 80.0
003 F LEC-18 Ramirez, Christopher World Culture & History 100% 4 1.0 20.0 80.0
005 F LEC-18 Soltis, Mary World Culture & History 100% 4 1.0 20.0 80.0
006 F LEC-18 Qualls, Loren World Culture & History 100% 4 1.0 20.0 80.0
025 F LEC-18 Torres, Linda World Culture & History 100% 4 1.0 20.0 80.0
004 F LEC-18 Winder, Michael World Culture & History 100% 4 1.0 20.0 80.0
009 F LEC-18 Valdez, Nicholas World Culture & History 100% 4 1.0 20.0 80.0


100 01 S LEC-18 Merrill, Derek Literatures and Cultures 100% 4 1.0 19.0 76.0
02 S LEC-18 Bliss, Ann Literatures and Cultures 100% 4 1.0 20.0 80.0
03 S LEC-18 Webb, Byron Literatures and Cultures 100% 4 1.0 20.0 80.0
001 F LEC-18 Kahlert, Shirley World Culture & History 100% 4 1.0 16.0 64.0
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WRI 100 003 F LEC-18 Webb, Byron World Culture & History 100% 4 1.0 16.0 64.0
110 001 F LEC-18 Hundley, John World Culture & History 100% 4 1.0 10.0 40.0
030 01 S LEC-18 Haner, John Literatures and Cultures 100% 4 1.0 19.0 76.0


001 F LEC-18 Silbaugh, Deette World Culture & History 100% 4 1.0 19.0 76.0
101 01 F LEC-18 Soltis, Mary World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Soltis, Mary Literatures and Cultures 100% 4 1.0 20.0 80.0
04 F LEC-18 Truong, Michael Vice Provost Undergraduate 100% 4 1.0 20.0 80.0
02 F LEC-18 Vanbebber, Kristine World Culture & History 100% 4 1.0 18.0 72.0


S LEC-18 Merrill, Derek Literatures and Cultures 100% 4 1.0 16.0 64.0
03 S LEC-18 Vanbebber, Kristine Literatures and Cultures 100% 4 1.0 19.0 76.0


116 01 S LEC-18 Gibbons, Paul Literatures and Cultures 100% 4 1.0 18.0 72.0
04 S LEC-18 Smith, Mary Literatures and Cultures 100% 4 1.0 18.0 72.0
02 S LEC-18 Kahlert, Shirley Literatures and Cultures 100% 4 1.0 14.0 56.0
03 S LEC-18 Gibbons, Paul Literatures and Cultures 100% 4 1.0 20.0 80.0
05 S LEC-18 Smith, Mary Literatures and Cultures 100% 4 1.0 20.0 80.0
06 S LEC-18 Mumford, Jeremy Literatures and Cultures 100% 4 1.0 16.0 64.0
001 F LEC-18 Gibbons, Paul World Culture & History 100% 4 1.0 18.0 72.0
002 F LEC-18 Kahlert, Shirley World Culture & History 100% 4 1.0 20.0 80.0
003 F LEC-18 Smith, Mary Literatures and Cultures 100% 4 1.0 20.0 80.0
005 F LEC-18 Olson, Elizabeth World Culture & History 100% 4 1.0 18.0 72.0
004 F LEC-18 Valdez, Nicholas World Culture & History 100% 4 1.0 20.0 80.0


119 01 S LEC-18 Sena, Nuno Literatures and Cultures 100% 4 1.0 18.0 72.0
02 S LEC-18 Sena, Nuno Literatures and Cultures 100% 4 1.0 18.0 72.0
03 S LEC-18 Hothem, Thomas School of Soc Sciences/Hum 100% 4 1.0 20.0 80.0
001 F LEC-18 Hothem, Thomas School of Soc Sciences/Hum 100% 4 1.0 19.0 76.0
002 F LEC-18 Sena, Nuno World Culture & History 100% 4 1.0 19.0 76.0
003 F LEC-18 Mumford, Jeremy Literatures and Cultures 100% 4 1.0 20.0 80.0


025 01 S LEC-18 Valdez, Nicholas Literatures and Cultures 100% 4 1.0 20.0 80.0
001 F LEC-18 Hundley, John World Culture & History 100% 4 1.0 18.0 72.0
002 F LEC-18 Walker, Anne World Culture & History 100% 4 1.0 17.0 68.0


118 01 S LEC-18 Winder, Michael Literatures and Cultures 100% 4 1.0 20.0 80.0
001 F LEC-18 Winder, Michael World Culture & History 100% 4 1.0 19.0 76.0


117 01 S LEC-18 Young, Frederick Literatures and Cultures 100% 4 1.0 20.0 80.0
02 S LEC-18 Young, Frederick Literatures and Cultures 100% 4 1.0 20.0 80.0
002 F LEC-18 Merrill, Derek World Culture & History 100% 4 1.0 15.0 60.0
003 F LEC-18 Young, Frederick World Culture & History 100% 4 1.0 15.0 60.0


125 01 S LEC-18 Stanley, Jared Literatures and Cultures 100% 4 1.0 19.0 76.0
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WRI 125 001 F LEC-18 Trook, Dawn World Culture & History 100% 4 1.0 16.0 64.0
Grand Total 1736 478.5 18188.4 58108.0








Course SC(All)
DIVISION (All) Who teaches what in each subject area by division
128+ Lecturers & TAs with % Responsible > 0


Data
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Respons
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Sects Enrolled SCHrs


COGS 152 01 F ADJNCT Maglio, Paul Social and Cognitive Scienc 100% 4 1.0 13.0 52.0
MGMT 150 01 F ADJNCT Maglio, Paul Social and Cognitive Scienc 100% 4 1.0 19.0 76.0
Grand Total 8 2.0 32.0 128.0
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DIVISION (All) Who teaches what in each subject area by division


Lecturers & TAs with % Responsible > 0
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ARTS 170 01 S VISITR Gupta, Dipak World Culture & History 100% 4 1.0 25.0 100.0
03 F VISITR Gupta, Dipak World Culture & History 100% 4 1.0 18.0 72.0


071 01 F VISITR Gupta, Dipak World Culture & History 100% 4 1.0 15.0 60.0
012 01 S VISITR Gupta, Dipak World Culture & History 100% 4 1.0 32.0 128.0


MGMT 192 01 F VISITR Harris, Mark Management 100% 4 1.0 1.0 4.0
191 01 S VISITR Harris, Mark Management 100% 4 1.0 17.0 68.0


02 F VISITR Harris, Mark Management 100% 4 1.0 8.0 32.0
135 01 F VISITR Harris, Mark Management 100% 4 1.0 24.0 96.0


S VISITR Harris, Mark Management 100% 4 1.0 36.0 144.0
NSED 120 01 F VISITR Salisbury, Mary School of Natural Sciences 100% 4 1.0 20.0 80.0


100 01 S VISITR Salisbury, Mary School of Natural Sciences 100% 4 1.0 30.0 120.0
095 01 F VISITR Salisbury, Mary School of Natural Sciences 100% 1 1.0 11.0 11.0


S VISITR Salisbury, Mary School of Natural Sciences 100% 1 1.0 12.0 12.0
PHYS 292 01 S VISITR Martinez Rios, Alejandro Physics 100% 3 1.0 3.0 9.0
Grand Total 49 14.0 252.0 936.0
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Lecturers & TAs with % Responsible > 0
Data


Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


HIST 190 001 S (blank) Sandalow, Marc Vice Provost Undergraduate 100% 4 1.0 3.0 12.0
POLI 195 001 S (blank) Sandalow, Marc Vice Provost Undergraduate 100% 5 1.0 3.0 15.0
Grand Total 9 2.0 6.0 27.0








Course SC(All)
DIVISION (All) Who teaches what in each subject area by division


Lecturers & TAs with % Responsible > 0
Data


Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


ANTH 150 01 S LEC-18 Stallmann, Robert Anthropology 100% 4 1.0 33.0 132.0
005 01 F LEC-18 Stallmann, Robert World Culture & History 100% 4 1.0 90.0 360.0
162 01 S LEC-18 Stallmann, Robert Anthropology 100% 4 1.0 23.0 92.0


ARTS 001A 01 F LEC-18 Lecocq, Karen World Culture & History 100% 4 1.0 20.0 80.0
S LEC-18 Lecocq, Karen World Culture & History 100% 4 1.0 22.0 88.0


002A 01 F LEC-18 Walsh, Lorraine World Culture & History 100% 4 1.0 30.0 120.0
S LEC-18 Walsh, Lorraine World Culture & History 100% 4 1.0 31.0 124.0


002D 01 S LEC-18 Walsh, Lorraine World Culture & History 100% 4 1.0 12.0 48.0
004A 01 F LEC-18 Lopez Craig, Tonya World Culture & History 100% 4 1.0 15.0 60.0
004B 01 F LEC-18 Lopez Craig, Tonya World Culture & History 100% 4 1.0 18.0 72.0


S LEC-18 Lopez Craig, Tonya World Culture & History 100% 4 1.0 21.0 84.0
005A 01 F LEC-18 Hansen, Henrik World Culture & History 100% 4 1.0 84.0 336.0


S LEC-18 Hansen, Henrik World Culture & History 100% 4 1.0 98.0 392.0
121A 01 S LEC-18 Hansen, Henrik World Culture & History 100% 3 1.0 19.0 57.0
195 01 S LEC-18 Walsh, Lorraine World Culture & History 100% 2 1.0 1.0 2.0
190 01 F LEC-18 Walsh, Lorraine World Culture & History 100% 2 1.0 27.0 54.0


S LEC-18 Walsh, Lorraine World Culture & History 100% 2 1.0 39.0 78.0
003 01 S LEC-18 Lecocq, Karen World Culture & History 100% 4 1.0 22.0 88.0
021 01 S LEC-18 Lopez Craig, Tonya World Culture & History 100% 4 1.0 16.0 64.0
129 01 F LEC-18 Hansen, Henrik World Culture & History 100% 4 1.0 13.0 52.0
009 01 F LEC-18 Wyan, Roger World Culture & History 100% 4 1.0 19.0 76.0


S LEC-18 Wyan, Roger World Culture & History 100% 4 1.0 24.0 96.0
159 01 F LEC-18 Lecocq, Karen World Culture & History 100% 4 1.0 18.0 72.0
036 01 F LEC-18 Walsh, Lorraine World Culture & History 100% 4 1.0 26.0 104.0


BIO 001L 02L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 7.7 7.7
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 17.0 17.0


03L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 8.0 8.0
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 21.0 21.0


04L S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 14.0 14.0
05L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 8.0 8.0


S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 23.0 23.0
06L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 7.3 7.3


S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 24.0 24.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


BIO 001L 07L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 8.0 8.0
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 22.0 22.0


09L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 4.7 4.7
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 16.0 16.0


10L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 7.7 7.7
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 22.0 22.0


11L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 8.0 8.0
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 24.0 24.0


12L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 7.7 7.7
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 13.0 13.0


13L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 8.0 8.0
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 24.0 24.0


14L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 8.0 8.0
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 21.0 21.0


16L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.3 5.0 5.0
002L 02L F LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 24.0 24.0


03L F LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 18.0 18.0
04L F LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 11.0 11.0
05L F LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 17.0 17.0
06L F LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 23.0 23.0
07L F LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.0 21.0 21.0


001 03D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 30.0 0.0
05D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 30.0 0.0
07D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 30.0 0.0
10D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 27.0 0.0
11D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 30.0 0.0
12D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 30.0 0.0
13D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 30.0 0.0
14D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 30.0 0.0
01 S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 4 1.0 178.0 712.0
08 F LEC-18 Dulai, Kanwaljit Biological Sciences 50% 4 0.5 100.5 402.0


S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 4 1.0 176.0 704.0
111 01 S LEC-18 Bryan, Heather Biological Sciences 50% 4 0.5 13.5 54.0
002 01 F LEC-18 Dulai, Kanwaljit Biological Sciences 100% 4 1.0 117.0 468.0
110 02C S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 24.0 0.0


03C S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 24.0 0.0
05C S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 24.0 0.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


BIO 110 06C S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.0 24.0 0.0
01 S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 4 1.0 108.0 432.0


152 01 F LEC-18 Bryan, Heather Biological Sciences 50% 0.5 11.0 44.0
005 02C S LEC-18 Gilbert, Catherine Biological Sciences 100% 0 0.0 24.0 0.0


03C S LEC-18 Gilbert, Catherine Biological Sciences 100% 0 0.0 24.0 0.0
04C S LEC-18 Gilbert, Catherine Biological Sciences 100% 0 0.0 24.0 0.0
01 F LEC-18 Gilbert, Catherine Biological Sciences 100% 4 1.0 67.0 268.0


S LEC-18 Gilbert, Catherine Biological Sciences 100% 4 1.0 72.0 288.0
102 03C S LEC-18 Nagy, Moria Biological Sciences 33% 0 0.0 2.7 0.0
125 02D S LEC-18 Roussos, Stergios Biological Sciences 100% 0 0.0 25.0 0.0


01 S LEC-18 Roussos, Stergios Biological Sciences 100% 4 1.0 25.0 100.0
CHEM 100L 01 S LEC-18 Muthana, Saddam Chemical Sciences 100% 1 1.0 19.0 19.0


04 S LEC-18 Muthana, Saddam Chemical Sciences 100% 1 1.0 16.0 16.0
02 S LEC-18 Muthana, Saddam Chemical Sciences 100% 1 1.0 11.0 11.0
03 S LEC-18 Muthana, Saddam Chemical Sciences 100% 1 1.0 12.0 12.0


001 02D S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 30.0 0.0
03D S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 29.0 0.0
05D S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 30.0 0.0
01 F LEC-18 Vidensek, Mark Chemical Sciences 100% 3 1.0 265.0 795.0


S LEC-18 Vidensek, Mark Chemical Sciences 100% 3 1.0 117.0 351.0
002 02L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 24.0 0.0


03L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 21.0 0.0
04L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 21.0 0.0
05L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 24.0 0.0
06L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 23.0 0.0
07L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 24.0 0.0
09L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 19.0 0.0
10L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 23.0 0.0
11L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 24.0 0.0
12L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 24.0 0.0
13L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 22.0 0.0
14L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.0 22.0 0.0
01 F LEC-18 Vidensek, Mark Chemical Sciences 100% 4 1.0 168.0 672.0


S LEC-18 Vidensek, Mark Chemical Sciences 100% 4 1.0 137.0 548.0
02 F LEC-18 Vidensek, Mark Chemical Sciences 100% 4 1.0 167.0 668.0
08 S LEC-18 Vidensek, Mark Chemical Sciences 100% 4 1.0 134.0 536.0


122 03C S LEC-18 Nagy, Moria Biological Sciences 33% 0 0.0 2.7 0.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


CHEM 100 01 S LEC-18 Muthana, Saddam Chemical Sciences 100% 3 1.0 61.0 183.0
008 02L S LEC-18 Skauge, Andy Chemical Sciences 100% 0 0.0 17.0 0.0


03L S LEC-18 Skauge, Andy Chemical Sciences 100% 0 0.0 14.0 0.0
04L S LEC-18 Skauge, Andy Chemical Sciences 100% 0 0.0 20.0 0.0
05L S LEC-18 Skauge, Andy Chemical Sciences 100% 0 0.0 14.0 0.0
06L S LEC-18 Skauge, Andy Chemical Sciences 100% 0 0.0 17.0 0.0
07L S LEC-18 Skauge, Andy Chemical Sciences 100% 0 0.0 19.0 0.0


CHN 001 01 F LEC-18 Zhao, Zifu Literatures and Cultures 100% 4 1.0 24.0 96.0
S LEC-18 Zhao, Zifu Literatures and Cultures 100% 4 1.0 24.0 96.0


02 F LEC-18 Zhao, Zifu Literatures and Cultures 100% 4 1.0 21.0 84.0
002 01 S LEC-18 Zhao, Zifu Literatures and Cultures 100% 4 1.0 26.0 104.0


COGS 141 01 F LEC-18 Thiem, Paul World Culture & History 100% 4 1.0 39.0 156.0
121 03L S LEC-18 Thiem, Paul Psychology 100% 0 0.0 12.0 0.0


05L S LEC-18 Thiem, Paul Psychology 100% 0 0.0 12.0 0.0
01 S LEC-18 Thiem, Paul Psychology 100% 4 1.0 44.0 176.0


CORE 001 03D F LEC-18 Merrill, Derek World Culture & History 100% 4 1.0 20.0 80.0
S LEC-18 Varnot, Susan Literatures and Cultures 100% 4 1.0 19.0 76.0


04D F LEC-18 Merrill, Derek World Culture & History 100% 4 1.0 20.0 80.0
S LEC-18 Varnot, Susan Literatures and Cultures 100% 4 1.0 20.0 80.0


05D F LEC-18 Oda, Meredith World Culture & History 100% 4 1.0 20.0 80.0
S LEC-18 Haner, John Literatures and Cultures 100% 4 1.0 20.0 80.0


06D F LEC-18 Oda, Meredith World Culture & History 100% 4 1.0 18.0 72.0
S LEC-18 Haner, John Literatures and Cultures 100% 4 1.0 20.0 80.0


07D S LEC-18 Valdez, Nicholas Literatures and Cultures 100% 4 1.0 20.0 80.0
08D S LEC-18 Oda, Meredith Literatures and Cultures 100% 4 1.0 20.0 80.0
09D F LEC-18 Varnot, Susan World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Oda, Meredith Literatures and Cultures 100% 4 1.0 20.0 80.0
10D F LEC-18 Winek, Angela World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Fenstermaker, Amy Literatures and Cultures 100% 4 1.0 20.0 80.0
11D F LEC-18 Winek, Angela World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Lanser, Heather Literatures and Cultures 100% 4 1.0 20.0 80.0
12D F LEC-18 Mirzazadehanhar, Nahrin World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Devrick, Heather Literatures and Cultures 100% 4 1.0 20.0 80.0
13D F LEC-18 Devrick, Heather Literatures and Cultures 100% 4 1.0 20.0 80.0


S LEC-18 Devrick, Heather Literatures and Cultures 100% 4 1.0 20.0 80.0
14D F LEC-18 Haner, John World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Merenda, Kimberly Literatures and Cultures 100% 4 1.0 20.0 80.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


CORE 001 15D S LEC-18 Young, Frederick Literatures and Cultures 100% 4 1.0 20.0 80.0
16D S LEC-18 Lanser, Heather Literatures and Cultures 100% 4 1.0 19.0 76.0
17D F LEC-18 Varnot, Susan World Culture & History 100% 4 1.0 19.0 76.0


S LEC-18 Lanser, Heather Literatures and Cultures 100% 4 1.0 20.0 80.0
18D F LEC-18 Merenda, Kimberly World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Mirzazadehanhar, Nahrin Literatures and Cultures 100% 4 1.0 19.0 76.0
19D F LEC-18 Merenda, Kimberly World Culture & History 100% 4 1.0 19.0 76.0


S LEC-18 Valdez, Nicholas Literatures and Cultures 100% 4 1.0 20.0 80.0
20D F LEC-18 Silbaugh, Deette World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Olson, Elizabeth Literatures and Cultures 100% 4 1.0 19.0 76.0
21D F LEC-18 Merenda, Kimberly World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Fenstermaker, Amy Literatures and Cultures 100% 4 1.0 20.0 80.0
22D S LEC-18 Mirzazadehanhar, Nahrin Literatures and Cultures 100% 4 1.0 20.0 80.0
23D S LEC-18 Webb, Byron Literatures and Cultures 100% 4 1.0 19.0 76.0
24D S LEC-18 Webb, Byron Literatures and Cultures 100% 4 1.0 20.0 80.0
25D S LEC-18 Merenda, Kimberly Literatures and Cultures 100% 4 1.0 19.0 76.0
26D F LEC-18 Fenstermaker, Amy World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Silbaugh, Deette Literatures and Cultures 100% 4 1.0 20.0 80.0
27D S LEC-18 Gingold, Pamelyn Literatures and Cultures 100% 4 1.0 20.0 80.0
28D F LEC-18 Stanley, Jared World Culture & History 100% 4 1.0 20.0 80.0
29D F LEC-18 Stanley, Jared World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Winder, Michael Literatures and Cultures 100% 4 1.0 20.0 80.0
33D S LEC-18 Lambert, Robert Literatures and Cultures 100% 4 1.0 17.0 68.0
34D S LEC-18 Lambert, Robert Literatures and Cultures 100% 4 1.0 19.0 76.0
35D S LEC-18 Winek, Angela Literatures and Cultures 100% 4 1.0 20.0 80.0
36D S LEC-18 Winek, Angela Literatures and Cultures 100% 4 1.0 18.0 72.0
37D S LEC-18 Olson, Elizabeth Literatures and Cultures 100% 4 1.0 19.0 76.0
01 F LEC-18 Fenstermaker, Amy World Culture & History 9% 0 0.0 55.9 0.0


Haner, John World Culture & History 9% 0 0.0 55.9 0.0
Hothem, Thomas School of Soc Sciences/Hum 9% 0 0.0 55.9 0.0
Merenda, Kimberly World Culture & History 9% 0 0.0 55.9 0.0
Merrill, Derek World Culture & History 9% 0 0.0 55.9 0.0
Mirzazadehanhar, Nahrin World Culture & History 9% 0 0.0 55.9 0.0
Oda, Meredith World Culture & History 9% 0 0.0 55.9 0.0
Silbaugh, Deette World Culture & History 9% 0 0.0 55.9 0.0
Stanley, Jared World Culture & History 9% 0 0.0 55.9 0.0
Varnot, Susan World Culture & History 9% 0 0.0 55.9 0.0







Subject Course Sect Term RANK Instructor Home dept
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ible #Units
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CORE 001 01 F LEC-18 Winek, Angela World Culture & History 9% 0 0.0 55.9 0.0
02 F LEC-18 Fenstermaker, Amy World Culture & History 9% 0 0.0 14.6 0.0


Haner, John World Culture & History 9% 0 0.0 14.6 0.0
Hothem, Thomas School of Soc Sciences/Hum 9% 0 0.0 14.6 0.0
Merenda, Kimberly World Culture & History 9% 0 0.0 14.6 0.0
Merrill, Derek World Culture & History 9% 0 0.0 14.6 0.0
Mirzazadehanhar, Nahrin World Culture & History 9% 0 0.0 14.6 0.0
Oda, Meredith World Culture & History 9% 0 0.0 14.6 0.0
Silbaugh, Deette World Culture & History 9% 0 0.0 14.6 0.0
Stanley, Jared World Culture & History 9% 0 0.0 14.6 0.0
Varnot, Susan World Culture & History 9% 0 0.0 14.6 0.0
Winek, Angela World Culture & History 9% 0 0.0 14.6 0.0


CSE 150 01 S LEC-18 Lwin, Kelvin Mechanical Engineering 4 1.0 28.0 112.0
020 03L F LEC-18 Lwin, Kelvin Computer Science & Engine 100% 0 0.0 30.0 0.0


08L F LEC-18 Lwin, Kelvin Computer Science & Engine 100% 0 0.0 30.0 0.0
01 F LEC-18 Lwin, Kelvin Computer Science & Engine 100% 2 1.0 271.0 542.0


030 01 F LEC-18 Ewart, John Computer Science & Engine 100% 4 1.0 56.0 224.0
S LEC-18 Ewart, John Computer Science & Engine 100% 4 1.0 23.0 92.0


005 04L S LEC-18 Kanemoto, Kathleen Computer Science & Engine 100% 0 0.0 19.0 0.0
01 F LEC-18 Kanemoto, Kathleen Computer Science & Engine 100% 4 1.0 82.0 328.0


S LEC-18 Kanemoto, Kathleen Computer Science & Engine 100% 4 1.0 49.0 196.0
031 01 S LEC-18 Ewart, John Computer Science & Engine 100% 4 1.0 35.0 140.0
021 01 F LEC-18 Lwin, Kelvin Computer Science & Engine 100% 2 1.0 58.0 116.0


S LEC-18 Lwin, Kelvin Mechanical Engineering 2 1.0 170.0 340.0
ECON 010 01 F LEC-18 Richter, Susan Economics 100% 4 1.0 58.0 232.0


100 01 F LEC-18 Richter, Susan Economics 100% 4 1.0 24.0 96.0
ENGR 155 01 S LEC-18 Nguyen, Thomas Mechanical Engineering 3 1.0 57.0 171.0


151 02L F LEC-18 Nguyen, Thomas Mechanical Engineering 0 0.0 17.0 0.0
03L F LEC-18 Nguyen, Thomas Mechanical Engineering 0 0.0 22.0 0.0
01 F LEC-18 Nguyen, Thomas Mechanical Engineering 4 1.0 39.0 156.0


057 01 F LEC-18 Leal-Quiros, Edbertho Computer Science & Engine 100% 4 1.0 137.0 548.0
S LEC-18 Leal-Quiros, Edbertho Computer Science & Engine 100% 4 1.0 75.0 300.0


065 01 F LEC-18 Leal-Quiros, Edbertho Computer Science & Engine 100% 4 1.0 26.0 104.0
S LEC-18 Leal-Quiros, Edbertho Computer Science & Engine 100% 3 1.0 36.0 108.0


ENVE 010 01 F LEC-18 Shaw, Glenn Environmental Engineering 100% 4 1.0 57.0 228.0
110 01 F LEC-18 Liu, Fengjing Environmental Engineering 50% 4 0.5 2.0 8.0


Rice, Robert Environmental Engineering 50% 4 0.5 2.0 8.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


ENVE 181 01 S LEC-18 Rice, Robert Environmental Engineering 100% 1 1.0 5.0 5.0
114 01 S LEC-18 Liu, Fengjing Environmental Engineering 100% 3 1.0 5.0 15.0


ES 292 06 F LEC-18 Liu, Fengjing Environmental Engineering 50% 4 0.5 1.5 6.0
Rice, Robert Environmental Engineering 50% 4 0.5 1.5 6.0


214 01 S LEC-18 Liu, Fengjing Environmental Engineering 100% 3 1.0 1.0 3.0
ESS 195 01 F LEC-18 Rice, Robert Environmental Engineering 100% 2 1.0 1.0 2.0


110 01 F LEC-18 Liu, Fengjing Environmental Engineering 50% 4 0.5 1.0 4.0
Rice, Robert Environmental Engineering 50% 4 0.5 1.0 4.0


FRE 001 01 F LEC-18 Rida, Amal Literatures and Cultures 100% 4 1.0 25.0 100.0
S LEC-18 Rida, Amal Literatures and Cultures 100% 4 1.0 25.0 100.0


02 F LEC-18 Rida, Amal Literatures and Cultures 100% 4 1.0 23.0 92.0
002 01 S LEC-18 Rida, Amal Literatures and Cultures 100% 4 1.0 22.0 88.0


GASP 021 01 F LEC-18 Moufarrej, Guilnard World Culture & History 100% 4 1.0 44.0 176.0
HIST 011 01 S LEC-18 Greene Husbands, CatherHistory 100% 4 1.0 30.0 120.0


130 01 F LEC-18 Chi, James History 100% 4 1.0 38.0 152.0
139 01 S LEC-18 Chi, James History 100% 4 1.0 31.0 124.0
117 01 F LEC-18 Meeks, Hajra World Culture & History 100% 4 1.0 17.0 68.0


JPN 001 01 F LEC-18 Coimbra, Kaori Literatures and Cultures 100% 4 1.0 18.0 72.0
S LEC-18 Coimbra, Kaori Literatures and Cultures 100% 4 1.0 23.0 92.0


02 F LEC-18 Ishikida, Miki World Culture & History 100% 4 1.0 24.0 96.0
S LEC-18 Ishikida, Miki Literatures and Cultures 100% 4 1.0 18.0 72.0


002 01 F LEC-18 Ishikida, Miki World Culture & History 100% 4 1.0 17.0 68.0
S LEC-18 Ishikida, Miki Literatures and Cultures 100% 4 1.0 20.0 80.0


003 01 F LEC-18 Ishikida, Miki World Culture & History 100% 4 1.0 17.0 68.0
LIT 020 01 F LEC-18 Torres, Linda World Culture & History 100% 4 1.0 57.0 228.0


021 02D S LEC-18 Torres, Linda Literatures and Cultures 100% 0 0.0 25.0 0.0
03D S LEC-18 Torres, Linda Literatures and Cultures 100% 0 0.0 24.0 0.0
01 S LEC-18 Torres, Linda Literatures and Cultures 100% 4 1.0 49.0 196.0


050 01 F LEC-18 Kreide, Caroline World Culture & History 100% 4 1.0 22.0 88.0
137 01 F LEC-18 Torres, Linda World Culture & History 100% 4 1.0 12.0 48.0


MATH 195 01 S LEC-18 Crona, Kristina Mathematical Sciences 100% 5 1.0 1.0 5.0
015 01 F LEC-18 Watanabe, Masakatsu Biological Sciences 100% 2 1.0 170.0 340.0


S LEC-18 Brooke, Robert Mathematical Sciences 100% 2 1.0 99.0 198.0
030 02D S LEC-18 Crona, Kristina Mathematical Sciences 100% 0 0.0 25.0 0.0


03D S LEC-18 Crona, Kristina Mathematical Sciences 100% 0 0.0 21.0 0.0
01 F LEC-18 Greene, Devin Mathematical Sciences 100% 4 1.0 35.0 140.0


S LEC-18 Crona, Kristina Mathematical Sciences 100% 4 1.0 46.0 184.0
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MATH 023 01 F LEC-18 Crona, Kristina Mathematical Sciences 100% 4 1.0 69.0 276.0
05 S LEC-18 Crona, Kristina Mathematical Sciences 100% 4 1.0 98.0 392.0
06 F LEC-18 Crona, Kristina Mathematical Sciences 100% 4 1.0 67.0 268.0


024 01 F LEC-18 Yatskar, Alexander Mathematical Sciences 100% 4 1.0 81.0 324.0
S LEC-18 Yatskar, Alexander Mathematical Sciences 100% 4 1.0 119.0 476.0


171 02D F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 0 0.0 1.0 0.0
01 F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 4 1.0 1.0 4.0


005 01 F LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 28.0 112.0
S LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 28.0 112.0


15 F LEC-18 Gulati, Shelly Mathematical Sciences 100% 4 1.0 30.0 120.0
13 S LEC-18 Stolberg, Sarah Mathematical Sciences 100% 4 1.0 30.0 120.0
04 F LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 29.0 116.0


S LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 29.0 116.0
02 F LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 29.0 116.0


S LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 30.0 120.0
11 S LEC-18 Stolberg, Sarah Mathematical Sciences 100% 4 1.0 29.0 116.0
08 F LEC-18 Hambley, David Mathematical Sciences 100% 4 1.0 28.0 112.0


S LEC-18 Hambley, David Mathematical Sciences 100% 4 1.0 30.0 120.0
03 F LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 27.0 108.0


S LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 30.0 120.0
16 F LEC-18 Stolberg, Sarah Mathematical Sciences 100% 4 1.0 22.0 88.0
05 F LEC-18 Hambley, David Mathematical Sciences 100% 4 1.0 30.0 120.0


S LEC-18 Gulati, Shelly Mathematical Sciences 100% 4 1.0 28.0 112.0
06 F LEC-18 Hambley, David Mathematical Sciences 100% 4 1.0 30.0 120.0
09 F LEC-18 Stolberg, Sarah Mathematical Sciences 100% 4 1.0 29.0 116.0


S LEC-18 Gulati, Shelly Mathematical Sciences 100% 4 1.0 30.0 120.0
17 F LEC-18 Gulati, Shelly Mathematical Sciences 100% 4 1.0 8.0 32.0
10 F LEC-18 Stolberg, Sarah Mathematical Sciences 100% 4 1.0 30.0 120.0


S LEC-18 Stolberg, Sarah Mathematical Sciences 100% 4 1.0 30.0 120.0
18 F LEC-18 Gulati, Shelly Mathematical Sciences 100% 4 1.0 28.0 112.0
07 F LEC-18 Hambley, David Mathematical Sciences 100% 4 1.0 27.0 108.0


S LEC-18 Hambley, David Mathematical Sciences 100% 4 1.0 30.0 120.0
14 F LEC-18 Stolberg, Sarah Mathematical Sciences 100% 4 1.0 30.0 120.0


021 01 F LEC-18 Greene, Devin Mathematical Sciences 100% 4 1.0 119.0 476.0
11 S LEC-18 Greene, Devin Mathematical Sciences 100% 4 1.0 115.0 460.0
16 F LEC-18 Greene, Devin Mathematical Sciences 100% 4 1.0 80.0 320.0
06 S LEC-18 Greene, Devin Mathematical Sciences 100% 4 1.0 119.0 476.0
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MATH 018 02D S LEC-18 Gulati, Shelly Mathematical Sciences 100% 0 0.0 10.0 0.0
01 S LEC-18 Gulati, Shelly Mathematical Sciences 100% 4 1.0 31.0 124.0


022 01 F LEC-18 Yatskar, Alexander Mathematical Sciences 100% 4 1.0 108.0 432.0
S LEC-18 Yatskar, Alexander Mathematical Sciences 100% 4 1.0 112.0 448.0


08 F LEC-18 Yatskar, Alexander Mathematical Sciences 100% 4 1.0 59.0 236.0
06 S LEC-18 Yatskar, Alexander Mathematical Sciences 100% 4 1.0 59.0 236.0


ME 199 02 F LEC-18 Nguyen, Thomas Mechanical Engineering 2 1.0 1.0 2.0
170 02L S LEC-18 Leal-Quiros, Edbertho Computer Science & Engine 50% 0 0.0 5.5 0.0


Nguyen, Thomas Mechanical Engineering 0 0.0 5.5 0.0
01 S LEC-18 Leal-Quiros, Edbertho Computer Science & Engine 50% 3 0.5 5.5 16.5


Nguyen, Thomas Mechanical Engineering 3 0.5 5.5 16.5
120 01 S LEC-18 Nguyen, Thomas Mechanical Engineering 3 1.0 21.0 63.0
190 01 F LEC-18 Leal-Quiros, Edbertho Computer Science & Engine 100% 3 1.0 17.0 51.0
137 02L F LEC-18 Nguyen, Thomas Mechanical Engineering 0 0.0 12.0 0.0


01 F LEC-18 Nguyen, Thomas Mechanical Engineering 4 1.0 12.0 48.0
MGMT 120 01 S LEC-18 Davis, Sue Anne Management 100% 4 1.0 48.0 192.0


100 01 F LEC-18 Richter, Susan Economics 100% 4 1.0 37.0 148.0
165 01 F LEC-18 Chaudhry, Khalid Management 100% 4 1.0 39.0 156.0


S LEC-18 Chaudhry, Khalid Management 100% 4 1.0 33.0 132.0
191 02 S LEC-18 Davis, Sue Anne Management 100% 4 1.0 30.0 120.0
196 01 S LEC-18 Davis, Sue Anne Management 100% 4 1.0 15.0 60.0
025 02D F LEC-18 Vilhauer, Craig Management 100% 0 0.0 40.0 0.0


02L S LEC-18 Vilhauer, Craig Management 100% 0 0.0 45.0 0.0
01 F LEC-18 Vilhauer, Craig Management 100% 4 1.0 40.0 160.0


S LEC-18 Vilhauer, Craig Management 100% 4 1.0 45.0 180.0
026 02L F LEC-18 Vilhauer, Craig Management 100% 0 0.0 41.0 0.0


S LEC-18 Vilhauer, Craig Management 100% 0 0.0 44.0 0.0
01 F LEC-18 Vilhauer, Craig Management 100% 4 1.0 41.0 164.0


S LEC-18 Vilhauer, Craig Management 100% 4 1.0 44.0 176.0
NSED 033 01 F LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 13.0 13.0


023 01 F LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 13.0 13.0
024 01 F LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 13.0 13.0
054 01 S LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 9.0 9.0
044 01 S LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 9.0 9.0
053 01 S LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 9.0 9.0
043 01 S LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 9.0 9.0
034 01 F LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 13.0 13.0
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NSED 098 02D S LEC-18 Watanabe, Masakatsu School of Natural Sciences 100% 0 0.0 20.0 0.0
04D S LEC-18 Watanabe, Masakatsu School of Natural Sciences 100% 0 0.0 15.0 0.0
01 F LEC-18 Watanabe, Masakatsu Biological Sciences 100% 1 1.0 19.0 19.0


S LEC-18 Watanabe, Masakatsu School of Natural Sciences 100% 1 1.0 20.0 20.0
02 F LEC-18 Watanabe, Masakatsu Biological Sciences 100% 1 1.0 7.0 7.0
03 S LEC-18 Watanabe, Masakatsu School of Natural Sciences 100% 1 1.0 15.0 15.0


PHIL 001 02D F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 0 0.0 29.0 0.0
03D F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 0 0.0 29.0 0.0
04D F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 0 0.0 30.0 0.0
05D F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 0 0.0 27.0 0.0
01 F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 4 1.0 115.0 460.0


105 01 S LEC-18 Johansson, Rolf World Culture & History 100% 4 1.0 27.0 108.0
195 01 F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 4 1.0 1.0 4.0
160 02D F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 0 0.0 18.0 0.0


01 F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 4 1.0 18.0 72.0
005 02D S LEC-18 Johansson, Rolf World Culture & History 100% 0 0.0 30.0 0.0


04D S LEC-18 Johansson, Rolf World Culture & History 100% 0 0.0 30.0 0.0
05D S LEC-18 Johansson, Rolf World Culture & History 100% 0 0.0 30.0 0.0
01 S LEC-18 Johansson, Rolf World Culture & History 100% 4 1.0 90.0 360.0


PHYS 105 02D S LEC-18 Menke, Carrie Physics 100% 0 0.0 20.0 0.0
01 S LEC-18 Menke, Carrie Physics 100% 4 1.0 20.0 80.0


110 01 F LEC-18 Kiley, Derrick Physics 100% 4 1.0 9.0 36.0
008 01 F LEC-18 Menke, Carrie Physics 100% 4 1.0 115.0 460.0


S LEC-18 Menke, Carrie Physics 100% 4 1.0 132.0 528.0
018 01 F LEC-18 Kiley, Derrick Physics 100% 4 1.0 48.0 192.0


S LEC-18 Kiley, Derrick Physics 100% 4 1.0 52.0 208.0
009 01 F LEC-18 Kiley, Derrick Physics 100% 4 1.0 104.0 416.0


S LEC-18 Kiley, Derrick Physics 100% 4 1.0 97.0 388.0
06 S LEC-18 Kiley, Derrick Physics 100% 4 1.0 56.0 224.0


019 01 F LEC-18 Menke, Carrie Physics 100% 4 1.0 24.0 96.0
S LEC-18 Menke, Carrie Physics 100% 4 1.0 41.0 164.0


POLI 150 01 S LEC-18 Carlson, Jon Political Science 100% 4 1.0 42.0 168.0
160 01 F LEC-18 Carlson, Jon Social and Cognitive Scienc 100% 4 1.0 22.0 88.0


S LEC-18 Carlson, Jon Political Science 100% 4 1.0 37.0 148.0
003 01 S LEC-18 Carlson, Jon Political Science 100% 4 1.0 115.0 460.0
005 01 F LEC-18 Carlson, Jon Social and Cognitive Scienc 100% 4 1.0 60.0 240.0
155 01 F LEC-18 Carlson, Jon Social and Cognitive Scienc 100% 4 1.0 20.0 80.0
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PSY 001 01 F LEC-18 Odom Gunn, Diana Marie Social and Cognitive Scienc 100% 4 1.0 373.0 1492.0
150 01 F LEC-18 Mc Diarmid, James Social and Cognitive Scienc 100% 4 1.0 72.0 288.0
142 01 F LEC-18 Mc Diarmid, James Social and Cognitive Scienc 100% 4 1.0 70.0 280.0
170 01 S LEC-18 Odom Gunn, Diana Marie Psychology 100% 4 1.0 68.0 272.0
140 01 S LEC-18 Yancey, Robert Psychology 100% 4 1.0 70.0 280.0
195 01 S LEC-18 Odom Gunn, Diana Marie Psychology 50% 4 0.5 0.5 2.0
015 01 F LEC-18 Thiem, Paul World Culture & History 100% 4 1.0 74.0 296.0
190 02 S LEC-18 Thiem, Paul Psychology 100% 4 1.0 24.0 96.0
131 01 F LEC-18 Odom Gunn, Diana Marie Social and Cognitive Scienc 100% 4 1.0 77.0 308.0


S LEC-18 Odom Gunn, Diana Marie Psychology 100% 4 1.0 80.0 320.0
160 03L S LEC-18 Thiem, Paul Psychology 100% 0 0.0 17.0 0.0


05L S LEC-18 Thiem, Paul Psychology 100% 0 0.0 18.0 0.0
01 S LEC-18 Thiem, Paul Psychology 100% 4 1.0 75.0 300.0


123 01 S LEC-18 Mc Diarmid, James Psychology 100% 4 1.0 84.0 336.0
172 01 S LEC-18 Mc Diarmid, James Psychology 100% 4 1.0 84.0 336.0
159 01 F LEC-18 Yancey, Robert Social and Cognitive Scienc 100% 4 1.0 59.0 236.0
145 01 S LEC-18 Mc Diarmid, James Psychology 100% 4 1.0 83.0 332.0
144 01 F LEC-18 Mc Diarmid, James Social and Cognitive Scienc 100% 4 1.0 49.0 196.0
157 01 S LEC-18 Odom Gunn, Diana Marie Psychology 100% 4 1.0 82.0 328.0
158 01 F LEC-18 Odom Gunn, Diana Marie Social and Cognitive Scienc 100% 4 1.0 69.0 276.0
162 01 F LEC-18 Thiem, Paul World Culture & History 100% 4 1.0 38.0 152.0


QSB 252 01 F LEC-18 Bryan, Heather Biological Sciences 50% 0.5 2.0 6.0
SOC 001 01 F LEC-18 Ackerman, Alissa Social and Cognitive Scienc 100% 4 1.0 165.0 660.0


S LEC-18 Ackerman, Alissa Sociology 100% 4 1.0 60.0 240.0
199 01 F LEC-18 Ackerman, Alissa Social and Cognitive Scienc 100% 4 1.0 1.0 4.0


S LEC-18 Ackerman, Alissa Sociology 100% 4 1.0 1.0 4.0
185 01 S LEC-18 Ackerman, Alissa Sociology 100% 4 1.0 50.0 200.0
150 01 F LEC-18 Ackerman, Alissa Social and Cognitive Scienc 100% 4 1.0 46.0 184.0
070 01 F LEC-18 Ackerman, Alissa Social and Cognitive Scienc 100% 4 1.0 118.0 472.0
020 01 S LEC-18 Ackerman, Alissa Sociology 100% 4 1.0 58.0 232.0


SPAN 001 01 F LEC-18 Pineda Vargas, Yolanda World Culture & History 100% 4 1.0 23.0 92.0
S LEC-18 Postiglione, Saydamaria Literatures and Cultures 100% 4 1.0 24.0 96.0


02 F LEC-18 Postiglione, Saydamaria World Culture & History 100% 4 1.0 22.0 88.0
03 F LEC-18 Torda, Elinor World Culture & History 100% 4 1.0 22.0 88.0


103 01 S LEC-18 Torda, Elinor Literatures and Cultures 100% 4 1.0 26.0 104.0
142 01 S LEC-18 Pineda Vargas, Yolanda Literatures and Cultures 50% 4 0.5 12.5 50.0
011 01 S LEC-18 Pineda Vargas, Yolanda Literatures and Cultures 50% 4 0.5 10.0 40.0
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SPAN 141 01 F LEC-18 Pineda Vargas, Yolanda World Culture & History 100% 4 1.0 29.0 116.0
002 01 S LEC-18 Torda, Elinor Literatures and Cultures 100% 4 1.0 24.0 96.0
010 01 F LEC-18 Pineda Vargas, Yolanda World Culture & History 100% 4 1.0 27.0 108.0
003 01 F LEC-18 Torda, Elinor World Culture & History 100% 4 1.0 15.0 60.0
004 01 S LEC-18 Torda, Elinor Literatures and Cultures 100% 4 1.0 12.0 48.0


USTU 010 01 F LEC-18 Truong, Michael Vice Provost Undergraduate 100% 1 1.0 31.0 31.0
02 F LEC-18 Truong, Michael Vice Provost Undergraduate 100% 1 1.0 26.0 26.0


WCH 295 08 S LEC-18 Ghanimati, Sue Sue History 100% 4 1.0 1.0 4.0
WH 002 01 S LEC-18 Lercari, Nicola History 100% 4 1.0 18.0 72.0


003 01 S LEC-18 Ghanimati, Sue Sue History 100% 4 1.0 12.0 48.0
WRI 001 01 F LEC-18 Walsh, Susan Literatures and Cultures 100% 4 1.0 18.0 72.0


S LEC-18 Braunstein, Belinda Vice Provost Undergraduate 100% 4 1.0 20.0 80.0
04 F LEC-18 Geery, Robin World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Geery, Robin Literatures and Cultures 100% 4 1.0 14.0 56.0
02 F LEC-18 Signorini, Adriana Vice Provost Undergraduate 100% 4 1.0 20.0 80.0


S LEC-18 Geery, Robin Literatures and Cultures 100% 4 1.0 20.0 80.0
08 F LEC-18 Miller, Susan World Culture & History 100% 4 1.0 20.0 80.0
03 F LEC-18 Braunstein, Belinda Vice Provost Undergraduate 100% 4 1.0 18.0 72.0


S LEC-18 Lambert, Robert Literatures and Cultures 100% 4 1.0 20.0 80.0
05 S LEC-18 Mirzazadehanhar, Nahrin Literatures and Cultures 100% 4 1.0 11.0 44.0
09 F LEC-18 Sena, Nuno World Culture & History 100% 4 1.0 20.0 80.0
010 F LEC-18 Varnot, Susan World Culture & History 100% 4 1.0 19.0 76.0
018 F LEC-18 Haner, John World Culture & History 100% 4 1.0 11.0 44.0
028 F LEC-18 Devrick, Heather Literatures and Cultures 100% 4 1.0 18.0 72.0
027 F LEC-18 Fenstermaker, Amy World Culture & History 100% 4 1.0 20.0 80.0
017 F LEC-18 Tilley, Lea Literatures and Cultures 100% 4 1.0 16.0 64.0
024 F LEC-18 Geery, Robin World Culture & History 100% 4 1.0 18.0 72.0
031 F LEC-18 Geery, Robin World Culture & History 100% 4 1.0 20.0 80.0
014 F LEC-18 Silbaugh, Deette World Culture & History 100% 4 1.0 18.0 72.0
020 F LEC-18 Sena, Nuno World Culture & History 100% 4 1.0 18.0 72.0
019 F LEC-18 Gibbons, Paul World Culture & History 100% 4 1.0 20.0 80.0
013 F LEC-18 Gingold, Pamelyn Literatures and Cultures 100% 4 1.0 20.0 80.0
012 F LEC-18 Gingold, Pamelyn Literatures and Cultures 100% 4 1.0 19.0 76.0
016 F LEC-18 Hundley, John World Culture & History 100% 4 1.0 19.0 76.0
030 F LEC-18 Lambert, Robert Literatures and Cultures 100% 4 1.0 18.0 72.0
022 F LEC-18 Lambert, Robert Literatures and Cultures 100% 4 1.0 20.0 80.0
036 F LEC-18 Lanser, Heather Literatures and Cultures 100% 4 1.0 19.0 76.0
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WRI 001 011 F LEC-18 Linam, Karen World Culture & History 100% 4 1.0 19.0 76.0
026 F LEC-18 Linam, Karen World Culture & History 100% 4 1.0 20.0 80.0
035 F LEC-18 Miller, Susan World Culture & History 100% 4 1.0 20.0 80.0
015 F LEC-18 Miller, Susan World Culture & History 100% 4 1.0 19.0 76.0
023 F LEC-18 Pravin, Vanesha Literatures and Cultures 100% 4 1.0 19.0 76.0
033 F LEC-18 Pravin, Vanesha Literatures and Cultures 100% 4 1.0 19.0 76.0
025 F LEC-18 Trook, Dawn World Culture & History 100% 4 1.0 20.0 80.0
032 F LEC-18 Walker, Anne World Culture & History 100% 4 1.0 20.0 80.0


199 01 F LEC-18 Bohrer, Susan World Culture & History 100% 4 1.0 13.0 52.0
02 F LEC-18 Trook, Dawn World Culture & History 100% 1 1.0 1.0 1.0


150 01 S LEC-18 Gibbons, Paul Literatures and Cultures 100% 4 1.0 13.0 52.0
105 01 S LEC-18 Bliss, Ann Literatures and Cultures 100% 4 1.0 20.0 80.0


001 F LEC-18 Bliss, Ann World Culture & History 100% 4 1.0 19.0 76.0
011 01 S LEC-18 Soltis, Mary Literatures and Cultures 100% 1 1.0 6.0 6.0


02 S LEC-18 Soltis, Mary Literatures and Cultures 100% 1 1.0 7.0 7.0
195 01 S LEC-18 Qualls, Loren Literatures and Cultures 100% 4 1.0 1.0 4.0
130 01 S LEC-18 Silbaugh, Deette Literatures and Cultures 100% 4 1.0 11.0 44.0
131 01 S LEC-18 Vanbebber, Kristine Literatures and Cultures 100% 1.0 13.0 25.0


001 F LEC-18 Vanbebber, Kristine World Culture & History 100% 1 1.0 4.0 4.0
010 01 S LEC-18 Hundley, John Literatures and Cultures 100% 4 1.0 17.0 68.0


22 S LEC-18 Torres, Linda Literatures and Cultures 100% 4 1.0 12.0 48.0
15 S LEC-18 Vanbebber, Kristine Literatures and Cultures 100% 4 1.0 20.0 80.0
13 S LEC-18 Bohrer, Susan Literatures and Cultures 100% 4 1.0 19.0 76.0
20 S LEC-18 Qualls, Loren Literatures and Cultures 100% 4 1.0 20.0 80.0
04 S LEC-18 Soltis, Mary Literatures and Cultures 100% 4 1.0 20.0 80.0
02 S LEC-18 Hundley, John Literatures and Cultures 100% 4 1.0 19.0 76.0
11 S LEC-18 Stanley, Jared Literatures and Cultures 100% 4 1.0 20.0 80.0
27 S LEC-18 Qualls, Loren Literatures and Cultures 100% 4 1.0 20.0 80.0
16 S LEC-18 Ellis, Carol Literatures and Cultures 100% 4 1.0 20.0 80.0
06 S LEC-18 Qualls, Loren Literatures and Cultures 100% 4 1.0 20.0 80.0
09 S LEC-18 Linam, Karen Literatures and Cultures 100% 4 1.0 19.0 76.0
010 F LEC-18 Bliss, Ann World Culture & History 100% 4 1.0 20.0 80.0
001 F LEC-18 Ellis, Carol World Culture & History 100% 4 1.0 20.0 80.0
35 S LEC-18 Bliss, Ann Literatures and Cultures 100% 4 1.0 20.0 80.0
018 F LEC-18 Briseno, Rosemary Literatures and Cultures 100% 4 1.0 18.0 72.0
26 S LEC-18 Walker, Anne Literatures and Cultures 100% 4 1.0 20.0 80.0
17 S LEC-18 Walker, Anne Literatures and Cultures 100% 4 1.0 19.0 76.0
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WRI 010 21 S LEC-18 Devrick, Heather Literatures and Cultures 100% 4 1.0 17.0 68.0
12 S LEC-18 Trook, Dawn Literatures and Cultures 100% 4 1.0 16.0 64.0
18 S LEC-18 George, Susan Literatures and Cultures 100% 4 1.0 7.0 28.0
07 S LEC-18 Linam, Karen Literatures and Cultures 100% 4 1.0 17.0 68.0
25 S LEC-18 Trook, Dawn Literatures and Cultures 100% 4 1.0 20.0 80.0
28 S LEC-18 Walker, Anne Literatures and Cultures 100% 4 1.0 19.0 76.0
29 S LEC-18 Ellis, Carol Literatures and Cultures 100% 4 1.0 20.0 80.0
14 S LEC-18 Fenstermaker, Amy Literatures and Cultures 100% 4 1.0 20.0 80.0
33 S LEC-18 Linam, Karen Literatures and Cultures 100% 4 1.0 19.0 76.0
027 F LEC-18 Ellis, Carol World Culture & History 100% 4 1.0 20.0 80.0
017 F LEC-18 Ellis, Carol World Culture & History 100% 4 1.0 20.0 80.0
32 S LEC-18 Ramirez, Christopher Literatures and Cultures 100% 4 1.0 20.0 80.0
19 S LEC-18 George, Susan Literatures and Cultures 100% 4 1.0 18.0 72.0
30 S LEC-18 Miller, Susan Literatures and Cultures 100% 4 1.0 18.0 72.0
021 F LEC-18 George, Susan World Culture & History 100% 4 1.0 20.0 80.0
014 F LEC-18 George, Susan World Culture & History 100% 4 1.0 20.0 80.0
020 F LEC-18 George, Susan World Culture & History 100% 4 1.0 20.0 80.0
013 F LEC-18 Pravin, Vanesha Literatures and Cultures 100% 4 1.0 19.0 76.0
012 F LEC-18 Qualls, Loren World Culture & History 100% 4 1.0 20.0 80.0
39 S LEC-18 Miller, Susan Literatures and Cultures 100% 4 1.0 20.0 80.0
36 S LEC-18 Trook, Dawn Literatures and Cultures 100% 4 1.0 19.0 76.0
016 F LEC-18 Young, Frederick World Culture & History 100% 4 1.0 20.0 80.0
002 F LEC-18 Mirzazadehanhar, Nahrin World Culture & History 100% 4 1.0 20.0 80.0
31 S LEC-18 Ramirez, Christopher Literatures and Cultures 100% 4 1.0 16.0 64.0
011 F LEC-18 Webb, Byron World Culture & History 100% 4 1.0 20.0 80.0
026 F LEC-18 Ramirez, Christopher World Culture & History 100% 4 1.0 20.0 80.0
015 F LEC-18 Ramirez, Christopher World Culture & History 100% 4 1.0 20.0 80.0
003 F LEC-18 Ramirez, Christopher World Culture & History 100% 4 1.0 20.0 80.0
005 F LEC-18 Soltis, Mary World Culture & History 100% 4 1.0 20.0 80.0
006 F LEC-18 Qualls, Loren World Culture & History 100% 4 1.0 20.0 80.0
025 F LEC-18 Torres, Linda World Culture & History 100% 4 1.0 20.0 80.0
004 F LEC-18 Winder, Michael World Culture & History 100% 4 1.0 20.0 80.0
009 F LEC-18 Valdez, Nicholas World Culture & History 100% 4 1.0 20.0 80.0


100 01 S LEC-18 Merrill, Derek Literatures and Cultures 100% 4 1.0 19.0 76.0
02 S LEC-18 Bliss, Ann Literatures and Cultures 100% 4 1.0 20.0 80.0
03 S LEC-18 Webb, Byron Literatures and Cultures 100% 4 1.0 20.0 80.0
001 F LEC-18 Kahlert, Shirley World Culture & History 100% 4 1.0 16.0 64.0
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WRI 100 003 F LEC-18 Webb, Byron World Culture & History 100% 4 1.0 16.0 64.0
110 001 F LEC-18 Hundley, John World Culture & History 100% 4 1.0 10.0 40.0
030 01 S LEC-18 Haner, John Literatures and Cultures 100% 4 1.0 19.0 76.0


001 F LEC-18 Silbaugh, Deette World Culture & History 100% 4 1.0 19.0 76.0
101 01 F LEC-18 Soltis, Mary World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Soltis, Mary Literatures and Cultures 100% 4 1.0 20.0 80.0
04 F LEC-18 Truong, Michael Vice Provost Undergraduate 100% 4 1.0 20.0 80.0
02 F LEC-18 Vanbebber, Kristine World Culture & History 100% 4 1.0 18.0 72.0


S LEC-18 Merrill, Derek Literatures and Cultures 100% 4 1.0 16.0 64.0
03 S LEC-18 Vanbebber, Kristine Literatures and Cultures 100% 4 1.0 19.0 76.0


116 01 S LEC-18 Gibbons, Paul Literatures and Cultures 100% 4 1.0 18.0 72.0
04 S LEC-18 Smith, Mary Literatures and Cultures 100% 4 1.0 18.0 72.0
02 S LEC-18 Kahlert, Shirley Literatures and Cultures 100% 4 1.0 14.0 56.0
03 S LEC-18 Gibbons, Paul Literatures and Cultures 100% 4 1.0 20.0 80.0
05 S LEC-18 Smith, Mary Literatures and Cultures 100% 4 1.0 20.0 80.0
06 S LEC-18 Mumford, Jeremy Literatures and Cultures 100% 4 1.0 16.0 64.0
001 F LEC-18 Gibbons, Paul World Culture & History 100% 4 1.0 18.0 72.0
002 F LEC-18 Kahlert, Shirley World Culture & History 100% 4 1.0 20.0 80.0
003 F LEC-18 Smith, Mary Literatures and Cultures 100% 4 1.0 20.0 80.0
005 F LEC-18 Olson, Elizabeth World Culture & History 100% 4 1.0 18.0 72.0
004 F LEC-18 Valdez, Nicholas World Culture & History 100% 4 1.0 20.0 80.0


119 01 S LEC-18 Sena, Nuno Literatures and Cultures 100% 4 1.0 18.0 72.0
02 S LEC-18 Sena, Nuno Literatures and Cultures 100% 4 1.0 18.0 72.0
03 S LEC-18 Hothem, Thomas School of Soc Sciences/Hum 100% 4 1.0 20.0 80.0
001 F LEC-18 Hothem, Thomas School of Soc Sciences/Hum 100% 4 1.0 19.0 76.0
002 F LEC-18 Sena, Nuno World Culture & History 100% 4 1.0 19.0 76.0
003 F LEC-18 Mumford, Jeremy Literatures and Cultures 100% 4 1.0 20.0 80.0


025 01 S LEC-18 Valdez, Nicholas Literatures and Cultures 100% 4 1.0 20.0 80.0
001 F LEC-18 Hundley, John World Culture & History 100% 4 1.0 18.0 72.0
002 F LEC-18 Walker, Anne World Culture & History 100% 4 1.0 17.0 68.0


118 01 S LEC-18 Winder, Michael Literatures and Cultures 100% 4 1.0 20.0 80.0
001 F LEC-18 Winder, Michael World Culture & History 100% 4 1.0 19.0 76.0


117 01 S LEC-18 Young, Frederick Literatures and Cultures 100% 4 1.0 20.0 80.0
02 S LEC-18 Young, Frederick Literatures and Cultures 100% 4 1.0 20.0 80.0
002 F LEC-18 Merrill, Derek World Culture & History 100% 4 1.0 15.0 60.0
003 F LEC-18 Young, Frederick World Culture & History 100% 4 1.0 15.0 60.0


125 01 S LEC-18 Stanley, Jared Literatures and Cultures 100% 4 1.0 19.0 76.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


WRI 125 001 F LEC-18 Trook, Dawn World Culture & History 100% 4 1.0 16.0 64.0
Grand Total 1630 442.5 17545.4 55974.0








Course SC(All)
DIVISION ENG Who teaches what in each subject area by division


Lecturers & TAs with % Responsible > 0
Data


Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


CSE 150 01 S LEC-18 Lwin, Kelvin Mechanical Engineering 4 1.0 28.0 112.0
020 03L F LEC-18 Lwin, Kelvin Computer Science & Engine 100% 0 0.0 30.0 0.0


08L F LEC-18 Lwin, Kelvin Computer Science & Engine 100% 0 0.0 30.0 0.0
01 F LEC-18 Lwin, Kelvin Computer Science & Engine 100% 2 1.0 271.0 542.0


030 01 F LEC-18 Ewart, John Computer Science & Engine 100% 4 1.0 56.0 224.0
S LEC-18 Ewart, John Computer Science & Engine 100% 4 1.0 23.0 92.0


005 04L S LEC-18 Kanemoto, Kathleen Computer Science & Engine 100% 0 0.0 19.0 0.0
01 F LEC-18 Kanemoto, Kathleen Computer Science & Engine 100% 4 1.0 82.0 328.0


S LEC-18 Kanemoto, Kathleen Computer Science & Engine 100% 4 1.0 49.0 196.0
031 01 S LEC-18 Ewart, John Computer Science & Engine 100% 4 1.0 35.0 140.0
021 01 F LEC-18 Lwin, Kelvin Computer Science & Engine 100% 2 1.0 58.0 116.0


S LEC-18 Lwin, Kelvin Mechanical Engineering 2 1.0 170.0 340.0
ENGR 155 01 S LEC-18 Nguyen, Thomas Mechanical Engineering 3 1.0 57.0 171.0


151 02L F LEC-18 Nguyen, Thomas Mechanical Engineering 0 0.0 17.0 0.0
03L F LEC-18 Nguyen, Thomas Mechanical Engineering 0 0.0 22.0 0.0
01 F LEC-18 Nguyen, Thomas Mechanical Engineering 4 1.0 39.0 156.0


057 01 F LEC-18 Leal-Quiros, Edbertho Computer Science & Engine 100% 4 1.0 137.0 548.0
S LEC-18 Leal-Quiros, Edbertho Computer Science & Engine 100% 4 1.0 75.0 300.0


065 01 F LEC-18 Leal-Quiros, Edbertho Computer Science & Engine 100% 4 1.0 26.0 104.0
S LEC-18 Leal-Quiros, Edbertho Computer Science & Engine 100% 3 1.0 36.0 108.0


ENVE 010 01 F LEC-18 Shaw, Glenn Environmental Engineering 100% 4 1.0 57.0 228.0
110 01 F LEC-18 Liu, Fengjing Environmental Engineering 50% 4 0.5 2.0 8.0


Rice, Robert Environmental Engineering 50% 4 0.5 2.0 8.0
181 01 S LEC-18 Rice, Robert Environmental Engineering 100% 1 1.0 5.0 5.0
114 01 S LEC-18 Liu, Fengjing Environmental Engineering 100% 3 1.0 5.0 15.0


ES 292 06 F LEC-18 Liu, Fengjing Environmental Engineering 50% 4 0.5 1.5 6.0
Rice, Robert Environmental Engineering 50% 4 0.5 1.5 6.0


214 01 S LEC-18 Liu, Fengjing Environmental Engineering 100% 3 1.0 1.0 3.0
ME 199 02 F LEC-18 Nguyen, Thomas Mechanical Engineering 2 1.0 1.0 2.0


170 02L S LEC-18 Leal-Quiros, Edbertho Computer Science & Engine 50% 0 0.0 5.5 0.0
Nguyen, Thomas Mechanical Engineering 0 0.0 5.5 0.0


01 S LEC-18 Leal-Quiros, Edbertho Computer Science & Engine 50% 3 0.5 5.5 16.5
Nguyen, Thomas Mechanical Engineering 3 0.5 5.5 16.5







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


ME 120 01 S LEC-18 Nguyen, Thomas Mechanical Engineering 3 1.0 21.0 63.0
190 01 F LEC-18 Leal-Quiros, Edbertho Computer Science & Engine 100% 3 1.0 17.0 51.0
137 02L F LEC-18 Nguyen, Thomas Mechanical Engineering 0 0.0 12.0 0.0


01 F LEC-18 Nguyen, Thomas Mechanical Engineering 4 1.0 12.0 48.0
Grand Total 97 26.0 1420.0 3953.0













Course SC(All)
DIVISION SSHA Who teaches what in each subject area by division


Lecturers & TAs with % Responsible > 0
Data


Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


ANTH 150 01 S LEC-18 Stallmann, Robert Anthropology 100% 4 1.0 33.0 132.0
005 01 F LEC-18 Stallmann, Robert World Culture & History 100% 4 1.0 90.0 360.0
162 01 S LEC-18 Stallmann, Robert Anthropology 100% 4 1.0 23.0 92.0


ARTS 001A 01 F LEC-18 Lecocq, Karen World Culture & History 100% 4 1.0 20.0 80.0
S LEC-18 Lecocq, Karen World Culture & History 100% 4 1.0 22.0 88.0


002A 01 F LEC-18 Walsh, Lorraine World Culture & History 100% 4 1.0 30.0 120.0
S LEC-18 Walsh, Lorraine World Culture & History 100% 4 1.0 31.0 124.0


002D 01 S LEC-18 Walsh, Lorraine World Culture & History 100% 4 1.0 12.0 48.0
004A 01 F LEC-18 Lopez Craig, Tonya World Culture & History 100% 4 1.0 15.0 60.0
004B 01 F LEC-18 Lopez Craig, Tonya World Culture & History 100% 4 1.0 18.0 72.0


S LEC-18 Lopez Craig, Tonya World Culture & History 100% 4 1.0 21.0 84.0
005A 01 F LEC-18 Hansen, Henrik World Culture & History 100% 4 1.0 84.0 336.0


S LEC-18 Hansen, Henrik World Culture & History 100% 4 1.0 98.0 392.0
121A 01 S LEC-18 Hansen, Henrik World Culture & History 100% 3 1.0 19.0 57.0
195 01 S LEC-18 Walsh, Lorraine World Culture & History 100% 2 1.0 1.0 2.0
190 01 F LEC-18 Walsh, Lorraine World Culture & History 100% 2 1.0 27.0 54.0


S LEC-18 Walsh, Lorraine World Culture & History 100% 2 1.0 39.0 78.0
003 01 S LEC-18 Lecocq, Karen World Culture & History 100% 4 1.0 22.0 88.0
021 01 S LEC-18 Lopez Craig, Tonya World Culture & History 100% 4 1.0 16.0 64.0
129 01 F LEC-18 Hansen, Henrik World Culture & History 100% 4 1.0 13.0 52.0
009 01 F LEC-18 Wyan, Roger World Culture & History 100% 4 1.0 19.0 76.0


S LEC-18 Wyan, Roger World Culture & History 100% 4 1.0 24.0 96.0
159 01 F LEC-18 Lecocq, Karen World Culture & History 100% 4 1.0 18.0 72.0
036 01 F LEC-18 Walsh, Lorraine World Culture & History 100% 4 1.0 26.0 104.0


CHN 001 01 F LEC-18 Zhao, Zifu Literatures and Cultures 100% 4 1.0 24.0 96.0
S LEC-18 Zhao, Zifu Literatures and Cultures 100% 4 1.0 24.0 96.0


02 F LEC-18 Zhao, Zifu Literatures and Cultures 100% 4 1.0 21.0 84.0
002 01 S LEC-18 Zhao, Zifu Literatures and Cultures 100% 4 1.0 26.0 104.0


COGS 141 01 F LEC-18 Thiem, Paul World Culture & History 100% 4 1.0 39.0 156.0
121 03L S LEC-18 Thiem, Paul Psychology 100% 0 0.0 12.0 0.0


05L S LEC-18 Thiem, Paul Psychology 100% 0 0.0 12.0 0.0
01 S LEC-18 Thiem, Paul Psychology 100% 4 1.0 44.0 176.0


ECON 010 01 F LEC-18 Richter, Susan Economics 100% 4 1.0 58.0 232.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


ECON 100 01 F LEC-18 Richter, Susan Economics 100% 4 1.0 24.0 96.0
FRE 001 01 F LEC-18 Rida, Amal Literatures and Cultures 100% 4 1.0 25.0 100.0


S LEC-18 Rida, Amal Literatures and Cultures 100% 4 1.0 25.0 100.0
02 F LEC-18 Rida, Amal Literatures and Cultures 100% 4 1.0 23.0 92.0


002 01 S LEC-18 Rida, Amal Literatures and Cultures 100% 4 1.0 22.0 88.0
GASP 021 01 F LEC-18 Moufarrej, Guilnard World Culture & History 100% 4 1.0 44.0 176.0
HIST 011 01 S LEC-18 Greene Husbands, CatherHistory 100% 4 1.0 30.0 120.0


130 01 F LEC-18 Chi, James History 100% 4 1.0 38.0 152.0
139 01 S LEC-18 Chi, James History 100% 4 1.0 31.0 124.0
117 01 F LEC-18 Meeks, Hajra World Culture & History 100% 4 1.0 17.0 68.0


JPN 001 01 F LEC-18 Coimbra, Kaori Literatures and Cultures 100% 4 1.0 18.0 72.0
S LEC-18 Coimbra, Kaori Literatures and Cultures 100% 4 1.0 23.0 92.0


02 F LEC-18 Ishikida, Miki World Culture & History 100% 4 1.0 24.0 96.0
S LEC-18 Ishikida, Miki Literatures and Cultures 100% 4 1.0 18.0 72.0


002 01 F LEC-18 Ishikida, Miki World Culture & History 100% 4 1.0 17.0 68.0
S LEC-18 Ishikida, Miki Literatures and Cultures 100% 4 1.0 20.0 80.0


003 01 F LEC-18 Ishikida, Miki World Culture & History 100% 4 1.0 17.0 68.0
LIT 020 01 F LEC-18 Torres, Linda World Culture & History 100% 4 1.0 57.0 228.0


021 02D S LEC-18 Torres, Linda Literatures and Cultures 100% 0 0.0 25.0 0.0
03D S LEC-18 Torres, Linda Literatures and Cultures 100% 0 0.0 24.0 0.0
01 S LEC-18 Torres, Linda Literatures and Cultures 100% 4 1.0 49.0 196.0


050 01 F LEC-18 Kreide, Caroline World Culture & History 100% 4 1.0 22.0 88.0
137 01 F LEC-18 Torres, Linda World Culture & History 100% 4 1.0 12.0 48.0


MGMT 120 01 S LEC-18 Davis, Sue Anne Management 100% 4 1.0 48.0 192.0
100 01 F LEC-18 Richter, Susan Economics 100% 4 1.0 37.0 148.0
165 01 F LEC-18 Chaudhry, Khalid Management 100% 4 1.0 39.0 156.0


S LEC-18 Chaudhry, Khalid Management 100% 4 1.0 33.0 132.0
191 02 S LEC-18 Davis, Sue Anne Management 100% 4 1.0 30.0 120.0
196 01 S LEC-18 Davis, Sue Anne Management 100% 4 1.0 15.0 60.0
025 02D F LEC-18 Vilhauer, Craig Management 100% 0 0.0 40.0 0.0


02L S LEC-18 Vilhauer, Craig Management 100% 0 0.0 45.0 0.0
01 F LEC-18 Vilhauer, Craig Management 100% 4 1.0 40.0 160.0


S LEC-18 Vilhauer, Craig Management 100% 4 1.0 45.0 180.0
026 02L F LEC-18 Vilhauer, Craig Management 100% 0 0.0 41.0 0.0


S LEC-18 Vilhauer, Craig Management 100% 0 0.0 44.0 0.0
01 F LEC-18 Vilhauer, Craig Management 100% 4 1.0 41.0 164.0


S LEC-18 Vilhauer, Craig Management 100% 4 1.0 44.0 176.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


PHIL 001 02D F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 0 0.0 29.0 0.0
03D F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 0 0.0 29.0 0.0
04D F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 0 0.0 30.0 0.0
05D F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 0 0.0 27.0 0.0
01 F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 4 1.0 115.0 460.0


105 01 S LEC-18 Johansson, Rolf World Culture & History 100% 4 1.0 27.0 108.0
195 01 F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 4 1.0 1.0 4.0
160 02D F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 0 0.0 18.0 0.0


01 F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 4 1.0 18.0 72.0
005 02D S LEC-18 Johansson, Rolf World Culture & History 100% 0 0.0 30.0 0.0


04D S LEC-18 Johansson, Rolf World Culture & History 100% 0 0.0 30.0 0.0
05D S LEC-18 Johansson, Rolf World Culture & History 100% 0 0.0 30.0 0.0
01 S LEC-18 Johansson, Rolf World Culture & History 100% 4 1.0 90.0 360.0


POLI 150 01 S LEC-18 Carlson, Jon Political Science 100% 4 1.0 42.0 168.0
160 01 F LEC-18 Carlson, Jon Social and Cognitive Scienc 100% 4 1.0 22.0 88.0


S LEC-18 Carlson, Jon Political Science 100% 4 1.0 37.0 148.0
003 01 S LEC-18 Carlson, Jon Political Science 100% 4 1.0 115.0 460.0
005 01 F LEC-18 Carlson, Jon Social and Cognitive Scienc 100% 4 1.0 60.0 240.0
155 01 F LEC-18 Carlson, Jon Social and Cognitive Scienc 100% 4 1.0 20.0 80.0


PSY 001 01 F LEC-18 Odom Gunn, Diana Marie Social and Cognitive Scienc 100% 4 1.0 373.0 1492.0
150 01 F LEC-18 Mc Diarmid, James Social and Cognitive Scienc 100% 4 1.0 72.0 288.0
142 01 F LEC-18 Mc Diarmid, James Social and Cognitive Scienc 100% 4 1.0 70.0 280.0
170 01 S LEC-18 Odom Gunn, Diana Marie Psychology 100% 4 1.0 68.0 272.0
140 01 S LEC-18 Yancey, Robert Psychology 100% 4 1.0 70.0 280.0
195 01 S LEC-18 Odom Gunn, Diana Marie Psychology 50% 4 0.5 0.5 2.0
015 01 F LEC-18 Thiem, Paul World Culture & History 100% 4 1.0 74.0 296.0
190 02 S LEC-18 Thiem, Paul Psychology 100% 4 1.0 24.0 96.0
131 01 F LEC-18 Odom Gunn, Diana Marie Social and Cognitive Scienc 100% 4 1.0 77.0 308.0


S LEC-18 Odom Gunn, Diana Marie Psychology 100% 4 1.0 80.0 320.0
160 03L S LEC-18 Thiem, Paul Psychology 100% 0 0.0 17.0 0.0


05L S LEC-18 Thiem, Paul Psychology 100% 0 0.0 18.0 0.0
01 S LEC-18 Thiem, Paul Psychology 100% 4 1.0 75.0 300.0


123 01 S LEC-18 Mc Diarmid, James Psychology 100% 4 1.0 84.0 336.0
172 01 S LEC-18 Mc Diarmid, James Psychology 100% 4 1.0 84.0 336.0
159 01 F LEC-18 Yancey, Robert Social and Cognitive Scienc 100% 4 1.0 59.0 236.0
145 01 S LEC-18 Mc Diarmid, James Psychology 100% 4 1.0 83.0 332.0
144 01 F LEC-18 Mc Diarmid, James Social and Cognitive Scienc 100% 4 1.0 49.0 196.0
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Sects Enrolled SCHrs


PSY 157 01 S LEC-18 Odom Gunn, Diana Marie Psychology 100% 4 1.0 82.0 328.0
158 01 F LEC-18 Odom Gunn, Diana Marie Social and Cognitive Scienc 100% 4 1.0 69.0 276.0
162 01 F LEC-18 Thiem, Paul World Culture & History 100% 4 1.0 38.0 152.0


SOC 001 01 F LEC-18 Ackerman, Alissa Social and Cognitive Scienc 100% 4 1.0 165.0 660.0
S LEC-18 Ackerman, Alissa Sociology 100% 4 1.0 60.0 240.0


199 01 F LEC-18 Ackerman, Alissa Social and Cognitive Scienc 100% 4 1.0 1.0 4.0
S LEC-18 Ackerman, Alissa Sociology 100% 4 1.0 1.0 4.0


185 01 S LEC-18 Ackerman, Alissa Sociology 100% 4 1.0 50.0 200.0
150 01 F LEC-18 Ackerman, Alissa Social and Cognitive Scienc 100% 4 1.0 46.0 184.0
070 01 F LEC-18 Ackerman, Alissa Social and Cognitive Scienc 100% 4 1.0 118.0 472.0
020 01 S LEC-18 Ackerman, Alissa Sociology 100% 4 1.0 58.0 232.0


SPAN 001 01 F LEC-18 Pineda Vargas, Yolanda World Culture & History 100% 4 1.0 23.0 92.0
S LEC-18 Postiglione, Saydamaria Literatures and Cultures 100% 4 1.0 24.0 96.0


02 F LEC-18 Postiglione, Saydamaria World Culture & History 100% 4 1.0 22.0 88.0
03 F LEC-18 Torda, Elinor World Culture & History 100% 4 1.0 22.0 88.0


103 01 S LEC-18 Torda, Elinor Literatures and Cultures 100% 4 1.0 26.0 104.0
142 01 S LEC-18 Pineda Vargas, Yolanda Literatures and Cultures 50% 4 0.5 12.5 50.0
011 01 S LEC-18 Pineda Vargas, Yolanda Literatures and Cultures 50% 4 0.5 10.0 40.0
141 01 F LEC-18 Pineda Vargas, Yolanda World Culture & History 100% 4 1.0 29.0 116.0
002 01 S LEC-18 Torda, Elinor Literatures and Cultures 100% 4 1.0 24.0 96.0
010 01 F LEC-18 Pineda Vargas, Yolanda World Culture & History 100% 4 1.0 27.0 108.0
003 01 F LEC-18 Torda, Elinor World Culture & History 100% 4 1.0 15.0 60.0
004 01 S LEC-18 Torda, Elinor Literatures and Cultures 100% 4 1.0 12.0 48.0


USTU 010 01 F LEC-18 Truong, Michael Vice Provost Undergraduate 100% 1 1.0 31.0 31.0
02 F LEC-18 Truong, Michael Vice Provost Undergraduate 100% 1 1.0 26.0 26.0


WCH 295 08 S LEC-18 Ghanimati, Sue Sue History 100% 4 1.0 1.0 4.0
WH 002 01 S LEC-18 Lercari, Nicola History 100% 4 1.0 18.0 72.0


003 01 S LEC-18 Ghanimati, Sue Sue History 100% 4 1.0 12.0 48.0
WRI 001 01 F LEC-18 Walsh, Susan Literatures and Cultures 100% 4 1.0 18.0 72.0


S LEC-18 Braunstein, Belinda Vice Provost Undergraduate 100% 4 1.0 20.0 80.0
04 F LEC-18 Geery, Robin World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Geery, Robin Literatures and Cultures 100% 4 1.0 14.0 56.0
02 F LEC-18 Signorini, Adriana Vice Provost Undergraduate 100% 4 1.0 20.0 80.0


S LEC-18 Geery, Robin Literatures and Cultures 100% 4 1.0 20.0 80.0
08 F LEC-18 Miller, Susan World Culture & History 100% 4 1.0 20.0 80.0
03 F LEC-18 Braunstein, Belinda Vice Provost Undergraduate 100% 4 1.0 18.0 72.0


S LEC-18 Lambert, Robert Literatures and Cultures 100% 4 1.0 20.0 80.0







Subject Course Sect Term RANK Instructor Home dept
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WRI 001 05 S LEC-18 Mirzazadehanhar, Nahrin Literatures and Cultures 100% 4 1.0 11.0 44.0
09 F LEC-18 Sena, Nuno World Culture & History 100% 4 1.0 20.0 80.0
010 F LEC-18 Varnot, Susan World Culture & History 100% 4 1.0 19.0 76.0
018 F LEC-18 Haner, John World Culture & History 100% 4 1.0 11.0 44.0
028 F LEC-18 Devrick, Heather Literatures and Cultures 100% 4 1.0 18.0 72.0
027 F LEC-18 Fenstermaker, Amy World Culture & History 100% 4 1.0 20.0 80.0
017 F LEC-18 Tilley, Lea Literatures and Cultures 100% 4 1.0 16.0 64.0
024 F LEC-18 Geery, Robin World Culture & History 100% 4 1.0 18.0 72.0
031 F LEC-18 Geery, Robin World Culture & History 100% 4 1.0 20.0 80.0
014 F LEC-18 Silbaugh, Deette World Culture & History 100% 4 1.0 18.0 72.0
020 F LEC-18 Sena, Nuno World Culture & History 100% 4 1.0 18.0 72.0
019 F LEC-18 Gibbons, Paul World Culture & History 100% 4 1.0 20.0 80.0
013 F LEC-18 Gingold, Pamelyn Literatures and Cultures 100% 4 1.0 20.0 80.0
012 F LEC-18 Gingold, Pamelyn Literatures and Cultures 100% 4 1.0 19.0 76.0
016 F LEC-18 Hundley, John World Culture & History 100% 4 1.0 19.0 76.0
030 F LEC-18 Lambert, Robert Literatures and Cultures 100% 4 1.0 18.0 72.0
022 F LEC-18 Lambert, Robert Literatures and Cultures 100% 4 1.0 20.0 80.0
036 F LEC-18 Lanser, Heather Literatures and Cultures 100% 4 1.0 19.0 76.0
011 F LEC-18 Linam, Karen World Culture & History 100% 4 1.0 19.0 76.0
026 F LEC-18 Linam, Karen World Culture & History 100% 4 1.0 20.0 80.0
035 F LEC-18 Miller, Susan World Culture & History 100% 4 1.0 20.0 80.0
015 F LEC-18 Miller, Susan World Culture & History 100% 4 1.0 19.0 76.0
023 F LEC-18 Pravin, Vanesha Literatures and Cultures 100% 4 1.0 19.0 76.0
033 F LEC-18 Pravin, Vanesha Literatures and Cultures 100% 4 1.0 19.0 76.0
025 F LEC-18 Trook, Dawn World Culture & History 100% 4 1.0 20.0 80.0
032 F LEC-18 Walker, Anne World Culture & History 100% 4 1.0 20.0 80.0


199 01 F LEC-18 Bohrer, Susan World Culture & History 100% 4 1.0 13.0 52.0
02 F LEC-18 Trook, Dawn World Culture & History 100% 1 1.0 1.0 1.0


150 01 S LEC-18 Gibbons, Paul Literatures and Cultures 100% 4 1.0 13.0 52.0
105 01 S LEC-18 Bliss, Ann Literatures and Cultures 100% 4 1.0 20.0 80.0


001 F LEC-18 Bliss, Ann World Culture & History 100% 4 1.0 19.0 76.0
011 01 S LEC-18 Soltis, Mary Literatures and Cultures 100% 1 1.0 6.0 6.0


02 S LEC-18 Soltis, Mary Literatures and Cultures 100% 1 1.0 7.0 7.0
195 01 S LEC-18 Qualls, Loren Literatures and Cultures 100% 4 1.0 1.0 4.0
130 01 S LEC-18 Silbaugh, Deette Literatures and Cultures 100% 4 1.0 11.0 44.0
131 01 S LEC-18 Vanbebber, Kristine Literatures and Cultures 100% 1.0 13.0 25.0


001 F LEC-18 Vanbebber, Kristine World Culture & History 100% 1 1.0 4.0 4.0
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WRI 010 01 S LEC-18 Hundley, John Literatures and Cultures 100% 4 1.0 17.0 68.0
22 S LEC-18 Torres, Linda Literatures and Cultures 100% 4 1.0 12.0 48.0
15 S LEC-18 Vanbebber, Kristine Literatures and Cultures 100% 4 1.0 20.0 80.0
13 S LEC-18 Bohrer, Susan Literatures and Cultures 100% 4 1.0 19.0 76.0
20 S LEC-18 Qualls, Loren Literatures and Cultures 100% 4 1.0 20.0 80.0
04 S LEC-18 Soltis, Mary Literatures and Cultures 100% 4 1.0 20.0 80.0
02 S LEC-18 Hundley, John Literatures and Cultures 100% 4 1.0 19.0 76.0
11 S LEC-18 Stanley, Jared Literatures and Cultures 100% 4 1.0 20.0 80.0
27 S LEC-18 Qualls, Loren Literatures and Cultures 100% 4 1.0 20.0 80.0
16 S LEC-18 Ellis, Carol Literatures and Cultures 100% 4 1.0 20.0 80.0
06 S LEC-18 Qualls, Loren Literatures and Cultures 100% 4 1.0 20.0 80.0
09 S LEC-18 Linam, Karen Literatures and Cultures 100% 4 1.0 19.0 76.0
010 F LEC-18 Bliss, Ann World Culture & History 100% 4 1.0 20.0 80.0
001 F LEC-18 Ellis, Carol World Culture & History 100% 4 1.0 20.0 80.0
35 S LEC-18 Bliss, Ann Literatures and Cultures 100% 4 1.0 20.0 80.0
018 F LEC-18 Briseno, Rosemary Literatures and Cultures 100% 4 1.0 18.0 72.0
26 S LEC-18 Walker, Anne Literatures and Cultures 100% 4 1.0 20.0 80.0
17 S LEC-18 Walker, Anne Literatures and Cultures 100% 4 1.0 19.0 76.0
21 S LEC-18 Devrick, Heather Literatures and Cultures 100% 4 1.0 17.0 68.0
12 S LEC-18 Trook, Dawn Literatures and Cultures 100% 4 1.0 16.0 64.0
18 S LEC-18 George, Susan Literatures and Cultures 100% 4 1.0 7.0 28.0
07 S LEC-18 Linam, Karen Literatures and Cultures 100% 4 1.0 17.0 68.0
25 S LEC-18 Trook, Dawn Literatures and Cultures 100% 4 1.0 20.0 80.0
28 S LEC-18 Walker, Anne Literatures and Cultures 100% 4 1.0 19.0 76.0
29 S LEC-18 Ellis, Carol Literatures and Cultures 100% 4 1.0 20.0 80.0
14 S LEC-18 Fenstermaker, Amy Literatures and Cultures 100% 4 1.0 20.0 80.0
33 S LEC-18 Linam, Karen Literatures and Cultures 100% 4 1.0 19.0 76.0
027 F LEC-18 Ellis, Carol World Culture & History 100% 4 1.0 20.0 80.0
017 F LEC-18 Ellis, Carol World Culture & History 100% 4 1.0 20.0 80.0
32 S LEC-18 Ramirez, Christopher Literatures and Cultures 100% 4 1.0 20.0 80.0
19 S LEC-18 George, Susan Literatures and Cultures 100% 4 1.0 18.0 72.0
30 S LEC-18 Miller, Susan Literatures and Cultures 100% 4 1.0 18.0 72.0
021 F LEC-18 George, Susan World Culture & History 100% 4 1.0 20.0 80.0
014 F LEC-18 George, Susan World Culture & History 100% 4 1.0 20.0 80.0
020 F LEC-18 George, Susan World Culture & History 100% 4 1.0 20.0 80.0
013 F LEC-18 Pravin, Vanesha Literatures and Cultures 100% 4 1.0 19.0 76.0
012 F LEC-18 Qualls, Loren World Culture & History 100% 4 1.0 20.0 80.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


WRI 010 39 S LEC-18 Miller, Susan Literatures and Cultures 100% 4 1.0 20.0 80.0
36 S LEC-18 Trook, Dawn Literatures and Cultures 100% 4 1.0 19.0 76.0
016 F LEC-18 Young, Frederick World Culture & History 100% 4 1.0 20.0 80.0
002 F LEC-18 Mirzazadehanhar, Nahrin World Culture & History 100% 4 1.0 20.0 80.0
31 S LEC-18 Ramirez, Christopher Literatures and Cultures 100% 4 1.0 16.0 64.0
011 F LEC-18 Webb, Byron World Culture & History 100% 4 1.0 20.0 80.0
026 F LEC-18 Ramirez, Christopher World Culture & History 100% 4 1.0 20.0 80.0
015 F LEC-18 Ramirez, Christopher World Culture & History 100% 4 1.0 20.0 80.0
003 F LEC-18 Ramirez, Christopher World Culture & History 100% 4 1.0 20.0 80.0
005 F LEC-18 Soltis, Mary World Culture & History 100% 4 1.0 20.0 80.0
006 F LEC-18 Qualls, Loren World Culture & History 100% 4 1.0 20.0 80.0
025 F LEC-18 Torres, Linda World Culture & History 100% 4 1.0 20.0 80.0
004 F LEC-18 Winder, Michael World Culture & History 100% 4 1.0 20.0 80.0
009 F LEC-18 Valdez, Nicholas World Culture & History 100% 4 1.0 20.0 80.0


100 01 S LEC-18 Merrill, Derek Literatures and Cultures 100% 4 1.0 19.0 76.0
02 S LEC-18 Bliss, Ann Literatures and Cultures 100% 4 1.0 20.0 80.0
03 S LEC-18 Webb, Byron Literatures and Cultures 100% 4 1.0 20.0 80.0
001 F LEC-18 Kahlert, Shirley World Culture & History 100% 4 1.0 16.0 64.0
003 F LEC-18 Webb, Byron World Culture & History 100% 4 1.0 16.0 64.0


110 001 F LEC-18 Hundley, John World Culture & History 100% 4 1.0 10.0 40.0
030 01 S LEC-18 Haner, John Literatures and Cultures 100% 4 1.0 19.0 76.0


001 F LEC-18 Silbaugh, Deette World Culture & History 100% 4 1.0 19.0 76.0
101 01 F LEC-18 Soltis, Mary World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Soltis, Mary Literatures and Cultures 100% 4 1.0 20.0 80.0
04 F LEC-18 Truong, Michael Vice Provost Undergraduate 100% 4 1.0 20.0 80.0
02 F LEC-18 Vanbebber, Kristine World Culture & History 100% 4 1.0 18.0 72.0


S LEC-18 Merrill, Derek Literatures and Cultures 100% 4 1.0 16.0 64.0
03 S LEC-18 Vanbebber, Kristine Literatures and Cultures 100% 4 1.0 19.0 76.0


116 01 S LEC-18 Gibbons, Paul Literatures and Cultures 100% 4 1.0 18.0 72.0
04 S LEC-18 Smith, Mary Literatures and Cultures 100% 4 1.0 18.0 72.0
02 S LEC-18 Kahlert, Shirley Literatures and Cultures 100% 4 1.0 14.0 56.0
03 S LEC-18 Gibbons, Paul Literatures and Cultures 100% 4 1.0 20.0 80.0
05 S LEC-18 Smith, Mary Literatures and Cultures 100% 4 1.0 20.0 80.0
06 S LEC-18 Mumford, Jeremy Literatures and Cultures 100% 4 1.0 16.0 64.0
001 F LEC-18 Gibbons, Paul World Culture & History 100% 4 1.0 18.0 72.0
002 F LEC-18 Kahlert, Shirley World Culture & History 100% 4 1.0 20.0 80.0
003 F LEC-18 Smith, Mary Literatures and Cultures 100% 4 1.0 20.0 80.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


WRI 116 005 F LEC-18 Olson, Elizabeth World Culture & History 100% 4 1.0 18.0 72.0
004 F LEC-18 Valdez, Nicholas World Culture & History 100% 4 1.0 20.0 80.0


119 01 S LEC-18 Sena, Nuno Literatures and Cultures 100% 4 1.0 18.0 72.0
02 S LEC-18 Sena, Nuno Literatures and Cultures 100% 4 1.0 18.0 72.0
03 S LEC-18 Hothem, Thomas School of Soc Sciences/Hum 100% 4 1.0 20.0 80.0
001 F LEC-18 Hothem, Thomas School of Soc Sciences/Hum 100% 4 1.0 19.0 76.0
002 F LEC-18 Sena, Nuno World Culture & History 100% 4 1.0 19.0 76.0
003 F LEC-18 Mumford, Jeremy Literatures and Cultures 100% 4 1.0 20.0 80.0


025 01 S LEC-18 Valdez, Nicholas Literatures and Cultures 100% 4 1.0 20.0 80.0
001 F LEC-18 Hundley, John World Culture & History 100% 4 1.0 18.0 72.0
002 F LEC-18 Walker, Anne World Culture & History 100% 4 1.0 17.0 68.0


118 01 S LEC-18 Winder, Michael Literatures and Cultures 100% 4 1.0 20.0 80.0
001 F LEC-18 Winder, Michael World Culture & History 100% 4 1.0 19.0 76.0


117 01 S LEC-18 Young, Frederick Literatures and Cultures 100% 4 1.0 20.0 80.0
02 S LEC-18 Young, Frederick Literatures and Cultures 100% 4 1.0 20.0 80.0
002 F LEC-18 Merrill, Derek World Culture & History 100% 4 1.0 15.0 60.0
003 F LEC-18 Young, Frederick World Culture & History 100% 4 1.0 15.0 60.0


125 01 S LEC-18 Stanley, Jared Literatures and Cultures 100% 4 1.0 19.0 76.0
001 F LEC-18 Trook, Dawn World Culture & History 100% 4 1.0 16.0 64.0


Grand Total 995 254.5 7791.0 28755.0








                           2008-2009 Student/Faculty Ratios by Course Department
Unweighted and Weighted Student FTE per Permanent Allocated Faculty FTE* vs. per Total Allocated Faculty FTE**


Allocated
Permanent Total Allocated Undergraduate/


Student FTE Student/Faculty Ratios Student/Faculty Ratios TA Ratios
FTE Headcount Student FTE Perm. Ratios Allocated Ratios Allocated Ratios


Lower Upper UG Masters Doct. Doct. Total Un- Faculty Unwghtd Wghtd Faculty Unwghtd Wghtd TA Unwghtd
Division Division Total Cred. Level 1 Level 2 Grad Weighted Weighted FTE* Stdt/Fac Stdt/Fac FTE** Stdt/Fac Stdt/Fac FTE** UG/TA


Creative Studies 0 145 145 0 0 0 0 145 217 4.00 36.21 54.31 9.06 15.99 23.98 0.58 -


Education
CCSP 0 0 0 10 43 24 77 77 216 9.50 8.08 22.72 12.16 6.31 17.75 4.13 0.00
Education 4 207 210 121 133 44 298 508 1,103 32.67 15.56 33.75 50.32 10.10 21.91 6.10 34.49


Education Total 4 207 210 131 176 68 375 585 1,318 42.17 13.88 31.26 62.48 9.37 21.10 10.23 20.56


School of Environmental 0 0 0 143 31 11 184 184 471 16.83 10.94 27.99 19.41 9.49 24.27 2.42 0.00
Science & Management


Engineering
Chemical 5 55 61 0 32 33 66 126 286 17.18 7.35 16.63 17.18 7.35 16.63 5.00 12.12
Computer Science 96 80 176 40 52 45 138 314 605 29.73 10.55 20.36 29.81 10.52 20.30 17.00 10.36
Electrical & Computer 32 112 144 72 115 65 252 396 893 38.33 10.32 23.31 38.33 10.32 23.31 16.00 9.00
Materials 2 14 17 3 58 41 102 118 318 20.84 5.66 15.26 20.84 5.66 15.26 2.29 7.21
Mechanical/Environmental 40 116 157 2 47 23 72 228 416 26.75 8.53 15.57 26.75 8.53 15.57 15.50 10.11
Other Engineering [1] 22 74 95 0 0 0 0 95 132 0.00 - - 3.52 27.12 37.59 2.75 34.71


Engineering Total 198 451 650 117 304 207 628 1,277 2,651 132.83 9.62 19.96 136.43 9.36 19.43 58.54 11.10


Letters & Science
  Humanities & Fine Arts


Art 132 66 198 12 0 0 12 210 261 11.00 19.08 23.76 14.87 14.11 17.57 4.08 48.42
Classics 231 48 280 0 13 2 15 295 343 7.67 38.41 44.70 10.83 27.20 31.66 4.50 62.21
East Asian Lang/Cultural St. 174 120 294 9 4 0 13 307 386 11.67 26.31 33.09 21.99 13.96 17.56 3.67 80.21
English 110 386 495 0 47 30 78 573 912 28.00 20.47 32.59 30.72 18.66 29.70 14.50 34.17
Film & Media Studies 74 234 308 0 17 3 21 328 480 12.83 25.59 37.39 16.46 19.95 29.14 5.50 55.94
French & Italian 256 119 375 0 8 3 11 386 465 12.70 30.39 36.62 21.37 18.06 21.76 5.17 72.52
Germanic/Slavic/Semitic St. 149 57 205 1 0 1 2 208 241 7.00 29.65 34.39 12.33 16.83 19.52 2.42 84.80
History 480 370 850 0 65 51 116 966 1,375 41.80 23.10 32.90 44.00 21.95 31.25 19.33 43.97
History of Art & Architecture 208 166 375 0 25 12 38 412 564 18.00 22.90 31.35 19.00 21.70 29.70 8.92 41.99
Linguistics 63 84 148 0 17 5 23 170 252 9.33 18.24 26.98 10.72 15.88 23.48 2.67 55.27
Media Arts & Technology 0 0 0 12 10 7 29 29 79 3.66 7.83 21.50 5.99 4.79 13.13 1.92 0.00
Music 236 105 341 13 36 19 68 409 581 21.50 19.00 27.05 33.35 12.25 17.44 10.00 34.05
Philosophy 258 161 419 0 19 15 34 453 599 11.00 41.17 54.47 13.62 33.25 43.99 9.50 44.13
Religious Studies 244 162 405 3 63 14 80 486 701 19.80 24.53 35.41 23.28 20.87 30.12 6.92 58.59
Spanish & Portuguese 246 210 456 1 18 11 30 486 646 16.00 30.35 40.38 20.70 23.46 31.21 12.50 36.48
Theater & Dance 329 95 424 3 11 9 23 447 537 14.33 31.17 37.47 24.95 17.90 21.52 6.67 63.57
Writing Program 439 215 654 0 0 0 0 654 762 1.00 654.20 761.61 33.71 19.41 22.59 14.08 46.46
Other [2] 7 14 21 11 17 4 32 53 112 0.00 - - 0.39 135.85 285.91 4.00 5.29
Hum. & Fine Arts Total 3,636 2,612 6,248 64 371 186 622 6,870 9,296 247.29 27.78 37.59 358.28 19.18 25.95 136.35 45.82


* Permanent faculty FTE includes only permanent FTE allocated to the departments.  Division/college totals may include FTE not allocated to specific department
** Total allocated faculty/TA FTE includes all permanentand  temporary FTE allocated to the departments.  Division/college totals may include FTE not allocated to specific departments
[1] Includes student and faculty FTE not associated with any of the individual departments in the college
[2] Includes Comparative Literature, Latin American & Iberian Studies, Medieval Studies, and Renaissance Studies
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                           2008-2009 Student/Faculty Ratios by Course Department
Unweighted and Weighted Student FTE per Permanent Allocated Faculty FTE* vs. per Total Allocated Faculty FTE**


Allocated
Permanent Total Allocated Undergraduate/


Student FTE Student/Faculty Ratios Student/Faculty Ratios TA Ratios
FTE Headcount Student FTE Perm. Ratios Allocated Ratios Allocated Ratios


Lower Upper UG Masters Doct. Doct. Total Un- Faculty Unwghtd Wghtd Faculty Unwghtd Wghtd TA Unwghtd
Division Division Total Cred. Level 1 Level 2 Grad Weighted Weighted FTE* Stdt/Fac Stdt/Fac FTE** Stdt/Fac Stdt/Fac FTE** UG/TA
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  Math, Life & Physical Sci.
Biomolecular Science & Eng. 2 0 2 0 17 15 33 34 99 6.40 5.37 15.42 6.40 5.37 15.42 0.00 -
Chemistry & Biochemistry 567 307 873 2 71 70 143 1,017 1,455 30.98 32.81 46.97 32.59 31.19 44.65 31.01 28.16
Earth Science 215 59 274 10 21 12 42 316 419 20.16 15.66 20.81 21.44 14.73 19.56 8.34 32.86
Ecology, Evol., & Marine Bio. 107 207 314 8 40 17 66 380 599 32.42 11.72 18.49 33.73 11.26 17.77 14.73 21.32
Environmental Studies 155 209 364 0 0 0 0 364 468 7.62 47.73 61.44 9.85 36.92 47.53 5.60 64.94
Geography 172 159 331 7 40 23 70 401 608 23.67 16.93 25.70 23.95 16.74 25.40 10.23 32.32
Mathematics 707 105 811 0 36 17 53 864 1,012 30.67 28.17 33.00 41.36 20.89 24.47 17.96 45.17
Molecular, Cellular, & Dev. Bio. 193 254 447 11 16 32 59 506 754 24.44 20.72 30.85 25.63 19.75 29.42 16.64 26.88
Physics 431 80 511 0 71 59 130 641 934 37.67 17.01 24.79 39.22 16.34 23.81 19.62 26.06
Psychology 342 519 861 0 39 35 73 934 1,338 30.00 31.12 44.59 30.48 30.63 43.89 20.86 41.25
Speech & Hearing 4 15 19 0 0 0 0 19 27 3.00 6.39 8.91 3.00 6.39 8.91 0.00 -
Statistics/Applied Probability 205 71 276 6 26 10 42 318 426 12.00 26.47 35.53 14.72 21.58 28.96 11.35 24.30
Sciences Total 3,098 1,985 5,083 45 376 289 710 5,793 8,140 259.03 22.36 31.42 282.37 20.52 28.83 156.34 32.51


  Social Sciences
Anthropology 250 241 491 0 36 17 53 545 763 13.47 40.44 56.61 16.35 33.32 46.64 9.94 49.44
Asian American Studies 123 86 208 0 0 0 0 208 251 6.00 34.73 41.88 8.48 24.57 29.63 3.74 55.72
Black Studies 174 110 284 0 0 0 0 284 339 10.75 26.43 31.55 13.45 21.13 25.22 5.44 52.23
Chicana/o Studies 139 105 244 0 20 0 20 263 345 8.50 30.98 40.61 12.21 21.56 28.27 7.88 30.94
Communication 221 300 522 0 33 5 37 559 770 16.00 34.93 48.11 20.01 27.93 38.47 11.73 44.47
Economics 406 793 1,199 26 28 26 80 1,279 1,822 26.17 48.87 69.61 39.41 32.45 46.23 22.96 52.20
Exercise & Sport Studies 273 218 491 0 0 0 0 491 600 0.00 - - 9.57 51.31 62.71 0.00 -
Feminist Studies 112 75 187 0 0 0 0 187 225 9.00 20.80 24.97 10.34 18.10 21.73 4.66 40.17
Global & International Studies 160 165 325 28 0 0 28 353 478 4.28 82.54 111.77 8.14 43.40 58.77 7.73 42.06
Law & Society 46 44 91 0 0 0 0 91 113 5.00 18.15 22.60 7.57 11.99 14.93 4.25 21.36
Military Science [1] 33 2 35 0 0 0 0 35 36 0.00 - - 0.00 - - 0.00 -
Political Science 169 336 505 1 33 14 49 554 809 21.00 26.37 38.52 24.39 22.70 33.16 14.86 33.99
Sociology 140 614 754 0 45 30 76 830 1,280 29.50 28.12 43.40 34.80 23.84 36.79 17.76 42.46
Social Sciences Total 2,246 3,090 5,336 55 195 93 343 5,679 7,831 149.67 37.94 52.32 204.72 27.74 38.25 110.95 48.10


  Provost
Individual 0 0 0 0 1 3 4 4 12 0.00 - - 0.00 - - -
Interdisciplinary Studies 70 39 109 0 1 8 9 118 159 0.00 - - 0.00 - - -
Provost Total 70 39 109 0 1 11 12 122 171 0.00 - - 0.00 - - 0.00 -


Letters & Science Total 9,049 7,727 16,776 165 943 579 1,687 18,463 25,438 655.99 28.15 38.78 845.48 21.84 30.09 404.14 41.51


Campus Total 9,251 8,530 17,781 555 1,454      865 2,874 20,655 30,096 851.82 24.25 35.33 1,072.86 19.25 28.05 475.91 37.36
    Budgeted Campus Total 1,138.33 18.14 26.44 441.11 40.31


* Permanent faculty FTE includes only permanent FTE allocated to the departments.  Division/college totals may include FTE not allocated to specific department
** Total allocated faculty/TA FTE includes all permanentand  temporary FTE allocated to the departments.  Division/college totals may include FTE not allocated to specific departments
[1] Military Science faculty FTE is U.S. Government supported
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BERKELEY • DAVIS • IRVINE • LOS ANGELES • MERCED • RIVERSIDE • SAN DIEGO • SAN FRANCISCO 
 


  


SANTA BARBARA •  SANTA CRUZ 
 


  


  
 


Mary Croughan        Chair of the Assembly and the Academic Council 
Telephone:  (510) 987-9303       Faculty Representative to the Board of Regents 
Fax:  (510) 763-0309       University of California 
Email: mary.croughan@ucop.edu      1111 Franklin Street, 12th Floor 
         Oakland, California 94607-5200 
  
      


         August 5, 2009 
 


 
LAWRENCE PITTS 
INTERIM PROVOST AND EXECUTIVE VICE PRESIDENT – ACADEMIC AFFAIRS 
 
Re: UCEP White Paper on Impacted Majors 
 
Dear Larry: 
 
The University Committee on Educational Policy (UCEP) recently wrote a white paper on impacted 
majors at UC.  In brief, the paper notes that a clear set of policies does not exist on any of the 
campuses whereby pressures on impacted majors can be relieved. The paper provides UCEP’s 
definition of an impacted major, and highlights factors that result in an impacted major. The paper 
also documents current mitigation strategies used by various departments and makes the 
recommendation that the timely and accurate counseling of students is probably the most effective 
tool to minimize the impaction of various majors on UC campuses.   
 
At its July 29, 2009 meeting, the Academic Council unanimously endorsed UCEP’s request to the 
Provost to distribute its white paper on impacted majors to deans, deans of undergraduate education, 
CEPs, UG Councils, and directors of student affairs.  
 
Please do not hesitate to contact me if you have any questions regarding Council’s request. 
 
       
Sincerely, 


 
 


 
Mary Croughan 
Chair, Academic Council 
 
 
Copy: Academic Council 
 Martha Winnacker, Academic Senate Executive Director  
  
Encl. 1 
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Best Practices for Managing Impacted Majors 
 


UCEP 
July 2009 


 
 
 Every established campus of the University of California has a number of majors where 
the student/faculty ratio is inordinately high and where the students’ educational experience 
suffers because of insufficient instructional support. The reasons for these situations vary as do 
the approaches to remediate; however, especially in the extreme budget climate in which we find 
ourselves, these overenrolled programs generally are found to be under extreme pressure, often 
serving their students relatively poorly. 
 
Definition 
 
 In general we have found that a clear set of policies does not exist on any of the campuses 
whereby pressures on impacted majors can be relieved. This is exacerbated by the fact that there 
is not even a clear definition of what an impacted major is. To our thinking, if any of the 
following problems pertain, then a major is impacted:     
 


• Students are unable to declare their desired major even though they are ‘in good 
standing’  


• Significant numbers of students are turned away from required courses due to 
insufficient numbers of seats  


• Number of laboratory stations are insufficient  
• Required classes are inordinately large 
• Inordinate number of lecturers are needed to cover classes needed for graduation 
• It is difficult to find qualified lecturers to cover required classes 
• Use of temporary lecturers leads to a lack of consistency in the program 
• Insufficient numbers of trained TAs are available to cover discussions/labs 
• Insufficient funding for TAs 
• Ladder faculty are unable to teach graduate courses because of need to cover 


required undergraduate classes 
 


Causes 
 


• Students find the major interesting, challenging and fulfilling. 
This is a proper and fitting reason to have high demand for a major and one that 
should be accommodated as much as possible. 


• Students and/or their parents perceive the major as valuable. 
A bachelor’s degree earned in many majors will directly lead to lucrative job 
offers at the close of an undergraduate’s career. Other majors are seen as good 
preparation for entrance into a professional school. In either case there is a natural 
draw toward those majors. However, in some cases the perception may not be 
correct. Because a bachelor’s degree usually takes about four years, the whims of 
the free market can cause whole professions to go from boom to bust over that 
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time period. Also sometimes perceptions may be flawed; the name of a major may 
seem to indicate it is a good preparatory path when others might be better.   


• Students perceive the major as easy. 
Though we might hope that the ‘ease’ of a major would not drive a student’s 
decisions, human nature being what it is, this will happen. Sometimes, this is 
arises because some students are simply gifted in that particular field; however, 
one would hope that instructors in any given major would be able to challenge the 
gifted as well as the average student.   


• Students’ talents are not matched with the major. 
It is not unusual for students to choose a major based on pressure from family. If a 
major is perceived by the family as good preparation for a profitable career, subtle 
and not so subtle urging may result in a student pursuing an education in a field in 
which they have neither the passion, nor the talent to succeed. Again these 
perceptions themselves may be incorrect, but in this case there is a double tragedy 
in that the student also may be following a path for which she/he has no gift 
and/or passion.    


• Student demand is not given enough consideration in the distribution of FTE. 
None of us feel that student demand should drive the allocation of FTE, especially 
given the vicissitudes of the job market and student interests. Nevertheless it 
seems that some consideration based on student numbers should be applied in the 
allocation FTE, perhaps in the form of temporary or continuing lecturers, or even 
lecturers with security of employment, especially for programs with long records 
of consistent impaction but with high general levels of satisfaction among their 
majors.  


• Poor management by department/program. 
Some programs simply do not exercise sufficient control over student enrollment, 
faculty teaching distribution, or curriculum to assure adequate coverage of course 
offerings or a sufficiently challenging program of study to discourage those who 
choose a major based on ease of completion.  


• Unreplaced retirements/separations. 
In these extreme budget times it is commonly the case that retirements and 
separations are left unfilled for a number of years. The untimely loss of 
instructors, especially when several may be involved, can almost instantaneously 
cripple what previously was a healthy and vibrant program.  


• Inadequate budget support. 
Again our present budget situation has led to reductions in temporary sub-0 funds, 
which often has meant fewer lecturers and less TA support. This tends to have an 
especially deleterious effect on impacted majors. 


• Students are studying longer. 
In these tough economic times some students are staying in school rather than 
graduate, thus students are accumulating more course units, increasing the 
demand for seats in classrooms. Also many students pursue double majors, which 
also increases demand on instructional resources. 
 


 One important factor that must be kept in mind is that many impacted majors reside 
within departments but some of these majors are Interdepartmental Programs (IDP) that may 
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have no or just a handful of FTE. For departments, the impacted major is typically central to 
their mission, the number of faculty involved is relatively constant, and requests for replacement 
or augmentation of FTE are made through a single dean. Also majors residing in a department 
tend to have a more stable demand for the major. Many IDPs focus on areas of study that are 
more faddish in nature or their themes are in emerging fields where few if any departments exist 
nationwide and a track-record for employment possibilities does not exist. By nature they tend to 
be more unstable in student demand. Also, for IDPs the director typically has little authority, 
with few, if any, permanent FTE, and the program is dependent on voluntarism of faculty, which 
may or may not be encouraged or supported by their home department. If FTE reside in the 
program, replacement/augmentation of faculty participants often must pass through more than 
one dean. If no FTE exist, participating faculty must be recruited on a voluntary basis, which is 
by nature more volatile. Credit for service in an IDP is uneven; some departments might reward 
a participating faculty member, others might ‘punish’ or at least offer no course relief to teach 
within the IDP. 
 
Current mitigation strategies 
 
 A simple definition of an impacted major is a situation where resources are insufficient to 
handle the total workload. Total workload is the product of the number of students times the 
work required for each student. One solution is to reduce the latter. For example, in majors 
where laboratory courses are a regular part of the curriculum, there is a temptation to dilute the 
requirement: offer fewer laboratory courses, conduct fewer experiments. In programs where 
significant writing is required and resources aren’t available to mark those papers, fewer or 
shorter assignments are given. In both of these cases the educational process is compromised to 
the detriment of the student. Consequently, a more common approach is to reduce numbers of 
students.  


The most common strategy to deal with student numbers in impacted majors is to limit 
enrollment into the major and the establishment of a pre-major is generally the method by which 
that is accomplished. The pre-major typically includes a series of lower division courses that 
may or may not be courses within the major. Often they include prerequisites taught in other 
departments. Frequently this series of courses must be completed with a minimum average GPA 
that is considerably above the 2.0 that is required for graduation. In some majors a portfolio of 
work may be judged for admission to a major.  


The pre-major often, but not always, has the advantage of demonstrating to the student 
who is denied admission to the major that perhaps this is not the major she/he should be 
pursuing, thus providing valuable feedback early in the education process. This is likely true for 
the student who chooses a major based on family pressure rather than on their own interests and 
talents. For them a pre-major experience offers them evidence to support a decision to change 
majors, one that is more fulfilling and provides more motivation. In general colleges should 
establish a policy such that when a department or program proposes a pre-major or changes to 
their pre-major, they must provide justification for how those requirements predict or contribute 
to success in the major.  


What is generally not included in the establishment of pre-majors is an exit-strategy for 
the students who do not gain entrance into the major. Programs should look for ties with other 
majors and work together to establish some common pre-major requirements thus providing 
more options for students who may be denied admission to a particular major.  
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 These mitigation strategies can, however, carry some downsides that need to be 
considered before adoption. The most obvious is that students who are denied admission must 
choose another major and perhaps be exposed to yet another pre-major requirement. This often 
results in a longer time-to-degree, therefore any pre-major requirement should be limited in 
scope to provide feedback as soon as possible so that it will not severely disadvantage those who 
are denied admission but rather allow them to choose another path that will not require a virtual 
‘start over.’ Also the more courses that are included in the pre-major requirement, the larger 
enrollment those courses will have. This is especially important for departments outside the 
major whose courses are included in the pre-major courses, thus they must be consulted before 
including their courses in the pre-major. 
 Another straightforward means to limit enrollment in a major is to limit enrollment in 
specific classes. This ‘sledge hammer’ approach may take the form of limiting classes to majors 
only, or might limit enrollment in a given class to a specific number of students. Generally such 
an approach is applied to upper division courses, but it obviously limits the opportunity for 
students in other majors to broaden their horizons and in the case of limiting numbers of students 
in a class it can again lead to longer time-to-degree as students wait their turn to take required 
classes. In some cases students may proceed in a timely manner to graduation but will not be 
able to take courses that interest them and thus create dissatisfaction with the program. 
 Some departments do not require a pre-major but simply limit the number of students 
entering as freshmen. Students can transfer into these departments but they must take required 
courses as non-majors (typically requiring instructor approval on an individual basis) and have a 
minimum GPA in those courses. Those students who are admitted as freshmen must only 
maintain the 2.0 minimum GPA. This approach can work if only a few departments choose such 
an approach, but were every department to choose this method then a very systematic approach 
would need to be developed. 
 For the student who is simply pursuing the wrong major, pre-majors can be a blessing, 
but for some, setting limits on enrollment into impacted majors means they must choose a major 
not their first choice and thus lack motivation and engagement. These majors sometimes develop 
relatively poor reputations. ‘You can always be a _______ major, they’ll take anyone.’ And 
these alternate majors may themselves become impacted. 
 A very different strategy and one that is extremely unlikely in the present budget climate 
is to increase FTE in the impacted majors. Again this should not occur based on student numbers 
alone, but this can certainly be a factor. The best approach would be to add ladder faculty, but 
this is an expensive way to reduce student/faculty ratios. A more cost effective way that also 
lends stability to a program is to hire lecturers with (at least possibility of) security of 
employment. These lecturers carry a much heavier teaching load, but will also tend to be longer 
term faculty members. The negative side is that these positions require a line in the FTE count of 
the department, which makes this a hard sell when annual FTE requests are made.  Because they 
have security of employment, they will remain in a program even if student demand decreases to 
the point where they are no longer needed.  Hiring temporary lecturers is a common strategy 
because they teach almost three times as many courses as a ladder faculty member but quality 
control is more of a challenge and length of employment is highly variable often leading to a 
lack of cohesion in the curriculum. Utilizing visiting faculty also detracts from the ability of the 
program to provide a consistent education to their students. Some departments also have 
established a practice of using ABD graduate students in the roll of instructor of record in order 
to reduce the pressure on faculty in teaching lower division courses in their major. This practice 
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can provide the graduate student with valuable experience, but it can also be a heavy burden on 
them. Graduate student instructors can provide undergraduates with a high quality educational 
experience but at times this has resulted in poor instruction. Again quality control can be a 
problem with this approach.  
 
Recommended approaches 
 
 In looking at the causes of impacted majors, it appears that timely and accurate 
counseling of students is probably the most effective tool that we could employ to minimize 
impaction of the various majors on UC campuses. This counseling need not always take the form 
of face-to-face encounters, it can also come in written form in catalogs and on-line. It would 
need to cover a variety of topics: 
 


• Reasons the student is choosing a given major. 
When pressure being applied by family or peers, how can they be given tools to 
push back? Help them understand where their gifts, interests, and passions lie and 
the importance of enjoyment and fulfillment in the career they choose.  


• Making good class choices that maximize flexibility. 
What courses should a student take when they don’t know where their interests 
lie? There are many courses that satisfy general education requirements that also 
provide an introduction to a field a student might want to pursue. Some courses 
provide fundamentals that are needed in a variety of majors.  


• Importance of general education. 
Why should a student take courses that are not related to their interests? In spite 
of the express goal of GEs to broaden and enrich the perspectives of our students, 
those students often try to tailor their GE requirements such that the courses relate 
as closely as possible to their chosen major. By broadening their palette of GE 
courses a student may find that a field that differs radically from their major may 
turn out to be more to their liking and a better fit to their skills and talents.  


• Facts about the program. 
What are the chances of entering the program? Students should be told how many 
begin the pre-major, what percentage gain entry into the major and what 
percentage graduate in the major and how long does it take on the average. ‘Truth 
in advertising’ should always be adopted. If there is a sequence of pre-major 
courses, which one(s) are most indicative of whether a student will succeed in the 
major? Students should be encouraged to take this course or these courses early 
on in their educational program, not other courses that most students do well in.  


• Facts about the skills that a given major will supply. 
Given the student’s interest, what program will provide the best background? 
Sometimes the name of a major can be misleading and often other majors that 
might not come to mind might be more valuable. For example English and 
philosophy provide good background for Law and more and more engineers end 
up working in the field of medicine. As programs and departments improve their 
assessment of their objectives for their students, more information regarding the 
specific educational goals of the major will be available. Students can then be 
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aided in matching specific program objectives against skills needed for their 
career choice. 


• Facts about employment opportunities that exist for graduates of given majors. 
How many jobs are available? What are the entry salary levels?  For example, 
according to NACE in 2004 the starting salary for Psychology majors with a 
bachelor’s degree was $27,791; for a biology major it was $29,750; but for an 
English major it was $31,169. What are the opportunities for advancement? 


  
Most campuses have trained staff and faculty who know the answers to most of these 


questions. However, experience tells us that students often do not seek such advice from those 
advisors and they are often overworked in impacted majors; just getting an appointment can 
hard. It is likely that peers would be more effective in conveying to the students the information 
that is needed. Recent graduates working in careers related to the major are the best possibilities 
for such service, but they would obviously need screening and training. Graduate students could 
also be used for advising as well. Roundtables where undergraduates can ask questions and hear 
answers and opinions are quite valuable as long as the information is accurate and honest. Clubs 
associated with majors can also be an effective means of disseminating information as well.  
 The earlier such advice can be offered to students the better. For example freshman 
orientation would be ideal. For transfer students, it is harder to provide such counsel because 
generally the counselors at community colleges simply do not have enough detailed information 
about specific UC campus programs and the counselor to student ratio at California community 
colleges is currently running at about 2000:1. For both transfer students and students who come 
in as freshman it is important that counseling opportunities come regularly. Not every student is 
prepared to listen to advice at the same time so there needs to be a number of opportunities to 
hear it. 
 
General suggestions 
 
 Each campus should actively seek to make the names of majors, minors, programs and 
emphases accurately reflect their content. Furthermore in their online and catalogue descriptions, 
programs must provide information about the goals and objectives, and what skills the student 
will learn. Also they should include accurate information about the kinds of careers that their 
graduates pursue. For professional tracks such as pre-medicine and pre-law and for those 
interested in pursuing a career in business, it is important to integrate information from a 
spectrum of majors that share objectives that are valuable in these career paths. Good websites 
with this information are invaluable. Many campus websites have information that aid in 
selecting majors but few go into detail about how learning outcomes for a given major map into 
skills needed for a given career. Also, providing lists of alumni from a number of different 
majors who have gone on in these professional careers and business, including testimonies, 
would perhaps encourage dissemination of students among a greater variety of majors.    
 For impacted majors where temporary lecturers are used extensively, for some cases, 
hiring of lecturers for longer terms of employment, for example two or three years would 
engender more consistency in instruction as LSOEs do, but could at the same time have much 
more flexibility.  However, there is always risk in such longer contracts. Again if demand drops, 
personality conflicts arise or lecturer performance slips, it is more difficult to terminate, than 
with short term lecturers. Another idea that might be pursued is postdoctoral teaching fellows. 
For example those receiving doctorates in programs in which impacted majors reside (or closely 
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aligned programs) who intend to pursue teaching careers could spend two or three years in a 
secure lecturer position further developing their teaching skills. Furthermore they would be 
persons with whom the program is familiar, with known backgrounds.  
 Over-enrollment in specific programs might be reduced by using a more systematic 
approach than is currently employed. Every campus has an enrollment committee of some kind 
to determine how many students they should have. If these campus committees were to expand 
their current practice to include working with both impacted and under-utilized programs to 
encourage more uniform selection of majors, through providing more accurate and germane 
information. Departments should be encouraged to work together. Furthermore there is a new 
systemwide committee that is overseeing the overall system enrollment. By collecting (and 
publishing online) information from individual campuses regarding large majors (impacted or 
not) and what their emphases are, it might help students better select the appropriate campus (and 
major) at the outset.       
 Finally, it is imperative that deans establish a proper balance between weight given to 
undergraduate enrollment in its historical context, quality of management of the department or 
program, and its scholarly merit when it comes to providing FTE. Phase out 
programs/departments that consistently under-serve students regardless of resources available to 
them. Reward departments/programs with large numbers of satisfied student demand, who 
demonstrate good stewardship of their resources, and who demonstrate scholarly achievement in 
spite of high undergraduate student demand.  





		Mary Croughan        Chair of the Assembly and the Academic Council

		Telephone:  (510) 987-9303       Faculty Representative to the Board of Regents

		Fax:  (510) 763-0309       University of California

		Email: mary.croughan@ucop.edu      1111 Franklin Street, 12th Floor
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School of Social Sciences, Humanities, and Arts  
Strategic Plan, AY 2010-11, 2011-12, and 2012-13. 
 
Mark Aldenderfer, Dean 
April 19, 2010 
 
Summary of the plan 
 
 Positions requested: 
  AY 2010-11    11 
  AY 2011-12      9 
  AY 2012-13      9 
   
  Total      29 (EVC target 21) 
 
 Eleven Priority 1 positions rank-ordered for AY 2010-11 
 
 Nine Priority 1 positions recommended for AY 2011-12 and 2012-13 
   but NOT ranked ordered by priority 
 
 SSHA will engage in a revision of the strategic planning process for FTE 
   in Fall 2010; therefore, we request that we be given permission to 
   rank-order our choices for AY 2011-12 and 2012-13 based upon two 
   criteria: what positions are actually allotted for AY 2010-11 and the  
   results of the changes in our planning process.  
 
 Although no positions for the management major are included in the 


   priority rankings, three positions are identified as priorities as  
   a plan for the management major begins to emerge 


 
 Space is not a concern for any SSHA hiring scenario 
 
 No new majors are proposed in this plan 
 
 This plan was approved by a vote of the faculty that was completed 
   on 19 April 2010:  
 
   Yes: 39 
   No:    0 
   Abstain: 3 
   Did not vote: 5 
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Document summary 
 
This document consists of the following:  
 


A description of the process by which the plan was created and the 
distinct logics by which it was developed; 
 
The FTE requested for the three years of the planning period 


 
An analysis of current and planned space requirements for SSHA 
 
Strategic plans of each of the programs and graduate groups of SSHA 
 
The appendices and tables requested by CAPRA ( separate documents) 
 
 Appendices 1a, 1b, 1c: positions requested by AY 
 
 Appendix 2: Majors and grad groups{ proposed SSHA hires 
 
 Appendix 3: SSHA space requirements over the planning period 


 
 
How the plan was developed 
 
I learned about the deadline for the strategic plan documents shortly after arriving 
to Merced in early January. I requested from EVC and Provost Alley an extension 
of the deadline to submit the plan, and scheduled a faculty meeting for 26 
January 2010 to discuss, among other things, my suggestions for the process 
through which SSHA would develop a strategic plan.  
 
At that meeting, I recommended that the plan be developed jointly with the SSHA 
Executive Committee and myself. Although this recommendation was not voted 
upon, the faculty supported the process.  
 
Consequently, I asked each of the groups within SSHA to submit to me their 
strategic plans and FTE requests by 15 February 2010. I asked them to develop 
their plans with strict attention to the guidelines outlined in the memo from EVC 
and Provost Alley and sent to the deans on 9 December 2009. This memo also 
contained the detailed requests by CAPRA as to formatting and content for the 
plans.  
 
Based upon these program plans, including input from the graduate groups (ech 
plan is included in this document for your reference), I prepared a draft FTE 
request and presented it to the executive committee on 5 April 2010. It became 
clear during that meeting that there were very different opinions on how to best 
allocate FTE among the members of the Executive Committee. The debate and 
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discussion was spirited, difficult, but respectful. At the end of the meeting, an 
unhappy consensus was reached on the allocation of FTE requests for AY 2010-
11. Although CAPRA has asked that we create a plan for three years, the 
Executive Committee determined that since we may not be granted the full 
number of FTE requested in AY 2010-11 (these now total 11), we would instead 
ask CAPRA to allow SSHA to revisit the next two academic years and re-
evaluate our requests for AY 2011-12 and 2012-13 based on the positions 
awarded to us for AY 2010-11. Therefore, it was recommended by the committee 
that we list the positions for AY 2011-12 (9) and 2012-13 (9) in alphabetical order 
and indicate to CAPRA that these are all priority 1 positions. I should stress that 
this decision was reached by consensus by the committee members. SSHA is 
now asking for a total of 29 positions for the planning period, or eight more than 
the target requested by the provost. It was also agreed that we indicate to 
CAPRA and the administration that it is time to begin to engage in serious 
discussions about the Management program. As you may know, the Provost 
maintains a pool of at least three (unfunded) FTE designated for Management. 
Although these positions were not placed in the priority tables, we are asking 
CAPRA to consider releasing them as a SSHA-centric plan for Management 
begins to take emerge. Position descriptions for these are included in this 
document.  
 
The amended plan was emailed to SSHA faculty on 9 April 2010, and was 
discussed extensively at a meeting of SSHA faculty (a voting meeting) on 12 
April 2010. An email ballot was sent to all SSHA faculty on Tuesday,13 April 
2010, and votes were to be in by 5PM on Monday, 19 April 2010. The results of 
the vote are: 39 yes, 0 no, 3 abstain, and 5 did not vote.  
 
To improve the planning process, SSHA will engage in a review of its strate4gic 
plan and will discuss in depth a direction for SSHA during Fall 2010. This will 
provide needed context for the reassessment of SSHA priorities in the light of 
CAPRA recommendations and EVC FTE assignments and is consistent with the 
desire, as outlined above, to re-examine the priority ranking of positions in the 
light of these decisions.  
 
Plan logics and plan evolution 
 
It goes without saying that each and every SSHA major and program needs to 
grow. Unfortunately, fiscal realties make that impossible and thus, strategic 
thinking is required. In the development of the draft plan, I relied upon a number 
of assumptions and principles in making my selections.  
 
NB: the term “program” here is meant to describe disciplinary offerings in general 
and is not meant to describe programs that listed within SSHA. 
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Draft plan logic as developed by the Dean 
 
1) In the plan, I offered only those positions I deem Priority 1 using the CAPRA 
definition. There seemed little point in defining lower priorities in this exercise.  
 
2) Within the Priority 1 category, my selection of requested FTE was based upon 
the following criteria: a) current and projected enrollment growth at the 
undergraduate level; b) my evaluation of program strength and coherence based 
upon the narratives sent to me as a part of this process. This also includes 
consideration of graduate education as offered to me by our two graduate 
groups; c) other factors, most notably whether a program has an opportunity to 
bring distinction to SSHA and UCM, how a program fits into interdisciplinary 
thinking at UCM, and finally, whether a program offers a potential for making a 
significant contribution to the Research Themes articulated in the 2009 Strategic 
Academic Vision of UCM. As dean, I am responsible for the growth and 
development of the school as an entirety.  
 
NB: Thus, the draft plan was not strictly enrollment driven. 
 
3) The draft plan did not include the Writing Program, which obtains its FTE 
through SSHA by an alternative process.  
 
4) This plan made no specific request for hires in the Management major. I 
believe that Management should be housed within SSHA until it is ready to move 
forward as its own School, some time in the future. I cannot predict when and 
how these FTE will be released to SSHA. 
 
5) The draft plan asked for 12 FTE in 2010-11, 10 in 2011-12, and nine in 2012-
13, for a total of 31. Should we be reduced to the original 7-7-7 model proposed 
by the Provost in December 2009, I recommend that we revisit these lists on an 
annual basis, and I look forward to discussing just how this can be done. Again, 
given the uncertainty of the state budget, just how many of these positions we 
will get is unknown, but we should ask for what we need. 
 
6) The draft plan did not come close to what SSHA faculty requested—that was a 
total of 52 FTE. I considered my draft to be a good faith compromise. 
 
Compromise plan logic 
 
The meeting of the Executive Committee was difficult primarily due to very 
different models of how FTE should be allocated. At t one extreme was a model 
that posits that all FTE should be allocated strictly by current and projected 
enrollment growth and the number of majors. This plan leaves nothing for those 
programs with lower enrollments, and rewards those programs that, at least in 
the minds of the advocates, have been doing the job requested of them: growing 
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their programs. Although the logic of the model is clear, it is of course the most 
selfish. 
 
An intermediate model was proposed that argued strongly for enrollment growth 
as the primary criterion upon which FTE decisions should be made but offered 
the dean a proportion of the total number of FTE to be used for strategic hires. 
This approach recognizes a common good, but penalizes those programs that, in 
the eyes of the proposers, have not thought strategically about maximizing 
enrollment growth.  
 
It should be obvious to CAPRA and the EVC that the strategic planning process 
as currently implemented at UCM (and as implemented historically by SSHA) is 
flawed and frankly, untenable. That this is the case is reflected by the outcome of 
the discussions of the Executive Committee: it took more than three hours to 
rank eleven positions for AY 2010-11 simply because of the incommensurate 
approaches to FTE allocation. No one was willing to rank the positions for the 
other two years although there is broad consensus that the positions listed are of 
strategic importance for SSHA. It is for these reasons that SSHA is asking that 
we be permitted to revise and review the priority rankings for AY 2011-12 and 
2012-13 in the light of an attempt to create consensus on a SSHA-wide process 
for FTE allocation to be undertaken in Fall 2010.  
 
The plan submitted is thus an unhappy compromise agreed upon by consensus 
by the Executive Committee and voted upon by the faculty. We need to do better.  
 
Narrative of positions requested for the three years of the 
planning process 
 
As noted above, the FTE request for AY 2010-11 is rank-ordered, while the other 
two years are not.  
 
Positions requested, AY 2010-11  
(These positions are ranked in order following the meeting of the SSHA 
Executive Committee) 
 
Developmental Psychologist ; Psychology (Associate/Full)  We intend to hire 
a senior (tenured) developmental psychologist with a focus in cognitive and/or 
social development in childhood (pre-adolescence). Within this broad focus, we 
will seek to recruit the best available candidate, but will give preference to 
researchers who complement and extend the existing areas of research 
expertise. High-priority additions would be someone with expertise in infancy or 
developmental neuroscience. More broadly, this position is intended to provide 
much-needed senior leadership and mentorship in the developmental area, 
which is currently without a tenured faculty member. This hire will require both 
laboratory space equivalent to the largest labs in the new Social Sciences and 
Management Building (e.g., 900 sf), and startup funds of about $150,000. 
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Regarding space, the anticipated developmental psychology hires would work 
with infants and children in laboratory settings. They need space for (a) 
interacting with the infant/child in a controlled environment, (b) observing those 
interactions through one way mirrors from a separate room, and (c) parents to 
wait for their infant/child in close proximity to the experimental room. Possible 
research strengths:  cognitive development in infancy; developmental 
neuroscience; cognitive and/or social development in childhood. Possible 
teaching contributions: New undergraduate and graduate courses in area of 
specialization (e.g. infancy; neuroscience); PSY 130, Developmental Psychology; 
PSY 136, Cognitive Development. Possible research synergies:  Strong 
synergies are expected with both current developmental faculty (Chouinard and 
Dunham). In particular, an emphasis in social and cognitive development will 
overlap with both, and a focus in infancy or developmental neuroscience will 
open new avenues for existing faculty and graduate students to extend their 
research interests to younger children or to neuroscientific methods, respectively.   


Quantitative Psychologist; Psychology (Assistant) We intend to hire a 
quantitative psychologist with a solid background in statistical modeling. This 
hire will require both laboratory space equivalent to one of the smaller labs in 
the new Social Sciences and Management Building, and startup funds of about 
$80,000. This position will expand our existing strengths in Quantitative 
Psychology, and strengthen our ability to contribute to research in both 
Developmental and Quantitative Psychology. This hire will also teach one of 
our two required graduate statistics courses. Possible research strengths: 
longitudinal data analysis, multilevel modeling, categorical data analysis, 
structural equation modeling, item response theory, meta-analytic models. 
Possible teaching contributions: PSY 10, Analysis of Psychological Data; PSY 
15, Research Methods in Psychology; PSY 105, Advanced Research Methods 
in Psychology; PSY 171, Psychological Tests and Measurement; PSY 190, 
Topics in Psychology; PSY 202A Advanced Psychological Statistics I; PSY 
202B, Advanced Psychological Statistics II; PSY 202C, Multivariate Methods; 
PSY 205, Measurement Theory and Psychometrics; PSY 206, Quantitative 
Methods for Reviewing Research; PSY 207, Linear Structural Modeling; PSY 
211, Computer Programming for Social Sciences; and PSY 212, Special 
Problems in Psychological Statistics. This hire may also develop new 
undergraduate and graduate courses, for example, Multilevel Modeling or 
Longitudinal Data Analysis. Possible research synergies: Direct synergies are 
with Shadish’s research on meta-analysis and Vevea’s research on meta-
analysis and item response theory. However, this hire will benefit most of our 
faculty in Developmental and Health psychology where nested design requiring 
multilevel models, and longitudinal designs following children or patients over 
time, are common. 


Cognitive Science and Technology; Cog Sci (Assistant/Associate) We 
intend to hire an applied cognitive scientist to expand our existing strength in 
technological and computational aspects of CIS, facilitate industry cooperation, 
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strengthen ties with Virtual Heritage/SSHA and CSE/SoE. Our last faculty 
recruitment effort (search began 2007-8) focused on a Cognitive Engineering 
hire.  The search was nearly successful.  A hiring case for a candidate with 
expertise in both human-computer interaction (HCI) and visual perception 
achieved majority faculty support when the position was “deferred” by 
administration in response to the economic crisis.  Freezing this position has 
crippled our plans to steadily advance our curricula into cognitive science 
applications to technology, and adversely affected our undergraduates.  Many 
students pursue the cognitive science major because they are interested in the 
development and use of technological applications, and more generally, applied 
cognitive science.  For some, expertise in this area is key to employment 
opportunities.  (Comparison point: UC Berkeley Cognitive Science majors often 
obtain jobs in industry, for instance, Google and Yahoo!)  Our students continue 
to ask when COGS 128 (Cognitive Engineering) will finally be offered, and we 
hope to be able to meet their needs soon. Possible research strengths: Human-
computer interaction, cognitive robotics, visualization, motor control, attentive 
user interfaces, virtual environments. Possible teaching contributions: Cognitive 
Engineering (UG), Perception and Action (UG), Computational Modeling 
Foundations (Grad), Cognitive Robotics (Grad). Possible research synergies: 
Matlocks’ human-computer interaction, Maglio’s work on service science and 
virtual environments, Kallmann’s (CIS Affiliate) work on artificial intelligence, 
Newsam’s (CIS Affiliate) work on pattern recognition, Noelle’s work on 
computational neuroscience, Carpin’s (CIS Affiliate) work on robotics and 
motion path planning, and Kello’s work on computational neuroscience and 
virtual environments.  
 
Public economics, Economics (Assistant): Public economics is the study of 
economic issues related to the public sector (i.e., government) and its 
relationship to the private sector.  The scholar recruited for this position would 
likely study some aspect of the government’s interaction with the private sector 
and his/her research would inform public policies relating to many potential 
aspects of the public economy.  Given that government consumes about 25 
percent of gross domestic product presently, the research theme in which the 
successful recruit would specialize is difficult to predict a priori.  Depending on 
the pool put before the search committee, we might recruit a specialist in taxes 
and subsidies, saving behavior and Social Security, medical services related to 
Medicare and Medicaid, the structure and performance of government, inter-
governmental relationships, debt policy, etc.  The goal of the Economics 
program, in general, is to create a group of experts who help to inform better 
public policy-making and managerial decision-making. This scholar would 
contribute importantly to this overarching goal. Possible research strengths:  We 
anticipate that the recruit will add to the present Economics faculty’s strengths in 
applied econometrics and microeconomic theory.  We anticipate that the hire’s 
substantive area of research will complement our existing strengths in other 
aspects of applied microeconomics that do not directly focus on the public sector. 
Possible teaching contributions:  Introduction to Economics, Economic Statistics, 
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Econometrics, Public Economics, Public Finance, Political Economics, and 
Applied Research Methods – all at the undergraduate or graduate levels. 
Possible research synergies:  The economics faculty currently has strengths in 
political economy, labor economics, environmental economics, and economic 
history.  The economics faculty brings a common set of quantitative and 
analytical tools to bear on pressing questions related to public policy 
interventions and managerial decision-making.  There are significant portions of 
the real economy that are not well covered by the current faculty, including the 
public sector.  A public economist, depending on his/her research specialty, 
would complement our political economy strengths (Innes, Kantor, and Whalley) 
and our labor strengths (Neumann, Whalley, and Winder).  Further, the 
successful recruit, again depending on his/her research, would bolster our 
expertise in management as this economist might be able to work with 
colleagues and students interested in government performance and decision-
making.  Finally, a public economist would be in a position to work with other 
social scientists interested in the political process, especially political scientists 
and sociologists interested in institutions and organizational behavior. 
 
International Heritage. Policy and Management; World Heritage 
(Associate/full): World Heritage involves a multidisciplinary approach to the 
theory and practice of conservation, protection, management and communication 
of heritage. The complexity of this work requires a theoretical background in 
heritage (natural and cultural, tangible and intangible), interpretation, 
management and presentation, but also practical skills in the implementation of 
sustainable policies. In short WH studies reflect not just the sites involved, but 
also the tension between the programs of official organizations (such as 
UNESCO, ICOM, ICOMOS, etc.), their formal processes, and their final 
adaptation/implementation in different cultural contexts across the globe and 
diverse communities. This approach embraces ethical, social, anthropological, 
political, historical, environmental, economic and cultural issues. To build a 
program that integrates the theoretical/philosophical and the practical (reflected 
in the work of Professor Forte) we need to hire a scholar engaged with issues of 
heritage politics, policy or management with a strong international focus.  This 
may include research on international policies and management, including legal 
and ethical issues, or study and analysis of preservation and conservation policy 
and an attitude to evaluate world heritage not just as a landscape, a monument 
or a site, but as a network of processes. 
 
Quantitative methods; Sociology (Assistant) We intend to hire a sociologist 
with a strong background in quantitative techniques to add breadth and depth to 
our methodological skills and course offerings.  This hire is likely to be relatively 
inexpensive, and require little or no lab space.  While current sociological faculty 
have good quantitative skills, we would like to expand our skill set while also 
acquiring a faculty member who can teach graduate and undergraduate level 
statistics courses.  Possible research strengths:  advanced quantitative analytical 
techniques, possibly including time series analysis, multi-level modeling, or 
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network analysis.  We anticipate that the hire’s substantive area of research will 
fit well with one of our existing areas of strength in political sociology, inequality, 
or organizations and institutions.  Possible teaching contributions: Soc 10 
(undergraduate statistics); and may develop courses on graduate statistics, 
graduate regression analysis, advanced graduate research methods, and 
advanced undergraduate research methods. Possible research synergies:  all of 
the sociology faculty use quantitative research methods, so having a faculty 
member with additional quantitative skills could potentially fit well with any and all 
of us.  They also would be a good colleague and resource for the other 
quantitative social science faculty in SSHA, as well as potentially in the sciences.  
We plan on hiring someone who possesses these quantitative skills but also who 
fits will with our substantive areas of strength, including political sociology, 
inequality, or organizations and institutions. 


 
Literature and Cultures/English and Creative Writing (Assistant): Early 
Modern British Literature.  Since the beginning of serious study of literatures in 
modern (as opposed to classical) languages at the end of the 18th century, 
Shakespeare’s works have been the most important and most studied in the 
corpus of English literature. That importance has not diminished, though 
Shakespeare’s oeuvre is now usually studied in a wide range of contexts, 
including that of the early modern period, which was a major transitional period in 
Western history as well as an important period in the consolidation of the English 
language as we know it.  No program in English can be without a scholar of the 
period.  Moreover, such a scholar would support both the graduate group and 
would provide synergies with Professor Amussen in History, thus increasing the 
attractiveness of the graduate program; it could also lead to collaboration with the 
performing arts. 
 
Political behavior; Political Science (Assistant) To hire a political scientist 
who conducts research on mass or elite political behavior, with a substantive 
focus on either U.S. or comparative politics.  There is currently only one 
dedicated political behavior scholar on the UC Merced faculty, and thus this hire 
is necessary to bolster this key component of the Political Science Program.  
There are also significant potential synergies with Cognitive Science and 
Psychology. Possible research strengths: public opinion; elections; campaigns; 
voting behavior; political psychology/cognition; race, ethnicity, and politics; 
experimental methods; statistical modeling.. Possible teaching contributions: 
POLI 120 (Voting Behavior, Campaigns, and Elections), POLI 125 (Public 
Opinion), POLI 135 (Comparative Political Behavior), and relevant graduate 
courses. Possible research synergies: Nicholson (Political Science - public 
opinion and political psychology), Heit (Decision Sciences - reasoning and 
decision making), various psychology and cognitive science faculty. 
 
Colonial American History (Full):  Colonial America and Atlantic World (17th-
18th century): Colonial history has been energized in recent years through its 
attention to Atlantic dimensions of the field, to the role of Indigenous peoples in 
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the Americas, and the relationship of Spanish, French, and English colonial 
empires across the Americas.  We propose a senior hire in Colonial and Atlantic 
world history.  This position would provide an anchor for the first half of the US 
history survey course; connect to the scholarship of Amussen on Britain and the 
Atlantic world; a senior hire will provide visibility for our program.  This position 
would also be key in recruiting graduate students and building the graduate 
program. 
 
Biological Anthropologist, Anthropology (Assistant Professor):  Seeking  a 
junior biological anthropologist, who will bring a specialization in human biology 
and be poised to articulate with the initial cross-field teaching and research areas 
identified for the Anthropology major..  Given the many needs of UCM to which a 
position in biological anthropology might contribute, the search is broadly defined 
to encompass research interests and methodological expertise in demography, 
health, diet, adaptation, or biocultural approaches to either contemporary or past 
human populations.  In addition to providing critical mass for sustaining the major 
(i.e., avoiding risk that required classes may not be offered in a timely manner), 
instruction of several courses that serve as electives in the Human Biology track 
of the Biology major, and important leadership for developing the biological 
anthropology curriculum and teaching laboratory, this faculty member will engage 
with graduate groups in the social sciences, humanities, and possibly biological 
sciences as well as other campus initiatives including the proposed medical 
school. Research and teaching in biological anthropology may address issues of 
human physiological, morphological, and genetic adaptability, including race. 
________________________________________________________________ 
 
Positions requested: AY 2011-12  
(At the recommendation of the Executive Committee of SSHA, these positions 
are listed in alphabetical order by major discipline or program only, and are thus 
not ranked in order of preference). 
 
Music studies; Arts, (GASP) (open rank): In order to fulfill a GASP minor, we 
request a music FTE in 2011-12. We seek a music scholar who specializes in a 
musical tradition of Asia who frames it within a transnational context. Priority will 
be given to scholars whose work focuses on issues of race, gender and/or 
sexuality. We seek an Asian specialist for two significant reasons. First, given the 
student population at UCM, where the largest group self-identify as Asian/Pacific 
Islander (outnumbering Hispanics and Whites) but whose interests in terms of 
curriculum have gone largely unheard, the need for classes that address those 
interests is clear.1 Second, since current GASP faculty specialize in Asian 
American cultural production, a specialist in Asian cultural production would 
complement and strengthen the transnational scope of the program in a 
compatible way. 


                                                             
1 According to the Campus Enrollment by Ethnicity table drawn from the Institutional Planning and 
Analysis (IPA) Enrollment Table, in Fall 2009, Asian/Pacific Islanders numbered 1,050, while the next two 
largest groups - Hispanics and Whites – numbered 1,028 and 699 respectively. 
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Cognitive Neuroscience, Cog Sci (Assistant)  We intend to hire a cognitive 
neuroscientist to fill a gap in our coverage, most likely using 
electrophysiological methods (EEG) to study the neural bases of cognition, 
broadly speaking. EEG methods are inexpensive and feasible relative to brain 
imaging, and hiring a cognitive neuroscientist trained in a cognitive science or 
psychology department would be far cheaper (particularly regarding start-up 
package) than hiring a similar individual trained in biology or related 
departments. Last year, a neuroscience candidate was recruited as a target of 
opportunity (UC Presidential Postdoc) through SoNS. The candidate was 
transferred to SSHA to be hired as part of the CIS faculty, but our offer was 
declined because the start-up package was much smaller than the candidate 
expected. A candidate with a cognitive science background would of course 
need sufficient lab space, but would have start-up expectations more in line 
with SSHA budget constraints. Possible research strengths: Learning, memory, 
motor system, attention. Possible teaching contributions: Potentially easing the 
teaching burden in the campus’s most impacted major, Biology, this FTE could 
teach Neuroscience (UG), Cognitive Neuroscience (UG), and Proseminar in 
Cognitive Neuroscience (Grad). Possible research synergies: For this position, 
there is great potential for fruitful collaboration with the computational cognitive 
neuroscience work of Noelle (SoE/SSHA), as well as with the neural network 
and dynamic systems modeling work of Kello, Yoshimi, and Spivey (all SSHA).  
 
Health economics; Economics  (Open): We intend to hire an economist who 
studies the market for health care and/or the public policies surrounding the 
allocation of health care services.  Health care in the U.S. presently accounts for 
about 15 percent of gross domestic product and, as we well know, is a source of 
significant political attention.  Research in health economics is very broad, so it is 
difficult to predict a priori what type of specialist we might be able to attract.  
Depending on the pool put before the search committee, we might recruit a 
specialist in Medicare and Medicaid financing and usage, the short-term and 
long-term economic implications of health care access and usage, the market for 
medical services, etc. The goal of the Economics program, in general, is to 
create a group of experts who help to inform better public policy-making and 
managerial decision-making.  This scholar would contribute importantly to this 
overarching goal. Possible research strengths: We anticipate that the recruit will 
add to the present Economics faculty’s strengths in applied econometrics and 
microeconomic theory.  We anticipate that the hire’s substantive area of research 
will complement our existing strengths in other aspects of applied 
microeconomics that do not directly focus on health care.  Clearly, this area is an 
important one to add strength given the importance of health care to the 
economy and citizens’ productivity. Possible teaching contributions:  Introduction 
to Economics, Economic Statistics, Econometrics, Health Economics, and 
Applied Research Methods – all at the undergraduate or graduate levels. 
Possible research synergies: The economics faculty currently has strengths in 
political economy, labor economics, environmental economics, and economic 
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history.  The economics faculty brings a common set of quantitative and 
analytical tools to bear on pressing questions related to public policy 
interventions and managerial decision-making.  There are significant portions of 
the real economy that are not well covered by the current faculty, including 
health.  A health economist, depending on his/her research specialty, would 
complement our political economy strengths (Innes, Kantor, and Whalley) and 
our labor strengths (Neumann, Whalley, and Winder).  Further, the successful 
recruit, again depending on his/her research, would bolster our expertise in 
management as this economist might be able to work with colleagues and 
students interested in health care financing or delivery.  A health economist 
would be ideally suited to complement the growing strength at UC Merced in 
public health.  The successful recruit could participate in Center for the Study of 
Health Disparities and the undergraduate Public Health minor.  Such an affiliation 
would bring an economics perspective to a broadly interdisciplinary effort to 
understand the causes and consequences of health disparities 
 
Mexican/Latin American History (18th-20th century); (Assistant):  This 
position fills two gaps in the geographical and temporal range of the world history 
group.   We currently have three faculty with expertise on the vast Eurasian land 
mass, but none who study the Americas outside of the United States. Given both 
our geographical location and our student population, research on Mexican/Latin 
American history is extremely important, and has been the subject of substantial 
student demand.   This position is also synergistic with our planned Comparative 
Race and Ethnicity hire.  Furthermore, all current world history faculty work 
before the eighteenth century, so it is also important to engage more modern 
periods.  This will enhance our ability to teach the required world history survey 
sequence.  Mexican/Latin American history also provides an important scholarly 
link to other humanities and social science faculty in SSHA, and supports the 
Hispanic Studies cluster as well as the World Cultures graduate group as a 
whole. 
 
Romantic/Victorian British Literature (Full/Associate):  In this period, a 
number of artists and critics successfully defined imaginative literature as a 
primary medium of cultural discourse, moved literature out of elite circles into a 
much broader milieu, and validated the prophetic strain in literature as the most 
important.  Not only are the literary forms and functions of this period enduringly 
popular, the very shape of literary study, as we know it, was created in this 
period.  No program in English can be without a scholar of this period, either.  
Even the smallest of our comparison schools (Brandeis) has three faculty whose 
scholarship is mostly or substantially in this area; the most innovative 
(Dartmouth) also has three.  
 
Comparative politics, Political Science (Assistant): To hire a political scientist 
whose research examines cross-national or cross-governmental variation in 
political institutions, behavior, or policy outcomes.  Currently, there is only one 
member of the UC Merced Political Science faculty who has a dedicated focus in 
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the field of comparative politics (Haifeng Huang).  This hire is necessary to 
bolster this important component of the program. Possible research strengths: 
Comparative political institutions (e.g., electoral systems, legislatures), 
comparative political behavior (e.g., comparative voting behavior, protest 
behavior), comparative public policy. Possible teaching contributions: POLI 3 
(Intro. to Comparative Politics), POLI 130 (Comparative Political Institutions), 
POLI 135 (Comparative Political Behavior), POLI 140 (Democratization), and 
comparative graduate courses. Possible research synergies: Conrad (Political 
Science – interaction between domestic and international political institutions), 
Huang (Political Science – comparative political institutions), Trounstine (Political 
Science – comparative local political behavior and institutions), Almeida 
(Sociology – comparative social movements). 
 
Developmental Psychologist: Psychology (Associate/Full ): We intend to hire 
a senior (tenured) developmental psychologist with a focus in child and/or 
adolescent development. Within this broad focus, we will seek to recruit the best 
available candidate, but will give preference to researchers who complement and 
extend the areas of research expertise represented by the faculty at the time of 
this search (which cannot be exactly predicted because we anticipate having two 
new developmental faculty present at the point of this search, one at the 
assistant and one at the associate/full level). High-priority additions would be 
someone with expertise in infancy or developmental neuroscience. This hire will 
require both laboratory space equivalent to the largest labs in the new Social 
Sciences and Management Building (e.g., 900 sf), and startup funds of about 
$150,000. Regarding space, the anticipated developmental psychology hires 
would work with infants and children in laboratory settings. They need space for 
(a) interacting with the infant/child in a controlled environment, (b) observing 
those interactions through one way mirrors from a separate room, and (c) 
parents to wait for their infant/child in close proximity to the experimental room. 
Possible research strengths:  cognitive development in infancy; developmental 
neuroscience; cognitive and/or social development in childhood; cognitive or 
social development in adolescence. Possible teaching contributions: New 
undergraduate and graduate courses in area of specialization (e.g. infancy; 
neuroscience; adolescent development); PSY 130, Developmental Psychology; 
PSY 136, Cognitive Development. Possible research synergies:  Strong 
synergies are expected with both current developmental faculty (Chouinard and 
Dunham) and additional faculty hired before this search commences. In 
particular, an emphasis in social and cognitive development will overlap with 
both, and a focus in infancy or developmental neuroscience will open new 
avenues for existing faculty and graduate students to extend their research 
interests to younger children or to neuroscientific methods, respectively.   
 
Health Psychologist; Psychology (Associate/Full) Health psychology deals 
with interactions between behavior and physical health, considering the full 
dimensions of both of these concepts. At the most general level, health 







 14 


psychology includes research into how behavior affects physical health as well 
as how physical health affects behavior. 
 
Our priorities are to provide teaching and research expertise in salient areas of 
health psychology such as (a) experimental study of behavior-health links, (b) 
intervention and prevention program development and evaluation, (c) cultural 
disparities in health, (d) biological mechanisms linking behaviors to physical 
health (e.g., employing measures of nervous, cardiovascular, endocrine, and 
immunological systems), (e) meta-analysis of effects in health psychology, (f) 
interactions between behavior and health over development in childhood (ages 
0-20), and (g) etiology and prevention of behaviors associated with increased 
health risks (e.g., tobacco use, sexual risk behaviors, unhealthy diet). Interest in 
health issues prevalent in the Central Valley is of high priority within the 
aforementioned research areas.   
 
A search at the senior level, based on our experience, usually generates a 
relatively small pool of outstanding candidates. This makes it unwise to highly 
focus the search on only one or a couple of these areas. Rather the best 
candidates overall matching our opportunities and needs need to be identified in 
this search. If otherwise equal candidates are available, the preference is to add 
strength in areas not yet covered by current faculty; yet this should be balanced 
with the benefits from adding faculty in already covered areas to build high 
recognition in a few focal areas. Opportunities for synergies with the COE Health 
Disparities and the Health Sciences Research Institute will of course be valued 
 
The hire at the senior level is likely to be moderately expensive in terms of salary 
and start-up funds.  Most all health psychologists need lab space, varying from 
damp lab space for use in collecting biological specimens from humans to desk 
space for data management and analysis by a cadre of assistants. Space needs 
would start at the size of a large lab (e.g., 650 sf) in the new Social Sciences and 
Management Building, and would expand proportional to any grant funding 
obtained; startup costs might be in the $150,000 range.  Possible research 
strength: It is impossible to predict the research strengths this hire will bring, 
because, as explained above, searches at the senior level will necessarily be 
open across the broad range of aforementioned listed topics. Examples of 
strengths possibly represented with this hire can range from controlled 
experimental research with biological measurements to longitudinal survey 
research on national representative samples to randomized controlled trials of 
intervention strategies with patient populations to meta-analysis of existing 
research findings. Analytic strategies may also be as varied, including for 
example analysis of complex sampling design, longitudinal growth curve 
modeling, hierarchical linear modeling, structural equation modeling, neural 
network analysis, and traditional general linear model analysis Possible teaching 
contribution: Because actual expertise cannot be predicted the possible teaching 
contributions may be varied and include, for example, some set of the following 
undergraduate courses: Psy 1 Introduction to Psychology, Psy 10 Analysis of 
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Psychological Data, Psy 15 Research Methods in Psychology, Psy 105 Research 
Methods in Psychology, Psy 120 Physiological Psychology, Psy 131 Social 
Psychology, Psy 132 Personality, Psy 133 Abnormal Psychology, Psy 140 
Clinical Psychology, Psy 145 Human Sexuality, Psy 146 Alcohol, Drugs and 
Behavior, Psy 147 Health Psychology, Psy 150 Psychological Perspectives on 
Cultural, Racial and Ethnic Diversity, Psy 190 Topics in Psychology, and new 
course(s) in some focused area of health psychology. It is also possible this hire 
can contribute to the newly approved Minor in Interdisciplinary Public Health. At 
the graduate level, we plan to expand the basic curriculum in health psychology 
to provide a solid foundation for those graduate students with this focus. We are 
especially interested if this hire can cover additional foundational courses such 
as Psy XXX Biological Basis for Health Psychology and Psy XXX Health 
Psychology Methods and Measures, in addition to seminars in the an area of 
expertise. Possible research synergies: Possibilities include: Hoyt’s research into 
biobehavioral mechanisms related to chronic disease, Song’s research into 
decision making regarding health risk behaviors, Wallander’s research into 
quality of life and development during childhood, and Shadish’s meta-analysis 
research in health psychology, plus whatever an expected new hire at the senior 
level for the fall 2010 will add. Moreover, we expect synergies with the activities 
in the COE on Health Disparities and Health Sciences Research Instititute. 
 
Race/ethnicity or Immigration; Sociology (Open):  We intend to hire a 
sociologist who studies race and ethnicity and/or immigration.  This hire is likely 
to be relatively inexpensive, and require little or no lab space.  Social inequality 
is one of the three substantive foci of our growing program, and we would like 
to expand our breadth with a race and ethnicity scholar, possibly one who 
studies immigration. Possible research strengths:  Minority experiences in the 
labor market or other social institutions such as education; ethnic and racial 
identity formation; urban inequality; race and ethnicity and the life course; 
immigrant experiences; impact of immigration on individual health and well-
being; immigration and family dynamics; immigration and economic outcomes. 
Possible teaching contributions:  Soc 30 (Social Inequality), Soc 130 
(Stratification), Soc 180 (Race and Ethnicity); and may develop additional upper 
division race and ethnicity courses, a course on the sociology of immigration, 
and graduate courses on race and ethnicity and/or immigration. Possible 
research synergies:  Would fit well with Weffer’s focus on race and urban 
inequality; Beattie and Hamilton’s work on education and inequality; possible 
connections with Van Dyke and Almeida’s work on political mobilization.  This 
hire would also contribute to inter-disciplinary programs for which race and 
ethnicity are relevant, and could potentially contribute to the Chicano Studies 
Minor. 
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Positions requested: AY 2011-13  
(At the recommendation of the Executive Committee of SSHA, these positions 
are listed in alphabetical order by major discipline or program only, and are thus 
not ranked in order of preference). 
 
Pre-20th C Arts GASP (Open) Art history (due to an unsuccessful search in 
2007 and a suspended position in 2008, we request to be given 1 art history FTE 
in 2012-13. The priority will be to hire an art historian who pursues comparative 
and innovative research that deals with issues of globalization and 
postcolonialism in the pre-20th century period. Preference will be given to a 
scholar with a solid foundation in early modern European art traditions, and an 
additional specialization in gender studies. 
 
Sustainable Architecture , Arts, MAP (Assistant): Architecture has the 
potential to broaden the interdisciplinary collaboration with the School of 
Engineering as well as support one of the stated research themes of the 
university. Additionally, only two of the ten UC campuses offer undergraduate or 
graduate degrees in architecture: UC Berkeley and UC Los Angeles. This makes 
the offering of an architecture concentration/minor within MAP attractive since it 
has a promise of drawing more students to UCM. Curriculum in sustainable 
architecture adequate to give UC Merced BA degree holder opportunity to seek 
admission to a graduate Architecture Program will be possible with the hire of 
one specialist. MAP visual arts curriculum already offers or is in process of 
developing lower division courses foundational for the upper division architecture 
curriculum. With the addition of two history of architecture survey courses that 
can be taught by a lecturer, the curriculum will be viable.  
 
Industrial organization, Economics (Open: We intend to hire an economist 
who studies market structures and how firms interact with each other strategically 
in a competitive setting.  Research in industrial organization (IO) is exceptionally 
broad, so it is difficult to predict a priori what type of specialist we might be able 
to attract.  Depending on the pool put before the search committee, we might 
recruit a specialist in firm strategy and performance, pricing strategy, 
monopoly/oligopoly or other market imperfections, antitrust policy, and any of the 
numerous sector specialties. The goal of the Economics program, in general, is 
to create a group of experts who help to inform better public policy-making and 
managerial decision-making. This scholar would contribute importantly to this 
overarching goal. Possible research strengths: We anticipate that the recruit will 
add to the present Economics faculty’s strengths in applied econometrics and 
microeconomic theory.  We anticipate that the hire’s substantive area of research 
will complement our existing strengths in other aspects of applied 
microeconomics that do not directly focus on IO.  Clearly, this area is an 
important one to add strength given the importance of markets and competition in 
developed economies. Possible teaching contributions: Introduction to 
Economics, Economic Statistics, Econometrics, Industrial Organization, Strategy, 
and Applied Research Methods – all at the undergraduate or graduate levels. 
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Possible research synergies: The economics faculty currently has strengths in 
political economy, labor economics, environmental economics, and economic 
history.  The economics faculty brings a common set of quantitative and 
analytical tools to bear on pressing questions related to public policy 
interventions and managerial decision-making.  There are significant areas of the 
discipline that are not well covered by the current faculty, including IO.  An IO 
economist could complement our political economy strengths (Innes, Kantor, and 
Whalley) if s/he studied anti-trust policy or our labor strengths (Neumann, 
Whalley, and Winder) if s/he focused on how firms behave in input markets or the 
organization of the firm.  Both Innes and Neumann have done research on the 
retail sector, which would form the basis for a strength in IO if they were able to 
add an IO specialist to the economics group.  A recruit in IO would decidedly 
contribute to the management research and teaching programs, as this scholar 
would focus on the strategic aspects of firms’ decision-making and relationships 
to competitors.  Finally, again depending on the expertise of the recruit and of the 
aforementioned hires in public and health, all three might complement one 
another’s expertise given that all would be concerned with the performance of 
important sectors of the real economy. 
 
Colonial and Post-Colonial Literature in English (Open).  This is one of the 
most important emerging sub-fields in English literary studies, responding to the 
more rapid flow of ideas and people globally, exemplified by the outpouring of 
important literature from around what once was the British Empire.  The focus 
could be wide or could concentrate on one of several areas, eg. Literature of 
Indian subcontinent, Australasia, Non-U.S. North America, Africa, all of which 
have rich traditions and active practitioners in English.  Could also look at 
diasporas, connecting well to grad group.   
 
Philosophy of Mind; Philosophy/Cog Sci (Assistant) We intend to hire a 
philosopher who will fill a gap in our coverage of the cognitive and information 
sciences, where we currently have only two faculty with relevant expertise.  
Recently, a great many philosophers of mind have begun synthesizing 
experimental findings from cognitive science and neuroscience, and applied 
results from robotics and artificial intelligence, to formulate and support their 
logical arguments for various theories of how the mind works.  By hiring in the 
area of Philosophy of Mind, we simultaneously smooth out potholes in CIS’s 
ability to teach enough courses in this important area and lay the groundwork 
for what will eventually become a full-fledged Philosophy program of its own at 
UC Merced in the future.  This hire would be comparatively inexpensive, and 
would require little or no lab space. Possible research strengths: agency, moral 
psychology, mental causation, metaphysics of mind, bioethics, perception, 
personal identity, animal cognition, concepts, embodied cognition. Possible 
teaching contributions: Introduction to Philosophy (UG), Introduction to Logic 
(UG), Philosophy of Mind (UG), and perhaps develop new courses such moral 
psychology, bioethics, free will and agency, metaphysics of mind, or animal 
cognition (UG or Grad). Possible research synergies: Yoshimi’s research on 
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consciousness and dynamical systems, Vanderschraaf’s research on moral 
and political philosophy, Noelle’s research on cognitive control, and Spivey’s 
research on unconscious perception. 
 
Political institutions; Political Science (Assistant): To hire a political scientist 
who focuses on either political behavior or political institutions within the context 
of U.S. politics.  One of the primary strengths of the current Political Science 
group is in the area of American politics.  This hire would build on that strength 
and help reinforce graduate training in this area. Possible research strengths: 
American mass public opinion; campaigns, voting, and elections; Congress; 
presidency; judiciary; state and local politics; interest groups; political parties; 
race, ethnicity, and politics. Possible teaching contributions: POLI 1 (Intro. to 
American Politics), POLI 2 (Controversies in American Politics), various upper 
division American politics classes (and future corresponding graduate classes). 
Possible research synergies: Hansford, Monroe, Nicholson, and Trounstine 
(Political Science – American politics); Van Dyke and Weffer (Sociology – 
American political protest and social movements); Economics faculty. 
 
Health Psychologist; Psychology (Associate/Full) Health psychology deals 
with interactions between behavior and physical health, considering the full 
dimensions of both of these concepts. At the most general level, health 
psychology includes research into how behavior affects physical health as well 
as how physical health affects behavior. The same strategy as depicted for 
searching to fill the previous position in health psychology in 2011-12 will be 
employed for this search. It will be important to consider what expertise was 
added to the health psychology faculty from senior hires in 2010 and 2011-12, 
which are unknown at present.  Nonetheless, our priorities are to provide 
teaching and research expertise in salient areas of health psychology such as (a) 
experimental study of behavior-health links, (b) intervention and prevention 
program development and evaluation, (c) cultural disparities in health, (d) 
biological mechanisms linking behaviors to physical health (e.g., employing 
measures of nervous, cardiovascular, endocrine, and immunological systems), 
(e) meta-analysis of effects in health psychology, (f) interactions between 
behavior and health over development in childhood (ages 0-20), and (g) etiology 
and prevention of behaviors associated with increased health risks (e.g., tobacco 
use, sexual risk behaviors, unhealthy diet). Interest in health issues prevalent in 
the Central Valley is of high priority within the aforementioned research areas.   
 
A search at the senior level, based on our experience, usually generates a 
relatively small pool of outstanding candidates. This makes it unwise to highly 
focus the search on only one or a couple of these areas. Rather the best 
candidates overall matching our opportunities and needs need to be identified in 
this search. If otherwise equal candidates are available, the preference is to add 
strength in areas not yet covered by current faculty,; yet this should be balanced 
with the benefits from adding faculty in already covered areas to build high 
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recognition in a few focal areas. Opportunities for synergies with the COE Health 
Disparities and the Health Sciences Research Institute will of course be valued 
 
The hire at the senior level is likely to be moderately expensive in terms of salary 
and start-up funds.  Most all health psychologists need lab space, varying from 
damp lab space for use in collecting biological specimens from humans to desk 
space for data management and analysis by a cadre of assistants. Space needs 
would start at the size of a large lab (e.g., 650 sf) in the new Social Sciences and 
Management Building, and would expand proportional to any grant funding 
obtained; startup costs might be in the $150,000 range. Possible research 
strength: It is impossible to predict the research strengths this hire will bring, 
because, as explained above, searches at the senior level will necessarily be 
open across the broad range of aforementioned listed topics. Examples of 
strengths possibly represented with this hire can range from controlled 
experimental research with biological measurements to longitudinal survey 
research on national representative samples to randomized controlled trials of 
intervention strategies with patient populations to meta-analysis of existing 
research findings. Analytic strategies may also be as varied, including for 
example analysis of complex sampling design, longitudinal growth curve 
modeling, hierarchical linear modeling, structural equation modeling, neural 
network analysis, and traditional general linear model analysis Possible teaching 
contribution: Because actual expertise cannot be predicted the possible teaching 
contributions may be varied and include, for example, some set of the following 
undergraduate courses: Psy 1 Introduction to Psychology, Psy 10 Analysis of 
Psychological Data, Psy 15 Research Methods in Psychology, Psy 105 Research 
Methods in Psychology, Psy 120 Physiological Psychology, Psy 131 Social 
Psychology, Psy 132 Personality, Psy 133 Abnormal Psychology, Psy 140 
Clinical Psychology, Psy 145 Human Sexuality, Psy 146 Alcohol, Drugs and 
Behavior, Psy 147 Health Psychology, Psy 150 Psychological Perspectives on 
Cultural, Racial and Ethnic Diversity, Psy 190 Topics in Psychology, and new 
course(s) in some focused area of health psychology. It is also possible this hire 
can contribute to the newly approved Minor in Interdisciplinary Public Health. At 
the graduate level, we plan to expand the basic curriculum in health psychology 
to provide a solid foundation for those graduate students with this focus. We are 
especially interested if this hire can cover additional foundational courses such 
as Psy XXX Biological Basis for Health Psychology and Psy XXX Health 
Psychology Methods and Measures, in addition to seminars in the an area of 
expertise. Possible research synergies: Possibilities include: Hoyt’s research into 
biobehavioral mechanisms related to chronic disease, Song’s research into 
decision making regarding health risk behaviors, Wallander’s research into 
quality of life and development during childhood, and Shadish’s meta-analysis 
research in health psychology, plus whatever an expected new hire at the senior 
level for the fall 2010 will add. Moreover, we expect synergies with the activities 
in the COE on Health Disparities and Health Sciences Research Instititute. 
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Quantitative Psychologist; Psychology (Assistant)  We intend to hire a 
quantitative psychologist with a solid background in statistical modeling, but 
who does not overlap unduly with the previous hire. This hire will require both 
laboratory space equivalent to one of the smaller labs in the new Social 
Sciences and Management Building, and startup funds of about $80,000 (in 
2010 dollars). This position will expand our existing strengths in Quantitative 
Psychology, and strengthen our ability to contribute to research in both 
Developmental and Quantitative Psychology. This hire will also teach one of 
our two required graduate statistics courses. Possible research strengths: 
longitudinal data analysis, multilevel modeling, categorical data analysis, 
structural equation modeling, item response theory, meta-analytic model 
Possible teaching contributions: PSY 10, Analysis of Psychological Data; PSY 
15, Research Methods in Psychology; PSY 105, Advanced Research Methods 
in Psychology; PSY 171, Psychological Tests and Measurement; PSY 190, 
Topics in Psychology; PSY 202A Advanced Psychological Statistics I; PSY 
202B, Advanced Psychological Statistics II; PSY 202C, Multivariate Methods; 
PSY 205, Measurement Theory and Psychometrics; PSY 206, Quantitative 
Methods for Reviewing Research; PSY 207, Linear Structural Modeling; PSY 
211, Computer Programming for Social Sciences; and PSY 212, Special 
Problems in Psychological Statistics. This hire may also develop new 
undergraduate and graduate courses, for example, Multilevel Modeling or 
Longitudinal Data Analysis Possible research synergies: Direct synergies are 
with Shadish’s research on meta-analysis and Vevea’s research on meta-
analysis and item response theory. However, this hire will benefit most of our 
faculty in Developmental and Health psychology where nested design requiring 
multilevel models, and longitudinal designs following children or patients over 
time, are common. 


Health Sociology; Sociology  (Open):  We intend to hire a sociologist who 
studies the sociology of health and medicine.  This hire is likely to be relatively 
inexpensive, and require little or no lab space.  They would expand our breadth 
by focusing either on health institutions, or inequality and health. Possible 
research strengths:  social aspects of individual health and well being; 
inequality in health outcomes; inequality in medical institutions; the social 
organization of health care. Possible teaching contributions:  Soc 30 (Social 
Inequality), may develop an upper division health sociology course, graduate 
courses on sociology of health, and could potentially teach courses on 
inequality or organizations, depending on their interests. Possible research 
synergies:  Would fit well with the University’s Center for the Study of Health 
Disparities and the undergraduate Public Health minor; Beattie, Weffer and 
Hamilton’s focus on social inequality; and, Song, Wallender and Hoyt’s 
research on health psychology, as well as health research in the natural 
sciences. 
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Management positions recommended but not ranked or prioritized 


Finance (2010-11); Associate or Full: To hire a researcher who studies the 
ways in which individuals, business entities and other organizations allocate 
financial resources over time, with particular attention given to decision-making 
under conditions of uncertainty.  Finance courses are core to any Management 
program, but Merced currently has no ladder rank faculty in this area, limiting our 
course offerings.  Potential hires could have a PhD in Finance or Management, 
Economics, Mathematics, Decision Sciences, or other fields.  There are also 
significant potential synergies with Economics, Applied Mathematics, Cognitive 
Science, and Engineering, depending on the expertise of the specific scholar 
recruited. 
 
Possible research strengths: )1)-the generation and analysis of financial 
information; 2) methods to raise and allocate investment funds, including asset 
pricing, capital budgeting, investment strategy, and international asset 
management; 3)  the structure and regulation of financial institutions; and 4) 
behavioral finance. Possible teaching contributions: MGMT 25 (Introduction to 
Finance), MGMT 121 (The Economics of Money, Banking, and Financial 
Institutions), MGMT 165 (Intermediate Finance), and new courses developed by 
the successful recruit. Possible research synergies: Economics faculty, Yihsu 
Chen (Engineering/SSHA; energy/asset modeling); Harish Bhat (Applied 
Mathematics); Evan Heit (decision sciences); Cognitive Science faculty 
 
Marketing (2010-11); Associate or Full: To hire a researcher who studies the 
process whereby demands for products, services and ideas are anticipated, 
managed and satisfied.  Marketing courses are core to any Management 
program, but Merced currently has no ladder rank faculty in this area, limiting our 
course offerings.  Potentially hires could have a PhD in Management, 
Economics, Psychology, Decision Sciences, Cognitive Science.  There are 
significant potential synergies with faculty in a number of areas, such as 
Economics, Sociology, Political Science, Psychology, and Cognitive Science.  A 
specific area of potential specialization for UC Merced is a specialization in the 
retail sector, so attracting a marketing scholar to the campus could bolster this 
burgeoning strength. Possible research strengths: Understanding, explaining and 
predicting consumer behavior and the effectiveness of various marketing 
strategies, and developing theoretical frameworks with which consumer choice 
can be better understood and more efficient and effective strategies can be 
designed.  Potential applications include media communications in such areas as 
health, environment, or politics, which would complement other faculty’s 
interests. Possible teaching contributions: MGMT 120 (Marketing), other 
marketing courses not currently offered, such as Consumer Choice, Media and 
Advertising, Market Segmentation, Behavioral Economics; cross-listed courses 
with Political Science, Sociology, Psychology, etc. Possible research synergies: 
Economics faculty (especially Todd Neumann, who studies history of retail, and 
Rob Innes who studies market structures); Sociology faculty (social movements 
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and effects of mass media); Psychology faculty (any faculty with interests in 
social psychology or public health communications); Anthropology faculty 
(sociocultural); Cognitive Science faculty (judgment and decision making).  HSRI.   
 
Management Strategy (2010-11) Any: To hire a researcher who studies how 
firms strategize with respect to the various uncertainties and constraints that they 
face.  Possible areas include the interactions of economic incentives, firm 
strategy, public policy and political economy, institutional design, and technology 
management, with applications to antitrust, telecommunications, energy and the 
environment, airlines, health, banking, human resources, game theory, 
international trade, and strategy, both private and public.  Such a faculty could 
add applied “content” courses to the Management program.  Merced currently 
has no ladder rank faculty, limiting our course offerings.  Potential hires could 
have a PhD in Management, Economics, Decision Sciences, Political Science, 
Sociology, Public Health, Engineering, or other fields.  There are also significant 
potential synergies with Economics, Political Science, Sociology, Engineering, 
and Psychology. 
 
Possible research strengths (examples, not exclusive list): 1) International 
Economics: The effects of international trade and trade restrictions on prices and 
welfare; the determination of exchange rates and relative prices across countries; 
the economics of pollution havens, eco-dumping, international labor and 
environmental agreements, and international economic development; 2) 
Industrial Organization: Strategy, pricing, and performance in imperfectly 
competitive markets, including the nature and effects of contracts, vertical and 
horizontal organization of production and retailing, and antitrust; 3) Risk and 
Insurance: The intersection of Finance and Economics, including decision 
making under uncertainty, market failures in insurance, pricing risk, public 
decision making under risk, diversifiable vs. undiversifiable risk, and ethical 
issues in cross-generational choices under risk.; 4) Health Economics and 
Management: Economics of health care management and delivery from 
consumer decision making to doctor incentives, hospital management, innovation 
and marketing of pharmaceuticals and vaccines, and alternative health delivery 
systems. Possible teaching contributions:  MGMT 116 (Organizational Strategy), 
MGMT 141 (Industrial Relations and Human Resource Economics), 
Organizational Behavior, applied courses in public policy, energy management, 
health management, insurance, international trade, plus many other potential 
courses not currently offered in applied areas of Management, depending on 
expertise. Possible research synergies: Economics faculty, Yihsu Chen 
(Engineering/SSHA; energy/asset modeling), Tony Westerling 
(Engineering/SSHA; resource management), Psychology faculty (with public 
health interests), Public Health faculty, Peter Vanderschraaf (Philosophy; game 
theory), Political Science and Sociology faculty, SNRI and HSRI more generally. 
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Projected space requirements of SSHA  
 
In July 2011 SSM is scheduled to open. This will be of enormous importance to 
SSHA and the campus in general. As a part of the plan (and which was a serious 
reason for the delay in finishing the plan) I undertook a careful analysis of 
existing and projected SSHA space requirements under the most optimistic of 
our FTE requests.  
 
At the start of AY 2010-11 (or 7/1/10), SSHA ladder faculty will require 50 offices 
assuming all hires (including a projected Public Health position) are successful. 
Three of our cross-hires (Chen, Noelle, and Westerling) have offices in 
Engineering. One office is currently occupied by Greg Herken, who will be retiring 
on 6/30/10; this space will be open at the start of the new academic year.   
 
Office needs are thus: 
 7/1/2011   50 
 7/1/2012   61 (11 new) 
 7/1/2013   69 (  9 new) 
 7/1/2014   78 (  9 new) 
 
SSM currently has 72 spaces designated as faculty offices. Taken together, 
SSHA has allocated to it a total of 123 offices (this includes the 72 SSM offices 
and the existing 51 COB offices; this includes Herken’s to-be-vacated office). If 
SSHA is allotted the number of faculty requested in this proposal (27), by the 
start of AY 2013-14 we will have a total of 78 faculty. In principle, this creates a 
surplus of 45 offices that can be devoted to continued growth, assignment to 
adjuncts, or other academic purposes. This number may be smaller if FTE are 
released to the Management major from the Provost’s pool.  
 
At the start of AY 2010-11 (7/1/10), assuming a full slate of successful hires, we 
will require 19 lab spaces. Thus, assuming that the FTE proposal is fully funded, 
lab needs are: 
 
 7/1/2010  19 
 7/1/2011  26 (seven new) 
 7/1/2012  29 (3 new) 
 7/1/2014  31 (2 new) 
 
There are a total of 16 “spaces” designated as labs in COB, AOB or Castle. Note 
that the definition of lab is broad: some are sets of offices, others are true lab 
spaces, and still others are conference rooms that have been re-tasked to 
research purposes. SSM has a total of 41 spaces designated as research labs or 
studios devoted to the arts (in MAP). This is a fairly conservative estimate of the 
number of lab spaces in SSM. In principle, this leaves a surplus of 10 lab spaces 
for continued growth. In general, planned lab space meets or exceeds the 
amount of square footage currently devoted to lab use in COB/AOB.  
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In summary, space is not a significant concern for the development of the SSHA 
FTE plan.  
 
 
Strategic plans as submitted by the four programs of SSHA 
 
The following plans are offered as part of the overall SSHA strategic plan. It is 
here that each program makes its best case for the allocation of FTE, and these 
plans are the basis upon which I as dean created the draft FTE allocation plan. I 
have not modified these documents in any way aside from placing them all into 
the same font. They are listed in alphabetical order. Plans submitted by the 
graduate groups follow them.  
 
 


Cognitive and Information Sciences Strategic Plan 
 


0. Executive Summary 
Within three years, Cognitive and Information Sciences at UC Merced can 
become one of the top ten cognitive science programs in the world. 
  
The Cognitive and Information Sciences (CIS) bylaw 55 unit proposal, and the 
CIS graduate group proposal, are currently in their respective review processes.  
This strategic plan document supplements those proposals with a description of 
our vision for the future growth of Cognitive and Information Sciences at UC 
Merced.  The CIS faculty unit brings together faculty in the School of Social 
Sciences Humanities and Arts who utilize computational models and/or 
technological innovations in their research. CIS faculty members are dedicated to 
synergizing research and teaching in interdisciplinary endeavors that form a 
natural class around the emergence of organized system behavior at all scales, 
including for example biological intelligence, artificial intelligence, perception-
action systems, game theory, systems science, communications, and both 
human-computer and human-environment interaction.  These research areas, and 
their ties to computational modeling and technological innovation, complement UC 
Merced’s closely-related strengths in robotics, computer graphics, machine 
learning, and visual/spatial analysis (in the School of Engineering, SoE), 
computational biology (in the School of Natural Sciences, SoNS), and 
environmental sciences (spread across all three schools at UC Merced). 
 At the academic core of the CIS faculty unit is the field of Cognitive 
Science, made unique in our case with an emphasis on computation and 
simulation techniques.  At UC Merced, Cognitive Science combines theories and 
methods from computer science, complex systems, neurobiology, linguistics, 
philosophy, service science, psychology, and neurobiology.  Our overarching 
research program aims to understand how cognition and other self-organized 
behavior emerge within and between biological organisms and natural and 
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artificial systems. The cognitive scientists produced by our graduate and 
undergraduate curricula go on to conduct research in universities, and pursue 
careers in areas as diverse as cognitive engineering (which includes areas such 
as human factors engineering, computer supported collaborative work, and user 
interface design), information sciences, management, law, service science, 
graphic design, communications, and medicine.   
 Cognitive and Information Sciences has become a signature academic 
program at UC Merced.  Our cognitive science major is popular among 
undergraduates (fourth largest major in SSHA). Our faculty and graduate 
students are receiving prestigious awards and publishing high-profile articles.  
We are actively pursuing and obtaining substantial extramural funding. We have 
captured the attention of cognitive scientists worldwide.  This success is the 
result of careful planning, outstanding hires, forward-looking vision, and 
expansive interdisciplinary research.  It is also the result of resourcefulness.  We 
make the most of our limited FTE, space, and graduate support resources.  
 To continue our success, the CIS faculty unit must grow and maintain 
balanced ties to all its related disciplines.  Only then can it benefit from the cross-
fostering of ideas in various research and teaching agendas while contributing 
value in return to each of the other disciplines.  CIS will, therefore, contribute in a 
balanced way to different strategic areas at UC Merced, for example, through 
links to Engineering, Biological Sciences, and Management.  CIS will continue to 
serve as a hub of scientific and academic integration amidst the exceptional 
intellectual synthesis that promises to make UC Merced unique within the 
University of California system, and among universities around the world. 
 
1. The Challenges 
The Cognitive and Information Sciences faculty unit has gotten off to a strong 
start, yet challenges lie ahead.  We need to: 
 


• obtain faculty positions to fill gaps and expand areas of strength  
• obtain faculty positions devoted to teaching in the Cognitive Science 


major 
• hire faculty who will actively seek and obtain extramural funding  
• acquire adequate research space for faculty and graduate students 
• fortify our stand-alone PhD program (proposal currently under review) 
• strengthen ties to the School of Engineering 
• build bridges to the School of Natural Science 
• ensure that our program has strengths in multiple sub-areas of Cognitive 


Science 
• improve recruiting efforts for undergraduate and graduate students 
• expand research opportunities for students from underrepresented 


groups 
 
2. The Strategy  
By raising the Cognitive and Information Sciences faculty unit as a beacon of 
excellence within UC Merced, a large and diverse array of related disciplines 
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will be similarly raised with it. Due to its integration of varied researchers across 
the campus in their joint endeavor to study the function of natural systems, 
brains, and artificial minds, programs such as computer science, psychology, 
economics, management, and the biological sciences will all benefit from an 
institutional commitment to CIS. 
 
2.1 Cognitive and Information Sciences Faculty 
 The CIS faculty unit consists of 10 core faculty members, as well as 24 
affiliate faculty members (listed elsewhere).  The 10 core members come from 
a variety of disciplines that intersect computation and cognition: 
Yihsu Chen (Assistant Professor of Environmental Economics and Engineering, 


and Geography, SSHA and SoE) 
Chris Kello (Associate Professor of Cognitive Science, SSHA) 
Paul Maglio (Associate Adjunct Professor of Cognitive Science, SSHA) 
Teenie Matlock (Associate Professor of Cognitive Science, SSHA) 
David Noelle (Assistant Professor of Cognitive Science and of Computer Science 


and Engineering, SSHA and SoE) 
Michael Spivey (Professor of Cognitive Science, SSHA) 
Peter Vanderschraaf (Associate Professor of Philosophy, SSHA) 
Anthony Westerling (Assistant Professor of Environmental Policy and 


Engineering, and Geography, SSHA and SoE) 
Art Woodward (Professor Emeritus of Psychology, SSHA) 
Jeff Yoshimi (Assistant Professor of Philosophy, SSHA) 
 
 
2.2 National Recognition of the CIS Faculty Unit 
 In the following section, we present metrics to begin documenting the 
overall national (and international) recognition among our 9 core active (non-
emeritus) CIS faculty, comprising 1 full professor, 3 associate professors, 1 
adjunct associate professor, and 4 assistant professors.  To make these 
performance metrics quantifiable (and eventually generalizeable), some details 
are unavoidably lost.  Note: The choice of some metrics may be revised in the 
future, perhaps as a shared template of performance metrics is adopted across 
multiple faculty units.  
 These metrics clearly demonstrate that the CIS faculty have research 
programs that exert great influence in their various fields.  These metrics also 
indicate that CIS faculty are successful at bringing in extramural funding, and that 
they receive awards for recognition in research and teaching. The first metric we 
report for our CIS faculty unit is the h index.2  For calculating h index among our 
CIS faculty, citation counts were obtained from scholar.google.com on 1/14/2010. 


                                                             
2 In 2005, J. E. Hirsch introduced an elegant (though imperfect for some disciplines) quantitative metric of 
a scientist’s impact on his/her field, the h index.  (In the scientometric literature, there are critiques, 
extensions and modifications of this metric, but debate over alternate versions has not been settled.)  The h 
index is calculated as the highest number N of published papers that have each been cited at least N times. 
For example, if a scientist has 14 papers that have each been cited 14 or more times, and his/her 15th most 
cited paper has not been cited 15 or more times, then that scientist’s h index is 14. 
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h index:   
• Overall mean h index for the 9 non-emeritus CIS faculty: 11.8 
• Full, mean h index: 26 
• Associate, mean h index: 14 
• Assistant, mean h index: 6 
 
Number of articles (co-)authored by non-emeritus CIS Faculty w/ >100 citations:  
22 
 
Number of CIS Faculty who have served as a member on a research grant 
review panel: 5  
 
Number of funded extramural research grants on which CIS Faculty are PI: 7 
 
Number of funded extramural research grants on which CIS Faculty are co-PI: 
9 
 
Sum total costs of current extramural research grants to CIS Faculty: ~$3.28M 
 
Number of Journal Editor or Associate Editor positions among CIS Faculty: 4 
 
Number of Journal Editorial Board positions among CIS Faculty: 7 
 
Number of official positions held by CIS Faculty in Scientific Societies: 6 
 
Total number of invited presentations by CIS Faculty in 2009: 49 
 
Number of academic awards/honors for CIS Faculty in 2009: 7 
 
Number of academic awards/honors for grad students of CIS Faculty in 2009: 8 
 
 
 
2.3 Vision for the Future 
 When college seniors the world over ask where they should do graduate 
work in cognitive science, their faculty advisors will rattle off the top PhD 
programs in Cognitive Science, and it will sound like this: UCSD, Johns 
Hopkins, Edinburgh, Indiana, MIT, Brown, Rochester, Washington University, 
Carnegie Mellon, and UC Merced.  Our goal of being a top ten program is 
coming to fruition as a result of rapidly increasing visibility, award-winning 
faculty, robust research strengths, and success in extramural funding.  Our 
quick rise to this status is aided by the fact that the number of Cognitive 
Science PhD programs is still considerably smaller than the number of PhD 
programs in more traditional fields (e.g., Computer Science, Psychology, etc.), 
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and by the fact that our PhD program is one of only two such doctoral programs 
on the west coast (along with UCSD).   
 Being a top ten program in Cognitive Science will yield many positive 
outcomes, especially for our students. Our undergraduates will be admitted to 
well-known Cognitive Science PhD programs, such as MIT or UCSD, or obtain 
profitable industry jobs, especially in companies in nearby Silicon Valley.  The 
latter is a likely outcome for many of our students given current hiring trends.  
Many high tech companies are beginning to employ large numbers of service 
scientists (applied cognitive scientists with expertise in programming and 
management) in the coming decade.  For instance, IBM is hiring thousands of 
individuals in this area to secure its position as a world leader in service 
science, management and engineering. To ensure they will have service 
scientists to hire, IBM has been providing seed money and establishing 
partnerships with universities worldwide, such as UC Berkeley, UCSC, and 
throughout Europe and China. (See past issues of Business Week and 
Computer World.) (For other benefits, see section 3.) 
 UC Merced’s Cognitive and Information Sciences group is becoming one 
of the signature badges of honor for the campus and the UC system, with 
considerably less investment than would be needed for building such prestige 
in other disciplines already represented at most universities. Essentially, 
institutional investment in CIS is a “low-hanging fruit” with enormous pay-off 
that will spread beyond its core faculty members to its affiliate members and to 
connected disciplines, including Computer Science, Biology, Philosophy, 
Psychology, Economics, and Management.  As CIS is an interdisciplinary hub 
that connects SSHA with the Schools of Engineering and Biological Sciences, it 
both benefits from and adds to the synergistic activities across fields, thus 
feeding back to the various supporting disciplines, improving their own visibility 
and prestige in return.  Thus, institutional support that goes to CIS is naturally 
multiplied and amplified into support for several  neighboring disciplines, 
maximizing the scientific reputation of UC Merced in multiple fields. As an 
example of UC Merced’s growing scientific reputation, while Professor of 
Cognitive Science, Teenie Matlock, was President of the UC Merced chapter of 
Sigma Xi (The Scientific Research Society) in 2009, UC Merced was one of 
only six universities nationwide awarded a Sigma Xi Certificate of Excellence 
for exceptional chapter activity, innovative programming, and community 
leadership.  In addition, Michael Spivey was awarded Sigma Xi’s highly 
prestigious William Procter award for distinction in research (previous recipients 
include Stephen Jay Gould, Herbert Simon, and Margaret Mead). From efforts 
like this, there will soon come a day when any UC professors who suggests 
that UC Merced ought to be “a small undergraduate liberal arts college” won’t 
simply be seen as rude or insensitive, but patently and obviously wrong. 
 
 
2.3 Mission 
Through its scientifically rigorous integration of a variety of theoretical 
frameworks and methodological approaches in the study of intelligent behavior, 
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the Cognitive and Information Sciences Faculty Unit is an interdisciplinary hub 
that both draws from and gives back to the research and education strengths 
that are growing at UC Merced throughout the Social Sciences, Humanities and 
Arts, Engineering, and Biological Sciences.  This symbiotic relationship will 
quickly and inexpensively place Cognitive and Information Sciences among the 
top ten Cognitive Science programs in the world. 
 
 
3. Goals and Strategies 
Strengths. There are four emerging areas of research strength in the Cognitive 
and Information Sciences faculty unit at UC Merced.  Each provides multiple 
routes for multidisciplinary interaction, and together they form the foundation on 
which expansion will be based.  Our productivity in these research areas has 
already generated considerable national and international interest in our 
Cognitive and Information Sciences group. Over the next few years, we aim 
specifically to build on these strengths with three of our six requested hires 
(Cognitive Science & Technology, Computational Linguistics, and Visual 
Perception). 


 
1.   Computation, e.g., neural networks and dynamical systems (Kello, 


Noelle, Spivey, Yoshimi), simulation and forecast techniques (Chen, 
Vanderschraaf, Westerling), distributed cognition (Maglio), statistical 
methods (Woodward, Westerling)  
CIS Affiliates: machine learning (M. Carreira-Perpiñán, S. Newsam), 
Bayesian reasoning (E. Heit) 
 


2.   Cognitive Technology, e.g., artificial intelligence (Kello, Maglio, Noelle), 
service science (Maglio), human-computer interaction (Matlock, Maglio) 
CIS Affiliates: robotics (S. Carpin, M. Kallman) 
 


3.   Perception and Action, e.g., spatial cognition (Matlock), visuomotor 
processing (Spivey), dynamical analysis of cognitive performance (Kello), 
cognitive neuroscience (Noelle), phenomenology (Yoshimi) 
CIS Affliates: computer vision (S. Newsam, M-H.Yang) 
 


4.   Language, e.g., linguistics (Matlock), speech production (Kello), 
sentence comprehension (Spivey), philosophy of mind (Yoshimi) 
CIS Affiliates: child language use (Y. Dunham) 
 


Weaknesses. The weaknesses that our faculty unit experiences result from 
slowed growth and financial support during the present budget crisis.  Our 
primary weakness is that there are gaps in our coverage of important fields 
under the umbrella of CIS. A related weakness is that, due to enormously 
heavy service loads and highly active participation and leadership in School, 
UCM, and Senate committees, CIS faculty have precious little time to service 
the undergraduate and graduate programs. Despite these drains on faculty 







 30 


time, and due to heroic efforts on the part of CIS faculty, our current coverage 
of CIS fields is sufficient for our faculty unit and our graduate group to display 
the necessary cohesion to garner praise from colleagues all over the globe. 
While we have also been successful at recruiting highly competitive graduate 
students, the need still looms large for making hires that can fill the gaps in our 
coverage.  In previous strategic plans for the Cognitive Science group, great 
emphasis was placed on hiring in Cognitive Neuroscience, Philosophy of Mind, 
and Spatial Analysis. Accordingly, over the next few years, we aim specifically 
to fill in our gaps with the other three of our six requested hires in these areas. 
These three areas are critical to our research and teaching, yet CIS currently 
has only 1 or 2 faculty experts in each.  
 
Opportunities. Many unique opportunities result from sustaining a 21st Century 
Cognitive and Information Sciences Program at UC Merced.  Unique 
interdisciplinary research collaborations, which would be difficult or impossible 
at many other universities are naturally emerging among our core and affiliate 
faculty, who come from diverse backgrounds.  Similarly, our program produces 
rare interdisciplinary educational opportunities for undergraduates, such as 
project-based training that combines computer programming, statistical 
methods, data visualization techniques, systems design, experimental 
protocols, and experience with technologically advanced laboratory equipment.  
Undergraduate cognitive science courses and lab opportunities also allow other 
majors in SSHA to combine science with the arts or humanities in any number 
of interesting projects (e.g., interactive media and virtual reality; music 
perception; visual processing of art; discourse analysis of literary works; 
comparative linguistics). They also provide students from Natural Sciences 
(NS) and the School of Engineering (SoE), such as those majoring in biology 
and computer science, the opportunity to take social science classes related to 
their interests (e.g., Introduction to Cognitive Science, Artificial Intelligence, 
Neural Networks, Cognitive Neuroscience).  
          Graduate training in Cognitive and Information Sciences can prepare 
PhD’s for academic posts not only in cognitive science departments but also in 
computer science departments, information science departments, psychology 
departments, philosophy departments, linguistics departments, and, as well as 
for industry positions in areas related to cognitive engineering, data mining, and 
machine learning.  Cognitive Science training on our campus can also benefit 
students from underrepresented groups.  Many of our Cognitive Science 
undergraduate majors are from ethnically diverse backgrounds or are women.  
The low representation of women and other minorities (below 10 percent) is 
viewed as a problem in cognitive science departments and programs across 
the country, and among members of the Cognitive Science Society.   
 
Threats.  The key threat that we see lurking in the future is one that would 
severely affect many faculty groups on campus, not just CIS.  The threat of UC 
Merced being demoted to the status of an undergraduate liberal arts college, if 
its research reputation were to dwindle and/or it had not graduated enough 
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PhDs by 2013, would be simply devastating.  The campus would experience a 
mass exodus of its most world-renowned faculty. The primary (and most 
affordable) solution to this threat is a substantial increase in graduate student 
support campus-wide.  Without high-quality graduate students in our faculty 
laboratories, the scientific research that maintains our national and international 
reputation will inevitably fade.  Our best graduate applicants understandably 
express concern when they learn that UC Merced offers little in the way of 
university fellowships, imposes exorbitant non-resident graduate tuition fees, 
and provides no office space for graduate students (often forcing them work at 
a desk in a public space, rather than risk interfering with laboratory data 
collection by sharing a desk in the lab during a human cognition experiment.)  
In order to avoid being relegated to an undergraduate liberal arts college in the 
future (and thereby losing all of its highest-quality faculty), it is critical that UC 
Merced invest heavily in its graduate student community.   
 
 
3.1 Research Opportunities and Funding 
 Although most academic programs generally seek research funding from 
one or two basic sources, research projects in the Cognitive and Information 
Sciences faculty unit routinely draw from a wide variety of external research 
funding sources, including grants from: 
 


• government institutions  
  NSF, NIH, NOAA, NASA, DARPA, USDA, California Energy 
Comission 
• private institutions  
  McDonnell, Sloan, Glushko-Samuelson Foundation 
• University of California partnerships  
  UCOP Digital Media Discovery Grants, CITRIS   
• local industry groups and high-tech companies  
  HP, IBM Research, Google 


 
 Our Cognitive and Information Sciences graduate group (proposal under 
review) is a natural candidate for a training grant (such as an NIH T32, an NSF 
IGERT, or an NSF GK12) that would include fellowships for graduate students 
and postdocs, conference travel funds, and funds for a colloquium budget.  We 
are in an excellent position to pursue such funding because our faculty have an 
impressive track record of external support.   


In 2008, the Glushko-Samuelson Foundation provided a generous gift of 
50,000 dollars to cognitive science faculty to boost the visibility and support 
activities centered around cognitive science at UC Merced.  The gift, which was 
intended to last for three years, has supported the following activities for the 
past two years: 


 
1) Distinguished Cognitive Scientist award and visit.  This high-profile event 


attracts faculty, students, as well as members of the Merced community, 
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to a lecture and reception to showcase important advances in cognitive 
science that have an impact on everyday life.  The 2008 recipient of the 
Distinguished Cognitive Scientist award was Professor George Lakoff of 
UC Berkeley Linguistics Department.  The 2009 recipient was Linda B. 
Smith of University of Indiana Cognitive Science Program.  The 2010 
recipient is Michael Mozer of University of Colorado, Boulder Cognitive 
Science Institute and Computer Science Department.  With each visit, 
faculty and graduate students have the opportunity to meet and discuss 
their research with a well-established leading cognitive scientist. 
 


2) Mind, Technology, and Society (MTS).  This weekly talk series brings in 
experts from cognitive science and related areas, including 
neuroscience, linguistics, philosophy, computer science, and information 
sciences, to present their work to a combined graduate seminar (COGS 
250) and faculty audience.  These well-attended lectures also bring in 
undergraduates and researchers from the School of Natural Sciences 
and the School of Engineering.  MTS keeps UCM cognitive scientists 
and colleagues apprised of recent developments in the cognitive science 
and related fields and provides graduate students the opportunity to 
network. 


 
3) Conference travel funds for students.  These funds enable UC Merced 


graduate students to attend and present their research at the annual 
Cognitive Science Society meeting.  This enables our students to 
acquire peer-review of their work in a richly interactive conference 
atmosphere.  It also provides the opportunity to network with leading 
figures in the field, and to interact with other cognitive science students. 


 
4) Best Cognitive Science Project.  Funds are also available (but have not 


yet been used) to award an undergraduate and a graduate student an 
award for an outstanding research project in UCM Research Week.  
Such awards ensure that the campus maintains a strong emphasis on 
research at all levels of education, and to increase visibility of the 
campus in the community. 
 


 
This honor bestowed upon the cognitive science group by the Glushko-
Samuelson Foundation demonstrates confidence in our efforts to rapidly build a 
world-class program in cognitive science. The donor provided comparable gifts 
only to cognitive science programs at UC Merced, UCSD, Johns Hopkins, and 
UC Berkeley. We look forward to future interactions with this foundation and 
other private philanthropic organizations. 
 
3.2 Teaching Opportunities and Enrollment 
            UC Merced Cognitive Science has gained the attention of cognitive 
scientists worldwide since its inception in 2004-5.  When the campus opened a 
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year later, cognitive science courses instantly attracted students who were 
intrigued by interdisciplinary training in human behavior, biology, and 
technology. In early 2005, a make-shift cognitive science emphasis track under 
SCS was created.  In 2007, the bonafide Cognitive Science majors, BA and 
BS, were created to meet student demand.   A minor in Cognitive Science was 
also crafted and approved. 
            Though the number of cognitive science majors may never be as large 
as the more traditional majors, such as psychology or political science, the 
number of cognitive science majors at UC Merced is already impressive.  There 
are already 77 COGS majors and 22 COGS minors (January, 2010), making 
Cognitive Science the fourth largest major in SSHA and one of the top 10 
majors on the campus). Moreover, as is the case at UCSD and UC Berkeley, 
which offer cognitive science undergraduate programs, our courses function as 
service courses for students in other areas, including biology, computer 
science, and psychology. Our courses contribute to a variety of programs.  In 
fact, some COGS classes are cross-listed with other areas, in particular, COGS 
123/CSE 173, COGS 125/CSE 175, COGS 153/MGMT 153, COGS 152/MGMT 
150, and COGS 141/PSY 162. 
              Student interest in cognitive science is evident in robust course 
enrollments in COGS courses. Note that our courses are often capped because 
we do not have a sufficient number of TAs or because of limited room size 
(e.g., COGS 1, Fall 2009, COGS 5, Spring 2010). We routinely find ourselves 
forced by the administration to turn students away who want to add our 
courses.  This actually produces a form of catch-22, whereby we have 
insufficient TAs to expand the undergraduate enrollment in a course, and then 
with those courses not expanded in size, there is no clear evidence for the 
need to increase the number of TAships next time (thus hindering growth of the 
graduate program as well). 
 
Undergraduate Training. Over the next three years, we would like to continue to 
offer our more popular undergraduate COGS courses for majors and non-
majors, for instance, COGS 1 (Introduction to Cognitive Science), COGS 5 
(Introduction to Linguistics), COGS 105 (Cognitive Science Research 
Methods), COGS 152 (Service Science), COGS 159 (Metaphor and Thought), 
COGS 153 (Judgment and Decision Making), COGS 123 (Computational 
Cognitive Neuroscience).  Several of these courses are requirements for the 
major or minor.   
           However, despite the growing interest in cognitive science, we are 
understaffed and cannot possibly meet student demand.  Not being allowed to 
make a new hire for two years has kept us from offering several courses we 
need to offer. Note that only three Cognitive Science related faculty teach 
exclusively Cognitive Science courses and manage the day-to-day 
business of its major (Kello, Matlock, and Spivey).  All other faculty who teach 
Cognitive Science courses have substantial teaching and program-
development commitments in other disciplines as well.  For example, Yoshimi 
also teaches in Philosophy and manages its minor, and Noelle also teaches in 
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Computer Science & Engineering and contributes to its strategic planning.  
These circumstances place restrictive limitations on COGS offerings.  A larger 
teaching staff is critically needed so we can cover courses that we have been 
unable offer, for instance, COGS 128 (Cognitive Engineering), COGS 154 
(Cognitive Science Applications for Management), COGS 175 (Spatial 
Cognition), COGS 130 (Cognitive Neuroscience), in addition to courses that 
need to be developed, for instance, Introduction to Computational Linguistics, 
Perception and Action, and Seminar in Visual Processing. Note that these 
courses would serve other majors beside CIS, i.e. Computer Science, 
Management, and Biology.  
            To meet our students’ diverse needs and ensure their success in 
graduate school and the job market, we will propose new emphasis areas for 
the Cognitive Science BA and BS in 2011.  For the BS, plans include 
emphases in Cognitive Engineering and in Neurobiology.  For the BA, current 
plans include emphases in Philosophy of Mind and in Linguistics.  The 
Linguistics emphasis will meet the needs of UC Merced students with an 
interest in language.  As linguistics is a pillar of cognitive science, our faculty 
plan to develop additional courses in this area.  We currently offer Introduction 
to Language and Linguistics (COGS 5) and Metaphor and Thought (COGS 
159). Other emphases to be discussed include Service Science. 
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Graduate Training. Last year we generated a proposal for a new standalone 
PhD in Cognitive and Information Sciences.  The proposal is now under review, 
and once CCGA and WASC approval is achieved, cognitive science faculty will 
no longer be members of the Cognitive Science emphasis track within the 
Social and Cognitive Sciences (SCS) graduate group (current status).   


Faculty are currently teaching a minimal slate of CIS graduate courses, in 
particular, COGS 201-202 (Cognitive Science Foundations I & II), COGS 203 
(Introduction to Neural Networks in Cognitive Science), COGS 223 
(Computational Cognitive Neuroscience), COGS 250 (Mind, Technology, and 
Society colloquium series), and COGS 285 (Topics in Philosophy of Cognitive 
Science). There are currently 12 students in the Cognitive Science portion of 
the special emphasis graduate group in Social and Cognitive Sciences.  It is 
expected that these students will choose to transition into the stand-alone CIS 
graduate program. 


As CIS becomes a standalone graduate program and enrollment 
increases, CIS faculty will need to spend more time teaching CIS graduate 
courses and training CIS graduate students. The potential for continued growth 
in a CIS graduate program is evidenced by our success in actively recruiting 
students (e.g. through our website and by creating and distributing pamphlets 
and other materials at the annual Cognitive Science Society meeting and to 
undergraduates in departments of cognitive science, psychology, linguistics, 
philosophy, and computer science nationwide3). An example of a looming need 
is for CIS faculty to develop and teach a Computational Modeling Foundations 
graduate course (COGS 206). New faculty hires in CIS will fulfill this need and 
others related to serving the CIS graduate program.  
   
 
3.3 Interdisciplinary Opportunities 
Cognitive and Information Sciences at UC Merced has demonstrated a firm 
commitment to excellence in interdisciplinary research.  Several of our faculty 
conduct research or collaborate with scientists in other disciplines, especially with 
faculty in the School of Engineering.  For example, a psycholinguist is 
collaborating with a computer scientist to develop virtual agents that gesture and 
communicate “naturally.”   An engineer studying pattern recognition is connecting 
with a vision researcher who conducts eye-movement recordings. A cognitive 
linguist with expertise in conceptual semantics is collaborating with a 
psychologist studying visually-guided reaching movements. An expert in 
judgment and decision-making is collaborating with a political scientist on ballot 
propositions.  And a computational neuroscientist exploring neural network 
modeling is interacting with a neurophilosopher experimenting with dynamical 
systems theory.  And there is clear potential for novel inter-group collaborations 
in the future, including topics such as bioethics, political philosophy, and 
geographic information systems.  With additional hires in the areas listed in the 
next section, there will be dozens of robust interdisciplinary research 


                                                             
3 See our website and the recruiting pamphlet at http://cogsci.ucmerced.edu 
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collaborations, extramural funding opportunities, and educational initiatives that 
span SSHA, Engineering, and Biological Sciences.  
 We will continue to initiate and foster interdisciplinary opportunities in 
teaching, research, and extramural funding.  Within SSHA, we highlight our 
support for growth in the number of Philosophy faculty. Just as there are many 
synergies between Philosophy faculty and Cognitive Science faculty in CIS, 
additional Philosophy faculty would provide many course opportunities for 
Cognitive Science majors and indeed all other majors around the university.   We 
also would like to establish connections with other colleagues in the humanities.  
Hiring a computational linguist would allow us to make this bridge.  Hiring in the 
area of cognitive engineering and spatial analysis would make for interesting and 
unique connections for research with Maurizio Forte in virtual heritage. In Natural 
Sciences, we support growth in neuroscience. Hiring a cognitive neuroscientist in 
the next three years will round out undergraduate Cognitive Science offerings 
and encourage interaction between Biology and Cognitive and Information 
Sciences.  In the School of Engineering, we continue to offer support for hires 
that open up new lines of interdisciplinary research, including intelligent systems, 
information sciences, design, and data analysis.  Achieving a critical mass of 
such cognitive and computational scientists would help UC Merced achieve one 
of the five core goals it outlined in its 2009 Strategic Vision, to “build 
internationally renowned, multidisciplinary expertise in cognitive science and 
intelligent systems that leverages UC Merced’s expertise in the natural and 
applied sciences, engineering, humanities and arts.”  One of the objectives of 
that core goal is to “establish the Cognitive Science and Intelligent Systems 
Research Institute (CSISRI).” 
 
 
3.4 Faculty Development for 2010-2013 
Our strategy for hiring new faculty is justified by our undergraduate enrollment 
numbers (Cognitive Science is the 4th most popular major in SSHA), but those 
teaching needs are not the primary motivation for our planned hires.  Our 
strategy for hiring new faculty is primarily motivated by an identification of our 
strengths and boosting them to secure our top ten status in cognitive science 
programs worldwide. Table 1 outlines our optimal strategy for growth of the CIS 
faculty unit in ways that will capitalize on these existing strengths, most 
importantly, and will also fill in gaps in our coverage of research and teaching 
areas.  Over the next three years, we wish to increase our core faculty by six 
FTEs. 
 
 


Table 1. Strategic Faculty Searches for the Next Three Years: 
2010-2011: i) Cognitive Science & Technology, ii) Cognitive Neuroscience 
2011-2012: iii) Computational Linguistics, iv) Philosophy of Mind 
2012-2013: v) Visual Perception, vi) Spatial Analysis   
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 These six positions are sought over the course of the next three years 
into 2013, with the first two searches to take place during the 2010-2011 
academic year.  We note at the outset that each of these positions has some 
potential to be a cross-school or cross-area appointment, although ideally each 
search should have some flexibility in this regard.  We intend to include broad 
interests on search committees, including representatives from both SSHA and 
the School of Natural Sciences for the Cognitive Neuroscience search and 
including representatives from both SSHA and the School of Engineering for 
the Cognitive Science & Technology search, for example.  During all of these 
searches, extra measures will be taken to solicit applications from women and 
minorities. 
 
 
 
Cognitive Science and Technology (2010-2011) 
Level: Assistant or Associate 
  
Goal: We intend to hire an applied cognitive scientist to expand our existing 
strength in technological and computational aspects of CIS, facilitate industry 
cooperation, strengthen ties with Virtual Heritage/SSHA and CSE/SoE. Our last 
faculty recruitment effort (search began 2007-8) focused on a Cognitive 
Engineering hire.  The search was nearly successful.  A hiring case for a 
candidate with expertise in both human-computer interaction (HCI) and visual 
perception achieved majority faculty support when the position was “deferred” 
by administration in response to the economic crisis.  Freezing this position has 
crippled our plans to steadily advance our curricula into cognitive science 
applications to technology, and adversely affected our undergraduates.  Many 
students pursue the cognitive science major because they are interested in the 
development and use of technological applications, and more generally, applied 
cognitive science.  For some, expertise in this area is key to employment 
opportunities.  (Comparison point: UC Berkeley Cognitive Science majors often 
obtain jobs in industry, for instance, Google and Yahoo!)  Our students continue 
to ask when COGS 128 (Cognitive Engineering) will finally be offered, and we 
hope to be able to meet their needs soon. 
 
Possible research strengths: Human-computer interaction, cognitive robotics, 
visualization, motor control, attentive user interfaces, virtual environments. 
 
Possible teaching contributions: Cognitive Engineering (UG), Perception and 
Action (UG), Computational Modeling Foundations (Grad), Cognitive Robotics 
(Grad). 
 
Possible research synergies: Matlocks’ human-computer interaction, Maglio’s 
work on service science and virtual environments, Kallmann’s (CIS Affiliate) 
work on artificial intelligence, Newsam’s (CIS Affiliate) work on pattern 
recognition, Noelle’s work on computational neuroscience, Carpin’s (CIS 
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Affiliate) work on robotics and motion path planning, and Kello’s work on 
computational neuroscience and virtual environments.  
 
Estimated start-up: ~$125K 
 
Expected lab space requirements: one 20’X20’ room and one 10’X10’ room 
 
Cognitive Neuroscience (2010-2011) 
Level: Assistant   
 
Goal: We intend to hire a cognitive neuroscientist to fill a gap in our coverage, 
most likely using electrophysiological methods (EEG) to study the neural bases 
of cognition, broadly speaking. EEG methods are inexpensive and feasible 
relative to brain imaging, and hiring a cognitive neuroscientist trained in a 
cognitive science or psychology department would be far cheaper (particularly 
regarding start-up package) than hiring a similar individual trained in biology or 
related departments. Last year, a neuroscience candidate was recruited as a 
target of opportunity (UC Presidential Postdoc) through SoNS. The candidate 
was transferred to SSHA to be hired as part of the CIS faculty, but our offer was 
declined because the start-up package was much smaller than the candidate 
expected. A candidate with a cognitive science background would of course need 
sufficient lab space, but would have start-up expectations more in line with SSHA 
budget constraints. 
 
Possible research strengths: Learning, memory, motor system, attention.  
 
Possible teaching contributions: Potentially easing the teaching burden in the 
campus’s most impacted major, Biology, this FTE could teach Neuroscience 
(UG), Cognitive Neuroscience (UG), and Proseminar in Cognitive Neuroscience 
(Grad). 
 
Possible research synergies: For this position, there is great potential for fruitful 
collaboration with the computational cognitive neuroscience work of Noelle 
(SoE/SSHA), as well as with the neural network and dynamic systems 
modeling work of Kello, Yoshimi, and Spivey (all SSHA).  
 
Estimated start-up: ~$200K 
 
Expected lab space requirements: one 20’X20’ room and one 10’X10’ room 
 
 
Computational Linguistics (2011-2012) 
Level: Assistant   
 
Goal: We intend to hire a cognitive and information scientist with a solid 
background in linguistic theory in addition to training in computational and/or 
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experimental methods. This hire is likely to be relatively inexpensive, and require 
little or no lab space. This position will expand our existing strengths in 
Computation and in Language, and strengthen ties with SoE, perhaps in 
research areas such as automated speech recognition, data mining, and 
cryptography. 
 
Possible research strengths: statistical natural language processing, corpus 
analysis, latent semantic analysis, speech recognition, speech perception, 
natural language understanding. 
 
Possible teaching contributions: COGS 5, Introduction to Language and 
Linguistics; COGS 180, Topics in Cognitive Science; Computational Modeling 
Foundations (Grad), and will develop new undergraduate and graduate courses, 
including Introduction to Computational Linguistics. 
 
Possible research synergies: Matlock’s research in cognitive linguistics, Kello’s 
work on speech and reading models, Spivey’s research on sentence 
processing, Newsam’s (CIS Affiliate) research on data mining, Carreira-
Perpiñán’s (CIS Affiliate) work on speech processing, and Yoshimi’s research 
on philosophy of mind. 
 
Estimated start-up: ~$80K 
 
Expected lab space requirements: one 10’X10’ room 
 
 
 
Philosophy of Mind (2011-2012) 
Level: Assistant.   
 
Goal: We intend to hire a philosopher who will fill a gap in our coverage of the 
cognitive and information sciences, where we currently have only two faculty with 
relevant expertise.  Recently, a great many philosophers of mind have begun 
synthesizing experimental findings from cognitive science and neuroscience, and 
applied results from robotics and artificial intelligence, to formulate and support 
their logical arguments for various theories of how the mind works.  By hiring in 
the area of Philosophy of Mind, we simultaneously smooth out potholes in CIS’s 
ability to teach enough courses in this important area and lay the groundwork for 
what will eventually become a full-fledged Philosophy program of its own at UC 
Merced in the future.  This hire would be comparatively inexpensive, and would 
require little or no lab space.  
 
Possible research strengths: agency, moral psychology, mental causation, 
metaphysics of mind, bioethics, perception, personal identity, animal cognition, 
concepts, embodied cognition. 
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Possible teaching contributions: Introduction to Philosophy (UG), Introduction to 
Logic (UG), Philosophy of Mind (UG), and perhaps develop new courses such 
moral psychology, bioethics, free will and agency, metaphysics of mind, or 
animal cognition (UG or Grad). 
 
Possible research synergies: Yoshimi’s research on consciousness and 
dynamical systems, Vanderschraaf’s research on moral and political 
philosophy, Noelle’s research on cognitive control, and Spivey’s research on 
unconscious perception. 
 
Estimated start-up: ~$50K 
 
Expected lab space requirements: none 
 
 
Visual Perception (2012-2013) 
Level: Assistant or Associate   
 
Goal: We intend to hire a vision scientist who will expand our existing strength in 
Perception & Action, and may strengthen ties to both the School of Natural 
Sciences (potentially assisting with the teaching burden of the impacted Biology 
major), and the School of Engineering, with potential connections to computer 
vision research. 
 
Possible research strengths: visual perception, visuomotor coordination, visual 
neuroscience, computer vision 
 
Possible teaching contributions: COGS 140/PSY 161 Perception (UG), COGS 
141/PSYCH 162 Visual Perception (UG), and perhaps develop new graduate 
courses such as Visual Neuroscience (Grad), and/or Computational Approaches 
to Human Visual Perception (Grad). 
 
Possible research synergies: Noelle’s research in computational cognitive 
neuroscience, Spivey’s research in eye movements and visual cognition, 
Matlock’s work in spatial language, Newsam’s and Yang’s (CIS Affiliates) work 
in computer vision, and Kallman’s (CIS Affiliate) work in motion path planning. 
 
Estimated start-up: ~$100K 
 
Expected lab space requirements: two 10’X10’ rooms (possibly shared with 
pre-existing) 
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Spatial Analysis (2012-2013) 
Level: Assistant  
 
Goal: We intend to hire a spatial analysis scientist who will fill a gap in our 
coverage of cognitive and information sciences, providing connective bonds 
between our own faculty with expertise in areas such complex systems, ecology, 
neural networks, and statistics, and may strengthen ties to other areas in SSHA 
and SoE, such as virtual heritage, geographic information systems, cluster 
analysis, and geocomputation. 
 
Possible research strengths: computational geography, complex systems, spatial 
statistics, ecology, archaeology 
 
Possible teaching contributions: This hire could develop new courses such as 
Geographic Information Systems (UG), Introduction to Complex Systems (UG), 
Complex Systems Analysis (Grad), and Computational Modeling Foundations 
(Grad). 
 
Possible research synergies: Westerling’s research on ecological systems 
analysis, Chen’s research on economic systems analysis, Vanderschraaf’s 
work on evolution of conventions, Guo’s (CIS Affiliate) work on 
geocomputation, as well as Forte’s (CIS Affiliate) and Aldenderfer’s (SSHA 
Dean) work related to geographic information systems. 
 
Estimated start-up: ~$80K 
 
Expected lab space requirements: one 10’X 10’ room (possibly shared with pre-
existing) 
 
 
3.5 Finances 
The Cognitive and Information Sciences faculty have an outstanding record of 
extramural funding, as summarized in section 2.2.  Continuing to aggressively 
seek grants from NSF, NIH, DARPA, NASA, NOAA and other agencies will help 
us to provide excellent training to students in our labs and sustain our ability to 
conduct world-class research in the years to come.  The following trends also 
ensure that our Cognitive and Information Sciences faculty unit will thrive: 
 


• Enrollments in COGS courses are high at UC Merced (Section 3.2). 
• Nearly 200 new Cognitive Science related undergraduate programs or 


departments have been established at universities in the past 20 years, 
including 106 departments and programs in the U.S. alone (e.g., UCSD, 
MIT, Johns Hopkins, Indiana University, University of Rochester).  Thus, this 
interdisciplinary topic has significantly more visibility and recognition than it 
used to.  
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• At the same time, the small number of actual PhD programs related to 
Cognitive Science make it quite achievable for us to secure a top ten 
position among them. 


• Cognitive Science majors are rapidly increasing at other UC campuses 
(e.g., there are currently over 400 majors at UCSD). 


• More and more cognitive scientists are needed in the work force in the 21st 
Century, especially those with additional strengths in computer science and 
engineering, management, or neurobiology. 


 
Based on the growing popularity of cognitive science as well as hiring trends, we 
anticipate as many as 240 Cognitive Science majors at UC Merced by 2013. This 
could mean as many as 100 students in the Cognitive Engineering track (BS), 70 
students in the Neuroscience track (BS), and 70 students in the Cognitive Science 
BA in general.  (See Section 3.2 for planned emphases.)  And it will also mean 
new courses and larger enrollments in the courses we already have. 
 To cover the courses needed by undergraduate Cognitive Science students 
and graduate CIS students, and to continue to provide service courses to other 
groups on the campus, including the impacted Biology major, we will need by 2013 
a total of 14 Cognitive and Information Sciences faculty, counting our current 8 
non-emeritus non-adjunct faculty plus the 6 requested hires. 
 In addition to administrative funding for faculty lines, we will continue to 
vigorously pursue extramural funding. Extramural funding will enable the Cognitive 
and Information Sciences faculty unit to develop innovative, interdisciplinary 
projects with colleagues in SSHA, such as Virtual Heritage and Geographic 
Information Systems, as well as with colleagues in Engineering and Natural 
Sciences.  Several cross-school funded collaborations have already been 
established. For instance, Marcelo Kallmann has set up a motion capture 
laboratory with Teenie Matlock, Shawn Newsam, Stefano Carpin, and other 
faculty.  The lab is useful to several other cognitive scientists and engineers at UC 
Merced, including Michael Spivey and David Noelle, as well as researchers who 
study virtual heritage and second life, including Maurizio Forte. As another 
example, Stefano Carpin, Marcelo Kallmann, Teenie Matlock, Shawn Newsam, 
and David Noelle were recently granted an NSF MRI award to purchase two 
humanoid robots, and related equipment, in order to study embodied models of 
human cognition and techniques for human-robot interaction (HRI).  Extramural 
funding will also help support graduate students so they are not permanent 
teaching assistants.  And it will help provide undergraduate students with research 
opportunities they need to succeed after graduation.  The enhancement of 
undergraduate training resulting from this research support will in turn increase 
enrollment of Cognitive Science majors.  Finally, the formation of a Cognitive 
Science and Intelligent Systems Research Institute (CSISRI), as recommended in 
the campus’s 2009 Vision Statement, can be the synergizing conduit for an even 
greater number of extramural funding proposals, graduate training grants, and 
center grants -- especially if some very small portion of the indirect costs from 
those grants is allowed to come back and support the Institute itself, so that it can 
quickly become self-sufficient. 
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I. Overview of group 
 
Humanities and World Cultures consists of three majors (Anthropology, History, 
Literatures and Cultures), three stand-alone minors (Arts, Writing, Spanish),  one 
cross-disciplinary minor (American Studies) and four programs (Foreign 
Languages, Global Arts Studies, Media Arts Program, World Heritage, Writing).   
It encompasses a variety of academic programs with a focus on the nature of 
human cultures and societies, the varieties of human cultural expression, as well 
as practice in the arts.  The distinctive experience of students in these fields is 
that they learn to read and critically analyze societies and cultures in relation to 
both general norms and patterns and particular sets of values and circumstances 
-- cultural specificity which mitigates against reductive approaches to social 
phenomena.  Furthermore, this critical engagement fosters empathy and 
understanding of other cultures vital in a global society. 
 
 We share common intellectual concerns which are addressed through a 
range of questions and methods.   These common questions involve the 
creation, preservation and understanding of our cultural heritage; studies of 
societies and cultures past and present; questions of justice, aesthetics, and 
ethics; religious or spiritual practices and beliefs.  We share common concerns 
with the construction and production of human culture – whether in the arts, 
political and social institutions – and processes of social and cultural change.  
The study of humanities and world cultures provides both tools for students to 
express their understanding of the world and critical and analytical perspectives 
within which those practices can be located.   
 
Most of our faculty are members of the Graduate Group in World Cultures; we 
also have faculty members participating in the Social and Cognitive Sciences 
Graduate Group, the Sierra Nevada Research Institute;  WCH faculty are 
involved with planning for cross-school programs in Environmental Science and 
in Spatial Analysis,  and  for a planned Spatial Analysis and Research Center.  
Within the UC system, faculty have been involved with UC Humanities Research 
Institute, the UC Institute for Research in the Arts, the Pacific Rim Research 
Group and UC-MEXUS. 
 
Humanities & World Cultures courses enrolled a total of 6138 students in 2009-
10; through the Writing Program in particular, we provide vital support for 
General Education, although all the fields in the program teach many students 
from other fields.  At the same time, we offer advanced training in key fields of 
human endeavor, that provide skills in imaginative and empathetic inquiry and 
critical analysis to prepare students for the world of the 21st century. 
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II. Snapshot 
 
 Senate 


Faculty 
Majors 
Spring 
10 


Minors 
Spring 
10 


Total Enroll 
2009-10 


Anthropology 4 18 11 433 


American 
Studies 


  1  


Arts (MAP) 1  47 789 
GASP 2   228 
History 5 72 31 546 
Literature 5 70 10 391 
Spanish 1  80 273* 
World 
Heritage 


1   64 


Writing 1  67 272** 
TOTAL (incl. 
all language 
and writing 


 
20 


 
160 


 
247 


 
6138 


*  Spanish courses included are only SPAN3, 4, 10, 11, 103, 105, 106, 141, 142, 
180 
 **   Writing courses included are only WRI 25, 30, 100, 125,130, 131, 150 
 
Senate Faculty  
Virginia Adan-Lifante 
Susan D Amussen 
Gregg Camfield 
Robin DeLugan 
Kevin Fellezs 
Maurizio Forte 
Jan Goggans 
Gregg Herken 
Kathleen Hull 
Ignacio Lopez-Calvo 
Sean Malloy 
Manuel Martin-Rodriguez 
Ruth Mostern 
Holley Moyes 
Robert Ochsner 
Sholeh Quinn 
Dunya Ramicova 
Linda-Anne Rebhun 
Cristian Ricci 
ShiPu Wang 
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III. Introduction 
 
 Mission and Vision 
 
The University of California has a three-fold mission of teaching, research, and 
service.  The mission of Humanities and World Cultures is to develop innovative 
undergraduate programs which provide training in the intellectual skills of 
particular fields, while emphasizing the connections among them.  Humanities 
and World Cultures locates the study of human societies and cultures in time and 
space, using methods ranging from textual, visual and musical analysis, archival 
and archaeological research, and participant observation; it teaches the practice 
of the arts – music, film, visual arts, and writing  – in relation to their history; 
language instruction provides students with important skills for interacting in a 
global context.    
 
Goals 
Our goal is to provide a model of intellectual excellence that values particular 
disciplinary traditions and artistic practices while exploring the ways those 
traditions interact and can fruitfully engage each other. Specifically we hope to: 


• Nurture junior scholars as they become intellectual leaders in their fields 
• Continue to recruit excellent scholars at the junior and senior level 
• Contribute to a model of interdisciplinary inquiry among undergraduates, 


graduate students and faculty. 
 
Opportunities & Challenges 
 
 A combination of established senior scholars and outstanding junior 
faculty with broad collaborative interests provides us with the opportunity to 
develop an innovative, intellectually rigorous set of undergraduate and graduate 
programs, while stimulating new areas of research for all faculty. 
 At the same time, both the graduate program in World Cultures (currently 
developing a full program tentatively called “Cultures and Society”) and all the 
undergraduate programs in HWC have created imaginative curricula with 
marginal resources.  If the University has been under-resourced, and SSHA 
relatively under-resourced in comparison with the rest of the University, HWC 
has been under-resourced within SSHA.  Four of our programs have only one 
ladder faculty; one has only two.  Of our approved majors, Literatures and 
Cultures is hindered in any attempts to expand to its original vision, as is History, 
and Anthropology is unable to meet its basic needs.  None are adequately able 
to provide enough course offerings that students may graduate within their major. 
This is neither intellectually nor practically sustainable. Most faculty teach a 
range of courses more common in regional universities than in our peer 
institutions, and many teach overloads or, via independent study groups, the 
equivalent of an overload class, to ensure students will have enough units to 
graduate in their major. As the number of students on our campus approaches 
5000, it will no longer be tenable to have key disciplines of the research 







 48 


university operating with such marginal resources.  Our undergraduate majors do 
not have an adequate range of electives, and in many areas, there are no ladder 
rank faculty available to teach required introductory courses when a faculty 
member goes on leave; in History and Anthropology, we have no one with 
expertise in the area of a required course.  In the absence of stable funding for 
lecturers, we need a critical mass of ladder faculty in each of our programs in 
order to support recognizable, sustainable, as well as intellectually defensible 
and compelling programs of study and research.  In addition, too many faculty 
are without colleagues in adjacent fields (conceptual, temporal or geographical, 
not just disciplinary), which hampers the development of our graduate program. 
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IV  Three year growth plan – overview 
 
 Over the next three years, we see the programs within HWC growing by 
slightly more than the overall growth in campus enrollment.   This estimate takes 
into account the expected shift in majors to SSHA from the sciences and 
engineering. If SSHA enrolls 55% of student majors in three years as is currently 
anticipated, we expect to enroll  c. 25% of SSHA majors, or about 600 majors.  
 
Three-year Projections Based on Major Enrollment for SSHA during AY2007-08 
and AY2008-09 


 
SSHA % UG 


Enrollment Remains 
Constant 


SSHA % UG Enrollment 
Increases to 55% Major 


Enrollment 
Frequency 


 


Major Enrollment as 
% of UG Enrollment 


 


Mean % of 
UG 
Enrollment 


Projected 
Major 
Enrollment 


Mean % of 
UG 
Enrollment 


Projected 
Major 
Enrollment 


Major 
Fall 


2008 
Fall 


2009 Fall 2008 
Fall 


2009 Fall 2012 Fall 2012 Fall 2012 Fall 2012 
ANTH 4 18 0.1591723 0.5625 1.8† 92 2.85 145 
ENGLISH/CW  46   2.3‡ 117 3.87 197 
HIST 64 75 2.5467569 2.34375 2.45 125 3.87 197 
LITC 51 73 2.0294469 2.28125 2.16    
MAP     0.65* 32 1.03 52 
SPANISH  21     1.5# 77 2.75 140 
SSHA 
Enrollment  1051    1675  2805 
TOTAL UCM 
UG Enrollment 2513 3200      5100  5100 


† Based on projections included in Table A2  
‡ Assumes that English has a slightly higher proportion of SSHA majors than 
LITC does at present – 7% rather than 6.5 – on it’s way to being c. 10% of SSHA 
majors, or 5% of UG majors 
* Projection based on assumption that half of current ARTS minors (i.e., 20 of 41 
students; 0.65% of current UG population) would declare major if available 
# Projection on Spanish majors is a combination of the Spanish track in LITC, 
and half the current Spanish minors become Spanish majors – i.e. .7% 
 
 The next three years will also see the following developments:  


• the establishment of a new major in English and Creative Writing, and  
one in Spanish Language and Literature; each of these new majors draws 
on the resources of an existing major (Literatures and Cultures) and  
existing minors (Writing and Spanish); 


• the development of the ARTS minor into a major in Multi-disciplinary Arts  
• the establishment of a minor in Global Arts Studies 
• the establishment of a minor in World Heritage 
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• the establishment of a minor in Japanese 
• Implementation of the SSHA foreign language requirement 


 
 To support our growth plan, we are asking for the following: 


• Release of two positions authorized in 2008-9 for which searches 
were frozen 


• Fourteen new FTEs 
• replacement for a retiring faculty member Gregg Herken; this 


position is included as a search, but is not a new FTE. 
• 4  new lecturers for the writing program will be required, and the 


conversion of 15 Unit 18 lecturers to LPSOE. (This assumes that 
responsibility for CORE 1 and CORE 100 are shifted to College 
One.) 


• 5 full time lecturers in Foreign Languages 
• Continuing funding for lecturers and Visiting Artist positions within 


MAP 
• conversion of the FTEs for our existing President’s post-doctoral 


fellows (DeLugan, Fellezs), per the Provost’s written commitment 
 


While we recognize that these requests are higher than stated allocations allow, 
this a conservative, if optimistic, list: as individual program plans make clear, our 
needs are greater than what we have listed here, particularly if the University 
wishes to shift enrollments toward SSHA.  Furthermore, since the last two years 
have seen no appointments in our area, we have front-loaded our request into 
the first year of the plan period.     
 
The list that follows is ranked for the first year, but not the years following.  (The 
first position is listed to indicate an area of development, but not considered part 
of the ranking as it replaces an existing FTE.)  The ranking was established as 
an unhappy consensus of the group: all positions represent critical needs in a 
desperately understaffed set of programs.  We gave first priority to ensuring that 
no program had only one faculty; then to the position in Biological Anthropology, 
a required area for the Anthropology major, that was approved in 2008-9 and 
then frozen.  The rest of the positions are in a rough rotation, recognizing when 
positions were last filled.    The ladder rank positions are as follows, with our 
preferred year of hiring: 
 
Year Program Description of Position Rank Status 
2010-
11 


History US Ethnic:  Chicano Junior Replace 
existing FTE 


 MAP Music Senior New 
 World 


Heritage 
Architecture/Conservation Senior New 


 Anthropology Biological Anthropology Junior Approved 
2008 


 Literature English Renaissance Junior New 
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(English) 
 Literature 


(Spanish) 
Spanish Linguistics Junior New 


 History Colonial America Senior New 
 GASP Music: Asia/Transnational Open Instead of AH 


appt 
approved 
2008 


 MAP Architecture/Sustainability Senior New 
2011-
12 


History Modern Latin America Junior New 


 Literature 
(Eng/Creative 
Writing) 


Romantic/Victorian Literature Senior New 


 GASP Art History: pre 20th C 
transnational 


Open New 


 World 
Heritage 


Museums and Cultural 
Resource Management 


Open  


2012-
13 


History US West/Environmental Rank 
open 


New 


 Literature 
(Eng/CW) 


Post-colonial literature/English Open New 


 Literature 
(Spanish) 


Spanish Golden Age Open New 


 Anthropology Socio-cultural Anthropology Senior  
 
In addition to these ladder faculty, we propose to convert 15 unit 18 lecturers 
over the three-year period to LPSOEs in English/Writing (6 in 2011, 4 in 2012, 5 
in 2013), and to add 5 full time lecturers in Foreign Languages (1 in Chinese, 1 in 
Japanese, 1 in French, and 2 in Spanish); we need to retain existing lecturers in 
MAP as well as the Visiting Artist position. 
 
In 2013-15, we envision ourselves growing by another 20-25 ladder faculty 
members.   GASP would reach a sustainable size to become a major.  In addition 
to the organic growth of existing programs, we propose to expand our programs 
to include additional areas of study that will be important in our maturing 
university: 


• hire at least two ladder rank faculty members in Literature and Cultures, 
with a specialization in comparative literature, one in Japanese/Chinese 
and one in French or Arabic 


• hire a scholar of religious studies, preferably Islamic World.  Depending on 
the research focus of that person, they would initially be part of either 
Literature & World Cultures, Anthropology, or History.   
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We also envision creating an interdisciplinary honors major in Humanities & 
World Cultures, which will draw on existing majors, but provide opportunities for 
interdisciplinary senior seminars. 
 
Our long term expectation is that from 2015-20, existing programs will continue to 
grow, and we will add to our existing majors a major in Religious Studies. 
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V.  Resource Requirements over three years 
A.  Faculty 
The positions we are requesting over the next three years are listed here; a 
full description of the positions in the context of particular programs and 
their strategic plans is available below, in section VIII. 
 
2010-11: 
Information only – replacement FTE: History: Comparative Race and Ethnicity 
in the US(19th-20th century):  History of Comparative Race and Ethnicity has 
been one of the fastest growing and most intellectually stimulating fields in the 
history profession over the last three decades, employing innovative and 
interdisciplinary methodologies to interrogate issues of identity, migration, 
language, and power in the United States and its contested borderlands.  
Hiring in this field would enrich the intellectual diversity of the history faculty 
and allow us to meet the considerable student demand for classes in this 
area.  In particular we seek a scholar of comparative race and ethnicity whose 
specialties include Chicano/Latino History.  The History faculty have received 
formal and numerous informal communications from current and prospective 
students expressing grave concern over the lack of curriculum in 
Chicano/Latino History. In light of our student body demographics and UCM’s 
status as a Hispanic Serving Institution, it is vital that we address this crucial 
need immediately.  We anticipate that this hire will also build further 
connections among the disciplines and support the Hispanic Studies cluster in 
the graduate group as well as the World Cultures graduate group in general. 
 
1. MAP Music  
We need a music specialist with a  broad spectrum of experience, and an 
interdisciplinary vision for the music curriculum to enhance the musicology 
curriculum offered by GASP. Music can potentially connect to many other 
areas of endeavor at UC Merced. As a twenty first century research 
university, UC Merced needs to develop a non-traditional approach to 
teaching music. Instead of focusing on traditional instruments, the projected 
music curriculum will concentrate on digital music technology and on 
exploring interdisciplinary connections while still offering strong foundation in 
traditional instruments and voice courses for those students who wish to 
continue their music education while at UCM.  
 
2. World Heritage:  Conservation architect  
The conservation and restoration of monuments must have recourse to all the 
sciences and techniques which can contribute to the study and safeguarding 
of the architectural heritage. The International principles guiding the 
preservation and restoration of ancient buildings need specific 
interdisciplinary expertise in conservation and architecture. In this profile it is 
required a relevant international experience in preservation, documentation 
and conservation projects of built heritage with a particular focus on cultural 
landscapes, archaeological sites, rural and urban contexts. The candidate 
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should have also an interdisciplinary knowledge of specific technologies 
applied to this field (photogrammetry, architectural relief, CAD, 3D modeling) 
in relation with preservation and conservation aspects. 
 
3.   Anthropology: Biological Anthropologist (Assistant Professor):  The 
frozen search is for a junior biological anthropologist, who will bring a 
specialization in human biology and be poised to articulate with the initial 
cross-field teaching and research areas identified for the Anthropology 
program in Section VII.A below.  Given the many needs of UCM to which a 
position in biological anthropology might contribute, the search was broadly 
defined to encompass research interests and methodological expertise in 
demography, health, diet, adaptation, or biocultural approaches to either 
contemporary or past human populations.  In addition to providing critical 
mass for sustaining the major (i.e., avoiding risk that required classes may not 
be offered in a timely manner), instruction of several courses that serve as 
electives in the Human Biology track of the Biology major, and important 
leadership for developing the biological anthropology curriculum and teaching 
laboratory, this faculty member will engage with graduate groups in the social 
sciences, humanities, and possibly biological sciences as well as other 
campus initiatives including the proposed medical school. Research and 
teaching in biological anthropology may address issues of human 
physiological, morphological, and genetic adaptability, including race.  Office 
and laboratory space in SSM is already allocated for this position, and 
necessary start-up funds will vary depending upon the expertise of the 
preferred candidate.  We anticipate, however, that start-up funds to cover 
initial laboratory and/or field costs will be less than $100,000. 
 
4.  Literature and Cultures/English and Creative Writing: Early Modern 
British Literature.  Since the beginning of serious study of literatures in 
modern (as opposed to classical) languages at the end of the 18th century, 
Shakespeare’s works have been the most important and most studied in the 
corpus of English literature. That importance has not diminished, though 
Shakespeare’s oeuvre is now usually studied in a wide range of contexts, 
including that of the early modern period, which was a major transitional 
period in Western history as well as an important period in the consolidation 
of the English language as we know it.  No program in English can be without 
a scholar of the period.  Moreover, such a scholar would support both the 
graduate group and would provide synergies with Professor Amussen in 
History, thus increasing the attractiveness of the graduate program; it could 
also lead to collaboration with the performing arts.  In 2005, UCM agreed on 
search for British literature hire, which ultimately failed.  Thus, it is clear that 
even the earliest vision of UCM’s literature program would include British 
literature, and anecdotal feedback from students supports that need.   
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5.  Literature and Cultures/Spanish: Spanish-language Linguist. Linguistics 
is key to the development of any top tier department of Hispanic Studies. In 
Dartmouth, 2 faculty members out of 16 teach linguistics.  
6. History:  Colonial America and Atlantic World (17th-18th century): Colonial 
history has been energized in recent years through its attention to Atlantic 
dimensions of the field, to the role of Indigenous peoples in the Americas, and 
the relationship of Spanish, French, and English colonial empires across the 
Americas.  We propose a senior hire in Colonial and Atlantic world history.  
This position would provide an anchor for the first half of the US history 
survey course; connect to the scholarship of Amussen on Britain and the 
Atlantic world; a senior hire will provide visibility for our program.  This 
position would also be key in recruiting graduate students and building the 
graduate program. 


 
7.  GASP: Music studies (open rank): In order to fulfill a GASP minor, we 
request a music FTE in 2011-12. We seek a music scholar who specializes in 
a musical tradition of Asia who frames it within a transnational context. Priority 
will be given to scholars whose work focuses on issues of race, gender and/or 
sexuality. 
We seek an Asian specialist for two significant reasons. First, given the 
student population at UCM, where the largest group self-identify as 
Asian/Pacific Islander (outnumbering Hispanics and Whites) but whose 
interests in terms of curriculum have gone largely unheard, the need for 
classes that address those interests is clear.4 Second, since current GASP 
faculty specialize in Asian American cultural production, a specialist in Asian 
cultural production would complement and strengthen the transnational scope 
of the program in a compatible way. 
 
8. MAP: Sustainable Architecture  
Architecture has the potential to broaden the interdisciplinary collaboration 
with the School of Engineering as well as support one of the stated research 
themes of the university. Additionally, only two of the ten UC campuses offer 
undergraduate or graduate degrees in architecture: UC Berkeley and UC Los 
Angeles. This makes the offering of an architecture concentration/minor within 
MAP attractive since it has a promise of drawing more students to UCM. 
Curriculum in sustainable architecture adequate to give UC Merced BA 
degree holder opportunity to seek admission to a graduate Architecture 
Program will be possible with the hire of one specialist. MAP visual arts 
curriculum already offers or is in process of developing lower division courses 
foundational for the upper division architecture curriculum. With the addition 
of two history of architecture survey courses that can be taught by a lecturer, 
the curriculum will be viable.  
 


                                                             
4 According to the Campus Enrollment by Ethnicity table drawn from the Institutional Planning and 
Analysis (IPA) Enrollment Table, in Fall 2009, Asian/Pacific Islanders numbered 1,050, while the next two 
largest groups - Hispanics and Whites – numbered 1,028 and 699 respectively. 
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2011-12 
GASP Art history (open rank): due to an unsuccessful search in 2007 and a 
suspended position in 2008, we request to be given 1 art history FTE in 2012-
13. The priority will be to hire an art historian who pursues comparative and 
innovative research that deals with issues of globalization and postcolonialism 
in the pre-20th century period. Preference will be given to a scholar with a 
solid foundation in early modern European art traditions, and an additional 
specialization in gender studies. 
 
History:  Mexican/Latin American History (18th-20th century).  This position 
fills two gaps in the geographical and temporal range of the world history 
group.   We currently have three faculty with expertise on the vast Eurasian 
land mass, but none who study the Americas outside of the United States. 
Given both our geographical location and our student population, research on 
Mexican/Latin American history is extremely important, and has been the 
subject of substantial student demand.   This position is also synergistic with 
our planned Comparative Race and Ethnicity hire.  Furthermore, all current 
world history faculty work before the eighteenth century, so it is also important 
to engage more modern periods.  This will enhance our ability to teach the 
required world history survey sequence.  Mexican/Latin American history also 
provides an important scholarly link to other humanities and social science 
faculty in SSHA, and supports the Hispanic Studies cluster as well as the 
World Cultures graduate group as a whole. 
 
English/Creative Writing: Romantic/Victorian British Literature (senior).  In 
this period, a number of artists and critics successfully defined imaginative 
literature as a primary medium of cultural discourse, moved literature out of 
elite circles into a much broader milieu, and validated the prophetic strain in 
literature as the most important.  Not only are the literary forms and functions 
of this period enduringly popular, the very shape of literary study, as we know 
it, was created in this period.  No program in English can be without a scholar 
of this period, either.  Even the smallest of our comparison schools (Brandeis) 
has three faculty whose scholarship is mostly or substantially in this area; the 
most innovative (Dartmouth) also has three.  
 
World Heritage: Museums and Cultural Resource Management, Assistant 
Professor Cultural Resources Management (CRM) regards theory and 
practice of managing cultural resources (natural and cultural heritage, 
tangible and intangible heritage). National and international experience in 
museum studies, cultural resource management, research and teaching on 
heritage management with an emphasis on musealization aspects, 
communication, knowledge and expertise in new media and digital 
technologies, web museums, virtual museums. This profile should be able to 
train new generations of managers in charge of natural and historical parks, 
galleries, museums, international organization and/or other NGOs involved in 
heritage assessment, interpretation, and management. 
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2012-13 
Anthropology: Socio-cultural Anthropologist (Associate or Full Professor):  a 
third socio-cultural anthropologist will contribute to each of our four focal 
research areas, with research and teaching interests that complement those 
of our existing faculty in socio-cultural anthropology.  Similar to our position in 
biological anthropology, the search for this position may be broadly defined 
(or subsequently tailored, in consultation with colleagues across campus 
based on converging needs), since such a colleague might articulate with 
various graduate groups or ORUs established on campus by that time.  For 
example, this position might bring expertise in the following general research 
areas: global environmental justice and policy with obvious cross-campus 
links to the School of Natural Sciences and SNRI; subjectivity and subject 
formation, which could build links across SSHA in particular with psychology, 
the humanities, and the arts; or globalization studies, which has the potential 
to forge cross-school and cross-campus research collaborations.   A ladder-
rank faculty member is required, as only a tenure-track faculty member can 
contribute to the development of interdisciplinary graduate groups and ORUs 
on campus.  The addition of this socio-cultural anthropologist will also 
facilitate flexibility in teaching rotations for anthropology faculty, as a whole, 
thus permitting more regular instruction of anthropology courses incorporated 
in the World Cultures graduate program, the American Studies minor, and 
new World Heritage program, while also facilitating faculty sabbaticals for the 
anthropology faculty, as a whole.  This position will require office space in 
SSM and modest start-up funds; no laboratory space is required. 
History:  US West/Environmental (19th-20th century). Environmental history is 
a vibrant and rapidly growing sub-field.  Hiring in this area will deepen ties 
between the History program and the rest of the campus and offer the 
possibility of collaboration and significant grant funding.  A Western 
Environmental historian may work on questions such as historical water 
rights, resource extraction, erosion, or climate change:  all topics of immense 
contemporary urgency that benefit from a historical perspective.  This position 
offers synergies with current faculty in Literature, Archaeology, Engineering, 
and Earth Systems Science, and would support the World Cultures graduate 
group as well as the History major. 
English/Creative Writing: Colonial and Post-Colonial Literature in English.  
This is one of the most important emerging sub-fields in English literary 
studies, responding to the more rapid flow of ideas and people globally, 
exemplified by the outpouring of important literature from around what once 
was the British Empire.  The focus could be wide or could concentrate on one 
of several areas, eg. Literature of Indian subcontinent, Australasia, Non-U.S. 
North America, Africa, all of which have rich traditions and active practitioners 
in English.  Could also look at diasporas, connecting well to grad group.   


 Spanish:  Golden Age (or trans-Atlantic Golden Age/Colonial). It is 
quintessential in any Hispanic Studies department because it represents the 
foundation of modern Hispanic literature in its three main genres: narrative, 
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theater and poetry. It represents the flourishing in arts and literature in Spain, 
coinciding with the political rise and decline of the Habsburgs dynasty. In 
Dartmouth, 3 out of the 9 faculty members in Iberian Studies teach Golden 
Age (including Portuguese, Race and Gender Studies), and one out of 7 
faculty members in Latin American literature teaches Colonial literature.    


B. Space and Facilities 
 
In Literature and Cultures, History, Writing, and GASP, the only space needs 
are offices for new faculty.  Anthropology, Foreign Languages, Media Arts, 
and World Heritage all have specific space needs for teaching and/or 
research.  In three years we will need research lab space for 2 biological 
anthropologists, 2 archaeological anthropologists, and 2 world heritage 
scholars; we will need teaching lab space for the arts (3 rooms), anthropology 
(2 classrooms), Foreign Languages and world heritage.   Some of this space 
has been allocated in the new SSM building. 
  
Anthropology:  
The Anthropology program needs sufficient “damp” and “wet” laboratory 
space for both research and teaching for some faculty.  The lack of sufficient 
research laboratory space may hamper attracting and retaining top faculty, 
while the lack of sufficient teaching laboratory space will undermine 
maintenance of the Anthropology major and minor.  Pending completion of 
SSM, our short-term strategy in AY 2007-08 turned to securing research 
laboratory space at Castle for both current and anticipated faculty in biological 
and archaeological anthropology.  Anthropology research laboratory space 
planned for SSM—perhaps augmented by the current biological anthropology 
laboratory at Castle or core facilities elsewhere on campus—is sufficient for 
current and anticipated faculty in these two sub-fields.  This may not be true 
for future colleagues, however, particularly if we hire faculty whose research 
includes analysis of phytoliths, pollen, or genetic material.  The inability to 
reconfigure SSM anthropology laboratories to permit the addition of fume 
hoods (due to building specifications, including the lack of back-up power) 
necessary for such research means that additional research laboratory space 
must be identified in SEI and/or SEII.  Thus, anthropology faculty must be 
included in planning for SEII or these needs must be anticipated as space in 
SEI is reallocated with the completion of SEII.  
 
Anthropology also needs a commitment from the Provost's office regarding 
dedicated teaching laboratory space for undergraduate education in both 
archaeological and biological anthropology.  Dedicated space is needed 
because substantial instructional collections must be stored on-site; 
institutions or agencies lending these archaeological and osteological 
collections impose strict security requirements for such storage, and off-hour 
access and layout space is required for students working with collections over 
the course of a semester for laboratory classes and/or individual 
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undergraduate research projects. We have identified one room (COB 110) 
that can suffice in the short term, and use of the adjoining room (COB 114) 
would be desirable if that space is relinquished by the Arts program upon 
completion of SSM or at some later date.  In the long-term, anthropology 
faculty will require two dedicated, approximately 1,200 ASF teaching labs—
one for archaeological laboratory classes and discussion sections, and the 
other for biological laboratory classes and lower division discussion sections.   
No Anthropology teaching laboratory space has been designated on campus. 
If COB 114 should become available (i.e., if Arts should request and be 
allocated substitute space that better suits their needs), the Anthropology 
program might use COB 110 (once dedicated to Anthropology Instruction) for 
both archaeological and biological anthropology teaching labs.  If 
Anthropology teaching lab space cannot be dedicated within COB, then it 
must be found in SEI or SEII.  Given the delayed construction schedule for 
the latter building, however, this could severely impact necessary laboratory 
instruction for undergraduate students.  These instructional spaces need to 
be identified before the end of AY 2009-2010 to clearly demonstrate that 
necessary resources are available for the program as part of the WASC 
accreditation process and for instructional improvement grant opportunities 
through NSF to outfit the teaching laboratory space (see below). 
 
Anthropology expects to secure internal or external funding to develop these 
instructional infrastructure to support undergraduate education. This is 
particularly critical given the substantial financial investment required to 
support biological anthropology, in particular.  Resources already acquired to 
support lower division instruction include two locking metal storage cabinets, 
a glass display cabinet and casts of fossil hominids skulls, selected primate 
skulls and skeletons, and a modern human skeleton.  This teaching collection 
was made possible, in part, through a grant received from the CRTE in AY 
2008-2009.  Additional materials required to satisfy needs for upper division 
biological anthropology courses include casts or type collections used to 
assess age, sex, ancestry, pathologies, and other physical characteristics 
from human skeletal remains; basic osteometric equipment and/or hardware 
and software to support digital geometric morphometrics; and possible 
sample preparation equipment such as machinery to make bone thin sections  
or take x-rays.  Costs will depend upon the next faculty hire within this sub-
field, but expenses for the skeletons and models needed for anticipated 
methods courses are estimated at $50,000.  Similarly, upper division 
archaeological laboratory courses require modest laboratory equipment for 
either student workstations (e.g., digital scales, microscopes, calipers, hand 
lenses) or the lab as a whole (e.g., flotation machine, ultrasonic cleaner, 
flatbed scanner, oversize scale), and field equipment is required for an 
archaeological field course or field school (e.g., GPS units, digital cameras, 
compasses, screens, shovels, trowels, tape measures, total station, etc.).   It 
is anticipated that the total cost for both the archaeological laboratory and 
field equipment will not exceed $75,000.  Such courses would also benefit 
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from geological, faunal, and floral type collections, which might be purchased 
or established in conjunction with faculty in Natural Sciences, while 
development of some computer hardware and software (e.g., quantitative and 
qualitative analysis) capabilities for the teaching laboratory would also be 
undertaken.  Such collections might require approximately $25,000 in funding.  
Finally, additional cabinetry and basic laboratory furniture for 16 lab stations 
supporting computational or analytical work is necessary, including lab 
benches, adjustable chairs, electrical connections, and task lighting.  It is 
anticipated that costs for such infrastructure will not exceed $100,000   
Anthropology faculty are pursuing internal and external sources of funding to 
acquire necessary instructional laboratory materials. 
 
Foreign Languages 
The teaching of Foreign languages requires special equipment to allow the 
practicing of speaking and listening.   A dedicated language lab has been 
designated in SSM building, and we expect that to meet our needs for the 
next five years.  
 
Media Arts Program 
Teaching art technique and art practice requires specialized and dedicated 
classrooms due to unique pedagogical needs. Though a variety of courses in 
art technique and practice have been offered at UC Merced since opening its 
doors to students in 2005, specialized classrooms and labs are required in 
order to fully develop art technique and practice courses. For instance, while 
lecturing is part of teaching technique and practice, students primarily learn 
“hands on.” Students draw, sculpt, use digital equipment, and sing in these 
classrooms. A section of the new SSM building (scheduled to open in 2011) 
has been designed to serve the needs of the art technique and practice 
curriculum.  There are classrooms, labs and offices specifically designated for 
teaching of art technique and practice. Two classrooms have been allocated 
for the digital media course needs. Additionally, there are extra large faculty 
offices to accommodate faculty artists working with students in one on one 
independent or directed study format. This specially designed space is more 
than adequate to serve the needs of MAP in its present form as well as for the 
projected B.A. and graduate Program.  
 
World Heritage 
In addition to existing teaching and research lab space, each new faculty 
member will require research lab space.   It may be possible to combine 
World Heritage teaching labs, but that depends to a great extent on the 
research of the people hired. 


 
C.  Library  


New and current faculty in all fields of HWC will need additional library 
resources, which are in some areas sorely inadequate at the present.  These 
include basic teaching resources as well as material necessary for faculty to 
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pursue their research.  In fields such as anthropology and history, many vital 
resources are not yet available electronically; in other cases, UC Merced has 
not subscribed to resources faculty need to do their work.   In particular, fields 
of the humanities tend to use older scholarly resources: unlike fields in which 
only the latest data are relevant and electronic journal articles are the 
disciplinary standard, older monograph literature is often revisited to gain 
additional insights and assess new hypotheses.  Furthermore, important 
reference material which is not available through interlibrary loan must also 
be acquired.  We are aware of potential opportunities to acquire all or part of 
personal libraries of retiring faculty at other California institutions, and we 
hope that the Library will support or initiate these or other efforts to acquire 
classic monograph series, in addition to any other material necessary for 
faculty to do their jobs. 


 
D. Assessment 


Programs in HWC have all chosen to develop qualitative assessment 
procedures.  As the number of students increases, and with it the number of 
papers to be read, we need to provide some support for FAOs.   We propose 
the following scale to acknowledge the work of FAOs: 
Minors, Majors up to 100 students: a summer 1/18 
Majors over 100 students: a summer 1/9 
Program Review: When a program in HWC is undergoing program review, 
the FAO should receive a teaching release. 


 
E.  Staff Support 


-- one staff member to provide support for teaching/administration of group 
(could initially be shared with CRHA) 
-- By 2012, 50% instructional technology staff support to support World 
Heritage, Digital humanities, digital arts as well as potential hybrid course 
delivery ventures. 
-- a 50% instructional technology position in the Writing program (soft money) 
-- by 2013, we will need a 50% coordinator for languages other than Spanish. 


 
VI.  Grants and Outside Funding 
The fields in Humanities and World Cultures typically do not provide extensive 
external funding opportunities.  However, faculty in the group have received 
funding to participate in programs at UCHRI, for travel and research; California 
Partnership for the San Joaquin Valley (through the Great Valley Center), and 
UCM’s Graduate and Research Council to monitor changes in the quality of life 
and social efficacy of two targeted Merced County communities; and the Bureau 
of Land Management to develop source-specific obsidian hydration rates for 
cultural resource management and archaeological research in Lincoln County, 
Nevada.  In addition, anthropology faculty are part of a grant application to the 
NIH in partnership with other faculty on campus.  
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VII. Public Service 
 
HWC faculty have been involved in a wide range of public service activities in the 
Merced area and in the state more generally.  These activities include: 
- participation in CURAJ—Community-University Research and Action for 
Justice, a Central Valley-wide initiative—that networks the members of the UC 
academic community with community-based organizations to address pressing 
Central Valley issues.  
--Professors Camfield and DeLugan are on the Chancellor’s Task Force to 
Promote Community Engaged Scholarship. 
- Professors DeLugan and Hull are also working to strengthen the support 
structure and communication network at UCM for faculty interested in developing 
and collaborating across campus on regional research as well as service-
learning and student internship opportunities. 
-  Professors Cristian Ricci and Robin DeLugan have organized the Human 
Rights film festival 
- History 190 has placed students in internships that serve local arts/historical 
organizations 
- the Chicano/a Literature series has featured artists and writers in community 
settings; 
- Professor Martín-Rodríguez writes a periodical column on literature for La Voz: 
Hispanic Cultures and News from the Central Valley 
- Hull is a regular presenter at the MUHSD Robert Fore Excellence in Science 
retreat for high school science teachers in Wawona; both DeLugan and Hull have 
given presentations at the Challenger Learning Center 
-Wilma McDaniel: the Okie Poet Laureate opened to the public in September of 
2009, a celebration of the life and work of the poet Wilma McDaniel, curated by 
Goggans and her research assistant. 
-  The Center for Research in Humanities and Arts offers programs that are open 
to the community, from the Human Rights Film Festival to lectures and talks by 
our own faculty and visiting faculty. 
- CRHA funded speakers for the California Exhibition Resources Alliance 
photographic exhibit, Hobos to Street People: Artists’ Responses to 
Homelessness from the New Deal to the Present. 
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VIII. Program Strategic Plans 
 
A.  Anthropology 
The Anthropology program at the University of California-Merced (UCM) 
distinguishes itself by focusing research and teaching on a select group of 
common research themes relevant to our local, state, and global communities.  
The undergraduate major emphasizes methodological skill and intellectual rigor 
in addressing specific issues within these themes, and promotes undergraduate 
research  opportunities—including working on faculty research, service-learning, 
and individual research—that deepen learning experiences and attract students 
to our program.  Anthropology faculty currently contribute to two interdisciplinary 
graduate groups, and we are also building our program in anticipation of initiating 
a disciplinary graduate program at some time in the future. 
 
This document presents a plan for growth of the Anthropology program over the 
next five years, including plans for strategic hires in biological anthropology in AY 
2010-11, socio-cultural anthropology in AY 2012-2013, and another in biological 
anthropology in AY 2013-2014 to support undergraduate, interdisciplinary 
graduate, and anticipated disciplinary graduate programs; development of 
dedicated damp teaching laboratory space in COB; continued development of 
appropriate damp and wet research laboratory space on campus in SSM, SE I, 
and/or SE II; and enhancement of library resources for undergraduate instruction.  
In addition, this plan looks ahead to avenues for intra- and inter-disciplinary 
research and partnerships involving Anthropology both within and beyond SSHA.  
  
CHALLENGES  
  
The Anthropology program must address challenges that range from those 
similar to any start-up program at UCM to those unique to this diverse discipline.  
Within the next five years, the Anthropology program must:  
  


• Recruit additional ladder-rank faculty in the three core sub-fields sufficient to 
support the undergraduate Anthropology major and minor requirements, 
interdisciplinary graduate instruction in conjunction with faculty in both 
SSHA and Natural Sciences, and the longer-range goal of a stand-alone 
anthropology graduate program; 


o Currently, the Anthropology program lacks ladder-rank faculty in 
one required area of undergraduate instruction (biological 
anthropology), exposing our undergraduate students to risk that 
required courses may be unavailable.  


o Projected rotations require a total of five ladder-rank faculty for 
minimal coverage of undergraduate and graduate instruction (within 
one interdisciplinary graduate group) yet do not account for periodic 
faculty leave.  A total of seven anthropology FTE are necessary to 
handle both instruction and contingencies for leave, as well as 
manage anticipated administrative responsibilities related to WASC 
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programmatic assessment. 
o Current and requested additional Anthropology faculty FTE and 


projected rotations for the initial five ladder-rank faculty do not take 
into account potential future faculty commitments to dedicated GE 
in courses such as CORE 


• Develop sufficient “damp” and “wet” research laboratory space for faculty 
and affiliated graduate students whose specializations necessitate such 
space; 


o Current "damp" lab allocations in the SSM building will 
accommodate three ladder-rank faculty (one already hired 
beginning AY 2006-2007, one to start AY 2010-2011, and a third to 
be hired in the future) although FTE necessary to sustain the 
Anthropology program in the next five years will require two 
additional labs  


• Acquire dedicated teaching laboratory space for undergraduate education in 
both archaeological and biological anthropology; 


o Current "damp" teaching laboratory space is shared with other 
disciplines for courses that do not require such damp space, 
prohibiting the development of the teaching space to fully meet 
program needs and the application for grant funds to support such 
lab development  


• Invest in instructional infrastructure in socio-cultural, archaeological, and 
especially biological anthropology to support undergraduate education; 


• Improve library resources in ethnographic, archaeological, and biological 
anthropology primary literature and multimedia; and 


• Identify and develop intersections for interdisciplinary partnerships in 
faculty, graduate and undergraduate teaching, and research within and 
beyond SSHA, including cross-campus collaborations as well as 
collaborations with faculty throughout the UC system and/or regional 
institutions of higher education. 


o The breadth of research encompassed within anthropology may 
support a variety of interdisciplinary graduate groups to which 
ladder-rank faculty might contribute, although specific proposals for 
many such programs are still under development.     


  
Building on our current strengths, while also considering long-term needs that 
fulfill our stated mission and initiatives within the UCM community at large, the 
anthropology faculty have identified four initial cross-field teaching and research 
areas for the program:  
  


• indigeneity, race, ethnicity, and the nation-state; 
• transnationalism, migration, and demography; 
• health, nutrition, and the environment; and 
• heritage, tourism, and public culture. 


  
These themes and their potential cross-campus connections are considered 
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more fully below. 
  
Data from the American Anthropological Association, other UC anthropology 
programs, three years of anthropology instruction at UCM, and student response 
to the major and minor allow us to anticipate how the program will grow over the 
next five years and, therefore, justify FTE for additional faculty beyond those 
necessary to minimally serve undergraduate majors and minors, interdisciplinary 
graduate students, undergraduate general education, and the long-term goal of a 
disciplinary graduate program.  We also recognize that as the Anthropology 
program grows, its potential interdisciplinary contribution to UCM will likely 
increase as well, supporting continued growth in four focal research areas or 
beyond.  Therefore, the 5-year period covered by this Strategic Plan will be used 
to continue to fill basic needs for undergraduate instruction; track progress, 
enrollment, and emerging faculty partnerships within and beyond SSHA to 
facilitate future strategic planning; and envision future mid- to long-term goals 
with respect to faculty research contributions, graduate education, and the 
national and international profile of the program within the discipline.     
  
 
Teaching Opportunities and Enrollment  
 
Student response to the major and minor has been positive, since interest in the 
program was initially cultivated by faculty and demonstrated by student inquiries 
during the 2006-07 academic year.  As of September 2009, 18 students are 
enrolled in the Anthropology major and 11 students are enrolled in the 
Anthropology minor.  The major enrollment is approximately 0.5% of the current 
undergraduate student population at UCM.  Moreover, the enrollment in the 
major is exactly on target with program projections for enrollment the 2008-2013 
Anthropology Strategic Plan, which noted "that as many as 18 students will 
declare the Anthropology major within one year of program initiation."  Based on 
comparisons with other UC campuses for which Anthropology majors account for 
approximately 0.5 to nearly 3% of the total undergraduate population, we 
estimate that Anthropology majors at UCM will eventually represent at least 1% 
of the total undergraduate population. .  As indicated in Table A3, enrollment in 
anthropology courses has also grown steadily since 2006—not simply due to the 
increasing number of undergraduate students or the addition of faculty and 
lecturers, but as an increasing percentage of the total undergraduate population.  
We anticipate continued growth in the coming years in both lower and upper 
division courses.   Professors DeLugan, Hull, and Rebhun have all sat on 
graduate students exam, thesis, and/or dissertation committees for World 
Cultures graduate students, some of  whom have either been advanced to 
candidacy or completed their degrees.   
 
Table A.1. Three-year Projections Based on Major Enrollment for SSHA during 
AY2007-08 and AY2008-09 
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Major Enrollment 
Frequency 
  


Major Enrollment as 
% of UG Enrollment 
  


Mean % of 
UG 
Enrollment 


Projected Major Enrollment 
Based on Mean % 
  
  


 Major 
Fall 


2008 
Fall 


2009 Fall 2008 
Fall 


2009   
Fall 
2010 


Fall 
2011 


Fall 
2012 


ANTH 4 18 0.1591723 0.5625 1.5† 34 53 77 
COGS 56 87 2.2284123 2.71875 2.4735811 95 109 126 
ECON 50 50 1.9896538 1.5625 1.7760769 68 78 91 
HIST 64 75 2.5467569 2.34375 2.4452534 94 108 125 
LTCU 51 73 2.0294469 2.28125 2.1553484 83 95 110 
MGMT 177 190 7.0433745 5.9375 6.4904372 250 286 331 
POLI 117 158 4.6557899 4.9375 4.7966449 185 211 245 
PSY 329 372 13.091922 11.625 12.358461 476 544 630 
SOC 0 28 0 0.875         
                  
TOTAL 
UCM UG 
Enrollment 2513 3200       3850 4400 5100 


† ANTH percentage is minimum projection based on comparison with other UC campuses; see 
figures in Tables A.2 for more realistic projections based on UCM enrollment data  


 
Note: This table demonstrates that most majors that have been in existence for four or more 
years have apparently peaked and/or stabilized in terms of their percentage share of 
undergraduates 


 
 


 
 


Table A.2. ANTH Major Projected Enrollment Based on Enrollment for AY 2009-10, 
Augmented by Additional “Home–grown” Majors† 


 


  FR SO JR SR 
Total 
Majors 


Fall 
2009 


7 1 8 2 18 


Fall 
2010 


10 14 18 8 50 


Fall 
2011 


10 17 31 18 76 


Fall 
2012 


10 17 34 31 92 


 
†This projection assumes seven FR (rather than four) will subsequently declare 


ANTH major during their SO year 
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Table A.3. Anthropology Course Enrollment Growth AY 2006-07 to AY 2009-


2010. 
 
 AY 2006-


07 
AY 2007-


08 
AY 2008-09 AY 2009-10 


Total course enrollment 99.00 166.00 271.00 438.00 
Enrollment as percentage 
of the total undergraduate 
population 


8.18% 9.49% 10.69% 13.57% 


Average # 
students/course 


24.75 23.71 27.10 39.82 


Average # 
students/instructor 


49.50 55.33 67.75 108.25 


 
 
 
    
Hiring/FTE priorities are as follows: 
 
→Biological Anthropologist (Assistant Professor):  The frozen search is 
for a junior biological anthropologist, who will bring a specialization in human 
biology and be poised to articulate with the initial cross-field teaching and 
research areas identified for the Anthropology program above.  Given the 
many needs of UCM to which a position in biological anthropology might 
contribute, the search was broadly defined to encompass research interests 
and methodological expertise in demography, health, diet, adaptation, or 
biocultural approaches to either contemporary or past human populations.  In 
addition to providing critical mass for sustaining the major (i.e., avoiding risk 
that required classes may not be offered in a timely manner), instruction of 
several courses that serve as electives in the Human Biology track of the 
Biology major, and important leadership for developing the biological 
anthropology curriculum and teaching laboratory, this faculty member will 
engage with graduate groups in the social sciences, humanities, and possibly 
biological sciences as well as other campus initiatives including the proposed 
medical school. Research and teaching in biological anthropology may 
address issues of human physiological, morphological, and genetic 
adaptability, including race.  Office and laboratory space in SSM is already 
allocated for this position, and necessary start-up funds will vary depending 
upon the expertise of the preferred candidate.  We anticipate, however, that 
start-up funds to cover initial laboratory and/or field costs will be less than 
$100,000. 


→Socio-cultural Anthropologist (Associate or Full Professor):  Our next 
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priority is to hire a third socio-cultural anthropologist no later than Fall 2012.  
This position is critical to the further development of each of our four focal 
research areas (see above), with research and teaching interests that 
complement those of our existing faculty in socio-cultural anthropology.  
Similar to our required hire in biological anthropology, the search for this 
position may be broadly defined (or subsequently tailored, in consultation with 
colleagues across campus based on converging needs), since such a 
colleague might articulate with various graduate groups or ORUs established 
on campus by that time.  For example, this position might bring expertise in 
the following general research areas: global environmental justice and policy 
with obvious cross-campus links to the School of Natural Sciences and SNRI; 
subjectivity and subject formation, which could build links across SSHA in 
particular with psychology, the humanities, and the arts; or globalization 
studies, which has the potential to forge cross-school and cross-campus 
research collaborations.   A ladder-rank faculty member is required, as only a 
tenure-track faculty member can contribute to the development of 
interdisciplinary graduate groups and ORUs on campus.  The addition of this 
socio-cultural anthropologist will also facilitate flexibility in teaching rotations 
for anthropology faculty, as a whole, thus permitting more regular instruction of 
anthropology courses incorporated in the World Cultures graduate program, 
the American Studies minor, and new World Heritage program, while also 
facilitating faculty sabbaticals for the anthropology faculty, as a whole.  This 
position will require office space in SSM and modest start-up funds; no 
laboratory space is required. 


→ Biological Anthropologist (Open Rank):  As noted above, the final 
hiring priority within the span of this Strategic Plan is a second biological 
anthropologist during AY 2013-14.  While a lecturer in biological 
anthropology might help service the major through periodic instruction of 
ANTH 5 in the short term (see Appendix B), a lecturer is unable to 
contribute to upper division laboratory instruction, since such instruction is 
generally based in faculty research collections.  In addition, anticipated 
continued growing demand for ANTH 5—as a course simultaneously 
fulfilling a science requirement for SSHA students and a social science 
requirement for NS and Engineering students—may necessitate more 
frequent rotation and, thus, faculty support for, biological anthropology.  
Therefore, a ladder-rank faculty will eventually be required, with a preferred 
methodological specialization that will complement that of the biological 
anthropologist hired in AY 2010-11.  We envision that this faculty member 
might take advantage of existing core campus equipment for research or, 
perhaps share laboratory space in SE II (e.g., if the individual has expertise 
in human genetics or isotopic studies of human remains).  Given the wide 
variety of laboratory and start-up needs for biological anthropologists, 
Anthropology faculty will consult with the SSHA Dean on definition of this 
position to work within anticipated resources. 
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B. Foreign Languages 
 
Overview:  A considerable number of students enter UC Merced expecting to 
learn a second language as part of their college education. Others already have 
experience with the foreign language they want to learn, but desire to become 
fluent or, in the case of heritage learners, gain a better understanding of the 
culture and language they partly learned at home. Since we live in a multicultural 
society, the Foreign Languages Program strives to provide students with the 
opportunity to learn a second language, a skill appreciated by most employers, a 
requirement for some graduate programs, and an essential tool to conduct 
research overseas.  Learning a foreign language and gaining knowledge of the 
diverse cultures around the globe, as well as in the United States, is fundamental 
for a better understanding of our world and the peoples that inhabit it. Therefore, 
the Foreign Languages Programs at UC Merced will keep promoting the study of 
foreign languages and cultures from an interdisciplinary perspective while 
encouraging the research on foreign language acquisition and teaching. For this 
reason, one of our goals is the implementation of the one year Foreign Language 
requirement approved by the SSHA faculty on the academic year of 2006-2007. 
 
Teaching: The Foreign Languages Program faculty teaches lower division 
courses in four language programs: Chinese, French, Japanese and Spanish. In 
addition, it contributes to undergraduate programs such as the minor in Spanish. 
All courses in the Foreign Language Program are considered general education 
courses. 
 
 Chinese: Chinese has been offered at UC Merced since Spring 2007, 
mostly at the elementary level. Chinese courses have been taught by a part-time 
Lecturer. However, during the 2009-2010 academic year, the three sections of 
CHN 1 and the one section of CHN 2 offered had a full or almost full enrollment. 
Consequently, in the next five years there will be a need for opening at least one 
more section of CHN 1 and CHN 2 every academic year and for offering 
Intermediate Chinese courses starting Fall 2010.   
 
 French: French has been offered at UC Merced since Fall 2006, mostly at 
the elementary level. French courses have been taught by a part-time Lecturer. 
However, during the 2009-2010 academic year, the three sections of FRE 1 and 
the one section of FRE  2 offered had a full or almost full enrollment. 
Consequently, in the next five years there will be a need for opening at least one 
more section of FRE 1 and FRE 2 every academic year and for offering 
Intermediate French courses starting Fall 2010.  
 


Japanese: Japanese was first offered at UC Merced in Fall 2006. Since 
then, the Japanese elementary and intermediate courses have been taught by 
one full-time Lecturer.  In Fall 2009, a part-time lecturer was also hired in 
response of the growth of the Japanese program. One of the goals of the 
Japanese program is to start offering upper division courses on the academic 
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year of 2011-2012, and a minor in Japanese for the academic year of 2012-2013. 
 


 Spanish: Spanish has been offered at UC Merced since Fall 2005. The 
Spanish Program is the largest of all foreign language programs. It offers lower 
division and upper division courses. At the lower-division level, the Spanish 
Language Program offers two tracks: one for non Spanish Heritage Speakers 
(SPAN 1-SPAN 4) and another for Spanish Heritage Speakers (SPAN 10-SPAN 
11). As of Spring 2010, the Spanish Language Program faculty includes one full-
time Lecturer SOE, two full-time Lecturers, one part-time Lecturer and two 
Teacher Assistants (ABD). Some of the Spanish Language program faculty 
contribute to the minor in Spanish. The number of sections that the Spanish 
Language area offers at the lower-division level grows every academic year. For 
the next five years, we anticipate the addition of at least one section of SPAN 1 
and SPAN 2 every academic year.  Similarly, and due to the popularity of the 
minor in Spanish, increasing the number of courses and sections is a priority for 
this program. 
 
 The following table summarizes enrollements in Foreign Languages from 
2005 to 2010: 


FLAN ENROLLMENTS 2005-2010 
 2005-06 2006-07 2007-08  2008-09 2009-10 Anticipated 


enroll. 
2011-12 


Chinese n/a 30 31 75 92 130 
French n/a 56 43 65 93 130 
Japanese n/a 72 76 94 124 140 
Spanish LD 78 


UD 26 
Total 104 


LD 115 
UD  68 
Total 183 


LD   97 
UD 113  
Total 210 


LD 172 
UD 156 
Total 328 


LD 239 
UD 221 
Total 460 


LD 300 
UD 300 
Total 600 


Total all  104 341 360 562 769 1000 
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C. Global Arts Studies Program (GASP)  


GASP defines the arts broadly in order to promote an interdisciplinary study of 
the arts. Unique among UCs and other research universities in the U.S., the 
GASP curriculum integrates subjects conventionally housed in disparate 
departments and offers students a broad multicultural and transnational 
understanding of the arts through courses that investigate the effects of formal 
conventions and innovations, industrialization, colonialism, commercialism and 
globalization on art practices from a balanced, inclusive range of critical 
perspectives. 
 
Within three years, we expect to not only be contributing to the History program, 
but to also offer a minor. In five years, with an additional 3 faculty, we would be 
able to propose a major.  Given our current enrollments (see Chart A), we 
estimate that a minor in GASP would draw more than 50 students. To make a 
minor sustainable, we need 2 new hires (including the previously allocated art 
history hire) in the next two years in order to be able to launch a Minor in GASP, 
with a total of 4 faculty members, by Fall 2013. Many current GASP courses are 
cross-listed in history, thus contributing to the History Major by Fall 2010. As 
such, it is vital to increase the size of GASP faculty to better serve students who 
wish to acquire knowledge in the history of the arts, as well as those with a more 
general interest in expanding their understanding of global cultural history. 
 
Chart A. The enrollments in courses taught by the existing GASP faculty 
since 2006  


 Fall 
200


6 


Sprin
g 


2007 


Fall 
200


7 


Sprin
g 


2008 


Fall 
200


8 


Sprin
g 


2009 


Fall 
200


9 


Sprin
g 


2010 
Semester 
Total (Art 
History) 


10 27 39 47 50 62 56 14 


Semester 
Total (Music) 


40 n/a 38 62 36 41 111
* 


49 


Annual Total  77  186  189  230 
*These include enrollments in the ethnomusicology course offered by a lecturer. 
  
In order to offer a truly global and cutting-edge curriculum, and to complement 
the strengths of the two existing Americanists in GASP as well as those in the 
current History Program, GASP needs 2 FTEs for 2010-12—one in art history 
(previously approved), and one in music—to be able to provide the minimal 
number of courses for a GASP Minor to launch in 2013.   By 2015, with the 
addition of 3 additional ladder faculty, we expect to launch a major. 
 
 
Position Descriptions 
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1. Music studies (open rank): In order to fulfill a GASP minor, we request a 


music FTE in 2011-12. We seek a music scholar who specializes in a 
musical tradition of Asia who frames it within a transnational context. 
Priority will be given to scholars whose work focuses on issues of race, 
gender and/or sexuality. 


 
We seek an Asian specialist for two significant reasons. First, given the 
student population at UCM, where the largest group self-identify as 
Asian/Pacific Islander (outnumbering Hispanics and Whites) but whose 
interests in terms of curriculum have gone largely unheard, the need for 
classes that address those interests is clear.5 Second, since current GASP 
faculty specialize in Asian American cultural production, a specialist in 
Asian cultural production would complement and strengthen the 
transnational scope of the program in a compatible way. 


 
2. Art history (open rank): due to an unsuccessful search in 2007 and a 


suspended position in 2008, we request to be given 1 art history FTE in 
2012-13. The priority will be to hire an art historian who pursues 
comparative and innovative research that deals with issues of 
globalization and postcolonialism in the pre-20th century period. 
Preference will be given to a scholar with a solid foundation in early 
modern European art traditions, and an additional specialization in gender 
studies. 


 


3.  GASP seeks a music scholar who specializes in a musical tradition of 
Latin America (including the Caribbean) who frames it within a 
transnational context. Priority will be given to scholars whose work 
focuses on issues of race, gender and/or sexuality. Rationale: there are a 
number of faculty whose research encompasses Latin America and a 
Latin American specialist could provide synergy to a Latin American 
studies program or minor. Additionally, there is a large student population 
who identify as Hispanic, indicating strong student interest in courses that 
deal with Latin American culture. 


4. Art history (open rank): GASP seeks an art historian who specializes in 
artistic traditions of Asia within a transnational context. Priority will be 
given to scholars whose work focuses on pre-20th century periods, as well 
as those whose scholarship investigates issues of race, nationalism, 
gender and/or sexuality in relation to artistic production. This will be an 
important position for GASP and UCM students for two significant 
reasons. First, given the student population at UCM, where the largest 


                                                             
5 According to the Campus Enrollment by Ethnicity table drawn from the Institutional Planning and 
Analysis (IPA) Enrollment Table, in Fall 2009, Asian/Pacific Islanders numbered 1,050, while the next two 
largest groups - Hispanics and Whites – numbered 1,028 and 699 respectively. 
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group self-identify as Asian/Pacific Islander (outnumbering Hispanics and 
Whites) but whose interests in terms of curriculum have gone largely 
unheard, the need for classes that address those interests is clear. 
Second, since current GASP faculty specialize in Asian American cultural 
production, a specialist in Asian cultural production would complement 
and strengthen the transnational scope of the program in a compatible 
way.  Finally, a pre-20th century specialist will complement the work of 
Professor Mostern in History. 


5. GASP seeks a music scholar who specializes in a musical tradition of 
Europe who frames it within a transnational context. Priority will be given 
to scholars whose work focuses on issues of race, gender and/or 
sexuality. Rationale: European musical traditions play a significant role in 
the music we listen to today. In order to provide a well-rounded major 
(which this hire could conceivably allow GASP to become, provided the art 
history component of GASP is growing at the same rate), GASP will need 
a Europeanist. 
 


In AY 2010-11, GASP will require a FTE for Kevin Fellezs. As a UC President’s 
Postdoctoral Fellow, Fellezs’s first five years of salary are paid by UCOP.  
Fellezs was hired in AY 2006-07.   In AY 2010-11 it will be time to convert him 
into a UCM tenure-track FTE effective AY 2011-12.  As per the memo of 12/2/09 
from Provost/EVC Keith Alley to the UCM Deans, this is one of four such 
positions that is already accounted for in the FTE allocations and, thus, need not 
be considered in the further allocation of ladder-rank faculty lines to GASP. 
 
The two existing faculty members of GASP offer a unique curriculum consisting 
of courses in the faculty’s respective areas of expertise—art history and music 
studies in the U.S.—as well as those that provide a global perspective on the 
studies of the arts. These include: 


GASP 2 Introduction to Music Studies (Music/Global) 
GASP 3 Introduction to Visual Culture (Art History/Global) 
GASP 31 Critical Popular Music Studies (Music/Global) 
GASP 32 Jazz History (Music/U.S.) 
GASP 34 American Musical (Music/U.S.)6 
GASP 101 Visual Arts of the Twentieth Century (Art History/Global) 
GASP 121 Asian American Music (Music/U.S.)7 
GASP 135 African American Music (Music/U.S.) 
GASP 141 History and Practice of Photography (Art History/Global) 
GASP 151 Topics in Visual Culture: Museums and Art Controversies 
(Art History/U.S.) 
GASP 175 Race and Nationalism in American Art (Art History/U.S.) 


 


                                                             
6 This course touches on Asian American issues in discussions and readings when viewing Flower Drum 
Song, for example. 
7 This course is still under consideration by the Curriculum Committee. 
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D. History  
 


Overview 
History is one of the oldest and most stable of academic disciplines.  Its insights, 
methods, and pedagogy are centered upon the creation of narratives that explain 
human activities as they change over time.  History’s distinctiveness as a 
discipline is its examination of phenomena that occur in many places (such as 
land ownership, religious conversion, migration, and state formation) through an 
empirical focus on particular places and times.  It unites the social scientific 
search for general principles and the humanities focus on cultural specificity and 
authored text.  Successful history programs offer courses that span geographical 
and temporal locations. 
 
History was a part of the founding vision of the School of Social Sciences, 
Humanities, and Arts at UC Merced.  In 2003, a historian (Gregg Herken) was 
one of the first two faculty hires in SSHA. Another historian was added the 
following year (Ruth Mostern), and another the year after that (Sean Malloy).  
Two more historians (Susan Amussen and Sholeh Quinn) joined the faculty in 
2008.  In 2005, History was a track of the World Cultures and History major, one 
of nine opening-day majors planned by a systemwide task force.  History became 
a free-standing major in 2006. In 2008, History became the first major at the 
university to offer an approved Honors program.  
 
History enrolls more majors than any other major in HWC and the fifth highest in 
SSHA.  We collaborate closely with the Global Arts Study Program (GASP), 
World Heritage (WH), Literature, and Anthropology, cross-listing courses and 
sharing electives, and we contribute fully to the World Cultures graduate group.  
A student whose dissertation focused on history was among the first UC Merced 
students to receive a Ph.D. 
 
The anticipated retirement of Gregg Herken at the end of the Spring 2010 
semester necessitates a full-time US history lecturer hire for 2010-11 and an 
immediate US History search simply to retain our current staffing. We need to 
expand our faculty to a minimum of eight members by 2012. 
 
Challenges and Opportunities 
 


• Strengths:  The history faculty is successful and productive, and has 
attracted a number of graduate students.  Our enrollments and enrollment 
growth are robust, and student evaluations for all history faculty are 
strong.  The integration of history with GASP and WH supports UC 
Merced’s interdisciplinary orientation.  The history research, teaching, and 
curriculum bridges cutting-edge approaches such as transnational and 
digital history with strengths in traditional sub-fields such as political and 
social history.  Our Honors program makes History an appealing major for 
Merced’s most academically ambitious undergraduates. 
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• Weaknesses:  The history program is woefully understaffed, especially in 
US history and in modern world history, particularly in light of the 
anticipated retirement of Gregg Herken.  A successful history curriculum 
requires students to take courses that concern many historical periods and 
global locations.  The UC Merced history program lacks coverage of many 
eras and world regions, compromising our ability to deliver a 
methodologically appropriate major.  The only way for History faculty to 
participate in graduate education is for the program to hire lecturers to 
teach some upper-division courses as well as lower-division courses. This 
is educationally problematic, and risky in light of fluctuations in funding for 
these positions. 


• Opportunities:  The next three years offer a chance for the history program 
to make focused and targeted hires that enhance the strengths of the 
program, group, school, and campus.  The history strategic plan and 
curriculum are well-organized and have consensus support of the faculty, 
allowing us to make good use of resources.   The four Priority I hires laid 
out in this plan are the minimum we need to have a small but intellectually 
coherent program with adequate faculty rotations and a sufficient number 
of upper-division and lower-division offerings; we will be able to deliver an 
effective major and contribute to graduate education and synergistic 
activities on campus.  


• Threats:  If the History program cannot grow at a desirable rate, our most 
ambitious undergraduate students will transfer to other campuses.  We 
may lose younger faculty to other universities.  We will have inadequate 
staffing to contribute to graduate education.  Our students will have to take 
classes from lecturers, even at the upper-division level, which will diminish 
their opportunities for intellectual mentorship and continuity.  Finally, we 
will continue to offer a major that is not aligned with that of peer 
institutions.   


 
Current Areas of Research Concentration 
 
The History program has two tracks:  US History and World History.  The US 
History track has two faculty specializing in mid-twentieth century diplomatic 
history, including Gregg Herken, who will retire at the end of the Spring 2010 
semester.  The World History track has three faculty, each of whom specializes 
in an era in the history of a particular country and its civilization (China-Mostern, 
England-Amussen, Iran-Quinn) and all of whom also have an interest in 
transnational questions.  All members of the program teach thematic courses as 
well as courses in their era and location of expertise. All members of the History 
faculty have a record of publication and grant funding consistent with UC 
expectations. 
 
Current Undergraduate Teaching 
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The History major currently enrolls 75 students, 2.4% of the total UC Merced 
undergraduate population.  The history minor currently enrolls 35 students, an 
additional 1.1% of the undergraduate body.  Many History courses meet general 
education requirements and elective requirements for other majors, and History 
courses have an interdisciplinary enrollment.   
 
History has the distinction of offering the only Honors major on campus, an 
opportunity for our finest students to work one-on-one with a faculty advisor and 
a second reader to complete a year-long piece of original research in their senior 
years. 
 
In Fall 2009 History enrollments totaled: 
 
Course 
Number 


Course Name Instructor Enrollment 


H10 World History to 1450 Quinn 49 
H16 US History Johnston (graduate 


fellow) 
59 


H80 Chinese History to 1350 Mostern 48 
H100 Historian’s Craft Quinn 23 
H117 History of South Asia Meeks (instructor) 17 
H130 The Cold War Chi (instructor) 38 
H139 US Race and Ethnicity Malloy 27 
H190 Applied Research Malloy 4 
H193 Honors Thesis 


Research 
Malloy 2 


TOTAL FALL 2009 HISTORY ENROLLMENT 267 
 
 
Contribution to Graduate Education 
 
All of the members of the History faculty are also members of the World Cultures 
graduate group and actively contribute to graduate education.  The History 
contribution to graduate education is summarized in the following table (not 
including numerous independent study courses): 
 
Name Courses Offered Committees 


Chaired 
Committee 
Memberships 


Amussen (since 
2008) 


WCH 201  From Union 
Institute & 
University: Vicky 
Gabriner, Ben 
Justesen, 
Elizabeth Hohl 
(completed or 
almost 


N/A 
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completed); 
Kathleen Halecki 
and Martha 
Sullivan (in 
progress) 


Herken (since 
2003) 


H 203, "The 
Historian's Craft"; 
H 250, "The Cold 
War, 1941-91"; H 
200, "The Uses & 
Abuses of the 
Past"; H 299, 
Directed Reading:  
modern U.S. 
political history 
 


Trevor Albertson 
Richard Ravalli 


 


Malloy (since 
2005) 


• U.S. 
Social/Cultural 
History 


• Race, Empire, 
and U.S. 
Foreign Policy 


• Johnston 
(Ph.D.) 


• Deflin (MA) 


• Williams 
(Ph.D.) 


• Ravalli (Ph.D.) 
• Winter (Ph.D.) 
• Acevedo 


(Ph.D.) 
Mostern (since 
2004) 


• Humanities and 
New Media 
(twice) 


• China and 
World History 
(once) 


• Goger (MA) 
• Hua (Ph.D.) 
• Meeks (Ph.D.) 
• Williams 


(Ph.D.) 


• Albertson 
(Ph.D.) 


• Bond (CSUS 
MA) 


• Gainor (Ph.D.) 
• Grossner 


(UCSB Ph.D.) 
Quinn (since 
2008) 


n/a n/a • Hill (Ohio 
University 
Ph.D.) 


• Venosa (Ohio 
University 
Ph.D.) 


 
 
Proposed Faculty Hiring 
 
Assuming that History retains its current share of the student body, and 
assuming an increase of 650 students per year in the UC Merced undergraduate 
population, there will be 120 history majors, 56 history minors, and 427 students 
enrolled in history courses by 2012.  With the planned shift of majors to SSHA, 
and an expansion of the faculty, these numbers are conservative estimates. 
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In order to meet the requirements of the history curriculum and offer the 
necessary number and breadth of elective courses for that student body, we will 
need to offer 20 courses per year.  
 
 2009-10 2012-13 
# required lower division courses 4 (H10,11, 16, 17) 4 
Minimum # lower division electives 2 (one per semester 2 
# required upper division courses8 2 (H100, H191) 4 (2 sections each 


of H100 and H191) 
Minimum # upper division electives9 6 10 
TOTAL 14 20 
 
 
For the purposes of calculation, we assume that each faculty member should 
teach a notional two undergraduate courses per year per faculty member.  (This 
is a rough estimate that allows for graduate teaching, sabbaticals, leaves, and 
course remissions.  Based on these calculations, UC Merced could support a 
History program with 9-10 faculty members. 
 
We recognize that we cannot expect to make eight new hires in the next three 
years.  However, it is important to contemplate these calculations to demonstrate 
what a sustainable growth plan would require in a resource-adequate 
environment.  The smallest number of hires that will allow us to maintain a 
minimally functional History program in the next three years is four: one 
immediate hire to replace Gregg Herken, and three new hires.  With an eight 
person program, we will be able to rotate each required lower division course 
between two expert members of the ladder-rank faculty, to more closely cover 
the globe and the major historical eras, to fill our most pressing lacunae, and to 


                                                             
8 Assuming that honors thesis instruction remains an overload assignment. 
9 Each major must take six upper division electives over two years.  Calculations assume a 35 student 
enrollment cap, given that we lack the TAs to grade the papers that must be assigned in upper division 
courses; when we have a significant number of graduate students, we may begin to enroll more students in 
upper division courses. 


 2009-10 2012  (assuming 60% 
increase) 


#majors 72 120 
#minors 31 56 
Majors as % of total UCM 
student body 


2.4 2.4 


Minors as % of total UCM 
student body 


1.1 1.1 


Total enrolled students Fall  2009 536 857 
Majors:faculty 13:1 n/a 
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offer a marginally adequate number of classes for our students.  The resulting 
15:1 student-faculty ratio would be similar to that in other UC History 
departments.10 
 
However, we want to emphasize that the minimum is not ideal.  We have looked 
for comparison not just at other UC campuses, but also at small research 
universities.  Among public universities, small research universities are rare, with 
the College of William and Mary most closely approximating our expected size of 
about 8,000 students.  (It is important to note that 8,000 is less than half the size 
of the smallest of our sister campuses.  It does not seem that any of the UC 
campuses can serve as good comparison schools for us).  On the other hand, 
small, prestigious research universities are a bit less rare among private schools, 
with Brandeis, Brown, and Rochester being the three AAU members that enroll 
between 5 and 9 thousand students, and Dartmouth and Brown the two Ivy 
League schools.  The departments at these universities range in size from 14 to 
38, with an average of 28.6 faculty.    
   
Rank I Priority Hires 
 
Our most urgent and immediate need  is authorization to hire a full-time US 
History lecturer for 2010-11 as a temporary replacement for Gregg Herken. 
 
Our four highest priority permanent hires include three US History positions (the 
first of which is a replacement for Gregg Herken), and one World History position.  
At the end of this hiring phase, we will have four World History faculty and four 
US History faculty, with each track evenly split between specialists in early 
history and in modern history.  The hires can be summarized on as follows: 
 
Year Positions 
2010-11 • US:  Colonial History (Rank:  Senior) 


• US:  History of Comparative Race and Ethnicity (Rank:  Junior) 
2011-12 • World:  Mexican History (Rank:  Junior) 
2012-13 • US:  Western/Environmental History (Rank:  Junior) 
 


• American History:  Colonial and Atlantic World (17th-18th century): Colonial 
history has been energized in recent years through its attention to Atlantic 
dimensions of the field, to the role of Indigenous peoples in the Americas, 
and the relationship of Spanish, French, and English colonial empires 
across the Americas.  We propose a senior hire in Colonial and Atlantic 
world history.  This position would provide an anchor for the first half of the 
US history survey course; connect to the scholarship of Amussen on 
Britain and the Atlantic world, and Hull on the early contact period; a 
senior hire will provide visibility for our program. 


                                                             
10 At UC Davis, over the past 5 years there have been between 490 and 412 majors, with a major/FTE ratio 
from over 17 to 13.2; at UC Riverside, there are approximately 460 majors in history or double majors with 
a large history component, with a major to FTE ratio of 16.4. 
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• American History:  History of Comparative Race and Ethnicity (19th-20th 
century):  History of Comparative Race and Ethnicity has been one of the 
fastest growing and most intellectually stimulating fields in the history 
profession over the last three decades, employing innovative and 
interdisciplinary methodologies to interrogate issues of identity, migration, 
language, and power in the United States and its contested borderlands.  
Hiring in this field would enrich the intellectual diversity of the history 
faculty and allow us to meet the considerable student demand for classes 
in this area.  In particular we seek a scholar of comparative race and 
ethnicity whose specialties include Chicano/Latino History.  The History 
faculty have received formal and numerous informal communications from 
current and prospective students expressing grave concern over the lack 
of curriculum in Chicano/Latino History. In light of our student body 
demographics and the UCM status as a Hispanic Serving Institution, it is 
vital that we address this crucial need immediately.  We anticipate that this 
hire will also build further connections among the disciplines and support 
the planned Hispanic Studies graduate group as well as the World 
Cultures graduate group. 


• World History:  Mexican/Latin American History (18th-20th century).  This 
position fills two gaps in the geographical and temporal range of the world 
history group.   We currently have three faculty with expertise on the vast 
Eurasian land mass, but none who study the Americas outside of the 
United States. Given both our geographical location and our student 
population, research on Mexican/Latin American history is extremely 
important, and has been the subject of substantial student demand.   This 
position is also synergistic with our planned Comparative Race and 
Ethnicity hire.  Furthermore, all current world history faculty work before 
the eighteenth century, so it is also important to engage more modern 
periods.  This will enhance our ability to teach the required world history 
survey sequence.  Mexican/Latin American history also provides an 
important scholarly link to other humanities and social science faculty in 
SSHA, and supports the planned Hispanic Studies graduate group as well 
as the World Cultures graduate group. 


• American History:  US West/Environmental (19th-20th century). 
Environmental history is a vibrant and rapidly growing sub-field.  Hiring in 
this area will deepen ties between the History program and the rest of the 
campus and offer the possibility of collaboration and significant grant 
funding.  A Western Environmental historian may work on questions such 
as historical water rights, resource extraction, erosion, or climate change:  
all topics of immense contemporary urgency that benefit from a historical 
perspective.  This position offers synergies with current faculty in 
Literature, Anthropology, Engineering, and Earth Systems Science, and 
would support the World Cultures graduate group as well as the History 
major. 
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Rank II Priority Hires 
 
The goal of the next growth phase will be to expand the History program from a 
faculty of 8 to a faculty of 12.  While we need to make more hires and see the 
direction of future campus growth before we can create detailed descriptions for 
these future positions, our general needs are clear.  We need to make three 
more hires in World History in order to have a bare-minimum coverage of each 
world region, and we need to make one more hire in modern US history to meet 
projected student demand.  We have identified several thematic areas that will 
inform our future positions:  health, medicine, and environment;  race, gender, 
ethnicity, and migration;  and spatial and digital analysis.  We anticipate the 
following future positions: 
 


• Modern World:  Africa/South Asia/Southeast Asia  
• Modern World:  Continental Europe/Imperialism 
• US:  Twentieth Century Social/Cultural History 
• Premodern World:  Africa/South Asia/Southeast Asia 


 
Metrics for Evaluating Success 
 


• Enrollment:  We aim to maintain or increase our major share at 2.4% of 
the total student body and our minor share at 1.1% of the student body.  
We aim to maintain or increase our total student enrollment as a 
percentage of the student body.  We aim to admit and graduate Ph.D. and 
MA students with a History focus through the World Cultures graduate 
group. 


• Program Maturity:  We aim for some representation of all world regions 
and historical eras.  We need adequate hiring to support research 
synergies among History faculty and between History and other faculty. 


• Grants and Publications:  We expect to see productivity at a rate and 
quality that is standard for research university faculty in the profession and 
in the UC system. 
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E. Literature and Cultures 
 
Overview:  
Having divided from the initial World Cultures and History egg, the Literatures 
and Cultures major is part of the second phase in the gestation of undergraduate 
programs in the Humanities.  Literatures and Cultures in conception is a 
combination of Comparative Literature and Cultural Studies, but it began with just 
two tracks, one in Literature of the English-speaking world and one in Literature 
of the Spanish-speaking world.  It is now time to move into a third phase, dividing 
the major into three:  English, Spanish, and a residual Literatures and Cultures 
major that can continue to generate new programs in literary studies, in both 
individual languages and a program in Comparative Literature and Cultures.  
Furthermore, we propose that the new English major combine with the writing 
minor, and that the Spanish major combine with the Spanish minor 


 
Strengths/Opportunities/Challenges:  
Literatures and Cultures is the 6th largest major in SSHA (out of ten majors), with 
a slightly more than a 2:1 ratio between those in the English-language track and 
those in the Spanish-language track.  Judging by NCES (National Center for 
Education Statistics) data, these numbers are low comparatively, as English is, in 
the comparison group of majors offered by SSHA, the third largest major in B.A. 
granting colleges and universities nationally, and Spanish, while toward the 
bottom, should be about equal to Economics. If Literatures and Cultures were 
pulling the expected majors from traditional English and Spanish majors, it would 
trail Psychology by about a 2:3 ratio, would exceed History, Political Science, or 
Sociology by about 2:1, and would exceed Economics by nearly 3:1. The gap 
between expectations and performance probably has four causes, all of which 
our strategic plan seeks to address:  
 


(1) The name of the major is not readily recognized.  
(2) The number of majors in the Spanish-language literature track is 
always going to be influenced by the students studying the Spanish 
language, so it is now (for the most part) a subset of Spanish minors.  
(3) The separation of English-language literature from the writing program 
eliminates the important and traditional synergies between reading and 
writing in English. 
(4) The obvious career tracks for Literature majors in any of the modern 
languages are not clearly supported.  For example, the lack of name 
recognition could make it for a UC Merced graduate to compete in the job 
market as a translator, as a journalist, or as a high school teacher with a 
B.A. in Literatures and Cultures.  


 
We thus believe that new Spanish and English majors would significantly bolster 
enrollments in both of the new majors compared to the old.  Indeed, with more 
properly defined majors UC Merced might come closer to the enrollment ratios 
seen at other U.S. universities. Given our location and the consequent 
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attractiveness of study in Spanish, we expect the new configuration to attract 
about 10-15% of SSHA majors, somewhere on the order of twice our current 
6.5%.  The advantages would be to: 


• help balance the majors in SSHA, an objective worth pursuing as faculty in 
the Humanities are much less expensive than those in Psychology, 
Cognitive Sciences, or Business, requiring no laboratory spaces, lower 
start-ups, and lower salaries.   


• Support general education (see the Writing Program’s strategic plan) 
• Introduce students to cutting-edge research in English- and Spanish-


language literatures and cultures 
• Bolster our ability to improve educational outcomes at all levels in the 


Central Valley by providing UC caliber graduates who can enter post-
secondary education in both English and Spanish. 


• Provide clearer and broader career trajectories for our students, including 
easier paths into graduate and professional programs. 


None of this would come at any cost to the graduate program and would 
probably improve ladder-rank faculty research output by broadening the faculty 
base for university service (again, see the Writing program’s proposal to convert 
a number of Unit 18 lecturers to Lecturers P/SOE; P/SOE faculty can serve on 
any Senate Committee that does not deal with personnel issues for ladder-rank 
faculty, and their explicit dedication to pedagogy means that they would be in an 
ideal position to work on assessment, general education, and similar tasks.  A 
similar approach to Unit 18 lecturers in Spanish would provide even more Senate 
faculty to serve on committees).  
 
More importantly, by blending current faculty in the LITC major with faculty in the 
two minors, the two new majors would enable us to come much closer to the 
numbers of faculty expected from a small, prestigious research university in the 
fields of English, Spanish, and Comparative Literature.  Among public 
universities, small research universities are rare, with the College of William and 
Mary most closely approximating our expected size of about 8,000 students.  (It 
is important to note that 8,000 is less than half the size of the smallest of our 
sister campuses.  It does not seem that any of the UC campuses can serve as 
good comparison schools for us).  On the other hand, small, prestigious research 
universities are a bit less rare among private schools, with Brandeis, Brown, and 
Rochester being the three AAU members that enroll between 5 and 9 thousand 
students, and Dartmouth and Brown the two Ivy League schools.  Judging 
against the benchmarks that these schools provide, and assuming our target 
enrollment at the end of three years will be five thousand and our maximum will 
be eight thousand, we will need to expand our regular faculty in both English and 
Spanish.   


English: Including those in both literature and writing, we have Gregg 
Camfield and Jan Goggans full time; Manuel Martín-Rodríguez in both 
English and Spanish; and Robert Ochsner, a member of the LIT group as 
well as the one Senate faculty member in the Writing Program (currently a 
full-time administrator, Ochsner is, we hope, open to being lured back to 
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50% time in teaching).   The average of the five comparison schools is 27 
“regular” faculty members.11  We will need to increase our faculty size 
substantially in order to be even remotely comparable. Conversion of Unit 
18 lecturers now in the Writing Program will provide much of this 
necessary expansion (15-16 faculty), but steady hiring of tenure-line 
faculty in English-language literature will also be required 
 
Spanish: Including those in both Literature of the Spanish-speaking world 
and Spanish language, we have Ignacio López-Calvo and Cristián H. Ricci 
full time; Manuel Martín-Rodríguez in both Spanish and English; and 
Virginia Adán-Lifante, who is a member of the Literatures and Cultures 
group (the one Senate faculty member in the Spanish program) as well as 
the Language Coordinator. The average of the five comparison schools is 
10 “regular” faculty members.12  We will need to increase our faculty size 
substantially in order to be even remotely comparable. 


 
Implementing these two new majors will not be inordinately difficult inasmuch as 
each will use courses already listed in the catalogue.  It will not be inordinately 
expensive, inasmuch as the resources already allocated to the minor programs 
with which they will be merging will augment resources currently allocated to the 
two Literature tracks.   Maintaining Literatures and Cultures on top of these two 
majors will not be difficult either, as the overlap in courses will mean that all of 
the courses Literature majors will need to graduate will be readily available.  
 
We should be able to begin the process of spinning off the two majors this 
academic year, as a Spanish proposal is nearly complete and an English 
proposal is not far behind. We would expect that with WASC review, the new 
majors would be available for 2011-12. 
 
Research, Grants and Awards: 
The five faculty members who form the original core of the Literatures and 
Cultures major have each received a variety of grants and awards, from an 
Endowed Chair (Camfield), National Endowment for the Humanities (López-
Calvo, Ricci), Chiang Ching-Kuo Foundation for International Scholarly Exchange 
(López-Calvo), American Institute for Maghrib Studies (Ricci), Newberry Library 
(Martín-Rodríguez), Recovering the U.S. Hispanic Literary Heritage (Martín-
Rodríguez), and funding via the Graduate Resource Council, since the campus’s 


                                                             
11 We are using Brown University’s definition, which is roughly equivalent to our Senate membership.  
Brown University has 33 “regular” and 12 “non-regular” (i.e. part-time or visiting adjuncts) faculty in 
English; William & Mary has 39 “regular” and 11 “non-regular;” Dartmouth 30 and 29; Brandeis 18 and 6; 
Rochester lists only their regular faculty, at 23.  All of these include some writing faculty in the “regular” 
group. 
12 We are using Brown University’s definition, which is roughly equivalent to our Senate membership.  
Brown University has 10 “regular” and 1 “non-regular” (i.e. part-time or visiting adjuncts) faculty in 
Hispanic Studies; William & Mary’s Hispanic Studies has 10 “regular” and 3 “non-regular;” Dartmouth’s 
Spanish and Portuguese Department has 16 and 10; Brandeis University’s Hispanic Studies has 10 
“regular” faculty (they only list their regular faculty); Rochester lists only their regular faculty, 4.   
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first year.  Additionally, despite heavy teaching and service loads, the faculty’s 
scholarship has remained robust, with recent books (Ricci, López-Calvo, 
Goggans, Martín-Rodríguez) and peer-reviewed articles in top-tier professional 
journals from all faculty members, as well as new projects in online publications 
and public humanities, all of which have expanded the boundaries of research in 
the area of literary and cultural studies. 
 
Teaching (current and projected): 
Along with teaching our normal course load, faculty in both English and Spanish 
concentrations have pursued teaching areas which hold out innovative promise: 
 


1. Environmental literature and writing:  UC Merced’s ongoing relationship 
with Yosemite, its new designation as a system-wide Natural Reserve, 
and the availability of the Wawona Research station, which houses at 
least 30 students, offer an exciting opportunity to build on creative writing 
and literary studies in the area of nature writing, national parks, and 
environmental literature.  Faculty in both the English and Writing tracks 
have experience in putting on workshops, working in natural reserve 
systems, and teaching environmental literature.  Courses in these areas 
will serve as a major draw to incoming students, highlighting the campus’s 
proximity to Yosemite and its many avenues of research taking place 
within the park. 


2. The Central Valley and California Studies:  Faculty members in the writing 
program have already established an ongoing series of lectures by writers 
in the Central Valley and Greater California.  The literary archive of 
Central Valley and Dust Bowl writer Wilma McDaniel arrived at Kolligian 
Library through faculty efforts, and an ongoing project introduces students 
to the public humanities by putting them to work curating an exhibit of 
Mark Twain in the Sierra foothills.  California Studies, in general, offers 
students new ways to understand cultural production of various 
generations while also helping them to understand the current conditions 
of their own lives. 
 


3. The faculty members in the Spanish-speaking world have developed a 
series of activities to improve the visibility of the program and to fulfill the 
goals of UC Merced’s as a “Hispanic-serving institution:” organization of 
international conference, inviting scholars, writers and activists such as 
Luis Leal, Víctor Fuentes, Dolores Huerta, Najat El Hachmi, Cristina 
García, David W. Foster Mary Alice Waters, and Landry-Wilfrid Miampika, 
among others. They have also organized, along with different student 
associations (Amnesty International, MEChA, Latin American Student 
Association, Ballet Folklórico, Persian Student Association, Muslim 
Student Association) and faculty members from other disciplines, cultural 
activities such as an annual Human Rights Film Series, theater 
performances. Since 2004, they have been participating in parents’ 
orientation meetings and outreach activities. Finally, they have engaged 
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graduate students in conferences as well as in national and international 
academic publications. They have taught courses and seminars dealing 
with different academic issues such as race and gender, migratory 
phenomena, exile, and transculturation. 


 
4. The area of Chicano/a literature has boasted very healthy enrollments 


since UCM’s opening days, and it encompasses teaching, research 
projects and academic/community events. The Chicano/a Literature series 
has brought more than twenty authors, artists, and scholars to campus 
and community venues. Three different research projects in this area have 
offered graduate and undergraduate students hands-on research 
opportunities. As the one area that brings together the two proposed 
majors, Chicano/a literature may serve as a model for the development of 
future areas of intersection between the proposed majors. The proposed 
creation of an interdisciplinary Chicano/a Studies major (currently under 
development) will also have a positive impact in this area. 


 
Graduate Programs 
Literature faculty members work hand in hand with the entire graduate group.  
Faculty offer graduate courses and have assumed the role as major advisor, 
committee chair, or committee member for Camfield (all doctoral, director of one 
dissertation, committee member of two); Goggans (director of one dissertation, 
committee member of two MA theses, and three doctoral); Ricci (director of one 
MA thesis, member of two doctoral committees and co-director of three 
dissertation committees in Italy and Spain); López-Calvo (director of 4 
dissertations and member of three other doctoral committees, and member of a 
doctoral committee in Spain); Martín-Rodríguez has served as director of four 
Ph.D. and one M.A. committees. 
 
In order to best expand the range of courses offered in each track and to provide 
–albeit on a small scale – the kind of academic program expected within the UC 
System and to serve the unique needs of the vastly underserved Central Valley, 
we anticipate the following hires over the next three years: 


English 


 In addition to writing faculty conversions (see MWP plan), the English 
program will need to hire the following: 


1. Early Modern British Literature.  Since the beginning of serious study 
of literatures in modern (as opposed to classical) languages at the end 
of the 18th century, Shakespeare’s works have been the most 
important and most studied in the corpus of English literature. That 
importance has not diminished, though Shakespeare’s oeuvre is now 
usually studied in a wide range of contexts, including that of the early 
modern period, which was a major transitional period in Western 
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history as well as an important period in the consolidation of the 
English language as we know it.  No program in English can be without 
a scholar of the period.  Among the comparison schools, Dartmouth 
has the most innovative faculty configuration, yet even they have 3 
faculty members dedicated to early modern English literature. 
Moreover, such a scholar would support both the graduate group and 
would bolster offerings in History, and, perhaps, the performing arts.   


In addition, the newly reconceived English and Creative Writing major 
hopes to ultimately expand widely enough to utilize faculty strengths to 
offer students a secondary subject matter state accreditation in 
English.  Many students in the Central Valley who major in literature 
hope to become teachers, and offering them the accredited means to 
achieve that goal will serve both them and the university itself.  Rubrics 
from the California Commission on Teacher Credentialing clearly 
mandate that any program qualified by the state must include a course 
on Shakespeare.  Thus, the inclusion of a hire in this area is 
imperative, since as an already established program, with declared 
majors, student need and demand has already been established, and 
a credential program could span programs in English and Spanish 
literatures, helping to prepare students in both concentrations for the 
vocation of teaching. 


2. Romantic/Victorian British Literature.  In this period, a number of artists 
and critics successfully defined imaginative literature as a primary medium 
of cultural discourse, moved literature out of elite circles into a much 
broader milieu, and validated the prophetic strain in literature as the most 
important.  Not only are the literary forms and functions of this period 
enduringly popular, the very shape of literary study, as we know it, was 
created in this period.  No program in English can be without a scholar of 
this period, either.  Even the smallest of our comparison schools 
(Brandeis) has three faculty whose scholarship is mostly or substantially in 
this area; the most innovative (Dartmouth) also has three.  


3. Colonial and Post-Colonial Literature in English.  This is one of the most 
important emerging sub-fields in English literary studies, responding to the 
more rapid flow of ideas and people globally, exemplified by the 
outpouring of important literature from around what once was the British 
Empire.  The focus could be wide or could concentrate on one of several 
areas, eg. Literature of Indian subcontinent, Australasia, Non-U.S. North 
America, Africa, all of which have rich traditions and active practitioners in 
English.  Could also look at diasporas, connecting well to grad group.   


4. Some combination of literature of identity (eg, ethnic literatures, lit by 
women, queer theory, etc) in English 


5. A creative writer of significant stature to be brought in as a senior hire. 


Spanish: 
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    1.  Spanish-language Linguist. Linguistics is key in the development of any top 
tier department of Hispanic Studies. In Dartmouth, 2 faculty members out of 16 
teach linguistics.  


    2.  Golden Age (or trans-Atlantic Golden Age/Colonial). It is quintessential in 
any Hispanic Studies department because it represents the foundation of modern 
Hispanic literature in its three main genres: narrative, theater and poetry. It 
represents the flourishing in arts and literature in Spain, coinciding with the 
political rise and decline of the Habsburgs dynasty. In Dartmouth, 3 out of the 9 
faculty members in Iberian Studies teach Golden Age (including Portuguese, 
Race and Gender Studies), and one out of 7 faculty members in Latin American 
literature teaches Colonial literature,  


3.   Gender and/or race, area and period open, expertise in colonial literature or 
19th century Latin American literature, preferred. In Dartmouth, 90 % of the 
faculty members in the Department of Spanish and Portuguese work on these 
fields. Two of them teach 19th C Latin American literature and four teach 19th C 
Iberian Studies.  


Metrics of Success: 


The first measure of success will be the establishment of the two new majors.  
Other measures will in part depend on this first success.   


Faculty:  We’ll use the normal criteria articulated by the APM. 


Graduate students: 


• conference papers delivered 
• publications 
• grants and awards received 
• time to degree 
• job placements. 


Undergraduate students:  


• Increase in the number of majors, with a quick burst as when the two new 
majors are approved, as we expect many minors in Spanish and Writing 
convert to majors in Spanish and English respectively.  We expect steady 
growth over the following years as the applicant pool becomes familiar 
with the change.  By the time we reach a steady state in about six-to-eight 
years after both new majors are in place, we will expect to enroll around 
seven-to-ten percent of SSHA majors in English and three-to-five percent 
in Spanish. 


• Publications in undergraduate journals. 
• Involvement in research projects 
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• Placements in graduate programs. 
• Employment. 
• Community service. 
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F. Media Arts Program  


Overview  


     In 2007 5% of all degrees Bachelor degrees in the UC System were conferred 
in Fine &Applied Arts. Since fall of 2005 1, 868 students have enrolled in Media 
Arts Program courses. 
 
Semester MAP Total 


for 
Semester 


MAP Total Semester MAP Total 
for 
Semester 


MAP Total 


Fall 2005 46   46 Spring 
2008 


129   486 


Spring 
2006 


88 134 Summer 
2008 


  22   508 


Fall 2006 82 216 Fall 2008 219   727 
Spring 
2007 


79 295 Spring 
2009 


268   995 


Summer 
2007 


  1 296 Summer 
2009 


  95 1,090 


Fall 2007 61 357 Fall 2009 351 1,441 
   Spring 


2010 
427 1, 868 


 
 
     As shown above as of January 24, 2010 427 students have enrolled in the 
fourteen courses offered for spring Semester 2010 by the Media Arts Program 
(MAP).  This number represents over 10 % of the 3,414 students enrolled at UC 
Merced. (Also, of the fourteen courses offered, nine have reached maximum 
enrollment.) Of the eighteen SSHA Programs, only one (Psychology which is 
the largest major on campus) has higher enrollment of students than MAP.   
    It must be noted that MAP is administered by one ladder faculty member in 
comparison to the other SSHA Programs and Majors which (with exception of 
Languages) all have between 7 and 2 ladder faculty members. For the past two 
years MAP has received funding for one visiting faculty (teaching 4 courses a 
year) and allotment of funding representing between two and four full time 
lecturers.  Spring 2010 enrollment represents average of 60 students per 
instructor and 30 students per course.  
     The percentage of UC Merced students enrolled in MAP courses has been 
between 8 and 23 % since the campus has opened in 2005. Forty students have 
declared minor in Art as of fall semester 2009.  
     The statistics listed above indicate substantial student interest in the MAP 
curriculum, as well as its relevance to their chosen fields of study and the high 
quality of instruction. Additionally, the strong interest in MAP courses is a sign 
that UC Merced students seek a well-rounded education which must include the 







 91 


arts. To deny our students the opportunity to study art is to deny them the 
education they deserve.  
     MAP courses are designed to give students tools to express themselves 
creatively and to offer them insight into how art is created. MAP aims to provide 
students with an environment in which they are free to explore, to experiment 
and to develop new techniques, but only after they have acquired the basic 
building blocks of each medium.  
     Courses also provide students with historical perspective on the various 
media represented in the Program and require writing and research in addition to 
the acquisition of technique and creative projects. (Global Arts Studies Program 
provides critical analysis and theory courses.)      
     The multidisciplinary focus of Media Arts Program is unique in the UC system. 
The strict division between art disciplines common to all UC campuses 
represents art education whose goals do not always adequately reflect the fluid 
state of the arts today. Contemporary artists employ multiple art media 
techniques to create works aimed at culturally diverse global audience.  
     MAP differs from many other university based art technique and practice 
programs by not emphasizing a particular art movement but by seeking to be 
inclusive. Throughout history the arts have been claimed as the exclusive domain 
by various constituencies from the Christian Church to cognoscenti of the avant-
garde. The mass media and digital media have contributed to integration and 
cross pollination of art forms and their dissemination throughout the world. Thus 
MAP has been created in response to the trends and challenges of the twenty-
first century. Its aim is to reflect and creatively confront the capacities of twenty-
first century media arts which make it possible for artists to cross the traditional 
boundaries of art disciplines and to create new hybrid forms of art expression by 
integrating traditional artistic forms with digital technology. At the same time, 
MAP in its long term planning, wishes to bring attention to marginalized 
traditional art forms. 
     Every contemporary art form today utilizes digital technology. A research 
university campus provides a unique opportunity for exploration of the breaking 
down of established divisions between artistic and technological disciplines. A 
cross school position between SSHA and School of Engineering (which is 
necessary for fulfilling the mission implied in the name “Media Arts”) was 
proposed in 2006 but was denied. Current Strategic Plan requests this position 
again because it has the potential to attract students to both schools and is 
integral to of Media Arts Program’s long term goals. It also resonates with 
research interests represented in other SSHA Programs. 
     Whereas in the UC system technique and practice courses are generally open 
only to majors, MAP is designed to offer all UC Merced students access to both 
lower and upper division technique and practice courses. The long term vision of 
MAP offering courses to non-majors is crucial to the success of the Program, the 
Minor and the future B.A. This vision, if fulfilled, has the potential to attract 
students to UC Merced who would otherwise decide to study elsewhere by 
offering them a more focused art minor than the other UC campuses offer. The 
participation of non-majors is designed to integrate the Media Arts Program into 
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the academic goals of UC Merced students and thus to further amplify the 
interdisciplinary nature of the arts. 
     The National Endowment for the Arts: Artist in the Workforce 1990 – 2005 
Executive Summary Report states that the artist population is growing more 
diverse; however Hispanic, Asian, Native American and African-Americans still 
represent only 20 percent of all artists. This statistic indicates a need to attract 
Hispanics, Asians, Native Americans and African Americans to study art on the 
university level. Students listed in the categories above are more likely to have 
been denied arts education before their arrival on a university campus. Many 
public schools have eliminated or curtailed art education curriculum. Throughout 
history the arts have represented one of the most inclusive populist forms of 
expression and have been integral in the human struggle to overcome 
exploitation, racism and other political and social inequities. Underrepresented 
students should not be denied the power that art has to transform and transcend. 
It is no more appropriate to provide students with courses that only talk about art 
than it is to provide them with courses than only talk about science. The 
technique and practice courses offered at UCM represent a laboratory-like 
setting where students are given the opportunity to form their own understanding 
of what art is and the potential it has to enrich their lives, as well as the basis to 
develop new forms of artistic expression.  
 


II.      Program Goals  
 
The five year MAP Strategic Plan is designed to implement the following goals: 


o Strengthen the Minor in Arts by finalizing the development of a 
comprehensive curriculum in the visual arts, music, architecture 
and new media   


o Finalize the Proposal for an Individualized B.A. in Multidisciplinary 
Arts (Architecture, Visual Arts and Music) with a 5th Year Master of 
Arts Credential (originally planned for submission in Spring 2009 
but now planned for submission in Fall 2011 contingent on the 
allocation of 2 FTE in 2010-2011)  


o Develop plan for Master of Fine Arts Graduate Program in New 
Media 


 
III. Resource Allocation 
 
A. Faculty 


     The Media Arts Program consists of a sole faculty member, Dunya Ramicova 
who has been in charge of the Program since 2004 (the two faculty members 
hired with funding allocated to the arts are no longer affiliated with the arts, 
though the courses they offer are part of MAP planning for the B.A. The minor in 
Art consists of courses taught by both MAP and GASP faculty.)   
     Currently, Professor Ramicova is charged with administering an art technique 
and practice curriculum which at other University of California campuses is 
distributed over an array of schools, and departments with faculty members 
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numbering in the dozens. The task is daunting and frustrating since it is clear that 
the Program has strong potential to grow and to put UC Merced on the cutting 
edge of art education as well as making UCM more attractive to students. 
Without additional faculty much of MAP mission will remain not only unfulfilled 
but also endangered.  
     Proposal for B.A. in Art exists. It is designed to be implemented with three 
ladder faculty members, one visiting Artist in Residence position and four 
full time lecturers. 
      In the meantime, the existing Minor in Art needs to be revised, preparing 
ground for the eventual degree Program as well as graduate level courses. 
     It is important to note that the Minor in Art is interdisciplinary and that the B.A. 
Proposal utilizes for its requirements courses already offered by other SSHA 
Programs. Furthermore, the arts are naturally interdisciplinary in that their 
influence reaches into many areas of academic study at UCM such as digital 
technology, literature, history, psychology, management, anthropology and more.  
 
The MAP strategic planning for FTE allocation is as follows: 


1. Secure the continuity and development of the arts technique and practice 
(MAP) curriculum and the success of B.A. Proposal, 5th Year Master of 
Arts Credential and potential for development of Master of Fine Arts 
Graduate Program by hiring two ladder faculty members in 2010-
2011. 


     Two positions have been identified which fit into the current and future plans 
of SSHA and the university:  music specialist and sustainable architecture 
specialist.  
1. Music  
We need a music specialist with a broad spectrum of experience, and an 
interdisciplinary vision for the music curriculum to enhance the musicology 
curriculum offered by GASP. Music can potentially connect to many other areas 
of endeavor at UC Merced. As a twenty first century research university, UC 
Merced needs to develop a non-traditional approach to teaching music. Instead 
of focusing on traditional instruments, the projected music curriculum will 
concentrate on digital music technology and on exploring interdisciplinary 
connections while still offering strong foundation in traditional instruments and 
voice courses for those students who wish to continue their music education 
while at UCM.  
2.Sustainable Architecture  
Architecture has the potential to broaden the interdisciplinary collaboration with 
the School of Engineering as well as support one of the stated research themes 
of the university. Additionally, only two of the ten UC campuses offer 
undergraduate or graduate degrees in architecture: UC Berkeley and UC Los 
Angeles. This makes the offering of an architecture concentration/minor within 
MAP attractive since it has a promise of drawing more students to UCM. 
Curriculum in sustainable architecture adequate to give UC Merced BA degree 
holder opportunity to seek admission to a graduate Architecture Program will be 
possible with the hire of one specialist. MAP visual arts curriculum already offers 
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or is in process of developing lower division courses foundational for the upper 
division architecture curriculum. With the addition of two history of architecture 
survey courses that can be taught by a lecturer, the curriculum will be viable.  
      Here it is necessary to clarify that in the art technique and practice qualified 
candidates do not have PhD degrees (with some exceptions in music where 
there are professors with PhD degrees teaching Music Theory which is part of 
music technique and practice education. More common degrees for those who 
teach music technique and practice are Doctor of Musical Arts, DMA or Doctor of 
Music, DM. Faculty members teaching music technique and practice may also 
have Master of Music, MM degrees.) The most common terminal degree in the 
arts is Master of Fine Arts. However, highly acclaimed and accomplished 
practicing artists without terminal degrees teach at many music, performing arts 
and visual arts departments in the UC system and universities all over the world. 
To advance, practicing artists/academics have to meet criteria as stringent as 
those imposed on other academics, and to believe otherwise is to disrespect a 
large segment of the academe. 


2. Seek a cross school (SSHA and School of Engineering) position in 
2011 to fulfill the mission of MAP to facilitate the exploration of the 
integration of technology and art and to provide students with a truly 
twenty first century art education. 


     This is a crucial part of MAP planning whose core is the exploration of digital 
technology in the arts and new media. Planning for this hire will be facilitated by 
the completion of the SSHA building where appropriate facilities for teaching 
courses in media arts and technology will be available (Please, see section B.)  
The basis for development of collaborative research and courses representing a 
bridge between technology and the arts already exists as at least two faculty in 
computer science and engineering (CSE) have research interests that are 
already aligned with this vision. Professor Kallmann’s research interests include 
3D modeling, computer graphics, and computer animation. Professor Newsam’s 
research interests include image processing, digital libraries and multimedia. 


 
3. Secure the continuation of the funding for lecturers who are 


essential to the success of MAP.  
      It is standard throughout the UC system to employ lecturers to teach art 
technique and practice. In the research conducted in the fall of 2008 which 
surveyed thirty seven UC art technique and practice departments, fourteen 
departments employed more lecturers than ladder faculty. Though long term 
planning for MAP does not envision a larger number of lecturers than ladder 
faculty, UC Merced has been in the fortunate position to attract excellent 
practicing artists who are willing to teach as lecturers. The five lecturers that have 
taught MAP courses in the past four years not only have significant professional 
credentials but have given many hours of dedicated service above and beyond of 
what is required of them. A Chair (half a million dollar endowment) in art 
technique and practice has been fully funded by Isabel Coates as of June 2008. 
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It is not clear when this endowment will become available to fund lecturers and/or 
visiting faculty as requested.  


B. Space 
 


      Teaching art technique and art practice requires specialized and dedicated 
classrooms due to unique pedagogical needs. Though a variety of courses in art 
technique and practice have been offered at UC Merced since opening its doors 
to students in 2005, specialized classrooms and labs are required in order to fully 
develop art technique and practice courses. For instance, while lecturing is part 
of teaching technique and practice, students primarily learn “hands on.” Students 
draw, sculpt, use digital equipment, and sing in these classrooms. A section of 
the new School of Social Sciences, Humanities and Arts building (scheduled to 
open in 2010) has been designed to serve the needs of art technique and 
practice curriculum. There are classrooms, labs and offices specifically 
designated for teaching of art technique and practice. Two classrooms have 
been allocated for the digital media course needs. Additionally, there are extra 
large faculty offices to accommodate faculty artists working with students in one 
on one independent or directed study format. This specially designed space is 
more than adequate to serve the needs of MAP in its present form as well as for 
the projected B.A. and graduate Program.  
 
                               MEDIA ARTS PROGRAM STATISTICS. 
 
MAP courses consist of curriculum in Visual Arts (Drawing, Painting, Form in 
Space, and Photography), Architecture, Music (Instrumental and Voice), and 
Theater  
 
The statistics provided for the other UC campuses include only Visual Arts, 
Architecture and Music, since the courses taught by MAP in Theater are primarily 
design oriented. 
Statistics are provided for Academic Year 2009 -2010 for Media Arts Program. 
The statistics for the other UC campuses are from fall 2008. Anecdotally, lecturer 
FTE has been lowered at other UC campuses in the arts.  
 
 Media Arts 


Program 
UCM -2009-
2010 


UC  
San Diego 


UC  
Berkeley 


UC 
Riverside 


UC 
Davis 


# Ladder 
Faculty 


1 UCSD has 
no 
Architecture 
– 
55 Faculty 


78 Faculty Riverside 
has no 
Architecture 
– 
16 Faculty 


Davis has 
no 
architecture 
 
32 Faculty 


# FTE 
Lecturers 


3 & 1 
Visiting 
Faculty 


43 
Lecturers 
1 Adjunct 


45 
Lecturers 
8 adjuncts 


3 Visiting 
Faculty 
1 Adjunct 


25 
Lecturers 
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teaching 4 
courses/year 


2 Visiting  


# 
Students 
in Major 


N/A B.A. offered  B.A. offered 
& A.B. 
(non-
professional 
architecture 
degree) 


B.A. offered B.A. 
offered 


% of all 
UCM 
Students 
enrolled 
in MAP in 
2009 -
2010 


Based on 
3,414 
students 
enrolled, 
23 % 


    


Total # of 
students 
enrolled 
in all 
classes 
2009-
2010 


789 
 


    


#MA 
students 


N/A  
 


   


# PhD 
students 


N/A Degrees 
offered: 
MFA & 
PhD, AM & 
DMA 


Degrees 
offered: 
MA, MFA, 
PhD 


Degrees 
offered: 
MFA 


Dgrees 
offered: 
MA, MFA, 
PhD 


# 
students 
in Minor  


40     


 
 2008-9 2012-13 (assume 60% 


increase) 
#majors N/A B.A. Proposal to be 


submitted Fall 2011 –  
Arts majors represent 
c.5% of all UC degrees 
granted – 
UCM low estimate 2% 
of 5,000 students = 100 
students 


#minors 40  64 
Majors as % of total UCM 
student body 


 
N/A 


 
N/A 
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Minors as % of total UCM 
student body 


ca. 1  ½ % ca. 1  ½ % 


Total enrolled students 582 (including summer 
session 2009-95 
students) 


872 


Majors: faculty ? n/a 
 
 
 2008 - 2010 2012-2013 
#required lower division 
courses for Minor in Arts  


One MAP  
One GASP 


same 


# required upper division 
courses for Minor in Arts  


Four MAP or GASP same 


# required lower division 
courses for B.A. in Art  


N/A Seven  


# required upper division 
courses for B.A. in Art  


N/A Nine & Senior 
Comprehensive 
Requirement 
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G. World Heritage  
 
Introduction 
World Heritage is an emerging interdisciplinary and cross-disciplinary area that 
includes architecture, history, archaeology, art history, geography, anthropology, 
management, law, and other disciplines. Thus, faculty in this field brings together 
the humanities, social sciences, policy, and management, consistent with the 
interdisciplinary intent of the World Cultures program within SSHA. It is a great 
challenge to start at UCM a World Heritage Program, because there a very few 
cases of such educational programs at the international level, therefore it means 
that there are strong potentialities to get students, funds, visibility and relevance 
in a very short time.  UCM is the ideal place for creating an innovative program 
like WH, since it is a new campus and it is able to develop advanced forms of 
learning, research and communication, according to a multidisciplinary approach.  
In the next three years, with the addition of two additional faculty members, we 
will be able to launch a World Heritage minor, as well as a track within the World 
Cultures Graduate program (or its successor). 
The key features of the program, strongly technology-oriented, will permit to 
create a new discipline and innovative profiles for new jobs in the field of 
humanities, CRM (Cultural Resource Management), economy, computer 
science, educational purposes and many others. GISs, 3D Landscapes, 3D 
documentation, laser scanning, virtual reality, virtual communities’ environments 
will constitute the interdisciplinary and technological background able to engage 
students and instructors in very innovative and promising directions of learning, 
teaching and research. 
The University of California, Merced has the opportunity to develop a 
comprehensive program that will bring together faculty from different fields to 
work with students and technicians in the process of reconstructing the 
world cultural and natural heritage. The development of the World Heritage 
program will also have many immediate and long-term benefits for SSHA and UC 
Merced. These include providing a unique minor (see the last section of the 
document) and, eventually, a major, within SSHA to attract students to UC 
Merced, fostering and engendering interdisciplinary across Schools within UC 
Merced, and attracting international graduate students who are seeking—and will 
be willing to pay for—a graduate program in this field. A World Heritage program 
will offer a range of funding possibilities to faculty throughout the humanities, an 
area in which financial sustainability is often challenging.   
For the foreseeable future, the creation of a specific Institute of World Heritage, 
the first in USA, would be the ideal house for this kind of studies, education and 
research. 
Finally the key word “World Heritage” represent a natural link with the UNESCO’s 
activities (and so with Yosemite Park which is also in the World Heritage List) 
and with international institutions and stakeholders working in this field. 
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TOPICS 
--Interpretation and Evaluation (the traditional work of the humanities--why 
should we care about THIS monument)  
--Variation and Transformation (history and geography--how heritage changes 
over time and across space)  
--Management (heritage sites, parks, museums, archives, libraries, tourism, and 
heritage in the community--taking care of heritage)  
--Communication and Media (how heritage can be interpreted and communicated 
through different digital technologies and media)  
--Meaning and Memory (how heritage influences culture, how culture influences 
heritage) 
 
Expertise Areas 
Documentation (archaeological fieldwork, data recording, data capturing, surveys 
and reliefs) 
Technology (state of the art of digital technologies in virtual heritage) 
Conservation and Preservation (architectural analysis, monitoring, archaeometry) 
Restoration (architecture, artifacts, techniques) 
International Policy (CRM, laws, legal issues, international institutions) 
Museums and Parks (management, analysis, policy, communication) 
Interpretation and Communication (sites’ interpretation and media) 
Virtual Communities (social networks, cyber-heritage, embodiment, social 
heritage) 
 
Staffing 
Position 1 (2010-11):  Architecture and Conservation, Associate Professor 
Position 2 (2011-12): Museums and Cultural Resource Management, Assistant 
Professor 
2013-15:   
Position 3 Natural Heritage, Assistant Professor 
Position 4 International Heritage, Full/Associate Professor 
Infrastructure 
The activity of the World Heritage (WH) Program at UCM is articulated in 
different multi-tasking spaces: training labs, research labs, and virtual rooms. The 
training labs are shared spaces (with the three schools across campus) where 
the students learn software, implement case studies and use technological 
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devices. The training labs are located in the Kolligian Library, and currently 
serve, in particular, the following courses: WH01 Introduction to World Heritage, 
WH02 Cyber-heritage, WH110, Reconstructing Ancient Worlds, WCH (World 
Cultures and History) 298 – 001 Mindscape and Cultural Landscapes. The labs 
are specific spaces dedicated to multidisciplinary research projects of virtual 
heritage (cultural and natural) and cyber-archaeology. These spaces host digital 
archives, data, metadata and specific software and hardware: in particular the 
Powerwall, just installed, can display in 3D and in stereo archaeological data and 
models (reconstructed, simulated and acquired in the fieldwork). We are planning 
to organize research workshops and advanced courses in this collaborative 
environment. In addition, planned networking connections with other Powerwalls 
(e.g, at UC Davis and at the California State Park headquarters in Sacramento) 
will allow us to share collaborative environments and participatory learning 
activities between students, professors, and researchers. 
 
Virtual Heritage Lab 
The Virtual Heritage Lab (directed by M.Forte), created under the umbrella of the 
WH program, SSHA, III floor, is a research multidisciplinary space for grad and 
MA students involved in research and educational projects in WH. Applications 
and software: GIS, remote sensing, photogrammetry, photomodelling, 3D 
modeling, virtual reality, computer graphics, laser scanning, geometrical post-
processing, game engines. 
 
Powerwall 
Co-PI M. Kallmann is currently PI on the CNS-0723281 award “MRI: Acquisition 
of Equipment to Establish a Cognitive Sensorium and Visualization Facility at UC 
Merced”. The main component of this on-going project is the development of a 
facility for operation of the stereo multi-tile Powerwall visualization system. The 
visualization system is already fully operational, and a Vicon full-body optical 
tracking system is currently being integrated in the same room for initiating full-
body collaborative visualization projects. The facility is reserved for visualization 
and motion capture uses and is available full-time for research development. The 
facility is interdisciplinary and a scheduling system is being prepared for 
accommodating the needs of multiple future projects. The facility has received 
maintenance support from UC Merced and also research support from the 
Center for IT Research in the Interest of Society (CITRIS). Due its high visibility, 
the facility is also becoming an important research showcase for UC Merced. All 
these activities are ensuring the continued development of the facility and its 
related research and educational projects. 
 
Additional spaces/labs are necessary in the field of remote sensing and spatial 
technologies and in the area of conservation/archaeometry. 
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Active Research Projects 
WH faculty and students are currently engaged in 5 different research projects: 
The Virtual Museum of the Western Han Dynasty  (in collaboration with Xi’an 
Jiaotong University); Cyber-archaeology in virtual collaborative environments (in 
collaboration with UCB, UC Davis); 3D Copan (in collaboration with University of 
New Mexico, Fondazione Kessler, ETH); 3-Digging at Catal Huyuk (in 
collaboration with Stanford University); Virtual Teramo (in collaboration with 
Italian National Research Council); Virtual Worlds (Consortium of 7 international 
partners). 
 
Grants 
-World Heritage Faculty and students have received a significant number of large 
grants to carry out their research, from the Pacific Rim Research Program,, 
Microgeo, UCCP,: GRC, National Endowment for Humanities,  CNR, Italian 
National Research Council, CITRIS. 
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H. Merritt Writing Program 
     Five Year Strategic Plan:  2010 - 2015 
 
A. Overview 


 
The academic mission of the Merritt Writing Program (MWP) divides into three 
main areas of curricular responsibility and two secondary functions of academic 
support.    Each applies exclusively to undergraduate education:   


 
Primary curricular mission:    


 university-writing requirements for freshmen (2 courses)  
 upper-division writing requirements (6-7 courses) 
 minor in writing (12-15 courses) 


 
Secondary functions: 


 
 support for general education (e.g., Core 1 and Core 100)   
 support for tutoring, mentoring, learning communities, 


supplemental instruction, and Summer Bridge. 
 


Although some of these responsibilities and functions overlap, they are distinct  
enough to require separate administrative oversight distributed among three half-
time appointments (a director, 50% appointment, and two assistant directors, 
each with 50% appointments), and several coordinators.    The MWP also has 
two administrative-support staff, one for personnel and grant management and 
the other for assessment and scheduling. 


 
MWP courses are taught entirely by Unit 18 Non-Senate lecturers, 35 of whom 
have full time appointments with a five course teaching load and another 10 with 
part-time appointments.   Most of these 45 lecturers are routinely assigned to 
teach any of three courses that nearly all freshmen must complete (i.e., WRI 1, 
WRI 10 and Core 1).     


 
Total enrollment in MWP courses each semester exceeds 30% of all 
undergraduates, or more than 1,000 students per semester in AY2009/10.   For 
Humanities and World Cultures, the MWP generates about 51% of total credit 
hours, and for SSHA the MWP produces 28% of all the school’s credit hours.   
Officially, 63 students have declared their intention to complete the minor in 
writing, making that program among the larger minors in SSHA.13    


 
Since 2005 the entire MWP has convened to evaluate students’ writing progress 
by reviewing results of pre- and posttest samples of in-class writing or by noting 
specific learning outcomes in cumulative examples of writing produced 


                                                             
13 Enrollment information is from official data of the Office of Institutional Planning and Analysis.  
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throughout the semester.   The outcomes that are assessed include organization 
and development of substantial ideas; quality, tone and logical consistency of an 
argument with a clear purpose for the intended audience; and command of the 
appropriate style and formal conventions of academic discourse.   Students who 
earn passing grades demonstrate in their course portfolios that they have met or 
exceeded specific standards that have been established for each MWP course.    


 
Except for the director’s position, currently there are no dedicated FTE lines assigned to 
MWP lecturers; however, after six years of employment in the MWP, lecturers will 
qualify for post-six continuing appointments that are supported by dedicated FTE lines.   
In AY20010-11, as many as eight MWP lecturers will undergo review for post-six 
positions, and a significant number will be eligible for this review in subsequent years.     


 
This pending change in the review and appointment of lecturers will have long-
term implications for the MWP and the university.   Accordingly, this five-year 
plan anticipates some of the challenges that this change poses and recommends 
a number of strategic responses. 


 
B. Strengths/opportunities/challenges 
 
General Education 
 
About one-third of all MWP appointments are needed to staff Core 1, a writing-
intensive course that fulfills a general education requirement for freshmen.   There 
are several compelling reasons to transfer administrative and related funding 
responsibility for Core 1 from SSHA/HWC/MWP to the Office of Undergraduate 
Education.   Unlike the dean of SSHA, the College One dean has primary 
responsibility as an advocate for resource allocations in support of Core courses.  
The recent appointment of the Vice Provost for Undergraduate Education as dean 
of College One ensures that funding for Core courses can be requested as part of 
long-term planning for the development of a university-wide curriculum for general 
education.    Further, the MWP was never intended to be the sole academic unit for 
delivery of Core courses; instead, as originally planned by the founding faculty and 
as noted in the 2007 WASC response to our Application for Candidacy, that 
responsibility is best attended to by faculty from throughout the university.     


 
Recommendation 1:   Starting in AY 2010-11, College One will have full  
responsibility for funding and staffing the Core 1 curriculum.   Since this 


change  
will be entirely administrative, it should not require any new resources.    
 


Under the current model of Core 1 delivery, the MWP independently recruits and hires 
Unit 18 lecturers to staff Core 1 discussion sections.   An Assistant Director (50% 
appointment) of the MWP serves on the Core 1 Advisory Committee, co-supervises 
Core Friday events, conducts orientations for new discussion leaders, and works closely 
with all the Core 1 discussion leaders to maintain consistency of instruction in about 30-
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35 discussion sections per semester.   The Assistant Director also conducts formative 
and summative assessment of learning outcomes for Core 1.   In all other respects 
College One already has academic and support personnel assigned for the delivery of 
Core 1.   The proposed recommendation would entail shifting current resources for the 
50% Assistant Director position from the MWP to College One.    
 
 Recommendation 2:   By the end of AY 2010-11, phase out all Core 100   


equivalencies staffed by the MWP.   
 
In Spring 2006 and 2007, students completed the upper-division requirement for 
general education by taking Core 100, a course that replicates some features of Core 1 
as it attends to all eight guiding principles of general education.   For various reasons of 
cost, staffing and sustainability, Core 100 was suspended after its second year.    


 
In Spring 2008, the Academic Senate approved a two-year plan that has allowed 
students to fulfill an upper-division general education requirement by taking one of the 
following MWP courses:   WRI 100, 116, 117, 118 or 119.   Like Core 1 and Core 100, 
each of these five writing courses already addressed or was modified to address all 
eight guiding principles of general education.   Equivalency of MWP courses with Core 
100 was based solely on this alignment with the eight guiding principles; in other words, 
the writing curriculum has served as a temporary alternative to Core 100 pending 
development of a general education curriculum that will satisfy the upper-division 
requirement. 


 
Since these courses were not originally intended to serve this general education 
function, having them continue indefinitely as Core 100 equivalents potentially 
undermines development of the curriculum for the MWP minor in writing and a pending 
major program (to be discussed later).   In effect, these courses were originally meant to 
be interrelated building blocks of the professional track in writing, but we are delaying 
development of that track in order to serve students who are fulfilling the upper-division 
requirement for general education.    
 
For the last two years the MWP has waived prerequisites to our upper-division courses 
so that any student can enroll in Core 100-equivalents without having to complete WRI 
25 or WRI 30 and WRI 100.   We have also suspended plans to make WRI 100 a 
“gateway” course that introduces writing minors to areas of specialization in creative 
and professional writing.   To further develop the minor program as the foundation for a 
major in writing, we need to resume enforcing prerequisites and begin implementing 
planned changes to our upper-division curriculum.    
 
By the end of Spring 2010, the MWP will have fulfilled its two year commitment to 
provide an alternative to Core 100.   We understand that this support for upper-division 
general education will likely need to continue for AY2010-11; we also recognize the 
possibility that one or more writing courses could be part of a long-term, multifaceted 
solution to the delivery of upper-division general education.   Nevertheless, the MWP 
has reached the point of being overcommitted in support of general education, with 







 105 


potential negative consequences for the MWP’s mission and main responsibilities.   In 
meeting those responsibilities, we must shift resources from a separate (non-MWP) 
general-education curriculum in order to develop our own curriculum.    That shift will 
allow us to build out our e-portfolio system of assessment; refine online delivery of 
hybrid writing courses; and implement a proposed sequence of gateway and capstone 
courses for the writing minor as a foundation for a new major in literature and writing.    
 
Major in English and Writing 
  


Recommendation 3:  Merge the minor in writing with the major in 
English/American literature to establish a new English and Writing major. 


 
In each previous Strategic Plan that the MWP has submitted since 2006, a main 
objective has been development of a major in writing.  Realistically, this stand-
alone major will not emerge without the appointment of Senate faculty to the 
MWP, a point discussed in Recommendation 4.    As a related consideration, 
since the state’s deficit problems remain unsolved, we will likely have several 
more years of inadequate state support for higher education.   Under these 
circumstances of severely limited resources and competing resource needs of 
existing academic programs, a relatively cost-efficient means to establish a new 
major would be to merge two existing programs.   Thus, rather than postpone 
indefinitely the creation of a stand-alone major in writing, the faculty in 
American/English literature and the MWP are proposing a new dual track major 
in English and Writing, with one track in literature and a separate but 
complementary track in writing.    
  
This plan will combine instructional resources that can expand the range of 
courses offered in each track and achieve efficiencies in operations that cannot 
be matched by separate majors.  Similar to the undergraduate English degree at 
UC Santa Cruz, the proposed tracks will allow students to focus on literature or 
writing as their primary area of interest, but they will also complete the same 
gateway (i.e., entry-level) and capstone courses that faculty from each track will 
jointly staff.   This collaboration among faculty in each track will strengthen 
assessment of program learning outcomes and distribute instructional workload 
in ways that enhance curricular breadth and depth.     
 
Except for UCSF, all UC campuses offer a B.A in English literature and most 
offer a B.A. in writing (UCR, UCSC) or a closely related degree in communication 
(UCD, UCSD), journalism (UCI), linguistics (UCLA) or rhetoric (UCB).   These are 
well established majors14 that draw students to other UC campuses; a 
comparable degree option at UC Merced, specifically as it combines literary 
study with writing theory and praxis, should attract students to our campus who 
do not currently identify us as a viable alternative.   Similarly, students interested 


                                                             
14 At UC Santa Cruz, their combined literature and writing B.A. degree is tied for fourth place for the 
largest number of undergraduate degrees awarded (UCSC Institutional Research & Policy Studies, 2009 
data, http://planning.ucsc.edu/portrait/docs/ucsc_profile.pdf, p2) 
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in careers as English teachers will have opportunity to complete writing and 
literature courses that fulfill requirements for a Single Subject teaching credential 
in English.   A full proposal for this new major is forthcoming.    
 
 Recommendation 4:  Appoint qualified MWP lecturers as Lecturers with 
Potential Security of Employment (PSOE). 
 
During their fifth year of employment at a UC campus, Unit 18 lecturers undergo 
review for “post-six” status for continuing appointments, a process that has 
already begun for eight MWP lecturers.   If continuing status is affirmed, then 
each post-six lecturer’s appointment is supported by an FTE line for three years, 
and is thereafter subject to renewal every three years unless an academic 
program is discontinued or the lecturer fails to perform at accepted levels of 
instructional and professional competence.    
 
Although these post-six appointments do not confer the equivalent of tenured 
status, they nevertheless do allocate a line to the lecturer whose sole 
responsibility is for teaching (the instructional workload for MWP lecturers is five 
courses annually).   In contrast, lecturers with Potential Security of Employment 
(PSOE) or SOE appointments teach the same number of courses as Unit 18 
lecturers but are also members of the academic Senate who are expected to 
fulfill service responsibilities.   In other words, unlike Unit 18 lecturers, P/SOE 
lecturers can contribute to essential administrative functions of the university in 
ways that broaden distribution of service tasks and therefore proportionally 
lessen the service workload of ladder faculty.    
 
Salary scales for P/SOE lecturers are nearly identical to those for non-Senate 
Unit 18 appointments 
(http://www.ucop.edu/acadadv/acadpers/tab0809/tabcont.html).   Upon closer 
inspection, in some respects Unit 18 lecturers are actually more expensive to 
employ since, by union regulation, they must be paid for any non-teaching work 
they do or alternatively receive an instructional workload credit, which is an 
indirect form of payment that requires hiring someone else to teach a course that 
the Unit 18 lecturer would have otherwise taught.    P/SOE lecturers would not 
receive additional compensation for fulfilling their service responsibilities.  
 
Although lecturers are expected to teach as their main responsibility, many of 
those affiliated with the MWP are also active writers who publish regularly in 
respected poetry and fiction journals or chapbook series.   Others actively publish 
on composition and pedagogy, present at professional conferences, and serve 
on editorial boards.   As Unit 18 lecturers, this scholarship has no official status 
and therefore is not included in reports of faculty productivity.   P/SOE lecturers, 
in contrast, are required to submit annual bio-bibliography reports that include 
this information.     
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Unit 18 lecturers with Continuing Appointments will have an FTE line assigned to 
their position.   We are proposing that over the next five years approximately half 
the lecturers in the MWP (15-16) be appointed instead with P/SOE status.     
 
 Recommendation 5:  Appoint an Assistant Director for Instructional 
Technology 
 
The MWP had already begun a full transition from paper portfolios of student-
course work to e-portfolios.   We are also requiring all Unit 18 lecturers who 
undergo post-six review for continuing appointments to submit an e-portfolio that 
documents their teaching effectiveness and their engagement with the 
scholarship of teaching and learning.    
 
The proposed Assistant Director position will be grant-funded (50% of full-time).   
In addition to implementing a robust e-portfolio system, this appointment will help 
coordinate assessment functions for efficiently tracking academic performance of 
students.    A digital system of data collection will further provide the MWP with 
relevant information about program learning outcomes.  As a related 
responsibility, this position will conduct training sessions for students and faculty 
on the use of e-portfolios and their integration within the university’s course 
management system, UCMCROPS/Sakai.     
 
 
C.   Research, Grants and Awards 
 
Since 2005 the MWP has been awarded over two million dollars in grants from 
federal, state, and private sources.   These include the U.S. Department of 
Education (Title V and FIPSE), the Spencer and Hewlett foundations, numerous 
state of California writing project grants, and several UC-system grants (one 
Humanities and two Institute for Research in the Arts).   
  
Most often these grants have funded academic-support programs such as tutor 
training, peer mentoring, learning communities, supplemental instruction, TA 
training, and summer “bridge” experiences for entering freshmen. With these 
external resources we have also sponsored the university’s Undergraduate 
Research Journal; helped pay for publication of the Fairy Shrimp Chronicles; co-
sponsored our campus Common Read Project; paid to have Alan Weisman, 
author of The World Without Us, address the Core 1 class in Spring 2010; and 
funded undergraduate and graduate student researchers to attend professional 
conferences. These are important contributions to the university’s mission as a 
student-centered research university, and key examples cited in our Capacity 
and Preparatory Review report that was recently submitted (July 2009) to WASC. 
 
As previously noted, Unit 18 lecturers in the MWP have published in refereed 
journals, delivered invited papers at professional conferences, and routinely 
given public readings of their creative work.   As one notable example of creative 
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scholarship, in 2009 Jared Stanley won the international Crashaw Prize for 
poetry with his collection titled Book Made of Forest.     
 
D.   Resource and Space Requests 
 
In Fall 2009 the MWP administrative staff was moved from the 3rd floor of SSHA 
to the 2nd floor, away from all the (45) lecturers who rely on their support and 
from the director and both assistant directors.  Lack of direct access to support 
staff impedes efficient operation of the MWP, and it significantly undermines the 
director’s ability to assess the job performance of key personnel.    Assuming the 
MWP will no longer be staffing Core 1 discussion sections, several offices in the 
inner area of COB’s third floor should become available in Fall 2010.   At that 
time returning the MWP support staff to the inner section of the 3rd floor will not 
affect allocation of “outer” offices reserved for faculty.    We are requesting this 
change in office location as part of the MWP’s five year plan.    
 
Approximately 85% - 90% of all MWP staffing is for campus or system-wide 
requirements in writing such as WRI 1 and WRI 10 and the “core” curriculum for 
general education (Core 1 and temporarily for Core 100).    Nearly all of the 
remaining 10% - 15% supports our minor in writing.  If the university meets its 
projected goals for new enrollment in Fall 2010, then we will need to staff 
courses for about 1250 freshmen and 145 transfers.    
 
To staff university writing requirements for freshmen (WRI 1, 10 and writing-
intensive discussion sections of Core 1), we will need about 30 lecturers.   This 
total allows for a 10% failure in freshman writing courses resulting in additional 
sections that are needed for students retaking a course.     
 
For AY 2010-11, the MWP will also continue to offer an “equivalent” of Core 100 
so that juniors and seniors can fulfill the upper-division requirement for general 
education.   The relevant courses for this purpose are WRI 100, 101, 117, 118, 
and 119.   After AY 2010-11, the Writing Program will no longer staff additional 
sections of these courses as a temporary alternative to Core 100.    We project a 
need for 4 lecturers who will staff these courses for the upcoming academic year.    


 
Additionally, the MWP staffs several School and major-program requirements.   
For Natural Science majors, we annually offer about 10 sections of WRI 116 
(Science Writing in the Natural Sciences) as the main option available to NS 
students who must fulfill a School requirement in communication.    To staff WRI 
116 we anticipate hiring two full-time lecturers.    Similarly, Psychology majors 
are now required to complete WRI 101 (Writing in the Disciplines:  Psychology).    
To staff approximately 4 sections of that course, we anticipate hiring one full-time 
lecturer and one part-timer whose appointment might be upgraded to a full-time 
position if enrollment in WRI 101 and/or 116 warrants that change.   
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Enrollment each semester in writing minor courses has been strong; preliminary 
indications based on students taking more than two minor-program courses 
suggest that as many as 75 students plan to complete the minor in writing, or 10-
15 more than have officially declared this intention.   Another 50 are likely to take 
at least one writing course as an elective.   Based on these projections, we will 
need 2-3 full-time lecturers.      


 
Currently (AY2009-2010), the MWP employs the equivalent of 40 full-time Non 
Senate Faculty lecturers (equivalency is based on total number of sections 
taught by full-time and part-time hires).   For the upcoming academic year, 
AY2010-2011, we are requesting funding that will enable us to offer enough 
sections of required writing courses for freshmen and juniors—about 40-41 
positions.    


 
University-writing requirements for freshmen:    30   
Upper-division writing & GE requirements:    8  
Minor in writing:               2-3 
                  40-41 lecturers 
 


If the MWP succeeds in having Core 1 responsibilities transferred to College 
One, then we will be hiring 10-11 fewer lecturers; also, if we no longer staff 
sections of Core 100 equivalent courses, then 3 fewer lecturers will be needed.   
The net result is shown in the following table, with the last two columns indicating 
assignment of lecturers to teach Core 1/100 sections versus no assignment for 
those courses. 
 


Five Year Projections for MWP Hiring 
 
Academic Year     Projected Enrollment                         Lecturers needed:  
       Total    New Freshmen   Transfers   + Core 1/100      -  Core 
1/100 
2010 - 2011   3593           1258              


153 
            41             28 


2011 - 2012   4018           1348              
155 


            42             29 


2012 - 2013   4335           1430              
157   


            43             30 


2013 - 2014   4605           1513              
160 


            44             31  


2014 - 2015   4981           1572              
189 


            45             32 


 
 
As this table shows, by transferring responsibility for Core 1/100 to College One, 
the MWP will achieve a much more manageable size of 32 lecturers by AY2014-
15.     
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Further reductions can be achieved by gradually assigning TAs to teach courses 
that fulfill university, school or program writing requirements.    Unfortunately, 
there is no obvious metric for estimating how many TAs might be available to 
teach writing courses since they would also be needed to staff discussion 
sections in growing undergraduate majors.   Staffing of Core 1 discussion 
sections could also include TAs, but the scalability of that course beyond a 
threshold of 1500 freshmen poses significant problems for the existing Core 1 
curriculum.15 
 
 
D.   Metrics of MWP Success and Public Service 


 
The Merritt Writing Program generates the majority of FTE for Humanities and 
World Cultures.    Despite generating more than half the FTE for HWC, we 
receive no allocations for Senate-faculty appointments.   Overall, MWP course 
enrollment averages about 18-19 students per section in classes with a 20 
student cap, or about 90 students total in the five classes that full-time lecturers 
teach.   The total cost per full-time lecturer appointment averages about $51,240 
with benefits.   On average, the cost of hiring lecturers is about 40% lower than 
the cost of hiring ladder-faculty (estimated at $87,500 regardless of rank and not 
including benefits).    Calculated in terms of instructional units, each lecturer 
teaches about 320 units (90 students annually X 4 units per section = 320 units).    
This total exceeds the break even point for a steady-state writing program; it also 
indirectly supports the hiring of additional ladder faculty through our accumulated 
FTE.       
 
Through grant support for the MWP’s Summer Bridge (SB) Program, we have 
had remarkable success in preparing “at-risk” freshmen for their first year at UC 
Merced.   Compared to other freshmen at our campus with similar academic and 
demographic profiles, the first 40 freshmen to complete SB have performed at a 
much higher level academically than their peers.   Confirmed by an independent 
evaluator, the academic success of SB also has a financial counterpart in that 
last year (Summer 2009) we generated over $105,000 in Summer Session funds 
that the EVC distributed to the Schools. 


 


                                                             
15 Current projections by Institutional Planning and Analysis have our campus enrolling about 1500 new 
freshmen in Fall 2013.  Since Lakireddy auditorium cannot accommodate more than 375 students for 
lectures, each increment of 375 students requires another lecture presentation and a related commitment of 
faculty time to this course.   Also, since the Core 1 discussion sections are writing-intensive, those classes 
are capped at 20 students, and classrooms with a 20 student maximum are already fully utilized.   Moving 
additional discussion sections to larger classrooms would negatively affect space utilization audits and 
related campus requests for new instructional buildings.   That shift would also create scheduling problems 
for other courses with 25 or 30 student discussion sections.   Conversely, increasing class enrollment from 
20 to 25 or 30 students per Core 1 discussion section would negatively affect writing instruction and 
significantly increase workload, with risk of union grievances.    However these spatial, curricular and 
workload matters are resolved, the current form of Core 1 should not be expected to scale up in sync with 
annual increases in the number of freshmen.     
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As   related pedagogical point that demonstrates MWP instructional 
effectiveness, 2005-2009 UCUES data show that UC Merced freshmen who 
began at our campus (first two sets of bar graphs) identify themselves as weak 
writers, typically below the average of all other UC campuses.   Yet by their junior 
year, these students match or exceed their other UC peers in confidence levels 
for writing ability.   [The last two sets of bar graphs represent transfer students 
who completed freshman-writing requirements elsewhere.] 


 
 
Error! Objects cannot be created from editing field codes. 
 


 
The MWP cannot take full credit for this increased confidence among our 
students, but we can demonstrate through extensive assessment of writing and 
general education courses that our students improve significantly as writers.   In 
sum, as a relatively inexpensive unit of the university, the Merritt Writing Program 
makes a pedagogically vital and arguably essential contribution to students and 
faculty.    
 
 
E.  Summary of Staffing Requests for AY 2010-2011: 
 
 
1.  Appoint 40-41 full-time lecturers.   Specific staffing needs are shown below: 
 


WRI 1:     40 sections (1250 freshmen; about 60% failure rate for the 
AWPE and about 10% failure rate in Fall semester sections 
of WRI 1) 


WRI 10:   55 – 60 sections (1250 students, including those from AY 
2009-2010 who deferred taking this course until their 
sophomore year, as is the policy in the School of 
Engineering) 


WRI 11 2 sections 
WRI 25 3-4 sections 
WRI 30 2 sections 
WRI 100 6 sections (fulfills Core 100)  
WRI 101 5 sections (fulfills Core 100) 
WRI 105  2 sections 
WRI 110 2 sections 
WRI 116 10-12 sections (fulfills Core 100) 
WRI 117 6 sections (fulfills Core 100) 
WRI 118 1-2 sections (fulfills Core 100) 
WRI 119 4 - 5 sections (fulfills Core 100) 
WRI 120          1 section 
WRI 125 2 – 3 sections 
WRI 130 1 – 2 sections 
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WRI 131 2 sections 
WRI 150          1 section 
Core 1:  65-70 sections (1250 freshmen plus about 100 who 


did not take  
this course their freshman year) 


USTU 10  2 sections 
USTU 110 1-2 sections 
  


    
2.   Convert Unit 18 lecturers with Continuing Appointments to P/SOE positions 
 
 Fall 2010: 6 PSOE  
 Fall 2011: 4 PSOE  
 Fall 2012: 5 PSOE 
 
3.    Appoint an Assistant Director for Instructional Technology (50% position).   
This position will be entirely grant supported and will not require allocation of any 
additional stateside resources.    
 
 
 
Psychological Sciences Strategic Plan16 
 
0. Executive Summary 
 
Psychological Sciences has become a key discipline to UC Merced, with high 
undergraduate and graduate student enrollment, substantial external grant 
funding, and internationally recognized scholarly productivity and excellence in 
developmental, health, and quantitative psychology. Its primary need is to hire 
new ladder rank faculty to reduce the extremely high student/faculty ratio and the 
over-reliance on Unit 18 lecturers. Psychological Sciences has 7 (15%) of 
SSHA's approximately 46 faculty. By any metric, Psychological Sciences is 
drastically understaffed. If faculty were allocated in proportion to the number of 
majors (39%), for example, Psychological Sciences would have 18 faculty. This 
strategic plan outlines a three year hiring plan that would add 10 new ladder rank 
faculty, recognizing that the current budget situation may preclude meeting that 
goal fully. Secondarily, there is need for additional laboratory research space. 
The Social Sciences and Management building will provide that space when it 
opens in 2011 or 2012, as it is equipped with labs ranging from 450-600sf. 
Psychological Sciences faculty anticipate being allocated at least one of those 
labs per faculty member, commensurate with other UC campuses. The Appendix 
to this document provides information concerning the strategic planning criteria 
outlined by CAPRA and by the Provost.  
                                                             
16 The administration has not requested that strategic plans be in any particular format. Consequently this 
strategic plan continues to use the format from past years requested by former Interim Dean Hans 
Bjornsson.   







 113 


 
1. The Mission and Challenges 
 
The Psychological Sciences Section of SSHA offers a broad undergraduate 
curriculum spanning all its subspecialties, and it offers graduate training with 
focused excellence in Developmental Psychology, Health Psychology and 
Quantitative Psychology. The main challenges are a shortage of ladder rank 
faculty given enrollment, and a shortage of space.  
 
2. The Vision 
 
Psychology has been identified as one of seven “hub disciplines”17 in science—a 
key discipline with high scholarly activity that involves frequent and strong links to 
other disciplines (the other six hub disciplines are Mathematics, Physics, 
Chemistry, Earth Sciences, Medicine, and Social Sciences). Hub disciplines are 
both disciplinary and inter-disciplinary at the same time. The Psychological 
Sciences faculty believe that the scholarly reputation of UC Merced depends 
crucially on fostering the growth and excellence of all these hub disciplines. The 
role of Psychological Sciences at UC Merced is to be such a hub by creating 
disciplinary excellence with strong inter-disciplinary links.  
 
3. The Overall Goals and Strategies 
 
Psychological Sciences aims to 


• Develop a writing-intensive undergraduate Psychology curriculum with 
opportunities for undergraduates to work on faculty research. 


• Develop scholarly excellence in Developmental, Health, and Quantitative 
Psychology, reflected in successful publication and grant production.  


• Develop a graduate training program in Psychological Sciences that 
produces research-oriented doctoral graduates who work in research 
settings in education, in government, and in the private sector.  


 
4. The Organization and Administration 
 
The Psychological Sciences Section of SSHA was created in Fall 2007, and has 
functioned as an independent organizational unit since then. It is currently staffed 
by seven ladder rank faculty: Assistant Professor Michelle Chouinard, Assistant 
Professor Yarrow Dunham, Assistant Professor Michael Hoyt, Professor William 
Shadish (Academic Personnel Chair), Assistant Professor Anna Song, Associate 
Professor Jack Vevea, and Professor Jan Wallander. In addition, a number of 
Unit 18 lecturers teach undergraduate Psychology courses. A proposal to 
recognize Psychological Sciences as a Bylaw 55 Unit accompanies this strategic 
plan.  
 
                                                             
17 Boyack, K.W., Klavans, R., & Borner, K. (2005). Mapping the backbone of science. Scientometrics, 64, 
351-374.  
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5. Education 
 
Psychological Sciences is the second largest major at UC Merced. In Spring 
2010, it served 340 Psychology undergraduate majors (39% of the 871 SSHA 
declared majors). The ratio of Psychological Sciences majors to Psychological 
Sciences ladder rank faculty is 48:1—far higher than for any other SSHA major 
(except MGMT, which has no faculty). The Psychology minor serves 66 students, 
third highest in SSHA. Psychological Sciences undergraduate courses have 
about 20% of all SSHA credit hour production. The undergraduate major is 
writing intensive and provides many opportunities for undergraduates to 
participate in faculty research.  
 
At the graduate level, Psychological Sciences currently has eleven graduate 
students, and its training program functions as part of the Social and Cognitive 
Sciences (SCS) graduate group. This is 41% of the total number of graduate 
students in the SCS graduate group and 26% of the total number in SSHA. The 
faculty are near completion of a CCGA and WASC application for an 
independent graduate group in Psychological Sciences. Two years ago, the 
faculty took several steps to increase the publicity of our graduate training. The 
payoff is occurring now—applicants for Fall 2010 have increased dramatically 
compared to previous years. Preliminary data provided about the number of 
applications for graduate training in the SCS graduate group on January 22, 
2010, showed that 34 of 55 applicants were to Psychological Sciences; three 
more applicants listed both Cognitive Science and Psychological Sciences. 
Applications to Psychological Sciences this year are more than triple the average 
number of applicants to Psychological Sciences in past years, and more than 
triple the application pool of the nearest competitor: Cognitive Science with 9 
applicants. Consistent with the high demand for graduate training in Psychology 
at other UC campuses, we anticipate continued growth in the applicant pool in 
future years.  
 
6. Research  
 
Psychological Sciences emphasizes three areas of research: Developmental 
Psychology, Health Psychology, and Quantitative Psychology.  
 
Developmental Psychology at UC Merced currently focuses on childhood, with 
interests in cognitive development, language, and social development. Faculty in 
this area have strong overlapping interdisciplinary interests with the UC Merced 
Cognitive Science area. Future developmental hires will build on these strengths, 
but also expand the breadth of developmental interests at UC Merced into 
developmental neuroscience, and will broaden the age of our focus to include 
research with infants. In accord with this, our next priorities are hiring faculty 
members with research interests in these areas. Such hires would build on the 
program's current strengths, and would add to the interdisciplinary potential of 
the psychology area, due to further potential cross-collaborations with cognitive 
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science. Developmental neuroscience is a particular future hiring priority; as a 
cutting-edge research area, it potentially spans developmental, cognitive, and 
health psychology, as well as offering cross-disciplinary collaborations with 
cognitive science and human development/biology. 
 
Health psychology deals with interactions between behavior and physical health, 
considering the full dimensions of both of these concepts. At the most general 
level, health psychology includes research into how behavior affects physical 
health as well as how physical health affects behavior. To do so, health 
psychology draws upon multiple knowledge bases of psychology. For example 
within health psychology, there are social psychologists who study cultural 
influences on health; cognitive psychologists who study health decision making; 
developmental psychologists who study family influences on children’s health; 
and physiological psychologists who study behavioral effects on the neural, 
cardiovascular, and immunological systems that are often the proximal causes of 
diseases. Health psychology also includes activities to promote physical health 
and prevent disease, which draws broadly from clinical psychology all the way to 
public health. Such interventions can be applied at different levels, from 
individuals all the way to the public in general. Examples include psychological 
interventions that prevent health problems or ameliorate existing health 
problems, such as the delivery of culturally-appropriate health promotion 
information, and prevention programs to aid elementary and high school students 
to avoid unhealthy lifestyle habits (e.g., related to obesity, substance use). Health 
psychology faculty will bring research and teaching interests that will be highly 
useful in UC Merced’s quest to develop biomedical and population health 
research and education programs. Health psychology also usually fares 
extremely well in generating, often large amounts, of extramural research 
funding, often in large amounts. 
 
Our priorities are to add faculty in health psychology who can bring teaching and 
research expertise in areas such as (a) experimental study of behavior-health 
links, (b) intervention and prevention program development and evaluation, (c) 
cultural disparities in health, (d) biological mechanisms linking behaviors to 
physical health (e.g., employing measures of nervous, cardiovascular, endocrine, 
and immunological systems), and (e) meta-analysis of effects in health 
psychology. Interests in health issues prevalent in the Central Valley will continue 
to be of high priority within the aforementioned research areas. Furthermore, we 
are keen on building strengths within these areas in health issues during 
childhood and adolescence, to continue forging links with the developmental 
psychology area. However, we will also consider expanding coverage in the 
faculty group into health psychology applied to adult and aging periods as we 
grow.  
 
Quantitative Psychology is the study and development of the research designs 
and statistical methods that are used by psychologists (and other social, 
behavioral, and biomedical scientists) in their work. Compared to Developmental 
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and Health Psychology, which are envisioned eventually to have large numbers 
of faculty, Quantitative Psychology will have a proportionally smaller number of 
full-time faculty, but will also have enough faculty to offer doctoral training in 
Quantitative Psychology. The rapid addition of such faculty early in program 
development is essential to the development of a strong psychology program, for 
several reasons. First, it provides a good means of ensuring competent teaching 
of crucial graduate level quantitative courses in psychology that are required in 
every high-quality doctoral Psychology program. Second, it serves as a catalyst 
for improving the statistical analysis of research data for the two substantive 
areas of health and developmental psychology, improving the likelihood of 
successful publication. Third, given that UC Merced does not have a statistics 
department, unlike most mature universities, quantitative psychology can be a 
source of faculty who can provide critical statistical consultation on extramural 
grants. Such consultation is essential for large grant-supported research 
programs that we hope to encourage in developmental and health psychology. 
Importantly, this expertise will benefit grant applications outside psychology as 
well. Fourth, the American Psychological Association (APA) has identified 
quantitative psychology as an area that needs an increased supply of trained 
faculty members. The web site of the Task Force for Increasing the Number of 
Quantitative Psychologists http://www.apa.org/science/bsaweb-tfinqp.html states:  


“Acknowledging the fact that the number of quantitative psychologists is 
dwindling at the same time that there is a pressing need for training and 
education in all aspects of quantitative methods, the APA Council of 
Representatives authorized a special task force in 2006…. The Task 
Force…was charged with addressing both the pipeline of qualified 
students and opportunities for training in quantitative psychology (with an 
emphasis on early undergraduate education through postdoctoral 
training).”  


The quantitative psychology program at UC Merced will help respond to that 
need. Mostly, we will choose hires in quantitative psychology that complement 
the needs typical of developmental and health psychology. Thus we place high 
priority on hiring faculty with skills in (a) longitudinal data analysis, (b) multilevel 
modeling, (c) categorical data analysis, and (d) structural equation modeling. A 
second level priority would be a hire in psychometrics such as in item response 
theory; psychometrics forms the backbone of many quantitative psychology 
programs, so exposing quantitative psychology students to that area is important. 
Finally, the two current quantitative psychology faculty members (Shadish, 
Vevea) are experts in meta-analysis. Currently in the United States, there is no 
training program specializing in meta-analysis. So we will give special priority to 
recruitment of faculty who can contribute to the development of such a training 
program in meta-analysis. 
 
In the long term, Psychological Sciences may expand beyond these three 
specialties, although such predictions are hard to make at this time. Likely 
candidates for long term expansion would include any of the physiological 
specialties in Psychological Sciences, or Social Psychology. Much will depend on 
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the mix of interests represented on the faculty at that time. For example, some 
health psychologists are trained as social psychologists, and they may find it 
attractive to expand the social psychology offerings.  
 
7. Interdisciplinary opportunities 
 
Psychological Sciences currently envisions three primary venues for 
interdisciplinary collaboration. First, Psychological Sciences has been successful 
in seeking and hiring faculty who have overlapping interests that can support the 
Cognitive Science program, such as Yarrow Dunham, a developmental 
psychologist who has strong cognitive training and interests, and Jack Vevea, a 
quantitative psychologist who has developed quantitative models of cognitive 
phenomena.  
 
Second, faculty who will be hired in Health Psychology will contribute to 
interdisciplinary collaboration with faculty in the School of Natural Science and 
the School of Engineering who are involved in health research at UC Merced. For 
example, Professor Wallander led the recent successful effort to bring an 
interdisciplinary NIH-funded Center for Health Disparities Research to UC 
Merced.  
 
Third, faculty who will be hired in Quantitative Psychological Sciences will 
contribute to the need for expert statistical consultation among faculty in the 
School of Natural Science and the School of Engineering who are involved in the 
creation of a medical school. For example, at the request of the Dean of Natural 
Science, Professor Shadish wrote a document describing models for statistical 
consultation and training that could be used at UC Merced in the short to medium 
term future.  
 
8. Outreach 
 
Psychological Sciences strongly supports efforts to attract a diverse student body 
at both the undergraduate and graduate levels. Specific figures on the 
composition of the current student body are not available from SSHA. However, 
Psychological Sciences tends to attract a large proportion of female students, as 
well as of underrepresented ethnic groups. The composition of our 
undergraduate research teams, and of our graduate students, also reflects that 
(specifics available upon request). Finally, Psychological Sciences faculty 
routinely participate in outreach efforts. For example, Dunham and Song have 
served on the SSHA Recruitment and Retention Committee, and a number of 
faculty have participated in recruitment forums for Psychological Sciences, 
SSHA, or UC Merced. Similarly, Wallander has served as a faculty speaker for 
the Transfer Student Recruitment into Psychological Sciences.  
 
9. Resources 
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9.1. Faculty  
 
Psychological Sciences has 7 (15%) of SSHA’s approximately 46 faculty. By any 
metric, Psychological Sciences is drastically understaffed. If faculty were 
allocated in proportion to the number of majors (39%), for example, 
Psychological Sciences would have 18 faculty.  
 
2009-2010 Academic Year Searches (start date July 1, 2010). Psychological 
Sciences is currently searching two position:  
1. Assistant Professor in Developmental Psychology, preferably specializing in 


infant development, cognitive development, or developmental cognitive 
neuropsychology. The advertisement for this position notes that selected 
candidates with interests in learning disabilities broadly defined may be 
eligible for an endowed chair. Note this position was a Full Professor position 
initially allocated in 2005, then filled by Carol Tomlinson-Keasey, then 
searched in two subsequent years without being filled, and finally 
downgraded to Assistant Professor this year. Developmental Psychology is 
the only Psychological Sciences specialty without a tenured faculty member, 
and such a member is our highest priority for new positions. 


2. Full/Associate Professor in Health Psychology, preferably specializing in child 
and adolescent health, cultural influences on health, experimental 
approaches in health psychology, or the prevention and treatment of health 
problems common in the Central Valley such as obesity or poor prenatal care.  


 
CAPRA’s instructions for submission of strategic plans said it is not “necessary to 
describe very long-term strategic aims not related to current resource requests”. 
Given this instruction, coupled with the bleak budget picture for 2009-2010, we 
do not submit long term hiring plans in this document, though they are available 
on request. For next year, the Psychological Sciences strategic plan calls for the 
following hires.  
 
Requested Searches over the Next Three Years. This year’s strategic plan 
requests hiring preferences over the next three years at four per year. We realize 
that UC Merced has never allocated four positions in a year to Psychological 
Sciences. Nonetheless, we request this because it recognizes how badly 
understaffed we are compared to other areas. It is what we need to begin to 
reduce our student/faculty ratio and our dependence on lecturers. If either of the 
current academic year searches fails to result in a hire, our first priority is to 
continue to search that position(s) as our first priority in the subsequent year. 
After those positions are filled, we request authorization to search the following 
positions, in order of preference:  
1. Full/Associate Professor in Developmental Psychology. The specialty of this 


hire should be in child and adolescent development, but otherwise we will 
seek to hire the best candidate that either complements existing areas 
(cognitive development, social development), or that introduces new areas 
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such as developmental cognitive neuropsychology or personality 
development.  


2. Assistant Professor in Quantitative Psychology specializing in either 
longitudinal data analysis or multilevel modeling.  


3. Full/Associate Professor in Developmental Psychology. The specialty of this 
hire should be in child and adolescent development, but otherwise we will 
seek to hire the best candidate that either complements existing areas 
(cognitive development, social development), or that introduces new areas 
such as developmental cognitive neuropsychology or personality 
development. This hire will give Developmental Psychology as many tenured 
faculty as Health Psychology and Quantitative Psychology have been 
allocated. 


4. Full/Associate Professor in Health Psychology specializing in one of the areas 
not already hired.  


5. Full/Associate Professor in Developmental Psychology specializing in one of 
the areas not already hired. 


6. Full/Associate Professor in Health Psychology specializing in one of the areas 
not already hired.  


7. Assistant Professor in Quantitative Psychology specializing in either 
longitudinal data analysis or multilevel modeling.  


8. Associate/Full Professor in Developmental Psychology specializing in one of 
the areas not already hired. 


9. Assistant Professor in Health Psychology specializing in one of the areas not 
already hired. 


10. Assistant Professor in Developmental Psychology specializing in one of the 
areas not already hired. 


11. Assistant Professor in Health Psychology specializing in one of the areas not 
already hired. 


12. Assistant Professor in Quantitative Psychology specializing in either 
longitudinal data analysis or multilevel modeling.  


In each of these cases, if the UC administration does not allocate sufficient funds 
to hire tenured faculty, we would replace the Full/Associate Professor lines with 
lower rank lines.  
 
If all are successful, these searches would yield the following distribution of 
faculty hires across developmental, health, and quantitative psychology at the 
end of this period.  
 


Start Date Developmental Health Quantitative 
Current Academic Year 2 3 2 


July 1, 2010 3 4 2 
July 1, 2011 5 5 3 
July 1, 2012 7 6 4 
July 1, 2013 8 8 5 
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9.2. Space 
 
Psychologists require one office per faculty member, and laboratory space. 
Quantitative Psychological Sciences is probably the least space intensive area, 
where an allocation of 200-300 square feet of lab space per faculty member will 
suffice. Health and Developmental are more space intensive, requiring 450-600 
square feet of lab space. However, these are averages, and space needs vary 
within areas. Needs are larger for faculty with active grant funding; and some 
health and developmental psychologists have fewer space needs. Although 
space within the Classroom and Office Building is extremely tight, we have been 
assured by the administration that sufficient space for these labs will be available 
on campus when the Social Sciences and Management (SSM) building opens in 
2011 or 2012.  
 
Therefore, for the seven current Psychological Sciences faculty, about 2650-
3600 square feet of lab space is needed on campus. If both current searches are 
successful, an additional 900-1200 square feet will be needed by Fall 2010, for a 
total of 3750-4800 square feet of lab space (plus one office each). The 
Classroom and Office Building does not have sufficient space to meet these 
needs; but the new Social Science and Management (SSM) building scheduled 
to open in 2011 or 2012 should contain sufficient space for the medium term 
future. Consequently, our existing faculty have agreed to use less space until 
SSM opens; and we are letting new hires know of the temporary space shortage. 
So far, all potential new hires have expressed willingness to wait until SSM 
opens to have their lab needs met.  
 
9.3. Finances 
 
Psychological Sciences has the following financial needs:  


1. Psychological Sciences has been allocated the equivalent of three FTE 
Lecturers during the 2009-10 academic year. This support needs to be 
continued to maintain current enrollment, and can be expanded to 
increase enrollment. Upper division undergraduate PSY courses are 
capped at 80, and nearly all reach their caps, so demand clearly exists to 
support expanded enrollment.  


2. Psychological Sciences requires an allocation of teaching assistantships 
commensurate to its enrollment. It currently receives such an allocation 
and anticipates this will continue.  


Although these financial needs are funded mostly by the university, 
Psychological Sciences strongly encourages its faculty to obtain extramural grant 
funding to help meet these needs. Active grants currently include:  


1. Shadish, W.R. (Principal Investigator). A d-estimator for Single Case 
Designs. Institute for Educational Sciences, U.S. Department of 
Education. $974,523 total costs (2010-2013) 


2. Shadish, W.R. (Co-Investigator and Campus Director). “University of 
California Educational Evaluation Center”, University of California Multi-
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Campus Research Program and Initiative, $2,200,000 total costs (2010-
14). John Yun (UC Santa Barbara), Principal Investigator. 


3. Song, A.V. (Principal Investigator). "The Role of Perceptions in Adolescent 
Tobacco Use". NIH/NIDA/LRP (Pediatrics), $44,496 (2008-2010). 


4. Vevea, J.L. (Consultant). "Vocabulary Development through Writing." 
Department of Education, Institute for Educational Sciences. $1,402,533 
total costs (2006-2009). 


5. Vevea, J.L. (Consultant). "Explicit Scaffolding for Word Learning." 
Department of Education, Institute for Educational Sciences. $1,017,477 
total costs. (2008-2011). 


6. Vevea, J.L. (Co-Investigator). “Measuring Vocabulary Knowledge with 
Testlets: A New Tool for Assessment.” U.S. Department of Education, 
Institute for Educational Sciences. $2,036,502 total costs. 


7. Wallander, J.L. (Co-Investigator). “Brain Research to Ameliorate Impaired 
Neurodevelopment-Home-based Intervention, ” NICHD/NIH.  $2,375,000 
total costs (2006-2011). Wally Carlo, University of Alabama at 
Birmingham, Principal Investigator. 


8. Wallander, J.L. (Consultant). “Healthy Passages: A longitudinal, 
community-based study of adolescent health,” Centers for Disease 
Control, $31,000,000 (thus far; renewed yearly with appx. $4,500,000) 
(1999-open ended). Frank Franklin, University of Alabama at Birmingham, 
Principal Investigator.  


9. Wallander, J.L. (Co-PI). Center of excellence for the study of health 
disparities in the rural and ethnic underserved populations, National 
Institutes of Health/National Center for Minority Health and Health 
Disparities, $1,302,414, 2009-present. 


10. Wallander, J.L., (Consultant). “Promoting Use of Effective Early 
Intervention Programs.” , NICHD/NIH, $745,243 total costs. Holly Kreider, 
Socimetrics, Principal Investigator. 


11. Wallander, J.L. (Consultant). “Psychological Tests and Assessment Online 
Resource.” NICHD/NIH, $750,000 total costs, Tamara Kuhn, 
Sociometrics, Principal Investigator. 


12. Hoyt, M.A. (Principal Investigator).  "Health-Related Quality of Life in 
Young Men with Testicular Cancer", Lance Armstrong Foundation, 
$110,000 total costs, (2009-2010). 


13. Hoyt, M.A. (Co-Principal Investigator). "Biobehavioral Factors and Quality 
of Life in Men with Prostate Cancer", UCLA Cousins Center for 
Psychoneuroimmunology, $17,000 total costs, (2008-2011). Annette 
Stanton, University of California, Los Angeles, Co-Principal Investigator.  


Pending grants include 
14. Song, A. V. (Principal Investigator). " Sociocognitive Factors in Adolescent 


Risk Behaviors", NIH/LRP (Pediatrics), $35,000 (2010-2012).  
15. Song, A. V. (Co-Investigator). " Ethnic Variations in Addictive Behaviors 


among Emerging Adults", NIH/NIDA. $2,463,430 total costs (2010-2014). 
Nolan Zane, University of California, Davis, Principal Investigator. 
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16. Dunham, Y. (Principal Investigator). “Minimal Groups and the 
Development of Social Category Knowledge”. National Science 
Foundation, $442,973. 


These grants are particularly helpful to support graduate students in research 
assistantships.  
 
10. Summary of requests for new resources.  
 
In summary, the Psychological Sciences Section requests the following new 
resources:  


1. We request 4 new FTE faculty lines to begin July 1, 2011. 
2. Assuming current searches are successful, we request 9 faculty offices 


plus whatever laboratory space is available in the Classroom and Office 
Building for Fall 2010; and we request 13 offices plus 4500-6000 square 
feet of laboratory space in the SSM building for Fall 2011, assuming that 
building is open by then. 


3. We request continued allocation of Lecturer funds, with consideration to 
an increase in that allocation to the extent that substantial new ladder rank 
faculty allocations are not made. 


4. We request continued allocation of teaching assistant slots proportional to 
Psychological Sciences student credit hour production. 
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Appendix I: CAPRA Criteria 
 
CAPRA’s criteria for evaluating strategic plans requests answers to the following 
items. Our answers are italicized below each criterion.  
 
Justification for Prioritization 


Explain concisely how the prioritization of requested FTEs reflects the 
aims, goals, and demands of programs discussed in the Strategic Plan of the 
school, and of graduate groups associated with faculty in the school, in particular: 


1. Support of undergraduate majors, referring to estimated student demand 
(both majors and courses provided to non-majors), plans to achieve 
excellence and how this will be assessed (including accreditation issues, if 
any). 


Psychology is the largest major in SSHA but has only 7 ladder rank 
faculty and the highest student/faculty ratio in SSHA. About 60% of 
Psychology undergraduate classes are taught by Unit 18 lecturers. Far 
more ladder rank faculty are needed to support the major. We have 
improved the major by adding more writing requirements (e.g., a new 
course WRI 101 specific to Psychology is now required of majors), and 
by redistributing TAs to support this effort. For WASC accreditation 
purposes, we have created Program Learning Outcomes and an 
assessment plan to regularly assess whether we achieve those 
outcomes.  


2. Support of graduate groups and research, referring to balance of critical 
mass in specific areas versus the need for broadening coverage, plans to 
achieve international excellence and how this will be assessed, estimated 
student demand for graduate programs.  


Psychological Sciences currently has eleven graduate students. 
Student demand for graduate training in psychology is very high, with 
34 of 55 applicants to SSHA being in Psychology as of January 22, 
2010. Other campuses average 2.5 graduate students per faculty 
member, a standard likely to be met at UC Merced within a few years, 
as well. Additional ladder rank faculty are needed to continue to grow 
graduate training and research excellence. 


The Psychological Sciences faculty is near completion of a 
revised draft CCGA application for a Graduate Group in Psychological 
Sciences. The application outlines assessment plans for the new 
graduate group, both assessing students within the group on a regular 
basis, and assessing the Group itself periodically. 


3. If applicable, development of new or incipient research and/or graduate or 
undergraduate degree programs 


Not applicable.  
4. If applicable, support of or synergy with cross-school or interdisciplinary 


programs or research.  
Psychological Sciences currently envisions three primary venues for 
interdisciplinary collaboration. First, Psychological Sciences has been 
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successful in seeking and hiring faculty who have overlapping interests 
that can support the Cognitive Science program, such as Yarrow 
Dunham, a developmental psychologist who has strong cognitive 
training and interests, and Jack Vevea, a quantitative psychologist who 
has developed quantitative models of cognitive phenomena.  


Second, faculty who will be hired in Health Psychology will 
contribute to interdisciplinary collaboration with faculty in the School of 
Natural Science and the School of Engineering who are involved in 
health research at UC Merced. For example, Professor Wallander led 
the recent submission of the letter of intent for an interdisciplinary 
center at UC Merced within the system-wide UC School of Global 
Health; and Professors Wallander and Shadish are active members of 
the UC Faculty Medical School Advisory Committee. 


Third, faculty who will be hired in Quantitative Psychological 
Sciences will contribute to the need for expert statistical consultation 
among faculty in the School of Natural Science and the School of 
Engineering who are involved in the creation of a medical school. For 
example, at the request of the Dean of Natural Science, Professor 
Shadish wrote a document describing models for statistical 
consultation and training that could be used at UC Merced in the short 
to medium term future.  


5. Support for general education (e.g. providing professors/lecturers to 
support CORE courses and general education courses for other schools). 


Psychological Sciences faculty regularly give lectures in CORE 1. At 
the lower division level, PSY 1(enrollment around 300, offered each 
semester) is an option for filling school general education 
requirements, and PSY 10 (enrollment around 176, offered each 
semester) is an option for filling the quantitative methods general 
education requirement. The majority of students in both these courses 
are not Psychology majors. Only PSY 1 is prerequisite to upper 
division PSY courses. Consequently these courses are heavily 
enrolled by non-Psychology major as filling upper division general 
education requirements outside the major.  


Faculty and Space Resources 
1. Overview of faculty workload issues, including current and anticipated 


shortfalls or imbalances, as well as the school workload policy, including 
the likely extent of reliance on lecturer appointments.  Note that 
permanently required lecturer lines should be requested as such by 
schools. 


Each Psychological Sciences ladder rank faculty member teaches two 
undergraduate and one graduate course per year. Psychological 
Sciences has been allocated the equivalent of three FTE Lecturers 
during the 2009-10 academic year. Lectures teach more than half of 
our courses and produce more than half of our credit hours. We 
believe this is far too high, and that much of the lecturer resources 
should be replaced by ladder rank faculty. 
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2. Balance of tenured and untenured faculty, and opportunities for mentoring.  
Developmental psychology has two untenured faculty members, and 
badly needs a tenured faculty to provide mentoring as well as 
leadership for program development. Thus, the reduction of the 
developmental psychology full professor search to assistant professor 
this year is a continued blow to that program. This position should be 
restored. Health psychology and quantitative psychology currently 
have one and two tenured faculty, respectively, with health psychology 
searching for an additional tenured faculty member this year. The 
faculty aims to have at least 50% of its faculty tenured within each area 
so as to avoid burdening untenured faculty with service demands.  


3. An updated description of the school’s space planning and allocation 
procedures. 


Until recently, the SSHA Dean made all space allocations. The SSHA 
Executive Committee recently assumed the duties of a space 
committee, and presumably will develop its procedures this year. The 
Psychological Sciences faculty has worked closely with the SSHA 
Dean to ensure sufficient space is available to existing and new 
faculty. Though there is currently a significant space shortage in the 
Classroom and Office Building, the opening of the new Social Science 
and Management Building in 2011 or 2012 should alleviate this 
shortage. 


4. Special resource issues related to faculty hiring, e.g. plans to hire faculty 
cohorts or special facilities needs for new hires. 


Faculty being recruited to Psychological Sciences are told clearly 
about the existing space shortage, and of the likelihood that their 
space needs cannot be fully met until 2011 or 2012. So far, most 
recruits have been willing to wait until then. Psychological Sciences 
faculty may make arrangements to share labs with newly hired faculty 
until then, assuming the nature of the research allows that and the new 
faculty permit it. Otherwise, no special resource issues exist. 


5. Special issues relevant to achieving diversity of UC Merced’s faculty. 
The Psychological Sciences faculty is committed to increasing its 
gender and ethnic diversity. Currently, two of seven current faculty are 
women and one of seven is a member of an ethnic minority group.  


 
Additional CAPRA Criteria 


 
1. Academic plans should include a 5 year description of specific goals (and 


associated objective metrics) associated with each program that is requesting 
new faculty lines.  These goals can be based on external assessments (e.g. 
ABET accreditation or CCGA approval), specific program expansion (e.g. 
adding a new track or graduate emphasis), or quantitative target (e.g. 
supporting a particular student growth rate).  Moreover, the overall academics 
plans should prioritize and provide a timeline for all such goals described in 
the plan. 
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The need for additional faculty lines in Psychological Sciences is 
based substantially on the need to reduce the high 50:1 undergraduate 
student to faculty ratio. The ideal goal would be to reduce it to about 21:1, 
the goal specified for UC Merced as a whole. Substantial progress 
towards that goal is easily measured.  


A related goal is to reduce the ratio of the number of courses taught 
by lectures in the undergraduate Psychology major from its current 60:40 
ratio of lecturer taught courses to ladder rank faculty taught courses  to a 
more reasonable 20:80 ratio. This will require a substantial infusion of new 
ladder rank faculty. 


2. Academic plans should explicitly address strategic constraints on the campus, 
such as the need to balance more and less costly programs, the availability of 
research and teaching space, and start up funds. 


Not only is Psychological Sciences less costly than most programs in 
Natural Sciences and Engineering, the high grant productivity of 
Psychological Sciences faculty brings more revenue to the university 
compared to most other SSHA programs. However, Psychological 
Sciences does require more research space and higher startup funds than 
most other SSHA disciplines, though this is partly offset by the higher 
grant productivity.  


3. Academic plans should consider the full life-cycle of existing programs, 
describing target sizes over the next five or more years and plans to reach a 
sustainable level given current budget constraints.   


Psychological Sciences already generates more resources (e.g., State-
provided faculty lines and FTE TA funds) than other programs in SSHA, 
and so sustainability is not an issue.  


4. Academic plans should include estimated resource requests for program 
review and ongoing assessment. 


The Psychological Sciences WASC Assessment Report recently 
submitted for the January 31, 2010, deadline requested a budget of $2250 
to continue the use of the ETS Major Field Test with volunteer graduating 
seniors. Over the next several years, more students will graduate under 
the requirement in the 2009-2010 catalog to take this test before 
graduating, which will require substantially more resources. A reasonable 
estimate would be $30-$50 per student, with 100 students graduating 
each year, costing $3-5000 per year. This cost is likely to increase over 
time as more psychology majors enroll and graduate.  


5. Academic plans should describe plans for coordination or even consolidation 
of programs within or between schools or between graduate groups to make 
the most efficient use of current and proposed faculty lines.  Proposed hires 
whose teaching will be primarily outside of their home program, need to be 
explicitly cited in the plans for the programs in which they will be teaching. 


No plans exist to consolidate Psychological Sciences with any program, 
and all Psychological Sciences faculty teach within the discipline.  


6. Proposed new undergraduate and graduate programs must be included in 
academic plans well in advance of the year in which they will be proposed.  
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Moreover, plans for new programs must include year-by-year hiring goals to 
achieve the necessary size to create the new program.  Finally, any proposed 
new programs used as the basis for new faculty lines must include memos 
from the cognizant school or graduate groups’ Dean and Academic Planning 
Chair stating a multiyear commitment to give high priority to faculty hires for 
this new program.  These memos must be included in the academic plan 
voted on by the school faculty. 


The Psychological Sciences faculty are already offering the undergraduate 
major and the graduate training program within existing resources. 
Continued faculty hires at whatever rate is feasible in the current budget 
situation will allow us to expand the quantity and quality of both programs.  
The Psychology major has grown substantially every year since its 
inception, though that growth is likely to slow somewhat as other majors 
(e.g., Sociology, Political Science) develop. Anticipated faculty growth is 
based on anticipated undergraduate major and credit hour growth.  


 
 


Additional Criteria Specified by the Provost 
 
 
1. An evaluation of research opportunities that will add critical strength in the 


existing research programs or that will allow the campus to embark on new 
areas of research vital to our future. 


The Psychological Sciences faculty participates actively in the 
development of both existing and new programs pertaining to health, as 
outlined in the strategic plan. An example of new research directions is the 
collaboration between health psychology and quantitative psychology in 
developing a health psychology quantitative synthesis program.  


In addition, given that the faculty have very high grant productivity, 
and that Psychology has been identified as a hub discipline in science, 
investments in hiring new Psychological Sciences faculty will add critical 
strength to all of the existing Psychological Sciences research areas 
(developmental, health, quantitative).  


2. An assessment of each position’s importance to supporting existing graduate 
and undergraduate programs that will allow for the development of new 
programs of instruction in the future. 


The proposed new positions aim to support existing undergraduate and 
graduation programs in Psychological Sciences, not to develop new 
programs. The primary needs here are to (a) replace the over-reliance on 
lecturers with teaching by ladder rank faculty and (b) the allocation of 
ladder rank faculty positions that would allow reduction of the 
student:faculty ratio to a level commensurate with good pedagogical 
practice.  


3. An analysis of how the FTE will be used to support the principles and delivery 
of the general education curriculum. 
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Psychological Sciences faculty provide substantial support in general 
education. Specifically, they regularly give lectures in CORE 1. At the 
lower division level, PSY 1(enrollment around 300, offered each semester) 
is an option for filling school general education requirements, and PSY 10 
(enrollment around 176, offered each semester) is an option for filling the 
quantitative methods general education requirement. The majority of 
students in both these courses are not Psychology majors. Only PSY 1 is 
prerequisite to upper division PSY courses. Consequently these courses 
are heavily enrolled by non-Psychology major as filling upper division 
general education requirements outside the major.  


4. A detailed assessment of the space needs for each of the FTE and any plans 
that will allow current allocated laboratory space to be used to accommodate 
additional hires. 


A detailed description of space needs is provided in section 9.2 above. 
Regarding sharing existing space, Psychological Sciences faculty will 
make such sharing arrangements as are necessary and feasible to 
accommodate new hires until the SSM building opens in 2011 or 2012. 
However, faculty at UC Merced are allocated relatively little laboratory 
space, far less than at any other UC campus. One faculty member has no 
space at all, most have one converted office (@135 sf), and only two have 
more than that. Even faculty with active grant programs receive no 
additional space for that purpose. So space available for sharing is limited.  
 
________________________________________________________ 


 
 


Social Science & Management (SSM) Strategic Plan – 2010-2013 
 


I. Introduction 
 
The SSM Group within SSHA comprises the disciplines of Economics, 
Management, Political Science, and Sociology.  At its core, the scholars within 
the SSM Group study how humans structure their lives and how interaction 
among people within the confines of these institutional structures shapes the 
path of social and economic progress.  While human beings around the world are 
fundamentally the same when it comes to their biological make-up, there is 
significant disparity in their material well-being.  A puzzle that has confronted 
social scientists since the origins of their respective disciplines is: why are some 
countries so wealthy, while others are so poor?  Furthermore, what are the 
consequences, both internationally and domestically, of this disparity in material 
well-being across different groups of people? 
 
Without structure, society would be chaotic.  To overcome collective action 
problems, for example, people delegate authority to governments with powers to 
coerce.  They exchange goods and services within formalized markets.  They live 
their lives based on a set of principles defined by their religions.  Entrepreneurs 
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raise capital and hire workers because they see economic opportunities in 
producing and selling goods and services to potential consumers.  What unites 
the SSM faculty’s research is the desire to understand how and why institutions 
are formed and evolve and how they affect social and economic progress over 
time and across place.  Given the importance of institutions in shaping economic, 
political, and social outcomes, the dynamics of institutional selection and change 
is a critical area of academic exploration and research. 
 
Naturally, scholars of different disciplines bring their own expertise to the 
fundamental questions at hand, but it is important to emphasize that the 
intellectual spillovers across economics, management, political science, and 
sociology is what facilitates our understanding of human progress.  For example, 
as noted above, entrepreneurs try to capture economic opportunities by 
harnessing financial and human capital, yet the productivity and profitability of 
their firms depends on the formal and informal policies that govern the 
organization.  In other words, the scholarly study of managerial decision-making 
and firm performance depends on an understanding of social structures – the 
expertise of sociologists.  As a second simple example of the linkages across the 
social science disciplines, consider the role of education in advancing human 
progress.  Economists have documented convincingly that education contributes 
importantly to economic growth and generates so-called positive externalities 
(i.e., educating a child not only benefits her, but others within society).  Yet, how 
do people go about deciding whether or not to provide education for others’ 
children and, if so, at what level?  Understanding how people solve these 
collective action problems is the fundamental question that political scientists 
address.  In sum, economists’ ability to understand the path of economic growth 
relies on their political science colleagues’ explanations of political decision-
making.  It is these natural linkages that make the SSM Group ideally situated to 
address the problems that society faces today, whether it relates to health 
disparities, stewardship of the environment, or poverty. 
 
II. The Importance of SSM to UC Merced 
 
One measure of the role that SSM plays within the university is to consider 
undergraduate education.  Simply put, training in the social sciences and in 
business and management is extraordinarily popular among UC students.  
According to the most recent UCOP Statistical Summary of Students and Staff 
(Fall 2008, p. 30), 22 percent of bachelor’s degrees were conferred in the “social 
sciences” (which exclude psychology) and six percent were conferred in 
“business and management.”  By contrast, nine percent of undergraduate 
students graduated with a degree in psychology, 15 percent in biological 
sciences, seven percent in engineering, six percent in “letters,” and five percent 
in “fine and applied arts.”   
 
In Table 1 below we delve more deeply into the popularity of the respective 
majors within SSM across the UC campuses (UC San Francisco is excluded 
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from the analysis).  One issue that complicates the analysis is that three 
campuses (Berkeley, Irvine, and Riverside) offer undergraduate majors in 
management, while the remaining five campuses offer an economics degree with 
a business/managerial economics track.  Therefore, we include data on total 
economics majors, majors in the managerial and non-managerial tracks, and, 
when relevant, management students.  We also provide data on psychology 
majors as a comparative benchmark. 
 
First, it is worth noting that the unweighted average of Psychology majors across 
the UC campuses – 8.6 percent – conforms to the reported percentage of 
bachelor’s degrees awarded across the system – 9 percent.  Second, this 
detailed analysis of individual majors confirms that the vast majority of the 28 
percent of bachelor’s degrees in “social sciences” and “business and 
management” reported in the Statistical Summary of Students and Staff are 
generated by SSM disciplines.  Specifically, economics and management 
educate an average of 12.2 percent of students across the system, political 
science trains 5.5 percent, and sociology 4.8 percent – a combined total of 22.5 
percent.  Therefore, as UC Merced develops into a mature campus and achieves 
steady-state, the data from other campuses suggest that nearly a quarter of all of 
our students will choose to affiliate with an SSM discipline. 
 
A second measure of the importance of the SSM disciplines to the growth of UC 
Merced relates to the inter-/multi-disciplinary emphasis that is prevalent across 
the campus.  This emphasis was initiated in the founding idea that research 
institutes would serve as the catalyst to bring scholars together to understand 
and solve the major problems facing society today.  Indeed, the problems that 
society faces with regard to the environment, health, or energy – the foci of UC 
Merced’s current institutes – are inexorably linked to economic, political, and 
social issues.  To the extent that UC Merced’s institutes seek to offer realistic 
solutions to the problems that society faces, it is our contention that the present 
institutes would be better served with heavier involvement from economists, 
political scientists, and sociologists.  After all, the most practical and realistic 
solutions will be determined by their economic, political, and social ramifications.  
Put another way, scientists and engineers might well understand the causes of 
society’s ills when it comes to the environment, health, and energy and offer 
realistic fixes, yet the ability to implement such solutions depends on their 
economic, political, and/or social costs and benefits.  Without understanding 
these tradeoffs, scientists and engineers will conduct their research within a 
vacuum and their work will be confined to a narrow audience who value theory 
over practicality.
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Table 1 
Declared Undergraduate Majors in SSM Disciplines (& Psychology) Across 
the UC System 
 
Majors UCB UCI UCR 


* 
UCD  UCLA UCS


D 
UCS
B 


UCS
C 


Averag
es 


Term AY 
08-09 


Fall 
09 


AY 
08-09 


Fall 
09 


Fall 
09 


WINT 
10 


WINT 
10 


Fall 
08 


 


ECON 5.0% 11.0
% 


7.7% 6.5% 
‡ 


8.9% 11.1
% 


13.2
% 


11.4
% 


9.4% 


   Business 
ECON track 


0.0 8.6 3.5 2.3 5.2 4.2 12.0 8.4  


Non-
business 
ECON track 


5.0 2.4 4.2 4.2 3.7 6.9 1.2 3.0  


MGMT 
(separate 
major) 


3.7 1.6 17.7 n/a n/a n/a n/a n/a  


ECON+MGM
T 


8.7 12.6 25.4 6.5 8.9 11.1 13.2 11.4 12.2 


POLI 5.3 4.5 6.5 3.8 6.9 5.9 5.8 5.0 5.5 
SOC 2.9 8.2 7.7 2.6 3.6 1.9 6.4 5.2 4.8 
PSYCH 4.0 9.8 9.9 6.8 9.5 6.7 11.0 10.5 8.6 
 
Note: 
* Data on Riverside majors was unavailable, so degrees conferred by major was 
used instead. 
‡ The managerial economics program is offered by the Department of 
Agricultural & Resource Economics, while the economics degree is offered by 
the Department of Economics. 
Sources: 
UCB: 
http://opa.berkeley.edu/analysesandreports/MajorsAndDegreesByAcadProgram.
pdf 
UCD: http://budget.ucdavis.edu/data-reports/documents/enrollment-
reports/students-multiple-year-comparisons/emjudsc_fcurr.pdf 
UCI: http://www.oir.uci.edu/enr/IIA03-enr-by-major-and-class-stdng-2009-10.pdf 
UCLA: http://www.aim.ucla.edu/enrollment/enrollment_programs_fall.asp 
UCSD: 
http://registrar.ucsd.edu/ver2/dservices/thirdweek/WI10/REGBDM03.WI10.PDF 
UCSB: http://bap.ucsb.edu/IR/reg_reports/W10-STATS.PDF 
UCSC: 
http://planning.ucsc.edu/irps/majors/2008/Fall_UndergraduateMajorsDeclaredan
dProposed(HC).pdf 
UCR: http://sara.ucr.edu/degrees/2008_09/degmaj.html 
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III. Resource Request 
 
Faculty 
 
The SSM disciplines are expected to be very popular majors for students in 
steady-state, are central to offering inter-/multi-disciplinary solutions to society’s 
problems, and all seek to advance graduate training that can exploit UC 
Merced’s unique intellectual culture.  The SSM Group seeks to achieve a critical 
mass of at least 10 faculty in each of our core disciplines (economics, political 
science, and sociology) as soon as possible.  At that level each can offer a 
robust undergraduate major and begin the process of introducing graduate 
programs.  Given the requirements to offer core graduate training in our 
respective disciplines, each area must achieve a critical mass of approximately 
10 faculty who can cover both the undergraduate program requirements and 
begin to roll-out the graduate core courses. 
 
To achieve critical mass, the Economics, Political Science, and Sociology areas 
each request two FTE in each of the following three academic years – 2010-
2011; 2011-2012; and 2012-2013. 
 
The SSM faculty view three new lines (one each in Economics, Political Science, 
and Sociology) as being critical to our mission to grow our respective disciplinary 
programs based on current and expected student demand.  Further, we request 
another three additional lines (one to each discipline) to build toward critical 
mass. 
 
Of the three mission-critical lines noted above, the SSM faculty places 
Economics as the highest priority, with Political Science and Sociology then 
ranked equally second.  The SSM group ranks the next three requested FTE 
equally among the disciplinary areas. 
 
We place no emphasis at the present time on Management FTE.  Given the 
inchoate state of the Management Bylaw 55 unit and the administrative confusion 
surrounding the program, the SSM Group will maintain curricular authority over 
the Management undergraduate program and will administer the instruction with 
lecturer support.   
 
Lecturer & TA Support 
 
The lack of qualified TAs is significantly impacting our respective curricula.  
Courses that might have been offered (e.g., SOC 010) cannot be because of a 
lack of qualified graduate students to hold discussion sections or to staff labs.  
We have been forced to change the way certain courses (e.g., ECON 001) are 
delivered because TA support does not exist for a full array of discussion 
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sections.  In other upper-division courses, assignments have been truncated or 
eliminated because of a lack of TA support to advise students and to grade.  In 
order to successfully provide the coursework required for our undergraduate 
majors, we must have trained and qualified graduate students (or lecturers) 
available to TA our classes. 
 
Because our disciplines have not achieved a critical mass of faculty to offer 
credible graduate programs, we have experienced a significant shortage of 
graduate students capable of supporting our courses, especially the more 
analytically or quantitatively oriented ones.  We propose that some funding that 
would otherwise support TAs be allocated to our areas to hire lecturers/TAs from 
outside UCM.  We could easily recruit ABD graduate students or recent PhDs 
from UC Davis or Berkeley to teach for us, or even act as TAs.  We have 
developed strong expertise in specific areas of research in our respective 
disciplines (applied microeconomics in Economics; institutions and voting 
behavior in Political Science; and social movements in Sociology) so it is 
conceivable that graduate students from around the UC system may see an 
advantage to spend a year or two in Merced to work with faculty. 
 
The resource requests from the disciplines are as follows: 
 
Economics –  For AY 2010-2011, economics foresees a need for 14 full-time TA 
FTEs (5.0 for 300 students in ECON 001; 3.0 for 180 students in ECON 010; and 
2.0 each for ECON 100, 101, and 130), split roughly equally across the two 
semester.  At present, economics has two graduate students.  Thus, our 
undergraduate instruction is heavily impacted because of the lack of TA 
resources.  In addition, to satisfy our demand for courses, we expect the need for 
a full-time lecturer in Economics. 
 
Political Science – To help meet the demand for Political Science courses, a full-
time Political Science lecturer will be needed for the 2010-2011 Academic Year. 
 Political Science also anticipates the need for 10 full-time TAs during the 2010-
2011 Academic Year.  Six will be needed in fall semester and four will be needed 
in the spring. 
 
Sociology – In fall 2010 our proposed lower division courses will require 6.5 TA 
FTEs, and we anticipate needing a similar number in spring 2011.  We will need 
one research qualified TA to cover research methods in the fall, and one to cover 
our statistics labs in the spring.  Also, given student demand for courses, 
Sociology will require a full-time lecturer during the coming academic year. 
 
 
IV. Strategic Plans of the Individual Areas 
 
In the sections to follow, we delineate the strategic planning ideas of the 
individual areas.   
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IV.1 The Strategic Plan for Economics at UC Merced (2010-2013) 
  
Vision for the Program 


 
The Economics Program’s vision is to establish UC Merced as a center for 
excellence in applied research that offers practical insights for policy-making and 
management decision-making.  The focus on applied microeconomics implies 
that the Program will add faculty who will have positive spillover effects for other 
programs not only within the social sciences, but also across campus.  For 
example, Economics will have natural synergies with the development of the 
Management Program, as well as with the campus institutes dealing with Health 
Sciences, Energy, and the Environment.   
 
The Economics Program offers students an analytically and quantitatively 
rigorous course of study that prepares them for a variety of professional pursuits 
and advanced graduate study, especially in economics, management, public 
policy, and law.  What makes Economics a particularly valuable course of study 
is that students learn how to: frame economic, political, and social questions that 
have relevance to their everyday lives; identify multifaceted explanations for the 
causes and the consequences of the major issues that face policy-makers and 
business leaders; and use economic models and data from multiple sources to 
propose solutions to the vexing problems that face society.   
 
Consistent with the Program’s objective to establish UC Merced’s research 
prominence in Economics, building a graduate program will be critical. 
 
Strengths of the Program 
 
There are currently five faculty within the Economics Program, plus one assistant 
professor line that was “frozen” in 2008-2009.  A senior inaugural line that was 
vacant since 2004 was finally filled last year with the recruitment of Rob Innes 
from the University of Arizona’s Department of Agricultural and Resource 
Economics.  Given the significant challenges in senior recruiting in Economics, 
not just at UC Merced but across the country, UC Merced’s recent success in 
attracting Innes should be viewed as a significant accomplishment and an 
indicator of the early achievements of the Program.    
 
Given the scarcity of available faculty resources and the slow process of 
Program building, the faculty have chosen to grow the Program strategically.  In 
particular, as noted above, the faculty have chosen to create a niche in the area 
of applied economics, meaning that they study real problems that policy makers 
and business leaders face.  At present, given our faculty’s interests, we have 
developed specific strengths in labor economics, industrial organization, political 
economy and public policy, and economic history.  In order to offer a high-quality 
undergraduate major in Economics, and eventually a graduate program, in the 







 


SSHA Strategic Plan, April 2010  135 


135 


coming years we will need to add in the areas of public economics, health 
economics, industrial organization, and international and development 
economics.  
 
While our size is relatively small, our faculty have made great strides recently in 
attracting attention to the university and our burgeoning program.  For example, 
three faculty (Kantor, Neumann, and Whalley) are affiliates of the National 
Bureau of Economic Research, a prestigious research organization in 
Cambridge, MA.  Kantor and Whalley recently won an NSF grant to study the 
development of higher education in the United States during its most formative 
phase of growth around the turn of the twentieth century.  For the past three 
years the faculty (in particular, Neumann, Whalley, and Winder) have been able 
to support an on-going seminar series in labor studies with the financial support 
of the UCOP Contreras Fund.  While resources are limited for building the “soft” 
academic infrastructure of the campus, our faculty have taken the initiative in 
fund-raising to support the growth of the intellectual enterprise. 
 
Further, our faculty serve in positions within their respective fields that bring 
positive attention to UC Merced’s Economics Program.  For example, Kantor 
serves on the steering committee of the All-UC Economics History Group (an 
MRU), is an elected trustee of the Cliometrics Society, and serves on the editorial 
board of the two leading journals in economic history.  Further, Innes serves on 
the editorial board of the leading environmental economics journal.   
 
 
Present Challenges 
 
The most significant challenge facing the Economics Program relates to 
numbers.  Our goal is to create a center of research and teaching excellence in 
applied areas of economics, which means that we should be moving toward the 
establishment of a graduate program.  Unfortunately, our faculty size has been 
constrained over the past several years.  Graduate training in economics is 
highly regimented, with graduates expected to have mastered microeconomic 
theory, econometrics, and at least two substantive fields (most universities also 
require mastery of macroeconomic theory).  While our faculty expertise in certain 
applied areas has been well established and bodes well for training students in 
these areas, our lack of faculty expertise in microeconomic theory and 
econometrics inhibits our ability to offer core graduate training.  Further, because 
there are very few terminal master’s programs in Economics and because 
successful students elsewhere are highly reluctant to switch programs, we are 
required to “home-grow” our graduate students who are critical to our successful 
research and teaching programs.  Indeed, one of the most significant problems 
that we face is the dearth of qualified TAs for our courses.  We anticipate that our 
faculty size will need to reach 12-15 faculty before Economics can establish a 
full-fledged graduate program.  At our present rate of progress, graduate training 
in Economics at UC Merced is perhaps a decade away unless resources are 
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devoted to building a faculty of critical mass that can serve the undergraduate 
major and minor in Economics, service the core courses within the Management 
program, and offer core and field graduate training.  In the end, a large enough 
faculty base to support a graduate program enhances our ability to offer a quality 
undergraduate curriculum, conduct research, and attract faculty hires. 
 
Interdisciplinary Opportunities 


 
Applied economists work on a variety of problems that cross traditional 
disciplinary boundaries.  Of course, economists bring a unique way of thinking 
and a certain set of analytical tools to bear on the questions at hand, but 
increasingly economists have turned to other disciplines to shed light on 
individual or collective decision-making.  For instance, the recent growth of 
behavioral economics has come to rely on research in psychology and cognitive 
science to better understand how people make decisions.  Further, since many 
economic outcomes depend on collective decisions, understanding the political 
process or understanding group decision-making (say within the family, for 
example) requires that economists join forces with political scientists and 
sociologists.  The Economic Program currently has close ties with both the 
Political Science and Sociology programs.  The Political Science faculty’s 
strength in political institutions complements the Economics faculty’s emphasis in 
political economy (that is, the endogenous relationship between economic and 
political outcomes). Further, the Sociology faculty’s expertise in collective action 
and its growing emphasis in education serves as a complement to the 
Economics faculty’s research on the development of higher education and our 
general interest in how individuals and groups make decisions. 
 
The Economics Program is committed to building bridges across the campus in 
bolstering the synergies that exist between the disciplines.  For example, many 
environmental, energy, or management issues have an economic component 
that requires an understanding of how individual and markets respond to 
incentives.  Without untangling how people, firms, or society’s respond to various 
resource constraints, we will be ill-prepared to answer the vexing problems that 
developed and developing economies face today.  As an example of Economics 
support of trans-disciplinary initiatives, The County Bank Endowed Chair in 
Economics and the All-UC Economic History Group is co-sponsoring a UC 
Merced Political Science conference that seeks to understand the determinants 
and effects of federal fiscal decisions.  Clearly, such political decisions have 
economic ramifications, so it is important to Economists that we understand the 
rationale behind these decisions. 
 
Resource Request for 2010-2013 
 
The Economic Program has immediate needs to bolster its faculty in several 
fields of micro-economic study in order to build intellectual breadth and depth, 
support a broader set of program offerings at both undergraduate and graduate 
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levels, and take advantage of cross-disciplinary initiatives on campus.  Priority 
field areas are public economics, health economics, industrial organization, and 
international / development economics, each of which offers its own scope for 
exciting cross-campus synergies.  In particular, a health / development 
economist can create links to the Health Sciences, an environmental economist 
can create links to SNRI and to the Energy Institute, and an international or 
industrial economist can link to the Management program.  More substantively, 
we must bolster our faculty along the lines of microeconomic theory and 
econometrics before we can begin to contemplate a graduate program. 
 
As a start, the Economics Program calls for the immediate thawing of its “frozen” 
position.  This assistant professor position was created by the resignation of 
Giovanni Mastrobuoni.  We were unable to fill the position in 2007-2008 because 
of an extremely competitive market in economics that year (i.e., we made 
multiple offers but were turned down).  While we understand that the campus 
faced extraordinary budgetary circumstances last year, we remain deeply 
concerned about the perverse incentives that such “freezing” can cause.  That is, 
if faculty fear that a position will be “frozen” or “stolen,” then this will lead faculty 
to fill a position as quickly as possible, which could compromise quality.  We 
believe firmly that faculty should feel secure that a position will be available until 
a high-quality candidate is identified.   
 
The Economics Program requests six FTE over the next three years. The first 
three new faculty recruitments will focus principally on the priority field areas 
described above, and will produce the associated cross-campus synergies.  
These recruitments would represent our short-term objectives.  The other three 
FTE will enable us to build strength in microeconomic theory and econometrics in 
an effort to move toward a graduate program. 
 
 
IV.2 Strategic Plan for Political Science at UC Merced 
 
Executive Summary 
 
UC Merced’s Political Science Group is building a strong research program.  The 
Political Science Major has become one of the most popular majors on campus 
and with additional faculty a strong, distinctive Ph.D. program could be 
developed.  Currently, there are six Political Science faculty lines (four faculty on 
campus, a new faculty member who will arrive this summer, and an ongoing 
search for an assistant professor).  To further Political Science’s research profile, 
capitalize on the momentum of recent hires, service the growing major, and 
develop a Ph.D. program, Political Science should be allocated one or two new 
faculty lines per year for the next five years.  For the 2009-10 Academic Year, 
Political Science requests two assistant professor positions in the fields of 
political behavior and/or political institutions. 
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In considering this request, we believe that Political Science has a number of 
competitive advantages.  First, the Political Science major continues to grow (it is 
currently the third largest major in SSHA) and undergraduate enrollment in 
Political Science classes is high.  Second, Political Science is a particularly 
inter/multi-disciplinary field that is particularly well positioned to thrive and excel 
in UC Merced’s unique environment.  Third, while new hires in Political Science 
will need space, they will not have the same level of space needs as new faculty 
in the physical or psychological sciences.  Fifth, the Political Science program will 
be a key contributor to studying “The Dynamics of Social and Economic 
Progress,” one of the five research themes listed as central to UC Merced’s 
Strategic Academic Plan. 
 
Vision 
 
Political Science at UC Merced is positioned to be at the forefront of the 
discipline in the coming years.  Although we acknowledge the ambitious nature of 
this goal, Political Science is ideally situated to absorb the myriad ideas, theories, 
and methods intrinsic to interdisciplinary environments.  In contrast to many other 
disciplines, Political Science has no core approach.  It is a borrowing discipline.  
Indeed, cutting-edge, high-impact research in Political Science often grows from 
an idea or approach from another discipline, primarily Economics and 
Psychology/Cognitive Science.  In an interdisciplinary environment, a Political 
Science program with ample resources is poised to bring new ideas and 
approaches to the discipline, thus cultivating a reputation for innovative and 
ground-breaking research. 
 
A second current advantage enjoyed by our program is an absence of the 
epistemological divide that hampers many, if not nearly all, political science 
programs.  We share a commitment to rigorous (primarily quantitative) social 
scientific research.  Moving forward we will continue this approach for 
understanding and evaluating casual political phenomena.  Many existing 
political science programs suffer from a lack of coherence and a great deal of 
conflict regarding the definition of political science and appropriate foci for 
research.  The commonality of our focus will help accelerate the development of 
a very strong program. 
 
If we are able to continue to hire well and fully take advantage of UC Merced’s 
interdisciplinary opportunities, we believe we can develop one of the best 
Political Science programs in the West.  There are few very strong Political 
Science departments or programs on the West Coast.  Aside from a handful of 
standout programs such as UC Berkeley, UC San Diego, UCLA, Stanford, and 
Caltech, there is a significant step down in quality.  With resources and shrewd 
planning, we should be able to develop into a highly competitive program.  
Indeed, based on a survey of publications in the top three general interest 
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journals in political science, the current UC Merced political science group has 
the highest rate of scholarly productivity in the entire UC system.18 
 
Although Political Science should thrive in an interdisciplinary environment, it 
also contributes to other disciplines by providing novel and interesting research 
questions, alternative approaches grown from within and outside Political 
Science, and opportunities for collaborative research.   
 
Political Science aims to be a large major at UC Merced, training students in 
traditional Political Science courses while blending elements of other disciplines 
relevant to the study of politics.  It also aims to train graduate students in subfield 
specialties where coursework in other disciplines will lead to innovate research 
programs.   
 
Mission 
 
Political Science seeks to make innovative, substantial contributions to the 
discipline of Political Science through the generation and dissemination of 
outstanding scholarly research.  It aims to train undergraduate and graduate 
students how to understand political phenomena using both theoretical and 
empirical approaches to the study of politics.  In conducting research and training 
students, Political Science aims to draw on the intellectually rich environment of 
an interdisciplinary school.   


Goals and Strategies 


Political Science needs to do the following: 
• Continue developing areas of research excellence 
• Develop a graduate program 
• Reinforce bridges to other disciplines 
• Hire outstanding faculty with broad theoretical/methodological interests in 


political institutions and behavior across three of the traditional subfields 
(American politics, comparative politics, and international relations) 


 
Research Opportunities and Funding 
 


                                                             
18 The top three general interest journals are American Political Science Review, American Journal of 
Political Science, and Journal of Politics.  To measure scholarly productivity, we divided the number of 
articles published in these journals by faculty in a given political science department by the number of total 
post-PhD years for the faculty.  If we only include faculty who earned their PhD in 1998 or later, the UC 
Merced group ranks second, behind UC San Diego. 
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As a program not likely to achieve a faculty the size of UC Berkeley in the near 
future, it is crucial to develop areas of excellence while still providing 
undergraduates a broad curriculum.  To achieve this goal, Political Science 
seeks to develop an emphasis on political behavior and institutions, two key 
general areas within the discipline.  Within each of these areas, we will likely 
focus on hiring scholars with broad theoretical or methodological interests that 
bridge other disciplines.   
 
In the area of political behavior, we seek to hire scholars doing research informed 
by general theories of judgment and decision making.  In particular, voting 
behavior and public opinion research increasingly draws on theories found in 
cognitive Psychology and tests them using experimental methods.  Scholars 
using these theories and approaches are doing innovative research in political 
behavior and we seek to be a discipline leader in this area.  We anticipate that 
scholars in this area will likely form associations with Cognitive Science, 
Psychology, and Sociology faculty.   
 
In the area of political institutions, we plan to hire scholars with research 
programs focusing on the selection and ultimate effect of the “rules of the game” 
governing the political processes.  Given the relatively small size of the Political 
Science group for the foreseeable future, we seek scholars who are general 
institutionalists, as opposed to area specialists.  For example, although we desire 
to hire faculty who research the politics of specific regions (e.g., European 
politics), the focus must be sufficiently broad to be of interest to political scientists 
working in other subfields.  Thus, an ideal hire for Political Science in 
Comparative Politics would focus on broader questions pertaining to legislatures 
or political parties within a given country or region.  Scholars with broad 
theoretical interests are also more likely to publish in well-regarded, mainstream 
Political Science journals and be able to flourish in an interdisciplinary 
environment.  Such scholars will likely form linkages with the Economics and 
Sociology faculty. 
 
Teaching opportunities, enrollment 
 
The Political Science Major has become the third largest major in SSHA.  The 
size of the major is not all that surprising given that Political Science is a popular 
major both nationwide and within the UC system.  Over the last three decades in 
the U.S., more students have graduated with a degree in Political Science than in 
the related fields of History, Economics, or Sociology (American Political Science 
Association).19  Political Science is also a sought after degree throughout the UC 
system.  For example, Political Science is the second most popular major at both 
UC Berkeley and UCLA.20  These data emphasize the high level of student 
demand for Political Science, both nationally and in the state of California.   


                                                             
19 http://www.apsanet.org/section_589.cfm 
20 See UC Berkeley’s “Assigned Majors by Academic Program” 
(http://opa.berkeley.edu/AnalysesAndReports/MajorsAndDegreesByAcadProgram.htm)  
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Multidisciplinary opportunities 
 
Since Political Science often borrows ideas, theories, and approaches from other 
disciplines, it is poised to take advantage of interdisciplinary opportunities.  In 
particular, contemporary political scientists often borrow from the fields of 
Economics and cognitive Psychology.  As such, Political Science envisions hiring 
faculty that would be interested in developing programs integrating Political 
Science with these disciplines.  Recently, Political Science and Cognitive 
Science faculty have begun collaborative research efforts.  We hope to further 
develop this relationship.  In addition, we would like to foster similar relationships 
with Economics, Psychology, and Sociology. 
 
Resources 
 
Faculty by area, projections (5 years): Currently, there are four Political Science 
faculty on campus (Hansford, Monroe, Nicholson, and Trounstine) who can teach 
a number of the existing Political Science courses, including Introduction to 
American Politics (POLI 1), Analysis of Political Data (POLI 10), Congress (POLI 
100), The Presidency (POLI 101) Judicial Politics (POLI 102), Interest Groups 
and Political Parties (POLI 105), Urban Politics (POLI 106), Direct Democracy 
(POLI 109), Governmental Power and the Constitution (POLI 110), Liberty, 
Equality, and the Constitution (POLI 111), Voting, Campaigns, and Elections 
(POLI 120), and Public Opinion (POLI 125).  Haifeng Huang, a recent hire 
(joining the faculty in July 2010), will be adding Theoretical Models of Politics 
(POLI 170) and Chinese Politics to the list of courses regularly taught.  
 
To meet the demands of the growing major and develop a graduate track within 
SCS, Political Science needs more faculty.  Political Science must be able to 
offer a variety of courses—and not develop a reputation for limited offerings—if it 
is to continue on its trajectory of becoming a large major.  New faculty members 
in all subfields are required to give students a realistic opportunity for completing 
the major.   Specifically, the introductory courses and required courses—not to 
mention graduate seminars—will quickly deplete the availability of faculty to 
teach upper division courses.21  In addition, consonant with the core research 
mission of the University of California the Political Science group plans to 
develop a Ph.D. program.  Even while leveraging resources in related fields, the 
Political Science faculty is only just teetering on sufficient size to begin to offer 
such a program. 
 
Political Science should be allocated one to two positions per year over the 
next five years.  Many, but not all, of these lines could be at the junior level 


                                                             
and UCLA’s “Undergraduate Profile, Fall 2005” 
(http://www.aim.ucla.edu/home/Undergraduate_Profile_Fall_2005_viewing.pdf). 
21 It should be noted that by requiring Political Science majors to take two upper division courses outside of 
Political Science, the major utilizes existing instructional strengths and resources.   
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since both Hansford and Nicholson are associate professors and Monroe and 
Trounstine are advanced assistant professors who should earn tenure soon (see 
Faculty development below).  For the 2010-11 Academic Year, Political 
Science requests two assistant professor positions in the fields of political 
behavior or political institutions. 
 
Until these faculty members are hired, Political Science will continue to need a 
full-time lecturer to cover several courses.  We view this as a short-term solution, 
though.  To provide a quality major, develop a graduate program, and continue to 
build a strong research program we need to rely on ladder-rank faculty.  As 
explained above, we will continue to focus on hiring faculty with broad theoretical 
interests in political institutions and political behavior.   
 
Spaces, offices, labs: Our primary concern is office and lab space.  All new 
faculty hires will obviously need office space.  Should we be successful in hiring 
a political scientist doing experimental research, s/he would require laboratory 
space as well.  Nicholson may also need a lab in the coming years.  Depending 
on future hires, however, Political Science may propose a Political Science 
laboratory (or small set of labs) shared by Political Science faculty doing 
experimental research.  Lack of space for Political Science faculty doing 
experimental work will harm efforts to recruit and retain faculty.  Lab space will 
also be needed for the development of the graduate program.  We anticipate, 
however, that Political Science will not have the same space requirements as the 
physical or psychological sciences, which makes it easier to receive faculty lines 
during the current space shortage. 
 
Graduate program:  We plan to bring in our first cohort of 5-6 PhD students 
(initially under the Social and Cognitive Sciences program) in the fall of 2011.  It 
is critical that we be able to offer funding, specifically TAships, to these students 
in order to build our program. 
 
Finances 
 
Political Science does not have any extramural grants at this time.  However, this 
is not all that surprising given that faculty in Political Science typically do not have 
extramural grants.  Over the course of the coming year Hansford, Nicholson, and 
Trounstine plan to individually apply for National Science Foundation grants.    
 
Specific Five-Year Plan 
 
Research Profile 
 
By 2015, Political Science aspires to achieve a reputation as a strong research 
program with top-notch faculty conducting cutting-edge research and training 
Ph.D. students for placement in research universities.  Faculty (and, ultimately, 
graduate student) research will continue to regularly appear in the top political 
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science journals and book presses.  While external funding possibilities in 
Political Science are quite limited, members of the faculty will have successfully 
competed for grant money. 
 
Faculty Development 
 
By 2015, there should be 13-15 Political Science faculty.  Hansford and 
Nicholson should be Full Professors.  Monroe and Trounstine should be 
Associate Professors.  Other junior faculty should be well on their way towards 
earning tenure. 
 
New faculty hires will work on behavior and/or institutions in three of the 
recognized subfields of Political Science: American politics, comparative politics, 
and international relations.  We do not plan to hire faculty in the subfield of 
normative political theory (i.e., political philosophy).  By focusing our hiring on just 
behavior and institutions in these three subfields we should be able to more 
quickly build internationally-recognized strengths in these areas.  We will also 
strive to hire faculty who approach questions or problems from either a general 
(i.e., portable) theoretical or empirical manner.  This type of scholar will most 
benefit from and contribute to the type of program being built in Political Science 
and the social sciences more generally. 
 
Political Science is dedicated to hiring a diverse faculty.  We added our first 
female faculty member (Trounstine) last summer.  Our first Asian faculty member 
(Haifeng Huang) will arrive this summer.  While the potential pool of minority 
applicants is quite small (e.g., the 2002 Political Science Ph.D. class was 4% 
African American, 3% Asian American, and 4% Latino),22  we will continue our 
efforts to increase the diversity of our applicant pools. 
 
Undergraduate Education 
 
By 2015, the Political Science major should be one of the largest, if not the 
largest undergraduate major on campus.  Our graduates should compete 
particularly well when applying to law schools and graduate programs. 
 
Graduate Education 
 
By 2015, there should be a stand-alone Ph.D. program in Political Science that is 
designed to provide graduate students with a relatively unique training that 
prepares them to make important, cutting-edge research contributions.  In 
cooperation with other disciplines, this program will train students in political 
economy/institutions and political cognition.  In the meantime, we will have 
admitted and begun training multiple cohorts of Ph.D. students under the Social 
and Cognitive Sciences Ph.D. 
                                                             
22 Lopez, Linda.  2003.  “Placement Report: Political Science Ph.D.s and ABDs on the Job Market in 2001-
2002.”  PS: Political Science & Politics 36(4):835-841. 
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IV.3 Sociology Strategic Plan 2010 
 
Current Staff Resources in Sociology 
 
We currently have three ladder rank faculty, a fourth arriving next fall, and are in 
the process of making an offer to an Assistant Professor candidate who 
specializes in gender and education, contributing to our focus on social 
inequality.  In spring of 2010 we have one lecturer teaching three courses. 
 
In the following section we outline some of our accomplishments from 2009.  
Then, after describing our goals and objectives, we provide an assessment of the 
personnel resources we will need to achieve our goals.  The document 
concludes with an appendix containing our mission statement. 
 
2009 Accomplishments 
 
We successfully obtained University approval of our sociology major.  It is 
currently awaiting WASC approval (Goal 1). 
 
We contributed to the intellectual community at UCM in several ways.  Sociology 
faculty participated in several extra-curricular events on campus and brought 
some inter-disciplinary speakers to campus during our mini-conference in the fall.  
We also brought in job candidates whose work cuts across area and would 
contribute to multiple programs and initiatives on campus.  (Goal 1.2) 
 
Student demand for our courses is high.  We have the highest number of student 
minors in the college, and even without a major to declare, SSHA advising staff 
estimate that in fall ’09 we had 28 majors.  Our courses always fill or come close 
to filling.  (Goal 1.3) 
 
We established our program learning outcomes and began assessment of 
sociology courses.  (Goal 1.4) 
 
Our faculty had a number of noteworthy scholarly accomplishments this year.  
We successfully hired a tenured Associate Professor who is well known for his 
work on Latin American social movements.  One sociology faculty member (Van 
Dyke) is currently chair of a section of the American Sociological Association, 
and she recently published an article in sociology’s top journal, the American 
Sociological Review.  Another (Beattie) recently obtained a book contract for a 
reader on the sociology of education.  (Goal 2.1) 
 
Goals and Objectives 
 
Goal 1 (short term):  Begin an undergraduate major in sociology. 
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We obtained approval for our undergraduate major from the university in spring 
2009.  In spring 2010 our goal is to obtain approval from WASC, and begin 
enrolling students in the major.   
 
Objective 1:  Involve faculty in core aspects of the undergraduate program. 
Faculty will teach the required introductory, theory, research methods and 
statistics courses when possible since they are the cornerstone of the discipline 
and therefore of the major.  Faculty experience and expertise will ensure that 
these core courses are rigorous and of high quality, and that students gain the 
foundation they need for success in the major.  Student-faculty interaction in the 
core courses will guarantee that all students have lower division courses with 
faculty, and will help us recruit and retain students in the major. 
 
Objective 2:  Facilitate“communities of inquiry.” 
Sociology will be an active inter-disciplinary participant in undergraduate and 
graduate education.  Because of the broad range of topics studied by 
sociologists, the discipline has a unique ability to speak to the constituent 
members of SSHA, as well as aid in developing multi-disciplinary programs.  
Sociology can immediately assist with the development of the Management 
Program, graduate program in Latino, Latin American and Iberian Studies, and 
Women’s Studies.  Sociology is also well suited to strong participation in other 
inter-disciplinary programs.   
 
Objective 3:  Draw students to UCM by addressing topics of interest.   
Given UC Merced’s unique location in the San Joaquin Valley, and Sociology’s 
traditional emphasis on issues of inequality and power dynamics (particularly 
regarding class, race/ethnicity and gender), UCM Sociology has the potential to 
be not only a strong academic unit within SSHA, but a bridge to the other schools 
on campus and the larger community as well.  In light of the socio-economic and 
demographic changes gripping the Central Valley in particular, and the State of 
California as a whole, Sociology has great potential to attract students at both the 
Undergraduate and Graduate levels.  The program will be of interest to those 
interested in studying issues such as racial and ethnic dynamics within the 
rapidly changing California demographic landscape, how collective action and 
social movements rise and fall in concert with demographic change, the 
dynamics of neighborhood and community change given high levels of economic 
inequality, and the changing educational system.  Due to their training and 
interests, Sociology graduates are likely to help further UC Merced’s goals of 
providing research and public service to the region and beyond which will 
enhance the profile of both the university and the sociology program. 
 
Objective 4:  Continue program learning outcomes assessment. 
We began assessment of our curriculum last year, with an evaluation of the 
undergraduate minor.  We initiated assessment of the major (pending approval) 
in Fall of ’09.  Results of the assessment will be used to improve instruction and 
enhance program objectives. 
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Objective 5:  Provide experiential learning opportunities for undergraduates. 
A longer-term aim of our undergraduate program is to develop hands-on learning 
opportunities for our students.  The program will provide opportunities for hands-
on student research, and, eventually internships and service learning 
incorporated into the classroom.  Sociology faculty have been involving 
undergraduate students in our research, and we plan on continuing to do so.  In 
addition, we plan on offering upper division research methods courses for 
students that will require that they carry out their own research project.  We hope 
to see evidence of success in student research training with students 
participating in research conferences and applying to graduate school.  We 
would also like to incorporate service learning into the classroom within the next 
five years.  Service learning will enhance our students’ education by providing 
them with the opportunity to learn through direct experience, while also 
contributing to the local community.   
 
Objective 6:  Start an undergraduate sociology club. 
Within a couple of years of approval of the sociology major, we would like to start 
an undergraduate sociology club.  This club would provide students with 
opportunities to further their education outside of the classroom, with potential 
meetings organized around discussion of careers in sociology, applying to 
graduate school, applying sociology to the real world via analysis of film, and 
meetings with invited guests, typically well known sociologists from other 
institutions. 
 
Goal 2 (5-10 years):  Establish a graduate program.   
 
Objective 1:  Scholarly excellence in sociology at UC Merced. 
Our plan for developing sociology at UCM involves building strength in a limited 
number of areas so that we can have several well staffed, rigorous areas of 
specialty fairly quickly.  In this way, we will be able to offer high quality graduate 
training within five years.  Sociology plans on growing along two axes.  First, 
rather than attempting to cover the breadth of topics that sociologists study, we 
plan on emphasizing three traditional sociological issues:  politics, inequality, and 
organizations and institutions.  Thus far we have three faculty members who 
specialize in social movements, and therefore, we are well positioned to begin 
graduate training in this area.  If we are successful in hiring Laura Hamilton this 
spring, we will be strong in gender and education.  In the near term, we would 
like to further our strength in inequality and organizations by hiring a race and 
ethnicity or immigration scholar, and a health inequality scholar.   
 
While building strong substantive areas, a secondary goal is to provide training in 
a range of research methodologies.  We would like to have well rounded faculty 
expertise in a range of current data collection and analytic methodologies, 
including network analysis, geographic/spatial analyses, hierarchical modeling, 
new ethnomethodologies, and mixed (quantitative/qualitative) techniques.  







 


SSHA Strategic Plan, April 2010  147 


147 


Sociology is a discipline with both quantitative and qualitative methodological 
foci.  A successful department will be one that addresses many of these key 
features of sociology.  
 
Objective 2:  Assist in the growth of other UCM graduate programs.  
Due to the wide range of topics sociology studies, we have the potential to 
provide training relevant to a range of UCM graduate programs.  Our plan for 
growth includes faculty hires that would contribute to UCM’s Management 
Program, the interdisciplinary Health Disparities Center and minor in public 
health, and programs under discussion including Women’s Studies and Ethnic 
and Racial Studies.  Sociology also has the potential to contribute to other UCM 
programs, including Political Science, Economics, and Anthropology, among 
others. 
 
Goal 3 (Long term):  Join the other University of California Sociology 
Departments in attaining a national ranking in the discipline. 
 
Sociology at UCM’s long term goal is to develop into an elite, small Sociology 
department.  Unlike UCLA and Berkeley, which have some of the largest 
departments in the country, we envision UCM developing similar to Stanford, with 
a few key areas of study, rigorous academic programs, a focus on developing 
analytical skills at the cutting edge methodologically, and with connections to the 
various multi-disciplinary programs throughout the university.  The ultimate goal 
for this department is to be a top 50 department within 20 years. 
 
 
Personnel Resources Needed to Achieve Goals 
 
We anticipate rapid growth of our major.  Student demand for our courses is 
high, and we have the highest number of minors in SSHA.  Across the UC 
system, Sociology is close to Political Science in terms of number of 
undergraduate majors, and on some campuses, is nearly tied with Psychology.  
Thus, we predict that the major will rapidly become one of the most popular 
majors in SSHA.  Therefore, additional faculty and graduate students will be 
required to staff the major over the next several years. 
 
Faculty.  Our strategy for hiring is based on establishing scholarly excellence and 
preparing to offer graduate training.  We are requesting five faculty lines for the 
next three years, which will bring us up to 10 faculty.  We propose a two-pronged 
approach for hiring.  We want to recruit faculty in order to build our three 
substantive focus areas, and we also want to hire faculty with the skills we need 
to offer graduate training.  In terms of substantive foci, in the next three years we 
would like to hire 2 sociologists who study social inequality focusing on race, 
ethnicity, immigration or gender.  We also would like to hire 2 faculty to further 
strengthen our emphasis in inequality and organizations and who would 
contribute to initiatives on campus.  We would like to hire a health sociologist, 
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and someone who studies either labor markets, education, or the family.  Finally, 
we have identified a need for sociologists interested in teaching our planned 
Graduate Statistics and Graduate Theory courses.  These scholars could have 
any substantive focus that fits with our three areas of emphasis.  In the next three 
hiring cycles (beginning in AY 10/11) the hiring pattern would be: 


10/11 — 2 lines 
11/12 — 2 lines 
12/13 — 2 lines 


 
Each of these hires would contribute not only to sociology on campus, but to a 
number of other programs.  New faculty would contribute to the public health 
program and Health Disparities Center, the emerging inter-disciplinary interest in 
race and ethnicity, and potentially other programs on campus. 
 
Graduate students.  In order to successfully provide the coursework required for 
our undergraduate major, we must have trained and qualified graduate students 
(or lecturers) available to TA our classes.  This is an especially pressing need for 
our required Research Methods course (SOC 015) and Sociological Statistics 
course (SOC 010).  Because our discipline has not started a graduate program, 
we rely on psychology, cognitive science and world cultures graduate students 
as TAs.  However, as we experienced this year, there is a serious shortage of 
TAs available to staff our research methods and statistics courses.  Initially for 
fall ’09, a literature student with no research training was assigned to TA our 
Research Methods course.  Professor Van Dyke cancelled her spring statistics 
course because a full time qualified TA was not available.  We cannot offer our 
undergraduate major without qualified staffing for these courses, and until we 
start a graduate program we must either have TAs from other disciplines or 
lecturers.   
 
We request an increase in funding for sociology TAs to cover our required and 
lower division classes in fall ’10.  Because we are not ready to begin offering 
graduate training and because there is a shortage of graduate students trained in 
research methods and statistics in SSHA, we propose that some funding for TAs 
be given to us to hire a lecturer or two from outside UCM.  We could easily recruit 
an ABD graduate student or recent PhD from UC Davis or Berkeley to teach for 
us. 
 
In fall 2010 our proposed lower division courses will require 6 ½ time TAs, and 
we anticipate needing a similar number in spring 2011.  We will need one 
research qualified TA to cover research methods in the fall, and one to cover our 
statistics labs in the spring. We expect that the number of TAs we need will 
increase by 1 or 2 in the following year.  We anticipate needing to offer additional 
sections of the research methods and statistics courses within the next 3 years 
as our major grows, and therefore, we will require 2 ½ time TAs who are trained 
in research methods and statistics each semester beginning in fall 2011. 
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IV.4 Strategic Plan for Management 
 
The Management program at UCM services approximately 184 majors – it is the 
third-largest major – and is in high demand despite the absence of any faculty 
dedicated to the program.  With an institutional commitment to the program, 
Management could become an important draw for new students to the campus, 
grow significantly in size and quality, and contribute to UCM's intellectual 
diversity and distinction.  At present, only lecturer resources are available to 
support some courses in the program, and SSM faculty in SSHA (several 
Economics faculty and a cognitive scientist) provide programmatic support in the 
form of core course teaching, student supervision and program management.  If 
the Management program is to continue, let alone expand and build into a 
successful enterprise on campus, new faculty hires are absolutely essential in 
the immediate future.  SSM is enthusiastic about opportunities for expansion, but 
also wary of prospects for continued institutional starvation of this program.  In 
this strategic plan, we present a way forward that gradually builds a distinguished 
faculty base for this program, while providing research synergies to the campus.  
We seek to hire faculty whose priority is management research and teaching, but 
we see considerable opportunity for interdisciplinary connections across the 
social sciences.   
On the Nature of Management Hiring 
 
All successful Management programs are built on the core disciplines that 
underpin Management training and research.  Core fields are defined by existing 
Management disciplines with established bodies of teaching and scholarship in 
Schools of Management around the world.  Five themes reflect these core fields:  
Finance; Marketing; Economics, Policy and Strategy (EPS); Organizational 
Motivation and Behavior (OMB); and Decision Science.  The substance of each 
field is described below.  These core fields also reflect the UCM student 
demands for management training, and the promises made by UCM to these 
students for management training.   
 
In faculty hires in Management at UCM, we will seek excellence in the 
aforementioned core fields, enthusiasm for advancement of the Management 
program, and contribution to unique avenues of distinction for the campus.  With 
this in mind, we envision a number of possible strategic focuses that would be 
particularly attractive in new Management faculty and help blaze the trail to fame 
and distinction for UCM's program: 
 
 1) Retail and Service Management 
 2) Health and Health Care Management 
 3) Global Management and Strategy 
 4) Energy Policy and Management 
 5) Environmental, Agricultural, Natural Resource and Biotechnology 
Management 
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 6) Behavioral Economics, Finance, and/or Marketing 
 
These strategic focus areas are also identified in view of desirable cross-campus 
synergies with inter-disciplinary institutes and research faculty, particularly in the 
Health Sciences, Energy, and the Environment (the SNRI).  We expect new 
Management faculty to be involved in a number of these initiatives. 
 
Although we will emphasize building a coherent program, future management 
faculty are likely to be drawn from a variety of disciplines in terms of their PhD 
training, reflecting the interdisciplinary nature of management research and 
education.  To give a concrete example, when hiring a scholar in marketing, we 
will recruit across a broad set of disciplines and the successful recruit could be 
someone with primary training in marketing, psychology, cognitive science, 
sociology, economics, or systems engineering.  Again, our goal is to recruit the 
finest scholars who will be dedicated to building excellence in management 
education and research. 
 
Strategic Plan for Hiring 
 
2010-11 
 
Three UCM faculty lines are approved at present for Management.  These are in 
the Provost’s Pool, but have yet to be released for recruitment.  Under our plan, 
these three lines would be opened for recruitment in 2010-11.  The lines would 
all be open rank and open to all core Management fields delineated in this plan.  
SSM will hire into these lines with a view to excellence first and, second, to 
programmatic needs and strategic vision.   
 
2011-2016 
 
In each of the following five years, two additional Management faculty lines will 
be opened for recruitment, with the objective to bring faculty numbers and 
strength in line with anticipated program growth and institution building.   With 
appropriate staffing, we envision the management undergraduate program 
growing to 500 students within the next decade, and the development of 
graduate programs in the suite of Management-related fields.   
 
Strategic Plan for Course Development and Coverage, and Further Development 
of Teaching and Research Programs in Management 
 
Most Management upper-division classes are staffed by lecturers.  Absent new 
faculty hires, we will continue to staff current course offerings with lecturers in the 
short term, but will be unable to expand the array of classes offered.  In this 
event, SSM, SSHA and UCM will need to reevaluate the viability of the 
Management program on campus and likely seek ways to close the program in 
an orderly fashion. 
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However, if the hiring plan is followed, there will be growth in course offerings in 
Accounting, Finance, Marketing, Real Estate, Health Management, International 
Economics and Global Management, Industrial Organization, Organizational 
Behavior, Behavioral Economics/Finance/Marketing, and other areas currently 
underserved in the present Management curriculum.  In addition, there will be 
gradual development of Ph.D. programs and, assuming the interest of new 
faculty, Executive Education.  Finally, with a critical mass of ladder-rank 
Management faculty, we enthusiastically anticipate the formation of an institute 
for management research that could be supported in part by endowment 
resources and draw in interested faculty from a variety of disciplines across the 
campus. 
 
Core Management Fields at UCM 
 
Finance 
 
Finance addresses the ways in which individuals, business entities and other 
organizations allocate financial resources over time, with particular attention 
given to the art of decision making under conditions of uncertainty.  Among 
central focuses of the Finance program will be 
 


-the generation and analysis of financial information; 
-methods to raise and allocate investment funds, including asset pricing, 
capital budgeting, investment strategy, and international asset 
management; 
-the structure and regulation of financial institutions. 


 
Marketing 
 
Marketing is the process whereby demands for products, services and ideas are 
anticipated, managed and satisfied. The marketer does this by first analyzing the 
marketplace behavior of competitors and consumers and then designing product, 
promotion, pricing and distribution strategies that will be accepted in the 
marketplace. Economic, social, cultural and even political organizations 
increasingly recognize the importance of the marketing function in modern 
management.  The Marketing program will focus on understanding, explaining 
and predicting consumer behavior and the effectiveness of various marketing 
strategies, and developing theoretical frameworks with which consumer choice 
can be better understood and more efficient and effective strategies can be 
designed.   
 
Economics, Policy and Strategy 
 
The EPS program will focus on the interaction of economic incentives, firm 
strategy, public policy and political economy, institutional design, and technology 
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management, including applications to antitrust, telecommunications, energy and 
the environment, airlines, health, banking, human resources, game theory, 
international trade, and strategy, both private and public.  Key examples include 
 


-International Economics: The effects of international trade and trade 
restrictions on prices and welfare; the determination of exchange rates 
and relative prices across countries; the economics of pollution havens, 
eco-dumping, international labor and environmental agreements, and 
international economic development. 
-Industrial Organization: Strategy, pricing, and performance in imperfectly 
competitive markets, including the nature and effects of contracts, vertical 
and horizontal organization of production and retailing, and antitrust. 
-Risk and Insurance: The intersection of Finance and Economics, 
including decision making under uncertainty, market failures in insurance, 
pricing risk, public decision making under risk, diversifiable vs. 
undiversifiable risk, and ethical issues in cross-generational choices under 
risk. 
-Health Economics and Management: Economics of health care 
management and delivery from consumer decision making to doctor 
incentives, hospital management, innovation and marketing of 
pharmaceuticals and vaccines, and alternative health delivery systems. 


 
Organizational Motivation and Behavior 
 
Organizational behavior covers topics that include cross-cultural management, 
power and influence, negotiation, team and interpersonal processes, individual 
judgment and decision making, innovation, trust, organizational commitment, 
incentives, and leadership. Organization theory addresses contemporary theories 
about organizations (i.e., community and population ecology, institutional theory, 
networks, organizational learning and decision making) and applies them to 
understand new organizational forms, growth, adaptation, design, performance, 
survival, and evolution.  At the individual level, the newly emerging field of 
behavioral economics investigates the cognitive, social, and emotion factors 
affecting buyers and sellers, how their judgments deviate from rational choices, 
and the consequent effect on the marketplace and allocation of resources. The 
OMB program will use rigorous experimental, empirical and theoretical tools to 
study these subjects. 
 
Decision Science 
 
The Decision Science field studies the use of computing technology, statistical 
methods and decision algorithms to manage information, complex organizations, 
product design, production, distribution and delivery. Subjects include Statistical 
Methods, Data Analysis and Decision Making, Operations Research, and 
Management Information Systems.   
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Appendix 
Sociology Mission Statement 
 
Using a “sociological imagination” involves acknowledging the structures and 
patterns that shape daily experiences, understanding the mutual influence of 
individual choice and social structures, examining social phenomena from 
various perspectives, and thinking critically about existing social arrangements.  
Sociologists use a variety of theories and rigorous research methods to 
understand the social world.  Substantively, sociology at University of California, 
Merced uses these tools to focus on the role that social inequality, politics, and 
organizations play in shaping individual and collective social experiences.   
 
In teaching, the Sociology program at UC Merced is committed to helping 
students develop the insights of a sociological imagination that will lead to a 
systematic understanding of society.  In particular, we hope that students will 
obtain the skills they need to be critical consumers and careful analysts of social 
science research.  We seek to enhance students’ ability to communicate 
effectively both orally and in writing.  We also expect that our students will 
develop a keen insight into the causes and consequences of social inequality.  
Through the study of sociology, students will therefore gain many concrete skills 
that are helpful for a broad range of rewarding careers or future graduate studies. 
 
Through our research, we generate scientific understanding of important local, 
national, and international social problems.  To help explain and solve both 
theoretical and practical issues confronting society, we seek interdisciplinary 
partnerships from across our campus and elsewhere.  Our intention is to draw 
from our own and related disciplines to create cutting-edge knowledge about 
social life.  We value scholarship that contributes to important debates within our 
discipline as well as to more far-reaching discussions that cross disciplinary 
boundaries or are taking place outside the academy. 
 
In our service to the university, the discipline, the community and beyond, we 
seek to use our scientific understanding of the social world to help enrich public 
policies and public discourse. 
 
We seek to make our program a lively intellectual environment that fosters 
innovative thinking among faculty and students alike.  Finally, we strive to be 
collegial and respectful in our interactions with those around us. 
 
 


Strategic Plan for the Social and Cognitive Sciences Graduate Group 
 
From: Michael Spivey, Social and Cognitive Sciences Graduate Group Chair 
To: Mark Aldenderfer, Dean of Social Sciences, Humanities, and Arts 
 
Introduction 
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The Social and Cognitive Sciences Graduate Group was initiated about five 
years ago with the intention that it would function as a “temporary incubator” for 
more specifically-focused CCGA-approved stand-alone graduate programs that 
were expected to emerge from it.  (CCGA stands for the UC-system-wide 
Coordinating Committee on Graduate Affairs, which reviews proposals for 
graduate programs.)  During this time period, the SCS grad group has housed 
graduate students in a variety of disciplines that roughly fall under the broad 
rubric of Social and Cognitive Sciences.  Approximately 45% of these students 
are best characterized as Cognitive Science-related PhD students (with 
emphases on computation and perception), roughly 45% of them are best 
characterized as Psychology-related PhD students (with emphases on health 
and development), and the remaining 10% comprise a sparse collection of 
Economics-, Political Science-, and Sociology-related PhD students.  Given this 
history and this make-up, it is a non-trivial task to formulate a coherent strategic 
plan for this diversely-constructed “incubator” graduate group.  Developing a 
strategic plan for the next few years of the Social and Cognitive Science 
graduate group is further complicated by the fact that it is currently in the process 
of bifurcating largely into two stand-alone graduate programs: Cognitive and 
Information Sciences and Psychological Sciences. 
 
Results of “Incubation” Process and Timeline 
Before describing the new FTE hires that would best meet the needs of this 
temporary incubator graduate group, allow me to describe the timeline of this 
impending bifurcation process. Both the Cognitive and Information Sciences 
CCGA proposal and the Psychological Sciences CCGA proposal are currently 
under review at this time.  The scenarios below describe possible sequences of 
events for this bifurcation process.  In each scenario, it is assumed that the two 
CCGA proposals will eventually acquire approval (perhaps after multiple 
revisions and FTE growth).  Therefore, it is to be expected that at some point, the 
small number (about 10% and shrinking, as they graduate) of SCS PhD students 
who would not be transferring to either of those stand-alone programs (students 
who are crucial to the TAing needs of majors like Sociology, Economics, and 
Political Science) should be able to have a new graduate group chair who will 
reshape the SCS graduate group into a disciplinary program with a more specific 
and coherent focus.  And in time, that group too could grow into its own CCGA-
approved stand-alone graduate program (perhaps not unlike CalTech’s Social 
Science PhD program). 
 Scenario 1: If both proposals are approved by CCGA, notification of 
approval should take place in fall of 2010.  During spring of 2011, there may still 
be some additional approval stages imposed by the WASC accreditation process 
(Western Association of Schools and Colleges).  Therefore, even if both 
proposals go through their approval processes swimmingly, these two stand-
alone graduate groups may not truly be independent entities until approximately 
the summer of 2011. Still, with regard to new FTE hires, this scenario has both 
grad groups up-and-running (and transferring their respective SCS graduate 
students into them) before the arrival of new faculty that were interviewed and 
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hired in spring of 2011. Thus, the strategic hires proposed by the respective 
strategic plans of the Cognitive and Information Sciences bylaw unit and the 
Psychological Science bylaw unit will apply to those two stand-alone graduate 
groups.  
 Scenarios 2a and 2b: If one of these two grad group proposals is 
approved by CCGA and WASC several months before the other one is, then the 
approved group will be allowed to form its new stand-alone grad program while 
the not-yet-approved group will continue to constitute the bulk of the SCS grad 
group for the 2011-2012 academic year.  The hiring priorities of the relevant 
bylaw unit that remains closely affiliated with SCS (either Psychological Sciences 
or Cognitive and Information Sciences) will then apply as the appropriate hiring 
priorities for the SCS grad group.  (If it is the Cognitive and Information Sciences 
grad group that gets approved earlier, then I will step down from grad group chair 
of SCS and recommend to you someone from the Psychological Sciences 
group.)  
 
Strategic Hiring 
As noted in the scenarios above, some of the following SCS hiring priorities will 
be moot by the time new faculty are arriving in the fall of 2011, because one or 
both of the primary components of SCS will have branched off as their own grad 
programs.  Nonetheless, it is worth outlining here what those hiring priorities, in 
those different scenarios, would look like. 
 Scenario 1: If both the Cognitive and Information Sciences grad group and 
the Psychological Sciences grad group acquire full approval around summer of 
2011, then the SCS grad group will immediately adopt the same hiring priorities 
as those already proposed by the SSHA bylaw unit comprised of Management, 
Economics, Sociology, and Political Science. 
 Scenario 2a: If the Cognitive and Information Sciences grad group 
acquires approval several months before the Psychological Sciences grad group 
does, then for the 2011-2012 academic year, the SCS grad program’s hiring 
priorities will mirror those of the Psychological Sciences bylaw unit (with 
emphases on Developmental Psychology, Health Psychology, and Quantitative 
Psychology).  By the 2012-2013 academic year, one should expect that the 
Psychological Sciences grad group proposal will acquire its approval, and 
Scenario 1 above will be in place. 
 Scenario 2b: If the Psychological Sciences grad group acquires approval 
several months before the Cognitive and Information Sciences grad group does, 
then for the 2011-2012 academic year, the SCS grad program’s hiring priorities 
will mirror those of the Cognitive and Information Sciences bylaw unit (with 
emphases on Cognitive Science and Technology, Cognitive Neuroscience, 
Computational Linguistics, and Philosophy of Mind).  By the 2012-2013 academic 
year, one should expect that the Cognitive and Information Sciences grad group 
proposal would acquire its approval, and Scenario 1 above would be in place. 
 
________________________________________________________________ 
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MEMO 


FROM: Ignacio López-Calvo, World Cultures Graduate Group Chair 
TO: Mark Aldenderfer and Sam Traina 
RE: World Cultures Graduate Group Strategic Plan 
 
This memo is a one-year strategic hiring plan for the World Cultures Graduate 
Group.  It is based upon the positions proposed in the three-year Humanities and 
World Cultures plan.  That plan focused primarily on the needs of undergraduate 
majors.  For this reason, we have decided to consider the list of hires submitted 
for the HWC plan and re-prioritize them with the graduate group in mind. The 
following rank-ordering is based upon these principles.  


The most important strategic goal for graduate group hires is to hire colleagues 
who create synergies with current faculty and students. The highest priority new 
hires are those who can serve in committees for current graduate students’ 
dissertations and qualifying exams along with current faculty. The World Cultures 
Graduate Group Strategic Plan priority listing is the following: 


1. (Unranked) Chicano History   


This urgent priority position is not ranked because it is a replacement for a 
current FTE. 
 


2. Transatlantic Colonial Latin American/Golden Age 


Based on the research areas of current graduate students and the emerging 
strengths of the graduate group,  the highest priority for the World Cultures 
Graduate Group is to reinforce our current expertise in Hispanic Studies. Colonial 
Latin American literature is critical for many of our graduate students and is our 
highest ranked request. 
 


3. International World Heritage  
 
World Heritage is a signature UC Merced program that is not replicated at other 
campuses.  Our one World Heritage faculty member is currently chairing a large 
number of committees, and other students are working on digital humanities 
and/or public culture with other graduate group faculty.  An additional hire in this 
field will serve these students and build upon an emerging area of strength in our 
program.  
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4. Nineteenth Century US West/Environmental History 


 
Many of our graduate students work on American History and Literature and on 
Environmental History and Literature.  This proposed hire serves those students 
and builds areas of strength in both American Studies and Environmental 
Studies. 
 
 


5. GASP Latin American Art History and Theory 
 
Along with the proposed Colonial Latin America/Golden Age position, this hire 
will help to create a multidisciplinary core of Hispanic Studies students and 
faculty. 
 


6. Colonial US History  
 
Along with the Nineteenth Century US History position, this hire is essential to an 
American Studies focus.  Along with our existing faculty expertise on the Early 
Modern Atlantic World and the Mayan empire, as well as the proposed Colonial 
Latin America position, it reinforces an innovative transnational and 
interdisciplinary focus on the colonization of the Americas.  


All these faculty lines are crucial for the improvement of our current graduate 
group as they will complement the work of our current faculty and will help both 
current and prospective graduate students. We trust that you will try to get the 
necessary FTEs for all these hires. 


Thank you in advance 


_______________________________________________________________ 


Appendices  


Appendix 1a, b, c:  Positions requested in tabular form 
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Appendix 1a SSHA Table of Requested FTE, Year 1 of 3, 2010-11 
EVC Target: 7 Number of positions requested: 11 priority 1 
 


 


1 


Colonial American  
Priority Name Level Primary Major Secondary 


Major 
Primary 
Graduate 
Group 


Est. Startup 
Costs 


Space Other considerations 


 
1 
 


 
Developmental 
Psychology 


 
Associate/full 


 
Psychology 


  
 Psychology (in 
review) 


 
100K 
 


 
Office + new 
lab in SSM 


 
Enrollment coping/graduate 
overlap 


 
1 
 


 
Quantitative 
psychology 


 
Assistant 


 
Psychology 


 
 


 
Social and 
Cognitive 
Sciences 


 
80K 


 
Office new lab 
in SSM 


 
Enrollment coping/ graduate 
overlap 


 
1 


 
Cognitive 
science and 
technology 


 
Assistant or 
associate 


 
Cognitive 
Science 


  
CIS (in review) 


 
125K 


 
Office + new 
lab in SSM 


 
Program building/graduate 
overlap 


 
1 


 
Public 
economics 


 
Assistant 


 
Econ 


  
Social and 
Cognitive 
Science 


 
 


 
Office (SSM) 


 
Participation in management 
major 


 
1 


 
Heritage 
management 
and 
conservation 


 
Associate 
 


 
World Heritage 


  
World Cultures 


 
80K 


 
Office + new 
lab in SSM 


  
Build capacity for future; World 
Heritage has one ladder faculty 


 
1 


 
Quantitative 
methods 


 
open 


 
Sociology 
 


  
Social and 
Cognitive 
Sciences 
 


 
50K 


 
Office 
(SSM) 


 
Program building 


 
 
 
 







Appendix 1a SSHA Table of Requested FTE, Year 1 of 3, 2010-11 
EVC Target: 7 Number of positions requested: 11 priority 1 
 


 


2 


 
 


1 
 


 
English 
Renaissance 


 
Assistant 


 
English/literature 


  
World 
Cultures 


 
 
50K 


 
Office 
(COB) 


 
Program building 


 
 1 


 
Political behavior 


 
Assistant 


 
Political Science 


  
Social and 
Cognitive 
Science 


 
80K 


 
Office+ new 
lab in SSM 


 
Program building 
 


 
1 


 
Literature/Spanish 
lingusitics 
 


 
Assistant 


 
Spanish 


  
World 
Cultures 


 
50K 


 
Office 
(COB) 


 
Program building; Needed for 
minor in Span, as well as major 


 
1 


 


 
Colonial American  
Histotry 


 
Full 


 
History 


  
World 
Cultures 


 
 
50K 


 
Office (COB) 


 
Program building 


 
1 


 
Biological 
anthropology 


 
Assistan 


 
Anthropology 


  
QSB 


 
100k 


 
Office + 800 
sq ft lab 
(SSM) 


 
Program/major development 
 


         







Appendix 1b SSHA Table of Requested FTE, Year 2 of 3, 2011-12 
EVC target: 7; Number of positions requested: 9 priority 1 
 
 


 


Priority Name Level Primary Major 
(current or 
planned) 


Secondary 
Major 


Primary 
Graduate 
Group 


Est. Startup 
Costs 


Space Other considerations 


 
1 


 
Music studies; Asian 
music 


 
open 


 
Arts (GASP) 


 
 


 
World 
Cultures 


 
50K 


 
Office (SSM) 


 
Program building 


 
1 


 
Cognitive 
neurosciences 


 
Assistant 


 
Cognitive 
Science 


  
CIS (in 
review) 


 
200K 


 
Office + new 
lab in SSM 


 
CIS is in the process of 
developing a graduate group 


 
1 


 
Health economics 


 
open 


 
Economics 


  
Social and 
Cognitive 
Sciences 


 
60K 


 
Office (SSM) 


 
Program building 


1 
Modern Latin 
America/Mexico 
20th C 


Assistant  History  World 
Cultures 50K Office (COB) Program building 
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EVC target: 7; Number of positions requested: 9 priority 1 
 
 


 


 


1 
Romantic 
Victorian  
Literature 


Full Literature  World 
Cultures 50K Office (COB) Program building 


 
1 


 
Comparative 
politics 


 
Assistant 


 
Political 
Science 


  
Social and 
Cognitive 
Sciences 


 
60K 


 
Office (SSM)  


 
Program building 


 
1 


 
Developmental 
Psychology 


 
Associate or 
full 


 
Psychology 


 
 


 
Psychology (in 
review) 


 
100K 


 
Office + lab in 
SSM 


 
Psychology is in the process of 
developing a graduate group 


 
1 


 
Health 
psychology 


 
Associate or 
full 


 
Psychology 


  
Psychology (in 
review) 


 
100K 


 
Office + lab in 
SSM 


 
Psychology is in the process of 
developing a graduate group 


 1 
Race 
Ethnicity 
Immigration 


Open Sociology  
Social and 
Cognitive 
Sciences 


60K Office (SSM) Program building 


 







Appendix 1c SSHA Table of Requested FTE, Year 3 of 3, 2012-13 
EVC Target: 7; Number of positions requested: 9 priority 1 
 


 


1 


 
 
Visual 
Culture/Trans
national pre-
20th C 


Open Arts (GASP) History World 
Cultures 45K Office (COB) Program building 


 
1 


 
Sustainable 
architecture 


 
Assistant 


 
 Arts (MAP) 


  
World 
Cultures 


 
60K 


 
Office 
(SSM) 


 
Program building 


 
1 


 
Industrial 
organization 


 
open 


 
Economics 


  
Social and 
Cognitive 
Sciences 


 
60K 


 
Office (SSM) 
 
 
 


 
Program building 
 
 
 
 


 
1 
 


Post-Colonial 
Lit in English open Eng/Creative 


Writing  World 
Cultures 50K Office (COB) Program building 


 
1 
 


 
Philosophy of 
mind 


 
Assistant 


 
Philosophy 


 
Cog Sci 


 
CIS (in review) 


 
50K 


 
Office (SSM) 


 
Program building 


 
1 


 
Political 
institutions 


 
Assistant 


 
Political 
Science 


  
Social and 
Cognitive 
Sciences 


 
 
60K 


 
Office 
(SSM) 


 
Program building 







Appendix 1c SSHA Table of Requested FTE, Year 3 of 3, 2012-13 
EVC Target: 7; Number of positions requested: 9 priority 1 
 


 


 
1 


 
Health 
psychology 


 
Associate/full 


 
Psychology 


 
 


 
Psychology (in 
review) 


 
100K 


 
Office+ new 
lab in SSM 


 
Program building 


 
1 


 
Quantitative 
psychology 


 
Assistant 


 
Psychology 


  
Psychology (in 
review) 


 
80K 


 
Office+ new 
lab in SSM 


 
Program building 
 


 
1 


 
Health 
sociology 


 
open 


 
Sociology 


 
 


 
Social and 
Cognitive 
Sciences 


 
60K 


 
Office (SSM) 


 
Program building 


 
 







SSHA 2010-13 Majors, Programs, and Graduate Groups: Current Faculty and Proposed SSHA Hires


Name
Established 
or Planned 
Start Date


Number of 
Majors 


Spring 10


Student 
Credit Hours 


Fall 09


Student 
Credit hours 


by senate 
members Fall 


09


Student 
Credit Hours 


Spring 10


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  PROPOSED 
2011 - 2013


Anthropology F08 18 852               496               880 660               Robin deLugan None Biological anthropologist 2010-11
Kathleen Hull
Holley Moyes


Linda-Ann Rehbun


Arts n/a n/a 1,340             188               1,337 328               Dunya Ramicova None Sustainable architecture 2012-13


Cognitive Science BA F06; BS 
F07 77 1,076             1,076             1,093             1,093             Chris Kello None Cognitive science and technology 2010-11


Teenie Matlock Cognitive neuroscience 2011-12
David Noelle (50%)


Michael Spivey
Evan Heit


Economics F07 45 1,395             923               1,208             1,208             Robert Innes None Public economics 2010-11
Shawn Kantor Health economics 2011-12
Todd Neumann Industrial organization 2012-13
Alex Whalley
Katie Winder


FLAN n/a n/a 1,516             228               1,508             216               Virginia Adan-Lifante None Literature/Spanish lingustics 2010-11


GASP n/a n/a 664 492 248 248 Keven Fellezs None Music studies/Asian music 2011-12
ShiPu Wang Visual culture, pre-20th C 2012-13


Geography n/a n/a 0 0 4 4 Yihsu Chen (50%) None
Anthonly Westerling 


(50%)


History F07 72 1076 620 1068 584 Susan Amussen Colonial American history 2010-11
Sean Malloy Modern Latin America/Mexcio 2011-12
Ruth Mostern
Sholeh Quinn


Greg Herken (ret. 
6/30/10)







SSHA 2010-13 Majors, Programs, and Graduate Groups: Current Faculty and Proposed SSHA Hires


Name
Established 
or Planned 
Start Date


Number of 
Majors 


Spring 10


Student 
Credit Hours 


Fall 09


Student 
Credit hours 


by senate 
members Fall 


09


Student 
Credit Hours 


Spring 10


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  PROPOSED 
2011 - 2013


Literature F07 70 779               415               776               456               Gregg Camfield None English Renaissance 2010-11
Jan Goggans Literature/Spanish lingustics 2010-11


Ignacio Lopez-Calvo Romantic/Victorian literature 2011-12


Manuel Martin-Rodriguez Post-colonial literature 2012-13


Cristian Ricci


Management BA F04/BS07 170 1032 0 1032 0 None None Three FTE in Provost's pool


Philosophy n/a n/a 581 52 608 141 Peter Vanderschraft None Philosophy of Mind 2012-13
Jeff Yoshimi


Political Science F07 145 1580 1169 1531 756 Thomas Hansford One  (completed) Political behavior 2010-11
Nathan Monroe Comparative politics 2011-12


Stephen Nicholson Political institutions 2012-13
Jessica Trounstine


Haifeng Huang (7/1/10)
Courtenay Ryals Conrad 


(7/1/10)


Psychology F06 340 1580 1169 5624 2922 Michele Chouinard Two (in progress) Developmental psychology 2010-11
Yarrow Dunham Quantitative psychology 2010-11


Michael Hoyt Developmental psychology 2011-12
William Shadish Quantitative psychology 2011-12


Anna Song Health psychology 2012-13
Jack Vevea Health psychology 2012-13


Jan Wallander


Jr. Developmental Psych
Sr. Health psychologist


Sr. Public Health?


Sociology F10 n/a 1738 426 1244 568 Irenee Beattie One (completed) Quantitative methods 2010-11
Nella Van Dyke Race/ethnicity/migration 2011-12
Simon Weffer Health sociology 2012-13


Paul Almeida (7/1/10)
Laura Hamilton (7/1/10)


World Heritage n/a n/a 128 128 128 0 Maurizio Forte None Heritage management/conservation 2010-11







SSHA 2010-13 Majors, Programs, and Graduate Groups: Current Faculty and Proposed SSHA Hires


Name
Established 
or Planned 
Start Date


Number of 
Majors 


Spring 10


Student 
Credit Hours 


Fall 09


Student 
Credit hours 


by senate 
members Fall 


09


Student 
Credit Hours 


Spring 10


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  PROPOSED 
2011 - 2013


World Cultures 
Graduate Group 2004 21 Transatlantic Colonial Latin American 


History/Golden Age
International World Heritage


19th C US West/Environmental History
Latin American Art History


US Colonial history


Social and 
Cognitive 
Sciences 


Graduate Group


2004 27 Developmental psychology 2010-11


Quantitative psychology 2010-11
Developmental psychology 2011-12


Quantitative psychology 2011-12
Health psychology 2012-13
Health psychology 2012-13


Cognitive science and technology 2010-11
Cognitive neuroscience 2011-12


Explanaiton of 
enteies in this 


section


FTE requests 
in bold 


correspnd 
either exactly 
or closely the 


the FTE 
requests by 
the majors 


and 
programs. 







Appendix 3:  SSHA  Future Space Needs (Office & Research)


Faculty Discipline Office location # Offices 
Needed


2010-2011 Dry Damp Dry Damp
Developmental psych Psych SSM 1 1 (SSM) 600
Quantitative psych Psych SSM 1 1 (SSM) 450
Cog sci/technology Cog Sci SSM 1 1 (SSM) 750
Public economics Econ SSM 1
Heritage management WH SSM 1 1 (SSM or COB) 600
quantitative methods Soc SSM 1
English renaissance Lit COB 1
Political behavior Poli Sci SSM 1 1 (SSM) 400
Spanish lit/ling Lit/FLAN COB 1
Colonial American Hist History COB 1
Biological anthropology Anth SSM 1 1 (SSM) 800


2011-12 Dry Damp Dry Damp
Music studies Arts (GASP) COB 1
Cognitive neuroscience Cog Sci SSM 1 1 (SSM) 750
Health economics Econ SSM 1
Modern Latin America Hist COB 1
Romantic/Victorian lit Lit COB 1
International relations Poli Sci SSM 1
Developmental psych Psych SSM 1 1 (SSM) 600
Health psychology Psych SSM 1 1 (SSM) 600
Race/ethnicity/immigration Soc SSM 1


2012-13 Dry Damp Dry Damp
Visual culture Arts (GASP) COB 1
Sustainable architecture Arts (MAP) SSM 1 1 (SSM) 400
Industrial organization Econ SSM 1
Post-colonial lit Lit COB 1


Philosophy of mind
Philosophy/Cogs


SSM 1
American politics Poli Sci SSM 1
Health psychology Psych SSM 1 1 (SSM) 600
Quantitative psych Psych SSM 1 1 (SSM) 450
Health sociology Soc SSM 1


               Total new offices needed 21 in SSM; 8 in 
COB


TOTAL new research space needed 12 11 1  


Future SSHA Faculty


Lab Space location Research space (sq ft)
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Focus


Course Term Units Grade


Course Term Units Grade


Course Term Units Grade


Course Term Units Grade


SSHA students must complete a total of 60 upper division units 
for graduation.


* This course may be used for general education.


MGMT 101: Intermediate Macroeconomic Theory
MGMT 120: Marketing


MGMT 116: Org. Strategy or PSY 170: Industrial & Org. Psych
Upper Division MGMT Course
Upper Division MGMT Course


Electives / Additional Coursework This guide is an unofficial document intended to be used for 
advising / course planning only. This document cannot be used 
to supersede or waive requirements listed in the UC Merced 
catalog unless approved by your advisor.


Fulfillment of University Requirements (including required units) 
is determined by the Office of the Registrar.


CSE 5: Introduction to Computer Applications
MGMT 100: Intermediate Microeconomic Theory


MGMT 130: Econometrics
MGMT 165: Intermediate Finance


MGMT 25: Introduction to Finance
MGMT 26: Introduction to Accounting
ECON 10: Statistical Inference *
MATH 11: Calculus of a Single Variable I *


Major Requirements
Requirement


ECON 1: Introduction to Economics


Upper Division General Education Course (Outside Major)


CORE 100: The World at Home II
Upper Division General Education Course (Outside Major)
Upper Division General Education Course (Outside Major)
Upper Division General Education Course (Outside Major)


Introductory Nat. Sci. or Engineering Course with or without Lab
Mathematical / Quantitative Reasoning Course
Humanities, Arts, or Foreign Language Course (Outside Major)
Social Sciences Course (Outside Major)


WRI 10: College Reading & Composition


Requirement
Introductory Nat. Sci. or Engineering Course with Lab


School Requirements


Requirement
Entry Level Writing Requirement
American History & Institutions
CORE 1: The World at Home I


School of Social Sciences, Humanities & Arts
Bachelor of Science, Management (Effective Fall 2010)


Student Name UC Merced ID # UC Merced Email Address


University Requirements





		MGMT (201030)



		Student Name, Row 1: 

		UC Merced ID #, Row 1: 

		UC Merced Email Address, Row 1: 

		Course, Entry Level Writing Requirement: 

		Term, Entry Level Writing Requirement: 

		Units, Entry Level Writing Requirement: 

		Grade, Entry Level Writing Requirement: 

		Course, American History & Institutions: 

		Term, American History & Institutions: 

		Units, American History & Institutions: 

		Grade, American History & Institutions: 

		Course, CORE 1: The World at Home I: 

		Term, CORE 1: The World at Home I: 

		Units, CORE 1: The World at Home I: 

		Grade, CORE 1: The World at Home I: 

		Course, WRI 10: College Reading & Composition: 

		Term, WRI 10: College Reading & Composition: 

		Units, WRI 10: College Reading & Composition: 

		Grade, WRI 10: College Reading & Composition: 

		Course, Introductory Nat Sci or Engineering Course with Lab: 

		Term, Introductory Nat Sci or Engineering Course with Lab: 

		Units, Introductory Nat Sci or Engineering Course with Lab: 

		Grade, Introductory Nat Sci or Engineering Course with Lab: 

		Course, Introductory Nat Sci or Engineering Course with or without Lab: 

		Term, Introductory Nat Sci or Engineering Course with or without Lab: 

		Units, Introductory Nat Sci or Engineering Course with or without Lab: 

		Grade, Introductory Nat Sci or Engineering Course with or without Lab: 

		Course, Mathematical  Quantitative Reasoning Course: 

		Term, Mathematical  Quantitative Reasoning Course: 

		Units, Mathematical  Quantitative Reasoning Course: 

		Grade, Mathematical  Quantitative Reasoning Course: 

		Course, Humanities, Arts, or Foreign Language Course Outside Major: 

		Term, Humanities, Arts, or Foreign Language Course Outside Major: 

		Units, Humanities, Arts, or Foreign Language Course Outside Major: 

		Grade, Humanities, Arts, or Foreign Language Course Outside Major: 

		Course, Social Sciences Course Outside Major: 

		Term, Social Sciences Course Outside Major: 

		Units, Social Sciences Course Outside Major: 

		Grade, Social Sciences Course Outside Major: 

		Course, CORE 100: The World at Home II: 

		Term, CORE 100: The World at Home II: 

		Units, CORE 100: The World at Home II: 

		Grade, CORE 100: The World at Home II: 

		Course, Upper Division General Education Course Outside Major: 

		Term, Upper Division General Education Course Outside Major: 

		Units, Upper Division General Education Course Outside Major: 

		Grade, Upper Division General Education Course Outside Major: 

		Course, Upper Division General Education Course Outside Major_2: 

		Term, Upper Division General Education Course Outside Major_2: 

		Units, Upper Division General Education Course Outside Major_2: 

		Grade, Upper Division General Education Course Outside Major_2: 

		Course, Upper Division General Education Course Outside Major_3: 

		Term, Upper Division General Education Course Outside Major_3: 

		Units, Upper Division General Education Course Outside Major_3: 

		Grade, Upper Division General Education Course Outside Major_3: 

		Course, Upper Division General Education Course Outside Major_4: 

		Term, Upper Division General Education Course Outside Major_4: 

		Units, Upper Division General Education Course Outside Major_4: 

		Grade, Upper Division General Education Course Outside Major_4: 

		Course, ECON 1: Introduction to Economics: 

		Term, ECON 1: Introduction to Economics: 

		Units, ECON 1: Introduction to Economics: 

		Grade, ECON 1: Introduction to Economics: 

		Course, MGMT 25: Introduction to Finance: 

		Term, MGMT 25: Introduction to Finance: 

		Units, MGMT 25: Introduction to Finance: 

		Grade, MGMT 25: Introduction to Finance: 

		Course, MGMT 26: Introduction to Accounting: 

		Term, MGMT 26: Introduction to Accounting: 

		Units, MGMT 26: Introduction to Accounting: 

		Grade, MGMT 26: Introduction to Accounting: 

		Course, ECON 10: Statistical Inference: 

		Term, ECON 10: Statistical Inference: 

		Units, ECON 10: Statistical Inference: 

		Grade, ECON 10: Statistical Inference: 

		Course, MATH 11: Calculus of a Single Variable I: 

		Term, MATH 11: Calculus of a Single Variable I: 

		Units, MATH 11: Calculus of a Single Variable I: 

		Grade, MATH 11: Calculus of a Single Variable I: 

		Course, CSE 5: Introduction to Computer Applications: 

		Term, CSE 5: Introduction to Computer Applications: 

		Units, CSE 5: Introduction to Computer Applications: 

		Grade, CSE 5: Introduction to Computer Applications: 

		Course, MGMT 100: Intermediate Microeconomic Theory: 

		Term, MGMT 100: Intermediate Microeconomic Theory: 

		Units, MGMT 100: Intermediate Microeconomic Theory: 

		Grade, MGMT 100: Intermediate Microeconomic Theory: 

		Course, MGMT 101: Intermediate Macroeconomic Theory: 

		Term, MGMT 101: Intermediate Macroeconomic Theory: 

		Units, MGMT 101: Intermediate Macroeconomic Theory: 

		Grade, MGMT 101: Intermediate Macroeconomic Theory: 

		Course, MGMT 120: Marketing: 

		Term, MGMT 120: Marketing: 

		Units, MGMT 120: Marketing: 

		Grade, MGMT 120: Marketing: 

		Course, MGMT 130: Econometrics: 

		Term, MGMT 130: Econometrics: 

		Units, MGMT 130: Econometrics: 

		Grade, MGMT 130: Econometrics: 

		Course, MGMT 165: Intermediate Finance: 

		Term, MGMT 165: Intermediate Finance: 

		Units, MGMT 165: Intermediate Finance: 

		Grade, MGMT 165: Intermediate Finance: 

		Course, MGMT 116: Org Strategy or PSY 170: Industrial & Org Psych: 

		Term, MGMT 116: Org Strategy or PSY 170: Industrial & Org Psych: 

		Units, MGMT 116: Org Strategy or PSY 170: Industrial & Org Psych: 

		Grade, MGMT 116: Org Strategy or PSY 170: Industrial & Org Psych: 

		Course, Upper Division MGMT Course: 

		Term, Upper Division MGMT Course: 

		Units, Upper Division MGMT Course: 

		Grade, Upper Division MGMT Course: 

		Course, Row 1: 

		Term, Row 1: 

		Units, Row 1: 

		Grade, Row 1: 

		Course, Row 2: 

		Term, Row 2: 

		Units, Row 2: 

		Grade, Row 2: 

		Course, Row 3: 

		Term, Row 3: 

		Units, Row 3: 

		Grade, Row 3: 

		Course, Row 4: 

		Term, Row 4: 

		Units, Row 4: 

		Grade, Row 4: 

		Course, Row 5: 

		Term, Row 5: 

		Units, Row 5: 

		Grade, Row 5: 

		Course, Row 6: 

		Term, Row 6: 

		Units, Row 6: 

		Grade, Row 6: 

		Course, Row 7: 

		Term, Row 7: 

		Units, Row 7: 

		Grade, Row 7: 

		Course, Row 8: 

		Term, Row 8: 

		Units, Row 8: 

		Grade, Row 8: 

		Course, Row 9: 

		Term, Row 9: 

		Units, Row 9: 

		Grade, Row 9: 

		Course, Row 10: 

		Term, Row 10: 

		Units, Row 10: 

		Grade, Row 10: 

		Course, Row 11: 

		Term, Row 11: 

		Units, Row 11: 

		Grade, Row 11: 

		Course, Row 12: 

		Term, Row 12: 

		Units, Row 12: 

		Grade, Row 12: 

		Course, Upper Division MGMT Course_2: 

		Term, Upper Division MGMT Course_2: 

		Units, Upper Division MGMT Course_2: 

		Grade, Upper Division MGMT Course_2: 








   
 


Merritt Writing Program Procedures for 
Evaluating and Reappointing Unit 18 Lecturers 


 
May 1, 2010 


 
I. The Academic Review Committee (ARC) 


(A.) Committee Charge 


The Academic Review Committee (ARC, a subcommittee of the MWP Personnel Committee) 
periodically assesses the demonstrated teaching excellence of Non-Senate Faculty (NSF) 
lecturers in the Merritt Writing Program (MWP). The specific responsibilities of ARC are (1) to 
conduct formative, confidential assessment for optional Preliminary Reviews, and generate 
reports that only the candidate under review receives; and (2) to conduct Third-Year and Sixth-
Year Reviews as formative and summative assessments of demonstrated teaching excellence, 
and submit reports to the candidates under review as well as to the MWP Director.1


ARC’s review process does not confirm or deny a candidate for reappointment (before the sixth 
year) or for Initial Continuing Appointment (after the sixth year). In Year Three the MWP 
Director drafts a separate evaluation that considers the recommendation of ARC and that 
confirms or denies a candidate’s reappointment. That evaluation is sent to each candidate and 
becomes part of the candidate’s permanent employment record. In Year Six the MWP Director’s 
evaluation summarizes the ARC recommendation as part of an appraisal of demonstrated 
teaching excellence. ARC Sixth-Year Review reports are also forwarded to the Dean(s) of the 
appropriate school(s) in which candidates teach, to other university reviewers that oversee 
Academic Personnel appointments, and to the Executive Vice Chancellor/Provost, who makes 
the final decision to reappoint a candidate.  


 Additionally, 
ARC makes recommendations to the MWP Director regarding merit pay increase adjustments in 
the Third-Year and Sixth-Year Reviews. 


The assessment procedures and subsequent reports for the optional Preliminary Review and 
required Third-Year and Sixth-Year Reviews comply with regulations established by the 
university in its Memorandum of Understanding (MOU) with the American Federation of 
Teachers union and Unit 18 lecturers.    Evaluation criteria are based on “demonstrated 
excellence in the field and in teaching, academic responsibility, and other assigned duties which 
may include University co-curricular and community service.” (MOU, p.12)   These criteria 
inform the MWP’s review process for continuing appointments and associated merit increases in 
salary.   As part of this process, MWP reviewers attend to direct evidence of teaching excellence 
such as student attainment of learning outcomes and an instructor’s annotated evaluation of 
student writing as well as indirect measures of teaching such as student-course evaluations, peer 
observations, and support of curricular and/or co-curricular initiatives.    


                                                        
1 Formative assessment is peer feedback designed for self-reflection and professional development purposes. 
Summative assessment is a formal and final evaluation of competence.  







Preliminary review is optional, and reviewed by ARC only to provide formative feedback. For 
Third- and Sixth-Year reviews, each candidate submits to the ARC chair a summary record of 
teaching excellence represented in a teaching portfolio that ARC members and the MWP 
Director independently review.   Following committee review, the ARC chair forwards to the 
MWP director each candidate’s portfolio with an accompanying committee recommendation that 
addresses the candidate’s application for a continuing appointment.  This review is summative 
and supplements the MWP Director’s assessment.  Specific details of this review process are 
noted in the following sections of this document.  


(B.) Committee Membership 


ARC consists of MWP Assistant Directors (ex officio) and a minimum of three and maximum of 
nine members elected each year by MWP lecturers.  The number of participating members will 
be contingent on anticipated committee workload. 


Since ARC provides formative assessment for the optional Preliminary Review, and formative 
and summative assessment for the Third- and Sixth-Year Reviews, the committee members will 
have post-six continuing appointment status, or the nearest equivalent in length of continuous 
MWP employment.  ARC members are responsible for making merit increase recommendations 
to the MWP Director. The most experienced members of the committee, those with prior 
experience as an ARC member, or those who are near the conclusion of their committee service, 
may serve as pre-assessment


ARC members should have more than four continuous semesters of employment in the MWP, 
preferably with at least two of those semesters serving on the Personnel Committee. Service on 
ARC will begin on July 1 and end on June 30 for any member with an annual contract. Ideally 
and when possible, lecturers with Security of Employment or Continuing Appointment status are 
preferred as committee members.   


 mentors to candidates for Sixth-Year reviews.  As many as three 
members of ARC will provide pre-assessment mentoring. ARC mentors to candidates for Sixth-
Year reviews will be the most experienced members of the committee, including those who have 
previously served on ARC and those who are near the conclusion of service. (Pre-assessment is 
intended to answer questions about compliance and provide candidates with abbreviated, 
informal feedback. To qualify for ARC pre-assessment, a candidate must contact the chair of 
ARC at least one month before a final teaching portfolio is due.)  


Any Unit 18 lecturer with at least a 40% annual appointment2


                                                        
2  Unit 18 lecturers who teach writing full-time have a five course annual workload.   A 40% appointment (two 
courses annually) is the near equivalent of a half-time position.    


 in the MWP is eligible (1) to 
participate, with voice and vote, in evaluation and reappointment proceedings of MWP 
colleagues, and (2) to nominate and elect members (by majority vote) to serve on ARC.  Only a  
full-time lecturer is eligible to chair ARC or chair a review subcommittee.   Full-time is defined 
as someone with an annual contract who teaches five courses, or the equivalent of five courses 
with an officially approved release from one or more of those five courses.  Membership on 
ARC is initially restricted to MWP faculty. When an insufficient number of internal candidates 
receives majority endorsements, the MWP Director will nominate additional candidates for 
majority endorsement. If ARC does not have sufficient membership by these means, the Director 







will appoint internal MWP members or external members.   The Director is not eligible to serve 
on ARC.    


II. ARC Review Process  


At intervals designated in Section III below, ARC reviews MWP lecturers who are Non-Senate 
Faculty and who are eligible for reappointment or merit increase, including those eligible for a 
review to determine an Initial Continuing Appointment (or “Post-Six status”).  ARC’s evaluation 
of the Pre-Six MWP lecturer’s performance addresses the lecturer’s teaching excellence as 
specified in the MOU, Article 7b, Section D: 


http://www.ucop.edu/atyourservice/employees/policies_employee_labor_relations/collective_bar
gaining_units/nonsenateinstructional_nsi/mou/article7b.html 


In Section D, the criteria for review focus on evidence of teaching excellence.   Additionally, 
reviewers should attend “to the variety of demands placed on instructors by the types of teaching 
called for at various levels, and the total performance of the NSF should be judged with proper 
reference to assigned teaching responsibilities.”   The MWP review process is specifically 
designed to highlight teaching excellence in cultivating student achievement as writers; in that 
respect, this review process differs significantly from reviews that might appropriately highlight 
student mastery of content knowledge.         


Section E directs reviewers to assess teaching by noting several indirect examples of excellence.   
These include student-course evaluations, peer observations, and student and peer testimonials, 
all of which are subsumed in the MWP’s review process.   The MWP review also focuses on 
“new and effective techniques of instruction” by requiring direct evidence of student learning, 
specifically represented in student attainment of learning outcomes.    


To determine an Initial Continuing Appointment, ARC’s evaluation of a lecturer addresses the 
lecturer’s cumulative record of teaching in the MWP.    Noting the MWP courses an instructor 
has taught, the review committee evaluates instructional performance with respect to “command 
of the subject matter and continued growth in mastering new subjects; ability to organize and 
present course materials; ability to awaken in students an awareness of the importance of the 
subject matter; ability to arouse curiosity in beginning students and to stimulate advanced 
students to do creative work; and achievements of students in their field” (Unit 18 MOU, Article 
7b, Section D).  


The ARC chair assigns two members of the committee to review the lecturer’s file and report 
back to ARC members. A summary report is shared and discussed with candidates, with an 
emphasis on continuous improvement. 
 
For Third-Year and Sixth-Year review, recommendations made to the MWP Director and 
Dean(s) concerning the quality of the submitted materials reflect the decision of the committee as 
a whole (votes are reported), as do recommendations for merit increases for Continuing 
Appointments, and salary increases greater or less than the standard increases recommended in 
the Unit 18 MOU. 







 
ARC members who are reviewing faculty for Continuing Appointment are lecturers with 
Continuing Appointments or Security of Employment. If these appointments do not exist in the 
MWP, chairs for subcommittees reviewing MWP faculty will be selected from the most senior 
lecturers among the faculty (those who have taught and/or been appointed in the MWP for the 
most semesters). In a circumstance in which there is not one most senior member, the MWP 
Director will appoint a chair from among its membership.  


III. Continuing Appointment Process  


Academic Review involves several stages, including an optional Preliminary Review, and 
required Third-Year and Sixth-Year Reviews.  


Any reappointment of a pre-six lecturer that does not fall within one of the review occasions 
detailed below is subject to the same standards of teaching excellence delineated in these review 
procedures and will be subject to the decision of the MWP Director.  


Participation in this three-stage process indicates long-term commitment to the MWP and 
encourages professional development that is appropriate for a Post-Six Continuing Appointment.   
Full-time faculty who forgo Third Review will be disqualified from subsequent employment in 
the MWP appointment. Part-time members of the MWP with less than a 40% appointment (less 
than two four-unit courses annually) are exempt from Preliminary and/or Third-Year reviews but 
are strongly encouraged to participate in these assessment initiatives.  Resulting part-time 
continuing appointments will be equivalent to the percentage of employment in the sixth year. 
 
(A.) Cover Letters  
In a lecturer’s Preliminary, Third-Year and Sixth-Year Reviews, as well as in subsequent 
reviews, s/he will submit four cover letters associated with a teaching portfolio. These include a 
general cover letter introducing the teaching portfolio, as well as cover letters for each major 
section of the portfolio (Professional Development, Curriculum, and Assessment), to 
demonstrate his/her teaching practices and currency in the field. Each letter should succinctly 
summarize and contextualize the submitted evidence, specifically noting the lecturer’s teaching 
goals, performance, innovations, and/or new projects. Since Preliminary Review is an 
abbreviated version of Third-Year Review, cover letters should be no more than 500 words each. 
For Third-Year and Sixth-Year Review cover letters should not exceed 750 and 1000 words 
respectively.  


(B.) Preliminary Review  


Optional Preliminary Review is an abbreviated version of the teaching portfolio intended to 
prepare lecturers for demonstrating teaching excellence in the Third-Year Review. In contrast to 
Third-Year and Sixth-Year Review processes that are mandatory for continued employment, 
Preliminary Review is a voluntary process. Participating in Preliminary Review provides a 
stronger basis for successful future reviews and signals an ongoing commitment to long-term 
employment in the MWP. 


Preliminary Review materials provide opportunity for self-assessment and the evaluation of 


  







student learning outcomes. In addition to the required cover letters (III.A), a Preliminary Review 
file will include the following materials, submitted by the lecturer and not subject to length 
restrictions: 


(1.) Professional Development


(2.) 


:  Updated curriculum vitae (highlighting the lecturer's 
work within and contributions to the Merritt Writing Program)   


Curriculum


(3.) 


:  (i) An annotated Course Syllabus with objectives and outcomes listed 
weekly or daily; (ii) one class lesson plan; AND (iii) one Essay Assignment, 
including the assignment description and an evaluation of one student’s essay draft 
and final draft; 


Assessment


 


:  Required student course evaluations for all courses taught during the 
previous semester(s) up to two years of employment at UCM.  The candidate 
should also provide a summary narrative of evaluation results. 


The MWP Director delegates to the ARC chair responsibility for scheduling Preliminary Review 
for MWP lecturers during the third semester of appointment, with applications due by October 1. 
In extraordinary circumstances, lecturers may petition for a one semester delay in review; see 
Section V “Review Timeline: ‘Time Off the Clock’.”  The ARC subcommittee reviewers provide 
written and verbal feedback by January 30. In instances of spring review, applications are due 
February 1, with committee written and verbal feedback completed by April 15.  


(C.) Third-Year and Sixth-Year Continuing Appointment Reviews  


Third-Year or Sixth-Year Continuing Appointment Academic Review files include, in addition 
to the required cover letters (III.A), a teaching portfolio with evidence provided by the lecturer, 
supporting the following categories. The complete checklist is described in Section VII.   


(1.) Professional Development


(2.) 


:  Curriculum vitae and self-statement about the 
candidate’s scholarship of teaching and learning;   
Curriculum


(3.) 


:  Instructional materials such as syllabi, lesson plans, representative 
student work (e.g., essays, tests, journals), and grading rubrics; 
Assessment


 


:  Student and faculty evaluations (including faculty observations, all 
relevant student evaluations of MWP classes, and all relevant student evaluations 
of courses not in the MWP, including sections of general education courses), and 
record of student performance in achieving learning outcomes. 


Third-Year and Sixth-Year Review is scheduled for summer, with draft portfolio materials due 
by May 1 for separate ARC and MWP Director perusal that is intended to ensure that the 
candidate has submitted all required materials.   ARC may also provide a candidate with written 
and verbal feedback about the quality of a submission.   These optional ARC responses will be 
provided no later than July 1 of the review year.  A candidate may revise a portfolio based on 
committee recommendations.   No later than September 1, the MWP Director forwards a final 
portfolio to an external review committee appointed by the university.  The Director will provide 
that external committee with a separate statement about the candidate’s record of teaching and 
related service as a member of the MWP.  A final decision for Continuing Appointment status is 
made during Fall semester.    







Candidates whose employment in the MWP began midpoint in the academic year (i.e., Spring 
semester) will have a separate timeline for submission of portfolio materials and reviews.   In 
effect, their review process will occur six months later than candidates whose MWP employment 
began in Fall semester.       


During the two months leading up to a candidate’s submission of Third-Year and Sixth-Year 
portfolios, s/he may elect to meet with his/her reviewing members of ARC to discuss progress. 
These optional meetings will be arranged by the chair of the relevant ARC subcommittee. 
 
In the third year of teaching for the MWP, ARC provides formative and summative assessment 
of a candidate’s teaching excellence. The subcommittee’s report is also shared with the MWP 
Director, who may use that report to recommend reappointment and merit pay. Upon 
reappointment, there is an automatic 2-step merit increase on the NSF salary scale at the start of 
the fourth year. However, the committee may recommend a greater (or lesser) merit increase 
(more or less than 2-steps) along with a recommendation for reappointment. (Unit 18 MOU, 
Article 22, Section C2b).   


Upon completion of the fifth academic year of teaching for the MWP, the lecturer prepares for 
review with a revised teaching portfolio from Year-Three review (and potentially Preliminary 
review). At this time, prior to a candidate’s completion of a sixth year, the MWP Director 
determines if there is an ongoing need to staff the courses taught by Unit 18 lecturers.  (MOU, 
Article 7b, Section B).  Before a candidate starts the sixth year, ARC must also provide a 
summary report of teaching portfolios to supplement the reappointment process, which the 
Director forwards to the relevant Dean and other relevant review bodies for subsequent review. 
The university’s determination of excellence and approval of a Continuing Appointment will be 
accompanied by an increase up to the minimum salary for a Continuing Appointment and, if 
deemed appropriate, a minimum two-step merit increase. (MOU, Article 22, Section C2b) 


IV. Completion of Sixth-Year Continuing Appointment  


A recurring evaluation will occur in the second year following the Continuing Appointment and 
every three years thereafter. If the standard of excellence continues to be met, ARC will 
recommend an appropriate merit increase of at least two steps. Merit may be accelerated, if 
justified; merit reviews may be deferred, at the request of the lecturer, for up to one year. If the 
committee finds cause to recommend against a Continuing Appointment, notice and appeal 
procedures in the Non-Senate Instructional Unit contract will apply. 
 
V. Review Timeline and “Time off the Clock” 
  
Consistent with the UCM Academic Personnel Manual’s standards for “time off the clock” for 
tenure cases, the following procedures apply for deferring any of the levels of review. These 
policies include APM 715 “Leaves of Absence / Family and Medical Leave” and APM 760 
“Family Accommodations for Childbearing and Childrearing.” In accordance to these benefits, 
MWP faculty who have received any of these associated modified service adjustments can be 
granted similar “time off the clock” for their review.  


VI. Non-Submissions  







In the case of a candidate not meeting a scheduled deadline for review, the ARC chair and MWP 
Director will determine that the candidate is not seeking re-appointment. The evaluation result 
will automatically be “unsatisfactory” to account for the incomplete (non-submitted) materials.    


VII. Portfolio Content  


The following checklist is intended to specify the teaching portfolio description outlined in the 
MWP’s Academic Review procedures for Third-Year and Sixth-Year review and merit pay. 
Items in bold are required for the teaching portfolio. In some cases, menus are provided from 
which a candidate must choose one piece of supporting evidence—in which case choose only 
one. The review committee is interested in quality, not quantity. Length limits are specified at the 
end of each section where necessary. 


(I.)


Provides an overview of the portfolio, introducing its major sections and themes that characterize 
it throughout so as to elaborate your professional experience in the MWP. 


 Introductory Cover Letter 


 
 Preliminary/Third-Year Review limit:  250 words 
 Sixth-Year Review limit:  500 words 
 


This category includes projects, service, research, and professional experience related to MWP 
curriculum as well as to the MWP, SSHA, UCM, and the greater Merced communities.   


(II.) Professional Development:  Curriculum Vitae and Scholarship of Teaching 


 Preliminary/Third-Year Review limit:  500 words 
 Sixth-Year Review limit:  1000 words 
 
1. Cover Letter:  Summarize and analyze this work’s significance, including MWP or Core 
Committee responsibilities and additional work such as faculty mentoring, relevant publications, 
outreach efforts, conference participation, or grant writing. To develop this letter, you might 
consider the following questions:  Is there a theme that describes your scholarship of teaching 
and learning, including community service, co-curricular activities and research experiences that 
may inform merit decisions? How have the MWP and/or your teaching practices benefited from 
your scholarship of teaching and learning?  


2. Curriculum vitae:  List all MWP teaching responsibilities, broadly defined to include courses 
as well as other instructional activities such as mentoring, tutoring, advising, workshop 
presentations, and Faculty Instructional Group observations of teaching.   Provide specific dates.  


(III.) Curriculum:  Instructional Materials and Student Learning Outcomes


This category includes representative samples of instructional materials, including evidence of 
student learning outcomes. 


  


  
1. Cover Letter:  Summarize and contextualize the rationale for including these materials, 







focusing on objectives achieved in a course or courses. There are two ways to go about this, by 
either (a) focusing on a specific course that you have taught a number of times and examining 
how it has evolved with respect to specific goals, outcomes, pedagogical strategies, etc., or (b) 
describing the breadth of courses you have taught in the MWP or Core with respect to specific 
common goals, outcomes, or pedagogical strategies among them. To develop this letter, you 
might consider the following questions:  Which student learning outcomes, indicated on your 
syllabus, were achieved? How? What is your teaching history in relation to the course or 
selection of courses? How do(es) the course(s) address the specific needs of the UCM student 
population? If you choose a specialty focus, describe a timeline or sequence of stages for how 
you have developed the course. For a scope focus, consider what you view as success with 
respect to student learning outcomes across courses.   


 Preliminary/Third-Year Review limit:  500 words 
 Sixth-Year Review limit:  1000 words 
 
2. Annotated Course Syllabus:  Annotations should provide rationale, theoretical contexts and 
critical reflections for each element of your syllabus. The schedule should include objectives and 
outcomes listed weekly or daily. 


3. One Lesson Plan listing and addressing specific objectives and outcomes. 


4. Choose one of the following:  (a.) Sample of representative student portfolio or chapbook 
from one course, including three writing assignments within a sequence, including topic 
descriptions and evaluation of one student’s preliminary drafts and final drafts. (This option 
highlights specificity.); (b.) Three writing assignments from across courses (one of which is 
either WRI 1, WRI 10, or CORE 1)


5. Choose one of the following:  (a.) Student group activity, with instructions for group work 
and student responsibilities; (b.) Student peer review activity, with documented evaluation and 
recommendations; (c.) Use of instructional technology, with annotations detailing usage and 
benefits; (d.) Use of a descriptive grading rubric for a specific assignment or course, with 
rationale.  


, including topic description and an evaluation of one 
student’s draft for each. (This option highlights scope.) For scope to be coherent, these materials 
should link to a common learning outcome or teaching strategy.  Selected materials should also 
represent a typical writing assignment from a typical student in the class (i.e., not an excellent or 
poor student; this section should demonstrate how you work with average students to improve 
their writing).  


 
(IV.) Assessment:  Student and Faculty Evaluations  


This category includes examination of student and faculty evaluations. 
 
1. Cover Letter:  Summarize and analyze both faculty and student evaluations of teaching, with 
an emphasis on the continuous improvement of teaching. To develop this letter, you might 
consider the following questions:  What does your analysis of student and faculty feedback 
indicate about how students are learning? What modifications have you made to improve student 
learning or performance?  
 







2. Class Visit Report:  Narrative Summary of Completed Collaborative Teaching Practices 
packet (located on the MWP Crops page) including examples from observations of classes by 
peers and MWP administrators.  
 
 Preliminary/Third-Year Review:  one representative observation 
 Sixth-Year Review:  all observations 
 
3. Required student course evaluations for all courses taught. 
4. Choose one of the following (to demonstrate sensitivity to assessment and subsequent 
adjustment of teaching practices):  (a.) List of three student referees; (b.) Audio recording of 
office hour or class session (with signed student permission); (c.) Selection from teaching journal 
(not to exceed 500 words) that documents changes to teaching or course design based on 
assessment results; (d.) Non-required electronic or paper surveys in one class. 
 


------------------------------------------------------------------------------------- 
 
VIII.  Annual Reappointment Review 
 
Annual Reviews for reappointment are overseen by the MWP Director and Assistant Directors 
and are aligned with MWP academic review expectations, functioning as an abbreviated process 
that considers evidence from student course evaluations, observations of classroom instruction, 
and a candidate’s personal statement requesting reappointment. Given the abbreviated function 
of annual review, this process is not sufficient to confer Continuing Appointment status.          
 
(I).   Timeline and Procedure for Annual Review 
 
Candidates who seek reappointment in the MWP must annually submit a letter to the MWP 
Director requesting a Unit 18 lecturer position for the upcoming academic year. This letter is due 
by May 1 of the academic year that immediately precedes the requested appointment.   
 
In the letter a candidate should briefly describe his or her role as a member of the MWP during 
the preceding year, including at least three of these topics:   (1) teaching experience; (2) service 
on committees or faculty-interest groups; (3) evidence of professional development that 
strengthens or extends teaching effectiveness (e.g., innovative uses of pedagogy, development of 
new or revised curricular map, collaboration efforts to assess a learning outcome, etc.); (4) 
support of co-curricular initiatives (e.g., tutoring, mentoring, supplemental instruction, learning 
communities, student organizations, etc.); and (5) summary analysis of student course 
evaluations or MWP faculty evaluations of teaching, including any adjustments in course 
delivery based on mid-semester results. Other information may be included in the letter but only 
if the length does not exceed 500 words. A candidate who is preparing for Preliminary, Third-
Year or Sixth-Year review is encouraged to use text and evidence from the required documents 
for those review procedures as part of his/her letter requesting annual reappointment.   
 
Whenever feasible, the MWP Director will include results of Third-Year and Sixth-Year ARC 
reports in a decision to reappoint a candidate. Also, the timeline for confirmation of 







reappointment will differ from reviews of candidates who are not undergoing Third-Year or 
Sixth-Year Review. [See Section III, “Timeline for Final Portfolio Submissions.”] 
 
 
(III).  Timeline for Draft and Final Portfolio Submissions     
 
The final portfolios for Preliminary Review are due by October 1 or January 30th in the second 
year of consecutive MWP appointment. To conform with Memorandum of Understanding 
deadlines for review and reappointment, a portfolio in draft form for Third-Year and Sixth-Year 
review is due May 1.   A final version of the portfolio must be submitted before September 1.   
[A candidate hired initially in Spring semester submits the Third and Sixth Year draft portfolio 
on January 1 and final portfolio on April 1.]     
 
Unlike the Preliminary Review process, submission of a comprehensive Third-Year portfolio is a 
required activity for candidate’s to receive formative and summative feedback from ARC.  Also 
unlike Preliminary Review, this portfolio will be reviewed by the MWP Director who may elect 
to provide comments that relate to the candidate’s potential for successful Sixth-Year review. An 
MWP faculty member who does not submit a Third-Year or Sixth-Year portfolio will not be 
rehired. 
 
 
Initial Appointment in Fall: 
 
Preliminary Review:  October 1 of the 3rd consecutive semester or January 30 of the 4th 
consecutive semester of full-time employment in the MWP 
 
Third-Year Review:  Final Portfolio due May 1 of the 6th semester of consecutive full-time 
employment in the MWP  


            
Sixth-Year Review: Draft Portfolio due May 1 of the 10th semester of consecutive full-time or 
part-time MWP employment; Final Portfolio due before September 1.      
 
 Semester  


2 (May 1) 
Semesters 
3-4 (Oct. 
1/Feb.1) 


Semester 
4 (May 1) 


Semester 
6 (May 1) 


Semester 
8 (May 1) 


Semester      
10   (May 1) 


Semester      
10   (Aug 1) 


Annual 
Reappointment 
Letter 


 
X 
 


  
X 


 
     X 


 
X 


 
        X 


 
       


Preliminary 
Review 
Portfolio 


  
X 


     


Draft Portfolio 
 


    
     X 


  
        X 


 
  


Final Portfolio 
 


    
  


  
  


 
         X 


 
 







Sixth-Year Continuing Appointment Reviews:   Merritt Writing Program  


 
For Sixth-Year Continuing Appointment Academic Review, candidates submit a required 
cover letter and teaching portfolio to the MWP Director and an internal MWP Academic 
Review Committee (ARC).   The portfolio must be organized into three sections with 
corresponding   evidence noted below:    


(1.) Professional Development


(2.) 


:  Curriculum vitae and self-statement about the 
candidate’s scholarship of teaching and learning;   
Curriculum


(3.) 


:  Instructional materials such as syllabi, lesson plans, 
representative student work (e.g., essays, tests, journals), and grading 
rubrics; 
Assessment


 


:  Student and faculty evaluations (including faculty 
observations, all relevant student evaluations of MWP classes, and all 
relevant student evaluations of courses not in the MWP, including sections 
of general education courses), and record of student performance in 
achieving learning outcomes;   


Review Process: 


Sixth-Year Review is scheduled for summer, with the cover letter and other portfolio 
materials due by May 1.  The MWP Director and ARC will separately review submitted 
materials and optionally respond with recommendations for revision by July 1.   A 
candidate’s revision of a portfolio must be submitted to the Director before September 1


Pre-Year Six Timeline:    


.   
The MWP Director will forward a candidate’s cover letter and portfolio for external 
university review after September 1.   Final decisions for Continuing Appointment status 
will be made during Fall semester.    


Upon completion of the fourth academic year of teaching for the MWP, lecturers who are 
eligible for Continuing Appointments will be contacted by the MWP Director.   At that 
time, the Director will notify these lecturers that their candidacy for Continuing 
Appointments is contingent on a separate review that determines ongoing need to staff 
the courses taught by Unit 18 lecturers.  That review, conducted by the Director, precedes 
the end of the candidate’s fifth year of ongoing employment, and typically occurs one 
semester before a teaching portfolio is due.   After the Director has confirmed an ongoing 
need to staff courses with Unit 18 lecturers, a candidate will have a semester to prepare a 
teaching portfolio that is due May 1, and thereafter may revise the portfolio for final 
submission before September 1.   


  
 





		Continuing Appointment Process

		6th Year Continuing Appointment Process











 


Ad Hoc Committee on Course Evaluations 


Whereas 


• in the Report of the WASC Visiting Team Educational Effectiveness Review, May 2007, it was 
stated that “course evaluation forms used by the Schools varied greatly and in general did not 
engage students in assessing their learning with respect to the objectives of the course” (p. 22) 
and “We encourage the faculty in the Schools, CAP and the administration to engage in serious 
consideration of how the evaluation of teaching effectiveness will be related to the stated 
program goals for student learning.” (p.40) 


• in UC Merced’s Capacity and Prepatory Report, July 2009, it was proposed that “Before the 
Educational Effectiveness report is submitted in Fall 2010, the University will have established a 
uniform set of questions about teaching and learning that will appear in all student-course 
questionnaires. The University's assessment procedures will ensure that students evaluate 
learning outcomes as part of course evaluations.”  


Divisional Council establishes an ad hoc committee on course evaluations.  This committee will be 
charged with the following: 


• Investigating methods of good practice for student evaluation of learning outcomes as part of 
course evaluations. 


• Reviewing current school course evaluations. 
• Obtaining draft questions from each school during Spring 2010, reviewing these questions, and 


ensuring that they meet the campus’s criteria and standards. 
• Developing   minimum criteria and standards for questions that allow student evaluation of 


learning outcomes by April 2010.   
• Reporting on its recommendation to Divisional Council. 


Committee Composition (three faculty, one from each school) 


• A member of Divisional Council (chair) 
• A member of Undergraduate Council 
• A member of Graduate and Research Council 
• As a non-voting consultant, a member of the Senate-Administrative Council for Assessment 


(SACA) 


Timeline 


 The committee will complete its work during Spring 2010 and dissolve at the end of the 
semester. 








MEMO 
 
To:    Patti LiWang, Chair, Curriculum Committee, School of Natural Sciences 


Ariel Escobar, Chair, Curriculum Committee, School of Engineering 
Jan Wallander, Chair, Curriculum Committee, School of Social Sciences, Humanities and Arts 


 
From:  The Ad‐hoc Committee on Course Evaluations 
  Carolin Frank (GRC) 
  Laura Martin (SACA) 
  Nella Van Dyke (DIVCO, chair) 
 
Date:  10/25/10 
 
Re:  revised course evaluation proposal 
 
CC:  Mark Aldenderfer, Dean, School of Social Sciences, Humanities and Arts 


Maria Pallavicini, Dean, School of Natural Sciences 
Dan Hirleman, Dean, School of Engineering 
Cristian Ricci, Chair, SSHA 
Mike Colvin, Chair, School of Natural Sciences 
Tom Harmon, Chair, School of Engineering 
Divisional Council 


 
 
The Ad‐hoc Committee on Course Evaluations appreciates the timely and helpful feedback on 
our proposal provided by the School Curriculum Committees.  We have revised the course 
evaluation and learning outcome questions in light of the Committees’ concerns, and have run 
these changes by DivCo.  We are sending you this memo with the modified proposal.  We have 
reduced the number of questions and have come up with a method that will allow learning 
objectives questions to be matched to course learning outcomes.  We also provide further 
information regarding the relationship between the learning objective questions and UCM’s 
guiding principles.  We provide additional detail regarding these changes below. 
 
We request that your Curriculum Committee take this issue up at your next meeting.  In order 
to have a decision ready in time for the WASC EER report, we must hear back from you by 
November 5th at the latest.  We apologize for the short turn around time, but unfortunately the 
WASC deadline is looming.  Please send your feedback to Senate Analyst Fatima Paul 
(fpaul@ucmerced.edu). 
 


 1   







 2   


Objective 1:  Establish Uniform Course Evaluation Questions 
 
All three schools approved the 15 questions for course evaluation, and therefore we did not 
feel that these required much revision.  However, one school expressed concern regarding the 
total number of questions between the two questionnaires.  We have addressed this concern 
primarily in the learning objective questionnaire, described in the following section, but we did 
delete one of the 15 course evaluation questions, leaving a total of 14.  We have also added 
space for written comments, which was always our intention to include. 
 
We deleted the item “The instructor answered questions well,” because we felt that this 
information was largely captured by “The instructor’s explanations were clear” (Item 2).  The 
revised set of questions follows. 
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Course Evaluation Form 
Please print the name of your instructor and the course title and number.  


Instructor:             


Course title and number:           


Please indicate how this course fits in with your academic program.  It is: 
1  in my major 2  in my minor 3  a general education requirement 4  an elective 5  other 


Use the scale below to rate the following statements:  
 


Disagree 
Strongly 


  Neither 
Agree nor 
Disagree 


   
Agree 


Strongly 


 
Not 


Applicable
1 2 3 4 5 6 7 N/A 


 
 Score  


1. This instructor was effective overall.   


2. The instructor’s explanations were clear.   


3. In this class, I was treated with respect.   


4. Materials used in this course (text, readings, notes, websites, etc) were useful.  


5. Assigned work was valuable to my learning.   


6. This class was well organized.   


7. I knew what was expected of me in this class.   


8.  The instructor was well prepared for class.  


9.  There was sufficient time in class for questions and discussion.  


10. The instructor displayed enthusiasm for the subject matter.   


11. Methods of evaluation in this course were fair.  


12. Feedback on my work was valuable to my learning.  


13. The instructor was available for consultation outside of class.  


14. I learned a great deal in this course.  
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Please answer the following questions: 
 
1.  What do you like most about the course and instructor? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2.  What could the instructor do to improve the course, if anything? 
 
 
 
 
 
 
 
 
 
 
 
 
 
3.  Other comments or suggestions. 
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Objective 2:  Establish Questions to Evaluate Student Learning Outcomes 
 
Curriculum Committees varied in their response to our proposed questions to evaluate student 
learning outcomes.  One committee approved option 3, where all students get the same set of 
questions, one approved option 4, where instructors select which of the 12 apply to their 
course and these questions are given to students, and the third did not find any of the options 
to be acceptable.  Committees raised three issues:  1) that there are too many questions, 2) 
that it is unclear how the questions map onto UCM’s guiding principles, and 3) that with option 
3, including questions outside of the course’s learning objectives will lead to confusion.   
 
Again, we appreciate the Committee’s attention to this matter and have tried to thoughtfully 
address each of these valid concerns. 
 
1.  Reduce the number of questions. 
First, we have reduced the number of questions on learning outcomes by 33%, bringing the 
number down from 12 to 8.  With 8 learning objective questions, our total number between the 
two questionnaires is 22.  This is not out of line with the number of questions asked at other 
institutions that have incorporated assessment into course evaluations (e.g., Duke, which did an 
extensive study of best practices in evaluations, uses 20‐23).  We cannot reduce the number of 
items further and still assess each of UCM’s 8 guiding principles of general education.   
 
We cut “gaining factual knowledge” and “understanding fundamental concepts and principles” 
because we felt that both are subsumed under the objective “learning to apply knowledge, 
concepts, principles, or theories to a specific situation or problem.”  Students cannot apply 
knowledge unless they have it (the first item cut), and they probably can’t apply concepts 
unless they understand them (the second item cut). 
 
We have combined the two communication items into one, which now reads “Developing 
communication skills (oral or writing).”  Previously oral and writing skills were in separate 
questions, however, they are combined in the guiding principles and therefore we felt it 
reasonable to combine them here. 
 
We cut “developing leadership skills,” because we felt that “Acquiring skills in working with 
others as a member of a team” could include leadership, and because leadership and teamwork 
are included in the same single guiding principle. 
 
The revised proposed learning outcomes questions are provided on the following page. 
 
2.  Explain how the learning objectives map onto UCM’s guiding principles. 
Before we detail how the learning objectives questions map onto UCM’s 8 guiding principles, 
we want to note that these are the learning objectives for general education on our campus.  
They also currently serve as the institution’s learning objectives.  Assessing whether students 
feel that they have made progress on these objectives in their courses will help us refine the  
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general education outcomes.  In developing these items, we largely used language from those 
learning objectives.  If some of the wording is less than optimal, then it can be revised, 
however, we must assess the current institutional learning objectives.  It is also possible that 
one or two of these are achieved not through coursework, but through student involvement in 
campus activities.  If, after conducting assessment, we find that courses are not successfully 
accomplishing a given objective, the learning objectives can be revised.  Thus, if one of these 
items is unlikely to be achieved in the classroom and more often occurs through student affairs, 
then the general education objectives can be revised and the item can be retained as an 
institutional learning objective.  Assessment can guide us in improving our general education 
and institutional learning objectives. 
 
 
The revised 8 items correspond to UCM’s 8 guiding principles as follows: 
 
ITEM  Guiding Principle(s) 


1.  Learning to apply knowledge, concepts, principles, or theories to a specific situation 
or problem.  


Scientific literacy 
and decision 


making 


2.  Learning to analyze and critically evaluate ideas, arguments or points of view.   Decision Making


3.  Developing communication skills (oral or writing).   Communication


4. Learning to value diverse perspectives in both global and community contexts.  Self and society 


5.  Following ethical practices in the profession or discipline. 
Ethics and 


responsibility 


6.  Acquiring skills in working with others as a member of a team. 
Leadership and 


teamwork 


7.  Gaining a broader appreciation of intellectual/cultural activity (music, science, 
literature, etc.) 


Aesthetic 
Understanding 
and Creativity 


8.  Gaining skills that will help me realize my full potential.  
Development of 


personal 
potential 
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3.  Including items that are not a part of the course’s learning objectives will lead to confusion. 
One of the Committees pointed out that if students are presented with every learning outcome, 
some students will select “not applicable” while others will select “not at all.”  It will be unclear 
which were actual course objectives, and may appear as though an instructor did very poorly at 
helping their students achieve an objective.  In order to address this valid concern, we propose 
a modified system which basically combines options 3 and 4 that we presented earlier.  Thus, 
we propose that each student be given the same questionnaire, with all 8 objectives, but that  
the instructor also complete a form to indicate which of the 8 learning objectives are a part of 
the course’s desired learning outcomes.  The questions that were not part of the course plan 
can then be deleted after students have completed the evaluation, perhaps by a staff person as 
they enter the written comments (implementation can be decided by the schools).  This 
method will prevent the preparation of the course evaluation forms from becoming too difficult 
‐‐ it would be extremely cumbersome to require that each class be given a different 
questionnaire, while also allowing some customization of the evaluation. 
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Appraisal of Progress (Note: only to be included with primary instructor 
evaluation) 
 
How much did this course contribute to your progress on the following learning 
objectives? 
Use N/A if the learning objective was not relevant to this course. 
 


 
Not at all 


   
Moderately 


   
Very highly 


 
Not 


Applicable
1 2 3 4 5 6 7 N/A 


 
 
Statements  Score  


1.  Learning to apply knowledge, concepts, principles, or theories to a specific situation or problem.  


2.  Learning to analyze and critically evaluate ideas, arguments or points of view.   


3.  Developing communication skills (oral or writing).   


4. Learning to value diverse perspectives in both global and community contexts.  


5.  Following ethical practices in the profession or discipline.  


6.  Acquiring skills in working with others as a member of a team.  


7.  Gaining a broader appreciation of intellectual/cultural activity (music, science, literature, etc.)  


8.  Gaining skills that will help me realize my full potential.   
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Instructor Form: 
 
Please indicate which of the following are desired learning outcomes for your course by 
putting an X by each relevant objective.  If the objective is not one that is applicable to 
your course, then leave it blank. 
 


 1.  Learning to apply knowledge, concepts, principles, or theories to a specific situation or problem. 


 2.  Learning to analyze and critically evaluate ideas, arguments or points of view.  


 3.  Developing communication skills (oral or writing).  


 4. Learning to value diverse perspectives in both global and community contexts. 


 5.  Following ethical practices in the profession or discipline. 


 6.  Acquiring skills in working with others as a member of a team. 


 7.  Gaining a broader appreciation of intellectual/cultural activity (music, science, literature, etc.) 


 8.  Gaining skills that will help me realize my full potential.  


 







COMMENTS ON THE AD-HOC COMMITTEE ON COURSE EVALUATIONS REVISED 
PROPOSAL 


 
Natural Sciences Curriculum Committee: 


 
From: Patti Liwang [mailto:pliwang@ucmerced.edu]  
Sent: Monday, November 01, 2010 2:13 PM 
To: fpaul@ucmerced.edu 
Cc: Patti LiWang 
Subject: Course evaluation comments 
 
Hi Fatima, 
            This info was sent to the Nat Sci Curr Comm, and our overall comment is that the 
document could recommend that faculty inform their students, e.g. by writing on the board, 
which of the 8 "appraisal of progress" questions actually apply to their course.  This would focus 
student attention on the truly important questions.  [Recall that we commented more at length 
about a month or so ago when this subject was initially brought up.] 
 
Thanks, 
Patti 
 
Comments Sent on Behalf of NS Faculty Chair Mike Colvin: 
 
From: Jennifer Manilay [mailto:jmanilay@ucmerced.edu]  
Sent: Monday, October 25, 2010 4:08 PM 
To: fpaul@ucmerced.edu 
Subject: Adhoc Committee on Course Evaluations - Revised Proposal (on behalf of Mike Colvin) 
 
Dear Fatima, 
 
The course evaluation proposal is largely the same as that currently used by SNS, and in my 
opinion has worked well in the past to help evaluate my teaching as well as the effectiveness of 
the course.  
 
I also feel that the assessment of the student learning outcomes is applicable to my current 
courses and a good point of guidance for the design of future courses. 
  
__________________________ 
Jennifer O. Manilay, PhD 
Assistant Professor 
School of Natural Sciences 
  



fpaul
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School of Engineering Curriculum Committee: 
 
From: tharmon.ucmerced@gmail.com [mailto:tharmon.ucmerced@gmail.com] On Behalf Of Thomas 
Harmon 
Sent: Friday, September 24, 2010 11:55 AM 
To: Fatima Paul 
Cc: Shannon Adamson; aescobar4@ucmerced.edu 
Subject: Fwd: Fwd: Ad-Hoc Committee on Course Evaluations-Request for Comments 
 
 
Fatima, 
From our CC regarding Professor van Dyke's request for comments. 
 
--Tom 
---------- Forwarded message ---------- 
From: Shannon Adamson <sadamson@eng.ucmerced.edu> 
Date: Fri, Sep 24, 2010 at 11:50 AM 
Subject: Re: Fwd: Ad-Hoc Committee on Course Evaluations-Request for Comments 
To: Thomas Harmon <tharmon@ucmerced.edu> 
Cc: aescobar4@ucmerced.edu, Linda Zubke <lzubke@ucmerced.edu>, Dan Hirleman 
<dhirleman@ucmerced.edu> 
 


Dear Professor Harmon, 
 
The Curriculum Committee reviewed the Committee on Course Evaluations proposal 
at their last meeting on Tuesday, September 21.  For Objective 1, they unanimously 
approved Option 2.  For Objective 2, they unanimously approved Option 3.  Please let 
me know if you have any questions.   
 
 
Shannon Adamson 
Manager of Academic Support 
School of Engineering 
University of California, Merced 
(209) 228-4022 
(f) (209) 228-4047 
  



mailto:sadamson@eng.ucmerced.edu�

mailto:tharmon@ucmerced.edu�

mailto:aescobar4@ucmerced.edu�

mailto:lzubke@ucmerced.edu�

mailto:dhirleman@ucmerced.edu�
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SSHA Curriculum Committee: 
 
From: Jan Wallander [mailto:jwallander@ucmerced.edu]  
Sent: Wednesday, November 03, 2010 4:57 PM 
To: fpaul@ucmerced.edu 
Cc: Linda-Anne Rebhun; Megan Silva 
Subject: RE: Ad-Hoc Cttee on Course Evaluations - Revised Proposal 
 
The SSHA CC met today and formulated the following response: 
  
Objective 1:  
The SSHA CC has no further comments about objective 1.  We approve the current questions 
and course evaluation form. 
 
Objective 2:         
The SSHA CC feels that reducing the number of questions on institutional learning outcomes is 
important, but we propose that questions regarding the  following two outcomes be added 
back to the form as they are fundamental to most SSHA disciplines and courses:  


•         “gaining factual knowledge”  
•         “understanding fundamental concepts and principles.” 


                         
We suggest slight changes in the wording of the introduction to the Institutional Learning 
Outcome assessment (red font = to be added): 
 
    “How much did this course contribute to your progress on the following UC Merced 
institutional learning objectives” 
    “Use N/A if the learning objective was not relevant to specifically addressed in this course 
 
The SSHA CC approves the remainder of the proposal pertaining to Objective 2.  
 
However, as a point of information, we discussed that some disciplines may want to establish 
which institutional learning objectives will be assessed as a base for all courses in that discipline. 
As we understand it, this will be a matter to be decided in the School. 
  
Jan Wallander, Co-chair 
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U N I V E R S I T Y  O F  C A L I F O R N I A  
  
 
 
 
 
 
 
SCHOOL OF SOCIAL SCIENCES, HUMANITIES AND ARTS                                                  UNIVERSITY OF CALIFORNIA, MERCED 
                                                                                                                                                           Cristián H. Ricci, PhD 
                                                                                                                                                           Faculty Chair 
                                                                                                                                                           School of Social Sciences, Humanities and Arts 
                                                                                                                                                           5200 North Lake Road 
                                                                                                                                                           Merced, CA 95343 
                                                                                                                                                           (209) 228-2946 
                                                                                                                                                           FAX (209) 228-4007 
                                                                                                                                                           cricci@ucmerced.edu 
 
 


 


 


 


BERKELEY  •  DAVIS  •  IRVINE  •  LOS ANGELES  •  MERCED  •  RIVERSIDE  •  SAN DIEGO  •  SAN FRANCISCO


 
    SANTA  BARBARA   •   SANTA CRUZ


 


October 26, 2010 
 
From:  Cristián H. Ricci, SSHA Faculty Chair 
 
To:  The Ad-hoc Committee on Course Evaluations  
 Carolin Frank (GRC) 
 Laura Martin (SACA) 
 Nella Van Dyke (DIVCO, Chair) 
 
First, I’d like to recognize the hard work The Ad-hoc Committee on Course Evaluations has 
invested in crafting the memorandum on course evaluations. I believe that the number of Course 
Evaluation Questions is adequate. However, I’d suggest four changes/amendments: Question 7) 
I’d rephrase it. Instead of “I knew what was expected of me in this class,” I’d write, “The 
syllabus clearly defined what was expected of me in the class.” Please, note that there is no 
reference to syllabi in the Course Evaluation Form. Question 10) I think the question is very 
relativistic. How can one measure the level of enthusiasm of an instructor? I find Question 8 
more appropriate. Question 13) “The instructor was available for consultation outside of class.” 
I’d rephrase it. My suggestion: “The instructor was available for consultation during her/his 
office hours and by appointment.” Question 14) “I learned a great deal in this course.” I’d 
rephrase it. My suggestion: “This course fulfilled my learning expectations.”       
 
Regarding “Questions to evaluate Student Learning Outcomes,” I find the 8 guiding principles 
appropriate. The “Appraisal for Progress” and “Instructor Form” are also very well crafted.   
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MEMO 
 
To:    Patti LiWang, Chair, Curriculum Committee, School of Natural Sciences 


Ariel Escobar, Chair, Curriculum Committee, School of Engineering 
Jan Wallander, Chair, Curriculum Committee, School of Social Sciences, Humanities and Arts 


 
From:  The Ad‐hoc Committee on Course Evaluations 
  Carolin Frank (GRC) 
  Laura Martin (SACA) 
  Nella Van Dyke (DIVCO, chair) 
 
Date:  11/19/10 
 
Re:  final course evaluations 
 
CC:  Mark Aldenderfer, Dean, School of Social Sciences, Humanities and Arts 


Maria Pallavicini, Dean, School of Natural Sciences 
Dan Hirleman, Dean, School of Engineering 
Cristian Ricci, Chair, SSHA 
Mike Colvin, Chair, School of Natural Sciences 
Tom Harmon, Chair, School of Engineering 
Evan Heit, Senate Chair 
Susan Amussen, UGC Chair 
Chris Kello, GRC Chair 


 
 
The Ad‐hoc Committee on Course Evaluations once again appreciates the timely and helpful 
feedback on our proposal provided by the School Curriculum Committees and faculty chairs.  All 
three schools approved the 14 uniform course evaluation questions.  All three also approved 
the 8 questions for evaluating learning outcomes, although SSHA requested 2 additional 
questions and had suggestions for improving the instructions.  We provide additional 
information on these in the pages that follow, along with the final evaluation questions.  We 
leave it to the schools to implement the new evaluations in the manner they see fit (e.g., 
scantron, online, etc).  We request that the new questions be used for the Spring 2011 course 
evaluations. 
 
The Committee would again like to thank the three schools for their prompt and helpful 
attention to this project. 
 
 


    







    


Objective 1:  Establish Uniform Course Evaluation Questions 
 
All three schools approved the 14 questions for course evaluation.  SSHA’s faculty chair 
suggested some question re‐wording which the Committee seriously considered.  However, we 
chose to retain the original wording.  The final set of questions, which will be used for student 
evaluations for every course on campus, are included in the following pages. 







    


 


Course Evaluation Form 
Please print the name of your instructor and the course title and number.  


Instructor:             


Course title and number:           


Please indicate how this course fits in with your academic program.  It is: 
1  in my major 2  in my minor 3  a general education requirement 4  an elective 5  other 


Use the scale below to rate the following statements:  
 


Disagree 
Strongly 


  Neither 
Agree nor 
Disagree 


   
Agree 


Strongly 


 
Not 


Applicable
1 2 3 4 5 6 7 N/A 


 
 Score  


1. This instructor was effective overall.   


2. The instructor’s explanations were clear.   


3. In this class, I was treated with respect.   


4. Materials used in this course (text, readings, notes, websites, etc) were useful.  


5. Assigned work was valuable to my learning.   


6. This class was well organized.   


7. I knew what was expected of me in this class.   


8.  The instructor was well prepared for class.  


9.  There was sufficient time in class for questions and discussion.  


10. The instructor displayed enthusiasm for the subject matter.   


11. Methods of evaluation in this course were fair.  


12. Feedback on my work was valuable to my learning.  


13. The instructor was available for consultation outside of class.  


14. I learned a great deal in this course.  







    


 
Please answer the following questions: 
 
1.  What do you like most about the course and instructor? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2.  What could the instructor do to improve the course, if anything? 
 
 
 
 
 
 
 
 
 
 
 
 
 
3.  Other comments or suggestions. 
 







    


 
 
 
Objective 2:  Establish Questions to Evaluate Student Learning Outcomes 
 
Natural Sciences and Engineering faculty approved the set of 8 learning outcome questions 
proposed by the Course Evaluation Committee in fall of 2010 as well as the proposed method 
for ensuring that it is clear which outcomes are relevant to a specific class.  The SSHA 
Curriculum Committee approved the 8 questions but had a suggestion and a request.  First, 
they suggested that in addition to instructors completing a form indicating which outcomes are 
relevant to their course, we include a recommendation that instructors tell their students which 
outcomes are relevant before they begin the evaluation.  This will ensure that students know 
which questions to focus on and which to indicate were not applicable (N/A).  We have 
modified the instructor form to include this suggestion.   
 
SSHA requested that the final set of learning outcome questions include two questions from the 
previous version that we had cut:  those regarding “gaining factual knowledge” and 
“understanding fundamental concepts and principles,” for a total of 10 questions.  In order to 
accommodate their request while addressing faculty concerns regarding questionnaire length, 
we have provided two versions of the student learning outcomes evaluation forms.  One 
includes the 8 questions proposed by the Course Evaluation Committee in the fall of 2010, the 
other includes the 8 questions and the additional 2 requested by SSHA.  Faculty in Natural 
Sciences and Engineering can choose which form they would prefer to use. 
 
 
 
 







    


 
 
 
Version 1:  8 Learning Outcome Questions (schools must select which version to 
use) 
 
 
Instructor Form: 
 
Instructor:             


Course title and number:           


 
As part of course assessment students are being provided with a series of questions 
regarding learning objectives.  They are asked to indicate the extent to which the course 
contributed to their progress on UCM’s institutional learning objectives. 
 
We recommend that you tell your class which learning outcomes are relevant to your 
course before they begin completing their evaluation form. 
 
Please indicate which of the following are desired learning outcomes for your course by 
putting an X by each relevant objective.  If the objective is not one that is applicable to 
your course, then leave it blank.  Turn this form in to the office staff who handle course 
evaluations.   
 


 1.  Learning to apply knowledge, concepts, principles, or theories to a specific situation or problem. 


 2.  Learning to analyze and critically evaluate ideas, arguments or points of view.  


 3.  Developing communication skills (oral or writing).  


 4. Learning to value diverse perspectives in both global and community contexts. 


 5.  Following ethical practices in the profession or discipline. 


 6.  Acquiring skills in working with others as a member of a team. 


 7.  Gaining a broader appreciation of intellectual/cultural activity (music, science, literature, etc.) 


 8.  Gaining skills that will help me realize my full potential.  


 







    


 
 
Student Form 
 
Appraisal of Progress (Note: only to be included with primary instructor 
evaluation) 
 
 
Instructor:             


Course title and number:           


 
How much did this course contribute to your progress on the following UC Merced 
institutional learning objectives? 
Use N/A if the learning objective was not specifically addressed in this course. 
 


 
Not at all 


   
Moderately 


   
Very highly 


 
Not 


Applicable
1 2 3 4 5 6 7 N/A 


 
 
Statements  Score  


1.  Learning to apply knowledge, concepts, principles, or theories to a specific situation or problem.  


2.  Learning to analyze and critically evaluate ideas, arguments or points of view.   


3.  Developing communication skills (oral or writing).   


4. Learning to value diverse perspectives in both global and community contexts.  


5.  Following ethical practices in the profession or discipline.  


6.  Acquiring skills in working with others as a member of a team.  


7.  Gaining a broader appreciation of intellectual/cultural activity (music, science, literature, etc.)  


8.  Gaining skills that will help me realize my full potential.   


 
 
 







    


 
 
 
Version 2 - 10 Learning Outcome Questions (Schools must select which version 
to use) 
 
 
Instructor Form: 
 
Instructor:             


Course title and number:           


 
As part of course assessment students are being provided with a series of questions 
regarding learning objectives.  They are asked to indicate the extent to which the course 
contributed to their progress on UCM’s institutional learning objectives. 
 
We recommend that you tell your class which learning outcomes are relevant to your 
course before they begin completing their evaluation form. 
 
Please indicate which of the following are desired learning outcomes for your course by 
putting an X by each relevant objective.  If the objective is not one that is applicable to 
your course, then leave it blank.  Turn this form in to the office staff who handle course 
evaluations.   
 


 1. Gaining factual knowledge.  


 2.  Understanding fundamental concepts and principles.  


 3.  Learning to apply knowledge, concepts, principles, or theories to a specific situation or problem. 


 4.  Learning to analyze and critically evaluate ideas, arguments or points of view.  


 5.  Developing communication skills (oral or writing).  


 6. Learning to value diverse perspectives in both global and community contexts. 


 7.  Following ethical practices in the profession or discipline. 


 8.  Acquiring skills in working with others as a member of a team. 


 9.  Gaining a broader appreciation of intellectual/cultural activity (music, science, literature, etc.) 


 10.  Gaining skills that will help me realize my full potential.  


 







    


 
 
 
Appraisal of Progress (Note: only to be included with primary instructor 
evaluation) 
 
 


Instructor:             


Course title and number:           


 
How much did this course contribute to your progress on the following UC Merced 
institutional learning objectives? 
Use N/A if the learning objective was not specifically addressed in this course. 
 


 
Not at all 


   
Moderately 


   
Very highly 


 
Not 


Applicable
1 2 3 4 5 6 7 N/A 


 
 
Statements  Score  


1.  Gaining factual knowledge.   


2.  Understanding fundamental concepts and principles.   


3.  Learning to apply knowledge, concepts, principles, or theories to a specific situation or problem.  


4.  Learning to analyze and critically evaluate ideas, arguments or points of view.   


5.  Developing communication skills (oral or writing).   


6. Learning to value diverse perspectives in both global and community contexts.  


7.  Following ethical practices in the profession or discipline.  


8.  Acquiring skills in working with others as a member of a team.  


9.  Gaining a broader appreciation of intellectual/cultural activity (music, science, literature, etc.)  


10.  Gaining skills that will help me realize my full potential.   


 
 
 
 













Laura Martin <lemucm@gmail.com>


Communication from EVC/Provost Keith Alley


Shannon Adamson <sadamson@eng.ucmerced.edu> Wed, Sep 1, 2010 at 11:00 AM
Reply-To: sadamson@eng.ucmerced.edu
To: Laura Martin <lmartin@ucmerced.edu>
Cc: "mmatsumoto2@ucmerced.edu" <mmatsumoto@ucmerced.edu>, "\"Germán E. Gavilán\"" <ggavilan@ucmerced.edu>


Dear Laura,


I have attached the scanned copies of the WASC Lecturer letters.  The list of FAOʹs was also included with each letter. 


Shannon Adamson
Manager of Academic Support
School of Engineering
University of California, Merced
(209) 228-4022
(f) (209) 228-4047


[Quoted text hidden]


Fall_2010_Lecturer_WASC_letters_signed.pdf
1792K
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Mark Aldenderfer 
Dean, SSHA 
 
 
cc: SSHA FAOs 
 Gregg Camfield 
 Laura Martin 
 Nancy Tanaka 
 James Ortez 
 Jennifer Wade 







Ruth Brisco
Executive Assistant to Keith Alley
Executive Vice Chancellor and Provost
University of California, Merced
direct: 209 - 228-4439
fax: 209-228-4424
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Laura Martin <lemucm@gmail.com>


On behalf of Maria Pallavicini - Programing Learning
Outcomes Assessment


sstehle@ucmerced.edu <sstehle@ucmerced.edu> Thu, Aug 26, 2010 at 3:30 PM
Reply-To: sstehle@ucmerced.edu
To: lmartin@ucmerced.edu


Please review the attached documents. 


2 attachments


FAOs by School  Program (2).pdf
50K


PLO Assessment memo for Lecturers.pdf
80K
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U N I V E R S I T Y  O F  C A L I F O R N I A  
  
 
 
 
 
 
 
School of Natural Sciences University of California, Merced  
Office of the Dean 5200 North Lake Road 
 Merced, California 95343 
 (209) 228-4309 Fax: (209) 228-4060 


 


 
 


BERKELEY  •  DAVIS  •  IRVINE  •  LOS ANGELES  •  MERCED  •  RIVERSIDE  •  SAN DIEGO  •  SAN FRANCISCO     SANTA  BARBARA   •   SANTA CRUZ


 
 
August 26, 2010 
 
 
To: School of Natural Sciences Lecturers 
 
From: Maria Pallavicini, Dean – School of Natural Sciences 
 
Cc: Nancy Tanaka, Assistant Vice Chancellor 
 Laura Martin, Faculty Development & Assessment Coordinator - CRTE 
   
Subject: Program Learning Outcomes Assessment  
 
 
As you may know, every UC Merced undergraduate major and minor has established Program 
Learning Outcomes (PLOs) and an associated plan for assessing student achievement of these 
outcomes on an annual basis.  Although assessment plans vary among programs, the over-
arching intention is to examine student learning from a programmatic perspective, asking if the 
program as-a-whole is enabling its majors or minors to demonstrably achieve the knowledge and 
skills articulated by the PLOs.  Results are then used to inform curricular change with the goal of 
improving student learning. 
 
As non-Senate faculty supporting student learning in these programs, you have the opportunity to 
volunteer to participate in programmatic assessment.  Participation is in no way required and 
choosing not to participate will have no bearing on your reappointment.   
 
Many programs will begin this year’s PLO assessment toward the end of this semester.  If you 
are interested in supporting your program’s work on a voluntary basis, please contact your 
Faculty Accreditation Organizer (FAO).  A list of FAOs is enclosed. 







 
Faculty Accreditation Organizers (FAOs) by School and Program 


 
School of Engineering 


 
Program FAO 


Bioengineering Ariel Escobar 


Environmental Engineering Tom Harmon 


Computer Science & Engineering Ming-Hsuan Yang 


Materials Science & Engineering Christopher Viney 


Mechanical Engineering Carlos Coimbra 


 
School of Natural Sciences 
 


Program FAO 


Applied Mathematics Arnold Kim 


Biological Sciences Patti LiWang 


Chemical Sciences Anne Kelley 


Earth Systems Science Lara Kueppers 


Physics Kevin Mitchell 


NSED Minor  Arnold Kim 


 


School of Social Sciences, Humanities and Arts 
 


Program  FAO 


Anthropology Kathleen Hull 


Cognitive Science Jeff Yoshimi 


Economics Shawn Kantor 


History  Sholeh Quinn 







Literatures & Cultures Gregg Camfield 


Management TBD 


Political Science Tom Hansford 


Psychology Will Shadish 


Sociology  Irenee Beattie 


American Studies Minor Gregg Camfield 


Media Arts Program Dunya Ramicova 


Global Arts Studies Program Kevin Fellezs 


Philosophy Minor Peter Vandershraaf 


Writing Minor Anne Zanzucchi 


Service Science Minor TBD 


Spanish Minor Virginia Adan-Lifante 


 


Core  
 


Program  FAO 


Core 1 Tom Hothem 


 







Laura Martin <lemucm@gmail.com>


Non-Senate Faculty Participation in Programatic
Assessment


Jennifer Wade <jwade@ucmerced.edu> Wed, Apr 14, 2010 at 1:46 PM
Reply-To: "jwade@ucmerced.edu" <jwade@ucmerced.edu>
To: Kathleen Hull <khull3@ucmerced.edu>, "jyoshimi@ucmerced.edu" <jyoshimi@ucmerced.edu>,
"skantor@ucmerced.edu" <skantor@ucmerced.edu>, "squinn@ucmerced.edu" <squinn@ucmerced.edu>,
"gcamfield@ucmerced.edu" <gcamfield@ucmerced.edu>, "thansford@ucmerced.edu" <thansford@ucmerced.edu>,
"wshadish@ucmerced.edu" <wshadish@ucmerced.edu>, "ibeattie@ucmerced.edu" <ibeattie@ucmerced.edu>,
"dramicova@ucmerced.edu" <dramicova@ucmerced.edu>, "kfellezs@ucmerced.edu" <kfellezs@ucmerced.edu>,
"pvanderschraaf@ucmerced.edu" <pvanderschraaf@ucmerced.edu>, Anne Zanzucchi <azanzucchi@ucmerced.edu>,
Laura Martin <lmartin@ucmerced.edu>, Mark Aldenderfer <maldenderfer@ucmerced.edu>, Nancy Tanaka
<ntanaka@ucmerced.edu>, James Ortez <jortez@ucmerced.edu>
Cc: Jennifer Wade <jwade@ucmerced.edu>


Hi All,


 


FYI - The attached document was emailed to all SSHA lecturers this afternoon and will go out to all writing
program lecturers later today.


 


Best,


Jennifer


 


Jennifer Wade


Instructional Services Assistant


School of Social Sciences, Humanities & Arts


University of California, Merced


209.228.7839 [phone]


209.228.4007 [fax]


 


Lecturer letter.doc
120K
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U N I V E R S I T Y  O F  C A L I F O R N I A  
  
 
 
 
 
 
 
SCHOOL OF SOCIAL SCIENCES, HUMANITIES AND ARTS UNIVERSITY OF CALIFORNIA, MERCED 
 5200 N. LAKE ROAD BLDG A 
 MERCED, CA  95343 
 (209) 228-7742 
 FAX (209) 228-4007 


 
 


 


 


 


BERKELEY  •  DAVIS  •  IRVINE  •  LOS ANGELES  •  MERCED  •  RIVERSIDE  •  SAN DIEGO  •  SAN FRANCISCO


 
    SANTA  BARBARA   •   SANTA CRUZ


 


April 14, 2010 
 
 
Dear «First_Name» «Last_Name», 
 
As you may know, every UC Merced undergraduate major and minor has established Program Learning 
Outcomes (PLOs) and an associated plan for assessing student achievement of these outcomes on an 
annual basis.  Although assessment plans vary among programs, the over-arching intention is to examine 
student learning from a programmatic perspective, asking if the program as-a-whole is enabling its 
majors or minors to demonstrably achieve the knowledge and skills articulated by the PLOs.  Results are 
then used to inform curricular change with the goal of improving student learning. 
 
As non-Senate faculty supporting student learning in these programs, you have the opportunity to 
volunteer to participate in programmatic assessment.  Participation is in no way required and choosing 
not to participate will have no bearing on your reappointment.   
 
Many programs will begin this year’s PLO assessment toward the end of this semester.  If you are 
interested in supporting your program’s work on a voluntary basis, please contact your Faculty 
Accreditation Organizer (FAO).  SSHA FAOs are: 
 
Anthropology – Kathleen Hull 
Cognitive Science – Jeff Yoshimi 
Economics – Shawn Kantor 
History – Sholeh Quinn 
Literatures & Cultures – Gregg Camfield 
Management - TBD 
Political Science – Tom Hansford 
Psychology – Will Shadish 
Sociology – Irenee Beattie 
Media Arts Program – Dunya Ramicova 
Global Arts Studies Program – Kevin Fellezs 
Philosophy Minor – Peter Vanderschraaf 
Writing Minor – Anne Zanzucchi 
 
 
Sincerely,  







 


 


 
Mark Aldenderfer 
Dean, SSHA 
 
 
cc: SSHA FAOs 
 Gregg Camfield 
 Laura Martin 
 Nancy Tanaka 
 James Ortez 
 Jennifer Wade 







Laura Martin <lemucm@gmail.com>


Fwd: FW: Communication from EVC/Provost Keith Alley


Sandra Mora <smora@ucmerced.edu> Thu, Apr 15, 2010 at 2:10 PM
Reply-To: "smora@ucmerced.edu" <smora@ucmerced.edu>
To: "jwade@ucmerced.edu" <jwade@ucmerced.edu>, "jortez@ucmerced.edu" <jortez@ucmerced.edu>,
"gcamfield@ucmerced.edu" <gcamfield@ucmerced.edu>, "lmartin@ucmerced.edu" <lmartin@ucmerced.edu>,
"ntanaka@ucmerced.edu" <ntanaka@ucmerced.edu>


Good afternoon,


 


I wanted to inform you that I sent out the memo to all of our Writing Program lecturers.


 


Sandra


 


Sandra Mora


Merritt Writing Program


209-228-7960


 


---------- Forwarded message ----------
From: Ruth Brisco <rbrisco@ucmerced.edu>
Date: Thu, Apr 8, 2010 at 4:43 PM
Subject: Communication from EVC/Provost Keith Alley
To: Maria Pallavicini <mpallavicini@ucmerced.edu>, Mark Matsumoto <mmatsumoto2@ucmerced.edu>, Mark
Aldenderfer <maldenderfer@ucmerced.edu>
Cc: "sstehle@ucmerced.edu" <sstehle@ucmerced.edu>, Rhonda Pate <rpate@ucmerced.edu>, Laura Martin
<lmartin@ucmerced.edu>, Nancy Tanaka <ntanaka@ucmerced.edu>, Keith Alley <kalley@ucmerced.edu>


DEAN PALLAVICINI


DEAN ALDENDERFER


INTERIM DEAN MATSUMOTO


One area of concern identified by UC Merced in its CPR report was the need to inform our non-Senate lecturers of
the opportunity to participate in annual assessment if they so choose. 
WASC CFR 3.2 expresses the need to be inclusive of non-ladder faculty and so our CPR report indicates that we
will notify the non-Senate lecturers of this opportunity before Fall 2010.


To enable this, please find attached a template letter for distribution to your School's lecturers.  As many
programs will begin collecting evidence for the next round of assessment toward the end of this semester, it
would be timely to distribute it after Spring break.


Keith E. Alley


4/15/2010 Gmail - Fwd: FW: Communication fro…
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Ruth Brisco
Executive Assistant to Keith Alley
Executive Vice Chancellor and Provost
University of California, Merced
direct: 209 - 228-4439
fax: 209-228-4424
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U N I V E R S I T Y  O F  C A L I F O R N I A  
  
 
 
 
 
 
 
SCHOOL OF SOCIAL SCIENCES, HUMANITIES AND ARTS UNIVERSITY OF CALIFORNIA, MERCED 
 5200 N. LAKE ROAD BLDG A 
 MERCED, CA  95343 
 (209) 228-7742 
 FAX (209) 228-4007 
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    SANTA  BARBARA   •   SANTA CRUZ


 


April 14, 2010 
 
 
Dear «First_Name» «Last_Name», 
 
As you may know, every UC Merced undergraduate major and minor has established Program Learning 
Outcomes (PLOs) and an associated plan for assessing student achievement of these outcomes on an 
annual basis.  Although assessment plans vary among programs, the over-arching intention is to examine 
student learning from a programmatic perspective, asking if the program as-a-whole is enabling its 
majors or minors to demonstrably achieve the knowledge and skills articulated by the PLOs.  Results are 
then used to inform curricular change with the goal of improving student learning. 
 
As non-Senate faculty supporting student learning in these programs, you have the opportunity to 
volunteer to participate in programmatic assessment.  Participation is in no way required and choosing 
not to participate will have no bearing on your reappointment.   
 
Many programs will begin this year’s PLO assessment toward the end of this semester.  If you are 
interested in supporting your program’s work on a voluntary basis, please contact your Faculty 
Accreditation Organizer (FAO).  SSHA FAOs are: 
 
Anthropology – Kathleen Hull 
Cognitive Science – Jeff Yoshimi 
Economics – Shawn Kantor 
History – Sholeh Quinn 
Literatures & Cultures – Gregg Camfield 
Management - TBD 
Political Science – Tom Hansford 
Psychology – Will Shadish 
Sociology – Irenee Beattie 
Media Arts Program – Dunya Ramicova 
Global Arts Studies Program – Kevin Fellezs 
Philosophy Minor – Peter Vanderschraaf 
Writing Minor – Anne Zanzucchi 
 
 
Sincerely,  







 


 


 
Mark Aldenderfer 
Dean, SSHA 
 
 
cc: SSHA FAOs 
 Gregg Camfield 
 Laura Martin 
 Nancy Tanaka 
 James Ortez 
 Jennifer Wade 
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UGC Minutes, March 10, 2010 
 


UNIVERSITY OF CALIFORNIA            ACADEMIC SENATE • Merced Division 
 


Undergraduate Council (UGC) 
Minutes of Meeting 
March 10, 2010 


 
 
I. Meeting 
Pursuant to call, the Undergraduate Council met at 10:00 am on Wednesday, March 10, 2010, in Room 
232 of the Kolligian Library, Chair Susan Amussen presiding.  
 
II. Chair’s Report – Susan Amussen
The Applied Mathematics Program Review is scheduled for April, 2010.  
 
III. Consent Calendar
Agenda approved as presented. 
 
IV. Report from the March 5 BOARS Meeting – Chair Amussen


 California Community Colleges Chancellor Jack Scott has signed an MOU with Kaplan 
University. Under this agreement, students would be eligible for transfer UC credit. This could 
become problematic as there is no mechanism that would allow UC to be aware of those courses’ 
content and quality. The Senate is asked to retroactively support this MOU for which it was not 
consulted during its development. The BOARS Articulation and Evaluation subcommittee is 
currently discussing this matter and is considering the implementation of some criteria for those 
courses.  
 BOARS is considering publicizing the new criteria for admissions and outreach, disseminating 
information to counselors and principals about the requirements for UC admission and how they 
are changing.  
 UCPB Position Paper on Differential Fees and NRT ‐ BOARS is strongly opposed to the 
implementation of differential fees by campus.  
 Comprehensive Review and how it is implemented across the system. A report will be shared 
with campuses upon completion. BOARS will be making recommendations on best practices. 


 
V. Program Review – Applied Mathematics
Surveys will be distributed to UGC for review and approval before being sent to faculty and students. 
 
VI. Report from the CRF Subcommittee 
(A list of approved courses is available on crops, in the March 10 meeting folder) 
The Subcommittee reviewed 15 SSHA courses, 6 ENG courses and 3 NS courses.  
There was some discussion about ENVE 164: it is listed as a four unit course with three contact hours. 
Most  science  and  engineering  courses  expect  their  students  to get  four  contact hours  for  four units 
courses. 
Given that ENVE 164 is a revised CRF, members agreed to approve it with the recommendation that 
the ENG curriculum committee revisit the contact hours/number of units issue. 
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The remaining courses were approved as presented. 
 
VII. Schools Catalog Changes
 


A. Proposed School of Natural Sciences Limit Early Policy ‐ Dean Pallavicini 
Proposed Policy: 


  Majors in the School of Natural Sciences are competitive and space is limited. Students must 
  make appropriate degree progress to remain in any Natural Sciences major. 
 
  Students in the Natural Sciences must meet the following requirements to continue in the 
  School: 
 
  All students must pass the following courses with a C‐ or better prior to the start of the third 
  regular (fall/spring) semester. If they fail to do this, they are ineligible for continued 
  enrollment in a Natural Sciences major and are removed to undeclared status. 
 
  • Either Math 5 or Math 11 or Math 21 
  • Either Chem 1 or Chem 2 
 
  Students may repeat a course only one time (for a total of two attempts to earn a C‐ or better).  
 
  If students do not complete these requirements, they may take these courses at another 
  institution and petition to be readmitted to the School of Natural Sciences. 
 
  Students who have been removed from the major for academic reasons must meet the 
  following requirements in order to petition to be re‐admitted to the School of Natural 
  Sciences: 
  ∙ Cumulative University of California grade point average of at least 2.0 
  ∙ Current semester grade point average of at least 2.0 
  ∙ Major grade point average of 2.5 
  ∙ Completion of all lower division courses with grades of C‐ or higher. 


 
Under the proposed policy, majors in SNS need to complete their ramp‐up chemistry or ramp‐up math 
or calculus prior to the beginning of their third semester at UCM and may repeat a course only one 
time. This policy is proposed to help students identify early the likelihood of their success at UCM. If 
students do not complete these requirements, they are encouraged to take those courses in summer 
sessions or at a Community College and petition to be readmitted to the School of Natural Sciences. 
 
Mid‐semester grades will be used to monitor students who are not making progress. The NS faculty 
has already met with the Registrar and talked about generating an end of term report for those 
particular courses. The Sciences advising staff will send out regular reminders of the policy to all the 
sciences students.  
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Based on analyses done by the School of Natural Sciences, students who are not making progress will 
be able to be identified early and will be redirected to other majors if needed. 
 
Students who are undeclared or enrolled in another major would have to have those requirements 
covered before enrolling in any major in the SNS. The School encourages students who are removed 
from the NS major to be moved to undeclared status and receive guidance from the SALC.  
 
The mathematics faculty is talking about creating a different kind of quantitative course that would be 
suitable for SSHA and non‐science majors.  
 
UGC members discussed the pros and cons of the proposed limit early policy. It was noted that C‐ is 
considered as a passing grade at UCM; however it is not considered passing for professional schools. 
This may put UCM’s students at a disadvantage. UGC may consider revamping the current language 
of the Repeat policy to emphasize the number of times a course can be repeated. Revisions would also 
include some language about the appropriate Dean who will be making the exception. 
 
A motion was made, seconded and carried to approve the proposed NS Limit Early policy. 
 
Action: UGC Chair will ask the policy subcommittee to draft a policy on C as a passing grade for 
inclusion in next year’s Catalog. 
 
  B. School of Natural Sciences 2.0 GPA Minimum Requirement Policy – Dean Pallavicini
  Proposed policy: 
  All courses required for completion of a major in Natural Sciences must be passed with a 
  grade of C‐ or better, not to include general education courses taken outside of Natural 
  Sciences and Engineering. Students must maintain a minimum cumulative 2.0 GPA in all 
  major coursework. 
 
In her March 8 memo to UGC (please refer to the memo on crops), Dean Pallavicini addressed some 
concerns previously raised by committee members: 1) potential conflicts of C‐ and 2.0 GPA minimum; 
2) clarification of courses covered by the 2.0 cumulative GPA policy; 3) process for students not 
meeting the minimum cumulative GPA requirement and 4) process for monitoring the policy. 
 
A motion was made, seconded and carried to approve the School of Natural Sciences 2.0 GPA 
Minimum Requirement Policy. 
 
  C. Environmental Science and Sustainability revised minor 
The revised proposal addresses UGC’s concerns about the program learning outcomes. 
Action:  UGC  recommends  approval  of  the  proposed  minor  in  Environmental  Science  and 
Sustainability. 
 
  D. SSHA Catalog changes
‐  Revised  History major:  proposed  revisions  include  a  History  capstone  and  the  History  Honors 
program.  
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‐ Revised Arts minor: removal of ARTS 007 and inclusion of “any GASP course”. 
‐ Anthropology major: deletion of the following language “pending the approval of our accreditation 
agency,  the Western Association of Schools and Colleges”, since  the anthropology major  is officially 
approved by WASC. 
‐  Sociology major:  removal  of  the  following  language  “pending  the  approval  of  our  accreditation 
agency,  the Western  Association  of  Schools  and  Colleges”,  since  the  sociology major  is  officially 
approved by WASC. 
‐ Revised Psychology major program learning outcomes. 
‐ Revised scores for the Foreign Language Program (changed from 4 to 5). 
 
A motion was made, seconded and carried to approve the above noted changes to the SSHA Catalog. 
 
  D. Applied Mathematics (AMS) 
Applied Mathematics updated their revisions according to the UGC March 3 recommendations. 
 
A motion was made, seconded and carried to approve the AMS Catalog changes. 
 
  E. Physics Catalog Changes
UGC recommended the addition of BIO 101 and 161. 
 
  F. NSED Catalog Changes
A motion was made, seconded and carried to approve the NSED Catalog changes. 
 
VIII. Proposed SSHA Minor in Interdisciplinary Public Health 
 
Action: UGC recommends approval of the Interdisciplinary Public Health minor with an effective date 
of spring 2010. 
 
IX. UGC Memos


A. Final Exams memo to Schools Curriculum Committees 
B. Tutoring memo to SALC 


 
Both memos have been circulated within the committee for input and will be distributed on March 4. 
 
There being no further business, meeting adjourned at 11:30 am.   
 
Attest: 
 
Susan Amussen, Chair 
 
Minutes prepared by: 
Fatima Paul. 
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		Early Progress Policy Discussion (Previously Early Limit Policy)











Cross‐listed Management Courses 
 
Management  Cross‐list 


MGMT 97 Service Learning  ENGR 97 


MGMT 100 Intermediate Microeconomic Theory  ECON 100 


MGMT 101 Intermediate Microeconomic Theory  ECON 101 


MGMT 115 Economics of Industrial Organization  ECON 115 


MGMT 116 Organizational Strategy  ECON 116 


MGMT 130 Econometrics  ECON 130 


MGMT 141 Industrial Relations and Human Resource Economics  ECON 141 


MGMT 151 Public Economics  ECON 151 


MGMT 152 Law and Economics  ECON 152 


MGMT 153 Judgment and Decision Making  COGS 153 


MGMT 154 Cognitive Science Applications for Management  COGS 154 


MGMT 160 International Microeconomics  ECON 160 


MGMT 162 Corporate Finance  ECON 162 


MGMT 173 Advanced Judgment and Decision Making  COGS 173 


MGMT 197 Service Learning  ENGR 197 


MGMT 290 Quantitative Labor Studies Seminar  ECON 290 


 
 
 
 
 








Applications Fall 2009 
SIR's Fall 2009 Melt 2009 Melt% 2008 Melt% 2007 Melt% 2006 Melt% 2005 Melt%


Regular 1,164 209 18.0% 20.6% 18.2% 20.6% 15.3%
Early Referral 89 22 24.7% N/A N/A N/A N/A
Pool 172 66 38.4% 22.0% 24.0% 21.8% 27.2%


Total 1,425 297 20.8% 20.7% 19.1% 21.7% 19.0%


Gender


Female 768 174 22.7% 20.4% 23.5% 23.3% 20.4%
Male 651 122 18.7% 21.0% 14.8% 20.5% 17.6%
Decline to State 6 1 16.7% 25.0% 0.0% 0.0% 0.0%


Total 1,425 297 20.8% 20.7% 19.1% 21.7% 19.0%


Ethnicity


African-American 116 21 18.1% 24.7% 18.8% 27.8% 21.3%
Asian 471 92 19.5% 19.1% 23.4% 20.5% 20.0%
Hispanic 499 102 20.4% 22.7% 18.4% 25.5% 13.9%
Native American 12 1 8.3% 20.0% 0.0% 0.0% 0.0%
White 262 57 21.8% 16.5% 10.6% 14.4% 20.6%
International 24 15 62.5% 50.0% 33.3% 100.0% 42.9%
Unknown/Decline to State 41 9 22.0% 16.7% 28.6% 20.0% 26.1%


Total 1,425 297 20.8% 20.8% 19.1% 21.7% 19.0%


First Language


Another Language 232 56 24.1% 25.0% 28.3% 31.9% 22.8%
English Only 575 108 18.8% 17.2% 14.6% 16.4% 17.1%
English & Another Language 618 133 21.5% 22.6% 20.3% 23.7% 20.3%


Total 1,425 297 20.8% 20.7% 19.1% 21.7% 19.0%


Prepared by Institutional Planning & Analysis


First-Time Freshmen Melt Analysis







Origin Fall 2008 
SIR's Fall 2008 Melt 2008 Melt% 2007 Melt% 2006 Melt% 2005 Melt%


Central Coast 17 4 23.5% 15.4% 0.0% 37.5%
Foreign Country 10 5 50.0% 0.0% 50.0% 0.0%
Inland Empire 37 16 43.2% 36.4% 7.7% 21.2%
Inyo-Mono 2 0 0.0% 0.0% 100.0% 66.7%
Los Angeles 245 66 26.9% 21.2% 38.6% 26.1%
Monterey Bay 8 1 12.5% 36.4% 0.0% 9.1%
North Coast 5 2 40.0% 0.0% 0.0% 0.0%
North San Joaquin Valley 245 30 12.2% 15.7% 15.3% 8.6%
Orange County 55 18 32.7% 25.8% 35.7% 28.6%
Out of State 10 5 50.0% 40.0% 12.5% 21.4%
Sacramento - Tahoe 74 14 18.9% 18.4% 32.0% 28.6%
San Diego - Imperial 46 13 28.3% 20.6% 36.0% 24.4%
San Francisco Bay Area 334 54 16.2% 18.9% 16.8% 16.2%
South San Joaquin Valley 72 13 18.1% 10.0% 9.5% 12.5%
Superior California 4 0 0.0% 0.0% 0.0% 0.0%
Upper Sacramento Valley 3 1 33.3% 0.0% 100.0% 0.0%


Total 1,167 242 20.7% 19.1% 21.7% 19.0%


GPA Range


Under 2.00 1 1 100.0% 0.0% 0.0% 0.0%
2.00 - 2.49 1 1 100.0% 0.0% 0.0% 0.0%
2.50 - 2.99 104 30 28.8% 14.5% 26.7% 21.8%
3.0o - 3.49 600 122 20.3% 20.8% 23.0% 21.8%
3.50 - 3.99 382 77 20.2% 18.5% 20.2% 16.1%
4.00 & over 75 9 12.0% 15.6% 15.6% 9.5%
Unknown 4 2 50.0% 28.6% 28.6% 19.0%


Total 1,167 242 20.7% 19.1% 21.7% 19.0%


Prepared by Institutional Planning and Analysis


First-Time Freshmen Melt Analysis







Admits Fall 2008 
SIR's Fall 2008 Melt 2008 Melt% 2007 Melt% 2006 Melt% 2005 Melt%


Applied at UC Merced only 68 13 19.1% 13.7% 13.5% 8.1%
Admitted at one or more UC's 570 124 21.8% 22.3% 23.1% 20.8%
Applied but not admitted at other UC's 529 105 19.8% 16.2% 21.8% 16.9%


Total 1,167 242 20.7% 19.1% 21.7% 19.0%


Parental Education Level


No High School 153 35 22.9% 29.7% 34.6% 11.4%
Some High School 101 27 26.7% 20.4% 25.9% 6.4%
High School Graduate 130 23 17.7% 14.9% 21.0% 17.9%
Some College 151 20 13.2% 19.1% 17.6% 20.8%
2-Year College Graduate 74 15 20.3% 19.0% 24.1% 3.6%
4-Year College Graduate 250 54 21.6% 16.2% 16.4% 20.2%
Post Graduate Study 251 54 21.5% 18.8% 20.0% 23.0%
Unknown 57 14 24.6% 17.3% 32.1% 34.1%


Total 1,167 242 20.7% 19.1% 21.7% 19.0%


Financial Aid Applicants      


Filed FAFSA prior to March 2nd deadl 860 145 16.9% 15.4% 16.1% N/A
Filed FAFSA after March 2nd deadline 91 19 20.9% 14.9% 14.6% N/A
Did not file a FAFSA application 216 78 36.1% 24.3% 40.3% N/A


Total 1,167 242 20.7% 19.1% 21.7% 19.0%


Prepared by Institutional Planning and Analysis


First-Time Freshmen Melt Analysis







Major Fall 2008 
SIR's Fall 2008 Melt 2008 Melt% 2007 Melt% 2006 Melt% 2005 Melt%


Applied Mathematical Sciences 17 5 29.4% 22.2% N/A N/A
Bioengineering 47 9 19.1% 23.1% 29.0% 5.4%
Biological Sciences 194 34 17.5% 13.7% 12.8% 10.5%
Chemical Sciences 29 4 13.8% 10.5% 28.6% N/A
Cognitive Sciences 6 0 0.0% 0.0% N/A N/A
Computer Science & Engineering 74 14 18.9% 15.4% 10.7% 16.3%
Earth Systems Science 4 2 50.0% 0.0% 20.0% 0.0%
Economics 18 4 22.2% 0.0% N/A N/A
Environmental Engineering 21 4 19.0% 16.7% 37.5% 0.0%
History 20 2 10.0% 0.0% N/A N/A
Literature & Cultures 25 5 20.0% N/A N/A N/A
Management 44 8 18.2% 10.5% 29.4% 16.2%
Materials Science & Engineering 4 0 0.0% 0.0% 33.3% N/A
Mechanical Engineering 57 11 19.3% 10.3% 11.5% N/A
Physics 13 5 38.5% 11.1% 28.6% N/A
Political Science 47 7 14.9% 16.7% N/A N/A
Psychology 107 26 24.3% 26.2% N/A N/A
Undeclared 359 80 22.3% 23.6% 25.8% 22.0%
Undeclared Engineering 19 6 31.6% 18.8% 22.2% 8.6%
Undeclared Natural Sciences 27 3 11.1% 27.8% 16.7% 31.4%
Undeclared SSHA 35 13 37.1% 14.3% 16.7% 31.4%


Total 1,167 242 20.7% 19.1% 21.7% 19.0%


Prepared by Institutional Planning and Analysis


First-Time Freshmen Melt Analysis







Gift Aid Offered Fall 2008 
SIR's Fall 2008 Melt 2008 Melt% 2007 Melt% 2006 Melt% 2005 Melt%


No gift aid 306 100 32.7% 28.6% 30.3% N/A
Less than $1,000 26 4 15.4% 18.8% 7.1% N/A
$1,000 - $2,500 62 9 14.5% 4.5% 22.2% N/A
$2,501 - $4000 25 11 44.0% 30.0% 50.0% N/A
$4,001 - $5,000 97 23 23.7% 58.3% 35.7% N/A
$5,001 - $10,000 133 37 27.8% 14.8% 11.5% N/A
$10,001 - $15,000 200 25 12.5% 18.4% 12.8% N/A
$15,001 - $20,000 296 32 10.8% 3.0% 2.2% N/A
$20,001 & Above 22 1 4.5% 0.0% 10.0% N/A


Total 1,167 242 20.7% 19.1% 21.7% 19.0%


High School API Ranks


1 44 15 34.1% N/A N/A N/A
2 62 12 19.4% N/A N/A N/A
3 96 13 13.5% N/A N/A N/A
4 30 8 26.7% N/A N/A N/A
5 100 18 18.0% N/A N/A N/A
6 66 10 15.2% N/A N/A N/A
7 80 15 18.8% N/A N/A N/A
8 85 14 16.5% N/A N/A N/A
9 90 19 21.1% N/A N/A N/A
10 136 29 21.3% N/A N/A N/A


Total 789 153 19.4% 19.1% 21.7% 19.0%


Prepared by Institutional Planning and Analysis


First-Time Freshmen Melt Analysis
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Educating Future Faculty to Engage with a New Demographic 
Center for Research on Teaching Excellence, University of California, Merced 
Submitted to the Fund for the Improvement of Post-Secondary Education, July 2009 
 


Project Overview 


Graduate students are potential future faculty who face challenges significantly different 
from those of their predecessors, including working with students who represent increasingly 
diverse ethnicities and academic backgrounds (Austin, 2002).  Further, academic culture is being 
transformed by national and regional accreditation standards that require faculty to collect and 
analyze evidence of student learning outcomes to confirm and improve programs (Council for 
Higher Education Accreditation, 2008).  To succeed in future professions or academe, graduate 
students will need opportunities to engage with the scholarship of teaching, which current 
research shows is best gained through collaborative forums, for example, seminars, workshops, 
and learning communities that bridge the divide between coursework and independent research. 
(Golde & Dore, 2001; Lovitts 2005; Trautmann & Krasny, 2006).   


We are proposing to engage UC Merced graduate students in developing a graduate-level 
pedagogy course entitled “Teaching Matters,” the curriculum of which will focus on the 
development of researched articles linked to interactive modules primarily focused on the 
learning needs of the new university demographic – first-generation students.  In Year 1 grant 
funds will support faculty and graduate student teaching fellows who plan the curriculum for this 
non-credit course and who make this curriculum available nationally, via the Center for Research 
on Teaching Excellence (the Center) website and the California Digital Library eScholarship 
project.  This curriculum includes developing a guidebook to describe the purpose and use of 
exportable modules.  These modules, authored by graduate students, will be brief single-subject 
teaching approaches to address the needs of first-generation college students.   


The “Teaching Matters” course will be developed via learning communities.  Although 
effective teaching practices transcend disciplinary boundaries, we envision two working groups 
(comprised of 1 faculty member and 4 graduate student fellows in each learning community) that 
will explore disciplinary conventions for teaching in the sciences and humanities, but through the 
lens of pedagogies that meet the learning needs of first-generation students.   During Year 2, the 
course will be piloted with a second cohort of graduate students, who similarly have completed 
their qualifying exams and who, as they take the course, will develop researched articles and 
associated modules.  Like Year 1, this learning community will be similarly dedicated to 
developing foundational aspects of implementing this project, including drafting course 
curriculum, peer reviewing and publishing projects, and promoting the guidebook via a local 
conference.  As the course is offered each ensuing year, new participants will to contribute 
additional research and modules, with the benefit of gaining experience with teaching and 
publishing in a collaborative environment.  National studies have identified the stage following 
qualifying exams as a critical moment for persistence in a graduate student’s career, so the 
ongoing “Teaching Matters” workshops will provide an important forum for maintaining 
mentoring relationships and community.  This process of designing course and the resulting non-
credit workshop series beyond the grant will offer graduate students a learning community 
during the transition from coursework to independent research, a stage often characterized by 
isolation (Lovitts, 2005).   







Graduate students who participate in “Teaching Matters” will be afforded opportunities 
to network with colleagues, develop innovative curriculum, and prepare to effectively meet the 
needs of all undergraduates they teach.  Among the outcomes of this advanced graduate-level 
pedagogy course will be instructional materials and researched articles that are peer-reviewed 
and edited by “Teaching Matters” participants and its associated editorial board.  Curriculum, 
literature reviews, annotated bibliographies and conference proceedings resulting from this 
project will be published as an eScholarship series in the California Digital Library collection 
http://repositories.cdlib.org/escholarship/, which will allow this project to produce a “guidebook” 
to the graduate course curriculum in the form of traditional text, as well as interactive modules 
that will linked to the eScholarship materials and available on the Center website.  Following 
Year 2, additional curriculum will be developed and reviewed on an on-going basis as a result of 
each subsequent pedagogy course.  In Year 2, graduate students will also have opportunity to 
plan and host a conference, for promoting this curriculum and networking with local teachers.   


Our project serves to expand non-credit course offerings in graduate student teaching 
support as well as to provide student learning outcome evidence on which to base the 
improvement of academic programs.  Involving graduate students in producing curriculum 
relating to pedagogy is a novel approach to investigating teaching and learning, given that the 
limited examples of this type of project have been written by senior faculty as a summative 
approach to imparting extensive classroom experience.  A notable example is the University of 
Wisconsin’s faculty-authored teaching guidebooks www.cirtl.net/guidebooks.html, funded by 
the National Science Foundation; however, our proposal is distinctive in that it creates an 
exportable graduate student pedagogy course with interactive modules.  Similar efforts to 
provide interactive teaching tools, such as Michigan State’s FIPSE-funded “Setting Expectations 
and Resolving Conflicts” video vignettes www.msu.edu/user/gradschl/conflict.htm, are limited 
by needing an additional infrastructure of in-person training to be able to use the instructional 
materials.  Our proposal is distinguished by its ability to provide a stand-alone model for teacher 
training, linked to interactive modules on which to build discussion and implement change. 
 


















UC Merced
Inventory of Institutional Assessments


Assessment Tool Sample/Population Topics Addressed End Users of Data Years 
Administered


When Last 
Done


Statement of Intent to Register - 
Yes (SIR-Yes) Survey


All admission applicants who 
submitted a statement of intent 
to register at UCM


Reasons for planning to 
attend UCM Admissions Annually Spring 2010


Statement of Intent to Register - 
No (SIR-No) Survey


All admission applicants who 
declined offer of admission to 
UCM


Reasons for planning to 
attend an institution other 
than UC Merced


Admissions Annually Spring 2010


Beginning College Survey of 
Student Engagement (BCSSE) All incoming freshmen High school experiences and 


expectations for college Academic Advising Biennially
Summer 


(Even 
Years)


2010


New Student Survey All new freshmen and transfer 
students


Factors influencing decision 
to attend UCM and 
satisfaction with UCM 
experience half-way through 
first semester


Student Affairs Annually Fall 2010


SAT Validity Study All new freshmen retained for 
one year


Predictive validity of 
admission criteria and related 
characteristics


Admissions, Provost, 
and Academic 


Advising
Annually


Fall 
following 
first year


2010


Retention & Graduation Rates All undergraduate and graduate 
students Academic success Entire Campus Annually Fall 2010


All former UC Merced students Type of school that former 
Transfer Student Study who have data in the National 


Student Clearinghouse
UC Merced students 
transferred to 


Entire Campus Annually Winter 2009-10


University of California 
Undergraduate Experience 
Survey (UCUES)


All undergraduate students at 
least 18 years old


Academic and co-curricular 
experiences, study habits, 
learning outcomes, attitudes, 
perceptions, goals, and 
assessment of instruction, 
advising, student services, 
campus climate, personal 
growth and academic 
development


Student Affairs, 
Provost, and Deans Biennially


Spring 
(Even 
Years)


2010


National Survey of Student 
Engagement (NSSE)


All freshmen and seniors at least 
18 years old


Academic and co-curricular 
experiences and institutional 
performance


Student Affairs, 
Chancellor, and  


Provost
Biennially


Spring 
(Odd 


Years)
2009







UC Merced
Inventory of Institutional Assessments


Assessment Tool Sample/Population Topics Addressed End Users of Data Years 
Administered


When Last 
Done


American College Health 
Association's National College 
Health Assessment (NCHA)


All undergraduate and graduate 
students at least 18 years old


Health, health education, 
safety, substance use, sex 
behavior, contraception, 
weight, nutrition, exercise, 
mental health, impediments 
to academic performance


Student Health 
Services and Student 


Affairs


Biennially or 
Triennially Varies


Fall, 
2008 
(next 
admin 


will be in 
Spring, 
2011)


University of California Cost of 
Attendance Survey


Representative sample of 
undergraduates Cost of attending college Student Affairs Triennially Spring 2010


Graduating Senior Survey All seniors expected to graduate 
during the current academic year


Expectations for the future 
(employment, education) and  
assessment of the quality of 
preparation for the future 
provided by UCM


Alumni Office and 
Career Services 


Center
Annually Spring 2010


Alumni Survey All students who graduated 
within the last year


Assessment of learning and 
preparation for life provided 
by UCM and what co-
curricular activities facilitated


Alumni Office and 
Career Services 


Center
Annually Summer 2010


curricular activities facilitated 
that learning/preparation


Center


Graduate Student Survey All continuing graduate students


Assessment of educational 
experiences, faculty/advisor 
interaction, facilities and 
student life


Graduate Division 
Student Affairs Annually Summer 2010


University of California Graduate 
Student Support Survey All admitted graduate students


Amount of financial support 
offered by each college to 
which applicant was 
accepted and where 
applicant will enroll


Graduate Division Triennially Spring 2010







UC Merced
Inventory of Institutional Assessments


Assessment Tool Sample/Population Topics Addressed End Users of Data Years 
Administered


When Last 
Done


Common Data Set 
(ipa.ucmerced.edu/student.htm) All students and faculty


Enrollment, persistence, 
admissions, academic 
offerings and policies, 
student life, annual 
expenses, financial aid, 
instructional faculty and class 
size, degrees conferred


Entire Campus Annually Fall 2010


UC Merced Profile 
(ipa.ucmerced.edu/docs/facts/U
C%20Merced%20Profile.pdf)


All students and faculty


Student characteristics and 
success rates, financial aid, 
admissions, research 
opportunities, the UC Merced 
community, student 
experiences, alumni 
data/learning outcomes


Entire Campus Annually Spring 2010


Undergraduate access and 
preparation, undergraduate 


UC Merced Accountability Profile 
(ipa.ucmerced.edu/docs/facts/U
C%20Merced%20Accountability
%20Profile.pdf)


All students, faculty, and other 
resources


affordability, undergraduate 
student success, graduate 
student profile, faculty, 
research, technology 
transfer, resources and 
philanthropy 


Entire Campus Annually Spring 2010


Two years goal summary Not applicable


Long range goals, near term 
(two year) goals, indicators of 
progress achieving previous 
goals


Entire Campus Annually Spring 2010







UC Merced
Inventory of Institutional Assessments


Assessment Tool Sample/Population Topics Addressed End Users of Data Years 
Administered


When Last 
Done


Faculty Workload Analysis All course instructors


Number of course sections, 
students, and student credit 
hours taught by ladder rank 
and non-ladder rank faculty in 
each subject area


Provost, Deans, 
Academic Senate Annually


Fall 
following 
previous 


year


2010


Summer Bridge Program 
Evaluation


Students enrolled in summer 
bridge program plus comparison 
students


Assessment of learning goals 
and student success


Writing Program and 
Summer Bridge 


Program
Annually Fall and 


Spring 2010


Library Assessment Survey


All students expected to 
graduate in spring/summer plus 
students who worked in library 
and expect to graduate within 1 
year


Evaluation of library services 
and facilities Library 2009 Spring 2009


Library Writing 1 Survey End of semester survey
Evaluation of iPod Touch 
Tour and library usage / 
access


Library 2009-2010 Fall 2010


Library Writing 10 Survey Pre-Post study of all students 
enrolled in Writing 10 


Assessment of information 
literacy Library 2009-2010 Spring 2010


All students who left UC Merced Winter
Non-Returning Student Survey


All students who left UC Merced 
before graduating but were not 
academically dismissed


Reasons for leaving UCM 
and their relative inportance Student Affairs 2007-08


Winter 
through 
Spring


2007-08
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Visitors Overview
Jan 1, 2010 - Nov 22, 2010


Comparing to: Site


0
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Visitors


2,630 people visited this site


4,645 Visits


2,630 Absolute Unique Visitors


13,146 Pageviews


2.83 Average Pageviews


00:03:02 Time on Site


42.43% Bounce Rate


54.62% New Visits


Technical Profile


Browser Visits % visits


Firefox 2,283 49.15%


Internet Explorer 1,488 32.03%


Chrome 444 9.56%


Safari 406 8.74%


Mozilla 8 0.17%


Connection Speed Visits % visits


T1 3,183 68.53%


Cable 640 13.78%


DSL 549 11.82%


Unknown 258 5.55%


Dialup 12 0.26%
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Traffic Sources Overview
Jan 1, 2010 - Nov 22, 2010


Comparing to: Site
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42.30% Search Engines


 Search Engines
1,965.00 (42.30%)


 Referring Sites
1,538.00 (33.11%)


 Direct Traffic
1,142.00 (24.59%)


Top Traffic Sources


Sources Visits % visits


google (organic) 1,262 27.17%


(direct) ((none)) 1,142 24.59%


ipasurvey.ucmerced.edu 1,051 22.63%


search (organic) 613 13.20%


ucmerced.edu (referral) 159 3.42%


Keywords Visits % visits


ipa 271 13.79%


uc merced statistics 103 5.24%


uc merced ipa 77 3.92%


srveys@ucmerced.edu 73 3.72%


institutional research 60 3.05%
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Map Overlay
Jan 1, 2010 - Nov 22, 2010


Comparing to: Site


Visits


1 4,527


4,645 visits came from 44 countries/territories


Site Usage


Visits
4,645
% of Site Total:
   100.00%


Pages/Visit
2.83
Site Avg:
   2.83 (0.00%)


Avg. Time on Site
00:03:02
Site Avg:
   00:03:02 (0.00%)


% New Visits
54.62%
Site Avg:
   54.62% (0.00%)


Bounce Rate
42.43%
Site Avg:
   42.43% (0.00%)


Country/Territory Visits Pages/Visit Avg. Time on
Site


% New Visits Bounce Rate


United States 4,527 2.85 00:03:05 53.68% 41.86%


India 20 1.45 00:00:26 100.00% 80.00%


Turkey 9 1.22 00:00:28 44.44% 77.78%


Canada 9 2.11 00:01:13 100.00% 66.67%


Philippines 7 3.00 00:01:30 85.71% 57.14%


Spain 7 1.57 00:00:27 57.14% 42.86%


Germany 7 4.29 00:05:09 100.00% 42.86%


Japan 6 2.83 00:03:05 83.33% 16.67%


United Kingdom 5 1.20 00:00:31 100.00% 80.00%
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April 22, 2010 
 
 
 
KEITH ALLEY 
EVC/ PROVOST 
 
Re: Minor in Chicano/a Studies 
 
Dear Keith: 
 
The Undergraduate Council reviewed the SSHA proposal for a new minor in Chicano/a Studies 
and approves the proposed program based on its academic merit.  Senate Standing Committees 
(in this case Committee on Rules and Elections and Committee on Academic Planning and 
Resource Allocation) reviewed the proposal and had no dissenting comments.   
 
The Divisional Council, on behalf of the Academic Senate, recommends approval of the 
proposed minor. 
 
 
Sincerely, 


 
Martha H. Conklin, Chair 
 
 
cc:  VPUE Viney 
  Divisional Council 
  Senate Office
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April 20, 2010 
 
To: Undergraduate Council 
 
RE: Chicano/a Studies Minor 
 
On April 20, 2010, the voting period to consider the Chicano/a Studies Minor concluded with the 
proposal being approved by the SSHA faculty.  The Chicano/a Studies Minor was also approved 
unanimously by the SSHA Curriculum Committee on April 12, 2010.  Additionally, the Dean’s Office 
has reviewed the proposal for resource implications and has determined that there are none for the 
School. Therefore, on behalf of the School of Social Sciences, Humanities and Arts, I submit to you 
the Chicano/a Studies Minor (33 votes for; 2 vote against; 2 Abstentions; 9 ballots not returned). 
 
A copy of the Chicano/a Studies Minor is attached for your review.   
 
Thank you for your consideration. 
 


 
 
Mark Aldenderfer 
Dean, SSHA 
 
          
 
     


 







Proposal for a Minor in Chicano/a Studies in the School of Social Sciences, 
Humanities, and Arts, University of California, Merced 
 
1. Faculty Associated with the Program 
 
 The following ladder-rank faculty have agreed to participate in the proposed program at 
inception: 
 


 Robin M. DeLugan, Assistant Professor, Anthropology 
 Ignacio López-Calvo, Professor, Literature 
 Sean Malloy, Assistant Professor, History 
 Manuel M. Martín-Rodríguez, Professor, Literature 
 Cristián Ricci, Assistant Professor, Literature 
 Simón Weffer-Elizondo, Assistant Professor, Sociology 


 
As well as non-ladder faculty: 
 


 Virginia Adán-Lifante, Lecturer SOE, Coordinator Spanish Language Program 
 Loren Qualls, Lecturer, Writing Program 
 Christopher Ramirez, Lecturer Writing Program 
 Nicholas Valdez, Lecturer, Writing Program 


 
 The program will remain open to the participation of other interested existing and newly 
hired faculty whenever their courses are relevant to the goals of the program. 
 
2. Rationale for the Program 
 
 The proposal for a Minor in Chicano/a Studies is based on a set of several perceived 
needs and opportunities that suggest the convenience of adding this program to the offerings 
currently available to UC Merced students. These include: 
 


 Maximizing existing curricular offerings by bringing existing courses together to 
form a cohesive plan of studies. UC Merced faculty currently offers at least fifteen 
courses that speak directly to concerns addressed by Chicano/a Studies (see section 4, 
below). With the addition of one required course (LIT 060: Introduction to Chicano 
Culture and Experiences), that will serve as an introduction to the field and to the 
program, the proposed minor will offer students at UC Merced the opportunity to 
pursue a plan of studies that transcends the individual disciplines represented, so as to 
explore Chicano/a Studies as a focus. 


 Fostering interdisciplinarity. Chicano/a Studies, since its inception, has been 
conceived of as an interdisciplinary field in which different areas interrogate and 
illuminate each other. A study of Chicano/a literature, for example, will always 
produce better results with attention to social, linguistic, and political issues and, by 
the same token, literature has contributed in fundamental ways to anthropological and 
sociological studies on the Chicano/a population. Fundamentally, this minor will give 
students a set of analytical tools from a multitude of disciplines to critically examine 
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what it means to be Chicano/a, the impacts of Chicanos/as on social institutions, the 
cultural impacts of Chicanos/as on U.S. culture, and all other intersectionalities of 
being Chicano/a in U.S. society. Considering UC Merced’s overall commitment to 
interdisciplinarity, the minor in Chicano/a Studies appears to be a natural fit. 


 Fostering diversity. UC Merced’s guiding principles include awareness of self and 
society and recognizing the value of diversity. Chicano/a Studies, as a field, 
concentrates on a rather diverse social group, not only in the sense that it studies the 
largest minority group in the country but, also, because the population it studies 
includes traditional rural societies that have lived in this country for centuries, recent 
and not so recent immigrants, the descendants of multiple Native American groups, 
groups that speak several different languages, among other differences. Without the 
intellectual guidance of a Chicano/a Studies program, these differences often end up 
subsumed into a homogenizing identity, promoted by or derived from mass media 
simplifications. Moreover, in this climate of hatred that seems to be pervading the UC 
system as a whole, establishing Chicano/a studies on this campus will send a strong 
signal to the campus and system as a whole of SSHA’s (and by extension UC 
Merced’s) commitment to diversity. 


 Aligning UC Merced offerings with other Research Universities. Chicano/a 
Studies programs have a presence in most (if not all) major research universities. At 
the University of California system, the following programs in Chicano/a Studies 
exist: Ph.D. (UCSB, UCI1), M.A. (UCSB), Major (UCB, UCD, UCI,3 UCLA, 
UCSB), Minor (UCD, UCI,3 UCLA, UCR, UCSD2). The following campuses have 
Departments of Chicano/a Studies: UCD, UCI,3 UCLA, and several campuses (e.g. 
UCLA, UCSB, UCSC) have Chicano/a Studies Research Centers. As of this writing, 
UCLA is waiting for approval of a proposal to implement graduate programs in 
Chicano/a Studies. Chicana/o studies programs can also be found at peer institutions 
outside the UC system such as Stanford, University of Texas-Austin, University of 
Minnesota, University of Arizona, and the University of Wisconsin-Madison. 


 Student demographics. Chicano/a and Mexican American enrollment at UC Merced 
is the highest (percentage-wise) in the system at 33%4. The percentage of Chicano/a 
and Mexican American residents is also high in Merced as a city (48.5%), Merced 
County (52.4%) throughout the entire Central Valley, and in the State of California as 
a whole (38%). The Minor in Chicano/a Studies will be a valuable asset for UC 
Merced in order to fulfill its mission to serve the population of the state, and its vision 
to educate and train the youth of the Central Valley. Moreover, as a Hispanic Serving 
Institution, UC Merced will benefit from additional programs (such as this proposed 
minor) that directly serve this large part of its student population. 


 Student demand. For several years, students at UC Merced (both Chicanos/as and 
students from other Ethnic groups) have expressed their strong interest in an 
academic program in Chicano/a Studies. Student leaders have collected more than 
four hundred signatures in support of academic degrees in Chicano/a Studies 
(appended), which suggests the proposed minor will benefit from very healthy 


                                                 
1 Emphasis in Chicano/Latino Studies available in conjunction with multiple Ph.D. programs. 
2 Combined with Latino/a Studies and Humanities. 
3 Combined with Latino/a Studies. 
4 Data from UCM Institutional Planning and Analysis. 
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enrollments. The students have also written a letter of support to reinforce the petition 
and their commitment to, and interest in, Chicano/a Studies. 


 Maximizing synergies with existing faculty research programs. As attested by the 
list of courses below (section 4), the minor will have linkages with several research 
programs directed by faculty participating in the minor. This, in turn, will offer 
students in the program ample opportunities to participate in research projects and to 
gain hands-on experience on research methods and procedures. The relevant research 
programs (and their directors) include: Social Mobilization in California (Weffer-
Elizondo), Community Health in San Joaquin Valley rural locales and urban 
neighborhoods (DeLugan and Weffer-Elizondo), Indigenous migration from Latin 
America to California (DeLugan), the Chicano/a Literature Intertextual Database 
(Martín-Rodríguez), and the Chicano/a Readers Oral Project (Martín-Rodríguez). 
Additional programs that may offer students in the minor opportunities for research 
include the Latino Obesity in the Central Valley (Rudy Ortiz, Biology, and Weffer-
Elizondo) and the interdisciplinary Center of Excellence in Health Disparities, which 
encompasses faculty from Anthropology, Biology, Psychology and Anthropology to 
examine Health Disparities in the Central San Joaquin Valley. Students enrolled in 
the minor will also have the opportunity to analyze Chicano/a cultural representations 
on a comparative perspective that involves migration, bilinguism, and transculturation 
of Latin American, Maghrebi and Sub-Saharan peoples to Europe (Ricci), Social 
Spatializations and Anxieties in Latino Los Angeles’ Cultural Production, which 
focuses on the evolution of the imaging of Los Angeles as depicted in Chicano 
cultural production from different theoretical perspectives, including ecocriticism, 
post-nationalism, gender studies, and cultural studies (Lopez-Calvo). 


 
3. Resources 
 
 The Minor in Chicano/a Studies has been designed with special attention to UC Merced’s 
existing strengths and resources. We are conscious of the current fiscal hardships affecting UC 
Merced’s ability to obtain new resources, and are mindful of those potential constraints. The 
proposed minor is a financially responsible program that uses resources already in place with no 
additional needs in personnel, space, equipment, or library materials. 
 
 The Minor in Chicano/a Studies is based on existing courses, taught in regular intervals 
by current ladder-rank faculty, and it only requires the creation of one new course. The rationale 
for creating this new course (LIT 060: Introduction to Chicano Culture and Experiences) is 
simple: from a pedagogical standpoint, we believe that the minor would benefit from an 
introductory lower-division course. Rather than relying on a course already in existence (e.g. LIT 
061: Hispanic/Latino Children’s Literature and Film), the creation of LIT 060 makes sense as it 
allows it to be built from scratch to serve the dual purpose of required introductory course for the 
Minor in Chicano/a Studies and as an elective for the Major in Literatures and Cultures. The 
CRF for this new course is being submitted concurrently with this proposal. LIT 060 will offer a 
thoroughly interdisciplinary approach to Chicano/a culture. All participating faculty have agreed 
to offer guest lectures, and we anticipate inviting others as well.  
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 In addition, the writing faculty have developed a course WRI 40: Ethnic Writing: 
Chicana/o Rhetoric and Writing and a corresponding upper division course WRI 140.  The 
course will be an examination of composition and rhetoric through ethnic writing. Students will 
refine their ability to write in correspondence with cultural literacies. This class will develop a 
mode of rhetoric that is distinctive to academic reasoning beyond the formal praxis of the 
Western canon.  The upper division course will also include the creation of a portfolio by each 
student in the course. 
 
 In addition to the required introductory course, students in the program must take four 
upper-division courses from a list of fifteen courses (in Anthropology, History, Literature, and 
Sociology) included in section 4 (below), all of which are taught, at least, every other year. 
 
4. Program Curriculum and Description 
 
 The Minor in Chicano/a Studies is an interdisciplinary program that introduces students 
to the complex experiences, history, cultural practices, and social interactions of one of the 
largest ethnic groups in the United States. The program has been designed around conceptual and 
theoretical units that are central to Chicano/a Studies as a field. This approach has three 
significant advantages: 1) it allows us to maximize interdisciplinary approaches by having 
faculty from different disciplines consider a similar set of issues from their respective fields of 
expertise; 2) it permits us to give the program a definite UC Merced identity and flavor, based on 
current faculty expertise, research interests and projects; 3) it facilitates transitioning in new hires 
in the future, regardless of their disciplinary homes or new courses from the current faculty.   
 
In the upper division courses, students, in final papers/projects, will be able to critically examine 
the concepts below as they tie in to each particular course. UC Merced’s Minor in Chicano/a 
Studies is organized around the following central questions that the program will explore, and 
students will address, from multiple disciplinary perspectives: 
 


 the role that race and ethnicity play and have played in shaping the experiences of 
different ethnic groups in the United States, with an emphasis on Chicanos/as; 


 the dynamics of migration and immigration, and the ensuing changes in identity, 
language, social and cultural practices, and national (or transnational) allegiances; 
particular attention will be paid to the borderlands and its role in defining a Chicano/a 
identity over the years; 


 cultural contact and conflict in a historical context, including an in-depth examination 
of activism and its role in raising consciousness, political mobilization (both 
contentious and non-contentious behavior), building a sense of community, and 
advancing Chicano/a civil and human rights; 


 literature and the ways in which it reflects and advances social changes, produces 
artistic renditions of Chicano/a and non-Chicano/a life, facilitates a sense of 
community, and interacts with readers from different cultural backgrounds; 


 language, with special attention to bilingualism, the social and the artistic uses of 
mixing languages, as well as the tension between spoken and written versions of 
those languages; 
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 the indigenous component of the Chicano/a identity; Chicanos/as are the descendants 
of multiple indigenous groups from present-day Mexico and the United States, and 
exploring that descent is central to Chicano/a studies. 


 
 General Academic Information: 
 
 To complete this minor, students must complete a minimum of five courses, at least four 


of which must be upper division. 
 All courses must be taken for a letter grade. 
 A minimum overall grade point average of 2.0 (C) in upper division courses is required.  
 At least four of the five required courses must be taken at UC Merced. 
 Only one course may be used simultaneously to satisfy requirements for two minors. 
 Only one course may be used to satisfy both a minor and a major requirement. 
 Students must consult the UC Merced General Catalog for prerequisites to required 


courses. 
 Topics courses (such as LIT 150 and LIT 180) will be approved on a case by case basis, 


as the material is related to Chicanos/as.   
 Only one topics course may be used in satisfying the requirements for the minor. 


 
 Requirements: 
 
 A.  LIT 060: Introduction to Chicano/a Culture and Experiences [4] 
 B.  Four upper-division courses from the following list: 


o ANTH 110: Migration, Diaspora and Transnational Belonging [4] 
o ANTH 116: Indigenous Activism in the Americas [4] 
o HIST 119: Topics in the History of Migration and Immigration [4] 
o HIST 123: Comparative Race and Ethnicity in the United States [4] 
o LIT 111:Empire, the Postcolonial and Representation: Reading East and West[4] 
o LIT 150:  Topics in Hispanic Literature:  The Mexican Revolution[4] 
o LIT 162: Bilingualism and Borders in Hispanic Literatures [4] 
o LIT 168: Chicano Literature [4] 
o LIT 169: US Latino Literature [4] 
o SOC 110: Social Movements, Protest and Collective Action [4] 
o SOC 131: Urban Inequality 
o SOC 180: Advanced Issues in Race and Ethnicity [4] 
o SOC 181: Chicanos in US Society5 
o SPAN 180 Topics on Spanish Language and Culture. 
o WRI 140: Ethnic Writing: Chicana/o Rhetoric and Writing [4] 


 
We have included a teaching matrix for AY 2010-11 and AY 2011-12 so that it can be clear how 
students may complete the minor in a timely fashion.  Appendix A also includes a rationale for 
the courses we included as part of the minor which are not explicitly in their title Chicana/o. 
 
 


                                                 
5 This course is currently in development. 
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Proposed Teaching Matrix for Chicana/Chicano Studies Fall 2010-Spring 2012 
Fall 2010 Spring 2011 Fall 2011 Spring 2012 
ANTH 110 LIT 60 HIS 123 WRI 40 
LIT 150  
(Mexican Revolution) 


SOC 180 SOC 131 SOC 181 


SPAN 180 SOC 110 ANTH 116 LIT 60 
 LIT 168 WRI 140 LIT 111 
   LIT 169 
    
    
 
5. Learning Outcomes 
 
 Students who complete the minor in Chicano/a Studies will develop an understanding and 
appreciation of Chicanos/as as a group with a particular history, social and cultural experience, 
aesthetics, politics, and linguistic practices.  
 More specifically, the program’s learning outcomes are as follows: 
 


 Students will be able to identify and analyze (both verbally and in writing) Chicano/a 
cultural practices, including an understanding of their origins, historical development, 
and social contexts; 


 Students will understand the role that race, gender and ethnicity have played in 
defining Chicanos/as as a group, and they will be able to apply that knowledge to 
specific academic areas (e.g. literature, anthropology, etc.); 


 Students will be able to recognize and discuss internal differences within the 
Chicano/a group, and to relate those differences to processes of migration, diaspora, 
transnationalism, and other forms of geographical displacement, as well as to their 
indigenous roots in the Americas; 


 Students will understand the role that activism and struggle have played in building a 
Chicano/a consciousness; 


 Students will be able to recognize the main elements of a Chicano/a aesthetics, as 
manifested in literature and language, as well as in cultural practices and rituals. 


 For upper-division courses, students will be able to produce research papers exploring 
topics salient to Chicano/a Studies. 
 


6. Timetable for Implementation 
  


Since the program does not require any additional resources, our goal is to begin offering 
the degree in Fall 2010, pending all necessary approvals. The program will be open to students in 
both junior and senior levels. 
 
7. Appendices 
 
 Rationale of proposed courses for Chicano/a studies; student letter of support. 
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Appendix A.  Rationale for Proposed Courses for Chicano/a Studies. 
 


Please find below the rationale for courses to be included in the Chicano/a Studies minor, if they 
are not explicitly titled as Chicano/a Studies courses. 
 
ANTH 110: Migration, Diaspora and Transnational Belonging:  Examines migration, and 
immigration using the Anthropological lens to understand topics such as Diaspora and 
transnational belonging as well as topics such as cultural citizenship.  Chicano’s complicated 
migration history, where the land was annexed by the United States changing their citizenship 
status, to the ever present push-pull dynamics of US and Mexico immigration is examined.   
 
ANTH 116: Indigenous Activism in the Americas:  Highlights the concept of indigenous 
rights and indigenous activism that was fundamentally part of the Chicano movement in the late 
1960’s and early 1970’s.  This connection to the indigenous peoples of Mexico pre-Spanish 
Conquest is a crucial part of the construction of the mestizo identity and expressions of 
indigeneity that Chicanos embrace both historically and currently. 
 
HIST 119: Topics in the History of Migration and Immigration: Discusses how historians 
understand the issues of migration and immigration and it’s impacts on Chicanos/as in the United 
States. 
 
HIST 123: Comparative Race and Ethnicity in the United States:  Approximately 1/3 
of the course material deals directly with Chicano/a-Latino/a topics.  Overall course theme 
involves racial formation in the U.S. in a comparative context and thus provides relevant 
theoretical and historical tools for understanding the formation of Chicano/a identity. 
 
LIT 111: Empire, the Postcolonial and Representation: Reading East and West:  This 
course uses texts by Chicana/o writers and scholars to understand issues of borders, migration, 
being “the other”, and other topics faced by Chicano’s in a transnational comparative context. 
 
LIT 150:  Topics in Hispanic Literature:  The Mexican Revolution  
 
LIT 162: Bilingualism and Borders in Hispanic Literatures:  Chicanos/as are one of the 
principle examples of issues of bilingualism and cultural hybridism as manifested in art and 
culture when contact occurs in borderland areas.  The issue of “the boarder” is a central theme 
throughout Chicana/o literature and film. 
 
LIT 169: US Latino Literature:  Examines literature from pre-Colonial to the present, and 
examines how socio-historical process effect the major Latino groups in a comparative context, 
and thus Chicana/o literature is compared to that of Puerto Ricans, Cubans, and Central-
Americans. 
 
SOC 110: Social Movements, Protest and Collective Action:  This course explicitly examines 
the Chicano movement of the late 1960’s and 1970’s as well as more contemporary movements 
that effect Chicano’s such as the Immigration Rights Movement, the Minuteman Movement 
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(anti-immigration), transnational social movements in border areas (such as El Paso and Ciudad 
Juarez), as well as its connection to identity movements more broadly. 
 
SOC 131: Urban Inequality:  This course specifically addresses the differences in Chicana/o 
poverty relative to African-Americans, and how issues such as race, ethnicity, nativity, and 
citizenship differentially impact Chicanos, as well as differences by region (i.e. Southwest vs. 
Midwest). 
 
SOC 180: Advanced Issues in Race and Ethnicity:  This course examines the multitudes of 
intersections between race and ethnicity in both US society and internationally.  An examination 
of how issues such as the construction whiteness/blackness, the role of environmental racism, 
disadvantage in institutional settings (i.e. politics, education), health outcomes, and other social 
phenomena are examined for Chicano’s as well as other racial and ethnic minorities.   
 
SPAN 180 Topics on Spanish Language and Culture:  Rotating topics on Hispanic 
culture/Spanish Language.  Past topic have included Hispanic Film, and Translation. Among the 
future topics that will be offered are the Mexican Corrido, and Varieties of Spanish in the USA . 
 





		DivCo to EVC RE ChicanoStudies Minor

		SSHA Memo to UGC re Chicano Studies Minor 042010.pdf

		Revised Proposal for a Minor in Chicano Studies 031610.pdf


































University of California SUMMARY
2008-09 Preliminary Allocations


BERKELEY DAVIS IRVINE LOS 
ANGELES MERCED RIVERSIDE SAN DIEGO SAN 


FRANCISCO
SANTA 


BARBARA SANTA CRUZ CAMPUS 
TOTAL


Block Allocations
Educational Fee Block 6,874,000$     6,811,000$     5,164,000$     8,711,000$     422,000$        3,530,000$     5,725,000$     2,888,000$     3,910,000$     3,078,000$     47,113,000$     
Administrative Savings Targets (5,295,000)$   (4,469,000)$   (2,789,000)$   (5,916,000)$   -$               (2,943,000)$   (3,835,000)$   (3,229,000)$   (2,046,000)$   (1,740,000)$   (32,262,000)$   


Enrollment Growth Marginal Cost Funding (one-time)
Merced Enrollment Growth 6,321,000$     6,321,000$       
PRIME Expansion 44,000$          312,000$        252,000$        467,000$        -$                -$                312,000$        286,000$        -$                -$                1,673,000$       
Additional Growth No allocation.
Provisions for Allocation (1,242,000)$   (1,104,000)$   (1,016,000)$   (1,392,000)$   -$                (642,000)$      (1,036,000)$   (142,000)$      (821,000)$      (599,000)$      (7,994,000)$      


Enrollment Growth Fee Revenue (one-time)
General Campus 790,000$        2,388,000$     3,221,000$     685,000$        2,446,000$     3,402,000$     2,160,000$     -$                1,413,000$     1,486,000$     17,991,000$     
Health Sciences 71,000$          109,000$        283,000$        390,000$        -$                -$                192,000$        42,000$          -$                -$                1,087,000$       


Faculty Recruitment (one-time) 1,900,000       2,150,000       2,150,000       1,900,000       500,000          1,400,000       1,950,000       350,000          1,200,000       1,000,000       14,500,000$     
Faculty Fellows Adjustments (32,000)$        (102,000)$      (38,000)$        (106,000)$      (9,000)$           (97,000)$        (38,000)$        -$                (467,000)$      (21,000)$        (910,000)$         


Lottery Funds 354,798$        1,124,177$     1,328,400$     750,869$        90,000$          909,554$        1,140,097$     38,851$          403,581$        858,653$        6,998,980$       


Maintenance of New Space 1,064,000$     1,588,000$     1,549,000$     101,000$        610,000$        1,422,000$     764,000$        1,584,000$     216,000$        1,084,000$     9,982,000$       


Nonresident Tuition 2,001,000$     639,000$        653,000$        1,625,000$     10,000$          214,000$        915,000$        -$                767,000$        419,000$        7,243,000$       
Silicon Valley Initiatives 1,100,000$     1,100,000$       
Merced Start-up (one-time) 10,000,000     10,000,000$     


Financial Aid
Temporary Surcharge (one-time)


Undergraduate (24,250)$        7,893$            11,282$          (6,268)$           1,280$            23,186$          38,076$          (1,671)$           6,404$            19,368$          75,300$            
Graduate 23,246$          19,625$          20,904$          28,134$          1,464$            9,065$            19,452$          8,262$            9,825$            5,996$            145,973$          


University Student Aid Program - Undergraduate
State Specific - Permanent 5,185$            4,870$            4,634$            6,678$            629$               4,203$            5,106$            (39,316)$        4,280$            3,731$            -$                  
Ed Fee Increase - Permanent 371,561$        2,951,766$     3,329,165$     2,699,010$     529,042$        4,046,222$     5,742,733$     (108,273)$      2,863,720$     3,495,562$     25,920,508$     
Enr Growth - Temporary 1,168,469$     1,096,845$     1,050,068$     1,510,566$     144,930$        945,717$        1,149,473$     -$                971,910$        839,109$        8,877,087$       


University Student Aid Program - Graduate
Ed Fee Increase - Permanent 1,636,694$     1,262,185$     1,309,932$     1,783,460$     253,378$        803,801$        1,319,145$     573,881$        705,507$        610,387$        10,258,370$     
Enr Growth - Temporary 1,047,326$     714,736$        546,320$        1,194,296$     21,816$          276,613$        589,939$        330,773$        348,947$        190,225$        5,260,991$       
UG Loan - Temporary 579,675$        230,257$        191,654$        562,339$        8,839$            101,263$        205,288$        276,152$        139,548$        74,535$          2,369,550$       


Prelim Allocations 2008-09 Calculations.xls,summary







UNIVERSITY OF CALIFORNIA


Comments


I.


A. Workload:   2008-09 Budgeted 
Enrollment in General Funds


$6,321,000 The Governor’s Budget includes funds for an additional 5,000 FTE 
students, including expansion of medicine programs, but the proposed 
budget balancing reduction effectively eliminated these funds.  As a 
result, budgeted enrollment targets will remain at 2007-08 levels and no 
additional faculty positions should be permanently budgeted.  For    
2008-09, we are making one-time budget reductions based on budgeted 
general campus and health sciences enrollments in order to provide 
funding for planned enrollment growth at UC Merced and to continue 
the ongoing expansion of the PRograms In Medical Education 
(PRIME).  This adjustment is shown under Provisions for Allocation.  
Campuses will self-fund other enrollment growth on a one-time basis.  


B. Educational Fee Equivalent General 
Funds 


$2,446,000 Fee revenue generated from planned enrollment growth during fall, 
winter, and spring terms is being allocated as general funds in lieu of 
Educational Fee on a one-time basis.  The amount allocated is based on 
2008-09 fee levels, less funding for financial aid.  These amounts will 
be adjusted to reflect actual revenue at mid-year and again at year-end.  
The financial aid offset is equal to 33 percent of the total additional 
Registration Fee and Educational Fee income for undergraduates and 
professional school students and 50 percent of the combined additional 
fees for academic graduate students.  This allocation reflects enrollment 
growth only.  Summer fee revenues are retained by the campus, and are 
therefore not included in this allocation.  


Program Description Changes Changes


GENERAL CAMPUS 
INSTRUCTION


PRELIMINARY ALLOCATIONS:  2008-09 GOVERNOR'S BUDGET AND UC BUDGET PLAN


Summary of Changes:  General Fund/Fee Income
MERCED


Permanent Temporary


Merced
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Vice President for Budget
June 2008







UNIVERSITY OF CALIFORNIA


CommentsProgram Description Changes Changes
Permanent Temporary


C. Faculty Hiring Incentive Program     
General Funds


2003-04 Withdrawal $0


2003-04 Return $0


In 2008-09, the five-year funding provided for new hires in 2003-04 
will expire.  Therefore, we are withdrawing positions and funding for 
those hires and restoring funding to campuses that contributed the 
original positions and compensation funds (at a cost-adjusted rate of 
$74,000 per position).


Positions Withdrawn:    0.00
Positions Returned:       0.00


2008-09 Withdrawal -$9,000 In addition, we are withdrawing and setting aside positions and funding 
(at a rate of $75,770 per position, based on total general campus 
budgeted enrollment) to continue the program in 2008-09.  As in past 
years, faculty positions set aside for campuses that hire President's 
Postdoctoral Fellows will be distributed in the final allocation.  These 
positions are allocated for five years, after which the positions will 
revert to the campuses from which they were withdrawn. 


Positions Withdrawn:    0.12


In 2003-04, the University initiated a Faculty Hiring Incentive program 
designed to promote hiring of current or former Presidential 
Postdoctoral Fellows (PPFP) into permanent faculty positions.  Faculty 
positions and associated salary and benefit funds have been withdrawn 
through reductions in enrollment growth funding and campuses that 
have made hires from the PPFP pool have received salary and benefit 
funding for five years.


Merced
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UNIVERSITY OF CALIFORNIA


CommentsProgram Description Changes Changes
Permanent Temporary


D. Faculty Recruitment and Retention


Other Sources (69666) $500,000 4)


E. Lottery Fund Allocation                 
(18086)


$90,000 5) To help campuses address constrained instructional budgets, at this 
time we are allocating $7 million in Lottery Funds to campuses on a 
permanent basis.  Allocations are being made to provide the same 
amount of funding per student across all campuses, based on 2007-08 
budgeted enrollments.  The Lottery Act states “that all funds allocated 
from the California State Lottery Education Fund shall be used 
exclusively for the education of pupils and students and no funds shall 
be spent for acquisition of real property, construction of facilities, 
financing of research, or any other non-instructional purpose.”  
Campuses should use these funds accordingly.


TOTAL GENERAL CAMPUS 
INSTRUCTION


$81,000 $9,267,000


II.


Workload (new space)                       
General Funds


$610,000 The University's budget plan for 2008-09 includes $9.7 million in 
funding under the Compact to support basic maintenance of new space 
placed in service during 2008-09 for core instruction and research, and 
the California Institutes for Science and Innovation.  This allocation is 
being funded through a redirection of savings from UCOP 
restructuring.  


An allocation providing temporary funds to help recruit and retain 
faculty.  Temporary allocations of faculty recruitment and retention 
funds, which have been provided to help address significant enrollment 
growth over this decade, will be eliminated after 2009-10.


OPERATION AND MAINTENANCE 
OF PLANT
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UNIVERSITY OF CALIFORNIA


CommentsProgram Description Changes Changes
Permanent Temporary


III.


A. $60 Temporary Surcharge Increase 
in Educational Fee                            


Undergraduate $1,280 3)


Graduate $1,464 3)


B. University Student Aid Program 
Undergraduate aid based on the 
Education Financing Model


State Specific (18033) $629 2)


Educational Fee / Growth $144,930 3)


Educational Fee / Fee Increase $529,042 3)


STUDENT FINANCIAL AID


Funding for the undergraduate University Student Aid Program 
(USAP) includes 33 percent of the increase in student fee income 
associated with budgeted undergraduate enrollment growth during the 
academic year.  A portion of the new undergraduate fee revenue will be 
used to provide grant assistance for needy middle-income students from 
families with income under $100,000 to help cover half of the student 
fee increases.  Undergraduate USAP funds are to be awarded according 
to the principles of the Educational Finance Model (EFM).


The $60 temporary surcharge for 2008-09 will be assessed to all UC 
students.  The July 21, 2005 Regents’ action provided that an amount 
equivalent to at least 25 percent of the revenue generated from the 
temporary surcharge be set aside for financial aid.  For 2008-09, the 
amount set aside for financial aid will be 33 percent for undergraduates 
and professional degree students and 50 percent for graduate academic 
students.  It is The Regents’ intent that the financial aid generated from 
the temporary surcharge help mitigate the impact of the surcharge for 
needy students.  Therefore, financial aid funds are being allocated on a 
temporary basis to the campuses for 2008-09 through the University 
Student Aid Programs (USAP).  Campuses are encouraged to provide 
more financial aid if possible.  


Merced
Page 4


Vice President for Budget
June 2008







UNIVERSITY OF CALIFORNIA


CommentsProgram Description Changes Changes
Permanent Temporary


C. University Student Aid Program 
Graduate and Professional aid
Educational Fee / Loan $8,839 3)


Educational Fee / Growth $21,816 3)


Educational Fee / Fee Increase $253,378 3)


TOTAL STUDENT FINANCIAL 
AID


$783,049 $178,329


Funding for graduate need-based aid (graduate USAP) includes 50 
percent of the increase in student fee income associated with fee 
increases and budgeted enrollment growth in graduate academic 
students and includes 33 percent of the increase in student fee income 
associated with fee increases and budgeted enrollment growth in 
professional school students during the academic year.  The University 
will use a portion of new graduate fee revenue to implement the second 
installment of a phased program to restore $5.4 million in 
undergraduate financial aid funds which had previously been diverted 
to graduate financial aid in 2003-04.  As a result, $2.4 million (the 
difference between the original $5.4 million and the $1.05 million, 
$797,000, and $1.18 million shifted in 2005-06, 2007-08 and 2008-09, 
respectively) will be allocated on a temporary basis for graduate 
students.  In addition to need-based aid, campuses may use designated 
portions of the graduate USAP allocation for TA fee remissions, RA 
fee remissions, and non-need-based fellowships.
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UNIVERSITY OF CALIFORNIA


CommentsProgram Description Changes Changes
Permanent Temporary


IV.


A. Inflation Adjustment for General 
Fund & Educational Fee Funded 
Programs                               
General Funds (19900)


$422,000 In a normal year, we would provide a single inflation adjustment for 
salary, benefit, and non-salary cost increases based on new State 
funding included in the 2008-09 Governor’s Budget as well as 
projected new UC General Funds and revenue from student fee 
increases.  This year, with no new State funds in the Governor’s 
proposal and since most federal indirect cost recovery funding and all 
nonresident tuition will stay on the campuses, the inflation block 
adjustment consists only of the funds generated from increases in the 
Educational Fee, less funding set aside for return-to-aid.  While 
insufficient to cover even mandatory price increases, this allocation is 
intended to help campuses address rising costs of health benefits, 
continuation costs of salary increases provided October 1, 2007, and 
academic merit increases.  Campuses will need to supplement these 
funds with other sources of new revenue and through redirection of 
savings from program reductions and new efficiencies.


Consistent with Vice President Hershman's letter of December 14, 
2000, this allocation does not include an inflation adjustment for the 
UC General Funds derived from Federal Overhead that are returned to 
the campus (94 percent).  


PROVISIONS FOR ALLOCATION
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UNIVERSITY OF CALIFORNIA


CommentsProgram Description Changes Changes
Permanent Temporary


B. Non-Resident Tuition Campus 
Increment Adjustment                  
(19942)


$10,000 1) As described in Executive Vice President Lapp’s letter dated February 
11, 2008, beginning in 2007-08, campuses should now budget 
nonresident tuition separately from General Funds.  Revised NRT 
budgeting and accounting procedures will be issued separately.  At 
their May meeting, The Regents approved a 5% increase in nonresident 
tuition for undergraduate students.  Allocations reflect the amount of 
new revenue each campus will generate due to the tuition increase if 
budgeted nonresident enrollment targets are achieved.  Campuses will 
be responsible for covering any shortfalls in nonresident tuition 
revenue.  


C. Administrative Budget Reduction 
Targets in State General Funds


The Governor’s January proposal included an expectation that 
administrative budgets would be reduced by a total of $32.2 million.  
To achieve this goal, we are providing each campus with a target 
reduction based on their general fund institutional support budgets.  
Campuses will be given broad flexibility in targeting this reduction 
among administrative activities; however, campuses should not include 
the following for purposes of this cut: faculty, teaching assistants, 
utilities, and financial aid.  Campuses will be expected to provide 
information about how administrative budget reduction targets will be 
achieved.  Reporting requirements will be forthcoming.  Your campus 
target reduction amount is $0.  The Merced campus is excluded 
from these administrative reductions at this time.


D. Faculty Start-up Temporary 
Funding (18057)


$10,000,000 2) The budget provides $10 million in one-time funding for start-up costs 
associated with the University's effort to recruit faculty for the recently 
opened Merced Campus.  This is a $4 million reduction in one-time 
funding from the 2007-08 budget.


$432,000 $10,000,000TOTAL PROVISIONS FOR 
ALLOCATIONS
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UNIVERSITY OF CALIFORNIA


CommentsProgram Description Changes Changes
Permanent Temporary


TOTAL CHANGE--MERCED $1,906,049 $19,445,329


State General Funds $1,023,000 $8,767,000
NRT Funds (19942) $10,000 1) $0 1)


State Specific Funds (18033) $629 2) $0 2)


State Specific Funds (18057) $0 2) $10,000,000 2)


Educational Fee (20095) $782,420 3) $178,329 3)


Other Sources (69666) $0 4) $500,000 4)


Lottery Fund (18086) $90,000 5) $0 5)
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University of California
2008-09 Allocations - Mid-year Permanent Reduction


BERKELEY DAVIS IRVINE LOS 
ANGELES MERCED RIVERSIDE SAN DIEGO SAN 


FRANCISCO
SANTA 


BARBARA SANTA CRUZ ANR MRUs UCOP TOTAL


July 2008 General Funds 643,527,770   597,905,841   430,644,113   793,677,015   36,285,563     293,276,534   512,185,748   264,632,406   311,680,477   244,574,836   64,723,975        50,055,443       96,582,716      4,339,752,437   
Less 19933 (5,639,000)$    (11,210,000)$  (7,806,000)$    (14,787,370)$  (389,000)$       (3,149,000)$    (17,305,000)$  (22,768,000)$  (1,809,000)$    (3,071,000)$    -$                   -$                  -$                 (87,933,370)$     
Less NRT (69,084,000)$  (24,590,000)$  (24,475,000)$  (58,955,000)$  (492,000)$       (10,530,000)$  (32,093,000)$  (2,374,000)$    (23,333,000)$  (11,317,000)$  -$                   -$                  -$                 (257,243,000)$   
Less SAPEP (2,708,374)$    (1,914,021)$    (1,835,383)$    (1,898,412)$    (1,629,181)$    (1,182,343)$    (1,360,010)$    (606,778)$       (1,536,246)$    (4,544,025)$    (10,998,709)$   (30,213,482)$     
  Net General Funds 566,096,396$ 560,191,820$ 396,527,730$ 718,036,233$ 33,775,382$   278,415,191$ 461,427,738$ 238,883,628$ 285,002,231$ 225,642,811$ 64,723,975$      50,055,443$     85,584,007$    3,964,362,585$ 
Distribution 14.3% 14.1% 10.0% 18.1% 0.9% 7.0% 11.6% 6.0% 7.2% 5.7% 1.6% 1.3% 2.2% 100.0%
Distribution, excluding Merced 14.4% 14.3% 10.1% 18.3% 7.1% 11.7% 6.1% 7.3% 5.7% 1.6% 1.3% 2.2% 100.0%


One-time Reduction (4,760,000)$    (4,711,000)$    (3,334,000)$    (6,038,000)$    -$                (2,341,000)$    (3,880,000)$    (2,009,000)$    (2,397,000)$    (1,897,000)$    (544,000)$          (421,000)$         (719,000)$        (33,051,000)$     
(October 2008)


Permanent Reduction (9,433,000)$    (9,335,000)$    (6,608,000)$    (11,965,000)$  -$                (4,639,000)$    (7,689,000)$    (3,981,000)$    (4,749,000)$    (3,760,000)$    (1,079,000)$       (834,000)$         (1,425,000)$     (65,497,000)$     


PostFinal Allocations 2008-09 Calculations-midyearcut.xls,budget reduction















































UNIVERSITY OF CALIFORNIA


Comments


I.


A. Workload: Budgeted Enrollment in 
General Funds
2008-09 $6,321,000
2009-10 $6,096,000


B. Educational Fee Equivalent General 
Funds 


$4,407,000 Fee revenue generated from projected Fall/Winter/Spring enrollment in 
excess of 2007-08 budgeted enrollment is being allocated as general 
funds in lieu of Educational Fee on a one-time basis.  The enrollment 
level used is based on the 2008-09 space planning enrollments plus 
approximately half of the remaining projected enrollment above the 
2008-09 space planning enrollment.  The amount allocated is based on 
expected 2009-10 fee levels, less funding for financial aid.  These 
amounts will be adjusted to reflect actual revenue at mid-year and again 
at year-end.  


Program Description Changes Changes


GENERAL CAMPUS 
INSTRUCTION


The Special Session Budget includes no funding for enrollment growth.  
Budgeted enrollment targets will remain at 2007-08 levels and no 
additional faculty positions should be permanently budgeted.  As 
occurred in 2008-09, campuses are being assigned one-time budget 
reductions based on budgeted general campus and health sciences 
enrollments in order to provide funding for planned enrollment growth 
that occurred during 2008-09 at UC Merced in 2008-09 and in the 
PRograms In Medical Education (PRIME).  This adjustment is shown 
under Provisions for Allocation.  Planned growth at Merced in 2009-10 
will be funded from savings resulting from the restructuring of UCOP; 
other campuses will need to absorb the costs of unfunded enrollments 
until over-enrollment can be reduced and/or funding is provided by the 
State.


PRELIMINARY ALLOCATIONS:  2009-10 GOVERNOR'S BUDGET AND UC BUDGET PLAN


Summary of Changes:  General Fund/Fee Income
MERCED


Permanent Temporary


Merced
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Vice President Budget and Capital Resources
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UNIVERSITY OF CALIFORNIA


CommentsProgram Description Changes Changes
Permanent Temporary


The financial aid offset is equal to 33 percent of the total additional 
Registration Fee and Educational Fee income for undergraduates and 
professional school students and 50 percent of the combined additional 
fees for academic graduate students.  This allocation reflects enrollment-
related fee revenue only.  Summer fee revenues are retained by the 
campus, and are therefore not included in this allocation.  


C. Faculty Hiring Incentive Program     
General Funds


2004-05 Withdrawal -$106,000


2004-05 Return $0


In 2009-10, the five-year funding provided for new hires in 2004-05 
will expire.  Therefore, we are withdrawing positions and funding for 
those hires and restoring funding to campuses that contributed the 
original positions and compensation funds (at a cost-adjusted rate of 
$74,000 per position).


Positions Withdrawn:    1.40
Positions Returned:      0.00


2009-10 Withdrawal -$8,000 In addition, we are withdrawing and setting aside positions and funding 
(at a rate of $75,770 per position, based on total general campus 
budgeted enrollment) to continue the program in 2009-10.  As in past 
years, faculty positions set aside for campuses that hire President's 
Postdoctoral Fellows will be distributed in the final allocation.  These 
positions are allocated for five years, after which the positions will 
revert to the campuses from which they were withdrawn. 


Positions Withdrawn:    0.10


In 2003-04, the University initiated a Faculty Hiring Incentive program 
designed to promote hiring of current or former Presidential 
Postdoctoral Fellows (PPFP) into permanent faculty positions.  Faculty 
positions and associated salary and benefit funds have been withdrawn 
through reductions in enrollment growth funding and campuses that 
have made hires from the PPFP pool have received salary and benefit 
funding for five years.
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UNIVERSITY OF CALIFORNIA


CommentsProgram Description Changes Changes
Permanent Temporary


D. Faculty Recruitment and Retention
Other Sources (69666) $550,000 5)


TOTAL GENERAL CAMPUS 
INSTRUCTION


$5,982,000 $11,278,000


II.


A. $60 Temporary Surcharge Increase 
in Educational Fee                            


Undergraduate $59,000 3)


Graduate $5,874 3)


B. University Student Aid Program 
Undergraduate aid based on the 
Education Financing Model


Educational Fee / Over-enrollment $343,000 3)


Educational Fee / Fee Increase $1,167,247 3)


Educational Fund (05397) $57,000 4)


An allocation providing temporary funds to help recruit and retain 
faculty.  Temporary allocations of faculty recruitment and retention 
funds, which have been provided to help address significant enrollment 
growth over this decade, will be eliminated after 2009-10.


STUDENT FINANCIAL AID


Funding for the undergraduate University Student Aid Program 
(USAP) includes 33 percent of the increase in student fee income 
associated with budgeted undergraduate enrollment growth during the 
academic year.  A portion of the new undergraduate fee revenue will be 
used to provide grant assistance for needy middle-income students from 
families with income under $100,000 to help cover half of the student 
fee increases.  For 2009-10, the amount allocated for undergraduate 
student financial support is being augmented by $3.1 million to fund 
the Blue and Gold Opportunity Plan, which the Regents approved in 
February.  Undergraduate USAP funds are to be awarded according to 
the principles of the Educational Finance Model (EFM).


The $60 temporary surcharge for 2009-10 will be assessed to all UC 
students.  For 2009-10, the amount set aside for financial aid will be 33 
percent for undergraduates and professional degree students and 50 
percent for graduate academic students.  It is The Regents’ intent that 
the financial aid generated from the temporary surcharge help mitigate 
the impact of the surcharge for needy students.  Therefore, financial aid 
funds are being allocated on a temporary basis to the campuses for 
2009-10 through the University Student Aid Programs (USAP).  
Campuses are encouraged to provide more financial aid if possible.  
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UNIVERSITY OF CALIFORNIA


CommentsProgram Description Changes Changes
Permanent Temporary


C. University Student Aid Program 
Graduate and Professional aid
Educational Fee / Loan $5,388 3)


Educational Fee / Over-enrollment $10,810 3)


Educational Fee / Fee Increase $293,139 3)


TOTAL STUDENT FINANCIAL 
AID


$1,460,386 $481,072


III.


A. Inflation Adjustment for General 
Fund & Educational Fee Funded 
Programs                               
General Funds (19900)


$967,000 In a normal year, we would provide a single inflation adjustment for 
salary, benefit, and non-salary cost increases based on new State 
funding included in the Governor’s Budget as well as projected new 
UC General Funds and revenue from student fee increases.  This year, 
with no new State funds in the Governor’s proposal, the block 
adjustment consists only of the increase in State funding for annuitant 
health benefit costs and the funds generated from increases in the 
Educational Fee, less funding set aside for return-to-aid.  


Funding for graduate need-based aid (graduate USAP) includes 50 
percent of the increase in student fee income associated with fee 
increases and budgeted enrollment growth in graduate academic 
students and includes 33 percent of the increase in student fee income 
associated with fee increases and budgeted enrollment growth in 
professional school students during the academic year.  A portion of 
new graduate academic fee revenue is being allocated to implement the 
fourth installment of a five-year, phased program to restore $5.4 million 
in undergraduate fee revenue that was temporarily budgeted for 
graduate student support in 2003-04.  Of the original loan amount, $XX 
has been restored to the undergraduate program and $XX million will 
continue to be loaned to the graduate program during 2009-10.  In 
addition to need-based aid, campuses may use designated portions of 
the graduate USAP allocation for TA fee remissions, RA fee 
remissions, and non-need-based fellowships.


PROVISIONS FOR ALLOCATION
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UNIVERSITY OF CALIFORNIA


CommentsProgram Description Changes Changes
Permanent Temporary


B. Nonresident Tuition Campus 
Increment Adjustment                  
(19942)


$20,000 1) At their May meeting, The Regents approved a 10% increase in 
nonresident tuition for undergraduate students.  Allocations reflect the 
amount of new revenue each campus will generate due to the tuition 
increase if budgeted nonresident enrollment targets are achieved.  
Campuses will be responsible for covering any shortfalls in nonresident 
tuition revenue.  


C. Education Abroad Savings - 
General Funds


$35,000 As a result of changes to the Education Abroad Program budget, a total 
of $4.84 million in General Funds is being returned to the campuses on 
a permanent basis, based on recent levels of fundng for campus EAP 
offices and enrollment in the program.  Campuses should determine 
appropriate levels of support for campus efforts to support study abroad 
and may use this redirected funding to address campus priorities.


D. Undesignated Budget Reduction 
$50M - General Funds


$0 The Governor's vetoes of the Special Session Budget Act included a 
$50 million one-time reduction that was initially considered for 
restoration if the State were to receive at least $10 billion of federal 
stimulus funding.  This threshold has not been achieved and this 
reduction is being allocated on a one-time basis.


E. Undesignated Budget Reduction 
$255M - General Funds


$0 The Governor's vetoes of the Special Session Budget Act included a 
$255 million one-time reduction.  Prior to the May revision, this 
amount was to be offset by federal funds the State will receive as part 
of the Federal American Recovery and Reinvestment Act (ARRA).  
The State funding reductions for 2008-09 proposed in the May Revise 
now exceed the proposed amount of federal stimulus funding for UC 
and therefore the reduction is not expected to be offset at this time.  
This reduction is being distributed on a one-time basis.
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UNIVERSITY OF CALIFORNIA


CommentsProgram Description Changes Changes
Permanent Temporary


F. Undesignated Budget Reduction 
$81.3M - General Funds


$0 In his May Revise proposals announced on May 14, 2009, the Governor 
proposed a $50 million permanent unallocated reduction for UC as well 
as the elimination of student academic preparation programs, totaling 
$31.3 million for UC.  These reductions are both being dsitributed as 
undesignated allocations at this time.


G. Undesignated Budget Reduction 
$167.5M - General Funds


$0 On May 26, 2009, the Governor proposed a further two-year $167.5 
million reduction for UC.  This reduction is being allocated on a 
permanent basis and will be reversed if funds are restored in the 2011-
12 budget.


H. Undesignated Budget Reduction  
Enrollment - General Funds


$0 As mentioned earlier, campuses will provide one-time resources to fund 
enrollment growth that occurred in 2008-09 at the Merced campus and 
in PRIME.


I. Faculty Start-up Temporary 
Funding (18055)


$5,000,000 2) The budget provides $5 million in one-time funding for start-up costs 
associated with the University's effort to recruit faculty for the recently 
opened Merced Campus.  This is a $5 million reduction in one-time 
funding from the 2008-09 budget.


$1,022,000 $5,000,000


TOTAL CHANGE--MERCED $8,464,386 $16,759,072


State General Funds $6,984,000 $10,728,000
NRT Funds (19942) $20,000 1) $0 1)


State Specific Funds (18055) $0 2) $5,000,000 2)


Educational Fee (20095) $1,460,386 3) $424,072 3)


Educational Fund (05397) $0 4) $57,000 4)


Other Sources (69666) $0 5) $550,000 5)


TOTAL PROVISIONS FOR 
ALLOCATIONS


Merced
Page 6


Vice President Budget and Capital Resources
June 2009







University of California SUMMARY
2009-10 Preliminary Allocations


BERKELEY DAVIS IRVINE LOS ANGELES MERCED RIVERSIDE SAN DIEGO SAN 
FRANCISCO


SANTA 
BARBARA SANTA CRUZ CAMPUS 


TOTAL ANR MRUs UCOP UN- 
ALLOCATED SYSTEM TOTAL


INSTRUCTION - General Campus
Enrollment Growth (2009-10 cohort) 6,096,000$      6,096,000$        (6,096,000)$  -$                    
Enrollment Growth (2008-09 cohort, one-time) 6,321,000$      6,321,000$        6,321,000$         
General Funds in Lieu of Ed Fee (summer shift) 2,032,000$      -$                -$                945,000$         -$                -$                -$                -$                -$                -$                2,977,000$        2,977,000$         
General Funds in Lieu of Ed Fee (one-time) 6,084,000$      3,426,000$      2,576,000$      3,272,000$      4,407,000$      4,344,000$      3,528,000$      -$                2,136,000$      2,310,000$      32,083,000$      32,083,000$       
Faculty Recruitment (one-time) 1,950,000$      2,100,000$      2,100,000$      1,950,000$      550,000$         1,450,000$      1,900,000$      400,000$         1,150,000$      950,000$         14,500,000$      14,500,000$       
Faculty Hiring Incentive Adjustments (33,000)$         (134,000)$       (141,000)$       (140,000)$       (114,000)$       (51,000)$         (36,000)$         -$                (22,000)$         (95,000)$         (766,000)$          (766,000)$           


-$                    
INSTRUCTION - Health Sciences -$                    
PRIME Enrollment (2008-09 cohort, one-time) 44,000$           312,000$         252,000$         363,000$         -$                104,000$         312,000$         286,000$         -$                -$                1,673,000$        1,673,000$         
General Funds in Lieu of Ed Fee (one-time) 76,000$           122,000$         310,000$         414,000$         -$                17,000$           212,000$         47,000$           -$                -$                1,198,000$        1,198,000$         


RESEARCH
Welfare Policy Research Project -$                -$                -$                -$                -$                -$                -$                -$                -$                -$                -$                   -$              (146,000)$     -$              -$                (146,000)$           
Earthquake Engineering Research (91,000)$         -$                -$                -$                -$                -$                -$                -$                -$                -$                (91,000)$            -$              -$              -$              -$                (91,000)$             
Viticulture and Enology Research -$                -$                -$                -$                -$                -$                -$                -$                -$                -$                -$                   (74,000)$       -$              -$              -$                (74,000)$             
Substance Abuse Research (one-time1) -$                -$                -$                -$                -$                -$                -$                13,770,000$    -$                -$                13,770,000$      -$              -$              -$              (17,190,000)$  (3,420,000)$        
Lupus Research -$                -$                -$                -$                -$                -$                -$                (146,000)$       -$                -$                (146,000)$          -$              -$              -$              -$                (146,000)$           
Spinal Cord Injury Research -$                -$                (293,000)$       -$                -$                -$                -$                -$                -$                -$                (293,000)$          -$              -$              -$              -$                (293,000)$           
MIND Institute -$                (731,000)$       -$                -$                -$                -$                -$                -$                -$                -$                (731,000)$          -$              -$              -$              -$                (731,000)$           


PUBLIC SERVICE
COSMOS -$                (35,000)$         (35,000)$         -$                -$                -$                (35,000)$         -$                -$                (35,000)$         (140,000)$          -$              -$              (70,800)$       -$                (210,800)$           


FINANCIAL AID
University Student Aid Program - Undergraduate


State Specific - Permanent -$                -$                -$                -$                -$                -$                -$                -$                -$                23,500$           23,500$             (23,500)$       -$                    
Educational Fee - Permanent 3,715,052$      4,921,619$      4,073,519$      3,162,425$      1,167,247$      4,850,298$      7,048,636$      -$                2,748,541$      4,570,219$      36,257,556$      36,257,556$       
Educational Fee - Temporary 2,415,000$      2,315,000$      2,230,000$      2,968,000$      343,000$         2,072,000$      2,510,000$      -$                1,930,000$      1,824,000$      18,607,000$      18,607,000$       
Kashmiri Surcharge - Temporary 414,000$         397,000$         382,000$         508,000$         59,000$           355,000$         430,000$         -$                330,000$         312,000$         3,187,000$        4,614,000$         
Blue and Gold Opportunity Plan - Temporary 409,000$         398,000$         374,000$         514,000$         57,000$           349,000$         435,000$         -$                336,000$         312,000$         3,184,000$        3,184,000$         


University Student Aid Program - Graduate
Educational Fee - Permanent 3,323,631$      1,240,234$      1,022,262$      3,091,706$      293,139$         1,088,256$      1,305,934$      833,267$         1,127,318$      667,753$         13,993,500$      13,993,500$       
Educational Fee - Temporary 436,353$         285,020$         209,102$         498,547$         10,810$           115,486$         231,224$         137,256$         143,290$         74,912$           2,142,000$        2,142,000$         
Kashmiri Surcharge - Temporary 237,122$         154,885$         113,630$         270,919$         5,874$             62,757$           125,651$         74,587$           77,866$           40,709$           1,164,000$        1,545,570$         
Loan - Temporary 294,169$         112,926$         90,215$           285,615$         5,388$             51,995$           98,956$           138,937$         70,474$           36,100$           1,184,775$        1,184,775$         


PROVISIONS FOR ALLOCATION
New Revenue Allocation 12,168,000$    12,078,000$    9,285,000$      15,454,000$    967,000$         6,366,000$      10,387,000$    5,165,000$      6,983,000$      5,509,000$      84,362,000$      1,412,000$   1,045,000$   1,881,000$   88,700,000$       
Undesignated Reducations


Governor's Veto of $50 million (one-time) (7,186,000)$    (7,125,000)$    (5,049,000)$    (9,121,000)$    -$                (3,545,000)$    (5,877,000)$    (3,040,000)$    (3,629,000)$    (2,875,000)$    (47,447,000)$     (831,000)$     (614,000)$     (1,108,000)$  (50,000,000)$      
Governor's Veto of $255 million (one-time) (36,650,000)$  (36,337,000)$  (25,750,000)$  (46,515,000)$  -$                (18,082,000)$  (29,971,000)$  (15,502,000)$  (18,510,000)$  (14,662,000)$  (241,979,000)$   (4,238,000)$  (3,133,000)$  (5,650,000)$  (255,000,000)$    
May Revise - $81.3 million (permanent) (11,685,000)$  (11,585,000)$  (8,210,000)$    (14,830,000)$  -$                (5,765,000)$    (9,555,000)$    (4,943,000)$    (5,901,000)$    (4,675,000)$    (77,149,000)$     (1,351,000)$  (999,000)$     (1,801,000)$  (81,300,000)$      
Two-year Cut - $167.5 million (permanent) (24,074,000)$  (23,868,000)$  (16,914,000)$  (30,554,000)$  -$                (11,878,000)$  (19,687,000)$  (10,183,000)$  (12,158,000)$  (9,631,000)$    (158,947,000)$   (2,784,000)$  (2,058,000)$  (3,711,000)$  (167,500,000)$    
Enrollment Funding (one-time) (1,242,000)$    (1,104,000)$    (1,016,000)$    (1,392,000)$    (642,000)$       (1,036,000)$    (142,000)$       (821,000)$       (599,000)$       (7,994,000)$       (7,994,000)$        


Education Abroad Savings 828,000$         417,000$         512,000$         642,000$         35,000$           277,000$         663,000$         -$                900,000$         566,000$         4,840,000$        (4,840,000)$  -$                    
Nonresident Tuition 4,200,000$      1,340,000$      1,370,000$      3,410,000$      20,000$           450,000$         1,920,000$      -$                1,610,000$      880,000$         15,200,000$      15,200,000$       
Merced Start-up (one-time) 5,000,000        5,000,000$        5,000,000$         


1 20% budget reduction is permanent; allocation to campus is one-time.
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University of California BLOCK ALLOCATIONS
2009-10 Preliminary Allocations


BERKELEY DAVIS IRVINE LOS ANGELES MERCED RIVERSIDE SAN DIEGO SAN 
FRANCISCO


SANTA 
BARBARA SANTA CRUZ ANR MRUs UCOP UNALLOCATED TOTAL


Mar 2009 Core Funds-Budgeted (a)
General Funds 632,431,912$ 588,646,841$ 424,318,113$ 779,795,463$  36,487,563$   288,637,534$ 504,572,748$ 261,150,406$ 306,931,477$ 240,966,836$ 64,241,975$      47,433,995$     96,756,171$     (771,325,034)$   3,501,046,000$   
Registration Fee 28,685,400$   21,370,349$   21,217,303$   27,530,011$    2,332,800$     15,458,436$   21,819,001$   2,160,000$     14,741,526$   13,314,672$   -$                   -$                  -$                  -$                    168,629,498$      
Educational Fee 63,284,411$   50,288,476$   44,976,661$   73,049,346$    5,724,194$     36,117,661$   49,984,926$   5,782,753$     40,387,034$   31,120,585$   -$                   -$                  11,617,071$     848,544,171$     1,260,877,289$   
Professional School Fees 29,768,245$   23,388,861$   8,384,076$     50,357,340$    -$                2,948,303$     11,821,145$   22,805,796$   -$                -$                -$                   -$                  -$                  -$                    149,473,766$      
State Specific Funds
  Cal ISI 1,680,000$     -$                360,000$        600,000$         -$                -$                840,000$        660,000$        600,000$        10,000$           -$                   -$                  -$                  -$                    4,750,000$          
  Student Financial Aid 8,416,890$     6,372,306$     5,855,366$     10,184,411$    366,255$        4,905,145$     5,856,110$     546,516$        5,095,839$     4,576,662$     -$                   -$                  23,500$            -$                    52,199,000$        
  AIDS Research -$                -$                -$                -$                 -$                -$                -$                -$                -$                -$                -$                   -$                  9,214,000$       -$                    9,214,000$          
  Drew Medical Program -$                -$                -$                8,738,000$      -$                -$                -$                -$                -$                -$                -$                   -$                  -$                  -$                    8,738,000$          
  Loan Repayments -$                -$                -$                -$                 -$                -$                -$                -$                -$                -$                -$                   -$                  -$                  5,105,000$         5,105,000$          
  Lease Purchase Payments -$                -$                -$                -$                 -$                -$                -$                -$                -$                -$                -$                   -$                  -$                  158,312,000$     158,312,000$      
  Subject Matter Projects -$                -$                -$                -$                 -$                -$                -$                -$                -$                -$                -$                   -$                  5,000,000$       -$                    5,000,000$          
  UC Merced -$                -$                -$                -$                 10,000,000$   -$                -$                -$                -$                -$                -$                   -$                  -$                  10,000,000$       20,000,000$        
  San Diego Supercomputer -$                -$                -$                -$                 -$                -$                3,240,000$     -$                -$                -$                -$                   -$                  -$                  -$                    3,240,000$          
  Subtotal - State Specific  $   10,096,890  $     6,372,306  $     6,215,366  $    19,522,411  $   10,366,255  $     4,905,145  $     9,936,110  $     1,206,516  $     5,695,839  $     4,586,662 -$                   -$                   $    14,237,500  $    173,417,000 266,558,000$      
Subtotal - Core Funds  $ 764,266,858  $ 690,066,833  $ 505,111,519  $  950,254,571  $   54,910,812  $ 348,067,079  $ 598,133,930  $ 293,105,471  $ 367,755,876  $ 289,988,755  $      64,241,975  $     47,433,995  $  122,610,742  $    250,636,137  $  5,346,584,553 


Adjusted General Funds
General Funds 632,431,912$ 588,646,841$ 424,318,113$ 779,795,463$  36,487,563$   288,637,534$ 504,572,748$ 261,150,406$ 306,931,477$ 240,966,836$ 64,241,975$      47,433,995$     96,756,171$     4,272,371,034$   
State Specific Funds-Merced -$                -$                -$                -$                 10,000,000$   -$                -$                -$                -$                -$                -$                   -$                  -$                  10,000,000$        
Less 19933 Federal ICR (5,639,000)$    (11,210,000)$  (7,806,000)$    (14,670,505)$   (389,000)$       (3,149,000)$    (17,305,000)$  (23,267,000)$  (1,809,000)$    (3,071,000)$    -$                   -$                  -$                  (88,315,505)$      
Less Nonresident Tuition (69,084,000)$  (24,590,000)$  (24,475,000)$  (58,955,000)$   (492,000)$       (10,530,000)$  (32,093,000)$  (2,414,000)$    (23,333,000)$  (11,317,000)$  -$                   -$                  -$                  (257,283,000)$    
Less SAPEP (2,708,374)$    (1,914,021)$    (1,835,383)$    (1,898,412)$     (1,629,181)$    (1,182,343)$    (1,360,010)$    (606,778)$       (1,536,246)$    (4,544,025)$    (10,998,709)$   (30,213,482)$      
Less Earmark Reductions (91,000)$         (766,000)$       (328,000)$       -$                 -$                -$                (35,000)$         (146,000)$       -$                (35,000)$         (74,000)$            -$                  (216,800)$         (3,420,000)$       (5,111,800)$        
 Net General Funds 554,909,538$ 550,166,820$ 389,873,730$ 704,271,546$  43,977,382$   273,776,191$ 453,779,738$ 234,716,628$ 280,253,231$ 221,999,811$ 64,167,975$      47,433,995$     85,540,662$     (3,420,000)$       3,904,867,247$   
 Net General Funds Distribution 14.2% 14.1% 10.0% 18.0% 1.1% 7.0% 11.6% 6.0% 7.2% 5.7% 1.6% 1.2% 2.2% 100.0%


Undesignated Reductions
Net General Funds Distribution 14.4% 14.2% 10.1% 18.2% 7.1% 11.8% 6.1% 7.3% 5.7% 1.7% 1.2% 2.2% 100.0%
  (excluding Merced)
Undesignated Reduction 1 (b) (7,186,000)$    (7,125,000)$    (5,049,000)$    (9,121,000)$     -$                (3,545,000)$    (5,877,000)$    (3,040,000)$    (3,629,000)$    (2,875,000)$    (831,000)$          (614,000)$         (1,108,000)$      (50,000,000)$      
Undesignated Reduction 2 (c) (36,650,000)$  (36,337,000)$  (25,750,000)$  (46,515,000)$   -$                (18,082,000)$  (29,971,000)$  (15,502,000)$  (18,510,000)$  (14,662,000)$  (4,238,000)$       (3,133,000)$      (5,650,000)$      (255,000,000)$    
Undesignated Reduction 3 (d) (11,685,000)$  (11,585,000)$  (8,210,000)$    (14,830,000)$   -$                (5,765,000)$    (9,555,000)$    (4,943,000)$    (5,901,000)$    (4,675,000)$    (1,351,000)$       (999,000)$         (1,801,000)$      (81,300,000)$      
Undesignated Reduction 4 (e) (24,074,000)$  (23,868,000)$  (16,914,000)$  (30,554,000)$   -$                (11,878,000)$  (19,687,000)$  (10,183,000)$  (12,158,000)$  (9,631,000)$    (2,784,000)$       (2,058,000)$      (3,711,000)$      (167,500,000)$    
  Subtotal (79,595,000)$  (78,915,000)$  (55,923,000)$  (101,020,000)$ -$                (39,270,000)$  (65,090,000)$  (33,668,000)$  (40,198,000)$  (31,843,000)$  (9,204,000)$       (6,804,000)$      (12,270,000)$   (553,800,000)$    


New Revenue
Net General Funds Distribution 14.2% 14.1% 10.0% 18.0% 1.1% 7.0% 11.6% 6.0% 7.2% 5.7% 1.6% 1.2% 2.2% 100.0%
Annuitant Health Increase 1,610,000$     1,597,000$     1,131,000$     2,044,000$      128,000$        795,000$        1,317,000$     681,000$        813,000$        644,000$        186,000$           138,000$          248,000$          11,332,000$        
Educational Fee Increase (f) 10,558,000$   10,481,000$   8,154,000$     13,410,000$    839,000$        5,571,000$     9,070,000$     4,484,000$     6,170,000$     4,865,000$     1,226,000$        907,000$          1,633,000$       77,368,000$        
  Subtotal 12,168,000$   12,078,000$   9,285,000$     15,454,000$    967,000$        6,366,000$     10,387,000$   5,165,000$     6,983,000$     5,509,000$     1,412,000$        1,045,000$       1,881,000$       88,700,000$        


Notes:
(a) March 2009 budgets include the mid-year reduction of $65.5 million, which was booked by the campuses by March 31. 
(b) $50 million one-time reduction included in Governor's vetoes of the February 2009 Special Session budget.
(c) $255 million one-time reduction included in Governor's vetoes of the February 2009 Special Session budget.
(d) $81.3 million permanent reduction proposed by the Governor in the May Revise (May 14, 2009).
(e) $207.5 million permanent reduction proposed by the Governor on May 26, 2009.
(f) Includes $3 million adjustment to distribution.  See "Fee Increase Revenue" page.
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University of California ENROLLMENT
2009-10 Preliminary Allocations


 BERKELEY  DAVIS  IRVINE  LOS 
ANGELES  MERCED  RIVERSIDE  SAN DIEGO  SAN 


FRANCISCO 
 SANTA 


BARBARA SANTA CRUZ  CAMPUS 
TOTAL 


2007-08 Budgeted Enrollment


General Campus FWS
Undergraduate 21,525           20,990           20,218           22,600           1,820             13,869           20,870           16,945           13,770           152,607          
Postbaccalaureate -                 170                250                -                 -                 95                  -                 10                  -                 525                 
Graduate Academic 6,382             3,668             3,203             5,632             140                1,905             3,251             2,770             1,490             28,441            
Professional - PP/IRPS 135                -                 -                 72                  -                 -                 239                446                 
Professional - All Other 1,333             672                177                1,826             -                 105                120                -                 -                 -                 4,233              
  Subtotal 29,375           25,500           23,848           30,130           1,960             15,974           24,480           -                 19,725           15,260           186,252          


Summer
Undergraduate 2,910             2,145             2,062             3,090             40                  1,080             1,705             2,040             705                15,777            
Postbaccalaureate -                 35                  20                  -                 -                 15                  -                 5                    -                 75                   
Graduate Academic 250                20                  120                170                -                 90                  190                -                 230                110                1,180              
  Subtotal 3,160             2,200             2,202             3,260             40                  1,185             1,895             -                 2,275             815                17,032            


Health Sciences
Undergraduate -                 100                100                166                -                 -                 -                 366                 
Graduate Academic 139                296                93                  399                -                 272                843                2,042              
Professional - Pub Health 308                -                 -                 403                -                 -                 -                 711                 
Professional - All Other 295                908                410                1,401             48                  710                1,876             5,648              
Resident (No Fees) 19                  606                581                1,566             -                 -                 427                1,065             -                 -                 4,264              
  Subtotal 761                1,910             1,184             3,935             -                 48                  1,409             3,784             -                 -                 13,031            


Total
Undergraduate 24,435           23,235           22,380           25,856           1,860             14,949           22,575           -                 18,985           14,475           168,750          
Postbaccalaureate -                 205                270                -                 -                 110                -                 -                 15                  -                 600                 
Graduate Academic 6,771             3,984             3,416             6,201             140                1,995             3,713             843                3,000             1,600             31,663            
Professional - PH/PP/IRPS 443                -                 -                 475                -                 -                 239                -                 -                 -                 1,157              
Professional - All Other 1,628             1,580             587                3,227             -                 153                830                1,876             -                 -                 9,881              
Resident (No Fees) 19                  606                581                1,566             -                 -                 427                1,065             -                 -                 4,264              
  Total 33,296           29,610           27,234           37,325           2,000             17,207           27,784           3,784             22,000           16,075           216,315          
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University of California ENROLLMENT
2009-10 Preliminary Allocations


 BERKELEY  DAVIS  IRVINE  LOS 
ANGELES  MERCED  RIVERSIDE  SAN DIEGO  SAN 


FRANCISCO 
 SANTA 


BARBARA SANTA CRUZ  CAMPUS 
TOTAL 


2008-09 Space Planning Enrollment Growth


General Campus FWS
Undergraduate 180                485                552                125                600                775                375                -                 285                320                3,697              
Postbaccalaureate -                 -                 -                 -                 -                 -                 -                 -                 -                 -                 -                  
Graduate Academic 30                  165                350                65                  40                  130                210                -                 100                80                  1,170              
Professional - PP/IRPS -                 -                 -                 -                 -                 -                 -                 -                 -                 -                 -                  
Professional - All Other -                 -                 -                 -                 -                 -                 15                  -                 -                 -                 15                   
  Subtotal 210                650                902                190                640                905                600                -                 385                400                4,882              


Summer
Undergraduate -                 -                 268                -                 60                  45                  -                 -                 -                 100                473                 
Postbaccalaureate -                 -                 -                 -                 -                 -                 -                 -                 -                 -                 -                  
Graduate Academic -                 -                 30                  -                 -                 -                 -                 -                 -                 -                 30                   
  Subtotal -                 -                 298                -                 60                  45                  -                 -                 -                 100                503                 


Health Sciences
Graduate Academic 18                  8                    14                  41                  -                 -                 10                  -                 -                 -                 91                   
PRIME-MD -                 12                  8                    14                  -                 4                    12                  11                  -                 -                 61                   
PRIME-MS 4                    4                    -                 -                 -                 8                     
Pharmacy Professional -                 -                 -                 -                 -                 -                 30                  -                 -                 -                 30                   
Pharmacy Residents -                 -                 -                 -                  
Nursing Undergraduate -                 10                  50                  50                  -                 -                 -                 -                 -                 -                 110                 
Nursing Professional -                 -                 -                 -                 -                 -                 -                 -                 -                 -                 -                  
Growth Subtotal 22                  30                  76                  105                -                 4                    52                  11                  -                 -                 300                 


Total
Undergraduate 180                495                870                175                660                820                375                -                 285                420                4,280              
Postbaccalaureate -                 -                 -                 -                 -                 -                 -                 -                 -                 -                 -                  
Graduate Academic 48                  173                394                106                40                  130                220                -                 100                80                  1,291              
Professional - PH/PP/IRPS -                 -                 -                 -                 -                 -                 -                 -                 -                 -                 -                  
Professional - All Other 4                    12                  12                  14                  -                 4                    57                  11                  -                 -                 114                 
Resident (No Fees) -                 -                 -                 -                 -                 -                 -                 -                 -                 -                 -                  
  Total 232                680                1,276             295                700                954                652                11                  385                500                5,685              


Note: Includes shift of 4 PRIME MD students from Los Angeles to Riverside.  Action occurred in 2008-09 final allocations.
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University of California ENROLLMENT
2009-10 Preliminary Allocations


 BERKELEY  DAVIS  IRVINE  LOS 
ANGELES  MERCED  RIVERSIDE  SAN DIEGO  SAN 


FRANCISCO 
 SANTA 


BARBARA SANTA CRUZ  CAMPUS 
TOTAL 


Totals Used for 2008-09 Fee Allocations


General Campus FWS
Undergraduate 21,705           21,475           20,770           22,725           2,420             14,644           21,245           -                 17,230           14,090           156,304          
Postbaccalaureate -                 170                250                -                 -                 95                  -                 -                 10                  -                 525                 
Graduate Academic 6,412             3,833             3,553             5,697             180                2,035             3,461             -                 2,870             1,570             29,611            
Professional - PP/IRPS 135                -                 -                 72                  -                 -                 239                -                 -                 -                 446                 
Professional - All Other 1,333             672                177                1,826             -                 105                135                -                 -                 -                 4,248              
  Subtotal 29,585           26,150           24,750           30,320           2,600             16,879           25,080           -                 20,110           15,660           191,134          


Summer
Undergraduate 2,910             2,145             2,330             3,090             100                1,125             1,705             -                 2,040             805                16,250            
Postbaccalaureate -                 35                  20                  -                 -                 15                  -                 -                 5                    -                 75                   
Graduate Academic 250                20                  150                170                -                 90                  190                -                 230                110                1,210              
  Subtotal 3,160             2,200             2,500             3,260             100                1,230             1,895             -                 2,275             915                17,535            


Health Sciences
Undergraduate -                 110                150                216                -                 -                 -                 -                 -                 -                 476                 
Graduate Academic 161                304                111                440                -                 -                 282                843                -                 -                 2,141              
Professional - PH/PP/IRPS 308                -                 -                 403                -                 -                 -                 -                 -                 -                 711                 
Professional - All Other 295                920                418                1,415             -                 52                  752                1,887             -                 -                 5,739              
Resident (No Fees) 19                  606                581                1,566             -                 -                 427                1,065             -                 -                 4,264              
  Subtotal 783                1,940             1,260             4,040             -                 52                  1,461             3,795             -                 -                 13,331            


Total
Undergraduate 24,615           23,730           23,250           26,031           2,520             15,769           22,950           -                 19,270           14,895           173,030          
Postbaccalaureate -                 205                270                -                 -                 110                -                 -                 15                  -                 600                 
Graduate Academic 6,823             4,157             3,814             6,307             180                2,125             3,933             843                3,100             1,680             32,962            
Professional - PH/PP/IRPS 443                -                 -                 475                -                 -                 239                -                 -                 -                 1,157              
Professional - All Other 1,628             1,592             595                3,241             -                 157                887                1,887             -                 -                 9,987              
Resident (No Fees) 19                  606                581                1,566             -                 -                 427                1,065             -                 -                 4,264              
  Total 33,528           30,290           28,510           37,620           2,700             18,161           28,436           3,795             22,385           16,575           222,000          
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University of California ENROLLMENT
2009-10 Preliminary Allocations


 BERKELEY  DAVIS  IRVINE  LOS 
ANGELES  MERCED  RIVERSIDE  SAN DIEGO  SAN 


FRANCISCO 
 SANTA 


BARBARA SANTA CRUZ  CAMPUS 
TOTAL 


Estimated 2009-10 General Campus Total Enrollments
Undergraduate 25,035           22,210           20,848           24,240           3,160             14,900           22,210           -                 17,545           14,530           164,678          
Postbaccalaureate -                 170                250                -                 -                 95                  -                 -                 10                  -                 525                 
Graduate 7,950             4,275             3,380             7,720             250                2,160             3,565             -                 2,840             1,490             33,630            
  Total 32,985           26,655           24,478           31,960           3,410             17,155           25,775           -                 20,395           16,020           198,833          


General Campus Unfunded Enrollments
Undergraduate 3,510             1,220             630                1,640             1,340             1,031             1,340             -                 600                760                12,071            
Graduate 100                (65)                 -                 190                110                150                (45)                 -                 70                  -                 510                 
  Total 3,610             1,155             630                1,830             1,450             1,181             1,295             -                 670                760                12,581            


FWS General Campus Space Planning Enrollments Captured in 2008-09
Undergraduate 180                485                552                125                600                775                375                -                 285                320                3,697              
Graduate 30                  165                350                65                  40                  130                225                -                 100                80                  1,185              
  Total 210                650                902                190                640                905                600                -                 385                400                4,882              


Uncaptured Enrollment
Undergraduate 3,330             735                78                  1,515             740                256                965                -                 315                440                8,374              
Graduate 70                  (230)               (350)               125                70                  20                  (270)               -                 (30)                 (80)                 (675)                
  Total 3,400             505                (272)               1,640             810                276                695                -                 285                360                7,699              


Permanent Adjustments (1/2 of Summer Swap)
General Campus FWS
Undergraduate 455                -                 -                 245                -                 -                 -                 -                 -                 -                 700                 
Graduate Academic 25                  -                 -                 (30)                 -                 -                 -                 -                 -                 -                 (5)                    
  Subtotal 480                -                 -                 215                -                 -                 -                 -                 -                 -                 695                 
Summer
Undergraduate (455)               -                 (245)               (700)                
Graduate Academic (25)                 -                 -                 30                  -                 -                 -                 -                 -                 -                 5                     
  Subtotal (480)               -                 -                 (215)               -                 -                 -                 -                 -                 -                 (695)                


Temporary Adjustments (1/2 of Remaining Over-enrollment)
Total
Undergraduate 1,210             368                39                  513                370                128                483                -                 158                220                3,489              
Graduate Academic 10                  (230)               (350)               93                  35                  10                  (270)               -                 (30)                 (80)                 (812)                
  Total 1,220             138                (311)               606                405                138                213                -                 128                140                2,677              


2009-10 Allocations-Prelim-Calculations-Final.xls,enrollment







University of California ENROLLMENT
2009-10 Preliminary Allocations


 BERKELEY  DAVIS  IRVINE  LOS 
ANGELES  MERCED  RIVERSIDE  SAN DIEGO  SAN 


FRANCISCO 
 SANTA 


BARBARA SANTA CRUZ  CAMPUS 
TOTAL 


Adjusted 2009-10 Permanent Budgets


General Campus FWS
Undergraduate 21,980           20,990           20,218           22,845           1,820             13,869           20,870           -                 16,945           13,770           153,307          
Postbaccalaureate -                 170                250                -                 -                 95                  -                 -                 10                  -                 525                 
Graduate Academic 6,407             3,668             3,203             5,602             140                1,905             3,251             -                 2,770             1,490             28,436            
Professional - PP/IRPS 135                -                 -                 72                  -                 -                 239                -                 -                 -                 446                 
Professional - All Other 1,333             672                177                1,826             -                 105                120                -                 -                 -                 4,233              
  Subtotal 29,855           25,500           23,848           30,345           1,960             15,974           24,480           -                 19,725           15,260           186,947          


Summer
Undergraduate 2,455             2,145             2,062             2,845             40                  1,080             1,705             -                 2,040             705                15,077            
Postbaccalaureate -                 35                  20                  -                 -                 15                  -                 -                 5                    -                 75                   
Graduate Academic 225                20                  120                200                -                 90                  190                -                 230                110                1,185              
  Subtotal 2,680             2,200             2,202             3,045             40                  1,185             1,895             -                 2,275             815                16,337            


Health Sciences
Undergraduate -                 100                100                166                -                 -                 -                 -                 -                 -                 366                 
Graduate Academic 139                296                93                  399                -                 -                 272                843                -                 -                 2,042              
Professional - Pub Health 308                -                 -                 403                -                 -                 -                 -                 -                 -                 711                 
Professional - All Other 295                908                410                1,401             -                 48                  710                1,876             -                 -                 5,648              
Resident (No Fees) 19                  606                581                1,566             -                 -                 427                1,065             -                 -                 4,264              
  Subtotal 761                1,910             1,184             3,935             -                 48                  1,409             3,784             -                 -                 13,031            


Total
Undergraduate 24,435           23,235           22,380           25,856           1,860             14,949           22,575           -                 18,985           14,475           168,750          
Postbaccalaureate -                 205                270                -                 -                 110                -                 -                 15                  -                 600                 
Graduate Academic 6,771             3,984             3,416             6,201             140                1,995             3,713             843                3,000             1,600             31,663            
Professional - PH/PP/IRPS 443                -                 -                 475                -                 -                 239                -                 -                 -                 1,157              
Professional - All Other 1,628             1,580             587                3,227             -                 153                830                1,876             -                 -                 9,881              
Resident (No Fees) 19                  606                581                1,566             -                 -                 427                1,065             -                 -                 4,264              
  Total 33,296           29,610           27,234           37,325           2,000             17,207           27,784           3,784             22,000           16,075           216,315          


Note: Adjusts only for shift of summer enrollment to fall/winter/spring at Berkeley and Los Angeles.
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University of California ENROLLMENT
2009-10 Preliminary Allocations


 BERKELEY  DAVIS  IRVINE  LOS 
ANGELES  MERCED  RIVERSIDE  SAN DIEGO  SAN 


FRANCISCO 
 SANTA 


BARBARA SANTA CRUZ  CAMPUS 
TOTAL 


Temporary Budgets for 2009-10 Fee Allocation Purposes


General Campus FWS
Undergraduate 1,390             853                591                638                970                903                858                -                 443                540                7,186              
Postbaccalaureate -                 -                 -                 -                 -                 -                 -                 -                 -                 -                 -                  
Graduate Academic 40                  (65)                 (60)                 158                75                  140                (60)                 -                 70                  -                 298                 
Professional - PP/IRPS -                 -                 -                 -                 -                 -                 -                 -                 -                 -                 -                  
Professional - All Other -                 -                 60                  -                 -                 -                 15                  -                 -                 -                 75                   
  Subtotal 1,430             788                591                796                1,045             1,043             813                -                 513                540                7,559              


Summer
Undergraduate -                 -                 268                -                 60                  45                  -                 -                 -                 100                473                 
Postbaccalaureate -                 -                 -                 -                 -                 -                 -                 -                 -                 -                 -                  
Graduate Academic -                 -                 30                  -                 -                 -                 -                 -                 -                 -                 30                   
  Subtotal -                 -                 298                -                 60                  45                  -                 -                 -                 100                503                 


Health Sciences
Undergraduate -                 10                  50                  50                  -                 -                 -                 -                 -                 -                 110                 
Graduate Academic 22                  8                    18                  41                  -                 -                 10                  -                 -                 -                 99                   
Professional - Pub Health -                 -                 -                 -                 -                 -                 -                 -                 -                 -                 -                  
Professional - All Other -                 12                  8                    14                  -                 4                    42                  11                  -                 -                 91                   
Resident (No Fees) -                 -                 -                 -                 -                 -                 -                 -                 -                 -                 -                  
  Subtotal 22                  30                  76                  105                -                 4                    52                  11                  -                 -                 300                 


Total
Undergraduate 1,390             863                909                688                1,030             948                858                -                 443                640                7,769              
Postbaccalaureate -                 -                 -                 -                 -                 -                 -                 -                 -                 -                 -                  
Graduate Academic 62                  (57)                 (12)                 199                75                  140                (50)                 -                 70                  -                 427                 
Professional - PH/PP/IRPS -                 -                 -                 -                 -                 -                 -                 -                 -                 -                 -                  
Professional - All Other -                 12                  68                  14                  -                 4                    57                  11                  -                 -                 166                 
Resident (No Fees) -                 -                 -                 -                 -                 -                 -                 -                 -                 -                 -                  
  Total 1,452             818                965                901                1,105             1,092             865                11                  513                640                8,362              


Note: Includes shift of 60 Irvine graduate academic enrollments to professional category to account for new law students.  
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University of California ENROLLMENT
2009-10 Preliminary Allocations


 BERKELEY  DAVIS  IRVINE  LOS 
ANGELES  MERCED  RIVERSIDE  SAN DIEGO  SAN 


FRANCISCO 
 SANTA 


BARBARA SANTA CRUZ  CAMPUS 
TOTAL 


Total Budgets for 2009-10 Fee Allocation Purposes


General Campus FWS
Undergraduate 23,370           21,843           20,809           23,483           2,790             14,772           21,728           -                 17,388           14,310           160,493          
Postbaccalaureate -                 170                250                -                 -                 95                  -                 -                 10                  -                 525                 
Graduate Academic 6,447             3,603             3,143             5,760             215                2,045             3,191             -                 2,840             1,490             28,734            
Professional - PP/IRPS 135                -                 -                 72                  -                 -                 239                -                 -                 -                 446                 
Professional - All Other 1,333             672                237                1,826             -                 105                135                -                 -                 -                 4,308              
  Subtotal 31,285           26,288           24,439           31,141           3,005             17,017           25,293           -                 20,238           15,800           194,506          


Summer
Undergraduate 2,455             2,145             2,330             2,845             100                1,125             1,705             -                 2,040             805                15,550            
Postbaccalaureate -                 35                  20                  -                 -                 15                  -                 -                 5                    -                 75                   
Graduate Academic 225                20                  150                200                -                 90                  190                -                 230                110                1,215              
  Subtotal 2,680             2,200             2,500             3,045             100                1,230             1,895             -                 2,275             915                16,840            


Health Sciences
Undergraduate -                 110                150                216                -                 -                 -                 -                 -                 -                 476                 
Graduate Academic 161                304                111                440                -                 -                 282                843                -                 -                 2,141              
Professional - Pub Health 308                -                 -                 403                -                 -                 -                 -                 -                 -                 711                 
Professional - All Other 295                920                418                1,415             -                 52                  752                1,887             -                 -                 5,739              
Resident (No Fees) 19                  606                581                1,566             -                 -                 427                1,065             -                 -                 4,264              
  Subtotal 783                1,940             1,260             4,040             -                 52                  1,461             3,795             -                 -                 13,331            


Total
Undergraduate 25,825           24,098           23,289           26,544           2,890             15,897           23,433           -                 19,428           15,115           176,519          
Postbaccalaureate -                 205                270                -                 -                 110                -                 -                 15                  -                 600                 
Graduate Academic 6,833             3,927             3,404             6,400             215                2,135             3,663             843                3,070             1,600             32,090            
Professional - PH/PP/IRPS 443                -                 -                 475                -                 -                 239                -                 -                 -                 1,157              
Professional - All Other 1,628             1,592             655                3,241             -                 157                887                1,887             -                 -                 10,047            
Resident (No Fees) 19                  606                581                1,566             -                 -                 427                1,065             -                 -                 4,264              
  Total 34,748           30,428           28,199           38,226           3,105             18,299           28,649           3,795             22,513           16,715           224,677          


Projected Over-enrollment, Fees for which will be allocated in December
Undergraduate 1,665             368                39                  758                370                128                483                -                 158                220                4,189              
Postbaccalaureate -                 -                 -                 -                 -                 -                 -                 -                 -                 -                 -                  
Graduate Academic 35                  -                 -                 63                  35                  10                  -                 -                 -                 -                 143                 
  Total 1,700             368                39                  821                405                138                483                -                 158                220                4,332              
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University of California FUNDING IN LIEU OF STATE MARGINAL COST ALLOCATIONS
2009-10 Preliminary Allocations


Marginal Cost Estimate
General Campus 9,031$           
PRIME MS 10,967$         
PRIME MD 25,967$         


BERKELEY DAVIS IRVINE LOS 
ANGELES MERCED RIVERSIDE SAN DIEGO SAN 


FRANCISCO
SANTA 


BARBARA SANTA CRUZ CAMPUS 
TOTAL UCOP SYSTEM 


TOTAL


2007-08 Budgeted Enrollment
Total 33,296           29,610           27,234           37,325           2,000             17,207           27,784           3,784             22,000           16,075           216,315         
Distribution 15.5% 13.8% 12.7% 17.4% 8.0% 13.0% 1.8% 10.3% 7.5% 100.0%


Merced Enrollment Growth
2008-09 (700 FTE students) (982,000)$      (873,000)$      (803,000)$      (1,101,000)$   6,321,000$    (508,000)$      (819,000)$      (112,000)$      (649,000)$      (474,000)$      -$               -$               -$                 
2009-10 (675 FTE students) 6,096,000      6,096,000$    (6,096,000)$   -$                 


PRIME 2008-09
Contribution (260,000)$      (231,000)$      (213,000)$      (291,000)$      -$               (134,000)$      (217,000)$      (30,000)$        (172,000)$      (125,000)$      (1,673,000)$   -$               (1,673,000)$     
Allocation 44,000$         312,000$       252,000$       363,000$      -$              104,000$      312,000$      286,000$       -$              -$              1,673,000$   -$              1,673,000$     
  Net Allocation (216,000)$      81,000$         39,000$         72,000$         -$               (30,000)$        95,000$         256,000$       (172,000)$      (125,000)$      -$               -$               -$                 


Total One-time Reduction (1,242,000)$   (1,104,000)$   (1,016,000)$   (1,392,000)$   -$               (642,000)$      (1,036,000)$   (142,000)$      (821,000)$      (599,000)$      (7,994,000)$   -$               (7,994,000)$     
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University of California GENERAL FUNDS IN LIEU OF EDUCATONAL FEE
2009-10 Preliminary Allocations ENROLLMENT OVER 2007-08 BUDGET


BERKELEY DAVIS IRVINE LOS 
ANGELES MERCED RIVERSIDE SAN DIEGO SAN 


FRANCISCO
SANTA 


BARBARA SANTA CRUZ CAMPUS 
TOTAL


General Campus - Permanent Swap of Funding from Summer to Fall/Winter/Spring 
Undergraduate 1,946,000$   1,048,000$   2,994,000$   
Postbaccalaureate -$              -$              -$              
Graduate Academic 86,000$        (103,000)$     (17,000)$       
  Subtotal 2,032,000$   945,000$      2,977,000$   


Temporary Funding for Enrollment Over 2007-08 Budget
General Campus
Undergraduate 5,946,000$   3,649,000$   2,528,000$   2,729,000$   4,149,000$   3,863,000$   3,670,000$   -$              1,895,000$   2,310,000$   30,739,000$ 
Postbaccalaureate -$              -$              -$              -$              -$              -$              -$              -$              -$              -$              -$              
Graduate Academic 138,000$      (223,000)$     (206,000)$     543,000$      258,000$      481,000$      (206,000)$     -$              241,000$      -$              1,026,000$   
Professional - PH/PP/IRPS -$              -$              -$              -$              -$              -$              -$              -$              -$              -$              -$              
Professional - All Other -$              -$              254,000$      -$              -$              -$              64,000$        -$              -$              -$              318,000$      
  Subtotal 6,084,000$   3,426,000$   2,576,000$   3,272,000$   4,407,000$   4,344,000$   3,528,000$   -$              2,136,000$   2,310,000$   32,083,000$ 


Health Sciences
Undergraduate -$              43,000$        214,000$      214,000$      -$              -$              -$              -$              -$              -$              471,000$      
Postbaccalaureate -$              
Graduate Academic 76,000$        28,000$        62,000$        141,000$      -$              -$              34,000$        -$              -$              -$              341,000$      
Professional - PH/PP/IRPS -$              -$              -$              -$              -$              -$              -$              -$              -$              -$              -$              
Professional - All Other -$              51,000$        34,000$        59,000$        -$              17,000$        178,000$      47,000$        -$              -$              386,000$      
  Subtotal 76,000$        122,000$      310,000$      414,000$      -$              17,000$        212,000$      47,000$        -$              -$              1,198,000$   


Total - Temporary 6,160,000$   3,548,000$   2,886,000$   3,686,000$   4,407,000$   4,361,000$   3,740,000$   47,000$        2,136,000$   2,310,000$   33,281,000$ 







University of California FEE INCREASE REVENUE 
2009-10 Preliminary Allocations


BERKELEY DAVIS IRVINE LOS 
ANGELES MERCED RIVERSIDE SAN DIEGO SAN 


FRANCISCO
SANTA 


BARBARA SANTA CRUZ CAMPUS 
TOTAL ANR MRUs UCOP TOTAL


Distributions
As Generated
Fall/Winter/Spring 11,844,000$ 10,632,000$ 9,719,000$   12,842,000$ 789,000$      6,392,000$   10,145,000$ 1,040,000$   7,848,000$   6,117,000$   77,368,000$ -$              -$              -$              77,368,000$   
Summer 1,271,000$   893,000$      888,000$      1,317,000$   16,000$        476,000$      759,000$      -$              911,000$      325,000$      6,856,000$   -$              -$              -$              6,856,000$     
  Subtotal 13,115,000$ 11,525,000$ 10,607,000$ 14,159,000$ 805,000$      6,868,000$   10,904,000$ 1,040,000$   8,759,000$   6,442,000$   84,224,000$ -$              -$              -$              84,224,000$   


By General Funds Budget
Fall/Winter/Spring 10,995,000$ 10,901,000$ 7,725,000$   13,954,000$ 871,000$      5,424,000$   8,991,000$   4,650,000$   5,553,000$   4,399,000$   73,463,000$ 1,271,000$   940,000$      1,694,000$   77,368,000$   
Summer 1,271,000$   893,000$      888,000$      1,317,000$   16,000$        476,000$      759,000$      -$              911,000$      325,000$      6,856,000$   -$              -$              -$              6,856,000$     
  Subtotal 12,266,000$ 11,794,000$ 8,613,000$   15,271,000$ 887,000$      5,900,000$   9,750,000$   4,650,000$   6,464,000$   4,724,000$   80,319,000$ 1,271,000$   940,000$      1,694,000$   84,224,000$   
Gain/(Loss) (849,000)$     269,000$      (1,994,000)$  1,112,000$   82,000$        (968,000)$     (1,154,000)$  3,610,000$   (2,295,000)$  (1,718,000)$  (3,905,000)$  1,271,000$   940,000$      1,694,000$   -$               
% Loss -6.5% 2.3% -18.8% 7.9% 10.2% -14.1% -10.6% 347.1% -26.2% -26.7% -4.6%


Adjustment
Reduction (437,000)$     (420,000)$     (307,000)$     (544,000)$     (32,000)$       (210,000)$     (347,000)$     (166,000)$     (230,000)$     (168,000)$     (2,861,000)$  (45,000)$       (33,000)$       (61,000)$       (3,000,000)$   
Allocation 736,000$      -$              357,000$      426,000$      -$              847,000$      634,000$      3,000,000$   3,000,000$     
Net Adjustment (437,000)$     (420,000)$     429,000$      (544,000)$     (32,000)$       147,000$      79,000$        (166,000)$     617,000$      466,000$      139,000$      (45,000)$       (33,000)$       (61,000)$       -$               


Net Allocation 10,558,000$ 10,481,000$ 8,154,000$   13,410,000$ 839,000$      5,571,000$   9,070,000$   4,484,000$   6,170,000$   4,865,000$   73,602,000$ 1,226,000$   907,000$      1,633,000$   77,368,000$   
Net Gain/(Loss) (1,286,000)$  (151,000)$     (1,565,000)$  568,000$      50,000$        (821,000)$     (1,075,000)$  3,444,000$   (1,678,000)$  (1,252,000)$  (3,766,000)$  1,226,000$   907,000$      1,633,000$   -$               
% Loss -9.8% -1.3% -14.8% 4.0% 6.2% -12.0% -9.9% 331.2% -19.2% -19.4% -4.5%


Notes:
a.  Distribution "As Generated" based on adjusted 2007-08 budget FTE enrollments.  
b.  Distribution "By General Funds Budget" based on March 2009 General Funds, net of 19933, NRT, SAPEP, and proposed earmark reductions.
c.  Adjustment draws back proportional amounts totaling $3 million, based on total revenue (including summer), and then returns funds proportionally to campuses "losing" more than 10% of revenue generated.







University of California FEE REVENUE ESTIMATES
2009-10 Preliminary Allocations


Return to
2008-09 Surcharge Increase 2009-10 2008-09 Increase 2009-10 Aid Fee Increases


Undergraduate Fee Increase 6,202$    60$        626$       6,828$            864$               36$                900$               33% Registration Fee 4.2%
Undergraduate Growth 6,202$    60$        626$       6,828$            864$               36$                900$               33% Educational Fee 10.0%
Postbaccalaureate 7,062$    60$        714$       7,776$            864$               36$                900$               50%
Graduate Academic 7,062$    60$        714$       7,776$            864$               36$                900$               50%
Professional - IRPS/PP/PH 7,062$    60$        714$       7,776$            864$               36$                900$               33%
Professional - Other 6,144$    60$        618$       6,762$            864$               36$                900$               33%
Residents/Housestaff -$       -$       -$       -$               -$               -$               -$               0%


2008-09 Surcharge Increase 2009-10 2008-09 Surcharge Increase 2009-10
Undergraduate Fee Increase 40$        408$       20$                218$               
Undergraduate Growth 3,870$    40$        408$       4,278$            2,332$            20$                218$               2,550$              
Postbaccalaureate 3,099$    30$        339$       3,438$            3,963$            30$                375$               4,338$              
Graduate Academic 3,099$    30$        339$       3,438$            3,963$            30$                375$               4,338$              
Professional - IRPS/PP/PH 4,446$    40$        467$       4,913$            2,616$            20$                248$               2,863$              
Professional - Other 3,831$    40$        402$       4,234$            2,313$            20$                216$               2,528$              
Residents/Housestaff -$       -$       -$       -$               -$               -$               -$               -$                  


2007-08 Growth 2009-10 Enr Base * Fee 
Increase


Enr Growth * 
2008-09 Fee


Enr Growth * 
Fee Increase Kashmiri Total Enr Base * Fee 


Increase
Enr Growth * 
2008-09 Fee


Enr Growth * 
Fee Increase Kashmiri Total


Summer Swap
FWS Undergraduate 700        2,709,000$     285,000$        28,000$          3,022,000$       1,632,000$     153,000$        14,000$       1,799,000$      
FWS Graduate Academic (5)           (15,000)$        (2,000)$          -$               (17,000)$           (20,000)$        (2,000)$          -$            (22,000)$         
  Subtotal 695        2,694,000$     283,000$        28,000$          3,005,000$       1,612,000$     151,000$        14,000$       1,777,000$      
Summer Undergraduate (700)       (2,709,000)$    (285,000)$       (28,000)$        (3,022,000)$      (1,632,000)$    (153,000)$       (14,000)$      (1,799,000)$     
Summer Graduate Academic 5            15,000$          2,000$            -$               17,000$            20,000$          2,000$            -$            22,000$           


PERM PERM
Fall/Winter/Spring
Undergraduate Fee Increase 152,973  7,296      160,269  62,343,000$   2,973,000$     6,443,000$     71,759,000$     33,418,000$   1,594,000$     3,173,000$  38,185,000$    
Undergraduate Growth -Temp 7,296      -$               28,237,000$   -$               28,237,000$     -$               17,013,000$   -$               -$            17,013,000$    
Postbaccalaureate 525        -         525        178,000$        -$               -$               16,000$          194,000$          197,000$        -$               -$               16,000$       213,000$         
Graduate Academic 30,483    397        30,880    10,334,000$   1,230,000$     135,000$        926,000$        12,625,000$     11,431,000$   1,573,000$     149,000$        926,000$     14,079,000$    
Professional - IRPS/PP/PH 1,157      -         1,157      540,000$        -$               -$               47,000$          587,000$          286,000$        -$               -$               23,000$       309,000$         
Professional - Other 9,881      166        10,047    3,974,000$     636,000$        67,000$          404,000$        5,081,000$       2,133,000$     384,000$        36,000$          199,000$     2,752,000$      
Residents/Housestaff 4,264      -         4,264      -$               -$               -$               -$               -$                  -$               -$               -$               -$            -$                
  Subtotal 199,283  7,859      207,142  77,369,000$   30,103,000$   3,175,000$     7,836,000$     118,483,000$   47,465,000$   18,970,000$   1,779,000$     4,337,000$  72,551,000$    


PERM TEMP TEMP TEMP PERM TEMP TEMP TEMP
Summer
Undergraduate 15,777    473        16,250    6,429,759$     1,830,614$     192,766$        653,250$        9,106,389$       3,446,643$     1,102,932$     103,332$        321,750$     4,652,907$      
Postbaccalaureate 75          -         75          25,425$          -$               -$               2,250$            27,675$            28,125$          -$               -$               2,250$         28,125$           
Graduate Academic 1,180      30          1,210      400,020$        92,970$          10,170$          36,300$          539,460$          442,500$        118,890$        11,250$          36,300$       572,640$         
  Subtotal 17,032    503        17,535    6,855,204$     1,923,584$     202,936$        691,800$        9,673,524$       3,917,268$     1,221,822$     114,582$        360,300$     5,253,672$      
  Reserve (60)         60          -         
Total 216,255  8,422      224,677  84,224,204$   32,026,584$   3,377,936$     8,527,800$     128,156,524$   51,382,268$   20,191,822$   1,893,582$     4,697,300$  77,804,672$    


Enrollment General Funds in Lieu of Educational Fee Financial Aid Funding


Educational Fee Registration Fee


Net Educational Fee Financial Aid Share
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University of California FACULTY RECRUITMENT
2009-10 Preliminary Allocations


BERKELEY DAVIS IRVINE LOS 
ANGELES MERCED RIVERSIDE SAN DIEGO SAN 


FRANCISCO
SANTA 


BARBARA
SANTA 
CRUZ


CAMPUS 
TOTAL


Ladder & Equivalent Rank Faculty New Appointments
06-07               56.0               84.0               74.0            101.0              23.0              48.0              72.0              19.0              37.0              32.0 546.0            
07-08               83.0               81.0               96.0              86.0              18.0              59.0              74.0              13.0              39.0              32.0 581.0            


Ladder & Equivalent Rank Faculty Separations
04-05 48.0              52.0              42.0              59.0              -               45.0              32.0              14.0              34.0              24.0              350.0            
05-06 77.0              50.0              48.0              53.0              1.0                37.0              54.0              14.0              37.0              16.0              387.0            


Enrollment Growth - Modified Space Plan
Faculty Increase -               -               -               -               36.1              -               -               -               -               -               36.1              


New Hires (2 years) 139.0            165.0            170.0            187.0            41.0              107.0            146.0            32.0              76.0              64.0              1,127.0         
Separations (2 years) 125.0            102.0            90.0              112.0            1.0                82.0              86.0              28.0              71.0              40.0              737.0            
Enrollment Growth -               -               -               -               36.1              -               -               -               -               -               36.1              
Total 264.0            267.0            260.0            299.0            78.1              189.0            232.0            60.0              147.0            104.0            1,900.1         
Percentage 13.9% 14.1% 13.7% 15.7% 4.1% 9.9% 12.2% 3.2% 7.7% 5.5% 100.0%


Prior Year Allocations
2003-04 Allocation 2,000,000$   2,200,000$   1,900,000$   2,000,000$   500,000$      1,400,000$   1,800,000$   350,000$      1,250,000$   1,100,000$   14,500,000$ 
2006-07 Allocation 2,000,000$   2,200,000$   1,950,000$   2,000,000$   500,000$      1,300,000$   1,950,000$   350,000$      1,250,000$   1,000,000$   14,500,000$ 
2007-08 Allocation 1,900,000$   2,150,000$   2,150,000$   1,900,000$   500,000$      1,400,000$   1,950,000$   350,000$      1,200,000$   1,000,000$   14,500,000$ 
2008-09 Allocation 1,900,000$   2,150,000$   2,150,000$   1,900,000$   500,000$      1,400,000$   1,950,000$   350,000$      1,200,000$   1,000,000$   14,500,000$ 


2009-10
Distribution by Formula 2,015,000$   2,038,000$   1,984,000$   2,282,000$   596,000$      1,442,000$   1,770,000$   458,000$      1,122,000$   794,000$      14,501,000$ 
  change from 2008-09 115,000$      (112,000)$     (166,000)$     382,000$      96,000$        42,000$        (180,000)$     108,000$      (78,000)$       (206,000)$     1,000$          
Adjusted Allocation 1,950,000     2,100,000     2,100,000     1,950,000     550,000        1,450,000     1,900,000     400,000        1,150,000     950,000        14,500,000$ 
  change from 2008-09 50,000          (50,000)         (50,000)         50,000          50,000          50,000          (50,000)         50,000          (50,000)         (50,000)         -               


Note: This is the final year of the faculty recruitment allocations.
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University of California FACULTY HIRING INCENTIVE
2009-10 Preliminary Allocations


Faculty Salary and Benefit Amounts
New Funding Amount Funding Withdrawal Amount


10/1/2007 10/1/2008 Increase Funding
Assist Prof, Step 3 59,500$         59,500$         2003-04 64,230$         
Assist Prof, B&E, Step 2 74,600$         74,600$         2004-05 1.78% 65,373$         
Proportion on B&E Scale 16.0% 16.0% 2005-06 3.78% 67,844$         
Weighted Salary 61,916$         61,916$         2006-07 3.78% 70,409$         


2007-08 5.60% 74,352$         
Benefit Percentage of Salary 8.96% 8.66% 2008-09 1.78% 75,675$         
Percentage Benefit 5,548$           5,362$           
Base Benefit 8,306$           9,293$           
Total Benefits 13,854$         14,655$         


Total Salary 75,770$         76,571$         


BERKELEY DAVIS IRVINE LOS 
ANGELES MERCED RIVERSIDE SAN DIEGO SAN 


FRANCISCO
SANTA 


BARBARA SANTA CRUZ CAMPUS 
TOTAL


Faculty Hiring Incentive Adjustments - 2004-05
Positions awarded in 2004-05
Withdraw positions -                 (1.40)              (1.40)              (1.40)              (1.40)              (0.40)              -                 -                 -                 (1.00)              (7.00)
Withdraw funds -$               (106,000)$      (106,000)$      (106,000)$      (106,000)$      (30,000)$        -$               -$               -$               (76,000)$        (530,000)$      


Positions withdrawn in 2004-05
Net positions to return 1.19               1.00               0.83               1.22               0.57               0.84               0.81               0.54               7.00
Funding to return 90,000$         76,000$         63,000$         92,000$         -$               43,000$         64,000$         -$               61,000$         41,000$         530,000$       


Net Adjustment for 2004-05
Positions returned 1.19               (0.40)              (0.57)              (0.18)              (1.40)              0.17               0.84               -                 0.81               (0.46)              -                 
Funding returned 90,000$         (30,000)$        (43,000)$        (14,000)$        (106,000)$      13,000$         64,000$         -$               61,000$         (35,000)$        -$               


Faculty Hiring Incentive Program - 2009-10
Budgeted Enrollment - 2008-09 32,535           27,700           26,050           33,390           2,000             17,159           26,375           -                 22,000           16,075           203,284
Positions Withdrawn (1.60)              (1.36)              (1.28)              (1.64)              (0.10)              (0.84)              (1.30)              -                 (1.08)              (0.80)              (10.00)
Funding Withdrawn (123,000)$      (104,000)$      (98,000)$        (126,000)$      (8,000)$          (64,000)$        (100,000)$      -$               (83,000)$        (60,000)$        (766,000)


Net Reduction (33,000)$        (134,000)$      (141,000)$      (140,000)$      (114,000)$      (51,000)$        (36,000)$        -$               (22,000)$        (95,000)$        (766,000)


Note: In 2003-04, 16 positions were withdrawn, but 7 were given back on a one-time basis in 2003-04 and used for new hires in 2004-05.
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University of California EAP FUNDING RETURNED TO CAMPUSES
2009-10 Preliminary Allocations


BERKELEY DAVIS IRVINE LOS 
ANGELES MERCED RIVERSIDE SAN DIEGO SANTA 


BARBARA SANTA CRUZ CAMPUS 
TOTAL


2008-09 Year-round EAP Enrollment 398               189               245               312               9                   106               319               469               264               2,312            
2008-09 Campus EAP Office Funding (a) 153,900$      98,350$        96,930$        114,500$      21,000$        98,500$        123,400$      106,700$      119,250$      932,530$      
Additional Funds (b) 673,700$      319,000$      414,700$      527,800$      14,400$        178,700$      539,700$      793,600$      447,100$      3,908,700$   
  Subtotal 827,600$      417,350$      511,630$      642,300$      35,400$        277,200$      663,100$      900,300$      566,350$      4,841,230$   
  Rounded 828,000$      417,000$      512,000$      642,000$      35,000$        277,000$      663,000$      900,000$      566,000$      4,840,000$   
Financial Aid Share (c) 95,491$        45,210$        58,781$        74,812$        2,037$          25,323$        76,490$        112,479$      63,377$        554,000$      


Notes: 
(a)  Allocation of funds equivalent to funding provided during 2008-09 by UOEAP to campus EAP offices.
(b)  Additional funds distributed based on estimated year-round EAP enrollment.
(c)  Estimated share previously distributed to campuses for EAP scholarships.  Educational funds totaling $200,000 will also be redistributed to campuses for EAP scholarships as a separate action







University of California NONRESIDENT TUITION
2009-10 Preliminary Allocations


BERKELEY DAVIS IRVINE LOS 
ANGELES MERCED RIVERSIDE SAN DIEGO SAN 


FRANCISCO
SANTA 


BARBARA SANTA CRUZ CAMPUS 
TOTAL


2008-09
Enrollment Targets
Undergraduate 2,100             670                685                1,705             10                  225                960                -                 805                440                7,600              
Graduate Academic 1,475             695                675                1,245             20                  360                755                100                500                175                6,000              
Advanced to Candidacy 560                430                320                545                -                 220                270                35                  240                80                  2,700              
Graduate Professional 470                90                  80                  560                -                 65                  160                75                  -                 -                 1,500              
Total 4,605             1,885             1,760             4,055             30                  870                2,145             210                1,545             695                17,800            


Budgeted Revenue Targets
Undergraduate 42,044,000$  13,415,000$  13,715,000$  34,136,000$  201,000$       4,504,000$    19,220,000$  -$               16,117,000$  8,809,000$    152,161,000$ 
Graduate Academic 21,285,000$  10,073,000$  9,780,000$    17,962,000$  291,000$       5,230,000$    10,914,000$  1,456,000$    7,216,000$    2,508,000$    86,715,000$   
Graduate Professional 5,755,000$    1,102,000$    980,000$       6,857,000$    -$               796,000$       1,959,000$    918,000$       -$               -$               18,367,000$   
  Subtotal 69,084,000$  24,590,000$  24,475,000$  58,955,000$  492,000$       10,530,000$  32,093,000$  2,374,000$    23,333,000$  11,317,000$  257,243,000$ 


Graduate Academic Financial Aid (minimum)
(actual dollars) 1,606,511$    1,069,026$    835,734$       1,720,470$    25,722$         514,285$       892,144$       374,847$       685,795$       415,466$       8,140,000$     


2009-10
Tuition Increase Revenue
Undergraduate 4,200,000$    1,340,000$    1,370,000$    3,410,000$    20,000$         450,000$       1,920,000$    -$               1,610,000$    880,000$       15,200,000$   


Budgeted Revenue Target
Undergraduate 46,244,000$  14,755,000$  15,085,000$  37,546,000$  221,000$       4,954,000$    21,140,000$  -$               17,727,000$  9,689,000$    167,361,000$ 
Graduate Academic 21,285,000$  10,073,000$  9,780,000$    17,962,000$  291,000$       5,230,000$    10,914,000$  1,456,000$    7,216,000$    2,508,000$    86,715,000$   
Graduate Professional 5,755,000$    1,102,000$    980,000$       6,857,000$    -$               796,000$       1,959,000$    918,000$       -$               -$               18,367,000$   
  Subtotal 73,284,000$  25,930,000$  25,845,000$  62,365,000$  512,000$       10,980,000$  34,013,000$  2,374,000$    24,943,000$  12,197,000$  272,443,000$ 


Note: Nonresident tuition levels for graduate academic and professional students were not increased for 2009-10.  
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University of California BUDGET BILL EARMARKS
2009-10 Preliminary Allocations


BERKELEY DAVIS IRVINE
LOS 


ANGELES MERCED RIVERSIDE SAN DIEGO
SAN 


FRANCISCO
SANTA 


BARBARA SANTA CRUZ
CAMPUS 


TOTAL ANR MRUs UCOP
UN-


ALLOCATED TOTAL


2007-08 Permanent Budgets
Welfare Policy Research Project -$               $      770,000 770,000$      
Earthquake Engineering Research  $      475,000 475,000$      475,000$      
Viticulture and Enology Research -$               $      385,000 385,000$      
Substance Abuse Research -$               $  17,190,000 -$              
Lupus Research  $      770,000 770,000$      770,000$      
Spinal Cord Injury Research  $  1,539,000 1,539,000$   1,539,000$   
MIND Institute  $  3,848,000 3,848,000$   3,848,000$   
COSMOS  $      450,000  $      450,000  $      450,000  $      450,000 1,800,000$    $      308,000 2,108,000$   


Initial 10% Reduction
Welfare Policy Research Project -$              -$              -$              -$             -$             -$             -$             -$             -$              -$             -$              -$             (77,000)$      -$             -$               (77,000)$       
Earthquake Engineering Research (48,000)$       -$              -$              -$             -$             -$             -$             -$             -$              -$             (48,000)$       -$             -$             -$             -$               (48,000)$       
Viticulture and Enology Research -$              -$              -$              -$             -$             -$             -$             -$             -$              -$             -$              (39,000)$      -$             -$             -$               (39,000)$       
Substance Abuse Research -$              -$              -$              -$             -$             -$             -$             -$             -$              -$             -$              -$             -$             -$             (1,800,000)$  (1,800,000)$  
Lupus Research -$              -$              -$              -$             -$             -$             -$             (77,000)$      -$              -$             (77,000)$       -$             -$             -$             -$               (77,000)$       
Spinal Cord Injury Research -$              -$              (154,000)$     -$             -$             -$             -$             -$             -$              -$             (154,000)$     -$             -$             -$             -$               (154,000)$     
MIND Institute -$              (385,000)$     -$              -$             -$             -$             -$             -$             -$              -$             (385,000)$     -$             -$             -$             -$               (385,000)$     
COSMOS -$              (35,000)$       (35,000)$       -$             -$             -$             (35,000)$      -$             -$              (35,000)$       (140,000)$     -$             -$             (70,800)$      -$               (210,800)$     


Additional 10% Reduction
Welfare Policy Research Project -$              -$              -$              -$             -$             -$             -$             -$             -$              -$             -$              -$             (69,000)$      -$             -$               (69,000)$       
Earthquake Engineering Research (43,000)$       -$              -$              -$             -$             -$             -$             -$             -$              -$             (43,000)$       -$             -$             -$             -$               (43,000)$       
Viticulture and Enology Research -$              -$              -$              -$             -$             -$             -$             -$             -$              -$             -$              (35,000)$      -$             -$             -$               (35,000)$       
Substance Abuse Research -$              -$              -$              -$             -$             -$             -$             -$             -$              -$             -$              -$             -$             -$             (1,620,000)$  (1,620,000)$  
Lupus Research -$              -$              -$              -$             -$             -$             -$             (69,000)$      -$              -$             (69,000)$       -$             -$             -$             -$               (69,000)$       
Spinal Cord Injury Research -$              -$              (139,000)$     -$             -$             -$             -$             -$             -$              -$             (139,000)$     -$             -$             -$             -$               (139,000)$     
MIND Institute -$              (346,000)$     -$              -$             -$             -$             -$             -$             -$              -$             (346,000)$     -$             -$             -$             -$               (346,000)$     
COSMOS -                -                -                -              -              -              -              -              -               -               -$              -              -              -              -                -$              


Total Permanent Reductions
Welfare Policy Research Project -$              -$              -$              -$             -$             -$             -$             -$             -$              -$             -$              -$             (146,000)$    -$             -$               (146,000)$     
Earthquake Engineering Research (91,000)$       -$              -$              -$             -$             -$             -$             -$             -$              -$             (91,000)$       -$             -$             -$             -$               (91,000)$       
Viticulture and Enology Research -$              -$              -$              -$             -$             -$             -$             -$             -$              -$             -$              (74,000)$      -$             -$             -$               (74,000)$       
Substance Abuse Research -$              -$              -$              -$             -$             -$             -$             -$             -$              -$             -$              -$             -$             -$             (3,420,000)$  (3,420,000)$  
Lupus Research -$              -$              -$              -$             -$             -$             -$             (146,000)$    -$              -$             (146,000)$     -$             -$             -$             -$               (146,000)$     
Spinal Cord Injury Research -$              -$              (293,000)$     -$             -$             -$             -$             -$             -$              -$             (293,000)$     -$             -$             -$             -$               (293,000)$     
MIND Institute -$              (731,000)$     -$              -$             -$             -$             -$             -$             -$              -$             (731,000)$     -$             -$             -$             -$               (731,000)$     
COSMOS -$              (35,000)$       (35,000)$       -$             -$             -$             (35,000)$      -$             -$              (35,000)$       (140,000)$     -$             -$             (70,800)$      -$               (210,800)$     
Total Reductions (91,000)$       (766,000)$     (328,000)$     -$             -$             -$             (35,000)$      (146,000)$    -$              (35,000)$       (1,401,000)$ (74,000)$      (146,000)$    (70,800)$      (3,420,000)$  (5,111,800)$ 


2009-10 Budgets
Welfare Policy Research Project -$              -$              -$              -$             -$             -$             -$             -$             -$              -$             -$              -$             624,000$     -$             -$               624,000$      
Earthquake Engineering Research 384,000$      -$              -$              -$             -$             -$             -$             -$             -$              -$             384,000$      -$             -$             -$             -$               384,000$      
Viticulture and Enology Research -$              -$              -$              -$             -$             -$             -$             -$             -$              -$             -$              311,000$     -$             -$             -$               311,000$      
Substance Abuse Research -$              -$              -$              -$             -$             -$             -$             -$             -$              -$             -$              -$             -$             -$             13,770,000$  13,770,000$ 
Lupus Research -$              -$              -$              -$             -$             -$             -$             624,000$     -$              -$             624,000$      -$             -$             -$             -$               624,000$      
Spinal Cord Injury Research -$              -$              1,246,000$   -$             -$             -$             -$             -$             -$              -$             1,246,000$   -$             -$             -$             -$               1,246,000$   
MIND Institute -$              3,117,000$   -$              -$             -$             -$             -$             -$             -$              -$             3,117,000$   -$             -$             -$             -$               3,117,000$   
COSMOS -$              415,000$      415,000$      -$             -$             -$             415,000$     -$             -$              415,000$      1,660,000$   -$             -$             237,200$     -$               1,897,200$   


Temporary Allocation to Campus
Substance Abuse Research -                -                -                -              -              -              -              13,770,000 -               -               13,770,000$ -              -$             -$             (13,770,000)$ -$              


Note: Reductions for Substance Abuse Research are calculated based on the total 2007-08 program budget (both the share permanently budgeted on the San Francisco campus and the share held at OP as unallocated funds.  The 
total reduction is being taken from the portion held in at OP as unallocated and the remaining funds are being allocated to the San Francisco campus on a permanent basis. 


2009-10 Allocations-Prelim-Calculations-Final.xls,earmarks







University of California 
Budget and Capital Resources 
June 12, 2009 
 


Education Abroad Program Budget for 2009-10 


The budget model for the systemwide Education Abroad Program (EAP) is being changed significantly for 
2009-10.  In the past, EAP has been funded from a combination of revenue sources including a share of 
State marginal cost funding for enrollment growth.   The new model is intended to give campuses greater 
control and oversight over the funding that they put toward their internationalization efforts, including 
education abroad. 
• General Fund Subsidy:  EAP’s budget will include a $3 million general fund subsidy to support the 


services provided by the program that benefit all campuses.   


• General Funds in Lieu of Fall/Winter/Spring Educational Fee:  EAP will continue to collect 
Educational Fee funds and return those funds to UCOP.  EAP’s budget will include an additional 
amount of General Funds equivalent to the projected fall/winter/spring Educational Fee revenue 
generated by UC students participating in EAP programs, net of the amount required for the 
University Student Aid Program.  This amount will be adjusted annually at year-end based on actual 
student enrollment in EAP. 


• Fall/Winter/Spring Registration Fee:  EAP will continue to collect and retain Registration Fees from 
UC students participating in EAP.  EAP will continue to provide campuses with Registration Fee funds 
for reciprocity students. (1)   


• Summer Fee Revenue:  EAP will return to campuses 28.4% of summer fee revenue for financial aid. 
This amount is equivalent to the current return-to-aid from Educational and Registration Fees for 
undergraduates during the regular academic year.  At present, this amount is estimated to be 
approximately $690,000.  The return-to-aid percentage will be adjusted annually in keeping with 
Regental fee and financial aid policy. 


• Other Student Tuition and Fee Revenue:  EAP will continue to collect, but return to campuses, all 
nonresident tuition, professional school fee, and campus-based fee revenue generated. 


• EAP Program and Participation Fees:  EAP will continue to charge program and participation fees.  
In the coming year, the EAP office with work with OP budget, student affairs, and program planning 
staff, in consultation with campuses, to clarify processes for setting fee and return-to-aid levels.   


• Opportunity Funds:  EAP will continue to receive $1.1 million for general support.  
• Educational Funds:  $200,000 from the Educational Fund that was previously distributed to EAP for 


scholarships will instead be allocated to campuses for EAP scholarships on a temporary basis.  Each 
year, the distribution of funds will be based on a two-year moving average of enrollments in EAP. 


• Reduction in General Fund Subsidy:  Based on elements above, EAP’s General Funds budget will 
be reduced by $4.84 million for 2009-10, which will be distributed to campuses.  Approximately 
$932,000 of these funds will be distributed based on 2008-09 subsidies for campus EAP offices.  The 
remaining $3.91 million will be distributed based on 2008-09 full-year FTE enrollment in EAP.   


• From the funds being returned to campuses, approximately $554,000 has been used by EAP in prior 
years to support scholarships for EAP participants.  In the allocation schedules, amounts totaling 
$554,000 systemwide and calculated proportionally based on campus EAP enrollments will be 
identified as having provided student financial support.  Campuses are being given latitude to 
determine the best use of these funds.  An additional $23,500 in State Specific funds previously used 
by EAP for financial aid is being returned to campuses in financial aid allocations.   


Notes: 
(1) During the regular academic year, funding for student financial aid is taken from Educational Fee revenue, but the return-to-aid 
percentage is based on the combined amount of Educational and Registration Fee revenue.  Thus, while the overall return-to-aid 
proportion for 2009-10 will be 28.4%, the percentage of Educational Fee revenue used for student financial aid will be higher 
because this revenue is covering both the Educational Fee and Registration Fee shares.    





		2008-2009 Preliminary Allocation Letter 

		Schedule

		Summary



		2008-2009 Mid Year Reductions

		Schedule



		2009-2010 Preliminary Allocation

		Schedule












  
Return to newsletter


  


 
MESSAGE FROM CHANCELLOR KANG


November is often when people contemplate what they are thankful for in their lives. A recent and very significant event


has campus leadership and all those who support UC Merced’s mission and vision, expressing many thanks.


As you may have heard, when state legislators passed California’s 2010-11 budget last month, it included $102.5


million in funding for our campus. This is wonderful news, and a clear sign that legislators recognize UC Merced’s


important role in the region in raising the bar for educational attainment and developing long-term economic


diversification while expanding access to the UC system for students throughout the state.


Like our sister campuses, UC Merced has had to manage its increasing needs with limited resources. As a result, we carried out


our best efforts to do “more with less.” Our campus community stepped up to the plate and made difficult decisions along with


personal sacrifices. By doing so, you all have helped this campus weather the worst economic downturn California has


experienced in recent history. I cannot begin to fully express my gratitude and most sincere thanks for everyone’s patience and


dedication.


I must also acknowledge the unwavering support our campus has received from state legislators, Gov. Arnold Schwarzenegger


and the UC Office of the President.


To recap, of the $102.5 million earmarked for UC Merced, $81 million will be used to build the new Science and Engineering II


building, $10 million for operations, $6.5 million for infrastructure and site development and $5 million in supplemental operating


funds. These critically needed funds – along with the scheduled opening of the Social Science and Management Building in Fall


2011 will help ease our need for additional space.


While the state budget funds will assist with our physical expansion, the funding commitment from UCOP will allow UC Merced to


implement the top goals outlined in our three-year plan. Those priorities include:


Growing enrollment by 600 students annually through 2013


Hiring more faculty and staff


Building graduate enrollment to 7 percent


Again, I am deeply appreciative of the strong and continued support of our campus and am heartened by the Legislature’s renewed


commitment to higher education. Moreover, I thank you for your hard work and for displaying a true “can do” spirit.


I invite you to contact me and share your ideas and suggestions in person or via e-mail to chancellor@ucmerced.edu. I will be


listening.
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I. OVERVIEW:  PROPOSED CAMPUS FTE ENROLLMENTS, 2006-07 TO 2020-21


II. PROPOSED UNDERGRADUATE AND POSTBACCALAUREATE ENROLLMENTS, 2006-07 TO 2020-21
General Campus State-Supported FTE Enrollments and Projections


III. PROPOSED GRADUATE ENROLLMENTS BY BROAD FIELD, 2006-07 TO 2020-21
General Campus Year-Average Enrollments and Projections
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VII. CLASSIFICATION OF BROAD FIELDS OF STUDY (FOR GRADUATE ENROLLMENTS)


VIII. NARRATIVE DESCRIPTION
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All campuses are requested to use this template to submit enrollment proposals to the Office of the President.
UCSF should complete Table IV only, but submit the entire package.
UCSD should include Marine Sciences in Table III in the appropriate broad fields.
UCLA should include Drew Medical students and residents.


Do not insert or delete rows or columns , in order to facilitate efficient and accurate aggregation of Overview Table I
and aggregation with templates submitted by other campuses.


Enter data in yellow-shaded cells only


Table I is a calculated table; do not alter formulas or enter any data.


Data for specific years:
2006-07 As submitted to OP in annual budget tables
2007-08 Estimated actuals
2008-09 Projected, based on budget targets
2009-10 forward Proposed by campus


Table III asks for graduate proposals by broad field.   Use the categories as defined, even if your campus maps
them differently (e.g., History as part of Social Sciences instead of part of Humanities).  Use Table V to indicate
your preferred mapping.


Submit an electronic copy of completed tablees and narrative responses to Nina.Robinson@ucop.edu by December 7, 2007


A Frequently Asked Questions website will be available at:
http://www.universityofcalifornia.edu/lrep/


University of California Long-Range Enrollment Proposals


 INSTRUCTIONS



http://www.universityofcalifornia.edu/lrep/�





Campus MERCED


Actual Estimated Projected
2006-07 2007-08 2008-09 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16 2016-17 2017-18 2018-19 2019-20 2020-21


I.  STATE-SUPPORTED PROGRAMS
  A.  General Campus
    1.  FWS FTE ENROLLMENTS


Undergraduate 1,190      1,815          2,447     3,002     3,524     4,084     4,548     4,968       5,428       6,038       6,602     6,970     7,362     7,845     8,352     
Postbaccalaureate -          -              -         -         -         -         -         -           -           -           -        -        -        -        -         
Graduate 79           124             163        234        318        415        523        641          777          919          1,078     1,258     1,470     1,671     1,892     
Subtotal General Campus FWS 1,269      1,939          2,610     3,236     3,842     4,499     5,071     5,609       6,205       6,957       7,680     8,228     8,832     9,516     10,244   


    2.  SUMMER FTE ENROLLMENTS
Undergraduate 17           70               126        181        241        301        301        321          342          362          382        402        423        443        463        
Postbaccalaureate -          -              -         -         -         -         -         -           -           -           -        -        -        -        -         
Graduate -          -              -         1            2            2            2            2              3              3              3            3            3            3            3            
Subtotal General Campus Summer 17           70               126        182        243        303        303        323          345          365          385        405        426        446        466        


Summer as proportion of FWS 1.3% 3.6% 4.8% 5.6% 6.3% 6.7% 6.0% 5.8% 5.6% 5.2% 5.0% 4.9% 4.8% 4.7% 4.5%


    3.  TOTAL GENERAL CAMPUS FTE (inc. summer)
Undergraduate 1,207      1,885          2,573     3,183     3,765     4,385     4,849     5,289       5,770       6,400       6,984     7,372     7,785     8,288     8,815     


Annual enrollment growth 678             688        610        582        620        464        440          481          630          584        388        413        503        527        
Annual percent enrollment growth 56.2% 36.5% 23.7% 18.3% 16.5% 10.6% 9.1% 9.1% 10.9% 9.1% 5.6% 5.6% 6.5% 6.4%


Postbaccalaureate -          -              -         -         -         -         -         -           -           -           -        -        -        -        -         
Annual enrollment growth -              -         -         -         -         -         -           -           -           -        -        -        -        -         
Annual percent enrollment growth #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0!


Graduate 79           124             163        235        320        417        525        643          780          922          1,081     1,261     1,473     1,674     1,895     
Annual enrollment growth 45               39          72          85          97          108        118          137          142          159        180        212        201        221        
Annual percent enrollment growth 57.0% 31.5% 44.2% 36.2% 30.3% 25.9% 22.5% 21.3% 18.2% 17.2% 16.7% 16.8% 13.6% 13.2%


TOTAL 1,286      2,009          2,736     3,418     4,085     4,802     5,374     5,932       6,550       7,322       8,065     8,633     9,258     9,962     10,710   
Annual enrollment growth 723             727        682        667        717        572        558          618          772          743        568        625        704        748        
Annual percent enrollment growth 56.2% 36.2% 24.9% 19.5% 17.6% 11.9% 10.4% 10.4% 11.8% 10.1% 7.0% 7.2% 7.6% 7.5%
Percentage graduate enrollment 6.1% 6.2% 6.0% 6.9% 7.8% 8.7% 9.8% 10.8% 11.9% 12.6% 13.4% 14.6% 15.9% 16.8% 17.7%


  B.  Health Sciences -          -              -         -         -         -         -         32            80            144          224        288        336        368        384        
Annual enrollment growth -              -         -         -         -         -         32            48            64            80          64          48          32          16          
Annual percent enrollment growth #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! 150.0% 80.0% 55.6% 28.6% 16.7% 9.5% 4.3%


  C.  TOTAL CAMPUS (State-Supported) 1,286      2,009          2,736     3,418     4,085     4,802     5,374     5,964       6,630       7,466       8,289     8,921     9,594     10,330   11,094   
Annual enrollment growth 723             727        682        667        717        572        590          666          836          823        632        673        736        764        
Annual percent enrollment growth 56.2% 36.2% 24.9% 19.5% 17.6% 11.9% 11.0% 11.2% 12.6% 11.0% 7.6% 7.5% 7.7% 7.4%


II.  SELF-SUPPORTING PROGRAMS (HEADCOUNT)
General Campus -          -              -         -         -         -         -         -           -           -           -        -        -        -        -         
Health Sciences -          -              -         -         -         -         -         -           -           -           -        -        -        -        -         
Subtotal Self-Supporting -          -              -         -         -         -         -         -           -           -           -        -        -        -        -         


Annual enrollment growth -              -         -         -         -         -         -           -           -           -        -        -        -        -         
Annual percent enrollment growth #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0! #DIV/0!


Table I.
OVERVIEW:  PROPOSED CAMPUS FTE ENROLLMENTS, 2006-07 TO 2020-21


Proposed
Do not enter data directly on this table.  All entries are calculated from Tables II, II and IV







CampusMERCED


Actual Estimated Projected
2006-07 2007-08 2008-09 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16 2016-17 2017-18 2018-19 2019-20 2020-21


Undergraduate
FWS FTE 1,190      1,815          2,447       3,002       3,524       4,084       4,548       4,968       5,428       6,038       6,602     6,970     7,362     7,845     8,352     
Summer FTE 17           70               126          181          241          301          301          321          342          362          382        402        423        443        463        
Total FTE 1,207      1,885          2,573       3,183       3,765       4,385       4,849       5,289       5,770       6,400       6,984     7,372     7,785     8,288     8,815     


Percent FWS Nonresident 1% 2% 3% 4%


Postbaccalaureate (1)


FWS FTE
Summer FTE
Total FTE -          -              -           -           -           -           -           -           -           -           -        -        -        -        -         


New Enrollment Full-Year Headcount
Freshmen 398         669             813          1,043       1,022       1,137       1,170       1,336       1,360       1,490       1,524     1,583     1,731     1,908     2,039     
Transfer 102         116             211          250          318          405          435          462          575          760          806        803        803        815        853        
Other (2)


Total New 500         785             1,024       1,293       1,340       1,542       1,605       1,798       1,935       2,250       2,330     2,386     2,534     2,723     2,892     


Freshmen:Transfer Ratio 3.9          5.8              3.9           4.2           3.2           2.8           2.7           2.9           2.4           2.0           1.9         2.0         2.2         2.3         2.4         


(1) Assume all postbaccalaureate are Education credential students
(2) Other includes Limited, Special, Second Baccalaureate, Credential (Post-Baccalaureate)


Links: Instructions Table V - Campus Footnotes Table VI - Definitions Table VIII - Narrative Description


PROPOSED GENERAL CAMPUS UNDERGRADUATE AND POSTBACCALAUREATE ENROLLMENTS, 2006-07 TO 2020-21
Table II.


Proposed







CamMERCED


Actual Estimated Projected
2006-07 2007-08 2008-09 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16 2016-17 2017-18 2018-19 2019-20 2020-21


A.  State-supported Programs (1)


1.  FWS Enrollments  (2, 3)


Graduate Academic Enrollments
Arts (exception: not UCLA Theater/Film/TV M.F.A.) -          -          -          -          -          -          2             7             12           17           24           
Humanities (including History) 12           14           18           26           27           35           44           55           70           83           96           
Social Sciences/Psychology 14           18           26           40           43           62           79           93           122         148         176         
Life Sciences 34           45           57           79           80           95           113         132         163         186         209         
Physical Sciences/Mathematics 13           22           29           42           44           55           68           82           105         124         145         
Engineering/Computer Sciences 6             25           33           47           49           58           72           87           108         124         145         
Multi/Interdisciplinary graduate academic enrollments (4)


Education DOCTORAL enrollments
All Other DOCTORAL Enrollments (e.g., Business Ph.D.) -          -          -          -          -          -          -          -          3             7             8             
Graduate academic enrollments to be distributed (5)


SUBTOTAL Graduate Academic Enrollments 79           124         163         234         243         305         378         456         583         689         803         937         1,088      1,237      1,400      
      Anticipated Percent International 17% 25% 20% 20%
      Anticipated Percent Domestic Nonresident 2% 10% 15% 15%
Est. Doc. 2A enrollments (advanced to candidacy more than 3 yrs) -          36           144         350         


Graduate Professional Enrollments (2,3)


Professional Differential Fee Programs
Business/Management (M.B.A.)
Law (J.D.)
Public Policy (M.P.P.) or International Rel. & Pac. Affairs (M.P.I.A.)
Theater, Film & TV (M.F.A.) (UCLA only)
Other proposed Gen. Campus Prof. Dif. Fee programs


All Other Professional Master's Enrollments
Education (6)


All Other Professional Master's 75           110         145         185         194         230         275         
SUBTOTAL Graduate Professional Enrollments -          -          -          -          75           110         145         185         194         230         275         321         382         434         492         
      Anticipated Percent International 5% 15% 20%
      Anticipated Percent Domestic Nonresident 5% 10% 15%


2.  Summer Enrollments
Graduate Academic and Graduate Professional -          -          -          1             2             2             2             2             3             3             3             3             3             3             3             


Total State-Supported Gen. Campus Graduate Enrollments 79           124         163         235         320         417         525         643         780         922         1,081      1,261      1,473      1,674      1,895      


B.  General Campus Self-Supporting Programs Headcount
Business/Management


 Other self-supporting enrollments
TOTAL Self-Supporting Enrollments -          -          -          -          -          -          -          -          -          -          -          


(1) Assume that year-average headcount equals FTE.      See Table IV for all Health Sciences enrollments (Health Sciences graduate academic, professional, and self-supporting).
(2) See Table VI for definition of "graduate academic" and "graduate professional"; see Table VII for classification of disciplines into broad fields.
(3) Exclude Doctoral 2A  enrollments (except where noted)
(4) Include in "multi/interdisciplinary" only those enrollments in programs that cut across two or more broad fields (e.g., between social sciences and life sciences) or that cut across academic and professional areas. 
(5) Projected enrollments where the field of study has not yet been determined.
(6) Include master's only, master/credential.  Credential-only (post-baccalaureates) are on Table II.
Links: Instructions


Table II - for new post-baccalaureate (credential) Table IV - Health Sciences Table V - Campus Footnotes Table VI - Definitions Table VII - Broad Fields Table VIII - Narrative Description


Table III.
PROPOSED GENERAL CAMPUS GRADUATE ENROLLMENTS BY BROAD FIELD, 2006-07 TO 2020-21 


Proposed







Campus _MERCED


Actual Estimated Projected
2006-07 2007-08 2008-09 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16 2016-17 2017-18 2018-19 2019-20 2020-21


A.  State-Supported Health Science Programs  (1)


Health Sciences GRADUATE ACADEMIC (2, 3)


      Anticipated Percent International
      Anticipated Percent Domestic Nonresident
Est. Doc. 2A enrollments (advanced to candidacy more than 3 yrs)


Health Sciences PROFESSIONAL (2,4)


Postbaccalaureate degree enrollments
Allied Health (all) (e.g., audiology, physical therapy)
Dentistry (D.D.S.)
Medicine (M.D.) 32           80           144         224         288         336         368         384         
Nursing (but not Ph.D.)
Optometry (O.D.)
Pharmacy (D.Pharm.)
Public Health (Note:  ALL graduate enrollments)
Veterinary Med. (D.V.M.)
Subtotal Health Sci. professional (postbac. degree enrollments) -          -          -          -          -          -          -          32           80           144         224         288         336         368         384         
      Anticipated Percent International 10% 15%
      Anticipated Percent Domestic Nonresident 5% 10%


Undergraduate 
Nursing
Other undergraduate
Subtotal Health Sciences professional (undergraduate) -          -          -          -          -          -          -          -          -          -          -          -          -          -          -          
      Anticipated Percent Nonresident


Residents/house staff
Dentistry
Medicine
Optometry
Pharmacy
Veterinary Medicine
Subtotal Residents/housestaff -          -          -          -          -          -          -          -          -          -          -          -          -          -          -          


Total Health Sciences Professional -          -          -          -          -          -          -          32           80           144         224         288         336         368         384         


Total State-Supported Health Science Enrollments -          -          -          -          -          -          -          32           80           144         224         288         336         368         384         


  B.  Health Sciences Self-Supporting Programs
Total Self-Supporting Health Science Enrollments


(1) Assume that year-average headcount equals FTE. 


(3) Exclude Doctoral 2A enrollments (except where noted).     Note:  For historical reasons, do not list public health enrollments under graduate academic.
(4) Include enrollments in specified degree programs.  Note:  For historical reasons, include all public health enrollments under health science professional.


Links: Instructions Table V - Campus Footnotes Table VI - Definitions Table VII - Broad Fields Table VIII - Narrative Description


Table IV.
PROPOSED HEALTH SCIENCE ENROLLMENTS, 2006-07 TO 2020-21


(2) See Table VI for definition of "graduate academic" and "health science professional"; for historical reasons all public health enrollments are classified as professional.  See Table VII for classification of disciplines into broad fields.


Proposed







return to table of contents
Return to: Table II Table III Table IV


Campus _____ MERCED


(Use this page as necessary to annotate each table, describing assumptions, caveats, definitions, conversion ratios, 
preferred broad field mapping for Graduate Academic categories, etc.)


The following conversion ratios were used to calculate FTEs from headcounts


FWS FTEs = Fall FTEs + Spring FTEs/2


Fall FTEs = LD headcount * 1.00
                  UD headcount * 0.97
                  GR headcount * 1.00


Spring FTEs = Fall FTEs LD * 0.89
                      Fall FTEs UD * 1.30 and gradually declining to 1.09 in 2020-21
                      Fall FTEs GR * 0.98


Campus Footnotes
TABLE V







Students are enrolled in either State-supported or self-supporting programs:
"State-supported" - undergraduate and graduate.   Includes all enrollments not in self-supporting programs,
even though some of those enrollments will be nonresident students for whom the University will not
receive State funds.  Tables II, III and IV provide opportunity for estimating the percent that will be nonresident.
The category also includes enrollments in professional programs with differential fees.


"Self-supporting" - graduate only.   Enrollments in programs such as EMBA, FEMBA, MAS, and other 
programs that receive no State support, and are supported entirely by fees.


FWS is Fall-Winter-Spring at quarter campuses; Fall and Spring at semester campuses.


Conversion ratios - undergraduate: 
If campus proposals are based on headcount enrollments, indicate in Table V (Campus Footnotes) the conversion ratio being used.


Conversion ratios - graduate and health sciences:  
Excluding the Doc2As (i.e., students advanced to candidacy for more than 9 quarters or 6 semesters and therefore not counted as 
contributing to workload for State funding purposes) conversion ratios for all other graduate students are assumed to be 1 HC = 1 FTE.


For all health sciences students, including undergraduate, 1 HC = 1 FTE


Non-resident:  Nonresident students, including graduate students advanced to candidacy, who are not eligible for a statutory tuition exemption 
such as AB 540.


Use the following definitions for enrollment categories (Tables III and IV), based on how your majors are mapped into
CIP (Classification of Instructional Programs):
1)  Graduate academic:


Table VI
DEFINITIONS 


a)  Within the General Campus:  All graduate students (both master's and doctoral) in the broad fields of life sciences 
(including agricultural and biosciences), physical sciences/math, social sciences/psychology, humanities, arts, and 
engineering/computer sciences, plus all General Campus doctoral students in other fields.  Note:  All Ph.D. and Ed.D. 
enrollments are classified as "graduate academic" even when the broad academic field of study is defined as a 
"professional field" (e.g., business, education, social work).  See Table VI for the classification of broad fields.    
Exception:  For Table III, do not include UCLA's Theatre/Film/TV M.F.A. enrollments under graduate academic.  


b)  Within Health Sciences:  Students pursuing Ph.D., M.S., or M.A. degrees within Health Sciences.     Exception:   For 
historical reasons, list all public health enrollments (including Ph.D.) under health science professional.


2)  General campus graduate professional:  All students pursuing professional degrees on the general campus (e.g., J.D., M.B.A.), 
as well as M.A. or M.S. enrollments in "professional fields" (e.g., architecture, business, education.)  See Table VI for list of CIP 
categories that fall under "professional fields."


3)  Health science professional:  Students pursuing professional degrees such as M.D., D.D.S., or other health-related "professional 
doctorates," such as the Doctor of Physical Therapy (D.P.T.), and all non-M.S./non-M.A. master's degree enrollments (e.g., Master of 
Nursing).  Note:   For Table IV, list all public health enrollments (including Ph.D.) under health science professional.


4)  Health science residents:  Students (mostly in medicine) pursuing post-degree training required for licensure.







BROAD FIELD
CIP Category 
Code Category Name


ARTS 50 Visual and Performance Arts


ENGINEERING/ COMPUTER SCIENCES 11 Computer & Information Sciences
14 Engineering


HEALTH PROFESSIONS & CLINICAL SCIENCES 51 Health Professions and Clinical Sciences
83 Dentistry


HUMANITIES 23 English Language & Literature/Letters
16 Foreign Languages & Literature
54 History
24 Liberal Arts & Sciences
38 Philosophy & Rel


LIFE SCIENCES 01 Agribusiness & Agricultural Production
26 Bio Sci/Life Sci
03 Conservation & Renewable Natural Resources


PHYSICAL SCIENCES/ MATH 27 Math
40 Physical Science


PROFESSIONAL FIELDS 04 Architecture & Rel Programs
52 Bus & Mgmt
09 Communications
13 Education
22 Law & Legal Studies
25 Library Science
43 Criminology
44 Public Admin


SOCIAL SCIENCES/ PSYCHOLOGY 05 Area/Ethnic/Cultural Studies
19 Family & Consumer Sciences
42 Psychology
45 Social Science


MULTI./INTERDISC. & MISC. 30 Multi/Interdisc & Misc.*
31 General or Unclassified


http://www.ucop.edu/irc/campus_specs/css/codetables/codetables.html


PLUS:   Pacific International Affairs (major code 486, within Social 
Sciences CIP Category)


EXCLUDE:   Pacific International Affairs (major code 486)


*This CIP category includes programs that cut across disciplines both between and within broad fields.  Note that on 
Table III we ask that you include under "Multi./Interdisc." only those enrollments that cut across two or more broad fields.


Table VII
CLASSIFICATION OF BROAD FIELDS OF STUDY


(FOR GRADUATE ENROLLMENTS) (1)


(1)  More detail on CIP categories and majors can be found by clicking this link:



http://www.ucop.edu/irc/campus_specs/css/codetables/codetables.html�





return to table of contents


These questions are intended as a general guide to your narrative description and justification for your enrollment proposal.   
They represent the scope of information that will be helpful in comparing your proposal to the other campus proposals, and
will help provide justification for the University's overall enrollment plan when it is presented to The Regents and the
Legislature in March 2008.


Please submit responses with the enrollment proposal, in Word or PDF format.
If you have additional, previously published materials describing your enrollment planning that provide useful elaboration, you
are invited to submit those as well.


Overall:
Describe substantial shifts in enrollments or mix in enrollments, and explain why you are proposing these changes.


Examples of changes:  mix of graduate/undergraduate; mix of freshmen/transfers; proportion of nonresidents.


Describe how the enrollments in this proposal relate to the enrollments projected in your Long Range Development Plan.


Describe briefly the planning process used to determine this enrollment proposal (e.g., scope of consultation), and how 
certain or tentative the proposal is in terms of your overall academic planning process.


Undergraduate:
Describe anticipated shifts in discipline mix and how they affect your proposed undergraduate enrollments.


Describe how your assumptions about continuation rates, graduation rates and time to degree are contributing to your
proposed undergraduate enrollments.


How will your proposed enrollment plan help you reach campus goals for undergraduate diversity?


Graduate:
Describe substantial shifts in enrollments or mix in enrollments, and explain why you are proposing these changes.


Examples of changes:  mix of graduate academic and professional enrollments; mix of doctoral and master's
enrollments (including academic master's); mix of disciplines, including shifts in balance between sciences and
engineering and other disciplines; anticipated proportion of international enrollments.


Describe programmatic assumptions underlying proposed enrollments, and related workforce assumptions that new or
expanded programs reflect.


Examples:  proposals for new schools and new degree programs (making reference to your most recent 5-year plan);
developments in interdisciplinary programs; increases in academic (terminal) master's programs; proposals for
joint doctoral degrees.


Elaborate specifically on proposals for new multi/interdisciplinary programs, both within or across broad fields.
Elaborate specifically on proposals for Education enrollments (doctoral, master's and credentials).
Elaborate specifically on proposals for enrollment changes in self-supporting programs.


How will your proposed enrollment plan help you reach campus goals for graduate diversity?


Health Sciences:
Elaborate specifically on proposals for Health Sciences graduate academics, including detail by field.


If the proposal includes "other undergraduates" in Health Sciences Professional, identify the specific programs and 
enrollment levels.


Reconcile any differences from enrollments proposed in response to Provost Hume's June 29, 2007 request to Chancellors.


Narrative Description
TABLE VIII





		Contents

		Instructions

		I. Overview 2006-20 FTE

		II. UG enr 2006-20

		III. Grad enr 2006-20

		IV. Health Sci enr 2006-20

		V. Campus Footnotes

		VI. Definitions 

		VII. Broad Fields

		VIII.  Narrative






Fall 2008 Fall 2009 Fall 2010


Freshmen 1,110 1,442 1,699


Sophomore 478 658 857


Junior 479 544 874


Senior 466 545 707


Second Baccalaureate 1 1 1


Total Undergraduate 2,534 3,190 4,138


Master's 28 30 43


Doctoral 128 149 126


Doctoral - Advanced to Candidacy 28 45 73


Doctoral - Level 2* 0 0 1


Total Graduate 184 224 243


Total Student Enrollment 2,718 3,414 4,381


Lower Division 1,588 2,100 2,556


Upper Division 946 1,090 1,582


Graduate 184 224 243


Total Student Enrollment 2,718 3,414 4,381


* Level 2 are doctoral students who have been advanced to candidacy for more than 6 semesters


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


Note: Class levels are as of the census date.  The number of transferable units is not always finalized by census; therefore, class level 


(especially for transfer students) may change during the semester.


Note: Second Baccalaureate students have graduated from a baccalaureate program and are pursing a second undergraduate degree


CAMPUS HEADCOUNT ENROLLMENT BY CLASS LEVEL







Fall 2008 Fall 2009 Fall 2010


Freshmen 43.8% 45.2% 41.1%


Sophomore 18.9% 20.6% 20.7%


Junior 18.9% 17.1% 21.1%


Senior 18.4% 17.1% 17.1%


Second Baccalaureate 0.0% 0.0% 0.0%


Total Undergraduate 100.0% 100.0% 100.0%


Master's 15.2% 13.4% 17.7%


Doctoral 69.6% 66.5% 51.9%


Doctoral - Advanced to Candidacy 15.2% 20.1% 30.0%


Doctoral - Level 2* 0.0% 0.0% 0.4%


Total Graduate 100.0% 100.0% 100.0%


Lower Division 58.4% 61.5% 58.3%


Upper Division 34.8% 31.9% 36.1%


Graduate 6.8% 6.6% 5.5%


Total Student Enrollment 100.0% 100.0% 100.0%


* Level 2 are doctoral students who have been advanced to candidacy for more than 6 semesters


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


CAMPUS ENROLLMENT % BY CLASS LEVEL


Note: Second Baccalaureate students have graduated from a baccalaureate program and are pursing a second undergraduate degree


Note: Class levels are as of the census date.  The number of transferable units is not always finalized by census; therefore, class level 


(especially for transfer students) may be updated during the semester.







Fall 2005 Fall 2006 Fall 2007


Freshmen 761 585 808


Sophomore 8 430 372


Junior 67 109 455


Senior 1 84 114


Second Baccalaureate 1 2 1


Total Undergraduate 838 1,210 1,750


Master's 10 16 18


Doctoral 27 60 93


Doctoral - Advanced to Candidacy 0 0 10


Total Graduate 37 76 121


Total Student Enrollment 875 1,286 1,871


Lower Division 769 1,015 1,180


Upper Division 69 195 570


Graduate 37 76 121


Total Student Enrollment 875 1,286 1,871


Note: Fall 2005 enrollment figures do not include students admitted under visitor status due to Hurricane Katrina


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


CAMPUS HEADCOUNT ENROLLMENT BY CLASS LEVEL


Note: Second Baccalaureate students have graduated from a baccalaureate program and are pursing a second undergraduate degree


Note: Class levels are as of the census date.  The number of transferable units is not always finalized by census; therefore, class level 







Fall 2005 Fall 2006 Fall 2007


Freshmen 30.0% 18.3% 19.5%


Sophomore 0.3% 13.5% 9.0%


Junior 2.6% 3.4% 11.0%


Senior 0.0% 2.6% 2.8%


Second Baccalaureate 0.0% 0.1% 0.0%


Total Undergraduate 33% 38% 42%


Master's 5.4% 7.1% 7.4%


Doctoral 14.7% 26.8% 38.3%


Doctoral - Advanced to Candidacy 0.0% 0.0% 4.1%


Total Graduate 20% 34% 50%


Lower Division 28.3% 29.7% 26.9%


Upper Division 2.5% 5.7% 13.0%


Graduate 1.4% 2.2% 2.8%


Total Student Enrollment 32.2% 37.7% 42.7%


Note: Fall 2005 enrollment figures do not include students admitted under visitor status due to Hurricane Katrina


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


CAMPUS ENROLLMENT % BY CLASS LEVEL


Note: Second Baccalaureate students have graduated from a baccalaureate program and are pursing a second undergraduate degree


Note: Class levels are as of the census date.  The number of transferable units is not always finalized by census; therefore, class level 







Spring 2006 Spring 2007 Spring 2008 Spring 2009 Spring 2010


Freshmen 625 378 601 816 1,012


Sophomore 47 517 343 548 773


Junior 114 148 524 491 608


Senior 14 109 205 594 625


Second Baccalaureate 1 2 1 1 1


Total Undergraduate 801 1,154 1,674 2,450 3,019


Master's 8 15 18 30 35


Doctoral 28 62 84 122 142


Doctoral - Advanced to Candidacy 0 0 17 31 55


Total Graduate 36 77 119 183 232


Total Student Enrollment 837 1,231 1,793 2,633 3,251


Lower Division 672 895 944 1,364 1,785


Upper Division 129 259 730 1086 1234


Graduate 36 77 119 183 232


Total Student Enrollment 837 1,231 1,793 2,633 3,251


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


CAMPUS HEADCOUNT ENROLLMENT BY CLASS LEVEL


Note: Class levels are as of the census date.  The number of transferable units is not always finalized by census; therefore, class level 


(especially for transfer students) may be updated during the semester.


Note: Second Baccalaureate students have graduated from a baccalaureate program and are pursing a second undergraduate degree







Spring 2006 Spring 2007 Spring 2008 Spring 2009 Spring 2010


Freshmen 78.0% 32.8% 35.9% 33.3% 33.5%


Sophomore 5.9% 44.8% 20.5% 22.4% 25.6%


Junior 14.2% 12.8% 31.3% 20.0% 20.1%


Senior 1.7% 9.4% 12.2% 24.2% 20.7%


Second Baccalaureate 0.1% 0.2% 0.1% 0.0% 0.0%


Total Undergraduate 100% 100% 100% 100% 100%


Master's 22.2% 19.5% 15.1% 16.4% 15.1%


Doctoral 77.8% 80.5% 70.6% 66.7% 61.2%


Doctoral - Advanced to Candidacy 0.0% 0.0% 14.3% 16.9% 23.7%


Total Graduate 100% 100% 100% 100% 100%


Lower Division 80.3% 72.7% 52.6% 51.8% 54.9%


Upper Division 15.4% 21.0% 40.7% 41.2% 38.0%


Graduate 4.3% 6.3% 6.6% 7.0% 7.1%


Total Student Enrollment 100.0% 100.0% 100.0% 100.0% 100.0%


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


CAMPUS ENROLLMENT % BY CLASS LEVEL


Note: Second Baccalaureate students have graduated from a baccalaureate program and are pursing a second undergraduate degree


Note: Class levels are as of the census date.  The number of transferable units is not always finalized by census; therefore, class level 


(especially for transfer students) may be updated during the semester.







Summer 2006 Summer 2007 Summer 2008 Summer 2009 Summer 2010


Freshmen 42 54 66 109 177


Sophomore 32 136 95 148 245


Junior 5 103 146 162 295


Senior 5 36 141 213 265


Non-degree seeking 14 18 37 57 37


Total Undergraduate 98 347 485 689 1,019


Master's 0 1 0 2 1


Doctoral 0 0 0 0 1


Doctoral - Advanced to Candidacy 0 0 0 0 1


Total Graduate 0 1 0 2 3


Total Student Enrollment 98 348 485 691 1,022


Lower Division 74 190 161 257 422


Upper Division 10 139 287 375 560


Graduate 0 1 0 2 3


Non-degree seeking 14 18 37 57 37


Total Student Enrollment 98 348 485 691 1,022


Note: Visitor students


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


Note: Non-degree seeking students have been admitted to UC Merced only for the summer term


CAMPUS HEADCOUNT ENROLLMENT BY CLASS LEVEL







Summer 2006 Summer 2007 Summer 2008 Summer 2009 Summer 2010


Freshmen 42.9% 15.6% 13.6% 15.8% 17.4%


Sophomore 32.7% 39.2% 19.6% 21.5% 24.0%


Junior 5.1% 29.7% 30.1% 23.5% 28.9%


Senior 5.1% 10.4% 29.1% 30.9% 26.0%


Non-degree seeking 14.3% 5.2% 7.6% 8.3% 3.6%


Total Undergraduate 100% 100% 100% 100% 100%


Master's 0.0% 100.0% 0.0% 100.0% 33.3%


Doctoral 0.0% 0.0% 0.0% 0.0% 33.3%


Doctoral - Advanced to Candidacy 0.0% 0.0% 0.0% 0.0% 33.3%


Total Graduate 0% 100% 0% 100% 100%


Lower Division 75.5% 54.6% 33.2% 37.2% 41.3%


Upper Division 10.2% 39.9% 59.2% 54.3% 54.8%


Graduate 0.0% 0.3% 0.0% 0.3% 0.3%


Non-degree seeking 14.3% 5.2% 7.6% 8.2% 3.6%


Total Student Enrollment 100.0% 100.0% 100.0% 100.0% 100.0%


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


Note: Second Baccalaureate students have graduated from a baccalaureate program and are pursing a second undergraduate degree


Note: Class levels are as of the census date.  The number of transferable units is not always finalized by census; therefore, 


class level (especially for transfer students) may be updated during the semester.


CAMPUS ENROLLMENT % BY CLASS LEVEL





		Fall 2008 through Fall 2010 - Headcount

		Fall 2008 through Fall 2010 %

		Fall 2005 through Fall 2007 - Headcount

		Fall 2005 through Fall 2007 - %

		Spring 2006 through Spring 2010 - Headcount

		Spring 2006 through Spring 2010 - %

		Summer 2006 through Summer 2010 - Headcount

		Summer 2006 through Summer 2010 - %






OPERATING BUDGET
UNIVERSITY OF CALIFORNIA, MERCED


2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16 2016-17 2017-18 2018-19 2019-20
BUDGET PLAN 1C-R-201021


Revenue Sources (Actual) (Projected)


1 Student FTE Plus 600 Per year; $6-12-18 Funding Plan 3472 4381 5063 5716 6343 6963 7570 8176 8783 9403 10023
8 Base Budget 96,126,783$         111,684,900$       125,151,577$       136,898,925$       148,567,147$        160,085,408$        171,592,960$        183,111,512$        194,779,131$       206,447,606$     


Other Ongoing Revenue
14 Sub-total: Other allocations 6,384,000$           6,754,000$           7,145,000$           7,563,000$           7,886,000$            7,756,000$            8,166,000$            8,573,000$            8,984,000$           9,395,000$         


One-time Revenue Items
15    OMP One Time Allocation 2,070,000$           
16    Supplemental State Appropriation 5,000,000             5,000,000             5,000,000             5,000,000             5,000,000              5,000,000              5,000,000              5,000,000              5,000,000             5,000,000           
17 Line of Credit UCOP 5,000,000             5,000,000             5,000,000             5,000,000             5,000,000              
18 Sub-total: One-time Revenue Items -$                       12,070,000$         10,000,000$         10,000,000$         10,000,000$         10,000,000$          5,000,000$            5,000,000$            5,000,000$            5,000,000$           5,000,000$         


19 Total Revenue 95,107,484$          114,580,783$       128,438,900$       142,296,577$       154,461,925$       166,453,147$        172,841,408$        184,758,960$        196,684,512$        208,763,131$       220,842,606$     


Assumptions:
A. Enrollment growth is based on growth of 600 FTE per year
B. Student enrollment support is valued at $10,000 per FTE with expected $6M-$12M-$18M over the next 3 years. Reduced to $8000 in out years. Revenue based on exactly 'plus 600 FTE'.
C.  $6.3 million for student enrollment support received in FY 2008-09 has been made permanent part of base funding for UC Merced per 2010-11 allocation letter.
D.  Student fees raised 15% 2009-10 midyear increase Ed Fee Only; Grad Fees flat; 15% Ed Fee in 2010-11; 8% increase to both Ed and SS fees in 2011-12 and then flat in out years; 
E. Ongoing OMP remains flat. 
F. Student/faculty workload ratio is 18.7:1 to derive Faculty FTE generated; actual approved recruitments based on 17-17-16 plan; 17-17-16 faculty in out years.
G. The Supplemental State Appropriation was approved for an additional year, however, the request will be made annually and is projected here as approved 'in perpetuity'.


Use of Funds


Permanent Budget


Total Permanent Budget 107,871,675$       118,936,925$       131,607,301$       143,190,450$       153,127,711$        157,021,153$        166,581,820$        175,659,801$        185,403,917$       195,344,876$     


One-Time, Temporary & Faculty Start-up 
43 Total One-time, Temporary 8,738,000$           10,628,000$         11,728,000$         10,958,000$         11,628,000$          11,328,000$          11,018,000$          11,328,000$          11,228,000$         11,118,000$       


44 Total Permanent & Temporary Requirements 116,609,675$       129,564,925$       143,335,301$       154,148,450$       164,755,711$        168,349,153$        177,599,820$        186,987,801$        196,631,917$       206,462,876$     


45 Debt Service 1,630,746$           2,236,896$           2,449,396$           2,661,896$           2,946,361$            5,055,504$            5,589,686$            5,826,501$            6,063,316$           6,300,131$         


46 Total Expense with Debt Service 97,032,239$          118,240,421$       131,801,821$       145,784,697$       156,810,346$       167,702,072$        173,404,657$        183,189,506$        192,814,302$        202,695,233$       212,763,007$     


47 Balance (Revenue minus Expense) (1,924,755)$           (3,659,638)$          (3,362,921)$          (3,488,120)$         (2,348,421)$         (1,248,926)$           (563,249)$             1,569,454$            3,870,209$            6,067,898$           8,079,599$         


48 Balance After Planned Campus Savings -                         (2,239,638)            (1,842,921)            (1,968,120)           (828,421)              121,074                 806,751                 3,039,454              5,340,209              7,137,898             9,149,599           


49 Cumulative Balance/Deficit -                         (2,239,638)            (4,082,559)            (6,050,679)           (6,879,100)           (6,758,026)             (5,951,275)            (2,911,821)             2,428,389              9,566,287             18,715,885         


(General Funds Deficit Covered to Balance; Loan Funds Available)


Campus Budget Office Projected Core Operating Needs. November 2010


12/2/2010
2:12 PM
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2010‐11 Budget ‘CALL’ 
Data Warehousing Initiative 


 
April 8, 2010 


 
FY 2009‐10 Update 
  The budget for the Data Warehousing initiative in FY 2009‐10 was $30,000 (although to 
date only $18,000 actually has been allocated).  All DW personnel reside in both IT and IPA.  The 
DW Team includes all staff in IPA:  Director, two Principal Research Analysts, one Systems 
Manager (Programmer), and one Data Administrator (Programmer), all of whom have full‐time 
responsibilities in IPA.  Also on the DW Team are four IT staff members:  CIO and SIS Team 
Manager (both of whom with full‐time responsibilities in IT), DW Engineer and ODS 
Programmer/DBA.  The DW Engineer is assigned 100% to the DW project.  Until recently, the 
ODS Programmer (who joined the Team in Spring 2009) was 50% but, as of February 2010, is 
now 100% assigned to the project.  (Temporarily, however, he continues to support SIS projects 
unrelated to the ODS .) 
 
  Despite the resource challenges, we have made some significant progress in the past 
nine months: 


 Cognos report training (provided by a consultant over five consecutive days in July 2009).  
In addition to the DW Team, staff members in 4 functional offices were trained:  
Admissions, Financial Aid, Registrar’s Office, Student Business Services, as well as IT staff 
supporting COEUS and other applications.   


 Following good practices for any applications, two ODS/DW environments were set up:  
development and production. 


 Initial security was established both within the database and the Cognos tools. 


 Data feeds, with nightly refreshes, were established for Banner SIS and the 
payroll/personnel and financial/budget system, QDB. 


 In addition to the delivered ODS data views, ODS/DW programmers designed and 
launched other views to support known reporting needs.  These views imbed sometimes 
very complex logic into the database tables to make reporting much easier and more 
consistent.  For example, the logic for defining variables such as employees’ primary 
appointments, total annual salary and fte (across all appointments), and flags to indicate 
whether employees are included in official snapshots will greatly simplify reporting for 
many campus users. 


 ODS/DW was upgraded from 3.1 to 8.1.  This was a prerequisite to the Banner SIS 
upgrade, which currently is underway. 


 Crystal Report programmers are implementing a plan to migrate to Cognos.  The 
projected completion date is Summer 2011.  This will allow UC Merced to phase out 
Crystal Reports, as the campus terminated Crystal support and upgrades over 2 years 
ago. 


 The first (prototypical) dimensional model (Admissions) has been designed and is being 
developed.  Target deployment of the first iteration is planned for May 2010.  This 
model, integrated with an Enrollment dimensional model, will be the basis of an 
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Enrollment Management & Planning data mart.  Dimensional models transform the raw 
data (from various sources) into logical data groups that make it easier for reporting and 
allow analysts to drill down from summary to detailed data.  They optimize decision‐
support query performance. 


 In addition to the report writers who were trained last July, other users have been 
granted access to the ODS.  Two staff members in the Dean’s Office in the School of 
Natural Sciences have access to a view created by the DW Team.  This has enabled the 
Dean’s staff members to run simple reports, much like the Crystal reports that had been 
provided by SIS programmers, except that now they can modify the reports as needed.  
Access to OD also was given to an analyst in Academic Personnel to load course data 
into Digital Measures.  Sponsored Projects uses personnel data and specialized functions 
from the ODS in their new COEUS application. 


 The DW Team is in process of getting all the programs, tables, and scripts from UC Davis 
to implement our own version of Desii, an application that supports faculty workload, 
instructional activity, and classroom/space utilization analyses.  We have nicknamed this 
new application MERii (Merced instructional information). 


 Training (framework manager) planned for DW programmers (May). 


 Used QDB data from the ODS for the Applied Math Academic Program Review. 
 


 
DW Role in Assessment and WASC‐Related Areas 
  The Data Warehouse represents the campus’ access to assessment data and analyses.  It 
is designed, within a secure environment, to provide the windows and doors to integrated 
campus data to be used in assessing and evaluating programs and strategies, helping campus 
leaders to make decisions about resource allocations and the efficiency and effectiveness of 
programs.  The DW transforms data into information that is easily understood, consistent, 
comparable across time, and transparent to the campus and public constituents.  Ever evolving, 
the DW will expand as the need for data and information grows.   
  Examples of the types of data marts or decision‐support systems that will be developed 
include:  Enrollment Management/Planning (including Admissions, Enrollments, Financial Aid), 
Faculty Workload & Academic Resource Management, Graduate Support and Enrollment 
Planning, Contracts and Grants Management, Space Utilization and Planning, Human Resources 
Management, Budget & Staffing, Donor Tracking, Student Achievement/Success. 
   
 


DW Staffing Needs 
  Since much of the Data Warehousing work depends, first of all, on bringing the source 
data into the ODS staging area, a high priority is to add one full‐time (permanent or contractual)  
ODS Programmer Analyst (III‐IV) to support the ODS.  This infrastructure work is critical to the 
pace at which the team can deliver usable reports and data marts and to the ultimate success 
of the DW.  In addition to setting up the appropriate pathways to bringing source data into the 
ODS,  this position would help  support  the Cognos  server  setup,  security, upgrades,  and  ETL 
functions  such  as  data  cleansing  options,  as  well  as  provide  backup  to  the  existing  ODS 
programmer analyst.  
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_____________________________________________________________________________ 
 
  Request:  IPA requests one permanent fte Programmer III‐ IV to help develop and 
manage the ODS data‐load processes (ETL, etc.) for various source data systems, work with 
business users to understand their information/reporting needs from the ODS and create views 
and frameworks to satisfy those needs.                
                             $71,000‐$96,000 + Benefits 
 _____________________________________________________________________________ 


 
In order to make better progress in creating dimensional models and integrated data 


marts, as well as dashboards and scorecards, it is critical to add at least one permanent, full‐
time DW programmer to the Team.  This would be a high‐level programmer who has 
experience building dimensional models and data marts, has worked on a comprehensive DW 
project, and has demonstrated success in working with business users, translating their 
reporting and information needs into appropriate deliverables (data views, data marts, etc.).   


  


 
  Request:  IPA requests one permanent fte Programmer III‐ IV to work with business 
users to translate their information, reporting and decision‐making needs into reports, data 
marts, dashboards, and/or scorecards that successfully meet those needs.        
                           $71,000‐$96,000 + Benefits 


 
DW Application/Hardware Needs 
  When purchasing the Cognos BI tools, the DW Team assumed that the Oracle Data 
Warehouse Builder (OWB) ETL tool that the campus already had licensed for other purposes 
would be adequate for the DW initiative.  An ETL tool is extremely important in any DW project, 
as it is the utility that moves the data from various source systems into the ODS, then 
transforms and moves the data into the DW (dimensional models & data marts).  A good ETL 
tool also performs some data cleansing activities by identifying data problems (missing data, 
bad codes, etc.) while moving the data and then notifying the appropriate source system users 
who need to fix the problems.  This data quality function is one of the important added‐values 
of any DW project.  The ETL also performs over 30 other tasks that meet the demanding 
requirements placed on the data warehouse.  Within a few months, it was obvious that OWB 
would not be an adequate ETL tool for UC Merced’s DW environment.  OWB does not integrate 
well with Cognos, as it primarily was meant to integrate with Oracle’s BI tool:  Discoverer. 
  In the absence of an adequate ETL tool, the programmers resorted to using SQL to 
develop their own processes for moving and transforming the data, as well as for some quality 
control functions.  Continuing down this path will greatly impact the timeline for deliverables 
and ultimately will increase the overall cost of the project. The longer we postpone the 
purchase of a suitable ETL tool, the more SQL code that will need to be reworked. 
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___________________________________________________________________________ 
 
  Request:  Funding for ETL application.   (One‐time cost; in subsequent years there will 
be annual maintenance costs, estimated @ 15% of purchase price.)               


$90,000 ‐ $150,000 
 
____________________________________________________________________________ 
 
Training and Consulting Needs 
  Because of the complexity of developing a data warehouse, adequate and targeted 
training to team members is critical to their success in transitioning from the relational model 
to the dimensional model.  The team will be more productive and efficient if provided training 
on best practices in developing data warehouse data marts.  Timely design reviews by 
professionals would also be cost‐effective, accelerate the learning curve, and ensure adherence 
to standards.  
___________________________________________________________________________________ 


  Request:  Funding for training and consulting. (One‐time cost; with annual review to 
determine subsequent needs.)                      $40,000 ‐ $60,000 
 
____________________________________________________________________________ 
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30 April 2010 
 
Dear Professor Colvin: 
 
In preparation for our Educational Effectiveness Review, UC Merced must ‘conclude work’1


 


 on the 
following action item identified by the WASC Visiting Team.  


“Determine and demonstrate the process by which data are disseminated and analyzed to 
provide for optimum access and actual use of data.  Ensure that leadership team members 
understand how to use and request data and what the expectations are for their direction of 
data analysis campus-wide. Systematize the use of data and analysis to inform planning.”1 


 
To focus this work, the WASC Steering Committee is coordinating the assessment of data 
dissemination and use in context of three planning and decision making processes: 
 


1) the instructional budget process,  
2) the faculty FTE allocation process, and  
3) enrollment management.   


 
We construe the word “data” broadly as meaning “all information included in the decision-making 
process,” including such things as school and university mission, vision, and goals and the 
intellectual rationale for developing a program, as well as the obvious FTE, time to degree, budget, 
and all other such numerical data.  Moreover, we know that some numerical data from our 
campus may not be valid indicators of trends.  Thus, it would be dangerous to rely on 
extrapolations from such data.  But WASC wants us to be developing systems by which we in fact 
collect and use such numerical data and insists that we document our processes. 
 
To gain CAPRA’s perspective on the first of these processes, the Steering Committee asks that 
CAPRA please describe its role in the faculty FTE planning and allocation process. This description 
should include  
 


• the specific types of data used, including examples from last year’s process,  
• the source of each data stream,  
• how these data are used to make decisions.   


 


                                                      
1 Report of the WASC Visiting Team Capacity and Preparatory Review. 2009. p.46. 
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To help guide this analysis, a set of questions is appended.  It is not necessary to respond to each 
question individually. It is, however, important to describe each process in sufficient detail to 
support analysis with the goal of improvement.  If the questions fail to address aspects of the 
process that CAPRA thinks important, please include relevant descriptions and analysis. Reflections 
on the sufficiency of the data resources and use, and goals for improvement in the planning 
processes, are also encouraged.    
 
A comparable set of questions will be asked of other administrative units involved in decision 
making, including the School Deans, the EVC, and the Budget Office.  
 
If you have any questions or would like to meet in person to discuss this request, please contact 
Laura Martin.  Otherwise, please submit your summary, including supporting examples, to Laura 
Martin, lmartin@ucmerced.edu, by June 1.  
 
Thank you very much for supporting our accreditation effort.  
 
 
Sincerely,  


 
Gregg Camfield 
Professor and Chair 
WASC Steering Committee 
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Guiding Questions 
 


1) What are the main considerations in the process(es) that CAPRA uses to recommend 
faculty FTE allocations? For example,  


a. Research foci 
b. Instructional needs and development of undergraduate majors 
c. Instructional needs and developing graduate programs 
d. Institutional planning documents 
e. Space 
f. Previous year’s allocation  
g. Search successes 


2) Related to 1, what types of information and data are used to evaluate these 
considerations?  


3) What is the source of each form of data identified in question 2?  
4) How well does the eventual prioritization and allocation of FTE meet identified needs? How 


is this assessed? 
5) How effective was the timeline for supporting successful searches? 
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29 April 2010 
 
Dear Deans Aldenderfer, Pallavicini, and Matsumoto: 
 
In preparation for our Educational Effectiveness Review, UC Merced must ‘conclude work’1


 


 on the 
following action item identified by the WASC Visiting Team.  


“Determine and demonstrate the process by which data are disseminated and analyzed to 
provide for optimum access and actual use of data.  Ensure that leadership team members 
understand how to use and request data and what the expectations are for their direction of 
data analysis campus-wide.   Systematize the use of data and analysis to inform planning.”1 


 
To focus this work, the WASC Steering Committee is coordinating the assessment of data 
dissemination and use in context of three planning and decision making processes – the 
instructional budget process, the faculty FTE allocation process, and enrollment management.  
 
To gain each school’s perspective on the first two of these processes, the Steering Committee asks 
that you please describe the budgeting and faculty FTE allocation processes for your school. Each 
description should include  
 


• the specific types of data used, including examples from a recent year,  
• the source of each data stream, and  
• how these data are used to make decisions in each planning process.   


 
To help guide these analyses, two sets of questions, one per process, are appended.  It is not 
necessary to respond to each question individually. It is, however, important to describe each 
process in sufficient detail to support analysis with the goal of improvement.  If the questions fail 
to address aspects of the process you think important, please include relevant descriptions and 
analysis. Reflections on the sufficiency of the data resources and use, and goals for improvement 
in the planning processes, are also welcome.    
 
For each process, a comparable set of questions will be asked of other administrative units 
involved in decision making, including as appropriate the EVC and Provost, the Budget Office, and 
Committee on Academic Planning and Resource Allocation.  
 


                                                      
1 Report of the WASC Visiting Team Capacity and Preparatory Review. 2009. p.46. 
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If you have any questions or would like to meet in person to discuss this request, please contact 
Laura Martin.  Otherwise, please submit your summary, including supporting examples, to Laura 
Martin, lmartin@ucmerced.edu, by June 1.  
 
Thank you very much for supporting our accreditation effort.  
 
 
Sincerely,  
 
Gregg Camfield 
Professor and Chair 
WASC Steering Committee 
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Guiding Questions: Instructional Budget 
 
1) What are the main considerations in the development of the temporary instructional budget? 


Examples include: 
a. Space, including wet/dry lab availability 
b. Course and enrollment demand 
c. Summer session course offerings 
d. Analysis of the effectiveness of the previous year’s allocation in meeting 


instructional needs 
e. Faculty FTE 
f. Faculty workload policy 
g. Instructional resources, ex. availability of TAs and instructors 
h. Course fees 
i. Instructional equipment costs and maintenance 


2) Related to 1, what types of data are used to evaluate these considerations during budget 
development?  


3) What is the source of each form of data identified in question 2?  
4) How are the data used in the process of developing the instructional budget?  
5) Who is involved in developing the instructional budget and how does the process work?  
6) Does the Budget Office provide clear or sufficiently specific directions for use of funds?  
7) How well does the eventual allocation fit the request?  
8) How effective was the timeline for allocating funding? Is account funding appropriately timed? 
9) Are appropriate accounting options provided for managing the budget?  
 
 
Guiding Questions: Faculty FTE Allocation 
 
1) What are the main considerations in the process(es) by which FTE needs are identified and 


prioritized? For example,  
a. Research foci 
b. Instructional needs and development of undergraduate majors 
c. Instructional needs and developing graduate programs 
d. Institutional planning documents 
e. Space 
f. Previous year’s allocation  
g. Search successes 


2) Related to 1, what types of information and data are used to evaluate these considerations? 
3) What is the source of each form of data identified in question 2?  
4) How are the data used in the process of identifying FTE priorities?  
5) Who is involved in developing the FTE allocation plan?  
6) How well does the eventual prioritization and allocation of FTE meet identified needs?  
7) How effective was the timeline for supporting successful searches? 
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30 April 2010 
 
Dear Keith: 
 
In preparation for our Educational Effectiveness Review, UC Merced must ‘conclude work’1


 


 on the 
following action item identified by the WASC Visiting Team.  


“Determine and demonstrate the process by which data are disseminated and analyzed to 
provide for optimum access and actual use of data.  Ensure that leadership team members 
understand how to use and request data and what the expectations are for their direction of 
data analysis campus-wide. Systematize the use of data and analysis to inform planning.”1 


 
To focus this work, the WASC Steering Committee is coordinating the assessment of data 
dissemination and use in context of three planning and decision making processes: 
 


1) the instructional budget process,  
2) the faculty FTE allocation process, and  
3) enrollment management.   


 
We construe the word “data” broadly as meaning “all information included in the decision-making 
process,” including such things as school and university mission, vision, and goals and the 
intellectual rationale for developing a program, as well as the obvious FTE, time to degree, budget, 
and all other such numerical data.  Moreover, we know that some numerical data from our 
campus may not be valid indicators of trends.  Thus, it would be dangerous to rely on 
extrapolations from such data.  But WASC wants us to be developing systems by which we in fact 
collect and use such numerical data and insists that we document our processes. 
 
To gain your perspective on the first two of these processes, the Steering Committee asks that you 
please describe your role in the instructional budget and faculty FTE planning and allocation 
processes. This description should include  
 


• the specific types of data used, including examples from last year’s process,  
• the source of each data stream, and  
• how these data are used to make decisions in each planning process.   


 


                                                      
1 Report of the WASC Visiting Team Capacity and Preparatory Review. 2009. p.46. 
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To help guide these analyses, two sets of questions, one per process, are appended.  It is not 
necessary to respond to each question individually. It is, however, important to describe each 
process in sufficient detail to support analysis with the goal of improvement.  If the questions fail 
to address aspects of the process you think important, please include relevant descriptions and 
analysis. Reflections on the sufficiency of the data resources and use, and goals for improvement 
in the planning processes, are also encouraged.    
 
For each process, a comparable set of questions will be asked of other administrative units 
involved in decision making, including as appropriate School Deans, the budget office, and 
Committee on Academic Planning and Resource Allocation.  
 
If you have any questions or would like to meet in person to discuss this request, please contact 
Laura Martin.  Otherwise, please submit your summary, including supporting examples, to Laura 
Martin, lmartin@ucmerced.edu, by June 1.  
 
 
Sincerely,  


 
Gregg Camfield 
Professor and Chair 
WASC Steering Committee 
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Guiding Questions: Instructional Budget 


 
1) How is the total allocation for the instructional budget determined?  
2) What considerations are involved in determining school-specific funding allocations? 
3) Related to 1 and 2, what types of data are used to make these determinations?  
4) What is the source of each form of data identified in question 3?  
5) How are the data used in the process of allocating the instructional budget?  
6) Who is involved in decision making process and how does it work?  
7) How well does the eventual allocation fit the request?  
8) How effective was the timeline for allocating funding?  
9) What types of feedback are used to assess the sufficiency of the allocation and the 


timeliness of the process? 
 
 


Guiding Questions: Faculty FTE Planning and Allocation 
 


1) How is the total allocation for faculty FTE determined? What role does the overall campus 
budget play in this process? 


2) What are the main considerations in the process(es) by which FTE needs are identified and 
prioritized? For example,  


a. Research foci 
b. Instructional needs and development of undergraduate majors 
c. Instructional needs and developing graduate programs 
d. Institutional planning documents 
e. Space 
f. Previous year’s allocation  
g. Search successes 


3) Related to 2, what types of information and data are used to evaluate these 
considerations?  
4) What is the source of each form of data identified in question 3?  
5) How are the data used in the process of determining FTE priorities? What is your role? 
6) How well does the eventual prioritization and allocation of FTE meet identified needs? How 
is this assessed? 
7) How effective was the timeline for supporting successful searches? 
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30 April 2010 
 
Dear Director Jefferds: 
 
In preparation for our Educational Effectiveness Review, UC Merced must ‘conclude work’1


 


 on the 
following action item identified by the WASC Visiting Team.  


“Determine and demonstrate the process by which data are disseminated and analyzed to 
provide for optimum access and actual use of data.  Ensure that leadership team members 
understand how to use and request data and what the expectations are for their direction of 
data analysis campus-wide. Systematize the use of data and analysis to inform planning.”1 


 
To focus this work, the WASC Steering Committee is coordinating the assessment of data 
dissemination and use in context of three planning and decision making processes: 
 


1) the instructional budget process,  
2) the faculty FTE allocation process, and  
3) enrollment management.   


 
We construe the word “data” broadly as meaning “all information included in the decision-making 
process,” including such things as school and university mission, vision, and goals and the 
intellectual rationale for developing a program, as well as the obvious FTE, time to degree, budget, 
and all other such numerical data.  Moreover, we know that some numerical data from our 
campus may not be valid indicators of trends.  Thus, it would be dangerous to rely on 
extrapolations from such data.  But WASC wants us to be developing systems by which we in fact 
collect and use such numerical data and insists that we document our processes. 
 
To gain the Budget Office’s perspective on the first two of these processes, the Steering 
Committee asks that you please describe the Budget Office’s role in the instructional budget and 
faculty FTE planning and allocation processes. This description should include  
 


• the specific types of data used, including examples from last year’s process,  
• the source of each data stream, and 
• how these data are used to make decisions in each planning process.   


 


                                                      
1 Report of the WASC Visiting Team Capacity and Preparatory Review. 2009. p.46. 
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To help guide these analyses, two sets of questions, one per process, are appended.  It is not 
necessary to respond to each question individually. It is, however, important to describe each 
process in sufficient detail to support analysis with the goal of improvement.  If the questions fail 
to address aspects of the process the Budget Office thinks important, please include relevant 
descriptions and analysis. Reflections on the sufficiency of the data resources and use, and goals 
for improvement in the planning processes, are also encouraged.    
 
For each process, a comparable set of questions will be asked of other administrative units 
involved in decision making, including as appropriate School Deans, the EVC, and Committee on 
Academic Planning and Resource Allocation.  
 
If you have any questions or would like to meet in person to discuss this request, please contact 
Laura Martin.  Otherwise, please submit your summary, including supporting examples, to Laura 
Martin, lmartin@ucmerced.edu, by June 1.  
 
Thank you very much for supporting our accreditation effort.  
 
 
Sincerely,  


 
Gregg Camfield 
Professor and Chair 
WASC Steering Committee 
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Guiding Questions: Instructional Budget 
 


1) How is the total allocation for the instructional budget determined?  
2) What considerations are involved in determining school-specific funding allocations? 
3) Related to 1 and 2, what types of data are used to make these determinations?  
4) What is the source of each form of data identified in question 3?  
5) How are the data used in the process of allocating the instructional budget?  
6) Who is involved in decision making process and how does it work?  
7) How well does the eventual allocation fit the request?  
8) How effective was the timeline for allocating funding? Is account funding appropriately 


timed? 
9) What types of feedback are used to assess the sufficiency of the allocation and the 


timeliness of the process? 
 
 


Guiding Questions: Faculty FTE Planning and Allocation 
 


1)   How is the total allocation for the faculty FTE determined? What is your role in determining 
this?  
2)   Related to 1, what types of information and data are used in this process? How does the 
overall campus budget influence this process? 
3)   What is the source of each form of data identified in question 2?  
4)   How are the data used in the process of determining FTE allocations? What is your role? 
5)   How well does the eventual prioritization and allocation of FTE meet identified needs? How 
is this assessed? 
6)   How effective was the timeline for supporting successful searches? 
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30 April 2010 
 
Dear Dean Aldenderfer: 
 
In preparation for our Educational Effectiveness Review, UC Merced must ‘conclude work’1


 


 on the 
following action item identified by the WASC Visiting Team.  


“Determine and demonstrate the process by which data are disseminated and analyzed to 
provide for optimum access and actual use of data.  Ensure that leadership team members 
understand how to use and request data and what the expectations are for their direction of 
data analysis campus-wide. Systematize the use of data and analysis to inform planning.”1 


 
To focus this work, the WASC Steering Committee is coordinating the assessment of data 
dissemination and use in context of three planning and decision making processes: 
 


1) the instructional budget process,  
2) the faculty FTE allocation process, and  
3) enrollment management.   


 
We construe the word “data” broadly as meaning “all information included in the decision-making 
process,” including such things as school and university mission, vision, and goals and the 
intellectual rationale for developing a program, as well as the obvious FTE, time to degree, budget, 
and all other such numerical data.  Moreover, we know that some numerical data from our 
campus may not be valid indicators of trends.  Thus, it would be dangerous to rely on 
extrapolations from such data.  But WASC wants us to be developing systems by which we in fact 
collect and use such numerical data and insists that we document our processes. 
 
To gain SSHA’s perspective on the first two of these processes, the Steering Committee asks that 
you please describe your school’s instructional budgeting and faculty FTE planning and allocation 
processes. Each description should include  
 


• the specific types of data used, including examples from last year’s process,  
• the source of each data stream, and  
• how these data are used to make decisions in each planning process.   


 


                                                      
1 Report of the WASC Visiting Team Capacity and Preparatory Review. 2009. p.46. 
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To help guide these analyses, two sets of questions, one per process, are appended.  It is not 
necessary to respond to each question individually. It is, however, important to describe each 
process in sufficient detail to support analysis with the goal of improvement.  If the questions fail 
to address aspects of the process you think important, please include relevant descriptions and 
analysis. Reflections on the sufficiency of the data resources and use, and goals for improvement 
in the planning processes, are also welcome.    
 
For each process, a comparable set of questions will be asked of other administrative units 
involved in decision making, including as appropriate the EVC, the Budget Office, and Committee 
on Academic Planning and Resource Allocation.  
 
If you have any questions or would like to meet in person to discuss this request, please contact 
Laura Martin.  Otherwise, please submit your summary, including supporting examples, to Laura 
Martin, lmartin@ucmerced.edu, by June 1.  
 
Thank you very much for supporting our accreditation effort.  
 
Sincerely,  


 
Gregg Camfield 
Professor and Chair 
WASC Steering Committee 



mailto:lmartin@ucmerced.edu�
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Guiding Questions: Instructional Budget 
 
1) What are the main considerations in the development of the instructional budget? Examples 


include: 
a. Space, including wet/dry lab availability 
b. Course and enrollment demand 
c. Summer session course offerings 
d. Analysis of the effectiveness of the previous year’s allocation in meeting 


instructional needs 
e. Faculty FTE 
f. Faculty workload policy and semester assignments 
g. Instructional resources, ex. availability of TAs and instructors 
h. Course fees 
i. Instructional equipment costs and maintenance 


2) Related to 1, what types of data are used to evaluate these considerations during budget 
development?  


3) What is the source of each form of data identified in question 2?  
4) How are the data used in the process of developing the instructional budget?  
5) Who is involved in developing the instructional budget and how does the process work?  
6) Describe the process used for managing the budget, including how projections are made, how 


the budget is monitored, and the roles and responsibilities of the individuals involved in these 
processes in your school.  


7) Does the Budget Office provide clear or sufficiently specific directions for use of funds and is 
the requested format useful and sufficiently flexible as a tool for requesting budget?  


8) How well does the eventual allocation fit the request?  
9) How effective was the timeline for allocating funding? Is account funding appropriately timed? 
 
 


Guiding Questions: Faculty FTE Planning and Allocation 
 
1) What are the main considerations in the process(es) by which FTE needs are identified and 


prioritized? For example,  
a. Research foci 
b. Instructional needs and development of undergraduate majors 
c. Instructional needs and developing graduate programs 
d. Institutional planning documents 
e. Space 
f. Previous year’s allocation  
g. Search successes 


2) Related to 1, what types of information and data are used to evaluate these considerations? 
3) What is the source of each form of data identified in question 2?  
4) How are the data used in the process of identifying FTE priorities?  
5) Who is involved in developing the FTE allocation plan?  
6) How well does the eventual prioritization and allocation of FTE meet identified needs?  
7) How effective was the timeline for supporting successful searches? 
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30 April 2010 
 
Dear Dean Matsumoto: 
 
In preparation for our Educational Effectiveness Review, UC Merced must ‘conclude work’1


 


 on the 
following action item identified by the WASC Visiting Team.  


“Determine and demonstrate the process by which data are disseminated and analyzed to 
provide for optimum access and actual use of data.  Ensure that leadership team members 
understand how to use and request data and what the expectations are for their direction of 
data analysis campus-wide. Systematize the use of data and analysis to inform planning.”1 


 
To focus this work, the WASC Steering Committee is coordinating the assessment of data 
dissemination and use in context of three planning and decision making processes: 
 


1) the instructional budget process,  
2) the faculty FTE allocation process, and  
3) enrollment management.   


 
We construe the word “data” broadly as meaning “all information included in the decision-making 
process,” including such things as school and university mission, vision, and goals and the 
intellectual rationale for developing a program, as well as the obvious FTE, time to degree, budget, 
and all other such numerical data.  Moreover, we know that some numerical data from our 
campus may not be valid indicators of trends.  Thus, it would be dangerous to rely on 
extrapolations from such data.  But WASC wants us to be developing systems by which we in fact 
collect and use such numerical data and insists that we document our processes. 
 
To gain the School of Engineering’s perspective on the first two of these processes, the Steering 
Committee asks that you please describe your school’s instructional budgeting and faculty FTE 
planning and allocation processes. Each description should include  
 


• the specific types of data used, including examples from last year’s process,  
• the source of each data stream, and  
• how these data are used to make decisions in each planning process.   


 


                                                      
1 Report of the WASC Visiting Team Capacity and Preparatory Review. 2009. p.46. 
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To help guide these analyses, two sets of questions, one per process, are appended.  It is not 
necessary to respond to each question individually. It is, however, important to describe each 
process in sufficient detail to support analysis with the goal of improvement.  If the questions fail 
to address aspects of the process you think important, please include relevant descriptions and 
analysis. Reflections on the sufficiency of the data resources and use, and goals for improvement 
in the planning processes, are also welcome.    
 
For each process, a comparable set of questions will be asked of other administrative units 
involved in decision making, including as appropriate the EVC, the Budget Office, and Committee 
on Academic Planning and Resource Allocation.  
 
If you have any questions or would like to meet in person to discuss this request, please contact 
Laura Martin.  Otherwise, please submit your summary, including supporting examples, to Laura 
Martin, lmartin@ucmerced.edu, by June 1.  
 
Thank you very much for supporting our accreditation effort.  
 
Sincerely,  
 


 
 
Gregg Camfield 
Professor and Chair 
WASC Steering Committee 



mailto:lmartin@ucmerced.edu�
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Guiding Questions: Instructional Budget 
 
1) What are the main considerations in the development of the instructional budget? Examples 


include: 
a. Space, including wet/dry lab availability 
b. Course and enrollment demand 
c. Summer session course offerings 
d. Analysis of the effectiveness of the previous year’s allocation in meeting 


instructional needs 
e. Faculty FTE 
f. Faculty workload policy and semester assignments 
g. Instructional resources, ex. availability of TAs and instructors 
h. Course fees 
i. Instructional equipment costs and maintenance 


2) Related to 1, what types of data are used to evaluate these considerations during budget 
development?  


3) What is the source of each form of data identified in question 2?  
4) How are the data used in the process of developing the instructional budget?  
5) Who is involved in developing the instructional budget and how does the process work?  
6) Describe the process used for managing the budget, including how projections are made, how 


the budget is monitored, and the roles and responsibilities of the individuals involved in these 
processes in your school.  


7) Does the Budget Office provide clear or sufficiently specific directions for use of funds and is 
the requested format useful and sufficiently flexible as a tool for requesting budget?  


8) How well does the eventual allocation fit the request?  
9) How effective was the timeline for allocating funding? Is account funding appropriately timed? 
 
 


Guiding Questions: Faculty FTE Planning and Allocation 
 
1) What are the main considerations in the process(es) by which FTE needs are identified and 


prioritized? For example,  
a. Research foci 
b. Instructional needs and development of undergraduate majors 
c. Instructional needs and developing graduate programs 
d. Institutional planning documents 
e. Space 
f. Previous year’s allocation  
g. Search successes 


2) Related to 1, what types of information and data are used to evaluate these considerations? 
3) What is the source of each form of data identified in question 2?  
4) How are the data used in the process of identifying FTE priorities?  
5) Who is involved in developing the FTE allocation plan?  
6) How well does the eventual prioritization and allocation of FTE meet identified needs?  
7) How effective was the timeline for supporting successful searches? 
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30 April 2010 
 
Dear Dean Pallavicini: 
 
In preparation for our Educational Effectiveness Review, UC Merced must ‘conclude work’1


 


 on the 
following action item identified by the WASC Visiting Team.  


“Determine and demonstrate the process by which data are disseminated and analyzed to 
provide for optimum access and actual use of data.  Ensure that leadership team members 
understand how to use and request data and what the expectations are for their direction of 
data analysis campus-wide. Systematize the use of data and analysis to inform planning.”1 


 
To focus this work, the WASC Steering Committee is coordinating the assessment of data 
dissemination and use in context of three planning and decision making processes: 
 


1) the instructional budget process,  
2) the faculty FTE allocation process, and  
3) enrollment management.   


 
We construe the word “data” broadly as meaning “all information included in the decision-making 
process,” including such things as school and university mission, vision, and goals and the 
intellectual rationale for developing a program, as well as the obvious FTE, time to degree, budget, 
and all other such numerical data.  Moreover, we know that some numerical data from our 
campus may not be valid indicators of trends.  Thus, it would be dangerous to rely on 
extrapolations from such data.  But WASC wants us to be developing systems by which we in fact 
collect and use such numerical data and insists that we document our processes. 
 
To gain the School of Natural Sciences’ perspective on the first two of these processes, the 
Steering Committee asks that you please describe your school’s instructional budgeting and faculty 
FTE planning and allocation processes. Each description should include  
 


• the specific types of data used, including examples from last year’s process,  
• the source of each data stream, and  
• how these data are used to make decisions in each planning process.   


 


                                                      
1 Report of the WASC Visiting Team Capacity and Preparatory Review. 2009. p.46. 
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To help guide these analyses, two sets of questions, one per process, are appended.  It is not 
necessary to respond to each question individually. It is, however, important to describe each 
process in sufficient detail to support analysis with the goal of improvement.  If the questions fail 
to address aspects of the process you think important, please include relevant descriptions and 
analysis. Reflections on the sufficiency of the data resources and use, and goals for improvement 
in the planning processes, are also welcome.    
 
For each process, a comparable set of questions will be asked of other administrative units 
involved in decision making, including as appropriate the EVC, the Budget Office, and Committee 
on Academic Planning and Resource Allocation.  
 
If you have any questions or would like to meet in person to discuss this request, please contact 
Laura Martin.  Otherwise, please submit your summary, including supporting examples, to Laura 
Martin, lmartin@ucmerced.edu, by June 1.  
 
Thank you very much for supporting our accreditation effort.  
 
Sincerely,  
 


 
 
Gregg Camfield 
Professor and Chair 
WASC Steering Committee 



mailto:lmartin@ucmerced.edu�
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Guiding Questions: Instructional Budget 
 
1) What are the main considerations in the development of the instructional budget? Examples 


include: 
a. Space, including wet/dry lab availability 
b. Course and enrollment demand 
c. Summer session course offerings 
d. Analysis of the effectiveness of the previous year’s allocation in meeting 


instructional needs 
e. Faculty FTE 
f. Faculty workload policy and semester assignments 
g. Instructional resources, ex. availability of TAs and instructors 
h. Course fees 
i. Instructional equipment costs and maintenance 


2) Related to 1, what types of data are used to evaluate these considerations during budget 
development?  


3) What is the source of each form of data identified in question 2?  
4) How are the data used in the process of developing the instructional budget?  
5) Who is involved in developing the instructional budget and how does the process work?  
6) Describe the process used for managing the budget, including how projections are made, how 


the budget is monitored, and the roles and responsibilities of the individuals involved in these 
processes in your school.  


7) Does the Budget Office provide clear or sufficiently specific directions for use of funds and is 
the requested format useful and sufficiently flexible as a tool for requesting budget?  


8) How well does the eventual allocation fit the request?  
9) How effective was the timeline for allocating funding? Is account funding appropriately timed? 
 
 


Guiding Questions: Faculty FTE Planning and Allocation 
 
1) What are the main considerations in the process(es) by which FTE needs are identified and 


prioritized? For example,  
a. Research foci 
b. Instructional needs and development of undergraduate majors 
c. Instructional needs and developing graduate programs 
d. Institutional planning documents 
e. Space 
f. Previous year’s allocation  
g. Search successes 


2) Related to 1, what types of information and data are used to evaluate these considerations? 
3) What is the source of each form of data identified in question 2?  
4) How are the data used in the process of identifying FTE priorities?  
5) Who is involved in developing the FTE allocation plan?  
6) How well does the eventual prioritization and allocation of FTE meet identified needs?  
7) How effective was the timeline for supporting successful searches? 
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27 May 2010 
 
 
Dear Assistant Vice Chancellor Browne: 
 
In preparation for our Educational Effectiveness Review, UC Merced must ‘conclude work’1


 


 on 
the following action item identified by the WASC Visiting Team.  


“Determine and demonstrate the process by which data are disseminated and analyzed to 
provide for optimum access and actual use of data.  Ensure that leadership team members 
understand how to use and request data and what the expectations are for their direction of 
data analysis campus-wide. Systematize the use of data and analysis to inform planning.”1 


 
To focus this work, the WASC Steering Committee is coordinating the assessment of data 
dissemination and use in context of three planning and decision making processes: 
 


1) the instructional budget process,  
2) the faculty FTE allocation process, and  
3) enrollment management.   


 
We construe the word “data” broadly as meaning “all information included in the decision-
making process,” including such things as school and university mission, vision, and goals and 
the intellectual rationale for developing a program, as well as the obvious FTE, time to degree, 
budget, and all other such numerical data.  Moreover, we know that some numerical data from 
our campus may not be valid indicators of trends.  Thus, it would be dangerous to rely on 
extrapolations from such data.  But WASC wants us to be developing systems by which we in 
fact collect and use such numerical data and insists that we document our processes. 
 
To gain your perspective as the Assistant Vice Chancellor of Enrollment Management on the use 
of data in enrollment management planning and decision making processes, I would like to 
schedule a meeting to discuss responses to the attached set of questions.    
 
I hope we can find a time to meet within the next week or two, as we need to press forward 
with preparations for drafting our Educational Effectiveness Review Report. 
 


                                                      
1 Report of the WASC Visiting Team Capacity and Preparatory Review. 2009. p.46. 
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Thank you very much for supporting our initial accreditation work and I look forward to 
speaking with you. 
 
 
Sincerely,  


 
Gregg Camfield 
Professor and Chair 
WASC Steering Committee 
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Enrollment Management Questions 
 


1) How are admissions-related policies and procedures developed that respond to system-
wide requirements and local campus concerns and goals? In particular, what data will 
you use as you work with the Admissions subcommittee of the UGC to adapt to the ETR 
policy that comes into effect in 2011-2012? 


 
2) What data are used in the planning and decision making processes described in 


response to question 1? For example, how are admissions-related policies and 
procedures informed by retention and graduation data? 


 
3) What is the source of each form of data identified in question 2?  
 
4) How is admissions-related information communicated and to whom? 


 
5) Who is involved in developing and implementing policies and procedures and how does 


the process work?  
 
6) Describe the process used for managing the admissions, including how projections are 


made, how admissions are monitored, and the roles and responsibilities of the 
individuals involved in these processes.  
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Fall Net Req Spring Net Req


Discipline Crs # Course Title Instructor
Enrollment 
Projections


IWC for 
Course


Lecturer 
%Time


Lecturer 
Annual 
Salary


Sub-Total 
Lecturer 


Cost TA FTE
TA Annual 


Salary


Tuition 
Cost 
Per 
FTE


SubTotal 
TA Costs


One-Time 
Costs


Supplies & 
Materials Field Trips 


Costs
Copier Services 


Costs
Speakers 


Series Costs Fall Total Crs Fee Fee Income Net Request Discipline Crs # Course Title Instructor
Enrollment 
Projections


IWC for 
Course


Lecturer % 
Time


Lecturer 
Annual Salary


Sub Total 
Lecturer Costs TA FTE


TA Annual 
salary


Tuition 
Cost 
Per 
FTE


Sub 
Total 
TA 


Costs One-Time Costs


Supplies & 
Materials Field Trips 


Costs
Reproduction 


Services Costs
Speakers 


Series Costs Spring Total Crs Fee Fee Income Net Request
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0


TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0 0 TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0 0


UNDERGRADUATE Fall 2009 Budget Projection UNDERGRADUATE Spring 2010 Budget Projection
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Fall Net Req Spring Net Req


Discipline Crs # Course Title Instructor
Enrollment 
Projections


IWC for 
Course


Lecturer % 
Time


Lecturer 
Annual 
Salary


Sub Total 
Lecturer 
Costs TA FTE


TA Annual 
Salary


Tuition 
Costs 


per 
FTE


Sub Total 
TA Costs


One-Time 
Costs


Supplies & 
Materials Field Trips 


Costs
Reproduction 


Services Costs
Speakers 


Series Costs Fall Total Crs Fee Fee Income Net Request Discipline Crs # Course Title Instructor
Enrollment 
Projections


IWC for 
Course


Lecturer % 
Time


Lecturer 
Annual Salary


Sub Total 
Lecturer Costs TA FTE


TA Annual 
Salary


Tuition 
Cost 
Per 
FTE


Sub 
Total 
TA 


Costs One-Time Costs


Supplies & 
Materials Field Trips 


Costs
Reproduction 


Services Costs
Speakers 


Series Costs Spring Total Crs Fee Fee Income Net Request


0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0


TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0 0 TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0 0
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School Enrollment 
Projections


Lecturer 
Cost TA FTE TA Costs One Time 


Costs S&E Field 
Trips Copies Speakers Fall Total


SSHA 7,610               541,825      64.5 953,516       8,450      6,050      3,500      30,440       4,350         1,548,131   
SNS 5,762               247,863      25.46 1,273,025    13,500    140,202  3,952      40,334       -             1,718,876   
SoE 2,451               200,191      11.25 550,000       20,750    116,148  4,800      3,887         -             895,776      


Total Fall 2010 15,823             989,879     101.211 2,776,541  42,700  262,400  12,252  74,661     4,350       4,162,783 


School Enrollment 
Projections


Lecturer 
Cost TA FTE TA Costs One Time 


Costs S&E Field 
Trips Copies Speakers Fall Total


SSHA 6,375               600,601      38.5 574,069       7,100      3,700      4,000      25,500       2,150         1,217,120   
SNS 5,539               234,079      23.58 1,178,900    30,500    135,440  5,668      38,493       -             1,623,080   
SoE 2,352               259,497      10.75 540,500       16,535    129,291  1,000      3,952         -             950,775      


Total Spring 2011 14,266             1,094,177   72.828 2,293,469    54,135    268,431  10,668    67,945       2,150         3,790,975   
Total 2010-11 30,089             2,084,056   174.039 5,070,010  96,835  530,831  22,920  142,606   6,500       7,953,758 


School Enrollment 
Projections


Lecturer 
Cost TA FTE TA Costs One Time 


Costs S&E Field 
Trips Copies Speakers Fall Total


SSHA 180                  -              0 -              -          2,250      -          1,320         7,500         11,070        
SNS 361                  -              0 -              -          5,250      -          2,646         6,000         13,896        
SoE 415                  -              0 -              -          2,999      -          560            3,500         7,059          


Total Fall 2010 956                  -              0 -              -          10,499    -          4,526         17,000       32,025        
Total UG+G Fall 16,779             989,879     101.211 2,776,541  42,700  272,899  12,252  79,187     21,350     4,194,808 


School Enrollment 
Projections


Lecturer 
Cost TA FTE TA Costs One Time 


Costs S&E Field 
Trips Copies Speakers Fall Total


SSHA 155                  -              0 -              -          800         -          960            6,500         8,260          
SNS 315                  -              0 -              -          3,250      -          2,205         6,000         11,455        
SoE 260                  -              0 -              -          8,142      -          455            6,800         15,397        


Total Spring 2011 730                  -              0 -              -          12,192    -          3,620         19,300       35,112        
Total 2010-11 1,686               -              0 -              -          22,691    -          8,146         36,300       67,137        


Total UG+G Spring 14,996             1,094,177   72.828 2,293,469    54,135    280,623  10,668    71,565       21,450       3,826,087   
Total UG+G 2010-11 31,775             2,084,056   174.039 5,070,010  96,835  553,522  22,920  150,752   42,800     8,020,895 


Fall 2010 Budget Projection - Graduate


Spring 2011 Budget Projection - Graduate


Fall 2010 Budget Projection - Undergraduate


Spring 2011 Budget Projection - Undergraduate
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Instructional Resource Base
Budget Year 2010-11
Schools Overview


Description Base Funding
% of 
Total


Enr Growth 
Ratio


Share of the  
Workload 


Allocation in 
2008-09 based 
on Enr Growth 


Applied to $1.5M


Recalculated 
Base Funding 


for 2009-10
Readjusted % 


of Total


Temporary 
Adjustments 


2009-10


Recalculated 
Base Funding 


for 2010-11
Readjusted % 


of Total


Proposed 
Increm. 


Allocation for 
2010-11


Proposed 
Total 


Allocation for 
2010-11


Approved By 
EVC/Provost 
for 2010-11 


Instructional 
Needs


SSHA:
Lecturers 229,600$        


Writing Program and Core Lecturers 250,000$        350,000$        
Teaching Assistants 176 000$


Allocation of Additional Dollars to TAS: Recalculated Base FundingOriginal Base Funding By School


Teaching Assistants 176,000$       
Other Resources


Total 2,191,556$          40.56% 55.30% 829,500$            3,021,056$       43.77% 426,000$        3,447,056$      46.09% 579,600$        4,026,656$     


ENG:
Lecturers 149,112$             
Teaching Assistants 281,053$             150,000$        
Other Resources 100,000$             


Total 530,165$             9.81% 6.25% 93,750$              623,915$          9.04% 150,000$        773,915$         10.35% -$               773,915$        


NAT SCI:
Lecturers 273,372$             
Teaching Assistants 2,079,790$          
Other Resources 328,000$             


Total 2,681,162$         49.62% 38.45% 576,750$            3,257,912$      47.20% -$               3,257,912$     43.56% 344,400$        3,602,312$     


Distribution of Org. Base Funding: $5,402,883 100% 100% 1,500,000$         6,902,883$       100% 576,000$        7,478,883$      100.00% 924,000$        8,402,883$     
SSHA - 40.56%
Eng - 9.81% Revised Base 7,478,883$     
NatSci - 49.63%


I G th 924 000$ 350 000$ Writing ProgramIncrem Growth 924,000$       350,000$        Writing Program 
Fall Enrollment Growth - Year over Year Change: ($1.5M - 576K)
SSHA: 229,600$        SSHA Proper
WRIT Total 8,402,883$     -                 
ENG 344,400$        Nat Sci
NatSci


Distribution of Recalculated Base Funding:


UC Merced Campus Budget Office 11/19/2010 3:19 PM







 


 


Dear Dean Pallavicini, 
I want to provide an update to the base funding for instruction for the School of Natural Sciences 
for the 2009-10 year.  EVC/Provost Alley confirmed today that he intends that the $1.5M allocated 
for growth needs for this current year be included in the base funding for the Schools.  The 
additional funding to be added to the dollars outlined below is $576,750.  Thus the total base for 
the school is now $3,257,912. 
 
Please let me know if you have any questions. 
 
Sincerely, 
Kathy 
 
 


 
From: Kathleen Jefferds [mailto:kjefferds@ucmerced.edu]  
Sent: Wednesday, March 25, 2009 6:37 PM 
To: mpallavicini@ucmerced.edu 
Cc: dacker@ucmerced.edu; msmith29@ucmerced.edu; ntanaka@ucmerced.edu 
Subject: Base Instructional Funding for the SNS 
 
Dear Dean Pallavicini, 
 
I write to confirm your base funding for instruction for 2009-10 for planning purposes.  To date, 
we do not have definite information regarding the total funding that we can count on for UC 
Merced, but realize that you need to move forward with personnel actions and assignments for 
teaching assistants for the next academic year.   
 
The base funding for the School is a total of $2,681,162.  For 2008-09 it was apportioned as 
follows:  
  
$273,372 Lecturers 
$2,079,790 Teaching Assistants 
$328,000 Other Resources 
 
This morning AVC Tanaka and I met with Assistant Deans Acker, Gavilan, and Ortez to discuss 
the instructional cost drivers specific to each school.  I thought it was a good discussion; certainly 
useful for us in order to explore a new and sustainable funding model for instructional support.  
The goal is to implement a model that can provide adequate funding to each school while 
factoring in differing needs.   The group will make a recommendation to EVC/Provost Alley as 
soon as possible.  The new model can then be utilized for allocations once we know if additional 
funding will be available to add to your base funding.  In the meantime, you have the 
confirmation of the above funding in order to proceed with your personnel actions and 
distribution of curriculum support.  
 
The official Budget CALL for 2009-10 will be released shortly and explain the request for 
information in planning for next year.  It does mention instructional funding.  I will be following 
up with a separate email regarding the materials to submit, the template, and the deadline for 
submittal.  I will send this directly to the assistant dean and the director of operations.  
 
Amidst unsettling budget news, as a campus we continue to honor our commitment to keep our 
emphasis on our core missions of instruction and research.  I appreciate all your efforts in these 
challenging fiscal times. 







 


 


 
Please do not hesitate to contact me with any questions or concerns. 
 
Sincerely, 
Kathy 
 
Kathleen A. Jefferds 
Director of the Operating Budget 
Budget Office, Division of Administration 
University of California, Merced 
kjefferds@ucmerced.edu 
209.228.4632 
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University of California, Merced 
School of Engineering 
Five-Year Strategic Plan (SP2015) 
 


1. Introduction and Overarching Goals 


The UC Merced School of Engineering (SoE) five-year Strategic Plan (SP2015) is outlined herein.  The 
forwarded plan is based on an overarching strategy, which is summarized in Figure 1. 


 


 


Figure 1.  Guiding Strategy for the School of Engineering Strategic Plan. 
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The SoE faculty is organized in disciplinary groups, which align with their educational and research-
related backgrounds as well as the current undergraduate SoE majors.  The SoE faculty, along with 
faculty members from other schools, support four graduate groups/programs that are currently overseen 
by the SoE.  Principal research and graduate program thrusts are organized in four broad interdisciplinary 
areas: 1) Sustainable Systems, 2) Thermo-Mechanical Systems, 3) Biologically-Inspired Technologies, 
and 4) Intelligent Systems.  These emphases align the existing campus interdisciplinary institutes or 
centers, and new centers being proposed in the near future.  The overarching strategy of the SoE faculty is 
consistent with the campus’ 2009 Strategic Academic Vision. 


This plan was formed by the SoE Resources Committee by synthesizing 1) input obtained during formal 
faculty meetings (bi-weekly), 2) information obtained from relevant research institutes and graduate 
groups, and 3) document exchange-review cycles that occurred from December 13, 2009 through 
February 15, 2010. 


The SoE remains the smallest of the three Schools with a faculty numbering 31, or 26 regular full-time 
equivalents (FTE) when accounting for split and administrative appointments.  This number constitutes 
about 26% of the ladder-rank faculty at UC Merced.  Of the 31 faculty members, 14 are tenured and 17 
are tenure-track.  This faculty oversees 5 undergraduate majors and is affiliated with 4 graduate groups. 


First and foremost, SP2015 reaffirms the SoE faculty commitment to building a world-class research 
university for the creation of new knowledge and the development of new technologies.  The key 
success factors to achieve this goal are to:  (1) hire the highest quality faculty (measured by their impact 
publications, awards, fellowships, service on editorial boards, etc.), (2) attract high quality graduate and 
undergraduate students, and (3) receive exceptional external funding. 


However, we recognize the currently severe constraints on growth, especially with respect to faculty 
research space, startup funding, and the ongoing economic downturn in California.  The status of the SoE 
and its assessable short-term goals for research and teaching are summarized in the following sections. 


 


2. Proposed Milestone Goals 


2.1. Research Goals 


The SoE faculty continues to compete 
effectively for extramural support.  Thus far 
during the 2009-2010 AY SoE faculty have 
been responsible for $0.8M to $2.3M per month 
of extramural funding, roughly 50 to 90% of the 
total campus award funding in a given month 
(Figure 2). 


The SoE intends to improve upon this 
impressive effort in terms of both extramural 
funding and graduate student enrollment, both 
of which are a function of faculty size.  Thus, 
additional FTEs are proposed in research areas 
that are either highly complementary to existing 
research strengths and increase multi-


Figure 2 - Monthly contract and grant awards 
to SoE versus UCM Campus (data source: 
UCM Sponsored Research monthly activity 
reports). 
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disciplinary research opportunities.  Although SoE investigators are rapidly becoming space-limited, they 
remain highly productive in terms of sponsored research.  In the current academic year, SoE faculty have 
already exceeded $9M in awards, an amount which may be somewhat inflated by the availability of 
economic recovery funds in FY 2009-2010.  However, it is realistic to expect an average of 
approximately $250,000 per year per SoE faculty member in absence of recovery funds from current and 
anticipated investigators.  This average is similar to the current one and may be conservative as junior 
faculty mature and become more successful in acquiring grants. In addition, establishment of new 
interdisciplinary research centers (see Goal 2) is also expected to increase funding levels.  However, it is 
important to note that space limitations in the near term may temper these affects.  


SoE-Goal 1. SoE investigators will maximize return on available facilities in 
the near term (SE2, Castle, and the academic surge building) by 
successfully competing for sponsored research awards amounting to more 
than $40M (direct + indirect cost) over the next 5 years. 


Interdisciplinary research and educational programs are central to the overall development of the UC 
Merced campus.  During this planning horizon, the EECS faculty group intends to establish two new 
interdisciplinary centers, the Center for Autonomous and Interactive Systems (CAIS) and Spatial Analysis 
Research Center (SpARC).  Both of these centers are directed towards the Intelligent Systems thrust and 
the result of the maturing and growth of the CSE faculty, and collaborations with key researchers in our 
sister schools. 


SoE-Goal 2. SoE investigators will establish two new interdisciplinary 
research centers aimed at increasing research strengths and funding in the 
intelligent systems research thrust area. 


2.2. Graduate Enrollment Goals 


Commensurate with the achieved research funding, 
the SoE faculty is also responsible for a significant 
fraction of the graduate student population, as about 
76 of the 224 graduate students are affiliated with 
engineering faculty (34%).  This represents an 11% 
graduate/total student fraction, compared to the 
other campus units (5.3%). 


A projection goal for future PhD student 
productivity by the SoE faculty is shown in Figure 
3.  This projection assumes that the SoE faculty will 
grow at a rate of 4 regular FTE/year (full and partial 
FTEs), that each faculty member supervises an 
average of 3 PhD students, and that each junior and 
senior faculty member will graduate 0.20 and 0.40 
PhD/year, respectively.  These production rates are 
low relative to UC system wide productivity, which 
ranges from amout 0.8 to 1.0 PhD/faculty/yr, and 
may therefore be conservative.  However, most of 
the graduate programs at UCM are at the developing 
stage and the typical rate of progress toward degree 
is not yet well-documented. Base on these estimates, 


Figure 3. Projected PhD student enrollment 
by SoE investigators from AY 2009-10 
(actual enrollment) to AY 2014-15. 
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the SoE faculty support the following School goal: 


SoE-Goal 3. SoE investigators will be mentoring more than 160 PhD 
students and these students will complete 15 or more doctoral degrees 
during AY 2014-15. 


2.3. Undergraduate Educational Goals 


Engineering majors remain popular at UCM, with several of the largest majors on campus being 
Mechanical Engineering (ME, 4th largest), Computer Science Engineering (CSE, 5th), and Bioengineering 
(BioE, 7th).  We anticipate that these majors will continue to show strong enrollments.  We also envision 
plans for increasing enrollments in other majors.  For example, an expanded emphasis in Environmental 
Engineering (EnvE) on sustainably infrastructure is expected to create more interest in this major.  Also, 
our Material Science & Engineering (MSE) faculty is building ties to the Bioengineering and Mechanical 
Engineering (bio- and energy materials) programs to strengthen their enrollments.  Through prudent 
enhancement of these majors, the overall undergraduate enrollment goal is as follows: 


SoE-Goal 4. SoE undergraduate majors will maintain its current fraction of 
undergraduate enrollment (approximately 18%), achieving a total 
enrollment of 950-1050 by AY 2014-15. 


Our main short-term undergraduate educational focus in the SoE is to (1) stabilize the curriculum in a 
sustainable manner so as to render short-term accreditation (ABET) is feasible, and (2) positioning 
ourselves for enrollment growth through modification of existing majors.  One new major is being 
planned in the near term, the B.S. Engineering degree.  However, as currently planned, this new major 
will have few resource implications because it will be designed to reside within the other majors.  The 
motivation for this is that the ABET accreditation process is more feasible for this basic engineering 
major, and we anticipate that we can apply for accreditation approximately one year after the major is 
approved.  Other majors for which accreditation is important (EnvE, ME), will follow later as they 
become able to expand their respective curricula.  This leads to our second short-term SoE goal: 


SoE-Goal 5. SoE will develop the B.S. Engineering degree program without 
encumbering new resources, and achieve ABET accreditation for this 
program by 2013, regardless of future faculty recruitment.  Given 
successful faculty recruitment at the rates discussed herein, ME and 
EnvE will become ABET-accredited by 2015. 


Although no new majors are planned in the near term (beyond the B.S. Engineering mentioned above), 
we do recognize the need for an Electrical Engineering (EE) component in our curriculum.  Initially, we 
plan to recruit faculty into the EECS group and charge them with creating an “emphasis area” within the 
existing CSE major.  In fact, as the EE emphasis becomes more evident, we may decide to modify this 
major’s name.  When we have a sufficient faculty to support it, we can then develop the separate EE 
major. 
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To support the ambitious research and educational goals outlined above, additional FTEs in the form of 
regular faculty and lecturers will be needed.  Given the near term resource constraints, recruitment must 


be highly strategic.  The FTE recruitment plan 
proposed by the SoE is front-loaded over the next 
three years to insure against failed searches; it 
corresponds to an overall recruitment effort of 15 
regular ladder faculty members, 5 cross-school 
positions, and 5 lecturers over a five-year period.  It 
also assumes that all SoE administrative 
appointments are adequately compensated with 
respect to school teaching allocations.  Projecting 
these assumptions over the next five years, 
accounting for regular promotions, leads to the 
projection shown in Figure 4.  The SoE faculty will 
be composed of 55 regular faculty and lecturers (31 
tenured (senior) faculty, 18 tenure-track (junior) 
faculty, and 6 full-time lecturers). 


 


In support of the aforementioned School goals, SoE 
proposes a steady hiring plan that respects short-term resource constraints.  First, to immediately enhance 
program stability and existing research strengths in concomitance with the campus’ Strategic Academic 
Vision, the SoE proposes 12 regular FTEs and 5 lecturers with potential security of employment 
(LPSoE)—see Table 1.  Each of these positions is discussed further in program-specific context in 
Section 4 of this plan.  The SoE faculty recognizes that this goal extends them beyond the three positions 
allocated for 2010-11.  Each of these positions will require relatively modest startup and space as searches 
will focus on computational investigators.  Furthermore, critical needs in all of these groups imply that 
“over-searching” is prudent as insurance against failed searches. 


In addition to SoE FTE recruitment, and in order to enhance SoE synergy with other academic and 
research units, particularly the UCM management program, we propose the cross-unit hires summarized 
in Table 2. 


Table 1. Summary of FTE Requests by the School of Engineering for the next three AYs. 


Position Graduate Research Program(s)1 Undergraduate 
Program(s)


 
2


 


 


AY 2010-2011  


SoE-1. Computer Systems 
SoE-2. Energy Storage Technologies 
SoE-3. Energy Materials 
SoE-4. Physiological Modeling 
SoE-5. Stochastic Modeling 


EECS primary; MEAM, ES secondary 
MEAM primary; BEST, ES secondary 
BEST primary; MEAM, ES secondary 
BEST primary; MEAM secondary 
MEAM primary; ES secondary 


CSE 
ME 
BioE/MSE/ME 
BioE/MSE/ME 
ME/EnvE 


SoE-LPSoE-1. EECS Lect.3


SoE-LPSoE-2. Fundamentals Lect. 
 


SoE-LPSoE-3. EECS Lect. 


NA 
NA 
NA 


CSE 
ENGR 
CSE 


                                                      
1 Recommended search committee to include primary (chair) and secondary graduate group or institute 
representations. 
2 Undergraduate teaching assignments will be in areas of greatest need at the time of the hire. 
3 A candidate for SoE-LPSoE 1 is currently under consideration.  


Figure 4. Projected SoE faculty number and 
distribution over the next 5 years. 
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 AY 2011-2012  
SoE-6. Computer Science Theory 
SoE-7. Air Pollution Modeling 
SoE-8. Mechatronics 
SoE-9. Ecological Engineering 


EECS primary 
ES primary, MEAM secondary 
MEAM primary, EECS secondary 
ES primary, BEST secondary 


CSE 
ME/EnvE 
ME/CSE 
EnvE 


SoE-LPSoE-4. Lab/Design Lect. 
SoE-LPSoE-5. Fundamentals Lect. 


NA 
NA 


ENGR 
ENGR 


 AY 2012-2013  
SoE 10. Intelligent & Adaptive Control 
SoE 11. Environmental Biotechnology 
SoE 12. Computational Materials 
SoE 13. Biosensor Development 
SoE 14. Medical Imaging 


EECS primary, MEAM secondary 
ES primary, BEST secondary 
BEST primary, MEAM secondary 
BEST primary, EECS secondary 
BEST primary, EECS secondary 


CSE/ME 
BioE/EnvE 
MSE/BioE/MEAM 
BioE/CSE/EnvE 
BioE/CSE 


 


Table 2. Proposed cross-unit positions for the upcoming three AYs. 


Position Graduate Research Program(s) Undergraduate 
Program(s) 


 AY 2010-2011  


Cross 1. Information Management 
Cross 2. Natural Resource Management 
Cross 3. Sustainable Building 


EECS, SNRI, UCMERI, QSB, Mgmt 
ES, SNRI, UCMERI, Mgmt 
ES, MEAM, BEST, Mgmt 


CSE/Mgmt 
EnvE/ESS/Mgmt 
MSE/ME/EnvE 


 AY 2011-2012  
Cross 4. Virtual Environments 
Cross 5. Technology Management 
Cross 6. Media Arts & Technology 


EECS, SCS 
EECS, BEST, QSB 
EECS, CIS, World Cultures 


CSE/Cog Science 
Engr/Mgmt 
CSE, Arts 


 


3. Summary of Goals 


A visualization of the milestone goals outlined in this Strategic Plan is presented in Figure 5.  It is evident 
in reviewing this milestone chart, that the primary goal that must be achieved by the School of 
Engineering is growing the faculty.  Unfortunately, the lack of research/office/instructional in the near 
term severely restricts faculty growth.  Thus, the highest priority, both in the near-term and long-term, for 
the School of Engineering as well as the campus in general, must be to obtain additional research and 
instructional space to grow the faculty and the emerging student population. 
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Figure 5.  Milestone Goal Timeline for the School of Engineering 
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Appendix:  Program-Specific Vision, 
Goals, and Rationale for FTE Requests 
Electrical Engineering and Computer Science (EECS) 
EECS Overview - The EECS faculty offer a popular undergraduate major in Computer Science & 
Engineering (CSE), as well as graduate degrees under the EECS and Cognitive & Information Science 
(CIS) program.  EECS faculty members have diverse research interests with areas of investigation in 
artificial intelligence, computational neuroscience, computer animation and graphics, computer vision, 
machine learning, speech processing, robotics, and distributed networked systems.  


These research themes frequently share a focus on intelligent systems, and this focus has been 
consciously adopted by the group to build research excellence in a specific intellectual area. The EECS 
faculty regularly collaborates with colleagues in other fields across the UCM campus, contributing to 
interdisciplinary work in computational biology, environmental systems, and cognitive science.  Indeed, 
the group has a strong bond to the CIS program, with several funded research projects spanning this 
cross-campus gap.  The EECS program is critical to the success of UCM, playing a central role in 
implementing the campus’ strategic focus on “Cognitive Science and Intelligent Systems”, as highlighted 
in its Strategic Academic Vision document.  


EECS Teaching Programs – The undergraduate CSE major is designed to provide students with both 
breadth and depth in the exciting and rapidly expanding fields of:  Computer Science - the study of 
computation, including algorithms and data structures, and Computer Engineering - including hardware, 
software and network architecture.  CSE is the 4th largest major on campus with an enrollment of 161 in 
AY 2009-2010).  Given awareness of and demand for this major, undergraduate enrollment is expected to 
continue to grow as long as space and faculty are added to the program.  From this perspective, it will 
soon become important to examine the tradeoff between increase in enrollment and selectivity for this 
program. 


EECS Goals 
EECS Research Goals - The EECS group has identified two main research goals, which it will pursue 
over the course of the next five years: 


• Achieve High Levels of Research Productivity - The EECS group seeks means to enable their 
faculty to achieve levels of research productivity comparable to researchers at other leading 
research universities. To assess progress toward this goal, counts of peer-reviewed journal 
publications and peer-reviewed conference publications. 


• Receive International Recognition as a Leader in “Intelligent Systems” - Anecdotal accounts 
have already been reported of members of the broader academic computer science community 
recognizing UCM’s strength in “intelligent systems”.  Our goal is to be recognized as an 
international leader in this field. 


These goals may be refined over the course of the next five years, particularly with regard to how 
progress is evaluated.  In an effort to both increase research productivity and receive international 
attention, the EECS group has adopted two more immediate goals.  First is establishing the Center for 
Autonomous and Interactive Systems (CAIS).  This UCM Centralized Research Unit (CRU) has recently 
been proposed by EECS faculty members Stefano Carpin and Marcelo Kallmann.  The center will 
coordinate shared resources and facilitate interdisciplinary research activities involving intelligent 
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systems.  The EECS faculty expects to establish CAIS formally as a UCM CRU before the end of the 
2010–2011 academic year.  Second, EECS faculty member Shawn Newsam is actively developing the 
Spatial Analysis Research Center (SpARC) as a CRU.  SpARC is a highly interdisciplinary focus that 
encompasses faculty from SSHA, NS, and other engineering faculty (Environmental). 
 
EECS Teaching Goals - One of the leading goals of the EECS program is the establishment of a 
CCGA approved EECS graduate program and corresponding graduate group.  There are a number of 
obstacles that must be overcome to accomplish this goal, including: 
 


• The number of EECS research faculty must be increased to achieve a critical mass.  At minimum, 
the group is expected to need 11–12 faculty members.  If the current open senior position search 
is successful, and one new faculty position is created for EECS in each of the next three years, 
this minimal number can be reached by the end of the 2012–2013 AY. 


• The number of senior EECS research faculty must be increased.  Currently, the EECS faculty 
includes only one tenured member, and that individual has a heavy administrative burden (i.e., he 
is the Chancellor of UCM).  Between the filling of a currently open senior position and the 
expectation of a number of successful promotions in the years to come, it is expected that at least 
a third of the EECS faculty will be senior by the end of the 2012–2013 AY. 


• A curriculum of core graduate courses must be designed and regularly taught.  These courses 
must span the fundamental topics central to a graduate education in EECS.  The shaping of this 
curriculum is already underway.  The recruitment of additional tenure-track faculty will be 
needed to ensure that these courses are offered on a regular basis, however.  If planned requests 
for new EECS faculty positions are met, and if hiring for these positions is successful, a graduate 
curriculum of this kind could be ready by the 2012–2013 AY. 


• A comprehensive CCGA proposal must be prepared.  Given the additional faculty resources that 
will be requested, it is expected that the EECS faculty will have adequate time to prepare this 
proposal over the 2012–2013 AY. 


 
In summary, successfully preparing a viable CCGA proposal by the end of the 2012–2013 academic year 
is a reasonable goal, but meeting this goal will require the allocation of additional faculty positions to 
EECS, at least one junior tenure-track position per year, as described later in this document. 


The EECS undergraduate CSE degree program is currently established and has already produced 
graduates.  With continued support for 2–3 EECS lecturers, and the creation of at least one additional 
tenure-track position, there are adequate labor resources to offer the current complete CSE curriculum.  
The EECS faculty has identified a number of important ways to improve the current curriculum, however, 
and these improvements will be needed to produce an undergraduate CSE program of international 
stature.  The EECS faculty has identified the following goals with respect to undergraduate education: 


• To modify the CSE curriculum, and augment the set of courses regularly offered, so as to 
produce an undergraduate training experience that is comparable in quality to those offered at our 
sister campuses. 


• To continue to plan for a degree program in Electrical Engineering (EE), beginning with an EE 
emphasis area with the CSE degree program, and (given adequate resources) to begin to 
implement this emphasis area 


The quality of an undergraduate program is difficult to measure objectively.  One might be tempted to use 
common university rankings, such as those provided by U.S. News & World Report, to evaluate such a 
program, but these rankings are often misleading.  An alternative is to seek formal accreditation through 
an educational accreditation agency, such as ABET.  The accreditation process is resource-demanding, 
however, and many leading computer science programs in the world do not seek accreditation.  Thus, 
while ABET accreditation may eventually be sought, particularly if an electrical engineering major is 
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introduced, there are no plans to seek such accreditation during the upcoming five years.  Lacking such an 
accreditation process, the EECS faculty could engage in a self-study activity, including the solicitation of 
input from distinguished faculty at our sister campuses, to formally evaluate progress toward a quality 
CSE degree program.  


Priorities - The achievement of many of these goals depends upon the successful recruitment of new 
tenure track faculty members.  The goals will be met naturally as newly hired faculty members do the 
jobs that they were hired to do.  Still, situations may arise in which these goals are competing for 
resources or are otherwise at odds with each other.  In preparation for these contentious situations, the 
EECS faculty has prioritized these goals as follows: 


1.1.1.1. The establishment of a CCGA approved EECS graduate program. 
1.1.1.2. Meeting our research goals. 
1.1.1.3. Improving the curriculum for the CSE major, and complete the planning for an EE major. 


 
EECS Current Academic Resources - The EECS group currently consists of 7.5 tenure-track faculty 
members and 2 lecturers.  Of the tenure-track faculty, only one is tenured, and that individual has 
substantial administrative responsibilities (i.e., he is Chancellor of UCM).  One member of the EECS 
faculty has a split appointment with SSHA, providing 0.5 FTE to EECS.  Lecturers play a critical role in 
providing lower division computer programming classes, including classes for CSE majors (CSE 30/31), 
classes for all engineering majors (CSE 20/21), and even a class for students in other schools (CSE 5). 
EECS Current Academic Resources – The current EECS group consists of 6.5 assistant professors.  
One faculty position and one LPSoE are being searched during AY 2009-10 in EECS.  The EECS 
program currently occupies offices (converted to dry lab space) and 1 dry lab suite in Science and 
Engineering I. 
EECS Envisioned Program by 2020 – We envision that the EECS program will comprise 13-15 ladder 
faculty members and 3-4 lecturers by 2020.  The number of undergraduate (CSE, and potentially EE 
majors) will be around 300.  We expect to have 50-60 graduate students in EECS program. 
EECS Resource Requirements 2010 – 2015 – More facilities are needed for the EECS program to 
maintain its standard in teaching quality and research excellence as enrollments grow, and to develop an 
undergraduate EE program.  Appropriate space allocation (dry lab) will be necessary for the recruiting of 
additional faculty members. 


EECS Academic Resources Request (FTEs) 
A five year plan has been fabricated for the hiring of new EECS faculty. That plan involves the following 
positions: 


• Computer Systems (SoE-1).  During the 2010–2011 academic year, the EECS group proposes 
the creation of a new faculty position at the Assistant Professor level focusing on Computer 
Systems.  The successful candidate for this position will conduct research related to the design 
and analysis of complex computer systems.  Potential research areas include, but are not limited 
to: computer architecture, distributed sensing and monitoring, mobile computing, networking, 
operating systems, privacy and security, & ubiquitous computing.  This position is critical for 
establishing international respect as a leading computer science program, as any strong computer 
science program will be expected to include a solid foundation in systems.  Furthermore, this new 
faculty member is needed if a reasonable range of foundational graduate program core classes are 
to be offered on a regular basis.  Such courses will be needed to produce a viable CCGA 
proposal.  In addition to supporting EECS program needs, this position will likely produce 
fruitful cross-campus collaborations, though the nature of these collaborations is difficult to 
predict, given the ubiquity of complex computer systems in virtually every contemporary field of 
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inquiry.  While laboratory space needs can vary widely among computer systems researchers, 
candidates who focus on software solutions are expected to require relatively small labs. 


• CSE Lecturer Team (SoE-LPSoE-1, SoE-LPSoE-3).  Lecturers are needed to cover lower 
division EECS classes, serving CSE majors, all engineering majors, and students from other 
schools.  It may not be necessary to allocate any new positions to fill this need, as at least 2 
Lecturers are currently employed in support of the EECS program.  Indeed, a Lecturer with 
Potential Security of Employment (LPSoE) position was previously created, and we are currently 
attempting to fill that position.  Should the current efforts fail, the EECS group recommends that 
such a position be re-advertised and filled promptly, supplying an individual who can manage all 
of the lower division CSE courses while teaching several of them.  An additional 1 to 2 Lecturers 
will be needed to cover the remaining lower division courses.  These positions should be made 
relatively permanent (i.e., LPSoE) in AY 2010-11 and 2011-12, at the latest, as we are extremely 
vulnerable in this area given the large number of students required to take these courses and the 
difficulties associated with rapidly identifying temporary lecturers in this area. 


• Computer Science Theory (SoE-6). During the AY 2011–2012, the EECS group proposes the 
creation of a new faculty position at the Assistant Professor level focusing on Computer 
Science Theory. The successful candidate for this position will conduct research in the 
mathematical foundations of computation. Potential research areas include, but are not 
limited to: computational complexity, computational game theory, computational 
geometry, computational learning theory, cryptography, networking theory, numeric 
optimization, & numerical analysis. This position is critical for establishing international 
respect as a leading computer science program, as our current faculty lacks a theoretician. 
This hire will also be expected to contribute to the EECS graduate program core 
curriculum, providing students with a graduate level survey of computer science theory. 
Contributions are also expected to the CSE undergraduate degree program, strengthening 
this program by providing automata theory, complexity theory, and other foundational 
courses.  


• Intelligent & Adaptive Control (SoE 10).  During the 2012–2013 academic year, the EECS 
group proposes the creation of a new faculty position at the Assistant Professor level focusing on 
Intelligent & Adaptive Control.  The successful candidate for this position will conduct 
research on the design and analysis of control systems, making use of methods from artificial 
intelligence, control theory, cybernetics, machine learning, and/or robotics.  Potential application 
areas include, but are not limited to: active sensing, environmental control, intelligent 
transportation systems, mechatronics, power management, & robotics.  This position is important 
for building the EECS program’s reputation in “intelligent systems”.  This hire will also be 
expected to contribute to the set of EECS graduate courses, speeding preparations for a CCGA 
proposal submission.  Note that this position also will contribute to the campus-wide focus on 
“Cognitive Science and Intelligent Systems”, as highlighted in the Strategic Academic Vision of 
the University of California, Merced.  Finally, since the field of control theory traditionally spans 
computer science, electrical engineering, and mechanical engineering, there is good reason to 
expect this position to additionally support the mechanical engineering programs in the School of 
Engineering. 


• Senior EECS FTEs.  During the 2013–2014 and 2014–2015 academic years, the EECS group 
proposes returning to efforts to recruit senior faculty members in EECS.  Considering the 
difficulty that UCM has had in attracting senior EECS faculty, it is considered unwise to 
unnecessarily restrict the research focus of this position.  Instead, any strong senior EECS 
researcher who can demonstrate synergy with established EECS faculty would be considered.  
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Strengths commensurate with developing the EE emphasis area within the CSE program, and 
eventually the EE degree program, would be particularly attractive at this point. 
 


EECS Interdisciplinary and Cross-School FTE Requests 
In addition to positions focusing on EECS priorities, the EECS group suggests a number of 
interdisciplinary, potentially cross-school, positions, including: 


• Information Management (Cross 1).  The EECS group proposes the creation of a new 
interdisciplinary faculty position at the Assistant Professor level focusing on Information 
Management.  This position would involve research into database systems, decision support 
systems, automated information retrieval, and/or other technologies that are critical to modern 
Management Information Systems (MIS).  The successful candidate would bring highly relevant 
technological expertise to UCM’s evolving business management program, while offering core 
computer science knowledge to CSE majors.  The creation of this position could substantially 
increase the employment prospects of UCM graduates, as database design and related skills 
continue to be in extremely high demand.  Also, opportunities for industrial funding of research are 
expected to be (relatively) abundant in this domain. 


• Virtual Environments (Cross 4). The EECS group proposes the creation of a new 
interdisciplinary faculty position at the Assistant Professor level focusing on Virtual 
Environments.  The successful candidate for this position would conduct research on tools and 
applications for virtual reality systems, constructing digital “worlds” and facilitating seamless and 
fruitful interactions between these virtual spaces and human users.  Application areas include, but 
are not limited to: computer game design, educational and training software, digital heritage, and 
social networking.  This interdisciplinary domain lies at the intersection of fields like computer 
graphics and animation, human-computer interaction, human perception and motor control, human 
communication (including both natural language and gestural communication), and the humanities.  
This position would build on existing collaborations between faculty in EECS, faculty in Cognitive 
& Information Science, and other faculty in the School of Social Sciences, Humanities, and Arts 
(SSHA).  With the help of this additional faculty position, these cross-campus research 
collaborations could quickly evolve into high-profile, innovative, and unique interdisciplinary 
programs, providing students with various backgrounds hands-on training in this rapidly growing 
field.  With regard to EECS programs, this position could contribute to a “computer games” track 
in the CSE major, which would be expected to swell the ranks of undergraduates pursuing that 
degree.  


• Media Arts & Technology (Cross 6).  The EECS group proposes the creation of a new 
interdisciplinary faculty position at the Associate Professor level focusing on Media Arts & 
Technology.  The successful candidate for this position would develop and/or use innovative 
technologies in the service of artistic expression.  The basis for such a program already exists in 
EECS, with two faculty members conducting research in related areas (3D modeling, computer 
graphics, computer animation, image-processing, digital libraries, multimedia). This position could 
seed programs in media arts and technology — programs that could easily become very popular at 
both the undergraduate and graduate levels.  UCM’s proximity to the San Francisco Bay Area, 
which has a tradition of art and technology interaction, would provide an additional stimulus for 
such programs.  The space requirements for this position are expected to include modest dry lab 
space for a research studio and space for a motion-capture system, which could be shared among 
several of the faculty. 


EECS Space and Special Equipment Requests 
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The EECS short- and long-term space needs will be fulfilled by existing dry lab space in Science & 
Engineering 1 and proposed dry/computational space in Science & Engineering 2.  No special equipment 
is needed at this time. 


Bioengineering 
Bioengineering Overview - Bioengineering is a highly interdisciplinary field in which the techniques, 
devices, materials and resourcefulness of engineers are used to address problems in biology and 
healthcare; and lessons from biology are used to inspire design and inform progress in engineering.  
During the past 40 years, this synergy between biology and engineering has led to a wide range of 
implantable materials, diagnostic devices, sensors and molecular characterization techniques, and it has 
produced tools that greatly expedited the sequencing of the human genome.  Along with these practical 
innovations has come a rapidly increasing need for personnel with the necessary hybrid skills to capitalize 
on them; undergraduate bioengineering programs have proliferated alongside the continued growth of 
bioengineering research. 


The current bioengineering faculty members are affiliated with the BEST and QSB graduate programs.  
The faculty constitutes a strong research core which, with a few additions, can develop into a nationally 
competitive research cluster.  The current faculty members have a wide range of expertise in 
physiological engineering, tissue engineering, regenerative medicine, biophysics and etc.  The BioE 
faculty is committed to expand the research scope in the major to complement the research area of the 
current faculty. 


The undergraduate major in Bioengineering (BioE) is designed to provide students with both breadth and 
depth in two exciting and rapidly expanding fields:  tissue engineering and nano-bioengineering.  The 
nano-bioengineering track reflects the strong synergy that exists between the “nano” and “bio” themes in 
engineering and science.  The name also highlights an initial focus on things molecular, supramolecular, 
cellular and material, which will allow the program to draw efficiently on the talents of the biologists, 
chemists, physicists and other UC Merced faculty in basic engineering and science programs. 


BioE Teaching Programs – Currently BioE program has only three faculty members.  It is extremely 
difficult to deliver a major and a graduate program (BEST) with such few people.  A consolidation effort 
has been made to prioritize the class offering in BioE.  The plan will reduce the total required credits and 
incorporate electives from other areas (e.g., Mechanical and Materials Science Engineering) to maintain 
their undergraduate major while continuing to develop their graduate research program.   


BioE Goals 
BioE Research Goals – The research goal for BioE program is to maintain high level of federal and 
national funding as well as to publish peer-reviewed research articles in reputational journals.  


BioE Teaching Goals – Bioengineering is a field including expertise in areas such as drug delivery, 
tissue engineering, medical imaging, physiological modeling, molecular engineering, biomechanics, 
bioinstrumentation and medical device developments.  With sufficient faculty available, more diverse 
courses can be offered to undergraduate and graduate students in order to provide a comprehensive and 
broad bioengineering education experience.  The teaching goals will be the program learning outcomes of 
the BIOE major reflect seven of UC Merced’s eight guiding principles of general education. 


BioE Current Academic Resources – One full professor and two assistant professors.  BioE program 
currently has wet lab around 1.5 suites in SE1 building. 


BioE Envisioned Program by 2020 – We envision BioE Program will have 7 to 9 faculty members.  The 
number of undergraduate program will be around 150 to 200.  We expect to have 20 to 25 graduate 
students in the BEST program. 
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BioE Resource Requirements 2010 – 2015 – More faculty members (3 more) are needed for BioE 
program to maintain its standard in teaching quality and research excellence.  Appropriate space 
allocation (both wet and dry lab) will be beneficial for the recruiting of these additional faculty members. 


BioE Academic (FTEs) Requests 


To deliver the BIOE undergraduate program, 26 program specific credits have to be offered.  These 
credits do not include engineering fundamentals courses, service learning, freshman seminars, or graduate 
courses.  They also do not allow for multiple offerings of any course in an academic year. 


BIOE has currently only 3 existing faculty positions that cannot realistically deliver 26 BIOE related 
credits (lecture and laboratory courses) in the foreseeable future.  Using a model in which a faculty 
member would typically offer one fundamental/core course, one specialist/upper division course or one 
graduate course in a year (plus a freshman seminar and/or mentor a service learning team), it is clear that 
BIOE does not have the minimum number of faculty FTEs to deliver the major.  In addition, BIOE is part 
of BEST (Biological Engineering and Small-scale Technology) graduate group and has to cover two 
required graduate courses and sufficient advanced elective classes (3-5) for BEST students. 


Given the current limitation due to the economical recession, a minimum of three FTE are urgently 
needed as identified by the faculty in BIOE (listed in the priority order): 


• Physiological Modeling (SoE-4) - We have been experiencing unprecedented advances into the 
complex nature of biological systems in recent years.  Current advances in biology, genomics, 
proteomics, cellular level modeling methods, simulation capabilities, new technologies for 
imaging and measuring biological phenomena and molecular level interfacial characterization 
tools present the engineering community with unique opportunities to advance the understanding 
of these biological or even ecological systems to deliver desired functions.  Currently the lack of 
involvement of engineering has hindered the complete understanding of the complex biological 
systems.  Furthermore, there is a need to understand how the desired or additional functionality 
can eventually be accomplished and integrated over larger scales and complexities from cellular, 
organism to ecosystem level.  Systematic modeling incorporating various engineering concepts 
such as optimization, database management, control and network formation based on large body 
of experimental results would lead to complete understanding of the non-linear nature of 
biological systems.  Being an interdisciplinary field between engineering and biology, BioE has a 
strategic advantage in engineering to address this unique challenge and opportunity.   


Current the faculty members in bioengineering at UCM are experimentally oriented researchers.  
Modeling expertise at multiple levels is needed to tackle more complex biological projects.  This 
requested multiple-scale modeling position will be at junior (assistant professor) level.  This 
faculty member is expected to collaborate with the current faculty members to link various 
research areas to study specific biological/physiological problems from system point of view.  
This position will develop quantitative modeling and simulation methods that faithfully represent 
the complexity of biological/ physiological systems based on experimental data and deal 
creatively with the hierarchical and nonlinear nature of living systems.  This position will 
integrative knowledge from various research fields to serve a focal point for faculty members 
from NS, ME and BIOE to collaborate on projects that cannot be addressed from the view point 
of a single discipline.    


• Recombinant Sensor Development (SoE 13) – Recombinant protein sensor development has 
made tremendous progress in recent years.  Various protein sensors that report wide range of 
physiological and biochemical information inside cells have been created.  These protein sensors 
exhibit many different spectral characteristics depending on the need of the application.  The area 
of recombinant sensor development is, by nature, cross disciplinary in that it employs cell culture 
methods combined with appropriate organic chemistry, biophysics, molecular biology, genetic 
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engineering, non-linear optics as well as nano-bioengineering.  Moreover, this sensors can be 
genetically engineered in animals or gene delivered by electroporation or adenoviral transfection. 


The Recombinant Sensor Development position could also compliment and synergize with the 
research of a number of faculty in the areas of Biophysics, Physiological Engineering, Stem 
Cells, Vascular Tissue Engineering, Nanotechnology, and Microfluidics/Microchip design.  We 
expect that this faculty hire would contribute to our growing graduate program in BEST and 
Quantitative and Systems Biology Depending the particular area of research, this faculty position 
could possibly contribute to helping build a Stem Cell Clean Room Facility at UCM.  We propose 
this position to be appointed at senior level (Associate or above). 


• Medical Imaging (SoE 14) - Recent developments in optical/imaging techniques (such as 
ultrasound, MRI, PET, CT or IR imaging) clearly indicate the enormous potential of Medical 
Imaging in clinical applications.  The imaging sciences are in the midst of a profound revolution 
that stems from new and fundamental advances in imaging, tissue engineering, biophysics, 
physiology and molecular and cellular biology.  This is due in large part to the new technology 
and quantitative approaches developed in the disciplines of chemistry, physics and engineering. 
Due to its highly multidisciplinary nature, Medical Imaging technology presents a unique 
opportunity for Engineering at UCM.  Our unique campus environment is an ideal location to 
cultivate Medical Imaging technology.  This research area will apply tools in optics, physical 
chemistry, physics, computer sciences, electronics, nanotechnology and analytical chemistry for 
medical applications.  The development of such technology enables many bioengineering 
research and clinical applications.  Currently, there is no faculty with medical imaging 
background in BioE program.  This proposed new hire will expand the research capacity and 
course diversity in our program.  Medical Imaging research area represents an outstanding 
opportunity to involve faculty members in natural sciences, optical physics, bioengineering, 
materials science and engineering, mechanical and electrical engineering/computer sciences in a 
cross-disciplinary project.  


This position would compliment and synergize with the research of a number of faculty in many 
areas of research.  Therefore, this position compliments the growing needs for graduate programs 
such as BEST or Quantitative and Systems Biology.  It is proposed that this position will be 
designated at the rank of full professor. 


BEST Interdisciplinary and Cross-School FTE Requests - none 


BEST Space and Special Equipment Requests – none 


 


Environmental Engineering 
EnvE Overview - The San Joaquin Valley has experienced substantial population growth and with it the 
scarcity of water and deterioration of air quality.  Today, the San Joaquin Valley harbors the most 
polluted air in the United States causing adverse health effects particularly among children and the 
elderly.  Most lakes are gone, rivers have dried up and water diverted from the Sierra Mountains has been 
channeled into a vast agricultural irrigation system and drinking water supply for the nearby and distant 
urbanized centers.  With climate warming, less and less rain is expected to fall in the mountains, already 
causing great distress in the Valley.  Consequently, there is a great need to research stressors of 
environmental systems in the Sierra Nevada/San Joaquin Valley and to develop engineering as well as 
social and policy solutions to restore and maintain the beauty and natural resources of this part of 
California.  Today, California faces challenges of how to sustain and restore natural systems as these 
stressors – climate change and drought, air pollution, intense agricultural production and population 
growth – put ever-increasing demands on both the San Joaquin Valley and Sierra Nevada ecosystems.  
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Environmental engineers and hydrologists within the Environmental Systems graduate program are 
distinguished from other environmental professionals through their focus on problem solving, design and 
implementation of technological or management systems.  Environmental engineers search for creative 
and economical ways to use resources efficiently, limit the release of residuals into the environment, 
develop sensitive techniques to track pollutants once released and find effective methods to remediate 
spoiled resources.  They serve as the vital link between scientific discovery, technological development 
and the societal need for protecting human health and ecological integrity.  In the coming decades, 
environmental engineers will increasingly be called upon to address broader issues of environmental 
sustainability by minimizing the release of residuals through altered production processes and choice of 
materials; by capturing the resource value of wastes through recovery, recycling and reuse; and by 
managing natural resources to meet competing societal objectives. 


Environmental Teaching Programs - The undergraduate major in Environmental Engineering (EnvE) 
prepares students for careers in both industry and government agencies concerned with managing water, 
energy, public health and the environment.  The program also provides an excellent foundation for further 
study in Earth science, engineering, business, management, law and public health.  The curriculum 
provides students with a quantitative understanding of the physical, chemical and biological principles 
that control air, water and habitat quality and sustainability on Earth, along with expertise in the design, 
development, implementation and assessment of engineering solutions to environmental problems.  The 
program emphasizes a highly interdisciplinary approach to environmental engineering, combining a 
strong theoretical foundation with field studies, laboratory experiments and computations.  Core courses 
within the major provide students with a firm foundation in the physical and life sciences and the ways 
that they apply to energy, hydrology, air and water quality issues. 


In addition to serving its majors, the EnvE program provides a large service course for SSHA in terms of 
EnvE 10 The Environment in Crisis (Gen Ed science and laboratory units for non-science and engineering 
majors).  The program also offers an upper division writing-intensive environmental policy course, EnvE 
118 Global Change, which may be modified in the near future to serve as an acceptable substitute for 
CORE 100.  


The Environmental Systems (ES) graduate program is one of the first and truly interdisciplinary graduate 
programs jointly with the School of Natural Science (SNS).  The program offers individualized, research-
based courses of study leading to the M.S. and Ph.D. degrees and is the first and only graduate program at 
UCM that achieved UC system approval.  Through the interdisciplinary ES graduate group, ENVE is 
affiliated with the Sierra Nevada Research Institute (SNRI), the powerhouse for ecological and 
environmental research geared towards sustainability of the Sierra Nevada and San Joaquin Valley. 


EnvE Research Programs - Environmental engineering graduate research is an integral and 
complementary part of the interdisciplinary environmental systems program at UC Merced administrated 
jointly by faculty from the School of Engineering and School of Natural Science.  The role of 
environmental engineering is to connect and translate research into workable environmental engineering 
solution. Environmental engineering has three main focus areas: 
Hydrology - Hydrology focuses on the sources, balance and use of water in both natural and managed 
environments, including precipitation, mountain snowpack, river runoff, vegetation, water use and 
groundwater.  Both the physical and chemical aspects of the water cycle are included.  Water resources 
are experiencing unprecedented stresses, owing shifts in temperature and precipitation patterns associated 
with climate change, as well as shifts in land use and land cover in response to growing populations.  
Water quality - The water quality area focuses on engineering solutions to water and waste issues, 
including measurement technology, water quality assessments, treatment systems and remediation of 
contaminated waters.  Physical, chemical and biological aspects are included.   
Air Pollution - This focus area investigates solutions to air quality in a regional setting.  Air pollution 
focuses on issues arising from primary emissions within different regions of the United States.  Recent 
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areas of research included:  Pittsburgh, Baltimore, and the San Joaquin Valley and its precursor airflow 
corridors.  A key focus is on particulate matter released from primary direct emission point and fugitive 
sources as well as the atmospheric chemical gas-to-particle conversion added by photochemistry.  
Sustainable Energy - Current research focuses solutions to energy problems, both regionally and 
globally.  Solar energy research includes the development of medium-temperature solar thermal collectors 
and a project to initiate the development of a novel cost-effective concentrating photovoltaic system. 
Environmental Policy - Policy effect of climate change on wildfires and effect of emission trading 
systems due to interaction between environmental policies and industry activities.  
Environmental Geographical Information System - Application of geospatial techniques in solving 
large-scale ecological and geographical problems, with emphasis on the effects of invasive species, 
climate change, and human disturbance on terrestrial ecosystems.  
 
EnvE Goals 


1. Grow Research by Focused Investment in Faculty Hires in Key Areas - Similarly to all academic 
programs at a growing new university that has been hit by this economical depression, the environmental 
engineering program growth is delayed, resulting in reduced research synergism in key areas that have to 
overcome in order multiply the impact of the current research endeavors.  
2. Obtain ABET accreditation for EnvE Undergraduate Program by 2015 - The growth of our 
undergraduate program as well as the quality of students is substantially reduced because the program is 
not ABET-accredited.  To achieve the level of breath and depth needed for our environmental program to 
pass the accreditation hurdle as well as to serve our ES graduate program and conduct world class 
research, additional faculty are urgently needed that will fill key gaps in expertise and research.  As soon 
as the environmental engineering program is accredited, more and better prepared students will join our 
program that would otherwise not come given the professional implications of having an undergraduate 
engineering degree from a not accredited institution.  
3. Enhance interdisciplinary and cross-disciplinary research initiatives - The graduate program, ES, 
environmental engineering faculty are associated with is truly cutting across disciplines, including SNS 
and SSH.  The ES program is highly link with research and academic activities under the umbrella of 
SNRI.  Already several EnvE faculty are partners in the UC Merced Energy Research Institute (MERI).  
The Health Science Research Institute (HSRI) was founded in 2009 and is expected to involve faculty 
members across many disciplines, including EnvE. O thers are associated with the UC Merced Spatial 
Analysis and Research Center.  As the university grows in faculty numbers, diversity, capabilities, and 
space, more cross-disciplinary research initiatives will natural follow.  Here, the metric of success will be 
measured by (a) faculty linkage and number of interdisciplinary research that otherwise could not have 
been obtained, and (b) total competitive research funding of these centers and initiatives.  
4. Maintain high-level of research productivity - Scholarly productivity is a key outcome measure 
together with national and international reputations of our faculty researchers.  To fuel further high level 
of research productivity, potential research links that are currently not available due to the missing 
expertise have to be filled with strategic faculty hires. 
5. Develop Civil and Sustainability Engineering - The world is changing quickly.  Already, with the 
global challenges of climate change, population growth, and diminishing resources, the need emerges to 
face these challenges and develop new sustainable technology, housing, materials, transportation systems, 
and energy systems.  To face these challenges, civil engineers with a deep conviction towards 
sustainability have to be educated, providing the SoE at UCM with a great potential of building an 
undergraduate program in civil/sustainability engineering.  To have a viable Civil engineering 
undergraduate program, at least three focus areas are needed.  Here at UC Merced, we already have 
environmental engineering and hydrology.  What is needed to complete a viable undergraduate program 
is hires in the areas of sustainable structures, building materials, and transportation systems.  
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ENVE Outcome Metrics 


3.1. Research Assessment 


• Funding increase 
• Funded and unfunded graduate research projects 
• Graduate degree production increase 
• Number of publications in peer reviewed journals and journal impact factor 


3.2. Education Assessment 


• Substantial enrollment increase (comparably staffed Civil & Environmental Engineering 
programs nationwide are roughly double the size of the current Environmental Engineering 
program). 


• The EnvE program assessment plan includes continual course and program level assessment 
vehicles culminating in a periodic self-evaluation and review by the Accreditation Board for 
Engineering and Technology (ABET). 


• Number of undergraduate students participating in research. 
• Number of doctorial students and graduation rates. 
• Number of woman, minority and U.S. citizen graduate applicants. 


 
EnvE Current Academic Resources – Six full professor (2 of which have full administrative 
appointments), one associate professor, and four assistant professors (2 of which have 0.5 appointments in 
SoE), for a total count of 7 FTE.  This group occupies wet and dry lab research space in SE 1. 
EnvE Resource Requirements 2010 – 2015 – In the short term, two more faculty members (ecological 
engineering, air pollution modeling) would greatly assist the EnvE program as it moves toward ABET 
accreditation and would also better position the EnvE and Environmental System group to compete for 
interdicisplinary research projects.  Several other faculty lines shared with the management program 
efforts would also help to initiate the sustainability effort discussed below.  Appropriate space allocation 
(both we and dry lab) will be beneficial for the recruiting of these additional faculty members.    
EnvE Envisioned Program by 2020 – We envision that EnvE program (by then, the Civil & 
Sustainability Engineering) will have 10-12 faculty members (including split appointments).  The number 
of undergraduate program will be around 150-200.  We expect to have 60-80 graduate students in the ES 
program. 
ENVE Resources Requirements 2010 – 2015  – Critical academic resource requests are based on (1) 
need to obtain critical faculty numbers to achieve ABET accreditation, (2) continued build up of research 
capacity in existing research areas, and (3) responding to global challenges, sustainability engineering 
faculty is needed to respond to novel research needs and societal demands. 
ENVE Academic Resources (FTEs) Request - For the next 5 plus years, environmental engineering 
group has two areas of need:  (1) filling gaps that currently limit the teaching and research, and (2) expand 
into sustainable engineering/civil engineering.  Given the limited space and resources available for the 
next years due to the recession, the priority has been placed on filling gaps in our existing research and 
teaching programs and delay the buildup of sustainable engineering until 2015.  The top four priorities of 
FTE positions for 2010-13 are as follows: 


• Ecological Engineering or Ecohydrology (SoE-9) - We recommend an assistant or associate 
level search for a faculty member who uses engineering principles to design sustainable systems 
that integrate human activities with the natural environment, with particular emphasis on the 
linkage between hydrologic and ecological systems.  Possible areas of research emphasis include 
interactions among hydrologic, biogeochemical, physiological, and soil processes; hydrologic 
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ecosystem services, integrating water quality, water cycling; spatial analysis and scaling.  Use of 
remote sensing, field-based measurements, laboratory experiments and modeling are all of 
interest.  As a discipline, ecohydrology addresses the bi-directional regulation of hydrologic and 
ecological processes, e.g., the flow regime and pollutant levels of water in wetlands regulate the 
species and the populations that live in the ecosystem, while ecological processes in the wetland 
regulate the timing and magnitude of water and nutrient fluxes through the system.  Ecological 
engineering involves the design, construction, restoration and management of aquatic and 
terrestrial ecosystems that have value to both humans and the environment, using principles from 
engineering, ecology, economics, and natural sciences.  The extensive and large-scale ecosystem 
restoration efforts planned in the Central Valley provide excellent opportunities for both natural 
laboratories, and research support through applications partnerships with local landowners and 
conservation entities.  Similar efforts are being carried out across the Western U.S.  This position 
would have collaborative opportunities and synergy with Campbell, Bales, Conklin, Harmon, 
Guo in SoE and Aguilar, Dayrat, Keepers, O’Day, Traina in SoNS.  


• Air Pollution Modeling, Management and Control (SoE-7) - We recommend an assistant or 
associate professor position, preferably someone with both a management and technology focus 
in the area of air quality engineering.  A background in mechanical engineering is desirable.  This 
position could focus on engineering design of systems, technology for air pollution control, or 
modeling and impacts of air pollution.  California’s Central Valley offers an excellent natural 
laboratory for research to devise air pollution control systems.  Organic and inorganic 
particulates, persistent organic pollutants, and precursor gases for ozone formation are produced 
during routine agricultural practices and weekday commutes.  These pollutants are lofted into the 
atmosphere to interact with other chemicals or microbes and are eventually deposited in the 
respiratory systems of humans and animals, as well as on plant leaves.  The resulting effects on 
human and ecosystem health are devastating.  A significant air pollution-related research effort 
aimed at the understanding and mitigating the escalating air quality problems in the Central 
Valley, Sierra Nevada, and elsewhere has already been initiated in the Environmental Systems 
graduate group.  This new position could also be helpful in understanding the effects of air 
quality on climate and of climate policy on air quality.  This position is central to our developing 
strength in the air pollution area, and is an excellent complement to research by Rogge, Traina, 
Westerling. 


• Environmental Biotechnology (SoE 11) - We recommend an assistant or associate professor 
position who has extensive experience in urban and agricultural wastewater treatment, advanced 
treatment techniques, remediation, and expertise in toxicology.  This person could also contribute 
to environmental bioengineering.  The San Joaquin Valley is one of the fastest growing areas 
within the US and likewise harbors the most intensive agricultural industry in the Nation.  
Consequently, not only the quantity of water is an issue, but also the quality of water for 
households, crops growing and animal husbandry in large concentrated animal feeding 
operations.  A great portion of the wastewater produced during agricultural activities is more or 
less released to the environment with little or no treatment.  


ENVE Cross-School FTE Requests 


• Natural resource management (Cross 2) - It is recommended that a tenured faculty member at 
the full or associate professor level be hired in this area.  It is expected that this person would help 
lead the planning for a natural resources management track within the proposed management 
program and eventual School of Management.  A research emphasis on water, forest, or range 
would complement existing faculty and help fill an important niche in the UC system.  This 
person could also contribute to planning for a Center for Spatial Analysis that is being 
investigated by faculty in SoE and SSHA, contribute to developing a Geography degree at UCM, 
and contribute to refocusing of the Earth Systems Science degree in the School of Natural 
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Sciences.  At the graduate level, a number of discussions have taken place around starting a 
program in Public Lands Management, with linkages to the NPS, USFS and other land-
management agencies; and this person could also anchor that program.  This position should 
complement Hart, who has some expertise in this area, having been on the faculty in natural 
resource programs for 19 years before coming to UCM; Hull, who has 20 years experience in 
cultural resource management, and potentially UCM’s World Heritage program. 


 


Materials Science and Engineering 
Materials Science and Engineering (MSE) applies fundamental principles of physics and chemistry to 
designing materials with desired combinations of mechanical, optical, electrical, magnetic, 
electrochemical and other properties.  Increasingly, innovative materials are being developed with the 
benefit of lessons that have been learned from nature.  Examples include armor based on the structure of 
abalone shells and rats’ teeth, optical materials that owe a debt to sea urchin spines and peacock feathers, 
high-performance ballistic fibers modeled on spider silk, self-cleaning surfaces copied from lotus leaves, 
and strong, reusable adhesives that emulate the behavior of gecko feet.  Also encompassed in MSE are the 
methods by which particular atomic and molecular arrangements (nanostructures and microstructures) are 
achieved, the overall cost of the ingredients and processes used to produce particular materials, the effects 
of the environment on materials, the effects of materials and materials processing on the environment, and 
characterization of materials structure and properties.  Because MSE embraces skills from physics, 
chemistry, mathematics and biology, it is especially appealing to anyone who enjoys interdisciplinary 
studies and who seeks to apply such knowledge to solving practical engineering problems. 
Energy and sustainability have both been identified as leading research priorities for the School of 
Engineering and the UC Merced campus, while plans are underway to consolidate the SOE undergraduate 
curriculum to offer a more streamlined set of courses at the undergraduate level and expand course 
offerings at the graduate level.  Strategic planning for MSE is focused on 1) building critical materials 
expertise into the energy and sustainability research themes of UC Merced, and on 2) supporting 
instructional programs across SOE and the campus at the undergraduate and graduate levels. 
Energy and Sustainability Materials Research - Rising industrialization of developing countries in 
response to economic globalization since the late 1980s and population growth have contributed greatly to 
an unsustainable demand for energy and raw materials for manufacturing.  China, in particular, is on track 
to become the top manufacturing nation in the world by 2020, and by some estimates has already become 
the world’s second largest economy after the United States.  This manufacturing capacity, initially 
spurred by export demand, is increasingly geared towards meeting the internal demands of a rising middle 
class in a nation in excess of 1.3 billion people.  
Among the plethora of possibilities for materials research in energy and sustainability that exist, some key 
areas that are synergistic with present efforts by other disciplines in SOE and across campus have been 
identified for development within MSE over the next 5-10 years.  These include 1) energy materials, 2) 
sustainable manufacturing, and 3) sustainable building
Energy Materials - Although energy materials research has many disciplines that contribute to it, the 
relationship between structure-properties-processing-application is a special focus of Materials Science 
and Engineering that gives it a strong engineering design component that is particularly relevant to the 
energy industry where many new technologies have not been adopted due to cost, processing, 
maintenance or other engineering constraints.  Tto leverage the existing strength of UC Merced in non-
imaging solar optics and other energy conversion technologies involving high temperature processes, as 
well as in nanotechnology, we propose to focus faculty hires in the areas of 


. 


high temperature materials 
(relevant to receiver materials for high-temperature solar concentrators and solid-oxide fuel cells), nano-
enabled energy technologies, and modeling of processing pathways for the synthesis of new metastable 
energy materials.  The first two areas are experimental in nature, but have only modest dry laboratory 
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space needs due to our ability to leverage existing shared resources in nanofabrication and 
characterization.  The third area is theoretical in nature and only requires computational resources that are 
available through shared faculty computer clusters on campus or national computational facilities. 


MSE at UC Merced already has a primary research thrust in energy materials, however at present there 
are only 3.4 faculty in MSE (one faculty member, Christopher Viney, has administrative responsibilities 
as the Vice-Provost for Undergraduate Education and as the Dean of College One).  Jennifer Lu studies 
the synthesis of carbon nanotubes and other nanostructures and nanomaterial-based composites for 
photovoltaic , battery, and energy-scavenging applications.  Lilian Davila models the structure of silicates 
to understand and predict their properties, and her results have been applied to studying diffusion in 17 
silica zeolites (applicable to sequestration of nuclear waste) using computer simulations and 
thermochemistry data, failure mechanisms of optical lenses at the National Ignition Facility at LLNL 
(nuclear fusion studies), and silica nanowires (hydrogen and energy storage, biological and chemical 
sensing with NEMS).  Christopher Viney’s research fits into the broad concept of energy materials and 
sustainability, in that bioinspired materials guide us towards efficient, sustainable use of matter and 
energy through environmental benign processing routes.  Valerie Leppert specializes in materials 
characterization in the electron microscope, which is pertinent to all fields of energy materials research.  
Sustainable Manufacturing - Sustainable Manufacturing seeks long-term alternative technologies, 
processes, materials, chemicals, and/or products so as to reduce pollution and waste, and create 
sustainable solutions.  Its practice requires expertise in environmental regulations, recycling, life-cycle 
assessment, economic analysis, green chemistry and toxicology.  Sustainable Manufacturing practice is 
rapidly becoming a necessity for companies engaged in manufacturing and several programs have 
recently begun cropping up around the country to meet industrial demand for training in this emerging 
field.  Since the field is just developing, there is an opportunity at UC Merced to create a competitive 
research program in Sustainable Manufacturing that leverages the Sierra Nevada Research Institute and 
existing research and instructional programs in Environmental Systems, Biological Engineering and 
Small-Scale Technologies, Mechanical Engineering and Applied Mechanics, Computer Science and 
Quantitative Systems Biology, as well as the nascent School of Management.  
To build a sustainable manufacturing program, expertise is needed in life cycle and cost-benefit analysis 
of materials and manufacturing processes, and modeling of synthesis routes (often bio- or geo-inspired) to 
new metastable materials that reduce the use of energy and rare metals.  Both areas of research are 
computational in nature and have modest space and resource needs that can be met by shared faculty 
computer clusters or national computational facilities. 
Sustainable Building - Sustainable building is an emerging area of interest for resource conservation, 
with a growing number of government agencies offering incentives for its practice.  In addition, 
sustainable building is one of two research areas for the FY2010 Emerging Frontiers in Research and 
Innovation (EFRI) research program funded by the National Science Foundation.  (The EFRI program 
was established by the Directorate for Engineering at NSF to focus on important emerging areas of 
research in a timely manner.)  Green building materials are an important component of sustainable 
building practices that offer reduced construction costs, reduced maintenance and replacement costs over 
the life of the building, energy conservation, improved occupant health and productivity, and lower costs 
due to flexibility in design for specific occupants.  The research emphases described above for sustainable 
manufacturing and energy materials can also contribute to a sustainable building focus in MSE.  For 
example, a faculty with expertise in material lifecycle and cost-benefit analysis can contribute analysis of 
the resource efficiency of proposed green materials, while expertise in energy materials can contribute to 
the identification and development of cost-effective methods of conserving or harvesting energy in 
buildings.  In addition, we would like to build expertise in structural materials with MSE to further the 
development of new green building materials that reduce the use of nonrenewable resources and 
environmental degradation.  This position can be computational in nature or requiring only modest dry 
laboratory space due to shared materials synthesis and characterization equipment in MSE. 
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MSE Support of Instructional Programs -  The 3.4 faculty allocated to Materials Science and 
Engineering have designed an efficient curriculum with five required MSE courses for undergraduate 
MSE students that allows the program to still make a significant contribution to several instructional 
programs in engineering and across campus.   


In additions to serving their major and the BEST graduate program, the MSE faculty is making extensive 
contributions to engineering as a whole and general education.  With consolidation of the undergraduate 
engineering curriculum in order to offer an ABET accredited General Engineering degree with specialist 
tracks and further streamlining of courses for the MSE major, it is expected that contributions to programs 
outside of MSE and the BEST graduate program will increase.  Only two courses (MSE-111 and MSE-
119), each offered every two years, will exclusively serve MSE majors in the future (this represents 1/7 of 
the MSE teaching capacity each year).  Every other course offered by MSE will satisfy requirements for 
engineering students in other majors or in the general engineering program.  MSE-111 is needed for the 
BEST graduate program, because graduate students for BEST are drawn from diverse disciplines and 
need some training in materials processing via the graduate cross-listed course for MSE-111, BEST-211 
(CRF to be submitted to GRC).  MSE-119, with a focus on modeling of mechanical properties, may 
additionally be of interest to other majors. MSE faculty will continue to contribute to General Education. 


Outcome Metrics 


Resources Requirements 


Academic resource requests for MSE are based on the discipline’s contribution to energy and 
sustainability research themes at UC Merced, its contribution to instructional programs across SOE and 
general education, its undergraduate and graduate teaching needs, and its contribution to student 
recruitment and retention through the COINS undergraduate research program (described above). 


MSE Academic Resources (FTE) requests 


• Energy Materials (SoE-3) - We are requesting an FTE at the Junior/Senior level to be housed in 
MSE for High Temperature Energy Materials, specifically ceramic materials, as priority for Year 
1.  This person will contribute to research efforts in energy conversion technologies (e.g. receiver 
materials for solar concentrators and solid oxide fuel cells) and secondarily, to a possible future 
program in sustainable building.  He or she can also contribute to MSE, Engineering, and General 
Education instructional responsibilities as detailed in MSE’s 5 year strategic plan.  This position 
(the only experimental one that MSE is requesting over the next 3 years) has modest dry 
laboratory space needs and start-up costs due to shared characterization facilities (DTA, DSC, 
AFM, XRD, TEM, SEM).  The only major experimental need is likely to be for high and mid 
temperature furnaces for synthesis and processing that can be accommodated on laboratory 
benches and venting to the hood exhaust system (this equipment does not need to be placed in a 
hood, it only requires hook-up to the hood ventilation system). Space needs and start-up costs are 
detailed in the SOE FTE request table.   


• MSE-6: Computational Materials (SoE 12) - An FTE in computational materials at the 
Junior/Senior level, centered on modeling of metastable materials processing is requested as a 
priority in Year 3.  This hire would contribute to ongoing efforts in energy and sustainability 
through the design of new materials for energy and replacement materials for 
manufacturing/building sustainability.  Modeling assists the development of new materials 
through identifying efficacious metastable pathways for materials synthesis and processing that 
may be inspired by nature, as well as identifying new processing techniques that can be used to 
improve the recyclability of materials (pressure fabrication of hard plastics vs. thermosetting that 
allows recycling of hard plastics, for example).  There are also collaborative opportunities with 
cognitive science that explore the use of materials visualization for materials teaching and 
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learning.  Since this is a computations position no experimental laboratory space is needed (only 
space to house computers and researchers).  Start-up costs are minimal, with shared computer 
clusters or national computational facilities available.  Specific space needs and start up costs are 
detailed in the SOE FTE request table. 


• Sustainable Manufacturing Management (Cross 3)- We are proposing an opportunity hire in 
Engineering to contribute to development of the School of Management, specifically to allow the 
establishment of a Sustainable Manufacturing Management program (described in more detail in 
the 5 year strategic plan) that can leverage existing courses across multiple instructional 
programs.  This leadership position requires a tenured faculty member at the full or associate 
professor level.  Appropriate disciplinary backgrounds for this position include industrial 
engineering, engineering economics, management and/or economics, environmental engineering, 
or materials engineering.  A research emphasis on lifecycle and/or cost-benefit analysis would 
complement existing faculty expertise in the Schools of Engineering and Natural Sciences.  The 
ideal candidate would have a proven track record in connecting engineering economic analysis to 
research in environmental systems, toxicology, or materials engineering, as well as the social 
science and policy aspects of sustainable manufacturing.  The space and start-up needs for this 
position are modest, as it is theoretical in nature.  Specific needs are detailed in the SOE FTE 
request table.  


MSE Cross-School FTE Requests 


• Technology Management (Cross 5) - We are proposing an opportunity hire in Engineering to 
contribute to development of the School of Management, specifically to allow establishment of a 
Technology Management program that can leverage existing courses across multiple instructional 
programs in Engineering and Natural Sciences. 


 


Mechanical Engineering 
Overview – The Mechanical Engineering faculty at UCM are affiliated primarily with the  Mechanical 
Engineering and Applied Mathematics (MEAM), but several ME faculty are also affiliated with the 
BEST, and ES graduate programs.  The ME faculty are dedicated to the education of a new generation of 
mechanics researchers, applied mathematicians and/or researchers of ME-related areas who aim to master 
the fundamentals of the mechanical sciences (which include disciplines such as continuum mechanics, 
rheology, fluid mechanics, heat and mass transfer, energy conversion, etc.) while being exposed to the 
forefront of research techniques, methodologies and equipment to solve problems that are relevant to 
modern society (green energy, mechanical modeling and synthesis, robotics and mechatronics, control 
systems, etc.). 


Mission Statement - The mission of the MEAM program at UC Merced is to provide a modern, 
comprehensive, and interdisciplinary educational experience to its students with the objective of 
preparing them for successful careers in the current and dynamically changing professional environment.  
To achieve this mission, the MEAM program strives to accomplish the following educational objectives: 


Program Educational Objectives  


1. To provide a solid background on the pertinent mathematical, physical, chemical and engineering 
concepts that make up the foundations of the broad disciplines of mechanical engineering and 
applied mechanics, as well as on their closely associated fields; 
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2. To provide our students with the knowledge to correctly apply natural laws to the creative 
formulation and solution of engineering problems through the use of analytical, computational 
and experimental techniques; 


3. To expand the reach of research in mechanical engineering and applied mechanics to non-
traditional areas by continually seeking to incorporate new methodologies and research findings 
to our graduate curriculum. 


Research 


Mechanical Engineering and Applied Mechanics represent two distinctive but overlapping research areas 
that together form some of the most fundamental pillars of the academic enterprise.  While the various 
disciplines that compose the field of Applied Mechanics are associated with rigorous and rapidly 
developing branches of human thought, Mechanical Engineering is currently undergoing a fundamental 
transformation at several distinct levels.  At the design level, computer aided engineering and fast 
prototyping automated tools are revolutionizing the way new products are conceptualized, evaluated and 
deployed into the market.  At a more fundamental level, computational methods that are based on 
judicious use of advanced concepts in Applied Mechanics (including stochastic evolutionary methods, 
uncertainty analysis, artificial cognition, etc.) have expanded the portfolio of research methodologies 
much beyond the usual designer-based experience.  Today, Mechanical Engineering is evolving into a 
discipline where more emphasis is placed on teaching a machine how to design, other than using the 
machine to optimize a pre-selected design.  In other words, instead of using the engineering methodology 
to optimize a pre-existing concept, MEAM research is transitioning to a new paradigm where only the 
goals and constraints of the object are known to the designer, and a stochastic algorithm uses a variety of 
advanced computational methods to explore the complete space of solutions that satisfy the goals and 
constraints of the problem at hand.  


The MEAM group at UC Merced emphasizes this new approach to Mechanical Engineering, and 
therefore is unique among all UC campuses in placing a much higher emphasis on advanced 
computational methods.  Formed in August of 2007, the MEAM group is composed of eleven faculty 
members from various disciplines, including Mechanical Engineering, Electrical Engineering, Physics, 
Applied Mathematics and Computer Science and Engineering.  


3.3. Research Themes of MEAM Program - As mentioned above, there are many exciting research 
opportunities within the context of the MEAM program, and we have prioritized research areas 
that would better complement and add value to the overall research and educational mission of 
UC Merced.  The chosen research themes also add a unique flavor to our program not only 
within the UC system, but also in comparison to other programs in the nation.  The MEAM 
program will initially focus on two major themes, which are described below. 


Energy Systems (I)— Mechanical engineering is a core discipline for the development of energy 
conversion technologies, and the MEAM program at UC Merced is well poised to take the lead on the 
renewable energy initiative in our campus.  Professors Winston, Sun, Coimbra, and Diaz have all 
established track records in research funding in the energy research area.  There is very strong synergy 
between the MEAM graduate program and the Merced Energy Research Institute (MERI), as well as with 
UC CITRIS (Center for Information Technology Research in the Interest of Society) and the new CITRIS 
initiative C-GRACE (CITRIS Global Research Alliance for Climate and Energy).  Within the Energy 
Systems theme, the main areas of activities of the MEAM program include: solar concentrators, solar 
availability mapping, renewable fuel conversion, fuel cell technology, concentrator controls, direct solar 
conversion, and solar power applications to environmental health monitoring.  The MEAM program has 
several overlapping research projects with other graduate groups within the energy systems theme, 
including Environmental Systems (ES) and Electrical Engineering and Computer Science (EECS).  The 
MEAM faculty has been very successful in attracting sizeable research grants in this area. 
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In the next five years, we would like to build a strong focus on energy research, and shall explore the 
research topics including solar energy, wind energy, building efficiency, building energy sensor network, 
and energy storage technologies. 


Biologically Inspired Technologies (II) — Although one of the primary goals of this MEAM research 
theme is in the development of advanced computational methodology, there is important synergy with 
experimental methods in bio-controls, mechatronics, multi-scale material properties, and complex fluids 
that will enable the maturation of this area into a new paradigm of engineering design.  A strong 
computational component on novel genotype optimization methods will allow us to explore bio-inspired 
solutions beyond the traditional bio-mimetic approach.  However, it is the concurrent and parallel 
experimental development of advanced materials (and the associated understanding of complex 
constitutive relations) that will enable the development of a full spectrum of engineering solutions for 
complex problems for engineered materials (as opposed to biological materials).  An important 
component of the MEAM strategic plan is to build critical mass in this research theme.  There is a very 
good opportunity for future collaboration between several graduate programs at UC Merced in this area, 
including Biological Engineering and Small Technologies (BEST), Electrical Engineering and Computer 
Science (EECS), Quantitative and Systems Biology (QSB), and Applied Mathematics (AM). 


The two research themes above reflect a sensible compromise between depth, breadth, impact and quality 
of MEAM research.  Equally relevant is our effort to combine the needs of the very popular 
undergraduate program in Mechanical Engineering with the development of a strong research program in 
MEAM.  


Synergistic Growth with ME Undergraduate Program - The mechanical engineering (ME) 
undergraduate major was launched during Fall 2006 accepting only freshman students. The plan was to 
start accepting transfer students only in the Fall 2008.  However, a large number of current upper division 
students at UC Merced have approached ME faculty or the engineering student counselors to explore the 
possibility of transferring to the ME major before they complete their degree.  By now, ME has become 
one of the most popular engineering majors at UC Merced.  In Fall 2009, we had 176 ME students, the 
largest group among all the majors in Engineering, with only five faculty.  ME also has currently the 
largest student-to-faculty ratio in the SoE by a large margin. 


To evolve into a top ME program, it is absolutely necessary to develop a strong and comprehensive 
foundation in key areas, with a sufficient number of faculty to build a modern program with state-of-the-
art research infrastructure.  In addition, because ME is a key component of any modern engineering 
academic program in serving key and foundational needs for many engineering sub-disciplines.  Delaying 
the hiring of ME faculty will dramatically constrain the growth of our engineering program and could 
significantly impair the image and reputation of the ME program and the School of Engineering as a 
whole. 


Currently, ME provides service to other majors by teaching a number of engineering fundamentals 
courses that include: ENGR 57 (Dynamics), ENGR 151 (Strength of Materials), ENGR 130 
(Thermodynamics), ENGR 135 (Heat Transfer), and others.  This situation increases dramatically the 
teaching load of ME faculty. 


From the outset, there was a concerted effort to provide a seamless experience to SOE undergraduate 
students interested in pursuing post-graduate education in the MEAM program.  The MEAM program 
offers research opportunities for students interested in projects at the interface between Complex 
Analysis, Mechanics, Manufacturing, Bio-Inspired Engineering, Applied Computational Sciences, 
Mechatronics, Advanced Materials, Energy Conversion, and Controls.  Due to the interdisciplinary nature 
of the topics covered in MEAM courses, a number of these courses serve graduate students from many 
different disciplines.  This also increases the teaching load of ME/MEAM faculty.  For instance, in the 
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past the following courses were populated by graduate students from other programs:  ME 135/ES 235 
(Heat Transfer), MEAM 201 (Advanced Dynamics), ME 210 (Linear Controls), and MEAM 251/ES 237 
Viscous Flows. 


There are currently five FTE positions filled in mechanical engineering (listed here in order of hiring): 
Professor Diaz, Professor Coimbra, Professor Sun, Professor Modest and Professor Ma.  The expertise of 
the current faculty covers a relatively unbalanced portion of the overall research area in Mechanical 
Engineering and Applied Mechanics since 4 out of the 5 faculty hired have main expertise in 
Thermofluids, and only one faculty (Prof. Sun) has expertise on Solid Mechanics. 


Outcome Metrics 


Resources Requirements - For the next five years, a total of ten desired positions have been identified 
and described below in descending level of priority for both the ME and the MEAM programs): 


1) Computational Engineering (I and II) 
2) Energy Storage Technologies (I) 
3) Mechatronics (I and II) 
4) Buildings Energy Efficiency (I) 
5) Nonlinear Analysis (I and II) 
6) Bio-Controls (II) 
7) Bio-Inspired Mechanics (II) 
8) Computational Fluid Dynamics (I and II) 
9) Turbulence (I and II) 
10) Complex Systems (I and II) 


In addition, four instructors will be needed to cover the engineering fundamentals and capstone design. 


For AY 2010-2013, the program is requesting three lecturers (SoE-LPSoE-2, SoE-LPSoE-4, SoE-
LPSoE-5).  Two will concentrate on the engineering fundamentals (ENGR) courses that serve all 
programs in the SOE, and the other on ME electives that may serve BIOE, ES, ME, MSE and CSE 
students.  The final lecturer will help faculty to develop and deliver the capstone and other design-related 
courses. 


The top three priorities of regular faculty FTE positions for 2010-13 are as follows: 


• Computational Engineering with emphasis on Stochastic Optimization (SoE-5) - This 
senior/junior position is an important and strategic area of research in ME.  It will cover, but will 
not be limited to, development of numerical schemes to treat problems in structural, thermal-
fluids and energy systems.  It can relate to parallel computing and high performance algorithm 
development applied to engineering problems.  The undergraduate program in Mechanical 
Engineering will benefit with courses such as FEA and CAE.  The graduate program will benefit 
with courses in the particular areas of research of this FTE.  Natural synergies with other 
programs include Computer Science and Engineering, and Applied Mathematics. 


• Energy Storage Technologies including Turbulence Modeling (SoE-2) - This senior/junior 
position will add an important and strategic area of research in ME to broaden and strengthen its 
actual capabilities.  This position will cover, but will not be limited to, design and analysis of 
energy storage devices, thermal fluids, turbulence, and high temperature mechanics of materials.  
The undergraduate program in Mechanical Engineering will benefit with courses such as strength 
of materials, and the capstone design. The graduate program will benefit with courses in the 
particular areas of research of this FTE. Natural synergies with other programs include Material 
Science, Computer Science and Engineering, and Applied Mathematics. 
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• Mechatronics (SoE-8) - This senior/junior position will add an important and strategic area of 
research in ME to broaden and strengthen its actual capabilities.  This position will cover, but will 
not be limited to, dynamics, control systems, and sensor network and optimization with an 
emphasis on applications to building energy efficiency.  The undergraduate ME program will 
benefit with courses such as dynamics, vibration and control, and capstone design. The graduate 
program will benefit with courses in the particular areas of research of this FTE. Natural 
synergies with other programs include Computer Science and Engineering, and Applied 
Mathematics. 


Resource Needs for MEAM and ME Programs 


There is a minimum number of specialized faculty members required to deliver a comprehensive program 
such as Mechanical Engineering in parallel to a successful graduate program in MEAM.  Although we are 
falling short of the projected need for FTEs, an even more pressing problem is space allocation for both 
instructional and research use.  The ME/MEAM faculty believe that the instructional laboratory allocation 
to ME-lead classes is insufficient for achieving success in the accreditation process with ABET.  


Core Facilities - Both the MEAM research program and the ME instructional program need adequate lab 
space and machine shop support to exist.  The current machine shop is not supported at a level that will 
allow Capstone Design and MEAM research programs.  This limitation will severely impact the ability of 
the ME program to be ABET accredited in the coming years.  All ME faculty members, in collaboration 
with the SOE staff, have been actively involved in extracting the most out of the limited instructional lab 
space available to deliver the ME classes.  However, even considering the best use of the instructional 
labs (which include rotating schedules, sharing of the labs by several different disciplines, and modular 
educational benches that are put aside after use) it is very clear that the currently available space will not 
withstand ABET scrutiny.  The same is true with the machine shop support. 


The MEAM needs in terms of space include extra 5,000 sf laboratory space beyond what is available now 
for ME faculty at the SE building, of which about 2,000 sf need to be “damp” lab space.  Given our 
emphasis on computational methods, this need is rather modest in comparison to other graduate 
programs, but it is critical for us in order to attract the few experimentalists needed for reaching critical 
mass in both energy systems and bio-inspired technologies.  







Appendix 1: Requested FTEs, Year 1 of 3-year Plan, AY 2010-2011 
 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Computer Systems Junior/Senior CSE ME EECS MEAM/ES $200k-300k 400-800 sq ft dry  


 
1 
 


Energy Storage 
Technologies Junior/Senior ME  MEAM  $150K 250-500 sq ft  


1 Energy Materials Junior/Senior MSE ME BEST MEAM $150K 250-500 sq ft 


Contribute to MERI (high T materials, energy 
harvesting, catalysis) - existing materials 
characterization  resources can be leveraged to 
bring down the cost of the start-up package 


1 Physiological 
Modeling Junior/Senior BioE ME BEST QSB $150-250K 400 sq ft  


1 


Computational 
Engineering 
(emph. stochastic 
optimization) 


Junior/Senior ME  MEAM  $150K 250-500 sq ft  


          


1 SoE-LPSOE-1 EECS Lecturer1 EECS     office  


1 SoE-LPSOE-2 Fundamentals Lecturer ENGR     office  


1 SoE-LPSOE-3 EECS Lecturer EECS     office  


1A candidate for SoE-LPSoE 1 is currently under consideration. 
 







Appendix 1: Requested FTEs, Year 2 of 3-year Plan, AY 2011-2012 
 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up 


costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Computer Science 
Theory Junior/Senior CSE Applied Math EECS Applied Math $150-250k 400 sq ft students 


office  


 
1 
 


Air Pollution 
Modeling, 
Management, & 
Control 


Junior/Senior ME or ENVE Management ES ME $150-250K 400-800 sq ft  Possible use of GIS & computer cluster facility 


1 Mechatronics Junior/Senior ME  MEAM  $150K 250-500 sq ft  


1 Ecological 
Engineering Junior/Senior BioE ENVE ES BEST $300-500K 600-1,000 sq ft 


wet/dry Possible use of GIS & computer cluster facility 


          


1 SoE-LPSOE-4 Lab/Design Lecturer ENGR     office  


1 SoE-LPSOE-5 Fundamentals Lecturer ENGR     office  


 
 
 
 
 
 
 
 







Appendix 1: Requested FTEs, Year 3 of 3-year Plan, AY 2012-2013 
 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Intelligent & 
Adaptive Control Junior/Senior CSE ME EECS MEAM $100-200k 400-800 sq ft dry  


 
1 
 


Environmental 
Biotechnology Junior/Senior ENVE BioE ES BEST $300-500K 600-1,000 sq ft 


wet/dry  


1 Computational 
Materials Junior/Senior MSE ME BEST MEAM $150K 250-500 sq ft 


Computational - modeling of metastable materials 
processing/materials properties - ties to MERI and 
cognitive science (materials visualization for 
learning/research) 


1 Physiological 
Modeling Junior/Senior BioE ME BEST QSB $150-250K 400 sq ft  


1 


Computational 
Engineering 
(emph. stochastic 
optimization) 


Junior/Senior ME  MEAM  $150K 250-500 sq ft  


1 
Recombinant 
Sensor 
Development 


Senior BioE  BEST EECS $250-$350K office  


1 Medical Imaging Senior Bio  BEST EECS $250-$350K office  


 







 


Appendix 1: Requested Cross-unit FTEs, Year 1 of 3-year Plan, AY 2010-2011 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Information 
Management Junior/Senior CSE Management EECS  $100-200k 400 sq ft dry 


fills need for databases knowledge in CSE  while 
providing engineering expertise to management 
program 


 
1 
 


Natural Resource 
Management Junior/Senior Management, 


ENVE, ES 
Management, 


ENVE, ES ES SCS $200-300K 800-1,000 sq ft Possible use of GIS & computer cluster facility 


1 


Sustainable 
Building/ 
Manufacturing 
Management 


Junior/Senior Management MSE/ME/ 
ENVE/BioE BEST MEAM/ES $150K 250-500 sq ft 


Economic Modeling - Primarily Computational - 
Lifecycle and Cost Benefit Analysis of Green 
Manufacturing - Contribute to development of 
management program and possible engineering 
economics or management program.. 


 
 
Appendix 1: Requested Cross-unit FTEs, Year 2 of 3-year Plan, AY 2011-2012 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Virtual 
Environments Junior/Senior CSE Cognitive 


Science EECS 


Cognitive 
Science & 


Information
Systems 


$200-300k 400-800 sq ft dry could contribute to interdisciplinary program in 
computer game design 


 
1 
 


Technology 
Management Junior/Senior Management MSE/ME 


BioE BEST MEAM 
BioE $150K 250-500 sq ft 


Management of Intellectual Property - Contribute 
to development of management program and 
possible engineering economics or management 
program. 


1 Media Arts & 
Technology Junior/Senior EECS CIS/World 


Cultures EECS 
World 


Cultures/ 
Art 


$100K 250-500 sq ft  







Appendix 2: Majors and Graduate Group 
 
 
 


Name 
Established or 
Planned Start 


Date 


Number of 
Majors 


(08-09)1,2 


Student Credit 
Hours (08-09)2 


Number of Current Faculty 
(and Names) 


Number of 
Current Searches 


(and Names) 


Requested FTEs  
(and Names) 


 
Environmental 
Engineering 
 


Established 51 524 


8.0 FTE 
Bales, Campbell, Chen 
(0.5),Conklin, Harmon, Guo, 
Rogge, Westerling(0.5), Wright 


  


Computer Science 
& Engineering 
 


Established 152 1661 


6.5 FTE 
Carpin, Carreira, Cerpa, 
Kallmann, Newsam, Noelle(0.5), 
Yang 


1 LPSOE 
1 EECS 
Senior/Junior 


 


Bioengineering Established 104 951 3 FTE 
Chin, Escobar, McCloskey 1 Bioengineering  


Mechanical 
Engineering Established 121 1257 


5 FTE 
Coimbra, Diaz, Modest, Ma, Sun 
 


  


Material Science 
Engineering Established 16 


 140 
3.4 
Davila, Leppert, Lu, Viney (40% 
Eng) 


  


1Undecided Engineering = 49  
2 Data Source: Institutional Planning & Analysis Office 
 
 


 







Appendix 3: Future Space Needs 
 
 Position Primary 


Major 
Office 
Location 


Offices needed Theoretical/ 
Experimental 


Research 
Space 


Location 


Research Space (sq ft) 


2010-11       Dry Wet 
SoE-1 Computer Systems EECS Campus 1 Theoretical Campus 600  


SoE-2 Energy Storage Technology ME Campus 1 Theoretical/Experi Campus 400  
SoE-3 Energy Materials MSE Campus 1 Theoretical/Experi Campus 400  
SoE-4 Physiological Modeling BioE Campus 1 Theoretical Campus 400  
SoE-5 Stochastic Modeling ME Campus 1 Theoretical Campus 400  
SoE-LPSOE1 EECS Lecturer EECS Campus 1     
SoE-LPSOE2 Fundamentals Lecturer ENGR Campus 1     
SoE-LPSOE3 EECS Lecturer EECS Campus 1     


2011-12         
SoE-6 Computer Science Theory  EECS Campus 1 Theoretical Campus 400  
SoE-7 Air Pollution Modeling ME/ENVE Campus 1 Theoretical/Experi Campus 600  
SoE-8 Mechatronics ME Campus 1 Theoretical Campus 400 400 
SoE-9 Ecological Engineering BioE Campus 1 Theoretical/Experi Campus 400  
SoE-LPSOE4 Lab/Design Lecturer ENGR Campus 1     
SoE-LPSOE5 Fundamentals Lecturer ENGR Campus 1     


2012-13         
SoE-10 Intelligent & Adaptive Control EECS Campus 1 Theoretical Campus 600  
SoE-11 Environmental Biotechnology ENVE Campus 1 Theoretical/Experi Campus 300 700 
SoE-12 Computational Materials MSE Campus 1 Theoretical Campus 400  
SoE-13 Biosensor Development BioE Campus 1 Theoretical/Experi Campus - - 
SoE-14 Medical Imaging BioE Campus 1 Theoretical/Experi Campus - - 
         
Total Research Space needed      5,300 1,100 
Total Office Space needed   19     
Space already allocated to ENGR   7   1,500 1,100 
Space Need   12   3,800 0 
         
         







 
 







U N I V E R S I T Y  O F  C A L I F O R N I A  
  
 
 
 
 
 
 
School of Natural Sciences University of California, Merced  
Office of the Dean 5200 North Lake Road 
 Merced, California 95343 
 (209) 228-4309     Fax: (209) 228-4060 
 


 


 
 


BERKELEY  •  DAVIS  •  IRVINE  •  LOS ANGELES  •  MERCED  •  RIVERSIDE  •  SAN DIEGO  •  SAN FRANCISCO     SANTA  BARBARA   •   SANTA CRUZ


 
 
April 2, 2010 
 
 
TO:   Keith Alley, Executive Vice Chancellor and Provost 
 
FROM:  Maria Pallavicini, Dean, School of Natural Sciences   
 
RE:   School of Natural Sciences, 2011-2013 Strategic Plan 
 
 
Attached please find the Strategic Plan for the School of Natural Sciences. The plan was 
approved by a vote by the Natural Sciences faculty on April 1, 2010. The vote tally is as follows: 
 
29  Approved 
1 Disapproved 
1 Abstained (dean) 
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Appendix 1: Table of Requested FTEs Year 1 of 3-year plan 
AY 2010-2011 
 
 
EVC Targets:  Number of Positions: ______________ Total Startup: ________________  Total space:  __________________ 
 


Priority Name of 
Position 


Level 
(Lecturer/Assistant/ 


Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary Graduate 
Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up 
costs 


Estimated 
Space needs 


Anticipated 
location 


1 Applied 
Mathematics  Assistant Applied 


Math  Applied Math  $250K 
Office & 
research 
group space 


Academic 
Surge 
Building,  
COB1 or 
Castle 


1 Biostatistics Open Biological 
Sciences 


Applied 
Math QSB 


Applied 
Math / Env. 
Systems 


$350-450K 
Office & 
research 
group space 


Academic 
Surge 
Building, 
COB1 or 
Castle 


1 Ecology Full  
Earth 
Systems 
Science  


Biological 
Sciences ES  QSB $550K 


Office + 900-
1,000 sq ft 
wet/dry lab 


Castle – in 
bldg 1201 
suite 1300 


1 
Experimental 
or theoretical 
physicst2 


Assistant Physics Biological 
Sciences Chem / Physics QSB $500-


$600K 


Office + 900 
sq ft if 
experimental 


Exp. SE1–
353  
Theor. SE1-
377 


1 Molecular 
Biology Full/Open3  Biological 


Sciences  QSB  $500 – 
600K 


Office + 600-
800 sq ft lab SE1 – 353  


1 Organic 
Chemistry  Assistant Chemistry  Chemistry/Physics QSB $600 - $700 


K 


Office + 600 
- 800 sq ft 
lab 


SE1 - 353 


Space requirements for a theoretical fte include office and 200 sq ft for students and post-docs. 
1  Assumes Social Sciences and Management Building opens by fall, 2011. 
2   Experimental or theoretical physicist, depending on AY 09-10 hire, possible emphasis Biophysics. If 09-10 hire is theoretical, then 2010 hire would be experimental or vice 


versa 
3 Rank dependent upon current (’09-’10) searches 
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Appendix 1: Table of Requested FTEs Year 2 of 3-year plan 
AY 2011 - 2012 
 
 
EVC Targets:  Number of Positions: ______________ Total Startup: ________________  Total space:  __________________ 
 


Priority Name of 
Position 


Level 
(Lecturer/Assistant/ 


Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated 
Space needs 


Anticipated 
location 


1 Applied 
Mathematics  Open Applied Math  Applied 


Math  $250K 
Office & 
research  group 
space 


Academic Surge 
Building,COB1 or 


Castle 


1 Cell Biology Assistant Biology  QSB  $500K 
Office + 800-
1000 sq ft wet 
lab 


Castle bldg 1201 
suite 1300 


1 LPSOE LPSOE Biological 
Sciences  QSB  $ 20K Office 


Academic Surge 
Building, or 
COB1 


1 LPSOE LPSOE Physics  Chemistry 
/ Physics  $ 20K Office  


 
Academic Surge 
Building, or 
COB1 


1 Materials 
Chemistry Assistant Chemistry  Chemistry 


/ Physics 
Best? QSB? 
EnvSyst $500K – 700K Office & 600 – 


800 sq ft lab 


Castle – in bldg 
1200 or  
SE1-3612 


Space requirements for a theoretical fte include office and 200 sq ft for students and post-docs. 
 


1  Assumes that Social Sciences and Management Building opens by fall, 2011. 
2   Placement assumes current research lab occupants are willing / able to accommodate new hire in the lab. 
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Appendix 1: Table of Requested FTEs Year 3 of 3-year plan 
AY 2012-2013 
 
EVC Targets:  Number of Positions: ______________ Total Startup: ________________  Total space:  _________________ 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up 
costs 


Estimated 
Space needs 


Anticipated 
location 


1 Computational/Mathematical 
Systems Biology  Open Biology  QSB Applied Math $300- $350K 


Office & 
research  
group space 


Academic 
Surge 


Building, 
COB1 or 
Castle 


1 Evolutionary Biology Full Biological 
Sciences  QSB  $300 – 500K Office + 600 


sq ft wet lab 


Castle facility, 
bldg 1201 
suite 1300 or  


SE1-3012 


1 Physics Experimentalist Assistant Physics  Chemistry 
/ Physics  $ 600K 


Office & 
research  
group space 


Castle 1200, 
suite 151 


1 Theoretical Chemistry Full  Chemistry  Chemistry 
/ Physics 


QSB, 
Applied 
Math,  EECS 


$350 – 400K 


Office & 200 
– 400 sq ft 
computer/ 
student 
offices 


Academic 
Surge 


Building, 
COB1 or 
Castle 


1 Faculty encouraged to request inter-disciplinary 
hire through Provost / campus process        


Space requirements for a theoretical fte include office and 200 sq ft for students and post-docs. 
 


1  Assumes that Social Sciences and Management Building opens by fall, 2011. 
 
This table was approved by a vote of the School of Natural Sciences faculty on April 1, 2010. 
 
Notes:  This table should reflect school priorities, although it is possible that multiple positions will be assigned to the same priority level.  Additional considerations such as 


opportunity hires, spousal hires, diversity issues, should be noted where relevant, with further description in the text of the plan.  







SNS 2010 - 2013 Majors and Graduate Groups: Current and Proposed SNS Hires


Name
Established 
or Planned 
Start Date


Number 
of Majors 
(Fall 09)


Student 
Credit Hours 


(Fall 08)*


Student 
Credit hours 


by senate 
members 
(Fall 08)


Student 
Credit Hours 
(spring 09)*


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  
PROPOSED 2011 - 2013


Applied Math 06-07 57 3,607            416               3,358 1,139            20               8.0 Applied Mathematics 
(Junior) 2011


Harish Bhat  Applied Math (Assistant)
Francois Blanchette 2012


Boaz Ilan  Applied Math (Open)
Arnold Kim 2013


Yue Lei
Roummel Marcia
Michael Sprague
Mayya Tokman


Biological 
Sciences 05-06 771 3,768            1,888            5,122 2,255            47 (QSB) 18.0 Physiology (open) 2011


Andres Aguilar


Interdisciplinary 
Public Health / Epi 


(FTE will be in 
SSHA)


 Biostatistics (Open)


David Ardell Molecular Bio (Full/Open)
Keith Alley (0%) 2012
Miriam Barlow Cell Biology (Assistant)


Michael Beman (50%) LPSOE
Jinah Choi 2013


Mike Cleary Computational / Mathematical Systems 
Biology (Open)


Michael Colvin Evolutionary Biology (Full)
Michael Dawson


Benoit Dayrat
Caroline Frank


Henry Forman (50%)
Marcos Garcia-Ojeda


Steve Hart (50%)
Andy LiWang (50%)
Patti LiWang (50%)


Jennifer Manilay
Monica Medina


Rudy Ortiz
Nestor Oviedo


Maria Pallavicini (0%)
David Ojcius (50%)


Jason Raymond







SNS 2010 - 2013 Majors and Graduate Groups: Current and Proposed SNS Hires


Name
Established 
or Planned 
Start Date


Number 
of Majors 
(Fall 09)


Student 
Credit Hours 


(Fall 08)*


Student 
Credit hours 


by senate 
members 
(Fall 08)


Student 
Credit Hours 
(spring 09)*


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  
PROPOSED 2011 - 2013


Chemistry 06-07 104 2,496            850               2,004            1,168            13               7.5 Computational 
Chemistry (Junior) 2011


Henry Forman (50%) Organic Chem (Assistant)
Anne Kelley 2012
David Kelley  Materials Chemistry (Assistant)


Andy LiWang (50%) 2013
Patti LiWang (50%) Theoretical Chemistry (Full)


Eric Menke
Matt Meyer


Meng Lin Tsao
Tao Ye


Earth Systems 
Science / IB 05-06 28 222               201               56                 38                 32 (ES) 5 2011


Michael Beman (50%)  Ecology (Full)
Asmeret Berhe 2012


Teamrat Ghezzehei  
Steve Hart (50%) 2013


Lara Kueppers request inter-disciplinary hire
Peggy O’Day


Sam Traina (0%)


Physics 06-07 37 1,753            801               1,615            839               17               8.0
Theoretical or 
Experimental 


Physics (senior)
2011


Raymond Chiao (50%) Experimental or theoretical physicist (Open)


Sayantani Ghosh 2012
Ajay Gopinathan LPSOE


Linda Hirst 2013


Kevin Mitchell Experimental or theoretical physicist (Open)


Michael Scheibner
Jay Sharping


Lin Tian


Roland Winston (50%)


SNS Und 46 46.5  total faculty
* credit hours EXCLUDE include Math 5 and Chem 1







Appendix 3:  SNS Future Space Needs (Office & Research)


Faculty Discipline Office location # Offices 
Needed


Theoretical / 
Experimental


2010-2011 Dry Wet Dry Wet
7/2011 Applied Math Applied Math Campus 1 Theoretical Campus 200
7/2011 Biostatistics Biology Campus 1 Theoretical Campus 200


7/2011 Ecology Earth Systems Needed at Castle 1 Experimental Castle Bldg 1201, 
Suite 1300 1000


7/2011 Molecular Biology Biology Campus 1 Experimental SE1 353 800
7/2011 Organic Chemistry Chemistry Campus 1 Experimental SE1 - 353 800
7/2011 Physics Exp.or theory Physics Campus 1 Theoretical  / Exp SE1 377 or 3531 500 800


2011-2012
7/2012 Applied Math Applied Math Campus 1 Theoretical Campus 200


7/2012 Cell Biology Biology Needed at Castle 1 Experimental Castle Bldg 1201, 
Suite 1300 1000


7/2012 LPSOE Biology Campus 1 0
7/2012 LPSOE Physics Campus 1 0


7/2012
Materials Chemistry


Chemistry
Needed at Castle 1


Experimental


Castle Bldg 1200, 
Suite 22 or      SE1- 


3612 1000
2012-2013


7/2013
Comp / Mathematical 
Systems Biology Biology Campus 1 Theoretical Campus 200


7/2013 Evolution Bio
Biology May need at 


Castle 1 Experimental
SE1 301 or Castle 
1201, Suite 13002 1000


7/2013
Exper or Theor. 
Physics Physics Needed at Castle 1 Experimental Castle Suite 1200 


Suite 151 1000
7/2013 Theoretical Chemistry Chemistry Campus 1 Theoretical Campus 200


TOTAL offices needed 15
TOTAL research space needed 5 8 1500 7400
Totals already allocated to school 0 0 3 500 2400
Unmet Need 15 5 5 1000 5000


(4-5 at Castle)


1 Experimental or theoretical physicist, depending on AY 09-10 hire.  If 09-10 hire is theoretical, then 2010 hire would be experimental or vice versa.
2  Placement assumes current research lab occupants are willing/ able to accommodate new hire in the campus lab.


Future SNS Faculty


Lab Space location Research space (sq ft)
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SNS 3-year FTE Plan  
Position Descriptions AY 2011 - 2013 


 
 


Applied Math - Year 01 (Assistant); Year 02 (Open) 
Seeking mathematicians with expertise in modeling, applied analysis, scientific computing, or 
related areas. Some particular areas of interest include Computational Mathematics, Fluid 
Mechanics, Nonlinear Waves, Dynamical Systems and Inverse Problems. Special attention will 
be paid to applicants participating in interdisciplinary research, who could contribute to one or 
more of the campus research initiatives in Natural Sciences, Engineering and/or Social Sciences, 
including the Sierra Nevada Research Institute. 
 
Biological Sciences - Year 02 (LPSOE) 
A Lecturer with Potential Security of Employment (LPSOE) in Biological Sciences closely 
parallels that of an Assistant Professor on track for tenure, but with an emphasis on 
undergraduate education. The successful candidate will be an outstanding teacher, who wishes to 
have a permanent, full-time instructional position. This position will involve: Teaching 
Biological Science courses, with an emphasis on lower-division courses; Coordinating various 
aspects of the undergraduate instructional program including oversight of instructional staff; 
training teaching assistants; and participating in education-related committees, student 
recruitment and outreach, and efforts to secure extramural funding for education program 
development. 
 
Biostatistics - Year 01 (Open) 
Fills an urgent undergraduate and graduate teaching and research collaborative need, and 
Molecular Biology. It is envisioned that the Biostatistics job posting will emphasize statistical 
modeling and inference. Depending on the research profile, a successful biostatistician hire will 
contribute to research in QSB, ES, SNRI, HSRI, and/or AM. 
 
Cell Biology - Year 02 (Assistant) 
The field of Cell Biology covers both prokaryotic and eukaryotic cells from conventional 
(Drosophila, mouse) model and novel model organisms, and investigates cellular processes such 
as energy transformation, organelle synthesis, transport, division, membrane structure and 
function, differentiation, migration and cell death. Cell biology research that synergizes with or 
expands or leverages existing programs will help to build depth in targeted areas identified for 
excellence in the quantitative systems graduate program strategic plan. Faculty would be 
expected to participate in teaching in the existing Biological Sciences major and the quantitative 
systems graduate program. 
 
Computational/Mathematical Systems Biology - Year 03 (Open)  
Computational structural biology identifies a critical research area complementary to existing 
biological modeling competence here. OR Mathematical Systems Biology which envisions 
whole-cell simulation approach complementary or strengthening to that existing in QSB, along 
the lines of mesoscopic or spatially-explicit stochastic dynamics of parameterized biochemical 
systems, ideally of systems of experimental interest of other faculty. 
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Ecology - Year 01 (Full)  
We seek an outstanding individual with research interests and expertise in any ecological field 
that complement those of the existing UC Merced faculty. We welcome applicants using 
experimental, field, computational, and/or theoretical approaches and working at population to 
global scales. This individual would strengthen and complement our growing interdisciplinary 
research cohort in the area of ecology and ecosystem science. The successful candidate is 
anticipated to contribute to undergraduate teaching primarily in either Earth Systems Science 
(ESS) and/or Biological Sciences (BIO), in particular the Ecology and Evolutionary Biology 
track. In addition to teaching general education courses in ESS and BIO, the successful applicant 
may also contribute to the teaching of required, lower division courses in BIO (i.e., BIO 1 and 2). 
The successful candidate could also teach (or share teaching responsibilities with current faculty) 
the existing course BIO/ESS 148 (Fundamentals of Ecology), as well as the catalog-listed, but 
never offered courses BIO 145 (Introduction to Population and Community Ecology), ESS 128 
(Theoretical Ecology), and ESS 180 (Field Methods in Earth Systems). Other upper division 
courses in different areas of ecology, global change, and biocomplexity in the environment could 
also be developed and delivered. The successful candidate is anticipated to contribute to graduate 
teaching and mentoring primarily in the Environmental Systems graduate group, but may also 
contribute to the Quantitative and Systems Biology graduate program depending on their 
interests. The successful candidate would contribute graduate courses in areas of ecology related 
to their research specialty.  
 
Evolutionary Biology - Year 03 (Full) 
We are searching for an outstanding individual with research expertise in a field of evolutionary 
biology that complements and coalesces the talents of the existing faculty at UC Merced. 
Considering the central role of evolution in the biological sciences, pure and applied, we seek an 
individual with broad vision who can engage evolutionary biology with related disciplines 
(particularly in environmental and organismal systems) thus building an innovative program. The 
recruit will bring distinction and help establish an internationally visible program identifiable 
from our highly respected sister campuses and in line with UC Merced’s Strategic Vision. We 
particularly recognize the large contributions made in evolutionary biology through theoretical 
advances and their interplay with empiricism, the latter of which is already diverse and strong at 
UC Merced. In emphasizing theoretical contributions in the search, we prefer not to exclude 
completely experimentalists who are transformational leaders of the highest standing; our goal is 
to hire the best candidate to advance evolutionary biology and enhance its application in the 
sustainability of human and environmental systems. The successful candidate is anticipated to 
contribute to undergraduate teaching primarily in Biological Sciences (BIO), in particular the 
Ecology and Evolutionary Biology track (e.g. BIO141 Evolution), and may also teach in Applied 
Mathematics (MATH) or Earth Systems Science (ESS), teaching existing and/or developing new 
courses that meet the missions stated above. The successful applicant will also share teaching 
responsibilities for QSB 247 Advanced Ecology and Evolution with current faculty.  
 
Experimental or Theoretical Physics - Year 01 & Year 03 (Rank depends on 2010 hire) 
These two positions are for experimental and/or theoretical physicists, with the break down 
between experiment and theory dependent on the outcome of the current Physics search and the 
availability of space and startup funds. However, at least one of these two positions should be 
experimental to maintain an effective balance between theory and experiment in the Physics 
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program. These positions will target the three Physics emphasis areas of biological physics 
(including soft condensed matter), hard condensed matter, and AMO (atomic, molecular, and 
optical) physics. The specific area of each hire will be dependent on the outcome of this year's 
search, with the general strategy being to maintain a balance among these three areas. 
 
Materials Chemist - Year 02 (Assistant)  
This position was originally approved and searched last year at open rank (to start in Fall 2009). 
Several excellent candidates were identified, but one junior and two senior offers were made and 
declined and the search has not been reinstated. A materials chemist, broadly defined, is still the 
chemistry group’s second priority. However, given the current limitations in both laboratory 
space and startup funds we consider it unlikely that a search at a tenured level will be successful, 
so we propose this position at the Assistant Professor level only. This hire could have research 
interests in inorganic and/or organic materials, with an emphasis on either synthesis or 
characterization. We would seek someone whose research interests are complementary to those 
of our current faculty to broaden and diversify our research programs in materials chemistry. 
Any materials chemist could teach general chemistry (CHEM 2 and 10, and the planned honors 
versions of these courses), materials chemistry lab (CHEM 147), and a variety of other core and 
elective undergraduate and graduate courses depending on research area. Most materials 
chemists will require some wet lab facilities and some instrumentation space, with the exact mix 
being determined by the specifics of the research. The laboratory can probably be located on 
campus as long as certain space-intensive or fume hood-intensive research specialties are 
excluded. 
 
Molecular Biology - Year 01(Full/Open - Rank depends on current search) 
Will give specific preference to those working on RNA-dependent mechanisms, epigenetic 
mechanisms, or both. The candidate may work on non-model human infectious pathogen or 
parasitic organisms or, alternatively, on model organisms that complement the existing research 
profile of UC Merced. It is envisioned that successful candidates will take a quantitative, whole-
system, high-throughput approach to their studies, ideally being able to use existing proteomics 
and genomics facilities already built at UC Merced. 
 
Organic Chemist - Year 01 (Assistant) 
This position was originally approved and searched last year (intended to start in Fall 2009) but 
the search was cancelled at mid-year because of budgetary constraints and has not been 
reinstated. An organic chemist is still the chemistry group's top priority. We currently have only 
two organic chemists and we need at least two more to support the organic emphasis of the 
chemistry graduate program. We are requesting only one search focused in this area during the 
next three years; however, because of the paucity of appropriate laboratory space (organic 
chemists tend to require large numbers of fume hoods, for example). Organic is typically the 
most popular subfield of chemistry among domestic graduate applicants and strengthening our 
program in this area would make a major contribution toward building our graduate program in 
general. We also have a severe need for teaching assistants for our organic chemistry courses that 
are taken by large numbers of students outside the major, positions that generally cannot be filled 
by graduate students from other programs. The proposed hire could have research interests in 
either bioorganic chemistry or organic materials. Any organic chemist could teach the large 
undergraduate core organic courses (CHEM 8, currently being taught by biochemists, and 
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CHEM 100) and one or more of the core graduate organic courses (CHEM 200, 201, and 202), 
as well as upper-division electives and more specialized graduate courses. An organic chemist 
will require a wet lab, space that was presumably available when this position was originally 
searched last year. Additional fume hoods may have to be added to existing lab space. If the 
person needs to use NMR on a regular basis, as most organic chemists do, either the laboratory 
space would have to be located at Castle or a suitable NMR would have to be installed on 
campus. 
 
Physics - Year 02 (LPSOE)  
A Lecturer with Potential Security of Employment (LPSOE) in Physics closely parallels that of 
an Assistant Professor on track for tenure, but with an emphasis on undergraduate education. The 
successful candidate will be an outstanding teacher, who wishes to have a permanent, full-time 
instructional position. This position will involve teaching Physics courses, with an emphasis on 
lower-division courses; coordinating various aspects of the undergraduate instructional program 
including oversight of instructional staff; training teaching assistants and participating in 
education-related committees, student recruitment and outreach, and efforts to secure extramural 
funding for education program development. 
 
Theoretical Chemist - Year 03 (Full) 
Most chemistry programs have several theoretical chemists, and building strength in this area 
makes sense for UC Merced at this time given our severely limited laboratory facilities. We are 
currently attempting to hire our first theoretical chemist at the Assistant Professor rank. We 
would like to add a second person, ideally at a tenured rank, who could provide mentorship to 
the junior faculty member in this field and help attract graduate students with interests in theory 
and computation. Most theoretical chemists consider themselves physical chemists, but some 
who work on organic reactions consider themselves organic chemists. A theoretical chemist has 
the potential to establish strong collaborations with other UC Merced chemistry faculty, faculty 
in other areas (biology, physics, materials science), and faculty at other institutions. This person 
could teach undergraduate core courses in general chemistry (CHEM 2 and 10, and the planned 
honors versions), physical chemistry (CHEM 112 and 113), and possibly organic (CHEM 8 and 
100), one or more of the graduate core courses (likely CHEM 212 and/or 213), and various 
undergraduate and graduate electives. A theoretical chemist requires minimal space—an office, a 
small amount of space for computational facilities, and some office space for students and post-
doctoral fellows. 
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Applied Mathematical Sciences 
 
 
Faculty providing input to the this portion of the School Strategic Plan include Harish 
Bhat, François Blanchette, Boaz Ilan, Arnold Kim, Roummel Marcia, Michael Sprague, 
Mayya Tokman, and Lei Yue.  
 
Overview - Mathematics is a subject of great depth and beauty. Mathematics is also 
crucial for developing new theories in natural sciences, engineering and social sciences. 
The application of mathematics to other disciplines is a particularly rich area for 
research and education. 
 
Applied mathematical science involves the use of analytical and computational 
mathematics to solve real-world problems. Its core is comprised of modeling, analysis 
and scientific computing. Using these tools, applied mathematical scientists study a 
broad spectrum of problems across a number of disciplines. In fact, applied 
mathematicians are connected more closely through their shared approach and attitude 
toward interdisciplinary research rather than a shared interest in any particular set of 
problems. An explicit goal of applied mathematical sciences is to contribute 
significantly to other disciplines and foster interdisciplinary and multidisciplinary 
research and education. The absence of disciplinary barriers at UC Merced is an ideal 
environment for multidisciplinary research and education. Hence, UC Merced has an 
excellent opportunity to develop top-notch academic programs in applied mathematical 
science. Because applied mathematical scientists contribute to other disciplines through 
their research, the development of applied mathematical sciences contributes to the 
growth of other programs. 
 
Research - Applied mathematicians are inherently interdisciplinary. They must be well 
trained in fundamentals of mathematics to model, analyze and compute solutions to 
real-world problems. Applied mathematics research is usually assessed through two 
criteria: (1) sophistication of the mathematics used and (2) novelty and importance of 
the application. A strong group of applied mathematicians can be a great asset to any 
number of scientific and engineering programs within the university where they can 
provide the theoretical/quantitative support or foundation. 
 
We do not seek to build a program comprised of a specific set of sub-fields. Instead, we 
seek to build a stellar program comprised of world-renowned researchers, who 
contribute to the applied mathematical sciences program and a number of other 
programs at UC Merced. Hence, the over-arching theme encompassing the research of 
the Faculty is mathematics applied to real-world phenomena. This brings applied 
mathematicians together with the intent to contribute to other programs of study on 
campus. There are many opportunities at UC Merced for interdisciplinary research 
under this research theme.  There are several large funding sources for applied 
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mathematics research and education. Federal sources provide funding for both 
education and research programs. The current faculty members (8 + 1 in progress) are 
well are on their way toward developing a strong research and teaching program 
including undergraduates, graduate students and postdoctoral researchers.  
 
Although the current faculty members have deep expertise in the applied mathematical 
sciences and breadth across several disciplines, new faculty hires are needed to deepen 
the base of expertise and broaden the range of application areas. For example, we are 
seeking new hires in stochastic modeling, mathematical biology, mathematical 
economics and atmospheric science, among others, to forge new links with economics 
and management, environmental systems, the Sierra Nevada Research Institute, the 
Merced Energy Research Institute (MERI), and the developing Systems Biology 
Institute. 
 
Teaching – Mathematics courses are absolutely critical to nearly all of the majors at UC 
Merced. All applied mathematics faculty contribute to delivering undergraduate and 
graduate curricula. New faculty hires are needed to deliver and support the curricula as 
the demand due to our growing student population increases (see academic programs 
section). At present, 54 students have declared Applied Mathematical Sciences as their 
major. In addition, Applied Mathematics courses accounted for a total of approximately 
5,900 hours taught in Fall 2009 alone. This large number is due to the fact that all the 
undergraduate students in the School of Natural Sciences and the vast majority the 
students in the School of Engineering are required to enroll in math courses, especially 
during their freshman and sophomore years. This situation is not limited to lower 
division courses. Upper division and graduate courses serve a number of other 
programs such as physics and engineering. This large number of enrollments requires a 
sufficient number of faculty members to maintain a low student-to-faculty ratio in these 
classes. Due to the fiscal crisis, in AY ’09-’10 major teaching concessions were enacted, 
including the enlargement of class sizes by 50% and increasing the number of sections 
that Teaching Assistants are assigned from 2 to 3 sections at a 49% appointment. If these 
concessions are to stay they will have negative consequences on our ability to efficiently 
deliver the curriculum as well as our ability to recruit graduate students and faculty. 
Furthermore, the effective teaching of mathematics courses is best achieved 
by individuals, who have both rigorous training in the subject and use the methods 
being taught in their research. Being an active user is an invaluable asset in conveying 
the “why one should care” when discussing seemingly abstract mathematical concepts. 
Therefore, the delivery of the mathematics curricula requires dedicated faculty support. 


Cross-disciplinary and Cross-School Linkages - The applied mathematics faculty is 
dedicated to interdisciplinary applied mathematical science, which seeks to build 
linkages across disciplines and schools. The Faculty is already involved with other 
programs on campus. Graduate Studies in Applied Mathematics is highly 
interdisciplinary; the Core faculty is comprised of 8 Natural Sciences faculty, and its 
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Affiliate faculty is comprised of four members from School of Engineering, two from 
Social Sciences Humanities and Arts faculty, and two from Natural Sciences.  We seek 
to strengthen current linkages and to form new ties with other programs. In particular, 
we are interested in forming new linkages with colleagues in electrical engineering, 
mechanical engineering, computer science and engineering, life sciences, environmental 
systems, economics and management. 
  
Historically, applied mathematicians have worked closely with researchers in physical 
sciences and engineering. Physical sciences and engineering have long adopted 
mathematical analysis and methods in their topics. At UC Merced we anticipate strong 
ties with physical sciences and engineering. Moreover, we anticipate more collaboration 
with researchers and students in the MERI as it continues to develop. 
 
In addition to physical sciences and engineering, we anticipate that applied 
mathematical sciences will have an important role in the life-sciences program at UC 
Merced. Both the undergraduate major in Biological Sciences and the graduate program 
in Quantitative Systems Biology involve more quantitative reasoning and mathematical 
modeling than traditional biology programs. The applied mathematics faculty is 
working in collaboration with biology faculty to ensure the success of these objectives. 
In addition, we anticipate collaboration and look forward to involvement in the 
evolving Systems Biology Institute. 
 
The area of collaboration between applied mathematics and environmental systems is 
rich with opportunities. In fact, several collaborations between applied math faculty 
and environmental systems have already begun. There are several top-notch applied 
mathematicians working in areas such as atmospheric science, geophysical fluid 
dynamics, porous media, geophysical remote sensing, and bio-statistics of ecological 
and environmental health. Hence, we will continue to foster collaborations and seek 
opportunities with future hires, which could participate actively in the Environmental 
Systems program and the Sierra Nevada Research Institute (SNRI). Particularly, we are 
supportive of a hire of an applied mathematician in the area of Atmospheric Science, 
who could interface between Applied Mathematical Sciences and SNRI. 
  
There also exists potential to form collaborations with social science programs at UC 
Merced, most notably econometrics, management and public policy. These 
collaborations represent relatively new areas for applied mathematic science research. 
Nonetheless, the “open door” organizational structure at UC Merced facilitates 
exploring connections among colleagues that may become substantial collaborations in 
the future.   
 
Resources – Faculty, lecturers/visiting assistant professors, space/facilities and 
computational administrative support are needed for academic success. 
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Faculty: At a bare minimum, 20 FTEs will be needed for the applied mathematical 
sciences program including the undergraduate and graduate academic programs.  
We propose a growth rate of hiring two applied mathematics faculty per year until 
that number is reached.  Below is a table that shows this proposed growth beyond 
our current faculty and assuming that our searches are successful.  


 
Table E1:  Applied Math FTEs 


 2009-2010 2010-2011 2011-2012 2012-2013 


FTEs 9* 10** 12 13 


* Included is Prof. Kevin Mitchell, who is a Core Member of Graduate Studies in Applied 
Mathematics 


** Included is a current search for a Junior Faculty FTE. 
Our top priority for AY ’10-’11 is to hire world-class faculty, who can actively 
contribute to the development of Applied Mathematical Sciences. We are seeking 
mathematicians with expertise in modeling, applied analysis, scientific computing, or 
related areas. Some particular areas of interest include Computational Mathematics, 
Fluid Mechanics, Nonlinear Waves, Dynamical Systems and Inverse Problems. Special 
attention will be paid to applicants participating in interdisciplinary research, who 
could contribute to one or more of the campus research initiatives in Natural Sciences, 
Engineering and/or Social Sciences, including the Sierra Nevada Research Institute. 


 
Lecturers and Visiting Assistant Professors: Currently, and in future years, the 
number of mathematics courses, in particular, the number of undergraduate service 
courses offered to students not majoring in applied mathematics, exceeds the 
teaching capacity of our FTEs. To fill this gap, we currently rely on 8 full-time 
Lecturers to teach lower-division courses. Lecturers are highly qualified teachers who 
take on a heavy teaching load and thus help ensure that our students are provided 
with the best possible education. We project that at least two or more additional 
Lecturers will be needed within the next three years to allow us to offer all of the 
required service courses. 
 
In keeping with the research mission of the university, we propose the establishment 
of a Visiting Assistant Professor (VAP) position. The hired individual would help us 
provide high quality education, while contributing to our research program. The VAP 
position will also provide the means for other applied mathematics programs to 
recognize UC Merced as a place to nurture young applied mathematicians. Moreover, 
it provides UC Merced a means to attach its name onto young researchers going out 
to the academic job market. 
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Space and Facilities: Applied mathematicians do theoretical and computational 
research. Hence, new applied mathematics hires typically only need office space for 
their group. However, it should be noted that for applied mathematicians office space 
also doubles as “lab space”: the office is where applied mathematicians spend nearly 
100% of their research time. It is also where office hours are conducted. Therefore, it 
is essential for Applied Mathematical Sciences to have offices that are conducive for 
doing research, computing, and office hours. This includes office space for summer 
undergraduates, graduate students and postdoctoral fellows. Currently, our 19 
graduate students (5 Masters and 14 Ph.D.) are occupying offices in the Academic 
Offices Building (the trailer). Over the next three years, we plan to have 20-30 
graduate students. We expect all graduate students to serve as Teaching Assistants 
during the first and/or second semesters of their studies. Both Teaching Assistants 
and Graduate Research Students in Applied Mathematics will need access to a secure 
office or common space that is conducive for doing their research and holding office 
hours. The ability to offer adequate space is extremely important when recruiting 
both graduate students and faculty.   
 
Because high-performance computing is a rich area for applied mathematical sciences 
research, planning is required for space, hardware-acquisition, and administration. 
Our faculty together with Professor Lara Kueppers has purchased a 66-node/264-
processor parallel-computer cluster. This cluster will become an integral part of our 
graduate course MATH 233 “Scientific Computing.” Sufficient space has been 
allocated for the cluster in the Science & Engineering building. 
 
Undergraduate and graduate studies in applied mathematics also require open access 
to a computer lab for course work and research. Currently, our students have open 
access to the instructional computer lab in the Science and Engineering building. In 
the future, an open access workstation-based computer lab for graduate studies 
would best accommodate the computing needs of our graduate students, other 
students enrolled in our computational courses, and potentially other courses as well. 
 
Computational Administrative Support:  While faculty start-up funds have been 
used for building a modern parallel-computation cluster, long-term financial support 
for its administration is required. To this end, the School of Natural Sciences has 
hired two full-time system administrators, Philip Moose and Joseph Norris, to set up 
the databases and infrastructure for all academic programs. Faculty research grants 
and start-up funds are being used to help pay for approximately 10% of the system 
administrators’ time. Having Information Technology people within the School of 
Natural Sciences dedicated to the support of the School’s computing needs, including 
the administration of the computer cluster, has ensured an optimal use of our 
resources and will continue to benefit both our educational and research missions. 
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Strategic Plan for Biological/Biomedical Sciences at UC Merced 
 
This portion of the School of Natural Sciences Strategic Plan covers the life sciences related to 
Biochemistry, Molecular and Cell Biology, and Biomedicine and was modified from last year’s 
based on discussions at the planning group meeting on January 14, 2010.  This year’s plan 
strategically addresses the following critical goals for biology at UC Merced: adapting to space 
and start-up limitations affecting hiring for the foreseeable future, correcting a disproportionately 
large student/faculty ratio within the Biological Sciences major, filling teaching needs in both the 
Biology major and QSB graduate program, building the necessary expertise in the new 
Biological Sciences Research Institute and strengthening the short- and long-term research 
profiles of Biology/Biomedical Sciences at UC Merced. 
 
Size and Growth of Biological/Biomedical Science at UC Merced 
 
Biological Sciences is currently the largest major at UC Merced with approximately 770 
undergraduate students and the Quantitative and Systems Biology graduate emphasis is the 
largest graduate group with 45 students (42 of whom are pursuing Ph.D. degrees).  Projected 
undergraduate enrollment will be at least 1000 students in Fall 2010 and 1200 in Fall 2011. At 
that point the biology major will reach the capacity of its teaching lab facilities for the 
foreseeable future, which are already running at more than 100% of CPEC capacity. With 
currently about 17 faculty teaching in the Biomedical/Biological Sciences, we currently have 
about 45 undergraduates per faculty head which is much larger than biology programs on other 
campuses and all other science and engineering majors at UC Merced, and this ratio will exceed 
50 students per faculty by fall 2011.  This ratio is leading to disproportionate teaching loads for 
life sciences faculty and is crowding out needed graduate courses for life sciences graduate 
students.  One partial solution to this problem, already underway by the Life Sciences 
Curriculum Committee, is to make Biology a more selective major with higher standards for 
admission to the major, progress-to-degree controls on student performance, and continued or 
increased emphasis on quantitative biology.  However, even with such higher standards in place, 
additional faculty lines will be required to ensure equitable teaching loads to life sciences faculty 
and a good educational experience to life sciences graduate and undergraduate students.  UC 
Merced distinguishes itself state-wide and nationally with its strong emphasis on quantitative 
skills in its Biology major and further development of this aspect will help address the swamping 
of our major while improving the competitiveness of our students after graduation. 
 
Quantitative and Interdisciplinary Biology 
 
Biology is on the brink of a fundamental transformation from a primarily “descriptive” study of 
individual components of biological systems, to a model- and high-throughput data-driven 
science yielding quantitative and predictive understanding.  This so-called “systems” approach to 
biology is already dramatically changing how biological research is done, leading to new 
connections with the physical, mathematical, and computational sciences.  This new biology 
offers the promise of a much more complete understanding of living systems and ultimately new 
treatments for complex diseases such as asthma, diabetes, and cancer. 
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This new biology is built on several themes: First, the acquisition of comprehensive, quantitative 
data sets on living systems, such as whole genome sequences, protein expression rates, on and 
off rates of protein modifications during signal transduction, and complete maps of metabolic 
and regulatory pathways.  Second, the development of mathematical models for integrating and 
evaluating such data, with the goal of building models that can predict novel or unexpected 
properties of biological systems.  Third, the recognition of the central role of evolution in 
studying and understanding organisms, pathways, genes, and disease.  Finally, this “new 
biology” requires very close partnerships with the physical and mathematical sciences.  This 
need for a highly multidisciplinary approach constitutes an important barrier to progress in 
quantitative systems biology; many universities have highly compartmentalized research 
programs and few undergraduate or graduate programs provide truly multidisciplinary training.   
 
This provides UC Merced with an excellent opportunity to develop biological and biomedical 
sciences research and academic programs at the forefront of this field.  The small size and lack of 
disciplinary barriers at UC Merced have already been fostering a number of multidisciplinary 
research programs (see below).  Furthermore, this new biology will be greatly enabled by many 
of the other initial academic programs and research efforts at UC Merced, such as the Applied 
Mathematics, Earth Systems Science and Bioengineering programs, the Health Sciences 
Research Institute, the Sierra Nevada Research Institute, and the Center for Computational 
Biology. 


 
Biological/Biomedical Sciences Research Programs 
 
The biological and biomedical sciences at UC Merced encompass several research themes 
described below.  Linking these themes is the strategy of using methods that integrate large data 
sets, such as genomic or proteomic data, or produce quantitative data at the single cell or even 
single molecule level.  Another linking theme is the goal of quantitative characterization of 
biological processes with ultimate aim of predictive models. 
 
Research Themes 
 
Predictive Understanding of Cellular Interactions and Cell Fate Decisions 
 
An ultimate goal of cell biology is to achieve a complete understanding of the biochemical 
pathways underlying cellular decisions, including developmental choices and response to outside 
stimuli. Research in cell biology at UC Merced spans a wide range of specific research topics, 
from the development of immune system cells, to the evolution of bacterial antibiotic resistance 
to symbiosis in marine systems.  New research questions are being made accessible by 
technologies that allow comprehensive genomic, proteomic, and metabolomic characterization, 
in some cases down to the single cell level.  A combination of experimental investigation using 
these new tools and computational modeling of the interacting pathways will provide data to 
determine the mechanisms of cellular responses to exogenous factors such as infection, oxidative 
stress, growth factors, as well as internal factors such as epigenetic state or cell age.  This 
knowledge will allow the development of new therapies to treat diseases, including the potential 
of chemoprotective agents against inflammation and aging. 
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The understanding of cell signaling and cell fate decisions also has important biomedical 
applications because the ontogeny and maintenance of multicellular life depends on exquisitely 
complex developmental process in which undifferentiated stem cells give rise to specialized cell 
types.  Understanding this process promises to provide new treatments for many complex disease 
states related to developmental failures.  Moreover, because of their ability to generate new 
specialized cells, stem cells hold the potential to treat a vast array of health problems, including 
spinal cord injuries, Parkinson’s disease, diabetes, and many others.  Elucidating the complex 
mechanisms by which extrinsic and intrinsic signals determine the proliferation or differentiation 
of stem cells is inherently a systems-level challenge, and will require new technologies for 
collecting data on cell populations and individual cells, and new methods to build models of cell 
decision processes. 
 
Complex Diseases 
 
Complex diseases are defined as diseases that are influenced by the actions of multiple genes, 
their interactions with each other and with the environment. Examples include metabolic disease, 
cardiovascular disease, Alzheimer's disease, Crohn's disease, persistent infection, cancer, 
diabetes and asthma.  These diseases can only be fully understood in multidisciplinary 
approaches that include: identifying communities with increased risk due to their genetic 
backgrounds, determining the environmental factors that increase disease risk and understanding 
the cellular and molecular mechanisms underlying the increased susceptibility that can offer 
possible treatments. 
 
The Central Valley has a high rate of such diseases and provides a microcosm of the health 
challenges of the entire state and nation.  A strong research program on complex disease would 
foster collaborations with healthcare providers in the Central Valley.  Conversely, the local 
community would provide unique cohorts for studying strategies for treating or reducing the 
incidence of these diseases.  This program would have strong synergies with emerging UC 
Merced programs in environmental science, psychology, sociology, and economics and would 
have many links to future health professional programs. 
 
Quantitative, Computational and Systems Biology and Biomedicine 
 
Across the nation, UC Merced has attracted attention with its early establishment of a 
Quantitative Systems Biology graduate group. It is widely recognized that the incredibly rapid 
and wide-spread development of high-throughput experimental technologies for sequencing, 
expression, genotyping, proteomics, phenotyping and more have instigated a new era that 
demands quantitative approaches to biology. The development of quantitative biology requires a 
quantitative mindset from all practitioners, from the experimentalist interested in testing and 
refining models through the adoption of high-dimensional techniques with ever-increasing 
experimental precision and accuracy, engagement with emerging public standards for data 
curation, and engagement with the theoreticians and computational biologists who complement 
the experimentalist with data analysis, simulation and data integration. 
 
Computational biology is the scientific investigation of biological hypotheses by computer, 
through analysis, simulation, modeling, machine learning,  and creative data integration. Its 
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orientation is the discovery and advancement of biological knowledge. Computational medicine 
is an allied field specifically applied to developments in health sciences. Although very powerful 
when allied with experimentalists and unpublished data, computational biology and medicine can 
be prosecuted independently of any experimental collaboration over the entire life cycle of 
scientific or medical research: from funding to discovery to high-impact publication. Although 
computational biology and medicine are cheaper and less resource-intensive than experimental 
biology and medical research, they share the most expensive cost with other modalities of 
research — that of human resources — while having unique needs more like those of 
mathematicians and theoreticians, of group and individual office space that encourage creative 
social discussions at some times and intense independent work at others. 
 
Although different definitions of “systems biology” have been proposed, in modern parlance this 
field largely concerns whole cells and/or organisms or large systems within cells or organisms, at 
molecular resolution. More specifically Systems Biology measures, analyzes and integrates 
large, typically high throughput, biochemical, genetic and molecular  biological data to model, 
simulate, and predict the state and dynamics of whole cells and organisms,  or large parts thereof. 
The phenomena studied in systems biology are typically emergent  characteristics of assemblies 
of many interacting parts. These emergent characteristics are properties of the assembly as a  
whole: like robustness, physiological adaptation, regeneration, and phenotypic plasticity. 
Systems Biology and Biomedicine encompass many modalities of science. The precepts and 
analysis of theoretical systems biology, the predictive simulation and modeling results of  
computational systems biology, high-dimensional non-parametric statistics, and the technical  
sophistication of whole cell measurements of gene expression,  proteomics, metabolomics and 
molecular interactions of experimental  systems biology, collaboratively combine to move whole 
cell- or organismal systems biology beyond descriptive science towards  hypothesis-driven 
science. Systems biology has meaningful and  productive interfaces with other subdisciplines of 
biology such as evolutionary biology, ecology, population biology,  development, genetics and 
others. 
 
FTE Requests and Justification 
 
The attached table shows new FTE lines requested for Biology and Biomedicine over the next 
three years. Although some names of these proposed searches have been changed, this table of 
proposed FTE lines is very similar to those Biology/Biomedicine requested last year as explained 
below. What is different is a slight shift in prioritization towards computational and theoretical 
biology and biomedicine, which strategically addresses our space and start-up constraints, 
addresses teaching needs in the Biology major and in the QSB graduate group, and increases the 
quantitative and computational profile of Biology and Biomedicine at UC Merced, which in turn 
can help improve faculty-to-student ratios and reinforce the unique strength and reputation we 
are building on this campus in this area. 
 
For AY 2010-2011, we have prioritized two areas that complement our existing research profile: 
Biostatistics, which fills an urgent undergraduate and graduate teaching and research 
collaborative need, and Molecular Biology. It is envisioned that the Biostatistics job posting will 
emphasize statistical modeling and inference. Depending on the research profile, a successful 
biostatistician hire will contribute to research in QSB, ES, SNRI, HSRI, and/or AM.  
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The Molecular Biology search will give specific preference to those working on RNA-dependent 
mechanisms, epigenetic mechanisms, or both. The candidate may work on non-model human 
infectious pathogen or parasitic organisms or, alternatively, on model organisms that 
complement the existing research profile of UC Merced. It is envisioned that successful 
candidates will take a quantitative, whole-system, high-throughput approach to their studies, 
ideally being able to use existing proteomics and genomics facilities already built at UC Merced. 
 
RNA molecular biology and epigenetics are two areas that have profoundly impacted basic and 
applied biological and biomedical research in the last decade and will continue to do so for the 
next two decades at least. It is very important to UC Merced’s research profile to expand and 
strengthen in these areas. 
  
We have put a theoretical epidemiological modeling position as lower priority for this year, 
conditional on the outcome of the existing search in SSHA for the BSRI director. Our emphasis 
is epidemiological modeling of the spread of infectious disease and host-pathogen interactions 
over multiple scales of time and space. If the nature and outcome of the search in SSHA does not 
fulfill this very important strategic area, which would make very important contributions to QSB, 
BSRI and the Biology major, then we would make it a priority 1 in the subsequent year over 
genetic epidemiology. 
 
In subsequent years, we identify Molecular Genetics (of gene regulation) as the highest priority 
experimental area to strengthen at UC Merced. Like the previous Molecular Biology position, 
this search should emphasize that successful candidates will take a quantitative, whole-system, 
high-throughput approach to their studies, ideally being able to use existing proteomics and 
genomics facilities already built at UC Merced. Also like the RNA molecular biologist search, 
the advertisement for this position will stress that candidates may work on non-model human 
infectious pathogen or parasitic organisms or, alternatively, on model organisms that 
complement the existing research profile of UC Merced (implicitly with the intention that one 
position could work on an infectious disease non-model organism and the other could work on a 
model organism). The Molecular Genetic search will give specific preference to those working 
on fundamental mechanisms of gene regulation, for example, in host-parasite interactions.  
 
As a lower priority experimentalist we propose an applied systems biologist who uses proteomic 
techniques to address basic or applied questions in model organisms. All experimentalist FTE 
lines are strategically pitched to be able to use existing experimental resources at Castle like the 
Mass Spectrometric instrumentation and the Genomics Core Facility. 
 
The theoretical FTE lines we have prioritized highest here include genetic epidemiology which 
refers to linkage and pedigree analysis, or the use of greatly expanding Human SNP data and 
statistical and computational models to discover and measure risk factors for complex genetic 
diseases. Further, we have renamed the “computational biochemist” proposed FTE lines to one 
in “computational structural biology” which identifies a critical research area complementary to 
existing biological modeling competence here. As a lower priority we list Mathematical Systems 
Biology which envisions whole-cell simulation approach complementary or strengthening to that 
existing in QSB, along the lines of mesoscopic or spatially-explicit stochastic dynamics of 
parameterized biochemical systems, ideally of systems of experimental interest of other faculty 
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here at UC Merced. All proposed theoreticians/computational biologists can make use of the core 
computing facilities already in place at the School of Natural Sciences, which includes two 
different cluster/grid computing systems and core support facilities for security and back-up, 
with plenty of room and capacity for expansion.  
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SCHOOL OF NATURAL SCIENCES—CHEMISTRY 


Three‐year hiring plan, 2011‐2013 


 


2011 (positions to be searched in 2010‐2011) 


 


Top priority: Organic chemist, assistant professor.  This position was originally approved and 


searched last year (intended to start in Fall 2009) but the search was cancelled at mid‐year 


because of budgetary constraints and has not been reinstated.  An organic chemist is still the 


chemistry groupʹs top priority.  We currently have only two organic chemists and we need at 


least two more to support the organic emphasis of the chemistry graduate program.  We are 


requesting only one search focused in this area during the next three years, however, because of 


the paucity of appropriate laboratory space (organic chemists tend to require large numbers of 


fume hoods, for example).  Organic is typically the most popular subfield of chemistry among 


domestic graduate applicants and strengthening our program in this area would make a major 


contribution toward building our graduate program in general.  We also have a severe need for 


teaching assistants for our organic chemistry courses that are taken by large numbers of 


students outside the major, positions that generally cannot be filled by graduate students from 


other programs.  The proposed hire could have research interests in either bioorganic chemistry 


or organic materials.  Any organic chemist could teach the large undergraduate core organic 


courses (CHEM 8, currently being taught by biochemists, and CHEM 100) and one or more of 


the core graduate organic courses (CHEM 200, 201, and 202), as well as upper‐division electives 


and more specialized graduate courses.  An organic chemist will require a wet lab, space that 


was presumably available when this position was originally searched last year.  Additional 


fume hoods may have to be added to existing lab space.  If the person needs to use NMR on a 


regular basis, as most organic chemists do, either the laboratory space would have to be located 


at Castle or a suitable NMR would have to be installed on campus. 


 


Second priority: Materials chemist, assistant professor.  This position was originally approved 


and searched last year at open rank (to start in Fall 2009).  Several excellent candidates were 


identified, but one junior and two senior offers were made and declined and the search has not 


been reinstated.  A materials chemist, broadly defined, is still the chemistry group’s second 


priority.  However, given the current limitations in both laboratory space and startup funds we 


consider it unlikely that a search at a tenured level will be successful, so we propose this 


position at the Assistant Professor level only.  This hire could have research interests in 


inorganic and/or organic materials, with an emphasis on either synthesis or characterization.  


We would seek someone whose research interests are complementary to those of our current 


faculty to broaden and diversify our research programs in materials chemistry.  Any materials 


chemist could teach general chemistry (CHEM 2 and 10, and the planned honors versions of 


these courses), materials chemistry lab (CHEM 147), and a variety of other core and elective 


undergraduate and graduate courses depending on research area.  Most materials chemists will 


require some wet lab facilities and some instrumentation space, with the exact mix being 


determined by the specifics of the research.  The laboratory can probably be located on campus 


as long as certain space‐intensive or fume hood‐intensive research specialties are excluded. 
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2012 (to be searched 2011‐2012) 


 


Theoretical chemist, open rank.  Most chemistry programs have several theoretical chemists, 


and building strength in this area makes sense for UC Merced at this time given our severely 


limited laboratory facilities.  We are currently attempting to hire our first theoretical chemist at 


the Assistant Professor rank.  We would like to add a second person, ideally at a tenured rank, 


who could provide mentorship to the junior faculty member in this field and help attract 


graduate students with interests in theory and computation.  Most theoretical chemists consider 


themselves physical chemists, but some who work on organic reactions consider themselves 


organic chemists.  A theoretical chemist has the potential to establish strong collaborations with 


other UC Merced chemistry faculty, faculty in other areas (biology, physics, materials science), 


and faculty at other institutions.  This person could teach undergraduate core courses in general 


chemistry (CHEM 2 and 10, and the planned honors versions), physical chemistry (CHEM 112 


and 113), and possibly organic (CHEM 8 and 100), one or more of the graduate core courses 


(likely CHEM 212 and/or 213), and various undergraduate and graduate electives.  A theoretical 


chemist requires minimal space—an office, a small amount of space for computational facilities, 


and some office space for students and postdoctorals. 


 


2013 (to be searched 2012‐2013) 


 


Analytical chemist, open rank.  This person could have research interests on either the 


biological side (e.g. ultrasensitive single molecule/assembly/cell measurements, biosensors, 


novel techniques for proteomics and genomics, high throughput screening techniques) or the 


materials side (e.g. electrochemistry, including photovoltaic, battery, and fuel cell research, or 


surface analysis).  An analytical chemistry hire would provide a new, distinct research direction 


within the chemistry group that would complement current faculty who have some analytical 


flavor to their work (Tao Ye, Anne Kelley, and Erik Menke) and generally strengthen our 


research programs.  As analytical chemists are in demand in many industrial sectors, analytical 


chemistry is a very popular area among both undergraduates and graduate students.  The vast 


majority of people who get a B.S. in chemistry but donʹt go to graduate school end up doing 


analytical chemistry in industry, and it is a disservice to our undergraduates that we donʹt have 


a specialist in this area of chemistry.  This hire would help us attract students while maintaining 


our overall focus on biological and materials applications.  This person could teach a number of 


the core courses in the chemistry curriculum: our upper‐division analytical course (CHEM 115), 


the physical/analytical lab (CHEM 114L), general chemistry (CHEM 2 and CHEM 10), and 


perhaps physical chemistry (CHEM 112 and 113), as well as upper‐division electives and 


graduate courses beyond the bare minimum we currently have.  Any analytical chemist will 


need laboratory facilities and the specific needs will vary widely with the person’s research 


field, but analytical chemists tend to be somewhat less space‐ and resource‐intensive than other 


experimental chemists.  An analytical chemist has the potential to collaborate broadly with 


faculty in other disciplines including physics, biology, and engineering. 
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PROGRAMMATIC RESEARCH AREAS AND TEACHING  


 


CHEMISTRY  


 


Natural Science faculty providing input to this portion of the School’s Strategic plan included 


Anne Kelley, David Kelley, Matt Meyer, Meng‐Lin Tsao, Tao Ye, and Erik Menke. 


 


Overview ‐ Chemistry is often known as “the central science” because of the key position it 


occupies in modern science and engineering.  Most phenomena in the biological and earth 


sciences can be described in terms of the chemical and physical behavior of atoms and 


molecules, and chemical principles also underlie much progress in medicine and engineering.  


In addition, chemical systems are fascinating and often beautiful in their own right.  George 


Whitesides, in his 2007 Priestley Medal address, states that ʺChemistry is now the natural home 


of many of the most engaging problems in fundamental science and of the problems in applied 


science about which society cares the most.ʺ  Herein we give a few examples of how chemistry 


has had a profound impact on other fields of science and technology.  Just a few years after the 


inception of UC Irvine, Sherwood Rowland and Mario Molina (Nobel Prize, 1995) used physical 


chemistry approaches to unravel the chemical mechanisms of ozone depletion.  This discovery, 


which helped to pull us back from the brink of an environmental catastrophe, played no small 


part in catapulting Irvine to research powerhouse status.  Chemistry plays an essential role in 


the development of nanoscience and technology due to chemists’ expertise in understanding 


and controlling matter at the atomic and molecular scale.  It is no coincidence that almost all the 


exciting nanomaterials, from quantum dots to carbon nanotubes to semiconductor nanowires, 


have been pioneered by chemists.  The intimate connections between life sciences and chemistry 


result from the prowess of chemists at manipulating and measuring molecules, the building 


blocks of life.  Recent examples include Bertozzi’s chemical manipulation of oligosaccharides in 


biological systems, which opens up new avenues to understanding and regulating complex cell 


surfaces.  Analytical chemists such as John Fenn (Nobel Prize, 2002), were responsible for 


developing mass spectrometric analyses of biological macromolecules, a cornerstone in 


proteomics.  The advancement of single molecule spectroscopy by Sunney Xie, a molecular 


spectroscopist by training, has stirred much excitement in biophysics as it affords access to 


unprecedented details of life processes at the single molecule level.   


 


Because of the indispensible role of chemistry as a core discipline in science, one would be hard‐


pressed to think of any highly respected comprehensive research university that does not have 


a strong chemistry program that grants both bachelorʹs and Ph.D. degrees.  Chemists may be 


classified according to their subdiscipline and/or by the nature of the problems on which they 


work.  The four traditional subdisciplines of chemistry are organic, inorganic, physical, and 


analytical:  


 


 Organic chemistry is the chemistry of carbon‐based compounds.  Organic chemists are 


concerned with synthesizing useful chemical compounds, developing new reactions to 


better achieve challenging syntheses, and determining the physical principles that are 
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responsible for chemical behavior.  Organic chemists are actively engaged in the 


synthesis of new materials for energy harvesting and storage, the manipulation and 


understanding of biological processes, and the development of efficient and ecologically 


benign catalysts and reactions.    


 Inorganic chemistry is the chemistry of chemical compounds that are not primarily 


carbon‐based.  Inorganic chemists determine the structures of inorganic molecules, 


study their reactions, and develop procedures for their synthesis.  The fundamental 


principles are applied to problems in environmental chemistry, bioinorganic chemistry, 


and solid‐state materials chemistry. 


 Physical chemistry applies the fundamental laws of physics to understand the properties 


of chemical compounds and the basis of chemical reactivity.  Physical chemists study the 


energetics of molecular and macroscopic processes, the dynamics of chemical reactions, 


quantum chemistry, and interactions of molecules with light (spectroscopy, 


photochemistry, and photophysics) using techniques that are experimental, theoretical, 


and/or computational. 


 Analytical chemistry concerns the chemical analysis of substances.  Analytical chemists 


develop instrumentation and methodologies to determine what chemical compounds 


are present in a sample and/or how much is present.  Modern analytical chemistry is 


particularly concerned with very small systems, down to the single‐molecule level, as 


well as applications to biology (proteomics, genomics) and environmental monitoring. 


 


At UC Merced, we have the unique opportunity to build a modern chemistry program that 


combines disciplinary rigor and interdisciplinary reach.  Ph.D.‐level research in chemistry 


requires systematic training, and all four subdisciplines should be represented to some extent.  


Reflecting the expansive nature of chemical research and the interdisciplinary emphasis at UC 


Merced, the faculty have decided to focus our efforts on recruiting chemists working on 


problems in two broadly defined areas, biology and materials.  The representation of traditional 


disciplines should not be viewed as an impediment to interdisciplinary research as we intend to 


recruit chemists who can bring novel chemical solutions and perspectives to materials and 


biology, just as the aforementioned prominent chemists have done.  The figure below 


summarizes this scheme. 
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Biochemistry is a discipline closely allied with both chemistry and biology but distinct from 


both.  Some universities have a combined department of chemistry and biochemistry while in 


others biochemistry is a separate department or is associated with another department.  


Currently biochemistry is associated with the biological sciences rather than the chemical 


sciences, but this arrangement may be revisited. 


 


One faculty search is currently underway in theoretical/computational chemistry at the 


Assistant Professor level. 


 


Materials Chemistry research 


 


Materials Chemistry encompasses solid‐state and polymer chemistry, both inorganic and 


organic, especially as directed to the development of materials with novel and/or useful optical, 


electrical, magnetic, catalytic, and mechanical properties.  Materials chemists may be focused 


predominantly on synthesis (organic or inorganic chemistry) or characterization (analytical or 


physical chemistry).  These areas offer the possibility of many different types of collaborations, 


both within UC Merced between Natural Sciences and Engineering and at other nearby 


institutions including Hewlett‐Packard, LLNL, and possibly NASA/Ames in the near future.  


This type of research is very well funded and we expect it will continue to be well funded in the 


foreseeable future.  In particular, materials chemistry will be key to advances in new energy 


sources.  Potential research areas for future Materials Chemistry hires include: 


 


 organic electronics: design, synthesis, and physical properties of materials for organic light‐


emitting diodes (OLEDs), thin film transistors, and liquid crystal displays 


 solar photovoltaics: design, synthesis, and physical properties of materials for organic, 


inorganic, or hybrid solid‐state devices and/or electrochemical cells 


 photonic materials: design, fabrication, and properties of materials for frequency conversion 


of lasers, optical limiting materials, contrast agents in nonlinear optical imaging 


technologies, electro‐optic modulation, and photonic bandgap crystals 


 batteries:  new materials to enable lightweight, high capacity, multiply rechargeable battery 


technology 


 heterogeneous catalysts: solid‐state materials that catalyze a variety of desired chemical 


reactions 


  structural materials: design, synthesis, and characterization of new materials having 


desirable properties (light weight, high strength, environmentally benign, biocompatible, 


etc.) 


 ʺsmartʺ materials: synthesis, characterization, and engineering of materials that can respond 


adaptively and autonomously to changes in their condition or the environment 


 plasmonics: materials for, and study of, phenomena based on the coupling of light to the 


plasma oscillations of conduction electrons in small metallic nanostructures, and their 


coupling to other materials 
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Biological Chemistry research 


 


Much of the recent dramatic progress in the life sciences has been driven by quantitative 


approaches and a molecular‐level understanding of complex biological systems.  Experimental, 


computational and theoretical methods and techniques from chemistry have played a 


significant role in these advances.  In addition, the flow of knowledge and inspiration runs both 


ways: challenges posed by specific biological problems are driving the development of new 


analytical tools, prompting advances in the physical and chemical sciences.  Biological 


chemistry has undergone explosive growth in recent years as experimental and computational 


tools from the physical sciences have become widely applied to biological problems.  Biological 


chemistry is explicitly interdisciplinary between the physical and life sciences, and there should 


be extensive opportunities for collaboration across these groups.  In addition, at least some 


biological chemistry faculty are expected to have research interests that overlap engineering, 


particularly Bioengineering. The development of a strong presence in biological chemistry 


would position our school for center grants and other translational research initiatives.  


Biologically related chemistry is a large area of chemistry research that is well funded, largely 


by NIH but also through other agencies.  Potential areas for future Biological Chemistry hires 


include: 


 


 Nucleic acid replication, damage and repair 


 Novel modes for drug delivery 


 Development of ultrasensitive bioanalytical techniques, particularly for single molecule/single 


assembly measurements and/or high throughput screening 


 Single molecule studies of molecular motors, DNA/RNA dynamics, transcription factor 


binding/functioning, viral genome packaging, ion channel transport etc. 


 Organized chemical systems that imitate the functioning of biological cells 


 DNA and/or other biological macromolecules as scaffolds for fabrication of organized structures 


 Protein folding 


 Molecular recognition 


 Novel uses of combinatorial techniques at the interface of chemistry and biology: aptamers, phage 


display, novel approaches to screening and combinatorial synthesis 


 Atomistic modeling of biological systems (channels, membranes, receptors) 


 Membranes and associated phenomena including fusion, exo/endocytosis, pore formation and 


functioning, lipid rafts 


 


 


Teaching – The Chemistry faculty have broad teaching responsibilities, including graduate 


students in the Physics and Chemistry Graduate Program and undergraduates majoring in 


chemical sciences. In addition, the chemistry faculty teaches preparatory lower division courses 


in chemistry for science and engineering majors, constituting a large service load for the 


campus.  
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Undergraduate ‐ Chemical Sciences Major:  In AY 2006, UC Merced began accepting majors 


into the B.S. degree program in the Chemical Sciences.  Our first four graduates earned their 


degrees in Spring 2009.  Chemical Sciences is now the second most popular major in Natural 


Sciences, with 103 students in the major.  Our program is designed to meet the requirements 


for approval by the American Chemical Society, although such approval cannot be granted 


until we have graduated majors for four years and the campus itself has been accredited by 


WASC.  Students who complete an approved curriculum may obtain a certified degree, a 


valuable credential which serves as national‐level recognition.  The curriculum is designed 


to meet the needs of students who plan to end their formal education with a bachelor’s 


degree as well as those who wish to go on for an advanced degree. The UC Merced 


chemistry B.S. graduate will be well prepared to pursue a career in chemistry or an allied 


field.  


 


Students pursuing a B.S. degree in Chemical Sciences have the opportunity to explore 


interdisciplinary areas within a degree program that is still focused on chemistry.  Our B.S. 


degree in Chemical Sciences offers four emphasis tracks: Biological Chemistry, 


Environmental Chemistry, Materials Chemistry, and ʺpureʺ Chemistry.  All four tracks 


share the same lower‐division courses and some of the core upper‐division courses.  While 


some of the required and elective courses for the Biological, Environmental, and Materials 


tracks are offered by faculty in other disciplines in the Natural Sciences and Engineering, 


there are four lower‐division and eight upper‐division courses that must be taught by the 


chemistry group (not counting two cross‐listed biochemistry courses which are taught by 


the biochemistry faculty).  The lower‐division courses, as well as second‐semester organic 


chemistry (CHEM 100) and its lab, are each offered every semester in order to meet the 


needs of not only the chemistry majors but also the other Natural Sciences and Engineering 


students for whom these courses are required.  The upper‐division courses each need to be 


offered once each year.  Therefore, a total of 16 undergraduate chemistry courses must be 


taught each year, requiring eight faculty FTE.  While instructors can cover a few of the 


lower‐division courses, the chemistry faculty feel strongly that non tenure‐track faculty 


should only teach in Chem 1 and Chem 2, leaving a bare minimum of seven tenure‐track 


faculty FTE to cover undergraduate teaching needs alone.  In addition, all of our emphasis 


tracks require at least two units of research, and undergraduate research supervision is 


highly intensive of faculty time. 


 


Graduate Programs: At present, Ph.D. programs in chemistry are administered under the 


umbrella ʺInterim Individual Graduate Programʺ that was put in place at UCMʹs inception. 


A combined Physics and Chemistry emphasis area currently involves 19 faculty (six 


chemistry, one biochemistry, seven physics, three engineering, and two with split 


appointments in physics and engineering).  Separate courses of study are offered in Physics, 


Physical Chemistry, and Organic Chemistry; our 31 current graduate students include nine 


in physical chemistry, four in organic chemistry, and 18 in physics.  Physics programs 


normally require more extensive graduate course work than chemistry programs, and we 


are currently taking advantage of this by having our physical chemistry students take some 
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of the physics graduate courses, particularly statistical mechanics.  However, this combined 


graduate group is certainly not an ideal situation from the standpoint of either graduate 


student recruiting or graduate education, and we expect that when we apply for stand‐alone 


graduate program status it will be as separate physics and chemistry Ph.D. programs.  Even 


if we limit our course offerings to a bare minimum of two to four advanced courses in each 


of physical, organic, and analytical chemistry (recognizing that some students may take 


courses in more than one subdiscipline), eight to ten graduate chemistry courses would 


have to be offered each year, requiring four to five faculty FTE.  This, combined with the 


undergraduate teaching requirements outlined above, leads to the conclusion that a faculty 


size of eleven to twelve is the absolute minimum required to offer undergraduate and 


graduate programs in chemistry.  This conclusion is in keeping with data from the 


American Chemical Society showing that the smallest Ph.D.‐granting chemistry 


departments in the U.S. have more than ten full‐time faculty.  Thus, much of this strategic 


plan is based on the facts that Mercedʹs current IIGP is an interim program that will soon 


expire, and we need to be able to propose a graduate program in Chemistry at that time. 


This will involve broader coverage of the discipline and require at least five or six more 


faculty than we currently have.  


 


Resources ‐ Development of a stellar academic and research program in chemistry requires 


faculty, laboratory space for faculty, and shared core facilities. 


 


Faculty: The chemistry group needs to grow to a minimum of eleven to twelve faculty in 


order to offer both the undergraduate major and a viable graduate program.  The current 


faculty plus the one position being searched this year give us a total of seven; the four new 


positions requested over the next three years would bring us to eleven.  At the 


undergraduate level, we would like to introduce some more specialized upper‐division 


elective courses (several of which are currently approved but have never been offered 


because of lack of faculty), honors versions of general and organic chemistry, separate 


instrumental analysis and physical chemistry labs, and perhaps a physical chemistry course 


geared toward students with biological interests.  At the graduate level, we also need to 


offer a broader range of courses and be able to offer all core graduate courses on an annual 


basis.  
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Summary of Proposed Chemistry Hires for the Next Three Years 


 


 


 


 


Whenever possible, all positions should be searched at open rank. We have no tenured 


faculty in any of the sub‐disciplines except physical, and senior leadership in these areas is 


much needed.  However, recruiting top‐notch tenured faculty will be very challenging in 


view of the limited space and startup funds available.  For that reason two of the four hires 


(those in areas that are likely to be most laboratory space intensive) are requested only at the 


Assistant Professor level. 


 


Facilities and space:  Laboratory research space poses a huge challenge.  Competitive offers 


will require allocation of significant amounts of laboratory space.  This is particularly true 


for senior‐level candidates.  There is a small amount of laboratory space left in SE 1 which 


we hope can be allocated to the organic and materials chemistry hires that were originally 


approved for searches last year, before the budget collapsed.  Office space for students and 


postdocs for a theoretical chemistry hire could be accommodated in temporary buildings if 


necessary.  The analytical chemistry hire may be able to be located in SE2 if that building is 


available on time; otherwise, additional space at Castle will likely be required.   


 


Core Facilities:  Many new chemistry hires will require the services of core facilities.  Any 


organic chemist will require NMR, which we already have, but currently only at Castle.  


Many materials chemists will make use of our existing excellent electron microscopy 


facilities and the recently acquired powder x‐ray diffractometer.  Major core facilities that 


potential hires are likely to need, and that we do not currently have or do not have in 


working order, include clean room facilities, high quality mass spectrometry, single crystal 


and thin‐film x‐ray diffraction, and circular dichroism.  Other instruments that are currently 


Faculty  Research areas  Subdiscipline 


Current  


Kelley, A: materials 


Kelley, D: materials 


Ye, T: materials/bio 


Meyer, M: bio 


Tsao, ML: bio 


Menke, E; materials 


Physical/analytical 


Physical 


Physical/analytical 


Organic 


Organic 


Physical/analytical 


2010‐2011 


(search 


underway) 


Bio or materials 
Theoretical (physical or 


organic) 


2011‐2012 


 


Bio or materials 


Materials 


Organic 


Any subdiscipline 


2012‐2013  Bio or materials 
Theoretical (physical or 


organic) 


2013‐2014  Bio or materials  Analytical 
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in the laboratories of individual faculty members, but would be widely used and should be 


reproduced as core facilities develop, include a high quality UV‐VIS‐NIR and a fluorimeter.   
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ACADEMIC PROGRAMS 


Undergraduate programs  


 


Chemical Sciences ‐ The Chemical Sciences major is designed to meet the requirements for 


approval by the American Chemical Society, although we cannot apply for approval until we 


have graduated majors for four years.  Students who complete an approved curriculum may 


obtain a certified degree, a valuable credential which serves as national‐level recognition for 


successfully completing a rigorous academic chemistry curriculum in an ACS‐approved 


department.  The curriculum is designed to meet the needs of students who plan to end their 


formal education with a bachelor’s degree as well as those who wish to go on for an advanced 


degree.  The UC Merced chemistry B.S. graduate will be well prepared to pursue a career in 


chemistry or an allied field.  A basic chemistry program and three emphasis tracks in biological 


chemistry, environmental chemistry, and materials chemistry allow students to pursue 


interdisciplinary areas within a degree program that is still focused on chemistry.  


 


A degree in the chemical sciences opens the door to a wide variety of careers in industry or 


government service, forensic chemistry in crime laboratories, commercial fields such as patent 


law and scientific writing, and high school science teaching.  Many chemistry majors go on to 


graduate study to prepare for careers in teaching and/or research at the college or university 


level, or research positions in the chemical, pharmaceutical, electronics or other high‐tech 


industries.  A major in chemistry is also an excellent foundation for medical school or other 


careers in the health sciences. 


 


 


Graduate Programs 


 


Chemistry and Physics ‐ At present, Ph.D. programs in physics and chemistry are administered 


under the umbrella ʺInterim Individual Graduate Programʺ that was put in place at UCMʹs 


inception.  Graduate education within the group is currently divided into three tracks‐‐Physics, 


Physical Chemistry, and Organic Chemistry‐‐which have different preliminary exams and 


course work.  Thus, students are educated and must demonstrate proficiency in a particular 


discipline, but have the opportunity to pursue research that spans disciplines if they so desire.  


This emphasis area currently involves 19 faculty and 31 graduate students, of whom seven have 


successfully advanced to candidacy for the Ph.D. 


 


While interdisciplinary collaboration between physics and chemistry is in many cases natural 


and desirable, the primary mission of a graduate emphasis area or graduate group (unlike a 


research institute) is the education of graduate students.  The disciplines of physics and 


chemistry have considerably different cultures and coursework needs in this regard, and we 


feel that our students would be best served by having separate programs in physics and 


chemistry.  In addition, we have observed that most prospective students are looking for 


programs in physics or chemistry, not a joint program.  Our ability to recruit excellent graduate 
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students would be enhanced by having two separate but closely interacting programs.  


Accordingly, we have been moving toward separating many of the functions of the group.  


When we finally have adequate faculty strength to do so, we will seek systemwide recognition 


as two separate stand‐alone graduate groups, one in physics and one in chemistry.  It is 


anticipated that at that time the chemistry graduate group will offer emphasis tracks in at least 


three of the four major subdisciplines of chemistry: physical, organic, and analytical.  
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SCHOOL OF NATURAL SCIENCES — Environmental Sciences, Ecology and Evolutionary 
Biology, and Environmental Health Sciences  


Strategic Plan 2010‐2013 


 


4.  Environmental Sciences, Ecology and Evolutionary Biology, and Environmental Health 
Sciences (ES/EEB/EHS) 


 
Overview - Environmental Sciences and Integrative and Evolutionary Biology were established 
as initial areas of research and education excellence at UC Merced. Earth Systems Science (ESS) 
was designated as one of the first undergraduate majors in Natural Sciences (SNS), 
Environmental Engineering (ENVE) as a first major in the School of Engineering (SE), and the 
Environmental Systems (ES) graduate group as a joint SNS and SE graduate program awarding 
M.S. and Ph.D. degrees. In 2006, the Integrative Biology (IB) track (now Ecology and 
Evolutionary Biology) within the Biological Sciences (BIO) was approved for study of ecology 
and comparative and evolutionary biology. A revision of the ESS undergraduate major is 
underway, with the goal of strengthening the interdisciplinary nature of the major through cross-
school faculty support to reflect the broad and diverse nature of environmental sciences. The 
Sierra Nevada Research Institute (SNRI) is a cross-school institute through which faculty, 
researchers, and students conduct basic and applied research on environmental issues, using the 
San Joaquin Valley and the Sierra Nevada as their outdoor laboratory. Existing research 
collaborations and coordinated teaching efforts between SNS and SE in this area, as well as 
recent successes in faculty recruitment in the School of Social Sciences, Humanities and Arts 
(SSHA) in the areas of environmental policy and economics emphasize our cross-school, 
interdisciplinary nature. Environmental Health Sciences, focusing on research at the intersection 
of environment and health, is an emerging area at UC Merced. Given the breadth of research and 
education encompassed in this area, a major challenge for program development is to identify 
and build strategic areas in which UC Merced can excel while providing sufficient program 
breath and depth to support undergraduate majors and graduate education. The following plan 
was developed based on previous years’ plans and consideration of strategic plans from graduate 
groups, SNRI, and faculty from other schools with interests in environmental research. 
 
Strategic Hires 
 


The following two position descriptions are our planning group’s top two priorities (in 
order) for the 2010-2013 period (see Table 1 for the complete list of desired hires over the next 
three years). These two positions arose from this plan after several discussions among planning 
group leads in the SNS made it clear that 2 of the 15 positions to be allocated to the SNS over the 
next three years would likely be within the ES/EEB/EHS planning area. 
 
 1) Ecology (open) 


We seek an outstanding individual with research interests and expertise in any ecological 
field that complement those of the existing UC Merced faculty. We welcome applicants using 
experimental, field, computational, and/or theoretical approaches and working at population to 
global scales. This individual would strengthen and complement our growing interdisciplinary 
research cohort in the area of ecology and ecosystem science. The successful candidate is 
anticipated to contribute to undergraduate teaching primarily in either Earth Systems Science 
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(ESS) and/or Biological Sciences (BIO), in particular the Ecology and Evolutionary Biology 
track. In addition to teaching general education courses in ESS and BIO, the successful applicant 
may also contribute to the teaching of required, lower division courses in BIO (i.e., BIO 1 and 2). 
The successful candidate could also teach (or share teaching responsibilities with current faculty) 
the existing course BIO/ESS 148 (Fundamentals of Ecology), as well as the catalog-listed, but 
never offered courses BIO 145 (Introduction to Population and Community Ecology), ESS 128 
(Theoretical Ecology), and ESS 180 (Field Methods in Earth Systems). Other upper division 
courses in different areas of ecology, global change, and biocomplexity in the environment could 
also be developed and delivered. The successful candidate is anticipated to contribute to graduate 
teaching and mentoring primarily in the Environmental Systems graduate group, but may also 
contribute to the Quantitative and Systems Biology graduate program depending on their 
interests. The successful candidate would contribute graduate courses in areas of ecology related 
to their research specialty.  
 


2) Ecosystem/Environmental Modeling (open) 
We seek an outstanding individual with research interests and expertise in modeling of 


ecological or environmental systems. This strategic hire is intended to add research expertise in 
modeling that will serve as an integrator of current multi- and inter-disciplinary interests across 
environmental and ecological research areas. The successful candidate is anticipated to 
contribute to undergraduate teaching primarily in either Earth Systems Science (ESS) and/or 
Biological Sciences (BIO), in particular the Ecology and Evolutionary Biology track. In addition 
to lower division courses in ESS, the successful candidate would be expected to develop new, 
upper division courses with a strong quantitative focus in topical areas such as “Quantitative 
Analysis of Global Environmental Problems,” or “Computer Simulation of Ecological and 
Environmental Systems,” or potentially courses related to quantitative spatial/temporal analysis 
and remote sensing. The successful candidate is anticipated to contribute to graduate teaching 
and mentoring primarily in the Environmental Systems graduate program, but may also 
contribute to the Quantitative and Systems Biology graduate group depending on their interests. 
The successful candidate may teach the existing (but never offered) Ecological Modeling (ES 
228) course, as well as develop new graduate courses in their research specialty.  
 
Research - A central philosophy of the environmental program area is an integrated approach to 
the study of physical, chemical, and biological processes in natural and engineered 
environments. Research and education components focus on the quantitative understanding of 
the Earth as coupled systems of atmosphere, hydrosphere, lithosphere, and biosphere, and of 
biological systems as shaped by evolution and the environment. These themes intersect with 
human and ecosystem health. Such integrated studies require a balance of disciplinary expertise 
and interdisciplinary connections. This requirement translates to a need for a large and diverse 
faculty assemblage - one that can support the multifaceted components of priority research 
themes and whose members will contribute to multiple majors and programs. Current SNS 
research areas include Global Change Science, Climate and Watershed Resources, 
Biocomplexity and Evolution, Atmospheric Pollution and Health, and the Ecology of Infectious 
Disease. Continued expansion of complementary faculty in SSHA and the future School of 
Management is viewed as an integral component of program development to address the human 
dimension of environmental systems, along with continued synergy with SE. The research 
themes are described in more detail below: 
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a. Environmental Sciences 


 
Climate and Watershed Resources - Water is a critical resource on our planet and an essential 
component of planetary function where it serves as a solvent, a transporter, and a reactant, as 
well as a basic requirement for life. From an anthropogenic perspective, water is a critical 
resource, for drinking water, agricultural and industrial use, energy production, and recreation, 
thus making it an important commodity. There is growing awareness that the combination of 
impending climate changes and increased human demand for water will soon collide, particularly 
in California and the western U.S. where high quality water is already a limited resource in many 
areas. UC Merced is well poised to have a signature impact on integrated science, engineering, 
and management issues related to water as a critical resource including relationships between 
climate change and the regional hydrologic and carbon cycles, fundamental understanding of 
molecular, chemical, and biochemical processes the impact water quality, and integration of 
basic research into water resource management, sustainable agricultural activities, and economic 
development in the Central Valley. This thematic area already has a strong component in SE and 
formed the initial core of the ES graduate group programs. We envision that a faculty group in 
SSHA with interests in economics, policy, law and social science related to the environment 
would strengthen cross-discipline research and education. Faculty in the School of Management 
would also play an important role in the development of interdisciplinary links in areas of 
environmental management, particularly related to water and biological resources. We support a 
proposed cross-school position in environmental management (Table 1 and 3). Growth in this 
thematic area requires additional faculty strength in SNS in Earth surface processes / 
ecohydrology, and in other areas noted in Table 3. 
 
Global Change Science - Ecosystems encompass living organisms and the abiotic environment 
they inhabit. The science of global change employs a genome- to ecosystem-level perspective to 
understand interactions among organisms and the environment with an emphasis on discovering 
the effects of climate change, land use, pollution, biodiversity loss and other environmental 
pressures on ecosystems. Research in this area examines both past environmental changes and 
their impact on evolution as well as modeling future global change scenarios. Global change 
science examines how these alterations influence the interactions among organisms, ecosystem 
processes, and other Earth System components such as oceans, the atmosphere, and soils. Both 
significant needs for new knowledge in stressed regional and global ecosystems and new 
research initiatives in this region make this a compelling opportunity for UC Merced. For 
example, the California Ecological Observing Network (CALEON) planning group has proposed 
the San Joaquin Valley and Southern Sierra as a focus for new research infrastructure. 
Extramural funding in global change research initiatives and environmental biology from NSF, 
EPA, DOE, NASA, USDA, and other agencies are currently on the order of $3 billion. We have 
begun to develop expertise in the area of global change science, with faculty in evolutionary and 
conservation genetics, ecosystem and fire ecology, and macroecology. In AY 2007-2008,  we 
successfully recruited two new faculty in the ecology area, Stephen Hart (senior, started July 1, 
2008) and J. Michael Beman (junior, started January 1, 2009), which has significantly 
strengthened research expertise in microbial ecology, ecosystem ecology, and biogeochemistry.  
Two additional faculty will joined NS in January 1, 2009: Asmeret Berhe (junior), working in 
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soil biogeochemistry and carbon cycling related to climates, and Teamrat Ghezzehei (junior), in 
the area of soil physics, hydrology, and multiphase flow (Table 2). These new faculty strengthen 
considerably our strategic efforts to establish internationally recognized research related to 
global change science, particularly at the interface between biological systems and physical 
sciences. In AY 2008-2009, we attempted to search for a senior faculty to fill the remaining 
position in Ecology carried over from AY 2007-2008. We advertised broadly in the area of 
ecology with the hope to fill strategic programmatic gaps. We had an excellent applicant pool, 
but the position was held at abeyance in the fall 2008 and the search ended. In our current plan 
this position remains the top priority of the group (see Table 1 and 3), but we would like to have 
an open search to increase our chances of a successful recruitment. Senior faculty applicants will 
still be preferred. The addition of new faculty in the area of ecology will strengthen expertise in 
environmental life sciences. In order to continue to develop a nationally and internationally 
competitive program grounded in both life and physical sciences, we need to continue to build 
complementary expertise in the area of Earth surface processes / ecohydrology (prioritized in the 
ES strategic plan as ecological engineering or ecohydrology; Table 3). Future positions in 
environmental management, conservation biology/evolutionary biology, theoretical biology, and 
others listed in Tables 1 and 3 would further strengthen the global change science research area.  
 
Table 2: Current Environmental Science and Ecology and Evolutionary Biology Faculty 
FTEs across Graduate Groups and Schools 


* SNS Faculty: AA: Andres Aguilar; Asmeret Berhe: AB; BD: Benoît Dayrat; Carolin Frank: CF; David Ardell: DA; LK: 
Lara Kueppers; MB: Miriam Barlow; MD: Michael Dawson; MM: Monica Medina†; PO: Peggy O’Day†; JR: Jason 
Raymond; J. Michael Beman: JB; SH: Steve Hart†, ST: Sam Traina† (0% FTE); Teamrat Ghezzehei: TG. †denotes tenured 
faculty. Faculty contributing from SE and SSHA not listed. 


b. Ecology and Evolutionary Biology   
 
Biocomplexity and Evolution - Biocomplexity research explores the emergence of self-
organized, complex behaviors or structures from the interaction of many simple agents in the 
environment. Such emergent complexity is a hallmark of life, from the organization of molecules 
into cellular machinery, through the organization of cells into tissues, to the organization of 
individuals into communities. The study of biocomplexity in the environment requires novel 
approaches to understanding pattern and process across multiple temporal and spatial scales, and 
draws upon interdisciplinary efforts at the interface of biology, physics, chemistry, and 
mathematics. Biocomplexity in the Environment research is a Priority Area at the National 
Science Foundation, with over $35,000,000 currently allocated in grant funds for 2007. 
Additional potential funding sources in biocomplexity research include the National Institute of 


School Research Themes: SNS Faculty 
Current 
Faculty SNS SE SSHA 


Global 
Change 


Bio-
complexity 
Evolution 


Climate, Water-
sheds 


ES 7 9 1 
AA, AB, JB, 
LK, MD, SH, 


TG 


AA, CF, MD, 
BD, JR MM 


AB, JB, LK, PO, 
SH, ST, TG 


QSB 17 5  AA, JB, MD, 
SH 


AA, CF, DA, 
MB, MD, 


BD, MM, JR 
JB, SH 
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Health, the Department of Energy, NASA, the James S. McDonnell Foundation, and the Moore 
Foundation. Biocomplexity research at UC Merced addresses a diverse range of questions 
relevant to integrative biology such as: What are the forces that shape the magnitude and 
diversity of life across multiple temporal and spatial scales? How do systems with living 
components respond and adapt to stress? Are adaptation and change predictable? How do 
organisms within and between populations interact and evolve? A core group of faculty in this 
research theme is developing at UC Merced (see Table 2) that is represented strongly in the QSB 
graduate group, and priorities in this area overlap with the other research themes in BIO, ES, and 
QSB. Further expertise in evolutionary biology, paleoecology, and theoretical biology will be 
required to adequately develop strength in this theme and to fulfill undergraduate and graduate 
teaching (Table 3). In addition, the requested positions in ecology and ecological modeling 
would also help solidify research in this area.  
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Table 3: Proposed SNS and Cross-Unit Faculty in Environmental Sciences and Ecology 
and Evolutionary Biology. See Table 1 for prioritized list over the next 3 years. 


Research Themes 


Faculty Climate, 
Water-
sheds 


Global 
Change 


Bio-
complexity 
Evolution 


Fills coursework 
gaps* 


AY 2011-2012     


Ecology†  x x x BIO, ESS, ES, QSB 


Atmospheric dynamics 
x x  BIO, ESS, ES 


Environmental management++ 
x x  ESS, MGMT, ES 


AY 2012-2013     


Ecological or ecosystem 
modeling x x x BIO, ESS, ENVE, 


MGMT, ES, QSB 
Environmental / Ecological 
biostatistics  x x x BIO, ESS, ENVE, 


ES, QSB  
Earth surface processes/ 
Ecohydrology  x x  BIO, ESS, ENVE, 


ES, QSB 


AY 2013-2014 and beyond     


Environmental health or 
epidemiology x x x BIO, ESS, ES, QSB 


Conservation 
biology/evolutionary biology x x x BIO, ESS, MGMT, 


ES, QSB  
Global change ecology / 
Paleoecology x x x BIO, ESS, ES, QSB 


Theoretical biologist  x x BIO, ESS, ES, QSB 


Physical/chemical 
oceanographer; ocean 
sediments 


x x  ESS, ES 


† Carried over from unsuccessful search in AY07-08, AY08-09 (due to search cancellation). 
¶May be cross-unit position with Engineering; may also contribute to Environmental Health Sciences. 
++Cross-unit position in Management in this area is supported by EES faculty. 
*BIO: Biological sciences; ESS: Earth systems science; ENVE: Environmental engineering; ES: Environmental 
systems; MGMT: Management; QSB: Quantitative systems biology. 
 


c. Environmental Health Sciences 


Earth is an ecosystem that houses more than one million different species whose complex 
interactions with each other and the environment shape the life and fate of its individual 
constituents and their progeny. These interactions are frequently manifested in symbiotic, 
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parasitic and, pathogenic relationships between species. Humans frequently degrade the 
environment, and this in turn affects their health and safety. The cost burden for health care 
associated with environmental toxins and infectious agents, the emergence of drug resistant 
pathogens, the economic impacts of pathogens on agriculture, the threat of bioterrorism, and the 
increasing need to ensure clean and safe air and water are some of the compelling examples of 
how fundamental research in Environmental Health Sciences directly connects to social, 
economic, and political impacts both locally and globally. UC Merced is uniquely positioned to 
develop a strong and interdisciplinary research program in Environmental Health Sciences, 
initially focused in two highly complementary areas: Atmospheric Pollution and Health, and the 
Ecology of Infectious Disease. UCM Faculty who are interested in this research focus or already 
engaged in this research, are listed in Table 4. Potential partners outside of UCM include 
biologists, geochemists, and biodefense researchers at LLNL, LBNL, and Los Alamos National 
Laboratory and UC-wide programs in toxicology.  
 
Table 4: Current faculty FTEs who would contribute to the development of research in 
Environmental Health Sciences. 


Faculty: AA: Andres Aguilar; MB: Miriam Barlow; YC: Yihsu Chen; JC: Jinah Choi; MD: Michael Dawson; HF: Henry 
Forman†; QG: Qinghua Guo; LK: Lara Kueppers; VL: Valerie Leppert†; PO: Peggy O’Day†; DO: David Ojcius†; RO: 
Rudy Ortiz; WR: Wolfgang Rogge†; TW: Tony Westerling. †denotes tenured faculty. 
 
The Environmental Health Sciences program is unique in that it steps beyond a traditional 
biomedical and public health focus to examine fundamental, mechanistic questions from multiple 
angles, fully integrating genomic, biological, geochemical, physical, computational, and 
ecological tools into studies of toxins and pathogens that involve humans as well as other 
organisms. This initiative encompasses both research and education that intersects all three 
schools in a compelling interdisciplinary area and is expected to support new and existing 
undergraduate and graduate programs. It also complements existing and future SNS research 
areas in addition to the environmental research described above, including areas of Applied 
Math, Complex Disease States, and Microbiology and Immunology. The addition of faculty in 
relevant aspects of health management and policy through SSHA and/or the School of 
Management will contribute to the future development of a community-health-focused medical 
school and public health. Recommendations for FTEs are given in our overall planning area 
request for the next three years is shown in Table 1 and over a longer planning horizon in Table 
5.  
 
Atmospheric Pollution and Health - Air pollution in the Central Valley is a daily burden on 
human and ecosystem health and well-being. Organic and inorganic particulates, persistent 


School Research Themes 
Current 
Faculty 


SNS SE SSHA 
Atmospheric 
Aerosols & 


Health 


Ecology of 
Infectious 


Disease 


ES 4 3 1 TW, YC, LK, VL, 
PO, WR YC, AA, MD 


QSB 7   HF, RO AA, MB, MD, 
JC, DO 
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organic pollutants, and precursor gases for ozone formation are produced during routine 
agricultural practices and weekday commutes. These pollutants are lofted into the atmosphere to 
interact with other chemicals or microbes and are eventually deposited in the respiratory systems 
of humans and animals, as well as on plant leaves. The resulting effects on human and ecosystem 
health are devastating. A significant air pollution-related research effort aimed at the 
understanding and mitigating the escalating air quality problems in the Central Valley, Sierra 
Nevada, and elsewhere has already been initiated in the Environmental Systems graduate group. 
Two new air pollution hires (Wolfgang Rogge and a future junior position hire, both in SE) have 
added strength in measurement and analysis of atmospheric pollutants, and will contribute to 
research on human and ecological exposure. Strength in this research area can be built through 
the addition of FTEs in atmospheric dynamics, environmental toxicology, environmental 
epidemiology, and environmental microbiology, which will add to current expertise in 
pathophysiology (HF, RO), particle and surface chemistry (VL, PO), and land use-atmosphere 
interactions (LK; Table 4). UC Merced is well poised to conduct critically needed basic research 
in this area, as well as to developing solutions to these complex environmental and public health 
problems. This area would also benefit from the addition of faculty in atmospheric chemistry and 
environmental/ecological biostatistics. 
 
Ecology of Infectious Disease - Infectious disease agents affect all living organisms, can have 
complex life histories involving multiple species, and can be specialists or generalists in terms of 
host preference.  A better understanding of the ecological and socio-ecological determinants of 
transmission by vectors (e.g., insects, rodents, birds) or abiotic agents (e.g., dust, water, weather 
systems), the population dynamics of reservoir species, the transmission to humans or other 
hosts, or the cultural, social, behavioral, and economic dimensions of disease communication is 
needed.  The interface between humans and both domestic and wild animals is a region rife with 
opportunity for emerging diseases – those that were not pathogenic in the original host, but are in 
the new host (e.g., Hantavirus, SARS).  Evolution of infectious agents and their plant and animal 
hosts is also a critical component of research for understanding the ecology of infectious disease. 
UC Merced is uniquely positioned for research in this area, literally located in the transition zone 
between suburban, agricultural and natural ecosystems. Migratory birds use Central Valley 
agricultural fields as stopover points, and human migration supports the agricultural industry. Air 
pollution can make stressed organisms more susceptible to infection. Building strength in this 
research area requires the addition of FTEs in environmental/ecological biostatistics or 
epidemiology, environmental toxicology, environmental microbiology, and emerging 
zoonoses/immunology (Table 5) to complement initial expertise in evolution (MB, MD), cell 
level host-pathogen interactions (JC, DO), environmental epidemiology (YC), and population 
genetics (AA; Table 4). 
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Table 5: Proposed SNS and cross-unit faculty in Environmental Health Sciences 
  


Research Themes 


Faculty Atmospheric 
Aerosols & 


Health 


Ecology of 
Infectious 


Disease 


Fills coursework 
gaps* 


AY 2011-2012    


Air pollution (SE)†† x  ESS, ENVE, ES 


Atmospheric dynamics x  BIO, ESS, ES 


AY 2012-2013    


Environmental/Ecological 
biostatistics x x BIO, ESS, ENVE, 


MGMT, ES, QSB 
Ecological/Ecosystem 
modeling  x BIO, ESS, MATH, 


ES, QSB  


AY 2013-2014 and beyond    


Environmental Health or 
Epidemiology x x BIO, ESS, ES, QSB 


Atmospheric Chemistry x  CHEM, ESS, 
ENVE, ES 


Environmental toxicology x x BIO, BIOCHEM, 
ESS, ES, QSB 


Environmental Health Policy++ x  BIO, ESS, MGMT, 
ES 


Emerging 
Zoonoses/Immunology  x BIO, QSB 


Eukaryotic Microbiology  x BIO, ESS, ES, QSB 
Mechanisms of Complex 
Disease† x x BIO, QSB 


Infectious Disease  x BIO, QSB 
†  carried over from AY 2007-2008 
††  carried over from AY 2007-2008 
++Cross-unit position in SSHA and/or Management in this area is supported by EES faculty. 
* BIO: Biological sciences; BIOCHEM: Biochemistry; CHEM: Chemistry; ESS: Earth systems science; 
ENVE: Environmental engineering; ES: Environmental systems; MATH: Mathematics; MGMT: Management; 
QSB: Quantitative systems biology. 
 


Teaching - Faculty in Environmental Sciences, Ecology and Evolutionary Biology, and 
Environmental Health Science contribute to both Undergraduate and Graduate Programs. 


Undergraduate Programs:  SNS faculty members with interests in environmentally related 
research contribute primarily to undergraduate Biological Sciences (BIO) and Earth Systems 
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Science (ESS) majors. A number of SNS faculty with interests in Biocomplexity and Evolution 
form the core of the Ecology and Evolutionary Biology emphasis in BIO (Table 2), whereas SNS 
faculty shown in Table 2 in the Climate/Watersheds and Global Change areas and many faculty 
noted in Table 4, together with faculty from other schools, contribute to the ESS major. SNS 
Faculty indicated above contribute to other tracks in the current BIO major and to the Chemical 
Sciences major, particularly Biochemistry and Environmental Chemistry. Faculty contributions 
to multiple undergraduate majors is a strength for the school and valued by the faculty involved. 
However, faculty should be vested in the undergraduate majors to which they contribute.   


Discussions are in progress regarding the feasibility of changing the ESS major to a cross-school 
major to enable faculty who teach the courses to have full participation in programmatic 
direction and student mentoring. This change would also enable the formulation of 
undergraduate tracks, minors, or new majors that intersect with Social Sciences and 
Management, with potential increases in student participation. Plans are in development for a 
separate Ecology and Evolutionary biology major, to be implemented when sufficient faculty are 
on-board to support the major. We foresee the diverse faculty who contribute to environmental 
research as those who will continue to contribute to a number of undergraduate majors in the 
future, rather than aligning strictly with a single major. From a student viewpoint, however, it is 
advantageous to clearly define the differences between majors such as ESS and EEB when the 
programs share courses and faculty. Evolution of these majors will include discussion and 
revisions to distinguish program content and educational objectives for the student. The faculty 
lines proposed above will contribute to existing undergraduate programs by filling programmatic 
course needs and assembling a critical mass of faculty to deliver the curriculum. Furthermore, 
additional of faculty in the Environmental Health Sciences will contribute to proposed 
development of undergraduate programs in Biochemistry and Microbiology and Immunology, as 
well as supporting current majors. 
 
Graduate Programs: At the graduate level, the environmental faculty contribute primarily to the 
Environmental Systems (ES) and Quantitative and Systems Biology (QSB) graduate programs, 
currently the two largest and most successful graduate groups. For example, current extramural 
grants by members of the ES graduate group/SNRI faculty have brought more than $15M in 
research funds and equipment to UCM between 2003 and 2010. The proposed FTEs will 
contribute to strategic areas within the current graduate groups, as well as contribute to 
development of programmatic areas that may eventually spin-off to form new graduate groups.  


Resources - Development of a stellar program in Environmental Sciences, Ecology and 
Evolutionary Biology, and Environmental Health Sciences requires resources in faculty, space 
and centralized core research facilities.  
 
Faculty: A description of the types and proposed sequencing of faculty hires for each emphasis 
area is described above. The faculty hiring plan is derived from the need for balanced growth 
among the thematic areas described above, graduate and undergraduate teaching demands, 
identification of cross-school and cross-discipline hires that support multiple degree programs 
and research areas, and laboratory space limitations. As noted above, the interdisciplinary nature 
of environmental programmatic areas requires support from a breadth of faculty within SNS and 
among all of UCM’s schools. The research initiatives we are pursuing and the graduate and 
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undergraduate degree programs associated with them span from “Natural Sciences-centric” to 
truly cross-school. Thus, long-range planning requires a university-wide view of programmatic 
development and needs. An immediate goal is to insure balance between SNS, SE, and 
SSHA/Management in thematic areas where complementary or cross-school hires can be made. 
We note, however, the difficulties associated with formal joint appointments for Assistant-level 
faculty. Given the likelihood of future junior faculty with cross-school research and teaching 
affinities, an explicit policy for evaluating and promoting interdisciplinary scholars should be 
established at UCM. Additional research support comes from the affiliation of adjunct 
researchers. There are presently two adjunct faculty (Duffy, Quinn) affiliated with the ES 
graduate group. Four additional government scientists have expressed interest in being involved 
with supervising graduate students, teaching, or being Co-PIs on grants. We expect to affiliate at 
least two more government scientists with the ES graduate group in the near future. 
 
Space and centralized facilities: The research encompassed within three broad environmental 
areas described above has prime opportunities for funding from a variety of government and 
foundation sources that span across physical, chemical, and biological sciences and engineering. 
Our strategic development is targeted to interdisciplinary areas where funding opportunities exist 
or are anticipated to increase. Programmatic growth relies on the availability of adequate space 
for research, graduate students, post-doctoral associates, and technical support staff for new and 
existing faculty as their individual research portfolios grow.  
 


 Centralized instrumentation and computing facilities are critical to the success of the 
interdisciplinary research carried out in the area. Space and technical personnel support must be 
provided for these facilities to enable cutting edge research in a cost-effective way. Continued 
support for courses with field labs (which incur comparable or lower per student costs than 
courses with indoor labs) is critical for providing students with quality hands on research and 
educational opportunities.  


Several established centralized facilities figure prominently in the environmental program 
areas. The SNRI Wawona Field Station provides support for field-based research and learning 
across all research themes by housing field researchers, and by hosting field classes and 
workshops. SNRI is helping spearhead UCM's flagship Yosemite Leadership Program --- a 
partnership between the University of California, the National Park, and the largest privately 
owned business to develop tomorrow's thoughtful, ethical, and innovative leaders. The 
Environmental Analytical Laboratory (EAL, administered under SNRI) provides core analytical 
support for all research themes, including instrumentation for lab courses required in several 
majors (ESS, ENVE, CHEM). Likewise, the Imaging and Microscopy Facility (IMF) is a key 
support laboratory for multiple research themes and is used in several lab-based courses. The 
Genomic Core Facility (GCF) is the first centralized facility with genomics instrumentation to 
fulfill multiple needs of faculty in SNS and SE, with a foundation based on sequencing and 
microarray analysis equipment already available through faculty start-up funds. The GCF is 
essential for the success of research themes in Global Change, Biocomplexity and Evolution, and 
Ecology of Infectious Diseases. A collaborative scientific supercomputing cluster is under 
development using start-up funds, to be co-administered by Applied Mathematical Sciences and 
Environmental Systems faculty with support from the School of Natural Sciences. This 
computing facility will support research in the Climate and Watershed Resources and Global 
Change research themes. Core facilities in other program areas such as those supporting 
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chemical sciences would also be used by environmental faculty. A critical need for 
strengthening the Global Change and Biocomplexity and Evolution themes is a modern 
greenhouse facility and freshwater and seawater aquaria. University technical staff support for 
existing (i.e., EAL and the IMF) and new facilities is an essential feature of centralized facility 
success. 
 


 Space and Facilities - Environmentally related faculty require a range of resources to support 
research that may encompass laboratory, field, and/or computational methods. Both junior and 
senior faculty will need adequate start-up packages, laboratory and office space, and institutional 
investment for equipment, both shared as noted above and individual. Anticipated space 
requirements for the priority hires over the next three years in the ES/EEB/EHS planning area 
are shown in Table 1.  


Over the longer term, each of the new faculty will require at least the CPEC average of 
~700 square ft (assuming about 50% senior faculty), in addition to adequate space for centralized 
facilities that these faculty might use. With the possible exception of an epidemiologist or 
ecological biostatistician, new Environmental Health Sciences faculty require standard wet lab 
space with fume hoods, analytical instrumentation, and/or field equipment. New faculty in 
atmospheric chemistry and toxicology would likely take advantage of the Environmental 
Analytical Facility, and also the Imaging and Microscopy Facility or the Genomics Core lab, 
depending on their particular research. Depending on their research emphases, the 
Environmental Toxicologist, Emerging Zoonoses, and/or Animal Responses to Air Pollution 
researchers may need access to the vivarium or a biosafety level three (BSL3) facility (unless 
certain agents are avoided). Environmental Health Sciences faculty could also make use of core 
facilities under development by current QSB, ES, Applied Math, and Chemistry faculty. 
Anticipated use of existing UCM facilities by the ES/EEB/EHS priority hires over the next three 
years are shown in Table 1. 
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Table 1. Environmental Sciences, Integrative and Evolutionary Biology, and Environmental Health Sciences CAPRA table of requested FTEs 


 


Priority  Name of Position  Level†  Primary 


Major 


Secondary 


Major 


Primary 


Grad 


Group 


Secondary 


Grad Group 


Estimated 


startup 


Estimated space  Special needs and 


strategic considerations 


Year 1 (starting Fall 2011) 


 


1  Ecology  Open  BIO  ESS  QSB  ES  $300 – 800K  Office + 1,200 sf wet/dry 


lab 


Possible use of GIS, 


field facilities, EAL 


2  Atmospheric 


dynamics 


Open  ESS  Management  ES    $200 – 300K  Office + graduate student 


and computational 


workspace (400 sf) 


Possible use of GIS 


facility, parallel 


computer cluster 


2  Environmental 


management 


Open  ESS  Management  ES  SCS  $200 – 300K  Office + graduate student 


space 


Possible use of GIS or 


field facilities 


Year 2 (starting Fall 2012) 


 


1  Ecological or 


ecosystem modeling 


Open  ESS  BIO  ES  QSB  $200 – 300K  Office + graduate student 


and computational 


workspace (400 sf) 


Possible use of GIS 


facility, parallel 


computer cluster 


2  Environmental / 


Ecological biostatistics 


Open  BIO  ESS  ES  QSB  $200 – 300K  Office + graduate student 


space 


Possible use of GIS 


facility 


2  Earth Surface 


processes/ 


Ecohydrology 


Open  ESS  BIO  ES    $300 – 800K  Office + 1,200 sf wet/dry 


lab 


Possible use of GIS, 


field facilities, EAL 


Year 3 (starting Fall 2013) 


 


                   


1  Environmental health 


or epidemiology 


Open  BIO  ESS  QSB  ES  $300 – 500K  Office + 1,200 sf wet or 800 


sf dry lab 


Possible use of GIS 


facility, EAL 


2  Conservation biology 


/ Evolutionary biology  


Open  BIO  ESS  ES  QSB  $300 – 800K  Office + 1,200 sf wet/dry 


lab 


Possible use of GIS 


facility, EAL 


2  Global change 


ecology / 


Paleoecology 


Open  BIO  ESS  ES  QSB  $300 – 800K  Office + 1,200 sf wet/dry 


lab 


Possible use of GIS, 


field facilities, EAL 


 
† All searches are designated as open because of the strong need of more senior faculty in all of these programmatic areas, and the low probability of successfully recruiting 


senior candidates in any of these positions. 
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Physics Strategic Plan 
 


Physics is the study of the properties of nature at their most fundamental.  It ranges 
from the study of the very tiniest pieces of matter and energy, including molecules, 
atoms,  photons,  and  subatomic  particles,  to  the  study  of  the  entire  universe.  
Insights in physics have revolutionized our society.  It is hard to imagine an area of 
science  or  engineering  that  has  not  been  profoundly  affected  by  fundamental 
developments  in physics.   One need only  think of  the harnessing of electricity,  the 
invention of the transistor, and the discovery of the laser.   The present strength in 
physics at Merced is centered on three broad areas of research, detailed below. 


 


1. Atomic, Molecular, and Optical Physics 
 
UC Merced is building a strong research emphasis in atomic, molecular, and optical 
(AMO) physics.  Interest and developments in this field have surged in the last ten to 
fifteen  years,  primarily  due  to  advanced  experimental  techniques.  These 
developments have been recognized by several recent Nobel prizes: for ion trapping 
and atomic clocks (1989; Ramsey, Dehmelt, Paul),  for atomic cooling and trapping 
techniques (1997; Chu, Cohen‐Tannoudji, Phillips), for the creation of Bose‐Einstein 
condensates  (2001; Cornell, Ketterle, Wieman),  and most  recently  for  advances  in 
quantum optics (2005; Glauber, Hall, Haensch). 


The modern trend in AMO science is toward greater control over quantum systems 
such  that  quantum  coherence  is  maintained  and  quantum  processes  can  be 
resolved.  This includes working at very low temperatures, at ultrashort time scales, 
and with very high spectroscopic precision.   Modern techniques can now routinely 
address  single  atoms,  single  photons,  and  single  qubits  (the  quantum  analog  of  a 
bit).The  technological  implications  for  such  precise  control  over  the  fundamental 
building blocks of ordinary matter are as yet unimagined, but the promise is great.  
By  analogy,  the  laser,  which  in  some  sense  is  a  “Bose‐Einstein”  condensate  of 
photons, has impacted almost every area of technology and medicine.  The program 
in AMO physics complements  the  research programs  in condensed matter physics 
and chemistry. 


 


Atomic, Molecular and Optical Physics Research 


At present UC Merced has hired seven faculty whose research supports the general 
AMO theme: Roland Winston and Ray Chiao (both split between Natural Science and 
Engineering),  Kevin  Mitchell,  Jay  Sharping,  Lin  Tian,  Michael  Scheibner  and 
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Sayantani Ghosh. Potential areas for future AMO hires,  include, but are not  limited 
to: 


 ultrafast  optics:  pico‐,  femto‐,  and  attosecond  pulses,  time‐domain  studies, 
wavepacket  dynamics,  high  harmonic  generation,  photonic  crystals  and 
nanostructures for plasmonics and terahertz dynamics 


 attosecond physics: fourth generation synchrotron sources, attosecond pulse 
generation, characterization, and applications 


 fundamental quantum processes and engineering: quantum control, quantum 
computing and information theory 


 atomic  cooling  and  trapping:  ultracold  gases  and  plasmas,  Bose‐Einstein 
condensates, degenerate Fermi gases, superfluidity 


 precision measurement: atomic clocks, ultrasensitive detectors, high precision 
spectroscopy, multi‐photon microscopy 


 novel  imaging  techniques:  sub‐diffraction  fluorescence  imaging,  near‐field 
imaging, etc.  


 


Funding potential: Various government  funding agencies support physics research, 
and  AMO  research  in  particular,  with  NSF  being  the  largest  sponsor  of  table‐top 
AMO  research.    Furthermore,  DOE  funds  several  large  national  user  facilities, 
including three that are strategically  located with respect to UC Merced: Lawrence 
Livermore National Lab, Lawrence Berkeley National Lab, and  the Stanford Linear 
Accelerator Center.   Research  is  supported  to  a  significant  extent by  the DOE and 
defense organizations (DARPA, ONR, AFOSR, ARO). In addition, optics research has 
historically benefited financially from its close connection to industry and industrial 
applications. 


Crossdisciplinary and crossschool linkages 


Expertise  in AMO science has  a natural  connection  to  other present  and potential 
University  research  programs.    This  is  reflected  in  the  fact  that  two  of  the  AMO 
faculty have joint appointments between natural science and engineering.   Specific 
connections include, but are not limited to: 


a) The energy sciences program:  Optics is of fundamental importance to solar 
energy collection. 


b) Chemical physics/ physical chemistry: Current faculty rely heavily on lasers 
and  other  optical  techniques.    They  could  be well  supported  by  additional 
expertise in optics and atomic physics. 


c) The materials or nanoscience programs would benefit from advanced optical 
techniques.    Also,  many  of  the  issues  of  quantum  control,  manipulation, 
computing, etc. are relevant to nanoscience just as they are to AMO science. 


d) Computer  science:  Quantum  computation  and  information  processing 
synergizes naturally with computer science. 


e) Biology  and  Earth  systems  science:  Synergy  could  potentially  arise  in  the 
areas of microscopy, advanced detector design, and optics. 
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2. Condensed Matter Physics  
The  Condensed  Matter  Physics  program  in  Natural  Science  is  a  broad, 
interdisciplinary program focusing on “condensed” phases of matter.  These phases 
range  from simple solids and  liquids to metallic and semiconductor nanomaterials 
to  exotic  condensed  phases  such  as  the  superconducting  phase  exhibited  by 
conduction  electrons  in  certain  materials,  and  the  ferromagnetic  and 
antiferromagnetic phases of spins on atomic lattices.   The intellectual scope of this 
program is vast, and includes an understanding of the optical, electrical, mechanical, 
and transport properties of materials, encompassing  the nano‐  to  the macro‐scale.  
Research  in  condensed matter  can  be  harnessed  to  design  new materials  such  as 
magnets,  semiconductors,  ferroelectrics,  superconductors,  polymers,  and  liquid 
crystals,  used  for  applications  in  a  wide  variety  of  disciplines  including  efficient 
energy  conversion,  ultra‐fast  optics,  quantum  information  processing,  and 
structural materials, to name a few.   


 


Condensed Matter Physics Research 


The faculty participating in this program span the disciplines of solid state physics, 
nanoscale  physics,  soft  matter  physics,  physical  chemistry,  surface  science  and 
materials characterization.  Several specific areas that are at the forefront of modern 
condensed matter  science  are  targeted.    These  include  photonic  materials,  nano‐
scale electronics, quantum information and “smart” materials.  


Photonic  materials.    “Photonics”  may  be  broadly  defined  as  the  technology  of 
generating  and  harnessing  light  and  other  forms  of  radiant  energy.    All  photonic 
technologies  rely  on  appropriate  materials,  which  may  be  organic,  inorganic,  or 
composites.    Materials  that  respond  nonlinearly  to  light  are  used  in  frequency 
conversion of lasers, as optical limiting materials to protect eyes or optical sensors 
from laser pulses, and as contrast agents in nonlinear optical imaging technologies.  
Materials  that change their optical properties  in response to applied electric  fields 
can be used to fabricate electro‐optic modulators for electrical to optical conversion 
in  fiber‐optic  communications.    Photonic  band‐gap  crystals,  periodic  dielectric 
structures  that  forbid  propagation  of  a  certain  frequency  range  of  light,  have 
potential  applications  in  ultra‐low‐threshold  lasers,  optical  filters,  polarizers,  and 
waveguides.  Metamaterials are those that exhibit novel optical properties leading to 
compact  imaging  systems  and  even  “cloaking”  devices.  Research  in  this  area  is 
highly  interdisciplinary  and  spans  solid‐state  physics,  surface  science,  optical 
physics, physical chemistry and applied mathematics. 


Nanoscale electronics. “ Nano‐electronics” is poised to provide the next technological 
revolution  in  computer  design.    Moore’s  prediction  of  rapid  miniaturization  has 
already pushed commercial  transistors well below 100 nm  in size.   Developing an 
in‐depth understanding of the fundamental properties of nanoelectronic devices  is 
of crucial importance because Nature behaves quite differently at the nanoscale, and 
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an  extrapolation  of  our  knowledge  at  larger  dimensions  is  not  possible.  It  is  not 
prudent  to  invest  a  vast  amount  of  time  and  effort  to  try  to  compete  with  the 
immense silicon  industry.  Instead,  it  is more attractive  to  look  into nanoelectronic 
devices  that  could  play  a  role  complementary  to  the  silicon  technology,  with  a 
strong  focus on exploring  the possibilities of organic materials,  for example  in  the 
form of single molecules or self‐assembled molecular monolayers.  Investigating the 
use  of  complex  transition‐metal  oxides  in  nanoelectronic  devices  is  another  field 
worth  exploring  since  these  materials  show  a  wide  range  of  interesting 
characteristics, including strongly insulating behavior, high‐temperature magnetism 
and superconductivity.  Nanoelectronics is the field where physics, material science, 
chemistry and electrical engineering inevitably meet. 


Quantum information science.  The tremendous miniaturization of electronic devices 
has led to the point where the spatial scale has hit the atomic limit.  In this regime, 
the  quantum  properties  of  matter  dominate,  which,  at  first  glance,  seems  to 
compromise information processing and storage, since quantum states are unstable 
and  are destroyed by  the  very  act  of making  a measurement.   However,  this  very 
fragility  of  quantum  phenomena  has  the  capability  of  revolutionizing  the  fields 
communication  and  computation.    A  quantum  channel  of  information  transfer  is 
very secure, since any effort to eavesdrop leaves an imprint on the quantum state. 
Computation power is exponentially enhanced when using quantum bits instead of 
classical  ones  due  to  the  property  of  entanglement, which  adds  immense  parallel 
processing  capabilities.  Recently,  quantum  information  processing  has  started 
influencing  the  agenda  of  condensed  matter,  and  some  of  the  implementable 
quantum bits which  this  field  has  contributed  include  superconducting  structures 
(Josephson  junctions),  single‐electron  quantum  dots  and  semiconductor  photonic 
devices.  


Photovoltaics.    As  the  worldwide  demand  for  energy  increases,  the  need  for 
renewable energy sources will become more and more urgent.   Solar energy is the 
obvious answer, providing an unlimited, pollution‐free energy source.  Through the 
use of efficient photovoltaics, a relatively small amount of land area can in principle 
be  used  to meet  the  energy needs  of  the  entire United  States.    For  these  reasons, 
research  into more efficient and  lower cost ways of  turning the energy of sunlight 
directly into electrical energy is now, and will continue to be, an important field in 
the  physical  sciences.    Photovoltaic  devices  can  be  grouped  into  two  broad 
categories,  each  type  having  its  advantages  and  disadvantages:  solid  state 
(semiconductor)  devices,  which  may  be  organic,  inorganic,  or  hybrid,  and 
electrochemical cells.  


The California Advanced Solar Technologies Institute (CAST).   This year the California 
Advanced Solar Technologies  Institute  (CAST) was established at UC Merced,  lead 
by physics faculty member Roland Winston and funded by a five year $2.25 million 
dollar grant from the UC Office of the President. CAST will serve as a platform for a 
variety  of  solar  energy  projects  including  development  of  novel  photovoltaic 
devices, which  convert  sunlight  into  electricity,  and  thermal  energy  for  cooling  of 
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buildings,  industry  and  other  applications.  In  addition  to  speeding  the 
commercialization of solar technologies, another of CAST's primary goals is to help 
train the next generation of solar energy researchers.  


The  areas  described  above  are  particularly  attractive  because  they  offer  the 
possibility of many different types of collaborations, both within UC Merced and at 
other  nearby  institutions.    Potential  industrial  collaborations  could  be  found  in 
nearby Palo Alto and the Bay Area.  There are also collaborative opportunities with 
Lawrence  Livermore  National  Laboratory  (LLNL)  through  LLNL/UCM  adjunct 
faculty.  We also anticipate that collaborations and funding through NASA/Ames will 
be available in the near future. 


Current faculty in this research area are: 


 Roland Winston (solar energy, optics) 
 Sayantani Ghosh (experimental condensed matter physics) 
 Raymond Chiao (experimental condensed matter physics) 
 Lin Tian (theoretical condensed matter physics and quantum information) 
 Ajay Gopinathan (theoretical soft condensed matter physics and biophysics) 
 Linda Hirst (Experimental soft condensed matter physics and biophysics) 
 Michael Scheibner (Experimental condensed matter physics) 


 


Other faculty across disciplines who could contribute include 


 David Kelley (experimental chemical physics) 
 Anne Kelley (experimental physical/analytical chemistry) 
 Tao Ye (nanotechnology) 
 Jennifer Lu (materials engineering) 
 Valerie Leppert (materials engineering) 


 


Given  the  necessarily  diverse  and  fundamentally  interdisciplinary  nature  of  this 
group, and the desirability of building on and extending current strengths, we would 
like  to  see  recruitment  of  new  faculty  in  fields  that  encompass  and  bridge 
condensed matter physics, physical chemistry, and materials engineering.  We need 
to  recruit  faculty  with  related  but  complementary  research  interests  in  order  to 
build  a  program  that  can  attract  graduate  students,  offer modern  and  compelling 
programs for both undergraduate and graduate students, successfully compete  for 
funding,  and  achieve  national  and  international  prominence  in  research.    The 
condensed matter physics and senior nanoscale physics searches underway during 
the current academic year will  result  in new  faculty who would contribute  to  this 
research area.    It  is assumed that these positions will be carried forward if we are 
unsuccessful at filling them this year.  


Funding  potential:  The  level  of  support  available  is  a  primary  concern  when 
considering programmatic initiatives.  This type of research is very well funded and 
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we  suspect  will  continue  to  be  well  funded  in  the  foreseeable  future.    The  Bush 
administration’s  American  Competitiveness  Initiative  (ACI)  commits  to  doubling, 
over  10  years,  funding  for  research  at  key  federal  agencies  that  support  physical 
science and engineering: NSF, DOE’s Office of Science, and NIST.   Part of the ACI is 
the Advanced Energy  Initiative, which provides  for  a  22%  increase  in  funding  for 
clean‐energy  research at  the DOE.    The  fields  of  solid‐state physics,  and materials 
science will  be  key  to  advances  in  new  energy  sources,  and UCM  could  become  a 
major  player  in  a  field  in  which  few  established  universities  yet  have  large,  well 
developed programs. 


Single‐investigator or small collaborative group funding in this field is available 
from a number of different agencies and programs within these agencies.  Examples 
include: 


 NSF: programs in Physics and Materials Research divisions. 
 AFOSR Broad Area Announcement (BAA):  programs in Metallic Materials, 


Ceramic and Nonmetallic Materials, Quantum Electronic Solids, 
Semiconductor Materials,  Surface and Interfacial Science. 


 ARO BAA: programs in Condensed Matter Physics, Quantum Information 
Science,  Surfaces and Catalysis, Electrochemistry and Advanced Energy 
Conversion, Materials Synthesis and Processing. 


 ONR BAA: programs in Electronic Materials, Semiconductor Materials.  
 DARPA: solicitation in Nano‐Composite Optical Ceramics. 
 DOE: Several programs in Basic Energy Sciences: Condensed Matter Physics, 


Materials and Engineering Physics. 
 


 


3. Biological Physics 
Experimental, computational and theoretical methods and techniques from Physics 
have  played  a  major  part  in  recent  advances  in  our  understanding  of  biological 
systems.  Examples  include  cutting‐edge  imaging  techniques  that  have  provided 
snapshots of biological molecules and their complex assemblies in action and have 
also led to dramatic improvements in medical imaging.  The ability to control matter 
at the smallest scales, using for example optical and magnetic tweezers, has allowed 
us  to  study  and  manipulate  biological  processes  at  the  single  molecule  level. 
Theoretical  and  computational  modeling  are  leading  the  way  in  our  efforts  to 
understand  protein  folding/misfolding,  the  functioning  of  molecular  motors  and 
enzymes, ion channels, membrane structure and dynamics as well as the dynamics 
of  complex  biochemical  and neural  networks.  The  result  of  advances  in  biological 
physics will be a better understanding of normal and pathological processes at both 
the molecular and systems  level. Equally  important,  from a physics perspective,  is 
that  studies  of  biological  systems  that  serve  as  paradigms  of  complex,  self‐
assembling,  non‐equilibrium  systems  has  led  to  new  and  interesting  physics 
including  emergent  properties  in  dynamical  networks,  self‐assembled,  self‐
replicating  systems,  the  thermodynamics  of  “active”  systems  and  an  atomistic 
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understanding of complex macromolecules. Biophysics is the most rapidly growing 
area in physics research attracting both seasoned physicists  from several different 
subfields and large numbers of entering students. 
To develop  a  state  of  the  art  research program  in  biophysics  requires  individuals 
who have had extensive training  in doing biophysical research, hailing from either 
traditional  physics  subfields  such  as  condensed  matter,  polymer  or  statistical 
physics  or  from  more  interdisciplinary  backgrounds  including  specifically 
biophysics, materials or bioengineering. 
 


Biological Physics Research 


Current faculty in this research area are: 


 Ajay Gopinathan (theoretical soft condensed matter physics and biophysics) 
 Linda Hirst (Experimental soft condensed matter physics and biophysics) 
 Jay Sharping (experimental biophotonics) 


 


Other faculty across disciplines who could contribute include 


 Mike Colvin (computational biology) 
 Tao Ye (nanotechnology) 
 Wei‐Chun Chin (bioengineering) 
 Ariel Escobar (bioengineering) 
 Andy LiWang (biochemistry) 
 Patti LiWang (biochemistry) 


 


A core group of at  least 6 biophysicists is needed to establish a strong competitive 
program.  Broad areas of interest include biomaterials and biopolymers, membranes 
and  associated  phenomena,  single  cell  studies  of  biomechanics  including motility 
and mitosis, microfluidics with biological applications   and protein folding. Several 
specific  research  fields  are  listed  below  that  would  allow  us  to  attract  the  best 
available candidates with interests in these broad areas.  


 Biocompatible organic materials as organ replacements and/or as scaffolds for 
cell growth (links to Materials program and to Bioengineering) 


 Development of ultrasensitive bioanalytical techniques, particularly for single 
molecule/single assembly measurements and/or high throughput screening 


 Single molecule studies of molecular motors, DNA/RNA dynamics, 
transcription factor binding/functioning, viral genome packaging, ion channel 
transport etc. 


 DNA and/or other biological macromolecules as scaffolds for fabrication of 
organized structures (links to Materials program) 


 Protein folding, experimental and computational methods that quantitatively 
determine protein structure and folding pathways  
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 Atomistic modeling of biological systems: channels, membranes, receptors, 
proteins, enzymes (links to CCB) 


 System level studies of mitosis, morphogenesis, cellular motility, cytoskeletal 
dynamics, viral self‐assembly, cellular hydrodynamics, chemotaxis and pattern 
formation. (links to Systems Biology) 


 Membranes and associated phenomena including fusion, exo/endocytosis, 
pore formation and functioning, lipid rafts. Also biomedical applications of 
engineered membranes. (links to Materials and Bioengineeing). 


 


It  is  to  be  noted  that  many  of  these  areas  will  have  a  considerable  overlap  with 
research  interests  in  Biochemistry  and  Molecular  Biology.    There  is  also  a 
considerable  overlap  with  the  field  of  soft  condensed  matter  physics  in  both 
expertise and methodology. We will seek to hire individuals to enhance this natural 
synergy and anticipate hiring both theorists and experimentalists in these fields. 


Funding potential.   Funding  for  biophysics  is  growing  at  an  extremely  rapid  pace.  
The NSF provides substantial funding for fundamental research in physics including 
its interfacial areas with biology.  Research more directed toward specific problems 
in  the  life sciences  is supported by  the NIH, and also  to a significant extent by  the 
DOE  and  defense  organizations  (ONR,  AFOSR,  ARO).    Funding  for  research  in 
biological physics  is also available  from private  foundations  (e.g. Packard, Hughes, 
Burroughs‐Wellcome) and for‐profit companies.   Faculty with research interests in 
this area should have a variety of funding opportunities available to them, although 
all of these sources are highly competitive. 


Cross-disciplinary and cross-school linkages 
The fundamental principles of Physics form the foundation for all of modern science 
and  engineering. While  there  remain  exciting  unsolved  problems  in  pure  physics 
there  is  increasing  interest  in  the  frontiers  that  lie  at  the  intersection with  other 
disciplines  including  the  life  sciences,  earth  and  environmental  sciences,  and 
engineering. The Biological Physics program is explicitly  interdisciplinary between 
the  physical  and  life  sciences,  and  there  should  be  extensive  opportunities  for 
collaboration  across  these  groups.    In  particular,  Biological  Physics  faculty  are 
expected  to  have  research  interests  that  overlap  Biochemistry, Molecular  Biology 
and  engineering,  particularly  Bioengineering.    Finally,  this  research  area  offers  a 
natural  interface with  the proposed medical  school.  Interdisciplinary collaborative 
science  is  one  of  the  few  strengths  that  UC  Merced  can  leverage  as  a  research 
institution,  and  this  strength  should  be  fostered  as  a  means  of  bolstering  the 
resources and potential of both biological and physical science at UC Merced. 
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4. Astrophysics 
 
Introduction 
The University of California is a world leader in (observational) astronomy and 
(theoretical) astrophysics. The world’s largest, W.M. Keck twin 10-m telescopes have 
been designed and built by UC in collaboration with Caltech, and a joint future 30-m 
telescope is well on its way. This unprecedented access of UC astronomers to the world’s 
premier optical telescopes has also stimulated a vigorous development in several areas of 
theoretical and computational astrophysics. Thus there is a vibrant community of 
astronomers and astrophysicists in California, which also includes many researchers at 
federally funded laboratories as well as private organizations. 
All of the well established UC campuses have used this unique access to facilities and 
expertise to develop first class astronomy and astrophysics research groups. We propose 
to begin such a research direction also on our campus. Our goals will be carefully chosen 
to leverage and augment physics research already conducted at UC Merced, while being 
realistic in scope. Our first consideration is what kind of ‘flavor’ of astronomy and 
astrophysics we believe would be optimal for UC Merced. Astrophysics can be broadly 
classified as: theoretical, observational instrumental, and experimental. 
Experimental or laboratory astrophysics, typically aims to study the physics and 
chemistry of interstellar or interplanetary molecules and dust grain particles under 
extreme conditions (high vacuum, cold temp., UV/X-ray irradiation or high energy 
particles [Cosmic Rays]). Laboratory astrophysics groups require significant laboratory 
facilities. In California there are current successful groups at LLNL (Livermore) and 
NASA Ames (Mountain View) working in these areas. Instrumentation development for 
telescopes (imaging cameras, spectrographs, adaptive optics technology) is similarly a 
laboratory and engineering intensive endeavor This work is very well done at UC Santa 
Cruz and UCLA. Researchers in both these two fields, laboratory astrophysics and 
instrumentation, would require laboratory space comparable with other experimental 
physicists currently in the physics group. 
 Observational astrophysics (astronomy) has grown enormously in California, as well as 
nation wide and globally, thanks to the many new observatories on the ground and in 
space, and covering the entire spectrum from radio – infra-red –optical – X-ray – 
Gamma-ray wavelengths. Competition for observing time is fierce (oversubscription rates 
range from 4 – 10), and with it funding is equally limited. Successful observing proposals 
increasingly rely on demonstrable theoretical and analytical team work at the home 
institutions. 
Theoretical astrophysicists study a broad range of phenomena, several of which have 
been well developed in California at UC, Caltech and Stanford, For example, cosmology, 
galaxy evolution, stellar evolution, extraterrestrial planet searches and Galactic Center 
(black hole) studies are well established research directions at several of the UC 
campuses. Below we describe an area of research that is presently less emphasized within 
UC, but which exploits several areas that uniquely suited to UC Merced 
Proposed research direction 
The above considerations suggest a specific direction for UC Merced for starting a 
modest astronomy and astrophysics (sub-)group that would be a natural fit: astrophysical 
research which is directed at studying the physics and chemistry of materials exposed to 
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the extreme conditions of space.  The intellectual foundation of this program is to 
understand how the optical, electrical, mechanical, physical and chemical properties of 
large molecules and nanoparticles are modified by exposure to the harsh environment of 
space and how these changes, in turn, influence the origin and evolution of planets, stars, 
and galaxies in the Universe. In addition, the impact of these large molecules and 
nanoparticles on the emergence of life and space is a question which is now emerging as 
new field of research that can be successfully probed. Besides these fundamental science 
aspects, this program will also lead to a deeper understanding of materials and their 
properties on the nanoscale. 
It is well established that large molecules and dust are ubiquitous and abundant 
components in the interstellar medium of galaxies and conversely play a major role in the 
evolution of the Universe. Mid infrared spectra of almost all objects show the tell tale 
signatures of large Polycyclic Aromatic Hydrocarbon molecules and nanograins. This is 
particularly true for regions of star and planet formation. These components dominate the 
opacity of these regions and hence control their observable spectral characteristics and 
thus whatever we can learn through remote observations. These species dominate the 
energy balance of the gas through the photo-electric effect – and hence its thermal 
properties such as pressure and temperature – as well as the ionization balance – and 
hence the coupling to prevalent magnetic fields. In addition, these species provide 
surfaces for active chemistry and influence in many ways the organic inventory of space, 
in particular in regions of star and planet formation. 
 
 
This program will leverage the following strengths of UC Merced: 
 
1) Close proximity to major, unique national laboratories – Lawrence Livermore National 
Laboratory, Lawrence Berkeley National Laboratory, and NASA Ames Research Center 
– that provide facilities and research environments for experiments on large molecules 
and nanograins under astrophysically relevant conditions. These include the analytical 
tools to study the properties of molecules and nanograins relevant to astronomers as well 
as providing energetic UV/X-ray and energetic particle environments which are so 
relevant to space. In addition, the Bay Area is home to several groups that study materials 
from sample return missions. 
 
2) Direct access to the Keck observatory and its infrared instrumentation which provide 
prime observational opportunities to study the characteristics of large molecules and 
nanograins in space. In addition, access can be obtained to NASA's new orbital and space 
based initiatives in the infrared (The Stratospheric Observatory for Infrared Astronomy – 
SOFIA; and the 6.5-m James Webb Space Telescope) which makes this program very 
timely. Specifically, These observatories are geared towards probing the characteristics of 
large molecules and nanograins in regions of active star and planet formation in the here 
and now and all the way out through the era when most stars and galaxies were 
assembled. 
 
3) The unique UC Merced research environment which is conducive to interdisciplinary 
studies where astronomers in the area of astrochemistry, astrophysics, and astrobiology 
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can work closely together with experts in physical chemistry, solid state physics and 
surface science, and materials sciences. 
  
Scope of the program 
 To start a viable astronomy and astrophysics  (sub-)group within physics at UC Merced 
would require the commitment, over the next few years, to hire a total of at least 3 faculty 
members in these fields. Fewer faculty would not be able to start a minor in astronomy 
and astrophysics and would only wet the appetite of prospective graduate students. These 
faculty would also benefit from close interactions with physics and engineering 
colleagues who have an open eye towards astronomy and astrophysics but who are firmly 
embedded within other disciplines, specifically in the areas of molecular physics, 
material sciences, Earth and planetary sciences, biochemistry and astrobiology, thus 
exploiting a truly interdisciplinary environment. 
A physics minor in astronomy and astrophysics of the kind described above would 
provide graduate students at UC Merced with a unique research environment and learning 
experience that will poise them well for future careers of research in astronomy and 
astrophysics, (space-) materials sciences, NASA, national research laboratories, or 
aerospace industry. 
If such a program would begin with the very near future, then current ‘Recall Adjunct 
Professor of Research’ Wil van Breugel could help jump start such a group by teaching 
an upper level observational astronomy class. 
 
 


Space and Facilities Needs 
In a well balanced department a three to one ratio between experimental physicists and 
theoretical physicists is typical.  Thus, most physics hires should be experimentalists. 
Although the nature and configuration of the space required by different types of 
physicists is quite different, all of the experimentalists are likely to require an average of 
at least 1000 sq. ft. of lab space each, plus office space for the  PI,  postdocs,  and 
graduate  students.  A  junior  experimental  astrophysicist may  not  require  as much 
space however as many of their experiments will take place remotely. We anticipate 
that theoretical/numerical astrophysicist will need just office space for themselves 
and  group members.  Established  senior  faculty will  require more  space  than  this.  
Start‐up costs for experimentalists depend on specific research needs but typically 
fall  in  the  $500k‐$750k  range  for  a  junior  hire  and  700k‐1.5M  for  a  senior 
established hire.  


Experimental  condensed  matter  and  AMO  physicists  sometimes  need  bench  and 
fume hood  space but  typically have  large pieces  of  specialized equipment  such  as 
cryostats,  vacuum chambers,  and  laser‐based setups on  large optical  tables.   They 
often also have specialized requirements  for the space  in which these  instruments 
are housed, such as high temperature stability, low vibration, isolation from sources 
of  electrical  noise,  and  light‐tightness.    Because  of  the  specialized  nature  of  the 
instrumentation it  is often not possible  for a single room to be shared by multiple 
investigators Experimental biophysicists tend to have research groups that require 
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a  mixture  of  wet  lab  space,  with  fume  hoods,  and  dry  space  for  specialized 
instruments  and  depending  on  the  specific  field  they may  require  access  to  core 
facilities for confocal microscopy, in‐house x‐ray diffraction, or lithography facilities. 
Theoretical  and  computational  hires  will  require  office  space  and  computational 
facilities for the PI, postdocs, and graduate students. 


 


Faculty Needs 
At  a  bare  minimum  twelve  FTEs  will  be  needed  to  teach  the  core  of  the 
undergraduate  and  graduate  physics  curriculum,  with  more  faculty  needed  to 
provide depth in our course offerings and to provide a critical mass for an effective 
research environment.  To achieve this goal we require a hiring rate of at least two 
faculty per year.  We currently have eight FTEs dedicated to teaching physics (Profs. 
Chiao and Winston at 0.5 FTE each and Profs. Mitchell, Ghosh, Gopinathan, Sharping, 
Hirst, Scheibner  and Tian at 1 FTE each.) 


 


Proposed Hiring priorities for 20112014 


Here we propose a hiring plan for the next three years. The proposed positions are 
flexible  depending  on  hiring  outcomes  for  the  preceeding  years  and  represents  a 
general  guide  on  how  the  dept will  grow  over  the  next  three  years.  The  primary 
goals  of  this  hiring  plan  are  to  cover  teaching  requirements  for  our  major  and 
graduate  programs,  to  build  current  research  strengths  and  to  establish  an 
astrophysics program with the goal of teaching a minor in astrophysics. 


 


20112012 


1. Biophysics and soft condensed matter experimental physicist.  


This position seeks applicants who are trained in physics with research interests in 
either  biophysics  or  soft  condensed matter physics.  Fields  of  interest  include bio‐
molecular  self‐assembly,  biological  membranes,  biopolymers,  molecular  motors, 
biological  networks  or  the  development  of  novel  biophysical  techniques.  In  soft 
matter  physics  areas  of  interest  will  be  polymer  physics,  colloidal  science, 
macromolecular  assembly  and  liquid  crystal  science.  We  seek  candidates  whose 
research  is complementary to the work of existing faculty  in  the School of Natural 
Sciences. 
 


2. Atomic, Molecular and Optical (AMO) experimental Physicist. 


This  position  seeks  an  experimental  physicist  trained  in  atomic  and molecular  or 
optical  physics.  The  areas  of  research  of  interest  include  ultrafast  optical 
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phenomena,  attosecond studies,  fundamental quantum processes and engineering, 
atomic cooling and trapping, precision measurement, and novel imaging techniques, 
quantum  information  in  quantum  many  body  systems  and  semiconductor 
photonics. New programs as well as research in areas complimentary to existing UC 
Merced faculty are welcome. 
 


2012-2013 


1) Astrophysics theoretical/numerical junior 
2) AMO exp Junior 
 


2013-2014 


1) Condensed Matter Theory 
2) Astrophysics (observational) junior 
 


 
Summary of proposed physics faculty hires for the next five years 


 2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 


FTEs already 
hired 


8 9 11 13 15 


Active 
searches  


1 2 2 2 2 


Cumulative 9 11 13 15 17 
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School of Social Sciences, Humanities, and Arts  
Strategic Plan, AY 2010-11, 2011-12, and 2012-13. 
 
Mark Aldenderfer, Dean 
April 19, 2010 
 
Summary of the plan 
 
 Positions requested: 
  AY 2010-11    11 
  AY 2011-12      9 
  AY 2012-13      9 
   
  Total      29 (EVC target 21) 
 
 Eleven Priority 1 positions rank-ordered for AY 2010-11 
 
 Nine Priority 1 positions recommended for AY 2011-12 and 2012-13 
   but NOT ranked ordered by priority 
 
 SSHA will engage in a revision of the strategic planning process for FTE 
   in Fall 2010; therefore, we request that we be given permission to 
   rank-order our choices for AY 2011-12 and 2012-13 based upon two 
   criteria: what positions are actually allotted for AY 2010-11 and the  
   results of the changes in our planning process.  
 
 Although no positions for the management major are included in the 


   priority rankings, three positions are identified as priorities as  
   a plan for the management major begins to emerge 


 
 Space is not a concern for any SSHA hiring scenario 
 
 No new majors are proposed in this plan 
 
 This plan was approved by a vote of the faculty that was completed 
   on 19 April 2010:  
 
   Yes: 39 
   No:    0 
   Abstain: 3 
   Did not vote: 5 
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Document summary 
 
This document consists of the following:  
 


A description of the process by which the plan was created and the 
distinct logics by which it was developed; 
 
The FTE requested for the three years of the planning period 


 
An analysis of current and planned space requirements for SSHA 
 
Strategic plans of each of the programs and graduate groups of SSHA 
 
The appendices and tables requested by CAPRA ( separate documents) 
 
 Appendices 1a, 1b, 1c: positions requested by AY 
 
 Appendix 2: Majors and grad groups{ proposed SSHA hires 
 
 Appendix 3: SSHA space requirements over the planning period 


 
 
How the plan was developed 
 
I learned about the deadline for the strategic plan documents shortly after arriving 
to Merced in early January. I requested from EVC and Provost Alley an extension 
of the deadline to submit the plan, and scheduled a faculty meeting for 26 
January 2010 to discuss, among other things, my suggestions for the process 
through which SSHA would develop a strategic plan.  
 
At that meeting, I recommended that the plan be developed jointly with the SSHA 
Executive Committee and myself. Although this recommendation was not voted 
upon, the faculty supported the process.  
 
Consequently, I asked each of the groups within SSHA to submit to me their 
strategic plans and FTE requests by 15 February 2010. I asked them to develop 
their plans with strict attention to the guidelines outlined in the memo from EVC 
and Provost Alley and sent to the deans on 9 December 2009. This memo also 
contained the detailed requests by CAPRA as to formatting and content for the 
plans.  
 
Based upon these program plans, including input from the graduate groups (ech 
plan is included in this document for your reference), I prepared a draft FTE 
request and presented it to the executive committee on 5 April 2010. It became 
clear during that meeting that there were very different opinions on how to best 
allocate FTE among the members of the Executive Committee. The debate and 
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discussion was spirited, difficult, but respectful. At the end of the meeting, an 
unhappy consensus was reached on the allocation of FTE requests for AY 2010-
11. Although CAPRA has asked that we create a plan for three years, the 
Executive Committee determined that since we may not be granted the full 
number of FTE requested in AY 2010-11 (these now total 11), we would instead 
ask CAPRA to allow SSHA to revisit the next two academic years and re-
evaluate our requests for AY 2011-12 and 2012-13 based on the positions 
awarded to us for AY 2010-11. Therefore, it was recommended by the committee 
that we list the positions for AY 2011-12 (9) and 2012-13 (9) in alphabetical order 
and indicate to CAPRA that these are all priority 1 positions. I should stress that 
this decision was reached by consensus by the committee members. SSHA is 
now asking for a total of 29 positions for the planning period, or eight more than 
the target requested by the provost. It was also agreed that we indicate to 
CAPRA and the administration that it is time to begin to engage in serious 
discussions about the Management program. As you may know, the Provost 
maintains a pool of at least three (unfunded) FTE designated for Management. 
Although these positions were not placed in the priority tables, we are asking 
CAPRA to consider releasing them as a SSHA-centric plan for Management 
begins to take emerge. Position descriptions for these are included in this 
document.  
 
The amended plan was emailed to SSHA faculty on 9 April 2010, and was 
discussed extensively at a meeting of SSHA faculty (a voting meeting) on 12 
April 2010. An email ballot was sent to all SSHA faculty on Tuesday,13 April 
2010, and votes were to be in by 5PM on Monday, 19 April 2010. The results of 
the vote are: 39 yes, 0 no, 3 abstain, and 5 did not vote.  
 
To improve the planning process, SSHA will engage in a review of its strate4gic 
plan and will discuss in depth a direction for SSHA during Fall 2010. This will 
provide needed context for the reassessment of SSHA priorities in the light of 
CAPRA recommendations and EVC FTE assignments and is consistent with the 
desire, as outlined above, to re-examine the priority ranking of positions in the 
light of these decisions.  
 
Plan logics and plan evolution 
 
It goes without saying that each and every SSHA major and program needs to 
grow. Unfortunately, fiscal realties make that impossible and thus, strategic 
thinking is required. In the development of the draft plan, I relied upon a number 
of assumptions and principles in making my selections.  
 
NB: the term “program” here is meant to describe disciplinary offerings in general 
and is not meant to describe programs that listed within SSHA. 
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Draft plan logic as developed by the Dean 
 
1) In the plan, I offered only those positions I deem Priority 1 using the CAPRA 
definition. There seemed little point in defining lower priorities in this exercise.  
 
2) Within the Priority 1 category, my selection of requested FTE was based upon 
the following criteria: a) current and projected enrollment growth at the 
undergraduate level; b) my evaluation of program strength and coherence based 
upon the narratives sent to me as a part of this process. This also includes 
consideration of graduate education as offered to me by our two graduate 
groups; c) other factors, most notably whether a program has an opportunity to 
bring distinction to SSHA and UCM, how a program fits into interdisciplinary 
thinking at UCM, and finally, whether a program offers a potential for making a 
significant contribution to the Research Themes articulated in the 2009 Strategic 
Academic Vision of UCM. As dean, I am responsible for the growth and 
development of the school as an entirety.  
 
NB: Thus, the draft plan was not strictly enrollment driven. 
 
3) The draft plan did not include the Writing Program, which obtains its FTE 
through SSHA by an alternative process.  
 
4) This plan made no specific request for hires in the Management major. I 
believe that Management should be housed within SSHA until it is ready to move 
forward as its own School, some time in the future. I cannot predict when and 
how these FTE will be released to SSHA. 
 
5) The draft plan asked for 12 FTE in 2010-11, 10 in 2011-12, and nine in 2012-
13, for a total of 31. Should we be reduced to the original 7-7-7 model proposed 
by the Provost in December 2009, I recommend that we revisit these lists on an 
annual basis, and I look forward to discussing just how this can be done. Again, 
given the uncertainty of the state budget, just how many of these positions we 
will get is unknown, but we should ask for what we need. 
 
6) The draft plan did not come close to what SSHA faculty requested—that was a 
total of 52 FTE. I considered my draft to be a good faith compromise. 
 
Compromise plan logic 
 
The meeting of the Executive Committee was difficult primarily due to very 
different models of how FTE should be allocated. At t one extreme was a model 
that posits that all FTE should be allocated strictly by current and projected 
enrollment growth and the number of majors. This plan leaves nothing for those 
programs with lower enrollments, and rewards those programs that, at least in 
the minds of the advocates, have been doing the job requested of them: growing 







 5 


their programs. Although the logic of the model is clear, it is of course the most 
selfish. 
 
An intermediate model was proposed that argued strongly for enrollment growth 
as the primary criterion upon which FTE decisions should be made but offered 
the dean a proportion of the total number of FTE to be used for strategic hires. 
This approach recognizes a common good, but penalizes those programs that, in 
the eyes of the proposers, have not thought strategically about maximizing 
enrollment growth.  
 
It should be obvious to CAPRA and the EVC that the strategic planning process 
as currently implemented at UCM (and as implemented historically by SSHA) is 
flawed and frankly, untenable. That this is the case is reflected by the outcome of 
the discussions of the Executive Committee: it took more than three hours to 
rank eleven positions for AY 2010-11 simply because of the incommensurate 
approaches to FTE allocation. No one was willing to rank the positions for the 
other two years although there is broad consensus that the positions listed are of 
strategic importance for SSHA. It is for these reasons that SSHA is asking that 
we be permitted to revise and review the priority rankings for AY 2011-12 and 
2012-13 in the light of an attempt to create consensus on a SSHA-wide process 
for FTE allocation to be undertaken in Fall 2010.  
 
The plan submitted is thus an unhappy compromise agreed upon by consensus 
by the Executive Committee and voted upon by the faculty. We need to do better.  
 
Narrative of positions requested for the three years of the 
planning process 
 
As noted above, the FTE request for AY 2010-11 is rank-ordered, while the other 
two years are not.  
 
Positions requested, AY 2010-11  
(These positions are ranked in order following the meeting of the SSHA 
Executive Committee) 
 
Developmental Psychologist ; Psychology (Associate/Full)  We intend to hire 
a senior (tenured) developmental psychologist with a focus in cognitive and/or 
social development in childhood (pre-adolescence). Within this broad focus, we 
will seek to recruit the best available candidate, but will give preference to 
researchers who complement and extend the existing areas of research 
expertise. High-priority additions would be someone with expertise in infancy or 
developmental neuroscience. More broadly, this position is intended to provide 
much-needed senior leadership and mentorship in the developmental area, 
which is currently without a tenured faculty member. This hire will require both 
laboratory space equivalent to the largest labs in the new Social Sciences and 
Management Building (e.g., 900 sf), and startup funds of about $150,000. 
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Regarding space, the anticipated developmental psychology hires would work 
with infants and children in laboratory settings. They need space for (a) 
interacting with the infant/child in a controlled environment, (b) observing those 
interactions through one way mirrors from a separate room, and (c) parents to 
wait for their infant/child in close proximity to the experimental room. Possible 
research strengths:  cognitive development in infancy; developmental 
neuroscience; cognitive and/or social development in childhood. Possible 
teaching contributions: New undergraduate and graduate courses in area of 
specialization (e.g. infancy; neuroscience); PSY 130, Developmental Psychology; 
PSY 136, Cognitive Development. Possible research synergies:  Strong 
synergies are expected with both current developmental faculty (Chouinard and 
Dunham). In particular, an emphasis in social and cognitive development will 
overlap with both, and a focus in infancy or developmental neuroscience will 
open new avenues for existing faculty and graduate students to extend their 
research interests to younger children or to neuroscientific methods, respectively.   


Quantitative Psychologist; Psychology (Assistant) We intend to hire a 
quantitative psychologist with a solid background in statistical modeling. This 
hire will require both laboratory space equivalent to one of the smaller labs in 
the new Social Sciences and Management Building, and startup funds of about 
$80,000. This position will expand our existing strengths in Quantitative 
Psychology, and strengthen our ability to contribute to research in both 
Developmental and Quantitative Psychology. This hire will also teach one of 
our two required graduate statistics courses. Possible research strengths: 
longitudinal data analysis, multilevel modeling, categorical data analysis, 
structural equation modeling, item response theory, meta-analytic models. 
Possible teaching contributions: PSY 10, Analysis of Psychological Data; PSY 
15, Research Methods in Psychology; PSY 105, Advanced Research Methods 
in Psychology; PSY 171, Psychological Tests and Measurement; PSY 190, 
Topics in Psychology; PSY 202A Advanced Psychological Statistics I; PSY 
202B, Advanced Psychological Statistics II; PSY 202C, Multivariate Methods; 
PSY 205, Measurement Theory and Psychometrics; PSY 206, Quantitative 
Methods for Reviewing Research; PSY 207, Linear Structural Modeling; PSY 
211, Computer Programming for Social Sciences; and PSY 212, Special 
Problems in Psychological Statistics. This hire may also develop new 
undergraduate and graduate courses, for example, Multilevel Modeling or 
Longitudinal Data Analysis. Possible research synergies: Direct synergies are 
with Shadish’s research on meta-analysis and Vevea’s research on meta-
analysis and item response theory. However, this hire will benefit most of our 
faculty in Developmental and Health psychology where nested design requiring 
multilevel models, and longitudinal designs following children or patients over 
time, are common. 


Cognitive Science and Technology; Cog Sci (Assistant/Associate) We 
intend to hire an applied cognitive scientist to expand our existing strength in 
technological and computational aspects of CIS, facilitate industry cooperation, 
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strengthen ties with Virtual Heritage/SSHA and CSE/SoE. Our last faculty 
recruitment effort (search began 2007-8) focused on a Cognitive Engineering 
hire.  The search was nearly successful.  A hiring case for a candidate with 
expertise in both human-computer interaction (HCI) and visual perception 
achieved majority faculty support when the position was “deferred” by 
administration in response to the economic crisis.  Freezing this position has 
crippled our plans to steadily advance our curricula into cognitive science 
applications to technology, and adversely affected our undergraduates.  Many 
students pursue the cognitive science major because they are interested in the 
development and use of technological applications, and more generally, applied 
cognitive science.  For some, expertise in this area is key to employment 
opportunities.  (Comparison point: UC Berkeley Cognitive Science majors often 
obtain jobs in industry, for instance, Google and Yahoo!)  Our students continue 
to ask when COGS 128 (Cognitive Engineering) will finally be offered, and we 
hope to be able to meet their needs soon. Possible research strengths: Human-
computer interaction, cognitive robotics, visualization, motor control, attentive 
user interfaces, virtual environments. Possible teaching contributions: Cognitive 
Engineering (UG), Perception and Action (UG), Computational Modeling 
Foundations (Grad), Cognitive Robotics (Grad). Possible research synergies: 
Matlocks’ human-computer interaction, Maglio’s work on service science and 
virtual environments, Kallmann’s (CIS Affiliate) work on artificial intelligence, 
Newsam’s (CIS Affiliate) work on pattern recognition, Noelle’s work on 
computational neuroscience, Carpin’s (CIS Affiliate) work on robotics and 
motion path planning, and Kello’s work on computational neuroscience and 
virtual environments.  
 
Public economics, Economics (Assistant): Public economics is the study of 
economic issues related to the public sector (i.e., government) and its 
relationship to the private sector.  The scholar recruited for this position would 
likely study some aspect of the government’s interaction with the private sector 
and his/her research would inform public policies relating to many potential 
aspects of the public economy.  Given that government consumes about 25 
percent of gross domestic product presently, the research theme in which the 
successful recruit would specialize is difficult to predict a priori.  Depending on 
the pool put before the search committee, we might recruit a specialist in taxes 
and subsidies, saving behavior and Social Security, medical services related to 
Medicare and Medicaid, the structure and performance of government, inter-
governmental relationships, debt policy, etc.  The goal of the Economics 
program, in general, is to create a group of experts who help to inform better 
public policy-making and managerial decision-making. This scholar would 
contribute importantly to this overarching goal. Possible research strengths:  We 
anticipate that the recruit will add to the present Economics faculty’s strengths in 
applied econometrics and microeconomic theory.  We anticipate that the hire’s 
substantive area of research will complement our existing strengths in other 
aspects of applied microeconomics that do not directly focus on the public sector. 
Possible teaching contributions:  Introduction to Economics, Economic Statistics, 
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Econometrics, Public Economics, Public Finance, Political Economics, and 
Applied Research Methods – all at the undergraduate or graduate levels. 
Possible research synergies:  The economics faculty currently has strengths in 
political economy, labor economics, environmental economics, and economic 
history.  The economics faculty brings a common set of quantitative and 
analytical tools to bear on pressing questions related to public policy 
interventions and managerial decision-making.  There are significant portions of 
the real economy that are not well covered by the current faculty, including the 
public sector.  A public economist, depending on his/her research specialty, 
would complement our political economy strengths (Innes, Kantor, and Whalley) 
and our labor strengths (Neumann, Whalley, and Winder).  Further, the 
successful recruit, again depending on his/her research, would bolster our 
expertise in management as this economist might be able to work with 
colleagues and students interested in government performance and decision-
making.  Finally, a public economist would be in a position to work with other 
social scientists interested in the political process, especially political scientists 
and sociologists interested in institutions and organizational behavior. 
 
International Heritage. Policy and Management; World Heritage 
(Associate/full): World Heritage involves a multidisciplinary approach to the 
theory and practice of conservation, protection, management and communication 
of heritage. The complexity of this work requires a theoretical background in 
heritage (natural and cultural, tangible and intangible), interpretation, 
management and presentation, but also practical skills in the implementation of 
sustainable policies. In short WH studies reflect not just the sites involved, but 
also the tension between the programs of official organizations (such as 
UNESCO, ICOM, ICOMOS, etc.), their formal processes, and their final 
adaptation/implementation in different cultural contexts across the globe and 
diverse communities. This approach embraces ethical, social, anthropological, 
political, historical, environmental, economic and cultural issues. To build a 
program that integrates the theoretical/philosophical and the practical (reflected 
in the work of Professor Forte) we need to hire a scholar engaged with issues of 
heritage politics, policy or management with a strong international focus.  This 
may include research on international policies and management, including legal 
and ethical issues, or study and analysis of preservation and conservation policy 
and an attitude to evaluate world heritage not just as a landscape, a monument 
or a site, but as a network of processes. 
 
Quantitative methods; Sociology (Assistant) We intend to hire a sociologist 
with a strong background in quantitative techniques to add breadth and depth to 
our methodological skills and course offerings.  This hire is likely to be relatively 
inexpensive, and require little or no lab space.  While current sociological faculty 
have good quantitative skills, we would like to expand our skill set while also 
acquiring a faculty member who can teach graduate and undergraduate level 
statistics courses.  Possible research strengths:  advanced quantitative analytical 
techniques, possibly including time series analysis, multi-level modeling, or 
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network analysis.  We anticipate that the hire’s substantive area of research will 
fit well with one of our existing areas of strength in political sociology, inequality, 
or organizations and institutions.  Possible teaching contributions: Soc 10 
(undergraduate statistics); and may develop courses on graduate statistics, 
graduate regression analysis, advanced graduate research methods, and 
advanced undergraduate research methods. Possible research synergies:  all of 
the sociology faculty use quantitative research methods, so having a faculty 
member with additional quantitative skills could potentially fit well with any and all 
of us.  They also would be a good colleague and resource for the other 
quantitative social science faculty in SSHA, as well as potentially in the sciences.  
We plan on hiring someone who possesses these quantitative skills but also who 
fits will with our substantive areas of strength, including political sociology, 
inequality, or organizations and institutions. 


 
Literature and Cultures/English and Creative Writing (Assistant): Early 
Modern British Literature.  Since the beginning of serious study of literatures in 
modern (as opposed to classical) languages at the end of the 18th century, 
Shakespeare’s works have been the most important and most studied in the 
corpus of English literature. That importance has not diminished, though 
Shakespeare’s oeuvre is now usually studied in a wide range of contexts, 
including that of the early modern period, which was a major transitional period in 
Western history as well as an important period in the consolidation of the English 
language as we know it.  No program in English can be without a scholar of the 
period.  Moreover, such a scholar would support both the graduate group and 
would provide synergies with Professor Amussen in History, thus increasing the 
attractiveness of the graduate program; it could also lead to collaboration with the 
performing arts. 
 
Political behavior; Political Science (Assistant) To hire a political scientist 
who conducts research on mass or elite political behavior, with a substantive 
focus on either U.S. or comparative politics.  There is currently only one 
dedicated political behavior scholar on the UC Merced faculty, and thus this hire 
is necessary to bolster this key component of the Political Science Program.  
There are also significant potential synergies with Cognitive Science and 
Psychology. Possible research strengths: public opinion; elections; campaigns; 
voting behavior; political psychology/cognition; race, ethnicity, and politics; 
experimental methods; statistical modeling.. Possible teaching contributions: 
POLI 120 (Voting Behavior, Campaigns, and Elections), POLI 125 (Public 
Opinion), POLI 135 (Comparative Political Behavior), and relevant graduate 
courses. Possible research synergies: Nicholson (Political Science - public 
opinion and political psychology), Heit (Decision Sciences - reasoning and 
decision making), various psychology and cognitive science faculty. 
 
Colonial American History (Full):  Colonial America and Atlantic World (17th-
18th century): Colonial history has been energized in recent years through its 
attention to Atlantic dimensions of the field, to the role of Indigenous peoples in 
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the Americas, and the relationship of Spanish, French, and English colonial 
empires across the Americas.  We propose a senior hire in Colonial and Atlantic 
world history.  This position would provide an anchor for the first half of the US 
history survey course; connect to the scholarship of Amussen on Britain and the 
Atlantic world; a senior hire will provide visibility for our program.  This position 
would also be key in recruiting graduate students and building the graduate 
program. 
 
Biological Anthropologist, Anthropology (Assistant Professor):  Seeking  a 
junior biological anthropologist, who will bring a specialization in human biology 
and be poised to articulate with the initial cross-field teaching and research areas 
identified for the Anthropology major..  Given the many needs of UCM to which a 
position in biological anthropology might contribute, the search is broadly defined 
to encompass research interests and methodological expertise in demography, 
health, diet, adaptation, or biocultural approaches to either contemporary or past 
human populations.  In addition to providing critical mass for sustaining the major 
(i.e., avoiding risk that required classes may not be offered in a timely manner), 
instruction of several courses that serve as electives in the Human Biology track 
of the Biology major, and important leadership for developing the biological 
anthropology curriculum and teaching laboratory, this faculty member will engage 
with graduate groups in the social sciences, humanities, and possibly biological 
sciences as well as other campus initiatives including the proposed medical 
school. Research and teaching in biological anthropology may address issues of 
human physiological, morphological, and genetic adaptability, including race. 
________________________________________________________________ 
 
Positions requested: AY 2011-12  
(At the recommendation of the Executive Committee of SSHA, these positions 
are listed in alphabetical order by major discipline or program only, and are thus 
not ranked in order of preference). 
 
Music studies; Arts, (GASP) (open rank): In order to fulfill a GASP minor, we 
request a music FTE in 2011-12. We seek a music scholar who specializes in a 
musical tradition of Asia who frames it within a transnational context. Priority will 
be given to scholars whose work focuses on issues of race, gender and/or 
sexuality. We seek an Asian specialist for two significant reasons. First, given the 
student population at UCM, where the largest group self-identify as Asian/Pacific 
Islander (outnumbering Hispanics and Whites) but whose interests in terms of 
curriculum have gone largely unheard, the need for classes that address those 
interests is clear.1 Second, since current GASP faculty specialize in Asian 
American cultural production, a specialist in Asian cultural production would 
complement and strengthen the transnational scope of the program in a 
compatible way. 


                                                             
1 According to the Campus Enrollment by Ethnicity table drawn from the Institutional Planning and 
Analysis (IPA) Enrollment Table, in Fall 2009, Asian/Pacific Islanders numbered 1,050, while the next two 
largest groups - Hispanics and Whites – numbered 1,028 and 699 respectively. 
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Cognitive Neuroscience, Cog Sci (Assistant)  We intend to hire a cognitive 
neuroscientist to fill a gap in our coverage, most likely using 
electrophysiological methods (EEG) to study the neural bases of cognition, 
broadly speaking. EEG methods are inexpensive and feasible relative to brain 
imaging, and hiring a cognitive neuroscientist trained in a cognitive science or 
psychology department would be far cheaper (particularly regarding start-up 
package) than hiring a similar individual trained in biology or related 
departments. Last year, a neuroscience candidate was recruited as a target of 
opportunity (UC Presidential Postdoc) through SoNS. The candidate was 
transferred to SSHA to be hired as part of the CIS faculty, but our offer was 
declined because the start-up package was much smaller than the candidate 
expected. A candidate with a cognitive science background would of course 
need sufficient lab space, but would have start-up expectations more in line 
with SSHA budget constraints. Possible research strengths: Learning, memory, 
motor system, attention. Possible teaching contributions: Potentially easing the 
teaching burden in the campus’s most impacted major, Biology, this FTE could 
teach Neuroscience (UG), Cognitive Neuroscience (UG), and Proseminar in 
Cognitive Neuroscience (Grad). Possible research synergies: For this position, 
there is great potential for fruitful collaboration with the computational cognitive 
neuroscience work of Noelle (SoE/SSHA), as well as with the neural network 
and dynamic systems modeling work of Kello, Yoshimi, and Spivey (all SSHA).  
 
Health economics; Economics  (Open): We intend to hire an economist who 
studies the market for health care and/or the public policies surrounding the 
allocation of health care services.  Health care in the U.S. presently accounts for 
about 15 percent of gross domestic product and, as we well know, is a source of 
significant political attention.  Research in health economics is very broad, so it is 
difficult to predict a priori what type of specialist we might be able to attract.  
Depending on the pool put before the search committee, we might recruit a 
specialist in Medicare and Medicaid financing and usage, the short-term and 
long-term economic implications of health care access and usage, the market for 
medical services, etc. The goal of the Economics program, in general, is to 
create a group of experts who help to inform better public policy-making and 
managerial decision-making.  This scholar would contribute importantly to this 
overarching goal. Possible research strengths: We anticipate that the recruit will 
add to the present Economics faculty’s strengths in applied econometrics and 
microeconomic theory.  We anticipate that the hire’s substantive area of research 
will complement our existing strengths in other aspects of applied 
microeconomics that do not directly focus on health care.  Clearly, this area is an 
important one to add strength given the importance of health care to the 
economy and citizens’ productivity. Possible teaching contributions:  Introduction 
to Economics, Economic Statistics, Econometrics, Health Economics, and 
Applied Research Methods – all at the undergraduate or graduate levels. 
Possible research synergies: The economics faculty currently has strengths in 
political economy, labor economics, environmental economics, and economic 
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history.  The economics faculty brings a common set of quantitative and 
analytical tools to bear on pressing questions related to public policy 
interventions and managerial decision-making.  There are significant portions of 
the real economy that are not well covered by the current faculty, including 
health.  A health economist, depending on his/her research specialty, would 
complement our political economy strengths (Innes, Kantor, and Whalley) and 
our labor strengths (Neumann, Whalley, and Winder).  Further, the successful 
recruit, again depending on his/her research, would bolster our expertise in 
management as this economist might be able to work with colleagues and 
students interested in health care financing or delivery.  A health economist 
would be ideally suited to complement the growing strength at UC Merced in 
public health.  The successful recruit could participate in Center for the Study of 
Health Disparities and the undergraduate Public Health minor.  Such an affiliation 
would bring an economics perspective to a broadly interdisciplinary effort to 
understand the causes and consequences of health disparities 
 
Mexican/Latin American History (18th-20th century); (Assistant):  This 
position fills two gaps in the geographical and temporal range of the world history 
group.   We currently have three faculty with expertise on the vast Eurasian land 
mass, but none who study the Americas outside of the United States. Given both 
our geographical location and our student population, research on Mexican/Latin 
American history is extremely important, and has been the subject of substantial 
student demand.   This position is also synergistic with our planned Comparative 
Race and Ethnicity hire.  Furthermore, all current world history faculty work 
before the eighteenth century, so it is also important to engage more modern 
periods.  This will enhance our ability to teach the required world history survey 
sequence.  Mexican/Latin American history also provides an important scholarly 
link to other humanities and social science faculty in SSHA, and supports the 
Hispanic Studies cluster as well as the World Cultures graduate group as a 
whole. 
 
Romantic/Victorian British Literature (Full/Associate):  In this period, a 
number of artists and critics successfully defined imaginative literature as a 
primary medium of cultural discourse, moved literature out of elite circles into a 
much broader milieu, and validated the prophetic strain in literature as the most 
important.  Not only are the literary forms and functions of this period enduringly 
popular, the very shape of literary study, as we know it, was created in this 
period.  No program in English can be without a scholar of this period, either.  
Even the smallest of our comparison schools (Brandeis) has three faculty whose 
scholarship is mostly or substantially in this area; the most innovative 
(Dartmouth) also has three.  
 
Comparative politics, Political Science (Assistant): To hire a political scientist 
whose research examines cross-national or cross-governmental variation in 
political institutions, behavior, or policy outcomes.  Currently, there is only one 
member of the UC Merced Political Science faculty who has a dedicated focus in 
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the field of comparative politics (Haifeng Huang).  This hire is necessary to 
bolster this important component of the program. Possible research strengths: 
Comparative political institutions (e.g., electoral systems, legislatures), 
comparative political behavior (e.g., comparative voting behavior, protest 
behavior), comparative public policy. Possible teaching contributions: POLI 3 
(Intro. to Comparative Politics), POLI 130 (Comparative Political Institutions), 
POLI 135 (Comparative Political Behavior), POLI 140 (Democratization), and 
comparative graduate courses. Possible research synergies: Conrad (Political 
Science – interaction between domestic and international political institutions), 
Huang (Political Science – comparative political institutions), Trounstine (Political 
Science – comparative local political behavior and institutions), Almeida 
(Sociology – comparative social movements). 
 
Developmental Psychologist: Psychology (Associate/Full ): We intend to hire 
a senior (tenured) developmental psychologist with a focus in child and/or 
adolescent development. Within this broad focus, we will seek to recruit the best 
available candidate, but will give preference to researchers who complement and 
extend the areas of research expertise represented by the faculty at the time of 
this search (which cannot be exactly predicted because we anticipate having two 
new developmental faculty present at the point of this search, one at the 
assistant and one at the associate/full level). High-priority additions would be 
someone with expertise in infancy or developmental neuroscience. This hire will 
require both laboratory space equivalent to the largest labs in the new Social 
Sciences and Management Building (e.g., 900 sf), and startup funds of about 
$150,000. Regarding space, the anticipated developmental psychology hires 
would work with infants and children in laboratory settings. They need space for 
(a) interacting with the infant/child in a controlled environment, (b) observing 
those interactions through one way mirrors from a separate room, and (c) 
parents to wait for their infant/child in close proximity to the experimental room. 
Possible research strengths:  cognitive development in infancy; developmental 
neuroscience; cognitive and/or social development in childhood; cognitive or 
social development in adolescence. Possible teaching contributions: New 
undergraduate and graduate courses in area of specialization (e.g. infancy; 
neuroscience; adolescent development); PSY 130, Developmental Psychology; 
PSY 136, Cognitive Development. Possible research synergies:  Strong 
synergies are expected with both current developmental faculty (Chouinard and 
Dunham) and additional faculty hired before this search commences. In 
particular, an emphasis in social and cognitive development will overlap with 
both, and a focus in infancy or developmental neuroscience will open new 
avenues for existing faculty and graduate students to extend their research 
interests to younger children or to neuroscientific methods, respectively.   
 
Health Psychologist; Psychology (Associate/Full) Health psychology deals 
with interactions between behavior and physical health, considering the full 
dimensions of both of these concepts. At the most general level, health 
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psychology includes research into how behavior affects physical health as well 
as how physical health affects behavior. 
 
Our priorities are to provide teaching and research expertise in salient areas of 
health psychology such as (a) experimental study of behavior-health links, (b) 
intervention and prevention program development and evaluation, (c) cultural 
disparities in health, (d) biological mechanisms linking behaviors to physical 
health (e.g., employing measures of nervous, cardiovascular, endocrine, and 
immunological systems), (e) meta-analysis of effects in health psychology, (f) 
interactions between behavior and health over development in childhood (ages 
0-20), and (g) etiology and prevention of behaviors associated with increased 
health risks (e.g., tobacco use, sexual risk behaviors, unhealthy diet). Interest in 
health issues prevalent in the Central Valley is of high priority within the 
aforementioned research areas.   
 
A search at the senior level, based on our experience, usually generates a 
relatively small pool of outstanding candidates. This makes it unwise to highly 
focus the search on only one or a couple of these areas. Rather the best 
candidates overall matching our opportunities and needs need to be identified in 
this search. If otherwise equal candidates are available, the preference is to add 
strength in areas not yet covered by current faculty; yet this should be balanced 
with the benefits from adding faculty in already covered areas to build high 
recognition in a few focal areas. Opportunities for synergies with the COE Health 
Disparities and the Health Sciences Research Institute will of course be valued 
 
The hire at the senior level is likely to be moderately expensive in terms of salary 
and start-up funds.  Most all health psychologists need lab space, varying from 
damp lab space for use in collecting biological specimens from humans to desk 
space for data management and analysis by a cadre of assistants. Space needs 
would start at the size of a large lab (e.g., 650 sf) in the new Social Sciences and 
Management Building, and would expand proportional to any grant funding 
obtained; startup costs might be in the $150,000 range.  Possible research 
strength: It is impossible to predict the research strengths this hire will bring, 
because, as explained above, searches at the senior level will necessarily be 
open across the broad range of aforementioned listed topics. Examples of 
strengths possibly represented with this hire can range from controlled 
experimental research with biological measurements to longitudinal survey 
research on national representative samples to randomized controlled trials of 
intervention strategies with patient populations to meta-analysis of existing 
research findings. Analytic strategies may also be as varied, including for 
example analysis of complex sampling design, longitudinal growth curve 
modeling, hierarchical linear modeling, structural equation modeling, neural 
network analysis, and traditional general linear model analysis Possible teaching 
contribution: Because actual expertise cannot be predicted the possible teaching 
contributions may be varied and include, for example, some set of the following 
undergraduate courses: Psy 1 Introduction to Psychology, Psy 10 Analysis of 
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Psychological Data, Psy 15 Research Methods in Psychology, Psy 105 Research 
Methods in Psychology, Psy 120 Physiological Psychology, Psy 131 Social 
Psychology, Psy 132 Personality, Psy 133 Abnormal Psychology, Psy 140 
Clinical Psychology, Psy 145 Human Sexuality, Psy 146 Alcohol, Drugs and 
Behavior, Psy 147 Health Psychology, Psy 150 Psychological Perspectives on 
Cultural, Racial and Ethnic Diversity, Psy 190 Topics in Psychology, and new 
course(s) in some focused area of health psychology. It is also possible this hire 
can contribute to the newly approved Minor in Interdisciplinary Public Health. At 
the graduate level, we plan to expand the basic curriculum in health psychology 
to provide a solid foundation for those graduate students with this focus. We are 
especially interested if this hire can cover additional foundational courses such 
as Psy XXX Biological Basis for Health Psychology and Psy XXX Health 
Psychology Methods and Measures, in addition to seminars in the an area of 
expertise. Possible research synergies: Possibilities include: Hoyt’s research into 
biobehavioral mechanisms related to chronic disease, Song’s research into 
decision making regarding health risk behaviors, Wallander’s research into 
quality of life and development during childhood, and Shadish’s meta-analysis 
research in health psychology, plus whatever an expected new hire at the senior 
level for the fall 2010 will add. Moreover, we expect synergies with the activities 
in the COE on Health Disparities and Health Sciences Research Instititute. 
 
Race/ethnicity or Immigration; Sociology (Open):  We intend to hire a 
sociologist who studies race and ethnicity and/or immigration.  This hire is likely 
to be relatively inexpensive, and require little or no lab space.  Social inequality 
is one of the three substantive foci of our growing program, and we would like 
to expand our breadth with a race and ethnicity scholar, possibly one who 
studies immigration. Possible research strengths:  Minority experiences in the 
labor market or other social institutions such as education; ethnic and racial 
identity formation; urban inequality; race and ethnicity and the life course; 
immigrant experiences; impact of immigration on individual health and well-
being; immigration and family dynamics; immigration and economic outcomes. 
Possible teaching contributions:  Soc 30 (Social Inequality), Soc 130 
(Stratification), Soc 180 (Race and Ethnicity); and may develop additional upper 
division race and ethnicity courses, a course on the sociology of immigration, 
and graduate courses on race and ethnicity and/or immigration. Possible 
research synergies:  Would fit well with Weffer’s focus on race and urban 
inequality; Beattie and Hamilton’s work on education and inequality; possible 
connections with Van Dyke and Almeida’s work on political mobilization.  This 
hire would also contribute to inter-disciplinary programs for which race and 
ethnicity are relevant, and could potentially contribute to the Chicano Studies 
Minor. 
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Positions requested: AY 2011-13  
(At the recommendation of the Executive Committee of SSHA, these positions 
are listed in alphabetical order by major discipline or program only, and are thus 
not ranked in order of preference). 
 
Pre-20th C Arts GASP (Open) Art history (due to an unsuccessful search in 
2007 and a suspended position in 2008, we request to be given 1 art history FTE 
in 2012-13. The priority will be to hire an art historian who pursues comparative 
and innovative research that deals with issues of globalization and 
postcolonialism in the pre-20th century period. Preference will be given to a 
scholar with a solid foundation in early modern European art traditions, and an 
additional specialization in gender studies. 
 
Sustainable Architecture , Arts, MAP (Assistant): Architecture has the 
potential to broaden the interdisciplinary collaboration with the School of 
Engineering as well as support one of the stated research themes of the 
university. Additionally, only two of the ten UC campuses offer undergraduate or 
graduate degrees in architecture: UC Berkeley and UC Los Angeles. This makes 
the offering of an architecture concentration/minor within MAP attractive since it 
has a promise of drawing more students to UCM. Curriculum in sustainable 
architecture adequate to give UC Merced BA degree holder opportunity to seek 
admission to a graduate Architecture Program will be possible with the hire of 
one specialist. MAP visual arts curriculum already offers or is in process of 
developing lower division courses foundational for the upper division architecture 
curriculum. With the addition of two history of architecture survey courses that 
can be taught by a lecturer, the curriculum will be viable.  
 
Industrial organization, Economics (Open: We intend to hire an economist 
who studies market structures and how firms interact with each other strategically 
in a competitive setting.  Research in industrial organization (IO) is exceptionally 
broad, so it is difficult to predict a priori what type of specialist we might be able 
to attract.  Depending on the pool put before the search committee, we might 
recruit a specialist in firm strategy and performance, pricing strategy, 
monopoly/oligopoly or other market imperfections, antitrust policy, and any of the 
numerous sector specialties. The goal of the Economics program, in general, is 
to create a group of experts who help to inform better public policy-making and 
managerial decision-making. This scholar would contribute importantly to this 
overarching goal. Possible research strengths: We anticipate that the recruit will 
add to the present Economics faculty’s strengths in applied econometrics and 
microeconomic theory.  We anticipate that the hire’s substantive area of research 
will complement our existing strengths in other aspects of applied 
microeconomics that do not directly focus on IO.  Clearly, this area is an 
important one to add strength given the importance of markets and competition in 
developed economies. Possible teaching contributions: Introduction to 
Economics, Economic Statistics, Econometrics, Industrial Organization, Strategy, 
and Applied Research Methods – all at the undergraduate or graduate levels. 
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Possible research synergies: The economics faculty currently has strengths in 
political economy, labor economics, environmental economics, and economic 
history.  The economics faculty brings a common set of quantitative and 
analytical tools to bear on pressing questions related to public policy 
interventions and managerial decision-making.  There are significant areas of the 
discipline that are not well covered by the current faculty, including IO.  An IO 
economist could complement our political economy strengths (Innes, Kantor, and 
Whalley) if s/he studied anti-trust policy or our labor strengths (Neumann, 
Whalley, and Winder) if s/he focused on how firms behave in input markets or the 
organization of the firm.  Both Innes and Neumann have done research on the 
retail sector, which would form the basis for a strength in IO if they were able to 
add an IO specialist to the economics group.  A recruit in IO would decidedly 
contribute to the management research and teaching programs, as this scholar 
would focus on the strategic aspects of firms’ decision-making and relationships 
to competitors.  Finally, again depending on the expertise of the recruit and of the 
aforementioned hires in public and health, all three might complement one 
another’s expertise given that all would be concerned with the performance of 
important sectors of the real economy. 
 
Colonial and Post-Colonial Literature in English (Open).  This is one of the 
most important emerging sub-fields in English literary studies, responding to the 
more rapid flow of ideas and people globally, exemplified by the outpouring of 
important literature from around what once was the British Empire.  The focus 
could be wide or could concentrate on one of several areas, eg. Literature of 
Indian subcontinent, Australasia, Non-U.S. North America, Africa, all of which 
have rich traditions and active practitioners in English.  Could also look at 
diasporas, connecting well to grad group.   
 
Philosophy of Mind; Philosophy/Cog Sci (Assistant) We intend to hire a 
philosopher who will fill a gap in our coverage of the cognitive and information 
sciences, where we currently have only two faculty with relevant expertise.  
Recently, a great many philosophers of mind have begun synthesizing 
experimental findings from cognitive science and neuroscience, and applied 
results from robotics and artificial intelligence, to formulate and support their 
logical arguments for various theories of how the mind works.  By hiring in the 
area of Philosophy of Mind, we simultaneously smooth out potholes in CIS’s 
ability to teach enough courses in this important area and lay the groundwork 
for what will eventually become a full-fledged Philosophy program of its own at 
UC Merced in the future.  This hire would be comparatively inexpensive, and 
would require little or no lab space. Possible research strengths: agency, moral 
psychology, mental causation, metaphysics of mind, bioethics, perception, 
personal identity, animal cognition, concepts, embodied cognition. Possible 
teaching contributions: Introduction to Philosophy (UG), Introduction to Logic 
(UG), Philosophy of Mind (UG), and perhaps develop new courses such moral 
psychology, bioethics, free will and agency, metaphysics of mind, or animal 
cognition (UG or Grad). Possible research synergies: Yoshimi’s research on 
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consciousness and dynamical systems, Vanderschraaf’s research on moral 
and political philosophy, Noelle’s research on cognitive control, and Spivey’s 
research on unconscious perception. 
 
Political institutions; Political Science (Assistant): To hire a political scientist 
who focuses on either political behavior or political institutions within the context 
of U.S. politics.  One of the primary strengths of the current Political Science 
group is in the area of American politics.  This hire would build on that strength 
and help reinforce graduate training in this area. Possible research strengths: 
American mass public opinion; campaigns, voting, and elections; Congress; 
presidency; judiciary; state and local politics; interest groups; political parties; 
race, ethnicity, and politics. Possible teaching contributions: POLI 1 (Intro. to 
American Politics), POLI 2 (Controversies in American Politics), various upper 
division American politics classes (and future corresponding graduate classes). 
Possible research synergies: Hansford, Monroe, Nicholson, and Trounstine 
(Political Science – American politics); Van Dyke and Weffer (Sociology – 
American political protest and social movements); Economics faculty. 
 
Health Psychologist; Psychology (Associate/Full) Health psychology deals 
with interactions between behavior and physical health, considering the full 
dimensions of both of these concepts. At the most general level, health 
psychology includes research into how behavior affects physical health as well 
as how physical health affects behavior. The same strategy as depicted for 
searching to fill the previous position in health psychology in 2011-12 will be 
employed for this search. It will be important to consider what expertise was 
added to the health psychology faculty from senior hires in 2010 and 2011-12, 
which are unknown at present.  Nonetheless, our priorities are to provide 
teaching and research expertise in salient areas of health psychology such as (a) 
experimental study of behavior-health links, (b) intervention and prevention 
program development and evaluation, (c) cultural disparities in health, (d) 
biological mechanisms linking behaviors to physical health (e.g., employing 
measures of nervous, cardiovascular, endocrine, and immunological systems), 
(e) meta-analysis of effects in health psychology, (f) interactions between 
behavior and health over development in childhood (ages 0-20), and (g) etiology 
and prevention of behaviors associated with increased health risks (e.g., tobacco 
use, sexual risk behaviors, unhealthy diet). Interest in health issues prevalent in 
the Central Valley is of high priority within the aforementioned research areas.   
 
A search at the senior level, based on our experience, usually generates a 
relatively small pool of outstanding candidates. This makes it unwise to highly 
focus the search on only one or a couple of these areas. Rather the best 
candidates overall matching our opportunities and needs need to be identified in 
this search. If otherwise equal candidates are available, the preference is to add 
strength in areas not yet covered by current faculty,; yet this should be balanced 
with the benefits from adding faculty in already covered areas to build high 
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recognition in a few focal areas. Opportunities for synergies with the COE Health 
Disparities and the Health Sciences Research Institute will of course be valued 
 
The hire at the senior level is likely to be moderately expensive in terms of salary 
and start-up funds.  Most all health psychologists need lab space, varying from 
damp lab space for use in collecting biological specimens from humans to desk 
space for data management and analysis by a cadre of assistants. Space needs 
would start at the size of a large lab (e.g., 650 sf) in the new Social Sciences and 
Management Building, and would expand proportional to any grant funding 
obtained; startup costs might be in the $150,000 range. Possible research 
strength: It is impossible to predict the research strengths this hire will bring, 
because, as explained above, searches at the senior level will necessarily be 
open across the broad range of aforementioned listed topics. Examples of 
strengths possibly represented with this hire can range from controlled 
experimental research with biological measurements to longitudinal survey 
research on national representative samples to randomized controlled trials of 
intervention strategies with patient populations to meta-analysis of existing 
research findings. Analytic strategies may also be as varied, including for 
example analysis of complex sampling design, longitudinal growth curve 
modeling, hierarchical linear modeling, structural equation modeling, neural 
network analysis, and traditional general linear model analysis Possible teaching 
contribution: Because actual expertise cannot be predicted the possible teaching 
contributions may be varied and include, for example, some set of the following 
undergraduate courses: Psy 1 Introduction to Psychology, Psy 10 Analysis of 
Psychological Data, Psy 15 Research Methods in Psychology, Psy 105 Research 
Methods in Psychology, Psy 120 Physiological Psychology, Psy 131 Social 
Psychology, Psy 132 Personality, Psy 133 Abnormal Psychology, Psy 140 
Clinical Psychology, Psy 145 Human Sexuality, Psy 146 Alcohol, Drugs and 
Behavior, Psy 147 Health Psychology, Psy 150 Psychological Perspectives on 
Cultural, Racial and Ethnic Diversity, Psy 190 Topics in Psychology, and new 
course(s) in some focused area of health psychology. It is also possible this hire 
can contribute to the newly approved Minor in Interdisciplinary Public Health. At 
the graduate level, we plan to expand the basic curriculum in health psychology 
to provide a solid foundation for those graduate students with this focus. We are 
especially interested if this hire can cover additional foundational courses such 
as Psy XXX Biological Basis for Health Psychology and Psy XXX Health 
Psychology Methods and Measures, in addition to seminars in the an area of 
expertise. Possible research synergies: Possibilities include: Hoyt’s research into 
biobehavioral mechanisms related to chronic disease, Song’s research into 
decision making regarding health risk behaviors, Wallander’s research into 
quality of life and development during childhood, and Shadish’s meta-analysis 
research in health psychology, plus whatever an expected new hire at the senior 
level for the fall 2010 will add. Moreover, we expect synergies with the activities 
in the COE on Health Disparities and Health Sciences Research Instititute. 
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Quantitative Psychologist; Psychology (Assistant)  We intend to hire a 
quantitative psychologist with a solid background in statistical modeling, but 
who does not overlap unduly with the previous hire. This hire will require both 
laboratory space equivalent to one of the smaller labs in the new Social 
Sciences and Management Building, and startup funds of about $80,000 (in 
2010 dollars). This position will expand our existing strengths in Quantitative 
Psychology, and strengthen our ability to contribute to research in both 
Developmental and Quantitative Psychology. This hire will also teach one of 
our two required graduate statistics courses. Possible research strengths: 
longitudinal data analysis, multilevel modeling, categorical data analysis, 
structural equation modeling, item response theory, meta-analytic model 
Possible teaching contributions: PSY 10, Analysis of Psychological Data; PSY 
15, Research Methods in Psychology; PSY 105, Advanced Research Methods 
in Psychology; PSY 171, Psychological Tests and Measurement; PSY 190, 
Topics in Psychology; PSY 202A Advanced Psychological Statistics I; PSY 
202B, Advanced Psychological Statistics II; PSY 202C, Multivariate Methods; 
PSY 205, Measurement Theory and Psychometrics; PSY 206, Quantitative 
Methods for Reviewing Research; PSY 207, Linear Structural Modeling; PSY 
211, Computer Programming for Social Sciences; and PSY 212, Special 
Problems in Psychological Statistics. This hire may also develop new 
undergraduate and graduate courses, for example, Multilevel Modeling or 
Longitudinal Data Analysis Possible research synergies: Direct synergies are 
with Shadish’s research on meta-analysis and Vevea’s research on meta-
analysis and item response theory. However, this hire will benefit most of our 
faculty in Developmental and Health psychology where nested design requiring 
multilevel models, and longitudinal designs following children or patients over 
time, are common. 


Health Sociology; Sociology  (Open):  We intend to hire a sociologist who 
studies the sociology of health and medicine.  This hire is likely to be relatively 
inexpensive, and require little or no lab space.  They would expand our breadth 
by focusing either on health institutions, or inequality and health. Possible 
research strengths:  social aspects of individual health and well being; 
inequality in health outcomes; inequality in medical institutions; the social 
organization of health care. Possible teaching contributions:  Soc 30 (Social 
Inequality), may develop an upper division health sociology course, graduate 
courses on sociology of health, and could potentially teach courses on 
inequality or organizations, depending on their interests. Possible research 
synergies:  Would fit well with the University’s Center for the Study of Health 
Disparities and the undergraduate Public Health minor; Beattie, Weffer and 
Hamilton’s focus on social inequality; and, Song, Wallender and Hoyt’s 
research on health psychology, as well as health research in the natural 
sciences. 
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Management positions recommended but not ranked or prioritized 


Finance (2010-11); Associate or Full: To hire a researcher who studies the 
ways in which individuals, business entities and other organizations allocate 
financial resources over time, with particular attention given to decision-making 
under conditions of uncertainty.  Finance courses are core to any Management 
program, but Merced currently has no ladder rank faculty in this area, limiting our 
course offerings.  Potential hires could have a PhD in Finance or Management, 
Economics, Mathematics, Decision Sciences, or other fields.  There are also 
significant potential synergies with Economics, Applied Mathematics, Cognitive 
Science, and Engineering, depending on the expertise of the specific scholar 
recruited. 
 
Possible research strengths: )1)-the generation and analysis of financial 
information; 2) methods to raise and allocate investment funds, including asset 
pricing, capital budgeting, investment strategy, and international asset 
management; 3)  the structure and regulation of financial institutions; and 4) 
behavioral finance. Possible teaching contributions: MGMT 25 (Introduction to 
Finance), MGMT 121 (The Economics of Money, Banking, and Financial 
Institutions), MGMT 165 (Intermediate Finance), and new courses developed by 
the successful recruit. Possible research synergies: Economics faculty, Yihsu 
Chen (Engineering/SSHA; energy/asset modeling); Harish Bhat (Applied 
Mathematics); Evan Heit (decision sciences); Cognitive Science faculty 
 
Marketing (2010-11); Associate or Full: To hire a researcher who studies the 
process whereby demands for products, services and ideas are anticipated, 
managed and satisfied.  Marketing courses are core to any Management 
program, but Merced currently has no ladder rank faculty in this area, limiting our 
course offerings.  Potentially hires could have a PhD in Management, 
Economics, Psychology, Decision Sciences, Cognitive Science.  There are 
significant potential synergies with faculty in a number of areas, such as 
Economics, Sociology, Political Science, Psychology, and Cognitive Science.  A 
specific area of potential specialization for UC Merced is a specialization in the 
retail sector, so attracting a marketing scholar to the campus could bolster this 
burgeoning strength. Possible research strengths: Understanding, explaining and 
predicting consumer behavior and the effectiveness of various marketing 
strategies, and developing theoretical frameworks with which consumer choice 
can be better understood and more efficient and effective strategies can be 
designed.  Potential applications include media communications in such areas as 
health, environment, or politics, which would complement other faculty’s 
interests. Possible teaching contributions: MGMT 120 (Marketing), other 
marketing courses not currently offered, such as Consumer Choice, Media and 
Advertising, Market Segmentation, Behavioral Economics; cross-listed courses 
with Political Science, Sociology, Psychology, etc. Possible research synergies: 
Economics faculty (especially Todd Neumann, who studies history of retail, and 
Rob Innes who studies market structures); Sociology faculty (social movements 
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and effects of mass media); Psychology faculty (any faculty with interests in 
social psychology or public health communications); Anthropology faculty 
(sociocultural); Cognitive Science faculty (judgment and decision making).  HSRI.   
 
Management Strategy (2010-11) Any: To hire a researcher who studies how 
firms strategize with respect to the various uncertainties and constraints that they 
face.  Possible areas include the interactions of economic incentives, firm 
strategy, public policy and political economy, institutional design, and technology 
management, with applications to antitrust, telecommunications, energy and the 
environment, airlines, health, banking, human resources, game theory, 
international trade, and strategy, both private and public.  Such a faculty could 
add applied “content” courses to the Management program.  Merced currently 
has no ladder rank faculty, limiting our course offerings.  Potential hires could 
have a PhD in Management, Economics, Decision Sciences, Political Science, 
Sociology, Public Health, Engineering, or other fields.  There are also significant 
potential synergies with Economics, Political Science, Sociology, Engineering, 
and Psychology. 
 
Possible research strengths (examples, not exclusive list): 1) International 
Economics: The effects of international trade and trade restrictions on prices and 
welfare; the determination of exchange rates and relative prices across countries; 
the economics of pollution havens, eco-dumping, international labor and 
environmental agreements, and international economic development; 2) 
Industrial Organization: Strategy, pricing, and performance in imperfectly 
competitive markets, including the nature and effects of contracts, vertical and 
horizontal organization of production and retailing, and antitrust; 3) Risk and 
Insurance: The intersection of Finance and Economics, including decision 
making under uncertainty, market failures in insurance, pricing risk, public 
decision making under risk, diversifiable vs. undiversifiable risk, and ethical 
issues in cross-generational choices under risk.; 4) Health Economics and 
Management: Economics of health care management and delivery from 
consumer decision making to doctor incentives, hospital management, innovation 
and marketing of pharmaceuticals and vaccines, and alternative health delivery 
systems. Possible teaching contributions:  MGMT 116 (Organizational Strategy), 
MGMT 141 (Industrial Relations and Human Resource Economics), 
Organizational Behavior, applied courses in public policy, energy management, 
health management, insurance, international trade, plus many other potential 
courses not currently offered in applied areas of Management, depending on 
expertise. Possible research synergies: Economics faculty, Yihsu Chen 
(Engineering/SSHA; energy/asset modeling), Tony Westerling 
(Engineering/SSHA; resource management), Psychology faculty (with public 
health interests), Public Health faculty, Peter Vanderschraaf (Philosophy; game 
theory), Political Science and Sociology faculty, SNRI and HSRI more generally. 
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Projected space requirements of SSHA  
 
In July 2011 SSM is scheduled to open. This will be of enormous importance to 
SSHA and the campus in general. As a part of the plan (and which was a serious 
reason for the delay in finishing the plan) I undertook a careful analysis of 
existing and projected SSHA space requirements under the most optimistic of 
our FTE requests.  
 
At the start of AY 2010-11 (or 7/1/10), SSHA ladder faculty will require 50 offices 
assuming all hires (including a projected Public Health position) are successful. 
Three of our cross-hires (Chen, Noelle, and Westerling) have offices in 
Engineering. One office is currently occupied by Greg Herken, who will be retiring 
on 6/30/10; this space will be open at the start of the new academic year.   
 
Office needs are thus: 
 7/1/2011   50 
 7/1/2012   61 (11 new) 
 7/1/2013   69 (  9 new) 
 7/1/2014   78 (  9 new) 
 
SSM currently has 72 spaces designated as faculty offices. Taken together, 
SSHA has allocated to it a total of 123 offices (this includes the 72 SSM offices 
and the existing 51 COB offices; this includes Herken’s to-be-vacated office). If 
SSHA is allotted the number of faculty requested in this proposal (27), by the 
start of AY 2013-14 we will have a total of 78 faculty. In principle, this creates a 
surplus of 45 offices that can be devoted to continued growth, assignment to 
adjuncts, or other academic purposes. This number may be smaller if FTE are 
released to the Management major from the Provost’s pool.  
 
At the start of AY 2010-11 (7/1/10), assuming a full slate of successful hires, we 
will require 19 lab spaces. Thus, assuming that the FTE proposal is fully funded, 
lab needs are: 
 
 7/1/2010  19 
 7/1/2011  26 (seven new) 
 7/1/2012  29 (3 new) 
 7/1/2014  31 (2 new) 
 
There are a total of 16 “spaces” designated as labs in COB, AOB or Castle. Note 
that the definition of lab is broad: some are sets of offices, others are true lab 
spaces, and still others are conference rooms that have been re-tasked to 
research purposes. SSM has a total of 41 spaces designated as research labs or 
studios devoted to the arts (in MAP). This is a fairly conservative estimate of the 
number of lab spaces in SSM. In principle, this leaves a surplus of 10 lab spaces 
for continued growth. In general, planned lab space meets or exceeds the 
amount of square footage currently devoted to lab use in COB/AOB.  
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In summary, space is not a significant concern for the development of the SSHA 
FTE plan.  
 
 
Strategic plans as submitted by the four programs of SSHA 
 
The following plans are offered as part of the overall SSHA strategic plan. It is 
here that each program makes its best case for the allocation of FTE, and these 
plans are the basis upon which I as dean created the draft FTE allocation plan. I 
have not modified these documents in any way aside from placing them all into 
the same font. They are listed in alphabetical order. Plans submitted by the 
graduate groups follow them.  
 
 


Cognitive and Information Sciences Strategic Plan 
 


0. Executive Summary 
Within three years, Cognitive and Information Sciences at UC Merced can 
become one of the top ten cognitive science programs in the world. 
  
The Cognitive and Information Sciences (CIS) bylaw 55 unit proposal, and the 
CIS graduate group proposal, are currently in their respective review processes.  
This strategic plan document supplements those proposals with a description of 
our vision for the future growth of Cognitive and Information Sciences at UC 
Merced.  The CIS faculty unit brings together faculty in the School of Social 
Sciences Humanities and Arts who utilize computational models and/or 
technological innovations in their research. CIS faculty members are dedicated to 
synergizing research and teaching in interdisciplinary endeavors that form a 
natural class around the emergence of organized system behavior at all scales, 
including for example biological intelligence, artificial intelligence, perception-
action systems, game theory, systems science, communications, and both 
human-computer and human-environment interaction.  These research areas, and 
their ties to computational modeling and technological innovation, complement UC 
Merced’s closely-related strengths in robotics, computer graphics, machine 
learning, and visual/spatial analysis (in the School of Engineering, SoE), 
computational biology (in the School of Natural Sciences, SoNS), and 
environmental sciences (spread across all three schools at UC Merced). 
 At the academic core of the CIS faculty unit is the field of Cognitive 
Science, made unique in our case with an emphasis on computation and 
simulation techniques.  At UC Merced, Cognitive Science combines theories and 
methods from computer science, complex systems, neurobiology, linguistics, 
philosophy, service science, psychology, and neurobiology.  Our overarching 
research program aims to understand how cognition and other self-organized 
behavior emerge within and between biological organisms and natural and 







 25 


artificial systems. The cognitive scientists produced by our graduate and 
undergraduate curricula go on to conduct research in universities, and pursue 
careers in areas as diverse as cognitive engineering (which includes areas such 
as human factors engineering, computer supported collaborative work, and user 
interface design), information sciences, management, law, service science, 
graphic design, communications, and medicine.   
 Cognitive and Information Sciences has become a signature academic 
program at UC Merced.  Our cognitive science major is popular among 
undergraduates (fourth largest major in SSHA). Our faculty and graduate 
students are receiving prestigious awards and publishing high-profile articles.  
We are actively pursuing and obtaining substantial extramural funding. We have 
captured the attention of cognitive scientists worldwide.  This success is the 
result of careful planning, outstanding hires, forward-looking vision, and 
expansive interdisciplinary research.  It is also the result of resourcefulness.  We 
make the most of our limited FTE, space, and graduate support resources.  
 To continue our success, the CIS faculty unit must grow and maintain 
balanced ties to all its related disciplines.  Only then can it benefit from the cross-
fostering of ideas in various research and teaching agendas while contributing 
value in return to each of the other disciplines.  CIS will, therefore, contribute in a 
balanced way to different strategic areas at UC Merced, for example, through 
links to Engineering, Biological Sciences, and Management.  CIS will continue to 
serve as a hub of scientific and academic integration amidst the exceptional 
intellectual synthesis that promises to make UC Merced unique within the 
University of California system, and among universities around the world. 
 
1. The Challenges 
The Cognitive and Information Sciences faculty unit has gotten off to a strong 
start, yet challenges lie ahead.  We need to: 
 


• obtain faculty positions to fill gaps and expand areas of strength  
• obtain faculty positions devoted to teaching in the Cognitive Science 


major 
• hire faculty who will actively seek and obtain extramural funding  
• acquire adequate research space for faculty and graduate students 
• fortify our stand-alone PhD program (proposal currently under review) 
• strengthen ties to the School of Engineering 
• build bridges to the School of Natural Science 
• ensure that our program has strengths in multiple sub-areas of Cognitive 


Science 
• improve recruiting efforts for undergraduate and graduate students 
• expand research opportunities for students from underrepresented 


groups 
 
2. The Strategy  
By raising the Cognitive and Information Sciences faculty unit as a beacon of 
excellence within UC Merced, a large and diverse array of related disciplines 
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will be similarly raised with it. Due to its integration of varied researchers across 
the campus in their joint endeavor to study the function of natural systems, 
brains, and artificial minds, programs such as computer science, psychology, 
economics, management, and the biological sciences will all benefit from an 
institutional commitment to CIS. 
 
2.1 Cognitive and Information Sciences Faculty 
 The CIS faculty unit consists of 10 core faculty members, as well as 24 
affiliate faculty members (listed elsewhere).  The 10 core members come from 
a variety of disciplines that intersect computation and cognition: 
Yihsu Chen (Assistant Professor of Environmental Economics and Engineering, 


and Geography, SSHA and SoE) 
Chris Kello (Associate Professor of Cognitive Science, SSHA) 
Paul Maglio (Associate Adjunct Professor of Cognitive Science, SSHA) 
Teenie Matlock (Associate Professor of Cognitive Science, SSHA) 
David Noelle (Assistant Professor of Cognitive Science and of Computer Science 


and Engineering, SSHA and SoE) 
Michael Spivey (Professor of Cognitive Science, SSHA) 
Peter Vanderschraaf (Associate Professor of Philosophy, SSHA) 
Anthony Westerling (Assistant Professor of Environmental Policy and 


Engineering, and Geography, SSHA and SoE) 
Art Woodward (Professor Emeritus of Psychology, SSHA) 
Jeff Yoshimi (Assistant Professor of Philosophy, SSHA) 
 
 
2.2 National Recognition of the CIS Faculty Unit 
 In the following section, we present metrics to begin documenting the 
overall national (and international) recognition among our 9 core active (non-
emeritus) CIS faculty, comprising 1 full professor, 3 associate professors, 1 
adjunct associate professor, and 4 assistant professors.  To make these 
performance metrics quantifiable (and eventually generalizeable), some details 
are unavoidably lost.  Note: The choice of some metrics may be revised in the 
future, perhaps as a shared template of performance metrics is adopted across 
multiple faculty units.  
 These metrics clearly demonstrate that the CIS faculty have research 
programs that exert great influence in their various fields.  These metrics also 
indicate that CIS faculty are successful at bringing in extramural funding, and that 
they receive awards for recognition in research and teaching. The first metric we 
report for our CIS faculty unit is the h index.2  For calculating h index among our 
CIS faculty, citation counts were obtained from scholar.google.com on 1/14/2010. 


                                                             
2 In 2005, J. E. Hirsch introduced an elegant (though imperfect for some disciplines) quantitative metric of 
a scientist’s impact on his/her field, the h index.  (In the scientometric literature, there are critiques, 
extensions and modifications of this metric, but debate over alternate versions has not been settled.)  The h 
index is calculated as the highest number N of published papers that have each been cited at least N times. 
For example, if a scientist has 14 papers that have each been cited 14 or more times, and his/her 15th most 
cited paper has not been cited 15 or more times, then that scientist’s h index is 14. 
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h index:   
• Overall mean h index for the 9 non-emeritus CIS faculty: 11.8 
• Full, mean h index: 26 
• Associate, mean h index: 14 
• Assistant, mean h index: 6 
 
Number of articles (co-)authored by non-emeritus CIS Faculty w/ >100 citations:  
22 
 
Number of CIS Faculty who have served as a member on a research grant 
review panel: 5  
 
Number of funded extramural research grants on which CIS Faculty are PI: 7 
 
Number of funded extramural research grants on which CIS Faculty are co-PI: 
9 
 
Sum total costs of current extramural research grants to CIS Faculty: ~$3.28M 
 
Number of Journal Editor or Associate Editor positions among CIS Faculty: 4 
 
Number of Journal Editorial Board positions among CIS Faculty: 7 
 
Number of official positions held by CIS Faculty in Scientific Societies: 6 
 
Total number of invited presentations by CIS Faculty in 2009: 49 
 
Number of academic awards/honors for CIS Faculty in 2009: 7 
 
Number of academic awards/honors for grad students of CIS Faculty in 2009: 8 
 
 
 
2.3 Vision for the Future 
 When college seniors the world over ask where they should do graduate 
work in cognitive science, their faculty advisors will rattle off the top PhD 
programs in Cognitive Science, and it will sound like this: UCSD, Johns 
Hopkins, Edinburgh, Indiana, MIT, Brown, Rochester, Washington University, 
Carnegie Mellon, and UC Merced.  Our goal of being a top ten program is 
coming to fruition as a result of rapidly increasing visibility, award-winning 
faculty, robust research strengths, and success in extramural funding.  Our 
quick rise to this status is aided by the fact that the number of Cognitive 
Science PhD programs is still considerably smaller than the number of PhD 
programs in more traditional fields (e.g., Computer Science, Psychology, etc.), 
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and by the fact that our PhD program is one of only two such doctoral programs 
on the west coast (along with UCSD).   
 Being a top ten program in Cognitive Science will yield many positive 
outcomes, especially for our students. Our undergraduates will be admitted to 
well-known Cognitive Science PhD programs, such as MIT or UCSD, or obtain 
profitable industry jobs, especially in companies in nearby Silicon Valley.  The 
latter is a likely outcome for many of our students given current hiring trends.  
Many high tech companies are beginning to employ large numbers of service 
scientists (applied cognitive scientists with expertise in programming and 
management) in the coming decade.  For instance, IBM is hiring thousands of 
individuals in this area to secure its position as a world leader in service 
science, management and engineering. To ensure they will have service 
scientists to hire, IBM has been providing seed money and establishing 
partnerships with universities worldwide, such as UC Berkeley, UCSC, and 
throughout Europe and China. (See past issues of Business Week and 
Computer World.) (For other benefits, see section 3.) 
 UC Merced’s Cognitive and Information Sciences group is becoming one 
of the signature badges of honor for the campus and the UC system, with 
considerably less investment than would be needed for building such prestige 
in other disciplines already represented at most universities. Essentially, 
institutional investment in CIS is a “low-hanging fruit” with enormous pay-off 
that will spread beyond its core faculty members to its affiliate members and to 
connected disciplines, including Computer Science, Biology, Philosophy, 
Psychology, Economics, and Management.  As CIS is an interdisciplinary hub 
that connects SSHA with the Schools of Engineering and Biological Sciences, it 
both benefits from and adds to the synergistic activities across fields, thus 
feeding back to the various supporting disciplines, improving their own visibility 
and prestige in return.  Thus, institutional support that goes to CIS is naturally 
multiplied and amplified into support for several  neighboring disciplines, 
maximizing the scientific reputation of UC Merced in multiple fields. As an 
example of UC Merced’s growing scientific reputation, while Professor of 
Cognitive Science, Teenie Matlock, was President of the UC Merced chapter of 
Sigma Xi (The Scientific Research Society) in 2009, UC Merced was one of 
only six universities nationwide awarded a Sigma Xi Certificate of Excellence 
for exceptional chapter activity, innovative programming, and community 
leadership.  In addition, Michael Spivey was awarded Sigma Xi’s highly 
prestigious William Procter award for distinction in research (previous recipients 
include Stephen Jay Gould, Herbert Simon, and Margaret Mead). From efforts 
like this, there will soon come a day when any UC professors who suggests 
that UC Merced ought to be “a small undergraduate liberal arts college” won’t 
simply be seen as rude or insensitive, but patently and obviously wrong. 
 
 
2.3 Mission 
Through its scientifically rigorous integration of a variety of theoretical 
frameworks and methodological approaches in the study of intelligent behavior, 
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the Cognitive and Information Sciences Faculty Unit is an interdisciplinary hub 
that both draws from and gives back to the research and education strengths 
that are growing at UC Merced throughout the Social Sciences, Humanities and 
Arts, Engineering, and Biological Sciences.  This symbiotic relationship will 
quickly and inexpensively place Cognitive and Information Sciences among the 
top ten Cognitive Science programs in the world. 
 
 
3. Goals and Strategies 
Strengths. There are four emerging areas of research strength in the Cognitive 
and Information Sciences faculty unit at UC Merced.  Each provides multiple 
routes for multidisciplinary interaction, and together they form the foundation on 
which expansion will be based.  Our productivity in these research areas has 
already generated considerable national and international interest in our 
Cognitive and Information Sciences group. Over the next few years, we aim 
specifically to build on these strengths with three of our six requested hires 
(Cognitive Science & Technology, Computational Linguistics, and Visual 
Perception). 


 
1.   Computation, e.g., neural networks and dynamical systems (Kello, 


Noelle, Spivey, Yoshimi), simulation and forecast techniques (Chen, 
Vanderschraaf, Westerling), distributed cognition (Maglio), statistical 
methods (Woodward, Westerling)  
CIS Affiliates: machine learning (M. Carreira-Perpiñán, S. Newsam), 
Bayesian reasoning (E. Heit) 
 


2.   Cognitive Technology, e.g., artificial intelligence (Kello, Maglio, Noelle), 
service science (Maglio), human-computer interaction (Matlock, Maglio) 
CIS Affiliates: robotics (S. Carpin, M. Kallman) 
 


3.   Perception and Action, e.g., spatial cognition (Matlock), visuomotor 
processing (Spivey), dynamical analysis of cognitive performance (Kello), 
cognitive neuroscience (Noelle), phenomenology (Yoshimi) 
CIS Affliates: computer vision (S. Newsam, M-H.Yang) 
 


4.   Language, e.g., linguistics (Matlock), speech production (Kello), 
sentence comprehension (Spivey), philosophy of mind (Yoshimi) 
CIS Affiliates: child language use (Y. Dunham) 
 


Weaknesses. The weaknesses that our faculty unit experiences result from 
slowed growth and financial support during the present budget crisis.  Our 
primary weakness is that there are gaps in our coverage of important fields 
under the umbrella of CIS. A related weakness is that, due to enormously 
heavy service loads and highly active participation and leadership in School, 
UCM, and Senate committees, CIS faculty have precious little time to service 
the undergraduate and graduate programs. Despite these drains on faculty 
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time, and due to heroic efforts on the part of CIS faculty, our current coverage 
of CIS fields is sufficient for our faculty unit and our graduate group to display 
the necessary cohesion to garner praise from colleagues all over the globe. 
While we have also been successful at recruiting highly competitive graduate 
students, the need still looms large for making hires that can fill the gaps in our 
coverage.  In previous strategic plans for the Cognitive Science group, great 
emphasis was placed on hiring in Cognitive Neuroscience, Philosophy of Mind, 
and Spatial Analysis. Accordingly, over the next few years, we aim specifically 
to fill in our gaps with the other three of our six requested hires in these areas. 
These three areas are critical to our research and teaching, yet CIS currently 
has only 1 or 2 faculty experts in each.  
 
Opportunities. Many unique opportunities result from sustaining a 21st Century 
Cognitive and Information Sciences Program at UC Merced.  Unique 
interdisciplinary research collaborations, which would be difficult or impossible 
at many other universities are naturally emerging among our core and affiliate 
faculty, who come from diverse backgrounds.  Similarly, our program produces 
rare interdisciplinary educational opportunities for undergraduates, such as 
project-based training that combines computer programming, statistical 
methods, data visualization techniques, systems design, experimental 
protocols, and experience with technologically advanced laboratory equipment.  
Undergraduate cognitive science courses and lab opportunities also allow other 
majors in SSHA to combine science with the arts or humanities in any number 
of interesting projects (e.g., interactive media and virtual reality; music 
perception; visual processing of art; discourse analysis of literary works; 
comparative linguistics). They also provide students from Natural Sciences 
(NS) and the School of Engineering (SoE), such as those majoring in biology 
and computer science, the opportunity to take social science classes related to 
their interests (e.g., Introduction to Cognitive Science, Artificial Intelligence, 
Neural Networks, Cognitive Neuroscience).  
          Graduate training in Cognitive and Information Sciences can prepare 
PhD’s for academic posts not only in cognitive science departments but also in 
computer science departments, information science departments, psychology 
departments, philosophy departments, linguistics departments, and, as well as 
for industry positions in areas related to cognitive engineering, data mining, and 
machine learning.  Cognitive Science training on our campus can also benefit 
students from underrepresented groups.  Many of our Cognitive Science 
undergraduate majors are from ethnically diverse backgrounds or are women.  
The low representation of women and other minorities (below 10 percent) is 
viewed as a problem in cognitive science departments and programs across 
the country, and among members of the Cognitive Science Society.   
 
Threats.  The key threat that we see lurking in the future is one that would 
severely affect many faculty groups on campus, not just CIS.  The threat of UC 
Merced being demoted to the status of an undergraduate liberal arts college, if 
its research reputation were to dwindle and/or it had not graduated enough 
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PhDs by 2013, would be simply devastating.  The campus would experience a 
mass exodus of its most world-renowned faculty. The primary (and most 
affordable) solution to this threat is a substantial increase in graduate student 
support campus-wide.  Without high-quality graduate students in our faculty 
laboratories, the scientific research that maintains our national and international 
reputation will inevitably fade.  Our best graduate applicants understandably 
express concern when they learn that UC Merced offers little in the way of 
university fellowships, imposes exorbitant non-resident graduate tuition fees, 
and provides no office space for graduate students (often forcing them work at 
a desk in a public space, rather than risk interfering with laboratory data 
collection by sharing a desk in the lab during a human cognition experiment.)  
In order to avoid being relegated to an undergraduate liberal arts college in the 
future (and thereby losing all of its highest-quality faculty), it is critical that UC 
Merced invest heavily in its graduate student community.   
 
 
3.1 Research Opportunities and Funding 
 Although most academic programs generally seek research funding from 
one or two basic sources, research projects in the Cognitive and Information 
Sciences faculty unit routinely draw from a wide variety of external research 
funding sources, including grants from: 
 


• government institutions  
  NSF, NIH, NOAA, NASA, DARPA, USDA, California Energy 
Comission 
• private institutions  
  McDonnell, Sloan, Glushko-Samuelson Foundation 
• University of California partnerships  
  UCOP Digital Media Discovery Grants, CITRIS   
• local industry groups and high-tech companies  
  HP, IBM Research, Google 


 
 Our Cognitive and Information Sciences graduate group (proposal under 
review) is a natural candidate for a training grant (such as an NIH T32, an NSF 
IGERT, or an NSF GK12) that would include fellowships for graduate students 
and postdocs, conference travel funds, and funds for a colloquium budget.  We 
are in an excellent position to pursue such funding because our faculty have an 
impressive track record of external support.   


In 2008, the Glushko-Samuelson Foundation provided a generous gift of 
50,000 dollars to cognitive science faculty to boost the visibility and support 
activities centered around cognitive science at UC Merced.  The gift, which was 
intended to last for three years, has supported the following activities for the 
past two years: 


 
1) Distinguished Cognitive Scientist award and visit.  This high-profile event 


attracts faculty, students, as well as members of the Merced community, 
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to a lecture and reception to showcase important advances in cognitive 
science that have an impact on everyday life.  The 2008 recipient of the 
Distinguished Cognitive Scientist award was Professor George Lakoff of 
UC Berkeley Linguistics Department.  The 2009 recipient was Linda B. 
Smith of University of Indiana Cognitive Science Program.  The 2010 
recipient is Michael Mozer of University of Colorado, Boulder Cognitive 
Science Institute and Computer Science Department.  With each visit, 
faculty and graduate students have the opportunity to meet and discuss 
their research with a well-established leading cognitive scientist. 
 


2) Mind, Technology, and Society (MTS).  This weekly talk series brings in 
experts from cognitive science and related areas, including 
neuroscience, linguistics, philosophy, computer science, and information 
sciences, to present their work to a combined graduate seminar (COGS 
250) and faculty audience.  These well-attended lectures also bring in 
undergraduates and researchers from the School of Natural Sciences 
and the School of Engineering.  MTS keeps UCM cognitive scientists 
and colleagues apprised of recent developments in the cognitive science 
and related fields and provides graduate students the opportunity to 
network. 


 
3) Conference travel funds for students.  These funds enable UC Merced 


graduate students to attend and present their research at the annual 
Cognitive Science Society meeting.  This enables our students to 
acquire peer-review of their work in a richly interactive conference 
atmosphere.  It also provides the opportunity to network with leading 
figures in the field, and to interact with other cognitive science students. 


 
4) Best Cognitive Science Project.  Funds are also available (but have not 


yet been used) to award an undergraduate and a graduate student an 
award for an outstanding research project in UCM Research Week.  
Such awards ensure that the campus maintains a strong emphasis on 
research at all levels of education, and to increase visibility of the 
campus in the community. 
 


 
This honor bestowed upon the cognitive science group by the Glushko-
Samuelson Foundation demonstrates confidence in our efforts to rapidly build a 
world-class program in cognitive science. The donor provided comparable gifts 
only to cognitive science programs at UC Merced, UCSD, Johns Hopkins, and 
UC Berkeley. We look forward to future interactions with this foundation and 
other private philanthropic organizations. 
 
3.2 Teaching Opportunities and Enrollment 
            UC Merced Cognitive Science has gained the attention of cognitive 
scientists worldwide since its inception in 2004-5.  When the campus opened a 







 33 


year later, cognitive science courses instantly attracted students who were 
intrigued by interdisciplinary training in human behavior, biology, and 
technology. In early 2005, a make-shift cognitive science emphasis track under 
SCS was created.  In 2007, the bonafide Cognitive Science majors, BA and 
BS, were created to meet student demand.   A minor in Cognitive Science was 
also crafted and approved. 
            Though the number of cognitive science majors may never be as large 
as the more traditional majors, such as psychology or political science, the 
number of cognitive science majors at UC Merced is already impressive.  There 
are already 77 COGS majors and 22 COGS minors (January, 2010), making 
Cognitive Science the fourth largest major in SSHA and one of the top 10 
majors on the campus). Moreover, as is the case at UCSD and UC Berkeley, 
which offer cognitive science undergraduate programs, our courses function as 
service courses for students in other areas, including biology, computer 
science, and psychology. Our courses contribute to a variety of programs.  In 
fact, some COGS classes are cross-listed with other areas, in particular, COGS 
123/CSE 173, COGS 125/CSE 175, COGS 153/MGMT 153, COGS 152/MGMT 
150, and COGS 141/PSY 162. 
              Student interest in cognitive science is evident in robust course 
enrollments in COGS courses. Note that our courses are often capped because 
we do not have a sufficient number of TAs or because of limited room size 
(e.g., COGS 1, Fall 2009, COGS 5, Spring 2010). We routinely find ourselves 
forced by the administration to turn students away who want to add our 
courses.  This actually produces a form of catch-22, whereby we have 
insufficient TAs to expand the undergraduate enrollment in a course, and then 
with those courses not expanded in size, there is no clear evidence for the 
need to increase the number of TAships next time (thus hindering growth of the 
graduate program as well). 
 
Undergraduate Training. Over the next three years, we would like to continue to 
offer our more popular undergraduate COGS courses for majors and non-
majors, for instance, COGS 1 (Introduction to Cognitive Science), COGS 5 
(Introduction to Linguistics), COGS 105 (Cognitive Science Research 
Methods), COGS 152 (Service Science), COGS 159 (Metaphor and Thought), 
COGS 153 (Judgment and Decision Making), COGS 123 (Computational 
Cognitive Neuroscience).  Several of these courses are requirements for the 
major or minor.   
           However, despite the growing interest in cognitive science, we are 
understaffed and cannot possibly meet student demand.  Not being allowed to 
make a new hire for two years has kept us from offering several courses we 
need to offer. Note that only three Cognitive Science related faculty teach 
exclusively Cognitive Science courses and manage the day-to-day 
business of its major (Kello, Matlock, and Spivey).  All other faculty who teach 
Cognitive Science courses have substantial teaching and program-
development commitments in other disciplines as well.  For example, Yoshimi 
also teaches in Philosophy and manages its minor, and Noelle also teaches in 
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Computer Science & Engineering and contributes to its strategic planning.  
These circumstances place restrictive limitations on COGS offerings.  A larger 
teaching staff is critically needed so we can cover courses that we have been 
unable offer, for instance, COGS 128 (Cognitive Engineering), COGS 154 
(Cognitive Science Applications for Management), COGS 175 (Spatial 
Cognition), COGS 130 (Cognitive Neuroscience), in addition to courses that 
need to be developed, for instance, Introduction to Computational Linguistics, 
Perception and Action, and Seminar in Visual Processing. Note that these 
courses would serve other majors beside CIS, i.e. Computer Science, 
Management, and Biology.  
            To meet our students’ diverse needs and ensure their success in 
graduate school and the job market, we will propose new emphasis areas for 
the Cognitive Science BA and BS in 2011.  For the BS, plans include 
emphases in Cognitive Engineering and in Neurobiology.  For the BA, current 
plans include emphases in Philosophy of Mind and in Linguistics.  The 
Linguistics emphasis will meet the needs of UC Merced students with an 
interest in language.  As linguistics is a pillar of cognitive science, our faculty 
plan to develop additional courses in this area.  We currently offer Introduction 
to Language and Linguistics (COGS 5) and Metaphor and Thought (COGS 
159). Other emphases to be discussed include Service Science. 
 







 35 


Graduate Training. Last year we generated a proposal for a new standalone 
PhD in Cognitive and Information Sciences.  The proposal is now under review, 
and once CCGA and WASC approval is achieved, cognitive science faculty will 
no longer be members of the Cognitive Science emphasis track within the 
Social and Cognitive Sciences (SCS) graduate group (current status).   


Faculty are currently teaching a minimal slate of CIS graduate courses, in 
particular, COGS 201-202 (Cognitive Science Foundations I & II), COGS 203 
(Introduction to Neural Networks in Cognitive Science), COGS 223 
(Computational Cognitive Neuroscience), COGS 250 (Mind, Technology, and 
Society colloquium series), and COGS 285 (Topics in Philosophy of Cognitive 
Science). There are currently 12 students in the Cognitive Science portion of 
the special emphasis graduate group in Social and Cognitive Sciences.  It is 
expected that these students will choose to transition into the stand-alone CIS 
graduate program. 


As CIS becomes a standalone graduate program and enrollment 
increases, CIS faculty will need to spend more time teaching CIS graduate 
courses and training CIS graduate students. The potential for continued growth 
in a CIS graduate program is evidenced by our success in actively recruiting 
students (e.g. through our website and by creating and distributing pamphlets 
and other materials at the annual Cognitive Science Society meeting and to 
undergraduates in departments of cognitive science, psychology, linguistics, 
philosophy, and computer science nationwide3). An example of a looming need 
is for CIS faculty to develop and teach a Computational Modeling Foundations 
graduate course (COGS 206). New faculty hires in CIS will fulfill this need and 
others related to serving the CIS graduate program.  
   
 
3.3 Interdisciplinary Opportunities 
Cognitive and Information Sciences at UC Merced has demonstrated a firm 
commitment to excellence in interdisciplinary research.  Several of our faculty 
conduct research or collaborate with scientists in other disciplines, especially with 
faculty in the School of Engineering.  For example, a psycholinguist is 
collaborating with a computer scientist to develop virtual agents that gesture and 
communicate “naturally.”   An engineer studying pattern recognition is connecting 
with a vision researcher who conducts eye-movement recordings. A cognitive 
linguist with expertise in conceptual semantics is collaborating with a 
psychologist studying visually-guided reaching movements. An expert in 
judgment and decision-making is collaborating with a political scientist on ballot 
propositions.  And a computational neuroscientist exploring neural network 
modeling is interacting with a neurophilosopher experimenting with dynamical 
systems theory.  And there is clear potential for novel inter-group collaborations 
in the future, including topics such as bioethics, political philosophy, and 
geographic information systems.  With additional hires in the areas listed in the 
next section, there will be dozens of robust interdisciplinary research 


                                                             
3 See our website and the recruiting pamphlet at http://cogsci.ucmerced.edu 
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collaborations, extramural funding opportunities, and educational initiatives that 
span SSHA, Engineering, and Biological Sciences.  
 We will continue to initiate and foster interdisciplinary opportunities in 
teaching, research, and extramural funding.  Within SSHA, we highlight our 
support for growth in the number of Philosophy faculty. Just as there are many 
synergies between Philosophy faculty and Cognitive Science faculty in CIS, 
additional Philosophy faculty would provide many course opportunities for 
Cognitive Science majors and indeed all other majors around the university.   We 
also would like to establish connections with other colleagues in the humanities.  
Hiring a computational linguist would allow us to make this bridge.  Hiring in the 
area of cognitive engineering and spatial analysis would make for interesting and 
unique connections for research with Maurizio Forte in virtual heritage. In Natural 
Sciences, we support growth in neuroscience. Hiring a cognitive neuroscientist in 
the next three years will round out undergraduate Cognitive Science offerings 
and encourage interaction between Biology and Cognitive and Information 
Sciences.  In the School of Engineering, we continue to offer support for hires 
that open up new lines of interdisciplinary research, including intelligent systems, 
information sciences, design, and data analysis.  Achieving a critical mass of 
such cognitive and computational scientists would help UC Merced achieve one 
of the five core goals it outlined in its 2009 Strategic Vision, to “build 
internationally renowned, multidisciplinary expertise in cognitive science and 
intelligent systems that leverages UC Merced’s expertise in the natural and 
applied sciences, engineering, humanities and arts.”  One of the objectives of 
that core goal is to “establish the Cognitive Science and Intelligent Systems 
Research Institute (CSISRI).” 
 
 
3.4 Faculty Development for 2010-2013 
Our strategy for hiring new faculty is justified by our undergraduate enrollment 
numbers (Cognitive Science is the 4th most popular major in SSHA), but those 
teaching needs are not the primary motivation for our planned hires.  Our 
strategy for hiring new faculty is primarily motivated by an identification of our 
strengths and boosting them to secure our top ten status in cognitive science 
programs worldwide. Table 1 outlines our optimal strategy for growth of the CIS 
faculty unit in ways that will capitalize on these existing strengths, most 
importantly, and will also fill in gaps in our coverage of research and teaching 
areas.  Over the next three years, we wish to increase our core faculty by six 
FTEs. 
 
 


Table 1. Strategic Faculty Searches for the Next Three Years: 
2010-2011: i) Cognitive Science & Technology, ii) Cognitive Neuroscience 
2011-2012: iii) Computational Linguistics, iv) Philosophy of Mind 
2012-2013: v) Visual Perception, vi) Spatial Analysis   
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 These six positions are sought over the course of the next three years 
into 2013, with the first two searches to take place during the 2010-2011 
academic year.  We note at the outset that each of these positions has some 
potential to be a cross-school or cross-area appointment, although ideally each 
search should have some flexibility in this regard.  We intend to include broad 
interests on search committees, including representatives from both SSHA and 
the School of Natural Sciences for the Cognitive Neuroscience search and 
including representatives from both SSHA and the School of Engineering for 
the Cognitive Science & Technology search, for example.  During all of these 
searches, extra measures will be taken to solicit applications from women and 
minorities. 
 
 
 
Cognitive Science and Technology (2010-2011) 
Level: Assistant or Associate 
  
Goal: We intend to hire an applied cognitive scientist to expand our existing 
strength in technological and computational aspects of CIS, facilitate industry 
cooperation, strengthen ties with Virtual Heritage/SSHA and CSE/SoE. Our last 
faculty recruitment effort (search began 2007-8) focused on a Cognitive 
Engineering hire.  The search was nearly successful.  A hiring case for a 
candidate with expertise in both human-computer interaction (HCI) and visual 
perception achieved majority faculty support when the position was “deferred” 
by administration in response to the economic crisis.  Freezing this position has 
crippled our plans to steadily advance our curricula into cognitive science 
applications to technology, and adversely affected our undergraduates.  Many 
students pursue the cognitive science major because they are interested in the 
development and use of technological applications, and more generally, applied 
cognitive science.  For some, expertise in this area is key to employment 
opportunities.  (Comparison point: UC Berkeley Cognitive Science majors often 
obtain jobs in industry, for instance, Google and Yahoo!)  Our students continue 
to ask when COGS 128 (Cognitive Engineering) will finally be offered, and we 
hope to be able to meet their needs soon. 
 
Possible research strengths: Human-computer interaction, cognitive robotics, 
visualization, motor control, attentive user interfaces, virtual environments. 
 
Possible teaching contributions: Cognitive Engineering (UG), Perception and 
Action (UG), Computational Modeling Foundations (Grad), Cognitive Robotics 
(Grad). 
 
Possible research synergies: Matlocks’ human-computer interaction, Maglio’s 
work on service science and virtual environments, Kallmann’s (CIS Affiliate) 
work on artificial intelligence, Newsam’s (CIS Affiliate) work on pattern 
recognition, Noelle’s work on computational neuroscience, Carpin’s (CIS 
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Affiliate) work on robotics and motion path planning, and Kello’s work on 
computational neuroscience and virtual environments.  
 
Estimated start-up: ~$125K 
 
Expected lab space requirements: one 20’X20’ room and one 10’X10’ room 
 
Cognitive Neuroscience (2010-2011) 
Level: Assistant   
 
Goal: We intend to hire a cognitive neuroscientist to fill a gap in our coverage, 
most likely using electrophysiological methods (EEG) to study the neural bases 
of cognition, broadly speaking. EEG methods are inexpensive and feasible 
relative to brain imaging, and hiring a cognitive neuroscientist trained in a 
cognitive science or psychology department would be far cheaper (particularly 
regarding start-up package) than hiring a similar individual trained in biology or 
related departments. Last year, a neuroscience candidate was recruited as a 
target of opportunity (UC Presidential Postdoc) through SoNS. The candidate 
was transferred to SSHA to be hired as part of the CIS faculty, but our offer was 
declined because the start-up package was much smaller than the candidate 
expected. A candidate with a cognitive science background would of course need 
sufficient lab space, but would have start-up expectations more in line with SSHA 
budget constraints. 
 
Possible research strengths: Learning, memory, motor system, attention.  
 
Possible teaching contributions: Potentially easing the teaching burden in the 
campus’s most impacted major, Biology, this FTE could teach Neuroscience 
(UG), Cognitive Neuroscience (UG), and Proseminar in Cognitive Neuroscience 
(Grad). 
 
Possible research synergies: For this position, there is great potential for fruitful 
collaboration with the computational cognitive neuroscience work of Noelle 
(SoE/SSHA), as well as with the neural network and dynamic systems 
modeling work of Kello, Yoshimi, and Spivey (all SSHA).  
 
Estimated start-up: ~$200K 
 
Expected lab space requirements: one 20’X20’ room and one 10’X10’ room 
 
 
Computational Linguistics (2011-2012) 
Level: Assistant   
 
Goal: We intend to hire a cognitive and information scientist with a solid 
background in linguistic theory in addition to training in computational and/or 
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experimental methods. This hire is likely to be relatively inexpensive, and require 
little or no lab space. This position will expand our existing strengths in 
Computation and in Language, and strengthen ties with SoE, perhaps in 
research areas such as automated speech recognition, data mining, and 
cryptography. 
 
Possible research strengths: statistical natural language processing, corpus 
analysis, latent semantic analysis, speech recognition, speech perception, 
natural language understanding. 
 
Possible teaching contributions: COGS 5, Introduction to Language and 
Linguistics; COGS 180, Topics in Cognitive Science; Computational Modeling 
Foundations (Grad), and will develop new undergraduate and graduate courses, 
including Introduction to Computational Linguistics. 
 
Possible research synergies: Matlock’s research in cognitive linguistics, Kello’s 
work on speech and reading models, Spivey’s research on sentence 
processing, Newsam’s (CIS Affiliate) research on data mining, Carreira-
Perpiñán’s (CIS Affiliate) work on speech processing, and Yoshimi’s research 
on philosophy of mind. 
 
Estimated start-up: ~$80K 
 
Expected lab space requirements: one 10’X10’ room 
 
 
 
Philosophy of Mind (2011-2012) 
Level: Assistant.   
 
Goal: We intend to hire a philosopher who will fill a gap in our coverage of the 
cognitive and information sciences, where we currently have only two faculty with 
relevant expertise.  Recently, a great many philosophers of mind have begun 
synthesizing experimental findings from cognitive science and neuroscience, and 
applied results from robotics and artificial intelligence, to formulate and support 
their logical arguments for various theories of how the mind works.  By hiring in 
the area of Philosophy of Mind, we simultaneously smooth out potholes in CIS’s 
ability to teach enough courses in this important area and lay the groundwork for 
what will eventually become a full-fledged Philosophy program of its own at UC 
Merced in the future.  This hire would be comparatively inexpensive, and would 
require little or no lab space.  
 
Possible research strengths: agency, moral psychology, mental causation, 
metaphysics of mind, bioethics, perception, personal identity, animal cognition, 
concepts, embodied cognition. 
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Possible teaching contributions: Introduction to Philosophy (UG), Introduction to 
Logic (UG), Philosophy of Mind (UG), and perhaps develop new courses such 
moral psychology, bioethics, free will and agency, metaphysics of mind, or 
animal cognition (UG or Grad). 
 
Possible research synergies: Yoshimi’s research on consciousness and 
dynamical systems, Vanderschraaf’s research on moral and political 
philosophy, Noelle’s research on cognitive control, and Spivey’s research on 
unconscious perception. 
 
Estimated start-up: ~$50K 
 
Expected lab space requirements: none 
 
 
Visual Perception (2012-2013) 
Level: Assistant or Associate   
 
Goal: We intend to hire a vision scientist who will expand our existing strength in 
Perception & Action, and may strengthen ties to both the School of Natural 
Sciences (potentially assisting with the teaching burden of the impacted Biology 
major), and the School of Engineering, with potential connections to computer 
vision research. 
 
Possible research strengths: visual perception, visuomotor coordination, visual 
neuroscience, computer vision 
 
Possible teaching contributions: COGS 140/PSY 161 Perception (UG), COGS 
141/PSYCH 162 Visual Perception (UG), and perhaps develop new graduate 
courses such as Visual Neuroscience (Grad), and/or Computational Approaches 
to Human Visual Perception (Grad). 
 
Possible research synergies: Noelle’s research in computational cognitive 
neuroscience, Spivey’s research in eye movements and visual cognition, 
Matlock’s work in spatial language, Newsam’s and Yang’s (CIS Affiliates) work 
in computer vision, and Kallman’s (CIS Affiliate) work in motion path planning. 
 
Estimated start-up: ~$100K 
 
Expected lab space requirements: two 10’X10’ rooms (possibly shared with 
pre-existing) 
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Spatial Analysis (2012-2013) 
Level: Assistant  
 
Goal: We intend to hire a spatial analysis scientist who will fill a gap in our 
coverage of cognitive and information sciences, providing connective bonds 
between our own faculty with expertise in areas such complex systems, ecology, 
neural networks, and statistics, and may strengthen ties to other areas in SSHA 
and SoE, such as virtual heritage, geographic information systems, cluster 
analysis, and geocomputation. 
 
Possible research strengths: computational geography, complex systems, spatial 
statistics, ecology, archaeology 
 
Possible teaching contributions: This hire could develop new courses such as 
Geographic Information Systems (UG), Introduction to Complex Systems (UG), 
Complex Systems Analysis (Grad), and Computational Modeling Foundations 
(Grad). 
 
Possible research synergies: Westerling’s research on ecological systems 
analysis, Chen’s research on economic systems analysis, Vanderschraaf’s 
work on evolution of conventions, Guo’s (CIS Affiliate) work on 
geocomputation, as well as Forte’s (CIS Affiliate) and Aldenderfer’s (SSHA 
Dean) work related to geographic information systems. 
 
Estimated start-up: ~$80K 
 
Expected lab space requirements: one 10’X 10’ room (possibly shared with pre-
existing) 
 
 
3.5 Finances 
The Cognitive and Information Sciences faculty have an outstanding record of 
extramural funding, as summarized in section 2.2.  Continuing to aggressively 
seek grants from NSF, NIH, DARPA, NASA, NOAA and other agencies will help 
us to provide excellent training to students in our labs and sustain our ability to 
conduct world-class research in the years to come.  The following trends also 
ensure that our Cognitive and Information Sciences faculty unit will thrive: 
 


• Enrollments in COGS courses are high at UC Merced (Section 3.2). 
• Nearly 200 new Cognitive Science related undergraduate programs or 


departments have been established at universities in the past 20 years, 
including 106 departments and programs in the U.S. alone (e.g., UCSD, 
MIT, Johns Hopkins, Indiana University, University of Rochester).  Thus, this 
interdisciplinary topic has significantly more visibility and recognition than it 
used to.  
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• At the same time, the small number of actual PhD programs related to 
Cognitive Science make it quite achievable for us to secure a top ten 
position among them. 


• Cognitive Science majors are rapidly increasing at other UC campuses 
(e.g., there are currently over 400 majors at UCSD). 


• More and more cognitive scientists are needed in the work force in the 21st 
Century, especially those with additional strengths in computer science and 
engineering, management, or neurobiology. 


 
Based on the growing popularity of cognitive science as well as hiring trends, we 
anticipate as many as 240 Cognitive Science majors at UC Merced by 2013. This 
could mean as many as 100 students in the Cognitive Engineering track (BS), 70 
students in the Neuroscience track (BS), and 70 students in the Cognitive Science 
BA in general.  (See Section 3.2 for planned emphases.)  And it will also mean 
new courses and larger enrollments in the courses we already have. 
 To cover the courses needed by undergraduate Cognitive Science students 
and graduate CIS students, and to continue to provide service courses to other 
groups on the campus, including the impacted Biology major, we will need by 2013 
a total of 14 Cognitive and Information Sciences faculty, counting our current 8 
non-emeritus non-adjunct faculty plus the 6 requested hires. 
 In addition to administrative funding for faculty lines, we will continue to 
vigorously pursue extramural funding. Extramural funding will enable the Cognitive 
and Information Sciences faculty unit to develop innovative, interdisciplinary 
projects with colleagues in SSHA, such as Virtual Heritage and Geographic 
Information Systems, as well as with colleagues in Engineering and Natural 
Sciences.  Several cross-school funded collaborations have already been 
established. For instance, Marcelo Kallmann has set up a motion capture 
laboratory with Teenie Matlock, Shawn Newsam, Stefano Carpin, and other 
faculty.  The lab is useful to several other cognitive scientists and engineers at UC 
Merced, including Michael Spivey and David Noelle, as well as researchers who 
study virtual heritage and second life, including Maurizio Forte. As another 
example, Stefano Carpin, Marcelo Kallmann, Teenie Matlock, Shawn Newsam, 
and David Noelle were recently granted an NSF MRI award to purchase two 
humanoid robots, and related equipment, in order to study embodied models of 
human cognition and techniques for human-robot interaction (HRI).  Extramural 
funding will also help support graduate students so they are not permanent 
teaching assistants.  And it will help provide undergraduate students with research 
opportunities they need to succeed after graduation.  The enhancement of 
undergraduate training resulting from this research support will in turn increase 
enrollment of Cognitive Science majors.  Finally, the formation of a Cognitive 
Science and Intelligent Systems Research Institute (CSISRI), as recommended in 
the campus’s 2009 Vision Statement, can be the synergizing conduit for an even 
greater number of extramural funding proposals, graduate training grants, and 
center grants -- especially if some very small portion of the indirect costs from 
those grants is allowed to come back and support the Institute itself, so that it can 
quickly become self-sufficient. 
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I. Overview of group 
 
Humanities and World Cultures consists of three majors (Anthropology, History, 
Literatures and Cultures), three stand-alone minors (Arts, Writing, Spanish),  one 
cross-disciplinary minor (American Studies) and four programs (Foreign 
Languages, Global Arts Studies, Media Arts Program, World Heritage, Writing).   
It encompasses a variety of academic programs with a focus on the nature of 
human cultures and societies, the varieties of human cultural expression, as well 
as practice in the arts.  The distinctive experience of students in these fields is 
that they learn to read and critically analyze societies and cultures in relation to 
both general norms and patterns and particular sets of values and circumstances 
-- cultural specificity which mitigates against reductive approaches to social 
phenomena.  Furthermore, this critical engagement fosters empathy and 
understanding of other cultures vital in a global society. 
 
 We share common intellectual concerns which are addressed through a 
range of questions and methods.   These common questions involve the 
creation, preservation and understanding of our cultural heritage; studies of 
societies and cultures past and present; questions of justice, aesthetics, and 
ethics; religious or spiritual practices and beliefs.  We share common concerns 
with the construction and production of human culture – whether in the arts, 
political and social institutions – and processes of social and cultural change.  
The study of humanities and world cultures provides both tools for students to 
express their understanding of the world and critical and analytical perspectives 
within which those practices can be located.   
 
Most of our faculty are members of the Graduate Group in World Cultures; we 
also have faculty members participating in the Social and Cognitive Sciences 
Graduate Group, the Sierra Nevada Research Institute;  WCH faculty are 
involved with planning for cross-school programs in Environmental Science and 
in Spatial Analysis,  and  for a planned Spatial Analysis and Research Center.  
Within the UC system, faculty have been involved with UC Humanities Research 
Institute, the UC Institute for Research in the Arts, the Pacific Rim Research 
Group and UC-MEXUS. 
 
Humanities & World Cultures courses enrolled a total of 6138 students in 2009-
10; through the Writing Program in particular, we provide vital support for 
General Education, although all the fields in the program teach many students 
from other fields.  At the same time, we offer advanced training in key fields of 
human endeavor, that provide skills in imaginative and empathetic inquiry and 
critical analysis to prepare students for the world of the 21st century. 
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II. Snapshot 
 
 Senate 


Faculty 
Majors 
Spring 
10 


Minors 
Spring 
10 


Total Enroll 
2009-10 


Anthropology 4 18 11 433 


American 
Studies 


  1  


Arts (MAP) 1  47 789 
GASP 2   228 
History 5 72 31 546 
Literature 5 70 10 391 
Spanish 1  80 273* 
World 
Heritage 


1   64 


Writing 1  67 272** 
TOTAL (incl. 
all language 
and writing 


 
20 


 
160 


 
247 


 
6138 


*  Spanish courses included are only SPAN3, 4, 10, 11, 103, 105, 106, 141, 142, 
180 
 **   Writing courses included are only WRI 25, 30, 100, 125,130, 131, 150 
 
Senate Faculty  
Virginia Adan-Lifante 
Susan D Amussen 
Gregg Camfield 
Robin DeLugan 
Kevin Fellezs 
Maurizio Forte 
Jan Goggans 
Gregg Herken 
Kathleen Hull 
Ignacio Lopez-Calvo 
Sean Malloy 
Manuel Martin-Rodriguez 
Ruth Mostern 
Holley Moyes 
Robert Ochsner 
Sholeh Quinn 
Dunya Ramicova 
Linda-Anne Rebhun 
Cristian Ricci 
ShiPu Wang 
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III. Introduction 
 
 Mission and Vision 
 
The University of California has a three-fold mission of teaching, research, and 
service.  The mission of Humanities and World Cultures is to develop innovative 
undergraduate programs which provide training in the intellectual skills of 
particular fields, while emphasizing the connections among them.  Humanities 
and World Cultures locates the study of human societies and cultures in time and 
space, using methods ranging from textual, visual and musical analysis, archival 
and archaeological research, and participant observation; it teaches the practice 
of the arts – music, film, visual arts, and writing  – in relation to their history; 
language instruction provides students with important skills for interacting in a 
global context.    
 
Goals 
Our goal is to provide a model of intellectual excellence that values particular 
disciplinary traditions and artistic practices while exploring the ways those 
traditions interact and can fruitfully engage each other. Specifically we hope to: 


• Nurture junior scholars as they become intellectual leaders in their fields 
• Continue to recruit excellent scholars at the junior and senior level 
• Contribute to a model of interdisciplinary inquiry among undergraduates, 


graduate students and faculty. 
 
Opportunities & Challenges 
 
 A combination of established senior scholars and outstanding junior 
faculty with broad collaborative interests provides us with the opportunity to 
develop an innovative, intellectually rigorous set of undergraduate and graduate 
programs, while stimulating new areas of research for all faculty. 
 At the same time, both the graduate program in World Cultures (currently 
developing a full program tentatively called “Cultures and Society”) and all the 
undergraduate programs in HWC have created imaginative curricula with 
marginal resources.  If the University has been under-resourced, and SSHA 
relatively under-resourced in comparison with the rest of the University, HWC 
has been under-resourced within SSHA.  Four of our programs have only one 
ladder faculty; one has only two.  Of our approved majors, Literatures and 
Cultures is hindered in any attempts to expand to its original vision, as is History, 
and Anthropology is unable to meet its basic needs.  None are adequately able 
to provide enough course offerings that students may graduate within their major. 
This is neither intellectually nor practically sustainable. Most faculty teach a 
range of courses more common in regional universities than in our peer 
institutions, and many teach overloads or, via independent study groups, the 
equivalent of an overload class, to ensure students will have enough units to 
graduate in their major. As the number of students on our campus approaches 
5000, it will no longer be tenable to have key disciplines of the research 







 48 


university operating with such marginal resources.  Our undergraduate majors do 
not have an adequate range of electives, and in many areas, there are no ladder 
rank faculty available to teach required introductory courses when a faculty 
member goes on leave; in History and Anthropology, we have no one with 
expertise in the area of a required course.  In the absence of stable funding for 
lecturers, we need a critical mass of ladder faculty in each of our programs in 
order to support recognizable, sustainable, as well as intellectually defensible 
and compelling programs of study and research.  In addition, too many faculty 
are without colleagues in adjacent fields (conceptual, temporal or geographical, 
not just disciplinary), which hampers the development of our graduate program. 
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IV  Three year growth plan – overview 
 
 Over the next three years, we see the programs within HWC growing by 
slightly more than the overall growth in campus enrollment.   This estimate takes 
into account the expected shift in majors to SSHA from the sciences and 
engineering. If SSHA enrolls 55% of student majors in three years as is currently 
anticipated, we expect to enroll  c. 25% of SSHA majors, or about 600 majors.  
 
Three-year Projections Based on Major Enrollment for SSHA during AY2007-08 
and AY2008-09 


 
SSHA % UG 


Enrollment Remains 
Constant 


SSHA % UG Enrollment 
Increases to 55% Major 


Enrollment 
Frequency 


 


Major Enrollment as 
% of UG Enrollment 


 


Mean % of 
UG 
Enrollment 


Projected 
Major 
Enrollment 


Mean % of 
UG 
Enrollment 


Projected 
Major 
Enrollment 


Major 
Fall 


2008 
Fall 


2009 Fall 2008 
Fall 


2009 Fall 2012 Fall 2012 Fall 2012 Fall 2012 
ANTH 4 18 0.1591723 0.5625 1.8† 92 2.85 145 
ENGLISH/CW  46   2.3‡ 117 3.87 197 
HIST 64 75 2.5467569 2.34375 2.45 125 3.87 197 
LITC 51 73 2.0294469 2.28125 2.16    
MAP     0.65* 32 1.03 52 
SPANISH  21     1.5# 77 2.75 140 
SSHA 
Enrollment  1051    1675  2805 
TOTAL UCM 
UG Enrollment 2513 3200      5100  5100 


† Based on projections included in Table A2  
‡ Assumes that English has a slightly higher proportion of SSHA majors than 
LITC does at present – 7% rather than 6.5 – on it’s way to being c. 10% of SSHA 
majors, or 5% of UG majors 
* Projection based on assumption that half of current ARTS minors (i.e., 20 of 41 
students; 0.65% of current UG population) would declare major if available 
# Projection on Spanish majors is a combination of the Spanish track in LITC, 
and half the current Spanish minors become Spanish majors – i.e. .7% 
 
 The next three years will also see the following developments:  


• the establishment of a new major in English and Creative Writing, and  
one in Spanish Language and Literature; each of these new majors draws 
on the resources of an existing major (Literatures and Cultures) and  
existing minors (Writing and Spanish); 


• the development of the ARTS minor into a major in Multi-disciplinary Arts  
• the establishment of a minor in Global Arts Studies 
• the establishment of a minor in World Heritage 
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• the establishment of a minor in Japanese 
• Implementation of the SSHA foreign language requirement 


 
 To support our growth plan, we are asking for the following: 


• Release of two positions authorized in 2008-9 for which searches 
were frozen 


• Fourteen new FTEs 
• replacement for a retiring faculty member Gregg Herken; this 


position is included as a search, but is not a new FTE. 
• 4  new lecturers for the writing program will be required, and the 


conversion of 15 Unit 18 lecturers to LPSOE. (This assumes that 
responsibility for CORE 1 and CORE 100 are shifted to College 
One.) 


• 5 full time lecturers in Foreign Languages 
• Continuing funding for lecturers and Visiting Artist positions within 


MAP 
• conversion of the FTEs for our existing President’s post-doctoral 


fellows (DeLugan, Fellezs), per the Provost’s written commitment 
 


While we recognize that these requests are higher than stated allocations allow, 
this a conservative, if optimistic, list: as individual program plans make clear, our 
needs are greater than what we have listed here, particularly if the University 
wishes to shift enrollments toward SSHA.  Furthermore, since the last two years 
have seen no appointments in our area, we have front-loaded our request into 
the first year of the plan period.     
 
The list that follows is ranked for the first year, but not the years following.  (The 
first position is listed to indicate an area of development, but not considered part 
of the ranking as it replaces an existing FTE.)  The ranking was established as 
an unhappy consensus of the group: all positions represent critical needs in a 
desperately understaffed set of programs.  We gave first priority to ensuring that 
no program had only one faculty; then to the position in Biological Anthropology, 
a required area for the Anthropology major, that was approved in 2008-9 and 
then frozen.  The rest of the positions are in a rough rotation, recognizing when 
positions were last filled.    The ladder rank positions are as follows, with our 
preferred year of hiring: 
 
Year Program Description of Position Rank Status 
2010-
11 


History US Ethnic:  Chicano Junior Replace 
existing FTE 


 MAP Music Senior New 
 World 


Heritage 
Architecture/Conservation Senior New 


 Anthropology Biological Anthropology Junior Approved 
2008 


 Literature English Renaissance Junior New 
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(English) 
 Literature 


(Spanish) 
Spanish Linguistics Junior New 


 History Colonial America Senior New 
 GASP Music: Asia/Transnational Open Instead of AH 


appt 
approved 
2008 


 MAP Architecture/Sustainability Senior New 
2011-
12 


History Modern Latin America Junior New 


 Literature 
(Eng/Creative 
Writing) 


Romantic/Victorian Literature Senior New 


 GASP Art History: pre 20th C 
transnational 


Open New 


 World 
Heritage 


Museums and Cultural 
Resource Management 


Open  


2012-
13 


History US West/Environmental Rank 
open 


New 


 Literature 
(Eng/CW) 


Post-colonial literature/English Open New 


 Literature 
(Spanish) 


Spanish Golden Age Open New 


 Anthropology Socio-cultural Anthropology Senior  
 
In addition to these ladder faculty, we propose to convert 15 unit 18 lecturers 
over the three-year period to LPSOEs in English/Writing (6 in 2011, 4 in 2012, 5 
in 2013), and to add 5 full time lecturers in Foreign Languages (1 in Chinese, 1 in 
Japanese, 1 in French, and 2 in Spanish); we need to retain existing lecturers in 
MAP as well as the Visiting Artist position. 
 
In 2013-15, we envision ourselves growing by another 20-25 ladder faculty 
members.   GASP would reach a sustainable size to become a major.  In addition 
to the organic growth of existing programs, we propose to expand our programs 
to include additional areas of study that will be important in our maturing 
university: 


• hire at least two ladder rank faculty members in Literature and Cultures, 
with a specialization in comparative literature, one in Japanese/Chinese 
and one in French or Arabic 


• hire a scholar of religious studies, preferably Islamic World.  Depending on 
the research focus of that person, they would initially be part of either 
Literature & World Cultures, Anthropology, or History.   
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We also envision creating an interdisciplinary honors major in Humanities & 
World Cultures, which will draw on existing majors, but provide opportunities for 
interdisciplinary senior seminars. 
 
Our long term expectation is that from 2015-20, existing programs will continue to 
grow, and we will add to our existing majors a major in Religious Studies. 
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V.  Resource Requirements over three years 
A.  Faculty 
The positions we are requesting over the next three years are listed here; a 
full description of the positions in the context of particular programs and 
their strategic plans is available below, in section VIII. 
 
2010-11: 
Information only – replacement FTE: History: Comparative Race and Ethnicity 
in the US(19th-20th century):  History of Comparative Race and Ethnicity has 
been one of the fastest growing and most intellectually stimulating fields in the 
history profession over the last three decades, employing innovative and 
interdisciplinary methodologies to interrogate issues of identity, migration, 
language, and power in the United States and its contested borderlands.  
Hiring in this field would enrich the intellectual diversity of the history faculty 
and allow us to meet the considerable student demand for classes in this 
area.  In particular we seek a scholar of comparative race and ethnicity whose 
specialties include Chicano/Latino History.  The History faculty have received 
formal and numerous informal communications from current and prospective 
students expressing grave concern over the lack of curriculum in 
Chicano/Latino History. In light of our student body demographics and UCM’s 
status as a Hispanic Serving Institution, it is vital that we address this crucial 
need immediately.  We anticipate that this hire will also build further 
connections among the disciplines and support the Hispanic Studies cluster in 
the graduate group as well as the World Cultures graduate group in general. 
 
1. MAP Music  
We need a music specialist with a  broad spectrum of experience, and an 
interdisciplinary vision for the music curriculum to enhance the musicology 
curriculum offered by GASP. Music can potentially connect to many other 
areas of endeavor at UC Merced. As a twenty first century research 
university, UC Merced needs to develop a non-traditional approach to 
teaching music. Instead of focusing on traditional instruments, the projected 
music curriculum will concentrate on digital music technology and on 
exploring interdisciplinary connections while still offering strong foundation in 
traditional instruments and voice courses for those students who wish to 
continue their music education while at UCM.  
 
2. World Heritage:  Conservation architect  
The conservation and restoration of monuments must have recourse to all the 
sciences and techniques which can contribute to the study and safeguarding 
of the architectural heritage. The International principles guiding the 
preservation and restoration of ancient buildings need specific 
interdisciplinary expertise in conservation and architecture. In this profile it is 
required a relevant international experience in preservation, documentation 
and conservation projects of built heritage with a particular focus on cultural 
landscapes, archaeological sites, rural and urban contexts. The candidate 
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should have also an interdisciplinary knowledge of specific technologies 
applied to this field (photogrammetry, architectural relief, CAD, 3D modeling) 
in relation with preservation and conservation aspects. 
 
3.   Anthropology: Biological Anthropologist (Assistant Professor):  The 
frozen search is for a junior biological anthropologist, who will bring a 
specialization in human biology and be poised to articulate with the initial 
cross-field teaching and research areas identified for the Anthropology 
program in Section VII.A below.  Given the many needs of UCM to which a 
position in biological anthropology might contribute, the search was broadly 
defined to encompass research interests and methodological expertise in 
demography, health, diet, adaptation, or biocultural approaches to either 
contemporary or past human populations.  In addition to providing critical 
mass for sustaining the major (i.e., avoiding risk that required classes may not 
be offered in a timely manner), instruction of several courses that serve as 
electives in the Human Biology track of the Biology major, and important 
leadership for developing the biological anthropology curriculum and teaching 
laboratory, this faculty member will engage with graduate groups in the social 
sciences, humanities, and possibly biological sciences as well as other 
campus initiatives including the proposed medical school. Research and 
teaching in biological anthropology may address issues of human 
physiological, morphological, and genetic adaptability, including race.  Office 
and laboratory space in SSM is already allocated for this position, and 
necessary start-up funds will vary depending upon the expertise of the 
preferred candidate.  We anticipate, however, that start-up funds to cover 
initial laboratory and/or field costs will be less than $100,000. 
 
4.  Literature and Cultures/English and Creative Writing: Early Modern 
British Literature.  Since the beginning of serious study of literatures in 
modern (as opposed to classical) languages at the end of the 18th century, 
Shakespeare’s works have been the most important and most studied in the 
corpus of English literature. That importance has not diminished, though 
Shakespeare’s oeuvre is now usually studied in a wide range of contexts, 
including that of the early modern period, which was a major transitional 
period in Western history as well as an important period in the consolidation 
of the English language as we know it.  No program in English can be without 
a scholar of the period.  Moreover, such a scholar would support both the 
graduate group and would provide synergies with Professor Amussen in 
History, thus increasing the attractiveness of the graduate program; it could 
also lead to collaboration with the performing arts.  In 2005, UCM agreed on 
search for British literature hire, which ultimately failed.  Thus, it is clear that 
even the earliest vision of UCM’s literature program would include British 
literature, and anecdotal feedback from students supports that need.   
 







 55 


5.  Literature and Cultures/Spanish: Spanish-language Linguist. Linguistics 
is key to the development of any top tier department of Hispanic Studies. In 
Dartmouth, 2 faculty members out of 16 teach linguistics.  
6. History:  Colonial America and Atlantic World (17th-18th century): Colonial 
history has been energized in recent years through its attention to Atlantic 
dimensions of the field, to the role of Indigenous peoples in the Americas, and 
the relationship of Spanish, French, and English colonial empires across the 
Americas.  We propose a senior hire in Colonial and Atlantic world history.  
This position would provide an anchor for the first half of the US history 
survey course; connect to the scholarship of Amussen on Britain and the 
Atlantic world; a senior hire will provide visibility for our program.  This 
position would also be key in recruiting graduate students and building the 
graduate program. 


 
7.  GASP: Music studies (open rank): In order to fulfill a GASP minor, we 
request a music FTE in 2011-12. We seek a music scholar who specializes in 
a musical tradition of Asia who frames it within a transnational context. Priority 
will be given to scholars whose work focuses on issues of race, gender and/or 
sexuality. 
We seek an Asian specialist for two significant reasons. First, given the 
student population at UCM, where the largest group self-identify as 
Asian/Pacific Islander (outnumbering Hispanics and Whites) but whose 
interests in terms of curriculum have gone largely unheard, the need for 
classes that address those interests is clear.4 Second, since current GASP 
faculty specialize in Asian American cultural production, a specialist in Asian 
cultural production would complement and strengthen the transnational scope 
of the program in a compatible way. 
 
8. MAP: Sustainable Architecture  
Architecture has the potential to broaden the interdisciplinary collaboration 
with the School of Engineering as well as support one of the stated research 
themes of the university. Additionally, only two of the ten UC campuses offer 
undergraduate or graduate degrees in architecture: UC Berkeley and UC Los 
Angeles. This makes the offering of an architecture concentration/minor within 
MAP attractive since it has a promise of drawing more students to UCM. 
Curriculum in sustainable architecture adequate to give UC Merced BA 
degree holder opportunity to seek admission to a graduate Architecture 
Program will be possible with the hire of one specialist. MAP visual arts 
curriculum already offers or is in process of developing lower division courses 
foundational for the upper division architecture curriculum. With the addition 
of two history of architecture survey courses that can be taught by a lecturer, 
the curriculum will be viable.  
 


                                                             
4 According to the Campus Enrollment by Ethnicity table drawn from the Institutional Planning and 
Analysis (IPA) Enrollment Table, in Fall 2009, Asian/Pacific Islanders numbered 1,050, while the next two 
largest groups - Hispanics and Whites – numbered 1,028 and 699 respectively. 
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2011-12 
GASP Art history (open rank): due to an unsuccessful search in 2007 and a 
suspended position in 2008, we request to be given 1 art history FTE in 2012-
13. The priority will be to hire an art historian who pursues comparative and 
innovative research that deals with issues of globalization and postcolonialism 
in the pre-20th century period. Preference will be given to a scholar with a 
solid foundation in early modern European art traditions, and an additional 
specialization in gender studies. 
 
History:  Mexican/Latin American History (18th-20th century).  This position 
fills two gaps in the geographical and temporal range of the world history 
group.   We currently have three faculty with expertise on the vast Eurasian 
land mass, but none who study the Americas outside of the United States. 
Given both our geographical location and our student population, research on 
Mexican/Latin American history is extremely important, and has been the 
subject of substantial student demand.   This position is also synergistic with 
our planned Comparative Race and Ethnicity hire.  Furthermore, all current 
world history faculty work before the eighteenth century, so it is also important 
to engage more modern periods.  This will enhance our ability to teach the 
required world history survey sequence.  Mexican/Latin American history also 
provides an important scholarly link to other humanities and social science 
faculty in SSHA, and supports the Hispanic Studies cluster as well as the 
World Cultures graduate group as a whole. 
 
English/Creative Writing: Romantic/Victorian British Literature (senior).  In 
this period, a number of artists and critics successfully defined imaginative 
literature as a primary medium of cultural discourse, moved literature out of 
elite circles into a much broader milieu, and validated the prophetic strain in 
literature as the most important.  Not only are the literary forms and functions 
of this period enduringly popular, the very shape of literary study, as we know 
it, was created in this period.  No program in English can be without a scholar 
of this period, either.  Even the smallest of our comparison schools (Brandeis) 
has three faculty whose scholarship is mostly or substantially in this area; the 
most innovative (Dartmouth) also has three.  
 
World Heritage: Museums and Cultural Resource Management, Assistant 
Professor Cultural Resources Management (CRM) regards theory and 
practice of managing cultural resources (natural and cultural heritage, 
tangible and intangible heritage). National and international experience in 
museum studies, cultural resource management, research and teaching on 
heritage management with an emphasis on musealization aspects, 
communication, knowledge and expertise in new media and digital 
technologies, web museums, virtual museums. This profile should be able to 
train new generations of managers in charge of natural and historical parks, 
galleries, museums, international organization and/or other NGOs involved in 
heritage assessment, interpretation, and management. 
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2012-13 
Anthropology: Socio-cultural Anthropologist (Associate or Full Professor):  a 
third socio-cultural anthropologist will contribute to each of our four focal 
research areas, with research and teaching interests that complement those 
of our existing faculty in socio-cultural anthropology.  Similar to our position in 
biological anthropology, the search for this position may be broadly defined 
(or subsequently tailored, in consultation with colleagues across campus 
based on converging needs), since such a colleague might articulate with 
various graduate groups or ORUs established on campus by that time.  For 
example, this position might bring expertise in the following general research 
areas: global environmental justice and policy with obvious cross-campus 
links to the School of Natural Sciences and SNRI; subjectivity and subject 
formation, which could build links across SSHA in particular with psychology, 
the humanities, and the arts; or globalization studies, which has the potential 
to forge cross-school and cross-campus research collaborations.   A ladder-
rank faculty member is required, as only a tenure-track faculty member can 
contribute to the development of interdisciplinary graduate groups and ORUs 
on campus.  The addition of this socio-cultural anthropologist will also 
facilitate flexibility in teaching rotations for anthropology faculty, as a whole, 
thus permitting more regular instruction of anthropology courses incorporated 
in the World Cultures graduate program, the American Studies minor, and 
new World Heritage program, while also facilitating faculty sabbaticals for the 
anthropology faculty, as a whole.  This position will require office space in 
SSM and modest start-up funds; no laboratory space is required. 
History:  US West/Environmental (19th-20th century). Environmental history is 
a vibrant and rapidly growing sub-field.  Hiring in this area will deepen ties 
between the History program and the rest of the campus and offer the 
possibility of collaboration and significant grant funding.  A Western 
Environmental historian may work on questions such as historical water 
rights, resource extraction, erosion, or climate change:  all topics of immense 
contemporary urgency that benefit from a historical perspective.  This position 
offers synergies with current faculty in Literature, Archaeology, Engineering, 
and Earth Systems Science, and would support the World Cultures graduate 
group as well as the History major. 
English/Creative Writing: Colonial and Post-Colonial Literature in English.  
This is one of the most important emerging sub-fields in English literary 
studies, responding to the more rapid flow of ideas and people globally, 
exemplified by the outpouring of important literature from around what once 
was the British Empire.  The focus could be wide or could concentrate on one 
of several areas, eg. Literature of Indian subcontinent, Australasia, Non-U.S. 
North America, Africa, all of which have rich traditions and active practitioners 
in English.  Could also look at diasporas, connecting well to grad group.   


 Spanish:  Golden Age (or trans-Atlantic Golden Age/Colonial). It is 
quintessential in any Hispanic Studies department because it represents the 
foundation of modern Hispanic literature in its three main genres: narrative, 
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theater and poetry. It represents the flourishing in arts and literature in Spain, 
coinciding with the political rise and decline of the Habsburgs dynasty. In 
Dartmouth, 3 out of the 9 faculty members in Iberian Studies teach Golden 
Age (including Portuguese, Race and Gender Studies), and one out of 7 
faculty members in Latin American literature teaches Colonial literature.    


B. Space and Facilities 
 
In Literature and Cultures, History, Writing, and GASP, the only space needs 
are offices for new faculty.  Anthropology, Foreign Languages, Media Arts, 
and World Heritage all have specific space needs for teaching and/or 
research.  In three years we will need research lab space for 2 biological 
anthropologists, 2 archaeological anthropologists, and 2 world heritage 
scholars; we will need teaching lab space for the arts (3 rooms), anthropology 
(2 classrooms), Foreign Languages and world heritage.   Some of this space 
has been allocated in the new SSM building. 
  
Anthropology:  
The Anthropology program needs sufficient “damp” and “wet” laboratory 
space for both research and teaching for some faculty.  The lack of sufficient 
research laboratory space may hamper attracting and retaining top faculty, 
while the lack of sufficient teaching laboratory space will undermine 
maintenance of the Anthropology major and minor.  Pending completion of 
SSM, our short-term strategy in AY 2007-08 turned to securing research 
laboratory space at Castle for both current and anticipated faculty in biological 
and archaeological anthropology.  Anthropology research laboratory space 
planned for SSM—perhaps augmented by the current biological anthropology 
laboratory at Castle or core facilities elsewhere on campus—is sufficient for 
current and anticipated faculty in these two sub-fields.  This may not be true 
for future colleagues, however, particularly if we hire faculty whose research 
includes analysis of phytoliths, pollen, or genetic material.  The inability to 
reconfigure SSM anthropology laboratories to permit the addition of fume 
hoods (due to building specifications, including the lack of back-up power) 
necessary for such research means that additional research laboratory space 
must be identified in SEI and/or SEII.  Thus, anthropology faculty must be 
included in planning for SEII or these needs must be anticipated as space in 
SEI is reallocated with the completion of SEII.  
 
Anthropology also needs a commitment from the Provost's office regarding 
dedicated teaching laboratory space for undergraduate education in both 
archaeological and biological anthropology.  Dedicated space is needed 
because substantial instructional collections must be stored on-site; 
institutions or agencies lending these archaeological and osteological 
collections impose strict security requirements for such storage, and off-hour 
access and layout space is required for students working with collections over 
the course of a semester for laboratory classes and/or individual 
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undergraduate research projects. We have identified one room (COB 110) 
that can suffice in the short term, and use of the adjoining room (COB 114) 
would be desirable if that space is relinquished by the Arts program upon 
completion of SSM or at some later date.  In the long-term, anthropology 
faculty will require two dedicated, approximately 1,200 ASF teaching labs—
one for archaeological laboratory classes and discussion sections, and the 
other for biological laboratory classes and lower division discussion sections.   
No Anthropology teaching laboratory space has been designated on campus. 
If COB 114 should become available (i.e., if Arts should request and be 
allocated substitute space that better suits their needs), the Anthropology 
program might use COB 110 (once dedicated to Anthropology Instruction) for 
both archaeological and biological anthropology teaching labs.  If 
Anthropology teaching lab space cannot be dedicated within COB, then it 
must be found in SEI or SEII.  Given the delayed construction schedule for 
the latter building, however, this could severely impact necessary laboratory 
instruction for undergraduate students.  These instructional spaces need to 
be identified before the end of AY 2009-2010 to clearly demonstrate that 
necessary resources are available for the program as part of the WASC 
accreditation process and for instructional improvement grant opportunities 
through NSF to outfit the teaching laboratory space (see below). 
 
Anthropology expects to secure internal or external funding to develop these 
instructional infrastructure to support undergraduate education. This is 
particularly critical given the substantial financial investment required to 
support biological anthropology, in particular.  Resources already acquired to 
support lower division instruction include two locking metal storage cabinets, 
a glass display cabinet and casts of fossil hominids skulls, selected primate 
skulls and skeletons, and a modern human skeleton.  This teaching collection 
was made possible, in part, through a grant received from the CRTE in AY 
2008-2009.  Additional materials required to satisfy needs for upper division 
biological anthropology courses include casts or type collections used to 
assess age, sex, ancestry, pathologies, and other physical characteristics 
from human skeletal remains; basic osteometric equipment and/or hardware 
and software to support digital geometric morphometrics; and possible 
sample preparation equipment such as machinery to make bone thin sections  
or take x-rays.  Costs will depend upon the next faculty hire within this sub-
field, but expenses for the skeletons and models needed for anticipated 
methods courses are estimated at $50,000.  Similarly, upper division 
archaeological laboratory courses require modest laboratory equipment for 
either student workstations (e.g., digital scales, microscopes, calipers, hand 
lenses) or the lab as a whole (e.g., flotation machine, ultrasonic cleaner, 
flatbed scanner, oversize scale), and field equipment is required for an 
archaeological field course or field school (e.g., GPS units, digital cameras, 
compasses, screens, shovels, trowels, tape measures, total station, etc.).   It 
is anticipated that the total cost for both the archaeological laboratory and 
field equipment will not exceed $75,000.  Such courses would also benefit 
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from geological, faunal, and floral type collections, which might be purchased 
or established in conjunction with faculty in Natural Sciences, while 
development of some computer hardware and software (e.g., quantitative and 
qualitative analysis) capabilities for the teaching laboratory would also be 
undertaken.  Such collections might require approximately $25,000 in funding.  
Finally, additional cabinetry and basic laboratory furniture for 16 lab stations 
supporting computational or analytical work is necessary, including lab 
benches, adjustable chairs, electrical connections, and task lighting.  It is 
anticipated that costs for such infrastructure will not exceed $100,000   
Anthropology faculty are pursuing internal and external sources of funding to 
acquire necessary instructional laboratory materials. 
 
Foreign Languages 
The teaching of Foreign languages requires special equipment to allow the 
practicing of speaking and listening.   A dedicated language lab has been 
designated in SSM building, and we expect that to meet our needs for the 
next five years.  
 
Media Arts Program 
Teaching art technique and art practice requires specialized and dedicated 
classrooms due to unique pedagogical needs. Though a variety of courses in 
art technique and practice have been offered at UC Merced since opening its 
doors to students in 2005, specialized classrooms and labs are required in 
order to fully develop art technique and practice courses. For instance, while 
lecturing is part of teaching technique and practice, students primarily learn 
“hands on.” Students draw, sculpt, use digital equipment, and sing in these 
classrooms. A section of the new SSM building (scheduled to open in 2011) 
has been designed to serve the needs of the art technique and practice 
curriculum.  There are classrooms, labs and offices specifically designated for 
teaching of art technique and practice. Two classrooms have been allocated 
for the digital media course needs. Additionally, there are extra large faculty 
offices to accommodate faculty artists working with students in one on one 
independent or directed study format. This specially designed space is more 
than adequate to serve the needs of MAP in its present form as well as for the 
projected B.A. and graduate Program.  
 
World Heritage 
In addition to existing teaching and research lab space, each new faculty 
member will require research lab space.   It may be possible to combine 
World Heritage teaching labs, but that depends to a great extent on the 
research of the people hired. 


 
C.  Library  


New and current faculty in all fields of HWC will need additional library 
resources, which are in some areas sorely inadequate at the present.  These 
include basic teaching resources as well as material necessary for faculty to 
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pursue their research.  In fields such as anthropology and history, many vital 
resources are not yet available electronically; in other cases, UC Merced has 
not subscribed to resources faculty need to do their work.   In particular, fields 
of the humanities tend to use older scholarly resources: unlike fields in which 
only the latest data are relevant and electronic journal articles are the 
disciplinary standard, older monograph literature is often revisited to gain 
additional insights and assess new hypotheses.  Furthermore, important 
reference material which is not available through interlibrary loan must also 
be acquired.  We are aware of potential opportunities to acquire all or part of 
personal libraries of retiring faculty at other California institutions, and we 
hope that the Library will support or initiate these or other efforts to acquire 
classic monograph series, in addition to any other material necessary for 
faculty to do their jobs. 


 
D. Assessment 


Programs in HWC have all chosen to develop qualitative assessment 
procedures.  As the number of students increases, and with it the number of 
papers to be read, we need to provide some support for FAOs.   We propose 
the following scale to acknowledge the work of FAOs: 
Minors, Majors up to 100 students: a summer 1/18 
Majors over 100 students: a summer 1/9 
Program Review: When a program in HWC is undergoing program review, 
the FAO should receive a teaching release. 


 
E.  Staff Support 


-- one staff member to provide support for teaching/administration of group 
(could initially be shared with CRHA) 
-- By 2012, 50% instructional technology staff support to support World 
Heritage, Digital humanities, digital arts as well as potential hybrid course 
delivery ventures. 
-- a 50% instructional technology position in the Writing program (soft money) 
-- by 2013, we will need a 50% coordinator for languages other than Spanish. 


 
VI.  Grants and Outside Funding 
The fields in Humanities and World Cultures typically do not provide extensive 
external funding opportunities.  However, faculty in the group have received 
funding to participate in programs at UCHRI, for travel and research; California 
Partnership for the San Joaquin Valley (through the Great Valley Center), and 
UCM’s Graduate and Research Council to monitor changes in the quality of life 
and social efficacy of two targeted Merced County communities; and the Bureau 
of Land Management to develop source-specific obsidian hydration rates for 
cultural resource management and archaeological research in Lincoln County, 
Nevada.  In addition, anthropology faculty are part of a grant application to the 
NIH in partnership with other faculty on campus.  
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VII. Public Service 
 
HWC faculty have been involved in a wide range of public service activities in the 
Merced area and in the state more generally.  These activities include: 
- participation in CURAJ—Community-University Research and Action for 
Justice, a Central Valley-wide initiative—that networks the members of the UC 
academic community with community-based organizations to address pressing 
Central Valley issues.  
--Professors Camfield and DeLugan are on the Chancellor’s Task Force to 
Promote Community Engaged Scholarship. 
- Professors DeLugan and Hull are also working to strengthen the support 
structure and communication network at UCM for faculty interested in developing 
and collaborating across campus on regional research as well as service-
learning and student internship opportunities. 
-  Professors Cristian Ricci and Robin DeLugan have organized the Human 
Rights film festival 
- History 190 has placed students in internships that serve local arts/historical 
organizations 
- the Chicano/a Literature series has featured artists and writers in community 
settings; 
- Professor Martín-Rodríguez writes a periodical column on literature for La Voz: 
Hispanic Cultures and News from the Central Valley 
- Hull is a regular presenter at the MUHSD Robert Fore Excellence in Science 
retreat for high school science teachers in Wawona; both DeLugan and Hull have 
given presentations at the Challenger Learning Center 
-Wilma McDaniel: the Okie Poet Laureate opened to the public in September of 
2009, a celebration of the life and work of the poet Wilma McDaniel, curated by 
Goggans and her research assistant. 
-  The Center for Research in Humanities and Arts offers programs that are open 
to the community, from the Human Rights Film Festival to lectures and talks by 
our own faculty and visiting faculty. 
- CRHA funded speakers for the California Exhibition Resources Alliance 
photographic exhibit, Hobos to Street People: Artists’ Responses to 
Homelessness from the New Deal to the Present. 
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VIII. Program Strategic Plans 
 
A.  Anthropology 
The Anthropology program at the University of California-Merced (UCM) 
distinguishes itself by focusing research and teaching on a select group of 
common research themes relevant to our local, state, and global communities.  
The undergraduate major emphasizes methodological skill and intellectual rigor 
in addressing specific issues within these themes, and promotes undergraduate 
research  opportunities—including working on faculty research, service-learning, 
and individual research—that deepen learning experiences and attract students 
to our program.  Anthropology faculty currently contribute to two interdisciplinary 
graduate groups, and we are also building our program in anticipation of initiating 
a disciplinary graduate program at some time in the future. 
 
This document presents a plan for growth of the Anthropology program over the 
next five years, including plans for strategic hires in biological anthropology in AY 
2010-11, socio-cultural anthropology in AY 2012-2013, and another in biological 
anthropology in AY 2013-2014 to support undergraduate, interdisciplinary 
graduate, and anticipated disciplinary graduate programs; development of 
dedicated damp teaching laboratory space in COB; continued development of 
appropriate damp and wet research laboratory space on campus in SSM, SE I, 
and/or SE II; and enhancement of library resources for undergraduate instruction.  
In addition, this plan looks ahead to avenues for intra- and inter-disciplinary 
research and partnerships involving Anthropology both within and beyond SSHA.  
  
CHALLENGES  
  
The Anthropology program must address challenges that range from those 
similar to any start-up program at UCM to those unique to this diverse discipline.  
Within the next five years, the Anthropology program must:  
  


• Recruit additional ladder-rank faculty in the three core sub-fields sufficient to 
support the undergraduate Anthropology major and minor requirements, 
interdisciplinary graduate instruction in conjunction with faculty in both 
SSHA and Natural Sciences, and the longer-range goal of a stand-alone 
anthropology graduate program; 


o Currently, the Anthropology program lacks ladder-rank faculty in 
one required area of undergraduate instruction (biological 
anthropology), exposing our undergraduate students to risk that 
required courses may be unavailable.  


o Projected rotations require a total of five ladder-rank faculty for 
minimal coverage of undergraduate and graduate instruction (within 
one interdisciplinary graduate group) yet do not account for periodic 
faculty leave.  A total of seven anthropology FTE are necessary to 
handle both instruction and contingencies for leave, as well as 
manage anticipated administrative responsibilities related to WASC 
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programmatic assessment. 
o Current and requested additional Anthropology faculty FTE and 


projected rotations for the initial five ladder-rank faculty do not take 
into account potential future faculty commitments to dedicated GE 
in courses such as CORE 


• Develop sufficient “damp” and “wet” research laboratory space for faculty 
and affiliated graduate students whose specializations necessitate such 
space; 


o Current "damp" lab allocations in the SSM building will 
accommodate three ladder-rank faculty (one already hired 
beginning AY 2006-2007, one to start AY 2010-2011, and a third to 
be hired in the future) although FTE necessary to sustain the 
Anthropology program in the next five years will require two 
additional labs  


• Acquire dedicated teaching laboratory space for undergraduate education in 
both archaeological and biological anthropology; 


o Current "damp" teaching laboratory space is shared with other 
disciplines for courses that do not require such damp space, 
prohibiting the development of the teaching space to fully meet 
program needs and the application for grant funds to support such 
lab development  


• Invest in instructional infrastructure in socio-cultural, archaeological, and 
especially biological anthropology to support undergraduate education; 


• Improve library resources in ethnographic, archaeological, and biological 
anthropology primary literature and multimedia; and 


• Identify and develop intersections for interdisciplinary partnerships in 
faculty, graduate and undergraduate teaching, and research within and 
beyond SSHA, including cross-campus collaborations as well as 
collaborations with faculty throughout the UC system and/or regional 
institutions of higher education. 


o The breadth of research encompassed within anthropology may 
support a variety of interdisciplinary graduate groups to which 
ladder-rank faculty might contribute, although specific proposals for 
many such programs are still under development.     


  
Building on our current strengths, while also considering long-term needs that 
fulfill our stated mission and initiatives within the UCM community at large, the 
anthropology faculty have identified four initial cross-field teaching and research 
areas for the program:  
  


• indigeneity, race, ethnicity, and the nation-state; 
• transnationalism, migration, and demography; 
• health, nutrition, and the environment; and 
• heritage, tourism, and public culture. 


  
These themes and their potential cross-campus connections are considered 
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more fully below. 
  
Data from the American Anthropological Association, other UC anthropology 
programs, three years of anthropology instruction at UCM, and student response 
to the major and minor allow us to anticipate how the program will grow over the 
next five years and, therefore, justify FTE for additional faculty beyond those 
necessary to minimally serve undergraduate majors and minors, interdisciplinary 
graduate students, undergraduate general education, and the long-term goal of a 
disciplinary graduate program.  We also recognize that as the Anthropology 
program grows, its potential interdisciplinary contribution to UCM will likely 
increase as well, supporting continued growth in four focal research areas or 
beyond.  Therefore, the 5-year period covered by this Strategic Plan will be used 
to continue to fill basic needs for undergraduate instruction; track progress, 
enrollment, and emerging faculty partnerships within and beyond SSHA to 
facilitate future strategic planning; and envision future mid- to long-term goals 
with respect to faculty research contributions, graduate education, and the 
national and international profile of the program within the discipline.     
  
 
Teaching Opportunities and Enrollment  
 
Student response to the major and minor has been positive, since interest in the 
program was initially cultivated by faculty and demonstrated by student inquiries 
during the 2006-07 academic year.  As of September 2009, 18 students are 
enrolled in the Anthropology major and 11 students are enrolled in the 
Anthropology minor.  The major enrollment is approximately 0.5% of the current 
undergraduate student population at UCM.  Moreover, the enrollment in the 
major is exactly on target with program projections for enrollment the 2008-2013 
Anthropology Strategic Plan, which noted "that as many as 18 students will 
declare the Anthropology major within one year of program initiation."  Based on 
comparisons with other UC campuses for which Anthropology majors account for 
approximately 0.5 to nearly 3% of the total undergraduate population, we 
estimate that Anthropology majors at UCM will eventually represent at least 1% 
of the total undergraduate population. .  As indicated in Table A3, enrollment in 
anthropology courses has also grown steadily since 2006—not simply due to the 
increasing number of undergraduate students or the addition of faculty and 
lecturers, but as an increasing percentage of the total undergraduate population.  
We anticipate continued growth in the coming years in both lower and upper 
division courses.   Professors DeLugan, Hull, and Rebhun have all sat on 
graduate students exam, thesis, and/or dissertation committees for World 
Cultures graduate students, some of  whom have either been advanced to 
candidacy or completed their degrees.   
 
Table A.1. Three-year Projections Based on Major Enrollment for SSHA during 
AY2007-08 and AY2008-09 
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Major Enrollment 
Frequency 
  


Major Enrollment as 
% of UG Enrollment 
  


Mean % of 
UG 
Enrollment 


Projected Major Enrollment 
Based on Mean % 
  
  


 Major 
Fall 


2008 
Fall 


2009 Fall 2008 
Fall 


2009   
Fall 
2010 


Fall 
2011 


Fall 
2012 


ANTH 4 18 0.1591723 0.5625 1.5† 34 53 77 
COGS 56 87 2.2284123 2.71875 2.4735811 95 109 126 
ECON 50 50 1.9896538 1.5625 1.7760769 68 78 91 
HIST 64 75 2.5467569 2.34375 2.4452534 94 108 125 
LTCU 51 73 2.0294469 2.28125 2.1553484 83 95 110 
MGMT 177 190 7.0433745 5.9375 6.4904372 250 286 331 
POLI 117 158 4.6557899 4.9375 4.7966449 185 211 245 
PSY 329 372 13.091922 11.625 12.358461 476 544 630 
SOC 0 28 0 0.875         
                  
TOTAL 
UCM UG 
Enrollment 2513 3200       3850 4400 5100 


† ANTH percentage is minimum projection based on comparison with other UC campuses; see 
figures in Tables A.2 for more realistic projections based on UCM enrollment data  


 
Note: This table demonstrates that most majors that have been in existence for four or more 
years have apparently peaked and/or stabilized in terms of their percentage share of 
undergraduates 


 
 


 
 


Table A.2. ANTH Major Projected Enrollment Based on Enrollment for AY 2009-10, 
Augmented by Additional “Home–grown” Majors† 


 


  FR SO JR SR 
Total 
Majors 


Fall 
2009 


7 1 8 2 18 


Fall 
2010 


10 14 18 8 50 


Fall 
2011 


10 17 31 18 76 


Fall 
2012 


10 17 34 31 92 


 
†This projection assumes seven FR (rather than four) will subsequently declare 


ANTH major during their SO year 
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Table A.3. Anthropology Course Enrollment Growth AY 2006-07 to AY 2009-


2010. 
 
 AY 2006-


07 
AY 2007-


08 
AY 2008-09 AY 2009-10 


Total course enrollment 99.00 166.00 271.00 438.00 
Enrollment as percentage 
of the total undergraduate 
population 


8.18% 9.49% 10.69% 13.57% 


Average # 
students/course 


24.75 23.71 27.10 39.82 


Average # 
students/instructor 


49.50 55.33 67.75 108.25 


 
 
 
    
Hiring/FTE priorities are as follows: 
 
→Biological Anthropologist (Assistant Professor):  The frozen search is 
for a junior biological anthropologist, who will bring a specialization in human 
biology and be poised to articulate with the initial cross-field teaching and 
research areas identified for the Anthropology program above.  Given the 
many needs of UCM to which a position in biological anthropology might 
contribute, the search was broadly defined to encompass research interests 
and methodological expertise in demography, health, diet, adaptation, or 
biocultural approaches to either contemporary or past human populations.  In 
addition to providing critical mass for sustaining the major (i.e., avoiding risk 
that required classes may not be offered in a timely manner), instruction of 
several courses that serve as electives in the Human Biology track of the 
Biology major, and important leadership for developing the biological 
anthropology curriculum and teaching laboratory, this faculty member will 
engage with graduate groups in the social sciences, humanities, and possibly 
biological sciences as well as other campus initiatives including the proposed 
medical school. Research and teaching in biological anthropology may 
address issues of human physiological, morphological, and genetic 
adaptability, including race.  Office and laboratory space in SSM is already 
allocated for this position, and necessary start-up funds will vary depending 
upon the expertise of the preferred candidate.  We anticipate, however, that 
start-up funds to cover initial laboratory and/or field costs will be less than 
$100,000. 


→Socio-cultural Anthropologist (Associate or Full Professor):  Our next 
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priority is to hire a third socio-cultural anthropologist no later than Fall 2012.  
This position is critical to the further development of each of our four focal 
research areas (see above), with research and teaching interests that 
complement those of our existing faculty in socio-cultural anthropology.  
Similar to our required hire in biological anthropology, the search for this 
position may be broadly defined (or subsequently tailored, in consultation with 
colleagues across campus based on converging needs), since such a 
colleague might articulate with various graduate groups or ORUs established 
on campus by that time.  For example, this position might bring expertise in 
the following general research areas: global environmental justice and policy 
with obvious cross-campus links to the School of Natural Sciences and SNRI; 
subjectivity and subject formation, which could build links across SSHA in 
particular with psychology, the humanities, and the arts; or globalization 
studies, which has the potential to forge cross-school and cross-campus 
research collaborations.   A ladder-rank faculty member is required, as only a 
tenure-track faculty member can contribute to the development of 
interdisciplinary graduate groups and ORUs on campus.  The addition of this 
socio-cultural anthropologist will also facilitate flexibility in teaching rotations 
for anthropology faculty, as a whole, thus permitting more regular instruction of 
anthropology courses incorporated in the World Cultures graduate program, 
the American Studies minor, and new World Heritage program, while also 
facilitating faculty sabbaticals for the anthropology faculty, as a whole.  This 
position will require office space in SSM and modest start-up funds; no 
laboratory space is required. 


→ Biological Anthropologist (Open Rank):  As noted above, the final 
hiring priority within the span of this Strategic Plan is a second biological 
anthropologist during AY 2013-14.  While a lecturer in biological 
anthropology might help service the major through periodic instruction of 
ANTH 5 in the short term (see Appendix B), a lecturer is unable to 
contribute to upper division laboratory instruction, since such instruction is 
generally based in faculty research collections.  In addition, anticipated 
continued growing demand for ANTH 5—as a course simultaneously 
fulfilling a science requirement for SSHA students and a social science 
requirement for NS and Engineering students—may necessitate more 
frequent rotation and, thus, faculty support for, biological anthropology.  
Therefore, a ladder-rank faculty will eventually be required, with a preferred 
methodological specialization that will complement that of the biological 
anthropologist hired in AY 2010-11.  We envision that this faculty member 
might take advantage of existing core campus equipment for research or, 
perhaps share laboratory space in SE II (e.g., if the individual has expertise 
in human genetics or isotopic studies of human remains).  Given the wide 
variety of laboratory and start-up needs for biological anthropologists, 
Anthropology faculty will consult with the SSHA Dean on definition of this 
position to work within anticipated resources. 
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B. Foreign Languages 
 
Overview:  A considerable number of students enter UC Merced expecting to 
learn a second language as part of their college education. Others already have 
experience with the foreign language they want to learn, but desire to become 
fluent or, in the case of heritage learners, gain a better understanding of the 
culture and language they partly learned at home. Since we live in a multicultural 
society, the Foreign Languages Program strives to provide students with the 
opportunity to learn a second language, a skill appreciated by most employers, a 
requirement for some graduate programs, and an essential tool to conduct 
research overseas.  Learning a foreign language and gaining knowledge of the 
diverse cultures around the globe, as well as in the United States, is fundamental 
for a better understanding of our world and the peoples that inhabit it. Therefore, 
the Foreign Languages Programs at UC Merced will keep promoting the study of 
foreign languages and cultures from an interdisciplinary perspective while 
encouraging the research on foreign language acquisition and teaching. For this 
reason, one of our goals is the implementation of the one year Foreign Language 
requirement approved by the SSHA faculty on the academic year of 2006-2007. 
 
Teaching: The Foreign Languages Program faculty teaches lower division 
courses in four language programs: Chinese, French, Japanese and Spanish. In 
addition, it contributes to undergraduate programs such as the minor in Spanish. 
All courses in the Foreign Language Program are considered general education 
courses. 
 
 Chinese: Chinese has been offered at UC Merced since Spring 2007, 
mostly at the elementary level. Chinese courses have been taught by a part-time 
Lecturer. However, during the 2009-2010 academic year, the three sections of 
CHN 1 and the one section of CHN 2 offered had a full or almost full enrollment. 
Consequently, in the next five years there will be a need for opening at least one 
more section of CHN 1 and CHN 2 every academic year and for offering 
Intermediate Chinese courses starting Fall 2010.   
 
 French: French has been offered at UC Merced since Fall 2006, mostly at 
the elementary level. French courses have been taught by a part-time Lecturer. 
However, during the 2009-2010 academic year, the three sections of FRE 1 and 
the one section of FRE  2 offered had a full or almost full enrollment. 
Consequently, in the next five years there will be a need for opening at least one 
more section of FRE 1 and FRE 2 every academic year and for offering 
Intermediate French courses starting Fall 2010.  
 


Japanese: Japanese was first offered at UC Merced in Fall 2006. Since 
then, the Japanese elementary and intermediate courses have been taught by 
one full-time Lecturer.  In Fall 2009, a part-time lecturer was also hired in 
response of the growth of the Japanese program. One of the goals of the 
Japanese program is to start offering upper division courses on the academic 







 70 


year of 2011-2012, and a minor in Japanese for the academic year of 2012-2013. 
 


 Spanish: Spanish has been offered at UC Merced since Fall 2005. The 
Spanish Program is the largest of all foreign language programs. It offers lower 
division and upper division courses. At the lower-division level, the Spanish 
Language Program offers two tracks: one for non Spanish Heritage Speakers 
(SPAN 1-SPAN 4) and another for Spanish Heritage Speakers (SPAN 10-SPAN 
11). As of Spring 2010, the Spanish Language Program faculty includes one full-
time Lecturer SOE, two full-time Lecturers, one part-time Lecturer and two 
Teacher Assistants (ABD). Some of the Spanish Language program faculty 
contribute to the minor in Spanish. The number of sections that the Spanish 
Language area offers at the lower-division level grows every academic year. For 
the next five years, we anticipate the addition of at least one section of SPAN 1 
and SPAN 2 every academic year.  Similarly, and due to the popularity of the 
minor in Spanish, increasing the number of courses and sections is a priority for 
this program. 
 
 The following table summarizes enrollements in Foreign Languages from 
2005 to 2010: 


FLAN ENROLLMENTS 2005-2010 
 2005-06 2006-07 2007-08  2008-09 2009-10 Anticipated 


enroll. 
2011-12 


Chinese n/a 30 31 75 92 130 
French n/a 56 43 65 93 130 
Japanese n/a 72 76 94 124 140 
Spanish LD 78 


UD 26 
Total 104 


LD 115 
UD  68 
Total 183 


LD   97 
UD 113  
Total 210 


LD 172 
UD 156 
Total 328 


LD 239 
UD 221 
Total 460 


LD 300 
UD 300 
Total 600 


Total all  104 341 360 562 769 1000 
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C. Global Arts Studies Program (GASP)  


GASP defines the arts broadly in order to promote an interdisciplinary study of 
the arts. Unique among UCs and other research universities in the U.S., the 
GASP curriculum integrates subjects conventionally housed in disparate 
departments and offers students a broad multicultural and transnational 
understanding of the arts through courses that investigate the effects of formal 
conventions and innovations, industrialization, colonialism, commercialism and 
globalization on art practices from a balanced, inclusive range of critical 
perspectives. 
 
Within three years, we expect to not only be contributing to the History program, 
but to also offer a minor. In five years, with an additional 3 faculty, we would be 
able to propose a major.  Given our current enrollments (see Chart A), we 
estimate that a minor in GASP would draw more than 50 students. To make a 
minor sustainable, we need 2 new hires (including the previously allocated art 
history hire) in the next two years in order to be able to launch a Minor in GASP, 
with a total of 4 faculty members, by Fall 2013. Many current GASP courses are 
cross-listed in history, thus contributing to the History Major by Fall 2010. As 
such, it is vital to increase the size of GASP faculty to better serve students who 
wish to acquire knowledge in the history of the arts, as well as those with a more 
general interest in expanding their understanding of global cultural history. 
 
Chart A. The enrollments in courses taught by the existing GASP faculty 
since 2006  


 Fall 
200


6 


Sprin
g 


2007 


Fall 
200


7 


Sprin
g 


2008 


Fall 
200


8 


Sprin
g 


2009 


Fall 
200


9 


Sprin
g 


2010 
Semester 
Total (Art 
History) 


10 27 39 47 50 62 56 14 


Semester 
Total (Music) 


40 n/a 38 62 36 41 111
* 


49 


Annual Total  77  186  189  230 
*These include enrollments in the ethnomusicology course offered by a lecturer. 
  
In order to offer a truly global and cutting-edge curriculum, and to complement 
the strengths of the two existing Americanists in GASP as well as those in the 
current History Program, GASP needs 2 FTEs for 2010-12—one in art history 
(previously approved), and one in music—to be able to provide the minimal 
number of courses for a GASP Minor to launch in 2013.   By 2015, with the 
addition of 3 additional ladder faculty, we expect to launch a major. 
 
 
Position Descriptions 
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1. Music studies (open rank): In order to fulfill a GASP minor, we request a 


music FTE in 2011-12. We seek a music scholar who specializes in a 
musical tradition of Asia who frames it within a transnational context. 
Priority will be given to scholars whose work focuses on issues of race, 
gender and/or sexuality. 


 
We seek an Asian specialist for two significant reasons. First, given the 
student population at UCM, where the largest group self-identify as 
Asian/Pacific Islander (outnumbering Hispanics and Whites) but whose 
interests in terms of curriculum have gone largely unheard, the need for 
classes that address those interests is clear.5 Second, since current GASP 
faculty specialize in Asian American cultural production, a specialist in 
Asian cultural production would complement and strengthen the 
transnational scope of the program in a compatible way. 


 
2. Art history (open rank): due to an unsuccessful search in 2007 and a 


suspended position in 2008, we request to be given 1 art history FTE in 
2012-13. The priority will be to hire an art historian who pursues 
comparative and innovative research that deals with issues of 
globalization and postcolonialism in the pre-20th century period. 
Preference will be given to a scholar with a solid foundation in early 
modern European art traditions, and an additional specialization in gender 
studies. 


 


3.  GASP seeks a music scholar who specializes in a musical tradition of 
Latin America (including the Caribbean) who frames it within a 
transnational context. Priority will be given to scholars whose work 
focuses on issues of race, gender and/or sexuality. Rationale: there are a 
number of faculty whose research encompasses Latin America and a 
Latin American specialist could provide synergy to a Latin American 
studies program or minor. Additionally, there is a large student population 
who identify as Hispanic, indicating strong student interest in courses that 
deal with Latin American culture. 


4. Art history (open rank): GASP seeks an art historian who specializes in 
artistic traditions of Asia within a transnational context. Priority will be 
given to scholars whose work focuses on pre-20th century periods, as well 
as those whose scholarship investigates issues of race, nationalism, 
gender and/or sexuality in relation to artistic production. This will be an 
important position for GASP and UCM students for two significant 
reasons. First, given the student population at UCM, where the largest 


                                                             
5 According to the Campus Enrollment by Ethnicity table drawn from the Institutional Planning and 
Analysis (IPA) Enrollment Table, in Fall 2009, Asian/Pacific Islanders numbered 1,050, while the next two 
largest groups - Hispanics and Whites – numbered 1,028 and 699 respectively. 
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group self-identify as Asian/Pacific Islander (outnumbering Hispanics and 
Whites) but whose interests in terms of curriculum have gone largely 
unheard, the need for classes that address those interests is clear. 
Second, since current GASP faculty specialize in Asian American cultural 
production, a specialist in Asian cultural production would complement 
and strengthen the transnational scope of the program in a compatible 
way.  Finally, a pre-20th century specialist will complement the work of 
Professor Mostern in History. 


5. GASP seeks a music scholar who specializes in a musical tradition of 
Europe who frames it within a transnational context. Priority will be given 
to scholars whose work focuses on issues of race, gender and/or 
sexuality. Rationale: European musical traditions play a significant role in 
the music we listen to today. In order to provide a well-rounded major 
(which this hire could conceivably allow GASP to become, provided the art 
history component of GASP is growing at the same rate), GASP will need 
a Europeanist. 
 


In AY 2010-11, GASP will require a FTE for Kevin Fellezs. As a UC President’s 
Postdoctoral Fellow, Fellezs’s first five years of salary are paid by UCOP.  
Fellezs was hired in AY 2006-07.   In AY 2010-11 it will be time to convert him 
into a UCM tenure-track FTE effective AY 2011-12.  As per the memo of 12/2/09 
from Provost/EVC Keith Alley to the UCM Deans, this is one of four such 
positions that is already accounted for in the FTE allocations and, thus, need not 
be considered in the further allocation of ladder-rank faculty lines to GASP. 
 
The two existing faculty members of GASP offer a unique curriculum consisting 
of courses in the faculty’s respective areas of expertise—art history and music 
studies in the U.S.—as well as those that provide a global perspective on the 
studies of the arts. These include: 


GASP 2 Introduction to Music Studies (Music/Global) 
GASP 3 Introduction to Visual Culture (Art History/Global) 
GASP 31 Critical Popular Music Studies (Music/Global) 
GASP 32 Jazz History (Music/U.S.) 
GASP 34 American Musical (Music/U.S.)6 
GASP 101 Visual Arts of the Twentieth Century (Art History/Global) 
GASP 121 Asian American Music (Music/U.S.)7 
GASP 135 African American Music (Music/U.S.) 
GASP 141 History and Practice of Photography (Art History/Global) 
GASP 151 Topics in Visual Culture: Museums and Art Controversies 
(Art History/U.S.) 
GASP 175 Race and Nationalism in American Art (Art History/U.S.) 


 


                                                             
6 This course touches on Asian American issues in discussions and readings when viewing Flower Drum 
Song, for example. 
7 This course is still under consideration by the Curriculum Committee. 
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D. History  
 


Overview 
History is one of the oldest and most stable of academic disciplines.  Its insights, 
methods, and pedagogy are centered upon the creation of narratives that explain 
human activities as they change over time.  History’s distinctiveness as a 
discipline is its examination of phenomena that occur in many places (such as 
land ownership, religious conversion, migration, and state formation) through an 
empirical focus on particular places and times.  It unites the social scientific 
search for general principles and the humanities focus on cultural specificity and 
authored text.  Successful history programs offer courses that span geographical 
and temporal locations. 
 
History was a part of the founding vision of the School of Social Sciences, 
Humanities, and Arts at UC Merced.  In 2003, a historian (Gregg Herken) was 
one of the first two faculty hires in SSHA. Another historian was added the 
following year (Ruth Mostern), and another the year after that (Sean Malloy).  
Two more historians (Susan Amussen and Sholeh Quinn) joined the faculty in 
2008.  In 2005, History was a track of the World Cultures and History major, one 
of nine opening-day majors planned by a systemwide task force.  History became 
a free-standing major in 2006. In 2008, History became the first major at the 
university to offer an approved Honors program.  
 
History enrolls more majors than any other major in HWC and the fifth highest in 
SSHA.  We collaborate closely with the Global Arts Study Program (GASP), 
World Heritage (WH), Literature, and Anthropology, cross-listing courses and 
sharing electives, and we contribute fully to the World Cultures graduate group.  
A student whose dissertation focused on history was among the first UC Merced 
students to receive a Ph.D. 
 
The anticipated retirement of Gregg Herken at the end of the Spring 2010 
semester necessitates a full-time US history lecturer hire for 2010-11 and an 
immediate US History search simply to retain our current staffing. We need to 
expand our faculty to a minimum of eight members by 2012. 
 
Challenges and Opportunities 
 


• Strengths:  The history faculty is successful and productive, and has 
attracted a number of graduate students.  Our enrollments and enrollment 
growth are robust, and student evaluations for all history faculty are 
strong.  The integration of history with GASP and WH supports UC 
Merced’s interdisciplinary orientation.  The history research, teaching, and 
curriculum bridges cutting-edge approaches such as transnational and 
digital history with strengths in traditional sub-fields such as political and 
social history.  Our Honors program makes History an appealing major for 
Merced’s most academically ambitious undergraduates. 
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• Weaknesses:  The history program is woefully understaffed, especially in 
US history and in modern world history, particularly in light of the 
anticipated retirement of Gregg Herken.  A successful history curriculum 
requires students to take courses that concern many historical periods and 
global locations.  The UC Merced history program lacks coverage of many 
eras and world regions, compromising our ability to deliver a 
methodologically appropriate major.  The only way for History faculty to 
participate in graduate education is for the program to hire lecturers to 
teach some upper-division courses as well as lower-division courses. This 
is educationally problematic, and risky in light of fluctuations in funding for 
these positions. 


• Opportunities:  The next three years offer a chance for the history program 
to make focused and targeted hires that enhance the strengths of the 
program, group, school, and campus.  The history strategic plan and 
curriculum are well-organized and have consensus support of the faculty, 
allowing us to make good use of resources.   The four Priority I hires laid 
out in this plan are the minimum we need to have a small but intellectually 
coherent program with adequate faculty rotations and a sufficient number 
of upper-division and lower-division offerings; we will be able to deliver an 
effective major and contribute to graduate education and synergistic 
activities on campus.  


• Threats:  If the History program cannot grow at a desirable rate, our most 
ambitious undergraduate students will transfer to other campuses.  We 
may lose younger faculty to other universities.  We will have inadequate 
staffing to contribute to graduate education.  Our students will have to take 
classes from lecturers, even at the upper-division level, which will diminish 
their opportunities for intellectual mentorship and continuity.  Finally, we 
will continue to offer a major that is not aligned with that of peer 
institutions.   


 
Current Areas of Research Concentration 
 
The History program has two tracks:  US History and World History.  The US 
History track has two faculty specializing in mid-twentieth century diplomatic 
history, including Gregg Herken, who will retire at the end of the Spring 2010 
semester.  The World History track has three faculty, each of whom specializes 
in an era in the history of a particular country and its civilization (China-Mostern, 
England-Amussen, Iran-Quinn) and all of whom also have an interest in 
transnational questions.  All members of the program teach thematic courses as 
well as courses in their era and location of expertise. All members of the History 
faculty have a record of publication and grant funding consistent with UC 
expectations. 
 
Current Undergraduate Teaching 
 







 76 


The History major currently enrolls 75 students, 2.4% of the total UC Merced 
undergraduate population.  The history minor currently enrolls 35 students, an 
additional 1.1% of the undergraduate body.  Many History courses meet general 
education requirements and elective requirements for other majors, and History 
courses have an interdisciplinary enrollment.   
 
History has the distinction of offering the only Honors major on campus, an 
opportunity for our finest students to work one-on-one with a faculty advisor and 
a second reader to complete a year-long piece of original research in their senior 
years. 
 
In Fall 2009 History enrollments totaled: 
 
Course 
Number 


Course Name Instructor Enrollment 


H10 World History to 1450 Quinn 49 
H16 US History Johnston (graduate 


fellow) 
59 


H80 Chinese History to 1350 Mostern 48 
H100 Historian’s Craft Quinn 23 
H117 History of South Asia Meeks (instructor) 17 
H130 The Cold War Chi (instructor) 38 
H139 US Race and Ethnicity Malloy 27 
H190 Applied Research Malloy 4 
H193 Honors Thesis 


Research 
Malloy 2 


TOTAL FALL 2009 HISTORY ENROLLMENT 267 
 
 
Contribution to Graduate Education 
 
All of the members of the History faculty are also members of the World Cultures 
graduate group and actively contribute to graduate education.  The History 
contribution to graduate education is summarized in the following table (not 
including numerous independent study courses): 
 
Name Courses Offered Committees 


Chaired 
Committee 
Memberships 


Amussen (since 
2008) 


WCH 201  From Union 
Institute & 
University: Vicky 
Gabriner, Ben 
Justesen, 
Elizabeth Hohl 
(completed or 
almost 


N/A 
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completed); 
Kathleen Halecki 
and Martha 
Sullivan (in 
progress) 


Herken (since 
2003) 


H 203, "The 
Historian's Craft"; 
H 250, "The Cold 
War, 1941-91"; H 
200, "The Uses & 
Abuses of the 
Past"; H 299, 
Directed Reading:  
modern U.S. 
political history 
 


Trevor Albertson 
Richard Ravalli 


 


Malloy (since 
2005) 


• U.S. 
Social/Cultural 
History 


• Race, Empire, 
and U.S. 
Foreign Policy 


• Johnston 
(Ph.D.) 


• Deflin (MA) 


• Williams 
(Ph.D.) 


• Ravalli (Ph.D.) 
• Winter (Ph.D.) 
• Acevedo 


(Ph.D.) 
Mostern (since 
2004) 


• Humanities and 
New Media 
(twice) 


• China and 
World History 
(once) 


• Goger (MA) 
• Hua (Ph.D.) 
• Meeks (Ph.D.) 
• Williams 


(Ph.D.) 


• Albertson 
(Ph.D.) 


• Bond (CSUS 
MA) 


• Gainor (Ph.D.) 
• Grossner 


(UCSB Ph.D.) 
Quinn (since 
2008) 


n/a n/a • Hill (Ohio 
University 
Ph.D.) 


• Venosa (Ohio 
University 
Ph.D.) 


 
 
Proposed Faculty Hiring 
 
Assuming that History retains its current share of the student body, and 
assuming an increase of 650 students per year in the UC Merced undergraduate 
population, there will be 120 history majors, 56 history minors, and 427 students 
enrolled in history courses by 2012.  With the planned shift of majors to SSHA, 
and an expansion of the faculty, these numbers are conservative estimates. 
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In order to meet the requirements of the history curriculum and offer the 
necessary number and breadth of elective courses for that student body, we will 
need to offer 20 courses per year.  
 
 2009-10 2012-13 
# required lower division courses 4 (H10,11, 16, 17) 4 
Minimum # lower division electives 2 (one per semester 2 
# required upper division courses8 2 (H100, H191) 4 (2 sections each 


of H100 and H191) 
Minimum # upper division electives9 6 10 
TOTAL 14 20 
 
 
For the purposes of calculation, we assume that each faculty member should 
teach a notional two undergraduate courses per year per faculty member.  (This 
is a rough estimate that allows for graduate teaching, sabbaticals, leaves, and 
course remissions.  Based on these calculations, UC Merced could support a 
History program with 9-10 faculty members. 
 
We recognize that we cannot expect to make eight new hires in the next three 
years.  However, it is important to contemplate these calculations to demonstrate 
what a sustainable growth plan would require in a resource-adequate 
environment.  The smallest number of hires that will allow us to maintain a 
minimally functional History program in the next three years is four: one 
immediate hire to replace Gregg Herken, and three new hires.  With an eight 
person program, we will be able to rotate each required lower division course 
between two expert members of the ladder-rank faculty, to more closely cover 
the globe and the major historical eras, to fill our most pressing lacunae, and to 


                                                             
8 Assuming that honors thesis instruction remains an overload assignment. 
9 Each major must take six upper division electives over two years.  Calculations assume a 35 student 
enrollment cap, given that we lack the TAs to grade the papers that must be assigned in upper division 
courses; when we have a significant number of graduate students, we may begin to enroll more students in 
upper division courses. 


 2009-10 2012  (assuming 60% 
increase) 


#majors 72 120 
#minors 31 56 
Majors as % of total UCM 
student body 


2.4 2.4 


Minors as % of total UCM 
student body 


1.1 1.1 


Total enrolled students Fall  2009 536 857 
Majors:faculty 13:1 n/a 
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offer a marginally adequate number of classes for our students.  The resulting 
15:1 student-faculty ratio would be similar to that in other UC History 
departments.10 
 
However, we want to emphasize that the minimum is not ideal.  We have looked 
for comparison not just at other UC campuses, but also at small research 
universities.  Among public universities, small research universities are rare, with 
the College of William and Mary most closely approximating our expected size of 
about 8,000 students.  (It is important to note that 8,000 is less than half the size 
of the smallest of our sister campuses.  It does not seem that any of the UC 
campuses can serve as good comparison schools for us).  On the other hand, 
small, prestigious research universities are a bit less rare among private schools, 
with Brandeis, Brown, and Rochester being the three AAU members that enroll 
between 5 and 9 thousand students, and Dartmouth and Brown the two Ivy 
League schools.  The departments at these universities range in size from 14 to 
38, with an average of 28.6 faculty.    
   
Rank I Priority Hires 
 
Our most urgent and immediate need  is authorization to hire a full-time US 
History lecturer for 2010-11 as a temporary replacement for Gregg Herken. 
 
Our four highest priority permanent hires include three US History positions (the 
first of which is a replacement for Gregg Herken), and one World History position.  
At the end of this hiring phase, we will have four World History faculty and four 
US History faculty, with each track evenly split between specialists in early 
history and in modern history.  The hires can be summarized on as follows: 
 
Year Positions 
2010-11 • US:  Colonial History (Rank:  Senior) 


• US:  History of Comparative Race and Ethnicity (Rank:  Junior) 
2011-12 • World:  Mexican History (Rank:  Junior) 
2012-13 • US:  Western/Environmental History (Rank:  Junior) 
 


• American History:  Colonial and Atlantic World (17th-18th century): Colonial 
history has been energized in recent years through its attention to Atlantic 
dimensions of the field, to the role of Indigenous peoples in the Americas, 
and the relationship of Spanish, French, and English colonial empires 
across the Americas.  We propose a senior hire in Colonial and Atlantic 
world history.  This position would provide an anchor for the first half of the 
US history survey course; connect to the scholarship of Amussen on 
Britain and the Atlantic world, and Hull on the early contact period; a 
senior hire will provide visibility for our program. 


                                                             
10 At UC Davis, over the past 5 years there have been between 490 and 412 majors, with a major/FTE ratio 
from over 17 to 13.2; at UC Riverside, there are approximately 460 majors in history or double majors with 
a large history component, with a major to FTE ratio of 16.4. 
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• American History:  History of Comparative Race and Ethnicity (19th-20th 
century):  History of Comparative Race and Ethnicity has been one of the 
fastest growing and most intellectually stimulating fields in the history 
profession over the last three decades, employing innovative and 
interdisciplinary methodologies to interrogate issues of identity, migration, 
language, and power in the United States and its contested borderlands.  
Hiring in this field would enrich the intellectual diversity of the history 
faculty and allow us to meet the considerable student demand for classes 
in this area.  In particular we seek a scholar of comparative race and 
ethnicity whose specialties include Chicano/Latino History.  The History 
faculty have received formal and numerous informal communications from 
current and prospective students expressing grave concern over the lack 
of curriculum in Chicano/Latino History. In light of our student body 
demographics and the UCM status as a Hispanic Serving Institution, it is 
vital that we address this crucial need immediately.  We anticipate that this 
hire will also build further connections among the disciplines and support 
the planned Hispanic Studies graduate group as well as the World 
Cultures graduate group. 


• World History:  Mexican/Latin American History (18th-20th century).  This 
position fills two gaps in the geographical and temporal range of the world 
history group.   We currently have three faculty with expertise on the vast 
Eurasian land mass, but none who study the Americas outside of the 
United States. Given both our geographical location and our student 
population, research on Mexican/Latin American history is extremely 
important, and has been the subject of substantial student demand.   This 
position is also synergistic with our planned Comparative Race and 
Ethnicity hire.  Furthermore, all current world history faculty work before 
the eighteenth century, so it is also important to engage more modern 
periods.  This will enhance our ability to teach the required world history 
survey sequence.  Mexican/Latin American history also provides an 
important scholarly link to other humanities and social science faculty in 
SSHA, and supports the planned Hispanic Studies graduate group as well 
as the World Cultures graduate group. 


• American History:  US West/Environmental (19th-20th century). 
Environmental history is a vibrant and rapidly growing sub-field.  Hiring in 
this area will deepen ties between the History program and the rest of the 
campus and offer the possibility of collaboration and significant grant 
funding.  A Western Environmental historian may work on questions such 
as historical water rights, resource extraction, erosion, or climate change:  
all topics of immense contemporary urgency that benefit from a historical 
perspective.  This position offers synergies with current faculty in 
Literature, Anthropology, Engineering, and Earth Systems Science, and 
would support the World Cultures graduate group as well as the History 
major. 
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Rank II Priority Hires 
 
The goal of the next growth phase will be to expand the History program from a 
faculty of 8 to a faculty of 12.  While we need to make more hires and see the 
direction of future campus growth before we can create detailed descriptions for 
these future positions, our general needs are clear.  We need to make three 
more hires in World History in order to have a bare-minimum coverage of each 
world region, and we need to make one more hire in modern US history to meet 
projected student demand.  We have identified several thematic areas that will 
inform our future positions:  health, medicine, and environment;  race, gender, 
ethnicity, and migration;  and spatial and digital analysis.  We anticipate the 
following future positions: 
 


• Modern World:  Africa/South Asia/Southeast Asia  
• Modern World:  Continental Europe/Imperialism 
• US:  Twentieth Century Social/Cultural History 
• Premodern World:  Africa/South Asia/Southeast Asia 


 
Metrics for Evaluating Success 
 


• Enrollment:  We aim to maintain or increase our major share at 2.4% of 
the total student body and our minor share at 1.1% of the student body.  
We aim to maintain or increase our total student enrollment as a 
percentage of the student body.  We aim to admit and graduate Ph.D. and 
MA students with a History focus through the World Cultures graduate 
group. 


• Program Maturity:  We aim for some representation of all world regions 
and historical eras.  We need adequate hiring to support research 
synergies among History faculty and between History and other faculty. 


• Grants and Publications:  We expect to see productivity at a rate and 
quality that is standard for research university faculty in the profession and 
in the UC system. 
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E. Literature and Cultures 
 
Overview:  
Having divided from the initial World Cultures and History egg, the Literatures 
and Cultures major is part of the second phase in the gestation of undergraduate 
programs in the Humanities.  Literatures and Cultures in conception is a 
combination of Comparative Literature and Cultural Studies, but it began with just 
two tracks, one in Literature of the English-speaking world and one in Literature 
of the Spanish-speaking world.  It is now time to move into a third phase, dividing 
the major into three:  English, Spanish, and a residual Literatures and Cultures 
major that can continue to generate new programs in literary studies, in both 
individual languages and a program in Comparative Literature and Cultures.  
Furthermore, we propose that the new English major combine with the writing 
minor, and that the Spanish major combine with the Spanish minor 


 
Strengths/Opportunities/Challenges:  
Literatures and Cultures is the 6th largest major in SSHA (out of ten majors), with 
a slightly more than a 2:1 ratio between those in the English-language track and 
those in the Spanish-language track.  Judging by NCES (National Center for 
Education Statistics) data, these numbers are low comparatively, as English is, in 
the comparison group of majors offered by SSHA, the third largest major in B.A. 
granting colleges and universities nationally, and Spanish, while toward the 
bottom, should be about equal to Economics. If Literatures and Cultures were 
pulling the expected majors from traditional English and Spanish majors, it would 
trail Psychology by about a 2:3 ratio, would exceed History, Political Science, or 
Sociology by about 2:1, and would exceed Economics by nearly 3:1. The gap 
between expectations and performance probably has four causes, all of which 
our strategic plan seeks to address:  
 


(1) The name of the major is not readily recognized.  
(2) The number of majors in the Spanish-language literature track is 
always going to be influenced by the students studying the Spanish 
language, so it is now (for the most part) a subset of Spanish minors.  
(3) The separation of English-language literature from the writing program 
eliminates the important and traditional synergies between reading and 
writing in English. 
(4) The obvious career tracks for Literature majors in any of the modern 
languages are not clearly supported.  For example, the lack of name 
recognition could make it for a UC Merced graduate to compete in the job 
market as a translator, as a journalist, or as a high school teacher with a 
B.A. in Literatures and Cultures.  


 
We thus believe that new Spanish and English majors would significantly bolster 
enrollments in both of the new majors compared to the old.  Indeed, with more 
properly defined majors UC Merced might come closer to the enrollment ratios 
seen at other U.S. universities. Given our location and the consequent 
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attractiveness of study in Spanish, we expect the new configuration to attract 
about 10-15% of SSHA majors, somewhere on the order of twice our current 
6.5%.  The advantages would be to: 


• help balance the majors in SSHA, an objective worth pursuing as faculty in 
the Humanities are much less expensive than those in Psychology, 
Cognitive Sciences, or Business, requiring no laboratory spaces, lower 
start-ups, and lower salaries.   


• Support general education (see the Writing Program’s strategic plan) 
• Introduce students to cutting-edge research in English- and Spanish-


language literatures and cultures 
• Bolster our ability to improve educational outcomes at all levels in the 


Central Valley by providing UC caliber graduates who can enter post-
secondary education in both English and Spanish. 


• Provide clearer and broader career trajectories for our students, including 
easier paths into graduate and professional programs. 


None of this would come at any cost to the graduate program and would 
probably improve ladder-rank faculty research output by broadening the faculty 
base for university service (again, see the Writing program’s proposal to convert 
a number of Unit 18 lecturers to Lecturers P/SOE; P/SOE faculty can serve on 
any Senate Committee that does not deal with personnel issues for ladder-rank 
faculty, and their explicit dedication to pedagogy means that they would be in an 
ideal position to work on assessment, general education, and similar tasks.  A 
similar approach to Unit 18 lecturers in Spanish would provide even more Senate 
faculty to serve on committees).  
 
More importantly, by blending current faculty in the LITC major with faculty in the 
two minors, the two new majors would enable us to come much closer to the 
numbers of faculty expected from a small, prestigious research university in the 
fields of English, Spanish, and Comparative Literature.  Among public 
universities, small research universities are rare, with the College of William and 
Mary most closely approximating our expected size of about 8,000 students.  (It 
is important to note that 8,000 is less than half the size of the smallest of our 
sister campuses.  It does not seem that any of the UC campuses can serve as 
good comparison schools for us).  On the other hand, small, prestigious research 
universities are a bit less rare among private schools, with Brandeis, Brown, and 
Rochester being the three AAU members that enroll between 5 and 9 thousand 
students, and Dartmouth and Brown the two Ivy League schools.  Judging 
against the benchmarks that these schools provide, and assuming our target 
enrollment at the end of three years will be five thousand and our maximum will 
be eight thousand, we will need to expand our regular faculty in both English and 
Spanish.   


English: Including those in both literature and writing, we have Gregg 
Camfield and Jan Goggans full time; Manuel Martín-Rodríguez in both 
English and Spanish; and Robert Ochsner, a member of the LIT group as 
well as the one Senate faculty member in the Writing Program (currently a 
full-time administrator, Ochsner is, we hope, open to being lured back to 
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50% time in teaching).   The average of the five comparison schools is 27 
“regular” faculty members.11  We will need to increase our faculty size 
substantially in order to be even remotely comparable. Conversion of Unit 
18 lecturers now in the Writing Program will provide much of this 
necessary expansion (15-16 faculty), but steady hiring of tenure-line 
faculty in English-language literature will also be required 
 
Spanish: Including those in both Literature of the Spanish-speaking world 
and Spanish language, we have Ignacio López-Calvo and Cristián H. Ricci 
full time; Manuel Martín-Rodríguez in both Spanish and English; and 
Virginia Adán-Lifante, who is a member of the Literatures and Cultures 
group (the one Senate faculty member in the Spanish program) as well as 
the Language Coordinator. The average of the five comparison schools is 
10 “regular” faculty members.12  We will need to increase our faculty size 
substantially in order to be even remotely comparable. 


 
Implementing these two new majors will not be inordinately difficult inasmuch as 
each will use courses already listed in the catalogue.  It will not be inordinately 
expensive, inasmuch as the resources already allocated to the minor programs 
with which they will be merging will augment resources currently allocated to the 
two Literature tracks.   Maintaining Literatures and Cultures on top of these two 
majors will not be difficult either, as the overlap in courses will mean that all of 
the courses Literature majors will need to graduate will be readily available.  
 
We should be able to begin the process of spinning off the two majors this 
academic year, as a Spanish proposal is nearly complete and an English 
proposal is not far behind. We would expect that with WASC review, the new 
majors would be available for 2011-12. 
 
Research, Grants and Awards: 
The five faculty members who form the original core of the Literatures and 
Cultures major have each received a variety of grants and awards, from an 
Endowed Chair (Camfield), National Endowment for the Humanities (López-
Calvo, Ricci), Chiang Ching-Kuo Foundation for International Scholarly Exchange 
(López-Calvo), American Institute for Maghrib Studies (Ricci), Newberry Library 
(Martín-Rodríguez), Recovering the U.S. Hispanic Literary Heritage (Martín-
Rodríguez), and funding via the Graduate Resource Council, since the campus’s 


                                                             
11 We are using Brown University’s definition, which is roughly equivalent to our Senate membership.  
Brown University has 33 “regular” and 12 “non-regular” (i.e. part-time or visiting adjuncts) faculty in 
English; William & Mary has 39 “regular” and 11 “non-regular;” Dartmouth 30 and 29; Brandeis 18 and 6; 
Rochester lists only their regular faculty, at 23.  All of these include some writing faculty in the “regular” 
group. 
12 We are using Brown University’s definition, which is roughly equivalent to our Senate membership.  
Brown University has 10 “regular” and 1 “non-regular” (i.e. part-time or visiting adjuncts) faculty in 
Hispanic Studies; William & Mary’s Hispanic Studies has 10 “regular” and 3 “non-regular;” Dartmouth’s 
Spanish and Portuguese Department has 16 and 10; Brandeis University’s Hispanic Studies has 10 
“regular” faculty (they only list their regular faculty); Rochester lists only their regular faculty, 4.   
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first year.  Additionally, despite heavy teaching and service loads, the faculty’s 
scholarship has remained robust, with recent books (Ricci, López-Calvo, 
Goggans, Martín-Rodríguez) and peer-reviewed articles in top-tier professional 
journals from all faculty members, as well as new projects in online publications 
and public humanities, all of which have expanded the boundaries of research in 
the area of literary and cultural studies. 
 
Teaching (current and projected): 
Along with teaching our normal course load, faculty in both English and Spanish 
concentrations have pursued teaching areas which hold out innovative promise: 
 


1. Environmental literature and writing:  UC Merced’s ongoing relationship 
with Yosemite, its new designation as a system-wide Natural Reserve, 
and the availability of the Wawona Research station, which houses at 
least 30 students, offer an exciting opportunity to build on creative writing 
and literary studies in the area of nature writing, national parks, and 
environmental literature.  Faculty in both the English and Writing tracks 
have experience in putting on workshops, working in natural reserve 
systems, and teaching environmental literature.  Courses in these areas 
will serve as a major draw to incoming students, highlighting the campus’s 
proximity to Yosemite and its many avenues of research taking place 
within the park. 


2. The Central Valley and California Studies:  Faculty members in the writing 
program have already established an ongoing series of lectures by writers 
in the Central Valley and Greater California.  The literary archive of 
Central Valley and Dust Bowl writer Wilma McDaniel arrived at Kolligian 
Library through faculty efforts, and an ongoing project introduces students 
to the public humanities by putting them to work curating an exhibit of 
Mark Twain in the Sierra foothills.  California Studies, in general, offers 
students new ways to understand cultural production of various 
generations while also helping them to understand the current conditions 
of their own lives. 
 


3. The faculty members in the Spanish-speaking world have developed a 
series of activities to improve the visibility of the program and to fulfill the 
goals of UC Merced’s as a “Hispanic-serving institution:” organization of 
international conference, inviting scholars, writers and activists such as 
Luis Leal, Víctor Fuentes, Dolores Huerta, Najat El Hachmi, Cristina 
García, David W. Foster Mary Alice Waters, and Landry-Wilfrid Miampika, 
among others. They have also organized, along with different student 
associations (Amnesty International, MEChA, Latin American Student 
Association, Ballet Folklórico, Persian Student Association, Muslim 
Student Association) and faculty members from other disciplines, cultural 
activities such as an annual Human Rights Film Series, theater 
performances. Since 2004, they have been participating in parents’ 
orientation meetings and outreach activities. Finally, they have engaged 







 86 


graduate students in conferences as well as in national and international 
academic publications. They have taught courses and seminars dealing 
with different academic issues such as race and gender, migratory 
phenomena, exile, and transculturation. 


 
4. The area of Chicano/a literature has boasted very healthy enrollments 


since UCM’s opening days, and it encompasses teaching, research 
projects and academic/community events. The Chicano/a Literature series 
has brought more than twenty authors, artists, and scholars to campus 
and community venues. Three different research projects in this area have 
offered graduate and undergraduate students hands-on research 
opportunities. As the one area that brings together the two proposed 
majors, Chicano/a literature may serve as a model for the development of 
future areas of intersection between the proposed majors. The proposed 
creation of an interdisciplinary Chicano/a Studies major (currently under 
development) will also have a positive impact in this area. 


 
Graduate Programs 
Literature faculty members work hand in hand with the entire graduate group.  
Faculty offer graduate courses and have assumed the role as major advisor, 
committee chair, or committee member for Camfield (all doctoral, director of one 
dissertation, committee member of two); Goggans (director of one dissertation, 
committee member of two MA theses, and three doctoral); Ricci (director of one 
MA thesis, member of two doctoral committees and co-director of three 
dissertation committees in Italy and Spain); López-Calvo (director of 4 
dissertations and member of three other doctoral committees, and member of a 
doctoral committee in Spain); Martín-Rodríguez has served as director of four 
Ph.D. and one M.A. committees. 
 
In order to best expand the range of courses offered in each track and to provide 
–albeit on a small scale – the kind of academic program expected within the UC 
System and to serve the unique needs of the vastly underserved Central Valley, 
we anticipate the following hires over the next three years: 


English 


 In addition to writing faculty conversions (see MWP plan), the English 
program will need to hire the following: 


1. Early Modern British Literature.  Since the beginning of serious study 
of literatures in modern (as opposed to classical) languages at the end 
of the 18th century, Shakespeare’s works have been the most 
important and most studied in the corpus of English literature. That 
importance has not diminished, though Shakespeare’s oeuvre is now 
usually studied in a wide range of contexts, including that of the early 
modern period, which was a major transitional period in Western 
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history as well as an important period in the consolidation of the 
English language as we know it.  No program in English can be without 
a scholar of the period.  Among the comparison schools, Dartmouth 
has the most innovative faculty configuration, yet even they have 3 
faculty members dedicated to early modern English literature. 
Moreover, such a scholar would support both the graduate group and 
would bolster offerings in History, and, perhaps, the performing arts.   


In addition, the newly reconceived English and Creative Writing major 
hopes to ultimately expand widely enough to utilize faculty strengths to 
offer students a secondary subject matter state accreditation in 
English.  Many students in the Central Valley who major in literature 
hope to become teachers, and offering them the accredited means to 
achieve that goal will serve both them and the university itself.  Rubrics 
from the California Commission on Teacher Credentialing clearly 
mandate that any program qualified by the state must include a course 
on Shakespeare.  Thus, the inclusion of a hire in this area is 
imperative, since as an already established program, with declared 
majors, student need and demand has already been established, and 
a credential program could span programs in English and Spanish 
literatures, helping to prepare students in both concentrations for the 
vocation of teaching. 


2. Romantic/Victorian British Literature.  In this period, a number of artists 
and critics successfully defined imaginative literature as a primary medium 
of cultural discourse, moved literature out of elite circles into a much 
broader milieu, and validated the prophetic strain in literature as the most 
important.  Not only are the literary forms and functions of this period 
enduringly popular, the very shape of literary study, as we know it, was 
created in this period.  No program in English can be without a scholar of 
this period, either.  Even the smallest of our comparison schools 
(Brandeis) has three faculty whose scholarship is mostly or substantially in 
this area; the most innovative (Dartmouth) also has three.  


3. Colonial and Post-Colonial Literature in English.  This is one of the most 
important emerging sub-fields in English literary studies, responding to the 
more rapid flow of ideas and people globally, exemplified by the 
outpouring of important literature from around what once was the British 
Empire.  The focus could be wide or could concentrate on one of several 
areas, eg. Literature of Indian subcontinent, Australasia, Non-U.S. North 
America, Africa, all of which have rich traditions and active practitioners in 
English.  Could also look at diasporas, connecting well to grad group.   


4. Some combination of literature of identity (eg, ethnic literatures, lit by 
women, queer theory, etc) in English 


5. A creative writer of significant stature to be brought in as a senior hire. 


Spanish: 
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    1.  Spanish-language Linguist. Linguistics is key in the development of any top 
tier department of Hispanic Studies. In Dartmouth, 2 faculty members out of 16 
teach linguistics.  


    2.  Golden Age (or trans-Atlantic Golden Age/Colonial). It is quintessential in 
any Hispanic Studies department because it represents the foundation of modern 
Hispanic literature in its three main genres: narrative, theater and poetry. It 
represents the flourishing in arts and literature in Spain, coinciding with the 
political rise and decline of the Habsburgs dynasty. In Dartmouth, 3 out of the 9 
faculty members in Iberian Studies teach Golden Age (including Portuguese, 
Race and Gender Studies), and one out of 7 faculty members in Latin American 
literature teaches Colonial literature,  


3.   Gender and/or race, area and period open, expertise in colonial literature or 
19th century Latin American literature, preferred. In Dartmouth, 90 % of the 
faculty members in the Department of Spanish and Portuguese work on these 
fields. Two of them teach 19th C Latin American literature and four teach 19th C 
Iberian Studies.  


Metrics of Success: 


The first measure of success will be the establishment of the two new majors.  
Other measures will in part depend on this first success.   


Faculty:  We’ll use the normal criteria articulated by the APM. 


Graduate students: 


• conference papers delivered 
• publications 
• grants and awards received 
• time to degree 
• job placements. 


Undergraduate students:  


• Increase in the number of majors, with a quick burst as when the two new 
majors are approved, as we expect many minors in Spanish and Writing 
convert to majors in Spanish and English respectively.  We expect steady 
growth over the following years as the applicant pool becomes familiar 
with the change.  By the time we reach a steady state in about six-to-eight 
years after both new majors are in place, we will expect to enroll around 
seven-to-ten percent of SSHA majors in English and three-to-five percent 
in Spanish. 


• Publications in undergraduate journals. 
• Involvement in research projects 
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• Placements in graduate programs. 
• Employment. 
• Community service. 
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F. Media Arts Program  


Overview  


     In 2007 5% of all degrees Bachelor degrees in the UC System were conferred 
in Fine &Applied Arts. Since fall of 2005 1, 868 students have enrolled in Media 
Arts Program courses. 
 
Semester MAP Total 


for 
Semester 


MAP Total Semester MAP Total 
for 
Semester 


MAP Total 


Fall 2005 46   46 Spring 
2008 


129   486 


Spring 
2006 


88 134 Summer 
2008 


  22   508 


Fall 2006 82 216 Fall 2008 219   727 
Spring 
2007 


79 295 Spring 
2009 


268   995 


Summer 
2007 


  1 296 Summer 
2009 


  95 1,090 


Fall 2007 61 357 Fall 2009 351 1,441 
   Spring 


2010 
427 1, 868 


 
 
     As shown above as of January 24, 2010 427 students have enrolled in the 
fourteen courses offered for spring Semester 2010 by the Media Arts Program 
(MAP).  This number represents over 10 % of the 3,414 students enrolled at UC 
Merced. (Also, of the fourteen courses offered, nine have reached maximum 
enrollment.) Of the eighteen SSHA Programs, only one (Psychology which is 
the largest major on campus) has higher enrollment of students than MAP.   
    It must be noted that MAP is administered by one ladder faculty member in 
comparison to the other SSHA Programs and Majors which (with exception of 
Languages) all have between 7 and 2 ladder faculty members. For the past two 
years MAP has received funding for one visiting faculty (teaching 4 courses a 
year) and allotment of funding representing between two and four full time 
lecturers.  Spring 2010 enrollment represents average of 60 students per 
instructor and 30 students per course.  
     The percentage of UC Merced students enrolled in MAP courses has been 
between 8 and 23 % since the campus has opened in 2005. Forty students have 
declared minor in Art as of fall semester 2009.  
     The statistics listed above indicate substantial student interest in the MAP 
curriculum, as well as its relevance to their chosen fields of study and the high 
quality of instruction. Additionally, the strong interest in MAP courses is a sign 
that UC Merced students seek a well-rounded education which must include the 
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arts. To deny our students the opportunity to study art is to deny them the 
education they deserve.  
     MAP courses are designed to give students tools to express themselves 
creatively and to offer them insight into how art is created. MAP aims to provide 
students with an environment in which they are free to explore, to experiment 
and to develop new techniques, but only after they have acquired the basic 
building blocks of each medium.  
     Courses also provide students with historical perspective on the various 
media represented in the Program and require writing and research in addition to 
the acquisition of technique and creative projects. (Global Arts Studies Program 
provides critical analysis and theory courses.)      
     The multidisciplinary focus of Media Arts Program is unique in the UC system. 
The strict division between art disciplines common to all UC campuses 
represents art education whose goals do not always adequately reflect the fluid 
state of the arts today. Contemporary artists employ multiple art media 
techniques to create works aimed at culturally diverse global audience.  
     MAP differs from many other university based art technique and practice 
programs by not emphasizing a particular art movement but by seeking to be 
inclusive. Throughout history the arts have been claimed as the exclusive domain 
by various constituencies from the Christian Church to cognoscenti of the avant-
garde. The mass media and digital media have contributed to integration and 
cross pollination of art forms and their dissemination throughout the world. Thus 
MAP has been created in response to the trends and challenges of the twenty-
first century. Its aim is to reflect and creatively confront the capacities of twenty-
first century media arts which make it possible for artists to cross the traditional 
boundaries of art disciplines and to create new hybrid forms of art expression by 
integrating traditional artistic forms with digital technology. At the same time, 
MAP in its long term planning, wishes to bring attention to marginalized 
traditional art forms. 
     Every contemporary art form today utilizes digital technology. A research 
university campus provides a unique opportunity for exploration of the breaking 
down of established divisions between artistic and technological disciplines. A 
cross school position between SSHA and School of Engineering (which is 
necessary for fulfilling the mission implied in the name “Media Arts”) was 
proposed in 2006 but was denied. Current Strategic Plan requests this position 
again because it has the potential to attract students to both schools and is 
integral to of Media Arts Program’s long term goals. It also resonates with 
research interests represented in other SSHA Programs. 
     Whereas in the UC system technique and practice courses are generally open 
only to majors, MAP is designed to offer all UC Merced students access to both 
lower and upper division technique and practice courses. The long term vision of 
MAP offering courses to non-majors is crucial to the success of the Program, the 
Minor and the future B.A. This vision, if fulfilled, has the potential to attract 
students to UC Merced who would otherwise decide to study elsewhere by 
offering them a more focused art minor than the other UC campuses offer. The 
participation of non-majors is designed to integrate the Media Arts Program into 
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the academic goals of UC Merced students and thus to further amplify the 
interdisciplinary nature of the arts. 
     The National Endowment for the Arts: Artist in the Workforce 1990 – 2005 
Executive Summary Report states that the artist population is growing more 
diverse; however Hispanic, Asian, Native American and African-Americans still 
represent only 20 percent of all artists. This statistic indicates a need to attract 
Hispanics, Asians, Native Americans and African Americans to study art on the 
university level. Students listed in the categories above are more likely to have 
been denied arts education before their arrival on a university campus. Many 
public schools have eliminated or curtailed art education curriculum. Throughout 
history the arts have represented one of the most inclusive populist forms of 
expression and have been integral in the human struggle to overcome 
exploitation, racism and other political and social inequities. Underrepresented 
students should not be denied the power that art has to transform and transcend. 
It is no more appropriate to provide students with courses that only talk about art 
than it is to provide them with courses than only talk about science. The 
technique and practice courses offered at UCM represent a laboratory-like 
setting where students are given the opportunity to form their own understanding 
of what art is and the potential it has to enrich their lives, as well as the basis to 
develop new forms of artistic expression.  
 


II.      Program Goals  
 
The five year MAP Strategic Plan is designed to implement the following goals: 


o Strengthen the Minor in Arts by finalizing the development of a 
comprehensive curriculum in the visual arts, music, architecture 
and new media   


o Finalize the Proposal for an Individualized B.A. in Multidisciplinary 
Arts (Architecture, Visual Arts and Music) with a 5th Year Master of 
Arts Credential (originally planned for submission in Spring 2009 
but now planned for submission in Fall 2011 contingent on the 
allocation of 2 FTE in 2010-2011)  


o Develop plan for Master of Fine Arts Graduate Program in New 
Media 


 
III. Resource Allocation 
 
A. Faculty 


     The Media Arts Program consists of a sole faculty member, Dunya Ramicova 
who has been in charge of the Program since 2004 (the two faculty members 
hired with funding allocated to the arts are no longer affiliated with the arts, 
though the courses they offer are part of MAP planning for the B.A. The minor in 
Art consists of courses taught by both MAP and GASP faculty.)   
     Currently, Professor Ramicova is charged with administering an art technique 
and practice curriculum which at other University of California campuses is 
distributed over an array of schools, and departments with faculty members 
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numbering in the dozens. The task is daunting and frustrating since it is clear that 
the Program has strong potential to grow and to put UC Merced on the cutting 
edge of art education as well as making UCM more attractive to students. 
Without additional faculty much of MAP mission will remain not only unfulfilled 
but also endangered.  
     Proposal for B.A. in Art exists. It is designed to be implemented with three 
ladder faculty members, one visiting Artist in Residence position and four 
full time lecturers. 
      In the meantime, the existing Minor in Art needs to be revised, preparing 
ground for the eventual degree Program as well as graduate level courses. 
     It is important to note that the Minor in Art is interdisciplinary and that the B.A. 
Proposal utilizes for its requirements courses already offered by other SSHA 
Programs. Furthermore, the arts are naturally interdisciplinary in that their 
influence reaches into many areas of academic study at UCM such as digital 
technology, literature, history, psychology, management, anthropology and more.  
 
The MAP strategic planning for FTE allocation is as follows: 


1. Secure the continuity and development of the arts technique and practice 
(MAP) curriculum and the success of B.A. Proposal, 5th Year Master of 
Arts Credential and potential for development of Master of Fine Arts 
Graduate Program by hiring two ladder faculty members in 2010-
2011. 


     Two positions have been identified which fit into the current and future plans 
of SSHA and the university:  music specialist and sustainable architecture 
specialist.  
1. Music  
We need a music specialist with a broad spectrum of experience, and an 
interdisciplinary vision for the music curriculum to enhance the musicology 
curriculum offered by GASP. Music can potentially connect to many other areas 
of endeavor at UC Merced. As a twenty first century research university, UC 
Merced needs to develop a non-traditional approach to teaching music. Instead 
of focusing on traditional instruments, the projected music curriculum will 
concentrate on digital music technology and on exploring interdisciplinary 
connections while still offering strong foundation in traditional instruments and 
voice courses for those students who wish to continue their music education 
while at UCM.  
2.Sustainable Architecture  
Architecture has the potential to broaden the interdisciplinary collaboration with 
the School of Engineering as well as support one of the stated research themes 
of the university. Additionally, only two of the ten UC campuses offer 
undergraduate or graduate degrees in architecture: UC Berkeley and UC Los 
Angeles. This makes the offering of an architecture concentration/minor within 
MAP attractive since it has a promise of drawing more students to UCM. 
Curriculum in sustainable architecture adequate to give UC Merced BA degree 
holder opportunity to seek admission to a graduate Architecture Program will be 
possible with the hire of one specialist. MAP visual arts curriculum already offers 
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or is in process of developing lower division courses foundational for the upper 
division architecture curriculum. With the addition of two history of architecture 
survey courses that can be taught by a lecturer, the curriculum will be viable.  
      Here it is necessary to clarify that in the art technique and practice qualified 
candidates do not have PhD degrees (with some exceptions in music where 
there are professors with PhD degrees teaching Music Theory which is part of 
music technique and practice education. More common degrees for those who 
teach music technique and practice are Doctor of Musical Arts, DMA or Doctor of 
Music, DM. Faculty members teaching music technique and practice may also 
have Master of Music, MM degrees.) The most common terminal degree in the 
arts is Master of Fine Arts. However, highly acclaimed and accomplished 
practicing artists without terminal degrees teach at many music, performing arts 
and visual arts departments in the UC system and universities all over the world. 
To advance, practicing artists/academics have to meet criteria as stringent as 
those imposed on other academics, and to believe otherwise is to disrespect a 
large segment of the academe. 


2. Seek a cross school (SSHA and School of Engineering) position in 
2011 to fulfill the mission of MAP to facilitate the exploration of the 
integration of technology and art and to provide students with a truly 
twenty first century art education. 


     This is a crucial part of MAP planning whose core is the exploration of digital 
technology in the arts and new media. Planning for this hire will be facilitated by 
the completion of the SSHA building where appropriate facilities for teaching 
courses in media arts and technology will be available (Please, see section B.)  
The basis for development of collaborative research and courses representing a 
bridge between technology and the arts already exists as at least two faculty in 
computer science and engineering (CSE) have research interests that are 
already aligned with this vision. Professor Kallmann’s research interests include 
3D modeling, computer graphics, and computer animation. Professor Newsam’s 
research interests include image processing, digital libraries and multimedia. 


 
3. Secure the continuation of the funding for lecturers who are 


essential to the success of MAP.  
      It is standard throughout the UC system to employ lecturers to teach art 
technique and practice. In the research conducted in the fall of 2008 which 
surveyed thirty seven UC art technique and practice departments, fourteen 
departments employed more lecturers than ladder faculty. Though long term 
planning for MAP does not envision a larger number of lecturers than ladder 
faculty, UC Merced has been in the fortunate position to attract excellent 
practicing artists who are willing to teach as lecturers. The five lecturers that have 
taught MAP courses in the past four years not only have significant professional 
credentials but have given many hours of dedicated service above and beyond of 
what is required of them. A Chair (half a million dollar endowment) in art 
technique and practice has been fully funded by Isabel Coates as of June 2008. 
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It is not clear when this endowment will become available to fund lecturers and/or 
visiting faculty as requested.  


B. Space 
 


      Teaching art technique and art practice requires specialized and dedicated 
classrooms due to unique pedagogical needs. Though a variety of courses in art 
technique and practice have been offered at UC Merced since opening its doors 
to students in 2005, specialized classrooms and labs are required in order to fully 
develop art technique and practice courses. For instance, while lecturing is part 
of teaching technique and practice, students primarily learn “hands on.” Students 
draw, sculpt, use digital equipment, and sing in these classrooms. A section of 
the new School of Social Sciences, Humanities and Arts building (scheduled to 
open in 2010) has been designed to serve the needs of art technique and 
practice curriculum. There are classrooms, labs and offices specifically 
designated for teaching of art technique and practice. Two classrooms have 
been allocated for the digital media course needs. Additionally, there are extra 
large faculty offices to accommodate faculty artists working with students in one 
on one independent or directed study format. This specially designed space is 
more than adequate to serve the needs of MAP in its present form as well as for 
the projected B.A. and graduate Program.  
 
                               MEDIA ARTS PROGRAM STATISTICS. 
 
MAP courses consist of curriculum in Visual Arts (Drawing, Painting, Form in 
Space, and Photography), Architecture, Music (Instrumental and Voice), and 
Theater  
 
The statistics provided for the other UC campuses include only Visual Arts, 
Architecture and Music, since the courses taught by MAP in Theater are primarily 
design oriented. 
Statistics are provided for Academic Year 2009 -2010 for Media Arts Program. 
The statistics for the other UC campuses are from fall 2008. Anecdotally, lecturer 
FTE has been lowered at other UC campuses in the arts.  
 
 Media Arts 


Program 
UCM -2009-
2010 


UC  
San Diego 


UC  
Berkeley 


UC 
Riverside 


UC 
Davis 


# Ladder 
Faculty 


1 UCSD has 
no 
Architecture 
– 
55 Faculty 


78 Faculty Riverside 
has no 
Architecture 
– 
16 Faculty 


Davis has 
no 
architecture 
 
32 Faculty 


# FTE 
Lecturers 


3 & 1 
Visiting 
Faculty 


43 
Lecturers 
1 Adjunct 


45 
Lecturers 
8 adjuncts 


3 Visiting 
Faculty 
1 Adjunct 


25 
Lecturers 
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teaching 4 
courses/year 


2 Visiting  


# 
Students 
in Major 


N/A B.A. offered  B.A. offered 
& A.B. 
(non-
professional 
architecture 
degree) 


B.A. offered B.A. 
offered 


% of all 
UCM 
Students 
enrolled 
in MAP in 
2009 -
2010 


Based on 
3,414 
students 
enrolled, 
23 % 


    


Total # of 
students 
enrolled 
in all 
classes 
2009-
2010 


789 
 


    


#MA 
students 


N/A  
 


   


# PhD 
students 


N/A Degrees 
offered: 
MFA & 
PhD, AM & 
DMA 


Degrees 
offered: 
MA, MFA, 
PhD 


Degrees 
offered: 
MFA 


Dgrees 
offered: 
MA, MFA, 
PhD 


# 
students 
in Minor  


40     


 
 2008-9 2012-13 (assume 60% 


increase) 
#majors N/A B.A. Proposal to be 


submitted Fall 2011 –  
Arts majors represent 
c.5% of all UC degrees 
granted – 
UCM low estimate 2% 
of 5,000 students = 100 
students 


#minors 40  64 
Majors as % of total UCM 
student body 


 
N/A 


 
N/A 
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Minors as % of total UCM 
student body 


ca. 1  ½ % ca. 1  ½ % 


Total enrolled students 582 (including summer 
session 2009-95 
students) 


872 


Majors: faculty ? n/a 
 
 
 2008 - 2010 2012-2013 
#required lower division 
courses for Minor in Arts  


One MAP  
One GASP 


same 


# required upper division 
courses for Minor in Arts  


Four MAP or GASP same 


# required lower division 
courses for B.A. in Art  


N/A Seven  


# required upper division 
courses for B.A. in Art  


N/A Nine & Senior 
Comprehensive 
Requirement 
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G. World Heritage  
 
Introduction 
World Heritage is an emerging interdisciplinary and cross-disciplinary area that 
includes architecture, history, archaeology, art history, geography, anthropology, 
management, law, and other disciplines. Thus, faculty in this field brings together 
the humanities, social sciences, policy, and management, consistent with the 
interdisciplinary intent of the World Cultures program within SSHA. It is a great 
challenge to start at UCM a World Heritage Program, because there a very few 
cases of such educational programs at the international level, therefore it means 
that there are strong potentialities to get students, funds, visibility and relevance 
in a very short time.  UCM is the ideal place for creating an innovative program 
like WH, since it is a new campus and it is able to develop advanced forms of 
learning, research and communication, according to a multidisciplinary approach.  
In the next three years, with the addition of two additional faculty members, we 
will be able to launch a World Heritage minor, as well as a track within the World 
Cultures Graduate program (or its successor). 
The key features of the program, strongly technology-oriented, will permit to 
create a new discipline and innovative profiles for new jobs in the field of 
humanities, CRM (Cultural Resource Management), economy, computer 
science, educational purposes and many others. GISs, 3D Landscapes, 3D 
documentation, laser scanning, virtual reality, virtual communities’ environments 
will constitute the interdisciplinary and technological background able to engage 
students and instructors in very innovative and promising directions of learning, 
teaching and research. 
The University of California, Merced has the opportunity to develop a 
comprehensive program that will bring together faculty from different fields to 
work with students and technicians in the process of reconstructing the 
world cultural and natural heritage. The development of the World Heritage 
program will also have many immediate and long-term benefits for SSHA and UC 
Merced. These include providing a unique minor (see the last section of the 
document) and, eventually, a major, within SSHA to attract students to UC 
Merced, fostering and engendering interdisciplinary across Schools within UC 
Merced, and attracting international graduate students who are seeking—and will 
be willing to pay for—a graduate program in this field. A World Heritage program 
will offer a range of funding possibilities to faculty throughout the humanities, an 
area in which financial sustainability is often challenging.   
For the foreseeable future, the creation of a specific Institute of World Heritage, 
the first in USA, would be the ideal house for this kind of studies, education and 
research. 
Finally the key word “World Heritage” represent a natural link with the UNESCO’s 
activities (and so with Yosemite Park which is also in the World Heritage List) 
and with international institutions and stakeholders working in this field. 
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TOPICS 
--Interpretation and Evaluation (the traditional work of the humanities--why 
should we care about THIS monument)  
--Variation and Transformation (history and geography--how heritage changes 
over time and across space)  
--Management (heritage sites, parks, museums, archives, libraries, tourism, and 
heritage in the community--taking care of heritage)  
--Communication and Media (how heritage can be interpreted and communicated 
through different digital technologies and media)  
--Meaning and Memory (how heritage influences culture, how culture influences 
heritage) 
 
Expertise Areas 
Documentation (archaeological fieldwork, data recording, data capturing, surveys 
and reliefs) 
Technology (state of the art of digital technologies in virtual heritage) 
Conservation and Preservation (architectural analysis, monitoring, archaeometry) 
Restoration (architecture, artifacts, techniques) 
International Policy (CRM, laws, legal issues, international institutions) 
Museums and Parks (management, analysis, policy, communication) 
Interpretation and Communication (sites’ interpretation and media) 
Virtual Communities (social networks, cyber-heritage, embodiment, social 
heritage) 
 
Staffing 
Position 1 (2010-11):  Architecture and Conservation, Associate Professor 
Position 2 (2011-12): Museums and Cultural Resource Management, Assistant 
Professor 
2013-15:   
Position 3 Natural Heritage, Assistant Professor 
Position 4 International Heritage, Full/Associate Professor 
Infrastructure 
The activity of the World Heritage (WH) Program at UCM is articulated in 
different multi-tasking spaces: training labs, research labs, and virtual rooms. The 
training labs are shared spaces (with the three schools across campus) where 
the students learn software, implement case studies and use technological 
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devices. The training labs are located in the Kolligian Library, and currently 
serve, in particular, the following courses: WH01 Introduction to World Heritage, 
WH02 Cyber-heritage, WH110, Reconstructing Ancient Worlds, WCH (World 
Cultures and History) 298 – 001 Mindscape and Cultural Landscapes. The labs 
are specific spaces dedicated to multidisciplinary research projects of virtual 
heritage (cultural and natural) and cyber-archaeology. These spaces host digital 
archives, data, metadata and specific software and hardware: in particular the 
Powerwall, just installed, can display in 3D and in stereo archaeological data and 
models (reconstructed, simulated and acquired in the fieldwork). We are planning 
to organize research workshops and advanced courses in this collaborative 
environment. In addition, planned networking connections with other Powerwalls 
(e.g, at UC Davis and at the California State Park headquarters in Sacramento) 
will allow us to share collaborative environments and participatory learning 
activities between students, professors, and researchers. 
 
Virtual Heritage Lab 
The Virtual Heritage Lab (directed by M.Forte), created under the umbrella of the 
WH program, SSHA, III floor, is a research multidisciplinary space for grad and 
MA students involved in research and educational projects in WH. Applications 
and software: GIS, remote sensing, photogrammetry, photomodelling, 3D 
modeling, virtual reality, computer graphics, laser scanning, geometrical post-
processing, game engines. 
 
Powerwall 
Co-PI M. Kallmann is currently PI on the CNS-0723281 award “MRI: Acquisition 
of Equipment to Establish a Cognitive Sensorium and Visualization Facility at UC 
Merced”. The main component of this on-going project is the development of a 
facility for operation of the stereo multi-tile Powerwall visualization system. The 
visualization system is already fully operational, and a Vicon full-body optical 
tracking system is currently being integrated in the same room for initiating full-
body collaborative visualization projects. The facility is reserved for visualization 
and motion capture uses and is available full-time for research development. The 
facility is interdisciplinary and a scheduling system is being prepared for 
accommodating the needs of multiple future projects. The facility has received 
maintenance support from UC Merced and also research support from the 
Center for IT Research in the Interest of Society (CITRIS). Due its high visibility, 
the facility is also becoming an important research showcase for UC Merced. All 
these activities are ensuring the continued development of the facility and its 
related research and educational projects. 
 
Additional spaces/labs are necessary in the field of remote sensing and spatial 
technologies and in the area of conservation/archaeometry. 
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Active Research Projects 
WH faculty and students are currently engaged in 5 different research projects: 
The Virtual Museum of the Western Han Dynasty  (in collaboration with Xi’an 
Jiaotong University); Cyber-archaeology in virtual collaborative environments (in 
collaboration with UCB, UC Davis); 3D Copan (in collaboration with University of 
New Mexico, Fondazione Kessler, ETH); 3-Digging at Catal Huyuk (in 
collaboration with Stanford University); Virtual Teramo (in collaboration with 
Italian National Research Council); Virtual Worlds (Consortium of 7 international 
partners). 
 
Grants 
-World Heritage Faculty and students have received a significant number of large 
grants to carry out their research, from the Pacific Rim Research Program,, 
Microgeo, UCCP,: GRC, National Endowment for Humanities,  CNR, Italian 
National Research Council, CITRIS. 
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H. Merritt Writing Program 
     Five Year Strategic Plan:  2010 - 2015 
 
A. Overview 


 
The academic mission of the Merritt Writing Program (MWP) divides into three 
main areas of curricular responsibility and two secondary functions of academic 
support.    Each applies exclusively to undergraduate education:   


 
Primary curricular mission:    


 university-writing requirements for freshmen (2 courses)  
 upper-division writing requirements (6-7 courses) 
 minor in writing (12-15 courses) 


 
Secondary functions: 


 
 support for general education (e.g., Core 1 and Core 100)   
 support for tutoring, mentoring, learning communities, 


supplemental instruction, and Summer Bridge. 
 


Although some of these responsibilities and functions overlap, they are distinct  
enough to require separate administrative oversight distributed among three half-
time appointments (a director, 50% appointment, and two assistant directors, 
each with 50% appointments), and several coordinators.    The MWP also has 
two administrative-support staff, one for personnel and grant management and 
the other for assessment and scheduling. 


 
MWP courses are taught entirely by Unit 18 Non-Senate lecturers, 35 of whom 
have full time appointments with a five course teaching load and another 10 with 
part-time appointments.   Most of these 45 lecturers are routinely assigned to 
teach any of three courses that nearly all freshmen must complete (i.e., WRI 1, 
WRI 10 and Core 1).     


 
Total enrollment in MWP courses each semester exceeds 30% of all 
undergraduates, or more than 1,000 students per semester in AY2009/10.   For 
Humanities and World Cultures, the MWP generates about 51% of total credit 
hours, and for SSHA the MWP produces 28% of all the school’s credit hours.   
Officially, 63 students have declared their intention to complete the minor in 
writing, making that program among the larger minors in SSHA.13    


 
Since 2005 the entire MWP has convened to evaluate students’ writing progress 
by reviewing results of pre- and posttest samples of in-class writing or by noting 
specific learning outcomes in cumulative examples of writing produced 


                                                             
13 Enrollment information is from official data of the Office of Institutional Planning and Analysis.  
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throughout the semester.   The outcomes that are assessed include organization 
and development of substantial ideas; quality, tone and logical consistency of an 
argument with a clear purpose for the intended audience; and command of the 
appropriate style and formal conventions of academic discourse.   Students who 
earn passing grades demonstrate in their course portfolios that they have met or 
exceeded specific standards that have been established for each MWP course.    


 
Except for the director’s position, currently there are no dedicated FTE lines assigned to 
MWP lecturers; however, after six years of employment in the MWP, lecturers will 
qualify for post-six continuing appointments that are supported by dedicated FTE lines.   
In AY20010-11, as many as eight MWP lecturers will undergo review for post-six 
positions, and a significant number will be eligible for this review in subsequent years.     


 
This pending change in the review and appointment of lecturers will have long-
term implications for the MWP and the university.   Accordingly, this five-year 
plan anticipates some of the challenges that this change poses and recommends 
a number of strategic responses. 


 
B. Strengths/opportunities/challenges 
 
General Education 
 
About one-third of all MWP appointments are needed to staff Core 1, a writing-
intensive course that fulfills a general education requirement for freshmen.   There 
are several compelling reasons to transfer administrative and related funding 
responsibility for Core 1 from SSHA/HWC/MWP to the Office of Undergraduate 
Education.   Unlike the dean of SSHA, the College One dean has primary 
responsibility as an advocate for resource allocations in support of Core courses.  
The recent appointment of the Vice Provost for Undergraduate Education as dean 
of College One ensures that funding for Core courses can be requested as part of 
long-term planning for the development of a university-wide curriculum for general 
education.    Further, the MWP was never intended to be the sole academic unit for 
delivery of Core courses; instead, as originally planned by the founding faculty and 
as noted in the 2007 WASC response to our Application for Candidacy, that 
responsibility is best attended to by faculty from throughout the university.     


 
Recommendation 1:   Starting in AY 2010-11, College One will have full  
responsibility for funding and staffing the Core 1 curriculum.   Since this 


change  
will be entirely administrative, it should not require any new resources.    
 


Under the current model of Core 1 delivery, the MWP independently recruits and hires 
Unit 18 lecturers to staff Core 1 discussion sections.   An Assistant Director (50% 
appointment) of the MWP serves on the Core 1 Advisory Committee, co-supervises 
Core Friday events, conducts orientations for new discussion leaders, and works closely 
with all the Core 1 discussion leaders to maintain consistency of instruction in about 30-
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35 discussion sections per semester.   The Assistant Director also conducts formative 
and summative assessment of learning outcomes for Core 1.   In all other respects 
College One already has academic and support personnel assigned for the delivery of 
Core 1.   The proposed recommendation would entail shifting current resources for the 
50% Assistant Director position from the MWP to College One.    
 
 Recommendation 2:   By the end of AY 2010-11, phase out all Core 100   


equivalencies staffed by the MWP.   
 
In Spring 2006 and 2007, students completed the upper-division requirement for 
general education by taking Core 100, a course that replicates some features of Core 1 
as it attends to all eight guiding principles of general education.   For various reasons of 
cost, staffing and sustainability, Core 100 was suspended after its second year.    


 
In Spring 2008, the Academic Senate approved a two-year plan that has allowed 
students to fulfill an upper-division general education requirement by taking one of the 
following MWP courses:   WRI 100, 116, 117, 118 or 119.   Like Core 1 and Core 100, 
each of these five writing courses already addressed or was modified to address all 
eight guiding principles of general education.   Equivalency of MWP courses with Core 
100 was based solely on this alignment with the eight guiding principles; in other words, 
the writing curriculum has served as a temporary alternative to Core 100 pending 
development of a general education curriculum that will satisfy the upper-division 
requirement. 


 
Since these courses were not originally intended to serve this general education 
function, having them continue indefinitely as Core 100 equivalents potentially 
undermines development of the curriculum for the MWP minor in writing and a pending 
major program (to be discussed later).   In effect, these courses were originally meant to 
be interrelated building blocks of the professional track in writing, but we are delaying 
development of that track in order to serve students who are fulfilling the upper-division 
requirement for general education.    
 
For the last two years the MWP has waived prerequisites to our upper-division courses 
so that any student can enroll in Core 100-equivalents without having to complete WRI 
25 or WRI 30 and WRI 100.   We have also suspended plans to make WRI 100 a 
“gateway” course that introduces writing minors to areas of specialization in creative 
and professional writing.   To further develop the minor program as the foundation for a 
major in writing, we need to resume enforcing prerequisites and begin implementing 
planned changes to our upper-division curriculum.    
 
By the end of Spring 2010, the MWP will have fulfilled its two year commitment to 
provide an alternative to Core 100.   We understand that this support for upper-division 
general education will likely need to continue for AY2010-11; we also recognize the 
possibility that one or more writing courses could be part of a long-term, multifaceted 
solution to the delivery of upper-division general education.   Nevertheless, the MWP 
has reached the point of being overcommitted in support of general education, with 
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potential negative consequences for the MWP’s mission and main responsibilities.   In 
meeting those responsibilities, we must shift resources from a separate (non-MWP) 
general-education curriculum in order to develop our own curriculum.    That shift will 
allow us to build out our e-portfolio system of assessment; refine online delivery of 
hybrid writing courses; and implement a proposed sequence of gateway and capstone 
courses for the writing minor as a foundation for a new major in literature and writing.    
 
Major in English and Writing 
  


Recommendation 3:  Merge the minor in writing with the major in 
English/American literature to establish a new English and Writing major. 


 
In each previous Strategic Plan that the MWP has submitted since 2006, a main 
objective has been development of a major in writing.  Realistically, this stand-
alone major will not emerge without the appointment of Senate faculty to the 
MWP, a point discussed in Recommendation 4.    As a related consideration, 
since the state’s deficit problems remain unsolved, we will likely have several 
more years of inadequate state support for higher education.   Under these 
circumstances of severely limited resources and competing resource needs of 
existing academic programs, a relatively cost-efficient means to establish a new 
major would be to merge two existing programs.   Thus, rather than postpone 
indefinitely the creation of a stand-alone major in writing, the faculty in 
American/English literature and the MWP are proposing a new dual track major 
in English and Writing, with one track in literature and a separate but 
complementary track in writing.    
  
This plan will combine instructional resources that can expand the range of 
courses offered in each track and achieve efficiencies in operations that cannot 
be matched by separate majors.  Similar to the undergraduate English degree at 
UC Santa Cruz, the proposed tracks will allow students to focus on literature or 
writing as their primary area of interest, but they will also complete the same 
gateway (i.e., entry-level) and capstone courses that faculty from each track will 
jointly staff.   This collaboration among faculty in each track will strengthen 
assessment of program learning outcomes and distribute instructional workload 
in ways that enhance curricular breadth and depth.     
 
Except for UCSF, all UC campuses offer a B.A in English literature and most 
offer a B.A. in writing (UCR, UCSC) or a closely related degree in communication 
(UCD, UCSD), journalism (UCI), linguistics (UCLA) or rhetoric (UCB).   These are 
well established majors14 that draw students to other UC campuses; a 
comparable degree option at UC Merced, specifically as it combines literary 
study with writing theory and praxis, should attract students to our campus who 
do not currently identify us as a viable alternative.   Similarly, students interested 


                                                             
14 At UC Santa Cruz, their combined literature and writing B.A. degree is tied for fourth place for the 
largest number of undergraduate degrees awarded (UCSC Institutional Research & Policy Studies, 2009 
data, http://planning.ucsc.edu/portrait/docs/ucsc_profile.pdf, p2) 
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in careers as English teachers will have opportunity to complete writing and 
literature courses that fulfill requirements for a Single Subject teaching credential 
in English.   A full proposal for this new major is forthcoming.    
 
 Recommendation 4:  Appoint qualified MWP lecturers as Lecturers with 
Potential Security of Employment (PSOE). 
 
During their fifth year of employment at a UC campus, Unit 18 lecturers undergo 
review for “post-six” status for continuing appointments, a process that has 
already begun for eight MWP lecturers.   If continuing status is affirmed, then 
each post-six lecturer’s appointment is supported by an FTE line for three years, 
and is thereafter subject to renewal every three years unless an academic 
program is discontinued or the lecturer fails to perform at accepted levels of 
instructional and professional competence.    
 
Although these post-six appointments do not confer the equivalent of tenured 
status, they nevertheless do allocate a line to the lecturer whose sole 
responsibility is for teaching (the instructional workload for MWP lecturers is five 
courses annually).   In contrast, lecturers with Potential Security of Employment 
(PSOE) or SOE appointments teach the same number of courses as Unit 18 
lecturers but are also members of the academic Senate who are expected to 
fulfill service responsibilities.   In other words, unlike Unit 18 lecturers, P/SOE 
lecturers can contribute to essential administrative functions of the university in 
ways that broaden distribution of service tasks and therefore proportionally 
lessen the service workload of ladder faculty.    
 
Salary scales for P/SOE lecturers are nearly identical to those for non-Senate 
Unit 18 appointments 
(http://www.ucop.edu/acadadv/acadpers/tab0809/tabcont.html).   Upon closer 
inspection, in some respects Unit 18 lecturers are actually more expensive to 
employ since, by union regulation, they must be paid for any non-teaching work 
they do or alternatively receive an instructional workload credit, which is an 
indirect form of payment that requires hiring someone else to teach a course that 
the Unit 18 lecturer would have otherwise taught.    P/SOE lecturers would not 
receive additional compensation for fulfilling their service responsibilities.  
 
Although lecturers are expected to teach as their main responsibility, many of 
those affiliated with the MWP are also active writers who publish regularly in 
respected poetry and fiction journals or chapbook series.   Others actively publish 
on composition and pedagogy, present at professional conferences, and serve 
on editorial boards.   As Unit 18 lecturers, this scholarship has no official status 
and therefore is not included in reports of faculty productivity.   P/SOE lecturers, 
in contrast, are required to submit annual bio-bibliography reports that include 
this information.     
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Unit 18 lecturers with Continuing Appointments will have an FTE line assigned to 
their position.   We are proposing that over the next five years approximately half 
the lecturers in the MWP (15-16) be appointed instead with P/SOE status.     
 
 Recommendation 5:  Appoint an Assistant Director for Instructional 
Technology 
 
The MWP had already begun a full transition from paper portfolios of student-
course work to e-portfolios.   We are also requiring all Unit 18 lecturers who 
undergo post-six review for continuing appointments to submit an e-portfolio that 
documents their teaching effectiveness and their engagement with the 
scholarship of teaching and learning.    
 
The proposed Assistant Director position will be grant-funded (50% of full-time).   
In addition to implementing a robust e-portfolio system, this appointment will help 
coordinate assessment functions for efficiently tracking academic performance of 
students.    A digital system of data collection will further provide the MWP with 
relevant information about program learning outcomes.  As a related 
responsibility, this position will conduct training sessions for students and faculty 
on the use of e-portfolios and their integration within the university’s course 
management system, UCMCROPS/Sakai.     
 
 
C.   Research, Grants and Awards 
 
Since 2005 the MWP has been awarded over two million dollars in grants from 
federal, state, and private sources.   These include the U.S. Department of 
Education (Title V and FIPSE), the Spencer and Hewlett foundations, numerous 
state of California writing project grants, and several UC-system grants (one 
Humanities and two Institute for Research in the Arts).   
  
Most often these grants have funded academic-support programs such as tutor 
training, peer mentoring, learning communities, supplemental instruction, TA 
training, and summer “bridge” experiences for entering freshmen. With these 
external resources we have also sponsored the university’s Undergraduate 
Research Journal; helped pay for publication of the Fairy Shrimp Chronicles; co-
sponsored our campus Common Read Project; paid to have Alan Weisman, 
author of The World Without Us, address the Core 1 class in Spring 2010; and 
funded undergraduate and graduate student researchers to attend professional 
conferences. These are important contributions to the university’s mission as a 
student-centered research university, and key examples cited in our Capacity 
and Preparatory Review report that was recently submitted (July 2009) to WASC. 
 
As previously noted, Unit 18 lecturers in the MWP have published in refereed 
journals, delivered invited papers at professional conferences, and routinely 
given public readings of their creative work.   As one notable example of creative 
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scholarship, in 2009 Jared Stanley won the international Crashaw Prize for 
poetry with his collection titled Book Made of Forest.     
 
D.   Resource and Space Requests 
 
In Fall 2009 the MWP administrative staff was moved from the 3rd floor of SSHA 
to the 2nd floor, away from all the (45) lecturers who rely on their support and 
from the director and both assistant directors.  Lack of direct access to support 
staff impedes efficient operation of the MWP, and it significantly undermines the 
director’s ability to assess the job performance of key personnel.    Assuming the 
MWP will no longer be staffing Core 1 discussion sections, several offices in the 
inner area of COB’s third floor should become available in Fall 2010.   At that 
time returning the MWP support staff to the inner section of the 3rd floor will not 
affect allocation of “outer” offices reserved for faculty.    We are requesting this 
change in office location as part of the MWP’s five year plan.    
 
Approximately 85% - 90% of all MWP staffing is for campus or system-wide 
requirements in writing such as WRI 1 and WRI 10 and the “core” curriculum for 
general education (Core 1 and temporarily for Core 100).    Nearly all of the 
remaining 10% - 15% supports our minor in writing.  If the university meets its 
projected goals for new enrollment in Fall 2010, then we will need to staff 
courses for about 1250 freshmen and 145 transfers.    
 
To staff university writing requirements for freshmen (WRI 1, 10 and writing-
intensive discussion sections of Core 1), we will need about 30 lecturers.   This 
total allows for a 10% failure in freshman writing courses resulting in additional 
sections that are needed for students retaking a course.     
 
For AY 2010-11, the MWP will also continue to offer an “equivalent” of Core 100 
so that juniors and seniors can fulfill the upper-division requirement for general 
education.   The relevant courses for this purpose are WRI 100, 101, 117, 118, 
and 119.   After AY 2010-11, the Writing Program will no longer staff additional 
sections of these courses as a temporary alternative to Core 100.    We project a 
need for 4 lecturers who will staff these courses for the upcoming academic year.    


 
Additionally, the MWP staffs several School and major-program requirements.   
For Natural Science majors, we annually offer about 10 sections of WRI 116 
(Science Writing in the Natural Sciences) as the main option available to NS 
students who must fulfill a School requirement in communication.    To staff WRI 
116 we anticipate hiring two full-time lecturers.    Similarly, Psychology majors 
are now required to complete WRI 101 (Writing in the Disciplines:  Psychology).    
To staff approximately 4 sections of that course, we anticipate hiring one full-time 
lecturer and one part-timer whose appointment might be upgraded to a full-time 
position if enrollment in WRI 101 and/or 116 warrants that change.   
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Enrollment each semester in writing minor courses has been strong; preliminary 
indications based on students taking more than two minor-program courses 
suggest that as many as 75 students plan to complete the minor in writing, or 10-
15 more than have officially declared this intention.   Another 50 are likely to take 
at least one writing course as an elective.   Based on these projections, we will 
need 2-3 full-time lecturers.      


 
Currently (AY2009-2010), the MWP employs the equivalent of 40 full-time Non 
Senate Faculty lecturers (equivalency is based on total number of sections 
taught by full-time and part-time hires).   For the upcoming academic year, 
AY2010-2011, we are requesting funding that will enable us to offer enough 
sections of required writing courses for freshmen and juniors—about 40-41 
positions.    


 
University-writing requirements for freshmen:    30   
Upper-division writing & GE requirements:    8  
Minor in writing:               2-3 
                  40-41 lecturers 
 


If the MWP succeeds in having Core 1 responsibilities transferred to College 
One, then we will be hiring 10-11 fewer lecturers; also, if we no longer staff 
sections of Core 100 equivalent courses, then 3 fewer lecturers will be needed.   
The net result is shown in the following table, with the last two columns indicating 
assignment of lecturers to teach Core 1/100 sections versus no assignment for 
those courses. 
 


Five Year Projections for MWP Hiring 
 
Academic Year     Projected Enrollment                         Lecturers needed:  
       Total    New Freshmen   Transfers   + Core 1/100      -  Core 
1/100 
2010 - 2011   3593           1258              


153 
            41             28 


2011 - 2012   4018           1348              
155 


            42             29 


2012 - 2013   4335           1430              
157   


            43             30 


2013 - 2014   4605           1513              
160 


            44             31  


2014 - 2015   4981           1572              
189 


            45             32 


 
 
As this table shows, by transferring responsibility for Core 1/100 to College One, 
the MWP will achieve a much more manageable size of 32 lecturers by AY2014-
15.     
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Further reductions can be achieved by gradually assigning TAs to teach courses 
that fulfill university, school or program writing requirements.    Unfortunately, 
there is no obvious metric for estimating how many TAs might be available to 
teach writing courses since they would also be needed to staff discussion 
sections in growing undergraduate majors.   Staffing of Core 1 discussion 
sections could also include TAs, but the scalability of that course beyond a 
threshold of 1500 freshmen poses significant problems for the existing Core 1 
curriculum.15 
 
 
D.   Metrics of MWP Success and Public Service 


 
The Merritt Writing Program generates the majority of FTE for Humanities and 
World Cultures.    Despite generating more than half the FTE for HWC, we 
receive no allocations for Senate-faculty appointments.   Overall, MWP course 
enrollment averages about 18-19 students per section in classes with a 20 
student cap, or about 90 students total in the five classes that full-time lecturers 
teach.   The total cost per full-time lecturer appointment averages about $51,240 
with benefits.   On average, the cost of hiring lecturers is about 40% lower than 
the cost of hiring ladder-faculty (estimated at $87,500 regardless of rank and not 
including benefits).    Calculated in terms of instructional units, each lecturer 
teaches about 320 units (90 students annually X 4 units per section = 320 units).    
This total exceeds the break even point for a steady-state writing program; it also 
indirectly supports the hiring of additional ladder faculty through our accumulated 
FTE.       
 
Through grant support for the MWP’s Summer Bridge (SB) Program, we have 
had remarkable success in preparing “at-risk” freshmen for their first year at UC 
Merced.   Compared to other freshmen at our campus with similar academic and 
demographic profiles, the first 40 freshmen to complete SB have performed at a 
much higher level academically than their peers.   Confirmed by an independent 
evaluator, the academic success of SB also has a financial counterpart in that 
last year (Summer 2009) we generated over $105,000 in Summer Session funds 
that the EVC distributed to the Schools. 


 


                                                             
15 Current projections by Institutional Planning and Analysis have our campus enrolling about 1500 new 
freshmen in Fall 2013.  Since Lakireddy auditorium cannot accommodate more than 375 students for 
lectures, each increment of 375 students requires another lecture presentation and a related commitment of 
faculty time to this course.   Also, since the Core 1 discussion sections are writing-intensive, those classes 
are capped at 20 students, and classrooms with a 20 student maximum are already fully utilized.   Moving 
additional discussion sections to larger classrooms would negatively affect space utilization audits and 
related campus requests for new instructional buildings.   That shift would also create scheduling problems 
for other courses with 25 or 30 student discussion sections.   Conversely, increasing class enrollment from 
20 to 25 or 30 students per Core 1 discussion section would negatively affect writing instruction and 
significantly increase workload, with risk of union grievances.    However these spatial, curricular and 
workload matters are resolved, the current form of Core 1 should not be expected to scale up in sync with 
annual increases in the number of freshmen.     
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As   related pedagogical point that demonstrates MWP instructional 
effectiveness, 2005-2009 UCUES data show that UC Merced freshmen who 
began at our campus (first two sets of bar graphs) identify themselves as weak 
writers, typically below the average of all other UC campuses.   Yet by their junior 
year, these students match or exceed their other UC peers in confidence levels 
for writing ability.   [The last two sets of bar graphs represent transfer students 
who completed freshman-writing requirements elsewhere.] 


 
 
Error! Objects cannot be created from editing field codes. 
 


 
The MWP cannot take full credit for this increased confidence among our 
students, but we can demonstrate through extensive assessment of writing and 
general education courses that our students improve significantly as writers.   In 
sum, as a relatively inexpensive unit of the university, the Merritt Writing Program 
makes a pedagogically vital and arguably essential contribution to students and 
faculty.    
 
 
E.  Summary of Staffing Requests for AY 2010-2011: 
 
 
1.  Appoint 40-41 full-time lecturers.   Specific staffing needs are shown below: 
 


WRI 1:     40 sections (1250 freshmen; about 60% failure rate for the 
AWPE and about 10% failure rate in Fall semester sections 
of WRI 1) 


WRI 10:   55 – 60 sections (1250 students, including those from AY 
2009-2010 who deferred taking this course until their 
sophomore year, as is the policy in the School of 
Engineering) 


WRI 11 2 sections 
WRI 25 3-4 sections 
WRI 30 2 sections 
WRI 100 6 sections (fulfills Core 100)  
WRI 101 5 sections (fulfills Core 100) 
WRI 105  2 sections 
WRI 110 2 sections 
WRI 116 10-12 sections (fulfills Core 100) 
WRI 117 6 sections (fulfills Core 100) 
WRI 118 1-2 sections (fulfills Core 100) 
WRI 119 4 - 5 sections (fulfills Core 100) 
WRI 120          1 section 
WRI 125 2 – 3 sections 
WRI 130 1 – 2 sections 







 112 


WRI 131 2 sections 
WRI 150          1 section 
Core 1:  65-70 sections (1250 freshmen plus about 100 who 


did not take  
this course their freshman year) 


USTU 10  2 sections 
USTU 110 1-2 sections 
  


    
2.   Convert Unit 18 lecturers with Continuing Appointments to P/SOE positions 
 
 Fall 2010: 6 PSOE  
 Fall 2011: 4 PSOE  
 Fall 2012: 5 PSOE 
 
3.    Appoint an Assistant Director for Instructional Technology (50% position).   
This position will be entirely grant supported and will not require allocation of any 
additional stateside resources.    
 
 
 
Psychological Sciences Strategic Plan16 
 
0. Executive Summary 
 
Psychological Sciences has become a key discipline to UC Merced, with high 
undergraduate and graduate student enrollment, substantial external grant 
funding, and internationally recognized scholarly productivity and excellence in 
developmental, health, and quantitative psychology. Its primary need is to hire 
new ladder rank faculty to reduce the extremely high student/faculty ratio and the 
over-reliance on Unit 18 lecturers. Psychological Sciences has 7 (15%) of 
SSHA's approximately 46 faculty. By any metric, Psychological Sciences is 
drastically understaffed. If faculty were allocated in proportion to the number of 
majors (39%), for example, Psychological Sciences would have 18 faculty. This 
strategic plan outlines a three year hiring plan that would add 10 new ladder rank 
faculty, recognizing that the current budget situation may preclude meeting that 
goal fully. Secondarily, there is need for additional laboratory research space. 
The Social Sciences and Management building will provide that space when it 
opens in 2011 or 2012, as it is equipped with labs ranging from 450-600sf. 
Psychological Sciences faculty anticipate being allocated at least one of those 
labs per faculty member, commensurate with other UC campuses. The Appendix 
to this document provides information concerning the strategic planning criteria 
outlined by CAPRA and by the Provost.  
                                                             
16 The administration has not requested that strategic plans be in any particular format. Consequently this 
strategic plan continues to use the format from past years requested by former Interim Dean Hans 
Bjornsson.   
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1. The Mission and Challenges 
 
The Psychological Sciences Section of SSHA offers a broad undergraduate 
curriculum spanning all its subspecialties, and it offers graduate training with 
focused excellence in Developmental Psychology, Health Psychology and 
Quantitative Psychology. The main challenges are a shortage of ladder rank 
faculty given enrollment, and a shortage of space.  
 
2. The Vision 
 
Psychology has been identified as one of seven “hub disciplines”17 in science—a 
key discipline with high scholarly activity that involves frequent and strong links to 
other disciplines (the other six hub disciplines are Mathematics, Physics, 
Chemistry, Earth Sciences, Medicine, and Social Sciences). Hub disciplines are 
both disciplinary and inter-disciplinary at the same time. The Psychological 
Sciences faculty believe that the scholarly reputation of UC Merced depends 
crucially on fostering the growth and excellence of all these hub disciplines. The 
role of Psychological Sciences at UC Merced is to be such a hub by creating 
disciplinary excellence with strong inter-disciplinary links.  
 
3. The Overall Goals and Strategies 
 
Psychological Sciences aims to 


• Develop a writing-intensive undergraduate Psychology curriculum with 
opportunities for undergraduates to work on faculty research. 


• Develop scholarly excellence in Developmental, Health, and Quantitative 
Psychology, reflected in successful publication and grant production.  


• Develop a graduate training program in Psychological Sciences that 
produces research-oriented doctoral graduates who work in research 
settings in education, in government, and in the private sector.  


 
4. The Organization and Administration 
 
The Psychological Sciences Section of SSHA was created in Fall 2007, and has 
functioned as an independent organizational unit since then. It is currently staffed 
by seven ladder rank faculty: Assistant Professor Michelle Chouinard, Assistant 
Professor Yarrow Dunham, Assistant Professor Michael Hoyt, Professor William 
Shadish (Academic Personnel Chair), Assistant Professor Anna Song, Associate 
Professor Jack Vevea, and Professor Jan Wallander. In addition, a number of 
Unit 18 lecturers teach undergraduate Psychology courses. A proposal to 
recognize Psychological Sciences as a Bylaw 55 Unit accompanies this strategic 
plan.  
 
                                                             
17 Boyack, K.W., Klavans, R., & Borner, K. (2005). Mapping the backbone of science. Scientometrics, 64, 
351-374.  
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5. Education 
 
Psychological Sciences is the second largest major at UC Merced. In Spring 
2010, it served 340 Psychology undergraduate majors (39% of the 871 SSHA 
declared majors). The ratio of Psychological Sciences majors to Psychological 
Sciences ladder rank faculty is 48:1—far higher than for any other SSHA major 
(except MGMT, which has no faculty). The Psychology minor serves 66 students, 
third highest in SSHA. Psychological Sciences undergraduate courses have 
about 20% of all SSHA credit hour production. The undergraduate major is 
writing intensive and provides many opportunities for undergraduates to 
participate in faculty research.  
 
At the graduate level, Psychological Sciences currently has eleven graduate 
students, and its training program functions as part of the Social and Cognitive 
Sciences (SCS) graduate group. This is 41% of the total number of graduate 
students in the SCS graduate group and 26% of the total number in SSHA. The 
faculty are near completion of a CCGA and WASC application for an 
independent graduate group in Psychological Sciences. Two years ago, the 
faculty took several steps to increase the publicity of our graduate training. The 
payoff is occurring now—applicants for Fall 2010 have increased dramatically 
compared to previous years. Preliminary data provided about the number of 
applications for graduate training in the SCS graduate group on January 22, 
2010, showed that 34 of 55 applicants were to Psychological Sciences; three 
more applicants listed both Cognitive Science and Psychological Sciences. 
Applications to Psychological Sciences this year are more than triple the average 
number of applicants to Psychological Sciences in past years, and more than 
triple the application pool of the nearest competitor: Cognitive Science with 9 
applicants. Consistent with the high demand for graduate training in Psychology 
at other UC campuses, we anticipate continued growth in the applicant pool in 
future years.  
 
6. Research  
 
Psychological Sciences emphasizes three areas of research: Developmental 
Psychology, Health Psychology, and Quantitative Psychology.  
 
Developmental Psychology at UC Merced currently focuses on childhood, with 
interests in cognitive development, language, and social development. Faculty in 
this area have strong overlapping interdisciplinary interests with the UC Merced 
Cognitive Science area. Future developmental hires will build on these strengths, 
but also expand the breadth of developmental interests at UC Merced into 
developmental neuroscience, and will broaden the age of our focus to include 
research with infants. In accord with this, our next priorities are hiring faculty 
members with research interests in these areas. Such hires would build on the 
program's current strengths, and would add to the interdisciplinary potential of 
the psychology area, due to further potential cross-collaborations with cognitive 
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science. Developmental neuroscience is a particular future hiring priority; as a 
cutting-edge research area, it potentially spans developmental, cognitive, and 
health psychology, as well as offering cross-disciplinary collaborations with 
cognitive science and human development/biology. 
 
Health psychology deals with interactions between behavior and physical health, 
considering the full dimensions of both of these concepts. At the most general 
level, health psychology includes research into how behavior affects physical 
health as well as how physical health affects behavior. To do so, health 
psychology draws upon multiple knowledge bases of psychology. For example 
within health psychology, there are social psychologists who study cultural 
influences on health; cognitive psychologists who study health decision making; 
developmental psychologists who study family influences on children’s health; 
and physiological psychologists who study behavioral effects on the neural, 
cardiovascular, and immunological systems that are often the proximal causes of 
diseases. Health psychology also includes activities to promote physical health 
and prevent disease, which draws broadly from clinical psychology all the way to 
public health. Such interventions can be applied at different levels, from 
individuals all the way to the public in general. Examples include psychological 
interventions that prevent health problems or ameliorate existing health 
problems, such as the delivery of culturally-appropriate health promotion 
information, and prevention programs to aid elementary and high school students 
to avoid unhealthy lifestyle habits (e.g., related to obesity, substance use). Health 
psychology faculty will bring research and teaching interests that will be highly 
useful in UC Merced’s quest to develop biomedical and population health 
research and education programs. Health psychology also usually fares 
extremely well in generating, often large amounts, of extramural research 
funding, often in large amounts. 
 
Our priorities are to add faculty in health psychology who can bring teaching and 
research expertise in areas such as (a) experimental study of behavior-health 
links, (b) intervention and prevention program development and evaluation, (c) 
cultural disparities in health, (d) biological mechanisms linking behaviors to 
physical health (e.g., employing measures of nervous, cardiovascular, endocrine, 
and immunological systems), and (e) meta-analysis of effects in health 
psychology. Interests in health issues prevalent in the Central Valley will continue 
to be of high priority within the aforementioned research areas. Furthermore, we 
are keen on building strengths within these areas in health issues during 
childhood and adolescence, to continue forging links with the developmental 
psychology area. However, we will also consider expanding coverage in the 
faculty group into health psychology applied to adult and aging periods as we 
grow.  
 
Quantitative Psychology is the study and development of the research designs 
and statistical methods that are used by psychologists (and other social, 
behavioral, and biomedical scientists) in their work. Compared to Developmental 
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and Health Psychology, which are envisioned eventually to have large numbers 
of faculty, Quantitative Psychology will have a proportionally smaller number of 
full-time faculty, but will also have enough faculty to offer doctoral training in 
Quantitative Psychology. The rapid addition of such faculty early in program 
development is essential to the development of a strong psychology program, for 
several reasons. First, it provides a good means of ensuring competent teaching 
of crucial graduate level quantitative courses in psychology that are required in 
every high-quality doctoral Psychology program. Second, it serves as a catalyst 
for improving the statistical analysis of research data for the two substantive 
areas of health and developmental psychology, improving the likelihood of 
successful publication. Third, given that UC Merced does not have a statistics 
department, unlike most mature universities, quantitative psychology can be a 
source of faculty who can provide critical statistical consultation on extramural 
grants. Such consultation is essential for large grant-supported research 
programs that we hope to encourage in developmental and health psychology. 
Importantly, this expertise will benefit grant applications outside psychology as 
well. Fourth, the American Psychological Association (APA) has identified 
quantitative psychology as an area that needs an increased supply of trained 
faculty members. The web site of the Task Force for Increasing the Number of 
Quantitative Psychologists http://www.apa.org/science/bsaweb-tfinqp.html states:  


“Acknowledging the fact that the number of quantitative psychologists is 
dwindling at the same time that there is a pressing need for training and 
education in all aspects of quantitative methods, the APA Council of 
Representatives authorized a special task force in 2006…. The Task 
Force…was charged with addressing both the pipeline of qualified 
students and opportunities for training in quantitative psychology (with an 
emphasis on early undergraduate education through postdoctoral 
training).”  


The quantitative psychology program at UC Merced will help respond to that 
need. Mostly, we will choose hires in quantitative psychology that complement 
the needs typical of developmental and health psychology. Thus we place high 
priority on hiring faculty with skills in (a) longitudinal data analysis, (b) multilevel 
modeling, (c) categorical data analysis, and (d) structural equation modeling. A 
second level priority would be a hire in psychometrics such as in item response 
theory; psychometrics forms the backbone of many quantitative psychology 
programs, so exposing quantitative psychology students to that area is important. 
Finally, the two current quantitative psychology faculty members (Shadish, 
Vevea) are experts in meta-analysis. Currently in the United States, there is no 
training program specializing in meta-analysis. So we will give special priority to 
recruitment of faculty who can contribute to the development of such a training 
program in meta-analysis. 
 
In the long term, Psychological Sciences may expand beyond these three 
specialties, although such predictions are hard to make at this time. Likely 
candidates for long term expansion would include any of the physiological 
specialties in Psychological Sciences, or Social Psychology. Much will depend on 
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the mix of interests represented on the faculty at that time. For example, some 
health psychologists are trained as social psychologists, and they may find it 
attractive to expand the social psychology offerings.  
 
7. Interdisciplinary opportunities 
 
Psychological Sciences currently envisions three primary venues for 
interdisciplinary collaboration. First, Psychological Sciences has been successful 
in seeking and hiring faculty who have overlapping interests that can support the 
Cognitive Science program, such as Yarrow Dunham, a developmental 
psychologist who has strong cognitive training and interests, and Jack Vevea, a 
quantitative psychologist who has developed quantitative models of cognitive 
phenomena.  
 
Second, faculty who will be hired in Health Psychology will contribute to 
interdisciplinary collaboration with faculty in the School of Natural Science and 
the School of Engineering who are involved in health research at UC Merced. For 
example, Professor Wallander led the recent successful effort to bring an 
interdisciplinary NIH-funded Center for Health Disparities Research to UC 
Merced.  
 
Third, faculty who will be hired in Quantitative Psychological Sciences will 
contribute to the need for expert statistical consultation among faculty in the 
School of Natural Science and the School of Engineering who are involved in the 
creation of a medical school. For example, at the request of the Dean of Natural 
Science, Professor Shadish wrote a document describing models for statistical 
consultation and training that could be used at UC Merced in the short to medium 
term future.  
 
8. Outreach 
 
Psychological Sciences strongly supports efforts to attract a diverse student body 
at both the undergraduate and graduate levels. Specific figures on the 
composition of the current student body are not available from SSHA. However, 
Psychological Sciences tends to attract a large proportion of female students, as 
well as of underrepresented ethnic groups. The composition of our 
undergraduate research teams, and of our graduate students, also reflects that 
(specifics available upon request). Finally, Psychological Sciences faculty 
routinely participate in outreach efforts. For example, Dunham and Song have 
served on the SSHA Recruitment and Retention Committee, and a number of 
faculty have participated in recruitment forums for Psychological Sciences, 
SSHA, or UC Merced. Similarly, Wallander has served as a faculty speaker for 
the Transfer Student Recruitment into Psychological Sciences.  
 
9. Resources 
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9.1. Faculty  
 
Psychological Sciences has 7 (15%) of SSHA’s approximately 46 faculty. By any 
metric, Psychological Sciences is drastically understaffed. If faculty were 
allocated in proportion to the number of majors (39%), for example, 
Psychological Sciences would have 18 faculty.  
 
2009-2010 Academic Year Searches (start date July 1, 2010). Psychological 
Sciences is currently searching two position:  
1. Assistant Professor in Developmental Psychology, preferably specializing in 


infant development, cognitive development, or developmental cognitive 
neuropsychology. The advertisement for this position notes that selected 
candidates with interests in learning disabilities broadly defined may be 
eligible for an endowed chair. Note this position was a Full Professor position 
initially allocated in 2005, then filled by Carol Tomlinson-Keasey, then 
searched in two subsequent years without being filled, and finally 
downgraded to Assistant Professor this year. Developmental Psychology is 
the only Psychological Sciences specialty without a tenured faculty member, 
and such a member is our highest priority for new positions. 


2. Full/Associate Professor in Health Psychology, preferably specializing in child 
and adolescent health, cultural influences on health, experimental 
approaches in health psychology, or the prevention and treatment of health 
problems common in the Central Valley such as obesity or poor prenatal care.  


 
CAPRA’s instructions for submission of strategic plans said it is not “necessary to 
describe very long-term strategic aims not related to current resource requests”. 
Given this instruction, coupled with the bleak budget picture for 2009-2010, we 
do not submit long term hiring plans in this document, though they are available 
on request. For next year, the Psychological Sciences strategic plan calls for the 
following hires.  
 
Requested Searches over the Next Three Years. This year’s strategic plan 
requests hiring preferences over the next three years at four per year. We realize 
that UC Merced has never allocated four positions in a year to Psychological 
Sciences. Nonetheless, we request this because it recognizes how badly 
understaffed we are compared to other areas. It is what we need to begin to 
reduce our student/faculty ratio and our dependence on lecturers. If either of the 
current academic year searches fails to result in a hire, our first priority is to 
continue to search that position(s) as our first priority in the subsequent year. 
After those positions are filled, we request authorization to search the following 
positions, in order of preference:  
1. Full/Associate Professor in Developmental Psychology. The specialty of this 


hire should be in child and adolescent development, but otherwise we will 
seek to hire the best candidate that either complements existing areas 
(cognitive development, social development), or that introduces new areas 
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such as developmental cognitive neuropsychology or personality 
development.  


2. Assistant Professor in Quantitative Psychology specializing in either 
longitudinal data analysis or multilevel modeling.  


3. Full/Associate Professor in Developmental Psychology. The specialty of this 
hire should be in child and adolescent development, but otherwise we will 
seek to hire the best candidate that either complements existing areas 
(cognitive development, social development), or that introduces new areas 
such as developmental cognitive neuropsychology or personality 
development. This hire will give Developmental Psychology as many tenured 
faculty as Health Psychology and Quantitative Psychology have been 
allocated. 


4. Full/Associate Professor in Health Psychology specializing in one of the areas 
not already hired.  


5. Full/Associate Professor in Developmental Psychology specializing in one of 
the areas not already hired. 


6. Full/Associate Professor in Health Psychology specializing in one of the areas 
not already hired.  


7. Assistant Professor in Quantitative Psychology specializing in either 
longitudinal data analysis or multilevel modeling.  


8. Associate/Full Professor in Developmental Psychology specializing in one of 
the areas not already hired. 


9. Assistant Professor in Health Psychology specializing in one of the areas not 
already hired. 


10. Assistant Professor in Developmental Psychology specializing in one of the 
areas not already hired. 


11. Assistant Professor in Health Psychology specializing in one of the areas not 
already hired. 


12. Assistant Professor in Quantitative Psychology specializing in either 
longitudinal data analysis or multilevel modeling.  


In each of these cases, if the UC administration does not allocate sufficient funds 
to hire tenured faculty, we would replace the Full/Associate Professor lines with 
lower rank lines.  
 
If all are successful, these searches would yield the following distribution of 
faculty hires across developmental, health, and quantitative psychology at the 
end of this period.  
 


Start Date Developmental Health Quantitative 
Current Academic Year 2 3 2 


July 1, 2010 3 4 2 
July 1, 2011 5 5 3 
July 1, 2012 7 6 4 
July 1, 2013 8 8 5 
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9.2. Space 
 
Psychologists require one office per faculty member, and laboratory space. 
Quantitative Psychological Sciences is probably the least space intensive area, 
where an allocation of 200-300 square feet of lab space per faculty member will 
suffice. Health and Developmental are more space intensive, requiring 450-600 
square feet of lab space. However, these are averages, and space needs vary 
within areas. Needs are larger for faculty with active grant funding; and some 
health and developmental psychologists have fewer space needs. Although 
space within the Classroom and Office Building is extremely tight, we have been 
assured by the administration that sufficient space for these labs will be available 
on campus when the Social Sciences and Management (SSM) building opens in 
2011 or 2012.  
 
Therefore, for the seven current Psychological Sciences faculty, about 2650-
3600 square feet of lab space is needed on campus. If both current searches are 
successful, an additional 900-1200 square feet will be needed by Fall 2010, for a 
total of 3750-4800 square feet of lab space (plus one office each). The 
Classroom and Office Building does not have sufficient space to meet these 
needs; but the new Social Science and Management (SSM) building scheduled 
to open in 2011 or 2012 should contain sufficient space for the medium term 
future. Consequently, our existing faculty have agreed to use less space until 
SSM opens; and we are letting new hires know of the temporary space shortage. 
So far, all potential new hires have expressed willingness to wait until SSM 
opens to have their lab needs met.  
 
9.3. Finances 
 
Psychological Sciences has the following financial needs:  


1. Psychological Sciences has been allocated the equivalent of three FTE 
Lecturers during the 2009-10 academic year. This support needs to be 
continued to maintain current enrollment, and can be expanded to 
increase enrollment. Upper division undergraduate PSY courses are 
capped at 80, and nearly all reach their caps, so demand clearly exists to 
support expanded enrollment.  


2. Psychological Sciences requires an allocation of teaching assistantships 
commensurate to its enrollment. It currently receives such an allocation 
and anticipates this will continue.  


Although these financial needs are funded mostly by the university, 
Psychological Sciences strongly encourages its faculty to obtain extramural grant 
funding to help meet these needs. Active grants currently include:  


1. Shadish, W.R. (Principal Investigator). A d-estimator for Single Case 
Designs. Institute for Educational Sciences, U.S. Department of 
Education. $974,523 total costs (2010-2013) 


2. Shadish, W.R. (Co-Investigator and Campus Director). “University of 
California Educational Evaluation Center”, University of California Multi-
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Campus Research Program and Initiative, $2,200,000 total costs (2010-
14). John Yun (UC Santa Barbara), Principal Investigator. 


3. Song, A.V. (Principal Investigator). "The Role of Perceptions in Adolescent 
Tobacco Use". NIH/NIDA/LRP (Pediatrics), $44,496 (2008-2010). 


4. Vevea, J.L. (Consultant). "Vocabulary Development through Writing." 
Department of Education, Institute for Educational Sciences. $1,402,533 
total costs (2006-2009). 


5. Vevea, J.L. (Consultant). "Explicit Scaffolding for Word Learning." 
Department of Education, Institute for Educational Sciences. $1,017,477 
total costs. (2008-2011). 


6. Vevea, J.L. (Co-Investigator). “Measuring Vocabulary Knowledge with 
Testlets: A New Tool for Assessment.” U.S. Department of Education, 
Institute for Educational Sciences. $2,036,502 total costs. 


7. Wallander, J.L. (Co-Investigator). “Brain Research to Ameliorate Impaired 
Neurodevelopment-Home-based Intervention, ” NICHD/NIH.  $2,375,000 
total costs (2006-2011). Wally Carlo, University of Alabama at 
Birmingham, Principal Investigator. 


8. Wallander, J.L. (Consultant). “Healthy Passages: A longitudinal, 
community-based study of adolescent health,” Centers for Disease 
Control, $31,000,000 (thus far; renewed yearly with appx. $4,500,000) 
(1999-open ended). Frank Franklin, University of Alabama at Birmingham, 
Principal Investigator.  


9. Wallander, J.L. (Co-PI). Center of excellence for the study of health 
disparities in the rural and ethnic underserved populations, National 
Institutes of Health/National Center for Minority Health and Health 
Disparities, $1,302,414, 2009-present. 


10. Wallander, J.L., (Consultant). “Promoting Use of Effective Early 
Intervention Programs.” , NICHD/NIH, $745,243 total costs. Holly Kreider, 
Socimetrics, Principal Investigator. 


11. Wallander, J.L. (Consultant). “Psychological Tests and Assessment Online 
Resource.” NICHD/NIH, $750,000 total costs, Tamara Kuhn, 
Sociometrics, Principal Investigator. 


12. Hoyt, M.A. (Principal Investigator).  "Health-Related Quality of Life in 
Young Men with Testicular Cancer", Lance Armstrong Foundation, 
$110,000 total costs, (2009-2010). 


13. Hoyt, M.A. (Co-Principal Investigator). "Biobehavioral Factors and Quality 
of Life in Men with Prostate Cancer", UCLA Cousins Center for 
Psychoneuroimmunology, $17,000 total costs, (2008-2011). Annette 
Stanton, University of California, Los Angeles, Co-Principal Investigator.  


Pending grants include 
14. Song, A. V. (Principal Investigator). " Sociocognitive Factors in Adolescent 


Risk Behaviors", NIH/LRP (Pediatrics), $35,000 (2010-2012).  
15. Song, A. V. (Co-Investigator). " Ethnic Variations in Addictive Behaviors 


among Emerging Adults", NIH/NIDA. $2,463,430 total costs (2010-2014). 
Nolan Zane, University of California, Davis, Principal Investigator. 







 122 


16. Dunham, Y. (Principal Investigator). “Minimal Groups and the 
Development of Social Category Knowledge”. National Science 
Foundation, $442,973. 


These grants are particularly helpful to support graduate students in research 
assistantships.  
 
10. Summary of requests for new resources.  
 
In summary, the Psychological Sciences Section requests the following new 
resources:  


1. We request 4 new FTE faculty lines to begin July 1, 2011. 
2. Assuming current searches are successful, we request 9 faculty offices 


plus whatever laboratory space is available in the Classroom and Office 
Building for Fall 2010; and we request 13 offices plus 4500-6000 square 
feet of laboratory space in the SSM building for Fall 2011, assuming that 
building is open by then. 


3. We request continued allocation of Lecturer funds, with consideration to 
an increase in that allocation to the extent that substantial new ladder rank 
faculty allocations are not made. 


4. We request continued allocation of teaching assistant slots proportional to 
Psychological Sciences student credit hour production. 
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Appendix I: CAPRA Criteria 
 
CAPRA’s criteria for evaluating strategic plans requests answers to the following 
items. Our answers are italicized below each criterion.  
 
Justification for Prioritization 


Explain concisely how the prioritization of requested FTEs reflects the 
aims, goals, and demands of programs discussed in the Strategic Plan of the 
school, and of graduate groups associated with faculty in the school, in particular: 


1. Support of undergraduate majors, referring to estimated student demand 
(both majors and courses provided to non-majors), plans to achieve 
excellence and how this will be assessed (including accreditation issues, if 
any). 


Psychology is the largest major in SSHA but has only 7 ladder rank 
faculty and the highest student/faculty ratio in SSHA. About 60% of 
Psychology undergraduate classes are taught by Unit 18 lecturers. Far 
more ladder rank faculty are needed to support the major. We have 
improved the major by adding more writing requirements (e.g., a new 
course WRI 101 specific to Psychology is now required of majors), and 
by redistributing TAs to support this effort. For WASC accreditation 
purposes, we have created Program Learning Outcomes and an 
assessment plan to regularly assess whether we achieve those 
outcomes.  


2. Support of graduate groups and research, referring to balance of critical 
mass in specific areas versus the need for broadening coverage, plans to 
achieve international excellence and how this will be assessed, estimated 
student demand for graduate programs.  


Psychological Sciences currently has eleven graduate students. 
Student demand for graduate training in psychology is very high, with 
34 of 55 applicants to SSHA being in Psychology as of January 22, 
2010. Other campuses average 2.5 graduate students per faculty 
member, a standard likely to be met at UC Merced within a few years, 
as well. Additional ladder rank faculty are needed to continue to grow 
graduate training and research excellence. 


The Psychological Sciences faculty is near completion of a 
revised draft CCGA application for a Graduate Group in Psychological 
Sciences. The application outlines assessment plans for the new 
graduate group, both assessing students within the group on a regular 
basis, and assessing the Group itself periodically. 


3. If applicable, development of new or incipient research and/or graduate or 
undergraduate degree programs 


Not applicable.  
4. If applicable, support of or synergy with cross-school or interdisciplinary 


programs or research.  
Psychological Sciences currently envisions three primary venues for 
interdisciplinary collaboration. First, Psychological Sciences has been 
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successful in seeking and hiring faculty who have overlapping interests 
that can support the Cognitive Science program, such as Yarrow 
Dunham, a developmental psychologist who has strong cognitive 
training and interests, and Jack Vevea, a quantitative psychologist who 
has developed quantitative models of cognitive phenomena.  


Second, faculty who will be hired in Health Psychology will 
contribute to interdisciplinary collaboration with faculty in the School of 
Natural Science and the School of Engineering who are involved in 
health research at UC Merced. For example, Professor Wallander led 
the recent submission of the letter of intent for an interdisciplinary 
center at UC Merced within the system-wide UC School of Global 
Health; and Professors Wallander and Shadish are active members of 
the UC Faculty Medical School Advisory Committee. 


Third, faculty who will be hired in Quantitative Psychological 
Sciences will contribute to the need for expert statistical consultation 
among faculty in the School of Natural Science and the School of 
Engineering who are involved in the creation of a medical school. For 
example, at the request of the Dean of Natural Science, Professor 
Shadish wrote a document describing models for statistical 
consultation and training that could be used at UC Merced in the short 
to medium term future.  


5. Support for general education (e.g. providing professors/lecturers to 
support CORE courses and general education courses for other schools). 


Psychological Sciences faculty regularly give lectures in CORE 1. At 
the lower division level, PSY 1(enrollment around 300, offered each 
semester) is an option for filling school general education 
requirements, and PSY 10 (enrollment around 176, offered each 
semester) is an option for filling the quantitative methods general 
education requirement. The majority of students in both these courses 
are not Psychology majors. Only PSY 1 is prerequisite to upper 
division PSY courses. Consequently these courses are heavily 
enrolled by non-Psychology major as filling upper division general 
education requirements outside the major.  


Faculty and Space Resources 
1. Overview of faculty workload issues, including current and anticipated 


shortfalls or imbalances, as well as the school workload policy, including 
the likely extent of reliance on lecturer appointments.  Note that 
permanently required lecturer lines should be requested as such by 
schools. 


Each Psychological Sciences ladder rank faculty member teaches two 
undergraduate and one graduate course per year. Psychological 
Sciences has been allocated the equivalent of three FTE Lecturers 
during the 2009-10 academic year. Lectures teach more than half of 
our courses and produce more than half of our credit hours. We 
believe this is far too high, and that much of the lecturer resources 
should be replaced by ladder rank faculty. 
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2. Balance of tenured and untenured faculty, and opportunities for mentoring.  
Developmental psychology has two untenured faculty members, and 
badly needs a tenured faculty to provide mentoring as well as 
leadership for program development. Thus, the reduction of the 
developmental psychology full professor search to assistant professor 
this year is a continued blow to that program. This position should be 
restored. Health psychology and quantitative psychology currently 
have one and two tenured faculty, respectively, with health psychology 
searching for an additional tenured faculty member this year. The 
faculty aims to have at least 50% of its faculty tenured within each area 
so as to avoid burdening untenured faculty with service demands.  


3. An updated description of the school’s space planning and allocation 
procedures. 


Until recently, the SSHA Dean made all space allocations. The SSHA 
Executive Committee recently assumed the duties of a space 
committee, and presumably will develop its procedures this year. The 
Psychological Sciences faculty has worked closely with the SSHA 
Dean to ensure sufficient space is available to existing and new 
faculty. Though there is currently a significant space shortage in the 
Classroom and Office Building, the opening of the new Social Science 
and Management Building in 2011 or 2012 should alleviate this 
shortage. 


4. Special resource issues related to faculty hiring, e.g. plans to hire faculty 
cohorts or special facilities needs for new hires. 


Faculty being recruited to Psychological Sciences are told clearly 
about the existing space shortage, and of the likelihood that their 
space needs cannot be fully met until 2011 or 2012. So far, most 
recruits have been willing to wait until then. Psychological Sciences 
faculty may make arrangements to share labs with newly hired faculty 
until then, assuming the nature of the research allows that and the new 
faculty permit it. Otherwise, no special resource issues exist. 


5. Special issues relevant to achieving diversity of UC Merced’s faculty. 
The Psychological Sciences faculty is committed to increasing its 
gender and ethnic diversity. Currently, two of seven current faculty are 
women and one of seven is a member of an ethnic minority group.  


 
Additional CAPRA Criteria 


 
1. Academic plans should include a 5 year description of specific goals (and 


associated objective metrics) associated with each program that is requesting 
new faculty lines.  These goals can be based on external assessments (e.g. 
ABET accreditation or CCGA approval), specific program expansion (e.g. 
adding a new track or graduate emphasis), or quantitative target (e.g. 
supporting a particular student growth rate).  Moreover, the overall academics 
plans should prioritize and provide a timeline for all such goals described in 
the plan. 
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The need for additional faculty lines in Psychological Sciences is 
based substantially on the need to reduce the high 50:1 undergraduate 
student to faculty ratio. The ideal goal would be to reduce it to about 21:1, 
the goal specified for UC Merced as a whole. Substantial progress 
towards that goal is easily measured.  


A related goal is to reduce the ratio of the number of courses taught 
by lectures in the undergraduate Psychology major from its current 60:40 
ratio of lecturer taught courses to ladder rank faculty taught courses  to a 
more reasonable 20:80 ratio. This will require a substantial infusion of new 
ladder rank faculty. 


2. Academic plans should explicitly address strategic constraints on the campus, 
such as the need to balance more and less costly programs, the availability of 
research and teaching space, and start up funds. 


Not only is Psychological Sciences less costly than most programs in 
Natural Sciences and Engineering, the high grant productivity of 
Psychological Sciences faculty brings more revenue to the university 
compared to most other SSHA programs. However, Psychological 
Sciences does require more research space and higher startup funds than 
most other SSHA disciplines, though this is partly offset by the higher 
grant productivity.  


3. Academic plans should consider the full life-cycle of existing programs, 
describing target sizes over the next five or more years and plans to reach a 
sustainable level given current budget constraints.   


Psychological Sciences already generates more resources (e.g., State-
provided faculty lines and FTE TA funds) than other programs in SSHA, 
and so sustainability is not an issue.  


4. Academic plans should include estimated resource requests for program 
review and ongoing assessment. 


The Psychological Sciences WASC Assessment Report recently 
submitted for the January 31, 2010, deadline requested a budget of $2250 
to continue the use of the ETS Major Field Test with volunteer graduating 
seniors. Over the next several years, more students will graduate under 
the requirement in the 2009-2010 catalog to take this test before 
graduating, which will require substantially more resources. A reasonable 
estimate would be $30-$50 per student, with 100 students graduating 
each year, costing $3-5000 per year. This cost is likely to increase over 
time as more psychology majors enroll and graduate.  


5. Academic plans should describe plans for coordination or even consolidation 
of programs within or between schools or between graduate groups to make 
the most efficient use of current and proposed faculty lines.  Proposed hires 
whose teaching will be primarily outside of their home program, need to be 
explicitly cited in the plans for the programs in which they will be teaching. 


No plans exist to consolidate Psychological Sciences with any program, 
and all Psychological Sciences faculty teach within the discipline.  


6. Proposed new undergraduate and graduate programs must be included in 
academic plans well in advance of the year in which they will be proposed.  
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Moreover, plans for new programs must include year-by-year hiring goals to 
achieve the necessary size to create the new program.  Finally, any proposed 
new programs used as the basis for new faculty lines must include memos 
from the cognizant school or graduate groups’ Dean and Academic Planning 
Chair stating a multiyear commitment to give high priority to faculty hires for 
this new program.  These memos must be included in the academic plan 
voted on by the school faculty. 


The Psychological Sciences faculty are already offering the undergraduate 
major and the graduate training program within existing resources. 
Continued faculty hires at whatever rate is feasible in the current budget 
situation will allow us to expand the quantity and quality of both programs.  
The Psychology major has grown substantially every year since its 
inception, though that growth is likely to slow somewhat as other majors 
(e.g., Sociology, Political Science) develop. Anticipated faculty growth is 
based on anticipated undergraduate major and credit hour growth.  


 
 


Additional Criteria Specified by the Provost 
 
 
1. An evaluation of research opportunities that will add critical strength in the 


existing research programs or that will allow the campus to embark on new 
areas of research vital to our future. 


The Psychological Sciences faculty participates actively in the 
development of both existing and new programs pertaining to health, as 
outlined in the strategic plan. An example of new research directions is the 
collaboration between health psychology and quantitative psychology in 
developing a health psychology quantitative synthesis program.  


In addition, given that the faculty have very high grant productivity, 
and that Psychology has been identified as a hub discipline in science, 
investments in hiring new Psychological Sciences faculty will add critical 
strength to all of the existing Psychological Sciences research areas 
(developmental, health, quantitative).  


2. An assessment of each position’s importance to supporting existing graduate 
and undergraduate programs that will allow for the development of new 
programs of instruction in the future. 


The proposed new positions aim to support existing undergraduate and 
graduation programs in Psychological Sciences, not to develop new 
programs. The primary needs here are to (a) replace the over-reliance on 
lecturers with teaching by ladder rank faculty and (b) the allocation of 
ladder rank faculty positions that would allow reduction of the 
student:faculty ratio to a level commensurate with good pedagogical 
practice.  


3. An analysis of how the FTE will be used to support the principles and delivery 
of the general education curriculum. 
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Psychological Sciences faculty provide substantial support in general 
education. Specifically, they regularly give lectures in CORE 1. At the 
lower division level, PSY 1(enrollment around 300, offered each semester) 
is an option for filling school general education requirements, and PSY 10 
(enrollment around 176, offered each semester) is an option for filling the 
quantitative methods general education requirement. The majority of 
students in both these courses are not Psychology majors. Only PSY 1 is 
prerequisite to upper division PSY courses. Consequently these courses 
are heavily enrolled by non-Psychology major as filling upper division 
general education requirements outside the major.  


4. A detailed assessment of the space needs for each of the FTE and any plans 
that will allow current allocated laboratory space to be used to accommodate 
additional hires. 


A detailed description of space needs is provided in section 9.2 above. 
Regarding sharing existing space, Psychological Sciences faculty will 
make such sharing arrangements as are necessary and feasible to 
accommodate new hires until the SSM building opens in 2011 or 2012. 
However, faculty at UC Merced are allocated relatively little laboratory 
space, far less than at any other UC campus. One faculty member has no 
space at all, most have one converted office (@135 sf), and only two have 
more than that. Even faculty with active grant programs receive no 
additional space for that purpose. So space available for sharing is limited.  
 
________________________________________________________ 


 
 


Social Science & Management (SSM) Strategic Plan – 2010-2013 
 


I. Introduction 
 
The SSM Group within SSHA comprises the disciplines of Economics, 
Management, Political Science, and Sociology.  At its core, the scholars within 
the SSM Group study how humans structure their lives and how interaction 
among people within the confines of these institutional structures shapes the 
path of social and economic progress.  While human beings around the world are 
fundamentally the same when it comes to their biological make-up, there is 
significant disparity in their material well-being.  A puzzle that has confronted 
social scientists since the origins of their respective disciplines is: why are some 
countries so wealthy, while others are so poor?  Furthermore, what are the 
consequences, both internationally and domestically, of this disparity in material 
well-being across different groups of people? 
 
Without structure, society would be chaotic.  To overcome collective action 
problems, for example, people delegate authority to governments with powers to 
coerce.  They exchange goods and services within formalized markets.  They live 
their lives based on a set of principles defined by their religions.  Entrepreneurs 







 129 


raise capital and hire workers because they see economic opportunities in 
producing and selling goods and services to potential consumers.  What unites 
the SSM faculty’s research is the desire to understand how and why institutions 
are formed and evolve and how they affect social and economic progress over 
time and across place.  Given the importance of institutions in shaping economic, 
political, and social outcomes, the dynamics of institutional selection and change 
is a critical area of academic exploration and research. 
 
Naturally, scholars of different disciplines bring their own expertise to the 
fundamental questions at hand, but it is important to emphasize that the 
intellectual spillovers across economics, management, political science, and 
sociology is what facilitates our understanding of human progress.  For example, 
as noted above, entrepreneurs try to capture economic opportunities by 
harnessing financial and human capital, yet the productivity and profitability of 
their firms depends on the formal and informal policies that govern the 
organization.  In other words, the scholarly study of managerial decision-making 
and firm performance depends on an understanding of social structures – the 
expertise of sociologists.  As a second simple example of the linkages across the 
social science disciplines, consider the role of education in advancing human 
progress.  Economists have documented convincingly that education contributes 
importantly to economic growth and generates so-called positive externalities 
(i.e., educating a child not only benefits her, but others within society).  Yet, how 
do people go about deciding whether or not to provide education for others’ 
children and, if so, at what level?  Understanding how people solve these 
collective action problems is the fundamental question that political scientists 
address.  In sum, economists’ ability to understand the path of economic growth 
relies on their political science colleagues’ explanations of political decision-
making.  It is these natural linkages that make the SSM Group ideally situated to 
address the problems that society faces today, whether it relates to health 
disparities, stewardship of the environment, or poverty. 
 
II. The Importance of SSM to UC Merced 
 
One measure of the role that SSM plays within the university is to consider 
undergraduate education.  Simply put, training in the social sciences and in 
business and management is extraordinarily popular among UC students.  
According to the most recent UCOP Statistical Summary of Students and Staff 
(Fall 2008, p. 30), 22 percent of bachelor’s degrees were conferred in the “social 
sciences” (which exclude psychology) and six percent were conferred in 
“business and management.”  By contrast, nine percent of undergraduate 
students graduated with a degree in psychology, 15 percent in biological 
sciences, seven percent in engineering, six percent in “letters,” and five percent 
in “fine and applied arts.”   
 
In Table 1 below we delve more deeply into the popularity of the respective 
majors within SSM across the UC campuses (UC San Francisco is excluded 
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from the analysis).  One issue that complicates the analysis is that three 
campuses (Berkeley, Irvine, and Riverside) offer undergraduate majors in 
management, while the remaining five campuses offer an economics degree with 
a business/managerial economics track.  Therefore, we include data on total 
economics majors, majors in the managerial and non-managerial tracks, and, 
when relevant, management students.  We also provide data on psychology 
majors as a comparative benchmark. 
 
First, it is worth noting that the unweighted average of Psychology majors across 
the UC campuses – 8.6 percent – conforms to the reported percentage of 
bachelor’s degrees awarded across the system – 9 percent.  Second, this 
detailed analysis of individual majors confirms that the vast majority of the 28 
percent of bachelor’s degrees in “social sciences” and “business and 
management” reported in the Statistical Summary of Students and Staff are 
generated by SSM disciplines.  Specifically, economics and management 
educate an average of 12.2 percent of students across the system, political 
science trains 5.5 percent, and sociology 4.8 percent – a combined total of 22.5 
percent.  Therefore, as UC Merced develops into a mature campus and achieves 
steady-state, the data from other campuses suggest that nearly a quarter of all of 
our students will choose to affiliate with an SSM discipline. 
 
A second measure of the importance of the SSM disciplines to the growth of UC 
Merced relates to the inter-/multi-disciplinary emphasis that is prevalent across 
the campus.  This emphasis was initiated in the founding idea that research 
institutes would serve as the catalyst to bring scholars together to understand 
and solve the major problems facing society today.  Indeed, the problems that 
society faces with regard to the environment, health, or energy – the foci of UC 
Merced’s current institutes – are inexorably linked to economic, political, and 
social issues.  To the extent that UC Merced’s institutes seek to offer realistic 
solutions to the problems that society faces, it is our contention that the present 
institutes would be better served with heavier involvement from economists, 
political scientists, and sociologists.  After all, the most practical and realistic 
solutions will be determined by their economic, political, and social ramifications.  
Put another way, scientists and engineers might well understand the causes of 
society’s ills when it comes to the environment, health, and energy and offer 
realistic fixes, yet the ability to implement such solutions depends on their 
economic, political, and/or social costs and benefits.  Without understanding 
these tradeoffs, scientists and engineers will conduct their research within a 
vacuum and their work will be confined to a narrow audience who value theory 
over practicality.
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Table 1 
Declared Undergraduate Majors in SSM Disciplines (& Psychology) Across 
the UC System 
 
Majors UCB UCI UCR 


* 
UCD  UCLA UCS


D 
UCS
B 


UCS
C 


Averag
es 


Term AY 
08-09 


Fall 
09 


AY 
08-09 


Fall 
09 


Fall 
09 


WINT 
10 


WINT 
10 


Fall 
08 


 


ECON 5.0% 11.0
% 


7.7% 6.5% 
‡ 


8.9% 11.1
% 


13.2
% 


11.4
% 


9.4% 


   Business 
ECON track 


0.0 8.6 3.5 2.3 5.2 4.2 12.0 8.4  


Non-
business 
ECON track 


5.0 2.4 4.2 4.2 3.7 6.9 1.2 3.0  


MGMT 
(separate 
major) 


3.7 1.6 17.7 n/a n/a n/a n/a n/a  


ECON+MGM
T 


8.7 12.6 25.4 6.5 8.9 11.1 13.2 11.4 12.2 


POLI 5.3 4.5 6.5 3.8 6.9 5.9 5.8 5.0 5.5 
SOC 2.9 8.2 7.7 2.6 3.6 1.9 6.4 5.2 4.8 
PSYCH 4.0 9.8 9.9 6.8 9.5 6.7 11.0 10.5 8.6 
 
Note: 
* Data on Riverside majors was unavailable, so degrees conferred by major was 
used instead. 
‡ The managerial economics program is offered by the Department of 
Agricultural & Resource Economics, while the economics degree is offered by 
the Department of Economics. 
Sources: 
UCB: 
http://opa.berkeley.edu/analysesandreports/MajorsAndDegreesByAcadProgram.
pdf 
UCD: http://budget.ucdavis.edu/data-reports/documents/enrollment-
reports/students-multiple-year-comparisons/emjudsc_fcurr.pdf 
UCI: http://www.oir.uci.edu/enr/IIA03-enr-by-major-and-class-stdng-2009-10.pdf 
UCLA: http://www.aim.ucla.edu/enrollment/enrollment_programs_fall.asp 
UCSD: 
http://registrar.ucsd.edu/ver2/dservices/thirdweek/WI10/REGBDM03.WI10.PDF 
UCSB: http://bap.ucsb.edu/IR/reg_reports/W10-STATS.PDF 
UCSC: 
http://planning.ucsc.edu/irps/majors/2008/Fall_UndergraduateMajorsDeclaredan
dProposed(HC).pdf 
UCR: http://sara.ucr.edu/degrees/2008_09/degmaj.html 
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III. Resource Request 
 
Faculty 
 
The SSM disciplines are expected to be very popular majors for students in 
steady-state, are central to offering inter-/multi-disciplinary solutions to society’s 
problems, and all seek to advance graduate training that can exploit UC 
Merced’s unique intellectual culture.  The SSM Group seeks to achieve a critical 
mass of at least 10 faculty in each of our core disciplines (economics, political 
science, and sociology) as soon as possible.  At that level each can offer a 
robust undergraduate major and begin the process of introducing graduate 
programs.  Given the requirements to offer core graduate training in our 
respective disciplines, each area must achieve a critical mass of approximately 
10 faculty who can cover both the undergraduate program requirements and 
begin to roll-out the graduate core courses. 
 
To achieve critical mass, the Economics, Political Science, and Sociology areas 
each request two FTE in each of the following three academic years – 2010-
2011; 2011-2012; and 2012-2013. 
 
The SSM faculty view three new lines (one each in Economics, Political Science, 
and Sociology) as being critical to our mission to grow our respective disciplinary 
programs based on current and expected student demand.  Further, we request 
another three additional lines (one to each discipline) to build toward critical 
mass. 
 
Of the three mission-critical lines noted above, the SSM faculty places 
Economics as the highest priority, with Political Science and Sociology then 
ranked equally second.  The SSM group ranks the next three requested FTE 
equally among the disciplinary areas. 
 
We place no emphasis at the present time on Management FTE.  Given the 
inchoate state of the Management Bylaw 55 unit and the administrative confusion 
surrounding the program, the SSM Group will maintain curricular authority over 
the Management undergraduate program and will administer the instruction with 
lecturer support.   
 
Lecturer & TA Support 
 
The lack of qualified TAs is significantly impacting our respective curricula.  
Courses that might have been offered (e.g., SOC 010) cannot be because of a 
lack of qualified graduate students to hold discussion sections or to staff labs.  
We have been forced to change the way certain courses (e.g., ECON 001) are 
delivered because TA support does not exist for a full array of discussion 
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sections.  In other upper-division courses, assignments have been truncated or 
eliminated because of a lack of TA support to advise students and to grade.  In 
order to successfully provide the coursework required for our undergraduate 
majors, we must have trained and qualified graduate students (or lecturers) 
available to TA our classes. 
 
Because our disciplines have not achieved a critical mass of faculty to offer 
credible graduate programs, we have experienced a significant shortage of 
graduate students capable of supporting our courses, especially the more 
analytically or quantitatively oriented ones.  We propose that some funding that 
would otherwise support TAs be allocated to our areas to hire lecturers/TAs from 
outside UCM.  We could easily recruit ABD graduate students or recent PhDs 
from UC Davis or Berkeley to teach for us, or even act as TAs.  We have 
developed strong expertise in specific areas of research in our respective 
disciplines (applied microeconomics in Economics; institutions and voting 
behavior in Political Science; and social movements in Sociology) so it is 
conceivable that graduate students from around the UC system may see an 
advantage to spend a year or two in Merced to work with faculty. 
 
The resource requests from the disciplines are as follows: 
 
Economics –  For AY 2010-2011, economics foresees a need for 14 full-time TA 
FTEs (5.0 for 300 students in ECON 001; 3.0 for 180 students in ECON 010; and 
2.0 each for ECON 100, 101, and 130), split roughly equally across the two 
semester.  At present, economics has two graduate students.  Thus, our 
undergraduate instruction is heavily impacted because of the lack of TA 
resources.  In addition, to satisfy our demand for courses, we expect the need for 
a full-time lecturer in Economics. 
 
Political Science – To help meet the demand for Political Science courses, a full-
time Political Science lecturer will be needed for the 2010-2011 Academic Year. 
 Political Science also anticipates the need for 10 full-time TAs during the 2010-
2011 Academic Year.  Six will be needed in fall semester and four will be needed 
in the spring. 
 
Sociology – In fall 2010 our proposed lower division courses will require 6.5 TA 
FTEs, and we anticipate needing a similar number in spring 2011.  We will need 
one research qualified TA to cover research methods in the fall, and one to cover 
our statistics labs in the spring.  Also, given student demand for courses, 
Sociology will require a full-time lecturer during the coming academic year. 
 
 
IV. Strategic Plans of the Individual Areas 
 
In the sections to follow, we delineate the strategic planning ideas of the 
individual areas.   
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IV.1 The Strategic Plan for Economics at UC Merced (2010-2013) 
  
Vision for the Program 


 
The Economics Program’s vision is to establish UC Merced as a center for 
excellence in applied research that offers practical insights for policy-making and 
management decision-making.  The focus on applied microeconomics implies 
that the Program will add faculty who will have positive spillover effects for other 
programs not only within the social sciences, but also across campus.  For 
example, Economics will have natural synergies with the development of the 
Management Program, as well as with the campus institutes dealing with Health 
Sciences, Energy, and the Environment.   
 
The Economics Program offers students an analytically and quantitatively 
rigorous course of study that prepares them for a variety of professional pursuits 
and advanced graduate study, especially in economics, management, public 
policy, and law.  What makes Economics a particularly valuable course of study 
is that students learn how to: frame economic, political, and social questions that 
have relevance to their everyday lives; identify multifaceted explanations for the 
causes and the consequences of the major issues that face policy-makers and 
business leaders; and use economic models and data from multiple sources to 
propose solutions to the vexing problems that face society.   
 
Consistent with the Program’s objective to establish UC Merced’s research 
prominence in Economics, building a graduate program will be critical. 
 
Strengths of the Program 
 
There are currently five faculty within the Economics Program, plus one assistant 
professor line that was “frozen” in 2008-2009.  A senior inaugural line that was 
vacant since 2004 was finally filled last year with the recruitment of Rob Innes 
from the University of Arizona’s Department of Agricultural and Resource 
Economics.  Given the significant challenges in senior recruiting in Economics, 
not just at UC Merced but across the country, UC Merced’s recent success in 
attracting Innes should be viewed as a significant accomplishment and an 
indicator of the early achievements of the Program.    
 
Given the scarcity of available faculty resources and the slow process of 
Program building, the faculty have chosen to grow the Program strategically.  In 
particular, as noted above, the faculty have chosen to create a niche in the area 
of applied economics, meaning that they study real problems that policy makers 
and business leaders face.  At present, given our faculty’s interests, we have 
developed specific strengths in labor economics, industrial organization, political 
economy and public policy, and economic history.  In order to offer a high-quality 
undergraduate major in Economics, and eventually a graduate program, in the 
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coming years we will need to add in the areas of public economics, health 
economics, industrial organization, and international and development 
economics.  
 
While our size is relatively small, our faculty have made great strides recently in 
attracting attention to the university and our burgeoning program.  For example, 
three faculty (Kantor, Neumann, and Whalley) are affiliates of the National 
Bureau of Economic Research, a prestigious research organization in 
Cambridge, MA.  Kantor and Whalley recently won an NSF grant to study the 
development of higher education in the United States during its most formative 
phase of growth around the turn of the twentieth century.  For the past three 
years the faculty (in particular, Neumann, Whalley, and Winder) have been able 
to support an on-going seminar series in labor studies with the financial support 
of the UCOP Contreras Fund.  While resources are limited for building the “soft” 
academic infrastructure of the campus, our faculty have taken the initiative in 
fund-raising to support the growth of the intellectual enterprise. 
 
Further, our faculty serve in positions within their respective fields that bring 
positive attention to UC Merced’s Economics Program.  For example, Kantor 
serves on the steering committee of the All-UC Economics History Group (an 
MRU), is an elected trustee of the Cliometrics Society, and serves on the editorial 
board of the two leading journals in economic history.  Further, Innes serves on 
the editorial board of the leading environmental economics journal.   
 
 
Present Challenges 
 
The most significant challenge facing the Economics Program relates to 
numbers.  Our goal is to create a center of research and teaching excellence in 
applied areas of economics, which means that we should be moving toward the 
establishment of a graduate program.  Unfortunately, our faculty size has been 
constrained over the past several years.  Graduate training in economics is 
highly regimented, with graduates expected to have mastered microeconomic 
theory, econometrics, and at least two substantive fields (most universities also 
require mastery of macroeconomic theory).  While our faculty expertise in certain 
applied areas has been well established and bodes well for training students in 
these areas, our lack of faculty expertise in microeconomic theory and 
econometrics inhibits our ability to offer core graduate training.  Further, because 
there are very few terminal master’s programs in Economics and because 
successful students elsewhere are highly reluctant to switch programs, we are 
required to “home-grow” our graduate students who are critical to our successful 
research and teaching programs.  Indeed, one of the most significant problems 
that we face is the dearth of qualified TAs for our courses.  We anticipate that our 
faculty size will need to reach 12-15 faculty before Economics can establish a 
full-fledged graduate program.  At our present rate of progress, graduate training 
in Economics at UC Merced is perhaps a decade away unless resources are 
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devoted to building a faculty of critical mass that can serve the undergraduate 
major and minor in Economics, service the core courses within the Management 
program, and offer core and field graduate training.  In the end, a large enough 
faculty base to support a graduate program enhances our ability to offer a quality 
undergraduate curriculum, conduct research, and attract faculty hires. 
 
Interdisciplinary Opportunities 


 
Applied economists work on a variety of problems that cross traditional 
disciplinary boundaries.  Of course, economists bring a unique way of thinking 
and a certain set of analytical tools to bear on the questions at hand, but 
increasingly economists have turned to other disciplines to shed light on 
individual or collective decision-making.  For instance, the recent growth of 
behavioral economics has come to rely on research in psychology and cognitive 
science to better understand how people make decisions.  Further, since many 
economic outcomes depend on collective decisions, understanding the political 
process or understanding group decision-making (say within the family, for 
example) requires that economists join forces with political scientists and 
sociologists.  The Economic Program currently has close ties with both the 
Political Science and Sociology programs.  The Political Science faculty’s 
strength in political institutions complements the Economics faculty’s emphasis in 
political economy (that is, the endogenous relationship between economic and 
political outcomes). Further, the Sociology faculty’s expertise in collective action 
and its growing emphasis in education serves as a complement to the 
Economics faculty’s research on the development of higher education and our 
general interest in how individuals and groups make decisions. 
 
The Economics Program is committed to building bridges across the campus in 
bolstering the synergies that exist between the disciplines.  For example, many 
environmental, energy, or management issues have an economic component 
that requires an understanding of how individual and markets respond to 
incentives.  Without untangling how people, firms, or society’s respond to various 
resource constraints, we will be ill-prepared to answer the vexing problems that 
developed and developing economies face today.  As an example of Economics 
support of trans-disciplinary initiatives, The County Bank Endowed Chair in 
Economics and the All-UC Economic History Group is co-sponsoring a UC 
Merced Political Science conference that seeks to understand the determinants 
and effects of federal fiscal decisions.  Clearly, such political decisions have 
economic ramifications, so it is important to Economists that we understand the 
rationale behind these decisions. 
 
Resource Request for 2010-2013 
 
The Economic Program has immediate needs to bolster its faculty in several 
fields of micro-economic study in order to build intellectual breadth and depth, 
support a broader set of program offerings at both undergraduate and graduate 
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levels, and take advantage of cross-disciplinary initiatives on campus.  Priority 
field areas are public economics, health economics, industrial organization, and 
international / development economics, each of which offers its own scope for 
exciting cross-campus synergies.  In particular, a health / development 
economist can create links to the Health Sciences, an environmental economist 
can create links to SNRI and to the Energy Institute, and an international or 
industrial economist can link to the Management program.  More substantively, 
we must bolster our faculty along the lines of microeconomic theory and 
econometrics before we can begin to contemplate a graduate program. 
 
As a start, the Economics Program calls for the immediate thawing of its “frozen” 
position.  This assistant professor position was created by the resignation of 
Giovanni Mastrobuoni.  We were unable to fill the position in 2007-2008 because 
of an extremely competitive market in economics that year (i.e., we made 
multiple offers but were turned down).  While we understand that the campus 
faced extraordinary budgetary circumstances last year, we remain deeply 
concerned about the perverse incentives that such “freezing” can cause.  That is, 
if faculty fear that a position will be “frozen” or “stolen,” then this will lead faculty 
to fill a position as quickly as possible, which could compromise quality.  We 
believe firmly that faculty should feel secure that a position will be available until 
a high-quality candidate is identified.   
 
The Economics Program requests six FTE over the next three years. The first 
three new faculty recruitments will focus principally on the priority field areas 
described above, and will produce the associated cross-campus synergies.  
These recruitments would represent our short-term objectives.  The other three 
FTE will enable us to build strength in microeconomic theory and econometrics in 
an effort to move toward a graduate program. 
 
 
IV.2 Strategic Plan for Political Science at UC Merced 
 
Executive Summary 
 
UC Merced’s Political Science Group is building a strong research program.  The 
Political Science Major has become one of the most popular majors on campus 
and with additional faculty a strong, distinctive Ph.D. program could be 
developed.  Currently, there are six Political Science faculty lines (four faculty on 
campus, a new faculty member who will arrive this summer, and an ongoing 
search for an assistant professor).  To further Political Science’s research profile, 
capitalize on the momentum of recent hires, service the growing major, and 
develop a Ph.D. program, Political Science should be allocated one or two new 
faculty lines per year for the next five years.  For the 2009-10 Academic Year, 
Political Science requests two assistant professor positions in the fields of 
political behavior and/or political institutions. 
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In considering this request, we believe that Political Science has a number of 
competitive advantages.  First, the Political Science major continues to grow (it is 
currently the third largest major in SSHA) and undergraduate enrollment in 
Political Science classes is high.  Second, Political Science is a particularly 
inter/multi-disciplinary field that is particularly well positioned to thrive and excel 
in UC Merced’s unique environment.  Third, while new hires in Political Science 
will need space, they will not have the same level of space needs as new faculty 
in the physical or psychological sciences.  Fifth, the Political Science program will 
be a key contributor to studying “The Dynamics of Social and Economic 
Progress,” one of the five research themes listed as central to UC Merced’s 
Strategic Academic Plan. 
 
Vision 
 
Political Science at UC Merced is positioned to be at the forefront of the 
discipline in the coming years.  Although we acknowledge the ambitious nature of 
this goal, Political Science is ideally situated to absorb the myriad ideas, theories, 
and methods intrinsic to interdisciplinary environments.  In contrast to many other 
disciplines, Political Science has no core approach.  It is a borrowing discipline.  
Indeed, cutting-edge, high-impact research in Political Science often grows from 
an idea or approach from another discipline, primarily Economics and 
Psychology/Cognitive Science.  In an interdisciplinary environment, a Political 
Science program with ample resources is poised to bring new ideas and 
approaches to the discipline, thus cultivating a reputation for innovative and 
ground-breaking research. 
 
A second current advantage enjoyed by our program is an absence of the 
epistemological divide that hampers many, if not nearly all, political science 
programs.  We share a commitment to rigorous (primarily quantitative) social 
scientific research.  Moving forward we will continue this approach for 
understanding and evaluating casual political phenomena.  Many existing 
political science programs suffer from a lack of coherence and a great deal of 
conflict regarding the definition of political science and appropriate foci for 
research.  The commonality of our focus will help accelerate the development of 
a very strong program. 
 
If we are able to continue to hire well and fully take advantage of UC Merced’s 
interdisciplinary opportunities, we believe we can develop one of the best 
Political Science programs in the West.  There are few very strong Political 
Science departments or programs on the West Coast.  Aside from a handful of 
standout programs such as UC Berkeley, UC San Diego, UCLA, Stanford, and 
Caltech, there is a significant step down in quality.  With resources and shrewd 
planning, we should be able to develop into a highly competitive program.  
Indeed, based on a survey of publications in the top three general interest 
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journals in political science, the current UC Merced political science group has 
the highest rate of scholarly productivity in the entire UC system.18 
 
Although Political Science should thrive in an interdisciplinary environment, it 
also contributes to other disciplines by providing novel and interesting research 
questions, alternative approaches grown from within and outside Political 
Science, and opportunities for collaborative research.   
 
Political Science aims to be a large major at UC Merced, training students in 
traditional Political Science courses while blending elements of other disciplines 
relevant to the study of politics.  It also aims to train graduate students in subfield 
specialties where coursework in other disciplines will lead to innovate research 
programs.   
 
Mission 
 
Political Science seeks to make innovative, substantial contributions to the 
discipline of Political Science through the generation and dissemination of 
outstanding scholarly research.  It aims to train undergraduate and graduate 
students how to understand political phenomena using both theoretical and 
empirical approaches to the study of politics.  In conducting research and training 
students, Political Science aims to draw on the intellectually rich environment of 
an interdisciplinary school.   


Goals and Strategies 


Political Science needs to do the following: 
• Continue developing areas of research excellence 
• Develop a graduate program 
• Reinforce bridges to other disciplines 
• Hire outstanding faculty with broad theoretical/methodological interests in 


political institutions and behavior across three of the traditional subfields 
(American politics, comparative politics, and international relations) 


 
Research Opportunities and Funding 
 


                                                             
18 The top three general interest journals are American Political Science Review, American Journal of 
Political Science, and Journal of Politics.  To measure scholarly productivity, we divided the number of 
articles published in these journals by faculty in a given political science department by the number of total 
post-PhD years for the faculty.  If we only include faculty who earned their PhD in 1998 or later, the UC 
Merced group ranks second, behind UC San Diego. 
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As a program not likely to achieve a faculty the size of UC Berkeley in the near 
future, it is crucial to develop areas of excellence while still providing 
undergraduates a broad curriculum.  To achieve this goal, Political Science 
seeks to develop an emphasis on political behavior and institutions, two key 
general areas within the discipline.  Within each of these areas, we will likely 
focus on hiring scholars with broad theoretical or methodological interests that 
bridge other disciplines.   
 
In the area of political behavior, we seek to hire scholars doing research informed 
by general theories of judgment and decision making.  In particular, voting 
behavior and public opinion research increasingly draws on theories found in 
cognitive Psychology and tests them using experimental methods.  Scholars 
using these theories and approaches are doing innovative research in political 
behavior and we seek to be a discipline leader in this area.  We anticipate that 
scholars in this area will likely form associations with Cognitive Science, 
Psychology, and Sociology faculty.   
 
In the area of political institutions, we plan to hire scholars with research 
programs focusing on the selection and ultimate effect of the “rules of the game” 
governing the political processes.  Given the relatively small size of the Political 
Science group for the foreseeable future, we seek scholars who are general 
institutionalists, as opposed to area specialists.  For example, although we desire 
to hire faculty who research the politics of specific regions (e.g., European 
politics), the focus must be sufficiently broad to be of interest to political scientists 
working in other subfields.  Thus, an ideal hire for Political Science in 
Comparative Politics would focus on broader questions pertaining to legislatures 
or political parties within a given country or region.  Scholars with broad 
theoretical interests are also more likely to publish in well-regarded, mainstream 
Political Science journals and be able to flourish in an interdisciplinary 
environment.  Such scholars will likely form linkages with the Economics and 
Sociology faculty. 
 
Teaching opportunities, enrollment 
 
The Political Science Major has become the third largest major in SSHA.  The 
size of the major is not all that surprising given that Political Science is a popular 
major both nationwide and within the UC system.  Over the last three decades in 
the U.S., more students have graduated with a degree in Political Science than in 
the related fields of History, Economics, or Sociology (American Political Science 
Association).19  Political Science is also a sought after degree throughout the UC 
system.  For example, Political Science is the second most popular major at both 
UC Berkeley and UCLA.20  These data emphasize the high level of student 
demand for Political Science, both nationally and in the state of California.   


                                                             
19 http://www.apsanet.org/section_589.cfm 
20 See UC Berkeley’s “Assigned Majors by Academic Program” 
(http://opa.berkeley.edu/AnalysesAndReports/MajorsAndDegreesByAcadProgram.htm)  
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Multidisciplinary opportunities 
 
Since Political Science often borrows ideas, theories, and approaches from other 
disciplines, it is poised to take advantage of interdisciplinary opportunities.  In 
particular, contemporary political scientists often borrow from the fields of 
Economics and cognitive Psychology.  As such, Political Science envisions hiring 
faculty that would be interested in developing programs integrating Political 
Science with these disciplines.  Recently, Political Science and Cognitive 
Science faculty have begun collaborative research efforts.  We hope to further 
develop this relationship.  In addition, we would like to foster similar relationships 
with Economics, Psychology, and Sociology. 
 
Resources 
 
Faculty by area, projections (5 years): Currently, there are four Political Science 
faculty on campus (Hansford, Monroe, Nicholson, and Trounstine) who can teach 
a number of the existing Political Science courses, including Introduction to 
American Politics (POLI 1), Analysis of Political Data (POLI 10), Congress (POLI 
100), The Presidency (POLI 101) Judicial Politics (POLI 102), Interest Groups 
and Political Parties (POLI 105), Urban Politics (POLI 106), Direct Democracy 
(POLI 109), Governmental Power and the Constitution (POLI 110), Liberty, 
Equality, and the Constitution (POLI 111), Voting, Campaigns, and Elections 
(POLI 120), and Public Opinion (POLI 125).  Haifeng Huang, a recent hire 
(joining the faculty in July 2010), will be adding Theoretical Models of Politics 
(POLI 170) and Chinese Politics to the list of courses regularly taught.  
 
To meet the demands of the growing major and develop a graduate track within 
SCS, Political Science needs more faculty.  Political Science must be able to 
offer a variety of courses—and not develop a reputation for limited offerings—if it 
is to continue on its trajectory of becoming a large major.  New faculty members 
in all subfields are required to give students a realistic opportunity for completing 
the major.   Specifically, the introductory courses and required courses—not to 
mention graduate seminars—will quickly deplete the availability of faculty to 
teach upper division courses.21  In addition, consonant with the core research 
mission of the University of California the Political Science group plans to 
develop a Ph.D. program.  Even while leveraging resources in related fields, the 
Political Science faculty is only just teetering on sufficient size to begin to offer 
such a program. 
 
Political Science should be allocated one to two positions per year over the 
next five years.  Many, but not all, of these lines could be at the junior level 


                                                             
and UCLA’s “Undergraduate Profile, Fall 2005” 
(http://www.aim.ucla.edu/home/Undergraduate_Profile_Fall_2005_viewing.pdf). 
21 It should be noted that by requiring Political Science majors to take two upper division courses outside of 
Political Science, the major utilizes existing instructional strengths and resources.   
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since both Hansford and Nicholson are associate professors and Monroe and 
Trounstine are advanced assistant professors who should earn tenure soon (see 
Faculty development below).  For the 2010-11 Academic Year, Political 
Science requests two assistant professor positions in the fields of political 
behavior or political institutions. 
 
Until these faculty members are hired, Political Science will continue to need a 
full-time lecturer to cover several courses.  We view this as a short-term solution, 
though.  To provide a quality major, develop a graduate program, and continue to 
build a strong research program we need to rely on ladder-rank faculty.  As 
explained above, we will continue to focus on hiring faculty with broad theoretical 
interests in political institutions and political behavior.   
 
Spaces, offices, labs: Our primary concern is office and lab space.  All new 
faculty hires will obviously need office space.  Should we be successful in hiring 
a political scientist doing experimental research, s/he would require laboratory 
space as well.  Nicholson may also need a lab in the coming years.  Depending 
on future hires, however, Political Science may propose a Political Science 
laboratory (or small set of labs) shared by Political Science faculty doing 
experimental research.  Lack of space for Political Science faculty doing 
experimental work will harm efforts to recruit and retain faculty.  Lab space will 
also be needed for the development of the graduate program.  We anticipate, 
however, that Political Science will not have the same space requirements as the 
physical or psychological sciences, which makes it easier to receive faculty lines 
during the current space shortage. 
 
Graduate program:  We plan to bring in our first cohort of 5-6 PhD students 
(initially under the Social and Cognitive Sciences program) in the fall of 2011.  It 
is critical that we be able to offer funding, specifically TAships, to these students 
in order to build our program. 
 
Finances 
 
Political Science does not have any extramural grants at this time.  However, this 
is not all that surprising given that faculty in Political Science typically do not have 
extramural grants.  Over the course of the coming year Hansford, Nicholson, and 
Trounstine plan to individually apply for National Science Foundation grants.    
 
Specific Five-Year Plan 
 
Research Profile 
 
By 2015, Political Science aspires to achieve a reputation as a strong research 
program with top-notch faculty conducting cutting-edge research and training 
Ph.D. students for placement in research universities.  Faculty (and, ultimately, 
graduate student) research will continue to regularly appear in the top political 
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science journals and book presses.  While external funding possibilities in 
Political Science are quite limited, members of the faculty will have successfully 
competed for grant money. 
 
Faculty Development 
 
By 2015, there should be 13-15 Political Science faculty.  Hansford and 
Nicholson should be Full Professors.  Monroe and Trounstine should be 
Associate Professors.  Other junior faculty should be well on their way towards 
earning tenure. 
 
New faculty hires will work on behavior and/or institutions in three of the 
recognized subfields of Political Science: American politics, comparative politics, 
and international relations.  We do not plan to hire faculty in the subfield of 
normative political theory (i.e., political philosophy).  By focusing our hiring on just 
behavior and institutions in these three subfields we should be able to more 
quickly build internationally-recognized strengths in these areas.  We will also 
strive to hire faculty who approach questions or problems from either a general 
(i.e., portable) theoretical or empirical manner.  This type of scholar will most 
benefit from and contribute to the type of program being built in Political Science 
and the social sciences more generally. 
 
Political Science is dedicated to hiring a diverse faculty.  We added our first 
female faculty member (Trounstine) last summer.  Our first Asian faculty member 
(Haifeng Huang) will arrive this summer.  While the potential pool of minority 
applicants is quite small (e.g., the 2002 Political Science Ph.D. class was 4% 
African American, 3% Asian American, and 4% Latino),22  we will continue our 
efforts to increase the diversity of our applicant pools. 
 
Undergraduate Education 
 
By 2015, the Political Science major should be one of the largest, if not the 
largest undergraduate major on campus.  Our graduates should compete 
particularly well when applying to law schools and graduate programs. 
 
Graduate Education 
 
By 2015, there should be a stand-alone Ph.D. program in Political Science that is 
designed to provide graduate students with a relatively unique training that 
prepares them to make important, cutting-edge research contributions.  In 
cooperation with other disciplines, this program will train students in political 
economy/institutions and political cognition.  In the meantime, we will have 
admitted and begun training multiple cohorts of Ph.D. students under the Social 
and Cognitive Sciences Ph.D. 
                                                             
22 Lopez, Linda.  2003.  “Placement Report: Political Science Ph.D.s and ABDs on the Job Market in 2001-
2002.”  PS: Political Science & Politics 36(4):835-841. 







 


SSHA Strategic Plan, April 2010  144 


144 


IV.3 Sociology Strategic Plan 2010 
 
Current Staff Resources in Sociology 
 
We currently have three ladder rank faculty, a fourth arriving next fall, and are in 
the process of making an offer to an Assistant Professor candidate who 
specializes in gender and education, contributing to our focus on social 
inequality.  In spring of 2010 we have one lecturer teaching three courses. 
 
In the following section we outline some of our accomplishments from 2009.  
Then, after describing our goals and objectives, we provide an assessment of the 
personnel resources we will need to achieve our goals.  The document 
concludes with an appendix containing our mission statement. 
 
2009 Accomplishments 
 
We successfully obtained University approval of our sociology major.  It is 
currently awaiting WASC approval (Goal 1). 
 
We contributed to the intellectual community at UCM in several ways.  Sociology 
faculty participated in several extra-curricular events on campus and brought 
some inter-disciplinary speakers to campus during our mini-conference in the fall.  
We also brought in job candidates whose work cuts across area and would 
contribute to multiple programs and initiatives on campus.  (Goal 1.2) 
 
Student demand for our courses is high.  We have the highest number of student 
minors in the college, and even without a major to declare, SSHA advising staff 
estimate that in fall ’09 we had 28 majors.  Our courses always fill or come close 
to filling.  (Goal 1.3) 
 
We established our program learning outcomes and began assessment of 
sociology courses.  (Goal 1.4) 
 
Our faculty had a number of noteworthy scholarly accomplishments this year.  
We successfully hired a tenured Associate Professor who is well known for his 
work on Latin American social movements.  One sociology faculty member (Van 
Dyke) is currently chair of a section of the American Sociological Association, 
and she recently published an article in sociology’s top journal, the American 
Sociological Review.  Another (Beattie) recently obtained a book contract for a 
reader on the sociology of education.  (Goal 2.1) 
 
Goals and Objectives 
 
Goal 1 (short term):  Begin an undergraduate major in sociology. 
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We obtained approval for our undergraduate major from the university in spring 
2009.  In spring 2010 our goal is to obtain approval from WASC, and begin 
enrolling students in the major.   
 
Objective 1:  Involve faculty in core aspects of the undergraduate program. 
Faculty will teach the required introductory, theory, research methods and 
statistics courses when possible since they are the cornerstone of the discipline 
and therefore of the major.  Faculty experience and expertise will ensure that 
these core courses are rigorous and of high quality, and that students gain the 
foundation they need for success in the major.  Student-faculty interaction in the 
core courses will guarantee that all students have lower division courses with 
faculty, and will help us recruit and retain students in the major. 
 
Objective 2:  Facilitate“communities of inquiry.” 
Sociology will be an active inter-disciplinary participant in undergraduate and 
graduate education.  Because of the broad range of topics studied by 
sociologists, the discipline has a unique ability to speak to the constituent 
members of SSHA, as well as aid in developing multi-disciplinary programs.  
Sociology can immediately assist with the development of the Management 
Program, graduate program in Latino, Latin American and Iberian Studies, and 
Women’s Studies.  Sociology is also well suited to strong participation in other 
inter-disciplinary programs.   
 
Objective 3:  Draw students to UCM by addressing topics of interest.   
Given UC Merced’s unique location in the San Joaquin Valley, and Sociology’s 
traditional emphasis on issues of inequality and power dynamics (particularly 
regarding class, race/ethnicity and gender), UCM Sociology has the potential to 
be not only a strong academic unit within SSHA, but a bridge to the other schools 
on campus and the larger community as well.  In light of the socio-economic and 
demographic changes gripping the Central Valley in particular, and the State of 
California as a whole, Sociology has great potential to attract students at both the 
Undergraduate and Graduate levels.  The program will be of interest to those 
interested in studying issues such as racial and ethnic dynamics within the 
rapidly changing California demographic landscape, how collective action and 
social movements rise and fall in concert with demographic change, the 
dynamics of neighborhood and community change given high levels of economic 
inequality, and the changing educational system.  Due to their training and 
interests, Sociology graduates are likely to help further UC Merced’s goals of 
providing research and public service to the region and beyond which will 
enhance the profile of both the university and the sociology program. 
 
Objective 4:  Continue program learning outcomes assessment. 
We began assessment of our curriculum last year, with an evaluation of the 
undergraduate minor.  We initiated assessment of the major (pending approval) 
in Fall of ’09.  Results of the assessment will be used to improve instruction and 
enhance program objectives. 
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Objective 5:  Provide experiential learning opportunities for undergraduates. 
A longer-term aim of our undergraduate program is to develop hands-on learning 
opportunities for our students.  The program will provide opportunities for hands-
on student research, and, eventually internships and service learning 
incorporated into the classroom.  Sociology faculty have been involving 
undergraduate students in our research, and we plan on continuing to do so.  In 
addition, we plan on offering upper division research methods courses for 
students that will require that they carry out their own research project.  We hope 
to see evidence of success in student research training with students 
participating in research conferences and applying to graduate school.  We 
would also like to incorporate service learning into the classroom within the next 
five years.  Service learning will enhance our students’ education by providing 
them with the opportunity to learn through direct experience, while also 
contributing to the local community.   
 
Objective 6:  Start an undergraduate sociology club. 
Within a couple of years of approval of the sociology major, we would like to start 
an undergraduate sociology club.  This club would provide students with 
opportunities to further their education outside of the classroom, with potential 
meetings organized around discussion of careers in sociology, applying to 
graduate school, applying sociology to the real world via analysis of film, and 
meetings with invited guests, typically well known sociologists from other 
institutions. 
 
Goal 2 (5-10 years):  Establish a graduate program.   
 
Objective 1:  Scholarly excellence in sociology at UC Merced. 
Our plan for developing sociology at UCM involves building strength in a limited 
number of areas so that we can have several well staffed, rigorous areas of 
specialty fairly quickly.  In this way, we will be able to offer high quality graduate 
training within five years.  Sociology plans on growing along two axes.  First, 
rather than attempting to cover the breadth of topics that sociologists study, we 
plan on emphasizing three traditional sociological issues:  politics, inequality, and 
organizations and institutions.  Thus far we have three faculty members who 
specialize in social movements, and therefore, we are well positioned to begin 
graduate training in this area.  If we are successful in hiring Laura Hamilton this 
spring, we will be strong in gender and education.  In the near term, we would 
like to further our strength in inequality and organizations by hiring a race and 
ethnicity or immigration scholar, and a health inequality scholar.   
 
While building strong substantive areas, a secondary goal is to provide training in 
a range of research methodologies.  We would like to have well rounded faculty 
expertise in a range of current data collection and analytic methodologies, 
including network analysis, geographic/spatial analyses, hierarchical modeling, 
new ethnomethodologies, and mixed (quantitative/qualitative) techniques.  
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Sociology is a discipline with both quantitative and qualitative methodological 
foci.  A successful department will be one that addresses many of these key 
features of sociology.  
 
Objective 2:  Assist in the growth of other UCM graduate programs.  
Due to the wide range of topics sociology studies, we have the potential to 
provide training relevant to a range of UCM graduate programs.  Our plan for 
growth includes faculty hires that would contribute to UCM’s Management 
Program, the interdisciplinary Health Disparities Center and minor in public 
health, and programs under discussion including Women’s Studies and Ethnic 
and Racial Studies.  Sociology also has the potential to contribute to other UCM 
programs, including Political Science, Economics, and Anthropology, among 
others. 
 
Goal 3 (Long term):  Join the other University of California Sociology 
Departments in attaining a national ranking in the discipline. 
 
Sociology at UCM’s long term goal is to develop into an elite, small Sociology 
department.  Unlike UCLA and Berkeley, which have some of the largest 
departments in the country, we envision UCM developing similar to Stanford, with 
a few key areas of study, rigorous academic programs, a focus on developing 
analytical skills at the cutting edge methodologically, and with connections to the 
various multi-disciplinary programs throughout the university.  The ultimate goal 
for this department is to be a top 50 department within 20 years. 
 
 
Personnel Resources Needed to Achieve Goals 
 
We anticipate rapid growth of our major.  Student demand for our courses is 
high, and we have the highest number of minors in SSHA.  Across the UC 
system, Sociology is close to Political Science in terms of number of 
undergraduate majors, and on some campuses, is nearly tied with Psychology.  
Thus, we predict that the major will rapidly become one of the most popular 
majors in SSHA.  Therefore, additional faculty and graduate students will be 
required to staff the major over the next several years. 
 
Faculty.  Our strategy for hiring is based on establishing scholarly excellence and 
preparing to offer graduate training.  We are requesting five faculty lines for the 
next three years, which will bring us up to 10 faculty.  We propose a two-pronged 
approach for hiring.  We want to recruit faculty in order to build our three 
substantive focus areas, and we also want to hire faculty with the skills we need 
to offer graduate training.  In terms of substantive foci, in the next three years we 
would like to hire 2 sociologists who study social inequality focusing on race, 
ethnicity, immigration or gender.  We also would like to hire 2 faculty to further 
strengthen our emphasis in inequality and organizations and who would 
contribute to initiatives on campus.  We would like to hire a health sociologist, 
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and someone who studies either labor markets, education, or the family.  Finally, 
we have identified a need for sociologists interested in teaching our planned 
Graduate Statistics and Graduate Theory courses.  These scholars could have 
any substantive focus that fits with our three areas of emphasis.  In the next three 
hiring cycles (beginning in AY 10/11) the hiring pattern would be: 


10/11 — 2 lines 
11/12 — 2 lines 
12/13 — 2 lines 


 
Each of these hires would contribute not only to sociology on campus, but to a 
number of other programs.  New faculty would contribute to the public health 
program and Health Disparities Center, the emerging inter-disciplinary interest in 
race and ethnicity, and potentially other programs on campus. 
 
Graduate students.  In order to successfully provide the coursework required for 
our undergraduate major, we must have trained and qualified graduate students 
(or lecturers) available to TA our classes.  This is an especially pressing need for 
our required Research Methods course (SOC 015) and Sociological Statistics 
course (SOC 010).  Because our discipline has not started a graduate program, 
we rely on psychology, cognitive science and world cultures graduate students 
as TAs.  However, as we experienced this year, there is a serious shortage of 
TAs available to staff our research methods and statistics courses.  Initially for 
fall ’09, a literature student with no research training was assigned to TA our 
Research Methods course.  Professor Van Dyke cancelled her spring statistics 
course because a full time qualified TA was not available.  We cannot offer our 
undergraduate major without qualified staffing for these courses, and until we 
start a graduate program we must either have TAs from other disciplines or 
lecturers.   
 
We request an increase in funding for sociology TAs to cover our required and 
lower division classes in fall ’10.  Because we are not ready to begin offering 
graduate training and because there is a shortage of graduate students trained in 
research methods and statistics in SSHA, we propose that some funding for TAs 
be given to us to hire a lecturer or two from outside UCM.  We could easily recruit 
an ABD graduate student or recent PhD from UC Davis or Berkeley to teach for 
us. 
 
In fall 2010 our proposed lower division courses will require 6 ½ time TAs, and 
we anticipate needing a similar number in spring 2011.  We will need one 
research qualified TA to cover research methods in the fall, and one to cover our 
statistics labs in the spring. We expect that the number of TAs we need will 
increase by 1 or 2 in the following year.  We anticipate needing to offer additional 
sections of the research methods and statistics courses within the next 3 years 
as our major grows, and therefore, we will require 2 ½ time TAs who are trained 
in research methods and statistics each semester beginning in fall 2011. 
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IV.4 Strategic Plan for Management 
 
The Management program at UCM services approximately 184 majors – it is the 
third-largest major – and is in high demand despite the absence of any faculty 
dedicated to the program.  With an institutional commitment to the program, 
Management could become an important draw for new students to the campus, 
grow significantly in size and quality, and contribute to UCM's intellectual 
diversity and distinction.  At present, only lecturer resources are available to 
support some courses in the program, and SSM faculty in SSHA (several 
Economics faculty and a cognitive scientist) provide programmatic support in the 
form of core course teaching, student supervision and program management.  If 
the Management program is to continue, let alone expand and build into a 
successful enterprise on campus, new faculty hires are absolutely essential in 
the immediate future.  SSM is enthusiastic about opportunities for expansion, but 
also wary of prospects for continued institutional starvation of this program.  In 
this strategic plan, we present a way forward that gradually builds a distinguished 
faculty base for this program, while providing research synergies to the campus.  
We seek to hire faculty whose priority is management research and teaching, but 
we see considerable opportunity for interdisciplinary connections across the 
social sciences.   
On the Nature of Management Hiring 
 
All successful Management programs are built on the core disciplines that 
underpin Management training and research.  Core fields are defined by existing 
Management disciplines with established bodies of teaching and scholarship in 
Schools of Management around the world.  Five themes reflect these core fields:  
Finance; Marketing; Economics, Policy and Strategy (EPS); Organizational 
Motivation and Behavior (OMB); and Decision Science.  The substance of each 
field is described below.  These core fields also reflect the UCM student 
demands for management training, and the promises made by UCM to these 
students for management training.   
 
In faculty hires in Management at UCM, we will seek excellence in the 
aforementioned core fields, enthusiasm for advancement of the Management 
program, and contribution to unique avenues of distinction for the campus.  With 
this in mind, we envision a number of possible strategic focuses that would be 
particularly attractive in new Management faculty and help blaze the trail to fame 
and distinction for UCM's program: 
 
 1) Retail and Service Management 
 2) Health and Health Care Management 
 3) Global Management and Strategy 
 4) Energy Policy and Management 
 5) Environmental, Agricultural, Natural Resource and Biotechnology 
Management 
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 6) Behavioral Economics, Finance, and/or Marketing 
 
These strategic focus areas are also identified in view of desirable cross-campus 
synergies with inter-disciplinary institutes and research faculty, particularly in the 
Health Sciences, Energy, and the Environment (the SNRI).  We expect new 
Management faculty to be involved in a number of these initiatives. 
 
Although we will emphasize building a coherent program, future management 
faculty are likely to be drawn from a variety of disciplines in terms of their PhD 
training, reflecting the interdisciplinary nature of management research and 
education.  To give a concrete example, when hiring a scholar in marketing, we 
will recruit across a broad set of disciplines and the successful recruit could be 
someone with primary training in marketing, psychology, cognitive science, 
sociology, economics, or systems engineering.  Again, our goal is to recruit the 
finest scholars who will be dedicated to building excellence in management 
education and research. 
 
Strategic Plan for Hiring 
 
2010-11 
 
Three UCM faculty lines are approved at present for Management.  These are in 
the Provost’s Pool, but have yet to be released for recruitment.  Under our plan, 
these three lines would be opened for recruitment in 2010-11.  The lines would 
all be open rank and open to all core Management fields delineated in this plan.  
SSM will hire into these lines with a view to excellence first and, second, to 
programmatic needs and strategic vision.   
 
2011-2016 
 
In each of the following five years, two additional Management faculty lines will 
be opened for recruitment, with the objective to bring faculty numbers and 
strength in line with anticipated program growth and institution building.   With 
appropriate staffing, we envision the management undergraduate program 
growing to 500 students within the next decade, and the development of 
graduate programs in the suite of Management-related fields.   
 
Strategic Plan for Course Development and Coverage, and Further Development 
of Teaching and Research Programs in Management 
 
Most Management upper-division classes are staffed by lecturers.  Absent new 
faculty hires, we will continue to staff current course offerings with lecturers in the 
short term, but will be unable to expand the array of classes offered.  In this 
event, SSM, SSHA and UCM will need to reevaluate the viability of the 
Management program on campus and likely seek ways to close the program in 
an orderly fashion. 
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However, if the hiring plan is followed, there will be growth in course offerings in 
Accounting, Finance, Marketing, Real Estate, Health Management, International 
Economics and Global Management, Industrial Organization, Organizational 
Behavior, Behavioral Economics/Finance/Marketing, and other areas currently 
underserved in the present Management curriculum.  In addition, there will be 
gradual development of Ph.D. programs and, assuming the interest of new 
faculty, Executive Education.  Finally, with a critical mass of ladder-rank 
Management faculty, we enthusiastically anticipate the formation of an institute 
for management research that could be supported in part by endowment 
resources and draw in interested faculty from a variety of disciplines across the 
campus. 
 
Core Management Fields at UCM 
 
Finance 
 
Finance addresses the ways in which individuals, business entities and other 
organizations allocate financial resources over time, with particular attention 
given to the art of decision making under conditions of uncertainty.  Among 
central focuses of the Finance program will be 
 


-the generation and analysis of financial information; 
-methods to raise and allocate investment funds, including asset pricing, 
capital budgeting, investment strategy, and international asset 
management; 
-the structure and regulation of financial institutions. 


 
Marketing 
 
Marketing is the process whereby demands for products, services and ideas are 
anticipated, managed and satisfied. The marketer does this by first analyzing the 
marketplace behavior of competitors and consumers and then designing product, 
promotion, pricing and distribution strategies that will be accepted in the 
marketplace. Economic, social, cultural and even political organizations 
increasingly recognize the importance of the marketing function in modern 
management.  The Marketing program will focus on understanding, explaining 
and predicting consumer behavior and the effectiveness of various marketing 
strategies, and developing theoretical frameworks with which consumer choice 
can be better understood and more efficient and effective strategies can be 
designed.   
 
Economics, Policy and Strategy 
 
The EPS program will focus on the interaction of economic incentives, firm 
strategy, public policy and political economy, institutional design, and technology 







 


SSHA Strategic Plan, April 2010  152 


152 


management, including applications to antitrust, telecommunications, energy and 
the environment, airlines, health, banking, human resources, game theory, 
international trade, and strategy, both private and public.  Key examples include 
 


-International Economics: The effects of international trade and trade 
restrictions on prices and welfare; the determination of exchange rates 
and relative prices across countries; the economics of pollution havens, 
eco-dumping, international labor and environmental agreements, and 
international economic development. 
-Industrial Organization: Strategy, pricing, and performance in imperfectly 
competitive markets, including the nature and effects of contracts, vertical 
and horizontal organization of production and retailing, and antitrust. 
-Risk and Insurance: The intersection of Finance and Economics, 
including decision making under uncertainty, market failures in insurance, 
pricing risk, public decision making under risk, diversifiable vs. 
undiversifiable risk, and ethical issues in cross-generational choices under 
risk. 
-Health Economics and Management: Economics of health care 
management and delivery from consumer decision making to doctor 
incentives, hospital management, innovation and marketing of 
pharmaceuticals and vaccines, and alternative health delivery systems. 


 
Organizational Motivation and Behavior 
 
Organizational behavior covers topics that include cross-cultural management, 
power and influence, negotiation, team and interpersonal processes, individual 
judgment and decision making, innovation, trust, organizational commitment, 
incentives, and leadership. Organization theory addresses contemporary theories 
about organizations (i.e., community and population ecology, institutional theory, 
networks, organizational learning and decision making) and applies them to 
understand new organizational forms, growth, adaptation, design, performance, 
survival, and evolution.  At the individual level, the newly emerging field of 
behavioral economics investigates the cognitive, social, and emotion factors 
affecting buyers and sellers, how their judgments deviate from rational choices, 
and the consequent effect on the marketplace and allocation of resources. The 
OMB program will use rigorous experimental, empirical and theoretical tools to 
study these subjects. 
 
Decision Science 
 
The Decision Science field studies the use of computing technology, statistical 
methods and decision algorithms to manage information, complex organizations, 
product design, production, distribution and delivery. Subjects include Statistical 
Methods, Data Analysis and Decision Making, Operations Research, and 
Management Information Systems.   
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Appendix 
Sociology Mission Statement 
 
Using a “sociological imagination” involves acknowledging the structures and 
patterns that shape daily experiences, understanding the mutual influence of 
individual choice and social structures, examining social phenomena from 
various perspectives, and thinking critically about existing social arrangements.  
Sociologists use a variety of theories and rigorous research methods to 
understand the social world.  Substantively, sociology at University of California, 
Merced uses these tools to focus on the role that social inequality, politics, and 
organizations play in shaping individual and collective social experiences.   
 
In teaching, the Sociology program at UC Merced is committed to helping 
students develop the insights of a sociological imagination that will lead to a 
systematic understanding of society.  In particular, we hope that students will 
obtain the skills they need to be critical consumers and careful analysts of social 
science research.  We seek to enhance students’ ability to communicate 
effectively both orally and in writing.  We also expect that our students will 
develop a keen insight into the causes and consequences of social inequality.  
Through the study of sociology, students will therefore gain many concrete skills 
that are helpful for a broad range of rewarding careers or future graduate studies. 
 
Through our research, we generate scientific understanding of important local, 
national, and international social problems.  To help explain and solve both 
theoretical and practical issues confronting society, we seek interdisciplinary 
partnerships from across our campus and elsewhere.  Our intention is to draw 
from our own and related disciplines to create cutting-edge knowledge about 
social life.  We value scholarship that contributes to important debates within our 
discipline as well as to more far-reaching discussions that cross disciplinary 
boundaries or are taking place outside the academy. 
 
In our service to the university, the discipline, the community and beyond, we 
seek to use our scientific understanding of the social world to help enrich public 
policies and public discourse. 
 
We seek to make our program a lively intellectual environment that fosters 
innovative thinking among faculty and students alike.  Finally, we strive to be 
collegial and respectful in our interactions with those around us. 
 
 


Strategic Plan for the Social and Cognitive Sciences Graduate Group 
 
From: Michael Spivey, Social and Cognitive Sciences Graduate Group Chair 
To: Mark Aldenderfer, Dean of Social Sciences, Humanities, and Arts 
 
Introduction 
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The Social and Cognitive Sciences Graduate Group was initiated about five 
years ago with the intention that it would function as a “temporary incubator” for 
more specifically-focused CCGA-approved stand-alone graduate programs that 
were expected to emerge from it.  (CCGA stands for the UC-system-wide 
Coordinating Committee on Graduate Affairs, which reviews proposals for 
graduate programs.)  During this time period, the SCS grad group has housed 
graduate students in a variety of disciplines that roughly fall under the broad 
rubric of Social and Cognitive Sciences.  Approximately 45% of these students 
are best characterized as Cognitive Science-related PhD students (with 
emphases on computation and perception), roughly 45% of them are best 
characterized as Psychology-related PhD students (with emphases on health 
and development), and the remaining 10% comprise a sparse collection of 
Economics-, Political Science-, and Sociology-related PhD students.  Given this 
history and this make-up, it is a non-trivial task to formulate a coherent strategic 
plan for this diversely-constructed “incubator” graduate group.  Developing a 
strategic plan for the next few years of the Social and Cognitive Science 
graduate group is further complicated by the fact that it is currently in the process 
of bifurcating largely into two stand-alone graduate programs: Cognitive and 
Information Sciences and Psychological Sciences. 
 
Results of “Incubation” Process and Timeline 
Before describing the new FTE hires that would best meet the needs of this 
temporary incubator graduate group, allow me to describe the timeline of this 
impending bifurcation process. Both the Cognitive and Information Sciences 
CCGA proposal and the Psychological Sciences CCGA proposal are currently 
under review at this time.  The scenarios below describe possible sequences of 
events for this bifurcation process.  In each scenario, it is assumed that the two 
CCGA proposals will eventually acquire approval (perhaps after multiple 
revisions and FTE growth).  Therefore, it is to be expected that at some point, the 
small number (about 10% and shrinking, as they graduate) of SCS PhD students 
who would not be transferring to either of those stand-alone programs (students 
who are crucial to the TAing needs of majors like Sociology, Economics, and 
Political Science) should be able to have a new graduate group chair who will 
reshape the SCS graduate group into a disciplinary program with a more specific 
and coherent focus.  And in time, that group too could grow into its own CCGA-
approved stand-alone graduate program (perhaps not unlike CalTech’s Social 
Science PhD program). 
 Scenario 1: If both proposals are approved by CCGA, notification of 
approval should take place in fall of 2010.  During spring of 2011, there may still 
be some additional approval stages imposed by the WASC accreditation process 
(Western Association of Schools and Colleges).  Therefore, even if both 
proposals go through their approval processes swimmingly, these two stand-
alone graduate groups may not truly be independent entities until approximately 
the summer of 2011. Still, with regard to new FTE hires, this scenario has both 
grad groups up-and-running (and transferring their respective SCS graduate 
students into them) before the arrival of new faculty that were interviewed and 
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hired in spring of 2011. Thus, the strategic hires proposed by the respective 
strategic plans of the Cognitive and Information Sciences bylaw unit and the 
Psychological Science bylaw unit will apply to those two stand-alone graduate 
groups.  
 Scenarios 2a and 2b: If one of these two grad group proposals is 
approved by CCGA and WASC several months before the other one is, then the 
approved group will be allowed to form its new stand-alone grad program while 
the not-yet-approved group will continue to constitute the bulk of the SCS grad 
group for the 2011-2012 academic year.  The hiring priorities of the relevant 
bylaw unit that remains closely affiliated with SCS (either Psychological Sciences 
or Cognitive and Information Sciences) will then apply as the appropriate hiring 
priorities for the SCS grad group.  (If it is the Cognitive and Information Sciences 
grad group that gets approved earlier, then I will step down from grad group chair 
of SCS and recommend to you someone from the Psychological Sciences 
group.)  
 
Strategic Hiring 
As noted in the scenarios above, some of the following SCS hiring priorities will 
be moot by the time new faculty are arriving in the fall of 2011, because one or 
both of the primary components of SCS will have branched off as their own grad 
programs.  Nonetheless, it is worth outlining here what those hiring priorities, in 
those different scenarios, would look like. 
 Scenario 1: If both the Cognitive and Information Sciences grad group and 
the Psychological Sciences grad group acquire full approval around summer of 
2011, then the SCS grad group will immediately adopt the same hiring priorities 
as those already proposed by the SSHA bylaw unit comprised of Management, 
Economics, Sociology, and Political Science. 
 Scenario 2a: If the Cognitive and Information Sciences grad group 
acquires approval several months before the Psychological Sciences grad group 
does, then for the 2011-2012 academic year, the SCS grad program’s hiring 
priorities will mirror those of the Psychological Sciences bylaw unit (with 
emphases on Developmental Psychology, Health Psychology, and Quantitative 
Psychology).  By the 2012-2013 academic year, one should expect that the 
Psychological Sciences grad group proposal will acquire its approval, and 
Scenario 1 above will be in place. 
 Scenario 2b: If the Psychological Sciences grad group acquires approval 
several months before the Cognitive and Information Sciences grad group does, 
then for the 2011-2012 academic year, the SCS grad program’s hiring priorities 
will mirror those of the Cognitive and Information Sciences bylaw unit (with 
emphases on Cognitive Science and Technology, Cognitive Neuroscience, 
Computational Linguistics, and Philosophy of Mind).  By the 2012-2013 academic 
year, one should expect that the Cognitive and Information Sciences grad group 
proposal would acquire its approval, and Scenario 1 above would be in place. 
 
________________________________________________________________ 
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MEMO 


FROM: Ignacio López-Calvo, World Cultures Graduate Group Chair 
TO: Mark Aldenderfer and Sam Traina 
RE: World Cultures Graduate Group Strategic Plan 
 
This memo is a one-year strategic hiring plan for the World Cultures Graduate 
Group.  It is based upon the positions proposed in the three-year Humanities and 
World Cultures plan.  That plan focused primarily on the needs of undergraduate 
majors.  For this reason, we have decided to consider the list of hires submitted 
for the HWC plan and re-prioritize them with the graduate group in mind. The 
following rank-ordering is based upon these principles.  


The most important strategic goal for graduate group hires is to hire colleagues 
who create synergies with current faculty and students. The highest priority new 
hires are those who can serve in committees for current graduate students’ 
dissertations and qualifying exams along with current faculty. The World Cultures 
Graduate Group Strategic Plan priority listing is the following: 


1. (Unranked) Chicano History   


This urgent priority position is not ranked because it is a replacement for a 
current FTE. 
 


2. Transatlantic Colonial Latin American/Golden Age 


Based on the research areas of current graduate students and the emerging 
strengths of the graduate group,  the highest priority for the World Cultures 
Graduate Group is to reinforce our current expertise in Hispanic Studies. Colonial 
Latin American literature is critical for many of our graduate students and is our 
highest ranked request. 
 


3. International World Heritage  
 
World Heritage is a signature UC Merced program that is not replicated at other 
campuses.  Our one World Heritage faculty member is currently chairing a large 
number of committees, and other students are working on digital humanities 
and/or public culture with other graduate group faculty.  An additional hire in this 
field will serve these students and build upon an emerging area of strength in our 
program.  
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4. Nineteenth Century US West/Environmental History 


 
Many of our graduate students work on American History and Literature and on 
Environmental History and Literature.  This proposed hire serves those students 
and builds areas of strength in both American Studies and Environmental 
Studies. 
 
 


5. GASP Latin American Art History and Theory 
 
Along with the proposed Colonial Latin America/Golden Age position, this hire 
will help to create a multidisciplinary core of Hispanic Studies students and 
faculty. 
 


6. Colonial US History  
 
Along with the Nineteenth Century US History position, this hire is essential to an 
American Studies focus.  Along with our existing faculty expertise on the Early 
Modern Atlantic World and the Mayan empire, as well as the proposed Colonial 
Latin America position, it reinforces an innovative transnational and 
interdisciplinary focus on the colonization of the Americas.  


All these faculty lines are crucial for the improvement of our current graduate 
group as they will complement the work of our current faculty and will help both 
current and prospective graduate students. We trust that you will try to get the 
necessary FTEs for all these hires. 


Thank you in advance 


_______________________________________________________________ 


Appendices  


Appendix 1a, b, c:  Positions requested in tabular form 


Appendix 2: Majors, programs, and graduate groups 


Appendix 3: SSHA future space needs (office and research) 


 
 
 







Appendix 1a SSHA Table of Requested FTE, Year 1 of 3, 2010-11 
EVC Target: 7 Number of positions requested: 11 priority 1 
 


 


1 


Colonial American  
Priority Name Level Primary Major Secondary 


Major 
Primary 
Graduate 
Group 


Est. Startup 
Costs 


Space Other considerations 


 
1 
 


 
Developmental 
Psychology 


 
Associate/full 


 
Psychology 


  
 Psychology (in 
review) 


 
100K 
 


 
Office + new 
lab in SSM 


 
Enrollment coping/graduate 
overlap 


 
1 
 


 
Quantitative 
psychology 


 
Assistant 


 
Psychology 


 
 


 
Social and 
Cognitive 
Sciences 


 
80K 


 
Office new lab 
in SSM 


 
Enrollment coping/ graduate 
overlap 


 
1 


 
Cognitive 
science and 
technology 


 
Assistant or 
associate 


 
Cognitive 
Science 


  
CIS (in review) 


 
125K 


 
Office + new 
lab in SSM 


 
Program building/graduate 
overlap 


 
1 


 
Public 
economics 


 
Assistant 


 
Econ 


  
Social and 
Cognitive 
Science 


 
 


 
Office (SSM) 


 
Participation in management 
major 


 
1 


 
Heritage 
management 
and 
conservation 


 
Associate 
 


 
World Heritage 


  
World Cultures 


 
80K 


 
Office + new 
lab in SSM 


  
Build capacity for future; World 
Heritage has one ladder faculty 


 
1 


 
Quantitative 
methods 


 
open 


 
Sociology 
 


  
Social and 
Cognitive 
Sciences 
 


 
50K 


 
Office 
(SSM) 


 
Program building 


 
 
 
 







Appendix 1a SSHA Table of Requested FTE, Year 1 of 3, 2010-11 
EVC Target: 7 Number of positions requested: 11 priority 1 
 


 


2 


 
 


1 
 


 
English 
Renaissance 


 
Assistant 


 
English/literature 


  
World 
Cultures 


 
 
50K 


 
Office 
(COB) 


 
Program building 


 
 1 


 
Political behavior 


 
Assistant 


 
Political Science 


  
Social and 
Cognitive 
Science 


 
80K 


 
Office+ new 
lab in SSM 


 
Program building 
 


 
1 


 
Literature/Spanish 
lingusitics 
 


 
Assistant 


 
Spanish 


  
World 
Cultures 


 
50K 


 
Office 
(COB) 


 
Program building; Needed for 
minor in Span, as well as major 


 
1 


 


 
Colonial American  
Histotry 


 
Full 


 
History 


  
World 
Cultures 


 
 
50K 


 
Office (COB) 


 
Program building 


 
1 


 
Biological 
anthropology 


 
Assistan 


 
Anthropology 


  
QSB 


 
100k 


 
Office + 800 
sq ft lab 
(SSM) 


 
Program/major development 
 


         







Appendix 1b SSHA Table of Requested FTE, Year 2 of 3, 2011-12 
EVC target: 7; Number of positions requested: 9 priority 1 
 
 


 


Priority Name Level Primary Major 
(current or 
planned) 


Secondary 
Major 


Primary 
Graduate 
Group 


Est. Startup 
Costs 


Space Other considerations 


 
1 


 
Music studies; Asian 
music 


 
open 


 
Arts (GASP) 


 
 


 
World 
Cultures 


 
50K 


 
Office (SSM) 


 
Program building 


 
1 


 
Cognitive 
neurosciences 


 
Assistant 


 
Cognitive 
Science 


  
CIS (in 
review) 


 
200K 


 
Office + new 
lab in SSM 


 
CIS is in the process of 
developing a graduate group 


 
1 


 
Health economics 


 
open 


 
Economics 


  
Social and 
Cognitive 
Sciences 


 
60K 


 
Office (SSM) 


 
Program building 


1 
Modern Latin 
America/Mexico 
20th C 


Assistant  History  World 
Cultures 50K Office (COB) Program building 


         


 
 
 







Appendix 1b SSHA Table of Requested FTE, Year 2 of 3, 2011-12 
EVC target: 7; Number of positions requested: 9 priority 1 
 
 


 


 


1 
Romantic 
Victorian  
Literature 


Full Literature  World 
Cultures 50K Office (COB) Program building 


 
1 


 
Comparative 
politics 


 
Assistant 


 
Political 
Science 


  
Social and 
Cognitive 
Sciences 


 
60K 


 
Office (SSM)  


 
Program building 


 
1 


 
Developmental 
Psychology 


 
Associate or 
full 


 
Psychology 


 
 


 
Psychology (in 
review) 


 
100K 


 
Office + lab in 
SSM 


 
Psychology is in the process of 
developing a graduate group 


 
1 


 
Health 
psychology 


 
Associate or 
full 


 
Psychology 


  
Psychology (in 
review) 


 
100K 


 
Office + lab in 
SSM 


 
Psychology is in the process of 
developing a graduate group 


 1 
Race 
Ethnicity 
Immigration 


Open Sociology  
Social and 
Cognitive 
Sciences 


60K Office (SSM) Program building 


 







Appendix 1c SSHA Table of Requested FTE, Year 3 of 3, 2012-13 
EVC Target: 7; Number of positions requested: 9 priority 1 
 


 


1 


 
 
Visual 
Culture/Trans
national pre-
20th C 


Open Arts (GASP) History World 
Cultures 45K Office (COB) Program building 


 
1 


 
Sustainable 
architecture 


 
Assistant 


 
 Arts (MAP) 


  
World 
Cultures 


 
60K 


 
Office 
(SSM) 


 
Program building 


 
1 


 
Industrial 
organization 


 
open 


 
Economics 


  
Social and 
Cognitive 
Sciences 


 
60K 


 
Office (SSM) 
 
 
 


 
Program building 
 
 
 
 


 
1 
 


Post-Colonial 
Lit in English open Eng/Creative 


Writing  World 
Cultures 50K Office (COB) Program building 


 
1 
 


 
Philosophy of 
mind 


 
Assistant 


 
Philosophy 


 
Cog Sci 


 
CIS (in review) 


 
50K 


 
Office (SSM) 


 
Program building 


 
1 


 
Political 
institutions 


 
Assistant 


 
Political 
Science 


  
Social and 
Cognitive 
Sciences 


 
 
60K 


 
Office 
(SSM) 


 
Program building 







Appendix 1c SSHA Table of Requested FTE, Year 3 of 3, 2012-13 
EVC Target: 7; Number of positions requested: 9 priority 1 
 


 


 
1 


 
Health 
psychology 


 
Associate/full 


 
Psychology 


 
 


 
Psychology (in 
review) 


 
100K 


 
Office+ new 
lab in SSM 


 
Program building 


 
1 


 
Quantitative 
psychology 


 
Assistant 


 
Psychology 


  
Psychology (in 
review) 


 
80K 


 
Office+ new 
lab in SSM 


 
Program building 
 


 
1 


 
Health 
sociology 


 
open 


 
Sociology 


 
 


 
Social and 
Cognitive 
Sciences 


 
60K 


 
Office (SSM) 


 
Program building 


 
 







SSHA 2010-13 Majors, Programs, and Graduate Groups: Current Faculty and Proposed SSHA Hires


Name
Established 
or Planned 
Start Date


Number of 
Majors 


Spring 10


Student 
Credit Hours 


Fall 09


Student 
Credit hours 


by senate 
members Fall 


09


Student 
Credit Hours 


Spring 10


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  PROPOSED 
2011 - 2013


Anthropology F08 18 852               496               880 660               Robin deLugan None Biological anthropologist 2010-11
Kathleen Hull
Holley Moyes


Linda-Ann Rehbun


Arts n/a n/a 1,340             188               1,337 328               Dunya Ramicova None Sustainable architecture 2012-13


Cognitive Science BA F06; BS 
F07 77 1,076             1,076             1,093             1,093             Chris Kello None Cognitive science and technology 2010-11


Teenie Matlock Cognitive neuroscience 2011-12
David Noelle (50%)


Michael Spivey
Evan Heit


Economics F07 45 1,395             923               1,208             1,208             Robert Innes None Public economics 2010-11
Shawn Kantor Health economics 2011-12
Todd Neumann Industrial organization 2012-13
Alex Whalley
Katie Winder


FLAN n/a n/a 1,516             228               1,508             216               Virginia Adan-Lifante None Literature/Spanish lingustics 2010-11


GASP n/a n/a 664 492 248 248 Keven Fellezs None Music studies/Asian music 2011-12
ShiPu Wang Visual culture, pre-20th C 2012-13


Geography n/a n/a 0 0 4 4 Yihsu Chen (50%) None
Anthonly Westerling 


(50%)


History F07 72 1076 620 1068 584 Susan Amussen Colonial American history 2010-11
Sean Malloy Modern Latin America/Mexcio 2011-12
Ruth Mostern
Sholeh Quinn


Greg Herken (ret. 
6/30/10)







SSHA 2010-13 Majors, Programs, and Graduate Groups: Current Faculty and Proposed SSHA Hires


Name
Established 
or Planned 
Start Date


Number of 
Majors 


Spring 10


Student 
Credit Hours 


Fall 09


Student 
Credit hours 


by senate 
members Fall 


09


Student 
Credit Hours 


Spring 10


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  PROPOSED 
2011 - 2013


Literature F07 70 779               415               776               456               Gregg Camfield None English Renaissance 2010-11
Jan Goggans Literature/Spanish lingustics 2010-11


Ignacio Lopez-Calvo Romantic/Victorian literature 2011-12


Manuel Martin-Rodriguez Post-colonial literature 2012-13


Cristian Ricci


Management BA F04/BS07 170 1032 0 1032 0 None None Three FTE in Provost's pool


Philosophy n/a n/a 581 52 608 141 Peter Vanderschraft None Philosophy of Mind 2012-13
Jeff Yoshimi


Political Science F07 145 1580 1169 1531 756 Thomas Hansford One  (completed) Political behavior 2010-11
Nathan Monroe Comparative politics 2011-12


Stephen Nicholson Political institutions 2012-13
Jessica Trounstine


Haifeng Huang (7/1/10)
Courtenay Ryals Conrad 


(7/1/10)


Psychology F06 340 1580 1169 5624 2922 Michele Chouinard Two (in progress) Developmental psychology 2010-11
Yarrow Dunham Quantitative psychology 2010-11


Michael Hoyt Developmental psychology 2011-12
William Shadish Quantitative psychology 2011-12


Anna Song Health psychology 2012-13
Jack Vevea Health psychology 2012-13


Jan Wallander


Jr. Developmental Psych
Sr. Health psychologist


Sr. Public Health?


Sociology F10 n/a 1738 426 1244 568 Irenee Beattie One (completed) Quantitative methods 2010-11
Nella Van Dyke Race/ethnicity/migration 2011-12
Simon Weffer Health sociology 2012-13


Paul Almeida (7/1/10)
Laura Hamilton (7/1/10)


World Heritage n/a n/a 128 128 128 0 Maurizio Forte None Heritage management/conservation 2010-11







SSHA 2010-13 Majors, Programs, and Graduate Groups: Current Faculty and Proposed SSHA Hires


Name
Established 
or Planned 
Start Date


Number of 
Majors 


Spring 10


Student 
Credit Hours 


Fall 09


Student 
Credit hours 


by senate 
members Fall 


09


Student 
Credit Hours 


Spring 10


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  PROPOSED 
2011 - 2013


World Cultures 
Graduate Group 2004 21 Transatlantic Colonial Latin American 


History/Golden Age
International World Heritage


19th C US West/Environmental History
Latin American Art History


US Colonial history


Social and 
Cognitive 
Sciences 


Graduate Group


2004 27 Developmental psychology 2010-11


Quantitative psychology 2010-11
Developmental psychology 2011-12


Quantitative psychology 2011-12
Health psychology 2012-13
Health psychology 2012-13


Cognitive science and technology 2010-11
Cognitive neuroscience 2011-12


Explanaiton of 
enteies in this 


section


FTE requests 
in bold 


correspnd 
either exactly 
or closely the 


the FTE 
requests by 
the majors 


and 
programs. 







Appendix 3:  SSHA  Future Space Needs (Office & Research)


Faculty Discipline Office location # Offices 
Needed


2010-2011 Dry Damp Dry Damp
Developmental psych Psych SSM 1 1 (SSM) 600
Quantitative psych Psych SSM 1 1 (SSM) 450
Cog sci/technology Cog Sci SSM 1 1 (SSM) 750
Public economics Econ SSM 1
Heritage management WH SSM 1 1 (SSM or COB) 600
quantitative methods Soc SSM 1
English renaissance Lit COB 1
Political behavior Poli Sci SSM 1 1 (SSM) 400
Spanish lit/ling Lit/FLAN COB 1
Colonial American Hist History COB 1
Biological anthropology Anth SSM 1 1 (SSM) 800


2011-12 Dry Damp Dry Damp
Music studies Arts (GASP) COB 1
Cognitive neuroscience Cog Sci SSM 1 1 (SSM) 750
Health economics Econ SSM 1
Modern Latin America Hist COB 1
Romantic/Victorian lit Lit COB 1
International relations Poli Sci SSM 1
Developmental psych Psych SSM 1 1 (SSM) 600
Health psychology Psych SSM 1 1 (SSM) 600
Race/ethnicity/immigration Soc SSM 1


2012-13 Dry Damp Dry Damp
Visual culture Arts (GASP) COB 1
Sustainable architecture Arts (MAP) SSM 1 1 (SSM) 400
Industrial organization Econ SSM 1
Post-colonial lit Lit COB 1


Philosophy of mind
Philosophy/Cogs


SSM 1
American politics Poli Sci SSM 1
Health psychology Psych SSM 1 1 (SSM) 600
Quantitative psych Psych SSM 1 1 (SSM) 450
Health sociology Soc SSM 1


               Total new offices needed 21 in SSM; 8 in 
COB


TOTAL new research space needed 12 11 1  


Future SSHA Faculty


Lab Space location Research space (sq ft)







 
UC Merced CAPRA (Committee on Academic Planning and Resource Allocation) 
Guiding Criteria for Evaluating Academic Plans from Schools and Graduate Groups 
 
Strategic planning is an annual process which begins with faculty in all units, including schools, 
graduate groups, and research institutes, creating plans for the development and growth of 
research and academic programs.  These plans are used as the basis for formal resource requests 
developed in the Deans’ offices in collaboration with the faculty.  The resource requests and 
strategic plans are then sent to the Executive Vice Chancellor (EVC) who passes them to 
CAPRA for formal review.  CAPRA then develops recommendations based on the following 
guiding criteria to the EVC who makes the final resource decisions. 
 
Changes for AY 09-10 


UC Merced is continuing its growth trajectory, although in this time of limited resources 
this growth must be strategic, balancing research excellence and program growth.  Although a 
significant number of undergraduate majors have been initiated (>18), we have only one CCGA-
approved graduate program.  The ongoing UC budget challenges will require more careful 
planning to ensure that each new faculty line addresses the campus’ most critical needs for both 
undergraduate and graduate programs.  Moreover, planning must move from a year-by-year 
process to a multiyear year process to allow proper staging of new majors and research 
programs.  For these reasons, CAPRA is requesting the following additional criteria for AY09-
10 and future academic plans (the AY08-09 criteria are below). 


1. Academic plans should include a 5 year description of specific goals (and associated 
objective metrics) associated with each program that is requesting new faculty lines.  
These goals can be based on external assessments (e.g. ABET accreditation or CCGA 
approval), specific program expansion (e.g. adding a new track or graduate emphasis), or 
quantitative target (e.g. supporting a particular student growth rate).  Moreover, the 
overall academics plans should prioritize and provide a timeline for all such goals 
described in the plan. 


2. Academic plans should explicitly address strategic constraints on the campus, such as the 
need to balance more and less costly programs, the availability of research and teaching 
space, and start up funds. 


3. Academic plans should consider the full life-cycle of existing programs, describing target 
sizes over the next five or more years and plans to reach a sustainable level given current 
budget constraints.   


4. Academic plans should include estimated resource requests for program review and 
ongoing assessment. 


5. Academic plans should describe plans for coordination or even consolidation of programs 
within or between schools or between graduate groups to make the most efficient use of 
current and proposed faculty lines.  Proposed hires whose teaching will be primarily 
outside of their home program, need to be explicitly cited in the plans for the programs in 
which they will be teaching. 


6. Proposed new undergraduate and graduate programs must be included in academic plans 
well in advance of the year in which they will be proposed.  Moreover, plans for new 
programs must include year-by-year hiring goals to achieve the necessary size to create 
the new program.  Finally, any proposed new programs used as the basis for new faculty 







lines must include memos from the cognizant school or graduate groups’ Dean and 
Academic Planning Chair stating a multiyear commitment to give high priority to faculty 
hires for this new program.  These memos must be included in the academic plan voted 
on by the school faculty. 


 
Guiding Criteria 


CAPRA expects that yearly academic planning decisions will be done primarily by 
faculty in schools, graduate groups, and institutes through an update of their Strategic Plans and 
submission of an annual Academic Resource Plan from the schools.  CAPRA requests that the 
Academic Resource Plan be concise and focused on specific requests and their justification.  For 
example, relatively established academic areas, tied to a major, are not expected to submit long, 
general descriptions of their disciplines to CAPRA, nor is it necessary to describe very long-term 
strategic aims not related to current resource requests.  Note that each school and graduate group 
should continue to update and refine their full Strategic Plans, and these plans should be 
provided to CAPRA in support of, and as justification for, the Academic Resource Plan.   


CAPRA requests that each school submit four tables: one with prioritized FTE requests 
for the current academic, another with the prioritized FTE requests for the following academic 
year, one with a list of current and planned majors and graduate groups for the next two years, 
and one with their proposed space needs.  (See Appendices 1-3 for examples.)  The tables should 
be consistent with each other and the text of the plans.  Note that multiple positions may be 
assigned to the same priority level (e.g., 1st, 2nd, 3rd tier).  


Each school may format its Academic Resource Plan in whatever style is suited to its 
needs, as long as it provides CAPRA with the necessary information to ensure effective 
allocation of FTEs and space across the campus.  It is expected that schools’ planning documents 
will address realistic resources needed to attract and accommodate new FTEs and the future 
growth of their activities, including estimates of: cost of startup packages; laboratory space 
requirements; office space needs of associated research staff and graduate students; special 
infrastructure needs (library holdings, IT, central facilities, animal room, clean room, fume 
hoods, heating/cooling, electrical, regulatory compliance staff, etc.) 


In addition, the Academic Resource Plan should include text justifying the FTE requests 
in terms of their support of research programs/graduate groups and undergraduate majors (or 
have links to the appropriate sections of the school Strategic Plans). 
 
Justification for Prioritization 


Explain concisely how the prioritization of requested FTEs reflects the aims, goals, and 
demands of programs discussed in the Strategic Plan of the school, and of graduate groups 
associated with faculty in the school, in particular: 


1. Support of graduate groups and research, referring to balance of critical mass in specific 
areas versus the need for broadening coverage, the number of essential courses not being 
currently taught, the proposed timeline for applying for CCGA approval (if not yet 
completed), plans to achieve international excellence and how this will be assessed, and 
current and estimated future student demand for graduate programs.  


2. Support of undergraduate majors, referring to estimated student demand (both majors and 
courses provided to non-majors).  Include an estimate of the number of faculty to create a 
viable major,  the number of essential courses are not being currently taught, the role of 







lecturers in the current program, as well as plans to achieve excellence and how this will 
be assessed (including accreditation issues, if relevant). 


3. If applicable, development of new or incipient research and/or graduate or undergraduate 
degree programs,  


4. If applicable, support of, or synergy with, cross-school or interdisciplinary programs or 
research.  


5. Support for general education (e.g. providing professors/lecturers to support CORE 
courses and general education courses for other schools). 


 
Faculty and Space Resources 


1. Overview of faculty workload issues, including current and anticipated shortfalls or 
imbalances, as well as the school workload policy, including the likely extent of reliance 
on lecturer appointments.  Note that permanently required lecturer lines should be 
requested as such by schools. 


2. Balance of tenured and untenured faculty, and opportunities for mentoring.  
3. An updated description of the school’s space planning and allocation procedures. 
4. Special resource issues related to faculty hiring, e.g. plans to hire faculty cohorts or 


special facilities needs for new hires. 
5. Special issues relevant to achieving diversity of UC Merced’s faculty. 


 
How this information will be used.  CAPRA will place heavy emphasis on prioritized FTE 
requests voted on by the faculty and justified by the Strategic Plans of the school and associated 
graduate groups.  In addition, CAPRA will consider other information, such as availability of 
resources; consistency of a school’s plan with the plans of other schools, graduate groups, and 
institutes; other campus-wide strategic initiatives; status of ongoing searches, balance of tenured 
and untenured faculty and balance of faculty across schools; student enrollment information; 
other information from school deans.  Using this information, CAPRA will make 
recommendations to the EVC/Provost regarding categories of new faculty lines (e.g., 1st, 2nd, 
3rd tier).   
 
Revised November 20, 2009 
CAPRA:  Michael Colvin (Chair) 
  Wolfgang Rogge (Vice-Chair) 
  Evan Heit  
  Chris Kello (GRC) 
  Susan Amussen (UGC) 
  Martha Conklin (ex-officio) 


 
 
 
 
 
 







 
Appendix 1: Sample Table of Requested FTEs  
 
Table of Requested FTEs, Year 1 of 2 Year Plan 
 
EVC Targets: Number of Positions: __________, Total Startup: __________________, Total Space:_________________ 
 


Priority Name of 
Position 


Level 
(Lecturer/Assistant/ 


Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated 
Space needs 


Special needs 
and strategic 


considerations, 
if any 


examples          


 
 
 


         


=1 
Latin 
American 
History 


Associate/Full History Literature World 
Cultures  $XX-YYK office  


=1 


Biological 
Anthropology 
(cross-unit 
with Nat Sci) 


Assistant Anthropology Biology World 
Cultures QSB $XX-YYK office + XYZ sq 


ft lab 
needs vivarium 
space 


=1 Health 
Psychology Full Psychology  SCS  $YYK office + XYZ sq 


ft lab 


could 
contribute to 
medical school 
planning 


=4 
Applied 
Microeconom
ics (Health) 


Associate/Full Economics  SCS Applied Math $YY-YYK office  


=4 Languages Lecturer      office must be on 
campus 


 







Table of Requested FTEs, Year 2 of 2 Year Plan 
 
EVC Targets: Number of Positions: __________, Total Startup: __________________, Total Space:_________________ 
 


Priority Name of 
Position 


Level 
(Lecturer/Assistant/ 


Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated 
Space needs 


Special needs 
and strategic 


considerations, 
if any 


examples          


 
 
 


         


=1 
Latin 
American 
History 


Associate/Full History Literature World 
Cultures  $XX-YYK office  


=1 


Biological 
Anthropology 
(cross-unit 
with Nat Sci) 


Assistant Anthropology Biology World 
Cultures QSB $XX-YYK office + XYZ sq 


ft lab 
needs vivarium 
space 


=1 Health 
Psychology Full Psychology  SCS  $YYK office + XYZ sq 


ft lab 


could 
contribute to 
medical school 
planning 


=4 
Applied 
Microeconom
ics (Health) 


Associate/Full Economics  SCS Applied Math $YY-YYK office  


=4 Languages Lecturer      office must be on 
campus 


 
This table was approved by a vote of the School of _____ faculty on (date). 
 
Notes:  This table should reflect school priorities, although it is possible that multiple positions will be assigned to the same priority 
level.  Additional considerations such as opportunity hires, spousal hires, diversity issues, should be noted where relevant, with further 
description in the text of the plan.  
 
 
 







Appendix 2: Sample Table of Majors and Graduate Groups 
 
 


Name 
Established or 
Planned Start 


Date 


Number of 
students 
(08-09) 


Student Credit 
Hours (08-09) 


Number of 
Current Faculty 
(and Names) 


Number of Current 
Searches (and Names) 


Requested FTEs  
(and Names) 


 
Examples 
 


      


 
       


Anthropology 9/08 n/a 100 3 (Anderson, 
Smith, Jones) 


1 (Cultural 
Anthropology) 


1 (Biological 
Anthropology) 


Economics Established 33 400 
4 (Johnson, 
Rogers, Lopez, 
Stein) 


2 (Applied 
Microeconomics, 
tenured + untenured) 


1 (Applied 
Microeconomics-health) 


History Established 35 350 2 (Randall, 
Walker) 1 (US History) 1 (Latin American 


History) 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







Appendix 3: Space Needs and Planning 
 


Name Offices on campus 
(number) 


Lab space on 
campus (sq ft) 


Total campus space 
(sq ft) Space at Castle (sq ft) Space at other location 


(specify) 


Current total (9/2009)      


New space for  
AY09-10 hires       


Total for AY09-10      


 







UC Merced
EVC/Provost Summary: Faculty Recruitment


Total 2009-10 FTE Recruitment 13 (up to) 


Percentage
Number of 


FTEs Salary Benefits
Start-UP 


Packages Total
School of Engineering 23% 3 281,400$      53,466$      1,500,000$       1,834,866$ 
School of Natural Science 38% 5 456,300$      86,697$      3,500,000$       4,042,997$ 
School of Social Science, Humanities and Arts 38% 5 426,200$      80,978$     1,000,000$      1,507,178$


1,163,900$   221,141$   6,000,000$      


TOTAL 7,385,041$


Notes: 
Off scale appointments will be negotiated with the EVC/Provost at the appropriate time.
There are several pending recruitments; provisions held centrally until formal approval given by the EVC/Provost.
For appointment date beginning 7/01/10







UC MERCED AUTHORIZATION TO CONDUCT A LADDER FACULTY SEARCH


Recruitment Year: 2009-10 CycleType:  Annual X Off-Cycle Re-recruit


School:


Discuss Space Needs and Accommodation:


Source of FTE Provision #
Open Provision in Division (for currently occupied positions fill in below) :


Name/Rank of present occupant: Vacancy Date:


Create from Authorized Central Funds: Senior Position in the School of Engineering; CSE/EE 
Junior Position; Mechanical Engineering 200-08-0140
LPSOE; Computer Science and Engineering 200-08-0107


Appointment Level and Salary
Salary Off-Scale


Rank Step(s) Range Approved
School Request:
EVC Approved:


Senior Position up to Professor V $116,600
Junior Position up to Asst Professor IV $82,400
LPSOE up to Asst Professor IV $82,400


Total Range for Salaries $281,400


Benefits $53,466


Faculty Start-up: Central Resources Division Contribution Total


Individual $1,500,000
TOTALS $1,500,000


(Based on existing scale of $600,000 for two positions and $300,000 for the LPSOE)


TOTALS
Ongoing Resources (salaries and benefits) $334,866
One time Resources (start-up) $1,500,000


Approved for Search
Executive Vice Chancellor Date


Routing: EVC/Provost Acad. Personnel Campus Budget Office


Note: Schools are asked to manage within the approved budget.  The salaries are considered a range to provide
flexibility and are factored as 'up to' dollar amount. Unused dollars will be returned to central resources. 
The start-up is quoted as a total to give the Schools flexibility within the recruitments.
Off scale appointments will be negotiated with the EVC/Provost.


Engineering


$1,500,000
$1,500,000


200-02-0111







UC MERCED AUTHORIZATION TO CONDUCT A LADDER FACULTY SEARCH


Recruitment Year: 2009-10 CycleType:  Annual X Off-Cycle Re-recruit


School:


Discuss Space Needs and Accommodation:


Source of FTE Provision #
Open Provision in Division (for currently occupied positions fill in below) :


Name/Rank of present occupant: Vacancy Date:


Create from Authorized Central Funds: Junior Position; Computational Chemistry
Junior Position; Applied Math new position
Senior Position; Physics 250-07-0124
Junior or Senior; Biology 250-07-0124
Director of the Systems Biology Institute 250-07-0119


Appointment Level and Salary
Salary Off-Scale


Rank Step(s) Range Approved
School Request:
EVC Approved:


Junior Position up to Asst Professor IV $73,200
Junior Position up to Asst Professor IV $73,200
Senior Position up to Professor V $103,300
Junior or Senior up to Professor V $103,300
Director up to Professor V $103,300


Total Range for Salaries $456,300


Benefits $86,697


Faculty Start-up: Central Resources Division Contribution Total


Individual $3,500,000
TOTALS $3,500,000


(Based on existing scale of $700,000 per positions)


TOTALS
Ongoing Resources (salaries and benefits) $542,997
One time Resources (start-up) $3,500,000


Approved for Search
Executive Vice Chancellor Date


Routing: EVC/Provost Acad. Personnel Campus Budget Office


Note: Schools are asked to manage within the approved budget.  The salaries are considered a range to provide
flexibility and are factored as 'up to' dollar amount. Unused dollars will be returned to central resources. 
The start-up is quoted as a total to give the Schools flexibility within the recruitments.
Off scale appointments will be negotiated with the EVC/Provost.


250-08-0147


Natural Sciences


$3,500,000
$3,500,000







UC MERCED AUTHORIZATION TO CONDUCT A LADDER FACULTY SEARCH


Recruitment Year: 2009-10 CycleType:  Annual X Off-Cycle Re-recruit


School:


Discuss Space Needs and Accommodation:


Source of FTE Provision #
Open Provision in Division (for currently occupied positions fill in below) :


Name/Rank of present occupant: Vacancy Date:


Create from Authorized Central Funds: Open Position; Sociology
Junior Position; Political Science new position
Junior Position; Psychology 300-02-0001-07
Junior Position; Anthropology 300-07-0034-08
Senior Position; Psychology 300-08-0145


Appointment Level and Salary
Salary Off-Scale


Rank Step(s) Range Approved
School Request:
EVC Approved:


Open Position up to Professor V $103,300
Junior Position up to Asst Professor IV $73,200
Junior Position up to Asst Professor IV $73,200
Junior Position up to Asst Professor IV $73,200
Senior Position up to Professor V $103,300


Total Range for Salaries $426,200


Benefits $80,978


Faculty Start-up: Central Resources Division Contribution Total


Individual $1,000,000
TOTALS $1,000,000


(Based on existing scale of $200,000 per position)


TOTALS
Ongoing Resources (salaries and benefits) $507,178
One time Resources (start-up) $1,000,000


Approved for Search
Executive Vice Chancellor Date


Routing: EVC/Provost Acad. Personnel Campus Budget Office


Note: Schools are asked to manage within the approved budget.  The salaries are considered a range to provide
flexibility and are factored as 'up to' dollar amount. Unused dollars will be returned to central resources. 
The start-up is quoted as a total to give the Schools flexibility within the recruitments.
Off scale appointments will be negotiated with the EVC/Provost.


Social Sciences, Humanities, and Arts


$1,000,000
$1,000,000


new position
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Campus Budget Committee Charge Letter 


 
UNIVERSITY OF CALIFORNIA, MERCED 


 
CAMPUS BUDGET COMMITTEE 


Charge to the Committee 
Convened in 2009-10 for 2010-11 Planning 


 
 
The Campus Budget Committee is established to further enhance the annual budget process and to 
ensure that the relationship between the mission of the university and budgetary decisions is reinforced.  
The Budget Committee is designed to facilitate a more consultative and transparent approach to the 
allocation of University resources. The Committee includes broad campus representation, so as to 
provide the Chancellor with input from representatives of the campus community.  In addition to providing 
recommendations on the distribution of new funding (focus on State and State Specific Funds), members 
will also provide perspective and feedback on a variety of internal economy issues important to the 
continued financial strength of the university.  
 
The Executive Vice Chancellor/Provost and the Vice Chancellor for Administration will serve as co-chairs 
for the Committee. Staff to the Committee includes the Assistant Vice Chancellor, Academic Affairs, and 
the Budget Office.  
 
 
Committee members will include: 
 
Co-chairs: EVC/Provost and the VC for Administration 
Chair of the Academic Senate  
Chair of CAPRA 
Staff Assembly President 
Associate Vice Chancellor, Student Affairs 
Graduate Student Representative 
Undergraduate Student Representative (Chair of the Student Fee Advisory Committee) 
 
The term of office will be one to two years with staggered appointments made by the Co-chairs. 
 
 
The Campus Budget Committee is charged with guiding the strategic budget process for the campus and 
with aligning campus funding priorities with the overriding principles.  The annual budget that is 
developed will be consistent with strategic academic directions, responsive to campus needs, and in 
keeping with the overarching goals of UC Merced.   
 
Members will be asked to examine issues from a University-wide perspective and to offer informed and 
thoughtful deliberations for full discussion.  Members will participate in meetings to discuss and endorse 
the annual CALL letter, review the annual budget requests, frame questions for annual hearings with 
campus units, and offer ideas regarding funding strategies and policies.  The Committee will also discuss 
metrics that will provide accountability measures, allow for comparable studies, and outline reporting 
requirements.  Members will solicit input from constituencies as appropriate.  
 
The State’s fiscal outlook is critical to the process and the Committee will be provided with the most up to 
date information on the budget situation in California and with responses and directives from the Office of 
the President.  This context will provide structure for aligning short term budgetary decisions with long 
term strategy for building financial flexibility. 
 
The Committee will be asked to assess its effectiveness each year, and to provide regular analysis of the 
process in order to allow for continual renewal and enhancement as the campus grows. 







UNIVERSITY OF CALIFORNIA, MERCED 
 


CAMPUS BUDGET COMMITTEE 
Principles for the Allocation of Funds 


 
 
The principles established for the 2009-10 process: 
 
 
 


1. Provide funding for the lead Deans to meet priority staffing needs in order to serve increased 
numbers of faculty and students. Enhance support for student academic services; foster 
specialized support services required by the enhanced graduate student enrollments, and 
expand academic personnel and curriculum support.  


 
 


2. Invest in support functions that provide important services for faculty, as well as support for 
the shared governance process.  Support the faculty in their efforts to secure extramural 
funding in order to build on the remarkable success to date in research activities.   Provide for 
services that enable and allow faculty to focus on research and teaching.  


 
 


3. Provide funding to advance the efforts of the campus to achieve ‘Initial Accreditation’ from the 
Western Association of Schools and Colleges (WASC).  The process requires that the campus 
give attention and adherence to the WASC accreditation standards specifically related to 
undergraduate and graduate degree programs.  


 
 


4. Invest in the success of a diverse student body, faculty, and staff; provide enhanced support 
and mentoring services that will ensure academic success for UCM students and career 
success for our faculty and staff.  Support strategic enrollment management efforts in order to 
meet the target goals as outlined in the Long Range Enrollment Plan.  


 
 


5. Provide funding to foster and enhance the internationalizing of the campus.  By their very 
nature UC campuses are international.  They attract students and scholars from throughout 
the world, and they provide the vehicle whereby our students can achieve significant 
enhancements of their education in another country.  The continued growth of international 
students and faculty requires the development of an Office of International Students and 
Scholars that can provide the services for students and faculty.  The development of an 
Education Abroad Program for students at UC Merced will broaden the academic possibilities 
for students and provide significant enhancements to their education.  


 
 


6. Fund mandatory and contractual cost increases to maintain or improve the quality of services 
and facilities for the entire campus community.  Invest in efforts that will maximize campus 
resources with the possibility of a substantial return on investment, such as for purchased 
utilities via successful sustainability efforts.   


 
 


7. Strengthen the internal economy of the campus with the aggressive pursuit of any new stream 
of funding available, and by fostering exemplary fiscal stewardship.  This can be done with a 
series of successful resource management strategies based on key milestones and 
accountability.  Promote an open and transparent budget process on campus in order to build 
a broadly consultative process.  







UC Merced: Budget Office/Budget Committee  8.08 
Guiding Principles for the Allocation of Funds 


 
 


8. Provide funding for critical campus planning and permitting efforts in order to meet the 
challenges of full-scale development of the Phase II plans.  The next Phase of the campus’ 
development must ensure that the expanding infrastructure will guarantee that UC Merced will 
be a leading research university of the 21st century.  


 
 


9. Invest in the development of key systems and tools, such as a Campus Data Warehouse and 
COEUS, in order to provide sophistication and efficiencies in data retrieval and management 
which in turn positively impacts the campus-at-large.  The ability to identify and track patterns 
of enrollments and majors and to provide relevant historical information effectively feeds all 
campus planning efforts, from curriculum development to space planning.  The ability to 
support extramural proposal development and effectively manage faculty grants post-award, 
benefits the reputation of the campus, as well as provides directed research funding that in 
turn enhances graduate student education.  


 
 







U N I V E R S I T Y  O F  C A L I F O R N I A  
  
 
 
 
 
 
 
Mark Matsumoto 
Interim Dean of Engineering UNIVERSITY OF CALIFORNIA, MERCED 
 5200 Lake Road 
 MERCED, CALIFORNIA 95343 
 (209) 228-4021 
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To:  Gregg Camfield, Chair 
  WASC Steering Committee 
 
From:  Mark Matsumoto, Interim Dean 
 
Date:  June 9, 2010 
 
RE:  School of Engineering (SoE) instructional budget and faculty FTE allocation processes 
 
 
As per your request of April 30, 2010, please find below descriptions of the instructional budget and faculty 
FTE allocation processes. 
 


Instructional Budget 
 
The School of Engineering (SoE) instructional budget cycle occurs in three steps:  1) the Budget Office sends 
the instructional budget request to the School, 2) the SoE develops the instructional needs and submits its 
request to the Budget Office, and 3) the SoE receives the budget appropriation from the Budget Office. 


 
Instructional budget request from the Budget Office   
 
Each year, typically in early March, the SoE receives a memo from the Budget Office requesting the 
instructional funding needs budget request along with a template to be used to submit in conjunction with the 
instructional budget request (see 2010‐11 Instructional Budget Final.xls).  
 
School of Engineering develops the instructional needs 
 
The two key faculty committees within the SoE are the Resources Committee and the Curriculum Committee, 
and the key staff members are German Gavilan (Assistant Dean), Shannon Adamson (Academic Support 
Manager), Mike Dunlap and Ed Silva (Instructional Labs Managers), and Christina Christensen (Director of 
Administrative Operations). 
 
In preparation for the instructional budget, the following documents are used during the SoE instructional 
budget cycle. 
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1. Course Request Forms (CRFs):  Defines contact/non contact hours and instructional needs for each 


class (see UGC_CRF_example.pdf). 
2. Instructional Workloads Policy:  Implemented by Academic Personnel and Bargaining Units, the result 


is the Instructional Workload Credit (IWC) for each class/lab.  The Bargaining unit provided the 
instructional workload guidelines to Academic Personnel.  Academic Personnel provided the 
guidelines to the Schools to use in developing an Instructional Workload Policy specific to their School. 
(see Instructional Workload Table (IWC))  


3. Student enrollment projections:  (see Enrollment Projections.pdf) The objective is to identify classes 
needed by students and their enrollments based on the current campus enrollment projections and 
the engineering majors plans of study.  SoE staff have developed a spreadsheet that uses current 
campus projections enrollments and school’s strategic plan majors projections to generate majors 
enrollments.  This information is combined with majors curriculum (from catalog), classes contact/non 
contact hours (from CRFs), and advisors and Academic Support Manager input to generate the 
expected classes needed to guarantee student progress and their projected enrollment demand.  


4. Current SoE faculty workload policy: Approved by the School faculty (see School of Engineering Faculty 
Workload Policy.pdf) 


5. School of Engineering Three Year Teaching Plans:  (see 3Yr‐TeachingPlan‐CSE.xls, 3Yr‐TeachingPlan‐
EnvE.xls, 3Yr‐TeachingPlan‐MSE‐Updated_21010.xls, 3Yr‐TeachingPlan‐ME.xls, TeachingPlan‐
BIOE_AY1011.xls):  The Curriculum Committee maintains a standing three‐year teaching plan based on 
information provided by each major.  This information is used by the Curriculum Committee to assign 
faculty members to classes identified in (3) following guidelines described in (4). 


6. Instructional Assistants (TAs):  (APM manual + TA Workload) (Academic Personnel + Bargaining Units) 
TA FTE projections are set considering the TA Workload for each course, guidelines set by the 


Bargaining unit and projected enrollments for the course.  With respect to TA budget requests, the 
SoE receives a base allocation from the campus based on student instructional workload FTE.  
In 


7. Previous years school instructional expenses:  Maintained by the Dean’s office 
8. Fees:  (see SoE_AY_2010_11_Course Material Fee Proposal) 


 
 
The Dean’s office staff use information from (2), (3), and (5) to estimate of the number of instructors 
(determined as IWC needs) needed to cover classes not assigned to ladder rank faculty.  Additionally, 
information from (3) and (6) is used to identify classes needing TAs and the overall number of TA FTE required. 
 
The Dean’s office staff contact faculty members assigned to classes to get a list of needs (equipment, lab 
supplies, field trips, software, guest speakers etc) for their classes.  For classes not assigned to ladder rank 
faculty member, the request goes to the major hosting the class. 
 
The Budget Office template is filled with all information collected, then submitted to the Budget Office.  
Summer budget requests are not included on Budget Office template.  
 
Budget Office Appropriation of Instructional Funds 
 
Deadlines for responses from the campus Budget Office to the SoE instructional budget request have not been 
well defined deadlines in the past.  The lack of a timely response leads to late appropriations, which makes it 
difficult to appoint Teaching Assistants and Instructors and planning the coming academic year with any 
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certainty or timeliness.  At times, the School has had to make appointments to ensure that classes can be 
offered only later to find that a request has not been fulfilled, which leads to a domino budget effect within 
the School.  Long delays before allocations are made (6 months into the school year) and with only 50% of the 
requested amounts have created serious difficulties for the School of Engineering. 
 
Because of the significant lack of instructional lab space, specialized classes (e.g. Capstone, Eng170L) have 
been offered at the Castle facility, but no additional funding for transportation (transportation services was 
working on solutions this year) to Castle and/or renovation of the facilities there has been forthcoming.  
Faculty members have resorted to the using their research labs to teach these classes, which is highly 
disruptive of their research programs. 
 


Faculty FTE Allocation 
 
Faculty FTE needs within the SoE are determined via a strategic planning process that involves each of the 
engineering majors (undergraduate) and graduate programs, and coordinated by the Resources Committee.  
Once a draft strategic plan is developed, it is reviewed by the SoE faculty for comments/suggested changes.  A 
final plan (see 2010 SoE Strategic Plan.pdf and 2010 SoE Strategic Plan Appendixes) is prepared and voted 
upon by the faculty for approval, and then forwarded to the Executive Vice Chancellor and Provost (EVCP) and 
Academic Senate Committee on Academic Planning and Resource Allocation (CAPRA).  Faculty FTE allocation 
decisions are then made by the EVCP. 
 
In formulating the strategic plan, the SoE Resources Committee obtained 1) input from ladder‐rank faculty 
members during formal bi‐weekly faculty meetings, 2) information from relevant research centers and 
graduate groups, and 3) document exchange‐review cycles. 
 
The developed strategic plan is based on the SoE faculty commitment to building a world‐class research 
university for the creation of new knowledge and the development of new technologies.  The key success 
factors to achieve this goal are to:  (1) hire the highest quality faculty (measured by their impact publications, 
awards, fellowships, service on editorial boards, etc.), (2) attract high quality graduate and undergraduate 
students, and (3) receive exceptional external funding. 
 
In developing the priorities for faculty FTE within the strategic plan, primary consideration is given to research 
needs and development of a critical mass of faculty to create dynamic, highly‐productive research emphases.  
These research emphases are generally aligned with the program goals of the four engineering graduate 
groups (Environmental Systems (ES), Biological Engineering and Small‐Scale Technologies (BEST), Electrical 
Engineering and Computer Science (EECS), and Mechanical Engineering and Applied Mechanics (MEAM)).  
Because the targeted SoE research emphases are interdisciplinary, there can be a diversity of backgrounds that 
prospective faculty candidates may have.  Thus, a secondary but important consideration in the prioritization 
of faculty FTE allocation is also potential contribution to the instructional program of one or more of the 
undergraduate majors. 
 
Faculty FTE allocations when they occur are done in a timely manner generally, with placement of ads and 
receipt of applications occurring during the Fall semester.  However, the review, interview, and appointment 
offer process within the SoE has been variable, depending on the search committee.  As a result, some of the 
offers have occurred very late in the academic year.  Often top candidates have received other offers from 
other universities prior to ours.  This late trend, coupled with the highly competitive nature of recruiting top 
candidates in the engineering disciplines (bioengineering is particularly competitive) has led to unsuccessful 
searches and a rollover of a search to the next academic year. 
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Because of the small size of faculties associated with the engineering research/graduate/undergraduate 
programs, any new faculty appointment provides significant impact and meets identified needs. 
 
For the most part, faculty FTE planning and allocation has been satisfactory although the rate of growth has 
disappointed faculty.  The SoE at UC Merced has one of the highest undergraduate student/faculty ratios in the 
UC system and much higher than most engineering schools at major research universities. 
 
For the near term future, the limiting resource that will limit faculty growth is research and office space.  
Without additional space, it will be difficult if not impossible to add new faculty to the SoE. 







ENVE 100: Environmental Chemistry
Course Title Environmental Chemistry


Abbreviated Course Title Environmental Chemistry
Course Subject ENVE
Course Number 100


School Submitting Request Engineering
Division Upper Division


Effective Term Fall 2010
Discontinuance Term ----


Lower Unit Limit 4
Upper Unit Limit


Prerequisites Chem 10 and (Math 12 or 22 or ICP 1B or
Phys 8)


Corequisites
Concurrent Courses
Major Restrictions


Class Level Restrictions


Course Description


Chemical principles of Earth and
environmental systems focusing on
environmental processes in water, soil and air.
Emphasis on acid-based chemistry, aqueous
speciation, mineral and gas solubility,
oxidation and reduction and isotopes.


TIE Code T: Lecture plus Supplementary Activity
Reasons for Request Pre-requisite Change


Brief Explanation of Change(s) Addition of Math 12 as a second semester
calculus course requisite option.


Total Contact/Non-contact Hours Per Week


Lecture: 3 contact, 6 non-contact
Lab: 3 contact, 0 non-contact
Seminar: 0 contact, 0 non-contact
Discussion: 0 contact, 0 non-contact
Tutorial: 0 contact, 0 non-contact
Field: 0 contact, 0 non-contact
Studio: 0 contact, 0 non-contact


Total Hours Per Week 12
Grading Options Letter Grade Only


In Progress Grading
Maximum Enrollment 144


Maximum Enrollment Reason ----
Cross-listing ESS 100


Cross-listed Schools Engineering, Natural Sciences
Can this course be repeated? No


How many times?
Resource Requirements


1/2







Needs chemistry wet lab. TA needed for lab.
Teaching lab equipment needed before course
can be offered. Annual budget for lab
supplies, Teaching Assistants needed for lab
component. One 50% TA teaches two (2) lab
sections per School policy. IT support will be
needed in setting up and maintaining a course
WWW Portal. IT support will be needed in
making some interactive course materials
available on teh WWW. Classroom studio and
wet lab. May include field trips -
transportation needed.


Does this satisfy a General Education Requirement? No
Course Outline and/or Additional Documentation  No course outline statement.pdf (2Kb)


2/2



http://crf.ucmerced.edu/crf/engineering/enve-100-environmental-chemistry/at_download/syllabus

http://crf.ucmerced.edu/crf/engineering/enve-100-environmental-chemistry/at_download/syllabus





Subj/Crse LecturePer Lab/Dis Total IWC/6 or FTE
BEST 200 1 1 0.167
BEST 201 1 1 0.167
BEST 291 0.5 0.5 0.083
BIOE 030 1 0.25 1.25 0.208


BIOE 100/BIOE 120 1 0.25 1.25 0.208
BIOE 101 0.75 0.25 1 0.167
BIOE 102 1 0.25 1.25 0.208
BIOE 103 1 1 0.167
BIOE 104 1 1 0.167
BIOE 110 1 1 0.167
BIOE 111 1 1 0.167
BIOE 112 1 1 0.167
BIOE 113 1 0.25 1.25 0.208


BIOE 114/BEST 214 1 1 0.167
BIOE 117/BEST 217 1 0.25 1.25 0.208


E 126/MSE 126/BEST 0.5 0.5 1 0.167
BIOE 150 0.5 0.5 1 0.167


CSE 5 0.75 0.5 1.25 0.208
CSE 20 0.5 0.25 0.75 0.125
CSE 21 0.5 0.25 0.75 0.125
CSE 30 1 0.25 1.25 0.208
CSE 31 1 0.25 1.25 0.208
CSE 100 1 0.25 1.25 0.208
CSE 120 1 0.25 1.25 0.208
CSE 140 1 0.5 1.5 0.250
CSE 150 1 0.25 1.25 0.208
CSE 160 1 0.25 1.25 0.208
CSE 170 0.75 0.5 1.25 0.208


CSE 171/EECS 287 0.75 0.5 1.25 0.208
CSE 173/EECS 273 1 0.25 1.25 0.208


CSE 175 1 0.25 1.25 0.208
CSE 176/EECS 276 1 0.25 1.25 0.208


CSE 180 1 0.25 1.25 0.208
CSE 185 1 0.25 1.25 0.208


EECS 205 1 0.25 1.25 0.208
EECS 250 1 0.25 1.25 0.208
EECS 252 1 0.25 1.25 0.208
EECS 260 1 0.25 1.25 0.208
EECS 262 1 0.25 1.25 0.208
EECS 270 1 0.25 1.25 0.208
EECS 274 1 0.25 1.25 0.208
EECS 275 1 0.25 1.25 0.208
EECS 277 1 1 0.167
EECS 280 1 0.25 1.25 0.208
EECS 281 1 0.25 1.25 0.208
EECS 282 1 0.25 1.25 0.208
EECS 283 1 0.25 1.25 0.208
EECS 285 1 0.25 1.25 0.208
EECS 286 1 0.25 1.25 0.208
EECS 290 0.5 0.5 0.083
ENGR 45 1 0.25 1.25 0.208
ENGR 57 1 1 0.167
ENGR 65 1 1 0.167


ENGR 97/ENGR 197 0.5 0.25 0.75 0.125
ENGR 108/ENGR 208 0.75 0.25 1 0.167


ENGR 120 1 0.25 1.25 0.208
ENGR 130 1 1 0.167







ENGR 135/ES 235 1 0.25 1.25 0.208
ENGR 151 1 0.25 1.25 0.208
ENGR 155 1 1 0.333
ENGR 166 1 1 0.167


ENGR 170/270 1 1 0.167
ENGR 170L/270L 0.25 0.25 0.042


ENGR 180 1 1 0.167
ENGR 191 0.5 0.5 0.083
ENVE 010 1 0.25 1.25 0.208
ENVE 20 1 1 0.167
ENVE 100 1 0.25 1.25 0.208
ENVE 105 1 1 0.167
ENVE 110 1 1 0.167


ENVE 112/ES 212 1 1 0.167
ENVE 114/ES 214 1 1 0.167


ENVE 116 1 0.25 1.25 0.208
ENVE 118 1 0.25 1.25 0.208
ENVE 121 1 0.25 1.25 0.208


ENVE 130/ES 234 1 1 0.167
ENVE 132 1 1 0.167
ENVE 140 1 1 0.167


ENVE 152/ES 252 1 0.25 1.25 0.208
ENVE 155 1 1 0.167


ENVE 160/ES 260 1 1 0.167
ENVE 162/ES 262 1 1 0.167


ENVE 164/ES 264 1 1 0.167
ENVE 170/ES 270 1 1 0.167
ENVE 171/ES 210 1 1 0.167


ENVE 176 1 1 0.167
ENVE 181 0.5 0.5 0.083
ENVE 182 0.5 0.5 0.083
ENVE 183 0.5 0.5 0.083
ENVE 184 0.5 0.5 0.083


ES 200 1 1 0.167
ES 202 1 1 0.167
ES 203 1 1 0.167
ES 204 1 1 0.167
ES 205 1 1 0.167
ES 206 0.75 0.25 1 0.167
ES 207 1 1 0.167
ES 208 1 1 0.167
ES 209 1 1 0.167
ES 218 1 0.25 1.25 0.208
ES 221 1 0.25 1.25 0.208
ES 224 1 1 0.167
ES 225 1 0.25 1.25 0.208
ES 226 1 0.25 1.25 0.208
ES 228 1 1 0.167
ES 232 1 0.25 1.25 0.208
ES 238 1 1 0.167
ES 240 1 1 0.167
ES 248 1 1 0.167
ES 291 0.5 0.5 0.083
ES 292 1 1 0.167
ME 120 1 1 0.167
ME 135 1 1 0.167
ME 136 0.75 0.25 1 0.167
ME 137 1 0.5 1.5 0.250







ME 140 1 0.25 1.25 0.208
ME 142 1 0.25 1.25 0.208
ME 170 0.75 0.5 1.25 0.208
ME 190 1 1 0.167


MEAM 201 1 1 0.167
MEAM 202 1 0.25 1.25 0.208
MEAM 210 1 1 0.167
MEAM 211 1 1 0.167
MEAM 220 1 1 0.167
MEAM 221 1.25 0.208


MEAM 236/ES 236 1 1 0.167
MEAM 237 1 1 0.167


MEAM 251/ES 237 1 1 0.167
MEAM 257 1 1 0.167
MEAM 280 1 0.25 1.25 0.208


MSE 110/BEST 210 1 0.75 1.75 0.292
MSE 111 0.5 0.5 1 0.167
MSE 112 0.75 0.25 1 0.167
MSE 113 1 0.5 1.5 0.250
MSE 114 1 0.5 1.5 0.250
MSE 115 1 1 0.167
MSE 116 1 1 0.167
MSE 117 1 1 0.167
MSE 118 1 1 0.167
MSE 119 1 1 0.167
MSE 120 1 1 0.167







2005-06


Total Undergraduate 1000 1800 2600 3400 4200 5000 5800 6300 6800 7300 7800
Est Undergraduate Lower Division 750      1,470   1,490  1,540  2,240  2,910  2,840  2,480  2,810  3,430  3,350  
Est Undergraduate Upper Division 50 100 800     1,470  1,490  1,540  2,240  2,910  2,840  2,480  2,810  


FWS Undergraduate 800      1,570   2,290  3,010  3,730  4,450  5,080  5,390  5,650  5,910  6,160  


20.00% of total Enrollment Projections 2005-06


Majors 180 320 464 608 752 896 1026 1096 1166 1236 1306
Bio Engineering (BioE) 55 6.88% 100 6.37% 146 6.38% 192 6.38% 238 6.38% 284 6.38% 324 6.38% 344 6.38% 361 6.39% 378 6.40% 394 6.40%
Computer Science and Engineering (CSE) 77 9.63% 120 7.64% 175 7.64% 230 7.64% 285 7.64% 340 7.64% 388 7.64% 412 7.64% 432 7.65% 452 7.65% 471 7.65%
Electrical Engineering (ElectE) 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00%
Environmental Engineering (EnvrE) 10 1.25% 25 1.59% 36 1.57% 47 1.56% 58 1.55% 69 1.55% 79 1.56% 84 1.56% 88 1.56% 92 1.56% 96 1.56%
Materials Science (MatSci) 0.00% 20 1.27% 29 1.27% 38 1.26% 47 1.26% 56 1.26% 64 1.26% 68 1.26% 71 1.26% 74 1.25% 77 1.25%
Mechanical Engineering (MechE) 0.00% 55 3.50% 80 3.49% 105 3.49% 130 3.49% 155 3.48% 177 3.48% 188 3.49% 197 3.49% 206 3.49% 215 3.49%


Estimated Students 142 320 466 612 758 904 1032 1096 1149 1202 1253
% of enrollment 18% 20% 20% 20% 20% 20% 20% 20% 20% 20% 20%


2005-06


30.00% of total Enrollment Projections 270 480 696 912 1128 1344 1539 1644 1749 1854 1959
Majors
Biological Sciences (Bis) 0.00% 450 28.66% 656 28.65% 862 28.64% 1068 28.63% 1274 28.63% 1454 28.62% 1543 28.63% 1617 28.62% 1691 28.61% 1763 28.62%
Earth Systems Science (ESS) 0.00% 20 1.27% 29 1.27% 38 1.26% 47 1.26% 56 1.26% 64 1.26% 68 1.26% 71 1.26% 74 1.25% 77 1.25%
Human Biology (HBIO) 0.00% 10 0.64% 15 0.66% 20 0.66% 25 0.67% 30 0.67% 34 0.67% 36 0.67% 38 0.67% 40 0.68% 42 0.68%
Applied Mathematical Sciences (AMS) 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00%
Chemical Sciences (Chem) 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00%
Physics (Phy) 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00%


Estimated Students 0 480 700 920 1140 1360 1552 1647 1726 1805 1882
% of enrollment 0% 31% 31% 31% 31% 31% 31% 31% 31% 31% 31%


2005-06


50.00% of total Enrollment Projections 450 800 1160 1520 1880 2240 2565 2740 2915 3090 3265
Majors
Management (MGMT) 0.00% 450 28.66% 656 28.65% 862 28.64% 1068 28.63% 1274 28.63% 1454 28.62% 1543 28.63% 1617 28.62% 1691 28.61% 1763 28.62%
Social and Cognitive Sciences (SCS) 0.00% 150 9.55% 219 9.56% 288 9.57% 357 9.57% 426 9.57% 486 9.57% 516 9.57% 541 9.58% 566 9.58% 590 9.58%
World Cultures and History (WCH) 0.00% 200 12.74% 292 12.75% 384 12.76% 476 12.76% 568 12.76% 648 12.76% 688 12.76% 721 12.76% 754 12.76% 786 12.76%


0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00%
0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00%
0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00% 0 0.00%


Estimated Students 0 800 1167 1534 1901 2268 2588 2747 2879 3011 3139
% of enrollment 0% 51% 51% 51% 51% 51% 51% 51% 51% 51% 51%
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School of Engineering 
Instructional Workload Policy 


Effective Spring 2009 
 
 


In the School of Engineering, Instructional Workload is calculated as follows: 
 
I. Instructional Workload Course 
A. Regularly scheduled course with one (1) hour lecture: 0.5 
B. Regularly scheduled course with two (2) hour lecture: 0.75 
C. Regularly scheduled course with three (3) to four (4) hour lecture: 1.0 
D. Laboratory Lecture for Regularly Scheduled course: 0.25 
 
II. Course Equivalencies 
A. Lecturer delivers up to three (3) hours supplementary activity: 0.25 
B. Lecturer delivers up to six (6) hours supplementary activity: 0.5 
 
III. Other Equivalencies 
A. Courses taught by multiple instructors receive the standard course equivalency with 
the effort distributed equally between the course instructors unless otherwise agreed upon 
by the Dean. 
B. Grading lab books and exams associated with assignment in sections: 0.25 
C. New course development may earn a maximum equivalency of: 1.0 
Effort will be determined by the Dean and/or appropriate committee.   







2005 Fall 2006 Spring 2006 Fall 2007 Spring 2007 Fall 2008 Spring 2008 Fall 2009 Spring 2009 Fall 2010 Spring 2010 Fall 2011 Spring
ENG97/197 Shawn Shawn Shawn Shawn Shawn Shawn Shawn Shawn


CSE 020 Introduction to Computing I Marcelo Jeanne Kelvin Kelvin
CSE 021 Introduction to Computing I Shawn Kelvin Kelvin Kelvin
CSE 030 Introduction to Computer Science and Engineering I Shawn
CSE 031 Introduction to Computer Science and Engineering I Alberto/Marcelo David


CSE 100 Algorithm Design and Analysis Stefano Stefano Stefano Miguel Miguel
CSE 111 Database Systems Shawn
CSE 120 Software Engineering Songhwai Songhwai
CSE 140 Computer Architecture Miguel Ming-Hsuan Ming-Hsuan Kelvin
CSE 150 Operating Systems Miguel Kelvin Kelvin
CSE 160 Computer Networks Alberto Alberto Alberto Alberto
ENGR 160 Discrete Math Ming-Hsuan
CSE 106 Exploratory Computing Alberto
CSE 170 Computer Graphics Marcelo Marcelo Marcelo Marcelo Marcelo
CSE 171 Programming Interactive 3D Graphics and Games Marcelo Marcelo
CSE 173 Computational Cognitive Neuroscience David David
CSE 175 Introduction to Artificial Intelligence David David David
CSE 176 Machine Learning David David David
CSE 180 Introduction to Robotics Stefano Stefano Stefano
CSE 185 Introduction to Computer Vision Shawn Shawn Shawn Shawn


2005 Fall 2006 Spring 2006 Fall 2007 Spring 2007 Fall 2008 Spring 2008 Fall 2009 Spring 2009 Fall 2010 Spring 2010 Fall 2011 Spring
EECS 205 Probability and Stochastic Processes Songhwai
EECS 250 Advanced Topics in Computer Systems Alberto
EECS 252 Embedded Computer Systems Alberto
EECS 260 Optimization Miguel Miguel
EECS 262 Networking of Embedded Sensor Systems Alberto Alberto
EECS 270 Robot Algorithms Stefano
EECS 271 Theory of Computation Stefano
EECS 273 Computational Cognitive Neuroscience David David
EECS 274 Computer Vision Ming-Hsuan
EECS 275 Matrix Computation Ming-Hsuan Ming-Hsuan
EECS 276 Machine Learning David David David
EECS 277 Image Processing Shawn
EECS 280 Advanced Topics in Computer Networks and Distributed Systems Alberto Alberto
EECS 281 Advanced Topics in Robotics Stefano
EECS 282 Advanced Topics in Machine Learning Miguel Miguel
EECS 283 Advanced Topics in Intelligent Systems Songhwai
EECS 285 Advanced Topics in Motion Planning
EECS 286 Advanced Topics in Computer Vision Shawn Shawn
EECS 287 Computer Animation Marcelo Marcelo


EECS 290 Electrical Engineering and Computer Science Seminar Alberto Ming-Hsuan Songhwai Miguel David Shawn Stefano
COGS 250 Cognitive Science Graduate Seminar Shawn David


2005 Fall 2006 Spring 2006 Fall 2007 Spring 2007 Fall 2008 Spring 2008 Fall 2009 Spring 2009 Fall 2010 Spring 2010 Fall 2011 Spring







3 year teaching plan ENVE


Fall 2010 Spring 2011
Course Instructor Confirmed? Course Instructor Confirmed?
ENVE-010-01Environment in Crisis Staff yes ENVE020 Intro to Environ Sci and Tech Wolfgang Rogge yes
ENVE-100-03LEnvironmental Chemistry Conklin, Martha No ENVE112 Subsurface Hydrology Teamrat Ghezzehei No
ENVE-110-01Hydrology and Climate Rice, Robert No ENVE114 Mount Hydro of the Western US Fengjing Liu No
ENVE-130-01Meteorology and Air Pollution Rogge, Wolfgang yes ENVE116 / ESS 132 Anthony Westerling yes
ENVE-160-01Sustainable Energy Campbell, Elliott Yes ENVE162 Modeling and Desig of Ener SysRoland Winston yes
ENVE-183-01Field Meth in Subsurface Hydro Harmon yes ES200 Traina/Conklin Yes
QSB 294 Traina Yes ENG 120 Fluid Mechanics Harmon yes
ENGR 180 Spatial Analysis and Modeling Guo Yes ESS 141/GEOG 141 Westerling/Kueppers yes
ENVE152 Remote Sensing of the Environ Quinghua Guo yes ENVE155/MGMT155 Decisions Analysis Chen yes


Fall 2011 Spring 2012
Course Instructor Confirmed? Course Instructor Confirmed?
ENVE-010-01Environment in Crisis staff yes ENVE020 Intro to Environ Sci and Tech Wolfgang Rogge yes
ENVE-100-03LEnvironmental Chemistry Conklin, Martha No ENVE112 Subsurface Hydrology Teamrat Ghezzehei No
ENVE-110-01Hydrology and Climate Rice, Robert No ENVE114 Mount Hydro of the Western US Fengjing Liu No
ENVE-130-01Meteorology and Air Pollution Rogge, Wolfgang yes ENVE116 / ESS 132 Anthony Westerling yes
ENVE-160-01Sustainable Energy Campbell, Elliott Yes ENVE132 Air Pollution Control Wolfgang Rogge yes
ENVE-183-01Field Meth in Subsurface Hydro Harmon yes ENVE152 Remote Sensing of the Environ Quinghua Guo yes
QSB 294 Traina Yes ENVE162 Modeling and Desig of Ener SysRoland Winston yes
ENGR 180 Spatial Analysis and Modeling Guo Yes ENVE176 Water and Wastewater Treatme Elliott Campbell Yes
ENGR155 Eng Econ Chen yes ES200 Traina/Conklin Yes
ENVE 105 Environmental Data Analysis Guo Yes Freshman Seminar Traina Yes


ESS 141/GEOG 141 Westerling/Kueppers yes
ES 232 Westerling yes
ENVE164/ES264: Energy Policy Chen yes







Fall 2012 Spring 2013
Course Instructor Confirmed? Course Instructor Confirmed?
ENVE-010-01Environment in Crisis staff yes ENVE020 Intro to Environ Sci and Tech Wolfgang Rogge yes
ENVE-100-03LEnvironmental Chemistry Conklin, Martha No ENVE112 Subsurface Hydrology Teamrat Ghezzehei No
ENVE-110-01Hydrology and Climate Rice, Robert No ENVE114 Mount Hydro of the Western US Fengjing Liu No
ENVE-130-01Meteorology and Air Pollution Rogge, Wolfgang yes ENVE116 / ESS 132 Anthony Westerling yes
ENVE-160-01Sustainable Energy Campbell, Elliott Yes ENVE152 Remote Sensing of the Environ Quinghua Guo yes
ENVE-183-01Field Meth in Subsurface Hydro Harmon yes ENVE162 Modeling and Desig of Ener SysRoland Winston yes
QSB 294 Traina Yes ENVE176 Water and Wastewater Treatme Elliott Campbell Yes
ENGR 180 Spatial Analysis and Modeling Guo Yes ES200 Traina/Conklin Yes
ENGR155 Eng Econ Chen yes Freshman Seminar Traina Yes


ENVE 105 Environmental Data Analysis Guo Yes
ESS 141/GEOG 141 Westerling/Kueppers yes


ENVE Faculty Confirmed? ENVE155/MGMT155 Decisions Analysis chen yes
Roger Bales <rbales@ucmerced.edu> No
Martha Conklin <mconklin@ucmerced.edu> No
Tom Harmon <tharmon@ucmerced.edu> yes
Qinghua Guo <qguo@ucmerced.edu> Yes
Wolfgang Rogge <wrogge@ucmerced.edu> yes
Elliott Campbell <ecampbell3@ucmerced.edu> Yes
Yihsu Chen <ychen26@ucmerced.edu> yes
Anthony Westerling <awesterling@ucmerced.edu> yes
Roland Winston <rwinston@ucmerced.edu> yes
Sam Traina <straina@ucmerced.edu> Yes
Jeff Wright <jwright@eng.ucmerced.edu> No







3 year teaching plan for MSE Updated:2/10/10


Fall 2010 Spring 2011
Course Instructor Confirmed? Course Instructor Confirmed?


MSE 110 - Solid State Materials PropertieLeppert, Valeri Yes ENGR 45 - Intro to Materials Viney, Christophe Yes
MSE 111 - Materials Processing Lu, Jennifer Yes MSE 112 - Materials Selection & Performa Davila, Lilian Yes
  MSE 113 - Characterization Leppert, Valerie Yes
 MSE 120 - Materials Capstone Design Staff  
 MSE 126 - Nanodevice Fabrication Lu, Jennifer Yes


Fall 2011 Spring 2012
Course Instructor Confirmed? Course Instructor Confirmed?


MSE 114 - Polymeric Materials Lu, Jennifer Yes ENGR 45 - Intro to Materials Viney, Christophe Yes
MSE 119/219 - Materials Modeling Davila, Lilian Yes MSE 120 - Materials Capstone Design Staff  
MSE Grad Class - ?? Staff ENGR 170/270 - Introd/Electron MicroscopLeppert, Valerie Yes


MSE 118 - Intro to Nanotech/Nanoscience Lu, Jennifer Yes


Fall 2012 Spring 2013
Course Instructor Confirmed? Course Instructor Confirmed?


MSE 110 - Solid State Materials PropertieLeppert, Valeri Yes ENGR 45 - Intro to Materials Viney, Christophe Yes
MSE 111 - Materials Processing Lu, Jennifer Yes MSE 113 - Characterization Leppert, Valerie Yes
MSE 112 - Materials Selection & PerformaDavila, Lilian Yes MSE 120 - Materials Capstone Design Staff  


MSE 126 - Nanodevice Fabrication Lu, Jennifer Yes


MSE Faculty Confirmed? Questions
Christopher Viney <cviney@ucmerced.ed Yes 1. Any changes are subject to discussion
Valerie Leppert <vleppert@ucmerced.edu Yes 2. BEST 201 needs to be addressed
Jennifer Lu <jlu5@ucmerced.edu> Yes 3. Need to continue talk on MSE 120
Lilian Davila <ldavila@ucmerced.edu> Yes 4. Need to develop our graduate courses


5. Effect on possible collaborations w/ME?
6. Other considerations?







F 2010  S 2011 F 2011 S 2012 F 2012 S 2013
ME/MEAM
 Instructor


G. Diaz ENGR130 MEAM202 ENGR135 MEAM202 ENGR130 MEAM202
  


C. Coimbra MEAM251/ES237  MEAM280  MEAM251/ES237  
ME 136 ME 136 ME 136


J. Sun MEAM201 ME140 MEAM201 ME140 MEAM201 ME140
  


M. Modest ENGR135 Conduction?? ENGR130 MEAM-237 ENGR135 Conduction??
   


Y. Ma  MEAM 254 ME135 MEAM 250 ME135  MEAM 254 ME135
 


New Faculty ENGR151 MEAM 220 ENGR151 MEAM 220 ENGR151 MEAM 220


? Instructor ME137 ENGR 57 ME137 ENGR 57 ME137 ENGR 57
ME 190? ENGR 065 ME 190? ENGR 065 ME 190? ENGR 065


ME120 ME120 ME120
ME142 ME142 ME142
ME170 ME170 ME170


ENGR 120 ENGR 120 ENGR 120







Semester Course Instructor
Fall 2010 BIOE 30 Chin
Fall 2010 BIOE 104 McCloskey
Spring 2011 ENGR 166 Escobar
Spring 2011 BIOE 150 Escobar
Spring 2011 BIOE 114 McCloskey
Spring 2011 BEST 200 Chin







TAWL


TA Workload
LECTURE AND LAB


Subj/Crse # of hours lecture # of hours lab/sect TA Workload Sem. FTE AY FTE % of time Inconsistent
BIOE 030 3 3 1.0 0.50 0.25 50% *
BIOE 100/BIOE 120 3 3 1.0 0.50 0.25 50% *
BIOE 101 2 3 1.0 0.50 0.25 50%
BIOE 102 3 3 0.5 0.25 0.13 25%
BIOE 113 3 3 0.5 0.25 0.13 25%
BIOE 114/BEST 214 3 3 1.0 0.50 0.25 50% *
BIOE 117/BEST 217 3 3 1.0 0.50 0.25 50% *
BIOE 126/MSE 126/ 1 6 1.0 0.50 0.25 50% *
BIOE 150 1 6 1.0 0.50 0.25 50%
CSE 5 0 6 1.0 0.50 0.25 50%
CSE 20 0 3 0.5 0.25 0.13 25%
CSE 21 0 3 0.5 0.25 0.13 25%
CSE 30 0 3 0.5 0.25 0.13 25%
CSE 31 0 3 0.5 0.25 0.13 25%
CSE 100 3 3 1.0 0.50 0.25 50%
CSE 120 3 3 0.5 0.25 0.13 25%
CSE 140 3 4 1.0 0.50 0.25 50%
CSE 150 3 3 1.0 0.50 0.25 25%
CSE 160 3 3 0.5 0.25 0.13 25%
CSE 170 2 6 1.0 0.50 0.25 50%
CSE 171/EECS 287 2 6 1.0 0.50 0.25 50%
CSE 173/EECS 273 3 3 0.5 0.25 0.13 25%
CSE 175 3 3 0.5 0.25 0.13 25%
CSE 176/EECS 276 3 3 0.5 0.25 0.13 25%
CSE 180 3 3 0.5 0.25 0.13 25%
CSE 185 3 3 0.5 0.25 0.13 25%
EECS 205 3 3 GR: NO TA #VALUE! #VALUE!
EECS 250 3 3 GR: NO TA #VALUE! #VALUE!
EECS 252 3 3 GR: NO TA #VALUE! #VALUE!
EECS 260 3 3 GR: NO TA #VALUE! #VALUE!
EECS 262 3 3 GR: NO TA #VALUE! #VALUE!
EECS 270 3 3 GR: NO TA #VALUE! #VALUE!
EECS 274 3 3 GR: NO TA #VALUE! #VALUE!
EECS 275 3 3 GR: NO TA #VALUE! #VALUE!
EECS 280 3 3 GR: NO TA #VALUE! #VALUE!
EECS 281 3 3 GR: NO TA #VALUE! #VALUE!
EECS 282 3 3 GR: NO TA #VALUE! #VALUE!
EECS 283 3 3 GR: NO TA #VALUE! #VALUE!
EECS 285 3 3 GR: NO TA #VALUE! #VALUE!
EECS 286 3 3 GR: NO TA #VALUE! #VALUE!
EECS 290 1 0 GR: NO TA 0.00 0.00
ENGR 45 3 3 0.5 0.25 0.13 25%
ENGR 97/ENGR 197 1 2 1.0 0.50 0.25 50%
ENGR 108/ENGR 20 2 3 0.5 0.25 0.13 25%
ENGR 120 3 3 0.5 0.25 0.13 25%
ENGR 135/ES 235 3 3 0.5 0.25 0.13 25%
ENGR 151 3 3 0.5 0.25 0.13 25%
ENGR 170L/270L 3 3 0.5 0.25 0.13 25%
ENGR 180 3 2 1.0 0.50 0.25 50%
ENVE 010 3 3 0.5 0.25 0.13 25%
ENVE 100 3 3 0.5 0.25 0.13 25%
ENVE 116 3 1 0.5 0.25 0.13 25%
ENVE 118 3 3 0.5 0.25 0.13 25%
ENVE 121 3 3 0.5 0.25 0.13 25%
ENVE 152/ES 252 3 3 1.0 0.50 0.25 50% *
ES 206 2 3 GR: NO TA #VALUE! #VALUE!
ES 218 3 3 GR: NO TA #VALUE! #VALUE!
ES 221 3 3 GR: NO TA #VALUE! #VALUE!
ES 225 3 3 GR: NO TA #VALUE! #VALUE!
ES 226 3 3 GR: NO TA #VALUE! #VALUE!
ES 232 3 1 0.5 0.25 0.13 25%
ME 136 2 3 0.5 0.25 0.13 25%
ME 137 3 6 1.0 0.50 0.25 50%
ME 140 3 3 1.0 0.50 0.25 50% *
ME 142 3 3 0.5 0.25 0.13 25%
ME 170 2 6 1.0 0.50 0.25 50%
MEAM 202 3 3 GR: NO TA #VALUE! #VALUE!
MEAM 280 3 3 GR: NO TA #VALUE! #VALUE!
MSE 110/BEST 210 3 3 0.5 0.25 0.13 25%
MSE 111 1 6 1.0 0.50 0.25 50%
MSE 112 2 3 0.5 0.25 0.13 25%
MSE 113 3 6 1.0 0.50 0.25 50%
MSE 114 3 6 1.0 0.50 0.25 50%
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TAWL


TA Workload
LECTURE AND LAB


Subj/Crse # of hours lecture # of hours lab/sect TA Workload Sem. FTE AY FTE % of time Inconsistent


LECTURE ONLY


We are using the following standard to determine the number of TA's needed for Lecture only courses: Total Enrollment divided by 44


Subj/Crse # of hours lecture # of hours lab/sect TA Workload Sem. FTE AY FTE % of time


BEST 200 3 0 GR: NO TA #VALUE! #VALUE!
BEST 201 3 0 GR: NO TA #VALUE! #VALUE!
BEST 291 1 0 GR: NO TA #VALUE! #VALUE!
BIOE 103 3 0 1 TA per 44 students #VALUE! #VALUE!
BIOE 104 3 0 1.0 0.50 0.25 50% *
BIOE 110 3 0 1 TA per 44 students #VALUE! #VALUE!
BIOE 111 3 0 1 TA per 44 students #VALUE! #VALUE!
BIOE 112 3 0 1 TA per 44 students #VALUE! #VALUE!
EECS 290 1 0 GR: NO TA #VALUE! #VALUE!
ENGR 57 3 0 1.0 0.50 0.25 50%
ENGR 065 3 0 1 TA per 44 students #VALUE! #VALUE!
ENGR 130 3 0 1.0 0.50 0.25 50%
ENGR 155 3 0 1.0 0.50 0.25 50%
ENGR 166 3 0 1 TA per 44 students #VALUE! #VALUE!
ENGR 170/270 3 0 1 TA per 44 students #VALUE! #VALUE!
ENGR 191 1 0 1 TA per 44 students #VALUE! #VALUE!
ENVE 20 3 0 1.0 0.50 0.25 50%
ENVE 105 3 0 1.0 0.50 0.25 50%
ENVE 110 3 0 1 TA per 44 students #VALUE! #VALUE!
ENVE 112/ES 212 3 0 1 TA per 44 students #VALUE! #VALUE!
ENVE 114/ES 214 3 0 1 TA per 44 students #VALUE! #VALUE!
ENVE 130/ES 234 3 0 1 TA per 44 students #VALUE! #VALUE!
ENVE 132 3 0 1 TA per 44 students #VALUE! #VALUE!
ENVE 140 3 0 1 TA per 44 students #VALUE! #VALUE!
ENVE 155 3 0 1.0 0.50 0.25 50%
ENVE 160/ES 260 3 0 1 TA per 44 students #VALUE! #VALUE!
ENVE 162/ES 262 3 0 1 TA per 44 students #VALUE! #VALUE!
ENVE 164/ES 264 3 0 1 TA per 44 students #VALUE! #VALUE!
ENVE 170/ES 270 3 0 1 TA per 44 students #VALUE! #VALUE!
ENVE 171/ES 210 3 0 1 TA per 44 students #VALUE! #VALUE!
ENVE 176 3 0 1 TA per 44 students #VALUE! #VALUE!
ENVE 181 1 0 1 TA per 44 students #VALUE! #VALUE!
ENVE 182 1 0 1 TA per 44 students #VALUE! #VALUE!
ENVE 183 1 0 1 TA per 44 students #VALUE! #VALUE!
ENVE 184 1 0 1 TA per 44 students #VALUE! #VALUE!
ES 200 3 0 GR: NO TA #VALUE! #VALUE!
ES 202 3 0 GR: NO TA #VALUE! #VALUE!
ES 203 3 0 GR: NO TA #VALUE! #VALUE!
ES 204 3 0 GR: NO TA #VALUE! #VALUE!
ES 205 3 0 GR: NO TA #VALUE! #VALUE!
ES 207 3 0 GR: NO TA #VALUE! #VALUE!
ES 208 3 0 GR: NO TA #VALUE! #VALUE!
ES 209 3 0 GR: NO TA #VALUE! #VALUE!
ES 224 3 0 GR: NO TA #VALUE! #VALUE!
ES 228 3 0 GR: NO TA #VALUE! #VALUE!
ES 238 3 0 GR: NO TA #VALUE! #VALUE!
ES 240 3 0 GR: NO TA #VALUE! #VALUE!
ES 248 3 0 GR: NO TA #VALUE! #VALUE!
ES 291 1 0 GR: NO TA #VALUE! #VALUE!
ME 120 3 0 1 TA per 44 students #VALUE! #VALUE!
ME 135 3 0 1.0 0.50 0.25
ME 190 3 0 1 TA per 44 students #VALUE! #VALUE!
MEAM 201 3 0 GR: NO TA #VALUE! #VALUE!
MEAM 210 3 0 GR: NO TA #VALUE! #VALUE!
MEAM 211 3 0 GR: NO TA #VALUE! #VALUE!
MEAM 220 3 0 GR: NO TA #VALUE! #VALUE!
MEAM 221 3 0 GR: NO TA #VALUE! #VALUE!
MEAM 236/ES 236 3 0 GR: NO TA #VALUE! #VALUE!
MEAM 237 3 0 GR: NO TA #VALUE! #VALUE!
MEAM 251/ES 237 3 0 GR: NO TA #VALUE! #VALUE!
MSE 115 3 0 1 TA per 44 students #VALUE! #VALUE!
MSE 116 3 0 1 TA per 44 students #VALUE! #VALUE!
MSE 117 3 0 1 TA per 44 students #VALUE! #VALUE!
MSE 118 3 0 1 TA per 44 students #VALUE! #VALUE!
MSE 119 3 0 1 TA per 44 students #VALUE! #VALUE!
MSE 120 3 0 1 TA per 44 students #VALUE! #VALUE!
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Office Of The Dean, School Of Engineering 
UNIVERSITY OF CALIFORNIA, MERCED 
5200 N. Lake Road, Merced, California   95343 
(209) 228-4411       Fax: (209) 228-4047 


To: Vice Chancellor Jane Lawrence 
From: Dean Tom Harmon   
Re: Engineering’s AY 1011 Course Material Fee Proposal 
Date: March 5, 2010 
 
I request the review and approval of ten proposed course material fees for the upcoming Academic Year.  The details 
of each proposed course material fee are as follows: 
 
1) Course: BIOE 30 Introduction to Bioengineering 


 Fee amount: $100 
 Actual Cost per Student: $120.59 
 Description of what the fee is, and what it covers: Covers lab supplies used by each student during BIOE 


30 lab sessions.  Lab supplies include such items as penicillin, bovine serum, gloves and glassware. 
 How School plans to cover expenses if fee is insufficient: The additional cost per student will be recovered 


through the instructional budget process. 
 Duration of fee: 3 years 
 How fee was structured: All of the costs of the consumables were added up and divided by the maximum 


enrollment of the course to determine the direct cost of the supplies used by each student. 
 Detail how the fee will be reviewed: The School of Engineering will fully and accurately document the cost 


of consumables for this course and request fee adjustments when appropriate.  The course materials fees will 
be accounted for separately and will be reported annually as part of the budget review process.  


 Previously approved: Yes 
 
 
2) Course: ENVE 181 Field Methods in Snow Hydrology 


 # of Field Trips: 1 
 Transportation Costs: $474 
 Lodging: $396 
 Fee amount: $25  
 Actual Cost per Student: $87.00 
 How School plans to cover expenses if fee is insufficient: We have given much thought to the amount 


proposed and would like to keep it at its current level as we do not want to exclude any students from taking 
the course.  We found it much more productive for the class to allow students to group at their own chosen 
dining location and we do not want to impose specific meals upon them.  We do not wish to include meal 
costs in the fee at this time.  We will continue to monitor and evaluate our fees to achieve a balance between 
the fees collected and the costs we cover with the instructional budget.    


 Duration of fee: 3 years 
 How fee was structured: All of the costs of the field trip (travel and lodging) were added up and divided by 


the maximum enrollment of the course to determine the direct cost of the supplies used by each student. 
 Detail how the fee will be reviewed: The School of Engineering will fully and accurately document the cost 


of the field trip for this course and request fee adjustments when appropriate.  The course materials fees will 
be accounted for separately and will be reported annually as part of the budget review process.  


 Previously approved: Yes 
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3) Course: ME 170 Capstone Design 
 Fee amount: $100 
 Actual Cost per Student: $104.31 
 Description of what the fee is, and what it covers: Covers project supplies used by each student during ME 


170 design projects.  Supplies include such items as glue, fiber glass and solar film. 
 How School plans to cover expenses if fee is insufficient: The additional cost per student will be recovered 


through the instructional budget process. 
 Duration of fee: 3 years 
 How fee was structured: All of the costs of the consumables were added up and divided by the maximum 


enrollment of the course to determine the direct cost of the supplies used by each student. 
 Detail how the fee will be reviewed: The School of Engineering will fully and accurately document the cost 


of consumables for this course and request fee adjustments when appropriate.  The course materials fees will 
be accounted for separately and will be reported annually as part of the budget review process.  


 Previously approved: Yes 
 
4) Course: BIOE 150 Bioengineering Design 


 Fee amount: $70 
 Actual Cost per Student: $72.01 
 Description of what the fee is, and what it covers: Covers lab supplies used by each student during BIOE 


150 labs.  Supplies include such items as Lactobionic Acid, Alginic Acid Sodium Salt and bFGF. 
 How School plans to cover expenses if fee is insufficient: The additional cost per student will be recovered 


through the instructional budget process. 
 Duration of fee: 3 years 
 How fee was structured: All of the costs of the consumables were added up and divided by the maximum 


enrollment of the course to determine the direct cost of the supplies used by each student. 
 Detail how the fee will be reviewed: The School of Engineering will fully and accurately document the cost 


of consumables for this course and request fee adjustments when appropriate.  The course materials fees will 
be accounted for separately and will be reported annually as part of the budget review process.  


 Previously approved: Yes 
 
5) Course: ENGR 45 Introduction to Materials 


 Fee amount: $25 
 Description of what the fee is, and what it covers: Covers lab supplies used by each student during ENGR 


45 lab sessions.  Lab supplies include items such as chemicals, solutions, ping pong balls and cement.   
 Actual Cost per Student: $24.70 
 Duration of fee: 3 years 
 How fee was structured: All of the costs of the consumables were added up and divided by the maximum 


enrollment of the course to determine the direct cost of the supplies used by each student. 
 Detail how the fee will be reviewed: The School of Engineering will fully and accurately document the cost 


of consumables for this course and request fee adjustments when appropriate.  The course materials fees will 
be accounted for separately and will be reported annually as part of the budget review process.  


 Previously approved: Yes 
 
6) Course: ENVE 100/ESS 100 Environmental Chemistry 


 Fee amount: $70 
 Description of what the fee is, and what it covers: Covers lab supplies used by each student during ENVE 


100/ESS 100 lab sessions.  Lab supplies include such items as chemicals, solutions, glassware and filters.   
 Actual Cost per Student: $75.98 
 Duration of fee: 3 years 
 How fee was structured: All of the costs of the consumables were added up and divided by the maximum 


enrollment of the course to determine the direct cost of the supplies used by each student. 
 Detail how the fee will be reviewed: The School of Engineering will fully and accurately document the cost 


of consumables for this course and request fee adjustments when appropriate.  The course materials fees will 
be accounted for separately and will be reported annually as part of the budget review process.  


 Previously approved: Yes 
 







7) Course: ENGR 151 Strength of Materials 
 Fee amount: $25 
 Description of what the fee is, and what it covers: Covers lab supplies used by each student during ENGR 


151 lab sessions.  Lab supplies include items such as strain gages, wire and liquid plastic.   
 Actual Cost per Student: $25.72 
 How School plans to cover expenses if fee is insufficient: The additional cost per student will be recovered 


through the instructional budget process. 
 Duration of fee: 3 years 
 How fee was structured: All of the costs of the consumables were added up and divided by the maximum 


enrollment of the course to determine the direct cost of the supplies used by each student. 
 Detail how the fee will be reviewed: The School of Engineering will fully and accurately document the cost 


of consumables for this course and request fee adjustments when appropriate.  The course materials fees will 
be accounted for separately and will be reported annually as part of the budget review process.  


 Previously approved: Yes 
 
8) Course: ME 188 Machine Shop Technology 


 Fee amount: $50 
 Description of what the fee is, and what it covers: Covers lab supplies used by each student during the ME 


188 course.  The details of the lab supplies, and their costs, are included on the attached spreadsheet. 
 Actual Cost per Student: $50.73 
 How School plans to cover expenses if fee is insufficient: The additional cost per student will be recovered 


through the instructional budget process. 
 Duration of fee: 3 years 
 How fee was structured: All of the costs of the consumables were added up and divided by the maximum 


enrollment of the course to determine the direct cost of the supplies used by each student. 
 Detail how the fee will be reviewed: The School of Engineering will fully and accurately document the cost 


of consumables for this course and request fee adjustments when appropriate.  The course materials fees will 
be accounted for separately and will be reported annually as part of the budget review process.  


 Previously approved: Yes 
 
9) Course: CORE 090X Climate Change CRN 30661 


 Fee amount: $25 
 # of Field Trips: 1 
 Transportation Costs: $718 
 Description of what the fee is, and what it covers: Covers the travel cost of each student to attend the 1-


day field trip to the Yosemite National Park. Students are transported via a Charter bus. 
 Actual Cost per Student: $35.85 
 How School plans to cover expenses if fee is insufficient: We have given much thought to the amount 


proposed and would like to keep it at its current level as we do not want to exclude any students from taking 
the course. The additional cost per student will be recovered through the instructional budget process. 


 Duration of fee: 3 years 
 How fee was structured: All of the costs of the field trip (travel) were added up and divided by the 


maximum enrollment of the course to determine the direct cost of the supplies used by each student. 
 Detail how the fee will be reviewed: The School of Engineering will fully and accurately document the cost 


of the field trip for this course and request fee adjustments when appropriate.  The course materials fees will 
be accounted for separately and will be reported annually as part of the budget review process.  


 Previously approved: No 
 
10) Course: ENVE 183 Field Methods in Subsurface Hydrology 


 Fee amount: $25 
 # of Field Trips: 2 
 Transportation Costs: $250 
 Description of what the fee is, and what it covers: Covers the travel cost of each student to attend each 1-


day trip to and from field area for research. Vehicle will be arranged through Transportation and Parking 
Services. 


 Actual Cost per Student: $25.00 







 Duration of fee: 3 years 
 How fee was structured: All of the costs of the field trip (travel) were added up and divided by the 


maximum enrollment of the course to determine the direct cost of the supplies used by each student. 
 Detail how the fee will be reviewed: The School of Engineering will fully and accurately document the cost 


of the field trip for this course and request fee adjustments when appropriate.  The course materials fees will 
be accounted for separately and will be reported annually as part of the budget review process.  


 Previously approved: No 
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University of California, Merced 
School of Engineering 
Five-Year Strategic Plan (SP2015) 
 


1. Introduction and Overarching Goals 


The UC Merced School of Engineering (SoE) five-year Strategic Plan (SP2015) is outlined herein.  The 
forwarded plan is based on an overarching strategy, which is summarized in Figure 1. 


 


 


Figure 1.  Guiding Strategy for the School of Engineering Strategic Plan. 
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The SoE faculty is organized in disciplinary groups, which align with their educational and research-
related backgrounds as well as the current undergraduate SoE majors.  The SoE faculty, along with 
faculty members from other schools, support four graduate groups/programs that are currently overseen 
by the SoE.  Principal research and graduate program thrusts are organized in four broad interdisciplinary 
areas: 1) Sustainable Systems, 2) Thermo-Mechanical Systems, 3) Biologically-Inspired Technologies, 
and 4) Intelligent Systems.  These emphases align the existing campus interdisciplinary institutes or 
centers, and new centers being proposed in the near future.  The overarching strategy of the SoE faculty is 
consistent with the campus’ 2009 Strategic Academic Vision. 


This plan was formed by the SoE Resources Committee by synthesizing 1) input obtained during formal 
faculty meetings (bi-weekly), 2) information obtained from relevant research institutes and graduate 
groups, and 3) document exchange-review cycles that occurred from December 13, 2009 through 
February 15, 2010. 


The SoE remains the smallest of the three Schools with a faculty numbering 31, or 26 regular full-time 
equivalents (FTE) when accounting for split and administrative appointments.  This number constitutes 
about 26% of the ladder-rank faculty at UC Merced.  Of the 31 faculty members, 14 are tenured and 17 
are tenure-track.  This faculty oversees 5 undergraduate majors and is affiliated with 4 graduate groups. 


First and foremost, SP2015 reaffirms the SoE faculty commitment to building a world-class research 
university for the creation of new knowledge and the development of new technologies.  The key 
success factors to achieve this goal are to:  (1) hire the highest quality faculty (measured by their impact 
publications, awards, fellowships, service on editorial boards, etc.), (2) attract high quality graduate and 
undergraduate students, and (3) receive exceptional external funding. 


However, we recognize the currently severe constraints on growth, especially with respect to faculty 
research space, startup funding, and the ongoing economic downturn in California.  The status of the SoE 
and its assessable short-term goals for research and teaching are summarized in the following sections. 


 


2. Proposed Milestone Goals 


2.1. Research Goals 


The SoE faculty continues to compete 
effectively for extramural support.  Thus far 
during the 2009-2010 AY SoE faculty have 
been responsible for $0.8M to $2.3M per month 
of extramural funding, roughly 50 to 90% of the 
total campus award funding in a given month 
(Figure 2). 


The SoE intends to improve upon this 
impressive effort in terms of both extramural 
funding and graduate student enrollment, both 
of which are a function of faculty size.  Thus, 
additional FTEs are proposed in research areas 
that are either highly complementary to existing 
research strengths and increase multi-


Figure 2 - Monthly contract and grant awards 
to SoE versus UCM Campus (data source: 
UCM Sponsored Research monthly activity 
reports). 
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disciplinary research opportunities.  Although SoE investigators are rapidly becoming space-limited, they 
remain highly productive in terms of sponsored research.  In the current academic year, SoE faculty have 
already exceeded $9M in awards, an amount which may be somewhat inflated by the availability of 
economic recovery funds in FY 2009-2010.  However, it is realistic to expect an average of 
approximately $250,000 per year per SoE faculty member in absence of recovery funds from current and 
anticipated investigators.  This average is similar to the current one and may be conservative as junior 
faculty mature and become more successful in acquiring grants. In addition, establishment of new 
interdisciplinary research centers (see Goal 2) is also expected to increase funding levels.  However, it is 
important to note that space limitations in the near term may temper these affects.  


SoE-Goal 1. SoE investigators will maximize return on available facilities in 
the near term (SE2, Castle, and the academic surge building) by 
successfully competing for sponsored research awards amounting to more 
than $40M (direct + indirect cost) over the next 5 years. 


Interdisciplinary research and educational programs are central to the overall development of the UC 
Merced campus.  During this planning horizon, the EECS faculty group intends to establish two new 
interdisciplinary centers, the Center for Autonomous and Interactive Systems (CAIS) and Spatial Analysis 
Research Center (SpARC).  Both of these centers are directed towards the Intelligent Systems thrust and 
the result of the maturing and growth of the CSE faculty, and collaborations with key researchers in our 
sister schools. 


SoE-Goal 2. SoE investigators will establish two new interdisciplinary 
research centers aimed at increasing research strengths and funding in the 
intelligent systems research thrust area. 


2.2. Graduate Enrollment Goals 


Commensurate with the achieved research funding, 
the SoE faculty is also responsible for a significant 
fraction of the graduate student population, as about 
76 of the 224 graduate students are affiliated with 
engineering faculty (34%).  This represents an 11% 
graduate/total student fraction, compared to the 
other campus units (5.3%). 


A projection goal for future PhD student 
productivity by the SoE faculty is shown in Figure 
3.  This projection assumes that the SoE faculty will 
grow at a rate of 4 regular FTE/year (full and partial 
FTEs), that each faculty member supervises an 
average of 3 PhD students, and that each junior and 
senior faculty member will graduate 0.20 and 0.40 
PhD/year, respectively.  These production rates are 
low relative to UC system wide productivity, which 
ranges from amout 0.8 to 1.0 PhD/faculty/yr, and 
may therefore be conservative.  However, most of 
the graduate programs at UCM are at the developing 
stage and the typical rate of progress toward degree 
is not yet well-documented. Base on these estimates, 


Figure 3. Projected PhD student enrollment 
by SoE investigators from AY 2009-10 
(actual enrollment) to AY 2014-15. 
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the SoE faculty support the following School goal: 


SoE-Goal 3. SoE investigators will be mentoring more than 160 PhD 
students and these students will complete 15 or more doctoral degrees 
during AY 2014-15. 


2.3. Undergraduate Educational Goals 


Engineering majors remain popular at UCM, with several of the largest majors on campus being 
Mechanical Engineering (ME, 4th largest), Computer Science Engineering (CSE, 5th), and Bioengineering 
(BioE, 7th).  We anticipate that these majors will continue to show strong enrollments.  We also envision 
plans for increasing enrollments in other majors.  For example, an expanded emphasis in Environmental 
Engineering (EnvE) on sustainably infrastructure is expected to create more interest in this major.  Also, 
our Material Science & Engineering (MSE) faculty is building ties to the Bioengineering and Mechanical 
Engineering (bio- and energy materials) programs to strengthen their enrollments.  Through prudent 
enhancement of these majors, the overall undergraduate enrollment goal is as follows: 


SoE-Goal 4. SoE undergraduate majors will maintain its current fraction of 
undergraduate enrollment (approximately 18%), achieving a total 
enrollment of 950-1050 by AY 2014-15. 


Our main short-term undergraduate educational focus in the SoE is to (1) stabilize the curriculum in a 
sustainable manner so as to render short-term accreditation (ABET) is feasible, and (2) positioning 
ourselves for enrollment growth through modification of existing majors.  One new major is being 
planned in the near term, the B.S. Engineering degree.  However, as currently planned, this new major 
will have few resource implications because it will be designed to reside within the other majors.  The 
motivation for this is that the ABET accreditation process is more feasible for this basic engineering 
major, and we anticipate that we can apply for accreditation approximately one year after the major is 
approved.  Other majors for which accreditation is important (EnvE, ME), will follow later as they 
become able to expand their respective curricula.  This leads to our second short-term SoE goal: 


SoE-Goal 5. SoE will develop the B.S. Engineering degree program without 
encumbering new resources, and achieve ABET accreditation for this 
program by 2013, regardless of future faculty recruitment.  Given 
successful faculty recruitment at the rates discussed herein, ME and 
EnvE will become ABET-accredited by 2015. 


Although no new majors are planned in the near term (beyond the B.S. Engineering mentioned above), 
we do recognize the need for an Electrical Engineering (EE) component in our curriculum.  Initially, we 
plan to recruit faculty into the EECS group and charge them with creating an “emphasis area” within the 
existing CSE major.  In fact, as the EE emphasis becomes more evident, we may decide to modify this 
major’s name.  When we have a sufficient faculty to support it, we can then develop the separate EE 
major. 
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To support the ambitious research and educational goals outlined above, additional FTEs in the form of 
regular faculty and lecturers will be needed.  Given the near term resource constraints, recruitment must 


be highly strategic.  The FTE recruitment plan 
proposed by the SoE is front-loaded over the next 
three years to insure against failed searches; it 
corresponds to an overall recruitment effort of 15 
regular ladder faculty members, 5 cross-school 
positions, and 5 lecturers over a five-year period.  It 
also assumes that all SoE administrative 
appointments are adequately compensated with 
respect to school teaching allocations.  Projecting 
these assumptions over the next five years, 
accounting for regular promotions, leads to the 
projection shown in Figure 4.  The SoE faculty will 
be composed of 55 regular faculty and lecturers (31 
tenured (senior) faculty, 18 tenure-track (junior) 
faculty, and 6 full-time lecturers). 


 


In support of the aforementioned School goals, SoE 
proposes a steady hiring plan that respects short-term resource constraints.  First, to immediately enhance 
program stability and existing research strengths in concomitance with the campus’ Strategic Academic 
Vision, the SoE proposes 12 regular FTEs and 5 lecturers with potential security of employment 
(LPSoE)—see Table 1.  Each of these positions is discussed further in program-specific context in 
Section 4 of this plan.  The SoE faculty recognizes that this goal extends them beyond the three positions 
allocated for 2010-11.  Each of these positions will require relatively modest startup and space as searches 
will focus on computational investigators.  Furthermore, critical needs in all of these groups imply that 
“over-searching” is prudent as insurance against failed searches. 


In addition to SoE FTE recruitment, and in order to enhance SoE synergy with other academic and 
research units, particularly the UCM management program, we propose the cross-unit hires summarized 
in Table 2. 


Table 1. Summary of FTE Requests by the School of Engineering for the next three AYs. 


Position Graduate Research Program(s)1 Undergraduate 
Program(s)


 
2


 


 


AY 2010-2011  


SoE-1. Computer Systems 
SoE-2. Energy Storage Technologies 
SoE-3. Energy Materials 
SoE-4. Physiological Modeling 
SoE-5. Stochastic Modeling 


EECS primary; MEAM, ES secondary 
MEAM primary; BEST, ES secondary 
BEST primary; MEAM, ES secondary 
BEST primary; MEAM secondary 
MEAM primary; ES secondary 


CSE 
ME 
BioE/MSE/ME 
BioE/MSE/ME 
ME/EnvE 


SoE-LPSoE-1. EECS Lect.3


SoE-LPSoE-2. Fundamentals Lect. 
 


SoE-LPSoE-3. EECS Lect. 


NA 
NA 
NA 


CSE 
ENGR 
CSE 


                                                      
1 Recommended search committee to include primary (chair) and secondary graduate group or institute 
representations. 
2 Undergraduate teaching assignments will be in areas of greatest need at the time of the hire. 
3 A candidate for SoE-LPSoE 1 is currently under consideration.  


Figure 4. Projected SoE faculty number and 
distribution over the next 5 years. 
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 AY 2011-2012  
SoE-6. Computer Science Theory 
SoE-7. Air Pollution Modeling 
SoE-8. Mechatronics 
SoE-9. Ecological Engineering 


EECS primary 
ES primary, MEAM secondary 
MEAM primary, EECS secondary 
ES primary, BEST secondary 


CSE 
ME/EnvE 
ME/CSE 
EnvE 


SoE-LPSoE-4. Lab/Design Lect. 
SoE-LPSoE-5. Fundamentals Lect. 


NA 
NA 


ENGR 
ENGR 


 AY 2012-2013  
SoE 10. Intelligent & Adaptive Control 
SoE 11. Environmental Biotechnology 
SoE 12. Computational Materials 
SoE 13. Biosensor Development 
SoE 14. Medical Imaging 


EECS primary, MEAM secondary 
ES primary, BEST secondary 
BEST primary, MEAM secondary 
BEST primary, EECS secondary 
BEST primary, EECS secondary 


CSE/ME 
BioE/EnvE 
MSE/BioE/MEAM 
BioE/CSE/EnvE 
BioE/CSE 


 


Table 2. Proposed cross-unit positions for the upcoming three AYs. 


Position Graduate Research Program(s) Undergraduate 
Program(s) 


 AY 2010-2011  


Cross 1. Information Management 
Cross 2. Natural Resource Management 
Cross 3. Sustainable Building 


EECS, SNRI, UCMERI, QSB, Mgmt 
ES, SNRI, UCMERI, Mgmt 
ES, MEAM, BEST, Mgmt 


CSE/Mgmt 
EnvE/ESS/Mgmt 
MSE/ME/EnvE 


 AY 2011-2012  
Cross 4. Virtual Environments 
Cross 5. Technology Management 
Cross 6. Media Arts & Technology 


EECS, SCS 
EECS, BEST, QSB 
EECS, CIS, World Cultures 


CSE/Cog Science 
Engr/Mgmt 
CSE, Arts 


 


3. Summary of Goals 


A visualization of the milestone goals outlined in this Strategic Plan is presented in Figure 5.  It is evident 
in reviewing this milestone chart, that the primary goal that must be achieved by the School of 
Engineering is growing the faculty.  Unfortunately, the lack of research/office/instructional in the near 
term severely restricts faculty growth.  Thus, the highest priority, both in the near-term and long-term, for 
the School of Engineering as well as the campus in general, must be to obtain additional research and 
instructional space to grow the faculty and the emerging student population. 
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Figure 5.  Milestone Goal Timeline for the School of Engineering 
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Appendix:  Program-Specific Vision, 
Goals, and Rationale for FTE Requests 
Electrical Engineering and Computer Science (EECS) 
EECS Overview - The EECS faculty offer a popular undergraduate major in Computer Science & 
Engineering (CSE), as well as graduate degrees under the EECS and Cognitive & Information Science 
(CIS) program.  EECS faculty members have diverse research interests with areas of investigation in 
artificial intelligence, computational neuroscience, computer animation and graphics, computer vision, 
machine learning, speech processing, robotics, and distributed networked systems.  


These research themes frequently share a focus on intelligent systems, and this focus has been 
consciously adopted by the group to build research excellence in a specific intellectual area. The EECS 
faculty regularly collaborates with colleagues in other fields across the UCM campus, contributing to 
interdisciplinary work in computational biology, environmental systems, and cognitive science.  Indeed, 
the group has a strong bond to the CIS program, with several funded research projects spanning this 
cross-campus gap.  The EECS program is critical to the success of UCM, playing a central role in 
implementing the campus’ strategic focus on “Cognitive Science and Intelligent Systems”, as highlighted 
in its Strategic Academic Vision document.  


EECS Teaching Programs – The undergraduate CSE major is designed to provide students with both 
breadth and depth in the exciting and rapidly expanding fields of:  Computer Science - the study of 
computation, including algorithms and data structures, and Computer Engineering - including hardware, 
software and network architecture.  CSE is the 4th largest major on campus with an enrollment of 161 in 
AY 2009-2010).  Given awareness of and demand for this major, undergraduate enrollment is expected to 
continue to grow as long as space and faculty are added to the program.  From this perspective, it will 
soon become important to examine the tradeoff between increase in enrollment and selectivity for this 
program. 


EECS Goals 
EECS Research Goals - The EECS group has identified two main research goals, which it will pursue 
over the course of the next five years: 


• Achieve High Levels of Research Productivity - The EECS group seeks means to enable their 
faculty to achieve levels of research productivity comparable to researchers at other leading 
research universities. To assess progress toward this goal, counts of peer-reviewed journal 
publications and peer-reviewed conference publications. 


• Receive International Recognition as a Leader in “Intelligent Systems” - Anecdotal accounts 
have already been reported of members of the broader academic computer science community 
recognizing UCM’s strength in “intelligent systems”.  Our goal is to be recognized as an 
international leader in this field. 


These goals may be refined over the course of the next five years, particularly with regard to how 
progress is evaluated.  In an effort to both increase research productivity and receive international 
attention, the EECS group has adopted two more immediate goals.  First is establishing the Center for 
Autonomous and Interactive Systems (CAIS).  This UCM Centralized Research Unit (CRU) has recently 
been proposed by EECS faculty members Stefano Carpin and Marcelo Kallmann.  The center will 
coordinate shared resources and facilitate interdisciplinary research activities involving intelligent 
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systems.  The EECS faculty expects to establish CAIS formally as a UCM CRU before the end of the 
2010–2011 academic year.  Second, EECS faculty member Shawn Newsam is actively developing the 
Spatial Analysis Research Center (SpARC) as a CRU.  SpARC is a highly interdisciplinary focus that 
encompasses faculty from SSHA, NS, and other engineering faculty (Environmental). 
 
EECS Teaching Goals - One of the leading goals of the EECS program is the establishment of a 
CCGA approved EECS graduate program and corresponding graduate group.  There are a number of 
obstacles that must be overcome to accomplish this goal, including: 
 


• The number of EECS research faculty must be increased to achieve a critical mass.  At minimum, 
the group is expected to need 11–12 faculty members.  If the current open senior position search 
is successful, and one new faculty position is created for EECS in each of the next three years, 
this minimal number can be reached by the end of the 2012–2013 AY. 


• The number of senior EECS research faculty must be increased.  Currently, the EECS faculty 
includes only one tenured member, and that individual has a heavy administrative burden (i.e., he 
is the Chancellor of UCM).  Between the filling of a currently open senior position and the 
expectation of a number of successful promotions in the years to come, it is expected that at least 
a third of the EECS faculty will be senior by the end of the 2012–2013 AY. 


• A curriculum of core graduate courses must be designed and regularly taught.  These courses 
must span the fundamental topics central to a graduate education in EECS.  The shaping of this 
curriculum is already underway.  The recruitment of additional tenure-track faculty will be 
needed to ensure that these courses are offered on a regular basis, however.  If planned requests 
for new EECS faculty positions are met, and if hiring for these positions is successful, a graduate 
curriculum of this kind could be ready by the 2012–2013 AY. 


• A comprehensive CCGA proposal must be prepared.  Given the additional faculty resources that 
will be requested, it is expected that the EECS faculty will have adequate time to prepare this 
proposal over the 2012–2013 AY. 


 
In summary, successfully preparing a viable CCGA proposal by the end of the 2012–2013 academic year 
is a reasonable goal, but meeting this goal will require the allocation of additional faculty positions to 
EECS, at least one junior tenure-track position per year, as described later in this document. 


The EECS undergraduate CSE degree program is currently established and has already produced 
graduates.  With continued support for 2–3 EECS lecturers, and the creation of at least one additional 
tenure-track position, there are adequate labor resources to offer the current complete CSE curriculum.  
The EECS faculty has identified a number of important ways to improve the current curriculum, however, 
and these improvements will be needed to produce an undergraduate CSE program of international 
stature.  The EECS faculty has identified the following goals with respect to undergraduate education: 


• To modify the CSE curriculum, and augment the set of courses regularly offered, so as to 
produce an undergraduate training experience that is comparable in quality to those offered at our 
sister campuses. 


• To continue to plan for a degree program in Electrical Engineering (EE), beginning with an EE 
emphasis area with the CSE degree program, and (given adequate resources) to begin to 
implement this emphasis area 


The quality of an undergraduate program is difficult to measure objectively.  One might be tempted to use 
common university rankings, such as those provided by U.S. News & World Report, to evaluate such a 
program, but these rankings are often misleading.  An alternative is to seek formal accreditation through 
an educational accreditation agency, such as ABET.  The accreditation process is resource-demanding, 
however, and many leading computer science programs in the world do not seek accreditation.  Thus, 
while ABET accreditation may eventually be sought, particularly if an electrical engineering major is 
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introduced, there are no plans to seek such accreditation during the upcoming five years.  Lacking such an 
accreditation process, the EECS faculty could engage in a self-study activity, including the solicitation of 
input from distinguished faculty at our sister campuses, to formally evaluate progress toward a quality 
CSE degree program.  


Priorities - The achievement of many of these goals depends upon the successful recruitment of new 
tenure track faculty members.  The goals will be met naturally as newly hired faculty members do the 
jobs that they were hired to do.  Still, situations may arise in which these goals are competing for 
resources or are otherwise at odds with each other.  In preparation for these contentious situations, the 
EECS faculty has prioritized these goals as follows: 


1.1.1.1. The establishment of a CCGA approved EECS graduate program. 
1.1.1.2. Meeting our research goals. 
1.1.1.3. Improving the curriculum for the CSE major, and complete the planning for an EE major. 


 
EECS Current Academic Resources - The EECS group currently consists of 7.5 tenure-track faculty 
members and 2 lecturers.  Of the tenure-track faculty, only one is tenured, and that individual has 
substantial administrative responsibilities (i.e., he is Chancellor of UCM).  One member of the EECS 
faculty has a split appointment with SSHA, providing 0.5 FTE to EECS.  Lecturers play a critical role in 
providing lower division computer programming classes, including classes for CSE majors (CSE 30/31), 
classes for all engineering majors (CSE 20/21), and even a class for students in other schools (CSE 5). 
EECS Current Academic Resources – The current EECS group consists of 6.5 assistant professors.  
One faculty position and one LPSoE are being searched during AY 2009-10 in EECS.  The EECS 
program currently occupies offices (converted to dry lab space) and 1 dry lab suite in Science and 
Engineering I. 
EECS Envisioned Program by 2020 – We envision that the EECS program will comprise 13-15 ladder 
faculty members and 3-4 lecturers by 2020.  The number of undergraduate (CSE, and potentially EE 
majors) will be around 300.  We expect to have 50-60 graduate students in EECS program. 
EECS Resource Requirements 2010 – 2015 – More facilities are needed for the EECS program to 
maintain its standard in teaching quality and research excellence as enrollments grow, and to develop an 
undergraduate EE program.  Appropriate space allocation (dry lab) will be necessary for the recruiting of 
additional faculty members. 


EECS Academic Resources Request (FTEs) 
A five year plan has been fabricated for the hiring of new EECS faculty. That plan involves the following 
positions: 


• Computer Systems (SoE-1).  During the 2010–2011 academic year, the EECS group proposes 
the creation of a new faculty position at the Assistant Professor level focusing on Computer 
Systems.  The successful candidate for this position will conduct research related to the design 
and analysis of complex computer systems.  Potential research areas include, but are not limited 
to: computer architecture, distributed sensing and monitoring, mobile computing, networking, 
operating systems, privacy and security, & ubiquitous computing.  This position is critical for 
establishing international respect as a leading computer science program, as any strong computer 
science program will be expected to include a solid foundation in systems.  Furthermore, this new 
faculty member is needed if a reasonable range of foundational graduate program core classes are 
to be offered on a regular basis.  Such courses will be needed to produce a viable CCGA 
proposal.  In addition to supporting EECS program needs, this position will likely produce 
fruitful cross-campus collaborations, though the nature of these collaborations is difficult to 
predict, given the ubiquity of complex computer systems in virtually every contemporary field of 
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inquiry.  While laboratory space needs can vary widely among computer systems researchers, 
candidates who focus on software solutions are expected to require relatively small labs. 


• CSE Lecturer Team (SoE-LPSoE-1, SoE-LPSoE-3).  Lecturers are needed to cover lower 
division EECS classes, serving CSE majors, all engineering majors, and students from other 
schools.  It may not be necessary to allocate any new positions to fill this need, as at least 2 
Lecturers are currently employed in support of the EECS program.  Indeed, a Lecturer with 
Potential Security of Employment (LPSoE) position was previously created, and we are currently 
attempting to fill that position.  Should the current efforts fail, the EECS group recommends that 
such a position be re-advertised and filled promptly, supplying an individual who can manage all 
of the lower division CSE courses while teaching several of them.  An additional 1 to 2 Lecturers 
will be needed to cover the remaining lower division courses.  These positions should be made 
relatively permanent (i.e., LPSoE) in AY 2010-11 and 2011-12, at the latest, as we are extremely 
vulnerable in this area given the large number of students required to take these courses and the 
difficulties associated with rapidly identifying temporary lecturers in this area. 


• Computer Science Theory (SoE-6). During the AY 2011–2012, the EECS group proposes the 
creation of a new faculty position at the Assistant Professor level focusing on Computer 
Science Theory. The successful candidate for this position will conduct research in the 
mathematical foundations of computation. Potential research areas include, but are not 
limited to: computational complexity, computational game theory, computational 
geometry, computational learning theory, cryptography, networking theory, numeric 
optimization, & numerical analysis. This position is critical for establishing international 
respect as a leading computer science program, as our current faculty lacks a theoretician. 
This hire will also be expected to contribute to the EECS graduate program core 
curriculum, providing students with a graduate level survey of computer science theory. 
Contributions are also expected to the CSE undergraduate degree program, strengthening 
this program by providing automata theory, complexity theory, and other foundational 
courses.  


• Intelligent & Adaptive Control (SoE 10).  During the 2012–2013 academic year, the EECS 
group proposes the creation of a new faculty position at the Assistant Professor level focusing on 
Intelligent & Adaptive Control.  The successful candidate for this position will conduct 
research on the design and analysis of control systems, making use of methods from artificial 
intelligence, control theory, cybernetics, machine learning, and/or robotics.  Potential application 
areas include, but are not limited to: active sensing, environmental control, intelligent 
transportation systems, mechatronics, power management, & robotics.  This position is important 
for building the EECS program’s reputation in “intelligent systems”.  This hire will also be 
expected to contribute to the set of EECS graduate courses, speeding preparations for a CCGA 
proposal submission.  Note that this position also will contribute to the campus-wide focus on 
“Cognitive Science and Intelligent Systems”, as highlighted in the Strategic Academic Vision of 
the University of California, Merced.  Finally, since the field of control theory traditionally spans 
computer science, electrical engineering, and mechanical engineering, there is good reason to 
expect this position to additionally support the mechanical engineering programs in the School of 
Engineering. 


• Senior EECS FTEs.  During the 2013–2014 and 2014–2015 academic years, the EECS group 
proposes returning to efforts to recruit senior faculty members in EECS.  Considering the 
difficulty that UCM has had in attracting senior EECS faculty, it is considered unwise to 
unnecessarily restrict the research focus of this position.  Instead, any strong senior EECS 
researcher who can demonstrate synergy with established EECS faculty would be considered.  
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Strengths commensurate with developing the EE emphasis area within the CSE program, and 
eventually the EE degree program, would be particularly attractive at this point. 
 


EECS Interdisciplinary and Cross-School FTE Requests 
In addition to positions focusing on EECS priorities, the EECS group suggests a number of 
interdisciplinary, potentially cross-school, positions, including: 


• Information Management (Cross 1).  The EECS group proposes the creation of a new 
interdisciplinary faculty position at the Assistant Professor level focusing on Information 
Management.  This position would involve research into database systems, decision support 
systems, automated information retrieval, and/or other technologies that are critical to modern 
Management Information Systems (MIS).  The successful candidate would bring highly relevant 
technological expertise to UCM’s evolving business management program, while offering core 
computer science knowledge to CSE majors.  The creation of this position could substantially 
increase the employment prospects of UCM graduates, as database design and related skills 
continue to be in extremely high demand.  Also, opportunities for industrial funding of research are 
expected to be (relatively) abundant in this domain. 


• Virtual Environments (Cross 4). The EECS group proposes the creation of a new 
interdisciplinary faculty position at the Assistant Professor level focusing on Virtual 
Environments.  The successful candidate for this position would conduct research on tools and 
applications for virtual reality systems, constructing digital “worlds” and facilitating seamless and 
fruitful interactions between these virtual spaces and human users.  Application areas include, but 
are not limited to: computer game design, educational and training software, digital heritage, and 
social networking.  This interdisciplinary domain lies at the intersection of fields like computer 
graphics and animation, human-computer interaction, human perception and motor control, human 
communication (including both natural language and gestural communication), and the humanities.  
This position would build on existing collaborations between faculty in EECS, faculty in Cognitive 
& Information Science, and other faculty in the School of Social Sciences, Humanities, and Arts 
(SSHA).  With the help of this additional faculty position, these cross-campus research 
collaborations could quickly evolve into high-profile, innovative, and unique interdisciplinary 
programs, providing students with various backgrounds hands-on training in this rapidly growing 
field.  With regard to EECS programs, this position could contribute to a “computer games” track 
in the CSE major, which would be expected to swell the ranks of undergraduates pursuing that 
degree.  


• Media Arts & Technology (Cross 6).  The EECS group proposes the creation of a new 
interdisciplinary faculty position at the Associate Professor level focusing on Media Arts & 
Technology.  The successful candidate for this position would develop and/or use innovative 
technologies in the service of artistic expression.  The basis for such a program already exists in 
EECS, with two faculty members conducting research in related areas (3D modeling, computer 
graphics, computer animation, image-processing, digital libraries, multimedia). This position could 
seed programs in media arts and technology — programs that could easily become very popular at 
both the undergraduate and graduate levels.  UCM’s proximity to the San Francisco Bay Area, 
which has a tradition of art and technology interaction, would provide an additional stimulus for 
such programs.  The space requirements for this position are expected to include modest dry lab 
space for a research studio and space for a motion-capture system, which could be shared among 
several of the faculty. 


EECS Space and Special Equipment Requests 
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The EECS short- and long-term space needs will be fulfilled by existing dry lab space in Science & 
Engineering 1 and proposed dry/computational space in Science & Engineering 2.  No special equipment 
is needed at this time. 


Bioengineering 
Bioengineering Overview - Bioengineering is a highly interdisciplinary field in which the techniques, 
devices, materials and resourcefulness of engineers are used to address problems in biology and 
healthcare; and lessons from biology are used to inspire design and inform progress in engineering.  
During the past 40 years, this synergy between biology and engineering has led to a wide range of 
implantable materials, diagnostic devices, sensors and molecular characterization techniques, and it has 
produced tools that greatly expedited the sequencing of the human genome.  Along with these practical 
innovations has come a rapidly increasing need for personnel with the necessary hybrid skills to capitalize 
on them; undergraduate bioengineering programs have proliferated alongside the continued growth of 
bioengineering research. 


The current bioengineering faculty members are affiliated with the BEST and QSB graduate programs.  
The faculty constitutes a strong research core which, with a few additions, can develop into a nationally 
competitive research cluster.  The current faculty members have a wide range of expertise in 
physiological engineering, tissue engineering, regenerative medicine, biophysics and etc.  The BioE 
faculty is committed to expand the research scope in the major to complement the research area of the 
current faculty. 


The undergraduate major in Bioengineering (BioE) is designed to provide students with both breadth and 
depth in two exciting and rapidly expanding fields:  tissue engineering and nano-bioengineering.  The 
nano-bioengineering track reflects the strong synergy that exists between the “nano” and “bio” themes in 
engineering and science.  The name also highlights an initial focus on things molecular, supramolecular, 
cellular and material, which will allow the program to draw efficiently on the talents of the biologists, 
chemists, physicists and other UC Merced faculty in basic engineering and science programs. 


BioE Teaching Programs – Currently BioE program has only three faculty members.  It is extremely 
difficult to deliver a major and a graduate program (BEST) with such few people.  A consolidation effort 
has been made to prioritize the class offering in BioE.  The plan will reduce the total required credits and 
incorporate electives from other areas (e.g., Mechanical and Materials Science Engineering) to maintain 
their undergraduate major while continuing to develop their graduate research program.   


BioE Goals 
BioE Research Goals – The research goal for BioE program is to maintain high level of federal and 
national funding as well as to publish peer-reviewed research articles in reputational journals.  


BioE Teaching Goals – Bioengineering is a field including expertise in areas such as drug delivery, 
tissue engineering, medical imaging, physiological modeling, molecular engineering, biomechanics, 
bioinstrumentation and medical device developments.  With sufficient faculty available, more diverse 
courses can be offered to undergraduate and graduate students in order to provide a comprehensive and 
broad bioengineering education experience.  The teaching goals will be the program learning outcomes of 
the BIOE major reflect seven of UC Merced’s eight guiding principles of general education. 


BioE Current Academic Resources – One full professor and two assistant professors.  BioE program 
currently has wet lab around 1.5 suites in SE1 building. 


BioE Envisioned Program by 2020 – We envision BioE Program will have 7 to 9 faculty members.  The 
number of undergraduate program will be around 150 to 200.  We expect to have 20 to 25 graduate 
students in the BEST program. 
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BioE Resource Requirements 2010 – 2015 – More faculty members (3 more) are needed for BioE 
program to maintain its standard in teaching quality and research excellence.  Appropriate space 
allocation (both wet and dry lab) will be beneficial for the recruiting of these additional faculty members. 


BioE Academic (FTEs) Requests 


To deliver the BIOE undergraduate program, 26 program specific credits have to be offered.  These 
credits do not include engineering fundamentals courses, service learning, freshman seminars, or graduate 
courses.  They also do not allow for multiple offerings of any course in an academic year. 


BIOE has currently only 3 existing faculty positions that cannot realistically deliver 26 BIOE related 
credits (lecture and laboratory courses) in the foreseeable future.  Using a model in which a faculty 
member would typically offer one fundamental/core course, one specialist/upper division course or one 
graduate course in a year (plus a freshman seminar and/or mentor a service learning team), it is clear that 
BIOE does not have the minimum number of faculty FTEs to deliver the major.  In addition, BIOE is part 
of BEST (Biological Engineering and Small-scale Technology) graduate group and has to cover two 
required graduate courses and sufficient advanced elective classes (3-5) for BEST students. 


Given the current limitation due to the economical recession, a minimum of three FTE are urgently 
needed as identified by the faculty in BIOE (listed in the priority order): 


• Physiological Modeling (SoE-4) - We have been experiencing unprecedented advances into the 
complex nature of biological systems in recent years.  Current advances in biology, genomics, 
proteomics, cellular level modeling methods, simulation capabilities, new technologies for 
imaging and measuring biological phenomena and molecular level interfacial characterization 
tools present the engineering community with unique opportunities to advance the understanding 
of these biological or even ecological systems to deliver desired functions.  Currently the lack of 
involvement of engineering has hindered the complete understanding of the complex biological 
systems.  Furthermore, there is a need to understand how the desired or additional functionality 
can eventually be accomplished and integrated over larger scales and complexities from cellular, 
organism to ecosystem level.  Systematic modeling incorporating various engineering concepts 
such as optimization, database management, control and network formation based on large body 
of experimental results would lead to complete understanding of the non-linear nature of 
biological systems.  Being an interdisciplinary field between engineering and biology, BioE has a 
strategic advantage in engineering to address this unique challenge and opportunity.   


Current the faculty members in bioengineering at UCM are experimentally oriented researchers.  
Modeling expertise at multiple levels is needed to tackle more complex biological projects.  This 
requested multiple-scale modeling position will be at junior (assistant professor) level.  This 
faculty member is expected to collaborate with the current faculty members to link various 
research areas to study specific biological/physiological problems from system point of view.  
This position will develop quantitative modeling and simulation methods that faithfully represent 
the complexity of biological/ physiological systems based on experimental data and deal 
creatively with the hierarchical and nonlinear nature of living systems.  This position will 
integrative knowledge from various research fields to serve a focal point for faculty members 
from NS, ME and BIOE to collaborate on projects that cannot be addressed from the view point 
of a single discipline.    


• Recombinant Sensor Development (SoE 13) – Recombinant protein sensor development has 
made tremendous progress in recent years.  Various protein sensors that report wide range of 
physiological and biochemical information inside cells have been created.  These protein sensors 
exhibit many different spectral characteristics depending on the need of the application.  The area 
of recombinant sensor development is, by nature, cross disciplinary in that it employs cell culture 
methods combined with appropriate organic chemistry, biophysics, molecular biology, genetic 
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engineering, non-linear optics as well as nano-bioengineering.  Moreover, this sensors can be 
genetically engineered in animals or gene delivered by electroporation or adenoviral transfection. 


The Recombinant Sensor Development position could also compliment and synergize with the 
research of a number of faculty in the areas of Biophysics, Physiological Engineering, Stem 
Cells, Vascular Tissue Engineering, Nanotechnology, and Microfluidics/Microchip design.  We 
expect that this faculty hire would contribute to our growing graduate program in BEST and 
Quantitative and Systems Biology Depending the particular area of research, this faculty position 
could possibly contribute to helping build a Stem Cell Clean Room Facility at UCM.  We propose 
this position to be appointed at senior level (Associate or above). 


• Medical Imaging (SoE 14) - Recent developments in optical/imaging techniques (such as 
ultrasound, MRI, PET, CT or IR imaging) clearly indicate the enormous potential of Medical 
Imaging in clinical applications.  The imaging sciences are in the midst of a profound revolution 
that stems from new and fundamental advances in imaging, tissue engineering, biophysics, 
physiology and molecular and cellular biology.  This is due in large part to the new technology 
and quantitative approaches developed in the disciplines of chemistry, physics and engineering. 
Due to its highly multidisciplinary nature, Medical Imaging technology presents a unique 
opportunity for Engineering at UCM.  Our unique campus environment is an ideal location to 
cultivate Medical Imaging technology.  This research area will apply tools in optics, physical 
chemistry, physics, computer sciences, electronics, nanotechnology and analytical chemistry for 
medical applications.  The development of such technology enables many bioengineering 
research and clinical applications.  Currently, there is no faculty with medical imaging 
background in BioE program.  This proposed new hire will expand the research capacity and 
course diversity in our program.  Medical Imaging research area represents an outstanding 
opportunity to involve faculty members in natural sciences, optical physics, bioengineering, 
materials science and engineering, mechanical and electrical engineering/computer sciences in a 
cross-disciplinary project.  


This position would compliment and synergize with the research of a number of faculty in many 
areas of research.  Therefore, this position compliments the growing needs for graduate programs 
such as BEST or Quantitative and Systems Biology.  It is proposed that this position will be 
designated at the rank of full professor. 


BEST Interdisciplinary and Cross-School FTE Requests - none 


BEST Space and Special Equipment Requests – none 


 


Environmental Engineering 
EnvE Overview - The San Joaquin Valley has experienced substantial population growth and with it the 
scarcity of water and deterioration of air quality.  Today, the San Joaquin Valley harbors the most 
polluted air in the United States causing adverse health effects particularly among children and the 
elderly.  Most lakes are gone, rivers have dried up and water diverted from the Sierra Mountains has been 
channeled into a vast agricultural irrigation system and drinking water supply for the nearby and distant 
urbanized centers.  With climate warming, less and less rain is expected to fall in the mountains, already 
causing great distress in the Valley.  Consequently, there is a great need to research stressors of 
environmental systems in the Sierra Nevada/San Joaquin Valley and to develop engineering as well as 
social and policy solutions to restore and maintain the beauty and natural resources of this part of 
California.  Today, California faces challenges of how to sustain and restore natural systems as these 
stressors – climate change and drought, air pollution, intense agricultural production and population 
growth – put ever-increasing demands on both the San Joaquin Valley and Sierra Nevada ecosystems.  
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Environmental engineers and hydrologists within the Environmental Systems graduate program are 
distinguished from other environmental professionals through their focus on problem solving, design and 
implementation of technological or management systems.  Environmental engineers search for creative 
and economical ways to use resources efficiently, limit the release of residuals into the environment, 
develop sensitive techniques to track pollutants once released and find effective methods to remediate 
spoiled resources.  They serve as the vital link between scientific discovery, technological development 
and the societal need for protecting human health and ecological integrity.  In the coming decades, 
environmental engineers will increasingly be called upon to address broader issues of environmental 
sustainability by minimizing the release of residuals through altered production processes and choice of 
materials; by capturing the resource value of wastes through recovery, recycling and reuse; and by 
managing natural resources to meet competing societal objectives. 


Environmental Teaching Programs - The undergraduate major in Environmental Engineering (EnvE) 
prepares students for careers in both industry and government agencies concerned with managing water, 
energy, public health and the environment.  The program also provides an excellent foundation for further 
study in Earth science, engineering, business, management, law and public health.  The curriculum 
provides students with a quantitative understanding of the physical, chemical and biological principles 
that control air, water and habitat quality and sustainability on Earth, along with expertise in the design, 
development, implementation and assessment of engineering solutions to environmental problems.  The 
program emphasizes a highly interdisciplinary approach to environmental engineering, combining a 
strong theoretical foundation with field studies, laboratory experiments and computations.  Core courses 
within the major provide students with a firm foundation in the physical and life sciences and the ways 
that they apply to energy, hydrology, air and water quality issues. 


In addition to serving its majors, the EnvE program provides a large service course for SSHA in terms of 
EnvE 10 The Environment in Crisis (Gen Ed science and laboratory units for non-science and engineering 
majors).  The program also offers an upper division writing-intensive environmental policy course, EnvE 
118 Global Change, which may be modified in the near future to serve as an acceptable substitute for 
CORE 100.  


The Environmental Systems (ES) graduate program is one of the first and truly interdisciplinary graduate 
programs jointly with the School of Natural Science (SNS).  The program offers individualized, research-
based courses of study leading to the M.S. and Ph.D. degrees and is the first and only graduate program at 
UCM that achieved UC system approval.  Through the interdisciplinary ES graduate group, ENVE is 
affiliated with the Sierra Nevada Research Institute (SNRI), the powerhouse for ecological and 
environmental research geared towards sustainability of the Sierra Nevada and San Joaquin Valley. 


EnvE Research Programs - Environmental engineering graduate research is an integral and 
complementary part of the interdisciplinary environmental systems program at UC Merced administrated 
jointly by faculty from the School of Engineering and School of Natural Science.  The role of 
environmental engineering is to connect and translate research into workable environmental engineering 
solution. Environmental engineering has three main focus areas: 
Hydrology - Hydrology focuses on the sources, balance and use of water in both natural and managed 
environments, including precipitation, mountain snowpack, river runoff, vegetation, water use and 
groundwater.  Both the physical and chemical aspects of the water cycle are included.  Water resources 
are experiencing unprecedented stresses, owing shifts in temperature and precipitation patterns associated 
with climate change, as well as shifts in land use and land cover in response to growing populations.  
Water quality - The water quality area focuses on engineering solutions to water and waste issues, 
including measurement technology, water quality assessments, treatment systems and remediation of 
contaminated waters.  Physical, chemical and biological aspects are included.   
Air Pollution - This focus area investigates solutions to air quality in a regional setting.  Air pollution 
focuses on issues arising from primary emissions within different regions of the United States.  Recent 
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areas of research included:  Pittsburgh, Baltimore, and the San Joaquin Valley and its precursor airflow 
corridors.  A key focus is on particulate matter released from primary direct emission point and fugitive 
sources as well as the atmospheric chemical gas-to-particle conversion added by photochemistry.  
Sustainable Energy - Current research focuses solutions to energy problems, both regionally and 
globally.  Solar energy research includes the development of medium-temperature solar thermal collectors 
and a project to initiate the development of a novel cost-effective concentrating photovoltaic system. 
Environmental Policy - Policy effect of climate change on wildfires and effect of emission trading 
systems due to interaction between environmental policies and industry activities.  
Environmental Geographical Information System - Application of geospatial techniques in solving 
large-scale ecological and geographical problems, with emphasis on the effects of invasive species, 
climate change, and human disturbance on terrestrial ecosystems.  
 
EnvE Goals 


1. Grow Research by Focused Investment in Faculty Hires in Key Areas - Similarly to all academic 
programs at a growing new university that has been hit by this economical depression, the environmental 
engineering program growth is delayed, resulting in reduced research synergism in key areas that have to 
overcome in order multiply the impact of the current research endeavors.  
2. Obtain ABET accreditation for EnvE Undergraduate Program by 2015 - The growth of our 
undergraduate program as well as the quality of students is substantially reduced because the program is 
not ABET-accredited.  To achieve the level of breath and depth needed for our environmental program to 
pass the accreditation hurdle as well as to serve our ES graduate program and conduct world class 
research, additional faculty are urgently needed that will fill key gaps in expertise and research.  As soon 
as the environmental engineering program is accredited, more and better prepared students will join our 
program that would otherwise not come given the professional implications of having an undergraduate 
engineering degree from a not accredited institution.  
3. Enhance interdisciplinary and cross-disciplinary research initiatives - The graduate program, ES, 
environmental engineering faculty are associated with is truly cutting across disciplines, including SNS 
and SSH.  The ES program is highly link with research and academic activities under the umbrella of 
SNRI.  Already several EnvE faculty are partners in the UC Merced Energy Research Institute (MERI).  
The Health Science Research Institute (HSRI) was founded in 2009 and is expected to involve faculty 
members across many disciplines, including EnvE. O thers are associated with the UC Merced Spatial 
Analysis and Research Center.  As the university grows in faculty numbers, diversity, capabilities, and 
space, more cross-disciplinary research initiatives will natural follow.  Here, the metric of success will be 
measured by (a) faculty linkage and number of interdisciplinary research that otherwise could not have 
been obtained, and (b) total competitive research funding of these centers and initiatives.  
4. Maintain high-level of research productivity - Scholarly productivity is a key outcome measure 
together with national and international reputations of our faculty researchers.  To fuel further high level 
of research productivity, potential research links that are currently not available due to the missing 
expertise have to be filled with strategic faculty hires. 
5. Develop Civil and Sustainability Engineering - The world is changing quickly.  Already, with the 
global challenges of climate change, population growth, and diminishing resources, the need emerges to 
face these challenges and develop new sustainable technology, housing, materials, transportation systems, 
and energy systems.  To face these challenges, civil engineers with a deep conviction towards 
sustainability have to be educated, providing the SoE at UCM with a great potential of building an 
undergraduate program in civil/sustainability engineering.  To have a viable Civil engineering 
undergraduate program, at least three focus areas are needed.  Here at UC Merced, we already have 
environmental engineering and hydrology.  What is needed to complete a viable undergraduate program 
is hires in the areas of sustainable structures, building materials, and transportation systems.  
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ENVE Outcome Metrics 


3.1. Research Assessment 


• Funding increase 
• Funded and unfunded graduate research projects 
• Graduate degree production increase 
• Number of publications in peer reviewed journals and journal impact factor 


3.2. Education Assessment 


• Substantial enrollment increase (comparably staffed Civil & Environmental Engineering 
programs nationwide are roughly double the size of the current Environmental Engineering 
program). 


• The EnvE program assessment plan includes continual course and program level assessment 
vehicles culminating in a periodic self-evaluation and review by the Accreditation Board for 
Engineering and Technology (ABET). 


• Number of undergraduate students participating in research. 
• Number of doctorial students and graduation rates. 
• Number of woman, minority and U.S. citizen graduate applicants. 


 
EnvE Current Academic Resources – Six full professor (2 of which have full administrative 
appointments), one associate professor, and four assistant professors (2 of which have 0.5 appointments in 
SoE), for a total count of 7 FTE.  This group occupies wet and dry lab research space in SE 1. 
EnvE Resource Requirements 2010 – 2015 – In the short term, two more faculty members (ecological 
engineering, air pollution modeling) would greatly assist the EnvE program as it moves toward ABET 
accreditation and would also better position the EnvE and Environmental System group to compete for 
interdicisplinary research projects.  Several other faculty lines shared with the management program 
efforts would also help to initiate the sustainability effort discussed below.  Appropriate space allocation 
(both we and dry lab) will be beneficial for the recruiting of these additional faculty members.    
EnvE Envisioned Program by 2020 – We envision that EnvE program (by then, the Civil & 
Sustainability Engineering) will have 10-12 faculty members (including split appointments).  The number 
of undergraduate program will be around 150-200.  We expect to have 60-80 graduate students in the ES 
program. 
ENVE Resources Requirements 2010 – 2015  – Critical academic resource requests are based on (1) 
need to obtain critical faculty numbers to achieve ABET accreditation, (2) continued build up of research 
capacity in existing research areas, and (3) responding to global challenges, sustainability engineering 
faculty is needed to respond to novel research needs and societal demands. 
ENVE Academic Resources (FTEs) Request - For the next 5 plus years, environmental engineering 
group has two areas of need:  (1) filling gaps that currently limit the teaching and research, and (2) expand 
into sustainable engineering/civil engineering.  Given the limited space and resources available for the 
next years due to the recession, the priority has been placed on filling gaps in our existing research and 
teaching programs and delay the buildup of sustainable engineering until 2015.  The top four priorities of 
FTE positions for 2010-13 are as follows: 


• Ecological Engineering or Ecohydrology (SoE-9) - We recommend an assistant or associate 
level search for a faculty member who uses engineering principles to design sustainable systems 
that integrate human activities with the natural environment, with particular emphasis on the 
linkage between hydrologic and ecological systems.  Possible areas of research emphasis include 
interactions among hydrologic, biogeochemical, physiological, and soil processes; hydrologic 
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ecosystem services, integrating water quality, water cycling; spatial analysis and scaling.  Use of 
remote sensing, field-based measurements, laboratory experiments and modeling are all of 
interest.  As a discipline, ecohydrology addresses the bi-directional regulation of hydrologic and 
ecological processes, e.g., the flow regime and pollutant levels of water in wetlands regulate the 
species and the populations that live in the ecosystem, while ecological processes in the wetland 
regulate the timing and magnitude of water and nutrient fluxes through the system.  Ecological 
engineering involves the design, construction, restoration and management of aquatic and 
terrestrial ecosystems that have value to both humans and the environment, using principles from 
engineering, ecology, economics, and natural sciences.  The extensive and large-scale ecosystem 
restoration efforts planned in the Central Valley provide excellent opportunities for both natural 
laboratories, and research support through applications partnerships with local landowners and 
conservation entities.  Similar efforts are being carried out across the Western U.S.  This position 
would have collaborative opportunities and synergy with Campbell, Bales, Conklin, Harmon, 
Guo in SoE and Aguilar, Dayrat, Keepers, O’Day, Traina in SoNS.  


• Air Pollution Modeling, Management and Control (SoE-7) - We recommend an assistant or 
associate professor position, preferably someone with both a management and technology focus 
in the area of air quality engineering.  A background in mechanical engineering is desirable.  This 
position could focus on engineering design of systems, technology for air pollution control, or 
modeling and impacts of air pollution.  California’s Central Valley offers an excellent natural 
laboratory for research to devise air pollution control systems.  Organic and inorganic 
particulates, persistent organic pollutants, and precursor gases for ozone formation are produced 
during routine agricultural practices and weekday commutes.  These pollutants are lofted into the 
atmosphere to interact with other chemicals or microbes and are eventually deposited in the 
respiratory systems of humans and animals, as well as on plant leaves.  The resulting effects on 
human and ecosystem health are devastating.  A significant air pollution-related research effort 
aimed at the understanding and mitigating the escalating air quality problems in the Central 
Valley, Sierra Nevada, and elsewhere has already been initiated in the Environmental Systems 
graduate group.  This new position could also be helpful in understanding the effects of air 
quality on climate and of climate policy on air quality.  This position is central to our developing 
strength in the air pollution area, and is an excellent complement to research by Rogge, Traina, 
Westerling. 


• Environmental Biotechnology (SoE 11) - We recommend an assistant or associate professor 
position who has extensive experience in urban and agricultural wastewater treatment, advanced 
treatment techniques, remediation, and expertise in toxicology.  This person could also contribute 
to environmental bioengineering.  The San Joaquin Valley is one of the fastest growing areas 
within the US and likewise harbors the most intensive agricultural industry in the Nation.  
Consequently, not only the quantity of water is an issue, but also the quality of water for 
households, crops growing and animal husbandry in large concentrated animal feeding 
operations.  A great portion of the wastewater produced during agricultural activities is more or 
less released to the environment with little or no treatment.  


ENVE Cross-School FTE Requests 


• Natural resource management (Cross 2) - It is recommended that a tenured faculty member at 
the full or associate professor level be hired in this area.  It is expected that this person would help 
lead the planning for a natural resources management track within the proposed management 
program and eventual School of Management.  A research emphasis on water, forest, or range 
would complement existing faculty and help fill an important niche in the UC system.  This 
person could also contribute to planning for a Center for Spatial Analysis that is being 
investigated by faculty in SoE and SSHA, contribute to developing a Geography degree at UCM, 
and contribute to refocusing of the Earth Systems Science degree in the School of Natural 
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Sciences.  At the graduate level, a number of discussions have taken place around starting a 
program in Public Lands Management, with linkages to the NPS, USFS and other land-
management agencies; and this person could also anchor that program.  This position should 
complement Hart, who has some expertise in this area, having been on the faculty in natural 
resource programs for 19 years before coming to UCM; Hull, who has 20 years experience in 
cultural resource management, and potentially UCM’s World Heritage program. 


 


Materials Science and Engineering 
Materials Science and Engineering (MSE) applies fundamental principles of physics and chemistry to 
designing materials with desired combinations of mechanical, optical, electrical, magnetic, 
electrochemical and other properties.  Increasingly, innovative materials are being developed with the 
benefit of lessons that have been learned from nature.  Examples include armor based on the structure of 
abalone shells and rats’ teeth, optical materials that owe a debt to sea urchin spines and peacock feathers, 
high-performance ballistic fibers modeled on spider silk, self-cleaning surfaces copied from lotus leaves, 
and strong, reusable adhesives that emulate the behavior of gecko feet.  Also encompassed in MSE are the 
methods by which particular atomic and molecular arrangements (nanostructures and microstructures) are 
achieved, the overall cost of the ingredients and processes used to produce particular materials, the effects 
of the environment on materials, the effects of materials and materials processing on the environment, and 
characterization of materials structure and properties.  Because MSE embraces skills from physics, 
chemistry, mathematics and biology, it is especially appealing to anyone who enjoys interdisciplinary 
studies and who seeks to apply such knowledge to solving practical engineering problems. 
Energy and sustainability have both been identified as leading research priorities for the School of 
Engineering and the UC Merced campus, while plans are underway to consolidate the SOE undergraduate 
curriculum to offer a more streamlined set of courses at the undergraduate level and expand course 
offerings at the graduate level.  Strategic planning for MSE is focused on 1) building critical materials 
expertise into the energy and sustainability research themes of UC Merced, and on 2) supporting 
instructional programs across SOE and the campus at the undergraduate and graduate levels. 
Energy and Sustainability Materials Research - Rising industrialization of developing countries in 
response to economic globalization since the late 1980s and population growth have contributed greatly to 
an unsustainable demand for energy and raw materials for manufacturing.  China, in particular, is on track 
to become the top manufacturing nation in the world by 2020, and by some estimates has already become 
the world’s second largest economy after the United States.  This manufacturing capacity, initially 
spurred by export demand, is increasingly geared towards meeting the internal demands of a rising middle 
class in a nation in excess of 1.3 billion people.  
Among the plethora of possibilities for materials research in energy and sustainability that exist, some key 
areas that are synergistic with present efforts by other disciplines in SOE and across campus have been 
identified for development within MSE over the next 5-10 years.  These include 1) energy materials, 2) 
sustainable manufacturing, and 3) sustainable building
Energy Materials - Although energy materials research has many disciplines that contribute to it, the 
relationship between structure-properties-processing-application is a special focus of Materials Science 
and Engineering that gives it a strong engineering design component that is particularly relevant to the 
energy industry where many new technologies have not been adopted due to cost, processing, 
maintenance or other engineering constraints.  Tto leverage the existing strength of UC Merced in non-
imaging solar optics and other energy conversion technologies involving high temperature processes, as 
well as in nanotechnology, we propose to focus faculty hires in the areas of 


. 


high temperature materials 
(relevant to receiver materials for high-temperature solar concentrators and solid-oxide fuel cells), nano-
enabled energy technologies, and modeling of processing pathways for the synthesis of new metastable 
energy materials.  The first two areas are experimental in nature, but have only modest dry laboratory 
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space needs due to our ability to leverage existing shared resources in nanofabrication and 
characterization.  The third area is theoretical in nature and only requires computational resources that are 
available through shared faculty computer clusters on campus or national computational facilities. 


MSE at UC Merced already has a primary research thrust in energy materials, however at present there 
are only 3.4 faculty in MSE (one faculty member, Christopher Viney, has administrative responsibilities 
as the Vice-Provost for Undergraduate Education and as the Dean of College One).  Jennifer Lu studies 
the synthesis of carbon nanotubes and other nanostructures and nanomaterial-based composites for 
photovoltaic , battery, and energy-scavenging applications.  Lilian Davila models the structure of silicates 
to understand and predict their properties, and her results have been applied to studying diffusion in 17 
silica zeolites (applicable to sequestration of nuclear waste) using computer simulations and 
thermochemistry data, failure mechanisms of optical lenses at the National Ignition Facility at LLNL 
(nuclear fusion studies), and silica nanowires (hydrogen and energy storage, biological and chemical 
sensing with NEMS).  Christopher Viney’s research fits into the broad concept of energy materials and 
sustainability, in that bioinspired materials guide us towards efficient, sustainable use of matter and 
energy through environmental benign processing routes.  Valerie Leppert specializes in materials 
characterization in the electron microscope, which is pertinent to all fields of energy materials research.  
Sustainable Manufacturing - Sustainable Manufacturing seeks long-term alternative technologies, 
processes, materials, chemicals, and/or products so as to reduce pollution and waste, and create 
sustainable solutions.  Its practice requires expertise in environmental regulations, recycling, life-cycle 
assessment, economic analysis, green chemistry and toxicology.  Sustainable Manufacturing practice is 
rapidly becoming a necessity for companies engaged in manufacturing and several programs have 
recently begun cropping up around the country to meet industrial demand for training in this emerging 
field.  Since the field is just developing, there is an opportunity at UC Merced to create a competitive 
research program in Sustainable Manufacturing that leverages the Sierra Nevada Research Institute and 
existing research and instructional programs in Environmental Systems, Biological Engineering and 
Small-Scale Technologies, Mechanical Engineering and Applied Mechanics, Computer Science and 
Quantitative Systems Biology, as well as the nascent School of Management.  
To build a sustainable manufacturing program, expertise is needed in life cycle and cost-benefit analysis 
of materials and manufacturing processes, and modeling of synthesis routes (often bio- or geo-inspired) to 
new metastable materials that reduce the use of energy and rare metals.  Both areas of research are 
computational in nature and have modest space and resource needs that can be met by shared faculty 
computer clusters or national computational facilities. 
Sustainable Building - Sustainable building is an emerging area of interest for resource conservation, 
with a growing number of government agencies offering incentives for its practice.  In addition, 
sustainable building is one of two research areas for the FY2010 Emerging Frontiers in Research and 
Innovation (EFRI) research program funded by the National Science Foundation.  (The EFRI program 
was established by the Directorate for Engineering at NSF to focus on important emerging areas of 
research in a timely manner.)  Green building materials are an important component of sustainable 
building practices that offer reduced construction costs, reduced maintenance and replacement costs over 
the life of the building, energy conservation, improved occupant health and productivity, and lower costs 
due to flexibility in design for specific occupants.  The research emphases described above for sustainable 
manufacturing and energy materials can also contribute to a sustainable building focus in MSE.  For 
example, a faculty with expertise in material lifecycle and cost-benefit analysis can contribute analysis of 
the resource efficiency of proposed green materials, while expertise in energy materials can contribute to 
the identification and development of cost-effective methods of conserving or harvesting energy in 
buildings.  In addition, we would like to build expertise in structural materials with MSE to further the 
development of new green building materials that reduce the use of nonrenewable resources and 
environmental degradation.  This position can be computational in nature or requiring only modest dry 
laboratory space due to shared materials synthesis and characterization equipment in MSE. 







22 
 


MSE Support of Instructional Programs -  The 3.4 faculty allocated to Materials Science and 
Engineering have designed an efficient curriculum with five required MSE courses for undergraduate 
MSE students that allows the program to still make a significant contribution to several instructional 
programs in engineering and across campus.   


In additions to serving their major and the BEST graduate program, the MSE faculty is making extensive 
contributions to engineering as a whole and general education.  With consolidation of the undergraduate 
engineering curriculum in order to offer an ABET accredited General Engineering degree with specialist 
tracks and further streamlining of courses for the MSE major, it is expected that contributions to programs 
outside of MSE and the BEST graduate program will increase.  Only two courses (MSE-111 and MSE-
119), each offered every two years, will exclusively serve MSE majors in the future (this represents 1/7 of 
the MSE teaching capacity each year).  Every other course offered by MSE will satisfy requirements for 
engineering students in other majors or in the general engineering program.  MSE-111 is needed for the 
BEST graduate program, because graduate students for BEST are drawn from diverse disciplines and 
need some training in materials processing via the graduate cross-listed course for MSE-111, BEST-211 
(CRF to be submitted to GRC).  MSE-119, with a focus on modeling of mechanical properties, may 
additionally be of interest to other majors. MSE faculty will continue to contribute to General Education. 


Outcome Metrics 


Resources Requirements 


Academic resource requests for MSE are based on the discipline’s contribution to energy and 
sustainability research themes at UC Merced, its contribution to instructional programs across SOE and 
general education, its undergraduate and graduate teaching needs, and its contribution to student 
recruitment and retention through the COINS undergraduate research program (described above). 


MSE Academic Resources (FTE) requests 


• Energy Materials (SoE-3) - We are requesting an FTE at the Junior/Senior level to be housed in 
MSE for High Temperature Energy Materials, specifically ceramic materials, as priority for Year 
1.  This person will contribute to research efforts in energy conversion technologies (e.g. receiver 
materials for solar concentrators and solid oxide fuel cells) and secondarily, to a possible future 
program in sustainable building.  He or she can also contribute to MSE, Engineering, and General 
Education instructional responsibilities as detailed in MSE’s 5 year strategic plan.  This position 
(the only experimental one that MSE is requesting over the next 3 years) has modest dry 
laboratory space needs and start-up costs due to shared characterization facilities (DTA, DSC, 
AFM, XRD, TEM, SEM).  The only major experimental need is likely to be for high and mid 
temperature furnaces for synthesis and processing that can be accommodated on laboratory 
benches and venting to the hood exhaust system (this equipment does not need to be placed in a 
hood, it only requires hook-up to the hood ventilation system). Space needs and start-up costs are 
detailed in the SOE FTE request table.   


• MSE-6: Computational Materials (SoE 12) - An FTE in computational materials at the 
Junior/Senior level, centered on modeling of metastable materials processing is requested as a 
priority in Year 3.  This hire would contribute to ongoing efforts in energy and sustainability 
through the design of new materials for energy and replacement materials for 
manufacturing/building sustainability.  Modeling assists the development of new materials 
through identifying efficacious metastable pathways for materials synthesis and processing that 
may be inspired by nature, as well as identifying new processing techniques that can be used to 
improve the recyclability of materials (pressure fabrication of hard plastics vs. thermosetting that 
allows recycling of hard plastics, for example).  There are also collaborative opportunities with 
cognitive science that explore the use of materials visualization for materials teaching and 
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learning.  Since this is a computations position no experimental laboratory space is needed (only 
space to house computers and researchers).  Start-up costs are minimal, with shared computer 
clusters or national computational facilities available.  Specific space needs and start up costs are 
detailed in the SOE FTE request table. 


• Sustainable Manufacturing Management (Cross 3)- We are proposing an opportunity hire in 
Engineering to contribute to development of the School of Management, specifically to allow the 
establishment of a Sustainable Manufacturing Management program (described in more detail in 
the 5 year strategic plan) that can leverage existing courses across multiple instructional 
programs.  This leadership position requires a tenured faculty member at the full or associate 
professor level.  Appropriate disciplinary backgrounds for this position include industrial 
engineering, engineering economics, management and/or economics, environmental engineering, 
or materials engineering.  A research emphasis on lifecycle and/or cost-benefit analysis would 
complement existing faculty expertise in the Schools of Engineering and Natural Sciences.  The 
ideal candidate would have a proven track record in connecting engineering economic analysis to 
research in environmental systems, toxicology, or materials engineering, as well as the social 
science and policy aspects of sustainable manufacturing.  The space and start-up needs for this 
position are modest, as it is theoretical in nature.  Specific needs are detailed in the SOE FTE 
request table.  


MSE Cross-School FTE Requests 


• Technology Management (Cross 5) - We are proposing an opportunity hire in Engineering to 
contribute to development of the School of Management, specifically to allow establishment of a 
Technology Management program that can leverage existing courses across multiple instructional 
programs in Engineering and Natural Sciences. 


 


Mechanical Engineering 
Overview – The Mechanical Engineering faculty at UCM are affiliated primarily with the  Mechanical 
Engineering and Applied Mathematics (MEAM), but several ME faculty are also affiliated with the 
BEST, and ES graduate programs.  The ME faculty are dedicated to the education of a new generation of 
mechanics researchers, applied mathematicians and/or researchers of ME-related areas who aim to master 
the fundamentals of the mechanical sciences (which include disciplines such as continuum mechanics, 
rheology, fluid mechanics, heat and mass transfer, energy conversion, etc.) while being exposed to the 
forefront of research techniques, methodologies and equipment to solve problems that are relevant to 
modern society (green energy, mechanical modeling and synthesis, robotics and mechatronics, control 
systems, etc.). 


Mission Statement - The mission of the MEAM program at UC Merced is to provide a modern, 
comprehensive, and interdisciplinary educational experience to its students with the objective of 
preparing them for successful careers in the current and dynamically changing professional environment.  
To achieve this mission, the MEAM program strives to accomplish the following educational objectives: 


Program Educational Objectives  


1. To provide a solid background on the pertinent mathematical, physical, chemical and engineering 
concepts that make up the foundations of the broad disciplines of mechanical engineering and 
applied mechanics, as well as on their closely associated fields; 
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2. To provide our students with the knowledge to correctly apply natural laws to the creative 
formulation and solution of engineering problems through the use of analytical, computational 
and experimental techniques; 


3. To expand the reach of research in mechanical engineering and applied mechanics to non-
traditional areas by continually seeking to incorporate new methodologies and research findings 
to our graduate curriculum. 


Research 


Mechanical Engineering and Applied Mechanics represent two distinctive but overlapping research areas 
that together form some of the most fundamental pillars of the academic enterprise.  While the various 
disciplines that compose the field of Applied Mechanics are associated with rigorous and rapidly 
developing branches of human thought, Mechanical Engineering is currently undergoing a fundamental 
transformation at several distinct levels.  At the design level, computer aided engineering and fast 
prototyping automated tools are revolutionizing the way new products are conceptualized, evaluated and 
deployed into the market.  At a more fundamental level, computational methods that are based on 
judicious use of advanced concepts in Applied Mechanics (including stochastic evolutionary methods, 
uncertainty analysis, artificial cognition, etc.) have expanded the portfolio of research methodologies 
much beyond the usual designer-based experience.  Today, Mechanical Engineering is evolving into a 
discipline where more emphasis is placed on teaching a machine how to design, other than using the 
machine to optimize a pre-selected design.  In other words, instead of using the engineering methodology 
to optimize a pre-existing concept, MEAM research is transitioning to a new paradigm where only the 
goals and constraints of the object are known to the designer, and a stochastic algorithm uses a variety of 
advanced computational methods to explore the complete space of solutions that satisfy the goals and 
constraints of the problem at hand.  


The MEAM group at UC Merced emphasizes this new approach to Mechanical Engineering, and 
therefore is unique among all UC campuses in placing a much higher emphasis on advanced 
computational methods.  Formed in August of 2007, the MEAM group is composed of eleven faculty 
members from various disciplines, including Mechanical Engineering, Electrical Engineering, Physics, 
Applied Mathematics and Computer Science and Engineering.  


3.3. Research Themes of MEAM Program - As mentioned above, there are many exciting research 
opportunities within the context of the MEAM program, and we have prioritized research areas 
that would better complement and add value to the overall research and educational mission of 
UC Merced.  The chosen research themes also add a unique flavor to our program not only 
within the UC system, but also in comparison to other programs in the nation.  The MEAM 
program will initially focus on two major themes, which are described below. 


Energy Systems (I)— Mechanical engineering is a core discipline for the development of energy 
conversion technologies, and the MEAM program at UC Merced is well poised to take the lead on the 
renewable energy initiative in our campus.  Professors Winston, Sun, Coimbra, and Diaz have all 
established track records in research funding in the energy research area.  There is very strong synergy 
between the MEAM graduate program and the Merced Energy Research Institute (MERI), as well as with 
UC CITRIS (Center for Information Technology Research in the Interest of Society) and the new CITRIS 
initiative C-GRACE (CITRIS Global Research Alliance for Climate and Energy).  Within the Energy 
Systems theme, the main areas of activities of the MEAM program include: solar concentrators, solar 
availability mapping, renewable fuel conversion, fuel cell technology, concentrator controls, direct solar 
conversion, and solar power applications to environmental health monitoring.  The MEAM program has 
several overlapping research projects with other graduate groups within the energy systems theme, 
including Environmental Systems (ES) and Electrical Engineering and Computer Science (EECS).  The 
MEAM faculty has been very successful in attracting sizeable research grants in this area. 
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In the next five years, we would like to build a strong focus on energy research, and shall explore the 
research topics including solar energy, wind energy, building efficiency, building energy sensor network, 
and energy storage technologies. 


Biologically Inspired Technologies (II) — Although one of the primary goals of this MEAM research 
theme is in the development of advanced computational methodology, there is important synergy with 
experimental methods in bio-controls, mechatronics, multi-scale material properties, and complex fluids 
that will enable the maturation of this area into a new paradigm of engineering design.  A strong 
computational component on novel genotype optimization methods will allow us to explore bio-inspired 
solutions beyond the traditional bio-mimetic approach.  However, it is the concurrent and parallel 
experimental development of advanced materials (and the associated understanding of complex 
constitutive relations) that will enable the development of a full spectrum of engineering solutions for 
complex problems for engineered materials (as opposed to biological materials).  An important 
component of the MEAM strategic plan is to build critical mass in this research theme.  There is a very 
good opportunity for future collaboration between several graduate programs at UC Merced in this area, 
including Biological Engineering and Small Technologies (BEST), Electrical Engineering and Computer 
Science (EECS), Quantitative and Systems Biology (QSB), and Applied Mathematics (AM). 


The two research themes above reflect a sensible compromise between depth, breadth, impact and quality 
of MEAM research.  Equally relevant is our effort to combine the needs of the very popular 
undergraduate program in Mechanical Engineering with the development of a strong research program in 
MEAM.  


Synergistic Growth with ME Undergraduate Program - The mechanical engineering (ME) 
undergraduate major was launched during Fall 2006 accepting only freshman students. The plan was to 
start accepting transfer students only in the Fall 2008.  However, a large number of current upper division 
students at UC Merced have approached ME faculty or the engineering student counselors to explore the 
possibility of transferring to the ME major before they complete their degree.  By now, ME has become 
one of the most popular engineering majors at UC Merced.  In Fall 2009, we had 176 ME students, the 
largest group among all the majors in Engineering, with only five faculty.  ME also has currently the 
largest student-to-faculty ratio in the SoE by a large margin. 


To evolve into a top ME program, it is absolutely necessary to develop a strong and comprehensive 
foundation in key areas, with a sufficient number of faculty to build a modern program with state-of-the-
art research infrastructure.  In addition, because ME is a key component of any modern engineering 
academic program in serving key and foundational needs for many engineering sub-disciplines.  Delaying 
the hiring of ME faculty will dramatically constrain the growth of our engineering program and could 
significantly impair the image and reputation of the ME program and the School of Engineering as a 
whole. 


Currently, ME provides service to other majors by teaching a number of engineering fundamentals 
courses that include: ENGR 57 (Dynamics), ENGR 151 (Strength of Materials), ENGR 130 
(Thermodynamics), ENGR 135 (Heat Transfer), and others.  This situation increases dramatically the 
teaching load of ME faculty. 


From the outset, there was a concerted effort to provide a seamless experience to SOE undergraduate 
students interested in pursuing post-graduate education in the MEAM program.  The MEAM program 
offers research opportunities for students interested in projects at the interface between Complex 
Analysis, Mechanics, Manufacturing, Bio-Inspired Engineering, Applied Computational Sciences, 
Mechatronics, Advanced Materials, Energy Conversion, and Controls.  Due to the interdisciplinary nature 
of the topics covered in MEAM courses, a number of these courses serve graduate students from many 
different disciplines.  This also increases the teaching load of ME/MEAM faculty.  For instance, in the 
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past the following courses were populated by graduate students from other programs:  ME 135/ES 235 
(Heat Transfer), MEAM 201 (Advanced Dynamics), ME 210 (Linear Controls), and MEAM 251/ES 237 
Viscous Flows. 


There are currently five FTE positions filled in mechanical engineering (listed here in order of hiring): 
Professor Diaz, Professor Coimbra, Professor Sun, Professor Modest and Professor Ma.  The expertise of 
the current faculty covers a relatively unbalanced portion of the overall research area in Mechanical 
Engineering and Applied Mechanics since 4 out of the 5 faculty hired have main expertise in 
Thermofluids, and only one faculty (Prof. Sun) has expertise on Solid Mechanics. 


Outcome Metrics 


Resources Requirements - For the next five years, a total of ten desired positions have been identified 
and described below in descending level of priority for both the ME and the MEAM programs): 


1) Computational Engineering (I and II) 
2) Energy Storage Technologies (I) 
3) Mechatronics (I and II) 
4) Buildings Energy Efficiency (I) 
5) Nonlinear Analysis (I and II) 
6) Bio-Controls (II) 
7) Bio-Inspired Mechanics (II) 
8) Computational Fluid Dynamics (I and II) 
9) Turbulence (I and II) 
10) Complex Systems (I and II) 


In addition, four instructors will be needed to cover the engineering fundamentals and capstone design. 


For AY 2010-2013, the program is requesting three lecturers (SoE-LPSoE-2, SoE-LPSoE-4, SoE-
LPSoE-5).  Two will concentrate on the engineering fundamentals (ENGR) courses that serve all 
programs in the SOE, and the other on ME electives that may serve BIOE, ES, ME, MSE and CSE 
students.  The final lecturer will help faculty to develop and deliver the capstone and other design-related 
courses. 


The top three priorities of regular faculty FTE positions for 2010-13 are as follows: 


• Computational Engineering with emphasis on Stochastic Optimization (SoE-5) - This 
senior/junior position is an important and strategic area of research in ME.  It will cover, but will 
not be limited to, development of numerical schemes to treat problems in structural, thermal-
fluids and energy systems.  It can relate to parallel computing and high performance algorithm 
development applied to engineering problems.  The undergraduate program in Mechanical 
Engineering will benefit with courses such as FEA and CAE.  The graduate program will benefit 
with courses in the particular areas of research of this FTE.  Natural synergies with other 
programs include Computer Science and Engineering, and Applied Mathematics. 


• Energy Storage Technologies including Turbulence Modeling (SoE-2) - This senior/junior 
position will add an important and strategic area of research in ME to broaden and strengthen its 
actual capabilities.  This position will cover, but will not be limited to, design and analysis of 
energy storage devices, thermal fluids, turbulence, and high temperature mechanics of materials.  
The undergraduate program in Mechanical Engineering will benefit with courses such as strength 
of materials, and the capstone design. The graduate program will benefit with courses in the 
particular areas of research of this FTE. Natural synergies with other programs include Material 
Science, Computer Science and Engineering, and Applied Mathematics. 
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• Mechatronics (SoE-8) - This senior/junior position will add an important and strategic area of 
research in ME to broaden and strengthen its actual capabilities.  This position will cover, but will 
not be limited to, dynamics, control systems, and sensor network and optimization with an 
emphasis on applications to building energy efficiency.  The undergraduate ME program will 
benefit with courses such as dynamics, vibration and control, and capstone design. The graduate 
program will benefit with courses in the particular areas of research of this FTE. Natural 
synergies with other programs include Computer Science and Engineering, and Applied 
Mathematics. 


Resource Needs for MEAM and ME Programs 


There is a minimum number of specialized faculty members required to deliver a comprehensive program 
such as Mechanical Engineering in parallel to a successful graduate program in MEAM.  Although we are 
falling short of the projected need for FTEs, an even more pressing problem is space allocation for both 
instructional and research use.  The ME/MEAM faculty believe that the instructional laboratory allocation 
to ME-lead classes is insufficient for achieving success in the accreditation process with ABET.  


Core Facilities - Both the MEAM research program and the ME instructional program need adequate lab 
space and machine shop support to exist.  The current machine shop is not supported at a level that will 
allow Capstone Design and MEAM research programs.  This limitation will severely impact the ability of 
the ME program to be ABET accredited in the coming years.  All ME faculty members, in collaboration 
with the SOE staff, have been actively involved in extracting the most out of the limited instructional lab 
space available to deliver the ME classes.  However, even considering the best use of the instructional 
labs (which include rotating schedules, sharing of the labs by several different disciplines, and modular 
educational benches that are put aside after use) it is very clear that the currently available space will not 
withstand ABET scrutiny.  The same is true with the machine shop support. 


The MEAM needs in terms of space include extra 5,000 sf laboratory space beyond what is available now 
for ME faculty at the SE building, of which about 2,000 sf need to be “damp” lab space.  Given our 
emphasis on computational methods, this need is rather modest in comparison to other graduate 
programs, but it is critical for us in order to attract the few experimentalists needed for reaching critical 
mass in both energy systems and bio-inspired technologies.  







Appendix 1: Requested FTEs, Year 1 of 3-year Plan, AY 2010-2011 
 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Computer Systems Junior/Senior CSE ME EECS MEAM/ES $200k-300k 400-800 sq ft dry  


 
1 
 


Energy Storage 
Technologies Junior/Senior ME  MEAM  $150K 250-500 sq ft  


1 Energy Materials Junior/Senior MSE ME BEST MEAM $150K 250-500 sq ft 


Contribute to MERI (high T materials, energy 
harvesting, catalysis) - existing materials 
characterization  resources can be leveraged to 
bring down the cost of the start-up package 


1 Physiological 
Modeling Junior/Senior BioE ME BEST QSB $150-250K 400 sq ft  


1 


Computational 
Engineering 
(emph. stochastic 
optimization) 


Junior/Senior ME  MEAM  $150K 250-500 sq ft  


          


1 SoE-LPSOE-1 EECS Lecturer1 EECS     office  


1 SoE-LPSOE-2 Fundamentals Lecturer ENGR     office  


1 SoE-LPSOE-3 EECS Lecturer EECS     office  


1A candidate for SoE-LPSoE 1 is currently under consideration. 
 







Appendix 1: Requested FTEs, Year 2 of 3-year Plan, AY 2011-2012 
 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up 


costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Computer Science 
Theory Junior/Senior CSE Applied Math EECS Applied Math $150-250k 400 sq ft students 


office  


 
1 
 


Air Pollution 
Modeling, 
Management, & 
Control 


Junior/Senior ME or ENVE Management ES ME $150-250K 400-800 sq ft  Possible use of GIS & computer cluster facility 


1 Mechatronics Junior/Senior ME  MEAM  $150K 250-500 sq ft  


1 Ecological 
Engineering Junior/Senior BioE ENVE ES BEST $300-500K 600-1,000 sq ft 


wet/dry Possible use of GIS & computer cluster facility 


          


1 SoE-LPSOE-4 Lab/Design Lecturer ENGR     office  


1 SoE-LPSOE-5 Fundamentals Lecturer ENGR     office  


 
 
 
 
 
 
 
 







Appendix 1: Requested FTEs, Year 3 of 3-year Plan, AY 2012-2013 
 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Intelligent & 
Adaptive Control Junior/Senior CSE ME EECS MEAM $100-200k 400-800 sq ft dry  


 
1 
 


Environmental 
Biotechnology Junior/Senior ENVE BioE ES BEST $300-500K 600-1,000 sq ft 


wet/dry  


1 Computational 
Materials Junior/Senior MSE ME BEST MEAM $150K 250-500 sq ft 


Computational - modeling of metastable materials 
processing/materials properties - ties to MERI and 
cognitive science (materials visualization for 
learning/research) 


1 Physiological 
Modeling Junior/Senior BioE ME BEST QSB $150-250K 400 sq ft  


1 


Computational 
Engineering 
(emph. stochastic 
optimization) 


Junior/Senior ME  MEAM  $150K 250-500 sq ft  


1 
Recombinant 
Sensor 
Development 


Senior BioE  BEST EECS $250-$350K office  


1 Medical Imaging Senior Bio  BEST EECS $250-$350K office  


 







 


Appendix 1: Requested Cross-unit FTEs, Year 1 of 3-year Plan, AY 2010-2011 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Information 
Management Junior/Senior CSE Management EECS  $100-200k 400 sq ft dry 


fills need for databases knowledge in CSE  while 
providing engineering expertise to management 
program 


 
1 
 


Natural Resource 
Management Junior/Senior Management, 


ENVE, ES 
Management, 


ENVE, ES ES SCS $200-300K 800-1,000 sq ft Possible use of GIS & computer cluster facility 


1 


Sustainable 
Building/ 
Manufacturing 
Management 


Junior/Senior Management MSE/ME/ 
ENVE/BioE BEST MEAM/ES $150K 250-500 sq ft 


Economic Modeling - Primarily Computational - 
Lifecycle and Cost Benefit Analysis of Green 
Manufacturing - Contribute to development of 
management program and possible engineering 
economics or management program.. 


 
 
Appendix 1: Requested Cross-unit FTEs, Year 2 of 3-year Plan, AY 2011-2012 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Virtual 
Environments Junior/Senior CSE Cognitive 


Science EECS 


Cognitive 
Science & 


Information
Systems 


$200-300k 400-800 sq ft dry could contribute to interdisciplinary program in 
computer game design 


 
1 
 


Technology 
Management Junior/Senior Management MSE/ME 


BioE BEST MEAM 
BioE $150K 250-500 sq ft 


Management of Intellectual Property - Contribute 
to development of management program and 
possible engineering economics or management 
program. 


1 Media Arts & 
Technology Junior/Senior EECS CIS/World 


Cultures EECS 
World 


Cultures/ 
Art 


$100K 250-500 sq ft  







Appendix 2: Majors and Graduate Group 
 
 
 


Name 
Established or 
Planned Start 


Date 


Number of 
Majors 


(08-09)1,2 


Student Credit 
Hours (08-09)2 


Number of Current Faculty 
(and Names) 


Number of 
Current Searches 


(and Names) 


Requested FTEs  
(and Names) 


 
Environmental 
Engineering 
 


Established 51 524 


8.0 FTE 
Bales, Campbell, Chen 
(0.5),Conklin, Harmon, Guo, 
Rogge, Westerling(0.5), Wright 


  


Computer Science 
& Engineering 
 


Established 152 1661 


6.5 FTE 
Carpin, Carreira, Cerpa, 
Kallmann, Newsam, Noelle(0.5), 
Yang 


1 LPSOE 
1 EECS 
Senior/Junior 


 


Bioengineering Established 104 951 3 FTE 
Chin, Escobar, McCloskey 1 Bioengineering  


Mechanical 
Engineering Established 121 1257 


5 FTE 
Coimbra, Diaz, Modest, Ma, Sun 
 


  


Material Science 
Engineering Established 16 


 140 
3.4 
Davila, Leppert, Lu, Viney (40% 
Eng) 


  


1Undecided Engineering = 49  
2 Data Source: Institutional Planning & Analysis Office 
 
 


 







Appendix 3: Future Space Needs 
 
 Position Primary 


Major 
Office 
Location 


Offices needed Theoretical/ 
Experimental 


Research 
Space 


Location 


Research Space (sq ft) 


2010-11       Dry Wet 
SoE-1 Computer Systems EECS Campus 1 Theoretical Campus 600  


SoE-2 Energy Storage Technology ME Campus 1 Theoretical/Experi Campus 400  
SoE-3 Energy Materials MSE Campus 1 Theoretical/Experi Campus 400  
SoE-4 Physiological Modeling BioE Campus 1 Theoretical Campus 400  
SoE-5 Stochastic Modeling ME Campus 1 Theoretical Campus 400  
SoE-LPSOE1 EECS Lecturer EECS Campus 1     
SoE-LPSOE2 Fundamentals Lecturer ENGR Campus 1     
SoE-LPSOE3 EECS Lecturer EECS Campus 1     


2011-12         
SoE-6 Computer Science Theory  EECS Campus 1 Theoretical Campus 400  
SoE-7 Air Pollution Modeling ME/ENVE Campus 1 Theoretical/Experi Campus 600  
SoE-8 Mechatronics ME Campus 1 Theoretical Campus 400 400 
SoE-9 Ecological Engineering BioE Campus 1 Theoretical/Experi Campus 400  
SoE-LPSOE4 Lab/Design Lecturer ENGR Campus 1     
SoE-LPSOE5 Fundamentals Lecturer ENGR Campus 1     


2012-13         
SoE-10 Intelligent & Adaptive Control EECS Campus 1 Theoretical Campus 600  
SoE-11 Environmental Biotechnology ENVE Campus 1 Theoretical/Experi Campus 300 700 
SoE-12 Computational Materials MSE Campus 1 Theoretical Campus 400  
SoE-13 Biosensor Development BioE Campus 1 Theoretical/Experi Campus - - 
SoE-14 Medical Imaging BioE Campus 1 Theoretical/Experi Campus - - 
         
Total Research Space needed      5,300 1,100 
Total Office Space needed   19     
Space already allocated to ENGR   7   1,500 1,100 
Space Need   12   3,800 0 
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May 28, 2010 
 
 
To: Gregg Camfield, Professor & Chair, WASC Steering Committee 
 
From: Maria Pallavicini, Dean, School of Natural Sciences   
 
Cc: Laura Martin, Faculty Development and Assessment Coordinator 
 
Re: Assessment of Data Dissemination and Use 
 
 
The following information is provided in response to your April 30, 2010 request for documentation of 
the School of Natural Sciences’ instructional budgeting process, the faculty FTE allocation process, and 
enrollment management. These topics are tightly inter-twined and several of the questions posed by the 
committee in each of these categories over-lap.  
 
 
I. SNS Instructional Budgeting Process 


The SNS instructional budgeting process is driven by a number of variables including faculty 
FTE (current and proposed), lecturers to meet course instructional demands, classroom and 
instructional laboratory (wet and dry) space and availability, academic programs needed for 
students to make normal progress to degree and to provide both depth and breadth of instructional 
offerings. The annual instructional budgeting process is described below. 


A. The SNS Manager of Instructional Support initiates a template of courses from the previous 
year. This initial template is shared with the student advisors and the Graduate Student 
Programs Coordinator to enable them to provide feedback on needs of student cohorts 
progressing through the major and graduate programs. The initial template is sent to the 
Faculty Undergraduate Major Leads and the Chairs of the Graduate Programs which are 
either directly under the SNS dean (Applied Mathematics, Chemistry and Physics, 
Quantitative Systems Biology) or which SNS faculty contribute to curriculum offerings 
(Environmental Systems). The faculty leads and chairs work with their respective curriculum 
committees to review and modify as needed the initial template. 


B. Undergraduate discipline leads submit annual course plans to the Dean, including anticipated 
faculty assignments. Graduate program chairs submit course listings that they wish to offer 
and potential faculty assignments.  


C. The dean and assistant dean review the offerings and potential teaching assignments, taking 
into account previous course enrolments, faculty workload, and individual faculty needs 
(sabbaticals, teaching relief, family leaves, etc). The SNS faculty has a policy that faculty 
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should teach lower division, upper division and graduate courses during a six year period. 
Both the disciplinary leads and the dean’s office strive to meet the principles of this policy 


D. Lecturers are assigned to serve as instructors for courses required for majors or campus 
service when faculty are not available. Lecturers typically teach at the lower division in 
disciplinary areas that provide service and preparation courses for the campus (such as math, 
chemistry and physics, and biology). The high faculty-to-student workload in biology has 
necessitated that lecturers occasionally teach upper division courses. This is not desirable.  


E. Previous and projected enrollments are analyzed.  


1) Crystal and Banner reports indicate actual enrollments from previous years and 
current registration numbers, which are helpful. However, due to the School’s 
growth, previous years are not ideal predictors of future enrollments. (Attachment 1) 


2) The Office of Institutional Planning and Analysis (IPA) provides projection reports, 
but as evidenced in AY 1011 those projections may fall short of actual enrollments. 
(Attachment 2) 


3) The Office of Admissions provides Student Intent to Register (SIR) reports for the 
upcoming fall,which are used for projections. These are helpful in predicting the 
approximate number of incoming majors, but for accurate budgeting purposes this 
data is available too late in the process and changes up until the first day of classes. 
(Attachment 3) 


4) The Office of Institutional Planning Analysis (IPA) also produces a Majors by 
Program document (Attachment 4). This is used to predict enrollments for continuing 
students. 


 
F. The Instructional budget is built based upon discipline course plans mentioned in B and C 


above, previous year enrollments (Attachment 1) and projected enrollment data. 
(Attachments 2 and 3) 


G. The budget is monitored and adjusted, as more accurate data becomes available.  


1) Faculty recruitments are also monitored and assignments are adjusted depending on 
success of recruitments. 


2) Courses may be added depending on classroom and lab class space availability and 
actual enrollments. 


 
II. Specific Response to Guiding Questions for Instructional Budget 
 


A. Factors considered in Instructional Budget development: 
1) The primary considerations include courses and enrollment demand, faculty FTE and 


faculty workload equity. 
2) Secondary considerations include space considerations, for both classrooms and class 


labs.  
3) The cost of instructional equipment, maintenance and supplies is also taken into 


account.  
4) Course fees are factored in at this time, to cover consumable items and field trips. 


 
B. Data sources and usages: 


Addressed in I A above 
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C. Personnel involved in development and monitoring of the instructional budget: 
1) Manager of Instructional Support – works in conjunction with the Dean, Assistant 


Dean, Lead Advisor, Graduate Student Programs Coordinator and faculty leads on 
course need and staffing. Populates Budget & Planning spreadsheet. 


2) Dean and Assistant Dean – approve course planning and review spreadsheet. 
Assistant Dean works with Director, Budget & Planning on budget assumptions and 
budget submission. 


3) Director Administrative Services and Budget Analyst - monitor expenditures and 
prepare regular reports. Reports are reviewed by Mgr. Instructional Support, 
Instructional Lab Coordinators and Assistant Dean.  


 
D. Budget office process: 


1) Budget Submission Process 


 The format in which the Budget Office requests the Instructional Budget 
Information is sufficient. Tammy Johnson, SNS Manager of Instructional 
Support, created the excel document which is used for the request. (Attachment 
5).  


 One difficulty at this time is that the Budget Office asks for the document 
without formulas so that they can consolidate the data from all of the Schools. 
This makes last minute changes to the document more difficult for the Schools.  


 As the courses have increased in number, the document has become very 
cumbersome to manage; it needs to be broken down by disciplines instead of 
simply by School. 


 Perhaps the Budget Office could request discipline specific totals and a narrative 
summary of funds requested beyond the previous year's allocation as well as any 
significant one-time costs requested. We could provide the total seats the School 
taught last year (even by discipline) and how many were projected to come up 
with the total dollars request. For instance, this Spring 6,880 seats will be 
accommodated in NS courses.  


 
2) Allocation 


 Thus far, the allocations have met the School’s need. As we grow enrollments 
however, the funds will be essential in order to provide enough courses for 
students campus-wide. We are also concerned about future equipment 
maintenance. 


 The School must increase our laboratory instructional staff in order to keep up 
with increasing enrollments. Currently, labs are running from 8am – 10pm which 
will require more personnel to manage and support. The SNS instructional staff 
are supported on the School’s Operational Budget, not the Instructional Budget. 
It may be reasonable to consider another model of funding for Instructional Staff 
to address workload equity issues across Schools. 


 
3) Budget Request and Allocation Timeline 


 The deadlines for submission and allocation need to occur much earlier in the 
year to ensure that the Schools have the funds necessary for the following year. 
The Registrar requests the following Fall schedule in December and posts it in 
March. Therefore, the budgets should be due in January, with decisions made in 
February. 
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III. Faculty FTE Planning and Allocation 
 


A. The process by which the School of Natural Sciences developed the 2010-2013 faculty FTE 
resource request is described below. 


1) Discipline-specific groups were requested to put forward strategic plans and FTE 
requests to the Dean. 


2) The SNS Academic Resource Planning Committee (ARPC) reviewed the discipline-
specific strategic plans, as well as their FTE resource requests.  


 Faculty Workload / Student Credit Hour reports were reviewed at this time 
(see Attachments 6 and 7, generated by IPA). These reports are more than a 
year old which hinders accurate planning. 


 Undergraduate by Program/ Major reports generated by IPA were also used. 
(see Attachment 4) 


3) The SNS ARPC narrowed the FTE requests down to 15 (per the number of FTEs 
anticipated to be allocated to SNS by the Provost) out of the numerous requests put 
forward in the discipline-specific plans. 


4) These 15 requests were forwarded to the Dean. 
5) The Dean requested FTE resources requests from the graduate groups: Chemistry and 


Physics, Quantitative Systems Biology (QSB), Environmental Systems (ES), Applied 
Mathematics. 


6) The Dean reviewed the 15 School FTE requests and their academic plans, and the 
graduate group plans and their FTE requests. 


7) The Dean identified teaching needs in the undergraduate and graduate groups, based 
on 3 year teaching plans which she had requested from the undergrad leads and the 
graduate group leads. 


8) The Dean reviewed research gaps and synergies described in the strategic plans. 
9) The Dean considered the following in developing the resource request: 


 Research emphasis needs, including inter-disciplinary research 
 Resource constraints (space and start-up costs) 
 Gaps and synergies described in the strategic plans 
 Critical mass for research emphases 
 Need for senior leadership 
 Faculty workload and equity by discipline (Attachment 6) 
 # of majors (Attachment 4) 
 # of enrollments, particularly for campus service courses (Attachment 1) 
 # of graduate students per graduate program and graduate group offerings 


(Attachments 1 and 4) 
 Teaching needs and gaps in the undergraduate and graduate programs 
 The Dean developed the School FTE resource request, which was then sent 


to the entire SNS faculty for a vote. 
 


B. Response to guiding questions regarding Faculty FTE Planning and Allocation 
1) The timeline for requests is reasonable for faculty FTE planning and allocation. 
2) The decision at the Provost level on those requests needs to be made much earlier 


(ideally June 1) so that faculty can plan recruiting, posting of ads can be completed in 
a timely manner, and the recruiting process can initiate earlier in the year. This is 
particularly important for chemistry, physics and math recruitments. 


3) All other questions were addressed in section II A 
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Attachments 
 
Attachment 1: Enrollment report: Sp09 Enrollment 012109 
Attachment 2: Projection report: LREP fall headcount summary 1-11-08 
Attachment 3: SIR Report: Copy of Academic Schools_20100505v2 
Attachment 4: Undergraduate by Program/Major \ 
Attachment 5: Instructional Budget request form 
Attachment 6: Faculty Workload Report with ENGR Corrections Sp 09 
Attachment 7: Student Credit Hours by Course by Term 
 
 
 
  
 







Attach 1_Sp09 Enrollment 012109.xls 1 of 4


3001 BIO 001 001 Contemporary Biology 4.00 Kamal Dulai 24 23 1 96% A
3002 BIO 001 002 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3003 BIO 001 003 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3004 BIO 001 004 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3005 BIO 001 005 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3006 BIO 001 006 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3007 BIO 001 007 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3008 BIO 001 008 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3009 BIO 001 009 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3010 BIO 001 010 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3011 BIO 001 011 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3012 BIO 001 012 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3013 BIO 005 001 Biology Today 4.00 Catherine 24 23 1 96% A
3014 BIO 005 002 Biology Today 4.00 Catherine 24 24 0 100% A
3015 BIO 005 003 Biology Today 4.00 Catherine 24 24 0 100% A
3016 BIO 010 001 Genetics, Stem Cells & 4.00 Maria 25 24 1 96% A
3017 BIO 010 002 Genetics, Stem Cells & 4.00 Keith Alley 25 16 9 64% A
3018 BIO 060 001 Nutrition 4.00 Kamal Dulai 25 25 0 100% A
3019 BIO 060 002 Nutrition 4.00 Kamal Dulai 25 25 0 100% A
3020 BIO 060 003 Nutrition 4.00 Kamal Dulai 25 25 0 100% A
3843 BIO 095 001 Lower Div Undergrad 1.00 Wei-Chun Chin 1 0 1 0% A
3767 BIO 098 001 Hepatitis C Research 1.00 Jinah Choi 1 1 0 100% A
3021 BIO 100 001 Molecular Machinery of Life 4.00 Pablo Garcia- 24 23 1 96% A
3022 BIO 100 002 Molecular Machinery of Life 4.00 Pablo Garcia- 24 22 2 92% A
3023 BIO 100 003 Molecular Machinery of Life 4.00 Pablo Garcia- 24 24 0 100% A
3024 BIO 100 004 Molecular Machinery of Life 4.00 Pablo Garcia- 24 24 0 100% A
3025 BIO 100 005 Molecular Machinery of Life 4.00 Pablo Garcia- 24 18 6 75% A
3026 BIO 100 006 Molecular Machinery of Life 4.00 Pablo Garcia- 24 22 2 92% A
3027 BIO 102 001 Biochemistry II 4.00 Andy LiWang 20 18 2 90% B1 A
3028 BIO 102 002 Biochemistry II 4.00 0 0 0 100% B2 C
3029 BIO 110 001 The Cell 4.00 Pablo Garcia- 24 12 12 50% A
3030 BIO 110 002 The Cell 4.00 Pablo Garcia- 24 19 5 79% A
3031 BIO 110 003 The Cell 4.00 Pablo Garcia- 24 11 13 46% A
3032 BIO 110 004 The Cell 4.00 0 0 0 100% C
3033 BIO 110 005 The Cell 4.00 Pablo Garcia- 24 22 2 92% A
3034 BIO 110 006 The Cell 4.00 0 0 0 100% C
3035 BIO 125 001 Emerging Public Health 4.00 Stergios 45 40 5 89% A
3036 BIO 127 001 General Virology 4.00 Jinah Choi 24 24 0 100% A
3037 BIO 127 002 General Virology 4.00 Jinah Choi 24 24 0 100% A
3698 BIO 127 003 General Virology 4.00 Jinah Choi 25 22 3 88% A
3038 BIO 140 001 Genetics 4.00 Carolin Frank 24 14 10 58% A
3039 BIO 140 002 Genetics 4.00 Carolin Frank 24 16 8 67% A
3040 BIO 140 003 Genetics 4.00 Carolin Frank 24 23 1 96% A
3041 BIO 140 004 Genetics 4.00 Carolin Frank 24 23 1 96% A
3042 BIO 141 001 Evolution 4.00 Michael 24 24 0 100% A
3043 BIO 141 002 Evolution 4.00 Michael 24 24 0 100% A
3044 BIO 141 003 Evolution 4.00 Michael 24 24 0 100% A
3045 BIO 141 004 Evolution 4.00 Michael 24 19 5 79% A
3046 BIO 147 001 Astrobiology 4.00 Wil Van 28 7 21 25% ES A
3047 BIO 147 002 Astrobiology 4.00 Monica Medina 28 6 22 21% BS A
3048 BIO 148 001 Fundamentals of Ecology 4.00 Steve Hart 24 15 9 63% A
3049 BIO 148 002 Fundamentals of Ecology 4.00 Steve Hart 24 14 10 58% A
3050 BIO 149F 001 Conservation Biology Lab 1.00 Andres Aguilar 24 11 13 46% A
3051 BIO 150 001 Embryos, Genes, and 4.00 Jennifer 25 10 15 40% A
3052 BIO 150 002 Embryos, Genes, and 4.00 Jennifer 25 19 6 76% A
3834 BIO 151 001 Molecular Immunology 4.00 David Ojcius 10 9 1 90% A
3053 BIO 161 001 Human Physiology 4.00 Rudy Ortiz 20 20 0 100% A
3054 BIO 161 002 Human Physiology 4.00 Rudy Ortiz 20 17 3 85% A
3055 BIO 161 003 Human Physiology 4.00 Rudy Ortiz 20 15 5 75% A
3056 BIO 161 004 Human Physiology 4.00 Rudy Ortiz 20 15 5 75% A
3057 BIO 164 001 Human Anatomy 5.00 Benoit Dayrat 15 16 (1) 107% A
3058 BIO 164 002 Human Anatomy 5.00 Benoit Dayrat 16 16 0 100% A
3059 BIO 164 003 Human Anatomy 5.00 Benoit Dayrat 15 15 0 100% A
3060 BIO 164 004 Human Anatomy 5.00 Benoit Dayrat 16 16 0 100% A
3061 BIO 170 001 Neurobiology 4.00 Michael Cleary 25 25 0 100% A
3062 BIO 170 002 Neurobiology 4.00 Michael Cleary 25 24 1 96% A
3063 BIO 170L 001 Neurobiology Laboratory 1.00 Michael Cleary 20 20 0 100% A
3064 BIO 170L 002 Neurobiology Laboratory 1.00 Michael Cleary 20 19 1 95% A
3065 BIO 182 001 Bioinformatics 5.00 David Ardell 18 18 0 100% QB A
3066 BIO 190 001 Research Seminar 1.00 Jason 20 19 1 95% A
3683 BIO 195 001 Upper Div Undergrad 1.00 Monica Medina 1 1 0 100% A
3684 BIO 195 002 Upper Div Undergrad 1.00 David Ojcius 1 1 0 100% A
3685 BIO 195 003 Upper Div Undergrad 1.00 Carolin Frank 1 1 0 100% A
3067 CHEM 001 001 Preparatory Chemistry 3.00 Mark Vidensek 30 30 0 100% A
3068 CHEM 001 002 Preparatory Chemistry 3.00 Mark Vidensek 20 21 (1) 105% A
3069 CHEM 001 003 Preparatory Chemistry 3.00 Mark Vidensek 30 24 6 80% A
3070 CHEM 002 001 General Chemistry I 4.00 Mark Vidensek 24 15 9 63% A
3071 CHEM 002 002 General Chemistry I 4.00 Mark Vidensek 24 15 9 63% A
3072 CHEM 002 003 General Chemistry I 4.00 Mark Vidensek 24 13 11 54% A
3073 CHEM 002 004 General Chemistry I 4.00 Mark Vidensek 24 24 0 100% A
3074 CHEM 002 005 General Chemistry I 4.00 Mark Vidensek 24 24 0 100% A
3075 CHEM 002 006 General Chemistry I 4.00 0 0 0 100% C
3076 CHEM 002 007 General Chemistry I 4.00 Mark Vidensek 24 20 4 83% A
3077 CHEM 002 008 General Chemistry I 4.00 Mark Vidensek 24 21 3 88% A
3078 CHEM 002 009 General Chemistry I 4.00 Mark Vidensek 24 13 11 54% A
3079 CHEM 002 010 General Chemistry I 4.00 Mark Vidensek 24 24 0 100% A
3080 CHEM 002 011 General Chemistry I 4.00 Mark Vidensek 24 24 0 100% A
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3081 CHEM 002 012 General Chemistry I 4.00 0 0 0 100% C
3082 CHEM 008 001 Prin of Organic Chem 4.00 Henry Forman 20 9 11 45% A
3083 CHEM 008 002 Prin of Organic Chem 4.00 Henry Forman 20 15 5 75% A
3084 CHEM 008 003 Prin of Organic Chem 4.00 Henry Forman 20 13 7 65% A
3085 CHEM 008 004 Prin of Organic Chem 4.00 Henry Forman 20 20 0 100% A
3086 CHEM 008 005 Prin of Organic Chem 4.00 0 0 0 100% C
3087 CHEM 008 006 Prin of Organic Chem 4.00 Henry Forman 20 19 1 95% A
3088 CHEM 010 001 General Chemistry II 4.00 David Kelley 20 20 0 100% A
3089 CHEM 010 002 General Chemistry II 4.00 David Kelley 20 20 0 100% A
3090 CHEM 010 003 General Chemistry II 4.00 David Kelley 20 20 0 100% A
3091 CHEM 010 004 General Chemistry II 4.00 David Kelley 20 20 0 100% A
3092 CHEM 010 005 General Chemistry II 4.00 David Kelley 20 20 0 100% A
3687 CHEM 010 006 General Chemistry II 4.00 David Kelley 20 20 0 100% A
3688 CHEM 010 007 General Chemistry II 4.00 0 0 0 100% C
3093 CHEM 100 001 Organic Synth and 3.00 Meng-Lin Tsao 100 74 26 74% A
3094 CHEM 100L 001 Organic Chemistry 1.00 Meng-Lin Tsao 20 18 2 90% A
3095 CHEM 100L 002 Organic Chemistry 1.00 Meng-Lin Tsao 20 19 1 95% A
3096 CHEM 100L 003 Organic Chemistry 1.00 Meng-Lin Tsao 20 10 10 50% A
3097 CHEM 100L 004 Organic Chemistry 1.00 Meng-Lin Tsao 20 20 0 100% A
3098 CHEM 101L 001 Advanced Synthetic 2.00 0 0 0 100% C
3101 CHEM 113 001 Chem Thermodynamics 3.00 Tao Ye 20 8 12 40% C1 A
3102 CHEM 114L 001 Phys Chem and Instr Analy 2.00 Anne Kelley 20 7 13 35% A
3099 CHEM 122 001 Biochemistry II 4.00 Andy LiWang 20 3 17 15% B1 A
3100 CHEM 122 002 Biochemistry II 4.00 0 0 0 100% B2 C
3686 CHEM 195 001 Upper Div Undergrad 1.00 Matthew Meyer 1 1 0 100% A
3720 CHEM 195 002 Upper Div Undergrad 1.00 Anne Kelley 1 1 0 100% A
3831 CHEM 195 003 Upper Div Undergrad 1.00 Tao Ye 1 1 0 100% A
3103 CHEM 201 001 Organic Organometallic 3.00 Matthew Meyer 16 4 12 25% A
3104 CHEM 213 001 Chem Thermodynamics 4.00 Tao Ye 20 5 15 25% C1 A
3105 CHEM 291 001 Physics and Chemistry 1.00 David Kelley 20 10 10 50% A
3768 CHEM 295 001 Electrochemistry and 1.00 Erik Menke 1 1 0 100% A
3771 CHEM 295 002 Graduate Research 1.00 Matthew Meyer 2 2 0 100% A
3784 CHEM 295 003 Graduate Research 1.00 Anne Kelley 1 1 0 100% A
3785 CHEM 295 004 Graduate Research 1.00 Tao Ye 1 1 0 100% A
3796 CHEM 295 005 Graduate Research 1.00 David Kelley 2 2 0 100% A
3824 CHEM 295 006 Graduate Research 1.00 Meng-Lin Tsao 1 1 0 100% A
3786 CHEM 298 001 Directed Group Study 1.00 Tao Ye 1 1 0 100% A
3836 CHEM 298 002 Electrochemistry 1.00 Erik Menke 1 1 0 100% A
3842 CHEM 298 003 Directed Group Study 1.00 Jennifer Lu 1 1 0 100% A
3642 ESS 070 001 Soil Found of Terrest 4.00 Asmeret Berhe 20 4 16 20% A
3106 ESS 103 001 Geochemistry of Earth 3.00 Peggy ODay 20 0 20 0% E1 A
3659 ESS 147 001 Astrobiology 4.00 Monica Medina 28 8 20 29% ES A
3660 ESS 147 002 Astrobiology 4.00 Monica Medina 28 1 27 4% BS A
3107 ESS 190 001 Undergraduate Seminar 1.00 Steve Hart 20 2 18 10% EE A
3108 MATH 005 001 Pre-Calculus 4.00 Kristen Bianchi 30 30 0 100% A
3109 MATH 005 002 Pre-Calculus 4.00 Kristina Crona 30 30 0 100% A
3110 MATH 005 003 Pre-Calculus 4.00 Kristina Crona 30 30 0 100% A
3111 MATH 005 004 Pre-Calculus 4.00 Kristen Bianchi 30 30 0 100% A
3112 MATH 005 005 Pre-Calculus 4.00 Daniel 30 30 0 100% A
3113 MATH 005 006 Pre-Calculus 4.00 0 0 0 100% C
3114 MATH 005 007 Pre-Calculus 4.00 0 0 0 100% C
3115 MATH 005 008 Pre-Calculus 4.00 Daniel 30 30 0 100% A
3116 MATH 005 009 Pre-Calculus 4.00 0 0 0 100% C
3117 MATH 005 010 Pre-Calculus 4.00 0 0 0 100% C
3118 MATH 005 011 Pre-Calculus 4.00 0 0 0 100% C
3119 MATH 005 012 Pre-Calculus 4.00 0 0 0 100% C
3120 MATH 015 001 Intro. Sci. Data Analysis 2.00 Derrick Kiley 26 12 14 46% A
3121 MATH 015 002 Intro. Sci. Data Analysis 2.00 0 0 0 100% C
3122 MATH 015 003 Intro. Sci. Data Analysis 2.00 Derrick Kiley 26 13 13 50% A
3123 MATH 015 004 Intro. Sci. Data Analysis 2.00 0 0 0 100% C
3124 MATH 015 005 Intro. Sci. Data Analysis 2.00 Derrick Kiley 26 15 11 58% A
3125 MATH 015 006 Intro. Sci. Data Analysis 2.00 0 0 0 100% C
3126 MATH 018 001 Stat Sci Data Analysis 4.00 0 0 0 100% C
3127 MATH 018 002 Stat Sci Data Analysis 4.00 Kristen Bianchi 20 16 4 80% A
3128 MATH 018 003 Stat Sci Data Analysis 4.00 Kristen Bianchi 20 15 5 75% A
3129 MATH 018 004 Stat Sci Data Analysis 4.00 20 0 20 0% C
3130 MATH 021 001 Calculus I 4.00 Yue Lei 20 17 3 85% A
3131 MATH 021 002 Calculus I 4.00 Yue Lei 20 20 0 100% A
3132 MATH 021 003 Calculus I 4.00 Yue Lei 20 20 0 100% A
3133 MATH 021 004 Calculus I 4.00 Yue Lei 20 19 1 95% A
3134 MATH 021 005 Calculus I 4.00 Kristina Crona 20 20 0 100% A
3135 MATH 021 006 Calculus I 4.00 Kristina Crona 20 19 1 95% A
3136 MATH 021 007 Calculus I 4.00 Kristina Crona 20 8 12 40% A
3137 MATH 021 008 Calculus I 4.00 Kristina Crona 20 19 1 95% A
3138 MATH 021 009 Calculus I 4.00 Michael 20 20 0 100% A
3139 MATH 021 010 Calculus I 4.00 Michael 20 20 0 100% A
3140 MATH 021 011 Calculus I 4.00 Michael 20 20 0 100% A
3141 MATH 021 012 Calculus I 4.00 Michael 20 20 0 100% A
3142 MATH 021 013 Calculus I 4.00 Yue Lei 20 5 15 25% A
3143 MATH 021 014 Calculus I 4.00 Yue Lei 20 14 6 70% A
3144 MATH 021 015 Calculus I 4.00 Yue Lei 20 20 0 100% A
3145 MATH 021 016 Calculus I 4.00 Yue Lei 20 18 2 90% A
3146 MATH 022 001 Calculus II 4.00 Arnold Kim 20 12 8 60% A
3147 MATH 022 002 Calculus II 4.00 Arnold Kim 20 16 4 80% A
3148 MATH 022 003 Calculus II 4.00 Arnold Kim 20 20 0 100% A
3149 MATH 022 004 Calculus II 4.00 Arnold Kim 20 15 5 75% A
3150 MATH 022 005 Calculus II 4.00 Alexander 20 18 2 90% A
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3151 MATH 022 006 Calculus II 4.00 Alexander 20 8 12 40% A
3152 MATH 022 007 Calculus II 4.00 Alexander 20 16 4 80% A
3153 MATH 022 008 Calculus II 4.00 Alexander 20 17 3 85% A
3154 MATH 022 009 Calculus II 4.00 Alexander 20 20 0 100% A
3155 MATH 022 010 Calculus II 4.00 Alexander 20 19 1 95% A
3156 MATH 022 011 Calculus II 4.00 Alexander 20 10 10 50% A
3157 MATH 022 012 Calculus II 4.00 Alexander 20 4 16 20% A
3158 MATH 023 001 Vector Calculus 4.00 Devin Greene 20 11 9 55% A
3159 MATH 023 002 Vector Calculus 4.00 Devin Greene 20 9 11 45% A
3160 MATH 023 003 Vector Calculus 4.00 0 0 0 100% C
3161 MATH 023 004 Vector Calculus 4.00 Devin Greene 20 20 0 100% A
3162 MATH 023 005 Vector Calculus 4.00 Devin Greene 20 16 4 80% A
3163 MATH 023 006 Vector Calculus 4.00 Devin Greene 20 17 3 85% A
3164 MATH 023 007 Vector Calculus 4.00 0 0 0 100% C
3165 MATH 023 008 Vector Calculus 4.00 Devin Greene 20 20 0 100% A
3166 MATH 024 001 Lin Alg & Diff Eqs 4.00 Boaz Ilan 20 16 4 80% A
3167 MATH 024 002 Lin Alg & Diff Eqs 4.00 Boaz Ilan 20 20 0 100% A
3168 MATH 024 003 Lin Alg & Diff Eqs 4.00 Boaz Ilan 20 20 0 100% A
3169 MATH 024 004 Lin Alg & Diff Eqs 4.00 Boaz Ilan 20 17 3 85% A
3711 MATH 024 005 Lin Alg & Diff Eqs 4.00 Boaz Ilan 20 10 10 50% A
3712 MATH 024 006 Lin Alg & Diff Eqs 4.00 0 0 0 100% C
3170 MATH 030 001 Calculus II for BIO 4.00 Alexander 20 13 7 65% A
3171 MATH 030 002 Calculus II for BIO 4.00 Alexander 20 9 11 45% A
3172 MATH 030 003 Calculus II for BIO 4.00 0 0 0 100% C
3173 MATH 032 001 Prob & Stats 4.00 Yue Lei 20 20 0 100% A
3174 MATH 032 002 Prob & Stats 4.00 Yue Lei 20 20 0 100% A
3175 MATH 032 003 Prob & Stats 4.00 Yue Lei 20 20 0 100% A
3176 MATH 032 004 Prob & Stats 4.00 Yue Lei 20 20 0 100% A
3177 MATH 091 001 Topics Applied Math. 1.00 Francois 20 8 12 40% A
3178 MATH 122 001 Complex Variables 4.00 Francois 20 13 7 65% A
3179 MATH 122 002 Complex Variables 4.00 Francois 20 9 11 45% A
3180 MATH 132 001 Numerical Analysis II 4.00 0 0 0 100% C
3181 MATH 132 002 Numerical Analysis II 4.00 0 0 0 100% C
3182 MATH 142 001 Linear Analysis II 4.00 Mayya Tokman 20 15 5 75% A
3183 MATH 222 001 Partial-Differential Equat II 4.00 0 0 0 100% C
3184 MATH 223 001 Asymptotics & Perturbation 4.00 Arnold Kim 20 11 9 55% A
3662 MATH 233 001 Scientific Computing 4.00 Mayya Tokman 15 6 9 40% A
3185 MATH 291 001 Applied Mathematics 1.00 Michael 20 5 15 25% Y7 A
3713 MATH 295 001 Graduate Research 1.00 Kevin Mitchell 1 1 0 100% A
3769 MATH 295 002 Graduate Research 1.00 Michael 1 1 0 100% A
3781 MATH 295 003 Light Propagation in 1.00 Arnold Kim 1 1 0 100% A
3815 MATH 295 004 Graduate Research 1.00 Mayya Tokman 1 1 0 100% A
3817 MATH 298 001 Research Applied 1.00 Raymond 1 1 0 100% A
3186 NSED 043 001 Intro to Teaching Sci in 1.00 Susan 20 13 7 65% A
3187 NSED 044 001 Fieldwork-Intro to Teaching 1.00 Susan 16 10 6 63% A
3188 NSED 053 001 Intro to Teaching Math in 1.00 Susan 20 15 5 75% A
3189 NSED 054 001 Fieldwork Intro to Teaching 1.00 Susan 16 9 7 56% A
3190 NSED 063 001 Intro Teach Sci High School 1.00 Ramon Vega 20 8 12 40% A
3191 NSED 064 001 Fieldwork: Intro Teach Sci 1.00 Ramon Vega 16 5 11 31% A
3192 NSED 073 001 Intro Teach Math High 1.00 Ramon Vega 20 6 14 30% A
3193 NSED 074 001 Fieldwork: Intro Teach Math 1.00 Ramon Vega 16 3 13 19% A
3782 NSED 095 001 Intro Teaching Scienc and 1.00 Maria 15 15 0 100% A
3194 NSED 098 001 Success in Natural Science 1.00 Maria 16 9 7 56% A
3195 NSED 098 002 Success in Natural Science 1.00 Maria 16 7 9 44% A
3196 NSED 100 001 Intro for Beginning 4.00 Mary Salisbury 30 30 0 100% A
3197 PHYS 008 001 Introductory Physics I 4.00 Linda Hirst 24 24 0 100% A
3198 PHYS 008 002 Introductory Physics I 4.00 Linda Hirst 24 24 0 100% A
3199 PHYS 008 003 Introductory Physics I 4.00 Linda Hirst 24 23 1 96% A
3200 PHYS 008 004 Introductory Physics I 4.00 Linda Hirst 24 22 2 92% A
3201 PHYS 008 005 Introductory Physics I 4.00 Linda Hirst 24 24 0 100% A
3202 PHYS 008 006 Introductory Physics I 4.00 Linda Hirst 24 15 9 63% A
3203 PHYS 009 001 Introductory Physics II 4.00 Derrick Kiley 24 22 2 92% A
3204 PHYS 009 002 Introductory Physics II 4.00 Derrick Kiley 24 20 4 83% A
3205 PHYS 009 003 Introductory Physics II 4.00 Derrick Kiley 24 16 8 67% A
3206 PHYS 009 004 Introductory Physics II 4.00 Derrick Kiley 24 19 5 79% A
3207 PHYS 009 005 Introductory Physics II 4.00 Derrick Kiley 24 18 6 75% A
3208 PHYS 009 006 Introductory Physics II 4.00 Derrick Kiley 24 23 1 96% A
3209 PHYS 009 007 Introductory Physics II 4.00 Derrick Kiley 24 19 5 79% A
3210 PHYS 018 001 Intro Phys I for Bio Sci 4.00 Ajay 24 7 17 29% A
3211 PHYS 018 002 Intro Phys I for Bio Sci 4.00 Ajay 24 20 4 83% A
3212 PHYS 019 001 Physics II -- Bio 4.00 Carrie Menke 24 24 0 100% A
3213 PHYS 019 002 Physics II -- Bio 4.00 Carrie Menke 24 24 0 100% A
3214 PHYS 105 001 Analytic Mechanics 4.00 Carrie Menke 20 10 10 50% A
3215 PHYS 111 001 Electromagnetic Radiation 2.00 Sayantani 18 6 12 33% A
3216 PHYS 122 001 Waves 2.00 Sayantani 18 15 3 83% A
3217 PHYS 124 001 Rotational Mechanics 2.00 Kevin Mitchell 18 9 9 50% A
3218 PHYS 126 001 Special Relativity 2.00 Kevin Mitchell 18 15 3 83% A
3219 PHYS 160 001 Modern Physics Lab 4.00 Jay Sharping 16 12 4 75% A
3840 PHYS 195 001 Upper Div Undergrad 1.00 Sayantani 1 1 0 100% A
3220 PHYS 205 001 Classical Mechanics 4.00 Roland 12 10 2 83% A
3221 PHYS 238 001 Quantum Mechanics II 4.00 Raymond 12 4 8 33% A
3648 PHYS 293 001 Physics Colloquium 1.00 Sayantani 20 9 11 45% Y7 A
3770 PHYS 295 001 Graduate Research 1.00 Linda Hirst 1 1 0 100% A
3787 PHYS 295 002 Graduate Research 1.00 Sayantani 2 1 1 50% A
3792 PHYS 295 003 Graduate Research 1.00 Jay Sharping 1 1 0 100% A
3802 PHYS 295 004 Graduate Research 1.00 Lin Tian 1 1 0 100% A
3832 PHYS 295 005 Graduate Research 1.00 Kevin Mitchell 1 1 0 100% A
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3838 PHYS 295 006 Photonics Research 1.00 Jay Sharping 1 1 0 100% A
3821 PHYS 299 001 Directed Independent Study 1.00 Sayantani 1 1 0 100% A
3658 QSB 250 001 Embryos, Genes and 3.00 Jennifer 10 6 4 60% A
3776 QSB 282 001 Bioinfromatics 5.00 David Ardell 25 4 21 16% QB A
3222 QSB 290 001 Current Topics-Quant & 3.00 Marcos Garcia- 20 19 1 95% A
3223 QSB 291 001 QSB Seminar 1.00 Kara 25 16 9 64% B3 A
3231 QSB 292 002 QSB Group Meeting 1.00 Andres Aguilar 5 3 2 60% A
3233 QSB 292 003 QSB Group Meeting 1.00 David Ardell 5 2 3 40% A
3235 QSB 292 004 QSB Group Meeting 1.00 Miriam Barlow 5 0 5 0% A
3237 QSB 292 005 QSB Group Meeting 1.00 Jinah Choi 5 2 3 40% A
3239 QSB 292 006 QSB Group Meeting 1.00 Michael 5 4 1 80% A
3241 QSB 292 007 QSB Group Meeting 1.00 Benoit Dayrat 5 0 5 0% A
3243 QSB 292 008 QSB Group Meeting 1.00 Henry Forman 5 1 4 20% A
3245 QSB 292 009 QSB Group Meeting 1.00 Andy LiWang 5 1 4 20% A
3247 QSB 292 010 QSB Group Meeting 1.00 Monica Medina 5 4 1 80% A
3249 QSB 292 011 QSB Group Meeting 1.00 Matthew Meyer 5 0 5 0% A
3251 QSB 292 012 QSB Group Meeting 1.00 David Ojcius 10 7 3 70% A
3253 QSB 292 013 QSB Group Meeting 1.00 Rudy Ortiz 5 2 3 40% A
3255 QSB 292 014 QSB Group Meeting 1.00 Maria 5 2 3 40% A
3257 QSB 292 015 QSB Group Meeting 1.00 Jason 5 0 5 0% A
3259 QSB 292 016 QSB Group Meeting 1.00 Meng-Lin Tsao 5 1 4 20% A
3261 QSB 292 017 QSB Group Meeting 1.00 Kara 5 1 4 20% A
3263 QSB 292 018 QSB Group Meeting 1.00 Michael Cleary 5 2 3 40% A
3265 QSB 292 019 QSB Group Meeting 1.00 Jennifer 5 3 2 60% A
3267 QSB 292 020 QSB Group Meeting 1.00 Marcos Garcia- 5 2 3 40% A
3449 QSB 292 021 QSB Group Meeting 1.00 Patricia 5 2 3 40% A
3229 QSB 293 001 Stem Cell Journal Club 1.00 Kara 20 9 11 45% Q1 A
3232 QSB 293 002 QSB Journal Club 1.00 Andres Aguilar 5 3 2 60% A
3234 QSB 293 003 QSB Journal Club 1.00 David Ardell 5 2 3 40% A
3236 QSB 293 004 QSB Journal Club 1.00 Miriam Barlow 5 0 5 0% A
3238 QSB 293 005 QSB Journal Club 1.00 Jinah Choi 5 2 3 40% A
3240 QSB 293 006 QSB Journal Club 1.00 Michael 5 4 1 80% A
3242 QSB 293 007 QSB Journal Club 1.00 Benoit Dayrat 5 0 5 0% A
3244 QSB 293 008 QSB Journal Club 1.00 Henry Forman 5 1 4 20% A
3246 QSB 293 009 QSB Journal Club 1.00 Andy LiWang 5 1 4 20% A
3248 QSB 293 010 QSB Journal Club 1.00 Monica Medina 5 4 1 80% A
3250 QSB 293 011 QSB Journal Club 1.00 Matthew Meyer 5 0 5 0% A
3252 QSB 293 012 QSB Journal Club 1.00 David Ojcius 10 7 3 70% A
3254 QSB 293 013 QSB Journal Club 1.00 Rudy Ortiz 5 2 3 40% A
3256 QSB 293 014 QSB Journal Club 1.00 Maria 5 1 4 20% A
3258 QSB 293 015 QSB Journal Club 1.00 Jason 5 1 4 20% A
3260 QSB 293 016 QSB Journal Club 1.00 Meng-Lin Tsao 5 1 4 20% A
3262 QSB 293 017 QSB Journal Club 1.00 Kara 5 0 5 0% A
3264 QSB 293 018 QSB Journal Club 1.00 Michael Cleary 5 1 4 20% A
3266 QSB 293 019 QSB Journal Club 1.00 Jennifer 5 0 5 0% A
3268 QSB 293 020 QSB Journal Club 1.00 Marcos Garcia- 5 0 5 0% A
3450 QSB 293 021 QSB Journal Club 1.00 Patricia 5 2 3 40% A
3706 QSB 295 001 Graduate Research 1.00 Monica Medina 5 4 1 80% A
3710 QSB 295 002 Embryonic Stem Cell Fate 1.00 Maria 3 3 0 100% A
3729 QSB 295 003 Graduate Research 1.00 Michael 3 3 0 100% A
3730 QSB 295 004 Graduate Research 1.00 Andres Aguilar 3 3 0 100% A
3735 QSB 295 005 Graduate Research 1.00 David Ojcius 5 5 0 100% A
3737 QSB 295 006 Graduate Research- 1.00 David Ojcius 2 2 0 100% A
3742 QSB 295 007 Graduate Research 1.00 Rudy Ortiz 2 2 0 100% A
3749 QSB 295 008 Graduate Resch-Circadian 1.00 Andy LiWang 1 1 0 100% A
3765 QSB 295 009 Graduate Research 1.00 Kara 2 2 0 100% A
3775 QSB 295 010 Graduate Research 1.00 Jennifer 2 2 0 100% A
3788 QSB 295 011 Graduate Research 1.00 Michael Cleary 2 2 0 100% A
3793 QSB 295 012 Graduate Research 1.00 Meng-Lin Tsao 1 1 0 100% A
3794 QSB 295 013 Graduate Research 1.00 Henry Forman 1 1 0 100% A
3798 QSB 295 014 Regulation of MRP3 1.00 Henry Forman 1 1 0 100% A
3808 QSB 295 015 Graduate Research 1.00 Jinah Choi 1 1 0 100% A
3820 QSB 295 016 Graduate Research 1.00 Marcos Garcia- 2 2 0 100% A
3823 QSB 295 017 Graduate Research 1.00 David Ardell 1 1 0 100% A
3819 QSB 298 001 Special Topics 1.00 Rudy Ortiz 4 2 2 50% A
3707 QSB 299 001 Integrating Development, 1.00 Monica Medina 1 1 0 100% A
3763 QSB 299 002 Jellyfish Systematics 1.00 Michael 1 1 0 100% A
3807 QSB 299 003 Free Radicals in Bio and 1.00 Jinah Choi 1 1 0 100% A







Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015 Fall 2016 Fall 2017 Fall 2018 Fall 2019 Fall 2020


New Enrollment
Freshmen 398      669      813      1,043   1,022   1,137   1,170   1,336   1,360   1,490   1,524   1,583   1,731   1,908   2,039   
Transfer* 127      151      211      250      318      405      435      462      575      760      806      803      803      815      853      
Total New Undergrad 525      820      1,024   1,293   1,340   1,542   1,605   1,798   1,935   2,250   2,330   2,386   2,534   2,723   2,892   


Master's 8 8 11 18 20 27 32 38 45 51 62 72 81 92 103
Doctoral 35 44 53 82 104 130 156 184 218 249 291 338 398 425 480
Total New Grad 43 52 64 99 124 157 188 222 263 300 353 410 479 517 583


Total New Students 568      872      1,088   1,392   1,464   1,699   1,793   2,020   2,198   2,550   2,683   2,796   3,013   3,240   3,475   


Total Enrollment
Undergraduate LD 1015 1181 1362 1710 1888 1986 2126 2319 2495 2646 2791 2879 3076 3397 3680
Undergraduate UD 195 569 1101 1299 1724 2190 2514 2740 3051 3534 3958 4236 4443 4592 4853
Total Undergraduate 1,210 1,750 2,463 3,009 3,612 4,176 4,639 5,059 5,546 6,180 6,748 7,115 7,519 7,988 8,534
Total Graduate 76 121 165 237 322 422 532 653 790 934 1,096 1,281 1,494 1,700 1,922


Total Fall Enrollment 1,286 1,871 2,629 3,247 3,934 4,598 5,172 5,712 6,336 7,114 7,845 8,396 9,013 9,688 10,456
*Includes prior spring new transfers


Model:  8 Yrs Retention Plus Spring Entrants included in Transfers


UC Merced Fall Enrollment Projections Summary for LREP


Jan. 11, 2008
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University of California, Merced, Preliminary Applicants, Admits & SIRS by Level, School, Major and Year, As of Wednesday, May 05, 2010 DRAFT I
Entering Level: Both Freshmen and Transfer Students 
Referral: Column not display; Regular Students, Referral Students & Early Referral Students. 
Date/Time of Report: Wednesday, May 05, 2010 at 1:56:43 PM PDT


Fall 2007 Fall 2007 Fall 2007
# DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF
'07-'08 '07-'08 '08-'09 '08-'09 '09-'10 '09-'10 '07-'08 '07-'08 '08-'09 '08-'09 '09-'10 '09-'10 '07-'08 '07-'08 '08-'09 '08-'09 '09-'10 '09-'10


Freshman Engineering Bioengineering 239 272 33 13.80% 306 34 12.50% 323 17 5.60% 211 249 38 18.00% 277 28 11.20% 283 6 2.20% 12 45 33 275.00% 36 -9 -20.00% 45 9 25.00%


Freshman Engineering Computer Science & Engineering 515 570 55 10.70% 596 26 4.60% 655 59 9.90% 426 468 42 9.90% 518 50 10.70% 533 15 2.90% 33 69 36 109.10% 68 -1 -1.40% 83 15 22.10%


Freshman Engineering Environmental Engineering 115 149 34 29.60% 234 85 57.00% 220 -14 -6.00% 96 135 39 40.60% 214 79 58.50% 186 -28 -13.10% 12 19 7 58.30% 24 5 26.30% 19 -5 -20.80%


Freshman Engineering Materials Sci & Engineering 34 53 19 55.90% 32 -21 -39.60% 49 17 53.10% 29 50 21 72.40% 29 -21 -42.00% 41 12 41.40% 1 4 3 300.00% 2 -2 -50.00% 7 5 250.00%


Freshman Engineering Mechanical Engineering 324 429 105 32.40% 729 300 69.90% 522 -207 -28.40% 275 353 78 28.40% 653 300 85.00% 409 -244 -37.40% 22 49 27 122.70% 57 8 16.30% 81 24 42.10%


Freshman Engineering Undeclared Engineering 214 521 307 143.50% 896 375 72.00% 314 -582 -65.00% 175 498 323 184.60% 865 367 73.70% 271 -594 -68.70% 13 15 2 15.40% 37 22 146.70% 35 -2 -5.40%


Freshman Engineering total 1441 1994 553 38.40% 2793 799 40.10% 2083 -710 -25.40% 1212 1753 541 44.60% 2556 803 45.80% 1723 -833 -32.60% 93 201 108 116.10% 224 23 11.40% 270 46 20.50%


Freshman Natural Sciences Applied Mathematical Sciences 206 161 -45 -21.80% 269 108 67.10% 194 -75 -27.90% 176 134 -42 -23.90% 242 108 80.60% 164 -78 -32.20% 12 14 2 16.70% 24 10 71.40% 18 -6 -25.00%


Freshman Natural Sciences Biological Sciences 1508 1741 233 15.50% 2913 1172 67.30% 2236 -677 -23.20% 1299 1481 182 14.00% 2695 1214 82.00% 1883 -812 -30.10% 151 179 28 18.50% 285 106 59.20% 350 65 22.80%


Freshman Natural Sciences Chemical Sciences 265 291 26 9.80% 479 188 64.60% 455 -24 -5.00% 233 255 22 9.40% 428 173 67.80% 379 -49 -11.40% 19 29 10 52.60% 54 25 86.20% 74 20 37.00%


Freshman Natural Sciences Earth Systems Science 52 67 15 28.80% 186 119 177.60% 59 -127 -68.30% 41 52 11 26.80% 173 121 232.70% 47 -126 -72.80% 5 4 -1 -20.00% 12 8 200.00% 5 -7 -58.30%


Freshman Natural Sciences Physics 101 98 -3 -3.00% 129 31 31.60% 103 -26 -20.20% 81 80 -1 -1.20% 109 29 36.30% 85 -24 -22.00% 9 11 2 22.20% 12 1 9.10% 16 4 33.30%


Freshman Natural Sciences Undeclared Natural Sciences 200 210 10 5.00% 303 93 44.30% 259 -44 -14.50% 180 186 6 3.30% 267 81 43.50% 225 -42 -15.70% 15 24 9 60.00% 29 5 20.80% 33 4 13.80%


Freshman Natural Sciences total 2332 2568 236 10.10% 4279 1711 66.60% 3306 -973 -22.70% 2010 2188 178 8.90% 3914 1726 78.90% 2783 -1131 -28.90% 211 261 50 23.70% 416 155 59.40% 496 80 19.20%


Freshman SSHA Sociology 0 0 0 0% 0 0 0% 190 190 0% 0 0 0 0% 0 0 0% 135 135 0% 0 0 0 0% 0 0 0% 11 11 0%


Freshman SSHA total 0 0 0 0% 0 0 0% 190 190 0% 0 0 0 0% 0 0 0% 135 135 0% 0 0 0 0% 0 0 0% 11 11 0%


Freshman SSHA Anthropology 0 0 0 0% 138 138 0% 124 -14 -10.10% 0 0 0 0% 114 114 0% 87 -27 -23.70% 0 0 0 0% 10 10 0% 13 3 30.00%


Freshman SSHA Cognitive Science 30 39 9 30.00% 81 42 107.70% 60 -21 -25.90% 22 35 13 59.10% 79 44 125.70% 48 -31 -39.20% 2 6 4 200.00% 17 11 183.30% 12 -5 -29.40%


Freshman SSHA Economics 2 315 313 15650.00% 387 72 22.90% 313 -74 -19.10% 2 256 254 12700.00% 328 72 28.10% 245 -83 -25.30% 2 16 14 700.00% 20 4 25.00% 22 2 10.00%


Freshman SSHA History 3 210 207 6900.00% 317 107 51.00% 217 -100 -31.50% 3 152 149 4966.70% 263 111 73.00% 158 -105 -39.90% 0 16 16 0% 23 7 43.80% 23 0 0.00%


Freshman SSHA Literatures And Cultures 0 218 218 0% 428 210 96.30% 217 -211 -49.30% 0 182 182 0% 386 204 112.10% 161 -225 -58.30% 0 24 24 0% 20 -4 -16.70% 23 3 15.00%


Freshman SSHA Management 430 464 34 7.90% 1006 542 116.80% 495 -511 -50.80% 340 361 21 6.20% 925 564 156.20% 371 -554 -59.90% 36 41 5 13.90% 38 -3 -7.30% 31 -7 -18.40%


Freshman SSHA Political Science 14 420 406 2900.00% 746 326 77.60% 470 -276 -37.00% 8 344 336 4200.00% 646 302 87.80% 370 -276 -42.70% 4 45 41 1025.00% 59 14 31.10% 53 -6 -10.20%


Freshman SSHA Psychology 804 871 67 8.30% 1302 431 49.50% 1214 -88 -6.80% 612 677 65 10.60% 1091 414 61.20% 888 -203 -18.60% 62 99 37 59.70% 119 20 20.20% 136 17 14.30%


Freshman SSHA Social And Cognitive Science 235 0 -235 -100.00% 0 0 0% 0 0 0% 185 0 -185 -100.00% 0 0 0% 0 0 0% 11 0 -11 -100.00% 0 0 0% 0 0 0%


Freshman SSHA Undeclared Soc Sci, Human, Art 437 492 55 12.60% 1305 813 165.20% 460 -845 -64.80% 347 398 51 14.70% 1194 796 200.00% 383 -811 -67.90% 25 29 4 16.00% 36 7 24.10% 38 2 5.60%


Freshman SSHA World Cultures & History 335 0 -335 -100.00% 0 0 0% 0 0 0% 266 0 -266 -100.00% 0 0 0% 0 0 0% 19 0 -19 -100.00% 0 0 0% 0 0 0%


Freshman SSHA total 2290 3029 739 32.30% 5710 2681 88.50% 3570 -2140 -37.50% 1785 2405 620 34.70% 5026 2621 109.00% 2711 -2315 -46.10% 161 276 115 71.40% 342 66 23.90% 351 9 2.60%


Freshman Undeclared Undeclared 8975 11362 2387 26.60% 7646 -3716 -32.70% 13747 6101 79.80% 8463 10834 2371 28.00% 7139 -3695 -34.10% 13145 6006 84.10% 241 306 65 27.00% 349 43 14.10% 497 148 42.40%


Freshman Undeclared total 8975 11362 2387 26.60% 7646 -3716 -32.70% 13747 6101 79.80% 8463 10834 2371 28.00% 7139 -3695 -34.10% 13145 6006 84.10% 241 306 65 27.00% 349 43 14.10% 497 148 42.40%


Freshman total 15038 18953 3915 26.00% 20428 1475 7.80% 22896 2468 12.10% 13470 17180 3710 27.50% 18635 1455 8.50% 20497 1862 10.00% 706 1044 338 47.90% 1331 287 27.50% 1625 294 22.10%


SIRs Complete
Fall 2008 Fall 2009 Fall 2010 Fall 2008 Fall 2009


Applicants Admits
Fall 2010 Fall 2008 Fall 2009 Fall 2010


Entering Level School Major # # # # # ## # # # # #







Fall 2007 Fall 2007 Fall 2007
# DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF
'07-'08 '07-'08 '08-'09 '08-'09 '09-'10 '09-'10 '07-'08 '07-'08 '08-'09 '08-'09 '09-'10 '09-'10 '07-'08 '07-'08 '08-'09 '08-'09 '09-'10 '09-'10


SIRs Complete
Fall 2008 Fall 2009 Fall 2010 Fall 2008 Fall 2009


Applicants Admits
Fall 2010 Fall 2008 Fall 2009 Fall 2010


Entering Level School Major # # # # # ## # # # # #


Please note: The transfer SIR numbers are insignificant as of this date for Fall 2010.


Transfer Engineering Bioengineering 38 36 -2 -5.30% 36 0 0.00% 41 5 13.90% 27 24 -3 -11.10% 24 0 0.00% 27 3 12.50% 4 1 -3 -75.00% 3 2 200.00% 2 -1 -33.30%


Transfer Engineering Computer Science & Engineering 58 62 4 6.90% 50 -12 -19.40% 85 35 70.00% 41 39 -2 -4.90% 22 -17 -43.60% 44 22 100.00% 0 3 3 0% 1 -2 -66.70% 3 2 200.00%


Transfer Engineering Environmental Engineering 22 21 -1 -4.50% 22 1 4.80% 27 5 22.70% 14 16 2 14.30% 14 -2 -12.50% 16 2 14.30% 3 3 0 0.00% 2 -1 -33.30% 1 -1 -50.00%


Transfer Engineering Materials Sci & Engineering 0 6 6 0% 7 1 16.70% 14 7 100.00% 0 3 3 0% 3 0 0.00% 9 6 200.00% 0 1 1 0% 1 0 0.00% 1 0 0.00%


Transfer Engineering Mechanical Engineering 32 43 11 34.40% 51 8 18.60% 78 27 52.90% 22 25 3 13.60% 30 5 20.00% 50 20 66.70% 1 2 1 100.00% 2 0 0.00% 5 3 150.00%


Transfer Engineering Undeclared Engineering 10 7 -3 -30.00% 5 -2 -28.60% 12 7 140.00% 4 3 -1 -25.00% 1 -2 -66.70% 4 3 300.00% 0 0 0 0% 0 0 0% 0 0 0%


Transfer Engineering total 160 175 15 9.40% 171 -4 -2.30% 257 86 50.30% 108 110 2 1.90% 94 -16 -14.50% 150 56 59.60% 8 10 2 25.00% 9 -1 -10.00% 12 3 33.30%


Transfer Natural Sciences Applied Mathematical Sciences 0 25 25 0% 29 4 16.00% 45 16 55.20% 0 15 15 0% 19 4 26.70% 29 10 52.60% 0 3 3 0% 0 -3 -100.00% 0 0 0%


Transfer Natural Sciences Biological Sciences 238 275 37 15.50% 231 -44 -16.00% 300 69 29.90% 171 198 27 15.80% 143 -55 -27.80% 195 52 36.40% 7 16 9 128.60% 10 -6 -37.50% 12 2 20.00%


Transfer Natural Sciences Chemical Sciences 0 50 50 0% 72 22 44.00% 106 34 47.20% 0 34 34 0% 47 13 38.20% 74 27 57.40% 0 2 2 0% 4 2 100.00% 3 -1 -25.00%


Transfer Natural Sciences Earth Systems Science 13 22 9 69.20% 16 -6 -27.30% 14 -2 -12.50% 9 8 -1 -11.10% 10 2 25.00% 8 -2 -20.00% 0 0 0 0% 1 1 0% 0 -1 -100.00%


Transfer Natural Sciences Physics 0 13 13 0% 12 -1 -7.70% 21 9 75.00% 0 8 8 0% 8 0 0.00% 14 6 75.00% 0 1 1 0% 3 2 200.00% 1 -2 -66.70%


Transfer Natural Sciences Undeclared Natural Sciences 6 8 2 33.30% 10 2 25.00% 8 -2 -20.00% 4 2 -2 -50.00% 4 2 100.00% 4 0 0.00% 0 0 0 0% 0 0 0% 0 0 0%


Transfer Natural Sciences total 257 393 136 52.90% 370 -23 -5.90% 494 124 33.50% 184 265 81 44.00% 231 -34 -12.80% 324 93 40.30% 7 22 15 214.30% 18 -4 -18.20% 16 -2 -11.10%


Transfer SSHA Anthropology 0 0 0 0% 34 34 0% 72 38 111.80% 0 0 0 0% 19 19 0% 51 32 168.40% 0 0 0 0% 2 2 0% 2 0 0.00%


Transfer SSHA Cognitive Science 16 26 10 62.50% 25 -1 -3.80% 24 -1 -4.00% 14 18 4 28.60% 15 -3 -16.70% 16 1 6.70% 1 0 -1 -100.00% 2 2 0% 3 1 50.00%


Transfer SSHA Economics 1 101 100 10000.00% 129 28 27.70% 204 75 58.10% 1 68 67 6700.00% 84 16 23.50% 146 62 73.80% 0 1 1 0% 1 0 0.00% 2 1 100.00%


Transfer SSHA History 2 63 61 3050.00% 57 -6 -9.50% 82 25 43.90% 2 38 36 1800.00% 35 -3 -7.90% 55 20 57.10% 1 2 1 100.00% 0 -2 -100.00% 4 4 0%


Transfer SSHA Literatures And Cultures 0 47 47 0% 50 3 6.40% 73 23 46.00% 0 19 19 0% 30 11 57.90% 51 21 70.00% 0 0 0 0% 3 3 0% 2 -1 -33.30%


Transfer SSHA Management 81 81 0 0.00% 87 6 7.40% 117 30 34.50% 51 43 -8 -15.70% 54 11 25.60% 73 19 35.20% 0 4 4 0% 4 0 0.00% 1 -3 -75.00%


Transfer SSHA Political Science 2 94 92 4600.00% 99 5 5.30% 143 44 44.40% 2 53 51 2550.00% 59 6 11.30% 87 28 47.50% 0 0 0 0% 3 3 0% 6 3 100.00%


Transfer SSHA Psychology 115 159 44 38.30% 200 41 25.80% 280 80 40.00% 79 98 19 24.10% 125 27 27.60% 173 48 38.40% 9 7 -2 -22.20% 10 3 42.90% 17 7 70.00%


Transfer SSHA Social And Cognitive Science 111 0 -111 -100.00% 0 0 0% 0 0 0% 76 0 -76 -100.00% 0 0 0% 0 0 0% 3 0 -3 -100.00% 0 0 0% 0 0 0%


Transfer SSHA Undeclared Soc Sci, Human, Art 36 40 4 11.10% 52 12 30.00% 58 6 11.50% 15 17 2 13.30% 22 5 29.40% 28 6 27.30% 0 1 1 0% 0 -1 -100.00% 0 0 0%


Transfer SSHA World Cultures & History 76 0 -76 -100.00% 0 0 0% 0 0 0% 45 0 -45 -100.00% 0 0 0% 0 0 0% 1 0 -1 -100.00% 0 0 0% 0 0 0%


Transfer SSHA total 440 611 171 38.90% 733 122 20.00% 1053 320 43.70% 285 354 69 24.20% 443 89 25.10% 680 237 53.50% 15 15 0 0.00% 25 10 66.70% 37 12 48.00%


Transfer Undeclared Undeclared 3 2 -1 -33.30% 1 -1 -50.00% 6 5 500.00% 0 2 2 0% 1 -1 -50.00% 4 3 300.00% 0 0 0 0% 0 0 0% 1 1 0%


Transfer Undeclared total 3 2 -1 -33.30% 1 -1 -50.00% 6 5 500.00% 0 2 2 0% 1 -1 -50.00% 4 3 300.00% 0 0 0 0% 0 0 0% 1 1 0%


Transfer Total Transfers 860 1181 321 37.30% 1275 94 8.00% 1810 535 42.00% 577 731 154 26.70% 769 38 5.20% 1158 389 50.60% 30 47 17 56.70% 52 5 10.60% 66 14 26.90%


TOTAL Total 15898 20134 4236 26.60% 21703 1569 7.80% 24706 3003 13.80% 14047 17911 3864 27.50% 19404 1493 8.30% 21655 2251 11.60% 736 1091 355 48.20% 1383 292 26.80% 1691 308 22.30%


Source:  Admission Internal Data 2007‐2010
Note: OBS ‐ Obsolete Majors
This data is preliminary and not meant for external purposes.







Majors Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009


Anthropology 0 0 0 4 18


Applied Mathematics 0 6 23 38 57


Bioengineering 36 50 62 104 105


Biological Sciences 232 358 481 632 771


Chemical Sciences 0 6 24 54 104


Cognitive Sciences 0 0 31 57 87


Computer Science & Engineering 57 79 96 152 161


Earth Systems Science 7 9 18 19 28


Economics 0 0 20 50 50


Environmental Engineering 5 17 31 51 60


History 0 0 36 64 75


Literature and Cultures 0 0 23 51 73


Management 63 94 122 178 188


Materials Science & Engineering 0 2 4 16 15


Mechanical Engineering 0 26 69 121 176


Physics 0 3 15 23 37


Political Science 0 0 56 116 157


Psychology 0 36 219 328 373


Social and Cognitive Sciences 122 168 33 12 0


Undeclared 123 150 240 321 469


Undeclared Engineering 42 51 48 49 54


Undeclared Natural Sciences 42 38 36 36 46


Undeclared Social Sciences, Humanities & Arts 76 52 37 50 83


World Cultures & History 33 65 26 8 3


Undergraduate Total 838 1,210 1,750 2,534 3,190


Note: Fall 2005 enrollment figures do not include students admitted as Hurricane Katrina visiting students.


Note: Undeclared students with a school designation have not yet chosen an area of concentration


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


 


UNDERGRADUATE ENROLLMENT BY MAJOR/PROGRAM







Majors Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009


Anthropology 0.0% 0.0% 0.0% 0.2% 0.6%


Applied Mathematics 0.0% 0.5% 1.3% 1.5% 1.8%


Bioengineering 4.3% 4.1% 3.5% 4.1% 3.3%


Biological Sciences 27.7% 29.6% 27.5% 24.9% 24.2%


Chemical Sciences 0.0% 0.5% 1.4% 2.1% 3.3%


Cognitive Sciences 0.0% 0.0% 1.8% 2.2% 2.7%


Computer Science & Engineering 6.8% 6.5% 5.5% 6.0% 5.0%


Earth Systems Science 0.8% 0.7% 1.0% 0.7% 0.9%


Economics 0.0% 0.0% 1.1% 2.0% 1.6%


Environmental Engineering 0.6% 1.4% 1.8% 2.0% 1.9%


History 0.0% 0.0% 2.1% 2.5% 2.4%


Literature and Cultures 0.0% 0.0% 1.3% 2.0% 2.3%


Management 7.5% 7.8% 7.0% 7.0% 5.9%


Materials Science & Engineering 0.0% 0.2% 0.2% 0.6% 0.5%


Mechanical Engineering 0.0% 2.1% 3.9% 4.8% 5.5%


Physics 0.0% 0.2% 0.9% 0.9% 1.2%


Political Science 0.0% 0.0% 3.2% 4.6% 4.9%


Psychology 0.0% 3.0% 12.5% 12.9% 11.7%


Social and Cognitive Sciences 14.6% 13.9% 1.9% 0.5% 0.0%


Undeclared 14.7% 12.4% 13.7% 12.7% 14.7%


Undeclared Engineering 5.0% 4.2% 2.7% 1.9% 1.7%


Undeclared Natural Sciences 5.0% 3.1% 2.1% 1.4% 1.4%


Undeclared Social Sciences, Humanities & Arts 9.1% 4.3% 2.1% 2.0% 2.6%


World Cultures & History 3.9% 5.4% 1.5% 0.3% 0.1%


Undergraduate Total 100.0% 100.0% 100.0% 100.0% 100.0%


Note: Fall 2005 enrollment figures do not include students admitted as Hurricane Katrina visiting students.


Note: Undeclared students with a school designation have not yet chosen an area of concentration


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


UNDERGRADUATE ENROLLMENT BY MAJOR/PROGRAM







Fall 2009
African-


American


Asian/Pacific 


Islander
Hispanics


Native 


American
White


Nonresident 


Alien


Unknown/


Other
Total


Anthropology 1 5 7 0 4 1 0 18


Applied Mathematics 4 11 23 0 14 2 3 57


Bioengineering 5 52 25 1 21 0 1 105


Biological Sciences 46 328 220 5 134 5 33 771


Chemical Sciences 4 46 23 1 22 3 5 104


Cognitive Sciences 7 22 19 2 29 3 5 87


Computer Science & Engineering 11 47 52 0 39 1 11 161


Earth Systems Science 1 4 5 0 18 0 0 28


Economics 2 19 10 0 12 5 2 50


Environmental Engineering 2 20 10 0 26 1 1 60


History 5 19 27 1 22 0 1 75


Literature and Cultures 5 6 43 0 15 1 3 73


Management 15 69 67 1 28 1 7 188


Materials Science & Engineering 0 4 7 1 2 1 0 15


Mechanical Engineering 10 43 52 0 60 1 10 176


Physics 1 12 7 0 15 0 2 37


Political Science 20 24 65 2 36 2 8 157


Psychology 33 93 170 2 64 1 10 373


World Cultures & History 0 2 0 0 1 0 0 3


Undeclared 39 166 143 3 96 4 18 469


Undeclared Engineering 6 17 11 0 17 1 2 54


Undeclared Natural Sciences 3 20 11 1 10 0 1 46


Undeclared Social Sciences 9 21 31 2 14 1 5 83


Undergraduate Total 229 1,050 1,028 22 699 34 128 3,190


Note: Undeclared students with a school designation have not yet chosen an area of concentration


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


 


UNDERGRADUATE ENROLLMENT BY MAJOR BY ETHNICITY







Fall 2009
African-


American


Asian/Pacific 


Islander
Hispanics


Native 


American
White


Nonresident 


Alien


Unknown/


Other
Total


Anthropology 5.6% 27.8% 38.9% 0.0% 22.2% 5.6% 0.0% 100.0%


Applied Mathematics 7.0% 19.3% 40.4% 0.0% 24.6% 3.5% 5.3% 100.0%


Bioengineering 4.8% 49.5% 23.8% 1.0% 20.0% 0.0% 1.0% 100.0%


Biological Sciences 6.0% 42.5% 28.5% 0.6% 17.4% 0.6% 4.3% 100.0%


Chemical Sciences 3.8% 44.2% 22.1% 1.0% 21.2% 2.9% 4.8% 100.0%


Cognitive Sciences 8.0% 25.3% 21.8% 2.3% 33.3% 3.4% 5.7% 100.0%


Computer Science & Engineering 6.8% 29.2% 32.3% 0.0% 24.2% 0.6% 6.8% 100.0%


Earth Systems Science 3.6% 14.3% 17.9% 0.0% 64.3% 0.0% 0.0% 100.0%


Economics 4.0% 38.0% 20.0% 0.0% 24.0% 10.0% 4.0% 100.0%


Environmental Engineering 3.3% 33.3% 16.7% 0.0% 43.3% 1.7% 1.7% 100.0%


History 6.7% 25.3% 36.0% 1.3% 29.3% 0.0% 1.3% 100.0%


Literature and Cultures 6.8% 8.2% 58.9% 0.0% 20.5% 1.4% 4.1% 100.0%


Management 8.0% 36.7% 35.6% 0.5% 14.9% 0.5% 3.7% 100.0%


Materials Science & Engineering 0.0% 26.7% 46.7% 6.7% 13.3% 6.7% 0.0% 100.0%


Mechanical Engineering 5.7% 24.4% 29.5% 0.0% 34.1% 0.6% 5.7% 100.0%


Physics 2.7% 32.4% 18.9% 0.0% 40.5% 0.0% 5.4% 100.0%


Political Science 12.7% 15.3% 41.4% 1.3% 22.9% 1.3% 5.1% 100.0%


Psychology 8.8% 24.9% 45.6% 0.5% 17.2% 0.3% 2.7% 100.0%


World Cultures & History 0.0% 66.7% 0.0% 0.0% 33.3% 0.0% 0.0% 100.0%


Undeclared 8.3% 35.4% 30.5% 0.6% 20.5% 0.9% 3.8% 100.0%


Undeclared Engineering 11.1% 31.5% 20.4% 0.0% 31.5% 1.9% 3.7% 100.0%


Undeclared Natural Sciences 6.5% 43.5% 23.9% 2.2% 21.7% 0.0% 2.2% 100.0%


Undeclared Social Sciences 10.8% 25.3% 37.3% 2.4% 16.9% 1.2% 6.0% 100.0%


Note: Undeclared students with a school designation have not yet chosen an area of concentration


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


UNDERGRADUATE ENROLLMENT % BY MAJOR BY ETHNICITY







Fall 2009 Female Male Decline to State Total


Anthropology 13 5 0 18


Applied Mathematics 15 42 0 57


Bioengineering 26 79 0 105


Biological Sciences 452 316 3 771


Chemical Sciences 54 50 0 104


Cognitive Sciences 41 46 0 87


Computer Science & Engineering 16 143 2 161


Earth Systems Science 16 12 0 28


Economics 20 30 0 50


Environmental Engineering 18 42 0 60


History 33 42 0 75


Literature and Cultures 48 25 0 73


Management 104 83 1 188


Materials Science & Engineering 3 12 0 15


Mechanical Engineering 15 160 1 176


Physics 6 31 0 37


Political Science 71 86 0 157


Psychology 278 95 0 373


World Cultures & History 2 1 0 3


Undeclared 229 238 2 469


Undeclared Engineering 10 44 0 54


Undeclared Natural Sciences 23 23 0 46


Undeclared Social Sciences 61 19 3 83


Undergraduate Total 1554 1624 12 3,190


Note: Undeclared students with a school designation have not yet chosen an area of concentration


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


 


UNDERGRADUATE ENROLLMENT BY MAJOR BY GENDER







Fall 2009 Female Male Decline to State Total


Anthropology 72.2% 27.8% 0.0% 100.0%


Applied Mathematics 26.3% 73.7% 0.0% 100.0%


Bioengineering 24.8% 75.2% 0.0% 100.0%


Biological Sciences 58.6% 41.0% 0.4% 100.0%


Chemical Sciences 51.9% 48.1% 0.0% 100.0%


Cognitive Sciences 47.1% 52.9% 0.0% 100.0%


Computer Science & Engineering 9.9% 88.8% 1.2% 100.0%


Earth Systems Science 57.1% 42.9% 0.0% 100.0%


Economics 40.0% 60.0% 0.0% 100.0%


Environmental Engineering 30.0% 70.0% 0.0% 100.0%


History 44.0% 56.0% 0.0% 100.0%


Literature and Cultures 65.8% 34.2% 0.0% 100.0%


Management 55.3% 44.1% 0.5% 100.0%


Materials Science & Engineering 20.0% 80.0% 0.0% 100.0%


Mechanical Engineering 8.5% 90.9% 0.6% 100.0%


Physics 16.2% 83.8% 0.0% 100.0%


Political Science 45.2% 54.8% 0.0% 100.0%


Psychology 74.5% 25.5% 0.0% 100.0%


World Cultures & History 66.7% 33.3% 0.0% 100.0%


Undeclared 48.8% 50.7% 0.4% 100.0%


Undeclared Engineering 18.5% 81.5% 0.0% 100.0%


Undeclared Natural Sciences 50.0% 50.0% 0.0% 100.0%


Undeclared Social Sciences 73.5% 22.9% 3.6% 100.0%


Note: Undeclared students with a school designation have not yet chosen an area of concentration


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


UNDERGRADUATE ENROLLMENT % BY MAJOR BY GENDER
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Fall Net Req


Discipline Crs # Course Title Instructor Proj. 
Enrollmt


IWC for 
Course


Lecturer 
%Time


Lecturer 
Annual 
Salary


Sub-Total 
Lecturer Cost TA FTE SubTotal TA 


Costs
One-Time 


Costs
Supplies & 
Materials


Field Trips 
Costs


Copier Services 
Costs


Speakers 
Series Costs Fall Total Crs Fee Fee Income Net Request


Life Sciences Dispensary 6000 22000 0 28000.00 0 28000.00
BIO 1 Contemp Bio Staff (Dulai) 175 1 0.167 7831.632 9319.642 0.563 28125 350 1225 39019.64 0 39019.64
BIO 1 Contemp Bio Staff (Dulai) 175 1 0.167 7831.632 9319.642 0.563 28125 350 1225 39019.64 0 39019.64
BIO 1L Contemp Bio Lab Staff (Dulai) 264 0 0 0 1.500 75000 7920 1848 84768.00 20 5280 79488.00
BIO 2 Intro. to Molecular Bio Staff 140 1 0.167 7831.632 9319.642 0.333 16625 350 980 27274.64 0 27274.64
BIO 2L Intro. to Molecular Bio Lab Staff 120 0 0 0 0.625 31250 4200 840 36290.00 25 3000 33290.00
BIO 3 Health and Disease Pallavicini 72 1 0.167 7831.632 9319.642 0.250 12500 1800 504 24123.64 0 24123.64
BIO 5 Bio Today Staff (Gilbert) 72 1 0.167 7831.632 9319.642 0.250 12500 350 504 22673.64 0 22673.64
BIO 60 Nutrition Ortiz 90 1 0.167 7831.632 9319.642 0.250 12500 350 630 22799.64 0 22799.64
BIO 101 Biochemistry A. LiWang 75 1 0 0 0.250 12500 350 525 13375.00 0 13375.00
BIO 102 Molecular Biology 0 0 0 0 0.00 60 0 0.00
BIO 110 The Cell Manilay 96 1 0 0 0.563 28125 3840 672 32637.00 30 2880 29757.00
BIO 111 Cells, Tissues 0 0 0 0 0.00 0 0.00
BIO 120 General Microbiology Raymond 60 1 0 0 0.250 12500 350 420 13270.00 0 13270.00
BIO 120L General Microbiology Lab Raymond 60 0.25 0 0 0.250 12500 4200 420 17120.00 95 5700 11420.00
BIO 124 Microbial Evolution Barlow 48 1 0 0 0.250 12500 350 336 13186.00 0 13186.00
BIO 125 Public Hlth Threats 0 0 0 0 0.00 0 0.00
BIO 127 Virology 0 0 0 0 0.00 0 0.00
BIO 140 Genetics Barlow 96 1 0 0 0.500 25000 2400 672 28072.00 15 1440 26632.00
BIO 141 Evolution Aguilar 72 1 0 0 0.375 18750 1800 504 21054.00 15 1080 19974.00
BIO 148 Fundamentals of Ecology Hart 30 1 0 0 0.063 3125 350 1560 210 5245.00 40 1200 4045.00
BIO 149 Conservation Bio 0 0 0 0 0.00 0 0.00
BIO 149F Conservation Bio Field 0 0 0 0 0.00 50 0 0.00
BIO 151 Immunology MG-O 90 1 0 0 0.250 12500 350 630 13480.00 0 13480.00
BIO 151L Immunololgy Lab MG-O 90 0 0 0 0.375 18750 4050 630 23430.00 35 3150 20280.00
BIO 152 Cancer & Tumor Bio 0 0 0 0.00 0 0.00
BIO 160/160Comp Phys (alt years) 0 0 0 0 0.00 0 0.00
BIO 161 Human Phys Ortiz 72 1 0 0 0.375 18750 2160 504 21414.00 20 1440 19974.00
BIO 164 Human Anatomy 0 0 0 0 0.00 30 0 0.00
BIO 170 Neurobiology 0 0 0 0 0.00 0 0.00
BIO 170L Neurobiology Lab 0 0 0 0.00 15 0 0.00
BIO 180 Mathematical Modeling for Bio Colvin 60 1 0 0 0.250 12500 350 420 13270.00 0 13270.00
BIO 182 Bioinformatics (alt years) 0 0 0 0 0.00 0 0.00


Physical Sciences Dispensary 0 0 0 7500 42600 0 50100.00 0 50100.00
Chemistry ACS Exams 0 0 0 100 0 100.00 0 100.00


CHEM 1 Preparatory Chemistry Staff (MV) 270 1 0.167 7831.632 9319.642 0.750 37500 350 1890 49059.64 0 49059.64
CHEM 2 General Chemistry Staff (MV) 168 1 0.167 7831.632 9319.642 0.875 43750 2520 1176 56765.64 5 840 55925.64
CHEM 2 General Chemistry Staff (MV) 168 1 0.167 7831.632 9319.642 0.875 43750 2520 1176 56765.64 5 840 55925.64
CHEM 8 Prin of Organic Chem PLiWang 120 1.25 0 0 1.000 50000 4200 840 55040.00 25 3000 52040.00
CHEM 10 General Chemistry II Menke 160 1 0 0 1.250 62500 4000 1120 67620.00 15 2400 65220.00
CHEM 100 Organic Synth and Mechanism Meyer 120 1 0 0 0.000 0 350 840 1190.00 0 1190.00
CHEM 100L Organic Chemistry Laboratory Meyer 100 0 0 0 0.625 31250 4000 700 35950.00 30 3000 32950.00
CHEM 101L Adv Synth Lab Staff (SM) 20 1 0.33 15475.68 18416.06 0.250 12500 3900 140 34956.06 95 1900 33056.06
CHEM 111 Biochemistry I BIO 101 (AL) 0 0 0 0 0.00 0 0.00
CHEM 112 Quantum Chem and Spect NewTheor 12 1 0 0 0 350 84 434.00 0 434.00
CHEM 113 Chem Thermodynamics & Kinet 0 0 0 0 0.00 0 0.00
CHEM 114L Phys Chem and Instr Analy Lab 0 0 0 0 0.00 50 0 0.00
CHEM 115 Instr Analy and Bioanaly Chem Ye 10 1 0 0 0 350 70 420.00 0 420.00
CHEM 120 Inorganic Chemistry DKelley 10 1 0 0 0 350 70 420.00 0 420.00
CHEM 122 Biochemistry II 0 0 0 0 0.00 60 0 0.00
CHEM 130 Organic Spectroscopy & Comput 0 0 0 0 0.00 0 0.00
CHEM 131 Molecular Spectroscopy 0 0 0 0 0.00 0 0.00
CHEM 140 Nanoscale Materials Chemistry 0 0 0 0 0.00 0 0.00
CHEM 147 Materials Chemistry Lab 0 0 0 0 0.00 0 0.00
CHEM 194 Communication & Ethics in Chem 0 0 0 0 0.00 0 0.00
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Discipline Crs # Course Title Instructor Proj. 
Enrollmt


IWC for 
Course


Lecturer 
%Time


Lecturer 
Annual 
Salary


Sub-Total 
Lecturer Cost TA FTE SubTotal TA 


Costs
One-Time 


Costs
Supplies & 
Materials


Field Trips 
Costs


Copier Services 
Costs


Speakers 
Series Costs Fall Total Crs Fee Fee Income Net Request


ESS 1 Intro to ESS Beman 72 1 0 0 0.375 18750 2592 1872 504 23718.00 26 1872 21846.00
ESS 2 Sustainability Science Ghezzehei 72 1 0 0 0.250 12500 500 504 13504.00 0 13504.00
ESS 50 Ecosystems of CA 0 0 0 0 0 0.00 52 0 0.00
ESS 105 Biogeochemistry Hart 20 1 0 0 0 500 140 640.00 0 640.00
ESS 120 Environmental Microbiology Beman 20 1 0 0 0 350 140 490.00 0 490.00
ESS 141 Science and Policy 0 0 0 0 0.00 0 0.00
ESS 148 Ecology Hart 10 1 0 0 0.063 3125 350 520 70 4065.00 40 400 3665.00
ESS 149 Conservation Biology 0 0 0 0 0.00 0 0.00
ESS 170 Soils 0 0 0 0 0.00 0 0.00
ESS 170L Soils Lab 0 0 0 0 0.00 0 0.00
ESS 190 Seminar Beman 10 0 0 0 0 350 70 420.00 0 420.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 15 Intro. Sci. Data Analysis Staff 180 0.75 0.167 7831.632 9319.642 0.500 25000 350 1260 35929.64 0 35929.64
MATH 18 Stat Sci Data Analysis 0 0 0 0 0.00 0 0.00
MATH 21 Calculus I Sci & Eng Lei 120 1 0 0 0.500 25000 200 840 26040.00 0 26040.00
MATH 11 Calculus I Staff 120 1 0.167 7831.632 9319.642 0.500 25000 200 840 35359.64 0 35359.64
MATH 11 Calculus I Staff 100 1 0.167 7831.632 9319.642 0.500 25000 200 700 35219.64 0 35219.64
MATH 22 Calculus II Sci & Eng Staff 120 1 0.167 7831.632 9319.642 0.500 25000 200 840 35359.64 0 35359.64
MATH 12 Calculus II Staff 120 1 0.167 7831.632 9319.642 0.500 25000 200 840 35359.64 0 35359.64
MATH 23 Vector Calculus Blanchette 120 1 0 0 0.500 25000 200 840 26040.00 0 26040.00
MATH 24 Lin Alg & Diff Eqs Staff 120 1 0.167 7831.632 9319.642 0.500 25000 200 840 35359.64 0 35359.64
MATH 32 Prob & Stats Staff 120 1 0.167 7831.632 9319.642 0.500 25000 200 840 35359.64 0 35359.64
MATH 91 Topics in Applied Math 0 0 0.00 0 0.00
MATH 122 Complex Variables and Appl. 0 0 0 0 0.00 0 0.00
MATH 125 Intermediate Diff. Eqs. staff 30 1 0.167 7831.632 9319.642 0.125 6250 200 210 15979.64 0 15979.64
MATH 126 Partial-Differential Equat 0 0 0 0 0.00 0 0.00
MATH 131 Numerical Analysis I Marcia 90 1 0 0 0.375 18750 200 630 19580.00 0 19580.00
MATH 141 Linear Analysis I Lei 20 1 0 0 0.125 6250 200 140 6590.00 0 6590.00
MATH 150 Mathematical Modeling Tokman 23 1 0 0 0.125 6250 200 161 6611.00 0 6611.00
NSED 23 Intro to teach Sci in Ele Staff 20 0.125 0.0625 2931 3487.89 0 350 140 3977.89 0 3977.89
NSED 24 Fieldwork, Sci Ele Staff 20 0.125 0.0625 2931 3487.89 0 350 140 3977.89 0 3977.89
NSED 33 Intro to teach Math in Ele Staff 20 0.125 0.0625 2931 3487.89 0 350 140 3977.89 0 3977.89
NSED 34 Fieldwork, Math Ele Staff 20 0.125 0.0625 2931 3487.89 0 350 140 3977.89 0 3977.89
NSED 63 Intro to teach Sci in HS Staff 20 0.125 0 0 0.032 1600 350 140 2090.00 0 2090.00
NSED 64 Fieldwork, Sci HS Staff 20 0.125 0 0 0.032 1600 350 140 2090.00 0 2090.00
NSED 73 Intro to teach Math in HS Staff 20 0.125 0 0 0.032 1600 350 140 2090.00 0 2090.00
NSED 74 Fieldwork, Math HS Staff 20 0.125 0 0 0.032 1600 350 140 2090.00 0 2090.00
NSED 95 Research in Sci & Math teaching Staff 20 0.5 0.0625 2931 3487.89 0 350 140 3977.89 0 3977.89
NSED 98 Success in Natural Sciencs Staff 40 0.75 0.125 5862 6975.78 0.250 12500 350 280 20105.78 0 20105.78
NSED 120 Diversity in Educaiton Staff 40 1 0.167 7831.632 9319.642 0 350 280 9949.64 0 9949.64
NSED 195 Research in Sci & Math teaching Staff 20 0 0 0 350 140 490.00 0 490.00
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Discipline Crs # Course Title Instructor Proj. 
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IWC for 
Course
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PHYS 6 The Cosmos, Science and You 0 0 0 0 0.00 0 0.00
PHYS 8 Introductory Physics I Hirst 96 1 0 0 0.563 28125 350 672 29147.00 0 29147.00
PHYS 8 Introductory Physics I Staff (Menke) 96 1 0.167 7831.632 9319.642 0.500 25000 350 672 35341.64 0 35341.64
PHYS 9 Introductory Physics II Staff (Kiley) 120 1 0.167 7831.632 9319.642 0.750 37500 350 840 48009.64 0 48009.64
PHYS 9 Introductory Physics II 0 0 0 0 0.00 0 0.00
PHYS 10 Introductory Physics III Staff (Kiley) 14 1 0.167 7831.632 9319.642 0 350 98 9767.64 0 9767.64
PHYS 18 Intro Phys I for Bio Sci Staff (Menke) 72 1 0.167 7831.632 9319.642 0.375 18750 350 504 28923.64 0 28923.64
PHYS 19 Physics II -- Bio 0 0 0 0 0.00 0 0.00
PHYS 104 Biophysics 0 0 0 0 0.00 0 0.00
PHYS 105 Analytic Mechanics 0 0 0 0 0.00 0 0.00
PHYS 110 Electrodynamics Mitchell 20 1 0 0 0 350 140 490.00 0 490.00
PHYS 111 Electromag Radiation Mini 0 0 0 0 0.00 0 0.00
PHYS 112 Statistical Mechanics Gopinathan 20 1 0 0 0 350 140 490.00 0 490.00
PHYS 122 Waves Mini 0 0 0 0 0.00 0 0.00
PHYS 124 Atomic structure Mini 0 0 0 0 0.00 0 0.00
PHYS 126 Special Relativity Mini 0 0 0 0 0.00 0 0.00
PHYS 132 Thermodymics 0 0 0 0 0.00 0 0.00
PHYS 137 Quantum Mechanics Tian 20 1 0 0 0 350 140 490.00 0 490.00
PHYS 144 Atomic Physics 0 0 0 0 0.00 0 0.00
PHYS 148 Modern Optics Sharping 20 1 0 0 0 350 140 490.00 0 490.00
PHYS 151 Solar Energy 0 0 0 0 0.00 0 0.00
PHYS 160 Modern Physics Lab 0 0 0 0 0.00 0 0.00
PHYS 192 Special Topics in Physics Senior FTE 12 1 0 0 0 350 84 434.00 0 434.00


TOTAL 4.4415 208288.6 247863.4 25.4605 1273025 13500 140202 3952 40334 0 1718876.41 39422 1679454.41
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Fall Net Req
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IWC for 
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Annual 
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CHEM 200 Adv Organic Synthesis Tsao 10 1 250 112 362.00 0 362.00
CHEM 201 Organic Organometallic Mech 0 0.00 0 0.00
CHEM 212 Mol & Solid St Quant Chem AKelley 10 1 250 112 362.00 0 362.00
CHEM 215 Chemical Kinetics & Dynamics 0 0.00 0 0.00
CHEM 291 Physics and Chemistry Sem DKelley 20 1 250 175 1500 1925.00 0 1925.00
MATH 201 Teaching and Learning Lei 10 0.5 250 70 320.00 0 320.00
MATH 221 Partial-Differential Equat I Bhat 15 1 250 105 355.00 0 355.00
MATH 222 Partial-Differential Equat II 0 0.00 0 0.00
MATH 223 Asymptotics & Perturbution Met 0 0.00 0 0.00
MATH 231 Numerical Analysis I Kim 15 1 250 105 355.00 0 355.00
MATH 232 Numerical Analysis II 0 0.00 0 0.00
MATH 292 Linear and Nonlinear Waves Ilan 15 1 250 105 355.00 0 355.00
MATH 291 Applied Mathematics Seminar Staff 30 0 250 210 1500 1960.00 0 1960.00
MATH 298 Directed group study Blanchette 15 0.5 250 105 355.00 0 355.00
MATH 399 University Teaching Lei 10 0.5 250 70 320.00 0 320.00
PHYS 204 Biophysics 0 0.00 0 0.00
PHYS 210 Electrodynamics I Winston 12 1 250 84 334.00 334.00
PHYS 212 Statistical Mechanics Gopinathan 12 1 250 84 334.00 334.00
PHYS 237 Quantum Mechanics I Scheibner 12 1 250 84 334.00 334.00
PHYS 238 Quantum Mechanics II 0 0.00 0.00
PHYS 292 Special Topics in Physics Senior FTE 10 1 250 70 320.00 320.00
PHYS 293 Physics Colloquium Faculty 15 0 250 105 1500 1855.00 1855.00
QSB 200 Adv Molecular Bio Cleary 20 1 250 140 390.00 0 390.00
QSB 215 Principles of Biological Techn 0 0.00 0 0.00
QSB 248 Adv Ecology Hart 10 1 250 70 320.00 320.00
QSB 252 Cancer Genetics & Tumor Bio 0 0.00 0.00
QSB 261 Human Physiology Ortiz 10 1 250 70 320.00 0 320.00
QSB 280 Adv Mathematical Biology 0 0.00 0 0.00
QSB 282 Adv Bioinformatics 0 0.00 0 0.00
QSB 291 QSB Seminar Cleary + 45 0 250 315 1500 2065.00 0 2065.00
QSB 294 Respon Conduct of Research Traina 45 0.5 250 315 565.00 0 565.00
QSB 296 Professional Skills Development Manilay 20 1 250 140 390.00 0 390.00
QSB 297 Systems Biology 0 0.00 0 0.00


TOTAL 0 0 0 0 0 0 0 5250 0 2646 6000 13896.00 0 0 13896.00
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Discipline Crs # Course Title Instructor Enrollment 
Projections IWC for Course Lecturer % Time Lecturer Annual 


Salary
Sub Total 


Lecturer Costs TA FTE Sub Total TA 
Costs One-Time Costs Supplies & 


Materials
Field Trips 


Costs
Reproduction 


Services Costs
Speakers 


Series Costs Spring Total Crs Fee Fee Income Net Request


Life Sciences Dispensary 6000 21000 0 27000.00 0 27000.00
BIO 1 Contemp Bio Oviedo 180 1 0.00 0 0.500 25000 350 1260 26610.00 0 26610.00
BIO 1 Contemp Bio Staff (Dulai) 180 1 0.167 7831.63 9319.6421 0.500 25000 350 1260 35929.64 0 35929.64
BIO 1L Staff (Dulai) 240 0 0.00 0 1.250 62500 7200 1680 71380.00 20 71380.00
BIO 2 Intro. to Molecular Bio Staff (Dulai) 150 1 0.167 7831.63 9319.6421 0.500 25000 350 1050 35719.64 0 35719.64
BIO 2L Staff (Dulai) 144 0 0.00 0 0.750 37500 5040 1008 43548.00 25 3600 39948.00
BIO 3 Health and Disease 1 0.00 0 0 0.00 0 0.00
BIO 5 Bio Today Staff (Gilbert) 72 1 0.167 7831.63 9319.6421 0.250 12500 1800 504 24123.64 0 24123.64
BIO 60 Nutrition Staff (Dulai) 90 1 0.167 7831.63 9319.6421 0.250 12500 350 630 22799.64 0 22799.64
BIO 101 Biochemistry P.LiWang 60 1 0.00 0 0.250 12500 350 420 13270.00 0 13270.00
BIO 102 Molecular Biology A. Liwang 20 1 0.00 0 0.125 6250 1400 140 7790.00 60 1200 6590.00
BIO 110 The Cell Medina 120 1 0.00 0 0.625 31250 4800 840 36890.00 30 3600 33290.00
BIO 111 Cells, Tissues Alley/Lect 30 1 0.125 5862.00 6975.78 0.125 6250 350 210 13785.78 0 13785.78
BIO 120 General Microbiology 0.00 0 0 0 0.00 0 0.00
BIO 120L General Microbiology Lab 0.00 0 0 0.00 95 0.00
BIO 124 Microbial Evolution (alt years) 0.00 0 0 0 0.00 0 0.00
BIO 125 Public Hlth Threats Roussos 30 1 0.167 7831.63 9319.6421 0.125 6250 350 210 16129.64 0 16129.64
BIO 127 Virology Choi 60 1 0.00 0 0.250 12500 350 420 13270.00 0 13270.00
BIO 140 Genetics Frank 96 1 0.00 0 0.500 25000 2400 672 28072.00 15 1440 26632.00
BIO 141 Evolution Dawson 48 1 0.00 0 0.250 12500 1200 336 14036.00 15 720 13316.00
BIO 148 Fundamentals of Ecology 0.00 0 0 0 0.00 40 0 0.00
BIO 149 Conservation Bio Aguilar 24 1 0.00 0 0.125 6250 350 168 6768.00 0 6768.00
BIO 149F Conservation Bio Field Aguilar 24 0 0.00 0 0.125 6250 350 1248 168 8016.00 50 1200 6816.00
BIO 151 Immunology 0.00 0 0 0 0.00 0.00
BIO 151L Immunololgy Lab 0.00 0 0 0.00 35 0.00
BIO 152 Cancer & Tumor Bio Pallavicini 60 1 0.167 7831.63 9319.6421 0.250 12500 350 420 22589.64 22589.64
BIO 160/160Comp Phys (alt years) New Fac? 48 1 0.00 0 0.250 12500 12000 1440 336 26276.00 0 26276.00
BIO 161 Human Phys 0.00 0 0 0 0.00 20 0 0.00
BIO 164 Human Anatomy Dayrat 40 1 0.00 0 0.250 12500 1600 280 14380.00 30 1200 13180.00
BIO 170 Neurobiology Cleary 75 1 0.00 0 0.250 12500 350 525 13375.00 0 13375.00
BIO 170L Neurobiology Lab Cleary 60 0 0.00 0 0.375 18750 1500 420 20670.00 15 900 19770.00
BIO 180 Mathematical Modeling for Bio Colvin 28 1 0.00 0 0.013 625 196 821.00 0 821.00
BIO 182 Bioinformatics (alt years) Ardell 23 1 0.00 0 0.125 6250 350 161 6761.00 0 6761.00


Physical Sciences Dispensary 0.00 0 0 7500 42600 0 50100.00 50100.00
Chemistry ACS Exams 0.00 0 0 0.00 0.00


CHEM 1 Preparatory Chemistry Staff (MV) 120 1 0.167 7831.63 9319.6421 0.375 18750 350 840 29259.64 0 29259.64
CHEM 2 General Chemistry Staff (MV) 144 1 0.167 7831.63 9319.6421 0.750 37500 2160 1008 49987.64 5 720 49267.64
CHEM 2 General Chemistry Staff (MV) 144 1 0.167 7831.63 9319.6421 0.750 37500 2160 1008 49987.64 5 720 49267.64
CHEM 8 Prin of Organic Chem Forman 120 1.25 0.00 0 0.813 40625 4200 840 45665.00 25 3000 42665.00
CHEM 10 General Chemistry II AKelley 140 1 0.00 0 0.875 43750 3500 980 48230.00 15 2100 46130.00
CHEM 100 Organic Synth and Mechanism Tsao 90 1 0.00 0 0 350 630 980.00 0 980.00
CHEM 100L Organic Chemistry Laboratory Tsao 80 0 0.00 0 0.500 25000 3200 560 28760.00 30 2400 26360.00
CHEM 101L Adv Synth Lab 0.00 0 0 0 0.00 95 0 0.00
CHEM 111 Biochemistry I BIO 101 (PL) 20 1 0.00 0 0 140 140.00 0 140.00
CHEM 112 Quantum Chem and Spect 0.00 0 0 0 0.00 0 0.00
CHEM 113 Chem Thermodynamics & Kinet Ye 20 1 0.00 0 0 350 140 490.00 0 490.00
CHEM 114L Phys Chem and Instr Analy Lab Anne 12 1 0.167 7831.63 9319.6421 0.250 12500 900 84 22803.64 50 600 22203.64
CHEM 115 Instr Analy and Bioanaly Chem 0.00 0 0 0 0.00 0 0.00
CHEM 120 Inorganic Chemistry Dave 20 1 0.00 0 0 140 140.00 0 140.00
CHEM 122 Biochemistry II BIO 102 (AL) 20 1 0.00 0 0 1400 140 1540.00 60 1200 340.00
CHEM 130 Organic Spectroscopy & Comput Meyer (if no grad 20 1 0.00 0 0 350 140 490.00 490.00
CHEM 131 Molecular Spectroscopy 0.00 0 0 350 0 350.00 0 350.00
CHEM 140 Nanoscale Materials Chemistry 0.00 0 0 350 0 350.00 0 350.00
CHEM 147 Materials Chemistry Lab Menke 10 1 0.00 0 0 850 70 920.00 0 920.00
CHEM 194 Communication & Ethics in Chem AKelley 16 0.5 0.00 0 0 350 112 462.00 0 462.00
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Discipline Crs # Course Title Instructor Enrollment 
Projections IWC for Course Lecturer % Time Lecturer Annual 


Salary
Sub Total 


Lecturer Costs TA FTE Sub Total TA 
Costs One-Time Costs Supplies & 


Materials
Field Trips 


Costs
Reproduction 


Services Costs
Speakers 


Series Costs Spring Total Crs Fee Fee Income Net Request


ESS 1 Intro to ESS 0.00 0 0 0 0.00 26 0 0.00
ESS 2 Sustainability Science 0.00 0 0 0.00 0.00
ESS 50 Ecosystems of CA Kueppers 75 1 0 0 0.25 12500 350 3900 525 17275.00 52 3900 13375.00
ESS 105 Biogeochemistry 0.00 0 0 0 0.00 0 0.00
ESS 120 Environmental Microbiology 0.00 0 0 0 0.00 0 0.00
ESS 141 Science and Policy Kueppes/West 40 1 0.00 0 0.250 12500 350 280 13130.00 0 13130.00
ESS 148 Ecology 0.00 0 0 0 0.00 40 0 0.00
ESS 149 Conservation Biology BIO 8 1 0.00 0 0 56 56.00 0 56.00
ESS 170 Soils Berhe 20 1 0.00 0 0 350 140 490.00 0 490.00
ESS 170L Soils Lab Berhe 20 0 0.00 0 0 5000 1040 520 140 6700.00 0 6700.00
ESS 190 Seminar Kueppers 20 0 0.00 0 0 350 140 490.00 0 490.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 15 Intro. Sci. Data Analysis Staff 90 0.75 0.125 5862 6976 0.250 12500 350 630 20456 0 20455.78
MATH 18 Stat Sci Data Analysis Staff 40 1 0.167 7832 9320 0.250 12500 350 280 22450 0 22449.64
MATH 21 Calculus I Sci & Eng Lei 120 1 0 0 0.500 25000 350 840 26190 0 26190.00
MATH 11 Calculus I Staff 120 1 0.167 7832 9320 0.500 25000 350 840 35510 0 35509.64
MATH 11 Calculus I Staff 120 1 0.167 7832 9320 0.500 25000 350 840 35510 0 35509.64
MATH 22 Calculus II Sci & Eng Staff 100 1 0.167 7832 9320 0.500 25000 350 700 35370 0 35369.64
MATH 12 Calculus II Staff 100 1 0.167 7832 9320 0.500 25000 350 700 35370 0 35369.64
MATH 23 Vector Calculus Staff 120 1 0.167 7832 9320 0.500 25000 350 840 35510 0 35509.64
MATH 24 Lin Alg & Diff Eqs Ilan 120 1 0 0 0.500 25000 350 840 26190 0 26190.00
MATH 32 Prob & Stats Lei 120 1 0 0 0.500 25000 350 840 26190 0 26190.00
MATH 91 Topics in Applied Math Blanchette 20 1 0 0 0 350 140 490 0 490.00
MATH 122 Complex Variables and Appl. Marcia 30 1 0 0 0.125 6250 350 210 6810 0 6810.00
MATH 125 Intermediate Diff. Eqs. 0 0 0 0 0 0 0.00
MATH 126 Partial-Differential Equat Tokman 30 1 0 0 0.125 6250 350 210 6810 0 6810.00
MATH 131 Numerical Analysis I 0 0 0 0 0 0 0.00
MATH 141 Linear Analysis I 0 0 0 0 0 0 0.00
MATH 150 Mathematical Modeling 0 0 0 0 0 0 0.00
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Projections IWC for Course Lecturer % Time Lecturer Annual 
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NSED 43 Intro to teach Sci in Mid Sch Staff 20 0.125 0.0625 2931.00 3487.89 0 350 140 3977.89 0 3977.89
NSED 44 Fieldwork, Sci Mid Sch Staff 20 0.125 0.0625 2931.00 3487.89 0 350 140 3977.89 0 3977.89
NSED 53 Intro to teach Math in Mid Sch Staff 20 0.125 0.0625 2931.00 3487.89 0 350 140 3977.89 0 3977.89
NSED 44 Fieldwork, Math Mid Sch Staff 20 0.125 0.0625 2931.00 3487.89 0 350 140 3977.89 0 3977.89
NSED 63 Intro to teach Sci in HS Staff 20 0.125 0.00 0 0.032 1600 350 140 2090.00 0 2090.00
NSED 64 Fieldwork, Sci HS Staff 20 0.125 0.00 0 0.032 1600 350 140 2090.00 0 2090.00
NSED 73 Intro to teach Math in HS Staff 20 0.125 0.00 0 0.032 1600 350 140 2090.00 0 2090.00
NSED 74 Fieldwork, Math HS Staff 20 0.125 0.00 0 0.032 1600 350 140 2090.00 0 2090.00
NSED 95 Research in Sci & Math teaching Staff 20 0.5 0.063 2931.00 3487.89 0 350 140 3977.89 0 3977.89
NSED 98 Success in Natural Sciencs Staff 40 0.75 0.125 5862.00 6975.78 0.250 12500 350 19825.78 0 19825.78
NSED 100 Inst, Assmt & Mgmt for Teach Staff 30 1 0.167 7831.63 9319.6421 0 350 210 9879.64 0 9879.64
NSED 195 Research in Sci & Math teaching Staff 20 0.5 0.00 0 0 350 140 490.00 0 490.00
PHYS 6 The Cosmos, Science and You Wil v B 60 1 0.00 0 0.250 12500 350 420 13270.00 0 13270.00
PHYS 8 Introductory Physics I Staff (Menke) 144 1 0.167 7831.63 9319.6421 0.750 37500 350 1008 48177.64 0 48177.64
PHYS 8 Introductory Physics I 0.00 0 0 0 0.00 0 0.00
PHYS 9 Introductory Physics II Staff (Kiley) 96 1 0.167 7831.63 9319.6421 0.500 25000 350 672 35341.64 0 35341.64
PHYS 9 Introductory Physics II Staff (Kiley) 96 1 0.167 7831.63 9319.6421 0.500 25000 350 672 35341.64 0 35341.64
PHYS 10 Introductory Physics III 0.00 0 0 0 0.00 0 0.00
PHYS 18 Intro Phys I for Bio Sci 0.00 0 0 0 0.00 0 0.00
PHYS 19 Physics II -- Bio Staff (Menke) 72 1 0.167 7831.63 9319.6421 0.375 18750 350 504 28923.64 0 28923.64
PHYS 104 Biophysics Hirst 20 1 0.00 0 0 350 140 490.00 0 490.00
PHYS 105 Analytic Mechanics Scheibner 20 1 0.00 0 0 350 140 490.00 0 490.00
PHYS 110 Electrodynamics 0.00 0 0 0 0.00 0 0.00
PHYS 111 Electromag Radiation Mini Ghosh 20 0.5 0.00 0 0 350 140 490.00 0 490.00
PHYS 112 Statistical Mechanics 0.00 0 0 0 0.00 0 0.00
PHYS 122 Waves Mini Ghosh 20 0.5 0.00 0 0 350 140 490.00 0 490.00
PHYS 124 Atomic structure Mini Mitchell 20 0.5 0.00 0 0 350 140 490.00 0 490.00
PHYS 126 Special Relativity Mini Mitchell 20 0.5 0.00 0 0 350 140 490.00 0 490.00
PHYS 132 Thermodynamics New Senior FTE 20 1 0.00 0 0 350 140 490.00 0 490.00
PHYS 137 Quantum Mechanics 0.00 0 0 0 0.00 0 0.00
PHYS 144 Atomic Physics Chiao 20 1 0.00 0 0 350 140 490.00 0 490.00
PHYS 148 Modern Optics 0.00 0 0 0 0.00 0 0.00
PHYS 151 Solar Energy Winston 20 1 0.00 0 0 350 140 490.00 0 490.00
PHYS 160 Modern Physics Lab Sharping 20 1 0.00 0 0 350 140 490.00 0 490.00
PHYS 192 Special Topics in Physics 20 0 0.00 0 0 350 140 490.00 0 490.00


TOTAL 4.1945 196705.27 234079.27 23.578 1178900 30500 135440 5668 38493 0 1623080.27 28500 1594580.27
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Spring Net Req


Discipline Crs # Course Title Instructor Enrollment 
Projections IWC for Course Lecturer % Time Lecturer Annual 


Salary
Sub Total 


Lecturer Costs TA FTE Sub Total TA 
Costs One-Time Costs Supplies & 


Materials
Field Trips 


Costs
Reproduction 


Services Costs
Speakers 


Series Costs Spring Total Crs Fee Fee Income Net Request


CHEM 200 Adv Organic Synthesis 0 0.00 0 0.00
CHEM 201 Organic Organometallic Mech Meyer 8 1 250 56 334.00 0 334.00
CHEM 212 Mol & Solid St Quant Chem 0 0.00 0 0.00
CHEM 215? Chemical Kinetics & Dynamics DKelley (A) 8 1 250 56 334.00 0 334.00
CHEM 291 Physics and Chemistry Sem AKelley 24 0 168 1500 1675.00 0 1675.00
MATH 201 Teaching and Learning 0 0.00 0 0.00
MATH 221 Partial-Differential Equat I 0 0.00 0 0.00
MATH 222 Partial-Differential Equat II Bhat 16 1 250 112 362.00 0 362.00
MATH 223 Asymptotics & Perturbution Met Blanchette 16 1 250 112 362.00 0 362.00
MATH 231 Numerical Analysis I 0 0.00 0 0.00
MATH 232 Numerical Analysis II Kim 16 1 250 112 362.00 0 362.00
MATH 292 Special Topics 0 0.00 0 0.00
MATH 291 Applied Mathematics Seminar New Hire 45 1 250 315 1500 2065.00 0 2065.00
MATH 298 Directed group study 0 0.00 0 0.00
MATH 399 University Teaching 0 0.00 0 0.00
PHYS 204 Biophysics Hirst 16 1 250 112 362.00 0 362.00
PHYS 210 Electrodynamics I 0 0.00 0 0.00
PHYS 212 Statistical Mechanics 0 0.00 0 0.00
PHYS 237 Quantum Mechanics I 0 0.00 0 0.00
PHYS 238 Quantum Mechanics II Tian 16 1 250 112 362.00 0 362.00
PHYS 292 Special Topics in Physics 0 0.00 0 0.00
PHYS 293 Physics Colloquium Faculty 45 0 315 1500 1815.00 0 1815.00
QSB 200 Adv Molecular Bio 0 0.00 0 0.00
QSB 215 Principles of Biological Techn MG-O 20 1 250 140 390.00 0 390.00
QSB 248 Adv Ecology 0 0.00 0 0.00
QSB 252 Cancer Genetics & Tumor Bio Pallavicini 10 1 250 70 320.00 0 320.00
QSB 261 Human Physiology 0 0.00 0 0.00
QSB 280 Adv Mathematical Biology 0 196.00 0 196.00
QSB 282 Adv Bioinformatics Ardell 10 1 250 70 334.00 0 334.00
QSB 291 QSB Seminar BEST 45 0 250 315 1500 2065.00 0 2065.00
QSB 294 Respon Conduct of Research 0 0.00 0 0.00
QSB 296 Professional Skills Development 0 0.00 0 0.00
QSB 297 Systems Biology Raymond 20 1 250 140 390.00 0 390.00


TOTAL 0 0 0 0 3250 0 2205 6000 11728.00 0 0 11728.00


GRADUATE Spring 2010 Budget Projection
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Student Credit Hours Taught During Spring 2009
Updated by Institutional Planning and Analysis on June 4, 2009


School Subject 


Undergraduate 
Program Area 
Credited for 
Teaching Subject


Total Student 
Credit Hours 


Taught in 
Subject Area


Student Credit 
Hours Taught 


by Senate 
Members* 


Student Credit 
Hours Taught 


by Non-Senate 
Members* 


BIO 12 12
BIOE 12 12
ESS 15 15
WRI 2040 2040
Total 2079 24 2055
BIO 12 12
BIOE 12 12
ESS 15 15
WRI 2040 2040
Total 2079 24 2055


BIOE 29 29
CHEM 3 3
MSE 9 9
PHYS 5 5
Total 46 46
BIOE 153 153
MSE 12 12
PHYS 1 1
Total 166 166
COGS 34 34
CSE 1311 377 934
Total 1345 411 934
BIOE 584 584
CSE 84 12 72
ENVE 138 33 105
ME 348 348
MGMT 1 1
PHYS 8 8
Total 1162 985 177
ENVE 181 177 4
GEOG 36 36
MGMT 10 10
PHYS 6 6
Total 233 229 4
BIO 9 9
ENVE 91 91
ESS 18 17 1
GEOG 1 1
MGMT 1 1
PHYS 8 8
Total 127 126 1
ME 307 168 139
Total 307 168 139
ENVE 1 1
ME 34 34
PHYS 1 1
Total 36 36


CORE


Total


ENVE


ES


ME


MEAM


BEST


BIOE


CSE


ENGR


College 1


Engineering
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Student Credit Hours Taught During Spring 2009
Updated by Institutional Planning and Analysis on June 4, 2009


School Subject 


Undergraduate 
Program Area 
Credited for 
Teaching Subject


Total Student 
Credit Hours 


Taught in 
Subject Area


Student Credit 
Hours Taught 


by Senate 
Members* 


Student Credit 
Hours Taught 


by Non-Senate 
Members* 


BIOE 24 24
MSE 16 16
Total 40 40
BIO 9 9
BIOE 790 790
CHEM 3 3
COGS 34 34
CSE 1395 389 1006
ENVE 411 302 109
ESS 18 17 1
GEOG 37 37
ME 689 550 139
MGMT 12 12
MSE 37 37
PHYS 29 29
Total 3462 2207 1255
BIO 4933 2214 2719
BIOE 3 3
CHEM 38 38
ESS 6 6
NSED 132 132
PHYS 11 11
Total 5122 2387 2735
BIO 155 155
CHEM 2045 1013 1032
MSE 1 1
Total 2200 1168 1032
BIO 25 20 5
ESS 23 18 5
PHYS 9 9
Total 56 38 18
BIO 120 120
MATH 3934 1137 2797
ME 1 1
PHYS 63 2 62
Total 4117 1139 2978
BIO 33 33
NSED 199 199
Total 232 232
ENVE 16 16
MATH 134 134
ME 9 9
PHYS 1457 815 642
Total 1615 839 776
BIO 207 201 6
BIOE 28 28
CHEM 13 13
Total 247 241 6


QSB


ESS


MATH


NSED


PHYS


MSE


Total


BIO


CHEM


Natural Sciences
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Student Credit Hours Taught During Spring 2009
Updated by Institutional Planning and Analysis on June 4, 2009


School Subject 


Undergraduate 
Program Area 
Credited for 
Teaching Subject


Total Student 
Credit Hours 


Taught in 
Subject Area


Student Credit 
Hours Taught 


by Senate 
Members* 


Student Credit 
Hours Taught 


by Non-Senate 
Members* 


BIO 5471 2589 2882
BIOE 31 31
CHEM 2095 1063 1032
ENVE 16 16
ESS 28 18 10
MATH 4068 1137 2931
ME 9 9
MSE 1 1
NSED 331 132 199
PHYS 1540 816 724
Total 13589 5812 7777


ANTH 401 289 112
Total 401 289 112
ARTS 1165 385 780
Total 1165 385 780
CHN 168 168
Total 168 168
COGS 835 759 76
CSE 1 1
PHIL 32 32
PSY 76 76
Total 943 791 152
ECON 232 112 120
PHIL 80 80
POLI 360 320 40
Total 672 512 160
FRE 148 148
Total 148 148
ARTS 341 245 96
Total 341 245 96
HIST 1241 733 508
Total 1241 733 508
JPN 212 212
Total 212 212
LIT 683 487 196
Total 683 487 196
COGS 108 108
ECON 292 196 96
MGMT 756 756
POLI 32 32
Total 1188 304 884
COGS 24 24
PHIL 481 96 385
Total 505 120 385
POLI 1376 818 558
Total 1376 818 558


GASP


HIST


JPN


LIT


CHN


COGS


MGMT


PHIL


POLI


ECON


FRE


Total


ANTH


ARTS


Social Sciences, 
Humanities, and Arts


Page 3 of 6







Student Credit Hours Taught During Spring 2009
Updated by Institutional Planning and Analysis on June 4, 2009


School Subject 


Undergraduate 
Program Area 
Credited for 
Teaching Subject


Total Student 
Credit Hours 


Taught in 
Subject Area


Student Credit 
Hours Taught 


by Senate 
Members* 


Student Credit 
Hours Taught 


by Non-Senate 
Members* 


COGS 235 1 234
CSE 1 1
PSY 3904 1714 2190
Total 4140 1716 2424
SOC 1065 636 429
Total 1065 636 429
SPAN 580 580
Total 580 580
WRI 30 30
Total 30 30
ARTS 3 3
HIST 50 50
LIT 66 66
Total 119 119
HIST 148 36 112
Total 148 36 112
HIST 3 3
WRI 3288 3288
Total 3291 3 3288
ANTH 401 289 112
ARTS 1509 633 876
CHN 168 168
COGS 1202 892 310
CSE 2 2
ECON 524 308 216
FRE 148 148
HIST 1442 822 620
JPN 212 212
LIT 749 553 196
MGMT 756 756
PHIL 593 208 385
POLI 1768 1138 630
PSY 3980 1714 2266
SOC 1065 636 429
SPAN 580 580
WRI 3318 3318
Total 18416 7194 11222


WH


WRI


Total


SOC


SPAN


USTU


WCH


PSY
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Student Credit Hours Taught During Spring 2009
Updated by Institutional Planning and Analysis on June 4, 2009


School Subject 


Undergraduate 
Program Area 
Credited for 
Teaching Subject


Total Student 
Credit Hours 


Taught in 
Subject Area


Student Credit 
Hours Taught 


by Senate 
Members* 


Student Credit 
Hours Taught 


by Non-Senate 
Members* 


ANTH 401 289 112
ARTS 1509 633 876
BIO 5492 2610 2882
BIOE 833 833
CHEM 2098 1066 1032
CHN 168 168
COGS 1236 926 310
CSE 1397 391 1006
ECON 524 308 216
ENVE 427 318 109
ESS 61 35 26
FRE 148 148
GEOG 37 37
HIST 1442 822 620
JPN 212 212
LIT 749 553 196
MATH 4068 1137 2931
ME 698 559 139
MGMT 768 12 756
MSE 38 38
NSED 331 132 199
PHIL 593 208 385
PHYS 1568 845 724
POLI 1768 1138 630
PSY 3980 1714 2266
SOC 1065 636 429
SPAN 580 580
WRI 5358 5358
Total 37546 15237 22309


* Senate members whose primary duties are administrative are included in the non-members column.


TotalTOTAL
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Student Majors During Spring 2009
Prepared by Institutional Planning and Analysis on April 30, 2009


Number1 


of Majors
Undergraduate Majors


Engineering
Bioengineering 102         
Computer Science 147         
Environmental 47           
Materials Science 14           
Mechanical Engineering 128         
Undeclared 46           


Natural Sciences
Applied Math 40           
Biological Sciences 610         
Chemical Sciences 63           
Earth Systems Science 18           
Physics 30           
Undeclared 33           


SSHA
Anthropology 5             
Cognitive Science 71           
Economics 58           
History 77           
Literatures & Cultures 60           
Management 184         
Political Science 113         
Psychology 340         
Social & Cog Sciences 13           
World Cultures & History 11           
Undeclared 50           


Undeclared 334         


Graduate Majors2


Environmental Systems 26           


Biological Engineering 14           
Electrical Engineering 19           
Mechanical Engineering 8             


Applied Math 11           
Physics & Chemistry
Quant & Sys Biology 42           


Social & Cog Sciences 22           
World Cultures 20           


1 Students with dual majors are counted twice. 
2 UC Merced offers only two majors, one in environmental systems and the other in individual


studies. For convenience, the individual graduate program emphases have been broken out.







Attach 7_Student Credit Hours by Course by Term.xls


Subject Code Term Cred-Hrs-Sum
AMSE 200530 31
AMSE 200610 24
AMSE 200630 57
AMSE 200710 55
ANTH 200630 256
ANTH 200710 144
ANTH 200730 384
ANTH 200810 227
ANTH 200830 700
ANTH 200910 401
ANTH 200930 872
ARTS 200530 139
ARTS 200610 350
ARTS 200630 525
ARTS 200710 420
ARTS 200730 398
ARTS 200810 920
ARTS 200830 873
ARTS 200910 1,199
ARTS 200930 1,346
BEST 200730 62
BEST 200810 91
BEST 200830 185
BEST 200910 159
BEST 200930 205
BIO 200910 5,164
BIO 200930 4,954
BIOE 200530 1
BIOE 200610 15
BIOE 200630 75
BIOE 200710 14
BIOE 200730 155
BIOE 200810 143
BIOE 200830 227
BIOE 200910 183
BIOE 200930 108
BIS 200530 1,263
BIS 200610 1,186
BIS 200630 1,543
BIS 200710 1,554
BIS 200730 2,896
BIS 200810 2,906
BIS 200830 3,836
CHEM 200530 854
CHEM 200610 764
CHEM 200630 1,530
CHEM 200710 1,505
CHEM 200730 2,118
CHEM 200810 2,061
CHEM 200830 3,226
CHEM 200910 2,271
CHEM 200930 3,746
CHN 200710 100
CHN 200730 52
CHN 200810 56
CHN 200830 132
CHN 200910 168







Attach 7_Student Credit Hours by Course by Term.xls


Subject Code Term Cred-Hrs-Sum
CHN 200930 180
COGS 200530 432
COGS 200610 194
COGS 200630 752
COGS 200710 649
COGS 200730 882
COGS 200810 510
COGS 200830 1,145
COGS 200910 1,012
COGS 200930 1,207
CORE 200530 836
CORE 200610 2,594
CORE 200630 630
CORE 200710 1,324
CORE 200730 906
CORE 200810 1,506
CORE 200830 1,296
CORE 200910 2,079
CORE 200930 1,678
CSE 200530 284
CSE 200610 242
CSE 200630 486
CSE 200710 666
CSE 200730 938
CSE 200810 936
CSE 200830 1,423
CSE 200910 1,483
CSE 200930 1,556
D 200530 0
EAPE 200730 75
EAPE 200810 147
EAPE 200830 120
EAPE 200910 135
EAPE 200930 315
ECON 200530 680
ECON 200610 168
ECON 200630 704
ECON 200710 420
ECON 200730 921
ECON 200810 305
ECON 200830 1,325
ECON 200910 701
ECON 200930 1,284
EDUC 200730 4
EECS 200930 246
ENGR 200510 12
ENGR 200530 277
ENGR 200610 206
ENGR 200630 299
ENGR 200710 527
ENGR 200730 622
ENGR 200810 945
ENGR 200830 1,009
ENGR 200910 1,233
ENGR 200930 1,667
ENVE 200430 28
ENVE 200510 8
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Subject Code Term Cred-Hrs-Sum
ENVE 200530 204
ENVE 200610 148
ENVE 200630 347
ENVE 200710 154
ENVE 200730 299
ENVE 200810 111
ENVE 200830 344
ENVE 200910 233
ENVE 200930 343
ES 200430 61
ES 200510 115
ES 200530 151
ES 200610 180
ES 200630 167
ES 200710 216
ES 200730 243
ES 200810 258
ES 200830 299
ES 200910 338
ES 200930 384
ESS 200430 4
ESS 200530 134
ESS 200610 70
ESS 200630 56
ESS 200710 170
ESS 200730 184
ESS 200810 317
ESS 200830 230
ESS 200910 56
ESS 200930 202
FRE 200630 108
FRE 200710 116
FRE 200730 88
FRE 200810 72
FRE 200830 112
FRE 200910 148
FRE 200930 196
GASP 200830 396
GASP 200910 344
GASP 200930 672
GEOG 200730 8
GEOG 200830 0
HIST 200530 528
HIST 200610 432
HIST 200630 640
HIST 200710 604
HIST 200730 947
HIST 200810 1,060
HIST 200830 995
HIST 200910 1,244
HIST 200930 1,080
ICP 200530 520
ICP 200610 120
ICP 200630 584
ICP 200710 112
ICP 200730 520
JPN 200630 124
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Subject Code Term Cred-Hrs-Sum
JPN 200710 164
JPN 200730 128
JPN 200810 168
JPN 200830 196
JPN 200910 208
JPN 200930 304
LIT 200530 296
LIT 200610 288
LIT 200630 412
LIT 200710 328
LIT 200730 385
LIT 200810 468
LIT 200830 456
LIT 200910 704
LIT 200930 792
MATH 200530 1,249
MATH 200610 1,596
MATH 200630 2,581
MATH 200710 2,292
MATH 200730 3,837
MATH 200810 3,403
MATH 200830 5,059
MATH 200910 4,155
MATH 200930 5,910
ME 200710 9
ME 200730 24
ME 200810 112
ME 200830 81
ME 200910 307
ME 200930 103
MEAM 200730 33
MEAM 200810 35
MEAM 200830 62
MEAM 200910 73
MEAM 200930 120
MGMT 200630 295
MGMT 200710 206
MGMT 200730 654
MGMT 200810 1,036
MGMT 200830 1,060
MGMT 200910 1,188
MGMT 200930 1,256
MSE 200730 33
MSE 200810 2
MSE 200830 78
MSE 200910 42
MSE 200930 54
NSED 200710 64
NSED 200730 90
NSED 200810 104
NSED 200830 239
NSED 200910 232
NSED 200930 229
PHIL 200530 312
PHIL 200630 472
PHIL 200710 536
PHIL 200730 328







Attach 7_Student Credit Hours by Course by Term.xls


Subject Code Term Cred-Hrs-Sum
PHIL 200810 416
PHIL 200830 668
PHIL 200910 508
PHIL 200930 596
PHYS 200530 144
PHYS 200610 477
PHYS 200630 784
PHYS 200710 892
PHYS 200730 980
PHYS 200810 1,348
PHYS 200830 1,829
PHYS 200910 1,675
PHYS 200930 1,958
POLI 200610 320
POLI 200630 164
POLI 200710 185
POLI 200730 1,028
POLI 200810 560
POLI 200830 1,235
POLI 200910 1,403
POLI 200930 1,614
PSY 200530 1,308
PSY 200610 1,183
PSY 200630 1,887
PSY 200710 2,355
PSY 200730 2,659
PSY 200810 2,663
PSY 200830 4,073
PSY 200910 4,228
PSY 200930 5,723
PUBP 200530 4
PUBP 200610 140
PUBP 200630 104
PUBP 200710 124
QSB 200430 12
QSB 200510 34
QSB 200530 113
QSB 200610 97
QSB 200630 201
QSB 200710 230
QSB 200730 314
QSB 200810 350
QSB 200830 526
QSB 200910 572
QSB 200930 589
SCS 200530 12
SCS 200610 129
SCS 200630 24
SCS 200710 8
SCS 200730 17
SCS 200810 12
SCS 200830 9
SCS 200930 17
SOC 200630 284
SOC 200710 390
SOC 200730 571
SOC 200810 696







Attach 7_Student Credit Hours by Course by Term.xls


Subject Code Term Cred-Hrs-Sum
SOC 200830 840
SOC 200910 1,068
SOC 200930 1,752
SPAN 200530 212
SPAN 200610 186
SPAN 200630 384
SPAN 200710 368
SPAN 200730 470
SPAN 200810 398
SPAN 200830 732
SPAN 200910 580
SPAN 200930 864
UCDC 200730 12
UCDC 200830 18
UCDC 200930 105
UNIV 200830 0
USTU 200830 25
USTU 200910 30
USTU 200930 61
WCH 200530 108
WCH 200610 124
WCH 200630 154
WCH 200710 170
WCH 200730 140
WCH 200810 132
WCH 200830 202
WCH 200910 238
WCH 200930 242
WH 200810 56
WH 200830 132
WH 200910 148
WH 200930 128
WRI 200530 2,500
WRI 200610 1,596
WRI 200630 1,968
WRI 200710 1,252
WRI 200730 3,345
WRI 200810 2,844
WRI 200830 4,835
WRI 200910 3,306
WRI 200930 5,557
XICE 200430 10
XICE 200510 3
XICE 200530 8
XICE 200630 13
XICE 200710 13
XICE 200730 24
XICE 200810 42
XICE 200830 11
XICE 200910 8
XICE 200930 30







Faculty	  FTE	  Planning	  and	  Allocation	  
School	  of	  Social	  Sciences,	  Humanities,	  and	  Arts	  
	  
May	  10,	  2010	  
	  
The	  big	  picture	  
As	  a	  new	  campus	  in	  the	  University	  of	  California	  system,	  UCM	  faces	  numerous	  
challenges.	  As	  a	  part	  of	  it,	  we	  must	  live	  up	  to	  the	  high	  standards	  of	  that	  system	  in	  terms	  
of	  building	  an	  excellent	  research	  profile	  combined	  with	  the	  creation	  of	  an	  effective	  
learning	  environment	  for	  both	  undergraduate	  and	  graduate	  students.	  To	  accomplish	  
this,	  we	  must	  build	  core	  strengths	  in	  traditional	  disciplines	  within	  the	  social	  sciences,	  
humanities,	  and	  arts.	  	  
	  
All	  of	  this	  must	  be	  done	  with	  limited	  resources.	  Although	  the	  UC	  system	  has	  been	  
generous	  to	  UCM,	  the	  current	  budget	  climate	  has	  meant	  that	  the	  university	  has	  not	  
been	  able	  to	  grown	  as	  quickly	  as	  was	  anticipated.	  From	  a	  faculty	  perspective,	  it	  means	  
that	  the	  size	  of	  programs	  is	  quite	  small.	  For	  instance,	  the	  largest	  of	  our	  programs,	  
Psychological	  Sciences,	  has	  a	  total	  of	  seven	  faculty	  members.	  In	  the	  arts,	  we	  have	  only	  
three,	  and	  in	  history,	  we	  have	  only	  four,	  one	  of	  whom	  is	  retiring	  at	  the	  end	  of	  this	  
academic	  year.	  The	  faculty	  at	  UCM,	  then,	  has	  had	  to	  balance	  research,	  teaching,	  and	  an	  
extraordinarily	  high	  service	  load	  given	  the	  newness	  of	  the	  campus	  and	  the	  tradition	  of	  
shared	  governance	  within	  the	  UC	  system.	  	  
	  
As	  the	  faculty	  has	  worked	  to	  build	  disciplinary	  strength,	  they	  must	  simultaneously	  pay	  
heed	  to	  the	  strategic	  vision	  of	  the	  campus	  itself.	  In	  2009,	  the	  campus	  released	  
Beginnings:	  A	  Legacy	  Renewed	  for	  the	  21st	  Century,	  a	  document	  that	  lays	  out	  the	  guiding	  
principles	  for	  the	  development	  of	  UCM.	  One	  theme	  that	  consistently	  cross-‐cuts	  the	  
rhetoric	  of	  that	  document	  is	  a	  strong	  focus	  on	  interdisciplinary—the	  creation	  of	  
research	  programs,	  courses,	  and	  institutions	  that	  blur	  disciplinary	  boundaries	  to	  address	  
pressing	  questions.	  Although	  in	  theory	  an	  emphasis	  on	  interdisciplinarity	  is	  not	  
antithetical	  to	  the	  development	  of	  strong	  core	  disciplinary	  programs,	  in	  practice,	  there	  
is	  a	  real	  tension	  between	  these	  two	  goals.	  Some	  faculty,	  either	  by	  interest	  or	  training,	  
are	  more	  adept	  at	  taking	  advantage	  of	  interdisciplinary	  opportunities	  than	  some,	  
whereas	  others	  are	  more	  intent	  on	  building	  what	  might	  be	  termed	  “disciplinary	  silos.”	  
Not	  surprisingly,	  this	  tension	  colors	  how	  faculty	  view	  the	  process	  by	  which	  future	  FTE	  
requests	  are	  defined	  and	  ultimately	  allocated.	  This	  is	  especially	  true	  at	  a	  campus	  where	  
literally	  every	  discipline	  can	  make	  a	  reasonable	  case	  for	  the	  allocation	  of	  scarce	  FTE	  to	  
their	  program.	  	  
	  
Overview	  of	  the	  campus-‐wide	  planning	  process	  
FTE	  allocations	  are	  made	  by	  the	  provost	  and	  executive	  vice	  chancellor	  in	  conjunction	  
with	  the	  Academic	  Senate	  Committee	  on	  Academic	  Planning	  and	  Resource	  Allocation	  
(CAPRA).	  In	  practice,	  the	  provost	  makes	  an	  annual	  call	  for	  FTE	  requests,	  the	  dean	  of	  
each	  school	  develops	  a	  request,	  and	  the	  plan	  is	  submitted	  by	  the	  dean	  of	  the	  school	  to	  







provost,	  who	  forwards	  its	  to	  CAPRA.	  The	  committee	  reviews	  the	  plan	  and	  makes	  
recommendations	  to	  the	  provost,	  who	  then	  makes	  the	  final	  decision	  on	  the	  allocation	  of	  
FTE	  to	  the	  schools.	  	  
	  
Since	  UCM	  is	  still	  evolving,	  the	  planning	  window	  and	  details	  of	  the	  provost’s	  call	  have	  
varied	  over	  time.	  For	  the	  2009-‐10	  call,	  the	  planning	  window	  was	  for	  three	  years:	  AY	  
2010-‐11,	  2011-‐12,	  and	  2012-‐13.	  In	  this	  call,	  the	  provost	  indicated	  that	  from	  his	  
perspective,	  SSHA	  would	  most	  likely	  receive	  seven	  FTE	  in	  each	  of	  the	  years	  for	  a	  total	  of	  
21	  (see	  Appendix	  1).	  The	  provost’s	  call	  outlined	  the	  criteria	  he	  would	  use	  to	  assess	  the	  
plans	  submitted	  by	  the	  schools.	  CAPRA	  also	  issued	  its	  own	  set	  of	  criteria	  for	  how	  it	  
would	  evaluate	  FTE	  requests	  from	  the	  schools	  (Appendix	  2),	  and	  in	  general,	  these	  
overlap	  with	  those	  of	  the	  provost.	  However,	  some	  of	  the	  details	  between	  the	  plans	  are	  
sufficiently	  different	  to	  create	  some	  confusion	  as	  to	  how	  best	  to	  respond	  and	  craft	  a	  
final	  document	  that	  satisfies	  both	  at	  some	  fundamental	  level.	  	  
	  
Overview	  of	  planning	  process	  within	  the	  school	  
SSHA	  is	  divided	  into	  four	  governing	  bodies	  (also	  known	  as	  bylaw	  55	  units	  and	  which	  are	  
still	  in	  the	  process	  of	  approval):	  Cognitive	  and	  Information	  Sciences	  (CIS),	  Humanities	  
and	  World	  Cultures	  (HWC),	  Psychological	  Sciences	  (PSY),	  and	  Social	  Sciences	  and	  
Management	  (SSM).	  Within	  each,	  they	  are	  responsible	  for	  preparing	  curriculum,	  
providing	  evaluations	  of	  faculty	  for	  promotion	  and	  tenure,	  and	  hiring	  of	  new	  faculty.	  
Majors	  and	  minors	  currently	  reside	  within	  these	  bodies	  or	  in	  some	  case,	  across	  them	  
(Appendix	  3)	  	  
	  
Each	  of	  these	  governing	  bodies	  is	  responsible	  for	  the	  development	  of	  its	  own	  strategic	  
plan	  where,	  among	  other	  things,	  they	  make	  a	  case	  for	  FTE	  allocations.	  These	  plans	  are	  
ideally	  developed	  in	  coordination	  with	  one	  another	  and	  with	  reference	  to	  the	  SSHA	  
strategic	  plan	  (which	  is	  currently	  under	  revision;	  the	  last	  one	  was	  developed	  in	  March	  
2008)	  as	  well	  as	  relevant	  institutional	  planning	  documents.	  Cross-‐cutting	  these	  
governing	  bodies	  are	  graduate	  groups;	  there	  are	  two:	  Social	  and	  Cognitive	  Sciences	  
(which	  includes	  cognitive	  science,	  economics,	  political	  science,	  and	  psychological	  
sciences)	  and	  World	  Cultures	  (anthropology,	  history,	  literature	  [Spanish-‐speaking	  and	  
English-‐speaking	  worlds],	  and	  world	  heritage).	  These	  groups	  develop	  curricular	  plans	  for	  
the	  graduate	  level	  and	  in	  most	  cases,	  these	  plans	  have	  FTE	  requests	  attached	  to	  them.	  	  
	  
Following	  the	  FTE	  call	  from	  the	  provost,	  the	  dean	  requests	  that	  each	  bylaw	  55	  unit	  
submit	  their	  prioritized	  list	  of	  FTEs,	  which	  are	  then	  placed	  into	  an	  overall	  priority	  list	  by	  
the	  dean.	  This	  list	  is	  then	  presented	  to	  the	  SSHA	  executive	  committee,	  where	  it	  is	  
reviewed	  and	  debated.	  The	  resultant	  priority	  list	  is	  generally	  created	  by	  consensus	  
during	  a	  lively	  give-‐and-‐take	  of	  different	  visions	  or	  priorities	  of	  what	  SSHA	  should	  be.	  
The	  final	  list	  is	  then	  presented	  to	  the	  entire	  SSHA	  voting	  faculty	  for	  their	  consideration.	  
The	  plan	  is	  then	  submitted	  to	  the	  provost.	  	  Although	  plans	  tend	  to	  be	  passed	  with	  a	  
majority	  in	  favor,	  it	  is	  possible	  that	  a	  plan	  can	  receive	  a	  negative	  vote.	  The	  dean	  may	  







choose	  to	  revise	  the	  plan	  or	  submit	  it	  to	  the	  provost	  and	  CAPRA	  with	  an	  explanation	  of	  
this.	  
	  
Criteria	  used	  in	  FTE	  planning	  
All	  existing	  units	  within	  SSHA	  must	  grow.	  This	  is	  obvious.	  However,	  resource	  scarcity	  
creates	  intense	  competition	  for	  new	  FTE	  between	  the	  four	  bylaw	  units.	  As	  noted	  above,	  
the	  provost	  indicated	  that	  we	  were	  likely	  to	  be	  authorized	  to	  obtain	  21	  FTE	  over	  the	  
three-‐year	  planning	  window.	  In	  the	  plans	  for	  FTE	  from	  the	  bylaw	  55	  units,	  a	  total	  of	  52	  
FTE	  was	  requested.	  Not	  surprisingly,	  each	  unit	  acts	  in	  their	  self-‐interest,	  but	  some	  actors	  
are	  more	  concerned	  with	  the	  common	  good.	  That	  is,	  they	  are	  willing	  to	  consider	  a	  
variety	  of	  models	  for	  resource	  allocation	  based	  upon	  multiple	  criteria.	  
	  
As	  the	  dean,	  I	  am	  responsible	  for	  the	  entire	  school,	  and	  thus	  must	  balance	  often	  selfish	  
(but	  usually	  justified)	  FTE	  requests	  with	  a	  vision	  toward	  building	  not	  just	  programs,	  but	  a	  
coherent	  school.	  Here	  is	  a	  paragraph	  from	  my	  charge	  to	  the	  executive	  committee	  (dated	  
22	  March	  2010):	  
	  


“3)	  Within	  the	  Priority	  1	  category,	  my	  selection	  of	  requested	  FTE	  is	  based	  upon	  
the	  following	  criteria:	  a)	  current	  and	  projected	  enrollment	  at	  the	  undergraduate	  
level;	  b)	  my	  evaluation	  of	  program	  strength	  and	  coherence	  based	  upon	  the	  
narratives	  sent	  to	  me	  as	  a	  part	  of	  this	  process.	  This	  also	  includes	  consideration	  of	  
graduate	  education	  as	  offered	  to	  me	  by	  our	  two	  graduate	  groups;	  c)	  other	  
factors,	  most	  notably	  whether	  a	  program	  has	  an	  opportunity	  to	  bring	  distinction	  
to	  SSHA	  and	  UCM,	  how	  a	  program	  fits	  into	  interdisciplinary	  thinking	  at	  UCM,	  and	  
finally,	  whether	  a	  program	  offers	  a	  potential	  for	  making	  a	  significant	  contribution	  
to	  the	  Research	  Themes	  articulated	  in	  the	  2009	  Strategic	  Academic	  Vision	  of	  
UCM.	  Student	  credit	  hours	  generated	  by	  discipline	  (and	  broken	  down	  by	  
Senate/non-‐Senate	  appointments)	  for	  AY	  2009-‐10	  can	  be	  found	  in	  Appendix	  2.	  	  


	  
I	  stress	  that	  this	  draft	  plan	  is	  thus	  not	  strictly	  enrollment	  driven,	  and	  I	  hope	  you	  
will	  keep	  this	  in	  mind	  as	  you	  review	  my	  recommendations	  and	  offer	  alternatives.	  
As	  you	  do	  so,	  I	  hope	  you	  will	  be	  as	  forthcoming	  about	  your	  criteria	  as	  have	  I.	  “	  


	  
I	  make	  judgments	  on	  a	  mix	  of	  qualitative	  and	  quantitative	  data.	  	  
	  
The	  most	  commonly	  cited	  criterion	  used	  to	  advocate	  for	  FTE	  allocations	  from	  within	  
bylaw	  55	  units	  is	  enrollment	  growth.	  The	  Census	  of	  enrollments	  offered	  by	  the	  Registrar	  
is	  a	  prime	  data	  source	  as	  is	  the	  Statement	  of	  Intent	  to	  Register,	  which	  provides	  a	  sense	  
of	  what	  majors	  and	  courses	  of	  study	  incoming	  freshmen	  are	  likely	  to	  pursue.	  This	  is	  
helpful	  as	  a	  general	  planning	  document,	  although	  it	  is	  widely	  acknowledged	  that	  student	  
interests	  usually	  change	  dramatically	  over	  time.	  	  
	  
Consider	  this	  example	  from	  the	  AY	  2009-‐10	  planning	  process	  using	  psychology	  as	  an	  
example.	  Psychology	  has	  the	  largest	  enrollment	  and	  number	  of	  majors	  within	  SSHA.	  	  







	  
Enrollments	  for	  PSY	  courses	  ’08-‐09:	  	  2574	  (1265,	  fall;	  1309,	  spring)	  over	  59	  courses	  (29,	  
fall;	  30,	  spring)	  Note:	  	  for	  fall,	  of	  29	  courses,	  19	  were	  faculty-‐taught;	  of	  those,	  8	  were	  
independent	  study/research	  for	  spring,	  of	  30	  courses,	  21	  were	  faculty-‐taught;	  of	  those,	  
13	  were	  independent	  study/research	  
	  	  
Enrollments	  for	  PSY	  courses	  09-‐10:	  	  2881	  (1421,	  fall;	  1460,	  spring)	  over	  72	  courses	  (35,	  
fall;	  37	  spring)	  .Note:	  for	  fall,	  of	  35	  courses,	  26	  were	  faculty-‐taught;	  of	  those,	  15	  were	  
independent	  study/research.	  For	  spring,	  of	  37	  courses,	  28	  courses	  were	  faculty-‐taught;	  
of	  those,	  19	  were	  independent	  study/research	  
	  	  
PSY	  Majors:	  Fall	  ’08:	  327;	  Spring	  ’09:	  328	  
PSY	  Minors:	  Fall	  ’08:	  51;	  Spring	  ’09:	  82	  
	  	  
PSY	  Majors:	  Fall	  ’09:	  340;	  Spring	  ’10:	  340	  
PSY	  Minors:	  	  Fall	  ’09:	  85;	  Spring	  ’10:	  160	  
	  
There	  is	  obvious	  evidence	  of	  enrollment	  growth	  and	  a	  significant	  spike	  in	  minors	  from	  
AY	  2008-‐09.	  Given	  these	  data,	  here	  is	  how	  psychology	  created	  a	  justification	  for	  their	  
FTE	  request	  (document	  dated	  14	  February	  2010):	  
	  
	  
Justification	  for	  Prioritization	  


Explain	  concisely	  how	  the	  prioritization	  of	  requested	  FTEs	  reflects	  the	  aims,	  
goals,	  and	  demands	  of	  programs	  discussed	  in	  the	  Strategic	  Plan	  of	  the	  school,	  and	  of	  
graduate	  groups	  associated	  with	  faculty	  in	  the	  school,	  in	  particular:	  
1. Support	  of	  undergraduate	  majors,	  referring	  to	  estimated	  student	  demand	  


(both	  majors	  and	  courses	  provided	  to	  non-‐majors),	  plans	  to	  achieve	  
excellence	  and	  how	  this	  will	  be	  assessed	  (including	  accreditation	  issues,	  if	  
any).	  


Psychology	  is	  the	  largest	  major	  in	  SSHA	  but	  has	  only	  7	  ladder	  rank	  faculty	  
and	  the	  highest	  student/faculty	  ratio	  in	  SSHA.	  About	  60%	  of	  Psychology	  
undergraduate	  classes	  are	  taught	  by	  Unit	  18	  lecturers.	  Far	  more	  ladder	  
rank	  faculty	  are	  needed	  to	  support	  the	  major.	  We	  have	  improved	  the	  major	  
by	  adding	  more	  writing	  requirements	  (e.g.,	  a	  new	  course	  WRI	  101	  specific	  
to	  Psychology	  is	  now	  required	  of	  majors),	  and	  by	  redistributing	  TAs	  to	  
support	  this	  effort.	  For	  WASC	  accreditation	  purposes,	  we	  have	  created	  
Program	  Learning	  Outcomes	  and	  an	  assessment	  plan	  to	  regularly	  assess	  
whether	  we	  achieve	  those	  outcomes.	  	  


2. Support	  of	  graduate	  groups	  and	  research,	  referring	  to	  balance	  of	  critical	  mass	  
in	  specific	  areas	  versus	  the	  need	  for	  broadening	  coverage,	  plans	  to	  achieve	  
international	  excellence	  and	  how	  this	  will	  be	  assessed,	  estimated	  student	  
demand	  for	  graduate	  programs.	  	  


Psychological	  Sciences	  currently	  has	  eleven	  graduate	  students.	  Student	  
demand	  for	  graduate	  training	  in	  psychology	  is	  very	  high,	  with	  34	  of	  55	  







applicants	  to	  SSHA	  being	  in	  Psychology	  as	  of	  January	  22,	  2010.	  Other	  
campuses	  average	  2.5	  graduate	  students	  per	  faculty	  member,	  a	  standard	  
likely	  to	  be	  met	  at	  UC	  Merced	  within	  a	  few	  years,	  as	  well.	  Additional	  ladder	  
rank	  faculty	  are	  needed	  to	  continue	  to	  grow	  graduate	  training	  and	  
research	  excellence.	  


The	  Psychological	  Sciences	  faculty	  is	  near	  completion	  of	  a	  revised	  
draft	  CCGA	  application	  for	  a	  Graduate	  Group	  in	  Psychological	  Sciences.	  The	  
application	  outlines	  assessment	  plans	  for	  the	  new	  graduate	  group,	  both	  
assessing	  students	  within	  the	  group	  on	  a	  regular	  basis,	  and	  assessing	  the	  
Group	  itself	  periodically.	  


3. If	  applicable,	  development	  of	  new	  or	  incipient	  research	  and/or	  graduate	  or	  
undergraduate	  degree	  programs	  


Not	  applicable.	  	  
4. If	  applicable,	  support	  of	  or	  synergy	  with	  cross-‐school	  or	  interdisciplinary	  


programs	  or	  research.	  	  
Psychological	  Sciences	  currently	  envisions	  three	  primary	  venues	  for	  
interdisciplinary	  collaboration.	  First,	  Psychological	  Sciences	  has	  been	  
successful	  in	  seeking	  and	  hiring	  faculty	  who	  have	  overlapping	  interests	  that	  
can	  support	  the	  Cognitive	  Science	  program,	  such	  as	  Yarrow	  Dunham,	  a	  
developmental	  psychologist	  who	  has	  strong	  cognitive	  training	  and	  interests,	  
and	  Jack	  Vevea,	  a	  quantitative	  psychologist	  who	  has	  developed	  quantitative	  
models	  of	  cognitive	  phenomena.	  	  


Second,	  faculty	  who	  will	  be	  hired	  in	  Health	  Psychology	  will	  
contribute	  to	  interdisciplinary	  collaboration	  with	  faculty	  in	  the	  School	  of	  
Natural	  Science	  and	  the	  School	  of	  Engineering	  who	  are	  involved	  in	  health	  
research	  at	  UC	  Merced.	  For	  example,	  Professor	  Wallander	  led	  the	  recent	  
submission	  of	  the	  letter	  of	  intent	  for	  an	  interdisciplinary	  center	  at	  UC	  
Merced	  within	  the	  system-wide	  UC	  School	  of	  Global	  Health;	  and	  Professors	  
Wallander	  and	  Shadish	  are	  active	  members	  of	  the	  UC	  Faculty	  Medical	  
School	  Advisory	  Committee.	  


Third,	  faculty	  who	  will	  be	  hired	  in	  Quantitative	  Psychological	  
Sciences	  will	  contribute	  to	  the	  need	  for	  expert	  statistical	  consultation	  
among	  faculty	  in	  the	  School	  of	  Natural	  Science	  and	  the	  School	  of	  
Engineering	  who	  are	  involved	  in	  the	  creation	  of	  a	  medical	  school.	  For	  
example,	  at	  the	  request	  of	  the	  Dean	  of	  Natural	  Science,	  Professor	  Shadish	  
wrote	  a	  document	  describing	  models	  for	  statistical	  consultation	  and	  
training	  that	  could	  be	  used	  at	  UC	  Merced	  in	  the	  short	  to	  medium	  term	  
future.	  	  


1. Support	  for	  general	  education	  (e.g.	  providing	  professors/lecturers	  to	  support	  
CORE	  courses	  and	  general	  education	  courses	  for	  other	  schools).	  


Psychological	  Sciences	  faculty	  regularly	  give	  lectures	  in	  CORE	  1.	  At	  the	  
lower	  division	  level,	  PSY	  1(enrollment	  around	  300,	  offered	  each	  semester)	  is	  
an	  option	  for	  filling	  school	  general	  education	  requirements,	  and	  PSY	  10	  
(enrollment	  around	  176,	  offered	  each	  semester)	  is	  an	  option	  for	  filling	  the	  
quantitative	  methods	  general	  education	  requirement.	  The	  majority	  of	  
students	  in	  both	  these	  courses	  are	  not	  Psychology	  majors.	  Only	  PSY	  1	  is	  







prerequisite	  to	  upper	  division	  PSY	  courses.	  Consequently	  these	  courses	  are	  
heavily	  enrolled	  by	  non-Psychology	  major	  as	  filling	  upper	  division	  general	  
education	  requirements	  outside	  the	  major.	  	  


	  
Other	  units	  developed	  similar	  plans,	  and	  in	  each	  case,	  the	  primary	  argument	  was	  
enrollment	  growth.	  Even	  those	  programs	  that	  saw	  limited	  or	  modest	  growth	  suggested	  
that	  the	  addition	  of	  an	  FTE	  to	  their	  program	  would	  spur	  enrollment	  growth.	  	  
	  
In	  the	  case	  of	  psychology,	  I	  was	  impressed	  by	  their	  enrollment	  figures	  and	  growth	  
potential,	  and	  I	  recommended	  that	  they	  receive	  six	  of	  the	  21	  positions	  over	  the	  planning	  
window.	  The	  executive	  committee	  approved	  this	  recommendation.	  
	  
In	  contrast,	  program	  building	  and	  the	  criterion	  of	  UCM	  distinction	  was	  used	  to	  justify	  my	  
priority	  ranking	  of	  an	  FTE	  for	  World	  Heritage	  (WH),	  where	  there	  is	  currently	  only	  a	  single	  
ladder	  faculty,	  low	  enrollment,	  and	  a	  single	  major.	  In	  my	  priority	  list,	  I	  included	  an	  FTE	  
for	  a	  second	  faculty	  member	  in	  this	  program	  and	  was	  greeted	  by	  significant	  hostility	  
from	  some	  members	  of	  the	  executive	  committee,	  who	  asked	  why	  I	  would	  “waste”	  an	  
FTE	  on	  the	  program.	  One	  argued	  that	  the	  program	  should	  be	  closed.	  	  
	  
My	  reply	  was	  simply	  that	  the	  WH	  program	  is	  unique	  in	  the	  UC	  system	  as	  well	  as	  
nationally,	  that	  it	  brings	  real	  distinction	  to	  the	  campus,	  and	  it	  promotes	  interdisciplinary	  
ties	  between	  the	  disciplines.	  When	  University	  Relations	  comes	  calling	  for	  a	  
demonstration	  to	  donors,	  they	  frequently	  turn	  to	  WH.	  I	  requested	  another	  FTE	  in	  WH	  to	  
increase	  ties	  with	  anthropology	  and	  cognitive	  science,	  and	  perhaps	  ultimately,	  the	  
nascent	  management	  program.	  The	  position	  was	  maintained	  in	  the	  plan	  sent	  to	  the	  
provost	  and	  to	  CAPRA.	  	  
	  
Aside	  from	  this	  example,	  all	  other	  FTE	  are	  assigned	  to	  existing	  majors	  within	  the	  bylaw	  
55	  units,	  and	  thus,	  promote	  the	  development	  of	  those	  majors.	  At	  this	  time,	  SSHA	  is	  not	  
seeking	  to	  expand	  the	  range	  of	  majors,	  preferring	  instead	  to	  build	  the	  current	  core	  
disciplines.	  We	  do	  add	  minors,	  however,	  since	  we	  insist	  that	  they	  incur	  no	  new	  resource	  
commitments.	  Faculty	  can	  and	  do	  propose	  minors,	  and	  these	  proposals	  are	  reviewed	  by	  
the	  SSHA	  curriculum	  committee.	  
	  
Space	  remains	  one	  of	  the	  most	  serious	  problems	  for	  the	  expansion	  of	  SSHA.	  The	  Social	  
Sciences	  and	  Management	  Building	  (SSM)	  is	  scheduled	  to	  open	  in	  the	  summer	  of	  2011,	  
and	  this	  will	  make	  it	  easier	  to	  accommodate	  our	  hiring	  plans	  through	  AY	  2012-‐13.	  
Beyond	  that,	  however,	  a	  lack	  of	  suitable	  space	  will	  make	  it	  difficult	  to	  hire	  certain	  FTE	  in	  
psychology	  and	  cognitive	  sciences,	  particularly	  those	  specialties	  that	  require	  dry	  or	  
damp	  laboratories.	  Long-‐term	  hires	  in	  these	  areas	  will	  be	  impacted	  until	  new	  space	  is	  
obtained	  or	  different	  models	  of	  space	  allocation	  are	  adopted.	  	  
	  
Institutional	  planning	  documents	  are	  used	  as	  guidelines,	  and	  have	  a	  limited	  effect	  on	  
how	  the	  bylaw	  55	  units	  develop	  their	  FTE	  requests.	  If	  one	  of	  their	  stated	  desires	  reflects	  







a	  institutional	  priority,	  you	  can	  be	  sure	  that	  it	  will	  be	  used	  as	  a	  justification.	  If	  it	  does	  
not,	  it	  will	  be	  ignored.	  As	  dean,	  I	  use	  these	  documents	  to	  help	  me	  think	  about	  specific	  
requests,	  and	  I	  will,	  on	  balance,	  favor	  requests	  that	  make	  a	  clear	  effort	  to	  touch	  on	  
institutional	  goals	  and	  serve	  to	  cross	  disciplines.	  	  
	  
Search	  successes	  have	  some	  impact	  on	  the	  FTE	  allocation	  process.	  In	  years	  past,	  certain	  
positions	  were	  frozen	  by	  the	  central	  administration	  during	  the	  worst	  of	  the	  budget	  
crisis.	  Although	  bylaw	  55	  units	  were	  free	  to	  argue	  that	  frozen	  positions	  should	  be	  
considered	  as	  priorities,	  I	  (as	  well	  as	  the	  central	  administration)	  argued	  that	  these	  
positions	  had	  to	  be	  included	  in	  the	  priority	  rankings	  developed	  by	  each	  unit.	  	  
	  
	  	  















 
UC Merced CAPRA (Committee on Academic Planning and Resource Allocation) 
Guiding Criteria for Evaluating Academic Plans from Schools and Graduate Groups 
 
Strategic planning is an annual process which begins with faculty in all units, including schools, 
graduate groups, and research institutes, creating plans for the development and growth of 
research and academic programs.  These plans are used as the basis for formal resource requests 
developed in the Deans’ offices in collaboration with the faculty.  The resource requests and 
strategic plans are then sent to the Executive Vice Chancellor (EVC) who passes them to 
CAPRA for formal review.  CAPRA then develops recommendations based on the following 
guiding criteria to the EVC who makes the final resource decisions. 
 


UC Merced is continuing its growth trajectory, although in this time of limited resources 
this growth must be strategic, balancing research excellence and program growth.  Although a 
significant number of undergraduate majors have been initiated (>18), we have only one CCGA-
approved graduate program.  The ongoing UC budget challenges will require more careful 
planning to ensure that each new faculty line addresses the campus’ most critical needs for both 
undergraduate and graduate programs.  Moreover, planning must move from a year-by-year 
process to a multiyear year process to allow proper staging of new majors and research 
programs.  For these reasons, CAPRA is requesting the following additional criteria for AY09-
10 and future academic plans (the AY08-09 criteria are below). 


Changes for AY 09-10 


1. Academic plans should include a 5 year description of specific goals (and associated 
objective metrics) associated with each program that is requesting new faculty lines.  
These goals can be based on external assessments (e.g. ABET accreditation or CCGA 
approval), specific program expansion (e.g. adding a new track or graduate emphasis), or 
quantitative target (e.g. supporting a particular student growth rate).  Moreover, the 
overall academics plans should prioritize and provide a timeline for all such goals 
described in the plan. 


2. Academic plans should explicitly address strategic constraints on the campus, such as the 
need to balance more and less costly programs, the availability of research and teaching 
space, and start up funds. 


3. Academic plans should consider the full life-cycle of existing programs, describing target 
sizes over the next five or more years and plans to reach a sustainable level given current 
budget constraints.   


4. Academic plans should include estimated resource requests for program review and 
ongoing assessment. 


5. Academic plans should describe plans for coordination or even consolidation of programs 
within or between schools or between graduate groups to make the most efficient use of 
current and proposed faculty lines.  Proposed hires whose teaching will be primarily 
outside of their home program, need to be explicitly cited in the plans for the programs in 
which they will be teaching. 


6. Proposed new undergraduate and graduate programs must be included in academic plans 
well in advance of the year in which they will be proposed.  Moreover, plans for new 
programs must include year-by-year hiring goals to achieve the necessary size to create 
the new program.  Finally, any proposed new programs used as the basis for new faculty 







lines must include memos from the cognizant school or graduate groups’ Dean and 
Academic Planning Chair stating a multiyear commitment to give high priority to faculty 
hires for this new program.  These memos must be included in the academic plan voted 
on by the school faculty. 


 
Guiding Criteria 


CAPRA expects that yearly academic planning decisions will be done primarily by 
faculty in schools, graduate groups, and institutes through an update of their Strategic Plans and 
submission of an annual Academic Resource Plan from the schools.  CAPRA requests that the 
Academic Resource Plan be concise and focused on specific requests and their justification.  For 
example, relatively established academic areas, tied to a major, are not expected to submit long, 
general descriptions of their disciplines to CAPRA, nor is it necessary to describe very long-term 
strategic aims not related to current resource requests.  Note that each school and graduate group 
should continue to update and refine their full Strategic Plans, and these plans should be 
provided to CAPRA in support of, and as justification for, the Academic Resource Plan.   


CAPRA requests that each school submit four tables: one with prioritized FTE requests 
for the current academic, another with the prioritized FTE requests for the following academic 
year, one with a list of current and planned majors and graduate groups for the next two years, 
and one with their proposed space needs.  (See Appendices 1-3 for examples.)  The tables should 
be consistent with each other and the text of the plans.  Note that multiple positions may be 
assigned to the same priority level (e.g., 1st, 2nd, 3rd tier).  


Each school may format its Academic Resource Plan in whatever style is suited to its 
needs, as long as it provides CAPRA with the necessary information to ensure effective 
allocation of FTEs and space across the campus.  It is expected that schools’ planning documents 
will address realistic resources needed to attract and accommodate new FTEs and the future 
growth of their activities, including estimates of: cost of startup packages; laboratory space 
requirements; office space needs of associated research staff and graduate students; special 
infrastructure needs (library holdings, IT, central facilities, animal room, clean room, fume 
hoods, heating/cooling, electrical, regulatory compliance staff, etc.) 


In addition, the Academic Resource Plan should include text justifying the FTE requests 
in terms of their support of research programs/graduate groups and undergraduate majors (or 
have links to the appropriate sections of the school Strategic Plans). 
 
Justification for Prioritization 


Explain concisely how the prioritization of requested FTEs reflects the aims, goals, and 
demands of programs discussed in the Strategic Plan of the school, and of graduate groups 
associated with faculty in the school, in particular: 


1. Support of graduate groups and research, referring to balance of critical mass in specific 
areas versus the need for broadening coverage, the number of essential courses not being 
currently taught, the proposed timeline for applying for CCGA approval (if not yet 
completed), plans to achieve international excellence and how this will be assessed, and 
current and estimated future student demand for graduate programs.  


2. Support of undergraduate majors, referring to estimated student demand (both majors and 
courses provided to non-majors).  Include an estimate of the number of faculty to create a 
viable major,  the number of essential courses are not being currently taught, the role of 







lecturers in the current program, as well as plans to achieve excellence and how this will 
be assessed (including accreditation issues, if relevant). 


3. If applicable, development of new or incipient research and/or graduate or undergraduate 
degree programs,  


4. If applicable, support of, or synergy with, cross-school or interdisciplinary programs or 
research.  


5. Support for general education (e.g. providing professors/lecturers to support CORE 
courses and general education courses for other schools). 


 
Faculty and Space Resources 


1. Overview of faculty workload issues, including current and anticipated shortfalls or 
imbalances, as well as the school workload policy, including the likely extent of reliance 
on lecturer appointments.  Note that permanently required lecturer lines should be 
requested as such by schools. 


2. Balance of tenured and untenured faculty, and opportunities for mentoring.  
3. An updated description of the school’s space planning and allocation procedures. 
4. Special resource issues related to faculty hiring, e.g. plans to hire faculty cohorts or 


special facilities needs for new hires. 
5. Special issues relevant to achieving diversity of UC Merced’s faculty. 


 
How this information will be used.  CAPRA will place heavy emphasis on prioritized FTE 
requests voted on by the faculty and justified by the Strategic Plans of the school and associated 
graduate groups.  In addition, CAPRA will consider other information, such as availability of 
resources; consistency of a school’s plan with the plans of other schools, graduate groups, and 
institutes; other campus-wide strategic initiatives; status of ongoing searches, balance of tenured 
and untenured faculty and balance of faculty across schools; student enrollment information; 
other information from school deans.  Using this information, CAPRA will make 
recommendations to the EVC/Provost regarding categories of new faculty lines (e.g., 1st, 2nd, 
3rd tier).   
 
Revised XXXXX, 2009 
CAPRA:  Michael Colvin (Chair) 
  Wolfgang Rogge (Vice-Chair) 
  Evan Heit  
  Chris Kello (GRC) 
  Susan Amussen (UGC) 
  Martha Conklin (ex-officio) 


 
 
 
 
 
 







 
Appendix 1
 


: Sample Table of Requested FTEs  


Table of Requested FTEs, Year 1 of 2 Year Plan 
 
EVC Targets: Number of Positions: __________, Total Startup: __________________, Total Space:_________________ 
 


Priority Name of 
Position 


Level 
(Lecturer/Assistant/ 


Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated 
Space needs 


Special needs 
and strategic 


considerations, 
if any 


examples          


 
 
 


         


=1 
Latin 
American 
History 


Associate/Full History Literature World 
Cultures  $XX-YYK office  


=1 


Biological 
Anthropology 
(cross-unit 
with Nat Sci) 


Assistant Anthropology Biology World 
Cultures QSB $XX-YYK office + XYZ sq 


ft lab 
needs vivarium 
space 


=1 Health 
Psychology Full Psychology  SCS  $YYK office + XYZ sq 


ft lab 


could 
contribute to 
medical school 
planning 


=4 
Applied 
Microeconom
ics (Health) 


Associate/Full Economics  SCS Applied Math $YY-YYK office  


=4 Languages Lecturer      office must be on 
campus 


 







Table of Requested FTEs, Year 2 of 2 Year Plan 
 
EVC Targets: Number of Positions: __________, Total Startup: __________________, Total Space:_________________ 
 


Priority Name of 
Position 


Level 
(Lecturer/Assistant/ 


Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated 
Space needs 


Special needs 
and strategic 


considerations, 
if any 


examples          


 
 
 


         


=1 
Latin 
American 
History 


Associate/Full History Literature World 
Cultures  $XX-YYK office  


=1 


Biological 
Anthropology 
(cross-unit 
with Nat Sci) 


Assistant Anthropology Biology World 
Cultures QSB $XX-YYK office + XYZ sq 


ft lab 
needs vivarium 
space 


=1 Health 
Psychology Full Psychology  SCS  $YYK office + XYZ sq 


ft lab 


could 
contribute to 
medical school 
planning 


=4 
Applied 
Microeconom
ics (Health) 


Associate/Full Economics  SCS Applied Math $YY-YYK office  


=4 Languages Lecturer      office must be on 
campus 


 
This table was approved by a vote of the School of _____ faculty on (date). 
 
Notes:  This table should reflect school priorities, although it is possible that multiple positions will be assigned to the same priority 
level.  Additional considerations such as opportunity hires, spousal hires, diversity issues, should be noted where relevant, with further 
description in the text of the plan.  
 
 
 







Appendix 2:
 


 Sample Table of Majors and Graduate Groups 


 


Name 
Established or 
Planned Start 


Date 


Number of 
students 
(08-09) 


Student Credit 
Hours (08-09) 


Number of 
Current Faculty 
(and Names) 


Number of Current 
Searches (and Names) 


Requested FTEs  
(and Names) 


 
Examples 
 


      


 
       


Anthropology 9/08 n/a 100 3 (Anderson, 
Smith, Jones) 


1 (Cultural 
Anthropology) 


1 (Biological 
Anthropology) 


Economics Established 33 400 
4 (Johnson, 
Rogers, Lopez, 
Stein) 


2 (Applied 
Microeconomics, 
tenured + untenured) 


1 (Applied 
Microeconomics-health) 


History Established 35 350 2 (Randall, 
Walker) 1 (US History) 1 (Latin American 


History) 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







Appendix 3
 


: Space Needs and Planning 


Name Offices on campus 
(number) 


Lab space on 
campus (sq ft) 


Total campus space 
(sq ft) Space at Castle (sq ft) Space at other location 


(specify) 


Current total (9/2009)      


New space for  
AY09-10 hires       


Total for AY09-10      


 







Majors: 
    * Anthropology 
    * Cognitive Science (B.A.) 
    * Cognitive Science (B.S.) 
    * Economics 
    * History- emphasis United States and World 
    * Literatures & Cultures (English) 
    * Literatures & Cultures (Spanish) 
    * Management 
    * Political Science 
    * Psychology 
    * Sociology 
 
Minors: 
    * American Studies 
    * Anthropology 
    * Arts 
    * Chicano Studies 
    * Cognitive Science 
    * Economics 
    * History 
    * Literatures & Cultures 
    * Management 
    * Philosophy 
    * Political Science 
    * Psychology 
    * Public Health 
    * Services Science 
    * Sociology 
    * Spanish 
    * Writing 
 





		Budget Office Response

		p1

		p2

		p3

		Budget CALL 2010

		Instructional Budget Worksheet

		School Request Summary

		Recommended Block Allocation

		Preliminary Allocation

		School Strategic Plans

		Engineering

		Natural Sciences

		SSHA



		CAPRA Criteria 2009-2010

		Faculty FTE Funding Plan

		Facutly Search Tracking Sheets

		Campus Budget Committee Charge & Principles



		Engineering Response

		UGC_CRF_example

		Instructional Workload Table (IWC)

		Enrollment Projections

		School of Engineering Faculty Workload Policy

		3Yr-TeachingPlan-CSE

		3Yr-TeachingPlan-EnvE

		3Yr-TeachingPlan-MSE-Updated_21010

		ME_3_year_Plan_Feb_2010_b

		TeachingPlan-BIOE_AY1011

		TA_Workload_by_course

		SoE_AY_2010_11_Course Material Fee Proposal

		2010 SoE Strategic Plan

		Strategic Plan Appendices





		Natural Sciences Response

		p1

		p2

		p3

		p4

		Sp09 Enrollment 012109

		LREP Fall Headcount Summary_1-11-08

		SIRS

		Undergraduate Majors by Program

		NS 2010-11 Instructional Budget Final_v2

		Faculty Workload Report with ENGR Corrections Sp 09

		Student Credit Hours by Course by Term



		SSHA Response

		SSHA Response

		Call for School Academic Plans

		CAPRA Criteria

		SSHA Majors-Minors 2010
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Fall Net Req Spring Net Req


Discipline Crs # Course Title Instructor
Enrollment 
Projections


IWC for 
Course


Lecturer 
%Time


Lecturer 
Annual 
Salary


Sub-Total 
Lecturer 


Cost TA FTE
TA Annual 


Salary


Tuition 
Cost 
Per 
FTE


SubTotal 
TA Costs


One-Time 
Costs


Supplies & 
Materials Field Trips 


Costs
Copier Services 


Costs
Speakers 


Series Costs Fall Total Crs Fee Fee Income Net Request Discipline Crs # Course Title Instructor
Enrollment 
Projections


IWC for 
Course


Lecturer % 
Time


Lecturer 
Annual Salary


Sub Total 
Lecturer Costs TA FTE


TA Annual 
salary


Tuition 
Cost 
Per 
FTE


Sub 
Total 
TA 


Costs One-Time Costs


Supplies & 
Materials Field Trips 


Costs
Reproduction 


Services Costs
Speakers 


Series Costs Spring Total Crs Fee Fee Income Net Request
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0


TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0 0 TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0 0
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Fall Net Req Spring Net Req


Discipline Crs # Course Title Instructor
Enrollment 
Projections


IWC for 
Course


Lecturer % 
Time


Lecturer 
Annual 
Salary


Sub Total 
Lecturer 
Costs TA FTE


TA Annual 
Salary


Tuition 
Costs 


per 
FTE


Sub Total 
TA Costs


One-Time 
Costs


Supplies & 
Materials Field Trips 


Costs
Reproduction 


Services Costs
Speakers 


Series Costs Fall Total Crs Fee Fee Income Net Request Discipline Crs # Course Title Instructor
Enrollment 
Projections


IWC for 
Course


Lecturer % 
Time


Lecturer 
Annual Salary


Sub Total 
Lecturer Costs TA FTE


TA Annual 
Salary


Tuition 
Cost 
Per 
FTE


Sub 
Total 
TA 


Costs One-Time Costs


Supplies & 
Materials Field Trips 


Costs
Reproduction 


Services Costs
Speakers 


Series Costs Spring Total Crs Fee Fee Income Net Request


0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
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0 0 0 0 0 0
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0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
0 0 0 0 0 0
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School Enrollment 
Projections


Lecturer 
Cost TA FTE TA Costs One Time 


Costs S&E Field 
Trips Copies Speakers Fall Total


SSHA 7,610               541,825      64.5 953,516       8,450      6,050      3,500      30,440       4,350         1,548,131   
SNS 5,762               247,863      25.46 1,273,025    13,500    140,202  3,952      40,334       -             1,718,876   
SoE 2,451               200,191      11.25 550,000       20,750    116,148  4,800      3,887         -             895,776      


Total Fall 2010 15,823             989,879     101.211 2,776,541  42,700  262,400  12,252  74,661     4,350       4,162,783 


School Enrollment 
Projections


Lecturer 
Cost TA FTE TA Costs One Time 


Costs S&E Field 
Trips Copies Speakers Fall Total


SSHA 6,375               600,601      38.5 574,069       7,100      3,700      4,000      25,500       2,150         1,217,120   
SNS 5,539               234,079      23.58 1,178,900    30,500    135,440  5,668      38,493       -             1,623,080   
SoE 2,352               259,497      10.75 540,500       16,535    129,291  1,000      3,952         -             950,775      


Total Spring 2011 14,266             1,094,177   72.828 2,293,469    54,135    268,431  10,668    67,945       2,150         3,790,975   
Total 2010-11 30,089             2,084,056   174.039 5,070,010  96,835  530,831  22,920  142,606   6,500       7,953,758 


School Enrollment 
Projections


Lecturer 
Cost TA FTE TA Costs One Time 


Costs S&E Field 
Trips Copies Speakers Fall Total


SSHA 180                  -              0 -              -          2,250      -          1,320         7,500         11,070        
SNS 361                  -              0 -              -          5,250      -          2,646         6,000         13,896        
SoE 415                  -              0 -              -          2,999      -          560            3,500         7,059          


Total Fall 2010 956                  -              0 -              -          10,499    -          4,526         17,000       32,025        
Total UG+G Fall 16,779             989,879     101.211 2,776,541  42,700  272,899  12,252  79,187     21,350     4,194,808 


School Enrollment 
Projections


Lecturer 
Cost TA FTE TA Costs One Time 


Costs S&E Field 
Trips Copies Speakers Fall Total


SSHA 155                  -              0 -              -          800         -          960            6,500         8,260          
SNS 315                  -              0 -              -          3,250      -          2,205         6,000         11,455        
SoE 260                  -              0 -              -          8,142      -          455            6,800         15,397        


Total Spring 2011 730                  -              0 -              -          12,192    -          3,620         19,300       35,112        
Total 2010-11 1,686               -              0 -              -          22,691    -          8,146         36,300       67,137        


Total UG+G Spring 14,996             1,094,177   72.828 2,293,469    54,135    280,623  10,668    71,565       21,450       3,826,087   
Total UG+G 2010-11 31,775             2,084,056   174.039 5,070,010  96,835  553,522  22,920  150,752   42,800     8,020,895 


Fall 2010 Budget Projection - Graduate


Spring 2011 Budget Projection - Graduate


Fall 2010 Budget Projection - Undergraduate


Spring 2011 Budget Projection - Undergraduate
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Instructional Resource Base
Budget Year 2010-11
Schools Overview


Description Base Funding
% of 
Total


Enr Growth 
Ratio


Share of the  
Workload 


Allocation in 
2008-09 based 
on Enr Growth 


Applied to $1.5M


Recalculated 
Base Funding 


for 2009-10
Readjusted % 


of Total


Temporary 
Adjustments 


2009-10


Recalculated 
Base Funding 


for 2010-11
Readjusted % 


of Total


Proposed 
Increm. 


Allocation for 
2010-11


Proposed 
Total 


Allocation for 
2010-11


Approved By 
EVC/Provost 
for 2010-11 


Instructional 
Needs


SSHA:
Lecturers 229,600$        


Writing Program and Core Lecturers 250,000$        350,000$        
Teaching Assistants 176 000$


Allocation of Additional Dollars to TAS: Recalculated Base FundingOriginal Base Funding By School


Teaching Assistants 176,000$       
Other Resources


Total 2,191,556$          40.56% 55.30% 829,500$            3,021,056$       43.77% 426,000$        3,447,056$      46.09% 579,600$        4,026,656$     


ENG:
Lecturers 149,112$             
Teaching Assistants 281,053$             150,000$        
Other Resources 100,000$             


Total 530,165$             9.81% 6.25% 93,750$              623,915$          9.04% 150,000$        773,915$         10.35% -$               773,915$        


NAT SCI:
Lecturers 273,372$             
Teaching Assistants 2,079,790$          
Other Resources 328,000$             


Total 2,681,162$         49.62% 38.45% 576,750$            3,257,912$      47.20% -$               3,257,912$     43.56% 344,400$        3,602,312$     


Distribution of Org. Base Funding: $5,402,883 100% 100% 1,500,000$         6,902,883$       100% 576,000$        7,478,883$      100.00% 924,000$        8,402,883$     
SSHA - 40.56%
Eng - 9.81% Revised Base 7,478,883$     
NatSci - 49.63%


I G th 924 000$ 350 000$ Writing ProgramIncrem Growth 924,000$       350,000$        Writing Program 
Fall Enrollment Growth - Year over Year Change: ($1.5M - 576K)
SSHA: 229,600$        SSHA Proper
WRIT Total 8,402,883$     -                 
ENG 344,400$        Nat Sci
NatSci


Distribution of Recalculated Base Funding:


UC Merced Campus Budget Office 11/19/2010 3:19 PM







 


 


Dear Dean Pallavicini, 
I want to provide an update to the base funding for instruction for the School of Natural Sciences 
for the 2009-10 year.  EVC/Provost Alley confirmed today that he intends that the $1.5M allocated 
for growth needs for this current year be included in the base funding for the Schools.  The 
additional funding to be added to the dollars outlined below is $576,750.  Thus the total base for 
the school is now $3,257,912. 
 
Please let me know if you have any questions. 
 
Sincerely, 
Kathy 
 
 


 
From: Kathleen Jefferds [mailto:kjefferds@ucmerced.edu]  
Sent: Wednesday, March 25, 2009 6:37 PM 
To: mpallavicini@ucmerced.edu 
Cc: dacker@ucmerced.edu; msmith29@ucmerced.edu; ntanaka@ucmerced.edu 
Subject: Base Instructional Funding for the SNS 
 
Dear Dean Pallavicini, 
 
I write to confirm your base funding for instruction for 2009-10 for planning purposes.  To date, 
we do not have definite information regarding the total funding that we can count on for UC 
Merced, but realize that you need to move forward with personnel actions and assignments for 
teaching assistants for the next academic year.   
 
The base funding for the School is a total of $2,681,162.  For 2008-09 it was apportioned as 
follows:  
  
$273,372 Lecturers 
$2,079,790 Teaching Assistants 
$328,000 Other Resources 
 
This morning AVC Tanaka and I met with Assistant Deans Acker, Gavilan, and Ortez to discuss 
the instructional cost drivers specific to each school.  I thought it was a good discussion; certainly 
useful for us in order to explore a new and sustainable funding model for instructional support.  
The goal is to implement a model that can provide adequate funding to each school while 
factoring in differing needs.   The group will make a recommendation to EVC/Provost Alley as 
soon as possible.  The new model can then be utilized for allocations once we know if additional 
funding will be available to add to your base funding.  In the meantime, you have the 
confirmation of the above funding in order to proceed with your personnel actions and 
distribution of curriculum support.  
 
The official Budget CALL for 2009-10 will be released shortly and explain the request for 
information in planning for next year.  It does mention instructional funding.  I will be following 
up with a separate email regarding the materials to submit, the template, and the deadline for 
submittal.  I will send this directly to the assistant dean and the director of operations.  
 
Amidst unsettling budget news, as a campus we continue to honor our commitment to keep our 
emphasis on our core missions of instruction and research.  I appreciate all your efforts in these 
challenging fiscal times. 







 


 


 
Please do not hesitate to contact me with any questions or concerns. 
 
Sincerely, 
Kathy 
 
Kathleen A. Jefferds 
Director of the Operating Budget 
Budget Office, Division of Administration 
University of California, Merced 
kjefferds@ucmerced.edu 
209.228.4632 
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University of California, Merced 
School of Engineering 
Five-Year Strategic Plan (SP2015) 
 


1. Introduction and Overarching Goals 


The UC Merced School of Engineering (SoE) five-year Strategic Plan (SP2015) is outlined herein.  The 
forwarded plan is based on an overarching strategy, which is summarized in Figure 1. 


 


 


Figure 1.  Guiding Strategy for the School of Engineering Strategic Plan. 
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The SoE faculty is organized in disciplinary groups, which align with their educational and research-
related backgrounds as well as the current undergraduate SoE majors.  The SoE faculty, along with 
faculty members from other schools, support four graduate groups/programs that are currently overseen 
by the SoE.  Principal research and graduate program thrusts are organized in four broad interdisciplinary 
areas: 1) Sustainable Systems, 2) Thermo-Mechanical Systems, 3) Biologically-Inspired Technologies, 
and 4) Intelligent Systems.  These emphases align the existing campus interdisciplinary institutes or 
centers, and new centers being proposed in the near future.  The overarching strategy of the SoE faculty is 
consistent with the campus’ 2009 Strategic Academic Vision. 


This plan was formed by the SoE Resources Committee by synthesizing 1) input obtained during formal 
faculty meetings (bi-weekly), 2) information obtained from relevant research institutes and graduate 
groups, and 3) document exchange-review cycles that occurred from December 13, 2009 through 
February 15, 2010. 


The SoE remains the smallest of the three Schools with a faculty numbering 31, or 26 regular full-time 
equivalents (FTE) when accounting for split and administrative appointments.  This number constitutes 
about 26% of the ladder-rank faculty at UC Merced.  Of the 31 faculty members, 14 are tenured and 17 
are tenure-track.  This faculty oversees 5 undergraduate majors and is affiliated with 4 graduate groups. 


First and foremost, SP2015 reaffirms the SoE faculty commitment to building a world-class research 
university for the creation of new knowledge and the development of new technologies.  The key 
success factors to achieve this goal are to:  (1) hire the highest quality faculty (measured by their impact 
publications, awards, fellowships, service on editorial boards, etc.), (2) attract high quality graduate and 
undergraduate students, and (3) receive exceptional external funding. 


However, we recognize the currently severe constraints on growth, especially with respect to faculty 
research space, startup funding, and the ongoing economic downturn in California.  The status of the SoE 
and its assessable short-term goals for research and teaching are summarized in the following sections. 


 


2. Proposed Milestone Goals 


2.1. Research Goals 


The SoE faculty continues to compete 
effectively for extramural support.  Thus far 
during the 2009-2010 AY SoE faculty have 
been responsible for $0.8M to $2.3M per month 
of extramural funding, roughly 50 to 90% of the 
total campus award funding in a given month 
(Figure 2). 


The SoE intends to improve upon this 
impressive effort in terms of both extramural 
funding and graduate student enrollment, both 
of which are a function of faculty size.  Thus, 
additional FTEs are proposed in research areas 
that are either highly complementary to existing 
research strengths and increase multi-


Figure 2 - Monthly contract and grant awards 
to SoE versus UCM Campus (data source: 
UCM Sponsored Research monthly activity 
reports). 
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disciplinary research opportunities.  Although SoE investigators are rapidly becoming space-limited, they 
remain highly productive in terms of sponsored research.  In the current academic year, SoE faculty have 
already exceeded $9M in awards, an amount which may be somewhat inflated by the availability of 
economic recovery funds in FY 2009-2010.  However, it is realistic to expect an average of 
approximately $250,000 per year per SoE faculty member in absence of recovery funds from current and 
anticipated investigators.  This average is similar to the current one and may be conservative as junior 
faculty mature and become more successful in acquiring grants. In addition, establishment of new 
interdisciplinary research centers (see Goal 2) is also expected to increase funding levels.  However, it is 
important to note that space limitations in the near term may temper these affects.  


SoE-Goal 1. SoE investigators will maximize return on available facilities in 
the near term (SE2, Castle, and the academic surge building) by 
successfully competing for sponsored research awards amounting to more 
than $40M (direct + indirect cost) over the next 5 years. 


Interdisciplinary research and educational programs are central to the overall development of the UC 
Merced campus.  During this planning horizon, the EECS faculty group intends to establish two new 
interdisciplinary centers, the Center for Autonomous and Interactive Systems (CAIS) and Spatial Analysis 
Research Center (SpARC).  Both of these centers are directed towards the Intelligent Systems thrust and 
the result of the maturing and growth of the CSE faculty, and collaborations with key researchers in our 
sister schools. 


SoE-Goal 2. SoE investigators will establish two new interdisciplinary 
research centers aimed at increasing research strengths and funding in the 
intelligent systems research thrust area. 


2.2. Graduate Enrollment Goals 


Commensurate with the achieved research funding, 
the SoE faculty is also responsible for a significant 
fraction of the graduate student population, as about 
76 of the 224 graduate students are affiliated with 
engineering faculty (34%).  This represents an 11% 
graduate/total student fraction, compared to the 
other campus units (5.3%). 


A projection goal for future PhD student 
productivity by the SoE faculty is shown in Figure 
3.  This projection assumes that the SoE faculty will 
grow at a rate of 4 regular FTE/year (full and partial 
FTEs), that each faculty member supervises an 
average of 3 PhD students, and that each junior and 
senior faculty member will graduate 0.20 and 0.40 
PhD/year, respectively.  These production rates are 
low relative to UC system wide productivity, which 
ranges from amout 0.8 to 1.0 PhD/faculty/yr, and 
may therefore be conservative.  However, most of 
the graduate programs at UCM are at the developing 
stage and the typical rate of progress toward degree 
is not yet well-documented. Base on these estimates, 


Figure 3. Projected PhD student enrollment 
by SoE investigators from AY 2009-10 
(actual enrollment) to AY 2014-15. 
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the SoE faculty support the following School goal: 


SoE-Goal 3. SoE investigators will be mentoring more than 160 PhD 
students and these students will complete 15 or more doctoral degrees 
during AY 2014-15. 


2.3. Undergraduate Educational Goals 


Engineering majors remain popular at UCM, with several of the largest majors on campus being 
Mechanical Engineering (ME, 4th largest), Computer Science Engineering (CSE, 5th), and Bioengineering 
(BioE, 7th).  We anticipate that these majors will continue to show strong enrollments.  We also envision 
plans for increasing enrollments in other majors.  For example, an expanded emphasis in Environmental 
Engineering (EnvE) on sustainably infrastructure is expected to create more interest in this major.  Also, 
our Material Science & Engineering (MSE) faculty is building ties to the Bioengineering and Mechanical 
Engineering (bio- and energy materials) programs to strengthen their enrollments.  Through prudent 
enhancement of these majors, the overall undergraduate enrollment goal is as follows: 


SoE-Goal 4. SoE undergraduate majors will maintain its current fraction of 
undergraduate enrollment (approximately 18%), achieving a total 
enrollment of 950-1050 by AY 2014-15. 


Our main short-term undergraduate educational focus in the SoE is to (1) stabilize the curriculum in a 
sustainable manner so as to render short-term accreditation (ABET) is feasible, and (2) positioning 
ourselves for enrollment growth through modification of existing majors.  One new major is being 
planned in the near term, the B.S. Engineering degree.  However, as currently planned, this new major 
will have few resource implications because it will be designed to reside within the other majors.  The 
motivation for this is that the ABET accreditation process is more feasible for this basic engineering 
major, and we anticipate that we can apply for accreditation approximately one year after the major is 
approved.  Other majors for which accreditation is important (EnvE, ME), will follow later as they 
become able to expand their respective curricula.  This leads to our second short-term SoE goal: 


SoE-Goal 5. SoE will develop the B.S. Engineering degree program without 
encumbering new resources, and achieve ABET accreditation for this 
program by 2013, regardless of future faculty recruitment.  Given 
successful faculty recruitment at the rates discussed herein, ME and 
EnvE will become ABET-accredited by 2015. 


Although no new majors are planned in the near term (beyond the B.S. Engineering mentioned above), 
we do recognize the need for an Electrical Engineering (EE) component in our curriculum.  Initially, we 
plan to recruit faculty into the EECS group and charge them with creating an “emphasis area” within the 
existing CSE major.  In fact, as the EE emphasis becomes more evident, we may decide to modify this 
major’s name.  When we have a sufficient faculty to support it, we can then develop the separate EE 
major. 
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To support the ambitious research and educational goals outlined above, additional FTEs in the form of 
regular faculty and lecturers will be needed.  Given the near term resource constraints, recruitment must 


be highly strategic.  The FTE recruitment plan 
proposed by the SoE is front-loaded over the next 
three years to insure against failed searches; it 
corresponds to an overall recruitment effort of 15 
regular ladder faculty members, 5 cross-school 
positions, and 5 lecturers over a five-year period.  It 
also assumes that all SoE administrative 
appointments are adequately compensated with 
respect to school teaching allocations.  Projecting 
these assumptions over the next five years, 
accounting for regular promotions, leads to the 
projection shown in Figure 4.  The SoE faculty will 
be composed of 55 regular faculty and lecturers (31 
tenured (senior) faculty, 18 tenure-track (junior) 
faculty, and 6 full-time lecturers). 


 


In support of the aforementioned School goals, SoE 
proposes a steady hiring plan that respects short-term resource constraints.  First, to immediately enhance 
program stability and existing research strengths in concomitance with the campus’ Strategic Academic 
Vision, the SoE proposes 12 regular FTEs and 5 lecturers with potential security of employment 
(LPSoE)—see Table 1.  Each of these positions is discussed further in program-specific context in 
Section 4 of this plan.  The SoE faculty recognizes that this goal extends them beyond the three positions 
allocated for 2010-11.  Each of these positions will require relatively modest startup and space as searches 
will focus on computational investigators.  Furthermore, critical needs in all of these groups imply that 
“over-searching” is prudent as insurance against failed searches. 


In addition to SoE FTE recruitment, and in order to enhance SoE synergy with other academic and 
research units, particularly the UCM management program, we propose the cross-unit hires summarized 
in Table 2. 


Table 1. Summary of FTE Requests by the School of Engineering for the next three AYs. 


Position Graduate Research Program(s)1 Undergraduate 
Program(s)


 
2


 


 


AY 2010-2011  


SoE-1. Computer Systems 
SoE-2. Energy Storage Technologies 
SoE-3. Energy Materials 
SoE-4. Physiological Modeling 
SoE-5. Stochastic Modeling 


EECS primary; MEAM, ES secondary 
MEAM primary; BEST, ES secondary 
BEST primary; MEAM, ES secondary 
BEST primary; MEAM secondary 
MEAM primary; ES secondary 


CSE 
ME 
BioE/MSE/ME 
BioE/MSE/ME 
ME/EnvE 


SoE-LPSoE-1. EECS Lect.3


SoE-LPSoE-2. Fundamentals Lect. 
 


SoE-LPSoE-3. EECS Lect. 


NA 
NA 
NA 


CSE 
ENGR 
CSE 


                                                      
1 Recommended search committee to include primary (chair) and secondary graduate group or institute 
representations. 
2 Undergraduate teaching assignments will be in areas of greatest need at the time of the hire. 
3 A candidate for SoE-LPSoE 1 is currently under consideration.  


Figure 4. Projected SoE faculty number and 
distribution over the next 5 years. 







6 
 


 AY 2011-2012  
SoE-6. Computer Science Theory 
SoE-7. Air Pollution Modeling 
SoE-8. Mechatronics 
SoE-9. Ecological Engineering 


EECS primary 
ES primary, MEAM secondary 
MEAM primary, EECS secondary 
ES primary, BEST secondary 


CSE 
ME/EnvE 
ME/CSE 
EnvE 


SoE-LPSoE-4. Lab/Design Lect. 
SoE-LPSoE-5. Fundamentals Lect. 


NA 
NA 


ENGR 
ENGR 


 AY 2012-2013  
SoE 10. Intelligent & Adaptive Control 
SoE 11. Environmental Biotechnology 
SoE 12. Computational Materials 
SoE 13. Biosensor Development 
SoE 14. Medical Imaging 


EECS primary, MEAM secondary 
ES primary, BEST secondary 
BEST primary, MEAM secondary 
BEST primary, EECS secondary 
BEST primary, EECS secondary 


CSE/ME 
BioE/EnvE 
MSE/BioE/MEAM 
BioE/CSE/EnvE 
BioE/CSE 


 


Table 2. Proposed cross-unit positions for the upcoming three AYs. 


Position Graduate Research Program(s) Undergraduate 
Program(s) 


 AY 2010-2011  


Cross 1. Information Management 
Cross 2. Natural Resource Management 
Cross 3. Sustainable Building 


EECS, SNRI, UCMERI, QSB, Mgmt 
ES, SNRI, UCMERI, Mgmt 
ES, MEAM, BEST, Mgmt 


CSE/Mgmt 
EnvE/ESS/Mgmt 
MSE/ME/EnvE 


 AY 2011-2012  
Cross 4. Virtual Environments 
Cross 5. Technology Management 
Cross 6. Media Arts & Technology 


EECS, SCS 
EECS, BEST, QSB 
EECS, CIS, World Cultures 


CSE/Cog Science 
Engr/Mgmt 
CSE, Arts 


 


3. Summary of Goals 


A visualization of the milestone goals outlined in this Strategic Plan is presented in Figure 5.  It is evident 
in reviewing this milestone chart, that the primary goal that must be achieved by the School of 
Engineering is growing the faculty.  Unfortunately, the lack of research/office/instructional in the near 
term severely restricts faculty growth.  Thus, the highest priority, both in the near-term and long-term, for 
the School of Engineering as well as the campus in general, must be to obtain additional research and 
instructional space to grow the faculty and the emerging student population. 
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Figure 5.  Milestone Goal Timeline for the School of Engineering 
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Appendix:  Program-Specific Vision, 
Goals, and Rationale for FTE Requests 
Electrical Engineering and Computer Science (EECS) 
EECS Overview - The EECS faculty offer a popular undergraduate major in Computer Science & 
Engineering (CSE), as well as graduate degrees under the EECS and Cognitive & Information Science 
(CIS) program.  EECS faculty members have diverse research interests with areas of investigation in 
artificial intelligence, computational neuroscience, computer animation and graphics, computer vision, 
machine learning, speech processing, robotics, and distributed networked systems.  


These research themes frequently share a focus on intelligent systems, and this focus has been 
consciously adopted by the group to build research excellence in a specific intellectual area. The EECS 
faculty regularly collaborates with colleagues in other fields across the UCM campus, contributing to 
interdisciplinary work in computational biology, environmental systems, and cognitive science.  Indeed, 
the group has a strong bond to the CIS program, with several funded research projects spanning this 
cross-campus gap.  The EECS program is critical to the success of UCM, playing a central role in 
implementing the campus’ strategic focus on “Cognitive Science and Intelligent Systems”, as highlighted 
in its Strategic Academic Vision document.  


EECS Teaching Programs – The undergraduate CSE major is designed to provide students with both 
breadth and depth in the exciting and rapidly expanding fields of:  Computer Science - the study of 
computation, including algorithms and data structures, and Computer Engineering - including hardware, 
software and network architecture.  CSE is the 4th largest major on campus with an enrollment of 161 in 
AY 2009-2010).  Given awareness of and demand for this major, undergraduate enrollment is expected to 
continue to grow as long as space and faculty are added to the program.  From this perspective, it will 
soon become important to examine the tradeoff between increase in enrollment and selectivity for this 
program. 


EECS Goals 
EECS Research Goals - The EECS group has identified two main research goals, which it will pursue 
over the course of the next five years: 


• Achieve High Levels of Research Productivity - The EECS group seeks means to enable their 
faculty to achieve levels of research productivity comparable to researchers at other leading 
research universities. To assess progress toward this goal, counts of peer-reviewed journal 
publications and peer-reviewed conference publications. 


• Receive International Recognition as a Leader in “Intelligent Systems” - Anecdotal accounts 
have already been reported of members of the broader academic computer science community 
recognizing UCM’s strength in “intelligent systems”.  Our goal is to be recognized as an 
international leader in this field. 


These goals may be refined over the course of the next five years, particularly with regard to how 
progress is evaluated.  In an effort to both increase research productivity and receive international 
attention, the EECS group has adopted two more immediate goals.  First is establishing the Center for 
Autonomous and Interactive Systems (CAIS).  This UCM Centralized Research Unit (CRU) has recently 
been proposed by EECS faculty members Stefano Carpin and Marcelo Kallmann.  The center will 
coordinate shared resources and facilitate interdisciplinary research activities involving intelligent 







9 
 


systems.  The EECS faculty expects to establish CAIS formally as a UCM CRU before the end of the 
2010–2011 academic year.  Second, EECS faculty member Shawn Newsam is actively developing the 
Spatial Analysis Research Center (SpARC) as a CRU.  SpARC is a highly interdisciplinary focus that 
encompasses faculty from SSHA, NS, and other engineering faculty (Environmental). 
 
EECS Teaching Goals - One of the leading goals of the EECS program is the establishment of a 
CCGA approved EECS graduate program and corresponding graduate group.  There are a number of 
obstacles that must be overcome to accomplish this goal, including: 
 


• The number of EECS research faculty must be increased to achieve a critical mass.  At minimum, 
the group is expected to need 11–12 faculty members.  If the current open senior position search 
is successful, and one new faculty position is created for EECS in each of the next three years, 
this minimal number can be reached by the end of the 2012–2013 AY. 


• The number of senior EECS research faculty must be increased.  Currently, the EECS faculty 
includes only one tenured member, and that individual has a heavy administrative burden (i.e., he 
is the Chancellor of UCM).  Between the filling of a currently open senior position and the 
expectation of a number of successful promotions in the years to come, it is expected that at least 
a third of the EECS faculty will be senior by the end of the 2012–2013 AY. 


• A curriculum of core graduate courses must be designed and regularly taught.  These courses 
must span the fundamental topics central to a graduate education in EECS.  The shaping of this 
curriculum is already underway.  The recruitment of additional tenure-track faculty will be 
needed to ensure that these courses are offered on a regular basis, however.  If planned requests 
for new EECS faculty positions are met, and if hiring for these positions is successful, a graduate 
curriculum of this kind could be ready by the 2012–2013 AY. 


• A comprehensive CCGA proposal must be prepared.  Given the additional faculty resources that 
will be requested, it is expected that the EECS faculty will have adequate time to prepare this 
proposal over the 2012–2013 AY. 


 
In summary, successfully preparing a viable CCGA proposal by the end of the 2012–2013 academic year 
is a reasonable goal, but meeting this goal will require the allocation of additional faculty positions to 
EECS, at least one junior tenure-track position per year, as described later in this document. 


The EECS undergraduate CSE degree program is currently established and has already produced 
graduates.  With continued support for 2–3 EECS lecturers, and the creation of at least one additional 
tenure-track position, there are adequate labor resources to offer the current complete CSE curriculum.  
The EECS faculty has identified a number of important ways to improve the current curriculum, however, 
and these improvements will be needed to produce an undergraduate CSE program of international 
stature.  The EECS faculty has identified the following goals with respect to undergraduate education: 


• To modify the CSE curriculum, and augment the set of courses regularly offered, so as to 
produce an undergraduate training experience that is comparable in quality to those offered at our 
sister campuses. 


• To continue to plan for a degree program in Electrical Engineering (EE), beginning with an EE 
emphasis area with the CSE degree program, and (given adequate resources) to begin to 
implement this emphasis area 


The quality of an undergraduate program is difficult to measure objectively.  One might be tempted to use 
common university rankings, such as those provided by U.S. News & World Report, to evaluate such a 
program, but these rankings are often misleading.  An alternative is to seek formal accreditation through 
an educational accreditation agency, such as ABET.  The accreditation process is resource-demanding, 
however, and many leading computer science programs in the world do not seek accreditation.  Thus, 
while ABET accreditation may eventually be sought, particularly if an electrical engineering major is 
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introduced, there are no plans to seek such accreditation during the upcoming five years.  Lacking such an 
accreditation process, the EECS faculty could engage in a self-study activity, including the solicitation of 
input from distinguished faculty at our sister campuses, to formally evaluate progress toward a quality 
CSE degree program.  


Priorities - The achievement of many of these goals depends upon the successful recruitment of new 
tenure track faculty members.  The goals will be met naturally as newly hired faculty members do the 
jobs that they were hired to do.  Still, situations may arise in which these goals are competing for 
resources or are otherwise at odds with each other.  In preparation for these contentious situations, the 
EECS faculty has prioritized these goals as follows: 


1.1.1.1. The establishment of a CCGA approved EECS graduate program. 
1.1.1.2. Meeting our research goals. 
1.1.1.3. Improving the curriculum for the CSE major, and complete the planning for an EE major. 


 
EECS Current Academic Resources - The EECS group currently consists of 7.5 tenure-track faculty 
members and 2 lecturers.  Of the tenure-track faculty, only one is tenured, and that individual has 
substantial administrative responsibilities (i.e., he is Chancellor of UCM).  One member of the EECS 
faculty has a split appointment with SSHA, providing 0.5 FTE to EECS.  Lecturers play a critical role in 
providing lower division computer programming classes, including classes for CSE majors (CSE 30/31), 
classes for all engineering majors (CSE 20/21), and even a class for students in other schools (CSE 5). 
EECS Current Academic Resources – The current EECS group consists of 6.5 assistant professors.  
One faculty position and one LPSoE are being searched during AY 2009-10 in EECS.  The EECS 
program currently occupies offices (converted to dry lab space) and 1 dry lab suite in Science and 
Engineering I. 
EECS Envisioned Program by 2020 – We envision that the EECS program will comprise 13-15 ladder 
faculty members and 3-4 lecturers by 2020.  The number of undergraduate (CSE, and potentially EE 
majors) will be around 300.  We expect to have 50-60 graduate students in EECS program. 
EECS Resource Requirements 2010 – 2015 – More facilities are needed for the EECS program to 
maintain its standard in teaching quality and research excellence as enrollments grow, and to develop an 
undergraduate EE program.  Appropriate space allocation (dry lab) will be necessary for the recruiting of 
additional faculty members. 


EECS Academic Resources Request (FTEs) 
A five year plan has been fabricated for the hiring of new EECS faculty. That plan involves the following 
positions: 


• Computer Systems (SoE-1).  During the 2010–2011 academic year, the EECS group proposes 
the creation of a new faculty position at the Assistant Professor level focusing on Computer 
Systems.  The successful candidate for this position will conduct research related to the design 
and analysis of complex computer systems.  Potential research areas include, but are not limited 
to: computer architecture, distributed sensing and monitoring, mobile computing, networking, 
operating systems, privacy and security, & ubiquitous computing.  This position is critical for 
establishing international respect as a leading computer science program, as any strong computer 
science program will be expected to include a solid foundation in systems.  Furthermore, this new 
faculty member is needed if a reasonable range of foundational graduate program core classes are 
to be offered on a regular basis.  Such courses will be needed to produce a viable CCGA 
proposal.  In addition to supporting EECS program needs, this position will likely produce 
fruitful cross-campus collaborations, though the nature of these collaborations is difficult to 
predict, given the ubiquity of complex computer systems in virtually every contemporary field of 
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inquiry.  While laboratory space needs can vary widely among computer systems researchers, 
candidates who focus on software solutions are expected to require relatively small labs. 


• CSE Lecturer Team (SoE-LPSoE-1, SoE-LPSoE-3).  Lecturers are needed to cover lower 
division EECS classes, serving CSE majors, all engineering majors, and students from other 
schools.  It may not be necessary to allocate any new positions to fill this need, as at least 2 
Lecturers are currently employed in support of the EECS program.  Indeed, a Lecturer with 
Potential Security of Employment (LPSoE) position was previously created, and we are currently 
attempting to fill that position.  Should the current efforts fail, the EECS group recommends that 
such a position be re-advertised and filled promptly, supplying an individual who can manage all 
of the lower division CSE courses while teaching several of them.  An additional 1 to 2 Lecturers 
will be needed to cover the remaining lower division courses.  These positions should be made 
relatively permanent (i.e., LPSoE) in AY 2010-11 and 2011-12, at the latest, as we are extremely 
vulnerable in this area given the large number of students required to take these courses and the 
difficulties associated with rapidly identifying temporary lecturers in this area. 


• Computer Science Theory (SoE-6). During the AY 2011–2012, the EECS group proposes the 
creation of a new faculty position at the Assistant Professor level focusing on Computer 
Science Theory. The successful candidate for this position will conduct research in the 
mathematical foundations of computation. Potential research areas include, but are not 
limited to: computational complexity, computational game theory, computational 
geometry, computational learning theory, cryptography, networking theory, numeric 
optimization, & numerical analysis. This position is critical for establishing international 
respect as a leading computer science program, as our current faculty lacks a theoretician. 
This hire will also be expected to contribute to the EECS graduate program core 
curriculum, providing students with a graduate level survey of computer science theory. 
Contributions are also expected to the CSE undergraduate degree program, strengthening 
this program by providing automata theory, complexity theory, and other foundational 
courses.  


• Intelligent & Adaptive Control (SoE 10).  During the 2012–2013 academic year, the EECS 
group proposes the creation of a new faculty position at the Assistant Professor level focusing on 
Intelligent & Adaptive Control.  The successful candidate for this position will conduct 
research on the design and analysis of control systems, making use of methods from artificial 
intelligence, control theory, cybernetics, machine learning, and/or robotics.  Potential application 
areas include, but are not limited to: active sensing, environmental control, intelligent 
transportation systems, mechatronics, power management, & robotics.  This position is important 
for building the EECS program’s reputation in “intelligent systems”.  This hire will also be 
expected to contribute to the set of EECS graduate courses, speeding preparations for a CCGA 
proposal submission.  Note that this position also will contribute to the campus-wide focus on 
“Cognitive Science and Intelligent Systems”, as highlighted in the Strategic Academic Vision of 
the University of California, Merced.  Finally, since the field of control theory traditionally spans 
computer science, electrical engineering, and mechanical engineering, there is good reason to 
expect this position to additionally support the mechanical engineering programs in the School of 
Engineering. 


• Senior EECS FTEs.  During the 2013–2014 and 2014–2015 academic years, the EECS group 
proposes returning to efforts to recruit senior faculty members in EECS.  Considering the 
difficulty that UCM has had in attracting senior EECS faculty, it is considered unwise to 
unnecessarily restrict the research focus of this position.  Instead, any strong senior EECS 
researcher who can demonstrate synergy with established EECS faculty would be considered.  
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Strengths commensurate with developing the EE emphasis area within the CSE program, and 
eventually the EE degree program, would be particularly attractive at this point. 
 


EECS Interdisciplinary and Cross-School FTE Requests 
In addition to positions focusing on EECS priorities, the EECS group suggests a number of 
interdisciplinary, potentially cross-school, positions, including: 


• Information Management (Cross 1).  The EECS group proposes the creation of a new 
interdisciplinary faculty position at the Assistant Professor level focusing on Information 
Management.  This position would involve research into database systems, decision support 
systems, automated information retrieval, and/or other technologies that are critical to modern 
Management Information Systems (MIS).  The successful candidate would bring highly relevant 
technological expertise to UCM’s evolving business management program, while offering core 
computer science knowledge to CSE majors.  The creation of this position could substantially 
increase the employment prospects of UCM graduates, as database design and related skills 
continue to be in extremely high demand.  Also, opportunities for industrial funding of research are 
expected to be (relatively) abundant in this domain. 


• Virtual Environments (Cross 4). The EECS group proposes the creation of a new 
interdisciplinary faculty position at the Assistant Professor level focusing on Virtual 
Environments.  The successful candidate for this position would conduct research on tools and 
applications for virtual reality systems, constructing digital “worlds” and facilitating seamless and 
fruitful interactions between these virtual spaces and human users.  Application areas include, but 
are not limited to: computer game design, educational and training software, digital heritage, and 
social networking.  This interdisciplinary domain lies at the intersection of fields like computer 
graphics and animation, human-computer interaction, human perception and motor control, human 
communication (including both natural language and gestural communication), and the humanities.  
This position would build on existing collaborations between faculty in EECS, faculty in Cognitive 
& Information Science, and other faculty in the School of Social Sciences, Humanities, and Arts 
(SSHA).  With the help of this additional faculty position, these cross-campus research 
collaborations could quickly evolve into high-profile, innovative, and unique interdisciplinary 
programs, providing students with various backgrounds hands-on training in this rapidly growing 
field.  With regard to EECS programs, this position could contribute to a “computer games” track 
in the CSE major, which would be expected to swell the ranks of undergraduates pursuing that 
degree.  


• Media Arts & Technology (Cross 6).  The EECS group proposes the creation of a new 
interdisciplinary faculty position at the Associate Professor level focusing on Media Arts & 
Technology.  The successful candidate for this position would develop and/or use innovative 
technologies in the service of artistic expression.  The basis for such a program already exists in 
EECS, with two faculty members conducting research in related areas (3D modeling, computer 
graphics, computer animation, image-processing, digital libraries, multimedia). This position could 
seed programs in media arts and technology — programs that could easily become very popular at 
both the undergraduate and graduate levels.  UCM’s proximity to the San Francisco Bay Area, 
which has a tradition of art and technology interaction, would provide an additional stimulus for 
such programs.  The space requirements for this position are expected to include modest dry lab 
space for a research studio and space for a motion-capture system, which could be shared among 
several of the faculty. 


EECS Space and Special Equipment Requests 
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The EECS short- and long-term space needs will be fulfilled by existing dry lab space in Science & 
Engineering 1 and proposed dry/computational space in Science & Engineering 2.  No special equipment 
is needed at this time. 


Bioengineering 
Bioengineering Overview - Bioengineering is a highly interdisciplinary field in which the techniques, 
devices, materials and resourcefulness of engineers are used to address problems in biology and 
healthcare; and lessons from biology are used to inspire design and inform progress in engineering.  
During the past 40 years, this synergy between biology and engineering has led to a wide range of 
implantable materials, diagnostic devices, sensors and molecular characterization techniques, and it has 
produced tools that greatly expedited the sequencing of the human genome.  Along with these practical 
innovations has come a rapidly increasing need for personnel with the necessary hybrid skills to capitalize 
on them; undergraduate bioengineering programs have proliferated alongside the continued growth of 
bioengineering research. 


The current bioengineering faculty members are affiliated with the BEST and QSB graduate programs.  
The faculty constitutes a strong research core which, with a few additions, can develop into a nationally 
competitive research cluster.  The current faculty members have a wide range of expertise in 
physiological engineering, tissue engineering, regenerative medicine, biophysics and etc.  The BioE 
faculty is committed to expand the research scope in the major to complement the research area of the 
current faculty. 


The undergraduate major in Bioengineering (BioE) is designed to provide students with both breadth and 
depth in two exciting and rapidly expanding fields:  tissue engineering and nano-bioengineering.  The 
nano-bioengineering track reflects the strong synergy that exists between the “nano” and “bio” themes in 
engineering and science.  The name also highlights an initial focus on things molecular, supramolecular, 
cellular and material, which will allow the program to draw efficiently on the talents of the biologists, 
chemists, physicists and other UC Merced faculty in basic engineering and science programs. 


BioE Teaching Programs – Currently BioE program has only three faculty members.  It is extremely 
difficult to deliver a major and a graduate program (BEST) with such few people.  A consolidation effort 
has been made to prioritize the class offering in BioE.  The plan will reduce the total required credits and 
incorporate electives from other areas (e.g., Mechanical and Materials Science Engineering) to maintain 
their undergraduate major while continuing to develop their graduate research program.   


BioE Goals 
BioE Research Goals – The research goal for BioE program is to maintain high level of federal and 
national funding as well as to publish peer-reviewed research articles in reputational journals.  


BioE Teaching Goals – Bioengineering is a field including expertise in areas such as drug delivery, 
tissue engineering, medical imaging, physiological modeling, molecular engineering, biomechanics, 
bioinstrumentation and medical device developments.  With sufficient faculty available, more diverse 
courses can be offered to undergraduate and graduate students in order to provide a comprehensive and 
broad bioengineering education experience.  The teaching goals will be the program learning outcomes of 
the BIOE major reflect seven of UC Merced’s eight guiding principles of general education. 


BioE Current Academic Resources – One full professor and two assistant professors.  BioE program 
currently has wet lab around 1.5 suites in SE1 building. 


BioE Envisioned Program by 2020 – We envision BioE Program will have 7 to 9 faculty members.  The 
number of undergraduate program will be around 150 to 200.  We expect to have 20 to 25 graduate 
students in the BEST program. 
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BioE Resource Requirements 2010 – 2015 – More faculty members (3 more) are needed for BioE 
program to maintain its standard in teaching quality and research excellence.  Appropriate space 
allocation (both wet and dry lab) will be beneficial for the recruiting of these additional faculty members. 


BioE Academic (FTEs) Requests 


To deliver the BIOE undergraduate program, 26 program specific credits have to be offered.  These 
credits do not include engineering fundamentals courses, service learning, freshman seminars, or graduate 
courses.  They also do not allow for multiple offerings of any course in an academic year. 


BIOE has currently only 3 existing faculty positions that cannot realistically deliver 26 BIOE related 
credits (lecture and laboratory courses) in the foreseeable future.  Using a model in which a faculty 
member would typically offer one fundamental/core course, one specialist/upper division course or one 
graduate course in a year (plus a freshman seminar and/or mentor a service learning team), it is clear that 
BIOE does not have the minimum number of faculty FTEs to deliver the major.  In addition, BIOE is part 
of BEST (Biological Engineering and Small-scale Technology) graduate group and has to cover two 
required graduate courses and sufficient advanced elective classes (3-5) for BEST students. 


Given the current limitation due to the economical recession, a minimum of three FTE are urgently 
needed as identified by the faculty in BIOE (listed in the priority order): 


• Physiological Modeling (SoE-4) - We have been experiencing unprecedented advances into the 
complex nature of biological systems in recent years.  Current advances in biology, genomics, 
proteomics, cellular level modeling methods, simulation capabilities, new technologies for 
imaging and measuring biological phenomena and molecular level interfacial characterization 
tools present the engineering community with unique opportunities to advance the understanding 
of these biological or even ecological systems to deliver desired functions.  Currently the lack of 
involvement of engineering has hindered the complete understanding of the complex biological 
systems.  Furthermore, there is a need to understand how the desired or additional functionality 
can eventually be accomplished and integrated over larger scales and complexities from cellular, 
organism to ecosystem level.  Systematic modeling incorporating various engineering concepts 
such as optimization, database management, control and network formation based on large body 
of experimental results would lead to complete understanding of the non-linear nature of 
biological systems.  Being an interdisciplinary field between engineering and biology, BioE has a 
strategic advantage in engineering to address this unique challenge and opportunity.   


Current the faculty members in bioengineering at UCM are experimentally oriented researchers.  
Modeling expertise at multiple levels is needed to tackle more complex biological projects.  This 
requested multiple-scale modeling position will be at junior (assistant professor) level.  This 
faculty member is expected to collaborate with the current faculty members to link various 
research areas to study specific biological/physiological problems from system point of view.  
This position will develop quantitative modeling and simulation methods that faithfully represent 
the complexity of biological/ physiological systems based on experimental data and deal 
creatively with the hierarchical and nonlinear nature of living systems.  This position will 
integrative knowledge from various research fields to serve a focal point for faculty members 
from NS, ME and BIOE to collaborate on projects that cannot be addressed from the view point 
of a single discipline.    


• Recombinant Sensor Development (SoE 13) – Recombinant protein sensor development has 
made tremendous progress in recent years.  Various protein sensors that report wide range of 
physiological and biochemical information inside cells have been created.  These protein sensors 
exhibit many different spectral characteristics depending on the need of the application.  The area 
of recombinant sensor development is, by nature, cross disciplinary in that it employs cell culture 
methods combined with appropriate organic chemistry, biophysics, molecular biology, genetic 
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engineering, non-linear optics as well as nano-bioengineering.  Moreover, this sensors can be 
genetically engineered in animals or gene delivered by electroporation or adenoviral transfection. 


The Recombinant Sensor Development position could also compliment and synergize with the 
research of a number of faculty in the areas of Biophysics, Physiological Engineering, Stem 
Cells, Vascular Tissue Engineering, Nanotechnology, and Microfluidics/Microchip design.  We 
expect that this faculty hire would contribute to our growing graduate program in BEST and 
Quantitative and Systems Biology Depending the particular area of research, this faculty position 
could possibly contribute to helping build a Stem Cell Clean Room Facility at UCM.  We propose 
this position to be appointed at senior level (Associate or above). 


• Medical Imaging (SoE 14) - Recent developments in optical/imaging techniques (such as 
ultrasound, MRI, PET, CT or IR imaging) clearly indicate the enormous potential of Medical 
Imaging in clinical applications.  The imaging sciences are in the midst of a profound revolution 
that stems from new and fundamental advances in imaging, tissue engineering, biophysics, 
physiology and molecular and cellular biology.  This is due in large part to the new technology 
and quantitative approaches developed in the disciplines of chemistry, physics and engineering. 
Due to its highly multidisciplinary nature, Medical Imaging technology presents a unique 
opportunity for Engineering at UCM.  Our unique campus environment is an ideal location to 
cultivate Medical Imaging technology.  This research area will apply tools in optics, physical 
chemistry, physics, computer sciences, electronics, nanotechnology and analytical chemistry for 
medical applications.  The development of such technology enables many bioengineering 
research and clinical applications.  Currently, there is no faculty with medical imaging 
background in BioE program.  This proposed new hire will expand the research capacity and 
course diversity in our program.  Medical Imaging research area represents an outstanding 
opportunity to involve faculty members in natural sciences, optical physics, bioengineering, 
materials science and engineering, mechanical and electrical engineering/computer sciences in a 
cross-disciplinary project.  


This position would compliment and synergize with the research of a number of faculty in many 
areas of research.  Therefore, this position compliments the growing needs for graduate programs 
such as BEST or Quantitative and Systems Biology.  It is proposed that this position will be 
designated at the rank of full professor. 


BEST Interdisciplinary and Cross-School FTE Requests - none 


BEST Space and Special Equipment Requests – none 


 


Environmental Engineering 
EnvE Overview - The San Joaquin Valley has experienced substantial population growth and with it the 
scarcity of water and deterioration of air quality.  Today, the San Joaquin Valley harbors the most 
polluted air in the United States causing adverse health effects particularly among children and the 
elderly.  Most lakes are gone, rivers have dried up and water diverted from the Sierra Mountains has been 
channeled into a vast agricultural irrigation system and drinking water supply for the nearby and distant 
urbanized centers.  With climate warming, less and less rain is expected to fall in the mountains, already 
causing great distress in the Valley.  Consequently, there is a great need to research stressors of 
environmental systems in the Sierra Nevada/San Joaquin Valley and to develop engineering as well as 
social and policy solutions to restore and maintain the beauty and natural resources of this part of 
California.  Today, California faces challenges of how to sustain and restore natural systems as these 
stressors – climate change and drought, air pollution, intense agricultural production and population 
growth – put ever-increasing demands on both the San Joaquin Valley and Sierra Nevada ecosystems.  
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Environmental engineers and hydrologists within the Environmental Systems graduate program are 
distinguished from other environmental professionals through their focus on problem solving, design and 
implementation of technological or management systems.  Environmental engineers search for creative 
and economical ways to use resources efficiently, limit the release of residuals into the environment, 
develop sensitive techniques to track pollutants once released and find effective methods to remediate 
spoiled resources.  They serve as the vital link between scientific discovery, technological development 
and the societal need for protecting human health and ecological integrity.  In the coming decades, 
environmental engineers will increasingly be called upon to address broader issues of environmental 
sustainability by minimizing the release of residuals through altered production processes and choice of 
materials; by capturing the resource value of wastes through recovery, recycling and reuse; and by 
managing natural resources to meet competing societal objectives. 


Environmental Teaching Programs - The undergraduate major in Environmental Engineering (EnvE) 
prepares students for careers in both industry and government agencies concerned with managing water, 
energy, public health and the environment.  The program also provides an excellent foundation for further 
study in Earth science, engineering, business, management, law and public health.  The curriculum 
provides students with a quantitative understanding of the physical, chemical and biological principles 
that control air, water and habitat quality and sustainability on Earth, along with expertise in the design, 
development, implementation and assessment of engineering solutions to environmental problems.  The 
program emphasizes a highly interdisciplinary approach to environmental engineering, combining a 
strong theoretical foundation with field studies, laboratory experiments and computations.  Core courses 
within the major provide students with a firm foundation in the physical and life sciences and the ways 
that they apply to energy, hydrology, air and water quality issues. 


In addition to serving its majors, the EnvE program provides a large service course for SSHA in terms of 
EnvE 10 The Environment in Crisis (Gen Ed science and laboratory units for non-science and engineering 
majors).  The program also offers an upper division writing-intensive environmental policy course, EnvE 
118 Global Change, which may be modified in the near future to serve as an acceptable substitute for 
CORE 100.  


The Environmental Systems (ES) graduate program is one of the first and truly interdisciplinary graduate 
programs jointly with the School of Natural Science (SNS).  The program offers individualized, research-
based courses of study leading to the M.S. and Ph.D. degrees and is the first and only graduate program at 
UCM that achieved UC system approval.  Through the interdisciplinary ES graduate group, ENVE is 
affiliated with the Sierra Nevada Research Institute (SNRI), the powerhouse for ecological and 
environmental research geared towards sustainability of the Sierra Nevada and San Joaquin Valley. 


EnvE Research Programs - Environmental engineering graduate research is an integral and 
complementary part of the interdisciplinary environmental systems program at UC Merced administrated 
jointly by faculty from the School of Engineering and School of Natural Science.  The role of 
environmental engineering is to connect and translate research into workable environmental engineering 
solution. Environmental engineering has three main focus areas: 
Hydrology - Hydrology focuses on the sources, balance and use of water in both natural and managed 
environments, including precipitation, mountain snowpack, river runoff, vegetation, water use and 
groundwater.  Both the physical and chemical aspects of the water cycle are included.  Water resources 
are experiencing unprecedented stresses, owing shifts in temperature and precipitation patterns associated 
with climate change, as well as shifts in land use and land cover in response to growing populations.  
Water quality - The water quality area focuses on engineering solutions to water and waste issues, 
including measurement technology, water quality assessments, treatment systems and remediation of 
contaminated waters.  Physical, chemical and biological aspects are included.   
Air Pollution - This focus area investigates solutions to air quality in a regional setting.  Air pollution 
focuses on issues arising from primary emissions within different regions of the United States.  Recent 
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areas of research included:  Pittsburgh, Baltimore, and the San Joaquin Valley and its precursor airflow 
corridors.  A key focus is on particulate matter released from primary direct emission point and fugitive 
sources as well as the atmospheric chemical gas-to-particle conversion added by photochemistry.  
Sustainable Energy - Current research focuses solutions to energy problems, both regionally and 
globally.  Solar energy research includes the development of medium-temperature solar thermal collectors 
and a project to initiate the development of a novel cost-effective concentrating photovoltaic system. 
Environmental Policy - Policy effect of climate change on wildfires and effect of emission trading 
systems due to interaction between environmental policies and industry activities.  
Environmental Geographical Information System - Application of geospatial techniques in solving 
large-scale ecological and geographical problems, with emphasis on the effects of invasive species, 
climate change, and human disturbance on terrestrial ecosystems.  
 
EnvE Goals 


1. Grow Research by Focused Investment in Faculty Hires in Key Areas - Similarly to all academic 
programs at a growing new university that has been hit by this economical depression, the environmental 
engineering program growth is delayed, resulting in reduced research synergism in key areas that have to 
overcome in order multiply the impact of the current research endeavors.  
2. Obtain ABET accreditation for EnvE Undergraduate Program by 2015 - The growth of our 
undergraduate program as well as the quality of students is substantially reduced because the program is 
not ABET-accredited.  To achieve the level of breath and depth needed for our environmental program to 
pass the accreditation hurdle as well as to serve our ES graduate program and conduct world class 
research, additional faculty are urgently needed that will fill key gaps in expertise and research.  As soon 
as the environmental engineering program is accredited, more and better prepared students will join our 
program that would otherwise not come given the professional implications of having an undergraduate 
engineering degree from a not accredited institution.  
3. Enhance interdisciplinary and cross-disciplinary research initiatives - The graduate program, ES, 
environmental engineering faculty are associated with is truly cutting across disciplines, including SNS 
and SSH.  The ES program is highly link with research and academic activities under the umbrella of 
SNRI.  Already several EnvE faculty are partners in the UC Merced Energy Research Institute (MERI).  
The Health Science Research Institute (HSRI) was founded in 2009 and is expected to involve faculty 
members across many disciplines, including EnvE. O thers are associated with the UC Merced Spatial 
Analysis and Research Center.  As the university grows in faculty numbers, diversity, capabilities, and 
space, more cross-disciplinary research initiatives will natural follow.  Here, the metric of success will be 
measured by (a) faculty linkage and number of interdisciplinary research that otherwise could not have 
been obtained, and (b) total competitive research funding of these centers and initiatives.  
4. Maintain high-level of research productivity - Scholarly productivity is a key outcome measure 
together with national and international reputations of our faculty researchers.  To fuel further high level 
of research productivity, potential research links that are currently not available due to the missing 
expertise have to be filled with strategic faculty hires. 
5. Develop Civil and Sustainability Engineering - The world is changing quickly.  Already, with the 
global challenges of climate change, population growth, and diminishing resources, the need emerges to 
face these challenges and develop new sustainable technology, housing, materials, transportation systems, 
and energy systems.  To face these challenges, civil engineers with a deep conviction towards 
sustainability have to be educated, providing the SoE at UCM with a great potential of building an 
undergraduate program in civil/sustainability engineering.  To have a viable Civil engineering 
undergraduate program, at least three focus areas are needed.  Here at UC Merced, we already have 
environmental engineering and hydrology.  What is needed to complete a viable undergraduate program 
is hires in the areas of sustainable structures, building materials, and transportation systems.  
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ENVE Outcome Metrics 


3.1. Research Assessment 


• Funding increase 
• Funded and unfunded graduate research projects 
• Graduate degree production increase 
• Number of publications in peer reviewed journals and journal impact factor 


3.2. Education Assessment 


• Substantial enrollment increase (comparably staffed Civil & Environmental Engineering 
programs nationwide are roughly double the size of the current Environmental Engineering 
program). 


• The EnvE program assessment plan includes continual course and program level assessment 
vehicles culminating in a periodic self-evaluation and review by the Accreditation Board for 
Engineering and Technology (ABET). 


• Number of undergraduate students participating in research. 
• Number of doctorial students and graduation rates. 
• Number of woman, minority and U.S. citizen graduate applicants. 


 
EnvE Current Academic Resources – Six full professor (2 of which have full administrative 
appointments), one associate professor, and four assistant professors (2 of which have 0.5 appointments in 
SoE), for a total count of 7 FTE.  This group occupies wet and dry lab research space in SE 1. 
EnvE Resource Requirements 2010 – 2015 – In the short term, two more faculty members (ecological 
engineering, air pollution modeling) would greatly assist the EnvE program as it moves toward ABET 
accreditation and would also better position the EnvE and Environmental System group to compete for 
interdicisplinary research projects.  Several other faculty lines shared with the management program 
efforts would also help to initiate the sustainability effort discussed below.  Appropriate space allocation 
(both we and dry lab) will be beneficial for the recruiting of these additional faculty members.    
EnvE Envisioned Program by 2020 – We envision that EnvE program (by then, the Civil & 
Sustainability Engineering) will have 10-12 faculty members (including split appointments).  The number 
of undergraduate program will be around 150-200.  We expect to have 60-80 graduate students in the ES 
program. 
ENVE Resources Requirements 2010 – 2015  – Critical academic resource requests are based on (1) 
need to obtain critical faculty numbers to achieve ABET accreditation, (2) continued build up of research 
capacity in existing research areas, and (3) responding to global challenges, sustainability engineering 
faculty is needed to respond to novel research needs and societal demands. 
ENVE Academic Resources (FTEs) Request - For the next 5 plus years, environmental engineering 
group has two areas of need:  (1) filling gaps that currently limit the teaching and research, and (2) expand 
into sustainable engineering/civil engineering.  Given the limited space and resources available for the 
next years due to the recession, the priority has been placed on filling gaps in our existing research and 
teaching programs and delay the buildup of sustainable engineering until 2015.  The top four priorities of 
FTE positions for 2010-13 are as follows: 


• Ecological Engineering or Ecohydrology (SoE-9) - We recommend an assistant or associate 
level search for a faculty member who uses engineering principles to design sustainable systems 
that integrate human activities with the natural environment, with particular emphasis on the 
linkage between hydrologic and ecological systems.  Possible areas of research emphasis include 
interactions among hydrologic, biogeochemical, physiological, and soil processes; hydrologic 
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ecosystem services, integrating water quality, water cycling; spatial analysis and scaling.  Use of 
remote sensing, field-based measurements, laboratory experiments and modeling are all of 
interest.  As a discipline, ecohydrology addresses the bi-directional regulation of hydrologic and 
ecological processes, e.g., the flow regime and pollutant levels of water in wetlands regulate the 
species and the populations that live in the ecosystem, while ecological processes in the wetland 
regulate the timing and magnitude of water and nutrient fluxes through the system.  Ecological 
engineering involves the design, construction, restoration and management of aquatic and 
terrestrial ecosystems that have value to both humans and the environment, using principles from 
engineering, ecology, economics, and natural sciences.  The extensive and large-scale ecosystem 
restoration efforts planned in the Central Valley provide excellent opportunities for both natural 
laboratories, and research support through applications partnerships with local landowners and 
conservation entities.  Similar efforts are being carried out across the Western U.S.  This position 
would have collaborative opportunities and synergy with Campbell, Bales, Conklin, Harmon, 
Guo in SoE and Aguilar, Dayrat, Keepers, O’Day, Traina in SoNS.  


• Air Pollution Modeling, Management and Control (SoE-7) - We recommend an assistant or 
associate professor position, preferably someone with both a management and technology focus 
in the area of air quality engineering.  A background in mechanical engineering is desirable.  This 
position could focus on engineering design of systems, technology for air pollution control, or 
modeling and impacts of air pollution.  California’s Central Valley offers an excellent natural 
laboratory for research to devise air pollution control systems.  Organic and inorganic 
particulates, persistent organic pollutants, and precursor gases for ozone formation are produced 
during routine agricultural practices and weekday commutes.  These pollutants are lofted into the 
atmosphere to interact with other chemicals or microbes and are eventually deposited in the 
respiratory systems of humans and animals, as well as on plant leaves.  The resulting effects on 
human and ecosystem health are devastating.  A significant air pollution-related research effort 
aimed at the understanding and mitigating the escalating air quality problems in the Central 
Valley, Sierra Nevada, and elsewhere has already been initiated in the Environmental Systems 
graduate group.  This new position could also be helpful in understanding the effects of air 
quality on climate and of climate policy on air quality.  This position is central to our developing 
strength in the air pollution area, and is an excellent complement to research by Rogge, Traina, 
Westerling. 


• Environmental Biotechnology (SoE 11) - We recommend an assistant or associate professor 
position who has extensive experience in urban and agricultural wastewater treatment, advanced 
treatment techniques, remediation, and expertise in toxicology.  This person could also contribute 
to environmental bioengineering.  The San Joaquin Valley is one of the fastest growing areas 
within the US and likewise harbors the most intensive agricultural industry in the Nation.  
Consequently, not only the quantity of water is an issue, but also the quality of water for 
households, crops growing and animal husbandry in large concentrated animal feeding 
operations.  A great portion of the wastewater produced during agricultural activities is more or 
less released to the environment with little or no treatment.  


ENVE Cross-School FTE Requests 


• Natural resource management (Cross 2) - It is recommended that a tenured faculty member at 
the full or associate professor level be hired in this area.  It is expected that this person would help 
lead the planning for a natural resources management track within the proposed management 
program and eventual School of Management.  A research emphasis on water, forest, or range 
would complement existing faculty and help fill an important niche in the UC system.  This 
person could also contribute to planning for a Center for Spatial Analysis that is being 
investigated by faculty in SoE and SSHA, contribute to developing a Geography degree at UCM, 
and contribute to refocusing of the Earth Systems Science degree in the School of Natural 
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Sciences.  At the graduate level, a number of discussions have taken place around starting a 
program in Public Lands Management, with linkages to the NPS, USFS and other land-
management agencies; and this person could also anchor that program.  This position should 
complement Hart, who has some expertise in this area, having been on the faculty in natural 
resource programs for 19 years before coming to UCM; Hull, who has 20 years experience in 
cultural resource management, and potentially UCM’s World Heritage program. 


 


Materials Science and Engineering 
Materials Science and Engineering (MSE) applies fundamental principles of physics and chemistry to 
designing materials with desired combinations of mechanical, optical, electrical, magnetic, 
electrochemical and other properties.  Increasingly, innovative materials are being developed with the 
benefit of lessons that have been learned from nature.  Examples include armor based on the structure of 
abalone shells and rats’ teeth, optical materials that owe a debt to sea urchin spines and peacock feathers, 
high-performance ballistic fibers modeled on spider silk, self-cleaning surfaces copied from lotus leaves, 
and strong, reusable adhesives that emulate the behavior of gecko feet.  Also encompassed in MSE are the 
methods by which particular atomic and molecular arrangements (nanostructures and microstructures) are 
achieved, the overall cost of the ingredients and processes used to produce particular materials, the effects 
of the environment on materials, the effects of materials and materials processing on the environment, and 
characterization of materials structure and properties.  Because MSE embraces skills from physics, 
chemistry, mathematics and biology, it is especially appealing to anyone who enjoys interdisciplinary 
studies and who seeks to apply such knowledge to solving practical engineering problems. 
Energy and sustainability have both been identified as leading research priorities for the School of 
Engineering and the UC Merced campus, while plans are underway to consolidate the SOE undergraduate 
curriculum to offer a more streamlined set of courses at the undergraduate level and expand course 
offerings at the graduate level.  Strategic planning for MSE is focused on 1) building critical materials 
expertise into the energy and sustainability research themes of UC Merced, and on 2) supporting 
instructional programs across SOE and the campus at the undergraduate and graduate levels. 
Energy and Sustainability Materials Research - Rising industrialization of developing countries in 
response to economic globalization since the late 1980s and population growth have contributed greatly to 
an unsustainable demand for energy and raw materials for manufacturing.  China, in particular, is on track 
to become the top manufacturing nation in the world by 2020, and by some estimates has already become 
the world’s second largest economy after the United States.  This manufacturing capacity, initially 
spurred by export demand, is increasingly geared towards meeting the internal demands of a rising middle 
class in a nation in excess of 1.3 billion people.  
Among the plethora of possibilities for materials research in energy and sustainability that exist, some key 
areas that are synergistic with present efforts by other disciplines in SOE and across campus have been 
identified for development within MSE over the next 5-10 years.  These include 1) energy materials, 2) 
sustainable manufacturing, and 3) sustainable building
Energy Materials - Although energy materials research has many disciplines that contribute to it, the 
relationship between structure-properties-processing-application is a special focus of Materials Science 
and Engineering that gives it a strong engineering design component that is particularly relevant to the 
energy industry where many new technologies have not been adopted due to cost, processing, 
maintenance or other engineering constraints.  Tto leverage the existing strength of UC Merced in non-
imaging solar optics and other energy conversion technologies involving high temperature processes, as 
well as in nanotechnology, we propose to focus faculty hires in the areas of 


. 


high temperature materials 
(relevant to receiver materials for high-temperature solar concentrators and solid-oxide fuel cells), nano-
enabled energy technologies, and modeling of processing pathways for the synthesis of new metastable 
energy materials.  The first two areas are experimental in nature, but have only modest dry laboratory 
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space needs due to our ability to leverage existing shared resources in nanofabrication and 
characterization.  The third area is theoretical in nature and only requires computational resources that are 
available through shared faculty computer clusters on campus or national computational facilities. 


MSE at UC Merced already has a primary research thrust in energy materials, however at present there 
are only 3.4 faculty in MSE (one faculty member, Christopher Viney, has administrative responsibilities 
as the Vice-Provost for Undergraduate Education and as the Dean of College One).  Jennifer Lu studies 
the synthesis of carbon nanotubes and other nanostructures and nanomaterial-based composites for 
photovoltaic , battery, and energy-scavenging applications.  Lilian Davila models the structure of silicates 
to understand and predict their properties, and her results have been applied to studying diffusion in 17 
silica zeolites (applicable to sequestration of nuclear waste) using computer simulations and 
thermochemistry data, failure mechanisms of optical lenses at the National Ignition Facility at LLNL 
(nuclear fusion studies), and silica nanowires (hydrogen and energy storage, biological and chemical 
sensing with NEMS).  Christopher Viney’s research fits into the broad concept of energy materials and 
sustainability, in that bioinspired materials guide us towards efficient, sustainable use of matter and 
energy through environmental benign processing routes.  Valerie Leppert specializes in materials 
characterization in the electron microscope, which is pertinent to all fields of energy materials research.  
Sustainable Manufacturing - Sustainable Manufacturing seeks long-term alternative technologies, 
processes, materials, chemicals, and/or products so as to reduce pollution and waste, and create 
sustainable solutions.  Its practice requires expertise in environmental regulations, recycling, life-cycle 
assessment, economic analysis, green chemistry and toxicology.  Sustainable Manufacturing practice is 
rapidly becoming a necessity for companies engaged in manufacturing and several programs have 
recently begun cropping up around the country to meet industrial demand for training in this emerging 
field.  Since the field is just developing, there is an opportunity at UC Merced to create a competitive 
research program in Sustainable Manufacturing that leverages the Sierra Nevada Research Institute and 
existing research and instructional programs in Environmental Systems, Biological Engineering and 
Small-Scale Technologies, Mechanical Engineering and Applied Mechanics, Computer Science and 
Quantitative Systems Biology, as well as the nascent School of Management.  
To build a sustainable manufacturing program, expertise is needed in life cycle and cost-benefit analysis 
of materials and manufacturing processes, and modeling of synthesis routes (often bio- or geo-inspired) to 
new metastable materials that reduce the use of energy and rare metals.  Both areas of research are 
computational in nature and have modest space and resource needs that can be met by shared faculty 
computer clusters or national computational facilities. 
Sustainable Building - Sustainable building is an emerging area of interest for resource conservation, 
with a growing number of government agencies offering incentives for its practice.  In addition, 
sustainable building is one of two research areas for the FY2010 Emerging Frontiers in Research and 
Innovation (EFRI) research program funded by the National Science Foundation.  (The EFRI program 
was established by the Directorate for Engineering at NSF to focus on important emerging areas of 
research in a timely manner.)  Green building materials are an important component of sustainable 
building practices that offer reduced construction costs, reduced maintenance and replacement costs over 
the life of the building, energy conservation, improved occupant health and productivity, and lower costs 
due to flexibility in design for specific occupants.  The research emphases described above for sustainable 
manufacturing and energy materials can also contribute to a sustainable building focus in MSE.  For 
example, a faculty with expertise in material lifecycle and cost-benefit analysis can contribute analysis of 
the resource efficiency of proposed green materials, while expertise in energy materials can contribute to 
the identification and development of cost-effective methods of conserving or harvesting energy in 
buildings.  In addition, we would like to build expertise in structural materials with MSE to further the 
development of new green building materials that reduce the use of nonrenewable resources and 
environmental degradation.  This position can be computational in nature or requiring only modest dry 
laboratory space due to shared materials synthesis and characterization equipment in MSE. 







22 
 


MSE Support of Instructional Programs -  The 3.4 faculty allocated to Materials Science and 
Engineering have designed an efficient curriculum with five required MSE courses for undergraduate 
MSE students that allows the program to still make a significant contribution to several instructional 
programs in engineering and across campus.   


In additions to serving their major and the BEST graduate program, the MSE faculty is making extensive 
contributions to engineering as a whole and general education.  With consolidation of the undergraduate 
engineering curriculum in order to offer an ABET accredited General Engineering degree with specialist 
tracks and further streamlining of courses for the MSE major, it is expected that contributions to programs 
outside of MSE and the BEST graduate program will increase.  Only two courses (MSE-111 and MSE-
119), each offered every two years, will exclusively serve MSE majors in the future (this represents 1/7 of 
the MSE teaching capacity each year).  Every other course offered by MSE will satisfy requirements for 
engineering students in other majors or in the general engineering program.  MSE-111 is needed for the 
BEST graduate program, because graduate students for BEST are drawn from diverse disciplines and 
need some training in materials processing via the graduate cross-listed course for MSE-111, BEST-211 
(CRF to be submitted to GRC).  MSE-119, with a focus on modeling of mechanical properties, may 
additionally be of interest to other majors. MSE faculty will continue to contribute to General Education. 


Outcome Metrics 


Resources Requirements 


Academic resource requests for MSE are based on the discipline’s contribution to energy and 
sustainability research themes at UC Merced, its contribution to instructional programs across SOE and 
general education, its undergraduate and graduate teaching needs, and its contribution to student 
recruitment and retention through the COINS undergraduate research program (described above). 


MSE Academic Resources (FTE) requests 


• Energy Materials (SoE-3) - We are requesting an FTE at the Junior/Senior level to be housed in 
MSE for High Temperature Energy Materials, specifically ceramic materials, as priority for Year 
1.  This person will contribute to research efforts in energy conversion technologies (e.g. receiver 
materials for solar concentrators and solid oxide fuel cells) and secondarily, to a possible future 
program in sustainable building.  He or she can also contribute to MSE, Engineering, and General 
Education instructional responsibilities as detailed in MSE’s 5 year strategic plan.  This position 
(the only experimental one that MSE is requesting over the next 3 years) has modest dry 
laboratory space needs and start-up costs due to shared characterization facilities (DTA, DSC, 
AFM, XRD, TEM, SEM).  The only major experimental need is likely to be for high and mid 
temperature furnaces for synthesis and processing that can be accommodated on laboratory 
benches and venting to the hood exhaust system (this equipment does not need to be placed in a 
hood, it only requires hook-up to the hood ventilation system). Space needs and start-up costs are 
detailed in the SOE FTE request table.   


• MSE-6: Computational Materials (SoE 12) - An FTE in computational materials at the 
Junior/Senior level, centered on modeling of metastable materials processing is requested as a 
priority in Year 3.  This hire would contribute to ongoing efforts in energy and sustainability 
through the design of new materials for energy and replacement materials for 
manufacturing/building sustainability.  Modeling assists the development of new materials 
through identifying efficacious metastable pathways for materials synthesis and processing that 
may be inspired by nature, as well as identifying new processing techniques that can be used to 
improve the recyclability of materials (pressure fabrication of hard plastics vs. thermosetting that 
allows recycling of hard plastics, for example).  There are also collaborative opportunities with 
cognitive science that explore the use of materials visualization for materials teaching and 
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learning.  Since this is a computations position no experimental laboratory space is needed (only 
space to house computers and researchers).  Start-up costs are minimal, with shared computer 
clusters or national computational facilities available.  Specific space needs and start up costs are 
detailed in the SOE FTE request table. 


• Sustainable Manufacturing Management (Cross 3)- We are proposing an opportunity hire in 
Engineering to contribute to development of the School of Management, specifically to allow the 
establishment of a Sustainable Manufacturing Management program (described in more detail in 
the 5 year strategic plan) that can leverage existing courses across multiple instructional 
programs.  This leadership position requires a tenured faculty member at the full or associate 
professor level.  Appropriate disciplinary backgrounds for this position include industrial 
engineering, engineering economics, management and/or economics, environmental engineering, 
or materials engineering.  A research emphasis on lifecycle and/or cost-benefit analysis would 
complement existing faculty expertise in the Schools of Engineering and Natural Sciences.  The 
ideal candidate would have a proven track record in connecting engineering economic analysis to 
research in environmental systems, toxicology, or materials engineering, as well as the social 
science and policy aspects of sustainable manufacturing.  The space and start-up needs for this 
position are modest, as it is theoretical in nature.  Specific needs are detailed in the SOE FTE 
request table.  


MSE Cross-School FTE Requests 


• Technology Management (Cross 5) - We are proposing an opportunity hire in Engineering to 
contribute to development of the School of Management, specifically to allow establishment of a 
Technology Management program that can leverage existing courses across multiple instructional 
programs in Engineering and Natural Sciences. 


 


Mechanical Engineering 
Overview – The Mechanical Engineering faculty at UCM are affiliated primarily with the  Mechanical 
Engineering and Applied Mathematics (MEAM), but several ME faculty are also affiliated with the 
BEST, and ES graduate programs.  The ME faculty are dedicated to the education of a new generation of 
mechanics researchers, applied mathematicians and/or researchers of ME-related areas who aim to master 
the fundamentals of the mechanical sciences (which include disciplines such as continuum mechanics, 
rheology, fluid mechanics, heat and mass transfer, energy conversion, etc.) while being exposed to the 
forefront of research techniques, methodologies and equipment to solve problems that are relevant to 
modern society (green energy, mechanical modeling and synthesis, robotics and mechatronics, control 
systems, etc.). 


Mission Statement - The mission of the MEAM program at UC Merced is to provide a modern, 
comprehensive, and interdisciplinary educational experience to its students with the objective of 
preparing them for successful careers in the current and dynamically changing professional environment.  
To achieve this mission, the MEAM program strives to accomplish the following educational objectives: 


Program Educational Objectives  


1. To provide a solid background on the pertinent mathematical, physical, chemical and engineering 
concepts that make up the foundations of the broad disciplines of mechanical engineering and 
applied mechanics, as well as on their closely associated fields; 
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2. To provide our students with the knowledge to correctly apply natural laws to the creative 
formulation and solution of engineering problems through the use of analytical, computational 
and experimental techniques; 


3. To expand the reach of research in mechanical engineering and applied mechanics to non-
traditional areas by continually seeking to incorporate new methodologies and research findings 
to our graduate curriculum. 


Research 


Mechanical Engineering and Applied Mechanics represent two distinctive but overlapping research areas 
that together form some of the most fundamental pillars of the academic enterprise.  While the various 
disciplines that compose the field of Applied Mechanics are associated with rigorous and rapidly 
developing branches of human thought, Mechanical Engineering is currently undergoing a fundamental 
transformation at several distinct levels.  At the design level, computer aided engineering and fast 
prototyping automated tools are revolutionizing the way new products are conceptualized, evaluated and 
deployed into the market.  At a more fundamental level, computational methods that are based on 
judicious use of advanced concepts in Applied Mechanics (including stochastic evolutionary methods, 
uncertainty analysis, artificial cognition, etc.) have expanded the portfolio of research methodologies 
much beyond the usual designer-based experience.  Today, Mechanical Engineering is evolving into a 
discipline where more emphasis is placed on teaching a machine how to design, other than using the 
machine to optimize a pre-selected design.  In other words, instead of using the engineering methodology 
to optimize a pre-existing concept, MEAM research is transitioning to a new paradigm where only the 
goals and constraints of the object are known to the designer, and a stochastic algorithm uses a variety of 
advanced computational methods to explore the complete space of solutions that satisfy the goals and 
constraints of the problem at hand.  


The MEAM group at UC Merced emphasizes this new approach to Mechanical Engineering, and 
therefore is unique among all UC campuses in placing a much higher emphasis on advanced 
computational methods.  Formed in August of 2007, the MEAM group is composed of eleven faculty 
members from various disciplines, including Mechanical Engineering, Electrical Engineering, Physics, 
Applied Mathematics and Computer Science and Engineering.  


3.3. Research Themes of MEAM Program - As mentioned above, there are many exciting research 
opportunities within the context of the MEAM program, and we have prioritized research areas 
that would better complement and add value to the overall research and educational mission of 
UC Merced.  The chosen research themes also add a unique flavor to our program not only 
within the UC system, but also in comparison to other programs in the nation.  The MEAM 
program will initially focus on two major themes, which are described below. 


Energy Systems (I)— Mechanical engineering is a core discipline for the development of energy 
conversion technologies, and the MEAM program at UC Merced is well poised to take the lead on the 
renewable energy initiative in our campus.  Professors Winston, Sun, Coimbra, and Diaz have all 
established track records in research funding in the energy research area.  There is very strong synergy 
between the MEAM graduate program and the Merced Energy Research Institute (MERI), as well as with 
UC CITRIS (Center for Information Technology Research in the Interest of Society) and the new CITRIS 
initiative C-GRACE (CITRIS Global Research Alliance for Climate and Energy).  Within the Energy 
Systems theme, the main areas of activities of the MEAM program include: solar concentrators, solar 
availability mapping, renewable fuel conversion, fuel cell technology, concentrator controls, direct solar 
conversion, and solar power applications to environmental health monitoring.  The MEAM program has 
several overlapping research projects with other graduate groups within the energy systems theme, 
including Environmental Systems (ES) and Electrical Engineering and Computer Science (EECS).  The 
MEAM faculty has been very successful in attracting sizeable research grants in this area. 







25 
 


In the next five years, we would like to build a strong focus on energy research, and shall explore the 
research topics including solar energy, wind energy, building efficiency, building energy sensor network, 
and energy storage technologies. 


Biologically Inspired Technologies (II) — Although one of the primary goals of this MEAM research 
theme is in the development of advanced computational methodology, there is important synergy with 
experimental methods in bio-controls, mechatronics, multi-scale material properties, and complex fluids 
that will enable the maturation of this area into a new paradigm of engineering design.  A strong 
computational component on novel genotype optimization methods will allow us to explore bio-inspired 
solutions beyond the traditional bio-mimetic approach.  However, it is the concurrent and parallel 
experimental development of advanced materials (and the associated understanding of complex 
constitutive relations) that will enable the development of a full spectrum of engineering solutions for 
complex problems for engineered materials (as opposed to biological materials).  An important 
component of the MEAM strategic plan is to build critical mass in this research theme.  There is a very 
good opportunity for future collaboration between several graduate programs at UC Merced in this area, 
including Biological Engineering and Small Technologies (BEST), Electrical Engineering and Computer 
Science (EECS), Quantitative and Systems Biology (QSB), and Applied Mathematics (AM). 


The two research themes above reflect a sensible compromise between depth, breadth, impact and quality 
of MEAM research.  Equally relevant is our effort to combine the needs of the very popular 
undergraduate program in Mechanical Engineering with the development of a strong research program in 
MEAM.  


Synergistic Growth with ME Undergraduate Program - The mechanical engineering (ME) 
undergraduate major was launched during Fall 2006 accepting only freshman students. The plan was to 
start accepting transfer students only in the Fall 2008.  However, a large number of current upper division 
students at UC Merced have approached ME faculty or the engineering student counselors to explore the 
possibility of transferring to the ME major before they complete their degree.  By now, ME has become 
one of the most popular engineering majors at UC Merced.  In Fall 2009, we had 176 ME students, the 
largest group among all the majors in Engineering, with only five faculty.  ME also has currently the 
largest student-to-faculty ratio in the SoE by a large margin. 


To evolve into a top ME program, it is absolutely necessary to develop a strong and comprehensive 
foundation in key areas, with a sufficient number of faculty to build a modern program with state-of-the-
art research infrastructure.  In addition, because ME is a key component of any modern engineering 
academic program in serving key and foundational needs for many engineering sub-disciplines.  Delaying 
the hiring of ME faculty will dramatically constrain the growth of our engineering program and could 
significantly impair the image and reputation of the ME program and the School of Engineering as a 
whole. 


Currently, ME provides service to other majors by teaching a number of engineering fundamentals 
courses that include: ENGR 57 (Dynamics), ENGR 151 (Strength of Materials), ENGR 130 
(Thermodynamics), ENGR 135 (Heat Transfer), and others.  This situation increases dramatically the 
teaching load of ME faculty. 


From the outset, there was a concerted effort to provide a seamless experience to SOE undergraduate 
students interested in pursuing post-graduate education in the MEAM program.  The MEAM program 
offers research opportunities for students interested in projects at the interface between Complex 
Analysis, Mechanics, Manufacturing, Bio-Inspired Engineering, Applied Computational Sciences, 
Mechatronics, Advanced Materials, Energy Conversion, and Controls.  Due to the interdisciplinary nature 
of the topics covered in MEAM courses, a number of these courses serve graduate students from many 
different disciplines.  This also increases the teaching load of ME/MEAM faculty.  For instance, in the 
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past the following courses were populated by graduate students from other programs:  ME 135/ES 235 
(Heat Transfer), MEAM 201 (Advanced Dynamics), ME 210 (Linear Controls), and MEAM 251/ES 237 
Viscous Flows. 


There are currently five FTE positions filled in mechanical engineering (listed here in order of hiring): 
Professor Diaz, Professor Coimbra, Professor Sun, Professor Modest and Professor Ma.  The expertise of 
the current faculty covers a relatively unbalanced portion of the overall research area in Mechanical 
Engineering and Applied Mechanics since 4 out of the 5 faculty hired have main expertise in 
Thermofluids, and only one faculty (Prof. Sun) has expertise on Solid Mechanics. 


Outcome Metrics 


Resources Requirements - For the next five years, a total of ten desired positions have been identified 
and described below in descending level of priority for both the ME and the MEAM programs): 


1) Computational Engineering (I and II) 
2) Energy Storage Technologies (I) 
3) Mechatronics (I and II) 
4) Buildings Energy Efficiency (I) 
5) Nonlinear Analysis (I and II) 
6) Bio-Controls (II) 
7) Bio-Inspired Mechanics (II) 
8) Computational Fluid Dynamics (I and II) 
9) Turbulence (I and II) 
10) Complex Systems (I and II) 


In addition, four instructors will be needed to cover the engineering fundamentals and capstone design. 


For AY 2010-2013, the program is requesting three lecturers (SoE-LPSoE-2, SoE-LPSoE-4, SoE-
LPSoE-5).  Two will concentrate on the engineering fundamentals (ENGR) courses that serve all 
programs in the SOE, and the other on ME electives that may serve BIOE, ES, ME, MSE and CSE 
students.  The final lecturer will help faculty to develop and deliver the capstone and other design-related 
courses. 


The top three priorities of regular faculty FTE positions for 2010-13 are as follows: 


• Computational Engineering with emphasis on Stochastic Optimization (SoE-5) - This 
senior/junior position is an important and strategic area of research in ME.  It will cover, but will 
not be limited to, development of numerical schemes to treat problems in structural, thermal-
fluids and energy systems.  It can relate to parallel computing and high performance algorithm 
development applied to engineering problems.  The undergraduate program in Mechanical 
Engineering will benefit with courses such as FEA and CAE.  The graduate program will benefit 
with courses in the particular areas of research of this FTE.  Natural synergies with other 
programs include Computer Science and Engineering, and Applied Mathematics. 


• Energy Storage Technologies including Turbulence Modeling (SoE-2) - This senior/junior 
position will add an important and strategic area of research in ME to broaden and strengthen its 
actual capabilities.  This position will cover, but will not be limited to, design and analysis of 
energy storage devices, thermal fluids, turbulence, and high temperature mechanics of materials.  
The undergraduate program in Mechanical Engineering will benefit with courses such as strength 
of materials, and the capstone design. The graduate program will benefit with courses in the 
particular areas of research of this FTE. Natural synergies with other programs include Material 
Science, Computer Science and Engineering, and Applied Mathematics. 
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• Mechatronics (SoE-8) - This senior/junior position will add an important and strategic area of 
research in ME to broaden and strengthen its actual capabilities.  This position will cover, but will 
not be limited to, dynamics, control systems, and sensor network and optimization with an 
emphasis on applications to building energy efficiency.  The undergraduate ME program will 
benefit with courses such as dynamics, vibration and control, and capstone design. The graduate 
program will benefit with courses in the particular areas of research of this FTE. Natural 
synergies with other programs include Computer Science and Engineering, and Applied 
Mathematics. 


Resource Needs for MEAM and ME Programs 


There is a minimum number of specialized faculty members required to deliver a comprehensive program 
such as Mechanical Engineering in parallel to a successful graduate program in MEAM.  Although we are 
falling short of the projected need for FTEs, an even more pressing problem is space allocation for both 
instructional and research use.  The ME/MEAM faculty believe that the instructional laboratory allocation 
to ME-lead classes is insufficient for achieving success in the accreditation process with ABET.  


Core Facilities - Both the MEAM research program and the ME instructional program need adequate lab 
space and machine shop support to exist.  The current machine shop is not supported at a level that will 
allow Capstone Design and MEAM research programs.  This limitation will severely impact the ability of 
the ME program to be ABET accredited in the coming years.  All ME faculty members, in collaboration 
with the SOE staff, have been actively involved in extracting the most out of the limited instructional lab 
space available to deliver the ME classes.  However, even considering the best use of the instructional 
labs (which include rotating schedules, sharing of the labs by several different disciplines, and modular 
educational benches that are put aside after use) it is very clear that the currently available space will not 
withstand ABET scrutiny.  The same is true with the machine shop support. 


The MEAM needs in terms of space include extra 5,000 sf laboratory space beyond what is available now 
for ME faculty at the SE building, of which about 2,000 sf need to be “damp” lab space.  Given our 
emphasis on computational methods, this need is rather modest in comparison to other graduate 
programs, but it is critical for us in order to attract the few experimentalists needed for reaching critical 
mass in both energy systems and bio-inspired technologies.  







Appendix 1: Requested FTEs, Year 1 of 3-year Plan, AY 2010-2011 
 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Computer Systems Junior/Senior CSE ME EECS MEAM/ES $200k-300k 400-800 sq ft dry  


 
1 
 


Energy Storage 
Technologies Junior/Senior ME  MEAM  $150K 250-500 sq ft  


1 Energy Materials Junior/Senior MSE ME BEST MEAM $150K 250-500 sq ft 


Contribute to MERI (high T materials, energy 
harvesting, catalysis) - existing materials 
characterization  resources can be leveraged to 
bring down the cost of the start-up package 


1 Physiological 
Modeling Junior/Senior BioE ME BEST QSB $150-250K 400 sq ft  


1 


Computational 
Engineering 
(emph. stochastic 
optimization) 


Junior/Senior ME  MEAM  $150K 250-500 sq ft  


          


1 SoE-LPSOE-1 EECS Lecturer1 EECS     office  


1 SoE-LPSOE-2 Fundamentals Lecturer ENGR     office  


1 SoE-LPSOE-3 EECS Lecturer EECS     office  


1A candidate for SoE-LPSoE 1 is currently under consideration. 
 







Appendix 1: Requested FTEs, Year 2 of 3-year Plan, AY 2011-2012 
 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up 


costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Computer Science 
Theory Junior/Senior CSE Applied Math EECS Applied Math $150-250k 400 sq ft students 


office  


 
1 
 


Air Pollution 
Modeling, 
Management, & 
Control 


Junior/Senior ME or ENVE Management ES ME $150-250K 400-800 sq ft  Possible use of GIS & computer cluster facility 


1 Mechatronics Junior/Senior ME  MEAM  $150K 250-500 sq ft  


1 Ecological 
Engineering Junior/Senior BioE ENVE ES BEST $300-500K 600-1,000 sq ft 


wet/dry Possible use of GIS & computer cluster facility 


          


1 SoE-LPSOE-4 Lab/Design Lecturer ENGR     office  


1 SoE-LPSOE-5 Fundamentals Lecturer ENGR     office  


 
 
 
 
 
 
 
 







Appendix 1: Requested FTEs, Year 3 of 3-year Plan, AY 2012-2013 
 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Intelligent & 
Adaptive Control Junior/Senior CSE ME EECS MEAM $100-200k 400-800 sq ft dry  


 
1 
 


Environmental 
Biotechnology Junior/Senior ENVE BioE ES BEST $300-500K 600-1,000 sq ft 


wet/dry  


1 Computational 
Materials Junior/Senior MSE ME BEST MEAM $150K 250-500 sq ft 


Computational - modeling of metastable materials 
processing/materials properties - ties to MERI and 
cognitive science (materials visualization for 
learning/research) 


1 Physiological 
Modeling Junior/Senior BioE ME BEST QSB $150-250K 400 sq ft  


1 


Computational 
Engineering 
(emph. stochastic 
optimization) 


Junior/Senior ME  MEAM  $150K 250-500 sq ft  


1 
Recombinant 
Sensor 
Development 


Senior BioE  BEST EECS $250-$350K office  


1 Medical Imaging Senior Bio  BEST EECS $250-$350K office  


 







 


Appendix 1: Requested Cross-unit FTEs, Year 1 of 3-year Plan, AY 2010-2011 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Information 
Management Junior/Senior CSE Management EECS  $100-200k 400 sq ft dry 


fills need for databases knowledge in CSE  while 
providing engineering expertise to management 
program 


 
1 
 


Natural Resource 
Management Junior/Senior Management, 


ENVE, ES 
Management, 


ENVE, ES ES SCS $200-300K 800-1,000 sq ft Possible use of GIS & computer cluster facility 


1 


Sustainable 
Building/ 
Manufacturing 
Management 


Junior/Senior Management MSE/ME/ 
ENVE/BioE BEST MEAM/ES $150K 250-500 sq ft 


Economic Modeling - Primarily Computational - 
Lifecycle and Cost Benefit Analysis of Green 
Manufacturing - Contribute to development of 
management program and possible engineering 
economics or management program.. 


 
 
Appendix 1: Requested Cross-unit FTEs, Year 2 of 3-year Plan, AY 2011-2012 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Virtual 
Environments Junior/Senior CSE Cognitive 


Science EECS 


Cognitive 
Science & 


Information
Systems 


$200-300k 400-800 sq ft dry could contribute to interdisciplinary program in 
computer game design 


 
1 
 


Technology 
Management Junior/Senior Management MSE/ME 


BioE BEST MEAM 
BioE $150K 250-500 sq ft 


Management of Intellectual Property - Contribute 
to development of management program and 
possible engineering economics or management 
program. 


1 Media Arts & 
Technology Junior/Senior EECS CIS/World 


Cultures EECS 
World 


Cultures/ 
Art 


$100K 250-500 sq ft  







Appendix 2: Majors and Graduate Group 
 
 
 


Name 
Established or 
Planned Start 


Date 


Number of 
Majors 


(08-09)1,2 


Student Credit 
Hours (08-09)2 


Number of Current Faculty 
(and Names) 


Number of 
Current Searches 


(and Names) 


Requested FTEs  
(and Names) 


 
Environmental 
Engineering 
 


Established 51 524 


8.0 FTE 
Bales, Campbell, Chen 
(0.5),Conklin, Harmon, Guo, 
Rogge, Westerling(0.5), Wright 


  


Computer Science 
& Engineering 
 


Established 152 1661 


6.5 FTE 
Carpin, Carreira, Cerpa, 
Kallmann, Newsam, Noelle(0.5), 
Yang 


1 LPSOE 
1 EECS 
Senior/Junior 


 


Bioengineering Established 104 951 3 FTE 
Chin, Escobar, McCloskey 1 Bioengineering  


Mechanical 
Engineering Established 121 1257 


5 FTE 
Coimbra, Diaz, Modest, Ma, Sun 
 


  


Material Science 
Engineering Established 16 


 140 
3.4 
Davila, Leppert, Lu, Viney (40% 
Eng) 


  


1Undecided Engineering = 49  
2 Data Source: Institutional Planning & Analysis Office 
 
 


 







Appendix 3: Future Space Needs 
 
 Position Primary 


Major 
Office 
Location 


Offices needed Theoretical/ 
Experimental 


Research 
Space 


Location 


Research Space (sq ft) 


2010-11       Dry Wet 
SoE-1 Computer Systems EECS Campus 1 Theoretical Campus 600  


SoE-2 Energy Storage Technology ME Campus 1 Theoretical/Experi Campus 400  
SoE-3 Energy Materials MSE Campus 1 Theoretical/Experi Campus 400  
SoE-4 Physiological Modeling BioE Campus 1 Theoretical Campus 400  
SoE-5 Stochastic Modeling ME Campus 1 Theoretical Campus 400  
SoE-LPSOE1 EECS Lecturer EECS Campus 1     
SoE-LPSOE2 Fundamentals Lecturer ENGR Campus 1     
SoE-LPSOE3 EECS Lecturer EECS Campus 1     


2011-12         
SoE-6 Computer Science Theory  EECS Campus 1 Theoretical Campus 400  
SoE-7 Air Pollution Modeling ME/ENVE Campus 1 Theoretical/Experi Campus 600  
SoE-8 Mechatronics ME Campus 1 Theoretical Campus 400 400 
SoE-9 Ecological Engineering BioE Campus 1 Theoretical/Experi Campus 400  
SoE-LPSOE4 Lab/Design Lecturer ENGR Campus 1     
SoE-LPSOE5 Fundamentals Lecturer ENGR Campus 1     


2012-13         
SoE-10 Intelligent & Adaptive Control EECS Campus 1 Theoretical Campus 600  
SoE-11 Environmental Biotechnology ENVE Campus 1 Theoretical/Experi Campus 300 700 
SoE-12 Computational Materials MSE Campus 1 Theoretical Campus 400  
SoE-13 Biosensor Development BioE Campus 1 Theoretical/Experi Campus - - 
SoE-14 Medical Imaging BioE Campus 1 Theoretical/Experi Campus - - 
         
Total Research Space needed      5,300 1,100 
Total Office Space needed   19     
Space already allocated to ENGR   7   1,500 1,100 
Space Need   12   3,800 0 
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School of Natural Sciences University of California, Merced  
Office of the Dean 5200 North Lake Road 
 Merced, California 95343 
 (209) 228-4309     Fax: (209) 228-4060 
 


 


 
 


BERKELEY  •  DAVIS  •  IRVINE  •  LOS ANGELES  •  MERCED  •  RIVERSIDE  •  SAN DIEGO  •  SAN FRANCISCO     SANTA  BARBARA   •   SANTA CRUZ


 
 
April 2, 2010 
 
 
TO:   Keith Alley, Executive Vice Chancellor and Provost 
 
FROM:  Maria Pallavicini, Dean, School of Natural Sciences   
 
RE:   School of Natural Sciences, 2011-2013 Strategic Plan 
 
 
Attached please find the Strategic Plan for the School of Natural Sciences. The plan was 
approved by a vote by the Natural Sciences faculty on April 1, 2010. The vote tally is as follows: 
 
29  Approved 
1 Disapproved 
1 Abstained (dean) 
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Appendix 1: Table of Requested FTEs Year 1 of 3-year plan 
AY 2010-2011 
 
 
EVC Targets:  Number of Positions: ______________ Total Startup: ________________  Total space:  __________________ 
 


Priority Name of 
Position 


Level 
(Lecturer/Assistant/ 


Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary Graduate 
Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up 
costs 


Estimated 
Space needs 


Anticipated 
location 


1 Applied 
Mathematics  Assistant Applied 


Math  Applied Math  $250K 
Office & 
research 
group space 


Academic 
Surge 
Building,  
COB1 or 
Castle 


1 Biostatistics Open Biological 
Sciences 


Applied 
Math QSB 


Applied 
Math / Env. 
Systems 


$350-450K 
Office & 
research 
group space 


Academic 
Surge 
Building, 
COB1 or 
Castle 


1 Ecology Full  
Earth 
Systems 
Science  


Biological 
Sciences ES  QSB $550K 


Office + 900-
1,000 sq ft 
wet/dry lab 


Castle – in 
bldg 1201 
suite 1300 


1 
Experimental 
or theoretical 
physicst2 


Assistant Physics Biological 
Sciences Chem / Physics QSB $500-


$600K 


Office + 900 
sq ft if 
experimental 


Exp. SE1–
353  
Theor. SE1-
377 


1 Molecular 
Biology Full/Open3  Biological 


Sciences  QSB  $500 – 
600K 


Office + 600-
800 sq ft lab SE1 – 353  


1 Organic 
Chemistry  Assistant Chemistry  Chemistry/Physics QSB $600 - $700 


K 


Office + 600 
- 800 sq ft 
lab 


SE1 - 353 


Space requirements for a theoretical fte include office and 200 sq ft for students and post-docs. 
1  Assumes Social Sciences and Management Building opens by fall, 2011. 
2   Experimental or theoretical physicist, depending on AY 09-10 hire, possible emphasis Biophysics. If 09-10 hire is theoretical, then 2010 hire would be experimental or vice 


versa 
3 Rank dependent upon current (’09-’10) searches 


 







Appendix 1 Table of Requested FTEs 2011-2013_final.doc 


 
 
Appendix 1: Table of Requested FTEs Year 2 of 3-year plan 
AY 2011 - 2012 
 
 
EVC Targets:  Number of Positions: ______________ Total Startup: ________________  Total space:  __________________ 
 


Priority Name of 
Position 


Level 
(Lecturer/Assistant/ 


Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated 
Space needs 


Anticipated 
location 


1 Applied 
Mathematics  Open Applied Math  Applied 


Math  $250K 
Office & 
research  group 
space 


Academic Surge 
Building,COB1 or 


Castle 


1 Cell Biology Assistant Biology  QSB  $500K 
Office + 800-
1000 sq ft wet 
lab 


Castle bldg 1201 
suite 1300 


1 LPSOE LPSOE Biological 
Sciences  QSB  $ 20K Office 


Academic Surge 
Building, or 
COB1 


1 LPSOE LPSOE Physics  Chemistry 
/ Physics  $ 20K Office  


 
Academic Surge 
Building, or 
COB1 


1 Materials 
Chemistry Assistant Chemistry  Chemistry 


/ Physics 
Best? QSB? 
EnvSyst $500K – 700K Office & 600 – 


800 sq ft lab 


Castle – in bldg 
1200 or  
SE1-3612 


Space requirements for a theoretical fte include office and 200 sq ft for students and post-docs. 
 


1  Assumes that Social Sciences and Management Building opens by fall, 2011. 
2   Placement assumes current research lab occupants are willing / able to accommodate new hire in the lab. 
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Appendix 1: Table of Requested FTEs Year 3 of 3-year plan 
AY 2012-2013 
 
EVC Targets:  Number of Positions: ______________ Total Startup: ________________  Total space:  _________________ 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up 
costs 


Estimated 
Space needs 


Anticipated 
location 


1 Computational/Mathematical 
Systems Biology  Open Biology  QSB Applied Math $300- $350K 


Office & 
research  
group space 


Academic 
Surge 


Building, 
COB1 or 
Castle 


1 Evolutionary Biology Full Biological 
Sciences  QSB  $300 – 500K Office + 600 


sq ft wet lab 


Castle facility, 
bldg 1201 
suite 1300 or  


SE1-3012 


1 Physics Experimentalist Assistant Physics  Chemistry 
/ Physics  $ 600K 


Office & 
research  
group space 


Castle 1200, 
suite 151 


1 Theoretical Chemistry Full  Chemistry  Chemistry 
/ Physics 


QSB, 
Applied 
Math,  EECS 


$350 – 400K 


Office & 200 
– 400 sq ft 
computer/ 
student 
offices 


Academic 
Surge 


Building, 
COB1 or 
Castle 


1 Faculty encouraged to request inter-disciplinary 
hire through Provost / campus process        


Space requirements for a theoretical fte include office and 200 sq ft for students and post-docs. 
 


1  Assumes that Social Sciences and Management Building opens by fall, 2011. 
 
This table was approved by a vote of the School of Natural Sciences faculty on April 1, 2010. 
 
Notes:  This table should reflect school priorities, although it is possible that multiple positions will be assigned to the same priority level.  Additional considerations such as 


opportunity hires, spousal hires, diversity issues, should be noted where relevant, with further description in the text of the plan.  







SNS 2010 - 2013 Majors and Graduate Groups: Current and Proposed SNS Hires


Name
Established 
or Planned 
Start Date


Number 
of Majors 
(Fall 09)


Student 
Credit Hours 


(Fall 08)*


Student 
Credit hours 


by senate 
members 
(Fall 08)


Student 
Credit Hours 
(spring 09)*


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  
PROPOSED 2011 - 2013


Applied Math 06-07 57 3,607            416               3,358 1,139            20               8.0 Applied Mathematics 
(Junior) 2011


Harish Bhat  Applied Math (Assistant)
Francois Blanchette 2012


Boaz Ilan  Applied Math (Open)
Arnold Kim 2013


Yue Lei
Roummel Marcia
Michael Sprague
Mayya Tokman


Biological 
Sciences 05-06 771 3,768            1,888            5,122 2,255            47 (QSB) 18.0 Physiology (open) 2011


Andres Aguilar


Interdisciplinary 
Public Health / Epi 


(FTE will be in 
SSHA)


 Biostatistics (Open)


David Ardell Molecular Bio (Full/Open)
Keith Alley (0%) 2012
Miriam Barlow Cell Biology (Assistant)


Michael Beman (50%) LPSOE
Jinah Choi 2013


Mike Cleary Computational / Mathematical Systems 
Biology (Open)


Michael Colvin Evolutionary Biology (Full)
Michael Dawson


Benoit Dayrat
Caroline Frank


Henry Forman (50%)
Marcos Garcia-Ojeda


Steve Hart (50%)
Andy LiWang (50%)
Patti LiWang (50%)


Jennifer Manilay
Monica Medina


Rudy Ortiz
Nestor Oviedo


Maria Pallavicini (0%)
David Ojcius (50%)


Jason Raymond







SNS 2010 - 2013 Majors and Graduate Groups: Current and Proposed SNS Hires


Name
Established 
or Planned 
Start Date


Number 
of Majors 
(Fall 09)


Student 
Credit Hours 


(Fall 08)*


Student 
Credit hours 


by senate 
members 
(Fall 08)


Student 
Credit Hours 
(spring 09)*


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  
PROPOSED 2011 - 2013


Chemistry 06-07 104 2,496            850               2,004            1,168            13               7.5 Computational 
Chemistry (Junior) 2011


Henry Forman (50%) Organic Chem (Assistant)
Anne Kelley 2012
David Kelley  Materials Chemistry (Assistant)


Andy LiWang (50%) 2013
Patti LiWang (50%) Theoretical Chemistry (Full)


Eric Menke
Matt Meyer


Meng Lin Tsao
Tao Ye


Earth Systems 
Science / IB 05-06 28 222               201               56                 38                 32 (ES) 5 2011


Michael Beman (50%)  Ecology (Full)
Asmeret Berhe 2012


Teamrat Ghezzehei  
Steve Hart (50%) 2013


Lara Kueppers request inter-disciplinary hire
Peggy O’Day


Sam Traina (0%)


Physics 06-07 37 1,753            801               1,615            839               17               8.0
Theoretical or 
Experimental 


Physics (senior)
2011


Raymond Chiao (50%) Experimental or theoretical physicist (Open)


Sayantani Ghosh 2012
Ajay Gopinathan LPSOE


Linda Hirst 2013


Kevin Mitchell Experimental or theoretical physicist (Open)


Michael Scheibner
Jay Sharping


Lin Tian


Roland Winston (50%)


SNS Und 46 46.5  total faculty
* credit hours EXCLUDE include Math 5 and Chem 1







Appendix 3:  SNS Future Space Needs (Office & Research)


Faculty Discipline Office location # Offices 
Needed


Theoretical / 
Experimental


2010-2011 Dry Wet Dry Wet
7/2011 Applied Math Applied Math Campus 1 Theoretical Campus 200
7/2011 Biostatistics Biology Campus 1 Theoretical Campus 200


7/2011 Ecology Earth Systems Needed at Castle 1 Experimental Castle Bldg 1201, 
Suite 1300 1000


7/2011 Molecular Biology Biology Campus 1 Experimental SE1 353 800
7/2011 Organic Chemistry Chemistry Campus 1 Experimental SE1 - 353 800
7/2011 Physics Exp.or theory Physics Campus 1 Theoretical  / Exp SE1 377 or 3531 500 800


2011-2012
7/2012 Applied Math Applied Math Campus 1 Theoretical Campus 200


7/2012 Cell Biology Biology Needed at Castle 1 Experimental Castle Bldg 1201, 
Suite 1300 1000


7/2012 LPSOE Biology Campus 1 0
7/2012 LPSOE Physics Campus 1 0


7/2012
Materials Chemistry


Chemistry
Needed at Castle 1


Experimental


Castle Bldg 1200, 
Suite 22 or      SE1- 


3612 1000
2012-2013


7/2013
Comp / Mathematical 
Systems Biology Biology Campus 1 Theoretical Campus 200


7/2013 Evolution Bio
Biology May need at 


Castle 1 Experimental
SE1 301 or Castle 
1201, Suite 13002 1000


7/2013
Exper or Theor. 
Physics Physics Needed at Castle 1 Experimental Castle Suite 1200 


Suite 151 1000
7/2013 Theoretical Chemistry Chemistry Campus 1 Theoretical Campus 200


TOTAL offices needed 15
TOTAL research space needed 5 8 1500 7400
Totals already allocated to school 0 0 3 500 2400
Unmet Need 15 5 5 1000 5000


(4-5 at Castle)


1 Experimental or theoretical physicist, depending on AY 09-10 hire.  If 09-10 hire is theoretical, then 2010 hire would be experimental or vice versa.
2  Placement assumes current research lab occupants are willing/ able to accommodate new hire in the campus lab.


Future SNS Faculty


Lab Space location Research space (sq ft)
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SNS 3-year FTE Plan  
Position Descriptions AY 2011 - 2013 


 
 


Applied Math - Year 01 (Assistant); Year 02 (Open) 
Seeking mathematicians with expertise in modeling, applied analysis, scientific computing, or 
related areas. Some particular areas of interest include Computational Mathematics, Fluid 
Mechanics, Nonlinear Waves, Dynamical Systems and Inverse Problems. Special attention will 
be paid to applicants participating in interdisciplinary research, who could contribute to one or 
more of the campus research initiatives in Natural Sciences, Engineering and/or Social Sciences, 
including the Sierra Nevada Research Institute. 
 
Biological Sciences - Year 02 (LPSOE) 
A Lecturer with Potential Security of Employment (LPSOE) in Biological Sciences closely 
parallels that of an Assistant Professor on track for tenure, but with an emphasis on 
undergraduate education. The successful candidate will be an outstanding teacher, who wishes to 
have a permanent, full-time instructional position. This position will involve: Teaching 
Biological Science courses, with an emphasis on lower-division courses; Coordinating various 
aspects of the undergraduate instructional program including oversight of instructional staff; 
training teaching assistants; and participating in education-related committees, student 
recruitment and outreach, and efforts to secure extramural funding for education program 
development. 
 
Biostatistics - Year 01 (Open) 
Fills an urgent undergraduate and graduate teaching and research collaborative need, and 
Molecular Biology. It is envisioned that the Biostatistics job posting will emphasize statistical 
modeling and inference. Depending on the research profile, a successful biostatistician hire will 
contribute to research in QSB, ES, SNRI, HSRI, and/or AM. 
 
Cell Biology - Year 02 (Assistant) 
The field of Cell Biology covers both prokaryotic and eukaryotic cells from conventional 
(Drosophila, mouse) model and novel model organisms, and investigates cellular processes such 
as energy transformation, organelle synthesis, transport, division, membrane structure and 
function, differentiation, migration and cell death. Cell biology research that synergizes with or 
expands or leverages existing programs will help to build depth in targeted areas identified for 
excellence in the quantitative systems graduate program strategic plan. Faculty would be 
expected to participate in teaching in the existing Biological Sciences major and the quantitative 
systems graduate program. 
 
Computational/Mathematical Systems Biology - Year 03 (Open)  
Computational structural biology identifies a critical research area complementary to existing 
biological modeling competence here. OR Mathematical Systems Biology which envisions 
whole-cell simulation approach complementary or strengthening to that existing in QSB, along 
the lines of mesoscopic or spatially-explicit stochastic dynamics of parameterized biochemical 
systems, ideally of systems of experimental interest of other faculty. 
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Ecology - Year 01 (Full)  
We seek an outstanding individual with research interests and expertise in any ecological field 
that complement those of the existing UC Merced faculty. We welcome applicants using 
experimental, field, computational, and/or theoretical approaches and working at population to 
global scales. This individual would strengthen and complement our growing interdisciplinary 
research cohort in the area of ecology and ecosystem science. The successful candidate is 
anticipated to contribute to undergraduate teaching primarily in either Earth Systems Science 
(ESS) and/or Biological Sciences (BIO), in particular the Ecology and Evolutionary Biology 
track. In addition to teaching general education courses in ESS and BIO, the successful applicant 
may also contribute to the teaching of required, lower division courses in BIO (i.e., BIO 1 and 2). 
The successful candidate could also teach (or share teaching responsibilities with current faculty) 
the existing course BIO/ESS 148 (Fundamentals of Ecology), as well as the catalog-listed, but 
never offered courses BIO 145 (Introduction to Population and Community Ecology), ESS 128 
(Theoretical Ecology), and ESS 180 (Field Methods in Earth Systems). Other upper division 
courses in different areas of ecology, global change, and biocomplexity in the environment could 
also be developed and delivered. The successful candidate is anticipated to contribute to graduate 
teaching and mentoring primarily in the Environmental Systems graduate group, but may also 
contribute to the Quantitative and Systems Biology graduate program depending on their 
interests. The successful candidate would contribute graduate courses in areas of ecology related 
to their research specialty.  
 
Evolutionary Biology - Year 03 (Full) 
We are searching for an outstanding individual with research expertise in a field of evolutionary 
biology that complements and coalesces the talents of the existing faculty at UC Merced. 
Considering the central role of evolution in the biological sciences, pure and applied, we seek an 
individual with broad vision who can engage evolutionary biology with related disciplines 
(particularly in environmental and organismal systems) thus building an innovative program. The 
recruit will bring distinction and help establish an internationally visible program identifiable 
from our highly respected sister campuses and in line with UC Merced’s Strategic Vision. We 
particularly recognize the large contributions made in evolutionary biology through theoretical 
advances and their interplay with empiricism, the latter of which is already diverse and strong at 
UC Merced. In emphasizing theoretical contributions in the search, we prefer not to exclude 
completely experimentalists who are transformational leaders of the highest standing; our goal is 
to hire the best candidate to advance evolutionary biology and enhance its application in the 
sustainability of human and environmental systems. The successful candidate is anticipated to 
contribute to undergraduate teaching primarily in Biological Sciences (BIO), in particular the 
Ecology and Evolutionary Biology track (e.g. BIO141 Evolution), and may also teach in Applied 
Mathematics (MATH) or Earth Systems Science (ESS), teaching existing and/or developing new 
courses that meet the missions stated above. The successful applicant will also share teaching 
responsibilities for QSB 247 Advanced Ecology and Evolution with current faculty.  
 
Experimental or Theoretical Physics - Year 01 & Year 03 (Rank depends on 2010 hire) 
These two positions are for experimental and/or theoretical physicists, with the break down 
between experiment and theory dependent on the outcome of the current Physics search and the 
availability of space and startup funds. However, at least one of these two positions should be 
experimental to maintain an effective balance between theory and experiment in the Physics 
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program. These positions will target the three Physics emphasis areas of biological physics 
(including soft condensed matter), hard condensed matter, and AMO (atomic, molecular, and 
optical) physics. The specific area of each hire will be dependent on the outcome of this year's 
search, with the general strategy being to maintain a balance among these three areas. 
 
Materials Chemist - Year 02 (Assistant)  
This position was originally approved and searched last year at open rank (to start in Fall 2009). 
Several excellent candidates were identified, but one junior and two senior offers were made and 
declined and the search has not been reinstated. A materials chemist, broadly defined, is still the 
chemistry group’s second priority. However, given the current limitations in both laboratory 
space and startup funds we consider it unlikely that a search at a tenured level will be successful, 
so we propose this position at the Assistant Professor level only. This hire could have research 
interests in inorganic and/or organic materials, with an emphasis on either synthesis or 
characterization. We would seek someone whose research interests are complementary to those 
of our current faculty to broaden and diversify our research programs in materials chemistry. 
Any materials chemist could teach general chemistry (CHEM 2 and 10, and the planned honors 
versions of these courses), materials chemistry lab (CHEM 147), and a variety of other core and 
elective undergraduate and graduate courses depending on research area. Most materials 
chemists will require some wet lab facilities and some instrumentation space, with the exact mix 
being determined by the specifics of the research. The laboratory can probably be located on 
campus as long as certain space-intensive or fume hood-intensive research specialties are 
excluded. 
 
Molecular Biology - Year 01(Full/Open - Rank depends on current search) 
Will give specific preference to those working on RNA-dependent mechanisms, epigenetic 
mechanisms, or both. The candidate may work on non-model human infectious pathogen or 
parasitic organisms or, alternatively, on model organisms that complement the existing research 
profile of UC Merced. It is envisioned that successful candidates will take a quantitative, whole-
system, high-throughput approach to their studies, ideally being able to use existing proteomics 
and genomics facilities already built at UC Merced. 
 
Organic Chemist - Year 01 (Assistant) 
This position was originally approved and searched last year (intended to start in Fall 2009) but 
the search was cancelled at mid-year because of budgetary constraints and has not been 
reinstated. An organic chemist is still the chemistry group's top priority. We currently have only 
two organic chemists and we need at least two more to support the organic emphasis of the 
chemistry graduate program. We are requesting only one search focused in this area during the 
next three years; however, because of the paucity of appropriate laboratory space (organic 
chemists tend to require large numbers of fume hoods, for example). Organic is typically the 
most popular subfield of chemistry among domestic graduate applicants and strengthening our 
program in this area would make a major contribution toward building our graduate program in 
general. We also have a severe need for teaching assistants for our organic chemistry courses that 
are taken by large numbers of students outside the major, positions that generally cannot be filled 
by graduate students from other programs. The proposed hire could have research interests in 
either bioorganic chemistry or organic materials. Any organic chemist could teach the large 
undergraduate core organic courses (CHEM 8, currently being taught by biochemists, and 
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CHEM 100) and one or more of the core graduate organic courses (CHEM 200, 201, and 202), 
as well as upper-division electives and more specialized graduate courses. An organic chemist 
will require a wet lab, space that was presumably available when this position was originally 
searched last year. Additional fume hoods may have to be added to existing lab space. If the 
person needs to use NMR on a regular basis, as most organic chemists do, either the laboratory 
space would have to be located at Castle or a suitable NMR would have to be installed on 
campus. 
 
Physics - Year 02 (LPSOE)  
A Lecturer with Potential Security of Employment (LPSOE) in Physics closely parallels that of 
an Assistant Professor on track for tenure, but with an emphasis on undergraduate education. The 
successful candidate will be an outstanding teacher, who wishes to have a permanent, full-time 
instructional position. This position will involve teaching Physics courses, with an emphasis on 
lower-division courses; coordinating various aspects of the undergraduate instructional program 
including oversight of instructional staff; training teaching assistants and participating in 
education-related committees, student recruitment and outreach, and efforts to secure extramural 
funding for education program development. 
 
Theoretical Chemist - Year 03 (Full) 
Most chemistry programs have several theoretical chemists, and building strength in this area 
makes sense for UC Merced at this time given our severely limited laboratory facilities. We are 
currently attempting to hire our first theoretical chemist at the Assistant Professor rank. We 
would like to add a second person, ideally at a tenured rank, who could provide mentorship to 
the junior faculty member in this field and help attract graduate students with interests in theory 
and computation. Most theoretical chemists consider themselves physical chemists, but some 
who work on organic reactions consider themselves organic chemists. A theoretical chemist has 
the potential to establish strong collaborations with other UC Merced chemistry faculty, faculty 
in other areas (biology, physics, materials science), and faculty at other institutions. This person 
could teach undergraduate core courses in general chemistry (CHEM 2 and 10, and the planned 
honors versions), physical chemistry (CHEM 112 and 113), and possibly organic (CHEM 8 and 
100), one or more of the graduate core courses (likely CHEM 212 and/or 213), and various 
undergraduate and graduate electives. A theoretical chemist requires minimal space—an office, a 
small amount of space for computational facilities, and some office space for students and post-
doctoral fellows. 
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Applied Mathematical Sciences 
 
 
Faculty providing input to the this portion of the School Strategic Plan include Harish 
Bhat, François Blanchette, Boaz Ilan, Arnold Kim, Roummel Marcia, Michael Sprague, 
Mayya Tokman, and Lei Yue.  
 
Overview - Mathematics is a subject of great depth and beauty. Mathematics is also 
crucial for developing new theories in natural sciences, engineering and social sciences. 
The application of mathematics to other disciplines is a particularly rich area for 
research and education. 
 
Applied mathematical science involves the use of analytical and computational 
mathematics to solve real-world problems. Its core is comprised of modeling, analysis 
and scientific computing. Using these tools, applied mathematical scientists study a 
broad spectrum of problems across a number of disciplines. In fact, applied 
mathematicians are connected more closely through their shared approach and attitude 
toward interdisciplinary research rather than a shared interest in any particular set of 
problems. An explicit goal of applied mathematical sciences is to contribute 
significantly to other disciplines and foster interdisciplinary and multidisciplinary 
research and education. The absence of disciplinary barriers at UC Merced is an ideal 
environment for multidisciplinary research and education. Hence, UC Merced has an 
excellent opportunity to develop top-notch academic programs in applied mathematical 
science. Because applied mathematical scientists contribute to other disciplines through 
their research, the development of applied mathematical sciences contributes to the 
growth of other programs. 
 
Research - Applied mathematicians are inherently interdisciplinary. They must be well 
trained in fundamentals of mathematics to model, analyze and compute solutions to 
real-world problems. Applied mathematics research is usually assessed through two 
criteria: (1) sophistication of the mathematics used and (2) novelty and importance of 
the application. A strong group of applied mathematicians can be a great asset to any 
number of scientific and engineering programs within the university where they can 
provide the theoretical/quantitative support or foundation. 
 
We do not seek to build a program comprised of a specific set of sub-fields. Instead, we 
seek to build a stellar program comprised of world-renowned researchers, who 
contribute to the applied mathematical sciences program and a number of other 
programs at UC Merced. Hence, the over-arching theme encompassing the research of 
the Faculty is mathematics applied to real-world phenomena. This brings applied 
mathematicians together with the intent to contribute to other programs of study on 
campus. There are many opportunities at UC Merced for interdisciplinary research 
under this research theme.  There are several large funding sources for applied 
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mathematics research and education. Federal sources provide funding for both 
education and research programs. The current faculty members (8 + 1 in progress) are 
well are on their way toward developing a strong research and teaching program 
including undergraduates, graduate students and postdoctoral researchers.  
 
Although the current faculty members have deep expertise in the applied mathematical 
sciences and breadth across several disciplines, new faculty hires are needed to deepen 
the base of expertise and broaden the range of application areas. For example, we are 
seeking new hires in stochastic modeling, mathematical biology, mathematical 
economics and atmospheric science, among others, to forge new links with economics 
and management, environmental systems, the Sierra Nevada Research Institute, the 
Merced Energy Research Institute (MERI), and the developing Systems Biology 
Institute. 
 
Teaching – Mathematics courses are absolutely critical to nearly all of the majors at UC 
Merced. All applied mathematics faculty contribute to delivering undergraduate and 
graduate curricula. New faculty hires are needed to deliver and support the curricula as 
the demand due to our growing student population increases (see academic programs 
section). At present, 54 students have declared Applied Mathematical Sciences as their 
major. In addition, Applied Mathematics courses accounted for a total of approximately 
5,900 hours taught in Fall 2009 alone. This large number is due to the fact that all the 
undergraduate students in the School of Natural Sciences and the vast majority the 
students in the School of Engineering are required to enroll in math courses, especially 
during their freshman and sophomore years. This situation is not limited to lower 
division courses. Upper division and graduate courses serve a number of other 
programs such as physics and engineering. This large number of enrollments requires a 
sufficient number of faculty members to maintain a low student-to-faculty ratio in these 
classes. Due to the fiscal crisis, in AY ’09-’10 major teaching concessions were enacted, 
including the enlargement of class sizes by 50% and increasing the number of sections 
that Teaching Assistants are assigned from 2 to 3 sections at a 49% appointment. If these 
concessions are to stay they will have negative consequences on our ability to efficiently 
deliver the curriculum as well as our ability to recruit graduate students and faculty. 
Furthermore, the effective teaching of mathematics courses is best achieved 
by individuals, who have both rigorous training in the subject and use the methods 
being taught in their research. Being an active user is an invaluable asset in conveying 
the “why one should care” when discussing seemingly abstract mathematical concepts. 
Therefore, the delivery of the mathematics curricula requires dedicated faculty support. 


Cross-disciplinary and Cross-School Linkages - The applied mathematics faculty is 
dedicated to interdisciplinary applied mathematical science, which seeks to build 
linkages across disciplines and schools. The Faculty is already involved with other 
programs on campus. Graduate Studies in Applied Mathematics is highly 
interdisciplinary; the Core faculty is comprised of 8 Natural Sciences faculty, and its 
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Affiliate faculty is comprised of four members from School of Engineering, two from 
Social Sciences Humanities and Arts faculty, and two from Natural Sciences.  We seek 
to strengthen current linkages and to form new ties with other programs. In particular, 
we are interested in forming new linkages with colleagues in electrical engineering, 
mechanical engineering, computer science and engineering, life sciences, environmental 
systems, economics and management. 
  
Historically, applied mathematicians have worked closely with researchers in physical 
sciences and engineering. Physical sciences and engineering have long adopted 
mathematical analysis and methods in their topics. At UC Merced we anticipate strong 
ties with physical sciences and engineering. Moreover, we anticipate more collaboration 
with researchers and students in the MERI as it continues to develop. 
 
In addition to physical sciences and engineering, we anticipate that applied 
mathematical sciences will have an important role in the life-sciences program at UC 
Merced. Both the undergraduate major in Biological Sciences and the graduate program 
in Quantitative Systems Biology involve more quantitative reasoning and mathematical 
modeling than traditional biology programs. The applied mathematics faculty is 
working in collaboration with biology faculty to ensure the success of these objectives. 
In addition, we anticipate collaboration and look forward to involvement in the 
evolving Systems Biology Institute. 
 
The area of collaboration between applied mathematics and environmental systems is 
rich with opportunities. In fact, several collaborations between applied math faculty 
and environmental systems have already begun. There are several top-notch applied 
mathematicians working in areas such as atmospheric science, geophysical fluid 
dynamics, porous media, geophysical remote sensing, and bio-statistics of ecological 
and environmental health. Hence, we will continue to foster collaborations and seek 
opportunities with future hires, which could participate actively in the Environmental 
Systems program and the Sierra Nevada Research Institute (SNRI). Particularly, we are 
supportive of a hire of an applied mathematician in the area of Atmospheric Science, 
who could interface between Applied Mathematical Sciences and SNRI. 
  
There also exists potential to form collaborations with social science programs at UC 
Merced, most notably econometrics, management and public policy. These 
collaborations represent relatively new areas for applied mathematic science research. 
Nonetheless, the “open door” organizational structure at UC Merced facilitates 
exploring connections among colleagues that may become substantial collaborations in 
the future.   
 
Resources – Faculty, lecturers/visiting assistant professors, space/facilities and 
computational administrative support are needed for academic success. 
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Faculty: At a bare minimum, 20 FTEs will be needed for the applied mathematical 
sciences program including the undergraduate and graduate academic programs.  
We propose a growth rate of hiring two applied mathematics faculty per year until 
that number is reached.  Below is a table that shows this proposed growth beyond 
our current faculty and assuming that our searches are successful.  


 
Table E1:  Applied Math FTEs 


 2009-2010 2010-2011 2011-2012 2012-2013 


FTEs 9* 10** 12 13 


* Included is Prof. Kevin Mitchell, who is a Core Member of Graduate Studies in Applied 
Mathematics 


** Included is a current search for a Junior Faculty FTE. 
Our top priority for AY ’10-’11 is to hire world-class faculty, who can actively 
contribute to the development of Applied Mathematical Sciences. We are seeking 
mathematicians with expertise in modeling, applied analysis, scientific computing, or 
related areas. Some particular areas of interest include Computational Mathematics, 
Fluid Mechanics, Nonlinear Waves, Dynamical Systems and Inverse Problems. Special 
attention will be paid to applicants participating in interdisciplinary research, who 
could contribute to one or more of the campus research initiatives in Natural Sciences, 
Engineering and/or Social Sciences, including the Sierra Nevada Research Institute. 


 
Lecturers and Visiting Assistant Professors: Currently, and in future years, the 
number of mathematics courses, in particular, the number of undergraduate service 
courses offered to students not majoring in applied mathematics, exceeds the 
teaching capacity of our FTEs. To fill this gap, we currently rely on 8 full-time 
Lecturers to teach lower-division courses. Lecturers are highly qualified teachers who 
take on a heavy teaching load and thus help ensure that our students are provided 
with the best possible education. We project that at least two or more additional 
Lecturers will be needed within the next three years to allow us to offer all of the 
required service courses. 
 
In keeping with the research mission of the university, we propose the establishment 
of a Visiting Assistant Professor (VAP) position. The hired individual would help us 
provide high quality education, while contributing to our research program. The VAP 
position will also provide the means for other applied mathematics programs to 
recognize UC Merced as a place to nurture young applied mathematicians. Moreover, 
it provides UC Merced a means to attach its name onto young researchers going out 
to the academic job market. 
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Space and Facilities: Applied mathematicians do theoretical and computational 
research. Hence, new applied mathematics hires typically only need office space for 
their group. However, it should be noted that for applied mathematicians office space 
also doubles as “lab space”: the office is where applied mathematicians spend nearly 
100% of their research time. It is also where office hours are conducted. Therefore, it 
is essential for Applied Mathematical Sciences to have offices that are conducive for 
doing research, computing, and office hours. This includes office space for summer 
undergraduates, graduate students and postdoctoral fellows. Currently, our 19 
graduate students (5 Masters and 14 Ph.D.) are occupying offices in the Academic 
Offices Building (the trailer). Over the next three years, we plan to have 20-30 
graduate students. We expect all graduate students to serve as Teaching Assistants 
during the first and/or second semesters of their studies. Both Teaching Assistants 
and Graduate Research Students in Applied Mathematics will need access to a secure 
office or common space that is conducive for doing their research and holding office 
hours. The ability to offer adequate space is extremely important when recruiting 
both graduate students and faculty.   
 
Because high-performance computing is a rich area for applied mathematical sciences 
research, planning is required for space, hardware-acquisition, and administration. 
Our faculty together with Professor Lara Kueppers has purchased a 66-node/264-
processor parallel-computer cluster. This cluster will become an integral part of our 
graduate course MATH 233 “Scientific Computing.” Sufficient space has been 
allocated for the cluster in the Science & Engineering building. 
 
Undergraduate and graduate studies in applied mathematics also require open access 
to a computer lab for course work and research. Currently, our students have open 
access to the instructional computer lab in the Science and Engineering building. In 
the future, an open access workstation-based computer lab for graduate studies 
would best accommodate the computing needs of our graduate students, other 
students enrolled in our computational courses, and potentially other courses as well. 
 
Computational Administrative Support:  While faculty start-up funds have been 
used for building a modern parallel-computation cluster, long-term financial support 
for its administration is required. To this end, the School of Natural Sciences has 
hired two full-time system administrators, Philip Moose and Joseph Norris, to set up 
the databases and infrastructure for all academic programs. Faculty research grants 
and start-up funds are being used to help pay for approximately 10% of the system 
administrators’ time. Having Information Technology people within the School of 
Natural Sciences dedicated to the support of the School’s computing needs, including 
the administration of the computer cluster, has ensured an optimal use of our 
resources and will continue to benefit both our educational and research missions. 
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Strategic Plan for Biological/Biomedical Sciences at UC Merced 
 
This portion of the School of Natural Sciences Strategic Plan covers the life sciences related to 
Biochemistry, Molecular and Cell Biology, and Biomedicine and was modified from last year’s 
based on discussions at the planning group meeting on January 14, 2010.  This year’s plan 
strategically addresses the following critical goals for biology at UC Merced: adapting to space 
and start-up limitations affecting hiring for the foreseeable future, correcting a disproportionately 
large student/faculty ratio within the Biological Sciences major, filling teaching needs in both the 
Biology major and QSB graduate program, building the necessary expertise in the new 
Biological Sciences Research Institute and strengthening the short- and long-term research 
profiles of Biology/Biomedical Sciences at UC Merced. 
 
Size and Growth of Biological/Biomedical Science at UC Merced 
 
Biological Sciences is currently the largest major at UC Merced with approximately 770 
undergraduate students and the Quantitative and Systems Biology graduate emphasis is the 
largest graduate group with 45 students (42 of whom are pursuing Ph.D. degrees).  Projected 
undergraduate enrollment will be at least 1000 students in Fall 2010 and 1200 in Fall 2011. At 
that point the biology major will reach the capacity of its teaching lab facilities for the 
foreseeable future, which are already running at more than 100% of CPEC capacity. With 
currently about 17 faculty teaching in the Biomedical/Biological Sciences, we currently have 
about 45 undergraduates per faculty head which is much larger than biology programs on other 
campuses and all other science and engineering majors at UC Merced, and this ratio will exceed 
50 students per faculty by fall 2011.  This ratio is leading to disproportionate teaching loads for 
life sciences faculty and is crowding out needed graduate courses for life sciences graduate 
students.  One partial solution to this problem, already underway by the Life Sciences 
Curriculum Committee, is to make Biology a more selective major with higher standards for 
admission to the major, progress-to-degree controls on student performance, and continued or 
increased emphasis on quantitative biology.  However, even with such higher standards in place, 
additional faculty lines will be required to ensure equitable teaching loads to life sciences faculty 
and a good educational experience to life sciences graduate and undergraduate students.  UC 
Merced distinguishes itself state-wide and nationally with its strong emphasis on quantitative 
skills in its Biology major and further development of this aspect will help address the swamping 
of our major while improving the competitiveness of our students after graduation. 
 
Quantitative and Interdisciplinary Biology 
 
Biology is on the brink of a fundamental transformation from a primarily “descriptive” study of 
individual components of biological systems, to a model- and high-throughput data-driven 
science yielding quantitative and predictive understanding.  This so-called “systems” approach to 
biology is already dramatically changing how biological research is done, leading to new 
connections with the physical, mathematical, and computational sciences.  This new biology 
offers the promise of a much more complete understanding of living systems and ultimately new 
treatments for complex diseases such as asthma, diabetes, and cancer. 
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This new biology is built on several themes: First, the acquisition of comprehensive, quantitative 
data sets on living systems, such as whole genome sequences, protein expression rates, on and 
off rates of protein modifications during signal transduction, and complete maps of metabolic 
and regulatory pathways.  Second, the development of mathematical models for integrating and 
evaluating such data, with the goal of building models that can predict novel or unexpected 
properties of biological systems.  Third, the recognition of the central role of evolution in 
studying and understanding organisms, pathways, genes, and disease.  Finally, this “new 
biology” requires very close partnerships with the physical and mathematical sciences.  This 
need for a highly multidisciplinary approach constitutes an important barrier to progress in 
quantitative systems biology; many universities have highly compartmentalized research 
programs and few undergraduate or graduate programs provide truly multidisciplinary training.   
 
This provides UC Merced with an excellent opportunity to develop biological and biomedical 
sciences research and academic programs at the forefront of this field.  The small size and lack of 
disciplinary barriers at UC Merced have already been fostering a number of multidisciplinary 
research programs (see below).  Furthermore, this new biology will be greatly enabled by many 
of the other initial academic programs and research efforts at UC Merced, such as the Applied 
Mathematics, Earth Systems Science and Bioengineering programs, the Health Sciences 
Research Institute, the Sierra Nevada Research Institute, and the Center for Computational 
Biology. 


 
Biological/Biomedical Sciences Research Programs 
 
The biological and biomedical sciences at UC Merced encompass several research themes 
described below.  Linking these themes is the strategy of using methods that integrate large data 
sets, such as genomic or proteomic data, or produce quantitative data at the single cell or even 
single molecule level.  Another linking theme is the goal of quantitative characterization of 
biological processes with ultimate aim of predictive models. 
 
Research Themes 
 
Predictive Understanding of Cellular Interactions and Cell Fate Decisions 
 
An ultimate goal of cell biology is to achieve a complete understanding of the biochemical 
pathways underlying cellular decisions, including developmental choices and response to outside 
stimuli. Research in cell biology at UC Merced spans a wide range of specific research topics, 
from the development of immune system cells, to the evolution of bacterial antibiotic resistance 
to symbiosis in marine systems.  New research questions are being made accessible by 
technologies that allow comprehensive genomic, proteomic, and metabolomic characterization, 
in some cases down to the single cell level.  A combination of experimental investigation using 
these new tools and computational modeling of the interacting pathways will provide data to 
determine the mechanisms of cellular responses to exogenous factors such as infection, oxidative 
stress, growth factors, as well as internal factors such as epigenetic state or cell age.  This 
knowledge will allow the development of new therapies to treat diseases, including the potential 
of chemoprotective agents against inflammation and aging. 
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The understanding of cell signaling and cell fate decisions also has important biomedical 
applications because the ontogeny and maintenance of multicellular life depends on exquisitely 
complex developmental process in which undifferentiated stem cells give rise to specialized cell 
types.  Understanding this process promises to provide new treatments for many complex disease 
states related to developmental failures.  Moreover, because of their ability to generate new 
specialized cells, stem cells hold the potential to treat a vast array of health problems, including 
spinal cord injuries, Parkinson’s disease, diabetes, and many others.  Elucidating the complex 
mechanisms by which extrinsic and intrinsic signals determine the proliferation or differentiation 
of stem cells is inherently a systems-level challenge, and will require new technologies for 
collecting data on cell populations and individual cells, and new methods to build models of cell 
decision processes. 
 
Complex Diseases 
 
Complex diseases are defined as diseases that are influenced by the actions of multiple genes, 
their interactions with each other and with the environment. Examples include metabolic disease, 
cardiovascular disease, Alzheimer's disease, Crohn's disease, persistent infection, cancer, 
diabetes and asthma.  These diseases can only be fully understood in multidisciplinary 
approaches that include: identifying communities with increased risk due to their genetic 
backgrounds, determining the environmental factors that increase disease risk and understanding 
the cellular and molecular mechanisms underlying the increased susceptibility that can offer 
possible treatments. 
 
The Central Valley has a high rate of such diseases and provides a microcosm of the health 
challenges of the entire state and nation.  A strong research program on complex disease would 
foster collaborations with healthcare providers in the Central Valley.  Conversely, the local 
community would provide unique cohorts for studying strategies for treating or reducing the 
incidence of these diseases.  This program would have strong synergies with emerging UC 
Merced programs in environmental science, psychology, sociology, and economics and would 
have many links to future health professional programs. 
 
Quantitative, Computational and Systems Biology and Biomedicine 
 
Across the nation, UC Merced has attracted attention with its early establishment of a 
Quantitative Systems Biology graduate group. It is widely recognized that the incredibly rapid 
and wide-spread development of high-throughput experimental technologies for sequencing, 
expression, genotyping, proteomics, phenotyping and more have instigated a new era that 
demands quantitative approaches to biology. The development of quantitative biology requires a 
quantitative mindset from all practitioners, from the experimentalist interested in testing and 
refining models through the adoption of high-dimensional techniques with ever-increasing 
experimental precision and accuracy, engagement with emerging public standards for data 
curation, and engagement with the theoreticians and computational biologists who complement 
the experimentalist with data analysis, simulation and data integration. 
 
Computational biology is the scientific investigation of biological hypotheses by computer, 
through analysis, simulation, modeling, machine learning,  and creative data integration. Its 
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orientation is the discovery and advancement of biological knowledge. Computational medicine 
is an allied field specifically applied to developments in health sciences. Although very powerful 
when allied with experimentalists and unpublished data, computational biology and medicine can 
be prosecuted independently of any experimental collaboration over the entire life cycle of 
scientific or medical research: from funding to discovery to high-impact publication. Although 
computational biology and medicine are cheaper and less resource-intensive than experimental 
biology and medical research, they share the most expensive cost with other modalities of 
research — that of human resources — while having unique needs more like those of 
mathematicians and theoreticians, of group and individual office space that encourage creative 
social discussions at some times and intense independent work at others. 
 
Although different definitions of “systems biology” have been proposed, in modern parlance this 
field largely concerns whole cells and/or organisms or large systems within cells or organisms, at 
molecular resolution. More specifically Systems Biology measures, analyzes and integrates 
large, typically high throughput, biochemical, genetic and molecular  biological data to model, 
simulate, and predict the state and dynamics of whole cells and organisms,  or large parts thereof. 
The phenomena studied in systems biology are typically emergent  characteristics of assemblies 
of many interacting parts. These emergent characteristics are properties of the assembly as a  
whole: like robustness, physiological adaptation, regeneration, and phenotypic plasticity. 
Systems Biology and Biomedicine encompass many modalities of science. The precepts and 
analysis of theoretical systems biology, the predictive simulation and modeling results of  
computational systems biology, high-dimensional non-parametric statistics, and the technical  
sophistication of whole cell measurements of gene expression,  proteomics, metabolomics and 
molecular interactions of experimental  systems biology, collaboratively combine to move whole 
cell- or organismal systems biology beyond descriptive science towards  hypothesis-driven 
science. Systems biology has meaningful and  productive interfaces with other subdisciplines of 
biology such as evolutionary biology, ecology, population biology,  development, genetics and 
others. 
 
FTE Requests and Justification 
 
The attached table shows new FTE lines requested for Biology and Biomedicine over the next 
three years. Although some names of these proposed searches have been changed, this table of 
proposed FTE lines is very similar to those Biology/Biomedicine requested last year as explained 
below. What is different is a slight shift in prioritization towards computational and theoretical 
biology and biomedicine, which strategically addresses our space and start-up constraints, 
addresses teaching needs in the Biology major and in the QSB graduate group, and increases the 
quantitative and computational profile of Biology and Biomedicine at UC Merced, which in turn 
can help improve faculty-to-student ratios and reinforce the unique strength and reputation we 
are building on this campus in this area. 
 
For AY 2010-2011, we have prioritized two areas that complement our existing research profile: 
Biostatistics, which fills an urgent undergraduate and graduate teaching and research 
collaborative need, and Molecular Biology. It is envisioned that the Biostatistics job posting will 
emphasize statistical modeling and inference. Depending on the research profile, a successful 
biostatistician hire will contribute to research in QSB, ES, SNRI, HSRI, and/or AM.  
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The Molecular Biology search will give specific preference to those working on RNA-dependent 
mechanisms, epigenetic mechanisms, or both. The candidate may work on non-model human 
infectious pathogen or parasitic organisms or, alternatively, on model organisms that 
complement the existing research profile of UC Merced. It is envisioned that successful 
candidates will take a quantitative, whole-system, high-throughput approach to their studies, 
ideally being able to use existing proteomics and genomics facilities already built at UC Merced. 
 
RNA molecular biology and epigenetics are two areas that have profoundly impacted basic and 
applied biological and biomedical research in the last decade and will continue to do so for the 
next two decades at least. It is very important to UC Merced’s research profile to expand and 
strengthen in these areas. 
  
We have put a theoretical epidemiological modeling position as lower priority for this year, 
conditional on the outcome of the existing search in SSHA for the BSRI director. Our emphasis 
is epidemiological modeling of the spread of infectious disease and host-pathogen interactions 
over multiple scales of time and space. If the nature and outcome of the search in SSHA does not 
fulfill this very important strategic area, which would make very important contributions to QSB, 
BSRI and the Biology major, then we would make it a priority 1 in the subsequent year over 
genetic epidemiology. 
 
In subsequent years, we identify Molecular Genetics (of gene regulation) as the highest priority 
experimental area to strengthen at UC Merced. Like the previous Molecular Biology position, 
this search should emphasize that successful candidates will take a quantitative, whole-system, 
high-throughput approach to their studies, ideally being able to use existing proteomics and 
genomics facilities already built at UC Merced. Also like the RNA molecular biologist search, 
the advertisement for this position will stress that candidates may work on non-model human 
infectious pathogen or parasitic organisms or, alternatively, on model organisms that 
complement the existing research profile of UC Merced (implicitly with the intention that one 
position could work on an infectious disease non-model organism and the other could work on a 
model organism). The Molecular Genetic search will give specific preference to those working 
on fundamental mechanisms of gene regulation, for example, in host-parasite interactions.  
 
As a lower priority experimentalist we propose an applied systems biologist who uses proteomic 
techniques to address basic or applied questions in model organisms. All experimentalist FTE 
lines are strategically pitched to be able to use existing experimental resources at Castle like the 
Mass Spectrometric instrumentation and the Genomics Core Facility. 
 
The theoretical FTE lines we have prioritized highest here include genetic epidemiology which 
refers to linkage and pedigree analysis, or the use of greatly expanding Human SNP data and 
statistical and computational models to discover and measure risk factors for complex genetic 
diseases. Further, we have renamed the “computational biochemist” proposed FTE lines to one 
in “computational structural biology” which identifies a critical research area complementary to 
existing biological modeling competence here. As a lower priority we list Mathematical Systems 
Biology which envisions whole-cell simulation approach complementary or strengthening to that 
existing in QSB, along the lines of mesoscopic or spatially-explicit stochastic dynamics of 
parameterized biochemical systems, ideally of systems of experimental interest of other faculty 
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here at UC Merced. All proposed theoreticians/computational biologists can make use of the core 
computing facilities already in place at the School of Natural Sciences, which includes two 
different cluster/grid computing systems and core support facilities for security and back-up, 
with plenty of room and capacity for expansion.  
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SCHOOL OF NATURAL SCIENCES—CHEMISTRY 


Three‐year hiring plan, 2011‐2013 


 


2011 (positions to be searched in 2010‐2011) 


 


Top priority: Organic chemist, assistant professor.  This position was originally approved and 


searched last year (intended to start in Fall 2009) but the search was cancelled at mid‐year 


because of budgetary constraints and has not been reinstated.  An organic chemist is still the 


chemistry groupʹs top priority.  We currently have only two organic chemists and we need at 


least two more to support the organic emphasis of the chemistry graduate program.  We are 


requesting only one search focused in this area during the next three years, however, because of 


the paucity of appropriate laboratory space (organic chemists tend to require large numbers of 


fume hoods, for example).  Organic is typically the most popular subfield of chemistry among 


domestic graduate applicants and strengthening our program in this area would make a major 


contribution toward building our graduate program in general.  We also have a severe need for 


teaching assistants for our organic chemistry courses that are taken by large numbers of 


students outside the major, positions that generally cannot be filled by graduate students from 


other programs.  The proposed hire could have research interests in either bioorganic chemistry 


or organic materials.  Any organic chemist could teach the large undergraduate core organic 


courses (CHEM 8, currently being taught by biochemists, and CHEM 100) and one or more of 


the core graduate organic courses (CHEM 200, 201, and 202), as well as upper‐division electives 


and more specialized graduate courses.  An organic chemist will require a wet lab, space that 


was presumably available when this position was originally searched last year.  Additional 


fume hoods may have to be added to existing lab space.  If the person needs to use NMR on a 


regular basis, as most organic chemists do, either the laboratory space would have to be located 


at Castle or a suitable NMR would have to be installed on campus. 


 


Second priority: Materials chemist, assistant professor.  This position was originally approved 


and searched last year at open rank (to start in Fall 2009).  Several excellent candidates were 


identified, but one junior and two senior offers were made and declined and the search has not 


been reinstated.  A materials chemist, broadly defined, is still the chemistry group’s second 


priority.  However, given the current limitations in both laboratory space and startup funds we 


consider it unlikely that a search at a tenured level will be successful, so we propose this 


position at the Assistant Professor level only.  This hire could have research interests in 


inorganic and/or organic materials, with an emphasis on either synthesis or characterization.  


We would seek someone whose research interests are complementary to those of our current 


faculty to broaden and diversify our research programs in materials chemistry.  Any materials 


chemist could teach general chemistry (CHEM 2 and 10, and the planned honors versions of 


these courses), materials chemistry lab (CHEM 147), and a variety of other core and elective 


undergraduate and graduate courses depending on research area.  Most materials chemists will 


require some wet lab facilities and some instrumentation space, with the exact mix being 


determined by the specifics of the research.  The laboratory can probably be located on campus 


as long as certain space‐intensive or fume hood‐intensive research specialties are excluded. 
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2012 (to be searched 2011‐2012) 


 


Theoretical chemist, open rank.  Most chemistry programs have several theoretical chemists, 


and building strength in this area makes sense for UC Merced at this time given our severely 


limited laboratory facilities.  We are currently attempting to hire our first theoretical chemist at 


the Assistant Professor rank.  We would like to add a second person, ideally at a tenured rank, 


who could provide mentorship to the junior faculty member in this field and help attract 


graduate students with interests in theory and computation.  Most theoretical chemists consider 


themselves physical chemists, but some who work on organic reactions consider themselves 


organic chemists.  A theoretical chemist has the potential to establish strong collaborations with 


other UC Merced chemistry faculty, faculty in other areas (biology, physics, materials science), 


and faculty at other institutions.  This person could teach undergraduate core courses in general 


chemistry (CHEM 2 and 10, and the planned honors versions), physical chemistry (CHEM 112 


and 113), and possibly organic (CHEM 8 and 100), one or more of the graduate core courses 


(likely CHEM 212 and/or 213), and various undergraduate and graduate electives.  A theoretical 


chemist requires minimal space—an office, a small amount of space for computational facilities, 


and some office space for students and postdoctorals. 


 


2013 (to be searched 2012‐2013) 


 


Analytical chemist, open rank.  This person could have research interests on either the 


biological side (e.g. ultrasensitive single molecule/assembly/cell measurements, biosensors, 


novel techniques for proteomics and genomics, high throughput screening techniques) or the 


materials side (e.g. electrochemistry, including photovoltaic, battery, and fuel cell research, or 


surface analysis).  An analytical chemistry hire would provide a new, distinct research direction 


within the chemistry group that would complement current faculty who have some analytical 


flavor to their work (Tao Ye, Anne Kelley, and Erik Menke) and generally strengthen our 


research programs.  As analytical chemists are in demand in many industrial sectors, analytical 


chemistry is a very popular area among both undergraduates and graduate students.  The vast 


majority of people who get a B.S. in chemistry but donʹt go to graduate school end up doing 


analytical chemistry in industry, and it is a disservice to our undergraduates that we donʹt have 


a specialist in this area of chemistry.  This hire would help us attract students while maintaining 


our overall focus on biological and materials applications.  This person could teach a number of 


the core courses in the chemistry curriculum: our upper‐division analytical course (CHEM 115), 


the physical/analytical lab (CHEM 114L), general chemistry (CHEM 2 and CHEM 10), and 


perhaps physical chemistry (CHEM 112 and 113), as well as upper‐division electives and 


graduate courses beyond the bare minimum we currently have.  Any analytical chemist will 


need laboratory facilities and the specific needs will vary widely with the person’s research 


field, but analytical chemists tend to be somewhat less space‐ and resource‐intensive than other 


experimental chemists.  An analytical chemist has the potential to collaborate broadly with 


faculty in other disciplines including physics, biology, and engineering. 
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PROGRAMMATIC RESEARCH AREAS AND TEACHING  


 


CHEMISTRY  


 


Natural Science faculty providing input to this portion of the School’s Strategic plan included 


Anne Kelley, David Kelley, Matt Meyer, Meng‐Lin Tsao, Tao Ye, and Erik Menke. 


 


Overview ‐ Chemistry is often known as “the central science” because of the key position it 


occupies in modern science and engineering.  Most phenomena in the biological and earth 


sciences can be described in terms of the chemical and physical behavior of atoms and 


molecules, and chemical principles also underlie much progress in medicine and engineering.  


In addition, chemical systems are fascinating and often beautiful in their own right.  George 


Whitesides, in his 2007 Priestley Medal address, states that ʺChemistry is now the natural home 


of many of the most engaging problems in fundamental science and of the problems in applied 


science about which society cares the most.ʺ  Herein we give a few examples of how chemistry 


has had a profound impact on other fields of science and technology.  Just a few years after the 


inception of UC Irvine, Sherwood Rowland and Mario Molina (Nobel Prize, 1995) used physical 


chemistry approaches to unravel the chemical mechanisms of ozone depletion.  This discovery, 


which helped to pull us back from the brink of an environmental catastrophe, played no small 


part in catapulting Irvine to research powerhouse status.  Chemistry plays an essential role in 


the development of nanoscience and technology due to chemists’ expertise in understanding 


and controlling matter at the atomic and molecular scale.  It is no coincidence that almost all the 


exciting nanomaterials, from quantum dots to carbon nanotubes to semiconductor nanowires, 


have been pioneered by chemists.  The intimate connections between life sciences and chemistry 


result from the prowess of chemists at manipulating and measuring molecules, the building 


blocks of life.  Recent examples include Bertozzi’s chemical manipulation of oligosaccharides in 


biological systems, which opens up new avenues to understanding and regulating complex cell 


surfaces.  Analytical chemists such as John Fenn (Nobel Prize, 2002), were responsible for 


developing mass spectrometric analyses of biological macromolecules, a cornerstone in 


proteomics.  The advancement of single molecule spectroscopy by Sunney Xie, a molecular 


spectroscopist by training, has stirred much excitement in biophysics as it affords access to 


unprecedented details of life processes at the single molecule level.   


 


Because of the indispensible role of chemistry as a core discipline in science, one would be hard‐


pressed to think of any highly respected comprehensive research university that does not have 


a strong chemistry program that grants both bachelorʹs and Ph.D. degrees.  Chemists may be 


classified according to their subdiscipline and/or by the nature of the problems on which they 


work.  The four traditional subdisciplines of chemistry are organic, inorganic, physical, and 


analytical:  


 


 Organic chemistry is the chemistry of carbon‐based compounds.  Organic chemists are 


concerned with synthesizing useful chemical compounds, developing new reactions to 


better achieve challenging syntheses, and determining the physical principles that are 
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responsible for chemical behavior.  Organic chemists are actively engaged in the 


synthesis of new materials for energy harvesting and storage, the manipulation and 


understanding of biological processes, and the development of efficient and ecologically 


benign catalysts and reactions.    


 Inorganic chemistry is the chemistry of chemical compounds that are not primarily 


carbon‐based.  Inorganic chemists determine the structures of inorganic molecules, 


study their reactions, and develop procedures for their synthesis.  The fundamental 


principles are applied to problems in environmental chemistry, bioinorganic chemistry, 


and solid‐state materials chemistry. 


 Physical chemistry applies the fundamental laws of physics to understand the properties 


of chemical compounds and the basis of chemical reactivity.  Physical chemists study the 


energetics of molecular and macroscopic processes, the dynamics of chemical reactions, 


quantum chemistry, and interactions of molecules with light (spectroscopy, 


photochemistry, and photophysics) using techniques that are experimental, theoretical, 


and/or computational. 


 Analytical chemistry concerns the chemical analysis of substances.  Analytical chemists 


develop instrumentation and methodologies to determine what chemical compounds 


are present in a sample and/or how much is present.  Modern analytical chemistry is 


particularly concerned with very small systems, down to the single‐molecule level, as 


well as applications to biology (proteomics, genomics) and environmental monitoring. 


 


At UC Merced, we have the unique opportunity to build a modern chemistry program that 


combines disciplinary rigor and interdisciplinary reach.  Ph.D.‐level research in chemistry 


requires systematic training, and all four subdisciplines should be represented to some extent.  


Reflecting the expansive nature of chemical research and the interdisciplinary emphasis at UC 


Merced, the faculty have decided to focus our efforts on recruiting chemists working on 


problems in two broadly defined areas, biology and materials.  The representation of traditional 


disciplines should not be viewed as an impediment to interdisciplinary research as we intend to 


recruit chemists who can bring novel chemical solutions and perspectives to materials and 


biology, just as the aforementioned prominent chemists have done.  The figure below 


summarizes this scheme. 


 
 







 


 5 
 


Biochemistry is a discipline closely allied with both chemistry and biology but distinct from 


both.  Some universities have a combined department of chemistry and biochemistry while in 


others biochemistry is a separate department or is associated with another department.  


Currently biochemistry is associated with the biological sciences rather than the chemical 


sciences, but this arrangement may be revisited. 


 


One faculty search is currently underway in theoretical/computational chemistry at the 


Assistant Professor level. 


 


Materials Chemistry research 


 


Materials Chemistry encompasses solid‐state and polymer chemistry, both inorganic and 


organic, especially as directed to the development of materials with novel and/or useful optical, 


electrical, magnetic, catalytic, and mechanical properties.  Materials chemists may be focused 


predominantly on synthesis (organic or inorganic chemistry) or characterization (analytical or 


physical chemistry).  These areas offer the possibility of many different types of collaborations, 


both within UC Merced between Natural Sciences and Engineering and at other nearby 


institutions including Hewlett‐Packard, LLNL, and possibly NASA/Ames in the near future.  


This type of research is very well funded and we expect it will continue to be well funded in the 


foreseeable future.  In particular, materials chemistry will be key to advances in new energy 


sources.  Potential research areas for future Materials Chemistry hires include: 


 


 organic electronics: design, synthesis, and physical properties of materials for organic light‐


emitting diodes (OLEDs), thin film transistors, and liquid crystal displays 


 solar photovoltaics: design, synthesis, and physical properties of materials for organic, 


inorganic, or hybrid solid‐state devices and/or electrochemical cells 


 photonic materials: design, fabrication, and properties of materials for frequency conversion 


of lasers, optical limiting materials, contrast agents in nonlinear optical imaging 


technologies, electro‐optic modulation, and photonic bandgap crystals 


 batteries:  new materials to enable lightweight, high capacity, multiply rechargeable battery 


technology 


 heterogeneous catalysts: solid‐state materials that catalyze a variety of desired chemical 


reactions 


  structural materials: design, synthesis, and characterization of new materials having 


desirable properties (light weight, high strength, environmentally benign, biocompatible, 


etc.) 


 ʺsmartʺ materials: synthesis, characterization, and engineering of materials that can respond 


adaptively and autonomously to changes in their condition or the environment 


 plasmonics: materials for, and study of, phenomena based on the coupling of light to the 


plasma oscillations of conduction electrons in small metallic nanostructures, and their 


coupling to other materials 
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Biological Chemistry research 


 


Much of the recent dramatic progress in the life sciences has been driven by quantitative 


approaches and a molecular‐level understanding of complex biological systems.  Experimental, 


computational and theoretical methods and techniques from chemistry have played a 


significant role in these advances.  In addition, the flow of knowledge and inspiration runs both 


ways: challenges posed by specific biological problems are driving the development of new 


analytical tools, prompting advances in the physical and chemical sciences.  Biological 


chemistry has undergone explosive growth in recent years as experimental and computational 


tools from the physical sciences have become widely applied to biological problems.  Biological 


chemistry is explicitly interdisciplinary between the physical and life sciences, and there should 


be extensive opportunities for collaboration across these groups.  In addition, at least some 


biological chemistry faculty are expected to have research interests that overlap engineering, 


particularly Bioengineering. The development of a strong presence in biological chemistry 


would position our school for center grants and other translational research initiatives.  


Biologically related chemistry is a large area of chemistry research that is well funded, largely 


by NIH but also through other agencies.  Potential areas for future Biological Chemistry hires 


include: 


 


 Nucleic acid replication, damage and repair 


 Novel modes for drug delivery 


 Development of ultrasensitive bioanalytical techniques, particularly for single molecule/single 


assembly measurements and/or high throughput screening 


 Single molecule studies of molecular motors, DNA/RNA dynamics, transcription factor 


binding/functioning, viral genome packaging, ion channel transport etc. 


 Organized chemical systems that imitate the functioning of biological cells 


 DNA and/or other biological macromolecules as scaffolds for fabrication of organized structures 


 Protein folding 


 Molecular recognition 


 Novel uses of combinatorial techniques at the interface of chemistry and biology: aptamers, phage 


display, novel approaches to screening and combinatorial synthesis 


 Atomistic modeling of biological systems (channels, membranes, receptors) 


 Membranes and associated phenomena including fusion, exo/endocytosis, pore formation and 


functioning, lipid rafts 


 


 


Teaching – The Chemistry faculty have broad teaching responsibilities, including graduate 


students in the Physics and Chemistry Graduate Program and undergraduates majoring in 


chemical sciences. In addition, the chemistry faculty teaches preparatory lower division courses 


in chemistry for science and engineering majors, constituting a large service load for the 


campus.  
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Undergraduate ‐ Chemical Sciences Major:  In AY 2006, UC Merced began accepting majors 


into the B.S. degree program in the Chemical Sciences.  Our first four graduates earned their 


degrees in Spring 2009.  Chemical Sciences is now the second most popular major in Natural 


Sciences, with 103 students in the major.  Our program is designed to meet the requirements 


for approval by the American Chemical Society, although such approval cannot be granted 


until we have graduated majors for four years and the campus itself has been accredited by 


WASC.  Students who complete an approved curriculum may obtain a certified degree, a 


valuable credential which serves as national‐level recognition.  The curriculum is designed 


to meet the needs of students who plan to end their formal education with a bachelor’s 


degree as well as those who wish to go on for an advanced degree. The UC Merced 


chemistry B.S. graduate will be well prepared to pursue a career in chemistry or an allied 


field.  


 


Students pursuing a B.S. degree in Chemical Sciences have the opportunity to explore 


interdisciplinary areas within a degree program that is still focused on chemistry.  Our B.S. 


degree in Chemical Sciences offers four emphasis tracks: Biological Chemistry, 


Environmental Chemistry, Materials Chemistry, and ʺpureʺ Chemistry.  All four tracks 


share the same lower‐division courses and some of the core upper‐division courses.  While 


some of the required and elective courses for the Biological, Environmental, and Materials 


tracks are offered by faculty in other disciplines in the Natural Sciences and Engineering, 


there are four lower‐division and eight upper‐division courses that must be taught by the 


chemistry group (not counting two cross‐listed biochemistry courses which are taught by 


the biochemistry faculty).  The lower‐division courses, as well as second‐semester organic 


chemistry (CHEM 100) and its lab, are each offered every semester in order to meet the 


needs of not only the chemistry majors but also the other Natural Sciences and Engineering 


students for whom these courses are required.  The upper‐division courses each need to be 


offered once each year.  Therefore, a total of 16 undergraduate chemistry courses must be 


taught each year, requiring eight faculty FTE.  While instructors can cover a few of the 


lower‐division courses, the chemistry faculty feel strongly that non tenure‐track faculty 


should only teach in Chem 1 and Chem 2, leaving a bare minimum of seven tenure‐track 


faculty FTE to cover undergraduate teaching needs alone.  In addition, all of our emphasis 


tracks require at least two units of research, and undergraduate research supervision is 


highly intensive of faculty time. 


 


Graduate Programs: At present, Ph.D. programs in chemistry are administered under the 


umbrella ʺInterim Individual Graduate Programʺ that was put in place at UCMʹs inception. 


A combined Physics and Chemistry emphasis area currently involves 19 faculty (six 


chemistry, one biochemistry, seven physics, three engineering, and two with split 


appointments in physics and engineering).  Separate courses of study are offered in Physics, 


Physical Chemistry, and Organic Chemistry; our 31 current graduate students include nine 


in physical chemistry, four in organic chemistry, and 18 in physics.  Physics programs 


normally require more extensive graduate course work than chemistry programs, and we 


are currently taking advantage of this by having our physical chemistry students take some 
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of the physics graduate courses, particularly statistical mechanics.  However, this combined 


graduate group is certainly not an ideal situation from the standpoint of either graduate 


student recruiting or graduate education, and we expect that when we apply for stand‐alone 


graduate program status it will be as separate physics and chemistry Ph.D. programs.  Even 


if we limit our course offerings to a bare minimum of two to four advanced courses in each 


of physical, organic, and analytical chemistry (recognizing that some students may take 


courses in more than one subdiscipline), eight to ten graduate chemistry courses would 


have to be offered each year, requiring four to five faculty FTE.  This, combined with the 


undergraduate teaching requirements outlined above, leads to the conclusion that a faculty 


size of eleven to twelve is the absolute minimum required to offer undergraduate and 


graduate programs in chemistry.  This conclusion is in keeping with data from the 


American Chemical Society showing that the smallest Ph.D.‐granting chemistry 


departments in the U.S. have more than ten full‐time faculty.  Thus, much of this strategic 


plan is based on the facts that Mercedʹs current IIGP is an interim program that will soon 


expire, and we need to be able to propose a graduate program in Chemistry at that time. 


This will involve broader coverage of the discipline and require at least five or six more 


faculty than we currently have.  


 


Resources ‐ Development of a stellar academic and research program in chemistry requires 


faculty, laboratory space for faculty, and shared core facilities. 


 


Faculty: The chemistry group needs to grow to a minimum of eleven to twelve faculty in 


order to offer both the undergraduate major and a viable graduate program.  The current 


faculty plus the one position being searched this year give us a total of seven; the four new 


positions requested over the next three years would bring us to eleven.  At the 


undergraduate level, we would like to introduce some more specialized upper‐division 


elective courses (several of which are currently approved but have never been offered 


because of lack of faculty), honors versions of general and organic chemistry, separate 


instrumental analysis and physical chemistry labs, and perhaps a physical chemistry course 


geared toward students with biological interests.  At the graduate level, we also need to 


offer a broader range of courses and be able to offer all core graduate courses on an annual 


basis.  
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Summary of Proposed Chemistry Hires for the Next Three Years 


 


 


 


 


Whenever possible, all positions should be searched at open rank. We have no tenured 


faculty in any of the sub‐disciplines except physical, and senior leadership in these areas is 


much needed.  However, recruiting top‐notch tenured faculty will be very challenging in 


view of the limited space and startup funds available.  For that reason two of the four hires 


(those in areas that are likely to be most laboratory space intensive) are requested only at the 


Assistant Professor level. 


 


Facilities and space:  Laboratory research space poses a huge challenge.  Competitive offers 


will require allocation of significant amounts of laboratory space.  This is particularly true 


for senior‐level candidates.  There is a small amount of laboratory space left in SE 1 which 


we hope can be allocated to the organic and materials chemistry hires that were originally 


approved for searches last year, before the budget collapsed.  Office space for students and 


postdocs for a theoretical chemistry hire could be accommodated in temporary buildings if 


necessary.  The analytical chemistry hire may be able to be located in SE2 if that building is 


available on time; otherwise, additional space at Castle will likely be required.   


 


Core Facilities:  Many new chemistry hires will require the services of core facilities.  Any 


organic chemist will require NMR, which we already have, but currently only at Castle.  


Many materials chemists will make use of our existing excellent electron microscopy 


facilities and the recently acquired powder x‐ray diffractometer.  Major core facilities that 


potential hires are likely to need, and that we do not currently have or do not have in 


working order, include clean room facilities, high quality mass spectrometry, single crystal 


and thin‐film x‐ray diffraction, and circular dichroism.  Other instruments that are currently 


Faculty  Research areas  Subdiscipline 


Current  


Kelley, A: materials 


Kelley, D: materials 


Ye, T: materials/bio 


Meyer, M: bio 


Tsao, ML: bio 


Menke, E; materials 


Physical/analytical 


Physical 


Physical/analytical 


Organic 


Organic 


Physical/analytical 


2010‐2011 


(search 


underway) 


Bio or materials 
Theoretical (physical or 


organic) 


2011‐2012 


 


Bio or materials 


Materials 


Organic 


Any subdiscipline 


2012‐2013  Bio or materials 
Theoretical (physical or 


organic) 


2013‐2014  Bio or materials  Analytical 
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in the laboratories of individual faculty members, but would be widely used and should be 


reproduced as core facilities develop, include a high quality UV‐VIS‐NIR and a fluorimeter.   
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ACADEMIC PROGRAMS 


Undergraduate programs  


 


Chemical Sciences ‐ The Chemical Sciences major is designed to meet the requirements for 


approval by the American Chemical Society, although we cannot apply for approval until we 


have graduated majors for four years.  Students who complete an approved curriculum may 


obtain a certified degree, a valuable credential which serves as national‐level recognition for 


successfully completing a rigorous academic chemistry curriculum in an ACS‐approved 


department.  The curriculum is designed to meet the needs of students who plan to end their 


formal education with a bachelor’s degree as well as those who wish to go on for an advanced 


degree.  The UC Merced chemistry B.S. graduate will be well prepared to pursue a career in 


chemistry or an allied field.  A basic chemistry program and three emphasis tracks in biological 


chemistry, environmental chemistry, and materials chemistry allow students to pursue 


interdisciplinary areas within a degree program that is still focused on chemistry.  


 


A degree in the chemical sciences opens the door to a wide variety of careers in industry or 


government service, forensic chemistry in crime laboratories, commercial fields such as patent 


law and scientific writing, and high school science teaching.  Many chemistry majors go on to 


graduate study to prepare for careers in teaching and/or research at the college or university 


level, or research positions in the chemical, pharmaceutical, electronics or other high‐tech 


industries.  A major in chemistry is also an excellent foundation for medical school or other 


careers in the health sciences. 


 


 


Graduate Programs 


 


Chemistry and Physics ‐ At present, Ph.D. programs in physics and chemistry are administered 


under the umbrella ʺInterim Individual Graduate Programʺ that was put in place at UCMʹs 


inception.  Graduate education within the group is currently divided into three tracks‐‐Physics, 


Physical Chemistry, and Organic Chemistry‐‐which have different preliminary exams and 


course work.  Thus, students are educated and must demonstrate proficiency in a particular 


discipline, but have the opportunity to pursue research that spans disciplines if they so desire.  


This emphasis area currently involves 19 faculty and 31 graduate students, of whom seven have 


successfully advanced to candidacy for the Ph.D. 


 


While interdisciplinary collaboration between physics and chemistry is in many cases natural 


and desirable, the primary mission of a graduate emphasis area or graduate group (unlike a 


research institute) is the education of graduate students.  The disciplines of physics and 


chemistry have considerably different cultures and coursework needs in this regard, and we 


feel that our students would be best served by having separate programs in physics and 


chemistry.  In addition, we have observed that most prospective students are looking for 


programs in physics or chemistry, not a joint program.  Our ability to recruit excellent graduate 







 


 12 
 


students would be enhanced by having two separate but closely interacting programs.  


Accordingly, we have been moving toward separating many of the functions of the group.  


When we finally have adequate faculty strength to do so, we will seek systemwide recognition 


as two separate stand‐alone graduate groups, one in physics and one in chemistry.  It is 


anticipated that at that time the chemistry graduate group will offer emphasis tracks in at least 


three of the four major subdisciplines of chemistry: physical, organic, and analytical.  
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SCHOOL OF NATURAL SCIENCES — Environmental Sciences, Ecology and Evolutionary 
Biology, and Environmental Health Sciences  


Strategic Plan 2010‐2013 


 


4.  Environmental Sciences, Ecology and Evolutionary Biology, and Environmental Health 
Sciences (ES/EEB/EHS) 


 
Overview - Environmental Sciences and Integrative and Evolutionary Biology were established 
as initial areas of research and education excellence at UC Merced. Earth Systems Science (ESS) 
was designated as one of the first undergraduate majors in Natural Sciences (SNS), 
Environmental Engineering (ENVE) as a first major in the School of Engineering (SE), and the 
Environmental Systems (ES) graduate group as a joint SNS and SE graduate program awarding 
M.S. and Ph.D. degrees. In 2006, the Integrative Biology (IB) track (now Ecology and 
Evolutionary Biology) within the Biological Sciences (BIO) was approved for study of ecology 
and comparative and evolutionary biology. A revision of the ESS undergraduate major is 
underway, with the goal of strengthening the interdisciplinary nature of the major through cross-
school faculty support to reflect the broad and diverse nature of environmental sciences. The 
Sierra Nevada Research Institute (SNRI) is a cross-school institute through which faculty, 
researchers, and students conduct basic and applied research on environmental issues, using the 
San Joaquin Valley and the Sierra Nevada as their outdoor laboratory. Existing research 
collaborations and coordinated teaching efforts between SNS and SE in this area, as well as 
recent successes in faculty recruitment in the School of Social Sciences, Humanities and Arts 
(SSHA) in the areas of environmental policy and economics emphasize our cross-school, 
interdisciplinary nature. Environmental Health Sciences, focusing on research at the intersection 
of environment and health, is an emerging area at UC Merced. Given the breadth of research and 
education encompassed in this area, a major challenge for program development is to identify 
and build strategic areas in which UC Merced can excel while providing sufficient program 
breath and depth to support undergraduate majors and graduate education. The following plan 
was developed based on previous years’ plans and consideration of strategic plans from graduate 
groups, SNRI, and faculty from other schools with interests in environmental research. 
 
Strategic Hires 
 


The following two position descriptions are our planning group’s top two priorities (in 
order) for the 2010-2013 period (see Table 1 for the complete list of desired hires over the next 
three years). These two positions arose from this plan after several discussions among planning 
group leads in the SNS made it clear that 2 of the 15 positions to be allocated to the SNS over the 
next three years would likely be within the ES/EEB/EHS planning area. 
 
 1) Ecology (open) 


We seek an outstanding individual with research interests and expertise in any ecological 
field that complement those of the existing UC Merced faculty. We welcome applicants using 
experimental, field, computational, and/or theoretical approaches and working at population to 
global scales. This individual would strengthen and complement our growing interdisciplinary 
research cohort in the area of ecology and ecosystem science. The successful candidate is 
anticipated to contribute to undergraduate teaching primarily in either Earth Systems Science 
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(ESS) and/or Biological Sciences (BIO), in particular the Ecology and Evolutionary Biology 
track. In addition to teaching general education courses in ESS and BIO, the successful applicant 
may also contribute to the teaching of required, lower division courses in BIO (i.e., BIO 1 and 2). 
The successful candidate could also teach (or share teaching responsibilities with current faculty) 
the existing course BIO/ESS 148 (Fundamentals of Ecology), as well as the catalog-listed, but 
never offered courses BIO 145 (Introduction to Population and Community Ecology), ESS 128 
(Theoretical Ecology), and ESS 180 (Field Methods in Earth Systems). Other upper division 
courses in different areas of ecology, global change, and biocomplexity in the environment could 
also be developed and delivered. The successful candidate is anticipated to contribute to graduate 
teaching and mentoring primarily in the Environmental Systems graduate group, but may also 
contribute to the Quantitative and Systems Biology graduate program depending on their 
interests. The successful candidate would contribute graduate courses in areas of ecology related 
to their research specialty.  
 


2) Ecosystem/Environmental Modeling (open) 
We seek an outstanding individual with research interests and expertise in modeling of 


ecological or environmental systems. This strategic hire is intended to add research expertise in 
modeling that will serve as an integrator of current multi- and inter-disciplinary interests across 
environmental and ecological research areas. The successful candidate is anticipated to 
contribute to undergraduate teaching primarily in either Earth Systems Science (ESS) and/or 
Biological Sciences (BIO), in particular the Ecology and Evolutionary Biology track. In addition 
to lower division courses in ESS, the successful candidate would be expected to develop new, 
upper division courses with a strong quantitative focus in topical areas such as “Quantitative 
Analysis of Global Environmental Problems,” or “Computer Simulation of Ecological and 
Environmental Systems,” or potentially courses related to quantitative spatial/temporal analysis 
and remote sensing. The successful candidate is anticipated to contribute to graduate teaching 
and mentoring primarily in the Environmental Systems graduate program, but may also 
contribute to the Quantitative and Systems Biology graduate group depending on their interests. 
The successful candidate may teach the existing (but never offered) Ecological Modeling (ES 
228) course, as well as develop new graduate courses in their research specialty.  
 
Research - A central philosophy of the environmental program area is an integrated approach to 
the study of physical, chemical, and biological processes in natural and engineered 
environments. Research and education components focus on the quantitative understanding of 
the Earth as coupled systems of atmosphere, hydrosphere, lithosphere, and biosphere, and of 
biological systems as shaped by evolution and the environment. These themes intersect with 
human and ecosystem health. Such integrated studies require a balance of disciplinary expertise 
and interdisciplinary connections. This requirement translates to a need for a large and diverse 
faculty assemblage - one that can support the multifaceted components of priority research 
themes and whose members will contribute to multiple majors and programs. Current SNS 
research areas include Global Change Science, Climate and Watershed Resources, 
Biocomplexity and Evolution, Atmospheric Pollution and Health, and the Ecology of Infectious 
Disease. Continued expansion of complementary faculty in SSHA and the future School of 
Management is viewed as an integral component of program development to address the human 
dimension of environmental systems, along with continued synergy with SE. The research 
themes are described in more detail below: 
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a. Environmental Sciences 


 
Climate and Watershed Resources - Water is a critical resource on our planet and an essential 
component of planetary function where it serves as a solvent, a transporter, and a reactant, as 
well as a basic requirement for life. From an anthropogenic perspective, water is a critical 
resource, for drinking water, agricultural and industrial use, energy production, and recreation, 
thus making it an important commodity. There is growing awareness that the combination of 
impending climate changes and increased human demand for water will soon collide, particularly 
in California and the western U.S. where high quality water is already a limited resource in many 
areas. UC Merced is well poised to have a signature impact on integrated science, engineering, 
and management issues related to water as a critical resource including relationships between 
climate change and the regional hydrologic and carbon cycles, fundamental understanding of 
molecular, chemical, and biochemical processes the impact water quality, and integration of 
basic research into water resource management, sustainable agricultural activities, and economic 
development in the Central Valley. This thematic area already has a strong component in SE and 
formed the initial core of the ES graduate group programs. We envision that a faculty group in 
SSHA with interests in economics, policy, law and social science related to the environment 
would strengthen cross-discipline research and education. Faculty in the School of Management 
would also play an important role in the development of interdisciplinary links in areas of 
environmental management, particularly related to water and biological resources. We support a 
proposed cross-school position in environmental management (Table 1 and 3). Growth in this 
thematic area requires additional faculty strength in SNS in Earth surface processes / 
ecohydrology, and in other areas noted in Table 3. 
 
Global Change Science - Ecosystems encompass living organisms and the abiotic environment 
they inhabit. The science of global change employs a genome- to ecosystem-level perspective to 
understand interactions among organisms and the environment with an emphasis on discovering 
the effects of climate change, land use, pollution, biodiversity loss and other environmental 
pressures on ecosystems. Research in this area examines both past environmental changes and 
their impact on evolution as well as modeling future global change scenarios. Global change 
science examines how these alterations influence the interactions among organisms, ecosystem 
processes, and other Earth System components such as oceans, the atmosphere, and soils. Both 
significant needs for new knowledge in stressed regional and global ecosystems and new 
research initiatives in this region make this a compelling opportunity for UC Merced. For 
example, the California Ecological Observing Network (CALEON) planning group has proposed 
the San Joaquin Valley and Southern Sierra as a focus for new research infrastructure. 
Extramural funding in global change research initiatives and environmental biology from NSF, 
EPA, DOE, NASA, USDA, and other agencies are currently on the order of $3 billion. We have 
begun to develop expertise in the area of global change science, with faculty in evolutionary and 
conservation genetics, ecosystem and fire ecology, and macroecology. In AY 2007-2008,  we 
successfully recruited two new faculty in the ecology area, Stephen Hart (senior, started July 1, 
2008) and J. Michael Beman (junior, started January 1, 2009), which has significantly 
strengthened research expertise in microbial ecology, ecosystem ecology, and biogeochemistry.  
Two additional faculty will joined NS in January 1, 2009: Asmeret Berhe (junior), working in 
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soil biogeochemistry and carbon cycling related to climates, and Teamrat Ghezzehei (junior), in 
the area of soil physics, hydrology, and multiphase flow (Table 2). These new faculty strengthen 
considerably our strategic efforts to establish internationally recognized research related to 
global change science, particularly at the interface between biological systems and physical 
sciences. In AY 2008-2009, we attempted to search for a senior faculty to fill the remaining 
position in Ecology carried over from AY 2007-2008. We advertised broadly in the area of 
ecology with the hope to fill strategic programmatic gaps. We had an excellent applicant pool, 
but the position was held at abeyance in the fall 2008 and the search ended. In our current plan 
this position remains the top priority of the group (see Table 1 and 3), but we would like to have 
an open search to increase our chances of a successful recruitment. Senior faculty applicants will 
still be preferred. The addition of new faculty in the area of ecology will strengthen expertise in 
environmental life sciences. In order to continue to develop a nationally and internationally 
competitive program grounded in both life and physical sciences, we need to continue to build 
complementary expertise in the area of Earth surface processes / ecohydrology (prioritized in the 
ES strategic plan as ecological engineering or ecohydrology; Table 3). Future positions in 
environmental management, conservation biology/evolutionary biology, theoretical biology, and 
others listed in Tables 1 and 3 would further strengthen the global change science research area.  
 
Table 2: Current Environmental Science and Ecology and Evolutionary Biology Faculty 
FTEs across Graduate Groups and Schools 


* SNS Faculty: AA: Andres Aguilar; Asmeret Berhe: AB; BD: Benoît Dayrat; Carolin Frank: CF; David Ardell: DA; LK: 
Lara Kueppers; MB: Miriam Barlow; MD: Michael Dawson; MM: Monica Medina†; PO: Peggy O’Day†; JR: Jason 
Raymond; J. Michael Beman: JB; SH: Steve Hart†, ST: Sam Traina† (0% FTE); Teamrat Ghezzehei: TG. †denotes tenured 
faculty. Faculty contributing from SE and SSHA not listed. 


b. Ecology and Evolutionary Biology   
 
Biocomplexity and Evolution - Biocomplexity research explores the emergence of self-
organized, complex behaviors or structures from the interaction of many simple agents in the 
environment. Such emergent complexity is a hallmark of life, from the organization of molecules 
into cellular machinery, through the organization of cells into tissues, to the organization of 
individuals into communities. The study of biocomplexity in the environment requires novel 
approaches to understanding pattern and process across multiple temporal and spatial scales, and 
draws upon interdisciplinary efforts at the interface of biology, physics, chemistry, and 
mathematics. Biocomplexity in the Environment research is a Priority Area at the National 
Science Foundation, with over $35,000,000 currently allocated in grant funds for 2007. 
Additional potential funding sources in biocomplexity research include the National Institute of 


School Research Themes: SNS Faculty 
Current 
Faculty SNS SE SSHA 


Global 
Change 


Bio-
complexity 
Evolution 


Climate, Water-
sheds 


ES 7 9 1 
AA, AB, JB, 
LK, MD, SH, 


TG 


AA, CF, MD, 
BD, JR MM 


AB, JB, LK, PO, 
SH, ST, TG 


QSB 17 5  AA, JB, MD, 
SH 


AA, CF, DA, 
MB, MD, 


BD, MM, JR 
JB, SH 
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Health, the Department of Energy, NASA, the James S. McDonnell Foundation, and the Moore 
Foundation. Biocomplexity research at UC Merced addresses a diverse range of questions 
relevant to integrative biology such as: What are the forces that shape the magnitude and 
diversity of life across multiple temporal and spatial scales? How do systems with living 
components respond and adapt to stress? Are adaptation and change predictable? How do 
organisms within and between populations interact and evolve? A core group of faculty in this 
research theme is developing at UC Merced (see Table 2) that is represented strongly in the QSB 
graduate group, and priorities in this area overlap with the other research themes in BIO, ES, and 
QSB. Further expertise in evolutionary biology, paleoecology, and theoretical biology will be 
required to adequately develop strength in this theme and to fulfill undergraduate and graduate 
teaching (Table 3). In addition, the requested positions in ecology and ecological modeling 
would also help solidify research in this area.  
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Table 3: Proposed SNS and Cross-Unit Faculty in Environmental Sciences and Ecology 
and Evolutionary Biology. See Table 1 for prioritized list over the next 3 years. 


Research Themes 


Faculty Climate, 
Water-
sheds 


Global 
Change 


Bio-
complexity 
Evolution 


Fills coursework 
gaps* 


AY 2011-2012     


Ecology†  x x x BIO, ESS, ES, QSB 


Atmospheric dynamics 
x x  BIO, ESS, ES 


Environmental management++ 
x x  ESS, MGMT, ES 


AY 2012-2013     


Ecological or ecosystem 
modeling x x x BIO, ESS, ENVE, 


MGMT, ES, QSB 
Environmental / Ecological 
biostatistics  x x x BIO, ESS, ENVE, 


ES, QSB  
Earth surface processes/ 
Ecohydrology  x x  BIO, ESS, ENVE, 


ES, QSB 


AY 2013-2014 and beyond     


Environmental health or 
epidemiology x x x BIO, ESS, ES, QSB 


Conservation 
biology/evolutionary biology x x x BIO, ESS, MGMT, 


ES, QSB  
Global change ecology / 
Paleoecology x x x BIO, ESS, ES, QSB 


Theoretical biologist  x x BIO, ESS, ES, QSB 


Physical/chemical 
oceanographer; ocean 
sediments 


x x  ESS, ES 


† Carried over from unsuccessful search in AY07-08, AY08-09 (due to search cancellation). 
¶May be cross-unit position with Engineering; may also contribute to Environmental Health Sciences. 
++Cross-unit position in Management in this area is supported by EES faculty. 
*BIO: Biological sciences; ESS: Earth systems science; ENVE: Environmental engineering; ES: Environmental 
systems; MGMT: Management; QSB: Quantitative systems biology. 
 


c. Environmental Health Sciences 


Earth is an ecosystem that houses more than one million different species whose complex 
interactions with each other and the environment shape the life and fate of its individual 
constituents and their progeny. These interactions are frequently manifested in symbiotic, 
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parasitic and, pathogenic relationships between species. Humans frequently degrade the 
environment, and this in turn affects their health and safety. The cost burden for health care 
associated with environmental toxins and infectious agents, the emergence of drug resistant 
pathogens, the economic impacts of pathogens on agriculture, the threat of bioterrorism, and the 
increasing need to ensure clean and safe air and water are some of the compelling examples of 
how fundamental research in Environmental Health Sciences directly connects to social, 
economic, and political impacts both locally and globally. UC Merced is uniquely positioned to 
develop a strong and interdisciplinary research program in Environmental Health Sciences, 
initially focused in two highly complementary areas: Atmospheric Pollution and Health, and the 
Ecology of Infectious Disease. UCM Faculty who are interested in this research focus or already 
engaged in this research, are listed in Table 4. Potential partners outside of UCM include 
biologists, geochemists, and biodefense researchers at LLNL, LBNL, and Los Alamos National 
Laboratory and UC-wide programs in toxicology.  
 
Table 4: Current faculty FTEs who would contribute to the development of research in 
Environmental Health Sciences. 


Faculty: AA: Andres Aguilar; MB: Miriam Barlow; YC: Yihsu Chen; JC: Jinah Choi; MD: Michael Dawson; HF: Henry 
Forman†; QG: Qinghua Guo; LK: Lara Kueppers; VL: Valerie Leppert†; PO: Peggy O’Day†; DO: David Ojcius†; RO: 
Rudy Ortiz; WR: Wolfgang Rogge†; TW: Tony Westerling. †denotes tenured faculty. 
 
The Environmental Health Sciences program is unique in that it steps beyond a traditional 
biomedical and public health focus to examine fundamental, mechanistic questions from multiple 
angles, fully integrating genomic, biological, geochemical, physical, computational, and 
ecological tools into studies of toxins and pathogens that involve humans as well as other 
organisms. This initiative encompasses both research and education that intersects all three 
schools in a compelling interdisciplinary area and is expected to support new and existing 
undergraduate and graduate programs. It also complements existing and future SNS research 
areas in addition to the environmental research described above, including areas of Applied 
Math, Complex Disease States, and Microbiology and Immunology. The addition of faculty in 
relevant aspects of health management and policy through SSHA and/or the School of 
Management will contribute to the future development of a community-health-focused medical 
school and public health. Recommendations for FTEs are given in our overall planning area 
request for the next three years is shown in Table 1 and over a longer planning horizon in Table 
5.  
 
Atmospheric Pollution and Health - Air pollution in the Central Valley is a daily burden on 
human and ecosystem health and well-being. Organic and inorganic particulates, persistent 


School Research Themes 
Current 
Faculty 


SNS SE SSHA 
Atmospheric 
Aerosols & 


Health 


Ecology of 
Infectious 


Disease 


ES 4 3 1 TW, YC, LK, VL, 
PO, WR YC, AA, MD 


QSB 7   HF, RO AA, MB, MD, 
JC, DO 
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organic pollutants, and precursor gases for ozone formation are produced during routine 
agricultural practices and weekday commutes. These pollutants are lofted into the atmosphere to 
interact with other chemicals or microbes and are eventually deposited in the respiratory systems 
of humans and animals, as well as on plant leaves. The resulting effects on human and ecosystem 
health are devastating. A significant air pollution-related research effort aimed at the 
understanding and mitigating the escalating air quality problems in the Central Valley, Sierra 
Nevada, and elsewhere has already been initiated in the Environmental Systems graduate group. 
Two new air pollution hires (Wolfgang Rogge and a future junior position hire, both in SE) have 
added strength in measurement and analysis of atmospheric pollutants, and will contribute to 
research on human and ecological exposure. Strength in this research area can be built through 
the addition of FTEs in atmospheric dynamics, environmental toxicology, environmental 
epidemiology, and environmental microbiology, which will add to current expertise in 
pathophysiology (HF, RO), particle and surface chemistry (VL, PO), and land use-atmosphere 
interactions (LK; Table 4). UC Merced is well poised to conduct critically needed basic research 
in this area, as well as to developing solutions to these complex environmental and public health 
problems. This area would also benefit from the addition of faculty in atmospheric chemistry and 
environmental/ecological biostatistics. 
 
Ecology of Infectious Disease - Infectious disease agents affect all living organisms, can have 
complex life histories involving multiple species, and can be specialists or generalists in terms of 
host preference.  A better understanding of the ecological and socio-ecological determinants of 
transmission by vectors (e.g., insects, rodents, birds) or abiotic agents (e.g., dust, water, weather 
systems), the population dynamics of reservoir species, the transmission to humans or other 
hosts, or the cultural, social, behavioral, and economic dimensions of disease communication is 
needed.  The interface between humans and both domestic and wild animals is a region rife with 
opportunity for emerging diseases – those that were not pathogenic in the original host, but are in 
the new host (e.g., Hantavirus, SARS).  Evolution of infectious agents and their plant and animal 
hosts is also a critical component of research for understanding the ecology of infectious disease. 
UC Merced is uniquely positioned for research in this area, literally located in the transition zone 
between suburban, agricultural and natural ecosystems. Migratory birds use Central Valley 
agricultural fields as stopover points, and human migration supports the agricultural industry. Air 
pollution can make stressed organisms more susceptible to infection. Building strength in this 
research area requires the addition of FTEs in environmental/ecological biostatistics or 
epidemiology, environmental toxicology, environmental microbiology, and emerging 
zoonoses/immunology (Table 5) to complement initial expertise in evolution (MB, MD), cell 
level host-pathogen interactions (JC, DO), environmental epidemiology (YC), and population 
genetics (AA; Table 4). 
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Table 5: Proposed SNS and cross-unit faculty in Environmental Health Sciences 
  


Research Themes 


Faculty Atmospheric 
Aerosols & 


Health 


Ecology of 
Infectious 


Disease 


Fills coursework 
gaps* 


AY 2011-2012    


Air pollution (SE)†† x  ESS, ENVE, ES 


Atmospheric dynamics x  BIO, ESS, ES 


AY 2012-2013    


Environmental/Ecological 
biostatistics x x BIO, ESS, ENVE, 


MGMT, ES, QSB 
Ecological/Ecosystem 
modeling  x BIO, ESS, MATH, 


ES, QSB  


AY 2013-2014 and beyond    


Environmental Health or 
Epidemiology x x BIO, ESS, ES, QSB 


Atmospheric Chemistry x  CHEM, ESS, 
ENVE, ES 


Environmental toxicology x x BIO, BIOCHEM, 
ESS, ES, QSB 


Environmental Health Policy++ x  BIO, ESS, MGMT, 
ES 


Emerging 
Zoonoses/Immunology  x BIO, QSB 


Eukaryotic Microbiology  x BIO, ESS, ES, QSB 
Mechanisms of Complex 
Disease† x x BIO, QSB 


Infectious Disease  x BIO, QSB 
†  carried over from AY 2007-2008 
††  carried over from AY 2007-2008 
++Cross-unit position in SSHA and/or Management in this area is supported by EES faculty. 
* BIO: Biological sciences; BIOCHEM: Biochemistry; CHEM: Chemistry; ESS: Earth systems science; 
ENVE: Environmental engineering; ES: Environmental systems; MATH: Mathematics; MGMT: Management; 
QSB: Quantitative systems biology. 
 


Teaching - Faculty in Environmental Sciences, Ecology and Evolutionary Biology, and 
Environmental Health Science contribute to both Undergraduate and Graduate Programs. 


Undergraduate Programs:  SNS faculty members with interests in environmentally related 
research contribute primarily to undergraduate Biological Sciences (BIO) and Earth Systems 
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Science (ESS) majors. A number of SNS faculty with interests in Biocomplexity and Evolution 
form the core of the Ecology and Evolutionary Biology emphasis in BIO (Table 2), whereas SNS 
faculty shown in Table 2 in the Climate/Watersheds and Global Change areas and many faculty 
noted in Table 4, together with faculty from other schools, contribute to the ESS major. SNS 
Faculty indicated above contribute to other tracks in the current BIO major and to the Chemical 
Sciences major, particularly Biochemistry and Environmental Chemistry. Faculty contributions 
to multiple undergraduate majors is a strength for the school and valued by the faculty involved. 
However, faculty should be vested in the undergraduate majors to which they contribute.   


Discussions are in progress regarding the feasibility of changing the ESS major to a cross-school 
major to enable faculty who teach the courses to have full participation in programmatic 
direction and student mentoring. This change would also enable the formulation of 
undergraduate tracks, minors, or new majors that intersect with Social Sciences and 
Management, with potential increases in student participation. Plans are in development for a 
separate Ecology and Evolutionary biology major, to be implemented when sufficient faculty are 
on-board to support the major. We foresee the diverse faculty who contribute to environmental 
research as those who will continue to contribute to a number of undergraduate majors in the 
future, rather than aligning strictly with a single major. From a student viewpoint, however, it is 
advantageous to clearly define the differences between majors such as ESS and EEB when the 
programs share courses and faculty. Evolution of these majors will include discussion and 
revisions to distinguish program content and educational objectives for the student. The faculty 
lines proposed above will contribute to existing undergraduate programs by filling programmatic 
course needs and assembling a critical mass of faculty to deliver the curriculum. Furthermore, 
additional of faculty in the Environmental Health Sciences will contribute to proposed 
development of undergraduate programs in Biochemistry and Microbiology and Immunology, as 
well as supporting current majors. 
 
Graduate Programs: At the graduate level, the environmental faculty contribute primarily to the 
Environmental Systems (ES) and Quantitative and Systems Biology (QSB) graduate programs, 
currently the two largest and most successful graduate groups. For example, current extramural 
grants by members of the ES graduate group/SNRI faculty have brought more than $15M in 
research funds and equipment to UCM between 2003 and 2010. The proposed FTEs will 
contribute to strategic areas within the current graduate groups, as well as contribute to 
development of programmatic areas that may eventually spin-off to form new graduate groups.  


Resources - Development of a stellar program in Environmental Sciences, Ecology and 
Evolutionary Biology, and Environmental Health Sciences requires resources in faculty, space 
and centralized core research facilities.  
 
Faculty: A description of the types and proposed sequencing of faculty hires for each emphasis 
area is described above. The faculty hiring plan is derived from the need for balanced growth 
among the thematic areas described above, graduate and undergraduate teaching demands, 
identification of cross-school and cross-discipline hires that support multiple degree programs 
and research areas, and laboratory space limitations. As noted above, the interdisciplinary nature 
of environmental programmatic areas requires support from a breadth of faculty within SNS and 
among all of UCM’s schools. The research initiatives we are pursuing and the graduate and 
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undergraduate degree programs associated with them span from “Natural Sciences-centric” to 
truly cross-school. Thus, long-range planning requires a university-wide view of programmatic 
development and needs. An immediate goal is to insure balance between SNS, SE, and 
SSHA/Management in thematic areas where complementary or cross-school hires can be made. 
We note, however, the difficulties associated with formal joint appointments for Assistant-level 
faculty. Given the likelihood of future junior faculty with cross-school research and teaching 
affinities, an explicit policy for evaluating and promoting interdisciplinary scholars should be 
established at UCM. Additional research support comes from the affiliation of adjunct 
researchers. There are presently two adjunct faculty (Duffy, Quinn) affiliated with the ES 
graduate group. Four additional government scientists have expressed interest in being involved 
with supervising graduate students, teaching, or being Co-PIs on grants. We expect to affiliate at 
least two more government scientists with the ES graduate group in the near future. 
 
Space and centralized facilities: The research encompassed within three broad environmental 
areas described above has prime opportunities for funding from a variety of government and 
foundation sources that span across physical, chemical, and biological sciences and engineering. 
Our strategic development is targeted to interdisciplinary areas where funding opportunities exist 
or are anticipated to increase. Programmatic growth relies on the availability of adequate space 
for research, graduate students, post-doctoral associates, and technical support staff for new and 
existing faculty as their individual research portfolios grow.  
 


 Centralized instrumentation and computing facilities are critical to the success of the 
interdisciplinary research carried out in the area. Space and technical personnel support must be 
provided for these facilities to enable cutting edge research in a cost-effective way. Continued 
support for courses with field labs (which incur comparable or lower per student costs than 
courses with indoor labs) is critical for providing students with quality hands on research and 
educational opportunities.  


Several established centralized facilities figure prominently in the environmental program 
areas. The SNRI Wawona Field Station provides support for field-based research and learning 
across all research themes by housing field researchers, and by hosting field classes and 
workshops. SNRI is helping spearhead UCM's flagship Yosemite Leadership Program --- a 
partnership between the University of California, the National Park, and the largest privately 
owned business to develop tomorrow's thoughtful, ethical, and innovative leaders. The 
Environmental Analytical Laboratory (EAL, administered under SNRI) provides core analytical 
support for all research themes, including instrumentation for lab courses required in several 
majors (ESS, ENVE, CHEM). Likewise, the Imaging and Microscopy Facility (IMF) is a key 
support laboratory for multiple research themes and is used in several lab-based courses. The 
Genomic Core Facility (GCF) is the first centralized facility with genomics instrumentation to 
fulfill multiple needs of faculty in SNS and SE, with a foundation based on sequencing and 
microarray analysis equipment already available through faculty start-up funds. The GCF is 
essential for the success of research themes in Global Change, Biocomplexity and Evolution, and 
Ecology of Infectious Diseases. A collaborative scientific supercomputing cluster is under 
development using start-up funds, to be co-administered by Applied Mathematical Sciences and 
Environmental Systems faculty with support from the School of Natural Sciences. This 
computing facility will support research in the Climate and Watershed Resources and Global 
Change research themes. Core facilities in other program areas such as those supporting 
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chemical sciences would also be used by environmental faculty. A critical need for 
strengthening the Global Change and Biocomplexity and Evolution themes is a modern 
greenhouse facility and freshwater and seawater aquaria. University technical staff support for 
existing (i.e., EAL and the IMF) and new facilities is an essential feature of centralized facility 
success. 
 


 Space and Facilities - Environmentally related faculty require a range of resources to support 
research that may encompass laboratory, field, and/or computational methods. Both junior and 
senior faculty will need adequate start-up packages, laboratory and office space, and institutional 
investment for equipment, both shared as noted above and individual. Anticipated space 
requirements for the priority hires over the next three years in the ES/EEB/EHS planning area 
are shown in Table 1.  


Over the longer term, each of the new faculty will require at least the CPEC average of 
~700 square ft (assuming about 50% senior faculty), in addition to adequate space for centralized 
facilities that these faculty might use. With the possible exception of an epidemiologist or 
ecological biostatistician, new Environmental Health Sciences faculty require standard wet lab 
space with fume hoods, analytical instrumentation, and/or field equipment. New faculty in 
atmospheric chemistry and toxicology would likely take advantage of the Environmental 
Analytical Facility, and also the Imaging and Microscopy Facility or the Genomics Core lab, 
depending on their particular research. Depending on their research emphases, the 
Environmental Toxicologist, Emerging Zoonoses, and/or Animal Responses to Air Pollution 
researchers may need access to the vivarium or a biosafety level three (BSL3) facility (unless 
certain agents are avoided). Environmental Health Sciences faculty could also make use of core 
facilities under development by current QSB, ES, Applied Math, and Chemistry faculty. 
Anticipated use of existing UCM facilities by the ES/EEB/EHS priority hires over the next three 
years are shown in Table 1. 
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Table 1. Environmental Sciences, Integrative and Evolutionary Biology, and Environmental Health Sciences CAPRA table of requested FTEs 


 


Priority  Name of Position  Level†  Primary 


Major 


Secondary 


Major 


Primary 


Grad 


Group 


Secondary 


Grad Group 


Estimated 


startup 


Estimated space  Special needs and 


strategic considerations 


Year 1 (starting Fall 2011) 


 


1  Ecology  Open  BIO  ESS  QSB  ES  $300 – 800K  Office + 1,200 sf wet/dry 


lab 


Possible use of GIS, 


field facilities, EAL 


2  Atmospheric 


dynamics 


Open  ESS  Management  ES    $200 – 300K  Office + graduate student 


and computational 


workspace (400 sf) 


Possible use of GIS 


facility, parallel 


computer cluster 


2  Environmental 


management 


Open  ESS  Management  ES  SCS  $200 – 300K  Office + graduate student 


space 


Possible use of GIS or 


field facilities 


Year 2 (starting Fall 2012) 


 


1  Ecological or 


ecosystem modeling 


Open  ESS  BIO  ES  QSB  $200 – 300K  Office + graduate student 


and computational 


workspace (400 sf) 


Possible use of GIS 


facility, parallel 


computer cluster 


2  Environmental / 


Ecological biostatistics 


Open  BIO  ESS  ES  QSB  $200 – 300K  Office + graduate student 


space 


Possible use of GIS 


facility 


2  Earth Surface 


processes/ 


Ecohydrology 


Open  ESS  BIO  ES    $300 – 800K  Office + 1,200 sf wet/dry 


lab 


Possible use of GIS, 


field facilities, EAL 


Year 3 (starting Fall 2013) 


 


                   


1  Environmental health 


or epidemiology 


Open  BIO  ESS  QSB  ES  $300 – 500K  Office + 1,200 sf wet or 800 


sf dry lab 


Possible use of GIS 


facility, EAL 


2  Conservation biology 


/ Evolutionary biology  


Open  BIO  ESS  ES  QSB  $300 – 800K  Office + 1,200 sf wet/dry 


lab 


Possible use of GIS 


facility, EAL 


2  Global change 


ecology / 


Paleoecology 


Open  BIO  ESS  ES  QSB  $300 – 800K  Office + 1,200 sf wet/dry 


lab 


Possible use of GIS, 


field facilities, EAL 


 
† All searches are designated as open because of the strong need of more senior faculty in all of these programmatic areas, and the low probability of successfully recruiting 


senior candidates in any of these positions. 
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Physics Strategic Plan 
 


Physics is the study of the properties of nature at their most fundamental.  It ranges 
from the study of the very tiniest pieces of matter and energy, including molecules, 
atoms,  photons,  and  subatomic  particles,  to  the  study  of  the  entire  universe.  
Insights in physics have revolutionized our society.  It is hard to imagine an area of 
science  or  engineering  that  has  not  been  profoundly  affected  by  fundamental 
developments  in physics.   One need only  think of  the harnessing of electricity,  the 
invention of the transistor, and the discovery of the laser.   The present strength in 
physics at Merced is centered on three broad areas of research, detailed below. 


 


1. Atomic, Molecular, and Optical Physics 
 
UC Merced is building a strong research emphasis in atomic, molecular, and optical 
(AMO) physics.  Interest and developments in this field have surged in the last ten to 
fifteen  years,  primarily  due  to  advanced  experimental  techniques.  These 
developments have been recognized by several recent Nobel prizes: for ion trapping 
and atomic clocks (1989; Ramsey, Dehmelt, Paul),  for atomic cooling and trapping 
techniques (1997; Chu, Cohen‐Tannoudji, Phillips), for the creation of Bose‐Einstein 
condensates  (2001; Cornell, Ketterle, Wieman),  and most  recently  for  advances  in 
quantum optics (2005; Glauber, Hall, Haensch). 


The modern trend in AMO science is toward greater control over quantum systems 
such  that  quantum  coherence  is  maintained  and  quantum  processes  can  be 
resolved.  This includes working at very low temperatures, at ultrashort time scales, 
and with very high spectroscopic precision.   Modern techniques can now routinely 
address  single  atoms,  single  photons,  and  single  qubits  (the  quantum  analog  of  a 
bit).The  technological  implications  for  such  precise  control  over  the  fundamental 
building blocks of ordinary matter are as yet unimagined, but the promise is great.  
By  analogy,  the  laser,  which  in  some  sense  is  a  “Bose‐Einstein”  condensate  of 
photons, has impacted almost every area of technology and medicine.  The program 
in AMO physics complements  the  research programs  in condensed matter physics 
and chemistry. 


 


Atomic, Molecular and Optical Physics Research 


At present UC Merced has hired seven faculty whose research supports the general 
AMO theme: Roland Winston and Ray Chiao (both split between Natural Science and 
Engineering),  Kevin  Mitchell,  Jay  Sharping,  Lin  Tian,  Michael  Scheibner  and 
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Sayantani Ghosh. Potential areas for future AMO hires,  include, but are not  limited 
to: 


 ultrafast  optics:  pico‐,  femto‐,  and  attosecond  pulses,  time‐domain  studies, 
wavepacket  dynamics,  high  harmonic  generation,  photonic  crystals  and 
nanostructures for plasmonics and terahertz dynamics 


 attosecond physics: fourth generation synchrotron sources, attosecond pulse 
generation, characterization, and applications 


 fundamental quantum processes and engineering: quantum control, quantum 
computing and information theory 


 atomic  cooling  and  trapping:  ultracold  gases  and  plasmas,  Bose‐Einstein 
condensates, degenerate Fermi gases, superfluidity 


 precision measurement: atomic clocks, ultrasensitive detectors, high precision 
spectroscopy, multi‐photon microscopy 


 novel  imaging  techniques:  sub‐diffraction  fluorescence  imaging,  near‐field 
imaging, etc.  


 


Funding potential: Various government  funding agencies support physics research, 
and  AMO  research  in  particular,  with  NSF  being  the  largest  sponsor  of  table‐top 
AMO  research.    Furthermore,  DOE  funds  several  large  national  user  facilities, 
including three that are strategically  located with respect to UC Merced: Lawrence 
Livermore National Lab, Lawrence Berkeley National Lab, and  the Stanford Linear 
Accelerator Center.   Research  is  supported  to  a  significant  extent by  the DOE and 
defense organizations (DARPA, ONR, AFOSR, ARO). In addition, optics research has 
historically benefited financially from its close connection to industry and industrial 
applications. 


Crossdisciplinary and crossschool linkages 


Expertise  in AMO science has  a natural  connection  to  other present  and potential 
University  research  programs.    This  is  reflected  in  the  fact  that  two  of  the  AMO 
faculty have joint appointments between natural science and engineering.   Specific 
connections include, but are not limited to: 


a) The energy sciences program:  Optics is of fundamental importance to solar 
energy collection. 


b) Chemical physics/ physical chemistry: Current faculty rely heavily on lasers 
and  other  optical  techniques.    They  could  be well  supported  by  additional 
expertise in optics and atomic physics. 


c) The materials or nanoscience programs would benefit from advanced optical 
techniques.    Also,  many  of  the  issues  of  quantum  control,  manipulation, 
computing, etc. are relevant to nanoscience just as they are to AMO science. 


d) Computer  science:  Quantum  computation  and  information  processing 
synergizes naturally with computer science. 


e) Biology  and  Earth  systems  science:  Synergy  could  potentially  arise  in  the 
areas of microscopy, advanced detector design, and optics. 
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2. Condensed Matter Physics  
The  Condensed  Matter  Physics  program  in  Natural  Science  is  a  broad, 
interdisciplinary program focusing on “condensed” phases of matter.  These phases 
range  from simple solids and  liquids to metallic and semiconductor nanomaterials 
to  exotic  condensed  phases  such  as  the  superconducting  phase  exhibited  by 
conduction  electrons  in  certain  materials,  and  the  ferromagnetic  and 
antiferromagnetic phases of spins on atomic lattices.   The intellectual scope of this 
program is vast, and includes an understanding of the optical, electrical, mechanical, 
and transport properties of materials, encompassing  the nano‐  to  the macro‐scale.  
Research  in  condensed matter  can  be  harnessed  to  design  new materials  such  as 
magnets,  semiconductors,  ferroelectrics,  superconductors,  polymers,  and  liquid 
crystals,  used  for  applications  in  a  wide  variety  of  disciplines  including  efficient 
energy  conversion,  ultra‐fast  optics,  quantum  information  processing,  and 
structural materials, to name a few.   


 


Condensed Matter Physics Research 


The faculty participating in this program span the disciplines of solid state physics, 
nanoscale  physics,  soft  matter  physics,  physical  chemistry,  surface  science  and 
materials characterization.  Several specific areas that are at the forefront of modern 
condensed matter  science  are  targeted.    These  include  photonic  materials,  nano‐
scale electronics, quantum information and “smart” materials.  


Photonic  materials.    “Photonics”  may  be  broadly  defined  as  the  technology  of 
generating  and  harnessing  light  and  other  forms  of  radiant  energy.    All  photonic 
technologies  rely  on  appropriate  materials,  which  may  be  organic,  inorganic,  or 
composites.    Materials  that  respond  nonlinearly  to  light  are  used  in  frequency 
conversion of lasers, as optical limiting materials to protect eyes or optical sensors 
from laser pulses, and as contrast agents in nonlinear optical imaging technologies.  
Materials  that change their optical properties  in response to applied electric  fields 
can be used to fabricate electro‐optic modulators for electrical to optical conversion 
in  fiber‐optic  communications.    Photonic  band‐gap  crystals,  periodic  dielectric 
structures  that  forbid  propagation  of  a  certain  frequency  range  of  light,  have 
potential  applications  in  ultra‐low‐threshold  lasers,  optical  filters,  polarizers,  and 
waveguides.  Metamaterials are those that exhibit novel optical properties leading to 
compact  imaging  systems  and  even  “cloaking”  devices.  Research  in  this  area  is 
highly  interdisciplinary  and  spans  solid‐state  physics,  surface  science,  optical 
physics, physical chemistry and applied mathematics. 


Nanoscale electronics. “ Nano‐electronics” is poised to provide the next technological 
revolution  in  computer  design.    Moore’s  prediction  of  rapid  miniaturization  has 
already pushed commercial  transistors well below 100 nm  in size.   Developing an 
in‐depth understanding of the fundamental properties of nanoelectronic devices  is 
of crucial importance because Nature behaves quite differently at the nanoscale, and 
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an  extrapolation  of  our  knowledge  at  larger  dimensions  is  not  possible.  It  is  not 
prudent  to  invest  a  vast  amount  of  time  and  effort  to  try  to  compete  with  the 
immense silicon  industry.  Instead,  it  is more attractive  to  look  into nanoelectronic 
devices  that  could  play  a  role  complementary  to  the  silicon  technology,  with  a 
strong  focus on exploring  the possibilities of organic materials,  for example  in  the 
form of single molecules or self‐assembled molecular monolayers.  Investigating the 
use  of  complex  transition‐metal  oxides  in  nanoelectronic  devices  is  another  field 
worth  exploring  since  these  materials  show  a  wide  range  of  interesting 
characteristics, including strongly insulating behavior, high‐temperature magnetism 
and superconductivity.  Nanoelectronics is the field where physics, material science, 
chemistry and electrical engineering inevitably meet. 


Quantum information science.  The tremendous miniaturization of electronic devices 
has led to the point where the spatial scale has hit the atomic limit.  In this regime, 
the  quantum  properties  of  matter  dominate,  which,  at  first  glance,  seems  to 
compromise information processing and storage, since quantum states are unstable 
and  are destroyed by  the  very  act  of making  a measurement.   However,  this  very 
fragility  of  quantum  phenomena  has  the  capability  of  revolutionizing  the  fields 
communication  and  computation.    A  quantum  channel  of  information  transfer  is 
very secure, since any effort to eavesdrop leaves an imprint on the quantum state. 
Computation power is exponentially enhanced when using quantum bits instead of 
classical  ones  due  to  the  property  of  entanglement, which  adds  immense  parallel 
processing  capabilities.  Recently,  quantum  information  processing  has  started 
influencing  the  agenda  of  condensed  matter,  and  some  of  the  implementable 
quantum bits which  this  field  has  contributed  include  superconducting  structures 
(Josephson  junctions),  single‐electron  quantum  dots  and  semiconductor  photonic 
devices.  


Photovoltaics.    As  the  worldwide  demand  for  energy  increases,  the  need  for 
renewable energy sources will become more and more urgent.   Solar energy is the 
obvious answer, providing an unlimited, pollution‐free energy source.  Through the 
use of efficient photovoltaics, a relatively small amount of land area can in principle 
be  used  to meet  the  energy needs  of  the  entire United  States.    For  these  reasons, 
research  into more efficient and  lower cost ways of  turning the energy of sunlight 
directly into electrical energy is now, and will continue to be, an important field in 
the  physical  sciences.    Photovoltaic  devices  can  be  grouped  into  two  broad 
categories,  each  type  having  its  advantages  and  disadvantages:  solid  state 
(semiconductor)  devices,  which  may  be  organic,  inorganic,  or  hybrid,  and 
electrochemical cells.  


The California Advanced Solar Technologies Institute (CAST).   This year the California 
Advanced Solar Technologies  Institute  (CAST) was established at UC Merced,  lead 
by physics faculty member Roland Winston and funded by a five year $2.25 million 
dollar grant from the UC Office of the President. CAST will serve as a platform for a 
variety  of  solar  energy  projects  including  development  of  novel  photovoltaic 
devices, which  convert  sunlight  into  electricity,  and  thermal  energy  for  cooling  of 
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buildings,  industry  and  other  applications.  In  addition  to  speeding  the 
commercialization of solar technologies, another of CAST's primary goals is to help 
train the next generation of solar energy researchers.  


The  areas  described  above  are  particularly  attractive  because  they  offer  the 
possibility of many different types of collaborations, both within UC Merced and at 
other  nearby  institutions.    Potential  industrial  collaborations  could  be  found  in 
nearby Palo Alto and the Bay Area.  There are also collaborative opportunities with 
Lawrence  Livermore  National  Laboratory  (LLNL)  through  LLNL/UCM  adjunct 
faculty.  We also anticipate that collaborations and funding through NASA/Ames will 
be available in the near future. 


Current faculty in this research area are: 


 Roland Winston (solar energy, optics) 
 Sayantani Ghosh (experimental condensed matter physics) 
 Raymond Chiao (experimental condensed matter physics) 
 Lin Tian (theoretical condensed matter physics and quantum information) 
 Ajay Gopinathan (theoretical soft condensed matter physics and biophysics) 
 Linda Hirst (Experimental soft condensed matter physics and biophysics) 
 Michael Scheibner (Experimental condensed matter physics) 


 


Other faculty across disciplines who could contribute include 


 David Kelley (experimental chemical physics) 
 Anne Kelley (experimental physical/analytical chemistry) 
 Tao Ye (nanotechnology) 
 Jennifer Lu (materials engineering) 
 Valerie Leppert (materials engineering) 


 


Given  the  necessarily  diverse  and  fundamentally  interdisciplinary  nature  of  this 
group, and the desirability of building on and extending current strengths, we would 
like  to  see  recruitment  of  new  faculty  in  fields  that  encompass  and  bridge 
condensed matter physics, physical chemistry, and materials engineering.  We need 
to  recruit  faculty  with  related  but  complementary  research  interests  in  order  to 
build  a  program  that  can  attract  graduate  students,  offer modern  and  compelling 
programs for both undergraduate and graduate students, successfully compete  for 
funding,  and  achieve  national  and  international  prominence  in  research.    The 
condensed matter physics and senior nanoscale physics searches underway during 
the current academic year will  result  in new  faculty who would contribute  to  this 
research area.    It  is assumed that these positions will be carried forward if we are 
unsuccessful at filling them this year.  


Funding  potential:  The  level  of  support  available  is  a  primary  concern  when 
considering programmatic initiatives.  This type of research is very well funded and 
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we  suspect  will  continue  to  be  well  funded  in  the  foreseeable  future.    The  Bush 
administration’s  American  Competitiveness  Initiative  (ACI)  commits  to  doubling, 
over  10  years,  funding  for  research  at  key  federal  agencies  that  support  physical 
science and engineering: NSF, DOE’s Office of Science, and NIST.   Part of the ACI is 
the Advanced Energy  Initiative, which provides  for  a  22%  increase  in  funding  for 
clean‐energy  research at  the DOE.    The  fields  of  solid‐state physics,  and materials 
science will  be  key  to  advances  in  new  energy  sources,  and UCM  could  become  a 
major  player  in  a  field  in  which  few  established  universities  yet  have  large,  well 
developed programs. 


Single‐investigator or small collaborative group funding in this field is available 
from a number of different agencies and programs within these agencies.  Examples 
include: 


 NSF: programs in Physics and Materials Research divisions. 
 AFOSR Broad Area Announcement (BAA):  programs in Metallic Materials, 


Ceramic and Nonmetallic Materials, Quantum Electronic Solids, 
Semiconductor Materials,  Surface and Interfacial Science. 


 ARO BAA: programs in Condensed Matter Physics, Quantum Information 
Science,  Surfaces and Catalysis, Electrochemistry and Advanced Energy 
Conversion, Materials Synthesis and Processing. 


 ONR BAA: programs in Electronic Materials, Semiconductor Materials.  
 DARPA: solicitation in Nano‐Composite Optical Ceramics. 
 DOE: Several programs in Basic Energy Sciences: Condensed Matter Physics, 


Materials and Engineering Physics. 
 


 


3. Biological Physics 
Experimental, computational and theoretical methods and techniques from Physics 
have  played  a  major  part  in  recent  advances  in  our  understanding  of  biological 
systems.  Examples  include  cutting‐edge  imaging  techniques  that  have  provided 
snapshots of biological molecules and their complex assemblies in action and have 
also led to dramatic improvements in medical imaging.  The ability to control matter 
at the smallest scales, using for example optical and magnetic tweezers, has allowed 
us  to  study  and  manipulate  biological  processes  at  the  single  molecule  level. 
Theoretical  and  computational  modeling  are  leading  the  way  in  our  efforts  to 
understand  protein  folding/misfolding,  the  functioning  of  molecular  motors  and 
enzymes, ion channels, membrane structure and dynamics as well as the dynamics 
of  complex  biochemical  and neural  networks.  The  result  of  advances  in  biological 
physics will be a better understanding of normal and pathological processes at both 
the molecular and systems  level. Equally  important,  from a physics perspective,  is 
that  studies  of  biological  systems  that  serve  as  paradigms  of  complex,  self‐
assembling,  non‐equilibrium  systems  has  led  to  new  and  interesting  physics 
including  emergent  properties  in  dynamical  networks,  self‐assembled,  self‐
replicating  systems,  the  thermodynamics  of  “active”  systems  and  an  atomistic 
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understanding of complex macromolecules. Biophysics is the most rapidly growing 
area in physics research attracting both seasoned physicists  from several different 
subfields and large numbers of entering students. 
To develop  a  state  of  the  art  research program  in  biophysics  requires  individuals 
who have had extensive training  in doing biophysical research, hailing from either 
traditional  physics  subfields  such  as  condensed  matter,  polymer  or  statistical 
physics  or  from  more  interdisciplinary  backgrounds  including  specifically 
biophysics, materials or bioengineering. 
 


Biological Physics Research 


Current faculty in this research area are: 


 Ajay Gopinathan (theoretical soft condensed matter physics and biophysics) 
 Linda Hirst (Experimental soft condensed matter physics and biophysics) 
 Jay Sharping (experimental biophotonics) 


 


Other faculty across disciplines who could contribute include 


 Mike Colvin (computational biology) 
 Tao Ye (nanotechnology) 
 Wei‐Chun Chin (bioengineering) 
 Ariel Escobar (bioengineering) 
 Andy LiWang (biochemistry) 
 Patti LiWang (biochemistry) 


 


A core group of at  least 6 biophysicists is needed to establish a strong competitive 
program.  Broad areas of interest include biomaterials and biopolymers, membranes 
and  associated  phenomena,  single  cell  studies  of  biomechanics  including motility 
and mitosis, microfluidics with biological applications   and protein folding. Several 
specific  research  fields  are  listed  below  that  would  allow  us  to  attract  the  best 
available candidates with interests in these broad areas.  


 Biocompatible organic materials as organ replacements and/or as scaffolds for 
cell growth (links to Materials program and to Bioengineering) 


 Development of ultrasensitive bioanalytical techniques, particularly for single 
molecule/single assembly measurements and/or high throughput screening 


 Single molecule studies of molecular motors, DNA/RNA dynamics, 
transcription factor binding/functioning, viral genome packaging, ion channel 
transport etc. 


 DNA and/or other biological macromolecules as scaffolds for fabrication of 
organized structures (links to Materials program) 


 Protein folding, experimental and computational methods that quantitatively 
determine protein structure and folding pathways  
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 Atomistic modeling of biological systems: channels, membranes, receptors, 
proteins, enzymes (links to CCB) 


 System level studies of mitosis, morphogenesis, cellular motility, cytoskeletal 
dynamics, viral self‐assembly, cellular hydrodynamics, chemotaxis and pattern 
formation. (links to Systems Biology) 


 Membranes and associated phenomena including fusion, exo/endocytosis, 
pore formation and functioning, lipid rafts. Also biomedical applications of 
engineered membranes. (links to Materials and Bioengineeing). 


 


It  is  to  be  noted  that  many  of  these  areas  will  have  a  considerable  overlap  with 
research  interests  in  Biochemistry  and  Molecular  Biology.    There  is  also  a 
considerable  overlap  with  the  field  of  soft  condensed  matter  physics  in  both 
expertise and methodology. We will seek to hire individuals to enhance this natural 
synergy and anticipate hiring both theorists and experimentalists in these fields. 


Funding potential.   Funding  for  biophysics  is  growing  at  an  extremely  rapid  pace.  
The NSF provides substantial funding for fundamental research in physics including 
its interfacial areas with biology.  Research more directed toward specific problems 
in  the  life sciences  is supported by  the NIH, and also  to a significant extent by  the 
DOE  and  defense  organizations  (ONR,  AFOSR,  ARO).    Funding  for  research  in 
biological physics  is also available  from private  foundations  (e.g. Packard, Hughes, 
Burroughs‐Wellcome) and for‐profit companies.   Faculty with research interests in 
this area should have a variety of funding opportunities available to them, although 
all of these sources are highly competitive. 


Cross-disciplinary and cross-school linkages 
The fundamental principles of Physics form the foundation for all of modern science 
and  engineering. While  there  remain  exciting  unsolved  problems  in  pure  physics 
there  is  increasing  interest  in  the  frontiers  that  lie  at  the  intersection with  other 
disciplines  including  the  life  sciences,  earth  and  environmental  sciences,  and 
engineering. The Biological Physics program is explicitly  interdisciplinary between 
the  physical  and  life  sciences,  and  there  should  be  extensive  opportunities  for 
collaboration  across  these  groups.    In  particular,  Biological  Physics  faculty  are 
expected  to  have  research  interests  that  overlap  Biochemistry, Molecular  Biology 
and  engineering,  particularly  Bioengineering.    Finally,  this  research  area  offers  a 
natural  interface with  the proposed medical  school.  Interdisciplinary collaborative 
science  is  one  of  the  few  strengths  that  UC  Merced  can  leverage  as  a  research 
institution,  and  this  strength  should  be  fostered  as  a  means  of  bolstering  the 
resources and potential of both biological and physical science at UC Merced. 
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4. Astrophysics 
 
Introduction 
The University of California is a world leader in (observational) astronomy and 
(theoretical) astrophysics. The world’s largest, W.M. Keck twin 10-m telescopes have 
been designed and built by UC in collaboration with Caltech, and a joint future 30-m 
telescope is well on its way. This unprecedented access of UC astronomers to the world’s 
premier optical telescopes has also stimulated a vigorous development in several areas of 
theoretical and computational astrophysics. Thus there is a vibrant community of 
astronomers and astrophysicists in California, which also includes many researchers at 
federally funded laboratories as well as private organizations. 
All of the well established UC campuses have used this unique access to facilities and 
expertise to develop first class astronomy and astrophysics research groups. We propose 
to begin such a research direction also on our campus. Our goals will be carefully chosen 
to leverage and augment physics research already conducted at UC Merced, while being 
realistic in scope. Our first consideration is what kind of ‘flavor’ of astronomy and 
astrophysics we believe would be optimal for UC Merced. Astrophysics can be broadly 
classified as: theoretical, observational instrumental, and experimental. 
Experimental or laboratory astrophysics, typically aims to study the physics and 
chemistry of interstellar or interplanetary molecules and dust grain particles under 
extreme conditions (high vacuum, cold temp., UV/X-ray irradiation or high energy 
particles [Cosmic Rays]). Laboratory astrophysics groups require significant laboratory 
facilities. In California there are current successful groups at LLNL (Livermore) and 
NASA Ames (Mountain View) working in these areas. Instrumentation development for 
telescopes (imaging cameras, spectrographs, adaptive optics technology) is similarly a 
laboratory and engineering intensive endeavor This work is very well done at UC Santa 
Cruz and UCLA. Researchers in both these two fields, laboratory astrophysics and 
instrumentation, would require laboratory space comparable with other experimental 
physicists currently in the physics group. 
 Observational astrophysics (astronomy) has grown enormously in California, as well as 
nation wide and globally, thanks to the many new observatories on the ground and in 
space, and covering the entire spectrum from radio – infra-red –optical – X-ray – 
Gamma-ray wavelengths. Competition for observing time is fierce (oversubscription rates 
range from 4 – 10), and with it funding is equally limited. Successful observing proposals 
increasingly rely on demonstrable theoretical and analytical team work at the home 
institutions. 
Theoretical astrophysicists study a broad range of phenomena, several of which have 
been well developed in California at UC, Caltech and Stanford, For example, cosmology, 
galaxy evolution, stellar evolution, extraterrestrial planet searches and Galactic Center 
(black hole) studies are well established research directions at several of the UC 
campuses. Below we describe an area of research that is presently less emphasized within 
UC, but which exploits several areas that uniquely suited to UC Merced 
Proposed research direction 
The above considerations suggest a specific direction for UC Merced for starting a 
modest astronomy and astrophysics (sub-)group that would be a natural fit: astrophysical 
research which is directed at studying the physics and chemistry of materials exposed to 
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the extreme conditions of space.  The intellectual foundation of this program is to 
understand how the optical, electrical, mechanical, physical and chemical properties of 
large molecules and nanoparticles are modified by exposure to the harsh environment of 
space and how these changes, in turn, influence the origin and evolution of planets, stars, 
and galaxies in the Universe. In addition, the impact of these large molecules and 
nanoparticles on the emergence of life and space is a question which is now emerging as 
new field of research that can be successfully probed. Besides these fundamental science 
aspects, this program will also lead to a deeper understanding of materials and their 
properties on the nanoscale. 
It is well established that large molecules and dust are ubiquitous and abundant 
components in the interstellar medium of galaxies and conversely play a major role in the 
evolution of the Universe. Mid infrared spectra of almost all objects show the tell tale 
signatures of large Polycyclic Aromatic Hydrocarbon molecules and nanograins. This is 
particularly true for regions of star and planet formation. These components dominate the 
opacity of these regions and hence control their observable spectral characteristics and 
thus whatever we can learn through remote observations. These species dominate the 
energy balance of the gas through the photo-electric effect – and hence its thermal 
properties such as pressure and temperature – as well as the ionization balance – and 
hence the coupling to prevalent magnetic fields. In addition, these species provide 
surfaces for active chemistry and influence in many ways the organic inventory of space, 
in particular in regions of star and planet formation. 
 
 
This program will leverage the following strengths of UC Merced: 
 
1) Close proximity to major, unique national laboratories – Lawrence Livermore National 
Laboratory, Lawrence Berkeley National Laboratory, and NASA Ames Research Center 
– that provide facilities and research environments for experiments on large molecules 
and nanograins under astrophysically relevant conditions. These include the analytical 
tools to study the properties of molecules and nanograins relevant to astronomers as well 
as providing energetic UV/X-ray and energetic particle environments which are so 
relevant to space. In addition, the Bay Area is home to several groups that study materials 
from sample return missions. 
 
2) Direct access to the Keck observatory and its infrared instrumentation which provide 
prime observational opportunities to study the characteristics of large molecules and 
nanograins in space. In addition, access can be obtained to NASA's new orbital and space 
based initiatives in the infrared (The Stratospheric Observatory for Infrared Astronomy – 
SOFIA; and the 6.5-m James Webb Space Telescope) which makes this program very 
timely. Specifically, These observatories are geared towards probing the characteristics of 
large molecules and nanograins in regions of active star and planet formation in the here 
and now and all the way out through the era when most stars and galaxies were 
assembled. 
 
3) The unique UC Merced research environment which is conducive to interdisciplinary 
studies where astronomers in the area of astrochemistry, astrophysics, and astrobiology 
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can work closely together with experts in physical chemistry, solid state physics and 
surface science, and materials sciences. 
  
Scope of the program 
 To start a viable astronomy and astrophysics  (sub-)group within physics at UC Merced 
would require the commitment, over the next few years, to hire a total of at least 3 faculty 
members in these fields. Fewer faculty would not be able to start a minor in astronomy 
and astrophysics and would only wet the appetite of prospective graduate students. These 
faculty would also benefit from close interactions with physics and engineering 
colleagues who have an open eye towards astronomy and astrophysics but who are firmly 
embedded within other disciplines, specifically in the areas of molecular physics, 
material sciences, Earth and planetary sciences, biochemistry and astrobiology, thus 
exploiting a truly interdisciplinary environment. 
A physics minor in astronomy and astrophysics of the kind described above would 
provide graduate students at UC Merced with a unique research environment and learning 
experience that will poise them well for future careers of research in astronomy and 
astrophysics, (space-) materials sciences, NASA, national research laboratories, or 
aerospace industry. 
If such a program would begin with the very near future, then current ‘Recall Adjunct 
Professor of Research’ Wil van Breugel could help jump start such a group by teaching 
an upper level observational astronomy class. 
 
 


Space and Facilities Needs 
In a well balanced department a three to one ratio between experimental physicists and 
theoretical physicists is typical.  Thus, most physics hires should be experimentalists. 
Although the nature and configuration of the space required by different types of 
physicists is quite different, all of the experimentalists are likely to require an average of 
at least 1000 sq. ft. of lab space each, plus office space for the  PI,  postdocs,  and 
graduate  students.  A  junior  experimental  astrophysicist may  not  require  as much 
space however as many of their experiments will take place remotely. We anticipate 
that theoretical/numerical astrophysicist will need just office space for themselves 
and  group members.  Established  senior  faculty will  require more  space  than  this.  
Start‐up costs for experimentalists depend on specific research needs but typically 
fall  in  the  $500k‐$750k  range  for  a  junior  hire  and  700k‐1.5M  for  a  senior 
established hire.  


Experimental  condensed  matter  and  AMO  physicists  sometimes  need  bench  and 
fume hood  space but  typically have  large pieces  of  specialized equipment  such  as 
cryostats,  vacuum chambers,  and  laser‐based setups on  large optical  tables.   They 
often also have specialized requirements  for the space  in which these  instruments 
are housed, such as high temperature stability, low vibration, isolation from sources 
of  electrical  noise,  and  light‐tightness.    Because  of  the  specialized  nature  of  the 
instrumentation it  is often not possible  for a single room to be shared by multiple 
investigators Experimental biophysicists tend to have research groups that require 







 12


a  mixture  of  wet  lab  space,  with  fume  hoods,  and  dry  space  for  specialized 
instruments  and  depending  on  the  specific  field  they may  require  access  to  core 
facilities for confocal microscopy, in‐house x‐ray diffraction, or lithography facilities. 
Theoretical  and  computational  hires  will  require  office  space  and  computational 
facilities for the PI, postdocs, and graduate students. 


 


Faculty Needs 
At  a  bare  minimum  twelve  FTEs  will  be  needed  to  teach  the  core  of  the 
undergraduate  and  graduate  physics  curriculum,  with  more  faculty  needed  to 
provide depth in our course offerings and to provide a critical mass for an effective 
research environment.  To achieve this goal we require a hiring rate of at least two 
faculty per year.  We currently have eight FTEs dedicated to teaching physics (Profs. 
Chiao and Winston at 0.5 FTE each and Profs. Mitchell, Ghosh, Gopinathan, Sharping, 
Hirst, Scheibner  and Tian at 1 FTE each.) 


 


Proposed Hiring priorities for 20112014 


Here we propose a hiring plan for the next three years. The proposed positions are 
flexible  depending  on  hiring  outcomes  for  the  preceeding  years  and  represents  a 
general  guide  on  how  the  dept will  grow  over  the  next  three  years.  The  primary 
goals  of  this  hiring  plan  are  to  cover  teaching  requirements  for  our  major  and 
graduate  programs,  to  build  current  research  strengths  and  to  establish  an 
astrophysics program with the goal of teaching a minor in astrophysics. 


 


20112012 


1. Biophysics and soft condensed matter experimental physicist.  


This position seeks applicants who are trained in physics with research interests in 
either  biophysics  or  soft  condensed matter physics.  Fields  of  interest  include bio‐
molecular  self‐assembly,  biological  membranes,  biopolymers,  molecular  motors, 
biological  networks  or  the  development  of  novel  biophysical  techniques.  In  soft 
matter  physics  areas  of  interest  will  be  polymer  physics,  colloidal  science, 
macromolecular  assembly  and  liquid  crystal  science.  We  seek  candidates  whose 
research  is complementary to the work of existing faculty  in  the School of Natural 
Sciences. 
 


2. Atomic, Molecular and Optical (AMO) experimental Physicist. 


This  position  seeks  an  experimental  physicist  trained  in  atomic  and molecular  or 
optical  physics.  The  areas  of  research  of  interest  include  ultrafast  optical 
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phenomena,  attosecond studies,  fundamental quantum processes and engineering, 
atomic cooling and trapping, precision measurement, and novel imaging techniques, 
quantum  information  in  quantum  many  body  systems  and  semiconductor 
photonics. New programs as well as research in areas complimentary to existing UC 
Merced faculty are welcome. 
 


2012-2013 


1) Astrophysics theoretical/numerical junior 
2) AMO exp Junior 
 


2013-2014 


1) Condensed Matter Theory 
2) Astrophysics (observational) junior 
 


 
Summary of proposed physics faculty hires for the next five years 


 2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 


FTEs already 
hired 


8 9 11 13 15 


Active 
searches  


1 2 2 2 2 


Cumulative 9 11 13 15 17 
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School of Social Sciences, Humanities, and Arts  
Strategic Plan, AY 2010-11, 2011-12, and 2012-13. 
 
Mark Aldenderfer, Dean 
April 19, 2010 
 
Summary of the plan 
 
 Positions requested: 
  AY 2010-11    11 
  AY 2011-12      9 
  AY 2012-13      9 
   
  Total      29 (EVC target 21) 
 
 Eleven Priority 1 positions rank-ordered for AY 2010-11 
 
 Nine Priority 1 positions recommended for AY 2011-12 and 2012-13 
   but NOT ranked ordered by priority 
 
 SSHA will engage in a revision of the strategic planning process for FTE 
   in Fall 2010; therefore, we request that we be given permission to 
   rank-order our choices for AY 2011-12 and 2012-13 based upon two 
   criteria: what positions are actually allotted for AY 2010-11 and the  
   results of the changes in our planning process.  
 
 Although no positions for the management major are included in the 


   priority rankings, three positions are identified as priorities as  
   a plan for the management major begins to emerge 


 
 Space is not a concern for any SSHA hiring scenario 
 
 No new majors are proposed in this plan 
 
 This plan was approved by a vote of the faculty that was completed 
   on 19 April 2010:  
 
   Yes: 39 
   No:    0 
   Abstain: 3 
   Did not vote: 5 
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Document summary 
 
This document consists of the following:  
 


A description of the process by which the plan was created and the 
distinct logics by which it was developed; 
 
The FTE requested for the three years of the planning period 


 
An analysis of current and planned space requirements for SSHA 
 
Strategic plans of each of the programs and graduate groups of SSHA 
 
The appendices and tables requested by CAPRA ( separate documents) 
 
 Appendices 1a, 1b, 1c: positions requested by AY 
 
 Appendix 2: Majors and grad groups{ proposed SSHA hires 
 
 Appendix 3: SSHA space requirements over the planning period 


 
 
How the plan was developed 
 
I learned about the deadline for the strategic plan documents shortly after arriving 
to Merced in early January. I requested from EVC and Provost Alley an extension 
of the deadline to submit the plan, and scheduled a faculty meeting for 26 
January 2010 to discuss, among other things, my suggestions for the process 
through which SSHA would develop a strategic plan.  
 
At that meeting, I recommended that the plan be developed jointly with the SSHA 
Executive Committee and myself. Although this recommendation was not voted 
upon, the faculty supported the process.  
 
Consequently, I asked each of the groups within SSHA to submit to me their 
strategic plans and FTE requests by 15 February 2010. I asked them to develop 
their plans with strict attention to the guidelines outlined in the memo from EVC 
and Provost Alley and sent to the deans on 9 December 2009. This memo also 
contained the detailed requests by CAPRA as to formatting and content for the 
plans.  
 
Based upon these program plans, including input from the graduate groups (ech 
plan is included in this document for your reference), I prepared a draft FTE 
request and presented it to the executive committee on 5 April 2010. It became 
clear during that meeting that there were very different opinions on how to best 
allocate FTE among the members of the Executive Committee. The debate and 
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discussion was spirited, difficult, but respectful. At the end of the meeting, an 
unhappy consensus was reached on the allocation of FTE requests for AY 2010-
11. Although CAPRA has asked that we create a plan for three years, the 
Executive Committee determined that since we may not be granted the full 
number of FTE requested in AY 2010-11 (these now total 11), we would instead 
ask CAPRA to allow SSHA to revisit the next two academic years and re-
evaluate our requests for AY 2011-12 and 2012-13 based on the positions 
awarded to us for AY 2010-11. Therefore, it was recommended by the committee 
that we list the positions for AY 2011-12 (9) and 2012-13 (9) in alphabetical order 
and indicate to CAPRA that these are all priority 1 positions. I should stress that 
this decision was reached by consensus by the committee members. SSHA is 
now asking for a total of 29 positions for the planning period, or eight more than 
the target requested by the provost. It was also agreed that we indicate to 
CAPRA and the administration that it is time to begin to engage in serious 
discussions about the Management program. As you may know, the Provost 
maintains a pool of at least three (unfunded) FTE designated for Management. 
Although these positions were not placed in the priority tables, we are asking 
CAPRA to consider releasing them as a SSHA-centric plan for Management 
begins to take emerge. Position descriptions for these are included in this 
document.  
 
The amended plan was emailed to SSHA faculty on 9 April 2010, and was 
discussed extensively at a meeting of SSHA faculty (a voting meeting) on 12 
April 2010. An email ballot was sent to all SSHA faculty on Tuesday,13 April 
2010, and votes were to be in by 5PM on Monday, 19 April 2010. The results of 
the vote are: 39 yes, 0 no, 3 abstain, and 5 did not vote.  
 
To improve the planning process, SSHA will engage in a review of its strate4gic 
plan and will discuss in depth a direction for SSHA during Fall 2010. This will 
provide needed context for the reassessment of SSHA priorities in the light of 
CAPRA recommendations and EVC FTE assignments and is consistent with the 
desire, as outlined above, to re-examine the priority ranking of positions in the 
light of these decisions.  
 
Plan logics and plan evolution 
 
It goes without saying that each and every SSHA major and program needs to 
grow. Unfortunately, fiscal realties make that impossible and thus, strategic 
thinking is required. In the development of the draft plan, I relied upon a number 
of assumptions and principles in making my selections.  
 
NB: the term “program” here is meant to describe disciplinary offerings in general 
and is not meant to describe programs that listed within SSHA. 
 
 
 







 4 


Draft plan logic as developed by the Dean 
 
1) In the plan, I offered only those positions I deem Priority 1 using the CAPRA 
definition. There seemed little point in defining lower priorities in this exercise.  
 
2) Within the Priority 1 category, my selection of requested FTE was based upon 
the following criteria: a) current and projected enrollment growth at the 
undergraduate level; b) my evaluation of program strength and coherence based 
upon the narratives sent to me as a part of this process. This also includes 
consideration of graduate education as offered to me by our two graduate 
groups; c) other factors, most notably whether a program has an opportunity to 
bring distinction to SSHA and UCM, how a program fits into interdisciplinary 
thinking at UCM, and finally, whether a program offers a potential for making a 
significant contribution to the Research Themes articulated in the 2009 Strategic 
Academic Vision of UCM. As dean, I am responsible for the growth and 
development of the school as an entirety.  
 
NB: Thus, the draft plan was not strictly enrollment driven. 
 
3) The draft plan did not include the Writing Program, which obtains its FTE 
through SSHA by an alternative process.  
 
4) This plan made no specific request for hires in the Management major. I 
believe that Management should be housed within SSHA until it is ready to move 
forward as its own School, some time in the future. I cannot predict when and 
how these FTE will be released to SSHA. 
 
5) The draft plan asked for 12 FTE in 2010-11, 10 in 2011-12, and nine in 2012-
13, for a total of 31. Should we be reduced to the original 7-7-7 model proposed 
by the Provost in December 2009, I recommend that we revisit these lists on an 
annual basis, and I look forward to discussing just how this can be done. Again, 
given the uncertainty of the state budget, just how many of these positions we 
will get is unknown, but we should ask for what we need. 
 
6) The draft plan did not come close to what SSHA faculty requested—that was a 
total of 52 FTE. I considered my draft to be a good faith compromise. 
 
Compromise plan logic 
 
The meeting of the Executive Committee was difficult primarily due to very 
different models of how FTE should be allocated. At t one extreme was a model 
that posits that all FTE should be allocated strictly by current and projected 
enrollment growth and the number of majors. This plan leaves nothing for those 
programs with lower enrollments, and rewards those programs that, at least in 
the minds of the advocates, have been doing the job requested of them: growing 
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their programs. Although the logic of the model is clear, it is of course the most 
selfish. 
 
An intermediate model was proposed that argued strongly for enrollment growth 
as the primary criterion upon which FTE decisions should be made but offered 
the dean a proportion of the total number of FTE to be used for strategic hires. 
This approach recognizes a common good, but penalizes those programs that, in 
the eyes of the proposers, have not thought strategically about maximizing 
enrollment growth.  
 
It should be obvious to CAPRA and the EVC that the strategic planning process 
as currently implemented at UCM (and as implemented historically by SSHA) is 
flawed and frankly, untenable. That this is the case is reflected by the outcome of 
the discussions of the Executive Committee: it took more than three hours to 
rank eleven positions for AY 2010-11 simply because of the incommensurate 
approaches to FTE allocation. No one was willing to rank the positions for the 
other two years although there is broad consensus that the positions listed are of 
strategic importance for SSHA. It is for these reasons that SSHA is asking that 
we be permitted to revise and review the priority rankings for AY 2011-12 and 
2012-13 in the light of an attempt to create consensus on a SSHA-wide process 
for FTE allocation to be undertaken in Fall 2010.  
 
The plan submitted is thus an unhappy compromise agreed upon by consensus 
by the Executive Committee and voted upon by the faculty. We need to do better.  
 
Narrative of positions requested for the three years of the 
planning process 
 
As noted above, the FTE request for AY 2010-11 is rank-ordered, while the other 
two years are not.  
 
Positions requested, AY 2010-11  
(These positions are ranked in order following the meeting of the SSHA 
Executive Committee) 
 
Developmental Psychologist ; Psychology (Associate/Full)  We intend to hire 
a senior (tenured) developmental psychologist with a focus in cognitive and/or 
social development in childhood (pre-adolescence). Within this broad focus, we 
will seek to recruit the best available candidate, but will give preference to 
researchers who complement and extend the existing areas of research 
expertise. High-priority additions would be someone with expertise in infancy or 
developmental neuroscience. More broadly, this position is intended to provide 
much-needed senior leadership and mentorship in the developmental area, 
which is currently without a tenured faculty member. This hire will require both 
laboratory space equivalent to the largest labs in the new Social Sciences and 
Management Building (e.g., 900 sf), and startup funds of about $150,000. 
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Regarding space, the anticipated developmental psychology hires would work 
with infants and children in laboratory settings. They need space for (a) 
interacting with the infant/child in a controlled environment, (b) observing those 
interactions through one way mirrors from a separate room, and (c) parents to 
wait for their infant/child in close proximity to the experimental room. Possible 
research strengths:  cognitive development in infancy; developmental 
neuroscience; cognitive and/or social development in childhood. Possible 
teaching contributions: New undergraduate and graduate courses in area of 
specialization (e.g. infancy; neuroscience); PSY 130, Developmental Psychology; 
PSY 136, Cognitive Development. Possible research synergies:  Strong 
synergies are expected with both current developmental faculty (Chouinard and 
Dunham). In particular, an emphasis in social and cognitive development will 
overlap with both, and a focus in infancy or developmental neuroscience will 
open new avenues for existing faculty and graduate students to extend their 
research interests to younger children or to neuroscientific methods, respectively.   


Quantitative Psychologist; Psychology (Assistant) We intend to hire a 
quantitative psychologist with a solid background in statistical modeling. This 
hire will require both laboratory space equivalent to one of the smaller labs in 
the new Social Sciences and Management Building, and startup funds of about 
$80,000. This position will expand our existing strengths in Quantitative 
Psychology, and strengthen our ability to contribute to research in both 
Developmental and Quantitative Psychology. This hire will also teach one of 
our two required graduate statistics courses. Possible research strengths: 
longitudinal data analysis, multilevel modeling, categorical data analysis, 
structural equation modeling, item response theory, meta-analytic models. 
Possible teaching contributions: PSY 10, Analysis of Psychological Data; PSY 
15, Research Methods in Psychology; PSY 105, Advanced Research Methods 
in Psychology; PSY 171, Psychological Tests and Measurement; PSY 190, 
Topics in Psychology; PSY 202A Advanced Psychological Statistics I; PSY 
202B, Advanced Psychological Statistics II; PSY 202C, Multivariate Methods; 
PSY 205, Measurement Theory and Psychometrics; PSY 206, Quantitative 
Methods for Reviewing Research; PSY 207, Linear Structural Modeling; PSY 
211, Computer Programming for Social Sciences; and PSY 212, Special 
Problems in Psychological Statistics. This hire may also develop new 
undergraduate and graduate courses, for example, Multilevel Modeling or 
Longitudinal Data Analysis. Possible research synergies: Direct synergies are 
with Shadish’s research on meta-analysis and Vevea’s research on meta-
analysis and item response theory. However, this hire will benefit most of our 
faculty in Developmental and Health psychology where nested design requiring 
multilevel models, and longitudinal designs following children or patients over 
time, are common. 


Cognitive Science and Technology; Cog Sci (Assistant/Associate) We 
intend to hire an applied cognitive scientist to expand our existing strength in 
technological and computational aspects of CIS, facilitate industry cooperation, 
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strengthen ties with Virtual Heritage/SSHA and CSE/SoE. Our last faculty 
recruitment effort (search began 2007-8) focused on a Cognitive Engineering 
hire.  The search was nearly successful.  A hiring case for a candidate with 
expertise in both human-computer interaction (HCI) and visual perception 
achieved majority faculty support when the position was “deferred” by 
administration in response to the economic crisis.  Freezing this position has 
crippled our plans to steadily advance our curricula into cognitive science 
applications to technology, and adversely affected our undergraduates.  Many 
students pursue the cognitive science major because they are interested in the 
development and use of technological applications, and more generally, applied 
cognitive science.  For some, expertise in this area is key to employment 
opportunities.  (Comparison point: UC Berkeley Cognitive Science majors often 
obtain jobs in industry, for instance, Google and Yahoo!)  Our students continue 
to ask when COGS 128 (Cognitive Engineering) will finally be offered, and we 
hope to be able to meet their needs soon. Possible research strengths: Human-
computer interaction, cognitive robotics, visualization, motor control, attentive 
user interfaces, virtual environments. Possible teaching contributions: Cognitive 
Engineering (UG), Perception and Action (UG), Computational Modeling 
Foundations (Grad), Cognitive Robotics (Grad). Possible research synergies: 
Matlocks’ human-computer interaction, Maglio’s work on service science and 
virtual environments, Kallmann’s (CIS Affiliate) work on artificial intelligence, 
Newsam’s (CIS Affiliate) work on pattern recognition, Noelle’s work on 
computational neuroscience, Carpin’s (CIS Affiliate) work on robotics and 
motion path planning, and Kello’s work on computational neuroscience and 
virtual environments.  
 
Public economics, Economics (Assistant): Public economics is the study of 
economic issues related to the public sector (i.e., government) and its 
relationship to the private sector.  The scholar recruited for this position would 
likely study some aspect of the government’s interaction with the private sector 
and his/her research would inform public policies relating to many potential 
aspects of the public economy.  Given that government consumes about 25 
percent of gross domestic product presently, the research theme in which the 
successful recruit would specialize is difficult to predict a priori.  Depending on 
the pool put before the search committee, we might recruit a specialist in taxes 
and subsidies, saving behavior and Social Security, medical services related to 
Medicare and Medicaid, the structure and performance of government, inter-
governmental relationships, debt policy, etc.  The goal of the Economics 
program, in general, is to create a group of experts who help to inform better 
public policy-making and managerial decision-making. This scholar would 
contribute importantly to this overarching goal. Possible research strengths:  We 
anticipate that the recruit will add to the present Economics faculty’s strengths in 
applied econometrics and microeconomic theory.  We anticipate that the hire’s 
substantive area of research will complement our existing strengths in other 
aspects of applied microeconomics that do not directly focus on the public sector. 
Possible teaching contributions:  Introduction to Economics, Economic Statistics, 
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Econometrics, Public Economics, Public Finance, Political Economics, and 
Applied Research Methods – all at the undergraduate or graduate levels. 
Possible research synergies:  The economics faculty currently has strengths in 
political economy, labor economics, environmental economics, and economic 
history.  The economics faculty brings a common set of quantitative and 
analytical tools to bear on pressing questions related to public policy 
interventions and managerial decision-making.  There are significant portions of 
the real economy that are not well covered by the current faculty, including the 
public sector.  A public economist, depending on his/her research specialty, 
would complement our political economy strengths (Innes, Kantor, and Whalley) 
and our labor strengths (Neumann, Whalley, and Winder).  Further, the 
successful recruit, again depending on his/her research, would bolster our 
expertise in management as this economist might be able to work with 
colleagues and students interested in government performance and decision-
making.  Finally, a public economist would be in a position to work with other 
social scientists interested in the political process, especially political scientists 
and sociologists interested in institutions and organizational behavior. 
 
International Heritage. Policy and Management; World Heritage 
(Associate/full): World Heritage involves a multidisciplinary approach to the 
theory and practice of conservation, protection, management and communication 
of heritage. The complexity of this work requires a theoretical background in 
heritage (natural and cultural, tangible and intangible), interpretation, 
management and presentation, but also practical skills in the implementation of 
sustainable policies. In short WH studies reflect not just the sites involved, but 
also the tension between the programs of official organizations (such as 
UNESCO, ICOM, ICOMOS, etc.), their formal processes, and their final 
adaptation/implementation in different cultural contexts across the globe and 
diverse communities. This approach embraces ethical, social, anthropological, 
political, historical, environmental, economic and cultural issues. To build a 
program that integrates the theoretical/philosophical and the practical (reflected 
in the work of Professor Forte) we need to hire a scholar engaged with issues of 
heritage politics, policy or management with a strong international focus.  This 
may include research on international policies and management, including legal 
and ethical issues, or study and analysis of preservation and conservation policy 
and an attitude to evaluate world heritage not just as a landscape, a monument 
or a site, but as a network of processes. 
 
Quantitative methods; Sociology (Assistant) We intend to hire a sociologist 
with a strong background in quantitative techniques to add breadth and depth to 
our methodological skills and course offerings.  This hire is likely to be relatively 
inexpensive, and require little or no lab space.  While current sociological faculty 
have good quantitative skills, we would like to expand our skill set while also 
acquiring a faculty member who can teach graduate and undergraduate level 
statistics courses.  Possible research strengths:  advanced quantitative analytical 
techniques, possibly including time series analysis, multi-level modeling, or 
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network analysis.  We anticipate that the hire’s substantive area of research will 
fit well with one of our existing areas of strength in political sociology, inequality, 
or organizations and institutions.  Possible teaching contributions: Soc 10 
(undergraduate statistics); and may develop courses on graduate statistics, 
graduate regression analysis, advanced graduate research methods, and 
advanced undergraduate research methods. Possible research synergies:  all of 
the sociology faculty use quantitative research methods, so having a faculty 
member with additional quantitative skills could potentially fit well with any and all 
of us.  They also would be a good colleague and resource for the other 
quantitative social science faculty in SSHA, as well as potentially in the sciences.  
We plan on hiring someone who possesses these quantitative skills but also who 
fits will with our substantive areas of strength, including political sociology, 
inequality, or organizations and institutions. 


 
Literature and Cultures/English and Creative Writing (Assistant): Early 
Modern British Literature.  Since the beginning of serious study of literatures in 
modern (as opposed to classical) languages at the end of the 18th century, 
Shakespeare’s works have been the most important and most studied in the 
corpus of English literature. That importance has not diminished, though 
Shakespeare’s oeuvre is now usually studied in a wide range of contexts, 
including that of the early modern period, which was a major transitional period in 
Western history as well as an important period in the consolidation of the English 
language as we know it.  No program in English can be without a scholar of the 
period.  Moreover, such a scholar would support both the graduate group and 
would provide synergies with Professor Amussen in History, thus increasing the 
attractiveness of the graduate program; it could also lead to collaboration with the 
performing arts. 
 
Political behavior; Political Science (Assistant) To hire a political scientist 
who conducts research on mass or elite political behavior, with a substantive 
focus on either U.S. or comparative politics.  There is currently only one 
dedicated political behavior scholar on the UC Merced faculty, and thus this hire 
is necessary to bolster this key component of the Political Science Program.  
There are also significant potential synergies with Cognitive Science and 
Psychology. Possible research strengths: public opinion; elections; campaigns; 
voting behavior; political psychology/cognition; race, ethnicity, and politics; 
experimental methods; statistical modeling.. Possible teaching contributions: 
POLI 120 (Voting Behavior, Campaigns, and Elections), POLI 125 (Public 
Opinion), POLI 135 (Comparative Political Behavior), and relevant graduate 
courses. Possible research synergies: Nicholson (Political Science - public 
opinion and political psychology), Heit (Decision Sciences - reasoning and 
decision making), various psychology and cognitive science faculty. 
 
Colonial American History (Full):  Colonial America and Atlantic World (17th-
18th century): Colonial history has been energized in recent years through its 
attention to Atlantic dimensions of the field, to the role of Indigenous peoples in 
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the Americas, and the relationship of Spanish, French, and English colonial 
empires across the Americas.  We propose a senior hire in Colonial and Atlantic 
world history.  This position would provide an anchor for the first half of the US 
history survey course; connect to the scholarship of Amussen on Britain and the 
Atlantic world; a senior hire will provide visibility for our program.  This position 
would also be key in recruiting graduate students and building the graduate 
program. 
 
Biological Anthropologist, Anthropology (Assistant Professor):  Seeking  a 
junior biological anthropologist, who will bring a specialization in human biology 
and be poised to articulate with the initial cross-field teaching and research areas 
identified for the Anthropology major..  Given the many needs of UCM to which a 
position in biological anthropology might contribute, the search is broadly defined 
to encompass research interests and methodological expertise in demography, 
health, diet, adaptation, or biocultural approaches to either contemporary or past 
human populations.  In addition to providing critical mass for sustaining the major 
(i.e., avoiding risk that required classes may not be offered in a timely manner), 
instruction of several courses that serve as electives in the Human Biology track 
of the Biology major, and important leadership for developing the biological 
anthropology curriculum and teaching laboratory, this faculty member will engage 
with graduate groups in the social sciences, humanities, and possibly biological 
sciences as well as other campus initiatives including the proposed medical 
school. Research and teaching in biological anthropology may address issues of 
human physiological, morphological, and genetic adaptability, including race. 
________________________________________________________________ 
 
Positions requested: AY 2011-12  
(At the recommendation of the Executive Committee of SSHA, these positions 
are listed in alphabetical order by major discipline or program only, and are thus 
not ranked in order of preference). 
 
Music studies; Arts, (GASP) (open rank): In order to fulfill a GASP minor, we 
request a music FTE in 2011-12. We seek a music scholar who specializes in a 
musical tradition of Asia who frames it within a transnational context. Priority will 
be given to scholars whose work focuses on issues of race, gender and/or 
sexuality. We seek an Asian specialist for two significant reasons. First, given the 
student population at UCM, where the largest group self-identify as Asian/Pacific 
Islander (outnumbering Hispanics and Whites) but whose interests in terms of 
curriculum have gone largely unheard, the need for classes that address those 
interests is clear.1 Second, since current GASP faculty specialize in Asian 
American cultural production, a specialist in Asian cultural production would 
complement and strengthen the transnational scope of the program in a 
compatible way. 


                                                             
1 According to the Campus Enrollment by Ethnicity table drawn from the Institutional Planning and 
Analysis (IPA) Enrollment Table, in Fall 2009, Asian/Pacific Islanders numbered 1,050, while the next two 
largest groups - Hispanics and Whites – numbered 1,028 and 699 respectively. 
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Cognitive Neuroscience, Cog Sci (Assistant)  We intend to hire a cognitive 
neuroscientist to fill a gap in our coverage, most likely using 
electrophysiological methods (EEG) to study the neural bases of cognition, 
broadly speaking. EEG methods are inexpensive and feasible relative to brain 
imaging, and hiring a cognitive neuroscientist trained in a cognitive science or 
psychology department would be far cheaper (particularly regarding start-up 
package) than hiring a similar individual trained in biology or related 
departments. Last year, a neuroscience candidate was recruited as a target of 
opportunity (UC Presidential Postdoc) through SoNS. The candidate was 
transferred to SSHA to be hired as part of the CIS faculty, but our offer was 
declined because the start-up package was much smaller than the candidate 
expected. A candidate with a cognitive science background would of course 
need sufficient lab space, but would have start-up expectations more in line 
with SSHA budget constraints. Possible research strengths: Learning, memory, 
motor system, attention. Possible teaching contributions: Potentially easing the 
teaching burden in the campus’s most impacted major, Biology, this FTE could 
teach Neuroscience (UG), Cognitive Neuroscience (UG), and Proseminar in 
Cognitive Neuroscience (Grad). Possible research synergies: For this position, 
there is great potential for fruitful collaboration with the computational cognitive 
neuroscience work of Noelle (SoE/SSHA), as well as with the neural network 
and dynamic systems modeling work of Kello, Yoshimi, and Spivey (all SSHA).  
 
Health economics; Economics  (Open): We intend to hire an economist who 
studies the market for health care and/or the public policies surrounding the 
allocation of health care services.  Health care in the U.S. presently accounts for 
about 15 percent of gross domestic product and, as we well know, is a source of 
significant political attention.  Research in health economics is very broad, so it is 
difficult to predict a priori what type of specialist we might be able to attract.  
Depending on the pool put before the search committee, we might recruit a 
specialist in Medicare and Medicaid financing and usage, the short-term and 
long-term economic implications of health care access and usage, the market for 
medical services, etc. The goal of the Economics program, in general, is to 
create a group of experts who help to inform better public policy-making and 
managerial decision-making.  This scholar would contribute importantly to this 
overarching goal. Possible research strengths: We anticipate that the recruit will 
add to the present Economics faculty’s strengths in applied econometrics and 
microeconomic theory.  We anticipate that the hire’s substantive area of research 
will complement our existing strengths in other aspects of applied 
microeconomics that do not directly focus on health care.  Clearly, this area is an 
important one to add strength given the importance of health care to the 
economy and citizens’ productivity. Possible teaching contributions:  Introduction 
to Economics, Economic Statistics, Econometrics, Health Economics, and 
Applied Research Methods – all at the undergraduate or graduate levels. 
Possible research synergies: The economics faculty currently has strengths in 
political economy, labor economics, environmental economics, and economic 
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history.  The economics faculty brings a common set of quantitative and 
analytical tools to bear on pressing questions related to public policy 
interventions and managerial decision-making.  There are significant portions of 
the real economy that are not well covered by the current faculty, including 
health.  A health economist, depending on his/her research specialty, would 
complement our political economy strengths (Innes, Kantor, and Whalley) and 
our labor strengths (Neumann, Whalley, and Winder).  Further, the successful 
recruit, again depending on his/her research, would bolster our expertise in 
management as this economist might be able to work with colleagues and 
students interested in health care financing or delivery.  A health economist 
would be ideally suited to complement the growing strength at UC Merced in 
public health.  The successful recruit could participate in Center for the Study of 
Health Disparities and the undergraduate Public Health minor.  Such an affiliation 
would bring an economics perspective to a broadly interdisciplinary effort to 
understand the causes and consequences of health disparities 
 
Mexican/Latin American History (18th-20th century); (Assistant):  This 
position fills two gaps in the geographical and temporal range of the world history 
group.   We currently have three faculty with expertise on the vast Eurasian land 
mass, but none who study the Americas outside of the United States. Given both 
our geographical location and our student population, research on Mexican/Latin 
American history is extremely important, and has been the subject of substantial 
student demand.   This position is also synergistic with our planned Comparative 
Race and Ethnicity hire.  Furthermore, all current world history faculty work 
before the eighteenth century, so it is also important to engage more modern 
periods.  This will enhance our ability to teach the required world history survey 
sequence.  Mexican/Latin American history also provides an important scholarly 
link to other humanities and social science faculty in SSHA, and supports the 
Hispanic Studies cluster as well as the World Cultures graduate group as a 
whole. 
 
Romantic/Victorian British Literature (Full/Associate):  In this period, a 
number of artists and critics successfully defined imaginative literature as a 
primary medium of cultural discourse, moved literature out of elite circles into a 
much broader milieu, and validated the prophetic strain in literature as the most 
important.  Not only are the literary forms and functions of this period enduringly 
popular, the very shape of literary study, as we know it, was created in this 
period.  No program in English can be without a scholar of this period, either.  
Even the smallest of our comparison schools (Brandeis) has three faculty whose 
scholarship is mostly or substantially in this area; the most innovative 
(Dartmouth) also has three.  
 
Comparative politics, Political Science (Assistant): To hire a political scientist 
whose research examines cross-national or cross-governmental variation in 
political institutions, behavior, or policy outcomes.  Currently, there is only one 
member of the UC Merced Political Science faculty who has a dedicated focus in 







 13 


the field of comparative politics (Haifeng Huang).  This hire is necessary to 
bolster this important component of the program. Possible research strengths: 
Comparative political institutions (e.g., electoral systems, legislatures), 
comparative political behavior (e.g., comparative voting behavior, protest 
behavior), comparative public policy. Possible teaching contributions: POLI 3 
(Intro. to Comparative Politics), POLI 130 (Comparative Political Institutions), 
POLI 135 (Comparative Political Behavior), POLI 140 (Democratization), and 
comparative graduate courses. Possible research synergies: Conrad (Political 
Science – interaction between domestic and international political institutions), 
Huang (Political Science – comparative political institutions), Trounstine (Political 
Science – comparative local political behavior and institutions), Almeida 
(Sociology – comparative social movements). 
 
Developmental Psychologist: Psychology (Associate/Full ): We intend to hire 
a senior (tenured) developmental psychologist with a focus in child and/or 
adolescent development. Within this broad focus, we will seek to recruit the best 
available candidate, but will give preference to researchers who complement and 
extend the areas of research expertise represented by the faculty at the time of 
this search (which cannot be exactly predicted because we anticipate having two 
new developmental faculty present at the point of this search, one at the 
assistant and one at the associate/full level). High-priority additions would be 
someone with expertise in infancy or developmental neuroscience. This hire will 
require both laboratory space equivalent to the largest labs in the new Social 
Sciences and Management Building (e.g., 900 sf), and startup funds of about 
$150,000. Regarding space, the anticipated developmental psychology hires 
would work with infants and children in laboratory settings. They need space for 
(a) interacting with the infant/child in a controlled environment, (b) observing 
those interactions through one way mirrors from a separate room, and (c) 
parents to wait for their infant/child in close proximity to the experimental room. 
Possible research strengths:  cognitive development in infancy; developmental 
neuroscience; cognitive and/or social development in childhood; cognitive or 
social development in adolescence. Possible teaching contributions: New 
undergraduate and graduate courses in area of specialization (e.g. infancy; 
neuroscience; adolescent development); PSY 130, Developmental Psychology; 
PSY 136, Cognitive Development. Possible research synergies:  Strong 
synergies are expected with both current developmental faculty (Chouinard and 
Dunham) and additional faculty hired before this search commences. In 
particular, an emphasis in social and cognitive development will overlap with 
both, and a focus in infancy or developmental neuroscience will open new 
avenues for existing faculty and graduate students to extend their research 
interests to younger children or to neuroscientific methods, respectively.   
 
Health Psychologist; Psychology (Associate/Full) Health psychology deals 
with interactions between behavior and physical health, considering the full 
dimensions of both of these concepts. At the most general level, health 
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psychology includes research into how behavior affects physical health as well 
as how physical health affects behavior. 
 
Our priorities are to provide teaching and research expertise in salient areas of 
health psychology such as (a) experimental study of behavior-health links, (b) 
intervention and prevention program development and evaluation, (c) cultural 
disparities in health, (d) biological mechanisms linking behaviors to physical 
health (e.g., employing measures of nervous, cardiovascular, endocrine, and 
immunological systems), (e) meta-analysis of effects in health psychology, (f) 
interactions between behavior and health over development in childhood (ages 
0-20), and (g) etiology and prevention of behaviors associated with increased 
health risks (e.g., tobacco use, sexual risk behaviors, unhealthy diet). Interest in 
health issues prevalent in the Central Valley is of high priority within the 
aforementioned research areas.   
 
A search at the senior level, based on our experience, usually generates a 
relatively small pool of outstanding candidates. This makes it unwise to highly 
focus the search on only one or a couple of these areas. Rather the best 
candidates overall matching our opportunities and needs need to be identified in 
this search. If otherwise equal candidates are available, the preference is to add 
strength in areas not yet covered by current faculty; yet this should be balanced 
with the benefits from adding faculty in already covered areas to build high 
recognition in a few focal areas. Opportunities for synergies with the COE Health 
Disparities and the Health Sciences Research Institute will of course be valued 
 
The hire at the senior level is likely to be moderately expensive in terms of salary 
and start-up funds.  Most all health psychologists need lab space, varying from 
damp lab space for use in collecting biological specimens from humans to desk 
space for data management and analysis by a cadre of assistants. Space needs 
would start at the size of a large lab (e.g., 650 sf) in the new Social Sciences and 
Management Building, and would expand proportional to any grant funding 
obtained; startup costs might be in the $150,000 range.  Possible research 
strength: It is impossible to predict the research strengths this hire will bring, 
because, as explained above, searches at the senior level will necessarily be 
open across the broad range of aforementioned listed topics. Examples of 
strengths possibly represented with this hire can range from controlled 
experimental research with biological measurements to longitudinal survey 
research on national representative samples to randomized controlled trials of 
intervention strategies with patient populations to meta-analysis of existing 
research findings. Analytic strategies may also be as varied, including for 
example analysis of complex sampling design, longitudinal growth curve 
modeling, hierarchical linear modeling, structural equation modeling, neural 
network analysis, and traditional general linear model analysis Possible teaching 
contribution: Because actual expertise cannot be predicted the possible teaching 
contributions may be varied and include, for example, some set of the following 
undergraduate courses: Psy 1 Introduction to Psychology, Psy 10 Analysis of 
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Psychological Data, Psy 15 Research Methods in Psychology, Psy 105 Research 
Methods in Psychology, Psy 120 Physiological Psychology, Psy 131 Social 
Psychology, Psy 132 Personality, Psy 133 Abnormal Psychology, Psy 140 
Clinical Psychology, Psy 145 Human Sexuality, Psy 146 Alcohol, Drugs and 
Behavior, Psy 147 Health Psychology, Psy 150 Psychological Perspectives on 
Cultural, Racial and Ethnic Diversity, Psy 190 Topics in Psychology, and new 
course(s) in some focused area of health psychology. It is also possible this hire 
can contribute to the newly approved Minor in Interdisciplinary Public Health. At 
the graduate level, we plan to expand the basic curriculum in health psychology 
to provide a solid foundation for those graduate students with this focus. We are 
especially interested if this hire can cover additional foundational courses such 
as Psy XXX Biological Basis for Health Psychology and Psy XXX Health 
Psychology Methods and Measures, in addition to seminars in the an area of 
expertise. Possible research synergies: Possibilities include: Hoyt’s research into 
biobehavioral mechanisms related to chronic disease, Song’s research into 
decision making regarding health risk behaviors, Wallander’s research into 
quality of life and development during childhood, and Shadish’s meta-analysis 
research in health psychology, plus whatever an expected new hire at the senior 
level for the fall 2010 will add. Moreover, we expect synergies with the activities 
in the COE on Health Disparities and Health Sciences Research Instititute. 
 
Race/ethnicity or Immigration; Sociology (Open):  We intend to hire a 
sociologist who studies race and ethnicity and/or immigration.  This hire is likely 
to be relatively inexpensive, and require little or no lab space.  Social inequality 
is one of the three substantive foci of our growing program, and we would like 
to expand our breadth with a race and ethnicity scholar, possibly one who 
studies immigration. Possible research strengths:  Minority experiences in the 
labor market or other social institutions such as education; ethnic and racial 
identity formation; urban inequality; race and ethnicity and the life course; 
immigrant experiences; impact of immigration on individual health and well-
being; immigration and family dynamics; immigration and economic outcomes. 
Possible teaching contributions:  Soc 30 (Social Inequality), Soc 130 
(Stratification), Soc 180 (Race and Ethnicity); and may develop additional upper 
division race and ethnicity courses, a course on the sociology of immigration, 
and graduate courses on race and ethnicity and/or immigration. Possible 
research synergies:  Would fit well with Weffer’s focus on race and urban 
inequality; Beattie and Hamilton’s work on education and inequality; possible 
connections with Van Dyke and Almeida’s work on political mobilization.  This 
hire would also contribute to inter-disciplinary programs for which race and 
ethnicity are relevant, and could potentially contribute to the Chicano Studies 
Minor. 
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Positions requested: AY 2011-13  
(At the recommendation of the Executive Committee of SSHA, these positions 
are listed in alphabetical order by major discipline or program only, and are thus 
not ranked in order of preference). 
 
Pre-20th C Arts GASP (Open) Art history (due to an unsuccessful search in 
2007 and a suspended position in 2008, we request to be given 1 art history FTE 
in 2012-13. The priority will be to hire an art historian who pursues comparative 
and innovative research that deals with issues of globalization and 
postcolonialism in the pre-20th century period. Preference will be given to a 
scholar with a solid foundation in early modern European art traditions, and an 
additional specialization in gender studies. 
 
Sustainable Architecture , Arts, MAP (Assistant): Architecture has the 
potential to broaden the interdisciplinary collaboration with the School of 
Engineering as well as support one of the stated research themes of the 
university. Additionally, only two of the ten UC campuses offer undergraduate or 
graduate degrees in architecture: UC Berkeley and UC Los Angeles. This makes 
the offering of an architecture concentration/minor within MAP attractive since it 
has a promise of drawing more students to UCM. Curriculum in sustainable 
architecture adequate to give UC Merced BA degree holder opportunity to seek 
admission to a graduate Architecture Program will be possible with the hire of 
one specialist. MAP visual arts curriculum already offers or is in process of 
developing lower division courses foundational for the upper division architecture 
curriculum. With the addition of two history of architecture survey courses that 
can be taught by a lecturer, the curriculum will be viable.  
 
Industrial organization, Economics (Open: We intend to hire an economist 
who studies market structures and how firms interact with each other strategically 
in a competitive setting.  Research in industrial organization (IO) is exceptionally 
broad, so it is difficult to predict a priori what type of specialist we might be able 
to attract.  Depending on the pool put before the search committee, we might 
recruit a specialist in firm strategy and performance, pricing strategy, 
monopoly/oligopoly or other market imperfections, antitrust policy, and any of the 
numerous sector specialties. The goal of the Economics program, in general, is 
to create a group of experts who help to inform better public policy-making and 
managerial decision-making. This scholar would contribute importantly to this 
overarching goal. Possible research strengths: We anticipate that the recruit will 
add to the present Economics faculty’s strengths in applied econometrics and 
microeconomic theory.  We anticipate that the hire’s substantive area of research 
will complement our existing strengths in other aspects of applied 
microeconomics that do not directly focus on IO.  Clearly, this area is an 
important one to add strength given the importance of markets and competition in 
developed economies. Possible teaching contributions: Introduction to 
Economics, Economic Statistics, Econometrics, Industrial Organization, Strategy, 
and Applied Research Methods – all at the undergraduate or graduate levels. 
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Possible research synergies: The economics faculty currently has strengths in 
political economy, labor economics, environmental economics, and economic 
history.  The economics faculty brings a common set of quantitative and 
analytical tools to bear on pressing questions related to public policy 
interventions and managerial decision-making.  There are significant areas of the 
discipline that are not well covered by the current faculty, including IO.  An IO 
economist could complement our political economy strengths (Innes, Kantor, and 
Whalley) if s/he studied anti-trust policy or our labor strengths (Neumann, 
Whalley, and Winder) if s/he focused on how firms behave in input markets or the 
organization of the firm.  Both Innes and Neumann have done research on the 
retail sector, which would form the basis for a strength in IO if they were able to 
add an IO specialist to the economics group.  A recruit in IO would decidedly 
contribute to the management research and teaching programs, as this scholar 
would focus on the strategic aspects of firms’ decision-making and relationships 
to competitors.  Finally, again depending on the expertise of the recruit and of the 
aforementioned hires in public and health, all three might complement one 
another’s expertise given that all would be concerned with the performance of 
important sectors of the real economy. 
 
Colonial and Post-Colonial Literature in English (Open).  This is one of the 
most important emerging sub-fields in English literary studies, responding to the 
more rapid flow of ideas and people globally, exemplified by the outpouring of 
important literature from around what once was the British Empire.  The focus 
could be wide or could concentrate on one of several areas, eg. Literature of 
Indian subcontinent, Australasia, Non-U.S. North America, Africa, all of which 
have rich traditions and active practitioners in English.  Could also look at 
diasporas, connecting well to grad group.   
 
Philosophy of Mind; Philosophy/Cog Sci (Assistant) We intend to hire a 
philosopher who will fill a gap in our coverage of the cognitive and information 
sciences, where we currently have only two faculty with relevant expertise.  
Recently, a great many philosophers of mind have begun synthesizing 
experimental findings from cognitive science and neuroscience, and applied 
results from robotics and artificial intelligence, to formulate and support their 
logical arguments for various theories of how the mind works.  By hiring in the 
area of Philosophy of Mind, we simultaneously smooth out potholes in CIS’s 
ability to teach enough courses in this important area and lay the groundwork 
for what will eventually become a full-fledged Philosophy program of its own at 
UC Merced in the future.  This hire would be comparatively inexpensive, and 
would require little or no lab space. Possible research strengths: agency, moral 
psychology, mental causation, metaphysics of mind, bioethics, perception, 
personal identity, animal cognition, concepts, embodied cognition. Possible 
teaching contributions: Introduction to Philosophy (UG), Introduction to Logic 
(UG), Philosophy of Mind (UG), and perhaps develop new courses such moral 
psychology, bioethics, free will and agency, metaphysics of mind, or animal 
cognition (UG or Grad). Possible research synergies: Yoshimi’s research on 
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consciousness and dynamical systems, Vanderschraaf’s research on moral 
and political philosophy, Noelle’s research on cognitive control, and Spivey’s 
research on unconscious perception. 
 
Political institutions; Political Science (Assistant): To hire a political scientist 
who focuses on either political behavior or political institutions within the context 
of U.S. politics.  One of the primary strengths of the current Political Science 
group is in the area of American politics.  This hire would build on that strength 
and help reinforce graduate training in this area. Possible research strengths: 
American mass public opinion; campaigns, voting, and elections; Congress; 
presidency; judiciary; state and local politics; interest groups; political parties; 
race, ethnicity, and politics. Possible teaching contributions: POLI 1 (Intro. to 
American Politics), POLI 2 (Controversies in American Politics), various upper 
division American politics classes (and future corresponding graduate classes). 
Possible research synergies: Hansford, Monroe, Nicholson, and Trounstine 
(Political Science – American politics); Van Dyke and Weffer (Sociology – 
American political protest and social movements); Economics faculty. 
 
Health Psychologist; Psychology (Associate/Full) Health psychology deals 
with interactions between behavior and physical health, considering the full 
dimensions of both of these concepts. At the most general level, health 
psychology includes research into how behavior affects physical health as well 
as how physical health affects behavior. The same strategy as depicted for 
searching to fill the previous position in health psychology in 2011-12 will be 
employed for this search. It will be important to consider what expertise was 
added to the health psychology faculty from senior hires in 2010 and 2011-12, 
which are unknown at present.  Nonetheless, our priorities are to provide 
teaching and research expertise in salient areas of health psychology such as (a) 
experimental study of behavior-health links, (b) intervention and prevention 
program development and evaluation, (c) cultural disparities in health, (d) 
biological mechanisms linking behaviors to physical health (e.g., employing 
measures of nervous, cardiovascular, endocrine, and immunological systems), 
(e) meta-analysis of effects in health psychology, (f) interactions between 
behavior and health over development in childhood (ages 0-20), and (g) etiology 
and prevention of behaviors associated with increased health risks (e.g., tobacco 
use, sexual risk behaviors, unhealthy diet). Interest in health issues prevalent in 
the Central Valley is of high priority within the aforementioned research areas.   
 
A search at the senior level, based on our experience, usually generates a 
relatively small pool of outstanding candidates. This makes it unwise to highly 
focus the search on only one or a couple of these areas. Rather the best 
candidates overall matching our opportunities and needs need to be identified in 
this search. If otherwise equal candidates are available, the preference is to add 
strength in areas not yet covered by current faculty,; yet this should be balanced 
with the benefits from adding faculty in already covered areas to build high 
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recognition in a few focal areas. Opportunities for synergies with the COE Health 
Disparities and the Health Sciences Research Institute will of course be valued 
 
The hire at the senior level is likely to be moderately expensive in terms of salary 
and start-up funds.  Most all health psychologists need lab space, varying from 
damp lab space for use in collecting biological specimens from humans to desk 
space for data management and analysis by a cadre of assistants. Space needs 
would start at the size of a large lab (e.g., 650 sf) in the new Social Sciences and 
Management Building, and would expand proportional to any grant funding 
obtained; startup costs might be in the $150,000 range. Possible research 
strength: It is impossible to predict the research strengths this hire will bring, 
because, as explained above, searches at the senior level will necessarily be 
open across the broad range of aforementioned listed topics. Examples of 
strengths possibly represented with this hire can range from controlled 
experimental research with biological measurements to longitudinal survey 
research on national representative samples to randomized controlled trials of 
intervention strategies with patient populations to meta-analysis of existing 
research findings. Analytic strategies may also be as varied, including for 
example analysis of complex sampling design, longitudinal growth curve 
modeling, hierarchical linear modeling, structural equation modeling, neural 
network analysis, and traditional general linear model analysis Possible teaching 
contribution: Because actual expertise cannot be predicted the possible teaching 
contributions may be varied and include, for example, some set of the following 
undergraduate courses: Psy 1 Introduction to Psychology, Psy 10 Analysis of 
Psychological Data, Psy 15 Research Methods in Psychology, Psy 105 Research 
Methods in Psychology, Psy 120 Physiological Psychology, Psy 131 Social 
Psychology, Psy 132 Personality, Psy 133 Abnormal Psychology, Psy 140 
Clinical Psychology, Psy 145 Human Sexuality, Psy 146 Alcohol, Drugs and 
Behavior, Psy 147 Health Psychology, Psy 150 Psychological Perspectives on 
Cultural, Racial and Ethnic Diversity, Psy 190 Topics in Psychology, and new 
course(s) in some focused area of health psychology. It is also possible this hire 
can contribute to the newly approved Minor in Interdisciplinary Public Health. At 
the graduate level, we plan to expand the basic curriculum in health psychology 
to provide a solid foundation for those graduate students with this focus. We are 
especially interested if this hire can cover additional foundational courses such 
as Psy XXX Biological Basis for Health Psychology and Psy XXX Health 
Psychology Methods and Measures, in addition to seminars in the an area of 
expertise. Possible research synergies: Possibilities include: Hoyt’s research into 
biobehavioral mechanisms related to chronic disease, Song’s research into 
decision making regarding health risk behaviors, Wallander’s research into 
quality of life and development during childhood, and Shadish’s meta-analysis 
research in health psychology, plus whatever an expected new hire at the senior 
level for the fall 2010 will add. Moreover, we expect synergies with the activities 
in the COE on Health Disparities and Health Sciences Research Instititute. 
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Quantitative Psychologist; Psychology (Assistant)  We intend to hire a 
quantitative psychologist with a solid background in statistical modeling, but 
who does not overlap unduly with the previous hire. This hire will require both 
laboratory space equivalent to one of the smaller labs in the new Social 
Sciences and Management Building, and startup funds of about $80,000 (in 
2010 dollars). This position will expand our existing strengths in Quantitative 
Psychology, and strengthen our ability to contribute to research in both 
Developmental and Quantitative Psychology. This hire will also teach one of 
our two required graduate statistics courses. Possible research strengths: 
longitudinal data analysis, multilevel modeling, categorical data analysis, 
structural equation modeling, item response theory, meta-analytic model 
Possible teaching contributions: PSY 10, Analysis of Psychological Data; PSY 
15, Research Methods in Psychology; PSY 105, Advanced Research Methods 
in Psychology; PSY 171, Psychological Tests and Measurement; PSY 190, 
Topics in Psychology; PSY 202A Advanced Psychological Statistics I; PSY 
202B, Advanced Psychological Statistics II; PSY 202C, Multivariate Methods; 
PSY 205, Measurement Theory and Psychometrics; PSY 206, Quantitative 
Methods for Reviewing Research; PSY 207, Linear Structural Modeling; PSY 
211, Computer Programming for Social Sciences; and PSY 212, Special 
Problems in Psychological Statistics. This hire may also develop new 
undergraduate and graduate courses, for example, Multilevel Modeling or 
Longitudinal Data Analysis Possible research synergies: Direct synergies are 
with Shadish’s research on meta-analysis and Vevea’s research on meta-
analysis and item response theory. However, this hire will benefit most of our 
faculty in Developmental and Health psychology where nested design requiring 
multilevel models, and longitudinal designs following children or patients over 
time, are common. 


Health Sociology; Sociology  (Open):  We intend to hire a sociologist who 
studies the sociology of health and medicine.  This hire is likely to be relatively 
inexpensive, and require little or no lab space.  They would expand our breadth 
by focusing either on health institutions, or inequality and health. Possible 
research strengths:  social aspects of individual health and well being; 
inequality in health outcomes; inequality in medical institutions; the social 
organization of health care. Possible teaching contributions:  Soc 30 (Social 
Inequality), may develop an upper division health sociology course, graduate 
courses on sociology of health, and could potentially teach courses on 
inequality or organizations, depending on their interests. Possible research 
synergies:  Would fit well with the University’s Center for the Study of Health 
Disparities and the undergraduate Public Health minor; Beattie, Weffer and 
Hamilton’s focus on social inequality; and, Song, Wallender and Hoyt’s 
research on health psychology, as well as health research in the natural 
sciences. 
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Management positions recommended but not ranked or prioritized 


Finance (2010-11); Associate or Full: To hire a researcher who studies the 
ways in which individuals, business entities and other organizations allocate 
financial resources over time, with particular attention given to decision-making 
under conditions of uncertainty.  Finance courses are core to any Management 
program, but Merced currently has no ladder rank faculty in this area, limiting our 
course offerings.  Potential hires could have a PhD in Finance or Management, 
Economics, Mathematics, Decision Sciences, or other fields.  There are also 
significant potential synergies with Economics, Applied Mathematics, Cognitive 
Science, and Engineering, depending on the expertise of the specific scholar 
recruited. 
 
Possible research strengths: )1)-the generation and analysis of financial 
information; 2) methods to raise and allocate investment funds, including asset 
pricing, capital budgeting, investment strategy, and international asset 
management; 3)  the structure and regulation of financial institutions; and 4) 
behavioral finance. Possible teaching contributions: MGMT 25 (Introduction to 
Finance), MGMT 121 (The Economics of Money, Banking, and Financial 
Institutions), MGMT 165 (Intermediate Finance), and new courses developed by 
the successful recruit. Possible research synergies: Economics faculty, Yihsu 
Chen (Engineering/SSHA; energy/asset modeling); Harish Bhat (Applied 
Mathematics); Evan Heit (decision sciences); Cognitive Science faculty 
 
Marketing (2010-11); Associate or Full: To hire a researcher who studies the 
process whereby demands for products, services and ideas are anticipated, 
managed and satisfied.  Marketing courses are core to any Management 
program, but Merced currently has no ladder rank faculty in this area, limiting our 
course offerings.  Potentially hires could have a PhD in Management, 
Economics, Psychology, Decision Sciences, Cognitive Science.  There are 
significant potential synergies with faculty in a number of areas, such as 
Economics, Sociology, Political Science, Psychology, and Cognitive Science.  A 
specific area of potential specialization for UC Merced is a specialization in the 
retail sector, so attracting a marketing scholar to the campus could bolster this 
burgeoning strength. Possible research strengths: Understanding, explaining and 
predicting consumer behavior and the effectiveness of various marketing 
strategies, and developing theoretical frameworks with which consumer choice 
can be better understood and more efficient and effective strategies can be 
designed.  Potential applications include media communications in such areas as 
health, environment, or politics, which would complement other faculty’s 
interests. Possible teaching contributions: MGMT 120 (Marketing), other 
marketing courses not currently offered, such as Consumer Choice, Media and 
Advertising, Market Segmentation, Behavioral Economics; cross-listed courses 
with Political Science, Sociology, Psychology, etc. Possible research synergies: 
Economics faculty (especially Todd Neumann, who studies history of retail, and 
Rob Innes who studies market structures); Sociology faculty (social movements 
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and effects of mass media); Psychology faculty (any faculty with interests in 
social psychology or public health communications); Anthropology faculty 
(sociocultural); Cognitive Science faculty (judgment and decision making).  HSRI.   
 
Management Strategy (2010-11) Any: To hire a researcher who studies how 
firms strategize with respect to the various uncertainties and constraints that they 
face.  Possible areas include the interactions of economic incentives, firm 
strategy, public policy and political economy, institutional design, and technology 
management, with applications to antitrust, telecommunications, energy and the 
environment, airlines, health, banking, human resources, game theory, 
international trade, and strategy, both private and public.  Such a faculty could 
add applied “content” courses to the Management program.  Merced currently 
has no ladder rank faculty, limiting our course offerings.  Potential hires could 
have a PhD in Management, Economics, Decision Sciences, Political Science, 
Sociology, Public Health, Engineering, or other fields.  There are also significant 
potential synergies with Economics, Political Science, Sociology, Engineering, 
and Psychology. 
 
Possible research strengths (examples, not exclusive list): 1) International 
Economics: The effects of international trade and trade restrictions on prices and 
welfare; the determination of exchange rates and relative prices across countries; 
the economics of pollution havens, eco-dumping, international labor and 
environmental agreements, and international economic development; 2) 
Industrial Organization: Strategy, pricing, and performance in imperfectly 
competitive markets, including the nature and effects of contracts, vertical and 
horizontal organization of production and retailing, and antitrust; 3) Risk and 
Insurance: The intersection of Finance and Economics, including decision 
making under uncertainty, market failures in insurance, pricing risk, public 
decision making under risk, diversifiable vs. undiversifiable risk, and ethical 
issues in cross-generational choices under risk.; 4) Health Economics and 
Management: Economics of health care management and delivery from 
consumer decision making to doctor incentives, hospital management, innovation 
and marketing of pharmaceuticals and vaccines, and alternative health delivery 
systems. Possible teaching contributions:  MGMT 116 (Organizational Strategy), 
MGMT 141 (Industrial Relations and Human Resource Economics), 
Organizational Behavior, applied courses in public policy, energy management, 
health management, insurance, international trade, plus many other potential 
courses not currently offered in applied areas of Management, depending on 
expertise. Possible research synergies: Economics faculty, Yihsu Chen 
(Engineering/SSHA; energy/asset modeling), Tony Westerling 
(Engineering/SSHA; resource management), Psychology faculty (with public 
health interests), Public Health faculty, Peter Vanderschraaf (Philosophy; game 
theory), Political Science and Sociology faculty, SNRI and HSRI more generally. 
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Projected space requirements of SSHA  
 
In July 2011 SSM is scheduled to open. This will be of enormous importance to 
SSHA and the campus in general. As a part of the plan (and which was a serious 
reason for the delay in finishing the plan) I undertook a careful analysis of 
existing and projected SSHA space requirements under the most optimistic of 
our FTE requests.  
 
At the start of AY 2010-11 (or 7/1/10), SSHA ladder faculty will require 50 offices 
assuming all hires (including a projected Public Health position) are successful. 
Three of our cross-hires (Chen, Noelle, and Westerling) have offices in 
Engineering. One office is currently occupied by Greg Herken, who will be retiring 
on 6/30/10; this space will be open at the start of the new academic year.   
 
Office needs are thus: 
 7/1/2011   50 
 7/1/2012   61 (11 new) 
 7/1/2013   69 (  9 new) 
 7/1/2014   78 (  9 new) 
 
SSM currently has 72 spaces designated as faculty offices. Taken together, 
SSHA has allocated to it a total of 123 offices (this includes the 72 SSM offices 
and the existing 51 COB offices; this includes Herken’s to-be-vacated office). If 
SSHA is allotted the number of faculty requested in this proposal (27), by the 
start of AY 2013-14 we will have a total of 78 faculty. In principle, this creates a 
surplus of 45 offices that can be devoted to continued growth, assignment to 
adjuncts, or other academic purposes. This number may be smaller if FTE are 
released to the Management major from the Provost’s pool.  
 
At the start of AY 2010-11 (7/1/10), assuming a full slate of successful hires, we 
will require 19 lab spaces. Thus, assuming that the FTE proposal is fully funded, 
lab needs are: 
 
 7/1/2010  19 
 7/1/2011  26 (seven new) 
 7/1/2012  29 (3 new) 
 7/1/2014  31 (2 new) 
 
There are a total of 16 “spaces” designated as labs in COB, AOB or Castle. Note 
that the definition of lab is broad: some are sets of offices, others are true lab 
spaces, and still others are conference rooms that have been re-tasked to 
research purposes. SSM has a total of 41 spaces designated as research labs or 
studios devoted to the arts (in MAP). This is a fairly conservative estimate of the 
number of lab spaces in SSM. In principle, this leaves a surplus of 10 lab spaces 
for continued growth. In general, planned lab space meets or exceeds the 
amount of square footage currently devoted to lab use in COB/AOB.  
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In summary, space is not a significant concern for the development of the SSHA 
FTE plan.  
 
 
Strategic plans as submitted by the four programs of SSHA 
 
The following plans are offered as part of the overall SSHA strategic plan. It is 
here that each program makes its best case for the allocation of FTE, and these 
plans are the basis upon which I as dean created the draft FTE allocation plan. I 
have not modified these documents in any way aside from placing them all into 
the same font. They are listed in alphabetical order. Plans submitted by the 
graduate groups follow them.  
 
 


Cognitive and Information Sciences Strategic Plan 
 


0. Executive Summary 
Within three years, Cognitive and Information Sciences at UC Merced can 
become one of the top ten cognitive science programs in the world. 
  
The Cognitive and Information Sciences (CIS) bylaw 55 unit proposal, and the 
CIS graduate group proposal, are currently in their respective review processes.  
This strategic plan document supplements those proposals with a description of 
our vision for the future growth of Cognitive and Information Sciences at UC 
Merced.  The CIS faculty unit brings together faculty in the School of Social 
Sciences Humanities and Arts who utilize computational models and/or 
technological innovations in their research. CIS faculty members are dedicated to 
synergizing research and teaching in interdisciplinary endeavors that form a 
natural class around the emergence of organized system behavior at all scales, 
including for example biological intelligence, artificial intelligence, perception-
action systems, game theory, systems science, communications, and both 
human-computer and human-environment interaction.  These research areas, and 
their ties to computational modeling and technological innovation, complement UC 
Merced’s closely-related strengths in robotics, computer graphics, machine 
learning, and visual/spatial analysis (in the School of Engineering, SoE), 
computational biology (in the School of Natural Sciences, SoNS), and 
environmental sciences (spread across all three schools at UC Merced). 
 At the academic core of the CIS faculty unit is the field of Cognitive 
Science, made unique in our case with an emphasis on computation and 
simulation techniques.  At UC Merced, Cognitive Science combines theories and 
methods from computer science, complex systems, neurobiology, linguistics, 
philosophy, service science, psychology, and neurobiology.  Our overarching 
research program aims to understand how cognition and other self-organized 
behavior emerge within and between biological organisms and natural and 
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artificial systems. The cognitive scientists produced by our graduate and 
undergraduate curricula go on to conduct research in universities, and pursue 
careers in areas as diverse as cognitive engineering (which includes areas such 
as human factors engineering, computer supported collaborative work, and user 
interface design), information sciences, management, law, service science, 
graphic design, communications, and medicine.   
 Cognitive and Information Sciences has become a signature academic 
program at UC Merced.  Our cognitive science major is popular among 
undergraduates (fourth largest major in SSHA). Our faculty and graduate 
students are receiving prestigious awards and publishing high-profile articles.  
We are actively pursuing and obtaining substantial extramural funding. We have 
captured the attention of cognitive scientists worldwide.  This success is the 
result of careful planning, outstanding hires, forward-looking vision, and 
expansive interdisciplinary research.  It is also the result of resourcefulness.  We 
make the most of our limited FTE, space, and graduate support resources.  
 To continue our success, the CIS faculty unit must grow and maintain 
balanced ties to all its related disciplines.  Only then can it benefit from the cross-
fostering of ideas in various research and teaching agendas while contributing 
value in return to each of the other disciplines.  CIS will, therefore, contribute in a 
balanced way to different strategic areas at UC Merced, for example, through 
links to Engineering, Biological Sciences, and Management.  CIS will continue to 
serve as a hub of scientific and academic integration amidst the exceptional 
intellectual synthesis that promises to make UC Merced unique within the 
University of California system, and among universities around the world. 
 
1. The Challenges 
The Cognitive and Information Sciences faculty unit has gotten off to a strong 
start, yet challenges lie ahead.  We need to: 
 


• obtain faculty positions to fill gaps and expand areas of strength  
• obtain faculty positions devoted to teaching in the Cognitive Science 


major 
• hire faculty who will actively seek and obtain extramural funding  
• acquire adequate research space for faculty and graduate students 
• fortify our stand-alone PhD program (proposal currently under review) 
• strengthen ties to the School of Engineering 
• build bridges to the School of Natural Science 
• ensure that our program has strengths in multiple sub-areas of Cognitive 


Science 
• improve recruiting efforts for undergraduate and graduate students 
• expand research opportunities for students from underrepresented 


groups 
 
2. The Strategy  
By raising the Cognitive and Information Sciences faculty unit as a beacon of 
excellence within UC Merced, a large and diverse array of related disciplines 
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will be similarly raised with it. Due to its integration of varied researchers across 
the campus in their joint endeavor to study the function of natural systems, 
brains, and artificial minds, programs such as computer science, psychology, 
economics, management, and the biological sciences will all benefit from an 
institutional commitment to CIS. 
 
2.1 Cognitive and Information Sciences Faculty 
 The CIS faculty unit consists of 10 core faculty members, as well as 24 
affiliate faculty members (listed elsewhere).  The 10 core members come from 
a variety of disciplines that intersect computation and cognition: 
Yihsu Chen (Assistant Professor of Environmental Economics and Engineering, 


and Geography, SSHA and SoE) 
Chris Kello (Associate Professor of Cognitive Science, SSHA) 
Paul Maglio (Associate Adjunct Professor of Cognitive Science, SSHA) 
Teenie Matlock (Associate Professor of Cognitive Science, SSHA) 
David Noelle (Assistant Professor of Cognitive Science and of Computer Science 


and Engineering, SSHA and SoE) 
Michael Spivey (Professor of Cognitive Science, SSHA) 
Peter Vanderschraaf (Associate Professor of Philosophy, SSHA) 
Anthony Westerling (Assistant Professor of Environmental Policy and 


Engineering, and Geography, SSHA and SoE) 
Art Woodward (Professor Emeritus of Psychology, SSHA) 
Jeff Yoshimi (Assistant Professor of Philosophy, SSHA) 
 
 
2.2 National Recognition of the CIS Faculty Unit 
 In the following section, we present metrics to begin documenting the 
overall national (and international) recognition among our 9 core active (non-
emeritus) CIS faculty, comprising 1 full professor, 3 associate professors, 1 
adjunct associate professor, and 4 assistant professors.  To make these 
performance metrics quantifiable (and eventually generalizeable), some details 
are unavoidably lost.  Note: The choice of some metrics may be revised in the 
future, perhaps as a shared template of performance metrics is adopted across 
multiple faculty units.  
 These metrics clearly demonstrate that the CIS faculty have research 
programs that exert great influence in their various fields.  These metrics also 
indicate that CIS faculty are successful at bringing in extramural funding, and that 
they receive awards for recognition in research and teaching. The first metric we 
report for our CIS faculty unit is the h index.2  For calculating h index among our 
CIS faculty, citation counts were obtained from scholar.google.com on 1/14/2010. 


                                                             
2 In 2005, J. E. Hirsch introduced an elegant (though imperfect for some disciplines) quantitative metric of 
a scientist’s impact on his/her field, the h index.  (In the scientometric literature, there are critiques, 
extensions and modifications of this metric, but debate over alternate versions has not been settled.)  The h 
index is calculated as the highest number N of published papers that have each been cited at least N times. 
For example, if a scientist has 14 papers that have each been cited 14 or more times, and his/her 15th most 
cited paper has not been cited 15 or more times, then that scientist’s h index is 14. 
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h index:   
• Overall mean h index for the 9 non-emeritus CIS faculty: 11.8 
• Full, mean h index: 26 
• Associate, mean h index: 14 
• Assistant, mean h index: 6 
 
Number of articles (co-)authored by non-emeritus CIS Faculty w/ >100 citations:  
22 
 
Number of CIS Faculty who have served as a member on a research grant 
review panel: 5  
 
Number of funded extramural research grants on which CIS Faculty are PI: 7 
 
Number of funded extramural research grants on which CIS Faculty are co-PI: 
9 
 
Sum total costs of current extramural research grants to CIS Faculty: ~$3.28M 
 
Number of Journal Editor or Associate Editor positions among CIS Faculty: 4 
 
Number of Journal Editorial Board positions among CIS Faculty: 7 
 
Number of official positions held by CIS Faculty in Scientific Societies: 6 
 
Total number of invited presentations by CIS Faculty in 2009: 49 
 
Number of academic awards/honors for CIS Faculty in 2009: 7 
 
Number of academic awards/honors for grad students of CIS Faculty in 2009: 8 
 
 
 
2.3 Vision for the Future 
 When college seniors the world over ask where they should do graduate 
work in cognitive science, their faculty advisors will rattle off the top PhD 
programs in Cognitive Science, and it will sound like this: UCSD, Johns 
Hopkins, Edinburgh, Indiana, MIT, Brown, Rochester, Washington University, 
Carnegie Mellon, and UC Merced.  Our goal of being a top ten program is 
coming to fruition as a result of rapidly increasing visibility, award-winning 
faculty, robust research strengths, and success in extramural funding.  Our 
quick rise to this status is aided by the fact that the number of Cognitive 
Science PhD programs is still considerably smaller than the number of PhD 
programs in more traditional fields (e.g., Computer Science, Psychology, etc.), 
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and by the fact that our PhD program is one of only two such doctoral programs 
on the west coast (along with UCSD).   
 Being a top ten program in Cognitive Science will yield many positive 
outcomes, especially for our students. Our undergraduates will be admitted to 
well-known Cognitive Science PhD programs, such as MIT or UCSD, or obtain 
profitable industry jobs, especially in companies in nearby Silicon Valley.  The 
latter is a likely outcome for many of our students given current hiring trends.  
Many high tech companies are beginning to employ large numbers of service 
scientists (applied cognitive scientists with expertise in programming and 
management) in the coming decade.  For instance, IBM is hiring thousands of 
individuals in this area to secure its position as a world leader in service 
science, management and engineering. To ensure they will have service 
scientists to hire, IBM has been providing seed money and establishing 
partnerships with universities worldwide, such as UC Berkeley, UCSC, and 
throughout Europe and China. (See past issues of Business Week and 
Computer World.) (For other benefits, see section 3.) 
 UC Merced’s Cognitive and Information Sciences group is becoming one 
of the signature badges of honor for the campus and the UC system, with 
considerably less investment than would be needed for building such prestige 
in other disciplines already represented at most universities. Essentially, 
institutional investment in CIS is a “low-hanging fruit” with enormous pay-off 
that will spread beyond its core faculty members to its affiliate members and to 
connected disciplines, including Computer Science, Biology, Philosophy, 
Psychology, Economics, and Management.  As CIS is an interdisciplinary hub 
that connects SSHA with the Schools of Engineering and Biological Sciences, it 
both benefits from and adds to the synergistic activities across fields, thus 
feeding back to the various supporting disciplines, improving their own visibility 
and prestige in return.  Thus, institutional support that goes to CIS is naturally 
multiplied and amplified into support for several  neighboring disciplines, 
maximizing the scientific reputation of UC Merced in multiple fields. As an 
example of UC Merced’s growing scientific reputation, while Professor of 
Cognitive Science, Teenie Matlock, was President of the UC Merced chapter of 
Sigma Xi (The Scientific Research Society) in 2009, UC Merced was one of 
only six universities nationwide awarded a Sigma Xi Certificate of Excellence 
for exceptional chapter activity, innovative programming, and community 
leadership.  In addition, Michael Spivey was awarded Sigma Xi’s highly 
prestigious William Procter award for distinction in research (previous recipients 
include Stephen Jay Gould, Herbert Simon, and Margaret Mead). From efforts 
like this, there will soon come a day when any UC professors who suggests 
that UC Merced ought to be “a small undergraduate liberal arts college” won’t 
simply be seen as rude or insensitive, but patently and obviously wrong. 
 
 
2.3 Mission 
Through its scientifically rigorous integration of a variety of theoretical 
frameworks and methodological approaches in the study of intelligent behavior, 
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the Cognitive and Information Sciences Faculty Unit is an interdisciplinary hub 
that both draws from and gives back to the research and education strengths 
that are growing at UC Merced throughout the Social Sciences, Humanities and 
Arts, Engineering, and Biological Sciences.  This symbiotic relationship will 
quickly and inexpensively place Cognitive and Information Sciences among the 
top ten Cognitive Science programs in the world. 
 
 
3. Goals and Strategies 
Strengths. There are four emerging areas of research strength in the Cognitive 
and Information Sciences faculty unit at UC Merced.  Each provides multiple 
routes for multidisciplinary interaction, and together they form the foundation on 
which expansion will be based.  Our productivity in these research areas has 
already generated considerable national and international interest in our 
Cognitive and Information Sciences group. Over the next few years, we aim 
specifically to build on these strengths with three of our six requested hires 
(Cognitive Science & Technology, Computational Linguistics, and Visual 
Perception). 


 
1.   Computation, e.g., neural networks and dynamical systems (Kello, 


Noelle, Spivey, Yoshimi), simulation and forecast techniques (Chen, 
Vanderschraaf, Westerling), distributed cognition (Maglio), statistical 
methods (Woodward, Westerling)  
CIS Affiliates: machine learning (M. Carreira-Perpiñán, S. Newsam), 
Bayesian reasoning (E. Heit) 
 


2.   Cognitive Technology, e.g., artificial intelligence (Kello, Maglio, Noelle), 
service science (Maglio), human-computer interaction (Matlock, Maglio) 
CIS Affiliates: robotics (S. Carpin, M. Kallman) 
 


3.   Perception and Action, e.g., spatial cognition (Matlock), visuomotor 
processing (Spivey), dynamical analysis of cognitive performance (Kello), 
cognitive neuroscience (Noelle), phenomenology (Yoshimi) 
CIS Affliates: computer vision (S. Newsam, M-H.Yang) 
 


4.   Language, e.g., linguistics (Matlock), speech production (Kello), 
sentence comprehension (Spivey), philosophy of mind (Yoshimi) 
CIS Affiliates: child language use (Y. Dunham) 
 


Weaknesses. The weaknesses that our faculty unit experiences result from 
slowed growth and financial support during the present budget crisis.  Our 
primary weakness is that there are gaps in our coverage of important fields 
under the umbrella of CIS. A related weakness is that, due to enormously 
heavy service loads and highly active participation and leadership in School, 
UCM, and Senate committees, CIS faculty have precious little time to service 
the undergraduate and graduate programs. Despite these drains on faculty 
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time, and due to heroic efforts on the part of CIS faculty, our current coverage 
of CIS fields is sufficient for our faculty unit and our graduate group to display 
the necessary cohesion to garner praise from colleagues all over the globe. 
While we have also been successful at recruiting highly competitive graduate 
students, the need still looms large for making hires that can fill the gaps in our 
coverage.  In previous strategic plans for the Cognitive Science group, great 
emphasis was placed on hiring in Cognitive Neuroscience, Philosophy of Mind, 
and Spatial Analysis. Accordingly, over the next few years, we aim specifically 
to fill in our gaps with the other three of our six requested hires in these areas. 
These three areas are critical to our research and teaching, yet CIS currently 
has only 1 or 2 faculty experts in each.  
 
Opportunities. Many unique opportunities result from sustaining a 21st Century 
Cognitive and Information Sciences Program at UC Merced.  Unique 
interdisciplinary research collaborations, which would be difficult or impossible 
at many other universities are naturally emerging among our core and affiliate 
faculty, who come from diverse backgrounds.  Similarly, our program produces 
rare interdisciplinary educational opportunities for undergraduates, such as 
project-based training that combines computer programming, statistical 
methods, data visualization techniques, systems design, experimental 
protocols, and experience with technologically advanced laboratory equipment.  
Undergraduate cognitive science courses and lab opportunities also allow other 
majors in SSHA to combine science with the arts or humanities in any number 
of interesting projects (e.g., interactive media and virtual reality; music 
perception; visual processing of art; discourse analysis of literary works; 
comparative linguistics). They also provide students from Natural Sciences 
(NS) and the School of Engineering (SoE), such as those majoring in biology 
and computer science, the opportunity to take social science classes related to 
their interests (e.g., Introduction to Cognitive Science, Artificial Intelligence, 
Neural Networks, Cognitive Neuroscience).  
          Graduate training in Cognitive and Information Sciences can prepare 
PhD’s for academic posts not only in cognitive science departments but also in 
computer science departments, information science departments, psychology 
departments, philosophy departments, linguistics departments, and, as well as 
for industry positions in areas related to cognitive engineering, data mining, and 
machine learning.  Cognitive Science training on our campus can also benefit 
students from underrepresented groups.  Many of our Cognitive Science 
undergraduate majors are from ethnically diverse backgrounds or are women.  
The low representation of women and other minorities (below 10 percent) is 
viewed as a problem in cognitive science departments and programs across 
the country, and among members of the Cognitive Science Society.   
 
Threats.  The key threat that we see lurking in the future is one that would 
severely affect many faculty groups on campus, not just CIS.  The threat of UC 
Merced being demoted to the status of an undergraduate liberal arts college, if 
its research reputation were to dwindle and/or it had not graduated enough 
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PhDs by 2013, would be simply devastating.  The campus would experience a 
mass exodus of its most world-renowned faculty. The primary (and most 
affordable) solution to this threat is a substantial increase in graduate student 
support campus-wide.  Without high-quality graduate students in our faculty 
laboratories, the scientific research that maintains our national and international 
reputation will inevitably fade.  Our best graduate applicants understandably 
express concern when they learn that UC Merced offers little in the way of 
university fellowships, imposes exorbitant non-resident graduate tuition fees, 
and provides no office space for graduate students (often forcing them work at 
a desk in a public space, rather than risk interfering with laboratory data 
collection by sharing a desk in the lab during a human cognition experiment.)  
In order to avoid being relegated to an undergraduate liberal arts college in the 
future (and thereby losing all of its highest-quality faculty), it is critical that UC 
Merced invest heavily in its graduate student community.   
 
 
3.1 Research Opportunities and Funding 
 Although most academic programs generally seek research funding from 
one or two basic sources, research projects in the Cognitive and Information 
Sciences faculty unit routinely draw from a wide variety of external research 
funding sources, including grants from: 
 


• government institutions  
  NSF, NIH, NOAA, NASA, DARPA, USDA, California Energy 
Comission 
• private institutions  
  McDonnell, Sloan, Glushko-Samuelson Foundation 
• University of California partnerships  
  UCOP Digital Media Discovery Grants, CITRIS   
• local industry groups and high-tech companies  
  HP, IBM Research, Google 


 
 Our Cognitive and Information Sciences graduate group (proposal under 
review) is a natural candidate for a training grant (such as an NIH T32, an NSF 
IGERT, or an NSF GK12) that would include fellowships for graduate students 
and postdocs, conference travel funds, and funds for a colloquium budget.  We 
are in an excellent position to pursue such funding because our faculty have an 
impressive track record of external support.   


In 2008, the Glushko-Samuelson Foundation provided a generous gift of 
50,000 dollars to cognitive science faculty to boost the visibility and support 
activities centered around cognitive science at UC Merced.  The gift, which was 
intended to last for three years, has supported the following activities for the 
past two years: 


 
1) Distinguished Cognitive Scientist award and visit.  This high-profile event 


attracts faculty, students, as well as members of the Merced community, 
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to a lecture and reception to showcase important advances in cognitive 
science that have an impact on everyday life.  The 2008 recipient of the 
Distinguished Cognitive Scientist award was Professor George Lakoff of 
UC Berkeley Linguistics Department.  The 2009 recipient was Linda B. 
Smith of University of Indiana Cognitive Science Program.  The 2010 
recipient is Michael Mozer of University of Colorado, Boulder Cognitive 
Science Institute and Computer Science Department.  With each visit, 
faculty and graduate students have the opportunity to meet and discuss 
their research with a well-established leading cognitive scientist. 
 


2) Mind, Technology, and Society (MTS).  This weekly talk series brings in 
experts from cognitive science and related areas, including 
neuroscience, linguistics, philosophy, computer science, and information 
sciences, to present their work to a combined graduate seminar (COGS 
250) and faculty audience.  These well-attended lectures also bring in 
undergraduates and researchers from the School of Natural Sciences 
and the School of Engineering.  MTS keeps UCM cognitive scientists 
and colleagues apprised of recent developments in the cognitive science 
and related fields and provides graduate students the opportunity to 
network. 


 
3) Conference travel funds for students.  These funds enable UC Merced 


graduate students to attend and present their research at the annual 
Cognitive Science Society meeting.  This enables our students to 
acquire peer-review of their work in a richly interactive conference 
atmosphere.  It also provides the opportunity to network with leading 
figures in the field, and to interact with other cognitive science students. 


 
4) Best Cognitive Science Project.  Funds are also available (but have not 


yet been used) to award an undergraduate and a graduate student an 
award for an outstanding research project in UCM Research Week.  
Such awards ensure that the campus maintains a strong emphasis on 
research at all levels of education, and to increase visibility of the 
campus in the community. 
 


 
This honor bestowed upon the cognitive science group by the Glushko-
Samuelson Foundation demonstrates confidence in our efforts to rapidly build a 
world-class program in cognitive science. The donor provided comparable gifts 
only to cognitive science programs at UC Merced, UCSD, Johns Hopkins, and 
UC Berkeley. We look forward to future interactions with this foundation and 
other private philanthropic organizations. 
 
3.2 Teaching Opportunities and Enrollment 
            UC Merced Cognitive Science has gained the attention of cognitive 
scientists worldwide since its inception in 2004-5.  When the campus opened a 
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year later, cognitive science courses instantly attracted students who were 
intrigued by interdisciplinary training in human behavior, biology, and 
technology. In early 2005, a make-shift cognitive science emphasis track under 
SCS was created.  In 2007, the bonafide Cognitive Science majors, BA and 
BS, were created to meet student demand.   A minor in Cognitive Science was 
also crafted and approved. 
            Though the number of cognitive science majors may never be as large 
as the more traditional majors, such as psychology or political science, the 
number of cognitive science majors at UC Merced is already impressive.  There 
are already 77 COGS majors and 22 COGS minors (January, 2010), making 
Cognitive Science the fourth largest major in SSHA and one of the top 10 
majors on the campus). Moreover, as is the case at UCSD and UC Berkeley, 
which offer cognitive science undergraduate programs, our courses function as 
service courses for students in other areas, including biology, computer 
science, and psychology. Our courses contribute to a variety of programs.  In 
fact, some COGS classes are cross-listed with other areas, in particular, COGS 
123/CSE 173, COGS 125/CSE 175, COGS 153/MGMT 153, COGS 152/MGMT 
150, and COGS 141/PSY 162. 
              Student interest in cognitive science is evident in robust course 
enrollments in COGS courses. Note that our courses are often capped because 
we do not have a sufficient number of TAs or because of limited room size 
(e.g., COGS 1, Fall 2009, COGS 5, Spring 2010). We routinely find ourselves 
forced by the administration to turn students away who want to add our 
courses.  This actually produces a form of catch-22, whereby we have 
insufficient TAs to expand the undergraduate enrollment in a course, and then 
with those courses not expanded in size, there is no clear evidence for the 
need to increase the number of TAships next time (thus hindering growth of the 
graduate program as well). 
 
Undergraduate Training. Over the next three years, we would like to continue to 
offer our more popular undergraduate COGS courses for majors and non-
majors, for instance, COGS 1 (Introduction to Cognitive Science), COGS 5 
(Introduction to Linguistics), COGS 105 (Cognitive Science Research 
Methods), COGS 152 (Service Science), COGS 159 (Metaphor and Thought), 
COGS 153 (Judgment and Decision Making), COGS 123 (Computational 
Cognitive Neuroscience).  Several of these courses are requirements for the 
major or minor.   
           However, despite the growing interest in cognitive science, we are 
understaffed and cannot possibly meet student demand.  Not being allowed to 
make a new hire for two years has kept us from offering several courses we 
need to offer. Note that only three Cognitive Science related faculty teach 
exclusively Cognitive Science courses and manage the day-to-day 
business of its major (Kello, Matlock, and Spivey).  All other faculty who teach 
Cognitive Science courses have substantial teaching and program-
development commitments in other disciplines as well.  For example, Yoshimi 
also teaches in Philosophy and manages its minor, and Noelle also teaches in 
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Computer Science & Engineering and contributes to its strategic planning.  
These circumstances place restrictive limitations on COGS offerings.  A larger 
teaching staff is critically needed so we can cover courses that we have been 
unable offer, for instance, COGS 128 (Cognitive Engineering), COGS 154 
(Cognitive Science Applications for Management), COGS 175 (Spatial 
Cognition), COGS 130 (Cognitive Neuroscience), in addition to courses that 
need to be developed, for instance, Introduction to Computational Linguistics, 
Perception and Action, and Seminar in Visual Processing. Note that these 
courses would serve other majors beside CIS, i.e. Computer Science, 
Management, and Biology.  
            To meet our students’ diverse needs and ensure their success in 
graduate school and the job market, we will propose new emphasis areas for 
the Cognitive Science BA and BS in 2011.  For the BS, plans include 
emphases in Cognitive Engineering and in Neurobiology.  For the BA, current 
plans include emphases in Philosophy of Mind and in Linguistics.  The 
Linguistics emphasis will meet the needs of UC Merced students with an 
interest in language.  As linguistics is a pillar of cognitive science, our faculty 
plan to develop additional courses in this area.  We currently offer Introduction 
to Language and Linguistics (COGS 5) and Metaphor and Thought (COGS 
159). Other emphases to be discussed include Service Science. 
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Graduate Training. Last year we generated a proposal for a new standalone 
PhD in Cognitive and Information Sciences.  The proposal is now under review, 
and once CCGA and WASC approval is achieved, cognitive science faculty will 
no longer be members of the Cognitive Science emphasis track within the 
Social and Cognitive Sciences (SCS) graduate group (current status).   


Faculty are currently teaching a minimal slate of CIS graduate courses, in 
particular, COGS 201-202 (Cognitive Science Foundations I & II), COGS 203 
(Introduction to Neural Networks in Cognitive Science), COGS 223 
(Computational Cognitive Neuroscience), COGS 250 (Mind, Technology, and 
Society colloquium series), and COGS 285 (Topics in Philosophy of Cognitive 
Science). There are currently 12 students in the Cognitive Science portion of 
the special emphasis graduate group in Social and Cognitive Sciences.  It is 
expected that these students will choose to transition into the stand-alone CIS 
graduate program. 


As CIS becomes a standalone graduate program and enrollment 
increases, CIS faculty will need to spend more time teaching CIS graduate 
courses and training CIS graduate students. The potential for continued growth 
in a CIS graduate program is evidenced by our success in actively recruiting 
students (e.g. through our website and by creating and distributing pamphlets 
and other materials at the annual Cognitive Science Society meeting and to 
undergraduates in departments of cognitive science, psychology, linguistics, 
philosophy, and computer science nationwide3). An example of a looming need 
is for CIS faculty to develop and teach a Computational Modeling Foundations 
graduate course (COGS 206). New faculty hires in CIS will fulfill this need and 
others related to serving the CIS graduate program.  
   
 
3.3 Interdisciplinary Opportunities 
Cognitive and Information Sciences at UC Merced has demonstrated a firm 
commitment to excellence in interdisciplinary research.  Several of our faculty 
conduct research or collaborate with scientists in other disciplines, especially with 
faculty in the School of Engineering.  For example, a psycholinguist is 
collaborating with a computer scientist to develop virtual agents that gesture and 
communicate “naturally.”   An engineer studying pattern recognition is connecting 
with a vision researcher who conducts eye-movement recordings. A cognitive 
linguist with expertise in conceptual semantics is collaborating with a 
psychologist studying visually-guided reaching movements. An expert in 
judgment and decision-making is collaborating with a political scientist on ballot 
propositions.  And a computational neuroscientist exploring neural network 
modeling is interacting with a neurophilosopher experimenting with dynamical 
systems theory.  And there is clear potential for novel inter-group collaborations 
in the future, including topics such as bioethics, political philosophy, and 
geographic information systems.  With additional hires in the areas listed in the 
next section, there will be dozens of robust interdisciplinary research 


                                                             
3 See our website and the recruiting pamphlet at http://cogsci.ucmerced.edu 
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collaborations, extramural funding opportunities, and educational initiatives that 
span SSHA, Engineering, and Biological Sciences.  
 We will continue to initiate and foster interdisciplinary opportunities in 
teaching, research, and extramural funding.  Within SSHA, we highlight our 
support for growth in the number of Philosophy faculty. Just as there are many 
synergies between Philosophy faculty and Cognitive Science faculty in CIS, 
additional Philosophy faculty would provide many course opportunities for 
Cognitive Science majors and indeed all other majors around the university.   We 
also would like to establish connections with other colleagues in the humanities.  
Hiring a computational linguist would allow us to make this bridge.  Hiring in the 
area of cognitive engineering and spatial analysis would make for interesting and 
unique connections for research with Maurizio Forte in virtual heritage. In Natural 
Sciences, we support growth in neuroscience. Hiring a cognitive neuroscientist in 
the next three years will round out undergraduate Cognitive Science offerings 
and encourage interaction between Biology and Cognitive and Information 
Sciences.  In the School of Engineering, we continue to offer support for hires 
that open up new lines of interdisciplinary research, including intelligent systems, 
information sciences, design, and data analysis.  Achieving a critical mass of 
such cognitive and computational scientists would help UC Merced achieve one 
of the five core goals it outlined in its 2009 Strategic Vision, to “build 
internationally renowned, multidisciplinary expertise in cognitive science and 
intelligent systems that leverages UC Merced’s expertise in the natural and 
applied sciences, engineering, humanities and arts.”  One of the objectives of 
that core goal is to “establish the Cognitive Science and Intelligent Systems 
Research Institute (CSISRI).” 
 
 
3.4 Faculty Development for 2010-2013 
Our strategy for hiring new faculty is justified by our undergraduate enrollment 
numbers (Cognitive Science is the 4th most popular major in SSHA), but those 
teaching needs are not the primary motivation for our planned hires.  Our 
strategy for hiring new faculty is primarily motivated by an identification of our 
strengths and boosting them to secure our top ten status in cognitive science 
programs worldwide. Table 1 outlines our optimal strategy for growth of the CIS 
faculty unit in ways that will capitalize on these existing strengths, most 
importantly, and will also fill in gaps in our coverage of research and teaching 
areas.  Over the next three years, we wish to increase our core faculty by six 
FTEs. 
 
 


Table 1. Strategic Faculty Searches for the Next Three Years: 
2010-2011: i) Cognitive Science & Technology, ii) Cognitive Neuroscience 
2011-2012: iii) Computational Linguistics, iv) Philosophy of Mind 
2012-2013: v) Visual Perception, vi) Spatial Analysis   
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 These six positions are sought over the course of the next three years 
into 2013, with the first two searches to take place during the 2010-2011 
academic year.  We note at the outset that each of these positions has some 
potential to be a cross-school or cross-area appointment, although ideally each 
search should have some flexibility in this regard.  We intend to include broad 
interests on search committees, including representatives from both SSHA and 
the School of Natural Sciences for the Cognitive Neuroscience search and 
including representatives from both SSHA and the School of Engineering for 
the Cognitive Science & Technology search, for example.  During all of these 
searches, extra measures will be taken to solicit applications from women and 
minorities. 
 
 
 
Cognitive Science and Technology (2010-2011) 
Level: Assistant or Associate 
  
Goal: We intend to hire an applied cognitive scientist to expand our existing 
strength in technological and computational aspects of CIS, facilitate industry 
cooperation, strengthen ties with Virtual Heritage/SSHA and CSE/SoE. Our last 
faculty recruitment effort (search began 2007-8) focused on a Cognitive 
Engineering hire.  The search was nearly successful.  A hiring case for a 
candidate with expertise in both human-computer interaction (HCI) and visual 
perception achieved majority faculty support when the position was “deferred” 
by administration in response to the economic crisis.  Freezing this position has 
crippled our plans to steadily advance our curricula into cognitive science 
applications to technology, and adversely affected our undergraduates.  Many 
students pursue the cognitive science major because they are interested in the 
development and use of technological applications, and more generally, applied 
cognitive science.  For some, expertise in this area is key to employment 
opportunities.  (Comparison point: UC Berkeley Cognitive Science majors often 
obtain jobs in industry, for instance, Google and Yahoo!)  Our students continue 
to ask when COGS 128 (Cognitive Engineering) will finally be offered, and we 
hope to be able to meet their needs soon. 
 
Possible research strengths: Human-computer interaction, cognitive robotics, 
visualization, motor control, attentive user interfaces, virtual environments. 
 
Possible teaching contributions: Cognitive Engineering (UG), Perception and 
Action (UG), Computational Modeling Foundations (Grad), Cognitive Robotics 
(Grad). 
 
Possible research synergies: Matlocks’ human-computer interaction, Maglio’s 
work on service science and virtual environments, Kallmann’s (CIS Affiliate) 
work on artificial intelligence, Newsam’s (CIS Affiliate) work on pattern 
recognition, Noelle’s work on computational neuroscience, Carpin’s (CIS 
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Affiliate) work on robotics and motion path planning, and Kello’s work on 
computational neuroscience and virtual environments.  
 
Estimated start-up: ~$125K 
 
Expected lab space requirements: one 20’X20’ room and one 10’X10’ room 
 
Cognitive Neuroscience (2010-2011) 
Level: Assistant   
 
Goal: We intend to hire a cognitive neuroscientist to fill a gap in our coverage, 
most likely using electrophysiological methods (EEG) to study the neural bases 
of cognition, broadly speaking. EEG methods are inexpensive and feasible 
relative to brain imaging, and hiring a cognitive neuroscientist trained in a 
cognitive science or psychology department would be far cheaper (particularly 
regarding start-up package) than hiring a similar individual trained in biology or 
related departments. Last year, a neuroscience candidate was recruited as a 
target of opportunity (UC Presidential Postdoc) through SoNS. The candidate 
was transferred to SSHA to be hired as part of the CIS faculty, but our offer was 
declined because the start-up package was much smaller than the candidate 
expected. A candidate with a cognitive science background would of course need 
sufficient lab space, but would have start-up expectations more in line with SSHA 
budget constraints. 
 
Possible research strengths: Learning, memory, motor system, attention.  
 
Possible teaching contributions: Potentially easing the teaching burden in the 
campus’s most impacted major, Biology, this FTE could teach Neuroscience 
(UG), Cognitive Neuroscience (UG), and Proseminar in Cognitive Neuroscience 
(Grad). 
 
Possible research synergies: For this position, there is great potential for fruitful 
collaboration with the computational cognitive neuroscience work of Noelle 
(SoE/SSHA), as well as with the neural network and dynamic systems 
modeling work of Kello, Yoshimi, and Spivey (all SSHA).  
 
Estimated start-up: ~$200K 
 
Expected lab space requirements: one 20’X20’ room and one 10’X10’ room 
 
 
Computational Linguistics (2011-2012) 
Level: Assistant   
 
Goal: We intend to hire a cognitive and information scientist with a solid 
background in linguistic theory in addition to training in computational and/or 
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experimental methods. This hire is likely to be relatively inexpensive, and require 
little or no lab space. This position will expand our existing strengths in 
Computation and in Language, and strengthen ties with SoE, perhaps in 
research areas such as automated speech recognition, data mining, and 
cryptography. 
 
Possible research strengths: statistical natural language processing, corpus 
analysis, latent semantic analysis, speech recognition, speech perception, 
natural language understanding. 
 
Possible teaching contributions: COGS 5, Introduction to Language and 
Linguistics; COGS 180, Topics in Cognitive Science; Computational Modeling 
Foundations (Grad), and will develop new undergraduate and graduate courses, 
including Introduction to Computational Linguistics. 
 
Possible research synergies: Matlock’s research in cognitive linguistics, Kello’s 
work on speech and reading models, Spivey’s research on sentence 
processing, Newsam’s (CIS Affiliate) research on data mining, Carreira-
Perpiñán’s (CIS Affiliate) work on speech processing, and Yoshimi’s research 
on philosophy of mind. 
 
Estimated start-up: ~$80K 
 
Expected lab space requirements: one 10’X10’ room 
 
 
 
Philosophy of Mind (2011-2012) 
Level: Assistant.   
 
Goal: We intend to hire a philosopher who will fill a gap in our coverage of the 
cognitive and information sciences, where we currently have only two faculty with 
relevant expertise.  Recently, a great many philosophers of mind have begun 
synthesizing experimental findings from cognitive science and neuroscience, and 
applied results from robotics and artificial intelligence, to formulate and support 
their logical arguments for various theories of how the mind works.  By hiring in 
the area of Philosophy of Mind, we simultaneously smooth out potholes in CIS’s 
ability to teach enough courses in this important area and lay the groundwork for 
what will eventually become a full-fledged Philosophy program of its own at UC 
Merced in the future.  This hire would be comparatively inexpensive, and would 
require little or no lab space.  
 
Possible research strengths: agency, moral psychology, mental causation, 
metaphysics of mind, bioethics, perception, personal identity, animal cognition, 
concepts, embodied cognition. 
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Possible teaching contributions: Introduction to Philosophy (UG), Introduction to 
Logic (UG), Philosophy of Mind (UG), and perhaps develop new courses such 
moral psychology, bioethics, free will and agency, metaphysics of mind, or 
animal cognition (UG or Grad). 
 
Possible research synergies: Yoshimi’s research on consciousness and 
dynamical systems, Vanderschraaf’s research on moral and political 
philosophy, Noelle’s research on cognitive control, and Spivey’s research on 
unconscious perception. 
 
Estimated start-up: ~$50K 
 
Expected lab space requirements: none 
 
 
Visual Perception (2012-2013) 
Level: Assistant or Associate   
 
Goal: We intend to hire a vision scientist who will expand our existing strength in 
Perception & Action, and may strengthen ties to both the School of Natural 
Sciences (potentially assisting with the teaching burden of the impacted Biology 
major), and the School of Engineering, with potential connections to computer 
vision research. 
 
Possible research strengths: visual perception, visuomotor coordination, visual 
neuroscience, computer vision 
 
Possible teaching contributions: COGS 140/PSY 161 Perception (UG), COGS 
141/PSYCH 162 Visual Perception (UG), and perhaps develop new graduate 
courses such as Visual Neuroscience (Grad), and/or Computational Approaches 
to Human Visual Perception (Grad). 
 
Possible research synergies: Noelle’s research in computational cognitive 
neuroscience, Spivey’s research in eye movements and visual cognition, 
Matlock’s work in spatial language, Newsam’s and Yang’s (CIS Affiliates) work 
in computer vision, and Kallman’s (CIS Affiliate) work in motion path planning. 
 
Estimated start-up: ~$100K 
 
Expected lab space requirements: two 10’X10’ rooms (possibly shared with 
pre-existing) 
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Spatial Analysis (2012-2013) 
Level: Assistant  
 
Goal: We intend to hire a spatial analysis scientist who will fill a gap in our 
coverage of cognitive and information sciences, providing connective bonds 
between our own faculty with expertise in areas such complex systems, ecology, 
neural networks, and statistics, and may strengthen ties to other areas in SSHA 
and SoE, such as virtual heritage, geographic information systems, cluster 
analysis, and geocomputation. 
 
Possible research strengths: computational geography, complex systems, spatial 
statistics, ecology, archaeology 
 
Possible teaching contributions: This hire could develop new courses such as 
Geographic Information Systems (UG), Introduction to Complex Systems (UG), 
Complex Systems Analysis (Grad), and Computational Modeling Foundations 
(Grad). 
 
Possible research synergies: Westerling’s research on ecological systems 
analysis, Chen’s research on economic systems analysis, Vanderschraaf’s 
work on evolution of conventions, Guo’s (CIS Affiliate) work on 
geocomputation, as well as Forte’s (CIS Affiliate) and Aldenderfer’s (SSHA 
Dean) work related to geographic information systems. 
 
Estimated start-up: ~$80K 
 
Expected lab space requirements: one 10’X 10’ room (possibly shared with pre-
existing) 
 
 
3.5 Finances 
The Cognitive and Information Sciences faculty have an outstanding record of 
extramural funding, as summarized in section 2.2.  Continuing to aggressively 
seek grants from NSF, NIH, DARPA, NASA, NOAA and other agencies will help 
us to provide excellent training to students in our labs and sustain our ability to 
conduct world-class research in the years to come.  The following trends also 
ensure that our Cognitive and Information Sciences faculty unit will thrive: 
 


• Enrollments in COGS courses are high at UC Merced (Section 3.2). 
• Nearly 200 new Cognitive Science related undergraduate programs or 


departments have been established at universities in the past 20 years, 
including 106 departments and programs in the U.S. alone (e.g., UCSD, 
MIT, Johns Hopkins, Indiana University, University of Rochester).  Thus, this 
interdisciplinary topic has significantly more visibility and recognition than it 
used to.  
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• At the same time, the small number of actual PhD programs related to 
Cognitive Science make it quite achievable for us to secure a top ten 
position among them. 


• Cognitive Science majors are rapidly increasing at other UC campuses 
(e.g., there are currently over 400 majors at UCSD). 


• More and more cognitive scientists are needed in the work force in the 21st 
Century, especially those with additional strengths in computer science and 
engineering, management, or neurobiology. 


 
Based on the growing popularity of cognitive science as well as hiring trends, we 
anticipate as many as 240 Cognitive Science majors at UC Merced by 2013. This 
could mean as many as 100 students in the Cognitive Engineering track (BS), 70 
students in the Neuroscience track (BS), and 70 students in the Cognitive Science 
BA in general.  (See Section 3.2 for planned emphases.)  And it will also mean 
new courses and larger enrollments in the courses we already have. 
 To cover the courses needed by undergraduate Cognitive Science students 
and graduate CIS students, and to continue to provide service courses to other 
groups on the campus, including the impacted Biology major, we will need by 2013 
a total of 14 Cognitive and Information Sciences faculty, counting our current 8 
non-emeritus non-adjunct faculty plus the 6 requested hires. 
 In addition to administrative funding for faculty lines, we will continue to 
vigorously pursue extramural funding. Extramural funding will enable the Cognitive 
and Information Sciences faculty unit to develop innovative, interdisciplinary 
projects with colleagues in SSHA, such as Virtual Heritage and Geographic 
Information Systems, as well as with colleagues in Engineering and Natural 
Sciences.  Several cross-school funded collaborations have already been 
established. For instance, Marcelo Kallmann has set up a motion capture 
laboratory with Teenie Matlock, Shawn Newsam, Stefano Carpin, and other 
faculty.  The lab is useful to several other cognitive scientists and engineers at UC 
Merced, including Michael Spivey and David Noelle, as well as researchers who 
study virtual heritage and second life, including Maurizio Forte. As another 
example, Stefano Carpin, Marcelo Kallmann, Teenie Matlock, Shawn Newsam, 
and David Noelle were recently granted an NSF MRI award to purchase two 
humanoid robots, and related equipment, in order to study embodied models of 
human cognition and techniques for human-robot interaction (HRI).  Extramural 
funding will also help support graduate students so they are not permanent 
teaching assistants.  And it will help provide undergraduate students with research 
opportunities they need to succeed after graduation.  The enhancement of 
undergraduate training resulting from this research support will in turn increase 
enrollment of Cognitive Science majors.  Finally, the formation of a Cognitive 
Science and Intelligent Systems Research Institute (CSISRI), as recommended in 
the campus’s 2009 Vision Statement, can be the synergizing conduit for an even 
greater number of extramural funding proposals, graduate training grants, and 
center grants -- especially if some very small portion of the indirect costs from 
those grants is allowed to come back and support the Institute itself, so that it can 
quickly become self-sufficient. 
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I. Overview of group 
 
Humanities and World Cultures consists of three majors (Anthropology, History, 
Literatures and Cultures), three stand-alone minors (Arts, Writing, Spanish),  one 
cross-disciplinary minor (American Studies) and four programs (Foreign 
Languages, Global Arts Studies, Media Arts Program, World Heritage, Writing).   
It encompasses a variety of academic programs with a focus on the nature of 
human cultures and societies, the varieties of human cultural expression, as well 
as practice in the arts.  The distinctive experience of students in these fields is 
that they learn to read and critically analyze societies and cultures in relation to 
both general norms and patterns and particular sets of values and circumstances 
-- cultural specificity which mitigates against reductive approaches to social 
phenomena.  Furthermore, this critical engagement fosters empathy and 
understanding of other cultures vital in a global society. 
 
 We share common intellectual concerns which are addressed through a 
range of questions and methods.   These common questions involve the 
creation, preservation and understanding of our cultural heritage; studies of 
societies and cultures past and present; questions of justice, aesthetics, and 
ethics; religious or spiritual practices and beliefs.  We share common concerns 
with the construction and production of human culture – whether in the arts, 
political and social institutions – and processes of social and cultural change.  
The study of humanities and world cultures provides both tools for students to 
express their understanding of the world and critical and analytical perspectives 
within which those practices can be located.   
 
Most of our faculty are members of the Graduate Group in World Cultures; we 
also have faculty members participating in the Social and Cognitive Sciences 
Graduate Group, the Sierra Nevada Research Institute;  WCH faculty are 
involved with planning for cross-school programs in Environmental Science and 
in Spatial Analysis,  and  for a planned Spatial Analysis and Research Center.  
Within the UC system, faculty have been involved with UC Humanities Research 
Institute, the UC Institute for Research in the Arts, the Pacific Rim Research 
Group and UC-MEXUS. 
 
Humanities & World Cultures courses enrolled a total of 6138 students in 2009-
10; through the Writing Program in particular, we provide vital support for 
General Education, although all the fields in the program teach many students 
from other fields.  At the same time, we offer advanced training in key fields of 
human endeavor, that provide skills in imaginative and empathetic inquiry and 
critical analysis to prepare students for the world of the 21st century. 
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II. Snapshot 
 
 Senate 


Faculty 
Majors 
Spring 
10 


Minors 
Spring 
10 


Total Enroll 
2009-10 


Anthropology 4 18 11 433 


American 
Studies 


  1  


Arts (MAP) 1  47 789 
GASP 2   228 
History 5 72 31 546 
Literature 5 70 10 391 
Spanish 1  80 273* 
World 
Heritage 


1   64 


Writing 1  67 272** 
TOTAL (incl. 
all language 
and writing 


 
20 


 
160 


 
247 


 
6138 


*  Spanish courses included are only SPAN3, 4, 10, 11, 103, 105, 106, 141, 142, 
180 
 **   Writing courses included are only WRI 25, 30, 100, 125,130, 131, 150 
 
Senate Faculty  
Virginia Adan-Lifante 
Susan D Amussen 
Gregg Camfield 
Robin DeLugan 
Kevin Fellezs 
Maurizio Forte 
Jan Goggans 
Gregg Herken 
Kathleen Hull 
Ignacio Lopez-Calvo 
Sean Malloy 
Manuel Martin-Rodriguez 
Ruth Mostern 
Holley Moyes 
Robert Ochsner 
Sholeh Quinn 
Dunya Ramicova 
Linda-Anne Rebhun 
Cristian Ricci 
ShiPu Wang 
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III. Introduction 
 
 Mission and Vision 
 
The University of California has a three-fold mission of teaching, research, and 
service.  The mission of Humanities and World Cultures is to develop innovative 
undergraduate programs which provide training in the intellectual skills of 
particular fields, while emphasizing the connections among them.  Humanities 
and World Cultures locates the study of human societies and cultures in time and 
space, using methods ranging from textual, visual and musical analysis, archival 
and archaeological research, and participant observation; it teaches the practice 
of the arts – music, film, visual arts, and writing  – in relation to their history; 
language instruction provides students with important skills for interacting in a 
global context.    
 
Goals 
Our goal is to provide a model of intellectual excellence that values particular 
disciplinary traditions and artistic practices while exploring the ways those 
traditions interact and can fruitfully engage each other. Specifically we hope to: 


• Nurture junior scholars as they become intellectual leaders in their fields 
• Continue to recruit excellent scholars at the junior and senior level 
• Contribute to a model of interdisciplinary inquiry among undergraduates, 


graduate students and faculty. 
 
Opportunities & Challenges 
 
 A combination of established senior scholars and outstanding junior 
faculty with broad collaborative interests provides us with the opportunity to 
develop an innovative, intellectually rigorous set of undergraduate and graduate 
programs, while stimulating new areas of research for all faculty. 
 At the same time, both the graduate program in World Cultures (currently 
developing a full program tentatively called “Cultures and Society”) and all the 
undergraduate programs in HWC have created imaginative curricula with 
marginal resources.  If the University has been under-resourced, and SSHA 
relatively under-resourced in comparison with the rest of the University, HWC 
has been under-resourced within SSHA.  Four of our programs have only one 
ladder faculty; one has only two.  Of our approved majors, Literatures and 
Cultures is hindered in any attempts to expand to its original vision, as is History, 
and Anthropology is unable to meet its basic needs.  None are adequately able 
to provide enough course offerings that students may graduate within their major. 
This is neither intellectually nor practically sustainable. Most faculty teach a 
range of courses more common in regional universities than in our peer 
institutions, and many teach overloads or, via independent study groups, the 
equivalent of an overload class, to ensure students will have enough units to 
graduate in their major. As the number of students on our campus approaches 
5000, it will no longer be tenable to have key disciplines of the research 
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university operating with such marginal resources.  Our undergraduate majors do 
not have an adequate range of electives, and in many areas, there are no ladder 
rank faculty available to teach required introductory courses when a faculty 
member goes on leave; in History and Anthropology, we have no one with 
expertise in the area of a required course.  In the absence of stable funding for 
lecturers, we need a critical mass of ladder faculty in each of our programs in 
order to support recognizable, sustainable, as well as intellectually defensible 
and compelling programs of study and research.  In addition, too many faculty 
are without colleagues in adjacent fields (conceptual, temporal or geographical, 
not just disciplinary), which hampers the development of our graduate program. 
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IV  Three year growth plan – overview 
 
 Over the next three years, we see the programs within HWC growing by 
slightly more than the overall growth in campus enrollment.   This estimate takes 
into account the expected shift in majors to SSHA from the sciences and 
engineering. If SSHA enrolls 55% of student majors in three years as is currently 
anticipated, we expect to enroll  c. 25% of SSHA majors, or about 600 majors.  
 
Three-year Projections Based on Major Enrollment for SSHA during AY2007-08 
and AY2008-09 


 
SSHA % UG 


Enrollment Remains 
Constant 


SSHA % UG Enrollment 
Increases to 55% Major 


Enrollment 
Frequency 


 


Major Enrollment as 
% of UG Enrollment 


 


Mean % of 
UG 
Enrollment 


Projected 
Major 
Enrollment 


Mean % of 
UG 
Enrollment 


Projected 
Major 
Enrollment 


Major 
Fall 


2008 
Fall 


2009 Fall 2008 
Fall 


2009 Fall 2012 Fall 2012 Fall 2012 Fall 2012 
ANTH 4 18 0.1591723 0.5625 1.8† 92 2.85 145 
ENGLISH/CW  46   2.3‡ 117 3.87 197 
HIST 64 75 2.5467569 2.34375 2.45 125 3.87 197 
LITC 51 73 2.0294469 2.28125 2.16    
MAP     0.65* 32 1.03 52 
SPANISH  21     1.5# 77 2.75 140 
SSHA 
Enrollment  1051    1675  2805 
TOTAL UCM 
UG Enrollment 2513 3200      5100  5100 


† Based on projections included in Table A2  
‡ Assumes that English has a slightly higher proportion of SSHA majors than 
LITC does at present – 7% rather than 6.5 – on it’s way to being c. 10% of SSHA 
majors, or 5% of UG majors 
* Projection based on assumption that half of current ARTS minors (i.e., 20 of 41 
students; 0.65% of current UG population) would declare major if available 
# Projection on Spanish majors is a combination of the Spanish track in LITC, 
and half the current Spanish minors become Spanish majors – i.e. .7% 
 
 The next three years will also see the following developments:  


• the establishment of a new major in English and Creative Writing, and  
one in Spanish Language and Literature; each of these new majors draws 
on the resources of an existing major (Literatures and Cultures) and  
existing minors (Writing and Spanish); 


• the development of the ARTS minor into a major in Multi-disciplinary Arts  
• the establishment of a minor in Global Arts Studies 
• the establishment of a minor in World Heritage 
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• the establishment of a minor in Japanese 
• Implementation of the SSHA foreign language requirement 


 
 To support our growth plan, we are asking for the following: 


• Release of two positions authorized in 2008-9 for which searches 
were frozen 


• Fourteen new FTEs 
• replacement for a retiring faculty member Gregg Herken; this 


position is included as a search, but is not a new FTE. 
• 4  new lecturers for the writing program will be required, and the 


conversion of 15 Unit 18 lecturers to LPSOE. (This assumes that 
responsibility for CORE 1 and CORE 100 are shifted to College 
One.) 


• 5 full time lecturers in Foreign Languages 
• Continuing funding for lecturers and Visiting Artist positions within 


MAP 
• conversion of the FTEs for our existing President’s post-doctoral 


fellows (DeLugan, Fellezs), per the Provost’s written commitment 
 


While we recognize that these requests are higher than stated allocations allow, 
this a conservative, if optimistic, list: as individual program plans make clear, our 
needs are greater than what we have listed here, particularly if the University 
wishes to shift enrollments toward SSHA.  Furthermore, since the last two years 
have seen no appointments in our area, we have front-loaded our request into 
the first year of the plan period.     
 
The list that follows is ranked for the first year, but not the years following.  (The 
first position is listed to indicate an area of development, but not considered part 
of the ranking as it replaces an existing FTE.)  The ranking was established as 
an unhappy consensus of the group: all positions represent critical needs in a 
desperately understaffed set of programs.  We gave first priority to ensuring that 
no program had only one faculty; then to the position in Biological Anthropology, 
a required area for the Anthropology major, that was approved in 2008-9 and 
then frozen.  The rest of the positions are in a rough rotation, recognizing when 
positions were last filled.    The ladder rank positions are as follows, with our 
preferred year of hiring: 
 
Year Program Description of Position Rank Status 
2010-
11 


History US Ethnic:  Chicano Junior Replace 
existing FTE 


 MAP Music Senior New 
 World 


Heritage 
Architecture/Conservation Senior New 


 Anthropology Biological Anthropology Junior Approved 
2008 


 Literature English Renaissance Junior New 
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(English) 
 Literature 


(Spanish) 
Spanish Linguistics Junior New 


 History Colonial America Senior New 
 GASP Music: Asia/Transnational Open Instead of AH 


appt 
approved 
2008 


 MAP Architecture/Sustainability Senior New 
2011-
12 


History Modern Latin America Junior New 


 Literature 
(Eng/Creative 
Writing) 


Romantic/Victorian Literature Senior New 


 GASP Art History: pre 20th C 
transnational 


Open New 


 World 
Heritage 


Museums and Cultural 
Resource Management 


Open  


2012-
13 


History US West/Environmental Rank 
open 


New 


 Literature 
(Eng/CW) 


Post-colonial literature/English Open New 


 Literature 
(Spanish) 


Spanish Golden Age Open New 


 Anthropology Socio-cultural Anthropology Senior  
 
In addition to these ladder faculty, we propose to convert 15 unit 18 lecturers 
over the three-year period to LPSOEs in English/Writing (6 in 2011, 4 in 2012, 5 
in 2013), and to add 5 full time lecturers in Foreign Languages (1 in Chinese, 1 in 
Japanese, 1 in French, and 2 in Spanish); we need to retain existing lecturers in 
MAP as well as the Visiting Artist position. 
 
In 2013-15, we envision ourselves growing by another 20-25 ladder faculty 
members.   GASP would reach a sustainable size to become a major.  In addition 
to the organic growth of existing programs, we propose to expand our programs 
to include additional areas of study that will be important in our maturing 
university: 


• hire at least two ladder rank faculty members in Literature and Cultures, 
with a specialization in comparative literature, one in Japanese/Chinese 
and one in French or Arabic 


• hire a scholar of religious studies, preferably Islamic World.  Depending on 
the research focus of that person, they would initially be part of either 
Literature & World Cultures, Anthropology, or History.   
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We also envision creating an interdisciplinary honors major in Humanities & 
World Cultures, which will draw on existing majors, but provide opportunities for 
interdisciplinary senior seminars. 
 
Our long term expectation is that from 2015-20, existing programs will continue to 
grow, and we will add to our existing majors a major in Religious Studies. 
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V.  Resource Requirements over three years 
A.  Faculty 
The positions we are requesting over the next three years are listed here; a 
full description of the positions in the context of particular programs and 
their strategic plans is available below, in section VIII. 
 
2010-11: 
Information only – replacement FTE: History: Comparative Race and Ethnicity 
in the US(19th-20th century):  History of Comparative Race and Ethnicity has 
been one of the fastest growing and most intellectually stimulating fields in the 
history profession over the last three decades, employing innovative and 
interdisciplinary methodologies to interrogate issues of identity, migration, 
language, and power in the United States and its contested borderlands.  
Hiring in this field would enrich the intellectual diversity of the history faculty 
and allow us to meet the considerable student demand for classes in this 
area.  In particular we seek a scholar of comparative race and ethnicity whose 
specialties include Chicano/Latino History.  The History faculty have received 
formal and numerous informal communications from current and prospective 
students expressing grave concern over the lack of curriculum in 
Chicano/Latino History. In light of our student body demographics and UCM’s 
status as a Hispanic Serving Institution, it is vital that we address this crucial 
need immediately.  We anticipate that this hire will also build further 
connections among the disciplines and support the Hispanic Studies cluster in 
the graduate group as well as the World Cultures graduate group in general. 
 
1. MAP Music  
We need a music specialist with a  broad spectrum of experience, and an 
interdisciplinary vision for the music curriculum to enhance the musicology 
curriculum offered by GASP. Music can potentially connect to many other 
areas of endeavor at UC Merced. As a twenty first century research 
university, UC Merced needs to develop a non-traditional approach to 
teaching music. Instead of focusing on traditional instruments, the projected 
music curriculum will concentrate on digital music technology and on 
exploring interdisciplinary connections while still offering strong foundation in 
traditional instruments and voice courses for those students who wish to 
continue their music education while at UCM.  
 
2. World Heritage:  Conservation architect  
The conservation and restoration of monuments must have recourse to all the 
sciences and techniques which can contribute to the study and safeguarding 
of the architectural heritage. The International principles guiding the 
preservation and restoration of ancient buildings need specific 
interdisciplinary expertise in conservation and architecture. In this profile it is 
required a relevant international experience in preservation, documentation 
and conservation projects of built heritage with a particular focus on cultural 
landscapes, archaeological sites, rural and urban contexts. The candidate 
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should have also an interdisciplinary knowledge of specific technologies 
applied to this field (photogrammetry, architectural relief, CAD, 3D modeling) 
in relation with preservation and conservation aspects. 
 
3.   Anthropology: Biological Anthropologist (Assistant Professor):  The 
frozen search is for a junior biological anthropologist, who will bring a 
specialization in human biology and be poised to articulate with the initial 
cross-field teaching and research areas identified for the Anthropology 
program in Section VII.A below.  Given the many needs of UCM to which a 
position in biological anthropology might contribute, the search was broadly 
defined to encompass research interests and methodological expertise in 
demography, health, diet, adaptation, or biocultural approaches to either 
contemporary or past human populations.  In addition to providing critical 
mass for sustaining the major (i.e., avoiding risk that required classes may not 
be offered in a timely manner), instruction of several courses that serve as 
electives in the Human Biology track of the Biology major, and important 
leadership for developing the biological anthropology curriculum and teaching 
laboratory, this faculty member will engage with graduate groups in the social 
sciences, humanities, and possibly biological sciences as well as other 
campus initiatives including the proposed medical school. Research and 
teaching in biological anthropology may address issues of human 
physiological, morphological, and genetic adaptability, including race.  Office 
and laboratory space in SSM is already allocated for this position, and 
necessary start-up funds will vary depending upon the expertise of the 
preferred candidate.  We anticipate, however, that start-up funds to cover 
initial laboratory and/or field costs will be less than $100,000. 
 
4.  Literature and Cultures/English and Creative Writing: Early Modern 
British Literature.  Since the beginning of serious study of literatures in 
modern (as opposed to classical) languages at the end of the 18th century, 
Shakespeare’s works have been the most important and most studied in the 
corpus of English literature. That importance has not diminished, though 
Shakespeare’s oeuvre is now usually studied in a wide range of contexts, 
including that of the early modern period, which was a major transitional 
period in Western history as well as an important period in the consolidation 
of the English language as we know it.  No program in English can be without 
a scholar of the period.  Moreover, such a scholar would support both the 
graduate group and would provide synergies with Professor Amussen in 
History, thus increasing the attractiveness of the graduate program; it could 
also lead to collaboration with the performing arts.  In 2005, UCM agreed on 
search for British literature hire, which ultimately failed.  Thus, it is clear that 
even the earliest vision of UCM’s literature program would include British 
literature, and anecdotal feedback from students supports that need.   
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5.  Literature and Cultures/Spanish: Spanish-language Linguist. Linguistics 
is key to the development of any top tier department of Hispanic Studies. In 
Dartmouth, 2 faculty members out of 16 teach linguistics.  
6. History:  Colonial America and Atlantic World (17th-18th century): Colonial 
history has been energized in recent years through its attention to Atlantic 
dimensions of the field, to the role of Indigenous peoples in the Americas, and 
the relationship of Spanish, French, and English colonial empires across the 
Americas.  We propose a senior hire in Colonial and Atlantic world history.  
This position would provide an anchor for the first half of the US history 
survey course; connect to the scholarship of Amussen on Britain and the 
Atlantic world; a senior hire will provide visibility for our program.  This 
position would also be key in recruiting graduate students and building the 
graduate program. 


 
7.  GASP: Music studies (open rank): In order to fulfill a GASP minor, we 
request a music FTE in 2011-12. We seek a music scholar who specializes in 
a musical tradition of Asia who frames it within a transnational context. Priority 
will be given to scholars whose work focuses on issues of race, gender and/or 
sexuality. 
We seek an Asian specialist for two significant reasons. First, given the 
student population at UCM, where the largest group self-identify as 
Asian/Pacific Islander (outnumbering Hispanics and Whites) but whose 
interests in terms of curriculum have gone largely unheard, the need for 
classes that address those interests is clear.4 Second, since current GASP 
faculty specialize in Asian American cultural production, a specialist in Asian 
cultural production would complement and strengthen the transnational scope 
of the program in a compatible way. 
 
8. MAP: Sustainable Architecture  
Architecture has the potential to broaden the interdisciplinary collaboration 
with the School of Engineering as well as support one of the stated research 
themes of the university. Additionally, only two of the ten UC campuses offer 
undergraduate or graduate degrees in architecture: UC Berkeley and UC Los 
Angeles. This makes the offering of an architecture concentration/minor within 
MAP attractive since it has a promise of drawing more students to UCM. 
Curriculum in sustainable architecture adequate to give UC Merced BA 
degree holder opportunity to seek admission to a graduate Architecture 
Program will be possible with the hire of one specialist. MAP visual arts 
curriculum already offers or is in process of developing lower division courses 
foundational for the upper division architecture curriculum. With the addition 
of two history of architecture survey courses that can be taught by a lecturer, 
the curriculum will be viable.  
 


                                                             
4 According to the Campus Enrollment by Ethnicity table drawn from the Institutional Planning and 
Analysis (IPA) Enrollment Table, in Fall 2009, Asian/Pacific Islanders numbered 1,050, while the next two 
largest groups - Hispanics and Whites – numbered 1,028 and 699 respectively. 
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2011-12 
GASP Art history (open rank): due to an unsuccessful search in 2007 and a 
suspended position in 2008, we request to be given 1 art history FTE in 2012-
13. The priority will be to hire an art historian who pursues comparative and 
innovative research that deals with issues of globalization and postcolonialism 
in the pre-20th century period. Preference will be given to a scholar with a 
solid foundation in early modern European art traditions, and an additional 
specialization in gender studies. 
 
History:  Mexican/Latin American History (18th-20th century).  This position 
fills two gaps in the geographical and temporal range of the world history 
group.   We currently have three faculty with expertise on the vast Eurasian 
land mass, but none who study the Americas outside of the United States. 
Given both our geographical location and our student population, research on 
Mexican/Latin American history is extremely important, and has been the 
subject of substantial student demand.   This position is also synergistic with 
our planned Comparative Race and Ethnicity hire.  Furthermore, all current 
world history faculty work before the eighteenth century, so it is also important 
to engage more modern periods.  This will enhance our ability to teach the 
required world history survey sequence.  Mexican/Latin American history also 
provides an important scholarly link to other humanities and social science 
faculty in SSHA, and supports the Hispanic Studies cluster as well as the 
World Cultures graduate group as a whole. 
 
English/Creative Writing: Romantic/Victorian British Literature (senior).  In 
this period, a number of artists and critics successfully defined imaginative 
literature as a primary medium of cultural discourse, moved literature out of 
elite circles into a much broader milieu, and validated the prophetic strain in 
literature as the most important.  Not only are the literary forms and functions 
of this period enduringly popular, the very shape of literary study, as we know 
it, was created in this period.  No program in English can be without a scholar 
of this period, either.  Even the smallest of our comparison schools (Brandeis) 
has three faculty whose scholarship is mostly or substantially in this area; the 
most innovative (Dartmouth) also has three.  
 
World Heritage: Museums and Cultural Resource Management, Assistant 
Professor Cultural Resources Management (CRM) regards theory and 
practice of managing cultural resources (natural and cultural heritage, 
tangible and intangible heritage). National and international experience in 
museum studies, cultural resource management, research and teaching on 
heritage management with an emphasis on musealization aspects, 
communication, knowledge and expertise in new media and digital 
technologies, web museums, virtual museums. This profile should be able to 
train new generations of managers in charge of natural and historical parks, 
galleries, museums, international organization and/or other NGOs involved in 
heritage assessment, interpretation, and management. 
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2012-13 
Anthropology: Socio-cultural Anthropologist (Associate or Full Professor):  a 
third socio-cultural anthropologist will contribute to each of our four focal 
research areas, with research and teaching interests that complement those 
of our existing faculty in socio-cultural anthropology.  Similar to our position in 
biological anthropology, the search for this position may be broadly defined 
(or subsequently tailored, in consultation with colleagues across campus 
based on converging needs), since such a colleague might articulate with 
various graduate groups or ORUs established on campus by that time.  For 
example, this position might bring expertise in the following general research 
areas: global environmental justice and policy with obvious cross-campus 
links to the School of Natural Sciences and SNRI; subjectivity and subject 
formation, which could build links across SSHA in particular with psychology, 
the humanities, and the arts; or globalization studies, which has the potential 
to forge cross-school and cross-campus research collaborations.   A ladder-
rank faculty member is required, as only a tenure-track faculty member can 
contribute to the development of interdisciplinary graduate groups and ORUs 
on campus.  The addition of this socio-cultural anthropologist will also 
facilitate flexibility in teaching rotations for anthropology faculty, as a whole, 
thus permitting more regular instruction of anthropology courses incorporated 
in the World Cultures graduate program, the American Studies minor, and 
new World Heritage program, while also facilitating faculty sabbaticals for the 
anthropology faculty, as a whole.  This position will require office space in 
SSM and modest start-up funds; no laboratory space is required. 
History:  US West/Environmental (19th-20th century). Environmental history is 
a vibrant and rapidly growing sub-field.  Hiring in this area will deepen ties 
between the History program and the rest of the campus and offer the 
possibility of collaboration and significant grant funding.  A Western 
Environmental historian may work on questions such as historical water 
rights, resource extraction, erosion, or climate change:  all topics of immense 
contemporary urgency that benefit from a historical perspective.  This position 
offers synergies with current faculty in Literature, Archaeology, Engineering, 
and Earth Systems Science, and would support the World Cultures graduate 
group as well as the History major. 
English/Creative Writing: Colonial and Post-Colonial Literature in English.  
This is one of the most important emerging sub-fields in English literary 
studies, responding to the more rapid flow of ideas and people globally, 
exemplified by the outpouring of important literature from around what once 
was the British Empire.  The focus could be wide or could concentrate on one 
of several areas, eg. Literature of Indian subcontinent, Australasia, Non-U.S. 
North America, Africa, all of which have rich traditions and active practitioners 
in English.  Could also look at diasporas, connecting well to grad group.   


 Spanish:  Golden Age (or trans-Atlantic Golden Age/Colonial). It is 
quintessential in any Hispanic Studies department because it represents the 
foundation of modern Hispanic literature in its three main genres: narrative, 







 58 


theater and poetry. It represents the flourishing in arts and literature in Spain, 
coinciding with the political rise and decline of the Habsburgs dynasty. In 
Dartmouth, 3 out of the 9 faculty members in Iberian Studies teach Golden 
Age (including Portuguese, Race and Gender Studies), and one out of 7 
faculty members in Latin American literature teaches Colonial literature.    


B. Space and Facilities 
 
In Literature and Cultures, History, Writing, and GASP, the only space needs 
are offices for new faculty.  Anthropology, Foreign Languages, Media Arts, 
and World Heritage all have specific space needs for teaching and/or 
research.  In three years we will need research lab space for 2 biological 
anthropologists, 2 archaeological anthropologists, and 2 world heritage 
scholars; we will need teaching lab space for the arts (3 rooms), anthropology 
(2 classrooms), Foreign Languages and world heritage.   Some of this space 
has been allocated in the new SSM building. 
  
Anthropology:  
The Anthropology program needs sufficient “damp” and “wet” laboratory 
space for both research and teaching for some faculty.  The lack of sufficient 
research laboratory space may hamper attracting and retaining top faculty, 
while the lack of sufficient teaching laboratory space will undermine 
maintenance of the Anthropology major and minor.  Pending completion of 
SSM, our short-term strategy in AY 2007-08 turned to securing research 
laboratory space at Castle for both current and anticipated faculty in biological 
and archaeological anthropology.  Anthropology research laboratory space 
planned for SSM—perhaps augmented by the current biological anthropology 
laboratory at Castle or core facilities elsewhere on campus—is sufficient for 
current and anticipated faculty in these two sub-fields.  This may not be true 
for future colleagues, however, particularly if we hire faculty whose research 
includes analysis of phytoliths, pollen, or genetic material.  The inability to 
reconfigure SSM anthropology laboratories to permit the addition of fume 
hoods (due to building specifications, including the lack of back-up power) 
necessary for such research means that additional research laboratory space 
must be identified in SEI and/or SEII.  Thus, anthropology faculty must be 
included in planning for SEII or these needs must be anticipated as space in 
SEI is reallocated with the completion of SEII.  
 
Anthropology also needs a commitment from the Provost's office regarding 
dedicated teaching laboratory space for undergraduate education in both 
archaeological and biological anthropology.  Dedicated space is needed 
because substantial instructional collections must be stored on-site; 
institutions or agencies lending these archaeological and osteological 
collections impose strict security requirements for such storage, and off-hour 
access and layout space is required for students working with collections over 
the course of a semester for laboratory classes and/or individual 
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undergraduate research projects. We have identified one room (COB 110) 
that can suffice in the short term, and use of the adjoining room (COB 114) 
would be desirable if that space is relinquished by the Arts program upon 
completion of SSM or at some later date.  In the long-term, anthropology 
faculty will require two dedicated, approximately 1,200 ASF teaching labs—
one for archaeological laboratory classes and discussion sections, and the 
other for biological laboratory classes and lower division discussion sections.   
No Anthropology teaching laboratory space has been designated on campus. 
If COB 114 should become available (i.e., if Arts should request and be 
allocated substitute space that better suits their needs), the Anthropology 
program might use COB 110 (once dedicated to Anthropology Instruction) for 
both archaeological and biological anthropology teaching labs.  If 
Anthropology teaching lab space cannot be dedicated within COB, then it 
must be found in SEI or SEII.  Given the delayed construction schedule for 
the latter building, however, this could severely impact necessary laboratory 
instruction for undergraduate students.  These instructional spaces need to 
be identified before the end of AY 2009-2010 to clearly demonstrate that 
necessary resources are available for the program as part of the WASC 
accreditation process and for instructional improvement grant opportunities 
through NSF to outfit the teaching laboratory space (see below). 
 
Anthropology expects to secure internal or external funding to develop these 
instructional infrastructure to support undergraduate education. This is 
particularly critical given the substantial financial investment required to 
support biological anthropology, in particular.  Resources already acquired to 
support lower division instruction include two locking metal storage cabinets, 
a glass display cabinet and casts of fossil hominids skulls, selected primate 
skulls and skeletons, and a modern human skeleton.  This teaching collection 
was made possible, in part, through a grant received from the CRTE in AY 
2008-2009.  Additional materials required to satisfy needs for upper division 
biological anthropology courses include casts or type collections used to 
assess age, sex, ancestry, pathologies, and other physical characteristics 
from human skeletal remains; basic osteometric equipment and/or hardware 
and software to support digital geometric morphometrics; and possible 
sample preparation equipment such as machinery to make bone thin sections  
or take x-rays.  Costs will depend upon the next faculty hire within this sub-
field, but expenses for the skeletons and models needed for anticipated 
methods courses are estimated at $50,000.  Similarly, upper division 
archaeological laboratory courses require modest laboratory equipment for 
either student workstations (e.g., digital scales, microscopes, calipers, hand 
lenses) or the lab as a whole (e.g., flotation machine, ultrasonic cleaner, 
flatbed scanner, oversize scale), and field equipment is required for an 
archaeological field course or field school (e.g., GPS units, digital cameras, 
compasses, screens, shovels, trowels, tape measures, total station, etc.).   It 
is anticipated that the total cost for both the archaeological laboratory and 
field equipment will not exceed $75,000.  Such courses would also benefit 
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from geological, faunal, and floral type collections, which might be purchased 
or established in conjunction with faculty in Natural Sciences, while 
development of some computer hardware and software (e.g., quantitative and 
qualitative analysis) capabilities for the teaching laboratory would also be 
undertaken.  Such collections might require approximately $25,000 in funding.  
Finally, additional cabinetry and basic laboratory furniture for 16 lab stations 
supporting computational or analytical work is necessary, including lab 
benches, adjustable chairs, electrical connections, and task lighting.  It is 
anticipated that costs for such infrastructure will not exceed $100,000   
Anthropology faculty are pursuing internal and external sources of funding to 
acquire necessary instructional laboratory materials. 
 
Foreign Languages 
The teaching of Foreign languages requires special equipment to allow the 
practicing of speaking and listening.   A dedicated language lab has been 
designated in SSM building, and we expect that to meet our needs for the 
next five years.  
 
Media Arts Program 
Teaching art technique and art practice requires specialized and dedicated 
classrooms due to unique pedagogical needs. Though a variety of courses in 
art technique and practice have been offered at UC Merced since opening its 
doors to students in 2005, specialized classrooms and labs are required in 
order to fully develop art technique and practice courses. For instance, while 
lecturing is part of teaching technique and practice, students primarily learn 
“hands on.” Students draw, sculpt, use digital equipment, and sing in these 
classrooms. A section of the new SSM building (scheduled to open in 2011) 
has been designed to serve the needs of the art technique and practice 
curriculum.  There are classrooms, labs and offices specifically designated for 
teaching of art technique and practice. Two classrooms have been allocated 
for the digital media course needs. Additionally, there are extra large faculty 
offices to accommodate faculty artists working with students in one on one 
independent or directed study format. This specially designed space is more 
than adequate to serve the needs of MAP in its present form as well as for the 
projected B.A. and graduate Program.  
 
World Heritage 
In addition to existing teaching and research lab space, each new faculty 
member will require research lab space.   It may be possible to combine 
World Heritage teaching labs, but that depends to a great extent on the 
research of the people hired. 


 
C.  Library  


New and current faculty in all fields of HWC will need additional library 
resources, which are in some areas sorely inadequate at the present.  These 
include basic teaching resources as well as material necessary for faculty to 
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pursue their research.  In fields such as anthropology and history, many vital 
resources are not yet available electronically; in other cases, UC Merced has 
not subscribed to resources faculty need to do their work.   In particular, fields 
of the humanities tend to use older scholarly resources: unlike fields in which 
only the latest data are relevant and electronic journal articles are the 
disciplinary standard, older monograph literature is often revisited to gain 
additional insights and assess new hypotheses.  Furthermore, important 
reference material which is not available through interlibrary loan must also 
be acquired.  We are aware of potential opportunities to acquire all or part of 
personal libraries of retiring faculty at other California institutions, and we 
hope that the Library will support or initiate these or other efforts to acquire 
classic monograph series, in addition to any other material necessary for 
faculty to do their jobs. 


 
D. Assessment 


Programs in HWC have all chosen to develop qualitative assessment 
procedures.  As the number of students increases, and with it the number of 
papers to be read, we need to provide some support for FAOs.   We propose 
the following scale to acknowledge the work of FAOs: 
Minors, Majors up to 100 students: a summer 1/18 
Majors over 100 students: a summer 1/9 
Program Review: When a program in HWC is undergoing program review, 
the FAO should receive a teaching release. 


 
E.  Staff Support 


-- one staff member to provide support for teaching/administration of group 
(could initially be shared with CRHA) 
-- By 2012, 50% instructional technology staff support to support World 
Heritage, Digital humanities, digital arts as well as potential hybrid course 
delivery ventures. 
-- a 50% instructional technology position in the Writing program (soft money) 
-- by 2013, we will need a 50% coordinator for languages other than Spanish. 


 
VI.  Grants and Outside Funding 
The fields in Humanities and World Cultures typically do not provide extensive 
external funding opportunities.  However, faculty in the group have received 
funding to participate in programs at UCHRI, for travel and research; California 
Partnership for the San Joaquin Valley (through the Great Valley Center), and 
UCM’s Graduate and Research Council to monitor changes in the quality of life 
and social efficacy of two targeted Merced County communities; and the Bureau 
of Land Management to develop source-specific obsidian hydration rates for 
cultural resource management and archaeological research in Lincoln County, 
Nevada.  In addition, anthropology faculty are part of a grant application to the 
NIH in partnership with other faculty on campus.  
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VII. Public Service 
 
HWC faculty have been involved in a wide range of public service activities in the 
Merced area and in the state more generally.  These activities include: 
- participation in CURAJ—Community-University Research and Action for 
Justice, a Central Valley-wide initiative—that networks the members of the UC 
academic community with community-based organizations to address pressing 
Central Valley issues.  
--Professors Camfield and DeLugan are on the Chancellor’s Task Force to 
Promote Community Engaged Scholarship. 
- Professors DeLugan and Hull are also working to strengthen the support 
structure and communication network at UCM for faculty interested in developing 
and collaborating across campus on regional research as well as service-
learning and student internship opportunities. 
-  Professors Cristian Ricci and Robin DeLugan have organized the Human 
Rights film festival 
- History 190 has placed students in internships that serve local arts/historical 
organizations 
- the Chicano/a Literature series has featured artists and writers in community 
settings; 
- Professor Martín-Rodríguez writes a periodical column on literature for La Voz: 
Hispanic Cultures and News from the Central Valley 
- Hull is a regular presenter at the MUHSD Robert Fore Excellence in Science 
retreat for high school science teachers in Wawona; both DeLugan and Hull have 
given presentations at the Challenger Learning Center 
-Wilma McDaniel: the Okie Poet Laureate opened to the public in September of 
2009, a celebration of the life and work of the poet Wilma McDaniel, curated by 
Goggans and her research assistant. 
-  The Center for Research in Humanities and Arts offers programs that are open 
to the community, from the Human Rights Film Festival to lectures and talks by 
our own faculty and visiting faculty. 
- CRHA funded speakers for the California Exhibition Resources Alliance 
photographic exhibit, Hobos to Street People: Artists’ Responses to 
Homelessness from the New Deal to the Present. 
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VIII. Program Strategic Plans 
 
A.  Anthropology 
The Anthropology program at the University of California-Merced (UCM) 
distinguishes itself by focusing research and teaching on a select group of 
common research themes relevant to our local, state, and global communities.  
The undergraduate major emphasizes methodological skill and intellectual rigor 
in addressing specific issues within these themes, and promotes undergraduate 
research  opportunities—including working on faculty research, service-learning, 
and individual research—that deepen learning experiences and attract students 
to our program.  Anthropology faculty currently contribute to two interdisciplinary 
graduate groups, and we are also building our program in anticipation of initiating 
a disciplinary graduate program at some time in the future. 
 
This document presents a plan for growth of the Anthropology program over the 
next five years, including plans for strategic hires in biological anthropology in AY 
2010-11, socio-cultural anthropology in AY 2012-2013, and another in biological 
anthropology in AY 2013-2014 to support undergraduate, interdisciplinary 
graduate, and anticipated disciplinary graduate programs; development of 
dedicated damp teaching laboratory space in COB; continued development of 
appropriate damp and wet research laboratory space on campus in SSM, SE I, 
and/or SE II; and enhancement of library resources for undergraduate instruction.  
In addition, this plan looks ahead to avenues for intra- and inter-disciplinary 
research and partnerships involving Anthropology both within and beyond SSHA.  
  
CHALLENGES  
  
The Anthropology program must address challenges that range from those 
similar to any start-up program at UCM to those unique to this diverse discipline.  
Within the next five years, the Anthropology program must:  
  


• Recruit additional ladder-rank faculty in the three core sub-fields sufficient to 
support the undergraduate Anthropology major and minor requirements, 
interdisciplinary graduate instruction in conjunction with faculty in both 
SSHA and Natural Sciences, and the longer-range goal of a stand-alone 
anthropology graduate program; 


o Currently, the Anthropology program lacks ladder-rank faculty in 
one required area of undergraduate instruction (biological 
anthropology), exposing our undergraduate students to risk that 
required courses may be unavailable.  


o Projected rotations require a total of five ladder-rank faculty for 
minimal coverage of undergraduate and graduate instruction (within 
one interdisciplinary graduate group) yet do not account for periodic 
faculty leave.  A total of seven anthropology FTE are necessary to 
handle both instruction and contingencies for leave, as well as 
manage anticipated administrative responsibilities related to WASC 
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programmatic assessment. 
o Current and requested additional Anthropology faculty FTE and 


projected rotations for the initial five ladder-rank faculty do not take 
into account potential future faculty commitments to dedicated GE 
in courses such as CORE 


• Develop sufficient “damp” and “wet” research laboratory space for faculty 
and affiliated graduate students whose specializations necessitate such 
space; 


o Current "damp" lab allocations in the SSM building will 
accommodate three ladder-rank faculty (one already hired 
beginning AY 2006-2007, one to start AY 2010-2011, and a third to 
be hired in the future) although FTE necessary to sustain the 
Anthropology program in the next five years will require two 
additional labs  


• Acquire dedicated teaching laboratory space for undergraduate education in 
both archaeological and biological anthropology; 


o Current "damp" teaching laboratory space is shared with other 
disciplines for courses that do not require such damp space, 
prohibiting the development of the teaching space to fully meet 
program needs and the application for grant funds to support such 
lab development  


• Invest in instructional infrastructure in socio-cultural, archaeological, and 
especially biological anthropology to support undergraduate education; 


• Improve library resources in ethnographic, archaeological, and biological 
anthropology primary literature and multimedia; and 


• Identify and develop intersections for interdisciplinary partnerships in 
faculty, graduate and undergraduate teaching, and research within and 
beyond SSHA, including cross-campus collaborations as well as 
collaborations with faculty throughout the UC system and/or regional 
institutions of higher education. 


o The breadth of research encompassed within anthropology may 
support a variety of interdisciplinary graduate groups to which 
ladder-rank faculty might contribute, although specific proposals for 
many such programs are still under development.     


  
Building on our current strengths, while also considering long-term needs that 
fulfill our stated mission and initiatives within the UCM community at large, the 
anthropology faculty have identified four initial cross-field teaching and research 
areas for the program:  
  


• indigeneity, race, ethnicity, and the nation-state; 
• transnationalism, migration, and demography; 
• health, nutrition, and the environment; and 
• heritage, tourism, and public culture. 


  
These themes and their potential cross-campus connections are considered 
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more fully below. 
  
Data from the American Anthropological Association, other UC anthropology 
programs, three years of anthropology instruction at UCM, and student response 
to the major and minor allow us to anticipate how the program will grow over the 
next five years and, therefore, justify FTE for additional faculty beyond those 
necessary to minimally serve undergraduate majors and minors, interdisciplinary 
graduate students, undergraduate general education, and the long-term goal of a 
disciplinary graduate program.  We also recognize that as the Anthropology 
program grows, its potential interdisciplinary contribution to UCM will likely 
increase as well, supporting continued growth in four focal research areas or 
beyond.  Therefore, the 5-year period covered by this Strategic Plan will be used 
to continue to fill basic needs for undergraduate instruction; track progress, 
enrollment, and emerging faculty partnerships within and beyond SSHA to 
facilitate future strategic planning; and envision future mid- to long-term goals 
with respect to faculty research contributions, graduate education, and the 
national and international profile of the program within the discipline.     
  
 
Teaching Opportunities and Enrollment  
 
Student response to the major and minor has been positive, since interest in the 
program was initially cultivated by faculty and demonstrated by student inquiries 
during the 2006-07 academic year.  As of September 2009, 18 students are 
enrolled in the Anthropology major and 11 students are enrolled in the 
Anthropology minor.  The major enrollment is approximately 0.5% of the current 
undergraduate student population at UCM.  Moreover, the enrollment in the 
major is exactly on target with program projections for enrollment the 2008-2013 
Anthropology Strategic Plan, which noted "that as many as 18 students will 
declare the Anthropology major within one year of program initiation."  Based on 
comparisons with other UC campuses for which Anthropology majors account for 
approximately 0.5 to nearly 3% of the total undergraduate population, we 
estimate that Anthropology majors at UCM will eventually represent at least 1% 
of the total undergraduate population. .  As indicated in Table A3, enrollment in 
anthropology courses has also grown steadily since 2006—not simply due to the 
increasing number of undergraduate students or the addition of faculty and 
lecturers, but as an increasing percentage of the total undergraduate population.  
We anticipate continued growth in the coming years in both lower and upper 
division courses.   Professors DeLugan, Hull, and Rebhun have all sat on 
graduate students exam, thesis, and/or dissertation committees for World 
Cultures graduate students, some of  whom have either been advanced to 
candidacy or completed their degrees.   
 
Table A.1. Three-year Projections Based on Major Enrollment for SSHA during 
AY2007-08 and AY2008-09 
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Major Enrollment 
Frequency 
  


Major Enrollment as 
% of UG Enrollment 
  


Mean % of 
UG 
Enrollment 


Projected Major Enrollment 
Based on Mean % 
  
  


 Major 
Fall 


2008 
Fall 


2009 Fall 2008 
Fall 


2009   
Fall 
2010 


Fall 
2011 


Fall 
2012 


ANTH 4 18 0.1591723 0.5625 1.5† 34 53 77 
COGS 56 87 2.2284123 2.71875 2.4735811 95 109 126 
ECON 50 50 1.9896538 1.5625 1.7760769 68 78 91 
HIST 64 75 2.5467569 2.34375 2.4452534 94 108 125 
LTCU 51 73 2.0294469 2.28125 2.1553484 83 95 110 
MGMT 177 190 7.0433745 5.9375 6.4904372 250 286 331 
POLI 117 158 4.6557899 4.9375 4.7966449 185 211 245 
PSY 329 372 13.091922 11.625 12.358461 476 544 630 
SOC 0 28 0 0.875         
                  
TOTAL 
UCM UG 
Enrollment 2513 3200       3850 4400 5100 


† ANTH percentage is minimum projection based on comparison with other UC campuses; see 
figures in Tables A.2 for more realistic projections based on UCM enrollment data  


 
Note: This table demonstrates that most majors that have been in existence for four or more 
years have apparently peaked and/or stabilized in terms of their percentage share of 
undergraduates 


 
 


 
 


Table A.2. ANTH Major Projected Enrollment Based on Enrollment for AY 2009-10, 
Augmented by Additional “Home–grown” Majors† 


 


  FR SO JR SR 
Total 
Majors 


Fall 
2009 


7 1 8 2 18 


Fall 
2010 


10 14 18 8 50 


Fall 
2011 


10 17 31 18 76 


Fall 
2012 


10 17 34 31 92 


 
†This projection assumes seven FR (rather than four) will subsequently declare 


ANTH major during their SO year 
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Table A.3. Anthropology Course Enrollment Growth AY 2006-07 to AY 2009-


2010. 
 
 AY 2006-


07 
AY 2007-


08 
AY 2008-09 AY 2009-10 


Total course enrollment 99.00 166.00 271.00 438.00 
Enrollment as percentage 
of the total undergraduate 
population 


8.18% 9.49% 10.69% 13.57% 


Average # 
students/course 


24.75 23.71 27.10 39.82 


Average # 
students/instructor 


49.50 55.33 67.75 108.25 


 
 
 
    
Hiring/FTE priorities are as follows: 
 
→Biological Anthropologist (Assistant Professor):  The frozen search is 
for a junior biological anthropologist, who will bring a specialization in human 
biology and be poised to articulate with the initial cross-field teaching and 
research areas identified for the Anthropology program above.  Given the 
many needs of UCM to which a position in biological anthropology might 
contribute, the search was broadly defined to encompass research interests 
and methodological expertise in demography, health, diet, adaptation, or 
biocultural approaches to either contemporary or past human populations.  In 
addition to providing critical mass for sustaining the major (i.e., avoiding risk 
that required classes may not be offered in a timely manner), instruction of 
several courses that serve as electives in the Human Biology track of the 
Biology major, and important leadership for developing the biological 
anthropology curriculum and teaching laboratory, this faculty member will 
engage with graduate groups in the social sciences, humanities, and possibly 
biological sciences as well as other campus initiatives including the proposed 
medical school. Research and teaching in biological anthropology may 
address issues of human physiological, morphological, and genetic 
adaptability, including race.  Office and laboratory space in SSM is already 
allocated for this position, and necessary start-up funds will vary depending 
upon the expertise of the preferred candidate.  We anticipate, however, that 
start-up funds to cover initial laboratory and/or field costs will be less than 
$100,000. 


→Socio-cultural Anthropologist (Associate or Full Professor):  Our next 
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priority is to hire a third socio-cultural anthropologist no later than Fall 2012.  
This position is critical to the further development of each of our four focal 
research areas (see above), with research and teaching interests that 
complement those of our existing faculty in socio-cultural anthropology.  
Similar to our required hire in biological anthropology, the search for this 
position may be broadly defined (or subsequently tailored, in consultation with 
colleagues across campus based on converging needs), since such a 
colleague might articulate with various graduate groups or ORUs established 
on campus by that time.  For example, this position might bring expertise in 
the following general research areas: global environmental justice and policy 
with obvious cross-campus links to the School of Natural Sciences and SNRI; 
subjectivity and subject formation, which could build links across SSHA in 
particular with psychology, the humanities, and the arts; or globalization 
studies, which has the potential to forge cross-school and cross-campus 
research collaborations.   A ladder-rank faculty member is required, as only a 
tenure-track faculty member can contribute to the development of 
interdisciplinary graduate groups and ORUs on campus.  The addition of this 
socio-cultural anthropologist will also facilitate flexibility in teaching rotations 
for anthropology faculty, as a whole, thus permitting more regular instruction of 
anthropology courses incorporated in the World Cultures graduate program, 
the American Studies minor, and new World Heritage program, while also 
facilitating faculty sabbaticals for the anthropology faculty, as a whole.  This 
position will require office space in SSM and modest start-up funds; no 
laboratory space is required. 


→ Biological Anthropologist (Open Rank):  As noted above, the final 
hiring priority within the span of this Strategic Plan is a second biological 
anthropologist during AY 2013-14.  While a lecturer in biological 
anthropology might help service the major through periodic instruction of 
ANTH 5 in the short term (see Appendix B), a lecturer is unable to 
contribute to upper division laboratory instruction, since such instruction is 
generally based in faculty research collections.  In addition, anticipated 
continued growing demand for ANTH 5—as a course simultaneously 
fulfilling a science requirement for SSHA students and a social science 
requirement for NS and Engineering students—may necessitate more 
frequent rotation and, thus, faculty support for, biological anthropology.  
Therefore, a ladder-rank faculty will eventually be required, with a preferred 
methodological specialization that will complement that of the biological 
anthropologist hired in AY 2010-11.  We envision that this faculty member 
might take advantage of existing core campus equipment for research or, 
perhaps share laboratory space in SE II (e.g., if the individual has expertise 
in human genetics or isotopic studies of human remains).  Given the wide 
variety of laboratory and start-up needs for biological anthropologists, 
Anthropology faculty will consult with the SSHA Dean on definition of this 
position to work within anticipated resources. 
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B. Foreign Languages 
 
Overview:  A considerable number of students enter UC Merced expecting to 
learn a second language as part of their college education. Others already have 
experience with the foreign language they want to learn, but desire to become 
fluent or, in the case of heritage learners, gain a better understanding of the 
culture and language they partly learned at home. Since we live in a multicultural 
society, the Foreign Languages Program strives to provide students with the 
opportunity to learn a second language, a skill appreciated by most employers, a 
requirement for some graduate programs, and an essential tool to conduct 
research overseas.  Learning a foreign language and gaining knowledge of the 
diverse cultures around the globe, as well as in the United States, is fundamental 
for a better understanding of our world and the peoples that inhabit it. Therefore, 
the Foreign Languages Programs at UC Merced will keep promoting the study of 
foreign languages and cultures from an interdisciplinary perspective while 
encouraging the research on foreign language acquisition and teaching. For this 
reason, one of our goals is the implementation of the one year Foreign Language 
requirement approved by the SSHA faculty on the academic year of 2006-2007. 
 
Teaching: The Foreign Languages Program faculty teaches lower division 
courses in four language programs: Chinese, French, Japanese and Spanish. In 
addition, it contributes to undergraduate programs such as the minor in Spanish. 
All courses in the Foreign Language Program are considered general education 
courses. 
 
 Chinese: Chinese has been offered at UC Merced since Spring 2007, 
mostly at the elementary level. Chinese courses have been taught by a part-time 
Lecturer. However, during the 2009-2010 academic year, the three sections of 
CHN 1 and the one section of CHN 2 offered had a full or almost full enrollment. 
Consequently, in the next five years there will be a need for opening at least one 
more section of CHN 1 and CHN 2 every academic year and for offering 
Intermediate Chinese courses starting Fall 2010.   
 
 French: French has been offered at UC Merced since Fall 2006, mostly at 
the elementary level. French courses have been taught by a part-time Lecturer. 
However, during the 2009-2010 academic year, the three sections of FRE 1 and 
the one section of FRE  2 offered had a full or almost full enrollment. 
Consequently, in the next five years there will be a need for opening at least one 
more section of FRE 1 and FRE 2 every academic year and for offering 
Intermediate French courses starting Fall 2010.  
 


Japanese: Japanese was first offered at UC Merced in Fall 2006. Since 
then, the Japanese elementary and intermediate courses have been taught by 
one full-time Lecturer.  In Fall 2009, a part-time lecturer was also hired in 
response of the growth of the Japanese program. One of the goals of the 
Japanese program is to start offering upper division courses on the academic 
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year of 2011-2012, and a minor in Japanese for the academic year of 2012-2013. 
 


 Spanish: Spanish has been offered at UC Merced since Fall 2005. The 
Spanish Program is the largest of all foreign language programs. It offers lower 
division and upper division courses. At the lower-division level, the Spanish 
Language Program offers two tracks: one for non Spanish Heritage Speakers 
(SPAN 1-SPAN 4) and another for Spanish Heritage Speakers (SPAN 10-SPAN 
11). As of Spring 2010, the Spanish Language Program faculty includes one full-
time Lecturer SOE, two full-time Lecturers, one part-time Lecturer and two 
Teacher Assistants (ABD). Some of the Spanish Language program faculty 
contribute to the minor in Spanish. The number of sections that the Spanish 
Language area offers at the lower-division level grows every academic year. For 
the next five years, we anticipate the addition of at least one section of SPAN 1 
and SPAN 2 every academic year.  Similarly, and due to the popularity of the 
minor in Spanish, increasing the number of courses and sections is a priority for 
this program. 
 
 The following table summarizes enrollements in Foreign Languages from 
2005 to 2010: 


FLAN ENROLLMENTS 2005-2010 
 2005-06 2006-07 2007-08  2008-09 2009-10 Anticipated 


enroll. 
2011-12 


Chinese n/a 30 31 75 92 130 
French n/a 56 43 65 93 130 
Japanese n/a 72 76 94 124 140 
Spanish LD 78 


UD 26 
Total 104 


LD 115 
UD  68 
Total 183 


LD   97 
UD 113  
Total 210 


LD 172 
UD 156 
Total 328 


LD 239 
UD 221 
Total 460 


LD 300 
UD 300 
Total 600 


Total all  104 341 360 562 769 1000 
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C. Global Arts Studies Program (GASP)  


GASP defines the arts broadly in order to promote an interdisciplinary study of 
the arts. Unique among UCs and other research universities in the U.S., the 
GASP curriculum integrates subjects conventionally housed in disparate 
departments and offers students a broad multicultural and transnational 
understanding of the arts through courses that investigate the effects of formal 
conventions and innovations, industrialization, colonialism, commercialism and 
globalization on art practices from a balanced, inclusive range of critical 
perspectives. 
 
Within three years, we expect to not only be contributing to the History program, 
but to also offer a minor. In five years, with an additional 3 faculty, we would be 
able to propose a major.  Given our current enrollments (see Chart A), we 
estimate that a minor in GASP would draw more than 50 students. To make a 
minor sustainable, we need 2 new hires (including the previously allocated art 
history hire) in the next two years in order to be able to launch a Minor in GASP, 
with a total of 4 faculty members, by Fall 2013. Many current GASP courses are 
cross-listed in history, thus contributing to the History Major by Fall 2010. As 
such, it is vital to increase the size of GASP faculty to better serve students who 
wish to acquire knowledge in the history of the arts, as well as those with a more 
general interest in expanding their understanding of global cultural history. 
 
Chart A. The enrollments in courses taught by the existing GASP faculty 
since 2006  


 Fall 
200


6 


Sprin
g 


2007 


Fall 
200


7 


Sprin
g 


2008 


Fall 
200


8 


Sprin
g 


2009 


Fall 
200


9 


Sprin
g 


2010 
Semester 
Total (Art 
History) 


10 27 39 47 50 62 56 14 


Semester 
Total (Music) 


40 n/a 38 62 36 41 111
* 


49 


Annual Total  77  186  189  230 
*These include enrollments in the ethnomusicology course offered by a lecturer. 
  
In order to offer a truly global and cutting-edge curriculum, and to complement 
the strengths of the two existing Americanists in GASP as well as those in the 
current History Program, GASP needs 2 FTEs for 2010-12—one in art history 
(previously approved), and one in music—to be able to provide the minimal 
number of courses for a GASP Minor to launch in 2013.   By 2015, with the 
addition of 3 additional ladder faculty, we expect to launch a major. 
 
 
Position Descriptions 
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1. Music studies (open rank): In order to fulfill a GASP minor, we request a 


music FTE in 2011-12. We seek a music scholar who specializes in a 
musical tradition of Asia who frames it within a transnational context. 
Priority will be given to scholars whose work focuses on issues of race, 
gender and/or sexuality. 


 
We seek an Asian specialist for two significant reasons. First, given the 
student population at UCM, where the largest group self-identify as 
Asian/Pacific Islander (outnumbering Hispanics and Whites) but whose 
interests in terms of curriculum have gone largely unheard, the need for 
classes that address those interests is clear.5 Second, since current GASP 
faculty specialize in Asian American cultural production, a specialist in 
Asian cultural production would complement and strengthen the 
transnational scope of the program in a compatible way. 


 
2. Art history (open rank): due to an unsuccessful search in 2007 and a 


suspended position in 2008, we request to be given 1 art history FTE in 
2012-13. The priority will be to hire an art historian who pursues 
comparative and innovative research that deals with issues of 
globalization and postcolonialism in the pre-20th century period. 
Preference will be given to a scholar with a solid foundation in early 
modern European art traditions, and an additional specialization in gender 
studies. 


 


3.  GASP seeks a music scholar who specializes in a musical tradition of 
Latin America (including the Caribbean) who frames it within a 
transnational context. Priority will be given to scholars whose work 
focuses on issues of race, gender and/or sexuality. Rationale: there are a 
number of faculty whose research encompasses Latin America and a 
Latin American specialist could provide synergy to a Latin American 
studies program or minor. Additionally, there is a large student population 
who identify as Hispanic, indicating strong student interest in courses that 
deal with Latin American culture. 


4. Art history (open rank): GASP seeks an art historian who specializes in 
artistic traditions of Asia within a transnational context. Priority will be 
given to scholars whose work focuses on pre-20th century periods, as well 
as those whose scholarship investigates issues of race, nationalism, 
gender and/or sexuality in relation to artistic production. This will be an 
important position for GASP and UCM students for two significant 
reasons. First, given the student population at UCM, where the largest 


                                                             
5 According to the Campus Enrollment by Ethnicity table drawn from the Institutional Planning and 
Analysis (IPA) Enrollment Table, in Fall 2009, Asian/Pacific Islanders numbered 1,050, while the next two 
largest groups - Hispanics and Whites – numbered 1,028 and 699 respectively. 
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group self-identify as Asian/Pacific Islander (outnumbering Hispanics and 
Whites) but whose interests in terms of curriculum have gone largely 
unheard, the need for classes that address those interests is clear. 
Second, since current GASP faculty specialize in Asian American cultural 
production, a specialist in Asian cultural production would complement 
and strengthen the transnational scope of the program in a compatible 
way.  Finally, a pre-20th century specialist will complement the work of 
Professor Mostern in History. 


5. GASP seeks a music scholar who specializes in a musical tradition of 
Europe who frames it within a transnational context. Priority will be given 
to scholars whose work focuses on issues of race, gender and/or 
sexuality. Rationale: European musical traditions play a significant role in 
the music we listen to today. In order to provide a well-rounded major 
(which this hire could conceivably allow GASP to become, provided the art 
history component of GASP is growing at the same rate), GASP will need 
a Europeanist. 
 


In AY 2010-11, GASP will require a FTE for Kevin Fellezs. As a UC President’s 
Postdoctoral Fellow, Fellezs’s first five years of salary are paid by UCOP.  
Fellezs was hired in AY 2006-07.   In AY 2010-11 it will be time to convert him 
into a UCM tenure-track FTE effective AY 2011-12.  As per the memo of 12/2/09 
from Provost/EVC Keith Alley to the UCM Deans, this is one of four such 
positions that is already accounted for in the FTE allocations and, thus, need not 
be considered in the further allocation of ladder-rank faculty lines to GASP. 
 
The two existing faculty members of GASP offer a unique curriculum consisting 
of courses in the faculty’s respective areas of expertise—art history and music 
studies in the U.S.—as well as those that provide a global perspective on the 
studies of the arts. These include: 


GASP 2 Introduction to Music Studies (Music/Global) 
GASP 3 Introduction to Visual Culture (Art History/Global) 
GASP 31 Critical Popular Music Studies (Music/Global) 
GASP 32 Jazz History (Music/U.S.) 
GASP 34 American Musical (Music/U.S.)6 
GASP 101 Visual Arts of the Twentieth Century (Art History/Global) 
GASP 121 Asian American Music (Music/U.S.)7 
GASP 135 African American Music (Music/U.S.) 
GASP 141 History and Practice of Photography (Art History/Global) 
GASP 151 Topics in Visual Culture: Museums and Art Controversies 
(Art History/U.S.) 
GASP 175 Race and Nationalism in American Art (Art History/U.S.) 


 


                                                             
6 This course touches on Asian American issues in discussions and readings when viewing Flower Drum 
Song, for example. 
7 This course is still under consideration by the Curriculum Committee. 
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D. History  
 


Overview 
History is one of the oldest and most stable of academic disciplines.  Its insights, 
methods, and pedagogy are centered upon the creation of narratives that explain 
human activities as they change over time.  History’s distinctiveness as a 
discipline is its examination of phenomena that occur in many places (such as 
land ownership, religious conversion, migration, and state formation) through an 
empirical focus on particular places and times.  It unites the social scientific 
search for general principles and the humanities focus on cultural specificity and 
authored text.  Successful history programs offer courses that span geographical 
and temporal locations. 
 
History was a part of the founding vision of the School of Social Sciences, 
Humanities, and Arts at UC Merced.  In 2003, a historian (Gregg Herken) was 
one of the first two faculty hires in SSHA. Another historian was added the 
following year (Ruth Mostern), and another the year after that (Sean Malloy).  
Two more historians (Susan Amussen and Sholeh Quinn) joined the faculty in 
2008.  In 2005, History was a track of the World Cultures and History major, one 
of nine opening-day majors planned by a systemwide task force.  History became 
a free-standing major in 2006. In 2008, History became the first major at the 
university to offer an approved Honors program.  
 
History enrolls more majors than any other major in HWC and the fifth highest in 
SSHA.  We collaborate closely with the Global Arts Study Program (GASP), 
World Heritage (WH), Literature, and Anthropology, cross-listing courses and 
sharing electives, and we contribute fully to the World Cultures graduate group.  
A student whose dissertation focused on history was among the first UC Merced 
students to receive a Ph.D. 
 
The anticipated retirement of Gregg Herken at the end of the Spring 2010 
semester necessitates a full-time US history lecturer hire for 2010-11 and an 
immediate US History search simply to retain our current staffing. We need to 
expand our faculty to a minimum of eight members by 2012. 
 
Challenges and Opportunities 
 


• Strengths:  The history faculty is successful and productive, and has 
attracted a number of graduate students.  Our enrollments and enrollment 
growth are robust, and student evaluations for all history faculty are 
strong.  The integration of history with GASP and WH supports UC 
Merced’s interdisciplinary orientation.  The history research, teaching, and 
curriculum bridges cutting-edge approaches such as transnational and 
digital history with strengths in traditional sub-fields such as political and 
social history.  Our Honors program makes History an appealing major for 
Merced’s most academically ambitious undergraduates. 
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• Weaknesses:  The history program is woefully understaffed, especially in 
US history and in modern world history, particularly in light of the 
anticipated retirement of Gregg Herken.  A successful history curriculum 
requires students to take courses that concern many historical periods and 
global locations.  The UC Merced history program lacks coverage of many 
eras and world regions, compromising our ability to deliver a 
methodologically appropriate major.  The only way for History faculty to 
participate in graduate education is for the program to hire lecturers to 
teach some upper-division courses as well as lower-division courses. This 
is educationally problematic, and risky in light of fluctuations in funding for 
these positions. 


• Opportunities:  The next three years offer a chance for the history program 
to make focused and targeted hires that enhance the strengths of the 
program, group, school, and campus.  The history strategic plan and 
curriculum are well-organized and have consensus support of the faculty, 
allowing us to make good use of resources.   The four Priority I hires laid 
out in this plan are the minimum we need to have a small but intellectually 
coherent program with adequate faculty rotations and a sufficient number 
of upper-division and lower-division offerings; we will be able to deliver an 
effective major and contribute to graduate education and synergistic 
activities on campus.  


• Threats:  If the History program cannot grow at a desirable rate, our most 
ambitious undergraduate students will transfer to other campuses.  We 
may lose younger faculty to other universities.  We will have inadequate 
staffing to contribute to graduate education.  Our students will have to take 
classes from lecturers, even at the upper-division level, which will diminish 
their opportunities for intellectual mentorship and continuity.  Finally, we 
will continue to offer a major that is not aligned with that of peer 
institutions.   


 
Current Areas of Research Concentration 
 
The History program has two tracks:  US History and World History.  The US 
History track has two faculty specializing in mid-twentieth century diplomatic 
history, including Gregg Herken, who will retire at the end of the Spring 2010 
semester.  The World History track has three faculty, each of whom specializes 
in an era in the history of a particular country and its civilization (China-Mostern, 
England-Amussen, Iran-Quinn) and all of whom also have an interest in 
transnational questions.  All members of the program teach thematic courses as 
well as courses in their era and location of expertise. All members of the History 
faculty have a record of publication and grant funding consistent with UC 
expectations. 
 
Current Undergraduate Teaching 
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The History major currently enrolls 75 students, 2.4% of the total UC Merced 
undergraduate population.  The history minor currently enrolls 35 students, an 
additional 1.1% of the undergraduate body.  Many History courses meet general 
education requirements and elective requirements for other majors, and History 
courses have an interdisciplinary enrollment.   
 
History has the distinction of offering the only Honors major on campus, an 
opportunity for our finest students to work one-on-one with a faculty advisor and 
a second reader to complete a year-long piece of original research in their senior 
years. 
 
In Fall 2009 History enrollments totaled: 
 
Course 
Number 


Course Name Instructor Enrollment 


H10 World History to 1450 Quinn 49 
H16 US History Johnston (graduate 


fellow) 
59 


H80 Chinese History to 1350 Mostern 48 
H100 Historian’s Craft Quinn 23 
H117 History of South Asia Meeks (instructor) 17 
H130 The Cold War Chi (instructor) 38 
H139 US Race and Ethnicity Malloy 27 
H190 Applied Research Malloy 4 
H193 Honors Thesis 


Research 
Malloy 2 


TOTAL FALL 2009 HISTORY ENROLLMENT 267 
 
 
Contribution to Graduate Education 
 
All of the members of the History faculty are also members of the World Cultures 
graduate group and actively contribute to graduate education.  The History 
contribution to graduate education is summarized in the following table (not 
including numerous independent study courses): 
 
Name Courses Offered Committees 


Chaired 
Committee 
Memberships 


Amussen (since 
2008) 


WCH 201  From Union 
Institute & 
University: Vicky 
Gabriner, Ben 
Justesen, 
Elizabeth Hohl 
(completed or 
almost 


N/A 
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completed); 
Kathleen Halecki 
and Martha 
Sullivan (in 
progress) 


Herken (since 
2003) 


H 203, "The 
Historian's Craft"; 
H 250, "The Cold 
War, 1941-91"; H 
200, "The Uses & 
Abuses of the 
Past"; H 299, 
Directed Reading:  
modern U.S. 
political history 
 


Trevor Albertson 
Richard Ravalli 


 


Malloy (since 
2005) 


• U.S. 
Social/Cultural 
History 


• Race, Empire, 
and U.S. 
Foreign Policy 


• Johnston 
(Ph.D.) 


• Deflin (MA) 


• Williams 
(Ph.D.) 


• Ravalli (Ph.D.) 
• Winter (Ph.D.) 
• Acevedo 


(Ph.D.) 
Mostern (since 
2004) 


• Humanities and 
New Media 
(twice) 


• China and 
World History 
(once) 


• Goger (MA) 
• Hua (Ph.D.) 
• Meeks (Ph.D.) 
• Williams 


(Ph.D.) 


• Albertson 
(Ph.D.) 


• Bond (CSUS 
MA) 


• Gainor (Ph.D.) 
• Grossner 


(UCSB Ph.D.) 
Quinn (since 
2008) 


n/a n/a • Hill (Ohio 
University 
Ph.D.) 


• Venosa (Ohio 
University 
Ph.D.) 


 
 
Proposed Faculty Hiring 
 
Assuming that History retains its current share of the student body, and 
assuming an increase of 650 students per year in the UC Merced undergraduate 
population, there will be 120 history majors, 56 history minors, and 427 students 
enrolled in history courses by 2012.  With the planned shift of majors to SSHA, 
and an expansion of the faculty, these numbers are conservative estimates. 
 
 







 78 


 


 
In order to meet the requirements of the history curriculum and offer the 
necessary number and breadth of elective courses for that student body, we will 
need to offer 20 courses per year.  
 
 2009-10 2012-13 
# required lower division courses 4 (H10,11, 16, 17) 4 
Minimum # lower division electives 2 (one per semester 2 
# required upper division courses8 2 (H100, H191) 4 (2 sections each 


of H100 and H191) 
Minimum # upper division electives9 6 10 
TOTAL 14 20 
 
 
For the purposes of calculation, we assume that each faculty member should 
teach a notional two undergraduate courses per year per faculty member.  (This 
is a rough estimate that allows for graduate teaching, sabbaticals, leaves, and 
course remissions.  Based on these calculations, UC Merced could support a 
History program with 9-10 faculty members. 
 
We recognize that we cannot expect to make eight new hires in the next three 
years.  However, it is important to contemplate these calculations to demonstrate 
what a sustainable growth plan would require in a resource-adequate 
environment.  The smallest number of hires that will allow us to maintain a 
minimally functional History program in the next three years is four: one 
immediate hire to replace Gregg Herken, and three new hires.  With an eight 
person program, we will be able to rotate each required lower division course 
between two expert members of the ladder-rank faculty, to more closely cover 
the globe and the major historical eras, to fill our most pressing lacunae, and to 


                                                             
8 Assuming that honors thesis instruction remains an overload assignment. 
9 Each major must take six upper division electives over two years.  Calculations assume a 35 student 
enrollment cap, given that we lack the TAs to grade the papers that must be assigned in upper division 
courses; when we have a significant number of graduate students, we may begin to enroll more students in 
upper division courses. 


 2009-10 2012  (assuming 60% 
increase) 


#majors 72 120 
#minors 31 56 
Majors as % of total UCM 
student body 


2.4 2.4 


Minors as % of total UCM 
student body 


1.1 1.1 


Total enrolled students Fall  2009 536 857 
Majors:faculty 13:1 n/a 
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offer a marginally adequate number of classes for our students.  The resulting 
15:1 student-faculty ratio would be similar to that in other UC History 
departments.10 
 
However, we want to emphasize that the minimum is not ideal.  We have looked 
for comparison not just at other UC campuses, but also at small research 
universities.  Among public universities, small research universities are rare, with 
the College of William and Mary most closely approximating our expected size of 
about 8,000 students.  (It is important to note that 8,000 is less than half the size 
of the smallest of our sister campuses.  It does not seem that any of the UC 
campuses can serve as good comparison schools for us).  On the other hand, 
small, prestigious research universities are a bit less rare among private schools, 
with Brandeis, Brown, and Rochester being the three AAU members that enroll 
between 5 and 9 thousand students, and Dartmouth and Brown the two Ivy 
League schools.  The departments at these universities range in size from 14 to 
38, with an average of 28.6 faculty.    
   
Rank I Priority Hires 
 
Our most urgent and immediate need  is authorization to hire a full-time US 
History lecturer for 2010-11 as a temporary replacement for Gregg Herken. 
 
Our four highest priority permanent hires include three US History positions (the 
first of which is a replacement for Gregg Herken), and one World History position.  
At the end of this hiring phase, we will have four World History faculty and four 
US History faculty, with each track evenly split between specialists in early 
history and in modern history.  The hires can be summarized on as follows: 
 
Year Positions 
2010-11 • US:  Colonial History (Rank:  Senior) 


• US:  History of Comparative Race and Ethnicity (Rank:  Junior) 
2011-12 • World:  Mexican History (Rank:  Junior) 
2012-13 • US:  Western/Environmental History (Rank:  Junior) 
 


• American History:  Colonial and Atlantic World (17th-18th century): Colonial 
history has been energized in recent years through its attention to Atlantic 
dimensions of the field, to the role of Indigenous peoples in the Americas, 
and the relationship of Spanish, French, and English colonial empires 
across the Americas.  We propose a senior hire in Colonial and Atlantic 
world history.  This position would provide an anchor for the first half of the 
US history survey course; connect to the scholarship of Amussen on 
Britain and the Atlantic world, and Hull on the early contact period; a 
senior hire will provide visibility for our program. 


                                                             
10 At UC Davis, over the past 5 years there have been between 490 and 412 majors, with a major/FTE ratio 
from over 17 to 13.2; at UC Riverside, there are approximately 460 majors in history or double majors with 
a large history component, with a major to FTE ratio of 16.4. 
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• American History:  History of Comparative Race and Ethnicity (19th-20th 
century):  History of Comparative Race and Ethnicity has been one of the 
fastest growing and most intellectually stimulating fields in the history 
profession over the last three decades, employing innovative and 
interdisciplinary methodologies to interrogate issues of identity, migration, 
language, and power in the United States and its contested borderlands.  
Hiring in this field would enrich the intellectual diversity of the history 
faculty and allow us to meet the considerable student demand for classes 
in this area.  In particular we seek a scholar of comparative race and 
ethnicity whose specialties include Chicano/Latino History.  The History 
faculty have received formal and numerous informal communications from 
current and prospective students expressing grave concern over the lack 
of curriculum in Chicano/Latino History. In light of our student body 
demographics and the UCM status as a Hispanic Serving Institution, it is 
vital that we address this crucial need immediately.  We anticipate that this 
hire will also build further connections among the disciplines and support 
the planned Hispanic Studies graduate group as well as the World 
Cultures graduate group. 


• World History:  Mexican/Latin American History (18th-20th century).  This 
position fills two gaps in the geographical and temporal range of the world 
history group.   We currently have three faculty with expertise on the vast 
Eurasian land mass, but none who study the Americas outside of the 
United States. Given both our geographical location and our student 
population, research on Mexican/Latin American history is extremely 
important, and has been the subject of substantial student demand.   This 
position is also synergistic with our planned Comparative Race and 
Ethnicity hire.  Furthermore, all current world history faculty work before 
the eighteenth century, so it is also important to engage more modern 
periods.  This will enhance our ability to teach the required world history 
survey sequence.  Mexican/Latin American history also provides an 
important scholarly link to other humanities and social science faculty in 
SSHA, and supports the planned Hispanic Studies graduate group as well 
as the World Cultures graduate group. 


• American History:  US West/Environmental (19th-20th century). 
Environmental history is a vibrant and rapidly growing sub-field.  Hiring in 
this area will deepen ties between the History program and the rest of the 
campus and offer the possibility of collaboration and significant grant 
funding.  A Western Environmental historian may work on questions such 
as historical water rights, resource extraction, erosion, or climate change:  
all topics of immense contemporary urgency that benefit from a historical 
perspective.  This position offers synergies with current faculty in 
Literature, Anthropology, Engineering, and Earth Systems Science, and 
would support the World Cultures graduate group as well as the History 
major. 
 
 







 81 


 
Rank II Priority Hires 
 
The goal of the next growth phase will be to expand the History program from a 
faculty of 8 to a faculty of 12.  While we need to make more hires and see the 
direction of future campus growth before we can create detailed descriptions for 
these future positions, our general needs are clear.  We need to make three 
more hires in World History in order to have a bare-minimum coverage of each 
world region, and we need to make one more hire in modern US history to meet 
projected student demand.  We have identified several thematic areas that will 
inform our future positions:  health, medicine, and environment;  race, gender, 
ethnicity, and migration;  and spatial and digital analysis.  We anticipate the 
following future positions: 
 


• Modern World:  Africa/South Asia/Southeast Asia  
• Modern World:  Continental Europe/Imperialism 
• US:  Twentieth Century Social/Cultural History 
• Premodern World:  Africa/South Asia/Southeast Asia 


 
Metrics for Evaluating Success 
 


• Enrollment:  We aim to maintain or increase our major share at 2.4% of 
the total student body and our minor share at 1.1% of the student body.  
We aim to maintain or increase our total student enrollment as a 
percentage of the student body.  We aim to admit and graduate Ph.D. and 
MA students with a History focus through the World Cultures graduate 
group. 


• Program Maturity:  We aim for some representation of all world regions 
and historical eras.  We need adequate hiring to support research 
synergies among History faculty and between History and other faculty. 


• Grants and Publications:  We expect to see productivity at a rate and 
quality that is standard for research university faculty in the profession and 
in the UC system. 
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E. Literature and Cultures 
 
Overview:  
Having divided from the initial World Cultures and History egg, the Literatures 
and Cultures major is part of the second phase in the gestation of undergraduate 
programs in the Humanities.  Literatures and Cultures in conception is a 
combination of Comparative Literature and Cultural Studies, but it began with just 
two tracks, one in Literature of the English-speaking world and one in Literature 
of the Spanish-speaking world.  It is now time to move into a third phase, dividing 
the major into three:  English, Spanish, and a residual Literatures and Cultures 
major that can continue to generate new programs in literary studies, in both 
individual languages and a program in Comparative Literature and Cultures.  
Furthermore, we propose that the new English major combine with the writing 
minor, and that the Spanish major combine with the Spanish minor 


 
Strengths/Opportunities/Challenges:  
Literatures and Cultures is the 6th largest major in SSHA (out of ten majors), with 
a slightly more than a 2:1 ratio between those in the English-language track and 
those in the Spanish-language track.  Judging by NCES (National Center for 
Education Statistics) data, these numbers are low comparatively, as English is, in 
the comparison group of majors offered by SSHA, the third largest major in B.A. 
granting colleges and universities nationally, and Spanish, while toward the 
bottom, should be about equal to Economics. If Literatures and Cultures were 
pulling the expected majors from traditional English and Spanish majors, it would 
trail Psychology by about a 2:3 ratio, would exceed History, Political Science, or 
Sociology by about 2:1, and would exceed Economics by nearly 3:1. The gap 
between expectations and performance probably has four causes, all of which 
our strategic plan seeks to address:  
 


(1) The name of the major is not readily recognized.  
(2) The number of majors in the Spanish-language literature track is 
always going to be influenced by the students studying the Spanish 
language, so it is now (for the most part) a subset of Spanish minors.  
(3) The separation of English-language literature from the writing program 
eliminates the important and traditional synergies between reading and 
writing in English. 
(4) The obvious career tracks for Literature majors in any of the modern 
languages are not clearly supported.  For example, the lack of name 
recognition could make it for a UC Merced graduate to compete in the job 
market as a translator, as a journalist, or as a high school teacher with a 
B.A. in Literatures and Cultures.  


 
We thus believe that new Spanish and English majors would significantly bolster 
enrollments in both of the new majors compared to the old.  Indeed, with more 
properly defined majors UC Merced might come closer to the enrollment ratios 
seen at other U.S. universities. Given our location and the consequent 
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attractiveness of study in Spanish, we expect the new configuration to attract 
about 10-15% of SSHA majors, somewhere on the order of twice our current 
6.5%.  The advantages would be to: 


• help balance the majors in SSHA, an objective worth pursuing as faculty in 
the Humanities are much less expensive than those in Psychology, 
Cognitive Sciences, or Business, requiring no laboratory spaces, lower 
start-ups, and lower salaries.   


• Support general education (see the Writing Program’s strategic plan) 
• Introduce students to cutting-edge research in English- and Spanish-


language literatures and cultures 
• Bolster our ability to improve educational outcomes at all levels in the 


Central Valley by providing UC caliber graduates who can enter post-
secondary education in both English and Spanish. 


• Provide clearer and broader career trajectories for our students, including 
easier paths into graduate and professional programs. 


None of this would come at any cost to the graduate program and would 
probably improve ladder-rank faculty research output by broadening the faculty 
base for university service (again, see the Writing program’s proposal to convert 
a number of Unit 18 lecturers to Lecturers P/SOE; P/SOE faculty can serve on 
any Senate Committee that does not deal with personnel issues for ladder-rank 
faculty, and their explicit dedication to pedagogy means that they would be in an 
ideal position to work on assessment, general education, and similar tasks.  A 
similar approach to Unit 18 lecturers in Spanish would provide even more Senate 
faculty to serve on committees).  
 
More importantly, by blending current faculty in the LITC major with faculty in the 
two minors, the two new majors would enable us to come much closer to the 
numbers of faculty expected from a small, prestigious research university in the 
fields of English, Spanish, and Comparative Literature.  Among public 
universities, small research universities are rare, with the College of William and 
Mary most closely approximating our expected size of about 8,000 students.  (It 
is important to note that 8,000 is less than half the size of the smallest of our 
sister campuses.  It does not seem that any of the UC campuses can serve as 
good comparison schools for us).  On the other hand, small, prestigious research 
universities are a bit less rare among private schools, with Brandeis, Brown, and 
Rochester being the three AAU members that enroll between 5 and 9 thousand 
students, and Dartmouth and Brown the two Ivy League schools.  Judging 
against the benchmarks that these schools provide, and assuming our target 
enrollment at the end of three years will be five thousand and our maximum will 
be eight thousand, we will need to expand our regular faculty in both English and 
Spanish.   


English: Including those in both literature and writing, we have Gregg 
Camfield and Jan Goggans full time; Manuel Martín-Rodríguez in both 
English and Spanish; and Robert Ochsner, a member of the LIT group as 
well as the one Senate faculty member in the Writing Program (currently a 
full-time administrator, Ochsner is, we hope, open to being lured back to 
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50% time in teaching).   The average of the five comparison schools is 27 
“regular” faculty members.11  We will need to increase our faculty size 
substantially in order to be even remotely comparable. Conversion of Unit 
18 lecturers now in the Writing Program will provide much of this 
necessary expansion (15-16 faculty), but steady hiring of tenure-line 
faculty in English-language literature will also be required 
 
Spanish: Including those in both Literature of the Spanish-speaking world 
and Spanish language, we have Ignacio López-Calvo and Cristián H. Ricci 
full time; Manuel Martín-Rodríguez in both Spanish and English; and 
Virginia Adán-Lifante, who is a member of the Literatures and Cultures 
group (the one Senate faculty member in the Spanish program) as well as 
the Language Coordinator. The average of the five comparison schools is 
10 “regular” faculty members.12  We will need to increase our faculty size 
substantially in order to be even remotely comparable. 


 
Implementing these two new majors will not be inordinately difficult inasmuch as 
each will use courses already listed in the catalogue.  It will not be inordinately 
expensive, inasmuch as the resources already allocated to the minor programs 
with which they will be merging will augment resources currently allocated to the 
two Literature tracks.   Maintaining Literatures and Cultures on top of these two 
majors will not be difficult either, as the overlap in courses will mean that all of 
the courses Literature majors will need to graduate will be readily available.  
 
We should be able to begin the process of spinning off the two majors this 
academic year, as a Spanish proposal is nearly complete and an English 
proposal is not far behind. We would expect that with WASC review, the new 
majors would be available for 2011-12. 
 
Research, Grants and Awards: 
The five faculty members who form the original core of the Literatures and 
Cultures major have each received a variety of grants and awards, from an 
Endowed Chair (Camfield), National Endowment for the Humanities (López-
Calvo, Ricci), Chiang Ching-Kuo Foundation for International Scholarly Exchange 
(López-Calvo), American Institute for Maghrib Studies (Ricci), Newberry Library 
(Martín-Rodríguez), Recovering the U.S. Hispanic Literary Heritage (Martín-
Rodríguez), and funding via the Graduate Resource Council, since the campus’s 


                                                             
11 We are using Brown University’s definition, which is roughly equivalent to our Senate membership.  
Brown University has 33 “regular” and 12 “non-regular” (i.e. part-time or visiting adjuncts) faculty in 
English; William & Mary has 39 “regular” and 11 “non-regular;” Dartmouth 30 and 29; Brandeis 18 and 6; 
Rochester lists only their regular faculty, at 23.  All of these include some writing faculty in the “regular” 
group. 
12 We are using Brown University’s definition, which is roughly equivalent to our Senate membership.  
Brown University has 10 “regular” and 1 “non-regular” (i.e. part-time or visiting adjuncts) faculty in 
Hispanic Studies; William & Mary’s Hispanic Studies has 10 “regular” and 3 “non-regular;” Dartmouth’s 
Spanish and Portuguese Department has 16 and 10; Brandeis University’s Hispanic Studies has 10 
“regular” faculty (they only list their regular faculty); Rochester lists only their regular faculty, 4.   
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first year.  Additionally, despite heavy teaching and service loads, the faculty’s 
scholarship has remained robust, with recent books (Ricci, López-Calvo, 
Goggans, Martín-Rodríguez) and peer-reviewed articles in top-tier professional 
journals from all faculty members, as well as new projects in online publications 
and public humanities, all of which have expanded the boundaries of research in 
the area of literary and cultural studies. 
 
Teaching (current and projected): 
Along with teaching our normal course load, faculty in both English and Spanish 
concentrations have pursued teaching areas which hold out innovative promise: 
 


1. Environmental literature and writing:  UC Merced’s ongoing relationship 
with Yosemite, its new designation as a system-wide Natural Reserve, 
and the availability of the Wawona Research station, which houses at 
least 30 students, offer an exciting opportunity to build on creative writing 
and literary studies in the area of nature writing, national parks, and 
environmental literature.  Faculty in both the English and Writing tracks 
have experience in putting on workshops, working in natural reserve 
systems, and teaching environmental literature.  Courses in these areas 
will serve as a major draw to incoming students, highlighting the campus’s 
proximity to Yosemite and its many avenues of research taking place 
within the park. 


2. The Central Valley and California Studies:  Faculty members in the writing 
program have already established an ongoing series of lectures by writers 
in the Central Valley and Greater California.  The literary archive of 
Central Valley and Dust Bowl writer Wilma McDaniel arrived at Kolligian 
Library through faculty efforts, and an ongoing project introduces students 
to the public humanities by putting them to work curating an exhibit of 
Mark Twain in the Sierra foothills.  California Studies, in general, offers 
students new ways to understand cultural production of various 
generations while also helping them to understand the current conditions 
of their own lives. 
 


3. The faculty members in the Spanish-speaking world have developed a 
series of activities to improve the visibility of the program and to fulfill the 
goals of UC Merced’s as a “Hispanic-serving institution:” organization of 
international conference, inviting scholars, writers and activists such as 
Luis Leal, Víctor Fuentes, Dolores Huerta, Najat El Hachmi, Cristina 
García, David W. Foster Mary Alice Waters, and Landry-Wilfrid Miampika, 
among others. They have also organized, along with different student 
associations (Amnesty International, MEChA, Latin American Student 
Association, Ballet Folklórico, Persian Student Association, Muslim 
Student Association) and faculty members from other disciplines, cultural 
activities such as an annual Human Rights Film Series, theater 
performances. Since 2004, they have been participating in parents’ 
orientation meetings and outreach activities. Finally, they have engaged 
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graduate students in conferences as well as in national and international 
academic publications. They have taught courses and seminars dealing 
with different academic issues such as race and gender, migratory 
phenomena, exile, and transculturation. 


 
4. The area of Chicano/a literature has boasted very healthy enrollments 


since UCM’s opening days, and it encompasses teaching, research 
projects and academic/community events. The Chicano/a Literature series 
has brought more than twenty authors, artists, and scholars to campus 
and community venues. Three different research projects in this area have 
offered graduate and undergraduate students hands-on research 
opportunities. As the one area that brings together the two proposed 
majors, Chicano/a literature may serve as a model for the development of 
future areas of intersection between the proposed majors. The proposed 
creation of an interdisciplinary Chicano/a Studies major (currently under 
development) will also have a positive impact in this area. 


 
Graduate Programs 
Literature faculty members work hand in hand with the entire graduate group.  
Faculty offer graduate courses and have assumed the role as major advisor, 
committee chair, or committee member for Camfield (all doctoral, director of one 
dissertation, committee member of two); Goggans (director of one dissertation, 
committee member of two MA theses, and three doctoral); Ricci (director of one 
MA thesis, member of two doctoral committees and co-director of three 
dissertation committees in Italy and Spain); López-Calvo (director of 4 
dissertations and member of three other doctoral committees, and member of a 
doctoral committee in Spain); Martín-Rodríguez has served as director of four 
Ph.D. and one M.A. committees. 
 
In order to best expand the range of courses offered in each track and to provide 
–albeit on a small scale – the kind of academic program expected within the UC 
System and to serve the unique needs of the vastly underserved Central Valley, 
we anticipate the following hires over the next three years: 


English 


 In addition to writing faculty conversions (see MWP plan), the English 
program will need to hire the following: 


1. Early Modern British Literature.  Since the beginning of serious study 
of literatures in modern (as opposed to classical) languages at the end 
of the 18th century, Shakespeare’s works have been the most 
important and most studied in the corpus of English literature. That 
importance has not diminished, though Shakespeare’s oeuvre is now 
usually studied in a wide range of contexts, including that of the early 
modern period, which was a major transitional period in Western 
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history as well as an important period in the consolidation of the 
English language as we know it.  No program in English can be without 
a scholar of the period.  Among the comparison schools, Dartmouth 
has the most innovative faculty configuration, yet even they have 3 
faculty members dedicated to early modern English literature. 
Moreover, such a scholar would support both the graduate group and 
would bolster offerings in History, and, perhaps, the performing arts.   


In addition, the newly reconceived English and Creative Writing major 
hopes to ultimately expand widely enough to utilize faculty strengths to 
offer students a secondary subject matter state accreditation in 
English.  Many students in the Central Valley who major in literature 
hope to become teachers, and offering them the accredited means to 
achieve that goal will serve both them and the university itself.  Rubrics 
from the California Commission on Teacher Credentialing clearly 
mandate that any program qualified by the state must include a course 
on Shakespeare.  Thus, the inclusion of a hire in this area is 
imperative, since as an already established program, with declared 
majors, student need and demand has already been established, and 
a credential program could span programs in English and Spanish 
literatures, helping to prepare students in both concentrations for the 
vocation of teaching. 


2. Romantic/Victorian British Literature.  In this period, a number of artists 
and critics successfully defined imaginative literature as a primary medium 
of cultural discourse, moved literature out of elite circles into a much 
broader milieu, and validated the prophetic strain in literature as the most 
important.  Not only are the literary forms and functions of this period 
enduringly popular, the very shape of literary study, as we know it, was 
created in this period.  No program in English can be without a scholar of 
this period, either.  Even the smallest of our comparison schools 
(Brandeis) has three faculty whose scholarship is mostly or substantially in 
this area; the most innovative (Dartmouth) also has three.  


3. Colonial and Post-Colonial Literature in English.  This is one of the most 
important emerging sub-fields in English literary studies, responding to the 
more rapid flow of ideas and people globally, exemplified by the 
outpouring of important literature from around what once was the British 
Empire.  The focus could be wide or could concentrate on one of several 
areas, eg. Literature of Indian subcontinent, Australasia, Non-U.S. North 
America, Africa, all of which have rich traditions and active practitioners in 
English.  Could also look at diasporas, connecting well to grad group.   


4. Some combination of literature of identity (eg, ethnic literatures, lit by 
women, queer theory, etc) in English 


5. A creative writer of significant stature to be brought in as a senior hire. 


Spanish: 
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    1.  Spanish-language Linguist. Linguistics is key in the development of any top 
tier department of Hispanic Studies. In Dartmouth, 2 faculty members out of 16 
teach linguistics.  


    2.  Golden Age (or trans-Atlantic Golden Age/Colonial). It is quintessential in 
any Hispanic Studies department because it represents the foundation of modern 
Hispanic literature in its three main genres: narrative, theater and poetry. It 
represents the flourishing in arts and literature in Spain, coinciding with the 
political rise and decline of the Habsburgs dynasty. In Dartmouth, 3 out of the 9 
faculty members in Iberian Studies teach Golden Age (including Portuguese, 
Race and Gender Studies), and one out of 7 faculty members in Latin American 
literature teaches Colonial literature,  


3.   Gender and/or race, area and period open, expertise in colonial literature or 
19th century Latin American literature, preferred. In Dartmouth, 90 % of the 
faculty members in the Department of Spanish and Portuguese work on these 
fields. Two of them teach 19th C Latin American literature and four teach 19th C 
Iberian Studies.  


Metrics of Success: 


The first measure of success will be the establishment of the two new majors.  
Other measures will in part depend on this first success.   


Faculty:  We’ll use the normal criteria articulated by the APM. 


Graduate students: 


• conference papers delivered 
• publications 
• grants and awards received 
• time to degree 
• job placements. 


Undergraduate students:  


• Increase in the number of majors, with a quick burst as when the two new 
majors are approved, as we expect many minors in Spanish and Writing 
convert to majors in Spanish and English respectively.  We expect steady 
growth over the following years as the applicant pool becomes familiar 
with the change.  By the time we reach a steady state in about six-to-eight 
years after both new majors are in place, we will expect to enroll around 
seven-to-ten percent of SSHA majors in English and three-to-five percent 
in Spanish. 


• Publications in undergraduate journals. 
• Involvement in research projects 
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• Placements in graduate programs. 
• Employment. 
• Community service. 
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F. Media Arts Program  


Overview  


     In 2007 5% of all degrees Bachelor degrees in the UC System were conferred 
in Fine &Applied Arts. Since fall of 2005 1, 868 students have enrolled in Media 
Arts Program courses. 
 
Semester MAP Total 


for 
Semester 


MAP Total Semester MAP Total 
for 
Semester 


MAP Total 


Fall 2005 46   46 Spring 
2008 


129   486 


Spring 
2006 


88 134 Summer 
2008 


  22   508 


Fall 2006 82 216 Fall 2008 219   727 
Spring 
2007 


79 295 Spring 
2009 


268   995 


Summer 
2007 


  1 296 Summer 
2009 


  95 1,090 


Fall 2007 61 357 Fall 2009 351 1,441 
   Spring 


2010 
427 1, 868 


 
 
     As shown above as of January 24, 2010 427 students have enrolled in the 
fourteen courses offered for spring Semester 2010 by the Media Arts Program 
(MAP).  This number represents over 10 % of the 3,414 students enrolled at UC 
Merced. (Also, of the fourteen courses offered, nine have reached maximum 
enrollment.) Of the eighteen SSHA Programs, only one (Psychology which is 
the largest major on campus) has higher enrollment of students than MAP.   
    It must be noted that MAP is administered by one ladder faculty member in 
comparison to the other SSHA Programs and Majors which (with exception of 
Languages) all have between 7 and 2 ladder faculty members. For the past two 
years MAP has received funding for one visiting faculty (teaching 4 courses a 
year) and allotment of funding representing between two and four full time 
lecturers.  Spring 2010 enrollment represents average of 60 students per 
instructor and 30 students per course.  
     The percentage of UC Merced students enrolled in MAP courses has been 
between 8 and 23 % since the campus has opened in 2005. Forty students have 
declared minor in Art as of fall semester 2009.  
     The statistics listed above indicate substantial student interest in the MAP 
curriculum, as well as its relevance to their chosen fields of study and the high 
quality of instruction. Additionally, the strong interest in MAP courses is a sign 
that UC Merced students seek a well-rounded education which must include the 
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arts. To deny our students the opportunity to study art is to deny them the 
education they deserve.  
     MAP courses are designed to give students tools to express themselves 
creatively and to offer them insight into how art is created. MAP aims to provide 
students with an environment in which they are free to explore, to experiment 
and to develop new techniques, but only after they have acquired the basic 
building blocks of each medium.  
     Courses also provide students with historical perspective on the various 
media represented in the Program and require writing and research in addition to 
the acquisition of technique and creative projects. (Global Arts Studies Program 
provides critical analysis and theory courses.)      
     The multidisciplinary focus of Media Arts Program is unique in the UC system. 
The strict division between art disciplines common to all UC campuses 
represents art education whose goals do not always adequately reflect the fluid 
state of the arts today. Contemporary artists employ multiple art media 
techniques to create works aimed at culturally diverse global audience.  
     MAP differs from many other university based art technique and practice 
programs by not emphasizing a particular art movement but by seeking to be 
inclusive. Throughout history the arts have been claimed as the exclusive domain 
by various constituencies from the Christian Church to cognoscenti of the avant-
garde. The mass media and digital media have contributed to integration and 
cross pollination of art forms and their dissemination throughout the world. Thus 
MAP has been created in response to the trends and challenges of the twenty-
first century. Its aim is to reflect and creatively confront the capacities of twenty-
first century media arts which make it possible for artists to cross the traditional 
boundaries of art disciplines and to create new hybrid forms of art expression by 
integrating traditional artistic forms with digital technology. At the same time, 
MAP in its long term planning, wishes to bring attention to marginalized 
traditional art forms. 
     Every contemporary art form today utilizes digital technology. A research 
university campus provides a unique opportunity for exploration of the breaking 
down of established divisions between artistic and technological disciplines. A 
cross school position between SSHA and School of Engineering (which is 
necessary for fulfilling the mission implied in the name “Media Arts”) was 
proposed in 2006 but was denied. Current Strategic Plan requests this position 
again because it has the potential to attract students to both schools and is 
integral to of Media Arts Program’s long term goals. It also resonates with 
research interests represented in other SSHA Programs. 
     Whereas in the UC system technique and practice courses are generally open 
only to majors, MAP is designed to offer all UC Merced students access to both 
lower and upper division technique and practice courses. The long term vision of 
MAP offering courses to non-majors is crucial to the success of the Program, the 
Minor and the future B.A. This vision, if fulfilled, has the potential to attract 
students to UC Merced who would otherwise decide to study elsewhere by 
offering them a more focused art minor than the other UC campuses offer. The 
participation of non-majors is designed to integrate the Media Arts Program into 
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the academic goals of UC Merced students and thus to further amplify the 
interdisciplinary nature of the arts. 
     The National Endowment for the Arts: Artist in the Workforce 1990 – 2005 
Executive Summary Report states that the artist population is growing more 
diverse; however Hispanic, Asian, Native American and African-Americans still 
represent only 20 percent of all artists. This statistic indicates a need to attract 
Hispanics, Asians, Native Americans and African Americans to study art on the 
university level. Students listed in the categories above are more likely to have 
been denied arts education before their arrival on a university campus. Many 
public schools have eliminated or curtailed art education curriculum. Throughout 
history the arts have represented one of the most inclusive populist forms of 
expression and have been integral in the human struggle to overcome 
exploitation, racism and other political and social inequities. Underrepresented 
students should not be denied the power that art has to transform and transcend. 
It is no more appropriate to provide students with courses that only talk about art 
than it is to provide them with courses than only talk about science. The 
technique and practice courses offered at UCM represent a laboratory-like 
setting where students are given the opportunity to form their own understanding 
of what art is and the potential it has to enrich their lives, as well as the basis to 
develop new forms of artistic expression.  
 


II.      Program Goals  
 
The five year MAP Strategic Plan is designed to implement the following goals: 


o Strengthen the Minor in Arts by finalizing the development of a 
comprehensive curriculum in the visual arts, music, architecture 
and new media   


o Finalize the Proposal for an Individualized B.A. in Multidisciplinary 
Arts (Architecture, Visual Arts and Music) with a 5th Year Master of 
Arts Credential (originally planned for submission in Spring 2009 
but now planned for submission in Fall 2011 contingent on the 
allocation of 2 FTE in 2010-2011)  


o Develop plan for Master of Fine Arts Graduate Program in New 
Media 


 
III. Resource Allocation 
 
A. Faculty 


     The Media Arts Program consists of a sole faculty member, Dunya Ramicova 
who has been in charge of the Program since 2004 (the two faculty members 
hired with funding allocated to the arts are no longer affiliated with the arts, 
though the courses they offer are part of MAP planning for the B.A. The minor in 
Art consists of courses taught by both MAP and GASP faculty.)   
     Currently, Professor Ramicova is charged with administering an art technique 
and practice curriculum which at other University of California campuses is 
distributed over an array of schools, and departments with faculty members 
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numbering in the dozens. The task is daunting and frustrating since it is clear that 
the Program has strong potential to grow and to put UC Merced on the cutting 
edge of art education as well as making UCM more attractive to students. 
Without additional faculty much of MAP mission will remain not only unfulfilled 
but also endangered.  
     Proposal for B.A. in Art exists. It is designed to be implemented with three 
ladder faculty members, one visiting Artist in Residence position and four 
full time lecturers. 
      In the meantime, the existing Minor in Art needs to be revised, preparing 
ground for the eventual degree Program as well as graduate level courses. 
     It is important to note that the Minor in Art is interdisciplinary and that the B.A. 
Proposal utilizes for its requirements courses already offered by other SSHA 
Programs. Furthermore, the arts are naturally interdisciplinary in that their 
influence reaches into many areas of academic study at UCM such as digital 
technology, literature, history, psychology, management, anthropology and more.  
 
The MAP strategic planning for FTE allocation is as follows: 


1. Secure the continuity and development of the arts technique and practice 
(MAP) curriculum and the success of B.A. Proposal, 5th Year Master of 
Arts Credential and potential for development of Master of Fine Arts 
Graduate Program by hiring two ladder faculty members in 2010-
2011. 


     Two positions have been identified which fit into the current and future plans 
of SSHA and the university:  music specialist and sustainable architecture 
specialist.  
1. Music  
We need a music specialist with a broad spectrum of experience, and an 
interdisciplinary vision for the music curriculum to enhance the musicology 
curriculum offered by GASP. Music can potentially connect to many other areas 
of endeavor at UC Merced. As a twenty first century research university, UC 
Merced needs to develop a non-traditional approach to teaching music. Instead 
of focusing on traditional instruments, the projected music curriculum will 
concentrate on digital music technology and on exploring interdisciplinary 
connections while still offering strong foundation in traditional instruments and 
voice courses for those students who wish to continue their music education 
while at UCM.  
2.Sustainable Architecture  
Architecture has the potential to broaden the interdisciplinary collaboration with 
the School of Engineering as well as support one of the stated research themes 
of the university. Additionally, only two of the ten UC campuses offer 
undergraduate or graduate degrees in architecture: UC Berkeley and UC Los 
Angeles. This makes the offering of an architecture concentration/minor within 
MAP attractive since it has a promise of drawing more students to UCM. 
Curriculum in sustainable architecture adequate to give UC Merced BA degree 
holder opportunity to seek admission to a graduate Architecture Program will be 
possible with the hire of one specialist. MAP visual arts curriculum already offers 
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or is in process of developing lower division courses foundational for the upper 
division architecture curriculum. With the addition of two history of architecture 
survey courses that can be taught by a lecturer, the curriculum will be viable.  
      Here it is necessary to clarify that in the art technique and practice qualified 
candidates do not have PhD degrees (with some exceptions in music where 
there are professors with PhD degrees teaching Music Theory which is part of 
music technique and practice education. More common degrees for those who 
teach music technique and practice are Doctor of Musical Arts, DMA or Doctor of 
Music, DM. Faculty members teaching music technique and practice may also 
have Master of Music, MM degrees.) The most common terminal degree in the 
arts is Master of Fine Arts. However, highly acclaimed and accomplished 
practicing artists without terminal degrees teach at many music, performing arts 
and visual arts departments in the UC system and universities all over the world. 
To advance, practicing artists/academics have to meet criteria as stringent as 
those imposed on other academics, and to believe otherwise is to disrespect a 
large segment of the academe. 


2. Seek a cross school (SSHA and School of Engineering) position in 
2011 to fulfill the mission of MAP to facilitate the exploration of the 
integration of technology and art and to provide students with a truly 
twenty first century art education. 


     This is a crucial part of MAP planning whose core is the exploration of digital 
technology in the arts and new media. Planning for this hire will be facilitated by 
the completion of the SSHA building where appropriate facilities for teaching 
courses in media arts and technology will be available (Please, see section B.)  
The basis for development of collaborative research and courses representing a 
bridge between technology and the arts already exists as at least two faculty in 
computer science and engineering (CSE) have research interests that are 
already aligned with this vision. Professor Kallmann’s research interests include 
3D modeling, computer graphics, and computer animation. Professor Newsam’s 
research interests include image processing, digital libraries and multimedia. 


 
3. Secure the continuation of the funding for lecturers who are 


essential to the success of MAP.  
      It is standard throughout the UC system to employ lecturers to teach art 
technique and practice. In the research conducted in the fall of 2008 which 
surveyed thirty seven UC art technique and practice departments, fourteen 
departments employed more lecturers than ladder faculty. Though long term 
planning for MAP does not envision a larger number of lecturers than ladder 
faculty, UC Merced has been in the fortunate position to attract excellent 
practicing artists who are willing to teach as lecturers. The five lecturers that have 
taught MAP courses in the past four years not only have significant professional 
credentials but have given many hours of dedicated service above and beyond of 
what is required of them. A Chair (half a million dollar endowment) in art 
technique and practice has been fully funded by Isabel Coates as of June 2008. 
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It is not clear when this endowment will become available to fund lecturers and/or 
visiting faculty as requested.  


B. Space 
 


      Teaching art technique and art practice requires specialized and dedicated 
classrooms due to unique pedagogical needs. Though a variety of courses in art 
technique and practice have been offered at UC Merced since opening its doors 
to students in 2005, specialized classrooms and labs are required in order to fully 
develop art technique and practice courses. For instance, while lecturing is part 
of teaching technique and practice, students primarily learn “hands on.” Students 
draw, sculpt, use digital equipment, and sing in these classrooms. A section of 
the new School of Social Sciences, Humanities and Arts building (scheduled to 
open in 2010) has been designed to serve the needs of art technique and 
practice curriculum. There are classrooms, labs and offices specifically 
designated for teaching of art technique and practice. Two classrooms have 
been allocated for the digital media course needs. Additionally, there are extra 
large faculty offices to accommodate faculty artists working with students in one 
on one independent or directed study format. This specially designed space is 
more than adequate to serve the needs of MAP in its present form as well as for 
the projected B.A. and graduate Program.  
 
                               MEDIA ARTS PROGRAM STATISTICS. 
 
MAP courses consist of curriculum in Visual Arts (Drawing, Painting, Form in 
Space, and Photography), Architecture, Music (Instrumental and Voice), and 
Theater  
 
The statistics provided for the other UC campuses include only Visual Arts, 
Architecture and Music, since the courses taught by MAP in Theater are primarily 
design oriented. 
Statistics are provided for Academic Year 2009 -2010 for Media Arts Program. 
The statistics for the other UC campuses are from fall 2008. Anecdotally, lecturer 
FTE has been lowered at other UC campuses in the arts.  
 
 Media Arts 


Program 
UCM -2009-
2010 


UC  
San Diego 


UC  
Berkeley 


UC 
Riverside 


UC 
Davis 


# Ladder 
Faculty 


1 UCSD has 
no 
Architecture 
– 
55 Faculty 


78 Faculty Riverside 
has no 
Architecture 
– 
16 Faculty 


Davis has 
no 
architecture 
 
32 Faculty 


# FTE 
Lecturers 


3 & 1 
Visiting 
Faculty 


43 
Lecturers 
1 Adjunct 


45 
Lecturers 
8 adjuncts 


3 Visiting 
Faculty 
1 Adjunct 


25 
Lecturers 
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teaching 4 
courses/year 


2 Visiting  


# 
Students 
in Major 


N/A B.A. offered  B.A. offered 
& A.B. 
(non-
professional 
architecture 
degree) 


B.A. offered B.A. 
offered 


% of all 
UCM 
Students 
enrolled 
in MAP in 
2009 -
2010 


Based on 
3,414 
students 
enrolled, 
23 % 


    


Total # of 
students 
enrolled 
in all 
classes 
2009-
2010 


789 
 


    


#MA 
students 


N/A  
 


   


# PhD 
students 


N/A Degrees 
offered: 
MFA & 
PhD, AM & 
DMA 


Degrees 
offered: 
MA, MFA, 
PhD 


Degrees 
offered: 
MFA 


Dgrees 
offered: 
MA, MFA, 
PhD 


# 
students 
in Minor  


40     


 
 2008-9 2012-13 (assume 60% 


increase) 
#majors N/A B.A. Proposal to be 


submitted Fall 2011 –  
Arts majors represent 
c.5% of all UC degrees 
granted – 
UCM low estimate 2% 
of 5,000 students = 100 
students 


#minors 40  64 
Majors as % of total UCM 
student body 


 
N/A 


 
N/A 
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Minors as % of total UCM 
student body 


ca. 1  ½ % ca. 1  ½ % 


Total enrolled students 582 (including summer 
session 2009-95 
students) 


872 


Majors: faculty ? n/a 
 
 
 2008 - 2010 2012-2013 
#required lower division 
courses for Minor in Arts  


One MAP  
One GASP 


same 


# required upper division 
courses for Minor in Arts  


Four MAP or GASP same 


# required lower division 
courses for B.A. in Art  


N/A Seven  


# required upper division 
courses for B.A. in Art  


N/A Nine & Senior 
Comprehensive 
Requirement 
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G. World Heritage  
 
Introduction 
World Heritage is an emerging interdisciplinary and cross-disciplinary area that 
includes architecture, history, archaeology, art history, geography, anthropology, 
management, law, and other disciplines. Thus, faculty in this field brings together 
the humanities, social sciences, policy, and management, consistent with the 
interdisciplinary intent of the World Cultures program within SSHA. It is a great 
challenge to start at UCM a World Heritage Program, because there a very few 
cases of such educational programs at the international level, therefore it means 
that there are strong potentialities to get students, funds, visibility and relevance 
in a very short time.  UCM is the ideal place for creating an innovative program 
like WH, since it is a new campus and it is able to develop advanced forms of 
learning, research and communication, according to a multidisciplinary approach.  
In the next three years, with the addition of two additional faculty members, we 
will be able to launch a World Heritage minor, as well as a track within the World 
Cultures Graduate program (or its successor). 
The key features of the program, strongly technology-oriented, will permit to 
create a new discipline and innovative profiles for new jobs in the field of 
humanities, CRM (Cultural Resource Management), economy, computer 
science, educational purposes and many others. GISs, 3D Landscapes, 3D 
documentation, laser scanning, virtual reality, virtual communities’ environments 
will constitute the interdisciplinary and technological background able to engage 
students and instructors in very innovative and promising directions of learning, 
teaching and research. 
The University of California, Merced has the opportunity to develop a 
comprehensive program that will bring together faculty from different fields to 
work with students and technicians in the process of reconstructing the 
world cultural and natural heritage. The development of the World Heritage 
program will also have many immediate and long-term benefits for SSHA and UC 
Merced. These include providing a unique minor (see the last section of the 
document) and, eventually, a major, within SSHA to attract students to UC 
Merced, fostering and engendering interdisciplinary across Schools within UC 
Merced, and attracting international graduate students who are seeking—and will 
be willing to pay for—a graduate program in this field. A World Heritage program 
will offer a range of funding possibilities to faculty throughout the humanities, an 
area in which financial sustainability is often challenging.   
For the foreseeable future, the creation of a specific Institute of World Heritage, 
the first in USA, would be the ideal house for this kind of studies, education and 
research. 
Finally the key word “World Heritage” represent a natural link with the UNESCO’s 
activities (and so with Yosemite Park which is also in the World Heritage List) 
and with international institutions and stakeholders working in this field. 
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TOPICS 
--Interpretation and Evaluation (the traditional work of the humanities--why 
should we care about THIS monument)  
--Variation and Transformation (history and geography--how heritage changes 
over time and across space)  
--Management (heritage sites, parks, museums, archives, libraries, tourism, and 
heritage in the community--taking care of heritage)  
--Communication and Media (how heritage can be interpreted and communicated 
through different digital technologies and media)  
--Meaning and Memory (how heritage influences culture, how culture influences 
heritage) 
 
Expertise Areas 
Documentation (archaeological fieldwork, data recording, data capturing, surveys 
and reliefs) 
Technology (state of the art of digital technologies in virtual heritage) 
Conservation and Preservation (architectural analysis, monitoring, archaeometry) 
Restoration (architecture, artifacts, techniques) 
International Policy (CRM, laws, legal issues, international institutions) 
Museums and Parks (management, analysis, policy, communication) 
Interpretation and Communication (sites’ interpretation and media) 
Virtual Communities (social networks, cyber-heritage, embodiment, social 
heritage) 
 
Staffing 
Position 1 (2010-11):  Architecture and Conservation, Associate Professor 
Position 2 (2011-12): Museums and Cultural Resource Management, Assistant 
Professor 
2013-15:   
Position 3 Natural Heritage, Assistant Professor 
Position 4 International Heritage, Full/Associate Professor 
Infrastructure 
The activity of the World Heritage (WH) Program at UCM is articulated in 
different multi-tasking spaces: training labs, research labs, and virtual rooms. The 
training labs are shared spaces (with the three schools across campus) where 
the students learn software, implement case studies and use technological 
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devices. The training labs are located in the Kolligian Library, and currently 
serve, in particular, the following courses: WH01 Introduction to World Heritage, 
WH02 Cyber-heritage, WH110, Reconstructing Ancient Worlds, WCH (World 
Cultures and History) 298 – 001 Mindscape and Cultural Landscapes. The labs 
are specific spaces dedicated to multidisciplinary research projects of virtual 
heritage (cultural and natural) and cyber-archaeology. These spaces host digital 
archives, data, metadata and specific software and hardware: in particular the 
Powerwall, just installed, can display in 3D and in stereo archaeological data and 
models (reconstructed, simulated and acquired in the fieldwork). We are planning 
to organize research workshops and advanced courses in this collaborative 
environment. In addition, planned networking connections with other Powerwalls 
(e.g, at UC Davis and at the California State Park headquarters in Sacramento) 
will allow us to share collaborative environments and participatory learning 
activities between students, professors, and researchers. 
 
Virtual Heritage Lab 
The Virtual Heritage Lab (directed by M.Forte), created under the umbrella of the 
WH program, SSHA, III floor, is a research multidisciplinary space for grad and 
MA students involved in research and educational projects in WH. Applications 
and software: GIS, remote sensing, photogrammetry, photomodelling, 3D 
modeling, virtual reality, computer graphics, laser scanning, geometrical post-
processing, game engines. 
 
Powerwall 
Co-PI M. Kallmann is currently PI on the CNS-0723281 award “MRI: Acquisition 
of Equipment to Establish a Cognitive Sensorium and Visualization Facility at UC 
Merced”. The main component of this on-going project is the development of a 
facility for operation of the stereo multi-tile Powerwall visualization system. The 
visualization system is already fully operational, and a Vicon full-body optical 
tracking system is currently being integrated in the same room for initiating full-
body collaborative visualization projects. The facility is reserved for visualization 
and motion capture uses and is available full-time for research development. The 
facility is interdisciplinary and a scheduling system is being prepared for 
accommodating the needs of multiple future projects. The facility has received 
maintenance support from UC Merced and also research support from the 
Center for IT Research in the Interest of Society (CITRIS). Due its high visibility, 
the facility is also becoming an important research showcase for UC Merced. All 
these activities are ensuring the continued development of the facility and its 
related research and educational projects. 
 
Additional spaces/labs are necessary in the field of remote sensing and spatial 
technologies and in the area of conservation/archaeometry. 
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Active Research Projects 
WH faculty and students are currently engaged in 5 different research projects: 
The Virtual Museum of the Western Han Dynasty  (in collaboration with Xi’an 
Jiaotong University); Cyber-archaeology in virtual collaborative environments (in 
collaboration with UCB, UC Davis); 3D Copan (in collaboration with University of 
New Mexico, Fondazione Kessler, ETH); 3-Digging at Catal Huyuk (in 
collaboration with Stanford University); Virtual Teramo (in collaboration with 
Italian National Research Council); Virtual Worlds (Consortium of 7 international 
partners). 
 
Grants 
-World Heritage Faculty and students have received a significant number of large 
grants to carry out their research, from the Pacific Rim Research Program,, 
Microgeo, UCCP,: GRC, National Endowment for Humanities,  CNR, Italian 
National Research Council, CITRIS. 
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H. Merritt Writing Program 
     Five Year Strategic Plan:  2010 - 2015 
 
A. Overview 


 
The academic mission of the Merritt Writing Program (MWP) divides into three 
main areas of curricular responsibility and two secondary functions of academic 
support.    Each applies exclusively to undergraduate education:   


 
Primary curricular mission:    


 university-writing requirements for freshmen (2 courses)  
 upper-division writing requirements (6-7 courses) 
 minor in writing (12-15 courses) 


 
Secondary functions: 


 
 support for general education (e.g., Core 1 and Core 100)   
 support for tutoring, mentoring, learning communities, 


supplemental instruction, and Summer Bridge. 
 


Although some of these responsibilities and functions overlap, they are distinct  
enough to require separate administrative oversight distributed among three half-
time appointments (a director, 50% appointment, and two assistant directors, 
each with 50% appointments), and several coordinators.    The MWP also has 
two administrative-support staff, one for personnel and grant management and 
the other for assessment and scheduling. 


 
MWP courses are taught entirely by Unit 18 Non-Senate lecturers, 35 of whom 
have full time appointments with a five course teaching load and another 10 with 
part-time appointments.   Most of these 45 lecturers are routinely assigned to 
teach any of three courses that nearly all freshmen must complete (i.e., WRI 1, 
WRI 10 and Core 1).     


 
Total enrollment in MWP courses each semester exceeds 30% of all 
undergraduates, or more than 1,000 students per semester in AY2009/10.   For 
Humanities and World Cultures, the MWP generates about 51% of total credit 
hours, and for SSHA the MWP produces 28% of all the school’s credit hours.   
Officially, 63 students have declared their intention to complete the minor in 
writing, making that program among the larger minors in SSHA.13    


 
Since 2005 the entire MWP has convened to evaluate students’ writing progress 
by reviewing results of pre- and posttest samples of in-class writing or by noting 
specific learning outcomes in cumulative examples of writing produced 


                                                             
13 Enrollment information is from official data of the Office of Institutional Planning and Analysis.  
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throughout the semester.   The outcomes that are assessed include organization 
and development of substantial ideas; quality, tone and logical consistency of an 
argument with a clear purpose for the intended audience; and command of the 
appropriate style and formal conventions of academic discourse.   Students who 
earn passing grades demonstrate in their course portfolios that they have met or 
exceeded specific standards that have been established for each MWP course.    


 
Except for the director’s position, currently there are no dedicated FTE lines assigned to 
MWP lecturers; however, after six years of employment in the MWP, lecturers will 
qualify for post-six continuing appointments that are supported by dedicated FTE lines.   
In AY20010-11, as many as eight MWP lecturers will undergo review for post-six 
positions, and a significant number will be eligible for this review in subsequent years.     


 
This pending change in the review and appointment of lecturers will have long-
term implications for the MWP and the university.   Accordingly, this five-year 
plan anticipates some of the challenges that this change poses and recommends 
a number of strategic responses. 


 
B. Strengths/opportunities/challenges 
 
General Education 
 
About one-third of all MWP appointments are needed to staff Core 1, a writing-
intensive course that fulfills a general education requirement for freshmen.   There 
are several compelling reasons to transfer administrative and related funding 
responsibility for Core 1 from SSHA/HWC/MWP to the Office of Undergraduate 
Education.   Unlike the dean of SSHA, the College One dean has primary 
responsibility as an advocate for resource allocations in support of Core courses.  
The recent appointment of the Vice Provost for Undergraduate Education as dean 
of College One ensures that funding for Core courses can be requested as part of 
long-term planning for the development of a university-wide curriculum for general 
education.    Further, the MWP was never intended to be the sole academic unit for 
delivery of Core courses; instead, as originally planned by the founding faculty and 
as noted in the 2007 WASC response to our Application for Candidacy, that 
responsibility is best attended to by faculty from throughout the university.     


 
Recommendation 1:   Starting in AY 2010-11, College One will have full  
responsibility for funding and staffing the Core 1 curriculum.   Since this 


change  
will be entirely administrative, it should not require any new resources.    
 


Under the current model of Core 1 delivery, the MWP independently recruits and hires 
Unit 18 lecturers to staff Core 1 discussion sections.   An Assistant Director (50% 
appointment) of the MWP serves on the Core 1 Advisory Committee, co-supervises 
Core Friday events, conducts orientations for new discussion leaders, and works closely 
with all the Core 1 discussion leaders to maintain consistency of instruction in about 30-
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35 discussion sections per semester.   The Assistant Director also conducts formative 
and summative assessment of learning outcomes for Core 1.   In all other respects 
College One already has academic and support personnel assigned for the delivery of 
Core 1.   The proposed recommendation would entail shifting current resources for the 
50% Assistant Director position from the MWP to College One.    
 
 Recommendation 2:   By the end of AY 2010-11, phase out all Core 100   


equivalencies staffed by the MWP.   
 
In Spring 2006 and 2007, students completed the upper-division requirement for 
general education by taking Core 100, a course that replicates some features of Core 1 
as it attends to all eight guiding principles of general education.   For various reasons of 
cost, staffing and sustainability, Core 100 was suspended after its second year.    


 
In Spring 2008, the Academic Senate approved a two-year plan that has allowed 
students to fulfill an upper-division general education requirement by taking one of the 
following MWP courses:   WRI 100, 116, 117, 118 or 119.   Like Core 1 and Core 100, 
each of these five writing courses already addressed or was modified to address all 
eight guiding principles of general education.   Equivalency of MWP courses with Core 
100 was based solely on this alignment with the eight guiding principles; in other words, 
the writing curriculum has served as a temporary alternative to Core 100 pending 
development of a general education curriculum that will satisfy the upper-division 
requirement. 


 
Since these courses were not originally intended to serve this general education 
function, having them continue indefinitely as Core 100 equivalents potentially 
undermines development of the curriculum for the MWP minor in writing and a pending 
major program (to be discussed later).   In effect, these courses were originally meant to 
be interrelated building blocks of the professional track in writing, but we are delaying 
development of that track in order to serve students who are fulfilling the upper-division 
requirement for general education.    
 
For the last two years the MWP has waived prerequisites to our upper-division courses 
so that any student can enroll in Core 100-equivalents without having to complete WRI 
25 or WRI 30 and WRI 100.   We have also suspended plans to make WRI 100 a 
“gateway” course that introduces writing minors to areas of specialization in creative 
and professional writing.   To further develop the minor program as the foundation for a 
major in writing, we need to resume enforcing prerequisites and begin implementing 
planned changes to our upper-division curriculum.    
 
By the end of Spring 2010, the MWP will have fulfilled its two year commitment to 
provide an alternative to Core 100.   We understand that this support for upper-division 
general education will likely need to continue for AY2010-11; we also recognize the 
possibility that one or more writing courses could be part of a long-term, multifaceted 
solution to the delivery of upper-division general education.   Nevertheless, the MWP 
has reached the point of being overcommitted in support of general education, with 
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potential negative consequences for the MWP’s mission and main responsibilities.   In 
meeting those responsibilities, we must shift resources from a separate (non-MWP) 
general-education curriculum in order to develop our own curriculum.    That shift will 
allow us to build out our e-portfolio system of assessment; refine online delivery of 
hybrid writing courses; and implement a proposed sequence of gateway and capstone 
courses for the writing minor as a foundation for a new major in literature and writing.    
 
Major in English and Writing 
  


Recommendation 3:  Merge the minor in writing with the major in 
English/American literature to establish a new English and Writing major. 


 
In each previous Strategic Plan that the MWP has submitted since 2006, a main 
objective has been development of a major in writing.  Realistically, this stand-
alone major will not emerge without the appointment of Senate faculty to the 
MWP, a point discussed in Recommendation 4.    As a related consideration, 
since the state’s deficit problems remain unsolved, we will likely have several 
more years of inadequate state support for higher education.   Under these 
circumstances of severely limited resources and competing resource needs of 
existing academic programs, a relatively cost-efficient means to establish a new 
major would be to merge two existing programs.   Thus, rather than postpone 
indefinitely the creation of a stand-alone major in writing, the faculty in 
American/English literature and the MWP are proposing a new dual track major 
in English and Writing, with one track in literature and a separate but 
complementary track in writing.    
  
This plan will combine instructional resources that can expand the range of 
courses offered in each track and achieve efficiencies in operations that cannot 
be matched by separate majors.  Similar to the undergraduate English degree at 
UC Santa Cruz, the proposed tracks will allow students to focus on literature or 
writing as their primary area of interest, but they will also complete the same 
gateway (i.e., entry-level) and capstone courses that faculty from each track will 
jointly staff.   This collaboration among faculty in each track will strengthen 
assessment of program learning outcomes and distribute instructional workload 
in ways that enhance curricular breadth and depth.     
 
Except for UCSF, all UC campuses offer a B.A in English literature and most 
offer a B.A. in writing (UCR, UCSC) or a closely related degree in communication 
(UCD, UCSD), journalism (UCI), linguistics (UCLA) or rhetoric (UCB).   These are 
well established majors14 that draw students to other UC campuses; a 
comparable degree option at UC Merced, specifically as it combines literary 
study with writing theory and praxis, should attract students to our campus who 
do not currently identify us as a viable alternative.   Similarly, students interested 


                                                             
14 At UC Santa Cruz, their combined literature and writing B.A. degree is tied for fourth place for the 
largest number of undergraduate degrees awarded (UCSC Institutional Research & Policy Studies, 2009 
data, http://planning.ucsc.edu/portrait/docs/ucsc_profile.pdf, p2) 
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in careers as English teachers will have opportunity to complete writing and 
literature courses that fulfill requirements for a Single Subject teaching credential 
in English.   A full proposal for this new major is forthcoming.    
 
 Recommendation 4:  Appoint qualified MWP lecturers as Lecturers with 
Potential Security of Employment (PSOE). 
 
During their fifth year of employment at a UC campus, Unit 18 lecturers undergo 
review for “post-six” status for continuing appointments, a process that has 
already begun for eight MWP lecturers.   If continuing status is affirmed, then 
each post-six lecturer’s appointment is supported by an FTE line for three years, 
and is thereafter subject to renewal every three years unless an academic 
program is discontinued or the lecturer fails to perform at accepted levels of 
instructional and professional competence.    
 
Although these post-six appointments do not confer the equivalent of tenured 
status, they nevertheless do allocate a line to the lecturer whose sole 
responsibility is for teaching (the instructional workload for MWP lecturers is five 
courses annually).   In contrast, lecturers with Potential Security of Employment 
(PSOE) or SOE appointments teach the same number of courses as Unit 18 
lecturers but are also members of the academic Senate who are expected to 
fulfill service responsibilities.   In other words, unlike Unit 18 lecturers, P/SOE 
lecturers can contribute to essential administrative functions of the university in 
ways that broaden distribution of service tasks and therefore proportionally 
lessen the service workload of ladder faculty.    
 
Salary scales for P/SOE lecturers are nearly identical to those for non-Senate 
Unit 18 appointments 
(http://www.ucop.edu/acadadv/acadpers/tab0809/tabcont.html).   Upon closer 
inspection, in some respects Unit 18 lecturers are actually more expensive to 
employ since, by union regulation, they must be paid for any non-teaching work 
they do or alternatively receive an instructional workload credit, which is an 
indirect form of payment that requires hiring someone else to teach a course that 
the Unit 18 lecturer would have otherwise taught.    P/SOE lecturers would not 
receive additional compensation for fulfilling their service responsibilities.  
 
Although lecturers are expected to teach as their main responsibility, many of 
those affiliated with the MWP are also active writers who publish regularly in 
respected poetry and fiction journals or chapbook series.   Others actively publish 
on composition and pedagogy, present at professional conferences, and serve 
on editorial boards.   As Unit 18 lecturers, this scholarship has no official status 
and therefore is not included in reports of faculty productivity.   P/SOE lecturers, 
in contrast, are required to submit annual bio-bibliography reports that include 
this information.     
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Unit 18 lecturers with Continuing Appointments will have an FTE line assigned to 
their position.   We are proposing that over the next five years approximately half 
the lecturers in the MWP (15-16) be appointed instead with P/SOE status.     
 
 Recommendation 5:  Appoint an Assistant Director for Instructional 
Technology 
 
The MWP had already begun a full transition from paper portfolios of student-
course work to e-portfolios.   We are also requiring all Unit 18 lecturers who 
undergo post-six review for continuing appointments to submit an e-portfolio that 
documents their teaching effectiveness and their engagement with the 
scholarship of teaching and learning.    
 
The proposed Assistant Director position will be grant-funded (50% of full-time).   
In addition to implementing a robust e-portfolio system, this appointment will help 
coordinate assessment functions for efficiently tracking academic performance of 
students.    A digital system of data collection will further provide the MWP with 
relevant information about program learning outcomes.  As a related 
responsibility, this position will conduct training sessions for students and faculty 
on the use of e-portfolios and their integration within the university’s course 
management system, UCMCROPS/Sakai.     
 
 
C.   Research, Grants and Awards 
 
Since 2005 the MWP has been awarded over two million dollars in grants from 
federal, state, and private sources.   These include the U.S. Department of 
Education (Title V and FIPSE), the Spencer and Hewlett foundations, numerous 
state of California writing project grants, and several UC-system grants (one 
Humanities and two Institute for Research in the Arts).   
  
Most often these grants have funded academic-support programs such as tutor 
training, peer mentoring, learning communities, supplemental instruction, TA 
training, and summer “bridge” experiences for entering freshmen. With these 
external resources we have also sponsored the university’s Undergraduate 
Research Journal; helped pay for publication of the Fairy Shrimp Chronicles; co-
sponsored our campus Common Read Project; paid to have Alan Weisman, 
author of The World Without Us, address the Core 1 class in Spring 2010; and 
funded undergraduate and graduate student researchers to attend professional 
conferences. These are important contributions to the university’s mission as a 
student-centered research university, and key examples cited in our Capacity 
and Preparatory Review report that was recently submitted (July 2009) to WASC. 
 
As previously noted, Unit 18 lecturers in the MWP have published in refereed 
journals, delivered invited papers at professional conferences, and routinely 
given public readings of their creative work.   As one notable example of creative 
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scholarship, in 2009 Jared Stanley won the international Crashaw Prize for 
poetry with his collection titled Book Made of Forest.     
 
D.   Resource and Space Requests 
 
In Fall 2009 the MWP administrative staff was moved from the 3rd floor of SSHA 
to the 2nd floor, away from all the (45) lecturers who rely on their support and 
from the director and both assistant directors.  Lack of direct access to support 
staff impedes efficient operation of the MWP, and it significantly undermines the 
director’s ability to assess the job performance of key personnel.    Assuming the 
MWP will no longer be staffing Core 1 discussion sections, several offices in the 
inner area of COB’s third floor should become available in Fall 2010.   At that 
time returning the MWP support staff to the inner section of the 3rd floor will not 
affect allocation of “outer” offices reserved for faculty.    We are requesting this 
change in office location as part of the MWP’s five year plan.    
 
Approximately 85% - 90% of all MWP staffing is for campus or system-wide 
requirements in writing such as WRI 1 and WRI 10 and the “core” curriculum for 
general education (Core 1 and temporarily for Core 100).    Nearly all of the 
remaining 10% - 15% supports our minor in writing.  If the university meets its 
projected goals for new enrollment in Fall 2010, then we will need to staff 
courses for about 1250 freshmen and 145 transfers.    
 
To staff university writing requirements for freshmen (WRI 1, 10 and writing-
intensive discussion sections of Core 1), we will need about 30 lecturers.   This 
total allows for a 10% failure in freshman writing courses resulting in additional 
sections that are needed for students retaking a course.     
 
For AY 2010-11, the MWP will also continue to offer an “equivalent” of Core 100 
so that juniors and seniors can fulfill the upper-division requirement for general 
education.   The relevant courses for this purpose are WRI 100, 101, 117, 118, 
and 119.   After AY 2010-11, the Writing Program will no longer staff additional 
sections of these courses as a temporary alternative to Core 100.    We project a 
need for 4 lecturers who will staff these courses for the upcoming academic year.    


 
Additionally, the MWP staffs several School and major-program requirements.   
For Natural Science majors, we annually offer about 10 sections of WRI 116 
(Science Writing in the Natural Sciences) as the main option available to NS 
students who must fulfill a School requirement in communication.    To staff WRI 
116 we anticipate hiring two full-time lecturers.    Similarly, Psychology majors 
are now required to complete WRI 101 (Writing in the Disciplines:  Psychology).    
To staff approximately 4 sections of that course, we anticipate hiring one full-time 
lecturer and one part-timer whose appointment might be upgraded to a full-time 
position if enrollment in WRI 101 and/or 116 warrants that change.   
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Enrollment each semester in writing minor courses has been strong; preliminary 
indications based on students taking more than two minor-program courses 
suggest that as many as 75 students plan to complete the minor in writing, or 10-
15 more than have officially declared this intention.   Another 50 are likely to take 
at least one writing course as an elective.   Based on these projections, we will 
need 2-3 full-time lecturers.      


 
Currently (AY2009-2010), the MWP employs the equivalent of 40 full-time Non 
Senate Faculty lecturers (equivalency is based on total number of sections 
taught by full-time and part-time hires).   For the upcoming academic year, 
AY2010-2011, we are requesting funding that will enable us to offer enough 
sections of required writing courses for freshmen and juniors—about 40-41 
positions.    


 
University-writing requirements for freshmen:    30   
Upper-division writing & GE requirements:    8  
Minor in writing:               2-3 
                  40-41 lecturers 
 


If the MWP succeeds in having Core 1 responsibilities transferred to College 
One, then we will be hiring 10-11 fewer lecturers; also, if we no longer staff 
sections of Core 100 equivalent courses, then 3 fewer lecturers will be needed.   
The net result is shown in the following table, with the last two columns indicating 
assignment of lecturers to teach Core 1/100 sections versus no assignment for 
those courses. 
 


Five Year Projections for MWP Hiring 
 
Academic Year     Projected Enrollment                         Lecturers needed:  
       Total    New Freshmen   Transfers   + Core 1/100      -  Core 
1/100 
2010 - 2011   3593           1258              


153 
            41             28 


2011 - 2012   4018           1348              
155 


            42             29 


2012 - 2013   4335           1430              
157   


            43             30 


2013 - 2014   4605           1513              
160 


            44             31  


2014 - 2015   4981           1572              
189 


            45             32 


 
 
As this table shows, by transferring responsibility for Core 1/100 to College One, 
the MWP will achieve a much more manageable size of 32 lecturers by AY2014-
15.     
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Further reductions can be achieved by gradually assigning TAs to teach courses 
that fulfill university, school or program writing requirements.    Unfortunately, 
there is no obvious metric for estimating how many TAs might be available to 
teach writing courses since they would also be needed to staff discussion 
sections in growing undergraduate majors.   Staffing of Core 1 discussion 
sections could also include TAs, but the scalability of that course beyond a 
threshold of 1500 freshmen poses significant problems for the existing Core 1 
curriculum.15 
 
 
D.   Metrics of MWP Success and Public Service 


 
The Merritt Writing Program generates the majority of FTE for Humanities and 
World Cultures.    Despite generating more than half the FTE for HWC, we 
receive no allocations for Senate-faculty appointments.   Overall, MWP course 
enrollment averages about 18-19 students per section in classes with a 20 
student cap, or about 90 students total in the five classes that full-time lecturers 
teach.   The total cost per full-time lecturer appointment averages about $51,240 
with benefits.   On average, the cost of hiring lecturers is about 40% lower than 
the cost of hiring ladder-faculty (estimated at $87,500 regardless of rank and not 
including benefits).    Calculated in terms of instructional units, each lecturer 
teaches about 320 units (90 students annually X 4 units per section = 320 units).    
This total exceeds the break even point for a steady-state writing program; it also 
indirectly supports the hiring of additional ladder faculty through our accumulated 
FTE.       
 
Through grant support for the MWP’s Summer Bridge (SB) Program, we have 
had remarkable success in preparing “at-risk” freshmen for their first year at UC 
Merced.   Compared to other freshmen at our campus with similar academic and 
demographic profiles, the first 40 freshmen to complete SB have performed at a 
much higher level academically than their peers.   Confirmed by an independent 
evaluator, the academic success of SB also has a financial counterpart in that 
last year (Summer 2009) we generated over $105,000 in Summer Session funds 
that the EVC distributed to the Schools. 


 


                                                             
15 Current projections by Institutional Planning and Analysis have our campus enrolling about 1500 new 
freshmen in Fall 2013.  Since Lakireddy auditorium cannot accommodate more than 375 students for 
lectures, each increment of 375 students requires another lecture presentation and a related commitment of 
faculty time to this course.   Also, since the Core 1 discussion sections are writing-intensive, those classes 
are capped at 20 students, and classrooms with a 20 student maximum are already fully utilized.   Moving 
additional discussion sections to larger classrooms would negatively affect space utilization audits and 
related campus requests for new instructional buildings.   That shift would also create scheduling problems 
for other courses with 25 or 30 student discussion sections.   Conversely, increasing class enrollment from 
20 to 25 or 30 students per Core 1 discussion section would negatively affect writing instruction and 
significantly increase workload, with risk of union grievances.    However these spatial, curricular and 
workload matters are resolved, the current form of Core 1 should not be expected to scale up in sync with 
annual increases in the number of freshmen.     
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As   related pedagogical point that demonstrates MWP instructional 
effectiveness, 2005-2009 UCUES data show that UC Merced freshmen who 
began at our campus (first two sets of bar graphs) identify themselves as weak 
writers, typically below the average of all other UC campuses.   Yet by their junior 
year, these students match or exceed their other UC peers in confidence levels 
for writing ability.   [The last two sets of bar graphs represent transfer students 
who completed freshman-writing requirements elsewhere.] 


 
 
Error! Objects cannot be created from editing field codes. 
 


 
The MWP cannot take full credit for this increased confidence among our 
students, but we can demonstrate through extensive assessment of writing and 
general education courses that our students improve significantly as writers.   In 
sum, as a relatively inexpensive unit of the university, the Merritt Writing Program 
makes a pedagogically vital and arguably essential contribution to students and 
faculty.    
 
 
E.  Summary of Staffing Requests for AY 2010-2011: 
 
 
1.  Appoint 40-41 full-time lecturers.   Specific staffing needs are shown below: 
 


WRI 1:     40 sections (1250 freshmen; about 60% failure rate for the 
AWPE and about 10% failure rate in Fall semester sections 
of WRI 1) 


WRI 10:   55 – 60 sections (1250 students, including those from AY 
2009-2010 who deferred taking this course until their 
sophomore year, as is the policy in the School of 
Engineering) 


WRI 11 2 sections 
WRI 25 3-4 sections 
WRI 30 2 sections 
WRI 100 6 sections (fulfills Core 100)  
WRI 101 5 sections (fulfills Core 100) 
WRI 105  2 sections 
WRI 110 2 sections 
WRI 116 10-12 sections (fulfills Core 100) 
WRI 117 6 sections (fulfills Core 100) 
WRI 118 1-2 sections (fulfills Core 100) 
WRI 119 4 - 5 sections (fulfills Core 100) 
WRI 120          1 section 
WRI 125 2 – 3 sections 
WRI 130 1 – 2 sections 
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WRI 131 2 sections 
WRI 150          1 section 
Core 1:  65-70 sections (1250 freshmen plus about 100 who 


did not take  
this course their freshman year) 


USTU 10  2 sections 
USTU 110 1-2 sections 
  


    
2.   Convert Unit 18 lecturers with Continuing Appointments to P/SOE positions 
 
 Fall 2010: 6 PSOE  
 Fall 2011: 4 PSOE  
 Fall 2012: 5 PSOE 
 
3.    Appoint an Assistant Director for Instructional Technology (50% position).   
This position will be entirely grant supported and will not require allocation of any 
additional stateside resources.    
 
 
 
Psychological Sciences Strategic Plan16 
 
0. Executive Summary 
 
Psychological Sciences has become a key discipline to UC Merced, with high 
undergraduate and graduate student enrollment, substantial external grant 
funding, and internationally recognized scholarly productivity and excellence in 
developmental, health, and quantitative psychology. Its primary need is to hire 
new ladder rank faculty to reduce the extremely high student/faculty ratio and the 
over-reliance on Unit 18 lecturers. Psychological Sciences has 7 (15%) of 
SSHA's approximately 46 faculty. By any metric, Psychological Sciences is 
drastically understaffed. If faculty were allocated in proportion to the number of 
majors (39%), for example, Psychological Sciences would have 18 faculty. This 
strategic plan outlines a three year hiring plan that would add 10 new ladder rank 
faculty, recognizing that the current budget situation may preclude meeting that 
goal fully. Secondarily, there is need for additional laboratory research space. 
The Social Sciences and Management building will provide that space when it 
opens in 2011 or 2012, as it is equipped with labs ranging from 450-600sf. 
Psychological Sciences faculty anticipate being allocated at least one of those 
labs per faculty member, commensurate with other UC campuses. The Appendix 
to this document provides information concerning the strategic planning criteria 
outlined by CAPRA and by the Provost.  
                                                             
16 The administration has not requested that strategic plans be in any particular format. Consequently this 
strategic plan continues to use the format from past years requested by former Interim Dean Hans 
Bjornsson.   
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1. The Mission and Challenges 
 
The Psychological Sciences Section of SSHA offers a broad undergraduate 
curriculum spanning all its subspecialties, and it offers graduate training with 
focused excellence in Developmental Psychology, Health Psychology and 
Quantitative Psychology. The main challenges are a shortage of ladder rank 
faculty given enrollment, and a shortage of space.  
 
2. The Vision 
 
Psychology has been identified as one of seven “hub disciplines”17 in science—a 
key discipline with high scholarly activity that involves frequent and strong links to 
other disciplines (the other six hub disciplines are Mathematics, Physics, 
Chemistry, Earth Sciences, Medicine, and Social Sciences). Hub disciplines are 
both disciplinary and inter-disciplinary at the same time. The Psychological 
Sciences faculty believe that the scholarly reputation of UC Merced depends 
crucially on fostering the growth and excellence of all these hub disciplines. The 
role of Psychological Sciences at UC Merced is to be such a hub by creating 
disciplinary excellence with strong inter-disciplinary links.  
 
3. The Overall Goals and Strategies 
 
Psychological Sciences aims to 


• Develop a writing-intensive undergraduate Psychology curriculum with 
opportunities for undergraduates to work on faculty research. 


• Develop scholarly excellence in Developmental, Health, and Quantitative 
Psychology, reflected in successful publication and grant production.  


• Develop a graduate training program in Psychological Sciences that 
produces research-oriented doctoral graduates who work in research 
settings in education, in government, and in the private sector.  


 
4. The Organization and Administration 
 
The Psychological Sciences Section of SSHA was created in Fall 2007, and has 
functioned as an independent organizational unit since then. It is currently staffed 
by seven ladder rank faculty: Assistant Professor Michelle Chouinard, Assistant 
Professor Yarrow Dunham, Assistant Professor Michael Hoyt, Professor William 
Shadish (Academic Personnel Chair), Assistant Professor Anna Song, Associate 
Professor Jack Vevea, and Professor Jan Wallander. In addition, a number of 
Unit 18 lecturers teach undergraduate Psychology courses. A proposal to 
recognize Psychological Sciences as a Bylaw 55 Unit accompanies this strategic 
plan.  
 
                                                             
17 Boyack, K.W., Klavans, R., & Borner, K. (2005). Mapping the backbone of science. Scientometrics, 64, 
351-374.  
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5. Education 
 
Psychological Sciences is the second largest major at UC Merced. In Spring 
2010, it served 340 Psychology undergraduate majors (39% of the 871 SSHA 
declared majors). The ratio of Psychological Sciences majors to Psychological 
Sciences ladder rank faculty is 48:1—far higher than for any other SSHA major 
(except MGMT, which has no faculty). The Psychology minor serves 66 students, 
third highest in SSHA. Psychological Sciences undergraduate courses have 
about 20% of all SSHA credit hour production. The undergraduate major is 
writing intensive and provides many opportunities for undergraduates to 
participate in faculty research.  
 
At the graduate level, Psychological Sciences currently has eleven graduate 
students, and its training program functions as part of the Social and Cognitive 
Sciences (SCS) graduate group. This is 41% of the total number of graduate 
students in the SCS graduate group and 26% of the total number in SSHA. The 
faculty are near completion of a CCGA and WASC application for an 
independent graduate group in Psychological Sciences. Two years ago, the 
faculty took several steps to increase the publicity of our graduate training. The 
payoff is occurring now—applicants for Fall 2010 have increased dramatically 
compared to previous years. Preliminary data provided about the number of 
applications for graduate training in the SCS graduate group on January 22, 
2010, showed that 34 of 55 applicants were to Psychological Sciences; three 
more applicants listed both Cognitive Science and Psychological Sciences. 
Applications to Psychological Sciences this year are more than triple the average 
number of applicants to Psychological Sciences in past years, and more than 
triple the application pool of the nearest competitor: Cognitive Science with 9 
applicants. Consistent with the high demand for graduate training in Psychology 
at other UC campuses, we anticipate continued growth in the applicant pool in 
future years.  
 
6. Research  
 
Psychological Sciences emphasizes three areas of research: Developmental 
Psychology, Health Psychology, and Quantitative Psychology.  
 
Developmental Psychology at UC Merced currently focuses on childhood, with 
interests in cognitive development, language, and social development. Faculty in 
this area have strong overlapping interdisciplinary interests with the UC Merced 
Cognitive Science area. Future developmental hires will build on these strengths, 
but also expand the breadth of developmental interests at UC Merced into 
developmental neuroscience, and will broaden the age of our focus to include 
research with infants. In accord with this, our next priorities are hiring faculty 
members with research interests in these areas. Such hires would build on the 
program's current strengths, and would add to the interdisciplinary potential of 
the psychology area, due to further potential cross-collaborations with cognitive 
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science. Developmental neuroscience is a particular future hiring priority; as a 
cutting-edge research area, it potentially spans developmental, cognitive, and 
health psychology, as well as offering cross-disciplinary collaborations with 
cognitive science and human development/biology. 
 
Health psychology deals with interactions between behavior and physical health, 
considering the full dimensions of both of these concepts. At the most general 
level, health psychology includes research into how behavior affects physical 
health as well as how physical health affects behavior. To do so, health 
psychology draws upon multiple knowledge bases of psychology. For example 
within health psychology, there are social psychologists who study cultural 
influences on health; cognitive psychologists who study health decision making; 
developmental psychologists who study family influences on children’s health; 
and physiological psychologists who study behavioral effects on the neural, 
cardiovascular, and immunological systems that are often the proximal causes of 
diseases. Health psychology also includes activities to promote physical health 
and prevent disease, which draws broadly from clinical psychology all the way to 
public health. Such interventions can be applied at different levels, from 
individuals all the way to the public in general. Examples include psychological 
interventions that prevent health problems or ameliorate existing health 
problems, such as the delivery of culturally-appropriate health promotion 
information, and prevention programs to aid elementary and high school students 
to avoid unhealthy lifestyle habits (e.g., related to obesity, substance use). Health 
psychology faculty will bring research and teaching interests that will be highly 
useful in UC Merced’s quest to develop biomedical and population health 
research and education programs. Health psychology also usually fares 
extremely well in generating, often large amounts, of extramural research 
funding, often in large amounts. 
 
Our priorities are to add faculty in health psychology who can bring teaching and 
research expertise in areas such as (a) experimental study of behavior-health 
links, (b) intervention and prevention program development and evaluation, (c) 
cultural disparities in health, (d) biological mechanisms linking behaviors to 
physical health (e.g., employing measures of nervous, cardiovascular, endocrine, 
and immunological systems), and (e) meta-analysis of effects in health 
psychology. Interests in health issues prevalent in the Central Valley will continue 
to be of high priority within the aforementioned research areas. Furthermore, we 
are keen on building strengths within these areas in health issues during 
childhood and adolescence, to continue forging links with the developmental 
psychology area. However, we will also consider expanding coverage in the 
faculty group into health psychology applied to adult and aging periods as we 
grow.  
 
Quantitative Psychology is the study and development of the research designs 
and statistical methods that are used by psychologists (and other social, 
behavioral, and biomedical scientists) in their work. Compared to Developmental 
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and Health Psychology, which are envisioned eventually to have large numbers 
of faculty, Quantitative Psychology will have a proportionally smaller number of 
full-time faculty, but will also have enough faculty to offer doctoral training in 
Quantitative Psychology. The rapid addition of such faculty early in program 
development is essential to the development of a strong psychology program, for 
several reasons. First, it provides a good means of ensuring competent teaching 
of crucial graduate level quantitative courses in psychology that are required in 
every high-quality doctoral Psychology program. Second, it serves as a catalyst 
for improving the statistical analysis of research data for the two substantive 
areas of health and developmental psychology, improving the likelihood of 
successful publication. Third, given that UC Merced does not have a statistics 
department, unlike most mature universities, quantitative psychology can be a 
source of faculty who can provide critical statistical consultation on extramural 
grants. Such consultation is essential for large grant-supported research 
programs that we hope to encourage in developmental and health psychology. 
Importantly, this expertise will benefit grant applications outside psychology as 
well. Fourth, the American Psychological Association (APA) has identified 
quantitative psychology as an area that needs an increased supply of trained 
faculty members. The web site of the Task Force for Increasing the Number of 
Quantitative Psychologists http://www.apa.org/science/bsaweb-tfinqp.html states:  


“Acknowledging the fact that the number of quantitative psychologists is 
dwindling at the same time that there is a pressing need for training and 
education in all aspects of quantitative methods, the APA Council of 
Representatives authorized a special task force in 2006…. The Task 
Force…was charged with addressing both the pipeline of qualified 
students and opportunities for training in quantitative psychology (with an 
emphasis on early undergraduate education through postdoctoral 
training).”  


The quantitative psychology program at UC Merced will help respond to that 
need. Mostly, we will choose hires in quantitative psychology that complement 
the needs typical of developmental and health psychology. Thus we place high 
priority on hiring faculty with skills in (a) longitudinal data analysis, (b) multilevel 
modeling, (c) categorical data analysis, and (d) structural equation modeling. A 
second level priority would be a hire in psychometrics such as in item response 
theory; psychometrics forms the backbone of many quantitative psychology 
programs, so exposing quantitative psychology students to that area is important. 
Finally, the two current quantitative psychology faculty members (Shadish, 
Vevea) are experts in meta-analysis. Currently in the United States, there is no 
training program specializing in meta-analysis. So we will give special priority to 
recruitment of faculty who can contribute to the development of such a training 
program in meta-analysis. 
 
In the long term, Psychological Sciences may expand beyond these three 
specialties, although such predictions are hard to make at this time. Likely 
candidates for long term expansion would include any of the physiological 
specialties in Psychological Sciences, or Social Psychology. Much will depend on 
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the mix of interests represented on the faculty at that time. For example, some 
health psychologists are trained as social psychologists, and they may find it 
attractive to expand the social psychology offerings.  
 
7. Interdisciplinary opportunities 
 
Psychological Sciences currently envisions three primary venues for 
interdisciplinary collaboration. First, Psychological Sciences has been successful 
in seeking and hiring faculty who have overlapping interests that can support the 
Cognitive Science program, such as Yarrow Dunham, a developmental 
psychologist who has strong cognitive training and interests, and Jack Vevea, a 
quantitative psychologist who has developed quantitative models of cognitive 
phenomena.  
 
Second, faculty who will be hired in Health Psychology will contribute to 
interdisciplinary collaboration with faculty in the School of Natural Science and 
the School of Engineering who are involved in health research at UC Merced. For 
example, Professor Wallander led the recent successful effort to bring an 
interdisciplinary NIH-funded Center for Health Disparities Research to UC 
Merced.  
 
Third, faculty who will be hired in Quantitative Psychological Sciences will 
contribute to the need for expert statistical consultation among faculty in the 
School of Natural Science and the School of Engineering who are involved in the 
creation of a medical school. For example, at the request of the Dean of Natural 
Science, Professor Shadish wrote a document describing models for statistical 
consultation and training that could be used at UC Merced in the short to medium 
term future.  
 
8. Outreach 
 
Psychological Sciences strongly supports efforts to attract a diverse student body 
at both the undergraduate and graduate levels. Specific figures on the 
composition of the current student body are not available from SSHA. However, 
Psychological Sciences tends to attract a large proportion of female students, as 
well as of underrepresented ethnic groups. The composition of our 
undergraduate research teams, and of our graduate students, also reflects that 
(specifics available upon request). Finally, Psychological Sciences faculty 
routinely participate in outreach efforts. For example, Dunham and Song have 
served on the SSHA Recruitment and Retention Committee, and a number of 
faculty have participated in recruitment forums for Psychological Sciences, 
SSHA, or UC Merced. Similarly, Wallander has served as a faculty speaker for 
the Transfer Student Recruitment into Psychological Sciences.  
 
9. Resources 
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9.1. Faculty  
 
Psychological Sciences has 7 (15%) of SSHA’s approximately 46 faculty. By any 
metric, Psychological Sciences is drastically understaffed. If faculty were 
allocated in proportion to the number of majors (39%), for example, 
Psychological Sciences would have 18 faculty.  
 
2009-2010 Academic Year Searches (start date July 1, 2010). Psychological 
Sciences is currently searching two position:  
1. Assistant Professor in Developmental Psychology, preferably specializing in 


infant development, cognitive development, or developmental cognitive 
neuropsychology. The advertisement for this position notes that selected 
candidates with interests in learning disabilities broadly defined may be 
eligible for an endowed chair. Note this position was a Full Professor position 
initially allocated in 2005, then filled by Carol Tomlinson-Keasey, then 
searched in two subsequent years without being filled, and finally 
downgraded to Assistant Professor this year. Developmental Psychology is 
the only Psychological Sciences specialty without a tenured faculty member, 
and such a member is our highest priority for new positions. 


2. Full/Associate Professor in Health Psychology, preferably specializing in child 
and adolescent health, cultural influences on health, experimental 
approaches in health psychology, or the prevention and treatment of health 
problems common in the Central Valley such as obesity or poor prenatal care.  


 
CAPRA’s instructions for submission of strategic plans said it is not “necessary to 
describe very long-term strategic aims not related to current resource requests”. 
Given this instruction, coupled with the bleak budget picture for 2009-2010, we 
do not submit long term hiring plans in this document, though they are available 
on request. For next year, the Psychological Sciences strategic plan calls for the 
following hires.  
 
Requested Searches over the Next Three Years. This year’s strategic plan 
requests hiring preferences over the next three years at four per year. We realize 
that UC Merced has never allocated four positions in a year to Psychological 
Sciences. Nonetheless, we request this because it recognizes how badly 
understaffed we are compared to other areas. It is what we need to begin to 
reduce our student/faculty ratio and our dependence on lecturers. If either of the 
current academic year searches fails to result in a hire, our first priority is to 
continue to search that position(s) as our first priority in the subsequent year. 
After those positions are filled, we request authorization to search the following 
positions, in order of preference:  
1. Full/Associate Professor in Developmental Psychology. The specialty of this 


hire should be in child and adolescent development, but otherwise we will 
seek to hire the best candidate that either complements existing areas 
(cognitive development, social development), or that introduces new areas 
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such as developmental cognitive neuropsychology or personality 
development.  


2. Assistant Professor in Quantitative Psychology specializing in either 
longitudinal data analysis or multilevel modeling.  


3. Full/Associate Professor in Developmental Psychology. The specialty of this 
hire should be in child and adolescent development, but otherwise we will 
seek to hire the best candidate that either complements existing areas 
(cognitive development, social development), or that introduces new areas 
such as developmental cognitive neuropsychology or personality 
development. This hire will give Developmental Psychology as many tenured 
faculty as Health Psychology and Quantitative Psychology have been 
allocated. 


4. Full/Associate Professor in Health Psychology specializing in one of the areas 
not already hired.  


5. Full/Associate Professor in Developmental Psychology specializing in one of 
the areas not already hired. 


6. Full/Associate Professor in Health Psychology specializing in one of the areas 
not already hired.  


7. Assistant Professor in Quantitative Psychology specializing in either 
longitudinal data analysis or multilevel modeling.  


8. Associate/Full Professor in Developmental Psychology specializing in one of 
the areas not already hired. 


9. Assistant Professor in Health Psychology specializing in one of the areas not 
already hired. 


10. Assistant Professor in Developmental Psychology specializing in one of the 
areas not already hired. 


11. Assistant Professor in Health Psychology specializing in one of the areas not 
already hired. 


12. Assistant Professor in Quantitative Psychology specializing in either 
longitudinal data analysis or multilevel modeling.  


In each of these cases, if the UC administration does not allocate sufficient funds 
to hire tenured faculty, we would replace the Full/Associate Professor lines with 
lower rank lines.  
 
If all are successful, these searches would yield the following distribution of 
faculty hires across developmental, health, and quantitative psychology at the 
end of this period.  
 


Start Date Developmental Health Quantitative 
Current Academic Year 2 3 2 


July 1, 2010 3 4 2 
July 1, 2011 5 5 3 
July 1, 2012 7 6 4 
July 1, 2013 8 8 5 
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9.2. Space 
 
Psychologists require one office per faculty member, and laboratory space. 
Quantitative Psychological Sciences is probably the least space intensive area, 
where an allocation of 200-300 square feet of lab space per faculty member will 
suffice. Health and Developmental are more space intensive, requiring 450-600 
square feet of lab space. However, these are averages, and space needs vary 
within areas. Needs are larger for faculty with active grant funding; and some 
health and developmental psychologists have fewer space needs. Although 
space within the Classroom and Office Building is extremely tight, we have been 
assured by the administration that sufficient space for these labs will be available 
on campus when the Social Sciences and Management (SSM) building opens in 
2011 or 2012.  
 
Therefore, for the seven current Psychological Sciences faculty, about 2650-
3600 square feet of lab space is needed on campus. If both current searches are 
successful, an additional 900-1200 square feet will be needed by Fall 2010, for a 
total of 3750-4800 square feet of lab space (plus one office each). The 
Classroom and Office Building does not have sufficient space to meet these 
needs; but the new Social Science and Management (SSM) building scheduled 
to open in 2011 or 2012 should contain sufficient space for the medium term 
future. Consequently, our existing faculty have agreed to use less space until 
SSM opens; and we are letting new hires know of the temporary space shortage. 
So far, all potential new hires have expressed willingness to wait until SSM 
opens to have their lab needs met.  
 
9.3. Finances 
 
Psychological Sciences has the following financial needs:  


1. Psychological Sciences has been allocated the equivalent of three FTE 
Lecturers during the 2009-10 academic year. This support needs to be 
continued to maintain current enrollment, and can be expanded to 
increase enrollment. Upper division undergraduate PSY courses are 
capped at 80, and nearly all reach their caps, so demand clearly exists to 
support expanded enrollment.  


2. Psychological Sciences requires an allocation of teaching assistantships 
commensurate to its enrollment. It currently receives such an allocation 
and anticipates this will continue.  


Although these financial needs are funded mostly by the university, 
Psychological Sciences strongly encourages its faculty to obtain extramural grant 
funding to help meet these needs. Active grants currently include:  


1. Shadish, W.R. (Principal Investigator). A d-estimator for Single Case 
Designs. Institute for Educational Sciences, U.S. Department of 
Education. $974,523 total costs (2010-2013) 


2. Shadish, W.R. (Co-Investigator and Campus Director). “University of 
California Educational Evaluation Center”, University of California Multi-
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Campus Research Program and Initiative, $2,200,000 total costs (2010-
14). John Yun (UC Santa Barbara), Principal Investigator. 


3. Song, A.V. (Principal Investigator). "The Role of Perceptions in Adolescent 
Tobacco Use". NIH/NIDA/LRP (Pediatrics), $44,496 (2008-2010). 


4. Vevea, J.L. (Consultant). "Vocabulary Development through Writing." 
Department of Education, Institute for Educational Sciences. $1,402,533 
total costs (2006-2009). 


5. Vevea, J.L. (Consultant). "Explicit Scaffolding for Word Learning." 
Department of Education, Institute for Educational Sciences. $1,017,477 
total costs. (2008-2011). 


6. Vevea, J.L. (Co-Investigator). “Measuring Vocabulary Knowledge with 
Testlets: A New Tool for Assessment.” U.S. Department of Education, 
Institute for Educational Sciences. $2,036,502 total costs. 


7. Wallander, J.L. (Co-Investigator). “Brain Research to Ameliorate Impaired 
Neurodevelopment-Home-based Intervention, ” NICHD/NIH.  $2,375,000 
total costs (2006-2011). Wally Carlo, University of Alabama at 
Birmingham, Principal Investigator. 


8. Wallander, J.L. (Consultant). “Healthy Passages: A longitudinal, 
community-based study of adolescent health,” Centers for Disease 
Control, $31,000,000 (thus far; renewed yearly with appx. $4,500,000) 
(1999-open ended). Frank Franklin, University of Alabama at Birmingham, 
Principal Investigator.  


9. Wallander, J.L. (Co-PI). Center of excellence for the study of health 
disparities in the rural and ethnic underserved populations, National 
Institutes of Health/National Center for Minority Health and Health 
Disparities, $1,302,414, 2009-present. 


10. Wallander, J.L., (Consultant). “Promoting Use of Effective Early 
Intervention Programs.” , NICHD/NIH, $745,243 total costs. Holly Kreider, 
Socimetrics, Principal Investigator. 


11. Wallander, J.L. (Consultant). “Psychological Tests and Assessment Online 
Resource.” NICHD/NIH, $750,000 total costs, Tamara Kuhn, 
Sociometrics, Principal Investigator. 


12. Hoyt, M.A. (Principal Investigator).  "Health-Related Quality of Life in 
Young Men with Testicular Cancer", Lance Armstrong Foundation, 
$110,000 total costs, (2009-2010). 


13. Hoyt, M.A. (Co-Principal Investigator). "Biobehavioral Factors and Quality 
of Life in Men with Prostate Cancer", UCLA Cousins Center for 
Psychoneuroimmunology, $17,000 total costs, (2008-2011). Annette 
Stanton, University of California, Los Angeles, Co-Principal Investigator.  


Pending grants include 
14. Song, A. V. (Principal Investigator). " Sociocognitive Factors in Adolescent 


Risk Behaviors", NIH/LRP (Pediatrics), $35,000 (2010-2012).  
15. Song, A. V. (Co-Investigator). " Ethnic Variations in Addictive Behaviors 


among Emerging Adults", NIH/NIDA. $2,463,430 total costs (2010-2014). 
Nolan Zane, University of California, Davis, Principal Investigator. 
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16. Dunham, Y. (Principal Investigator). “Minimal Groups and the 
Development of Social Category Knowledge”. National Science 
Foundation, $442,973. 


These grants are particularly helpful to support graduate students in research 
assistantships.  
 
10. Summary of requests for new resources.  
 
In summary, the Psychological Sciences Section requests the following new 
resources:  


1. We request 4 new FTE faculty lines to begin July 1, 2011. 
2. Assuming current searches are successful, we request 9 faculty offices 


plus whatever laboratory space is available in the Classroom and Office 
Building for Fall 2010; and we request 13 offices plus 4500-6000 square 
feet of laboratory space in the SSM building for Fall 2011, assuming that 
building is open by then. 


3. We request continued allocation of Lecturer funds, with consideration to 
an increase in that allocation to the extent that substantial new ladder rank 
faculty allocations are not made. 


4. We request continued allocation of teaching assistant slots proportional to 
Psychological Sciences student credit hour production. 
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Appendix I: CAPRA Criteria 
 
CAPRA’s criteria for evaluating strategic plans requests answers to the following 
items. Our answers are italicized below each criterion.  
 
Justification for Prioritization 


Explain concisely how the prioritization of requested FTEs reflects the 
aims, goals, and demands of programs discussed in the Strategic Plan of the 
school, and of graduate groups associated with faculty in the school, in particular: 


1. Support of undergraduate majors, referring to estimated student demand 
(both majors and courses provided to non-majors), plans to achieve 
excellence and how this will be assessed (including accreditation issues, if 
any). 


Psychology is the largest major in SSHA but has only 7 ladder rank 
faculty and the highest student/faculty ratio in SSHA. About 60% of 
Psychology undergraduate classes are taught by Unit 18 lecturers. Far 
more ladder rank faculty are needed to support the major. We have 
improved the major by adding more writing requirements (e.g., a new 
course WRI 101 specific to Psychology is now required of majors), and 
by redistributing TAs to support this effort. For WASC accreditation 
purposes, we have created Program Learning Outcomes and an 
assessment plan to regularly assess whether we achieve those 
outcomes.  


2. Support of graduate groups and research, referring to balance of critical 
mass in specific areas versus the need for broadening coverage, plans to 
achieve international excellence and how this will be assessed, estimated 
student demand for graduate programs.  


Psychological Sciences currently has eleven graduate students. 
Student demand for graduate training in psychology is very high, with 
34 of 55 applicants to SSHA being in Psychology as of January 22, 
2010. Other campuses average 2.5 graduate students per faculty 
member, a standard likely to be met at UC Merced within a few years, 
as well. Additional ladder rank faculty are needed to continue to grow 
graduate training and research excellence. 


The Psychological Sciences faculty is near completion of a 
revised draft CCGA application for a Graduate Group in Psychological 
Sciences. The application outlines assessment plans for the new 
graduate group, both assessing students within the group on a regular 
basis, and assessing the Group itself periodically. 


3. If applicable, development of new or incipient research and/or graduate or 
undergraduate degree programs 


Not applicable.  
4. If applicable, support of or synergy with cross-school or interdisciplinary 


programs or research.  
Psychological Sciences currently envisions three primary venues for 
interdisciplinary collaboration. First, Psychological Sciences has been 
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successful in seeking and hiring faculty who have overlapping interests 
that can support the Cognitive Science program, such as Yarrow 
Dunham, a developmental psychologist who has strong cognitive 
training and interests, and Jack Vevea, a quantitative psychologist who 
has developed quantitative models of cognitive phenomena.  


Second, faculty who will be hired in Health Psychology will 
contribute to interdisciplinary collaboration with faculty in the School of 
Natural Science and the School of Engineering who are involved in 
health research at UC Merced. For example, Professor Wallander led 
the recent submission of the letter of intent for an interdisciplinary 
center at UC Merced within the system-wide UC School of Global 
Health; and Professors Wallander and Shadish are active members of 
the UC Faculty Medical School Advisory Committee. 


Third, faculty who will be hired in Quantitative Psychological 
Sciences will contribute to the need for expert statistical consultation 
among faculty in the School of Natural Science and the School of 
Engineering who are involved in the creation of a medical school. For 
example, at the request of the Dean of Natural Science, Professor 
Shadish wrote a document describing models for statistical 
consultation and training that could be used at UC Merced in the short 
to medium term future.  


5. Support for general education (e.g. providing professors/lecturers to 
support CORE courses and general education courses for other schools). 


Psychological Sciences faculty regularly give lectures in CORE 1. At 
the lower division level, PSY 1(enrollment around 300, offered each 
semester) is an option for filling school general education 
requirements, and PSY 10 (enrollment around 176, offered each 
semester) is an option for filling the quantitative methods general 
education requirement. The majority of students in both these courses 
are not Psychology majors. Only PSY 1 is prerequisite to upper 
division PSY courses. Consequently these courses are heavily 
enrolled by non-Psychology major as filling upper division general 
education requirements outside the major.  


Faculty and Space Resources 
1. Overview of faculty workload issues, including current and anticipated 


shortfalls or imbalances, as well as the school workload policy, including 
the likely extent of reliance on lecturer appointments.  Note that 
permanently required lecturer lines should be requested as such by 
schools. 


Each Psychological Sciences ladder rank faculty member teaches two 
undergraduate and one graduate course per year. Psychological 
Sciences has been allocated the equivalent of three FTE Lecturers 
during the 2009-10 academic year. Lectures teach more than half of 
our courses and produce more than half of our credit hours. We 
believe this is far too high, and that much of the lecturer resources 
should be replaced by ladder rank faculty. 







 125 


2. Balance of tenured and untenured faculty, and opportunities for mentoring.  
Developmental psychology has two untenured faculty members, and 
badly needs a tenured faculty to provide mentoring as well as 
leadership for program development. Thus, the reduction of the 
developmental psychology full professor search to assistant professor 
this year is a continued blow to that program. This position should be 
restored. Health psychology and quantitative psychology currently 
have one and two tenured faculty, respectively, with health psychology 
searching for an additional tenured faculty member this year. The 
faculty aims to have at least 50% of its faculty tenured within each area 
so as to avoid burdening untenured faculty with service demands.  


3. An updated description of the school’s space planning and allocation 
procedures. 


Until recently, the SSHA Dean made all space allocations. The SSHA 
Executive Committee recently assumed the duties of a space 
committee, and presumably will develop its procedures this year. The 
Psychological Sciences faculty has worked closely with the SSHA 
Dean to ensure sufficient space is available to existing and new 
faculty. Though there is currently a significant space shortage in the 
Classroom and Office Building, the opening of the new Social Science 
and Management Building in 2011 or 2012 should alleviate this 
shortage. 


4. Special resource issues related to faculty hiring, e.g. plans to hire faculty 
cohorts or special facilities needs for new hires. 


Faculty being recruited to Psychological Sciences are told clearly 
about the existing space shortage, and of the likelihood that their 
space needs cannot be fully met until 2011 or 2012. So far, most 
recruits have been willing to wait until then. Psychological Sciences 
faculty may make arrangements to share labs with newly hired faculty 
until then, assuming the nature of the research allows that and the new 
faculty permit it. Otherwise, no special resource issues exist. 


5. Special issues relevant to achieving diversity of UC Merced’s faculty. 
The Psychological Sciences faculty is committed to increasing its 
gender and ethnic diversity. Currently, two of seven current faculty are 
women and one of seven is a member of an ethnic minority group.  


 
Additional CAPRA Criteria 


 
1. Academic plans should include a 5 year description of specific goals (and 


associated objective metrics) associated with each program that is requesting 
new faculty lines.  These goals can be based on external assessments (e.g. 
ABET accreditation or CCGA approval), specific program expansion (e.g. 
adding a new track or graduate emphasis), or quantitative target (e.g. 
supporting a particular student growth rate).  Moreover, the overall academics 
plans should prioritize and provide a timeline for all such goals described in 
the plan. 
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The need for additional faculty lines in Psychological Sciences is 
based substantially on the need to reduce the high 50:1 undergraduate 
student to faculty ratio. The ideal goal would be to reduce it to about 21:1, 
the goal specified for UC Merced as a whole. Substantial progress 
towards that goal is easily measured.  


A related goal is to reduce the ratio of the number of courses taught 
by lectures in the undergraduate Psychology major from its current 60:40 
ratio of lecturer taught courses to ladder rank faculty taught courses  to a 
more reasonable 20:80 ratio. This will require a substantial infusion of new 
ladder rank faculty. 


2. Academic plans should explicitly address strategic constraints on the campus, 
such as the need to balance more and less costly programs, the availability of 
research and teaching space, and start up funds. 


Not only is Psychological Sciences less costly than most programs in 
Natural Sciences and Engineering, the high grant productivity of 
Psychological Sciences faculty brings more revenue to the university 
compared to most other SSHA programs. However, Psychological 
Sciences does require more research space and higher startup funds than 
most other SSHA disciplines, though this is partly offset by the higher 
grant productivity.  


3. Academic plans should consider the full life-cycle of existing programs, 
describing target sizes over the next five or more years and plans to reach a 
sustainable level given current budget constraints.   


Psychological Sciences already generates more resources (e.g., State-
provided faculty lines and FTE TA funds) than other programs in SSHA, 
and so sustainability is not an issue.  


4. Academic plans should include estimated resource requests for program 
review and ongoing assessment. 


The Psychological Sciences WASC Assessment Report recently 
submitted for the January 31, 2010, deadline requested a budget of $2250 
to continue the use of the ETS Major Field Test with volunteer graduating 
seniors. Over the next several years, more students will graduate under 
the requirement in the 2009-2010 catalog to take this test before 
graduating, which will require substantially more resources. A reasonable 
estimate would be $30-$50 per student, with 100 students graduating 
each year, costing $3-5000 per year. This cost is likely to increase over 
time as more psychology majors enroll and graduate.  


5. Academic plans should describe plans for coordination or even consolidation 
of programs within or between schools or between graduate groups to make 
the most efficient use of current and proposed faculty lines.  Proposed hires 
whose teaching will be primarily outside of their home program, need to be 
explicitly cited in the plans for the programs in which they will be teaching. 


No plans exist to consolidate Psychological Sciences with any program, 
and all Psychological Sciences faculty teach within the discipline.  


6. Proposed new undergraduate and graduate programs must be included in 
academic plans well in advance of the year in which they will be proposed.  
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Moreover, plans for new programs must include year-by-year hiring goals to 
achieve the necessary size to create the new program.  Finally, any proposed 
new programs used as the basis for new faculty lines must include memos 
from the cognizant school or graduate groups’ Dean and Academic Planning 
Chair stating a multiyear commitment to give high priority to faculty hires for 
this new program.  These memos must be included in the academic plan 
voted on by the school faculty. 


The Psychological Sciences faculty are already offering the undergraduate 
major and the graduate training program within existing resources. 
Continued faculty hires at whatever rate is feasible in the current budget 
situation will allow us to expand the quantity and quality of both programs.  
The Psychology major has grown substantially every year since its 
inception, though that growth is likely to slow somewhat as other majors 
(e.g., Sociology, Political Science) develop. Anticipated faculty growth is 
based on anticipated undergraduate major and credit hour growth.  


 
 


Additional Criteria Specified by the Provost 
 
 
1. An evaluation of research opportunities that will add critical strength in the 


existing research programs or that will allow the campus to embark on new 
areas of research vital to our future. 


The Psychological Sciences faculty participates actively in the 
development of both existing and new programs pertaining to health, as 
outlined in the strategic plan. An example of new research directions is the 
collaboration between health psychology and quantitative psychology in 
developing a health psychology quantitative synthesis program.  


In addition, given that the faculty have very high grant productivity, 
and that Psychology has been identified as a hub discipline in science, 
investments in hiring new Psychological Sciences faculty will add critical 
strength to all of the existing Psychological Sciences research areas 
(developmental, health, quantitative).  


2. An assessment of each position’s importance to supporting existing graduate 
and undergraduate programs that will allow for the development of new 
programs of instruction in the future. 


The proposed new positions aim to support existing undergraduate and 
graduation programs in Psychological Sciences, not to develop new 
programs. The primary needs here are to (a) replace the over-reliance on 
lecturers with teaching by ladder rank faculty and (b) the allocation of 
ladder rank faculty positions that would allow reduction of the 
student:faculty ratio to a level commensurate with good pedagogical 
practice.  


3. An analysis of how the FTE will be used to support the principles and delivery 
of the general education curriculum. 
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Psychological Sciences faculty provide substantial support in general 
education. Specifically, they regularly give lectures in CORE 1. At the 
lower division level, PSY 1(enrollment around 300, offered each semester) 
is an option for filling school general education requirements, and PSY 10 
(enrollment around 176, offered each semester) is an option for filling the 
quantitative methods general education requirement. The majority of 
students in both these courses are not Psychology majors. Only PSY 1 is 
prerequisite to upper division PSY courses. Consequently these courses 
are heavily enrolled by non-Psychology major as filling upper division 
general education requirements outside the major.  


4. A detailed assessment of the space needs for each of the FTE and any plans 
that will allow current allocated laboratory space to be used to accommodate 
additional hires. 


A detailed description of space needs is provided in section 9.2 above. 
Regarding sharing existing space, Psychological Sciences faculty will 
make such sharing arrangements as are necessary and feasible to 
accommodate new hires until the SSM building opens in 2011 or 2012. 
However, faculty at UC Merced are allocated relatively little laboratory 
space, far less than at any other UC campus. One faculty member has no 
space at all, most have one converted office (@135 sf), and only two have 
more than that. Even faculty with active grant programs receive no 
additional space for that purpose. So space available for sharing is limited.  
 
________________________________________________________ 


 
 


Social Science & Management (SSM) Strategic Plan – 2010-2013 
 


I. Introduction 
 
The SSM Group within SSHA comprises the disciplines of Economics, 
Management, Political Science, and Sociology.  At its core, the scholars within 
the SSM Group study how humans structure their lives and how interaction 
among people within the confines of these institutional structures shapes the 
path of social and economic progress.  While human beings around the world are 
fundamentally the same when it comes to their biological make-up, there is 
significant disparity in their material well-being.  A puzzle that has confronted 
social scientists since the origins of their respective disciplines is: why are some 
countries so wealthy, while others are so poor?  Furthermore, what are the 
consequences, both internationally and domestically, of this disparity in material 
well-being across different groups of people? 
 
Without structure, society would be chaotic.  To overcome collective action 
problems, for example, people delegate authority to governments with powers to 
coerce.  They exchange goods and services within formalized markets.  They live 
their lives based on a set of principles defined by their religions.  Entrepreneurs 
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raise capital and hire workers because they see economic opportunities in 
producing and selling goods and services to potential consumers.  What unites 
the SSM faculty’s research is the desire to understand how and why institutions 
are formed and evolve and how they affect social and economic progress over 
time and across place.  Given the importance of institutions in shaping economic, 
political, and social outcomes, the dynamics of institutional selection and change 
is a critical area of academic exploration and research. 
 
Naturally, scholars of different disciplines bring their own expertise to the 
fundamental questions at hand, but it is important to emphasize that the 
intellectual spillovers across economics, management, political science, and 
sociology is what facilitates our understanding of human progress.  For example, 
as noted above, entrepreneurs try to capture economic opportunities by 
harnessing financial and human capital, yet the productivity and profitability of 
their firms depends on the formal and informal policies that govern the 
organization.  In other words, the scholarly study of managerial decision-making 
and firm performance depends on an understanding of social structures – the 
expertise of sociologists.  As a second simple example of the linkages across the 
social science disciplines, consider the role of education in advancing human 
progress.  Economists have documented convincingly that education contributes 
importantly to economic growth and generates so-called positive externalities 
(i.e., educating a child not only benefits her, but others within society).  Yet, how 
do people go about deciding whether or not to provide education for others’ 
children and, if so, at what level?  Understanding how people solve these 
collective action problems is the fundamental question that political scientists 
address.  In sum, economists’ ability to understand the path of economic growth 
relies on their political science colleagues’ explanations of political decision-
making.  It is these natural linkages that make the SSM Group ideally situated to 
address the problems that society faces today, whether it relates to health 
disparities, stewardship of the environment, or poverty. 
 
II. The Importance of SSM to UC Merced 
 
One measure of the role that SSM plays within the university is to consider 
undergraduate education.  Simply put, training in the social sciences and in 
business and management is extraordinarily popular among UC students.  
According to the most recent UCOP Statistical Summary of Students and Staff 
(Fall 2008, p. 30), 22 percent of bachelor’s degrees were conferred in the “social 
sciences” (which exclude psychology) and six percent were conferred in 
“business and management.”  By contrast, nine percent of undergraduate 
students graduated with a degree in psychology, 15 percent in biological 
sciences, seven percent in engineering, six percent in “letters,” and five percent 
in “fine and applied arts.”   
 
In Table 1 below we delve more deeply into the popularity of the respective 
majors within SSM across the UC campuses (UC San Francisco is excluded 
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from the analysis).  One issue that complicates the analysis is that three 
campuses (Berkeley, Irvine, and Riverside) offer undergraduate majors in 
management, while the remaining five campuses offer an economics degree with 
a business/managerial economics track.  Therefore, we include data on total 
economics majors, majors in the managerial and non-managerial tracks, and, 
when relevant, management students.  We also provide data on psychology 
majors as a comparative benchmark. 
 
First, it is worth noting that the unweighted average of Psychology majors across 
the UC campuses – 8.6 percent – conforms to the reported percentage of 
bachelor’s degrees awarded across the system – 9 percent.  Second, this 
detailed analysis of individual majors confirms that the vast majority of the 28 
percent of bachelor’s degrees in “social sciences” and “business and 
management” reported in the Statistical Summary of Students and Staff are 
generated by SSM disciplines.  Specifically, economics and management 
educate an average of 12.2 percent of students across the system, political 
science trains 5.5 percent, and sociology 4.8 percent – a combined total of 22.5 
percent.  Therefore, as UC Merced develops into a mature campus and achieves 
steady-state, the data from other campuses suggest that nearly a quarter of all of 
our students will choose to affiliate with an SSM discipline. 
 
A second measure of the importance of the SSM disciplines to the growth of UC 
Merced relates to the inter-/multi-disciplinary emphasis that is prevalent across 
the campus.  This emphasis was initiated in the founding idea that research 
institutes would serve as the catalyst to bring scholars together to understand 
and solve the major problems facing society today.  Indeed, the problems that 
society faces with regard to the environment, health, or energy – the foci of UC 
Merced’s current institutes – are inexorably linked to economic, political, and 
social issues.  To the extent that UC Merced’s institutes seek to offer realistic 
solutions to the problems that society faces, it is our contention that the present 
institutes would be better served with heavier involvement from economists, 
political scientists, and sociologists.  After all, the most practical and realistic 
solutions will be determined by their economic, political, and social ramifications.  
Put another way, scientists and engineers might well understand the causes of 
society’s ills when it comes to the environment, health, and energy and offer 
realistic fixes, yet the ability to implement such solutions depends on their 
economic, political, and/or social costs and benefits.  Without understanding 
these tradeoffs, scientists and engineers will conduct their research within a 
vacuum and their work will be confined to a narrow audience who value theory 
over practicality.
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Table 1 
Declared Undergraduate Majors in SSM Disciplines (& Psychology) Across 
the UC System 
 
Majors UCB UCI UCR 


* 
UCD  UCLA UCS


D 
UCS
B 


UCS
C 


Averag
es 


Term AY 
08-09 


Fall 
09 


AY 
08-09 


Fall 
09 


Fall 
09 


WINT 
10 


WINT 
10 


Fall 
08 


 


ECON 5.0% 11.0
% 


7.7% 6.5% 
‡ 


8.9% 11.1
% 


13.2
% 


11.4
% 


9.4% 


   Business 
ECON track 


0.0 8.6 3.5 2.3 5.2 4.2 12.0 8.4  


Non-
business 
ECON track 


5.0 2.4 4.2 4.2 3.7 6.9 1.2 3.0  


MGMT 
(separate 
major) 


3.7 1.6 17.7 n/a n/a n/a n/a n/a  


ECON+MGM
T 


8.7 12.6 25.4 6.5 8.9 11.1 13.2 11.4 12.2 


POLI 5.3 4.5 6.5 3.8 6.9 5.9 5.8 5.0 5.5 
SOC 2.9 8.2 7.7 2.6 3.6 1.9 6.4 5.2 4.8 
PSYCH 4.0 9.8 9.9 6.8 9.5 6.7 11.0 10.5 8.6 
 
Note: 
* Data on Riverside majors was unavailable, so degrees conferred by major was 
used instead. 
‡ The managerial economics program is offered by the Department of 
Agricultural & Resource Economics, while the economics degree is offered by 
the Department of Economics. 
Sources: 
UCB: 
http://opa.berkeley.edu/analysesandreports/MajorsAndDegreesByAcadProgram.
pdf 
UCD: http://budget.ucdavis.edu/data-reports/documents/enrollment-
reports/students-multiple-year-comparisons/emjudsc_fcurr.pdf 
UCI: http://www.oir.uci.edu/enr/IIA03-enr-by-major-and-class-stdng-2009-10.pdf 
UCLA: http://www.aim.ucla.edu/enrollment/enrollment_programs_fall.asp 
UCSD: 
http://registrar.ucsd.edu/ver2/dservices/thirdweek/WI10/REGBDM03.WI10.PDF 
UCSB: http://bap.ucsb.edu/IR/reg_reports/W10-STATS.PDF 
UCSC: 
http://planning.ucsc.edu/irps/majors/2008/Fall_UndergraduateMajorsDeclaredan
dProposed(HC).pdf 
UCR: http://sara.ucr.edu/degrees/2008_09/degmaj.html 
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III. Resource Request 
 
Faculty 
 
The SSM disciplines are expected to be very popular majors for students in 
steady-state, are central to offering inter-/multi-disciplinary solutions to society’s 
problems, and all seek to advance graduate training that can exploit UC 
Merced’s unique intellectual culture.  The SSM Group seeks to achieve a critical 
mass of at least 10 faculty in each of our core disciplines (economics, political 
science, and sociology) as soon as possible.  At that level each can offer a 
robust undergraduate major and begin the process of introducing graduate 
programs.  Given the requirements to offer core graduate training in our 
respective disciplines, each area must achieve a critical mass of approximately 
10 faculty who can cover both the undergraduate program requirements and 
begin to roll-out the graduate core courses. 
 
To achieve critical mass, the Economics, Political Science, and Sociology areas 
each request two FTE in each of the following three academic years – 2010-
2011; 2011-2012; and 2012-2013. 
 
The SSM faculty view three new lines (one each in Economics, Political Science, 
and Sociology) as being critical to our mission to grow our respective disciplinary 
programs based on current and expected student demand.  Further, we request 
another three additional lines (one to each discipline) to build toward critical 
mass. 
 
Of the three mission-critical lines noted above, the SSM faculty places 
Economics as the highest priority, with Political Science and Sociology then 
ranked equally second.  The SSM group ranks the next three requested FTE 
equally among the disciplinary areas. 
 
We place no emphasis at the present time on Management FTE.  Given the 
inchoate state of the Management Bylaw 55 unit and the administrative confusion 
surrounding the program, the SSM Group will maintain curricular authority over 
the Management undergraduate program and will administer the instruction with 
lecturer support.   
 
Lecturer & TA Support 
 
The lack of qualified TAs is significantly impacting our respective curricula.  
Courses that might have been offered (e.g., SOC 010) cannot be because of a 
lack of qualified graduate students to hold discussion sections or to staff labs.  
We have been forced to change the way certain courses (e.g., ECON 001) are 
delivered because TA support does not exist for a full array of discussion 
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sections.  In other upper-division courses, assignments have been truncated or 
eliminated because of a lack of TA support to advise students and to grade.  In 
order to successfully provide the coursework required for our undergraduate 
majors, we must have trained and qualified graduate students (or lecturers) 
available to TA our classes. 
 
Because our disciplines have not achieved a critical mass of faculty to offer 
credible graduate programs, we have experienced a significant shortage of 
graduate students capable of supporting our courses, especially the more 
analytically or quantitatively oriented ones.  We propose that some funding that 
would otherwise support TAs be allocated to our areas to hire lecturers/TAs from 
outside UCM.  We could easily recruit ABD graduate students or recent PhDs 
from UC Davis or Berkeley to teach for us, or even act as TAs.  We have 
developed strong expertise in specific areas of research in our respective 
disciplines (applied microeconomics in Economics; institutions and voting 
behavior in Political Science; and social movements in Sociology) so it is 
conceivable that graduate students from around the UC system may see an 
advantage to spend a year or two in Merced to work with faculty. 
 
The resource requests from the disciplines are as follows: 
 
Economics –  For AY 2010-2011, economics foresees a need for 14 full-time TA 
FTEs (5.0 for 300 students in ECON 001; 3.0 for 180 students in ECON 010; and 
2.0 each for ECON 100, 101, and 130), split roughly equally across the two 
semester.  At present, economics has two graduate students.  Thus, our 
undergraduate instruction is heavily impacted because of the lack of TA 
resources.  In addition, to satisfy our demand for courses, we expect the need for 
a full-time lecturer in Economics. 
 
Political Science – To help meet the demand for Political Science courses, a full-
time Political Science lecturer will be needed for the 2010-2011 Academic Year. 
 Political Science also anticipates the need for 10 full-time TAs during the 2010-
2011 Academic Year.  Six will be needed in fall semester and four will be needed 
in the spring. 
 
Sociology – In fall 2010 our proposed lower division courses will require 6.5 TA 
FTEs, and we anticipate needing a similar number in spring 2011.  We will need 
one research qualified TA to cover research methods in the fall, and one to cover 
our statistics labs in the spring.  Also, given student demand for courses, 
Sociology will require a full-time lecturer during the coming academic year. 
 
 
IV. Strategic Plans of the Individual Areas 
 
In the sections to follow, we delineate the strategic planning ideas of the 
individual areas.   
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IV.1 The Strategic Plan for Economics at UC Merced (2010-2013) 
  
Vision for the Program 


 
The Economics Program’s vision is to establish UC Merced as a center for 
excellence in applied research that offers practical insights for policy-making and 
management decision-making.  The focus on applied microeconomics implies 
that the Program will add faculty who will have positive spillover effects for other 
programs not only within the social sciences, but also across campus.  For 
example, Economics will have natural synergies with the development of the 
Management Program, as well as with the campus institutes dealing with Health 
Sciences, Energy, and the Environment.   
 
The Economics Program offers students an analytically and quantitatively 
rigorous course of study that prepares them for a variety of professional pursuits 
and advanced graduate study, especially in economics, management, public 
policy, and law.  What makes Economics a particularly valuable course of study 
is that students learn how to: frame economic, political, and social questions that 
have relevance to their everyday lives; identify multifaceted explanations for the 
causes and the consequences of the major issues that face policy-makers and 
business leaders; and use economic models and data from multiple sources to 
propose solutions to the vexing problems that face society.   
 
Consistent with the Program’s objective to establish UC Merced’s research 
prominence in Economics, building a graduate program will be critical. 
 
Strengths of the Program 
 
There are currently five faculty within the Economics Program, plus one assistant 
professor line that was “frozen” in 2008-2009.  A senior inaugural line that was 
vacant since 2004 was finally filled last year with the recruitment of Rob Innes 
from the University of Arizona’s Department of Agricultural and Resource 
Economics.  Given the significant challenges in senior recruiting in Economics, 
not just at UC Merced but across the country, UC Merced’s recent success in 
attracting Innes should be viewed as a significant accomplishment and an 
indicator of the early achievements of the Program.    
 
Given the scarcity of available faculty resources and the slow process of 
Program building, the faculty have chosen to grow the Program strategically.  In 
particular, as noted above, the faculty have chosen to create a niche in the area 
of applied economics, meaning that they study real problems that policy makers 
and business leaders face.  At present, given our faculty’s interests, we have 
developed specific strengths in labor economics, industrial organization, political 
economy and public policy, and economic history.  In order to offer a high-quality 
undergraduate major in Economics, and eventually a graduate program, in the 
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coming years we will need to add in the areas of public economics, health 
economics, industrial organization, and international and development 
economics.  
 
While our size is relatively small, our faculty have made great strides recently in 
attracting attention to the university and our burgeoning program.  For example, 
three faculty (Kantor, Neumann, and Whalley) are affiliates of the National 
Bureau of Economic Research, a prestigious research organization in 
Cambridge, MA.  Kantor and Whalley recently won an NSF grant to study the 
development of higher education in the United States during its most formative 
phase of growth around the turn of the twentieth century.  For the past three 
years the faculty (in particular, Neumann, Whalley, and Winder) have been able 
to support an on-going seminar series in labor studies with the financial support 
of the UCOP Contreras Fund.  While resources are limited for building the “soft” 
academic infrastructure of the campus, our faculty have taken the initiative in 
fund-raising to support the growth of the intellectual enterprise. 
 
Further, our faculty serve in positions within their respective fields that bring 
positive attention to UC Merced’s Economics Program.  For example, Kantor 
serves on the steering committee of the All-UC Economics History Group (an 
MRU), is an elected trustee of the Cliometrics Society, and serves on the editorial 
board of the two leading journals in economic history.  Further, Innes serves on 
the editorial board of the leading environmental economics journal.   
 
 
Present Challenges 
 
The most significant challenge facing the Economics Program relates to 
numbers.  Our goal is to create a center of research and teaching excellence in 
applied areas of economics, which means that we should be moving toward the 
establishment of a graduate program.  Unfortunately, our faculty size has been 
constrained over the past several years.  Graduate training in economics is 
highly regimented, with graduates expected to have mastered microeconomic 
theory, econometrics, and at least two substantive fields (most universities also 
require mastery of macroeconomic theory).  While our faculty expertise in certain 
applied areas has been well established and bodes well for training students in 
these areas, our lack of faculty expertise in microeconomic theory and 
econometrics inhibits our ability to offer core graduate training.  Further, because 
there are very few terminal master’s programs in Economics and because 
successful students elsewhere are highly reluctant to switch programs, we are 
required to “home-grow” our graduate students who are critical to our successful 
research and teaching programs.  Indeed, one of the most significant problems 
that we face is the dearth of qualified TAs for our courses.  We anticipate that our 
faculty size will need to reach 12-15 faculty before Economics can establish a 
full-fledged graduate program.  At our present rate of progress, graduate training 
in Economics at UC Merced is perhaps a decade away unless resources are 
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devoted to building a faculty of critical mass that can serve the undergraduate 
major and minor in Economics, service the core courses within the Management 
program, and offer core and field graduate training.  In the end, a large enough 
faculty base to support a graduate program enhances our ability to offer a quality 
undergraduate curriculum, conduct research, and attract faculty hires. 
 
Interdisciplinary Opportunities 


 
Applied economists work on a variety of problems that cross traditional 
disciplinary boundaries.  Of course, economists bring a unique way of thinking 
and a certain set of analytical tools to bear on the questions at hand, but 
increasingly economists have turned to other disciplines to shed light on 
individual or collective decision-making.  For instance, the recent growth of 
behavioral economics has come to rely on research in psychology and cognitive 
science to better understand how people make decisions.  Further, since many 
economic outcomes depend on collective decisions, understanding the political 
process or understanding group decision-making (say within the family, for 
example) requires that economists join forces with political scientists and 
sociologists.  The Economic Program currently has close ties with both the 
Political Science and Sociology programs.  The Political Science faculty’s 
strength in political institutions complements the Economics faculty’s emphasis in 
political economy (that is, the endogenous relationship between economic and 
political outcomes). Further, the Sociology faculty’s expertise in collective action 
and its growing emphasis in education serves as a complement to the 
Economics faculty’s research on the development of higher education and our 
general interest in how individuals and groups make decisions. 
 
The Economics Program is committed to building bridges across the campus in 
bolstering the synergies that exist between the disciplines.  For example, many 
environmental, energy, or management issues have an economic component 
that requires an understanding of how individual and markets respond to 
incentives.  Without untangling how people, firms, or society’s respond to various 
resource constraints, we will be ill-prepared to answer the vexing problems that 
developed and developing economies face today.  As an example of Economics 
support of trans-disciplinary initiatives, The County Bank Endowed Chair in 
Economics and the All-UC Economic History Group is co-sponsoring a UC 
Merced Political Science conference that seeks to understand the determinants 
and effects of federal fiscal decisions.  Clearly, such political decisions have 
economic ramifications, so it is important to Economists that we understand the 
rationale behind these decisions. 
 
Resource Request for 2010-2013 
 
The Economic Program has immediate needs to bolster its faculty in several 
fields of micro-economic study in order to build intellectual breadth and depth, 
support a broader set of program offerings at both undergraduate and graduate 
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levels, and take advantage of cross-disciplinary initiatives on campus.  Priority 
field areas are public economics, health economics, industrial organization, and 
international / development economics, each of which offers its own scope for 
exciting cross-campus synergies.  In particular, a health / development 
economist can create links to the Health Sciences, an environmental economist 
can create links to SNRI and to the Energy Institute, and an international or 
industrial economist can link to the Management program.  More substantively, 
we must bolster our faculty along the lines of microeconomic theory and 
econometrics before we can begin to contemplate a graduate program. 
 
As a start, the Economics Program calls for the immediate thawing of its “frozen” 
position.  This assistant professor position was created by the resignation of 
Giovanni Mastrobuoni.  We were unable to fill the position in 2007-2008 because 
of an extremely competitive market in economics that year (i.e., we made 
multiple offers but were turned down).  While we understand that the campus 
faced extraordinary budgetary circumstances last year, we remain deeply 
concerned about the perverse incentives that such “freezing” can cause.  That is, 
if faculty fear that a position will be “frozen” or “stolen,” then this will lead faculty 
to fill a position as quickly as possible, which could compromise quality.  We 
believe firmly that faculty should feel secure that a position will be available until 
a high-quality candidate is identified.   
 
The Economics Program requests six FTE over the next three years. The first 
three new faculty recruitments will focus principally on the priority field areas 
described above, and will produce the associated cross-campus synergies.  
These recruitments would represent our short-term objectives.  The other three 
FTE will enable us to build strength in microeconomic theory and econometrics in 
an effort to move toward a graduate program. 
 
 
IV.2 Strategic Plan for Political Science at UC Merced 
 
Executive Summary 
 
UC Merced’s Political Science Group is building a strong research program.  The 
Political Science Major has become one of the most popular majors on campus 
and with additional faculty a strong, distinctive Ph.D. program could be 
developed.  Currently, there are six Political Science faculty lines (four faculty on 
campus, a new faculty member who will arrive this summer, and an ongoing 
search for an assistant professor).  To further Political Science’s research profile, 
capitalize on the momentum of recent hires, service the growing major, and 
develop a Ph.D. program, Political Science should be allocated one or two new 
faculty lines per year for the next five years.  For the 2009-10 Academic Year, 
Political Science requests two assistant professor positions in the fields of 
political behavior and/or political institutions. 
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In considering this request, we believe that Political Science has a number of 
competitive advantages.  First, the Political Science major continues to grow (it is 
currently the third largest major in SSHA) and undergraduate enrollment in 
Political Science classes is high.  Second, Political Science is a particularly 
inter/multi-disciplinary field that is particularly well positioned to thrive and excel 
in UC Merced’s unique environment.  Third, while new hires in Political Science 
will need space, they will not have the same level of space needs as new faculty 
in the physical or psychological sciences.  Fifth, the Political Science program will 
be a key contributor to studying “The Dynamics of Social and Economic 
Progress,” one of the five research themes listed as central to UC Merced’s 
Strategic Academic Plan. 
 
Vision 
 
Political Science at UC Merced is positioned to be at the forefront of the 
discipline in the coming years.  Although we acknowledge the ambitious nature of 
this goal, Political Science is ideally situated to absorb the myriad ideas, theories, 
and methods intrinsic to interdisciplinary environments.  In contrast to many other 
disciplines, Political Science has no core approach.  It is a borrowing discipline.  
Indeed, cutting-edge, high-impact research in Political Science often grows from 
an idea or approach from another discipline, primarily Economics and 
Psychology/Cognitive Science.  In an interdisciplinary environment, a Political 
Science program with ample resources is poised to bring new ideas and 
approaches to the discipline, thus cultivating a reputation for innovative and 
ground-breaking research. 
 
A second current advantage enjoyed by our program is an absence of the 
epistemological divide that hampers many, if not nearly all, political science 
programs.  We share a commitment to rigorous (primarily quantitative) social 
scientific research.  Moving forward we will continue this approach for 
understanding and evaluating casual political phenomena.  Many existing 
political science programs suffer from a lack of coherence and a great deal of 
conflict regarding the definition of political science and appropriate foci for 
research.  The commonality of our focus will help accelerate the development of 
a very strong program. 
 
If we are able to continue to hire well and fully take advantage of UC Merced’s 
interdisciplinary opportunities, we believe we can develop one of the best 
Political Science programs in the West.  There are few very strong Political 
Science departments or programs on the West Coast.  Aside from a handful of 
standout programs such as UC Berkeley, UC San Diego, UCLA, Stanford, and 
Caltech, there is a significant step down in quality.  With resources and shrewd 
planning, we should be able to develop into a highly competitive program.  
Indeed, based on a survey of publications in the top three general interest 
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journals in political science, the current UC Merced political science group has 
the highest rate of scholarly productivity in the entire UC system.18 
 
Although Political Science should thrive in an interdisciplinary environment, it 
also contributes to other disciplines by providing novel and interesting research 
questions, alternative approaches grown from within and outside Political 
Science, and opportunities for collaborative research.   
 
Political Science aims to be a large major at UC Merced, training students in 
traditional Political Science courses while blending elements of other disciplines 
relevant to the study of politics.  It also aims to train graduate students in subfield 
specialties where coursework in other disciplines will lead to innovate research 
programs.   
 
Mission 
 
Political Science seeks to make innovative, substantial contributions to the 
discipline of Political Science through the generation and dissemination of 
outstanding scholarly research.  It aims to train undergraduate and graduate 
students how to understand political phenomena using both theoretical and 
empirical approaches to the study of politics.  In conducting research and training 
students, Political Science aims to draw on the intellectually rich environment of 
an interdisciplinary school.   


Goals and Strategies 


Political Science needs to do the following: 
• Continue developing areas of research excellence 
• Develop a graduate program 
• Reinforce bridges to other disciplines 
• Hire outstanding faculty with broad theoretical/methodological interests in 


political institutions and behavior across three of the traditional subfields 
(American politics, comparative politics, and international relations) 


 
Research Opportunities and Funding 
 


                                                             
18 The top three general interest journals are American Political Science Review, American Journal of 
Political Science, and Journal of Politics.  To measure scholarly productivity, we divided the number of 
articles published in these journals by faculty in a given political science department by the number of total 
post-PhD years for the faculty.  If we only include faculty who earned their PhD in 1998 or later, the UC 
Merced group ranks second, behind UC San Diego. 
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As a program not likely to achieve a faculty the size of UC Berkeley in the near 
future, it is crucial to develop areas of excellence while still providing 
undergraduates a broad curriculum.  To achieve this goal, Political Science 
seeks to develop an emphasis on political behavior and institutions, two key 
general areas within the discipline.  Within each of these areas, we will likely 
focus on hiring scholars with broad theoretical or methodological interests that 
bridge other disciplines.   
 
In the area of political behavior, we seek to hire scholars doing research informed 
by general theories of judgment and decision making.  In particular, voting 
behavior and public opinion research increasingly draws on theories found in 
cognitive Psychology and tests them using experimental methods.  Scholars 
using these theories and approaches are doing innovative research in political 
behavior and we seek to be a discipline leader in this area.  We anticipate that 
scholars in this area will likely form associations with Cognitive Science, 
Psychology, and Sociology faculty.   
 
In the area of political institutions, we plan to hire scholars with research 
programs focusing on the selection and ultimate effect of the “rules of the game” 
governing the political processes.  Given the relatively small size of the Political 
Science group for the foreseeable future, we seek scholars who are general 
institutionalists, as opposed to area specialists.  For example, although we desire 
to hire faculty who research the politics of specific regions (e.g., European 
politics), the focus must be sufficiently broad to be of interest to political scientists 
working in other subfields.  Thus, an ideal hire for Political Science in 
Comparative Politics would focus on broader questions pertaining to legislatures 
or political parties within a given country or region.  Scholars with broad 
theoretical interests are also more likely to publish in well-regarded, mainstream 
Political Science journals and be able to flourish in an interdisciplinary 
environment.  Such scholars will likely form linkages with the Economics and 
Sociology faculty. 
 
Teaching opportunities, enrollment 
 
The Political Science Major has become the third largest major in SSHA.  The 
size of the major is not all that surprising given that Political Science is a popular 
major both nationwide and within the UC system.  Over the last three decades in 
the U.S., more students have graduated with a degree in Political Science than in 
the related fields of History, Economics, or Sociology (American Political Science 
Association).19  Political Science is also a sought after degree throughout the UC 
system.  For example, Political Science is the second most popular major at both 
UC Berkeley and UCLA.20  These data emphasize the high level of student 
demand for Political Science, both nationally and in the state of California.   


                                                             
19 http://www.apsanet.org/section_589.cfm 
20 See UC Berkeley’s “Assigned Majors by Academic Program” 
(http://opa.berkeley.edu/AnalysesAndReports/MajorsAndDegreesByAcadProgram.htm)  
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Multidisciplinary opportunities 
 
Since Political Science often borrows ideas, theories, and approaches from other 
disciplines, it is poised to take advantage of interdisciplinary opportunities.  In 
particular, contemporary political scientists often borrow from the fields of 
Economics and cognitive Psychology.  As such, Political Science envisions hiring 
faculty that would be interested in developing programs integrating Political 
Science with these disciplines.  Recently, Political Science and Cognitive 
Science faculty have begun collaborative research efforts.  We hope to further 
develop this relationship.  In addition, we would like to foster similar relationships 
with Economics, Psychology, and Sociology. 
 
Resources 
 
Faculty by area, projections (5 years): Currently, there are four Political Science 
faculty on campus (Hansford, Monroe, Nicholson, and Trounstine) who can teach 
a number of the existing Political Science courses, including Introduction to 
American Politics (POLI 1), Analysis of Political Data (POLI 10), Congress (POLI 
100), The Presidency (POLI 101) Judicial Politics (POLI 102), Interest Groups 
and Political Parties (POLI 105), Urban Politics (POLI 106), Direct Democracy 
(POLI 109), Governmental Power and the Constitution (POLI 110), Liberty, 
Equality, and the Constitution (POLI 111), Voting, Campaigns, and Elections 
(POLI 120), and Public Opinion (POLI 125).  Haifeng Huang, a recent hire 
(joining the faculty in July 2010), will be adding Theoretical Models of Politics 
(POLI 170) and Chinese Politics to the list of courses regularly taught.  
 
To meet the demands of the growing major and develop a graduate track within 
SCS, Political Science needs more faculty.  Political Science must be able to 
offer a variety of courses—and not develop a reputation for limited offerings—if it 
is to continue on its trajectory of becoming a large major.  New faculty members 
in all subfields are required to give students a realistic opportunity for completing 
the major.   Specifically, the introductory courses and required courses—not to 
mention graduate seminars—will quickly deplete the availability of faculty to 
teach upper division courses.21  In addition, consonant with the core research 
mission of the University of California the Political Science group plans to 
develop a Ph.D. program.  Even while leveraging resources in related fields, the 
Political Science faculty is only just teetering on sufficient size to begin to offer 
such a program. 
 
Political Science should be allocated one to two positions per year over the 
next five years.  Many, but not all, of these lines could be at the junior level 


                                                             
and UCLA’s “Undergraduate Profile, Fall 2005” 
(http://www.aim.ucla.edu/home/Undergraduate_Profile_Fall_2005_viewing.pdf). 
21 It should be noted that by requiring Political Science majors to take two upper division courses outside of 
Political Science, the major utilizes existing instructional strengths and resources.   
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since both Hansford and Nicholson are associate professors and Monroe and 
Trounstine are advanced assistant professors who should earn tenure soon (see 
Faculty development below).  For the 2010-11 Academic Year, Political 
Science requests two assistant professor positions in the fields of political 
behavior or political institutions. 
 
Until these faculty members are hired, Political Science will continue to need a 
full-time lecturer to cover several courses.  We view this as a short-term solution, 
though.  To provide a quality major, develop a graduate program, and continue to 
build a strong research program we need to rely on ladder-rank faculty.  As 
explained above, we will continue to focus on hiring faculty with broad theoretical 
interests in political institutions and political behavior.   
 
Spaces, offices, labs: Our primary concern is office and lab space.  All new 
faculty hires will obviously need office space.  Should we be successful in hiring 
a political scientist doing experimental research, s/he would require laboratory 
space as well.  Nicholson may also need a lab in the coming years.  Depending 
on future hires, however, Political Science may propose a Political Science 
laboratory (or small set of labs) shared by Political Science faculty doing 
experimental research.  Lack of space for Political Science faculty doing 
experimental work will harm efforts to recruit and retain faculty.  Lab space will 
also be needed for the development of the graduate program.  We anticipate, 
however, that Political Science will not have the same space requirements as the 
physical or psychological sciences, which makes it easier to receive faculty lines 
during the current space shortage. 
 
Graduate program:  We plan to bring in our first cohort of 5-6 PhD students 
(initially under the Social and Cognitive Sciences program) in the fall of 2011.  It 
is critical that we be able to offer funding, specifically TAships, to these students 
in order to build our program. 
 
Finances 
 
Political Science does not have any extramural grants at this time.  However, this 
is not all that surprising given that faculty in Political Science typically do not have 
extramural grants.  Over the course of the coming year Hansford, Nicholson, and 
Trounstine plan to individually apply for National Science Foundation grants.    
 
Specific Five-Year Plan 
 
Research Profile 
 
By 2015, Political Science aspires to achieve a reputation as a strong research 
program with top-notch faculty conducting cutting-edge research and training 
Ph.D. students for placement in research universities.  Faculty (and, ultimately, 
graduate student) research will continue to regularly appear in the top political 
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science journals and book presses.  While external funding possibilities in 
Political Science are quite limited, members of the faculty will have successfully 
competed for grant money. 
 
Faculty Development 
 
By 2015, there should be 13-15 Political Science faculty.  Hansford and 
Nicholson should be Full Professors.  Monroe and Trounstine should be 
Associate Professors.  Other junior faculty should be well on their way towards 
earning tenure. 
 
New faculty hires will work on behavior and/or institutions in three of the 
recognized subfields of Political Science: American politics, comparative politics, 
and international relations.  We do not plan to hire faculty in the subfield of 
normative political theory (i.e., political philosophy).  By focusing our hiring on just 
behavior and institutions in these three subfields we should be able to more 
quickly build internationally-recognized strengths in these areas.  We will also 
strive to hire faculty who approach questions or problems from either a general 
(i.e., portable) theoretical or empirical manner.  This type of scholar will most 
benefit from and contribute to the type of program being built in Political Science 
and the social sciences more generally. 
 
Political Science is dedicated to hiring a diverse faculty.  We added our first 
female faculty member (Trounstine) last summer.  Our first Asian faculty member 
(Haifeng Huang) will arrive this summer.  While the potential pool of minority 
applicants is quite small (e.g., the 2002 Political Science Ph.D. class was 4% 
African American, 3% Asian American, and 4% Latino),22  we will continue our 
efforts to increase the diversity of our applicant pools. 
 
Undergraduate Education 
 
By 2015, the Political Science major should be one of the largest, if not the 
largest undergraduate major on campus.  Our graduates should compete 
particularly well when applying to law schools and graduate programs. 
 
Graduate Education 
 
By 2015, there should be a stand-alone Ph.D. program in Political Science that is 
designed to provide graduate students with a relatively unique training that 
prepares them to make important, cutting-edge research contributions.  In 
cooperation with other disciplines, this program will train students in political 
economy/institutions and political cognition.  In the meantime, we will have 
admitted and begun training multiple cohorts of Ph.D. students under the Social 
and Cognitive Sciences Ph.D. 
                                                             
22 Lopez, Linda.  2003.  “Placement Report: Political Science Ph.D.s and ABDs on the Job Market in 2001-
2002.”  PS: Political Science & Politics 36(4):835-841. 
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IV.3 Sociology Strategic Plan 2010 
 
Current Staff Resources in Sociology 
 
We currently have three ladder rank faculty, a fourth arriving next fall, and are in 
the process of making an offer to an Assistant Professor candidate who 
specializes in gender and education, contributing to our focus on social 
inequality.  In spring of 2010 we have one lecturer teaching three courses. 
 
In the following section we outline some of our accomplishments from 2009.  
Then, after describing our goals and objectives, we provide an assessment of the 
personnel resources we will need to achieve our goals.  The document 
concludes with an appendix containing our mission statement. 
 
2009 Accomplishments 
 
We successfully obtained University approval of our sociology major.  It is 
currently awaiting WASC approval (Goal 1). 
 
We contributed to the intellectual community at UCM in several ways.  Sociology 
faculty participated in several extra-curricular events on campus and brought 
some inter-disciplinary speakers to campus during our mini-conference in the fall.  
We also brought in job candidates whose work cuts across area and would 
contribute to multiple programs and initiatives on campus.  (Goal 1.2) 
 
Student demand for our courses is high.  We have the highest number of student 
minors in the college, and even without a major to declare, SSHA advising staff 
estimate that in fall ’09 we had 28 majors.  Our courses always fill or come close 
to filling.  (Goal 1.3) 
 
We established our program learning outcomes and began assessment of 
sociology courses.  (Goal 1.4) 
 
Our faculty had a number of noteworthy scholarly accomplishments this year.  
We successfully hired a tenured Associate Professor who is well known for his 
work on Latin American social movements.  One sociology faculty member (Van 
Dyke) is currently chair of a section of the American Sociological Association, 
and she recently published an article in sociology’s top journal, the American 
Sociological Review.  Another (Beattie) recently obtained a book contract for a 
reader on the sociology of education.  (Goal 2.1) 
 
Goals and Objectives 
 
Goal 1 (short term):  Begin an undergraduate major in sociology. 
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We obtained approval for our undergraduate major from the university in spring 
2009.  In spring 2010 our goal is to obtain approval from WASC, and begin 
enrolling students in the major.   
 
Objective 1:  Involve faculty in core aspects of the undergraduate program. 
Faculty will teach the required introductory, theory, research methods and 
statistics courses when possible since they are the cornerstone of the discipline 
and therefore of the major.  Faculty experience and expertise will ensure that 
these core courses are rigorous and of high quality, and that students gain the 
foundation they need for success in the major.  Student-faculty interaction in the 
core courses will guarantee that all students have lower division courses with 
faculty, and will help us recruit and retain students in the major. 
 
Objective 2:  Facilitate“communities of inquiry.” 
Sociology will be an active inter-disciplinary participant in undergraduate and 
graduate education.  Because of the broad range of topics studied by 
sociologists, the discipline has a unique ability to speak to the constituent 
members of SSHA, as well as aid in developing multi-disciplinary programs.  
Sociology can immediately assist with the development of the Management 
Program, graduate program in Latino, Latin American and Iberian Studies, and 
Women’s Studies.  Sociology is also well suited to strong participation in other 
inter-disciplinary programs.   
 
Objective 3:  Draw students to UCM by addressing topics of interest.   
Given UC Merced’s unique location in the San Joaquin Valley, and Sociology’s 
traditional emphasis on issues of inequality and power dynamics (particularly 
regarding class, race/ethnicity and gender), UCM Sociology has the potential to 
be not only a strong academic unit within SSHA, but a bridge to the other schools 
on campus and the larger community as well.  In light of the socio-economic and 
demographic changes gripping the Central Valley in particular, and the State of 
California as a whole, Sociology has great potential to attract students at both the 
Undergraduate and Graduate levels.  The program will be of interest to those 
interested in studying issues such as racial and ethnic dynamics within the 
rapidly changing California demographic landscape, how collective action and 
social movements rise and fall in concert with demographic change, the 
dynamics of neighborhood and community change given high levels of economic 
inequality, and the changing educational system.  Due to their training and 
interests, Sociology graduates are likely to help further UC Merced’s goals of 
providing research and public service to the region and beyond which will 
enhance the profile of both the university and the sociology program. 
 
Objective 4:  Continue program learning outcomes assessment. 
We began assessment of our curriculum last year, with an evaluation of the 
undergraduate minor.  We initiated assessment of the major (pending approval) 
in Fall of ’09.  Results of the assessment will be used to improve instruction and 
enhance program objectives. 
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Objective 5:  Provide experiential learning opportunities for undergraduates. 
A longer-term aim of our undergraduate program is to develop hands-on learning 
opportunities for our students.  The program will provide opportunities for hands-
on student research, and, eventually internships and service learning 
incorporated into the classroom.  Sociology faculty have been involving 
undergraduate students in our research, and we plan on continuing to do so.  In 
addition, we plan on offering upper division research methods courses for 
students that will require that they carry out their own research project.  We hope 
to see evidence of success in student research training with students 
participating in research conferences and applying to graduate school.  We 
would also like to incorporate service learning into the classroom within the next 
five years.  Service learning will enhance our students’ education by providing 
them with the opportunity to learn through direct experience, while also 
contributing to the local community.   
 
Objective 6:  Start an undergraduate sociology club. 
Within a couple of years of approval of the sociology major, we would like to start 
an undergraduate sociology club.  This club would provide students with 
opportunities to further their education outside of the classroom, with potential 
meetings organized around discussion of careers in sociology, applying to 
graduate school, applying sociology to the real world via analysis of film, and 
meetings with invited guests, typically well known sociologists from other 
institutions. 
 
Goal 2 (5-10 years):  Establish a graduate program.   
 
Objective 1:  Scholarly excellence in sociology at UC Merced. 
Our plan for developing sociology at UCM involves building strength in a limited 
number of areas so that we can have several well staffed, rigorous areas of 
specialty fairly quickly.  In this way, we will be able to offer high quality graduate 
training within five years.  Sociology plans on growing along two axes.  First, 
rather than attempting to cover the breadth of topics that sociologists study, we 
plan on emphasizing three traditional sociological issues:  politics, inequality, and 
organizations and institutions.  Thus far we have three faculty members who 
specialize in social movements, and therefore, we are well positioned to begin 
graduate training in this area.  If we are successful in hiring Laura Hamilton this 
spring, we will be strong in gender and education.  In the near term, we would 
like to further our strength in inequality and organizations by hiring a race and 
ethnicity or immigration scholar, and a health inequality scholar.   
 
While building strong substantive areas, a secondary goal is to provide training in 
a range of research methodologies.  We would like to have well rounded faculty 
expertise in a range of current data collection and analytic methodologies, 
including network analysis, geographic/spatial analyses, hierarchical modeling, 
new ethnomethodologies, and mixed (quantitative/qualitative) techniques.  
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Sociology is a discipline with both quantitative and qualitative methodological 
foci.  A successful department will be one that addresses many of these key 
features of sociology.  
 
Objective 2:  Assist in the growth of other UCM graduate programs.  
Due to the wide range of topics sociology studies, we have the potential to 
provide training relevant to a range of UCM graduate programs.  Our plan for 
growth includes faculty hires that would contribute to UCM’s Management 
Program, the interdisciplinary Health Disparities Center and minor in public 
health, and programs under discussion including Women’s Studies and Ethnic 
and Racial Studies.  Sociology also has the potential to contribute to other UCM 
programs, including Political Science, Economics, and Anthropology, among 
others. 
 
Goal 3 (Long term):  Join the other University of California Sociology 
Departments in attaining a national ranking in the discipline. 
 
Sociology at UCM’s long term goal is to develop into an elite, small Sociology 
department.  Unlike UCLA and Berkeley, which have some of the largest 
departments in the country, we envision UCM developing similar to Stanford, with 
a few key areas of study, rigorous academic programs, a focus on developing 
analytical skills at the cutting edge methodologically, and with connections to the 
various multi-disciplinary programs throughout the university.  The ultimate goal 
for this department is to be a top 50 department within 20 years. 
 
 
Personnel Resources Needed to Achieve Goals 
 
We anticipate rapid growth of our major.  Student demand for our courses is 
high, and we have the highest number of minors in SSHA.  Across the UC 
system, Sociology is close to Political Science in terms of number of 
undergraduate majors, and on some campuses, is nearly tied with Psychology.  
Thus, we predict that the major will rapidly become one of the most popular 
majors in SSHA.  Therefore, additional faculty and graduate students will be 
required to staff the major over the next several years. 
 
Faculty.  Our strategy for hiring is based on establishing scholarly excellence and 
preparing to offer graduate training.  We are requesting five faculty lines for the 
next three years, which will bring us up to 10 faculty.  We propose a two-pronged 
approach for hiring.  We want to recruit faculty in order to build our three 
substantive focus areas, and we also want to hire faculty with the skills we need 
to offer graduate training.  In terms of substantive foci, in the next three years we 
would like to hire 2 sociologists who study social inequality focusing on race, 
ethnicity, immigration or gender.  We also would like to hire 2 faculty to further 
strengthen our emphasis in inequality and organizations and who would 
contribute to initiatives on campus.  We would like to hire a health sociologist, 
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and someone who studies either labor markets, education, or the family.  Finally, 
we have identified a need for sociologists interested in teaching our planned 
Graduate Statistics and Graduate Theory courses.  These scholars could have 
any substantive focus that fits with our three areas of emphasis.  In the next three 
hiring cycles (beginning in AY 10/11) the hiring pattern would be: 


10/11 — 2 lines 
11/12 — 2 lines 
12/13 — 2 lines 


 
Each of these hires would contribute not only to sociology on campus, but to a 
number of other programs.  New faculty would contribute to the public health 
program and Health Disparities Center, the emerging inter-disciplinary interest in 
race and ethnicity, and potentially other programs on campus. 
 
Graduate students.  In order to successfully provide the coursework required for 
our undergraduate major, we must have trained and qualified graduate students 
(or lecturers) available to TA our classes.  This is an especially pressing need for 
our required Research Methods course (SOC 015) and Sociological Statistics 
course (SOC 010).  Because our discipline has not started a graduate program, 
we rely on psychology, cognitive science and world cultures graduate students 
as TAs.  However, as we experienced this year, there is a serious shortage of 
TAs available to staff our research methods and statistics courses.  Initially for 
fall ’09, a literature student with no research training was assigned to TA our 
Research Methods course.  Professor Van Dyke cancelled her spring statistics 
course because a full time qualified TA was not available.  We cannot offer our 
undergraduate major without qualified staffing for these courses, and until we 
start a graduate program we must either have TAs from other disciplines or 
lecturers.   
 
We request an increase in funding for sociology TAs to cover our required and 
lower division classes in fall ’10.  Because we are not ready to begin offering 
graduate training and because there is a shortage of graduate students trained in 
research methods and statistics in SSHA, we propose that some funding for TAs 
be given to us to hire a lecturer or two from outside UCM.  We could easily recruit 
an ABD graduate student or recent PhD from UC Davis or Berkeley to teach for 
us. 
 
In fall 2010 our proposed lower division courses will require 6 ½ time TAs, and 
we anticipate needing a similar number in spring 2011.  We will need one 
research qualified TA to cover research methods in the fall, and one to cover our 
statistics labs in the spring. We expect that the number of TAs we need will 
increase by 1 or 2 in the following year.  We anticipate needing to offer additional 
sections of the research methods and statistics courses within the next 3 years 
as our major grows, and therefore, we will require 2 ½ time TAs who are trained 
in research methods and statistics each semester beginning in fall 2011. 
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IV.4 Strategic Plan for Management 
 
The Management program at UCM services approximately 184 majors – it is the 
third-largest major – and is in high demand despite the absence of any faculty 
dedicated to the program.  With an institutional commitment to the program, 
Management could become an important draw for new students to the campus, 
grow significantly in size and quality, and contribute to UCM's intellectual 
diversity and distinction.  At present, only lecturer resources are available to 
support some courses in the program, and SSM faculty in SSHA (several 
Economics faculty and a cognitive scientist) provide programmatic support in the 
form of core course teaching, student supervision and program management.  If 
the Management program is to continue, let alone expand and build into a 
successful enterprise on campus, new faculty hires are absolutely essential in 
the immediate future.  SSM is enthusiastic about opportunities for expansion, but 
also wary of prospects for continued institutional starvation of this program.  In 
this strategic plan, we present a way forward that gradually builds a distinguished 
faculty base for this program, while providing research synergies to the campus.  
We seek to hire faculty whose priority is management research and teaching, but 
we see considerable opportunity for interdisciplinary connections across the 
social sciences.   
On the Nature of Management Hiring 
 
All successful Management programs are built on the core disciplines that 
underpin Management training and research.  Core fields are defined by existing 
Management disciplines with established bodies of teaching and scholarship in 
Schools of Management around the world.  Five themes reflect these core fields:  
Finance; Marketing; Economics, Policy and Strategy (EPS); Organizational 
Motivation and Behavior (OMB); and Decision Science.  The substance of each 
field is described below.  These core fields also reflect the UCM student 
demands for management training, and the promises made by UCM to these 
students for management training.   
 
In faculty hires in Management at UCM, we will seek excellence in the 
aforementioned core fields, enthusiasm for advancement of the Management 
program, and contribution to unique avenues of distinction for the campus.  With 
this in mind, we envision a number of possible strategic focuses that would be 
particularly attractive in new Management faculty and help blaze the trail to fame 
and distinction for UCM's program: 
 
 1) Retail and Service Management 
 2) Health and Health Care Management 
 3) Global Management and Strategy 
 4) Energy Policy and Management 
 5) Environmental, Agricultural, Natural Resource and Biotechnology 
Management 
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 6) Behavioral Economics, Finance, and/or Marketing 
 
These strategic focus areas are also identified in view of desirable cross-campus 
synergies with inter-disciplinary institutes and research faculty, particularly in the 
Health Sciences, Energy, and the Environment (the SNRI).  We expect new 
Management faculty to be involved in a number of these initiatives. 
 
Although we will emphasize building a coherent program, future management 
faculty are likely to be drawn from a variety of disciplines in terms of their PhD 
training, reflecting the interdisciplinary nature of management research and 
education.  To give a concrete example, when hiring a scholar in marketing, we 
will recruit across a broad set of disciplines and the successful recruit could be 
someone with primary training in marketing, psychology, cognitive science, 
sociology, economics, or systems engineering.  Again, our goal is to recruit the 
finest scholars who will be dedicated to building excellence in management 
education and research. 
 
Strategic Plan for Hiring 
 
2010-11 
 
Three UCM faculty lines are approved at present for Management.  These are in 
the Provost’s Pool, but have yet to be released for recruitment.  Under our plan, 
these three lines would be opened for recruitment in 2010-11.  The lines would 
all be open rank and open to all core Management fields delineated in this plan.  
SSM will hire into these lines with a view to excellence first and, second, to 
programmatic needs and strategic vision.   
 
2011-2016 
 
In each of the following five years, two additional Management faculty lines will 
be opened for recruitment, with the objective to bring faculty numbers and 
strength in line with anticipated program growth and institution building.   With 
appropriate staffing, we envision the management undergraduate program 
growing to 500 students within the next decade, and the development of 
graduate programs in the suite of Management-related fields.   
 
Strategic Plan for Course Development and Coverage, and Further Development 
of Teaching and Research Programs in Management 
 
Most Management upper-division classes are staffed by lecturers.  Absent new 
faculty hires, we will continue to staff current course offerings with lecturers in the 
short term, but will be unable to expand the array of classes offered.  In this 
event, SSM, SSHA and UCM will need to reevaluate the viability of the 
Management program on campus and likely seek ways to close the program in 
an orderly fashion. 
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However, if the hiring plan is followed, there will be growth in course offerings in 
Accounting, Finance, Marketing, Real Estate, Health Management, International 
Economics and Global Management, Industrial Organization, Organizational 
Behavior, Behavioral Economics/Finance/Marketing, and other areas currently 
underserved in the present Management curriculum.  In addition, there will be 
gradual development of Ph.D. programs and, assuming the interest of new 
faculty, Executive Education.  Finally, with a critical mass of ladder-rank 
Management faculty, we enthusiastically anticipate the formation of an institute 
for management research that could be supported in part by endowment 
resources and draw in interested faculty from a variety of disciplines across the 
campus. 
 
Core Management Fields at UCM 
 
Finance 
 
Finance addresses the ways in which individuals, business entities and other 
organizations allocate financial resources over time, with particular attention 
given to the art of decision making under conditions of uncertainty.  Among 
central focuses of the Finance program will be 
 


-the generation and analysis of financial information; 
-methods to raise and allocate investment funds, including asset pricing, 
capital budgeting, investment strategy, and international asset 
management; 
-the structure and regulation of financial institutions. 


 
Marketing 
 
Marketing is the process whereby demands for products, services and ideas are 
anticipated, managed and satisfied. The marketer does this by first analyzing the 
marketplace behavior of competitors and consumers and then designing product, 
promotion, pricing and distribution strategies that will be accepted in the 
marketplace. Economic, social, cultural and even political organizations 
increasingly recognize the importance of the marketing function in modern 
management.  The Marketing program will focus on understanding, explaining 
and predicting consumer behavior and the effectiveness of various marketing 
strategies, and developing theoretical frameworks with which consumer choice 
can be better understood and more efficient and effective strategies can be 
designed.   
 
Economics, Policy and Strategy 
 
The EPS program will focus on the interaction of economic incentives, firm 
strategy, public policy and political economy, institutional design, and technology 
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management, including applications to antitrust, telecommunications, energy and 
the environment, airlines, health, banking, human resources, game theory, 
international trade, and strategy, both private and public.  Key examples include 
 


-International Economics: The effects of international trade and trade 
restrictions on prices and welfare; the determination of exchange rates 
and relative prices across countries; the economics of pollution havens, 
eco-dumping, international labor and environmental agreements, and 
international economic development. 
-Industrial Organization: Strategy, pricing, and performance in imperfectly 
competitive markets, including the nature and effects of contracts, vertical 
and horizontal organization of production and retailing, and antitrust. 
-Risk and Insurance: The intersection of Finance and Economics, 
including decision making under uncertainty, market failures in insurance, 
pricing risk, public decision making under risk, diversifiable vs. 
undiversifiable risk, and ethical issues in cross-generational choices under 
risk. 
-Health Economics and Management: Economics of health care 
management and delivery from consumer decision making to doctor 
incentives, hospital management, innovation and marketing of 
pharmaceuticals and vaccines, and alternative health delivery systems. 


 
Organizational Motivation and Behavior 
 
Organizational behavior covers topics that include cross-cultural management, 
power and influence, negotiation, team and interpersonal processes, individual 
judgment and decision making, innovation, trust, organizational commitment, 
incentives, and leadership. Organization theory addresses contemporary theories 
about organizations (i.e., community and population ecology, institutional theory, 
networks, organizational learning and decision making) and applies them to 
understand new organizational forms, growth, adaptation, design, performance, 
survival, and evolution.  At the individual level, the newly emerging field of 
behavioral economics investigates the cognitive, social, and emotion factors 
affecting buyers and sellers, how their judgments deviate from rational choices, 
and the consequent effect on the marketplace and allocation of resources. The 
OMB program will use rigorous experimental, empirical and theoretical tools to 
study these subjects. 
 
Decision Science 
 
The Decision Science field studies the use of computing technology, statistical 
methods and decision algorithms to manage information, complex organizations, 
product design, production, distribution and delivery. Subjects include Statistical 
Methods, Data Analysis and Decision Making, Operations Research, and 
Management Information Systems.   
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Appendix 
Sociology Mission Statement 
 
Using a “sociological imagination” involves acknowledging the structures and 
patterns that shape daily experiences, understanding the mutual influence of 
individual choice and social structures, examining social phenomena from 
various perspectives, and thinking critically about existing social arrangements.  
Sociologists use a variety of theories and rigorous research methods to 
understand the social world.  Substantively, sociology at University of California, 
Merced uses these tools to focus on the role that social inequality, politics, and 
organizations play in shaping individual and collective social experiences.   
 
In teaching, the Sociology program at UC Merced is committed to helping 
students develop the insights of a sociological imagination that will lead to a 
systematic understanding of society.  In particular, we hope that students will 
obtain the skills they need to be critical consumers and careful analysts of social 
science research.  We seek to enhance students’ ability to communicate 
effectively both orally and in writing.  We also expect that our students will 
develop a keen insight into the causes and consequences of social inequality.  
Through the study of sociology, students will therefore gain many concrete skills 
that are helpful for a broad range of rewarding careers or future graduate studies. 
 
Through our research, we generate scientific understanding of important local, 
national, and international social problems.  To help explain and solve both 
theoretical and practical issues confronting society, we seek interdisciplinary 
partnerships from across our campus and elsewhere.  Our intention is to draw 
from our own and related disciplines to create cutting-edge knowledge about 
social life.  We value scholarship that contributes to important debates within our 
discipline as well as to more far-reaching discussions that cross disciplinary 
boundaries or are taking place outside the academy. 
 
In our service to the university, the discipline, the community and beyond, we 
seek to use our scientific understanding of the social world to help enrich public 
policies and public discourse. 
 
We seek to make our program a lively intellectual environment that fosters 
innovative thinking among faculty and students alike.  Finally, we strive to be 
collegial and respectful in our interactions with those around us. 
 
 


Strategic Plan for the Social and Cognitive Sciences Graduate Group 
 
From: Michael Spivey, Social and Cognitive Sciences Graduate Group Chair 
To: Mark Aldenderfer, Dean of Social Sciences, Humanities, and Arts 
 
Introduction 
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The Social and Cognitive Sciences Graduate Group was initiated about five 
years ago with the intention that it would function as a “temporary incubator” for 
more specifically-focused CCGA-approved stand-alone graduate programs that 
were expected to emerge from it.  (CCGA stands for the UC-system-wide 
Coordinating Committee on Graduate Affairs, which reviews proposals for 
graduate programs.)  During this time period, the SCS grad group has housed 
graduate students in a variety of disciplines that roughly fall under the broad 
rubric of Social and Cognitive Sciences.  Approximately 45% of these students 
are best characterized as Cognitive Science-related PhD students (with 
emphases on computation and perception), roughly 45% of them are best 
characterized as Psychology-related PhD students (with emphases on health 
and development), and the remaining 10% comprise a sparse collection of 
Economics-, Political Science-, and Sociology-related PhD students.  Given this 
history and this make-up, it is a non-trivial task to formulate a coherent strategic 
plan for this diversely-constructed “incubator” graduate group.  Developing a 
strategic plan for the next few years of the Social and Cognitive Science 
graduate group is further complicated by the fact that it is currently in the process 
of bifurcating largely into two stand-alone graduate programs: Cognitive and 
Information Sciences and Psychological Sciences. 
 
Results of “Incubation” Process and Timeline 
Before describing the new FTE hires that would best meet the needs of this 
temporary incubator graduate group, allow me to describe the timeline of this 
impending bifurcation process. Both the Cognitive and Information Sciences 
CCGA proposal and the Psychological Sciences CCGA proposal are currently 
under review at this time.  The scenarios below describe possible sequences of 
events for this bifurcation process.  In each scenario, it is assumed that the two 
CCGA proposals will eventually acquire approval (perhaps after multiple 
revisions and FTE growth).  Therefore, it is to be expected that at some point, the 
small number (about 10% and shrinking, as they graduate) of SCS PhD students 
who would not be transferring to either of those stand-alone programs (students 
who are crucial to the TAing needs of majors like Sociology, Economics, and 
Political Science) should be able to have a new graduate group chair who will 
reshape the SCS graduate group into a disciplinary program with a more specific 
and coherent focus.  And in time, that group too could grow into its own CCGA-
approved stand-alone graduate program (perhaps not unlike CalTech’s Social 
Science PhD program). 
 Scenario 1: If both proposals are approved by CCGA, notification of 
approval should take place in fall of 2010.  During spring of 2011, there may still 
be some additional approval stages imposed by the WASC accreditation process 
(Western Association of Schools and Colleges).  Therefore, even if both 
proposals go through their approval processes swimmingly, these two stand-
alone graduate groups may not truly be independent entities until approximately 
the summer of 2011. Still, with regard to new FTE hires, this scenario has both 
grad groups up-and-running (and transferring their respective SCS graduate 
students into them) before the arrival of new faculty that were interviewed and 







 


SSHA Strategic Plan, April 2010  155 


155 


hired in spring of 2011. Thus, the strategic hires proposed by the respective 
strategic plans of the Cognitive and Information Sciences bylaw unit and the 
Psychological Science bylaw unit will apply to those two stand-alone graduate 
groups.  
 Scenarios 2a and 2b: If one of these two grad group proposals is 
approved by CCGA and WASC several months before the other one is, then the 
approved group will be allowed to form its new stand-alone grad program while 
the not-yet-approved group will continue to constitute the bulk of the SCS grad 
group for the 2011-2012 academic year.  The hiring priorities of the relevant 
bylaw unit that remains closely affiliated with SCS (either Psychological Sciences 
or Cognitive and Information Sciences) will then apply as the appropriate hiring 
priorities for the SCS grad group.  (If it is the Cognitive and Information Sciences 
grad group that gets approved earlier, then I will step down from grad group chair 
of SCS and recommend to you someone from the Psychological Sciences 
group.)  
 
Strategic Hiring 
As noted in the scenarios above, some of the following SCS hiring priorities will 
be moot by the time new faculty are arriving in the fall of 2011, because one or 
both of the primary components of SCS will have branched off as their own grad 
programs.  Nonetheless, it is worth outlining here what those hiring priorities, in 
those different scenarios, would look like. 
 Scenario 1: If both the Cognitive and Information Sciences grad group and 
the Psychological Sciences grad group acquire full approval around summer of 
2011, then the SCS grad group will immediately adopt the same hiring priorities 
as those already proposed by the SSHA bylaw unit comprised of Management, 
Economics, Sociology, and Political Science. 
 Scenario 2a: If the Cognitive and Information Sciences grad group 
acquires approval several months before the Psychological Sciences grad group 
does, then for the 2011-2012 academic year, the SCS grad program’s hiring 
priorities will mirror those of the Psychological Sciences bylaw unit (with 
emphases on Developmental Psychology, Health Psychology, and Quantitative 
Psychology).  By the 2012-2013 academic year, one should expect that the 
Psychological Sciences grad group proposal will acquire its approval, and 
Scenario 1 above will be in place. 
 Scenario 2b: If the Psychological Sciences grad group acquires approval 
several months before the Cognitive and Information Sciences grad group does, 
then for the 2011-2012 academic year, the SCS grad program’s hiring priorities 
will mirror those of the Cognitive and Information Sciences bylaw unit (with 
emphases on Cognitive Science and Technology, Cognitive Neuroscience, 
Computational Linguistics, and Philosophy of Mind).  By the 2012-2013 academic 
year, one should expect that the Cognitive and Information Sciences grad group 
proposal would acquire its approval, and Scenario 1 above would be in place. 
 
________________________________________________________________ 
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MEMO 


FROM: Ignacio López-Calvo, World Cultures Graduate Group Chair 
TO: Mark Aldenderfer and Sam Traina 
RE: World Cultures Graduate Group Strategic Plan 
 
This memo is a one-year strategic hiring plan for the World Cultures Graduate 
Group.  It is based upon the positions proposed in the three-year Humanities and 
World Cultures plan.  That plan focused primarily on the needs of undergraduate 
majors.  For this reason, we have decided to consider the list of hires submitted 
for the HWC plan and re-prioritize them with the graduate group in mind. The 
following rank-ordering is based upon these principles.  


The most important strategic goal for graduate group hires is to hire colleagues 
who create synergies with current faculty and students. The highest priority new 
hires are those who can serve in committees for current graduate students’ 
dissertations and qualifying exams along with current faculty. The World Cultures 
Graduate Group Strategic Plan priority listing is the following: 


1. (Unranked) Chicano History   


This urgent priority position is not ranked because it is a replacement for a 
current FTE. 
 


2. Transatlantic Colonial Latin American/Golden Age 


Based on the research areas of current graduate students and the emerging 
strengths of the graduate group,  the highest priority for the World Cultures 
Graduate Group is to reinforce our current expertise in Hispanic Studies. Colonial 
Latin American literature is critical for many of our graduate students and is our 
highest ranked request. 
 


3. International World Heritage  
 
World Heritage is a signature UC Merced program that is not replicated at other 
campuses.  Our one World Heritage faculty member is currently chairing a large 
number of committees, and other students are working on digital humanities 
and/or public culture with other graduate group faculty.  An additional hire in this 
field will serve these students and build upon an emerging area of strength in our 
program.  
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4. Nineteenth Century US West/Environmental History 


 
Many of our graduate students work on American History and Literature and on 
Environmental History and Literature.  This proposed hire serves those students 
and builds areas of strength in both American Studies and Environmental 
Studies. 
 
 


5. GASP Latin American Art History and Theory 
 
Along with the proposed Colonial Latin America/Golden Age position, this hire 
will help to create a multidisciplinary core of Hispanic Studies students and 
faculty. 
 


6. Colonial US History  
 
Along with the Nineteenth Century US History position, this hire is essential to an 
American Studies focus.  Along with our existing faculty expertise on the Early 
Modern Atlantic World and the Mayan empire, as well as the proposed Colonial 
Latin America position, it reinforces an innovative transnational and 
interdisciplinary focus on the colonization of the Americas.  


All these faculty lines are crucial for the improvement of our current graduate 
group as they will complement the work of our current faculty and will help both 
current and prospective graduate students. We trust that you will try to get the 
necessary FTEs for all these hires. 


Thank you in advance 


_______________________________________________________________ 
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Appendix 1a SSHA Table of Requested FTE, Year 1 of 3, 2010-11 
EVC Target: 7 Number of positions requested: 11 priority 1 
 


 


1 


Colonial American  
Priority Name Level Primary Major Secondary 


Major 
Primary 
Graduate 
Group 


Est. Startup 
Costs 


Space Other considerations 


 
1 
 


 
Developmental 
Psychology 


 
Associate/full 


 
Psychology 


  
 Psychology (in 
review) 


 
100K 
 


 
Office + new 
lab in SSM 


 
Enrollment coping/graduate 
overlap 


 
1 
 


 
Quantitative 
psychology 


 
Assistant 


 
Psychology 


 
 


 
Social and 
Cognitive 
Sciences 


 
80K 


 
Office new lab 
in SSM 


 
Enrollment coping/ graduate 
overlap 


 
1 


 
Cognitive 
science and 
technology 


 
Assistant or 
associate 


 
Cognitive 
Science 


  
CIS (in review) 


 
125K 


 
Office + new 
lab in SSM 


 
Program building/graduate 
overlap 


 
1 


 
Public 
economics 


 
Assistant 


 
Econ 


  
Social and 
Cognitive 
Science 


 
 


 
Office (SSM) 


 
Participation in management 
major 


 
1 


 
Heritage 
management 
and 
conservation 


 
Associate 
 


 
World Heritage 


  
World Cultures 


 
80K 


 
Office + new 
lab in SSM 


  
Build capacity for future; World 
Heritage has one ladder faculty 


 
1 


 
Quantitative 
methods 


 
open 


 
Sociology 
 


  
Social and 
Cognitive 
Sciences 
 


 
50K 


 
Office 
(SSM) 


 
Program building 


 
 
 
 







Appendix 1a SSHA Table of Requested FTE, Year 1 of 3, 2010-11 
EVC Target: 7 Number of positions requested: 11 priority 1 
 


 


2 


 
 


1 
 


 
English 
Renaissance 


 
Assistant 


 
English/literature 


  
World 
Cultures 


 
 
50K 


 
Office 
(COB) 


 
Program building 


 
 1 


 
Political behavior 


 
Assistant 


 
Political Science 


  
Social and 
Cognitive 
Science 


 
80K 


 
Office+ new 
lab in SSM 


 
Program building 
 


 
1 


 
Literature/Spanish 
lingusitics 
 


 
Assistant 


 
Spanish 


  
World 
Cultures 


 
50K 


 
Office 
(COB) 


 
Program building; Needed for 
minor in Span, as well as major 


 
1 


 


 
Colonial American  
Histotry 


 
Full 


 
History 


  
World 
Cultures 


 
 
50K 


 
Office (COB) 


 
Program building 


 
1 


 
Biological 
anthropology 


 
Assistan 


 
Anthropology 


  
QSB 


 
100k 


 
Office + 800 
sq ft lab 
(SSM) 


 
Program/major development 
 


         







Appendix 1b SSHA Table of Requested FTE, Year 2 of 3, 2011-12 
EVC target: 7; Number of positions requested: 9 priority 1 
 
 


 


Priority Name Level Primary Major 
(current or 
planned) 


Secondary 
Major 


Primary 
Graduate 
Group 


Est. Startup 
Costs 


Space Other considerations 


 
1 


 
Music studies; Asian 
music 


 
open 


 
Arts (GASP) 


 
 


 
World 
Cultures 


 
50K 


 
Office (SSM) 


 
Program building 


 
1 


 
Cognitive 
neurosciences 


 
Assistant 


 
Cognitive 
Science 


  
CIS (in 
review) 


 
200K 


 
Office + new 
lab in SSM 


 
CIS is in the process of 
developing a graduate group 


 
1 


 
Health economics 


 
open 


 
Economics 


  
Social and 
Cognitive 
Sciences 


 
60K 


 
Office (SSM) 


 
Program building 


1 
Modern Latin 
America/Mexico 
20th C 


Assistant  History  World 
Cultures 50K Office (COB) Program building 
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EVC target: 7; Number of positions requested: 9 priority 1 
 
 


 


 


1 
Romantic 
Victorian  
Literature 


Full Literature  World 
Cultures 50K Office (COB) Program building 


 
1 


 
Comparative 
politics 


 
Assistant 


 
Political 
Science 


  
Social and 
Cognitive 
Sciences 


 
60K 


 
Office (SSM)  


 
Program building 


 
1 


 
Developmental 
Psychology 


 
Associate or 
full 


 
Psychology 


 
 


 
Psychology (in 
review) 


 
100K 


 
Office + lab in 
SSM 


 
Psychology is in the process of 
developing a graduate group 


 
1 


 
Health 
psychology 


 
Associate or 
full 


 
Psychology 


  
Psychology (in 
review) 


 
100K 


 
Office + lab in 
SSM 


 
Psychology is in the process of 
developing a graduate group 


 1 
Race 
Ethnicity 
Immigration 


Open Sociology  
Social and 
Cognitive 
Sciences 


60K Office (SSM) Program building 


 







Appendix 1c SSHA Table of Requested FTE, Year 3 of 3, 2012-13 
EVC Target: 7; Number of positions requested: 9 priority 1 
 


 


1 


 
 
Visual 
Culture/Trans
national pre-
20th C 


Open Arts (GASP) History World 
Cultures 45K Office (COB) Program building 


 
1 


 
Sustainable 
architecture 


 
Assistant 


 
 Arts (MAP) 


  
World 
Cultures 


 
60K 


 
Office 
(SSM) 


 
Program building 


 
1 


 
Industrial 
organization 


 
open 


 
Economics 


  
Social and 
Cognitive 
Sciences 


 
60K 


 
Office (SSM) 
 
 
 


 
Program building 
 
 
 
 


 
1 
 


Post-Colonial 
Lit in English open Eng/Creative 


Writing  World 
Cultures 50K Office (COB) Program building 


 
1 
 


 
Philosophy of 
mind 


 
Assistant 


 
Philosophy 


 
Cog Sci 


 
CIS (in review) 


 
50K 


 
Office (SSM) 


 
Program building 


 
1 


 
Political 
institutions 


 
Assistant 


 
Political 
Science 


  
Social and 
Cognitive 
Sciences 


 
 
60K 


 
Office 
(SSM) 


 
Program building 







Appendix 1c SSHA Table of Requested FTE, Year 3 of 3, 2012-13 
EVC Target: 7; Number of positions requested: 9 priority 1 
 


 


 
1 


 
Health 
psychology 


 
Associate/full 


 
Psychology 


 
 


 
Psychology (in 
review) 


 
100K 


 
Office+ new 
lab in SSM 


 
Program building 


 
1 


 
Quantitative 
psychology 


 
Assistant 


 
Psychology 


  
Psychology (in 
review) 


 
80K 


 
Office+ new 
lab in SSM 


 
Program building 
 


 
1 


 
Health 
sociology 


 
open 


 
Sociology 


 
 


 
Social and 
Cognitive 
Sciences 


 
60K 


 
Office (SSM) 


 
Program building 


 
 







SSHA 2010-13 Majors, Programs, and Graduate Groups: Current Faculty and Proposed SSHA Hires


Name
Established 
or Planned 
Start Date


Number of 
Majors 


Spring 10


Student 
Credit Hours 


Fall 09


Student 
Credit hours 


by senate 
members Fall 


09


Student 
Credit Hours 


Spring 10


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  PROPOSED 
2011 - 2013


Anthropology F08 18 852               496               880 660               Robin deLugan None Biological anthropologist 2010-11
Kathleen Hull
Holley Moyes


Linda-Ann Rehbun


Arts n/a n/a 1,340             188               1,337 328               Dunya Ramicova None Sustainable architecture 2012-13


Cognitive Science BA F06; BS 
F07 77 1,076             1,076             1,093             1,093             Chris Kello None Cognitive science and technology 2010-11


Teenie Matlock Cognitive neuroscience 2011-12
David Noelle (50%)


Michael Spivey
Evan Heit


Economics F07 45 1,395             923               1,208             1,208             Robert Innes None Public economics 2010-11
Shawn Kantor Health economics 2011-12
Todd Neumann Industrial organization 2012-13
Alex Whalley
Katie Winder


FLAN n/a n/a 1,516             228               1,508             216               Virginia Adan-Lifante None Literature/Spanish lingustics 2010-11


GASP n/a n/a 664 492 248 248 Keven Fellezs None Music studies/Asian music 2011-12
ShiPu Wang Visual culture, pre-20th C 2012-13


Geography n/a n/a 0 0 4 4 Yihsu Chen (50%) None
Anthonly Westerling 


(50%)


History F07 72 1076 620 1068 584 Susan Amussen Colonial American history 2010-11
Sean Malloy Modern Latin America/Mexcio 2011-12
Ruth Mostern
Sholeh Quinn


Greg Herken (ret. 
6/30/10)







SSHA 2010-13 Majors, Programs, and Graduate Groups: Current Faculty and Proposed SSHA Hires


Name
Established 
or Planned 
Start Date


Number of 
Majors 


Spring 10


Student 
Credit Hours 


Fall 09


Student 
Credit hours 


by senate 
members Fall 


09


Student 
Credit Hours 


Spring 10


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  PROPOSED 
2011 - 2013


Literature F07 70 779               415               776               456               Gregg Camfield None English Renaissance 2010-11
Jan Goggans Literature/Spanish lingustics 2010-11


Ignacio Lopez-Calvo Romantic/Victorian literature 2011-12


Manuel Martin-Rodriguez Post-colonial literature 2012-13


Cristian Ricci


Management BA F04/BS07 170 1032 0 1032 0 None None Three FTE in Provost's pool


Philosophy n/a n/a 581 52 608 141 Peter Vanderschraft None Philosophy of Mind 2012-13
Jeff Yoshimi


Political Science F07 145 1580 1169 1531 756 Thomas Hansford One  (completed) Political behavior 2010-11
Nathan Monroe Comparative politics 2011-12


Stephen Nicholson Political institutions 2012-13
Jessica Trounstine


Haifeng Huang (7/1/10)
Courtenay Ryals Conrad 


(7/1/10)


Psychology F06 340 1580 1169 5624 2922 Michele Chouinard Two (in progress) Developmental psychology 2010-11
Yarrow Dunham Quantitative psychology 2010-11


Michael Hoyt Developmental psychology 2011-12
William Shadish Quantitative psychology 2011-12


Anna Song Health psychology 2012-13
Jack Vevea Health psychology 2012-13


Jan Wallander


Jr. Developmental Psych
Sr. Health psychologist


Sr. Public Health?


Sociology F10 n/a 1738 426 1244 568 Irenee Beattie One (completed) Quantitative methods 2010-11
Nella Van Dyke Race/ethnicity/migration 2011-12
Simon Weffer Health sociology 2012-13


Paul Almeida (7/1/10)
Laura Hamilton (7/1/10)


World Heritage n/a n/a 128 128 128 0 Maurizio Forte None Heritage management/conservation 2010-11







SSHA 2010-13 Majors, Programs, and Graduate Groups: Current Faculty and Proposed SSHA Hires


Name
Established 
or Planned 
Start Date


Number of 
Majors 


Spring 10


Student 
Credit Hours 


Fall 09


Student 
Credit hours 


by senate 
members Fall 


09


Student 
Credit Hours 


Spring 10


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  PROPOSED 
2011 - 2013


World Cultures 
Graduate Group 2004 21 Transatlantic Colonial Latin American 


History/Golden Age
International World Heritage


19th C US West/Environmental History
Latin American Art History


US Colonial history


Social and 
Cognitive 
Sciences 


Graduate Group


2004 27 Developmental psychology 2010-11


Quantitative psychology 2010-11
Developmental psychology 2011-12


Quantitative psychology 2011-12
Health psychology 2012-13
Health psychology 2012-13


Cognitive science and technology 2010-11
Cognitive neuroscience 2011-12


Explanaiton of 
enteies in this 


section


FTE requests 
in bold 


correspnd 
either exactly 
or closely the 


the FTE 
requests by 
the majors 


and 
programs. 







Appendix 3:  SSHA  Future Space Needs (Office & Research)


Faculty Discipline Office location # Offices 
Needed


2010-2011 Dry Damp Dry Damp
Developmental psych Psych SSM 1 1 (SSM) 600
Quantitative psych Psych SSM 1 1 (SSM) 450
Cog sci/technology Cog Sci SSM 1 1 (SSM) 750
Public economics Econ SSM 1
Heritage management WH SSM 1 1 (SSM or COB) 600
quantitative methods Soc SSM 1
English renaissance Lit COB 1
Political behavior Poli Sci SSM 1 1 (SSM) 400
Spanish lit/ling Lit/FLAN COB 1
Colonial American Hist History COB 1
Biological anthropology Anth SSM 1 1 (SSM) 800


2011-12 Dry Damp Dry Damp
Music studies Arts (GASP) COB 1
Cognitive neuroscience Cog Sci SSM 1 1 (SSM) 750
Health economics Econ SSM 1
Modern Latin America Hist COB 1
Romantic/Victorian lit Lit COB 1
International relations Poli Sci SSM 1
Developmental psych Psych SSM 1 1 (SSM) 600
Health psychology Psych SSM 1 1 (SSM) 600
Race/ethnicity/immigration Soc SSM 1


2012-13 Dry Damp Dry Damp
Visual culture Arts (GASP) COB 1
Sustainable architecture Arts (MAP) SSM 1 1 (SSM) 400
Industrial organization Econ SSM 1
Post-colonial lit Lit COB 1


Philosophy of mind
Philosophy/Cogs


SSM 1
American politics Poli Sci SSM 1
Health psychology Psych SSM 1 1 (SSM) 600
Quantitative psych Psych SSM 1 1 (SSM) 450
Health sociology Soc SSM 1


               Total new offices needed 21 in SSM; 8 in 
COB


TOTAL new research space needed 12 11 1  


Future SSHA Faculty


Lab Space location Research space (sq ft)







 
UC Merced CAPRA (Committee on Academic Planning and Resource Allocation) 
Guiding Criteria for Evaluating Academic Plans from Schools and Graduate Groups 
 
Strategic planning is an annual process which begins with faculty in all units, including schools, 
graduate groups, and research institutes, creating plans for the development and growth of 
research and academic programs.  These plans are used as the basis for formal resource requests 
developed in the Deans’ offices in collaboration with the faculty.  The resource requests and 
strategic plans are then sent to the Executive Vice Chancellor (EVC) who passes them to 
CAPRA for formal review.  CAPRA then develops recommendations based on the following 
guiding criteria to the EVC who makes the final resource decisions. 
 
Changes for AY 09-10 


UC Merced is continuing its growth trajectory, although in this time of limited resources 
this growth must be strategic, balancing research excellence and program growth.  Although a 
significant number of undergraduate majors have been initiated (>18), we have only one CCGA-
approved graduate program.  The ongoing UC budget challenges will require more careful 
planning to ensure that each new faculty line addresses the campus’ most critical needs for both 
undergraduate and graduate programs.  Moreover, planning must move from a year-by-year 
process to a multiyear year process to allow proper staging of new majors and research 
programs.  For these reasons, CAPRA is requesting the following additional criteria for AY09-
10 and future academic plans (the AY08-09 criteria are below). 


1. Academic plans should include a 5 year description of specific goals (and associated 
objective metrics) associated with each program that is requesting new faculty lines.  
These goals can be based on external assessments (e.g. ABET accreditation or CCGA 
approval), specific program expansion (e.g. adding a new track or graduate emphasis), or 
quantitative target (e.g. supporting a particular student growth rate).  Moreover, the 
overall academics plans should prioritize and provide a timeline for all such goals 
described in the plan. 


2. Academic plans should explicitly address strategic constraints on the campus, such as the 
need to balance more and less costly programs, the availability of research and teaching 
space, and start up funds. 


3. Academic plans should consider the full life-cycle of existing programs, describing target 
sizes over the next five or more years and plans to reach a sustainable level given current 
budget constraints.   


4. Academic plans should include estimated resource requests for program review and 
ongoing assessment. 


5. Academic plans should describe plans for coordination or even consolidation of programs 
within or between schools or between graduate groups to make the most efficient use of 
current and proposed faculty lines.  Proposed hires whose teaching will be primarily 
outside of their home program, need to be explicitly cited in the plans for the programs in 
which they will be teaching. 


6. Proposed new undergraduate and graduate programs must be included in academic plans 
well in advance of the year in which they will be proposed.  Moreover, plans for new 
programs must include year-by-year hiring goals to achieve the necessary size to create 
the new program.  Finally, any proposed new programs used as the basis for new faculty 







lines must include memos from the cognizant school or graduate groups’ Dean and 
Academic Planning Chair stating a multiyear commitment to give high priority to faculty 
hires for this new program.  These memos must be included in the academic plan voted 
on by the school faculty. 


 
Guiding Criteria 


CAPRA expects that yearly academic planning decisions will be done primarily by 
faculty in schools, graduate groups, and institutes through an update of their Strategic Plans and 
submission of an annual Academic Resource Plan from the schools.  CAPRA requests that the 
Academic Resource Plan be concise and focused on specific requests and their justification.  For 
example, relatively established academic areas, tied to a major, are not expected to submit long, 
general descriptions of their disciplines to CAPRA, nor is it necessary to describe very long-term 
strategic aims not related to current resource requests.  Note that each school and graduate group 
should continue to update and refine their full Strategic Plans, and these plans should be 
provided to CAPRA in support of, and as justification for, the Academic Resource Plan.   


CAPRA requests that each school submit four tables: one with prioritized FTE requests 
for the current academic, another with the prioritized FTE requests for the following academic 
year, one with a list of current and planned majors and graduate groups for the next two years, 
and one with their proposed space needs.  (See Appendices 1-3 for examples.)  The tables should 
be consistent with each other and the text of the plans.  Note that multiple positions may be 
assigned to the same priority level (e.g., 1st, 2nd, 3rd tier).  


Each school may format its Academic Resource Plan in whatever style is suited to its 
needs, as long as it provides CAPRA with the necessary information to ensure effective 
allocation of FTEs and space across the campus.  It is expected that schools’ planning documents 
will address realistic resources needed to attract and accommodate new FTEs and the future 
growth of their activities, including estimates of: cost of startup packages; laboratory space 
requirements; office space needs of associated research staff and graduate students; special 
infrastructure needs (library holdings, IT, central facilities, animal room, clean room, fume 
hoods, heating/cooling, electrical, regulatory compliance staff, etc.) 


In addition, the Academic Resource Plan should include text justifying the FTE requests 
in terms of their support of research programs/graduate groups and undergraduate majors (or 
have links to the appropriate sections of the school Strategic Plans). 
 
Justification for Prioritization 


Explain concisely how the prioritization of requested FTEs reflects the aims, goals, and 
demands of programs discussed in the Strategic Plan of the school, and of graduate groups 
associated with faculty in the school, in particular: 


1. Support of graduate groups and research, referring to balance of critical mass in specific 
areas versus the need for broadening coverage, the number of essential courses not being 
currently taught, the proposed timeline for applying for CCGA approval (if not yet 
completed), plans to achieve international excellence and how this will be assessed, and 
current and estimated future student demand for graduate programs.  


2. Support of undergraduate majors, referring to estimated student demand (both majors and 
courses provided to non-majors).  Include an estimate of the number of faculty to create a 
viable major,  the number of essential courses are not being currently taught, the role of 







lecturers in the current program, as well as plans to achieve excellence and how this will 
be assessed (including accreditation issues, if relevant). 


3. If applicable, development of new or incipient research and/or graduate or undergraduate 
degree programs,  


4. If applicable, support of, or synergy with, cross-school or interdisciplinary programs or 
research.  


5. Support for general education (e.g. providing professors/lecturers to support CORE 
courses and general education courses for other schools). 


 
Faculty and Space Resources 


1. Overview of faculty workload issues, including current and anticipated shortfalls or 
imbalances, as well as the school workload policy, including the likely extent of reliance 
on lecturer appointments.  Note that permanently required lecturer lines should be 
requested as such by schools. 


2. Balance of tenured and untenured faculty, and opportunities for mentoring.  
3. An updated description of the school’s space planning and allocation procedures. 
4. Special resource issues related to faculty hiring, e.g. plans to hire faculty cohorts or 


special facilities needs for new hires. 
5. Special issues relevant to achieving diversity of UC Merced’s faculty. 


 
How this information will be used.  CAPRA will place heavy emphasis on prioritized FTE 
requests voted on by the faculty and justified by the Strategic Plans of the school and associated 
graduate groups.  In addition, CAPRA will consider other information, such as availability of 
resources; consistency of a school’s plan with the plans of other schools, graduate groups, and 
institutes; other campus-wide strategic initiatives; status of ongoing searches, balance of tenured 
and untenured faculty and balance of faculty across schools; student enrollment information; 
other information from school deans.  Using this information, CAPRA will make 
recommendations to the EVC/Provost regarding categories of new faculty lines (e.g., 1st, 2nd, 
3rd tier).   
 
Revised November 20, 2009 
CAPRA:  Michael Colvin (Chair) 
  Wolfgang Rogge (Vice-Chair) 
  Evan Heit  
  Chris Kello (GRC) 
  Susan Amussen (UGC) 
  Martha Conklin (ex-officio) 


 
 
 
 
 
 







 
Appendix 1: Sample Table of Requested FTEs  
 
Table of Requested FTEs, Year 1 of 2 Year Plan 
 
EVC Targets: Number of Positions: __________, Total Startup: __________________, Total Space:_________________ 
 


Priority Name of 
Position 


Level 
(Lecturer/Assistant/ 


Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated 
Space needs 


Special needs 
and strategic 


considerations, 
if any 


examples          


 
 
 


         


=1 
Latin 
American 
History 


Associate/Full History Literature World 
Cultures  $XX-YYK office  


=1 


Biological 
Anthropology 
(cross-unit 
with Nat Sci) 


Assistant Anthropology Biology World 
Cultures QSB $XX-YYK office + XYZ sq 


ft lab 
needs vivarium 
space 


=1 Health 
Psychology Full Psychology  SCS  $YYK office + XYZ sq 


ft lab 


could 
contribute to 
medical school 
planning 


=4 
Applied 
Microeconom
ics (Health) 


Associate/Full Economics  SCS Applied Math $YY-YYK office  


=4 Languages Lecturer      office must be on 
campus 


 







Table of Requested FTEs, Year 2 of 2 Year Plan 
 
EVC Targets: Number of Positions: __________, Total Startup: __________________, Total Space:_________________ 
 


Priority Name of 
Position 


Level 
(Lecturer/Assistant/ 


Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated 
Space needs 


Special needs 
and strategic 


considerations, 
if any 


examples          


 
 
 


         


=1 
Latin 
American 
History 


Associate/Full History Literature World 
Cultures  $XX-YYK office  


=1 


Biological 
Anthropology 
(cross-unit 
with Nat Sci) 


Assistant Anthropology Biology World 
Cultures QSB $XX-YYK office + XYZ sq 


ft lab 
needs vivarium 
space 


=1 Health 
Psychology Full Psychology  SCS  $YYK office + XYZ sq 


ft lab 


could 
contribute to 
medical school 
planning 


=4 
Applied 
Microeconom
ics (Health) 


Associate/Full Economics  SCS Applied Math $YY-YYK office  


=4 Languages Lecturer      office must be on 
campus 


 
This table was approved by a vote of the School of _____ faculty on (date). 
 
Notes:  This table should reflect school priorities, although it is possible that multiple positions will be assigned to the same priority 
level.  Additional considerations such as opportunity hires, spousal hires, diversity issues, should be noted where relevant, with further 
description in the text of the plan.  
 
 
 







Appendix 2: Sample Table of Majors and Graduate Groups 
 
 


Name 
Established or 
Planned Start 


Date 


Number of 
students 
(08-09) 


Student Credit 
Hours (08-09) 


Number of 
Current Faculty 
(and Names) 


Number of Current 
Searches (and Names) 


Requested FTEs  
(and Names) 


 
Examples 
 


      


 
       


Anthropology 9/08 n/a 100 3 (Anderson, 
Smith, Jones) 


1 (Cultural 
Anthropology) 


1 (Biological 
Anthropology) 


Economics Established 33 400 
4 (Johnson, 
Rogers, Lopez, 
Stein) 


2 (Applied 
Microeconomics, 
tenured + untenured) 


1 (Applied 
Microeconomics-health) 


History Established 35 350 2 (Randall, 
Walker) 1 (US History) 1 (Latin American 


History) 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







Appendix 3: Space Needs and Planning 
 


Name Offices on campus 
(number) 


Lab space on 
campus (sq ft) 


Total campus space 
(sq ft) Space at Castle (sq ft) Space at other location 


(specify) 


Current total (9/2009)      


New space for  
AY09-10 hires       


Total for AY09-10      


 







UC Merced
EVC/Provost Summary: Faculty Recruitment


Total 2009-10 FTE Recruitment 13 (up to) 


Percentage
Number of 


FTEs Salary Benefits
Start-UP 


Packages Total
School of Engineering 23% 3 281,400$      53,466$      1,500,000$       1,834,866$ 
School of Natural Science 38% 5 456,300$      86,697$      3,500,000$       4,042,997$ 
School of Social Science, Humanities and Arts 38% 5 426,200$      80,978$     1,000,000$      1,507,178$


1,163,900$   221,141$   6,000,000$      


TOTAL 7,385,041$


Notes: 
Off scale appointments will be negotiated with the EVC/Provost at the appropriate time.
There are several pending recruitments; provisions held centrally until formal approval given by the EVC/Provost.
For appointment date beginning 7/01/10







UC MERCED AUTHORIZATION TO CONDUCT A LADDER FACULTY SEARCH


Recruitment Year: 2009-10 CycleType:  Annual X Off-Cycle Re-recruit


School:


Discuss Space Needs and Accommodation:


Source of FTE Provision #
Open Provision in Division (for currently occupied positions fill in below) :


Name/Rank of present occupant: Vacancy Date:


Create from Authorized Central Funds: Senior Position in the School of Engineering; CSE/EE 
Junior Position; Mechanical Engineering 200-08-0140
LPSOE; Computer Science and Engineering 200-08-0107


Appointment Level and Salary
Salary Off-Scale


Rank Step(s) Range Approved
School Request:
EVC Approved:


Senior Position up to Professor V $116,600
Junior Position up to Asst Professor IV $82,400
LPSOE up to Asst Professor IV $82,400


Total Range for Salaries $281,400


Benefits $53,466


Faculty Start-up: Central Resources Division Contribution Total


Individual $1,500,000
TOTALS $1,500,000


(Based on existing scale of $600,000 for two positions and $300,000 for the LPSOE)


TOTALS
Ongoing Resources (salaries and benefits) $334,866
One time Resources (start-up) $1,500,000


Approved for Search
Executive Vice Chancellor Date


Routing: EVC/Provost Acad. Personnel Campus Budget Office


Note: Schools are asked to manage within the approved budget.  The salaries are considered a range to provide
flexibility and are factored as 'up to' dollar amount. Unused dollars will be returned to central resources. 
The start-up is quoted as a total to give the Schools flexibility within the recruitments.
Off scale appointments will be negotiated with the EVC/Provost.


Engineering


$1,500,000
$1,500,000


200-02-0111







UC MERCED AUTHORIZATION TO CONDUCT A LADDER FACULTY SEARCH


Recruitment Year: 2009-10 CycleType:  Annual X Off-Cycle Re-recruit


School:


Discuss Space Needs and Accommodation:


Source of FTE Provision #
Open Provision in Division (for currently occupied positions fill in below) :


Name/Rank of present occupant: Vacancy Date:


Create from Authorized Central Funds: Junior Position; Computational Chemistry
Junior Position; Applied Math new position
Senior Position; Physics 250-07-0124
Junior or Senior; Biology 250-07-0124
Director of the Systems Biology Institute 250-07-0119


Appointment Level and Salary
Salary Off-Scale


Rank Step(s) Range Approved
School Request:
EVC Approved:


Junior Position up to Asst Professor IV $73,200
Junior Position up to Asst Professor IV $73,200
Senior Position up to Professor V $103,300
Junior or Senior up to Professor V $103,300
Director up to Professor V $103,300


Total Range for Salaries $456,300


Benefits $86,697


Faculty Start-up: Central Resources Division Contribution Total


Individual $3,500,000
TOTALS $3,500,000


(Based on existing scale of $700,000 per positions)


TOTALS
Ongoing Resources (salaries and benefits) $542,997
One time Resources (start-up) $3,500,000


Approved for Search
Executive Vice Chancellor Date


Routing: EVC/Provost Acad. Personnel Campus Budget Office


Note: Schools are asked to manage within the approved budget.  The salaries are considered a range to provide
flexibility and are factored as 'up to' dollar amount. Unused dollars will be returned to central resources. 
The start-up is quoted as a total to give the Schools flexibility within the recruitments.
Off scale appointments will be negotiated with the EVC/Provost.


250-08-0147


Natural Sciences


$3,500,000
$3,500,000







UC MERCED AUTHORIZATION TO CONDUCT A LADDER FACULTY SEARCH


Recruitment Year: 2009-10 CycleType:  Annual X Off-Cycle Re-recruit


School:


Discuss Space Needs and Accommodation:


Source of FTE Provision #
Open Provision in Division (for currently occupied positions fill in below) :


Name/Rank of present occupant: Vacancy Date:


Create from Authorized Central Funds: Open Position; Sociology
Junior Position; Political Science new position
Junior Position; Psychology 300-02-0001-07
Junior Position; Anthropology 300-07-0034-08
Senior Position; Psychology 300-08-0145


Appointment Level and Salary
Salary Off-Scale


Rank Step(s) Range Approved
School Request:
EVC Approved:


Open Position up to Professor V $103,300
Junior Position up to Asst Professor IV $73,200
Junior Position up to Asst Professor IV $73,200
Junior Position up to Asst Professor IV $73,200
Senior Position up to Professor V $103,300


Total Range for Salaries $426,200


Benefits $80,978


Faculty Start-up: Central Resources Division Contribution Total


Individual $1,000,000
TOTALS $1,000,000


(Based on existing scale of $200,000 per position)


TOTALS
Ongoing Resources (salaries and benefits) $507,178
One time Resources (start-up) $1,000,000


Approved for Search
Executive Vice Chancellor Date


Routing: EVC/Provost Acad. Personnel Campus Budget Office


Note: Schools are asked to manage within the approved budget.  The salaries are considered a range to provide
flexibility and are factored as 'up to' dollar amount. Unused dollars will be returned to central resources. 
The start-up is quoted as a total to give the Schools flexibility within the recruitments.
Off scale appointments will be negotiated with the EVC/Provost.


Social Sciences, Humanities, and Arts


$1,000,000
$1,000,000


new position







 


UC Merced Budget Office  2010 
Campus Budget Committee Charge Letter 


 
UNIVERSITY OF CALIFORNIA, MERCED 


 
CAMPUS BUDGET COMMITTEE 


Charge to the Committee 
Convened in 2009-10 for 2010-11 Planning 


 
 
The Campus Budget Committee is established to further enhance the annual budget process and to 
ensure that the relationship between the mission of the university and budgetary decisions is reinforced.  
The Budget Committee is designed to facilitate a more consultative and transparent approach to the 
allocation of University resources. The Committee includes broad campus representation, so as to 
provide the Chancellor with input from representatives of the campus community.  In addition to providing 
recommendations on the distribution of new funding (focus on State and State Specific Funds), members 
will also provide perspective and feedback on a variety of internal economy issues important to the 
continued financial strength of the university.  
 
The Executive Vice Chancellor/Provost and the Vice Chancellor for Administration will serve as co-chairs 
for the Committee. Staff to the Committee includes the Assistant Vice Chancellor, Academic Affairs, and 
the Budget Office.  
 
 
Committee members will include: 
 
Co-chairs: EVC/Provost and the VC for Administration 
Chair of the Academic Senate  
Chair of CAPRA 
Staff Assembly President 
Associate Vice Chancellor, Student Affairs 
Graduate Student Representative 
Undergraduate Student Representative (Chair of the Student Fee Advisory Committee) 
 
The term of office will be one to two years with staggered appointments made by the Co-chairs. 
 
 
The Campus Budget Committee is charged with guiding the strategic budget process for the campus and 
with aligning campus funding priorities with the overriding principles.  The annual budget that is 
developed will be consistent with strategic academic directions, responsive to campus needs, and in 
keeping with the overarching goals of UC Merced.   
 
Members will be asked to examine issues from a University-wide perspective and to offer informed and 
thoughtful deliberations for full discussion.  Members will participate in meetings to discuss and endorse 
the annual CALL letter, review the annual budget requests, frame questions for annual hearings with 
campus units, and offer ideas regarding funding strategies and policies.  The Committee will also discuss 
metrics that will provide accountability measures, allow for comparable studies, and outline reporting 
requirements.  Members will solicit input from constituencies as appropriate.  
 
The State’s fiscal outlook is critical to the process and the Committee will be provided with the most up to 
date information on the budget situation in California and with responses and directives from the Office of 
the President.  This context will provide structure for aligning short term budgetary decisions with long 
term strategy for building financial flexibility. 
 
The Committee will be asked to assess its effectiveness each year, and to provide regular analysis of the 
process in order to allow for continual renewal and enhancement as the campus grows. 







UNIVERSITY OF CALIFORNIA, MERCED 
 


CAMPUS BUDGET COMMITTEE 
Principles for the Allocation of Funds 


 
 
The principles established for the 2009-10 process: 
 
 
 


1. Provide funding for the lead Deans to meet priority staffing needs in order to serve increased 
numbers of faculty and students. Enhance support for student academic services; foster 
specialized support services required by the enhanced graduate student enrollments, and 
expand academic personnel and curriculum support.  


 
 


2. Invest in support functions that provide important services for faculty, as well as support for 
the shared governance process.  Support the faculty in their efforts to secure extramural 
funding in order to build on the remarkable success to date in research activities.   Provide for 
services that enable and allow faculty to focus on research and teaching.  


 
 


3. Provide funding to advance the efforts of the campus to achieve ‘Initial Accreditation’ from the 
Western Association of Schools and Colleges (WASC).  The process requires that the campus 
give attention and adherence to the WASC accreditation standards specifically related to 
undergraduate and graduate degree programs.  


 
 


4. Invest in the success of a diverse student body, faculty, and staff; provide enhanced support 
and mentoring services that will ensure academic success for UCM students and career 
success for our faculty and staff.  Support strategic enrollment management efforts in order to 
meet the target goals as outlined in the Long Range Enrollment Plan.  


 
 


5. Provide funding to foster and enhance the internationalizing of the campus.  By their very 
nature UC campuses are international.  They attract students and scholars from throughout 
the world, and they provide the vehicle whereby our students can achieve significant 
enhancements of their education in another country.  The continued growth of international 
students and faculty requires the development of an Office of International Students and 
Scholars that can provide the services for students and faculty.  The development of an 
Education Abroad Program for students at UC Merced will broaden the academic possibilities 
for students and provide significant enhancements to their education.  


 
 


6. Fund mandatory and contractual cost increases to maintain or improve the quality of services 
and facilities for the entire campus community.  Invest in efforts that will maximize campus 
resources with the possibility of a substantial return on investment, such as for purchased 
utilities via successful sustainability efforts.   


 
 


7. Strengthen the internal economy of the campus with the aggressive pursuit of any new stream 
of funding available, and by fostering exemplary fiscal stewardship.  This can be done with a 
series of successful resource management strategies based on key milestones and 
accountability.  Promote an open and transparent budget process on campus in order to build 
a broadly consultative process.  







UC Merced: Budget Office/Budget Committee  8.08 
Guiding Principles for the Allocation of Funds 


 
 


8. Provide funding for critical campus planning and permitting efforts in order to meet the 
challenges of full-scale development of the Phase II plans.  The next Phase of the campus’ 
development must ensure that the expanding infrastructure will guarantee that UC Merced will 
be a leading research university of the 21st century.  


 
 


9. Invest in the development of key systems and tools, such as a Campus Data Warehouse and 
COEUS, in order to provide sophistication and efficiencies in data retrieval and management 
which in turn positively impacts the campus-at-large.  The ability to identify and track patterns 
of enrollments and majors and to provide relevant historical information effectively feeds all 
campus planning efforts, from curriculum development to space planning.  The ability to 
support extramural proposal development and effectively manage faculty grants post-award, 
benefits the reputation of the campus, as well as provides directed research funding that in 
turn enhances graduate student education.  
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June 8, 2010 


 


 


To:   Gregg Camfield, Chair WASC Steering Committee 


 


From:  Michael Colvin, CAPRA Chair 


 


Re:   Description of CAPRA’s Process and Data Sources for Recommending Faculty Lines 


  to the EVC 
 
In  accordance  with  UC Merced  Bylaw  II.4.A,    the  Committee  on  Academic  Planning  and 


Resource Allocation  (CAPRA) “Confers with and advises  the Chancellor on policy  regarding 


academic and physical planning, budget, and resource allocation, both annual and long range.”  


During  the  first  six  years  that  UC Merced  has  been  an  independent  division,  CAPRA  has 


developed a procedure for annual academic planning that involves the following steps: 


 


1. During the fall semester, CAPRA confers with the Executive Vice Chancellor (EVC) 


and develops  a written  set  of  criteria  that will  be  used  to  evaluate  the Academic 


Plans submitted  from each school.   These criteria are  transmitted  to  the schools by 


the  EVC  along  with  the  EVC’s  memo  and  a  proposed  planning  timeline.  [See 


attachment 1 for the CAPRA criteria distributed in AY09‐10.] 


2. Academic plans are developed by the schools, including a rank‐ordered request for 


faculty FTEs.    In  recent years, an  explicit  faculty vote on each plan  (including  the 


faculty FTE prioritization) has been requested by CAPRA.  The plans are submitted 


by the schools to the EVC during the spring semester.  In most years this submission 


occurs in mid‐to‐late February, but this was much later in AY09‐10, due to the arrival 


of  new  Deans  in  two  of  the  schools  in  January,  2010.    As  part  of  the  strategic 


planning process,  the schools are encouraged  to seek  input  from relevant graduate 


groups and other research units (such as Organized Research Units). 


3. CAPRA  reviews  the  submitted  plans,  checks  the  plans  for  completeness  in 


addressing  the  CAPRA  criteria,  and  develops  a  list  of  questions  for  the  schools 


which  is then transmitted back to the schools.   At this time CAPRA also requests a 


status report on the ongoing faculty searches in the schools. 







4. Based  on  the Academic  Plans,  the  responses  to  its  questions,  as well  as  student 


enrollment data, CAPRA develops a  list of  faculty hiring  recommendations  that  is 


submitted to the EVC. 


 


The  considerations  that CAPRA uses  in developing  its  recommendations  are precisely  those 


described  in  the  CAPRA  Criteria  [attachment  1].    These  criteria  are  meant  to  provide 


information to balance near and long‐term research goals, teaching needs at the undergraduate 


and  graduate  level,  the  balance  of  senior  versus  junior  faculty  on  campus,  and  resource 


limitations, including start‐up funding and research space. 


 


The primary source of data that CAPRA uses in evaluating the schools’ Academic Plans is the 


data  in  the plans  themselves, which  typically  are  between  70  and  200 pages  in  total  length.  


Additionally,  CAPRA  reviews  information  from  the  UC Merced  Institutional  Planning  and 


Analysis Office (IPA), both from the IPA website and occasionally in direct requests to the IPA 


(or to the IPA via the Deans’ offices).  This data includes the total enrollments in majors and the 


faculty workload in terms of student contact hours broken down by discipline.  [See Attachment 


2]. 


 


For the last several years, the faculty FTE hires recommended by CAPRA have closely followed 


the  original  prioritized  requests  made  by  the  individual  schools.    There  have  been  some 


differences between the school requests and CAPRA recommendations, but these changes have 


usually been the result of information on the recruitments occurring after the submission of the 


academic plan, for example removing a recommended new hire if a closely related recruitment 


failed or if an advance hire (such as a spousal hire) occurred and used that FTE line. 


 


CAPRA’s  goal  each  year  is  to  complete  the  review  of  the  Academic  Plans  and  submit  its 


recommendations  to  the  EVC/Provost  before  the  end  of  the  spring  semester  (although  this 


sometimes  slips  by  a  few  weeks)  which  is  enough  time  for  the  EVC  to  send  final  hiring 


decisions to schools before the faculty hiring season starts in late summer. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
cc:  CAPRA 


  Senate Director Sims 


  CAPRA Analyst Paul 
 



http://ipa.ucmerced.edu/





 
UC Merced CAPRA (Committee on Academic Planning and Resource Allocation) 
Guiding Criteria for Evaluating Academic Plans from Schools and Graduate Groups 
 
Strategic planning is an annual process which begins with faculty in all units, including schools, 
graduate groups, and research institutes, creating plans for the development and growth of 
research and academic programs.  These plans are used as the basis for formal resource requests 
developed in the Deans’ offices in collaboration with the faculty.  The resource requests and 
strategic plans are then sent to the Executive Vice Chancellor (EVC) who passes them to 
CAPRA for formal review.  CAPRA then develops recommendations based on the following 
guiding criteria to the EVC who makes the final resource decisions. 
 
Changes for AY 09-10 


UC Merced is continuing its growth trajectory, although in this time of limited resources 
this growth must be strategic, balancing research excellence and program growth.  Although a 
significant number of undergraduate majors have been initiated (>18), we have only one CCGA-
approved graduate program.  The ongoing UC budget challenges will require more careful 
planning to ensure that each new faculty line addresses the campus’ most critical needs for both 
undergraduate and graduate programs.  Moreover, planning must move from a year-by-year 
process to a multiyear year process to allow proper staging of new majors and research 
programs.  For these reasons, CAPRA is requesting the following additional criteria for AY09-
10 and future academic plans (the AY08-09 criteria are below). 


1. Academic plans should include a 5 year description of specific goals (and associated 
objective metrics) associated with each program that is requesting new faculty lines.  
These goals can be based on external assessments (e.g. ABET accreditation or CCGA 
approval), specific program expansion (e.g. adding a new track or graduate emphasis), or 
quantitative target (e.g. supporting a particular student growth rate).  Moreover, the 
overall academics plans should prioritize and provide a timeline for all such goals 
described in the plan. 


2. Academic plans should explicitly address strategic constraints on the campus, such as the 
need to balance more and less costly programs, the availability of research and teaching 
space, and start up funds. 


3. Academic plans should consider the full life-cycle of existing programs, describing target 
sizes over the next five or more years and plans to reach a sustainable level given current 
budget constraints.   


4. Academic plans should include estimated resource requests for program review and 
ongoing assessment. 


5. Academic plans should describe plans for coordination or even consolidation of programs 
within or between schools or between graduate groups to make the most efficient use of 
current and proposed faculty lines.  Proposed hires whose teaching will be primarily 
outside of their home program, need to be explicitly cited in the plans for the programs in 
which they will be teaching. 


6. Proposed new undergraduate and graduate programs must be included in academic plans 
well in advance of the year in which they will be proposed.  Moreover, plans for new 
programs must include year-by-year hiring goals to achieve the necessary size to create 
the new program.  Finally, any proposed new programs used as the basis for new faculty 
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lines must include memos from the cognizant school or graduate groups’ Dean and 
Academic Planning Chair stating a multiyear commitment to give high priority to faculty 
hires for this new program.  These memos must be included in the academic plan voted 
on by the school faculty. 


 
Guiding Criteria 


CAPRA expects that yearly academic planning decisions will be done primarily by 
faculty in schools, graduate groups, and institutes through an update of their Strategic Plans and 
submission of an annual Academic Resource Plan from the schools.  CAPRA requests that the 
Academic Resource Plan be concise and focused on specific requests and their justification.  For 
example, relatively established academic areas, tied to a major, are not expected to submit long, 
general descriptions of their disciplines to CAPRA, nor is it necessary to describe very long-term 
strategic aims not related to current resource requests.  Note that each school and graduate group 
should continue to update and refine their full Strategic Plans, and these plans should be 
provided to CAPRA in support of, and as justification for, the Academic Resource Plan.   


CAPRA requests that each school submit four tables: one with prioritized FTE requests 
for the current academic, another with the prioritized FTE requests for the following academic 
year, one with a list of current and planned majors and graduate groups for the next two years, 
and one with their proposed space needs.  (See Appendices 1-3 for examples.)  The tables should 
be consistent with each other and the text of the plans.  Note that multiple positions may be 
assigned to the same priority level (e.g., 1st, 2nd, 3rd tier).  


Each school may format its Academic Resource Plan in whatever style is suited to its 
needs, as long as it provides CAPRA with the necessary information to ensure effective 
allocation of FTEs and space across the campus.  It is expected that schools’ planning documents 
will address realistic resources needed to attract and accommodate new FTEs and the future 
growth of their activities, including estimates of: cost of startup packages; laboratory space 
requirements; office space needs of associated research staff and graduate students; special 
infrastructure needs (library holdings, IT, central facilities, animal room, clean room, fume 
hoods, heating/cooling, electrical, regulatory compliance staff, etc.) 


In addition, the Academic Resource Plan should include text justifying the FTE requests 
in terms of their support of research programs/graduate groups and undergraduate majors (or 
have links to the appropriate sections of the school Strategic Plans). 
 
Justification for Prioritization 


Explain concisely how the prioritization of requested FTEs reflects the aims, goals, and 
demands of programs discussed in the Strategic Plan of the school, and of graduate groups 
associated with faculty in the school, in particular: 


1. Support of graduate groups and research, referring to balance of critical mass in specific 
areas versus the need for broadening coverage, the number of essential courses not being 
currently taught, the proposed timeline for applying for CCGA approval (if not yet 
completed), plans to achieve international excellence and how this will be assessed, and 
current and estimated future student demand for graduate programs.  


2. Support of undergraduate majors, referring to estimated student demand (both majors and 
courses provided to non-majors).  Include an estimate of the number of faculty to create a 
viable major,  the number of essential courses are not being currently taught, the role of 







lecturers in the current program, as well as plans to achieve excellence and how this will 
be assessed (including accreditation issues, if relevant). 


3. If applicable, development of new or incipient research and/or graduate or undergraduate 
degree programs,  


4. If applicable, support of, or synergy with, cross-school or interdisciplinary programs or 
research.  


5. Support for general education (e.g. providing professors/lecturers to support CORE 
courses and general education courses for other schools). 


 
Faculty and Space Resources 


1. Overview of faculty workload issues, including current and anticipated shortfalls or 
imbalances, as well as the school workload policy, including the likely extent of reliance 
on lecturer appointments.  Note that permanently required lecturer lines should be 
requested as such by schools. 


2. Balance of tenured and untenured faculty, and opportunities for mentoring.  
3. An updated description of the school’s space planning and allocation procedures. 
4. Special resource issues related to faculty hiring, e.g. plans to hire faculty cohorts or 


special facilities needs for new hires. 
5. Special issues relevant to achieving diversity of UC Merced’s faculty. 


 
How this information will be used.  CAPRA will place heavy emphasis on prioritized FTE 
requests voted on by the faculty and justified by the Strategic Plans of the school and associated 
graduate groups.  In addition, CAPRA will consider other information, such as availability of 
resources; consistency of a school’s plan with the plans of other schools, graduate groups, and 
institutes; other campus-wide strategic initiatives; status of ongoing searches, balance of tenured 
and untenured faculty and balance of faculty across schools; student enrollment information; 
other information from school deans.  Using this information, CAPRA will make 
recommendations to the EVC/Provost regarding categories of new faculty lines (e.g., 1st, 2nd, 
3rd tier).   
 
Revised November 20, 2009 
CAPRA:  Michael Colvin (Chair) 
  Wolfgang Rogge (Vice-Chair) 
  Evan Heit  
  Chris Kello (GRC) 
  Susan Amussen (UGC) 
  Martha Conklin (ex-officio) 


 
 
 
 
 
 







 
Appendix 1: Sample Table of Requested FTEs  
 
Table of Requested FTEs, Year 1 of 2 Year Plan 
 
EVC Targets: Number of Positions: __________, Total Startup: __________________, Total Space:_________________ 
 


Priority Name of 
Position 


Level 
(Lecturer/Assistant/ 


Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated 
Space needs 


Special needs 
and strategic 


considerations, 
if any 


examples          


 
 
 


         


=1 
Latin 
American 
History 


Associate/Full History Literature World 
Cultures  $XX-YYK office  


=1 


Biological 
Anthropology 
(cross-unit 
with Nat Sci) 


Assistant Anthropology Biology World 
Cultures QSB $XX-YYK office + XYZ sq 


ft lab 
needs vivarium 
space 


=1 Health 
Psychology Full Psychology  SCS  $YYK office + XYZ sq 


ft lab 


could 
contribute to 
medical school 
planning 


=4 
Applied 
Microeconom
ics (Health) 


Associate/Full Economics  SCS Applied Math $YY-YYK office  


=4 Languages Lecturer      office must be on 
campus 


 







Table of Requested FTEs, Year 2 of 2 Year Plan 
 
EVC Targets: Number of Positions: __________, Total Startup: __________________, Total Space:_________________ 
 


Priority Name of 
Position 


Level 
(Lecturer/Assistant/ 


Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated 
Space needs 


Special needs 
and strategic 


considerations, 
if any 


examples          


 
 
 


         


=1 
Latin 
American 
History 


Associate/Full History Literature World 
Cultures  $XX-YYK office  


=1 


Biological 
Anthropology 
(cross-unit 
with Nat Sci) 


Assistant Anthropology Biology World 
Cultures QSB $XX-YYK office + XYZ sq 


ft lab 
needs vivarium 
space 


=1 Health 
Psychology Full Psychology  SCS  $YYK office + XYZ sq 


ft lab 


could 
contribute to 
medical school 
planning 


=4 
Applied 
Microeconom
ics (Health) 


Associate/Full Economics  SCS Applied Math $YY-YYK office  


=4 Languages Lecturer      office must be on 
campus 


 
This table was approved by a vote of the School of _____ faculty on (date). 
 
Notes:  This table should reflect school priorities, although it is possible that multiple positions will be assigned to the same priority 
level.  Additional considerations such as opportunity hires, spousal hires, diversity issues, should be noted where relevant, with further 
description in the text of the plan.  
 
 
 







Appendix 2: Sample Table of Majors and Graduate Groups 
 
 


Name 
Established or 
Planned Start 


Date 


Number of 
students 
(08-09) 


Student Credit 
Hours (08-09) 


Number of 
Current Faculty 
(and Names) 


Number of Current 
Searches (and Names) 


Requested FTEs  
(and Names) 


 
Examples 
 


      


 
       


Anthropology 9/08 n/a 100 3 (Anderson, 
Smith, Jones) 


1 (Cultural 
Anthropology) 


1 (Biological 
Anthropology) 


Economics Established 33 400 
4 (Johnson, 
Rogers, Lopez, 
Stein) 


2 (Applied 
Microeconomics, 
tenured + untenured) 


1 (Applied 
Microeconomics-health) 


History Established 35 350 2 (Randall, 
Walker) 1 (US History) 1 (Latin American 


History) 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







Appendix 3: Space Needs and Planning 
 


Name Offices on campus 
(number) 


Lab space on 
campus (sq ft) 


Total campus space 
(sq ft) Space at Castle (sq ft) Space at other location 


(specify) 


Current total (9/2009)      


New space for  
AY09-10 hires       


Total for AY09-10      
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University of California, Merced 
School of Engineering 
Five-Year Strategic Plan (SP2015) 
 


1. Introduction and Overarching Goals 


The UC Merced School of Engineering (SoE) five-year Strategic Plan (SP2015) is outlined herein.  The 
forwarded plan is based on an overarching strategy, which is summarized in Figure 1. 


 


 


Figure 1.  Guiding Strategy for the School of Engineering Strategic Plan. 
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The SoE faculty is organized in disciplinary groups, which align with their educational and research-
related backgrounds as well as the current undergraduate SoE majors.  The SoE faculty, along with 
faculty members from other schools, support four graduate groups/programs that are currently overseen 
by the SoE.  Principal research and graduate program thrusts are organized in four broad interdisciplinary 
areas: 1) Sustainable Systems, 2) Thermo-Mechanical Systems, 3) Biologically-Inspired Technologies, 
and 4) Intelligent Systems.  These emphases align the existing campus interdisciplinary institutes or 
centers, and new centers being proposed in the near future.  The overarching strategy of the SoE faculty is 
consistent with the campus’ 2009 Strategic Academic Vision. 


This plan was formed by the SoE Resources Committee by synthesizing 1) input obtained during formal 
faculty meetings (bi-weekly), 2) information obtained from relevant research institutes and graduate 
groups, and 3) document exchange-review cycles that occurred from December 13, 2009 through 
February 15, 2010. 


The SoE remains the smallest of the three Schools with a faculty numbering 31, or 26 regular full-time 
equivalents (FTE) when accounting for split and administrative appointments.  This number constitutes 
about 26% of the ladder-rank faculty at UC Merced.  Of the 31 faculty members, 14 are tenured and 17 
are tenure-track.  This faculty oversees 5 undergraduate majors and is affiliated with 4 graduate groups. 


First and foremost, SP2015 reaffirms the SoE faculty commitment to building a world-class research 
university for the creation of new knowledge and the development of new technologies.  The key 
success factors to achieve this goal are to:  (1) hire the highest quality faculty (measured by their impact 
publications, awards, fellowships, service on editorial boards, etc.), (2) attract high quality graduate and 
undergraduate students, and (3) receive exceptional external funding. 


However, we recognize the currently severe constraints on growth, especially with respect to faculty 
research space, startup funding, and the ongoing economic downturn in California.  The status of the SoE 
and its assessable short-term goals for research and teaching are summarized in the following sections. 


 


2. Proposed Milestone Goals 


2.1. Research Goals 


The SoE faculty continues to compete 
effectively for extramural support.  Thus far 
during the 2009-2010 AY SoE faculty have 
been responsible for $0.8M to $2.3M per month 
of extramural funding, roughly 50 to 90% of the 
total campus award funding in a given month 
(Figure 2). 


The SoE intends to improve upon this 
impressive effort in terms of both extramural 
funding and graduate student enrollment, both 
of which are a function of faculty size.  Thus, 
additional FTEs are proposed in research areas 
that are either highly complementary to existing 
research strengths and increase multi-


Figure 2 - Monthly contract and grant awards 
to SoE versus UCM Campus (data source: 
UCM Sponsored Research monthly activity 
reports). 
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disciplinary research opportunities.  Although SoE investigators are rapidly becoming space-limited, they 
remain highly productive in terms of sponsored research.  In the current academic year, SoE faculty have 
already exceeded $9M in awards, an amount which may be somewhat inflated by the availability of 
economic recovery funds in FY 2009-2010.  However, it is realistic to expect an average of 
approximately $250,000 per year per SoE faculty member in absence of recovery funds from current and 
anticipated investigators.  This average is similar to the current one and may be conservative as junior 
faculty mature and become more successful in acquiring grants. In addition, establishment of new 
interdisciplinary research centers (see Goal 2) is also expected to increase funding levels.  However, it is 
important to note that space limitations in the near term may temper these affects.  


SoE-Goal 1. SoE investigators will maximize return on available facilities in 
the near term (SE2, Castle, and the academic surge building) by 
successfully competing for sponsored research awards amounting to more 
than $40M (direct + indirect cost) over the next 5 years. 


Interdisciplinary research and educational programs are central to the overall development of the UC 
Merced campus.  During this planning horizon, the EECS faculty group intends to establish two new 
interdisciplinary centers, the Center for Autonomous and Interactive Systems (CAIS) and Spatial Analysis 
Research Center (SpARC).  Both of these centers are directed towards the Intelligent Systems thrust and 
the result of the maturing and growth of the CSE faculty, and collaborations with key researchers in our 
sister schools. 


SoE-Goal 2. SoE investigators will establish two new interdisciplinary 
research centers aimed at increasing research strengths and funding in the 
intelligent systems research thrust area. 


2.2. Graduate Enrollment Goals 


Commensurate with the achieved research funding, 
the SoE faculty is also responsible for a significant 
fraction of the graduate student population, as about 
76 of the 224 graduate students are affiliated with 
engineering faculty (34%).  This represents an 11% 
graduate/total student fraction, compared to the 
other campus units (5.3%). 


A projection goal for future PhD student 
productivity by the SoE faculty is shown in Figure 
3.  This projection assumes that the SoE faculty will 
grow at a rate of 4 regular FTE/year (full and partial 
FTEs), that each faculty member supervises an 
average of 3 PhD students, and that each junior and 
senior faculty member will graduate 0.20 and 0.40 
PhD/year, respectively.  These production rates are 
low relative to UC system wide productivity, which 
ranges from amout 0.8 to 1.0 PhD/faculty/yr, and 
may therefore be conservative.  However, most of 
the graduate programs at UCM are at the developing 
stage and the typical rate of progress toward degree 
is not yet well-documented. Base on these estimates, 


Figure 3. Projected PhD student enrollment 
by SoE investigators from AY 2009-10 
(actual enrollment) to AY 2014-15. 
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the SoE faculty support the following School goal: 


SoE-Goal 3. SoE investigators will be mentoring more than 160 PhD 
students and these students will complete 15 or more doctoral degrees 
during AY 2014-15. 


2.3. Undergraduate Educational Goals 


Engineering majors remain popular at UCM, with several of the largest majors on campus being 
Mechanical Engineering (ME, 4th largest), Computer Science Engineering (CSE, 5th), and Bioengineering 
(BioE, 7th).  We anticipate that these majors will continue to show strong enrollments.  We also envision 
plans for increasing enrollments in other majors.  For example, an expanded emphasis in Environmental 
Engineering (EnvE) on sustainably infrastructure is expected to create more interest in this major.  Also, 
our Material Science & Engineering (MSE) faculty is building ties to the Bioengineering and Mechanical 
Engineering (bio- and energy materials) programs to strengthen their enrollments.  Through prudent 
enhancement of these majors, the overall undergraduate enrollment goal is as follows: 


SoE-Goal 4. SoE undergraduate majors will maintain its current fraction of 
undergraduate enrollment (approximately 18%), achieving a total 
enrollment of 950-1050 by AY 2014-15. 


Our main short-term undergraduate educational focus in the SoE is to (1) stabilize the curriculum in a 
sustainable manner so as to render short-term accreditation (ABET) is feasible, and (2) positioning 
ourselves for enrollment growth through modification of existing majors.  One new major is being 
planned in the near term, the B.S. Engineering degree.  However, as currently planned, this new major 
will have few resource implications because it will be designed to reside within the other majors.  The 
motivation for this is that the ABET accreditation process is more feasible for this basic engineering 
major, and we anticipate that we can apply for accreditation approximately one year after the major is 
approved.  Other majors for which accreditation is important (EnvE, ME), will follow later as they 
become able to expand their respective curricula.  This leads to our second short-term SoE goal: 


SoE-Goal 5. SoE will develop the B.S. Engineering degree program without 
encumbering new resources, and achieve ABET accreditation for this 
program by 2013, regardless of future faculty recruitment.  Given 
successful faculty recruitment at the rates discussed herein, ME and 
EnvE will become ABET-accredited by 2015. 


Although no new majors are planned in the near term (beyond the B.S. Engineering mentioned above), 
we do recognize the need for an Electrical Engineering (EE) component in our curriculum.  Initially, we 
plan to recruit faculty into the EECS group and charge them with creating an “emphasis area” within the 
existing CSE major.  In fact, as the EE emphasis becomes more evident, we may decide to modify this 
major’s name.  When we have a sufficient faculty to support it, we can then develop the separate EE 
major. 
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To support the ambitious research and educational goals outlined above, additional FTEs in the form of 
regular faculty and lecturers will be needed.  Given the near term resource constraints, recruitment must 


be highly strategic.  The FTE recruitment plan 
proposed by the SoE is front-loaded over the next 
three years to insure against failed searches; it 
corresponds to an overall recruitment effort of 15 
regular ladder faculty members, 5 cross-school 
positions, and 5 lecturers over a five-year period.  It 
also assumes that all SoE administrative 
appointments are adequately compensated with 
respect to school teaching allocations.  Projecting 
these assumptions over the next five years, 
accounting for regular promotions, leads to the 
projection shown in Figure 4.  The SoE faculty will 
be composed of 55 regular faculty and lecturers (31 
tenured (senior) faculty, 18 tenure-track (junior) 
faculty, and 6 full-time lecturers). 


 


In support of the aforementioned School goals, SoE 
proposes a steady hiring plan that respects short-term resource constraints.  First, to immediately enhance 
program stability and existing research strengths in concomitance with the campus’ Strategic Academic 
Vision, the SoE proposes 12 regular FTEs and 5 lecturers with potential security of employment 
(LPSoE)—see Table 1.  Each of these positions is discussed further in program-specific context in 
Section 4 of this plan.  The SoE faculty recognizes that this goal extends them beyond the three positions 
allocated for 2010-11.  Each of these positions will require relatively modest startup and space as searches 
will focus on computational investigators.  Furthermore, critical needs in all of these groups imply that 
“over-searching” is prudent as insurance against failed searches. 


In addition to SoE FTE recruitment, and in order to enhance SoE synergy with other academic and 
research units, particularly the UCM management program, we propose the cross-unit hires summarized 
in Table 2. 


Table 1. Summary of FTE Requests by the School of Engineering for the next three AYs. 


Position Graduate Research Program(s)1 Undergraduate 
Program(s)


 
2


 


 


AY 2010-2011  


SoE-1. Computer Systems 
SoE-2. Energy Storage Technologies 
SoE-3. Energy Materials 
SoE-4. Physiological Modeling 
SoE-5. Stochastic Modeling 


EECS primary; MEAM, ES secondary 
MEAM primary; BEST, ES secondary 
BEST primary; MEAM, ES secondary 
BEST primary; MEAM secondary 
MEAM primary; ES secondary 


CSE 
ME 
BioE/MSE/ME 
BioE/MSE/ME 
ME/EnvE 


SoE-LPSoE-1. EECS Lect.3


SoE-LPSoE-2. Fundamentals Lect. 
 


SoE-LPSoE-3. EECS Lect. 


NA 
NA 
NA 


CSE 
ENGR 
CSE 


                                                      
1 Recommended search committee to include primary (chair) and secondary graduate group or institute 
representations. 
2 Undergraduate teaching assignments will be in areas of greatest need at the time of the hire. 
3 A candidate for SoE-LPSoE 1 is currently under consideration.  


Figure 4. Projected SoE faculty number and 
distribution over the next 5 years. 
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 AY 2011-2012  
SoE-6. Computer Science Theory 
SoE-7. Air Pollution Modeling 
SoE-8. Mechatronics 
SoE-9. Ecological Engineering 


EECS primary 
ES primary, MEAM secondary 
MEAM primary, EECS secondary 
ES primary, BEST secondary 


CSE 
ME/EnvE 
ME/CSE 
EnvE 


SoE-LPSoE-4. Lab/Design Lect. 
SoE-LPSoE-5. Fundamentals Lect. 


NA 
NA 


ENGR 
ENGR 


 AY 2012-2013  
SoE 10. Intelligent & Adaptive Control 
SoE 11. Environmental Biotechnology 
SoE 12. Computational Materials 
SoE 13. Biosensor Development 
SoE 14. Medical Imaging 


EECS primary, MEAM secondary 
ES primary, BEST secondary 
BEST primary, MEAM secondary 
BEST primary, EECS secondary 
BEST primary, EECS secondary 


CSE/ME 
BioE/EnvE 
MSE/BioE/MEAM 
BioE/CSE/EnvE 
BioE/CSE 


 


Table 2. Proposed cross-unit positions for the upcoming three AYs. 


Position Graduate Research Program(s) Undergraduate 
Program(s) 


 AY 2010-2011  


Cross 1. Information Management 
Cross 2. Natural Resource Management 
Cross 3. Sustainable Building 


EECS, SNRI, UCMERI, QSB, Mgmt 
ES, SNRI, UCMERI, Mgmt 
ES, MEAM, BEST, Mgmt 


CSE/Mgmt 
EnvE/ESS/Mgmt 
MSE/ME/EnvE 


 AY 2011-2012  
Cross 4. Virtual Environments 
Cross 5. Technology Management 
Cross 6. Media Arts & Technology 


EECS, SCS 
EECS, BEST, QSB 
EECS, CIS, World Cultures 


CSE/Cog Science 
Engr/Mgmt 
CSE, Arts 


 


3. Summary of Goals 


A visualization of the milestone goals outlined in this Strategic Plan is presented in Figure 5.  It is evident 
in reviewing this milestone chart, that the primary goal that must be achieved by the School of 
Engineering is growing the faculty.  Unfortunately, the lack of research/office/instructional in the near 
term severely restricts faculty growth.  Thus, the highest priority, both in the near-term and long-term, for 
the School of Engineering as well as the campus in general, must be to obtain additional research and 
instructional space to grow the faculty and the emerging student population. 
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Figure 5.  Milestone Goal Timeline for the School of Engineering 
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Appendix:  Program-Specific Vision, 
Goals, and Rationale for FTE Requests 
Electrical Engineering and Computer Science (EECS) 
EECS Overview - The EECS faculty offer a popular undergraduate major in Computer Science & 
Engineering (CSE), as well as graduate degrees under the EECS and Cognitive & Information Science 
(CIS) program.  EECS faculty members have diverse research interests with areas of investigation in 
artificial intelligence, computational neuroscience, computer animation and graphics, computer vision, 
machine learning, speech processing, robotics, and distributed networked systems.  


These research themes frequently share a focus on intelligent systems, and this focus has been 
consciously adopted by the group to build research excellence in a specific intellectual area. The EECS 
faculty regularly collaborates with colleagues in other fields across the UCM campus, contributing to 
interdisciplinary work in computational biology, environmental systems, and cognitive science.  Indeed, 
the group has a strong bond to the CIS program, with several funded research projects spanning this 
cross-campus gap.  The EECS program is critical to the success of UCM, playing a central role in 
implementing the campus’ strategic focus on “Cognitive Science and Intelligent Systems”, as highlighted 
in its Strategic Academic Vision document.  


EECS Teaching Programs – The undergraduate CSE major is designed to provide students with both 
breadth and depth in the exciting and rapidly expanding fields of:  Computer Science - the study of 
computation, including algorithms and data structures, and Computer Engineering - including hardware, 
software and network architecture.  CSE is the 4th largest major on campus with an enrollment of 161 in 
AY 2009-2010).  Given awareness of and demand for this major, undergraduate enrollment is expected to 
continue to grow as long as space and faculty are added to the program.  From this perspective, it will 
soon become important to examine the tradeoff between increase in enrollment and selectivity for this 
program. 


EECS Goals 
EECS Research Goals - The EECS group has identified two main research goals, which it will pursue 
over the course of the next five years: 


• Achieve High Levels of Research Productivity - The EECS group seeks means to enable their 
faculty to achieve levels of research productivity comparable to researchers at other leading 
research universities. To assess progress toward this goal, counts of peer-reviewed journal 
publications and peer-reviewed conference publications. 


• Receive International Recognition as a Leader in “Intelligent Systems” - Anecdotal accounts 
have already been reported of members of the broader academic computer science community 
recognizing UCM’s strength in “intelligent systems”.  Our goal is to be recognized as an 
international leader in this field. 


These goals may be refined over the course of the next five years, particularly with regard to how 
progress is evaluated.  In an effort to both increase research productivity and receive international 
attention, the EECS group has adopted two more immediate goals.  First is establishing the Center for 
Autonomous and Interactive Systems (CAIS).  This UCM Centralized Research Unit (CRU) has recently 
been proposed by EECS faculty members Stefano Carpin and Marcelo Kallmann.  The center will 
coordinate shared resources and facilitate interdisciplinary research activities involving intelligent 
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systems.  The EECS faculty expects to establish CAIS formally as a UCM CRU before the end of the 
2010–2011 academic year.  Second, EECS faculty member Shawn Newsam is actively developing the 
Spatial Analysis Research Center (SpARC) as a CRU.  SpARC is a highly interdisciplinary focus that 
encompasses faculty from SSHA, NS, and other engineering faculty (Environmental). 
 
EECS Teaching Goals - One of the leading goals of the EECS program is the establishment of a 
CCGA approved EECS graduate program and corresponding graduate group.  There are a number of 
obstacles that must be overcome to accomplish this goal, including: 
 


• The number of EECS research faculty must be increased to achieve a critical mass.  At minimum, 
the group is expected to need 11–12 faculty members.  If the current open senior position search 
is successful, and one new faculty position is created for EECS in each of the next three years, 
this minimal number can be reached by the end of the 2012–2013 AY. 


• The number of senior EECS research faculty must be increased.  Currently, the EECS faculty 
includes only one tenured member, and that individual has a heavy administrative burden (i.e., he 
is the Chancellor of UCM).  Between the filling of a currently open senior position and the 
expectation of a number of successful promotions in the years to come, it is expected that at least 
a third of the EECS faculty will be senior by the end of the 2012–2013 AY. 


• A curriculum of core graduate courses must be designed and regularly taught.  These courses 
must span the fundamental topics central to a graduate education in EECS.  The shaping of this 
curriculum is already underway.  The recruitment of additional tenure-track faculty will be 
needed to ensure that these courses are offered on a regular basis, however.  If planned requests 
for new EECS faculty positions are met, and if hiring for these positions is successful, a graduate 
curriculum of this kind could be ready by the 2012–2013 AY. 


• A comprehensive CCGA proposal must be prepared.  Given the additional faculty resources that 
will be requested, it is expected that the EECS faculty will have adequate time to prepare this 
proposal over the 2012–2013 AY. 


 
In summary, successfully preparing a viable CCGA proposal by the end of the 2012–2013 academic year 
is a reasonable goal, but meeting this goal will require the allocation of additional faculty positions to 
EECS, at least one junior tenure-track position per year, as described later in this document. 


The EECS undergraduate CSE degree program is currently established and has already produced 
graduates.  With continued support for 2–3 EECS lecturers, and the creation of at least one additional 
tenure-track position, there are adequate labor resources to offer the current complete CSE curriculum.  
The EECS faculty has identified a number of important ways to improve the current curriculum, however, 
and these improvements will be needed to produce an undergraduate CSE program of international 
stature.  The EECS faculty has identified the following goals with respect to undergraduate education: 


• To modify the CSE curriculum, and augment the set of courses regularly offered, so as to 
produce an undergraduate training experience that is comparable in quality to those offered at our 
sister campuses. 


• To continue to plan for a degree program in Electrical Engineering (EE), beginning with an EE 
emphasis area with the CSE degree program, and (given adequate resources) to begin to 
implement this emphasis area 


The quality of an undergraduate program is difficult to measure objectively.  One might be tempted to use 
common university rankings, such as those provided by U.S. News & World Report, to evaluate such a 
program, but these rankings are often misleading.  An alternative is to seek formal accreditation through 
an educational accreditation agency, such as ABET.  The accreditation process is resource-demanding, 
however, and many leading computer science programs in the world do not seek accreditation.  Thus, 
while ABET accreditation may eventually be sought, particularly if an electrical engineering major is 
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introduced, there are no plans to seek such accreditation during the upcoming five years.  Lacking such an 
accreditation process, the EECS faculty could engage in a self-study activity, including the solicitation of 
input from distinguished faculty at our sister campuses, to formally evaluate progress toward a quality 
CSE degree program.  


Priorities - The achievement of many of these goals depends upon the successful recruitment of new 
tenure track faculty members.  The goals will be met naturally as newly hired faculty members do the 
jobs that they were hired to do.  Still, situations may arise in which these goals are competing for 
resources or are otherwise at odds with each other.  In preparation for these contentious situations, the 
EECS faculty has prioritized these goals as follows: 


1.1.1.1. The establishment of a CCGA approved EECS graduate program. 
1.1.1.2. Meeting our research goals. 
1.1.1.3. Improving the curriculum for the CSE major, and complete the planning for an EE major. 


 
EECS Current Academic Resources - The EECS group currently consists of 7.5 tenure-track faculty 
members and 2 lecturers.  Of the tenure-track faculty, only one is tenured, and that individual has 
substantial administrative responsibilities (i.e., he is Chancellor of UCM).  One member of the EECS 
faculty has a split appointment with SSHA, providing 0.5 FTE to EECS.  Lecturers play a critical role in 
providing lower division computer programming classes, including classes for CSE majors (CSE 30/31), 
classes for all engineering majors (CSE 20/21), and even a class for students in other schools (CSE 5). 
EECS Current Academic Resources – The current EECS group consists of 6.5 assistant professors.  
One faculty position and one LPSoE are being searched during AY 2009-10 in EECS.  The EECS 
program currently occupies offices (converted to dry lab space) and 1 dry lab suite in Science and 
Engineering I. 
EECS Envisioned Program by 2020 – We envision that the EECS program will comprise 13-15 ladder 
faculty members and 3-4 lecturers by 2020.  The number of undergraduate (CSE, and potentially EE 
majors) will be around 300.  We expect to have 50-60 graduate students in EECS program. 
EECS Resource Requirements 2010 – 2015 – More facilities are needed for the EECS program to 
maintain its standard in teaching quality and research excellence as enrollments grow, and to develop an 
undergraduate EE program.  Appropriate space allocation (dry lab) will be necessary for the recruiting of 
additional faculty members. 


EECS Academic Resources Request (FTEs) 
A five year plan has been fabricated for the hiring of new EECS faculty. That plan involves the following 
positions: 


• Computer Systems (SoE-1).  During the 2010–2011 academic year, the EECS group proposes 
the creation of a new faculty position at the Assistant Professor level focusing on Computer 
Systems.  The successful candidate for this position will conduct research related to the design 
and analysis of complex computer systems.  Potential research areas include, but are not limited 
to: computer architecture, distributed sensing and monitoring, mobile computing, networking, 
operating systems, privacy and security, & ubiquitous computing.  This position is critical for 
establishing international respect as a leading computer science program, as any strong computer 
science program will be expected to include a solid foundation in systems.  Furthermore, this new 
faculty member is needed if a reasonable range of foundational graduate program core classes are 
to be offered on a regular basis.  Such courses will be needed to produce a viable CCGA 
proposal.  In addition to supporting EECS program needs, this position will likely produce 
fruitful cross-campus collaborations, though the nature of these collaborations is difficult to 
predict, given the ubiquity of complex computer systems in virtually every contemporary field of 
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inquiry.  While laboratory space needs can vary widely among computer systems researchers, 
candidates who focus on software solutions are expected to require relatively small labs. 


• CSE Lecturer Team (SoE-LPSoE-1, SoE-LPSoE-3).  Lecturers are needed to cover lower 
division EECS classes, serving CSE majors, all engineering majors, and students from other 
schools.  It may not be necessary to allocate any new positions to fill this need, as at least 2 
Lecturers are currently employed in support of the EECS program.  Indeed, a Lecturer with 
Potential Security of Employment (LPSoE) position was previously created, and we are currently 
attempting to fill that position.  Should the current efforts fail, the EECS group recommends that 
such a position be re-advertised and filled promptly, supplying an individual who can manage all 
of the lower division CSE courses while teaching several of them.  An additional 1 to 2 Lecturers 
will be needed to cover the remaining lower division courses.  These positions should be made 
relatively permanent (i.e., LPSoE) in AY 2010-11 and 2011-12, at the latest, as we are extremely 
vulnerable in this area given the large number of students required to take these courses and the 
difficulties associated with rapidly identifying temporary lecturers in this area. 


• Computer Science Theory (SoE-6). During the AY 2011–2012, the EECS group proposes the 
creation of a new faculty position at the Assistant Professor level focusing on Computer 
Science Theory. The successful candidate for this position will conduct research in the 
mathematical foundations of computation. Potential research areas include, but are not 
limited to: computational complexity, computational game theory, computational 
geometry, computational learning theory, cryptography, networking theory, numeric 
optimization, & numerical analysis. This position is critical for establishing international 
respect as a leading computer science program, as our current faculty lacks a theoretician. 
This hire will also be expected to contribute to the EECS graduate program core 
curriculum, providing students with a graduate level survey of computer science theory. 
Contributions are also expected to the CSE undergraduate degree program, strengthening 
this program by providing automata theory, complexity theory, and other foundational 
courses.  


• Intelligent & Adaptive Control (SoE 10).  During the 2012–2013 academic year, the EECS 
group proposes the creation of a new faculty position at the Assistant Professor level focusing on 
Intelligent & Adaptive Control.  The successful candidate for this position will conduct 
research on the design and analysis of control systems, making use of methods from artificial 
intelligence, control theory, cybernetics, machine learning, and/or robotics.  Potential application 
areas include, but are not limited to: active sensing, environmental control, intelligent 
transportation systems, mechatronics, power management, & robotics.  This position is important 
for building the EECS program’s reputation in “intelligent systems”.  This hire will also be 
expected to contribute to the set of EECS graduate courses, speeding preparations for a CCGA 
proposal submission.  Note that this position also will contribute to the campus-wide focus on 
“Cognitive Science and Intelligent Systems”, as highlighted in the Strategic Academic Vision of 
the University of California, Merced.  Finally, since the field of control theory traditionally spans 
computer science, electrical engineering, and mechanical engineering, there is good reason to 
expect this position to additionally support the mechanical engineering programs in the School of 
Engineering. 


• Senior EECS FTEs.  During the 2013–2014 and 2014–2015 academic years, the EECS group 
proposes returning to efforts to recruit senior faculty members in EECS.  Considering the 
difficulty that UCM has had in attracting senior EECS faculty, it is considered unwise to 
unnecessarily restrict the research focus of this position.  Instead, any strong senior EECS 
researcher who can demonstrate synergy with established EECS faculty would be considered.  
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Strengths commensurate with developing the EE emphasis area within the CSE program, and 
eventually the EE degree program, would be particularly attractive at this point. 
 


EECS Interdisciplinary and Cross-School FTE Requests 
In addition to positions focusing on EECS priorities, the EECS group suggests a number of 
interdisciplinary, potentially cross-school, positions, including: 


• Information Management (Cross 1).  The EECS group proposes the creation of a new 
interdisciplinary faculty position at the Assistant Professor level focusing on Information 
Management.  This position would involve research into database systems, decision support 
systems, automated information retrieval, and/or other technologies that are critical to modern 
Management Information Systems (MIS).  The successful candidate would bring highly relevant 
technological expertise to UCM’s evolving business management program, while offering core 
computer science knowledge to CSE majors.  The creation of this position could substantially 
increase the employment prospects of UCM graduates, as database design and related skills 
continue to be in extremely high demand.  Also, opportunities for industrial funding of research are 
expected to be (relatively) abundant in this domain. 


• Virtual Environments (Cross 4). The EECS group proposes the creation of a new 
interdisciplinary faculty position at the Assistant Professor level focusing on Virtual 
Environments.  The successful candidate for this position would conduct research on tools and 
applications for virtual reality systems, constructing digital “worlds” and facilitating seamless and 
fruitful interactions between these virtual spaces and human users.  Application areas include, but 
are not limited to: computer game design, educational and training software, digital heritage, and 
social networking.  This interdisciplinary domain lies at the intersection of fields like computer 
graphics and animation, human-computer interaction, human perception and motor control, human 
communication (including both natural language and gestural communication), and the humanities.  
This position would build on existing collaborations between faculty in EECS, faculty in Cognitive 
& Information Science, and other faculty in the School of Social Sciences, Humanities, and Arts 
(SSHA).  With the help of this additional faculty position, these cross-campus research 
collaborations could quickly evolve into high-profile, innovative, and unique interdisciplinary 
programs, providing students with various backgrounds hands-on training in this rapidly growing 
field.  With regard to EECS programs, this position could contribute to a “computer games” track 
in the CSE major, which would be expected to swell the ranks of undergraduates pursuing that 
degree.  


• Media Arts & Technology (Cross 6).  The EECS group proposes the creation of a new 
interdisciplinary faculty position at the Associate Professor level focusing on Media Arts & 
Technology.  The successful candidate for this position would develop and/or use innovative 
technologies in the service of artistic expression.  The basis for such a program already exists in 
EECS, with two faculty members conducting research in related areas (3D modeling, computer 
graphics, computer animation, image-processing, digital libraries, multimedia). This position could 
seed programs in media arts and technology — programs that could easily become very popular at 
both the undergraduate and graduate levels.  UCM’s proximity to the San Francisco Bay Area, 
which has a tradition of art and technology interaction, would provide an additional stimulus for 
such programs.  The space requirements for this position are expected to include modest dry lab 
space for a research studio and space for a motion-capture system, which could be shared among 
several of the faculty. 


EECS Space and Special Equipment Requests 
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The EECS short- and long-term space needs will be fulfilled by existing dry lab space in Science & 
Engineering 1 and proposed dry/computational space in Science & Engineering 2.  No special equipment 
is needed at this time. 


Bioengineering 
Bioengineering Overview - Bioengineering is a highly interdisciplinary field in which the techniques, 
devices, materials and resourcefulness of engineers are used to address problems in biology and 
healthcare; and lessons from biology are used to inspire design and inform progress in engineering.  
During the past 40 years, this synergy between biology and engineering has led to a wide range of 
implantable materials, diagnostic devices, sensors and molecular characterization techniques, and it has 
produced tools that greatly expedited the sequencing of the human genome.  Along with these practical 
innovations has come a rapidly increasing need for personnel with the necessary hybrid skills to capitalize 
on them; undergraduate bioengineering programs have proliferated alongside the continued growth of 
bioengineering research. 


The current bioengineering faculty members are affiliated with the BEST and QSB graduate programs.  
The faculty constitutes a strong research core which, with a few additions, can develop into a nationally 
competitive research cluster.  The current faculty members have a wide range of expertise in 
physiological engineering, tissue engineering, regenerative medicine, biophysics and etc.  The BioE 
faculty is committed to expand the research scope in the major to complement the research area of the 
current faculty. 


The undergraduate major in Bioengineering (BioE) is designed to provide students with both breadth and 
depth in two exciting and rapidly expanding fields:  tissue engineering and nano-bioengineering.  The 
nano-bioengineering track reflects the strong synergy that exists between the “nano” and “bio” themes in 
engineering and science.  The name also highlights an initial focus on things molecular, supramolecular, 
cellular and material, which will allow the program to draw efficiently on the talents of the biologists, 
chemists, physicists and other UC Merced faculty in basic engineering and science programs. 


BioE Teaching Programs – Currently BioE program has only three faculty members.  It is extremely 
difficult to deliver a major and a graduate program (BEST) with such few people.  A consolidation effort 
has been made to prioritize the class offering in BioE.  The plan will reduce the total required credits and 
incorporate electives from other areas (e.g., Mechanical and Materials Science Engineering) to maintain 
their undergraduate major while continuing to develop their graduate research program.   


BioE Goals 
BioE Research Goals – The research goal for BioE program is to maintain high level of federal and 
national funding as well as to publish peer-reviewed research articles in reputational journals.  


BioE Teaching Goals – Bioengineering is a field including expertise in areas such as drug delivery, 
tissue engineering, medical imaging, physiological modeling, molecular engineering, biomechanics, 
bioinstrumentation and medical device developments.  With sufficient faculty available, more diverse 
courses can be offered to undergraduate and graduate students in order to provide a comprehensive and 
broad bioengineering education experience.  The teaching goals will be the program learning outcomes of 
the BIOE major reflect seven of UC Merced’s eight guiding principles of general education. 


BioE Current Academic Resources – One full professor and two assistant professors.  BioE program 
currently has wet lab around 1.5 suites in SE1 building. 


BioE Envisioned Program by 2020 – We envision BioE Program will have 7 to 9 faculty members.  The 
number of undergraduate program will be around 150 to 200.  We expect to have 20 to 25 graduate 
students in the BEST program. 
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BioE Resource Requirements 2010 – 2015 – More faculty members (3 more) are needed for BioE 
program to maintain its standard in teaching quality and research excellence.  Appropriate space 
allocation (both wet and dry lab) will be beneficial for the recruiting of these additional faculty members. 


BioE Academic (FTEs) Requests 


To deliver the BIOE undergraduate program, 26 program specific credits have to be offered.  These 
credits do not include engineering fundamentals courses, service learning, freshman seminars, or graduate 
courses.  They also do not allow for multiple offerings of any course in an academic year. 


BIOE has currently only 3 existing faculty positions that cannot realistically deliver 26 BIOE related 
credits (lecture and laboratory courses) in the foreseeable future.  Using a model in which a faculty 
member would typically offer one fundamental/core course, one specialist/upper division course or one 
graduate course in a year (plus a freshman seminar and/or mentor a service learning team), it is clear that 
BIOE does not have the minimum number of faculty FTEs to deliver the major.  In addition, BIOE is part 
of BEST (Biological Engineering and Small-scale Technology) graduate group and has to cover two 
required graduate courses and sufficient advanced elective classes (3-5) for BEST students. 


Given the current limitation due to the economical recession, a minimum of three FTE are urgently 
needed as identified by the faculty in BIOE (listed in the priority order): 


• Physiological Modeling (SoE-4) - We have been experiencing unprecedented advances into the 
complex nature of biological systems in recent years.  Current advances in biology, genomics, 
proteomics, cellular level modeling methods, simulation capabilities, new technologies for 
imaging and measuring biological phenomena and molecular level interfacial characterization 
tools present the engineering community with unique opportunities to advance the understanding 
of these biological or even ecological systems to deliver desired functions.  Currently the lack of 
involvement of engineering has hindered the complete understanding of the complex biological 
systems.  Furthermore, there is a need to understand how the desired or additional functionality 
can eventually be accomplished and integrated over larger scales and complexities from cellular, 
organism to ecosystem level.  Systematic modeling incorporating various engineering concepts 
such as optimization, database management, control and network formation based on large body 
of experimental results would lead to complete understanding of the non-linear nature of 
biological systems.  Being an interdisciplinary field between engineering and biology, BioE has a 
strategic advantage in engineering to address this unique challenge and opportunity.   


Current the faculty members in bioengineering at UCM are experimentally oriented researchers.  
Modeling expertise at multiple levels is needed to tackle more complex biological projects.  This 
requested multiple-scale modeling position will be at junior (assistant professor) level.  This 
faculty member is expected to collaborate with the current faculty members to link various 
research areas to study specific biological/physiological problems from system point of view.  
This position will develop quantitative modeling and simulation methods that faithfully represent 
the complexity of biological/ physiological systems based on experimental data and deal 
creatively with the hierarchical and nonlinear nature of living systems.  This position will 
integrative knowledge from various research fields to serve a focal point for faculty members 
from NS, ME and BIOE to collaborate on projects that cannot be addressed from the view point 
of a single discipline.    


• Recombinant Sensor Development (SoE 13) – Recombinant protein sensor development has 
made tremendous progress in recent years.  Various protein sensors that report wide range of 
physiological and biochemical information inside cells have been created.  These protein sensors 
exhibit many different spectral characteristics depending on the need of the application.  The area 
of recombinant sensor development is, by nature, cross disciplinary in that it employs cell culture 
methods combined with appropriate organic chemistry, biophysics, molecular biology, genetic 
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engineering, non-linear optics as well as nano-bioengineering.  Moreover, this sensors can be 
genetically engineered in animals or gene delivered by electroporation or adenoviral transfection. 


The Recombinant Sensor Development position could also compliment and synergize with the 
research of a number of faculty in the areas of Biophysics, Physiological Engineering, Stem 
Cells, Vascular Tissue Engineering, Nanotechnology, and Microfluidics/Microchip design.  We 
expect that this faculty hire would contribute to our growing graduate program in BEST and 
Quantitative and Systems Biology Depending the particular area of research, this faculty position 
could possibly contribute to helping build a Stem Cell Clean Room Facility at UCM.  We propose 
this position to be appointed at senior level (Associate or above). 


• Medical Imaging (SoE 14) - Recent developments in optical/imaging techniques (such as 
ultrasound, MRI, PET, CT or IR imaging) clearly indicate the enormous potential of Medical 
Imaging in clinical applications.  The imaging sciences are in the midst of a profound revolution 
that stems from new and fundamental advances in imaging, tissue engineering, biophysics, 
physiology and molecular and cellular biology.  This is due in large part to the new technology 
and quantitative approaches developed in the disciplines of chemistry, physics and engineering. 
Due to its highly multidisciplinary nature, Medical Imaging technology presents a unique 
opportunity for Engineering at UCM.  Our unique campus environment is an ideal location to 
cultivate Medical Imaging technology.  This research area will apply tools in optics, physical 
chemistry, physics, computer sciences, electronics, nanotechnology and analytical chemistry for 
medical applications.  The development of such technology enables many bioengineering 
research and clinical applications.  Currently, there is no faculty with medical imaging 
background in BioE program.  This proposed new hire will expand the research capacity and 
course diversity in our program.  Medical Imaging research area represents an outstanding 
opportunity to involve faculty members in natural sciences, optical physics, bioengineering, 
materials science and engineering, mechanical and electrical engineering/computer sciences in a 
cross-disciplinary project.  


This position would compliment and synergize with the research of a number of faculty in many 
areas of research.  Therefore, this position compliments the growing needs for graduate programs 
such as BEST or Quantitative and Systems Biology.  It is proposed that this position will be 
designated at the rank of full professor. 


BEST Interdisciplinary and Cross-School FTE Requests - none 


BEST Space and Special Equipment Requests – none 


 


Environmental Engineering 
EnvE Overview - The San Joaquin Valley has experienced substantial population growth and with it the 
scarcity of water and deterioration of air quality.  Today, the San Joaquin Valley harbors the most 
polluted air in the United States causing adverse health effects particularly among children and the 
elderly.  Most lakes are gone, rivers have dried up and water diverted from the Sierra Mountains has been 
channeled into a vast agricultural irrigation system and drinking water supply for the nearby and distant 
urbanized centers.  With climate warming, less and less rain is expected to fall in the mountains, already 
causing great distress in the Valley.  Consequently, there is a great need to research stressors of 
environmental systems in the Sierra Nevada/San Joaquin Valley and to develop engineering as well as 
social and policy solutions to restore and maintain the beauty and natural resources of this part of 
California.  Today, California faces challenges of how to sustain and restore natural systems as these 
stressors – climate change and drought, air pollution, intense agricultural production and population 
growth – put ever-increasing demands on both the San Joaquin Valley and Sierra Nevada ecosystems.  
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Environmental engineers and hydrologists within the Environmental Systems graduate program are 
distinguished from other environmental professionals through their focus on problem solving, design and 
implementation of technological or management systems.  Environmental engineers search for creative 
and economical ways to use resources efficiently, limit the release of residuals into the environment, 
develop sensitive techniques to track pollutants once released and find effective methods to remediate 
spoiled resources.  They serve as the vital link between scientific discovery, technological development 
and the societal need for protecting human health and ecological integrity.  In the coming decades, 
environmental engineers will increasingly be called upon to address broader issues of environmental 
sustainability by minimizing the release of residuals through altered production processes and choice of 
materials; by capturing the resource value of wastes through recovery, recycling and reuse; and by 
managing natural resources to meet competing societal objectives. 


Environmental Teaching Programs - The undergraduate major in Environmental Engineering (EnvE) 
prepares students for careers in both industry and government agencies concerned with managing water, 
energy, public health and the environment.  The program also provides an excellent foundation for further 
study in Earth science, engineering, business, management, law and public health.  The curriculum 
provides students with a quantitative understanding of the physical, chemical and biological principles 
that control air, water and habitat quality and sustainability on Earth, along with expertise in the design, 
development, implementation and assessment of engineering solutions to environmental problems.  The 
program emphasizes a highly interdisciplinary approach to environmental engineering, combining a 
strong theoretical foundation with field studies, laboratory experiments and computations.  Core courses 
within the major provide students with a firm foundation in the physical and life sciences and the ways 
that they apply to energy, hydrology, air and water quality issues. 


In addition to serving its majors, the EnvE program provides a large service course for SSHA in terms of 
EnvE 10 The Environment in Crisis (Gen Ed science and laboratory units for non-science and engineering 
majors).  The program also offers an upper division writing-intensive environmental policy course, EnvE 
118 Global Change, which may be modified in the near future to serve as an acceptable substitute for 
CORE 100.  


The Environmental Systems (ES) graduate program is one of the first and truly interdisciplinary graduate 
programs jointly with the School of Natural Science (SNS).  The program offers individualized, research-
based courses of study leading to the M.S. and Ph.D. degrees and is the first and only graduate program at 
UCM that achieved UC system approval.  Through the interdisciplinary ES graduate group, ENVE is 
affiliated with the Sierra Nevada Research Institute (SNRI), the powerhouse for ecological and 
environmental research geared towards sustainability of the Sierra Nevada and San Joaquin Valley. 


EnvE Research Programs - Environmental engineering graduate research is an integral and 
complementary part of the interdisciplinary environmental systems program at UC Merced administrated 
jointly by faculty from the School of Engineering and School of Natural Science.  The role of 
environmental engineering is to connect and translate research into workable environmental engineering 
solution. Environmental engineering has three main focus areas: 
Hydrology - Hydrology focuses on the sources, balance and use of water in both natural and managed 
environments, including precipitation, mountain snowpack, river runoff, vegetation, water use and 
groundwater.  Both the physical and chemical aspects of the water cycle are included.  Water resources 
are experiencing unprecedented stresses, owing shifts in temperature and precipitation patterns associated 
with climate change, as well as shifts in land use and land cover in response to growing populations.  
Water quality - The water quality area focuses on engineering solutions to water and waste issues, 
including measurement technology, water quality assessments, treatment systems and remediation of 
contaminated waters.  Physical, chemical and biological aspects are included.   
Air Pollution - This focus area investigates solutions to air quality in a regional setting.  Air pollution 
focuses on issues arising from primary emissions within different regions of the United States.  Recent 
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areas of research included:  Pittsburgh, Baltimore, and the San Joaquin Valley and its precursor airflow 
corridors.  A key focus is on particulate matter released from primary direct emission point and fugitive 
sources as well as the atmospheric chemical gas-to-particle conversion added by photochemistry.  
Sustainable Energy - Current research focuses solutions to energy problems, both regionally and 
globally.  Solar energy research includes the development of medium-temperature solar thermal collectors 
and a project to initiate the development of a novel cost-effective concentrating photovoltaic system. 
Environmental Policy - Policy effect of climate change on wildfires and effect of emission trading 
systems due to interaction between environmental policies and industry activities.  
Environmental Geographical Information System - Application of geospatial techniques in solving 
large-scale ecological and geographical problems, with emphasis on the effects of invasive species, 
climate change, and human disturbance on terrestrial ecosystems.  
 
EnvE Goals 


1. Grow Research by Focused Investment in Faculty Hires in Key Areas - Similarly to all academic 
programs at a growing new university that has been hit by this economical depression, the environmental 
engineering program growth is delayed, resulting in reduced research synergism in key areas that have to 
overcome in order multiply the impact of the current research endeavors.  
2. Obtain ABET accreditation for EnvE Undergraduate Program by 2015 - The growth of our 
undergraduate program as well as the quality of students is substantially reduced because the program is 
not ABET-accredited.  To achieve the level of breath and depth needed for our environmental program to 
pass the accreditation hurdle as well as to serve our ES graduate program and conduct world class 
research, additional faculty are urgently needed that will fill key gaps in expertise and research.  As soon 
as the environmental engineering program is accredited, more and better prepared students will join our 
program that would otherwise not come given the professional implications of having an undergraduate 
engineering degree from a not accredited institution.  
3. Enhance interdisciplinary and cross-disciplinary research initiatives - The graduate program, ES, 
environmental engineering faculty are associated with is truly cutting across disciplines, including SNS 
and SSH.  The ES program is highly link with research and academic activities under the umbrella of 
SNRI.  Already several EnvE faculty are partners in the UC Merced Energy Research Institute (MERI).  
The Health Science Research Institute (HSRI) was founded in 2009 and is expected to involve faculty 
members across many disciplines, including EnvE. O thers are associated with the UC Merced Spatial 
Analysis and Research Center.  As the university grows in faculty numbers, diversity, capabilities, and 
space, more cross-disciplinary research initiatives will natural follow.  Here, the metric of success will be 
measured by (a) faculty linkage and number of interdisciplinary research that otherwise could not have 
been obtained, and (b) total competitive research funding of these centers and initiatives.  
4. Maintain high-level of research productivity - Scholarly productivity is a key outcome measure 
together with national and international reputations of our faculty researchers.  To fuel further high level 
of research productivity, potential research links that are currently not available due to the missing 
expertise have to be filled with strategic faculty hires. 
5. Develop Civil and Sustainability Engineering - The world is changing quickly.  Already, with the 
global challenges of climate change, population growth, and diminishing resources, the need emerges to 
face these challenges and develop new sustainable technology, housing, materials, transportation systems, 
and energy systems.  To face these challenges, civil engineers with a deep conviction towards 
sustainability have to be educated, providing the SoE at UCM with a great potential of building an 
undergraduate program in civil/sustainability engineering.  To have a viable Civil engineering 
undergraduate program, at least three focus areas are needed.  Here at UC Merced, we already have 
environmental engineering and hydrology.  What is needed to complete a viable undergraduate program 
is hires in the areas of sustainable structures, building materials, and transportation systems.  
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ENVE Outcome Metrics 


3.1. Research Assessment 


• Funding increase 
• Funded and unfunded graduate research projects 
• Graduate degree production increase 
• Number of publications in peer reviewed journals and journal impact factor 


3.2. Education Assessment 


• Substantial enrollment increase (comparably staffed Civil & Environmental Engineering 
programs nationwide are roughly double the size of the current Environmental Engineering 
program). 


• The EnvE program assessment plan includes continual course and program level assessment 
vehicles culminating in a periodic self-evaluation and review by the Accreditation Board for 
Engineering and Technology (ABET). 


• Number of undergraduate students participating in research. 
• Number of doctorial students and graduation rates. 
• Number of woman, minority and U.S. citizen graduate applicants. 


 
EnvE Current Academic Resources – Six full professor (2 of which have full administrative 
appointments), one associate professor, and four assistant professors (2 of which have 0.5 appointments in 
SoE), for a total count of 7 FTE.  This group occupies wet and dry lab research space in SE 1. 
EnvE Resource Requirements 2010 – 2015 – In the short term, two more faculty members (ecological 
engineering, air pollution modeling) would greatly assist the EnvE program as it moves toward ABET 
accreditation and would also better position the EnvE and Environmental System group to compete for 
interdicisplinary research projects.  Several other faculty lines shared with the management program 
efforts would also help to initiate the sustainability effort discussed below.  Appropriate space allocation 
(both we and dry lab) will be beneficial for the recruiting of these additional faculty members.    
EnvE Envisioned Program by 2020 – We envision that EnvE program (by then, the Civil & 
Sustainability Engineering) will have 10-12 faculty members (including split appointments).  The number 
of undergraduate program will be around 150-200.  We expect to have 60-80 graduate students in the ES 
program. 
ENVE Resources Requirements 2010 – 2015  – Critical academic resource requests are based on (1) 
need to obtain critical faculty numbers to achieve ABET accreditation, (2) continued build up of research 
capacity in existing research areas, and (3) responding to global challenges, sustainability engineering 
faculty is needed to respond to novel research needs and societal demands. 
ENVE Academic Resources (FTEs) Request - For the next 5 plus years, environmental engineering 
group has two areas of need:  (1) filling gaps that currently limit the teaching and research, and (2) expand 
into sustainable engineering/civil engineering.  Given the limited space and resources available for the 
next years due to the recession, the priority has been placed on filling gaps in our existing research and 
teaching programs and delay the buildup of sustainable engineering until 2015.  The top four priorities of 
FTE positions for 2010-13 are as follows: 


• Ecological Engineering or Ecohydrology (SoE-9) - We recommend an assistant or associate 
level search for a faculty member who uses engineering principles to design sustainable systems 
that integrate human activities with the natural environment, with particular emphasis on the 
linkage between hydrologic and ecological systems.  Possible areas of research emphasis include 
interactions among hydrologic, biogeochemical, physiological, and soil processes; hydrologic 
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ecosystem services, integrating water quality, water cycling; spatial analysis and scaling.  Use of 
remote sensing, field-based measurements, laboratory experiments and modeling are all of 
interest.  As a discipline, ecohydrology addresses the bi-directional regulation of hydrologic and 
ecological processes, e.g., the flow regime and pollutant levels of water in wetlands regulate the 
species and the populations that live in the ecosystem, while ecological processes in the wetland 
regulate the timing and magnitude of water and nutrient fluxes through the system.  Ecological 
engineering involves the design, construction, restoration and management of aquatic and 
terrestrial ecosystems that have value to both humans and the environment, using principles from 
engineering, ecology, economics, and natural sciences.  The extensive and large-scale ecosystem 
restoration efforts planned in the Central Valley provide excellent opportunities for both natural 
laboratories, and research support through applications partnerships with local landowners and 
conservation entities.  Similar efforts are being carried out across the Western U.S.  This position 
would have collaborative opportunities and synergy with Campbell, Bales, Conklin, Harmon, 
Guo in SoE and Aguilar, Dayrat, Keepers, O’Day, Traina in SoNS.  


• Air Pollution Modeling, Management and Control (SoE-7) - We recommend an assistant or 
associate professor position, preferably someone with both a management and technology focus 
in the area of air quality engineering.  A background in mechanical engineering is desirable.  This 
position could focus on engineering design of systems, technology for air pollution control, or 
modeling and impacts of air pollution.  California’s Central Valley offers an excellent natural 
laboratory for research to devise air pollution control systems.  Organic and inorganic 
particulates, persistent organic pollutants, and precursor gases for ozone formation are produced 
during routine agricultural practices and weekday commutes.  These pollutants are lofted into the 
atmosphere to interact with other chemicals or microbes and are eventually deposited in the 
respiratory systems of humans and animals, as well as on plant leaves.  The resulting effects on 
human and ecosystem health are devastating.  A significant air pollution-related research effort 
aimed at the understanding and mitigating the escalating air quality problems in the Central 
Valley, Sierra Nevada, and elsewhere has already been initiated in the Environmental Systems 
graduate group.  This new position could also be helpful in understanding the effects of air 
quality on climate and of climate policy on air quality.  This position is central to our developing 
strength in the air pollution area, and is an excellent complement to research by Rogge, Traina, 
Westerling. 


• Environmental Biotechnology (SoE 11) - We recommend an assistant or associate professor 
position who has extensive experience in urban and agricultural wastewater treatment, advanced 
treatment techniques, remediation, and expertise in toxicology.  This person could also contribute 
to environmental bioengineering.  The San Joaquin Valley is one of the fastest growing areas 
within the US and likewise harbors the most intensive agricultural industry in the Nation.  
Consequently, not only the quantity of water is an issue, but also the quality of water for 
households, crops growing and animal husbandry in large concentrated animal feeding 
operations.  A great portion of the wastewater produced during agricultural activities is more or 
less released to the environment with little or no treatment.  


ENVE Cross-School FTE Requests 


• Natural resource management (Cross 2) - It is recommended that a tenured faculty member at 
the full or associate professor level be hired in this area.  It is expected that this person would help 
lead the planning for a natural resources management track within the proposed management 
program and eventual School of Management.  A research emphasis on water, forest, or range 
would complement existing faculty and help fill an important niche in the UC system.  This 
person could also contribute to planning for a Center for Spatial Analysis that is being 
investigated by faculty in SoE and SSHA, contribute to developing a Geography degree at UCM, 
and contribute to refocusing of the Earth Systems Science degree in the School of Natural 
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Sciences.  At the graduate level, a number of discussions have taken place around starting a 
program in Public Lands Management, with linkages to the NPS, USFS and other land-
management agencies; and this person could also anchor that program.  This position should 
complement Hart, who has some expertise in this area, having been on the faculty in natural 
resource programs for 19 years before coming to UCM; Hull, who has 20 years experience in 
cultural resource management, and potentially UCM’s World Heritage program. 


 


Materials Science and Engineering 
Materials Science and Engineering (MSE) applies fundamental principles of physics and chemistry to 
designing materials with desired combinations of mechanical, optical, electrical, magnetic, 
electrochemical and other properties.  Increasingly, innovative materials are being developed with the 
benefit of lessons that have been learned from nature.  Examples include armor based on the structure of 
abalone shells and rats’ teeth, optical materials that owe a debt to sea urchin spines and peacock feathers, 
high-performance ballistic fibers modeled on spider silk, self-cleaning surfaces copied from lotus leaves, 
and strong, reusable adhesives that emulate the behavior of gecko feet.  Also encompassed in MSE are the 
methods by which particular atomic and molecular arrangements (nanostructures and microstructures) are 
achieved, the overall cost of the ingredients and processes used to produce particular materials, the effects 
of the environment on materials, the effects of materials and materials processing on the environment, and 
characterization of materials structure and properties.  Because MSE embraces skills from physics, 
chemistry, mathematics and biology, it is especially appealing to anyone who enjoys interdisciplinary 
studies and who seeks to apply such knowledge to solving practical engineering problems. 
Energy and sustainability have both been identified as leading research priorities for the School of 
Engineering and the UC Merced campus, while plans are underway to consolidate the SOE undergraduate 
curriculum to offer a more streamlined set of courses at the undergraduate level and expand course 
offerings at the graduate level.  Strategic planning for MSE is focused on 1) building critical materials 
expertise into the energy and sustainability research themes of UC Merced, and on 2) supporting 
instructional programs across SOE and the campus at the undergraduate and graduate levels. 
Energy and Sustainability Materials Research - Rising industrialization of developing countries in 
response to economic globalization since the late 1980s and population growth have contributed greatly to 
an unsustainable demand for energy and raw materials for manufacturing.  China, in particular, is on track 
to become the top manufacturing nation in the world by 2020, and by some estimates has already become 
the world’s second largest economy after the United States.  This manufacturing capacity, initially 
spurred by export demand, is increasingly geared towards meeting the internal demands of a rising middle 
class in a nation in excess of 1.3 billion people.  
Among the plethora of possibilities for materials research in energy and sustainability that exist, some key 
areas that are synergistic with present efforts by other disciplines in SOE and across campus have been 
identified for development within MSE over the next 5-10 years.  These include 1) energy materials, 2) 
sustainable manufacturing, and 3) sustainable building
Energy Materials - Although energy materials research has many disciplines that contribute to it, the 
relationship between structure-properties-processing-application is a special focus of Materials Science 
and Engineering that gives it a strong engineering design component that is particularly relevant to the 
energy industry where many new technologies have not been adopted due to cost, processing, 
maintenance or other engineering constraints.  Tto leverage the existing strength of UC Merced in non-
imaging solar optics and other energy conversion technologies involving high temperature processes, as 
well as in nanotechnology, we propose to focus faculty hires in the areas of 


. 


high temperature materials 
(relevant to receiver materials for high-temperature solar concentrators and solid-oxide fuel cells), nano-
enabled energy technologies, and modeling of processing pathways for the synthesis of new metastable 
energy materials.  The first two areas are experimental in nature, but have only modest dry laboratory 
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space needs due to our ability to leverage existing shared resources in nanofabrication and 
characterization.  The third area is theoretical in nature and only requires computational resources that are 
available through shared faculty computer clusters on campus or national computational facilities. 


MSE at UC Merced already has a primary research thrust in energy materials, however at present there 
are only 3.4 faculty in MSE (one faculty member, Christopher Viney, has administrative responsibilities 
as the Vice-Provost for Undergraduate Education and as the Dean of College One).  Jennifer Lu studies 
the synthesis of carbon nanotubes and other nanostructures and nanomaterial-based composites for 
photovoltaic , battery, and energy-scavenging applications.  Lilian Davila models the structure of silicates 
to understand and predict their properties, and her results have been applied to studying diffusion in 17 
silica zeolites (applicable to sequestration of nuclear waste) using computer simulations and 
thermochemistry data, failure mechanisms of optical lenses at the National Ignition Facility at LLNL 
(nuclear fusion studies), and silica nanowires (hydrogen and energy storage, biological and chemical 
sensing with NEMS).  Christopher Viney’s research fits into the broad concept of energy materials and 
sustainability, in that bioinspired materials guide us towards efficient, sustainable use of matter and 
energy through environmental benign processing routes.  Valerie Leppert specializes in materials 
characterization in the electron microscope, which is pertinent to all fields of energy materials research.  
Sustainable Manufacturing - Sustainable Manufacturing seeks long-term alternative technologies, 
processes, materials, chemicals, and/or products so as to reduce pollution and waste, and create 
sustainable solutions.  Its practice requires expertise in environmental regulations, recycling, life-cycle 
assessment, economic analysis, green chemistry and toxicology.  Sustainable Manufacturing practice is 
rapidly becoming a necessity for companies engaged in manufacturing and several programs have 
recently begun cropping up around the country to meet industrial demand for training in this emerging 
field.  Since the field is just developing, there is an opportunity at UC Merced to create a competitive 
research program in Sustainable Manufacturing that leverages the Sierra Nevada Research Institute and 
existing research and instructional programs in Environmental Systems, Biological Engineering and 
Small-Scale Technologies, Mechanical Engineering and Applied Mechanics, Computer Science and 
Quantitative Systems Biology, as well as the nascent School of Management.  
To build a sustainable manufacturing program, expertise is needed in life cycle and cost-benefit analysis 
of materials and manufacturing processes, and modeling of synthesis routes (often bio- or geo-inspired) to 
new metastable materials that reduce the use of energy and rare metals.  Both areas of research are 
computational in nature and have modest space and resource needs that can be met by shared faculty 
computer clusters or national computational facilities. 
Sustainable Building - Sustainable building is an emerging area of interest for resource conservation, 
with a growing number of government agencies offering incentives for its practice.  In addition, 
sustainable building is one of two research areas for the FY2010 Emerging Frontiers in Research and 
Innovation (EFRI) research program funded by the National Science Foundation.  (The EFRI program 
was established by the Directorate for Engineering at NSF to focus on important emerging areas of 
research in a timely manner.)  Green building materials are an important component of sustainable 
building practices that offer reduced construction costs, reduced maintenance and replacement costs over 
the life of the building, energy conservation, improved occupant health and productivity, and lower costs 
due to flexibility in design for specific occupants.  The research emphases described above for sustainable 
manufacturing and energy materials can also contribute to a sustainable building focus in MSE.  For 
example, a faculty with expertise in material lifecycle and cost-benefit analysis can contribute analysis of 
the resource efficiency of proposed green materials, while expertise in energy materials can contribute to 
the identification and development of cost-effective methods of conserving or harvesting energy in 
buildings.  In addition, we would like to build expertise in structural materials with MSE to further the 
development of new green building materials that reduce the use of nonrenewable resources and 
environmental degradation.  This position can be computational in nature or requiring only modest dry 
laboratory space due to shared materials synthesis and characterization equipment in MSE. 
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MSE Support of Instructional Programs -  The 3.4 faculty allocated to Materials Science and 
Engineering have designed an efficient curriculum with five required MSE courses for undergraduate 
MSE students that allows the program to still make a significant contribution to several instructional 
programs in engineering and across campus.   


In additions to serving their major and the BEST graduate program, the MSE faculty is making extensive 
contributions to engineering as a whole and general education.  With consolidation of the undergraduate 
engineering curriculum in order to offer an ABET accredited General Engineering degree with specialist 
tracks and further streamlining of courses for the MSE major, it is expected that contributions to programs 
outside of MSE and the BEST graduate program will increase.  Only two courses (MSE-111 and MSE-
119), each offered every two years, will exclusively serve MSE majors in the future (this represents 1/7 of 
the MSE teaching capacity each year).  Every other course offered by MSE will satisfy requirements for 
engineering students in other majors or in the general engineering program.  MSE-111 is needed for the 
BEST graduate program, because graduate students for BEST are drawn from diverse disciplines and 
need some training in materials processing via the graduate cross-listed course for MSE-111, BEST-211 
(CRF to be submitted to GRC).  MSE-119, with a focus on modeling of mechanical properties, may 
additionally be of interest to other majors. MSE faculty will continue to contribute to General Education. 


Outcome Metrics 


Resources Requirements 


Academic resource requests for MSE are based on the discipline’s contribution to energy and 
sustainability research themes at UC Merced, its contribution to instructional programs across SOE and 
general education, its undergraduate and graduate teaching needs, and its contribution to student 
recruitment and retention through the COINS undergraduate research program (described above). 


MSE Academic Resources (FTE) requests 


• Energy Materials (SoE-3) - We are requesting an FTE at the Junior/Senior level to be housed in 
MSE for High Temperature Energy Materials, specifically ceramic materials, as priority for Year 
1.  This person will contribute to research efforts in energy conversion technologies (e.g. receiver 
materials for solar concentrators and solid oxide fuel cells) and secondarily, to a possible future 
program in sustainable building.  He or she can also contribute to MSE, Engineering, and General 
Education instructional responsibilities as detailed in MSE’s 5 year strategic plan.  This position 
(the only experimental one that MSE is requesting over the next 3 years) has modest dry 
laboratory space needs and start-up costs due to shared characterization facilities (DTA, DSC, 
AFM, XRD, TEM, SEM).  The only major experimental need is likely to be for high and mid 
temperature furnaces for synthesis and processing that can be accommodated on laboratory 
benches and venting to the hood exhaust system (this equipment does not need to be placed in a 
hood, it only requires hook-up to the hood ventilation system). Space needs and start-up costs are 
detailed in the SOE FTE request table.   


• MSE-6: Computational Materials (SoE 12) - An FTE in computational materials at the 
Junior/Senior level, centered on modeling of metastable materials processing is requested as a 
priority in Year 3.  This hire would contribute to ongoing efforts in energy and sustainability 
through the design of new materials for energy and replacement materials for 
manufacturing/building sustainability.  Modeling assists the development of new materials 
through identifying efficacious metastable pathways for materials synthesis and processing that 
may be inspired by nature, as well as identifying new processing techniques that can be used to 
improve the recyclability of materials (pressure fabrication of hard plastics vs. thermosetting that 
allows recycling of hard plastics, for example).  There are also collaborative opportunities with 
cognitive science that explore the use of materials visualization for materials teaching and 
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learning.  Since this is a computations position no experimental laboratory space is needed (only 
space to house computers and researchers).  Start-up costs are minimal, with shared computer 
clusters or national computational facilities available.  Specific space needs and start up costs are 
detailed in the SOE FTE request table. 


• Sustainable Manufacturing Management (Cross 3)- We are proposing an opportunity hire in 
Engineering to contribute to development of the School of Management, specifically to allow the 
establishment of a Sustainable Manufacturing Management program (described in more detail in 
the 5 year strategic plan) that can leverage existing courses across multiple instructional 
programs.  This leadership position requires a tenured faculty member at the full or associate 
professor level.  Appropriate disciplinary backgrounds for this position include industrial 
engineering, engineering economics, management and/or economics, environmental engineering, 
or materials engineering.  A research emphasis on lifecycle and/or cost-benefit analysis would 
complement existing faculty expertise in the Schools of Engineering and Natural Sciences.  The 
ideal candidate would have a proven track record in connecting engineering economic analysis to 
research in environmental systems, toxicology, or materials engineering, as well as the social 
science and policy aspects of sustainable manufacturing.  The space and start-up needs for this 
position are modest, as it is theoretical in nature.  Specific needs are detailed in the SOE FTE 
request table.  


MSE Cross-School FTE Requests 


• Technology Management (Cross 5) - We are proposing an opportunity hire in Engineering to 
contribute to development of the School of Management, specifically to allow establishment of a 
Technology Management program that can leverage existing courses across multiple instructional 
programs in Engineering and Natural Sciences. 


 


Mechanical Engineering 
Overview – The Mechanical Engineering faculty at UCM are affiliated primarily with the  Mechanical 
Engineering and Applied Mathematics (MEAM), but several ME faculty are also affiliated with the 
BEST, and ES graduate programs.  The ME faculty are dedicated to the education of a new generation of 
mechanics researchers, applied mathematicians and/or researchers of ME-related areas who aim to master 
the fundamentals of the mechanical sciences (which include disciplines such as continuum mechanics, 
rheology, fluid mechanics, heat and mass transfer, energy conversion, etc.) while being exposed to the 
forefront of research techniques, methodologies and equipment to solve problems that are relevant to 
modern society (green energy, mechanical modeling and synthesis, robotics and mechatronics, control 
systems, etc.). 


Mission Statement - The mission of the MEAM program at UC Merced is to provide a modern, 
comprehensive, and interdisciplinary educational experience to its students with the objective of 
preparing them for successful careers in the current and dynamically changing professional environment.  
To achieve this mission, the MEAM program strives to accomplish the following educational objectives: 


Program Educational Objectives  


1. To provide a solid background on the pertinent mathematical, physical, chemical and engineering 
concepts that make up the foundations of the broad disciplines of mechanical engineering and 
applied mechanics, as well as on their closely associated fields; 
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2. To provide our students with the knowledge to correctly apply natural laws to the creative 
formulation and solution of engineering problems through the use of analytical, computational 
and experimental techniques; 


3. To expand the reach of research in mechanical engineering and applied mechanics to non-
traditional areas by continually seeking to incorporate new methodologies and research findings 
to our graduate curriculum. 


Research 


Mechanical Engineering and Applied Mechanics represent two distinctive but overlapping research areas 
that together form some of the most fundamental pillars of the academic enterprise.  While the various 
disciplines that compose the field of Applied Mechanics are associated with rigorous and rapidly 
developing branches of human thought, Mechanical Engineering is currently undergoing a fundamental 
transformation at several distinct levels.  At the design level, computer aided engineering and fast 
prototyping automated tools are revolutionizing the way new products are conceptualized, evaluated and 
deployed into the market.  At a more fundamental level, computational methods that are based on 
judicious use of advanced concepts in Applied Mechanics (including stochastic evolutionary methods, 
uncertainty analysis, artificial cognition, etc.) have expanded the portfolio of research methodologies 
much beyond the usual designer-based experience.  Today, Mechanical Engineering is evolving into a 
discipline where more emphasis is placed on teaching a machine how to design, other than using the 
machine to optimize a pre-selected design.  In other words, instead of using the engineering methodology 
to optimize a pre-existing concept, MEAM research is transitioning to a new paradigm where only the 
goals and constraints of the object are known to the designer, and a stochastic algorithm uses a variety of 
advanced computational methods to explore the complete space of solutions that satisfy the goals and 
constraints of the problem at hand.  


The MEAM group at UC Merced emphasizes this new approach to Mechanical Engineering, and 
therefore is unique among all UC campuses in placing a much higher emphasis on advanced 
computational methods.  Formed in August of 2007, the MEAM group is composed of eleven faculty 
members from various disciplines, including Mechanical Engineering, Electrical Engineering, Physics, 
Applied Mathematics and Computer Science and Engineering.  


3.3. Research Themes of MEAM Program - As mentioned above, there are many exciting research 
opportunities within the context of the MEAM program, and we have prioritized research areas 
that would better complement and add value to the overall research and educational mission of 
UC Merced.  The chosen research themes also add a unique flavor to our program not only 
within the UC system, but also in comparison to other programs in the nation.  The MEAM 
program will initially focus on two major themes, which are described below. 


Energy Systems (I)— Mechanical engineering is a core discipline for the development of energy 
conversion technologies, and the MEAM program at UC Merced is well poised to take the lead on the 
renewable energy initiative in our campus.  Professors Winston, Sun, Coimbra, and Diaz have all 
established track records in research funding in the energy research area.  There is very strong synergy 
between the MEAM graduate program and the Merced Energy Research Institute (MERI), as well as with 
UC CITRIS (Center for Information Technology Research in the Interest of Society) and the new CITRIS 
initiative C-GRACE (CITRIS Global Research Alliance for Climate and Energy).  Within the Energy 
Systems theme, the main areas of activities of the MEAM program include: solar concentrators, solar 
availability mapping, renewable fuel conversion, fuel cell technology, concentrator controls, direct solar 
conversion, and solar power applications to environmental health monitoring.  The MEAM program has 
several overlapping research projects with other graduate groups within the energy systems theme, 
including Environmental Systems (ES) and Electrical Engineering and Computer Science (EECS).  The 
MEAM faculty has been very successful in attracting sizeable research grants in this area. 
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In the next five years, we would like to build a strong focus on energy research, and shall explore the 
research topics including solar energy, wind energy, building efficiency, building energy sensor network, 
and energy storage technologies. 


Biologically Inspired Technologies (II) — Although one of the primary goals of this MEAM research 
theme is in the development of advanced computational methodology, there is important synergy with 
experimental methods in bio-controls, mechatronics, multi-scale material properties, and complex fluids 
that will enable the maturation of this area into a new paradigm of engineering design.  A strong 
computational component on novel genotype optimization methods will allow us to explore bio-inspired 
solutions beyond the traditional bio-mimetic approach.  However, it is the concurrent and parallel 
experimental development of advanced materials (and the associated understanding of complex 
constitutive relations) that will enable the development of a full spectrum of engineering solutions for 
complex problems for engineered materials (as opposed to biological materials).  An important 
component of the MEAM strategic plan is to build critical mass in this research theme.  There is a very 
good opportunity for future collaboration between several graduate programs at UC Merced in this area, 
including Biological Engineering and Small Technologies (BEST), Electrical Engineering and Computer 
Science (EECS), Quantitative and Systems Biology (QSB), and Applied Mathematics (AM). 


The two research themes above reflect a sensible compromise between depth, breadth, impact and quality 
of MEAM research.  Equally relevant is our effort to combine the needs of the very popular 
undergraduate program in Mechanical Engineering with the development of a strong research program in 
MEAM.  


Synergistic Growth with ME Undergraduate Program - The mechanical engineering (ME) 
undergraduate major was launched during Fall 2006 accepting only freshman students. The plan was to 
start accepting transfer students only in the Fall 2008.  However, a large number of current upper division 
students at UC Merced have approached ME faculty or the engineering student counselors to explore the 
possibility of transferring to the ME major before they complete their degree.  By now, ME has become 
one of the most popular engineering majors at UC Merced.  In Fall 2009, we had 176 ME students, the 
largest group among all the majors in Engineering, with only five faculty.  ME also has currently the 
largest student-to-faculty ratio in the SoE by a large margin. 


To evolve into a top ME program, it is absolutely necessary to develop a strong and comprehensive 
foundation in key areas, with a sufficient number of faculty to build a modern program with state-of-the-
art research infrastructure.  In addition, because ME is a key component of any modern engineering 
academic program in serving key and foundational needs for many engineering sub-disciplines.  Delaying 
the hiring of ME faculty will dramatically constrain the growth of our engineering program and could 
significantly impair the image and reputation of the ME program and the School of Engineering as a 
whole. 


Currently, ME provides service to other majors by teaching a number of engineering fundamentals 
courses that include: ENGR 57 (Dynamics), ENGR 151 (Strength of Materials), ENGR 130 
(Thermodynamics), ENGR 135 (Heat Transfer), and others.  This situation increases dramatically the 
teaching load of ME faculty. 


From the outset, there was a concerted effort to provide a seamless experience to SOE undergraduate 
students interested in pursuing post-graduate education in the MEAM program.  The MEAM program 
offers research opportunities for students interested in projects at the interface between Complex 
Analysis, Mechanics, Manufacturing, Bio-Inspired Engineering, Applied Computational Sciences, 
Mechatronics, Advanced Materials, Energy Conversion, and Controls.  Due to the interdisciplinary nature 
of the topics covered in MEAM courses, a number of these courses serve graduate students from many 
different disciplines.  This also increases the teaching load of ME/MEAM faculty.  For instance, in the 







26 
 


past the following courses were populated by graduate students from other programs:  ME 135/ES 235 
(Heat Transfer), MEAM 201 (Advanced Dynamics), ME 210 (Linear Controls), and MEAM 251/ES 237 
Viscous Flows. 


There are currently five FTE positions filled in mechanical engineering (listed here in order of hiring): 
Professor Diaz, Professor Coimbra, Professor Sun, Professor Modest and Professor Ma.  The expertise of 
the current faculty covers a relatively unbalanced portion of the overall research area in Mechanical 
Engineering and Applied Mechanics since 4 out of the 5 faculty hired have main expertise in 
Thermofluids, and only one faculty (Prof. Sun) has expertise on Solid Mechanics. 


Outcome Metrics 


Resources Requirements - For the next five years, a total of ten desired positions have been identified 
and described below in descending level of priority for both the ME and the MEAM programs): 


1) Computational Engineering (I and II) 
2) Energy Storage Technologies (I) 
3) Mechatronics (I and II) 
4) Buildings Energy Efficiency (I) 
5) Nonlinear Analysis (I and II) 
6) Bio-Controls (II) 
7) Bio-Inspired Mechanics (II) 
8) Computational Fluid Dynamics (I and II) 
9) Turbulence (I and II) 
10) Complex Systems (I and II) 


In addition, four instructors will be needed to cover the engineering fundamentals and capstone design. 


For AY 2010-2013, the program is requesting three lecturers (SoE-LPSoE-2, SoE-LPSoE-4, SoE-
LPSoE-5).  Two will concentrate on the engineering fundamentals (ENGR) courses that serve all 
programs in the SOE, and the other on ME electives that may serve BIOE, ES, ME, MSE and CSE 
students.  The final lecturer will help faculty to develop and deliver the capstone and other design-related 
courses. 


The top three priorities of regular faculty FTE positions for 2010-13 are as follows: 


• Computational Engineering with emphasis on Stochastic Optimization (SoE-5) - This 
senior/junior position is an important and strategic area of research in ME.  It will cover, but will 
not be limited to, development of numerical schemes to treat problems in structural, thermal-
fluids and energy systems.  It can relate to parallel computing and high performance algorithm 
development applied to engineering problems.  The undergraduate program in Mechanical 
Engineering will benefit with courses such as FEA and CAE.  The graduate program will benefit 
with courses in the particular areas of research of this FTE.  Natural synergies with other 
programs include Computer Science and Engineering, and Applied Mathematics. 


• Energy Storage Technologies including Turbulence Modeling (SoE-2) - This senior/junior 
position will add an important and strategic area of research in ME to broaden and strengthen its 
actual capabilities.  This position will cover, but will not be limited to, design and analysis of 
energy storage devices, thermal fluids, turbulence, and high temperature mechanics of materials.  
The undergraduate program in Mechanical Engineering will benefit with courses such as strength 
of materials, and the capstone design. The graduate program will benefit with courses in the 
particular areas of research of this FTE. Natural synergies with other programs include Material 
Science, Computer Science and Engineering, and Applied Mathematics. 
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• Mechatronics (SoE-8) - This senior/junior position will add an important and strategic area of 
research in ME to broaden and strengthen its actual capabilities.  This position will cover, but will 
not be limited to, dynamics, control systems, and sensor network and optimization with an 
emphasis on applications to building energy efficiency.  The undergraduate ME program will 
benefit with courses such as dynamics, vibration and control, and capstone design. The graduate 
program will benefit with courses in the particular areas of research of this FTE. Natural 
synergies with other programs include Computer Science and Engineering, and Applied 
Mathematics. 


Resource Needs for MEAM and ME Programs 


There is a minimum number of specialized faculty members required to deliver a comprehensive program 
such as Mechanical Engineering in parallel to a successful graduate program in MEAM.  Although we are 
falling short of the projected need for FTEs, an even more pressing problem is space allocation for both 
instructional and research use.  The ME/MEAM faculty believe that the instructional laboratory allocation 
to ME-lead classes is insufficient for achieving success in the accreditation process with ABET.  


Core Facilities - Both the MEAM research program and the ME instructional program need adequate lab 
space and machine shop support to exist.  The current machine shop is not supported at a level that will 
allow Capstone Design and MEAM research programs.  This limitation will severely impact the ability of 
the ME program to be ABET accredited in the coming years.  All ME faculty members, in collaboration 
with the SOE staff, have been actively involved in extracting the most out of the limited instructional lab 
space available to deliver the ME classes.  However, even considering the best use of the instructional 
labs (which include rotating schedules, sharing of the labs by several different disciplines, and modular 
educational benches that are put aside after use) it is very clear that the currently available space will not 
withstand ABET scrutiny.  The same is true with the machine shop support. 


The MEAM needs in terms of space include extra 5,000 sf laboratory space beyond what is available now 
for ME faculty at the SE building, of which about 2,000 sf need to be “damp” lab space.  Given our 
emphasis on computational methods, this need is rather modest in comparison to other graduate 
programs, but it is critical for us in order to attract the few experimentalists needed for reaching critical 
mass in both energy systems and bio-inspired technologies.  







Appendix 1: Requested FTEs, Year 1 of 3-year Plan, AY 2010-2011 
 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Computer Systems Junior/Senior CSE ME EECS MEAM/ES $200k-300k 400-800 sq ft dry  


 
1 
 


Energy Storage 
Technologies Junior/Senior ME  MEAM  $150K 250-500 sq ft  


1 Energy Materials Junior/Senior MSE ME BEST MEAM $150K 250-500 sq ft 


Contribute to MERI (high T materials, energy 
harvesting, catalysis) - existing materials 
characterization  resources can be leveraged to 
bring down the cost of the start-up package 


1 Physiological 
Modeling Junior/Senior BioE ME BEST QSB $150-250K 400 sq ft  


1 


Computational 
Engineering 
(emph. stochastic 
optimization) 


Junior/Senior ME  MEAM  $150K 250-500 sq ft  


          


1 SoE-LPSOE-1 EECS Lecturer1 EECS     office  


1 SoE-LPSOE-2 Fundamentals Lecturer ENGR     office  


1 SoE-LPSOE-3 EECS Lecturer EECS     office  


1A candidate for SoE-LPSoE 1 is currently under consideration. 
 







Appendix 1: Requested FTEs, Year 2 of 3-year Plan, AY 2011-2012 
 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up 


costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Computer Science 
Theory Junior/Senior CSE Applied Math EECS Applied Math $150-250k 400 sq ft students 


office  


 
1 
 


Air Pollution 
Modeling, 
Management, & 
Control 


Junior/Senior ME or ENVE Management ES ME $150-250K 400-800 sq ft  Possible use of GIS & computer cluster facility 


1 Mechatronics Junior/Senior ME  MEAM  $150K 250-500 sq ft  


1 Ecological 
Engineering Junior/Senior BioE ENVE ES BEST $300-500K 600-1,000 sq ft 


wet/dry Possible use of GIS & computer cluster facility 


          


1 SoE-LPSOE-4 Lab/Design Lecturer ENGR     office  


1 SoE-LPSOE-5 Fundamentals Lecturer ENGR     office  


 
 
 
 
 
 
 
 







Appendix 1: Requested FTEs, Year 3 of 3-year Plan, AY 2012-2013 
 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Intelligent & 
Adaptive Control Junior/Senior CSE ME EECS MEAM $100-200k 400-800 sq ft dry  


 
1 
 


Environmental 
Biotechnology Junior/Senior ENVE BioE ES BEST $300-500K 600-1,000 sq ft 


wet/dry  


1 Computational 
Materials Junior/Senior MSE ME BEST MEAM $150K 250-500 sq ft 


Computational - modeling of metastable materials 
processing/materials properties - ties to MERI and 
cognitive science (materials visualization for 
learning/research) 


1 Physiological 
Modeling Junior/Senior BioE ME BEST QSB $150-250K 400 sq ft  


1 


Computational 
Engineering 
(emph. stochastic 
optimization) 


Junior/Senior ME  MEAM  $150K 250-500 sq ft  


1 
Recombinant 
Sensor 
Development 


Senior BioE  BEST EECS $250-$350K office  


1 Medical Imaging Senior Bio  BEST EECS $250-$350K office  


 







 


Appendix 1: Requested Cross-unit FTEs, Year 1 of 3-year Plan, AY 2010-2011 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Information 
Management Junior/Senior CSE Management EECS  $100-200k 400 sq ft dry 


fills need for databases knowledge in CSE  while 
providing engineering expertise to management 
program 


 
1 
 


Natural Resource 
Management Junior/Senior Management, 


ENVE, ES 
Management, 


ENVE, ES ES SCS $200-300K 800-1,000 sq ft Possible use of GIS & computer cluster facility 


1 


Sustainable 
Building/ 
Manufacturing 
Management 


Junior/Senior Management MSE/ME/ 
ENVE/BioE BEST MEAM/ES $150K 250-500 sq ft 


Economic Modeling - Primarily Computational - 
Lifecycle and Cost Benefit Analysis of Green 
Manufacturing - Contribute to development of 
management program and possible engineering 
economics or management program.. 


 
 
Appendix 1: Requested Cross-unit FTEs, Year 2 of 3-year Plan, AY 2011-2012 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Virtual 
Environments Junior/Senior CSE Cognitive 


Science EECS 


Cognitive 
Science & 


Information
Systems 


$200-300k 400-800 sq ft dry could contribute to interdisciplinary program in 
computer game design 


 
1 
 


Technology 
Management Junior/Senior Management MSE/ME 


BioE BEST MEAM 
BioE $150K 250-500 sq ft 


Management of Intellectual Property - Contribute 
to development of management program and 
possible engineering economics or management 
program. 


1 Media Arts & 
Technology Junior/Senior EECS CIS/World 


Cultures EECS 
World 


Cultures/ 
Art 


$100K 250-500 sq ft  







Appendix 2: Majors and Graduate Group 
 
 
 


Name 
Established or 
Planned Start 


Date 


Number of 
Majors 


(08-09)1,2 


Student Credit 
Hours (08-09)2 


Number of Current Faculty 
(and Names) 


Number of 
Current Searches 


(and Names) 


Requested FTEs  
(and Names) 


 
Environmental 
Engineering 
 


Established 51 524 


8.0 FTE 
Bales, Campbell, Chen 
(0.5),Conklin, Harmon, Guo, 
Rogge, Westerling(0.5), Wright 


  


Computer Science 
& Engineering 
 


Established 152 1661 


6.5 FTE 
Carpin, Carreira, Cerpa, 
Kallmann, Newsam, Noelle(0.5), 
Yang 


1 LPSOE 
1 EECS 
Senior/Junior 


 


Bioengineering Established 104 951 3 FTE 
Chin, Escobar, McCloskey 1 Bioengineering  


Mechanical 
Engineering Established 121 1257 


5 FTE 
Coimbra, Diaz, Modest, Ma, Sun 
 


  


Material Science 
Engineering Established 16 


 140 
3.4 
Davila, Leppert, Lu, Viney (40% 
Eng) 


  


1Undecided Engineering = 49  
2 Data Source: Institutional Planning & Analysis Office 
 
 


 







Appendix 3: Future Space Needs 
 
 Position Primary 


Major 
Office 
Location 


Offices needed Theoretical/ 
Experimental 


Research 
Space 


Location 


Research Space (sq ft) 


2010-11       Dry Wet 
SoE-1 Computer Systems EECS Campus 1 Theoretical Campus 600  


SoE-2 Energy Storage Technology ME Campus 1 Theoretical/Experi Campus 400  
SoE-3 Energy Materials MSE Campus 1 Theoretical/Experi Campus 400  
SoE-4 Physiological Modeling BioE Campus 1 Theoretical Campus 400  
SoE-5 Stochastic Modeling ME Campus 1 Theoretical Campus 400  
SoE-LPSOE1 EECS Lecturer EECS Campus 1     
SoE-LPSOE2 Fundamentals Lecturer ENGR Campus 1     
SoE-LPSOE3 EECS Lecturer EECS Campus 1     


2011-12         
SoE-6 Computer Science Theory  EECS Campus 1 Theoretical Campus 400  
SoE-7 Air Pollution Modeling ME/ENVE Campus 1 Theoretical/Experi Campus 600  
SoE-8 Mechatronics ME Campus 1 Theoretical Campus 400 400 
SoE-9 Ecological Engineering BioE Campus 1 Theoretical/Experi Campus 400  
SoE-LPSOE4 Lab/Design Lecturer ENGR Campus 1     
SoE-LPSOE5 Fundamentals Lecturer ENGR Campus 1     


2012-13         
SoE-10 Intelligent & Adaptive Control EECS Campus 1 Theoretical Campus 600  
SoE-11 Environmental Biotechnology ENVE Campus 1 Theoretical/Experi Campus 300 700 
SoE-12 Computational Materials MSE Campus 1 Theoretical Campus 400  
SoE-13 Biosensor Development BioE Campus 1 Theoretical/Experi Campus - - 
SoE-14 Medical Imaging BioE Campus 1 Theoretical/Experi Campus - - 
         
Total Research Space needed      5,300 1,100 
Total Office Space needed   19     
Space already allocated to ENGR   7   1,500 1,100 
Space Need   12   3,800 0 
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School of Natural Sciences University of California, Merced  
Office of the Dean 5200 North Lake Road 
 Merced, California 95343 
 (209) 228-4309     Fax: (209) 228-4060 
 


 


 
 


BERKELEY  •  DAVIS  •  IRVINE  •  LOS ANGELES  •  MERCED  •  RIVERSIDE  •  SAN DIEGO  •  SAN FRANCISCO     SANTA  BARBARA   •   SANTA CRUZ


 
 
April 2, 2010 
 
 
TO:   Keith Alley, Executive Vice Chancellor and Provost 
 
FROM:  Maria Pallavicini, Dean, School of Natural Sciences   
 
RE:   School of Natural Sciences, 2011-2013 Strategic Plan 
 
 
Attached please find the Strategic Plan for the School of Natural Sciences. The plan was 
approved by a vote by the Natural Sciences faculty on April 1, 2010. The vote tally is as follows: 
 
29  Approved 
1 Disapproved 
1 Abstained (dean) 
 
  







Appendix 1 Table of Requested FTEs 2011-2013_final.doc 


Appendix 1: Table of Requested FTEs Year 1 of 3-year plan 
AY 2010-2011 
 
 
EVC Targets:  Number of Positions: ______________ Total Startup: ________________  Total space:  __________________ 
 


Priority Name of 
Position 


Level 
(Lecturer/Assistant/ 


Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary Graduate 
Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up 
costs 


Estimated 
Space needs 


Anticipated 
location 


1 Applied 
Mathematics  Assistant Applied 


Math  Applied Math  $250K 
Office & 
research 
group space 


Academic 
Surge 
Building,  
COB1 or 
Castle 


1 Biostatistics Open Biological 
Sciences 


Applied 
Math QSB 


Applied 
Math / Env. 
Systems 


$350-450K 
Office & 
research 
group space 


Academic 
Surge 
Building, 
COB1 or 
Castle 


1 Ecology Full  
Earth 
Systems 
Science  


Biological 
Sciences ES  QSB $550K 


Office + 900-
1,000 sq ft 
wet/dry lab 


Castle – in 
bldg 1201 
suite 1300 


1 
Experimental 
or theoretical 
physicst2 


Assistant Physics Biological 
Sciences Chem / Physics QSB $500-


$600K 


Office + 900 
sq ft if 
experimental 


Exp. SE1–
353  
Theor. SE1-
377 


1 Molecular 
Biology Full/Open3  Biological 


Sciences  QSB  $500 – 
600K 


Office + 600-
800 sq ft lab SE1 – 353  


1 Organic 
Chemistry  Assistant Chemistry  Chemistry/Physics QSB $600 - $700 


K 


Office + 600 
- 800 sq ft 
lab 


SE1 - 353 


Space requirements for a theoretical fte include office and 200 sq ft for students and post-docs. 
1  Assumes Social Sciences and Management Building opens by fall, 2011. 
2   Experimental or theoretical physicist, depending on AY 09-10 hire, possible emphasis Biophysics. If 09-10 hire is theoretical, then 2010 hire would be experimental or vice 


versa 
3 Rank dependent upon current (’09-’10) searches 


 







Appendix 1 Table of Requested FTEs 2011-2013_final.doc 


 
 
Appendix 1: Table of Requested FTEs Year 2 of 3-year plan 
AY 2011 - 2012 
 
 
EVC Targets:  Number of Positions: ______________ Total Startup: ________________  Total space:  __________________ 
 


Priority Name of 
Position 


Level 
(Lecturer/Assistant/ 


Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated 
Space needs 


Anticipated 
location 


1 Applied 
Mathematics  Open Applied Math  Applied 


Math  $250K 
Office & 
research  group 
space 


Academic Surge 
Building,COB1 or 


Castle 


1 Cell Biology Assistant Biology  QSB  $500K 
Office + 800-
1000 sq ft wet 
lab 


Castle bldg 1201 
suite 1300 


1 LPSOE LPSOE Biological 
Sciences  QSB  $ 20K Office 


Academic Surge 
Building, or 
COB1 


1 LPSOE LPSOE Physics  Chemistry 
/ Physics  $ 20K Office  


 
Academic Surge 
Building, or 
COB1 


1 Materials 
Chemistry Assistant Chemistry  Chemistry 


/ Physics 
Best? QSB? 
EnvSyst $500K – 700K Office & 600 – 


800 sq ft lab 


Castle – in bldg 
1200 or  
SE1-3612 


Space requirements for a theoretical fte include office and 200 sq ft for students and post-docs. 
 


1  Assumes that Social Sciences and Management Building opens by fall, 2011. 
2   Placement assumes current research lab occupants are willing / able to accommodate new hire in the lab. 
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Appendix 1: Table of Requested FTEs Year 3 of 3-year plan 
AY 2012-2013 
 
EVC Targets:  Number of Positions: ______________ Total Startup: ________________  Total space:  _________________ 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up 
costs 


Estimated 
Space needs 


Anticipated 
location 


1 Computational/Mathematical 
Systems Biology  Open Biology  QSB Applied Math $300- $350K 


Office & 
research  
group space 


Academic 
Surge 


Building, 
COB1 or 
Castle 


1 Evolutionary Biology Full Biological 
Sciences  QSB  $300 – 500K Office + 600 


sq ft wet lab 


Castle facility, 
bldg 1201 
suite 1300 or  


SE1-3012 


1 Physics Experimentalist Assistant Physics  Chemistry 
/ Physics  $ 600K 


Office & 
research  
group space 


Castle 1200, 
suite 151 


1 Theoretical Chemistry Full  Chemistry  Chemistry 
/ Physics 


QSB, 
Applied 
Math,  EECS 


$350 – 400K 


Office & 200 
– 400 sq ft 
computer/ 
student 
offices 


Academic 
Surge 


Building, 
COB1 or 
Castle 


1 Faculty encouraged to request inter-disciplinary 
hire through Provost / campus process        


Space requirements for a theoretical fte include office and 200 sq ft for students and post-docs. 
 


1  Assumes that Social Sciences and Management Building opens by fall, 2011. 
 
This table was approved by a vote of the School of Natural Sciences faculty on April 1, 2010. 
 
Notes:  This table should reflect school priorities, although it is possible that multiple positions will be assigned to the same priority level.  Additional considerations such as 


opportunity hires, spousal hires, diversity issues, should be noted where relevant, with further description in the text of the plan.  







SNS 2010 - 2013 Majors and Graduate Groups: Current and Proposed SNS Hires


Name
Established 
or Planned 
Start Date


Number 
of Majors 
(Fall 09)


Student 
Credit Hours 


(Fall 08)*


Student 
Credit hours 


by senate 
members 
(Fall 08)


Student 
Credit Hours 
(spring 09)*


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  
PROPOSED 2011 - 2013


Applied Math 06-07 57 3,607            416               3,358 1,139            20               8.0 Applied Mathematics 
(Junior) 2011


Harish Bhat  Applied Math (Assistant)
Francois Blanchette 2012


Boaz Ilan  Applied Math (Open)
Arnold Kim 2013


Yue Lei
Roummel Marcia
Michael Sprague
Mayya Tokman


Biological 
Sciences 05-06 771 3,768            1,888            5,122 2,255            47 (QSB) 18.0 Physiology (open) 2011


Andres Aguilar


Interdisciplinary 
Public Health / Epi 


(FTE will be in 
SSHA)


 Biostatistics (Open)


David Ardell Molecular Bio (Full/Open)
Keith Alley (0%) 2012
Miriam Barlow Cell Biology (Assistant)


Michael Beman (50%) LPSOE
Jinah Choi 2013


Mike Cleary Computational / Mathematical Systems 
Biology (Open)


Michael Colvin Evolutionary Biology (Full)
Michael Dawson


Benoit Dayrat
Caroline Frank


Henry Forman (50%)
Marcos Garcia-Ojeda


Steve Hart (50%)
Andy LiWang (50%)
Patti LiWang (50%)


Jennifer Manilay
Monica Medina


Rudy Ortiz
Nestor Oviedo


Maria Pallavicini (0%)
David Ojcius (50%)


Jason Raymond







SNS 2010 - 2013 Majors and Graduate Groups: Current and Proposed SNS Hires


Name
Established 
or Planned 
Start Date


Number 
of Majors 
(Fall 09)


Student 
Credit Hours 


(Fall 08)*


Student 
Credit hours 


by senate 
members 
(Fall 08)


Student 
Credit Hours 
(spring 09)*


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  
PROPOSED 2011 - 2013


Chemistry 06-07 104 2,496            850               2,004            1,168            13               7.5 Computational 
Chemistry (Junior) 2011


Henry Forman (50%) Organic Chem (Assistant)
Anne Kelley 2012
David Kelley  Materials Chemistry (Assistant)


Andy LiWang (50%) 2013
Patti LiWang (50%) Theoretical Chemistry (Full)


Eric Menke
Matt Meyer


Meng Lin Tsao
Tao Ye


Earth Systems 
Science / IB 05-06 28 222               201               56                 38                 32 (ES) 5 2011


Michael Beman (50%)  Ecology (Full)
Asmeret Berhe 2012


Teamrat Ghezzehei  
Steve Hart (50%) 2013


Lara Kueppers request inter-disciplinary hire
Peggy O’Day


Sam Traina (0%)


Physics 06-07 37 1,753            801               1,615            839               17               8.0
Theoretical or 
Experimental 


Physics (senior)
2011


Raymond Chiao (50%) Experimental or theoretical physicist (Open)


Sayantani Ghosh 2012
Ajay Gopinathan LPSOE


Linda Hirst 2013


Kevin Mitchell Experimental or theoretical physicist (Open)


Michael Scheibner
Jay Sharping


Lin Tian


Roland Winston (50%)


SNS Und 46 46.5  total faculty
* credit hours EXCLUDE include Math 5 and Chem 1







Appendix 3:  SNS Future Space Needs (Office & Research)


Faculty Discipline Office location # Offices 
Needed


Theoretical / 
Experimental


2010-2011 Dry Wet Dry Wet
7/2011 Applied Math Applied Math Campus 1 Theoretical Campus 200
7/2011 Biostatistics Biology Campus 1 Theoretical Campus 200


7/2011 Ecology Earth Systems Needed at Castle 1 Experimental Castle Bldg 1201, 
Suite 1300 1000


7/2011 Molecular Biology Biology Campus 1 Experimental SE1 353 800
7/2011 Organic Chemistry Chemistry Campus 1 Experimental SE1 - 353 800
7/2011 Physics Exp.or theory Physics Campus 1 Theoretical  / Exp SE1 377 or 3531 500 800


2011-2012
7/2012 Applied Math Applied Math Campus 1 Theoretical Campus 200


7/2012 Cell Biology Biology Needed at Castle 1 Experimental Castle Bldg 1201, 
Suite 1300 1000


7/2012 LPSOE Biology Campus 1 0
7/2012 LPSOE Physics Campus 1 0


7/2012
Materials Chemistry


Chemistry
Needed at Castle 1


Experimental


Castle Bldg 1200, 
Suite 22 or      SE1- 


3612 1000
2012-2013


7/2013
Comp / Mathematical 
Systems Biology Biology Campus 1 Theoretical Campus 200


7/2013 Evolution Bio
Biology May need at 


Castle 1 Experimental
SE1 301 or Castle 
1201, Suite 13002 1000


7/2013
Exper or Theor. 
Physics Physics Needed at Castle 1 Experimental Castle Suite 1200 


Suite 151 1000
7/2013 Theoretical Chemistry Chemistry Campus 1 Theoretical Campus 200


TOTAL offices needed 15
TOTAL research space needed 5 8 1500 7400
Totals already allocated to school 0 0 3 500 2400
Unmet Need 15 5 5 1000 5000


(4-5 at Castle)


1 Experimental or theoretical physicist, depending on AY 09-10 hire.  If 09-10 hire is theoretical, then 2010 hire would be experimental or vice versa.
2  Placement assumes current research lab occupants are willing/ able to accommodate new hire in the campus lab.


Future SNS Faculty


Lab Space location Research space (sq ft)
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SNS 3-year FTE Plan  
Position Descriptions AY 2011 - 2013 


 
 


Applied Math - Year 01 (Assistant); Year 02 (Open) 
Seeking mathematicians with expertise in modeling, applied analysis, scientific computing, or 
related areas. Some particular areas of interest include Computational Mathematics, Fluid 
Mechanics, Nonlinear Waves, Dynamical Systems and Inverse Problems. Special attention will 
be paid to applicants participating in interdisciplinary research, who could contribute to one or 
more of the campus research initiatives in Natural Sciences, Engineering and/or Social Sciences, 
including the Sierra Nevada Research Institute. 
 
Biological Sciences - Year 02 (LPSOE) 
A Lecturer with Potential Security of Employment (LPSOE) in Biological Sciences closely 
parallels that of an Assistant Professor on track for tenure, but with an emphasis on 
undergraduate education. The successful candidate will be an outstanding teacher, who wishes to 
have a permanent, full-time instructional position. This position will involve: Teaching 
Biological Science courses, with an emphasis on lower-division courses; Coordinating various 
aspects of the undergraduate instructional program including oversight of instructional staff; 
training teaching assistants; and participating in education-related committees, student 
recruitment and outreach, and efforts to secure extramural funding for education program 
development. 
 
Biostatistics - Year 01 (Open) 
Fills an urgent undergraduate and graduate teaching and research collaborative need, and 
Molecular Biology. It is envisioned that the Biostatistics job posting will emphasize statistical 
modeling and inference. Depending on the research profile, a successful biostatistician hire will 
contribute to research in QSB, ES, SNRI, HSRI, and/or AM. 
 
Cell Biology - Year 02 (Assistant) 
The field of Cell Biology covers both prokaryotic and eukaryotic cells from conventional 
(Drosophila, mouse) model and novel model organisms, and investigates cellular processes such 
as energy transformation, organelle synthesis, transport, division, membrane structure and 
function, differentiation, migration and cell death. Cell biology research that synergizes with or 
expands or leverages existing programs will help to build depth in targeted areas identified for 
excellence in the quantitative systems graduate program strategic plan. Faculty would be 
expected to participate in teaching in the existing Biological Sciences major and the quantitative 
systems graduate program. 
 
Computational/Mathematical Systems Biology - Year 03 (Open)  
Computational structural biology identifies a critical research area complementary to existing 
biological modeling competence here. OR Mathematical Systems Biology which envisions 
whole-cell simulation approach complementary or strengthening to that existing in QSB, along 
the lines of mesoscopic or spatially-explicit stochastic dynamics of parameterized biochemical 
systems, ideally of systems of experimental interest of other faculty. 
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Ecology - Year 01 (Full)  
We seek an outstanding individual with research interests and expertise in any ecological field 
that complement those of the existing UC Merced faculty. We welcome applicants using 
experimental, field, computational, and/or theoretical approaches and working at population to 
global scales. This individual would strengthen and complement our growing interdisciplinary 
research cohort in the area of ecology and ecosystem science. The successful candidate is 
anticipated to contribute to undergraduate teaching primarily in either Earth Systems Science 
(ESS) and/or Biological Sciences (BIO), in particular the Ecology and Evolutionary Biology 
track. In addition to teaching general education courses in ESS and BIO, the successful applicant 
may also contribute to the teaching of required, lower division courses in BIO (i.e., BIO 1 and 2). 
The successful candidate could also teach (or share teaching responsibilities with current faculty) 
the existing course BIO/ESS 148 (Fundamentals of Ecology), as well as the catalog-listed, but 
never offered courses BIO 145 (Introduction to Population and Community Ecology), ESS 128 
(Theoretical Ecology), and ESS 180 (Field Methods in Earth Systems). Other upper division 
courses in different areas of ecology, global change, and biocomplexity in the environment could 
also be developed and delivered. The successful candidate is anticipated to contribute to graduate 
teaching and mentoring primarily in the Environmental Systems graduate group, but may also 
contribute to the Quantitative and Systems Biology graduate program depending on their 
interests. The successful candidate would contribute graduate courses in areas of ecology related 
to their research specialty.  
 
Evolutionary Biology - Year 03 (Full) 
We are searching for an outstanding individual with research expertise in a field of evolutionary 
biology that complements and coalesces the talents of the existing faculty at UC Merced. 
Considering the central role of evolution in the biological sciences, pure and applied, we seek an 
individual with broad vision who can engage evolutionary biology with related disciplines 
(particularly in environmental and organismal systems) thus building an innovative program. The 
recruit will bring distinction and help establish an internationally visible program identifiable 
from our highly respected sister campuses and in line with UC Merced’s Strategic Vision. We 
particularly recognize the large contributions made in evolutionary biology through theoretical 
advances and their interplay with empiricism, the latter of which is already diverse and strong at 
UC Merced. In emphasizing theoretical contributions in the search, we prefer not to exclude 
completely experimentalists who are transformational leaders of the highest standing; our goal is 
to hire the best candidate to advance evolutionary biology and enhance its application in the 
sustainability of human and environmental systems. The successful candidate is anticipated to 
contribute to undergraduate teaching primarily in Biological Sciences (BIO), in particular the 
Ecology and Evolutionary Biology track (e.g. BIO141 Evolution), and may also teach in Applied 
Mathematics (MATH) or Earth Systems Science (ESS), teaching existing and/or developing new 
courses that meet the missions stated above. The successful applicant will also share teaching 
responsibilities for QSB 247 Advanced Ecology and Evolution with current faculty.  
 
Experimental or Theoretical Physics - Year 01 & Year 03 (Rank depends on 2010 hire) 
These two positions are for experimental and/or theoretical physicists, with the break down 
between experiment and theory dependent on the outcome of the current Physics search and the 
availability of space and startup funds. However, at least one of these two positions should be 
experimental to maintain an effective balance between theory and experiment in the Physics 
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program. These positions will target the three Physics emphasis areas of biological physics 
(including soft condensed matter), hard condensed matter, and AMO (atomic, molecular, and 
optical) physics. The specific area of each hire will be dependent on the outcome of this year's 
search, with the general strategy being to maintain a balance among these three areas. 
 
Materials Chemist - Year 02 (Assistant)  
This position was originally approved and searched last year at open rank (to start in Fall 2009). 
Several excellent candidates were identified, but one junior and two senior offers were made and 
declined and the search has not been reinstated. A materials chemist, broadly defined, is still the 
chemistry group’s second priority. However, given the current limitations in both laboratory 
space and startup funds we consider it unlikely that a search at a tenured level will be successful, 
so we propose this position at the Assistant Professor level only. This hire could have research 
interests in inorganic and/or organic materials, with an emphasis on either synthesis or 
characterization. We would seek someone whose research interests are complementary to those 
of our current faculty to broaden and diversify our research programs in materials chemistry. 
Any materials chemist could teach general chemistry (CHEM 2 and 10, and the planned honors 
versions of these courses), materials chemistry lab (CHEM 147), and a variety of other core and 
elective undergraduate and graduate courses depending on research area. Most materials 
chemists will require some wet lab facilities and some instrumentation space, with the exact mix 
being determined by the specifics of the research. The laboratory can probably be located on 
campus as long as certain space-intensive or fume hood-intensive research specialties are 
excluded. 
 
Molecular Biology - Year 01(Full/Open - Rank depends on current search) 
Will give specific preference to those working on RNA-dependent mechanisms, epigenetic 
mechanisms, or both. The candidate may work on non-model human infectious pathogen or 
parasitic organisms or, alternatively, on model organisms that complement the existing research 
profile of UC Merced. It is envisioned that successful candidates will take a quantitative, whole-
system, high-throughput approach to their studies, ideally being able to use existing proteomics 
and genomics facilities already built at UC Merced. 
 
Organic Chemist - Year 01 (Assistant) 
This position was originally approved and searched last year (intended to start in Fall 2009) but 
the search was cancelled at mid-year because of budgetary constraints and has not been 
reinstated. An organic chemist is still the chemistry group's top priority. We currently have only 
two organic chemists and we need at least two more to support the organic emphasis of the 
chemistry graduate program. We are requesting only one search focused in this area during the 
next three years; however, because of the paucity of appropriate laboratory space (organic 
chemists tend to require large numbers of fume hoods, for example). Organic is typically the 
most popular subfield of chemistry among domestic graduate applicants and strengthening our 
program in this area would make a major contribution toward building our graduate program in 
general. We also have a severe need for teaching assistants for our organic chemistry courses that 
are taken by large numbers of students outside the major, positions that generally cannot be filled 
by graduate students from other programs. The proposed hire could have research interests in 
either bioorganic chemistry or organic materials. Any organic chemist could teach the large 
undergraduate core organic courses (CHEM 8, currently being taught by biochemists, and 







Page 4 of 4 


CHEM 100) and one or more of the core graduate organic courses (CHEM 200, 201, and 202), 
as well as upper-division electives and more specialized graduate courses. An organic chemist 
will require a wet lab, space that was presumably available when this position was originally 
searched last year. Additional fume hoods may have to be added to existing lab space. If the 
person needs to use NMR on a regular basis, as most organic chemists do, either the laboratory 
space would have to be located at Castle or a suitable NMR would have to be installed on 
campus. 
 
Physics - Year 02 (LPSOE)  
A Lecturer with Potential Security of Employment (LPSOE) in Physics closely parallels that of 
an Assistant Professor on track for tenure, but with an emphasis on undergraduate education. The 
successful candidate will be an outstanding teacher, who wishes to have a permanent, full-time 
instructional position. This position will involve teaching Physics courses, with an emphasis on 
lower-division courses; coordinating various aspects of the undergraduate instructional program 
including oversight of instructional staff; training teaching assistants and participating in 
education-related committees, student recruitment and outreach, and efforts to secure extramural 
funding for education program development. 
 
Theoretical Chemist - Year 03 (Full) 
Most chemistry programs have several theoretical chemists, and building strength in this area 
makes sense for UC Merced at this time given our severely limited laboratory facilities. We are 
currently attempting to hire our first theoretical chemist at the Assistant Professor rank. We 
would like to add a second person, ideally at a tenured rank, who could provide mentorship to 
the junior faculty member in this field and help attract graduate students with interests in theory 
and computation. Most theoretical chemists consider themselves physical chemists, but some 
who work on organic reactions consider themselves organic chemists. A theoretical chemist has 
the potential to establish strong collaborations with other UC Merced chemistry faculty, faculty 
in other areas (biology, physics, materials science), and faculty at other institutions. This person 
could teach undergraduate core courses in general chemistry (CHEM 2 and 10, and the planned 
honors versions), physical chemistry (CHEM 112 and 113), and possibly organic (CHEM 8 and 
100), one or more of the graduate core courses (likely CHEM 212 and/or 213), and various 
undergraduate and graduate electives. A theoretical chemist requires minimal space—an office, a 
small amount of space for computational facilities, and some office space for students and post-
doctoral fellows. 
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Applied Mathematical Sciences 
 
 
Faculty providing input to the this portion of the School Strategic Plan include Harish 
Bhat, François Blanchette, Boaz Ilan, Arnold Kim, Roummel Marcia, Michael Sprague, 
Mayya Tokman, and Lei Yue.  
 
Overview - Mathematics is a subject of great depth and beauty. Mathematics is also 
crucial for developing new theories in natural sciences, engineering and social sciences. 
The application of mathematics to other disciplines is a particularly rich area for 
research and education. 
 
Applied mathematical science involves the use of analytical and computational 
mathematics to solve real-world problems. Its core is comprised of modeling, analysis 
and scientific computing. Using these tools, applied mathematical scientists study a 
broad spectrum of problems across a number of disciplines. In fact, applied 
mathematicians are connected more closely through their shared approach and attitude 
toward interdisciplinary research rather than a shared interest in any particular set of 
problems. An explicit goal of applied mathematical sciences is to contribute 
significantly to other disciplines and foster interdisciplinary and multidisciplinary 
research and education. The absence of disciplinary barriers at UC Merced is an ideal 
environment for multidisciplinary research and education. Hence, UC Merced has an 
excellent opportunity to develop top-notch academic programs in applied mathematical 
science. Because applied mathematical scientists contribute to other disciplines through 
their research, the development of applied mathematical sciences contributes to the 
growth of other programs. 
 
Research - Applied mathematicians are inherently interdisciplinary. They must be well 
trained in fundamentals of mathematics to model, analyze and compute solutions to 
real-world problems. Applied mathematics research is usually assessed through two 
criteria: (1) sophistication of the mathematics used and (2) novelty and importance of 
the application. A strong group of applied mathematicians can be a great asset to any 
number of scientific and engineering programs within the university where they can 
provide the theoretical/quantitative support or foundation. 
 
We do not seek to build a program comprised of a specific set of sub-fields. Instead, we 
seek to build a stellar program comprised of world-renowned researchers, who 
contribute to the applied mathematical sciences program and a number of other 
programs at UC Merced. Hence, the over-arching theme encompassing the research of 
the Faculty is mathematics applied to real-world phenomena. This brings applied 
mathematicians together with the intent to contribute to other programs of study on 
campus. There are many opportunities at UC Merced for interdisciplinary research 
under this research theme.  There are several large funding sources for applied 
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mathematics research and education. Federal sources provide funding for both 
education and research programs. The current faculty members (8 + 1 in progress) are 
well are on their way toward developing a strong research and teaching program 
including undergraduates, graduate students and postdoctoral researchers.  
 
Although the current faculty members have deep expertise in the applied mathematical 
sciences and breadth across several disciplines, new faculty hires are needed to deepen 
the base of expertise and broaden the range of application areas. For example, we are 
seeking new hires in stochastic modeling, mathematical biology, mathematical 
economics and atmospheric science, among others, to forge new links with economics 
and management, environmental systems, the Sierra Nevada Research Institute, the 
Merced Energy Research Institute (MERI), and the developing Systems Biology 
Institute. 
 
Teaching – Mathematics courses are absolutely critical to nearly all of the majors at UC 
Merced. All applied mathematics faculty contribute to delivering undergraduate and 
graduate curricula. New faculty hires are needed to deliver and support the curricula as 
the demand due to our growing student population increases (see academic programs 
section). At present, 54 students have declared Applied Mathematical Sciences as their 
major. In addition, Applied Mathematics courses accounted for a total of approximately 
5,900 hours taught in Fall 2009 alone. This large number is due to the fact that all the 
undergraduate students in the School of Natural Sciences and the vast majority the 
students in the School of Engineering are required to enroll in math courses, especially 
during their freshman and sophomore years. This situation is not limited to lower 
division courses. Upper division and graduate courses serve a number of other 
programs such as physics and engineering. This large number of enrollments requires a 
sufficient number of faculty members to maintain a low student-to-faculty ratio in these 
classes. Due to the fiscal crisis, in AY ’09-’10 major teaching concessions were enacted, 
including the enlargement of class sizes by 50% and increasing the number of sections 
that Teaching Assistants are assigned from 2 to 3 sections at a 49% appointment. If these 
concessions are to stay they will have negative consequences on our ability to efficiently 
deliver the curriculum as well as our ability to recruit graduate students and faculty. 
Furthermore, the effective teaching of mathematics courses is best achieved 
by individuals, who have both rigorous training in the subject and use the methods 
being taught in their research. Being an active user is an invaluable asset in conveying 
the “why one should care” when discussing seemingly abstract mathematical concepts. 
Therefore, the delivery of the mathematics curricula requires dedicated faculty support. 


Cross-disciplinary and Cross-School Linkages - The applied mathematics faculty is 
dedicated to interdisciplinary applied mathematical science, which seeks to build 
linkages across disciplines and schools. The Faculty is already involved with other 
programs on campus. Graduate Studies in Applied Mathematics is highly 
interdisciplinary; the Core faculty is comprised of 8 Natural Sciences faculty, and its 
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Affiliate faculty is comprised of four members from School of Engineering, two from 
Social Sciences Humanities and Arts faculty, and two from Natural Sciences.  We seek 
to strengthen current linkages and to form new ties with other programs. In particular, 
we are interested in forming new linkages with colleagues in electrical engineering, 
mechanical engineering, computer science and engineering, life sciences, environmental 
systems, economics and management. 
  
Historically, applied mathematicians have worked closely with researchers in physical 
sciences and engineering. Physical sciences and engineering have long adopted 
mathematical analysis and methods in their topics. At UC Merced we anticipate strong 
ties with physical sciences and engineering. Moreover, we anticipate more collaboration 
with researchers and students in the MERI as it continues to develop. 
 
In addition to physical sciences and engineering, we anticipate that applied 
mathematical sciences will have an important role in the life-sciences program at UC 
Merced. Both the undergraduate major in Biological Sciences and the graduate program 
in Quantitative Systems Biology involve more quantitative reasoning and mathematical 
modeling than traditional biology programs. The applied mathematics faculty is 
working in collaboration with biology faculty to ensure the success of these objectives. 
In addition, we anticipate collaboration and look forward to involvement in the 
evolving Systems Biology Institute. 
 
The area of collaboration between applied mathematics and environmental systems is 
rich with opportunities. In fact, several collaborations between applied math faculty 
and environmental systems have already begun. There are several top-notch applied 
mathematicians working in areas such as atmospheric science, geophysical fluid 
dynamics, porous media, geophysical remote sensing, and bio-statistics of ecological 
and environmental health. Hence, we will continue to foster collaborations and seek 
opportunities with future hires, which could participate actively in the Environmental 
Systems program and the Sierra Nevada Research Institute (SNRI). Particularly, we are 
supportive of a hire of an applied mathematician in the area of Atmospheric Science, 
who could interface between Applied Mathematical Sciences and SNRI. 
  
There also exists potential to form collaborations with social science programs at UC 
Merced, most notably econometrics, management and public policy. These 
collaborations represent relatively new areas for applied mathematic science research. 
Nonetheless, the “open door” organizational structure at UC Merced facilitates 
exploring connections among colleagues that may become substantial collaborations in 
the future.   
 
Resources – Faculty, lecturers/visiting assistant professors, space/facilities and 
computational administrative support are needed for academic success. 
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Faculty: At a bare minimum, 20 FTEs will be needed for the applied mathematical 
sciences program including the undergraduate and graduate academic programs.  
We propose a growth rate of hiring two applied mathematics faculty per year until 
that number is reached.  Below is a table that shows this proposed growth beyond 
our current faculty and assuming that our searches are successful.  


 
Table E1:  Applied Math FTEs 


 2009-2010 2010-2011 2011-2012 2012-2013 


FTEs 9* 10** 12 13 


* Included is Prof. Kevin Mitchell, who is a Core Member of Graduate Studies in Applied 
Mathematics 


** Included is a current search for a Junior Faculty FTE. 
Our top priority for AY ’10-’11 is to hire world-class faculty, who can actively 
contribute to the development of Applied Mathematical Sciences. We are seeking 
mathematicians with expertise in modeling, applied analysis, scientific computing, or 
related areas. Some particular areas of interest include Computational Mathematics, 
Fluid Mechanics, Nonlinear Waves, Dynamical Systems and Inverse Problems. Special 
attention will be paid to applicants participating in interdisciplinary research, who 
could contribute to one or more of the campus research initiatives in Natural Sciences, 
Engineering and/or Social Sciences, including the Sierra Nevada Research Institute. 


 
Lecturers and Visiting Assistant Professors: Currently, and in future years, the 
number of mathematics courses, in particular, the number of undergraduate service 
courses offered to students not majoring in applied mathematics, exceeds the 
teaching capacity of our FTEs. To fill this gap, we currently rely on 8 full-time 
Lecturers to teach lower-division courses. Lecturers are highly qualified teachers who 
take on a heavy teaching load and thus help ensure that our students are provided 
with the best possible education. We project that at least two or more additional 
Lecturers will be needed within the next three years to allow us to offer all of the 
required service courses. 
 
In keeping with the research mission of the university, we propose the establishment 
of a Visiting Assistant Professor (VAP) position. The hired individual would help us 
provide high quality education, while contributing to our research program. The VAP 
position will also provide the means for other applied mathematics programs to 
recognize UC Merced as a place to nurture young applied mathematicians. Moreover, 
it provides UC Merced a means to attach its name onto young researchers going out 
to the academic job market. 
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Space and Facilities: Applied mathematicians do theoretical and computational 
research. Hence, new applied mathematics hires typically only need office space for 
their group. However, it should be noted that for applied mathematicians office space 
also doubles as “lab space”: the office is where applied mathematicians spend nearly 
100% of their research time. It is also where office hours are conducted. Therefore, it 
is essential for Applied Mathematical Sciences to have offices that are conducive for 
doing research, computing, and office hours. This includes office space for summer 
undergraduates, graduate students and postdoctoral fellows. Currently, our 19 
graduate students (5 Masters and 14 Ph.D.) are occupying offices in the Academic 
Offices Building (the trailer). Over the next three years, we plan to have 20-30 
graduate students. We expect all graduate students to serve as Teaching Assistants 
during the first and/or second semesters of their studies. Both Teaching Assistants 
and Graduate Research Students in Applied Mathematics will need access to a secure 
office or common space that is conducive for doing their research and holding office 
hours. The ability to offer adequate space is extremely important when recruiting 
both graduate students and faculty.   
 
Because high-performance computing is a rich area for applied mathematical sciences 
research, planning is required for space, hardware-acquisition, and administration. 
Our faculty together with Professor Lara Kueppers has purchased a 66-node/264-
processor parallel-computer cluster. This cluster will become an integral part of our 
graduate course MATH 233 “Scientific Computing.” Sufficient space has been 
allocated for the cluster in the Science & Engineering building. 
 
Undergraduate and graduate studies in applied mathematics also require open access 
to a computer lab for course work and research. Currently, our students have open 
access to the instructional computer lab in the Science and Engineering building. In 
the future, an open access workstation-based computer lab for graduate studies 
would best accommodate the computing needs of our graduate students, other 
students enrolled in our computational courses, and potentially other courses as well. 
 
Computational Administrative Support:  While faculty start-up funds have been 
used for building a modern parallel-computation cluster, long-term financial support 
for its administration is required. To this end, the School of Natural Sciences has 
hired two full-time system administrators, Philip Moose and Joseph Norris, to set up 
the databases and infrastructure for all academic programs. Faculty research grants 
and start-up funds are being used to help pay for approximately 10% of the system 
administrators’ time. Having Information Technology people within the School of 
Natural Sciences dedicated to the support of the School’s computing needs, including 
the administration of the computer cluster, has ensured an optimal use of our 
resources and will continue to benefit both our educational and research missions. 
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Strategic Plan for Biological/Biomedical Sciences at UC Merced 
 
This portion of the School of Natural Sciences Strategic Plan covers the life sciences related to 
Biochemistry, Molecular and Cell Biology, and Biomedicine and was modified from last year’s 
based on discussions at the planning group meeting on January 14, 2010.  This year’s plan 
strategically addresses the following critical goals for biology at UC Merced: adapting to space 
and start-up limitations affecting hiring for the foreseeable future, correcting a disproportionately 
large student/faculty ratio within the Biological Sciences major, filling teaching needs in both the 
Biology major and QSB graduate program, building the necessary expertise in the new 
Biological Sciences Research Institute and strengthening the short- and long-term research 
profiles of Biology/Biomedical Sciences at UC Merced. 
 
Size and Growth of Biological/Biomedical Science at UC Merced 
 
Biological Sciences is currently the largest major at UC Merced with approximately 770 
undergraduate students and the Quantitative and Systems Biology graduate emphasis is the 
largest graduate group with 45 students (42 of whom are pursuing Ph.D. degrees).  Projected 
undergraduate enrollment will be at least 1000 students in Fall 2010 and 1200 in Fall 2011. At 
that point the biology major will reach the capacity of its teaching lab facilities for the 
foreseeable future, which are already running at more than 100% of CPEC capacity. With 
currently about 17 faculty teaching in the Biomedical/Biological Sciences, we currently have 
about 45 undergraduates per faculty head which is much larger than biology programs on other 
campuses and all other science and engineering majors at UC Merced, and this ratio will exceed 
50 students per faculty by fall 2011.  This ratio is leading to disproportionate teaching loads for 
life sciences faculty and is crowding out needed graduate courses for life sciences graduate 
students.  One partial solution to this problem, already underway by the Life Sciences 
Curriculum Committee, is to make Biology a more selective major with higher standards for 
admission to the major, progress-to-degree controls on student performance, and continued or 
increased emphasis on quantitative biology.  However, even with such higher standards in place, 
additional faculty lines will be required to ensure equitable teaching loads to life sciences faculty 
and a good educational experience to life sciences graduate and undergraduate students.  UC 
Merced distinguishes itself state-wide and nationally with its strong emphasis on quantitative 
skills in its Biology major and further development of this aspect will help address the swamping 
of our major while improving the competitiveness of our students after graduation. 
 
Quantitative and Interdisciplinary Biology 
 
Biology is on the brink of a fundamental transformation from a primarily “descriptive” study of 
individual components of biological systems, to a model- and high-throughput data-driven 
science yielding quantitative and predictive understanding.  This so-called “systems” approach to 
biology is already dramatically changing how biological research is done, leading to new 
connections with the physical, mathematical, and computational sciences.  This new biology 
offers the promise of a much more complete understanding of living systems and ultimately new 
treatments for complex diseases such as asthma, diabetes, and cancer. 
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This new biology is built on several themes: First, the acquisition of comprehensive, quantitative 
data sets on living systems, such as whole genome sequences, protein expression rates, on and 
off rates of protein modifications during signal transduction, and complete maps of metabolic 
and regulatory pathways.  Second, the development of mathematical models for integrating and 
evaluating such data, with the goal of building models that can predict novel or unexpected 
properties of biological systems.  Third, the recognition of the central role of evolution in 
studying and understanding organisms, pathways, genes, and disease.  Finally, this “new 
biology” requires very close partnerships with the physical and mathematical sciences.  This 
need for a highly multidisciplinary approach constitutes an important barrier to progress in 
quantitative systems biology; many universities have highly compartmentalized research 
programs and few undergraduate or graduate programs provide truly multidisciplinary training.   
 
This provides UC Merced with an excellent opportunity to develop biological and biomedical 
sciences research and academic programs at the forefront of this field.  The small size and lack of 
disciplinary barriers at UC Merced have already been fostering a number of multidisciplinary 
research programs (see below).  Furthermore, this new biology will be greatly enabled by many 
of the other initial academic programs and research efforts at UC Merced, such as the Applied 
Mathematics, Earth Systems Science and Bioengineering programs, the Health Sciences 
Research Institute, the Sierra Nevada Research Institute, and the Center for Computational 
Biology. 


 
Biological/Biomedical Sciences Research Programs 
 
The biological and biomedical sciences at UC Merced encompass several research themes 
described below.  Linking these themes is the strategy of using methods that integrate large data 
sets, such as genomic or proteomic data, or produce quantitative data at the single cell or even 
single molecule level.  Another linking theme is the goal of quantitative characterization of 
biological processes with ultimate aim of predictive models. 
 
Research Themes 
 
Predictive Understanding of Cellular Interactions and Cell Fate Decisions 
 
An ultimate goal of cell biology is to achieve a complete understanding of the biochemical 
pathways underlying cellular decisions, including developmental choices and response to outside 
stimuli. Research in cell biology at UC Merced spans a wide range of specific research topics, 
from the development of immune system cells, to the evolution of bacterial antibiotic resistance 
to symbiosis in marine systems.  New research questions are being made accessible by 
technologies that allow comprehensive genomic, proteomic, and metabolomic characterization, 
in some cases down to the single cell level.  A combination of experimental investigation using 
these new tools and computational modeling of the interacting pathways will provide data to 
determine the mechanisms of cellular responses to exogenous factors such as infection, oxidative 
stress, growth factors, as well as internal factors such as epigenetic state or cell age.  This 
knowledge will allow the development of new therapies to treat diseases, including the potential 
of chemoprotective agents against inflammation and aging. 
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The understanding of cell signaling and cell fate decisions also has important biomedical 
applications because the ontogeny and maintenance of multicellular life depends on exquisitely 
complex developmental process in which undifferentiated stem cells give rise to specialized cell 
types.  Understanding this process promises to provide new treatments for many complex disease 
states related to developmental failures.  Moreover, because of their ability to generate new 
specialized cells, stem cells hold the potential to treat a vast array of health problems, including 
spinal cord injuries, Parkinson’s disease, diabetes, and many others.  Elucidating the complex 
mechanisms by which extrinsic and intrinsic signals determine the proliferation or differentiation 
of stem cells is inherently a systems-level challenge, and will require new technologies for 
collecting data on cell populations and individual cells, and new methods to build models of cell 
decision processes. 
 
Complex Diseases 
 
Complex diseases are defined as diseases that are influenced by the actions of multiple genes, 
their interactions with each other and with the environment. Examples include metabolic disease, 
cardiovascular disease, Alzheimer's disease, Crohn's disease, persistent infection, cancer, 
diabetes and asthma.  These diseases can only be fully understood in multidisciplinary 
approaches that include: identifying communities with increased risk due to their genetic 
backgrounds, determining the environmental factors that increase disease risk and understanding 
the cellular and molecular mechanisms underlying the increased susceptibility that can offer 
possible treatments. 
 
The Central Valley has a high rate of such diseases and provides a microcosm of the health 
challenges of the entire state and nation.  A strong research program on complex disease would 
foster collaborations with healthcare providers in the Central Valley.  Conversely, the local 
community would provide unique cohorts for studying strategies for treating or reducing the 
incidence of these diseases.  This program would have strong synergies with emerging UC 
Merced programs in environmental science, psychology, sociology, and economics and would 
have many links to future health professional programs. 
 
Quantitative, Computational and Systems Biology and Biomedicine 
 
Across the nation, UC Merced has attracted attention with its early establishment of a 
Quantitative Systems Biology graduate group. It is widely recognized that the incredibly rapid 
and wide-spread development of high-throughput experimental technologies for sequencing, 
expression, genotyping, proteomics, phenotyping and more have instigated a new era that 
demands quantitative approaches to biology. The development of quantitative biology requires a 
quantitative mindset from all practitioners, from the experimentalist interested in testing and 
refining models through the adoption of high-dimensional techniques with ever-increasing 
experimental precision and accuracy, engagement with emerging public standards for data 
curation, and engagement with the theoreticians and computational biologists who complement 
the experimentalist with data analysis, simulation and data integration. 
 
Computational biology is the scientific investigation of biological hypotheses by computer, 
through analysis, simulation, modeling, machine learning,  and creative data integration. Its 
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orientation is the discovery and advancement of biological knowledge. Computational medicine 
is an allied field specifically applied to developments in health sciences. Although very powerful 
when allied with experimentalists and unpublished data, computational biology and medicine can 
be prosecuted independently of any experimental collaboration over the entire life cycle of 
scientific or medical research: from funding to discovery to high-impact publication. Although 
computational biology and medicine are cheaper and less resource-intensive than experimental 
biology and medical research, they share the most expensive cost with other modalities of 
research — that of human resources — while having unique needs more like those of 
mathematicians and theoreticians, of group and individual office space that encourage creative 
social discussions at some times and intense independent work at others. 
 
Although different definitions of “systems biology” have been proposed, in modern parlance this 
field largely concerns whole cells and/or organisms or large systems within cells or organisms, at 
molecular resolution. More specifically Systems Biology measures, analyzes and integrates 
large, typically high throughput, biochemical, genetic and molecular  biological data to model, 
simulate, and predict the state and dynamics of whole cells and organisms,  or large parts thereof. 
The phenomena studied in systems biology are typically emergent  characteristics of assemblies 
of many interacting parts. These emergent characteristics are properties of the assembly as a  
whole: like robustness, physiological adaptation, regeneration, and phenotypic plasticity. 
Systems Biology and Biomedicine encompass many modalities of science. The precepts and 
analysis of theoretical systems biology, the predictive simulation and modeling results of  
computational systems biology, high-dimensional non-parametric statistics, and the technical  
sophistication of whole cell measurements of gene expression,  proteomics, metabolomics and 
molecular interactions of experimental  systems biology, collaboratively combine to move whole 
cell- or organismal systems biology beyond descriptive science towards  hypothesis-driven 
science. Systems biology has meaningful and  productive interfaces with other subdisciplines of 
biology such as evolutionary biology, ecology, population biology,  development, genetics and 
others. 
 
FTE Requests and Justification 
 
The attached table shows new FTE lines requested for Biology and Biomedicine over the next 
three years. Although some names of these proposed searches have been changed, this table of 
proposed FTE lines is very similar to those Biology/Biomedicine requested last year as explained 
below. What is different is a slight shift in prioritization towards computational and theoretical 
biology and biomedicine, which strategically addresses our space and start-up constraints, 
addresses teaching needs in the Biology major and in the QSB graduate group, and increases the 
quantitative and computational profile of Biology and Biomedicine at UC Merced, which in turn 
can help improve faculty-to-student ratios and reinforce the unique strength and reputation we 
are building on this campus in this area. 
 
For AY 2010-2011, we have prioritized two areas that complement our existing research profile: 
Biostatistics, which fills an urgent undergraduate and graduate teaching and research 
collaborative need, and Molecular Biology. It is envisioned that the Biostatistics job posting will 
emphasize statistical modeling and inference. Depending on the research profile, a successful 
biostatistician hire will contribute to research in QSB, ES, SNRI, HSRI, and/or AM.  
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The Molecular Biology search will give specific preference to those working on RNA-dependent 
mechanisms, epigenetic mechanisms, or both. The candidate may work on non-model human 
infectious pathogen or parasitic organisms or, alternatively, on model organisms that 
complement the existing research profile of UC Merced. It is envisioned that successful 
candidates will take a quantitative, whole-system, high-throughput approach to their studies, 
ideally being able to use existing proteomics and genomics facilities already built at UC Merced. 
 
RNA molecular biology and epigenetics are two areas that have profoundly impacted basic and 
applied biological and biomedical research in the last decade and will continue to do so for the 
next two decades at least. It is very important to UC Merced’s research profile to expand and 
strengthen in these areas. 
  
We have put a theoretical epidemiological modeling position as lower priority for this year, 
conditional on the outcome of the existing search in SSHA for the BSRI director. Our emphasis 
is epidemiological modeling of the spread of infectious disease and host-pathogen interactions 
over multiple scales of time and space. If the nature and outcome of the search in SSHA does not 
fulfill this very important strategic area, which would make very important contributions to QSB, 
BSRI and the Biology major, then we would make it a priority 1 in the subsequent year over 
genetic epidemiology. 
 
In subsequent years, we identify Molecular Genetics (of gene regulation) as the highest priority 
experimental area to strengthen at UC Merced. Like the previous Molecular Biology position, 
this search should emphasize that successful candidates will take a quantitative, whole-system, 
high-throughput approach to their studies, ideally being able to use existing proteomics and 
genomics facilities already built at UC Merced. Also like the RNA molecular biologist search, 
the advertisement for this position will stress that candidates may work on non-model human 
infectious pathogen or parasitic organisms or, alternatively, on model organisms that 
complement the existing research profile of UC Merced (implicitly with the intention that one 
position could work on an infectious disease non-model organism and the other could work on a 
model organism). The Molecular Genetic search will give specific preference to those working 
on fundamental mechanisms of gene regulation, for example, in host-parasite interactions.  
 
As a lower priority experimentalist we propose an applied systems biologist who uses proteomic 
techniques to address basic or applied questions in model organisms. All experimentalist FTE 
lines are strategically pitched to be able to use existing experimental resources at Castle like the 
Mass Spectrometric instrumentation and the Genomics Core Facility. 
 
The theoretical FTE lines we have prioritized highest here include genetic epidemiology which 
refers to linkage and pedigree analysis, or the use of greatly expanding Human SNP data and 
statistical and computational models to discover and measure risk factors for complex genetic 
diseases. Further, we have renamed the “computational biochemist” proposed FTE lines to one 
in “computational structural biology” which identifies a critical research area complementary to 
existing biological modeling competence here. As a lower priority we list Mathematical Systems 
Biology which envisions whole-cell simulation approach complementary or strengthening to that 
existing in QSB, along the lines of mesoscopic or spatially-explicit stochastic dynamics of 
parameterized biochemical systems, ideally of systems of experimental interest of other faculty 
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here at UC Merced. All proposed theoreticians/computational biologists can make use of the core 
computing facilities already in place at the School of Natural Sciences, which includes two 
different cluster/grid computing systems and core support facilities for security and back-up, 
with plenty of room and capacity for expansion.  
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SCHOOL OF NATURAL SCIENCES—CHEMISTRY 


Three‐year hiring plan, 2011‐2013 


 


2011 (positions to be searched in 2010‐2011) 


 


Top priority: Organic chemist, assistant professor.  This position was originally approved and 


searched last year (intended to start in Fall 2009) but the search was cancelled at mid‐year 


because of budgetary constraints and has not been reinstated.  An organic chemist is still the 


chemistry groupʹs top priority.  We currently have only two organic chemists and we need at 


least two more to support the organic emphasis of the chemistry graduate program.  We are 


requesting only one search focused in this area during the next three years, however, because of 


the paucity of appropriate laboratory space (organic chemists tend to require large numbers of 


fume hoods, for example).  Organic is typically the most popular subfield of chemistry among 


domestic graduate applicants and strengthening our program in this area would make a major 


contribution toward building our graduate program in general.  We also have a severe need for 


teaching assistants for our organic chemistry courses that are taken by large numbers of 


students outside the major, positions that generally cannot be filled by graduate students from 


other programs.  The proposed hire could have research interests in either bioorganic chemistry 


or organic materials.  Any organic chemist could teach the large undergraduate core organic 


courses (CHEM 8, currently being taught by biochemists, and CHEM 100) and one or more of 


the core graduate organic courses (CHEM 200, 201, and 202), as well as upper‐division electives 


and more specialized graduate courses.  An organic chemist will require a wet lab, space that 


was presumably available when this position was originally searched last year.  Additional 


fume hoods may have to be added to existing lab space.  If the person needs to use NMR on a 


regular basis, as most organic chemists do, either the laboratory space would have to be located 


at Castle or a suitable NMR would have to be installed on campus. 


 


Second priority: Materials chemist, assistant professor.  This position was originally approved 


and searched last year at open rank (to start in Fall 2009).  Several excellent candidates were 


identified, but one junior and two senior offers were made and declined and the search has not 


been reinstated.  A materials chemist, broadly defined, is still the chemistry group’s second 


priority.  However, given the current limitations in both laboratory space and startup funds we 


consider it unlikely that a search at a tenured level will be successful, so we propose this 


position at the Assistant Professor level only.  This hire could have research interests in 


inorganic and/or organic materials, with an emphasis on either synthesis or characterization.  


We would seek someone whose research interests are complementary to those of our current 


faculty to broaden and diversify our research programs in materials chemistry.  Any materials 


chemist could teach general chemistry (CHEM 2 and 10, and the planned honors versions of 


these courses), materials chemistry lab (CHEM 147), and a variety of other core and elective 


undergraduate and graduate courses depending on research area.  Most materials chemists will 


require some wet lab facilities and some instrumentation space, with the exact mix being 


determined by the specifics of the research.  The laboratory can probably be located on campus 


as long as certain space‐intensive or fume hood‐intensive research specialties are excluded. 
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2012 (to be searched 2011‐2012) 


 


Theoretical chemist, open rank.  Most chemistry programs have several theoretical chemists, 


and building strength in this area makes sense for UC Merced at this time given our severely 


limited laboratory facilities.  We are currently attempting to hire our first theoretical chemist at 


the Assistant Professor rank.  We would like to add a second person, ideally at a tenured rank, 


who could provide mentorship to the junior faculty member in this field and help attract 


graduate students with interests in theory and computation.  Most theoretical chemists consider 


themselves physical chemists, but some who work on organic reactions consider themselves 


organic chemists.  A theoretical chemist has the potential to establish strong collaborations with 


other UC Merced chemistry faculty, faculty in other areas (biology, physics, materials science), 


and faculty at other institutions.  This person could teach undergraduate core courses in general 


chemistry (CHEM 2 and 10, and the planned honors versions), physical chemistry (CHEM 112 


and 113), and possibly organic (CHEM 8 and 100), one or more of the graduate core courses 


(likely CHEM 212 and/or 213), and various undergraduate and graduate electives.  A theoretical 


chemist requires minimal space—an office, a small amount of space for computational facilities, 


and some office space for students and postdoctorals. 


 


2013 (to be searched 2012‐2013) 


 


Analytical chemist, open rank.  This person could have research interests on either the 


biological side (e.g. ultrasensitive single molecule/assembly/cell measurements, biosensors, 


novel techniques for proteomics and genomics, high throughput screening techniques) or the 


materials side (e.g. electrochemistry, including photovoltaic, battery, and fuel cell research, or 


surface analysis).  An analytical chemistry hire would provide a new, distinct research direction 


within the chemistry group that would complement current faculty who have some analytical 


flavor to their work (Tao Ye, Anne Kelley, and Erik Menke) and generally strengthen our 


research programs.  As analytical chemists are in demand in many industrial sectors, analytical 


chemistry is a very popular area among both undergraduates and graduate students.  The vast 


majority of people who get a B.S. in chemistry but donʹt go to graduate school end up doing 


analytical chemistry in industry, and it is a disservice to our undergraduates that we donʹt have 


a specialist in this area of chemistry.  This hire would help us attract students while maintaining 


our overall focus on biological and materials applications.  This person could teach a number of 


the core courses in the chemistry curriculum: our upper‐division analytical course (CHEM 115), 


the physical/analytical lab (CHEM 114L), general chemistry (CHEM 2 and CHEM 10), and 


perhaps physical chemistry (CHEM 112 and 113), as well as upper‐division electives and 


graduate courses beyond the bare minimum we currently have.  Any analytical chemist will 


need laboratory facilities and the specific needs will vary widely with the person’s research 


field, but analytical chemists tend to be somewhat less space‐ and resource‐intensive than other 


experimental chemists.  An analytical chemist has the potential to collaborate broadly with 


faculty in other disciplines including physics, biology, and engineering. 
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PROGRAMMATIC RESEARCH AREAS AND TEACHING  


 


CHEMISTRY  


 


Natural Science faculty providing input to this portion of the School’s Strategic plan included 


Anne Kelley, David Kelley, Matt Meyer, Meng‐Lin Tsao, Tao Ye, and Erik Menke. 


 


Overview ‐ Chemistry is often known as “the central science” because of the key position it 


occupies in modern science and engineering.  Most phenomena in the biological and earth 


sciences can be described in terms of the chemical and physical behavior of atoms and 


molecules, and chemical principles also underlie much progress in medicine and engineering.  


In addition, chemical systems are fascinating and often beautiful in their own right.  George 


Whitesides, in his 2007 Priestley Medal address, states that ʺChemistry is now the natural home 


of many of the most engaging problems in fundamental science and of the problems in applied 


science about which society cares the most.ʺ  Herein we give a few examples of how chemistry 


has had a profound impact on other fields of science and technology.  Just a few years after the 


inception of UC Irvine, Sherwood Rowland and Mario Molina (Nobel Prize, 1995) used physical 


chemistry approaches to unravel the chemical mechanisms of ozone depletion.  This discovery, 


which helped to pull us back from the brink of an environmental catastrophe, played no small 


part in catapulting Irvine to research powerhouse status.  Chemistry plays an essential role in 


the development of nanoscience and technology due to chemists’ expertise in understanding 


and controlling matter at the atomic and molecular scale.  It is no coincidence that almost all the 


exciting nanomaterials, from quantum dots to carbon nanotubes to semiconductor nanowires, 


have been pioneered by chemists.  The intimate connections between life sciences and chemistry 


result from the prowess of chemists at manipulating and measuring molecules, the building 


blocks of life.  Recent examples include Bertozzi’s chemical manipulation of oligosaccharides in 


biological systems, which opens up new avenues to understanding and regulating complex cell 


surfaces.  Analytical chemists such as John Fenn (Nobel Prize, 2002), were responsible for 


developing mass spectrometric analyses of biological macromolecules, a cornerstone in 


proteomics.  The advancement of single molecule spectroscopy by Sunney Xie, a molecular 


spectroscopist by training, has stirred much excitement in biophysics as it affords access to 


unprecedented details of life processes at the single molecule level.   


 


Because of the indispensible role of chemistry as a core discipline in science, one would be hard‐


pressed to think of any highly respected comprehensive research university that does not have 


a strong chemistry program that grants both bachelorʹs and Ph.D. degrees.  Chemists may be 


classified according to their subdiscipline and/or by the nature of the problems on which they 


work.  The four traditional subdisciplines of chemistry are organic, inorganic, physical, and 


analytical:  


 


 Organic chemistry is the chemistry of carbon‐based compounds.  Organic chemists are 


concerned with synthesizing useful chemical compounds, developing new reactions to 


better achieve challenging syntheses, and determining the physical principles that are 
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responsible for chemical behavior.  Organic chemists are actively engaged in the 


synthesis of new materials for energy harvesting and storage, the manipulation and 


understanding of biological processes, and the development of efficient and ecologically 


benign catalysts and reactions.    


 Inorganic chemistry is the chemistry of chemical compounds that are not primarily 


carbon‐based.  Inorganic chemists determine the structures of inorganic molecules, 


study their reactions, and develop procedures for their synthesis.  The fundamental 


principles are applied to problems in environmental chemistry, bioinorganic chemistry, 


and solid‐state materials chemistry. 


 Physical chemistry applies the fundamental laws of physics to understand the properties 


of chemical compounds and the basis of chemical reactivity.  Physical chemists study the 


energetics of molecular and macroscopic processes, the dynamics of chemical reactions, 


quantum chemistry, and interactions of molecules with light (spectroscopy, 


photochemistry, and photophysics) using techniques that are experimental, theoretical, 


and/or computational. 


 Analytical chemistry concerns the chemical analysis of substances.  Analytical chemists 


develop instrumentation and methodologies to determine what chemical compounds 


are present in a sample and/or how much is present.  Modern analytical chemistry is 


particularly concerned with very small systems, down to the single‐molecule level, as 


well as applications to biology (proteomics, genomics) and environmental monitoring. 


 


At UC Merced, we have the unique opportunity to build a modern chemistry program that 


combines disciplinary rigor and interdisciplinary reach.  Ph.D.‐level research in chemistry 


requires systematic training, and all four subdisciplines should be represented to some extent.  


Reflecting the expansive nature of chemical research and the interdisciplinary emphasis at UC 


Merced, the faculty have decided to focus our efforts on recruiting chemists working on 


problems in two broadly defined areas, biology and materials.  The representation of traditional 


disciplines should not be viewed as an impediment to interdisciplinary research as we intend to 


recruit chemists who can bring novel chemical solutions and perspectives to materials and 


biology, just as the aforementioned prominent chemists have done.  The figure below 


summarizes this scheme. 
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Biochemistry is a discipline closely allied with both chemistry and biology but distinct from 


both.  Some universities have a combined department of chemistry and biochemistry while in 


others biochemistry is a separate department or is associated with another department.  


Currently biochemistry is associated with the biological sciences rather than the chemical 


sciences, but this arrangement may be revisited. 


 


One faculty search is currently underway in theoretical/computational chemistry at the 


Assistant Professor level. 


 


Materials Chemistry research 


 


Materials Chemistry encompasses solid‐state and polymer chemistry, both inorganic and 


organic, especially as directed to the development of materials with novel and/or useful optical, 


electrical, magnetic, catalytic, and mechanical properties.  Materials chemists may be focused 


predominantly on synthesis (organic or inorganic chemistry) or characterization (analytical or 


physical chemistry).  These areas offer the possibility of many different types of collaborations, 


both within UC Merced between Natural Sciences and Engineering and at other nearby 


institutions including Hewlett‐Packard, LLNL, and possibly NASA/Ames in the near future.  


This type of research is very well funded and we expect it will continue to be well funded in the 


foreseeable future.  In particular, materials chemistry will be key to advances in new energy 


sources.  Potential research areas for future Materials Chemistry hires include: 


 


 organic electronics: design, synthesis, and physical properties of materials for organic light‐


emitting diodes (OLEDs), thin film transistors, and liquid crystal displays 


 solar photovoltaics: design, synthesis, and physical properties of materials for organic, 


inorganic, or hybrid solid‐state devices and/or electrochemical cells 


 photonic materials: design, fabrication, and properties of materials for frequency conversion 


of lasers, optical limiting materials, contrast agents in nonlinear optical imaging 


technologies, electro‐optic modulation, and photonic bandgap crystals 


 batteries:  new materials to enable lightweight, high capacity, multiply rechargeable battery 


technology 


 heterogeneous catalysts: solid‐state materials that catalyze a variety of desired chemical 


reactions 


  structural materials: design, synthesis, and characterization of new materials having 


desirable properties (light weight, high strength, environmentally benign, biocompatible, 


etc.) 


 ʺsmartʺ materials: synthesis, characterization, and engineering of materials that can respond 


adaptively and autonomously to changes in their condition or the environment 


 plasmonics: materials for, and study of, phenomena based on the coupling of light to the 


plasma oscillations of conduction electrons in small metallic nanostructures, and their 


coupling to other materials 


 


 







 


 6 
 


Biological Chemistry research 


 


Much of the recent dramatic progress in the life sciences has been driven by quantitative 


approaches and a molecular‐level understanding of complex biological systems.  Experimental, 


computational and theoretical methods and techniques from chemistry have played a 


significant role in these advances.  In addition, the flow of knowledge and inspiration runs both 


ways: challenges posed by specific biological problems are driving the development of new 


analytical tools, prompting advances in the physical and chemical sciences.  Biological 


chemistry has undergone explosive growth in recent years as experimental and computational 


tools from the physical sciences have become widely applied to biological problems.  Biological 


chemistry is explicitly interdisciplinary between the physical and life sciences, and there should 


be extensive opportunities for collaboration across these groups.  In addition, at least some 


biological chemistry faculty are expected to have research interests that overlap engineering, 


particularly Bioengineering. The development of a strong presence in biological chemistry 


would position our school for center grants and other translational research initiatives.  


Biologically related chemistry is a large area of chemistry research that is well funded, largely 


by NIH but also through other agencies.  Potential areas for future Biological Chemistry hires 


include: 


 


 Nucleic acid replication, damage and repair 


 Novel modes for drug delivery 


 Development of ultrasensitive bioanalytical techniques, particularly for single molecule/single 


assembly measurements and/or high throughput screening 


 Single molecule studies of molecular motors, DNA/RNA dynamics, transcription factor 


binding/functioning, viral genome packaging, ion channel transport etc. 


 Organized chemical systems that imitate the functioning of biological cells 


 DNA and/or other biological macromolecules as scaffolds for fabrication of organized structures 


 Protein folding 


 Molecular recognition 


 Novel uses of combinatorial techniques at the interface of chemistry and biology: aptamers, phage 


display, novel approaches to screening and combinatorial synthesis 


 Atomistic modeling of biological systems (channels, membranes, receptors) 


 Membranes and associated phenomena including fusion, exo/endocytosis, pore formation and 


functioning, lipid rafts 


 


 


Teaching – The Chemistry faculty have broad teaching responsibilities, including graduate 


students in the Physics and Chemistry Graduate Program and undergraduates majoring in 


chemical sciences. In addition, the chemistry faculty teaches preparatory lower division courses 


in chemistry for science and engineering majors, constituting a large service load for the 


campus.  
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Undergraduate ‐ Chemical Sciences Major:  In AY 2006, UC Merced began accepting majors 


into the B.S. degree program in the Chemical Sciences.  Our first four graduates earned their 


degrees in Spring 2009.  Chemical Sciences is now the second most popular major in Natural 


Sciences, with 103 students in the major.  Our program is designed to meet the requirements 


for approval by the American Chemical Society, although such approval cannot be granted 


until we have graduated majors for four years and the campus itself has been accredited by 


WASC.  Students who complete an approved curriculum may obtain a certified degree, a 


valuable credential which serves as national‐level recognition.  The curriculum is designed 


to meet the needs of students who plan to end their formal education with a bachelor’s 


degree as well as those who wish to go on for an advanced degree. The UC Merced 


chemistry B.S. graduate will be well prepared to pursue a career in chemistry or an allied 


field.  


 


Students pursuing a B.S. degree in Chemical Sciences have the opportunity to explore 


interdisciplinary areas within a degree program that is still focused on chemistry.  Our B.S. 


degree in Chemical Sciences offers four emphasis tracks: Biological Chemistry, 


Environmental Chemistry, Materials Chemistry, and ʺpureʺ Chemistry.  All four tracks 


share the same lower‐division courses and some of the core upper‐division courses.  While 


some of the required and elective courses for the Biological, Environmental, and Materials 


tracks are offered by faculty in other disciplines in the Natural Sciences and Engineering, 


there are four lower‐division and eight upper‐division courses that must be taught by the 


chemistry group (not counting two cross‐listed biochemistry courses which are taught by 


the biochemistry faculty).  The lower‐division courses, as well as second‐semester organic 


chemistry (CHEM 100) and its lab, are each offered every semester in order to meet the 


needs of not only the chemistry majors but also the other Natural Sciences and Engineering 


students for whom these courses are required.  The upper‐division courses each need to be 


offered once each year.  Therefore, a total of 16 undergraduate chemistry courses must be 


taught each year, requiring eight faculty FTE.  While instructors can cover a few of the 


lower‐division courses, the chemistry faculty feel strongly that non tenure‐track faculty 


should only teach in Chem 1 and Chem 2, leaving a bare minimum of seven tenure‐track 


faculty FTE to cover undergraduate teaching needs alone.  In addition, all of our emphasis 


tracks require at least two units of research, and undergraduate research supervision is 


highly intensive of faculty time. 


 


Graduate Programs: At present, Ph.D. programs in chemistry are administered under the 


umbrella ʺInterim Individual Graduate Programʺ that was put in place at UCMʹs inception. 


A combined Physics and Chemistry emphasis area currently involves 19 faculty (six 


chemistry, one biochemistry, seven physics, three engineering, and two with split 


appointments in physics and engineering).  Separate courses of study are offered in Physics, 


Physical Chemistry, and Organic Chemistry; our 31 current graduate students include nine 


in physical chemistry, four in organic chemistry, and 18 in physics.  Physics programs 


normally require more extensive graduate course work than chemistry programs, and we 


are currently taking advantage of this by having our physical chemistry students take some 
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of the physics graduate courses, particularly statistical mechanics.  However, this combined 


graduate group is certainly not an ideal situation from the standpoint of either graduate 


student recruiting or graduate education, and we expect that when we apply for stand‐alone 


graduate program status it will be as separate physics and chemistry Ph.D. programs.  Even 


if we limit our course offerings to a bare minimum of two to four advanced courses in each 


of physical, organic, and analytical chemistry (recognizing that some students may take 


courses in more than one subdiscipline), eight to ten graduate chemistry courses would 


have to be offered each year, requiring four to five faculty FTE.  This, combined with the 


undergraduate teaching requirements outlined above, leads to the conclusion that a faculty 


size of eleven to twelve is the absolute minimum required to offer undergraduate and 


graduate programs in chemistry.  This conclusion is in keeping with data from the 


American Chemical Society showing that the smallest Ph.D.‐granting chemistry 


departments in the U.S. have more than ten full‐time faculty.  Thus, much of this strategic 


plan is based on the facts that Mercedʹs current IIGP is an interim program that will soon 


expire, and we need to be able to propose a graduate program in Chemistry at that time. 


This will involve broader coverage of the discipline and require at least five or six more 


faculty than we currently have.  


 


Resources ‐ Development of a stellar academic and research program in chemistry requires 


faculty, laboratory space for faculty, and shared core facilities. 


 


Faculty: The chemistry group needs to grow to a minimum of eleven to twelve faculty in 


order to offer both the undergraduate major and a viable graduate program.  The current 


faculty plus the one position being searched this year give us a total of seven; the four new 


positions requested over the next three years would bring us to eleven.  At the 


undergraduate level, we would like to introduce some more specialized upper‐division 


elective courses (several of which are currently approved but have never been offered 


because of lack of faculty), honors versions of general and organic chemistry, separate 


instrumental analysis and physical chemistry labs, and perhaps a physical chemistry course 


geared toward students with biological interests.  At the graduate level, we also need to 


offer a broader range of courses and be able to offer all core graduate courses on an annual 


basis.  
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Summary of Proposed Chemistry Hires for the Next Three Years 


 


 


 


 


Whenever possible, all positions should be searched at open rank. We have no tenured 


faculty in any of the sub‐disciplines except physical, and senior leadership in these areas is 


much needed.  However, recruiting top‐notch tenured faculty will be very challenging in 


view of the limited space and startup funds available.  For that reason two of the four hires 


(those in areas that are likely to be most laboratory space intensive) are requested only at the 


Assistant Professor level. 


 


Facilities and space:  Laboratory research space poses a huge challenge.  Competitive offers 


will require allocation of significant amounts of laboratory space.  This is particularly true 


for senior‐level candidates.  There is a small amount of laboratory space left in SE 1 which 


we hope can be allocated to the organic and materials chemistry hires that were originally 


approved for searches last year, before the budget collapsed.  Office space for students and 


postdocs for a theoretical chemistry hire could be accommodated in temporary buildings if 


necessary.  The analytical chemistry hire may be able to be located in SE2 if that building is 


available on time; otherwise, additional space at Castle will likely be required.   


 


Core Facilities:  Many new chemistry hires will require the services of core facilities.  Any 


organic chemist will require NMR, which we already have, but currently only at Castle.  


Many materials chemists will make use of our existing excellent electron microscopy 


facilities and the recently acquired powder x‐ray diffractometer.  Major core facilities that 


potential hires are likely to need, and that we do not currently have or do not have in 


working order, include clean room facilities, high quality mass spectrometry, single crystal 


and thin‐film x‐ray diffraction, and circular dichroism.  Other instruments that are currently 


Faculty  Research areas  Subdiscipline 


Current  


Kelley, A: materials 


Kelley, D: materials 


Ye, T: materials/bio 


Meyer, M: bio 


Tsao, ML: bio 


Menke, E; materials 


Physical/analytical 


Physical 


Physical/analytical 


Organic 


Organic 


Physical/analytical 


2010‐2011 


(search 


underway) 


Bio or materials 
Theoretical (physical or 


organic) 


2011‐2012 


 


Bio or materials 


Materials 


Organic 


Any subdiscipline 


2012‐2013  Bio or materials 
Theoretical (physical or 


organic) 


2013‐2014  Bio or materials  Analytical 
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in the laboratories of individual faculty members, but would be widely used and should be 


reproduced as core facilities develop, include a high quality UV‐VIS‐NIR and a fluorimeter.   
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ACADEMIC PROGRAMS 


Undergraduate programs  


 


Chemical Sciences ‐ The Chemical Sciences major is designed to meet the requirements for 


approval by the American Chemical Society, although we cannot apply for approval until we 


have graduated majors for four years.  Students who complete an approved curriculum may 


obtain a certified degree, a valuable credential which serves as national‐level recognition for 


successfully completing a rigorous academic chemistry curriculum in an ACS‐approved 


department.  The curriculum is designed to meet the needs of students who plan to end their 


formal education with a bachelor’s degree as well as those who wish to go on for an advanced 


degree.  The UC Merced chemistry B.S. graduate will be well prepared to pursue a career in 


chemistry or an allied field.  A basic chemistry program and three emphasis tracks in biological 


chemistry, environmental chemistry, and materials chemistry allow students to pursue 


interdisciplinary areas within a degree program that is still focused on chemistry.  


 


A degree in the chemical sciences opens the door to a wide variety of careers in industry or 


government service, forensic chemistry in crime laboratories, commercial fields such as patent 


law and scientific writing, and high school science teaching.  Many chemistry majors go on to 


graduate study to prepare for careers in teaching and/or research at the college or university 


level, or research positions in the chemical, pharmaceutical, electronics or other high‐tech 


industries.  A major in chemistry is also an excellent foundation for medical school or other 


careers in the health sciences. 


 


 


Graduate Programs 


 


Chemistry and Physics ‐ At present, Ph.D. programs in physics and chemistry are administered 


under the umbrella ʺInterim Individual Graduate Programʺ that was put in place at UCMʹs 


inception.  Graduate education within the group is currently divided into three tracks‐‐Physics, 


Physical Chemistry, and Organic Chemistry‐‐which have different preliminary exams and 


course work.  Thus, students are educated and must demonstrate proficiency in a particular 


discipline, but have the opportunity to pursue research that spans disciplines if they so desire.  


This emphasis area currently involves 19 faculty and 31 graduate students, of whom seven have 


successfully advanced to candidacy for the Ph.D. 


 


While interdisciplinary collaboration between physics and chemistry is in many cases natural 


and desirable, the primary mission of a graduate emphasis area or graduate group (unlike a 


research institute) is the education of graduate students.  The disciplines of physics and 


chemistry have considerably different cultures and coursework needs in this regard, and we 


feel that our students would be best served by having separate programs in physics and 


chemistry.  In addition, we have observed that most prospective students are looking for 


programs in physics or chemistry, not a joint program.  Our ability to recruit excellent graduate 
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students would be enhanced by having two separate but closely interacting programs.  


Accordingly, we have been moving toward separating many of the functions of the group.  


When we finally have adequate faculty strength to do so, we will seek systemwide recognition 


as two separate stand‐alone graduate groups, one in physics and one in chemistry.  It is 


anticipated that at that time the chemistry graduate group will offer emphasis tracks in at least 


three of the four major subdisciplines of chemistry: physical, organic, and analytical.  
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SCHOOL OF NATURAL SCIENCES — Environmental Sciences, Ecology and Evolutionary 
Biology, and Environmental Health Sciences  


Strategic Plan 2010‐2013 


 


4.  Environmental Sciences, Ecology and Evolutionary Biology, and Environmental Health 
Sciences (ES/EEB/EHS) 


 
Overview - Environmental Sciences and Integrative and Evolutionary Biology were established 
as initial areas of research and education excellence at UC Merced. Earth Systems Science (ESS) 
was designated as one of the first undergraduate majors in Natural Sciences (SNS), 
Environmental Engineering (ENVE) as a first major in the School of Engineering (SE), and the 
Environmental Systems (ES) graduate group as a joint SNS and SE graduate program awarding 
M.S. and Ph.D. degrees. In 2006, the Integrative Biology (IB) track (now Ecology and 
Evolutionary Biology) within the Biological Sciences (BIO) was approved for study of ecology 
and comparative and evolutionary biology. A revision of the ESS undergraduate major is 
underway, with the goal of strengthening the interdisciplinary nature of the major through cross-
school faculty support to reflect the broad and diverse nature of environmental sciences. The 
Sierra Nevada Research Institute (SNRI) is a cross-school institute through which faculty, 
researchers, and students conduct basic and applied research on environmental issues, using the 
San Joaquin Valley and the Sierra Nevada as their outdoor laboratory. Existing research 
collaborations and coordinated teaching efforts between SNS and SE in this area, as well as 
recent successes in faculty recruitment in the School of Social Sciences, Humanities and Arts 
(SSHA) in the areas of environmental policy and economics emphasize our cross-school, 
interdisciplinary nature. Environmental Health Sciences, focusing on research at the intersection 
of environment and health, is an emerging area at UC Merced. Given the breadth of research and 
education encompassed in this area, a major challenge for program development is to identify 
and build strategic areas in which UC Merced can excel while providing sufficient program 
breath and depth to support undergraduate majors and graduate education. The following plan 
was developed based on previous years’ plans and consideration of strategic plans from graduate 
groups, SNRI, and faculty from other schools with interests in environmental research. 
 
Strategic Hires 
 


The following two position descriptions are our planning group’s top two priorities (in 
order) for the 2010-2013 period (see Table 1 for the complete list of desired hires over the next 
three years). These two positions arose from this plan after several discussions among planning 
group leads in the SNS made it clear that 2 of the 15 positions to be allocated to the SNS over the 
next three years would likely be within the ES/EEB/EHS planning area. 
 
 1) Ecology (open) 


We seek an outstanding individual with research interests and expertise in any ecological 
field that complement those of the existing UC Merced faculty. We welcome applicants using 
experimental, field, computational, and/or theoretical approaches and working at population to 
global scales. This individual would strengthen and complement our growing interdisciplinary 
research cohort in the area of ecology and ecosystem science. The successful candidate is 
anticipated to contribute to undergraduate teaching primarily in either Earth Systems Science 
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(ESS) and/or Biological Sciences (BIO), in particular the Ecology and Evolutionary Biology 
track. In addition to teaching general education courses in ESS and BIO, the successful applicant 
may also contribute to the teaching of required, lower division courses in BIO (i.e., BIO 1 and 2). 
The successful candidate could also teach (or share teaching responsibilities with current faculty) 
the existing course BIO/ESS 148 (Fundamentals of Ecology), as well as the catalog-listed, but 
never offered courses BIO 145 (Introduction to Population and Community Ecology), ESS 128 
(Theoretical Ecology), and ESS 180 (Field Methods in Earth Systems). Other upper division 
courses in different areas of ecology, global change, and biocomplexity in the environment could 
also be developed and delivered. The successful candidate is anticipated to contribute to graduate 
teaching and mentoring primarily in the Environmental Systems graduate group, but may also 
contribute to the Quantitative and Systems Biology graduate program depending on their 
interests. The successful candidate would contribute graduate courses in areas of ecology related 
to their research specialty.  
 


2) Ecosystem/Environmental Modeling (open) 
We seek an outstanding individual with research interests and expertise in modeling of 


ecological or environmental systems. This strategic hire is intended to add research expertise in 
modeling that will serve as an integrator of current multi- and inter-disciplinary interests across 
environmental and ecological research areas. The successful candidate is anticipated to 
contribute to undergraduate teaching primarily in either Earth Systems Science (ESS) and/or 
Biological Sciences (BIO), in particular the Ecology and Evolutionary Biology track. In addition 
to lower division courses in ESS, the successful candidate would be expected to develop new, 
upper division courses with a strong quantitative focus in topical areas such as “Quantitative 
Analysis of Global Environmental Problems,” or “Computer Simulation of Ecological and 
Environmental Systems,” or potentially courses related to quantitative spatial/temporal analysis 
and remote sensing. The successful candidate is anticipated to contribute to graduate teaching 
and mentoring primarily in the Environmental Systems graduate program, but may also 
contribute to the Quantitative and Systems Biology graduate group depending on their interests. 
The successful candidate may teach the existing (but never offered) Ecological Modeling (ES 
228) course, as well as develop new graduate courses in their research specialty.  
 
Research - A central philosophy of the environmental program area is an integrated approach to 
the study of physical, chemical, and biological processes in natural and engineered 
environments. Research and education components focus on the quantitative understanding of 
the Earth as coupled systems of atmosphere, hydrosphere, lithosphere, and biosphere, and of 
biological systems as shaped by evolution and the environment. These themes intersect with 
human and ecosystem health. Such integrated studies require a balance of disciplinary expertise 
and interdisciplinary connections. This requirement translates to a need for a large and diverse 
faculty assemblage - one that can support the multifaceted components of priority research 
themes and whose members will contribute to multiple majors and programs. Current SNS 
research areas include Global Change Science, Climate and Watershed Resources, 
Biocomplexity and Evolution, Atmospheric Pollution and Health, and the Ecology of Infectious 
Disease. Continued expansion of complementary faculty in SSHA and the future School of 
Management is viewed as an integral component of program development to address the human 
dimension of environmental systems, along with continued synergy with SE. The research 
themes are described in more detail below: 
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a. Environmental Sciences 


 
Climate and Watershed Resources - Water is a critical resource on our planet and an essential 
component of planetary function where it serves as a solvent, a transporter, and a reactant, as 
well as a basic requirement for life. From an anthropogenic perspective, water is a critical 
resource, for drinking water, agricultural and industrial use, energy production, and recreation, 
thus making it an important commodity. There is growing awareness that the combination of 
impending climate changes and increased human demand for water will soon collide, particularly 
in California and the western U.S. where high quality water is already a limited resource in many 
areas. UC Merced is well poised to have a signature impact on integrated science, engineering, 
and management issues related to water as a critical resource including relationships between 
climate change and the regional hydrologic and carbon cycles, fundamental understanding of 
molecular, chemical, and biochemical processes the impact water quality, and integration of 
basic research into water resource management, sustainable agricultural activities, and economic 
development in the Central Valley. This thematic area already has a strong component in SE and 
formed the initial core of the ES graduate group programs. We envision that a faculty group in 
SSHA with interests in economics, policy, law and social science related to the environment 
would strengthen cross-discipline research and education. Faculty in the School of Management 
would also play an important role in the development of interdisciplinary links in areas of 
environmental management, particularly related to water and biological resources. We support a 
proposed cross-school position in environmental management (Table 1 and 3). Growth in this 
thematic area requires additional faculty strength in SNS in Earth surface processes / 
ecohydrology, and in other areas noted in Table 3. 
 
Global Change Science - Ecosystems encompass living organisms and the abiotic environment 
they inhabit. The science of global change employs a genome- to ecosystem-level perspective to 
understand interactions among organisms and the environment with an emphasis on discovering 
the effects of climate change, land use, pollution, biodiversity loss and other environmental 
pressures on ecosystems. Research in this area examines both past environmental changes and 
their impact on evolution as well as modeling future global change scenarios. Global change 
science examines how these alterations influence the interactions among organisms, ecosystem 
processes, and other Earth System components such as oceans, the atmosphere, and soils. Both 
significant needs for new knowledge in stressed regional and global ecosystems and new 
research initiatives in this region make this a compelling opportunity for UC Merced. For 
example, the California Ecological Observing Network (CALEON) planning group has proposed 
the San Joaquin Valley and Southern Sierra as a focus for new research infrastructure. 
Extramural funding in global change research initiatives and environmental biology from NSF, 
EPA, DOE, NASA, USDA, and other agencies are currently on the order of $3 billion. We have 
begun to develop expertise in the area of global change science, with faculty in evolutionary and 
conservation genetics, ecosystem and fire ecology, and macroecology. In AY 2007-2008,  we 
successfully recruited two new faculty in the ecology area, Stephen Hart (senior, started July 1, 
2008) and J. Michael Beman (junior, started January 1, 2009), which has significantly 
strengthened research expertise in microbial ecology, ecosystem ecology, and biogeochemistry.  
Two additional faculty will joined NS in January 1, 2009: Asmeret Berhe (junior), working in 
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soil biogeochemistry and carbon cycling related to climates, and Teamrat Ghezzehei (junior), in 
the area of soil physics, hydrology, and multiphase flow (Table 2). These new faculty strengthen 
considerably our strategic efforts to establish internationally recognized research related to 
global change science, particularly at the interface between biological systems and physical 
sciences. In AY 2008-2009, we attempted to search for a senior faculty to fill the remaining 
position in Ecology carried over from AY 2007-2008. We advertised broadly in the area of 
ecology with the hope to fill strategic programmatic gaps. We had an excellent applicant pool, 
but the position was held at abeyance in the fall 2008 and the search ended. In our current plan 
this position remains the top priority of the group (see Table 1 and 3), but we would like to have 
an open search to increase our chances of a successful recruitment. Senior faculty applicants will 
still be preferred. The addition of new faculty in the area of ecology will strengthen expertise in 
environmental life sciences. In order to continue to develop a nationally and internationally 
competitive program grounded in both life and physical sciences, we need to continue to build 
complementary expertise in the area of Earth surface processes / ecohydrology (prioritized in the 
ES strategic plan as ecological engineering or ecohydrology; Table 3). Future positions in 
environmental management, conservation biology/evolutionary biology, theoretical biology, and 
others listed in Tables 1 and 3 would further strengthen the global change science research area.  
 
Table 2: Current Environmental Science and Ecology and Evolutionary Biology Faculty 
FTEs across Graduate Groups and Schools 


* SNS Faculty: AA: Andres Aguilar; Asmeret Berhe: AB; BD: Benoît Dayrat; Carolin Frank: CF; David Ardell: DA; LK: 
Lara Kueppers; MB: Miriam Barlow; MD: Michael Dawson; MM: Monica Medina†; PO: Peggy O’Day†; JR: Jason 
Raymond; J. Michael Beman: JB; SH: Steve Hart†, ST: Sam Traina† (0% FTE); Teamrat Ghezzehei: TG. †denotes tenured 
faculty. Faculty contributing from SE and SSHA not listed. 


b. Ecology and Evolutionary Biology   
 
Biocomplexity and Evolution - Biocomplexity research explores the emergence of self-
organized, complex behaviors or structures from the interaction of many simple agents in the 
environment. Such emergent complexity is a hallmark of life, from the organization of molecules 
into cellular machinery, through the organization of cells into tissues, to the organization of 
individuals into communities. The study of biocomplexity in the environment requires novel 
approaches to understanding pattern and process across multiple temporal and spatial scales, and 
draws upon interdisciplinary efforts at the interface of biology, physics, chemistry, and 
mathematics. Biocomplexity in the Environment research is a Priority Area at the National 
Science Foundation, with over $35,000,000 currently allocated in grant funds for 2007. 
Additional potential funding sources in biocomplexity research include the National Institute of 


School Research Themes: SNS Faculty 
Current 
Faculty SNS SE SSHA 


Global 
Change 


Bio-
complexity 
Evolution 


Climate, Water-
sheds 


ES 7 9 1 
AA, AB, JB, 
LK, MD, SH, 


TG 


AA, CF, MD, 
BD, JR MM 


AB, JB, LK, PO, 
SH, ST, TG 


QSB 17 5  AA, JB, MD, 
SH 


AA, CF, DA, 
MB, MD, 


BD, MM, JR 
JB, SH 
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Health, the Department of Energy, NASA, the James S. McDonnell Foundation, and the Moore 
Foundation. Biocomplexity research at UC Merced addresses a diverse range of questions 
relevant to integrative biology such as: What are the forces that shape the magnitude and 
diversity of life across multiple temporal and spatial scales? How do systems with living 
components respond and adapt to stress? Are adaptation and change predictable? How do 
organisms within and between populations interact and evolve? A core group of faculty in this 
research theme is developing at UC Merced (see Table 2) that is represented strongly in the QSB 
graduate group, and priorities in this area overlap with the other research themes in BIO, ES, and 
QSB. Further expertise in evolutionary biology, paleoecology, and theoretical biology will be 
required to adequately develop strength in this theme and to fulfill undergraduate and graduate 
teaching (Table 3). In addition, the requested positions in ecology and ecological modeling 
would also help solidify research in this area.  
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Table 3: Proposed SNS and Cross-Unit Faculty in Environmental Sciences and Ecology 
and Evolutionary Biology. See Table 1 for prioritized list over the next 3 years. 


Research Themes 


Faculty Climate, 
Water-
sheds 


Global 
Change 


Bio-
complexity 
Evolution 


Fills coursework 
gaps* 


AY 2011-2012     


Ecology†  x x x BIO, ESS, ES, QSB 


Atmospheric dynamics 
x x  BIO, ESS, ES 


Environmental management++ 
x x  ESS, MGMT, ES 


AY 2012-2013     


Ecological or ecosystem 
modeling x x x BIO, ESS, ENVE, 


MGMT, ES, QSB 
Environmental / Ecological 
biostatistics  x x x BIO, ESS, ENVE, 


ES, QSB  
Earth surface processes/ 
Ecohydrology  x x  BIO, ESS, ENVE, 


ES, QSB 


AY 2013-2014 and beyond     


Environmental health or 
epidemiology x x x BIO, ESS, ES, QSB 


Conservation 
biology/evolutionary biology x x x BIO, ESS, MGMT, 


ES, QSB  
Global change ecology / 
Paleoecology x x x BIO, ESS, ES, QSB 


Theoretical biologist  x x BIO, ESS, ES, QSB 


Physical/chemical 
oceanographer; ocean 
sediments 


x x  ESS, ES 


† Carried over from unsuccessful search in AY07-08, AY08-09 (due to search cancellation). 
¶May be cross-unit position with Engineering; may also contribute to Environmental Health Sciences. 
++Cross-unit position in Management in this area is supported by EES faculty. 
*BIO: Biological sciences; ESS: Earth systems science; ENVE: Environmental engineering; ES: Environmental 
systems; MGMT: Management; QSB: Quantitative systems biology. 
 


c. Environmental Health Sciences 


Earth is an ecosystem that houses more than one million different species whose complex 
interactions with each other and the environment shape the life and fate of its individual 
constituents and their progeny. These interactions are frequently manifested in symbiotic, 
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parasitic and, pathogenic relationships between species. Humans frequently degrade the 
environment, and this in turn affects their health and safety. The cost burden for health care 
associated with environmental toxins and infectious agents, the emergence of drug resistant 
pathogens, the economic impacts of pathogens on agriculture, the threat of bioterrorism, and the 
increasing need to ensure clean and safe air and water are some of the compelling examples of 
how fundamental research in Environmental Health Sciences directly connects to social, 
economic, and political impacts both locally and globally. UC Merced is uniquely positioned to 
develop a strong and interdisciplinary research program in Environmental Health Sciences, 
initially focused in two highly complementary areas: Atmospheric Pollution and Health, and the 
Ecology of Infectious Disease. UCM Faculty who are interested in this research focus or already 
engaged in this research, are listed in Table 4. Potential partners outside of UCM include 
biologists, geochemists, and biodefense researchers at LLNL, LBNL, and Los Alamos National 
Laboratory and UC-wide programs in toxicology.  
 
Table 4: Current faculty FTEs who would contribute to the development of research in 
Environmental Health Sciences. 


Faculty: AA: Andres Aguilar; MB: Miriam Barlow; YC: Yihsu Chen; JC: Jinah Choi; MD: Michael Dawson; HF: Henry 
Forman†; QG: Qinghua Guo; LK: Lara Kueppers; VL: Valerie Leppert†; PO: Peggy O’Day†; DO: David Ojcius†; RO: 
Rudy Ortiz; WR: Wolfgang Rogge†; TW: Tony Westerling. †denotes tenured faculty. 
 
The Environmental Health Sciences program is unique in that it steps beyond a traditional 
biomedical and public health focus to examine fundamental, mechanistic questions from multiple 
angles, fully integrating genomic, biological, geochemical, physical, computational, and 
ecological tools into studies of toxins and pathogens that involve humans as well as other 
organisms. This initiative encompasses both research and education that intersects all three 
schools in a compelling interdisciplinary area and is expected to support new and existing 
undergraduate and graduate programs. It also complements existing and future SNS research 
areas in addition to the environmental research described above, including areas of Applied 
Math, Complex Disease States, and Microbiology and Immunology. The addition of faculty in 
relevant aspects of health management and policy through SSHA and/or the School of 
Management will contribute to the future development of a community-health-focused medical 
school and public health. Recommendations for FTEs are given in our overall planning area 
request for the next three years is shown in Table 1 and over a longer planning horizon in Table 
5.  
 
Atmospheric Pollution and Health - Air pollution in the Central Valley is a daily burden on 
human and ecosystem health and well-being. Organic and inorganic particulates, persistent 


School Research Themes 
Current 
Faculty 


SNS SE SSHA 
Atmospheric 
Aerosols & 


Health 


Ecology of 
Infectious 


Disease 


ES 4 3 1 TW, YC, LK, VL, 
PO, WR YC, AA, MD 


QSB 7   HF, RO AA, MB, MD, 
JC, DO 
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organic pollutants, and precursor gases for ozone formation are produced during routine 
agricultural practices and weekday commutes. These pollutants are lofted into the atmosphere to 
interact with other chemicals or microbes and are eventually deposited in the respiratory systems 
of humans and animals, as well as on plant leaves. The resulting effects on human and ecosystem 
health are devastating. A significant air pollution-related research effort aimed at the 
understanding and mitigating the escalating air quality problems in the Central Valley, Sierra 
Nevada, and elsewhere has already been initiated in the Environmental Systems graduate group. 
Two new air pollution hires (Wolfgang Rogge and a future junior position hire, both in SE) have 
added strength in measurement and analysis of atmospheric pollutants, and will contribute to 
research on human and ecological exposure. Strength in this research area can be built through 
the addition of FTEs in atmospheric dynamics, environmental toxicology, environmental 
epidemiology, and environmental microbiology, which will add to current expertise in 
pathophysiology (HF, RO), particle and surface chemistry (VL, PO), and land use-atmosphere 
interactions (LK; Table 4). UC Merced is well poised to conduct critically needed basic research 
in this area, as well as to developing solutions to these complex environmental and public health 
problems. This area would also benefit from the addition of faculty in atmospheric chemistry and 
environmental/ecological biostatistics. 
 
Ecology of Infectious Disease - Infectious disease agents affect all living organisms, can have 
complex life histories involving multiple species, and can be specialists or generalists in terms of 
host preference.  A better understanding of the ecological and socio-ecological determinants of 
transmission by vectors (e.g., insects, rodents, birds) or abiotic agents (e.g., dust, water, weather 
systems), the population dynamics of reservoir species, the transmission to humans or other 
hosts, or the cultural, social, behavioral, and economic dimensions of disease communication is 
needed.  The interface between humans and both domestic and wild animals is a region rife with 
opportunity for emerging diseases – those that were not pathogenic in the original host, but are in 
the new host (e.g., Hantavirus, SARS).  Evolution of infectious agents and their plant and animal 
hosts is also a critical component of research for understanding the ecology of infectious disease. 
UC Merced is uniquely positioned for research in this area, literally located in the transition zone 
between suburban, agricultural and natural ecosystems. Migratory birds use Central Valley 
agricultural fields as stopover points, and human migration supports the agricultural industry. Air 
pollution can make stressed organisms more susceptible to infection. Building strength in this 
research area requires the addition of FTEs in environmental/ecological biostatistics or 
epidemiology, environmental toxicology, environmental microbiology, and emerging 
zoonoses/immunology (Table 5) to complement initial expertise in evolution (MB, MD), cell 
level host-pathogen interactions (JC, DO), environmental epidemiology (YC), and population 
genetics (AA; Table 4). 
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Table 5: Proposed SNS and cross-unit faculty in Environmental Health Sciences 
  


Research Themes 


Faculty Atmospheric 
Aerosols & 


Health 


Ecology of 
Infectious 


Disease 


Fills coursework 
gaps* 


AY 2011-2012    


Air pollution (SE)†† x  ESS, ENVE, ES 


Atmospheric dynamics x  BIO, ESS, ES 


AY 2012-2013    


Environmental/Ecological 
biostatistics x x BIO, ESS, ENVE, 


MGMT, ES, QSB 
Ecological/Ecosystem 
modeling  x BIO, ESS, MATH, 


ES, QSB  


AY 2013-2014 and beyond    


Environmental Health or 
Epidemiology x x BIO, ESS, ES, QSB 


Atmospheric Chemistry x  CHEM, ESS, 
ENVE, ES 


Environmental toxicology x x BIO, BIOCHEM, 
ESS, ES, QSB 


Environmental Health Policy++ x  BIO, ESS, MGMT, 
ES 


Emerging 
Zoonoses/Immunology  x BIO, QSB 


Eukaryotic Microbiology  x BIO, ESS, ES, QSB 
Mechanisms of Complex 
Disease† x x BIO, QSB 


Infectious Disease  x BIO, QSB 
†  carried over from AY 2007-2008 
††  carried over from AY 2007-2008 
++Cross-unit position in SSHA and/or Management in this area is supported by EES faculty. 
* BIO: Biological sciences; BIOCHEM: Biochemistry; CHEM: Chemistry; ESS: Earth systems science; 
ENVE: Environmental engineering; ES: Environmental systems; MATH: Mathematics; MGMT: Management; 
QSB: Quantitative systems biology. 
 


Teaching - Faculty in Environmental Sciences, Ecology and Evolutionary Biology, and 
Environmental Health Science contribute to both Undergraduate and Graduate Programs. 


Undergraduate Programs:  SNS faculty members with interests in environmentally related 
research contribute primarily to undergraduate Biological Sciences (BIO) and Earth Systems 
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Science (ESS) majors. A number of SNS faculty with interests in Biocomplexity and Evolution 
form the core of the Ecology and Evolutionary Biology emphasis in BIO (Table 2), whereas SNS 
faculty shown in Table 2 in the Climate/Watersheds and Global Change areas and many faculty 
noted in Table 4, together with faculty from other schools, contribute to the ESS major. SNS 
Faculty indicated above contribute to other tracks in the current BIO major and to the Chemical 
Sciences major, particularly Biochemistry and Environmental Chemistry. Faculty contributions 
to multiple undergraduate majors is a strength for the school and valued by the faculty involved. 
However, faculty should be vested in the undergraduate majors to which they contribute.   


Discussions are in progress regarding the feasibility of changing the ESS major to a cross-school 
major to enable faculty who teach the courses to have full participation in programmatic 
direction and student mentoring. This change would also enable the formulation of 
undergraduate tracks, minors, or new majors that intersect with Social Sciences and 
Management, with potential increases in student participation. Plans are in development for a 
separate Ecology and Evolutionary biology major, to be implemented when sufficient faculty are 
on-board to support the major. We foresee the diverse faculty who contribute to environmental 
research as those who will continue to contribute to a number of undergraduate majors in the 
future, rather than aligning strictly with a single major. From a student viewpoint, however, it is 
advantageous to clearly define the differences between majors such as ESS and EEB when the 
programs share courses and faculty. Evolution of these majors will include discussion and 
revisions to distinguish program content and educational objectives for the student. The faculty 
lines proposed above will contribute to existing undergraduate programs by filling programmatic 
course needs and assembling a critical mass of faculty to deliver the curriculum. Furthermore, 
additional of faculty in the Environmental Health Sciences will contribute to proposed 
development of undergraduate programs in Biochemistry and Microbiology and Immunology, as 
well as supporting current majors. 
 
Graduate Programs: At the graduate level, the environmental faculty contribute primarily to the 
Environmental Systems (ES) and Quantitative and Systems Biology (QSB) graduate programs, 
currently the two largest and most successful graduate groups. For example, current extramural 
grants by members of the ES graduate group/SNRI faculty have brought more than $15M in 
research funds and equipment to UCM between 2003 and 2010. The proposed FTEs will 
contribute to strategic areas within the current graduate groups, as well as contribute to 
development of programmatic areas that may eventually spin-off to form new graduate groups.  


Resources - Development of a stellar program in Environmental Sciences, Ecology and 
Evolutionary Biology, and Environmental Health Sciences requires resources in faculty, space 
and centralized core research facilities.  
 
Faculty: A description of the types and proposed sequencing of faculty hires for each emphasis 
area is described above. The faculty hiring plan is derived from the need for balanced growth 
among the thematic areas described above, graduate and undergraduate teaching demands, 
identification of cross-school and cross-discipline hires that support multiple degree programs 
and research areas, and laboratory space limitations. As noted above, the interdisciplinary nature 
of environmental programmatic areas requires support from a breadth of faculty within SNS and 
among all of UCM’s schools. The research initiatives we are pursuing and the graduate and 
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undergraduate degree programs associated with them span from “Natural Sciences-centric” to 
truly cross-school. Thus, long-range planning requires a university-wide view of programmatic 
development and needs. An immediate goal is to insure balance between SNS, SE, and 
SSHA/Management in thematic areas where complementary or cross-school hires can be made. 
We note, however, the difficulties associated with formal joint appointments for Assistant-level 
faculty. Given the likelihood of future junior faculty with cross-school research and teaching 
affinities, an explicit policy for evaluating and promoting interdisciplinary scholars should be 
established at UCM. Additional research support comes from the affiliation of adjunct 
researchers. There are presently two adjunct faculty (Duffy, Quinn) affiliated with the ES 
graduate group. Four additional government scientists have expressed interest in being involved 
with supervising graduate students, teaching, or being Co-PIs on grants. We expect to affiliate at 
least two more government scientists with the ES graduate group in the near future. 
 
Space and centralized facilities: The research encompassed within three broad environmental 
areas described above has prime opportunities for funding from a variety of government and 
foundation sources that span across physical, chemical, and biological sciences and engineering. 
Our strategic development is targeted to interdisciplinary areas where funding opportunities exist 
or are anticipated to increase. Programmatic growth relies on the availability of adequate space 
for research, graduate students, post-doctoral associates, and technical support staff for new and 
existing faculty as their individual research portfolios grow.  
 


 Centralized instrumentation and computing facilities are critical to the success of the 
interdisciplinary research carried out in the area. Space and technical personnel support must be 
provided for these facilities to enable cutting edge research in a cost-effective way. Continued 
support for courses with field labs (which incur comparable or lower per student costs than 
courses with indoor labs) is critical for providing students with quality hands on research and 
educational opportunities.  


Several established centralized facilities figure prominently in the environmental program 
areas. The SNRI Wawona Field Station provides support for field-based research and learning 
across all research themes by housing field researchers, and by hosting field classes and 
workshops. SNRI is helping spearhead UCM's flagship Yosemite Leadership Program --- a 
partnership between the University of California, the National Park, and the largest privately 
owned business to develop tomorrow's thoughtful, ethical, and innovative leaders. The 
Environmental Analytical Laboratory (EAL, administered under SNRI) provides core analytical 
support for all research themes, including instrumentation for lab courses required in several 
majors (ESS, ENVE, CHEM). Likewise, the Imaging and Microscopy Facility (IMF) is a key 
support laboratory for multiple research themes and is used in several lab-based courses. The 
Genomic Core Facility (GCF) is the first centralized facility with genomics instrumentation to 
fulfill multiple needs of faculty in SNS and SE, with a foundation based on sequencing and 
microarray analysis equipment already available through faculty start-up funds. The GCF is 
essential for the success of research themes in Global Change, Biocomplexity and Evolution, and 
Ecology of Infectious Diseases. A collaborative scientific supercomputing cluster is under 
development using start-up funds, to be co-administered by Applied Mathematical Sciences and 
Environmental Systems faculty with support from the School of Natural Sciences. This 
computing facility will support research in the Climate and Watershed Resources and Global 
Change research themes. Core facilities in other program areas such as those supporting 
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chemical sciences would also be used by environmental faculty. A critical need for 
strengthening the Global Change and Biocomplexity and Evolution themes is a modern 
greenhouse facility and freshwater and seawater aquaria. University technical staff support for 
existing (i.e., EAL and the IMF) and new facilities is an essential feature of centralized facility 
success. 
 


 Space and Facilities - Environmentally related faculty require a range of resources to support 
research that may encompass laboratory, field, and/or computational methods. Both junior and 
senior faculty will need adequate start-up packages, laboratory and office space, and institutional 
investment for equipment, both shared as noted above and individual. Anticipated space 
requirements for the priority hires over the next three years in the ES/EEB/EHS planning area 
are shown in Table 1.  


Over the longer term, each of the new faculty will require at least the CPEC average of 
~700 square ft (assuming about 50% senior faculty), in addition to adequate space for centralized 
facilities that these faculty might use. With the possible exception of an epidemiologist or 
ecological biostatistician, new Environmental Health Sciences faculty require standard wet lab 
space with fume hoods, analytical instrumentation, and/or field equipment. New faculty in 
atmospheric chemistry and toxicology would likely take advantage of the Environmental 
Analytical Facility, and also the Imaging and Microscopy Facility or the Genomics Core lab, 
depending on their particular research. Depending on their research emphases, the 
Environmental Toxicologist, Emerging Zoonoses, and/or Animal Responses to Air Pollution 
researchers may need access to the vivarium or a biosafety level three (BSL3) facility (unless 
certain agents are avoided). Environmental Health Sciences faculty could also make use of core 
facilities under development by current QSB, ES, Applied Math, and Chemistry faculty. 
Anticipated use of existing UCM facilities by the ES/EEB/EHS priority hires over the next three 
years are shown in Table 1. 
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Table 1. Environmental Sciences, Integrative and Evolutionary Biology, and Environmental Health Sciences CAPRA table of requested FTEs 


 


Priority  Name of Position  Level†  Primary 


Major 


Secondary 


Major 


Primary 


Grad 


Group 


Secondary 


Grad Group 


Estimated 


startup 


Estimated space  Special needs and 


strategic considerations 


Year 1 (starting Fall 2011) 


 


1  Ecology  Open  BIO  ESS  QSB  ES  $300 – 800K  Office + 1,200 sf wet/dry 


lab 


Possible use of GIS, 


field facilities, EAL 


2  Atmospheric 


dynamics 


Open  ESS  Management  ES    $200 – 300K  Office + graduate student 


and computational 


workspace (400 sf) 


Possible use of GIS 


facility, parallel 


computer cluster 


2  Environmental 


management 


Open  ESS  Management  ES  SCS  $200 – 300K  Office + graduate student 


space 


Possible use of GIS or 


field facilities 


Year 2 (starting Fall 2012) 


 


1  Ecological or 


ecosystem modeling 


Open  ESS  BIO  ES  QSB  $200 – 300K  Office + graduate student 


and computational 


workspace (400 sf) 


Possible use of GIS 


facility, parallel 


computer cluster 


2  Environmental / 


Ecological biostatistics 


Open  BIO  ESS  ES  QSB  $200 – 300K  Office + graduate student 


space 


Possible use of GIS 


facility 


2  Earth Surface 


processes/ 


Ecohydrology 


Open  ESS  BIO  ES    $300 – 800K  Office + 1,200 sf wet/dry 


lab 


Possible use of GIS, 


field facilities, EAL 


Year 3 (starting Fall 2013) 


 


                   


1  Environmental health 


or epidemiology 


Open  BIO  ESS  QSB  ES  $300 – 500K  Office + 1,200 sf wet or 800 


sf dry lab 


Possible use of GIS 


facility, EAL 


2  Conservation biology 


/ Evolutionary biology  


Open  BIO  ESS  ES  QSB  $300 – 800K  Office + 1,200 sf wet/dry 


lab 


Possible use of GIS 


facility, EAL 


2  Global change 


ecology / 


Paleoecology 


Open  BIO  ESS  ES  QSB  $300 – 800K  Office + 1,200 sf wet/dry 


lab 


Possible use of GIS, 


field facilities, EAL 


 
† All searches are designated as open because of the strong need of more senior faculty in all of these programmatic areas, and the low probability of successfully recruiting 


senior candidates in any of these positions. 
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Physics Strategic Plan 
 


Physics is the study of the properties of nature at their most fundamental.  It ranges 
from the study of the very tiniest pieces of matter and energy, including molecules, 
atoms,  photons,  and  subatomic  particles,  to  the  study  of  the  entire  universe.  
Insights in physics have revolutionized our society.  It is hard to imagine an area of 
science  or  engineering  that  has  not  been  profoundly  affected  by  fundamental 
developments  in physics.   One need only  think of  the harnessing of electricity,  the 
invention of the transistor, and the discovery of the laser.   The present strength in 
physics at Merced is centered on three broad areas of research, detailed below. 


 


1. Atomic, Molecular, and Optical Physics 
 
UC Merced is building a strong research emphasis in atomic, molecular, and optical 
(AMO) physics.  Interest and developments in this field have surged in the last ten to 
fifteen  years,  primarily  due  to  advanced  experimental  techniques.  These 
developments have been recognized by several recent Nobel prizes: for ion trapping 
and atomic clocks (1989; Ramsey, Dehmelt, Paul),  for atomic cooling and trapping 
techniques (1997; Chu, Cohen‐Tannoudji, Phillips), for the creation of Bose‐Einstein 
condensates  (2001; Cornell, Ketterle, Wieman),  and most  recently  for  advances  in 
quantum optics (2005; Glauber, Hall, Haensch). 


The modern trend in AMO science is toward greater control over quantum systems 
such  that  quantum  coherence  is  maintained  and  quantum  processes  can  be 
resolved.  This includes working at very low temperatures, at ultrashort time scales, 
and with very high spectroscopic precision.   Modern techniques can now routinely 
address  single  atoms,  single  photons,  and  single  qubits  (the  quantum  analog  of  a 
bit).The  technological  implications  for  such  precise  control  over  the  fundamental 
building blocks of ordinary matter are as yet unimagined, but the promise is great.  
By  analogy,  the  laser,  which  in  some  sense  is  a  “Bose‐Einstein”  condensate  of 
photons, has impacted almost every area of technology and medicine.  The program 
in AMO physics complements  the  research programs  in condensed matter physics 
and chemistry. 


 


Atomic, Molecular and Optical Physics Research 


At present UC Merced has hired seven faculty whose research supports the general 
AMO theme: Roland Winston and Ray Chiao (both split between Natural Science and 
Engineering),  Kevin  Mitchell,  Jay  Sharping,  Lin  Tian,  Michael  Scheibner  and 
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Sayantani Ghosh. Potential areas for future AMO hires,  include, but are not  limited 
to: 


 ultrafast  optics:  pico‐,  femto‐,  and  attosecond  pulses,  time‐domain  studies, 
wavepacket  dynamics,  high  harmonic  generation,  photonic  crystals  and 
nanostructures for plasmonics and terahertz dynamics 


 attosecond physics: fourth generation synchrotron sources, attosecond pulse 
generation, characterization, and applications 


 fundamental quantum processes and engineering: quantum control, quantum 
computing and information theory 


 atomic  cooling  and  trapping:  ultracold  gases  and  plasmas,  Bose‐Einstein 
condensates, degenerate Fermi gases, superfluidity 


 precision measurement: atomic clocks, ultrasensitive detectors, high precision 
spectroscopy, multi‐photon microscopy 


 novel  imaging  techniques:  sub‐diffraction  fluorescence  imaging,  near‐field 
imaging, etc.  


 


Funding potential: Various government  funding agencies support physics research, 
and  AMO  research  in  particular,  with  NSF  being  the  largest  sponsor  of  table‐top 
AMO  research.    Furthermore,  DOE  funds  several  large  national  user  facilities, 
including three that are strategically  located with respect to UC Merced: Lawrence 
Livermore National Lab, Lawrence Berkeley National Lab, and  the Stanford Linear 
Accelerator Center.   Research  is  supported  to  a  significant  extent by  the DOE and 
defense organizations (DARPA, ONR, AFOSR, ARO). In addition, optics research has 
historically benefited financially from its close connection to industry and industrial 
applications. 


Crossdisciplinary and crossschool linkages 


Expertise  in AMO science has  a natural  connection  to  other present  and potential 
University  research  programs.    This  is  reflected  in  the  fact  that  two  of  the  AMO 
faculty have joint appointments between natural science and engineering.   Specific 
connections include, but are not limited to: 


a) The energy sciences program:  Optics is of fundamental importance to solar 
energy collection. 


b) Chemical physics/ physical chemistry: Current faculty rely heavily on lasers 
and  other  optical  techniques.    They  could  be well  supported  by  additional 
expertise in optics and atomic physics. 


c) The materials or nanoscience programs would benefit from advanced optical 
techniques.    Also,  many  of  the  issues  of  quantum  control,  manipulation, 
computing, etc. are relevant to nanoscience just as they are to AMO science. 


d) Computer  science:  Quantum  computation  and  information  processing 
synergizes naturally with computer science. 


e) Biology  and  Earth  systems  science:  Synergy  could  potentially  arise  in  the 
areas of microscopy, advanced detector design, and optics. 
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2. Condensed Matter Physics  
The  Condensed  Matter  Physics  program  in  Natural  Science  is  a  broad, 
interdisciplinary program focusing on “condensed” phases of matter.  These phases 
range  from simple solids and  liquids to metallic and semiconductor nanomaterials 
to  exotic  condensed  phases  such  as  the  superconducting  phase  exhibited  by 
conduction  electrons  in  certain  materials,  and  the  ferromagnetic  and 
antiferromagnetic phases of spins on atomic lattices.   The intellectual scope of this 
program is vast, and includes an understanding of the optical, electrical, mechanical, 
and transport properties of materials, encompassing  the nano‐  to  the macro‐scale.  
Research  in  condensed matter  can  be  harnessed  to  design  new materials  such  as 
magnets,  semiconductors,  ferroelectrics,  superconductors,  polymers,  and  liquid 
crystals,  used  for  applications  in  a  wide  variety  of  disciplines  including  efficient 
energy  conversion,  ultra‐fast  optics,  quantum  information  processing,  and 
structural materials, to name a few.   


 


Condensed Matter Physics Research 


The faculty participating in this program span the disciplines of solid state physics, 
nanoscale  physics,  soft  matter  physics,  physical  chemistry,  surface  science  and 
materials characterization.  Several specific areas that are at the forefront of modern 
condensed matter  science  are  targeted.    These  include  photonic  materials,  nano‐
scale electronics, quantum information and “smart” materials.  


Photonic  materials.    “Photonics”  may  be  broadly  defined  as  the  technology  of 
generating  and  harnessing  light  and  other  forms  of  radiant  energy.    All  photonic 
technologies  rely  on  appropriate  materials,  which  may  be  organic,  inorganic,  or 
composites.    Materials  that  respond  nonlinearly  to  light  are  used  in  frequency 
conversion of lasers, as optical limiting materials to protect eyes or optical sensors 
from laser pulses, and as contrast agents in nonlinear optical imaging technologies.  
Materials  that change their optical properties  in response to applied electric  fields 
can be used to fabricate electro‐optic modulators for electrical to optical conversion 
in  fiber‐optic  communications.    Photonic  band‐gap  crystals,  periodic  dielectric 
structures  that  forbid  propagation  of  a  certain  frequency  range  of  light,  have 
potential  applications  in  ultra‐low‐threshold  lasers,  optical  filters,  polarizers,  and 
waveguides.  Metamaterials are those that exhibit novel optical properties leading to 
compact  imaging  systems  and  even  “cloaking”  devices.  Research  in  this  area  is 
highly  interdisciplinary  and  spans  solid‐state  physics,  surface  science,  optical 
physics, physical chemistry and applied mathematics. 


Nanoscale electronics. “ Nano‐electronics” is poised to provide the next technological 
revolution  in  computer  design.    Moore’s  prediction  of  rapid  miniaturization  has 
already pushed commercial  transistors well below 100 nm  in size.   Developing an 
in‐depth understanding of the fundamental properties of nanoelectronic devices  is 
of crucial importance because Nature behaves quite differently at the nanoscale, and 
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an  extrapolation  of  our  knowledge  at  larger  dimensions  is  not  possible.  It  is  not 
prudent  to  invest  a  vast  amount  of  time  and  effort  to  try  to  compete  with  the 
immense silicon  industry.  Instead,  it  is more attractive  to  look  into nanoelectronic 
devices  that  could  play  a  role  complementary  to  the  silicon  technology,  with  a 
strong  focus on exploring  the possibilities of organic materials,  for example  in  the 
form of single molecules or self‐assembled molecular monolayers.  Investigating the 
use  of  complex  transition‐metal  oxides  in  nanoelectronic  devices  is  another  field 
worth  exploring  since  these  materials  show  a  wide  range  of  interesting 
characteristics, including strongly insulating behavior, high‐temperature magnetism 
and superconductivity.  Nanoelectronics is the field where physics, material science, 
chemistry and electrical engineering inevitably meet. 


Quantum information science.  The tremendous miniaturization of electronic devices 
has led to the point where the spatial scale has hit the atomic limit.  In this regime, 
the  quantum  properties  of  matter  dominate,  which,  at  first  glance,  seems  to 
compromise information processing and storage, since quantum states are unstable 
and  are destroyed by  the  very  act  of making  a measurement.   However,  this  very 
fragility  of  quantum  phenomena  has  the  capability  of  revolutionizing  the  fields 
communication  and  computation.    A  quantum  channel  of  information  transfer  is 
very secure, since any effort to eavesdrop leaves an imprint on the quantum state. 
Computation power is exponentially enhanced when using quantum bits instead of 
classical  ones  due  to  the  property  of  entanglement, which  adds  immense  parallel 
processing  capabilities.  Recently,  quantum  information  processing  has  started 
influencing  the  agenda  of  condensed  matter,  and  some  of  the  implementable 
quantum bits which  this  field  has  contributed  include  superconducting  structures 
(Josephson  junctions),  single‐electron  quantum  dots  and  semiconductor  photonic 
devices.  


Photovoltaics.    As  the  worldwide  demand  for  energy  increases,  the  need  for 
renewable energy sources will become more and more urgent.   Solar energy is the 
obvious answer, providing an unlimited, pollution‐free energy source.  Through the 
use of efficient photovoltaics, a relatively small amount of land area can in principle 
be  used  to meet  the  energy needs  of  the  entire United  States.    For  these  reasons, 
research  into more efficient and  lower cost ways of  turning the energy of sunlight 
directly into electrical energy is now, and will continue to be, an important field in 
the  physical  sciences.    Photovoltaic  devices  can  be  grouped  into  two  broad 
categories,  each  type  having  its  advantages  and  disadvantages:  solid  state 
(semiconductor)  devices,  which  may  be  organic,  inorganic,  or  hybrid,  and 
electrochemical cells.  


The California Advanced Solar Technologies Institute (CAST).   This year the California 
Advanced Solar Technologies  Institute  (CAST) was established at UC Merced,  lead 
by physics faculty member Roland Winston and funded by a five year $2.25 million 
dollar grant from the UC Office of the President. CAST will serve as a platform for a 
variety  of  solar  energy  projects  including  development  of  novel  photovoltaic 
devices, which  convert  sunlight  into  electricity,  and  thermal  energy  for  cooling  of 
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buildings,  industry  and  other  applications.  In  addition  to  speeding  the 
commercialization of solar technologies, another of CAST's primary goals is to help 
train the next generation of solar energy researchers.  


The  areas  described  above  are  particularly  attractive  because  they  offer  the 
possibility of many different types of collaborations, both within UC Merced and at 
other  nearby  institutions.    Potential  industrial  collaborations  could  be  found  in 
nearby Palo Alto and the Bay Area.  There are also collaborative opportunities with 
Lawrence  Livermore  National  Laboratory  (LLNL)  through  LLNL/UCM  adjunct 
faculty.  We also anticipate that collaborations and funding through NASA/Ames will 
be available in the near future. 


Current faculty in this research area are: 


 Roland Winston (solar energy, optics) 
 Sayantani Ghosh (experimental condensed matter physics) 
 Raymond Chiao (experimental condensed matter physics) 
 Lin Tian (theoretical condensed matter physics and quantum information) 
 Ajay Gopinathan (theoretical soft condensed matter physics and biophysics) 
 Linda Hirst (Experimental soft condensed matter physics and biophysics) 
 Michael Scheibner (Experimental condensed matter physics) 


 


Other faculty across disciplines who could contribute include 


 David Kelley (experimental chemical physics) 
 Anne Kelley (experimental physical/analytical chemistry) 
 Tao Ye (nanotechnology) 
 Jennifer Lu (materials engineering) 
 Valerie Leppert (materials engineering) 


 


Given  the  necessarily  diverse  and  fundamentally  interdisciplinary  nature  of  this 
group, and the desirability of building on and extending current strengths, we would 
like  to  see  recruitment  of  new  faculty  in  fields  that  encompass  and  bridge 
condensed matter physics, physical chemistry, and materials engineering.  We need 
to  recruit  faculty  with  related  but  complementary  research  interests  in  order  to 
build  a  program  that  can  attract  graduate  students,  offer modern  and  compelling 
programs for both undergraduate and graduate students, successfully compete  for 
funding,  and  achieve  national  and  international  prominence  in  research.    The 
condensed matter physics and senior nanoscale physics searches underway during 
the current academic year will  result  in new  faculty who would contribute  to  this 
research area.    It  is assumed that these positions will be carried forward if we are 
unsuccessful at filling them this year.  


Funding  potential:  The  level  of  support  available  is  a  primary  concern  when 
considering programmatic initiatives.  This type of research is very well funded and 
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we  suspect  will  continue  to  be  well  funded  in  the  foreseeable  future.    The  Bush 
administration’s  American  Competitiveness  Initiative  (ACI)  commits  to  doubling, 
over  10  years,  funding  for  research  at  key  federal  agencies  that  support  physical 
science and engineering: NSF, DOE’s Office of Science, and NIST.   Part of the ACI is 
the Advanced Energy  Initiative, which provides  for  a  22%  increase  in  funding  for 
clean‐energy  research at  the DOE.    The  fields  of  solid‐state physics,  and materials 
science will  be  key  to  advances  in  new  energy  sources,  and UCM  could  become  a 
major  player  in  a  field  in  which  few  established  universities  yet  have  large,  well 
developed programs. 


Single‐investigator or small collaborative group funding in this field is available 
from a number of different agencies and programs within these agencies.  Examples 
include: 


 NSF: programs in Physics and Materials Research divisions. 
 AFOSR Broad Area Announcement (BAA):  programs in Metallic Materials, 


Ceramic and Nonmetallic Materials, Quantum Electronic Solids, 
Semiconductor Materials,  Surface and Interfacial Science. 


 ARO BAA: programs in Condensed Matter Physics, Quantum Information 
Science,  Surfaces and Catalysis, Electrochemistry and Advanced Energy 
Conversion, Materials Synthesis and Processing. 


 ONR BAA: programs in Electronic Materials, Semiconductor Materials.  
 DARPA: solicitation in Nano‐Composite Optical Ceramics. 
 DOE: Several programs in Basic Energy Sciences: Condensed Matter Physics, 


Materials and Engineering Physics. 
 


 


3. Biological Physics 
Experimental, computational and theoretical methods and techniques from Physics 
have  played  a  major  part  in  recent  advances  in  our  understanding  of  biological 
systems.  Examples  include  cutting‐edge  imaging  techniques  that  have  provided 
snapshots of biological molecules and their complex assemblies in action and have 
also led to dramatic improvements in medical imaging.  The ability to control matter 
at the smallest scales, using for example optical and magnetic tweezers, has allowed 
us  to  study  and  manipulate  biological  processes  at  the  single  molecule  level. 
Theoretical  and  computational  modeling  are  leading  the  way  in  our  efforts  to 
understand  protein  folding/misfolding,  the  functioning  of  molecular  motors  and 
enzymes, ion channels, membrane structure and dynamics as well as the dynamics 
of  complex  biochemical  and neural  networks.  The  result  of  advances  in  biological 
physics will be a better understanding of normal and pathological processes at both 
the molecular and systems  level. Equally  important,  from a physics perspective,  is 
that  studies  of  biological  systems  that  serve  as  paradigms  of  complex,  self‐
assembling,  non‐equilibrium  systems  has  led  to  new  and  interesting  physics 
including  emergent  properties  in  dynamical  networks,  self‐assembled,  self‐
replicating  systems,  the  thermodynamics  of  “active”  systems  and  an  atomistic 
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understanding of complex macromolecules. Biophysics is the most rapidly growing 
area in physics research attracting both seasoned physicists  from several different 
subfields and large numbers of entering students. 
To develop  a  state  of  the  art  research program  in  biophysics  requires  individuals 
who have had extensive training  in doing biophysical research, hailing from either 
traditional  physics  subfields  such  as  condensed  matter,  polymer  or  statistical 
physics  or  from  more  interdisciplinary  backgrounds  including  specifically 
biophysics, materials or bioengineering. 
 


Biological Physics Research 


Current faculty in this research area are: 


 Ajay Gopinathan (theoretical soft condensed matter physics and biophysics) 
 Linda Hirst (Experimental soft condensed matter physics and biophysics) 
 Jay Sharping (experimental biophotonics) 


 


Other faculty across disciplines who could contribute include 


 Mike Colvin (computational biology) 
 Tao Ye (nanotechnology) 
 Wei‐Chun Chin (bioengineering) 
 Ariel Escobar (bioengineering) 
 Andy LiWang (biochemistry) 
 Patti LiWang (biochemistry) 


 


A core group of at  least 6 biophysicists is needed to establish a strong competitive 
program.  Broad areas of interest include biomaterials and biopolymers, membranes 
and  associated  phenomena,  single  cell  studies  of  biomechanics  including motility 
and mitosis, microfluidics with biological applications   and protein folding. Several 
specific  research  fields  are  listed  below  that  would  allow  us  to  attract  the  best 
available candidates with interests in these broad areas.  


 Biocompatible organic materials as organ replacements and/or as scaffolds for 
cell growth (links to Materials program and to Bioengineering) 


 Development of ultrasensitive bioanalytical techniques, particularly for single 
molecule/single assembly measurements and/or high throughput screening 


 Single molecule studies of molecular motors, DNA/RNA dynamics, 
transcription factor binding/functioning, viral genome packaging, ion channel 
transport etc. 


 DNA and/or other biological macromolecules as scaffolds for fabrication of 
organized structures (links to Materials program) 


 Protein folding, experimental and computational methods that quantitatively 
determine protein structure and folding pathways  
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 Atomistic modeling of biological systems: channels, membranes, receptors, 
proteins, enzymes (links to CCB) 


 System level studies of mitosis, morphogenesis, cellular motility, cytoskeletal 
dynamics, viral self‐assembly, cellular hydrodynamics, chemotaxis and pattern 
formation. (links to Systems Biology) 


 Membranes and associated phenomena including fusion, exo/endocytosis, 
pore formation and functioning, lipid rafts. Also biomedical applications of 
engineered membranes. (links to Materials and Bioengineeing). 


 


It  is  to  be  noted  that  many  of  these  areas  will  have  a  considerable  overlap  with 
research  interests  in  Biochemistry  and  Molecular  Biology.    There  is  also  a 
considerable  overlap  with  the  field  of  soft  condensed  matter  physics  in  both 
expertise and methodology. We will seek to hire individuals to enhance this natural 
synergy and anticipate hiring both theorists and experimentalists in these fields. 


Funding potential.   Funding  for  biophysics  is  growing  at  an  extremely  rapid  pace.  
The NSF provides substantial funding for fundamental research in physics including 
its interfacial areas with biology.  Research more directed toward specific problems 
in  the  life sciences  is supported by  the NIH, and also  to a significant extent by  the 
DOE  and  defense  organizations  (ONR,  AFOSR,  ARO).    Funding  for  research  in 
biological physics  is also available  from private  foundations  (e.g. Packard, Hughes, 
Burroughs‐Wellcome) and for‐profit companies.   Faculty with research interests in 
this area should have a variety of funding opportunities available to them, although 
all of these sources are highly competitive. 


Cross-disciplinary and cross-school linkages 
The fundamental principles of Physics form the foundation for all of modern science 
and  engineering. While  there  remain  exciting  unsolved  problems  in  pure  physics 
there  is  increasing  interest  in  the  frontiers  that  lie  at  the  intersection with  other 
disciplines  including  the  life  sciences,  earth  and  environmental  sciences,  and 
engineering. The Biological Physics program is explicitly  interdisciplinary between 
the  physical  and  life  sciences,  and  there  should  be  extensive  opportunities  for 
collaboration  across  these  groups.    In  particular,  Biological  Physics  faculty  are 
expected  to  have  research  interests  that  overlap  Biochemistry, Molecular  Biology 
and  engineering,  particularly  Bioengineering.    Finally,  this  research  area  offers  a 
natural  interface with  the proposed medical  school.  Interdisciplinary collaborative 
science  is  one  of  the  few  strengths  that  UC  Merced  can  leverage  as  a  research 
institution,  and  this  strength  should  be  fostered  as  a  means  of  bolstering  the 
resources and potential of both biological and physical science at UC Merced. 
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4. Astrophysics 
 
Introduction 
The University of California is a world leader in (observational) astronomy and 
(theoretical) astrophysics. The world’s largest, W.M. Keck twin 10-m telescopes have 
been designed and built by UC in collaboration with Caltech, and a joint future 30-m 
telescope is well on its way. This unprecedented access of UC astronomers to the world’s 
premier optical telescopes has also stimulated a vigorous development in several areas of 
theoretical and computational astrophysics. Thus there is a vibrant community of 
astronomers and astrophysicists in California, which also includes many researchers at 
federally funded laboratories as well as private organizations. 
All of the well established UC campuses have used this unique access to facilities and 
expertise to develop first class astronomy and astrophysics research groups. We propose 
to begin such a research direction also on our campus. Our goals will be carefully chosen 
to leverage and augment physics research already conducted at UC Merced, while being 
realistic in scope. Our first consideration is what kind of ‘flavor’ of astronomy and 
astrophysics we believe would be optimal for UC Merced. Astrophysics can be broadly 
classified as: theoretical, observational instrumental, and experimental. 
Experimental or laboratory astrophysics, typically aims to study the physics and 
chemistry of interstellar or interplanetary molecules and dust grain particles under 
extreme conditions (high vacuum, cold temp., UV/X-ray irradiation or high energy 
particles [Cosmic Rays]). Laboratory astrophysics groups require significant laboratory 
facilities. In California there are current successful groups at LLNL (Livermore) and 
NASA Ames (Mountain View) working in these areas. Instrumentation development for 
telescopes (imaging cameras, spectrographs, adaptive optics technology) is similarly a 
laboratory and engineering intensive endeavor This work is very well done at UC Santa 
Cruz and UCLA. Researchers in both these two fields, laboratory astrophysics and 
instrumentation, would require laboratory space comparable with other experimental 
physicists currently in the physics group. 
 Observational astrophysics (astronomy) has grown enormously in California, as well as 
nation wide and globally, thanks to the many new observatories on the ground and in 
space, and covering the entire spectrum from radio – infra-red –optical – X-ray – 
Gamma-ray wavelengths. Competition for observing time is fierce (oversubscription rates 
range from 4 – 10), and with it funding is equally limited. Successful observing proposals 
increasingly rely on demonstrable theoretical and analytical team work at the home 
institutions. 
Theoretical astrophysicists study a broad range of phenomena, several of which have 
been well developed in California at UC, Caltech and Stanford, For example, cosmology, 
galaxy evolution, stellar evolution, extraterrestrial planet searches and Galactic Center 
(black hole) studies are well established research directions at several of the UC 
campuses. Below we describe an area of research that is presently less emphasized within 
UC, but which exploits several areas that uniquely suited to UC Merced 
Proposed research direction 
The above considerations suggest a specific direction for UC Merced for starting a 
modest astronomy and astrophysics (sub-)group that would be a natural fit: astrophysical 
research which is directed at studying the physics and chemistry of materials exposed to 
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the extreme conditions of space.  The intellectual foundation of this program is to 
understand how the optical, electrical, mechanical, physical and chemical properties of 
large molecules and nanoparticles are modified by exposure to the harsh environment of 
space and how these changes, in turn, influence the origin and evolution of planets, stars, 
and galaxies in the Universe. In addition, the impact of these large molecules and 
nanoparticles on the emergence of life and space is a question which is now emerging as 
new field of research that can be successfully probed. Besides these fundamental science 
aspects, this program will also lead to a deeper understanding of materials and their 
properties on the nanoscale. 
It is well established that large molecules and dust are ubiquitous and abundant 
components in the interstellar medium of galaxies and conversely play a major role in the 
evolution of the Universe. Mid infrared spectra of almost all objects show the tell tale 
signatures of large Polycyclic Aromatic Hydrocarbon molecules and nanograins. This is 
particularly true for regions of star and planet formation. These components dominate the 
opacity of these regions and hence control their observable spectral characteristics and 
thus whatever we can learn through remote observations. These species dominate the 
energy balance of the gas through the photo-electric effect – and hence its thermal 
properties such as pressure and temperature – as well as the ionization balance – and 
hence the coupling to prevalent magnetic fields. In addition, these species provide 
surfaces for active chemistry and influence in many ways the organic inventory of space, 
in particular in regions of star and planet formation. 
 
 
This program will leverage the following strengths of UC Merced: 
 
1) Close proximity to major, unique national laboratories – Lawrence Livermore National 
Laboratory, Lawrence Berkeley National Laboratory, and NASA Ames Research Center 
– that provide facilities and research environments for experiments on large molecules 
and nanograins under astrophysically relevant conditions. These include the analytical 
tools to study the properties of molecules and nanograins relevant to astronomers as well 
as providing energetic UV/X-ray and energetic particle environments which are so 
relevant to space. In addition, the Bay Area is home to several groups that study materials 
from sample return missions. 
 
2) Direct access to the Keck observatory and its infrared instrumentation which provide 
prime observational opportunities to study the characteristics of large molecules and 
nanograins in space. In addition, access can be obtained to NASA's new orbital and space 
based initiatives in the infrared (The Stratospheric Observatory for Infrared Astronomy – 
SOFIA; and the 6.5-m James Webb Space Telescope) which makes this program very 
timely. Specifically, These observatories are geared towards probing the characteristics of 
large molecules and nanograins in regions of active star and planet formation in the here 
and now and all the way out through the era when most stars and galaxies were 
assembled. 
 
3) The unique UC Merced research environment which is conducive to interdisciplinary 
studies where astronomers in the area of astrochemistry, astrophysics, and astrobiology 
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can work closely together with experts in physical chemistry, solid state physics and 
surface science, and materials sciences. 
  
Scope of the program 
 To start a viable astronomy and astrophysics  (sub-)group within physics at UC Merced 
would require the commitment, over the next few years, to hire a total of at least 3 faculty 
members in these fields. Fewer faculty would not be able to start a minor in astronomy 
and astrophysics and would only wet the appetite of prospective graduate students. These 
faculty would also benefit from close interactions with physics and engineering 
colleagues who have an open eye towards astronomy and astrophysics but who are firmly 
embedded within other disciplines, specifically in the areas of molecular physics, 
material sciences, Earth and planetary sciences, biochemistry and astrobiology, thus 
exploiting a truly interdisciplinary environment. 
A physics minor in astronomy and astrophysics of the kind described above would 
provide graduate students at UC Merced with a unique research environment and learning 
experience that will poise them well for future careers of research in astronomy and 
astrophysics, (space-) materials sciences, NASA, national research laboratories, or 
aerospace industry. 
If such a program would begin with the very near future, then current ‘Recall Adjunct 
Professor of Research’ Wil van Breugel could help jump start such a group by teaching 
an upper level observational astronomy class. 
 
 


Space and Facilities Needs 
In a well balanced department a three to one ratio between experimental physicists and 
theoretical physicists is typical.  Thus, most physics hires should be experimentalists. 
Although the nature and configuration of the space required by different types of 
physicists is quite different, all of the experimentalists are likely to require an average of 
at least 1000 sq. ft. of lab space each, plus office space for the  PI,  postdocs,  and 
graduate  students.  A  junior  experimental  astrophysicist may  not  require  as much 
space however as many of their experiments will take place remotely. We anticipate 
that theoretical/numerical astrophysicist will need just office space for themselves 
and  group members.  Established  senior  faculty will  require more  space  than  this.  
Start‐up costs for experimentalists depend on specific research needs but typically 
fall  in  the  $500k‐$750k  range  for  a  junior  hire  and  700k‐1.5M  for  a  senior 
established hire.  


Experimental  condensed  matter  and  AMO  physicists  sometimes  need  bench  and 
fume hood  space but  typically have  large pieces  of  specialized equipment  such  as 
cryostats,  vacuum chambers,  and  laser‐based setups on  large optical  tables.   They 
often also have specialized requirements  for the space  in which these  instruments 
are housed, such as high temperature stability, low vibration, isolation from sources 
of  electrical  noise,  and  light‐tightness.    Because  of  the  specialized  nature  of  the 
instrumentation it  is often not possible  for a single room to be shared by multiple 
investigators Experimental biophysicists tend to have research groups that require 
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a  mixture  of  wet  lab  space,  with  fume  hoods,  and  dry  space  for  specialized 
instruments  and  depending  on  the  specific  field  they may  require  access  to  core 
facilities for confocal microscopy, in‐house x‐ray diffraction, or lithography facilities. 
Theoretical  and  computational  hires  will  require  office  space  and  computational 
facilities for the PI, postdocs, and graduate students. 


 


Faculty Needs 
At  a  bare  minimum  twelve  FTEs  will  be  needed  to  teach  the  core  of  the 
undergraduate  and  graduate  physics  curriculum,  with  more  faculty  needed  to 
provide depth in our course offerings and to provide a critical mass for an effective 
research environment.  To achieve this goal we require a hiring rate of at least two 
faculty per year.  We currently have eight FTEs dedicated to teaching physics (Profs. 
Chiao and Winston at 0.5 FTE each and Profs. Mitchell, Ghosh, Gopinathan, Sharping, 
Hirst, Scheibner  and Tian at 1 FTE each.) 


 


Proposed Hiring priorities for 20112014 


Here we propose a hiring plan for the next three years. The proposed positions are 
flexible  depending  on  hiring  outcomes  for  the  preceeding  years  and  represents  a 
general  guide  on  how  the  dept will  grow  over  the  next  three  years.  The  primary 
goals  of  this  hiring  plan  are  to  cover  teaching  requirements  for  our  major  and 
graduate  programs,  to  build  current  research  strengths  and  to  establish  an 
astrophysics program with the goal of teaching a minor in astrophysics. 


 


20112012 


1. Biophysics and soft condensed matter experimental physicist.  


This position seeks applicants who are trained in physics with research interests in 
either  biophysics  or  soft  condensed matter physics.  Fields  of  interest  include bio‐
molecular  self‐assembly,  biological  membranes,  biopolymers,  molecular  motors, 
biological  networks  or  the  development  of  novel  biophysical  techniques.  In  soft 
matter  physics  areas  of  interest  will  be  polymer  physics,  colloidal  science, 
macromolecular  assembly  and  liquid  crystal  science.  We  seek  candidates  whose 
research  is complementary to the work of existing faculty  in  the School of Natural 
Sciences. 
 


2. Atomic, Molecular and Optical (AMO) experimental Physicist. 


This  position  seeks  an  experimental  physicist  trained  in  atomic  and molecular  or 
optical  physics.  The  areas  of  research  of  interest  include  ultrafast  optical 
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phenomena,  attosecond studies,  fundamental quantum processes and engineering, 
atomic cooling and trapping, precision measurement, and novel imaging techniques, 
quantum  information  in  quantum  many  body  systems  and  semiconductor 
photonics. New programs as well as research in areas complimentary to existing UC 
Merced faculty are welcome. 
 


2012-2013 


1) Astrophysics theoretical/numerical junior 
2) AMO exp Junior 
 


2013-2014 


1) Condensed Matter Theory 
2) Astrophysics (observational) junior 
 


 
Summary of proposed physics faculty hires for the next five years 


 2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 


FTEs already 
hired 


8 9 11 13 15 


Active 
searches  


1 2 2 2 2 


Cumulative 9 11 13 15 17 
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School of Social Sciences, Humanities, and Arts  
Strategic Plan, AY 2010-11, 2011-12, and 2012-13. 
 
Mark Aldenderfer, Dean 
April 19, 2010 
 
Summary of the plan 
 
 Positions requested: 
  AY 2010-11    11 
  AY 2011-12      9 
  AY 2012-13      9 
   
  Total      29 (EVC target 21) 
 
 Eleven Priority 1 positions rank-ordered for AY 2010-11 
 
 Nine Priority 1 positions recommended for AY 2011-12 and 2012-13 
   but NOT ranked ordered by priority 
 
 SSHA will engage in a revision of the strategic planning process for FTE 
   in Fall 2010; therefore, we request that we be given permission to 
   rank-order our choices for AY 2011-12 and 2012-13 based upon two 
   criteria: what positions are actually allotted for AY 2010-11 and the  
   results of the changes in our planning process.  
 
 Although no positions for the management major are included in the 


   priority rankings, three positions are identified as priorities as  
   a plan for the management major begins to emerge 


 
 Space is not a concern for any SSHA hiring scenario 
 
 No new majors are proposed in this plan 
 
 This plan was approved by a vote of the faculty that was completed 
   on 19 April 2010:  
 
   Yes: 39 
   No:    0 
   Abstain: 3 
   Did not vote: 5 
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Document summary 
 
This document consists of the following:  
 


A description of the process by which the plan was created and the 
distinct logics by which it was developed; 
 
The FTE requested for the three years of the planning period 


 
An analysis of current and planned space requirements for SSHA 
 
Strategic plans of each of the programs and graduate groups of SSHA 
 
The appendices and tables requested by CAPRA ( separate documents) 
 
 Appendices 1a, 1b, 1c: positions requested by AY 
 
 Appendix 2: Majors and grad groups{ proposed SSHA hires 
 
 Appendix 3: SSHA space requirements over the planning period 


 
 
How the plan was developed 
 
I learned about the deadline for the strategic plan documents shortly after arriving 
to Merced in early January. I requested from EVC and Provost Alley an extension 
of the deadline to submit the plan, and scheduled a faculty meeting for 26 
January 2010 to discuss, among other things, my suggestions for the process 
through which SSHA would develop a strategic plan.  
 
At that meeting, I recommended that the plan be developed jointly with the SSHA 
Executive Committee and myself. Although this recommendation was not voted 
upon, the faculty supported the process.  
 
Consequently, I asked each of the groups within SSHA to submit to me their 
strategic plans and FTE requests by 15 February 2010. I asked them to develop 
their plans with strict attention to the guidelines outlined in the memo from EVC 
and Provost Alley and sent to the deans on 9 December 2009. This memo also 
contained the detailed requests by CAPRA as to formatting and content for the 
plans.  
 
Based upon these program plans, including input from the graduate groups (ech 
plan is included in this document for your reference), I prepared a draft FTE 
request and presented it to the executive committee on 5 April 2010. It became 
clear during that meeting that there were very different opinions on how to best 
allocate FTE among the members of the Executive Committee. The debate and 
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discussion was spirited, difficult, but respectful. At the end of the meeting, an 
unhappy consensus was reached on the allocation of FTE requests for AY 2010-
11. Although CAPRA has asked that we create a plan for three years, the 
Executive Committee determined that since we may not be granted the full 
number of FTE requested in AY 2010-11 (these now total 11), we would instead 
ask CAPRA to allow SSHA to revisit the next two academic years and re-
evaluate our requests for AY 2011-12 and 2012-13 based on the positions 
awarded to us for AY 2010-11. Therefore, it was recommended by the committee 
that we list the positions for AY 2011-12 (9) and 2012-13 (9) in alphabetical order 
and indicate to CAPRA that these are all priority 1 positions. I should stress that 
this decision was reached by consensus by the committee members. SSHA is 
now asking for a total of 29 positions for the planning period, or eight more than 
the target requested by the provost. It was also agreed that we indicate to 
CAPRA and the administration that it is time to begin to engage in serious 
discussions about the Management program. As you may know, the Provost 
maintains a pool of at least three (unfunded) FTE designated for Management. 
Although these positions were not placed in the priority tables, we are asking 
CAPRA to consider releasing them as a SSHA-centric plan for Management 
begins to take emerge. Position descriptions for these are included in this 
document.  
 
The amended plan was emailed to SSHA faculty on 9 April 2010, and was 
discussed extensively at a meeting of SSHA faculty (a voting meeting) on 12 
April 2010. An email ballot was sent to all SSHA faculty on Tuesday,13 April 
2010, and votes were to be in by 5PM on Monday, 19 April 2010. The results of 
the vote are: 39 yes, 0 no, 3 abstain, and 5 did not vote.  
 
To improve the planning process, SSHA will engage in a review of its strate4gic 
plan and will discuss in depth a direction for SSHA during Fall 2010. This will 
provide needed context for the reassessment of SSHA priorities in the light of 
CAPRA recommendations and EVC FTE assignments and is consistent with the 
desire, as outlined above, to re-examine the priority ranking of positions in the 
light of these decisions.  
 
Plan logics and plan evolution 
 
It goes without saying that each and every SSHA major and program needs to 
grow. Unfortunately, fiscal realties make that impossible and thus, strategic 
thinking is required. In the development of the draft plan, I relied upon a number 
of assumptions and principles in making my selections.  
 
NB: the term “program” here is meant to describe disciplinary offerings in general 
and is not meant to describe programs that listed within SSHA. 
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Draft plan logic as developed by the Dean 
 
1) In the plan, I offered only those positions I deem Priority 1 using the CAPRA 
definition. There seemed little point in defining lower priorities in this exercise.  
 
2) Within the Priority 1 category, my selection of requested FTE was based upon 
the following criteria: a) current and projected enrollment growth at the 
undergraduate level; b) my evaluation of program strength and coherence based 
upon the narratives sent to me as a part of this process. This also includes 
consideration of graduate education as offered to me by our two graduate 
groups; c) other factors, most notably whether a program has an opportunity to 
bring distinction to SSHA and UCM, how a program fits into interdisciplinary 
thinking at UCM, and finally, whether a program offers a potential for making a 
significant contribution to the Research Themes articulated in the 2009 Strategic 
Academic Vision of UCM. As dean, I am responsible for the growth and 
development of the school as an entirety.  
 
NB: Thus, the draft plan was not strictly enrollment driven. 
 
3) The draft plan did not include the Writing Program, which obtains its FTE 
through SSHA by an alternative process.  
 
4) This plan made no specific request for hires in the Management major. I 
believe that Management should be housed within SSHA until it is ready to move 
forward as its own School, some time in the future. I cannot predict when and 
how these FTE will be released to SSHA. 
 
5) The draft plan asked for 12 FTE in 2010-11, 10 in 2011-12, and nine in 2012-
13, for a total of 31. Should we be reduced to the original 7-7-7 model proposed 
by the Provost in December 2009, I recommend that we revisit these lists on an 
annual basis, and I look forward to discussing just how this can be done. Again, 
given the uncertainty of the state budget, just how many of these positions we 
will get is unknown, but we should ask for what we need. 
 
6) The draft plan did not come close to what SSHA faculty requested—that was a 
total of 52 FTE. I considered my draft to be a good faith compromise. 
 
Compromise plan logic 
 
The meeting of the Executive Committee was difficult primarily due to very 
different models of how FTE should be allocated. At t one extreme was a model 
that posits that all FTE should be allocated strictly by current and projected 
enrollment growth and the number of majors. This plan leaves nothing for those 
programs with lower enrollments, and rewards those programs that, at least in 
the minds of the advocates, have been doing the job requested of them: growing 
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their programs. Although the logic of the model is clear, it is of course the most 
selfish. 
 
An intermediate model was proposed that argued strongly for enrollment growth 
as the primary criterion upon which FTE decisions should be made but offered 
the dean a proportion of the total number of FTE to be used for strategic hires. 
This approach recognizes a common good, but penalizes those programs that, in 
the eyes of the proposers, have not thought strategically about maximizing 
enrollment growth.  
 
It should be obvious to CAPRA and the EVC that the strategic planning process 
as currently implemented at UCM (and as implemented historically by SSHA) is 
flawed and frankly, untenable. That this is the case is reflected by the outcome of 
the discussions of the Executive Committee: it took more than three hours to 
rank eleven positions for AY 2010-11 simply because of the incommensurate 
approaches to FTE allocation. No one was willing to rank the positions for the 
other two years although there is broad consensus that the positions listed are of 
strategic importance for SSHA. It is for these reasons that SSHA is asking that 
we be permitted to revise and review the priority rankings for AY 2011-12 and 
2012-13 in the light of an attempt to create consensus on a SSHA-wide process 
for FTE allocation to be undertaken in Fall 2010.  
 
The plan submitted is thus an unhappy compromise agreed upon by consensus 
by the Executive Committee and voted upon by the faculty. We need to do better.  
 
Narrative of positions requested for the three years of the 
planning process 
 
As noted above, the FTE request for AY 2010-11 is rank-ordered, while the other 
two years are not.  
 
Positions requested, AY 2010-11  
(These positions are ranked in order following the meeting of the SSHA 
Executive Committee) 
 
Developmental Psychologist ; Psychology (Associate/Full)  We intend to hire 
a senior (tenured) developmental psychologist with a focus in cognitive and/or 
social development in childhood (pre-adolescence). Within this broad focus, we 
will seek to recruit the best available candidate, but will give preference to 
researchers who complement and extend the existing areas of research 
expertise. High-priority additions would be someone with expertise in infancy or 
developmental neuroscience. More broadly, this position is intended to provide 
much-needed senior leadership and mentorship in the developmental area, 
which is currently without a tenured faculty member. This hire will require both 
laboratory space equivalent to the largest labs in the new Social Sciences and 
Management Building (e.g., 900 sf), and startup funds of about $150,000. 
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Regarding space, the anticipated developmental psychology hires would work 
with infants and children in laboratory settings. They need space for (a) 
interacting with the infant/child in a controlled environment, (b) observing those 
interactions through one way mirrors from a separate room, and (c) parents to 
wait for their infant/child in close proximity to the experimental room. Possible 
research strengths:  cognitive development in infancy; developmental 
neuroscience; cognitive and/or social development in childhood. Possible 
teaching contributions: New undergraduate and graduate courses in area of 
specialization (e.g. infancy; neuroscience); PSY 130, Developmental Psychology; 
PSY 136, Cognitive Development. Possible research synergies:  Strong 
synergies are expected with both current developmental faculty (Chouinard and 
Dunham). In particular, an emphasis in social and cognitive development will 
overlap with both, and a focus in infancy or developmental neuroscience will 
open new avenues for existing faculty and graduate students to extend their 
research interests to younger children or to neuroscientific methods, respectively.   


Quantitative Psychologist; Psychology (Assistant) We intend to hire a 
quantitative psychologist with a solid background in statistical modeling. This 
hire will require both laboratory space equivalent to one of the smaller labs in 
the new Social Sciences and Management Building, and startup funds of about 
$80,000. This position will expand our existing strengths in Quantitative 
Psychology, and strengthen our ability to contribute to research in both 
Developmental and Quantitative Psychology. This hire will also teach one of 
our two required graduate statistics courses. Possible research strengths: 
longitudinal data analysis, multilevel modeling, categorical data analysis, 
structural equation modeling, item response theory, meta-analytic models. 
Possible teaching contributions: PSY 10, Analysis of Psychological Data; PSY 
15, Research Methods in Psychology; PSY 105, Advanced Research Methods 
in Psychology; PSY 171, Psychological Tests and Measurement; PSY 190, 
Topics in Psychology; PSY 202A Advanced Psychological Statistics I; PSY 
202B, Advanced Psychological Statistics II; PSY 202C, Multivariate Methods; 
PSY 205, Measurement Theory and Psychometrics; PSY 206, Quantitative 
Methods for Reviewing Research; PSY 207, Linear Structural Modeling; PSY 
211, Computer Programming for Social Sciences; and PSY 212, Special 
Problems in Psychological Statistics. This hire may also develop new 
undergraduate and graduate courses, for example, Multilevel Modeling or 
Longitudinal Data Analysis. Possible research synergies: Direct synergies are 
with Shadish’s research on meta-analysis and Vevea’s research on meta-
analysis and item response theory. However, this hire will benefit most of our 
faculty in Developmental and Health psychology where nested design requiring 
multilevel models, and longitudinal designs following children or patients over 
time, are common. 


Cognitive Science and Technology; Cog Sci (Assistant/Associate) We 
intend to hire an applied cognitive scientist to expand our existing strength in 
technological and computational aspects of CIS, facilitate industry cooperation, 
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strengthen ties with Virtual Heritage/SSHA and CSE/SoE. Our last faculty 
recruitment effort (search began 2007-8) focused on a Cognitive Engineering 
hire.  The search was nearly successful.  A hiring case for a candidate with 
expertise in both human-computer interaction (HCI) and visual perception 
achieved majority faculty support when the position was “deferred” by 
administration in response to the economic crisis.  Freezing this position has 
crippled our plans to steadily advance our curricula into cognitive science 
applications to technology, and adversely affected our undergraduates.  Many 
students pursue the cognitive science major because they are interested in the 
development and use of technological applications, and more generally, applied 
cognitive science.  For some, expertise in this area is key to employment 
opportunities.  (Comparison point: UC Berkeley Cognitive Science majors often 
obtain jobs in industry, for instance, Google and Yahoo!)  Our students continue 
to ask when COGS 128 (Cognitive Engineering) will finally be offered, and we 
hope to be able to meet their needs soon. Possible research strengths: Human-
computer interaction, cognitive robotics, visualization, motor control, attentive 
user interfaces, virtual environments. Possible teaching contributions: Cognitive 
Engineering (UG), Perception and Action (UG), Computational Modeling 
Foundations (Grad), Cognitive Robotics (Grad). Possible research synergies: 
Matlocks’ human-computer interaction, Maglio’s work on service science and 
virtual environments, Kallmann’s (CIS Affiliate) work on artificial intelligence, 
Newsam’s (CIS Affiliate) work on pattern recognition, Noelle’s work on 
computational neuroscience, Carpin’s (CIS Affiliate) work on robotics and 
motion path planning, and Kello’s work on computational neuroscience and 
virtual environments.  
 
Public economics, Economics (Assistant): Public economics is the study of 
economic issues related to the public sector (i.e., government) and its 
relationship to the private sector.  The scholar recruited for this position would 
likely study some aspect of the government’s interaction with the private sector 
and his/her research would inform public policies relating to many potential 
aspects of the public economy.  Given that government consumes about 25 
percent of gross domestic product presently, the research theme in which the 
successful recruit would specialize is difficult to predict a priori.  Depending on 
the pool put before the search committee, we might recruit a specialist in taxes 
and subsidies, saving behavior and Social Security, medical services related to 
Medicare and Medicaid, the structure and performance of government, inter-
governmental relationships, debt policy, etc.  The goal of the Economics 
program, in general, is to create a group of experts who help to inform better 
public policy-making and managerial decision-making. This scholar would 
contribute importantly to this overarching goal. Possible research strengths:  We 
anticipate that the recruit will add to the present Economics faculty’s strengths in 
applied econometrics and microeconomic theory.  We anticipate that the hire’s 
substantive area of research will complement our existing strengths in other 
aspects of applied microeconomics that do not directly focus on the public sector. 
Possible teaching contributions:  Introduction to Economics, Economic Statistics, 
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Econometrics, Public Economics, Public Finance, Political Economics, and 
Applied Research Methods – all at the undergraduate or graduate levels. 
Possible research synergies:  The economics faculty currently has strengths in 
political economy, labor economics, environmental economics, and economic 
history.  The economics faculty brings a common set of quantitative and 
analytical tools to bear on pressing questions related to public policy 
interventions and managerial decision-making.  There are significant portions of 
the real economy that are not well covered by the current faculty, including the 
public sector.  A public economist, depending on his/her research specialty, 
would complement our political economy strengths (Innes, Kantor, and Whalley) 
and our labor strengths (Neumann, Whalley, and Winder).  Further, the 
successful recruit, again depending on his/her research, would bolster our 
expertise in management as this economist might be able to work with 
colleagues and students interested in government performance and decision-
making.  Finally, a public economist would be in a position to work with other 
social scientists interested in the political process, especially political scientists 
and sociologists interested in institutions and organizational behavior. 
 
International Heritage. Policy and Management; World Heritage 
(Associate/full): World Heritage involves a multidisciplinary approach to the 
theory and practice of conservation, protection, management and communication 
of heritage. The complexity of this work requires a theoretical background in 
heritage (natural and cultural, tangible and intangible), interpretation, 
management and presentation, but also practical skills in the implementation of 
sustainable policies. In short WH studies reflect not just the sites involved, but 
also the tension between the programs of official organizations (such as 
UNESCO, ICOM, ICOMOS, etc.), their formal processes, and their final 
adaptation/implementation in different cultural contexts across the globe and 
diverse communities. This approach embraces ethical, social, anthropological, 
political, historical, environmental, economic and cultural issues. To build a 
program that integrates the theoretical/philosophical and the practical (reflected 
in the work of Professor Forte) we need to hire a scholar engaged with issues of 
heritage politics, policy or management with a strong international focus.  This 
may include research on international policies and management, including legal 
and ethical issues, or study and analysis of preservation and conservation policy 
and an attitude to evaluate world heritage not just as a landscape, a monument 
or a site, but as a network of processes. 
 
Quantitative methods; Sociology (Assistant) We intend to hire a sociologist 
with a strong background in quantitative techniques to add breadth and depth to 
our methodological skills and course offerings.  This hire is likely to be relatively 
inexpensive, and require little or no lab space.  While current sociological faculty 
have good quantitative skills, we would like to expand our skill set while also 
acquiring a faculty member who can teach graduate and undergraduate level 
statistics courses.  Possible research strengths:  advanced quantitative analytical 
techniques, possibly including time series analysis, multi-level modeling, or 
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network analysis.  We anticipate that the hire’s substantive area of research will 
fit well with one of our existing areas of strength in political sociology, inequality, 
or organizations and institutions.  Possible teaching contributions: Soc 10 
(undergraduate statistics); and may develop courses on graduate statistics, 
graduate regression analysis, advanced graduate research methods, and 
advanced undergraduate research methods. Possible research synergies:  all of 
the sociology faculty use quantitative research methods, so having a faculty 
member with additional quantitative skills could potentially fit well with any and all 
of us.  They also would be a good colleague and resource for the other 
quantitative social science faculty in SSHA, as well as potentially in the sciences.  
We plan on hiring someone who possesses these quantitative skills but also who 
fits will with our substantive areas of strength, including political sociology, 
inequality, or organizations and institutions. 


 
Literature and Cultures/English and Creative Writing (Assistant): Early 
Modern British Literature.  Since the beginning of serious study of literatures in 
modern (as opposed to classical) languages at the end of the 18th century, 
Shakespeare’s works have been the most important and most studied in the 
corpus of English literature. That importance has not diminished, though 
Shakespeare’s oeuvre is now usually studied in a wide range of contexts, 
including that of the early modern period, which was a major transitional period in 
Western history as well as an important period in the consolidation of the English 
language as we know it.  No program in English can be without a scholar of the 
period.  Moreover, such a scholar would support both the graduate group and 
would provide synergies with Professor Amussen in History, thus increasing the 
attractiveness of the graduate program; it could also lead to collaboration with the 
performing arts. 
 
Political behavior; Political Science (Assistant) To hire a political scientist 
who conducts research on mass or elite political behavior, with a substantive 
focus on either U.S. or comparative politics.  There is currently only one 
dedicated political behavior scholar on the UC Merced faculty, and thus this hire 
is necessary to bolster this key component of the Political Science Program.  
There are also significant potential synergies with Cognitive Science and 
Psychology. Possible research strengths: public opinion; elections; campaigns; 
voting behavior; political psychology/cognition; race, ethnicity, and politics; 
experimental methods; statistical modeling.. Possible teaching contributions: 
POLI 120 (Voting Behavior, Campaigns, and Elections), POLI 125 (Public 
Opinion), POLI 135 (Comparative Political Behavior), and relevant graduate 
courses. Possible research synergies: Nicholson (Political Science - public 
opinion and political psychology), Heit (Decision Sciences - reasoning and 
decision making), various psychology and cognitive science faculty. 
 
Colonial American History (Full):  Colonial America and Atlantic World (17th-
18th century): Colonial history has been energized in recent years through its 
attention to Atlantic dimensions of the field, to the role of Indigenous peoples in 
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the Americas, and the relationship of Spanish, French, and English colonial 
empires across the Americas.  We propose a senior hire in Colonial and Atlantic 
world history.  This position would provide an anchor for the first half of the US 
history survey course; connect to the scholarship of Amussen on Britain and the 
Atlantic world; a senior hire will provide visibility for our program.  This position 
would also be key in recruiting graduate students and building the graduate 
program. 
 
Biological Anthropologist, Anthropology (Assistant Professor):  Seeking  a 
junior biological anthropologist, who will bring a specialization in human biology 
and be poised to articulate with the initial cross-field teaching and research areas 
identified for the Anthropology major..  Given the many needs of UCM to which a 
position in biological anthropology might contribute, the search is broadly defined 
to encompass research interests and methodological expertise in demography, 
health, diet, adaptation, or biocultural approaches to either contemporary or past 
human populations.  In addition to providing critical mass for sustaining the major 
(i.e., avoiding risk that required classes may not be offered in a timely manner), 
instruction of several courses that serve as electives in the Human Biology track 
of the Biology major, and important leadership for developing the biological 
anthropology curriculum and teaching laboratory, this faculty member will engage 
with graduate groups in the social sciences, humanities, and possibly biological 
sciences as well as other campus initiatives including the proposed medical 
school. Research and teaching in biological anthropology may address issues of 
human physiological, morphological, and genetic adaptability, including race. 
________________________________________________________________ 
 
Positions requested: AY 2011-12  
(At the recommendation of the Executive Committee of SSHA, these positions 
are listed in alphabetical order by major discipline or program only, and are thus 
not ranked in order of preference). 
 
Music studies; Arts, (GASP) (open rank): In order to fulfill a GASP minor, we 
request a music FTE in 2011-12. We seek a music scholar who specializes in a 
musical tradition of Asia who frames it within a transnational context. Priority will 
be given to scholars whose work focuses on issues of race, gender and/or 
sexuality. We seek an Asian specialist for two significant reasons. First, given the 
student population at UCM, where the largest group self-identify as Asian/Pacific 
Islander (outnumbering Hispanics and Whites) but whose interests in terms of 
curriculum have gone largely unheard, the need for classes that address those 
interests is clear.1 Second, since current GASP faculty specialize in Asian 
American cultural production, a specialist in Asian cultural production would 
complement and strengthen the transnational scope of the program in a 
compatible way. 


                                                             
1 According to the Campus Enrollment by Ethnicity table drawn from the Institutional Planning and 
Analysis (IPA) Enrollment Table, in Fall 2009, Asian/Pacific Islanders numbered 1,050, while the next two 
largest groups - Hispanics and Whites – numbered 1,028 and 699 respectively. 







 11 


 
Cognitive Neuroscience, Cog Sci (Assistant)  We intend to hire a cognitive 
neuroscientist to fill a gap in our coverage, most likely using 
electrophysiological methods (EEG) to study the neural bases of cognition, 
broadly speaking. EEG methods are inexpensive and feasible relative to brain 
imaging, and hiring a cognitive neuroscientist trained in a cognitive science or 
psychology department would be far cheaper (particularly regarding start-up 
package) than hiring a similar individual trained in biology or related 
departments. Last year, a neuroscience candidate was recruited as a target of 
opportunity (UC Presidential Postdoc) through SoNS. The candidate was 
transferred to SSHA to be hired as part of the CIS faculty, but our offer was 
declined because the start-up package was much smaller than the candidate 
expected. A candidate with a cognitive science background would of course 
need sufficient lab space, but would have start-up expectations more in line 
with SSHA budget constraints. Possible research strengths: Learning, memory, 
motor system, attention. Possible teaching contributions: Potentially easing the 
teaching burden in the campus’s most impacted major, Biology, this FTE could 
teach Neuroscience (UG), Cognitive Neuroscience (UG), and Proseminar in 
Cognitive Neuroscience (Grad). Possible research synergies: For this position, 
there is great potential for fruitful collaboration with the computational cognitive 
neuroscience work of Noelle (SoE/SSHA), as well as with the neural network 
and dynamic systems modeling work of Kello, Yoshimi, and Spivey (all SSHA).  
 
Health economics; Economics  (Open): We intend to hire an economist who 
studies the market for health care and/or the public policies surrounding the 
allocation of health care services.  Health care in the U.S. presently accounts for 
about 15 percent of gross domestic product and, as we well know, is a source of 
significant political attention.  Research in health economics is very broad, so it is 
difficult to predict a priori what type of specialist we might be able to attract.  
Depending on the pool put before the search committee, we might recruit a 
specialist in Medicare and Medicaid financing and usage, the short-term and 
long-term economic implications of health care access and usage, the market for 
medical services, etc. The goal of the Economics program, in general, is to 
create a group of experts who help to inform better public policy-making and 
managerial decision-making.  This scholar would contribute importantly to this 
overarching goal. Possible research strengths: We anticipate that the recruit will 
add to the present Economics faculty’s strengths in applied econometrics and 
microeconomic theory.  We anticipate that the hire’s substantive area of research 
will complement our existing strengths in other aspects of applied 
microeconomics that do not directly focus on health care.  Clearly, this area is an 
important one to add strength given the importance of health care to the 
economy and citizens’ productivity. Possible teaching contributions:  Introduction 
to Economics, Economic Statistics, Econometrics, Health Economics, and 
Applied Research Methods – all at the undergraduate or graduate levels. 
Possible research synergies: The economics faculty currently has strengths in 
political economy, labor economics, environmental economics, and economic 
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history.  The economics faculty brings a common set of quantitative and 
analytical tools to bear on pressing questions related to public policy 
interventions and managerial decision-making.  There are significant portions of 
the real economy that are not well covered by the current faculty, including 
health.  A health economist, depending on his/her research specialty, would 
complement our political economy strengths (Innes, Kantor, and Whalley) and 
our labor strengths (Neumann, Whalley, and Winder).  Further, the successful 
recruit, again depending on his/her research, would bolster our expertise in 
management as this economist might be able to work with colleagues and 
students interested in health care financing or delivery.  A health economist 
would be ideally suited to complement the growing strength at UC Merced in 
public health.  The successful recruit could participate in Center for the Study of 
Health Disparities and the undergraduate Public Health minor.  Such an affiliation 
would bring an economics perspective to a broadly interdisciplinary effort to 
understand the causes and consequences of health disparities 
 
Mexican/Latin American History (18th-20th century); (Assistant):  This 
position fills two gaps in the geographical and temporal range of the world history 
group.   We currently have three faculty with expertise on the vast Eurasian land 
mass, but none who study the Americas outside of the United States. Given both 
our geographical location and our student population, research on Mexican/Latin 
American history is extremely important, and has been the subject of substantial 
student demand.   This position is also synergistic with our planned Comparative 
Race and Ethnicity hire.  Furthermore, all current world history faculty work 
before the eighteenth century, so it is also important to engage more modern 
periods.  This will enhance our ability to teach the required world history survey 
sequence.  Mexican/Latin American history also provides an important scholarly 
link to other humanities and social science faculty in SSHA, and supports the 
Hispanic Studies cluster as well as the World Cultures graduate group as a 
whole. 
 
Romantic/Victorian British Literature (Full/Associate):  In this period, a 
number of artists and critics successfully defined imaginative literature as a 
primary medium of cultural discourse, moved literature out of elite circles into a 
much broader milieu, and validated the prophetic strain in literature as the most 
important.  Not only are the literary forms and functions of this period enduringly 
popular, the very shape of literary study, as we know it, was created in this 
period.  No program in English can be without a scholar of this period, either.  
Even the smallest of our comparison schools (Brandeis) has three faculty whose 
scholarship is mostly or substantially in this area; the most innovative 
(Dartmouth) also has three.  
 
Comparative politics, Political Science (Assistant): To hire a political scientist 
whose research examines cross-national or cross-governmental variation in 
political institutions, behavior, or policy outcomes.  Currently, there is only one 
member of the UC Merced Political Science faculty who has a dedicated focus in 
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the field of comparative politics (Haifeng Huang).  This hire is necessary to 
bolster this important component of the program. Possible research strengths: 
Comparative political institutions (e.g., electoral systems, legislatures), 
comparative political behavior (e.g., comparative voting behavior, protest 
behavior), comparative public policy. Possible teaching contributions: POLI 3 
(Intro. to Comparative Politics), POLI 130 (Comparative Political Institutions), 
POLI 135 (Comparative Political Behavior), POLI 140 (Democratization), and 
comparative graduate courses. Possible research synergies: Conrad (Political 
Science – interaction between domestic and international political institutions), 
Huang (Political Science – comparative political institutions), Trounstine (Political 
Science – comparative local political behavior and institutions), Almeida 
(Sociology – comparative social movements). 
 
Developmental Psychologist: Psychology (Associate/Full ): We intend to hire 
a senior (tenured) developmental psychologist with a focus in child and/or 
adolescent development. Within this broad focus, we will seek to recruit the best 
available candidate, but will give preference to researchers who complement and 
extend the areas of research expertise represented by the faculty at the time of 
this search (which cannot be exactly predicted because we anticipate having two 
new developmental faculty present at the point of this search, one at the 
assistant and one at the associate/full level). High-priority additions would be 
someone with expertise in infancy or developmental neuroscience. This hire will 
require both laboratory space equivalent to the largest labs in the new Social 
Sciences and Management Building (e.g., 900 sf), and startup funds of about 
$150,000. Regarding space, the anticipated developmental psychology hires 
would work with infants and children in laboratory settings. They need space for 
(a) interacting with the infant/child in a controlled environment, (b) observing 
those interactions through one way mirrors from a separate room, and (c) 
parents to wait for their infant/child in close proximity to the experimental room. 
Possible research strengths:  cognitive development in infancy; developmental 
neuroscience; cognitive and/or social development in childhood; cognitive or 
social development in adolescence. Possible teaching contributions: New 
undergraduate and graduate courses in area of specialization (e.g. infancy; 
neuroscience; adolescent development); PSY 130, Developmental Psychology; 
PSY 136, Cognitive Development. Possible research synergies:  Strong 
synergies are expected with both current developmental faculty (Chouinard and 
Dunham) and additional faculty hired before this search commences. In 
particular, an emphasis in social and cognitive development will overlap with 
both, and a focus in infancy or developmental neuroscience will open new 
avenues for existing faculty and graduate students to extend their research 
interests to younger children or to neuroscientific methods, respectively.   
 
Health Psychologist; Psychology (Associate/Full) Health psychology deals 
with interactions between behavior and physical health, considering the full 
dimensions of both of these concepts. At the most general level, health 
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psychology includes research into how behavior affects physical health as well 
as how physical health affects behavior. 
 
Our priorities are to provide teaching and research expertise in salient areas of 
health psychology such as (a) experimental study of behavior-health links, (b) 
intervention and prevention program development and evaluation, (c) cultural 
disparities in health, (d) biological mechanisms linking behaviors to physical 
health (e.g., employing measures of nervous, cardiovascular, endocrine, and 
immunological systems), (e) meta-analysis of effects in health psychology, (f) 
interactions between behavior and health over development in childhood (ages 
0-20), and (g) etiology and prevention of behaviors associated with increased 
health risks (e.g., tobacco use, sexual risk behaviors, unhealthy diet). Interest in 
health issues prevalent in the Central Valley is of high priority within the 
aforementioned research areas.   
 
A search at the senior level, based on our experience, usually generates a 
relatively small pool of outstanding candidates. This makes it unwise to highly 
focus the search on only one or a couple of these areas. Rather the best 
candidates overall matching our opportunities and needs need to be identified in 
this search. If otherwise equal candidates are available, the preference is to add 
strength in areas not yet covered by current faculty; yet this should be balanced 
with the benefits from adding faculty in already covered areas to build high 
recognition in a few focal areas. Opportunities for synergies with the COE Health 
Disparities and the Health Sciences Research Institute will of course be valued 
 
The hire at the senior level is likely to be moderately expensive in terms of salary 
and start-up funds.  Most all health psychologists need lab space, varying from 
damp lab space for use in collecting biological specimens from humans to desk 
space for data management and analysis by a cadre of assistants. Space needs 
would start at the size of a large lab (e.g., 650 sf) in the new Social Sciences and 
Management Building, and would expand proportional to any grant funding 
obtained; startup costs might be in the $150,000 range.  Possible research 
strength: It is impossible to predict the research strengths this hire will bring, 
because, as explained above, searches at the senior level will necessarily be 
open across the broad range of aforementioned listed topics. Examples of 
strengths possibly represented with this hire can range from controlled 
experimental research with biological measurements to longitudinal survey 
research on national representative samples to randomized controlled trials of 
intervention strategies with patient populations to meta-analysis of existing 
research findings. Analytic strategies may also be as varied, including for 
example analysis of complex sampling design, longitudinal growth curve 
modeling, hierarchical linear modeling, structural equation modeling, neural 
network analysis, and traditional general linear model analysis Possible teaching 
contribution: Because actual expertise cannot be predicted the possible teaching 
contributions may be varied and include, for example, some set of the following 
undergraduate courses: Psy 1 Introduction to Psychology, Psy 10 Analysis of 
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Psychological Data, Psy 15 Research Methods in Psychology, Psy 105 Research 
Methods in Psychology, Psy 120 Physiological Psychology, Psy 131 Social 
Psychology, Psy 132 Personality, Psy 133 Abnormal Psychology, Psy 140 
Clinical Psychology, Psy 145 Human Sexuality, Psy 146 Alcohol, Drugs and 
Behavior, Psy 147 Health Psychology, Psy 150 Psychological Perspectives on 
Cultural, Racial and Ethnic Diversity, Psy 190 Topics in Psychology, and new 
course(s) in some focused area of health psychology. It is also possible this hire 
can contribute to the newly approved Minor in Interdisciplinary Public Health. At 
the graduate level, we plan to expand the basic curriculum in health psychology 
to provide a solid foundation for those graduate students with this focus. We are 
especially interested if this hire can cover additional foundational courses such 
as Psy XXX Biological Basis for Health Psychology and Psy XXX Health 
Psychology Methods and Measures, in addition to seminars in the an area of 
expertise. Possible research synergies: Possibilities include: Hoyt’s research into 
biobehavioral mechanisms related to chronic disease, Song’s research into 
decision making regarding health risk behaviors, Wallander’s research into 
quality of life and development during childhood, and Shadish’s meta-analysis 
research in health psychology, plus whatever an expected new hire at the senior 
level for the fall 2010 will add. Moreover, we expect synergies with the activities 
in the COE on Health Disparities and Health Sciences Research Instititute. 
 
Race/ethnicity or Immigration; Sociology (Open):  We intend to hire a 
sociologist who studies race and ethnicity and/or immigration.  This hire is likely 
to be relatively inexpensive, and require little or no lab space.  Social inequality 
is one of the three substantive foci of our growing program, and we would like 
to expand our breadth with a race and ethnicity scholar, possibly one who 
studies immigration. Possible research strengths:  Minority experiences in the 
labor market or other social institutions such as education; ethnic and racial 
identity formation; urban inequality; race and ethnicity and the life course; 
immigrant experiences; impact of immigration on individual health and well-
being; immigration and family dynamics; immigration and economic outcomes. 
Possible teaching contributions:  Soc 30 (Social Inequality), Soc 130 
(Stratification), Soc 180 (Race and Ethnicity); and may develop additional upper 
division race and ethnicity courses, a course on the sociology of immigration, 
and graduate courses on race and ethnicity and/or immigration. Possible 
research synergies:  Would fit well with Weffer’s focus on race and urban 
inequality; Beattie and Hamilton’s work on education and inequality; possible 
connections with Van Dyke and Almeida’s work on political mobilization.  This 
hire would also contribute to inter-disciplinary programs for which race and 
ethnicity are relevant, and could potentially contribute to the Chicano Studies 
Minor. 
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Positions requested: AY 2011-13  
(At the recommendation of the Executive Committee of SSHA, these positions 
are listed in alphabetical order by major discipline or program only, and are thus 
not ranked in order of preference). 
 
Pre-20th C Arts GASP (Open) Art history (due to an unsuccessful search in 
2007 and a suspended position in 2008, we request to be given 1 art history FTE 
in 2012-13. The priority will be to hire an art historian who pursues comparative 
and innovative research that deals with issues of globalization and 
postcolonialism in the pre-20th century period. Preference will be given to a 
scholar with a solid foundation in early modern European art traditions, and an 
additional specialization in gender studies. 
 
Sustainable Architecture , Arts, MAP (Assistant): Architecture has the 
potential to broaden the interdisciplinary collaboration with the School of 
Engineering as well as support one of the stated research themes of the 
university. Additionally, only two of the ten UC campuses offer undergraduate or 
graduate degrees in architecture: UC Berkeley and UC Los Angeles. This makes 
the offering of an architecture concentration/minor within MAP attractive since it 
has a promise of drawing more students to UCM. Curriculum in sustainable 
architecture adequate to give UC Merced BA degree holder opportunity to seek 
admission to a graduate Architecture Program will be possible with the hire of 
one specialist. MAP visual arts curriculum already offers or is in process of 
developing lower division courses foundational for the upper division architecture 
curriculum. With the addition of two history of architecture survey courses that 
can be taught by a lecturer, the curriculum will be viable.  
 
Industrial organization, Economics (Open: We intend to hire an economist 
who studies market structures and how firms interact with each other strategically 
in a competitive setting.  Research in industrial organization (IO) is exceptionally 
broad, so it is difficult to predict a priori what type of specialist we might be able 
to attract.  Depending on the pool put before the search committee, we might 
recruit a specialist in firm strategy and performance, pricing strategy, 
monopoly/oligopoly or other market imperfections, antitrust policy, and any of the 
numerous sector specialties. The goal of the Economics program, in general, is 
to create a group of experts who help to inform better public policy-making and 
managerial decision-making. This scholar would contribute importantly to this 
overarching goal. Possible research strengths: We anticipate that the recruit will 
add to the present Economics faculty’s strengths in applied econometrics and 
microeconomic theory.  We anticipate that the hire’s substantive area of research 
will complement our existing strengths in other aspects of applied 
microeconomics that do not directly focus on IO.  Clearly, this area is an 
important one to add strength given the importance of markets and competition in 
developed economies. Possible teaching contributions: Introduction to 
Economics, Economic Statistics, Econometrics, Industrial Organization, Strategy, 
and Applied Research Methods – all at the undergraduate or graduate levels. 
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Possible research synergies: The economics faculty currently has strengths in 
political economy, labor economics, environmental economics, and economic 
history.  The economics faculty brings a common set of quantitative and 
analytical tools to bear on pressing questions related to public policy 
interventions and managerial decision-making.  There are significant areas of the 
discipline that are not well covered by the current faculty, including IO.  An IO 
economist could complement our political economy strengths (Innes, Kantor, and 
Whalley) if s/he studied anti-trust policy or our labor strengths (Neumann, 
Whalley, and Winder) if s/he focused on how firms behave in input markets or the 
organization of the firm.  Both Innes and Neumann have done research on the 
retail sector, which would form the basis for a strength in IO if they were able to 
add an IO specialist to the economics group.  A recruit in IO would decidedly 
contribute to the management research and teaching programs, as this scholar 
would focus on the strategic aspects of firms’ decision-making and relationships 
to competitors.  Finally, again depending on the expertise of the recruit and of the 
aforementioned hires in public and health, all three might complement one 
another’s expertise given that all would be concerned with the performance of 
important sectors of the real economy. 
 
Colonial and Post-Colonial Literature in English (Open).  This is one of the 
most important emerging sub-fields in English literary studies, responding to the 
more rapid flow of ideas and people globally, exemplified by the outpouring of 
important literature from around what once was the British Empire.  The focus 
could be wide or could concentrate on one of several areas, eg. Literature of 
Indian subcontinent, Australasia, Non-U.S. North America, Africa, all of which 
have rich traditions and active practitioners in English.  Could also look at 
diasporas, connecting well to grad group.   
 
Philosophy of Mind; Philosophy/Cog Sci (Assistant) We intend to hire a 
philosopher who will fill a gap in our coverage of the cognitive and information 
sciences, where we currently have only two faculty with relevant expertise.  
Recently, a great many philosophers of mind have begun synthesizing 
experimental findings from cognitive science and neuroscience, and applied 
results from robotics and artificial intelligence, to formulate and support their 
logical arguments for various theories of how the mind works.  By hiring in the 
area of Philosophy of Mind, we simultaneously smooth out potholes in CIS’s 
ability to teach enough courses in this important area and lay the groundwork 
for what will eventually become a full-fledged Philosophy program of its own at 
UC Merced in the future.  This hire would be comparatively inexpensive, and 
would require little or no lab space. Possible research strengths: agency, moral 
psychology, mental causation, metaphysics of mind, bioethics, perception, 
personal identity, animal cognition, concepts, embodied cognition. Possible 
teaching contributions: Introduction to Philosophy (UG), Introduction to Logic 
(UG), Philosophy of Mind (UG), and perhaps develop new courses such moral 
psychology, bioethics, free will and agency, metaphysics of mind, or animal 
cognition (UG or Grad). Possible research synergies: Yoshimi’s research on 
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consciousness and dynamical systems, Vanderschraaf’s research on moral 
and political philosophy, Noelle’s research on cognitive control, and Spivey’s 
research on unconscious perception. 
 
Political institutions; Political Science (Assistant): To hire a political scientist 
who focuses on either political behavior or political institutions within the context 
of U.S. politics.  One of the primary strengths of the current Political Science 
group is in the area of American politics.  This hire would build on that strength 
and help reinforce graduate training in this area. Possible research strengths: 
American mass public opinion; campaigns, voting, and elections; Congress; 
presidency; judiciary; state and local politics; interest groups; political parties; 
race, ethnicity, and politics. Possible teaching contributions: POLI 1 (Intro. to 
American Politics), POLI 2 (Controversies in American Politics), various upper 
division American politics classes (and future corresponding graduate classes). 
Possible research synergies: Hansford, Monroe, Nicholson, and Trounstine 
(Political Science – American politics); Van Dyke and Weffer (Sociology – 
American political protest and social movements); Economics faculty. 
 
Health Psychologist; Psychology (Associate/Full) Health psychology deals 
with interactions between behavior and physical health, considering the full 
dimensions of both of these concepts. At the most general level, health 
psychology includes research into how behavior affects physical health as well 
as how physical health affects behavior. The same strategy as depicted for 
searching to fill the previous position in health psychology in 2011-12 will be 
employed for this search. It will be important to consider what expertise was 
added to the health psychology faculty from senior hires in 2010 and 2011-12, 
which are unknown at present.  Nonetheless, our priorities are to provide 
teaching and research expertise in salient areas of health psychology such as (a) 
experimental study of behavior-health links, (b) intervention and prevention 
program development and evaluation, (c) cultural disparities in health, (d) 
biological mechanisms linking behaviors to physical health (e.g., employing 
measures of nervous, cardiovascular, endocrine, and immunological systems), 
(e) meta-analysis of effects in health psychology, (f) interactions between 
behavior and health over development in childhood (ages 0-20), and (g) etiology 
and prevention of behaviors associated with increased health risks (e.g., tobacco 
use, sexual risk behaviors, unhealthy diet). Interest in health issues prevalent in 
the Central Valley is of high priority within the aforementioned research areas.   
 
A search at the senior level, based on our experience, usually generates a 
relatively small pool of outstanding candidates. This makes it unwise to highly 
focus the search on only one or a couple of these areas. Rather the best 
candidates overall matching our opportunities and needs need to be identified in 
this search. If otherwise equal candidates are available, the preference is to add 
strength in areas not yet covered by current faculty,; yet this should be balanced 
with the benefits from adding faculty in already covered areas to build high 
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recognition in a few focal areas. Opportunities for synergies with the COE Health 
Disparities and the Health Sciences Research Institute will of course be valued 
 
The hire at the senior level is likely to be moderately expensive in terms of salary 
and start-up funds.  Most all health psychologists need lab space, varying from 
damp lab space for use in collecting biological specimens from humans to desk 
space for data management and analysis by a cadre of assistants. Space needs 
would start at the size of a large lab (e.g., 650 sf) in the new Social Sciences and 
Management Building, and would expand proportional to any grant funding 
obtained; startup costs might be in the $150,000 range. Possible research 
strength: It is impossible to predict the research strengths this hire will bring, 
because, as explained above, searches at the senior level will necessarily be 
open across the broad range of aforementioned listed topics. Examples of 
strengths possibly represented with this hire can range from controlled 
experimental research with biological measurements to longitudinal survey 
research on national representative samples to randomized controlled trials of 
intervention strategies with patient populations to meta-analysis of existing 
research findings. Analytic strategies may also be as varied, including for 
example analysis of complex sampling design, longitudinal growth curve 
modeling, hierarchical linear modeling, structural equation modeling, neural 
network analysis, and traditional general linear model analysis Possible teaching 
contribution: Because actual expertise cannot be predicted the possible teaching 
contributions may be varied and include, for example, some set of the following 
undergraduate courses: Psy 1 Introduction to Psychology, Psy 10 Analysis of 
Psychological Data, Psy 15 Research Methods in Psychology, Psy 105 Research 
Methods in Psychology, Psy 120 Physiological Psychology, Psy 131 Social 
Psychology, Psy 132 Personality, Psy 133 Abnormal Psychology, Psy 140 
Clinical Psychology, Psy 145 Human Sexuality, Psy 146 Alcohol, Drugs and 
Behavior, Psy 147 Health Psychology, Psy 150 Psychological Perspectives on 
Cultural, Racial and Ethnic Diversity, Psy 190 Topics in Psychology, and new 
course(s) in some focused area of health psychology. It is also possible this hire 
can contribute to the newly approved Minor in Interdisciplinary Public Health. At 
the graduate level, we plan to expand the basic curriculum in health psychology 
to provide a solid foundation for those graduate students with this focus. We are 
especially interested if this hire can cover additional foundational courses such 
as Psy XXX Biological Basis for Health Psychology and Psy XXX Health 
Psychology Methods and Measures, in addition to seminars in the an area of 
expertise. Possible research synergies: Possibilities include: Hoyt’s research into 
biobehavioral mechanisms related to chronic disease, Song’s research into 
decision making regarding health risk behaviors, Wallander’s research into 
quality of life and development during childhood, and Shadish’s meta-analysis 
research in health psychology, plus whatever an expected new hire at the senior 
level for the fall 2010 will add. Moreover, we expect synergies with the activities 
in the COE on Health Disparities and Health Sciences Research Instititute. 
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Quantitative Psychologist; Psychology (Assistant)  We intend to hire a 
quantitative psychologist with a solid background in statistical modeling, but 
who does not overlap unduly with the previous hire. This hire will require both 
laboratory space equivalent to one of the smaller labs in the new Social 
Sciences and Management Building, and startup funds of about $80,000 (in 
2010 dollars). This position will expand our existing strengths in Quantitative 
Psychology, and strengthen our ability to contribute to research in both 
Developmental and Quantitative Psychology. This hire will also teach one of 
our two required graduate statistics courses. Possible research strengths: 
longitudinal data analysis, multilevel modeling, categorical data analysis, 
structural equation modeling, item response theory, meta-analytic model 
Possible teaching contributions: PSY 10, Analysis of Psychological Data; PSY 
15, Research Methods in Psychology; PSY 105, Advanced Research Methods 
in Psychology; PSY 171, Psychological Tests and Measurement; PSY 190, 
Topics in Psychology; PSY 202A Advanced Psychological Statistics I; PSY 
202B, Advanced Psychological Statistics II; PSY 202C, Multivariate Methods; 
PSY 205, Measurement Theory and Psychometrics; PSY 206, Quantitative 
Methods for Reviewing Research; PSY 207, Linear Structural Modeling; PSY 
211, Computer Programming for Social Sciences; and PSY 212, Special 
Problems in Psychological Statistics. This hire may also develop new 
undergraduate and graduate courses, for example, Multilevel Modeling or 
Longitudinal Data Analysis Possible research synergies: Direct synergies are 
with Shadish’s research on meta-analysis and Vevea’s research on meta-
analysis and item response theory. However, this hire will benefit most of our 
faculty in Developmental and Health psychology where nested design requiring 
multilevel models, and longitudinal designs following children or patients over 
time, are common. 


Health Sociology; Sociology  (Open):  We intend to hire a sociologist who 
studies the sociology of health and medicine.  This hire is likely to be relatively 
inexpensive, and require little or no lab space.  They would expand our breadth 
by focusing either on health institutions, or inequality and health. Possible 
research strengths:  social aspects of individual health and well being; 
inequality in health outcomes; inequality in medical institutions; the social 
organization of health care. Possible teaching contributions:  Soc 30 (Social 
Inequality), may develop an upper division health sociology course, graduate 
courses on sociology of health, and could potentially teach courses on 
inequality or organizations, depending on their interests. Possible research 
synergies:  Would fit well with the University’s Center for the Study of Health 
Disparities and the undergraduate Public Health minor; Beattie, Weffer and 
Hamilton’s focus on social inequality; and, Song, Wallender and Hoyt’s 
research on health psychology, as well as health research in the natural 
sciences. 
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Management positions recommended but not ranked or prioritized 


Finance (2010-11); Associate or Full: To hire a researcher who studies the 
ways in which individuals, business entities and other organizations allocate 
financial resources over time, with particular attention given to decision-making 
under conditions of uncertainty.  Finance courses are core to any Management 
program, but Merced currently has no ladder rank faculty in this area, limiting our 
course offerings.  Potential hires could have a PhD in Finance or Management, 
Economics, Mathematics, Decision Sciences, or other fields.  There are also 
significant potential synergies with Economics, Applied Mathematics, Cognitive 
Science, and Engineering, depending on the expertise of the specific scholar 
recruited. 
 
Possible research strengths: )1)-the generation and analysis of financial 
information; 2) methods to raise and allocate investment funds, including asset 
pricing, capital budgeting, investment strategy, and international asset 
management; 3)  the structure and regulation of financial institutions; and 4) 
behavioral finance. Possible teaching contributions: MGMT 25 (Introduction to 
Finance), MGMT 121 (The Economics of Money, Banking, and Financial 
Institutions), MGMT 165 (Intermediate Finance), and new courses developed by 
the successful recruit. Possible research synergies: Economics faculty, Yihsu 
Chen (Engineering/SSHA; energy/asset modeling); Harish Bhat (Applied 
Mathematics); Evan Heit (decision sciences); Cognitive Science faculty 
 
Marketing (2010-11); Associate or Full: To hire a researcher who studies the 
process whereby demands for products, services and ideas are anticipated, 
managed and satisfied.  Marketing courses are core to any Management 
program, but Merced currently has no ladder rank faculty in this area, limiting our 
course offerings.  Potentially hires could have a PhD in Management, 
Economics, Psychology, Decision Sciences, Cognitive Science.  There are 
significant potential synergies with faculty in a number of areas, such as 
Economics, Sociology, Political Science, Psychology, and Cognitive Science.  A 
specific area of potential specialization for UC Merced is a specialization in the 
retail sector, so attracting a marketing scholar to the campus could bolster this 
burgeoning strength. Possible research strengths: Understanding, explaining and 
predicting consumer behavior and the effectiveness of various marketing 
strategies, and developing theoretical frameworks with which consumer choice 
can be better understood and more efficient and effective strategies can be 
designed.  Potential applications include media communications in such areas as 
health, environment, or politics, which would complement other faculty’s 
interests. Possible teaching contributions: MGMT 120 (Marketing), other 
marketing courses not currently offered, such as Consumer Choice, Media and 
Advertising, Market Segmentation, Behavioral Economics; cross-listed courses 
with Political Science, Sociology, Psychology, etc. Possible research synergies: 
Economics faculty (especially Todd Neumann, who studies history of retail, and 
Rob Innes who studies market structures); Sociology faculty (social movements 
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and effects of mass media); Psychology faculty (any faculty with interests in 
social psychology or public health communications); Anthropology faculty 
(sociocultural); Cognitive Science faculty (judgment and decision making).  HSRI.   
 
Management Strategy (2010-11) Any: To hire a researcher who studies how 
firms strategize with respect to the various uncertainties and constraints that they 
face.  Possible areas include the interactions of economic incentives, firm 
strategy, public policy and political economy, institutional design, and technology 
management, with applications to antitrust, telecommunications, energy and the 
environment, airlines, health, banking, human resources, game theory, 
international trade, and strategy, both private and public.  Such a faculty could 
add applied “content” courses to the Management program.  Merced currently 
has no ladder rank faculty, limiting our course offerings.  Potential hires could 
have a PhD in Management, Economics, Decision Sciences, Political Science, 
Sociology, Public Health, Engineering, or other fields.  There are also significant 
potential synergies with Economics, Political Science, Sociology, Engineering, 
and Psychology. 
 
Possible research strengths (examples, not exclusive list): 1) International 
Economics: The effects of international trade and trade restrictions on prices and 
welfare; the determination of exchange rates and relative prices across countries; 
the economics of pollution havens, eco-dumping, international labor and 
environmental agreements, and international economic development; 2) 
Industrial Organization: Strategy, pricing, and performance in imperfectly 
competitive markets, including the nature and effects of contracts, vertical and 
horizontal organization of production and retailing, and antitrust; 3) Risk and 
Insurance: The intersection of Finance and Economics, including decision 
making under uncertainty, market failures in insurance, pricing risk, public 
decision making under risk, diversifiable vs. undiversifiable risk, and ethical 
issues in cross-generational choices under risk.; 4) Health Economics and 
Management: Economics of health care management and delivery from 
consumer decision making to doctor incentives, hospital management, innovation 
and marketing of pharmaceuticals and vaccines, and alternative health delivery 
systems. Possible teaching contributions:  MGMT 116 (Organizational Strategy), 
MGMT 141 (Industrial Relations and Human Resource Economics), 
Organizational Behavior, applied courses in public policy, energy management, 
health management, insurance, international trade, plus many other potential 
courses not currently offered in applied areas of Management, depending on 
expertise. Possible research synergies: Economics faculty, Yihsu Chen 
(Engineering/SSHA; energy/asset modeling), Tony Westerling 
(Engineering/SSHA; resource management), Psychology faculty (with public 
health interests), Public Health faculty, Peter Vanderschraaf (Philosophy; game 
theory), Political Science and Sociology faculty, SNRI and HSRI more generally. 
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Projected space requirements of SSHA  
 
In July 2011 SSM is scheduled to open. This will be of enormous importance to 
SSHA and the campus in general. As a part of the plan (and which was a serious 
reason for the delay in finishing the plan) I undertook a careful analysis of 
existing and projected SSHA space requirements under the most optimistic of 
our FTE requests.  
 
At the start of AY 2010-11 (or 7/1/10), SSHA ladder faculty will require 50 offices 
assuming all hires (including a projected Public Health position) are successful. 
Three of our cross-hires (Chen, Noelle, and Westerling) have offices in 
Engineering. One office is currently occupied by Greg Herken, who will be retiring 
on 6/30/10; this space will be open at the start of the new academic year.   
 
Office needs are thus: 
 7/1/2011   50 
 7/1/2012   61 (11 new) 
 7/1/2013   69 (  9 new) 
 7/1/2014   78 (  9 new) 
 
SSM currently has 72 spaces designated as faculty offices. Taken together, 
SSHA has allocated to it a total of 123 offices (this includes the 72 SSM offices 
and the existing 51 COB offices; this includes Herken’s to-be-vacated office). If 
SSHA is allotted the number of faculty requested in this proposal (27), by the 
start of AY 2013-14 we will have a total of 78 faculty. In principle, this creates a 
surplus of 45 offices that can be devoted to continued growth, assignment to 
adjuncts, or other academic purposes. This number may be smaller if FTE are 
released to the Management major from the Provost’s pool.  
 
At the start of AY 2010-11 (7/1/10), assuming a full slate of successful hires, we 
will require 19 lab spaces. Thus, assuming that the FTE proposal is fully funded, 
lab needs are: 
 
 7/1/2010  19 
 7/1/2011  26 (seven new) 
 7/1/2012  29 (3 new) 
 7/1/2014  31 (2 new) 
 
There are a total of 16 “spaces” designated as labs in COB, AOB or Castle. Note 
that the definition of lab is broad: some are sets of offices, others are true lab 
spaces, and still others are conference rooms that have been re-tasked to 
research purposes. SSM has a total of 41 spaces designated as research labs or 
studios devoted to the arts (in MAP). This is a fairly conservative estimate of the 
number of lab spaces in SSM. In principle, this leaves a surplus of 10 lab spaces 
for continued growth. In general, planned lab space meets or exceeds the 
amount of square footage currently devoted to lab use in COB/AOB.  
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In summary, space is not a significant concern for the development of the SSHA 
FTE plan.  
 
 
Strategic plans as submitted by the four programs of SSHA 
 
The following plans are offered as part of the overall SSHA strategic plan. It is 
here that each program makes its best case for the allocation of FTE, and these 
plans are the basis upon which I as dean created the draft FTE allocation plan. I 
have not modified these documents in any way aside from placing them all into 
the same font. They are listed in alphabetical order. Plans submitted by the 
graduate groups follow them.  
 
 


Cognitive and Information Sciences Strategic Plan 
 


0. Executive Summary 
Within three years, Cognitive and Information Sciences at UC Merced can 
become one of the top ten cognitive science programs in the world. 
  
The Cognitive and Information Sciences (CIS) bylaw 55 unit proposal, and the 
CIS graduate group proposal, are currently in their respective review processes.  
This strategic plan document supplements those proposals with a description of 
our vision for the future growth of Cognitive and Information Sciences at UC 
Merced.  The CIS faculty unit brings together faculty in the School of Social 
Sciences Humanities and Arts who utilize computational models and/or 
technological innovations in their research. CIS faculty members are dedicated to 
synergizing research and teaching in interdisciplinary endeavors that form a 
natural class around the emergence of organized system behavior at all scales, 
including for example biological intelligence, artificial intelligence, perception-
action systems, game theory, systems science, communications, and both 
human-computer and human-environment interaction.  These research areas, and 
their ties to computational modeling and technological innovation, complement UC 
Merced’s closely-related strengths in robotics, computer graphics, machine 
learning, and visual/spatial analysis (in the School of Engineering, SoE), 
computational biology (in the School of Natural Sciences, SoNS), and 
environmental sciences (spread across all three schools at UC Merced). 
 At the academic core of the CIS faculty unit is the field of Cognitive 
Science, made unique in our case with an emphasis on computation and 
simulation techniques.  At UC Merced, Cognitive Science combines theories and 
methods from computer science, complex systems, neurobiology, linguistics, 
philosophy, service science, psychology, and neurobiology.  Our overarching 
research program aims to understand how cognition and other self-organized 
behavior emerge within and between biological organisms and natural and 
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artificial systems. The cognitive scientists produced by our graduate and 
undergraduate curricula go on to conduct research in universities, and pursue 
careers in areas as diverse as cognitive engineering (which includes areas such 
as human factors engineering, computer supported collaborative work, and user 
interface design), information sciences, management, law, service science, 
graphic design, communications, and medicine.   
 Cognitive and Information Sciences has become a signature academic 
program at UC Merced.  Our cognitive science major is popular among 
undergraduates (fourth largest major in SSHA). Our faculty and graduate 
students are receiving prestigious awards and publishing high-profile articles.  
We are actively pursuing and obtaining substantial extramural funding. We have 
captured the attention of cognitive scientists worldwide.  This success is the 
result of careful planning, outstanding hires, forward-looking vision, and 
expansive interdisciplinary research.  It is also the result of resourcefulness.  We 
make the most of our limited FTE, space, and graduate support resources.  
 To continue our success, the CIS faculty unit must grow and maintain 
balanced ties to all its related disciplines.  Only then can it benefit from the cross-
fostering of ideas in various research and teaching agendas while contributing 
value in return to each of the other disciplines.  CIS will, therefore, contribute in a 
balanced way to different strategic areas at UC Merced, for example, through 
links to Engineering, Biological Sciences, and Management.  CIS will continue to 
serve as a hub of scientific and academic integration amidst the exceptional 
intellectual synthesis that promises to make UC Merced unique within the 
University of California system, and among universities around the world. 
 
1. The Challenges 
The Cognitive and Information Sciences faculty unit has gotten off to a strong 
start, yet challenges lie ahead.  We need to: 
 


• obtain faculty positions to fill gaps and expand areas of strength  
• obtain faculty positions devoted to teaching in the Cognitive Science 


major 
• hire faculty who will actively seek and obtain extramural funding  
• acquire adequate research space for faculty and graduate students 
• fortify our stand-alone PhD program (proposal currently under review) 
• strengthen ties to the School of Engineering 
• build bridges to the School of Natural Science 
• ensure that our program has strengths in multiple sub-areas of Cognitive 


Science 
• improve recruiting efforts for undergraduate and graduate students 
• expand research opportunities for students from underrepresented 


groups 
 
2. The Strategy  
By raising the Cognitive and Information Sciences faculty unit as a beacon of 
excellence within UC Merced, a large and diverse array of related disciplines 
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will be similarly raised with it. Due to its integration of varied researchers across 
the campus in their joint endeavor to study the function of natural systems, 
brains, and artificial minds, programs such as computer science, psychology, 
economics, management, and the biological sciences will all benefit from an 
institutional commitment to CIS. 
 
2.1 Cognitive and Information Sciences Faculty 
 The CIS faculty unit consists of 10 core faculty members, as well as 24 
affiliate faculty members (listed elsewhere).  The 10 core members come from 
a variety of disciplines that intersect computation and cognition: 
Yihsu Chen (Assistant Professor of Environmental Economics and Engineering, 


and Geography, SSHA and SoE) 
Chris Kello (Associate Professor of Cognitive Science, SSHA) 
Paul Maglio (Associate Adjunct Professor of Cognitive Science, SSHA) 
Teenie Matlock (Associate Professor of Cognitive Science, SSHA) 
David Noelle (Assistant Professor of Cognitive Science and of Computer Science 


and Engineering, SSHA and SoE) 
Michael Spivey (Professor of Cognitive Science, SSHA) 
Peter Vanderschraaf (Associate Professor of Philosophy, SSHA) 
Anthony Westerling (Assistant Professor of Environmental Policy and 


Engineering, and Geography, SSHA and SoE) 
Art Woodward (Professor Emeritus of Psychology, SSHA) 
Jeff Yoshimi (Assistant Professor of Philosophy, SSHA) 
 
 
2.2 National Recognition of the CIS Faculty Unit 
 In the following section, we present metrics to begin documenting the 
overall national (and international) recognition among our 9 core active (non-
emeritus) CIS faculty, comprising 1 full professor, 3 associate professors, 1 
adjunct associate professor, and 4 assistant professors.  To make these 
performance metrics quantifiable (and eventually generalizeable), some details 
are unavoidably lost.  Note: The choice of some metrics may be revised in the 
future, perhaps as a shared template of performance metrics is adopted across 
multiple faculty units.  
 These metrics clearly demonstrate that the CIS faculty have research 
programs that exert great influence in their various fields.  These metrics also 
indicate that CIS faculty are successful at bringing in extramural funding, and that 
they receive awards for recognition in research and teaching. The first metric we 
report for our CIS faculty unit is the h index.2  For calculating h index among our 
CIS faculty, citation counts were obtained from scholar.google.com on 1/14/2010. 


                                                             
2 In 2005, J. E. Hirsch introduced an elegant (though imperfect for some disciplines) quantitative metric of 
a scientist’s impact on his/her field, the h index.  (In the scientometric literature, there are critiques, 
extensions and modifications of this metric, but debate over alternate versions has not been settled.)  The h 
index is calculated as the highest number N of published papers that have each been cited at least N times. 
For example, if a scientist has 14 papers that have each been cited 14 or more times, and his/her 15th most 
cited paper has not been cited 15 or more times, then that scientist’s h index is 14. 
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h index:   
• Overall mean h index for the 9 non-emeritus CIS faculty: 11.8 
• Full, mean h index: 26 
• Associate, mean h index: 14 
• Assistant, mean h index: 6 
 
Number of articles (co-)authored by non-emeritus CIS Faculty w/ >100 citations:  
22 
 
Number of CIS Faculty who have served as a member on a research grant 
review panel: 5  
 
Number of funded extramural research grants on which CIS Faculty are PI: 7 
 
Number of funded extramural research grants on which CIS Faculty are co-PI: 
9 
 
Sum total costs of current extramural research grants to CIS Faculty: ~$3.28M 
 
Number of Journal Editor or Associate Editor positions among CIS Faculty: 4 
 
Number of Journal Editorial Board positions among CIS Faculty: 7 
 
Number of official positions held by CIS Faculty in Scientific Societies: 6 
 
Total number of invited presentations by CIS Faculty in 2009: 49 
 
Number of academic awards/honors for CIS Faculty in 2009: 7 
 
Number of academic awards/honors for grad students of CIS Faculty in 2009: 8 
 
 
 
2.3 Vision for the Future 
 When college seniors the world over ask where they should do graduate 
work in cognitive science, their faculty advisors will rattle off the top PhD 
programs in Cognitive Science, and it will sound like this: UCSD, Johns 
Hopkins, Edinburgh, Indiana, MIT, Brown, Rochester, Washington University, 
Carnegie Mellon, and UC Merced.  Our goal of being a top ten program is 
coming to fruition as a result of rapidly increasing visibility, award-winning 
faculty, robust research strengths, and success in extramural funding.  Our 
quick rise to this status is aided by the fact that the number of Cognitive 
Science PhD programs is still considerably smaller than the number of PhD 
programs in more traditional fields (e.g., Computer Science, Psychology, etc.), 
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and by the fact that our PhD program is one of only two such doctoral programs 
on the west coast (along with UCSD).   
 Being a top ten program in Cognitive Science will yield many positive 
outcomes, especially for our students. Our undergraduates will be admitted to 
well-known Cognitive Science PhD programs, such as MIT or UCSD, or obtain 
profitable industry jobs, especially in companies in nearby Silicon Valley.  The 
latter is a likely outcome for many of our students given current hiring trends.  
Many high tech companies are beginning to employ large numbers of service 
scientists (applied cognitive scientists with expertise in programming and 
management) in the coming decade.  For instance, IBM is hiring thousands of 
individuals in this area to secure its position as a world leader in service 
science, management and engineering. To ensure they will have service 
scientists to hire, IBM has been providing seed money and establishing 
partnerships with universities worldwide, such as UC Berkeley, UCSC, and 
throughout Europe and China. (See past issues of Business Week and 
Computer World.) (For other benefits, see section 3.) 
 UC Merced’s Cognitive and Information Sciences group is becoming one 
of the signature badges of honor for the campus and the UC system, with 
considerably less investment than would be needed for building such prestige 
in other disciplines already represented at most universities. Essentially, 
institutional investment in CIS is a “low-hanging fruit” with enormous pay-off 
that will spread beyond its core faculty members to its affiliate members and to 
connected disciplines, including Computer Science, Biology, Philosophy, 
Psychology, Economics, and Management.  As CIS is an interdisciplinary hub 
that connects SSHA with the Schools of Engineering and Biological Sciences, it 
both benefits from and adds to the synergistic activities across fields, thus 
feeding back to the various supporting disciplines, improving their own visibility 
and prestige in return.  Thus, institutional support that goes to CIS is naturally 
multiplied and amplified into support for several  neighboring disciplines, 
maximizing the scientific reputation of UC Merced in multiple fields. As an 
example of UC Merced’s growing scientific reputation, while Professor of 
Cognitive Science, Teenie Matlock, was President of the UC Merced chapter of 
Sigma Xi (The Scientific Research Society) in 2009, UC Merced was one of 
only six universities nationwide awarded a Sigma Xi Certificate of Excellence 
for exceptional chapter activity, innovative programming, and community 
leadership.  In addition, Michael Spivey was awarded Sigma Xi’s highly 
prestigious William Procter award for distinction in research (previous recipients 
include Stephen Jay Gould, Herbert Simon, and Margaret Mead). From efforts 
like this, there will soon come a day when any UC professors who suggests 
that UC Merced ought to be “a small undergraduate liberal arts college” won’t 
simply be seen as rude or insensitive, but patently and obviously wrong. 
 
 
2.3 Mission 
Through its scientifically rigorous integration of a variety of theoretical 
frameworks and methodological approaches in the study of intelligent behavior, 
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the Cognitive and Information Sciences Faculty Unit is an interdisciplinary hub 
that both draws from and gives back to the research and education strengths 
that are growing at UC Merced throughout the Social Sciences, Humanities and 
Arts, Engineering, and Biological Sciences.  This symbiotic relationship will 
quickly and inexpensively place Cognitive and Information Sciences among the 
top ten Cognitive Science programs in the world. 
 
 
3. Goals and Strategies 
Strengths. There are four emerging areas of research strength in the Cognitive 
and Information Sciences faculty unit at UC Merced.  Each provides multiple 
routes for multidisciplinary interaction, and together they form the foundation on 
which expansion will be based.  Our productivity in these research areas has 
already generated considerable national and international interest in our 
Cognitive and Information Sciences group. Over the next few years, we aim 
specifically to build on these strengths with three of our six requested hires 
(Cognitive Science & Technology, Computational Linguistics, and Visual 
Perception). 


 
1.   Computation, e.g., neural networks and dynamical systems (Kello, 


Noelle, Spivey, Yoshimi), simulation and forecast techniques (Chen, 
Vanderschraaf, Westerling), distributed cognition (Maglio), statistical 
methods (Woodward, Westerling)  
CIS Affiliates: machine learning (M. Carreira-Perpiñán, S. Newsam), 
Bayesian reasoning (E. Heit) 
 


2.   Cognitive Technology, e.g., artificial intelligence (Kello, Maglio, Noelle), 
service science (Maglio), human-computer interaction (Matlock, Maglio) 
CIS Affiliates: robotics (S. Carpin, M. Kallman) 
 


3.   Perception and Action, e.g., spatial cognition (Matlock), visuomotor 
processing (Spivey), dynamical analysis of cognitive performance (Kello), 
cognitive neuroscience (Noelle), phenomenology (Yoshimi) 
CIS Affliates: computer vision (S. Newsam, M-H.Yang) 
 


4.   Language, e.g., linguistics (Matlock), speech production (Kello), 
sentence comprehension (Spivey), philosophy of mind (Yoshimi) 
CIS Affiliates: child language use (Y. Dunham) 
 


Weaknesses. The weaknesses that our faculty unit experiences result from 
slowed growth and financial support during the present budget crisis.  Our 
primary weakness is that there are gaps in our coverage of important fields 
under the umbrella of CIS. A related weakness is that, due to enormously 
heavy service loads and highly active participation and leadership in School, 
UCM, and Senate committees, CIS faculty have precious little time to service 
the undergraduate and graduate programs. Despite these drains on faculty 
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time, and due to heroic efforts on the part of CIS faculty, our current coverage 
of CIS fields is sufficient for our faculty unit and our graduate group to display 
the necessary cohesion to garner praise from colleagues all over the globe. 
While we have also been successful at recruiting highly competitive graduate 
students, the need still looms large for making hires that can fill the gaps in our 
coverage.  In previous strategic plans for the Cognitive Science group, great 
emphasis was placed on hiring in Cognitive Neuroscience, Philosophy of Mind, 
and Spatial Analysis. Accordingly, over the next few years, we aim specifically 
to fill in our gaps with the other three of our six requested hires in these areas. 
These three areas are critical to our research and teaching, yet CIS currently 
has only 1 or 2 faculty experts in each.  
 
Opportunities. Many unique opportunities result from sustaining a 21st Century 
Cognitive and Information Sciences Program at UC Merced.  Unique 
interdisciplinary research collaborations, which would be difficult or impossible 
at many other universities are naturally emerging among our core and affiliate 
faculty, who come from diverse backgrounds.  Similarly, our program produces 
rare interdisciplinary educational opportunities for undergraduates, such as 
project-based training that combines computer programming, statistical 
methods, data visualization techniques, systems design, experimental 
protocols, and experience with technologically advanced laboratory equipment.  
Undergraduate cognitive science courses and lab opportunities also allow other 
majors in SSHA to combine science with the arts or humanities in any number 
of interesting projects (e.g., interactive media and virtual reality; music 
perception; visual processing of art; discourse analysis of literary works; 
comparative linguistics). They also provide students from Natural Sciences 
(NS) and the School of Engineering (SoE), such as those majoring in biology 
and computer science, the opportunity to take social science classes related to 
their interests (e.g., Introduction to Cognitive Science, Artificial Intelligence, 
Neural Networks, Cognitive Neuroscience).  
          Graduate training in Cognitive and Information Sciences can prepare 
PhD’s for academic posts not only in cognitive science departments but also in 
computer science departments, information science departments, psychology 
departments, philosophy departments, linguistics departments, and, as well as 
for industry positions in areas related to cognitive engineering, data mining, and 
machine learning.  Cognitive Science training on our campus can also benefit 
students from underrepresented groups.  Many of our Cognitive Science 
undergraduate majors are from ethnically diverse backgrounds or are women.  
The low representation of women and other minorities (below 10 percent) is 
viewed as a problem in cognitive science departments and programs across 
the country, and among members of the Cognitive Science Society.   
 
Threats.  The key threat that we see lurking in the future is one that would 
severely affect many faculty groups on campus, not just CIS.  The threat of UC 
Merced being demoted to the status of an undergraduate liberal arts college, if 
its research reputation were to dwindle and/or it had not graduated enough 
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PhDs by 2013, would be simply devastating.  The campus would experience a 
mass exodus of its most world-renowned faculty. The primary (and most 
affordable) solution to this threat is a substantial increase in graduate student 
support campus-wide.  Without high-quality graduate students in our faculty 
laboratories, the scientific research that maintains our national and international 
reputation will inevitably fade.  Our best graduate applicants understandably 
express concern when they learn that UC Merced offers little in the way of 
university fellowships, imposes exorbitant non-resident graduate tuition fees, 
and provides no office space for graduate students (often forcing them work at 
a desk in a public space, rather than risk interfering with laboratory data 
collection by sharing a desk in the lab during a human cognition experiment.)  
In order to avoid being relegated to an undergraduate liberal arts college in the 
future (and thereby losing all of its highest-quality faculty), it is critical that UC 
Merced invest heavily in its graduate student community.   
 
 
3.1 Research Opportunities and Funding 
 Although most academic programs generally seek research funding from 
one or two basic sources, research projects in the Cognitive and Information 
Sciences faculty unit routinely draw from a wide variety of external research 
funding sources, including grants from: 
 


• government institutions  
  NSF, NIH, NOAA, NASA, DARPA, USDA, California Energy 
Comission 
• private institutions  
  McDonnell, Sloan, Glushko-Samuelson Foundation 
• University of California partnerships  
  UCOP Digital Media Discovery Grants, CITRIS   
• local industry groups and high-tech companies  
  HP, IBM Research, Google 


 
 Our Cognitive and Information Sciences graduate group (proposal under 
review) is a natural candidate for a training grant (such as an NIH T32, an NSF 
IGERT, or an NSF GK12) that would include fellowships for graduate students 
and postdocs, conference travel funds, and funds for a colloquium budget.  We 
are in an excellent position to pursue such funding because our faculty have an 
impressive track record of external support.   


In 2008, the Glushko-Samuelson Foundation provided a generous gift of 
50,000 dollars to cognitive science faculty to boost the visibility and support 
activities centered around cognitive science at UC Merced.  The gift, which was 
intended to last for three years, has supported the following activities for the 
past two years: 


 
1) Distinguished Cognitive Scientist award and visit.  This high-profile event 


attracts faculty, students, as well as members of the Merced community, 
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to a lecture and reception to showcase important advances in cognitive 
science that have an impact on everyday life.  The 2008 recipient of the 
Distinguished Cognitive Scientist award was Professor George Lakoff of 
UC Berkeley Linguistics Department.  The 2009 recipient was Linda B. 
Smith of University of Indiana Cognitive Science Program.  The 2010 
recipient is Michael Mozer of University of Colorado, Boulder Cognitive 
Science Institute and Computer Science Department.  With each visit, 
faculty and graduate students have the opportunity to meet and discuss 
their research with a well-established leading cognitive scientist. 
 


2) Mind, Technology, and Society (MTS).  This weekly talk series brings in 
experts from cognitive science and related areas, including 
neuroscience, linguistics, philosophy, computer science, and information 
sciences, to present their work to a combined graduate seminar (COGS 
250) and faculty audience.  These well-attended lectures also bring in 
undergraduates and researchers from the School of Natural Sciences 
and the School of Engineering.  MTS keeps UCM cognitive scientists 
and colleagues apprised of recent developments in the cognitive science 
and related fields and provides graduate students the opportunity to 
network. 


 
3) Conference travel funds for students.  These funds enable UC Merced 


graduate students to attend and present their research at the annual 
Cognitive Science Society meeting.  This enables our students to 
acquire peer-review of their work in a richly interactive conference 
atmosphere.  It also provides the opportunity to network with leading 
figures in the field, and to interact with other cognitive science students. 


 
4) Best Cognitive Science Project.  Funds are also available (but have not 


yet been used) to award an undergraduate and a graduate student an 
award for an outstanding research project in UCM Research Week.  
Such awards ensure that the campus maintains a strong emphasis on 
research at all levels of education, and to increase visibility of the 
campus in the community. 
 


 
This honor bestowed upon the cognitive science group by the Glushko-
Samuelson Foundation demonstrates confidence in our efforts to rapidly build a 
world-class program in cognitive science. The donor provided comparable gifts 
only to cognitive science programs at UC Merced, UCSD, Johns Hopkins, and 
UC Berkeley. We look forward to future interactions with this foundation and 
other private philanthropic organizations. 
 
3.2 Teaching Opportunities and Enrollment 
            UC Merced Cognitive Science has gained the attention of cognitive 
scientists worldwide since its inception in 2004-5.  When the campus opened a 
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year later, cognitive science courses instantly attracted students who were 
intrigued by interdisciplinary training in human behavior, biology, and 
technology. In early 2005, a make-shift cognitive science emphasis track under 
SCS was created.  In 2007, the bonafide Cognitive Science majors, BA and 
BS, were created to meet student demand.   A minor in Cognitive Science was 
also crafted and approved. 
            Though the number of cognitive science majors may never be as large 
as the more traditional majors, such as psychology or political science, the 
number of cognitive science majors at UC Merced is already impressive.  There 
are already 77 COGS majors and 22 COGS minors (January, 2010), making 
Cognitive Science the fourth largest major in SSHA and one of the top 10 
majors on the campus). Moreover, as is the case at UCSD and UC Berkeley, 
which offer cognitive science undergraduate programs, our courses function as 
service courses for students in other areas, including biology, computer 
science, and psychology. Our courses contribute to a variety of programs.  In 
fact, some COGS classes are cross-listed with other areas, in particular, COGS 
123/CSE 173, COGS 125/CSE 175, COGS 153/MGMT 153, COGS 152/MGMT 
150, and COGS 141/PSY 162. 
              Student interest in cognitive science is evident in robust course 
enrollments in COGS courses. Note that our courses are often capped because 
we do not have a sufficient number of TAs or because of limited room size 
(e.g., COGS 1, Fall 2009, COGS 5, Spring 2010). We routinely find ourselves 
forced by the administration to turn students away who want to add our 
courses.  This actually produces a form of catch-22, whereby we have 
insufficient TAs to expand the undergraduate enrollment in a course, and then 
with those courses not expanded in size, there is no clear evidence for the 
need to increase the number of TAships next time (thus hindering growth of the 
graduate program as well). 
 
Undergraduate Training. Over the next three years, we would like to continue to 
offer our more popular undergraduate COGS courses for majors and non-
majors, for instance, COGS 1 (Introduction to Cognitive Science), COGS 5 
(Introduction to Linguistics), COGS 105 (Cognitive Science Research 
Methods), COGS 152 (Service Science), COGS 159 (Metaphor and Thought), 
COGS 153 (Judgment and Decision Making), COGS 123 (Computational 
Cognitive Neuroscience).  Several of these courses are requirements for the 
major or minor.   
           However, despite the growing interest in cognitive science, we are 
understaffed and cannot possibly meet student demand.  Not being allowed to 
make a new hire for two years has kept us from offering several courses we 
need to offer. Note that only three Cognitive Science related faculty teach 
exclusively Cognitive Science courses and manage the day-to-day 
business of its major (Kello, Matlock, and Spivey).  All other faculty who teach 
Cognitive Science courses have substantial teaching and program-
development commitments in other disciplines as well.  For example, Yoshimi 
also teaches in Philosophy and manages its minor, and Noelle also teaches in 
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Computer Science & Engineering and contributes to its strategic planning.  
These circumstances place restrictive limitations on COGS offerings.  A larger 
teaching staff is critically needed so we can cover courses that we have been 
unable offer, for instance, COGS 128 (Cognitive Engineering), COGS 154 
(Cognitive Science Applications for Management), COGS 175 (Spatial 
Cognition), COGS 130 (Cognitive Neuroscience), in addition to courses that 
need to be developed, for instance, Introduction to Computational Linguistics, 
Perception and Action, and Seminar in Visual Processing. Note that these 
courses would serve other majors beside CIS, i.e. Computer Science, 
Management, and Biology.  
            To meet our students’ diverse needs and ensure their success in 
graduate school and the job market, we will propose new emphasis areas for 
the Cognitive Science BA and BS in 2011.  For the BS, plans include 
emphases in Cognitive Engineering and in Neurobiology.  For the BA, current 
plans include emphases in Philosophy of Mind and in Linguistics.  The 
Linguistics emphasis will meet the needs of UC Merced students with an 
interest in language.  As linguistics is a pillar of cognitive science, our faculty 
plan to develop additional courses in this area.  We currently offer Introduction 
to Language and Linguistics (COGS 5) and Metaphor and Thought (COGS 
159). Other emphases to be discussed include Service Science. 
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Graduate Training. Last year we generated a proposal for a new standalone 
PhD in Cognitive and Information Sciences.  The proposal is now under review, 
and once CCGA and WASC approval is achieved, cognitive science faculty will 
no longer be members of the Cognitive Science emphasis track within the 
Social and Cognitive Sciences (SCS) graduate group (current status).   


Faculty are currently teaching a minimal slate of CIS graduate courses, in 
particular, COGS 201-202 (Cognitive Science Foundations I & II), COGS 203 
(Introduction to Neural Networks in Cognitive Science), COGS 223 
(Computational Cognitive Neuroscience), COGS 250 (Mind, Technology, and 
Society colloquium series), and COGS 285 (Topics in Philosophy of Cognitive 
Science). There are currently 12 students in the Cognitive Science portion of 
the special emphasis graduate group in Social and Cognitive Sciences.  It is 
expected that these students will choose to transition into the stand-alone CIS 
graduate program. 


As CIS becomes a standalone graduate program and enrollment 
increases, CIS faculty will need to spend more time teaching CIS graduate 
courses and training CIS graduate students. The potential for continued growth 
in a CIS graduate program is evidenced by our success in actively recruiting 
students (e.g. through our website and by creating and distributing pamphlets 
and other materials at the annual Cognitive Science Society meeting and to 
undergraduates in departments of cognitive science, psychology, linguistics, 
philosophy, and computer science nationwide3). An example of a looming need 
is for CIS faculty to develop and teach a Computational Modeling Foundations 
graduate course (COGS 206). New faculty hires in CIS will fulfill this need and 
others related to serving the CIS graduate program.  
   
 
3.3 Interdisciplinary Opportunities 
Cognitive and Information Sciences at UC Merced has demonstrated a firm 
commitment to excellence in interdisciplinary research.  Several of our faculty 
conduct research or collaborate with scientists in other disciplines, especially with 
faculty in the School of Engineering.  For example, a psycholinguist is 
collaborating with a computer scientist to develop virtual agents that gesture and 
communicate “naturally.”   An engineer studying pattern recognition is connecting 
with a vision researcher who conducts eye-movement recordings. A cognitive 
linguist with expertise in conceptual semantics is collaborating with a 
psychologist studying visually-guided reaching movements. An expert in 
judgment and decision-making is collaborating with a political scientist on ballot 
propositions.  And a computational neuroscientist exploring neural network 
modeling is interacting with a neurophilosopher experimenting with dynamical 
systems theory.  And there is clear potential for novel inter-group collaborations 
in the future, including topics such as bioethics, political philosophy, and 
geographic information systems.  With additional hires in the areas listed in the 
next section, there will be dozens of robust interdisciplinary research 


                                                             
3 See our website and the recruiting pamphlet at http://cogsci.ucmerced.edu 
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collaborations, extramural funding opportunities, and educational initiatives that 
span SSHA, Engineering, and Biological Sciences.  
 We will continue to initiate and foster interdisciplinary opportunities in 
teaching, research, and extramural funding.  Within SSHA, we highlight our 
support for growth in the number of Philosophy faculty. Just as there are many 
synergies between Philosophy faculty and Cognitive Science faculty in CIS, 
additional Philosophy faculty would provide many course opportunities for 
Cognitive Science majors and indeed all other majors around the university.   We 
also would like to establish connections with other colleagues in the humanities.  
Hiring a computational linguist would allow us to make this bridge.  Hiring in the 
area of cognitive engineering and spatial analysis would make for interesting and 
unique connections for research with Maurizio Forte in virtual heritage. In Natural 
Sciences, we support growth in neuroscience. Hiring a cognitive neuroscientist in 
the next three years will round out undergraduate Cognitive Science offerings 
and encourage interaction between Biology and Cognitive and Information 
Sciences.  In the School of Engineering, we continue to offer support for hires 
that open up new lines of interdisciplinary research, including intelligent systems, 
information sciences, design, and data analysis.  Achieving a critical mass of 
such cognitive and computational scientists would help UC Merced achieve one 
of the five core goals it outlined in its 2009 Strategic Vision, to “build 
internationally renowned, multidisciplinary expertise in cognitive science and 
intelligent systems that leverages UC Merced’s expertise in the natural and 
applied sciences, engineering, humanities and arts.”  One of the objectives of 
that core goal is to “establish the Cognitive Science and Intelligent Systems 
Research Institute (CSISRI).” 
 
 
3.4 Faculty Development for 2010-2013 
Our strategy for hiring new faculty is justified by our undergraduate enrollment 
numbers (Cognitive Science is the 4th most popular major in SSHA), but those 
teaching needs are not the primary motivation for our planned hires.  Our 
strategy for hiring new faculty is primarily motivated by an identification of our 
strengths and boosting them to secure our top ten status in cognitive science 
programs worldwide. Table 1 outlines our optimal strategy for growth of the CIS 
faculty unit in ways that will capitalize on these existing strengths, most 
importantly, and will also fill in gaps in our coverage of research and teaching 
areas.  Over the next three years, we wish to increase our core faculty by six 
FTEs. 
 
 


Table 1. Strategic Faculty Searches for the Next Three Years: 
2010-2011: i) Cognitive Science & Technology, ii) Cognitive Neuroscience 
2011-2012: iii) Computational Linguistics, iv) Philosophy of Mind 
2012-2013: v) Visual Perception, vi) Spatial Analysis   
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 These six positions are sought over the course of the next three years 
into 2013, with the first two searches to take place during the 2010-2011 
academic year.  We note at the outset that each of these positions has some 
potential to be a cross-school or cross-area appointment, although ideally each 
search should have some flexibility in this regard.  We intend to include broad 
interests on search committees, including representatives from both SSHA and 
the School of Natural Sciences for the Cognitive Neuroscience search and 
including representatives from both SSHA and the School of Engineering for 
the Cognitive Science & Technology search, for example.  During all of these 
searches, extra measures will be taken to solicit applications from women and 
minorities. 
 
 
 
Cognitive Science and Technology (2010-2011) 
Level: Assistant or Associate 
  
Goal: We intend to hire an applied cognitive scientist to expand our existing 
strength in technological and computational aspects of CIS, facilitate industry 
cooperation, strengthen ties with Virtual Heritage/SSHA and CSE/SoE. Our last 
faculty recruitment effort (search began 2007-8) focused on a Cognitive 
Engineering hire.  The search was nearly successful.  A hiring case for a 
candidate with expertise in both human-computer interaction (HCI) and visual 
perception achieved majority faculty support when the position was “deferred” 
by administration in response to the economic crisis.  Freezing this position has 
crippled our plans to steadily advance our curricula into cognitive science 
applications to technology, and adversely affected our undergraduates.  Many 
students pursue the cognitive science major because they are interested in the 
development and use of technological applications, and more generally, applied 
cognitive science.  For some, expertise in this area is key to employment 
opportunities.  (Comparison point: UC Berkeley Cognitive Science majors often 
obtain jobs in industry, for instance, Google and Yahoo!)  Our students continue 
to ask when COGS 128 (Cognitive Engineering) will finally be offered, and we 
hope to be able to meet their needs soon. 
 
Possible research strengths: Human-computer interaction, cognitive robotics, 
visualization, motor control, attentive user interfaces, virtual environments. 
 
Possible teaching contributions: Cognitive Engineering (UG), Perception and 
Action (UG), Computational Modeling Foundations (Grad), Cognitive Robotics 
(Grad). 
 
Possible research synergies: Matlocks’ human-computer interaction, Maglio’s 
work on service science and virtual environments, Kallmann’s (CIS Affiliate) 
work on artificial intelligence, Newsam’s (CIS Affiliate) work on pattern 
recognition, Noelle’s work on computational neuroscience, Carpin’s (CIS 
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Affiliate) work on robotics and motion path planning, and Kello’s work on 
computational neuroscience and virtual environments.  
 
Estimated start-up: ~$125K 
 
Expected lab space requirements: one 20’X20’ room and one 10’X10’ room 
 
Cognitive Neuroscience (2010-2011) 
Level: Assistant   
 
Goal: We intend to hire a cognitive neuroscientist to fill a gap in our coverage, 
most likely using electrophysiological methods (EEG) to study the neural bases 
of cognition, broadly speaking. EEG methods are inexpensive and feasible 
relative to brain imaging, and hiring a cognitive neuroscientist trained in a 
cognitive science or psychology department would be far cheaper (particularly 
regarding start-up package) than hiring a similar individual trained in biology or 
related departments. Last year, a neuroscience candidate was recruited as a 
target of opportunity (UC Presidential Postdoc) through SoNS. The candidate 
was transferred to SSHA to be hired as part of the CIS faculty, but our offer was 
declined because the start-up package was much smaller than the candidate 
expected. A candidate with a cognitive science background would of course need 
sufficient lab space, but would have start-up expectations more in line with SSHA 
budget constraints. 
 
Possible research strengths: Learning, memory, motor system, attention.  
 
Possible teaching contributions: Potentially easing the teaching burden in the 
campus’s most impacted major, Biology, this FTE could teach Neuroscience 
(UG), Cognitive Neuroscience (UG), and Proseminar in Cognitive Neuroscience 
(Grad). 
 
Possible research synergies: For this position, there is great potential for fruitful 
collaboration with the computational cognitive neuroscience work of Noelle 
(SoE/SSHA), as well as with the neural network and dynamic systems 
modeling work of Kello, Yoshimi, and Spivey (all SSHA).  
 
Estimated start-up: ~$200K 
 
Expected lab space requirements: one 20’X20’ room and one 10’X10’ room 
 
 
Computational Linguistics (2011-2012) 
Level: Assistant   
 
Goal: We intend to hire a cognitive and information scientist with a solid 
background in linguistic theory in addition to training in computational and/or 
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experimental methods. This hire is likely to be relatively inexpensive, and require 
little or no lab space. This position will expand our existing strengths in 
Computation and in Language, and strengthen ties with SoE, perhaps in 
research areas such as automated speech recognition, data mining, and 
cryptography. 
 
Possible research strengths: statistical natural language processing, corpus 
analysis, latent semantic analysis, speech recognition, speech perception, 
natural language understanding. 
 
Possible teaching contributions: COGS 5, Introduction to Language and 
Linguistics; COGS 180, Topics in Cognitive Science; Computational Modeling 
Foundations (Grad), and will develop new undergraduate and graduate courses, 
including Introduction to Computational Linguistics. 
 
Possible research synergies: Matlock’s research in cognitive linguistics, Kello’s 
work on speech and reading models, Spivey’s research on sentence 
processing, Newsam’s (CIS Affiliate) research on data mining, Carreira-
Perpiñán’s (CIS Affiliate) work on speech processing, and Yoshimi’s research 
on philosophy of mind. 
 
Estimated start-up: ~$80K 
 
Expected lab space requirements: one 10’X10’ room 
 
 
 
Philosophy of Mind (2011-2012) 
Level: Assistant.   
 
Goal: We intend to hire a philosopher who will fill a gap in our coverage of the 
cognitive and information sciences, where we currently have only two faculty with 
relevant expertise.  Recently, a great many philosophers of mind have begun 
synthesizing experimental findings from cognitive science and neuroscience, and 
applied results from robotics and artificial intelligence, to formulate and support 
their logical arguments for various theories of how the mind works.  By hiring in 
the area of Philosophy of Mind, we simultaneously smooth out potholes in CIS’s 
ability to teach enough courses in this important area and lay the groundwork for 
what will eventually become a full-fledged Philosophy program of its own at UC 
Merced in the future.  This hire would be comparatively inexpensive, and would 
require little or no lab space.  
 
Possible research strengths: agency, moral psychology, mental causation, 
metaphysics of mind, bioethics, perception, personal identity, animal cognition, 
concepts, embodied cognition. 
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Possible teaching contributions: Introduction to Philosophy (UG), Introduction to 
Logic (UG), Philosophy of Mind (UG), and perhaps develop new courses such 
moral psychology, bioethics, free will and agency, metaphysics of mind, or 
animal cognition (UG or Grad). 
 
Possible research synergies: Yoshimi’s research on consciousness and 
dynamical systems, Vanderschraaf’s research on moral and political 
philosophy, Noelle’s research on cognitive control, and Spivey’s research on 
unconscious perception. 
 
Estimated start-up: ~$50K 
 
Expected lab space requirements: none 
 
 
Visual Perception (2012-2013) 
Level: Assistant or Associate   
 
Goal: We intend to hire a vision scientist who will expand our existing strength in 
Perception & Action, and may strengthen ties to both the School of Natural 
Sciences (potentially assisting with the teaching burden of the impacted Biology 
major), and the School of Engineering, with potential connections to computer 
vision research. 
 
Possible research strengths: visual perception, visuomotor coordination, visual 
neuroscience, computer vision 
 
Possible teaching contributions: COGS 140/PSY 161 Perception (UG), COGS 
141/PSYCH 162 Visual Perception (UG), and perhaps develop new graduate 
courses such as Visual Neuroscience (Grad), and/or Computational Approaches 
to Human Visual Perception (Grad). 
 
Possible research synergies: Noelle’s research in computational cognitive 
neuroscience, Spivey’s research in eye movements and visual cognition, 
Matlock’s work in spatial language, Newsam’s and Yang’s (CIS Affiliates) work 
in computer vision, and Kallman’s (CIS Affiliate) work in motion path planning. 
 
Estimated start-up: ~$100K 
 
Expected lab space requirements: two 10’X10’ rooms (possibly shared with 
pre-existing) 
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Spatial Analysis (2012-2013) 
Level: Assistant  
 
Goal: We intend to hire a spatial analysis scientist who will fill a gap in our 
coverage of cognitive and information sciences, providing connective bonds 
between our own faculty with expertise in areas such complex systems, ecology, 
neural networks, and statistics, and may strengthen ties to other areas in SSHA 
and SoE, such as virtual heritage, geographic information systems, cluster 
analysis, and geocomputation. 
 
Possible research strengths: computational geography, complex systems, spatial 
statistics, ecology, archaeology 
 
Possible teaching contributions: This hire could develop new courses such as 
Geographic Information Systems (UG), Introduction to Complex Systems (UG), 
Complex Systems Analysis (Grad), and Computational Modeling Foundations 
(Grad). 
 
Possible research synergies: Westerling’s research on ecological systems 
analysis, Chen’s research on economic systems analysis, Vanderschraaf’s 
work on evolution of conventions, Guo’s (CIS Affiliate) work on 
geocomputation, as well as Forte’s (CIS Affiliate) and Aldenderfer’s (SSHA 
Dean) work related to geographic information systems. 
 
Estimated start-up: ~$80K 
 
Expected lab space requirements: one 10’X 10’ room (possibly shared with pre-
existing) 
 
 
3.5 Finances 
The Cognitive and Information Sciences faculty have an outstanding record of 
extramural funding, as summarized in section 2.2.  Continuing to aggressively 
seek grants from NSF, NIH, DARPA, NASA, NOAA and other agencies will help 
us to provide excellent training to students in our labs and sustain our ability to 
conduct world-class research in the years to come.  The following trends also 
ensure that our Cognitive and Information Sciences faculty unit will thrive: 
 


• Enrollments in COGS courses are high at UC Merced (Section 3.2). 
• Nearly 200 new Cognitive Science related undergraduate programs or 


departments have been established at universities in the past 20 years, 
including 106 departments and programs in the U.S. alone (e.g., UCSD, 
MIT, Johns Hopkins, Indiana University, University of Rochester).  Thus, this 
interdisciplinary topic has significantly more visibility and recognition than it 
used to.  
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• At the same time, the small number of actual PhD programs related to 
Cognitive Science make it quite achievable for us to secure a top ten 
position among them. 


• Cognitive Science majors are rapidly increasing at other UC campuses 
(e.g., there are currently over 400 majors at UCSD). 


• More and more cognitive scientists are needed in the work force in the 21st 
Century, especially those with additional strengths in computer science and 
engineering, management, or neurobiology. 


 
Based on the growing popularity of cognitive science as well as hiring trends, we 
anticipate as many as 240 Cognitive Science majors at UC Merced by 2013. This 
could mean as many as 100 students in the Cognitive Engineering track (BS), 70 
students in the Neuroscience track (BS), and 70 students in the Cognitive Science 
BA in general.  (See Section 3.2 for planned emphases.)  And it will also mean 
new courses and larger enrollments in the courses we already have. 
 To cover the courses needed by undergraduate Cognitive Science students 
and graduate CIS students, and to continue to provide service courses to other 
groups on the campus, including the impacted Biology major, we will need by 2013 
a total of 14 Cognitive and Information Sciences faculty, counting our current 8 
non-emeritus non-adjunct faculty plus the 6 requested hires. 
 In addition to administrative funding for faculty lines, we will continue to 
vigorously pursue extramural funding. Extramural funding will enable the Cognitive 
and Information Sciences faculty unit to develop innovative, interdisciplinary 
projects with colleagues in SSHA, such as Virtual Heritage and Geographic 
Information Systems, as well as with colleagues in Engineering and Natural 
Sciences.  Several cross-school funded collaborations have already been 
established. For instance, Marcelo Kallmann has set up a motion capture 
laboratory with Teenie Matlock, Shawn Newsam, Stefano Carpin, and other 
faculty.  The lab is useful to several other cognitive scientists and engineers at UC 
Merced, including Michael Spivey and David Noelle, as well as researchers who 
study virtual heritage and second life, including Maurizio Forte. As another 
example, Stefano Carpin, Marcelo Kallmann, Teenie Matlock, Shawn Newsam, 
and David Noelle were recently granted an NSF MRI award to purchase two 
humanoid robots, and related equipment, in order to study embodied models of 
human cognition and techniques for human-robot interaction (HRI).  Extramural 
funding will also help support graduate students so they are not permanent 
teaching assistants.  And it will help provide undergraduate students with research 
opportunities they need to succeed after graduation.  The enhancement of 
undergraduate training resulting from this research support will in turn increase 
enrollment of Cognitive Science majors.  Finally, the formation of a Cognitive 
Science and Intelligent Systems Research Institute (CSISRI), as recommended in 
the campus’s 2009 Vision Statement, can be the synergizing conduit for an even 
greater number of extramural funding proposals, graduate training grants, and 
center grants -- especially if some very small portion of the indirect costs from 
those grants is allowed to come back and support the Institute itself, so that it can 
quickly become self-sufficient. 
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I. Overview of group 
 
Humanities and World Cultures consists of three majors (Anthropology, History, 
Literatures and Cultures), three stand-alone minors (Arts, Writing, Spanish),  one 
cross-disciplinary minor (American Studies) and four programs (Foreign 
Languages, Global Arts Studies, Media Arts Program, World Heritage, Writing).   
It encompasses a variety of academic programs with a focus on the nature of 
human cultures and societies, the varieties of human cultural expression, as well 
as practice in the arts.  The distinctive experience of students in these fields is 
that they learn to read and critically analyze societies and cultures in relation to 
both general norms and patterns and particular sets of values and circumstances 
-- cultural specificity which mitigates against reductive approaches to social 
phenomena.  Furthermore, this critical engagement fosters empathy and 
understanding of other cultures vital in a global society. 
 
 We share common intellectual concerns which are addressed through a 
range of questions and methods.   These common questions involve the 
creation, preservation and understanding of our cultural heritage; studies of 
societies and cultures past and present; questions of justice, aesthetics, and 
ethics; religious or spiritual practices and beliefs.  We share common concerns 
with the construction and production of human culture – whether in the arts, 
political and social institutions – and processes of social and cultural change.  
The study of humanities and world cultures provides both tools for students to 
express their understanding of the world and critical and analytical perspectives 
within which those practices can be located.   
 
Most of our faculty are members of the Graduate Group in World Cultures; we 
also have faculty members participating in the Social and Cognitive Sciences 
Graduate Group, the Sierra Nevada Research Institute;  WCH faculty are 
involved with planning for cross-school programs in Environmental Science and 
in Spatial Analysis,  and  for a planned Spatial Analysis and Research Center.  
Within the UC system, faculty have been involved with UC Humanities Research 
Institute, the UC Institute for Research in the Arts, the Pacific Rim Research 
Group and UC-MEXUS. 
 
Humanities & World Cultures courses enrolled a total of 6138 students in 2009-
10; through the Writing Program in particular, we provide vital support for 
General Education, although all the fields in the program teach many students 
from other fields.  At the same time, we offer advanced training in key fields of 
human endeavor, that provide skills in imaginative and empathetic inquiry and 
critical analysis to prepare students for the world of the 21st century. 
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II. Snapshot 
 
 Senate 


Faculty 
Majors 
Spring 
10 


Minors 
Spring 
10 


Total Enroll 
2009-10 


Anthropology 4 18 11 433 


American 
Studies 


  1  


Arts (MAP) 1  47 789 
GASP 2   228 
History 5 72 31 546 
Literature 5 70 10 391 
Spanish 1  80 273* 
World 
Heritage 


1   64 


Writing 1  67 272** 
TOTAL (incl. 
all language 
and writing 


 
20 


 
160 


 
247 


 
6138 


*  Spanish courses included are only SPAN3, 4, 10, 11, 103, 105, 106, 141, 142, 
180 
 **   Writing courses included are only WRI 25, 30, 100, 125,130, 131, 150 
 
Senate Faculty  
Virginia Adan-Lifante 
Susan D Amussen 
Gregg Camfield 
Robin DeLugan 
Kevin Fellezs 
Maurizio Forte 
Jan Goggans 
Gregg Herken 
Kathleen Hull 
Ignacio Lopez-Calvo 
Sean Malloy 
Manuel Martin-Rodriguez 
Ruth Mostern 
Holley Moyes 
Robert Ochsner 
Sholeh Quinn 
Dunya Ramicova 
Linda-Anne Rebhun 
Cristian Ricci 
ShiPu Wang 
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III. Introduction 
 
 Mission and Vision 
 
The University of California has a three-fold mission of teaching, research, and 
service.  The mission of Humanities and World Cultures is to develop innovative 
undergraduate programs which provide training in the intellectual skills of 
particular fields, while emphasizing the connections among them.  Humanities 
and World Cultures locates the study of human societies and cultures in time and 
space, using methods ranging from textual, visual and musical analysis, archival 
and archaeological research, and participant observation; it teaches the practice 
of the arts – music, film, visual arts, and writing  – in relation to their history; 
language instruction provides students with important skills for interacting in a 
global context.    
 
Goals 
Our goal is to provide a model of intellectual excellence that values particular 
disciplinary traditions and artistic practices while exploring the ways those 
traditions interact and can fruitfully engage each other. Specifically we hope to: 


• Nurture junior scholars as they become intellectual leaders in their fields 
• Continue to recruit excellent scholars at the junior and senior level 
• Contribute to a model of interdisciplinary inquiry among undergraduates, 


graduate students and faculty. 
 
Opportunities & Challenges 
 
 A combination of established senior scholars and outstanding junior 
faculty with broad collaborative interests provides us with the opportunity to 
develop an innovative, intellectually rigorous set of undergraduate and graduate 
programs, while stimulating new areas of research for all faculty. 
 At the same time, both the graduate program in World Cultures (currently 
developing a full program tentatively called “Cultures and Society”) and all the 
undergraduate programs in HWC have created imaginative curricula with 
marginal resources.  If the University has been under-resourced, and SSHA 
relatively under-resourced in comparison with the rest of the University, HWC 
has been under-resourced within SSHA.  Four of our programs have only one 
ladder faculty; one has only two.  Of our approved majors, Literatures and 
Cultures is hindered in any attempts to expand to its original vision, as is History, 
and Anthropology is unable to meet its basic needs.  None are adequately able 
to provide enough course offerings that students may graduate within their major. 
This is neither intellectually nor practically sustainable. Most faculty teach a 
range of courses more common in regional universities than in our peer 
institutions, and many teach overloads or, via independent study groups, the 
equivalent of an overload class, to ensure students will have enough units to 
graduate in their major. As the number of students on our campus approaches 
5000, it will no longer be tenable to have key disciplines of the research 
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university operating with such marginal resources.  Our undergraduate majors do 
not have an adequate range of electives, and in many areas, there are no ladder 
rank faculty available to teach required introductory courses when a faculty 
member goes on leave; in History and Anthropology, we have no one with 
expertise in the area of a required course.  In the absence of stable funding for 
lecturers, we need a critical mass of ladder faculty in each of our programs in 
order to support recognizable, sustainable, as well as intellectually defensible 
and compelling programs of study and research.  In addition, too many faculty 
are without colleagues in adjacent fields (conceptual, temporal or geographical, 
not just disciplinary), which hampers the development of our graduate program. 
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IV  Three year growth plan – overview 
 
 Over the next three years, we see the programs within HWC growing by 
slightly more than the overall growth in campus enrollment.   This estimate takes 
into account the expected shift in majors to SSHA from the sciences and 
engineering. If SSHA enrolls 55% of student majors in three years as is currently 
anticipated, we expect to enroll  c. 25% of SSHA majors, or about 600 majors.  
 
Three-year Projections Based on Major Enrollment for SSHA during AY2007-08 
and AY2008-09 


 
SSHA % UG 


Enrollment Remains 
Constant 


SSHA % UG Enrollment 
Increases to 55% Major 


Enrollment 
Frequency 


 


Major Enrollment as 
% of UG Enrollment 


 


Mean % of 
UG 
Enrollment 


Projected 
Major 
Enrollment 


Mean % of 
UG 
Enrollment 


Projected 
Major 
Enrollment 


Major 
Fall 


2008 
Fall 


2009 Fall 2008 
Fall 


2009 Fall 2012 Fall 2012 Fall 2012 Fall 2012 
ANTH 4 18 0.1591723 0.5625 1.8† 92 2.85 145 
ENGLISH/CW  46   2.3‡ 117 3.87 197 
HIST 64 75 2.5467569 2.34375 2.45 125 3.87 197 
LITC 51 73 2.0294469 2.28125 2.16    
MAP     0.65* 32 1.03 52 
SPANISH  21     1.5# 77 2.75 140 
SSHA 
Enrollment  1051    1675  2805 
TOTAL UCM 
UG Enrollment 2513 3200      5100  5100 


† Based on projections included in Table A2  
‡ Assumes that English has a slightly higher proportion of SSHA majors than 
LITC does at present – 7% rather than 6.5 – on it’s way to being c. 10% of SSHA 
majors, or 5% of UG majors 
* Projection based on assumption that half of current ARTS minors (i.e., 20 of 41 
students; 0.65% of current UG population) would declare major if available 
# Projection on Spanish majors is a combination of the Spanish track in LITC, 
and half the current Spanish minors become Spanish majors – i.e. .7% 
 
 The next three years will also see the following developments:  


• the establishment of a new major in English and Creative Writing, and  
one in Spanish Language and Literature; each of these new majors draws 
on the resources of an existing major (Literatures and Cultures) and  
existing minors (Writing and Spanish); 


• the development of the ARTS minor into a major in Multi-disciplinary Arts  
• the establishment of a minor in Global Arts Studies 
• the establishment of a minor in World Heritage 
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• the establishment of a minor in Japanese 
• Implementation of the SSHA foreign language requirement 


 
 To support our growth plan, we are asking for the following: 


• Release of two positions authorized in 2008-9 for which searches 
were frozen 


• Fourteen new FTEs 
• replacement for a retiring faculty member Gregg Herken; this 


position is included as a search, but is not a new FTE. 
• 4  new lecturers for the writing program will be required, and the 


conversion of 15 Unit 18 lecturers to LPSOE. (This assumes that 
responsibility for CORE 1 and CORE 100 are shifted to College 
One.) 


• 5 full time lecturers in Foreign Languages 
• Continuing funding for lecturers and Visiting Artist positions within 


MAP 
• conversion of the FTEs for our existing President’s post-doctoral 


fellows (DeLugan, Fellezs), per the Provost’s written commitment 
 


While we recognize that these requests are higher than stated allocations allow, 
this a conservative, if optimistic, list: as individual program plans make clear, our 
needs are greater than what we have listed here, particularly if the University 
wishes to shift enrollments toward SSHA.  Furthermore, since the last two years 
have seen no appointments in our area, we have front-loaded our request into 
the first year of the plan period.     
 
The list that follows is ranked for the first year, but not the years following.  (The 
first position is listed to indicate an area of development, but not considered part 
of the ranking as it replaces an existing FTE.)  The ranking was established as 
an unhappy consensus of the group: all positions represent critical needs in a 
desperately understaffed set of programs.  We gave first priority to ensuring that 
no program had only one faculty; then to the position in Biological Anthropology, 
a required area for the Anthropology major, that was approved in 2008-9 and 
then frozen.  The rest of the positions are in a rough rotation, recognizing when 
positions were last filled.    The ladder rank positions are as follows, with our 
preferred year of hiring: 
 
Year Program Description of Position Rank Status 
2010-
11 


History US Ethnic:  Chicano Junior Replace 
existing FTE 


 MAP Music Senior New 
 World 


Heritage 
Architecture/Conservation Senior New 


 Anthropology Biological Anthropology Junior Approved 
2008 


 Literature English Renaissance Junior New 
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(English) 
 Literature 


(Spanish) 
Spanish Linguistics Junior New 


 History Colonial America Senior New 
 GASP Music: Asia/Transnational Open Instead of AH 


appt 
approved 
2008 


 MAP Architecture/Sustainability Senior New 
2011-
12 


History Modern Latin America Junior New 


 Literature 
(Eng/Creative 
Writing) 


Romantic/Victorian Literature Senior New 


 GASP Art History: pre 20th C 
transnational 


Open New 


 World 
Heritage 


Museums and Cultural 
Resource Management 


Open  


2012-
13 


History US West/Environmental Rank 
open 


New 


 Literature 
(Eng/CW) 


Post-colonial literature/English Open New 


 Literature 
(Spanish) 


Spanish Golden Age Open New 


 Anthropology Socio-cultural Anthropology Senior  
 
In addition to these ladder faculty, we propose to convert 15 unit 18 lecturers 
over the three-year period to LPSOEs in English/Writing (6 in 2011, 4 in 2012, 5 
in 2013), and to add 5 full time lecturers in Foreign Languages (1 in Chinese, 1 in 
Japanese, 1 in French, and 2 in Spanish); we need to retain existing lecturers in 
MAP as well as the Visiting Artist position. 
 
In 2013-15, we envision ourselves growing by another 20-25 ladder faculty 
members.   GASP would reach a sustainable size to become a major.  In addition 
to the organic growth of existing programs, we propose to expand our programs 
to include additional areas of study that will be important in our maturing 
university: 


• hire at least two ladder rank faculty members in Literature and Cultures, 
with a specialization in comparative literature, one in Japanese/Chinese 
and one in French or Arabic 


• hire a scholar of religious studies, preferably Islamic World.  Depending on 
the research focus of that person, they would initially be part of either 
Literature & World Cultures, Anthropology, or History.   
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We also envision creating an interdisciplinary honors major in Humanities & 
World Cultures, which will draw on existing majors, but provide opportunities for 
interdisciplinary senior seminars. 
 
Our long term expectation is that from 2015-20, existing programs will continue to 
grow, and we will add to our existing majors a major in Religious Studies. 
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V.  Resource Requirements over three years 
A.  Faculty 
The positions we are requesting over the next three years are listed here; a 
full description of the positions in the context of particular programs and 
their strategic plans is available below, in section VIII. 
 
2010-11: 
Information only – replacement FTE: History: Comparative Race and Ethnicity 
in the US(19th-20th century):  History of Comparative Race and Ethnicity has 
been one of the fastest growing and most intellectually stimulating fields in the 
history profession over the last three decades, employing innovative and 
interdisciplinary methodologies to interrogate issues of identity, migration, 
language, and power in the United States and its contested borderlands.  
Hiring in this field would enrich the intellectual diversity of the history faculty 
and allow us to meet the considerable student demand for classes in this 
area.  In particular we seek a scholar of comparative race and ethnicity whose 
specialties include Chicano/Latino History.  The History faculty have received 
formal and numerous informal communications from current and prospective 
students expressing grave concern over the lack of curriculum in 
Chicano/Latino History. In light of our student body demographics and UCM’s 
status as a Hispanic Serving Institution, it is vital that we address this crucial 
need immediately.  We anticipate that this hire will also build further 
connections among the disciplines and support the Hispanic Studies cluster in 
the graduate group as well as the World Cultures graduate group in general. 
 
1. MAP Music  
We need a music specialist with a  broad spectrum of experience, and an 
interdisciplinary vision for the music curriculum to enhance the musicology 
curriculum offered by GASP. Music can potentially connect to many other 
areas of endeavor at UC Merced. As a twenty first century research 
university, UC Merced needs to develop a non-traditional approach to 
teaching music. Instead of focusing on traditional instruments, the projected 
music curriculum will concentrate on digital music technology and on 
exploring interdisciplinary connections while still offering strong foundation in 
traditional instruments and voice courses for those students who wish to 
continue their music education while at UCM.  
 
2. World Heritage:  Conservation architect  
The conservation and restoration of monuments must have recourse to all the 
sciences and techniques which can contribute to the study and safeguarding 
of the architectural heritage. The International principles guiding the 
preservation and restoration of ancient buildings need specific 
interdisciplinary expertise in conservation and architecture. In this profile it is 
required a relevant international experience in preservation, documentation 
and conservation projects of built heritage with a particular focus on cultural 
landscapes, archaeological sites, rural and urban contexts. The candidate 
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should have also an interdisciplinary knowledge of specific technologies 
applied to this field (photogrammetry, architectural relief, CAD, 3D modeling) 
in relation with preservation and conservation aspects. 
 
3.   Anthropology: Biological Anthropologist (Assistant Professor):  The 
frozen search is for a junior biological anthropologist, who will bring a 
specialization in human biology and be poised to articulate with the initial 
cross-field teaching and research areas identified for the Anthropology 
program in Section VII.A below.  Given the many needs of UCM to which a 
position in biological anthropology might contribute, the search was broadly 
defined to encompass research interests and methodological expertise in 
demography, health, diet, adaptation, or biocultural approaches to either 
contemporary or past human populations.  In addition to providing critical 
mass for sustaining the major (i.e., avoiding risk that required classes may not 
be offered in a timely manner), instruction of several courses that serve as 
electives in the Human Biology track of the Biology major, and important 
leadership for developing the biological anthropology curriculum and teaching 
laboratory, this faculty member will engage with graduate groups in the social 
sciences, humanities, and possibly biological sciences as well as other 
campus initiatives including the proposed medical school. Research and 
teaching in biological anthropology may address issues of human 
physiological, morphological, and genetic adaptability, including race.  Office 
and laboratory space in SSM is already allocated for this position, and 
necessary start-up funds will vary depending upon the expertise of the 
preferred candidate.  We anticipate, however, that start-up funds to cover 
initial laboratory and/or field costs will be less than $100,000. 
 
4.  Literature and Cultures/English and Creative Writing: Early Modern 
British Literature.  Since the beginning of serious study of literatures in 
modern (as opposed to classical) languages at the end of the 18th century, 
Shakespeare’s works have been the most important and most studied in the 
corpus of English literature. That importance has not diminished, though 
Shakespeare’s oeuvre is now usually studied in a wide range of contexts, 
including that of the early modern period, which was a major transitional 
period in Western history as well as an important period in the consolidation 
of the English language as we know it.  No program in English can be without 
a scholar of the period.  Moreover, such a scholar would support both the 
graduate group and would provide synergies with Professor Amussen in 
History, thus increasing the attractiveness of the graduate program; it could 
also lead to collaboration with the performing arts.  In 2005, UCM agreed on 
search for British literature hire, which ultimately failed.  Thus, it is clear that 
even the earliest vision of UCM’s literature program would include British 
literature, and anecdotal feedback from students supports that need.   
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5.  Literature and Cultures/Spanish: Spanish-language Linguist. Linguistics 
is key to the development of any top tier department of Hispanic Studies. In 
Dartmouth, 2 faculty members out of 16 teach linguistics.  
6. History:  Colonial America and Atlantic World (17th-18th century): Colonial 
history has been energized in recent years through its attention to Atlantic 
dimensions of the field, to the role of Indigenous peoples in the Americas, and 
the relationship of Spanish, French, and English colonial empires across the 
Americas.  We propose a senior hire in Colonial and Atlantic world history.  
This position would provide an anchor for the first half of the US history 
survey course; connect to the scholarship of Amussen on Britain and the 
Atlantic world; a senior hire will provide visibility for our program.  This 
position would also be key in recruiting graduate students and building the 
graduate program. 


 
7.  GASP: Music studies (open rank): In order to fulfill a GASP minor, we 
request a music FTE in 2011-12. We seek a music scholar who specializes in 
a musical tradition of Asia who frames it within a transnational context. Priority 
will be given to scholars whose work focuses on issues of race, gender and/or 
sexuality. 
We seek an Asian specialist for two significant reasons. First, given the 
student population at UCM, where the largest group self-identify as 
Asian/Pacific Islander (outnumbering Hispanics and Whites) but whose 
interests in terms of curriculum have gone largely unheard, the need for 
classes that address those interests is clear.4 Second, since current GASP 
faculty specialize in Asian American cultural production, a specialist in Asian 
cultural production would complement and strengthen the transnational scope 
of the program in a compatible way. 
 
8. MAP: Sustainable Architecture  
Architecture has the potential to broaden the interdisciplinary collaboration 
with the School of Engineering as well as support one of the stated research 
themes of the university. Additionally, only two of the ten UC campuses offer 
undergraduate or graduate degrees in architecture: UC Berkeley and UC Los 
Angeles. This makes the offering of an architecture concentration/minor within 
MAP attractive since it has a promise of drawing more students to UCM. 
Curriculum in sustainable architecture adequate to give UC Merced BA 
degree holder opportunity to seek admission to a graduate Architecture 
Program will be possible with the hire of one specialist. MAP visual arts 
curriculum already offers or is in process of developing lower division courses 
foundational for the upper division architecture curriculum. With the addition 
of two history of architecture survey courses that can be taught by a lecturer, 
the curriculum will be viable.  
 


                                                             
4 According to the Campus Enrollment by Ethnicity table drawn from the Institutional Planning and 
Analysis (IPA) Enrollment Table, in Fall 2009, Asian/Pacific Islanders numbered 1,050, while the next two 
largest groups - Hispanics and Whites – numbered 1,028 and 699 respectively. 
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2011-12 
GASP Art history (open rank): due to an unsuccessful search in 2007 and a 
suspended position in 2008, we request to be given 1 art history FTE in 2012-
13. The priority will be to hire an art historian who pursues comparative and 
innovative research that deals with issues of globalization and postcolonialism 
in the pre-20th century period. Preference will be given to a scholar with a 
solid foundation in early modern European art traditions, and an additional 
specialization in gender studies. 
 
History:  Mexican/Latin American History (18th-20th century).  This position 
fills two gaps in the geographical and temporal range of the world history 
group.   We currently have three faculty with expertise on the vast Eurasian 
land mass, but none who study the Americas outside of the United States. 
Given both our geographical location and our student population, research on 
Mexican/Latin American history is extremely important, and has been the 
subject of substantial student demand.   This position is also synergistic with 
our planned Comparative Race and Ethnicity hire.  Furthermore, all current 
world history faculty work before the eighteenth century, so it is also important 
to engage more modern periods.  This will enhance our ability to teach the 
required world history survey sequence.  Mexican/Latin American history also 
provides an important scholarly link to other humanities and social science 
faculty in SSHA, and supports the Hispanic Studies cluster as well as the 
World Cultures graduate group as a whole. 
 
English/Creative Writing: Romantic/Victorian British Literature (senior).  In 
this period, a number of artists and critics successfully defined imaginative 
literature as a primary medium of cultural discourse, moved literature out of 
elite circles into a much broader milieu, and validated the prophetic strain in 
literature as the most important.  Not only are the literary forms and functions 
of this period enduringly popular, the very shape of literary study, as we know 
it, was created in this period.  No program in English can be without a scholar 
of this period, either.  Even the smallest of our comparison schools (Brandeis) 
has three faculty whose scholarship is mostly or substantially in this area; the 
most innovative (Dartmouth) also has three.  
 
World Heritage: Museums and Cultural Resource Management, Assistant 
Professor Cultural Resources Management (CRM) regards theory and 
practice of managing cultural resources (natural and cultural heritage, 
tangible and intangible heritage). National and international experience in 
museum studies, cultural resource management, research and teaching on 
heritage management with an emphasis on musealization aspects, 
communication, knowledge and expertise in new media and digital 
technologies, web museums, virtual museums. This profile should be able to 
train new generations of managers in charge of natural and historical parks, 
galleries, museums, international organization and/or other NGOs involved in 
heritage assessment, interpretation, and management. 
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2012-13 
Anthropology: Socio-cultural Anthropologist (Associate or Full Professor):  a 
third socio-cultural anthropologist will contribute to each of our four focal 
research areas, with research and teaching interests that complement those 
of our existing faculty in socio-cultural anthropology.  Similar to our position in 
biological anthropology, the search for this position may be broadly defined 
(or subsequently tailored, in consultation with colleagues across campus 
based on converging needs), since such a colleague might articulate with 
various graduate groups or ORUs established on campus by that time.  For 
example, this position might bring expertise in the following general research 
areas: global environmental justice and policy with obvious cross-campus 
links to the School of Natural Sciences and SNRI; subjectivity and subject 
formation, which could build links across SSHA in particular with psychology, 
the humanities, and the arts; or globalization studies, which has the potential 
to forge cross-school and cross-campus research collaborations.   A ladder-
rank faculty member is required, as only a tenure-track faculty member can 
contribute to the development of interdisciplinary graduate groups and ORUs 
on campus.  The addition of this socio-cultural anthropologist will also 
facilitate flexibility in teaching rotations for anthropology faculty, as a whole, 
thus permitting more regular instruction of anthropology courses incorporated 
in the World Cultures graduate program, the American Studies minor, and 
new World Heritage program, while also facilitating faculty sabbaticals for the 
anthropology faculty, as a whole.  This position will require office space in 
SSM and modest start-up funds; no laboratory space is required. 
History:  US West/Environmental (19th-20th century). Environmental history is 
a vibrant and rapidly growing sub-field.  Hiring in this area will deepen ties 
between the History program and the rest of the campus and offer the 
possibility of collaboration and significant grant funding.  A Western 
Environmental historian may work on questions such as historical water 
rights, resource extraction, erosion, or climate change:  all topics of immense 
contemporary urgency that benefit from a historical perspective.  This position 
offers synergies with current faculty in Literature, Archaeology, Engineering, 
and Earth Systems Science, and would support the World Cultures graduate 
group as well as the History major. 
English/Creative Writing: Colonial and Post-Colonial Literature in English.  
This is one of the most important emerging sub-fields in English literary 
studies, responding to the more rapid flow of ideas and people globally, 
exemplified by the outpouring of important literature from around what once 
was the British Empire.  The focus could be wide or could concentrate on one 
of several areas, eg. Literature of Indian subcontinent, Australasia, Non-U.S. 
North America, Africa, all of which have rich traditions and active practitioners 
in English.  Could also look at diasporas, connecting well to grad group.   


 Spanish:  Golden Age (or trans-Atlantic Golden Age/Colonial). It is 
quintessential in any Hispanic Studies department because it represents the 
foundation of modern Hispanic literature in its three main genres: narrative, 
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theater and poetry. It represents the flourishing in arts and literature in Spain, 
coinciding with the political rise and decline of the Habsburgs dynasty. In 
Dartmouth, 3 out of the 9 faculty members in Iberian Studies teach Golden 
Age (including Portuguese, Race and Gender Studies), and one out of 7 
faculty members in Latin American literature teaches Colonial literature.    


B. Space and Facilities 
 
In Literature and Cultures, History, Writing, and GASP, the only space needs 
are offices for new faculty.  Anthropology, Foreign Languages, Media Arts, 
and World Heritage all have specific space needs for teaching and/or 
research.  In three years we will need research lab space for 2 biological 
anthropologists, 2 archaeological anthropologists, and 2 world heritage 
scholars; we will need teaching lab space for the arts (3 rooms), anthropology 
(2 classrooms), Foreign Languages and world heritage.   Some of this space 
has been allocated in the new SSM building. 
  
Anthropology:  
The Anthropology program needs sufficient “damp” and “wet” laboratory 
space for both research and teaching for some faculty.  The lack of sufficient 
research laboratory space may hamper attracting and retaining top faculty, 
while the lack of sufficient teaching laboratory space will undermine 
maintenance of the Anthropology major and minor.  Pending completion of 
SSM, our short-term strategy in AY 2007-08 turned to securing research 
laboratory space at Castle for both current and anticipated faculty in biological 
and archaeological anthropology.  Anthropology research laboratory space 
planned for SSM—perhaps augmented by the current biological anthropology 
laboratory at Castle or core facilities elsewhere on campus—is sufficient for 
current and anticipated faculty in these two sub-fields.  This may not be true 
for future colleagues, however, particularly if we hire faculty whose research 
includes analysis of phytoliths, pollen, or genetic material.  The inability to 
reconfigure SSM anthropology laboratories to permit the addition of fume 
hoods (due to building specifications, including the lack of back-up power) 
necessary for such research means that additional research laboratory space 
must be identified in SEI and/or SEII.  Thus, anthropology faculty must be 
included in planning for SEII or these needs must be anticipated as space in 
SEI is reallocated with the completion of SEII.  
 
Anthropology also needs a commitment from the Provost's office regarding 
dedicated teaching laboratory space for undergraduate education in both 
archaeological and biological anthropology.  Dedicated space is needed 
because substantial instructional collections must be stored on-site; 
institutions or agencies lending these archaeological and osteological 
collections impose strict security requirements for such storage, and off-hour 
access and layout space is required for students working with collections over 
the course of a semester for laboratory classes and/or individual 
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undergraduate research projects. We have identified one room (COB 110) 
that can suffice in the short term, and use of the adjoining room (COB 114) 
would be desirable if that space is relinquished by the Arts program upon 
completion of SSM or at some later date.  In the long-term, anthropology 
faculty will require two dedicated, approximately 1,200 ASF teaching labs—
one for archaeological laboratory classes and discussion sections, and the 
other for biological laboratory classes and lower division discussion sections.   
No Anthropology teaching laboratory space has been designated on campus. 
If COB 114 should become available (i.e., if Arts should request and be 
allocated substitute space that better suits their needs), the Anthropology 
program might use COB 110 (once dedicated to Anthropology Instruction) for 
both archaeological and biological anthropology teaching labs.  If 
Anthropology teaching lab space cannot be dedicated within COB, then it 
must be found in SEI or SEII.  Given the delayed construction schedule for 
the latter building, however, this could severely impact necessary laboratory 
instruction for undergraduate students.  These instructional spaces need to 
be identified before the end of AY 2009-2010 to clearly demonstrate that 
necessary resources are available for the program as part of the WASC 
accreditation process and for instructional improvement grant opportunities 
through NSF to outfit the teaching laboratory space (see below). 
 
Anthropology expects to secure internal or external funding to develop these 
instructional infrastructure to support undergraduate education. This is 
particularly critical given the substantial financial investment required to 
support biological anthropology, in particular.  Resources already acquired to 
support lower division instruction include two locking metal storage cabinets, 
a glass display cabinet and casts of fossil hominids skulls, selected primate 
skulls and skeletons, and a modern human skeleton.  This teaching collection 
was made possible, in part, through a grant received from the CRTE in AY 
2008-2009.  Additional materials required to satisfy needs for upper division 
biological anthropology courses include casts or type collections used to 
assess age, sex, ancestry, pathologies, and other physical characteristics 
from human skeletal remains; basic osteometric equipment and/or hardware 
and software to support digital geometric morphometrics; and possible 
sample preparation equipment such as machinery to make bone thin sections  
or take x-rays.  Costs will depend upon the next faculty hire within this sub-
field, but expenses for the skeletons and models needed for anticipated 
methods courses are estimated at $50,000.  Similarly, upper division 
archaeological laboratory courses require modest laboratory equipment for 
either student workstations (e.g., digital scales, microscopes, calipers, hand 
lenses) or the lab as a whole (e.g., flotation machine, ultrasonic cleaner, 
flatbed scanner, oversize scale), and field equipment is required for an 
archaeological field course or field school (e.g., GPS units, digital cameras, 
compasses, screens, shovels, trowels, tape measures, total station, etc.).   It 
is anticipated that the total cost for both the archaeological laboratory and 
field equipment will not exceed $75,000.  Such courses would also benefit 
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from geological, faunal, and floral type collections, which might be purchased 
or established in conjunction with faculty in Natural Sciences, while 
development of some computer hardware and software (e.g., quantitative and 
qualitative analysis) capabilities for the teaching laboratory would also be 
undertaken.  Such collections might require approximately $25,000 in funding.  
Finally, additional cabinetry and basic laboratory furniture for 16 lab stations 
supporting computational or analytical work is necessary, including lab 
benches, adjustable chairs, electrical connections, and task lighting.  It is 
anticipated that costs for such infrastructure will not exceed $100,000   
Anthropology faculty are pursuing internal and external sources of funding to 
acquire necessary instructional laboratory materials. 
 
Foreign Languages 
The teaching of Foreign languages requires special equipment to allow the 
practicing of speaking and listening.   A dedicated language lab has been 
designated in SSM building, and we expect that to meet our needs for the 
next five years.  
 
Media Arts Program 
Teaching art technique and art practice requires specialized and dedicated 
classrooms due to unique pedagogical needs. Though a variety of courses in 
art technique and practice have been offered at UC Merced since opening its 
doors to students in 2005, specialized classrooms and labs are required in 
order to fully develop art technique and practice courses. For instance, while 
lecturing is part of teaching technique and practice, students primarily learn 
“hands on.” Students draw, sculpt, use digital equipment, and sing in these 
classrooms. A section of the new SSM building (scheduled to open in 2011) 
has been designed to serve the needs of the art technique and practice 
curriculum.  There are classrooms, labs and offices specifically designated for 
teaching of art technique and practice. Two classrooms have been allocated 
for the digital media course needs. Additionally, there are extra large faculty 
offices to accommodate faculty artists working with students in one on one 
independent or directed study format. This specially designed space is more 
than adequate to serve the needs of MAP in its present form as well as for the 
projected B.A. and graduate Program.  
 
World Heritage 
In addition to existing teaching and research lab space, each new faculty 
member will require research lab space.   It may be possible to combine 
World Heritage teaching labs, but that depends to a great extent on the 
research of the people hired. 


 
C.  Library  


New and current faculty in all fields of HWC will need additional library 
resources, which are in some areas sorely inadequate at the present.  These 
include basic teaching resources as well as material necessary for faculty to 
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pursue their research.  In fields such as anthropology and history, many vital 
resources are not yet available electronically; in other cases, UC Merced has 
not subscribed to resources faculty need to do their work.   In particular, fields 
of the humanities tend to use older scholarly resources: unlike fields in which 
only the latest data are relevant and electronic journal articles are the 
disciplinary standard, older monograph literature is often revisited to gain 
additional insights and assess new hypotheses.  Furthermore, important 
reference material which is not available through interlibrary loan must also 
be acquired.  We are aware of potential opportunities to acquire all or part of 
personal libraries of retiring faculty at other California institutions, and we 
hope that the Library will support or initiate these or other efforts to acquire 
classic monograph series, in addition to any other material necessary for 
faculty to do their jobs. 


 
D. Assessment 


Programs in HWC have all chosen to develop qualitative assessment 
procedures.  As the number of students increases, and with it the number of 
papers to be read, we need to provide some support for FAOs.   We propose 
the following scale to acknowledge the work of FAOs: 
Minors, Majors up to 100 students: a summer 1/18 
Majors over 100 students: a summer 1/9 
Program Review: When a program in HWC is undergoing program review, 
the FAO should receive a teaching release. 


 
E.  Staff Support 


-- one staff member to provide support for teaching/administration of group 
(could initially be shared with CRHA) 
-- By 2012, 50% instructional technology staff support to support World 
Heritage, Digital humanities, digital arts as well as potential hybrid course 
delivery ventures. 
-- a 50% instructional technology position in the Writing program (soft money) 
-- by 2013, we will need a 50% coordinator for languages other than Spanish. 


 
VI.  Grants and Outside Funding 
The fields in Humanities and World Cultures typically do not provide extensive 
external funding opportunities.  However, faculty in the group have received 
funding to participate in programs at UCHRI, for travel and research; California 
Partnership for the San Joaquin Valley (through the Great Valley Center), and 
UCM’s Graduate and Research Council to monitor changes in the quality of life 
and social efficacy of two targeted Merced County communities; and the Bureau 
of Land Management to develop source-specific obsidian hydration rates for 
cultural resource management and archaeological research in Lincoln County, 
Nevada.  In addition, anthropology faculty are part of a grant application to the 
NIH in partnership with other faculty on campus.  
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VII. Public Service 
 
HWC faculty have been involved in a wide range of public service activities in the 
Merced area and in the state more generally.  These activities include: 
- participation in CURAJ—Community-University Research and Action for 
Justice, a Central Valley-wide initiative—that networks the members of the UC 
academic community with community-based organizations to address pressing 
Central Valley issues.  
--Professors Camfield and DeLugan are on the Chancellor’s Task Force to 
Promote Community Engaged Scholarship. 
- Professors DeLugan and Hull are also working to strengthen the support 
structure and communication network at UCM for faculty interested in developing 
and collaborating across campus on regional research as well as service-
learning and student internship opportunities. 
-  Professors Cristian Ricci and Robin DeLugan have organized the Human 
Rights film festival 
- History 190 has placed students in internships that serve local arts/historical 
organizations 
- the Chicano/a Literature series has featured artists and writers in community 
settings; 
- Professor Martín-Rodríguez writes a periodical column on literature for La Voz: 
Hispanic Cultures and News from the Central Valley 
- Hull is a regular presenter at the MUHSD Robert Fore Excellence in Science 
retreat for high school science teachers in Wawona; both DeLugan and Hull have 
given presentations at the Challenger Learning Center 
-Wilma McDaniel: the Okie Poet Laureate opened to the public in September of 
2009, a celebration of the life and work of the poet Wilma McDaniel, curated by 
Goggans and her research assistant. 
-  The Center for Research in Humanities and Arts offers programs that are open 
to the community, from the Human Rights Film Festival to lectures and talks by 
our own faculty and visiting faculty. 
- CRHA funded speakers for the California Exhibition Resources Alliance 
photographic exhibit, Hobos to Street People: Artists’ Responses to 
Homelessness from the New Deal to the Present. 
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VIII. Program Strategic Plans 
 
A.  Anthropology 
The Anthropology program at the University of California-Merced (UCM) 
distinguishes itself by focusing research and teaching on a select group of 
common research themes relevant to our local, state, and global communities.  
The undergraduate major emphasizes methodological skill and intellectual rigor 
in addressing specific issues within these themes, and promotes undergraduate 
research  opportunities—including working on faculty research, service-learning, 
and individual research—that deepen learning experiences and attract students 
to our program.  Anthropology faculty currently contribute to two interdisciplinary 
graduate groups, and we are also building our program in anticipation of initiating 
a disciplinary graduate program at some time in the future. 
 
This document presents a plan for growth of the Anthropology program over the 
next five years, including plans for strategic hires in biological anthropology in AY 
2010-11, socio-cultural anthropology in AY 2012-2013, and another in biological 
anthropology in AY 2013-2014 to support undergraduate, interdisciplinary 
graduate, and anticipated disciplinary graduate programs; development of 
dedicated damp teaching laboratory space in COB; continued development of 
appropriate damp and wet research laboratory space on campus in SSM, SE I, 
and/or SE II; and enhancement of library resources for undergraduate instruction.  
In addition, this plan looks ahead to avenues for intra- and inter-disciplinary 
research and partnerships involving Anthropology both within and beyond SSHA.  
  
CHALLENGES  
  
The Anthropology program must address challenges that range from those 
similar to any start-up program at UCM to those unique to this diverse discipline.  
Within the next five years, the Anthropology program must:  
  


• Recruit additional ladder-rank faculty in the three core sub-fields sufficient to 
support the undergraduate Anthropology major and minor requirements, 
interdisciplinary graduate instruction in conjunction with faculty in both 
SSHA and Natural Sciences, and the longer-range goal of a stand-alone 
anthropology graduate program; 


o Currently, the Anthropology program lacks ladder-rank faculty in 
one required area of undergraduate instruction (biological 
anthropology), exposing our undergraduate students to risk that 
required courses may be unavailable.  


o Projected rotations require a total of five ladder-rank faculty for 
minimal coverage of undergraduate and graduate instruction (within 
one interdisciplinary graduate group) yet do not account for periodic 
faculty leave.  A total of seven anthropology FTE are necessary to 
handle both instruction and contingencies for leave, as well as 
manage anticipated administrative responsibilities related to WASC 
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programmatic assessment. 
o Current and requested additional Anthropology faculty FTE and 


projected rotations for the initial five ladder-rank faculty do not take 
into account potential future faculty commitments to dedicated GE 
in courses such as CORE 


• Develop sufficient “damp” and “wet” research laboratory space for faculty 
and affiliated graduate students whose specializations necessitate such 
space; 


o Current "damp" lab allocations in the SSM building will 
accommodate three ladder-rank faculty (one already hired 
beginning AY 2006-2007, one to start AY 2010-2011, and a third to 
be hired in the future) although FTE necessary to sustain the 
Anthropology program in the next five years will require two 
additional labs  


• Acquire dedicated teaching laboratory space for undergraduate education in 
both archaeological and biological anthropology; 


o Current "damp" teaching laboratory space is shared with other 
disciplines for courses that do not require such damp space, 
prohibiting the development of the teaching space to fully meet 
program needs and the application for grant funds to support such 
lab development  


• Invest in instructional infrastructure in socio-cultural, archaeological, and 
especially biological anthropology to support undergraduate education; 


• Improve library resources in ethnographic, archaeological, and biological 
anthropology primary literature and multimedia; and 


• Identify and develop intersections for interdisciplinary partnerships in 
faculty, graduate and undergraduate teaching, and research within and 
beyond SSHA, including cross-campus collaborations as well as 
collaborations with faculty throughout the UC system and/or regional 
institutions of higher education. 


o The breadth of research encompassed within anthropology may 
support a variety of interdisciplinary graduate groups to which 
ladder-rank faculty might contribute, although specific proposals for 
many such programs are still under development.     


  
Building on our current strengths, while also considering long-term needs that 
fulfill our stated mission and initiatives within the UCM community at large, the 
anthropology faculty have identified four initial cross-field teaching and research 
areas for the program:  
  


• indigeneity, race, ethnicity, and the nation-state; 
• transnationalism, migration, and demography; 
• health, nutrition, and the environment; and 
• heritage, tourism, and public culture. 


  
These themes and their potential cross-campus connections are considered 
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more fully below. 
  
Data from the American Anthropological Association, other UC anthropology 
programs, three years of anthropology instruction at UCM, and student response 
to the major and minor allow us to anticipate how the program will grow over the 
next five years and, therefore, justify FTE for additional faculty beyond those 
necessary to minimally serve undergraduate majors and minors, interdisciplinary 
graduate students, undergraduate general education, and the long-term goal of a 
disciplinary graduate program.  We also recognize that as the Anthropology 
program grows, its potential interdisciplinary contribution to UCM will likely 
increase as well, supporting continued growth in four focal research areas or 
beyond.  Therefore, the 5-year period covered by this Strategic Plan will be used 
to continue to fill basic needs for undergraduate instruction; track progress, 
enrollment, and emerging faculty partnerships within and beyond SSHA to 
facilitate future strategic planning; and envision future mid- to long-term goals 
with respect to faculty research contributions, graduate education, and the 
national and international profile of the program within the discipline.     
  
 
Teaching Opportunities and Enrollment  
 
Student response to the major and minor has been positive, since interest in the 
program was initially cultivated by faculty and demonstrated by student inquiries 
during the 2006-07 academic year.  As of September 2009, 18 students are 
enrolled in the Anthropology major and 11 students are enrolled in the 
Anthropology minor.  The major enrollment is approximately 0.5% of the current 
undergraduate student population at UCM.  Moreover, the enrollment in the 
major is exactly on target with program projections for enrollment the 2008-2013 
Anthropology Strategic Plan, which noted "that as many as 18 students will 
declare the Anthropology major within one year of program initiation."  Based on 
comparisons with other UC campuses for which Anthropology majors account for 
approximately 0.5 to nearly 3% of the total undergraduate population, we 
estimate that Anthropology majors at UCM will eventually represent at least 1% 
of the total undergraduate population. .  As indicated in Table A3, enrollment in 
anthropology courses has also grown steadily since 2006—not simply due to the 
increasing number of undergraduate students or the addition of faculty and 
lecturers, but as an increasing percentage of the total undergraduate population.  
We anticipate continued growth in the coming years in both lower and upper 
division courses.   Professors DeLugan, Hull, and Rebhun have all sat on 
graduate students exam, thesis, and/or dissertation committees for World 
Cultures graduate students, some of  whom have either been advanced to 
candidacy or completed their degrees.   
 
Table A.1. Three-year Projections Based on Major Enrollment for SSHA during 
AY2007-08 and AY2008-09 
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Major Enrollment 
Frequency 
  


Major Enrollment as 
% of UG Enrollment 
  


Mean % of 
UG 
Enrollment 


Projected Major Enrollment 
Based on Mean % 
  
  


 Major 
Fall 


2008 
Fall 


2009 Fall 2008 
Fall 


2009   
Fall 
2010 


Fall 
2011 


Fall 
2012 


ANTH 4 18 0.1591723 0.5625 1.5† 34 53 77 
COGS 56 87 2.2284123 2.71875 2.4735811 95 109 126 
ECON 50 50 1.9896538 1.5625 1.7760769 68 78 91 
HIST 64 75 2.5467569 2.34375 2.4452534 94 108 125 
LTCU 51 73 2.0294469 2.28125 2.1553484 83 95 110 
MGMT 177 190 7.0433745 5.9375 6.4904372 250 286 331 
POLI 117 158 4.6557899 4.9375 4.7966449 185 211 245 
PSY 329 372 13.091922 11.625 12.358461 476 544 630 
SOC 0 28 0 0.875         
                  
TOTAL 
UCM UG 
Enrollment 2513 3200       3850 4400 5100 


† ANTH percentage is minimum projection based on comparison with other UC campuses; see 
figures in Tables A.2 for more realistic projections based on UCM enrollment data  


 
Note: This table demonstrates that most majors that have been in existence for four or more 
years have apparently peaked and/or stabilized in terms of their percentage share of 
undergraduates 


 
 


 
 


Table A.2. ANTH Major Projected Enrollment Based on Enrollment for AY 2009-10, 
Augmented by Additional “Home–grown” Majors† 


 


  FR SO JR SR 
Total 
Majors 


Fall 
2009 


7 1 8 2 18 


Fall 
2010 


10 14 18 8 50 


Fall 
2011 


10 17 31 18 76 


Fall 
2012 


10 17 34 31 92 


 
†This projection assumes seven FR (rather than four) will subsequently declare 


ANTH major during their SO year 
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Table A.3. Anthropology Course Enrollment Growth AY 2006-07 to AY 2009-


2010. 
 
 AY 2006-


07 
AY 2007-


08 
AY 2008-09 AY 2009-10 


Total course enrollment 99.00 166.00 271.00 438.00 
Enrollment as percentage 
of the total undergraduate 
population 


8.18% 9.49% 10.69% 13.57% 


Average # 
students/course 


24.75 23.71 27.10 39.82 


Average # 
students/instructor 


49.50 55.33 67.75 108.25 


 
 
 
    
Hiring/FTE priorities are as follows: 
 
→Biological Anthropologist (Assistant Professor):  The frozen search is 
for a junior biological anthropologist, who will bring a specialization in human 
biology and be poised to articulate with the initial cross-field teaching and 
research areas identified for the Anthropology program above.  Given the 
many needs of UCM to which a position in biological anthropology might 
contribute, the search was broadly defined to encompass research interests 
and methodological expertise in demography, health, diet, adaptation, or 
biocultural approaches to either contemporary or past human populations.  In 
addition to providing critical mass for sustaining the major (i.e., avoiding risk 
that required classes may not be offered in a timely manner), instruction of 
several courses that serve as electives in the Human Biology track of the 
Biology major, and important leadership for developing the biological 
anthropology curriculum and teaching laboratory, this faculty member will 
engage with graduate groups in the social sciences, humanities, and possibly 
biological sciences as well as other campus initiatives including the proposed 
medical school. Research and teaching in biological anthropology may 
address issues of human physiological, morphological, and genetic 
adaptability, including race.  Office and laboratory space in SSM is already 
allocated for this position, and necessary start-up funds will vary depending 
upon the expertise of the preferred candidate.  We anticipate, however, that 
start-up funds to cover initial laboratory and/or field costs will be less than 
$100,000. 


→Socio-cultural Anthropologist (Associate or Full Professor):  Our next 
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priority is to hire a third socio-cultural anthropologist no later than Fall 2012.  
This position is critical to the further development of each of our four focal 
research areas (see above), with research and teaching interests that 
complement those of our existing faculty in socio-cultural anthropology.  
Similar to our required hire in biological anthropology, the search for this 
position may be broadly defined (or subsequently tailored, in consultation with 
colleagues across campus based on converging needs), since such a 
colleague might articulate with various graduate groups or ORUs established 
on campus by that time.  For example, this position might bring expertise in 
the following general research areas: global environmental justice and policy 
with obvious cross-campus links to the School of Natural Sciences and SNRI; 
subjectivity and subject formation, which could build links across SSHA in 
particular with psychology, the humanities, and the arts; or globalization 
studies, which has the potential to forge cross-school and cross-campus 
research collaborations.   A ladder-rank faculty member is required, as only a 
tenure-track faculty member can contribute to the development of 
interdisciplinary graduate groups and ORUs on campus.  The addition of this 
socio-cultural anthropologist will also facilitate flexibility in teaching rotations 
for anthropology faculty, as a whole, thus permitting more regular instruction of 
anthropology courses incorporated in the World Cultures graduate program, 
the American Studies minor, and new World Heritage program, while also 
facilitating faculty sabbaticals for the anthropology faculty, as a whole.  This 
position will require office space in SSM and modest start-up funds; no 
laboratory space is required. 


→ Biological Anthropologist (Open Rank):  As noted above, the final 
hiring priority within the span of this Strategic Plan is a second biological 
anthropologist during AY 2013-14.  While a lecturer in biological 
anthropology might help service the major through periodic instruction of 
ANTH 5 in the short term (see Appendix B), a lecturer is unable to 
contribute to upper division laboratory instruction, since such instruction is 
generally based in faculty research collections.  In addition, anticipated 
continued growing demand for ANTH 5—as a course simultaneously 
fulfilling a science requirement for SSHA students and a social science 
requirement for NS and Engineering students—may necessitate more 
frequent rotation and, thus, faculty support for, biological anthropology.  
Therefore, a ladder-rank faculty will eventually be required, with a preferred 
methodological specialization that will complement that of the biological 
anthropologist hired in AY 2010-11.  We envision that this faculty member 
might take advantage of existing core campus equipment for research or, 
perhaps share laboratory space in SE II (e.g., if the individual has expertise 
in human genetics or isotopic studies of human remains).  Given the wide 
variety of laboratory and start-up needs for biological anthropologists, 
Anthropology faculty will consult with the SSHA Dean on definition of this 
position to work within anticipated resources. 


 







 69 


B. Foreign Languages 
 
Overview:  A considerable number of students enter UC Merced expecting to 
learn a second language as part of their college education. Others already have 
experience with the foreign language they want to learn, but desire to become 
fluent or, in the case of heritage learners, gain a better understanding of the 
culture and language they partly learned at home. Since we live in a multicultural 
society, the Foreign Languages Program strives to provide students with the 
opportunity to learn a second language, a skill appreciated by most employers, a 
requirement for some graduate programs, and an essential tool to conduct 
research overseas.  Learning a foreign language and gaining knowledge of the 
diverse cultures around the globe, as well as in the United States, is fundamental 
for a better understanding of our world and the peoples that inhabit it. Therefore, 
the Foreign Languages Programs at UC Merced will keep promoting the study of 
foreign languages and cultures from an interdisciplinary perspective while 
encouraging the research on foreign language acquisition and teaching. For this 
reason, one of our goals is the implementation of the one year Foreign Language 
requirement approved by the SSHA faculty on the academic year of 2006-2007. 
 
Teaching: The Foreign Languages Program faculty teaches lower division 
courses in four language programs: Chinese, French, Japanese and Spanish. In 
addition, it contributes to undergraduate programs such as the minor in Spanish. 
All courses in the Foreign Language Program are considered general education 
courses. 
 
 Chinese: Chinese has been offered at UC Merced since Spring 2007, 
mostly at the elementary level. Chinese courses have been taught by a part-time 
Lecturer. However, during the 2009-2010 academic year, the three sections of 
CHN 1 and the one section of CHN 2 offered had a full or almost full enrollment. 
Consequently, in the next five years there will be a need for opening at least one 
more section of CHN 1 and CHN 2 every academic year and for offering 
Intermediate Chinese courses starting Fall 2010.   
 
 French: French has been offered at UC Merced since Fall 2006, mostly at 
the elementary level. French courses have been taught by a part-time Lecturer. 
However, during the 2009-2010 academic year, the three sections of FRE 1 and 
the one section of FRE  2 offered had a full or almost full enrollment. 
Consequently, in the next five years there will be a need for opening at least one 
more section of FRE 1 and FRE 2 every academic year and for offering 
Intermediate French courses starting Fall 2010.  
 


Japanese: Japanese was first offered at UC Merced in Fall 2006. Since 
then, the Japanese elementary and intermediate courses have been taught by 
one full-time Lecturer.  In Fall 2009, a part-time lecturer was also hired in 
response of the growth of the Japanese program. One of the goals of the 
Japanese program is to start offering upper division courses on the academic 
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year of 2011-2012, and a minor in Japanese for the academic year of 2012-2013. 
 


 Spanish: Spanish has been offered at UC Merced since Fall 2005. The 
Spanish Program is the largest of all foreign language programs. It offers lower 
division and upper division courses. At the lower-division level, the Spanish 
Language Program offers two tracks: one for non Spanish Heritage Speakers 
(SPAN 1-SPAN 4) and another for Spanish Heritage Speakers (SPAN 10-SPAN 
11). As of Spring 2010, the Spanish Language Program faculty includes one full-
time Lecturer SOE, two full-time Lecturers, one part-time Lecturer and two 
Teacher Assistants (ABD). Some of the Spanish Language program faculty 
contribute to the minor in Spanish. The number of sections that the Spanish 
Language area offers at the lower-division level grows every academic year. For 
the next five years, we anticipate the addition of at least one section of SPAN 1 
and SPAN 2 every academic year.  Similarly, and due to the popularity of the 
minor in Spanish, increasing the number of courses and sections is a priority for 
this program. 
 
 The following table summarizes enrollements in Foreign Languages from 
2005 to 2010: 


FLAN ENROLLMENTS 2005-2010 
 2005-06 2006-07 2007-08  2008-09 2009-10 Anticipated 


enroll. 
2011-12 


Chinese n/a 30 31 75 92 130 
French n/a 56 43 65 93 130 
Japanese n/a 72 76 94 124 140 
Spanish LD 78 


UD 26 
Total 104 


LD 115 
UD  68 
Total 183 


LD   97 
UD 113  
Total 210 


LD 172 
UD 156 
Total 328 


LD 239 
UD 221 
Total 460 


LD 300 
UD 300 
Total 600 


Total all  104 341 360 562 769 1000 
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C. Global Arts Studies Program (GASP)  


GASP defines the arts broadly in order to promote an interdisciplinary study of 
the arts. Unique among UCs and other research universities in the U.S., the 
GASP curriculum integrates subjects conventionally housed in disparate 
departments and offers students a broad multicultural and transnational 
understanding of the arts through courses that investigate the effects of formal 
conventions and innovations, industrialization, colonialism, commercialism and 
globalization on art practices from a balanced, inclusive range of critical 
perspectives. 
 
Within three years, we expect to not only be contributing to the History program, 
but to also offer a minor. In five years, with an additional 3 faculty, we would be 
able to propose a major.  Given our current enrollments (see Chart A), we 
estimate that a minor in GASP would draw more than 50 students. To make a 
minor sustainable, we need 2 new hires (including the previously allocated art 
history hire) in the next two years in order to be able to launch a Minor in GASP, 
with a total of 4 faculty members, by Fall 2013. Many current GASP courses are 
cross-listed in history, thus contributing to the History Major by Fall 2010. As 
such, it is vital to increase the size of GASP faculty to better serve students who 
wish to acquire knowledge in the history of the arts, as well as those with a more 
general interest in expanding their understanding of global cultural history. 
 
Chart A. The enrollments in courses taught by the existing GASP faculty 
since 2006  


 Fall 
200


6 


Sprin
g 


2007 


Fall 
200


7 


Sprin
g 


2008 


Fall 
200


8 


Sprin
g 


2009 


Fall 
200


9 


Sprin
g 


2010 
Semester 
Total (Art 
History) 


10 27 39 47 50 62 56 14 


Semester 
Total (Music) 


40 n/a 38 62 36 41 111
* 


49 


Annual Total  77  186  189  230 
*These include enrollments in the ethnomusicology course offered by a lecturer. 
  
In order to offer a truly global and cutting-edge curriculum, and to complement 
the strengths of the two existing Americanists in GASP as well as those in the 
current History Program, GASP needs 2 FTEs for 2010-12—one in art history 
(previously approved), and one in music—to be able to provide the minimal 
number of courses for a GASP Minor to launch in 2013.   By 2015, with the 
addition of 3 additional ladder faculty, we expect to launch a major. 
 
 
Position Descriptions 
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1. Music studies (open rank): In order to fulfill a GASP minor, we request a 


music FTE in 2011-12. We seek a music scholar who specializes in a 
musical tradition of Asia who frames it within a transnational context. 
Priority will be given to scholars whose work focuses on issues of race, 
gender and/or sexuality. 


 
We seek an Asian specialist for two significant reasons. First, given the 
student population at UCM, where the largest group self-identify as 
Asian/Pacific Islander (outnumbering Hispanics and Whites) but whose 
interests in terms of curriculum have gone largely unheard, the need for 
classes that address those interests is clear.5 Second, since current GASP 
faculty specialize in Asian American cultural production, a specialist in 
Asian cultural production would complement and strengthen the 
transnational scope of the program in a compatible way. 


 
2. Art history (open rank): due to an unsuccessful search in 2007 and a 


suspended position in 2008, we request to be given 1 art history FTE in 
2012-13. The priority will be to hire an art historian who pursues 
comparative and innovative research that deals with issues of 
globalization and postcolonialism in the pre-20th century period. 
Preference will be given to a scholar with a solid foundation in early 
modern European art traditions, and an additional specialization in gender 
studies. 


 


3.  GASP seeks a music scholar who specializes in a musical tradition of 
Latin America (including the Caribbean) who frames it within a 
transnational context. Priority will be given to scholars whose work 
focuses on issues of race, gender and/or sexuality. Rationale: there are a 
number of faculty whose research encompasses Latin America and a 
Latin American specialist could provide synergy to a Latin American 
studies program or minor. Additionally, there is a large student population 
who identify as Hispanic, indicating strong student interest in courses that 
deal with Latin American culture. 


4. Art history (open rank): GASP seeks an art historian who specializes in 
artistic traditions of Asia within a transnational context. Priority will be 
given to scholars whose work focuses on pre-20th century periods, as well 
as those whose scholarship investigates issues of race, nationalism, 
gender and/or sexuality in relation to artistic production. This will be an 
important position for GASP and UCM students for two significant 
reasons. First, given the student population at UCM, where the largest 


                                                             
5 According to the Campus Enrollment by Ethnicity table drawn from the Institutional Planning and 
Analysis (IPA) Enrollment Table, in Fall 2009, Asian/Pacific Islanders numbered 1,050, while the next two 
largest groups - Hispanics and Whites – numbered 1,028 and 699 respectively. 
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group self-identify as Asian/Pacific Islander (outnumbering Hispanics and 
Whites) but whose interests in terms of curriculum have gone largely 
unheard, the need for classes that address those interests is clear. 
Second, since current GASP faculty specialize in Asian American cultural 
production, a specialist in Asian cultural production would complement 
and strengthen the transnational scope of the program in a compatible 
way.  Finally, a pre-20th century specialist will complement the work of 
Professor Mostern in History. 


5. GASP seeks a music scholar who specializes in a musical tradition of 
Europe who frames it within a transnational context. Priority will be given 
to scholars whose work focuses on issues of race, gender and/or 
sexuality. Rationale: European musical traditions play a significant role in 
the music we listen to today. In order to provide a well-rounded major 
(which this hire could conceivably allow GASP to become, provided the art 
history component of GASP is growing at the same rate), GASP will need 
a Europeanist. 
 


In AY 2010-11, GASP will require a FTE for Kevin Fellezs. As a UC President’s 
Postdoctoral Fellow, Fellezs’s first five years of salary are paid by UCOP.  
Fellezs was hired in AY 2006-07.   In AY 2010-11 it will be time to convert him 
into a UCM tenure-track FTE effective AY 2011-12.  As per the memo of 12/2/09 
from Provost/EVC Keith Alley to the UCM Deans, this is one of four such 
positions that is already accounted for in the FTE allocations and, thus, need not 
be considered in the further allocation of ladder-rank faculty lines to GASP. 
 
The two existing faculty members of GASP offer a unique curriculum consisting 
of courses in the faculty’s respective areas of expertise—art history and music 
studies in the U.S.—as well as those that provide a global perspective on the 
studies of the arts. These include: 


GASP 2 Introduction to Music Studies (Music/Global) 
GASP 3 Introduction to Visual Culture (Art History/Global) 
GASP 31 Critical Popular Music Studies (Music/Global) 
GASP 32 Jazz History (Music/U.S.) 
GASP 34 American Musical (Music/U.S.)6 
GASP 101 Visual Arts of the Twentieth Century (Art History/Global) 
GASP 121 Asian American Music (Music/U.S.)7 
GASP 135 African American Music (Music/U.S.) 
GASP 141 History and Practice of Photography (Art History/Global) 
GASP 151 Topics in Visual Culture: Museums and Art Controversies 
(Art History/U.S.) 
GASP 175 Race and Nationalism in American Art (Art History/U.S.) 


 


                                                             
6 This course touches on Asian American issues in discussions and readings when viewing Flower Drum 
Song, for example. 
7 This course is still under consideration by the Curriculum Committee. 
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D. History  
 


Overview 
History is one of the oldest and most stable of academic disciplines.  Its insights, 
methods, and pedagogy are centered upon the creation of narratives that explain 
human activities as they change over time.  History’s distinctiveness as a 
discipline is its examination of phenomena that occur in many places (such as 
land ownership, religious conversion, migration, and state formation) through an 
empirical focus on particular places and times.  It unites the social scientific 
search for general principles and the humanities focus on cultural specificity and 
authored text.  Successful history programs offer courses that span geographical 
and temporal locations. 
 
History was a part of the founding vision of the School of Social Sciences, 
Humanities, and Arts at UC Merced.  In 2003, a historian (Gregg Herken) was 
one of the first two faculty hires in SSHA. Another historian was added the 
following year (Ruth Mostern), and another the year after that (Sean Malloy).  
Two more historians (Susan Amussen and Sholeh Quinn) joined the faculty in 
2008.  In 2005, History was a track of the World Cultures and History major, one 
of nine opening-day majors planned by a systemwide task force.  History became 
a free-standing major in 2006. In 2008, History became the first major at the 
university to offer an approved Honors program.  
 
History enrolls more majors than any other major in HWC and the fifth highest in 
SSHA.  We collaborate closely with the Global Arts Study Program (GASP), 
World Heritage (WH), Literature, and Anthropology, cross-listing courses and 
sharing electives, and we contribute fully to the World Cultures graduate group.  
A student whose dissertation focused on history was among the first UC Merced 
students to receive a Ph.D. 
 
The anticipated retirement of Gregg Herken at the end of the Spring 2010 
semester necessitates a full-time US history lecturer hire for 2010-11 and an 
immediate US History search simply to retain our current staffing. We need to 
expand our faculty to a minimum of eight members by 2012. 
 
Challenges and Opportunities 
 


• Strengths:  The history faculty is successful and productive, and has 
attracted a number of graduate students.  Our enrollments and enrollment 
growth are robust, and student evaluations for all history faculty are 
strong.  The integration of history with GASP and WH supports UC 
Merced’s interdisciplinary orientation.  The history research, teaching, and 
curriculum bridges cutting-edge approaches such as transnational and 
digital history with strengths in traditional sub-fields such as political and 
social history.  Our Honors program makes History an appealing major for 
Merced’s most academically ambitious undergraduates. 
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• Weaknesses:  The history program is woefully understaffed, especially in 
US history and in modern world history, particularly in light of the 
anticipated retirement of Gregg Herken.  A successful history curriculum 
requires students to take courses that concern many historical periods and 
global locations.  The UC Merced history program lacks coverage of many 
eras and world regions, compromising our ability to deliver a 
methodologically appropriate major.  The only way for History faculty to 
participate in graduate education is for the program to hire lecturers to 
teach some upper-division courses as well as lower-division courses. This 
is educationally problematic, and risky in light of fluctuations in funding for 
these positions. 


• Opportunities:  The next three years offer a chance for the history program 
to make focused and targeted hires that enhance the strengths of the 
program, group, school, and campus.  The history strategic plan and 
curriculum are well-organized and have consensus support of the faculty, 
allowing us to make good use of resources.   The four Priority I hires laid 
out in this plan are the minimum we need to have a small but intellectually 
coherent program with adequate faculty rotations and a sufficient number 
of upper-division and lower-division offerings; we will be able to deliver an 
effective major and contribute to graduate education and synergistic 
activities on campus.  


• Threats:  If the History program cannot grow at a desirable rate, our most 
ambitious undergraduate students will transfer to other campuses.  We 
may lose younger faculty to other universities.  We will have inadequate 
staffing to contribute to graduate education.  Our students will have to take 
classes from lecturers, even at the upper-division level, which will diminish 
their opportunities for intellectual mentorship and continuity.  Finally, we 
will continue to offer a major that is not aligned with that of peer 
institutions.   


 
Current Areas of Research Concentration 
 
The History program has two tracks:  US History and World History.  The US 
History track has two faculty specializing in mid-twentieth century diplomatic 
history, including Gregg Herken, who will retire at the end of the Spring 2010 
semester.  The World History track has three faculty, each of whom specializes 
in an era in the history of a particular country and its civilization (China-Mostern, 
England-Amussen, Iran-Quinn) and all of whom also have an interest in 
transnational questions.  All members of the program teach thematic courses as 
well as courses in their era and location of expertise. All members of the History 
faculty have a record of publication and grant funding consistent with UC 
expectations. 
 
Current Undergraduate Teaching 
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The History major currently enrolls 75 students, 2.4% of the total UC Merced 
undergraduate population.  The history minor currently enrolls 35 students, an 
additional 1.1% of the undergraduate body.  Many History courses meet general 
education requirements and elective requirements for other majors, and History 
courses have an interdisciplinary enrollment.   
 
History has the distinction of offering the only Honors major on campus, an 
opportunity for our finest students to work one-on-one with a faculty advisor and 
a second reader to complete a year-long piece of original research in their senior 
years. 
 
In Fall 2009 History enrollments totaled: 
 
Course 
Number 


Course Name Instructor Enrollment 


H10 World History to 1450 Quinn 49 
H16 US History Johnston (graduate 


fellow) 
59 


H80 Chinese History to 1350 Mostern 48 
H100 Historian’s Craft Quinn 23 
H117 History of South Asia Meeks (instructor) 17 
H130 The Cold War Chi (instructor) 38 
H139 US Race and Ethnicity Malloy 27 
H190 Applied Research Malloy 4 
H193 Honors Thesis 


Research 
Malloy 2 


TOTAL FALL 2009 HISTORY ENROLLMENT 267 
 
 
Contribution to Graduate Education 
 
All of the members of the History faculty are also members of the World Cultures 
graduate group and actively contribute to graduate education.  The History 
contribution to graduate education is summarized in the following table (not 
including numerous independent study courses): 
 
Name Courses Offered Committees 


Chaired 
Committee 
Memberships 


Amussen (since 
2008) 


WCH 201  From Union 
Institute & 
University: Vicky 
Gabriner, Ben 
Justesen, 
Elizabeth Hohl 
(completed or 
almost 


N/A 
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completed); 
Kathleen Halecki 
and Martha 
Sullivan (in 
progress) 


Herken (since 
2003) 


H 203, "The 
Historian's Craft"; 
H 250, "The Cold 
War, 1941-91"; H 
200, "The Uses & 
Abuses of the 
Past"; H 299, 
Directed Reading:  
modern U.S. 
political history 
 


Trevor Albertson 
Richard Ravalli 


 


Malloy (since 
2005) 


• U.S. 
Social/Cultural 
History 


• Race, Empire, 
and U.S. 
Foreign Policy 


• Johnston 
(Ph.D.) 


• Deflin (MA) 


• Williams 
(Ph.D.) 


• Ravalli (Ph.D.) 
• Winter (Ph.D.) 
• Acevedo 


(Ph.D.) 
Mostern (since 
2004) 


• Humanities and 
New Media 
(twice) 


• China and 
World History 
(once) 


• Goger (MA) 
• Hua (Ph.D.) 
• Meeks (Ph.D.) 
• Williams 


(Ph.D.) 


• Albertson 
(Ph.D.) 


• Bond (CSUS 
MA) 


• Gainor (Ph.D.) 
• Grossner 


(UCSB Ph.D.) 
Quinn (since 
2008) 


n/a n/a • Hill (Ohio 
University 
Ph.D.) 


• Venosa (Ohio 
University 
Ph.D.) 


 
 
Proposed Faculty Hiring 
 
Assuming that History retains its current share of the student body, and 
assuming an increase of 650 students per year in the UC Merced undergraduate 
population, there will be 120 history majors, 56 history minors, and 427 students 
enrolled in history courses by 2012.  With the planned shift of majors to SSHA, 
and an expansion of the faculty, these numbers are conservative estimates. 
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In order to meet the requirements of the history curriculum and offer the 
necessary number and breadth of elective courses for that student body, we will 
need to offer 20 courses per year.  
 
 2009-10 2012-13 
# required lower division courses 4 (H10,11, 16, 17) 4 
Minimum # lower division electives 2 (one per semester 2 
# required upper division courses8 2 (H100, H191) 4 (2 sections each 


of H100 and H191) 
Minimum # upper division electives9 6 10 
TOTAL 14 20 
 
 
For the purposes of calculation, we assume that each faculty member should 
teach a notional two undergraduate courses per year per faculty member.  (This 
is a rough estimate that allows for graduate teaching, sabbaticals, leaves, and 
course remissions.  Based on these calculations, UC Merced could support a 
History program with 9-10 faculty members. 
 
We recognize that we cannot expect to make eight new hires in the next three 
years.  However, it is important to contemplate these calculations to demonstrate 
what a sustainable growth plan would require in a resource-adequate 
environment.  The smallest number of hires that will allow us to maintain a 
minimally functional History program in the next three years is four: one 
immediate hire to replace Gregg Herken, and three new hires.  With an eight 
person program, we will be able to rotate each required lower division course 
between two expert members of the ladder-rank faculty, to more closely cover 
the globe and the major historical eras, to fill our most pressing lacunae, and to 


                                                             
8 Assuming that honors thesis instruction remains an overload assignment. 
9 Each major must take six upper division electives over two years.  Calculations assume a 35 student 
enrollment cap, given that we lack the TAs to grade the papers that must be assigned in upper division 
courses; when we have a significant number of graduate students, we may begin to enroll more students in 
upper division courses. 


 2009-10 2012  (assuming 60% 
increase) 


#majors 72 120 
#minors 31 56 
Majors as % of total UCM 
student body 


2.4 2.4 


Minors as % of total UCM 
student body 


1.1 1.1 


Total enrolled students Fall  2009 536 857 
Majors:faculty 13:1 n/a 
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offer a marginally adequate number of classes for our students.  The resulting 
15:1 student-faculty ratio would be similar to that in other UC History 
departments.10 
 
However, we want to emphasize that the minimum is not ideal.  We have looked 
for comparison not just at other UC campuses, but also at small research 
universities.  Among public universities, small research universities are rare, with 
the College of William and Mary most closely approximating our expected size of 
about 8,000 students.  (It is important to note that 8,000 is less than half the size 
of the smallest of our sister campuses.  It does not seem that any of the UC 
campuses can serve as good comparison schools for us).  On the other hand, 
small, prestigious research universities are a bit less rare among private schools, 
with Brandeis, Brown, and Rochester being the three AAU members that enroll 
between 5 and 9 thousand students, and Dartmouth and Brown the two Ivy 
League schools.  The departments at these universities range in size from 14 to 
38, with an average of 28.6 faculty.    
   
Rank I Priority Hires 
 
Our most urgent and immediate need  is authorization to hire a full-time US 
History lecturer for 2010-11 as a temporary replacement for Gregg Herken. 
 
Our four highest priority permanent hires include three US History positions (the 
first of which is a replacement for Gregg Herken), and one World History position.  
At the end of this hiring phase, we will have four World History faculty and four 
US History faculty, with each track evenly split between specialists in early 
history and in modern history.  The hires can be summarized on as follows: 
 
Year Positions 
2010-11 • US:  Colonial History (Rank:  Senior) 


• US:  History of Comparative Race and Ethnicity (Rank:  Junior) 
2011-12 • World:  Mexican History (Rank:  Junior) 
2012-13 • US:  Western/Environmental History (Rank:  Junior) 
 


• American History:  Colonial and Atlantic World (17th-18th century): Colonial 
history has been energized in recent years through its attention to Atlantic 
dimensions of the field, to the role of Indigenous peoples in the Americas, 
and the relationship of Spanish, French, and English colonial empires 
across the Americas.  We propose a senior hire in Colonial and Atlantic 
world history.  This position would provide an anchor for the first half of the 
US history survey course; connect to the scholarship of Amussen on 
Britain and the Atlantic world, and Hull on the early contact period; a 
senior hire will provide visibility for our program. 


                                                             
10 At UC Davis, over the past 5 years there have been between 490 and 412 majors, with a major/FTE ratio 
from over 17 to 13.2; at UC Riverside, there are approximately 460 majors in history or double majors with 
a large history component, with a major to FTE ratio of 16.4. 







 80 


• American History:  History of Comparative Race and Ethnicity (19th-20th 
century):  History of Comparative Race and Ethnicity has been one of the 
fastest growing and most intellectually stimulating fields in the history 
profession over the last three decades, employing innovative and 
interdisciplinary methodologies to interrogate issues of identity, migration, 
language, and power in the United States and its contested borderlands.  
Hiring in this field would enrich the intellectual diversity of the history 
faculty and allow us to meet the considerable student demand for classes 
in this area.  In particular we seek a scholar of comparative race and 
ethnicity whose specialties include Chicano/Latino History.  The History 
faculty have received formal and numerous informal communications from 
current and prospective students expressing grave concern over the lack 
of curriculum in Chicano/Latino History. In light of our student body 
demographics and the UCM status as a Hispanic Serving Institution, it is 
vital that we address this crucial need immediately.  We anticipate that this 
hire will also build further connections among the disciplines and support 
the planned Hispanic Studies graduate group as well as the World 
Cultures graduate group. 


• World History:  Mexican/Latin American History (18th-20th century).  This 
position fills two gaps in the geographical and temporal range of the world 
history group.   We currently have three faculty with expertise on the vast 
Eurasian land mass, but none who study the Americas outside of the 
United States. Given both our geographical location and our student 
population, research on Mexican/Latin American history is extremely 
important, and has been the subject of substantial student demand.   This 
position is also synergistic with our planned Comparative Race and 
Ethnicity hire.  Furthermore, all current world history faculty work before 
the eighteenth century, so it is also important to engage more modern 
periods.  This will enhance our ability to teach the required world history 
survey sequence.  Mexican/Latin American history also provides an 
important scholarly link to other humanities and social science faculty in 
SSHA, and supports the planned Hispanic Studies graduate group as well 
as the World Cultures graduate group. 


• American History:  US West/Environmental (19th-20th century). 
Environmental history is a vibrant and rapidly growing sub-field.  Hiring in 
this area will deepen ties between the History program and the rest of the 
campus and offer the possibility of collaboration and significant grant 
funding.  A Western Environmental historian may work on questions such 
as historical water rights, resource extraction, erosion, or climate change:  
all topics of immense contemporary urgency that benefit from a historical 
perspective.  This position offers synergies with current faculty in 
Literature, Anthropology, Engineering, and Earth Systems Science, and 
would support the World Cultures graduate group as well as the History 
major. 
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Rank II Priority Hires 
 
The goal of the next growth phase will be to expand the History program from a 
faculty of 8 to a faculty of 12.  While we need to make more hires and see the 
direction of future campus growth before we can create detailed descriptions for 
these future positions, our general needs are clear.  We need to make three 
more hires in World History in order to have a bare-minimum coverage of each 
world region, and we need to make one more hire in modern US history to meet 
projected student demand.  We have identified several thematic areas that will 
inform our future positions:  health, medicine, and environment;  race, gender, 
ethnicity, and migration;  and spatial and digital analysis.  We anticipate the 
following future positions: 
 


• Modern World:  Africa/South Asia/Southeast Asia  
• Modern World:  Continental Europe/Imperialism 
• US:  Twentieth Century Social/Cultural History 
• Premodern World:  Africa/South Asia/Southeast Asia 


 
Metrics for Evaluating Success 
 


• Enrollment:  We aim to maintain or increase our major share at 2.4% of 
the total student body and our minor share at 1.1% of the student body.  
We aim to maintain or increase our total student enrollment as a 
percentage of the student body.  We aim to admit and graduate Ph.D. and 
MA students with a History focus through the World Cultures graduate 
group. 


• Program Maturity:  We aim for some representation of all world regions 
and historical eras.  We need adequate hiring to support research 
synergies among History faculty and between History and other faculty. 


• Grants and Publications:  We expect to see productivity at a rate and 
quality that is standard for research university faculty in the profession and 
in the UC system. 
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E. Literature and Cultures 
 
Overview:  
Having divided from the initial World Cultures and History egg, the Literatures 
and Cultures major is part of the second phase in the gestation of undergraduate 
programs in the Humanities.  Literatures and Cultures in conception is a 
combination of Comparative Literature and Cultural Studies, but it began with just 
two tracks, one in Literature of the English-speaking world and one in Literature 
of the Spanish-speaking world.  It is now time to move into a third phase, dividing 
the major into three:  English, Spanish, and a residual Literatures and Cultures 
major that can continue to generate new programs in literary studies, in both 
individual languages and a program in Comparative Literature and Cultures.  
Furthermore, we propose that the new English major combine with the writing 
minor, and that the Spanish major combine with the Spanish minor 


 
Strengths/Opportunities/Challenges:  
Literatures and Cultures is the 6th largest major in SSHA (out of ten majors), with 
a slightly more than a 2:1 ratio between those in the English-language track and 
those in the Spanish-language track.  Judging by NCES (National Center for 
Education Statistics) data, these numbers are low comparatively, as English is, in 
the comparison group of majors offered by SSHA, the third largest major in B.A. 
granting colleges and universities nationally, and Spanish, while toward the 
bottom, should be about equal to Economics. If Literatures and Cultures were 
pulling the expected majors from traditional English and Spanish majors, it would 
trail Psychology by about a 2:3 ratio, would exceed History, Political Science, or 
Sociology by about 2:1, and would exceed Economics by nearly 3:1. The gap 
between expectations and performance probably has four causes, all of which 
our strategic plan seeks to address:  
 


(1) The name of the major is not readily recognized.  
(2) The number of majors in the Spanish-language literature track is 
always going to be influenced by the students studying the Spanish 
language, so it is now (for the most part) a subset of Spanish minors.  
(3) The separation of English-language literature from the writing program 
eliminates the important and traditional synergies between reading and 
writing in English. 
(4) The obvious career tracks for Literature majors in any of the modern 
languages are not clearly supported.  For example, the lack of name 
recognition could make it for a UC Merced graduate to compete in the job 
market as a translator, as a journalist, or as a high school teacher with a 
B.A. in Literatures and Cultures.  


 
We thus believe that new Spanish and English majors would significantly bolster 
enrollments in both of the new majors compared to the old.  Indeed, with more 
properly defined majors UC Merced might come closer to the enrollment ratios 
seen at other U.S. universities. Given our location and the consequent 
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attractiveness of study in Spanish, we expect the new configuration to attract 
about 10-15% of SSHA majors, somewhere on the order of twice our current 
6.5%.  The advantages would be to: 


• help balance the majors in SSHA, an objective worth pursuing as faculty in 
the Humanities are much less expensive than those in Psychology, 
Cognitive Sciences, or Business, requiring no laboratory spaces, lower 
start-ups, and lower salaries.   


• Support general education (see the Writing Program’s strategic plan) 
• Introduce students to cutting-edge research in English- and Spanish-


language literatures and cultures 
• Bolster our ability to improve educational outcomes at all levels in the 


Central Valley by providing UC caliber graduates who can enter post-
secondary education in both English and Spanish. 


• Provide clearer and broader career trajectories for our students, including 
easier paths into graduate and professional programs. 


None of this would come at any cost to the graduate program and would 
probably improve ladder-rank faculty research output by broadening the faculty 
base for university service (again, see the Writing program’s proposal to convert 
a number of Unit 18 lecturers to Lecturers P/SOE; P/SOE faculty can serve on 
any Senate Committee that does not deal with personnel issues for ladder-rank 
faculty, and their explicit dedication to pedagogy means that they would be in an 
ideal position to work on assessment, general education, and similar tasks.  A 
similar approach to Unit 18 lecturers in Spanish would provide even more Senate 
faculty to serve on committees).  
 
More importantly, by blending current faculty in the LITC major with faculty in the 
two minors, the two new majors would enable us to come much closer to the 
numbers of faculty expected from a small, prestigious research university in the 
fields of English, Spanish, and Comparative Literature.  Among public 
universities, small research universities are rare, with the College of William and 
Mary most closely approximating our expected size of about 8,000 students.  (It 
is important to note that 8,000 is less than half the size of the smallest of our 
sister campuses.  It does not seem that any of the UC campuses can serve as 
good comparison schools for us).  On the other hand, small, prestigious research 
universities are a bit less rare among private schools, with Brandeis, Brown, and 
Rochester being the three AAU members that enroll between 5 and 9 thousand 
students, and Dartmouth and Brown the two Ivy League schools.  Judging 
against the benchmarks that these schools provide, and assuming our target 
enrollment at the end of three years will be five thousand and our maximum will 
be eight thousand, we will need to expand our regular faculty in both English and 
Spanish.   


English: Including those in both literature and writing, we have Gregg 
Camfield and Jan Goggans full time; Manuel Martín-Rodríguez in both 
English and Spanish; and Robert Ochsner, a member of the LIT group as 
well as the one Senate faculty member in the Writing Program (currently a 
full-time administrator, Ochsner is, we hope, open to being lured back to 
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50% time in teaching).   The average of the five comparison schools is 27 
“regular” faculty members.11  We will need to increase our faculty size 
substantially in order to be even remotely comparable. Conversion of Unit 
18 lecturers now in the Writing Program will provide much of this 
necessary expansion (15-16 faculty), but steady hiring of tenure-line 
faculty in English-language literature will also be required 
 
Spanish: Including those in both Literature of the Spanish-speaking world 
and Spanish language, we have Ignacio López-Calvo and Cristián H. Ricci 
full time; Manuel Martín-Rodríguez in both Spanish and English; and 
Virginia Adán-Lifante, who is a member of the Literatures and Cultures 
group (the one Senate faculty member in the Spanish program) as well as 
the Language Coordinator. The average of the five comparison schools is 
10 “regular” faculty members.12  We will need to increase our faculty size 
substantially in order to be even remotely comparable. 


 
Implementing these two new majors will not be inordinately difficult inasmuch as 
each will use courses already listed in the catalogue.  It will not be inordinately 
expensive, inasmuch as the resources already allocated to the minor programs 
with which they will be merging will augment resources currently allocated to the 
two Literature tracks.   Maintaining Literatures and Cultures on top of these two 
majors will not be difficult either, as the overlap in courses will mean that all of 
the courses Literature majors will need to graduate will be readily available.  
 
We should be able to begin the process of spinning off the two majors this 
academic year, as a Spanish proposal is nearly complete and an English 
proposal is not far behind. We would expect that with WASC review, the new 
majors would be available for 2011-12. 
 
Research, Grants and Awards: 
The five faculty members who form the original core of the Literatures and 
Cultures major have each received a variety of grants and awards, from an 
Endowed Chair (Camfield), National Endowment for the Humanities (López-
Calvo, Ricci), Chiang Ching-Kuo Foundation for International Scholarly Exchange 
(López-Calvo), American Institute for Maghrib Studies (Ricci), Newberry Library 
(Martín-Rodríguez), Recovering the U.S. Hispanic Literary Heritage (Martín-
Rodríguez), and funding via the Graduate Resource Council, since the campus’s 


                                                             
11 We are using Brown University’s definition, which is roughly equivalent to our Senate membership.  
Brown University has 33 “regular” and 12 “non-regular” (i.e. part-time or visiting adjuncts) faculty in 
English; William & Mary has 39 “regular” and 11 “non-regular;” Dartmouth 30 and 29; Brandeis 18 and 6; 
Rochester lists only their regular faculty, at 23.  All of these include some writing faculty in the “regular” 
group. 
12 We are using Brown University’s definition, which is roughly equivalent to our Senate membership.  
Brown University has 10 “regular” and 1 “non-regular” (i.e. part-time or visiting adjuncts) faculty in 
Hispanic Studies; William & Mary’s Hispanic Studies has 10 “regular” and 3 “non-regular;” Dartmouth’s 
Spanish and Portuguese Department has 16 and 10; Brandeis University’s Hispanic Studies has 10 
“regular” faculty (they only list their regular faculty); Rochester lists only their regular faculty, 4.   
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first year.  Additionally, despite heavy teaching and service loads, the faculty’s 
scholarship has remained robust, with recent books (Ricci, López-Calvo, 
Goggans, Martín-Rodríguez) and peer-reviewed articles in top-tier professional 
journals from all faculty members, as well as new projects in online publications 
and public humanities, all of which have expanded the boundaries of research in 
the area of literary and cultural studies. 
 
Teaching (current and projected): 
Along with teaching our normal course load, faculty in both English and Spanish 
concentrations have pursued teaching areas which hold out innovative promise: 
 


1. Environmental literature and writing:  UC Merced’s ongoing relationship 
with Yosemite, its new designation as a system-wide Natural Reserve, 
and the availability of the Wawona Research station, which houses at 
least 30 students, offer an exciting opportunity to build on creative writing 
and literary studies in the area of nature writing, national parks, and 
environmental literature.  Faculty in both the English and Writing tracks 
have experience in putting on workshops, working in natural reserve 
systems, and teaching environmental literature.  Courses in these areas 
will serve as a major draw to incoming students, highlighting the campus’s 
proximity to Yosemite and its many avenues of research taking place 
within the park. 


2. The Central Valley and California Studies:  Faculty members in the writing 
program have already established an ongoing series of lectures by writers 
in the Central Valley and Greater California.  The literary archive of 
Central Valley and Dust Bowl writer Wilma McDaniel arrived at Kolligian 
Library through faculty efforts, and an ongoing project introduces students 
to the public humanities by putting them to work curating an exhibit of 
Mark Twain in the Sierra foothills.  California Studies, in general, offers 
students new ways to understand cultural production of various 
generations while also helping them to understand the current conditions 
of their own lives. 
 


3. The faculty members in the Spanish-speaking world have developed a 
series of activities to improve the visibility of the program and to fulfill the 
goals of UC Merced’s as a “Hispanic-serving institution:” organization of 
international conference, inviting scholars, writers and activists such as 
Luis Leal, Víctor Fuentes, Dolores Huerta, Najat El Hachmi, Cristina 
García, David W. Foster Mary Alice Waters, and Landry-Wilfrid Miampika, 
among others. They have also organized, along with different student 
associations (Amnesty International, MEChA, Latin American Student 
Association, Ballet Folklórico, Persian Student Association, Muslim 
Student Association) and faculty members from other disciplines, cultural 
activities such as an annual Human Rights Film Series, theater 
performances. Since 2004, they have been participating in parents’ 
orientation meetings and outreach activities. Finally, they have engaged 
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graduate students in conferences as well as in national and international 
academic publications. They have taught courses and seminars dealing 
with different academic issues such as race and gender, migratory 
phenomena, exile, and transculturation. 


 
4. The area of Chicano/a literature has boasted very healthy enrollments 


since UCM’s opening days, and it encompasses teaching, research 
projects and academic/community events. The Chicano/a Literature series 
has brought more than twenty authors, artists, and scholars to campus 
and community venues. Three different research projects in this area have 
offered graduate and undergraduate students hands-on research 
opportunities. As the one area that brings together the two proposed 
majors, Chicano/a literature may serve as a model for the development of 
future areas of intersection between the proposed majors. The proposed 
creation of an interdisciplinary Chicano/a Studies major (currently under 
development) will also have a positive impact in this area. 


 
Graduate Programs 
Literature faculty members work hand in hand with the entire graduate group.  
Faculty offer graduate courses and have assumed the role as major advisor, 
committee chair, or committee member for Camfield (all doctoral, director of one 
dissertation, committee member of two); Goggans (director of one dissertation, 
committee member of two MA theses, and three doctoral); Ricci (director of one 
MA thesis, member of two doctoral committees and co-director of three 
dissertation committees in Italy and Spain); López-Calvo (director of 4 
dissertations and member of three other doctoral committees, and member of a 
doctoral committee in Spain); Martín-Rodríguez has served as director of four 
Ph.D. and one M.A. committees. 
 
In order to best expand the range of courses offered in each track and to provide 
–albeit on a small scale – the kind of academic program expected within the UC 
System and to serve the unique needs of the vastly underserved Central Valley, 
we anticipate the following hires over the next three years: 


English 


 In addition to writing faculty conversions (see MWP plan), the English 
program will need to hire the following: 


1. Early Modern British Literature.  Since the beginning of serious study 
of literatures in modern (as opposed to classical) languages at the end 
of the 18th century, Shakespeare’s works have been the most 
important and most studied in the corpus of English literature. That 
importance has not diminished, though Shakespeare’s oeuvre is now 
usually studied in a wide range of contexts, including that of the early 
modern period, which was a major transitional period in Western 
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history as well as an important period in the consolidation of the 
English language as we know it.  No program in English can be without 
a scholar of the period.  Among the comparison schools, Dartmouth 
has the most innovative faculty configuration, yet even they have 3 
faculty members dedicated to early modern English literature. 
Moreover, such a scholar would support both the graduate group and 
would bolster offerings in History, and, perhaps, the performing arts.   


In addition, the newly reconceived English and Creative Writing major 
hopes to ultimately expand widely enough to utilize faculty strengths to 
offer students a secondary subject matter state accreditation in 
English.  Many students in the Central Valley who major in literature 
hope to become teachers, and offering them the accredited means to 
achieve that goal will serve both them and the university itself.  Rubrics 
from the California Commission on Teacher Credentialing clearly 
mandate that any program qualified by the state must include a course 
on Shakespeare.  Thus, the inclusion of a hire in this area is 
imperative, since as an already established program, with declared 
majors, student need and demand has already been established, and 
a credential program could span programs in English and Spanish 
literatures, helping to prepare students in both concentrations for the 
vocation of teaching. 


2. Romantic/Victorian British Literature.  In this period, a number of artists 
and critics successfully defined imaginative literature as a primary medium 
of cultural discourse, moved literature out of elite circles into a much 
broader milieu, and validated the prophetic strain in literature as the most 
important.  Not only are the literary forms and functions of this period 
enduringly popular, the very shape of literary study, as we know it, was 
created in this period.  No program in English can be without a scholar of 
this period, either.  Even the smallest of our comparison schools 
(Brandeis) has three faculty whose scholarship is mostly or substantially in 
this area; the most innovative (Dartmouth) also has three.  


3. Colonial and Post-Colonial Literature in English.  This is one of the most 
important emerging sub-fields in English literary studies, responding to the 
more rapid flow of ideas and people globally, exemplified by the 
outpouring of important literature from around what once was the British 
Empire.  The focus could be wide or could concentrate on one of several 
areas, eg. Literature of Indian subcontinent, Australasia, Non-U.S. North 
America, Africa, all of which have rich traditions and active practitioners in 
English.  Could also look at diasporas, connecting well to grad group.   


4. Some combination of literature of identity (eg, ethnic literatures, lit by 
women, queer theory, etc) in English 


5. A creative writer of significant stature to be brought in as a senior hire. 


Spanish: 
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    1.  Spanish-language Linguist. Linguistics is key in the development of any top 
tier department of Hispanic Studies. In Dartmouth, 2 faculty members out of 16 
teach linguistics.  


    2.  Golden Age (or trans-Atlantic Golden Age/Colonial). It is quintessential in 
any Hispanic Studies department because it represents the foundation of modern 
Hispanic literature in its three main genres: narrative, theater and poetry. It 
represents the flourishing in arts and literature in Spain, coinciding with the 
political rise and decline of the Habsburgs dynasty. In Dartmouth, 3 out of the 9 
faculty members in Iberian Studies teach Golden Age (including Portuguese, 
Race and Gender Studies), and one out of 7 faculty members in Latin American 
literature teaches Colonial literature,  


3.   Gender and/or race, area and period open, expertise in colonial literature or 
19th century Latin American literature, preferred. In Dartmouth, 90 % of the 
faculty members in the Department of Spanish and Portuguese work on these 
fields. Two of them teach 19th C Latin American literature and four teach 19th C 
Iberian Studies.  


Metrics of Success: 


The first measure of success will be the establishment of the two new majors.  
Other measures will in part depend on this first success.   


Faculty:  We’ll use the normal criteria articulated by the APM. 


Graduate students: 


• conference papers delivered 
• publications 
• grants and awards received 
• time to degree 
• job placements. 


Undergraduate students:  


• Increase in the number of majors, with a quick burst as when the two new 
majors are approved, as we expect many minors in Spanish and Writing 
convert to majors in Spanish and English respectively.  We expect steady 
growth over the following years as the applicant pool becomes familiar 
with the change.  By the time we reach a steady state in about six-to-eight 
years after both new majors are in place, we will expect to enroll around 
seven-to-ten percent of SSHA majors in English and three-to-five percent 
in Spanish. 


• Publications in undergraduate journals. 
• Involvement in research projects 
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• Placements in graduate programs. 
• Employment. 
• Community service. 


 


 


 







 90 


F. Media Arts Program  


Overview  


     In 2007 5% of all degrees Bachelor degrees in the UC System were conferred 
in Fine &Applied Arts. Since fall of 2005 1, 868 students have enrolled in Media 
Arts Program courses. 
 
Semester MAP Total 


for 
Semester 


MAP Total Semester MAP Total 
for 
Semester 


MAP Total 


Fall 2005 46   46 Spring 
2008 


129   486 


Spring 
2006 


88 134 Summer 
2008 


  22   508 


Fall 2006 82 216 Fall 2008 219   727 
Spring 
2007 


79 295 Spring 
2009 


268   995 


Summer 
2007 


  1 296 Summer 
2009 


  95 1,090 


Fall 2007 61 357 Fall 2009 351 1,441 
   Spring 


2010 
427 1, 868 


 
 
     As shown above as of January 24, 2010 427 students have enrolled in the 
fourteen courses offered for spring Semester 2010 by the Media Arts Program 
(MAP).  This number represents over 10 % of the 3,414 students enrolled at UC 
Merced. (Also, of the fourteen courses offered, nine have reached maximum 
enrollment.) Of the eighteen SSHA Programs, only one (Psychology which is 
the largest major on campus) has higher enrollment of students than MAP.   
    It must be noted that MAP is administered by one ladder faculty member in 
comparison to the other SSHA Programs and Majors which (with exception of 
Languages) all have between 7 and 2 ladder faculty members. For the past two 
years MAP has received funding for one visiting faculty (teaching 4 courses a 
year) and allotment of funding representing between two and four full time 
lecturers.  Spring 2010 enrollment represents average of 60 students per 
instructor and 30 students per course.  
     The percentage of UC Merced students enrolled in MAP courses has been 
between 8 and 23 % since the campus has opened in 2005. Forty students have 
declared minor in Art as of fall semester 2009.  
     The statistics listed above indicate substantial student interest in the MAP 
curriculum, as well as its relevance to their chosen fields of study and the high 
quality of instruction. Additionally, the strong interest in MAP courses is a sign 
that UC Merced students seek a well-rounded education which must include the 
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arts. To deny our students the opportunity to study art is to deny them the 
education they deserve.  
     MAP courses are designed to give students tools to express themselves 
creatively and to offer them insight into how art is created. MAP aims to provide 
students with an environment in which they are free to explore, to experiment 
and to develop new techniques, but only after they have acquired the basic 
building blocks of each medium.  
     Courses also provide students with historical perspective on the various 
media represented in the Program and require writing and research in addition to 
the acquisition of technique and creative projects. (Global Arts Studies Program 
provides critical analysis and theory courses.)      
     The multidisciplinary focus of Media Arts Program is unique in the UC system. 
The strict division between art disciplines common to all UC campuses 
represents art education whose goals do not always adequately reflect the fluid 
state of the arts today. Contemporary artists employ multiple art media 
techniques to create works aimed at culturally diverse global audience.  
     MAP differs from many other university based art technique and practice 
programs by not emphasizing a particular art movement but by seeking to be 
inclusive. Throughout history the arts have been claimed as the exclusive domain 
by various constituencies from the Christian Church to cognoscenti of the avant-
garde. The mass media and digital media have contributed to integration and 
cross pollination of art forms and their dissemination throughout the world. Thus 
MAP has been created in response to the trends and challenges of the twenty-
first century. Its aim is to reflect and creatively confront the capacities of twenty-
first century media arts which make it possible for artists to cross the traditional 
boundaries of art disciplines and to create new hybrid forms of art expression by 
integrating traditional artistic forms with digital technology. At the same time, 
MAP in its long term planning, wishes to bring attention to marginalized 
traditional art forms. 
     Every contemporary art form today utilizes digital technology. A research 
university campus provides a unique opportunity for exploration of the breaking 
down of established divisions between artistic and technological disciplines. A 
cross school position between SSHA and School of Engineering (which is 
necessary for fulfilling the mission implied in the name “Media Arts”) was 
proposed in 2006 but was denied. Current Strategic Plan requests this position 
again because it has the potential to attract students to both schools and is 
integral to of Media Arts Program’s long term goals. It also resonates with 
research interests represented in other SSHA Programs. 
     Whereas in the UC system technique and practice courses are generally open 
only to majors, MAP is designed to offer all UC Merced students access to both 
lower and upper division technique and practice courses. The long term vision of 
MAP offering courses to non-majors is crucial to the success of the Program, the 
Minor and the future B.A. This vision, if fulfilled, has the potential to attract 
students to UC Merced who would otherwise decide to study elsewhere by 
offering them a more focused art minor than the other UC campuses offer. The 
participation of non-majors is designed to integrate the Media Arts Program into 
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the academic goals of UC Merced students and thus to further amplify the 
interdisciplinary nature of the arts. 
     The National Endowment for the Arts: Artist in the Workforce 1990 – 2005 
Executive Summary Report states that the artist population is growing more 
diverse; however Hispanic, Asian, Native American and African-Americans still 
represent only 20 percent of all artists. This statistic indicates a need to attract 
Hispanics, Asians, Native Americans and African Americans to study art on the 
university level. Students listed in the categories above are more likely to have 
been denied arts education before their arrival on a university campus. Many 
public schools have eliminated or curtailed art education curriculum. Throughout 
history the arts have represented one of the most inclusive populist forms of 
expression and have been integral in the human struggle to overcome 
exploitation, racism and other political and social inequities. Underrepresented 
students should not be denied the power that art has to transform and transcend. 
It is no more appropriate to provide students with courses that only talk about art 
than it is to provide them with courses than only talk about science. The 
technique and practice courses offered at UCM represent a laboratory-like 
setting where students are given the opportunity to form their own understanding 
of what art is and the potential it has to enrich their lives, as well as the basis to 
develop new forms of artistic expression.  
 


II.      Program Goals  
 
The five year MAP Strategic Plan is designed to implement the following goals: 


o Strengthen the Minor in Arts by finalizing the development of a 
comprehensive curriculum in the visual arts, music, architecture 
and new media   


o Finalize the Proposal for an Individualized B.A. in Multidisciplinary 
Arts (Architecture, Visual Arts and Music) with a 5th Year Master of 
Arts Credential (originally planned for submission in Spring 2009 
but now planned for submission in Fall 2011 contingent on the 
allocation of 2 FTE in 2010-2011)  


o Develop plan for Master of Fine Arts Graduate Program in New 
Media 


 
III. Resource Allocation 
 
A. Faculty 


     The Media Arts Program consists of a sole faculty member, Dunya Ramicova 
who has been in charge of the Program since 2004 (the two faculty members 
hired with funding allocated to the arts are no longer affiliated with the arts, 
though the courses they offer are part of MAP planning for the B.A. The minor in 
Art consists of courses taught by both MAP and GASP faculty.)   
     Currently, Professor Ramicova is charged with administering an art technique 
and practice curriculum which at other University of California campuses is 
distributed over an array of schools, and departments with faculty members 
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numbering in the dozens. The task is daunting and frustrating since it is clear that 
the Program has strong potential to grow and to put UC Merced on the cutting 
edge of art education as well as making UCM more attractive to students. 
Without additional faculty much of MAP mission will remain not only unfulfilled 
but also endangered.  
     Proposal for B.A. in Art exists. It is designed to be implemented with three 
ladder faculty members, one visiting Artist in Residence position and four 
full time lecturers. 
      In the meantime, the existing Minor in Art needs to be revised, preparing 
ground for the eventual degree Program as well as graduate level courses. 
     It is important to note that the Minor in Art is interdisciplinary and that the B.A. 
Proposal utilizes for its requirements courses already offered by other SSHA 
Programs. Furthermore, the arts are naturally interdisciplinary in that their 
influence reaches into many areas of academic study at UCM such as digital 
technology, literature, history, psychology, management, anthropology and more.  
 
The MAP strategic planning for FTE allocation is as follows: 


1. Secure the continuity and development of the arts technique and practice 
(MAP) curriculum and the success of B.A. Proposal, 5th Year Master of 
Arts Credential and potential for development of Master of Fine Arts 
Graduate Program by hiring two ladder faculty members in 2010-
2011. 


     Two positions have been identified which fit into the current and future plans 
of SSHA and the university:  music specialist and sustainable architecture 
specialist.  
1. Music  
We need a music specialist with a broad spectrum of experience, and an 
interdisciplinary vision for the music curriculum to enhance the musicology 
curriculum offered by GASP. Music can potentially connect to many other areas 
of endeavor at UC Merced. As a twenty first century research university, UC 
Merced needs to develop a non-traditional approach to teaching music. Instead 
of focusing on traditional instruments, the projected music curriculum will 
concentrate on digital music technology and on exploring interdisciplinary 
connections while still offering strong foundation in traditional instruments and 
voice courses for those students who wish to continue their music education 
while at UCM.  
2.Sustainable Architecture  
Architecture has the potential to broaden the interdisciplinary collaboration with 
the School of Engineering as well as support one of the stated research themes 
of the university. Additionally, only two of the ten UC campuses offer 
undergraduate or graduate degrees in architecture: UC Berkeley and UC Los 
Angeles. This makes the offering of an architecture concentration/minor within 
MAP attractive since it has a promise of drawing more students to UCM. 
Curriculum in sustainable architecture adequate to give UC Merced BA degree 
holder opportunity to seek admission to a graduate Architecture Program will be 
possible with the hire of one specialist. MAP visual arts curriculum already offers 
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or is in process of developing lower division courses foundational for the upper 
division architecture curriculum. With the addition of two history of architecture 
survey courses that can be taught by a lecturer, the curriculum will be viable.  
      Here it is necessary to clarify that in the art technique and practice qualified 
candidates do not have PhD degrees (with some exceptions in music where 
there are professors with PhD degrees teaching Music Theory which is part of 
music technique and practice education. More common degrees for those who 
teach music technique and practice are Doctor of Musical Arts, DMA or Doctor of 
Music, DM. Faculty members teaching music technique and practice may also 
have Master of Music, MM degrees.) The most common terminal degree in the 
arts is Master of Fine Arts. However, highly acclaimed and accomplished 
practicing artists without terminal degrees teach at many music, performing arts 
and visual arts departments in the UC system and universities all over the world. 
To advance, practicing artists/academics have to meet criteria as stringent as 
those imposed on other academics, and to believe otherwise is to disrespect a 
large segment of the academe. 


2. Seek a cross school (SSHA and School of Engineering) position in 
2011 to fulfill the mission of MAP to facilitate the exploration of the 
integration of technology and art and to provide students with a truly 
twenty first century art education. 


     This is a crucial part of MAP planning whose core is the exploration of digital 
technology in the arts and new media. Planning for this hire will be facilitated by 
the completion of the SSHA building where appropriate facilities for teaching 
courses in media arts and technology will be available (Please, see section B.)  
The basis for development of collaborative research and courses representing a 
bridge between technology and the arts already exists as at least two faculty in 
computer science and engineering (CSE) have research interests that are 
already aligned with this vision. Professor Kallmann’s research interests include 
3D modeling, computer graphics, and computer animation. Professor Newsam’s 
research interests include image processing, digital libraries and multimedia. 


 
3. Secure the continuation of the funding for lecturers who are 


essential to the success of MAP.  
      It is standard throughout the UC system to employ lecturers to teach art 
technique and practice. In the research conducted in the fall of 2008 which 
surveyed thirty seven UC art technique and practice departments, fourteen 
departments employed more lecturers than ladder faculty. Though long term 
planning for MAP does not envision a larger number of lecturers than ladder 
faculty, UC Merced has been in the fortunate position to attract excellent 
practicing artists who are willing to teach as lecturers. The five lecturers that have 
taught MAP courses in the past four years not only have significant professional 
credentials but have given many hours of dedicated service above and beyond of 
what is required of them. A Chair (half a million dollar endowment) in art 
technique and practice has been fully funded by Isabel Coates as of June 2008. 
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It is not clear when this endowment will become available to fund lecturers and/or 
visiting faculty as requested.  


B. Space 
 


      Teaching art technique and art practice requires specialized and dedicated 
classrooms due to unique pedagogical needs. Though a variety of courses in art 
technique and practice have been offered at UC Merced since opening its doors 
to students in 2005, specialized classrooms and labs are required in order to fully 
develop art technique and practice courses. For instance, while lecturing is part 
of teaching technique and practice, students primarily learn “hands on.” Students 
draw, sculpt, use digital equipment, and sing in these classrooms. A section of 
the new School of Social Sciences, Humanities and Arts building (scheduled to 
open in 2010) has been designed to serve the needs of art technique and 
practice curriculum. There are classrooms, labs and offices specifically 
designated for teaching of art technique and practice. Two classrooms have 
been allocated for the digital media course needs. Additionally, there are extra 
large faculty offices to accommodate faculty artists working with students in one 
on one independent or directed study format. This specially designed space is 
more than adequate to serve the needs of MAP in its present form as well as for 
the projected B.A. and graduate Program.  
 
                               MEDIA ARTS PROGRAM STATISTICS. 
 
MAP courses consist of curriculum in Visual Arts (Drawing, Painting, Form in 
Space, and Photography), Architecture, Music (Instrumental and Voice), and 
Theater  
 
The statistics provided for the other UC campuses include only Visual Arts, 
Architecture and Music, since the courses taught by MAP in Theater are primarily 
design oriented. 
Statistics are provided for Academic Year 2009 -2010 for Media Arts Program. 
The statistics for the other UC campuses are from fall 2008. Anecdotally, lecturer 
FTE has been lowered at other UC campuses in the arts.  
 
 Media Arts 


Program 
UCM -2009-
2010 


UC  
San Diego 


UC  
Berkeley 


UC 
Riverside 


UC 
Davis 


# Ladder 
Faculty 


1 UCSD has 
no 
Architecture 
– 
55 Faculty 


78 Faculty Riverside 
has no 
Architecture 
– 
16 Faculty 


Davis has 
no 
architecture 
 
32 Faculty 


# FTE 
Lecturers 


3 & 1 
Visiting 
Faculty 


43 
Lecturers 
1 Adjunct 


45 
Lecturers 
8 adjuncts 


3 Visiting 
Faculty 
1 Adjunct 


25 
Lecturers 
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teaching 4 
courses/year 


2 Visiting  


# 
Students 
in Major 


N/A B.A. offered  B.A. offered 
& A.B. 
(non-
professional 
architecture 
degree) 


B.A. offered B.A. 
offered 


% of all 
UCM 
Students 
enrolled 
in MAP in 
2009 -
2010 


Based on 
3,414 
students 
enrolled, 
23 % 


    


Total # of 
students 
enrolled 
in all 
classes 
2009-
2010 


789 
 


    


#MA 
students 


N/A  
 


   


# PhD 
students 


N/A Degrees 
offered: 
MFA & 
PhD, AM & 
DMA 


Degrees 
offered: 
MA, MFA, 
PhD 


Degrees 
offered: 
MFA 


Dgrees 
offered: 
MA, MFA, 
PhD 


# 
students 
in Minor  


40     


 
 2008-9 2012-13 (assume 60% 


increase) 
#majors N/A B.A. Proposal to be 


submitted Fall 2011 –  
Arts majors represent 
c.5% of all UC degrees 
granted – 
UCM low estimate 2% 
of 5,000 students = 100 
students 


#minors 40  64 
Majors as % of total UCM 
student body 


 
N/A 


 
N/A 
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Minors as % of total UCM 
student body 


ca. 1  ½ % ca. 1  ½ % 


Total enrolled students 582 (including summer 
session 2009-95 
students) 


872 


Majors: faculty ? n/a 
 
 
 2008 - 2010 2012-2013 
#required lower division 
courses for Minor in Arts  


One MAP  
One GASP 


same 


# required upper division 
courses for Minor in Arts  


Four MAP or GASP same 


# required lower division 
courses for B.A. in Art  


N/A Seven  


# required upper division 
courses for B.A. in Art  


N/A Nine & Senior 
Comprehensive 
Requirement 
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G. World Heritage  
 
Introduction 
World Heritage is an emerging interdisciplinary and cross-disciplinary area that 
includes architecture, history, archaeology, art history, geography, anthropology, 
management, law, and other disciplines. Thus, faculty in this field brings together 
the humanities, social sciences, policy, and management, consistent with the 
interdisciplinary intent of the World Cultures program within SSHA. It is a great 
challenge to start at UCM a World Heritage Program, because there a very few 
cases of such educational programs at the international level, therefore it means 
that there are strong potentialities to get students, funds, visibility and relevance 
in a very short time.  UCM is the ideal place for creating an innovative program 
like WH, since it is a new campus and it is able to develop advanced forms of 
learning, research and communication, according to a multidisciplinary approach.  
In the next three years, with the addition of two additional faculty members, we 
will be able to launch a World Heritage minor, as well as a track within the World 
Cultures Graduate program (or its successor). 
The key features of the program, strongly technology-oriented, will permit to 
create a new discipline and innovative profiles for new jobs in the field of 
humanities, CRM (Cultural Resource Management), economy, computer 
science, educational purposes and many others. GISs, 3D Landscapes, 3D 
documentation, laser scanning, virtual reality, virtual communities’ environments 
will constitute the interdisciplinary and technological background able to engage 
students and instructors in very innovative and promising directions of learning, 
teaching and research. 
The University of California, Merced has the opportunity to develop a 
comprehensive program that will bring together faculty from different fields to 
work with students and technicians in the process of reconstructing the 
world cultural and natural heritage. The development of the World Heritage 
program will also have many immediate and long-term benefits for SSHA and UC 
Merced. These include providing a unique minor (see the last section of the 
document) and, eventually, a major, within SSHA to attract students to UC 
Merced, fostering and engendering interdisciplinary across Schools within UC 
Merced, and attracting international graduate students who are seeking—and will 
be willing to pay for—a graduate program in this field. A World Heritage program 
will offer a range of funding possibilities to faculty throughout the humanities, an 
area in which financial sustainability is often challenging.   
For the foreseeable future, the creation of a specific Institute of World Heritage, 
the first in USA, would be the ideal house for this kind of studies, education and 
research. 
Finally the key word “World Heritage” represent a natural link with the UNESCO’s 
activities (and so with Yosemite Park which is also in the World Heritage List) 
and with international institutions and stakeholders working in this field. 
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TOPICS 
--Interpretation and Evaluation (the traditional work of the humanities--why 
should we care about THIS monument)  
--Variation and Transformation (history and geography--how heritage changes 
over time and across space)  
--Management (heritage sites, parks, museums, archives, libraries, tourism, and 
heritage in the community--taking care of heritage)  
--Communication and Media (how heritage can be interpreted and communicated 
through different digital technologies and media)  
--Meaning and Memory (how heritage influences culture, how culture influences 
heritage) 
 
Expertise Areas 
Documentation (archaeological fieldwork, data recording, data capturing, surveys 
and reliefs) 
Technology (state of the art of digital technologies in virtual heritage) 
Conservation and Preservation (architectural analysis, monitoring, archaeometry) 
Restoration (architecture, artifacts, techniques) 
International Policy (CRM, laws, legal issues, international institutions) 
Museums and Parks (management, analysis, policy, communication) 
Interpretation and Communication (sites’ interpretation and media) 
Virtual Communities (social networks, cyber-heritage, embodiment, social 
heritage) 
 
Staffing 
Position 1 (2010-11):  Architecture and Conservation, Associate Professor 
Position 2 (2011-12): Museums and Cultural Resource Management, Assistant 
Professor 
2013-15:   
Position 3 Natural Heritage, Assistant Professor 
Position 4 International Heritage, Full/Associate Professor 
Infrastructure 
The activity of the World Heritage (WH) Program at UCM is articulated in 
different multi-tasking spaces: training labs, research labs, and virtual rooms. The 
training labs are shared spaces (with the three schools across campus) where 
the students learn software, implement case studies and use technological 
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devices. The training labs are located in the Kolligian Library, and currently 
serve, in particular, the following courses: WH01 Introduction to World Heritage, 
WH02 Cyber-heritage, WH110, Reconstructing Ancient Worlds, WCH (World 
Cultures and History) 298 – 001 Mindscape and Cultural Landscapes. The labs 
are specific spaces dedicated to multidisciplinary research projects of virtual 
heritage (cultural and natural) and cyber-archaeology. These spaces host digital 
archives, data, metadata and specific software and hardware: in particular the 
Powerwall, just installed, can display in 3D and in stereo archaeological data and 
models (reconstructed, simulated and acquired in the fieldwork). We are planning 
to organize research workshops and advanced courses in this collaborative 
environment. In addition, planned networking connections with other Powerwalls 
(e.g, at UC Davis and at the California State Park headquarters in Sacramento) 
will allow us to share collaborative environments and participatory learning 
activities between students, professors, and researchers. 
 
Virtual Heritage Lab 
The Virtual Heritage Lab (directed by M.Forte), created under the umbrella of the 
WH program, SSHA, III floor, is a research multidisciplinary space for grad and 
MA students involved in research and educational projects in WH. Applications 
and software: GIS, remote sensing, photogrammetry, photomodelling, 3D 
modeling, virtual reality, computer graphics, laser scanning, geometrical post-
processing, game engines. 
 
Powerwall 
Co-PI M. Kallmann is currently PI on the CNS-0723281 award “MRI: Acquisition 
of Equipment to Establish a Cognitive Sensorium and Visualization Facility at UC 
Merced”. The main component of this on-going project is the development of a 
facility for operation of the stereo multi-tile Powerwall visualization system. The 
visualization system is already fully operational, and a Vicon full-body optical 
tracking system is currently being integrated in the same room for initiating full-
body collaborative visualization projects. The facility is reserved for visualization 
and motion capture uses and is available full-time for research development. The 
facility is interdisciplinary and a scheduling system is being prepared for 
accommodating the needs of multiple future projects. The facility has received 
maintenance support from UC Merced and also research support from the 
Center for IT Research in the Interest of Society (CITRIS). Due its high visibility, 
the facility is also becoming an important research showcase for UC Merced. All 
these activities are ensuring the continued development of the facility and its 
related research and educational projects. 
 
Additional spaces/labs are necessary in the field of remote sensing and spatial 
technologies and in the area of conservation/archaeometry. 
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Active Research Projects 
WH faculty and students are currently engaged in 5 different research projects: 
The Virtual Museum of the Western Han Dynasty  (in collaboration with Xi’an 
Jiaotong University); Cyber-archaeology in virtual collaborative environments (in 
collaboration with UCB, UC Davis); 3D Copan (in collaboration with University of 
New Mexico, Fondazione Kessler, ETH); 3-Digging at Catal Huyuk (in 
collaboration with Stanford University); Virtual Teramo (in collaboration with 
Italian National Research Council); Virtual Worlds (Consortium of 7 international 
partners). 
 
Grants 
-World Heritage Faculty and students have received a significant number of large 
grants to carry out their research, from the Pacific Rim Research Program,, 
Microgeo, UCCP,: GRC, National Endowment for Humanities,  CNR, Italian 
National Research Council, CITRIS. 
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H. Merritt Writing Program 
     Five Year Strategic Plan:  2010 - 2015 
 
A. Overview 


 
The academic mission of the Merritt Writing Program (MWP) divides into three 
main areas of curricular responsibility and two secondary functions of academic 
support.    Each applies exclusively to undergraduate education:   


 
Primary curricular mission:    


 university-writing requirements for freshmen (2 courses)  
 upper-division writing requirements (6-7 courses) 
 minor in writing (12-15 courses) 


 
Secondary functions: 


 
 support for general education (e.g., Core 1 and Core 100)   
 support for tutoring, mentoring, learning communities, 


supplemental instruction, and Summer Bridge. 
 


Although some of these responsibilities and functions overlap, they are distinct  
enough to require separate administrative oversight distributed among three half-
time appointments (a director, 50% appointment, and two assistant directors, 
each with 50% appointments), and several coordinators.    The MWP also has 
two administrative-support staff, one for personnel and grant management and 
the other for assessment and scheduling. 


 
MWP courses are taught entirely by Unit 18 Non-Senate lecturers, 35 of whom 
have full time appointments with a five course teaching load and another 10 with 
part-time appointments.   Most of these 45 lecturers are routinely assigned to 
teach any of three courses that nearly all freshmen must complete (i.e., WRI 1, 
WRI 10 and Core 1).     


 
Total enrollment in MWP courses each semester exceeds 30% of all 
undergraduates, or more than 1,000 students per semester in AY2009/10.   For 
Humanities and World Cultures, the MWP generates about 51% of total credit 
hours, and for SSHA the MWP produces 28% of all the school’s credit hours.   
Officially, 63 students have declared their intention to complete the minor in 
writing, making that program among the larger minors in SSHA.13    


 
Since 2005 the entire MWP has convened to evaluate students’ writing progress 
by reviewing results of pre- and posttest samples of in-class writing or by noting 
specific learning outcomes in cumulative examples of writing produced 


                                                             
13 Enrollment information is from official data of the Office of Institutional Planning and Analysis.  
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throughout the semester.   The outcomes that are assessed include organization 
and development of substantial ideas; quality, tone and logical consistency of an 
argument with a clear purpose for the intended audience; and command of the 
appropriate style and formal conventions of academic discourse.   Students who 
earn passing grades demonstrate in their course portfolios that they have met or 
exceeded specific standards that have been established for each MWP course.    


 
Except for the director’s position, currently there are no dedicated FTE lines assigned to 
MWP lecturers; however, after six years of employment in the MWP, lecturers will 
qualify for post-six continuing appointments that are supported by dedicated FTE lines.   
In AY20010-11, as many as eight MWP lecturers will undergo review for post-six 
positions, and a significant number will be eligible for this review in subsequent years.     


 
This pending change in the review and appointment of lecturers will have long-
term implications for the MWP and the university.   Accordingly, this five-year 
plan anticipates some of the challenges that this change poses and recommends 
a number of strategic responses. 


 
B. Strengths/opportunities/challenges 
 
General Education 
 
About one-third of all MWP appointments are needed to staff Core 1, a writing-
intensive course that fulfills a general education requirement for freshmen.   There 
are several compelling reasons to transfer administrative and related funding 
responsibility for Core 1 from SSHA/HWC/MWP to the Office of Undergraduate 
Education.   Unlike the dean of SSHA, the College One dean has primary 
responsibility as an advocate for resource allocations in support of Core courses.  
The recent appointment of the Vice Provost for Undergraduate Education as dean 
of College One ensures that funding for Core courses can be requested as part of 
long-term planning for the development of a university-wide curriculum for general 
education.    Further, the MWP was never intended to be the sole academic unit for 
delivery of Core courses; instead, as originally planned by the founding faculty and 
as noted in the 2007 WASC response to our Application for Candidacy, that 
responsibility is best attended to by faculty from throughout the university.     


 
Recommendation 1:   Starting in AY 2010-11, College One will have full  
responsibility for funding and staffing the Core 1 curriculum.   Since this 


change  
will be entirely administrative, it should not require any new resources.    
 


Under the current model of Core 1 delivery, the MWP independently recruits and hires 
Unit 18 lecturers to staff Core 1 discussion sections.   An Assistant Director (50% 
appointment) of the MWP serves on the Core 1 Advisory Committee, co-supervises 
Core Friday events, conducts orientations for new discussion leaders, and works closely 
with all the Core 1 discussion leaders to maintain consistency of instruction in about 30-







 104 


35 discussion sections per semester.   The Assistant Director also conducts formative 
and summative assessment of learning outcomes for Core 1.   In all other respects 
College One already has academic and support personnel assigned for the delivery of 
Core 1.   The proposed recommendation would entail shifting current resources for the 
50% Assistant Director position from the MWP to College One.    
 
 Recommendation 2:   By the end of AY 2010-11, phase out all Core 100   


equivalencies staffed by the MWP.   
 
In Spring 2006 and 2007, students completed the upper-division requirement for 
general education by taking Core 100, a course that replicates some features of Core 1 
as it attends to all eight guiding principles of general education.   For various reasons of 
cost, staffing and sustainability, Core 100 was suspended after its second year.    


 
In Spring 2008, the Academic Senate approved a two-year plan that has allowed 
students to fulfill an upper-division general education requirement by taking one of the 
following MWP courses:   WRI 100, 116, 117, 118 or 119.   Like Core 1 and Core 100, 
each of these five writing courses already addressed or was modified to address all 
eight guiding principles of general education.   Equivalency of MWP courses with Core 
100 was based solely on this alignment with the eight guiding principles; in other words, 
the writing curriculum has served as a temporary alternative to Core 100 pending 
development of a general education curriculum that will satisfy the upper-division 
requirement. 


 
Since these courses were not originally intended to serve this general education 
function, having them continue indefinitely as Core 100 equivalents potentially 
undermines development of the curriculum for the MWP minor in writing and a pending 
major program (to be discussed later).   In effect, these courses were originally meant to 
be interrelated building blocks of the professional track in writing, but we are delaying 
development of that track in order to serve students who are fulfilling the upper-division 
requirement for general education.    
 
For the last two years the MWP has waived prerequisites to our upper-division courses 
so that any student can enroll in Core 100-equivalents without having to complete WRI 
25 or WRI 30 and WRI 100.   We have also suspended plans to make WRI 100 a 
“gateway” course that introduces writing minors to areas of specialization in creative 
and professional writing.   To further develop the minor program as the foundation for a 
major in writing, we need to resume enforcing prerequisites and begin implementing 
planned changes to our upper-division curriculum.    
 
By the end of Spring 2010, the MWP will have fulfilled its two year commitment to 
provide an alternative to Core 100.   We understand that this support for upper-division 
general education will likely need to continue for AY2010-11; we also recognize the 
possibility that one or more writing courses could be part of a long-term, multifaceted 
solution to the delivery of upper-division general education.   Nevertheless, the MWP 
has reached the point of being overcommitted in support of general education, with 
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potential negative consequences for the MWP’s mission and main responsibilities.   In 
meeting those responsibilities, we must shift resources from a separate (non-MWP) 
general-education curriculum in order to develop our own curriculum.    That shift will 
allow us to build out our e-portfolio system of assessment; refine online delivery of 
hybrid writing courses; and implement a proposed sequence of gateway and capstone 
courses for the writing minor as a foundation for a new major in literature and writing.    
 
Major in English and Writing 
  


Recommendation 3:  Merge the minor in writing with the major in 
English/American literature to establish a new English and Writing major. 


 
In each previous Strategic Plan that the MWP has submitted since 2006, a main 
objective has been development of a major in writing.  Realistically, this stand-
alone major will not emerge without the appointment of Senate faculty to the 
MWP, a point discussed in Recommendation 4.    As a related consideration, 
since the state’s deficit problems remain unsolved, we will likely have several 
more years of inadequate state support for higher education.   Under these 
circumstances of severely limited resources and competing resource needs of 
existing academic programs, a relatively cost-efficient means to establish a new 
major would be to merge two existing programs.   Thus, rather than postpone 
indefinitely the creation of a stand-alone major in writing, the faculty in 
American/English literature and the MWP are proposing a new dual track major 
in English and Writing, with one track in literature and a separate but 
complementary track in writing.    
  
This plan will combine instructional resources that can expand the range of 
courses offered in each track and achieve efficiencies in operations that cannot 
be matched by separate majors.  Similar to the undergraduate English degree at 
UC Santa Cruz, the proposed tracks will allow students to focus on literature or 
writing as their primary area of interest, but they will also complete the same 
gateway (i.e., entry-level) and capstone courses that faculty from each track will 
jointly staff.   This collaboration among faculty in each track will strengthen 
assessment of program learning outcomes and distribute instructional workload 
in ways that enhance curricular breadth and depth.     
 
Except for UCSF, all UC campuses offer a B.A in English literature and most 
offer a B.A. in writing (UCR, UCSC) or a closely related degree in communication 
(UCD, UCSD), journalism (UCI), linguistics (UCLA) or rhetoric (UCB).   These are 
well established majors14 that draw students to other UC campuses; a 
comparable degree option at UC Merced, specifically as it combines literary 
study with writing theory and praxis, should attract students to our campus who 
do not currently identify us as a viable alternative.   Similarly, students interested 


                                                             
14 At UC Santa Cruz, their combined literature and writing B.A. degree is tied for fourth place for the 
largest number of undergraduate degrees awarded (UCSC Institutional Research & Policy Studies, 2009 
data, http://planning.ucsc.edu/portrait/docs/ucsc_profile.pdf, p2) 
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in careers as English teachers will have opportunity to complete writing and 
literature courses that fulfill requirements for a Single Subject teaching credential 
in English.   A full proposal for this new major is forthcoming.    
 
 Recommendation 4:  Appoint qualified MWP lecturers as Lecturers with 
Potential Security of Employment (PSOE). 
 
During their fifth year of employment at a UC campus, Unit 18 lecturers undergo 
review for “post-six” status for continuing appointments, a process that has 
already begun for eight MWP lecturers.   If continuing status is affirmed, then 
each post-six lecturer’s appointment is supported by an FTE line for three years, 
and is thereafter subject to renewal every three years unless an academic 
program is discontinued or the lecturer fails to perform at accepted levels of 
instructional and professional competence.    
 
Although these post-six appointments do not confer the equivalent of tenured 
status, they nevertheless do allocate a line to the lecturer whose sole 
responsibility is for teaching (the instructional workload for MWP lecturers is five 
courses annually).   In contrast, lecturers with Potential Security of Employment 
(PSOE) or SOE appointments teach the same number of courses as Unit 18 
lecturers but are also members of the academic Senate who are expected to 
fulfill service responsibilities.   In other words, unlike Unit 18 lecturers, P/SOE 
lecturers can contribute to essential administrative functions of the university in 
ways that broaden distribution of service tasks and therefore proportionally 
lessen the service workload of ladder faculty.    
 
Salary scales for P/SOE lecturers are nearly identical to those for non-Senate 
Unit 18 appointments 
(http://www.ucop.edu/acadadv/acadpers/tab0809/tabcont.html).   Upon closer 
inspection, in some respects Unit 18 lecturers are actually more expensive to 
employ since, by union regulation, they must be paid for any non-teaching work 
they do or alternatively receive an instructional workload credit, which is an 
indirect form of payment that requires hiring someone else to teach a course that 
the Unit 18 lecturer would have otherwise taught.    P/SOE lecturers would not 
receive additional compensation for fulfilling their service responsibilities.  
 
Although lecturers are expected to teach as their main responsibility, many of 
those affiliated with the MWP are also active writers who publish regularly in 
respected poetry and fiction journals or chapbook series.   Others actively publish 
on composition and pedagogy, present at professional conferences, and serve 
on editorial boards.   As Unit 18 lecturers, this scholarship has no official status 
and therefore is not included in reports of faculty productivity.   P/SOE lecturers, 
in contrast, are required to submit annual bio-bibliography reports that include 
this information.     
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Unit 18 lecturers with Continuing Appointments will have an FTE line assigned to 
their position.   We are proposing that over the next five years approximately half 
the lecturers in the MWP (15-16) be appointed instead with P/SOE status.     
 
 Recommendation 5:  Appoint an Assistant Director for Instructional 
Technology 
 
The MWP had already begun a full transition from paper portfolios of student-
course work to e-portfolios.   We are also requiring all Unit 18 lecturers who 
undergo post-six review for continuing appointments to submit an e-portfolio that 
documents their teaching effectiveness and their engagement with the 
scholarship of teaching and learning.    
 
The proposed Assistant Director position will be grant-funded (50% of full-time).   
In addition to implementing a robust e-portfolio system, this appointment will help 
coordinate assessment functions for efficiently tracking academic performance of 
students.    A digital system of data collection will further provide the MWP with 
relevant information about program learning outcomes.  As a related 
responsibility, this position will conduct training sessions for students and faculty 
on the use of e-portfolios and their integration within the university’s course 
management system, UCMCROPS/Sakai.     
 
 
C.   Research, Grants and Awards 
 
Since 2005 the MWP has been awarded over two million dollars in grants from 
federal, state, and private sources.   These include the U.S. Department of 
Education (Title V and FIPSE), the Spencer and Hewlett foundations, numerous 
state of California writing project grants, and several UC-system grants (one 
Humanities and two Institute for Research in the Arts).   
  
Most often these grants have funded academic-support programs such as tutor 
training, peer mentoring, learning communities, supplemental instruction, TA 
training, and summer “bridge” experiences for entering freshmen. With these 
external resources we have also sponsored the university’s Undergraduate 
Research Journal; helped pay for publication of the Fairy Shrimp Chronicles; co-
sponsored our campus Common Read Project; paid to have Alan Weisman, 
author of The World Without Us, address the Core 1 class in Spring 2010; and 
funded undergraduate and graduate student researchers to attend professional 
conferences. These are important contributions to the university’s mission as a 
student-centered research university, and key examples cited in our Capacity 
and Preparatory Review report that was recently submitted (July 2009) to WASC. 
 
As previously noted, Unit 18 lecturers in the MWP have published in refereed 
journals, delivered invited papers at professional conferences, and routinely 
given public readings of their creative work.   As one notable example of creative 
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scholarship, in 2009 Jared Stanley won the international Crashaw Prize for 
poetry with his collection titled Book Made of Forest.     
 
D.   Resource and Space Requests 
 
In Fall 2009 the MWP administrative staff was moved from the 3rd floor of SSHA 
to the 2nd floor, away from all the (45) lecturers who rely on their support and 
from the director and both assistant directors.  Lack of direct access to support 
staff impedes efficient operation of the MWP, and it significantly undermines the 
director’s ability to assess the job performance of key personnel.    Assuming the 
MWP will no longer be staffing Core 1 discussion sections, several offices in the 
inner area of COB’s third floor should become available in Fall 2010.   At that 
time returning the MWP support staff to the inner section of the 3rd floor will not 
affect allocation of “outer” offices reserved for faculty.    We are requesting this 
change in office location as part of the MWP’s five year plan.    
 
Approximately 85% - 90% of all MWP staffing is for campus or system-wide 
requirements in writing such as WRI 1 and WRI 10 and the “core” curriculum for 
general education (Core 1 and temporarily for Core 100).    Nearly all of the 
remaining 10% - 15% supports our minor in writing.  If the university meets its 
projected goals for new enrollment in Fall 2010, then we will need to staff 
courses for about 1250 freshmen and 145 transfers.    
 
To staff university writing requirements for freshmen (WRI 1, 10 and writing-
intensive discussion sections of Core 1), we will need about 30 lecturers.   This 
total allows for a 10% failure in freshman writing courses resulting in additional 
sections that are needed for students retaking a course.     
 
For AY 2010-11, the MWP will also continue to offer an “equivalent” of Core 100 
so that juniors and seniors can fulfill the upper-division requirement for general 
education.   The relevant courses for this purpose are WRI 100, 101, 117, 118, 
and 119.   After AY 2010-11, the Writing Program will no longer staff additional 
sections of these courses as a temporary alternative to Core 100.    We project a 
need for 4 lecturers who will staff these courses for the upcoming academic year.    


 
Additionally, the MWP staffs several School and major-program requirements.   
For Natural Science majors, we annually offer about 10 sections of WRI 116 
(Science Writing in the Natural Sciences) as the main option available to NS 
students who must fulfill a School requirement in communication.    To staff WRI 
116 we anticipate hiring two full-time lecturers.    Similarly, Psychology majors 
are now required to complete WRI 101 (Writing in the Disciplines:  Psychology).    
To staff approximately 4 sections of that course, we anticipate hiring one full-time 
lecturer and one part-timer whose appointment might be upgraded to a full-time 
position if enrollment in WRI 101 and/or 116 warrants that change.   
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Enrollment each semester in writing minor courses has been strong; preliminary 
indications based on students taking more than two minor-program courses 
suggest that as many as 75 students plan to complete the minor in writing, or 10-
15 more than have officially declared this intention.   Another 50 are likely to take 
at least one writing course as an elective.   Based on these projections, we will 
need 2-3 full-time lecturers.      


 
Currently (AY2009-2010), the MWP employs the equivalent of 40 full-time Non 
Senate Faculty lecturers (equivalency is based on total number of sections 
taught by full-time and part-time hires).   For the upcoming academic year, 
AY2010-2011, we are requesting funding that will enable us to offer enough 
sections of required writing courses for freshmen and juniors—about 40-41 
positions.    


 
University-writing requirements for freshmen:    30   
Upper-division writing & GE requirements:    8  
Minor in writing:               2-3 
                  40-41 lecturers 
 


If the MWP succeeds in having Core 1 responsibilities transferred to College 
One, then we will be hiring 10-11 fewer lecturers; also, if we no longer staff 
sections of Core 100 equivalent courses, then 3 fewer lecturers will be needed.   
The net result is shown in the following table, with the last two columns indicating 
assignment of lecturers to teach Core 1/100 sections versus no assignment for 
those courses. 
 


Five Year Projections for MWP Hiring 
 
Academic Year     Projected Enrollment                         Lecturers needed:  
       Total    New Freshmen   Transfers   + Core 1/100      -  Core 
1/100 
2010 - 2011   3593           1258              


153 
            41             28 


2011 - 2012   4018           1348              
155 


            42             29 


2012 - 2013   4335           1430              
157   


            43             30 


2013 - 2014   4605           1513              
160 


            44             31  


2014 - 2015   4981           1572              
189 


            45             32 


 
 
As this table shows, by transferring responsibility for Core 1/100 to College One, 
the MWP will achieve a much more manageable size of 32 lecturers by AY2014-
15.     
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Further reductions can be achieved by gradually assigning TAs to teach courses 
that fulfill university, school or program writing requirements.    Unfortunately, 
there is no obvious metric for estimating how many TAs might be available to 
teach writing courses since they would also be needed to staff discussion 
sections in growing undergraduate majors.   Staffing of Core 1 discussion 
sections could also include TAs, but the scalability of that course beyond a 
threshold of 1500 freshmen poses significant problems for the existing Core 1 
curriculum.15 
 
 
D.   Metrics of MWP Success and Public Service 


 
The Merritt Writing Program generates the majority of FTE for Humanities and 
World Cultures.    Despite generating more than half the FTE for HWC, we 
receive no allocations for Senate-faculty appointments.   Overall, MWP course 
enrollment averages about 18-19 students per section in classes with a 20 
student cap, or about 90 students total in the five classes that full-time lecturers 
teach.   The total cost per full-time lecturer appointment averages about $51,240 
with benefits.   On average, the cost of hiring lecturers is about 40% lower than 
the cost of hiring ladder-faculty (estimated at $87,500 regardless of rank and not 
including benefits).    Calculated in terms of instructional units, each lecturer 
teaches about 320 units (90 students annually X 4 units per section = 320 units).    
This total exceeds the break even point for a steady-state writing program; it also 
indirectly supports the hiring of additional ladder faculty through our accumulated 
FTE.       
 
Through grant support for the MWP’s Summer Bridge (SB) Program, we have 
had remarkable success in preparing “at-risk” freshmen for their first year at UC 
Merced.   Compared to other freshmen at our campus with similar academic and 
demographic profiles, the first 40 freshmen to complete SB have performed at a 
much higher level academically than their peers.   Confirmed by an independent 
evaluator, the academic success of SB also has a financial counterpart in that 
last year (Summer 2009) we generated over $105,000 in Summer Session funds 
that the EVC distributed to the Schools. 


 


                                                             
15 Current projections by Institutional Planning and Analysis have our campus enrolling about 1500 new 
freshmen in Fall 2013.  Since Lakireddy auditorium cannot accommodate more than 375 students for 
lectures, each increment of 375 students requires another lecture presentation and a related commitment of 
faculty time to this course.   Also, since the Core 1 discussion sections are writing-intensive, those classes 
are capped at 20 students, and classrooms with a 20 student maximum are already fully utilized.   Moving 
additional discussion sections to larger classrooms would negatively affect space utilization audits and 
related campus requests for new instructional buildings.   That shift would also create scheduling problems 
for other courses with 25 or 30 student discussion sections.   Conversely, increasing class enrollment from 
20 to 25 or 30 students per Core 1 discussion section would negatively affect writing instruction and 
significantly increase workload, with risk of union grievances.    However these spatial, curricular and 
workload matters are resolved, the current form of Core 1 should not be expected to scale up in sync with 
annual increases in the number of freshmen.     
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As   related pedagogical point that demonstrates MWP instructional 
effectiveness, 2005-2009 UCUES data show that UC Merced freshmen who 
began at our campus (first two sets of bar graphs) identify themselves as weak 
writers, typically below the average of all other UC campuses.   Yet by their junior 
year, these students match or exceed their other UC peers in confidence levels 
for writing ability.   [The last two sets of bar graphs represent transfer students 
who completed freshman-writing requirements elsewhere.] 


 
 
Error! Objects cannot be created from editing field codes. 
 


 
The MWP cannot take full credit for this increased confidence among our 
students, but we can demonstrate through extensive assessment of writing and 
general education courses that our students improve significantly as writers.   In 
sum, as a relatively inexpensive unit of the university, the Merritt Writing Program 
makes a pedagogically vital and arguably essential contribution to students and 
faculty.    
 
 
E.  Summary of Staffing Requests for AY 2010-2011: 
 
 
1.  Appoint 40-41 full-time lecturers.   Specific staffing needs are shown below: 
 


WRI 1:     40 sections (1250 freshmen; about 60% failure rate for the 
AWPE and about 10% failure rate in Fall semester sections 
of WRI 1) 


WRI 10:   55 – 60 sections (1250 students, including those from AY 
2009-2010 who deferred taking this course until their 
sophomore year, as is the policy in the School of 
Engineering) 


WRI 11 2 sections 
WRI 25 3-4 sections 
WRI 30 2 sections 
WRI 100 6 sections (fulfills Core 100)  
WRI 101 5 sections (fulfills Core 100) 
WRI 105  2 sections 
WRI 110 2 sections 
WRI 116 10-12 sections (fulfills Core 100) 
WRI 117 6 sections (fulfills Core 100) 
WRI 118 1-2 sections (fulfills Core 100) 
WRI 119 4 - 5 sections (fulfills Core 100) 
WRI 120          1 section 
WRI 125 2 – 3 sections 
WRI 130 1 – 2 sections 
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WRI 131 2 sections 
WRI 150          1 section 
Core 1:  65-70 sections (1250 freshmen plus about 100 who 


did not take  
this course their freshman year) 


USTU 10  2 sections 
USTU 110 1-2 sections 
  


    
2.   Convert Unit 18 lecturers with Continuing Appointments to P/SOE positions 
 
 Fall 2010: 6 PSOE  
 Fall 2011: 4 PSOE  
 Fall 2012: 5 PSOE 
 
3.    Appoint an Assistant Director for Instructional Technology (50% position).   
This position will be entirely grant supported and will not require allocation of any 
additional stateside resources.    
 
 
 
Psychological Sciences Strategic Plan16 
 
0. Executive Summary 
 
Psychological Sciences has become a key discipline to UC Merced, with high 
undergraduate and graduate student enrollment, substantial external grant 
funding, and internationally recognized scholarly productivity and excellence in 
developmental, health, and quantitative psychology. Its primary need is to hire 
new ladder rank faculty to reduce the extremely high student/faculty ratio and the 
over-reliance on Unit 18 lecturers. Psychological Sciences has 7 (15%) of 
SSHA's approximately 46 faculty. By any metric, Psychological Sciences is 
drastically understaffed. If faculty were allocated in proportion to the number of 
majors (39%), for example, Psychological Sciences would have 18 faculty. This 
strategic plan outlines a three year hiring plan that would add 10 new ladder rank 
faculty, recognizing that the current budget situation may preclude meeting that 
goal fully. Secondarily, there is need for additional laboratory research space. 
The Social Sciences and Management building will provide that space when it 
opens in 2011 or 2012, as it is equipped with labs ranging from 450-600sf. 
Psychological Sciences faculty anticipate being allocated at least one of those 
labs per faculty member, commensurate with other UC campuses. The Appendix 
to this document provides information concerning the strategic planning criteria 
outlined by CAPRA and by the Provost.  
                                                             
16 The administration has not requested that strategic plans be in any particular format. Consequently this 
strategic plan continues to use the format from past years requested by former Interim Dean Hans 
Bjornsson.   







 113 


 
1. The Mission and Challenges 
 
The Psychological Sciences Section of SSHA offers a broad undergraduate 
curriculum spanning all its subspecialties, and it offers graduate training with 
focused excellence in Developmental Psychology, Health Psychology and 
Quantitative Psychology. The main challenges are a shortage of ladder rank 
faculty given enrollment, and a shortage of space.  
 
2. The Vision 
 
Psychology has been identified as one of seven “hub disciplines”17 in science—a 
key discipline with high scholarly activity that involves frequent and strong links to 
other disciplines (the other six hub disciplines are Mathematics, Physics, 
Chemistry, Earth Sciences, Medicine, and Social Sciences). Hub disciplines are 
both disciplinary and inter-disciplinary at the same time. The Psychological 
Sciences faculty believe that the scholarly reputation of UC Merced depends 
crucially on fostering the growth and excellence of all these hub disciplines. The 
role of Psychological Sciences at UC Merced is to be such a hub by creating 
disciplinary excellence with strong inter-disciplinary links.  
 
3. The Overall Goals and Strategies 
 
Psychological Sciences aims to 


• Develop a writing-intensive undergraduate Psychology curriculum with 
opportunities for undergraduates to work on faculty research. 


• Develop scholarly excellence in Developmental, Health, and Quantitative 
Psychology, reflected in successful publication and grant production.  


• Develop a graduate training program in Psychological Sciences that 
produces research-oriented doctoral graduates who work in research 
settings in education, in government, and in the private sector.  


 
4. The Organization and Administration 
 
The Psychological Sciences Section of SSHA was created in Fall 2007, and has 
functioned as an independent organizational unit since then. It is currently staffed 
by seven ladder rank faculty: Assistant Professor Michelle Chouinard, Assistant 
Professor Yarrow Dunham, Assistant Professor Michael Hoyt, Professor William 
Shadish (Academic Personnel Chair), Assistant Professor Anna Song, Associate 
Professor Jack Vevea, and Professor Jan Wallander. In addition, a number of 
Unit 18 lecturers teach undergraduate Psychology courses. A proposal to 
recognize Psychological Sciences as a Bylaw 55 Unit accompanies this strategic 
plan.  
 
                                                             
17 Boyack, K.W., Klavans, R., & Borner, K. (2005). Mapping the backbone of science. Scientometrics, 64, 
351-374.  
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5. Education 
 
Psychological Sciences is the second largest major at UC Merced. In Spring 
2010, it served 340 Psychology undergraduate majors (39% of the 871 SSHA 
declared majors). The ratio of Psychological Sciences majors to Psychological 
Sciences ladder rank faculty is 48:1—far higher than for any other SSHA major 
(except MGMT, which has no faculty). The Psychology minor serves 66 students, 
third highest in SSHA. Psychological Sciences undergraduate courses have 
about 20% of all SSHA credit hour production. The undergraduate major is 
writing intensive and provides many opportunities for undergraduates to 
participate in faculty research.  
 
At the graduate level, Psychological Sciences currently has eleven graduate 
students, and its training program functions as part of the Social and Cognitive 
Sciences (SCS) graduate group. This is 41% of the total number of graduate 
students in the SCS graduate group and 26% of the total number in SSHA. The 
faculty are near completion of a CCGA and WASC application for an 
independent graduate group in Psychological Sciences. Two years ago, the 
faculty took several steps to increase the publicity of our graduate training. The 
payoff is occurring now—applicants for Fall 2010 have increased dramatically 
compared to previous years. Preliminary data provided about the number of 
applications for graduate training in the SCS graduate group on January 22, 
2010, showed that 34 of 55 applicants were to Psychological Sciences; three 
more applicants listed both Cognitive Science and Psychological Sciences. 
Applications to Psychological Sciences this year are more than triple the average 
number of applicants to Psychological Sciences in past years, and more than 
triple the application pool of the nearest competitor: Cognitive Science with 9 
applicants. Consistent with the high demand for graduate training in Psychology 
at other UC campuses, we anticipate continued growth in the applicant pool in 
future years.  
 
6. Research  
 
Psychological Sciences emphasizes three areas of research: Developmental 
Psychology, Health Psychology, and Quantitative Psychology.  
 
Developmental Psychology at UC Merced currently focuses on childhood, with 
interests in cognitive development, language, and social development. Faculty in 
this area have strong overlapping interdisciplinary interests with the UC Merced 
Cognitive Science area. Future developmental hires will build on these strengths, 
but also expand the breadth of developmental interests at UC Merced into 
developmental neuroscience, and will broaden the age of our focus to include 
research with infants. In accord with this, our next priorities are hiring faculty 
members with research interests in these areas. Such hires would build on the 
program's current strengths, and would add to the interdisciplinary potential of 
the psychology area, due to further potential cross-collaborations with cognitive 
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science. Developmental neuroscience is a particular future hiring priority; as a 
cutting-edge research area, it potentially spans developmental, cognitive, and 
health psychology, as well as offering cross-disciplinary collaborations with 
cognitive science and human development/biology. 
 
Health psychology deals with interactions between behavior and physical health, 
considering the full dimensions of both of these concepts. At the most general 
level, health psychology includes research into how behavior affects physical 
health as well as how physical health affects behavior. To do so, health 
psychology draws upon multiple knowledge bases of psychology. For example 
within health psychology, there are social psychologists who study cultural 
influences on health; cognitive psychologists who study health decision making; 
developmental psychologists who study family influences on children’s health; 
and physiological psychologists who study behavioral effects on the neural, 
cardiovascular, and immunological systems that are often the proximal causes of 
diseases. Health psychology also includes activities to promote physical health 
and prevent disease, which draws broadly from clinical psychology all the way to 
public health. Such interventions can be applied at different levels, from 
individuals all the way to the public in general. Examples include psychological 
interventions that prevent health problems or ameliorate existing health 
problems, such as the delivery of culturally-appropriate health promotion 
information, and prevention programs to aid elementary and high school students 
to avoid unhealthy lifestyle habits (e.g., related to obesity, substance use). Health 
psychology faculty will bring research and teaching interests that will be highly 
useful in UC Merced’s quest to develop biomedical and population health 
research and education programs. Health psychology also usually fares 
extremely well in generating, often large amounts, of extramural research 
funding, often in large amounts. 
 
Our priorities are to add faculty in health psychology who can bring teaching and 
research expertise in areas such as (a) experimental study of behavior-health 
links, (b) intervention and prevention program development and evaluation, (c) 
cultural disparities in health, (d) biological mechanisms linking behaviors to 
physical health (e.g., employing measures of nervous, cardiovascular, endocrine, 
and immunological systems), and (e) meta-analysis of effects in health 
psychology. Interests in health issues prevalent in the Central Valley will continue 
to be of high priority within the aforementioned research areas. Furthermore, we 
are keen on building strengths within these areas in health issues during 
childhood and adolescence, to continue forging links with the developmental 
psychology area. However, we will also consider expanding coverage in the 
faculty group into health psychology applied to adult and aging periods as we 
grow.  
 
Quantitative Psychology is the study and development of the research designs 
and statistical methods that are used by psychologists (and other social, 
behavioral, and biomedical scientists) in their work. Compared to Developmental 
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and Health Psychology, which are envisioned eventually to have large numbers 
of faculty, Quantitative Psychology will have a proportionally smaller number of 
full-time faculty, but will also have enough faculty to offer doctoral training in 
Quantitative Psychology. The rapid addition of such faculty early in program 
development is essential to the development of a strong psychology program, for 
several reasons. First, it provides a good means of ensuring competent teaching 
of crucial graduate level quantitative courses in psychology that are required in 
every high-quality doctoral Psychology program. Second, it serves as a catalyst 
for improving the statistical analysis of research data for the two substantive 
areas of health and developmental psychology, improving the likelihood of 
successful publication. Third, given that UC Merced does not have a statistics 
department, unlike most mature universities, quantitative psychology can be a 
source of faculty who can provide critical statistical consultation on extramural 
grants. Such consultation is essential for large grant-supported research 
programs that we hope to encourage in developmental and health psychology. 
Importantly, this expertise will benefit grant applications outside psychology as 
well. Fourth, the American Psychological Association (APA) has identified 
quantitative psychology as an area that needs an increased supply of trained 
faculty members. The web site of the Task Force for Increasing the Number of 
Quantitative Psychologists http://www.apa.org/science/bsaweb-tfinqp.html states:  


“Acknowledging the fact that the number of quantitative psychologists is 
dwindling at the same time that there is a pressing need for training and 
education in all aspects of quantitative methods, the APA Council of 
Representatives authorized a special task force in 2006…. The Task 
Force…was charged with addressing both the pipeline of qualified 
students and opportunities for training in quantitative psychology (with an 
emphasis on early undergraduate education through postdoctoral 
training).”  


The quantitative psychology program at UC Merced will help respond to that 
need. Mostly, we will choose hires in quantitative psychology that complement 
the needs typical of developmental and health psychology. Thus we place high 
priority on hiring faculty with skills in (a) longitudinal data analysis, (b) multilevel 
modeling, (c) categorical data analysis, and (d) structural equation modeling. A 
second level priority would be a hire in psychometrics such as in item response 
theory; psychometrics forms the backbone of many quantitative psychology 
programs, so exposing quantitative psychology students to that area is important. 
Finally, the two current quantitative psychology faculty members (Shadish, 
Vevea) are experts in meta-analysis. Currently in the United States, there is no 
training program specializing in meta-analysis. So we will give special priority to 
recruitment of faculty who can contribute to the development of such a training 
program in meta-analysis. 
 
In the long term, Psychological Sciences may expand beyond these three 
specialties, although such predictions are hard to make at this time. Likely 
candidates for long term expansion would include any of the physiological 
specialties in Psychological Sciences, or Social Psychology. Much will depend on 
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the mix of interests represented on the faculty at that time. For example, some 
health psychologists are trained as social psychologists, and they may find it 
attractive to expand the social psychology offerings.  
 
7. Interdisciplinary opportunities 
 
Psychological Sciences currently envisions three primary venues for 
interdisciplinary collaboration. First, Psychological Sciences has been successful 
in seeking and hiring faculty who have overlapping interests that can support the 
Cognitive Science program, such as Yarrow Dunham, a developmental 
psychologist who has strong cognitive training and interests, and Jack Vevea, a 
quantitative psychologist who has developed quantitative models of cognitive 
phenomena.  
 
Second, faculty who will be hired in Health Psychology will contribute to 
interdisciplinary collaboration with faculty in the School of Natural Science and 
the School of Engineering who are involved in health research at UC Merced. For 
example, Professor Wallander led the recent successful effort to bring an 
interdisciplinary NIH-funded Center for Health Disparities Research to UC 
Merced.  
 
Third, faculty who will be hired in Quantitative Psychological Sciences will 
contribute to the need for expert statistical consultation among faculty in the 
School of Natural Science and the School of Engineering who are involved in the 
creation of a medical school. For example, at the request of the Dean of Natural 
Science, Professor Shadish wrote a document describing models for statistical 
consultation and training that could be used at UC Merced in the short to medium 
term future.  
 
8. Outreach 
 
Psychological Sciences strongly supports efforts to attract a diverse student body 
at both the undergraduate and graduate levels. Specific figures on the 
composition of the current student body are not available from SSHA. However, 
Psychological Sciences tends to attract a large proportion of female students, as 
well as of underrepresented ethnic groups. The composition of our 
undergraduate research teams, and of our graduate students, also reflects that 
(specifics available upon request). Finally, Psychological Sciences faculty 
routinely participate in outreach efforts. For example, Dunham and Song have 
served on the SSHA Recruitment and Retention Committee, and a number of 
faculty have participated in recruitment forums for Psychological Sciences, 
SSHA, or UC Merced. Similarly, Wallander has served as a faculty speaker for 
the Transfer Student Recruitment into Psychological Sciences.  
 
9. Resources 
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9.1. Faculty  
 
Psychological Sciences has 7 (15%) of SSHA’s approximately 46 faculty. By any 
metric, Psychological Sciences is drastically understaffed. If faculty were 
allocated in proportion to the number of majors (39%), for example, 
Psychological Sciences would have 18 faculty.  
 
2009-2010 Academic Year Searches (start date July 1, 2010). Psychological 
Sciences is currently searching two position:  
1. Assistant Professor in Developmental Psychology, preferably specializing in 


infant development, cognitive development, or developmental cognitive 
neuropsychology. The advertisement for this position notes that selected 
candidates with interests in learning disabilities broadly defined may be 
eligible for an endowed chair. Note this position was a Full Professor position 
initially allocated in 2005, then filled by Carol Tomlinson-Keasey, then 
searched in two subsequent years without being filled, and finally 
downgraded to Assistant Professor this year. Developmental Psychology is 
the only Psychological Sciences specialty without a tenured faculty member, 
and such a member is our highest priority for new positions. 


2. Full/Associate Professor in Health Psychology, preferably specializing in child 
and adolescent health, cultural influences on health, experimental 
approaches in health psychology, or the prevention and treatment of health 
problems common in the Central Valley such as obesity or poor prenatal care.  


 
CAPRA’s instructions for submission of strategic plans said it is not “necessary to 
describe very long-term strategic aims not related to current resource requests”. 
Given this instruction, coupled with the bleak budget picture for 2009-2010, we 
do not submit long term hiring plans in this document, though they are available 
on request. For next year, the Psychological Sciences strategic plan calls for the 
following hires.  
 
Requested Searches over the Next Three Years. This year’s strategic plan 
requests hiring preferences over the next three years at four per year. We realize 
that UC Merced has never allocated four positions in a year to Psychological 
Sciences. Nonetheless, we request this because it recognizes how badly 
understaffed we are compared to other areas. It is what we need to begin to 
reduce our student/faculty ratio and our dependence on lecturers. If either of the 
current academic year searches fails to result in a hire, our first priority is to 
continue to search that position(s) as our first priority in the subsequent year. 
After those positions are filled, we request authorization to search the following 
positions, in order of preference:  
1. Full/Associate Professor in Developmental Psychology. The specialty of this 


hire should be in child and adolescent development, but otherwise we will 
seek to hire the best candidate that either complements existing areas 
(cognitive development, social development), or that introduces new areas 
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such as developmental cognitive neuropsychology or personality 
development.  


2. Assistant Professor in Quantitative Psychology specializing in either 
longitudinal data analysis or multilevel modeling.  


3. Full/Associate Professor in Developmental Psychology. The specialty of this 
hire should be in child and adolescent development, but otherwise we will 
seek to hire the best candidate that either complements existing areas 
(cognitive development, social development), or that introduces new areas 
such as developmental cognitive neuropsychology or personality 
development. This hire will give Developmental Psychology as many tenured 
faculty as Health Psychology and Quantitative Psychology have been 
allocated. 


4. Full/Associate Professor in Health Psychology specializing in one of the areas 
not already hired.  


5. Full/Associate Professor in Developmental Psychology specializing in one of 
the areas not already hired. 


6. Full/Associate Professor in Health Psychology specializing in one of the areas 
not already hired.  


7. Assistant Professor in Quantitative Psychology specializing in either 
longitudinal data analysis or multilevel modeling.  


8. Associate/Full Professor in Developmental Psychology specializing in one of 
the areas not already hired. 


9. Assistant Professor in Health Psychology specializing in one of the areas not 
already hired. 


10. Assistant Professor in Developmental Psychology specializing in one of the 
areas not already hired. 


11. Assistant Professor in Health Psychology specializing in one of the areas not 
already hired. 


12. Assistant Professor in Quantitative Psychology specializing in either 
longitudinal data analysis or multilevel modeling.  


In each of these cases, if the UC administration does not allocate sufficient funds 
to hire tenured faculty, we would replace the Full/Associate Professor lines with 
lower rank lines.  
 
If all are successful, these searches would yield the following distribution of 
faculty hires across developmental, health, and quantitative psychology at the 
end of this period.  
 


Start Date Developmental Health Quantitative 
Current Academic Year 2 3 2 


July 1, 2010 3 4 2 
July 1, 2011 5 5 3 
July 1, 2012 7 6 4 
July 1, 2013 8 8 5 
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9.2. Space 
 
Psychologists require one office per faculty member, and laboratory space. 
Quantitative Psychological Sciences is probably the least space intensive area, 
where an allocation of 200-300 square feet of lab space per faculty member will 
suffice. Health and Developmental are more space intensive, requiring 450-600 
square feet of lab space. However, these are averages, and space needs vary 
within areas. Needs are larger for faculty with active grant funding; and some 
health and developmental psychologists have fewer space needs. Although 
space within the Classroom and Office Building is extremely tight, we have been 
assured by the administration that sufficient space for these labs will be available 
on campus when the Social Sciences and Management (SSM) building opens in 
2011 or 2012.  
 
Therefore, for the seven current Psychological Sciences faculty, about 2650-
3600 square feet of lab space is needed on campus. If both current searches are 
successful, an additional 900-1200 square feet will be needed by Fall 2010, for a 
total of 3750-4800 square feet of lab space (plus one office each). The 
Classroom and Office Building does not have sufficient space to meet these 
needs; but the new Social Science and Management (SSM) building scheduled 
to open in 2011 or 2012 should contain sufficient space for the medium term 
future. Consequently, our existing faculty have agreed to use less space until 
SSM opens; and we are letting new hires know of the temporary space shortage. 
So far, all potential new hires have expressed willingness to wait until SSM 
opens to have their lab needs met.  
 
9.3. Finances 
 
Psychological Sciences has the following financial needs:  


1. Psychological Sciences has been allocated the equivalent of three FTE 
Lecturers during the 2009-10 academic year. This support needs to be 
continued to maintain current enrollment, and can be expanded to 
increase enrollment. Upper division undergraduate PSY courses are 
capped at 80, and nearly all reach their caps, so demand clearly exists to 
support expanded enrollment.  


2. Psychological Sciences requires an allocation of teaching assistantships 
commensurate to its enrollment. It currently receives such an allocation 
and anticipates this will continue.  


Although these financial needs are funded mostly by the university, 
Psychological Sciences strongly encourages its faculty to obtain extramural grant 
funding to help meet these needs. Active grants currently include:  


1. Shadish, W.R. (Principal Investigator). A d-estimator for Single Case 
Designs. Institute for Educational Sciences, U.S. Department of 
Education. $974,523 total costs (2010-2013) 


2. Shadish, W.R. (Co-Investigator and Campus Director). “University of 
California Educational Evaluation Center”, University of California Multi-
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Campus Research Program and Initiative, $2,200,000 total costs (2010-
14). John Yun (UC Santa Barbara), Principal Investigator. 


3. Song, A.V. (Principal Investigator). "The Role of Perceptions in Adolescent 
Tobacco Use". NIH/NIDA/LRP (Pediatrics), $44,496 (2008-2010). 


4. Vevea, J.L. (Consultant). "Vocabulary Development through Writing." 
Department of Education, Institute for Educational Sciences. $1,402,533 
total costs (2006-2009). 


5. Vevea, J.L. (Consultant). "Explicit Scaffolding for Word Learning." 
Department of Education, Institute for Educational Sciences. $1,017,477 
total costs. (2008-2011). 


6. Vevea, J.L. (Co-Investigator). “Measuring Vocabulary Knowledge with 
Testlets: A New Tool for Assessment.” U.S. Department of Education, 
Institute for Educational Sciences. $2,036,502 total costs. 


7. Wallander, J.L. (Co-Investigator). “Brain Research to Ameliorate Impaired 
Neurodevelopment-Home-based Intervention, ” NICHD/NIH.  $2,375,000 
total costs (2006-2011). Wally Carlo, University of Alabama at 
Birmingham, Principal Investigator. 


8. Wallander, J.L. (Consultant). “Healthy Passages: A longitudinal, 
community-based study of adolescent health,” Centers for Disease 
Control, $31,000,000 (thus far; renewed yearly with appx. $4,500,000) 
(1999-open ended). Frank Franklin, University of Alabama at Birmingham, 
Principal Investigator.  


9. Wallander, J.L. (Co-PI). Center of excellence for the study of health 
disparities in the rural and ethnic underserved populations, National 
Institutes of Health/National Center for Minority Health and Health 
Disparities, $1,302,414, 2009-present. 


10. Wallander, J.L., (Consultant). “Promoting Use of Effective Early 
Intervention Programs.” , NICHD/NIH, $745,243 total costs. Holly Kreider, 
Socimetrics, Principal Investigator. 


11. Wallander, J.L. (Consultant). “Psychological Tests and Assessment Online 
Resource.” NICHD/NIH, $750,000 total costs, Tamara Kuhn, 
Sociometrics, Principal Investigator. 


12. Hoyt, M.A. (Principal Investigator).  "Health-Related Quality of Life in 
Young Men with Testicular Cancer", Lance Armstrong Foundation, 
$110,000 total costs, (2009-2010). 


13. Hoyt, M.A. (Co-Principal Investigator). "Biobehavioral Factors and Quality 
of Life in Men with Prostate Cancer", UCLA Cousins Center for 
Psychoneuroimmunology, $17,000 total costs, (2008-2011). Annette 
Stanton, University of California, Los Angeles, Co-Principal Investigator.  


Pending grants include 
14. Song, A. V. (Principal Investigator). " Sociocognitive Factors in Adolescent 


Risk Behaviors", NIH/LRP (Pediatrics), $35,000 (2010-2012).  
15. Song, A. V. (Co-Investigator). " Ethnic Variations in Addictive Behaviors 


among Emerging Adults", NIH/NIDA. $2,463,430 total costs (2010-2014). 
Nolan Zane, University of California, Davis, Principal Investigator. 
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16. Dunham, Y. (Principal Investigator). “Minimal Groups and the 
Development of Social Category Knowledge”. National Science 
Foundation, $442,973. 


These grants are particularly helpful to support graduate students in research 
assistantships.  
 
10. Summary of requests for new resources.  
 
In summary, the Psychological Sciences Section requests the following new 
resources:  


1. We request 4 new FTE faculty lines to begin July 1, 2011. 
2. Assuming current searches are successful, we request 9 faculty offices 


plus whatever laboratory space is available in the Classroom and Office 
Building for Fall 2010; and we request 13 offices plus 4500-6000 square 
feet of laboratory space in the SSM building for Fall 2011, assuming that 
building is open by then. 


3. We request continued allocation of Lecturer funds, with consideration to 
an increase in that allocation to the extent that substantial new ladder rank 
faculty allocations are not made. 


4. We request continued allocation of teaching assistant slots proportional to 
Psychological Sciences student credit hour production. 
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Appendix I: CAPRA Criteria 
 
CAPRA’s criteria for evaluating strategic plans requests answers to the following 
items. Our answers are italicized below each criterion.  
 
Justification for Prioritization 


Explain concisely how the prioritization of requested FTEs reflects the 
aims, goals, and demands of programs discussed in the Strategic Plan of the 
school, and of graduate groups associated with faculty in the school, in particular: 


1. Support of undergraduate majors, referring to estimated student demand 
(both majors and courses provided to non-majors), plans to achieve 
excellence and how this will be assessed (including accreditation issues, if 
any). 


Psychology is the largest major in SSHA but has only 7 ladder rank 
faculty and the highest student/faculty ratio in SSHA. About 60% of 
Psychology undergraduate classes are taught by Unit 18 lecturers. Far 
more ladder rank faculty are needed to support the major. We have 
improved the major by adding more writing requirements (e.g., a new 
course WRI 101 specific to Psychology is now required of majors), and 
by redistributing TAs to support this effort. For WASC accreditation 
purposes, we have created Program Learning Outcomes and an 
assessment plan to regularly assess whether we achieve those 
outcomes.  


2. Support of graduate groups and research, referring to balance of critical 
mass in specific areas versus the need for broadening coverage, plans to 
achieve international excellence and how this will be assessed, estimated 
student demand for graduate programs.  


Psychological Sciences currently has eleven graduate students. 
Student demand for graduate training in psychology is very high, with 
34 of 55 applicants to SSHA being in Psychology as of January 22, 
2010. Other campuses average 2.5 graduate students per faculty 
member, a standard likely to be met at UC Merced within a few years, 
as well. Additional ladder rank faculty are needed to continue to grow 
graduate training and research excellence. 


The Psychological Sciences faculty is near completion of a 
revised draft CCGA application for a Graduate Group in Psychological 
Sciences. The application outlines assessment plans for the new 
graduate group, both assessing students within the group on a regular 
basis, and assessing the Group itself periodically. 


3. If applicable, development of new or incipient research and/or graduate or 
undergraduate degree programs 


Not applicable.  
4. If applicable, support of or synergy with cross-school or interdisciplinary 


programs or research.  
Psychological Sciences currently envisions three primary venues for 
interdisciplinary collaboration. First, Psychological Sciences has been 







 124 


successful in seeking and hiring faculty who have overlapping interests 
that can support the Cognitive Science program, such as Yarrow 
Dunham, a developmental psychologist who has strong cognitive 
training and interests, and Jack Vevea, a quantitative psychologist who 
has developed quantitative models of cognitive phenomena.  


Second, faculty who will be hired in Health Psychology will 
contribute to interdisciplinary collaboration with faculty in the School of 
Natural Science and the School of Engineering who are involved in 
health research at UC Merced. For example, Professor Wallander led 
the recent submission of the letter of intent for an interdisciplinary 
center at UC Merced within the system-wide UC School of Global 
Health; and Professors Wallander and Shadish are active members of 
the UC Faculty Medical School Advisory Committee. 


Third, faculty who will be hired in Quantitative Psychological 
Sciences will contribute to the need for expert statistical consultation 
among faculty in the School of Natural Science and the School of 
Engineering who are involved in the creation of a medical school. For 
example, at the request of the Dean of Natural Science, Professor 
Shadish wrote a document describing models for statistical 
consultation and training that could be used at UC Merced in the short 
to medium term future.  


5. Support for general education (e.g. providing professors/lecturers to 
support CORE courses and general education courses for other schools). 


Psychological Sciences faculty regularly give lectures in CORE 1. At 
the lower division level, PSY 1(enrollment around 300, offered each 
semester) is an option for filling school general education 
requirements, and PSY 10 (enrollment around 176, offered each 
semester) is an option for filling the quantitative methods general 
education requirement. The majority of students in both these courses 
are not Psychology majors. Only PSY 1 is prerequisite to upper 
division PSY courses. Consequently these courses are heavily 
enrolled by non-Psychology major as filling upper division general 
education requirements outside the major.  


Faculty and Space Resources 
1. Overview of faculty workload issues, including current and anticipated 


shortfalls or imbalances, as well as the school workload policy, including 
the likely extent of reliance on lecturer appointments.  Note that 
permanently required lecturer lines should be requested as such by 
schools. 


Each Psychological Sciences ladder rank faculty member teaches two 
undergraduate and one graduate course per year. Psychological 
Sciences has been allocated the equivalent of three FTE Lecturers 
during the 2009-10 academic year. Lectures teach more than half of 
our courses and produce more than half of our credit hours. We 
believe this is far too high, and that much of the lecturer resources 
should be replaced by ladder rank faculty. 
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2. Balance of tenured and untenured faculty, and opportunities for mentoring.  
Developmental psychology has two untenured faculty members, and 
badly needs a tenured faculty to provide mentoring as well as 
leadership for program development. Thus, the reduction of the 
developmental psychology full professor search to assistant professor 
this year is a continued blow to that program. This position should be 
restored. Health psychology and quantitative psychology currently 
have one and two tenured faculty, respectively, with health psychology 
searching for an additional tenured faculty member this year. The 
faculty aims to have at least 50% of its faculty tenured within each area 
so as to avoid burdening untenured faculty with service demands.  


3. An updated description of the school’s space planning and allocation 
procedures. 


Until recently, the SSHA Dean made all space allocations. The SSHA 
Executive Committee recently assumed the duties of a space 
committee, and presumably will develop its procedures this year. The 
Psychological Sciences faculty has worked closely with the SSHA 
Dean to ensure sufficient space is available to existing and new 
faculty. Though there is currently a significant space shortage in the 
Classroom and Office Building, the opening of the new Social Science 
and Management Building in 2011 or 2012 should alleviate this 
shortage. 


4. Special resource issues related to faculty hiring, e.g. plans to hire faculty 
cohorts or special facilities needs for new hires. 


Faculty being recruited to Psychological Sciences are told clearly 
about the existing space shortage, and of the likelihood that their 
space needs cannot be fully met until 2011 or 2012. So far, most 
recruits have been willing to wait until then. Psychological Sciences 
faculty may make arrangements to share labs with newly hired faculty 
until then, assuming the nature of the research allows that and the new 
faculty permit it. Otherwise, no special resource issues exist. 


5. Special issues relevant to achieving diversity of UC Merced’s faculty. 
The Psychological Sciences faculty is committed to increasing its 
gender and ethnic diversity. Currently, two of seven current faculty are 
women and one of seven is a member of an ethnic minority group.  


 
Additional CAPRA Criteria 


 
1. Academic plans should include a 5 year description of specific goals (and 


associated objective metrics) associated with each program that is requesting 
new faculty lines.  These goals can be based on external assessments (e.g. 
ABET accreditation or CCGA approval), specific program expansion (e.g. 
adding a new track or graduate emphasis), or quantitative target (e.g. 
supporting a particular student growth rate).  Moreover, the overall academics 
plans should prioritize and provide a timeline for all such goals described in 
the plan. 
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The need for additional faculty lines in Psychological Sciences is 
based substantially on the need to reduce the high 50:1 undergraduate 
student to faculty ratio. The ideal goal would be to reduce it to about 21:1, 
the goal specified for UC Merced as a whole. Substantial progress 
towards that goal is easily measured.  


A related goal is to reduce the ratio of the number of courses taught 
by lectures in the undergraduate Psychology major from its current 60:40 
ratio of lecturer taught courses to ladder rank faculty taught courses  to a 
more reasonable 20:80 ratio. This will require a substantial infusion of new 
ladder rank faculty. 


2. Academic plans should explicitly address strategic constraints on the campus, 
such as the need to balance more and less costly programs, the availability of 
research and teaching space, and start up funds. 


Not only is Psychological Sciences less costly than most programs in 
Natural Sciences and Engineering, the high grant productivity of 
Psychological Sciences faculty brings more revenue to the university 
compared to most other SSHA programs. However, Psychological 
Sciences does require more research space and higher startup funds than 
most other SSHA disciplines, though this is partly offset by the higher 
grant productivity.  


3. Academic plans should consider the full life-cycle of existing programs, 
describing target sizes over the next five or more years and plans to reach a 
sustainable level given current budget constraints.   


Psychological Sciences already generates more resources (e.g., State-
provided faculty lines and FTE TA funds) than other programs in SSHA, 
and so sustainability is not an issue.  


4. Academic plans should include estimated resource requests for program 
review and ongoing assessment. 


The Psychological Sciences WASC Assessment Report recently 
submitted for the January 31, 2010, deadline requested a budget of $2250 
to continue the use of the ETS Major Field Test with volunteer graduating 
seniors. Over the next several years, more students will graduate under 
the requirement in the 2009-2010 catalog to take this test before 
graduating, which will require substantially more resources. A reasonable 
estimate would be $30-$50 per student, with 100 students graduating 
each year, costing $3-5000 per year. This cost is likely to increase over 
time as more psychology majors enroll and graduate.  


5. Academic plans should describe plans for coordination or even consolidation 
of programs within or between schools or between graduate groups to make 
the most efficient use of current and proposed faculty lines.  Proposed hires 
whose teaching will be primarily outside of their home program, need to be 
explicitly cited in the plans for the programs in which they will be teaching. 


No plans exist to consolidate Psychological Sciences with any program, 
and all Psychological Sciences faculty teach within the discipline.  


6. Proposed new undergraduate and graduate programs must be included in 
academic plans well in advance of the year in which they will be proposed.  
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Moreover, plans for new programs must include year-by-year hiring goals to 
achieve the necessary size to create the new program.  Finally, any proposed 
new programs used as the basis for new faculty lines must include memos 
from the cognizant school or graduate groups’ Dean and Academic Planning 
Chair stating a multiyear commitment to give high priority to faculty hires for 
this new program.  These memos must be included in the academic plan 
voted on by the school faculty. 


The Psychological Sciences faculty are already offering the undergraduate 
major and the graduate training program within existing resources. 
Continued faculty hires at whatever rate is feasible in the current budget 
situation will allow us to expand the quantity and quality of both programs.  
The Psychology major has grown substantially every year since its 
inception, though that growth is likely to slow somewhat as other majors 
(e.g., Sociology, Political Science) develop. Anticipated faculty growth is 
based on anticipated undergraduate major and credit hour growth.  


 
 


Additional Criteria Specified by the Provost 
 
 
1. An evaluation of research opportunities that will add critical strength in the 


existing research programs or that will allow the campus to embark on new 
areas of research vital to our future. 


The Psychological Sciences faculty participates actively in the 
development of both existing and new programs pertaining to health, as 
outlined in the strategic plan. An example of new research directions is the 
collaboration between health psychology and quantitative psychology in 
developing a health psychology quantitative synthesis program.  


In addition, given that the faculty have very high grant productivity, 
and that Psychology has been identified as a hub discipline in science, 
investments in hiring new Psychological Sciences faculty will add critical 
strength to all of the existing Psychological Sciences research areas 
(developmental, health, quantitative).  


2. An assessment of each position’s importance to supporting existing graduate 
and undergraduate programs that will allow for the development of new 
programs of instruction in the future. 


The proposed new positions aim to support existing undergraduate and 
graduation programs in Psychological Sciences, not to develop new 
programs. The primary needs here are to (a) replace the over-reliance on 
lecturers with teaching by ladder rank faculty and (b) the allocation of 
ladder rank faculty positions that would allow reduction of the 
student:faculty ratio to a level commensurate with good pedagogical 
practice.  


3. An analysis of how the FTE will be used to support the principles and delivery 
of the general education curriculum. 







 128 


Psychological Sciences faculty provide substantial support in general 
education. Specifically, they regularly give lectures in CORE 1. At the 
lower division level, PSY 1(enrollment around 300, offered each semester) 
is an option for filling school general education requirements, and PSY 10 
(enrollment around 176, offered each semester) is an option for filling the 
quantitative methods general education requirement. The majority of 
students in both these courses are not Psychology majors. Only PSY 1 is 
prerequisite to upper division PSY courses. Consequently these courses 
are heavily enrolled by non-Psychology major as filling upper division 
general education requirements outside the major.  


4. A detailed assessment of the space needs for each of the FTE and any plans 
that will allow current allocated laboratory space to be used to accommodate 
additional hires. 


A detailed description of space needs is provided in section 9.2 above. 
Regarding sharing existing space, Psychological Sciences faculty will 
make such sharing arrangements as are necessary and feasible to 
accommodate new hires until the SSM building opens in 2011 or 2012. 
However, faculty at UC Merced are allocated relatively little laboratory 
space, far less than at any other UC campus. One faculty member has no 
space at all, most have one converted office (@135 sf), and only two have 
more than that. Even faculty with active grant programs receive no 
additional space for that purpose. So space available for sharing is limited.  
 
________________________________________________________ 


 
 


Social Science & Management (SSM) Strategic Plan – 2010-2013 
 


I. Introduction 
 
The SSM Group within SSHA comprises the disciplines of Economics, 
Management, Political Science, and Sociology.  At its core, the scholars within 
the SSM Group study how humans structure their lives and how interaction 
among people within the confines of these institutional structures shapes the 
path of social and economic progress.  While human beings around the world are 
fundamentally the same when it comes to their biological make-up, there is 
significant disparity in their material well-being.  A puzzle that has confronted 
social scientists since the origins of their respective disciplines is: why are some 
countries so wealthy, while others are so poor?  Furthermore, what are the 
consequences, both internationally and domestically, of this disparity in material 
well-being across different groups of people? 
 
Without structure, society would be chaotic.  To overcome collective action 
problems, for example, people delegate authority to governments with powers to 
coerce.  They exchange goods and services within formalized markets.  They live 
their lives based on a set of principles defined by their religions.  Entrepreneurs 
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raise capital and hire workers because they see economic opportunities in 
producing and selling goods and services to potential consumers.  What unites 
the SSM faculty’s research is the desire to understand how and why institutions 
are formed and evolve and how they affect social and economic progress over 
time and across place.  Given the importance of institutions in shaping economic, 
political, and social outcomes, the dynamics of institutional selection and change 
is a critical area of academic exploration and research. 
 
Naturally, scholars of different disciplines bring their own expertise to the 
fundamental questions at hand, but it is important to emphasize that the 
intellectual spillovers across economics, management, political science, and 
sociology is what facilitates our understanding of human progress.  For example, 
as noted above, entrepreneurs try to capture economic opportunities by 
harnessing financial and human capital, yet the productivity and profitability of 
their firms depends on the formal and informal policies that govern the 
organization.  In other words, the scholarly study of managerial decision-making 
and firm performance depends on an understanding of social structures – the 
expertise of sociologists.  As a second simple example of the linkages across the 
social science disciplines, consider the role of education in advancing human 
progress.  Economists have documented convincingly that education contributes 
importantly to economic growth and generates so-called positive externalities 
(i.e., educating a child not only benefits her, but others within society).  Yet, how 
do people go about deciding whether or not to provide education for others’ 
children and, if so, at what level?  Understanding how people solve these 
collective action problems is the fundamental question that political scientists 
address.  In sum, economists’ ability to understand the path of economic growth 
relies on their political science colleagues’ explanations of political decision-
making.  It is these natural linkages that make the SSM Group ideally situated to 
address the problems that society faces today, whether it relates to health 
disparities, stewardship of the environment, or poverty. 
 
II. The Importance of SSM to UC Merced 
 
One measure of the role that SSM plays within the university is to consider 
undergraduate education.  Simply put, training in the social sciences and in 
business and management is extraordinarily popular among UC students.  
According to the most recent UCOP Statistical Summary of Students and Staff 
(Fall 2008, p. 30), 22 percent of bachelor’s degrees were conferred in the “social 
sciences” (which exclude psychology) and six percent were conferred in 
“business and management.”  By contrast, nine percent of undergraduate 
students graduated with a degree in psychology, 15 percent in biological 
sciences, seven percent in engineering, six percent in “letters,” and five percent 
in “fine and applied arts.”   
 
In Table 1 below we delve more deeply into the popularity of the respective 
majors within SSM across the UC campuses (UC San Francisco is excluded 
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from the analysis).  One issue that complicates the analysis is that three 
campuses (Berkeley, Irvine, and Riverside) offer undergraduate majors in 
management, while the remaining five campuses offer an economics degree with 
a business/managerial economics track.  Therefore, we include data on total 
economics majors, majors in the managerial and non-managerial tracks, and, 
when relevant, management students.  We also provide data on psychology 
majors as a comparative benchmark. 
 
First, it is worth noting that the unweighted average of Psychology majors across 
the UC campuses – 8.6 percent – conforms to the reported percentage of 
bachelor’s degrees awarded across the system – 9 percent.  Second, this 
detailed analysis of individual majors confirms that the vast majority of the 28 
percent of bachelor’s degrees in “social sciences” and “business and 
management” reported in the Statistical Summary of Students and Staff are 
generated by SSM disciplines.  Specifically, economics and management 
educate an average of 12.2 percent of students across the system, political 
science trains 5.5 percent, and sociology 4.8 percent – a combined total of 22.5 
percent.  Therefore, as UC Merced develops into a mature campus and achieves 
steady-state, the data from other campuses suggest that nearly a quarter of all of 
our students will choose to affiliate with an SSM discipline. 
 
A second measure of the importance of the SSM disciplines to the growth of UC 
Merced relates to the inter-/multi-disciplinary emphasis that is prevalent across 
the campus.  This emphasis was initiated in the founding idea that research 
institutes would serve as the catalyst to bring scholars together to understand 
and solve the major problems facing society today.  Indeed, the problems that 
society faces with regard to the environment, health, or energy – the foci of UC 
Merced’s current institutes – are inexorably linked to economic, political, and 
social issues.  To the extent that UC Merced’s institutes seek to offer realistic 
solutions to the problems that society faces, it is our contention that the present 
institutes would be better served with heavier involvement from economists, 
political scientists, and sociologists.  After all, the most practical and realistic 
solutions will be determined by their economic, political, and social ramifications.  
Put another way, scientists and engineers might well understand the causes of 
society’s ills when it comes to the environment, health, and energy and offer 
realistic fixes, yet the ability to implement such solutions depends on their 
economic, political, and/or social costs and benefits.  Without understanding 
these tradeoffs, scientists and engineers will conduct their research within a 
vacuum and their work will be confined to a narrow audience who value theory 
over practicality.
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Table 1 
Declared Undergraduate Majors in SSM Disciplines (& Psychology) Across 
the UC System 
 
Majors UCB UCI UCR 


* 
UCD  UCLA UCS


D 
UCS
B 


UCS
C 


Averag
es 


Term AY 
08-09 


Fall 
09 


AY 
08-09 


Fall 
09 


Fall 
09 


WINT 
10 


WINT 
10 


Fall 
08 


 


ECON 5.0% 11.0
% 


7.7% 6.5% 
‡ 


8.9% 11.1
% 


13.2
% 


11.4
% 


9.4% 


   Business 
ECON track 


0.0 8.6 3.5 2.3 5.2 4.2 12.0 8.4  


Non-
business 
ECON track 


5.0 2.4 4.2 4.2 3.7 6.9 1.2 3.0  


MGMT 
(separate 
major) 


3.7 1.6 17.7 n/a n/a n/a n/a n/a  


ECON+MGM
T 


8.7 12.6 25.4 6.5 8.9 11.1 13.2 11.4 12.2 


POLI 5.3 4.5 6.5 3.8 6.9 5.9 5.8 5.0 5.5 
SOC 2.9 8.2 7.7 2.6 3.6 1.9 6.4 5.2 4.8 
PSYCH 4.0 9.8 9.9 6.8 9.5 6.7 11.0 10.5 8.6 
 
Note: 
* Data on Riverside majors was unavailable, so degrees conferred by major was 
used instead. 
‡ The managerial economics program is offered by the Department of 
Agricultural & Resource Economics, while the economics degree is offered by 
the Department of Economics. 
Sources: 
UCB: 
http://opa.berkeley.edu/analysesandreports/MajorsAndDegreesByAcadProgram.
pdf 
UCD: http://budget.ucdavis.edu/data-reports/documents/enrollment-
reports/students-multiple-year-comparisons/emjudsc_fcurr.pdf 
UCI: http://www.oir.uci.edu/enr/IIA03-enr-by-major-and-class-stdng-2009-10.pdf 
UCLA: http://www.aim.ucla.edu/enrollment/enrollment_programs_fall.asp 
UCSD: 
http://registrar.ucsd.edu/ver2/dservices/thirdweek/WI10/REGBDM03.WI10.PDF 
UCSB: http://bap.ucsb.edu/IR/reg_reports/W10-STATS.PDF 
UCSC: 
http://planning.ucsc.edu/irps/majors/2008/Fall_UndergraduateMajorsDeclaredan
dProposed(HC).pdf 
UCR: http://sara.ucr.edu/degrees/2008_09/degmaj.html 
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III. Resource Request 
 
Faculty 
 
The SSM disciplines are expected to be very popular majors for students in 
steady-state, are central to offering inter-/multi-disciplinary solutions to society’s 
problems, and all seek to advance graduate training that can exploit UC 
Merced’s unique intellectual culture.  The SSM Group seeks to achieve a critical 
mass of at least 10 faculty in each of our core disciplines (economics, political 
science, and sociology) as soon as possible.  At that level each can offer a 
robust undergraduate major and begin the process of introducing graduate 
programs.  Given the requirements to offer core graduate training in our 
respective disciplines, each area must achieve a critical mass of approximately 
10 faculty who can cover both the undergraduate program requirements and 
begin to roll-out the graduate core courses. 
 
To achieve critical mass, the Economics, Political Science, and Sociology areas 
each request two FTE in each of the following three academic years – 2010-
2011; 2011-2012; and 2012-2013. 
 
The SSM faculty view three new lines (one each in Economics, Political Science, 
and Sociology) as being critical to our mission to grow our respective disciplinary 
programs based on current and expected student demand.  Further, we request 
another three additional lines (one to each discipline) to build toward critical 
mass. 
 
Of the three mission-critical lines noted above, the SSM faculty places 
Economics as the highest priority, with Political Science and Sociology then 
ranked equally second.  The SSM group ranks the next three requested FTE 
equally among the disciplinary areas. 
 
We place no emphasis at the present time on Management FTE.  Given the 
inchoate state of the Management Bylaw 55 unit and the administrative confusion 
surrounding the program, the SSM Group will maintain curricular authority over 
the Management undergraduate program and will administer the instruction with 
lecturer support.   
 
Lecturer & TA Support 
 
The lack of qualified TAs is significantly impacting our respective curricula.  
Courses that might have been offered (e.g., SOC 010) cannot be because of a 
lack of qualified graduate students to hold discussion sections or to staff labs.  
We have been forced to change the way certain courses (e.g., ECON 001) are 
delivered because TA support does not exist for a full array of discussion 
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sections.  In other upper-division courses, assignments have been truncated or 
eliminated because of a lack of TA support to advise students and to grade.  In 
order to successfully provide the coursework required for our undergraduate 
majors, we must have trained and qualified graduate students (or lecturers) 
available to TA our classes. 
 
Because our disciplines have not achieved a critical mass of faculty to offer 
credible graduate programs, we have experienced a significant shortage of 
graduate students capable of supporting our courses, especially the more 
analytically or quantitatively oriented ones.  We propose that some funding that 
would otherwise support TAs be allocated to our areas to hire lecturers/TAs from 
outside UCM.  We could easily recruit ABD graduate students or recent PhDs 
from UC Davis or Berkeley to teach for us, or even act as TAs.  We have 
developed strong expertise in specific areas of research in our respective 
disciplines (applied microeconomics in Economics; institutions and voting 
behavior in Political Science; and social movements in Sociology) so it is 
conceivable that graduate students from around the UC system may see an 
advantage to spend a year or two in Merced to work with faculty. 
 
The resource requests from the disciplines are as follows: 
 
Economics –  For AY 2010-2011, economics foresees a need for 14 full-time TA 
FTEs (5.0 for 300 students in ECON 001; 3.0 for 180 students in ECON 010; and 
2.0 each for ECON 100, 101, and 130), split roughly equally across the two 
semester.  At present, economics has two graduate students.  Thus, our 
undergraduate instruction is heavily impacted because of the lack of TA 
resources.  In addition, to satisfy our demand for courses, we expect the need for 
a full-time lecturer in Economics. 
 
Political Science – To help meet the demand for Political Science courses, a full-
time Political Science lecturer will be needed for the 2010-2011 Academic Year. 
 Political Science also anticipates the need for 10 full-time TAs during the 2010-
2011 Academic Year.  Six will be needed in fall semester and four will be needed 
in the spring. 
 
Sociology – In fall 2010 our proposed lower division courses will require 6.5 TA 
FTEs, and we anticipate needing a similar number in spring 2011.  We will need 
one research qualified TA to cover research methods in the fall, and one to cover 
our statistics labs in the spring.  Also, given student demand for courses, 
Sociology will require a full-time lecturer during the coming academic year. 
 
 
IV. Strategic Plans of the Individual Areas 
 
In the sections to follow, we delineate the strategic planning ideas of the 
individual areas.   







 


SSHA Strategic Plan, April 2010  134 


134 


 
IV.1 The Strategic Plan for Economics at UC Merced (2010-2013) 
  
Vision for the Program 


 
The Economics Program’s vision is to establish UC Merced as a center for 
excellence in applied research that offers practical insights for policy-making and 
management decision-making.  The focus on applied microeconomics implies 
that the Program will add faculty who will have positive spillover effects for other 
programs not only within the social sciences, but also across campus.  For 
example, Economics will have natural synergies with the development of the 
Management Program, as well as with the campus institutes dealing with Health 
Sciences, Energy, and the Environment.   
 
The Economics Program offers students an analytically and quantitatively 
rigorous course of study that prepares them for a variety of professional pursuits 
and advanced graduate study, especially in economics, management, public 
policy, and law.  What makes Economics a particularly valuable course of study 
is that students learn how to: frame economic, political, and social questions that 
have relevance to their everyday lives; identify multifaceted explanations for the 
causes and the consequences of the major issues that face policy-makers and 
business leaders; and use economic models and data from multiple sources to 
propose solutions to the vexing problems that face society.   
 
Consistent with the Program’s objective to establish UC Merced’s research 
prominence in Economics, building a graduate program will be critical. 
 
Strengths of the Program 
 
There are currently five faculty within the Economics Program, plus one assistant 
professor line that was “frozen” in 2008-2009.  A senior inaugural line that was 
vacant since 2004 was finally filled last year with the recruitment of Rob Innes 
from the University of Arizona’s Department of Agricultural and Resource 
Economics.  Given the significant challenges in senior recruiting in Economics, 
not just at UC Merced but across the country, UC Merced’s recent success in 
attracting Innes should be viewed as a significant accomplishment and an 
indicator of the early achievements of the Program.    
 
Given the scarcity of available faculty resources and the slow process of 
Program building, the faculty have chosen to grow the Program strategically.  In 
particular, as noted above, the faculty have chosen to create a niche in the area 
of applied economics, meaning that they study real problems that policy makers 
and business leaders face.  At present, given our faculty’s interests, we have 
developed specific strengths in labor economics, industrial organization, political 
economy and public policy, and economic history.  In order to offer a high-quality 
undergraduate major in Economics, and eventually a graduate program, in the 







 


SSHA Strategic Plan, April 2010  135 


135 


coming years we will need to add in the areas of public economics, health 
economics, industrial organization, and international and development 
economics.  
 
While our size is relatively small, our faculty have made great strides recently in 
attracting attention to the university and our burgeoning program.  For example, 
three faculty (Kantor, Neumann, and Whalley) are affiliates of the National 
Bureau of Economic Research, a prestigious research organization in 
Cambridge, MA.  Kantor and Whalley recently won an NSF grant to study the 
development of higher education in the United States during its most formative 
phase of growth around the turn of the twentieth century.  For the past three 
years the faculty (in particular, Neumann, Whalley, and Winder) have been able 
to support an on-going seminar series in labor studies with the financial support 
of the UCOP Contreras Fund.  While resources are limited for building the “soft” 
academic infrastructure of the campus, our faculty have taken the initiative in 
fund-raising to support the growth of the intellectual enterprise. 
 
Further, our faculty serve in positions within their respective fields that bring 
positive attention to UC Merced’s Economics Program.  For example, Kantor 
serves on the steering committee of the All-UC Economics History Group (an 
MRU), is an elected trustee of the Cliometrics Society, and serves on the editorial 
board of the two leading journals in economic history.  Further, Innes serves on 
the editorial board of the leading environmental economics journal.   
 
 
Present Challenges 
 
The most significant challenge facing the Economics Program relates to 
numbers.  Our goal is to create a center of research and teaching excellence in 
applied areas of economics, which means that we should be moving toward the 
establishment of a graduate program.  Unfortunately, our faculty size has been 
constrained over the past several years.  Graduate training in economics is 
highly regimented, with graduates expected to have mastered microeconomic 
theory, econometrics, and at least two substantive fields (most universities also 
require mastery of macroeconomic theory).  While our faculty expertise in certain 
applied areas has been well established and bodes well for training students in 
these areas, our lack of faculty expertise in microeconomic theory and 
econometrics inhibits our ability to offer core graduate training.  Further, because 
there are very few terminal master’s programs in Economics and because 
successful students elsewhere are highly reluctant to switch programs, we are 
required to “home-grow” our graduate students who are critical to our successful 
research and teaching programs.  Indeed, one of the most significant problems 
that we face is the dearth of qualified TAs for our courses.  We anticipate that our 
faculty size will need to reach 12-15 faculty before Economics can establish a 
full-fledged graduate program.  At our present rate of progress, graduate training 
in Economics at UC Merced is perhaps a decade away unless resources are 
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devoted to building a faculty of critical mass that can serve the undergraduate 
major and minor in Economics, service the core courses within the Management 
program, and offer core and field graduate training.  In the end, a large enough 
faculty base to support a graduate program enhances our ability to offer a quality 
undergraduate curriculum, conduct research, and attract faculty hires. 
 
Interdisciplinary Opportunities 


 
Applied economists work on a variety of problems that cross traditional 
disciplinary boundaries.  Of course, economists bring a unique way of thinking 
and a certain set of analytical tools to bear on the questions at hand, but 
increasingly economists have turned to other disciplines to shed light on 
individual or collective decision-making.  For instance, the recent growth of 
behavioral economics has come to rely on research in psychology and cognitive 
science to better understand how people make decisions.  Further, since many 
economic outcomes depend on collective decisions, understanding the political 
process or understanding group decision-making (say within the family, for 
example) requires that economists join forces with political scientists and 
sociologists.  The Economic Program currently has close ties with both the 
Political Science and Sociology programs.  The Political Science faculty’s 
strength in political institutions complements the Economics faculty’s emphasis in 
political economy (that is, the endogenous relationship between economic and 
political outcomes). Further, the Sociology faculty’s expertise in collective action 
and its growing emphasis in education serves as a complement to the 
Economics faculty’s research on the development of higher education and our 
general interest in how individuals and groups make decisions. 
 
The Economics Program is committed to building bridges across the campus in 
bolstering the synergies that exist between the disciplines.  For example, many 
environmental, energy, or management issues have an economic component 
that requires an understanding of how individual and markets respond to 
incentives.  Without untangling how people, firms, or society’s respond to various 
resource constraints, we will be ill-prepared to answer the vexing problems that 
developed and developing economies face today.  As an example of Economics 
support of trans-disciplinary initiatives, The County Bank Endowed Chair in 
Economics and the All-UC Economic History Group is co-sponsoring a UC 
Merced Political Science conference that seeks to understand the determinants 
and effects of federal fiscal decisions.  Clearly, such political decisions have 
economic ramifications, so it is important to Economists that we understand the 
rationale behind these decisions. 
 
Resource Request for 2010-2013 
 
The Economic Program has immediate needs to bolster its faculty in several 
fields of micro-economic study in order to build intellectual breadth and depth, 
support a broader set of program offerings at both undergraduate and graduate 







 


SSHA Strategic Plan, April 2010  137 


137 


levels, and take advantage of cross-disciplinary initiatives on campus.  Priority 
field areas are public economics, health economics, industrial organization, and 
international / development economics, each of which offers its own scope for 
exciting cross-campus synergies.  In particular, a health / development 
economist can create links to the Health Sciences, an environmental economist 
can create links to SNRI and to the Energy Institute, and an international or 
industrial economist can link to the Management program.  More substantively, 
we must bolster our faculty along the lines of microeconomic theory and 
econometrics before we can begin to contemplate a graduate program. 
 
As a start, the Economics Program calls for the immediate thawing of its “frozen” 
position.  This assistant professor position was created by the resignation of 
Giovanni Mastrobuoni.  We were unable to fill the position in 2007-2008 because 
of an extremely competitive market in economics that year (i.e., we made 
multiple offers but were turned down).  While we understand that the campus 
faced extraordinary budgetary circumstances last year, we remain deeply 
concerned about the perverse incentives that such “freezing” can cause.  That is, 
if faculty fear that a position will be “frozen” or “stolen,” then this will lead faculty 
to fill a position as quickly as possible, which could compromise quality.  We 
believe firmly that faculty should feel secure that a position will be available until 
a high-quality candidate is identified.   
 
The Economics Program requests six FTE over the next three years. The first 
three new faculty recruitments will focus principally on the priority field areas 
described above, and will produce the associated cross-campus synergies.  
These recruitments would represent our short-term objectives.  The other three 
FTE will enable us to build strength in microeconomic theory and econometrics in 
an effort to move toward a graduate program. 
 
 
IV.2 Strategic Plan for Political Science at UC Merced 
 
Executive Summary 
 
UC Merced’s Political Science Group is building a strong research program.  The 
Political Science Major has become one of the most popular majors on campus 
and with additional faculty a strong, distinctive Ph.D. program could be 
developed.  Currently, there are six Political Science faculty lines (four faculty on 
campus, a new faculty member who will arrive this summer, and an ongoing 
search for an assistant professor).  To further Political Science’s research profile, 
capitalize on the momentum of recent hires, service the growing major, and 
develop a Ph.D. program, Political Science should be allocated one or two new 
faculty lines per year for the next five years.  For the 2009-10 Academic Year, 
Political Science requests two assistant professor positions in the fields of 
political behavior and/or political institutions. 
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In considering this request, we believe that Political Science has a number of 
competitive advantages.  First, the Political Science major continues to grow (it is 
currently the third largest major in SSHA) and undergraduate enrollment in 
Political Science classes is high.  Second, Political Science is a particularly 
inter/multi-disciplinary field that is particularly well positioned to thrive and excel 
in UC Merced’s unique environment.  Third, while new hires in Political Science 
will need space, they will not have the same level of space needs as new faculty 
in the physical or psychological sciences.  Fifth, the Political Science program will 
be a key contributor to studying “The Dynamics of Social and Economic 
Progress,” one of the five research themes listed as central to UC Merced’s 
Strategic Academic Plan. 
 
Vision 
 
Political Science at UC Merced is positioned to be at the forefront of the 
discipline in the coming years.  Although we acknowledge the ambitious nature of 
this goal, Political Science is ideally situated to absorb the myriad ideas, theories, 
and methods intrinsic to interdisciplinary environments.  In contrast to many other 
disciplines, Political Science has no core approach.  It is a borrowing discipline.  
Indeed, cutting-edge, high-impact research in Political Science often grows from 
an idea or approach from another discipline, primarily Economics and 
Psychology/Cognitive Science.  In an interdisciplinary environment, a Political 
Science program with ample resources is poised to bring new ideas and 
approaches to the discipline, thus cultivating a reputation for innovative and 
ground-breaking research. 
 
A second current advantage enjoyed by our program is an absence of the 
epistemological divide that hampers many, if not nearly all, political science 
programs.  We share a commitment to rigorous (primarily quantitative) social 
scientific research.  Moving forward we will continue this approach for 
understanding and evaluating casual political phenomena.  Many existing 
political science programs suffer from a lack of coherence and a great deal of 
conflict regarding the definition of political science and appropriate foci for 
research.  The commonality of our focus will help accelerate the development of 
a very strong program. 
 
If we are able to continue to hire well and fully take advantage of UC Merced’s 
interdisciplinary opportunities, we believe we can develop one of the best 
Political Science programs in the West.  There are few very strong Political 
Science departments or programs on the West Coast.  Aside from a handful of 
standout programs such as UC Berkeley, UC San Diego, UCLA, Stanford, and 
Caltech, there is a significant step down in quality.  With resources and shrewd 
planning, we should be able to develop into a highly competitive program.  
Indeed, based on a survey of publications in the top three general interest 
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journals in political science, the current UC Merced political science group has 
the highest rate of scholarly productivity in the entire UC system.18 
 
Although Political Science should thrive in an interdisciplinary environment, it 
also contributes to other disciplines by providing novel and interesting research 
questions, alternative approaches grown from within and outside Political 
Science, and opportunities for collaborative research.   
 
Political Science aims to be a large major at UC Merced, training students in 
traditional Political Science courses while blending elements of other disciplines 
relevant to the study of politics.  It also aims to train graduate students in subfield 
specialties where coursework in other disciplines will lead to innovate research 
programs.   
 
Mission 
 
Political Science seeks to make innovative, substantial contributions to the 
discipline of Political Science through the generation and dissemination of 
outstanding scholarly research.  It aims to train undergraduate and graduate 
students how to understand political phenomena using both theoretical and 
empirical approaches to the study of politics.  In conducting research and training 
students, Political Science aims to draw on the intellectually rich environment of 
an interdisciplinary school.   


Goals and Strategies 


Political Science needs to do the following: 
• Continue developing areas of research excellence 
• Develop a graduate program 
• Reinforce bridges to other disciplines 
• Hire outstanding faculty with broad theoretical/methodological interests in 


political institutions and behavior across three of the traditional subfields 
(American politics, comparative politics, and international relations) 


 
Research Opportunities and Funding 
 


                                                             
18 The top three general interest journals are American Political Science Review, American Journal of 
Political Science, and Journal of Politics.  To measure scholarly productivity, we divided the number of 
articles published in these journals by faculty in a given political science department by the number of total 
post-PhD years for the faculty.  If we only include faculty who earned their PhD in 1998 or later, the UC 
Merced group ranks second, behind UC San Diego. 
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As a program not likely to achieve a faculty the size of UC Berkeley in the near 
future, it is crucial to develop areas of excellence while still providing 
undergraduates a broad curriculum.  To achieve this goal, Political Science 
seeks to develop an emphasis on political behavior and institutions, two key 
general areas within the discipline.  Within each of these areas, we will likely 
focus on hiring scholars with broad theoretical or methodological interests that 
bridge other disciplines.   
 
In the area of political behavior, we seek to hire scholars doing research informed 
by general theories of judgment and decision making.  In particular, voting 
behavior and public opinion research increasingly draws on theories found in 
cognitive Psychology and tests them using experimental methods.  Scholars 
using these theories and approaches are doing innovative research in political 
behavior and we seek to be a discipline leader in this area.  We anticipate that 
scholars in this area will likely form associations with Cognitive Science, 
Psychology, and Sociology faculty.   
 
In the area of political institutions, we plan to hire scholars with research 
programs focusing on the selection and ultimate effect of the “rules of the game” 
governing the political processes.  Given the relatively small size of the Political 
Science group for the foreseeable future, we seek scholars who are general 
institutionalists, as opposed to area specialists.  For example, although we desire 
to hire faculty who research the politics of specific regions (e.g., European 
politics), the focus must be sufficiently broad to be of interest to political scientists 
working in other subfields.  Thus, an ideal hire for Political Science in 
Comparative Politics would focus on broader questions pertaining to legislatures 
or political parties within a given country or region.  Scholars with broad 
theoretical interests are also more likely to publish in well-regarded, mainstream 
Political Science journals and be able to flourish in an interdisciplinary 
environment.  Such scholars will likely form linkages with the Economics and 
Sociology faculty. 
 
Teaching opportunities, enrollment 
 
The Political Science Major has become the third largest major in SSHA.  The 
size of the major is not all that surprising given that Political Science is a popular 
major both nationwide and within the UC system.  Over the last three decades in 
the U.S., more students have graduated with a degree in Political Science than in 
the related fields of History, Economics, or Sociology (American Political Science 
Association).19  Political Science is also a sought after degree throughout the UC 
system.  For example, Political Science is the second most popular major at both 
UC Berkeley and UCLA.20  These data emphasize the high level of student 
demand for Political Science, both nationally and in the state of California.   


                                                             
19 http://www.apsanet.org/section_589.cfm 
20 See UC Berkeley’s “Assigned Majors by Academic Program” 
(http://opa.berkeley.edu/AnalysesAndReports/MajorsAndDegreesByAcadProgram.htm)  
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Multidisciplinary opportunities 
 
Since Political Science often borrows ideas, theories, and approaches from other 
disciplines, it is poised to take advantage of interdisciplinary opportunities.  In 
particular, contemporary political scientists often borrow from the fields of 
Economics and cognitive Psychology.  As such, Political Science envisions hiring 
faculty that would be interested in developing programs integrating Political 
Science with these disciplines.  Recently, Political Science and Cognitive 
Science faculty have begun collaborative research efforts.  We hope to further 
develop this relationship.  In addition, we would like to foster similar relationships 
with Economics, Psychology, and Sociology. 
 
Resources 
 
Faculty by area, projections (5 years): Currently, there are four Political Science 
faculty on campus (Hansford, Monroe, Nicholson, and Trounstine) who can teach 
a number of the existing Political Science courses, including Introduction to 
American Politics (POLI 1), Analysis of Political Data (POLI 10), Congress (POLI 
100), The Presidency (POLI 101) Judicial Politics (POLI 102), Interest Groups 
and Political Parties (POLI 105), Urban Politics (POLI 106), Direct Democracy 
(POLI 109), Governmental Power and the Constitution (POLI 110), Liberty, 
Equality, and the Constitution (POLI 111), Voting, Campaigns, and Elections 
(POLI 120), and Public Opinion (POLI 125).  Haifeng Huang, a recent hire 
(joining the faculty in July 2010), will be adding Theoretical Models of Politics 
(POLI 170) and Chinese Politics to the list of courses regularly taught.  
 
To meet the demands of the growing major and develop a graduate track within 
SCS, Political Science needs more faculty.  Political Science must be able to 
offer a variety of courses—and not develop a reputation for limited offerings—if it 
is to continue on its trajectory of becoming a large major.  New faculty members 
in all subfields are required to give students a realistic opportunity for completing 
the major.   Specifically, the introductory courses and required courses—not to 
mention graduate seminars—will quickly deplete the availability of faculty to 
teach upper division courses.21  In addition, consonant with the core research 
mission of the University of California the Political Science group plans to 
develop a Ph.D. program.  Even while leveraging resources in related fields, the 
Political Science faculty is only just teetering on sufficient size to begin to offer 
such a program. 
 
Political Science should be allocated one to two positions per year over the 
next five years.  Many, but not all, of these lines could be at the junior level 


                                                             
and UCLA’s “Undergraduate Profile, Fall 2005” 
(http://www.aim.ucla.edu/home/Undergraduate_Profile_Fall_2005_viewing.pdf). 
21 It should be noted that by requiring Political Science majors to take two upper division courses outside of 
Political Science, the major utilizes existing instructional strengths and resources.   
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since both Hansford and Nicholson are associate professors and Monroe and 
Trounstine are advanced assistant professors who should earn tenure soon (see 
Faculty development below).  For the 2010-11 Academic Year, Political 
Science requests two assistant professor positions in the fields of political 
behavior or political institutions. 
 
Until these faculty members are hired, Political Science will continue to need a 
full-time lecturer to cover several courses.  We view this as a short-term solution, 
though.  To provide a quality major, develop a graduate program, and continue to 
build a strong research program we need to rely on ladder-rank faculty.  As 
explained above, we will continue to focus on hiring faculty with broad theoretical 
interests in political institutions and political behavior.   
 
Spaces, offices, labs: Our primary concern is office and lab space.  All new 
faculty hires will obviously need office space.  Should we be successful in hiring 
a political scientist doing experimental research, s/he would require laboratory 
space as well.  Nicholson may also need a lab in the coming years.  Depending 
on future hires, however, Political Science may propose a Political Science 
laboratory (or small set of labs) shared by Political Science faculty doing 
experimental research.  Lack of space for Political Science faculty doing 
experimental work will harm efforts to recruit and retain faculty.  Lab space will 
also be needed for the development of the graduate program.  We anticipate, 
however, that Political Science will not have the same space requirements as the 
physical or psychological sciences, which makes it easier to receive faculty lines 
during the current space shortage. 
 
Graduate program:  We plan to bring in our first cohort of 5-6 PhD students 
(initially under the Social and Cognitive Sciences program) in the fall of 2011.  It 
is critical that we be able to offer funding, specifically TAships, to these students 
in order to build our program. 
 
Finances 
 
Political Science does not have any extramural grants at this time.  However, this 
is not all that surprising given that faculty in Political Science typically do not have 
extramural grants.  Over the course of the coming year Hansford, Nicholson, and 
Trounstine plan to individually apply for National Science Foundation grants.    
 
Specific Five-Year Plan 
 
Research Profile 
 
By 2015, Political Science aspires to achieve a reputation as a strong research 
program with top-notch faculty conducting cutting-edge research and training 
Ph.D. students for placement in research universities.  Faculty (and, ultimately, 
graduate student) research will continue to regularly appear in the top political 
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science journals and book presses.  While external funding possibilities in 
Political Science are quite limited, members of the faculty will have successfully 
competed for grant money. 
 
Faculty Development 
 
By 2015, there should be 13-15 Political Science faculty.  Hansford and 
Nicholson should be Full Professors.  Monroe and Trounstine should be 
Associate Professors.  Other junior faculty should be well on their way towards 
earning tenure. 
 
New faculty hires will work on behavior and/or institutions in three of the 
recognized subfields of Political Science: American politics, comparative politics, 
and international relations.  We do not plan to hire faculty in the subfield of 
normative political theory (i.e., political philosophy).  By focusing our hiring on just 
behavior and institutions in these three subfields we should be able to more 
quickly build internationally-recognized strengths in these areas.  We will also 
strive to hire faculty who approach questions or problems from either a general 
(i.e., portable) theoretical or empirical manner.  This type of scholar will most 
benefit from and contribute to the type of program being built in Political Science 
and the social sciences more generally. 
 
Political Science is dedicated to hiring a diverse faculty.  We added our first 
female faculty member (Trounstine) last summer.  Our first Asian faculty member 
(Haifeng Huang) will arrive this summer.  While the potential pool of minority 
applicants is quite small (e.g., the 2002 Political Science Ph.D. class was 4% 
African American, 3% Asian American, and 4% Latino),22  we will continue our 
efforts to increase the diversity of our applicant pools. 
 
Undergraduate Education 
 
By 2015, the Political Science major should be one of the largest, if not the 
largest undergraduate major on campus.  Our graduates should compete 
particularly well when applying to law schools and graduate programs. 
 
Graduate Education 
 
By 2015, there should be a stand-alone Ph.D. program in Political Science that is 
designed to provide graduate students with a relatively unique training that 
prepares them to make important, cutting-edge research contributions.  In 
cooperation with other disciplines, this program will train students in political 
economy/institutions and political cognition.  In the meantime, we will have 
admitted and begun training multiple cohorts of Ph.D. students under the Social 
and Cognitive Sciences Ph.D. 
                                                             
22 Lopez, Linda.  2003.  “Placement Report: Political Science Ph.D.s and ABDs on the Job Market in 2001-
2002.”  PS: Political Science & Politics 36(4):835-841. 
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IV.3 Sociology Strategic Plan 2010 
 
Current Staff Resources in Sociology 
 
We currently have three ladder rank faculty, a fourth arriving next fall, and are in 
the process of making an offer to an Assistant Professor candidate who 
specializes in gender and education, contributing to our focus on social 
inequality.  In spring of 2010 we have one lecturer teaching three courses. 
 
In the following section we outline some of our accomplishments from 2009.  
Then, after describing our goals and objectives, we provide an assessment of the 
personnel resources we will need to achieve our goals.  The document 
concludes with an appendix containing our mission statement. 
 
2009 Accomplishments 
 
We successfully obtained University approval of our sociology major.  It is 
currently awaiting WASC approval (Goal 1). 
 
We contributed to the intellectual community at UCM in several ways.  Sociology 
faculty participated in several extra-curricular events on campus and brought 
some inter-disciplinary speakers to campus during our mini-conference in the fall.  
We also brought in job candidates whose work cuts across area and would 
contribute to multiple programs and initiatives on campus.  (Goal 1.2) 
 
Student demand for our courses is high.  We have the highest number of student 
minors in the college, and even without a major to declare, SSHA advising staff 
estimate that in fall ’09 we had 28 majors.  Our courses always fill or come close 
to filling.  (Goal 1.3) 
 
We established our program learning outcomes and began assessment of 
sociology courses.  (Goal 1.4) 
 
Our faculty had a number of noteworthy scholarly accomplishments this year.  
We successfully hired a tenured Associate Professor who is well known for his 
work on Latin American social movements.  One sociology faculty member (Van 
Dyke) is currently chair of a section of the American Sociological Association, 
and she recently published an article in sociology’s top journal, the American 
Sociological Review.  Another (Beattie) recently obtained a book contract for a 
reader on the sociology of education.  (Goal 2.1) 
 
Goals and Objectives 
 
Goal 1 (short term):  Begin an undergraduate major in sociology. 
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We obtained approval for our undergraduate major from the university in spring 
2009.  In spring 2010 our goal is to obtain approval from WASC, and begin 
enrolling students in the major.   
 
Objective 1:  Involve faculty in core aspects of the undergraduate program. 
Faculty will teach the required introductory, theory, research methods and 
statistics courses when possible since they are the cornerstone of the discipline 
and therefore of the major.  Faculty experience and expertise will ensure that 
these core courses are rigorous and of high quality, and that students gain the 
foundation they need for success in the major.  Student-faculty interaction in the 
core courses will guarantee that all students have lower division courses with 
faculty, and will help us recruit and retain students in the major. 
 
Objective 2:  Facilitate“communities of inquiry.” 
Sociology will be an active inter-disciplinary participant in undergraduate and 
graduate education.  Because of the broad range of topics studied by 
sociologists, the discipline has a unique ability to speak to the constituent 
members of SSHA, as well as aid in developing multi-disciplinary programs.  
Sociology can immediately assist with the development of the Management 
Program, graduate program in Latino, Latin American and Iberian Studies, and 
Women’s Studies.  Sociology is also well suited to strong participation in other 
inter-disciplinary programs.   
 
Objective 3:  Draw students to UCM by addressing topics of interest.   
Given UC Merced’s unique location in the San Joaquin Valley, and Sociology’s 
traditional emphasis on issues of inequality and power dynamics (particularly 
regarding class, race/ethnicity and gender), UCM Sociology has the potential to 
be not only a strong academic unit within SSHA, but a bridge to the other schools 
on campus and the larger community as well.  In light of the socio-economic and 
demographic changes gripping the Central Valley in particular, and the State of 
California as a whole, Sociology has great potential to attract students at both the 
Undergraduate and Graduate levels.  The program will be of interest to those 
interested in studying issues such as racial and ethnic dynamics within the 
rapidly changing California demographic landscape, how collective action and 
social movements rise and fall in concert with demographic change, the 
dynamics of neighborhood and community change given high levels of economic 
inequality, and the changing educational system.  Due to their training and 
interests, Sociology graduates are likely to help further UC Merced’s goals of 
providing research and public service to the region and beyond which will 
enhance the profile of both the university and the sociology program. 
 
Objective 4:  Continue program learning outcomes assessment. 
We began assessment of our curriculum last year, with an evaluation of the 
undergraduate minor.  We initiated assessment of the major (pending approval) 
in Fall of ’09.  Results of the assessment will be used to improve instruction and 
enhance program objectives. 
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Objective 5:  Provide experiential learning opportunities for undergraduates. 
A longer-term aim of our undergraduate program is to develop hands-on learning 
opportunities for our students.  The program will provide opportunities for hands-
on student research, and, eventually internships and service learning 
incorporated into the classroom.  Sociology faculty have been involving 
undergraduate students in our research, and we plan on continuing to do so.  In 
addition, we plan on offering upper division research methods courses for 
students that will require that they carry out their own research project.  We hope 
to see evidence of success in student research training with students 
participating in research conferences and applying to graduate school.  We 
would also like to incorporate service learning into the classroom within the next 
five years.  Service learning will enhance our students’ education by providing 
them with the opportunity to learn through direct experience, while also 
contributing to the local community.   
 
Objective 6:  Start an undergraduate sociology club. 
Within a couple of years of approval of the sociology major, we would like to start 
an undergraduate sociology club.  This club would provide students with 
opportunities to further their education outside of the classroom, with potential 
meetings organized around discussion of careers in sociology, applying to 
graduate school, applying sociology to the real world via analysis of film, and 
meetings with invited guests, typically well known sociologists from other 
institutions. 
 
Goal 2 (5-10 years):  Establish a graduate program.   
 
Objective 1:  Scholarly excellence in sociology at UC Merced. 
Our plan for developing sociology at UCM involves building strength in a limited 
number of areas so that we can have several well staffed, rigorous areas of 
specialty fairly quickly.  In this way, we will be able to offer high quality graduate 
training within five years.  Sociology plans on growing along two axes.  First, 
rather than attempting to cover the breadth of topics that sociologists study, we 
plan on emphasizing three traditional sociological issues:  politics, inequality, and 
organizations and institutions.  Thus far we have three faculty members who 
specialize in social movements, and therefore, we are well positioned to begin 
graduate training in this area.  If we are successful in hiring Laura Hamilton this 
spring, we will be strong in gender and education.  In the near term, we would 
like to further our strength in inequality and organizations by hiring a race and 
ethnicity or immigration scholar, and a health inequality scholar.   
 
While building strong substantive areas, a secondary goal is to provide training in 
a range of research methodologies.  We would like to have well rounded faculty 
expertise in a range of current data collection and analytic methodologies, 
including network analysis, geographic/spatial analyses, hierarchical modeling, 
new ethnomethodologies, and mixed (quantitative/qualitative) techniques.  
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Sociology is a discipline with both quantitative and qualitative methodological 
foci.  A successful department will be one that addresses many of these key 
features of sociology.  
 
Objective 2:  Assist in the growth of other UCM graduate programs.  
Due to the wide range of topics sociology studies, we have the potential to 
provide training relevant to a range of UCM graduate programs.  Our plan for 
growth includes faculty hires that would contribute to UCM’s Management 
Program, the interdisciplinary Health Disparities Center and minor in public 
health, and programs under discussion including Women’s Studies and Ethnic 
and Racial Studies.  Sociology also has the potential to contribute to other UCM 
programs, including Political Science, Economics, and Anthropology, among 
others. 
 
Goal 3 (Long term):  Join the other University of California Sociology 
Departments in attaining a national ranking in the discipline. 
 
Sociology at UCM’s long term goal is to develop into an elite, small Sociology 
department.  Unlike UCLA and Berkeley, which have some of the largest 
departments in the country, we envision UCM developing similar to Stanford, with 
a few key areas of study, rigorous academic programs, a focus on developing 
analytical skills at the cutting edge methodologically, and with connections to the 
various multi-disciplinary programs throughout the university.  The ultimate goal 
for this department is to be a top 50 department within 20 years. 
 
 
Personnel Resources Needed to Achieve Goals 
 
We anticipate rapid growth of our major.  Student demand for our courses is 
high, and we have the highest number of minors in SSHA.  Across the UC 
system, Sociology is close to Political Science in terms of number of 
undergraduate majors, and on some campuses, is nearly tied with Psychology.  
Thus, we predict that the major will rapidly become one of the most popular 
majors in SSHA.  Therefore, additional faculty and graduate students will be 
required to staff the major over the next several years. 
 
Faculty.  Our strategy for hiring is based on establishing scholarly excellence and 
preparing to offer graduate training.  We are requesting five faculty lines for the 
next three years, which will bring us up to 10 faculty.  We propose a two-pronged 
approach for hiring.  We want to recruit faculty in order to build our three 
substantive focus areas, and we also want to hire faculty with the skills we need 
to offer graduate training.  In terms of substantive foci, in the next three years we 
would like to hire 2 sociologists who study social inequality focusing on race, 
ethnicity, immigration or gender.  We also would like to hire 2 faculty to further 
strengthen our emphasis in inequality and organizations and who would 
contribute to initiatives on campus.  We would like to hire a health sociologist, 
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and someone who studies either labor markets, education, or the family.  Finally, 
we have identified a need for sociologists interested in teaching our planned 
Graduate Statistics and Graduate Theory courses.  These scholars could have 
any substantive focus that fits with our three areas of emphasis.  In the next three 
hiring cycles (beginning in AY 10/11) the hiring pattern would be: 


10/11 — 2 lines 
11/12 — 2 lines 
12/13 — 2 lines 


 
Each of these hires would contribute not only to sociology on campus, but to a 
number of other programs.  New faculty would contribute to the public health 
program and Health Disparities Center, the emerging inter-disciplinary interest in 
race and ethnicity, and potentially other programs on campus. 
 
Graduate students.  In order to successfully provide the coursework required for 
our undergraduate major, we must have trained and qualified graduate students 
(or lecturers) available to TA our classes.  This is an especially pressing need for 
our required Research Methods course (SOC 015) and Sociological Statistics 
course (SOC 010).  Because our discipline has not started a graduate program, 
we rely on psychology, cognitive science and world cultures graduate students 
as TAs.  However, as we experienced this year, there is a serious shortage of 
TAs available to staff our research methods and statistics courses.  Initially for 
fall ’09, a literature student with no research training was assigned to TA our 
Research Methods course.  Professor Van Dyke cancelled her spring statistics 
course because a full time qualified TA was not available.  We cannot offer our 
undergraduate major without qualified staffing for these courses, and until we 
start a graduate program we must either have TAs from other disciplines or 
lecturers.   
 
We request an increase in funding for sociology TAs to cover our required and 
lower division classes in fall ’10.  Because we are not ready to begin offering 
graduate training and because there is a shortage of graduate students trained in 
research methods and statistics in SSHA, we propose that some funding for TAs 
be given to us to hire a lecturer or two from outside UCM.  We could easily recruit 
an ABD graduate student or recent PhD from UC Davis or Berkeley to teach for 
us. 
 
In fall 2010 our proposed lower division courses will require 6 ½ time TAs, and 
we anticipate needing a similar number in spring 2011.  We will need one 
research qualified TA to cover research methods in the fall, and one to cover our 
statistics labs in the spring. We expect that the number of TAs we need will 
increase by 1 or 2 in the following year.  We anticipate needing to offer additional 
sections of the research methods and statistics courses within the next 3 years 
as our major grows, and therefore, we will require 2 ½ time TAs who are trained 
in research methods and statistics each semester beginning in fall 2011. 
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IV.4 Strategic Plan for Management 
 
The Management program at UCM services approximately 184 majors – it is the 
third-largest major – and is in high demand despite the absence of any faculty 
dedicated to the program.  With an institutional commitment to the program, 
Management could become an important draw for new students to the campus, 
grow significantly in size and quality, and contribute to UCM's intellectual 
diversity and distinction.  At present, only lecturer resources are available to 
support some courses in the program, and SSM faculty in SSHA (several 
Economics faculty and a cognitive scientist) provide programmatic support in the 
form of core course teaching, student supervision and program management.  If 
the Management program is to continue, let alone expand and build into a 
successful enterprise on campus, new faculty hires are absolutely essential in 
the immediate future.  SSM is enthusiastic about opportunities for expansion, but 
also wary of prospects for continued institutional starvation of this program.  In 
this strategic plan, we present a way forward that gradually builds a distinguished 
faculty base for this program, while providing research synergies to the campus.  
We seek to hire faculty whose priority is management research and teaching, but 
we see considerable opportunity for interdisciplinary connections across the 
social sciences.   
On the Nature of Management Hiring 
 
All successful Management programs are built on the core disciplines that 
underpin Management training and research.  Core fields are defined by existing 
Management disciplines with established bodies of teaching and scholarship in 
Schools of Management around the world.  Five themes reflect these core fields:  
Finance; Marketing; Economics, Policy and Strategy (EPS); Organizational 
Motivation and Behavior (OMB); and Decision Science.  The substance of each 
field is described below.  These core fields also reflect the UCM student 
demands for management training, and the promises made by UCM to these 
students for management training.   
 
In faculty hires in Management at UCM, we will seek excellence in the 
aforementioned core fields, enthusiasm for advancement of the Management 
program, and contribution to unique avenues of distinction for the campus.  With 
this in mind, we envision a number of possible strategic focuses that would be 
particularly attractive in new Management faculty and help blaze the trail to fame 
and distinction for UCM's program: 
 
 1) Retail and Service Management 
 2) Health and Health Care Management 
 3) Global Management and Strategy 
 4) Energy Policy and Management 
 5) Environmental, Agricultural, Natural Resource and Biotechnology 
Management 
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 6) Behavioral Economics, Finance, and/or Marketing 
 
These strategic focus areas are also identified in view of desirable cross-campus 
synergies with inter-disciplinary institutes and research faculty, particularly in the 
Health Sciences, Energy, and the Environment (the SNRI).  We expect new 
Management faculty to be involved in a number of these initiatives. 
 
Although we will emphasize building a coherent program, future management 
faculty are likely to be drawn from a variety of disciplines in terms of their PhD 
training, reflecting the interdisciplinary nature of management research and 
education.  To give a concrete example, when hiring a scholar in marketing, we 
will recruit across a broad set of disciplines and the successful recruit could be 
someone with primary training in marketing, psychology, cognitive science, 
sociology, economics, or systems engineering.  Again, our goal is to recruit the 
finest scholars who will be dedicated to building excellence in management 
education and research. 
 
Strategic Plan for Hiring 
 
2010-11 
 
Three UCM faculty lines are approved at present for Management.  These are in 
the Provost’s Pool, but have yet to be released for recruitment.  Under our plan, 
these three lines would be opened for recruitment in 2010-11.  The lines would 
all be open rank and open to all core Management fields delineated in this plan.  
SSM will hire into these lines with a view to excellence first and, second, to 
programmatic needs and strategic vision.   
 
2011-2016 
 
In each of the following five years, two additional Management faculty lines will 
be opened for recruitment, with the objective to bring faculty numbers and 
strength in line with anticipated program growth and institution building.   With 
appropriate staffing, we envision the management undergraduate program 
growing to 500 students within the next decade, and the development of 
graduate programs in the suite of Management-related fields.   
 
Strategic Plan for Course Development and Coverage, and Further Development 
of Teaching and Research Programs in Management 
 
Most Management upper-division classes are staffed by lecturers.  Absent new 
faculty hires, we will continue to staff current course offerings with lecturers in the 
short term, but will be unable to expand the array of classes offered.  In this 
event, SSM, SSHA and UCM will need to reevaluate the viability of the 
Management program on campus and likely seek ways to close the program in 
an orderly fashion. 
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However, if the hiring plan is followed, there will be growth in course offerings in 
Accounting, Finance, Marketing, Real Estate, Health Management, International 
Economics and Global Management, Industrial Organization, Organizational 
Behavior, Behavioral Economics/Finance/Marketing, and other areas currently 
underserved in the present Management curriculum.  In addition, there will be 
gradual development of Ph.D. programs and, assuming the interest of new 
faculty, Executive Education.  Finally, with a critical mass of ladder-rank 
Management faculty, we enthusiastically anticipate the formation of an institute 
for management research that could be supported in part by endowment 
resources and draw in interested faculty from a variety of disciplines across the 
campus. 
 
Core Management Fields at UCM 
 
Finance 
 
Finance addresses the ways in which individuals, business entities and other 
organizations allocate financial resources over time, with particular attention 
given to the art of decision making under conditions of uncertainty.  Among 
central focuses of the Finance program will be 
 


-the generation and analysis of financial information; 
-methods to raise and allocate investment funds, including asset pricing, 
capital budgeting, investment strategy, and international asset 
management; 
-the structure and regulation of financial institutions. 


 
Marketing 
 
Marketing is the process whereby demands for products, services and ideas are 
anticipated, managed and satisfied. The marketer does this by first analyzing the 
marketplace behavior of competitors and consumers and then designing product, 
promotion, pricing and distribution strategies that will be accepted in the 
marketplace. Economic, social, cultural and even political organizations 
increasingly recognize the importance of the marketing function in modern 
management.  The Marketing program will focus on understanding, explaining 
and predicting consumer behavior and the effectiveness of various marketing 
strategies, and developing theoretical frameworks with which consumer choice 
can be better understood and more efficient and effective strategies can be 
designed.   
 
Economics, Policy and Strategy 
 
The EPS program will focus on the interaction of economic incentives, firm 
strategy, public policy and political economy, institutional design, and technology 
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management, including applications to antitrust, telecommunications, energy and 
the environment, airlines, health, banking, human resources, game theory, 
international trade, and strategy, both private and public.  Key examples include 
 


-International Economics: The effects of international trade and trade 
restrictions on prices and welfare; the determination of exchange rates 
and relative prices across countries; the economics of pollution havens, 
eco-dumping, international labor and environmental agreements, and 
international economic development. 
-Industrial Organization: Strategy, pricing, and performance in imperfectly 
competitive markets, including the nature and effects of contracts, vertical 
and horizontal organization of production and retailing, and antitrust. 
-Risk and Insurance: The intersection of Finance and Economics, 
including decision making under uncertainty, market failures in insurance, 
pricing risk, public decision making under risk, diversifiable vs. 
undiversifiable risk, and ethical issues in cross-generational choices under 
risk. 
-Health Economics and Management: Economics of health care 
management and delivery from consumer decision making to doctor 
incentives, hospital management, innovation and marketing of 
pharmaceuticals and vaccines, and alternative health delivery systems. 


 
Organizational Motivation and Behavior 
 
Organizational behavior covers topics that include cross-cultural management, 
power and influence, negotiation, team and interpersonal processes, individual 
judgment and decision making, innovation, trust, organizational commitment, 
incentives, and leadership. Organization theory addresses contemporary theories 
about organizations (i.e., community and population ecology, institutional theory, 
networks, organizational learning and decision making) and applies them to 
understand new organizational forms, growth, adaptation, design, performance, 
survival, and evolution.  At the individual level, the newly emerging field of 
behavioral economics investigates the cognitive, social, and emotion factors 
affecting buyers and sellers, how their judgments deviate from rational choices, 
and the consequent effect on the marketplace and allocation of resources. The 
OMB program will use rigorous experimental, empirical and theoretical tools to 
study these subjects. 
 
Decision Science 
 
The Decision Science field studies the use of computing technology, statistical 
methods and decision algorithms to manage information, complex organizations, 
product design, production, distribution and delivery. Subjects include Statistical 
Methods, Data Analysis and Decision Making, Operations Research, and 
Management Information Systems.   
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Appendix 
Sociology Mission Statement 
 
Using a “sociological imagination” involves acknowledging the structures and 
patterns that shape daily experiences, understanding the mutual influence of 
individual choice and social structures, examining social phenomena from 
various perspectives, and thinking critically about existing social arrangements.  
Sociologists use a variety of theories and rigorous research methods to 
understand the social world.  Substantively, sociology at University of California, 
Merced uses these tools to focus on the role that social inequality, politics, and 
organizations play in shaping individual and collective social experiences.   
 
In teaching, the Sociology program at UC Merced is committed to helping 
students develop the insights of a sociological imagination that will lead to a 
systematic understanding of society.  In particular, we hope that students will 
obtain the skills they need to be critical consumers and careful analysts of social 
science research.  We seek to enhance students’ ability to communicate 
effectively both orally and in writing.  We also expect that our students will 
develop a keen insight into the causes and consequences of social inequality.  
Through the study of sociology, students will therefore gain many concrete skills 
that are helpful for a broad range of rewarding careers or future graduate studies. 
 
Through our research, we generate scientific understanding of important local, 
national, and international social problems.  To help explain and solve both 
theoretical and practical issues confronting society, we seek interdisciplinary 
partnerships from across our campus and elsewhere.  Our intention is to draw 
from our own and related disciplines to create cutting-edge knowledge about 
social life.  We value scholarship that contributes to important debates within our 
discipline as well as to more far-reaching discussions that cross disciplinary 
boundaries or are taking place outside the academy. 
 
In our service to the university, the discipline, the community and beyond, we 
seek to use our scientific understanding of the social world to help enrich public 
policies and public discourse. 
 
We seek to make our program a lively intellectual environment that fosters 
innovative thinking among faculty and students alike.  Finally, we strive to be 
collegial and respectful in our interactions with those around us. 
 
 


Strategic Plan for the Social and Cognitive Sciences Graduate Group 
 
From: Michael Spivey, Social and Cognitive Sciences Graduate Group Chair 
To: Mark Aldenderfer, Dean of Social Sciences, Humanities, and Arts 
 
Introduction 
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The Social and Cognitive Sciences Graduate Group was initiated about five 
years ago with the intention that it would function as a “temporary incubator” for 
more specifically-focused CCGA-approved stand-alone graduate programs that 
were expected to emerge from it.  (CCGA stands for the UC-system-wide 
Coordinating Committee on Graduate Affairs, which reviews proposals for 
graduate programs.)  During this time period, the SCS grad group has housed 
graduate students in a variety of disciplines that roughly fall under the broad 
rubric of Social and Cognitive Sciences.  Approximately 45% of these students 
are best characterized as Cognitive Science-related PhD students (with 
emphases on computation and perception), roughly 45% of them are best 
characterized as Psychology-related PhD students (with emphases on health 
and development), and the remaining 10% comprise a sparse collection of 
Economics-, Political Science-, and Sociology-related PhD students.  Given this 
history and this make-up, it is a non-trivial task to formulate a coherent strategic 
plan for this diversely-constructed “incubator” graduate group.  Developing a 
strategic plan for the next few years of the Social and Cognitive Science 
graduate group is further complicated by the fact that it is currently in the process 
of bifurcating largely into two stand-alone graduate programs: Cognitive and 
Information Sciences and Psychological Sciences. 
 
Results of “Incubation” Process and Timeline 
Before describing the new FTE hires that would best meet the needs of this 
temporary incubator graduate group, allow me to describe the timeline of this 
impending bifurcation process. Both the Cognitive and Information Sciences 
CCGA proposal and the Psychological Sciences CCGA proposal are currently 
under review at this time.  The scenarios below describe possible sequences of 
events for this bifurcation process.  In each scenario, it is assumed that the two 
CCGA proposals will eventually acquire approval (perhaps after multiple 
revisions and FTE growth).  Therefore, it is to be expected that at some point, the 
small number (about 10% and shrinking, as they graduate) of SCS PhD students 
who would not be transferring to either of those stand-alone programs (students 
who are crucial to the TAing needs of majors like Sociology, Economics, and 
Political Science) should be able to have a new graduate group chair who will 
reshape the SCS graduate group into a disciplinary program with a more specific 
and coherent focus.  And in time, that group too could grow into its own CCGA-
approved stand-alone graduate program (perhaps not unlike CalTech’s Social 
Science PhD program). 
 Scenario 1: If both proposals are approved by CCGA, notification of 
approval should take place in fall of 2010.  During spring of 2011, there may still 
be some additional approval stages imposed by the WASC accreditation process 
(Western Association of Schools and Colleges).  Therefore, even if both 
proposals go through their approval processes swimmingly, these two stand-
alone graduate groups may not truly be independent entities until approximately 
the summer of 2011. Still, with regard to new FTE hires, this scenario has both 
grad groups up-and-running (and transferring their respective SCS graduate 
students into them) before the arrival of new faculty that were interviewed and 
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hired in spring of 2011. Thus, the strategic hires proposed by the respective 
strategic plans of the Cognitive and Information Sciences bylaw unit and the 
Psychological Science bylaw unit will apply to those two stand-alone graduate 
groups.  
 Scenarios 2a and 2b: If one of these two grad group proposals is 
approved by CCGA and WASC several months before the other one is, then the 
approved group will be allowed to form its new stand-alone grad program while 
the not-yet-approved group will continue to constitute the bulk of the SCS grad 
group for the 2011-2012 academic year.  The hiring priorities of the relevant 
bylaw unit that remains closely affiliated with SCS (either Psychological Sciences 
or Cognitive and Information Sciences) will then apply as the appropriate hiring 
priorities for the SCS grad group.  (If it is the Cognitive and Information Sciences 
grad group that gets approved earlier, then I will step down from grad group chair 
of SCS and recommend to you someone from the Psychological Sciences 
group.)  
 
Strategic Hiring 
As noted in the scenarios above, some of the following SCS hiring priorities will 
be moot by the time new faculty are arriving in the fall of 2011, because one or 
both of the primary components of SCS will have branched off as their own grad 
programs.  Nonetheless, it is worth outlining here what those hiring priorities, in 
those different scenarios, would look like. 
 Scenario 1: If both the Cognitive and Information Sciences grad group and 
the Psychological Sciences grad group acquire full approval around summer of 
2011, then the SCS grad group will immediately adopt the same hiring priorities 
as those already proposed by the SSHA bylaw unit comprised of Management, 
Economics, Sociology, and Political Science. 
 Scenario 2a: If the Cognitive and Information Sciences grad group 
acquires approval several months before the Psychological Sciences grad group 
does, then for the 2011-2012 academic year, the SCS grad program’s hiring 
priorities will mirror those of the Psychological Sciences bylaw unit (with 
emphases on Developmental Psychology, Health Psychology, and Quantitative 
Psychology).  By the 2012-2013 academic year, one should expect that the 
Psychological Sciences grad group proposal will acquire its approval, and 
Scenario 1 above will be in place. 
 Scenario 2b: If the Psychological Sciences grad group acquires approval 
several months before the Cognitive and Information Sciences grad group does, 
then for the 2011-2012 academic year, the SCS grad program’s hiring priorities 
will mirror those of the Cognitive and Information Sciences bylaw unit (with 
emphases on Cognitive Science and Technology, Cognitive Neuroscience, 
Computational Linguistics, and Philosophy of Mind).  By the 2012-2013 academic 
year, one should expect that the Cognitive and Information Sciences grad group 
proposal would acquire its approval, and Scenario 1 above would be in place. 
 
________________________________________________________________ 
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MEMO 


FROM: Ignacio López-Calvo, World Cultures Graduate Group Chair 
TO: Mark Aldenderfer and Sam Traina 
RE: World Cultures Graduate Group Strategic Plan 
 
This memo is a one-year strategic hiring plan for the World Cultures Graduate 
Group.  It is based upon the positions proposed in the three-year Humanities and 
World Cultures plan.  That plan focused primarily on the needs of undergraduate 
majors.  For this reason, we have decided to consider the list of hires submitted 
for the HWC plan and re-prioritize them with the graduate group in mind. The 
following rank-ordering is based upon these principles.  


The most important strategic goal for graduate group hires is to hire colleagues 
who create synergies with current faculty and students. The highest priority new 
hires are those who can serve in committees for current graduate students’ 
dissertations and qualifying exams along with current faculty. The World Cultures 
Graduate Group Strategic Plan priority listing is the following: 


1. (Unranked) Chicano History   


This urgent priority position is not ranked because it is a replacement for a 
current FTE. 
 


2. Transatlantic Colonial Latin American/Golden Age 


Based on the research areas of current graduate students and the emerging 
strengths of the graduate group,  the highest priority for the World Cultures 
Graduate Group is to reinforce our current expertise in Hispanic Studies. Colonial 
Latin American literature is critical for many of our graduate students and is our 
highest ranked request. 
 


3. International World Heritage  
 
World Heritage is a signature UC Merced program that is not replicated at other 
campuses.  Our one World Heritage faculty member is currently chairing a large 
number of committees, and other students are working on digital humanities 
and/or public culture with other graduate group faculty.  An additional hire in this 
field will serve these students and build upon an emerging area of strength in our 
program.  
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4. Nineteenth Century US West/Environmental History 


 
Many of our graduate students work on American History and Literature and on 
Environmental History and Literature.  This proposed hire serves those students 
and builds areas of strength in both American Studies and Environmental 
Studies. 
 
 


5. GASP Latin American Art History and Theory 
 
Along with the proposed Colonial Latin America/Golden Age position, this hire 
will help to create a multidisciplinary core of Hispanic Studies students and 
faculty. 
 


6. Colonial US History  
 
Along with the Nineteenth Century US History position, this hire is essential to an 
American Studies focus.  Along with our existing faculty expertise on the Early 
Modern Atlantic World and the Mayan empire, as well as the proposed Colonial 
Latin America position, it reinforces an innovative transnational and 
interdisciplinary focus on the colonization of the Americas.  


All these faculty lines are crucial for the improvement of our current graduate 
group as they will complement the work of our current faculty and will help both 
current and prospective graduate students. We trust that you will try to get the 
necessary FTEs for all these hires. 


Thank you in advance 


_______________________________________________________________ 


Appendices  


Appendix 1a, b, c:  Positions requested in tabular form 


Appendix 2: Majors, programs, and graduate groups 


Appendix 3: SSHA future space needs (office and research) 


 
 
 







Appendix 1a SSHA Table of Requested FTE, Year 1 of 3, 2010-11 
EVC Target: 7 Number of positions requested: 11 priority 1 
 


 


1 


Colonial American  
Priority Name Level Primary Major Secondary 


Major 
Primary 
Graduate 
Group 


Est. Startup 
Costs 


Space Other considerations 


 
1 
 


 
Developmental 
Psychology 


 
Associate/full 


 
Psychology 


  
 Psychology (in 
review) 


 
100K 
 


 
Office + new 
lab in SSM 


 
Enrollment coping/graduate 
overlap 


 
1 
 


 
Quantitative 
psychology 


 
Assistant 


 
Psychology 


 
 


 
Social and 
Cognitive 
Sciences 


 
80K 


 
Office new lab 
in SSM 


 
Enrollment coping/ graduate 
overlap 


 
1 


 
Cognitive 
science and 
technology 


 
Assistant or 
associate 


 
Cognitive 
Science 


  
CIS (in review) 


 
125K 


 
Office + new 
lab in SSM 


 
Program building/graduate 
overlap 


 
1 


 
Public 
economics 


 
Assistant 


 
Econ 


  
Social and 
Cognitive 
Science 


 
 


 
Office (SSM) 


 
Participation in management 
major 


 
1 


 
Heritage 
management 
and 
conservation 


 
Associate 
 


 
World Heritage 


  
World Cultures 


 
80K 


 
Office + new 
lab in SSM 


  
Build capacity for future; World 
Heritage has one ladder faculty 


 
1 


 
Quantitative 
methods 


 
open 


 
Sociology 
 


  
Social and 
Cognitive 
Sciences 
 


 
50K 


 
Office 
(SSM) 


 
Program building 


 
 
 
 







Appendix 1a SSHA Table of Requested FTE, Year 1 of 3, 2010-11 
EVC Target: 7 Number of positions requested: 11 priority 1 
 


 


2 


 
 


1 
 


 
English 
Renaissance 


 
Assistant 


 
English/literature 


  
World 
Cultures 


 
 
50K 


 
Office 
(COB) 


 
Program building 


 
 1 


 
Political behavior 


 
Assistant 


 
Political Science 


  
Social and 
Cognitive 
Science 


 
80K 


 
Office+ new 
lab in SSM 


 
Program building 
 


 
1 


 
Literature/Spanish 
lingusitics 
 


 
Assistant 


 
Spanish 


  
World 
Cultures 


 
50K 


 
Office 
(COB) 


 
Program building; Needed for 
minor in Span, as well as major 


 
1 


 


 
Colonial American  
Histotry 


 
Full 


 
History 


  
World 
Cultures 


 
 
50K 


 
Office (COB) 


 
Program building 


 
1 


 
Biological 
anthropology 


 
Assistan 


 
Anthropology 


  
QSB 


 
100k 


 
Office + 800 
sq ft lab 
(SSM) 


 
Program/major development 
 


         







Appendix 1b SSHA Table of Requested FTE, Year 2 of 3, 2011-12 
EVC target: 7; Number of positions requested: 9 priority 1 
 
 


 


Priority Name Level Primary Major 
(current or 
planned) 


Secondary 
Major 


Primary 
Graduate 
Group 


Est. Startup 
Costs 


Space Other considerations 


 
1 


 
Music studies; Asian 
music 


 
open 


 
Arts (GASP) 


 
 


 
World 
Cultures 


 
50K 


 
Office (SSM) 


 
Program building 


 
1 


 
Cognitive 
neurosciences 


 
Assistant 


 
Cognitive 
Science 


  
CIS (in 
review) 


 
200K 


 
Office + new 
lab in SSM 


 
CIS is in the process of 
developing a graduate group 


 
1 


 
Health economics 


 
open 


 
Economics 


  
Social and 
Cognitive 
Sciences 


 
60K 


 
Office (SSM) 


 
Program building 


1 
Modern Latin 
America/Mexico 
20th C 


Assistant  History  World 
Cultures 50K Office (COB) Program building 
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EVC target: 7; Number of positions requested: 9 priority 1 
 
 


 


 


1 
Romantic 
Victorian  
Literature 


Full Literature  World 
Cultures 50K Office (COB) Program building 


 
1 


 
Comparative 
politics 


 
Assistant 


 
Political 
Science 


  
Social and 
Cognitive 
Sciences 


 
60K 


 
Office (SSM)  


 
Program building 


 
1 


 
Developmental 
Psychology 


 
Associate or 
full 


 
Psychology 


 
 


 
Psychology (in 
review) 


 
100K 


 
Office + lab in 
SSM 


 
Psychology is in the process of 
developing a graduate group 


 
1 


 
Health 
psychology 


 
Associate or 
full 


 
Psychology 


  
Psychology (in 
review) 


 
100K 


 
Office + lab in 
SSM 


 
Psychology is in the process of 
developing a graduate group 


 1 
Race 
Ethnicity 
Immigration 


Open Sociology  
Social and 
Cognitive 
Sciences 


60K Office (SSM) Program building 


 







Appendix 1c SSHA Table of Requested FTE, Year 3 of 3, 2012-13 
EVC Target: 7; Number of positions requested: 9 priority 1 
 


 


1 


 
 
Visual 
Culture/Trans
national pre-
20th C 


Open Arts (GASP) History World 
Cultures 45K Office (COB) Program building 


 
1 


 
Sustainable 
architecture 


 
Assistant 


 
 Arts (MAP) 


  
World 
Cultures 


 
60K 


 
Office 
(SSM) 


 
Program building 


 
1 


 
Industrial 
organization 


 
open 


 
Economics 


  
Social and 
Cognitive 
Sciences 


 
60K 


 
Office (SSM) 
 
 
 


 
Program building 
 
 
 
 


 
1 
 


Post-Colonial 
Lit in English open Eng/Creative 


Writing  World 
Cultures 50K Office (COB) Program building 


 
1 
 


 
Philosophy of 
mind 


 
Assistant 


 
Philosophy 


 
Cog Sci 


 
CIS (in review) 


 
50K 


 
Office (SSM) 


 
Program building 


 
1 


 
Political 
institutions 


 
Assistant 


 
Political 
Science 


  
Social and 
Cognitive 
Sciences 


 
 
60K 


 
Office 
(SSM) 


 
Program building 







Appendix 1c SSHA Table of Requested FTE, Year 3 of 3, 2012-13 
EVC Target: 7; Number of positions requested: 9 priority 1 
 


 


 
1 


 
Health 
psychology 


 
Associate/full 


 
Psychology 


 
 


 
Psychology (in 
review) 


 
100K 


 
Office+ new 
lab in SSM 


 
Program building 


 
1 


 
Quantitative 
psychology 


 
Assistant 


 
Psychology 


  
Psychology (in 
review) 


 
80K 


 
Office+ new 
lab in SSM 


 
Program building 
 


 
1 


 
Health 
sociology 


 
open 


 
Sociology 


 
 


 
Social and 
Cognitive 
Sciences 


 
60K 


 
Office (SSM) 


 
Program building 


 
 







SSHA 2010-13 Majors, Programs, and Graduate Groups: Current Faculty and Proposed SSHA Hires


Name
Established 
or Planned 
Start Date


Number of 
Majors 


Spring 10


Student 
Credit Hours 


Fall 09


Student 
Credit hours 


by senate 
members Fall 


09


Student 
Credit Hours 


Spring 10


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  PROPOSED 
2011 - 2013


Anthropology F08 18 852               496               880 660               Robin deLugan None Biological anthropologist 2010-11
Kathleen Hull
Holley Moyes


Linda-Ann Rehbun


Arts n/a n/a 1,340             188               1,337 328               Dunya Ramicova None Sustainable architecture 2012-13


Cognitive Science BA F06; BS 
F07 77 1,076             1,076             1,093             1,093             Chris Kello None Cognitive science and technology 2010-11


Teenie Matlock Cognitive neuroscience 2011-12
David Noelle (50%)


Michael Spivey
Evan Heit


Economics F07 45 1,395             923               1,208             1,208             Robert Innes None Public economics 2010-11
Shawn Kantor Health economics 2011-12
Todd Neumann Industrial organization 2012-13
Alex Whalley
Katie Winder


FLAN n/a n/a 1,516             228               1,508             216               Virginia Adan-Lifante None Literature/Spanish lingustics 2010-11


GASP n/a n/a 664 492 248 248 Keven Fellezs None Music studies/Asian music 2011-12
ShiPu Wang Visual culture, pre-20th C 2012-13


Geography n/a n/a 0 0 4 4 Yihsu Chen (50%) None
Anthonly Westerling 


(50%)


History F07 72 1076 620 1068 584 Susan Amussen Colonial American history 2010-11
Sean Malloy Modern Latin America/Mexcio 2011-12
Ruth Mostern
Sholeh Quinn


Greg Herken (ret. 
6/30/10)







SSHA 2010-13 Majors, Programs, and Graduate Groups: Current Faculty and Proposed SSHA Hires


Name
Established 
or Planned 
Start Date


Number of 
Majors 


Spring 10


Student 
Credit Hours 


Fall 09


Student 
Credit hours 


by senate 
members Fall 


09


Student 
Credit Hours 


Spring 10


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  PROPOSED 
2011 - 2013


Literature F07 70 779               415               776               456               Gregg Camfield None English Renaissance 2010-11
Jan Goggans Literature/Spanish lingustics 2010-11


Ignacio Lopez-Calvo Romantic/Victorian literature 2011-12


Manuel Martin-Rodriguez Post-colonial literature 2012-13


Cristian Ricci


Management BA F04/BS07 170 1032 0 1032 0 None None Three FTE in Provost's pool


Philosophy n/a n/a 581 52 608 141 Peter Vanderschraft None Philosophy of Mind 2012-13
Jeff Yoshimi


Political Science F07 145 1580 1169 1531 756 Thomas Hansford One  (completed) Political behavior 2010-11
Nathan Monroe Comparative politics 2011-12


Stephen Nicholson Political institutions 2012-13
Jessica Trounstine


Haifeng Huang (7/1/10)
Courtenay Ryals Conrad 


(7/1/10)


Psychology F06 340 1580 1169 5624 2922 Michele Chouinard Two (in progress) Developmental psychology 2010-11
Yarrow Dunham Quantitative psychology 2010-11


Michael Hoyt Developmental psychology 2011-12
William Shadish Quantitative psychology 2011-12


Anna Song Health psychology 2012-13
Jack Vevea Health psychology 2012-13


Jan Wallander


Jr. Developmental Psych
Sr. Health psychologist


Sr. Public Health?


Sociology F10 n/a 1738 426 1244 568 Irenee Beattie One (completed) Quantitative methods 2010-11
Nella Van Dyke Race/ethnicity/migration 2011-12
Simon Weffer Health sociology 2012-13


Paul Almeida (7/1/10)
Laura Hamilton (7/1/10)


World Heritage n/a n/a 128 128 128 0 Maurizio Forte None Heritage management/conservation 2010-11







SSHA 2010-13 Majors, Programs, and Graduate Groups: Current Faculty and Proposed SSHA Hires


Name
Established 
or Planned 
Start Date


Number of 
Majors 


Spring 10


Student 
Credit Hours 


Fall 09


Student 
Credit hours 


by senate 
members Fall 


09


Student 
Credit Hours 


Spring 10


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  PROPOSED 
2011 - 2013


World Cultures 
Graduate Group 2004 21 Transatlantic Colonial Latin American 


History/Golden Age
International World Heritage


19th C US West/Environmental History
Latin American Art History


US Colonial history


Social and 
Cognitive 
Sciences 


Graduate Group


2004 27 Developmental psychology 2010-11


Quantitative psychology 2010-11
Developmental psychology 2011-12


Quantitative psychology 2011-12
Health psychology 2012-13
Health psychology 2012-13


Cognitive science and technology 2010-11
Cognitive neuroscience 2011-12


Explanaiton of 
enteies in this 


section


FTE requests 
in bold 


correspnd 
either exactly 
or closely the 


the FTE 
requests by 
the majors 


and 
programs. 







Appendix 3:  SSHA  Future Space Needs (Office & Research)


Faculty Discipline Office location # Offices 
Needed


2010-2011 Dry Damp Dry Damp
Developmental psych Psych SSM 1 1 (SSM) 600
Quantitative psych Psych SSM 1 1 (SSM) 450
Cog sci/technology Cog Sci SSM 1 1 (SSM) 750
Public economics Econ SSM 1
Heritage management WH SSM 1 1 (SSM or COB) 600
quantitative methods Soc SSM 1
English renaissance Lit COB 1
Political behavior Poli Sci SSM 1 1 (SSM) 400
Spanish lit/ling Lit/FLAN COB 1
Colonial American Hist History COB 1
Biological anthropology Anth SSM 1 1 (SSM) 800


2011-12 Dry Damp Dry Damp
Music studies Arts (GASP) COB 1
Cognitive neuroscience Cog Sci SSM 1 1 (SSM) 750
Health economics Econ SSM 1
Modern Latin America Hist COB 1
Romantic/Victorian lit Lit COB 1
International relations Poli Sci SSM 1
Developmental psych Psych SSM 1 1 (SSM) 600
Health psychology Psych SSM 1 1 (SSM) 600
Race/ethnicity/immigration Soc SSM 1


2012-13 Dry Damp Dry Damp
Visual culture Arts (GASP) COB 1
Sustainable architecture Arts (MAP) SSM 1 1 (SSM) 400
Industrial organization Econ SSM 1
Post-colonial lit Lit COB 1


Philosophy of mind
Philosophy/Cogs


SSM 1
American politics Poli Sci SSM 1
Health psychology Psych SSM 1 1 (SSM) 600
Quantitative psych Psych SSM 1 1 (SSM) 450
Health sociology Soc SSM 1


               Total new offices needed 21 in SSM; 8 in 
COB


TOTAL new research space needed 12 11 1  


Future SSHA Faculty


Lab Space location Research space (sq ft)







Student Credit Hours Taught During Fall 2008, Excluding MATH 005 and CHEM 0011


Academic 
Program 
Area


Credit Hours 
Taught in 
Courses 


Offered in 
Program Area


Hours Taught 
by Instructors 


Associated with 
this Program 


Area


Hours Taught 
by Faculty in 


Courses 
Offered in 


Program Area


Hours Taught 
by Faculty 


Associated with 
this Program 


Area


Hours Taught 
by Instructors 


in Courses 
Offered in 


Program Area


Hours Taught 
by Instructors 


Associated with 
this Program 


Area
College 1


CORE 1,295         -              37              -              1,258         -              
Total 1,295         -              37              -              1,258         -              


Engineering
BEST 102            -              96              -              6                -              
BIOE 211            345             157            291             54              54               
CSE 1,304         1,320          446            462             858            858             
EE -            228             -            228             -            -              
ENGR 920            171             776            -              144            171             
ENVE 333            705             301            673             32              32               
ES 75              -              72              -              3                -              
ME 80              214             1                162             79              52               
MEAM 18              -              18              -              -            -              
MSE 75              96               75              96               -            -              
Total 3,118         3,079          1,942         1,912          1,176         1,167          


Natural Sciences
BIS 3,768         3,497          1,888         1,588          1,880         1,909          
CHEM 3 2,496         2,494          850            848             1,646         1,646          
ESS 222            786             201            736             21              50               
MATH 4 3,607         3,487          416            415             3,191         3,072          
NSED 227            227             -            -              227            227             
PHYS 1,753         1,911          801            824             952            1,087          
QSB 260            -              217            -              43              -              
Total 3,4 12,333       12,402        4,373         4,411          7,960         7,991          


SSHA
ANTH 662            667             446            451             216            216             
ARTS 870            1,266          282            610             588            656             
CHN 129            129             -            -              129            129             
COGS 1,064         834             812            834             252            -              
ECON 1,293         1,453          1,009         1,169          284            284             
FRE 112            112             -            -              112            112             
GASP 396            -              328            -              68              -              
GEOG -            3                 -            3                 -            -              
HIST 978            1,065          438            525             540            540             
JPN 192            192             -            -              192            192             
LIT 447            598             363            434             84              164             
MGMT 1,060         992             160            -              900            992             
PHIL 672            672             192            192             480            480             
POLI 1,199         1,196          535            532             664            664             
PSY 4,018         4,176          1,282         1,280          2,736         2,896          
SCS 1                -              1                -              -            -              
SOC 836            837             548            549             288            288             
SPAN 736            737             308            309             428            428             
USTU 25              -              25              -              -            -              
WCH 96              -              96              -              -            -              
WH 132            80               52              -              80              80               
WRI 4,731         5,900          48              61               4,683         5,839          
Total 19,649       20,908        6,925         6,948          12,724       13,960        


TOTAL 3,4 36,395       36,388        13,277       13,270        23,118       23,118        
1 Prepared by Institutional Planning and Analysis on December 12, 2008.
2 Senate members whose primary duties are administrative are included in the non-members column.
3 Excludes CHEM 001 4 Excludes MATH 005


All Instructors Senate Members2 Non-Members2
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U N I V E R S I T Y  O F  C A L I F O R N I A  
  
 
 
 
 
 
 
Mark Matsumoto 
Interim Dean of Engineering UNIVERSITY OF CALIFORNIA, MERCED 
 5200 Lake Road 
 MERCED, CALIFORNIA 95343 
 (209) 228-4021 


 


 


 


BERKELEY  •  DAVIS  •  IRVINE  •  LOS ANGELES  •  MERCED  •  RIVERSIDE  •  SAN DIEGO  •  SAN FRANCISCO     SANTA  BARBARA   •   SANTA CRUZ


 
To:  Gregg Camfield, Chair 
  WASC Steering Committee 
 
From:  Mark Matsumoto, Interim Dean 
 
Date:  June 9, 2010 
 
RE:  School of Engineering (SoE) instructional budget and faculty FTE allocation processes 
 
 
As per your request of April 30, 2010, please find below descriptions of the instructional budget and faculty 
FTE allocation processes. 
 


Instructional Budget 
 
The School of Engineering (SoE) instructional budget cycle occurs in three steps:  1) the Budget Office sends 
the instructional budget request to the School, 2) the SoE develops the instructional needs and submits its 
request to the Budget Office, and 3) the SoE receives the budget appropriation from the Budget Office. 


 
Instructional budget request from the Budget Office   
 
Each year, typically in early March, the SoE receives a memo from the Budget Office requesting the 
instructional funding needs budget request along with a template to be used to submit in conjunction with the 
instructional budget request (see 2010‐11 Instructional Budget Final.xls).  
 
School of Engineering develops the instructional needs 
 
The two key faculty committees within the SoE are the Resources Committee and the Curriculum Committee, 
and the key staff members are German Gavilan (Assistant Dean), Shannon Adamson (Academic Support 
Manager), Mike Dunlap and Ed Silva (Instructional Labs Managers), and Christina Christensen (Director of 
Administrative Operations). 
 
In preparation for the instructional budget, the following documents are used during the SoE instructional 
budget cycle. 
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1. Course Request Forms (CRFs):  Defines contact/non contact hours and instructional needs for each 


class (see UGC_CRF_example.pdf). 
2. Instructional Workloads Policy:  Implemented by Academic Personnel and Bargaining Units, the result 


is the Instructional Workload Credit (IWC) for each class/lab.  The Bargaining unit provided the 
instructional workload guidelines to Academic Personnel.  Academic Personnel provided the 
guidelines to the Schools to use in developing an Instructional Workload Policy specific to their School. 
(see Instructional Workload Table (IWC))  


3. Student enrollment projections:  (see Enrollment Projections.pdf) The objective is to identify classes 
needed by students and their enrollments based on the current campus enrollment projections and 
the engineering majors plans of study.  SoE staff have developed a spreadsheet that uses current 
campus projections enrollments and school’s strategic plan majors projections to generate majors 
enrollments.  This information is combined with majors curriculum (from catalog), classes contact/non 
contact hours (from CRFs), and advisors and Academic Support Manager input to generate the 
expected classes needed to guarantee student progress and their projected enrollment demand.  


4. Current SoE faculty workload policy: Approved by the School faculty (see School of Engineering Faculty 
Workload Policy.pdf) 


5. School of Engineering Three Year Teaching Plans:  (see 3Yr‐TeachingPlan‐CSE.xls, 3Yr‐TeachingPlan‐
EnvE.xls, 3Yr‐TeachingPlan‐MSE‐Updated_21010.xls, 3Yr‐TeachingPlan‐ME.xls, TeachingPlan‐
BIOE_AY1011.xls):  The Curriculum Committee maintains a standing three‐year teaching plan based on 
information provided by each major.  This information is used by the Curriculum Committee to assign 
faculty members to classes identified in (3) following guidelines described in (4). 


6. Instructional Assistants (TAs):  (APM manual + TA Workload) (Academic Personnel + Bargaining Units) 
TA FTE projections are set considering the TA Workload for each course, guidelines set by the 


Bargaining unit and projected enrollments for the course.  With respect to TA budget requests, the 
SoE receives a base allocation from the campus based on student instructional workload FTE.  
In 


7. Previous years school instructional expenses:  Maintained by the Dean’s office 
8. Fees:  (see SoE_AY_2010_11_Course Material Fee Proposal) 


 
 
The Dean’s office staff use information from (2), (3), and (5) to estimate of the number of instructors 
(determined as IWC needs) needed to cover classes not assigned to ladder rank faculty.  Additionally, 
information from (3) and (6) is used to identify classes needing TAs and the overall number of TA FTE required. 
 
The Dean’s office staff contact faculty members assigned to classes to get a list of needs (equipment, lab 
supplies, field trips, software, guest speakers etc) for their classes.  For classes not assigned to ladder rank 
faculty member, the request goes to the major hosting the class. 
 
The Budget Office template is filled with all information collected, then submitted to the Budget Office.  
Summer budget requests are not included on Budget Office template.  
 
Budget Office Appropriation of Instructional Funds 
 
Deadlines for responses from the campus Budget Office to the SoE instructional budget request have not been 
well defined deadlines in the past.  The lack of a timely response leads to late appropriations, which makes it 
difficult to appoint Teaching Assistants and Instructors and planning the coming academic year with any 
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certainty or timeliness.  At times, the School has had to make appointments to ensure that classes can be 
offered only later to find that a request has not been fulfilled, which leads to a domino budget effect within 
the School.  Long delays before allocations are made (6 months into the school year) and with only 50% of the 
requested amounts have created serious difficulties for the School of Engineering. 
 
Because of the significant lack of instructional lab space, specialized classes (e.g. Capstone, Eng170L) have 
been offered at the Castle facility, but no additional funding for transportation (transportation services was 
working on solutions this year) to Castle and/or renovation of the facilities there has been forthcoming.  
Faculty members have resorted to the using their research labs to teach these classes, which is highly 
disruptive of their research programs. 
 


Faculty FTE Allocation 
 
Faculty FTE needs within the SoE are determined via a strategic planning process that involves each of the 
engineering majors (undergraduate) and graduate programs, and coordinated by the Resources Committee.  
Once a draft strategic plan is developed, it is reviewed by the SoE faculty for comments/suggested changes.  A 
final plan (see 2010 SoE Strategic Plan.pdf and 2010 SoE Strategic Plan Appendixes) is prepared and voted 
upon by the faculty for approval, and then forwarded to the Executive Vice Chancellor and Provost (EVCP) and 
Academic Senate Committee on Academic Planning and Resource Allocation (CAPRA).  Faculty FTE allocation 
decisions are then made by the EVCP. 
 
In formulating the strategic plan, the SoE Resources Committee obtained 1) input from ladder‐rank faculty 
members during formal bi‐weekly faculty meetings, 2) information from relevant research centers and 
graduate groups, and 3) document exchange‐review cycles. 
 
The developed strategic plan is based on the SoE faculty commitment to building a world‐class research 
university for the creation of new knowledge and the development of new technologies.  The key success 
factors to achieve this goal are to:  (1) hire the highest quality faculty (measured by their impact publications, 
awards, fellowships, service on editorial boards, etc.), (2) attract high quality graduate and undergraduate 
students, and (3) receive exceptional external funding. 
 
In developing the priorities for faculty FTE within the strategic plan, primary consideration is given to research 
needs and development of a critical mass of faculty to create dynamic, highly‐productive research emphases.  
These research emphases are generally aligned with the program goals of the four engineering graduate 
groups (Environmental Systems (ES), Biological Engineering and Small‐Scale Technologies (BEST), Electrical 
Engineering and Computer Science (EECS), and Mechanical Engineering and Applied Mechanics (MEAM)).  
Because the targeted SoE research emphases are interdisciplinary, there can be a diversity of backgrounds that 
prospective faculty candidates may have.  Thus, a secondary but important consideration in the prioritization 
of faculty FTE allocation is also potential contribution to the instructional program of one or more of the 
undergraduate majors. 
 
Faculty FTE allocations when they occur are done in a timely manner generally, with placement of ads and 
receipt of applications occurring during the Fall semester.  However, the review, interview, and appointment 
offer process within the SoE has been variable, depending on the search committee.  As a result, some of the 
offers have occurred very late in the academic year.  Often top candidates have received other offers from 
other universities prior to ours.  This late trend, coupled with the highly competitive nature of recruiting top 
candidates in the engineering disciplines (bioengineering is particularly competitive) has led to unsuccessful 
searches and a rollover of a search to the next academic year. 
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Because of the small size of faculties associated with the engineering research/graduate/undergraduate 
programs, any new faculty appointment provides significant impact and meets identified needs. 
 
For the most part, faculty FTE planning and allocation has been satisfactory although the rate of growth has 
disappointed faculty.  The SoE at UC Merced has one of the highest undergraduate student/faculty ratios in the 
UC system and much higher than most engineering schools at major research universities. 
 
For the near term future, the limiting resource that will limit faculty growth is research and office space.  
Without additional space, it will be difficult if not impossible to add new faculty to the SoE. 
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University of California, Merced 
School of Engineering 
Five-Year Strategic Plan (SP2015) 
 


1. Introduction and Overarching Goals 


The UC Merced School of Engineering (SoE) five-year Strategic Plan (SP2015) is outlined herein.  The 
forwarded plan is based on an overarching strategy, which is summarized in Figure 1. 


 


 


Figure 1.  Guiding Strategy for the School of Engineering Strategic Plan. 
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The SoE faculty is organized in disciplinary groups, which align with their educational and research-
related backgrounds as well as the current undergraduate SoE majors.  The SoE faculty, along with 
faculty members from other schools, support four graduate groups/programs that are currently overseen 
by the SoE.  Principal research and graduate program thrusts are organized in four broad interdisciplinary 
areas: 1) Sustainable Systems, 2) Thermo-Mechanical Systems, 3) Biologically-Inspired Technologies, 
and 4) Intelligent Systems.  These emphases align the existing campus interdisciplinary institutes or 
centers, and new centers being proposed in the near future.  The overarching strategy of the SoE faculty is 
consistent with the campus’ 2009 Strategic Academic Vision. 


This plan was formed by the SoE Resources Committee by synthesizing 1) input obtained during formal 
faculty meetings (bi-weekly), 2) information obtained from relevant research institutes and graduate 
groups, and 3) document exchange-review cycles that occurred from December 13, 2009 through 
February 15, 2010. 


The SoE remains the smallest of the three Schools with a faculty numbering 31, or 26 regular full-time 
equivalents (FTE) when accounting for split and administrative appointments.  This number constitutes 
about 26% of the ladder-rank faculty at UC Merced.  Of the 31 faculty members, 14 are tenured and 17 
are tenure-track.  This faculty oversees 5 undergraduate majors and is affiliated with 4 graduate groups. 


First and foremost, SP2015 reaffirms the SoE faculty commitment to building a world-class research 
university for the creation of new knowledge and the development of new technologies.  The key 
success factors to achieve this goal are to:  (1) hire the highest quality faculty (measured by their impact 
publications, awards, fellowships, service on editorial boards, etc.), (2) attract high quality graduate and 
undergraduate students, and (3) receive exceptional external funding. 


However, we recognize the currently severe constraints on growth, especially with respect to faculty 
research space, startup funding, and the ongoing economic downturn in California.  The status of the SoE 
and its assessable short-term goals for research and teaching are summarized in the following sections. 


 


2. Proposed Milestone Goals 


2.1. Research Goals 


The SoE faculty continues to compete 
effectively for extramural support.  Thus far 
during the 2009-2010 AY SoE faculty have 
been responsible for $0.8M to $2.3M per month 
of extramural funding, roughly 50 to 90% of the 
total campus award funding in a given month 
(Figure 2). 


The SoE intends to improve upon this 
impressive effort in terms of both extramural 
funding and graduate student enrollment, both 
of which are a function of faculty size.  Thus, 
additional FTEs are proposed in research areas 
that are either highly complementary to existing 
research strengths and increase multi-


Figure 2 - Monthly contract and grant awards 
to SoE versus UCM Campus (data source: 
UCM Sponsored Research monthly activity 
reports). 
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disciplinary research opportunities.  Although SoE investigators are rapidly becoming space-limited, they 
remain highly productive in terms of sponsored research.  In the current academic year, SoE faculty have 
already exceeded $9M in awards, an amount which may be somewhat inflated by the availability of 
economic recovery funds in FY 2009-2010.  However, it is realistic to expect an average of 
approximately $250,000 per year per SoE faculty member in absence of recovery funds from current and 
anticipated investigators.  This average is similar to the current one and may be conservative as junior 
faculty mature and become more successful in acquiring grants. In addition, establishment of new 
interdisciplinary research centers (see Goal 2) is also expected to increase funding levels.  However, it is 
important to note that space limitations in the near term may temper these affects.  


SoE-Goal 1. SoE investigators will maximize return on available facilities in 
the near term (SE2, Castle, and the academic surge building) by 
successfully competing for sponsored research awards amounting to more 
than $40M (direct + indirect cost) over the next 5 years. 


Interdisciplinary research and educational programs are central to the overall development of the UC 
Merced campus.  During this planning horizon, the EECS faculty group intends to establish two new 
interdisciplinary centers, the Center for Autonomous and Interactive Systems (CAIS) and Spatial Analysis 
Research Center (SpARC).  Both of these centers are directed towards the Intelligent Systems thrust and 
the result of the maturing and growth of the CSE faculty, and collaborations with key researchers in our 
sister schools. 


SoE-Goal 2. SoE investigators will establish two new interdisciplinary 
research centers aimed at increasing research strengths and funding in the 
intelligent systems research thrust area. 


2.2. Graduate Enrollment Goals 


Commensurate with the achieved research funding, 
the SoE faculty is also responsible for a significant 
fraction of the graduate student population, as about 
76 of the 224 graduate students are affiliated with 
engineering faculty (34%).  This represents an 11% 
graduate/total student fraction, compared to the 
other campus units (5.3%). 


A projection goal for future PhD student 
productivity by the SoE faculty is shown in Figure 
3.  This projection assumes that the SoE faculty will 
grow at a rate of 4 regular FTE/year (full and partial 
FTEs), that each faculty member supervises an 
average of 3 PhD students, and that each junior and 
senior faculty member will graduate 0.20 and 0.40 
PhD/year, respectively.  These production rates are 
low relative to UC system wide productivity, which 
ranges from amout 0.8 to 1.0 PhD/faculty/yr, and 
may therefore be conservative.  However, most of 
the graduate programs at UCM are at the developing 
stage and the typical rate of progress toward degree 
is not yet well-documented. Base on these estimates, 


Figure 3. Projected PhD student enrollment 
by SoE investigators from AY 2009-10 
(actual enrollment) to AY 2014-15. 
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the SoE faculty support the following School goal: 


SoE-Goal 3. SoE investigators will be mentoring more than 160 PhD 
students and these students will complete 15 or more doctoral degrees 
during AY 2014-15. 


2.3. Undergraduate Educational Goals 


Engineering majors remain popular at UCM, with several of the largest majors on campus being 
Mechanical Engineering (ME, 4th largest), Computer Science Engineering (CSE, 5th), and Bioengineering 
(BioE, 7th).  We anticipate that these majors will continue to show strong enrollments.  We also envision 
plans for increasing enrollments in other majors.  For example, an expanded emphasis in Environmental 
Engineering (EnvE) on sustainably infrastructure is expected to create more interest in this major.  Also, 
our Material Science & Engineering (MSE) faculty is building ties to the Bioengineering and Mechanical 
Engineering (bio- and energy materials) programs to strengthen their enrollments.  Through prudent 
enhancement of these majors, the overall undergraduate enrollment goal is as follows: 


SoE-Goal 4. SoE undergraduate majors will maintain its current fraction of 
undergraduate enrollment (approximately 18%), achieving a total 
enrollment of 950-1050 by AY 2014-15. 


Our main short-term undergraduate educational focus in the SoE is to (1) stabilize the curriculum in a 
sustainable manner so as to render short-term accreditation (ABET) is feasible, and (2) positioning 
ourselves for enrollment growth through modification of existing majors.  One new major is being 
planned in the near term, the B.S. Engineering degree.  However, as currently planned, this new major 
will have few resource implications because it will be designed to reside within the other majors.  The 
motivation for this is that the ABET accreditation process is more feasible for this basic engineering 
major, and we anticipate that we can apply for accreditation approximately one year after the major is 
approved.  Other majors for which accreditation is important (EnvE, ME), will follow later as they 
become able to expand their respective curricula.  This leads to our second short-term SoE goal: 


SoE-Goal 5. SoE will develop the B.S. Engineering degree program without 
encumbering new resources, and achieve ABET accreditation for this 
program by 2013, regardless of future faculty recruitment.  Given 
successful faculty recruitment at the rates discussed herein, ME and 
EnvE will become ABET-accredited by 2015. 


Although no new majors are planned in the near term (beyond the B.S. Engineering mentioned above), 
we do recognize the need for an Electrical Engineering (EE) component in our curriculum.  Initially, we 
plan to recruit faculty into the EECS group and charge them with creating an “emphasis area” within the 
existing CSE major.  In fact, as the EE emphasis becomes more evident, we may decide to modify this 
major’s name.  When we have a sufficient faculty to support it, we can then develop the separate EE 
major. 
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To support the ambitious research and educational goals outlined above, additional FTEs in the form of 
regular faculty and lecturers will be needed.  Given the near term resource constraints, recruitment must 


be highly strategic.  The FTE recruitment plan 
proposed by the SoE is front-loaded over the next 
three years to insure against failed searches; it 
corresponds to an overall recruitment effort of 15 
regular ladder faculty members, 5 cross-school 
positions, and 5 lecturers over a five-year period.  It 
also assumes that all SoE administrative 
appointments are adequately compensated with 
respect to school teaching allocations.  Projecting 
these assumptions over the next five years, 
accounting for regular promotions, leads to the 
projection shown in Figure 4.  The SoE faculty will 
be composed of 55 regular faculty and lecturers (31 
tenured (senior) faculty, 18 tenure-track (junior) 
faculty, and 6 full-time lecturers). 


 


In support of the aforementioned School goals, SoE 
proposes a steady hiring plan that respects short-term resource constraints.  First, to immediately enhance 
program stability and existing research strengths in concomitance with the campus’ Strategic Academic 
Vision, the SoE proposes 12 regular FTEs and 5 lecturers with potential security of employment 
(LPSoE)—see Table 1.  Each of these positions is discussed further in program-specific context in 
Section 4 of this plan.  The SoE faculty recognizes that this goal extends them beyond the three positions 
allocated for 2010-11.  Each of these positions will require relatively modest startup and space as searches 
will focus on computational investigators.  Furthermore, critical needs in all of these groups imply that 
“over-searching” is prudent as insurance against failed searches. 


In addition to SoE FTE recruitment, and in order to enhance SoE synergy with other academic and 
research units, particularly the UCM management program, we propose the cross-unit hires summarized 
in Table 2. 


Table 1. Summary of FTE Requests by the School of Engineering for the next three AYs. 


Position Graduate Research Program(s)1 Undergraduate 
Program(s)


 
2


 


 


AY 2010-2011  


SoE-1. Computer Systems 
SoE-2. Energy Storage Technologies 
SoE-3. Energy Materials 
SoE-4. Physiological Modeling 
SoE-5. Stochastic Modeling 


EECS primary; MEAM, ES secondary 
MEAM primary; BEST, ES secondary 
BEST primary; MEAM, ES secondary 
BEST primary; MEAM secondary 
MEAM primary; ES secondary 


CSE 
ME 
BioE/MSE/ME 
BioE/MSE/ME 
ME/EnvE 


SoE-LPSoE-1. EECS Lect.3


SoE-LPSoE-2. Fundamentals Lect. 
 


SoE-LPSoE-3. EECS Lect. 


NA 
NA 
NA 


CSE 
ENGR 
CSE 


                                                      
1 Recommended search committee to include primary (chair) and secondary graduate group or institute 
representations. 
2 Undergraduate teaching assignments will be in areas of greatest need at the time of the hire. 
3 A candidate for SoE-LPSoE 1 is currently under consideration.  


Figure 4. Projected SoE faculty number and 
distribution over the next 5 years. 
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 AY 2011-2012  
SoE-6. Computer Science Theory 
SoE-7. Air Pollution Modeling 
SoE-8. Mechatronics 
SoE-9. Ecological Engineering 


EECS primary 
ES primary, MEAM secondary 
MEAM primary, EECS secondary 
ES primary, BEST secondary 


CSE 
ME/EnvE 
ME/CSE 
EnvE 


SoE-LPSoE-4. Lab/Design Lect. 
SoE-LPSoE-5. Fundamentals Lect. 


NA 
NA 


ENGR 
ENGR 


 AY 2012-2013  
SoE 10. Intelligent & Adaptive Control 
SoE 11. Environmental Biotechnology 
SoE 12. Computational Materials 
SoE 13. Biosensor Development 
SoE 14. Medical Imaging 


EECS primary, MEAM secondary 
ES primary, BEST secondary 
BEST primary, MEAM secondary 
BEST primary, EECS secondary 
BEST primary, EECS secondary 


CSE/ME 
BioE/EnvE 
MSE/BioE/MEAM 
BioE/CSE/EnvE 
BioE/CSE 


 


Table 2. Proposed cross-unit positions for the upcoming three AYs. 


Position Graduate Research Program(s) Undergraduate 
Program(s) 


 AY 2010-2011  


Cross 1. Information Management 
Cross 2. Natural Resource Management 
Cross 3. Sustainable Building 


EECS, SNRI, UCMERI, QSB, Mgmt 
ES, SNRI, UCMERI, Mgmt 
ES, MEAM, BEST, Mgmt 


CSE/Mgmt 
EnvE/ESS/Mgmt 
MSE/ME/EnvE 


 AY 2011-2012  
Cross 4. Virtual Environments 
Cross 5. Technology Management 
Cross 6. Media Arts & Technology 


EECS, SCS 
EECS, BEST, QSB 
EECS, CIS, World Cultures 


CSE/Cog Science 
Engr/Mgmt 
CSE, Arts 


 


3. Summary of Goals 


A visualization of the milestone goals outlined in this Strategic Plan is presented in Figure 5.  It is evident 
in reviewing this milestone chart, that the primary goal that must be achieved by the School of 
Engineering is growing the faculty.  Unfortunately, the lack of research/office/instructional in the near 
term severely restricts faculty growth.  Thus, the highest priority, both in the near-term and long-term, for 
the School of Engineering as well as the campus in general, must be to obtain additional research and 
instructional space to grow the faculty and the emerging student population. 
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Figure 5.  Milestone Goal Timeline for the School of Engineering 
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Appendix:  Program-Specific Vision, 
Goals, and Rationale for FTE Requests 
Electrical Engineering and Computer Science (EECS) 
EECS Overview - The EECS faculty offer a popular undergraduate major in Computer Science & 
Engineering (CSE), as well as graduate degrees under the EECS and Cognitive & Information Science 
(CIS) program.  EECS faculty members have diverse research interests with areas of investigation in 
artificial intelligence, computational neuroscience, computer animation and graphics, computer vision, 
machine learning, speech processing, robotics, and distributed networked systems.  


These research themes frequently share a focus on intelligent systems, and this focus has been 
consciously adopted by the group to build research excellence in a specific intellectual area. The EECS 
faculty regularly collaborates with colleagues in other fields across the UCM campus, contributing to 
interdisciplinary work in computational biology, environmental systems, and cognitive science.  Indeed, 
the group has a strong bond to the CIS program, with several funded research projects spanning this 
cross-campus gap.  The EECS program is critical to the success of UCM, playing a central role in 
implementing the campus’ strategic focus on “Cognitive Science and Intelligent Systems”, as highlighted 
in its Strategic Academic Vision document.  


EECS Teaching Programs – The undergraduate CSE major is designed to provide students with both 
breadth and depth in the exciting and rapidly expanding fields of:  Computer Science - the study of 
computation, including algorithms and data structures, and Computer Engineering - including hardware, 
software and network architecture.  CSE is the 4th largest major on campus with an enrollment of 161 in 
AY 2009-2010).  Given awareness of and demand for this major, undergraduate enrollment is expected to 
continue to grow as long as space and faculty are added to the program.  From this perspective, it will 
soon become important to examine the tradeoff between increase in enrollment and selectivity for this 
program. 


EECS Goals 
EECS Research Goals - The EECS group has identified two main research goals, which it will pursue 
over the course of the next five years: 


• Achieve High Levels of Research Productivity - The EECS group seeks means to enable their 
faculty to achieve levels of research productivity comparable to researchers at other leading 
research universities. To assess progress toward this goal, counts of peer-reviewed journal 
publications and peer-reviewed conference publications. 


• Receive International Recognition as a Leader in “Intelligent Systems” - Anecdotal accounts 
have already been reported of members of the broader academic computer science community 
recognizing UCM’s strength in “intelligent systems”.  Our goal is to be recognized as an 
international leader in this field. 


These goals may be refined over the course of the next five years, particularly with regard to how 
progress is evaluated.  In an effort to both increase research productivity and receive international 
attention, the EECS group has adopted two more immediate goals.  First is establishing the Center for 
Autonomous and Interactive Systems (CAIS).  This UCM Centralized Research Unit (CRU) has recently 
been proposed by EECS faculty members Stefano Carpin and Marcelo Kallmann.  The center will 
coordinate shared resources and facilitate interdisciplinary research activities involving intelligent 
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systems.  The EECS faculty expects to establish CAIS formally as a UCM CRU before the end of the 
2010–2011 academic year.  Second, EECS faculty member Shawn Newsam is actively developing the 
Spatial Analysis Research Center (SpARC) as a CRU.  SpARC is a highly interdisciplinary focus that 
encompasses faculty from SSHA, NS, and other engineering faculty (Environmental). 
 
EECS Teaching Goals - One of the leading goals of the EECS program is the establishment of a 
CCGA approved EECS graduate program and corresponding graduate group.  There are a number of 
obstacles that must be overcome to accomplish this goal, including: 
 


• The number of EECS research faculty must be increased to achieve a critical mass.  At minimum, 
the group is expected to need 11–12 faculty members.  If the current open senior position search 
is successful, and one new faculty position is created for EECS in each of the next three years, 
this minimal number can be reached by the end of the 2012–2013 AY. 


• The number of senior EECS research faculty must be increased.  Currently, the EECS faculty 
includes only one tenured member, and that individual has a heavy administrative burden (i.e., he 
is the Chancellor of UCM).  Between the filling of a currently open senior position and the 
expectation of a number of successful promotions in the years to come, it is expected that at least 
a third of the EECS faculty will be senior by the end of the 2012–2013 AY. 


• A curriculum of core graduate courses must be designed and regularly taught.  These courses 
must span the fundamental topics central to a graduate education in EECS.  The shaping of this 
curriculum is already underway.  The recruitment of additional tenure-track faculty will be 
needed to ensure that these courses are offered on a regular basis, however.  If planned requests 
for new EECS faculty positions are met, and if hiring for these positions is successful, a graduate 
curriculum of this kind could be ready by the 2012–2013 AY. 


• A comprehensive CCGA proposal must be prepared.  Given the additional faculty resources that 
will be requested, it is expected that the EECS faculty will have adequate time to prepare this 
proposal over the 2012–2013 AY. 


 
In summary, successfully preparing a viable CCGA proposal by the end of the 2012–2013 academic year 
is a reasonable goal, but meeting this goal will require the allocation of additional faculty positions to 
EECS, at least one junior tenure-track position per year, as described later in this document. 


The EECS undergraduate CSE degree program is currently established and has already produced 
graduates.  With continued support for 2–3 EECS lecturers, and the creation of at least one additional 
tenure-track position, there are adequate labor resources to offer the current complete CSE curriculum.  
The EECS faculty has identified a number of important ways to improve the current curriculum, however, 
and these improvements will be needed to produce an undergraduate CSE program of international 
stature.  The EECS faculty has identified the following goals with respect to undergraduate education: 


• To modify the CSE curriculum, and augment the set of courses regularly offered, so as to 
produce an undergraduate training experience that is comparable in quality to those offered at our 
sister campuses. 


• To continue to plan for a degree program in Electrical Engineering (EE), beginning with an EE 
emphasis area with the CSE degree program, and (given adequate resources) to begin to 
implement this emphasis area 


The quality of an undergraduate program is difficult to measure objectively.  One might be tempted to use 
common university rankings, such as those provided by U.S. News & World Report, to evaluate such a 
program, but these rankings are often misleading.  An alternative is to seek formal accreditation through 
an educational accreditation agency, such as ABET.  The accreditation process is resource-demanding, 
however, and many leading computer science programs in the world do not seek accreditation.  Thus, 
while ABET accreditation may eventually be sought, particularly if an electrical engineering major is 
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introduced, there are no plans to seek such accreditation during the upcoming five years.  Lacking such an 
accreditation process, the EECS faculty could engage in a self-study activity, including the solicitation of 
input from distinguished faculty at our sister campuses, to formally evaluate progress toward a quality 
CSE degree program.  


Priorities - The achievement of many of these goals depends upon the successful recruitment of new 
tenure track faculty members.  The goals will be met naturally as newly hired faculty members do the 
jobs that they were hired to do.  Still, situations may arise in which these goals are competing for 
resources or are otherwise at odds with each other.  In preparation for these contentious situations, the 
EECS faculty has prioritized these goals as follows: 


1.1.1.1. The establishment of a CCGA approved EECS graduate program. 
1.1.1.2. Meeting our research goals. 
1.1.1.3. Improving the curriculum for the CSE major, and complete the planning for an EE major. 


 
EECS Current Academic Resources - The EECS group currently consists of 7.5 tenure-track faculty 
members and 2 lecturers.  Of the tenure-track faculty, only one is tenured, and that individual has 
substantial administrative responsibilities (i.e., he is Chancellor of UCM).  One member of the EECS 
faculty has a split appointment with SSHA, providing 0.5 FTE to EECS.  Lecturers play a critical role in 
providing lower division computer programming classes, including classes for CSE majors (CSE 30/31), 
classes for all engineering majors (CSE 20/21), and even a class for students in other schools (CSE 5). 
EECS Current Academic Resources – The current EECS group consists of 6.5 assistant professors.  
One faculty position and one LPSoE are being searched during AY 2009-10 in EECS.  The EECS 
program currently occupies offices (converted to dry lab space) and 1 dry lab suite in Science and 
Engineering I. 
EECS Envisioned Program by 2020 – We envision that the EECS program will comprise 13-15 ladder 
faculty members and 3-4 lecturers by 2020.  The number of undergraduate (CSE, and potentially EE 
majors) will be around 300.  We expect to have 50-60 graduate students in EECS program. 
EECS Resource Requirements 2010 – 2015 – More facilities are needed for the EECS program to 
maintain its standard in teaching quality and research excellence as enrollments grow, and to develop an 
undergraduate EE program.  Appropriate space allocation (dry lab) will be necessary for the recruiting of 
additional faculty members. 


EECS Academic Resources Request (FTEs) 
A five year plan has been fabricated for the hiring of new EECS faculty. That plan involves the following 
positions: 


• Computer Systems (SoE-1).  During the 2010–2011 academic year, the EECS group proposes 
the creation of a new faculty position at the Assistant Professor level focusing on Computer 
Systems.  The successful candidate for this position will conduct research related to the design 
and analysis of complex computer systems.  Potential research areas include, but are not limited 
to: computer architecture, distributed sensing and monitoring, mobile computing, networking, 
operating systems, privacy and security, & ubiquitous computing.  This position is critical for 
establishing international respect as a leading computer science program, as any strong computer 
science program will be expected to include a solid foundation in systems.  Furthermore, this new 
faculty member is needed if a reasonable range of foundational graduate program core classes are 
to be offered on a regular basis.  Such courses will be needed to produce a viable CCGA 
proposal.  In addition to supporting EECS program needs, this position will likely produce 
fruitful cross-campus collaborations, though the nature of these collaborations is difficult to 
predict, given the ubiquity of complex computer systems in virtually every contemporary field of 







11 
 


inquiry.  While laboratory space needs can vary widely among computer systems researchers, 
candidates who focus on software solutions are expected to require relatively small labs. 


• CSE Lecturer Team (SoE-LPSoE-1, SoE-LPSoE-3).  Lecturers are needed to cover lower 
division EECS classes, serving CSE majors, all engineering majors, and students from other 
schools.  It may not be necessary to allocate any new positions to fill this need, as at least 2 
Lecturers are currently employed in support of the EECS program.  Indeed, a Lecturer with 
Potential Security of Employment (LPSoE) position was previously created, and we are currently 
attempting to fill that position.  Should the current efforts fail, the EECS group recommends that 
such a position be re-advertised and filled promptly, supplying an individual who can manage all 
of the lower division CSE courses while teaching several of them.  An additional 1 to 2 Lecturers 
will be needed to cover the remaining lower division courses.  These positions should be made 
relatively permanent (i.e., LPSoE) in AY 2010-11 and 2011-12, at the latest, as we are extremely 
vulnerable in this area given the large number of students required to take these courses and the 
difficulties associated with rapidly identifying temporary lecturers in this area. 


• Computer Science Theory (SoE-6). During the AY 2011–2012, the EECS group proposes the 
creation of a new faculty position at the Assistant Professor level focusing on Computer 
Science Theory. The successful candidate for this position will conduct research in the 
mathematical foundations of computation. Potential research areas include, but are not 
limited to: computational complexity, computational game theory, computational 
geometry, computational learning theory, cryptography, networking theory, numeric 
optimization, & numerical analysis. This position is critical for establishing international 
respect as a leading computer science program, as our current faculty lacks a theoretician. 
This hire will also be expected to contribute to the EECS graduate program core 
curriculum, providing students with a graduate level survey of computer science theory. 
Contributions are also expected to the CSE undergraduate degree program, strengthening 
this program by providing automata theory, complexity theory, and other foundational 
courses.  


• Intelligent & Adaptive Control (SoE 10).  During the 2012–2013 academic year, the EECS 
group proposes the creation of a new faculty position at the Assistant Professor level focusing on 
Intelligent & Adaptive Control.  The successful candidate for this position will conduct 
research on the design and analysis of control systems, making use of methods from artificial 
intelligence, control theory, cybernetics, machine learning, and/or robotics.  Potential application 
areas include, but are not limited to: active sensing, environmental control, intelligent 
transportation systems, mechatronics, power management, & robotics.  This position is important 
for building the EECS program’s reputation in “intelligent systems”.  This hire will also be 
expected to contribute to the set of EECS graduate courses, speeding preparations for a CCGA 
proposal submission.  Note that this position also will contribute to the campus-wide focus on 
“Cognitive Science and Intelligent Systems”, as highlighted in the Strategic Academic Vision of 
the University of California, Merced.  Finally, since the field of control theory traditionally spans 
computer science, electrical engineering, and mechanical engineering, there is good reason to 
expect this position to additionally support the mechanical engineering programs in the School of 
Engineering. 


• Senior EECS FTEs.  During the 2013–2014 and 2014–2015 academic years, the EECS group 
proposes returning to efforts to recruit senior faculty members in EECS.  Considering the 
difficulty that UCM has had in attracting senior EECS faculty, it is considered unwise to 
unnecessarily restrict the research focus of this position.  Instead, any strong senior EECS 
researcher who can demonstrate synergy with established EECS faculty would be considered.  
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Strengths commensurate with developing the EE emphasis area within the CSE program, and 
eventually the EE degree program, would be particularly attractive at this point. 
 


EECS Interdisciplinary and Cross-School FTE Requests 
In addition to positions focusing on EECS priorities, the EECS group suggests a number of 
interdisciplinary, potentially cross-school, positions, including: 


• Information Management (Cross 1).  The EECS group proposes the creation of a new 
interdisciplinary faculty position at the Assistant Professor level focusing on Information 
Management.  This position would involve research into database systems, decision support 
systems, automated information retrieval, and/or other technologies that are critical to modern 
Management Information Systems (MIS).  The successful candidate would bring highly relevant 
technological expertise to UCM’s evolving business management program, while offering core 
computer science knowledge to CSE majors.  The creation of this position could substantially 
increase the employment prospects of UCM graduates, as database design and related skills 
continue to be in extremely high demand.  Also, opportunities for industrial funding of research are 
expected to be (relatively) abundant in this domain. 


• Virtual Environments (Cross 4). The EECS group proposes the creation of a new 
interdisciplinary faculty position at the Assistant Professor level focusing on Virtual 
Environments.  The successful candidate for this position would conduct research on tools and 
applications for virtual reality systems, constructing digital “worlds” and facilitating seamless and 
fruitful interactions between these virtual spaces and human users.  Application areas include, but 
are not limited to: computer game design, educational and training software, digital heritage, and 
social networking.  This interdisciplinary domain lies at the intersection of fields like computer 
graphics and animation, human-computer interaction, human perception and motor control, human 
communication (including both natural language and gestural communication), and the humanities.  
This position would build on existing collaborations between faculty in EECS, faculty in Cognitive 
& Information Science, and other faculty in the School of Social Sciences, Humanities, and Arts 
(SSHA).  With the help of this additional faculty position, these cross-campus research 
collaborations could quickly evolve into high-profile, innovative, and unique interdisciplinary 
programs, providing students with various backgrounds hands-on training in this rapidly growing 
field.  With regard to EECS programs, this position could contribute to a “computer games” track 
in the CSE major, which would be expected to swell the ranks of undergraduates pursuing that 
degree.  


• Media Arts & Technology (Cross 6).  The EECS group proposes the creation of a new 
interdisciplinary faculty position at the Associate Professor level focusing on Media Arts & 
Technology.  The successful candidate for this position would develop and/or use innovative 
technologies in the service of artistic expression.  The basis for such a program already exists in 
EECS, with two faculty members conducting research in related areas (3D modeling, computer 
graphics, computer animation, image-processing, digital libraries, multimedia). This position could 
seed programs in media arts and technology — programs that could easily become very popular at 
both the undergraduate and graduate levels.  UCM’s proximity to the San Francisco Bay Area, 
which has a tradition of art and technology interaction, would provide an additional stimulus for 
such programs.  The space requirements for this position are expected to include modest dry lab 
space for a research studio and space for a motion-capture system, which could be shared among 
several of the faculty. 


EECS Space and Special Equipment Requests 
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The EECS short- and long-term space needs will be fulfilled by existing dry lab space in Science & 
Engineering 1 and proposed dry/computational space in Science & Engineering 2.  No special equipment 
is needed at this time. 


Bioengineering 
Bioengineering Overview - Bioengineering is a highly interdisciplinary field in which the techniques, 
devices, materials and resourcefulness of engineers are used to address problems in biology and 
healthcare; and lessons from biology are used to inspire design and inform progress in engineering.  
During the past 40 years, this synergy between biology and engineering has led to a wide range of 
implantable materials, diagnostic devices, sensors and molecular characterization techniques, and it has 
produced tools that greatly expedited the sequencing of the human genome.  Along with these practical 
innovations has come a rapidly increasing need for personnel with the necessary hybrid skills to capitalize 
on them; undergraduate bioengineering programs have proliferated alongside the continued growth of 
bioengineering research. 


The current bioengineering faculty members are affiliated with the BEST and QSB graduate programs.  
The faculty constitutes a strong research core which, with a few additions, can develop into a nationally 
competitive research cluster.  The current faculty members have a wide range of expertise in 
physiological engineering, tissue engineering, regenerative medicine, biophysics and etc.  The BioE 
faculty is committed to expand the research scope in the major to complement the research area of the 
current faculty. 


The undergraduate major in Bioengineering (BioE) is designed to provide students with both breadth and 
depth in two exciting and rapidly expanding fields:  tissue engineering and nano-bioengineering.  The 
nano-bioengineering track reflects the strong synergy that exists between the “nano” and “bio” themes in 
engineering and science.  The name also highlights an initial focus on things molecular, supramolecular, 
cellular and material, which will allow the program to draw efficiently on the talents of the biologists, 
chemists, physicists and other UC Merced faculty in basic engineering and science programs. 


BioE Teaching Programs – Currently BioE program has only three faculty members.  It is extremely 
difficult to deliver a major and a graduate program (BEST) with such few people.  A consolidation effort 
has been made to prioritize the class offering in BioE.  The plan will reduce the total required credits and 
incorporate electives from other areas (e.g., Mechanical and Materials Science Engineering) to maintain 
their undergraduate major while continuing to develop their graduate research program.   


BioE Goals 
BioE Research Goals – The research goal for BioE program is to maintain high level of federal and 
national funding as well as to publish peer-reviewed research articles in reputational journals.  


BioE Teaching Goals – Bioengineering is a field including expertise in areas such as drug delivery, 
tissue engineering, medical imaging, physiological modeling, molecular engineering, biomechanics, 
bioinstrumentation and medical device developments.  With sufficient faculty available, more diverse 
courses can be offered to undergraduate and graduate students in order to provide a comprehensive and 
broad bioengineering education experience.  The teaching goals will be the program learning outcomes of 
the BIOE major reflect seven of UC Merced’s eight guiding principles of general education. 


BioE Current Academic Resources – One full professor and two assistant professors.  BioE program 
currently has wet lab around 1.5 suites in SE1 building. 


BioE Envisioned Program by 2020 – We envision BioE Program will have 7 to 9 faculty members.  The 
number of undergraduate program will be around 150 to 200.  We expect to have 20 to 25 graduate 
students in the BEST program. 
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BioE Resource Requirements 2010 – 2015 – More faculty members (3 more) are needed for BioE 
program to maintain its standard in teaching quality and research excellence.  Appropriate space 
allocation (both wet and dry lab) will be beneficial for the recruiting of these additional faculty members. 


BioE Academic (FTEs) Requests 


To deliver the BIOE undergraduate program, 26 program specific credits have to be offered.  These 
credits do not include engineering fundamentals courses, service learning, freshman seminars, or graduate 
courses.  They also do not allow for multiple offerings of any course in an academic year. 


BIOE has currently only 3 existing faculty positions that cannot realistically deliver 26 BIOE related 
credits (lecture and laboratory courses) in the foreseeable future.  Using a model in which a faculty 
member would typically offer one fundamental/core course, one specialist/upper division course or one 
graduate course in a year (plus a freshman seminar and/or mentor a service learning team), it is clear that 
BIOE does not have the minimum number of faculty FTEs to deliver the major.  In addition, BIOE is part 
of BEST (Biological Engineering and Small-scale Technology) graduate group and has to cover two 
required graduate courses and sufficient advanced elective classes (3-5) for BEST students. 


Given the current limitation due to the economical recession, a minimum of three FTE are urgently 
needed as identified by the faculty in BIOE (listed in the priority order): 


• Physiological Modeling (SoE-4) - We have been experiencing unprecedented advances into the 
complex nature of biological systems in recent years.  Current advances in biology, genomics, 
proteomics, cellular level modeling methods, simulation capabilities, new technologies for 
imaging and measuring biological phenomena and molecular level interfacial characterization 
tools present the engineering community with unique opportunities to advance the understanding 
of these biological or even ecological systems to deliver desired functions.  Currently the lack of 
involvement of engineering has hindered the complete understanding of the complex biological 
systems.  Furthermore, there is a need to understand how the desired or additional functionality 
can eventually be accomplished and integrated over larger scales and complexities from cellular, 
organism to ecosystem level.  Systematic modeling incorporating various engineering concepts 
such as optimization, database management, control and network formation based on large body 
of experimental results would lead to complete understanding of the non-linear nature of 
biological systems.  Being an interdisciplinary field between engineering and biology, BioE has a 
strategic advantage in engineering to address this unique challenge and opportunity.   


Current the faculty members in bioengineering at UCM are experimentally oriented researchers.  
Modeling expertise at multiple levels is needed to tackle more complex biological projects.  This 
requested multiple-scale modeling position will be at junior (assistant professor) level.  This 
faculty member is expected to collaborate with the current faculty members to link various 
research areas to study specific biological/physiological problems from system point of view.  
This position will develop quantitative modeling and simulation methods that faithfully represent 
the complexity of biological/ physiological systems based on experimental data and deal 
creatively with the hierarchical and nonlinear nature of living systems.  This position will 
integrative knowledge from various research fields to serve a focal point for faculty members 
from NS, ME and BIOE to collaborate on projects that cannot be addressed from the view point 
of a single discipline.    


• Recombinant Sensor Development (SoE 13) – Recombinant protein sensor development has 
made tremendous progress in recent years.  Various protein sensors that report wide range of 
physiological and biochemical information inside cells have been created.  These protein sensors 
exhibit many different spectral characteristics depending on the need of the application.  The area 
of recombinant sensor development is, by nature, cross disciplinary in that it employs cell culture 
methods combined with appropriate organic chemistry, biophysics, molecular biology, genetic 
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engineering, non-linear optics as well as nano-bioengineering.  Moreover, this sensors can be 
genetically engineered in animals or gene delivered by electroporation or adenoviral transfection. 


The Recombinant Sensor Development position could also compliment and synergize with the 
research of a number of faculty in the areas of Biophysics, Physiological Engineering, Stem 
Cells, Vascular Tissue Engineering, Nanotechnology, and Microfluidics/Microchip design.  We 
expect that this faculty hire would contribute to our growing graduate program in BEST and 
Quantitative and Systems Biology Depending the particular area of research, this faculty position 
could possibly contribute to helping build a Stem Cell Clean Room Facility at UCM.  We propose 
this position to be appointed at senior level (Associate or above). 


• Medical Imaging (SoE 14) - Recent developments in optical/imaging techniques (such as 
ultrasound, MRI, PET, CT or IR imaging) clearly indicate the enormous potential of Medical 
Imaging in clinical applications.  The imaging sciences are in the midst of a profound revolution 
that stems from new and fundamental advances in imaging, tissue engineering, biophysics, 
physiology and molecular and cellular biology.  This is due in large part to the new technology 
and quantitative approaches developed in the disciplines of chemistry, physics and engineering. 
Due to its highly multidisciplinary nature, Medical Imaging technology presents a unique 
opportunity for Engineering at UCM.  Our unique campus environment is an ideal location to 
cultivate Medical Imaging technology.  This research area will apply tools in optics, physical 
chemistry, physics, computer sciences, electronics, nanotechnology and analytical chemistry for 
medical applications.  The development of such technology enables many bioengineering 
research and clinical applications.  Currently, there is no faculty with medical imaging 
background in BioE program.  This proposed new hire will expand the research capacity and 
course diversity in our program.  Medical Imaging research area represents an outstanding 
opportunity to involve faculty members in natural sciences, optical physics, bioengineering, 
materials science and engineering, mechanical and electrical engineering/computer sciences in a 
cross-disciplinary project.  


This position would compliment and synergize with the research of a number of faculty in many 
areas of research.  Therefore, this position compliments the growing needs for graduate programs 
such as BEST or Quantitative and Systems Biology.  It is proposed that this position will be 
designated at the rank of full professor. 


BEST Interdisciplinary and Cross-School FTE Requests - none 


BEST Space and Special Equipment Requests – none 


 


Environmental Engineering 
EnvE Overview - The San Joaquin Valley has experienced substantial population growth and with it the 
scarcity of water and deterioration of air quality.  Today, the San Joaquin Valley harbors the most 
polluted air in the United States causing adverse health effects particularly among children and the 
elderly.  Most lakes are gone, rivers have dried up and water diverted from the Sierra Mountains has been 
channeled into a vast agricultural irrigation system and drinking water supply for the nearby and distant 
urbanized centers.  With climate warming, less and less rain is expected to fall in the mountains, already 
causing great distress in the Valley.  Consequently, there is a great need to research stressors of 
environmental systems in the Sierra Nevada/San Joaquin Valley and to develop engineering as well as 
social and policy solutions to restore and maintain the beauty and natural resources of this part of 
California.  Today, California faces challenges of how to sustain and restore natural systems as these 
stressors – climate change and drought, air pollution, intense agricultural production and population 
growth – put ever-increasing demands on both the San Joaquin Valley and Sierra Nevada ecosystems.  
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Environmental engineers and hydrologists within the Environmental Systems graduate program are 
distinguished from other environmental professionals through their focus on problem solving, design and 
implementation of technological or management systems.  Environmental engineers search for creative 
and economical ways to use resources efficiently, limit the release of residuals into the environment, 
develop sensitive techniques to track pollutants once released and find effective methods to remediate 
spoiled resources.  They serve as the vital link between scientific discovery, technological development 
and the societal need for protecting human health and ecological integrity.  In the coming decades, 
environmental engineers will increasingly be called upon to address broader issues of environmental 
sustainability by minimizing the release of residuals through altered production processes and choice of 
materials; by capturing the resource value of wastes through recovery, recycling and reuse; and by 
managing natural resources to meet competing societal objectives. 


Environmental Teaching Programs - The undergraduate major in Environmental Engineering (EnvE) 
prepares students for careers in both industry and government agencies concerned with managing water, 
energy, public health and the environment.  The program also provides an excellent foundation for further 
study in Earth science, engineering, business, management, law and public health.  The curriculum 
provides students with a quantitative understanding of the physical, chemical and biological principles 
that control air, water and habitat quality and sustainability on Earth, along with expertise in the design, 
development, implementation and assessment of engineering solutions to environmental problems.  The 
program emphasizes a highly interdisciplinary approach to environmental engineering, combining a 
strong theoretical foundation with field studies, laboratory experiments and computations.  Core courses 
within the major provide students with a firm foundation in the physical and life sciences and the ways 
that they apply to energy, hydrology, air and water quality issues. 


In addition to serving its majors, the EnvE program provides a large service course for SSHA in terms of 
EnvE 10 The Environment in Crisis (Gen Ed science and laboratory units for non-science and engineering 
majors).  The program also offers an upper division writing-intensive environmental policy course, EnvE 
118 Global Change, which may be modified in the near future to serve as an acceptable substitute for 
CORE 100.  


The Environmental Systems (ES) graduate program is one of the first and truly interdisciplinary graduate 
programs jointly with the School of Natural Science (SNS).  The program offers individualized, research-
based courses of study leading to the M.S. and Ph.D. degrees and is the first and only graduate program at 
UCM that achieved UC system approval.  Through the interdisciplinary ES graduate group, ENVE is 
affiliated with the Sierra Nevada Research Institute (SNRI), the powerhouse for ecological and 
environmental research geared towards sustainability of the Sierra Nevada and San Joaquin Valley. 


EnvE Research Programs - Environmental engineering graduate research is an integral and 
complementary part of the interdisciplinary environmental systems program at UC Merced administrated 
jointly by faculty from the School of Engineering and School of Natural Science.  The role of 
environmental engineering is to connect and translate research into workable environmental engineering 
solution. Environmental engineering has three main focus areas: 
Hydrology - Hydrology focuses on the sources, balance and use of water in both natural and managed 
environments, including precipitation, mountain snowpack, river runoff, vegetation, water use and 
groundwater.  Both the physical and chemical aspects of the water cycle are included.  Water resources 
are experiencing unprecedented stresses, owing shifts in temperature and precipitation patterns associated 
with climate change, as well as shifts in land use and land cover in response to growing populations.  
Water quality - The water quality area focuses on engineering solutions to water and waste issues, 
including measurement technology, water quality assessments, treatment systems and remediation of 
contaminated waters.  Physical, chemical and biological aspects are included.   
Air Pollution - This focus area investigates solutions to air quality in a regional setting.  Air pollution 
focuses on issues arising from primary emissions within different regions of the United States.  Recent 
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areas of research included:  Pittsburgh, Baltimore, and the San Joaquin Valley and its precursor airflow 
corridors.  A key focus is on particulate matter released from primary direct emission point and fugitive 
sources as well as the atmospheric chemical gas-to-particle conversion added by photochemistry.  
Sustainable Energy - Current research focuses solutions to energy problems, both regionally and 
globally.  Solar energy research includes the development of medium-temperature solar thermal collectors 
and a project to initiate the development of a novel cost-effective concentrating photovoltaic system. 
Environmental Policy - Policy effect of climate change on wildfires and effect of emission trading 
systems due to interaction between environmental policies and industry activities.  
Environmental Geographical Information System - Application of geospatial techniques in solving 
large-scale ecological and geographical problems, with emphasis on the effects of invasive species, 
climate change, and human disturbance on terrestrial ecosystems.  
 
EnvE Goals 


1. Grow Research by Focused Investment in Faculty Hires in Key Areas - Similarly to all academic 
programs at a growing new university that has been hit by this economical depression, the environmental 
engineering program growth is delayed, resulting in reduced research synergism in key areas that have to 
overcome in order multiply the impact of the current research endeavors.  
2. Obtain ABET accreditation for EnvE Undergraduate Program by 2015 - The growth of our 
undergraduate program as well as the quality of students is substantially reduced because the program is 
not ABET-accredited.  To achieve the level of breath and depth needed for our environmental program to 
pass the accreditation hurdle as well as to serve our ES graduate program and conduct world class 
research, additional faculty are urgently needed that will fill key gaps in expertise and research.  As soon 
as the environmental engineering program is accredited, more and better prepared students will join our 
program that would otherwise not come given the professional implications of having an undergraduate 
engineering degree from a not accredited institution.  
3. Enhance interdisciplinary and cross-disciplinary research initiatives - The graduate program, ES, 
environmental engineering faculty are associated with is truly cutting across disciplines, including SNS 
and SSH.  The ES program is highly link with research and academic activities under the umbrella of 
SNRI.  Already several EnvE faculty are partners in the UC Merced Energy Research Institute (MERI).  
The Health Science Research Institute (HSRI) was founded in 2009 and is expected to involve faculty 
members across many disciplines, including EnvE. O thers are associated with the UC Merced Spatial 
Analysis and Research Center.  As the university grows in faculty numbers, diversity, capabilities, and 
space, more cross-disciplinary research initiatives will natural follow.  Here, the metric of success will be 
measured by (a) faculty linkage and number of interdisciplinary research that otherwise could not have 
been obtained, and (b) total competitive research funding of these centers and initiatives.  
4. Maintain high-level of research productivity - Scholarly productivity is a key outcome measure 
together with national and international reputations of our faculty researchers.  To fuel further high level 
of research productivity, potential research links that are currently not available due to the missing 
expertise have to be filled with strategic faculty hires. 
5. Develop Civil and Sustainability Engineering - The world is changing quickly.  Already, with the 
global challenges of climate change, population growth, and diminishing resources, the need emerges to 
face these challenges and develop new sustainable technology, housing, materials, transportation systems, 
and energy systems.  To face these challenges, civil engineers with a deep conviction towards 
sustainability have to be educated, providing the SoE at UCM with a great potential of building an 
undergraduate program in civil/sustainability engineering.  To have a viable Civil engineering 
undergraduate program, at least three focus areas are needed.  Here at UC Merced, we already have 
environmental engineering and hydrology.  What is needed to complete a viable undergraduate program 
is hires in the areas of sustainable structures, building materials, and transportation systems.  
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ENVE Outcome Metrics 


3.1. Research Assessment 


• Funding increase 
• Funded and unfunded graduate research projects 
• Graduate degree production increase 
• Number of publications in peer reviewed journals and journal impact factor 


3.2. Education Assessment 


• Substantial enrollment increase (comparably staffed Civil & Environmental Engineering 
programs nationwide are roughly double the size of the current Environmental Engineering 
program). 


• The EnvE program assessment plan includes continual course and program level assessment 
vehicles culminating in a periodic self-evaluation and review by the Accreditation Board for 
Engineering and Technology (ABET). 


• Number of undergraduate students participating in research. 
• Number of doctorial students and graduation rates. 
• Number of woman, minority and U.S. citizen graduate applicants. 


 
EnvE Current Academic Resources – Six full professor (2 of which have full administrative 
appointments), one associate professor, and four assistant professors (2 of which have 0.5 appointments in 
SoE), for a total count of 7 FTE.  This group occupies wet and dry lab research space in SE 1. 
EnvE Resource Requirements 2010 – 2015 – In the short term, two more faculty members (ecological 
engineering, air pollution modeling) would greatly assist the EnvE program as it moves toward ABET 
accreditation and would also better position the EnvE and Environmental System group to compete for 
interdicisplinary research projects.  Several other faculty lines shared with the management program 
efforts would also help to initiate the sustainability effort discussed below.  Appropriate space allocation 
(both we and dry lab) will be beneficial for the recruiting of these additional faculty members.    
EnvE Envisioned Program by 2020 – We envision that EnvE program (by then, the Civil & 
Sustainability Engineering) will have 10-12 faculty members (including split appointments).  The number 
of undergraduate program will be around 150-200.  We expect to have 60-80 graduate students in the ES 
program. 
ENVE Resources Requirements 2010 – 2015  – Critical academic resource requests are based on (1) 
need to obtain critical faculty numbers to achieve ABET accreditation, (2) continued build up of research 
capacity in existing research areas, and (3) responding to global challenges, sustainability engineering 
faculty is needed to respond to novel research needs and societal demands. 
ENVE Academic Resources (FTEs) Request - For the next 5 plus years, environmental engineering 
group has two areas of need:  (1) filling gaps that currently limit the teaching and research, and (2) expand 
into sustainable engineering/civil engineering.  Given the limited space and resources available for the 
next years due to the recession, the priority has been placed on filling gaps in our existing research and 
teaching programs and delay the buildup of sustainable engineering until 2015.  The top four priorities of 
FTE positions for 2010-13 are as follows: 


• Ecological Engineering or Ecohydrology (SoE-9) - We recommend an assistant or associate 
level search for a faculty member who uses engineering principles to design sustainable systems 
that integrate human activities with the natural environment, with particular emphasis on the 
linkage between hydrologic and ecological systems.  Possible areas of research emphasis include 
interactions among hydrologic, biogeochemical, physiological, and soil processes; hydrologic 
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ecosystem services, integrating water quality, water cycling; spatial analysis and scaling.  Use of 
remote sensing, field-based measurements, laboratory experiments and modeling are all of 
interest.  As a discipline, ecohydrology addresses the bi-directional regulation of hydrologic and 
ecological processes, e.g., the flow regime and pollutant levels of water in wetlands regulate the 
species and the populations that live in the ecosystem, while ecological processes in the wetland 
regulate the timing and magnitude of water and nutrient fluxes through the system.  Ecological 
engineering involves the design, construction, restoration and management of aquatic and 
terrestrial ecosystems that have value to both humans and the environment, using principles from 
engineering, ecology, economics, and natural sciences.  The extensive and large-scale ecosystem 
restoration efforts planned in the Central Valley provide excellent opportunities for both natural 
laboratories, and research support through applications partnerships with local landowners and 
conservation entities.  Similar efforts are being carried out across the Western U.S.  This position 
would have collaborative opportunities and synergy with Campbell, Bales, Conklin, Harmon, 
Guo in SoE and Aguilar, Dayrat, Keepers, O’Day, Traina in SoNS.  


• Air Pollution Modeling, Management and Control (SoE-7) - We recommend an assistant or 
associate professor position, preferably someone with both a management and technology focus 
in the area of air quality engineering.  A background in mechanical engineering is desirable.  This 
position could focus on engineering design of systems, technology for air pollution control, or 
modeling and impacts of air pollution.  California’s Central Valley offers an excellent natural 
laboratory for research to devise air pollution control systems.  Organic and inorganic 
particulates, persistent organic pollutants, and precursor gases for ozone formation are produced 
during routine agricultural practices and weekday commutes.  These pollutants are lofted into the 
atmosphere to interact with other chemicals or microbes and are eventually deposited in the 
respiratory systems of humans and animals, as well as on plant leaves.  The resulting effects on 
human and ecosystem health are devastating.  A significant air pollution-related research effort 
aimed at the understanding and mitigating the escalating air quality problems in the Central 
Valley, Sierra Nevada, and elsewhere has already been initiated in the Environmental Systems 
graduate group.  This new position could also be helpful in understanding the effects of air 
quality on climate and of climate policy on air quality.  This position is central to our developing 
strength in the air pollution area, and is an excellent complement to research by Rogge, Traina, 
Westerling. 


• Environmental Biotechnology (SoE 11) - We recommend an assistant or associate professor 
position who has extensive experience in urban and agricultural wastewater treatment, advanced 
treatment techniques, remediation, and expertise in toxicology.  This person could also contribute 
to environmental bioengineering.  The San Joaquin Valley is one of the fastest growing areas 
within the US and likewise harbors the most intensive agricultural industry in the Nation.  
Consequently, not only the quantity of water is an issue, but also the quality of water for 
households, crops growing and animal husbandry in large concentrated animal feeding 
operations.  A great portion of the wastewater produced during agricultural activities is more or 
less released to the environment with little or no treatment.  


ENVE Cross-School FTE Requests 


• Natural resource management (Cross 2) - It is recommended that a tenured faculty member at 
the full or associate professor level be hired in this area.  It is expected that this person would help 
lead the planning for a natural resources management track within the proposed management 
program and eventual School of Management.  A research emphasis on water, forest, or range 
would complement existing faculty and help fill an important niche in the UC system.  This 
person could also contribute to planning for a Center for Spatial Analysis that is being 
investigated by faculty in SoE and SSHA, contribute to developing a Geography degree at UCM, 
and contribute to refocusing of the Earth Systems Science degree in the School of Natural 
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Sciences.  At the graduate level, a number of discussions have taken place around starting a 
program in Public Lands Management, with linkages to the NPS, USFS and other land-
management agencies; and this person could also anchor that program.  This position should 
complement Hart, who has some expertise in this area, having been on the faculty in natural 
resource programs for 19 years before coming to UCM; Hull, who has 20 years experience in 
cultural resource management, and potentially UCM’s World Heritage program. 


 


Materials Science and Engineering 
Materials Science and Engineering (MSE) applies fundamental principles of physics and chemistry to 
designing materials with desired combinations of mechanical, optical, electrical, magnetic, 
electrochemical and other properties.  Increasingly, innovative materials are being developed with the 
benefit of lessons that have been learned from nature.  Examples include armor based on the structure of 
abalone shells and rats’ teeth, optical materials that owe a debt to sea urchin spines and peacock feathers, 
high-performance ballistic fibers modeled on spider silk, self-cleaning surfaces copied from lotus leaves, 
and strong, reusable adhesives that emulate the behavior of gecko feet.  Also encompassed in MSE are the 
methods by which particular atomic and molecular arrangements (nanostructures and microstructures) are 
achieved, the overall cost of the ingredients and processes used to produce particular materials, the effects 
of the environment on materials, the effects of materials and materials processing on the environment, and 
characterization of materials structure and properties.  Because MSE embraces skills from physics, 
chemistry, mathematics and biology, it is especially appealing to anyone who enjoys interdisciplinary 
studies and who seeks to apply such knowledge to solving practical engineering problems. 
Energy and sustainability have both been identified as leading research priorities for the School of 
Engineering and the UC Merced campus, while plans are underway to consolidate the SOE undergraduate 
curriculum to offer a more streamlined set of courses at the undergraduate level and expand course 
offerings at the graduate level.  Strategic planning for MSE is focused on 1) building critical materials 
expertise into the energy and sustainability research themes of UC Merced, and on 2) supporting 
instructional programs across SOE and the campus at the undergraduate and graduate levels. 
Energy and Sustainability Materials Research - Rising industrialization of developing countries in 
response to economic globalization since the late 1980s and population growth have contributed greatly to 
an unsustainable demand for energy and raw materials for manufacturing.  China, in particular, is on track 
to become the top manufacturing nation in the world by 2020, and by some estimates has already become 
the world’s second largest economy after the United States.  This manufacturing capacity, initially 
spurred by export demand, is increasingly geared towards meeting the internal demands of a rising middle 
class in a nation in excess of 1.3 billion people.  
Among the plethora of possibilities for materials research in energy and sustainability that exist, some key 
areas that are synergistic with present efforts by other disciplines in SOE and across campus have been 
identified for development within MSE over the next 5-10 years.  These include 1) energy materials, 2) 
sustainable manufacturing, and 3) sustainable building
Energy Materials - Although energy materials research has many disciplines that contribute to it, the 
relationship between structure-properties-processing-application is a special focus of Materials Science 
and Engineering that gives it a strong engineering design component that is particularly relevant to the 
energy industry where many new technologies have not been adopted due to cost, processing, 
maintenance or other engineering constraints.  Tto leverage the existing strength of UC Merced in non-
imaging solar optics and other energy conversion technologies involving high temperature processes, as 
well as in nanotechnology, we propose to focus faculty hires in the areas of 


. 


high temperature materials 
(relevant to receiver materials for high-temperature solar concentrators and solid-oxide fuel cells), nano-
enabled energy technologies, and modeling of processing pathways for the synthesis of new metastable 
energy materials.  The first two areas are experimental in nature, but have only modest dry laboratory 
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space needs due to our ability to leverage existing shared resources in nanofabrication and 
characterization.  The third area is theoretical in nature and only requires computational resources that are 
available through shared faculty computer clusters on campus or national computational facilities. 


MSE at UC Merced already has a primary research thrust in energy materials, however at present there 
are only 3.4 faculty in MSE (one faculty member, Christopher Viney, has administrative responsibilities 
as the Vice-Provost for Undergraduate Education and as the Dean of College One).  Jennifer Lu studies 
the synthesis of carbon nanotubes and other nanostructures and nanomaterial-based composites for 
photovoltaic , battery, and energy-scavenging applications.  Lilian Davila models the structure of silicates 
to understand and predict their properties, and her results have been applied to studying diffusion in 17 
silica zeolites (applicable to sequestration of nuclear waste) using computer simulations and 
thermochemistry data, failure mechanisms of optical lenses at the National Ignition Facility at LLNL 
(nuclear fusion studies), and silica nanowires (hydrogen and energy storage, biological and chemical 
sensing with NEMS).  Christopher Viney’s research fits into the broad concept of energy materials and 
sustainability, in that bioinspired materials guide us towards efficient, sustainable use of matter and 
energy through environmental benign processing routes.  Valerie Leppert specializes in materials 
characterization in the electron microscope, which is pertinent to all fields of energy materials research.  
Sustainable Manufacturing - Sustainable Manufacturing seeks long-term alternative technologies, 
processes, materials, chemicals, and/or products so as to reduce pollution and waste, and create 
sustainable solutions.  Its practice requires expertise in environmental regulations, recycling, life-cycle 
assessment, economic analysis, green chemistry and toxicology.  Sustainable Manufacturing practice is 
rapidly becoming a necessity for companies engaged in manufacturing and several programs have 
recently begun cropping up around the country to meet industrial demand for training in this emerging 
field.  Since the field is just developing, there is an opportunity at UC Merced to create a competitive 
research program in Sustainable Manufacturing that leverages the Sierra Nevada Research Institute and 
existing research and instructional programs in Environmental Systems, Biological Engineering and 
Small-Scale Technologies, Mechanical Engineering and Applied Mechanics, Computer Science and 
Quantitative Systems Biology, as well as the nascent School of Management.  
To build a sustainable manufacturing program, expertise is needed in life cycle and cost-benefit analysis 
of materials and manufacturing processes, and modeling of synthesis routes (often bio- or geo-inspired) to 
new metastable materials that reduce the use of energy and rare metals.  Both areas of research are 
computational in nature and have modest space and resource needs that can be met by shared faculty 
computer clusters or national computational facilities. 
Sustainable Building - Sustainable building is an emerging area of interest for resource conservation, 
with a growing number of government agencies offering incentives for its practice.  In addition, 
sustainable building is one of two research areas for the FY2010 Emerging Frontiers in Research and 
Innovation (EFRI) research program funded by the National Science Foundation.  (The EFRI program 
was established by the Directorate for Engineering at NSF to focus on important emerging areas of 
research in a timely manner.)  Green building materials are an important component of sustainable 
building practices that offer reduced construction costs, reduced maintenance and replacement costs over 
the life of the building, energy conservation, improved occupant health and productivity, and lower costs 
due to flexibility in design for specific occupants.  The research emphases described above for sustainable 
manufacturing and energy materials can also contribute to a sustainable building focus in MSE.  For 
example, a faculty with expertise in material lifecycle and cost-benefit analysis can contribute analysis of 
the resource efficiency of proposed green materials, while expertise in energy materials can contribute to 
the identification and development of cost-effective methods of conserving or harvesting energy in 
buildings.  In addition, we would like to build expertise in structural materials with MSE to further the 
development of new green building materials that reduce the use of nonrenewable resources and 
environmental degradation.  This position can be computational in nature or requiring only modest dry 
laboratory space due to shared materials synthesis and characterization equipment in MSE. 
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MSE Support of Instructional Programs -  The 3.4 faculty allocated to Materials Science and 
Engineering have designed an efficient curriculum with five required MSE courses for undergraduate 
MSE students that allows the program to still make a significant contribution to several instructional 
programs in engineering and across campus.   


In additions to serving their major and the BEST graduate program, the MSE faculty is making extensive 
contributions to engineering as a whole and general education.  With consolidation of the undergraduate 
engineering curriculum in order to offer an ABET accredited General Engineering degree with specialist 
tracks and further streamlining of courses for the MSE major, it is expected that contributions to programs 
outside of MSE and the BEST graduate program will increase.  Only two courses (MSE-111 and MSE-
119), each offered every two years, will exclusively serve MSE majors in the future (this represents 1/7 of 
the MSE teaching capacity each year).  Every other course offered by MSE will satisfy requirements for 
engineering students in other majors or in the general engineering program.  MSE-111 is needed for the 
BEST graduate program, because graduate students for BEST are drawn from diverse disciplines and 
need some training in materials processing via the graduate cross-listed course for MSE-111, BEST-211 
(CRF to be submitted to GRC).  MSE-119, with a focus on modeling of mechanical properties, may 
additionally be of interest to other majors. MSE faculty will continue to contribute to General Education. 


Outcome Metrics 


Resources Requirements 


Academic resource requests for MSE are based on the discipline’s contribution to energy and 
sustainability research themes at UC Merced, its contribution to instructional programs across SOE and 
general education, its undergraduate and graduate teaching needs, and its contribution to student 
recruitment and retention through the COINS undergraduate research program (described above). 


MSE Academic Resources (FTE) requests 


• Energy Materials (SoE-3) - We are requesting an FTE at the Junior/Senior level to be housed in 
MSE for High Temperature Energy Materials, specifically ceramic materials, as priority for Year 
1.  This person will contribute to research efforts in energy conversion technologies (e.g. receiver 
materials for solar concentrators and solid oxide fuel cells) and secondarily, to a possible future 
program in sustainable building.  He or she can also contribute to MSE, Engineering, and General 
Education instructional responsibilities as detailed in MSE’s 5 year strategic plan.  This position 
(the only experimental one that MSE is requesting over the next 3 years) has modest dry 
laboratory space needs and start-up costs due to shared characterization facilities (DTA, DSC, 
AFM, XRD, TEM, SEM).  The only major experimental need is likely to be for high and mid 
temperature furnaces for synthesis and processing that can be accommodated on laboratory 
benches and venting to the hood exhaust system (this equipment does not need to be placed in a 
hood, it only requires hook-up to the hood ventilation system). Space needs and start-up costs are 
detailed in the SOE FTE request table.   


• MSE-6: Computational Materials (SoE 12) - An FTE in computational materials at the 
Junior/Senior level, centered on modeling of metastable materials processing is requested as a 
priority in Year 3.  This hire would contribute to ongoing efforts in energy and sustainability 
through the design of new materials for energy and replacement materials for 
manufacturing/building sustainability.  Modeling assists the development of new materials 
through identifying efficacious metastable pathways for materials synthesis and processing that 
may be inspired by nature, as well as identifying new processing techniques that can be used to 
improve the recyclability of materials (pressure fabrication of hard plastics vs. thermosetting that 
allows recycling of hard plastics, for example).  There are also collaborative opportunities with 
cognitive science that explore the use of materials visualization for materials teaching and 
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learning.  Since this is a computations position no experimental laboratory space is needed (only 
space to house computers and researchers).  Start-up costs are minimal, with shared computer 
clusters or national computational facilities available.  Specific space needs and start up costs are 
detailed in the SOE FTE request table. 


• Sustainable Manufacturing Management (Cross 3)- We are proposing an opportunity hire in 
Engineering to contribute to development of the School of Management, specifically to allow the 
establishment of a Sustainable Manufacturing Management program (described in more detail in 
the 5 year strategic plan) that can leverage existing courses across multiple instructional 
programs.  This leadership position requires a tenured faculty member at the full or associate 
professor level.  Appropriate disciplinary backgrounds for this position include industrial 
engineering, engineering economics, management and/or economics, environmental engineering, 
or materials engineering.  A research emphasis on lifecycle and/or cost-benefit analysis would 
complement existing faculty expertise in the Schools of Engineering and Natural Sciences.  The 
ideal candidate would have a proven track record in connecting engineering economic analysis to 
research in environmental systems, toxicology, or materials engineering, as well as the social 
science and policy aspects of sustainable manufacturing.  The space and start-up needs for this 
position are modest, as it is theoretical in nature.  Specific needs are detailed in the SOE FTE 
request table.  


MSE Cross-School FTE Requests 


• Technology Management (Cross 5) - We are proposing an opportunity hire in Engineering to 
contribute to development of the School of Management, specifically to allow establishment of a 
Technology Management program that can leverage existing courses across multiple instructional 
programs in Engineering and Natural Sciences. 


 


Mechanical Engineering 
Overview – The Mechanical Engineering faculty at UCM are affiliated primarily with the  Mechanical 
Engineering and Applied Mathematics (MEAM), but several ME faculty are also affiliated with the 
BEST, and ES graduate programs.  The ME faculty are dedicated to the education of a new generation of 
mechanics researchers, applied mathematicians and/or researchers of ME-related areas who aim to master 
the fundamentals of the mechanical sciences (which include disciplines such as continuum mechanics, 
rheology, fluid mechanics, heat and mass transfer, energy conversion, etc.) while being exposed to the 
forefront of research techniques, methodologies and equipment to solve problems that are relevant to 
modern society (green energy, mechanical modeling and synthesis, robotics and mechatronics, control 
systems, etc.). 


Mission Statement - The mission of the MEAM program at UC Merced is to provide a modern, 
comprehensive, and interdisciplinary educational experience to its students with the objective of 
preparing them for successful careers in the current and dynamically changing professional environment.  
To achieve this mission, the MEAM program strives to accomplish the following educational objectives: 


Program Educational Objectives  


1. To provide a solid background on the pertinent mathematical, physical, chemical and engineering 
concepts that make up the foundations of the broad disciplines of mechanical engineering and 
applied mechanics, as well as on their closely associated fields; 
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2. To provide our students with the knowledge to correctly apply natural laws to the creative 
formulation and solution of engineering problems through the use of analytical, computational 
and experimental techniques; 


3. To expand the reach of research in mechanical engineering and applied mechanics to non-
traditional areas by continually seeking to incorporate new methodologies and research findings 
to our graduate curriculum. 


Research 


Mechanical Engineering and Applied Mechanics represent two distinctive but overlapping research areas 
that together form some of the most fundamental pillars of the academic enterprise.  While the various 
disciplines that compose the field of Applied Mechanics are associated with rigorous and rapidly 
developing branches of human thought, Mechanical Engineering is currently undergoing a fundamental 
transformation at several distinct levels.  At the design level, computer aided engineering and fast 
prototyping automated tools are revolutionizing the way new products are conceptualized, evaluated and 
deployed into the market.  At a more fundamental level, computational methods that are based on 
judicious use of advanced concepts in Applied Mechanics (including stochastic evolutionary methods, 
uncertainty analysis, artificial cognition, etc.) have expanded the portfolio of research methodologies 
much beyond the usual designer-based experience.  Today, Mechanical Engineering is evolving into a 
discipline where more emphasis is placed on teaching a machine how to design, other than using the 
machine to optimize a pre-selected design.  In other words, instead of using the engineering methodology 
to optimize a pre-existing concept, MEAM research is transitioning to a new paradigm where only the 
goals and constraints of the object are known to the designer, and a stochastic algorithm uses a variety of 
advanced computational methods to explore the complete space of solutions that satisfy the goals and 
constraints of the problem at hand.  


The MEAM group at UC Merced emphasizes this new approach to Mechanical Engineering, and 
therefore is unique among all UC campuses in placing a much higher emphasis on advanced 
computational methods.  Formed in August of 2007, the MEAM group is composed of eleven faculty 
members from various disciplines, including Mechanical Engineering, Electrical Engineering, Physics, 
Applied Mathematics and Computer Science and Engineering.  


3.3. Research Themes of MEAM Program - As mentioned above, there are many exciting research 
opportunities within the context of the MEAM program, and we have prioritized research areas 
that would better complement and add value to the overall research and educational mission of 
UC Merced.  The chosen research themes also add a unique flavor to our program not only 
within the UC system, but also in comparison to other programs in the nation.  The MEAM 
program will initially focus on two major themes, which are described below. 


Energy Systems (I)— Mechanical engineering is a core discipline for the development of energy 
conversion technologies, and the MEAM program at UC Merced is well poised to take the lead on the 
renewable energy initiative in our campus.  Professors Winston, Sun, Coimbra, and Diaz have all 
established track records in research funding in the energy research area.  There is very strong synergy 
between the MEAM graduate program and the Merced Energy Research Institute (MERI), as well as with 
UC CITRIS (Center for Information Technology Research in the Interest of Society) and the new CITRIS 
initiative C-GRACE (CITRIS Global Research Alliance for Climate and Energy).  Within the Energy 
Systems theme, the main areas of activities of the MEAM program include: solar concentrators, solar 
availability mapping, renewable fuel conversion, fuel cell technology, concentrator controls, direct solar 
conversion, and solar power applications to environmental health monitoring.  The MEAM program has 
several overlapping research projects with other graduate groups within the energy systems theme, 
including Environmental Systems (ES) and Electrical Engineering and Computer Science (EECS).  The 
MEAM faculty has been very successful in attracting sizeable research grants in this area. 
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In the next five years, we would like to build a strong focus on energy research, and shall explore the 
research topics including solar energy, wind energy, building efficiency, building energy sensor network, 
and energy storage technologies. 


Biologically Inspired Technologies (II) — Although one of the primary goals of this MEAM research 
theme is in the development of advanced computational methodology, there is important synergy with 
experimental methods in bio-controls, mechatronics, multi-scale material properties, and complex fluids 
that will enable the maturation of this area into a new paradigm of engineering design.  A strong 
computational component on novel genotype optimization methods will allow us to explore bio-inspired 
solutions beyond the traditional bio-mimetic approach.  However, it is the concurrent and parallel 
experimental development of advanced materials (and the associated understanding of complex 
constitutive relations) that will enable the development of a full spectrum of engineering solutions for 
complex problems for engineered materials (as opposed to biological materials).  An important 
component of the MEAM strategic plan is to build critical mass in this research theme.  There is a very 
good opportunity for future collaboration between several graduate programs at UC Merced in this area, 
including Biological Engineering and Small Technologies (BEST), Electrical Engineering and Computer 
Science (EECS), Quantitative and Systems Biology (QSB), and Applied Mathematics (AM). 


The two research themes above reflect a sensible compromise between depth, breadth, impact and quality 
of MEAM research.  Equally relevant is our effort to combine the needs of the very popular 
undergraduate program in Mechanical Engineering with the development of a strong research program in 
MEAM.  


Synergistic Growth with ME Undergraduate Program - The mechanical engineering (ME) 
undergraduate major was launched during Fall 2006 accepting only freshman students. The plan was to 
start accepting transfer students only in the Fall 2008.  However, a large number of current upper division 
students at UC Merced have approached ME faculty or the engineering student counselors to explore the 
possibility of transferring to the ME major before they complete their degree.  By now, ME has become 
one of the most popular engineering majors at UC Merced.  In Fall 2009, we had 176 ME students, the 
largest group among all the majors in Engineering, with only five faculty.  ME also has currently the 
largest student-to-faculty ratio in the SoE by a large margin. 


To evolve into a top ME program, it is absolutely necessary to develop a strong and comprehensive 
foundation in key areas, with a sufficient number of faculty to build a modern program with state-of-the-
art research infrastructure.  In addition, because ME is a key component of any modern engineering 
academic program in serving key and foundational needs for many engineering sub-disciplines.  Delaying 
the hiring of ME faculty will dramatically constrain the growth of our engineering program and could 
significantly impair the image and reputation of the ME program and the School of Engineering as a 
whole. 


Currently, ME provides service to other majors by teaching a number of engineering fundamentals 
courses that include: ENGR 57 (Dynamics), ENGR 151 (Strength of Materials), ENGR 130 
(Thermodynamics), ENGR 135 (Heat Transfer), and others.  This situation increases dramatically the 
teaching load of ME faculty. 


From the outset, there was a concerted effort to provide a seamless experience to SOE undergraduate 
students interested in pursuing post-graduate education in the MEAM program.  The MEAM program 
offers research opportunities for students interested in projects at the interface between Complex 
Analysis, Mechanics, Manufacturing, Bio-Inspired Engineering, Applied Computational Sciences, 
Mechatronics, Advanced Materials, Energy Conversion, and Controls.  Due to the interdisciplinary nature 
of the topics covered in MEAM courses, a number of these courses serve graduate students from many 
different disciplines.  This also increases the teaching load of ME/MEAM faculty.  For instance, in the 
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past the following courses were populated by graduate students from other programs:  ME 135/ES 235 
(Heat Transfer), MEAM 201 (Advanced Dynamics), ME 210 (Linear Controls), and MEAM 251/ES 237 
Viscous Flows. 


There are currently five FTE positions filled in mechanical engineering (listed here in order of hiring): 
Professor Diaz, Professor Coimbra, Professor Sun, Professor Modest and Professor Ma.  The expertise of 
the current faculty covers a relatively unbalanced portion of the overall research area in Mechanical 
Engineering and Applied Mechanics since 4 out of the 5 faculty hired have main expertise in 
Thermofluids, and only one faculty (Prof. Sun) has expertise on Solid Mechanics. 


Outcome Metrics 


Resources Requirements - For the next five years, a total of ten desired positions have been identified 
and described below in descending level of priority for both the ME and the MEAM programs): 


1) Computational Engineering (I and II) 
2) Energy Storage Technologies (I) 
3) Mechatronics (I and II) 
4) Buildings Energy Efficiency (I) 
5) Nonlinear Analysis (I and II) 
6) Bio-Controls (II) 
7) Bio-Inspired Mechanics (II) 
8) Computational Fluid Dynamics (I and II) 
9) Turbulence (I and II) 
10) Complex Systems (I and II) 


In addition, four instructors will be needed to cover the engineering fundamentals and capstone design. 


For AY 2010-2013, the program is requesting three lecturers (SoE-LPSoE-2, SoE-LPSoE-4, SoE-
LPSoE-5).  Two will concentrate on the engineering fundamentals (ENGR) courses that serve all 
programs in the SOE, and the other on ME electives that may serve BIOE, ES, ME, MSE and CSE 
students.  The final lecturer will help faculty to develop and deliver the capstone and other design-related 
courses. 


The top three priorities of regular faculty FTE positions for 2010-13 are as follows: 


• Computational Engineering with emphasis on Stochastic Optimization (SoE-5) - This 
senior/junior position is an important and strategic area of research in ME.  It will cover, but will 
not be limited to, development of numerical schemes to treat problems in structural, thermal-
fluids and energy systems.  It can relate to parallel computing and high performance algorithm 
development applied to engineering problems.  The undergraduate program in Mechanical 
Engineering will benefit with courses such as FEA and CAE.  The graduate program will benefit 
with courses in the particular areas of research of this FTE.  Natural synergies with other 
programs include Computer Science and Engineering, and Applied Mathematics. 


• Energy Storage Technologies including Turbulence Modeling (SoE-2) - This senior/junior 
position will add an important and strategic area of research in ME to broaden and strengthen its 
actual capabilities.  This position will cover, but will not be limited to, design and analysis of 
energy storage devices, thermal fluids, turbulence, and high temperature mechanics of materials.  
The undergraduate program in Mechanical Engineering will benefit with courses such as strength 
of materials, and the capstone design. The graduate program will benefit with courses in the 
particular areas of research of this FTE. Natural synergies with other programs include Material 
Science, Computer Science and Engineering, and Applied Mathematics. 
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• Mechatronics (SoE-8) - This senior/junior position will add an important and strategic area of 
research in ME to broaden and strengthen its actual capabilities.  This position will cover, but will 
not be limited to, dynamics, control systems, and sensor network and optimization with an 
emphasis on applications to building energy efficiency.  The undergraduate ME program will 
benefit with courses such as dynamics, vibration and control, and capstone design. The graduate 
program will benefit with courses in the particular areas of research of this FTE. Natural 
synergies with other programs include Computer Science and Engineering, and Applied 
Mathematics. 


Resource Needs for MEAM and ME Programs 


There is a minimum number of specialized faculty members required to deliver a comprehensive program 
such as Mechanical Engineering in parallel to a successful graduate program in MEAM.  Although we are 
falling short of the projected need for FTEs, an even more pressing problem is space allocation for both 
instructional and research use.  The ME/MEAM faculty believe that the instructional laboratory allocation 
to ME-lead classes is insufficient for achieving success in the accreditation process with ABET.  


Core Facilities - Both the MEAM research program and the ME instructional program need adequate lab 
space and machine shop support to exist.  The current machine shop is not supported at a level that will 
allow Capstone Design and MEAM research programs.  This limitation will severely impact the ability of 
the ME program to be ABET accredited in the coming years.  All ME faculty members, in collaboration 
with the SOE staff, have been actively involved in extracting the most out of the limited instructional lab 
space available to deliver the ME classes.  However, even considering the best use of the instructional 
labs (which include rotating schedules, sharing of the labs by several different disciplines, and modular 
educational benches that are put aside after use) it is very clear that the currently available space will not 
withstand ABET scrutiny.  The same is true with the machine shop support. 


The MEAM needs in terms of space include extra 5,000 sf laboratory space beyond what is available now 
for ME faculty at the SE building, of which about 2,000 sf need to be “damp” lab space.  Given our 
emphasis on computational methods, this need is rather modest in comparison to other graduate 
programs, but it is critical for us in order to attract the few experimentalists needed for reaching critical 
mass in both energy systems and bio-inspired technologies.  







Appendix 1: Requested FTEs, Year 1 of 3-year Plan, AY 2010-2011 
 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Computer Systems Junior/Senior CSE ME EECS MEAM/ES $200k-300k 400-800 sq ft dry  


 
1 
 


Energy Storage 
Technologies Junior/Senior ME  MEAM  $150K 250-500 sq ft  


1 Energy Materials Junior/Senior MSE ME BEST MEAM $150K 250-500 sq ft 


Contribute to MERI (high T materials, energy 
harvesting, catalysis) - existing materials 
characterization  resources can be leveraged to 
bring down the cost of the start-up package 


1 Physiological 
Modeling Junior/Senior BioE ME BEST QSB $150-250K 400 sq ft  


1 


Computational 
Engineering 
(emph. stochastic 
optimization) 


Junior/Senior ME  MEAM  $150K 250-500 sq ft  


          


1 SoE-LPSOE-1 EECS Lecturer1 EECS     office  


1 SoE-LPSOE-2 Fundamentals Lecturer ENGR     office  


1 SoE-LPSOE-3 EECS Lecturer EECS     office  


1A candidate for SoE-LPSoE 1 is currently under consideration. 
 







Appendix 1: Requested FTEs, Year 2 of 3-year Plan, AY 2011-2012 
 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up 


costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Computer Science 
Theory Junior/Senior CSE Applied Math EECS Applied Math $150-250k 400 sq ft students 


office  


 
1 
 


Air Pollution 
Modeling, 
Management, & 
Control 


Junior/Senior ME or ENVE Management ES ME $150-250K 400-800 sq ft  Possible use of GIS & computer cluster facility 


1 Mechatronics Junior/Senior ME  MEAM  $150K 250-500 sq ft  


1 Ecological 
Engineering Junior/Senior BioE ENVE ES BEST $300-500K 600-1,000 sq ft 


wet/dry Possible use of GIS & computer cluster facility 


          


1 SoE-LPSOE-4 Lab/Design Lecturer ENGR     office  


1 SoE-LPSOE-5 Fundamentals Lecturer ENGR     office  


 
 
 
 
 
 
 
 







Appendix 1: Requested FTEs, Year 3 of 3-year Plan, AY 2012-2013 
 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Intelligent & 
Adaptive Control Junior/Senior CSE ME EECS MEAM $100-200k 400-800 sq ft dry  


 
1 
 


Environmental 
Biotechnology Junior/Senior ENVE BioE ES BEST $300-500K 600-1,000 sq ft 


wet/dry  


1 Computational 
Materials Junior/Senior MSE ME BEST MEAM $150K 250-500 sq ft 


Computational - modeling of metastable materials 
processing/materials properties - ties to MERI and 
cognitive science (materials visualization for 
learning/research) 


1 Physiological 
Modeling Junior/Senior BioE ME BEST QSB $150-250K 400 sq ft  


1 


Computational 
Engineering 
(emph. stochastic 
optimization) 


Junior/Senior ME  MEAM  $150K 250-500 sq ft  


1 
Recombinant 
Sensor 
Development 


Senior BioE  BEST EECS $250-$350K office  


1 Medical Imaging Senior Bio  BEST EECS $250-$350K office  


 







 


Appendix 1: Requested Cross-unit FTEs, Year 1 of 3-year Plan, AY 2010-2011 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Information 
Management Junior/Senior CSE Management EECS  $100-200k 400 sq ft dry 


fills need for databases knowledge in CSE  while 
providing engineering expertise to management 
program 


 
1 
 


Natural Resource 
Management Junior/Senior Management, 


ENVE, ES 
Management, 


ENVE, ES ES SCS $200-300K 800-1,000 sq ft Possible use of GIS & computer cluster facility 


1 


Sustainable 
Building/ 
Manufacturing 
Management 


Junior/Senior Management MSE/ME/ 
ENVE/BioE BEST MEAM/ES $150K 250-500 sq ft 


Economic Modeling - Primarily Computational - 
Lifecycle and Cost Benefit Analysis of Green 
Manufacturing - Contribute to development of 
management program and possible engineering 
economics or management program.. 


 
 
Appendix 1: Requested Cross-unit FTEs, Year 2 of 3-year Plan, AY 2011-2012 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Virtual 
Environments Junior/Senior CSE Cognitive 


Science EECS 


Cognitive 
Science & 


Information
Systems 


$200-300k 400-800 sq ft dry could contribute to interdisciplinary program in 
computer game design 


 
1 
 


Technology 
Management Junior/Senior Management MSE/ME 


BioE BEST MEAM 
BioE $150K 250-500 sq ft 


Management of Intellectual Property - Contribute 
to development of management program and 
possible engineering economics or management 
program. 


1 Media Arts & 
Technology Junior/Senior EECS CIS/World 


Cultures EECS 
World 


Cultures/ 
Art 


$100K 250-500 sq ft  







Appendix 2: Majors and Graduate Group 
 
 
 


Name 
Established or 
Planned Start 


Date 


Number of 
Majors 


(08-09)1,2 


Student Credit 
Hours (08-09)2 


Number of Current Faculty 
(and Names) 


Number of 
Current Searches 


(and Names) 


Requested FTEs  
(and Names) 


 
Environmental 
Engineering 
 


Established 51 524 


8.0 FTE 
Bales, Campbell, Chen 
(0.5),Conklin, Harmon, Guo, 
Rogge, Westerling(0.5), Wright 


  


Computer Science 
& Engineering 
 


Established 152 1661 


6.5 FTE 
Carpin, Carreira, Cerpa, 
Kallmann, Newsam, Noelle(0.5), 
Yang 


1 LPSOE 
1 EECS 
Senior/Junior 


 


Bioengineering Established 104 951 3 FTE 
Chin, Escobar, McCloskey 1 Bioengineering  


Mechanical 
Engineering Established 121 1257 


5 FTE 
Coimbra, Diaz, Modest, Ma, Sun 
 


  


Material Science 
Engineering Established 16 


 140 
3.4 
Davila, Leppert, Lu, Viney (40% 
Eng) 


  


1Undecided Engineering = 49  
2 Data Source: Institutional Planning & Analysis Office 
 
 


 







Appendix 3: Future Space Needs 
 
 Position Primary 


Major 
Office 
Location 


Offices needed Theoretical/ 
Experimental 


Research 
Space 


Location 


Research Space (sq ft) 


2010-11       Dry Wet 
SoE-1 Computer Systems EECS Campus 1 Theoretical Campus 600  


SoE-2 Energy Storage Technology ME Campus 1 Theoretical/Experi Campus 400  
SoE-3 Energy Materials MSE Campus 1 Theoretical/Experi Campus 400  
SoE-4 Physiological Modeling BioE Campus 1 Theoretical Campus 400  
SoE-5 Stochastic Modeling ME Campus 1 Theoretical Campus 400  
SoE-LPSOE1 EECS Lecturer EECS Campus 1     
SoE-LPSOE2 Fundamentals Lecturer ENGR Campus 1     
SoE-LPSOE3 EECS Lecturer EECS Campus 1     


2011-12         
SoE-6 Computer Science Theory  EECS Campus 1 Theoretical Campus 400  
SoE-7 Air Pollution Modeling ME/ENVE Campus 1 Theoretical/Experi Campus 600  
SoE-8 Mechatronics ME Campus 1 Theoretical Campus 400 400 
SoE-9 Ecological Engineering BioE Campus 1 Theoretical/Experi Campus 400  
SoE-LPSOE4 Lab/Design Lecturer ENGR Campus 1     
SoE-LPSOE5 Fundamentals Lecturer ENGR Campus 1     


2012-13         
SoE-10 Intelligent & Adaptive Control EECS Campus 1 Theoretical Campus 600  
SoE-11 Environmental Biotechnology ENVE Campus 1 Theoretical/Experi Campus 300 700 
SoE-12 Computational Materials MSE Campus 1 Theoretical Campus 400  
SoE-13 Biosensor Development BioE Campus 1 Theoretical/Experi Campus - - 
SoE-14 Medical Imaging BioE Campus 1 Theoretical/Experi Campus - - 
         
Total Research Space needed      5,300 1,100 
Total Office Space needed   19     
Space already allocated to ENGR   7   1,500 1,100 
Space Need   12   3,800 0 
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May 28, 2010 
 
 
To: Gregg Camfield, Professor & Chair, WASC Steering Committee 
 
From: Maria Pallavicini, Dean, School of Natural Sciences   
 
Cc: Laura Martin, Faculty Development and Assessment Coordinator 
 
Re: Assessment of Data Dissemination and Use 
 
 
The following information is provided in response to your April 30, 2010 request for documentation of 
the School of Natural Sciences’ instructional budgeting process, the faculty FTE allocation process, and 
enrollment management. These topics are tightly inter-twined and several of the questions posed by the 
committee in each of these categories over-lap.  
 
 
I. SNS Instructional Budgeting Process 


The SNS instructional budgeting process is driven by a number of variables including faculty 
FTE (current and proposed), lecturers to meet course instructional demands, classroom and 
instructional laboratory (wet and dry) space and availability, academic programs needed for 
students to make normal progress to degree and to provide both depth and breadth of instructional 
offerings. The annual instructional budgeting process is described below. 


A. The SNS Manager of Instructional Support initiates a template of courses from the previous 
year. This initial template is shared with the student advisors and the Graduate Student 
Programs Coordinator to enable them to provide feedback on needs of student cohorts 
progressing through the major and graduate programs. The initial template is sent to the 
Faculty Undergraduate Major Leads and the Chairs of the Graduate Programs which are 
either directly under the SNS dean (Applied Mathematics, Chemistry and Physics, 
Quantitative Systems Biology) or which SNS faculty contribute to curriculum offerings 
(Environmental Systems). The faculty leads and chairs work with their respective curriculum 
committees to review and modify as needed the initial template. 


B. Undergraduate discipline leads submit annual course plans to the Dean, including anticipated 
faculty assignments. Graduate program chairs submit course listings that they wish to offer 
and potential faculty assignments.  


C. The dean and assistant dean review the offerings and potential teaching assignments, taking 
into account previous course enrolments, faculty workload, and individual faculty needs 
(sabbaticals, teaching relief, family leaves, etc). The SNS faculty has a policy that faculty 
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should teach lower division, upper division and graduate courses during a six year period. 
Both the disciplinary leads and the dean’s office strive to meet the principles of this policy 


D. Lecturers are assigned to serve as instructors for courses required for majors or campus 
service when faculty are not available. Lecturers typically teach at the lower division in 
disciplinary areas that provide service and preparation courses for the campus (such as math, 
chemistry and physics, and biology). The high faculty-to-student workload in biology has 
necessitated that lecturers occasionally teach upper division courses. This is not desirable.  


E. Previous and projected enrollments are analyzed.  


1) Crystal and Banner reports indicate actual enrollments from previous years and 
current registration numbers, which are helpful. However, due to the School’s 
growth, previous years are not ideal predictors of future enrollments. (Attachment 1) 


2) The Office of Institutional Planning and Analysis (IPA) provides projection reports, 
but as evidenced in AY 1011 those projections may fall short of actual enrollments. 
(Attachment 2) 


3) The Office of Admissions provides Student Intent to Register (SIR) reports for the 
upcoming fall,which are used for projections. These are helpful in predicting the 
approximate number of incoming majors, but for accurate budgeting purposes this 
data is available too late in the process and changes up until the first day of classes. 
(Attachment 3) 


4) The Office of Institutional Planning Analysis (IPA) also produces a Majors by 
Program document (Attachment 4). This is used to predict enrollments for continuing 
students. 


 
F. The Instructional budget is built based upon discipline course plans mentioned in B and C 


above, previous year enrollments (Attachment 1) and projected enrollment data. 
(Attachments 2 and 3) 


G. The budget is monitored and adjusted, as more accurate data becomes available.  


1) Faculty recruitments are also monitored and assignments are adjusted depending on 
success of recruitments. 


2) Courses may be added depending on classroom and lab class space availability and 
actual enrollments. 


 
II. Specific Response to Guiding Questions for Instructional Budget 
 


A. Factors considered in Instructional Budget development: 
1) The primary considerations include courses and enrollment demand, faculty FTE and 


faculty workload equity. 
2) Secondary considerations include space considerations, for both classrooms and class 


labs.  
3) The cost of instructional equipment, maintenance and supplies is also taken into 


account.  
4) Course fees are factored in at this time, to cover consumable items and field trips. 


 
B. Data sources and usages: 


Addressed in I A above 
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C. Personnel involved in development and monitoring of the instructional budget: 
1) Manager of Instructional Support – works in conjunction with the Dean, Assistant 


Dean, Lead Advisor, Graduate Student Programs Coordinator and faculty leads on 
course need and staffing. Populates Budget & Planning spreadsheet. 


2) Dean and Assistant Dean – approve course planning and review spreadsheet. 
Assistant Dean works with Director, Budget & Planning on budget assumptions and 
budget submission. 


3) Director Administrative Services and Budget Analyst - monitor expenditures and 
prepare regular reports. Reports are reviewed by Mgr. Instructional Support, 
Instructional Lab Coordinators and Assistant Dean.  


 
D. Budget office process: 


1) Budget Submission Process 


 The format in which the Budget Office requests the Instructional Budget 
Information is sufficient. Tammy Johnson, SNS Manager of Instructional 
Support, created the excel document which is used for the request. (Attachment 
5).  


 One difficulty at this time is that the Budget Office asks for the document 
without formulas so that they can consolidate the data from all of the Schools. 
This makes last minute changes to the document more difficult for the Schools.  


 As the courses have increased in number, the document has become very 
cumbersome to manage; it needs to be broken down by disciplines instead of 
simply by School. 


 Perhaps the Budget Office could request discipline specific totals and a narrative 
summary of funds requested beyond the previous year's allocation as well as any 
significant one-time costs requested. We could provide the total seats the School 
taught last year (even by discipline) and how many were projected to come up 
with the total dollars request. For instance, this Spring 6,880 seats will be 
accommodated in NS courses.  


 
2) Allocation 


 Thus far, the allocations have met the School’s need. As we grow enrollments 
however, the funds will be essential in order to provide enough courses for 
students campus-wide. We are also concerned about future equipment 
maintenance. 


 The School must increase our laboratory instructional staff in order to keep up 
with increasing enrollments. Currently, labs are running from 8am – 10pm which 
will require more personnel to manage and support. The SNS instructional staff 
are supported on the School’s Operational Budget, not the Instructional Budget. 
It may be reasonable to consider another model of funding for Instructional Staff 
to address workload equity issues across Schools. 


 
3) Budget Request and Allocation Timeline 


 The deadlines for submission and allocation need to occur much earlier in the 
year to ensure that the Schools have the funds necessary for the following year. 
The Registrar requests the following Fall schedule in December and posts it in 
March. Therefore, the budgets should be due in January, with decisions made in 
February. 
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III. Faculty FTE Planning and Allocation 
 


A. The process by which the School of Natural Sciences developed the 2010-2013 faculty FTE 
resource request is described below. 


1) Discipline-specific groups were requested to put forward strategic plans and FTE 
requests to the Dean. 


2) The SNS Academic Resource Planning Committee (ARPC) reviewed the discipline-
specific strategic plans, as well as their FTE resource requests.  


 Faculty Workload / Student Credit Hour reports were reviewed at this time 
(see Attachments 6 and 7, generated by IPA). These reports are more than a 
year old which hinders accurate planning. 


 Undergraduate by Program/ Major reports generated by IPA were also used. 
(see Attachment 4) 


3) The SNS ARPC narrowed the FTE requests down to 15 (per the number of FTEs 
anticipated to be allocated to SNS by the Provost) out of the numerous requests put 
forward in the discipline-specific plans. 


4) These 15 requests were forwarded to the Dean. 
5) The Dean requested FTE resources requests from the graduate groups: Chemistry and 


Physics, Quantitative Systems Biology (QSB), Environmental Systems (ES), Applied 
Mathematics. 


6) The Dean reviewed the 15 School FTE requests and their academic plans, and the 
graduate group plans and their FTE requests. 


7) The Dean identified teaching needs in the undergraduate and graduate groups, based 
on 3 year teaching plans which she had requested from the undergrad leads and the 
graduate group leads. 


8) The Dean reviewed research gaps and synergies described in the strategic plans. 
9) The Dean considered the following in developing the resource request: 


 Research emphasis needs, including inter-disciplinary research 
 Resource constraints (space and start-up costs) 
 Gaps and synergies described in the strategic plans 
 Critical mass for research emphases 
 Need for senior leadership 
 Faculty workload and equity by discipline (Attachment 6) 
 # of majors (Attachment 4) 
 # of enrollments, particularly for campus service courses (Attachment 1) 
 # of graduate students per graduate program and graduate group offerings 


(Attachments 1 and 4) 
 Teaching needs and gaps in the undergraduate and graduate programs 
 The Dean developed the School FTE resource request, which was then sent 


to the entire SNS faculty for a vote. 
 


B. Response to guiding questions regarding Faculty FTE Planning and Allocation 
1) The timeline for requests is reasonable for faculty FTE planning and allocation. 
2) The decision at the Provost level on those requests needs to be made much earlier 


(ideally June 1) so that faculty can plan recruiting, posting of ads can be completed in 
a timely manner, and the recruiting process can initiate earlier in the year. This is 
particularly important for chemistry, physics and math recruitments. 


3) All other questions were addressed in section II A 
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Attachments 
 
Attachment 1: Enrollment report: Sp09 Enrollment 012109 
Attachment 2: Projection report: LREP fall headcount summary 1-11-08 
Attachment 3: SIR Report: Copy of Academic Schools_20100505v2 
Attachment 4: Undergraduate by Program/Major \ 
Attachment 5: Instructional Budget request form 
Attachment 6: Faculty Workload Report with ENGR Corrections Sp 09 
Attachment 7: Student Credit Hours by Course by Term 
 
 
 
  
 







Attach 1_Sp09 Enrollment 012109.xls 1 of 4


3001 BIO 001 001 Contemporary Biology 4.00 Kamal Dulai 24 23 1 96% A
3002 BIO 001 002 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3003 BIO 001 003 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3004 BIO 001 004 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3005 BIO 001 005 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3006 BIO 001 006 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3007 BIO 001 007 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3008 BIO 001 008 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3009 BIO 001 009 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3010 BIO 001 010 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3011 BIO 001 011 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3012 BIO 001 012 Contemporary Biology 4.00 Kamal Dulai 24 24 0 100% A
3013 BIO 005 001 Biology Today 4.00 Catherine 24 23 1 96% A
3014 BIO 005 002 Biology Today 4.00 Catherine 24 24 0 100% A
3015 BIO 005 003 Biology Today 4.00 Catherine 24 24 0 100% A
3016 BIO 010 001 Genetics, Stem Cells & 4.00 Maria 25 24 1 96% A
3017 BIO 010 002 Genetics, Stem Cells & 4.00 Keith Alley 25 16 9 64% A
3018 BIO 060 001 Nutrition 4.00 Kamal Dulai 25 25 0 100% A
3019 BIO 060 002 Nutrition 4.00 Kamal Dulai 25 25 0 100% A
3020 BIO 060 003 Nutrition 4.00 Kamal Dulai 25 25 0 100% A
3843 BIO 095 001 Lower Div Undergrad 1.00 Wei-Chun Chin 1 0 1 0% A
3767 BIO 098 001 Hepatitis C Research 1.00 Jinah Choi 1 1 0 100% A
3021 BIO 100 001 Molecular Machinery of Life 4.00 Pablo Garcia- 24 23 1 96% A
3022 BIO 100 002 Molecular Machinery of Life 4.00 Pablo Garcia- 24 22 2 92% A
3023 BIO 100 003 Molecular Machinery of Life 4.00 Pablo Garcia- 24 24 0 100% A
3024 BIO 100 004 Molecular Machinery of Life 4.00 Pablo Garcia- 24 24 0 100% A
3025 BIO 100 005 Molecular Machinery of Life 4.00 Pablo Garcia- 24 18 6 75% A
3026 BIO 100 006 Molecular Machinery of Life 4.00 Pablo Garcia- 24 22 2 92% A
3027 BIO 102 001 Biochemistry II 4.00 Andy LiWang 20 18 2 90% B1 A
3028 BIO 102 002 Biochemistry II 4.00 0 0 0 100% B2 C
3029 BIO 110 001 The Cell 4.00 Pablo Garcia- 24 12 12 50% A
3030 BIO 110 002 The Cell 4.00 Pablo Garcia- 24 19 5 79% A
3031 BIO 110 003 The Cell 4.00 Pablo Garcia- 24 11 13 46% A
3032 BIO 110 004 The Cell 4.00 0 0 0 100% C
3033 BIO 110 005 The Cell 4.00 Pablo Garcia- 24 22 2 92% A
3034 BIO 110 006 The Cell 4.00 0 0 0 100% C
3035 BIO 125 001 Emerging Public Health 4.00 Stergios 45 40 5 89% A
3036 BIO 127 001 General Virology 4.00 Jinah Choi 24 24 0 100% A
3037 BIO 127 002 General Virology 4.00 Jinah Choi 24 24 0 100% A
3698 BIO 127 003 General Virology 4.00 Jinah Choi 25 22 3 88% A
3038 BIO 140 001 Genetics 4.00 Carolin Frank 24 14 10 58% A
3039 BIO 140 002 Genetics 4.00 Carolin Frank 24 16 8 67% A
3040 BIO 140 003 Genetics 4.00 Carolin Frank 24 23 1 96% A
3041 BIO 140 004 Genetics 4.00 Carolin Frank 24 23 1 96% A
3042 BIO 141 001 Evolution 4.00 Michael 24 24 0 100% A
3043 BIO 141 002 Evolution 4.00 Michael 24 24 0 100% A
3044 BIO 141 003 Evolution 4.00 Michael 24 24 0 100% A
3045 BIO 141 004 Evolution 4.00 Michael 24 19 5 79% A
3046 BIO 147 001 Astrobiology 4.00 Wil Van 28 7 21 25% ES A
3047 BIO 147 002 Astrobiology 4.00 Monica Medina 28 6 22 21% BS A
3048 BIO 148 001 Fundamentals of Ecology 4.00 Steve Hart 24 15 9 63% A
3049 BIO 148 002 Fundamentals of Ecology 4.00 Steve Hart 24 14 10 58% A
3050 BIO 149F 001 Conservation Biology Lab 1.00 Andres Aguilar 24 11 13 46% A
3051 BIO 150 001 Embryos, Genes, and 4.00 Jennifer 25 10 15 40% A
3052 BIO 150 002 Embryos, Genes, and 4.00 Jennifer 25 19 6 76% A
3834 BIO 151 001 Molecular Immunology 4.00 David Ojcius 10 9 1 90% A
3053 BIO 161 001 Human Physiology 4.00 Rudy Ortiz 20 20 0 100% A
3054 BIO 161 002 Human Physiology 4.00 Rudy Ortiz 20 17 3 85% A
3055 BIO 161 003 Human Physiology 4.00 Rudy Ortiz 20 15 5 75% A
3056 BIO 161 004 Human Physiology 4.00 Rudy Ortiz 20 15 5 75% A
3057 BIO 164 001 Human Anatomy 5.00 Benoit Dayrat 15 16 (1) 107% A
3058 BIO 164 002 Human Anatomy 5.00 Benoit Dayrat 16 16 0 100% A
3059 BIO 164 003 Human Anatomy 5.00 Benoit Dayrat 15 15 0 100% A
3060 BIO 164 004 Human Anatomy 5.00 Benoit Dayrat 16 16 0 100% A
3061 BIO 170 001 Neurobiology 4.00 Michael Cleary 25 25 0 100% A
3062 BIO 170 002 Neurobiology 4.00 Michael Cleary 25 24 1 96% A
3063 BIO 170L 001 Neurobiology Laboratory 1.00 Michael Cleary 20 20 0 100% A
3064 BIO 170L 002 Neurobiology Laboratory 1.00 Michael Cleary 20 19 1 95% A
3065 BIO 182 001 Bioinformatics 5.00 David Ardell 18 18 0 100% QB A
3066 BIO 190 001 Research Seminar 1.00 Jason 20 19 1 95% A
3683 BIO 195 001 Upper Div Undergrad 1.00 Monica Medina 1 1 0 100% A
3684 BIO 195 002 Upper Div Undergrad 1.00 David Ojcius 1 1 0 100% A
3685 BIO 195 003 Upper Div Undergrad 1.00 Carolin Frank 1 1 0 100% A
3067 CHEM 001 001 Preparatory Chemistry 3.00 Mark Vidensek 30 30 0 100% A
3068 CHEM 001 002 Preparatory Chemistry 3.00 Mark Vidensek 20 21 (1) 105% A
3069 CHEM 001 003 Preparatory Chemistry 3.00 Mark Vidensek 30 24 6 80% A
3070 CHEM 002 001 General Chemistry I 4.00 Mark Vidensek 24 15 9 63% A
3071 CHEM 002 002 General Chemistry I 4.00 Mark Vidensek 24 15 9 63% A
3072 CHEM 002 003 General Chemistry I 4.00 Mark Vidensek 24 13 11 54% A
3073 CHEM 002 004 General Chemistry I 4.00 Mark Vidensek 24 24 0 100% A
3074 CHEM 002 005 General Chemistry I 4.00 Mark Vidensek 24 24 0 100% A
3075 CHEM 002 006 General Chemistry I 4.00 0 0 0 100% C
3076 CHEM 002 007 General Chemistry I 4.00 Mark Vidensek 24 20 4 83% A
3077 CHEM 002 008 General Chemistry I 4.00 Mark Vidensek 24 21 3 88% A
3078 CHEM 002 009 General Chemistry I 4.00 Mark Vidensek 24 13 11 54% A
3079 CHEM 002 010 General Chemistry I 4.00 Mark Vidensek 24 24 0 100% A
3080 CHEM 002 011 General Chemistry I 4.00 Mark Vidensek 24 24 0 100% A
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3081 CHEM 002 012 General Chemistry I 4.00 0 0 0 100% C
3082 CHEM 008 001 Prin of Organic Chem 4.00 Henry Forman 20 9 11 45% A
3083 CHEM 008 002 Prin of Organic Chem 4.00 Henry Forman 20 15 5 75% A
3084 CHEM 008 003 Prin of Organic Chem 4.00 Henry Forman 20 13 7 65% A
3085 CHEM 008 004 Prin of Organic Chem 4.00 Henry Forman 20 20 0 100% A
3086 CHEM 008 005 Prin of Organic Chem 4.00 0 0 0 100% C
3087 CHEM 008 006 Prin of Organic Chem 4.00 Henry Forman 20 19 1 95% A
3088 CHEM 010 001 General Chemistry II 4.00 David Kelley 20 20 0 100% A
3089 CHEM 010 002 General Chemistry II 4.00 David Kelley 20 20 0 100% A
3090 CHEM 010 003 General Chemistry II 4.00 David Kelley 20 20 0 100% A
3091 CHEM 010 004 General Chemistry II 4.00 David Kelley 20 20 0 100% A
3092 CHEM 010 005 General Chemistry II 4.00 David Kelley 20 20 0 100% A
3687 CHEM 010 006 General Chemistry II 4.00 David Kelley 20 20 0 100% A
3688 CHEM 010 007 General Chemistry II 4.00 0 0 0 100% C
3093 CHEM 100 001 Organic Synth and 3.00 Meng-Lin Tsao 100 74 26 74% A
3094 CHEM 100L 001 Organic Chemistry 1.00 Meng-Lin Tsao 20 18 2 90% A
3095 CHEM 100L 002 Organic Chemistry 1.00 Meng-Lin Tsao 20 19 1 95% A
3096 CHEM 100L 003 Organic Chemistry 1.00 Meng-Lin Tsao 20 10 10 50% A
3097 CHEM 100L 004 Organic Chemistry 1.00 Meng-Lin Tsao 20 20 0 100% A
3098 CHEM 101L 001 Advanced Synthetic 2.00 0 0 0 100% C
3101 CHEM 113 001 Chem Thermodynamics 3.00 Tao Ye 20 8 12 40% C1 A
3102 CHEM 114L 001 Phys Chem and Instr Analy 2.00 Anne Kelley 20 7 13 35% A
3099 CHEM 122 001 Biochemistry II 4.00 Andy LiWang 20 3 17 15% B1 A
3100 CHEM 122 002 Biochemistry II 4.00 0 0 0 100% B2 C
3686 CHEM 195 001 Upper Div Undergrad 1.00 Matthew Meyer 1 1 0 100% A
3720 CHEM 195 002 Upper Div Undergrad 1.00 Anne Kelley 1 1 0 100% A
3831 CHEM 195 003 Upper Div Undergrad 1.00 Tao Ye 1 1 0 100% A
3103 CHEM 201 001 Organic Organometallic 3.00 Matthew Meyer 16 4 12 25% A
3104 CHEM 213 001 Chem Thermodynamics 4.00 Tao Ye 20 5 15 25% C1 A
3105 CHEM 291 001 Physics and Chemistry 1.00 David Kelley 20 10 10 50% A
3768 CHEM 295 001 Electrochemistry and 1.00 Erik Menke 1 1 0 100% A
3771 CHEM 295 002 Graduate Research 1.00 Matthew Meyer 2 2 0 100% A
3784 CHEM 295 003 Graduate Research 1.00 Anne Kelley 1 1 0 100% A
3785 CHEM 295 004 Graduate Research 1.00 Tao Ye 1 1 0 100% A
3796 CHEM 295 005 Graduate Research 1.00 David Kelley 2 2 0 100% A
3824 CHEM 295 006 Graduate Research 1.00 Meng-Lin Tsao 1 1 0 100% A
3786 CHEM 298 001 Directed Group Study 1.00 Tao Ye 1 1 0 100% A
3836 CHEM 298 002 Electrochemistry 1.00 Erik Menke 1 1 0 100% A
3842 CHEM 298 003 Directed Group Study 1.00 Jennifer Lu 1 1 0 100% A
3642 ESS 070 001 Soil Found of Terrest 4.00 Asmeret Berhe 20 4 16 20% A
3106 ESS 103 001 Geochemistry of Earth 3.00 Peggy ODay 20 0 20 0% E1 A
3659 ESS 147 001 Astrobiology 4.00 Monica Medina 28 8 20 29% ES A
3660 ESS 147 002 Astrobiology 4.00 Monica Medina 28 1 27 4% BS A
3107 ESS 190 001 Undergraduate Seminar 1.00 Steve Hart 20 2 18 10% EE A
3108 MATH 005 001 Pre-Calculus 4.00 Kristen Bianchi 30 30 0 100% A
3109 MATH 005 002 Pre-Calculus 4.00 Kristina Crona 30 30 0 100% A
3110 MATH 005 003 Pre-Calculus 4.00 Kristina Crona 30 30 0 100% A
3111 MATH 005 004 Pre-Calculus 4.00 Kristen Bianchi 30 30 0 100% A
3112 MATH 005 005 Pre-Calculus 4.00 Daniel 30 30 0 100% A
3113 MATH 005 006 Pre-Calculus 4.00 0 0 0 100% C
3114 MATH 005 007 Pre-Calculus 4.00 0 0 0 100% C
3115 MATH 005 008 Pre-Calculus 4.00 Daniel 30 30 0 100% A
3116 MATH 005 009 Pre-Calculus 4.00 0 0 0 100% C
3117 MATH 005 010 Pre-Calculus 4.00 0 0 0 100% C
3118 MATH 005 011 Pre-Calculus 4.00 0 0 0 100% C
3119 MATH 005 012 Pre-Calculus 4.00 0 0 0 100% C
3120 MATH 015 001 Intro. Sci. Data Analysis 2.00 Derrick Kiley 26 12 14 46% A
3121 MATH 015 002 Intro. Sci. Data Analysis 2.00 0 0 0 100% C
3122 MATH 015 003 Intro. Sci. Data Analysis 2.00 Derrick Kiley 26 13 13 50% A
3123 MATH 015 004 Intro. Sci. Data Analysis 2.00 0 0 0 100% C
3124 MATH 015 005 Intro. Sci. Data Analysis 2.00 Derrick Kiley 26 15 11 58% A
3125 MATH 015 006 Intro. Sci. Data Analysis 2.00 0 0 0 100% C
3126 MATH 018 001 Stat Sci Data Analysis 4.00 0 0 0 100% C
3127 MATH 018 002 Stat Sci Data Analysis 4.00 Kristen Bianchi 20 16 4 80% A
3128 MATH 018 003 Stat Sci Data Analysis 4.00 Kristen Bianchi 20 15 5 75% A
3129 MATH 018 004 Stat Sci Data Analysis 4.00 20 0 20 0% C
3130 MATH 021 001 Calculus I 4.00 Yue Lei 20 17 3 85% A
3131 MATH 021 002 Calculus I 4.00 Yue Lei 20 20 0 100% A
3132 MATH 021 003 Calculus I 4.00 Yue Lei 20 20 0 100% A
3133 MATH 021 004 Calculus I 4.00 Yue Lei 20 19 1 95% A
3134 MATH 021 005 Calculus I 4.00 Kristina Crona 20 20 0 100% A
3135 MATH 021 006 Calculus I 4.00 Kristina Crona 20 19 1 95% A
3136 MATH 021 007 Calculus I 4.00 Kristina Crona 20 8 12 40% A
3137 MATH 021 008 Calculus I 4.00 Kristina Crona 20 19 1 95% A
3138 MATH 021 009 Calculus I 4.00 Michael 20 20 0 100% A
3139 MATH 021 010 Calculus I 4.00 Michael 20 20 0 100% A
3140 MATH 021 011 Calculus I 4.00 Michael 20 20 0 100% A
3141 MATH 021 012 Calculus I 4.00 Michael 20 20 0 100% A
3142 MATH 021 013 Calculus I 4.00 Yue Lei 20 5 15 25% A
3143 MATH 021 014 Calculus I 4.00 Yue Lei 20 14 6 70% A
3144 MATH 021 015 Calculus I 4.00 Yue Lei 20 20 0 100% A
3145 MATH 021 016 Calculus I 4.00 Yue Lei 20 18 2 90% A
3146 MATH 022 001 Calculus II 4.00 Arnold Kim 20 12 8 60% A
3147 MATH 022 002 Calculus II 4.00 Arnold Kim 20 16 4 80% A
3148 MATH 022 003 Calculus II 4.00 Arnold Kim 20 20 0 100% A
3149 MATH 022 004 Calculus II 4.00 Arnold Kim 20 15 5 75% A
3150 MATH 022 005 Calculus II 4.00 Alexander 20 18 2 90% A
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3151 MATH 022 006 Calculus II 4.00 Alexander 20 8 12 40% A
3152 MATH 022 007 Calculus II 4.00 Alexander 20 16 4 80% A
3153 MATH 022 008 Calculus II 4.00 Alexander 20 17 3 85% A
3154 MATH 022 009 Calculus II 4.00 Alexander 20 20 0 100% A
3155 MATH 022 010 Calculus II 4.00 Alexander 20 19 1 95% A
3156 MATH 022 011 Calculus II 4.00 Alexander 20 10 10 50% A
3157 MATH 022 012 Calculus II 4.00 Alexander 20 4 16 20% A
3158 MATH 023 001 Vector Calculus 4.00 Devin Greene 20 11 9 55% A
3159 MATH 023 002 Vector Calculus 4.00 Devin Greene 20 9 11 45% A
3160 MATH 023 003 Vector Calculus 4.00 0 0 0 100% C
3161 MATH 023 004 Vector Calculus 4.00 Devin Greene 20 20 0 100% A
3162 MATH 023 005 Vector Calculus 4.00 Devin Greene 20 16 4 80% A
3163 MATH 023 006 Vector Calculus 4.00 Devin Greene 20 17 3 85% A
3164 MATH 023 007 Vector Calculus 4.00 0 0 0 100% C
3165 MATH 023 008 Vector Calculus 4.00 Devin Greene 20 20 0 100% A
3166 MATH 024 001 Lin Alg & Diff Eqs 4.00 Boaz Ilan 20 16 4 80% A
3167 MATH 024 002 Lin Alg & Diff Eqs 4.00 Boaz Ilan 20 20 0 100% A
3168 MATH 024 003 Lin Alg & Diff Eqs 4.00 Boaz Ilan 20 20 0 100% A
3169 MATH 024 004 Lin Alg & Diff Eqs 4.00 Boaz Ilan 20 17 3 85% A
3711 MATH 024 005 Lin Alg & Diff Eqs 4.00 Boaz Ilan 20 10 10 50% A
3712 MATH 024 006 Lin Alg & Diff Eqs 4.00 0 0 0 100% C
3170 MATH 030 001 Calculus II for BIO 4.00 Alexander 20 13 7 65% A
3171 MATH 030 002 Calculus II for BIO 4.00 Alexander 20 9 11 45% A
3172 MATH 030 003 Calculus II for BIO 4.00 0 0 0 100% C
3173 MATH 032 001 Prob & Stats 4.00 Yue Lei 20 20 0 100% A
3174 MATH 032 002 Prob & Stats 4.00 Yue Lei 20 20 0 100% A
3175 MATH 032 003 Prob & Stats 4.00 Yue Lei 20 20 0 100% A
3176 MATH 032 004 Prob & Stats 4.00 Yue Lei 20 20 0 100% A
3177 MATH 091 001 Topics Applied Math. 1.00 Francois 20 8 12 40% A
3178 MATH 122 001 Complex Variables 4.00 Francois 20 13 7 65% A
3179 MATH 122 002 Complex Variables 4.00 Francois 20 9 11 45% A
3180 MATH 132 001 Numerical Analysis II 4.00 0 0 0 100% C
3181 MATH 132 002 Numerical Analysis II 4.00 0 0 0 100% C
3182 MATH 142 001 Linear Analysis II 4.00 Mayya Tokman 20 15 5 75% A
3183 MATH 222 001 Partial-Differential Equat II 4.00 0 0 0 100% C
3184 MATH 223 001 Asymptotics & Perturbation 4.00 Arnold Kim 20 11 9 55% A
3662 MATH 233 001 Scientific Computing 4.00 Mayya Tokman 15 6 9 40% A
3185 MATH 291 001 Applied Mathematics 1.00 Michael 20 5 15 25% Y7 A
3713 MATH 295 001 Graduate Research 1.00 Kevin Mitchell 1 1 0 100% A
3769 MATH 295 002 Graduate Research 1.00 Michael 1 1 0 100% A
3781 MATH 295 003 Light Propagation in 1.00 Arnold Kim 1 1 0 100% A
3815 MATH 295 004 Graduate Research 1.00 Mayya Tokman 1 1 0 100% A
3817 MATH 298 001 Research Applied 1.00 Raymond 1 1 0 100% A
3186 NSED 043 001 Intro to Teaching Sci in 1.00 Susan 20 13 7 65% A
3187 NSED 044 001 Fieldwork-Intro to Teaching 1.00 Susan 16 10 6 63% A
3188 NSED 053 001 Intro to Teaching Math in 1.00 Susan 20 15 5 75% A
3189 NSED 054 001 Fieldwork Intro to Teaching 1.00 Susan 16 9 7 56% A
3190 NSED 063 001 Intro Teach Sci High School 1.00 Ramon Vega 20 8 12 40% A
3191 NSED 064 001 Fieldwork: Intro Teach Sci 1.00 Ramon Vega 16 5 11 31% A
3192 NSED 073 001 Intro Teach Math High 1.00 Ramon Vega 20 6 14 30% A
3193 NSED 074 001 Fieldwork: Intro Teach Math 1.00 Ramon Vega 16 3 13 19% A
3782 NSED 095 001 Intro Teaching Scienc and 1.00 Maria 15 15 0 100% A
3194 NSED 098 001 Success in Natural Science 1.00 Maria 16 9 7 56% A
3195 NSED 098 002 Success in Natural Science 1.00 Maria 16 7 9 44% A
3196 NSED 100 001 Intro for Beginning 4.00 Mary Salisbury 30 30 0 100% A
3197 PHYS 008 001 Introductory Physics I 4.00 Linda Hirst 24 24 0 100% A
3198 PHYS 008 002 Introductory Physics I 4.00 Linda Hirst 24 24 0 100% A
3199 PHYS 008 003 Introductory Physics I 4.00 Linda Hirst 24 23 1 96% A
3200 PHYS 008 004 Introductory Physics I 4.00 Linda Hirst 24 22 2 92% A
3201 PHYS 008 005 Introductory Physics I 4.00 Linda Hirst 24 24 0 100% A
3202 PHYS 008 006 Introductory Physics I 4.00 Linda Hirst 24 15 9 63% A
3203 PHYS 009 001 Introductory Physics II 4.00 Derrick Kiley 24 22 2 92% A
3204 PHYS 009 002 Introductory Physics II 4.00 Derrick Kiley 24 20 4 83% A
3205 PHYS 009 003 Introductory Physics II 4.00 Derrick Kiley 24 16 8 67% A
3206 PHYS 009 004 Introductory Physics II 4.00 Derrick Kiley 24 19 5 79% A
3207 PHYS 009 005 Introductory Physics II 4.00 Derrick Kiley 24 18 6 75% A
3208 PHYS 009 006 Introductory Physics II 4.00 Derrick Kiley 24 23 1 96% A
3209 PHYS 009 007 Introductory Physics II 4.00 Derrick Kiley 24 19 5 79% A
3210 PHYS 018 001 Intro Phys I for Bio Sci 4.00 Ajay 24 7 17 29% A
3211 PHYS 018 002 Intro Phys I for Bio Sci 4.00 Ajay 24 20 4 83% A
3212 PHYS 019 001 Physics II -- Bio 4.00 Carrie Menke 24 24 0 100% A
3213 PHYS 019 002 Physics II -- Bio 4.00 Carrie Menke 24 24 0 100% A
3214 PHYS 105 001 Analytic Mechanics 4.00 Carrie Menke 20 10 10 50% A
3215 PHYS 111 001 Electromagnetic Radiation 2.00 Sayantani 18 6 12 33% A
3216 PHYS 122 001 Waves 2.00 Sayantani 18 15 3 83% A
3217 PHYS 124 001 Rotational Mechanics 2.00 Kevin Mitchell 18 9 9 50% A
3218 PHYS 126 001 Special Relativity 2.00 Kevin Mitchell 18 15 3 83% A
3219 PHYS 160 001 Modern Physics Lab 4.00 Jay Sharping 16 12 4 75% A
3840 PHYS 195 001 Upper Div Undergrad 1.00 Sayantani 1 1 0 100% A
3220 PHYS 205 001 Classical Mechanics 4.00 Roland 12 10 2 83% A
3221 PHYS 238 001 Quantum Mechanics II 4.00 Raymond 12 4 8 33% A
3648 PHYS 293 001 Physics Colloquium 1.00 Sayantani 20 9 11 45% Y7 A
3770 PHYS 295 001 Graduate Research 1.00 Linda Hirst 1 1 0 100% A
3787 PHYS 295 002 Graduate Research 1.00 Sayantani 2 1 1 50% A
3792 PHYS 295 003 Graduate Research 1.00 Jay Sharping 1 1 0 100% A
3802 PHYS 295 004 Graduate Research 1.00 Lin Tian 1 1 0 100% A
3832 PHYS 295 005 Graduate Research 1.00 Kevin Mitchell 1 1 0 100% A
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3838 PHYS 295 006 Photonics Research 1.00 Jay Sharping 1 1 0 100% A
3821 PHYS 299 001 Directed Independent Study 1.00 Sayantani 1 1 0 100% A
3658 QSB 250 001 Embryos, Genes and 3.00 Jennifer 10 6 4 60% A
3776 QSB 282 001 Bioinfromatics 5.00 David Ardell 25 4 21 16% QB A
3222 QSB 290 001 Current Topics-Quant & 3.00 Marcos Garcia- 20 19 1 95% A
3223 QSB 291 001 QSB Seminar 1.00 Kara 25 16 9 64% B3 A
3231 QSB 292 002 QSB Group Meeting 1.00 Andres Aguilar 5 3 2 60% A
3233 QSB 292 003 QSB Group Meeting 1.00 David Ardell 5 2 3 40% A
3235 QSB 292 004 QSB Group Meeting 1.00 Miriam Barlow 5 0 5 0% A
3237 QSB 292 005 QSB Group Meeting 1.00 Jinah Choi 5 2 3 40% A
3239 QSB 292 006 QSB Group Meeting 1.00 Michael 5 4 1 80% A
3241 QSB 292 007 QSB Group Meeting 1.00 Benoit Dayrat 5 0 5 0% A
3243 QSB 292 008 QSB Group Meeting 1.00 Henry Forman 5 1 4 20% A
3245 QSB 292 009 QSB Group Meeting 1.00 Andy LiWang 5 1 4 20% A
3247 QSB 292 010 QSB Group Meeting 1.00 Monica Medina 5 4 1 80% A
3249 QSB 292 011 QSB Group Meeting 1.00 Matthew Meyer 5 0 5 0% A
3251 QSB 292 012 QSB Group Meeting 1.00 David Ojcius 10 7 3 70% A
3253 QSB 292 013 QSB Group Meeting 1.00 Rudy Ortiz 5 2 3 40% A
3255 QSB 292 014 QSB Group Meeting 1.00 Maria 5 2 3 40% A
3257 QSB 292 015 QSB Group Meeting 1.00 Jason 5 0 5 0% A
3259 QSB 292 016 QSB Group Meeting 1.00 Meng-Lin Tsao 5 1 4 20% A
3261 QSB 292 017 QSB Group Meeting 1.00 Kara 5 1 4 20% A
3263 QSB 292 018 QSB Group Meeting 1.00 Michael Cleary 5 2 3 40% A
3265 QSB 292 019 QSB Group Meeting 1.00 Jennifer 5 3 2 60% A
3267 QSB 292 020 QSB Group Meeting 1.00 Marcos Garcia- 5 2 3 40% A
3449 QSB 292 021 QSB Group Meeting 1.00 Patricia 5 2 3 40% A
3229 QSB 293 001 Stem Cell Journal Club 1.00 Kara 20 9 11 45% Q1 A
3232 QSB 293 002 QSB Journal Club 1.00 Andres Aguilar 5 3 2 60% A
3234 QSB 293 003 QSB Journal Club 1.00 David Ardell 5 2 3 40% A
3236 QSB 293 004 QSB Journal Club 1.00 Miriam Barlow 5 0 5 0% A
3238 QSB 293 005 QSB Journal Club 1.00 Jinah Choi 5 2 3 40% A
3240 QSB 293 006 QSB Journal Club 1.00 Michael 5 4 1 80% A
3242 QSB 293 007 QSB Journal Club 1.00 Benoit Dayrat 5 0 5 0% A
3244 QSB 293 008 QSB Journal Club 1.00 Henry Forman 5 1 4 20% A
3246 QSB 293 009 QSB Journal Club 1.00 Andy LiWang 5 1 4 20% A
3248 QSB 293 010 QSB Journal Club 1.00 Monica Medina 5 4 1 80% A
3250 QSB 293 011 QSB Journal Club 1.00 Matthew Meyer 5 0 5 0% A
3252 QSB 293 012 QSB Journal Club 1.00 David Ojcius 10 7 3 70% A
3254 QSB 293 013 QSB Journal Club 1.00 Rudy Ortiz 5 2 3 40% A
3256 QSB 293 014 QSB Journal Club 1.00 Maria 5 1 4 20% A
3258 QSB 293 015 QSB Journal Club 1.00 Jason 5 1 4 20% A
3260 QSB 293 016 QSB Journal Club 1.00 Meng-Lin Tsao 5 1 4 20% A
3262 QSB 293 017 QSB Journal Club 1.00 Kara 5 0 5 0% A
3264 QSB 293 018 QSB Journal Club 1.00 Michael Cleary 5 1 4 20% A
3266 QSB 293 019 QSB Journal Club 1.00 Jennifer 5 0 5 0% A
3268 QSB 293 020 QSB Journal Club 1.00 Marcos Garcia- 5 0 5 0% A
3450 QSB 293 021 QSB Journal Club 1.00 Patricia 5 2 3 40% A
3706 QSB 295 001 Graduate Research 1.00 Monica Medina 5 4 1 80% A
3710 QSB 295 002 Embryonic Stem Cell Fate 1.00 Maria 3 3 0 100% A
3729 QSB 295 003 Graduate Research 1.00 Michael 3 3 0 100% A
3730 QSB 295 004 Graduate Research 1.00 Andres Aguilar 3 3 0 100% A
3735 QSB 295 005 Graduate Research 1.00 David Ojcius 5 5 0 100% A
3737 QSB 295 006 Graduate Research- 1.00 David Ojcius 2 2 0 100% A
3742 QSB 295 007 Graduate Research 1.00 Rudy Ortiz 2 2 0 100% A
3749 QSB 295 008 Graduate Resch-Circadian 1.00 Andy LiWang 1 1 0 100% A
3765 QSB 295 009 Graduate Research 1.00 Kara 2 2 0 100% A
3775 QSB 295 010 Graduate Research 1.00 Jennifer 2 2 0 100% A
3788 QSB 295 011 Graduate Research 1.00 Michael Cleary 2 2 0 100% A
3793 QSB 295 012 Graduate Research 1.00 Meng-Lin Tsao 1 1 0 100% A
3794 QSB 295 013 Graduate Research 1.00 Henry Forman 1 1 0 100% A
3798 QSB 295 014 Regulation of MRP3 1.00 Henry Forman 1 1 0 100% A
3808 QSB 295 015 Graduate Research 1.00 Jinah Choi 1 1 0 100% A
3820 QSB 295 016 Graduate Research 1.00 Marcos Garcia- 2 2 0 100% A
3823 QSB 295 017 Graduate Research 1.00 David Ardell 1 1 0 100% A
3819 QSB 298 001 Special Topics 1.00 Rudy Ortiz 4 2 2 50% A
3707 QSB 299 001 Integrating Development, 1.00 Monica Medina 1 1 0 100% A
3763 QSB 299 002 Jellyfish Systematics 1.00 Michael 1 1 0 100% A
3807 QSB 299 003 Free Radicals in Bio and 1.00 Jinah Choi 1 1 0 100% A







Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015 Fall 2016 Fall 2017 Fall 2018 Fall 2019 Fall 2020


New Enrollment
Freshmen 398      669      813      1,043   1,022   1,137   1,170   1,336   1,360   1,490   1,524   1,583   1,731   1,908   2,039   
Transfer* 127      151      211      250      318      405      435      462      575      760      806      803      803      815      853      
Total New Undergrad 525      820      1,024   1,293   1,340   1,542   1,605   1,798   1,935   2,250   2,330   2,386   2,534   2,723   2,892   


Master's 8 8 11 18 20 27 32 38 45 51 62 72 81 92 103
Doctoral 35 44 53 82 104 130 156 184 218 249 291 338 398 425 480
Total New Grad 43 52 64 99 124 157 188 222 263 300 353 410 479 517 583


Total New Students 568      872      1,088   1,392   1,464   1,699   1,793   2,020   2,198   2,550   2,683   2,796   3,013   3,240   3,475   


Total Enrollment
Undergraduate LD 1015 1181 1362 1710 1888 1986 2126 2319 2495 2646 2791 2879 3076 3397 3680
Undergraduate UD 195 569 1101 1299 1724 2190 2514 2740 3051 3534 3958 4236 4443 4592 4853
Total Undergraduate 1,210 1,750 2,463 3,009 3,612 4,176 4,639 5,059 5,546 6,180 6,748 7,115 7,519 7,988 8,534
Total Graduate 76 121 165 237 322 422 532 653 790 934 1,096 1,281 1,494 1,700 1,922


Total Fall Enrollment 1,286 1,871 2,629 3,247 3,934 4,598 5,172 5,712 6,336 7,114 7,845 8,396 9,013 9,688 10,456
*Includes prior spring new transfers


Model:  8 Yrs Retention Plus Spring Entrants included in Transfers


UC Merced Fall Enrollment Projections Summary for LREP


Jan. 11, 2008
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University of California, Merced, Preliminary Applicants, Admits & SIRS by Level, School, Major and Year, As of Wednesday, May 05, 2010 DRAFT I
Entering Level: Both Freshmen and Transfer Students 
Referral: Column not display; Regular Students, Referral Students & Early Referral Students. 
Date/Time of Report: Wednesday, May 05, 2010 at 1:56:43 PM PDT


Fall 2007 Fall 2007 Fall 2007
# DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF
'07-'08 '07-'08 '08-'09 '08-'09 '09-'10 '09-'10 '07-'08 '07-'08 '08-'09 '08-'09 '09-'10 '09-'10 '07-'08 '07-'08 '08-'09 '08-'09 '09-'10 '09-'10


Freshman Engineering Bioengineering 239 272 33 13.80% 306 34 12.50% 323 17 5.60% 211 249 38 18.00% 277 28 11.20% 283 6 2.20% 12 45 33 275.00% 36 -9 -20.00% 45 9 25.00%


Freshman Engineering Computer Science & Engineering 515 570 55 10.70% 596 26 4.60% 655 59 9.90% 426 468 42 9.90% 518 50 10.70% 533 15 2.90% 33 69 36 109.10% 68 -1 -1.40% 83 15 22.10%


Freshman Engineering Environmental Engineering 115 149 34 29.60% 234 85 57.00% 220 -14 -6.00% 96 135 39 40.60% 214 79 58.50% 186 -28 -13.10% 12 19 7 58.30% 24 5 26.30% 19 -5 -20.80%


Freshman Engineering Materials Sci & Engineering 34 53 19 55.90% 32 -21 -39.60% 49 17 53.10% 29 50 21 72.40% 29 -21 -42.00% 41 12 41.40% 1 4 3 300.00% 2 -2 -50.00% 7 5 250.00%


Freshman Engineering Mechanical Engineering 324 429 105 32.40% 729 300 69.90% 522 -207 -28.40% 275 353 78 28.40% 653 300 85.00% 409 -244 -37.40% 22 49 27 122.70% 57 8 16.30% 81 24 42.10%


Freshman Engineering Undeclared Engineering 214 521 307 143.50% 896 375 72.00% 314 -582 -65.00% 175 498 323 184.60% 865 367 73.70% 271 -594 -68.70% 13 15 2 15.40% 37 22 146.70% 35 -2 -5.40%


Freshman Engineering total 1441 1994 553 38.40% 2793 799 40.10% 2083 -710 -25.40% 1212 1753 541 44.60% 2556 803 45.80% 1723 -833 -32.60% 93 201 108 116.10% 224 23 11.40% 270 46 20.50%


Freshman Natural Sciences Applied Mathematical Sciences 206 161 -45 -21.80% 269 108 67.10% 194 -75 -27.90% 176 134 -42 -23.90% 242 108 80.60% 164 -78 -32.20% 12 14 2 16.70% 24 10 71.40% 18 -6 -25.00%


Freshman Natural Sciences Biological Sciences 1508 1741 233 15.50% 2913 1172 67.30% 2236 -677 -23.20% 1299 1481 182 14.00% 2695 1214 82.00% 1883 -812 -30.10% 151 179 28 18.50% 285 106 59.20% 350 65 22.80%


Freshman Natural Sciences Chemical Sciences 265 291 26 9.80% 479 188 64.60% 455 -24 -5.00% 233 255 22 9.40% 428 173 67.80% 379 -49 -11.40% 19 29 10 52.60% 54 25 86.20% 74 20 37.00%


Freshman Natural Sciences Earth Systems Science 52 67 15 28.80% 186 119 177.60% 59 -127 -68.30% 41 52 11 26.80% 173 121 232.70% 47 -126 -72.80% 5 4 -1 -20.00% 12 8 200.00% 5 -7 -58.30%


Freshman Natural Sciences Physics 101 98 -3 -3.00% 129 31 31.60% 103 -26 -20.20% 81 80 -1 -1.20% 109 29 36.30% 85 -24 -22.00% 9 11 2 22.20% 12 1 9.10% 16 4 33.30%


Freshman Natural Sciences Undeclared Natural Sciences 200 210 10 5.00% 303 93 44.30% 259 -44 -14.50% 180 186 6 3.30% 267 81 43.50% 225 -42 -15.70% 15 24 9 60.00% 29 5 20.80% 33 4 13.80%


Freshman Natural Sciences total 2332 2568 236 10.10% 4279 1711 66.60% 3306 -973 -22.70% 2010 2188 178 8.90% 3914 1726 78.90% 2783 -1131 -28.90% 211 261 50 23.70% 416 155 59.40% 496 80 19.20%


Freshman SSHA Sociology 0 0 0 0% 0 0 0% 190 190 0% 0 0 0 0% 0 0 0% 135 135 0% 0 0 0 0% 0 0 0% 11 11 0%


Freshman SSHA total 0 0 0 0% 0 0 0% 190 190 0% 0 0 0 0% 0 0 0% 135 135 0% 0 0 0 0% 0 0 0% 11 11 0%


Freshman SSHA Anthropology 0 0 0 0% 138 138 0% 124 -14 -10.10% 0 0 0 0% 114 114 0% 87 -27 -23.70% 0 0 0 0% 10 10 0% 13 3 30.00%


Freshman SSHA Cognitive Science 30 39 9 30.00% 81 42 107.70% 60 -21 -25.90% 22 35 13 59.10% 79 44 125.70% 48 -31 -39.20% 2 6 4 200.00% 17 11 183.30% 12 -5 -29.40%


Freshman SSHA Economics 2 315 313 15650.00% 387 72 22.90% 313 -74 -19.10% 2 256 254 12700.00% 328 72 28.10% 245 -83 -25.30% 2 16 14 700.00% 20 4 25.00% 22 2 10.00%


Freshman SSHA History 3 210 207 6900.00% 317 107 51.00% 217 -100 -31.50% 3 152 149 4966.70% 263 111 73.00% 158 -105 -39.90% 0 16 16 0% 23 7 43.80% 23 0 0.00%


Freshman SSHA Literatures And Cultures 0 218 218 0% 428 210 96.30% 217 -211 -49.30% 0 182 182 0% 386 204 112.10% 161 -225 -58.30% 0 24 24 0% 20 -4 -16.70% 23 3 15.00%


Freshman SSHA Management 430 464 34 7.90% 1006 542 116.80% 495 -511 -50.80% 340 361 21 6.20% 925 564 156.20% 371 -554 -59.90% 36 41 5 13.90% 38 -3 -7.30% 31 -7 -18.40%


Freshman SSHA Political Science 14 420 406 2900.00% 746 326 77.60% 470 -276 -37.00% 8 344 336 4200.00% 646 302 87.80% 370 -276 -42.70% 4 45 41 1025.00% 59 14 31.10% 53 -6 -10.20%


Freshman SSHA Psychology 804 871 67 8.30% 1302 431 49.50% 1214 -88 -6.80% 612 677 65 10.60% 1091 414 61.20% 888 -203 -18.60% 62 99 37 59.70% 119 20 20.20% 136 17 14.30%


Freshman SSHA Social And Cognitive Science 235 0 -235 -100.00% 0 0 0% 0 0 0% 185 0 -185 -100.00% 0 0 0% 0 0 0% 11 0 -11 -100.00% 0 0 0% 0 0 0%


Freshman SSHA Undeclared Soc Sci, Human, Art 437 492 55 12.60% 1305 813 165.20% 460 -845 -64.80% 347 398 51 14.70% 1194 796 200.00% 383 -811 -67.90% 25 29 4 16.00% 36 7 24.10% 38 2 5.60%


Freshman SSHA World Cultures & History 335 0 -335 -100.00% 0 0 0% 0 0 0% 266 0 -266 -100.00% 0 0 0% 0 0 0% 19 0 -19 -100.00% 0 0 0% 0 0 0%


Freshman SSHA total 2290 3029 739 32.30% 5710 2681 88.50% 3570 -2140 -37.50% 1785 2405 620 34.70% 5026 2621 109.00% 2711 -2315 -46.10% 161 276 115 71.40% 342 66 23.90% 351 9 2.60%


Freshman Undeclared Undeclared 8975 11362 2387 26.60% 7646 -3716 -32.70% 13747 6101 79.80% 8463 10834 2371 28.00% 7139 -3695 -34.10% 13145 6006 84.10% 241 306 65 27.00% 349 43 14.10% 497 148 42.40%


Freshman Undeclared total 8975 11362 2387 26.60% 7646 -3716 -32.70% 13747 6101 79.80% 8463 10834 2371 28.00% 7139 -3695 -34.10% 13145 6006 84.10% 241 306 65 27.00% 349 43 14.10% 497 148 42.40%


Freshman total 15038 18953 3915 26.00% 20428 1475 7.80% 22896 2468 12.10% 13470 17180 3710 27.50% 18635 1455 8.50% 20497 1862 10.00% 706 1044 338 47.90% 1331 287 27.50% 1625 294 22.10%


SIRs Complete
Fall 2008 Fall 2009 Fall 2010 Fall 2008 Fall 2009


Applicants Admits
Fall 2010 Fall 2008 Fall 2009 Fall 2010


Entering Level School Major # # # # # ## # # # # #







Fall 2007 Fall 2007 Fall 2007
# DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF # DIFF % DIFF
'07-'08 '07-'08 '08-'09 '08-'09 '09-'10 '09-'10 '07-'08 '07-'08 '08-'09 '08-'09 '09-'10 '09-'10 '07-'08 '07-'08 '08-'09 '08-'09 '09-'10 '09-'10


SIRs Complete
Fall 2008 Fall 2009 Fall 2010 Fall 2008 Fall 2009


Applicants Admits
Fall 2010 Fall 2008 Fall 2009 Fall 2010


Entering Level School Major # # # # # ## # # # # #


Please note: The transfer SIR numbers are insignificant as of this date for Fall 2010.


Transfer Engineering Bioengineering 38 36 -2 -5.30% 36 0 0.00% 41 5 13.90% 27 24 -3 -11.10% 24 0 0.00% 27 3 12.50% 4 1 -3 -75.00% 3 2 200.00% 2 -1 -33.30%


Transfer Engineering Computer Science & Engineering 58 62 4 6.90% 50 -12 -19.40% 85 35 70.00% 41 39 -2 -4.90% 22 -17 -43.60% 44 22 100.00% 0 3 3 0% 1 -2 -66.70% 3 2 200.00%


Transfer Engineering Environmental Engineering 22 21 -1 -4.50% 22 1 4.80% 27 5 22.70% 14 16 2 14.30% 14 -2 -12.50% 16 2 14.30% 3 3 0 0.00% 2 -1 -33.30% 1 -1 -50.00%


Transfer Engineering Materials Sci & Engineering 0 6 6 0% 7 1 16.70% 14 7 100.00% 0 3 3 0% 3 0 0.00% 9 6 200.00% 0 1 1 0% 1 0 0.00% 1 0 0.00%


Transfer Engineering Mechanical Engineering 32 43 11 34.40% 51 8 18.60% 78 27 52.90% 22 25 3 13.60% 30 5 20.00% 50 20 66.70% 1 2 1 100.00% 2 0 0.00% 5 3 150.00%


Transfer Engineering Undeclared Engineering 10 7 -3 -30.00% 5 -2 -28.60% 12 7 140.00% 4 3 -1 -25.00% 1 -2 -66.70% 4 3 300.00% 0 0 0 0% 0 0 0% 0 0 0%


Transfer Engineering total 160 175 15 9.40% 171 -4 -2.30% 257 86 50.30% 108 110 2 1.90% 94 -16 -14.50% 150 56 59.60% 8 10 2 25.00% 9 -1 -10.00% 12 3 33.30%


Transfer Natural Sciences Applied Mathematical Sciences 0 25 25 0% 29 4 16.00% 45 16 55.20% 0 15 15 0% 19 4 26.70% 29 10 52.60% 0 3 3 0% 0 -3 -100.00% 0 0 0%


Transfer Natural Sciences Biological Sciences 238 275 37 15.50% 231 -44 -16.00% 300 69 29.90% 171 198 27 15.80% 143 -55 -27.80% 195 52 36.40% 7 16 9 128.60% 10 -6 -37.50% 12 2 20.00%


Transfer Natural Sciences Chemical Sciences 0 50 50 0% 72 22 44.00% 106 34 47.20% 0 34 34 0% 47 13 38.20% 74 27 57.40% 0 2 2 0% 4 2 100.00% 3 -1 -25.00%


Transfer Natural Sciences Earth Systems Science 13 22 9 69.20% 16 -6 -27.30% 14 -2 -12.50% 9 8 -1 -11.10% 10 2 25.00% 8 -2 -20.00% 0 0 0 0% 1 1 0% 0 -1 -100.00%


Transfer Natural Sciences Physics 0 13 13 0% 12 -1 -7.70% 21 9 75.00% 0 8 8 0% 8 0 0.00% 14 6 75.00% 0 1 1 0% 3 2 200.00% 1 -2 -66.70%


Transfer Natural Sciences Undeclared Natural Sciences 6 8 2 33.30% 10 2 25.00% 8 -2 -20.00% 4 2 -2 -50.00% 4 2 100.00% 4 0 0.00% 0 0 0 0% 0 0 0% 0 0 0%


Transfer Natural Sciences total 257 393 136 52.90% 370 -23 -5.90% 494 124 33.50% 184 265 81 44.00% 231 -34 -12.80% 324 93 40.30% 7 22 15 214.30% 18 -4 -18.20% 16 -2 -11.10%


Transfer SSHA Anthropology 0 0 0 0% 34 34 0% 72 38 111.80% 0 0 0 0% 19 19 0% 51 32 168.40% 0 0 0 0% 2 2 0% 2 0 0.00%


Transfer SSHA Cognitive Science 16 26 10 62.50% 25 -1 -3.80% 24 -1 -4.00% 14 18 4 28.60% 15 -3 -16.70% 16 1 6.70% 1 0 -1 -100.00% 2 2 0% 3 1 50.00%


Transfer SSHA Economics 1 101 100 10000.00% 129 28 27.70% 204 75 58.10% 1 68 67 6700.00% 84 16 23.50% 146 62 73.80% 0 1 1 0% 1 0 0.00% 2 1 100.00%


Transfer SSHA History 2 63 61 3050.00% 57 -6 -9.50% 82 25 43.90% 2 38 36 1800.00% 35 -3 -7.90% 55 20 57.10% 1 2 1 100.00% 0 -2 -100.00% 4 4 0%


Transfer SSHA Literatures And Cultures 0 47 47 0% 50 3 6.40% 73 23 46.00% 0 19 19 0% 30 11 57.90% 51 21 70.00% 0 0 0 0% 3 3 0% 2 -1 -33.30%


Transfer SSHA Management 81 81 0 0.00% 87 6 7.40% 117 30 34.50% 51 43 -8 -15.70% 54 11 25.60% 73 19 35.20% 0 4 4 0% 4 0 0.00% 1 -3 -75.00%


Transfer SSHA Political Science 2 94 92 4600.00% 99 5 5.30% 143 44 44.40% 2 53 51 2550.00% 59 6 11.30% 87 28 47.50% 0 0 0 0% 3 3 0% 6 3 100.00%


Transfer SSHA Psychology 115 159 44 38.30% 200 41 25.80% 280 80 40.00% 79 98 19 24.10% 125 27 27.60% 173 48 38.40% 9 7 -2 -22.20% 10 3 42.90% 17 7 70.00%


Transfer SSHA Social And Cognitive Science 111 0 -111 -100.00% 0 0 0% 0 0 0% 76 0 -76 -100.00% 0 0 0% 0 0 0% 3 0 -3 -100.00% 0 0 0% 0 0 0%


Transfer SSHA Undeclared Soc Sci, Human, Art 36 40 4 11.10% 52 12 30.00% 58 6 11.50% 15 17 2 13.30% 22 5 29.40% 28 6 27.30% 0 1 1 0% 0 -1 -100.00% 0 0 0%


Transfer SSHA World Cultures & History 76 0 -76 -100.00% 0 0 0% 0 0 0% 45 0 -45 -100.00% 0 0 0% 0 0 0% 1 0 -1 -100.00% 0 0 0% 0 0 0%


Transfer SSHA total 440 611 171 38.90% 733 122 20.00% 1053 320 43.70% 285 354 69 24.20% 443 89 25.10% 680 237 53.50% 15 15 0 0.00% 25 10 66.70% 37 12 48.00%


Transfer Undeclared Undeclared 3 2 -1 -33.30% 1 -1 -50.00% 6 5 500.00% 0 2 2 0% 1 -1 -50.00% 4 3 300.00% 0 0 0 0% 0 0 0% 1 1 0%


Transfer Undeclared total 3 2 -1 -33.30% 1 -1 -50.00% 6 5 500.00% 0 2 2 0% 1 -1 -50.00% 4 3 300.00% 0 0 0 0% 0 0 0% 1 1 0%


Transfer Total Transfers 860 1181 321 37.30% 1275 94 8.00% 1810 535 42.00% 577 731 154 26.70% 769 38 5.20% 1158 389 50.60% 30 47 17 56.70% 52 5 10.60% 66 14 26.90%


TOTAL Total 15898 20134 4236 26.60% 21703 1569 7.80% 24706 3003 13.80% 14047 17911 3864 27.50% 19404 1493 8.30% 21655 2251 11.60% 736 1091 355 48.20% 1383 292 26.80% 1691 308 22.30%


Source:  Admission Internal Data 2007‐2010
Note: OBS ‐ Obsolete Majors
This data is preliminary and not meant for external purposes.







Majors Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009


Anthropology 0 0 0 4 18


Applied Mathematics 0 6 23 38 57


Bioengineering 36 50 62 104 105


Biological Sciences 232 358 481 632 771


Chemical Sciences 0 6 24 54 104


Cognitive Sciences 0 0 31 57 87


Computer Science & Engineering 57 79 96 152 161


Earth Systems Science 7 9 18 19 28


Economics 0 0 20 50 50


Environmental Engineering 5 17 31 51 60


History 0 0 36 64 75


Literature and Cultures 0 0 23 51 73


Management 63 94 122 178 188


Materials Science & Engineering 0 2 4 16 15


Mechanical Engineering 0 26 69 121 176


Physics 0 3 15 23 37


Political Science 0 0 56 116 157


Psychology 0 36 219 328 373


Social and Cognitive Sciences 122 168 33 12 0


Undeclared 123 150 240 321 469


Undeclared Engineering 42 51 48 49 54


Undeclared Natural Sciences 42 38 36 36 46


Undeclared Social Sciences, Humanities & Arts 76 52 37 50 83


World Cultures & History 33 65 26 8 3


Undergraduate Total 838 1,210 1,750 2,534 3,190


Note: Fall 2005 enrollment figures do not include students admitted as Hurricane Katrina visiting students.


Note: Undeclared students with a school designation have not yet chosen an area of concentration


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


 


UNDERGRADUATE ENROLLMENT BY MAJOR/PROGRAM







Majors Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009


Anthropology 0.0% 0.0% 0.0% 0.2% 0.6%


Applied Mathematics 0.0% 0.5% 1.3% 1.5% 1.8%


Bioengineering 4.3% 4.1% 3.5% 4.1% 3.3%


Biological Sciences 27.7% 29.6% 27.5% 24.9% 24.2%


Chemical Sciences 0.0% 0.5% 1.4% 2.1% 3.3%


Cognitive Sciences 0.0% 0.0% 1.8% 2.2% 2.7%


Computer Science & Engineering 6.8% 6.5% 5.5% 6.0% 5.0%


Earth Systems Science 0.8% 0.7% 1.0% 0.7% 0.9%


Economics 0.0% 0.0% 1.1% 2.0% 1.6%


Environmental Engineering 0.6% 1.4% 1.8% 2.0% 1.9%


History 0.0% 0.0% 2.1% 2.5% 2.4%


Literature and Cultures 0.0% 0.0% 1.3% 2.0% 2.3%


Management 7.5% 7.8% 7.0% 7.0% 5.9%


Materials Science & Engineering 0.0% 0.2% 0.2% 0.6% 0.5%


Mechanical Engineering 0.0% 2.1% 3.9% 4.8% 5.5%


Physics 0.0% 0.2% 0.9% 0.9% 1.2%


Political Science 0.0% 0.0% 3.2% 4.6% 4.9%


Psychology 0.0% 3.0% 12.5% 12.9% 11.7%


Social and Cognitive Sciences 14.6% 13.9% 1.9% 0.5% 0.0%


Undeclared 14.7% 12.4% 13.7% 12.7% 14.7%


Undeclared Engineering 5.0% 4.2% 2.7% 1.9% 1.7%


Undeclared Natural Sciences 5.0% 3.1% 2.1% 1.4% 1.4%


Undeclared Social Sciences, Humanities & Arts 9.1% 4.3% 2.1% 2.0% 2.6%


World Cultures & History 3.9% 5.4% 1.5% 0.3% 0.1%


Undergraduate Total 100.0% 100.0% 100.0% 100.0% 100.0%


Note: Fall 2005 enrollment figures do not include students admitted as Hurricane Katrina visiting students.


Note: Undeclared students with a school designation have not yet chosen an area of concentration


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


UNDERGRADUATE ENROLLMENT BY MAJOR/PROGRAM







Fall 2009
African-


American


Asian/Pacific 


Islander
Hispanics


Native 


American
White


Nonresident 


Alien


Unknown/


Other
Total


Anthropology 1 5 7 0 4 1 0 18


Applied Mathematics 4 11 23 0 14 2 3 57


Bioengineering 5 52 25 1 21 0 1 105


Biological Sciences 46 328 220 5 134 5 33 771


Chemical Sciences 4 46 23 1 22 3 5 104


Cognitive Sciences 7 22 19 2 29 3 5 87


Computer Science & Engineering 11 47 52 0 39 1 11 161


Earth Systems Science 1 4 5 0 18 0 0 28


Economics 2 19 10 0 12 5 2 50


Environmental Engineering 2 20 10 0 26 1 1 60


History 5 19 27 1 22 0 1 75


Literature and Cultures 5 6 43 0 15 1 3 73


Management 15 69 67 1 28 1 7 188


Materials Science & Engineering 0 4 7 1 2 1 0 15


Mechanical Engineering 10 43 52 0 60 1 10 176


Physics 1 12 7 0 15 0 2 37


Political Science 20 24 65 2 36 2 8 157


Psychology 33 93 170 2 64 1 10 373


World Cultures & History 0 2 0 0 1 0 0 3


Undeclared 39 166 143 3 96 4 18 469


Undeclared Engineering 6 17 11 0 17 1 2 54


Undeclared Natural Sciences 3 20 11 1 10 0 1 46


Undeclared Social Sciences 9 21 31 2 14 1 5 83


Undergraduate Total 229 1,050 1,028 22 699 34 128 3,190


Note: Undeclared students with a school designation have not yet chosen an area of concentration


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


 


UNDERGRADUATE ENROLLMENT BY MAJOR BY ETHNICITY







Fall 2009
African-


American


Asian/Pacific 


Islander
Hispanics


Native 


American
White


Nonresident 


Alien


Unknown/


Other
Total


Anthropology 5.6% 27.8% 38.9% 0.0% 22.2% 5.6% 0.0% 100.0%


Applied Mathematics 7.0% 19.3% 40.4% 0.0% 24.6% 3.5% 5.3% 100.0%


Bioengineering 4.8% 49.5% 23.8% 1.0% 20.0% 0.0% 1.0% 100.0%


Biological Sciences 6.0% 42.5% 28.5% 0.6% 17.4% 0.6% 4.3% 100.0%


Chemical Sciences 3.8% 44.2% 22.1% 1.0% 21.2% 2.9% 4.8% 100.0%


Cognitive Sciences 8.0% 25.3% 21.8% 2.3% 33.3% 3.4% 5.7% 100.0%


Computer Science & Engineering 6.8% 29.2% 32.3% 0.0% 24.2% 0.6% 6.8% 100.0%


Earth Systems Science 3.6% 14.3% 17.9% 0.0% 64.3% 0.0% 0.0% 100.0%


Economics 4.0% 38.0% 20.0% 0.0% 24.0% 10.0% 4.0% 100.0%


Environmental Engineering 3.3% 33.3% 16.7% 0.0% 43.3% 1.7% 1.7% 100.0%


History 6.7% 25.3% 36.0% 1.3% 29.3% 0.0% 1.3% 100.0%


Literature and Cultures 6.8% 8.2% 58.9% 0.0% 20.5% 1.4% 4.1% 100.0%


Management 8.0% 36.7% 35.6% 0.5% 14.9% 0.5% 3.7% 100.0%


Materials Science & Engineering 0.0% 26.7% 46.7% 6.7% 13.3% 6.7% 0.0% 100.0%


Mechanical Engineering 5.7% 24.4% 29.5% 0.0% 34.1% 0.6% 5.7% 100.0%


Physics 2.7% 32.4% 18.9% 0.0% 40.5% 0.0% 5.4% 100.0%


Political Science 12.7% 15.3% 41.4% 1.3% 22.9% 1.3% 5.1% 100.0%


Psychology 8.8% 24.9% 45.6% 0.5% 17.2% 0.3% 2.7% 100.0%


World Cultures & History 0.0% 66.7% 0.0% 0.0% 33.3% 0.0% 0.0% 100.0%


Undeclared 8.3% 35.4% 30.5% 0.6% 20.5% 0.9% 3.8% 100.0%


Undeclared Engineering 11.1% 31.5% 20.4% 0.0% 31.5% 1.9% 3.7% 100.0%


Undeclared Natural Sciences 6.5% 43.5% 23.9% 2.2% 21.7% 0.0% 2.2% 100.0%


Undeclared Social Sciences 10.8% 25.3% 37.3% 2.4% 16.9% 1.2% 6.0% 100.0%


Note: Undeclared students with a school designation have not yet chosen an area of concentration


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


UNDERGRADUATE ENROLLMENT % BY MAJOR BY ETHNICITY







Fall 2009 Female Male Decline to State Total


Anthropology 13 5 0 18


Applied Mathematics 15 42 0 57


Bioengineering 26 79 0 105


Biological Sciences 452 316 3 771


Chemical Sciences 54 50 0 104


Cognitive Sciences 41 46 0 87


Computer Science & Engineering 16 143 2 161


Earth Systems Science 16 12 0 28


Economics 20 30 0 50


Environmental Engineering 18 42 0 60


History 33 42 0 75


Literature and Cultures 48 25 0 73


Management 104 83 1 188


Materials Science & Engineering 3 12 0 15


Mechanical Engineering 15 160 1 176


Physics 6 31 0 37


Political Science 71 86 0 157


Psychology 278 95 0 373


World Cultures & History 2 1 0 3


Undeclared 229 238 2 469


Undeclared Engineering 10 44 0 54


Undeclared Natural Sciences 23 23 0 46


Undeclared Social Sciences 61 19 3 83


Undergraduate Total 1554 1624 12 3,190


Note: Undeclared students with a school designation have not yet chosen an area of concentration


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


 


UNDERGRADUATE ENROLLMENT BY MAJOR BY GENDER







Fall 2009 Female Male Decline to State Total


Anthropology 72.2% 27.8% 0.0% 100.0%


Applied Mathematics 26.3% 73.7% 0.0% 100.0%


Bioengineering 24.8% 75.2% 0.0% 100.0%


Biological Sciences 58.6% 41.0% 0.4% 100.0%


Chemical Sciences 51.9% 48.1% 0.0% 100.0%


Cognitive Sciences 47.1% 52.9% 0.0% 100.0%


Computer Science & Engineering 9.9% 88.8% 1.2% 100.0%


Earth Systems Science 57.1% 42.9% 0.0% 100.0%


Economics 40.0% 60.0% 0.0% 100.0%


Environmental Engineering 30.0% 70.0% 0.0% 100.0%


History 44.0% 56.0% 0.0% 100.0%


Literature and Cultures 65.8% 34.2% 0.0% 100.0%


Management 55.3% 44.1% 0.5% 100.0%


Materials Science & Engineering 20.0% 80.0% 0.0% 100.0%


Mechanical Engineering 8.5% 90.9% 0.6% 100.0%


Physics 16.2% 83.8% 0.0% 100.0%


Political Science 45.2% 54.8% 0.0% 100.0%


Psychology 74.5% 25.5% 0.0% 100.0%


World Cultures & History 66.7% 33.3% 0.0% 100.0%


Undeclared 48.8% 50.7% 0.4% 100.0%


Undeclared Engineering 18.5% 81.5% 0.0% 100.0%


Undeclared Natural Sciences 50.0% 50.0% 0.0% 100.0%


Undeclared Social Sciences 73.5% 22.9% 3.6% 100.0%


Note: Undeclared students with a school designation have not yet chosen an area of concentration


Data Source: IPA Enrollment Table


Prepared by Institutional Planning & Analysis


UNDERGRADUATE ENROLLMENT % BY MAJOR BY GENDER
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Fall Net Req


Discipline Crs # Course Title Instructor Proj. 
Enrollmt


IWC for 
Course


Lecturer 
%Time


Lecturer 
Annual 
Salary


Sub-Total 
Lecturer Cost TA FTE SubTotal TA 


Costs
One-Time 


Costs
Supplies & 
Materials


Field Trips 
Costs


Copier Services 
Costs


Speakers 
Series Costs Fall Total Crs Fee Fee Income Net Request


Life Sciences Dispensary 6000 22000 0 28000.00 0 28000.00
BIO 1 Contemp Bio Staff (Dulai) 175 1 0.167 7831.632 9319.642 0.563 28125 350 1225 39019.64 0 39019.64
BIO 1 Contemp Bio Staff (Dulai) 175 1 0.167 7831.632 9319.642 0.563 28125 350 1225 39019.64 0 39019.64
BIO 1L Contemp Bio Lab Staff (Dulai) 264 0 0 0 1.500 75000 7920 1848 84768.00 20 5280 79488.00
BIO 2 Intro. to Molecular Bio Staff 140 1 0.167 7831.632 9319.642 0.333 16625 350 980 27274.64 0 27274.64
BIO 2L Intro. to Molecular Bio Lab Staff 120 0 0 0 0.625 31250 4200 840 36290.00 25 3000 33290.00
BIO 3 Health and Disease Pallavicini 72 1 0.167 7831.632 9319.642 0.250 12500 1800 504 24123.64 0 24123.64
BIO 5 Bio Today Staff (Gilbert) 72 1 0.167 7831.632 9319.642 0.250 12500 350 504 22673.64 0 22673.64
BIO 60 Nutrition Ortiz 90 1 0.167 7831.632 9319.642 0.250 12500 350 630 22799.64 0 22799.64
BIO 101 Biochemistry A. LiWang 75 1 0 0 0.250 12500 350 525 13375.00 0 13375.00
BIO 102 Molecular Biology 0 0 0 0 0.00 60 0 0.00
BIO 110 The Cell Manilay 96 1 0 0 0.563 28125 3840 672 32637.00 30 2880 29757.00
BIO 111 Cells, Tissues 0 0 0 0 0.00 0 0.00
BIO 120 General Microbiology Raymond 60 1 0 0 0.250 12500 350 420 13270.00 0 13270.00
BIO 120L General Microbiology Lab Raymond 60 0.25 0 0 0.250 12500 4200 420 17120.00 95 5700 11420.00
BIO 124 Microbial Evolution Barlow 48 1 0 0 0.250 12500 350 336 13186.00 0 13186.00
BIO 125 Public Hlth Threats 0 0 0 0 0.00 0 0.00
BIO 127 Virology 0 0 0 0 0.00 0 0.00
BIO 140 Genetics Barlow 96 1 0 0 0.500 25000 2400 672 28072.00 15 1440 26632.00
BIO 141 Evolution Aguilar 72 1 0 0 0.375 18750 1800 504 21054.00 15 1080 19974.00
BIO 148 Fundamentals of Ecology Hart 30 1 0 0 0.063 3125 350 1560 210 5245.00 40 1200 4045.00
BIO 149 Conservation Bio 0 0 0 0 0.00 0 0.00
BIO 149F Conservation Bio Field 0 0 0 0 0.00 50 0 0.00
BIO 151 Immunology MG-O 90 1 0 0 0.250 12500 350 630 13480.00 0 13480.00
BIO 151L Immunololgy Lab MG-O 90 0 0 0 0.375 18750 4050 630 23430.00 35 3150 20280.00
BIO 152 Cancer & Tumor Bio 0 0 0 0.00 0 0.00
BIO 160/160Comp Phys (alt years) 0 0 0 0 0.00 0 0.00
BIO 161 Human Phys Ortiz 72 1 0 0 0.375 18750 2160 504 21414.00 20 1440 19974.00
BIO 164 Human Anatomy 0 0 0 0 0.00 30 0 0.00
BIO 170 Neurobiology 0 0 0 0 0.00 0 0.00
BIO 170L Neurobiology Lab 0 0 0 0.00 15 0 0.00
BIO 180 Mathematical Modeling for Bio Colvin 60 1 0 0 0.250 12500 350 420 13270.00 0 13270.00
BIO 182 Bioinformatics (alt years) 0 0 0 0 0.00 0 0.00


Physical Sciences Dispensary 0 0 0 7500 42600 0 50100.00 0 50100.00
Chemistry ACS Exams 0 0 0 100 0 100.00 0 100.00


CHEM 1 Preparatory Chemistry Staff (MV) 270 1 0.167 7831.632 9319.642 0.750 37500 350 1890 49059.64 0 49059.64
CHEM 2 General Chemistry Staff (MV) 168 1 0.167 7831.632 9319.642 0.875 43750 2520 1176 56765.64 5 840 55925.64
CHEM 2 General Chemistry Staff (MV) 168 1 0.167 7831.632 9319.642 0.875 43750 2520 1176 56765.64 5 840 55925.64
CHEM 8 Prin of Organic Chem PLiWang 120 1.25 0 0 1.000 50000 4200 840 55040.00 25 3000 52040.00
CHEM 10 General Chemistry II Menke 160 1 0 0 1.250 62500 4000 1120 67620.00 15 2400 65220.00
CHEM 100 Organic Synth and Mechanism Meyer 120 1 0 0 0.000 0 350 840 1190.00 0 1190.00
CHEM 100L Organic Chemistry Laboratory Meyer 100 0 0 0 0.625 31250 4000 700 35950.00 30 3000 32950.00
CHEM 101L Adv Synth Lab Staff (SM) 20 1 0.33 15475.68 18416.06 0.250 12500 3900 140 34956.06 95 1900 33056.06
CHEM 111 Biochemistry I BIO 101 (AL) 0 0 0 0 0.00 0 0.00
CHEM 112 Quantum Chem and Spect NewTheor 12 1 0 0 0 350 84 434.00 0 434.00
CHEM 113 Chem Thermodynamics & Kinet 0 0 0 0 0.00 0 0.00
CHEM 114L Phys Chem and Instr Analy Lab 0 0 0 0 0.00 50 0 0.00
CHEM 115 Instr Analy and Bioanaly Chem Ye 10 1 0 0 0 350 70 420.00 0 420.00
CHEM 120 Inorganic Chemistry DKelley 10 1 0 0 0 350 70 420.00 0 420.00
CHEM 122 Biochemistry II 0 0 0 0 0.00 60 0 0.00
CHEM 130 Organic Spectroscopy & Comput 0 0 0 0 0.00 0 0.00
CHEM 131 Molecular Spectroscopy 0 0 0 0 0.00 0 0.00
CHEM 140 Nanoscale Materials Chemistry 0 0 0 0 0.00 0 0.00
CHEM 147 Materials Chemistry Lab 0 0 0 0 0.00 0 0.00
CHEM 194 Communication & Ethics in Chem 0 0 0 0 0.00 0 0.00
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Discipline Crs # Course Title Instructor Proj. 
Enrollmt


IWC for 
Course


Lecturer 
%Time


Lecturer 
Annual 
Salary


Sub-Total 
Lecturer Cost TA FTE SubTotal TA 


Costs
One-Time 


Costs
Supplies & 
Materials


Field Trips 
Costs


Copier Services 
Costs


Speakers 
Series Costs Fall Total Crs Fee Fee Income Net Request


ESS 1 Intro to ESS Beman 72 1 0 0 0.375 18750 2592 1872 504 23718.00 26 1872 21846.00
ESS 2 Sustainability Science Ghezzehei 72 1 0 0 0.250 12500 500 504 13504.00 0 13504.00
ESS 50 Ecosystems of CA 0 0 0 0 0 0.00 52 0 0.00
ESS 105 Biogeochemistry Hart 20 1 0 0 0 500 140 640.00 0 640.00
ESS 120 Environmental Microbiology Beman 20 1 0 0 0 350 140 490.00 0 490.00
ESS 141 Science and Policy 0 0 0 0 0.00 0 0.00
ESS 148 Ecology Hart 10 1 0 0 0.063 3125 350 520 70 4065.00 40 400 3665.00
ESS 149 Conservation Biology 0 0 0 0 0.00 0 0.00
ESS 170 Soils 0 0 0 0 0.00 0 0.00
ESS 170L Soils Lab 0 0 0 0 0.00 0 0.00
ESS 190 Seminar Beman 10 0 0 0 0 350 70 420.00 0 420.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810.00 0 12810.00
MATH 15 Intro. Sci. Data Analysis Staff 180 0.75 0.167 7831.632 9319.642 0.500 25000 350 1260 35929.64 0 35929.64
MATH 18 Stat Sci Data Analysis 0 0 0 0 0.00 0 0.00
MATH 21 Calculus I Sci & Eng Lei 120 1 0 0 0.500 25000 200 840 26040.00 0 26040.00
MATH 11 Calculus I Staff 120 1 0.167 7831.632 9319.642 0.500 25000 200 840 35359.64 0 35359.64
MATH 11 Calculus I Staff 100 1 0.167 7831.632 9319.642 0.500 25000 200 700 35219.64 0 35219.64
MATH 22 Calculus II Sci & Eng Staff 120 1 0.167 7831.632 9319.642 0.500 25000 200 840 35359.64 0 35359.64
MATH 12 Calculus II Staff 120 1 0.167 7831.632 9319.642 0.500 25000 200 840 35359.64 0 35359.64
MATH 23 Vector Calculus Blanchette 120 1 0 0 0.500 25000 200 840 26040.00 0 26040.00
MATH 24 Lin Alg & Diff Eqs Staff 120 1 0.167 7831.632 9319.642 0.500 25000 200 840 35359.64 0 35359.64
MATH 32 Prob & Stats Staff 120 1 0.167 7831.632 9319.642 0.500 25000 200 840 35359.64 0 35359.64
MATH 91 Topics in Applied Math 0 0 0.00 0 0.00
MATH 122 Complex Variables and Appl. 0 0 0 0 0.00 0 0.00
MATH 125 Intermediate Diff. Eqs. staff 30 1 0.167 7831.632 9319.642 0.125 6250 200 210 15979.64 0 15979.64
MATH 126 Partial-Differential Equat 0 0 0 0 0.00 0 0.00
MATH 131 Numerical Analysis I Marcia 90 1 0 0 0.375 18750 200 630 19580.00 0 19580.00
MATH 141 Linear Analysis I Lei 20 1 0 0 0.125 6250 200 140 6590.00 0 6590.00
MATH 150 Mathematical Modeling Tokman 23 1 0 0 0.125 6250 200 161 6611.00 0 6611.00
NSED 23 Intro to teach Sci in Ele Staff 20 0.125 0.0625 2931 3487.89 0 350 140 3977.89 0 3977.89
NSED 24 Fieldwork, Sci Ele Staff 20 0.125 0.0625 2931 3487.89 0 350 140 3977.89 0 3977.89
NSED 33 Intro to teach Math in Ele Staff 20 0.125 0.0625 2931 3487.89 0 350 140 3977.89 0 3977.89
NSED 34 Fieldwork, Math Ele Staff 20 0.125 0.0625 2931 3487.89 0 350 140 3977.89 0 3977.89
NSED 63 Intro to teach Sci in HS Staff 20 0.125 0 0 0.032 1600 350 140 2090.00 0 2090.00
NSED 64 Fieldwork, Sci HS Staff 20 0.125 0 0 0.032 1600 350 140 2090.00 0 2090.00
NSED 73 Intro to teach Math in HS Staff 20 0.125 0 0 0.032 1600 350 140 2090.00 0 2090.00
NSED 74 Fieldwork, Math HS Staff 20 0.125 0 0 0.032 1600 350 140 2090.00 0 2090.00
NSED 95 Research in Sci & Math teaching Staff 20 0.5 0.0625 2931 3487.89 0 350 140 3977.89 0 3977.89
NSED 98 Success in Natural Sciencs Staff 40 0.75 0.125 5862 6975.78 0.250 12500 350 280 20105.78 0 20105.78
NSED 120 Diversity in Educaiton Staff 40 1 0.167 7831.632 9319.642 0 350 280 9949.64 0 9949.64
NSED 195 Research in Sci & Math teaching Staff 20 0 0 0 350 140 490.00 0 490.00
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Discipline Crs # Course Title Instructor Proj. 
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IWC for 
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PHYS 6 The Cosmos, Science and You 0 0 0 0 0.00 0 0.00
PHYS 8 Introductory Physics I Hirst 96 1 0 0 0.563 28125 350 672 29147.00 0 29147.00
PHYS 8 Introductory Physics I Staff (Menke) 96 1 0.167 7831.632 9319.642 0.500 25000 350 672 35341.64 0 35341.64
PHYS 9 Introductory Physics II Staff (Kiley) 120 1 0.167 7831.632 9319.642 0.750 37500 350 840 48009.64 0 48009.64
PHYS 9 Introductory Physics II 0 0 0 0 0.00 0 0.00
PHYS 10 Introductory Physics III Staff (Kiley) 14 1 0.167 7831.632 9319.642 0 350 98 9767.64 0 9767.64
PHYS 18 Intro Phys I for Bio Sci Staff (Menke) 72 1 0.167 7831.632 9319.642 0.375 18750 350 504 28923.64 0 28923.64
PHYS 19 Physics II -- Bio 0 0 0 0 0.00 0 0.00
PHYS 104 Biophysics 0 0 0 0 0.00 0 0.00
PHYS 105 Analytic Mechanics 0 0 0 0 0.00 0 0.00
PHYS 110 Electrodynamics Mitchell 20 1 0 0 0 350 140 490.00 0 490.00
PHYS 111 Electromag Radiation Mini 0 0 0 0 0.00 0 0.00
PHYS 112 Statistical Mechanics Gopinathan 20 1 0 0 0 350 140 490.00 0 490.00
PHYS 122 Waves Mini 0 0 0 0 0.00 0 0.00
PHYS 124 Atomic structure Mini 0 0 0 0 0.00 0 0.00
PHYS 126 Special Relativity Mini 0 0 0 0 0.00 0 0.00
PHYS 132 Thermodymics 0 0 0 0 0.00 0 0.00
PHYS 137 Quantum Mechanics Tian 20 1 0 0 0 350 140 490.00 0 490.00
PHYS 144 Atomic Physics 0 0 0 0 0.00 0 0.00
PHYS 148 Modern Optics Sharping 20 1 0 0 0 350 140 490.00 0 490.00
PHYS 151 Solar Energy 0 0 0 0 0.00 0 0.00
PHYS 160 Modern Physics Lab 0 0 0 0 0.00 0 0.00
PHYS 192 Special Topics in Physics Senior FTE 12 1 0 0 0 350 84 434.00 0 434.00


TOTAL 4.4415 208288.6 247863.4 25.4605 1273025 13500 140202 3952 40334 0 1718876.41 39422 1679454.41
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Fall Net Req
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IWC for 
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CHEM 200 Adv Organic Synthesis Tsao 10 1 250 112 362.00 0 362.00
CHEM 201 Organic Organometallic Mech 0 0.00 0 0.00
CHEM 212 Mol & Solid St Quant Chem AKelley 10 1 250 112 362.00 0 362.00
CHEM 215 Chemical Kinetics & Dynamics 0 0.00 0 0.00
CHEM 291 Physics and Chemistry Sem DKelley 20 1 250 175 1500 1925.00 0 1925.00
MATH 201 Teaching and Learning Lei 10 0.5 250 70 320.00 0 320.00
MATH 221 Partial-Differential Equat I Bhat 15 1 250 105 355.00 0 355.00
MATH 222 Partial-Differential Equat II 0 0.00 0 0.00
MATH 223 Asymptotics & Perturbution Met 0 0.00 0 0.00
MATH 231 Numerical Analysis I Kim 15 1 250 105 355.00 0 355.00
MATH 232 Numerical Analysis II 0 0.00 0 0.00
MATH 292 Linear and Nonlinear Waves Ilan 15 1 250 105 355.00 0 355.00
MATH 291 Applied Mathematics Seminar Staff 30 0 250 210 1500 1960.00 0 1960.00
MATH 298 Directed group study Blanchette 15 0.5 250 105 355.00 0 355.00
MATH 399 University Teaching Lei 10 0.5 250 70 320.00 0 320.00
PHYS 204 Biophysics 0 0.00 0 0.00
PHYS 210 Electrodynamics I Winston 12 1 250 84 334.00 334.00
PHYS 212 Statistical Mechanics Gopinathan 12 1 250 84 334.00 334.00
PHYS 237 Quantum Mechanics I Scheibner 12 1 250 84 334.00 334.00
PHYS 238 Quantum Mechanics II 0 0.00 0.00
PHYS 292 Special Topics in Physics Senior FTE 10 1 250 70 320.00 320.00
PHYS 293 Physics Colloquium Faculty 15 0 250 105 1500 1855.00 1855.00
QSB 200 Adv Molecular Bio Cleary 20 1 250 140 390.00 0 390.00
QSB 215 Principles of Biological Techn 0 0.00 0 0.00
QSB 248 Adv Ecology Hart 10 1 250 70 320.00 320.00
QSB 252 Cancer Genetics & Tumor Bio 0 0.00 0.00
QSB 261 Human Physiology Ortiz 10 1 250 70 320.00 0 320.00
QSB 280 Adv Mathematical Biology 0 0.00 0 0.00
QSB 282 Adv Bioinformatics 0 0.00 0 0.00
QSB 291 QSB Seminar Cleary + 45 0 250 315 1500 2065.00 0 2065.00
QSB 294 Respon Conduct of Research Traina 45 0.5 250 315 565.00 0 565.00
QSB 296 Professional Skills Development Manilay 20 1 250 140 390.00 0 390.00
QSB 297 Systems Biology 0 0.00 0 0.00


TOTAL 0 0 0 0 0 0 0 5250 0 2646 6000 13896.00 0 0 13896.00
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Discipline Crs # Course Title Instructor Enrollment 
Projections IWC for Course Lecturer % Time Lecturer Annual 


Salary
Sub Total 


Lecturer Costs TA FTE Sub Total TA 
Costs One-Time Costs Supplies & 


Materials
Field Trips 


Costs
Reproduction 


Services Costs
Speakers 


Series Costs Spring Total Crs Fee Fee Income Net Request


Life Sciences Dispensary 6000 21000 0 27000.00 0 27000.00
BIO 1 Contemp Bio Oviedo 180 1 0.00 0 0.500 25000 350 1260 26610.00 0 26610.00
BIO 1 Contemp Bio Staff (Dulai) 180 1 0.167 7831.63 9319.6421 0.500 25000 350 1260 35929.64 0 35929.64
BIO 1L Staff (Dulai) 240 0 0.00 0 1.250 62500 7200 1680 71380.00 20 71380.00
BIO 2 Intro. to Molecular Bio Staff (Dulai) 150 1 0.167 7831.63 9319.6421 0.500 25000 350 1050 35719.64 0 35719.64
BIO 2L Staff (Dulai) 144 0 0.00 0 0.750 37500 5040 1008 43548.00 25 3600 39948.00
BIO 3 Health and Disease 1 0.00 0 0 0.00 0 0.00
BIO 5 Bio Today Staff (Gilbert) 72 1 0.167 7831.63 9319.6421 0.250 12500 1800 504 24123.64 0 24123.64
BIO 60 Nutrition Staff (Dulai) 90 1 0.167 7831.63 9319.6421 0.250 12500 350 630 22799.64 0 22799.64
BIO 101 Biochemistry P.LiWang 60 1 0.00 0 0.250 12500 350 420 13270.00 0 13270.00
BIO 102 Molecular Biology A. Liwang 20 1 0.00 0 0.125 6250 1400 140 7790.00 60 1200 6590.00
BIO 110 The Cell Medina 120 1 0.00 0 0.625 31250 4800 840 36890.00 30 3600 33290.00
BIO 111 Cells, Tissues Alley/Lect 30 1 0.125 5862.00 6975.78 0.125 6250 350 210 13785.78 0 13785.78
BIO 120 General Microbiology 0.00 0 0 0 0.00 0 0.00
BIO 120L General Microbiology Lab 0.00 0 0 0.00 95 0.00
BIO 124 Microbial Evolution (alt years) 0.00 0 0 0 0.00 0 0.00
BIO 125 Public Hlth Threats Roussos 30 1 0.167 7831.63 9319.6421 0.125 6250 350 210 16129.64 0 16129.64
BIO 127 Virology Choi 60 1 0.00 0 0.250 12500 350 420 13270.00 0 13270.00
BIO 140 Genetics Frank 96 1 0.00 0 0.500 25000 2400 672 28072.00 15 1440 26632.00
BIO 141 Evolution Dawson 48 1 0.00 0 0.250 12500 1200 336 14036.00 15 720 13316.00
BIO 148 Fundamentals of Ecology 0.00 0 0 0 0.00 40 0 0.00
BIO 149 Conservation Bio Aguilar 24 1 0.00 0 0.125 6250 350 168 6768.00 0 6768.00
BIO 149F Conservation Bio Field Aguilar 24 0 0.00 0 0.125 6250 350 1248 168 8016.00 50 1200 6816.00
BIO 151 Immunology 0.00 0 0 0 0.00 0.00
BIO 151L Immunololgy Lab 0.00 0 0 0.00 35 0.00
BIO 152 Cancer & Tumor Bio Pallavicini 60 1 0.167 7831.63 9319.6421 0.250 12500 350 420 22589.64 22589.64
BIO 160/160Comp Phys (alt years) New Fac? 48 1 0.00 0 0.250 12500 12000 1440 336 26276.00 0 26276.00
BIO 161 Human Phys 0.00 0 0 0 0.00 20 0 0.00
BIO 164 Human Anatomy Dayrat 40 1 0.00 0 0.250 12500 1600 280 14380.00 30 1200 13180.00
BIO 170 Neurobiology Cleary 75 1 0.00 0 0.250 12500 350 525 13375.00 0 13375.00
BIO 170L Neurobiology Lab Cleary 60 0 0.00 0 0.375 18750 1500 420 20670.00 15 900 19770.00
BIO 180 Mathematical Modeling for Bio Colvin 28 1 0.00 0 0.013 625 196 821.00 0 821.00
BIO 182 Bioinformatics (alt years) Ardell 23 1 0.00 0 0.125 6250 350 161 6761.00 0 6761.00


Physical Sciences Dispensary 0.00 0 0 7500 42600 0 50100.00 50100.00
Chemistry ACS Exams 0.00 0 0 0.00 0.00


CHEM 1 Preparatory Chemistry Staff (MV) 120 1 0.167 7831.63 9319.6421 0.375 18750 350 840 29259.64 0 29259.64
CHEM 2 General Chemistry Staff (MV) 144 1 0.167 7831.63 9319.6421 0.750 37500 2160 1008 49987.64 5 720 49267.64
CHEM 2 General Chemistry Staff (MV) 144 1 0.167 7831.63 9319.6421 0.750 37500 2160 1008 49987.64 5 720 49267.64
CHEM 8 Prin of Organic Chem Forman 120 1.25 0.00 0 0.813 40625 4200 840 45665.00 25 3000 42665.00
CHEM 10 General Chemistry II AKelley 140 1 0.00 0 0.875 43750 3500 980 48230.00 15 2100 46130.00
CHEM 100 Organic Synth and Mechanism Tsao 90 1 0.00 0 0 350 630 980.00 0 980.00
CHEM 100L Organic Chemistry Laboratory Tsao 80 0 0.00 0 0.500 25000 3200 560 28760.00 30 2400 26360.00
CHEM 101L Adv Synth Lab 0.00 0 0 0 0.00 95 0 0.00
CHEM 111 Biochemistry I BIO 101 (PL) 20 1 0.00 0 0 140 140.00 0 140.00
CHEM 112 Quantum Chem and Spect 0.00 0 0 0 0.00 0 0.00
CHEM 113 Chem Thermodynamics & Kinet Ye 20 1 0.00 0 0 350 140 490.00 0 490.00
CHEM 114L Phys Chem and Instr Analy Lab Anne 12 1 0.167 7831.63 9319.6421 0.250 12500 900 84 22803.64 50 600 22203.64
CHEM 115 Instr Analy and Bioanaly Chem 0.00 0 0 0 0.00 0 0.00
CHEM 120 Inorganic Chemistry Dave 20 1 0.00 0 0 140 140.00 0 140.00
CHEM 122 Biochemistry II BIO 102 (AL) 20 1 0.00 0 0 1400 140 1540.00 60 1200 340.00
CHEM 130 Organic Spectroscopy & Comput Meyer (if no grad 20 1 0.00 0 0 350 140 490.00 490.00
CHEM 131 Molecular Spectroscopy 0.00 0 0 350 0 350.00 0 350.00
CHEM 140 Nanoscale Materials Chemistry 0.00 0 0 350 0 350.00 0 350.00
CHEM 147 Materials Chemistry Lab Menke 10 1 0.00 0 0 850 70 920.00 0 920.00
CHEM 194 Communication & Ethics in Chem AKelley 16 0.5 0.00 0 0 350 112 462.00 0 462.00
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Discipline Crs # Course Title Instructor Enrollment 
Projections IWC for Course Lecturer % Time Lecturer Annual 


Salary
Sub Total 


Lecturer Costs TA FTE Sub Total TA 
Costs One-Time Costs Supplies & 


Materials
Field Trips 


Costs
Reproduction 


Services Costs
Speakers 


Series Costs Spring Total Crs Fee Fee Income Net Request


ESS 1 Intro to ESS 0.00 0 0 0 0.00 26 0 0.00
ESS 2 Sustainability Science 0.00 0 0 0.00 0.00
ESS 50 Ecosystems of CA Kueppers 75 1 0 0 0.25 12500 350 3900 525 17275.00 52 3900 13375.00
ESS 105 Biogeochemistry 0.00 0 0 0 0.00 0 0.00
ESS 120 Environmental Microbiology 0.00 0 0 0 0.00 0 0.00
ESS 141 Science and Policy Kueppes/West 40 1 0.00 0 0.250 12500 350 280 13130.00 0 13130.00
ESS 148 Ecology 0.00 0 0 0 0.00 40 0 0.00
ESS 149 Conservation Biology BIO 8 1 0.00 0 0 56 56.00 0 56.00
ESS 170 Soils Berhe 20 1 0.00 0 0 350 140 490.00 0 490.00
ESS 170L Soils Lab Berhe 20 0 0.00 0 0 5000 1040 520 140 6700.00 0 6700.00
ESS 190 Seminar Kueppers 20 0 0.00 0 0 350 140 490.00 0 490.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 5 Pre-Calculus Staff 30 0.75 0 0 0.250 12500 100 210 12810 0 12810.00
MATH 15 Intro. Sci. Data Analysis Staff 90 0.75 0.125 5862 6976 0.250 12500 350 630 20456 0 20455.78
MATH 18 Stat Sci Data Analysis Staff 40 1 0.167 7832 9320 0.250 12500 350 280 22450 0 22449.64
MATH 21 Calculus I Sci & Eng Lei 120 1 0 0 0.500 25000 350 840 26190 0 26190.00
MATH 11 Calculus I Staff 120 1 0.167 7832 9320 0.500 25000 350 840 35510 0 35509.64
MATH 11 Calculus I Staff 120 1 0.167 7832 9320 0.500 25000 350 840 35510 0 35509.64
MATH 22 Calculus II Sci & Eng Staff 100 1 0.167 7832 9320 0.500 25000 350 700 35370 0 35369.64
MATH 12 Calculus II Staff 100 1 0.167 7832 9320 0.500 25000 350 700 35370 0 35369.64
MATH 23 Vector Calculus Staff 120 1 0.167 7832 9320 0.500 25000 350 840 35510 0 35509.64
MATH 24 Lin Alg & Diff Eqs Ilan 120 1 0 0 0.500 25000 350 840 26190 0 26190.00
MATH 32 Prob & Stats Lei 120 1 0 0 0.500 25000 350 840 26190 0 26190.00
MATH 91 Topics in Applied Math Blanchette 20 1 0 0 0 350 140 490 0 490.00
MATH 122 Complex Variables and Appl. Marcia 30 1 0 0 0.125 6250 350 210 6810 0 6810.00
MATH 125 Intermediate Diff. Eqs. 0 0 0 0 0 0 0.00
MATH 126 Partial-Differential Equat Tokman 30 1 0 0 0.125 6250 350 210 6810 0 6810.00
MATH 131 Numerical Analysis I 0 0 0 0 0 0 0.00
MATH 141 Linear Analysis I 0 0 0 0 0 0 0.00
MATH 150 Mathematical Modeling 0 0 0 0 0 0 0.00


Attach 5_NS 2010-11 Instructional Budget Final_v2.xls, Spring 2010
6/3/2010, 11:16 AM







11:16 AM 6/3/2010 UC MERCED
INSTRUCTIONAL BUDGET REQUEST FORM


7 of 8


Discipline Crs # Course Title Instructor Enrollment 
Projections IWC for Course Lecturer % Time Lecturer Annual 
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NSED 43 Intro to teach Sci in Mid Sch Staff 20 0.125 0.0625 2931.00 3487.89 0 350 140 3977.89 0 3977.89
NSED 44 Fieldwork, Sci Mid Sch Staff 20 0.125 0.0625 2931.00 3487.89 0 350 140 3977.89 0 3977.89
NSED 53 Intro to teach Math in Mid Sch Staff 20 0.125 0.0625 2931.00 3487.89 0 350 140 3977.89 0 3977.89
NSED 44 Fieldwork, Math Mid Sch Staff 20 0.125 0.0625 2931.00 3487.89 0 350 140 3977.89 0 3977.89
NSED 63 Intro to teach Sci in HS Staff 20 0.125 0.00 0 0.032 1600 350 140 2090.00 0 2090.00
NSED 64 Fieldwork, Sci HS Staff 20 0.125 0.00 0 0.032 1600 350 140 2090.00 0 2090.00
NSED 73 Intro to teach Math in HS Staff 20 0.125 0.00 0 0.032 1600 350 140 2090.00 0 2090.00
NSED 74 Fieldwork, Math HS Staff 20 0.125 0.00 0 0.032 1600 350 140 2090.00 0 2090.00
NSED 95 Research in Sci & Math teaching Staff 20 0.5 0.063 2931.00 3487.89 0 350 140 3977.89 0 3977.89
NSED 98 Success in Natural Sciencs Staff 40 0.75 0.125 5862.00 6975.78 0.250 12500 350 19825.78 0 19825.78
NSED 100 Inst, Assmt & Mgmt for Teach Staff 30 1 0.167 7831.63 9319.6421 0 350 210 9879.64 0 9879.64
NSED 195 Research in Sci & Math teaching Staff 20 0.5 0.00 0 0 350 140 490.00 0 490.00
PHYS 6 The Cosmos, Science and You Wil v B 60 1 0.00 0 0.250 12500 350 420 13270.00 0 13270.00
PHYS 8 Introductory Physics I Staff (Menke) 144 1 0.167 7831.63 9319.6421 0.750 37500 350 1008 48177.64 0 48177.64
PHYS 8 Introductory Physics I 0.00 0 0 0 0.00 0 0.00
PHYS 9 Introductory Physics II Staff (Kiley) 96 1 0.167 7831.63 9319.6421 0.500 25000 350 672 35341.64 0 35341.64
PHYS 9 Introductory Physics II Staff (Kiley) 96 1 0.167 7831.63 9319.6421 0.500 25000 350 672 35341.64 0 35341.64
PHYS 10 Introductory Physics III 0.00 0 0 0 0.00 0 0.00
PHYS 18 Intro Phys I for Bio Sci 0.00 0 0 0 0.00 0 0.00
PHYS 19 Physics II -- Bio Staff (Menke) 72 1 0.167 7831.63 9319.6421 0.375 18750 350 504 28923.64 0 28923.64
PHYS 104 Biophysics Hirst 20 1 0.00 0 0 350 140 490.00 0 490.00
PHYS 105 Analytic Mechanics Scheibner 20 1 0.00 0 0 350 140 490.00 0 490.00
PHYS 110 Electrodynamics 0.00 0 0 0 0.00 0 0.00
PHYS 111 Electromag Radiation Mini Ghosh 20 0.5 0.00 0 0 350 140 490.00 0 490.00
PHYS 112 Statistical Mechanics 0.00 0 0 0 0.00 0 0.00
PHYS 122 Waves Mini Ghosh 20 0.5 0.00 0 0 350 140 490.00 0 490.00
PHYS 124 Atomic structure Mini Mitchell 20 0.5 0.00 0 0 350 140 490.00 0 490.00
PHYS 126 Special Relativity Mini Mitchell 20 0.5 0.00 0 0 350 140 490.00 0 490.00
PHYS 132 Thermodynamics New Senior FTE 20 1 0.00 0 0 350 140 490.00 0 490.00
PHYS 137 Quantum Mechanics 0.00 0 0 0 0.00 0 0.00
PHYS 144 Atomic Physics Chiao 20 1 0.00 0 0 350 140 490.00 0 490.00
PHYS 148 Modern Optics 0.00 0 0 0 0.00 0 0.00
PHYS 151 Solar Energy Winston 20 1 0.00 0 0 350 140 490.00 0 490.00
PHYS 160 Modern Physics Lab Sharping 20 1 0.00 0 0 350 140 490.00 0 490.00
PHYS 192 Special Topics in Physics 20 0 0.00 0 0 350 140 490.00 0 490.00


TOTAL 4.1945 196705.27 234079.27 23.578 1178900 30500 135440 5668 38493 0 1623080.27 28500 1594580.27
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Spring Net Req


Discipline Crs # Course Title Instructor Enrollment 
Projections IWC for Course Lecturer % Time Lecturer Annual 


Salary
Sub Total 


Lecturer Costs TA FTE Sub Total TA 
Costs One-Time Costs Supplies & 


Materials
Field Trips 


Costs
Reproduction 


Services Costs
Speakers 


Series Costs Spring Total Crs Fee Fee Income Net Request


CHEM 200 Adv Organic Synthesis 0 0.00 0 0.00
CHEM 201 Organic Organometallic Mech Meyer 8 1 250 56 334.00 0 334.00
CHEM 212 Mol & Solid St Quant Chem 0 0.00 0 0.00
CHEM 215? Chemical Kinetics & Dynamics DKelley (A) 8 1 250 56 334.00 0 334.00
CHEM 291 Physics and Chemistry Sem AKelley 24 0 168 1500 1675.00 0 1675.00
MATH 201 Teaching and Learning 0 0.00 0 0.00
MATH 221 Partial-Differential Equat I 0 0.00 0 0.00
MATH 222 Partial-Differential Equat II Bhat 16 1 250 112 362.00 0 362.00
MATH 223 Asymptotics & Perturbution Met Blanchette 16 1 250 112 362.00 0 362.00
MATH 231 Numerical Analysis I 0 0.00 0 0.00
MATH 232 Numerical Analysis II Kim 16 1 250 112 362.00 0 362.00
MATH 292 Special Topics 0 0.00 0 0.00
MATH 291 Applied Mathematics Seminar New Hire 45 1 250 315 1500 2065.00 0 2065.00
MATH 298 Directed group study 0 0.00 0 0.00
MATH 399 University Teaching 0 0.00 0 0.00
PHYS 204 Biophysics Hirst 16 1 250 112 362.00 0 362.00
PHYS 210 Electrodynamics I 0 0.00 0 0.00
PHYS 212 Statistical Mechanics 0 0.00 0 0.00
PHYS 237 Quantum Mechanics I 0 0.00 0 0.00
PHYS 238 Quantum Mechanics II Tian 16 1 250 112 362.00 0 362.00
PHYS 292 Special Topics in Physics 0 0.00 0 0.00
PHYS 293 Physics Colloquium Faculty 45 0 315 1500 1815.00 0 1815.00
QSB 200 Adv Molecular Bio 0 0.00 0 0.00
QSB 215 Principles of Biological Techn MG-O 20 1 250 140 390.00 0 390.00
QSB 248 Adv Ecology 0 0.00 0 0.00
QSB 252 Cancer Genetics & Tumor Bio Pallavicini 10 1 250 70 320.00 0 320.00
QSB 261 Human Physiology 0 0.00 0 0.00
QSB 280 Adv Mathematical Biology 0 196.00 0 196.00
QSB 282 Adv Bioinformatics Ardell 10 1 250 70 334.00 0 334.00
QSB 291 QSB Seminar BEST 45 0 250 315 1500 2065.00 0 2065.00
QSB 294 Respon Conduct of Research 0 0.00 0 0.00
QSB 296 Professional Skills Development 0 0.00 0 0.00
QSB 297 Systems Biology Raymond 20 1 250 140 390.00 0 390.00


TOTAL 0 0 0 0 3250 0 2205 6000 11728.00 0 0 11728.00


GRADUATE Spring 2010 Budget Projection
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Student Credit Hours Taught During Spring 2009
Updated by Institutional Planning and Analysis on June 4, 2009


School Subject 


Undergraduate 
Program Area 
Credited for 
Teaching Subject


Total Student 
Credit Hours 


Taught in 
Subject Area


Student Credit 
Hours Taught 


by Senate 
Members* 


Student Credit 
Hours Taught 


by Non-Senate 
Members* 


BIO 12 12
BIOE 12 12
ESS 15 15
WRI 2040 2040
Total 2079 24 2055
BIO 12 12
BIOE 12 12
ESS 15 15
WRI 2040 2040
Total 2079 24 2055


BIOE 29 29
CHEM 3 3
MSE 9 9
PHYS 5 5
Total 46 46
BIOE 153 153
MSE 12 12
PHYS 1 1
Total 166 166
COGS 34 34
CSE 1311 377 934
Total 1345 411 934
BIOE 584 584
CSE 84 12 72
ENVE 138 33 105
ME 348 348
MGMT 1 1
PHYS 8 8
Total 1162 985 177
ENVE 181 177 4
GEOG 36 36
MGMT 10 10
PHYS 6 6
Total 233 229 4
BIO 9 9
ENVE 91 91
ESS 18 17 1
GEOG 1 1
MGMT 1 1
PHYS 8 8
Total 127 126 1
ME 307 168 139
Total 307 168 139
ENVE 1 1
ME 34 34
PHYS 1 1
Total 36 36


CORE


Total


ENVE


ES


ME


MEAM


BEST


BIOE


CSE


ENGR


College 1


Engineering
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Student Credit Hours Taught During Spring 2009
Updated by Institutional Planning and Analysis on June 4, 2009


School Subject 


Undergraduate 
Program Area 
Credited for 
Teaching Subject


Total Student 
Credit Hours 


Taught in 
Subject Area


Student Credit 
Hours Taught 


by Senate 
Members* 


Student Credit 
Hours Taught 


by Non-Senate 
Members* 


BIOE 24 24
MSE 16 16
Total 40 40
BIO 9 9
BIOE 790 790
CHEM 3 3
COGS 34 34
CSE 1395 389 1006
ENVE 411 302 109
ESS 18 17 1
GEOG 37 37
ME 689 550 139
MGMT 12 12
MSE 37 37
PHYS 29 29
Total 3462 2207 1255
BIO 4933 2214 2719
BIOE 3 3
CHEM 38 38
ESS 6 6
NSED 132 132
PHYS 11 11
Total 5122 2387 2735
BIO 155 155
CHEM 2045 1013 1032
MSE 1 1
Total 2200 1168 1032
BIO 25 20 5
ESS 23 18 5
PHYS 9 9
Total 56 38 18
BIO 120 120
MATH 3934 1137 2797
ME 1 1
PHYS 63 2 62
Total 4117 1139 2978
BIO 33 33
NSED 199 199
Total 232 232
ENVE 16 16
MATH 134 134
ME 9 9
PHYS 1457 815 642
Total 1615 839 776
BIO 207 201 6
BIOE 28 28
CHEM 13 13
Total 247 241 6


QSB


ESS


MATH


NSED


PHYS


MSE


Total


BIO


CHEM


Natural Sciences
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Student Credit Hours Taught During Spring 2009
Updated by Institutional Planning and Analysis on June 4, 2009


School Subject 


Undergraduate 
Program Area 
Credited for 
Teaching Subject


Total Student 
Credit Hours 


Taught in 
Subject Area


Student Credit 
Hours Taught 


by Senate 
Members* 


Student Credit 
Hours Taught 


by Non-Senate 
Members* 


BIO 5471 2589 2882
BIOE 31 31
CHEM 2095 1063 1032
ENVE 16 16
ESS 28 18 10
MATH 4068 1137 2931
ME 9 9
MSE 1 1
NSED 331 132 199
PHYS 1540 816 724
Total 13589 5812 7777


ANTH 401 289 112
Total 401 289 112
ARTS 1165 385 780
Total 1165 385 780
CHN 168 168
Total 168 168
COGS 835 759 76
CSE 1 1
PHIL 32 32
PSY 76 76
Total 943 791 152
ECON 232 112 120
PHIL 80 80
POLI 360 320 40
Total 672 512 160
FRE 148 148
Total 148 148
ARTS 341 245 96
Total 341 245 96
HIST 1241 733 508
Total 1241 733 508
JPN 212 212
Total 212 212
LIT 683 487 196
Total 683 487 196
COGS 108 108
ECON 292 196 96
MGMT 756 756
POLI 32 32
Total 1188 304 884
COGS 24 24
PHIL 481 96 385
Total 505 120 385
POLI 1376 818 558
Total 1376 818 558


GASP


HIST


JPN


LIT


CHN


COGS


MGMT


PHIL


POLI


ECON


FRE


Total


ANTH


ARTS


Social Sciences, 
Humanities, and Arts
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Student Credit Hours Taught During Spring 2009
Updated by Institutional Planning and Analysis on June 4, 2009


School Subject 


Undergraduate 
Program Area 
Credited for 
Teaching Subject


Total Student 
Credit Hours 


Taught in 
Subject Area


Student Credit 
Hours Taught 


by Senate 
Members* 


Student Credit 
Hours Taught 


by Non-Senate 
Members* 


COGS 235 1 234
CSE 1 1
PSY 3904 1714 2190
Total 4140 1716 2424
SOC 1065 636 429
Total 1065 636 429
SPAN 580 580
Total 580 580
WRI 30 30
Total 30 30
ARTS 3 3
HIST 50 50
LIT 66 66
Total 119 119
HIST 148 36 112
Total 148 36 112
HIST 3 3
WRI 3288 3288
Total 3291 3 3288
ANTH 401 289 112
ARTS 1509 633 876
CHN 168 168
COGS 1202 892 310
CSE 2 2
ECON 524 308 216
FRE 148 148
HIST 1442 822 620
JPN 212 212
LIT 749 553 196
MGMT 756 756
PHIL 593 208 385
POLI 1768 1138 630
PSY 3980 1714 2266
SOC 1065 636 429
SPAN 580 580
WRI 3318 3318
Total 18416 7194 11222


WH


WRI


Total


SOC


SPAN


USTU


WCH


PSY
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Student Credit Hours Taught During Spring 2009
Updated by Institutional Planning and Analysis on June 4, 2009


School Subject 


Undergraduate 
Program Area 
Credited for 
Teaching Subject


Total Student 
Credit Hours 


Taught in 
Subject Area


Student Credit 
Hours Taught 


by Senate 
Members* 


Student Credit 
Hours Taught 


by Non-Senate 
Members* 


ANTH 401 289 112
ARTS 1509 633 876
BIO 5492 2610 2882
BIOE 833 833
CHEM 2098 1066 1032
CHN 168 168
COGS 1236 926 310
CSE 1397 391 1006
ECON 524 308 216
ENVE 427 318 109
ESS 61 35 26
FRE 148 148
GEOG 37 37
HIST 1442 822 620
JPN 212 212
LIT 749 553 196
MATH 4068 1137 2931
ME 698 559 139
MGMT 768 12 756
MSE 38 38
NSED 331 132 199
PHIL 593 208 385
PHYS 1568 845 724
POLI 1768 1138 630
PSY 3980 1714 2266
SOC 1065 636 429
SPAN 580 580
WRI 5358 5358
Total 37546 15237 22309


* Senate members whose primary duties are administrative are included in the non-members column.


TotalTOTAL
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Student Majors During Spring 2009
Prepared by Institutional Planning and Analysis on April 30, 2009


Number1 


of Majors
Undergraduate Majors


Engineering
Bioengineering 102         
Computer Science 147         
Environmental 47           
Materials Science 14           
Mechanical Engineering 128         
Undeclared 46           


Natural Sciences
Applied Math 40           
Biological Sciences 610         
Chemical Sciences 63           
Earth Systems Science 18           
Physics 30           
Undeclared 33           


SSHA
Anthropology 5             
Cognitive Science 71           
Economics 58           
History 77           
Literatures & Cultures 60           
Management 184         
Political Science 113         
Psychology 340         
Social & Cog Sciences 13           
World Cultures & History 11           
Undeclared 50           


Undeclared 334         


Graduate Majors2


Environmental Systems 26           


Biological Engineering 14           
Electrical Engineering 19           
Mechanical Engineering 8             


Applied Math 11           
Physics & Chemistry
Quant & Sys Biology 42           


Social & Cog Sciences 22           
World Cultures 20           


1 Students with dual majors are counted twice. 
2 UC Merced offers only two majors, one in environmental systems and the other in individual


studies. For convenience, the individual graduate program emphases have been broken out.







Attach 7_Student Credit Hours by Course by Term.xls


Subject Code Term Cred-Hrs-Sum
AMSE 200530 31
AMSE 200610 24
AMSE 200630 57
AMSE 200710 55
ANTH 200630 256
ANTH 200710 144
ANTH 200730 384
ANTH 200810 227
ANTH 200830 700
ANTH 200910 401
ANTH 200930 872
ARTS 200530 139
ARTS 200610 350
ARTS 200630 525
ARTS 200710 420
ARTS 200730 398
ARTS 200810 920
ARTS 200830 873
ARTS 200910 1,199
ARTS 200930 1,346
BEST 200730 62
BEST 200810 91
BEST 200830 185
BEST 200910 159
BEST 200930 205
BIO 200910 5,164
BIO 200930 4,954
BIOE 200530 1
BIOE 200610 15
BIOE 200630 75
BIOE 200710 14
BIOE 200730 155
BIOE 200810 143
BIOE 200830 227
BIOE 200910 183
BIOE 200930 108
BIS 200530 1,263
BIS 200610 1,186
BIS 200630 1,543
BIS 200710 1,554
BIS 200730 2,896
BIS 200810 2,906
BIS 200830 3,836
CHEM 200530 854
CHEM 200610 764
CHEM 200630 1,530
CHEM 200710 1,505
CHEM 200730 2,118
CHEM 200810 2,061
CHEM 200830 3,226
CHEM 200910 2,271
CHEM 200930 3,746
CHN 200710 100
CHN 200730 52
CHN 200810 56
CHN 200830 132
CHN 200910 168







Attach 7_Student Credit Hours by Course by Term.xls


Subject Code Term Cred-Hrs-Sum
CHN 200930 180
COGS 200530 432
COGS 200610 194
COGS 200630 752
COGS 200710 649
COGS 200730 882
COGS 200810 510
COGS 200830 1,145
COGS 200910 1,012
COGS 200930 1,207
CORE 200530 836
CORE 200610 2,594
CORE 200630 630
CORE 200710 1,324
CORE 200730 906
CORE 200810 1,506
CORE 200830 1,296
CORE 200910 2,079
CORE 200930 1,678
CSE 200530 284
CSE 200610 242
CSE 200630 486
CSE 200710 666
CSE 200730 938
CSE 200810 936
CSE 200830 1,423
CSE 200910 1,483
CSE 200930 1,556
D 200530 0
EAPE 200730 75
EAPE 200810 147
EAPE 200830 120
EAPE 200910 135
EAPE 200930 315
ECON 200530 680
ECON 200610 168
ECON 200630 704
ECON 200710 420
ECON 200730 921
ECON 200810 305
ECON 200830 1,325
ECON 200910 701
ECON 200930 1,284
EDUC 200730 4
EECS 200930 246
ENGR 200510 12
ENGR 200530 277
ENGR 200610 206
ENGR 200630 299
ENGR 200710 527
ENGR 200730 622
ENGR 200810 945
ENGR 200830 1,009
ENGR 200910 1,233
ENGR 200930 1,667
ENVE 200430 28
ENVE 200510 8







Attach 7_Student Credit Hours by Course by Term.xls


Subject Code Term Cred-Hrs-Sum
ENVE 200530 204
ENVE 200610 148
ENVE 200630 347
ENVE 200710 154
ENVE 200730 299
ENVE 200810 111
ENVE 200830 344
ENVE 200910 233
ENVE 200930 343
ES 200430 61
ES 200510 115
ES 200530 151
ES 200610 180
ES 200630 167
ES 200710 216
ES 200730 243
ES 200810 258
ES 200830 299
ES 200910 338
ES 200930 384
ESS 200430 4
ESS 200530 134
ESS 200610 70
ESS 200630 56
ESS 200710 170
ESS 200730 184
ESS 200810 317
ESS 200830 230
ESS 200910 56
ESS 200930 202
FRE 200630 108
FRE 200710 116
FRE 200730 88
FRE 200810 72
FRE 200830 112
FRE 200910 148
FRE 200930 196
GASP 200830 396
GASP 200910 344
GASP 200930 672
GEOG 200730 8
GEOG 200830 0
HIST 200530 528
HIST 200610 432
HIST 200630 640
HIST 200710 604
HIST 200730 947
HIST 200810 1,060
HIST 200830 995
HIST 200910 1,244
HIST 200930 1,080
ICP 200530 520
ICP 200610 120
ICP 200630 584
ICP 200710 112
ICP 200730 520
JPN 200630 124
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Subject Code Term Cred-Hrs-Sum
JPN 200710 164
JPN 200730 128
JPN 200810 168
JPN 200830 196
JPN 200910 208
JPN 200930 304
LIT 200530 296
LIT 200610 288
LIT 200630 412
LIT 200710 328
LIT 200730 385
LIT 200810 468
LIT 200830 456
LIT 200910 704
LIT 200930 792
MATH 200530 1,249
MATH 200610 1,596
MATH 200630 2,581
MATH 200710 2,292
MATH 200730 3,837
MATH 200810 3,403
MATH 200830 5,059
MATH 200910 4,155
MATH 200930 5,910
ME 200710 9
ME 200730 24
ME 200810 112
ME 200830 81
ME 200910 307
ME 200930 103
MEAM 200730 33
MEAM 200810 35
MEAM 200830 62
MEAM 200910 73
MEAM 200930 120
MGMT 200630 295
MGMT 200710 206
MGMT 200730 654
MGMT 200810 1,036
MGMT 200830 1,060
MGMT 200910 1,188
MGMT 200930 1,256
MSE 200730 33
MSE 200810 2
MSE 200830 78
MSE 200910 42
MSE 200930 54
NSED 200710 64
NSED 200730 90
NSED 200810 104
NSED 200830 239
NSED 200910 232
NSED 200930 229
PHIL 200530 312
PHIL 200630 472
PHIL 200710 536
PHIL 200730 328
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Subject Code Term Cred-Hrs-Sum
PHIL 200810 416
PHIL 200830 668
PHIL 200910 508
PHIL 200930 596
PHYS 200530 144
PHYS 200610 477
PHYS 200630 784
PHYS 200710 892
PHYS 200730 980
PHYS 200810 1,348
PHYS 200830 1,829
PHYS 200910 1,675
PHYS 200930 1,958
POLI 200610 320
POLI 200630 164
POLI 200710 185
POLI 200730 1,028
POLI 200810 560
POLI 200830 1,235
POLI 200910 1,403
POLI 200930 1,614
PSY 200530 1,308
PSY 200610 1,183
PSY 200630 1,887
PSY 200710 2,355
PSY 200730 2,659
PSY 200810 2,663
PSY 200830 4,073
PSY 200910 4,228
PSY 200930 5,723
PUBP 200530 4
PUBP 200610 140
PUBP 200630 104
PUBP 200710 124
QSB 200430 12
QSB 200510 34
QSB 200530 113
QSB 200610 97
QSB 200630 201
QSB 200710 230
QSB 200730 314
QSB 200810 350
QSB 200830 526
QSB 200910 572
QSB 200930 589
SCS 200530 12
SCS 200610 129
SCS 200630 24
SCS 200710 8
SCS 200730 17
SCS 200810 12
SCS 200830 9
SCS 200930 17
SOC 200630 284
SOC 200710 390
SOC 200730 571
SOC 200810 696
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Subject Code Term Cred-Hrs-Sum
SOC 200830 840
SOC 200910 1,068
SOC 200930 1,752
SPAN 200530 212
SPAN 200610 186
SPAN 200630 384
SPAN 200710 368
SPAN 200730 470
SPAN 200810 398
SPAN 200830 732
SPAN 200910 580
SPAN 200930 864
UCDC 200730 12
UCDC 200830 18
UCDC 200930 105
UNIV 200830 0
USTU 200830 25
USTU 200910 30
USTU 200930 61
WCH 200530 108
WCH 200610 124
WCH 200630 154
WCH 200710 170
WCH 200730 140
WCH 200810 132
WCH 200830 202
WCH 200910 238
WCH 200930 242
WH 200810 56
WH 200830 132
WH 200910 148
WH 200930 128
WRI 200530 2,500
WRI 200610 1,596
WRI 200630 1,968
WRI 200710 1,252
WRI 200730 3,345
WRI 200810 2,844
WRI 200830 4,835
WRI 200910 3,306
WRI 200930 5,557
XICE 200430 10
XICE 200510 3
XICE 200530 8
XICE 200630 13
XICE 200710 13
XICE 200730 24
XICE 200810 42
XICE 200830 11
XICE 200910 8
XICE 200930 30







Faculty	  FTE	  Planning	  and	  Allocation	  
School	  of	  Social	  Sciences,	  Humanities,	  and	  Arts	  
	  
May	  10,	  2010	  
	  
The	  big	  picture	  
As	  a	  new	  campus	  in	  the	  University	  of	  California	  system,	  UCM	  faces	  numerous	  
challenges.	  As	  a	  part	  of	  it,	  we	  must	  live	  up	  to	  the	  high	  standards	  of	  that	  system	  in	  terms	  
of	  building	  an	  excellent	  research	  profile	  combined	  with	  the	  creation	  of	  an	  effective	  
learning	  environment	  for	  both	  undergraduate	  and	  graduate	  students.	  To	  accomplish	  
this,	  we	  must	  build	  core	  strengths	  in	  traditional	  disciplines	  within	  the	  social	  sciences,	  
humanities,	  and	  arts.	  	  
	  
All	  of	  this	  must	  be	  done	  with	  limited	  resources.	  Although	  the	  UC	  system	  has	  been	  
generous	  to	  UCM,	  the	  current	  budget	  climate	  has	  meant	  that	  the	  university	  has	  not	  
been	  able	  to	  grown	  as	  quickly	  as	  was	  anticipated.	  From	  a	  faculty	  perspective,	  it	  means	  
that	  the	  size	  of	  programs	  is	  quite	  small.	  For	  instance,	  the	  largest	  of	  our	  programs,	  
Psychological	  Sciences,	  has	  a	  total	  of	  seven	  faculty	  members.	  In	  the	  arts,	  we	  have	  only	  
three,	  and	  in	  history,	  we	  have	  only	  four,	  one	  of	  whom	  is	  retiring	  at	  the	  end	  of	  this	  
academic	  year.	  The	  faculty	  at	  UCM,	  then,	  has	  had	  to	  balance	  research,	  teaching,	  and	  an	  
extraordinarily	  high	  service	  load	  given	  the	  newness	  of	  the	  campus	  and	  the	  tradition	  of	  
shared	  governance	  within	  the	  UC	  system.	  	  
	  
As	  the	  faculty	  has	  worked	  to	  build	  disciplinary	  strength,	  they	  must	  simultaneously	  pay	  
heed	  to	  the	  strategic	  vision	  of	  the	  campus	  itself.	  In	  2009,	  the	  campus	  released	  
Beginnings:	  A	  Legacy	  Renewed	  for	  the	  21st	  Century,	  a	  document	  that	  lays	  out	  the	  guiding	  
principles	  for	  the	  development	  of	  UCM.	  One	  theme	  that	  consistently	  cross-‐cuts	  the	  
rhetoric	  of	  that	  document	  is	  a	  strong	  focus	  on	  interdisciplinary—the	  creation	  of	  
research	  programs,	  courses,	  and	  institutions	  that	  blur	  disciplinary	  boundaries	  to	  address	  
pressing	  questions.	  Although	  in	  theory	  an	  emphasis	  on	  interdisciplinarity	  is	  not	  
antithetical	  to	  the	  development	  of	  strong	  core	  disciplinary	  programs,	  in	  practice,	  there	  
is	  a	  real	  tension	  between	  these	  two	  goals.	  Some	  faculty,	  either	  by	  interest	  or	  training,	  
are	  more	  adept	  at	  taking	  advantage	  of	  interdisciplinary	  opportunities	  than	  some,	  
whereas	  others	  are	  more	  intent	  on	  building	  what	  might	  be	  termed	  “disciplinary	  silos.”	  
Not	  surprisingly,	  this	  tension	  colors	  how	  faculty	  view	  the	  process	  by	  which	  future	  FTE	  
requests	  are	  defined	  and	  ultimately	  allocated.	  This	  is	  especially	  true	  at	  a	  campus	  where	  
literally	  every	  discipline	  can	  make	  a	  reasonable	  case	  for	  the	  allocation	  of	  scarce	  FTE	  to	  
their	  program.	  	  
	  
Overview	  of	  the	  campus-‐wide	  planning	  process	  
FTE	  allocations	  are	  made	  by	  the	  provost	  and	  executive	  vice	  chancellor	  in	  conjunction	  
with	  the	  Academic	  Senate	  Committee	  on	  Academic	  Planning	  and	  Resource	  Allocation	  
(CAPRA).	  In	  practice,	  the	  provost	  makes	  an	  annual	  call	  for	  FTE	  requests,	  the	  dean	  of	  
each	  school	  develops	  a	  request,	  and	  the	  plan	  is	  submitted	  by	  the	  dean	  of	  the	  school	  to	  







provost,	  who	  forwards	  its	  to	  CAPRA.	  The	  committee	  reviews	  the	  plan	  and	  makes	  
recommendations	  to	  the	  provost,	  who	  then	  makes	  the	  final	  decision	  on	  the	  allocation	  of	  
FTE	  to	  the	  schools.	  	  
	  
Since	  UCM	  is	  still	  evolving,	  the	  planning	  window	  and	  details	  of	  the	  provost’s	  call	  have	  
varied	  over	  time.	  For	  the	  2009-‐10	  call,	  the	  planning	  window	  was	  for	  three	  years:	  AY	  
2010-‐11,	  2011-‐12,	  and	  2012-‐13.	  In	  this	  call,	  the	  provost	  indicated	  that	  from	  his	  
perspective,	  SSHA	  would	  most	  likely	  receive	  seven	  FTE	  in	  each	  of	  the	  years	  for	  a	  total	  of	  
21	  (see	  Appendix	  1).	  The	  provost’s	  call	  outlined	  the	  criteria	  he	  would	  use	  to	  assess	  the	  
plans	  submitted	  by	  the	  schools.	  CAPRA	  also	  issued	  its	  own	  set	  of	  criteria	  for	  how	  it	  
would	  evaluate	  FTE	  requests	  from	  the	  schools	  (Appendix	  2),	  and	  in	  general,	  these	  
overlap	  with	  those	  of	  the	  provost.	  However,	  some	  of	  the	  details	  between	  the	  plans	  are	  
sufficiently	  different	  to	  create	  some	  confusion	  as	  to	  how	  best	  to	  respond	  and	  craft	  a	  
final	  document	  that	  satisfies	  both	  at	  some	  fundamental	  level.	  	  
	  
Overview	  of	  planning	  process	  within	  the	  school	  
SSHA	  is	  divided	  into	  four	  governing	  bodies	  (also	  known	  as	  bylaw	  55	  units	  and	  which	  are	  
still	  in	  the	  process	  of	  approval):	  Cognitive	  and	  Information	  Sciences	  (CIS),	  Humanities	  
and	  World	  Cultures	  (HWC),	  Psychological	  Sciences	  (PSY),	  and	  Social	  Sciences	  and	  
Management	  (SSM).	  Within	  each,	  they	  are	  responsible	  for	  preparing	  curriculum,	  
providing	  evaluations	  of	  faculty	  for	  promotion	  and	  tenure,	  and	  hiring	  of	  new	  faculty.	  
Majors	  and	  minors	  currently	  reside	  within	  these	  bodies	  or	  in	  some	  case,	  across	  them	  
(Appendix	  3)	  	  
	  
Each	  of	  these	  governing	  bodies	  is	  responsible	  for	  the	  development	  of	  its	  own	  strategic	  
plan	  where,	  among	  other	  things,	  they	  make	  a	  case	  for	  FTE	  allocations.	  These	  plans	  are	  
ideally	  developed	  in	  coordination	  with	  one	  another	  and	  with	  reference	  to	  the	  SSHA	  
strategic	  plan	  (which	  is	  currently	  under	  revision;	  the	  last	  one	  was	  developed	  in	  March	  
2008)	  as	  well	  as	  relevant	  institutional	  planning	  documents.	  Cross-‐cutting	  these	  
governing	  bodies	  are	  graduate	  groups;	  there	  are	  two:	  Social	  and	  Cognitive	  Sciences	  
(which	  includes	  cognitive	  science,	  economics,	  political	  science,	  and	  psychological	  
sciences)	  and	  World	  Cultures	  (anthropology,	  history,	  literature	  [Spanish-‐speaking	  and	  
English-‐speaking	  worlds],	  and	  world	  heritage).	  These	  groups	  develop	  curricular	  plans	  for	  
the	  graduate	  level	  and	  in	  most	  cases,	  these	  plans	  have	  FTE	  requests	  attached	  to	  them.	  	  
	  
Following	  the	  FTE	  call	  from	  the	  provost,	  the	  dean	  requests	  that	  each	  bylaw	  55	  unit	  
submit	  their	  prioritized	  list	  of	  FTEs,	  which	  are	  then	  placed	  into	  an	  overall	  priority	  list	  by	  
the	  dean.	  This	  list	  is	  then	  presented	  to	  the	  SSHA	  executive	  committee,	  where	  it	  is	  
reviewed	  and	  debated.	  The	  resultant	  priority	  list	  is	  generally	  created	  by	  consensus	  
during	  a	  lively	  give-‐and-‐take	  of	  different	  visions	  or	  priorities	  of	  what	  SSHA	  should	  be.	  
The	  final	  list	  is	  then	  presented	  to	  the	  entire	  SSHA	  voting	  faculty	  for	  their	  consideration.	  
The	  plan	  is	  then	  submitted	  to	  the	  provost.	  	  Although	  plans	  tend	  to	  be	  passed	  with	  a	  
majority	  in	  favor,	  it	  is	  possible	  that	  a	  plan	  can	  receive	  a	  negative	  vote.	  The	  dean	  may	  







choose	  to	  revise	  the	  plan	  or	  submit	  it	  to	  the	  provost	  and	  CAPRA	  with	  an	  explanation	  of	  
this.	  
	  
Criteria	  used	  in	  FTE	  planning	  
All	  existing	  units	  within	  SSHA	  must	  grow.	  This	  is	  obvious.	  However,	  resource	  scarcity	  
creates	  intense	  competition	  for	  new	  FTE	  between	  the	  four	  bylaw	  units.	  As	  noted	  above,	  
the	  provost	  indicated	  that	  we	  were	  likely	  to	  be	  authorized	  to	  obtain	  21	  FTE	  over	  the	  
three-‐year	  planning	  window.	  In	  the	  plans	  for	  FTE	  from	  the	  bylaw	  55	  units,	  a	  total	  of	  52	  
FTE	  was	  requested.	  Not	  surprisingly,	  each	  unit	  acts	  in	  their	  self-‐interest,	  but	  some	  actors	  
are	  more	  concerned	  with	  the	  common	  good.	  That	  is,	  they	  are	  willing	  to	  consider	  a	  
variety	  of	  models	  for	  resource	  allocation	  based	  upon	  multiple	  criteria.	  
	  
As	  the	  dean,	  I	  am	  responsible	  for	  the	  entire	  school,	  and	  thus	  must	  balance	  often	  selfish	  
(but	  usually	  justified)	  FTE	  requests	  with	  a	  vision	  toward	  building	  not	  just	  programs,	  but	  a	  
coherent	  school.	  Here	  is	  a	  paragraph	  from	  my	  charge	  to	  the	  executive	  committee	  (dated	  
22	  March	  2010):	  
	  


“3)	  Within	  the	  Priority	  1	  category,	  my	  selection	  of	  requested	  FTE	  is	  based	  upon	  
the	  following	  criteria:	  a)	  current	  and	  projected	  enrollment	  at	  the	  undergraduate	  
level;	  b)	  my	  evaluation	  of	  program	  strength	  and	  coherence	  based	  upon	  the	  
narratives	  sent	  to	  me	  as	  a	  part	  of	  this	  process.	  This	  also	  includes	  consideration	  of	  
graduate	  education	  as	  offered	  to	  me	  by	  our	  two	  graduate	  groups;	  c)	  other	  
factors,	  most	  notably	  whether	  a	  program	  has	  an	  opportunity	  to	  bring	  distinction	  
to	  SSHA	  and	  UCM,	  how	  a	  program	  fits	  into	  interdisciplinary	  thinking	  at	  UCM,	  and	  
finally,	  whether	  a	  program	  offers	  a	  potential	  for	  making	  a	  significant	  contribution	  
to	  the	  Research	  Themes	  articulated	  in	  the	  2009	  Strategic	  Academic	  Vision	  of	  
UCM.	  Student	  credit	  hours	  generated	  by	  discipline	  (and	  broken	  down	  by	  
Senate/non-‐Senate	  appointments)	  for	  AY	  2009-‐10	  can	  be	  found	  in	  Appendix	  2.	  	  


	  
I	  stress	  that	  this	  draft	  plan	  is	  thus	  not	  strictly	  enrollment	  driven,	  and	  I	  hope	  you	  
will	  keep	  this	  in	  mind	  as	  you	  review	  my	  recommendations	  and	  offer	  alternatives.	  
As	  you	  do	  so,	  I	  hope	  you	  will	  be	  as	  forthcoming	  about	  your	  criteria	  as	  have	  I.	  “	  


	  
I	  make	  judgments	  on	  a	  mix	  of	  qualitative	  and	  quantitative	  data.	  	  
	  
The	  most	  commonly	  cited	  criterion	  used	  to	  advocate	  for	  FTE	  allocations	  from	  within	  
bylaw	  55	  units	  is	  enrollment	  growth.	  The	  Census	  of	  enrollments	  offered	  by	  the	  Registrar	  
is	  a	  prime	  data	  source	  as	  is	  the	  Statement	  of	  Intent	  to	  Register,	  which	  provides	  a	  sense	  
of	  what	  majors	  and	  courses	  of	  study	  incoming	  freshmen	  are	  likely	  to	  pursue.	  This	  is	  
helpful	  as	  a	  general	  planning	  document,	  although	  it	  is	  widely	  acknowledged	  that	  student	  
interests	  usually	  change	  dramatically	  over	  time.	  	  
	  
Consider	  this	  example	  from	  the	  AY	  2009-‐10	  planning	  process	  using	  psychology	  as	  an	  
example.	  Psychology	  has	  the	  largest	  enrollment	  and	  number	  of	  majors	  within	  SSHA.	  	  







	  
Enrollments	  for	  PSY	  courses	  ’08-‐09:	  	  2574	  (1265,	  fall;	  1309,	  spring)	  over	  59	  courses	  (29,	  
fall;	  30,	  spring)	  Note:	  	  for	  fall,	  of	  29	  courses,	  19	  were	  faculty-‐taught;	  of	  those,	  8	  were	  
independent	  study/research	  for	  spring,	  of	  30	  courses,	  21	  were	  faculty-‐taught;	  of	  those,	  
13	  were	  independent	  study/research	  
	  	  
Enrollments	  for	  PSY	  courses	  09-‐10:	  	  2881	  (1421,	  fall;	  1460,	  spring)	  over	  72	  courses	  (35,	  
fall;	  37	  spring)	  .Note:	  for	  fall,	  of	  35	  courses,	  26	  were	  faculty-‐taught;	  of	  those,	  15	  were	  
independent	  study/research.	  For	  spring,	  of	  37	  courses,	  28	  courses	  were	  faculty-‐taught;	  
of	  those,	  19	  were	  independent	  study/research	  
	  	  
PSY	  Majors:	  Fall	  ’08:	  327;	  Spring	  ’09:	  328	  
PSY	  Minors:	  Fall	  ’08:	  51;	  Spring	  ’09:	  82	  
	  	  
PSY	  Majors:	  Fall	  ’09:	  340;	  Spring	  ’10:	  340	  
PSY	  Minors:	  	  Fall	  ’09:	  85;	  Spring	  ’10:	  160	  
	  
There	  is	  obvious	  evidence	  of	  enrollment	  growth	  and	  a	  significant	  spike	  in	  minors	  from	  
AY	  2008-‐09.	  Given	  these	  data,	  here	  is	  how	  psychology	  created	  a	  justification	  for	  their	  
FTE	  request	  (document	  dated	  14	  February	  2010):	  
	  
	  
Justification	  for	  Prioritization	  


Explain	  concisely	  how	  the	  prioritization	  of	  requested	  FTEs	  reflects	  the	  aims,	  
goals,	  and	  demands	  of	  programs	  discussed	  in	  the	  Strategic	  Plan	  of	  the	  school,	  and	  of	  
graduate	  groups	  associated	  with	  faculty	  in	  the	  school,	  in	  particular:	  
1. Support	  of	  undergraduate	  majors,	  referring	  to	  estimated	  student	  demand	  


(both	  majors	  and	  courses	  provided	  to	  non-‐majors),	  plans	  to	  achieve	  
excellence	  and	  how	  this	  will	  be	  assessed	  (including	  accreditation	  issues,	  if	  
any).	  


Psychology	  is	  the	  largest	  major	  in	  SSHA	  but	  has	  only	  7	  ladder	  rank	  faculty	  
and	  the	  highest	  student/faculty	  ratio	  in	  SSHA.	  About	  60%	  of	  Psychology	  
undergraduate	  classes	  are	  taught	  by	  Unit	  18	  lecturers.	  Far	  more	  ladder	  
rank	  faculty	  are	  needed	  to	  support	  the	  major.	  We	  have	  improved	  the	  major	  
by	  adding	  more	  writing	  requirements	  (e.g.,	  a	  new	  course	  WRI	  101	  specific	  
to	  Psychology	  is	  now	  required	  of	  majors),	  and	  by	  redistributing	  TAs	  to	  
support	  this	  effort.	  For	  WASC	  accreditation	  purposes,	  we	  have	  created	  
Program	  Learning	  Outcomes	  and	  an	  assessment	  plan	  to	  regularly	  assess	  
whether	  we	  achieve	  those	  outcomes.	  	  


2. Support	  of	  graduate	  groups	  and	  research,	  referring	  to	  balance	  of	  critical	  mass	  
in	  specific	  areas	  versus	  the	  need	  for	  broadening	  coverage,	  plans	  to	  achieve	  
international	  excellence	  and	  how	  this	  will	  be	  assessed,	  estimated	  student	  
demand	  for	  graduate	  programs.	  	  


Psychological	  Sciences	  currently	  has	  eleven	  graduate	  students.	  Student	  
demand	  for	  graduate	  training	  in	  psychology	  is	  very	  high,	  with	  34	  of	  55	  







applicants	  to	  SSHA	  being	  in	  Psychology	  as	  of	  January	  22,	  2010.	  Other	  
campuses	  average	  2.5	  graduate	  students	  per	  faculty	  member,	  a	  standard	  
likely	  to	  be	  met	  at	  UC	  Merced	  within	  a	  few	  years,	  as	  well.	  Additional	  ladder	  
rank	  faculty	  are	  needed	  to	  continue	  to	  grow	  graduate	  training	  and	  
research	  excellence.	  


The	  Psychological	  Sciences	  faculty	  is	  near	  completion	  of	  a	  revised	  
draft	  CCGA	  application	  for	  a	  Graduate	  Group	  in	  Psychological	  Sciences.	  The	  
application	  outlines	  assessment	  plans	  for	  the	  new	  graduate	  group,	  both	  
assessing	  students	  within	  the	  group	  on	  a	  regular	  basis,	  and	  assessing	  the	  
Group	  itself	  periodically.	  


3. If	  applicable,	  development	  of	  new	  or	  incipient	  research	  and/or	  graduate	  or	  
undergraduate	  degree	  programs	  


Not	  applicable.	  	  
4. If	  applicable,	  support	  of	  or	  synergy	  with	  cross-‐school	  or	  interdisciplinary	  


programs	  or	  research.	  	  
Psychological	  Sciences	  currently	  envisions	  three	  primary	  venues	  for	  
interdisciplinary	  collaboration.	  First,	  Psychological	  Sciences	  has	  been	  
successful	  in	  seeking	  and	  hiring	  faculty	  who	  have	  overlapping	  interests	  that	  
can	  support	  the	  Cognitive	  Science	  program,	  such	  as	  Yarrow	  Dunham,	  a	  
developmental	  psychologist	  who	  has	  strong	  cognitive	  training	  and	  interests,	  
and	  Jack	  Vevea,	  a	  quantitative	  psychologist	  who	  has	  developed	  quantitative	  
models	  of	  cognitive	  phenomena.	  	  


Second,	  faculty	  who	  will	  be	  hired	  in	  Health	  Psychology	  will	  
contribute	  to	  interdisciplinary	  collaboration	  with	  faculty	  in	  the	  School	  of	  
Natural	  Science	  and	  the	  School	  of	  Engineering	  who	  are	  involved	  in	  health	  
research	  at	  UC	  Merced.	  For	  example,	  Professor	  Wallander	  led	  the	  recent	  
submission	  of	  the	  letter	  of	  intent	  for	  an	  interdisciplinary	  center	  at	  UC	  
Merced	  within	  the	  system-wide	  UC	  School	  of	  Global	  Health;	  and	  Professors	  
Wallander	  and	  Shadish	  are	  active	  members	  of	  the	  UC	  Faculty	  Medical	  
School	  Advisory	  Committee.	  


Third,	  faculty	  who	  will	  be	  hired	  in	  Quantitative	  Psychological	  
Sciences	  will	  contribute	  to	  the	  need	  for	  expert	  statistical	  consultation	  
among	  faculty	  in	  the	  School	  of	  Natural	  Science	  and	  the	  School	  of	  
Engineering	  who	  are	  involved	  in	  the	  creation	  of	  a	  medical	  school.	  For	  
example,	  at	  the	  request	  of	  the	  Dean	  of	  Natural	  Science,	  Professor	  Shadish	  
wrote	  a	  document	  describing	  models	  for	  statistical	  consultation	  and	  
training	  that	  could	  be	  used	  at	  UC	  Merced	  in	  the	  short	  to	  medium	  term	  
future.	  	  


1. Support	  for	  general	  education	  (e.g.	  providing	  professors/lecturers	  to	  support	  
CORE	  courses	  and	  general	  education	  courses	  for	  other	  schools).	  


Psychological	  Sciences	  faculty	  regularly	  give	  lectures	  in	  CORE	  1.	  At	  the	  
lower	  division	  level,	  PSY	  1(enrollment	  around	  300,	  offered	  each	  semester)	  is	  
an	  option	  for	  filling	  school	  general	  education	  requirements,	  and	  PSY	  10	  
(enrollment	  around	  176,	  offered	  each	  semester)	  is	  an	  option	  for	  filling	  the	  
quantitative	  methods	  general	  education	  requirement.	  The	  majority	  of	  
students	  in	  both	  these	  courses	  are	  not	  Psychology	  majors.	  Only	  PSY	  1	  is	  







prerequisite	  to	  upper	  division	  PSY	  courses.	  Consequently	  these	  courses	  are	  
heavily	  enrolled	  by	  non-Psychology	  major	  as	  filling	  upper	  division	  general	  
education	  requirements	  outside	  the	  major.	  	  


	  
Other	  units	  developed	  similar	  plans,	  and	  in	  each	  case,	  the	  primary	  argument	  was	  
enrollment	  growth.	  Even	  those	  programs	  that	  saw	  limited	  or	  modest	  growth	  suggested	  
that	  the	  addition	  of	  an	  FTE	  to	  their	  program	  would	  spur	  enrollment	  growth.	  	  
	  
In	  the	  case	  of	  psychology,	  I	  was	  impressed	  by	  their	  enrollment	  figures	  and	  growth	  
potential,	  and	  I	  recommended	  that	  they	  receive	  six	  of	  the	  21	  positions	  over	  the	  planning	  
window.	  The	  executive	  committee	  approved	  this	  recommendation.	  
	  
In	  contrast,	  program	  building	  and	  the	  criterion	  of	  UCM	  distinction	  was	  used	  to	  justify	  my	  
priority	  ranking	  of	  an	  FTE	  for	  World	  Heritage	  (WH),	  where	  there	  is	  currently	  only	  a	  single	  
ladder	  faculty,	  low	  enrollment,	  and	  a	  single	  major.	  In	  my	  priority	  list,	  I	  included	  an	  FTE	  
for	  a	  second	  faculty	  member	  in	  this	  program	  and	  was	  greeted	  by	  significant	  hostility	  
from	  some	  members	  of	  the	  executive	  committee,	  who	  asked	  why	  I	  would	  “waste”	  an	  
FTE	  on	  the	  program.	  One	  argued	  that	  the	  program	  should	  be	  closed.	  	  
	  
My	  reply	  was	  simply	  that	  the	  WH	  program	  is	  unique	  in	  the	  UC	  system	  as	  well	  as	  
nationally,	  that	  it	  brings	  real	  distinction	  to	  the	  campus,	  and	  it	  promotes	  interdisciplinary	  
ties	  between	  the	  disciplines.	  When	  University	  Relations	  comes	  calling	  for	  a	  
demonstration	  to	  donors,	  they	  frequently	  turn	  to	  WH.	  I	  requested	  another	  FTE	  in	  WH	  to	  
increase	  ties	  with	  anthropology	  and	  cognitive	  science,	  and	  perhaps	  ultimately,	  the	  
nascent	  management	  program.	  The	  position	  was	  maintained	  in	  the	  plan	  sent	  to	  the	  
provost	  and	  to	  CAPRA.	  	  
	  
Aside	  from	  this	  example,	  all	  other	  FTE	  are	  assigned	  to	  existing	  majors	  within	  the	  bylaw	  
55	  units,	  and	  thus,	  promote	  the	  development	  of	  those	  majors.	  At	  this	  time,	  SSHA	  is	  not	  
seeking	  to	  expand	  the	  range	  of	  majors,	  preferring	  instead	  to	  build	  the	  current	  core	  
disciplines.	  We	  do	  add	  minors,	  however,	  since	  we	  insist	  that	  they	  incur	  no	  new	  resource	  
commitments.	  Faculty	  can	  and	  do	  propose	  minors,	  and	  these	  proposals	  are	  reviewed	  by	  
the	  SSHA	  curriculum	  committee.	  
	  
Space	  remains	  one	  of	  the	  most	  serious	  problems	  for	  the	  expansion	  of	  SSHA.	  The	  Social	  
Sciences	  and	  Management	  Building	  (SSM)	  is	  scheduled	  to	  open	  in	  the	  summer	  of	  2011,	  
and	  this	  will	  make	  it	  easier	  to	  accommodate	  our	  hiring	  plans	  through	  AY	  2012-‐13.	  
Beyond	  that,	  however,	  a	  lack	  of	  suitable	  space	  will	  make	  it	  difficult	  to	  hire	  certain	  FTE	  in	  
psychology	  and	  cognitive	  sciences,	  particularly	  those	  specialties	  that	  require	  dry	  or	  
damp	  laboratories.	  Long-‐term	  hires	  in	  these	  areas	  will	  be	  impacted	  until	  new	  space	  is	  
obtained	  or	  different	  models	  of	  space	  allocation	  are	  adopted.	  	  
	  
Institutional	  planning	  documents	  are	  used	  as	  guidelines,	  and	  have	  a	  limited	  effect	  on	  
how	  the	  bylaw	  55	  units	  develop	  their	  FTE	  requests.	  If	  one	  of	  their	  stated	  desires	  reflects	  







a	  institutional	  priority,	  you	  can	  be	  sure	  that	  it	  will	  be	  used	  as	  a	  justification.	  If	  it	  does	  
not,	  it	  will	  be	  ignored.	  As	  dean,	  I	  use	  these	  documents	  to	  help	  me	  think	  about	  specific	  
requests,	  and	  I	  will,	  on	  balance,	  favor	  requests	  that	  make	  a	  clear	  effort	  to	  touch	  on	  
institutional	  goals	  and	  serve	  to	  cross	  disciplines.	  	  
	  
Search	  successes	  have	  some	  impact	  on	  the	  FTE	  allocation	  process.	  In	  years	  past,	  certain	  
positions	  were	  frozen	  by	  the	  central	  administration	  during	  the	  worst	  of	  the	  budget	  
crisis.	  Although	  bylaw	  55	  units	  were	  free	  to	  argue	  that	  frozen	  positions	  should	  be	  
considered	  as	  priorities,	  I	  (as	  well	  as	  the	  central	  administration)	  argued	  that	  these	  
positions	  had	  to	  be	  included	  in	  the	  priority	  rankings	  developed	  by	  each	  unit.	  	  
	  
	  	  















 
UC Merced CAPRA (Committee on Academic Planning and Resource Allocation) 
Guiding Criteria for Evaluating Academic Plans from Schools and Graduate Groups 
 
Strategic planning is an annual process which begins with faculty in all units, including schools, 
graduate groups, and research institutes, creating plans for the development and growth of 
research and academic programs.  These plans are used as the basis for formal resource requests 
developed in the Deans’ offices in collaboration with the faculty.  The resource requests and 
strategic plans are then sent to the Executive Vice Chancellor (EVC) who passes them to 
CAPRA for formal review.  CAPRA then develops recommendations based on the following 
guiding criteria to the EVC who makes the final resource decisions. 
 


UC Merced is continuing its growth trajectory, although in this time of limited resources 
this growth must be strategic, balancing research excellence and program growth.  Although a 
significant number of undergraduate majors have been initiated (>18), we have only one CCGA-
approved graduate program.  The ongoing UC budget challenges will require more careful 
planning to ensure that each new faculty line addresses the campus’ most critical needs for both 
undergraduate and graduate programs.  Moreover, planning must move from a year-by-year 
process to a multiyear year process to allow proper staging of new majors and research 
programs.  For these reasons, CAPRA is requesting the following additional criteria for AY09-
10 and future academic plans (the AY08-09 criteria are below). 


Changes for AY 09-10 


1. Academic plans should include a 5 year description of specific goals (and associated 
objective metrics) associated with each program that is requesting new faculty lines.  
These goals can be based on external assessments (e.g. ABET accreditation or CCGA 
approval), specific program expansion (e.g. adding a new track or graduate emphasis), or 
quantitative target (e.g. supporting a particular student growth rate).  Moreover, the 
overall academics plans should prioritize and provide a timeline for all such goals 
described in the plan. 


2. Academic plans should explicitly address strategic constraints on the campus, such as the 
need to balance more and less costly programs, the availability of research and teaching 
space, and start up funds. 


3. Academic plans should consider the full life-cycle of existing programs, describing target 
sizes over the next five or more years and plans to reach a sustainable level given current 
budget constraints.   


4. Academic plans should include estimated resource requests for program review and 
ongoing assessment. 


5. Academic plans should describe plans for coordination or even consolidation of programs 
within or between schools or between graduate groups to make the most efficient use of 
current and proposed faculty lines.  Proposed hires whose teaching will be primarily 
outside of their home program, need to be explicitly cited in the plans for the programs in 
which they will be teaching. 


6. Proposed new undergraduate and graduate programs must be included in academic plans 
well in advance of the year in which they will be proposed.  Moreover, plans for new 
programs must include year-by-year hiring goals to achieve the necessary size to create 
the new program.  Finally, any proposed new programs used as the basis for new faculty 







lines must include memos from the cognizant school or graduate groups’ Dean and 
Academic Planning Chair stating a multiyear commitment to give high priority to faculty 
hires for this new program.  These memos must be included in the academic plan voted 
on by the school faculty. 


 
Guiding Criteria 


CAPRA expects that yearly academic planning decisions will be done primarily by 
faculty in schools, graduate groups, and institutes through an update of their Strategic Plans and 
submission of an annual Academic Resource Plan from the schools.  CAPRA requests that the 
Academic Resource Plan be concise and focused on specific requests and their justification.  For 
example, relatively established academic areas, tied to a major, are not expected to submit long, 
general descriptions of their disciplines to CAPRA, nor is it necessary to describe very long-term 
strategic aims not related to current resource requests.  Note that each school and graduate group 
should continue to update and refine their full Strategic Plans, and these plans should be 
provided to CAPRA in support of, and as justification for, the Academic Resource Plan.   


CAPRA requests that each school submit four tables: one with prioritized FTE requests 
for the current academic, another with the prioritized FTE requests for the following academic 
year, one with a list of current and planned majors and graduate groups for the next two years, 
and one with their proposed space needs.  (See Appendices 1-3 for examples.)  The tables should 
be consistent with each other and the text of the plans.  Note that multiple positions may be 
assigned to the same priority level (e.g., 1st, 2nd, 3rd tier).  


Each school may format its Academic Resource Plan in whatever style is suited to its 
needs, as long as it provides CAPRA with the necessary information to ensure effective 
allocation of FTEs and space across the campus.  It is expected that schools’ planning documents 
will address realistic resources needed to attract and accommodate new FTEs and the future 
growth of their activities, including estimates of: cost of startup packages; laboratory space 
requirements; office space needs of associated research staff and graduate students; special 
infrastructure needs (library holdings, IT, central facilities, animal room, clean room, fume 
hoods, heating/cooling, electrical, regulatory compliance staff, etc.) 


In addition, the Academic Resource Plan should include text justifying the FTE requests 
in terms of their support of research programs/graduate groups and undergraduate majors (or 
have links to the appropriate sections of the school Strategic Plans). 
 
Justification for Prioritization 


Explain concisely how the prioritization of requested FTEs reflects the aims, goals, and 
demands of programs discussed in the Strategic Plan of the school, and of graduate groups 
associated with faculty in the school, in particular: 


1. Support of graduate groups and research, referring to balance of critical mass in specific 
areas versus the need for broadening coverage, the number of essential courses not being 
currently taught, the proposed timeline for applying for CCGA approval (if not yet 
completed), plans to achieve international excellence and how this will be assessed, and 
current and estimated future student demand for graduate programs.  


2. Support of undergraduate majors, referring to estimated student demand (both majors and 
courses provided to non-majors).  Include an estimate of the number of faculty to create a 
viable major,  the number of essential courses are not being currently taught, the role of 







lecturers in the current program, as well as plans to achieve excellence and how this will 
be assessed (including accreditation issues, if relevant). 


3. If applicable, development of new or incipient research and/or graduate or undergraduate 
degree programs,  


4. If applicable, support of, or synergy with, cross-school or interdisciplinary programs or 
research.  


5. Support for general education (e.g. providing professors/lecturers to support CORE 
courses and general education courses for other schools). 


 
Faculty and Space Resources 


1. Overview of faculty workload issues, including current and anticipated shortfalls or 
imbalances, as well as the school workload policy, including the likely extent of reliance 
on lecturer appointments.  Note that permanently required lecturer lines should be 
requested as such by schools. 


2. Balance of tenured and untenured faculty, and opportunities for mentoring.  
3. An updated description of the school’s space planning and allocation procedures. 
4. Special resource issues related to faculty hiring, e.g. plans to hire faculty cohorts or 


special facilities needs for new hires. 
5. Special issues relevant to achieving diversity of UC Merced’s faculty. 


 
How this information will be used.  CAPRA will place heavy emphasis on prioritized FTE 
requests voted on by the faculty and justified by the Strategic Plans of the school and associated 
graduate groups.  In addition, CAPRA will consider other information, such as availability of 
resources; consistency of a school’s plan with the plans of other schools, graduate groups, and 
institutes; other campus-wide strategic initiatives; status of ongoing searches, balance of tenured 
and untenured faculty and balance of faculty across schools; student enrollment information; 
other information from school deans.  Using this information, CAPRA will make 
recommendations to the EVC/Provost regarding categories of new faculty lines (e.g., 1st, 2nd, 
3rd tier).   
 
Revised XXXXX, 2009 
CAPRA:  Michael Colvin (Chair) 
  Wolfgang Rogge (Vice-Chair) 
  Evan Heit  
  Chris Kello (GRC) 
  Susan Amussen (UGC) 
  Martha Conklin (ex-officio) 


 
 
 
 
 
 







 
Appendix 1
 


: Sample Table of Requested FTEs  


Table of Requested FTEs, Year 1 of 2 Year Plan 
 
EVC Targets: Number of Positions: __________, Total Startup: __________________, Total Space:_________________ 
 


Priority Name of 
Position 


Level 
(Lecturer/Assistant/ 


Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated 
Space needs 


Special needs 
and strategic 


considerations, 
if any 


examples          


 
 
 


         


=1 
Latin 
American 
History 


Associate/Full History Literature World 
Cultures  $XX-YYK office  


=1 


Biological 
Anthropology 
(cross-unit 
with Nat Sci) 


Assistant Anthropology Biology World 
Cultures QSB $XX-YYK office + XYZ sq 


ft lab 
needs vivarium 
space 


=1 Health 
Psychology Full Psychology  SCS  $YYK office + XYZ sq 


ft lab 


could 
contribute to 
medical school 
planning 


=4 
Applied 
Microeconom
ics (Health) 


Associate/Full Economics  SCS Applied Math $YY-YYK office  


=4 Languages Lecturer      office must be on 
campus 


 







Table of Requested FTEs, Year 2 of 2 Year Plan 
 
EVC Targets: Number of Positions: __________, Total Startup: __________________, Total Space:_________________ 
 


Priority Name of 
Position 


Level 
(Lecturer/Assistant/ 


Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated 
Space needs 


Special needs 
and strategic 


considerations, 
if any 


examples          


 
 
 


         


=1 
Latin 
American 
History 


Associate/Full History Literature World 
Cultures  $XX-YYK office  


=1 


Biological 
Anthropology 
(cross-unit 
with Nat Sci) 


Assistant Anthropology Biology World 
Cultures QSB $XX-YYK office + XYZ sq 


ft lab 
needs vivarium 
space 


=1 Health 
Psychology Full Psychology  SCS  $YYK office + XYZ sq 


ft lab 


could 
contribute to 
medical school 
planning 


=4 
Applied 
Microeconom
ics (Health) 


Associate/Full Economics  SCS Applied Math $YY-YYK office  


=4 Languages Lecturer      office must be on 
campus 


 
This table was approved by a vote of the School of _____ faculty on (date). 
 
Notes:  This table should reflect school priorities, although it is possible that multiple positions will be assigned to the same priority 
level.  Additional considerations such as opportunity hires, spousal hires, diversity issues, should be noted where relevant, with further 
description in the text of the plan.  
 
 
 







Appendix 2:
 


 Sample Table of Majors and Graduate Groups 


 


Name 
Established or 
Planned Start 


Date 


Number of 
students 
(08-09) 


Student Credit 
Hours (08-09) 


Number of 
Current Faculty 
(and Names) 


Number of Current 
Searches (and Names) 


Requested FTEs  
(and Names) 


 
Examples 
 


      


 
       


Anthropology 9/08 n/a 100 3 (Anderson, 
Smith, Jones) 


1 (Cultural 
Anthropology) 


1 (Biological 
Anthropology) 


Economics Established 33 400 
4 (Johnson, 
Rogers, Lopez, 
Stein) 


2 (Applied 
Microeconomics, 
tenured + untenured) 


1 (Applied 
Microeconomics-health) 


History Established 35 350 2 (Randall, 
Walker) 1 (US History) 1 (Latin American 


History) 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







Appendix 3
 


: Space Needs and Planning 


Name Offices on campus 
(number) 


Lab space on 
campus (sq ft) 


Total campus space 
(sq ft) Space at Castle (sq ft) Space at other location 


(specify) 


Current total (9/2009)      


New space for  
AY09-10 hires       


Total for AY09-10      


 







Majors: 
    * Anthropology 
    * Cognitive Science (B.A.) 
    * Cognitive Science (B.S.) 
    * Economics 
    * History- emphasis United States and World 
    * Literatures & Cultures (English) 
    * Literatures & Cultures (Spanish) 
    * Management 
    * Political Science 
    * Psychology 
    * Sociology 
 
Minors: 
    * American Studies 
    * Anthropology 
    * Arts 
    * Chicano Studies 
    * Cognitive Science 
    * Economics 
    * History 
    * Literatures & Cultures 
    * Management 
    * Philosophy 
    * Political Science 
    * Psychology 
    * Public Health 
    * Services Science 
    * Sociology 
    * Spanish 
    * Writing 
 





		Budget Office Response

		p1

		p2

		p3

		Budget CALL 2010

		Instructional Budget Worksheet

		School Request Summary

		Recommended Block Allocation

		Preliminary Allocation

		School Strategic Plans

		Engineering

		Natural Sciences

		SSHA



		CAPRA Criteria 2009-2010

		Faculty FTE Funding Plan

		Facutly Search Tracking Sheets

		Campus Budget Committee Charge & Principles



		CAPRA Response

		p1

		p2

		CAPRA Response

		CAPRA Criteria

		School Strategic Plans

		Engineering

		Natural Sciences

		SSHA



		Faculty Workload Summary



		Engineering Response

		2010 SoE Strategic Plan

		2010 Strategic Plan Appendices





		Natural Sciences Response

		Sp09 Enrollment 012109

		LREP Fall Headcount Summary_1-11-08

		SIRS

		Undergraduate Majors by Program

		NS 2010-11 Instructional Budget Final_v2

		Faculty Workload Report with ENGR Corrections Sp 09

		Student Credit Hours by Course by Term





		SSHA Response

		SSHA Response

		Call for School Academic Plans

		CAPRA Criteria

		SSHA Majors-Minors 2010







<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice










Transcript of Interview with Kevin Browne, Assistant Vice Chancellor, Enrollment Management 
June 3rd, 2010 
 
K= Kevin Browne 
G= Gregg Camfield 
L= Laura Martin 
 
 
0:13 Start 
G:  So I hope you got the questions 
K: Yes 
G: and were able to prepare for this 
K:  Yes, and no. 
G:  So in response to the first one, I mean, the whole thing that WASC is doing is making sure that we 
have procedures. 
K:  Yes 
G:  And we use data.  Now, as you can see, we couched this to make sure that our explanation of data is 
broader than, I think, they would want. 
K:  Oh we have so much data.  And – 
G:  The crucial thing is we have to do qualitative stuff because we haven’t been here long enough to 
have a data stream that’s really… 
K: But given the fact that you see admissions requirements set system‐wide by BOARS in the academic 
senate, we use the exact same admissions criteria as the other 9 undergrad campuses.  Eligibility is 
eligibility is eligibility….   
(01:00) 
K: there’s no difference in that. 
G:  Right. 
K: “Selection” gets into this weird UC specific vernacular, but from a selection standpoint on admissions, 
we have 100 years worth of data.  We know what the best predictives are and Sam Agranow and the 
folks at BOARS on their website have 10s of thousands of pages of data, this is just the brief summary. 
This is the LRDP and there are references in here to all of the data.  So we’ve got data, don’t worry about 
that, and we use the same admission standards, we use comprehensive review, we got an A by E policy 
cleared by undergrad council by less than 3% of our kids.  And as you know from your senate, we can 
admit up to 4% of our kids A by E admissions by exception.  We don’t come anywhere near from a 
percentage at Berkley or LA or SC or anyone else even does.  Berkley and LA uses all of their A by E slots.  
We use about 70% of them.   
(02:00) 
K:  Can you guess why they use all of theirs? 
G:  It’s the only way they can get any diversity probably. 
K:  Nope, football players.  Half of the A by E slots go to athletes.  This is why you never like this stuff 
recorded.  Um, but it’s a matter of public record.  So their special talent is that they’re a good 3‐point 
field goal kicker.  Not necessarily the fact that they ever took Physics. 
G:  Gotcha. 
K:  So, you know they can kick the ball; they just can’t do the math behind it.  We use ours (meaning A 
by E) for homeschooling kids because they don’t have the A‐G pattern.  But they’ve got really good test 
scores.  So our A by E is used also for kids that are one‐tenth of a point below the minimum GPA.   
 
 







 
 
QUESTION  1:  How are admissions‐related policies and procedures developed that respond to system‐
wide requirements and local campus concerns and goals?  In particular, what data will you use as you 
work with the Admissions subcommittee of the UGC to adapt to the ETR policy that comes into effect in 
2011‐2012? 
 
G: So the answer to your first question is pretty much “you’re using system‐wide data”? 
K:  Yep 
(02:45) 
G:  But what do we use that’s campus‐specific? 
K:  For what? 
G:  That is to say, if we are finding students who are coming from particular schools that are… 
K:  Not allowed to do that. 
(03:00) 
G:  You’re not allowed to do that at all.  You can’t track— 
K:  Oh we do, we track everybody.  We can track the API state‐wide, and we know that kids coming from 
Atwater High School, I’m making up a school, that has a low API, that the kids we admit from there do as 
well from anywhere else. 
G:   You do track how well they do. 
K:  We do, but we can’t say, “Okay Atwater; because you’re a hard grader we are going to give you a 
tenth of a point‐grade bump.”  And that we know that this is a good high school, and that’s a bad high 
school.  And we can’t adjudicate accordingly.  That’s what we can’t do.  Because that violates the BOARS 
principle.  And those are faculty principles, not anything that I want to do because I don’t set the 
standards for admissions.  Faculty controls that.  In 1870, we give them complete control over 
admissions, curriculum and degrees.  I’m just a hand‐maiden to BOARS.  
G:  Okay. 
(03:52) 
K:  And I used to say to our chair, do you know uh—I can’t think of his name, our chair at BOARS at Santa 
Cruz, you know if we ever failed to meet our numbers he wasn’t the one that was going to get fired, it 
was me.  But you know, he was responsible for admissions, he would say.   I said so what’s the 
difference between a pig and a chicken involved in a bacon and egg breakfast?  The chicken was 
involved but the pig was committed.  We are committed to the process.  Getting to the numbers is a 
different conversation but if you look at quality of the student, we look at the master plan:  The top fifth 
of the high school graduating class and the 14 BOARS criteria and we’ve weighted them here, upon the 
guidance and directions of the undergrad council.  And we do that for those students, but there are 
1200 high schools in California, you and I could probably pick out the best 200.  We would then be 
vilified from Eureka to National City. 
G:  That really wasn’t the question I was driving at.  What I was driving at was, if we have students who 
come here and they end up dropping out, do you track that kind of stuff?  That is to say, if we are finding 
out that a school underperforms, not only in the API, but the students coming here are underprepared, 
and they’re in need of more support, do we track that? 
K:  No University of California tracks that because retention, the primary issue of retention is after 
freshman year.  And by that point, we can no longer (statistically?) go back to indicate that the high 
school or the community college was the problem.  And the biggest reasons to leave the UC is not 
academic, it’s financial.  Which is a code word for ‘my life is screwed up; I need to leave for a while.’  The 
office of the president does yield analysis of those schools.  And, as you know, the status of K‐12 in this 
state is, shall we say, problematic?  So the question is, how much responsibility to we take for that?  







Because we’re admitting from the top fifth, of the high school graduating class unlike the CSU who is 
admitting from the top third, we’ve not found that issue in any of the campuses and I’ve been around 
enough of them to know... 
(06:00)   
K:…  What they’re looking at.  The question we get is why don’t we give good schools an advantage in 
the GPA to allow more likely that the student be selected?   
G:  Well it’s obvious why we can’t do that. 
K:  We get that all the time, oh my god!  All the time!  And we actually give a bump to low API schools.  
So what you’ve asked is actually counterintuitive to what your colleagues have done, because their 
sense is:  if you were successful, at a bad high school, you’re the sort of kid that we’re looking for.  And 
those kids do amazingly well.  The A by E kids have the highest cohort GPA on any campus in the UC 
system, because they’re hand selected.   
(06:36) 
G:   Now are you getting that data from UCOP? 
K:  We have our data, through Nancy Oshner, and us so we do GPAs, we do analysis, and most of our 
data is looking at yield data.  The retention has never been noted any differently from any particular 
segment.  So, LA based schools, urban schools, rural schools, we are not seeing the fact that “Atwater 
High School” is a bad high school.  
(07:00) 
G:  But you are collecting that data. 
K:  The office of the President does, because they do it from a system‐wide, because they have system‐
wide data.   
G:  And you’re taking that system‐wide data. 
K:  We look at it.  It has never shown anything.  And again, 1200 high schools, the top 200 high schools in 
the state are giving us 80% of our kids.  Above 50%, may not be 80%.  Might be down to 70%.  They have 
huge sending rates, they are UC admissions engines.  They are great schools.   
G:   What is YOUR office doing to improve the application rate from schools that are not traditionally 
sending students to UC? 
K:  Several things:  1 our applications have led the University of California in both absolute percentages 
in the last 3 years.  Both freshmen and transfers, our freshmen are up 2%, our transfers are 49%.  We 
are doing that by putting admissions people in the field who work with schools on a day in day out basis. 
(08:01) 
K:  It is (retail?) outreach.  So we have someone who lives in Bakersfield, it’s a story I’ll explain later, Los 
Angeles and San Jose, and we’ve got regional people who service the central valley.  We and Berkley are 
the only two campuses, system‐wide who recruit state‐wide.  Everyone else is a regional campus.  More 
than 50% of their kids are coming locally.  We are the only two who have bucked the trend.  Of course, 
we are also the only public university in the United States, non‐military, whose majority is male.  We 
have no idea.  We didn’t do anything about it, we haven’t affected it.  We are still 52%‐53% male.  It 
makes no sense.  It’s stable for us; females are 56%‐58% nationally.  It’s a 10‐point swap in the national 
data trend.  I don’t plan to put it in a brochure but we do track those data points all the way along out of 
curiosity. 
(09:00) 
K:  We also track every single school we visit and what their win‐loss ratio is, so we can look at the top 
100 high schools and I can show you how we won and lost against our major competitors.  And I’ll go 
grab the report before we’re done.  So we buy College Board test data, where the kids are sending test 
scores, plus we have all the UCOP data.  So when we go out, we are going to visit 500 schools in the next 
year, as we build Fall 2011.  And those visits are… 
(09:26) 







K:  anywhere from an hour to 5 hour admissions, application workshop.  We spend time at those 
schools. 
 
QUESTION 2:  What data are used in the planning and decision making processes described in response 
to question 1?  For example, how are admissions‐related policies and procedures informed by retention 
and graduation data? 
MAYBE QUESTION 3: What is the source of each form of data identified in question 2? 
 
G:  Now you talk about that as ‘retail’.  You’re getting UCOP data, you’re getting College Board data, 
campus data, and you’re collecting your own data. 
K:  From that we build a plan.  And we’ve been sending our enrollment management plan and the 
communication plan to the process.  And we’re actually more sophisticated than most of the other 
campuses, and you were here in the first two years. 
G:  No, I wasn’t. 
(10:00) 
K:  Oh, I thought everyone else had been here, everyone else I talked to – so those were the ugly years. 
G:  This is my 3rd year here.  
K:  The first two years were horrible. 
G:  The first two limping years, I missed, which I think was good. 
K:  … We did things we probably shouldn’t have done.  And this goes back to the reality of that situation, 
but I give these out every place I go.  I don’t know why everyone doesn’t have one of these taped to 
their walls.  Our enrollment goals are not a secret.  And even with the compact, and the rest of the 
negotiation, the goal is to fund the long range enrollment plan.  And this was the entire document, and 
this was the conversation that Rory Hume had in his last summer working in the University of California.  
And if you’ve not read the chronicle of higher ed. article on Rory Hume, you’ve got to read it, from a 
comedy standpoint, because they both took them to the wood‐shed in the article, and then he 
responded individually to every single comment that’s been posted.  It’s hysterical. 
(10:55) 
K:  I’m sorry.  So our goal is very clear, we are growing by 600 students a year, and we are able to affect 
our class by getting more applications, becoming more selective, last year we became more selective 
than Riverside,  looking at GPA and test scores.  This year is going to be weird because although our SIRs 
are up, their SIRs were up 2000 on freshmen more than expected.  Santa Barbara took it in the shorts 
because they’re down; everyone else is sort of okay.  Davis was down, but they played that weightless 
game.  So we try among the 9 enrollment management folks to figure out what about 52,000 18‐year‐
olds are going to do.  And if you’ve ever tried to predict what a single 18‐year‐old is going to do, that’s 
sort of our metrics, and data doesn’t help us a lot with that, it really is judging the market and making it 
more of an art than a science.  And that doesn’t say we don’t look at the data, but Nancy’s dynamic 
model.  I know, but I’m just being honest. 
G:  I’m defining data more broadly.  What are the kinds of artistic—? 
K:  We are looking at where the students are coming from. 
(12:03) 
K:  So right now, we are sitting around with just under two‐thousand SIRs for Fall 2010.  That is freaking 
out the Assistant Deans, no matter how many times I tell them don’t worry about it.  We need a class of 
around 1450 for Fall 2010.  We need that number because the grad folks are short 50.   So I got to make 
those up.  There’s a little concern about continuing rate, so I got to make that up a little bit.  So we’re 
going to melt back over the summer, so in years past…  Do you know how we do admissions?  
G:  Generally speaking. 







K:  Self reported, we don’t check anything.  Students tell us what their courses are, what their grades 
are, and what their test scores are.  
G:  From high school… 
K:  And community college.  No, they’ve got to go back to the 9th grade. 
G:  You’ve never collected transcripts? 
K:  Oh good God, no.  The last time we accepted a transcript was 1923.  Here’s why, we got 400,000 
applications, how many transcripts is that?  We have never accepted a letter of recommendation, 
because we have never seen a bad one.  So our goal is we are not going to deal with the paper.  We tell 
the students to tell us what is going on,   we make a decision.  If they SIR on July 15th they’ve got to get 
us the final records.  Last year out of nearly 50,000 SIRs we found 180 kids who were in variance to they 
told us on their application, system‐wide.  We canceled them; they are banned from the University of 
California for 99 years.  If we did it for life, they get an appeal process.  The kids are amazingly honest.  
The regions ordered an audit three years ago; it was 99.7% accurate.  They actually believe we know 
more than we do, it’s sort of the IRS of the 1950s, and no one dared lie.  But they actually believe us, 
and ultimately we are going to find out, so lying doesn’t do any good. 
(14:00) 
K:  And we’re able to turn, in our case, 14,000 applications around from the end of November, to March 
1st.  And you couldn’t do that without both the online application, and the absence of two Yosemites 
worth of trees in a box being printed for the evaluators.  And Berkeley, 75,000 applications.  We don’t 
do paper.  So by doing that, we are much cleaner.  So our tools this summer are going to be as kids tell 
us about… Clint Eastwood’s last good movie is the theme of this year “Unforgiven”, you get a D, didn’t 
get us a transcript on time. 
L:  So that’s how you are going to melt— 
K:  There you go.  So we’re going to be working on maintaining the class in strength, but again, low 
grades we are not going to be very forgiving this year.  And in the last years we were much more of the 
soft‐touch because we needed to be.  The way the budget works is, for every 100 students we enroll, is 
1.2 million dollars.  If we are short 50 students, it’s 600,000 dollars.  And apparently you all want to have 
paychecks and research budgets. 
(15:18) 
G:  Oh details, details. 
K:  Exactly, we’ve got to keep the lights on.  So we’re very cognizant of not going too far over, though in 
my projections, I always predict 1% over.  That’s my fudge factor, that’s my enrollment management 
airbag.  Because, in the old days, if you were more than 1% over, you’d get growth money.  If you were 
2% down, they would take money back.  Now they haven’t played that game in years.  But for us, 30 
either way would have a huge impact for the faculty.  At Santa Cruz, I could be 300 over and nobody 
cared.  It was 3 million dollars of free money,  I’d cram them into existing sections, they were late for 
dorms, not my problem to deal with the rental market.  But it was cash on the table.  Here, we don’t 
have the capacity so we are much more cognizant of not going over.   
G:  Right. 
(16:00) 
 


QUESTION 6? 
 
K:  So the 1450 includes:  half a point, as point fluff, which for us is between 60 and 80 kids. 
G:  Now how much of your projection is based on data from the system over time, and how much of this 
is a feel for— 







K:  It’s both.  I mean, I’ve been doing the work for 20 years, so I’m going to know how the applications 
flow.   The problem is 1) we are a new campus.  We can claim that we have no baseline.  I was at Santa 
Cruz, we had 40 years worth of data, didn’t matter.  Classes were all psychotic because it’s an entirely 
different population.  There was no learning mechanism so the kids who apply for Fall 2010 never saw 
what you sent out for the kids of 2009.  So, we try to do it, and I know it frustrates the hell out of Nancy 
because her model is:  “Oh no, you’re up in SIRs you’re going to be way over.”  No I’m not; I’m going to 
cut their heads off on the numbers.  I can get us back to where we need to go.  So we’ll come in with 
1450 as of census.  There are things that I can do to get to that class.  If you’re biology, and you didn’t 
pass your math and science in community college, I’m canceling your offer, not a problem.  And that 
doesn’t take into account the data, those are tools.  So we’ll get where we need to go.  We are in a great 
situation this year because we can melt back to a stronger class.  Now next year, we can get into the 
referral pool and some of those issues and it’s going to be different and the system is going to have to 
pony up to that conversation. 
G:  Talk about that. 
(17:27) 
K:  The referral pool.  God, I could get into trouble for this, we got to turn the tape recorder off for this.  
President…. 
 
 
Part 2 
K:  The commitment to the referral pool needs to get addressed next year. 
G:  Okay can you back up now and talk about the size of the pool, and those numbers. 
K:  We’ve got additional numbers, and I can get you those numbers as well. 
G:  Does this have the native? 
K:  No, no, those are just enrollment targets.  Technically if I brought it 2000 applicants and I could yield 
1400 of those, everyone would be happy.  We can’t, so we try to grow the applications every year.  That 
report is on the on the UCOP’s site.  The goal is to distinguish between those who applied to Merced 
showed an interest and see how we win or lose against that population against out sister campuses.  We 
enroll about 18% of the kids who apply to us natively; the referral pool take rate is about 2%.  Berkley 
has the best take rate which is just under 40%.  Because they’re competing with Harvard.  I mean there’s 
always a bigger fish.  Santa Cruz bumped up this year from 17 to 23.  They had a good year.  Davis and 
Santa Barbara went down. 
G:  Why? 
K:  Just the nuances of the market.  I think the messaging on the wait list.  We’d have to turn—this is 
another conversation with (alcohol?) on what Davis did. 
(01:21) 
K:  They had 5000 kids on their wait list.  So there were just under 12,000 kids on the UC‐wide wait list 
scam.  Davis put 5000 of their kids on a wait list.  Of which they all went back and talked to the first 500.  
So the yes, no, maybe scenario I think is a disaster.  We and la are the only two campuses that did not 
play.  Berkley didn’t want to play so they got hugely pressured to be on the waitlist.  So they put 200 kids 
on the wait list that would normally would have been in their appeal process.  It’s not a tool we need 
because we have other tricks in our bag.  So Berkley and San Diego have their spring admit program.  So 
they apply to Berkley for fall, we don’t have room, so we’re going to make you a spring bear.  You get to 
come in the spring semester.  San Diego does that for their winter quarter.  So you have 400 kids that 
are going to come, they’re in a drawer, if you need them, you can come and get them; without pissing 
off 4000 families.  San Diego had 2200 kids on their wait list.  They went to none.  So there was 2 months 
in this critical cycle where they could be making other arrangements.  And I don’t think maybe helps us.  
And that’s what I think affected the numbers a little, but UCOP is going to go ahead with this, because 







the President has always worked on campuses with wait lists.  That’s what they’ve told us.   So I think 
that’s going to be a problem.  We can manage enrollment, we can manage the numbers, and if we get a 
dip in applications.  There are things that we can do to improve yield.  So there’s a whole strategy of 
where we go to visit.  What we do as far as on campus events.  We run three, and last year four, 
chancellor’s receptions which yield events.  So Steve and Mia on the road for 4 days doing events from 
San Diego to Fremont. 
G:  Okay, so much of what you’re doing is, as you call it:  art. 
(03:14) 
K:  We have take rates on all of our events.  And our chancellor’s receptions yielded 78% of the kids who 
attended.  I can’t tell you if that’s good or bad.  Why did I lose the other 22%? 
G:  do you have that data? 
K:  Well I know I won 78%; I just don’t know what it means. 
G:  well you’ve got all these people out in the field.  Each of them has (feelers?) out— 
K:  Each of them do visits, and we can track every single high school of what their applications were, 
over the last 3 years.  And whether or not we are going up or down.  And we get that from (UCOP).  And 
for the first time in the last year, they’re doing our application against the national database. Do you 
know about the national clearinghouse scam? 
G:  Yes I do. 
K:  But the goal was, we can now tell where kids are so they applied.   
G:  Talk about the National Database. 
(03:59) 
K:  so the national clearinghouse created by the banks, maybe one of the last things they did right, as a 
way of being able to do verification of enrollment.  So there are now the 4400 recognized credit 
universities and colleges in the US.  About 3900 are part of the clearing house.  Where every year we 
send all of our students and the number of units that are enrolled, and the banks can do the long 
verification directly off of it.  What we’ve discovered is that we can now say that John Jones who got 
admitted to Berkley is now at Brown.  So we are finally able to look at what the UC overlap is with our 
out of state competitors. 
G:  So in specific, they didn’t want to pony up the money to get that data, is that something (UCOP) is 
doing? 
 
PIECE OF QUESTION 1 perhaps? 
(see bold below) 
K:  (UCOP) is the one that didn’t want to pony up the dollars, but now they want to do it.  Because it’s 
part of our accountability standards.  So if we get nothing else out of that process, we can now say that 
our kids have great choices.  I mean, we’re exactly the same price, within a few dollars, as Berkley.  I 
know that I will lose against Berkley 98/100 times.  Next year I want to lose 94% of the time.  And Santa 
Cruz we got it down to 89.  We were winning 11/100, I can live with that.  Best public university on the 
planet, because we talked about what that campus had to offer for those individuals.  Our campus was 
found 140 years after Berkley, we’ve learned how to do it right.  Which is part of our 'shpiel' when I’m 
with Berkley at an event.  They really get annoyed with that.  But I mean, it’s Berkley, um, we look at 
what we are trying do at the high schools and the community colleges.  There’s a basic premise of 
enrollment management:  so this is Merced, we draw a circle of 100 miles around the campus; we are 
going to get 90% of our transfers from that area, but only 10% of our freshmen.  I don’t care what you 
do, we could have people at every single high school every single day, and you’re going to get about 10% 
of your kids from those high schools.    It’s intuitive why don’t you think they’d come here. 
(06:02) 
G:  They want to stay. 







K:  They want to get the hell out of here.  
G:  Except when you take the community college students.  They came from local high schools too. 
K:  No, no, no, then they got commitments so the 2 years or 4 years, they have jobs, they have kids, they 
can’t leave.  That’s why you get 90% of your transfer kids.  The problem is think about how many good 
community colleges there are in the 100 miles surrounding this place.  That’s all I’m saying.  Santa Cruz 
has their same issue.  So our best feeders are from the (back something? 06:31) of other UCs. 
G:  you’ve had some good community colleges over in the bay area, from Santa Cruz. 
K:  (whispers) not really. 
G:  San Mateo one, what’s that? 
K:  I mean, those kids would go to Stanford or USC or, so it’s also about the ranking.  So yes, the kids who 
completed those programs that get (C cleared?) is a very small number.  But we’ve still got 2000 of 
them.  We did what we needed to do.  But it’s still about, ‘why do you want to go to Santa Cruz, when 
that’s where you went for one of your high school drunken weekends?’  Which is really true.  You ever 
drive 17 in Santa Cruz County?  Yeah, it’s a trip.  The goal is to work within the area. 
(07:15) 
 


QUESTION 4: How is admissions‐related information communicated and to 
whom? 
 
G:  You’ve got all these people out in the field… 
K:  5. 
G:  You bring them back, I assume, regularly to talk about what you’re seeing and doing.  Is there any 
specific process you use to collect that qualitative data?  Do you debrief?  Do you try to…? 
K:  we have joint meetings with both undergrad council and BOARS, and every year in July, all the 
Directors of Admissions meet with the BOARS committee for two days at a joint meeting, and that’s the 
way we attempt to deal with that.  But the board’s policy doesn’t take into account quantitative 
information, we have 14 criteria the local campus can wait then, but if you’re a CA high school with an 
A‐G pattern, you’re on the list. 
(08:01) 
K:  so what we talk about is what is happening at the high schools.  They’ve dropped AP’s.  So we look at 
every one of our applicants in context.  So you went to Atwater high school where they have 24 AP’s and 
you took 1.  You went to Berkley high school where they offer 1 AP exam and you took it.  Your success 
is not the same.  You did not take advantage of what you had available to you and that’s part of our 
evaluation.  We look at success in context.  You had to work 20 hours a week to help pay the rent, you 
were a cheerleader or vice versa.  How does that work out?  So we try to put that in context, it doesn’t 
deal with misery factor but it says:  ‘okay, you both 4.0s but, you had to work 20 hours a week, you had 
to be involved in a home business.  Or your family owns a grocery store or whatever.  How do you put 
that into context?  That’s what we pull out of the evaluation process, not the outreach process. 
(09:00) 
G:  In the outreach process, is there any targeting particular students?  Or you let the— 
K:  Well, Prop 209 took care of most of that.  No, we track regions and schools. So if they notice a dip 
over a couple years, we try and figure out what’s going on.  But usually, if we see a blip, it’s in the 
rearview mirror.  Because “Mrs. Greenjeans” retired and they stopped offering Spanish as an AP course 
and since we weren’t invited to her party, we didn’t know.  But we try to track that.  I should try to 
explain the ELC.  So eligibility in the local context.  There are 4 pathways to be admitted to the University 
of California.  State‐wide A‐G test pattern, SAT alone, eligible in the local context.  So in the summer 







between junior and senior year the Office of the President asked the 1200 high schools in the state of CA 
to send us the transcripts on their top 10% of their students. 
(10:04) 
G:  Oh my God. 
K:  You have no idea what we do in the summer, and they do that by hiring our evaluators as overtime 
during the summer to evaluate, to determine who is the top 4%.  And they get a nice letter from 
President Yudof at the end of August saying “congratulations, you’re in the top 4% of your high school, 
you’re UC eligible.   To help you along, we’ve prepopulated an application for you on our system‐wide 
online application from the information your high school gave us.  You just have to go in and amend it.”  
Then we tell the kids who are from 4‐6% that “you’re on track.”  6‐10% you get another letter saying, 
“With a little work, you might be eligible.”  But we populate an application for those kids that opens up 
in November.  So if you’re eligible in the local context most campuses, with the exception of Berkley and 
LA, will guarantee you admissions.  We guarantee admissions to ELC.  And those are the top 4% of any 
high school in CA with a graduating class greater than 50.  Because if you’re homeschooling, we’re not 
going to give you ELC because you beat your brother out by 2/10ths of a point. 
(11:08) 
K:  The 4th way is A by E.   Those are the 3 regular admit conduits, then admissions by exceptions.  So we 
are working with the high schools over summer so right now (UCOP) is writing to the schools saying, 
“Send us in these transcripts.”  1200 packets! 
G:  So what you said before about now collecting transcripts on applicants.  You’re collecting them 
before they are applicants. 
K:  we are but we are looking at numeric values.  We looking at recalculating GPA and shredding the 
process because all we care about is the fact that you’re above 3.0 on you’re A‐G pattern.  And again 
there are four GPAs on our online systems:  the high school’s GPA, the A‐G, and the weighted GPA 
because we cap GPA at 4.4, with honors and AP courses, and major prep for the community college 
folks.  Major prep is:  if I’m coming from Glendale community college, and I want to go into engineering, 
we’ll track the engineering prep courses separate.  Because engineering wants to know what your math 
scores were. 
(12:10) 
G:  What do you do with a high school student who has taken some of his or her high school 
requirements at a junior college? 
K:  well it happens most of the time.   
G:  how does that count? 
K:  that’s the only time you can double count, community courses or UC courses, that count as honors 
courses and get a full GPA bump.  So if you got a B, we give you an A. 
G:  And then you can transfer the course when you get it. 
K:  Yep, the only time you can double count is between college and high school.  So the question is how 
do we make sense out of what that record is?  Most of our records are now mixed.  Nobody comes in 
with one high school any more, that is the vast minority.  They will have 3 or 4 high school records 
because they moved a lot.  And with foreclosure it’s even worse.  And you throw in AP and college prep.  
And with high schools abolishing higher level math courses, or chemistry.  They are taking those at 
community colleges, who are now cancelling courses.  SF City College two weeks ago announced they 
were cancelling summer.  They didn’t have any money.  Canceled summer.  After they’ve canceled huge 
courses in fall and spring.  And the community college, as bad as K‐12 is, is challenged.  And nobody likes 
my solution to solve it.  We could solve it tomorrow.  Right now, they charge 22 dollars a unit.  I think 
they should charge 200 dollars a unit, and if they pass the course, you get 180 dollars back.  The vast 
majority of the classes are full at the beginning, and all opened at the beginning.  Because at 22 dollars a 
unit, you have no skin in the game.  I’m tired, I’m not driving to class, I’m going to drop it and take it next 







term.  So there’s a huge investment on the school’s part that is never balanced out.  They still get the 
enrollment money because they were enrolled as a census.  And the biggest issue is in the college prep 
courses.  If you want to be a mechanic in those programs there’s a job, but for the CSU, UC prep courses, 
there’s just a huge lack of seats available in the sections.   
(14:14)   
 


QUESTION 6 REFERENCE  
 
G:  okay so I think we have here, processes used for managing admissions, how projections are made, 
how they are monitored.  We don’t necessarily have the roles and responsibilities of the individuals, but 
I can go back and fill that in. 
K:  such as?  The enrollment targets were you thinking? 
G:  well, the whole process, I mean.   
 
QUESTION 5 BEGINNING? 
 
K:  We have to divide it up a little bit, because it is not exact.  So, and this is where shared government 
sort of comes in, so:  the chancellor sets the campus enrollment targets and consultation with the Office 
of the President.  So this is the process, and you’ve got all the secrets.  And Peggy O’Day, was the only 
senate rep from a campus who came to that meeting, and Merced brought a faculty rep.  No one else 
did.  Everyone else brought administrators.  I attended on behalf of Merced with Keith and Peggy.  The 
goal was it was a faculty buy‐in, enrollment management is a faculty capacity, so the goal has been:  are 
these targets rational?  That’s the whole debate with this conversation about the compact.  We have a 
target.  You can argue about space and those things, which is why we are trying to create the Campus 
Enrollment Management Committee.  So the senate countered on the charge that I wrote, that Keith 
presented back and forth.  That— 
G:  I believe that is going to be done pretty soon right? 
K:  It’s been 18 months. 
L:  I thought the goal— 
K:  Well I proposed it 18 months ago. 
G:  We understand. 
K:  So the goal is to have that committee be a sounding board for a wide variety of folks who would then 
be an advisory to the chancellor.  And ultimately the targets are the chancellor’s responsibility.  Because 
it’s financial.  Who we get is a faculty choice.  How many we get is has always been management’s 
responsibility at the table.  You’re not going to go out and recruit probably.  Although, faculty has been 
great now that we’ve got a defined role with these programs.  So we do have a plan now‐2020 which is 
pretty good.  Whether or not they will fund us for any of this stuff, I can’t really guarantee.  But there is 
a process; right now it is almost entirely administrative.  And nobody is happy with that, including us.  
The debate continually goes back on who we should be admitting.  Not how we should admit.  Should 
we be looking at major prep, or looking at major interest?  And I’m of the mind, No.  Because 50% of our 
kids, like every other campus are undeclared, the other 50% are wrong.  So LA got around that by having 
the School of Arts and Letters, everybody is in Arts and Letters unless you’re in Engineering or 
Architecture.  We chose not to do that here.  Good, bad, or indifferent.  We went with the Berkley 
model with 3, and now 4, schools, which is the school of undeclared.  And that’s the largest school.  But 
if you do the admissions based on major, you’re building your entire future on a bed of sand.  So we said 
to the schools, “no, we’ll admit based on UC eligibility, you can hold students to a higher standard when 
they declare a major.”   Santa Cruz we had a Psych major, pre‐psych, and a pre‐pre‐psych major. 







(17:37) 
G:  We’ve got that problem on UGC. 
K:  Well we’ve resolved that problem with Biology; I think we’ve resolved it with Engineering.  SSHA 
needs to figure what they want to do.  Gatekeeper courses are actually the better model to control 
admissions into a program.  And then you create the internal economy.   At Santa Cruz, did this audit, 
70% of engineering students that came in graduated from another major.  Sorry, another school.  So 
there’s an internal economy that we need to get our heads around. 
G:  70% is high for engineering. 
K:  70%.  National standard. 
G:  I thought that engineering was about 60%. 
 
QUESTION 6 PIECE 
 
K:  Who don’t graduate, not who drop out.  That’s another number.  But those who do graduate, we’ve 
found that 70% graduate from another major.  Mostly SSHA type majors.  Which is why we need to get 
Management and other things moving, but that’s just me.  So that’s how we get numbers.  Application 
is, there is no direct correlation, because if we go too high, I can beat us back.  If we are too low, I can 
inflate.  So my first year here, to meet the class, we stayed open until April.  This year we closed on 
November 30th.  There are things I can do to manage the class.  In the first year, we were short 600.  
Second year we were short 1000.  With the growth in the last 3 years we are now back on target.  First 
two years it was really barren around here, I mean it was really hard to market this place when everyone 
is going to class in hard‐hats.  Majors weren’t named right; there wasn’t a clear pathway to graduate 
school with the explanation of the WASC status.  I mean, this campus had everything thrown at it but, 
you know money. 
L:  So what happens to students if they’re admitted to the campus and are in the undeclared pool, and 
every school has some sort cut‐off? 
K:  Well it’s a gate‐keeper course.  They would all be able to get into the first course.  And if they fail that 
course, they are demajored.  And the way we nicknamed Natural Science’s demajoring process is 
“Natural Deselection”, so, there is a process, and it’s not a bad one.  They go into undeclared; our goal is 
that they shouldn’t be bounced from the university because they didn’t make it as Biology major. 
L:  right, which is what the old model would do. 
K:  There is no really good model but right now, there’s one advisor who works for Elizabeth with 1500 
majors.  She is advising and undeclared.  So our number one priority in the division is to create another 
advising position, the national standard is 1 to 500.  We are slightly above it right now.  Well we get one 
this year, we will be thankful.  We also need tutoring space is what we are looking for.  So one of the 
subcommittees of this enrollment management committee is looking at space.  So we’ve got the new 
Social sciences Management building coming open.  One of the questions is, we got the Dean’s suite for 
SSHA, could that be an interesting university‐wide advising center?  We could pull them out of all the 
Deans’ offices.  Several of the Deans would like a new SSHA advisor, and engineering advisor, and this 
area managed by Elizabeth and the undeclared advisors.  So you’ve got critical mass, it’d be an 
interesting idea.  We made one mistake; we never built a SSHA Dean’s office in social sciences.  It wasn’t 
built in the building; we built a Dean of Management’s Suite.  We never built the Dean of SSHA in there 
so we are looking at that space and trying to be more creative with how do we handle those advising 
issues.  That’s why it went so long because that answer is I think there is some creativity we could bring 
into this.  Our students are as well prepared as almost any other campus.  That may not be good news, 
but it is in fact, accurate.  Our kids are admittable to 90% of American higher education. 
(21:33) 
L:  Just based on their…? 







K:  GPA, high school prep, and what their grades are once they get here.  I mean, Berkley is weird 
because their average GPA was 4.4.  Their retention rate is 97%.  Our retention rate is 88%, I was at 
Purdue for 3 years and our rate was 46%.  For big 10, that was pretty good. 
G:  They should be embarrassed. 
K:  It’s Indiana, we’re always embarrassed.  Sorry, I’m from New York.  But for a land‐grant school, that 
was a good number.  Our numbers are double the national average; the problem is we are below 
everyone else in the UC system.  That’s like being the one short guy on a basketball team.  You might be 
6’2’’, but when standing next to 7’, 7’8’’, you’re short.  So our number is nothing to be embarrassed 
about except in the company we choose to keep.   
G:  We can manage that. 
(22:24) 
K:  And we’re getting better at that every year.  So our goal is to improve retention once a year, one 
point.  And to improve the yield 1% a year.  We are also looking to recruit international students who 
tend to have much better academic records. 
G:  Okay now, you have a goal to improve retention 1pt a year.  You also have management tools to get 
the class size where you want.  So sometimes I can see that these goals will be going like “this.” 
K:  Oh we are crazy this time of year.  We are looking at summer numbers retention numbers and Fall 
admission numbers.  And none of them are complete. 
(23:01) 
G:  So how do you in your primary responsibility, admissions, how do you improve retention numbers? 
K:  Well I also oversee the registrar and financial aid.  The visitor center and student first.  It’s looking at 
everything, and one of the ways we are looking at retention is, we track every single student who is 
eligible to come back to Fall 2010 and has not registered.  And we’ve been contacting them nonstop.  
I’m surprised they haven’t cited us for stalking at some point.  So, first two weeks of term, the registrar 
personally goes to the classes to say you’re registered but you haven’t paid and we’re about to drop 
you.  We knock on doors on the dorms, we go after the individual.  We have, during the first few weeks 
of every term what we call a “Come to Jesus” meeting.  Financial aid, cashiers, housing, the advisors, the 
schools, registrar, financial aid admissions, who go through rosters of every single kid who is not 
enrolled.  And where are they?  And we know every single student, because it’s the same list every 
single year.  He hasn’t registered yet. 
G:  you get that data from? 
(24:06) 
K:  From the registrar’s banner system.   
G:  From banner. 
K:  It’s three populations, those who are eligible, those who are registered but have not paid, those who 
have paid but not registered.  Then the grad division who is just all screwed up so we gave up on them.  
G:  There are some who have paid but not registered? 
K:  Yes.   
G:  Now that’s odd. 
(24:26) 
K:  Because they thought they registered, so in my reports this morning on SIRs we’ve got.  I live off this 
report every day.  We’ve got 81 kids who started the SIR process but haven’t finished it.  So we called 
them the week that they are in that population saying, “Did you think you finished?”   
G:  Now this is all in banner? 
 
 
 
 







QUESTION2/3? 
 
 
K:  This is an extra (section of) banner.  We get that report every morning at 5am; this is what I wake up 
to every morning with coffee. 
G:  And you share that with? 
K:  Everybody, that’s the list it goes to.  The problem is, and I’ll be frank with this, every time I send this 
to the Assistant Dean or the Deans, I got to spend two days putting out the fires.  “Oh my God, you’re 
bringing in 2000 freshmen?  What the hell do you expect us to do?”  By the time I get (Cammy?) off the 
wall, or James, it’s not worth it.  So I normally don’t tell anybody the first few months that these reports 
come in.  The chancellor used to ask for the SIR numbers, and I won’t give it to him.  Because we go up 
and down.  Yes, this is a high number, this is our total SIRs, but I can melt that.  It’s easy to melt than 
build.  And one because most of those folks were here the first few years, they don’t believe anything.   
(25:45) 
G:  Okay so SIR complete, SIR rescind? 
K:  We canceled them. 
L:  We did it. 
K:  Yep 
G: This will increase— 
K:  Oh yeah!  So will the next one.  ‘Rescind’ means a student who has canceled it, ‘Canceled’ means we 
canceled it.  So we track all those…  You keep that….  There’s got to be some trust in the process, and I 
think in the last 3 years we’ve come in exactly on target.  And that is our goal. 
G:  And then, SIR number? 
K:  No, they told us, no. 
L:  They said no, they were offered and said no.   
K:  And we track those.  I want to know where everyone is in the universe; we track down to the (N of 
1?) I know where every student ended up. 
G:  So the rescind they send us in the SIR and then they backed out? 
K:  correct.  And now see; now they are part of our summer melt.  I got married, I got pregnant, I got a 
better school, I got drafted, and we lost the house, whatever the story is.  And we call each of those 
individuals as a follow‐up so that if they say it’s financial, financial aid calls them.  We talk about 
payment plan; we try to save everyone we can.  At least of the continuing.  And the way this works out, 
this gets a little confusing because you have to look at applications.  That’s the referral pool.  That’s the 
regular.  Early opt‐in is a program we started two years ago when I got rid of Shared Experience.  Which 
was like the bane of our existence thanks to the San Jose Mercury News.  Kids who applied to the 
University, but not to Merced, we write to them in January and say ‘did you think about us?’ and they 
can add us.  And this year 1100 kids added us.  We got 160 SIRs out of that.  In January, I can work with 
those kids to get a good yield number. 
G:  That’s actually very high. 
K:  Yeah, thank you.  We are pretty good at this, we’ve cleaned up our materials, and I mean our 
publications 3 years ago were horrible.  4 years ago.  We now have a family publication.  That said put 
Merced into a context that family can use to judge us against our sister campuses.  I’m going to work 
with Sam on the grad piece because I still hate that piece.  There are fewer and fewer pieces that I really 
hate.  But our publications were horrible; we didn’t have a visitor’s guide, for example.  So we now run 
21000 people a year through our visitor’s center.  We have the first UC international brochure since 
1868.  We’ve never done one of these and Merced did it first. 
G:  Do you have these all online? 
K, L:  yeah they’re in the CPR. 







K:  but the visitor’s guide, half is the campus, half is about the city. 
G:  Do you think they’d remember everything in the CPR? 
L:  He wouldn’t know.  I know. 
K:   But I think we are getting much better in our publications, trying to talk about the Merced 
experience.  The graduate division programs, we need to work on, because you can recruit centrally and 
make decisions decentrally.  That’s the model we had at Santa Cruz and it worked out pretty well.  My 
regional staff is now doing some of the graduate fairs because they are in the regions.  We can cover 
more things, less costs, more efficient.  And for my staff it gets them some additional experience in 
other areas of admissions.  Again, in all of our (paths?) we talk about the graduate programs as well as 
the undergrad, because we need to prove that we are in fact a university. 
(29:10) 
G, L:  Right. 
K:  we track those individuals, you can track early opt‐in referral‐regular, and there’s no early opt‐in for 
transfers.  So just referral and regular.  And then we run this every morning.  And again, this is where I 
would like to be, my guess is that we come in at 1925.  So we’re actually up.  Last year the high water 
mark was 1600.  We sweated meeting our numbers for Fall.  So we go through, it is individual and even a 
campus of 17‐19,000 like Santa Cruz does the exact same thing we are going to be doing for the next 10 
years.  First two weeks, triage.  Where is john?  I’m not kidding you; we go through every single 
individual.   
G:  I’m not surprised.  I see my students. 
K:  But we picked up last year, through this cycle, 150 FTE.  That was 1,000,008.  That we picked up for a 
couple 30 min meetings. 
G:  So tell us how financial aid picture fits into this whole process. 
K:  Leveraging, good news and bad news. 
G:  That I’m sure you need lots of data. 
(30:22) 
K:  well, luckily the methodology is federally mandated.  So the federal financial aid process is pretty 
clear on the financial aid regulations.  The biggest pot of money is the university return to aid. 
G:  Back up for just a second, where can we find all of the federal financial aid? 
K:  Financial aid website.   Yeah, but that’s not actually the interesting part.  The interesting part is— 
G:  I’m just thinking about, when I’m putting the report together, what links I need to make, and where.  
And this is not something that the WASC people are going to really look at, what they are going to do is 
the have a checklist.   
K:  But our financial aid process is so… comprehensive and complete that no one on the WASC team is 
going to have anything even resembling what we do.  So if you look at the folks who might know. 
G:  Oh well if it’s something we do really well and interestingly let’s talk about it. 
K:  It’s a massive amount of money, and we do it really well, we’ve done studies for the last 30 years 
over ‘indebtiture’ of CSU graduates versus UC graduates, our costs are a 1/3rd to 50% more depending 
on how you cost it out.  UC students at the end of a 4yr degree have about a 1300 dollar increase in total 
debt than a CSU student.  We fund really well.  Return to Aid is a very good model.  So 33% of every 
dollar of every increase is going back to aid, so we’ve got the blue and the gold that says if you have a 
family of 70,000 or less, you pay nothing.  Family contribution is zero.  Assuming you’re in the country 
legally, filed your taxes and got a SS number.  And the vast majority do.  We have very few (AB‐540?) 
students here. 
(32:09) 
G:   (AB‐540)? 







K:  It was the CA law that said if the last 3 years of schooling was in California for the purposes of tuition, 
we are going to make you a California resident.  Do you know the second largest group of illegal 
immigrants is?  Mexicans are first.  Irish is second largest.  So my people get anywhere. 
… 
Here’s where it gets confusing and I don’t know how much we want to go into this because it’s simply a 
proposal, but right now there is a committee of the UC called EFM, Educational Funding Model.  And for 
the last twenty years or more the University of California has said, as a principle:  money will follow 
need.  We are going to take all of the Return to Aid from all 9 undergrad campuses and we’re going to 
give it to those campuses who have enrolled the highest percentage of students with need.  We’ve done 
this for 20 years.  And they’ve been doing modeling that says, if you apply it at 3 campuses, the package 
is going to be about the same.  We’re not going to get into a bidding war. You’re going to get what you 
need.  Two of our campuses, say larger and more urban areas have decided, hey we are getting screwed 
in this.  So there’s a proposal— 
G:  Let me guess which two… 
(33:37) 
K:  I don’t want to name names.  Their position is, money should follow head count.  If we enroll them, 
we should get their return to aid.  So Jane and others have been fighting to say, no.  In the sake of 
fairness.  And if Berkley wants more of the financial aid money, go recruit poor students.  It’s very 
simple.  But for them, 5 million dollars will buy how many more national merits on my finalists?  So 
they’ve got a case. 
G:  but they don’t need to buy. 
K:  I wasn’t going to go that far.  But yes. 
G:  What I’ve learned about budgeting in this system, UCLA and Berkley should be taxed heavily because 
they are so well to do.  Their complaints are just really self serving. 
K:  That’s what the compromise might be.  The compromise might be that yes, the campuses get their 
Return to Aid on campus, but then we’re going to tax them for a central pot.  Because, this President 
doesn’t want (UCOP) doing anything.  So the idea of keeping the money on the campus and doing a TOE 
(Transfer of Expenses) later is very attractive to them.  I think it’s very short‐sighted, and really reduces 
our ability to leverage need to students.  We do the best the job of educating low‐income highly 
qualified students of any university in the country.  If you look at (held?) grant recipients, we are the first 
9 positions in national rankings.  The only other one that is even in the top 15 is USC. 
 
POTENTIALLY MORE USEFUL INFORMATION 
 
G:  See you’re throwing data at us, where are you getting this? 
K:  (UCOP). 
(35:10) 
K:  there’s a (petal/pedal?) report.  And Diana can go onto this forever.  In general, the University of 
California (off the record) we have a great relation with the financial aid office at (UCOP).  And if they 
have 100,000 left over, we get it.  Because 100,000 for us is great!  Berkley thinks it’s an accounting 
error.  So whenever there is short money, we’ve done very well.  And we’ve been able to leverage our 
students’ financial aids in ways I never could at Santa Cruz.  So we are, because we are small, every little 
bit helps.  And the 10 million dollar grant will help.  Or the 10 million dollar campaign currently 
underway will help. 
G:  how much does the fact that we’re small help you recruit students? 
K:  It’s a double‐edged sword.  We sell it, but one of the reasons why we’ve got the graduate programs 
here, the list is really short.  We need more majors.  And I know we need more faculty.  And I can’t help 
that argument, what I can say is we need more majors, minors, grad students to be TAs, we need, we 







need, we need.  One of the reasons I’m willing to move people off properties is to make more space 
here for faculty eventually because we’re not going to get anything in the “surge” building, Social 
Sciences, Management, gave me one class room.  I get one classroom, and I got it to 60 because I took 
out all of the AV equipment.  It was going to be a 40‐seater; I took out the disks and said Crap!  It’s still 
going to have media, but it’s not going to be able to broadcast to the space shuttle.  Which is apparently 
what Rich wanted at some point.  So I got one room of 60, and that’s it until Engineering 2.  I gain 
nothing, but if you look at the enrollment trend we’re going to be 1800 more.  So because I oversee 
registrar and space, I know what the admissions impact is.  If we are successful, life it going to get really 
interesting.  Which is why the “surge” building comes through.  But again, until they get a decision o the 
budget, and the lease‐bond issue, we may not see anything until Science and Engineering 2.  Or 
whatever the hell we’ll call it.  But there’s no instructional space gain.  Even in “surge” I get no wet labs.  
I get 6 wet‐labs for the entire campus.  And again, nobody wants to go to Castle, so we keep the faculty 
here.  The accountants, HR, what else can we move off campus?  I’m not willing to articulate that unless 
we are willing to do it.  If I move 6 people over already.  I’m waiting for Keith to give me the space; it’s 
only been 27 months.  Because he was holding it for faculty, I think his visioning was right, but I don’t 
believe any faculty will ever go there. 
(37:58) 
L:  There is a core group of faculty there. 
K:  That would leave in a minute.  Administrators we can put there.  Because we don’t need wet labs, we 
don’t need piped in gas, I don’t need refrigerators.  I mean, my footprint is pretty small.  I just need 
offices and cubicle space.   So financial aid I think we are going to do very well. And I can get you more 
information on that. 
L:  we had some reports for… 
K:  Diana sent most of hers, if you go to the financial aid site, we talk about the rest.  The interesting part 
is that Diana has put out, onto the street, about 180 million dollars worth of aid for next year.  She has 
60.  She’s got to package every one we’ve admitted. 
G, L:  then we melt. 
K:  We hope.  We wrote checks, they get cashed and it freaks out Monir but we can’t offer admissions 
without financial aid.  Financial aid is a fiscal commitment.  So we know what we’ve leveraged, I tell 
Keith, he turns (pal/pale?) and we move on.  There’s nothing else we can do.  That’s how we do it.  And 
the way we get our yield is we do a complete package.  We have financial aid and the admin offer.  
Berkley doesn’t, it’s weeks and months later.  But it’s Berkley so who cares?  Berkley could get away 
with murder.  When they send out their decisions, they close down their phone systems for 3 days.  
They’re not taking any calls because they don’t want to talk to anybody.  They want them to read the 
documents.  But if I did that?  I’d be nailed to the side of the building by Jane. 
G:  One big question here and, I think you’ve answered it already, essentially.  But I want to make sure 
that it’s specific.  There’s a new ETR policy that comes into effect in 2011‐2012.  What are you going to 
be doing to address that? 
 


QUESTION 1  ETR POLICY 
 
K:  Absolutely nothing.  It will have no effect on us. 
G:  Because? 
(40:05) 
K:  It will have no effect on anybody, just being honest about it.  Entitled to Review is a redefinition of 
how we describe something.  It is not how we do anything.  So one of the reasons I’ve invited Michael 
Brown to lunch, he wrote it, I want him to tell people:  this is what it really means:  It can’t mean 







anything if you think about it, because we are creating no additional slots at the university.  So there are 
no more places.  All this is about is rearranging deck chairs on the Titanic, but just don’t put that in the 
report.  For us it will mean nothing, we will use Entitled to Review before we deny anybody.  We admit 
almost everybody.  That’ll be our A by E review process.  It talks about getting rid of SAT2s; I go either 
way on that.  Given my test scores I never thought I’d be defending the SAT but the high school GPA, 
and the SAT2s were the best predictors of UC success.  We have 50 years worth of data.  SAT1 doesn’t 
give us much, but we couldn’t get rid of it, because it would put ACT out of business because they don’t 
offer subject tests.  My take, off the record, unofficial, so we’ve got the SAT the 3 components and high 
school GPA, great predictors.  But the SAT2s were better predictors, and we’ve gotten rid of them.  That 
allegedly will clear the threshold.  The hope is that more people will apply.  We have no new place to put 
anyone.  Doesn’t that just sounds like you’re going to piss off a whole bunch more people?  Who have 
given you $65 when there’s no more room at the end?  So my take is:  it’s not going to do anything.  It’s 
about imaging to the population that we are now going to have a referral pool down to 9% instead of 
11%.  We don’t have room for everybody; we’re the last ones in the referral pool.  So yeah, they’ve cut it 
from 1/5th to 9%.  The guarantee is 9%.  No campus next year will be in the referral pool.  So just 
cheesed off a bunch of people that way. 
(42:19) 
G:  So basically the 9‐11%, that 2% is the ETR? 
K:  No the ETR is everybody.  Everybody would be Entitled to Review, but if you’re selected and deemed 
eligible, then the guarantee would go from everybody who is eligible to the top 9%.  But we’re not going 
to have room for them anyway.  So I see us spending hundreds of thousands to do this, with no net 
result, and all the modeling we’ve done, the same kids would’ve  been admitted under Comprehensive 
Review, will be admitted under ETR. 
(42:52) 
G:  Is there anything that you’re going to have to change in terms of your procedures? 
K:  Yeah, I’m going to have to be nice when I talk about this in public.  I’ll do that, I’ll be fine.  For us, no.  
In 20 years when we are as selective as Berkley, yeah.  But you don’t think they’ll have something else 
by then?  No, I’ve talked to Susan and others, even Martha; they’re saying you’ll need hundreds of 
thousands of dollars.  I do, but not for this.  If you’re going to give me money I can do a better job of 
yielding a better class.  I can do a better job of recruiting students from more interesting niche markets 
internationally, and domestically.  We can do a better job on graduate.  But for the evaluation, no. 
G:  There are other things that are happening system‐wide that might have an impact, you’ve 
mentioned one of them.  The idea of recruiting international students, what do you do there?   
(43:48) 
K:  we’ve lead the charge on that.  Well, after 7 years of griping, what are you doing on the 13th‐14th of 
June? 
G:  I’m not going to be here. 
K:  Smart man. 
G:  I’m on a 9month contract; I’m giving my time right now. 
K:  Ah, well I’m taking my first vacation in 4 years, so I have empathy; you actually work more than me.  
So, I should give you this.  So I’ve bitched about this for 7 years.  When I first started doing international 
recruiting for Santa Cruz, people in the office of the President said I’d be going to prison, literally.  The 
level of xenophobia, because I was using state money to recruit internationally.  I asked for the words in 
writing and she said ‘well it’s not in writing, you should just know’.  So we’ve got a first ever system‐wide 
conversation about non‐resident recruitment, we got Chancellor Birgeneau to the (key‐note?); we’ve 
got 10 people from every campus.  We are going to figure how we are going to work together.  Summer, 
extension, credit, and the grad divisions.  Looking to see what partnership we can do in the first day is all 
about data that UCOP has.  The University of California, for the last 60 years has operated a Venus 







flytrap methodology in undergraduate nonresident recruitment.  You would stand there with your 
mouth open and if you flew in, we would reluctantly deal with you.  Because of name and whatnot, 
Berkley got to 8%.  Birgeneau wants them to be 25% nonresident.  Their incoming class is 24% 
nonresident.  It surprised even the admissions people.  Their view is that the state of California has room 
for—that the state of California can pay for 5,000 FTE but we got room for 5,500, we are going to fill the 
place up, and the state of California can have as much enrollment, and by extension, as much diversity 
as it can afford.  And we have an easier pathway on the international domestic nonresident is more of a 
tricky subject.   Because they are eligible for federal aid, and what do we do with those individuals?  
Here’s an interesting question, Berkley’s got room for 3,500 California residents, and they are going to 
have 500 nonresidents who are going to pay an extra 25,000 dollars.  Kid from Bakersfield says, ‘fine, I’ll 
pay the nonresident fees.’  We don’t have an answer for that question.  So what we’ve done is to 
develop a strategy of key‐markets so the State of California 6 years ago awarded a contract to handle 
recruitment into California from 4 countries:  Vietnam, China, Canada, and Mexico.  Paid for between 
the governor’s office, and the US Department of Commerce, studyincalifornia.com.   We are the only 
campus involved with them.  Insane.  It is just insane.  When I travel I travel with Berkley because it is 
Berkley and Merced.  So we’re the little bird on the elephant who gets to go through the tall grass.  I’m 
fine with that.  Because what they can’t deal with is more than enough for me.  We’ve been very 
selective.  We just had our first ever UC‐sponsored trip to China two weeks ago.  Independent Chinese 
foundation paid for all 9 of the campuses to send a recruiter to visit 11 cities in 14 days.  San Diego and 
Santa Cruz didn’t send anyone to a free trip.  It drives me crazy because it’s an opportunity to leverage 
the University of California branding because while we fight competitively in the state, and lie to one 
another horribly, Riverside has never given me correct numbers in 9 years, and I know they lie.  They 
know, I know they lie.  And we’re fine.  But out of state, if you look at Destination Indiana and 
Destination Philadelphia have done branding together, can you imagine what we could do as the 
University of California could do going in somewhere?  It’d be huge; all of us could be in a pact.  So our 
brochure is the base of the UC new international brochure.  We’ve never attached this market.  50% of 
our graduates are international.  We’ve never built up our undergraduate component.  Huge cadre of in 
the California community colleges who we are going after first.  So Merced has the first International 
Transfer Admission Guarantee of any campus in the UC that— is two years old.  We have 36 
agreements.  Irvine, Santa Barbara, San Diego, are now copying out I‐TAG agreement.  Because there are 
thousands of F1 Visa students enrolled in California community colleges.  There’s 150 Russians down in 
Coalinga.  How the hell they got there is beyond me.  But they want to articulate if they can live in West 
Hills, in the middle of nowhere, Merced is going to seem like Eden.  So when we are looking after, we’ve 
identified nontraditional markets, I do the Middle East pretty extensively, having lived there for 9 years.  
We’re looking at selected areas in China and Central and South America.  So we were just in Santiago on 
the graduate recruitment, I was helping Sam out. 
(48:49) 
K:  Sam couldn’t go so Ariel Escobar and Alex from my office went down with two other campuses.  Huge 
event, you know what Chile did right?  Okay so 5 years ago Chile sold all of the national mining mineral 
resources to China, all for about 50 billion US dollars.  They put 5 billion of that into a millennial fund to 
send Chilean undergrads who completed "bachloriate" degrees, to earn PhD abroad.  And they signed 
agreements with Canada, Spain, England, and the University of California.  Not California, not the United 
States, us (the UC system).  They send 500 fully sponsored PhD students, everything.  We got 114 of 
them system‐wide, Davis has the majority.  Every grad student that I can bring in, is one less Freshman I 
need to find at the last minute.  So I got to find 50 more because grad division is short.  Santa Cruz is 
always short too so I’m used to this.  But it helps us with that mix and I need those 50 grad students to 
be TAs for the undergrad courses.  It really is the circle of life.  This is why we look at enrollment 
management from a macro standpoint, not micro.  It’s not admissions, it’s not just the registrar, it’s not 







just financial aid, it’s not just marketing, it’s not just publications, it’s not just graduate division, and it’s 
not just international.  It is everything.  So the international program staff is now in admissions.  So we 
made their public area our old break room.  Because, for one, we are out of space.  But we also want 
them cohabitating to understand that international is the way we are going to meet 8% of our target 
eventually.  So you got the brochure and the agenda.  So Birgeneau has been a great lightning rod, he’s 
gone so far out on this.  And now the new chancellor at Davis as well. 
(50:42) 
G:  Now if you have any input back into the system, the system is getting killed on the PR for this.  
Because what the university is saying looks like a horrible contradiction.  It’s saying, “we’re going to 
recruit students from out of the state, and out of the country but not depriving any Californians of any 
places.”  To the rest of the world, what that looks like is a lie.  What we have to say is, “we are not 
depriving any state‐funded spaces.”  In other words it’s got to be thrown back on the legislature. 
K:  well we need, well that’s what we said.  My line is, “if we have room, the state has paid for X number 
of students.” 
G:  But that’s not getting out. 
K:  I know. 
G:  When I see this ever come up in the newspaper. 
K:  Which is why we are fighting with the Fresno Bee.  But we’ve attempted to place those stories, but 
that’s not good news. 
G: but when we say it, “oh we’re not displacing any Californian students.”  We need to make sure what 
we mean by that is that the state has funded X and we’re not displacing any of those.   
(51:40) 
K:  I wouldn’t say we’re not displacing.  But no one from Bulgaria is taking any kids place from 
Bakersfield.  They’re different targets. 
G:  Yes. 
K:  and that’s what we’ve been trying to—it’s not getting picked up. 
G:  Well no, because— 
K:  and I had to tell the Chronicle article this morning about the salaries again.  Oh that’s back on the 
front page. 
G:  executive salaries you mean? 
(52:00) 
K:  Oh yeah.  Well they’re coaches and doctors.  I mean, Yudof is like the 87th highest paid person in the 
university.  Because I used to go through the list.  When I first started working for the University of 
California, I was the 11,715th highest paid employee in the university.  My goal was to break 10,000 at 
some point before retirement.  Not going to happen.  But no, we’ve been trying to be very careful about 
the message.  For us it’s about diversity, the fact that a lot of our kids are not going to be able to do an 
education abroad program.  So how do we bring the world to them?  And how do we get kids into the 
graduate school conduit.  And this is one of the ways we’ve attempted to deal with that, but it’s sort of 
interesting that we’re the ones leading this.  I can’t help UCOPs‘ messaging.  We attempt to. 
(52:47) 
G:  Well you do have some feedback.  Minimal but, we’re getting killed on that one because we’re 
speaking with insider knowledge that there are these two pools.  Here’s the one our state is paying for, 
and here is the capacity. We want to fill the capacity, but the state is not paying for it.  And we’re going 
to stop giving California students a free ride.  We don’t want to say that. 
K:  we stopped that a long time ago.   
G:  but I think what we need to be very clear on is that these are two different pools, and the state isn’t 
paying for more than this.  That’s what – we’re not displacing. 







K:  but the university won’t articulate a target for the campuses based on FTE, they do it by dollar 
amount.  And I think that’s problematic, but this is not an administration at UCOP where we have much 
influence with.  Especially through my counterparts.   
(53:34) 
G:  Okay, is there anything else that you can think of that’s coming down the pike?  Or, I guess there’s 
one other question.  The degree to which these practices and procedures that you have are in a 
handbook for your employees or are written out? 
K:  Well you’ve got the enrollment management plan.  You’ve got the communication calendar, that’s 
part of the documents.   We update that, we just met for two hours yesterday to update the calendar.  
Chon has huge reports on what they do.  30‐40 pages.  I’ve never read one.  Only because, ultimately 
the only measurement that we’re held accountable to is:   did you meet enrollment target?  Nobody 
cares about anything else.  Did you meet target?  And the way we can justify the agreement with the 
office of the president is for the last 3 years is because we’ve made targets.  And they no longer ask, 
“Are you even viable?”  So we’ve at least moved that conversation, but what I will give you though is… 
Chon’s report is in there.  And financial aid’s. 
L:  I have this one from last year. 
(54:38) 
K:  I think we gave you everything and Jane is working, Jane is a great historian.  She actually loves 
writing this stuff. 
L:  Yeah we have all this. 
K:  I told her I’d read this when I retire.  Because the only thing your colleagues, or mine, care about is:  
are we going to be short?  Or too high?  And in Santa Cruz, the logic was, if you’re too high the faculty 
was upset with you.  If you were too short, the chancellor was upset.  The chancellor can fire me.  So 
guess which way we are going to err.  But because I also do facilities, we can’t create any more sections 
and Keith won’t release any more adjunct dollars.  And we didn’t get the TAs, so now what are we going 
to do?  We can’t go big, I mean, we can grow our way out of this budget crisis.  If we had two more 
buildings.  And you know, if we had 50 more faculty lying around.  So instead of the 50, we got 85 that 
had been proposed.  We know we need more faculty.  I mean, that’s the only way you can grow more 
majors, which is the way I can increase student enrollment.  Now, we’ve got to grow in SSHA, and I know 
nobody likes to hear it, but Management is one of the low hanging fruits.  I don’t know why they think 
that is a low cost major but… 
G:  Who thinks it’s a low cost major? 
(55:48) 
K:  Larry (Pits?).  “All SSHA is low‐cost.”  Maybe compared to— 
L:  Well relatively, maybe. 
G:  Management is the high‐cost, and Econ. 
K:  I know. 
G:  And the problem with Management for us is the economists. 
K:  I know.  Get rid of them!  I’m sorry. 
G:  There’s a thing called— 
K:  Hire Management faculty.  What I’d love to see the campus do is to find every senior‐senior faculty 
member from Berkley or LA, full Professor, step 99, one year from retirement that wants to come build a 
program.  Who can really just be the one to say:  this is how we can build a curriculum.  And just force it 
through and pay him more money than God.  My guess is that if the chancellor were to approach 
Birgeneau or (Block?) they might give us somebody for a year.  Because they’re supporting us in other 
ways, I mean, have we even asked?  So I’ve talked to Martha and other folks about what we might be 
able to do.  But all I know is that if we market it, I can fill it.  I’m not marketing Management right now 
because there is nothing there.  I have no credibility if I go out on that road.  We tried that the first year, 







we brought in a cohort, everyone left.  That goes back to retention.  So I’m not going to sell something 
that doesn’t exist.  Even I’m not that good.  Well the problem is that we would be successful for a year, 
and then we bite into the backside and that’s one of my concerns. 
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Date: October 11, 2010 
 
To: Dean Hirleman and Engineering Faculty 
 
From: Michael Roona, Christi Bengard, and Nancy Ochsner 
 
Re: 2009-10 Faculty Workload Report 
 
Attached are a PDF document and an Excel workbook.  The PDF document summarizes faculty 
workload during the 2009-10 academic year for all subjects offered in each school.  The Excel 
workbook contains six worksheets that provide detailed information about courses offered by your 
school.  Only credit bearing courses are included in each report.  In addition, only faculty who had 
some official responsibility for a course are included in the reports.  Thus, if a course was co-taught 
and each faculty member had 50% responsibility, then both faculty members get workload credit for 
the course.  If, however, a course was co-taught and one faculty member had 100% responsibility 
for the course and the other had 0%, then the faculty member with 0% responsibility did not get any 
workload credit for the student credit hours taught, and is not included in the report for this course.   
 
The first worksheet in the Excel workbook is a subset of the campus wide summary PDF document 
containing only your school’s information.  These documents show, for each subject offered, the 
number of credit bearing course sections taught, the number of students enrolled in those course 
sections, and the number of student credit hours taught by both senate and non-senate faculty.  In 
addition, they show the percentage of student credit hours taught in each subject area by senate and 
non-senate faculty.   
 
The second worksheet in the Excel workbook (“Faculty Teaching School Subject”) shows the 
courses taught in your school by ladder rank faculty and the home departments of those ladder rank 
faculty.  The third worksheet (“Other Teaching School Subject”) is just like the second one, except 
it lists courses taught in your school by non-ladder rank faculty (i.e., lecturers and TAs).  For these 
two reports, if a course is offered by your school, it is included, even if the course is taught by 
faculty from another school, but courses taught by your faculty in another school are not included. 
 
While the second and third worksheets are arranged by subject taught, the fourth and fifth 
worksheets are arranged by the organizational unit with which the instructor is affiliated.  These 
reports also include information about faculty rank, which is not included in the second and third 
worksheets.  The fourth worksheet (“Ladder Faculty by Org”) provides information about ladder 
rank faculty while the fifth worksheet (“Other Instruction by Org”) provides information about non-
ladder rank faculty.  As with the other reports, only courses offered by your school are included.  
Courses taught by your faculty in another school are not included.   
 
The sixth worksheet (“Export Worksheet”) contains the underlying data used to produce the reports 
and is what allows you to modify the reports if you so desire.  For example, if you want to see all 
the TAs and other instructional personnel associated with courses but who have 0% responsibility 
for them, you can change the “percent responsible” filter and see them, because the underlying data 
are included in the sixth worksheet. If you have any questions, please do not hesitate to ask.   
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Credit Sects - Number of credit bearing sections taught
SCHrs - Number of Student Credit Hours
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Course (Multiple Items)
RANK (All)


Senate Non-Senate
Total Credit 


Sects
Total 


Enrolled
Total 


SCHrs
Total % 
SCHrs


School
Subjec
t


Credit 
Sects Enrolled SCHrs


% 
SCHrs


Credit 
Sects Enrolled SCHrs


% 
SCHrs


ENG BEST 64 126 453 100% 0% 64.0 126.0 453.0 100%
BIOE 9 36 132 100% 0% 9.0 36.0 132.0 100%
CSE 14 136 528 19% 10 859 2264 81% 24.0 995.0 2792.0 100%
EECS 38 109 521 100% 0% 38.0 109.0 521.0 100%
ENGR 33 700 1920 58% 7 371 1388 42% 40.0 1071.0 3308.0 100%
ENVE 11 73 519 66% 4 71 264 34% 15.0 144.0 783.0 100%
ES 85 218 1413 99% 2 4 15 1% 87.0 222.0 1428.0 100%
ME 6 88 268 58% 5 62 197 42% 11.0 150.0 465.0 100%
MEAM 21 48 233 100% 0% 21.0 48.0 233.0 100%
MSE 10 33 103 100% 0% 10.0 33.0 103.0 100%


ENG Total 291 1567 6090 60% 28 1367 4128 40% 319.0 2934.0 10218.0 100%
NS BIO 79 1841 6384 62% 32 1357 3961 38% 112.0 3198.0 10345.0 100%


CHEM 65 805 2866 43% 11 1107 3811 57% 76.0 1912.0 6677.0 100%
ESS 15 189 965 99% 2 3 10 1% 17.0 192.0 975.0 100%
MATH 45 773 2981 25% 47 2346 8847 75% 92.0 3119.0 11828.0 100%
NSED 0% 24 298 448 100% 24.0 298.0 448.0 100%
PHYS 66 272 1040 27% 12 701 2801 73% 78.0 973.0 3841.0 100%
QSB 151 368 1170 99% 1 2 6 1% 152.0 370.0 1176.0 100%


NS Total 422 4248 15406 44% 129 5814 19884 56% 551.0 10062.0 35290.0 100%
SSHA ANTH 8 295 1180 67% 3 146 584 33% 11.0 441.0 1764.0 100%


ARTS 3 129 516 17% 25 665 2507 83% 28.0 794.0 3023.0 100%
CHN 0% 4 95 380 100% 4.0 95.0 380.0 100%
COGS 49 546 2204 85% 3 96 384 15% 52.0 642.0 2588.0 100%
ECON 17 433 1762 84% 2 82 328 16% 19.0 515.0 2090.0 100%
FRE 0% 4 95 380 100% 4.0 95.0 380.0 100%
GASP 6 187 748 81% 1 44 176 19% 7.0 231.0 924.0 100%
GEOG 1 1 4 100% 0% 1.0 1.0 4.0 100%
HIST 14 304 1216 56% 7 238 952 44% 21.0 542.0 2168.0 100%
JPN 0% 7 137 548 100% 7.0 137.0 548.0 100%
LIT 12 220 880 57% 5 167 668 43% 17.0 387.0 1548.0 100%
MGMT 4 145 580 23% 16 477 1908 77% 20.0 622.0 2488.0 100%
PHIL 3 52 208 17% 5 251 1004 83% 8.0 303.0 1212.0 100%
POLI 12 489 1946 62% 7 299 1199 38% 19.0 788.0 3145.0 100%
PSY 54 1301 5131 46% 19 1532 6126 54% 72.0 2832.0 11257.0 100%
SCS 3 3 29 100% 0% 3.0 3.0 29.0 100%
SOC 7 249 996 33% 8 499 1996 67% 15.0 748.0 2992.0 100%
SPAN 5 134 534 31% 14 302 1206 69% 19.0 435.0 1740.0 100%
USTU 4 104 107 65% 2 57 57 35% 6.0 161.0 164.0 100%
WCH 49 84 460 99% 1 1 4 1% 50.0 85.0 464.0 100%
WH 2 32 128 52% 2 30 120 48% 4.0 62.0 248.0 100%
WRI 0% 139 2493 9891 100% 139.0 2493.0 9891.0 100%


SSHA Total 253 4707 18629 38% 274 7705 30418 62% 526.0 12412.0 49047.0 100%
01 CORE 2 38 38 1% 49 963 3852 99% 51.0 1001.0 3890.0 100%
01 Total 2 38 38 1% 49 963 3852 99% 51.0 1001.0 3890.0 100%


Grand Total 967 10560 40163 41% 479 15849 58282 59% 1447.0 26409.0 98445.0 100%


Credit Course Enrollment and Student Credit Hours
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Course S(Multiple Items)
RANK (All)


Senate Non-Senate


Total 
Credit 
Sects


Total 
Enrolled


Total 
SCHrs


Total % 
SCHrs


School Subject
Credit 
Sects Enrolled SCHrs % SCHrs


Credit 
Sects Enrolled SCHrs % SCHrs


ENG BEST 64 126 453 100% 0% 64.0 126.0 453.0 100%
BIOE 9 36 132 100% 0% 9.0 36.0 132.0 100%
CSE 14 136 528 19% 10 859 2264 81% 24.0 995.0 2792.0 100%
EECS 38 109 521 100% 0% 38.0 109.0 521.0 100%
ENGR 33 700 1920 58% 7 371 1388 42% 40.0 1071.0 3308.0 100%
ENVE 11 73 519 66% 4 71 264 34% 15.0 144.0 783.0 100%
ES 85 218 1413 99% 2 4 15 1% 87.0 222.0 1428.0 100%
ME 6 88 268 58% 5 62 197 42% 11.0 150.0 465.0 100%
MEAM 21 48 233 100% 0% 21.0 48.0 233.0 100%
MSE 10 33 103 100% 0% 10.0 33.0 103.0 100%


ENG Total 291 1567 6090 60% 28 1367 4128 40% 319.0 2934.0 10218.0 100%
01 CORE 1 18 18 100% 0% 1.0 18.0 18.0 100%
01 Total 1 18 18 100% 0% 1.0 18.0 18.0 100%
Grand Total 292 1585 6108 60% 28 1367 4128 40% 320.0 2952.0 10236.0 100%


Credit Course Enrollment and Student Credit Hours


Credit Sects - Number of credit bearing sections taught
SCHrs - Number of Student Credit Hours


                                      Prepared by Institutional Planning and Analysis 10/07/2010    







Course S (All)
School (All) Who teaches what in each subject area by division


Ladder Rank Faculty with % Responsible > 0
Data


Subject Course Sect Term RANK Instructor Home dept


Percent 
Responsi
ble #Units


Credit 
Sects Enrolled SCHrs


BEST 200 01 S ASST P Chin, Wei-Chun Bioengineering 100% 3 1.0 13.0 39.0
201 01 S ASST P Davila, Lilian Materials Science & Engineering 100% 3 1.0 10.0 30.0
210 01 F ASOC P Leppert, Valerie Materials Science & Engineering 100% 4 1.0 2.0 8.0


02D F ASOC P Leppert, Valerie Materials Science & Engineering 100% 0 0.0 2.0 0.0
03L F ASOC P Leppert, Valerie Materials Science & Engineering 100% 0 0.0 2.0 0.0


291 01 F ASST P Dawson, Michael Biological Sciences 33% 1 0.3 2.3 2.3
Mccloskey, Kara Bioengineering 33% 1 0.3 2.3 2.3
Tsao, Meng-Lin Chemical Sciences 33% 1 0.3 2.3 2.3


S ASST P Dawson, Michael Biological Sciences 100% 1 1.0 6.0 6.0
292 01 F ASOC P Leppert, Valerie Materials Science & Engineering 100% 1 1.0 2.0 2.0


S ASOC P Leppert, Valerie Materials Science & Engineering 100% 1 1.0 2.0 2.0
02 F PROF Viney, Christopher Vice Provost Undergraduate Educatio 100% 1 1.0 1.0 1.0


S PROF Viney, Christopher Materials Science & Engineering 100% 1 1.0 1.0 1.0
03 S ASST P Chin, Wei-Chun Bioengineering 100% 1 1.0 1.0 1.0
04 F ASST P Chin, Wei-Chun Bioengineering 100% 1 1.0 3.0 3.0


S ASST P Lu, Jennifer Materials Science & Engineering 100% 1 1.0 1.0 1.0
05 F ASST P Lu, Jennifer Materials Science & Engineering 100% 1 1.0 1.0 1.0


S ASST P Mccloskey, Kara Bioengineering 100% 1 1.0 3.0 3.0
06 F ASST P Mccloskey, Kara Bioengineering 100% 1 1.0 3.0 3.0
07 F ASST P Ye, Tao Chemical Sciences 100% 1 1.0 1.0 1.0


S ASST P Sharping, Jay Physics 100% 1 1.0 2.0 2.0
08 F ASST P Sharping, Jay Physics 100% 1 1.0 2.0 2.0


S ASST P Davila, Lilian Materials Science & Engineering 100% 1 1.0 2.0 2.0
09 F ASST P Davila, Lilian Materials Science & Engineering 100% 1 1.0 2.0 2.0


S PROF Escobar, Ariel Bioengineering 100% 1 1.0 5.0 5.0
10 F PROF Escobar, Ariel Bioengineering 100% 1 1.0 3.0 3.0


293 01 S ASST P Mccloskey, Kara Bioengineering 100% 1 1.0 5.0 5.0
02 S ASST P Davila, Lilian Materials Science & Engineering 100% 1 1.0 2.0 2.0


295 01 F PROF Viney, Christopher Vice Provost Undergraduate Educatio 100% 12 1.0 1.0 12.0
S PROF Sun, Jian-Qiao Mechanical Engineering 100% 6 1.0 1.0 6.0


02 F ASST P Chin, Wei-Chun Bioengineering 100% 12 1.0 1.0 12.0
S ASST P Chin, Wei-Chun Bioengineering 100% 12 1.0 1.0 12.0


03 S ASST P Chin, Wei-Chun Bioengineering 100% 3 1.0 1.0 3.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Responsi
ble #Units


Credit 
Sects Enrolled SCHrs


BEST 295 04 S ASST P Ye, Tao Chemical Sciences 100% 6 1.0 1.0 6.0
05 S PROF Viney, Christopher Materials Science & Engineering 100% 11 1.0 1.0 11.0
06 S ASST P Mccloskey, Kara Bioengineering 100% 3 1.0 1.0 3.0
08 F ASST P Mccloskey, Kara Bioengineering 100% 6 1.0 1.0 6.0


S ASST P Sharping, Jay Physics 100% 11 1.0 1.0 11.0
09 F ASST P Mccloskey, Kara Bioengineering 100% 7 1.0 1.0 7.0


S ASST P Mccloskey, Kara Bioengineering 100% 9 1.0 1.0 9.0
10 S ASST P Mccloskey, Kara Bioengineering 100% 4 1.0 1.0 4.0
11 S ASST P Sharping, Jay Physics 100% 7 1.0 1.0 7.0
12 F ASST P Mccloskey, Kara Bioengineering 100% 10 1.0 2.0 20.0


S ASST P Lu, Jennifer Materials Science & Engineering 100% 8 1.0 1.0 8.0
13 S ASOC P Leppert, Valerie Materials Science & Engineering 100% 3 1.0 1.0 3.0
14 S PROF Escobar, Ariel Bioengineering 100% 4 1.0 1.0 4.0
15 S ASST P Davila, Lilian Materials Science & Engineering 100% 4 1.0 1.0 4.0
16 S ASST P Chin, Wei-Chun Bioengineering 100% 12 1.0 1.0 12.0
17 S ASOC P Leppert, Valerie Materials Science & Engineering 100% 12 1.0 1.0 12.0
18 S ASST P Mccloskey, Kara Bioengineering 100% 8 1.0 1.0 8.0
19 S PROF Escobar, Ariel Bioengineering 100% 2 1.0 1.0 2.0
20 S PROF Escobar, Ariel Bioengineering 100% 4 1.0 1.0 4.0
21 F ASST P Chin, Wei-Chun Bioengineering 100% 7 1.0 1.0 7.0


S ASST P Lu, Jennifer Materials Science & Engineering 100% 7 1.0 1.0 7.0
22 S ASST P Davila, Lilian Materials Science & Engineering 100% 5 1.0 1.0 5.0
25 F ASST P Chin, Wei-Chun Bioengineering 100% 11 1.0 1.0 11.0
32 F PROF Escobar, Ariel Bioengineering 100% 6 1.0 1.0 6.0
34 F PROF Escobar, Ariel Bioengineering 100% 8 1.0 1.0 8.0
44 F ASOC P Leppert, Valerie Materials Science & Engineering 100% 6 1.0 1.0 6.0
48 F ASOC P Leppert, Valerie Materials Science & Engineering 100% 10 1.0 1.0 10.0
65 F ASST P Lu, Jennifer Materials Science & Engineering 100% 3 1.0 1.0 3.0
80 F ASST P Davila, Lilian Materials Science & Engineering 100% 6 1.0 2.0 12.0
87 F ASST P Ye, Tao Chemical Sciences 100% 7 1.0 1.0 7.0
88 F ASST P Sharping, Jay Physics 100% 11 1.0 2.0 22.0
89 F PROF Sun, Jian-Qiao Mechanical Engineering 100% 12 1.0 1.0 12.0


299 01 S PROF Escobar, Ariel Bioengineering 100% 3 1.0 4.0 12.0
07 F ASST P Choi, Jinah Biological Sciences 1 4 1.0 1.0 4.0
08 F PROF Escobar, Ariel Bioengineering 100% 3 1.0 1.0 3.0


BEST Total 318 64.0 130.0 453.0
BIOE 030 01 F ASST P Chin, Wei-Chun Bioengineering 100% 4 1.0 22.0 88.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Responsi
ble #Units


Credit 
Sects Enrolled SCHrs


BIOE 095 01 F ASST P Chin, Wei-Chun Bioengineering 100% 3 1.0 1.0 3.0
S ASST P Chin, Wei-Chun Bioengineering 100% 3 1.0 1.0 3.0


150 01 F ASST P Mccloskey, Kara Bioengineering 100% 3 1.0 2.0 6.0
S PROF Escobar, Ariel Bioengineering 33% 3 0.3 1.7 5.0


ASST P Chin, Wei-Chun Bioengineering 33% 3 0.3 1.7 5.0
Mccloskey, Kara Bioengineering 33% 3 0.3 1.7 5.0


02D F ASST P Mccloskey, Kara Bioengineering 100% 0 0.0 2.0 0.0
02L S PROF Escobar, Ariel Bioengineering 33% 0 0.0 1.7 0.0


ASST P Chin, Wei-Chun Bioengineering 33% 0 0.0 1.7 0.0
Mccloskey, Kara Bioengineering 33% 0 0.0 1.7 0.0


195 01 S ASST P Chin, Wei-Chun Bioengineering 100% 5 1.0 1.0 5.0
02 F ASST P Mccloskey, Kara Bioengineering 100% 3 1.0 2.0 6.0


S ASST P Mccloskey, Kara Bioengineering 100% 1 1.0 1.0 1.0
03 F ASST P Chin, Wei-Chun Bioengineering 100% 5 1.0 1.0 5.0


BIOE Total 36 9.0 43.0 132.0
CSE 100 01 F ASST P Carreira-Perpinan, MigueComputer Science & Engineering 100% 4 1.0 24.0 96.0


140 01 S ASST P Yang, Ming Hsuan Computer Science & Engineering 100% 4 1.0 12.0 48.0
170 01 S ASST P Kallmann, Marcelo Computer Science & Engineering 100% 4 1.0 22.0 88.0
171 01 F ASST P Kallmann, Marcelo Computer Science & Engineering 100% 4 1.0 7.0 28.0


02L F ASST P Kallmann, Marcelo Computer Science & Engineering 100% 0 0.0 7.0 0.0
173 01 S ASST P Noelle, David Cognitive Science 100% 4 1.0 9.0 36.0
180 01 F ASST P Carpin, Stefano Computer Science & Engineering 100% 4 1.0 15.0 60.0
185 01 F ASST P Newsam, Shawn Computer Science & Engineering 100% 4 1.0 38.0 152.0
195 01 F ASST P Newsam, Shawn Computer Science & Engineering 100% 2 1.0 2.0 4.0


02 F ASST P Carpin, Stefano Computer Science & Engineering 100% 2 1.0 2.0 4.0
S ASST P Newsam, Shawn Computer Science & Engineering 100% 2 1.0 1.0 2.0


03 S ASST P Cerpa, Alberto Computer Science & Engineering 100% 2 1.0 1.0 2.0
1 S ASST P Kallmann, Marcelo Computer Science & Engineering 100% 4 1.0 1.0 4.0


199 01 F ASST P Newsam, Shawn Computer Science & Engineering 100% 2 1.0 1.0 2.0
S ASST P Newsam, Shawn Computer Science & Engineering 100% 2 1.0 1.0 2.0


CSE Total 44 14.0 143.0 528.0
EECS 260 01 S ASST P Carreira-Perpinan, MigueComputer Science & Engineering 100% 4 1.0 11.0 44.0


02L S ASST P Carreira-Perpinan, MigueComputer Science & Engineering 100% 0 0.0 11.0 0.0
262 01 F ASST P Cerpa, Alberto Computer Science & Engineering 100% 4 1.0 4.0 16.0


02L F ASST P Cerpa, Alberto Computer Science & Engineering 100% 0 0.0 4.0 0.0
274 01 F ASST P Yang, Ming Hsuan Computer Science & Engineering 100% 4 1.0 5.0 20.0


02L F ASST P Yang, Ming Hsuan Computer Science & Engineering 100% 0 0.0 4.0 0.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Responsi
ble #Units


Credit 
Sects Enrolled SCHrs


EECS 286 01 S ASST P Newsam, Shawn Computer Science & Engineering 100% 1.0 4.0 10.0
287 01 F ASST P Kallmann, Marcelo Computer Science & Engineering 100% 4 1.0 2.0 8.0


02L F ASST P Kallmann, Marcelo Computer Science & Engineering 100% 0 0.0 2.0 0.0
290 01 F ASST P Carreira-Perpinan, MigueComputer Science & Engineering 100% 1 1.0 21.0 21.0


S ASST P Noelle, David Cognitive Science 100% 1 1.0 18.0 18.0
295 01 S ASST P Kallmann, Marcelo Computer Science & Engineering 100% 12 1.0 3.0 36.0


02 S ASST P Kallmann, Marcelo Computer Science & Engineering 100% 11 1.0 1.0 11.0
03 S ASST P Newsam, Shawn Computer Science & Engineering 100% 11 1.0 1.0 11.0
04 S PROF Winston, Roland Physics 100% 2 1.0 1.0 2.0
05 S ASST P Carreira-Perpinan, MigueComputer Science & Engineering 100% 7 1.0 1.0 7.0
06 S ASST P Yang, Ming Hsuan Computer Science & Engineering 100% 7 1.0 1.0 7.0
07 F ASST P Cerpa, Alberto Computer Science & Engineering 100% 7 1.0 4.0 28.0


S ASST P Yang, Ming Hsuan Computer Science & Engineering 100% 7 1.0 1.0 7.0
08 S ASST P Newsam, Shawn Computer Science & Engineering 100% 3 1.0 1.0 3.0
09 S ASST P Carreira-Perpinan, MigueComputer Science & Engineering 100% 11 1.0 1.0 11.0
10 S ASST P Carreira-Perpinan, MigueComputer Science & Engineering 100% 7 1.0 1.0 7.0
11 S ASST P Newsam, Shawn Computer Science & Engineering 100% 9 1.0 1.0 9.0
12 S ASST P Carreira-Perpinan, MigueComputer Science & Engineering 100% 7 1.0 1.0 7.0
13 S ASST P Newsam, Shawn Computer Science & Engineering 100% 9 1.0 1.0 9.0
14 S ASST P Newsam, Shawn Computer Science & Engineering 100% 9 1.0 1.0 9.0
15 S ASST P Yang, Ming Hsuan Computer Science & Engineering 100% 7 1.0 1.0 7.0
16 S ASST P Yang, Ming Hsuan Computer Science & Engineering 100% 8 1.0 1.0 8.0
17 S ASST P Cerpa, Alberto Computer Science & Engineering 100% 11 1.0 1.0 11.0
18 S ASST P Cerpa, Alberto Computer Science & Engineering 100% 11 1.0 2.0 22.0
21 S ASST P Carreira-Perpinan, MigueComputer Science & Engineering 100% 7 1.0 1.0 7.0
22 S ASST P Carpin, Stefano Computer Science & Engineering 100% 12 1.0 1.0 12.0
24 F ASST P Carpin, Stefano Computer Science & Engineering 100% 12 1.0 2.0 24.0
31 F ASST P Kallmann, Marcelo Computer Science & Engineering 100% 7 1.0 1.0 7.0
35 F ASST P Kallmann, Marcelo Computer Science & Engineering 100% 11 1.0 3.0 33.0
40 F ASST P Newsam, Shawn Computer Science & Engineering 100% 11 1.0 2.0 22.0
56 F ASST P Yang, Ming Hsuan Computer Science & Engineering 100% 3 1.0 1.0 3.0
60 F ASST P Yang, Ming Hsuan Computer Science & Engineering 100% 7 1.0 2.0 14.0
66 F ASST P Carreira-Perpinan, MigueComputer Science & Engineering 100% 11 1.0 2.0 22.0
67 F ASST P Carreira-Perpinan, MigueComputer Science & Engineering 100% 11 1.0 1.0 11.0
68 F ASST P Carreira-Perpinan, MigueComputer Science & Engineering 100% 3 1.0 1.0 3.0
69 F ASST P Newsam, Shawn Computer Science & Engineering 100% 7 1.0 2.0 14.0


EECS Total 276 38.0 130.0 521.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Responsi
ble #Units


Credit 
Sects Enrolled SCHrs


ENGR 045 01 S PROF Viney, Christopher Materials Science & Engineering 100% 4 1.0 119.0 476.0
095 01 S ASOC P Leppert, Valerie Materials Science & Engineering 100% 1 1.0 2.0 2.0
097 01 F PROF Wright, Jeffrey School of Engineering 100% 1.0 90.0 127.0


S PROF Harmon, Thomas Environmental Engineering 100% 0 0.0 39.0 0.0
02F F ASOC P Leppert, Valerie Materials Science & Engineering 100% 0 0.0 15.0 0.0


S ASOC P Leppert, Valerie Materials Science & Engineering 100% 1.0 5.0 8.0
03F F PROF Wright, Jeffrey School of Engineering 100% 0 0.0 11.0 0.0


S PROF Harmon, Thomas Environmental Engineering 100% 1.0 7.0 12.0
04F F PROF Wright, Jeffrey School of Engineering 100% 0 0.0 8.0 0.0


S ASST P Newsam, Shawn Computer Science & Engineering 100% 1.0 6.0 8.0
05F F PROF Viney, Christopher Vice Provost Undergraduate Educatio 50% 0 0.0 5.5 0.0


Wright, Jeffrey School of Engineering 50% 0 0.0 5.5 0.0
S PROF Viney, Christopher Materials Science & Engineering 100% 1.0 10.0 12.0


06F F PROF Wright, Jeffrey School of Engineering 100% 0 0.0 13.0 0.0
07F F PROF Wright, Jeffrey School of Engineering 100% 0 0.0 10.0 0.0
08F F PROF Harmon, Thomas Environmental Engineering 100% 0 0.0 10.0 0.0


S PROF Harmon, Thomas Environmental Engineering 100% 1.0 5.0 9.0
10F S PROF Winston, Roland Physics 100% 1.0 6.0 9.0
11F F ASST P Campbell, John Environmental Engineering 100% 0 0.0 6.0 0.0
12F F PROF Winston, Roland School of Engineering 100% 0 0.0 6.0 0.0


120 01 S PROF Harmon, Thomas Environmental Engineering 100% 4 1.0 86.0 344.0
130 01 F PROF Modest, Michael Mechanical Engineering 100% 3 1.0 71.0 213.0
135 01 F ASST P Diaz, Gerardo Mechanical Engineering 100% 4 1.0 21.0 84.0


03L F ASST P Diaz, Gerardo Mechanical Engineering 100% 0 0.0 10.0 0.0
04L F ASST P Diaz, Gerardo Mechanical Engineering 100% 0 0.0 11.0 0.0


155 01 F ASST P Chen, Yihsu Environmental Engineering 100% 3 1.0 56.0 168.0
166 01 F PROF Escobar, Ariel Bioengineering 100% 3 1.0 7.0 21.0
170 01 S ASOC P Leppert, Valerie Materials Science & Engineering 100% 3 1.0 14.0 42.0
170L 01 S ASOC P Leppert, Valerie Materials Science & Engineering 100% 1 1.0 4.0 4.0


03 S ASOC P Leppert, Valerie Materials Science & Engineering 50% 1 0.5 0.5 0.5
180 01 F ASST P Guo, Qinghua Environmental Engineering 100% 4 1.0 39.0 156.0
191 01 F PROF Wright, Jeffrey School of Engineering 100% 1 1.0 13.0 13.0


S PROF Chiao, Raymond Physics 100% 1 1.0 34.0 34.0
195 01 S PROF Winston, Roland Physics 100% 2 1.0 1.0 2.0


02 S ASST P Guo, Qinghua Environmental Engineering 100% 3 1.0 1.0 3.0
03 S ASST P Guo, Qinghua Environmental Engineering 100% 3 1.0 1.0 3.0


197 01 F PROF Wright, Jeffrey School of Engineering 100% 1.0 45.0 71.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Responsi
ble #Units


Credit 
Sects Enrolled SCHrs


ENGR 197 01 S PROF Harmon, Thomas Environmental Engineering 100% 0 0.0 52.0 0.0
02F S ASOC P Leppert, Valerie Materials Science & Engineering 100% 1.0 12.0 20.0
03F F PROF Wright, Jeffrey School of Engineering 100% 0 0.0 6.0 0.0


S PROF Harmon, Thomas Environmental Engineering 100% 1.0 8.0 14.0
04F F PROF Wright, Jeffrey School of Engineering 100% 0 0.0 3.0 0.0


S ASST P Newsam, Shawn Computer Science & Engineering 100% 1.0 6.0 11.0
05F F PROF Viney, Christopher Vice Provost Undergraduate Educatio 50% 0 0.0 5.0 0.0


Wright, Jeffrey School of Engineering 50% 0 0.0 5.0 0.0
S PROF Viney, Christopher Materials Science & Engineering 100% 1.0 9.0 15.0


06F F PROF Wright, Jeffrey School of Engineering 100% 0 0.0 4.0 0.0
07F F PROF Wright, Jeffrey School of Engineering 100% 0 0.0 3.0 0.0
08F S PROF Harmon, Thomas Environmental Engineering 100% 1.0 8.0 13.0
10F S PROF Winston, Roland Physics 100% 1.0 9.0 14.0
11F F ASST P Campbell, John Environmental Engineering 100% 0 0.0 6.0 0.0
12F F PROF Winston, Roland School of Engineering 100% 0 0.0 13.0 0.0


199 01 S PROF Winston, Roland Physics 100% 4 1.0 1.0 4.0
270 01 S ASOC P Leppert, Valerie Materials Science & Engineering 100% 3 1.0 2.0 6.0
270L 01 S ASOC P Leppert, Valerie Materials Science & Engineering 100% 1 1.0 1.0 1.0


03 S ASOC P Leppert, Valerie Materials Science & Engineering 50% 1 0.5 0.5 0.5
ENGR Total 50 33.0 947.0 1920.0
ENVE 020 01 S ASOC P Rogge, Wolfgang Environmental Engineering 100% 4 1.0 13.0 52.0


100 01 F PROF Conklin, Martha Environmental Engineering 50% 4 0.5 3.0 12.0
O'Day, Peggy Earth Systems Sciences 50% 4 0.5 3.0 12.0


03L F PROF Conklin, Martha Environmental Engineering 50% 0 0.0 3.0 0.0
O'Day, Peggy Earth Systems Sciences 50% 0 0.0 3.0 0.0


112 01 S ASST P Ghezzehei, Teamrat Earth Systems Sciences 100% 8 2.0 18.0 312.0
116 01 S ASST P Westerling, Anthony Environmental Engineering 100% 3 1.0 7.0 21.0
130 01 F ASOC P Rogge, Wolfgang Environmental Engineering 100% 1.0 7.0 28.0
160 01 F ASST P Campbell, John Environmental Engineering 100% 4 1.0 11.0 44.0
164 01 S ASST P Chen, Yihsu Environmental Engineering 100% 4 1.0 8.0 32.0
195 01 S PROF Winston, Roland Physics 100% 2 1.0 1.0 2.0
199 01 F PROF Winston, Roland School of Engineering 100% 3 1.0 1.0 3.0


S PROF Winston, Roland Physics 100% 1 1.0 1.0 1.0
ENVE Total 37 11.0 79.0 519.0
ES 200 01 S PROF Conklin, Martha Environmental Engineering 50% 3 0.5 7.5 22.5


Traina, Samuel Graduate Division 50% 3 0.5 7.5 22.5
212 01 S ASST P Ghezzehei, Teamrat Earth Systems Sciences 100% 8 2.0 36.0 624.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Responsi
ble #Units


Credit 
Sects Enrolled SCHrs


ES 224 01 S ASST P Kueppers, Lara Earth Systems Sciences 100% 3 1.0 8.0 24.0
232 01 S ASST P Westerling, Anthony Environmental Engineering 100% 3 1.0 7.0 21.0
234 01 F ASOC P Rogge, Wolfgang Environmental Engineering 100% 1.0 2.0 6.0
235 01 F ASST P Diaz, Gerardo Mechanical Engineering 100% 4 1.0 2.0 8.0


03L F ASST P Diaz, Gerardo Mechanical Engineering 100% 0 0.0 1.0 0.0
04L F ASST P Diaz, Gerardo Mechanical Engineering 100% 0 0.0 1.0 0.0


248 01 F PROF Hart, Stephen Earth Systems Sciences 100% 3 1.0 7.0 21.0
260 01 F ASST P Campbell, John Environmental Engineering 100% 4 1.0 5.0 20.0
262 01 S PROF Winston, Roland Physics 100% 3 1.0 1.0 3.0
264 01 S ASST P Chen, Yihsu Environmental Engineering 100% 4 1.0 4.0 16.0
291 01 F ASST P Berhe, Asmeret Earth Systems Sciences 100% 1 1.0 15.0 15.0


S ASST P Ghezzehei, Teamrat Earth Systems Sciences 100% 1 1.0 10.0 10.0
292 01 F ASST P Kueppers, Lara Earth Systems Sciences 100% 2 1.0 15.0 30.0


S ASST P Beman, John Earth Systems Sciences 100% 4 1.0 8.0 32.0
02 F ASST P Guo, Qinghua Environmental Engineering 100% 2 1.0 4.0 8.0


S ASST P Guo, Qinghua Environmental Engineering 100% 3 1.0 5.0 15.0
02D S ASST P Beman, John Earth Systems Sciences 50% 0 0.0 4.0 0.0


Guo, Qinghua Environmental Engineering 50% 0 0.0 4.0 0.0
03L F PROF Conklin, Martha Environmental Engineering 50% 0 0.0 1.0 0.0


O'Day, Peggy Earth Systems Sciences 50% 0 0.0 1.0 0.0
04 F PROF Conklin, Martha Environmental Engineering 50% 4 0.5 1.0 4.0


O'Day, Peggy Earth Systems Sciences 50% 4 0.5 1.0 4.0
05 F PROF Hart, Stephen Earth Systems Sciences 100% 4 1.0 1.0 4.0


295 01 F ASST P Dayrat, Benoit Biological Sciences 100% 12 1.0 1.0 12.0
S ASST P Dayrat, Benoit Biological Sciences 100% 12 1.0 1.0 12.0


02 F ASST P Guo, Qinghua Environmental Engineering 100% 4 1.0 1.0 4.0
S ASST P Beman, John Earth Systems Sciences 100% 8 1.0 1.0 8.0


03 F PROF Traina, Samuel School of Natural Sciences 100% 4 1.0 1.0 4.0
S PROF Bales, Roger Environmental Engineering 100% 12 1.0 2.0 24.0


04 S PROF Hart, Stephen Earth Systems Sciences 100% 3 1.0 1.0 3.0
05 F PROF Bales, Roger Environmental Engineering 100% 9 1.0 1.0 9.0


S PROF Traina, Samuel Graduate Division 100% 12 1.0 1.0 12.0
06 F PROF Bales, Roger Environmental Engineering 100% 10 1.0 1.0 10.0


S ASST P Frank, Anna Biological Sciences 100% 6 1.0 1.0 6.0
07 S PROF Harmon, Thomas Environmental Engineering 100% 12 1.0 1.0 12.0
08 F PROF Bales, Roger Environmental Engineering 100% 12 1.0 2.0 24.0


S ASST P Kueppers, Lara Earth Systems Sciences 100% 9 1.0 1.0 9.0







Subject Course Sect Term RANK Instructor Home dept
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ES 295 09 S ASST P Kueppers, Lara Earth Systems Sciences 100% 6 1.0 1.0 6.0
10 F ASST P Westerling, Anthony Environmental Engineering 100% 12 1.0 1.0 12.0


S PROF Harmon, Thomas Environmental Engineering 100% 12 1.0 1.0 12.0
13 S ASST P Guo, Qinghua Environmental Engineering 100% 6 1.0 1.0 6.0
14 F ASST P Dawson, Michael Biological Sciences 50% 12 0.5 0.5 6.0


Guo, Qinghua Environmental Engineering 50% 12 0.5 0.5 6.0
S ASST P Dawson, Michael Biological Sciences 100% 12 1.0 1.0 12.0


15 S PROF O'Day, Peggy Earth Systems Sciences 100% 1 1.0 1.0 1.0
16 S PROF Bales, Roger Environmental Engineering 100% 12 1.0 1.0 12.0
17 F ASST P Campbell, John Environmental Engineering 100% 3 1.0 1.0 3.0


S ASST P Campbell, John Environmental Engineering 100% 8 1.0 1.0 8.0
18 S PROF Hart, Stephen Earth Systems Sciences 100% 3 1.0 1.0 3.0
19 S PROF O'Day, Peggy Earth Systems Sciences 100% 12 1.0 1.0 12.0
20 S ASST P Westerling, Anthony Environmental Engineering 100% 12 1.0 1.0 12.0
21 S ASST P Guo, Qinghua Environmental Engineering 100% 5 1.0 1.0 5.0
22 S PROF Harmon, Thomas Environmental Engineering 100% 12 1.0 1.0 12.0
23 S PROF Harmon, Thomas Environmental Engineering 100% 12 1.0 1.0 12.0
24 S PROF Conklin, Martha Environmental Engineering 100% 1 1.0 1.0 1.0
25 S ASST P Westerling, Anthony Environmental Engineering 100% 6 1.0 1.0 6.0
26 S ASST P Campbell, John Environmental Engineering 100% 3 1.0 1.0 3.0
27 S PROF Bales, Roger Environmental Engineering 100% 1 1.0 1.0 1.0
28 S ASST P Ghezzehei, Teamrat Earth Systems Sciences 100% 2 1.0 1.0 2.0
36 F PROF Harmon, Thomas Environmental Engineering 100% 10 1.0 2.0 20.0
38 F PROF Harmon, Thomas Environmental Engineering 100% 12 1.0 2.0 24.0
59 F PROF Conklin, Martha Environmental Engineering 100% 9 1.0 1.0 9.0
63 F PROF O'Day, Peggy Earth Systems Sciences 100% 1.0 2.0 14.0
64 F ASST P Diaz, Gerardo Mechanical Engineering 100% 4 1.0 1.0 4.0
65 F ASST P Westerling, Anthony Environmental Engineering 100% 7 1.0 1.0 7.0
66 F ASST P Guo, Qinghua Environmental Engineering 100% 5 1.0 1.0 5.0
67 F ASST P Frank, Anna Biological Sciences 100% 4 1.0 1.0 4.0
69 F ASST P Beman, John Earth Systems Sciences 100% 1 1.0 1.0 1.0
72 F PROF Hart, Stephen Earth Systems Sciences 100% 2 1.0 1.0 2.0
73 F ASST P Guo, Qinghua Environmental Engineering 100% 6 1.0 1.0 6.0


299 01 F ASST P Guo, Qinghua Environmental Engineering 100% 6 1.0 1.0 6.0
S ASST P Guo, Qinghua Environmental Engineering 100% 6 1.0 1.0 6.0


02 F PROF Traina, Samuel School of Natural Sciences 100% 8 1.0 1.0 8.0
S PROF Winston, Roland Physics 100% 9 1.0 1.0 9.0
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ES 299 03 S PROF Harmon, Thomas Environmental Engineering 50% 12 0.5 0.5 6.0
ASST P Guo, Qinghua Environmental Engineering 50% 12 0.5 0.5 6.0


04 S ASST P Guo, Qinghua Environmental Engineering 100% 5 1.0 1.0 5.0
05 S ASST P Chen, Yihsu Environmental Engineering 100% 4 1.0 1.0 4.0
06 S ASST P Guo, Qinghua Environmental Engineering 100% 5 1.0 1.0 5.0
07 S PROF Winston, Roland Physics 100% 2 1.0 1.0 2.0
22 F ASST P Chen, Yihsu Environmental Engineering 100% 8 1.0 1.0 8.0
39 F ASST P Guo, Qinghua Environmental Engineering 100% 4 1.0 1.0 4.0
40 F ASST P Guo, Qinghua Environmental Engineering 100% 5 1.0 1.0 5.0
41 F ASST P Berhe, Asmeret Earth Systems Sciences 100% 2 1.0 1.0 2.0
42 F ASST P Frank, Anna Biological Sciences 100% 3 1.0 1.0 3.0
43 F ASST P Guo, Qinghua Environmental Engineering 100% 5 1.0 1.0 5.0
44 F ASST P Guo, Qinghua Environmental Engineering 100% 5 1.0 1.0 5.0
45 F ASST P Kueppers, Lara Earth Systems Sciences 100% 6 1.0 1.0 6.0
46 F ASST P Guo, Qinghua Environmental Engineering 100% 6 1.0 1.0 6.0
48 F ASST P Ghezzehei, Teamrat Earth Systems Sciences 100% 2 1.0 1.0 2.0
49 F PROF Winston, Roland School of Engineering 100% 2 1.0 1.0 2.0


ES Total 530 85.0 230.0 1413.0
ME 135 01 S ASST P Ma, Yanbao Mechanical Engineering 100% 3 1.0 40.0 120.0


140 01 S PROF Sun, Jian-Qiao Mechanical Engineering 100% 4 1.0 33.0 132.0
188 01 S ASOC P De Menezes Coimbra, CMechanical Engineering 100% 1 1.0 6.0 6.0


02 S ASOC P De Menezes Coimbra, CMechanical Engineering 100% 1 1.0 6.0 6.0
199 01 F ASOC P De Menezes Coimbra, CMechanical Engineering 100% 1 1.0 2.0 2.0


S PROF Winston, Roland Physics 100% 2 1.0 1.0 2.0
ME Total 12 6.0 88.0 268.0
MEAM 201 01 F PROF Sun, Jian-Qiao Mechanical Engineering 100% 4 1.0 10.0 40.0


202 01 S ASST P Diaz, Gerardo Mechanical Engineering 100% 4 1.0 5.0 20.0
237 01 S PROF Modest, Michael Mechanical Engineering 100% 3 1.0 8.0 24.0
250 01 F ASST P Ma, Yanbao Mechanical Engineering 100% 4 1.0 2.0 8.0
280 01 F ASOC P De Menezes Coimbra, CMechanical Engineering 100% 4 1.0 6.0 24.0


02D F ASOC P De Menezes Coimbra, CMechanical Engineering 100% 0 0.0 6.0 0.0
295 01 S PROF Winston, Roland Physics 100% 5 1.0 1.0 5.0


02 S PROF Sun, Jian-Qiao Mechanical Engineering 100% 8 1.0 1.0 8.0
03 S PROF Sun, Jian-Qiao Mechanical Engineering 100% 12 1.0 1.0 12.0
04 S ASST P Diaz, Gerardo Mechanical Engineering 100% 12 1.0 1.0 12.0
05 F PROF Sun, Jian-Qiao Mechanical Engineering 100% 8 1.0 2.0 16.0


S ASST P Diaz, Gerardo Mechanical Engineering 100% 9 1.0 1.0 9.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Responsi
ble #Units


Credit 
Sects Enrolled SCHrs


MEAM 295 06 F ASOC P De Menezes Coimbra, CMechanical Engineering 100% 12 1.0 1.0 12.0
S ASOC P De Menezes Coimbra, CMechanical Engineering 100% 5 1.0 1.0 5.0


18 F ASST P Diaz, Gerardo Mechanical Engineering 100% 4 1.0 1.0 4.0
19 F PROF Winston, Roland School of Engineering 100% 8 1.0 1.0 8.0


299 01 S PROF Sun, Jian-Qiao Mechanical Engineering 100% 4 1.0 1.0 4.0
02 S PROF Winston, Roland Physics 100% 5 1.0 1.0 5.0
03 S PROF Sun, Jian-Qiao Mechanical Engineering 100% 4 1.0 1.0 4.0
04 S ASOC P De Menezes Coimbra, CMechanical Engineering 100% 5 1.0 1.0 5.0
07 F PROF Sun, Jian-Qiao Mechanical Engineering 100% 4 1.0 1.0 4.0
09 F PROF Winston, Roland School of Engineering 100% 4 1.0 1.0 4.0


MEAM Total 128 21.0 54.0 233.0
MSE 110 01 F ASOC P Leppert, Valerie Materials Science & Engineering 100% 4 1.0 2.0 8.0


02L F ASOC P Leppert, Valerie Materials Science & Engineering 100% 0 0.0 2.0 0.0
111 01 F ASST P Lu, Jennifer Materials Science & Engineering 100% 4 1.0 4.0 16.0
112 01 F ASST P Davila, Lilian Materials Science & Engineering 100% 3 1.0 5.0 15.0
118 01 S ASST P Lu, Jennifer Materials Science & Engineering 100% 3 1.0 14.0 42.0
120 01 F PROF Viney, Christopher Vice Provost Undergraduate Educatio 100% 3 1.0 3.0 9.0
195 01 F ASST P Lu, Jennifer Materials Science & Engineering 100% 3 1.0 1.0 3.0


S ASST P Lu, Jennifer Materials Science & Engineering 100% 3 1.0 1.0 3.0
02 F ASOC P Leppert, Valerie Materials Science & Engineering 100% 3 1.0 1.0 3.0


S ASST P Lu, Jennifer Materials Science & Engineering 100% 3 1.0 1.0 3.0
03 S ASOC P Leppert, Valerie Materials Science & Engineering 100% 1 1.0 1.0 1.0


MSE Total 30 10.0 35.0 103.0
Grand Total 1461 291.0 1879.0 6090.0







Course SC(All)
DIVISION (All) Who teaches what in each subject area by division


Lecturers & TAs with % Responsible > 0
Data


Subject Course Sect Term RANK Instructor Home dept


Percent 
Respon
sible #Units


Credit 
Sects Enrolled SCHrs


CSE 005 01 F LEC-18 Kanemoto, Kathleen Computer Science & Engineeri 100% 4 1.0 82.0 328.0
S LEC-18 Kanemoto, Kathleen Computer Science & Engineeri 100% 4 1.0 49.0 196.0


04L S LEC-18 Kanemoto, Kathleen Computer Science & Engineeri 100% 0 0.0 19.0 0.0
020 01 F LEC-18 Lwin, Kelvin Computer Science & Engineeri 100% 2 1.0 271.0 542.0


03L F LEC-18 Lwin, Kelvin Computer Science & Engineeri 100% 0 0.0 30.0 0.0
08L F LEC-18 Lwin, Kelvin Computer Science & Engineeri 100% 0 0.0 30.0 0.0


021 01 F LEC-18 Lwin, Kelvin Computer Science & Engineeri 100% 2 1.0 58.0 116.0
S LEC-18 Lwin, Kelvin Mechanical Engineering 100% 2 1.0 170.0 340.0


030 01 F LEC-18 Ewart, John Computer Science & Engineeri 100% 4 1.0 56.0 224.0
S LEC-18 Ewart, John Computer Science & Engineeri 100% 4 1.0 23.0 92.0


031 01 S LEC-18 Ewart, John Computer Science & Engineeri 100% 4 1.0 35.0 140.0
150 01 S LEC-18 Lwin, Kelvin Mechanical Engineering 100% 4 1.0 28.0 112.0


ENGR 057 01 F LEC-18 Leal-Quiros, Edbertho Computer Science & Engineeri 100% 4 1.0 137.0 548.0
S LEC-18 Leal-Quiros, Edbertho Computer Science & Engineeri 100% 4 1.0 75.0 300.0


065 01 F LEC-18 Leal-Quiros, Edbertho Computer Science & Engineeri 100% 4 1.0 26.0 104.0
S LEC-18 Leal-Quiros, Edbertho Computer Science & Engineeri 100% 3 1.0 36.0 108.0


151 01 F LEC-18 Nguyen, Thomas Mechanical Engineering 100% 4 1.0 39.0 156.0
02L F LEC-18 Nguyen, Thomas Mechanical Engineering 100% 0 0.0 17.0 0.0
03L F LEC-18 Nguyen, Thomas Mechanical Engineering 100% 0 0.0 22.0 0.0


155 01 S LEC-18 Nguyen, Thomas Mechanical Engineering 100% 3 1.0 57.0 171.0
170L 03 S T-ASST Premasekharan, Gayatri Materials Science & Engineerin 50% 1 0.5 0.5 0.5
270L 03 S T-ASST Premasekharan, Gayatri Materials Science & Engineerin 50% 1 0.5 0.5 0.5


ENVE 010 01 F LEC-18 Shaw, Glenn Environmental Engineering 100% 4 1.0 57.0 228.0
110 01 F LEC-18 Liu, Fengjing Environmental Engineering 50% 4 0.5 2.0 8.0


Rice, Robert Environmental Engineering 50% 4 0.5 2.0 8.0
114 01 S LEC-18 Liu, Fengjing Environmental Engineering 100% 3 1.0 5.0 15.0
181 01 S LEC-18 Rice, Robert Environmental Engineering 100% 1 1.0 5.0 5.0


ES 214 01 S LEC-18 Liu, Fengjing Environmental Engineering 100% 3 1.0 1.0 3.0
292 06 F LEC-18 Liu, Fengjing Environmental Engineering 50% 4 0.5 1.5 6.0


Rice, Robert Environmental Engineering 50% 4 0.5 1.5 6.0
ESS 110 01 F LEC-18 Liu, Fengjing Environmental Engineering 50% 4 0.5 1.0 4.0


Rice, Robert Environmental Engineering 50% 4 0.5 1.0 4.0
195 01 F LEC-18 Rice, Robert Environmental Engineering 100% 2 1.0 1.0 2.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respon
sible #Units


Credit 
Sects Enrolled SCHrs


ME 120 01 S LEC-18 Nguyen, Thomas Mechanical Engineering 100% 3 1.0 21.0 63.0
137 01 F LEC-18 Nguyen, Thomas Mechanical Engineering 100% 4 1.0 12.0 48.0


02L F LEC-18 Nguyen, Thomas Mechanical Engineering 100% 0 0.0 12.0 0.0
170 01 S LEC-18 Leal-Quiros, Edbertho Computer Science & Engineeri 50% 3 0.5 5.5 16.5


Nguyen, Thomas Mechanical Engineering 50% 3 0.5 5.5 16.5
02L S LEC-18 Leal-Quiros, Edbertho Computer Science & Engineeri 50% 0 0.0 5.5 0.0


Nguyen, Thomas Mechanical Engineering 50% 0 0.0 5.5 0.0
190 01 F LEC-18 Leal-Quiros, Edbertho Computer Science & Engineeri 100% 3 1.0 17.0 51.0
199 02 F LEC-18 Nguyen, Thomas Mechanical Engineering 100% 2 1.0 1.0 2.0


Grand Total 109 29.0 1424.0 3964.0







INSTRU(All) Credit bearing courses taught by Ladder Rank Faculty with % Responsible > 0
Faculty instruction by Home Dept within and outside of the School


Data


Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


AA Vice Provost UndergraduaF PROF Viney, Christopher BEST 292 02 100% 1.0 1.0 1.0 1.0
295 01 100% 1.0 12.0 1.0 12.0


ENGR 097 05F 50% 0.0 0.0 5.5 0.0
197 05F 50% 0.0 0.0 5.0 0.0


MSE 120 01 100% 1.0 3.0 3.0 9.0
F Total 3.0 16.0 15.5 22.0


Vice Provost Undergraduate Education Total 3.0 16.0 15.5 22.0
AA Total 3.0 16.0 15.5 22.0
EN Bioengineering F PROF Escobar, Ariel BEST 292 10 100% 1.0 1.0 3.0 3.0


295 32 100% 1.0 6.0 1.0 6.0
34 100% 1.0 8.0 1.0 8.0


299 08 100% 1.0 3.0 1.0 3.0
ENGR 166 01 100% 1.0 3.0 7.0 21.0
QSB 295 78 100% 1.0 6.0 1.0 6.0


299 04 100% 1.0 3.0 1.0 3.0
ASST P Chin, Wei-Chun BEST 292 04 100% 1.0 1.0 3.0 3.0


295 02 100% 1.0 12.0 1.0 12.0
21 100% 1.0 7.0 1.0 7.0
25 100% 1.0 11.0 1.0 11.0


BIO 095 01 100% 1.0 4.0 13.0
195 07 100% 1.0 3.0 8.0


BIOE 030 01 100% 1.0 4.0 22.0 88.0
095 01 100% 1.0 3.0 1.0 3.0
195 03 100% 1.0 5.0 1.0 5.0


Mccloskey, Kara BEST 291 01 33% 0.3 1.0 2.3 2.3
292 06 100% 1.0 1.0 3.0 3.0
295 08 100% 1.0 6.0 1.0 6.0


09 100% 1.0 7.0 1.0 7.0
12 100% 1.0 10.0 2.0 20.0


BIOE 150 01 100% 1.0 3.0 2.0 6.0
02D 100% 0.0 0.0 2.0 0.0


195 02 100% 1.0 3.0 2.0 6.0
QSB 291 01 33% 0.3 1.0 5.7 5.7


292 15 100% 1.0 1.0 1.0 1.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


EN Bioengineering F ASST P Mccloskey, Kara QSB 295 03 100% 1.0 11.0 1.0 11.0
F Total 24.7 117.0 75.0 268.0
S PROF Escobar, Ariel BEST 292 09 100% 1.0 1.0 5.0 5.0


295 14 100% 1.0 4.0 1.0 4.0
19 100% 1.0 2.0 1.0 2.0
20 100% 1.0 4.0 1.0 4.0


299 01 100% 1.0 3.0 4.0 12.0
BIOE 150 01 33% 0.3 3.0 1.7 5.0


02L 33% 0.0 0.0 1.7 0.0
QSB 295 32 100% 1.0 4.0 1.0 4.0


299 02 100% 1.0 2.0 5.0
ASST P Chin, Wei-Chun BEST 200 01 100% 1.0 3.0 13.0 39.0


292 03 100% 1.0 1.0 1.0 1.0
295 02 100% 1.0 12.0 1.0 12.0


03 100% 1.0 3.0 1.0 3.0
16 100% 1.0 12.0 1.0 12.0


BIO 095 01 100% 1.0 4.0 1.0 4.0
02 100% 1.0 3.0 1.0 3.0
03 100% 1.0 2.0 1.0 2.0


195 12 100% 1.0 3.0 1.0 3.0
17 100% 1.0 2.0 1.0 2.0


BIOE 095 01 100% 1.0 3.0 1.0 3.0
150 01 33% 0.3 3.0 1.7 5.0


02L 33% 0.0 0.0 1.7 0.0
195 01 100% 1.0 5.0 1.0 5.0


ESS 095 01 100% 1.0 2.0 1.0 2.0
195 01 100% 1.0 4.0 1.0 4.0


Mccloskey, Kara BEST 292 05 100% 1.0 1.0 3.0 3.0
293 01 100% 1.0 1.0 5.0 5.0
295 06 100% 1.0 3.0 1.0 3.0


09 100% 1.0 9.0 1.0 9.0
10 100% 1.0 4.0 1.0 4.0
18 100% 1.0 8.0 1.0 8.0


BIOE 150 01 33% 0.3 3.0 1.7 5.0
02L 33% 0.0 0.0 1.7 0.0


195 02 100% 1.0 1.0 1.0 1.0
QSB 292 10 100% 1.0 1.0 1.0 1.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


EN Bioengineering S ASST P Mccloskey, Kara QSB 295 31 100% 1.0 11.0 1.0 11.0
S Total 31.0 125.0 66.0 191.0


Bioengineering Total 55.7 242.0 141.0 459.0
Computer Science & EngiF ASST P Carpin, Stefano CSE 180 01 100% 1.0 4.0 15.0 60.0


195 02 100% 1.0 2.0 2.0 4.0
EECS 295 24 100% 1.0 12.0 2.0 24.0


Carreira-Perpinan, Migu CSE 100 01 100% 1.0 4.0 24.0 96.0
EECS 290 01 100% 1.0 1.0 21.0 21.0


295 66 100% 1.0 11.0 2.0 22.0
67 100% 1.0 11.0 1.0 11.0
68 100% 1.0 3.0 1.0 3.0


Cerpa, Alberto EECS 262 01 100% 1.0 4.0 4.0 16.0
02L 100% 0.0 0.0 4.0 0.0


295 07 100% 1.0 7.0 4.0 28.0
Kallmann, Marcelo CSE 171 01 100% 1.0 4.0 7.0 28.0


02L 100% 0.0 0.0 7.0 0.0
EECS 287 01 100% 1.0 4.0 2.0 8.0


02L 100% 0.0 0.0 2.0 0.0
295 31 100% 1.0 7.0 1.0 7.0


35 100% 1.0 11.0 3.0 33.0
Newsam, Shawn CSE 185 01 100% 1.0 4.0 38.0 152.0


195 01 100% 1.0 2.0 2.0 4.0
199 01 100% 1.0 2.0 1.0 2.0


EECS 295 40 100% 1.0 11.0 2.0 22.0
69 100% 1.0 7.0 2.0 14.0


Yang, Ming Hsuan EECS 274 01 100% 1.0 4.0 5.0 20.0
02L 100% 0.0 0.0 4.0 0.0


295 56 100% 1.0 3.0 1.0 3.0
60 100% 1.0 7.0 2.0 14.0


F Total 22.0 125.0 159.0 592.0
S ASST P Carpin, Stefano EECS 295 22 100% 1.0 12.0 1.0 12.0


Carreira-Perpinan, Migu EECS 260 01 100% 1.0 4.0 11.0 44.0
02L 100% 0.0 0.0 11.0 0.0


295 05 100% 1.0 7.0 1.0 7.0
09 100% 1.0 11.0 1.0 11.0
10 100% 1.0 7.0 1.0 7.0
12 100% 1.0 7.0 1.0 7.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


EN Computer Science & EngiS ASST P Carreira-Perpinan, Migu EECS 295 21 100% 1.0 7.0 1.0 7.0
Cerpa, Alberto CSE 195 03 100% 1.0 2.0 1.0 2.0


EECS 295 17 100% 1.0 11.0 1.0 11.0
18 100% 1.0 11.0 2.0 22.0


Kallmann, Marcelo CSE 170 01 100% 1.0 4.0 22.0 88.0
195 1 100% 1.0 4.0 1.0 4.0


EECS 295 01 100% 1.0 12.0 3.0 36.0
02 100% 1.0 11.0 1.0 11.0


Newsam, Shawn CSE 195 02 100% 1.0 2.0 1.0 2.0
199 01 100% 1.0 2.0 1.0 2.0


EECS 286 01 100% 1.0 4.0 10.0
295 03 100% 1.0 11.0 1.0 11.0


08 100% 1.0 3.0 1.0 3.0
11 100% 1.0 9.0 1.0 9.0
13 100% 1.0 9.0 1.0 9.0
14 100% 1.0 9.0 1.0 9.0


ENGR 097 04F 100% 1.0 6.0 8.0
197 04F 100% 1.0 6.0 11.0


Yang, Ming Hsuan CSE 140 01 100% 1.0 4.0 12.0 48.0
EECS 295 06 100% 1.0 7.0 1.0 7.0


07 100% 1.0 7.0 1.0 7.0
15 100% 1.0 7.0 1.0 7.0
16 100% 1.0 8.0 1.0 8.0


S Total 29.0 188.0 98.0 420.0
Computer Science & Engineering Total 51.0 313.0 257.0 1012.0
Electrical Engineering F PROF Chiao, Raymond MATH 295 37 100% 1.0 12.0 1.0 12.0


PHYS 192 01 100% 1.0 4.0 4.0 16.0
02L 100% 0.0 0.0 4.0 0.0


249 01 100% 1.0 4.0 5.0 20.0
02D 100% 0.0 0.0 5.0 0.0


292 02 100% 1.0 4.0 3.0 12.0
02L 100% 0.0 0.0 3.0 0.0


295 65 100% 1.0 4.0 1.0 4.0
69 100% 1.0 8.0 1.0 8.0


F Total 6.0 36.0 27.0 72.0
Electrical Engineering Total 6.0 36.0 27.0 72.0
Environmental EngineerinF PROF Bales, Roger CORE 001 01 9% 0.0 0.0 55.9 0.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


EN Environmental EngineerinF PROF Bales, Roger CORE 001 02 9% 0.0 0.0 14.6 0.0
090X 01 100% 1.0 1.0 18.0 18.0


ES 295 05 100% 1.0 9.0 1.0 9.0
06 100% 1.0 10.0 1.0 10.0
08 100% 1.0 12.0 2.0 24.0


Conklin, Martha ENVE 100 01 50% 0.5 4.0 3.0 12.0
03L 50% 0.0 0.0 3.0 0.0


ES 292 03L 50% 0.0 0.0 1.0 0.0
04 50% 0.5 4.0 1.0 4.0


295 59 100% 1.0 9.0 1.0 9.0
ESS 100 01 50% 0.5 4.0 2.0 8.0


03L 50% 0.0 0.0 2.0 0.0
Harmon, Thomas ENGR 097 08F 100% 0.0 0.0 10.0 0.0


ES 295 36 100% 1.0 10.0 2.0 20.0
38 100% 1.0 12.0 2.0 24.0


ASOC P Rogge, Wolfgang ENVE 130 01 100% 1.0 7.0 28.0
ES 234 01 100% 1.0 2.0 6.0


ASST P Campbell, John ENGR 097 11F 100% 0.0 0.0 6.0 0.0
197 11F 100% 0.0 0.0 6.0 0.0


ENVE 160 01 100% 1.0 4.0 11.0 44.0
ES 260 01 100% 1.0 4.0 5.0 20.0


295 17 100% 1.0 3.0 1.0 3.0
Chen, Yihsu ENGR 155 01 100% 1.0 3.0 56.0 168.0


ES 299 22 100% 1.0 8.0 1.0 8.0
Guo, Qinghua ENGR 180 01 100% 1.0 4.0 39.0 156.0


ES 292 02 100% 1.0 2.0 4.0 8.0
295 02 100% 1.0 4.0 1.0 4.0


14 50% 0.5 12.0 0.5 6.0
66 100% 1.0 5.0 1.0 5.0
73 100% 1.0 6.0 1.0 6.0


299 01 100% 1.0 6.0 1.0 6.0
39 100% 1.0 4.0 1.0 4.0
40 100% 1.0 5.0 1.0 5.0
43 100% 1.0 5.0 1.0 5.0
44 100% 1.0 5.0 1.0 5.0
46 100% 1.0 6.0 1.0 6.0


Westerling, Anthony ES 295 10 100% 1.0 12.0 1.0 12.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


EN Environmental EngineerinF ASST P Westerling, Anthony ES 295 65 100% 1.0 7.0 1.0 7.0
F Total 29.0 180.0 269.1 650.0
S PROF Bales, Roger ES 295 03 100% 1.0 12.0 2.0 24.0


16 100% 1.0 12.0 1.0 12.0
27 100% 1.0 1.0 1.0 1.0


Conklin, Martha ES 200 01 50% 0.5 3.0 7.5 22.5
295 24 100% 1.0 1.0 1.0 1.0


Harmon, Thomas ENGR 097 01 100% 0.0 0.0 39.0 0.0
03F 100% 1.0 7.0 12.0
08F 100% 1.0 5.0 9.0


120 01 100% 1.0 4.0 86.0 344.0
197 01 100% 0.0 0.0 52.0 0.0


03F 100% 1.0 8.0 14.0
08F 100% 1.0 8.0 13.0


ES 295 07 100% 1.0 12.0 1.0 12.0
10 100% 1.0 12.0 1.0 12.0
22 100% 1.0 12.0 1.0 12.0
23 100% 1.0 12.0 1.0 12.0


299 03 50% 0.5 12.0 0.5 6.0
ASOC P Rogge, Wolfgang ENVE 020 01 100% 1.0 4.0 13.0 52.0
ASST P Campbell, John ES 295 17 100% 1.0 8.0 1.0 8.0


26 100% 1.0 3.0 1.0 3.0
Chen, Yihsu ENVE 164 01 100% 1.0 4.0 8.0 32.0


ES 264 01 100% 1.0 4.0 4.0 16.0
299 05 100% 1.0 4.0 1.0 4.0


Guo, Qinghua ENGR 195 02 100% 1.0 3.0 1.0 3.0
03 100% 1.0 3.0 1.0 3.0


ES 292 02 100% 1.0 3.0 5.0 15.0
02D 50% 0.0 0.0 4.0 0.0


295 13 100% 1.0 6.0 1.0 6.0
21 100% 1.0 5.0 1.0 5.0


299 01 100% 1.0 6.0 1.0 6.0
03 50% 0.5 12.0 0.5 6.0
04 100% 1.0 5.0 1.0 5.0
06 100% 1.0 5.0 1.0 5.0


ESS 120 02D 50% 0.0 0.0 3.5 0.0
Westerling, Anthony ENVE 116 01 100% 1.0 3.0 7.0 21.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


EN Environmental EngineerinS ASST P Westerling, Anthony ES 232 01 100% 1.0 3.0 7.0 21.0
295 20 100% 1.0 12.0 1.0 12.0


25 100% 1.0 6.0 1.0 6.0
ESS 132 01 100% 1.0 3.0 4.0 12.0


141 01 50% 0.5 4.0 8.0 32.0
02D 50% 0.0 0.0 8.0 0.0


S Total 34.0 199.0 306.0 779.5
Environmental Engineering Total 63.0 379.0 575.1 1429.5
Materials Science & EnginF ASOC P Leppert, Valerie BEST 210 01 100% 1.0 4.0 2.0 8.0


02D 100% 0.0 0.0 2.0 0.0
03L 100% 0.0 0.0 2.0 0.0


292 01 100% 1.0 1.0 2.0 2.0
295 44 100% 1.0 6.0 1.0 6.0


48 100% 1.0 10.0 1.0 10.0
ENGR 097 02F 100% 0.0 0.0 15.0 0.0
MSE 110 01 100% 1.0 4.0 2.0 8.0


02L 100% 0.0 0.0 2.0 0.0
195 02 100% 1.0 3.0 1.0 3.0


ASST P Davila, Lilian BEST 292 09 100% 1.0 1.0 2.0 2.0
295 80 100% 1.0 6.0 2.0 12.0


MSE 112 01 100% 1.0 3.0 5.0 15.0
Lu, Jennifer BEST 292 05 100% 1.0 1.0 1.0 1.0


295 65 100% 1.0 3.0 1.0 3.0
CHEM 295 33 100% 1.0 7.0 1.0 7.0
MSE 111 01 100% 1.0 4.0 4.0 16.0


195 01 100% 1.0 3.0 1.0 3.0
F Total 14.0 56.0 47.0 96.0
S PROF Viney, Christopher BEST 292 02 100% 1.0 1.0 1.0 1.0


295 05 100% 1.0 11.0 1.0 11.0
ENGR 045 01 100% 1.0 4.0 119.0 476.0


097 05F 100% 1.0 10.0 12.0
197 05F 100% 1.0 9.0 15.0


ASOC P Leppert, Valerie BEST 292 01 100% 1.0 1.0 2.0 2.0
295 13 100% 1.0 3.0 1.0 3.0


17 100% 1.0 12.0 1.0 12.0
ENGR 095 01 100% 1.0 1.0 2.0 2.0


097 02F 100% 1.0 5.0 8.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


EN Materials Science & EnginS ASOC P Leppert, Valerie ENGR 170 01 100% 1.0 3.0 14.0 42.0
170L 01 100% 1.0 1.0 4.0 4.0


03 50% 0.5 1.0 0.5 0.5
197 02F 100% 1.0 12.0 20.0
270 01 100% 1.0 3.0 2.0 6.0
270L 01 100% 1.0 1.0 1.0 1.0


03 50% 0.5 1.0 0.5 0.5
MSE 195 03 100% 1.0 1.0 1.0 1.0


ASST P Davila, Lilian BEST 201 01 100% 1.0 3.0 10.0 30.0
292 08 100% 1.0 1.0 2.0 2.0
293 02 100% 1.0 1.0 2.0 2.0
295 15 100% 1.0 4.0 1.0 4.0


22 100% 1.0 5.0 1.0 5.0
Lu, Jennifer BEST 292 04 100% 1.0 1.0 1.0 1.0


295 12 100% 1.0 8.0 1.0 8.0
21 100% 1.0 7.0 1.0 7.0


CHEM 295 09 100% 1.0 11.0 1.0 11.0
MSE 118 01 100% 1.0 3.0 14.0 42.0


195 01 100% 1.0 3.0 1.0 3.0
02 100% 1.0 3.0 1.0 3.0


S Total 29.0 94.0 222.0 735.0
Materials Science & Engineering Total 43.0 150.0 269.0 831.0
Mechanical Engineering F PROF Modest, Michael ENGR 130 01 100% 1.0 3.0 71.0 213.0


Sun, Jian-Qiao BEST 295 89 100% 1.0 12.0 1.0 12.0
MEAM 201 01 100% 1.0 4.0 10.0 40.0


295 05 100% 1.0 8.0 2.0 16.0
299 07 100% 1.0 4.0 1.0 4.0


ASOC P De Menezes Coimbra, CME 199 01 100% 1.0 1.0 2.0 2.0
MEAM 280 01 100% 1.0 4.0 6.0 24.0


02D 100% 0.0 0.0 6.0 0.0
295 06 100% 1.0 12.0 1.0 12.0


ASST P Diaz, Gerardo ENGR 135 01 100% 1.0 4.0 21.0 84.0
03L 100% 0.0 0.0 10.0 0.0
04L 100% 0.0 0.0 11.0 0.0


ES 235 01 100% 1.0 4.0 2.0 8.0
03L 100% 0.0 0.0 1.0 0.0
04L 100% 0.0 0.0 1.0 0.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


EN Mechanical Engineering F ASST P Diaz, Gerardo ES 295 64 100% 1.0 4.0 1.0 4.0
MEAM 295 18 100% 1.0 4.0 1.0 4.0


Ma, Yanbao MEAM 250 01 100% 1.0 4.0 2.0 8.0
F Total 13.0 68.0 150.0 431.0
S PROF Modest, Michael MEAM 237 01 100% 1.0 3.0 8.0 24.0


Sun, Jian-Qiao BEST 295 01 100% 1.0 6.0 1.0 6.0
ME 140 01 100% 1.0 4.0 33.0 132.0
MEAM 295 02 100% 1.0 8.0 1.0 8.0


03 100% 1.0 12.0 1.0 12.0
299 01 100% 1.0 4.0 1.0 4.0


03 100% 1.0 4.0 1.0 4.0
ASOC P De Menezes Coimbra, CME 188 01 100% 1.0 1.0 6.0 6.0


02 100% 1.0 1.0 6.0 6.0
MEAM 295 06 100% 1.0 5.0 1.0 5.0


299 04 100% 1.0 5.0 1.0 5.0
ASST P Diaz, Gerardo MEAM 202 01 100% 1.0 4.0 5.0 20.0


295 04 100% 1.0 12.0 1.0 12.0
05 100% 1.0 9.0 1.0 9.0


Ma, Yanbao ME 135 01 100% 1.0 3.0 40.0 120.0
S Total 15.0 81.0 107.0 373.0


Mechanical Engineering Total 28.0 149.0 257.0 804.0
School of Engineering F PROF Winston, Roland ENGR 097 12F 100% 0.0 0.0 6.0 0.0


197 12F 100% 0.0 0.0 13.0 0.0
ENVE 199 01 100% 1.0 3.0 1.0 3.0
ES 299 49 100% 1.0 2.0 1.0 2.0
MEAM 295 19 100% 1.0 8.0 1.0 8.0


299 09 100% 1.0 4.0 1.0 4.0
PHYS 210 01 100% 1.0 4.0 6.0 24.0


295 77 100% 1.0 4.0 1.0 4.0
299 52 100% 1.0 4.0 1.0 4.0


81 100% 1.0 4.0 1.0 4.0
Wright, Jeffrey ENGR 097 01 100% 1.0 90.0 127.0


03F 100% 0.0 0.0 11.0 0.0
04F 100% 0.0 0.0 8.0 0.0
05F 50% 0.0 0.0 5.5 0.0
06F 100% 0.0 0.0 13.0 0.0
07F 100% 0.0 0.0 10.0 0.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


EN School of Engineering F PROF Wright, Jeffrey ENGR 191 01 100% 1.0 1.0 13.0 13.0
197 01 100% 1.0 45.0 71.0


03F 100% 0.0 0.0 6.0 0.0
04F 100% 0.0 0.0 3.0 0.0
05F 50% 0.0 0.0 5.0 0.0
06F 100% 0.0 0.0 4.0 0.0
07F 100% 0.0 0.0 3.0 0.0


F Total 11.0 34.0 248.5 264.0
School of Engineering Total 11.0 34.0 248.5 264.0


EN Total 257.7 1303.0 1774.5 4871.5
GR Graduate Division S PROF Traina, Samuel ES 200 01 50% 0.5 3.0 7.5 22.5


295 05 100% 1.0 12.0 1.0 12.0
S Total 1.5 15.0 8.5 34.5


Graduate Division Total 1.5 15.0 8.5 34.5
GR Total 1.5 15.0 8.5 34.5
NS Biological Sciences F ASST P Dawson, Michael BEST 291 01 33% 0.3 1.0 2.3 2.3


ES 295 14 50% 0.5 12.0 0.5 6.0
Dayrat, Benoit ES 295 01 100% 1.0 12.0 1.0 12.0
Frank, Anna ES 295 67 100% 1.0 4.0 1.0 4.0


299 42 100% 1.0 3.0 1.0 3.0
Choi, Jinah BEST 299 07 100% 1.0 4.0 1.0 4.0


F Total 4.8 36.0 6.8 31.3
S ASST P Dawson, Michael BEST 291 01 100% 1.0 1.0 6.0 6.0


ES 295 14 100% 1.0 12.0 1.0 12.0
Dayrat, Benoit ES 295 01 100% 1.0 12.0 1.0 12.0
Frank, Anna ES 295 06 100% 1.0 6.0 1.0 6.0


S Total 4.0 31.0 9.0 36.0
Biological Sciences Total 8.8 67.0 15.8 67.3
Chemical Sciences F ASST P Tsao, Meng-Lin BEST 291 01 33% 0.3 1.0 2.3 2.3


Ye, Tao BEST 292 07 100% 1.0 1.0 1.0 1.0
295 87 100% 1.0 7.0 1.0 7.0


F Total 2.3 9.0 4.3 10.3
S ASST P Ye, Tao BEST 295 04 100% 1.0 6.0 1.0 6.0
S Total 1.0 6.0 1.0 6.0


Chemical Sciences Total 3.3 15.0 5.3 16.3
Earth Systems Sciences F PROF Hart, Stephen ES 248 01 100% 1.0 3.0 7.0 21.0


292 05 100% 1.0 4.0 1.0 4.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


NS Earth Systems Sciences F PROF Hart, Stephen ES 295 72 100% 1.0 2.0 1.0 2.0
O'Day, Peggy ENVE 100 01 50% 0.5 4.0 3.0 12.0


03L 50% 0.0 0.0 3.0 0.0
ES 292 03L 50% 0.0 0.0 1.0 0.0


04 50% 0.5 4.0 1.0 4.0
295 63 100% 1.0 2.0 14.0


ASST P Beman, John ES 295 69 100% 1.0 1.0 1.0 1.0
Berhe, Asmeret ES 291 01 100% 1.0 1.0 15.0 15.0


299 41 100% 1.0 2.0 1.0 2.0
Ghezzehei, Teamrat ES 299 48 100% 1.0 2.0 1.0 2.0
Kueppers, Lara ES 292 01 100% 1.0 2.0 15.0 30.0


299 45 100% 1.0 6.0 1.0 6.0
F Total 11.0 31.0 53.0 113.0
S PROF Hart, Stephen ES 295 04 100% 1.0 3.0 1.0 3.0


18 100% 1.0 3.0 1.0 3.0
O'Day, Peggy ES 295 15 100% 1.0 1.0 1.0 1.0


19 100% 1.0 12.0 1.0 12.0
ASST P Beman, John ES 292 01 100% 1.0 4.0 8.0 32.0


02D 50% 0.0 0.0 4.0 0.0
295 02 100% 1.0 8.0 1.0 8.0


Ghezzehei, Teamrat ENVE 112 01 100% 2.0 8.0 18.0 312.0
ES 212 01 100% 2.0 8.0 36.0 624.0


291 01 100% 1.0 1.0 10.0 10.0
295 28 100% 1.0 2.0 1.0 2.0


Kueppers, Lara ES 224 01 100% 1.0 3.0 8.0 24.0
295 08 100% 1.0 9.0 1.0 9.0


09 100% 1.0 6.0 1.0 6.0
S Total 15.0 68.0 92.0 1046.0


Earth Systems Sciences Total 26.0 99.0 145.0 1159.0
Physics F ASST P Sharping, Jay BEST 292 08 100% 1.0 1.0 2.0 2.0


295 88 100% 1.0 11.0 2.0 22.0
F Total 2.0 12.0 4.0 24.0
S PROF Chiao, Raymond ENGR 191 01 100% 1.0 1.0 34.0 34.0


MATH 295 03 100% 1.0 12.0 1.0 12.0
PHYS 295 01 100% 1.0 8.0 1.0 8.0


06 100% 1.0 4.0 1.0 4.0
299 02 100% 1.0 4.0 1.0 4.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


NS Physics S PROF Winston, Roland EECS 295 04 100% 1.0 2.0 1.0 2.0
ENGR 097 10F 100% 1.0 6.0 9.0


195 01 100% 1.0 2.0 1.0 2.0
197 10F 100% 1.0 9.0 14.0
199 01 100% 1.0 4.0 1.0 4.0


ENVE 195 01 100% 1.0 2.0 1.0 2.0
199 01 100% 1.0 1.0 1.0 1.0


ES 262 01 100% 1.0 3.0 1.0 3.0
299 02 100% 1.0 9.0 1.0 9.0


07 100% 1.0 2.0 1.0 2.0
ME 199 01 100% 1.0 2.0 1.0 2.0
MEAM 295 01 100% 1.0 5.0 1.0 5.0


299 02 100% 1.0 5.0 1.0 5.0
ASST P Sharping, Jay BEST 292 07 100% 1.0 1.0 2.0 2.0


295 08 100% 1.0 11.0 1.0 11.0
11 100% 1.0 7.0 1.0 7.0


S Total 21.0 85.0 68.0 142.0
Physics Total 23.0 97.0 72.0 166.0
School of Natural ScienceF PROF Traina, Samuel ES 295 03 100% 1.0 4.0 1.0 4.0


299 02 100% 1.0 8.0 1.0 8.0
F Total 2.0 12.0 2.0 12.0


School of Natural Sciences Total 2.0 12.0 2.0 12.0
NS Total 63.2 290.0 240.2 1420.7
SH Cognitive Science S ASST P Noelle, David CSE 173 01 100% 1.0 4.0 9.0 36.0


EECS 290 01 100% 1.0 1.0 18.0 18.0
S Total 2.0 5.0 27.0 54.0


Cognitive Science Total 2.0 5.0 27.0 54.0
SH Total 2.0 5.0 27.0 54.0
Grand Total 327.3 1629.0 2065.7 6402.7







INSTRU(All) Credit bearing courses taught by Non-Ladder Rank Faculty with % Responsible > 0
Faculty instruction by Home Dept within and outside of the School


Data


Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


EN Computer Science & EngF LEC-18 Ewart, John CSE 030 01 100% 4 1.0 56.0 224.0
Kanemoto, Kathleen CSE 005 01 100% 4 1.0 82.0 328.0
Leal-Quiros, Edbertho ENGR 057 01 100% 4 1.0 137.0 548.0


065 01 100% 4 1.0 26.0 104.0
ME 190 01 100% 3 1.0 17.0 51.0


Lwin, Kelvin CSE 020 03L 100% 0 0.0 30.0 0.0
01 100% 2 1.0 271.0 542.0
08L 100% 0 0.0 30.0 0.0


021 01 100% 2 1.0 58.0 116.0
F 
Total 23 7.0 707.0 1913.0
S LEC-18 Ewart, John CSE 030 01 100% 4 1.0 23.0 92.0


031 01 100% 4 1.0 35.0 140.0
Kanemoto, Kathleen CSE 005 04L 100% 0 0.0 19.0 0.0


01 100% 4 1.0 49.0 196.0
Leal-Quiros, Edbertho ENGR 057 01 100% 4 1.0 75.0 300.0


065 01 100% 3 1.0 36.0 108.0
ME 170 02L 50% 0 0.0 5.5 0.0


01 50% 3 0.5 5.5 16.5
Mendoza, Harold CSE 020 02L 100% 0 0.0 29.0 0.0


01 100% 2 1.0 87.0 174.0
S 
Total 24 6.5 364.0 1026.5


Computer Science & 
Engineering Total 47 13.5 1071.0 2939.5
Environmental EngineerinF LEC-18 Liu, Fengjing ENVE 110 01 50% 4 0.5 2.0 8.0


ES 292 06 50% 4 0.5 1.5 6.0
ESS 110 01 50% 4 0.5 1.0 4.0


Rice, Robert ENVE 110 01 50% 4 0.5 2.0 8.0
ES 292 06 50% 4 0.5 1.5 6.0
ESS 195 01 100% 2 1.0 1.0 2.0


110 01 50% 4 0.5 1.0 4.0
Shaw, Glenn ENVE 010 01 100% 4 1.0 57.0 228.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


EN Environmental Engineerin
F 
Total 30 5.0 67.0 266.0
S LEC-18 Liu, Fengjing ENVE 114 01 100% 3 1.0 5.0 15.0


ES 214 01 100% 3 1.0 1.0 3.0
Rice, Robert ENVE 181 01 100% 1 1.0 5.0 5.0


S 
Total 7 3.0 11.0 23.0


Environmental 
Engineering Total 37 8.0 78.0 289.0
Materials Science & Engi S T-ASST Premasekharan, Gayatri ENGR 170L 03 50% 1 0.5 0.5 0.5


270L 03 50% 1 0.5 0.5 0.5
S 
Total 2 1.0 1.0 1.0


Materials Science & 
Engineering Total 2 1.0 1.0 1.0
Mechanical Engineering F LEC-18 Nguyen, Thomas ENGR 151 02L 100% 0 0.0 17.0 0.0


03L 100% 0 0.0 22.0 0.0
01 100% 4 1.0 39.0 156.0


ME 199 02 100% 2 1.0 1.0 2.0
137 02L 100% 0 0.0 12.0 0.0


01 100% 4 1.0 12.0 48.0
F 
Total 10 3.0 103.0 206.0
S LEC-18 Lwin, Kelvin CSE 150 01 100% 4 1.0 28.0 112.0


021 01 100% 2 1.0 170.0 340.0
Nguyen, Thomas ENGR 155 01 100% 3 1.0 57.0 171.0


ME 170 02L 50% 0 0.0 5.5 0.0
01 50% 3 0.5 5.5 16.5


120 01 100% 3 1.0 21.0 63.0
S 
Total 15 4.5 287.0 702.5


Mechanical Engineering 
Total 25 7.5 390.0 908.5


EN 
Total 111 30.0 1540.0 4138.0
Grand 
Total 111 30.0 1540.0 4138.0
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Date: October 11, 2010 
 
To: Dean Pallavicini and Natural Sciences Faculty 
 
From: Michael Roona, Christi Bengard, and Nancy Ochsner 
 
Re: 2009-10 Faculty Workload Report 
 
Attached are a PDF document and an Excel workbook.  The PDF document summarizes faculty 
workload during the 2009-10 academic year for all subjects offered in each school.  The Excel 
workbook contains six worksheets that provide detailed information about courses offered by your 
school.  Only credit bearing courses are included in each report.  In addition, only faculty who had 
some official responsibility for a course are included in the reports.  Thus, if a course was co-taught 
and each faculty member had 50% responsibility, then both faculty members get workload credit for 
the course.  If, however, a course was co-taught and one faculty member had 100% responsibility 
for the course and the other had 0%, then the faculty member with 0% responsibility did not get any 
workload credit for the student credit hours taught, and is not included in the report for this course.   
 
The first worksheet in the Excel workbook is a subset of the campus wide summary PDF document 
containing only your school’s information.  These documents show, for each subject offered, the 
number of credit bearing course sections taught, the number of students enrolled in those course 
sections, and the number of student credit hours taught by both senate and non-senate faculty.  In 
addition, they show the percentage of student credit hours taught in each subject area by senate and 
non-senate faculty.   
 
The second worksheet in the Excel workbook (“Faculty Teaching School Subject”) shows the 
courses taught in your school by ladder rank faculty and the home departments of those ladder rank 
faculty.  The third worksheet (“Other Teaching School Subject”) is just like the second one, except 
it lists courses taught in your school by non-ladder rank faculty (i.e., lecturers and TAs).  For these 
two reports, if a course is offered by your school, it is included, even if the course is taught by 
faculty from another school, but courses taught by your faculty in another school are not included. 
 
While the second and third worksheets are arranged by subject taught, the fourth and fifth 
worksheets are arranged by the organizational unit with which the instructor is affiliated.  These 
reports also include information about faculty rank, which is not included in the second and third 
worksheets.  The fourth worksheet (“Ladder Faculty by Org”) provides information about ladder 
rank faculty while the fifth worksheet (“Other Instruction by Org”) provides information about non-
ladder rank faculty.  As with the other reports, only courses offered by your school are included.  
Courses taught by your faculty in another school are not included.   
 
The sixth worksheet (“Export Worksheet”) contains the underlying data used to produce the reports 
and is what allows you to modify the reports if you so desire.  For example, if you want to see all 
the TAs and other instructional personnel associated with courses but who have 0% responsibility 
for them, you can change the “percent responsible” filter and see them, because the underlying data 
are included in the sixth worksheet. If you have any questions, please do not hesitate to ask.   







 2009-10 Faculty Workload Summary


Credit Sects - Number of credit bearing sections taught
SCHrs - Number of Student Credit Hours


                                      Prepared by Institutional Planning and Analysis 10/07/2010    


Course (Multiple Items)
RANK (All)


Senate Non-Senate
Total Credit 


Sects
Total 


Enrolled
Total 


SCHrs
Total % 
SCHrs


School
Subjec
t


Credit 
Sects Enrolled SCHrs


% 
SCHrs


Credit 
Sects Enrolled SCHrs


% 
SCHrs


ENG BEST 64 126 453 100% 0% 64.0 126.0 453.0 100%
BIOE 9 36 132 100% 0% 9.0 36.0 132.0 100%
CSE 14 136 528 19% 10 859 2264 81% 24.0 995.0 2792.0 100%
EECS 38 109 521 100% 0% 38.0 109.0 521.0 100%
ENGR 33 700 1920 58% 7 371 1388 42% 40.0 1071.0 3308.0 100%
ENVE 11 73 519 66% 4 71 264 34% 15.0 144.0 783.0 100%
ES 85 218 1413 99% 2 4 15 1% 87.0 222.0 1428.0 100%
ME 6 88 268 58% 5 62 197 42% 11.0 150.0 465.0 100%
MEAM 21 48 233 100% 0% 21.0 48.0 233.0 100%
MSE 10 33 103 100% 0% 10.0 33.0 103.0 100%


ENG Total 291 1567 6090 60% 28 1367 4128 40% 319.0 2934.0 10218.0 100%
NS BIO 79 1841 6384 62% 32 1357 3961 38% 112.0 3198.0 10345.0 100%


CHEM 65 805 2866 43% 11 1107 3811 57% 76.0 1912.0 6677.0 100%
ESS 15 189 965 99% 2 3 10 1% 17.0 192.0 975.0 100%
MATH 45 773 2981 25% 47 2346 8847 75% 92.0 3119.0 11828.0 100%
NSED 0% 24 298 448 100% 24.0 298.0 448.0 100%
PHYS 66 272 1040 27% 12 701 2801 73% 78.0 973.0 3841.0 100%
QSB 151 368 1170 99% 1 2 6 1% 152.0 370.0 1176.0 100%


NS Total 422 4248 15406 44% 129 5814 19884 56% 551.0 10062.0 35290.0 100%
SSHA ANTH 8 295 1180 67% 3 146 584 33% 11.0 441.0 1764.0 100%


ARTS 3 129 516 17% 25 665 2507 83% 28.0 794.0 3023.0 100%
CHN 0% 4 95 380 100% 4.0 95.0 380.0 100%
COGS 49 546 2204 85% 3 96 384 15% 52.0 642.0 2588.0 100%
ECON 17 433 1762 84% 2 82 328 16% 19.0 515.0 2090.0 100%
FRE 0% 4 95 380 100% 4.0 95.0 380.0 100%
GASP 6 187 748 81% 1 44 176 19% 7.0 231.0 924.0 100%
GEOG 1 1 4 100% 0% 1.0 1.0 4.0 100%
HIST 14 304 1216 56% 7 238 952 44% 21.0 542.0 2168.0 100%
JPN 0% 7 137 548 100% 7.0 137.0 548.0 100%
LIT 12 220 880 57% 5 167 668 43% 17.0 387.0 1548.0 100%
MGMT 4 145 580 23% 16 477 1908 77% 20.0 622.0 2488.0 100%
PHIL 3 52 208 17% 5 251 1004 83% 8.0 303.0 1212.0 100%
POLI 12 489 1946 62% 7 299 1199 38% 19.0 788.0 3145.0 100%
PSY 54 1301 5131 46% 19 1532 6126 54% 72.0 2832.0 11257.0 100%
SCS 3 3 29 100% 0% 3.0 3.0 29.0 100%
SOC 7 249 996 33% 8 499 1996 67% 15.0 748.0 2992.0 100%
SPAN 5 134 534 31% 14 302 1206 69% 19.0 435.0 1740.0 100%
USTU 4 104 107 65% 2 57 57 35% 6.0 161.0 164.0 100%
WCH 49 84 460 99% 1 1 4 1% 50.0 85.0 464.0 100%
WH 2 32 128 52% 2 30 120 48% 4.0 62.0 248.0 100%
WRI 0% 139 2493 9891 100% 139.0 2493.0 9891.0 100%


SSHA Total 253 4707 18629 38% 274 7705 30418 62% 526.0 12412.0 49047.0 100%
01 CORE 2 38 38 1% 49 963 3852 99% 51.0 1001.0 3890.0 100%
01 Total 2 38 38 1% 49 963 3852 99% 51.0 1001.0 3890.0 100%


Grand Total 967 10560 40163 41% 479 15849 58282 59% 1447.0 26409.0 98445.0 100%


Credit Course Enrollment and Student Credit Hours







 2009-10 Faculty Workload SummaryCourse S(Multiple Items)
RANK (All)


Senate Non-Senate


Total 
Credit 
Sects


Total 
Enrolled


Total 
SCHrs


Total 
% 


SCHrs


School Subject
Credit 
Sects Enrolled SCHrs % SCHrs


Credit 
Sects Enrolled SCHrs % SCHrs


NS BIO 79 1841 6384 62% 32 1357 3961 38% 112 3198 10345 100%
CHEM 65 805 2866 43% 11 1107 3811 57% 76 1912 6677 100%
ESS 15 189 965 99% 2 3 10 1% 17 192 975 100%
MATH 45 773 2981 25% 47 2346 8847 75% 92 3119 11828 100%
NSED 0% 24 298 448 100% 24 298 448 100%
PHYS 66 272 1040 27% 12 701 2801 73% 78 973 3841 100%
QSB 151 368 1170 99% 1 2 6 1% 152 370 1176 100%


NS Total 422 4248 15406 44% 129 5814 19884 56% 551 10062 35290 100%
01 CORE 1 20 20 100% 0% 1 20 20 100%
01 Total 1 20 20 100% 0% 1 20 20 100%
Grand Total 423 4268 15426 44% 129 5814 19884 56% 552 10082 35310 100%


Credit Course Enrollment and Student Credit Hours


Credit Sects - Number of credit bearing sections taught
SCHrs - Number of Student Credit Hours


                                      Prepared by Institutional Planning and Analysis 10/07/2010    







Course S (All)
School (All) Who teaches what in each subject area by division


Ladder Rank Faculty with % Responsible > 0
Data


Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


BIO 001 01 F ASST P Oviedo, Nestor Biological Sciences 100% 4 1.0 157.0 628.0
08 F ASST P Ardell, David Biological Sciences 50% 4 0.5 100.5 402.0


001L 02L F ASST P Ardell, David Biological Sciences 33% 1 0.3 7.7 7.7
Oviedo, Nestor Biological Sciences 33% 1 0.3 7.7 7.7


03L F ASST P Ardell, David Biological Sciences 33% 1 0.3 8.0 8.0
Oviedo, Nestor Biological Sciences 33% 1 0.3 8.0 8.0


05L F ASST P Ardell, David Biological Sciences 33% 1 0.3 8.0 8.0
Oviedo, Nestor Biological Sciences 33% 1 0.3 8.0 8.0


06L F ASST P Ardell, David Biological Sciences 33% 1 0.3 7.3 7.3
Oviedo, Nestor Biological Sciences 33% 1 0.3 7.3 7.3


07L F ASST P Ardell, David Biological Sciences 33% 1 0.3 8.0 8.0
Oviedo, Nestor Biological Sciences 33% 1 0.3 8.0 8.0


09L F ASST P Ardell, David Biological Sciences 33% 1 0.3 4.7 4.7
Oviedo, Nestor Biological Sciences 33% 1 0.3 4.7 4.7


10L F ASST P Ardell, David Biological Sciences 33% 1 0.3 7.7 7.7
Oviedo, Nestor Biological Sciences 33% 1 0.3 7.7 7.7


11L F ASST P Ardell, David Biological Sciences 33% 1 0.3 8.0 8.0
Oviedo, Nestor Biological Sciences 33% 1 0.3 8.0 8.0


12L F ASST P Ardell, David Biological Sciences 33% 1 0.3 7.7 7.7
Oviedo, Nestor Biological Sciences 33% 1 0.3 7.7 7.7


13L F ASST P Ardell, David Biological Sciences 33% 1 0.3 8.0 8.0
Oviedo, Nestor Biological Sciences 33% 1 0.3 8.0 8.0


14L F ASST P Ardell, David Biological Sciences 33% 1 0.3 8.0 8.0
Oviedo, Nestor Biological Sciences 33% 1 0.3 8.0 8.0


16L F ASST P Ardell, David Biological Sciences 33% 1 0.3 5.0 5.0
Oviedo, Nestor Biological Sciences 33% 1 0.3 5.0 5.0


002 01 S ASST P Ardell, David Biological Sciences 100% 4 1.0 143.0 572.0
02D S ASST P Ardell, David Biological Sciences 100% 0 0.0 25.0 0.0
03D S ASST P Ardell, David Biological Sciences 100% 0 0.0 23.0 0.0
04D S ASST P Ardell, David Biological Sciences 100% 0 0.0 25.0 0.0
05D S ASST P Ardell, David Biological Sciences 100% 0 0.0 26.0 0.0
06D S ASST P Ardell, David Biological Sciences 100% 0 0.0 21.0 0.0
07D S ASST P Ardell, David Biological Sciences 100% 0 0.0 23.0 0.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


BIO 002L 04L S ASST P Ardell, David Biological Sciences 100% 1 1.0 21.0 21.0
05L S ASST P Ardell, David Biological Sciences 100% 1 1.0 24.0 24.0
06L S ASST P Ardell, David Biological Sciences 100% 1 1.0 24.0 24.0
07L S ASST P Ardell, David Biological Sciences 100% 1 1.0 12.0 12.0


060 01 F ASST P Ortiz, Rudy Biological Sciences 100% 4 1.0 70.0 280.0
S ASST P Raymond, Jason Biological Sciences 100% 4 1.0 90.0 360.0


02D S ASST P Raymond, Jason Biological Sciences 100% 0 0.0 30.0 0.0
095 01 F ASST P Chin, Wei-Chun Bioengineering 100% 1.0 4.0 13.0


S ASST P Chin, Wei-Chun Bioengineering 100% 4 1.0 1.0 4.0
02 S ASST P Chin, Wei-Chun Bioengineering 100% 3 1.0 1.0 3.0
03 S ASST P Chin, Wei-Chun Bioengineering 100% 2 1.0 1.0 2.0


101 01 F ASOC P Liwang, Andy Chemical Sciences 50% 4 0.5 32.0 128.0
ASST P Choi, Jinah Biological Sciences 50% 4 0.5 32.0 128.0


S ASOC P Liwang, Andy Chemical Sciences 50% 4 0.5 29.5 118.0
ASST P Choi, Jinah Biological Sciences 50% 4 0.5 29.5 118.0


102 01 S ASOC P Liwang, Andy Chemical Sciences 50% 4 0.5 2.0 8.0
PROF Forman, Henry Biological Sciences 50% 4 0.5 2.0 8.0


03C S ASOC P Liwang, Andy Chemical Sciences 33% 0 0.0 2.7 0.0
PROF Forman, Henry Biological Sciences 33% 0 0.0 2.7 0.0


110 01 F ASST P Manilay, Jennifer Biological Sciences 100% 4 1.0 76.0 304.0
111 01 S PROF Alley, Keith Executive Vice Chancellor 50% 4 0.5 13.5 54.0
120 01 F ASST P Raymond, Jason Biological Sciences 100% 4 1.0 57.0 228.0
120L 01 F ASST P Raymond, Jason Biological Sciences 100% 2 1.0 39.0 78.0
127 01 S ASST P Choi, Jinah Biological Sciences 100% 1.0 61.0 244.0


02D S ASST P Choi, Jinah Biological Sciences 100% 0 0.0 15.0 0.0
04D S ASST P Choi, Jinah Biological Sciences 100% 0 0.0 22.0 0.0


140 01 F ASST P Frank, Anna Biological Sciences 100% 4 1.0 52.0 208.0
S ASST P Barlow, Miriam Biological Sciences 100% 4 1.0 87.0 348.0


02C S ASST P Barlow, Miriam Biological Sciences 100% 0 0.0 22.0 0.0
141 01 F ASST P Aguilar, Andres Biological Sciences 100% 4 1.0 63.0 252.0


S ASST P Dawson, Michael Biological Sciences 100% 4 1.0 39.0 156.0
02L S ASST P Dawson, Michael Biological Sciences 100% 0 0.0 13.0 0.0


142 01 S ASST P Frank, Anna Biological Sciences 100% 5 1.0 21.0 105.0
02L S ASST P Frank, Anna Biological Sciences 100% 0 0.0 21.0 0.0


147 01 S RECALL Van Breugel, Willem Vice Provost Undergraduate Edu 100% 4 1.0 11.0 44.0
02D S RECALL Van Breugel, Willem Vice Provost Undergraduate Edu 100% 0 0.0 9.0 0.0


148 01 F PROF Hart, Stephen Earth Systems Sciences 100% 4 1.0 4.0 16.0
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BIO 148 03D F PROF Hart, Stephen Earth Systems Sciences 100% 0 0.0 4.0 0.0
150 01 S ASST P Manilay, Jennifer Biological Sciences 100% 4 1.0 25.0 100.0


04D S ASST P Manilay, Jennifer Biological Sciences 100% 0 0.0 25.0 0.0
151 01 F PROF Ojcius, David Biological Sciences 100% 4 1.0 46.0 184.0
151L 03L F PROF Ojcius, David Biological Sciences 100% 1 1.0 20.0 20.0


04L F PROF Ojcius, David Biological Sciences 100% 1 1.0 19.0 19.0
152 01 F PROF Pallavicini, Maria School of Natural Sciences 50% 0.5 11.0 44.0
153 01 F ASOC P Medina, Monica Biological Sciences 100% 4 1.0 12.0 48.0


02D F ASOC P Medina, Monica Biological Sciences 100% 0 0.0 10.0 0.0
03D F ASOC P Medina, Monica Biological Sciences 100% 0 0.0 2.0 0.0


161 01 S ASST P Ortiz, Rudy Biological Sciences 100% 5 1.0 59.0 295.0
02L S ASST P Ortiz, Rudy Biological Sciences 100% 0 0.0 24.0 0.0


164 01 F ASST P Dayrat, Benoit Biological Sciences 100% 5 1.0 31.0 155.0
170 01 S ASST P Cleary, Michael Biological Sciences 100% 4 1.0 17.0 68.0


04D S ASST P Cleary, Michael Biological Sciences 100% 0 0.0 17.0 0.0
170L 03 S ASST P Cleary, Michael Biological Sciences 100% 1 1.0 10.0 10.0
180 01 F PROF Colvin, Michael Biological Sciences 100% 1.0 46.0 184.0
181 01 S PROF Colvin, Michael Biological Sciences 100% 4 1.0 16.0 64.0


02C S PROF Colvin, Michael Biological Sciences 100% 0 0.0 14.0 0.0
03C S PROF Colvin, Michael Biological Sciences 100% 0 0.0 18.0 0.0


195 01 F PROF Ojcius, David Biological Sciences 100% 1.0 2.0 6.0
S PROF Ojcius, David Biological Sciences 100% 4 1.0 1.0 4.0


02 F ASST P Oviedo, Nestor Biological Sciences 100% 1.0 3.0 5.0
S ASST P Barlow, Miriam Biological Sciences 100% 3 1.0 1.0 3.0


03 F ASST P Ortiz, Rudy Biological Sciences 100% 3 1.0 1.0 3.0
S ASST P Tsao, Meng-Lin Chemical Sciences 100% 1 1.0 1.0 1.0


04 F ASST P Choi, Jinah Biological Sciences 100% 1.0 2.0 5.0
S ASST P Ortiz, Rudy Biological Sciences 100% 2 1.0 1.0 2.0


05 F ASST P Tsao, Meng-Lin Chemical Sciences 100% 1.0 2.0 5.0
S ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 3 1.0 2.0 6.0


06 F ASOC P Liwang, Andy Chemical Sciences 100% 3 1.0 1.0 3.0
S ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 2 1.0 1.0 2.0


07 F ASST P Chin, Wei-Chun Bioengineering 100% 1.0 3.0 8.0
S ASST P Choi, Jinah Biological Sciences 100% 2 1.0 1.0 2.0


08 F ASST P Dawson, Michael Biological Sciences 100% 2 1.0 1.0 2.0
S ASST P Hirst, Linda Physics 100% 4 1.0 1.0 4.0


09 F ASST P Barlow, Miriam Biological Sciences 100% 2 1.0 1.0 2.0
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BIO 195 09 S ASST P Cleary, Michael Biological Sciences 100% 4 1.0 1.0 4.0
10 F ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 1.0 2.0 5.0


S ASST P Ortiz, Rudy Biological Sciences 100% 5 1.0 1.0 5.0
11 F PROF Liwang, Patricia Chemical Sciences 100% 4 1.0 1.0 4.0
12 F ASST P Frank, Anna Biological Sciences 100% 3 1.0 2.0 6.0


S ASST P Chin, Wei-Chun Bioengineering 100% 3 1.0 1.0 3.0
13 S ASST P Frank, Anna Biological Sciences 100% 5 1.0 1.0 5.0
14 S ASST P Frank, Anna Biological Sciences 100% 3 1.0 1.0 3.0
15 S ASST P Dawson, Michael Biological Sciences 100% 2 1.0 2.0 4.0
16 S ASST P Dawson, Michael Biological Sciences 100% 4 1.0 1.0 4.0
17 S ASST P Chin, Wei-Chun Bioengineering 100% 2 1.0 1.0 2.0
18 S ASST P Oviedo, Nestor Biological Sciences 100% 1.0 5.0 9.0


198 01 F ASST P Manilay, Jennifer Biological Sciences 100% 1 1.0 5.0 5.0
S ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 1 1.0 1.0 1.0


02 F ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 1 1.0 2.0 2.0
S ASST P Manilay, Jennifer Biological Sciences 100% 1 1.0 2.0 2.0


BIO Total 227 79.5 2235.3 6384.0
CHEM 008 000 S PROF Forman, Henry Biological Sciences 100% 4 1.0 101.0 404.0


01 F PROF Liwang, Patricia Chemical Sciences 100% 4 1.0 102.0 408.0
S PROF Forman, Henry Biological Sciences 100% 0 0.0 101.0 0.0


010 01 F ASST P Ye, Tao Chemical Sciences 100% 4 1.0 150.0 600.0
S ASST P Menke, Erik Chemical Sciences 100% 4 1.0 139.0 556.0


095 01 F ASST P Menke, Erik Chemical Sciences 100% 4 1.0 1.0 4.0
S ASST P Menke, Erik Chemical Sciences 100% 3 1.0 1.0 3.0


02 S ASST P Meyer, Matt Chemical Sciences 100% 2 1.0 1.0 2.0
100 01 F ASST P Tsao, Meng-Lin Chemical Sciences 100% 3 1.0 75.0 225.0
100L 03L F ASST P Tsao, Meng-Lin Chemical Sciences 100% 1 1.0 17.0 17.0


04L F ASST P Tsao, Meng-Lin Chemical Sciences 100% 1 1.0 15.0 15.0
05L F ASST P Tsao, Meng-Lin Chemical Sciences 100% 1 1.0 3.0 3.0
06L F ASST P Tsao, Meng-Lin Chemical Sciences 100% 1 1.0 17.0 17.0


101L 01L F ASST P Meyer, Matt Chemical Sciences 100% 4 2.0 24.0 48.0
111 01 F ASOC P Liwang, Andy Chemical Sciences 50% 4 0.5 7.0 28.0


ASST P Choi, Jinah Biological Sciences 50% 4 0.5 7.0 28.0
S ASOC P Liwang, Andy Chemical Sciences 50% 4 0.5 5.5 22.0


ASST P Choi, Jinah Biological Sciences 50% 4 0.5 5.5 22.0
112 01 F PROF Kelley, Anne Chemical Sciences 100% 3 1.0 8.0 24.0
113 01 S ASST P Ye, Tao Chemical Sciences 100% 1.0 7.0 21.0
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CHEM 114L 01 S PROF Kelley, Anne Chemical Sciences 100% 2 1.0 6.0 12.0
115 01 F ASST P Menke, Erik Chemical Sciences 100% 3 1.0 6.0 18.0
120 01 F PROF Kelley, David Chemical Sciences 100% 3 1.0 10.0 30.0
122 01 S ASOC P Liwang, Andy Chemical Sciences 50% 4 0.5 2.0 8.0


PROF Forman, Henry Biological Sciences 50% 4 0.5 2.0 8.0
03C S ASOC P Liwang, Andy Chemical Sciences 33% 0 0.0 2.7 0.0


PROF Forman, Henry Biological Sciences 33% 0 0.0 2.7 0.0
195 01 F ASST P Meyer, Matt Chemical Sciences 100% 2 1.0 1.0 2.0


S ASST P Ye, Tao Chemical Sciences 100% 3 1.0 1.0 3.0
02 F PROF Liwang, Patricia Chemical Sciences 100% 4 1.0 1.0 4.0


S PROF Kelley, Anne Chemical Sciences 100% 5 1.0 1.0 5.0
03 F PROF Kelley, Anne Chemical Sciences 100% 1.0 2.0 3.0


S PROF Kelley, Anne Chemical Sciences 100% 2 1.0 1.0 2.0
04 F ASST P Ye, Tao Chemical Sciences 100% 3 1.0 1.0 3.0


S PROF Forman, Henry Biological Sciences 100% 2 1.0 1.0 2.0
05 F ASST P Ghosh, Sayantani Physics 100% 4 1.0 1.0 4.0


S PROF Kelley, Anne Chemical Sciences 100% 1 1.0 1.0 1.0
06 S ASST P Menke, Erik Chemical Sciences 100% 3 1.0 1.0 3.0


202 01 S ASST P Tsao, Meng-Lin Chemical Sciences 100% 3 1.0 3.0 9.0
212 01 F PROF Kelley, Anne Chemical Sciences 100% 3 1.0 5.0 15.0
213 01 S ASST P Ye, Tao Chemical Sciences 100% 1.0 1.0 4.0
231 01 S PROF Kelley, David Chemical Sciences 100% 3 1.0 6.0 18.0
291 01 F PROF Kelley, David Chemical Sciences 100% 1 1.0 13.0 13.0


S PROF Kelley, Anne Chemical Sciences 100% 2 2.0 26.0 26.0
295 01 F PROF Kelley, David Chemical Sciences 100% 11 1.0 1.0 11.0


S ASST P Ye, Tao Chemical Sciences 100% 8 1.0 1.0 8.0
02 F ASST P Meyer, Matt Chemical Sciences 100% 11 1.0 2.0 22.0
03 S ASST P Meyer, Matt Chemical Sciences 100% 11 1.0 2.0 22.0
04 F PROF Kelley, Anne Chemical Sciences 100% 2 1.0 1.0 2.0


S PROF Kelley, David Chemical Sciences 100% 4 1.0 1.0 4.0
05 S PROF Kelley, David Chemical Sciences 100% 11 1.0 1.0 11.0
06 S PROF Kelley, Anne Chemical Sciences 100% 11 1.0 1.0 11.0
07 S ASST P Menke, Erik Chemical Sciences 100% 8 1.0 1.0 8.0
09 S ASST P Lu, Jennifer Materials Science & Engineering 100% 11 1.0 1.0 11.0
10 S ASST P Ye, Tao Chemical Sciences 100% 5 1.0 1.0 5.0
11 S PROF Kelley, David Chemical Sciences 100% 4 1.0 1.0 4.0
12 S ASST P Tsao, Meng-Lin Chemical Sciences 100% 8 1.0 1.0 8.0
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CHEM 295 13 F PROF Kelley, Anne Chemical Sciences 100% 11 1.0 1.0 11.0
S PROF Kelley, David Chemical Sciences 100% 9 1.0 1.0 9.0


14 S ASST P Menke, Erik Chemical Sciences 100% 12 1.0 1.0 12.0
15 F PROF Kelley, David Chemical Sciences 100% 1 1.0 1.0 1.0
17 F PROF Kelley, David Chemical Sciences 100% 3 1.0 1.0 3.0
25 F PROF Kelley, David Chemical Sciences 100% 11 1.0 1.0 11.0
33 F ASST P Lu, Jennifer Materials Science & Engineering 100% 7 1.0 1.0 7.0
47 F ASST P Menke, Erik Chemical Sciences 100% 9 1.0 1.0 9.0
49 F ASST P Menke, Erik Chemical Sciences 100% 11 1.0 1.0 11.0
73 F ASST P Tsao, Meng-Lin Chemical Sciences 100% 11 1.0 1.0 11.0
77 F ASST P Ye, Tao Chemical Sciences 100% 3 1.0 1.0 3.0
85 F ASST P Ye, Tao Chemical Sciences 100% 11 1.0 1.0 11.0


CHEM Total 316 65.0 911.3 2866.0
ENVE 100 01 F PROF O'Day, Peggy Earth Systems Sciences 50% 4 0.5 3.0 12.0


03L F PROF O'Day, Peggy Earth Systems Sciences 50% 0 0.0 3.0 0.0
112 01 S ASST P Ghezzehei, Teamrat Earth Systems Sciences 100% 8 2.0 18.0 312.0
195 01 S PROF Winston, Roland Physics 100% 2 1.0 1.0 2.0
199 01 F PROF Winston, Roland School of Engineering 100% 3 1.0 1.0 3.0


S PROF Winston, Roland Physics 100% 1 1.0 1.0 1.0
ENVE Total 18 5.5 27.0 330.0
ES 200 01 S PROF Traina, Samuel Graduate Division 50% 3 0.5 7.5 22.5


212 01 S ASST P Ghezzehei, Teamrat Earth Systems Sciences 100% 8 2.0 36.0 624.0
224 01 S ASST P Kueppers, Lara Earth Systems Sciences 100% 3 1.0 8.0 24.0
248 01 F PROF Hart, Stephen Earth Systems Sciences 100% 3 1.0 7.0 21.0
262 01 S PROF Winston, Roland Physics 100% 3 1.0 1.0 3.0
291 01 F ASST P Berhe, Asmeret Earth Systems Sciences 100% 1 1.0 15.0 15.0


S ASST P Ghezzehei, Teamrat Earth Systems Sciences 100% 1 1.0 10.0 10.0
292 01 F ASST P Kueppers, Lara Earth Systems Sciences 100% 2 1.0 15.0 30.0


S ASST P Beman, John Earth Systems Sciences 100% 4 1.0 8.0 32.0
02D S ASST P Beman, John Earth Systems Sciences 50% 0 0.0 4.0 0.0
03L F PROF O'Day, Peggy Earth Systems Sciences 50% 0 0.0 1.0 0.0
04 F PROF O'Day, Peggy Earth Systems Sciences 50% 4 0.5 1.0 4.0
05 F PROF Hart, Stephen Earth Systems Sciences 100% 4 1.0 1.0 4.0


295 01 F ASST P Dayrat, Benoit Biological Sciences 100% 12 1.0 1.0 12.0
S ASST P Dayrat, Benoit Biological Sciences 100% 12 1.0 1.0 12.0


02 S ASST P Beman, John Earth Systems Sciences 100% 8 1.0 1.0 8.0
03 F PROF Traina, Samuel School of Natural Sciences 100% 4 1.0 1.0 4.0
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ES 295 04 S PROF Hart, Stephen Earth Systems Sciences 100% 3 1.0 1.0 3.0
05 S PROF Traina, Samuel Graduate Division 100% 12 1.0 1.0 12.0
06 S ASST P Frank, Anna Biological Sciences 100% 6 1.0 1.0 6.0
08 S ASST P Kueppers, Lara Earth Systems Sciences 100% 9 1.0 1.0 9.0
09 S ASST P Kueppers, Lara Earth Systems Sciences 100% 6 1.0 1.0 6.0
14 F ASST P Dawson, Michael Biological Sciences 50% 12 0.5 0.5 6.0


S ASST P Dawson, Michael Biological Sciences 100% 12 1.0 1.0 12.0
15 S PROF O'Day, Peggy Earth Systems Sciences 100% 1 1.0 1.0 1.0
18 S PROF Hart, Stephen Earth Systems Sciences 100% 3 1.0 1.0 3.0
19 S PROF O'Day, Peggy Earth Systems Sciences 100% 12 1.0 1.0 12.0
28 S ASST P Ghezzehei, Teamrat Earth Systems Sciences 100% 2 1.0 1.0 2.0
63 F PROF O'Day, Peggy Earth Systems Sciences 100% 1.0 2.0 14.0
67 F ASST P Frank, Anna Biological Sciences 100% 4 1.0 1.0 4.0
69 F ASST P Beman, John Earth Systems Sciences 100% 1 1.0 1.0 1.0
72 F PROF Hart, Stephen Earth Systems Sciences 100% 2 1.0 1.0 2.0


299 02 F PROF Traina, Samuel School of Natural Sciences 100% 8 1.0 1.0 8.0
S PROF Winston, Roland Physics 100% 9 1.0 1.0 9.0


07 S PROF Winston, Roland Physics 100% 2 1.0 1.0 2.0
41 F ASST P Berhe, Asmeret Earth Systems Sciences 100% 2 1.0 1.0 2.0
42 F ASST P Frank, Anna Biological Sciences 100% 3 1.0 1.0 3.0
45 F ASST P Kueppers, Lara Earth Systems Sciences 100% 6 1.0 1.0 6.0
48 F ASST P Ghezzehei, Teamrat Earth Systems Sciences 100% 2 1.0 1.0 2.0
49 F PROF Winston, Roland School of Engineering 100% 2 1.0 1.0 2.0


ES Total 191 37.5 142.0 952.5
ESS 001 01 F ASST P Beman, John Earth Systems Sciences 100% 4 1.0 34.0 136.0


010 01 S PROF O'Day, Peggy Earth Systems Sciences 100% 4 1.0 60.0 240.0
02D S PROF O'Day, Peggy Earth Systems Sciences 100% 0 0.0 30.0 0.0
03D S PROF O'Day, Peggy Earth Systems Sciences 100% 0 0.0 30.0 0.0


095 01 S ASST P Chin, Wei-Chun Bioengineering 100% 2 1.0 1.0 2.0
100 01 F PROF Conklin, Martha Environmental Engineering 50% 4 0.5 2.0 8.0


O'Day, Peggy Earth Systems Sciences 50% 4 0.5 2.0 8.0
03L F PROF Conklin, Martha Environmental Engineering 50% 0 0.0 2.0 0.0


O'Day, Peggy Earth Systems Sciences 50% 0 0.0 2.0 0.0
112 01 S ASST P Ghezzehei, Teamrat Earth Systems Sciences 100% 8 2.0 14.0 296.0
120 01 S ASST P Beman, John Earth Systems Sciences 100% 4 1.0 7.0 28.0


02D S ASST P Beman, John Earth Systems Sciences 50% 0 0.0 3.5 0.0
Guo, Qinghua Environmental Engineering 50% 0 0.0 3.5 0.0
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ESS 124 01 S ASST P Kueppers, Lara Earth Systems Sciences 100% 3 1.0 10.0 30.0
132 01 S ASST P Westerling, Anthony Environmental Engineering 100% 3 1.0 4.0 12.0
141 01 S ASST P Kueppers, Lara Earth Systems Sciences 50% 4 0.5 8.0 32.0


Westerling, Anthony Environmental Engineering 50% 4 0.5 8.0 32.0
02D S ASST P Kueppers, Lara Earth Systems Sciences 50% 0 0.0 8.0 0.0


Westerling, Anthony Environmental Engineering 50% 0 0.0 8.0 0.0
147 01 S RECALL Van Breugel, Willem Vice Provost Undergraduate Edu 100% 4 1.0 24.0 96.0


02D S RECALL Van Breugel, Willem Vice Provost Undergraduate Edu 100% 0 0.0 15.0 0.0
148 01 F PROF Hart, Stephen Earth Systems Sciences 100% 4 1.0 9.0 36.0


03D F PROF Hart, Stephen Earth Systems Sciences 100% 0 0.0 9.0 0.0
190 01 F ASST P Berhe, Asmeret Earth Systems Sciences 100% 1 1.0 4.0 4.0


S ASST P Ghezzehei, Teamrat Earth Systems Sciences 100% 1 1.0 1.0 1.0
195 01 S ASST P Chin, Wei-Chun Bioengineering 100% 4 1.0 1.0 4.0


ESS Total 58 15.0 300.0 965.0
MATH 021 01 S LECSOE Lei, Yue Mathematical Sciences 100% 4 1.0 120.0 480.0


08 F LECSOE Lei, Yue Mathematical Sciences 100% 4 1.0 118.0 472.0
032 01 F ASST P Bhat, Harish Mathematical Sciences 100% 4 1.0 72.0 288.0


S LECSOE Lei, Yue Mathematical Sciences 100% 4 1.0 85.0 340.0
05 S LECSOE Lei, Yue Mathematical Sciences 100% 4 1.0 67.0 268.0


091 01 S ASST P Blanchette, Francois Mathematical Sciences 100% 1 1.0 9.0 9.0
121 01 F ASST P Bhat, Harish Mathematical Sciences 100% 4 1.0 16.0 64.0
122 01 S ASST P Blanchette, Francois Mathematical Sciences 100% 4 1.0 26.0 104.0


03D S ASST P Blanchette, Francois Mathematical Sciences 100% 0 0.0 26.0 0.0
131 01 F ASST P Blanchette, Francois Mathematical Sciences 100% 4 1.0 66.0 264.0
132 01 S ASST P Marcia, Roummel Mathematical Sciences 100% 4 1.0 22.0 88.0
141 01 F ASST P Tokman, Mayya Mathematical Sciences 100% 4 1.0 10.0 40.0
142 01 S ASST P Tokman, Mayya Mathematical Sciences 100% 4 1.0 12.0 48.0


02D S ASST P Tokman, Mayya Mathematical Sciences 100% 0 0.0 12.0 0.0
195 01 F ASST P Marcia, Roummel Mathematical Sciences 100% 2 1.0 1.0 2.0


02 F ASST P Bhat, Harish Mathematical Sciences 100% 4 1.0 2.0 8.0
201 01 F LECSOE Lei, Yue Mathematical Sciences 100% 1 1.0 10.0 10.0
221 01 F ASST P Ilan, Boaz Mathematical Sciences 100% 8 2.0 30.0 120.0
222 01 S ASST P Ilan, Boaz Mathematical Sciences 100% 4 1.0 12.0 48.0
231 01 F ASOC P Kim, Arnold Mathematical Sciences 100% 4 1.0 12.0 48.0
232 01 S ASOC P Kim, Arnold Mathematical Sciences 100% 4 1.0 10.0 40.0
291 01 F ASST P Bhat, Harish Mathematical Sciences 50% 1 0.5 6.0 6.0


Sharping, Jay Physics 50% 1 0.5 6.0 6.0
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MATH 291 01 S ASST P Bhat, Harish Mathematical Sciences 50% 1 0.5 3.5 3.5
Sharping, Jay Physics 50% 1 0.5 3.5 3.5


292 01 S ASST P Sprague, Michael Mathematical Sciences 100% 4 1.0 11.0 44.0
295 01 F ASOC P Kim, Arnold Mathematical Sciences 100% 12 1.0 1.0 12.0


S ASST P Sprague, Michael Mathematical Sciences 100% 8 1.0 1.0 8.0
03 S PROF Chiao, Raymond Physics 100% 12 1.0 1.0 12.0
04 S ASST P Bhat, Harish Mathematical Sciences 100% 4 1.0 1.0 4.0
05 F ASST P Bhat, Harish Mathematical Sciences 100% 4 1.0 1.0 4.0


S ASOC P Kim, Arnold Mathematical Sciences 100% 12 1.0 1.0 12.0
06 S ASST P Tokman, Mayya Mathematical Sciences 100% 7 1.0 1.0 7.0
07 S ASST P Marcia, Roummel Mathematical Sciences 100% 4 1.0 1.0 4.0
08 S ASST P Mitchell, Kevin Physics 100% 8 1.0 1.0 8.0
09 S ASST P Tokman, Mayya Mathematical Sciences 100% 12 1.0 1.0 12.0
37 F PROF Chiao, Raymond Electrical Engineering 100% 12 1.0 1.0 12.0
85 F ASST P Sprague, Michael Mathematical Sciences 100% 12 1.0 1.0 12.0
92 F ASST P Tokman, Mayya Mathematical Sciences 100% 7 1.0 1.0 7.0
96 F ASST P Tokman, Mayya Mathematical Sciences 100% 11 1.0 1.0 11.0


298 01 F ASST P Blanchette, Francois Mathematical Sciences 100% 1 1.0 10.0 10.0
S ASST P Marcia, Roummel Mathematical Sciences 100% 3 1.0 4.0 12.0


299 01 S ASST P Ilan, Boaz Mathematical Sciences 100% 4 1.0 1.0 4.0
02 F ASST P Marcia, Roummel Mathematical Sciences 100% 4 1.0 1.0 4.0


S ASOC P Kim, Arnold Mathematical Sciences 100% 4 1.0 1.0 4.0
03 F ASST P Ilan, Boaz Mathematical Sciences 100% 4 1.0 1.0 4.0
04 F ASST P Blanchette, Francois Mathematical Sciences 100% 4 1.0 1.0 4.0


399 01 F LECSOE Lei, Yue Mathematical Sciences 100% 1 1.0 10.0 10.0
MATH Total 230 45.0 811.0 2981.0
PHYS 008 08 F ASST P Hirst, Linda Physics 100% 4 1.0 91.0 364.0


010 01 F ASST P Ghosh, Sayantani Physics 100% 4 1.0 7.0 28.0
112 01 F ASST P Gopinathan, Ajay Physics 100% 4 1.0 11.0 44.0
124 01 S ASST P Mitchell, Kevin Physics 100% 2 1.0 6.0 12.0


02D S ASST P Mitchell, Kevin Physics 100% 0 0.0 6.0 0.0
126 01 S ASST P Mitchell, Kevin Physics 100% 2 1.0 13.0 26.0


02D S ASST P Mitchell, Kevin Physics 100% 0 0.0 13.0 0.0
137 01 F ASST P Tian, Lin Physics 100% 4 1.0 7.0 28.0


02D F ASST P Tian, Lin Physics 100% 0 0.0 7.0 0.0
141 01 S ASST P Hirst, Linda Physics 100% 4 1.0 5.0 20.0


02D S ASST P Hirst, Linda Physics 100% 0 0.0 5.0 0.0
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PHYS 160 01 S ASST P Sharping, Jay Physics 100% 4 1.0 7.0 28.0
02L S ASST P Sharping, Jay Physics 100% 0 0.0 7.0 0.0


192 01 F PROF Chiao, Raymond Electrical Engineering 100% 4 1.0 4.0 16.0
02L F PROF Chiao, Raymond Electrical Engineering 100% 0 0.0 4.0 0.0


195 01 F ASST P Hirst, Linda Physics 100% 4 1.0 1.0 4.0
S ASST P Ghosh, Sayantani Physics 100% 4 1.0 2.0 8.0


02 F ASST P Hirst, Linda Physics 100% 4 1.0 1.0 4.0
S ASST P Ghosh, Sayantani Physics 100% 1 1.0 1.0 1.0


03 F ASST P Sharping, Jay Physics 100% 1 1.0 1.0 1.0
S ASST P Sharping, Jay Physics 100% 2 1.0 1.0 2.0


04 F ASST P Mitchell, Kevin Physics 100% 2 1.0 2.0 4.0
S ASST P Mitchell, Kevin Physics 100% 2 1.0 2.0 4.0


05 F ASST P Sharping, Jay Physics 100% 2 1.0 1.0 2.0
S ASST P Sharping, Jay Physics 100% 1 1.0 1.0 1.0


06 F ASST P Hirst, Linda Physics 100% 4 1.0 1.0 4.0
S ASST P Ghosh, Sayantani Physics 100% 3 1.0 1.0 3.0


07 F ASST P Ghosh, Sayantani Physics 100% 2 1.0 1.0 2.0
S ASST P Ghosh, Sayantani Physics 100% 2 1.0 1.0 2.0


198 01 F ASST P Mitchell, Kevin Physics 100% 1 1.0 2.0 2.0
S ASST P Sharping, Jay Physics 100% 2 1.0 2.0 4.0


210 01 F PROF Winston, Roland School of Engineering 100% 4 1.0 6.0 24.0
212 01 F ASST P Gopinathan, Ajay Physics 100% 4 1.0 9.0 36.0
237 01 F ASST P Scheibner, Michael Physics 100% 4 1.0 6.0 24.0
238 01 S ASST P Tian, Lin Physics 100% 4 1.0 3.0 12.0


02D S ASST P Tian, Lin Physics 100% 0 0.0 3.0 0.0
241 01 S ASST P Hirst, Linda Physics 100% 4 1.0 10.0 40.0


02D S ASST P Hirst, Linda Physics 100% 0 0.0 10.0 0.0
249 01 F PROF Chiao, Raymond Electrical Engineering 100% 4 1.0 5.0 20.0


02D F PROF Chiao, Raymond Electrical Engineering 100% 0 0.0 5.0 0.0
292 01 F ASST P Scheibner, Michael Physics 100% 1 1.0 4.0 4.0


02 F PROF Chiao, Raymond Electrical Engineering 100% 4 1.0 3.0 12.0
02L F PROF Chiao, Raymond Electrical Engineering 100% 0 0.0 3.0 0.0


293 01 F ASST P Bhat, Harish Mathematical Sciences 50% 1 0.5 6.0 6.0
Sharping, Jay Physics 50% 1 0.5 6.0 6.0


S ASST P Bhat, Harish Mathematical Sciences 50% 1 0.5 2.5 2.5
Sharping, Jay Physics 50% 1 0.5 2.5 2.5


295 01 F ASST P Mitchell, Kevin Physics 100% 7 1.0 1.0 7.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


PHYS 295 01 S PROF Chiao, Raymond Physics 100% 8 1.0 1.0 8.0
02 S ASST P Scheibner, Michael Physics 100% 8 1.0 1.0 8.0
03 S ASST P Ghosh, Sayantani Physics 100% 8 1.0 2.0 16.0
04 S ASST P Mitchell, Kevin Physics 100% 12 1.0 1.0 12.0
05 S ASST P Tian, Lin Physics 100% 12 1.0 1.0 12.0
06 S PROF Chiao, Raymond Physics 100% 4 1.0 1.0 4.0
07 S ASST P Tian, Lin Physics 100% 4 1.0 2.0 8.0
08 F ASST P Ghosh, Sayantani Physics 100% 7 1.0 1.0 7.0


S ASST P Sharping, Jay Physics 100% 9 1.0 2.0 18.0
09 S ASST P Menke, Erik Chemical Sciences 100% 9 1.0 1.0 9.0
10 S ASST P Gopinathan, Ajay Physics 100% 12 1.0 1.0 12.0
101 F ASST P Tian, Lin Physics 100% 4 1.0 2.0 8.0
11 S ASST P Hirst, Linda Physics 100% 4 1.0 1.0 4.0
111 F ASST P Scheibner, Michael Physics 100% 7 1.0 1.0 7.0
21 F ASST P Gopinathan, Ajay Physics 100% 8 1.0 2.0 16.0
45 F ASST P Menke, Erik Chemical Sciences 100% 8 1.0 1.0 8.0
59 F ASST P Mitchell, Kevin Physics 100% 10 1.0 1.0 10.0
65 F PROF Chiao, Raymond Electrical Engineering 100% 4 1.0 1.0 4.0
69 F PROF Chiao, Raymond Electrical Engineering 100% 8 1.0 1.0 8.0
77 F PROF Winston, Roland School of Engineering 100% 4 1.0 1.0 4.0
92 F ASST P Sharping, Jay Physics 100% 7 1.0 2.0 14.0


298 01 F ASST P Mitchell, Kevin Physics 100% 1 1.0 1.0 1.0
02 S ASST P Sharping, Jay Physics 100% 2 1.0 1.0 2.0


299 01 S ASST P Gopinathan, Ajay Physics 100% 8 1.0 1.0 8.0
02 S PROF Chiao, Raymond Physics 100% 4 1.0 1.0 4.0
03 S ASST P Hirst, Linda Physics 100% 2 1.0 1.0 2.0
04 S ASST P Scheibner, Michael Physics 100% 3 1.0 1.0 3.0
52 F PROF Winston, Roland School of Engineering 100% 4 1.0 1.0 4.0
61 F ASST P Scheibner, Michael Physics 100% 5 1.0 1.0 5.0
81 F PROF Winston, Roland School of Engineering 100% 4 1.0 1.0 4.0


PHYS Total 299 66.0 335.0 1040.0
QSB 200 01 F ASST P Cleary, Michael Biological Sciences 100% 3 1.0 8.0 24.0


207 01 S PROF Liwang, Patricia Chemical Sciences 100% 3 1.0 3.0 9.0
212 01 S PROF Forman, Henry Biological Sciences 100% 4 1.0 4.0 16.0
220 01 S PROF Ojcius, David Biological Sciences 100% 3 1.0 6.0 18.0
227 01 S ASST P Choi, Jinah Biological Sciences 100% 1.0 1.0 3.0


04D S ASST P Choi, Jinah Biological Sciences 100% 0 0.0 1.0 0.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


QSB 242 01 S ASST P Frank, Anna Biological Sciences 100% 5 1.0 2.0 10.0
02L S ASST P Frank, Anna Biological Sciences 100% 0 0.0 2.0 0.0


244 01 F ASST P Dawson, Michael Biological Sciences 100% 3 1.0 7.0 21.0
02D F ASST P Dawson, Michael Biological Sciences 100% 0 0.0 7.0 0.0


248 01 F PROF Hart, Stephen Earth Systems Sciences 100% 3 1.0 1.0 3.0
252 01 F PROF Pallavicini, Maria School of Natural Sciences 50% 0.5 2.0 6.0
280 01 F PROF Colvin, Michael Biological Sciences 100% 1.0 9.0 27.0


02D F PROF Colvin, Michael Biological Sciences 100% 0 0.0 9.0 0.0
281 01 S PROF Colvin, Michael Biological Sciences 100% 4 1.0 10.0 40.0


02C S PROF Colvin, Michael Biological Sciences 100% 0 0.0 12.0 0.0
03C S PROF Colvin, Michael Biological Sciences 100% 0 0.0 8.0 0.0


290 01 S ASST P Dawson, Michael Biological Sciences 50% 3 0.5 3.0 9.0
Garcia-Ojeda, Marcos Biological Sciences 50% 3 0.5 3.0 9.0


291 01 F ASST P Dawson, Michael Biological Sciences 33% 1 0.3 5.7 5.7
Mccloskey, Kara Bioengineering 33% 1 0.3 5.7 5.7
Tsao, Meng-Lin Chemical Sciences 33% 1 0.3 5.7 5.7


S ASST P Dawson, Michael Biological Sciences 100% 1 1.0 10.0 10.0
292 01 F ASST P Ardell, David Biological Sciences 100% 1 1.0 2.0 2.0


S ASST P Ardell, David Biological Sciences 100% 1 1.0 2.0 2.0
02 S ASST P Choi, Jinah Biological Sciences 100% 1 1.0 3.0 3.0
03 F ASST P Choi, Jinah Biological Sciences 100% 1 1.0 2.0 2.0


S ASST P Dawson, Michael Biological Sciences 100% 1 1.0 4.0 4.0
04 F ASST P Dawson, Michael Biological Sciences 100% 1 1.0 3.0 3.0


S ASOC P Medina, Monica Biological Sciences 100% 1 1.0 4.0 4.0
05 S PROF Ojcius, David Biological Sciences 100% 1 1.0 2.0 2.0
06 S ASST P Ortiz, Rudy Biological Sciences 100% 1 1.0 2.0 2.0
07 S PROF Pallavicini, Maria School of Natural Sciences 100% 1 1.0 2.0 2.0
08 F ASOC P Medina, Monica Biological Sciences 100% 1 1.0 5.0 5.0


S ASST P Raymond, Jason Biological Sciences 100% 1 1.0 2.0 2.0
09 S ASST P Tsao, Meng-Lin Chemical Sciences 100% 1 1.0 1.0 1.0
10 F PROF Ojcius, David Biological Sciences 100% 1 1.0 6.0 6.0


S ASST P Mccloskey, Kara Bioengineering 100% 1 1.0 1.0 1.0
11 F ASST P Ortiz, Rudy Biological Sciences 100% 1 1.0 3.0 3.0


S ASST P Cleary, Michael Biological Sciences 100% 1 1.0 2.0 2.0
12 F PROF Pallavicini, Maria School of Natural Sciences 100% 1 1.0 2.0 2.0


S ASST P Manilay, Jennifer Biological Sciences 100% 1 1.0 3.0 3.0
13 F ASST P Raymond, Jason Biological Sciences 100% 1 1.0 2.0 2.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


QSB 292 13 S ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 1 1.0 2.0 2.0
14 F ASST P Tsao, Meng-Lin Chemical Sciences 100% 1 1.0 1.0 1.0


S PROF Liwang, Patricia Chemical Sciences 100% 1 1.0 3.0 3.0
15 F ASST P Mccloskey, Kara Bioengineering 100% 1 1.0 1.0 1.0


S ASST P Aguilar, Andres Biological Sciences 100% 1 1.0 3.0 3.0
16 F ASST P Cleary, Michael Biological Sciences 100% 1 1.0 2.0 2.0


S ASST P Frank, Anna Biological Sciences 100% 1 1.0 2.0 2.0
17 F ASST P Manilay, Jennifer Biological Sciences 100% 1 1.0 3.0 3.0
18 F ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 1 1.0 3.0 3.0
19 F PROF Liwang, Patricia Chemical Sciences 100% 1 1.0 3.0 3.0
20 F ASST P Aguilar, Andres Biological Sciences 100% 1 1.0 3.0 3.0
21 F ASST P Frank, Anna Biological Sciences 100% 1 1.0 2.0 2.0


293 01 S ASST P Aguilar, Andres Biological Sciences 100% 1 1.0 3.0 3.0
02 F ASST P Aguilar, Andres Biological Sciences 100% 1 1.0 3.0 3.0


S ASST P Ardell, David Biological Sciences 100% 1 1.0 2.0 2.0
03 F ASST P Ardell, David Biological Sciences 100% 1 1.0 3.0 3.0


S ASST P Choi, Jinah Biological Sciences 100% 1 1.0 3.0 3.0
04 S ASST P Dawson, Michael Biological Sciences 100% 1 1.0 4.0 4.0
05 F ASST P Choi, Jinah Biological Sciences 100% 1 1.0 2.0 2.0


S ASOC P Medina, Monica Biological Sciences 100% 1 1.0 1.0 1.0
06 F ASST P Dawson, Michael Biological Sciences 100% 1 1.0 4.0 4.0


S PROF Ojcius, David Biological Sciences 100% 1 1.0 2.0 2.0
07 S ASST P Ortiz, Rudy Biological Sciences 100% 1 1.0 3.0 3.0
08 S ASST P Raymond, Jason Biological Sciences 100% 1 1.0 2.0 2.0
09 S ASST P Tsao, Meng-Lin Chemical Sciences 100% 1 1.0 1.0 1.0
10 F ASOC P Medina, Monica Biological Sciences 100% 1 1.0 4.0 4.0


S ASST P Cleary, Michael Biological Sciences 100% 1 1.0 3.0 3.0
11 S ASST P Manilay, Jennifer Biological Sciences 100% 1 1.0 6.0 6.0
12 F PROF Ojcius, David Biological Sciences 100% 1 1.0 6.0 6.0


S PROF Liwang, Patricia Chemical Sciences 100% 1 1.0 3.0 3.0
13 F ASST P Ortiz, Rudy Biological Sciences 100% 1 1.0 3.0 3.0


S ASST P Frank, Anna Biological Sciences 100% 1 1.0 2.0 2.0
14 S ASST P Oviedo, Nestor Biological Sciences 100% 1 1.0 2.0 2.0
15 F ASST P Raymond, Jason Biological Sciences 100% 1 1.0 2.0 2.0
16 F ASST P Tsao, Meng-Lin Chemical Sciences 100% 1 1.0 1.0 1.0
17 F ASST P Cleary, Michael Biological Sciences 100% 1 1.0 4.0 4.0
18 F ASST P Manilay, Jennifer Biological Sciences 100% 1 1.0 7.0 7.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


QSB 293 20 F PROF Liwang, Patricia Chemical Sciences 100% 1 1.0 3.0 3.0
21 F ASST P Frank, Anna Biological Sciences 100% 1 1.0 1.0 1.0
22 F ASST P Oviedo, Nestor Biological Sciences 100% 1 1.0 3.0 3.0


294 01 F PROF Traina, Samuel School of Natural Sciences 100% 1 1.0 20.0 20.0
295 01 F PROF Ojcius, David Biological Sciences 100% 10 1.0 3.0 30.0


S ASOC P Medina, Monica Biological Sciences 100% 12 1.0 1.0 12.0
02 F ASST P Ortiz, Rudy Biological Sciences 100% 1.0 2.0 22.0


S ASST P Dawson, Michael Biological Sciences 100% 10 1.0 2.0 20.0
03 F ASST P Mccloskey, Kara Bioengineering 100% 11 1.0 1.0 11.0


S ASST P Raymond, Jason Biological Sciences 100% 2 1.0 1.0 2.0
04 F ASST P Aguilar, Andres Biological Sciences 100% 10 1.0 2.0 20.0


S ASST P Ortiz, Rudy Biological Sciences 100% 7 1.0 1.0 7.0
05 F ASST P Dawson, Michael Biological Sciences 100% 7 1.0 1.0 7.0


S ASST P Ortiz, Rudy Biological Sciences 100% 3 1.0 1.0 3.0
06 F ASST P Dawson, Michael Biological Sciences 100% 7 1.0 1.0 7.0


S ASST P Choi, Jinah Biological Sciences 100% 5 1.0 1.0 5.0
07 F ASST P Dawson, Michael Biological Sciences 100% 2 1.0 1.0 2.0


S ASST P Frank, Anna Biological Sciences 100% 9 1.0 1.0 9.0
08 F PROF Ojcius, David Biological Sciences 100% 10 1.0 1.0 10.0


S ASST P Dawson, Michael Biological Sciences 100% 6 1.0 1.0 6.0
09 F ASST P Manilay, Jennifer Biological Sciences 100% 6 1.0 1.0 6.0


S PROF Pallavicini, Maria School of Natural Sciences 100% 9 1.0 1.0 9.0
10 F ASST P Dawson, Michael Biological Sciences 100% 1 1.0 1.0 1.0


S ASOC P Medina, Monica Biological Sciences 100% 11 1.0 2.0 22.0
102 F ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 6 1.0 1.0 6.0
106 F ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 10 1.0 1.0 10.0
11 F ASST P Tsao, Meng-Lin Chemical Sciences 100% 9 1.0 1.0 9.0


S ASST P Ardell, David Biological Sciences 100% 10 1.0 2.0 20.0
12 F PROF Forman, Henry Biological Sciences 100% 12 1.0 1.0 12.0


S ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 10 1.0 1.0 10.0
128 F PROF Liwang, Patricia Chemical Sciences 100% 8 1.0 1.0 8.0
13 S ASST P Aguilar, Andres Biological Sciences 100% 10 1.0 3.0 30.0
130 F PROF Liwang, Patricia Chemical Sciences 100% 10 1.0 2.0 20.0
141 F ASST P Manilay, Jennifer Biological Sciences 100% 9 1.0 1.0 9.0
142 F ASST P Manilay, Jennifer Biological Sciences 100% 10 1.0 1.0 10.0
163 F ASOC P Medina, Monica Biological Sciences 100% 7 1.0 1.0 7.0
165 F ASOC P Medina, Monica Biological Sciences 100% 9 1.0 1.0 9.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units
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Sects Enrolled SCHrs


QSB 295 166 F ASOC P Medina, Monica Biological Sciences 100% 10 1.0 2.0 20.0
168 F ASOC P Medina, Monica Biological Sciences 100% 12 1.0 1.0 12.0
17 S ASOC P Medina, Monica Biological Sciences 100% 6 1.0 2.0 12.0
170 F PROF Ojcius, David Biological Sciences 100% 2 1.0 1.0 2.0
178 F PROF Ojcius, David Biological Sciences 100% 10 1.0 1.0 10.0
18 S PROF Ojcius, David Biological Sciences 100% 9 1.0 3.0 27.0
183 F ASST P Ortiz, Rudy Biological Sciences 100% 3 1.0 1.0 3.0
19 S PROF Ojcius, David Biological Sciences 100% 4 1.0 1.0 4.0
198 F PROF Pallavicini, Maria School of Natural Sciences 100% 6 1.0 1.0 6.0
20 S PROF Liwang, Patricia Chemical Sciences 100% 7 1.0 1.0 7.0
201 F PROF Pallavicini, Maria School of Natural Sciences 100% 9 1.0 1.0 9.0
206 F ASST P Raymond, Jason Biological Sciences 100% 2 1.0 2.0 4.0
21 S ASST P Manilay, Jennifer Biological Sciences 100% 10 1.0 3.0 30.0
22 F ASST P Aguilar, Andres Biological Sciences 100% 10 1.0 1.0 10.0


S ASST P Tsao, Meng-Lin Chemical Sciences 100% 7 1.0 1.0 7.0
229 F ASST P Frank, Anna Biological Sciences 100% 3 1.0 1.0 3.0
25 S PROF Ojcius, David Biological Sciences 100% 9 1.0 1.0 9.0
26 S ASST P Ortiz, Rudy Biological Sciences 100% 12 1.0 1.0 12.0
27 S ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 10 1.0 1.0 10.0
28 S ASST P Choi, Jinah Biological Sciences 100% 1.0 2.0 17.0
29 S ASST P Cleary, Michael Biological Sciences 100% 10 1.0 2.0 20.0
30 S ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 7 1.0 1.0 7.0
31 S ASST P Mccloskey, Kara Bioengineering 100% 11 1.0 1.0 11.0
32 S PROF Escobar, Ariel Bioengineering 100% 4 1.0 1.0 4.0
33 S ASST P Dawson, Michael Biological Sciences 100% 10 1.0 1.0 10.0
34 F ASST P Ardell, David Biological Sciences 100% 10 1.0 2.0 20.0


S ASST P Raymond, Jason Biological Sciences 100% 5 1.0 1.0 5.0
35 S PROF Ojcius, David Biological Sciences 100% 10 1.0 1.0 10.0
36 S PROF Pallavicini, Maria School of Natural Sciences 100% 9 1.0 1.0 9.0
37 S PROF Forman, Henry Biological Sciences 100% 12 1.0 1.0 12.0
38 S PROF Liwang, Patricia Chemical Sciences 100% 6 1.0 1.0 6.0
41 F ASST P Choi, Jinah Biological Sciences 100% 5 1.0 1.0 5.0
46 F ASST P Choi, Jinah Biological Sciences 100% 10 1.0 1.0 10.0
57 F ASST P Cleary, Michael Biological Sciences 100% 9 1.0 1.0 9.0
58 F ASST P Cleary, Michael Biological Sciences 100% 10 1.0 1.0 10.0
78 F PROF Escobar, Ariel Bioengineering 100% 6 1.0 1.0 6.0
99 F ASST P Garcia-Ojeda, Marcos Biological Sciences 100% 3 1.0 1.0 3.0







Subject Course Sect Term RANK Instructor Home dept
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Respons
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QSB 298 01 F PROF Ojcius, David Biological Sciences 100% 4 1.0 1.0 4.0
299 01 S ASOC P Liwang, Andy Chemical Sciences 100% 2 1.0 1.0 2.0


02 F ASST P Frank, Anna Biological Sciences 100% 3 1.0 1.0 3.0
S PROF Escobar, Ariel Bioengineering 100% 1.0 2.0 5.0


03 F ASST P Raymond, Jason Biological Sciences 100% 4 1.0 1.0 4.0
S ASOC P Liwang, Andy Chemical Sciences 100% 1 1.0 1.0 1.0


04 F PROF Escobar, Ariel Bioengineering 100% 3 1.0 1.0 3.0
QSB Total 652 151.5 407.0 1170.0
Grand Total 1991 465.0 5168.6 16688.5







Course (All)
DIVISIO(All) Who teaches what in each subject area by division


Lecturers & TAs with % Responsible > 0
Data


Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


BIO 001 01 S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 4 1.00 178.0 712.0
03D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.00 30.0 0.0
05D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.00 30.0 0.0
07D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.00 30.0 0.0
08 F LEC-18 Dulai, Kanwaljit Biological Sciences 50% 4 0.50 100.5 402.0


S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 4 1.00 176.0 704.0
10D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.00 27.0 0.0
11D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.00 30.0 0.0
12D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.00 30.0 0.0
13D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.00 30.0 0.0
14D S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.00 30.0 0.0


001L 02L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.33 7.7 7.7
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.00 17.0 17.0


03L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.33 8.0 8.0
S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.00 21.0 21.0


04L S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.00 14.0 14.0
05L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.33 8.0 8.0


S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.00 23.0 23.0
06L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.33 7.3 7.3


S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.00 24.0 24.0
07L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.33 8.0 8.0


S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.00 22.0 22.0
09L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.33 4.7 4.7


S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.00 16.0 16.0
10L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.33 7.7 7.7


S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.00 22.0 22.0
11L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.33 8.0 8.0


S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.00 24.0 24.0
12L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.33 7.7 7.7


S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.00 13.0 13.0
13L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.33 8.0 8.0


S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.00 24.0 24.0
14L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.33 8.0 8.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
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BIO 001L 14L S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.00 21.0 21.0
16L F LEC-18 Dulai, Kanwaljit Biological Sciences 33% 1 0.33 5.0 5.0


002 01 F LEC-18 Dulai, Kanwaljit Biological Sciences 100% 4 1.00 117.0 468.0
002L 02L F LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.00 24.0 24.0


S T-ASST Martinez, Andres Biological Sciences 100% 1 1.00 24.0 24.0
03L F LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.00 18.0 18.0


S T-ASST Martinez, Andres Biological Sciences 100% 1 1.00 22.0 22.0
04L F LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.00 11.0 11.0
05L F LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.00 17.0 17.0
06L F LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.00 23.0 23.0
07L F LEC-18 Dulai, Kanwaljit Biological Sciences 100% 1 1.00 21.0 21.0


005 01 F LEC-18 Gilbert, Catherine Biological Sciences 100% 4 1.00 67.0 268.0
S LEC-18 Gilbert, Catherine Biological Sciences 100% 4 1.00 72.0 288.0


02C S LEC-18 Gilbert, Catherine Biological Sciences 100% 0 0.00 24.0 0.0
03C S LEC-18 Gilbert, Catherine Biological Sciences 100% 0 0.00 24.0 0.0
04C S LEC-18 Gilbert, Catherine Biological Sciences 100% 0 0.00 24.0 0.0


102 03C S LEC-18 Nagy, Moria Biological Sciences 33% 0 0.00 2.7 0.0
110 01 S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 4 1.00 108.0 432.0


02C S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.00 24.0 0.0
03C S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.00 24.0 0.0
05C S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.00 24.0 0.0
06C S LEC-18 Dulai, Kanwaljit Biological Sciences 100% 0 0.00 24.0 0.0


111 01 S LEC-18 Bryan, Heather Biological Sciences 50% 4 0.50 13.5 54.0
125 01 S LEC-18 Roussos, Stergios Biological Sciences 100% 4 1.00 25.0 100.0


02D S LEC-18 Roussos, Stergios Biological Sciences 100% 0 0.00 25.0 0.0
152 01 F LEC-18 Bryan, Heather Biological Sciences 50% 0.50 11.0 44.0


CHEM 001 01 F LEC-18 Vidensek, Mark Chemical Sciences 100% 3 1.00 265.0 795.0
S LEC-18 Vidensek, Mark Chemical Sciences 100% 3 1.00 117.0 351.0


02D S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.00 30.0 0.0
03D S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.00 29.0 0.0
05D S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.00 30.0 0.0


002 01 F LEC-18 Vidensek, Mark Chemical Sciences 100% 4 1.00 168.0 672.0
S LEC-18 Vidensek, Mark Chemical Sciences 100% 4 1.00 137.0 548.0


02 F LEC-18 Vidensek, Mark Chemical Sciences 100% 4 1.00 167.0 668.0
02L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.00 24.0 0.0
03L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.00 21.0 0.0
04L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.00 21.0 0.0
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CHEM 002 05L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.00 24.0 0.0
06L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.00 23.0 0.0
07L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.00 24.0 0.0
08 S LEC-18 Vidensek, Mark Chemical Sciences 100% 4 1.00 134.0 536.0
09L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.00 19.0 0.0
10L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.00 23.0 0.0
11L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.00 24.0 0.0
12L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.00 24.0 0.0
13L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.00 22.0 0.0
14L S LEC-18 Vidensek, Mark Chemical Sciences 100% 0 0.00 22.0 0.0


008 02L S LEC-18 Skauge, Andy Chemical Sciences 100% 0 0.00 17.0 0.0
03L S LEC-18 Skauge, Andy Chemical Sciences 100% 0 0.0 14.0 0.0
04L S LEC-18 Skauge, Andy Chemical Sciences 100% 0 0.0 20.0 0.0
05L S LEC-18 Skauge, Andy Chemical Sciences 100% 0 0.0 14.0 0.0
06L S LEC-18 Skauge, Andy Chemical Sciences 100% 0 0.0 17.0 0.0
07L S LEC-18 Skauge, Andy Chemical Sciences 100% 0 0.0 19.0 0.0


100 01 S LEC-18 Muthana, Saddam Chemical Sciences 100% 3 1.0 61.0 183.0
100L 01 S LEC-18 Muthana, Saddam Chemical Sciences 100% 1 1.0 19.0 19.0


02 S LEC-18 Muthana, Saddam Chemical Sciences 100% 1 1.0 11.0 11.0
03 S LEC-18 Muthana, Saddam Chemical Sciences 100% 1 1.0 12.0 12.0
04 S LEC-18 Muthana, Saddam Chemical Sciences 100% 1 1.0 16.0 16.0


122 03C S LEC-18 Nagy, Moria Biological Sciences 33% 0 0.0 2.7 0.0
ESS 110 01 F LEC-18 Liu, Fengjing Environmental Engineering 50% 4 0.5 1.0 4.0


Rice, Robert Environmental Engineering 50% 4 0.5 1.0 4.0
195 01 F LEC-18 Rice, Robert Environmental Engineering 100% 2 1.0 1.0 2.0


MATH 005 01 F LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 28.0 112.0
S LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 28.0 112.0


02 F LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 29.0 116.0
S LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 30.0 120.0


03 F LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 27.0 108.0
S LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 30.0 120.0


04 F LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 29.0 116.0
S LEC-18 Inan, Nader Mathematical Sciences 100% 4 1.0 29.0 116.0


05 F LEC-18 Hambley, David Mathematical Sciences 100% 4 1.0 30.0 120.0
S LEC-18 Gulati, Shelly Mathematical Sciences 100% 4 1.0 28.0 112.0


06 F LEC-18 Hambley, David Mathematical Sciences 100% 4 1.0 30.0 120.0
07 F LEC-18 Hambley, David Mathematical Sciences 100% 4 1.0 27.0 108.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


MATH 005 07 S LEC-18 Hambley, David Mathematical Sciences 100% 4 1.0 30.0 120.0
08 F LEC-18 Hambley, David Mathematical Sciences 100% 4 1.0 28.0 112.0


S LEC-18 Hambley, David Mathematical Sciences 100% 4 1.0 30.0 120.0
09 F LEC-18 Stolberg, Sarah Mathematical Sciences 100% 4 1.0 29.0 116.0


S LEC-18 Gulati, Shelly Mathematical Sciences 100% 4 1.0 30.0 120.0
10 F LEC-18 Stolberg, Sarah Mathematical Sciences 100% 4 1.0 30.0 120.0


S LEC-18 Stolberg, Sarah Mathematical Sciences 100% 4 1.0 30.0 120.0
11 S LEC-18 Stolberg, Sarah Mathematical Sciences 100% 4 1.0 29.0 116.0
13 F T-ASST Navarro, Ivan Mathematical Sciences 100% 4 1.0 29.0 116.0


S LEC-18 Stolberg, Sarah Mathematical Sciences 100% 4 1.0 30.0 120.0
14 F LEC-18 Stolberg, Sarah Mathematical Sciences 100% 4 1.0 30.0 120.0
15 F LEC-18 Gulati, Shelly Mathematical Sciences 100% 4 1.0 30.0 120.0
16 F LEC-18 Stolberg, Sarah Mathematical Sciences 100% 4 1.0 22.0 88.0
17 F LEC-18 Gulati, Shelly Mathematical Sciences 100% 4 1.0 8.0 32.0
18 F LEC-18 Gulati, Shelly Mathematical Sciences 100% 4 1.0 28.0 112.0


015 01 F LEC-18 Watanabe, Masakatsu Biological Sciences 100% 2 1.0 170.0 340.0
S LEC-18 Brooke, Robert Mathematical Sciences 100% 2 1.0 99.0 198.0


018 01 S LEC-18 Gulati, Shelly Mathematical Sciences 100% 4 1.0 31.0 124.0
02D S LEC-18 Gulati, Shelly Mathematical Sciences 100% 0 0.0 10.0 0.0


021 01 F LEC-18 Greene, Devin Mathematical Sciences 100% 4 1.0 119.0 476.0
06 S LEC-18 Greene, Devin Mathematical Sciences 100% 4 1.0 119.0 476.0
11 S LEC-18 Greene, Devin Mathematical Sciences 100% 4 1.0 115.0 460.0
16 F LEC-18 Greene, Devin Mathematical Sciences 100% 4 1.0 80.0 320.0


022 01 F LEC-18 Yatskar, Alexander Mathematical Sciences 100% 4 1.0 108.0 432.0
S LEC-18 Yatskar, Alexander Mathematical Sciences 100% 4 1.0 112.0 448.0


06 S LEC-18 Yatskar, Alexander Mathematical Sciences 100% 4 1.0 59.0 236.0
08 F LEC-18 Yatskar, Alexander Mathematical Sciences 100% 4 1.0 59.0 236.0


023 01 F LEC-18 Crona, Kristina Mathematical Sciences 100% 4 1.0 69.0 276.0
05 S LEC-18 Crona, Kristina Mathematical Sciences 100% 4 1.0 98.0 392.0
06 F LEC-18 Crona, Kristina Mathematical Sciences 100% 4 1.0 67.0 268.0


024 01 F LEC-18 Yatskar, Alexander Mathematical Sciences 100% 4 1.0 81.0 324.0
S LEC-18 Yatskar, Alexander Mathematical Sciences 100% 4 1.0 119.0 476.0


030 01 F LEC-18 Greene, Devin Mathematical Sciences 100% 4 1.0 35.0 140.0
S LEC-18 Crona, Kristina Mathematical Sciences 100% 4 1.0 46.0 184.0


02D S LEC-18 Crona, Kristina Mathematical Sciences 100% 0 0.0 25.0 0.0
03D S LEC-18 Crona, Kristina Mathematical Sciences 100% 0 0.0 21.0 0.0


171 01 F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 4 1.0 1.0 4.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


MATH 171 02D F LEC-18 Johansson, Rolf Social and Cognitive Scienc 100% 0 0.0 1.0 0.0
195 01 S LEC-18 Crona, Kristina Mathematical Sciences 100% 5 1.0 1.0 5.0


NSED 023 01 F LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 13.0 13.0
024 01 F LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 13.0 13.0
033 01 F LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 13.0 13.0
034 01 F LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 13.0 13.0
043 01 S LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 9.0 9.0
044 01 S LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 9.0 9.0
053 01 S LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 9.0 9.0
054 01 S LEC-18 Campbell, Susan Mathematical Sciences 100% 1 1.0 9.0 9.0
063 01 F T-ASST Arnold, Chelsea Biological Sciences 100% 1 1.0 9.0 9.0


S T-ASST Arnold, Chelsea Biological Sciences 100% 1 1.0 5.0 5.0
064 01 F T-ASST Arnold, Chelsea Biological Sciences 100% 1 1.0 9.0 9.0


S T-ASST Arnold, Chelsea Biological Sciences 100% 1 1.0 5.0 5.0
073 01 F T-ASST Arnold, Chelsea Biological Sciences 100% 1 1.0 17.0 17.0


S T-ASST Arnold, Chelsea Biological Sciences 100% 1 1.0 7.0 7.0
074 01 F T-ASST Arnold, Chelsea Biological Sciences 100% 1 1.0 17.0 17.0


S T-ASST Arnold, Chelsea Biological Sciences 100% 1 1.0 7.0 7.0
095 01 F VISITR Salisbury, Mary School of Natural Sciences 100% 1 1.0 11.0 11.0


S VISITR Salisbury, Mary School of Natural Sciences 100% 1 1.0 12.0 12.0
098 01 F LEC-18 Watanabe, Masakatsu Biological Sciences 100% 1 1.0 19.0 19.0


S LEC-18 Watanabe, Masakatsu School of Natural Sciences 100% 1 1.0 20.0 20.0
02 F LEC-18 Watanabe, Masakatsu Biological Sciences 100% 1 1.0 7.0 7.0
02D S LEC-18 Watanabe, Masakatsu School of Natural Sciences 100% 0 0.0 20.0 0.0
03 S LEC-18 Watanabe, Masakatsu School of Natural Sciences 100% 1 1.0 15.0 15.0
04D S LEC-18 Watanabe, Masakatsu School of Natural Sciences 100% 0 0.0 15.0 0.0


100 01 S VISITR Salisbury, Mary School of Natural Sciences 100% 4 1.0 30.0 120.0
120 01 F VISITR Salisbury, Mary School of Natural Sciences 100% 4 1.0 20.0 80.0


PHYS 008 01 F LEC-18 Menke, Carrie Physics 100% 4 1.0 115.0 460.0
S LEC-18 Menke, Carrie Physics 100% 4 1.0 132.0 528.0


009 01 F LEC-18 Kiley, Derrick Physics 100% 4 1.0 104.0 416.0
S LEC-18 Kiley, Derrick Physics 100% 4 1.0 97.0 388.0


06 S LEC-18 Kiley, Derrick Physics 100% 4 1.0 56.0 224.0
018 01 F LEC-18 Kiley, Derrick Physics 100% 4 1.0 48.0 192.0


S LEC-18 Kiley, Derrick Physics 100% 4 1.0 52.0 208.0
019 01 F LEC-18 Menke, Carrie Physics 100% 4 1.0 24.0 96.0


S LEC-18 Menke, Carrie Physics 100% 4 1.0 41.0 164.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


PHYS 105 01 S LEC-18 Menke, Carrie Physics 100% 4 1.0 20.0 80.0
02D S LEC-18 Menke, Carrie Physics 100% 0 0.0 20.0 0.0


110 01 F LEC-18 Kiley, Derrick Physics 100% 4 1.0 9.0 36.0
292 01 S VISITR Martinez Rios, Alejandro Physics 100% 3 1.0 3.0 9.0


QSB 252 01 F LEC-18 Bryan, Heather Biological Sciences 50% 0.5 2.0 6.0
Grand Total 369 129.0 6822.3 19884.0







INSTRU(All) Credit bearing courses taught by Ladder Rank Faculty with % Responsible > 0
Faculty instruction by Home Dept within and outside of the School


Data


Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


AA
Executive Vice 
Chancellor S PROF Alley, Keith BIO 111 01 50% 0.5 4.0 13.5 54.0


S Total 0.5 4.0 13.5 54.0
Executive Vice 
Chancellor Total 0.5 4.0 13.5 54.0
Vice Provost 
Undergraduate 
Education F RECALL Van Breugel, Willem CORE 001 01 9% 0.0 0.0 55.9 0.0


02 9% 0.0 0.0 14.6 0.0
F Total 0.0 0.0 70.6 0.0
S RECALL Van Breugel, Willem BIO 147 02D 100% 0.0 0.0 9.0 0.0


01 100% 1.0 4.0 11.0 44.0
CORE 001 01 100% 0.0 0.0 961.0 0.0


02 100% 0.0 0.0 253.0 0.0
ESS 147 02D 100% 0.0 0.0 15.0 0.0


01 100% 1.0 4.0 24.0 96.0
S Total 2.0 8.0 1273.0 140.0


Vice Provost 
Undergraduate 
Education Total 2.0 8.0 1343.6 140.0


AA Total 2.5 12.0 1357.1 194.0
EN Bioengineering F PROF Escobar, Ariel QSB 295 78 100% 1.0 6.0 1.0 6.0


299 04 100% 1.0 3.0 1.0 3.0
ASST P Chin, Wei-Chun BIO 195 07 100% 1.0 3.0 8.0


095 01 100% 1.0 4.0 13.0
Mccloskey, Kara QSB 295 03 100% 1.0 11.0 1.0 11.0


292 15 100% 1.0 1.0 1.0 1.0
291 01 33% 0.3 1.0 5.7 5.7


F Total 6.3 22.0 16.7 47.7
S PROF Escobar, Ariel QSB 295 32 100% 1.0 4.0 1.0 4.0


299 02 100% 1.0 2.0 5.0
ASST P Chin, Wei-Chun BIO 195 17 100% 1.0 2.0 1.0 2.0


12 100% 1.0 3.0 1.0 3.0
095 01 100% 1.0 4.0 1.0 4.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


EN Bioengineering S ASST P Chin, Wei-Chun BIO 095 02 100% 1.0 3.0 1.0 3.0
03 100% 1.0 2.0 1.0 2.0


ESS 195 01 100% 1.0 4.0 1.0 4.0
095 01 100% 1.0 2.0 1.0 2.0


Mccloskey, Kara QSB 295 31 100% 1.0 11.0 1.0 11.0
292 10 100% 1.0 1.0 1.0 1.0


S Total 11.0 36.0 12.0 41.0
Bioengineering Total 17.3 58.0 28.7 88.7
Electrical Engineering F PROF Chiao, Raymond MATH 295 37 100% 1.0 12.0 1.0 12.0


PHYS 295 69 100% 1.0 8.0 1.0 8.0
65 100% 1.0 4.0 1.0 4.0


292 02L 100% 0.0 0.0 3.0 0.0
02 100% 1.0 4.0 3.0 12.0


249 02D 100% 0.0 0.0 5.0 0.0
01 100% 1.0 4.0 5.0 20.0


192 02L 100% 0.0 0.0 4.0 0.0
01 100% 1.0 4.0 4.0 16.0


F Total 6.0 36.0 27.0 72.0
Electrical Engineering 
Total 6.0 36.0 27.0 72.0
Environmental 
Engineering F PROF Conklin, Martha ESS 100 03L 50% 0.0 0.0 2.0 0.0


01 50% 0.5 4.0 2.0 8.0
F Total 0.5 4.0 4.0 8.0
S ASST P Guo, Qinghua ESS 120 02D 50% 0.0 0.0 3.5 0.0


Westerling, Anthony ESS 141 02D 50% 0.0 0.0 8.0 0.0
01 50% 0.5 4.0 8.0 32.0


132 01 100% 1.0 3.0 4.0 12.0
S Total 1.5 7.0 23.5 44.0


Environmental 
Engineering Total 2.0 11.0 27.5 52.0
Materials Science & 
Engineering F ASST P Lu, Jennifer CHEM 295 33 100% 1.0 7.0 1.0 7.0


F Total 1.0 7.0 1.0 7.0
S ASST P Lu, Jennifer CHEM 295 09 100% 1.0 11.0 1.0 11.0
S Total 1.0 11.0 1.0 11.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


EN
Materials Science & 
Engineering Total 2.0 18.0 2.0 18.0
School of Engineering F PROF Winston, Roland ENGR 197 12F 100% 0.0 0.0 13.0 0.0


097 12F 100% 0.0 0.0 6.0 0.0
ENVE 199 01 100% 1.0 3.0 1.0 3.0
ES 299 49 100% 1.0 2.0 1.0 2.0
MEAM 295 19 100% 1.0 8.0 1.0 8.0


299 09 100% 1.0 4.0 1.0 4.0
PHYS 295 77 100% 1.0 4.0 1.0 4.0


299 81 100% 1.0 4.0 1.0 4.0
52 100% 1.0 4.0 1.0 4.0


210 01 100% 1.0 4.0 6.0 24.0
F Total 8.0 33.0 32.0 53.0


School of Engineering 
Total 8.0 33.0 32.0 53.0


EN Total 35.3 156.0 117.2 283.7
GR Graduate Division S PROF Traina, Samuel ES 295 05 100% 1.0 12.0 1.0 12.0


200 01 50% 0.5 3.0 7.5 22.5
S Total 1.5 15.0 8.5 34.5


Graduate Division 
Total 1.5 15.0 8.5 34.5


GR Total 1.5 15.0 8.5 34.5
NS Biological Sciences F PROF Colvin, Michael BIO 180 01 100% 1.0 46.0 184.0


QSB 280 02D 100% 0.0 0.0 9.0 0.0
01 100% 1.0 9.0 27.0


Forman, Henry QSB 295 12 100% 1.0 12.0 1.0 12.0
Ojcius, David BIO 151L 03L 100% 1.0 1.0 20.0 20.0


04L 100% 1.0 1.0 19.0 19.0
195 01 100% 1.0 2.0 6.0
151 01 100% 1.0 4.0 46.0 184.0


QSB 295 01 100% 1.0 10.0 3.0 30.0
08 100% 1.0 10.0 1.0 10.0
170 100% 1.0 2.0 1.0 2.0
178 100% 1.0 10.0 1.0 10.0


292 10 100% 1.0 1.0 6.0 6.0
293 12 100% 1.0 1.0 6.0 6.0
298 01 100% 1.0 4.0 1.0 4.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


NS Biological Sciences F ASOC P Medina, Monica BIO 153 02D 100% 0.0 0.0 10.0 0.0
03D 100% 0.0 0.0 2.0 0.0
01 100% 1.0 4.0 12.0 48.0


QSB 295 168 100% 1.0 12.0 1.0 12.0
166 100% 1.0 10.0 2.0 20.0
163 100% 1.0 7.0 1.0 7.0
165 100% 1.0 9.0 1.0 9.0


292 08 100% 1.0 1.0 5.0 5.0
293 10 100% 1.0 1.0 4.0 4.0


ASST P Aguilar, Andres BIO 141 01 100% 1.0 4.0 63.0 252.0
QSB 295 22 100% 1.0 10.0 1.0 10.0


04 100% 1.0 10.0 2.0 20.0
292 20 100% 1.0 1.0 3.0 3.0
293 02 100% 1.0 1.0 3.0 3.0


Ardell, David BIO 001L 02L 33% 0.3 1.0 7.7 7.7
03L 33% 0.3 1.0 8.0 8.0
05L 33% 0.3 1.0 8.0 8.0
06L 33% 0.3 1.0 7.3 7.3
07L 33% 0.3 1.0 8.0 8.0
09L 33% 0.3 1.0 4.7 4.7
10L 33% 0.3 1.0 7.7 7.7
11L 33% 0.3 1.0 8.0 8.0
12L 33% 0.3 1.0 7.7 7.7
13L 33% 0.3 1.0 8.0 8.0
14L 33% 0.3 1.0 8.0 8.0
16L 33% 0.3 1.0 5.0 5.0


001 08 50% 0.5 4.0 100.5 402.0
QSB 295 34 100% 1.0 10.0 2.0 20.0


292 01 100% 1.0 1.0 2.0 2.0
293 03 100% 1.0 1.0 3.0 3.0


Barlow, Miriam BIO 195 09 100% 1.0 2.0 1.0 2.0
Choi, Jinah BEST 299 07 100% 1.0 4.0 1.0 4.0


BIO 195 04 100% 1.0 2.0 5.0
101 01 50% 0.5 4.0 32.0 128.0


CHEM 111 01 50% 0.5 4.0 7.0 28.0
QSB 295 41 100% 1.0 5.0 1.0 5.0


46 100% 1.0 10.0 1.0 10.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


NS Biological Sciences F ASST P Choi, Jinah QSB 292 03 100% 1.0 1.0 2.0 2.0
293 05 100% 1.0 1.0 2.0 2.0


Cleary, Michael QSB 295 58 100% 1.0 10.0 1.0 10.0
57 100% 1.0 9.0 1.0 9.0


292 16 100% 1.0 1.0 2.0 2.0
293 17 100% 1.0 1.0 4.0 4.0
200 01 100% 1.0 3.0 8.0 24.0


Dawson, Michael BEST 291 01 33% 0.3 1.0 2.3 2.3
BIO 195 08 100% 1.0 2.0 1.0 2.0
ES 295 14 50% 0.5 12.0 0.5 6.0
QSB 295 05 100% 1.0 7.0 1.0 7.0


06 100% 1.0 7.0 1.0 7.0
10 100% 1.0 1.0 1.0 1.0
07 100% 1.0 2.0 1.0 2.0


292 04 100% 1.0 1.0 3.0 3.0
293 06 100% 1.0 1.0 4.0 4.0
291 01 33% 0.3 1.0 5.7 5.7
244 02D 100% 0.0 0.0 7.0 0.0


01 100% 1.0 3.0 7.0 21.0
Dayrat, Benoit BIO 164 01 100% 1.0 5.0 31.0 155.0


ES 295 01 100% 1.0 12.0 1.0 12.0
Frank, Anna BIO 140 01 100% 1.0 4.0 52.0 208.0


195 12 100% 1.0 3.0 2.0 6.0
ES 295 67 100% 1.0 4.0 1.0 4.0


299 42 100% 1.0 3.0 1.0 3.0
QSB 295 229 100% 1.0 3.0 1.0 3.0


292 21 100% 1.0 1.0 2.0 2.0
293 21 100% 1.0 1.0 1.0 1.0
299 02 100% 1.0 3.0 1.0 3.0


Garcia-Ojeda, Marcos BIO 195 10 100% 1.0 2.0 5.0
198 02 100% 1.0 1.0 2.0 2.0


QSB 295 99 100% 1.0 3.0 1.0 3.0
106 100% 1.0 10.0 1.0 10.0
102 100% 1.0 6.0 1.0 6.0


292 18 100% 1.0 1.0 3.0 3.0
Manilay, Jennifer BIO 110 01 100% 1.0 4.0 76.0 304.0


198 01 100% 1.0 1.0 5.0 5.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


NS Biological Sciences F ASST P Manilay, Jennifer QSB 295 09 100% 1.0 6.0 1.0 6.0
141 100% 1.0 9.0 1.0 9.0
142 100% 1.0 10.0 1.0 10.0


292 17 100% 1.0 1.0 3.0 3.0
293 18 100% 1.0 1.0 7.0 7.0


Ortiz, Rudy BIO 195 03 100% 1.0 3.0 1.0 3.0
060 01 100% 1.0 4.0 70.0 280.0


QSB 295 02 100% 1.0 2.0 22.0
183 100% 1.0 3.0 1.0 3.0


292 11 100% 1.0 1.0 3.0 3.0
293 13 100% 1.0 1.0 3.0 3.0


Oviedo, Nestor BIO 001L 02L 33% 0.3 1.0 7.7 7.7
03L 33% 0.3 1.0 8.0 8.0
05L 33% 0.3 1.0 8.0 8.0
06L 33% 0.3 1.0 7.3 7.3
07L 33% 0.3 1.0 8.0 8.0
09L 33% 0.3 1.0 4.7 4.7
10L 33% 0.3 1.0 7.7 7.7
11L 33% 0.3 1.0 8.0 8.0
12L 33% 0.3 1.0 7.7 7.7
13L 33% 0.3 1.0 8.0 8.0
14L 33% 0.3 1.0 8.0 8.0
16L 33% 0.3 1.0 5.0 5.0


001 01 100% 1.0 4.0 157.0 628.0
195 02 100% 1.0 3.0 5.0


QSB 293 22 100% 1.0 1.0 3.0 3.0
Raymond, Jason BIO 120L 01 100% 1.0 2.0 39.0 78.0


120 01 100% 1.0 4.0 57.0 228.0
QSB 295 206 100% 1.0 2.0 2.0 4.0


292 13 100% 1.0 1.0 2.0 2.0
293 15 100% 1.0 1.0 2.0 2.0
299 03 100% 1.0 4.0 1.0 4.0


F Total 97.7 382.0 1207.0 3850.0
S PROF Colvin, Michael BIO 181 02C 100% 0.0 0.0 14.0 0.0


03C 100% 0.0 0.0 18.0 0.0
01 100% 1.0 4.0 16.0 64.0


QSB 281 02C 100% 0.0 0.0 12.0 0.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


NS Biological Sciences S PROF Colvin, Michael QSB 281 03C 100% 0.0 0.0 8.0 0.0
01 100% 1.0 4.0 10.0 40.0


Forman, Henry BIO 102 03C 33% 0.0 0.0 2.7 0.0
01 50% 0.5 4.0 2.0 8.0


CHEM 195 04 100% 1.0 2.0 1.0 2.0
122 03C 33% 0.0 0.0 2.7 0.0


01 50% 0.5 4.0 2.0 8.0
008 01 100% 0.0 0.0 101.0 0.0


000 100% 1.0 4.0 101.0 404.0
QSB 295 37 100% 1.0 12.0 1.0 12.0


212 01 100% 1.0 4.0 4.0 16.0
Ojcius, David BIO 195 01 100% 1.0 4.0 1.0 4.0


QSB 295 35 100% 1.0 10.0 1.0 10.0
18 100% 1.0 9.0 3.0 27.0
25 100% 1.0 9.0 1.0 9.0
19 100% 1.0 4.0 1.0 4.0


292 05 100% 1.0 1.0 2.0 2.0
293 06 100% 1.0 1.0 2.0 2.0
220 01 100% 1.0 3.0 6.0 18.0


ASOC P Medina, Monica QSB 295 01 100% 1.0 12.0 1.0 12.0
17 100% 1.0 6.0 2.0 12.0
10 100% 1.0 11.0 2.0 22.0


292 04 100% 1.0 1.0 4.0 4.0
293 05 100% 1.0 1.0 1.0 1.0


ASST P Aguilar, Andres QSB 295 13 100% 1.0 10.0 3.0 30.0
292 15 100% 1.0 1.0 3.0 3.0
293 01 100% 1.0 1.0 3.0 3.0


Ardell, David BIO 002L 04L 100% 1.0 1.0 21.0 21.0
05L 100% 1.0 1.0 24.0 24.0
06L 100% 1.0 1.0 24.0 24.0
07L 100% 1.0 1.0 12.0 12.0


002 02D 100% 0.0 0.0 25.0 0.0
03D 100% 0.0 0.0 23.0 0.0
04D 100% 0.0 0.0 25.0 0.0
05D 100% 0.0 0.0 26.0 0.0
06D 100% 0.0 0.0 21.0 0.0
07D 100% 0.0 0.0 23.0 0.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


NS Biological Sciences S ASST P Ardell, David BIO 002 01 100% 1.0 4.0 143.0 572.0
QSB 295 11 100% 1.0 10.0 2.0 20.0


292 01 100% 1.0 1.0 2.0 2.0
293 02 100% 1.0 1.0 2.0 2.0


Barlow, Miriam BIO 140 02C 100% 0.0 0.0 22.0 0.0
01 100% 1.0 4.0 87.0 348.0


195 02 100% 1.0 3.0 1.0 3.0
Choi, Jinah BIO 195 07 100% 1.0 2.0 1.0 2.0


127 02D 100% 0.0 0.0 15.0 0.0
04D 100% 0.0 0.0 22.0 0.0
01 100% 1.0 61.0 244.0


101 01 50% 0.5 4.0 29.5 118.0
CHEM 111 01 50% 0.5 4.0 5.5 22.0
QSB 295 06 100% 1.0 5.0 1.0 5.0


28 100% 1.0 2.0 17.0
292 02 100% 1.0 1.0 3.0 3.0
293 03 100% 1.0 1.0 3.0 3.0
227 04D 100% 0.0 0.0 1.0 0.0


01 100% 1.0 1.0 3.0
Cleary, Michael BIO 170L 03 100% 1.0 1.0 10.0 10.0


170 04D 100% 0.0 0.0 17.0 0.0
01 100% 1.0 4.0 17.0 68.0


195 09 100% 1.0 4.0 1.0 4.0
QSB 295 29 100% 1.0 10.0 2.0 20.0


292 11 100% 1.0 1.0 2.0 2.0
293 10 100% 1.0 1.0 3.0 3.0


Dawson, Michael BEST 291 01 100% 1.0 1.0 6.0 6.0
BIO 141 02L 100% 0.0 0.0 13.0 0.0


01 100% 1.0 4.0 39.0 156.0
195 15 100% 1.0 2.0 2.0 4.0


16 100% 1.0 4.0 1.0 4.0
ES 295 14 100% 1.0 12.0 1.0 12.0
QSB 295 02 100% 1.0 10.0 2.0 20.0


08 100% 1.0 6.0 1.0 6.0
33 100% 1.0 10.0 1.0 10.0


292 03 100% 1.0 1.0 4.0 4.0
293 04 100% 1.0 1.0 4.0 4.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible
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Sects #Units Enrolled SCHrs


NS Biological Sciences S ASST P Dawson, Michael QSB 291 01 100% 1.0 1.0 10.0 10.0
290 01 50% 0.5 3.0 3.0 9.0


Dayrat, Benoit ES 295 01 100% 1.0 12.0 1.0 12.0
Frank, Anna BIO 142 02L 100% 0.0 0.0 21.0 0.0


01 100% 1.0 5.0 21.0 105.0
195 13 100% 1.0 5.0 1.0 5.0


14 100% 1.0 3.0 1.0 3.0
ES 295 06 100% 1.0 6.0 1.0 6.0
QSB 295 07 100% 1.0 9.0 1.0 9.0


292 16 100% 1.0 1.0 2.0 2.0
293 13 100% 1.0 1.0 2.0 2.0
242 02L 100% 0.0 0.0 2.0 0.0


01 100% 1.0 5.0 2.0 10.0
Garcia-Ojeda, Marcos BIO 195 05 100% 1.0 3.0 2.0 6.0


06 100% 1.0 2.0 1.0 2.0
198 01 100% 1.0 1.0 1.0 1.0


QSB 295 27 100% 1.0 10.0 1.0 10.0
12 100% 1.0 10.0 1.0 10.0
30 100% 1.0 7.0 1.0 7.0


292 13 100% 1.0 1.0 2.0 2.0
290 01 50% 0.5 3.0 3.0 9.0


Manilay, Jennifer BIO 150 04D 100% 0.0 0.0 25.0 0.0
01 100% 1.0 4.0 25.0 100.0


198 02 100% 1.0 1.0 2.0 2.0
QSB 295 21 100% 1.0 10.0 3.0 30.0


292 12 100% 1.0 1.0 3.0 3.0
293 11 100% 1.0 1.0 6.0 6.0


Ortiz, Rudy BIO 195 04 100% 1.0 2.0 1.0 2.0
10 100% 1.0 5.0 1.0 5.0


161 02L 100% 0.0 0.0 24.0 0.0
01 100% 1.0 5.0 59.0 295.0


QSB 295 04 100% 1.0 7.0 1.0 7.0
05 100% 1.0 3.0 1.0 3.0
26 100% 1.0 12.0 1.0 12.0


292 06 100% 1.0 1.0 2.0 2.0
293 07 100% 1.0 1.0 3.0 3.0


Oviedo, Nestor BIO 195 18 100% 1.0 5.0 9.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


NS Biological Sciences S ASST P Oviedo, Nestor QSB 293 14 100% 1.0 1.0 2.0 2.0
Raymond, Jason BIO 060 02D 100% 0.0 0.0 30.0 0.0


01 100% 1.0 4.0 90.0 360.0
QSB 295 34 100% 1.0 5.0 1.0 5.0


03 100% 1.0 2.0 1.0 2.0
292 08 100% 1.0 1.0 2.0 2.0
293 08 100% 1.0 1.0 2.0 2.0


S Total 95.0 393.0 1455.3 3567.0
Biological Sciences 
Total 192.7 775.0 2662.3 7417.0
Chemical Sciences F PROF Kelley, Anne CHEM 295 13 100% 1.0 11.0 1.0 11.0


04 100% 1.0 2.0 1.0 2.0
195 03 100% 1.0 2.0 3.0
112 01 100% 1.0 3.0 8.0 24.0
212 01 100% 1.0 3.0 5.0 15.0


Kelley, David CHEM 295 01 100% 1.0 11.0 1.0 11.0
15 100% 1.0 1.0 1.0 1.0
17 100% 1.0 3.0 1.0 3.0
25 100% 1.0 11.0 1.0 11.0


120 01 100% 1.0 3.0 10.0 30.0
291 01 100% 1.0 1.0 13.0 13.0


Liwang, Patricia BIO 195 11 100% 1.0 4.0 1.0 4.0
CHEM 195 02 100% 1.0 4.0 1.0 4.0


008 01 100% 1.0 4.0 102.0 408.0
QSB 295 130 100% 1.0 10.0 2.0 20.0


128 100% 1.0 8.0 1.0 8.0
292 19 100% 1.0 1.0 3.0 3.0
293 20 100% 1.0 1.0 3.0 3.0


ASOC P Liwang, Andy BIO 195 06 100% 1.0 3.0 1.0 3.0
101 01 50% 0.5 4.0 32.0 128.0


CHEM 111 01 50% 0.5 4.0 7.0 28.0
ASST P Menke, Erik CHEM 295 47 100% 1.0 9.0 1.0 9.0


49 100% 1.0 11.0 1.0 11.0
095 01 100% 1.0 4.0 1.0 4.0
115 01 100% 1.0 3.0 6.0 18.0


PHYS 295 45 100% 1.0 8.0 1.0 8.0
Meyer, Matt CHEM 101L 01L 100% 2.0 4.0 24.0 48.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


NS Chemical Sciences F ASST P Meyer, Matt CHEM 295 02 100% 1.0 11.0 2.0 22.0
195 01 100% 1.0 2.0 1.0 2.0


Tsao, Meng-Lin BEST 291 01 33% 0.3 1.0 2.3 2.3
BIO 195 05 100% 1.0 2.0 5.0
CHEM 100L 03L 100% 1.0 1.0 17.0 17.0


04L 100% 1.0 1.0 15.0 15.0
05L 100% 1.0 1.0 3.0 3.0
06L 100% 1.0 1.0 17.0 17.0


295 73 100% 1.0 11.0 1.0 11.0
100 01 100% 1.0 3.0 75.0 225.0


QSB 295 11 100% 1.0 9.0 1.0 9.0
292 14 100% 1.0 1.0 1.0 1.0
293 16 100% 1.0 1.0 1.0 1.0
291 01 33% 0.3 1.0 5.7 5.7


Ye, Tao BEST 295 87 100% 1.0 7.0 1.0 7.0
292 07 100% 1.0 1.0 1.0 1.0


CHEM 295 85 100% 1.0 11.0 1.0 11.0
77 100% 1.0 3.0 1.0 3.0


195 04 100% 1.0 3.0 1.0 3.0
010 01 100% 1.0 4.0 150.0 600.0


F Total 45.7 204.0 530.0 1792.0
S PROF Kelley, Anne CHEM 114L 01 100% 1.0 2.0 6.0 12.0


295 06 100% 1.0 11.0 1.0 11.0
195 02 100% 1.0 5.0 1.0 5.0


03 100% 1.0 2.0 1.0 2.0
05 100% 1.0 1.0 1.0 1.0


291 01 100% 2.0 2.0 26.0 26.0
Kelley, David CHEM 295 13 100% 1.0 9.0 1.0 9.0


04 100% 1.0 4.0 1.0 4.0
11 100% 1.0 4.0 1.0 4.0
05 100% 1.0 11.0 1.0 11.0


231 01 100% 1.0 3.0 6.0 18.0
Liwang, Patricia QSB 295 20 100% 1.0 7.0 1.0 7.0


38 100% 1.0 6.0 1.0 6.0
292 14 100% 1.0 1.0 3.0 3.0
293 12 100% 1.0 1.0 3.0 3.0
207 01 100% 1.0 3.0 3.0 9.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


NS Chemical Sciences S ASOC P Liwang, Andy BIO 101 01 50% 0.5 4.0 29.5 118.0
102 03C 33% 0.0 0.0 2.7 0.0


01 50% 0.5 4.0 2.0 8.0
CHEM 111 01 50% 0.5 4.0 5.5 22.0


122 03C 33% 0.0 0.0 2.7 0.0
01 50% 0.5 4.0 2.0 8.0


QSB 299 01 100% 1.0 2.0 1.0 2.0
03 100% 1.0 1.0 1.0 1.0


ASST P Menke, Erik CHEM 295 07 100% 1.0 8.0 1.0 8.0
14 100% 1.0 12.0 1.0 12.0


195 06 100% 1.0 3.0 1.0 3.0
010 01 100% 1.0 4.0 139.0 556.0
095 01 100% 1.0 3.0 1.0 3.0


PHYS 295 09 100% 1.0 9.0 1.0 9.0
Meyer, Matt CHEM 295 03 100% 1.0 11.0 2.0 22.0


095 02 100% 1.0 2.0 1.0 2.0
Tsao, Meng-Lin BIO 195 03 100% 1.0 1.0 1.0 1.0


CHEM 295 12 100% 1.0 8.0 1.0 8.0
202 01 100% 1.0 3.0 3.0 9.0


QSB 295 22 100% 1.0 7.0 1.0 7.0
292 09 100% 1.0 1.0 1.0 1.0
293 09 100% 1.0 1.0 1.0 1.0


Ye, Tao BEST 295 04 100% 1.0 6.0 1.0 6.0
CHEM 295 01 100% 1.0 8.0 1.0 8.0


10 100% 1.0 5.0 1.0 5.0
195 01 100% 1.0 3.0 1.0 3.0
113 01 100% 1.0 7.0 21.0
213 01 100% 1.0 1.0 4.0


S Total 41.0 186.0 270.3 979.0
Chemical Sciences 
Total 86.7 390.0 800.3 2771.0
Earth Systems 
Sciences F PROF Hart, Stephen BIO 148 03D 100% 0.0 0.0 4.0 0.0


01 100% 1.0 4.0 4.0 16.0
ES 295 72 100% 1.0 2.0 1.0 2.0


292 05 100% 1.0 4.0 1.0 4.0
248 01 100% 1.0 3.0 7.0 21.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


NS Earth Systems F PROF Hart, Stephen ESS 148 03D 100% 0.0 0.0 9.0 0.0
01 100% 1.0 4.0 9.0 36.0


QSB 248 01 100% 1.0 3.0 1.0 3.0
O'Day, Peggy ENVE 100 03L 50% 0.0 0.0 3.0 0.0


01 50% 0.5 4.0 3.0 12.0
ES 295 63 100% 1.0 2.0 14.0


292 03L 50% 0.0 0.0 1.0 0.0
04 50% 0.5 4.0 1.0 4.0


ESS 100 03L 50% 0.0 0.0 2.0 0.0
01 50% 0.5 4.0 2.0 8.0


ASST P Beman, John ES 295 69 100% 1.0 1.0 1.0 1.0
ESS 001 01 100% 1.0 4.0 34.0 136.0


Berhe, Asmeret ES 299 41 100% 1.0 2.0 1.0 2.0
291 01 100% 1.0 1.0 15.0 15.0


ESS 190 01 100% 1.0 1.0 4.0 4.0
Ghezzehei, Teamrat ES 299 48 100% 1.0 2.0 1.0 2.0
Kueppers, Lara ES 292 01 100% 1.0 2.0 15.0 30.0


299 45 100% 1.0 6.0 1.0 6.0
F Total 16.5 51.0 122.0 316.0
S PROF Hart, Stephen ES 295 04 100% 1.0 3.0 1.0 3.0


18 100% 1.0 3.0 1.0 3.0
O'Day, Peggy ES 295 15 100% 1.0 1.0 1.0 1.0


19 100% 1.0 12.0 1.0 12.0
ESS 010 02D 100% 0.0 0.0 30.0 0.0


03D 100% 0.0 0.0 30.0 0.0
01 100% 1.0 4.0 60.0 240.0


ASST P Beman, John ES 295 02 100% 1.0 8.0 1.0 8.0
292 02D 50% 0.0 0.0 4.0 0.0


01 100% 1.0 4.0 8.0 32.0
ESS 120 02D 50% 0.0 0.0 3.5 0.0


01 100% 1.0 4.0 7.0 28.0
Ghezzehei, Teamrat ENVE 112 01 100% 2.0 8.0 18.0 312.0


ES 295 28 100% 1.0 2.0 1.0 2.0
291 01 100% 1.0 1.0 10.0 10.0
212 01 100% 2.0 8.0 36.0 624.0


ESS 190 01 100% 1.0 1.0 1.0 1.0
112 01 100% 2.0 8.0 14.0 296.0
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NS Earth Systems S ASST P Kueppers, Lara ES 295 08 100% 1.0 9.0 1.0 9.0
09 100% 1.0 6.0 1.0 6.0


224 01 100% 1.0 3.0 8.0 24.0
ESS 141 02D 50% 0.0 0.0 8.0 0.0


01 50% 0.5 4.0 8.0 32.0
124 01 100% 1.0 3.0 10.0 30.0


GEOG 141 02D 50% 0.0 0.0 0.5 0.0
01 50% 0.5 4.0 0.5 2.0


S Total 22.0 96.0 264.5 1675.0
Earth Systems 
Sciences Total 38.5 147.0 386.5 1991.0


Mathematical Sciences F ASOC P Kim, Arnold MATH 295 01 100% 1.0 12.0 1.0 12.0
231 01 100% 1.0 4.0 12.0 48.0


ASST P Bhat, Harish MATH 295 05 100% 1.0 4.0 1.0 4.0
195 02 100% 1.0 4.0 2.0 8.0
291 01 50% 0.5 1.0 6.0 6.0
121 01 100% 1.0 4.0 16.0 64.0
032 01 100% 1.0 4.0 72.0 288.0


PHYS 293 01 50% 0.5 1.0 6.0 6.0
Blanchette, Francois MATH 299 04 100% 1.0 4.0 1.0 4.0


131 01 100% 1.0 4.0 66.0 264.0
298 01 100% 1.0 1.0 10.0 10.0


Ilan, Boaz MATH 299 03 100% 1.0 4.0 1.0 4.0
221 01 100% 2.0 8.0 30.0 120.0


Marcia, Roummel MATH 195 01 100% 1.0 2.0 1.0 2.0
299 02 100% 1.0 4.0 1.0 4.0


Sprague, Michael MATH 295 85 100% 1.0 12.0 1.0 12.0
Tokman, Mayya MATH 295 92 100% 1.0 7.0 1.0 7.0


96 100% 1.0 11.0 1.0 11.0
141 01 100% 1.0 4.0 10.0 40.0


LECSOE Lei, Yue MATH 201 01 100% 1.0 1.0 10.0 10.0
021 08 100% 1.0 4.0 118.0 472.0
399 01 100% 1.0 1.0 10.0 10.0


F Total 22.0 101.0 377.0 1406.0
S ASOC P Kim, Arnold MATH 295 05 100% 1.0 12.0 1.0 12.0


299 02 100% 1.0 4.0 1.0 4.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible


Credit 
Sects #Units Enrolled SCHrs


NS Mathematical Sciences S ASOC P Kim, Arnold MATH 232 01 100% 1.0 4.0 10.0 40.0
ASST P Bhat, Harish MATH 295 04 100% 1.0 4.0 1.0 4.0


291 01 50% 0.5 1.0 3.5 3.5
PHYS 293 01 50% 0.5 1.0 2.5 2.5


Blanchette, Francois MATH 122 03D 100% 0.0 0.0 26.0 0.0
01 100% 1.0 4.0 26.0 104.0


091 01 100% 1.0 1.0 9.0 9.0
Ilan, Boaz MATH 299 01 100% 1.0 4.0 1.0 4.0


222 01 100% 1.0 4.0 12.0 48.0
Marcia, Roummel MATH 295 07 100% 1.0 4.0 1.0 4.0


132 01 100% 1.0 4.0 22.0 88.0
298 01 100% 1.0 3.0 4.0 12.0


Sprague, Michael MATH 295 01 100% 1.0 8.0 1.0 8.0
292 01 100% 1.0 4.0 11.0 44.0


Tokman, Mayya MATH 142 02D 100% 0.0 0.0 12.0 0.0
01 100% 1.0 4.0 12.0 48.0


295 06 100% 1.0 7.0 1.0 7.0
09 100% 1.0 12.0 1.0 12.0


LECSOE Lei, Yue MATH 032 01 100% 1.0 4.0 85.0 340.0
05 100% 1.0 4.0 67.0 268.0


021 01 100% 1.0 4.0 120.0 480.0
S Total 20.0 97.0 430.0 1542.0


Mathematical Sciences 
Total 42.0 198.0 807.0 2948.0
Physics F ASST P Ghosh, Sayantani CHEM 195 05 100% 1.0 4.0 1.0 4.0


PHYS 295 08 100% 1.0 7.0 1.0 7.0
195 07 100% 1.0 2.0 1.0 2.0
010 01 100% 1.0 4.0 7.0 28.0


Gopinathan, Ajay PHYS 295 21 100% 1.0 8.0 2.0 16.0
112 01 100% 1.0 4.0 11.0 44.0
212 01 100% 1.0 4.0 9.0 36.0


Hirst, Linda PHYS 195 01 100% 1.0 4.0 1.0 4.0
02 100% 1.0 4.0 1.0 4.0
06 100% 1.0 4.0 1.0 4.0


008 08 100% 1.0 4.0 91.0 364.0
Mitchell, Kevin PHYS 295 01 100% 1.0 7.0 1.0 7.0


59 100% 1.0 10.0 1.0 10.0
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NS Physics F ASST P Mitchell, Kevin PHYS 195 04 100% 1.0 2.0 2.0 4.0
298 01 100% 1.0 1.0 1.0 1.0
198 01 100% 1.0 1.0 2.0 2.0


Scheibner, Michael PHYS 295 111 100% 1.0 7.0 1.0 7.0
292 01 100% 1.0 1.0 4.0 4.0
299 61 100% 1.0 5.0 1.0 5.0
237 01 100% 1.0 4.0 6.0 24.0


Sharping, Jay BEST 295 88 100% 1.0 11.0 2.0 22.0
292 08 100% 1.0 1.0 2.0 2.0


MATH 291 01 50% 0.5 1.0 6.0 6.0
PHYS 295 92 100% 1.0 7.0 2.0 14.0


293 01 50% 0.5 1.0 6.0 6.0
195 03 100% 1.0 1.0 1.0 1.0


05 100% 1.0 2.0 1.0 2.0
Tian, Lin PHYS 295 101 100% 1.0 4.0 2.0 8.0


137 02D 100% 0.0 0.0 7.0 0.0
01 100% 1.0 4.0 7.0 28.0


F Total 28.0 119.0 181.0 666.0
S PROF Chiao, Raymond ENGR 191 01 100% 1.0 1.0 34.0 34.0


MATH 295 03 100% 1.0 12.0 1.0 12.0
PHYS 295 01 100% 1.0 8.0 1.0 8.0


06 100% 1.0 4.0 1.0 4.0
299 02 100% 1.0 4.0 1.0 4.0


Winston, Roland EECS 295 04 100% 1.0 2.0 1.0 2.0
ENGR 199 01 100% 1.0 4.0 1.0 4.0


195 01 100% 1.0 2.0 1.0 2.0
197 10F 100% 1.0 9.0 14.0
097 10F 100% 1.0 6.0 9.0


ENVE 199 01 100% 1.0 1.0 1.0 1.0
195 01 100% 1.0 2.0 1.0 2.0


ES 299 02 100% 1.0 9.0 1.0 9.0
07 100% 1.0 2.0 1.0 2.0


262 01 100% 1.0 3.0 1.0 3.0
ME 199 01 100% 1.0 2.0 1.0 2.0
MEAM 295 01 100% 1.0 5.0 1.0 5.0


299 02 100% 1.0 5.0 1.0 5.0
ASST P Ghosh, Sayantani PHYS 295 03 100% 1.0 8.0 2.0 16.0
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NS Physics S ASST P Ghosh, Sayantani PHYS 195 01 100% 1.0 4.0 2.0 8.0
02 100% 1.0 1.0 1.0 1.0
06 100% 1.0 3.0 1.0 3.0
07 100% 1.0 2.0 1.0 2.0


Gopinathan, Ajay PHYS 295 10 100% 1.0 12.0 1.0 12.0
299 01 100% 1.0 8.0 1.0 8.0


Hirst, Linda BIO 195 08 100% 1.0 4.0 1.0 4.0
PHYS 295 11 100% 1.0 4.0 1.0 4.0


141 02D 100% 0.0 0.0 5.0 0.0
01 100% 1.0 4.0 5.0 20.0


299 03 100% 1.0 2.0 1.0 2.0
241 02D 100% 0.0 0.0 10.0 0.0


01 100% 1.0 4.0 10.0 40.0
Mitchell, Kevin CORE 090X 01 100% 1.0 1.0 20.0 20.0


MATH 295 08 100% 1.0 8.0 1.0 8.0
PHYS 295 04 100% 1.0 12.0 1.0 12.0


195 04 100% 1.0 2.0 2.0 4.0
126 02D 100% 0.0 0.0 13.0 0.0


01 100% 1.0 2.0 13.0 26.0
124 02D 100% 0.0 0.0 6.0 0.0


01 100% 1.0 2.0 6.0 12.0
Scheibner, Michael PHYS 295 02 100% 1.0 8.0 1.0 8.0


299 04 100% 1.0 3.0 1.0 3.0
Sharping, Jay BEST 295 11 100% 1.0 7.0 1.0 7.0


08 100% 1.0 11.0 1.0 11.0
292 07 100% 1.0 1.0 2.0 2.0


MATH 291 01 50% 0.5 1.0 3.5 3.5
PHYS 295 08 100% 1.0 9.0 2.0 18.0


293 01 50% 0.5 1.0 2.5 2.5
195 03 100% 1.0 2.0 1.0 2.0


05 100% 1.0 1.0 1.0 1.0
298 02 100% 1.0 2.0 1.0 2.0
160 02L 100% 0.0 0.0 7.0 0.0


01 100% 1.0 4.0 7.0 28.0
198 01 100% 1.0 2.0 2.0 4.0


Tian, Lin PHYS 295 05 100% 1.0 12.0 1.0 12.0
07 100% 1.0 4.0 2.0 8.0
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NS Physics S ASST P Tian, Lin PHYS 238 02D 100% 0.0 0.0 3.0 0.0
01 100% 1.0 4.0 3.0 12.0


S Total 51.0 221.0 210.0 448.0
Physics Total 79.0 340.0 391.0 1114.0
School of Natural 
Sciences F PROF Pallavicini, Maria BIO 152 01 50% 0.5 11.0 44.0


QSB 295 198 100% 1.0 6.0 1.0 6.0
201 100% 1.0 9.0 1.0 9.0


292 12 100% 1.0 1.0 2.0 2.0
252 01 50% 0.5 2.0 6.0


Traina, Samuel ES 295 03 100% 1.0 4.0 1.0 4.0
299 02 100% 1.0 8.0 1.0 8.0


QSB 294 01 100% 1.0 1.0 20.0 20.0
F Total 7.0 29.0 39.0 99.0
S PROF Pallavicini, Maria QSB 295 09 100% 1.0 9.0 1.0 9.0


36 100% 1.0 9.0 1.0 9.0
292 07 100% 1.0 1.0 2.0 2.0


S Total 3.0 19.0 4.0 20.0
School of Natural 
Sciences Total 10.0 48.0 43.0 119.0


NS Total 448.8 1898.0 5090.1 16360.0
SH Cognitive Science S ASST P Noelle, David CSE 173 01 100% 1.0 4.0 9.0 36.0


EECS 290 01 100% 1.0 1.0 18.0 18.0
S Total 2.0 5.0 27.0 54.0


Cognitive Science 
Total 2.0 5.0 27.0 54.0


SH Total 2.0 5.0 27.0 54.0
Grand Total 490 2086.0 6599.9 16926.1







INSTRU(All) Credit bearing courses taught by Non-Ladder Rank Faculty with % Responsible > 0
Faculty instruction by Home Dept within and outside of the School


Data


Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible #Units


Credit 
Sects Enrolled SCHrs


EN
Environmental 
Engineering F LEC-18 Liu, Fengjing ESS 110 01 50% 4 0.5 1.0 4.0


Rice, Robert ESS 195 01 100% 2 1.0 1.0 2.0
110 01 50% 4 0.5 1.0 4.0


F 
Total 10 2.0 3.0 10.0


Environmental 
Engineering Total 10 2.0 3.0 10.0


EN 
Total 10 2.0 3.0 10.0
NS Biological Sciences F LEC-18 Bryan, Heather BIO 152 01 50% 0.5 11.0 44.0


QSB 252 01 50% 0.5 2.0 6.0
Dulai, Kanwaljit BIO 001L 02L 33% 1 0.3 7.7 7.7


03L 33% 1 0.3 8.0 8.0
05L 33% 1 0.3 8.0 8.0
06L 33% 1 0.3 7.3 7.3
07L 33% 1 0.3 8.0 8.0
09L 33% 1 0.3 4.7 4.7
10L 33% 1 0.3 7.7 7.7
11L 33% 1 0.3 8.0 8.0
12L 33% 1 0.3 7.7 7.7
13L 33% 1 0.3 8.0 8.0
14L 33% 1 0.3 8.0 8.0
16L 33% 1 0.3 5.0 5.0


002L 02L 100% 1 1.0 24.0 24.0
03L 100% 1 1.0 18.0 18.0
04L 100% 1 1.0 11.0 11.0
05L 100% 1 1.0 17.0 17.0
06L 100% 1 1.0 23.0 23.0
07L 100% 1 1.0 21.0 21.0


001 08 50% 4 0.5 100.5 402.0
002 01 100% 4 1.0 117.0 468.0


Gilbert, Catherine BIO 005 01 100% 4 1.0 67.0 268.0
Watanabe, Masakatsu MATH 015 01 100% 2 1.0 170.0 340.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible #Units


Credit 
Sects Enrolled SCHrs


NS Biological Sciences F LEC-18 Watanabe, Masakatsu NSED 098 01 100% 1 1.0 19.0 19.0
02 100% 1 1.0 7.0 7.0


T-ASST Arnold, Chelsea NSED 074 01 100% 1 1.0 17.0 17.0
063 01 100% 1 1.0 9.0 9.0
064 01 100% 1 1.0 9.0 9.0
073 01 100% 1 1.0 17.0 17.0


F 
Total 38 20.5 747.5 1808.0
S LEC-18 Bryan, Heather BIO 111 01 50% 4 0.5 13.5 54.0


Dulai, Kanwaljit BIO 001L 02L 100% 1 1.0 17.0 17.0
03L 100% 1 1.0 21.0 21.0
04L 100% 1 1.0 14.0 14.0
05L 100% 1 1.0 23.0 23.0
06L 100% 1 1.0 24.0 24.0
07L 100% 1 1.0 22.0 22.0
09L 100% 1 1.0 16.0 16.0
10L 100% 1 1.0 22.0 22.0
11L 100% 1 1.0 24.0 24.0
12L 100% 1 1.0 13.0 13.0
13L 100% 1 1.0 24.0 24.0
14L 100% 1 1.0 21.0 21.0


001 03D 100% 0 0.0 30.0 0.0
05D 100% 0 0.0 30.0 0.0
07D 100% 0 0.0 30.0 0.0
10D 100% 0 0.0 27.0 0.0
11D 100% 0 0.0 30.0 0.0
12D 100% 0 0.0 30.0 0.0
13D 100% 0 0.0 30.0 0.0
14D 100% 0 0.0 30.0 0.0
01 100% 4 1.0 178.0 712.0
08 100% 4 1.0 176.0 704.0


110 02C 100% 0 0.0 24.0 0.0
03C 100% 0 0.0 24.0 0.0
05C 100% 0 0.0 24.0 0.0
06C 100% 0 0.0 24.0 0.0
01 100% 4 1.0 108.0 432.0


Gilbert, Catherine BIO 005 02C 100% 0 0.0 24.0 0.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible #Units


Credit 
Sects Enrolled SCHrs


NS Biological Sciences S LEC-18 Gilbert, Catherine BIO 005 03C 100% 0 0.0 24.0 0.0
04C 100% 0 0.0 24.0 0.0
01 100% 4 1.0 72.0 288.0


Nagy, Moria BIO 102 03C 33% 0 0.0 2.7 0.0
CHEM 122 03C 33% 0 0.0 2.7 0.0


Roussos, Stergios BIO 125 02D 100% 0 0.0 25.0 0.0
01 100% 4 1.0 25.0 100.0


T-ASST Arnold, Chelsea NSED 074 01 100% 1 1.0 7.0 7.0
063 01 100% 1 1.0 5.0 5.0
064 01 100% 1 1.0 5.0 5.0
073 01 100% 1 1.0 7.0 7.0


Martinez, Andres BIO 002L 02L 100% 1 1.0 24.0 24.0
03L 100% 1 1.0 22.0 22.0


S 
Total 42 23.5 1318.8 2601.0


Biological Sciences 
Total 80 44.0 2066.3 4409.0
Chemical Sciences F LEC-18 Vidensek, Mark CHEM 001 01 100% 3 1.0 265.0 795.0


002 01 100% 4 1.0 168.0 672.0
02 100% 4 1.0 167.0 668.0


F 
Total 11 3.0 600.0 2135.0
S LEC-18 Muthana, Saddam CHEM 100L 01 100% 1 1.0 19.0 19.0


04 100% 1 1.0 16.0 16.0
02 100% 1 1.0 11.0 11.0
03 100% 1 1.0 12.0 12.0


100 01 100% 3 1.0 61.0 183.0
Skauge, Andy CHEM 008 02L 100% 0 0.0 17.0 0.0


03L 100% 0 0.0 14.0 0.0
04L 100% 0 0.0 20.0 0.0
05L 100% 0 0.0 14.0 0.0
06L 100% 0 0.0 17.0 0.0
07L 100% 0 0.0 19.0 0.0


Vidensek, Mark CHEM 001 02D 100% 0 0.0 30.0 0.0
03D 100% 0 0.0 29.0 0.0
05D 100% 0 0.0 30.0 0.0
01 100% 3 1.0 117.0 351.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible #Units


Credit 
Sects Enrolled SCHrs


NS Chemical Sciences S LEC-18 Vidensek, Mark CHEM 002 02L 100% 0 0.0 24.0 0.0
03L 100% 0 0.0 21.0 0.0
04L 100% 0 0.0 21.0 0.0
05L 100% 0 0.0 24.0 0.0
06L 100% 0 0.0 23.0 0.0
07L 100% 0 0.0 24.0 0.0
09L 100% 0 0.0 19.0 0.0
10L 100% 0 0.0 23.0 0.0
11L 100% 0 0.0 24.0 0.0
12L 100% 0 0.0 24.0 0.0
13L 100% 0 0.0 22.0 0.0
14L 100% 0 0.0 22.0 0.0
01 100% 4 1.0 137.0 548.0
08 100% 4 1.0 134.0 536.0


S 
Total 18 8.0 968.0 1676.0


Chemical Sciences 
Total 29 11.0 1568.0 3811.0


Mathematical Sciences F LEC-18 Campbell, Susan NSED 033 01 100% 1 1.0 13.0 13.0
023 01 100% 1 1.0 13.0 13.0
024 01 100% 1 1.0 13.0 13.0
034 01 100% 1 1.0 13.0 13.0


Crona, Kristina MATH 023 01 100% 4 1.0 69.0 276.0
06 100% 4 1.0 67.0 268.0


Greene, Devin MATH 030 01 100% 4 1.0 35.0 140.0
021 01 100% 4 1.0 119.0 476.0


16 100% 4 1.0 80.0 320.0
Gulati, Shelly MATH 005 15 100% 4 1.0 30.0 120.0


17 100% 4 1.0 8.0 32.0
18 100% 4 1.0 28.0 112.0


Hambley, David MATH 005 08 100% 4 1.0 28.0 112.0
05 100% 4 1.0 30.0 120.0
06 100% 4 1.0 30.0 120.0
07 100% 4 1.0 27.0 108.0


Inan, Nader MATH 005 01 100% 4 1.0 28.0 112.0
04 100% 4 1.0 29.0 116.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible #Units


Credit 
Sects Enrolled SCHrs


NS Mathematical Sciences F LEC-18 Inan, Nader MATH 005 02 100% 4 1.0 29.0 116.0
03 100% 4 1.0 27.0 108.0


Stolberg, Sarah MATH 005 16 100% 4 1.0 22.0 88.0
09 100% 4 1.0 29.0 116.0
10 100% 4 1.0 30.0 120.0
14 100% 4 1.0 30.0 120.0


Yatskar, Alexander MATH 024 01 100% 4 1.0 81.0 324.0
022 01 100% 4 1.0 108.0 432.0


08 100% 4 1.0 59.0 236.0
T-ASST Navarro, Ivan MATH 005 13 100% 4 1.0 29.0 116.0


F 
Total 100 28.0 1104.0 4260.0
S LEC-18 Brooke, Robert MATH 015 01 100% 2 1.0 99.0 198.0


Campbell, Susan NSED 054 01 100% 1 1.0 9.0 9.0
044 01 100% 1 1.0 9.0 9.0
053 01 100% 1 1.0 9.0 9.0
043 01 100% 1 1.0 9.0 9.0


Crona, Kristina MATH 195 01 100% 5 1.0 1.0 5.0
030 02D 100% 0 0.0 25.0 0.0


03D 100% 0 0.0 21.0 0.0
01 100% 4 1.0 46.0 184.0


023 05 100% 4 1.0 98.0 392.0
Greene, Devin MATH 021 11 100% 4 1.0 115.0 460.0


06 100% 4 1.0 119.0 476.0
Gulati, Shelly MATH 005 05 100% 4 1.0 28.0 112.0


09 100% 4 1.0 30.0 120.0
018 02D 100% 0 0.0 10.0 0.0


01 100% 4 1.0 31.0 124.0
Hambley, David MATH 005 08 100% 4 1.0 30.0 120.0


07 100% 4 1.0 30.0 120.0
Inan, Nader MATH 005 01 100% 4 1.0 28.0 112.0


04 100% 4 1.0 29.0 116.0
02 100% 4 1.0 30.0 120.0
03 100% 4 1.0 30.0 120.0


Stolberg, Sarah MATH 005 13 100% 4 1.0 30.0 120.0
11 100% 4 1.0 29.0 116.0
10 100% 4 1.0 30.0 120.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible #Units


Credit 
Sects Enrolled SCHrs


NS Mathematical Sciences S LEC-18 Yatskar, Alexander MATH 024 01 100% 4 1.0 119.0 476.0
022 01 100% 4 1.0 112.0 448.0


06 100% 4 1.0 59.0 236.0
S 
Total 87 25.0 1215.0 4331.0


Mathematical Sciences 
Total 187 53.0 2319.0 8591.0
Physics F LEC-18 Kiley, Derrick PHYS 110 01 100% 4 1.0 9.0 36.0


018 01 100% 4 1.0 48.0 192.0
009 01 100% 4 1.0 104.0 416.0


Menke, Carrie PHYS 008 01 100% 4 1.0 115.0 460.0
019 01 100% 4 1.0 24.0 96.0


F 
Total 20 5.0 300.0 1200.0
S LEC-18 Kiley, Derrick PHYS 018 01 100% 4 1.0 52.0 208.0


009 01 100% 4 1.0 97.0 388.0
06 100% 4 1.0 56.0 224.0


Menke, Carrie PHYS 105 02D 100% 0 0.0 20.0 0.0
01 100% 4 1.0 20.0 80.0


008 01 100% 4 1.0 132.0 528.0
019 01 100% 4 1.0 41.0 164.0


VISITR Martinez Rios, Alejandro PHYS 292 01 100% 3 1.0 3.0 9.0
S 
Total 27 7.0 421.0 1601.0


Physics Total 47 12.0 721.0 2801.0
School of Natural 
Sciences F VISITR Salisbury, Mary NSED 120 01 100% 4 1.0 20.0 80.0


095 01 100% 1 1.0 11.0 11.0
F 
Total 5 2.0 31.0 91.0
S LEC-18 Watanabe, Masakatsu NSED 098 02D 100% 0 0.0 20.0 0.0


04D 100% 0 0.0 15.0 0.0
01 100% 1 1.0 20.0 20.0
03 100% 1 1.0 15.0 15.0


VISITR Salisbury, Mary NSED 100 01 100% 4 1.0 30.0 120.0
095 01 100% 1 1.0 12.0 12.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respon
sible #Units


Credit 
Sects Enrolled SCHrs


NS
School of Natural 
Sciences


S 
Total 7 4.0 112.0 167.0


School of Natural 
Sciences Total 12 6.0 143.0 258.0


NS 
Total 355 126.0 6817.3 19870.0


SH
Social and Cognitive 
Sciences F LEC-18 Johansson, Rolf MATH 171 02D 100% 0 0.0 1.0 0.0


01 100% 4 1.0 1.0 4.0
F 
Total 4 1.0 2.0 4.0


Social and Cognitive 
Sciences Total 4 1.0 2.0 4.0


SH 
Total 4 1.0 2.0 4.0
Grand 
Total 369 129.0 6822.3 19884.0
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Date: October 7, 2010 
 
To: Dean Aldenderfer and SSHA Faculty 
 
From: Michael Roona, Christi Bengard, and Nancy Ochsner 
 
Re: 2009-10 Faculty Workload Report 
 
Attached are a PDF document and an Excel workbook.  The PDF document summarizes faculty 
workload during the 2009-10 academic year for all subjects offered in each school.  The Excel 
workbook contains six worksheets that provide detailed information about courses offered by your 
school.  Only credit bearing courses are included in each report.  In addition, only faculty who had 
some official responsibility for a course are included in the reports.  Thus, if a course was co-taught 
and each faculty member had 50% responsibility, then both faculty members get workload credit for 
the course.  If, however, a course was co-taught and one faculty member had 100% responsibility 
for the course and the other had 0%, then the faculty member with 0% responsibility did not get any 
workload credit for the student credit hours taught, and is not included in the report for this course.   
 
The first worksheet in the Excel workbook is a subset of the campus wide summary PDF document 
containing only your school’s information.  These documents show, for each subject offered, the 
number of credit bearing course sections taught, the number of students enrolled in those course 
sections, and the number of student credit hours taught by both senate and non-senate faculty.  In 
addition, they show the percentage of student credit hours taught in each subject area by senate and 
non-senate faculty.   
 
The second worksheet in the Excel workbook (“Faculty Teaching School Subject”) shows the 
courses taught in your school by ladder rank faculty and the home departments of those ladder rank 
faculty.  The third worksheet (“Other Teaching School Subject”) is just like the second one, except 
it lists courses taught in your school by non-ladder rank faculty (i.e., lecturers and TAs).  For these 
two reports, if a course is offered by your school, it is included, even if the course is taught by 
faculty from another school, but courses taught by your faculty in another school are not included. 
 
While the second and third worksheets are arranged by subject taught, the fourth and fifth 
worksheets are arranged by the organizational unit with which the instructor is affiliated.  These 
reports also include information about faculty rank, which is not included in the second and third 
worksheets.  The fourth worksheet (“Ladder Faculty by Org”) provides information about ladder 
rank faculty while the fifth worksheet (“Other Instruction by Org”) provides information about non-
ladder rank faculty.  As with the other reports, only courses offered by your school are included.  
Courses taught by your faculty in another school are not included.   
 
The sixth worksheet (“Export Worksheet”) contains the underlying data used to produce the reports 
and is what allows you to modify the reports if you so desire.  For example, if you want to see all 
the TAs and other instructional personnel associated with courses but who have 0% responsibility 
for them, you can change the “percent responsible” filter and see them, because the underlying data 
are included in the sixth worksheet. If you have any questions, please do not hesitate to ask.   







 2009-10 Faculty Workload Summary


Credit Sects - Number of credit bearing sections taught
SCHrs - Number of Student Credit Hours


                                      Prepared by Institutional Planning and Analysis 10/07/2010    


Course (Multiple Items)
RANK (All)


Senate Non-Senate
Total Credit 


Sects
Total 


Enrolled
Total 


SCHrs
Total % 
SCHrs


School
Subjec
t


Credit 
Sects Enrolled SCHrs


% 
SCHrs


Credit 
Sects Enrolled SCHrs


% 
SCHrs


ENG BEST 64 126 453 100% 0% 64.0 126.0 453.0 100%
BIOE 9 36 132 100% 0% 9.0 36.0 132.0 100%
CSE 14 136 528 19% 10 859 2264 81% 24.0 995.0 2792.0 100%
EECS 38 109 521 100% 0% 38.0 109.0 521.0 100%
ENGR 33 700 1920 58% 7 371 1388 42% 40.0 1071.0 3308.0 100%
ENVE 11 73 519 66% 4 71 264 34% 15.0 144.0 783.0 100%
ES 85 218 1413 99% 2 4 15 1% 87.0 222.0 1428.0 100%
ME 6 88 268 58% 5 62 197 42% 11.0 150.0 465.0 100%
MEAM 21 48 233 100% 0% 21.0 48.0 233.0 100%
MSE 10 33 103 100% 0% 10.0 33.0 103.0 100%


ENG Total 291 1567 6090 60% 28 1367 4128 40% 319.0 2934.0 10218.0 100%
NS BIO 79 1841 6384 62% 32 1357 3961 38% 112.0 3198.0 10345.0 100%


CHEM 65 805 2866 43% 11 1107 3811 57% 76.0 1912.0 6677.0 100%
ESS 15 189 965 99% 2 3 10 1% 17.0 192.0 975.0 100%
MATH 45 773 2981 25% 47 2346 8847 75% 92.0 3119.0 11828.0 100%
NSED 0% 24 298 448 100% 24.0 298.0 448.0 100%
PHYS 66 272 1040 27% 12 701 2801 73% 78.0 973.0 3841.0 100%
QSB 151 368 1170 99% 1 2 6 1% 152.0 370.0 1176.0 100%


NS Total 422 4248 15406 44% 129 5814 19884 56% 551.0 10062.0 35290.0 100%
SSHA ANTH 8 295 1180 67% 3 146 584 33% 11.0 441.0 1764.0 100%


ARTS 3 129 516 17% 25 665 2507 83% 28.0 794.0 3023.0 100%
CHN 0% 4 95 380 100% 4.0 95.0 380.0 100%
COGS 49 546 2204 85% 3 96 384 15% 52.0 642.0 2588.0 100%
ECON 17 433 1762 84% 2 82 328 16% 19.0 515.0 2090.0 100%
FRE 0% 4 95 380 100% 4.0 95.0 380.0 100%
GASP 6 187 748 81% 1 44 176 19% 7.0 231.0 924.0 100%
GEOG 1 1 4 100% 0% 1.0 1.0 4.0 100%
HIST 14 304 1216 56% 7 238 952 44% 21.0 542.0 2168.0 100%
JPN 0% 7 137 548 100% 7.0 137.0 548.0 100%
LIT 12 220 880 57% 5 167 668 43% 17.0 387.0 1548.0 100%
MGMT 4 145 580 23% 16 477 1908 77% 20.0 622.0 2488.0 100%
PHIL 3 52 208 17% 5 251 1004 83% 8.0 303.0 1212.0 100%
POLI 12 489 1946 62% 7 299 1199 38% 19.0 788.0 3145.0 100%
PSY 54 1301 5131 46% 19 1532 6126 54% 72.0 2832.0 11257.0 100%
SCS 3 3 29 100% 0% 3.0 3.0 29.0 100%
SOC 7 249 996 33% 8 499 1996 67% 15.0 748.0 2992.0 100%
SPAN 5 134 534 31% 14 302 1206 69% 19.0 435.0 1740.0 100%
USTU 4 104 107 65% 2 57 57 35% 6.0 161.0 164.0 100%
WCH 49 84 460 99% 1 1 4 1% 50.0 85.0 464.0 100%
WH 2 32 128 52% 2 30 120 48% 4.0 62.0 248.0 100%
WRI 0% 139 2493 9891 100% 139.0 2493.0 9891.0 100%


SSHA Total 253 4707 18629 38% 274 7705 30418 62% 526.0 12412.0 49047.0 100%
01 CORE 2 38 38 1% 49 963 3852 99% 51.0 1001.0 3890.0 100%
01 Total 2 38 38 1% 49 963 3852 99% 51.0 1001.0 3890.0 100%


Grand Total 967 10560 40163 41% 479 15849 58282 59% 1447.0 26409.0 98445.0 100%


Credit Course Enrollment and Student Credit Hours







 2009-10 Faculty Workload SummaryCourse SCH(Multiple Items)
RANK (All)


Senate Non-Senate
Total Credit 


Sects
Total 


Enrolled
Total 


SCHrs
Total % 
SCHrs


School Subject
Credit 
Sects Enrolled SCHrs


% 
SCHrs


Credit 
Sects Enrolled SCHrs


% 
SCHrs


01 CORE 0% 49 963 3852 100% 49 963 3852 100%
01 Total 0% 49 963 3852 100% 49 963 3852 100%
SSHA ANTH 8 295 1180 67% 3 146 584 33% 11 441 1764 100%


ARTS 3 129 516 17% 25 665 2507 83% 28 794 3023 100%
CHN 0% 4 95 380 100% 4 95 380 100%
COGS 49 546 2204 85% 3 96 384 15% 52 642 2588 100%
ECON 17 433 1762 84% 2 82 328 16% 19 515 2090 100%
FRE 0% 4 95 380 100% 4 95 380 100%
GASP 6 187 748 81% 1 44 176 19% 7 231 924 100%
GEOG 1 1 4 100% 0% 1 1 4 100%
HIST 14 304 1216 56% 7 238 952 44% 21 542 2168 100%
JPN 0% 7 137 548 100% 7 137 548 100%
LIT 12 220 880 57% 5 167 668 43% 17 387 1548 100%
MGMT 4 145 580 23% 16 477 1908 77% 20 622 2488 100%
PHIL 3 52 208 17% 5 251 1004 83% 8 303 1212 100%
POLI 12 489 1946 62% 7 299 1199 38% 19 788 3145 100%
PSY 54 1301 5131 46% 19 1532 6126 54% 72 2832 11257 100%
SCS 3 3 29 100% 0% 3 3 29 100%
SOC 7 249 996 33% 8 499 1996 67% 15 748 2992 100%
SPAN 5 134 534 31% 14 302 1206 69% 19 435 1740 100%
USTU 4 104 107 65% 2 57 57 35% 6 161 164 100%
WCH 49 84 460 99% 1 1 4 1% 50 85 464 100%
WH 2 32 128 52% 2 30 120 48% 4 62 248 100%
WRI 0% 139 2493 9891 100% 139 2493 9891 100%


SSHA Total 253 4707 18629 38% 274 7705 30418 62% 526 12412 49047 100%
Grand Total 253 4707 18629 35% 323 8668 34270 65% 575 13375 52899 100%


Credit Course Enrollment and Student Credit Hours


Credit Sects - Number of credit bearing sections taught
SCHrs - Number of Student Credit Hours


                                      Prepared by Institutional Planning and Analysis 10/07/2010    







Course S (All)
School (Multiple Items) Who teaches what in each subject area by division


Ladder Rank Faculty with % Responsible > 0
Data


Subject Course Sect Term RANK Instructor Home dept


Percent 
Responsi
ble #Units


Credit 
Sects Enrolled SCHrs


ANTH 001 01 F ASST P Delugan, Robin Anthropology 100% 4 1.0 75.0 300.0
003 01 S ASST P Hull, Kathleen Anthropology 100% 4 1.0 69.0 276.0
100 01 F ASOC P Rebhun, Linda Ann Anthropology 100% 4 1.0 14.0 56.0
124 01 F ASOC P Rebhun, Linda Ann Anthropology 100% 4 1.0 21.0 84.0
126 01 S ASOC P Rebhun, Linda Ann Anthropology 100% 4 1.0 45.0 180.0
146 01 F ASST P Hull, Kathleen Anthropology 100% 4 1.0 18.0 72.0
170 01 S ASST P Delugan, Robin Anthropology 100% 4 1.0 29.0 116.0
172 01 S ASST P Hull, Kathleen Anthropology 100% 4 1.0 24.0 96.0


ANTH Total 32 8.0 295.0 1180.0
ARTS 101 01 F PROF Ramicova, Duna World Culture & History 100% 4 1.0 47.0 188.0


103 01 S PROF Ramicova, Duna World Culture & History 100% 4 1.0 52.0 208.0
115 01 S PROF Ramicova, Duna World Culture & History 100% 4 1.0 30.0 120.0


ARTS Total 12 3.0 129.0 516.0
COGS 001 01 F PROF Spivey, Michael Cognitive Science 100% 4 1.0 174.0 696.0


005 01 S ASOC P Matlock, Teenie Cognitive Science 100% 4 1.0 121.0 484.0
095 01 S ASST P Noelle, David Cognitive Science 100% 4 1.0 1.0 4.0


02 S PROF Spivey, Michael Social and Cognitive Sciences 100% 2 1.0 1.0 2.0
099 01 S PROF Heit, Evan Cognitive Science 100% 2 1.0 1.0 2.0
103 01 S PROF Spivey, Michael Social and Cognitive Sciences 100% 4 1.0 28.0 112.0
105 01 S ASOC P Kello, Christopher Social and Cognitive Sciences 100% 4 1.0 51.0 204.0
123 01 S ASST P Noelle, David Cognitive Science 100% 4 1.0 8.0 32.0
153 01 S PROF Heit, Evan Cognitive Science 100% 4 1.0 46.0 184.0
159 01 F ASOC P Matlock, Teenie Cognitive Science 100% 4 1.0 29.0 116.0
190 01 F PROF Heit, Evan Cognitive Science 100% 4 1.0 6.0 24.0
195 01 F ASOC P Kello, Christopher Social and Cognitive Sciences 100% 4 1.0 1.0 4.0


S ASOC P Matlock, Teenie Cognitive Science 100% 4 1.0 1.0 4.0
02 F PROF Spivey, Michael Cognitive Science 100% 1.0 5.0 17.0


S ASOC P Kello, Christopher Social and Cognitive Sciences 100% 4 1.0 1.0 4.0
03 S PROF Spivey, Michael Social and Cognitive Sciences 100% 4 1.0 1.0 4.0
06 F PROF Spivey, Michael Cognitive Science 100% 1.0 2.0 5.0


S ASOC P Matlock, Teenie Cognitive Science 100% 2 1.0 1.0 2.0
05 F ASOC P Matlock, Teenie Cognitive Science 100% 2 1.0 1.0 2.0


S PROF Spivey, Michael Social and Cognitive Sciences 100% 1 1.0 1.0 1.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Responsi
ble #Units


Credit 
Sects Enrolled SCHrs


COGS 195 07 S PROF Spivey, Michael Social and Cognitive Sciences 100% 2 1.0 2.0 4.0
04 F PROF Heit, Evan Cognitive Science 100% 2 1.0 2.0 4.0


S PROF Spivey, Michael Social and Cognitive Sciences 100% 4 1.0 3.0 12.0
08 S PROF Heit, Evan Cognitive Science 100% 2 1.0 2.0 4.0


199 01 S ASOC P Matlock, Teenie Cognitive Science 100% 4 1.0 1.0 4.0
02 F ASOC P Matlock, Teenie Cognitive Science 100% 4 1.0 1.0 4.0


S PROF Heit, Evan Cognitive Science 100% 2 1.0 3.0 6.0
223 01 S ASST P Noelle, David Cognitive Science 100% 4 1.0 5.0 20.0
250 01 F ASOC P Kello, Christopher Social and Cognitive Sciences 100% 4 1.0 7.0 28.0


S ASST P Yoshimi, Jeffrey World Culture & History 100% 4 1.0 9.0 36.0
269 01 S PROF Heit, Evan Cognitive Science 100% 4 1.0 4.0 16.0
295 01 F PROF Spivey, Michael Cognitive Science 100% 8 1.0 1.0 8.0


S ASOC P Matlock, Teenie Cognitive Science 100% 8 1.0 1.0 8.0
02 F PROF Heit, Evan Cognitive Science 100% 12 1.0 1.0 12.0


S ASOC P Kello, Christopher Social and Cognitive Sciences 100% 4 1.0 1.0 4.0
03 F ASOC P Matlock, Teenie Cognitive Science 100% 12 1.0 1.0 12.0


S ASOC P Matlock, Teenie Cognitive Science 100% 4 1.0 1.0 4.0
06 F PROF Spivey, Michael Cognitive Science 100% 12 1.0 1.0 12.0


S PROF Heit, Evan Cognitive Science 100% 4 1.0 2.0 8.0
05 F PROF Heit, Evan Cognitive Science 100% 1.0 2.0 12.0


S PROF Spivey, Michael Social and Cognitive Sciences 100% 12 1.0 1.0 12.0
07 F ASST P Noelle, David Cognitive Science 100% 1.0 2.0 11.0


S ASST P Noelle, David Cognitive Science 100% 12 1.0 1.0 12.0
04 F PROF Spivey, Michael Cognitive Science 50% 4 0.5 0.5 2.0


ASOC P Matlock, Teenie Cognitive Science 50% 4 0.5 0.5 2.0
S PROF Spivey, Michael Social and Cognitive Sciences 100% 4 1.0 2.0 8.0


298 01 F ASOC P Kello, Christopher Social and Cognitive Sciences 100% 4 1.0 6.0 24.0
02 F ASOC P Matlock, Teenie Cognitive Science 100% 4 1.0 1.0 4.0


299 01 S ASOC P Matlock, Teenie Cognitive Science 100% 4 1.0 1.0 4.0
02 S ASST P Noelle, David Cognitive Science 100% 4 1.0 1.0 4.0


COGS Total 213 49.0 546.0 2204.0
CORE 001 01 F RECALL Van Breugel, Willem Vice Provost Undergraduate Educa 9% 0 0.0 55.9 0.0


S RECALL Van Breugel, Willem Vice Provost Undergraduate Educa 100% 0 0.0 961.0 0.0
02 F RECALL Van Breugel, Willem Vice Provost Undergraduate Educa 9% 0 0.0 14.6 0.0


S RECALL Van Breugel, Willem Vice Provost Undergraduate Educa 100% 0 0.0 253.0 0.0
CORE Total 0 0.0 1284.6 0.0
ECON 001 01 F ASST P Neumann, Todd Economics 100% 4 1.0 202.0 808.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Responsi
ble #Units


Credit 
Sects Enrolled SCHrs


ECON 001 01 S ASST P Neumann, Todd Economics 100% 4 1.0 81.0 324.0
101 01 S ASST P Whalley, Alexander Economics 100% 4 1.0 30.0 120.0
116 01 S ASST P Whalley, Alexander Economics 100% 4 1.0 19.0 76.0
130 01 S PROF Innes, Robert Economics 100% 4 1.0 26.0 104.0
142 01 S ASST P Winder, Katie Economics 100% 4 1.0 37.0 148.0
152 01 F PROF Kantor, Shawn Economics 100% 4 1.0 15.0 60.0
155 01 F PROF Kantor, Shawn Economics 100% 4 1.0 13.0 52.0
199 01 F PROF Kantor, Shawn Economics 100% 4 1.0 2.0 8.0


S ASST P Winder, Katie Economics 100% 2 1.0 1.0 2.0
295 01 F ASST P Whalley, Alexander Economics 100% 12 1.0 1.0 12.0


S ASST P Whalley, Alexander Economics 100% 12 1.0 1.0 12.0
02 F PROF Kantor, Shawn Economics 100% 12 1.0 1.0 12.0


S PROF Kantor, Shawn Economics 100% 12 1.0 1.0 12.0
299 01 F ASST P Neumann, Todd Economics 100% 4 1.0 1.0 4.0


S ASST P Neumann, Todd Economics 100% 4 1.0 1.0 4.0
02 S ASST P Winder, Katie Economics 100% 4 1.0 1.0 4.0


ECON Total 98 17.0 433.0 1762.0
GASP 031 01 F ASST P Fellezs, Kevin World Culture & History 100% 4 1.0 43.0 172.0


034 01 S ASST P Fellezs, Kevin World Culture & History 100% 4 1.0 48.0 192.0
101 01 F ASST P Wang, Shi Pu World Culture & History 100% 4 1.0 43.0 172.0
135 01 F ASST P Fellezs, Kevin World Culture & History 100% 4 1.0 25.0 100.0
151 01 F ASST P Wang, Shi Pu World Culture & History 100% 4 1.0 13.0 52.0
175 01 S ASST P Wang, Shi Pu World Culture & History 100% 4 1.0 15.0 60.0


GASP Total 24 6.0 187.0 748.0
GEOG 141 01 S ASST P Kueppers, Lara Earth Systems Sciences 50% 4 0.5 0.5 2.0


Westerling, Anthony Environmental Engineering 50% 4 0.5 0.5 2.0
02D S ASST P Kueppers, Lara Earth Systems Sciences 50% 0 0.0 0.5 0.0


Westerling, Anthony Environmental Engineering 50% 0 0.0 0.5 0.0
GEOG Total 8 1.0 2.0 4.0
HIST 010 01 F ASOC P Quinn, Sholeh History 100% 4 1.0 50.0 200.0


080 01 F ASST P Mostern, Ruth History 100% 4 1.0 48.0 192.0
081 01 S ASST P Mostern, Ruth History 100% 4 1.0 29.0 116.0
100 01 F ASOC P Quinn, Sholeh History 100% 4 1.0 24.0 96.0
108 01 S ASST P Mostern, Ruth History 100% 4 1.0 23.0 92.0
113 01 S ASOC P Quinn, Sholeh History 100% 4 1.0 49.0 196.0
139 02 F ASST P Malloy, Sean History 100% 4 1.0 27.0 108.0
170 01 S PROF Amussen, Susan History 100% 4 1.0 21.0 84.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Responsi
ble #Units


Credit 
Sects Enrolled SCHrs


HIST 190 01 F ASST P Malloy, Sean History 100% 4 1.0 4.0 16.0
S PROF Herken, Gregory History 100% 4 1.0 13.0 52.0


191 01 F ASST P Malloy, Sean History 100% 4 1.0 1.0 4.0
S PROF Herken, Gregory History 100% 4 1.0 11.0 44.0


193 01 F ASST P Malloy, Sean History 100% 4 1.0 2.0 8.0
194 01 S PROF Herken, Gregory History 100% 4 1.0 2.0 8.0


HIST Total 56 14.0 304.0 1216.0
LIT 030 01 F PROF Camfield, Gregg Literatures and Cultures 100% 4 1.0 40.0 160.0


051 01 S ASST P Ricci, Cristian Literatures and Cultures 100% 4 1.0 23.0 92.0
02D S ASST P Ricci, Cristian Literatures and Cultures 100% 0 0.0 23.0 0.0


100 01 F PROF Lopez Calvo, Ignacio Literatures and Cultures 100% 4 1.0 25.0 100.0
130 01 S PROF Camfield, Gregg Literatures and Cultures 100% 4 1.0 43.0 172.0
151 01 S ASST P Ricci, Cristian Literatures and Cultures 100% 4 1.0 22.0 88.0
153 01 F ASST P Ricci, Cristian Literatures and Cultures 100% 4 1.0 11.0 44.0
165 01 S PROF Lopez Calvo, Ignacio Literatures and Cultures 100% 4 1.0 12.0 48.0
181 01 F ASST P Goggans, Jan Literatures and Cultures 100% 4 1.0 27.0 108.0
190 01 S PROF Camfield, Gregg Literatures and Cultures 100% 4 1.0 13.0 52.0
195 01 S ASST P Goggans, Jan Literatures and Cultures 100% 4 1.0 1.0 4.0
199 01 F PROF Lopez Calvo, Ignacio Literatures and Cultures 100% 4 1.0 2.0 8.0


02 F ASST P Goggans, Jan Literatures and Cultures 100% 4 1.0 1.0 4.0
LIT Total 48 12.0 243.0 880.0
MGMT 101 01 S ASST P Whalley, Alexander Economics 100% 4 1.0 45.0 180.0


116 01 S ASST P Whalley, Alexander Economics 100% 4 1.0 26.0 104.0
130 01 S PROF Innes, Robert Economics 100% 4 1.0 34.0 136.0
153 01 S PROF Heit, Evan Cognitive Science 100% 4 1.0 40.0 160.0


MGMT Total 16 4.0 145.0 580.0
PHIL 104 01 S ASOC P Vanderschraaf, Peter World Culture & History 100% 4 1.0 29.0 116.0


134 01 F ASOC P Vanderschraaf, Peter World Culture & History 100% 4 1.0 14.0 56.0
170 01 S ASOC P Vanderschraaf, Peter World Culture & History 100% 4 1.0 9.0 36.0


PHIL Total 12 3.0 52.0 208.0
POLI 001 01 F ASST P Trounstine, Jessica Political Science 100% 4 1.0 148.0 592.0


S ASOC P Nicholson, Stephen Political Science 100% 4 1.0 117.0 468.0
010 01 F ASOC P Hansford, Thomas Political Science 100% 4 1.0 40.0 160.0
101 01 F ASST P Monroe, Nathan Political Science 100% 4 1.0 40.0 160.0
102 01 S ASOC P Hansford, Thomas Political Science 100% 4 1.0 44.0 176.0
106 01 F ASST P Trounstine, Jessica Political Science 100% 4 1.0 26.0 104.0
120 01 F ASOC P Nicholson, Stephen Political Science 100% 4 1.0 38.0 152.0







Subject Course Sect Term RANK Instructor Home dept


Percent 
Responsi
ble #Units


Credit 
Sects Enrolled SCHrs


POLI 171 01 S ASST P Monroe, Nathan Political Science 100% 4 1.0 30.0 120.0
192 01 F ASST P Monroe, Nathan Political Science 100% 4 1.0 1.0 4.0


02 F ASOC P Hansford, Thomas Political Science 100% 2 1.0 3.0 6.0
195 01 S ASOC P Hansford, Thomas Political Science 100% 2 1.0 1.0 2.0
196 01 S ASOC P Nicholson, Stephen Political Science 100% 2 1.0 1.0 2.0


POLI Total 42 12.0 489.0 1946.0
PSY 001 01 S ASST P Dunham, Yarrow Psychology 100% 4 1.0 302.0 1208.0


010 01 F ASOC P Vevea, Jack Psychology 100% 4 1.0 128.0 512.0
S PROF Shadish, William Psychology 100% 4 1.0 176.0 704.0


015 01 S ASST P Hoyt, Michael Psychology 100% 4 1.0 53.0 212.0
105 01 F ASOC P Vevea, Jack Psychology 100% 4 1.0 10.0 40.0
130 01 F ASST P Chouinard, Michelle Psychology 100% 4 1.0 64.0 256.0
140 01 F PROF Shadish, William Psychology 100% 4 1.0 76.0 304.0
143 01 F PROF Wallander, Jan Social and Cognitive Sciences 100% 4 1.0 81.0 324.0


S PROF Wallander, Jan Social and Cognitive Sciences 100% 4 1.0 83.0 332.0
147 01 F ASST P Song, Anna Psychology 100% 4 1.0 80.0 320.0
151 01 F ASST P Dunham, Yarrow Psychology 100% 4 1.0 58.0 232.0
159 01 S ASST P Song, Anna Psychology 100% 4 1.0 81.0 324.0
195 01 F ASST P Dunham, Yarrow Psychology 100% 2 1.0 1.0 2.0


S PROF Shadish, William Psychology 50% 4 0.5 0.5 2.0
02 F ASST P Song, Anna Psychology 100% 2 1.0 1.0 2.0


S ASST P Dunham, Yarrow Psychology 100% 2 1.0 4.0 8.0
03 S PROF Shadish, William Psychology 100% 1 1.0 3.0 3.0
06 S PROF Shadish, William Psychology 100% 2 1.0 2.0 4.0
07 S ASST P Chouinard, Michelle Psychology 100% 1 1.0 5.0 5.0
04 S ASST P Hoyt, Michael Psychology 100% 2 1.0 1.0 2.0


198 01 S ASST P Song, Anna Psychology 100% 4 1.0 1.0 4.0
02 S ASST P Song, Anna Psychology 100% 2 1.0 1.0 2.0


199 01 F ASST P Song, Anna Psychology 100% 2 1.0 1.0 2.0
S ASST P Chouinard, Michelle Psychology 100% 1.0 4.0 7.0


02 F ASST P Chouinard, Michelle Psychology 100% 1.0 5.0 6.0
03 F ASST P Dunham, Yarrow Psychology 100% 2 1.0 1.0 2.0


200A 02 F PROF Wallander, Jan Social and Cognitive Sciences 50% 4 0.5 3.0 12.0
ASST P Dunham, Yarrow Psychology 50% 4 0.5 3.0 12.0


200B 01 S ASST P Dunham, Yarrow Psychology 100% 4 1.0 6.0 24.0
206 01 F PROF Shadish, William Psychology 100% 4 1.0 7.0 28.0
289 01 F PROF Shadish, William Psychology 100% 1 1.0 11.0 11.0
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PSY 289 01 S PROF Shadish, William Psychology 100% 1 1.0 11.0 11.0
290 01 F ASST P Song, Anna Psychology 100% 4 1.0 7.0 28.0


S ASOC P Vevea, Jack Psychology 100% 1.0 5.0 17.0
02 F ASST P Song, Anna Psychology 100% 4 1.0 1.0 4.0


S ASST P Hoyt, Michael Psychology 100% 4 1.0 2.0 8.0
295 01 F ASST P Dunham, Yarrow Psychology 100% 12 1.0 1.0 12.0


02 F ASOC P Vevea, Jack Psychology 100% 8 1.0 1.0 8.0
03 S ASST P Chouinard, Michelle Psychology 100% 11 1.0 1.0 11.0
06 F ASST P Dunham, Yarrow Psychology 100% 11 1.0 1.0 11.0


S ASST P Chouinard, Michelle Psychology 100% 11 1.0 1.0 11.0
09 S ASOC P Vevea, Jack Psychology 100% 11 1.0 1.0 11.0
05 F ASST P Chouinard, Michelle Psychology 100% 7 1.0 2.0 14.0


S ASST P Dunham, Yarrow Psychology 100% 7 1.0 1.0 7.0
07 S ASST P Dunham, Yarrow Psychology 100% 12 1.0 2.0 24.0
10 S ASOC P Vevea, Jack Psychology 100% 4 1.0 1.0 4.0
04 F ASST P Song, Anna Psychology 100% 1.0 2.0 4.0


S PROF Shadish, William Psychology 100% 3 1.0 1.0 3.0
08 S ASST P Hoyt, Michael Psychology 100% 3 1.0 1.0 3.0


299 01 F ASST P Noelle, David Cognitive Science 100% 12 1.0 1.0 12.0
S ASST P Noelle, David Cognitive Science 100% 12 1.0 1.0 12.0


02 F ASST P Dunham, Yarrow Psychology 100% 2 1.0 1.0 2.0
S PROF Wallander, Jan Social and Cognitive Sciences 100% 3 1.0 1.0 3.0


03 F PROF Wallander, Jan Social and Cognitive Sciences 100% 3 1.0 1.0 3.0
S ASST P Song, Anna Psychology 100% 2 1.0 1.0 2.0


PSY Total 238 53.5 1300.5 5131.0
SCS 299 01 F ASOC P Van Dyke, Nella Sociology 100% 5 1.0 1.0 5.0


S ASST P Weffer, Simon Sociology 100% 12 1.0 1.0 12.0
02 F ASST P Delugan, Robin Anthropology 100% 12 1.0 1.0 12.0


SCS Total 29 3.0 3.0 29.0
SOC 015 01 F ASST P Beattie, Irenee Sociology 100% 4 1.0 26.0 104.0


100 01 F ASOC P Van Dyke, Nella Sociology 100% 4 1.0 21.0 84.0
110 01 S ASST P Weffer, Simon Sociology 100% 4 1.0 37.0 148.0
131 01 S ASST P Weffer, Simon Sociology 100% 4 1.0 30.0 120.0
132 01 S ASST P Beattie, Irenee Sociology 100% 4 1.0 46.0 184.0
161 01 F ASOC P Van Dyke, Nella Sociology 100% 4 1.0 59.0 236.0


S ASOC P Van Dyke, Nella Sociology 100% 4 1.0 30.0 120.0
SOC Total 28 7.0 249.0 996.0
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SPAN 011 01 S LECSOE Adan-Lifante, Virginia Literatures and Cultures 50% 4 0.5 10.0 40.0
103 01 F LECSOE Adan-Lifante, Virginia Literatures and Cultures 100% 4 1.0 30.0 120.0
105 01 F LECSOE Adan-Lifante, Virginia Literatures and Cultures 100% 4 1.0 27.0 108.0
106 01 S LECSOE Adan-Lifante, Virginia Literatures and Cultures 100% 4 1.0 25.0 100.0
142 01 S LECSOE Adan-Lifante, Virginia Literatures and Cultures 50% 4 0.5 12.5 50.0
180 01 S LECSOE Adan-Lifante, Virginia Literatures and Cultures 100% 4 1.0 29.0 116.0


SPAN Total 24 5.0 133.5 534.0
USTU 010 01 S LECSOE Ochsner, Robert Vice Provost Undergraduate Educa 100% 1 1.0 32.0 32.0


02 S LECSOE Ochsner, Robert Vice Provost Undergraduate Educa 100% 1 1.0 36.0 36.0
03 S LECSOE Ochsner, Robert Vice Provost Undergraduate Educa 100% 1 1.0 35.0 35.0


192 01 F LECSOE Ochsner, Robert Vice Provost Undergraduate Educa 100% 4 1.0 1.0 4.0
USTU Total 7 4.0 104.0 107.0
WCH 201 01 F PROF Amussen, Susan History 50% 4 0.5 2.5 10.0


Camfield, Gregg Literatures and Cultures 50% 4 0.5 2.5 10.0
202 01 F PROF Forte, Maurizio History 100% 4 1.0 1.0 4.0


S ASST P Mostern, Ruth History 100% 4 1.0 1.0 4.0
02 F ASST P Malloy, Sean History 100% 4 1.0 1.0 4.0


S PROF Forte, Maurizio History 100% 4 1.0 3.0 12.0
03 S PROF Camfield, Gregg Literatures and Cultures 100% 4 1.0 1.0 4.0


211 01 S PROF Forte, Maurizio History 100% 4 1.0 5.0 20.0
260 01 F ASST P Delugan, Robin Anthropology 100% 4 1.0 6.0 24.0
295 01 F PROF Forte, Maurizio History 100% 4 1.0 1.0 4.0


02 F PROF Forte, Maurizio History 100% 4 1.0 3.0 12.0
S ASST P Mostern, Ruth History 100% 8 1.0 1.0 8.0


06 S PROF Forte, Maurizio History 100% 4 1.0 1.0 4.0
05 S PROF Forte, Maurizio History 100% 4 1.0 1.0 4.0
07 S PROF Forte, Maurizio History 100% 4 1.0 1.0 4.0
04 S ASST P Malloy, Sean History 100% 8 1.0 1.0 8.0


296 01 F ASST P Malloy, Sean History 100% 6 1.0 1.0 6.0
297 01 S ASST P Malloy, Sean History 100% 12 1.0 2.0 24.0


02 S PROF Martin-Rodriguez, Man Literatures and Cultures 100% 12 1.0 2.0 24.0
13 F ASST P Mostern, Ruth History 100% 12 1.0 2.0 24.0
03 S PROF Forte, Maurizio History 100% 12 1.0 1.0 12.0
12 F PROF Forte, Maurizio History 100% 12 1.0 1.0 12.0
11 F PROF Martin-Rodriguez, Man Literatures and Cultures 100% 12 1.0 2.0 24.0
04 S ASST P Goggans, Jan Literatures and Cultures 100% 12 1.0 1.0 12.0
15 F ASST P Goggans, Jan Literatures and Cultures 100% 12 1.0 1.0 12.0
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WCH 298 01 F PROF Lopez Calvo, Ignacio Literatures and Cultures 50% 4 0.5 3.0 12.0
ASST P Fellezs, Kevin World Culture & History 50% 4 0.5 3.0 12.0


03 F ASST P Mostern, Ruth History 100% 4 1.0 1.0 4.0
299 01 F PROF Forte, Maurizio History 100% 4 1.0 2.0 8.0


S ASST P Mostern, Ruth History 100% 4 1.0 1.0 4.0
02 F ASST P Goggans, Jan Literatures and Cultures 100% 4 1.0 1.0 4.0


S PROF Lopez Calvo, Ignacio Literatures and Cultures 100% 4 1.0 5.0 20.0
03 F ASST P Mostern, Ruth History 100% 4 1.0 1.0 4.0


S ASST P Hull, Kathleen Anthropology 100% 4 1.0 1.0 4.0
06 F ASST P Malloy, Sean History 100% 6 1.0 1.0 6.0


S PROF Camfield, Gregg Literatures and Cultures 100% 12 1.0 1.0 12.0
09 F ASST P Malloy, Sean History 100% 12 1.0 1.0 12.0


S PROF Camfield, Gregg Literatures and Cultures 100% 4 1.0 1.0 4.0
05 F ASST P Malloy, Sean History 100% 4 1.0 2.0 8.0


S ASST P Weffer, Simon Sociology 100% 4 1.0 1.0 4.0
07 F ASOC P Rebhun, Linda Ann Anthropology 100% 4 1.0 1.0 4.0
12 F PROF Forte, Maurizio History 100% 4 1.0 1.0 4.0


S ASST P Delugan, Robin Anthropology 100% 4 1.0 1.0 4.0
11 F PROF Lopez Calvo, Ignacio Literatures and Cultures 100% 4 1.0 1.0 4.0


S ASST P Fellezs, Kevin World Culture & History 100% 4 1.0 1.0 4.0
10 F PROF Forte, Maurizio History 100% 4 1.0 1.0 4.0


S ASST P Ricci, Cristian Literatures and Cultures 100% 4 1.0 1.0 4.0
04 F ASST P Hull, Kathleen Anthropology 100% 4 1.0 1.0 4.0


S ASOC P Rebhun, Linda Ann Anthropology 100% 4 1.0 1.0 4.0
08 F ASOC P Quinn, Sholeh History 100% 4 1.0 1.0 4.0


S PROF Lopez Calvo, Ignacio Literatures and Cultures 100% 4 1.0 4.0 16.0
WCH Total 296 49.0 84.0 460.0
WH 001 01 F PROF Forte, Maurizio History 100% 4 1.0 25.0 100.0


110 01 F PROF Forte, Maurizio History 100% 4 1.0 7.0 28.0
WH Total 8 2.0 32.0 128.0
Grand Total 1191 252.5 6015.6 18629.0







Course SC(All)
DIVISION (Multiple Items) Who teaches what in each subject area by division


Lecturers & TAs with % Responsible > 0
Data


Subject Course Sect Term RANK Instructor Home dept
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ble #Units


Credit 
Sects Enrolled SCHrs


ANTH 005 01 F LEC-18 Stallmann, Robert World Culture & History 100% 4 1.0 90.0 360.0
150 01 S LEC-18 Stallmann, Robert Anthropology 100% 4 1.0 33.0 132.0
162 01 S LEC-18 Stallmann, Robert Anthropology 100% 4 1.0 23.0 92.0


ARTS 001A 01 F LEC-18 Lecocq, Karen World Culture & History 100% 4 1.0 20.0 80.0
S LEC-18 Lecocq, Karen World Culture & History 100% 4 1.0 22.0 88.0


002A 01 F LEC-18 Walsh, Lorraine World Culture & History 100% 4 1.0 30.0 120.0
S LEC-18 Walsh, Lorraine World Culture & History 100% 4 1.0 31.0 124.0


002D 01 S LEC-18 Walsh, Lorraine World Culture & History 100% 4 1.0 12.0 48.0
003 01 S LEC-18 Lecocq, Karen World Culture & History 100% 4 1.0 22.0 88.0
004A 01 F LEC-18 Lopez Craig, Tonya World Culture & History 100% 4 1.0 15.0 60.0
004B 01 F LEC-18 Lopez Craig, Tonya World Culture & History 100% 4 1.0 18.0 72.0


S LEC-18 Lopez Craig, Tonya World Culture & History 100% 4 1.0 21.0 84.0
005A 01 F LEC-18 Hansen, Henrik World Culture & History 100% 4 1.0 84.0 336.0


S LEC-18 Hansen, Henrik World Culture & History 100% 4 1.0 98.0 392.0
009 01 F LEC-18 Wyan, Roger World Culture & History 100% 4 1.0 19.0 76.0


S LEC-18 Wyan, Roger World Culture & History 100% 4 1.0 24.0 96.0
012 01 S VISITR Gupta, Dipak World Culture & History 100% 4 1.0 32.0 128.0
021 01 S LEC-18 Lopez Craig, Tonya World Culture & History 100% 4 1.0 16.0 64.0
036 01 F LEC-18 Walsh, Lorraine World Culture & History 100% 4 1.0 26.0 104.0
071 01 F VISITR Gupta, Dipak World Culture & History 100% 4 1.0 15.0 60.0
121A 01 S LEC-18 Hansen, Henrik World Culture & History 100% 3 1.0 19.0 57.0
129 01 F LEC-18 Hansen, Henrik World Culture & History 100% 4 1.0 13.0 52.0
159 01 F LEC-18 Lecocq, Karen World Culture & History 100% 4 1.0 18.0 72.0
170 01 S VISITR Gupta, Dipak World Culture & History 100% 4 1.0 25.0 100.0


03 F VISITR Gupta, Dipak World Culture & History 100% 4 1.0 18.0 72.0
190 01 F LEC-18 Walsh, Lorraine World Culture & History 100% 2 1.0 27.0 54.0


S LEC-18 Walsh, Lorraine World Culture & History 100% 2 1.0 39.0 78.0
195 01 S LEC-18 Walsh, Lorraine World Culture & History 100% 2 1.0 1.0 2.0


CHN 001 01 F LEC-18 Zhao, Zifu Literatures and Cultures 100% 4 1.0 24.0 96.0
S LEC-18 Zhao, Zifu Literatures and Cultures 100% 4 1.0 24.0 96.0


02 F LEC-18 Zhao, Zifu Literatures and Cultures 100% 4 1.0 21.0 84.0
002 01 S LEC-18 Zhao, Zifu Literatures and Cultures 100% 4 1.0 26.0 104.0


COGS 121 01 S LEC-18 Thiem, Paul Psychology 100% 4 1.0 44.0 176.0
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COGS 121 03L S LEC-18 Thiem, Paul Psychology 100% 0 0.0 12.0 0.0
05L S LEC-18 Thiem, Paul Psychology 100% 0 0.0 12.0 0.0


141 01 F LEC-18 Thiem, Paul World Culture & History 100% 4 1.0 39.0 156.0
152 01 F ADJNCT Maglio, Paul Social and Cognitive Sciences 100% 4 1.0 13.0 52.0


CORE 001 03D F LEC-18 Merrill, Derek World Culture & History 100% 4 1.0 20.0 80.0
S LEC-18 Varnot, Susan Literatures and Cultures 100% 4 1.0 19.0 76.0


04D F LEC-18 Merrill, Derek World Culture & History 100% 4 1.0 20.0 80.0
S LEC-18 Varnot, Susan Literatures and Cultures 100% 4 1.0 20.0 80.0


05D F LEC-18 Oda, Meredith World Culture & History 100% 4 1.0 20.0 80.0
S LEC-18 Haner, John Literatures and Cultures 100% 4 1.0 20.0 80.0


06D F LEC-18 Oda, Meredith World Culture & History 100% 4 1.0 18.0 72.0
S LEC-18 Haner, John Literatures and Cultures 100% 4 1.0 20.0 80.0


07D S LEC-18 Valdez, Nicholas Literatures and Cultures 100% 4 1.0 20.0 80.0
08D S LEC-18 Oda, Meredith Literatures and Cultures 100% 4 1.0 20.0 80.0
09D F LEC-18 Varnot, Susan World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Oda, Meredith Literatures and Cultures 100% 4 1.0 20.0 80.0
10D F LEC-18 Winek, Angela World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Fenstermaker, Amy Literatures and Cultures 100% 4 1.0 20.0 80.0
11D F LEC-18 Winek, Angela World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Lanser, Heather Literatures and Cultures 100% 4 1.0 20.0 80.0
13D F LEC-18 Devrick, Heather Literatures and Cultures 100% 4 1.0 20.0 80.0


S LEC-18 Devrick, Heather Literatures and Cultures 100% 4 1.0 20.0 80.0
14D F LEC-18 Haner, John World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Merenda, Kimberly Literatures and Cultures 100% 4 1.0 20.0 80.0
15D S LEC-18 Young, Frederick Literatures and Cultures 100% 4 1.0 20.0 80.0
16D S LEC-18 Lanser, Heather Literatures and Cultures 100% 4 1.0 19.0 76.0
17D F LEC-18 Varnot, Susan World Culture & History 100% 4 1.0 19.0 76.0


S LEC-18 Lanser, Heather Literatures and Cultures 100% 4 1.0 20.0 80.0
19D F LEC-18 Merenda, Kimberly World Culture & History 100% 4 1.0 19.0 76.0


S LEC-18 Valdez, Nicholas Literatures and Cultures 100% 4 1.0 20.0 80.0
20D F LEC-18 Silbaugh, Deette World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Olson, Elizabeth Literatures and Cultures 100% 4 1.0 19.0 76.0
26D F LEC-18 Fenstermaker, Amy World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Silbaugh, Deette Literatures and Cultures 100% 4 1.0 20.0 80.0
29D F LEC-18 Stanley, Jared World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Winder, Michael Literatures and Cultures 100% 4 1.0 20.0 80.0
33D S LEC-18 Lambert, Robert Literatures and Cultures 100% 4 1.0 17.0 68.0
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CORE 001 34D S LEC-18 Lambert, Robert Literatures and Cultures 100% 4 1.0 19.0 76.0
35D S LEC-18 Winek, Angela Literatures and Cultures 100% 4 1.0 20.0 80.0
36D S LEC-18 Winek, Angela Literatures and Cultures 100% 4 1.0 18.0 72.0
37D S LEC-18 Olson, Elizabeth Literatures and Cultures 100% 4 1.0 19.0 76.0
01 F LEC-18 Fenstermaker, Amy World Culture & History 9% 0 0.0 55.9 0.0


Haner, John World Culture & History 9% 0 0.0 55.9 0.0
Hothem, Thomas School of Soc Sciences/Humanties 9% 0 0.0 55.9 0.0
Merenda, Kimberly World Culture & History 9% 0 0.0 55.9 0.0
Merrill, Derek World Culture & History 9% 0 0.0 55.9 0.0
Mirzazadehanhar, Nahrin World Culture & History 9% 0 0.0 55.9 0.0
Oda, Meredith World Culture & History 9% 0 0.0 55.9 0.0
Silbaugh, Deette World Culture & History 9% 0 0.0 55.9 0.0
Stanley, Jared World Culture & History 9% 0 0.0 55.9 0.0
Varnot, Susan World Culture & History 9% 0 0.0 55.9 0.0
Winek, Angela World Culture & History 9% 0 0.0 55.9 0.0


02 F LEC-18 Fenstermaker, Amy World Culture & History 9% 0 0.0 14.6 0.0
Haner, John World Culture & History 9% 0 0.0 14.6 0.0
Hothem, Thomas School of Soc Sciences/Humanties 9% 0 0.0 14.6 0.0
Merenda, Kimberly World Culture & History 9% 0 0.0 14.6 0.0
Merrill, Derek World Culture & History 9% 0 0.0 14.6 0.0
Mirzazadehanhar, Nahrin World Culture & History 9% 0 0.0 14.6 0.0
Oda, Meredith World Culture & History 9% 0 0.0 14.6 0.0
Silbaugh, Deette World Culture & History 9% 0 0.0 14.6 0.0
Stanley, Jared World Culture & History 9% 0 0.0 14.6 0.0
Varnot, Susan World Culture & History 9% 0 0.0 14.6 0.0
Winek, Angela World Culture & History 9% 0 0.0 14.6 0.0


12D F LEC-18 Mirzazadehanhar, Nahrin World Culture & History 100% 4 1.0 20.0 80.0
S LEC-18 Devrick, Heather Literatures and Cultures 100% 4 1.0 20.0 80.0


21D F LEC-18 Merenda, Kimberly World Culture & History 100% 4 1.0 20.0 80.0
S LEC-18 Fenstermaker, Amy Literatures and Cultures 100% 4 1.0 20.0 80.0


27D S LEC-18 Gingold, Pamelyn Literatures and Cultures 100% 4 1.0 20.0 80.0
18D F LEC-18 Merenda, Kimberly World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Mirzazadehanhar, Nahrin Literatures and Cultures 100% 4 1.0 19.0 76.0
25D S LEC-18 Merenda, Kimberly Literatures and Cultures 100% 4 1.0 19.0 76.0
22D S LEC-18 Mirzazadehanhar, Nahrin Literatures and Cultures 100% 4 1.0 20.0 80.0
28D F LEC-18 Stanley, Jared World Culture & History 100% 4 1.0 20.0 80.0
23D S LEC-18 Webb, Byron Literatures and Cultures 100% 4 1.0 19.0 76.0
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CORE 001 24D S LEC-18 Webb, Byron Literatures and Cultures 100% 4 1.0 20.0 80.0
ECON 010 01 F LEC-18 Richter, Susan Economics 100% 4 1.0 58.0 232.0


100 01 F LEC-18 Richter, Susan Economics 100% 4 1.0 24.0 96.0
FRE 001 01 F LEC-18 Rida, Amal Literatures and Cultures 100% 4 1.0 25.0 100.0


S LEC-18 Rida, Amal Literatures and Cultures 100% 4 1.0 25.0 100.0
02 F LEC-18 Rida, Amal Literatures and Cultures 100% 4 1.0 23.0 92.0


002 01 S LEC-18 Rida, Amal Literatures and Cultures 100% 4 1.0 22.0 88.0
GASP 021 01 F LEC-18 Moufarrej, Guilnard World Culture & History 100% 4 1.0 44.0 176.0
HIST 011 01 S LEC-18 Greene Husbands, Cather History 100% 4 1.0 30.0 120.0


016 01 F T-ASST Johnston, Bradford History 100% 4 1.0 59.0 236.0
017 01 S T-ASST Johnston, Bradford History 100% 4 1.0 60.0 240.0
117 01 F LEC-18 Meeks, Hajra World Culture & History 100% 4 1.0 17.0 68.0
130 01 F LEC-18 Chi, James History 100% 4 1.0 38.0 152.0
139 01 S LEC-18 Chi, James History 100% 4 1.0 31.0 124.0
190 001 S (blank) Sandalow, Marc Vice Provost Undergraduate Educa 100% 4 1.0 3.0 12.0


JPN 001 01 F LEC-18 Coimbra, Kaori Literatures and Cultures 100% 4 1.0 18.0 72.0
S LEC-18 Coimbra, Kaori Literatures and Cultures 100% 4 1.0 23.0 92.0


02 F LEC-18 Ishikida, Miki World Culture & History 100% 4 1.0 24.0 96.0
S LEC-18 Ishikida, Miki Literatures and Cultures 100% 4 1.0 18.0 72.0


002 01 F LEC-18 Ishikida, Miki World Culture & History 100% 4 1.0 17.0 68.0
S LEC-18 Ishikida, Miki Literatures and Cultures 100% 4 1.0 20.0 80.0


003 01 F LEC-18 Ishikida, Miki World Culture & History 100% 4 1.0 17.0 68.0
LIT 020 01 F LEC-18 Torres, Linda World Culture & History 100% 4 1.0 57.0 228.0


021 03D S LEC-18 Torres, Linda Literatures and Cultures 100% 0 0.0 24.0 0.0
01 S LEC-18 Torres, Linda Literatures and Cultures 100% 4 1.0 49.0 196.0
02D S LEC-18 Torres, Linda Literatures and Cultures 100% 0 0.0 25.0 0.0


031 01 S T-ASST Winter, Raymond Literatures and Cultures 100% 4 1.0 27.0 108.0
050 01 F LEC-18 Kreide, Caroline World Culture & History 100% 4 1.0 22.0 88.0
137 01 F LEC-18 Torres, Linda World Culture & History 100% 4 1.0 12.0 48.0


MGMT 025 01 F LEC-18 Vilhauer, Craig Management 100% 4 1.0 40.0 160.0
S LEC-18 Vilhauer, Craig Management 100% 4 1.0 45.0 180.0


02D F LEC-18 Vilhauer, Craig Management 100% 0 0.0 40.0 0.0
02L S LEC-18 Vilhauer, Craig Management 100% 0 0.0 45.0 0.0


026 01 F LEC-18 Vilhauer, Craig Management 100% 4 1.0 41.0 164.0
S LEC-18 Vilhauer, Craig Management 100% 4 1.0 44.0 176.0


02L F LEC-18 Vilhauer, Craig Management 100% 0 0.0 41.0 0.0
S LEC-18 Vilhauer, Craig Management 100% 0 0.0 44.0 0.0
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ble #Units
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MGMT 100 01 F LEC-18 Richter, Susan Economics 100% 4 1.0 37.0 148.0
120 01 S LEC-18 Davis, Sue Anne Management 100% 4 1.0 48.0 192.0
135 01 F VISITR Harris, Mark Management 100% 4 1.0 24.0 96.0


S VISITR Harris, Mark Management 100% 4 1.0 36.0 144.0
150 01 F ADJNCT Maglio, Paul Social and Cognitive Sciences 100% 4 1.0 19.0 76.0
165 01 F LEC-18 Chaudhry, Khalid Management 100% 4 1.0 39.0 156.0


S LEC-18 Chaudhry, Khalid Management 100% 4 1.0 33.0 132.0
191 01 S VISITR Harris, Mark Management 100% 4 1.0 17.0 68.0


02 F VISITR Harris, Mark Management 100% 4 1.0 8.0 32.0
S LEC-18 Davis, Sue Anne Management 100% 4 1.0 30.0 120.0


192 01 F VISITR Harris, Mark Management 100% 4 1.0 1.0 4.0
196 01 S LEC-18 Davis, Sue Anne Management 100% 4 1.0 15.0 60.0


PHIL 001 03D F LEC-18 Johansson, Rolf Social and Cognitive Sciences 100% 0 0.0 29.0 0.0
04D F LEC-18 Johansson, Rolf Social and Cognitive Sciences 100% 0 0.0 30.0 0.0
05D F LEC-18 Johansson, Rolf Social and Cognitive Sciences 100% 0 0.0 27.0 0.0
01 F LEC-18 Johansson, Rolf Social and Cognitive Sciences 100% 4 1.0 115.0 460.0
02D F LEC-18 Johansson, Rolf Social and Cognitive Sciences 100% 0 0.0 29.0 0.0


005 04D S LEC-18 Johansson, Rolf World Culture & History 100% 0 0.0 30.0 0.0
05D S LEC-18 Johansson, Rolf World Culture & History 100% 0 0.0 30.0 0.0
01 S LEC-18 Johansson, Rolf World Culture & History 100% 4 1.0 90.0 360.0
02D S LEC-18 Johansson, Rolf World Culture & History 100% 0 0.0 30.0 0.0


105 01 S LEC-18 Johansson, Rolf World Culture & History 100% 4 1.0 27.0 108.0
160 01 F LEC-18 Johansson, Rolf Social and Cognitive Sciences 100% 4 1.0 18.0 72.0


02D F LEC-18 Johansson, Rolf Social and Cognitive Sciences 100% 0 0.0 18.0 0.0
195 01 F LEC-18 Johansson, Rolf Social and Cognitive Sciences 100% 4 1.0 1.0 4.0


POLI 003 01 S LEC-18 Carlson, Jon Political Science 100% 4 1.0 115.0 460.0
005 01 F LEC-18 Carlson, Jon Social and Cognitive Sciences 100% 4 1.0 60.0 240.0
150 01 S LEC-18 Carlson, Jon Political Science 100% 4 1.0 42.0 168.0
155 01 F LEC-18 Carlson, Jon Social and Cognitive Sciences 100% 4 1.0 20.0 80.0
160 01 F LEC-18 Carlson, Jon Social and Cognitive Sciences 100% 4 1.0 22.0 88.0


S LEC-18 Carlson, Jon Political Science 100% 4 1.0 37.0 148.0
195 001 S (blank) Sandalow, Marc Vice Provost Undergraduate Educa 100% 5 1.0 3.0 15.0


PSY 001 01 F LEC-18 Odom Gunn, Diana Marie Social and Cognitive Sciences 100% 4 1.0 373.0 1492.0
015 01 F LEC-18 Thiem, Paul World Culture & History 100% 4 1.0 74.0 296.0
123 01 S LEC-18 Mc Diarmid, James Psychology 100% 4 1.0 84.0 336.0
131 01 F LEC-18 Odom Gunn, Diana Marie Social and Cognitive Sciences 100% 4 1.0 77.0 308.0


S LEC-18 Odom Gunn, Diana Marie Psychology 100% 4 1.0 80.0 320.0
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PSY 140 01 S LEC-18 Yancey, Robert Psychology 100% 4 1.0 70.0 280.0
142 01 F LEC-18 Mc Diarmid, James Social and Cognitive Sciences 100% 4 1.0 70.0 280.0
144 01 F LEC-18 Mc Diarmid, James Social and Cognitive Sciences 100% 4 1.0 49.0 196.0
145 01 S LEC-18 Mc Diarmid, James Psychology 100% 4 1.0 83.0 332.0
150 01 F LEC-18 Mc Diarmid, James Social and Cognitive Sciences 100% 4 1.0 72.0 288.0
157 01 S LEC-18 Odom Gunn, Diana Marie Psychology 100% 4 1.0 82.0 328.0
158 01 F LEC-18 Odom Gunn, Diana Marie Social and Cognitive Sciences 100% 4 1.0 69.0 276.0
159 01 F LEC-18 Yancey, Robert Social and Cognitive Sciences 100% 4 1.0 59.0 236.0
160 01 S LEC-18 Thiem, Paul Psychology 100% 4 1.0 75.0 300.0


03L S LEC-18 Thiem, Paul Psychology 100% 0 0.0 17.0 0.0
05L S LEC-18 Thiem, Paul Psychology 100% 0 0.0 18.0 0.0


162 01 F LEC-18 Thiem, Paul World Culture & History 100% 4 1.0 38.0 152.0
170 01 S LEC-18 Odom Gunn, Diana Marie Psychology 100% 4 1.0 68.0 272.0
172 01 S LEC-18 Mc Diarmid, James Psychology 100% 4 1.0 84.0 336.0
190 02 S LEC-18 Thiem, Paul Psychology 100% 4 1.0 24.0 96.0
195 01 S LEC-18 Odom Gunn, Diana Marie Psychology 50% 4 0.5 0.5 2.0


SOC 001 01 F LEC-18 Ackerman, Alissa Social and Cognitive Sciences 100% 4 1.0 165.0 660.0
S LEC-18 Ackerman, Alissa Sociology 100% 4 1.0 60.0 240.0


020 01 S LEC-18 Ackerman, Alissa Sociology 100% 4 1.0 58.0 232.0
070 01 F LEC-18 Ackerman, Alissa Social and Cognitive Sciences 100% 4 1.0 118.0 472.0
150 01 F LEC-18 Ackerman, Alissa Social and Cognitive Sciences 100% 4 1.0 46.0 184.0
185 01 S LEC-18 Ackerman, Alissa Sociology 100% 4 1.0 50.0 200.0
199 01 F LEC-18 Ackerman, Alissa Social and Cognitive Sciences 100% 4 1.0 1.0 4.0


S LEC-18 Ackerman, Alissa Sociology 100% 4 1.0 1.0 4.0
SPAN 001 01 F LEC-18 Pineda Vargas, Yolanda World Culture & History 100% 4 1.0 23.0 92.0


S LEC-18 Postiglione, Saydamaria Literatures and Cultures 100% 4 1.0 24.0 96.0
02 F LEC-18 Postiglione, Saydamaria World Culture & History 100% 4 1.0 22.0 88.0
03 F LEC-18 Torda, Elinor World Culture & History 100% 4 1.0 22.0 88.0


002 01 F T-ASST Ramos Jordan, Alicia Literatures and Cultures 100% 4 1.0 21.0 84.0
S LEC-18 Torda, Elinor Literatures and Cultures 100% 4 1.0 24.0 96.0


02 S T-ASST Hernandez, Beth Literatures and Cultures 100% 4 1.0 18.0 72.0
003 01 F LEC-18 Torda, Elinor World Culture & History 100% 4 1.0 15.0 60.0


S T-ASST Ramos Jordan, Alicia Literatures and Cultures 100% 4 1.0 16.0 64.0
004 01 S LEC-18 Torda, Elinor Literatures and Cultures 100% 4 1.0 12.0 48.0
010 01 F LEC-18 Pineda Vargas, Yolanda World Culture & History 100% 4 1.0 27.0 108.0
011 01 S LEC-18 Pineda Vargas, Yolanda Literatures and Cultures 50% 4 0.5 10.0 40.0
103 01 S LEC-18 Torda, Elinor Literatures and Cultures 100% 4 1.0 26.0 104.0
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SPAN 141 01 F LEC-18 Pineda Vargas, Yolanda World Culture & History 100% 4 1.0 29.0 116.0
142 01 S LEC-18 Pineda Vargas, Yolanda Literatures and Cultures 50% 4 0.5 12.5 50.0


USTU 010 01 F LEC-18 Truong, Michael Vice Provost Undergraduate Educa 100% 1 1.0 31.0 31.0
02 F LEC-18 Truong, Michael Vice Provost Undergraduate Educa 100% 1 1.0 26.0 26.0


WCH 295 08 S LEC-18 Ghanimati, Sue Sue History 100% 4 1.0 1.0 4.0
WH 002 01 S LEC-18 Lercari, Nicola History 100% 4 1.0 18.0 72.0


003 01 S LEC-18 Ghanimati, Sue Sue History 100% 4 1.0 12.0 48.0
WRI 001 01 F LEC-18 Walsh, Susan Literatures and Cultures 100% 4 1.0 18.0 72.0


S LEC-18 Braunstein, Belinda Vice Provost Undergraduate Educa 100% 4 1.0 20.0 80.0
02 F LEC-18 Signorini, Adriana Vice Provost Undergraduate Educa 100% 4 1.0 20.0 80.0


S LEC-18 Geery, Robin Literatures and Cultures 100% 4 1.0 20.0 80.0
010 F LEC-18 Varnot, Susan World Culture & History 100% 4 1.0 19.0 76.0
03 F LEC-18 Braunstein, Belinda Vice Provost Undergraduate Educa 100% 4 1.0 18.0 72.0


S LEC-18 Lambert, Robert Literatures and Cultures 100% 4 1.0 20.0 80.0
018 F LEC-18 Haner, John World Culture & History 100% 4 1.0 11.0 44.0
09 F LEC-18 Sena, Nuno World Culture & History 100% 4 1.0 20.0 80.0
05 S LEC-18 Mirzazadehanhar, Nahrin Literatures and Cultures 100% 4 1.0 11.0 44.0
028 F LEC-18 Devrick, Heather Literatures and Cultures 100% 4 1.0 18.0 72.0
017 F LEC-18 Tilley, Lea Literatures and Cultures 100% 4 1.0 16.0 64.0
027 F LEC-18 Fenstermaker, Amy World Culture & History 100% 4 1.0 20.0 80.0
024 F LEC-18 Geery, Robin World Culture & History 100% 4 1.0 18.0 72.0
031 F LEC-18 Geery, Robin World Culture & History 100% 4 1.0 20.0 80.0
04 F LEC-18 Geery, Robin World Culture & History 100% 4 1.0 20.0 80.0


S LEC-18 Geery, Robin Literatures and Cultures 100% 4 1.0 14.0 56.0
014 F LEC-18 Silbaugh, Deette World Culture & History 100% 4 1.0 18.0 72.0
020 F LEC-18 Sena, Nuno World Culture & History 100% 4 1.0 18.0 72.0
08 F LEC-18 Miller, Susan World Culture & History 100% 4 1.0 20.0 80.0
019 F LEC-18 Gibbons, Paul World Culture & History 100% 4 1.0 20.0 80.0
012 F LEC-18 Gingold, Pamelyn Literatures and Cultures 100% 4 1.0 19.0 76.0
013 F LEC-18 Gingold, Pamelyn Literatures and Cultures 100% 4 1.0 20.0 80.0
016 F LEC-18 Hundley, John World Culture & History 100% 4 1.0 19.0 76.0
022 F LEC-18 Lambert, Robert Literatures and Cultures 100% 4 1.0 20.0 80.0
030 F LEC-18 Lambert, Robert Literatures and Cultures 100% 4 1.0 18.0 72.0
036 F LEC-18 Lanser, Heather Literatures and Cultures 100% 4 1.0 19.0 76.0
011 F LEC-18 Linam, Karen World Culture & History 100% 4 1.0 19.0 76.0
026 F LEC-18 Linam, Karen World Culture & History 100% 4 1.0 20.0 80.0
015 F LEC-18 Miller, Susan World Culture & History 100% 4 1.0 19.0 76.0
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WRI 001 035 F LEC-18 Miller, Susan World Culture & History 100% 4 1.0 20.0 80.0
023 F LEC-18 Pravin, Vanesha Literatures and Cultures 100% 4 1.0 19.0 76.0
033 F LEC-18 Pravin, Vanesha Literatures and Cultures 100% 4 1.0 19.0 76.0
025 F LEC-18 Trook, Dawn World Culture & History 100% 4 1.0 20.0 80.0
032 F LEC-18 Walker, Anne World Culture & History 100% 4 1.0 20.0 80.0


010 01 S LEC-18 Hundley, John Literatures and Cultures 100% 4 1.0 17.0 68.0
02 S LEC-18 Hundley, John Literatures and Cultures 100% 4 1.0 19.0 76.0
010 F LEC-18 Bliss, Ann World Culture & History 100% 4 1.0 20.0 80.0
001 F LEC-18 Ellis, Carol World Culture & History 100% 4 1.0 20.0 80.0
35 S LEC-18 Bliss, Ann Literatures and Cultures 100% 4 1.0 20.0 80.0
13 S LEC-18 Bohrer, Susan Literatures and Cultures 100% 4 1.0 19.0 76.0
018 F LEC-18 Briseno, Rosemary Literatures and Cultures 100% 4 1.0 18.0 72.0
06 S LEC-18 Qualls, Loren Literatures and Cultures 100% 4 1.0 20.0 80.0
09 S LEC-18 Linam, Karen Literatures and Cultures 100% 4 1.0 19.0 76.0
07 S LEC-18 Linam, Karen Literatures and Cultures 100% 4 1.0 17.0 68.0
12 S LEC-18 Trook, Dawn Literatures and Cultures 100% 4 1.0 16.0 64.0
21 S LEC-18 Devrick, Heather Literatures and Cultures 100% 4 1.0 17.0 68.0
017 F LEC-18 Ellis, Carol World Culture & History 100% 4 1.0 20.0 80.0
027 F LEC-18 Ellis, Carol World Culture & History 100% 4 1.0 20.0 80.0
16 S LEC-18 Ellis, Carol Literatures and Cultures 100% 4 1.0 20.0 80.0
29 S LEC-18 Ellis, Carol Literatures and Cultures 100% 4 1.0 20.0 80.0
11 S LEC-18 Stanley, Jared Literatures and Cultures 100% 4 1.0 20.0 80.0
14 S LEC-18 Fenstermaker, Amy Literatures and Cultures 100% 4 1.0 20.0 80.0
04 S LEC-18 Soltis, Mary Literatures and Cultures 100% 4 1.0 20.0 80.0
014 F LEC-18 George, Susan World Culture & History 100% 4 1.0 20.0 80.0
020 F LEC-18 George, Susan World Culture & History 100% 4 1.0 20.0 80.0
021 F LEC-18 George, Susan World Culture & History 100% 4 1.0 20.0 80.0
18 S LEC-18 George, Susan Literatures and Cultures 100% 4 1.0 7.0 28.0
19 S LEC-18 George, Susan Literatures and Cultures 100% 4 1.0 18.0 72.0
012 F LEC-18 Qualls, Loren World Culture & History 100% 4 1.0 20.0 80.0
013 F LEC-18 Pravin, Vanesha Literatures and Cultures 100% 4 1.0 19.0 76.0
15 S LEC-18 Vanbebber, Kristine Literatures and Cultures 100% 4 1.0 20.0 80.0
016 F LEC-18 Young, Frederick World Culture & History 100% 4 1.0 20.0 80.0
002 F LEC-18 Mirzazadehanhar, Nahrin World Culture & History 100% 4 1.0 20.0 80.0
011 F LEC-18 Webb, Byron World Culture & History 100% 4 1.0 20.0 80.0
026 F LEC-18 Ramirez, Christopher World Culture & History 100% 4 1.0 20.0 80.0
33 S LEC-18 Linam, Karen Literatures and Cultures 100% 4 1.0 19.0 76.0
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WRI 010 015 F LEC-18 Ramirez, Christopher World Culture & History 100% 4 1.0 20.0 80.0
30 S LEC-18 Miller, Susan Literatures and Cultures 100% 4 1.0 18.0 72.0
39 S LEC-18 Miller, Susan Literatures and Cultures 100% 4 1.0 20.0 80.0
003 F LEC-18 Ramirez, Christopher World Culture & History 100% 4 1.0 20.0 80.0
005 F LEC-18 Soltis, Mary World Culture & History 100% 4 1.0 20.0 80.0
006 F LEC-18 Qualls, Loren World Culture & History 100% 4 1.0 20.0 80.0
20 S LEC-18 Qualls, Loren Literatures and Cultures 100% 4 1.0 20.0 80.0
27 S LEC-18 Qualls, Loren Literatures and Cultures 100% 4 1.0 20.0 80.0
31 S LEC-18 Ramirez, Christopher Literatures and Cultures 100% 4 1.0 16.0 64.0
32 S LEC-18 Ramirez, Christopher Literatures and Cultures 100% 4 1.0 20.0 80.0
025 F LEC-18 Torres, Linda World Culture & History 100% 4 1.0 20.0 80.0
22 S LEC-18 Torres, Linda Literatures and Cultures 100% 4 1.0 12.0 48.0
25 S LEC-18 Trook, Dawn Literatures and Cultures 100% 4 1.0 20.0 80.0
36 S LEC-18 Trook, Dawn Literatures and Cultures 100% 4 1.0 19.0 76.0
009 F LEC-18 Valdez, Nicholas World Culture & History 100% 4 1.0 20.0 80.0
004 F LEC-18 Winder, Michael World Culture & History 100% 4 1.0 20.0 80.0
17 S LEC-18 Walker, Anne Literatures and Cultures 100% 4 1.0 19.0 76.0
26 S LEC-18 Walker, Anne Literatures and Cultures 100% 4 1.0 20.0 80.0
28 S LEC-18 Walker, Anne Literatures and Cultures 100% 4 1.0 19.0 76.0


011 01 S LEC-18 Soltis, Mary Literatures and Cultures 100% 1 1.0 6.0 6.0
02 S LEC-18 Soltis, Mary Literatures and Cultures 100% 1 1.0 7.0 7.0


025 01 S LEC-18 Valdez, Nicholas Literatures and Cultures 100% 4 1.0 20.0 80.0
001 F LEC-18 Hundley, John World Culture & History 100% 4 1.0 18.0 72.0
002 F LEC-18 Walker, Anne World Culture & History 100% 4 1.0 17.0 68.0


030 01 S LEC-18 Haner, John Literatures and Cultures 100% 4 1.0 19.0 76.0
001 F LEC-18 Silbaugh, Deette World Culture & History 100% 4 1.0 19.0 76.0


100 01 S LEC-18 Merrill, Derek Literatures and Cultures 100% 4 1.0 19.0 76.0
02 S LEC-18 Bliss, Ann Literatures and Cultures 100% 4 1.0 20.0 80.0
001 F LEC-18 Kahlert, Shirley World Culture & History 100% 4 1.0 16.0 64.0
03 S LEC-18 Webb, Byron Literatures and Cultures 100% 4 1.0 20.0 80.0
003 F LEC-18 Webb, Byron World Culture & History 100% 4 1.0 16.0 64.0


101 01 F LEC-18 Soltis, Mary World Culture & History 100% 4 1.0 20.0 80.0
S LEC-18 Soltis, Mary Literatures and Cultures 100% 4 1.0 20.0 80.0


02 F LEC-18 Vanbebber, Kristine World Culture & History 100% 4 1.0 18.0 72.0
S LEC-18 Merrill, Derek Literatures and Cultures 100% 4 1.0 16.0 64.0


03 S LEC-18 Vanbebber, Kristine Literatures and Cultures 100% 4 1.0 19.0 76.0
04 F LEC-18 Truong, Michael Vice Provost Undergraduate Educa 100% 4 1.0 20.0 80.0
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WRI 105 01 S LEC-18 Bliss, Ann Literatures and Cultures 100% 4 1.0 20.0 80.0
001 F LEC-18 Bliss, Ann World Culture & History 100% 4 1.0 19.0 76.0


110 001 F LEC-18 Hundley, John World Culture & History 100% 4 1.0 10.0 40.0
116 01 S LEC-18 Gibbons, Paul Literatures and Cultures 100% 4 1.0 18.0 72.0


02 S LEC-18 Kahlert, Shirley Literatures and Cultures 100% 4 1.0 14.0 56.0
001 F LEC-18 Gibbons, Paul World Culture & History 100% 4 1.0 18.0 72.0
03 S LEC-18 Gibbons, Paul Literatures and Cultures 100% 4 1.0 20.0 80.0
06 S LEC-18 Mumford, Jeremy Literatures and Cultures 100% 4 1.0 16.0 64.0
05 S LEC-18 Smith, Mary Literatures and Cultures 100% 4 1.0 20.0 80.0
04 S LEC-18 Smith, Mary Literatures and Cultures 100% 4 1.0 18.0 72.0
002 F LEC-18 Kahlert, Shirley World Culture & History 100% 4 1.0 20.0 80.0
003 F LEC-18 Smith, Mary Literatures and Cultures 100% 4 1.0 20.0 80.0
005 F LEC-18 Olson, Elizabeth World Culture & History 100% 4 1.0 18.0 72.0
004 F LEC-18 Valdez, Nicholas World Culture & History 100% 4 1.0 20.0 80.0


117 01 S LEC-18 Young, Frederick Literatures and Cultures 100% 4 1.0 20.0 80.0
02 S LEC-18 Young, Frederick Literatures and Cultures 100% 4 1.0 20.0 80.0
002 F LEC-18 Merrill, Derek World Culture & History 100% 4 1.0 15.0 60.0
003 F LEC-18 Young, Frederick World Culture & History 100% 4 1.0 15.0 60.0


118 01 S LEC-18 Winder, Michael Literatures and Cultures 100% 4 1.0 20.0 80.0
001 F LEC-18 Winder, Michael World Culture & History 100% 4 1.0 19.0 76.0


119 01 S LEC-18 Sena, Nuno Literatures and Cultures 100% 4 1.0 18.0 72.0
02 S LEC-18 Sena, Nuno Literatures and Cultures 100% 4 1.0 18.0 72.0
001 F LEC-18 Hothem, Thomas School of Soc Sciences/Humanties 100% 4 1.0 19.0 76.0
03 S LEC-18 Hothem, Thomas School of Soc Sciences/Humanties 100% 4 1.0 20.0 80.0
002 F LEC-18 Sena, Nuno World Culture & History 100% 4 1.0 19.0 76.0
003 F LEC-18 Mumford, Jeremy Literatures and Cultures 100% 4 1.0 20.0 80.0


125 01 S LEC-18 Stanley, Jared Literatures and Cultures 100% 4 1.0 19.0 76.0
001 F LEC-18 Trook, Dawn World Culture & History 100% 4 1.0 16.0 64.0


130 01 S LEC-18 Silbaugh, Deette Literatures and Cultures 100% 4 1.0 11.0 44.0
131 01 S LEC-18 Vanbebber, Kristine Literatures and Cultures 100% 1.0 13.0 25.0


001 F LEC-18 Vanbebber, Kristine World Culture & History 100% 1 1.0 4.0 4.0
150 01 S LEC-18 Gibbons, Paul Literatures and Cultures 100% 4 1.0 13.0 52.0
195 01 S LEC-18 Qualls, Loren Literatures and Cultures 100% 4 1.0 1.0 4.0
199 01 F LEC-18 Bohrer, Susan World Culture & History 100% 4 1.0 13.0 52.0


02 F LEC-18 Trook, Dawn World Culture & History 100% 1 1.0 1.0 1.0
Grand Total 1268 322.5 9945.1 34270.0







INSTR (All) Credit bearing courses taught by Ladder Rank Faculty with % Responsible > 0
Faculty instruction by Home Dept within and outside of the School


Data


Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respons
ible


Credit 
Sects #Units Enrolled SCHrs


AA Vice Provost Undergraduate F RECALL Van Breugel, Willem CORE 001 01 9% 0.0 0.0 55.9 0.0
02 9% 0.0 0.0 14.6 0.0


LECSOE Ochsner, Robert USTU 192 01 100% 1.0 4.0 1.0 4.0
F Total 1.0 4.0 71.6 4.0
S RECALL Van Breugel, Willem CORE 001 01 100% 0.0 0.0 961.0 0.0


02 100% 0.0 0.0 253.0 0.0
LECSOE Ochsner, Robert USTU 010 01 100% 1.0 1.0 32.0 32.0


02 100% 1.0 1.0 36.0 36.0
03 100% 1.0 1.0 35.0 35.0


S Total 3.0 3.0 1317.0 103.0
Vice Provost Undergraduate Education Total 4.0 7.0 1388.6 107.0


AA Total 4.0 7.0 1388.6 107.0
EN Environmental Engineering S ASST P Westerling, Anthony GEOG 141 01 50% 0.5 4.0 0.5 2.0


02D 50% 0.0 0.0 0.5 0.0
S Total 0.5 4.0 1.0 2.0


Environmental Engineering Total 0.5 4.0 1.0 2.0
EN Total 0.5 4.0 1.0 2.0
NS Earth Systems Sciences S ASST P Kueppers, Lara GEOG 141 01 50% 0.5 4.0 0.5 2.0


02D 50% 0.0 0.0 0.5 0.0
S Total 0.5 4.0 1.0 2.0


Earth Systems Sciences Total 0.5 4.0 1.0 2.0
NS Total 0.5 4.0 1.0 2.0
SH Anthropology F ASST P Delugan, Robin ANTH 001 01 100% 1.0 4.0 75.0 300.0


SCS 299 02 100% 1.0 12.0 1.0 12.0
WCH 260 01 100% 1.0 4.0 6.0 24.0


Hull, Kathleen ANTH 146 01 100% 1.0 4.0 18.0 72.0
WCH 299 04 100% 1.0 4.0 1.0 4.0


ASOC P Rebhun, Linda Ann ANTH 100 01 100% 1.0 4.0 14.0 56.0
124 01 100% 1.0 4.0 21.0 84.0


WCH 299 07 100% 1.0 4.0 1.0 4.0
F Total 8.0 40.0 137.0 556.0
S ASST P Delugan, Robin ANTH 170 01 100% 1.0 4.0 29.0 116.0


WCH 299 12 100% 1.0 4.0 1.0 4.0
Hull, Kathleen ANTH 003 01 100% 1.0 4.0 69.0 276.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respons
ible


Credit 
Sects #Units Enrolled SCHrs


SH Anthropology S ASST P Hull, Kathleen ANTH 172 01 100% 1.0 4.0 24.0 96.0
WCH 299 03 100% 1.0 4.0 1.0 4.0


ASOC P Rebhun, Linda Ann ANTH 126 01 100% 1.0 4.0 45.0 180.0
WCH 299 04 100% 1.0 4.0 1.0 4.0


S Total 7.0 28.0 170.0 680.0
Anthropology Total 15.0 68.0 307.0 1236.0
Cognitive Science F ASST P Noelle, David COGS 295 07 100% 1.0 2.0 11.0


PSY 299 01 100% 1.0 12.0 1.0 12.0
ASOC P Matlock, Teenie COGS 159 01 100% 1.0 4.0 29.0 116.0


195 05 100% 1.0 2.0 1.0 2.0
199 02 100% 1.0 4.0 1.0 4.0
295 03 100% 1.0 12.0 1.0 12.0


04 50% 0.5 4.0 0.5 2.0
298 02 100% 1.0 4.0 1.0 4.0


PROF Heit, Evan COGS 190 01 100% 1.0 4.0 6.0 24.0
195 04 100% 1.0 2.0 2.0 4.0
295 02 100% 1.0 12.0 1.0 12.0


05 100% 1.0 2.0 12.0
Spivey, Michael COGS 001 01 100% 1.0 4.0 174.0 696.0


195 02 100% 1.0 5.0 17.0
06 100% 1.0 2.0 5.0


295 01 100% 1.0 8.0 1.0 8.0
06 100% 1.0 12.0 1.0 12.0
04 50% 0.5 4.0 0.5 2.0


F Total 17.0 88.0 231.0 955.0
S ASST P Noelle, David COGS 095 01 100% 1.0 4.0 1.0 4.0


123 01 100% 1.0 4.0 8.0 32.0
223 01 100% 1.0 4.0 5.0 20.0
295 07 100% 1.0 12.0 1.0 12.0
299 02 100% 1.0 4.0 1.0 4.0


PSY 299 01 100% 1.0 12.0 1.0 12.0
ASOC P Matlock, Teenie COGS 005 01 100% 1.0 4.0 121.0 484.0


195 01 100% 1.0 4.0 1.0 4.0
06 100% 1.0 2.0 1.0 2.0


199 01 100% 1.0 4.0 1.0 4.0
295 01 100% 1.0 8.0 1.0 8.0


03 100% 1.0 4.0 1.0 4.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respons
ible


Credit 
Sects #Units Enrolled SCHrs


SH Cognitive Science S ASOC P Matlock, Teenie COGS 299 01 100% 1.0 4.0 1.0 4.0
PROF Heit, Evan COGS 099 01 100% 1.0 2.0 1.0 2.0


153 01 100% 1.0 4.0 46.0 184.0
195 08 100% 1.0 2.0 2.0 4.0
199 02 100% 1.0 2.0 3.0 6.0
269 01 100% 1.0 4.0 4.0 16.0
295 06 100% 1.0 4.0 2.0 8.0


MGMT 153 01 100% 1.0 4.0 40.0 160.0
S Total 20.0 92.0 242.0 974.0


Cognitive Science Total 37.0 180.0 473.0 1929.0
Economics F ASST P Neumann, Todd ECON 001 01 100% 1.0 4.0 202.0 808.0


299 01 100% 1.0 4.0 1.0 4.0
Whalley, Alexander ECON 295 01 100% 1.0 12.0 1.0 12.0


PROF Kantor, Shawn ECON 152 01 100% 1.0 4.0 15.0 60.0
155 01 100% 1.0 4.0 13.0 52.0
199 01 100% 1.0 4.0 2.0 8.0
295 02 100% 1.0 12.0 1.0 12.0


F Total 7.0 44.0 235.0 956.0
S ASST P Neumann, Todd ECON 001 01 100% 1.0 4.0 81.0 324.0


299 01 100% 1.0 4.0 1.0 4.0
Whalley, Alexander ECON 101 01 100% 1.0 4.0 30.0 120.0


116 01 100% 1.0 4.0 19.0 76.0
295 01 100% 1.0 12.0 1.0 12.0


MGMT 101 01 100% 1.0 4.0 45.0 180.0
116 01 100% 1.0 4.0 26.0 104.0


Winder, Katie ECON 142 01 100% 1.0 4.0 37.0 148.0
199 01 100% 1.0 2.0 1.0 2.0
299 02 100% 1.0 4.0 1.0 4.0


PROF Innes, Robert ECON 130 01 100% 1.0 4.0 26.0 104.0
MGMT 130 01 100% 1.0 4.0 34.0 136.0


Kantor, Shawn ECON 295 02 100% 1.0 12.0 1.0 12.0
S Total 13.0 66.0 303.0 1226.0


Economics Total 20.0 110.0 538.0 2182.0
History F ASST P Malloy, Sean HIST 139 02 100% 1.0 4.0 27.0 108.0


190 01 100% 1.0 4.0 4.0 16.0
191 01 100% 1.0 4.0 1.0 4.0
193 01 100% 1.0 4.0 2.0 8.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respons
ible


Credit 
Sects #Units Enrolled SCHrs


SH History F ASST P Malloy, Sean WCH 202 02 100% 1.0 4.0 1.0 4.0
296 01 100% 1.0 6.0 1.0 6.0
299 06 100% 1.0 6.0 1.0 6.0


09 100% 1.0 12.0 1.0 12.0
05 100% 1.0 4.0 2.0 8.0


Mostern, Ruth HIST 080 01 100% 1.0 4.0 48.0 192.0
WCH 297 13 100% 1.0 12.0 2.0 24.0


298 03 100% 1.0 4.0 1.0 4.0
299 03 100% 1.0 4.0 1.0 4.0


ASOC P Quinn, Sholeh HIST 010 01 100% 1.0 4.0 50.0 200.0
100 01 100% 1.0 4.0 24.0 96.0


WCH 299 08 100% 1.0 4.0 1.0 4.0
PROF Amussen, Susan WCH 201 01 50% 0.5 4.0 2.5 10.0


Forte, Maurizio WCH 202 01 100% 1.0 4.0 1.0 4.0
295 01 100% 1.0 4.0 1.0 4.0


02 100% 1.0 4.0 3.0 12.0
297 12 100% 1.0 12.0 1.0 12.0
299 01 100% 1.0 4.0 2.0 8.0


12 100% 1.0 4.0 1.0 4.0
10 100% 1.0 4.0 1.0 4.0


WH 001 01 100% 1.0 4.0 25.0 100.0
110 01 100% 1.0 4.0 7.0 28.0


F Total 25.5 132.0 211.5 882.0
S ASST P Malloy, Sean WCH 295 04 100% 1.0 8.0 1.0 8.0


297 01 100% 1.0 12.0 2.0 24.0
Mostern, Ruth HIST 081 01 100% 1.0 4.0 29.0 116.0


108 01 100% 1.0 4.0 23.0 92.0
WCH 202 01 100% 1.0 4.0 1.0 4.0


295 02 100% 1.0 8.0 1.0 8.0
299 01 100% 1.0 4.0 1.0 4.0


ASOC P Quinn, Sholeh HIST 113 01 100% 1.0 4.0 49.0 196.0
PROF Amussen, Susan HIST 170 01 100% 1.0 4.0 21.0 84.0


Forte, Maurizio WCH 202 02 100% 1.0 4.0 3.0 12.0
211 01 100% 1.0 4.0 5.0 20.0
295 06 100% 1.0 4.0 1.0 4.0


05 100% 1.0 4.0 1.0 4.0
07 100% 1.0 4.0 1.0 4.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respons
ible


Credit 
Sects #Units Enrolled SCHrs


SH History S PROF Forte, Maurizio WCH 297 03 100% 1.0 12.0 1.0 12.0
Herken, Gregory HIST 190 01 100% 1.0 4.0 13.0 52.0


191 01 100% 1.0 4.0 11.0 44.0
194 01 100% 1.0 4.0 2.0 8.0


S Total 18.0 96.0 166.0 696.0
History Total 43.5 228.0 377.5 1578.0
Literatures and Cultures F ASST P Goggans, Jan LIT 181 01 100% 1.0 4.0 27.0 108.0


199 02 100% 1.0 4.0 1.0 4.0
WCH 297 15 100% 1.0 12.0 1.0 12.0


299 02 100% 1.0 4.0 1.0 4.0
Ricci, Cristian LIT 153 01 100% 1.0 4.0 11.0 44.0


PROF Camfield, Gregg LIT 030 01 100% 1.0 4.0 40.0 160.0
WCH 201 01 50% 0.5 4.0 2.5 10.0


Lopez Calvo, Ignacio LIT 100 01 100% 1.0 4.0 25.0 100.0
199 01 100% 1.0 4.0 2.0 8.0


WCH 298 01 50% 0.5 4.0 3.0 12.0
299 11 100% 1.0 4.0 1.0 4.0


Martin-Rodriguez, Manue WCH 297 11 100% 1.0 12.0 2.0 24.0
LECSOE Adan-Lifante, Virginia SPAN 103 01 100% 1.0 4.0 30.0 120.0


105 01 100% 1.0 4.0 27.0 108.0
F Total 13.0 72.0 173.5 718.0
S ASST P Goggans, Jan LIT 195 01 100% 1.0 4.0 1.0 4.0


WCH 297 04 100% 1.0 12.0 1.0 12.0
Ricci, Cristian LIT 051 01 100% 1.0 4.0 23.0 92.0


02D 100% 0.0 0.0 23.0 0.0
151 01 100% 1.0 4.0 22.0 88.0


WCH 299 10 100% 1.0 4.0 1.0 4.0
PROF Camfield, Gregg LIT 130 01 100% 1.0 4.0 43.0 172.0


190 01 100% 1.0 4.0 13.0 52.0
WCH 202 03 100% 1.0 4.0 1.0 4.0


299 06 100% 1.0 12.0 1.0 12.0
09 100% 1.0 4.0 1.0 4.0


Lopez Calvo, Ignacio LIT 165 01 100% 1.0 4.0 12.0 48.0
WCH 299 02 100% 1.0 4.0 5.0 20.0


08 100% 1.0 4.0 4.0 16.0
Martin-Rodriguez, Manue WCH 297 02 100% 1.0 12.0 2.0 24.0


LECSOE Adan-Lifante, Virginia SPAN 011 01 50% 0.5 4.0 10.0 40.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respons
ible


Credit 
Sects #Units Enrolled SCHrs


SH Literatures and Cultures S LECSOE Adan-Lifante, Virginia SPAN 106 01 100% 1.0 4.0 25.0 100.0
142 01 50% 0.5 4.0 12.5 50.0
180 01 100% 1.0 4.0 29.0 116.0


S Total 17.0 96.0 229.5 858.0
Literatures and Cultures Total 30.0 168.0 403.0 1576.0
Political Science F ASST P Monroe, Nathan POLI 101 01 100% 1.0 4.0 40.0 160.0


192 01 100% 1.0 4.0 1.0 4.0
Trounstine, Jessica POLI 001 01 100% 1.0 4.0 148.0 592.0


106 01 100% 1.0 4.0 26.0 104.0
ASOC P Hansford, Thomas POLI 010 01 100% 1.0 4.0 40.0 160.0


192 02 100% 1.0 2.0 3.0 6.0
Nicholson, Stephen POLI 120 01 100% 1.0 4.0 38.0 152.0


F Total 7.0 26.0 296.0 1178.0
S ASST P Monroe, Nathan POLI 171 01 100% 1.0 4.0 30.0 120.0


ASOC P Hansford, Thomas POLI 102 01 100% 1.0 4.0 44.0 176.0
195 01 100% 1.0 2.0 1.0 2.0


Nicholson, Stephen POLI 001 01 100% 1.0 4.0 117.0 468.0
196 01 100% 1.0 2.0 1.0 2.0


S Total 5.0 16.0 193.0 768.0
Political Science Total 12.0 42.0 489.0 1946.0
Psychology F ASST P Chouinard, Michelle PSY 130 01 100% 1.0 4.0 64.0 256.0


199 02 100% 1.0 5.0 6.0
295 05 100% 1.0 7.0 2.0 14.0


Dunham, Yarrow PSY 151 01 100% 1.0 4.0 58.0 232.0
195 01 100% 1.0 2.0 1.0 2.0
199 03 100% 1.0 2.0 1.0 2.0
200A 02 50% 0.5 4.0 3.0 12.0
295 01 100% 1.0 12.0 1.0 12.0


06 100% 1.0 11.0 1.0 11.0
299 02 100% 1.0 2.0 1.0 2.0


Song, Anna PSY 147 01 100% 1.0 4.0 80.0 320.0
195 02 100% 1.0 2.0 1.0 2.0
199 01 100% 1.0 2.0 1.0 2.0
290 01 100% 1.0 4.0 7.0 28.0


02 100% 1.0 4.0 1.0 4.0
295 04 100% 1.0 2.0 4.0


ASOC P Vevea, Jack PSY 010 01 100% 1.0 4.0 128.0 512.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respons
ible


Credit 
Sects #Units Enrolled SCHrs


SH Psychology F ASOC P Vevea, Jack PSY 105 01 100% 1.0 4.0 10.0 40.0
295 02 100% 1.0 8.0 1.0 8.0


PROF Shadish, William PSY 140 01 100% 1.0 4.0 76.0 304.0
206 01 100% 1.0 4.0 7.0 28.0
289 01 100% 1.0 1.0 11.0 11.0


F Total 21.5 89.0 462.0 1812.0
S ASST P Chouinard, Michelle PSY 195 07 100% 1.0 1.0 5.0 5.0


199 01 100% 1.0 4.0 7.0
295 03 100% 1.0 11.0 1.0 11.0


06 100% 1.0 11.0 1.0 11.0
Dunham, Yarrow PSY 001 01 100% 1.0 4.0 302.0 1208.0


195 02 100% 1.0 2.0 4.0 8.0
200B 01 100% 1.0 4.0 6.0 24.0
295 05 100% 1.0 7.0 1.0 7.0


07 100% 1.0 12.0 2.0 24.0
Hoyt, Michael PSY 015 01 100% 1.0 4.0 53.0 212.0


195 04 100% 1.0 2.0 1.0 2.0
290 02 100% 1.0 4.0 2.0 8.0
295 08 100% 1.0 3.0 1.0 3.0


Song, Anna PSY 159 01 100% 1.0 4.0 81.0 324.0
198 01 100% 1.0 4.0 1.0 4.0


02 100% 1.0 2.0 1.0 2.0
299 03 100% 1.0 2.0 1.0 2.0


ASOC P Vevea, Jack PSY 290 01 100% 1.0 5.0 17.0
295 09 100% 1.0 11.0 1.0 11.0


10 100% 1.0 4.0 1.0 4.0
PROF Shadish, William PSY 010 01 100% 1.0 4.0 176.0 704.0


195 01 50% 0.5 4.0 0.5 2.0
03 100% 1.0 1.0 3.0 3.0
06 100% 1.0 2.0 2.0 4.0


289 01 100% 1.0 1.0 11.0 11.0
295 04 100% 1.0 3.0 1.0 3.0


S Total 25.5 107.0 667.5 2621.0
Psychology Total 47.0 196.0 1129.5 4433.0
Social and Cognitive ScienceF ASOC P Kello, Christopher COGS 195 01 100% 1.0 4.0 1.0 4.0


250 01 100% 1.0 4.0 7.0 28.0
298 01 100% 1.0 4.0 6.0 24.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respons
ible


Credit 
Sects #Units Enrolled SCHrs


SH Social and Cognitive ScienceF PROF Wallander, Jan PSY 143 01 100% 1.0 4.0 81.0 324.0
200A 02 50% 0.5 4.0 3.0 12.0
299 03 100% 1.0 3.0 1.0 3.0


F Total 5.5 23.0 99.0 395.0
S ASOC P Kello, Christopher COGS 105 01 100% 1.0 4.0 51.0 204.0


195 02 100% 1.0 4.0 1.0 4.0
295 02 100% 1.0 4.0 1.0 4.0


PROF Spivey, Michael COGS 095 02 100% 1.0 2.0 1.0 2.0
103 01 100% 1.0 4.0 28.0 112.0
195 03 100% 1.0 4.0 1.0 4.0


05 100% 1.0 1.0 1.0 1.0
07 100% 1.0 2.0 2.0 4.0
04 100% 1.0 4.0 3.0 12.0


295 05 100% 1.0 12.0 1.0 12.0
04 100% 1.0 4.0 2.0 8.0


Wallander, Jan PSY 143 01 100% 1.0 4.0 83.0 332.0
299 02 100% 1.0 3.0 1.0 3.0


S Total 13.0 52.0 176.0 702.0
Social and Cognitive Sciences Total 18.5 75.0 275.0 1097.0
Sociology F ASST P Beattie, Irenee SOC 015 01 100% 1.0 4.0 26.0 104.0


ASOC P Van Dyke, Nella SCS 299 01 100% 1.0 5.0 1.0 5.0
SOC 100 01 100% 1.0 4.0 21.0 84.0


161 01 100% 1.0 4.0 59.0 236.0
F Total 4.0 17.0 107.0 429.0
S ASST P Beattie, Irenee SOC 132 01 100% 1.0 4.0 46.0 184.0


Weffer, Simon SCS 299 01 100% 1.0 12.0 1.0 12.0
SOC 110 01 100% 1.0 4.0 37.0 148.0


131 01 100% 1.0 4.0 30.0 120.0
WCH 299 05 100% 1.0 4.0 1.0 4.0


ASOC P Van Dyke, Nella SOC 161 01 100% 1.0 4.0 30.0 120.0
S Total 6.0 32.0 145.0 588.0


Sociology Total 10.0 49.0 252.0 1017.0
World Culture & History F ASST P Fellezs, Kevin GASP 031 01 100% 1.0 4.0 43.0 172.0


135 01 100% 1.0 4.0 25.0 100.0
WCH 298 01 50% 0.5 4.0 3.0 12.0


Wang, Shi Pu GASP 101 01 100% 1.0 4.0 43.0 172.0
151 01 100% 1.0 4.0 13.0 52.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect
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Sects #Units Enrolled SCHrs


SH World Culture & History F ASOC P Vanderschraaf, Peter PHIL 134 01 100% 1.0 4.0 14.0 56.0
PROF Ramicova, Duna ARTS 101 01 100% 1.0 4.0 47.0 188.0


F Total 6.5 28.0 188.0 752.0
S ASST P Fellezs, Kevin GASP 034 01 100% 1.0 4.0 48.0 192.0


WCH 299 11 100% 1.0 4.0 1.0 4.0
Wang, Shi Pu GASP 175 01 100% 1.0 4.0 15.0 60.0
Yoshimi, Jeffrey COGS 250 01 100% 1.0 4.0 9.0 36.0


ASOC P Vanderschraaf, Peter PHIL 104 01 100% 1.0 4.0 29.0 116.0
170 01 100% 1.0 4.0 9.0 36.0


PROF Ramicova, Duna ARTS 103 01 100% 1.0 4.0 52.0 208.0
115 01 100% 1.0 4.0 30.0 120.0


S Total 8.0 32.0 193.0 772.0
World Culture & History Total 14.5 60.0 381.0 1524.0


SH Total 247.5 1176.0 4625.0 18518.0
Grand Total 252.5 1191.0 6015.6 18629.0







INSTRU(All) Credit bearing courses taught by Non-Ladder Rank Faculty with % Responsible > 0
Faculty instruction by Home Dept within and outside of the School


Data


Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


AA Vice Provost Undergraduate EF LEC-18 Braunstein, Belinda WRI 001 03 100% 4.0 1.0 18.0 72.0
Signorini, Adriana 4.0 1.0 20.0 80.0
Truong, Michael USTU 010 01 100% 1.0 1.0 31.0 31.0


02 100% 1.0 1.0 26.0 26.0
WRI 101 04 100% 4.0 1.0 20.0 80.0


F 
Total 14.0 5.0 115.0 289.0
S LEC-18 Braunstein, Belinda WRI 001 01 100% 4.0 1.0 20.0 80.0


(blank) Sandalow, Marc HIST 190 001 100% 4.0 1.0 3.0 12.0
POLI 195 001 100% 5.0 1.0 3.0 15.0


S 
Total 13.0 3.0 26.0 107.0


Vice Provost Undergraduate 
Education Total 27.0 8.0 141.0 396.0


AA 
Total 27.0 8.0 141.0 396.0
SH Anthropology S LEC-18 Stallmann, Robert ANTH 150 01 100% 4.0 1.0 33.0 132.0


162 01 100% 4.0 1.0 23.0 92.0
S 
Total 8.0 2.0 56.0 224.0


Anthropology Total 8.0 2.0 56.0 224.0
Economics F LEC-18 Richter, Susan ECON 010 01 100% 4.0 1.0 58.0 232.0


100 01 100% 4.0 1.0 24.0 96.0
MGMT 100 01 100% 4.0 1.0 37.0 148.0


F 
Total 12.0 3.0 119.0 476.0


Economics Total 12.0 3.0 119.0 476.0
History F LEC-18 Chi, James HIST 130 01 100% 4.0 1.0 38.0 152.0


T-ASST Johnston, Bradford HIST 016 01 100% 4.0 1.0 59.0 236.0
F 
Total 8.0 2.0 97.0 388.0
S LEC-18 Chi, James HIST 139 01 100% 4.0 1.0 31.0 124.0


Ghanimati, Sue Sue WCH 295 08 100% 4.0 1.0 1.0 4.0
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SH History S LEC-18 Ghanimati, Sue Sue WH 003 01 100% 4.0 1.0 12.0 48.0
Greene Husbands, CatherinHIST 011 01 100% 4.0 1.0 30.0 120.0
Lercari, Nicola WH 002 01 100% 4.0 1.0 18.0 72.0


T-ASST Johnston, Bradford HIST 017 01 100% 4.0 1.0 60.0 240.0
S 
Total 24.0 6.0 152.0 608.0


History Total 32.0 8.0 249.0 996.0
Literatures and Cultures F LEC-18 Briseno, Rosemary WRI 010 018 100% 4.0 1.0 18.0 72.0


Coimbra, Kaori JPN 001 01 100% 4.0 1.0 18.0 72.0
Devrick, Heather CORE 001 13D 100% 4.0 1.0 20.0 80.0


WRI 001 028 100% 4.0 1.0 18.0 72.0
Gingold, Pamelyn WRI 001 012 100% 4.0 1.0 19.0 76.0


013 100% 4.0 1.0 20.0 80.0
Lambert, Robert WRI 001 022 100% 4.0 1.0 20.0 80.0


030 100% 4.0 1.0 18.0 72.0
Lanser, Heather WRI 001 036 100% 4.0 1.0 19.0 76.0
Mumford, Jeremy WRI 119 003 100% 4.0 1.0 20.0 80.0
Pravin, Vanesha WRI 001 023 100% 4.0 1.0 19.0 76.0


033 100% 4.0 1.0 19.0 76.0
010 013 100% 4.0 1.0 19.0 76.0


Rida, Amal FRE 001 01 100% 4.0 1.0 25.0 100.0
02 100% 4.0 1.0 23.0 92.0


Smith, Mary WRI 116 003 100% 4.0 1.0 20.0 80.0
Tilley, Lea WRI 001 017 100% 4.0 1.0 16.0 64.0
Walsh, Susan WRI 001 01 100% 4.0 1.0 18.0 72.0
Zhao, Zifu CHN 001 01 100% 4.0 1.0 24.0 96.0


02 100% 4.0 1.0 21.0 84.0
T-ASST Ramos Jordan, Alicia SPAN 002 01 100% 4.0 1.0 21.0 84.0


F 
Total 84.0 21.0 415.0 1660.0
S LEC-18 Bliss, Ann WRI 105 01 100% 4.0 1.0 20.0 80.0


010 35 100% 4.0 1.0 20.0 80.0
100 02 100% 4.0 1.0 20.0 80.0


Bohrer, Susan WRI 010 13 100% 4.0 1.0 19.0 76.0
Coimbra, Kaori JPN 001 01 100% 4.0 1.0 23.0 92.0
Devrick, Heather CORE 001 13D 100% 4.0 1.0 20.0 80.0


12D 100% 4.0 1.0 20.0 80.0
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SH Literatures and Cultures S LEC-18 Devrick, Heather WRI 010 21 100% 4.0 1.0 17.0 68.0
Ellis, Carol WRI 010 16 100% 4.0 1.0 20.0 80.0


29 100% 4.0 1.0 20.0 80.0
Fenstermaker, Amy CORE 001 10D 100% 4.0 1.0 20.0 80.0


21D 100% 4.0 1.0 20.0 80.0
WRI 010 14 100% 4.0 1.0 20.0 80.0


Geery, Robin WRI 001 02 100% 4.0 1.0 20.0 80.0
04 100% 4.0 1.0 14.0 56.0


George, Susan WRI 010 18 100% 4.0 1.0 7.0 28.0
19 100% 4.0 1.0 18.0 72.0


Gibbons, Paul WRI 150 01 100% 4.0 1.0 13.0 52.0
116 01 100% 4.0 1.0 18.0 72.0


03 100% 4.0 1.0 20.0 80.0
Gingold, Pamelyn CORE 001 27D 100% 4.0 1.0 20.0 80.0
Haner, John CORE 001 05D 100% 4.0 1.0 20.0 80.0


06D 100% 4.0 1.0 20.0 80.0
WRI 030 01 100% 4.0 1.0 19.0 76.0


Hundley, John WRI 010 01 100% 4.0 1.0 17.0 68.0
02 100% 4.0 1.0 19.0 76.0


Ishikida, Miki JPN 001 02 100% 4.0 1.0 18.0 72.0
002 01 100% 4.0 1.0 20.0 80.0


Kahlert, Shirley WRI 116 02 100% 4.0 1.0 14.0 56.0
Lambert, Robert CORE 001 33D 100% 4.0 1.0 17.0 68.0


34D 100% 4.0 1.0 19.0 76.0
WRI 001 03 100% 4.0 1.0 20.0 80.0


Lanser, Heather CORE 001 11D 100% 4.0 1.0 20.0 80.0
16D 100% 4.0 1.0 19.0 76.0
17D 100% 4.0 1.0 20.0 80.0


Linam, Karen WRI 010 09 100% 4.0 1.0 19.0 76.0
07 100% 4.0 1.0 17.0 68.0
33 100% 4.0 1.0 19.0 76.0


Merenda, Kimberly CORE 001 14D 100% 4.0 1.0 20.0 80.0
25D 100% 4.0 1.0 19.0 76.0


Merrill, Derek WRI 100 01 100% 4.0 1.0 19.0 76.0
101 02 100% 4.0 1.0 16.0 64.0


Miller, Susan WRI 010 30 100% 4.0 1.0 18.0 72.0
39 100% 4.0 1.0 20.0 80.0
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SH Literatures and Cultures S LEC-18 Mirzazadehanhar, Nahrin CORE 001 18D 100% 4.0 1.0 19.0 76.0
22D 100% 4.0 1.0 20.0 80.0


WRI 001 05 100% 4.0 1.0 11.0 44.0
Mumford, Jeremy WRI 116 06 100% 4.0 1.0 16.0 64.0
Oda, Meredith CORE 001 08D 100% 4.0 1.0 20.0 80.0


09D 100% 4.0 1.0 20.0 80.0
Olson, Elizabeth CORE 001 20D 100% 4.0 1.0 19.0 76.0


37D 100% 4.0 1.0 19.0 76.0
Pineda Vargas, Yolanda SPAN 011 01 50% 4.0 0.5 10.0 40.0


142 01 50% 4.0 0.5 12.5 50.0
Postiglione, Saydamaria SPAN 001 01 100% 4.0 1.0 24.0 96.0
Qualls, Loren WRI 010 06 100% 4.0 1.0 20.0 80.0


20 100% 4.0 1.0 20.0 80.0
27 100% 4.0 1.0 20.0 80.0


195 01 100% 4.0 1.0 1.0 4.0
Ramirez, Christopher WRI 010 31 100% 4.0 1.0 16.0 64.0


32 100% 4.0 1.0 20.0 80.0
Rida, Amal FRE 001 01 100% 4.0 1.0 25.0 100.0


002 01 100% 4.0 1.0 22.0 88.0
Sena, Nuno WRI 119 01 100% 4.0 1.0 18.0 72.0


02 100% 4.0 1.0 18.0 72.0
Silbaugh, Deette CORE 001 26D 100% 4.0 1.0 20.0 80.0


WRI 130 01 100% 4.0 1.0 11.0 44.0
Smith, Mary WRI 116 05 100% 4.0 1.0 20.0 80.0


04 100% 4.0 1.0 18.0 72.0
Soltis, Mary WRI 011 01 100% 1.0 1.0 6.0 6.0


02 100% 1.0 1.0 7.0 7.0
010 04 100% 4.0 1.0 20.0 80.0
101 01 100% 4.0 1.0 20.0 80.0


Stanley, Jared WRI 010 11 100% 4.0 1.0 20.0 80.0
125 01 100% 4.0 1.0 19.0 76.0


Torda, Elinor SPAN 103 01 100% 4.0 1.0 26.0 104.0
002 01 100% 4.0 1.0 24.0 96.0
004 01 100% 4.0 1.0 12.0 48.0


Torres, Linda LIT 021 03D 100% 0.0 0.0 24.0 0.0
01 100% 4.0 1.0 49.0 196.0
02D 100% 0.0 0.0 25.0 0.0
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SH Literatures and Cultures S LEC-18 Torres, Linda WRI 010 22 100% 4.0 1.0 12.0 48.0
Trook, Dawn WRI 010 12 100% 4.0 1.0 16.0 64.0


25 100% 4.0 1.0 20.0 80.0
36 100% 4.0 1.0 19.0 76.0


Valdez, Nicholas CORE 001 07D 100% 4.0 1.0 20.0 80.0
19D 100% 4.0 1.0 20.0 80.0


WRI 025 01 100% 4.0 1.0 20.0 80.0
Vanbebber, Kristine WRI 010 15 100% 4.0 1.0 20.0 80.0


101 03 100% 4.0 1.0 19.0 76.0
131 01 100% 1.0 13.0 25.0


Varnot, Susan CORE 001 03D 100% 4.0 1.0 19.0 76.0
04D 100% 4.0 1.0 20.0 80.0


Walker, Anne WRI 010 17 100% 4.0 1.0 19.0 76.0
26 100% 4.0 1.0 20.0 80.0
28 100% 4.0 1.0 19.0 76.0


Webb, Byron CORE 001 23D 100% 4.0 1.0 19.0 76.0
24D 100% 4.0 1.0 20.0 80.0


WRI 100 03 100% 4.0 1.0 20.0 80.0
Winder, Michael CORE 001 29D 100% 4.0 1.0 20.0 80.0


WRI 118 01 100% 4.0 1.0 20.0 80.0
Winek, Angela CORE 001 35D 100% 4.0 1.0 20.0 80.0


36D 100% 4.0 1.0 18.0 72.0
Young, Frederick CORE 001 15D 100% 4.0 1.0 20.0 80.0


WRI 117 01 100% 4.0 1.0 20.0 80.0
02 100% 4.0 1.0 20.0 80.0


Zhao, Zifu CHN 001 01 100% 4.0 1.0 24.0 96.0
002 01 100% 4.0 1.0 26.0 104.0


T-ASST Hernandez, Beth SPAN 002 02 100% 4.0 1.0 18.0 72.0
Ramos Jordan, Alicia SPAN 003 01 100% 4.0 1.0 16.0 64.0
Winter, Raymond LIT 031 01 100% 4.0 1.0 27.0 108.0


S 
Total 426.0 108.0 2093.5 8112.0


Literatures and Cultures 
Total 510.0 129.0 2508.5 9772.0
Management F LEC-18 Chaudhry, Khalid MGMT 165 01 100% 4.0 1.0 39.0 156.0


Vilhauer, Craig MGMT 025 01 100% 4.0 1.0 40.0 160.0
02D 100% 0.0 0.0 40.0 0.0
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SH Management F LEC-18 Vilhauer, Craig MGMT 026 01 100% 4.0 1.0 41.0 164.0
02L 100% 0.0 0.0 41.0 0.0


VISITR Harris, Mark MGMT 191 02 100% 4.0 1.0 8.0 32.0
135 01 100% 4.0 1.0 24.0 96.0
192 01 100% 4.0 1.0 1.0 4.0


F 
Total 24.0 6.0 234.0 612.0
S LEC-18 Chaudhry, Khalid MGMT 165 01 100% 4.0 1.0 33.0 132.0


Davis, Sue Anne MGMT 120 01 100% 4.0 1.0 48.0 192.0
191 02 100% 4.0 1.0 30.0 120.0
196 01 100% 4.0 1.0 15.0 60.0


Vilhauer, Craig MGMT 025 01 100% 4.0 1.0 45.0 180.0
02L 100% 0.0 0.0 45.0 0.0


026 01 100% 4.0 1.0 44.0 176.0
02L 100% 0.0 0.0 44.0 0.0


VISITR Harris, Mark MGMT 191 01 100% 4.0 1.0 17.0 68.0
135 01 100% 4.0 1.0 36.0 144.0


S 
Total 32.0 8.0 357.0 1072.0


Management Total 56.0 14.0 591.0 1684.0
Political Science S LEC-18 Carlson, Jon POLI 150 01 100% 4.0 1.0 42.0 168.0


160 01 100% 4.0 1.0 37.0 148.0
003 01 100% 4.0 1.0 115.0 460.0


S 
Total 12.0 3.0 194.0 776.0


Political Science Total 12.0 3.0 194.0 776.0
Psychology S LEC-18 Mc Diarmid, James PSY 123 01 100% 4.0 1.0 84.0 336.0


172 01 100% 4.0 1.0 84.0 336.0
145 01 100% 4.0 1.0 83.0 332.0


Odom Gunn, Diana Marie PSY 170 01 100% 4.0 1.0 68.0 272.0
195 01 50% 4.0 0.5 0.5 2.0
131 01 100% 4.0 1.0 80.0 320.0
157 01 100% 4.0 1.0 82.0 328.0


Thiem, Paul COGS 121 01 100% 4.0 1.0 44.0 176.0
03L 100% 0.0 0.0 12.0 0.0
05L 100% 0.0 0.0 12.0 0.0


PSY 190 02 100% 4.0 1.0 24.0 96.0
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SH Psychology S LEC-18 Thiem, Paul PSY 160 01 100% 4.0 1.0 75.0 300.0
03L 100% 0.0 0.0 17.0 0.0
05L 100% 0.0 0.0 18.0 0.0


Yancey, Robert PSY 140 01 100% 4.0 1.0 70.0 280.0
S 
Total 44.0 10.5 753.5 2778.0


Psychology Total 44.0 10.5 753.5 2778.0
School of Soc Sciences/HumaF LEC-18 Hothem, Thomas CORE 001 01 9% 0.0 0.0 55.9 0.0


02 9% 0.0 0.0 14.6 0.0
WRI 119 001 100% 4.0 1.0 19.0 76.0


F 
Total 4.0 1.0 89.6 76.0
S LEC-18 Hothem, Thomas WRI 119 03 100% 4.0 1.0 20.0 80.0
S 
Total 4.0 1.0 20.0 80.0


School of Soc 
Sciences/Humanties/Arts 
Total 8.0 2.0 109.6 156.0
Social and Cognitive Science F ADJNCT Maglio, Paul COGS 152 01 100% 4.0 1.0 13.0 52.0


MGMT 150 01 100% 4.0 1.0 19.0 76.0
LEC-18 Ackerman, Alissa SOC 001 01 100% 4.0 1.0 165.0 660.0


070 01 100% 4.0 1.0 118.0 472.0
150 01 100% 4.0 1.0 46.0 184.0
199 01 100% 4.0 1.0 1.0 4.0


Carlson, Jon POLI 005 01 100% 4.0 1.0 60.0 240.0
155 01 100% 4.0 1.0 20.0 80.0
160 01 100% 4.0 1.0 22.0 88.0


Johansson, Rolf MATH 171 01 100% 4.0 1.0 1.0 4.0
02D 100% 0.0 0.0 1.0 0.0


PHIL 001 03D 100% 0.0 0.0 29.0 0.0
04D 100% 0.0 0.0 30.0 0.0
05D 100% 0.0 0.0 27.0 0.0
01 100% 4.0 1.0 115.0 460.0
02D 100% 0.0 0.0 29.0 0.0


160 01 100% 4.0 1.0 18.0 72.0
02D 100% 0.0 0.0 18.0 0.0


195 01 100% 4.0 1.0 1.0 4.0
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SH Social and Cognitive Science F LEC-18 Mc Diarmid, James PSY 150 01 100% 4.0 1.0 72.0 288.0
142 01 100% 4.0 1.0 70.0 280.0
144 01 100% 4.0 1.0 49.0 196.0


Odom Gunn, Diana Marie PSY 001 01 100% 4.0 1.0 373.0 1492.0
131 01 100% 4.0 1.0 77.0 308.0
158 01 100% 4.0 1.0 69.0 276.0


Yancey, Robert PSY 159 01 100% 4.0 1.0 59.0 236.0
F 
Total 80.0 20.0 1502.0 5472.0


Social and Cognitive 
Sciences Total 80.0 20.0 1502.0 5472.0
Sociology S LEC-18 Ackerman, Alissa SOC 001 01 100% 4.0 1.0 60.0 240.0


199 01 100% 4.0 1.0 1.0 4.0
020 01 100% 4.0 1.0 58.0 232.0
185 01 100% 4.0 1.0 50.0 200.0


S 
Total 16.0 4.0 169.0 676.0


Sociology Total 16.0 4.0 169.0 676.0
World Culture & History F LEC-18 Bliss, Ann WRI 105 001 100% 4.0 1.0 19.0 76.0


010 010 100% 4.0 1.0 20.0 80.0
Bohrer, Susan WRI 199 01 100% 4.0 1.0 13.0 52.0
Ellis, Carol WRI 010 001 100% 4.0 1.0 20.0 80.0


017 100% 4.0 1.0 20.0 80.0
027 100% 4.0 1.0 20.0 80.0


Fenstermaker, Amy CORE 001 26D 100% 4.0 1.0 20.0 80.0
01 9% 0.0 0.0 55.9 0.0
02 9% 0.0 0.0 14.6 0.0


WRI 001 027 100% 4.0 1.0 20.0 80.0
Geery, Robin WRI 001 024 100% 4.0 1.0 18.0 72.0


031 100% 4.0 1.0 20.0 80.0
04 100% 4.0 1.0 20.0 80.0


George, Susan WRI 010 014 100% 4.0 1.0 20.0 80.0
020 100% 4.0 1.0 20.0 80.0
021 100% 4.0 1.0 20.0 80.0


Gibbons, Paul WRI 001 019 100% 4.0 1.0 20.0 80.0
116 001 100% 4.0 1.0 18.0 72.0


Haner, John CORE 001 14D 100% 4.0 1.0 20.0 80.0
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SH World Culture & History F LEC-18 Haner, John CORE 001 01 9% 0.0 0.0 55.9 0.0
02 9% 0.0 0.0 14.6 0.0


WRI 001 018 100% 4.0 1.0 11.0 44.0
Hansen, Henrik ARTS 005A 01 100% 4.0 1.0 84.0 336.0


129 01 100% 4.0 1.0 13.0 52.0
Hundley, John WRI 001 016 100% 4.0 1.0 19.0 76.0


110 001 100% 4.0 1.0 10.0 40.0
025 001 100% 4.0 1.0 18.0 72.0


Ishikida, Miki JPN 001 02 100% 4.0 1.0 24.0 96.0
003 01 100% 4.0 1.0 17.0 68.0
002 01 100% 4.0 1.0 17.0 68.0


Kahlert, Shirley WRI 100 001 100% 4.0 1.0 16.0 64.0
116 002 100% 4.0 1.0 20.0 80.0


Kreide, Caroline LIT 050 01 100% 4.0 1.0 22.0 88.0
Lecocq, Karen ARTS 001A 01 100% 4.0 1.0 20.0 80.0


159 01 100% 4.0 1.0 18.0 72.0
Linam, Karen WRI 001 011 100% 4.0 1.0 19.0 76.0


026 100% 4.0 1.0 20.0 80.0
Lopez Craig, Tonya ARTS 004A 01 100% 4.0 1.0 15.0 60.0


004B 01 100% 4.0 1.0 18.0 72.0
Meeks, Hajra HIST 117 01 100% 4.0 1.0 17.0 68.0
Merenda, Kimberly CORE 001 19D 100% 4.0 1.0 19.0 76.0


01 9% 0.0 0.0 55.9 0.0
02 9% 0.0 0.0 14.6 0.0
21D 100% 4.0 1.0 20.0 80.0
18D 100% 4.0 1.0 20.0 80.0


Merrill, Derek CORE 001 03D 100% 4.0 1.0 20.0 80.0
04D 100% 4.0 1.0 20.0 80.0
01 9% 0.0 0.0 55.9 0.0
02 9% 0.0 0.0 14.6 0.0


WRI 117 002 100% 4.0 1.0 15.0 60.0
Miller, Susan WRI 001 08 100% 4.0 1.0 20.0 80.0


015 100% 4.0 1.0 19.0 76.0
035 100% 4.0 1.0 20.0 80.0


Mirzazadehanhar, Nahrin CORE 001 01 9% 0.0 0.0 55.9 0.0
02 9% 0.0 0.0 14.6 0.0
12D 100% 4.0 1.0 20.0 80.0
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SH World Culture & History F LEC-18 Mirzazadehanhar, Nahrin WRI 010 002 100% 4.0 1.0 20.0 80.0
Moufarrej, Guilnard GASP 021 01 100% 4.0 1.0 44.0 176.0
Oda, Meredith CORE 001 05D 100% 4.0 1.0 20.0 80.0


06D 100% 4.0 1.0 18.0 72.0
01 9% 0.0 0.0 55.9 0.0
02 9% 0.0 0.0 14.6 0.0


Olson, Elizabeth WRI 116 005 100% 4.0 1.0 18.0 72.0
Pineda Vargas, Yolanda SPAN 001 01 100% 4.0 1.0 23.0 92.0


010 01 100% 4.0 1.0 27.0 108.0
141 01 100% 4.0 1.0 29.0 116.0


Postiglione, Saydamaria SPAN 001 02 100% 4.0 1.0 22.0 88.0
Qualls, Loren WRI 010 012 100% 4.0 1.0 20.0 80.0


006 100% 4.0 1.0 20.0 80.0
Ramirez, Christopher WRI 010 026 100% 4.0 1.0 20.0 80.0


015 100% 4.0 1.0 20.0 80.0
003 100% 4.0 1.0 20.0 80.0


Sena, Nuno WRI 001 09 100% 4.0 1.0 20.0 80.0
020 100% 4.0 1.0 18.0 72.0


119 002 100% 4.0 1.0 19.0 76.0
Silbaugh, Deette CORE 001 20D 100% 4.0 1.0 20.0 80.0


01 9% 0.0 0.0 55.9 0.0
02 9% 0.0 0.0 14.6 0.0


WRI 001 014 100% 4.0 1.0 18.0 72.0
030 001 100% 4.0 1.0 19.0 76.0


Soltis, Mary WRI 010 005 100% 4.0 1.0 20.0 80.0
101 01 100% 4.0 1.0 20.0 80.0


Stallmann, Robert ANTH 005 01 100% 4.0 1.0 90.0 360.0
Stanley, Jared CORE 001 29D 100% 4.0 1.0 20.0 80.0


01 9% 0.0 0.0 55.9 0.0
02 9% 0.0 0.0 14.6 0.0
28D 100% 4.0 1.0 20.0 80.0


Thiem, Paul COGS 141 01 100% 4.0 1.0 39.0 156.0
PSY 015 01 100% 4.0 1.0 74.0 296.0


162 01 100% 4.0 1.0 38.0 152.0
Torda, Elinor SPAN 001 03 100% 4.0 1.0 22.0 88.0


003 01 100% 4.0 1.0 15.0 60.0
Torres, Linda LIT 020 01 100% 4.0 1.0 57.0 228.0
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SH World Culture & History F LEC-18 Torres, Linda LIT 137 01 100% 4.0 1.0 12.0 48.0
WRI 010 025 100% 4.0 1.0 20.0 80.0


Trook, Dawn WRI 001 025 100% 4.0 1.0 20.0 80.0
199 02 100% 1.0 1.0 1.0 1.0
125 001 100% 4.0 1.0 16.0 64.0


Valdez, Nicholas WRI 010 009 100% 4.0 1.0 20.0 80.0
116 004 100% 4.0 1.0 20.0 80.0


Vanbebber, Kristine WRI 101 02 100% 4.0 1.0 18.0 72.0
131 001 100% 1.0 1.0 4.0 4.0


Varnot, Susan CORE 001 09D 100% 4.0 1.0 20.0 80.0
17D 100% 4.0 1.0 19.0 76.0
01 9% 0.0 0.0 55.9 0.0
02 9% 0.0 0.0 14.6 0.0


WRI 001 010 100% 4.0 1.0 19.0 76.0
Walker, Anne WRI 001 032 100% 4.0 1.0 20.0 80.0


025 002 100% 4.0 1.0 17.0 68.0
Walsh, Lorraine ARTS 190 01 100% 2.0 1.0 27.0 54.0


002A 01 100% 4.0 1.0 30.0 120.0
036 01 100% 4.0 1.0 26.0 104.0


Webb, Byron WRI 010 011 100% 4.0 1.0 20.0 80.0
100 003 100% 4.0 1.0 16.0 64.0


Winder, Michael WRI 010 004 100% 4.0 1.0 20.0 80.0
118 001 100% 4.0 1.0 19.0 76.0


Winek, Angela CORE 001 10D 100% 4.0 1.0 20.0 80.0
11D 100% 4.0 1.0 20.0 80.0
01 9% 0.0 0.0 55.9 0.0
02 9% 0.0 0.0 14.6 0.0


Wyan, Roger ARTS 009 01 100% 4.0 1.0 19.0 76.0
Young, Frederick WRI 010 016 100% 4.0 1.0 20.0 80.0


117 003 100% 4.0 1.0 15.0 60.0
VISITR Gupta, Dipak ARTS 170 03 100% 4.0 1.0 18.0 72.0


071 01 100% 4.0 1.0 15.0 60.0
F 
Total 412.0 105.0 2985.5 9051.0
S LEC-18 Hansen, Henrik ARTS 005A 01 100% 4.0 1.0 98.0 392.0


121A 01 100% 3.0 1.0 19.0 57.0
Johansson, Rolf PHIL 105 01 100% 4.0 1.0 27.0 108.0







Org Instructor Home Dept Term RANK Instructor SUBJ_COCourse Sect


Percent 
Respons
ible #Units


Credit 
Sects Enrolled SCHrs


SH World Culture & History S LEC-18 Johansson, Rolf PHIL 005 04D 100% 0.0 0.0 30.0 0.0
05D 100% 0.0 0.0 30.0 0.0
01 100% 4.0 1.0 90.0 360.0
02D 100% 0.0 0.0 30.0 0.0


Lecocq, Karen ARTS 003 01 100% 4.0 1.0 22.0 88.0
001A 01 100% 4.0 1.0 22.0 88.0


Lopez Craig, Tonya ARTS 004B 01 100% 4.0 1.0 21.0 84.0
021 01 100% 4.0 1.0 16.0 64.0


Walsh, Lorraine ARTS 190 01 100% 2.0 1.0 39.0 78.0
195 01 100% 2.0 1.0 1.0 2.0
002A 01 100% 4.0 1.0 31.0 124.0
002D 01 100% 4.0 1.0 12.0 48.0


Wyan, Roger ARTS 009 01 100% 4.0 1.0 24.0 96.0
VISITR Gupta, Dipak ARTS 170 01 100% 4.0 1.0 25.0 100.0


012 01 100% 4.0 1.0 32.0 128.0
S 
Total 55.0 15.0 569.0 1817.0


World Culture & History 
Total 467.0 120.0 3554.5 10868.0


SH 
Total 1245.0 315.5 9806.1 33878.0
Grand 
Total 1272.0 323.5 9947.1 34274.0
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University of California, Merced 
School of Engineering 
Five-Year Strategic Plan (SP2015) 
 


1. Introduction and Overarching Goals 


The UC Merced School of Engineering (SoE) five-year Strategic Plan (SP2015) is outlined herein.  The 
forwarded plan is based on an overarching strategy, which is summarized in Figure 1. 


 


 


Figure 1.  Guiding Strategy for the School of Engineering Strategic Plan. 
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The SoE faculty is organized in disciplinary groups, which align with their educational and research-
related backgrounds as well as the current undergraduate SoE majors.  The SoE faculty, along with 
faculty members from other schools, support four graduate groups/programs that are currently overseen 
by the SoE.  Principal research and graduate program thrusts are organized in four broad interdisciplinary 
areas: 1) Sustainable Systems, 2) Thermo-Mechanical Systems, 3) Biologically-Inspired Technologies, 
and 4) Intelligent Systems.  These emphases align the existing campus interdisciplinary institutes or 
centers, and new centers being proposed in the near future.  The overarching strategy of the SoE faculty is 
consistent with the campus’ 2009 Strategic Academic Vision. 


This plan was formed by the SoE Resources Committee by synthesizing 1) input obtained during formal 
faculty meetings (bi-weekly), 2) information obtained from relevant research institutes and graduate 
groups, and 3) document exchange-review cycles that occurred from December 13, 2009 through 
February 15, 2010. 


The SoE remains the smallest of the three Schools with a faculty numbering 31, or 26 regular full-time 
equivalents (FTE) when accounting for split and administrative appointments.  This number constitutes 
about 26% of the ladder-rank faculty at UC Merced.  Of the 31 faculty members, 14 are tenured and 17 
are tenure-track.  This faculty oversees 5 undergraduate majors and is affiliated with 4 graduate groups. 


First and foremost, SP2015 reaffirms the SoE faculty commitment to building a world-class research 
university for the creation of new knowledge and the development of new technologies.  The key 
success factors to achieve this goal are to:  (1) hire the highest quality faculty (measured by their impact 
publications, awards, fellowships, service on editorial boards, etc.), (2) attract high quality graduate and 
undergraduate students, and (3) receive exceptional external funding. 


However, we recognize the currently severe constraints on growth, especially with respect to faculty 
research space, startup funding, and the ongoing economic downturn in California.  The status of the SoE 
and its assessable short-term goals for research and teaching are summarized in the following sections. 


 


2. Proposed Milestone Goals 


2.1. Research Goals 


The SoE faculty continues to compete 
effectively for extramural support.  Thus far 
during the 2009-2010 AY SoE faculty have 
been responsible for $0.8M to $2.3M per month 
of extramural funding, roughly 50 to 90% of the 
total campus award funding in a given month 
(Figure 2). 


The SoE intends to improve upon this 
impressive effort in terms of both extramural 
funding and graduate student enrollment, both 
of which are a function of faculty size.  Thus, 
additional FTEs are proposed in research areas 
that are either highly complementary to existing 
research strengths and increase multi-


Figure 2 - Monthly contract and grant awards 
to SoE versus UCM Campus (data source: 
UCM Sponsored Research monthly activity 
reports). 
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disciplinary research opportunities.  Although SoE investigators are rapidly becoming space-limited, they 
remain highly productive in terms of sponsored research.  In the current academic year, SoE faculty have 
already exceeded $9M in awards, an amount which may be somewhat inflated by the availability of 
economic recovery funds in FY 2009-2010.  However, it is realistic to expect an average of 
approximately $250,000 per year per SoE faculty member in absence of recovery funds from current and 
anticipated investigators.  This average is similar to the current one and may be conservative as junior 
faculty mature and become more successful in acquiring grants. In addition, establishment of new 
interdisciplinary research centers (see Goal 2) is also expected to increase funding levels.  However, it is 
important to note that space limitations in the near term may temper these affects.  


SoE-Goal 1. SoE investigators will maximize return on available facilities in 
the near term (SE2, Castle, and the academic surge building) by 
successfully competing for sponsored research awards amounting to more 
than $40M (direct + indirect cost) over the next 5 years. 


Interdisciplinary research and educational programs are central to the overall development of the UC 
Merced campus.  During this planning horizon, the EECS faculty group intends to establish two new 
interdisciplinary centers, the Center for Autonomous and Interactive Systems (CAIS) and Spatial Analysis 
Research Center (SpARC).  Both of these centers are directed towards the Intelligent Systems thrust and 
the result of the maturing and growth of the CSE faculty, and collaborations with key researchers in our 
sister schools. 


SoE-Goal 2. SoE investigators will establish two new interdisciplinary 
research centers aimed at increasing research strengths and funding in the 
intelligent systems research thrust area. 


2.2. Graduate Enrollment Goals 


Commensurate with the achieved research funding, 
the SoE faculty is also responsible for a significant 
fraction of the graduate student population, as about 
76 of the 224 graduate students are affiliated with 
engineering faculty (34%).  This represents an 11% 
graduate/total student fraction, compared to the 
other campus units (5.3%). 


A projection goal for future PhD student 
productivity by the SoE faculty is shown in Figure 
3.  This projection assumes that the SoE faculty will 
grow at a rate of 4 regular FTE/year (full and partial 
FTEs), that each faculty member supervises an 
average of 3 PhD students, and that each junior and 
senior faculty member will graduate 0.20 and 0.40 
PhD/year, respectively.  These production rates are 
low relative to UC system wide productivity, which 
ranges from amout 0.8 to 1.0 PhD/faculty/yr, and 
may therefore be conservative.  However, most of 
the graduate programs at UCM are at the developing 
stage and the typical rate of progress toward degree 
is not yet well-documented. Base on these estimates, 


Figure 3. Projected PhD student enrollment 
by SoE investigators from AY 2009-10 
(actual enrollment) to AY 2014-15. 
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the SoE faculty support the following School goal: 


SoE-Goal 3. SoE investigators will be mentoring more than 160 PhD 
students and these students will complete 15 or more doctoral degrees 
during AY 2014-15. 


2.3. Undergraduate Educational Goals 


Engineering majors remain popular at UCM, with several of the largest majors on campus being 
Mechanical Engineering (ME, 4th largest), Computer Science Engineering (CSE, 5th), and Bioengineering 
(BioE, 7th).  We anticipate that these majors will continue to show strong enrollments.  We also envision 
plans for increasing enrollments in other majors.  For example, an expanded emphasis in Environmental 
Engineering (EnvE) on sustainably infrastructure is expected to create more interest in this major.  Also, 
our Material Science & Engineering (MSE) faculty is building ties to the Bioengineering and Mechanical 
Engineering (bio- and energy materials) programs to strengthen their enrollments.  Through prudent 
enhancement of these majors, the overall undergraduate enrollment goal is as follows: 


SoE-Goal 4. SoE undergraduate majors will maintain its current fraction of 
undergraduate enrollment (approximately 18%), achieving a total 
enrollment of 950-1050 by AY 2014-15. 


Our main short-term undergraduate educational focus in the SoE is to (1) stabilize the curriculum in a 
sustainable manner so as to render short-term accreditation (ABET) is feasible, and (2) positioning 
ourselves for enrollment growth through modification of existing majors.  One new major is being 
planned in the near term, the B.S. Engineering degree.  However, as currently planned, this new major 
will have few resource implications because it will be designed to reside within the other majors.  The 
motivation for this is that the ABET accreditation process is more feasible for this basic engineering 
major, and we anticipate that we can apply for accreditation approximately one year after the major is 
approved.  Other majors for which accreditation is important (EnvE, ME), will follow later as they 
become able to expand their respective curricula.  This leads to our second short-term SoE goal: 


SoE-Goal 5. SoE will develop the B.S. Engineering degree program without 
encumbering new resources, and achieve ABET accreditation for this 
program by 2013, regardless of future faculty recruitment.  Given 
successful faculty recruitment at the rates discussed herein, ME and 
EnvE will become ABET-accredited by 2015. 


Although no new majors are planned in the near term (beyond the B.S. Engineering mentioned above), 
we do recognize the need for an Electrical Engineering (EE) component in our curriculum.  Initially, we 
plan to recruit faculty into the EECS group and charge them with creating an “emphasis area” within the 
existing CSE major.  In fact, as the EE emphasis becomes more evident, we may decide to modify this 
major’s name.  When we have a sufficient faculty to support it, we can then develop the separate EE 
major. 
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To support the ambitious research and educational goals outlined above, additional FTEs in the form of 
regular faculty and lecturers will be needed.  Given the near term resource constraints, recruitment must 


be highly strategic.  The FTE recruitment plan 
proposed by the SoE is front-loaded over the next 
three years to insure against failed searches; it 
corresponds to an overall recruitment effort of 15 
regular ladder faculty members, 5 cross-school 
positions, and 5 lecturers over a five-year period.  It 
also assumes that all SoE administrative 
appointments are adequately compensated with 
respect to school teaching allocations.  Projecting 
these assumptions over the next five years, 
accounting for regular promotions, leads to the 
projection shown in Figure 4.  The SoE faculty will 
be composed of 55 regular faculty and lecturers (31 
tenured (senior) faculty, 18 tenure-track (junior) 
faculty, and 6 full-time lecturers). 


 


In support of the aforementioned School goals, SoE 
proposes a steady hiring plan that respects short-term resource constraints.  First, to immediately enhance 
program stability and existing research strengths in concomitance with the campus’ Strategic Academic 
Vision, the SoE proposes 12 regular FTEs and 5 lecturers with potential security of employment 
(LPSoE)—see Table 1.  Each of these positions is discussed further in program-specific context in 
Section 4 of this plan.  The SoE faculty recognizes that this goal extends them beyond the three positions 
allocated for 2010-11.  Each of these positions will require relatively modest startup and space as searches 
will focus on computational investigators.  Furthermore, critical needs in all of these groups imply that 
“over-searching” is prudent as insurance against failed searches. 


In addition to SoE FTE recruitment, and in order to enhance SoE synergy with other academic and 
research units, particularly the UCM management program, we propose the cross-unit hires summarized 
in Table 2. 


Table 1. Summary of FTE Requests by the School of Engineering for the next three AYs. 


Position Graduate Research Program(s)1 Undergraduate 
Program(s)


 
2


 


 


AY 2010-2011  


SoE-1. Computer Systems 
SoE-2. Energy Storage Technologies 
SoE-3. Energy Materials 
SoE-4. Physiological Modeling 
SoE-5. Stochastic Modeling 


EECS primary; MEAM, ES secondary 
MEAM primary; BEST, ES secondary 
BEST primary; MEAM, ES secondary 
BEST primary; MEAM secondary 
MEAM primary; ES secondary 


CSE 
ME 
BioE/MSE/ME 
BioE/MSE/ME 
ME/EnvE 


SoE-LPSoE-1. EECS Lect.3


SoE-LPSoE-2. Fundamentals Lect. 
 


SoE-LPSoE-3. EECS Lect. 


NA 
NA 
NA 


CSE 
ENGR 
CSE 


                                                      
1 Recommended search committee to include primary (chair) and secondary graduate group or institute 
representations. 
2 Undergraduate teaching assignments will be in areas of greatest need at the time of the hire. 
3 A candidate for SoE-LPSoE 1 is currently under consideration.  


Figure 4. Projected SoE faculty number and 
distribution over the next 5 years. 







6 
 


 AY 2011-2012  
SoE-6. Computer Science Theory 
SoE-7. Air Pollution Modeling 
SoE-8. Mechatronics 
SoE-9. Ecological Engineering 


EECS primary 
ES primary, MEAM secondary 
MEAM primary, EECS secondary 
ES primary, BEST secondary 


CSE 
ME/EnvE 
ME/CSE 
EnvE 


SoE-LPSoE-4. Lab/Design Lect. 
SoE-LPSoE-5. Fundamentals Lect. 


NA 
NA 


ENGR 
ENGR 


 AY 2012-2013  
SoE 10. Intelligent & Adaptive Control 
SoE 11. Environmental Biotechnology 
SoE 12. Computational Materials 
SoE 13. Biosensor Development 
SoE 14. Medical Imaging 


EECS primary, MEAM secondary 
ES primary, BEST secondary 
BEST primary, MEAM secondary 
BEST primary, EECS secondary 
BEST primary, EECS secondary 


CSE/ME 
BioE/EnvE 
MSE/BioE/MEAM 
BioE/CSE/EnvE 
BioE/CSE 


 


Table 2. Proposed cross-unit positions for the upcoming three AYs. 


Position Graduate Research Program(s) Undergraduate 
Program(s) 


 AY 2010-2011  


Cross 1. Information Management 
Cross 2. Natural Resource Management 
Cross 3. Sustainable Building 


EECS, SNRI, UCMERI, QSB, Mgmt 
ES, SNRI, UCMERI, Mgmt 
ES, MEAM, BEST, Mgmt 


CSE/Mgmt 
EnvE/ESS/Mgmt 
MSE/ME/EnvE 


 AY 2011-2012  
Cross 4. Virtual Environments 
Cross 5. Technology Management 
Cross 6. Media Arts & Technology 


EECS, SCS 
EECS, BEST, QSB 
EECS, CIS, World Cultures 


CSE/Cog Science 
Engr/Mgmt 
CSE, Arts 


 


3. Summary of Goals 


A visualization of the milestone goals outlined in this Strategic Plan is presented in Figure 5.  It is evident 
in reviewing this milestone chart, that the primary goal that must be achieved by the School of 
Engineering is growing the faculty.  Unfortunately, the lack of research/office/instructional in the near 
term severely restricts faculty growth.  Thus, the highest priority, both in the near-term and long-term, for 
the School of Engineering as well as the campus in general, must be to obtain additional research and 
instructional space to grow the faculty and the emerging student population. 
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Figure 5.  Milestone Goal Timeline for the School of Engineering 
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Appendix:  Program-Specific Vision, 
Goals, and Rationale for FTE Requests 
Electrical Engineering and Computer Science (EECS) 
EECS Overview - The EECS faculty offer a popular undergraduate major in Computer Science & 
Engineering (CSE), as well as graduate degrees under the EECS and Cognitive & Information Science 
(CIS) program.  EECS faculty members have diverse research interests with areas of investigation in 
artificial intelligence, computational neuroscience, computer animation and graphics, computer vision, 
machine learning, speech processing, robotics, and distributed networked systems.  


These research themes frequently share a focus on intelligent systems, and this focus has been 
consciously adopted by the group to build research excellence in a specific intellectual area. The EECS 
faculty regularly collaborates with colleagues in other fields across the UCM campus, contributing to 
interdisciplinary work in computational biology, environmental systems, and cognitive science.  Indeed, 
the group has a strong bond to the CIS program, with several funded research projects spanning this 
cross-campus gap.  The EECS program is critical to the success of UCM, playing a central role in 
implementing the campus’ strategic focus on “Cognitive Science and Intelligent Systems”, as highlighted 
in its Strategic Academic Vision document.  


EECS Teaching Programs – The undergraduate CSE major is designed to provide students with both 
breadth and depth in the exciting and rapidly expanding fields of:  Computer Science - the study of 
computation, including algorithms and data structures, and Computer Engineering - including hardware, 
software and network architecture.  CSE is the 4th largest major on campus with an enrollment of 161 in 
AY 2009-2010).  Given awareness of and demand for this major, undergraduate enrollment is expected to 
continue to grow as long as space and faculty are added to the program.  From this perspective, it will 
soon become important to examine the tradeoff between increase in enrollment and selectivity for this 
program. 


EECS Goals 
EECS Research Goals - The EECS group has identified two main research goals, which it will pursue 
over the course of the next five years: 


• Achieve High Levels of Research Productivity - The EECS group seeks means to enable their 
faculty to achieve levels of research productivity comparable to researchers at other leading 
research universities. To assess progress toward this goal, counts of peer-reviewed journal 
publications and peer-reviewed conference publications. 


• Receive International Recognition as a Leader in “Intelligent Systems” - Anecdotal accounts 
have already been reported of members of the broader academic computer science community 
recognizing UCM’s strength in “intelligent systems”.  Our goal is to be recognized as an 
international leader in this field. 


These goals may be refined over the course of the next five years, particularly with regard to how 
progress is evaluated.  In an effort to both increase research productivity and receive international 
attention, the EECS group has adopted two more immediate goals.  First is establishing the Center for 
Autonomous and Interactive Systems (CAIS).  This UCM Centralized Research Unit (CRU) has recently 
been proposed by EECS faculty members Stefano Carpin and Marcelo Kallmann.  The center will 
coordinate shared resources and facilitate interdisciplinary research activities involving intelligent 
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systems.  The EECS faculty expects to establish CAIS formally as a UCM CRU before the end of the 
2010–2011 academic year.  Second, EECS faculty member Shawn Newsam is actively developing the 
Spatial Analysis Research Center (SpARC) as a CRU.  SpARC is a highly interdisciplinary focus that 
encompasses faculty from SSHA, NS, and other engineering faculty (Environmental). 
 
EECS Teaching Goals - One of the leading goals of the EECS program is the establishment of a 
CCGA approved EECS graduate program and corresponding graduate group.  There are a number of 
obstacles that must be overcome to accomplish this goal, including: 
 


• The number of EECS research faculty must be increased to achieve a critical mass.  At minimum, 
the group is expected to need 11–12 faculty members.  If the current open senior position search 
is successful, and one new faculty position is created for EECS in each of the next three years, 
this minimal number can be reached by the end of the 2012–2013 AY. 


• The number of senior EECS research faculty must be increased.  Currently, the EECS faculty 
includes only one tenured member, and that individual has a heavy administrative burden (i.e., he 
is the Chancellor of UCM).  Between the filling of a currently open senior position and the 
expectation of a number of successful promotions in the years to come, it is expected that at least 
a third of the EECS faculty will be senior by the end of the 2012–2013 AY. 


• A curriculum of core graduate courses must be designed and regularly taught.  These courses 
must span the fundamental topics central to a graduate education in EECS.  The shaping of this 
curriculum is already underway.  The recruitment of additional tenure-track faculty will be 
needed to ensure that these courses are offered on a regular basis, however.  If planned requests 
for new EECS faculty positions are met, and if hiring for these positions is successful, a graduate 
curriculum of this kind could be ready by the 2012–2013 AY. 


• A comprehensive CCGA proposal must be prepared.  Given the additional faculty resources that 
will be requested, it is expected that the EECS faculty will have adequate time to prepare this 
proposal over the 2012–2013 AY. 


 
In summary, successfully preparing a viable CCGA proposal by the end of the 2012–2013 academic year 
is a reasonable goal, but meeting this goal will require the allocation of additional faculty positions to 
EECS, at least one junior tenure-track position per year, as described later in this document. 


The EECS undergraduate CSE degree program is currently established and has already produced 
graduates.  With continued support for 2–3 EECS lecturers, and the creation of at least one additional 
tenure-track position, there are adequate labor resources to offer the current complete CSE curriculum.  
The EECS faculty has identified a number of important ways to improve the current curriculum, however, 
and these improvements will be needed to produce an undergraduate CSE program of international 
stature.  The EECS faculty has identified the following goals with respect to undergraduate education: 


• To modify the CSE curriculum, and augment the set of courses regularly offered, so as to 
produce an undergraduate training experience that is comparable in quality to those offered at our 
sister campuses. 


• To continue to plan for a degree program in Electrical Engineering (EE), beginning with an EE 
emphasis area with the CSE degree program, and (given adequate resources) to begin to 
implement this emphasis area 


The quality of an undergraduate program is difficult to measure objectively.  One might be tempted to use 
common university rankings, such as those provided by U.S. News & World Report, to evaluate such a 
program, but these rankings are often misleading.  An alternative is to seek formal accreditation through 
an educational accreditation agency, such as ABET.  The accreditation process is resource-demanding, 
however, and many leading computer science programs in the world do not seek accreditation.  Thus, 
while ABET accreditation may eventually be sought, particularly if an electrical engineering major is 
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introduced, there are no plans to seek such accreditation during the upcoming five years.  Lacking such an 
accreditation process, the EECS faculty could engage in a self-study activity, including the solicitation of 
input from distinguished faculty at our sister campuses, to formally evaluate progress toward a quality 
CSE degree program.  


Priorities - The achievement of many of these goals depends upon the successful recruitment of new 
tenure track faculty members.  The goals will be met naturally as newly hired faculty members do the 
jobs that they were hired to do.  Still, situations may arise in which these goals are competing for 
resources or are otherwise at odds with each other.  In preparation for these contentious situations, the 
EECS faculty has prioritized these goals as follows: 


1.1.1.1. The establishment of a CCGA approved EECS graduate program. 
1.1.1.2. Meeting our research goals. 
1.1.1.3. Improving the curriculum for the CSE major, and complete the planning for an EE major. 


 
EECS Current Academic Resources - The EECS group currently consists of 7.5 tenure-track faculty 
members and 2 lecturers.  Of the tenure-track faculty, only one is tenured, and that individual has 
substantial administrative responsibilities (i.e., he is Chancellor of UCM).  One member of the EECS 
faculty has a split appointment with SSHA, providing 0.5 FTE to EECS.  Lecturers play a critical role in 
providing lower division computer programming classes, including classes for CSE majors (CSE 30/31), 
classes for all engineering majors (CSE 20/21), and even a class for students in other schools (CSE 5). 
EECS Current Academic Resources – The current EECS group consists of 6.5 assistant professors.  
One faculty position and one LPSoE are being searched during AY 2009-10 in EECS.  The EECS 
program currently occupies offices (converted to dry lab space) and 1 dry lab suite in Science and 
Engineering I. 
EECS Envisioned Program by 2020 – We envision that the EECS program will comprise 13-15 ladder 
faculty members and 3-4 lecturers by 2020.  The number of undergraduate (CSE, and potentially EE 
majors) will be around 300.  We expect to have 50-60 graduate students in EECS program. 
EECS Resource Requirements 2010 – 2015 – More facilities are needed for the EECS program to 
maintain its standard in teaching quality and research excellence as enrollments grow, and to develop an 
undergraduate EE program.  Appropriate space allocation (dry lab) will be necessary for the recruiting of 
additional faculty members. 


EECS Academic Resources Request (FTEs) 
A five year plan has been fabricated for the hiring of new EECS faculty. That plan involves the following 
positions: 


• Computer Systems (SoE-1).  During the 2010–2011 academic year, the EECS group proposes 
the creation of a new faculty position at the Assistant Professor level focusing on Computer 
Systems.  The successful candidate for this position will conduct research related to the design 
and analysis of complex computer systems.  Potential research areas include, but are not limited 
to: computer architecture, distributed sensing and monitoring, mobile computing, networking, 
operating systems, privacy and security, & ubiquitous computing.  This position is critical for 
establishing international respect as a leading computer science program, as any strong computer 
science program will be expected to include a solid foundation in systems.  Furthermore, this new 
faculty member is needed if a reasonable range of foundational graduate program core classes are 
to be offered on a regular basis.  Such courses will be needed to produce a viable CCGA 
proposal.  In addition to supporting EECS program needs, this position will likely produce 
fruitful cross-campus collaborations, though the nature of these collaborations is difficult to 
predict, given the ubiquity of complex computer systems in virtually every contemporary field of 
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inquiry.  While laboratory space needs can vary widely among computer systems researchers, 
candidates who focus on software solutions are expected to require relatively small labs. 


• CSE Lecturer Team (SoE-LPSoE-1, SoE-LPSoE-3).  Lecturers are needed to cover lower 
division EECS classes, serving CSE majors, all engineering majors, and students from other 
schools.  It may not be necessary to allocate any new positions to fill this need, as at least 2 
Lecturers are currently employed in support of the EECS program.  Indeed, a Lecturer with 
Potential Security of Employment (LPSoE) position was previously created, and we are currently 
attempting to fill that position.  Should the current efforts fail, the EECS group recommends that 
such a position be re-advertised and filled promptly, supplying an individual who can manage all 
of the lower division CSE courses while teaching several of them.  An additional 1 to 2 Lecturers 
will be needed to cover the remaining lower division courses.  These positions should be made 
relatively permanent (i.e., LPSoE) in AY 2010-11 and 2011-12, at the latest, as we are extremely 
vulnerable in this area given the large number of students required to take these courses and the 
difficulties associated with rapidly identifying temporary lecturers in this area. 


• Computer Science Theory (SoE-6). During the AY 2011–2012, the EECS group proposes the 
creation of a new faculty position at the Assistant Professor level focusing on Computer 
Science Theory. The successful candidate for this position will conduct research in the 
mathematical foundations of computation. Potential research areas include, but are not 
limited to: computational complexity, computational game theory, computational 
geometry, computational learning theory, cryptography, networking theory, numeric 
optimization, & numerical analysis. This position is critical for establishing international 
respect as a leading computer science program, as our current faculty lacks a theoretician. 
This hire will also be expected to contribute to the EECS graduate program core 
curriculum, providing students with a graduate level survey of computer science theory. 
Contributions are also expected to the CSE undergraduate degree program, strengthening 
this program by providing automata theory, complexity theory, and other foundational 
courses.  


• Intelligent & Adaptive Control (SoE 10).  During the 2012–2013 academic year, the EECS 
group proposes the creation of a new faculty position at the Assistant Professor level focusing on 
Intelligent & Adaptive Control.  The successful candidate for this position will conduct 
research on the design and analysis of control systems, making use of methods from artificial 
intelligence, control theory, cybernetics, machine learning, and/or robotics.  Potential application 
areas include, but are not limited to: active sensing, environmental control, intelligent 
transportation systems, mechatronics, power management, & robotics.  This position is important 
for building the EECS program’s reputation in “intelligent systems”.  This hire will also be 
expected to contribute to the set of EECS graduate courses, speeding preparations for a CCGA 
proposal submission.  Note that this position also will contribute to the campus-wide focus on 
“Cognitive Science and Intelligent Systems”, as highlighted in the Strategic Academic Vision of 
the University of California, Merced.  Finally, since the field of control theory traditionally spans 
computer science, electrical engineering, and mechanical engineering, there is good reason to 
expect this position to additionally support the mechanical engineering programs in the School of 
Engineering. 


• Senior EECS FTEs.  During the 2013–2014 and 2014–2015 academic years, the EECS group 
proposes returning to efforts to recruit senior faculty members in EECS.  Considering the 
difficulty that UCM has had in attracting senior EECS faculty, it is considered unwise to 
unnecessarily restrict the research focus of this position.  Instead, any strong senior EECS 
researcher who can demonstrate synergy with established EECS faculty would be considered.  







12 
 


Strengths commensurate with developing the EE emphasis area within the CSE program, and 
eventually the EE degree program, would be particularly attractive at this point. 
 


EECS Interdisciplinary and Cross-School FTE Requests 
In addition to positions focusing on EECS priorities, the EECS group suggests a number of 
interdisciplinary, potentially cross-school, positions, including: 


• Information Management (Cross 1).  The EECS group proposes the creation of a new 
interdisciplinary faculty position at the Assistant Professor level focusing on Information 
Management.  This position would involve research into database systems, decision support 
systems, automated information retrieval, and/or other technologies that are critical to modern 
Management Information Systems (MIS).  The successful candidate would bring highly relevant 
technological expertise to UCM’s evolving business management program, while offering core 
computer science knowledge to CSE majors.  The creation of this position could substantially 
increase the employment prospects of UCM graduates, as database design and related skills 
continue to be in extremely high demand.  Also, opportunities for industrial funding of research are 
expected to be (relatively) abundant in this domain. 


• Virtual Environments (Cross 4). The EECS group proposes the creation of a new 
interdisciplinary faculty position at the Assistant Professor level focusing on Virtual 
Environments.  The successful candidate for this position would conduct research on tools and 
applications for virtual reality systems, constructing digital “worlds” and facilitating seamless and 
fruitful interactions between these virtual spaces and human users.  Application areas include, but 
are not limited to: computer game design, educational and training software, digital heritage, and 
social networking.  This interdisciplinary domain lies at the intersection of fields like computer 
graphics and animation, human-computer interaction, human perception and motor control, human 
communication (including both natural language and gestural communication), and the humanities.  
This position would build on existing collaborations between faculty in EECS, faculty in Cognitive 
& Information Science, and other faculty in the School of Social Sciences, Humanities, and Arts 
(SSHA).  With the help of this additional faculty position, these cross-campus research 
collaborations could quickly evolve into high-profile, innovative, and unique interdisciplinary 
programs, providing students with various backgrounds hands-on training in this rapidly growing 
field.  With regard to EECS programs, this position could contribute to a “computer games” track 
in the CSE major, which would be expected to swell the ranks of undergraduates pursuing that 
degree.  


• Media Arts & Technology (Cross 6).  The EECS group proposes the creation of a new 
interdisciplinary faculty position at the Associate Professor level focusing on Media Arts & 
Technology.  The successful candidate for this position would develop and/or use innovative 
technologies in the service of artistic expression.  The basis for such a program already exists in 
EECS, with two faculty members conducting research in related areas (3D modeling, computer 
graphics, computer animation, image-processing, digital libraries, multimedia). This position could 
seed programs in media arts and technology — programs that could easily become very popular at 
both the undergraduate and graduate levels.  UCM’s proximity to the San Francisco Bay Area, 
which has a tradition of art and technology interaction, would provide an additional stimulus for 
such programs.  The space requirements for this position are expected to include modest dry lab 
space for a research studio and space for a motion-capture system, which could be shared among 
several of the faculty. 


EECS Space and Special Equipment Requests 
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The EECS short- and long-term space needs will be fulfilled by existing dry lab space in Science & 
Engineering 1 and proposed dry/computational space in Science & Engineering 2.  No special equipment 
is needed at this time. 


Bioengineering 
Bioengineering Overview - Bioengineering is a highly interdisciplinary field in which the techniques, 
devices, materials and resourcefulness of engineers are used to address problems in biology and 
healthcare; and lessons from biology are used to inspire design and inform progress in engineering.  
During the past 40 years, this synergy between biology and engineering has led to a wide range of 
implantable materials, diagnostic devices, sensors and molecular characterization techniques, and it has 
produced tools that greatly expedited the sequencing of the human genome.  Along with these practical 
innovations has come a rapidly increasing need for personnel with the necessary hybrid skills to capitalize 
on them; undergraduate bioengineering programs have proliferated alongside the continued growth of 
bioengineering research. 


The current bioengineering faculty members are affiliated with the BEST and QSB graduate programs.  
The faculty constitutes a strong research core which, with a few additions, can develop into a nationally 
competitive research cluster.  The current faculty members have a wide range of expertise in 
physiological engineering, tissue engineering, regenerative medicine, biophysics and etc.  The BioE 
faculty is committed to expand the research scope in the major to complement the research area of the 
current faculty. 


The undergraduate major in Bioengineering (BioE) is designed to provide students with both breadth and 
depth in two exciting and rapidly expanding fields:  tissue engineering and nano-bioengineering.  The 
nano-bioengineering track reflects the strong synergy that exists between the “nano” and “bio” themes in 
engineering and science.  The name also highlights an initial focus on things molecular, supramolecular, 
cellular and material, which will allow the program to draw efficiently on the talents of the biologists, 
chemists, physicists and other UC Merced faculty in basic engineering and science programs. 


BioE Teaching Programs – Currently BioE program has only three faculty members.  It is extremely 
difficult to deliver a major and a graduate program (BEST) with such few people.  A consolidation effort 
has been made to prioritize the class offering in BioE.  The plan will reduce the total required credits and 
incorporate electives from other areas (e.g., Mechanical and Materials Science Engineering) to maintain 
their undergraduate major while continuing to develop their graduate research program.   


BioE Goals 
BioE Research Goals – The research goal for BioE program is to maintain high level of federal and 
national funding as well as to publish peer-reviewed research articles in reputational journals.  


BioE Teaching Goals – Bioengineering is a field including expertise in areas such as drug delivery, 
tissue engineering, medical imaging, physiological modeling, molecular engineering, biomechanics, 
bioinstrumentation and medical device developments.  With sufficient faculty available, more diverse 
courses can be offered to undergraduate and graduate students in order to provide a comprehensive and 
broad bioengineering education experience.  The teaching goals will be the program learning outcomes of 
the BIOE major reflect seven of UC Merced’s eight guiding principles of general education. 


BioE Current Academic Resources – One full professor and two assistant professors.  BioE program 
currently has wet lab around 1.5 suites in SE1 building. 


BioE Envisioned Program by 2020 – We envision BioE Program will have 7 to 9 faculty members.  The 
number of undergraduate program will be around 150 to 200.  We expect to have 20 to 25 graduate 
students in the BEST program. 







14 
 


BioE Resource Requirements 2010 – 2015 – More faculty members (3 more) are needed for BioE 
program to maintain its standard in teaching quality and research excellence.  Appropriate space 
allocation (both wet and dry lab) will be beneficial for the recruiting of these additional faculty members. 


BioE Academic (FTEs) Requests 


To deliver the BIOE undergraduate program, 26 program specific credits have to be offered.  These 
credits do not include engineering fundamentals courses, service learning, freshman seminars, or graduate 
courses.  They also do not allow for multiple offerings of any course in an academic year. 


BIOE has currently only 3 existing faculty positions that cannot realistically deliver 26 BIOE related 
credits (lecture and laboratory courses) in the foreseeable future.  Using a model in which a faculty 
member would typically offer one fundamental/core course, one specialist/upper division course or one 
graduate course in a year (plus a freshman seminar and/or mentor a service learning team), it is clear that 
BIOE does not have the minimum number of faculty FTEs to deliver the major.  In addition, BIOE is part 
of BEST (Biological Engineering and Small-scale Technology) graduate group and has to cover two 
required graduate courses and sufficient advanced elective classes (3-5) for BEST students. 


Given the current limitation due to the economical recession, a minimum of three FTE are urgently 
needed as identified by the faculty in BIOE (listed in the priority order): 


• Physiological Modeling (SoE-4) - We have been experiencing unprecedented advances into the 
complex nature of biological systems in recent years.  Current advances in biology, genomics, 
proteomics, cellular level modeling methods, simulation capabilities, new technologies for 
imaging and measuring biological phenomena and molecular level interfacial characterization 
tools present the engineering community with unique opportunities to advance the understanding 
of these biological or even ecological systems to deliver desired functions.  Currently the lack of 
involvement of engineering has hindered the complete understanding of the complex biological 
systems.  Furthermore, there is a need to understand how the desired or additional functionality 
can eventually be accomplished and integrated over larger scales and complexities from cellular, 
organism to ecosystem level.  Systematic modeling incorporating various engineering concepts 
such as optimization, database management, control and network formation based on large body 
of experimental results would lead to complete understanding of the non-linear nature of 
biological systems.  Being an interdisciplinary field between engineering and biology, BioE has a 
strategic advantage in engineering to address this unique challenge and opportunity.   


Current the faculty members in bioengineering at UCM are experimentally oriented researchers.  
Modeling expertise at multiple levels is needed to tackle more complex biological projects.  This 
requested multiple-scale modeling position will be at junior (assistant professor) level.  This 
faculty member is expected to collaborate with the current faculty members to link various 
research areas to study specific biological/physiological problems from system point of view.  
This position will develop quantitative modeling and simulation methods that faithfully represent 
the complexity of biological/ physiological systems based on experimental data and deal 
creatively with the hierarchical and nonlinear nature of living systems.  This position will 
integrative knowledge from various research fields to serve a focal point for faculty members 
from NS, ME and BIOE to collaborate on projects that cannot be addressed from the view point 
of a single discipline.    


• Recombinant Sensor Development (SoE 13) – Recombinant protein sensor development has 
made tremendous progress in recent years.  Various protein sensors that report wide range of 
physiological and biochemical information inside cells have been created.  These protein sensors 
exhibit many different spectral characteristics depending on the need of the application.  The area 
of recombinant sensor development is, by nature, cross disciplinary in that it employs cell culture 
methods combined with appropriate organic chemistry, biophysics, molecular biology, genetic 
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engineering, non-linear optics as well as nano-bioengineering.  Moreover, this sensors can be 
genetically engineered in animals or gene delivered by electroporation or adenoviral transfection. 


The Recombinant Sensor Development position could also compliment and synergize with the 
research of a number of faculty in the areas of Biophysics, Physiological Engineering, Stem 
Cells, Vascular Tissue Engineering, Nanotechnology, and Microfluidics/Microchip design.  We 
expect that this faculty hire would contribute to our growing graduate program in BEST and 
Quantitative and Systems Biology Depending the particular area of research, this faculty position 
could possibly contribute to helping build a Stem Cell Clean Room Facility at UCM.  We propose 
this position to be appointed at senior level (Associate or above). 


• Medical Imaging (SoE 14) - Recent developments in optical/imaging techniques (such as 
ultrasound, MRI, PET, CT or IR imaging) clearly indicate the enormous potential of Medical 
Imaging in clinical applications.  The imaging sciences are in the midst of a profound revolution 
that stems from new and fundamental advances in imaging, tissue engineering, biophysics, 
physiology and molecular and cellular biology.  This is due in large part to the new technology 
and quantitative approaches developed in the disciplines of chemistry, physics and engineering. 
Due to its highly multidisciplinary nature, Medical Imaging technology presents a unique 
opportunity for Engineering at UCM.  Our unique campus environment is an ideal location to 
cultivate Medical Imaging technology.  This research area will apply tools in optics, physical 
chemistry, physics, computer sciences, electronics, nanotechnology and analytical chemistry for 
medical applications.  The development of such technology enables many bioengineering 
research and clinical applications.  Currently, there is no faculty with medical imaging 
background in BioE program.  This proposed new hire will expand the research capacity and 
course diversity in our program.  Medical Imaging research area represents an outstanding 
opportunity to involve faculty members in natural sciences, optical physics, bioengineering, 
materials science and engineering, mechanical and electrical engineering/computer sciences in a 
cross-disciplinary project.  


This position would compliment and synergize with the research of a number of faculty in many 
areas of research.  Therefore, this position compliments the growing needs for graduate programs 
such as BEST or Quantitative and Systems Biology.  It is proposed that this position will be 
designated at the rank of full professor. 


BEST Interdisciplinary and Cross-School FTE Requests - none 


BEST Space and Special Equipment Requests – none 


 


Environmental Engineering 
EnvE Overview - The San Joaquin Valley has experienced substantial population growth and with it the 
scarcity of water and deterioration of air quality.  Today, the San Joaquin Valley harbors the most 
polluted air in the United States causing adverse health effects particularly among children and the 
elderly.  Most lakes are gone, rivers have dried up and water diverted from the Sierra Mountains has been 
channeled into a vast agricultural irrigation system and drinking water supply for the nearby and distant 
urbanized centers.  With climate warming, less and less rain is expected to fall in the mountains, already 
causing great distress in the Valley.  Consequently, there is a great need to research stressors of 
environmental systems in the Sierra Nevada/San Joaquin Valley and to develop engineering as well as 
social and policy solutions to restore and maintain the beauty and natural resources of this part of 
California.  Today, California faces challenges of how to sustain and restore natural systems as these 
stressors – climate change and drought, air pollution, intense agricultural production and population 
growth – put ever-increasing demands on both the San Joaquin Valley and Sierra Nevada ecosystems.  
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Environmental engineers and hydrologists within the Environmental Systems graduate program are 
distinguished from other environmental professionals through their focus on problem solving, design and 
implementation of technological or management systems.  Environmental engineers search for creative 
and economical ways to use resources efficiently, limit the release of residuals into the environment, 
develop sensitive techniques to track pollutants once released and find effective methods to remediate 
spoiled resources.  They serve as the vital link between scientific discovery, technological development 
and the societal need for protecting human health and ecological integrity.  In the coming decades, 
environmental engineers will increasingly be called upon to address broader issues of environmental 
sustainability by minimizing the release of residuals through altered production processes and choice of 
materials; by capturing the resource value of wastes through recovery, recycling and reuse; and by 
managing natural resources to meet competing societal objectives. 


Environmental Teaching Programs - The undergraduate major in Environmental Engineering (EnvE) 
prepares students for careers in both industry and government agencies concerned with managing water, 
energy, public health and the environment.  The program also provides an excellent foundation for further 
study in Earth science, engineering, business, management, law and public health.  The curriculum 
provides students with a quantitative understanding of the physical, chemical and biological principles 
that control air, water and habitat quality and sustainability on Earth, along with expertise in the design, 
development, implementation and assessment of engineering solutions to environmental problems.  The 
program emphasizes a highly interdisciplinary approach to environmental engineering, combining a 
strong theoretical foundation with field studies, laboratory experiments and computations.  Core courses 
within the major provide students with a firm foundation in the physical and life sciences and the ways 
that they apply to energy, hydrology, air and water quality issues. 


In addition to serving its majors, the EnvE program provides a large service course for SSHA in terms of 
EnvE 10 The Environment in Crisis (Gen Ed science and laboratory units for non-science and engineering 
majors).  The program also offers an upper division writing-intensive environmental policy course, EnvE 
118 Global Change, which may be modified in the near future to serve as an acceptable substitute for 
CORE 100.  


The Environmental Systems (ES) graduate program is one of the first and truly interdisciplinary graduate 
programs jointly with the School of Natural Science (SNS).  The program offers individualized, research-
based courses of study leading to the M.S. and Ph.D. degrees and is the first and only graduate program at 
UCM that achieved UC system approval.  Through the interdisciplinary ES graduate group, ENVE is 
affiliated with the Sierra Nevada Research Institute (SNRI), the powerhouse for ecological and 
environmental research geared towards sustainability of the Sierra Nevada and San Joaquin Valley. 


EnvE Research Programs - Environmental engineering graduate research is an integral and 
complementary part of the interdisciplinary environmental systems program at UC Merced administrated 
jointly by faculty from the School of Engineering and School of Natural Science.  The role of 
environmental engineering is to connect and translate research into workable environmental engineering 
solution. Environmental engineering has three main focus areas: 
Hydrology - Hydrology focuses on the sources, balance and use of water in both natural and managed 
environments, including precipitation, mountain snowpack, river runoff, vegetation, water use and 
groundwater.  Both the physical and chemical aspects of the water cycle are included.  Water resources 
are experiencing unprecedented stresses, owing shifts in temperature and precipitation patterns associated 
with climate change, as well as shifts in land use and land cover in response to growing populations.  
Water quality - The water quality area focuses on engineering solutions to water and waste issues, 
including measurement technology, water quality assessments, treatment systems and remediation of 
contaminated waters.  Physical, chemical and biological aspects are included.   
Air Pollution - This focus area investigates solutions to air quality in a regional setting.  Air pollution 
focuses on issues arising from primary emissions within different regions of the United States.  Recent 
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areas of research included:  Pittsburgh, Baltimore, and the San Joaquin Valley and its precursor airflow 
corridors.  A key focus is on particulate matter released from primary direct emission point and fugitive 
sources as well as the atmospheric chemical gas-to-particle conversion added by photochemistry.  
Sustainable Energy - Current research focuses solutions to energy problems, both regionally and 
globally.  Solar energy research includes the development of medium-temperature solar thermal collectors 
and a project to initiate the development of a novel cost-effective concentrating photovoltaic system. 
Environmental Policy - Policy effect of climate change on wildfires and effect of emission trading 
systems due to interaction between environmental policies and industry activities.  
Environmental Geographical Information System - Application of geospatial techniques in solving 
large-scale ecological and geographical problems, with emphasis on the effects of invasive species, 
climate change, and human disturbance on terrestrial ecosystems.  
 
EnvE Goals 


1. Grow Research by Focused Investment in Faculty Hires in Key Areas - Similarly to all academic 
programs at a growing new university that has been hit by this economical depression, the environmental 
engineering program growth is delayed, resulting in reduced research synergism in key areas that have to 
overcome in order multiply the impact of the current research endeavors.  
2. Obtain ABET accreditation for EnvE Undergraduate Program by 2015 - The growth of our 
undergraduate program as well as the quality of students is substantially reduced because the program is 
not ABET-accredited.  To achieve the level of breath and depth needed for our environmental program to 
pass the accreditation hurdle as well as to serve our ES graduate program and conduct world class 
research, additional faculty are urgently needed that will fill key gaps in expertise and research.  As soon 
as the environmental engineering program is accredited, more and better prepared students will join our 
program that would otherwise not come given the professional implications of having an undergraduate 
engineering degree from a not accredited institution.  
3. Enhance interdisciplinary and cross-disciplinary research initiatives - The graduate program, ES, 
environmental engineering faculty are associated with is truly cutting across disciplines, including SNS 
and SSH.  The ES program is highly link with research and academic activities under the umbrella of 
SNRI.  Already several EnvE faculty are partners in the UC Merced Energy Research Institute (MERI).  
The Health Science Research Institute (HSRI) was founded in 2009 and is expected to involve faculty 
members across many disciplines, including EnvE. O thers are associated with the UC Merced Spatial 
Analysis and Research Center.  As the university grows in faculty numbers, diversity, capabilities, and 
space, more cross-disciplinary research initiatives will natural follow.  Here, the metric of success will be 
measured by (a) faculty linkage and number of interdisciplinary research that otherwise could not have 
been obtained, and (b) total competitive research funding of these centers and initiatives.  
4. Maintain high-level of research productivity - Scholarly productivity is a key outcome measure 
together with national and international reputations of our faculty researchers.  To fuel further high level 
of research productivity, potential research links that are currently not available due to the missing 
expertise have to be filled with strategic faculty hires. 
5. Develop Civil and Sustainability Engineering - The world is changing quickly.  Already, with the 
global challenges of climate change, population growth, and diminishing resources, the need emerges to 
face these challenges and develop new sustainable technology, housing, materials, transportation systems, 
and energy systems.  To face these challenges, civil engineers with a deep conviction towards 
sustainability have to be educated, providing the SoE at UCM with a great potential of building an 
undergraduate program in civil/sustainability engineering.  To have a viable Civil engineering 
undergraduate program, at least three focus areas are needed.  Here at UC Merced, we already have 
environmental engineering and hydrology.  What is needed to complete a viable undergraduate program 
is hires in the areas of sustainable structures, building materials, and transportation systems.  
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ENVE Outcome Metrics 


3.1. Research Assessment 


• Funding increase 
• Funded and unfunded graduate research projects 
• Graduate degree production increase 
• Number of publications in peer reviewed journals and journal impact factor 


3.2. Education Assessment 


• Substantial enrollment increase (comparably staffed Civil & Environmental Engineering 
programs nationwide are roughly double the size of the current Environmental Engineering 
program). 


• The EnvE program assessment plan includes continual course and program level assessment 
vehicles culminating in a periodic self-evaluation and review by the Accreditation Board for 
Engineering and Technology (ABET). 


• Number of undergraduate students participating in research. 
• Number of doctorial students and graduation rates. 
• Number of woman, minority and U.S. citizen graduate applicants. 


 
EnvE Current Academic Resources – Six full professor (2 of which have full administrative 
appointments), one associate professor, and four assistant professors (2 of which have 0.5 appointments in 
SoE), for a total count of 7 FTE.  This group occupies wet and dry lab research space in SE 1. 
EnvE Resource Requirements 2010 – 2015 – In the short term, two more faculty members (ecological 
engineering, air pollution modeling) would greatly assist the EnvE program as it moves toward ABET 
accreditation and would also better position the EnvE and Environmental System group to compete for 
interdicisplinary research projects.  Several other faculty lines shared with the management program 
efforts would also help to initiate the sustainability effort discussed below.  Appropriate space allocation 
(both we and dry lab) will be beneficial for the recruiting of these additional faculty members.    
EnvE Envisioned Program by 2020 – We envision that EnvE program (by then, the Civil & 
Sustainability Engineering) will have 10-12 faculty members (including split appointments).  The number 
of undergraduate program will be around 150-200.  We expect to have 60-80 graduate students in the ES 
program. 
ENVE Resources Requirements 2010 – 2015  – Critical academic resource requests are based on (1) 
need to obtain critical faculty numbers to achieve ABET accreditation, (2) continued build up of research 
capacity in existing research areas, and (3) responding to global challenges, sustainability engineering 
faculty is needed to respond to novel research needs and societal demands. 
ENVE Academic Resources (FTEs) Request - For the next 5 plus years, environmental engineering 
group has two areas of need:  (1) filling gaps that currently limit the teaching and research, and (2) expand 
into sustainable engineering/civil engineering.  Given the limited space and resources available for the 
next years due to the recession, the priority has been placed on filling gaps in our existing research and 
teaching programs and delay the buildup of sustainable engineering until 2015.  The top four priorities of 
FTE positions for 2010-13 are as follows: 


• Ecological Engineering or Ecohydrology (SoE-9) - We recommend an assistant or associate 
level search for a faculty member who uses engineering principles to design sustainable systems 
that integrate human activities with the natural environment, with particular emphasis on the 
linkage between hydrologic and ecological systems.  Possible areas of research emphasis include 
interactions among hydrologic, biogeochemical, physiological, and soil processes; hydrologic 
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ecosystem services, integrating water quality, water cycling; spatial analysis and scaling.  Use of 
remote sensing, field-based measurements, laboratory experiments and modeling are all of 
interest.  As a discipline, ecohydrology addresses the bi-directional regulation of hydrologic and 
ecological processes, e.g., the flow regime and pollutant levels of water in wetlands regulate the 
species and the populations that live in the ecosystem, while ecological processes in the wetland 
regulate the timing and magnitude of water and nutrient fluxes through the system.  Ecological 
engineering involves the design, construction, restoration and management of aquatic and 
terrestrial ecosystems that have value to both humans and the environment, using principles from 
engineering, ecology, economics, and natural sciences.  The extensive and large-scale ecosystem 
restoration efforts planned in the Central Valley provide excellent opportunities for both natural 
laboratories, and research support through applications partnerships with local landowners and 
conservation entities.  Similar efforts are being carried out across the Western U.S.  This position 
would have collaborative opportunities and synergy with Campbell, Bales, Conklin, Harmon, 
Guo in SoE and Aguilar, Dayrat, Keepers, O’Day, Traina in SoNS.  


• Air Pollution Modeling, Management and Control (SoE-7) - We recommend an assistant or 
associate professor position, preferably someone with both a management and technology focus 
in the area of air quality engineering.  A background in mechanical engineering is desirable.  This 
position could focus on engineering design of systems, technology for air pollution control, or 
modeling and impacts of air pollution.  California’s Central Valley offers an excellent natural 
laboratory for research to devise air pollution control systems.  Organic and inorganic 
particulates, persistent organic pollutants, and precursor gases for ozone formation are produced 
during routine agricultural practices and weekday commutes.  These pollutants are lofted into the 
atmosphere to interact with other chemicals or microbes and are eventually deposited in the 
respiratory systems of humans and animals, as well as on plant leaves.  The resulting effects on 
human and ecosystem health are devastating.  A significant air pollution-related research effort 
aimed at the understanding and mitigating the escalating air quality problems in the Central 
Valley, Sierra Nevada, and elsewhere has already been initiated in the Environmental Systems 
graduate group.  This new position could also be helpful in understanding the effects of air 
quality on climate and of climate policy on air quality.  This position is central to our developing 
strength in the air pollution area, and is an excellent complement to research by Rogge, Traina, 
Westerling. 


• Environmental Biotechnology (SoE 11) - We recommend an assistant or associate professor 
position who has extensive experience in urban and agricultural wastewater treatment, advanced 
treatment techniques, remediation, and expertise in toxicology.  This person could also contribute 
to environmental bioengineering.  The San Joaquin Valley is one of the fastest growing areas 
within the US and likewise harbors the most intensive agricultural industry in the Nation.  
Consequently, not only the quantity of water is an issue, but also the quality of water for 
households, crops growing and animal husbandry in large concentrated animal feeding 
operations.  A great portion of the wastewater produced during agricultural activities is more or 
less released to the environment with little or no treatment.  


ENVE Cross-School FTE Requests 


• Natural resource management (Cross 2) - It is recommended that a tenured faculty member at 
the full or associate professor level be hired in this area.  It is expected that this person would help 
lead the planning for a natural resources management track within the proposed management 
program and eventual School of Management.  A research emphasis on water, forest, or range 
would complement existing faculty and help fill an important niche in the UC system.  This 
person could also contribute to planning for a Center for Spatial Analysis that is being 
investigated by faculty in SoE and SSHA, contribute to developing a Geography degree at UCM, 
and contribute to refocusing of the Earth Systems Science degree in the School of Natural 
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Sciences.  At the graduate level, a number of discussions have taken place around starting a 
program in Public Lands Management, with linkages to the NPS, USFS and other land-
management agencies; and this person could also anchor that program.  This position should 
complement Hart, who has some expertise in this area, having been on the faculty in natural 
resource programs for 19 years before coming to UCM; Hull, who has 20 years experience in 
cultural resource management, and potentially UCM’s World Heritage program. 


 


Materials Science and Engineering 
Materials Science and Engineering (MSE) applies fundamental principles of physics and chemistry to 
designing materials with desired combinations of mechanical, optical, electrical, magnetic, 
electrochemical and other properties.  Increasingly, innovative materials are being developed with the 
benefit of lessons that have been learned from nature.  Examples include armor based on the structure of 
abalone shells and rats’ teeth, optical materials that owe a debt to sea urchin spines and peacock feathers, 
high-performance ballistic fibers modeled on spider silk, self-cleaning surfaces copied from lotus leaves, 
and strong, reusable adhesives that emulate the behavior of gecko feet.  Also encompassed in MSE are the 
methods by which particular atomic and molecular arrangements (nanostructures and microstructures) are 
achieved, the overall cost of the ingredients and processes used to produce particular materials, the effects 
of the environment on materials, the effects of materials and materials processing on the environment, and 
characterization of materials structure and properties.  Because MSE embraces skills from physics, 
chemistry, mathematics and biology, it is especially appealing to anyone who enjoys interdisciplinary 
studies and who seeks to apply such knowledge to solving practical engineering problems. 
Energy and sustainability have both been identified as leading research priorities for the School of 
Engineering and the UC Merced campus, while plans are underway to consolidate the SOE undergraduate 
curriculum to offer a more streamlined set of courses at the undergraduate level and expand course 
offerings at the graduate level.  Strategic planning for MSE is focused on 1) building critical materials 
expertise into the energy and sustainability research themes of UC Merced, and on 2) supporting 
instructional programs across SOE and the campus at the undergraduate and graduate levels. 
Energy and Sustainability Materials Research - Rising industrialization of developing countries in 
response to economic globalization since the late 1980s and population growth have contributed greatly to 
an unsustainable demand for energy and raw materials for manufacturing.  China, in particular, is on track 
to become the top manufacturing nation in the world by 2020, and by some estimates has already become 
the world’s second largest economy after the United States.  This manufacturing capacity, initially 
spurred by export demand, is increasingly geared towards meeting the internal demands of a rising middle 
class in a nation in excess of 1.3 billion people.  
Among the plethora of possibilities for materials research in energy and sustainability that exist, some key 
areas that are synergistic with present efforts by other disciplines in SOE and across campus have been 
identified for development within MSE over the next 5-10 years.  These include 1) energy materials, 2) 
sustainable manufacturing, and 3) sustainable building
Energy Materials - Although energy materials research has many disciplines that contribute to it, the 
relationship between structure-properties-processing-application is a special focus of Materials Science 
and Engineering that gives it a strong engineering design component that is particularly relevant to the 
energy industry where many new technologies have not been adopted due to cost, processing, 
maintenance or other engineering constraints.  Tto leverage the existing strength of UC Merced in non-
imaging solar optics and other energy conversion technologies involving high temperature processes, as 
well as in nanotechnology, we propose to focus faculty hires in the areas of 


. 


high temperature materials 
(relevant to receiver materials for high-temperature solar concentrators and solid-oxide fuel cells), nano-
enabled energy technologies, and modeling of processing pathways for the synthesis of new metastable 
energy materials.  The first two areas are experimental in nature, but have only modest dry laboratory 
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space needs due to our ability to leverage existing shared resources in nanofabrication and 
characterization.  The third area is theoretical in nature and only requires computational resources that are 
available through shared faculty computer clusters on campus or national computational facilities. 


MSE at UC Merced already has a primary research thrust in energy materials, however at present there 
are only 3.4 faculty in MSE (one faculty member, Christopher Viney, has administrative responsibilities 
as the Vice-Provost for Undergraduate Education and as the Dean of College One).  Jennifer Lu studies 
the synthesis of carbon nanotubes and other nanostructures and nanomaterial-based composites for 
photovoltaic , battery, and energy-scavenging applications.  Lilian Davila models the structure of silicates 
to understand and predict their properties, and her results have been applied to studying diffusion in 17 
silica zeolites (applicable to sequestration of nuclear waste) using computer simulations and 
thermochemistry data, failure mechanisms of optical lenses at the National Ignition Facility at LLNL 
(nuclear fusion studies), and silica nanowires (hydrogen and energy storage, biological and chemical 
sensing with NEMS).  Christopher Viney’s research fits into the broad concept of energy materials and 
sustainability, in that bioinspired materials guide us towards efficient, sustainable use of matter and 
energy through environmental benign processing routes.  Valerie Leppert specializes in materials 
characterization in the electron microscope, which is pertinent to all fields of energy materials research.  
Sustainable Manufacturing - Sustainable Manufacturing seeks long-term alternative technologies, 
processes, materials, chemicals, and/or products so as to reduce pollution and waste, and create 
sustainable solutions.  Its practice requires expertise in environmental regulations, recycling, life-cycle 
assessment, economic analysis, green chemistry and toxicology.  Sustainable Manufacturing practice is 
rapidly becoming a necessity for companies engaged in manufacturing and several programs have 
recently begun cropping up around the country to meet industrial demand for training in this emerging 
field.  Since the field is just developing, there is an opportunity at UC Merced to create a competitive 
research program in Sustainable Manufacturing that leverages the Sierra Nevada Research Institute and 
existing research and instructional programs in Environmental Systems, Biological Engineering and 
Small-Scale Technologies, Mechanical Engineering and Applied Mechanics, Computer Science and 
Quantitative Systems Biology, as well as the nascent School of Management.  
To build a sustainable manufacturing program, expertise is needed in life cycle and cost-benefit analysis 
of materials and manufacturing processes, and modeling of synthesis routes (often bio- or geo-inspired) to 
new metastable materials that reduce the use of energy and rare metals.  Both areas of research are 
computational in nature and have modest space and resource needs that can be met by shared faculty 
computer clusters or national computational facilities. 
Sustainable Building - Sustainable building is an emerging area of interest for resource conservation, 
with a growing number of government agencies offering incentives for its practice.  In addition, 
sustainable building is one of two research areas for the FY2010 Emerging Frontiers in Research and 
Innovation (EFRI) research program funded by the National Science Foundation.  (The EFRI program 
was established by the Directorate for Engineering at NSF to focus on important emerging areas of 
research in a timely manner.)  Green building materials are an important component of sustainable 
building practices that offer reduced construction costs, reduced maintenance and replacement costs over 
the life of the building, energy conservation, improved occupant health and productivity, and lower costs 
due to flexibility in design for specific occupants.  The research emphases described above for sustainable 
manufacturing and energy materials can also contribute to a sustainable building focus in MSE.  For 
example, a faculty with expertise in material lifecycle and cost-benefit analysis can contribute analysis of 
the resource efficiency of proposed green materials, while expertise in energy materials can contribute to 
the identification and development of cost-effective methods of conserving or harvesting energy in 
buildings.  In addition, we would like to build expertise in structural materials with MSE to further the 
development of new green building materials that reduce the use of nonrenewable resources and 
environmental degradation.  This position can be computational in nature or requiring only modest dry 
laboratory space due to shared materials synthesis and characterization equipment in MSE. 
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MSE Support of Instructional Programs -  The 3.4 faculty allocated to Materials Science and 
Engineering have designed an efficient curriculum with five required MSE courses for undergraduate 
MSE students that allows the program to still make a significant contribution to several instructional 
programs in engineering and across campus.   


In additions to serving their major and the BEST graduate program, the MSE faculty is making extensive 
contributions to engineering as a whole and general education.  With consolidation of the undergraduate 
engineering curriculum in order to offer an ABET accredited General Engineering degree with specialist 
tracks and further streamlining of courses for the MSE major, it is expected that contributions to programs 
outside of MSE and the BEST graduate program will increase.  Only two courses (MSE-111 and MSE-
119), each offered every two years, will exclusively serve MSE majors in the future (this represents 1/7 of 
the MSE teaching capacity each year).  Every other course offered by MSE will satisfy requirements for 
engineering students in other majors or in the general engineering program.  MSE-111 is needed for the 
BEST graduate program, because graduate students for BEST are drawn from diverse disciplines and 
need some training in materials processing via the graduate cross-listed course for MSE-111, BEST-211 
(CRF to be submitted to GRC).  MSE-119, with a focus on modeling of mechanical properties, may 
additionally be of interest to other majors. MSE faculty will continue to contribute to General Education. 


Outcome Metrics 


Resources Requirements 


Academic resource requests for MSE are based on the discipline’s contribution to energy and 
sustainability research themes at UC Merced, its contribution to instructional programs across SOE and 
general education, its undergraduate and graduate teaching needs, and its contribution to student 
recruitment and retention through the COINS undergraduate research program (described above). 


MSE Academic Resources (FTE) requests 


• Energy Materials (SoE-3) - We are requesting an FTE at the Junior/Senior level to be housed in 
MSE for High Temperature Energy Materials, specifically ceramic materials, as priority for Year 
1.  This person will contribute to research efforts in energy conversion technologies (e.g. receiver 
materials for solar concentrators and solid oxide fuel cells) and secondarily, to a possible future 
program in sustainable building.  He or she can also contribute to MSE, Engineering, and General 
Education instructional responsibilities as detailed in MSE’s 5 year strategic plan.  This position 
(the only experimental one that MSE is requesting over the next 3 years) has modest dry 
laboratory space needs and start-up costs due to shared characterization facilities (DTA, DSC, 
AFM, XRD, TEM, SEM).  The only major experimental need is likely to be for high and mid 
temperature furnaces for synthesis and processing that can be accommodated on laboratory 
benches and venting to the hood exhaust system (this equipment does not need to be placed in a 
hood, it only requires hook-up to the hood ventilation system). Space needs and start-up costs are 
detailed in the SOE FTE request table.   


• MSE-6: Computational Materials (SoE 12) - An FTE in computational materials at the 
Junior/Senior level, centered on modeling of metastable materials processing is requested as a 
priority in Year 3.  This hire would contribute to ongoing efforts in energy and sustainability 
through the design of new materials for energy and replacement materials for 
manufacturing/building sustainability.  Modeling assists the development of new materials 
through identifying efficacious metastable pathways for materials synthesis and processing that 
may be inspired by nature, as well as identifying new processing techniques that can be used to 
improve the recyclability of materials (pressure fabrication of hard plastics vs. thermosetting that 
allows recycling of hard plastics, for example).  There are also collaborative opportunities with 
cognitive science that explore the use of materials visualization for materials teaching and 
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learning.  Since this is a computations position no experimental laboratory space is needed (only 
space to house computers and researchers).  Start-up costs are minimal, with shared computer 
clusters or national computational facilities available.  Specific space needs and start up costs are 
detailed in the SOE FTE request table. 


• Sustainable Manufacturing Management (Cross 3)- We are proposing an opportunity hire in 
Engineering to contribute to development of the School of Management, specifically to allow the 
establishment of a Sustainable Manufacturing Management program (described in more detail in 
the 5 year strategic plan) that can leverage existing courses across multiple instructional 
programs.  This leadership position requires a tenured faculty member at the full or associate 
professor level.  Appropriate disciplinary backgrounds for this position include industrial 
engineering, engineering economics, management and/or economics, environmental engineering, 
or materials engineering.  A research emphasis on lifecycle and/or cost-benefit analysis would 
complement existing faculty expertise in the Schools of Engineering and Natural Sciences.  The 
ideal candidate would have a proven track record in connecting engineering economic analysis to 
research in environmental systems, toxicology, or materials engineering, as well as the social 
science and policy aspects of sustainable manufacturing.  The space and start-up needs for this 
position are modest, as it is theoretical in nature.  Specific needs are detailed in the SOE FTE 
request table.  


MSE Cross-School FTE Requests 


• Technology Management (Cross 5) - We are proposing an opportunity hire in Engineering to 
contribute to development of the School of Management, specifically to allow establishment of a 
Technology Management program that can leverage existing courses across multiple instructional 
programs in Engineering and Natural Sciences. 


 


Mechanical Engineering 
Overview – The Mechanical Engineering faculty at UCM are affiliated primarily with the  Mechanical 
Engineering and Applied Mathematics (MEAM), but several ME faculty are also affiliated with the 
BEST, and ES graduate programs.  The ME faculty are dedicated to the education of a new generation of 
mechanics researchers, applied mathematicians and/or researchers of ME-related areas who aim to master 
the fundamentals of the mechanical sciences (which include disciplines such as continuum mechanics, 
rheology, fluid mechanics, heat and mass transfer, energy conversion, etc.) while being exposed to the 
forefront of research techniques, methodologies and equipment to solve problems that are relevant to 
modern society (green energy, mechanical modeling and synthesis, robotics and mechatronics, control 
systems, etc.). 


Mission Statement - The mission of the MEAM program at UC Merced is to provide a modern, 
comprehensive, and interdisciplinary educational experience to its students with the objective of 
preparing them for successful careers in the current and dynamically changing professional environment.  
To achieve this mission, the MEAM program strives to accomplish the following educational objectives: 


Program Educational Objectives  


1. To provide a solid background on the pertinent mathematical, physical, chemical and engineering 
concepts that make up the foundations of the broad disciplines of mechanical engineering and 
applied mechanics, as well as on their closely associated fields; 
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2. To provide our students with the knowledge to correctly apply natural laws to the creative 
formulation and solution of engineering problems through the use of analytical, computational 
and experimental techniques; 


3. To expand the reach of research in mechanical engineering and applied mechanics to non-
traditional areas by continually seeking to incorporate new methodologies and research findings 
to our graduate curriculum. 


Research 


Mechanical Engineering and Applied Mechanics represent two distinctive but overlapping research areas 
that together form some of the most fundamental pillars of the academic enterprise.  While the various 
disciplines that compose the field of Applied Mechanics are associated with rigorous and rapidly 
developing branches of human thought, Mechanical Engineering is currently undergoing a fundamental 
transformation at several distinct levels.  At the design level, computer aided engineering and fast 
prototyping automated tools are revolutionizing the way new products are conceptualized, evaluated and 
deployed into the market.  At a more fundamental level, computational methods that are based on 
judicious use of advanced concepts in Applied Mechanics (including stochastic evolutionary methods, 
uncertainty analysis, artificial cognition, etc.) have expanded the portfolio of research methodologies 
much beyond the usual designer-based experience.  Today, Mechanical Engineering is evolving into a 
discipline where more emphasis is placed on teaching a machine how to design, other than using the 
machine to optimize a pre-selected design.  In other words, instead of using the engineering methodology 
to optimize a pre-existing concept, MEAM research is transitioning to a new paradigm where only the 
goals and constraints of the object are known to the designer, and a stochastic algorithm uses a variety of 
advanced computational methods to explore the complete space of solutions that satisfy the goals and 
constraints of the problem at hand.  


The MEAM group at UC Merced emphasizes this new approach to Mechanical Engineering, and 
therefore is unique among all UC campuses in placing a much higher emphasis on advanced 
computational methods.  Formed in August of 2007, the MEAM group is composed of eleven faculty 
members from various disciplines, including Mechanical Engineering, Electrical Engineering, Physics, 
Applied Mathematics and Computer Science and Engineering.  


3.3. Research Themes of MEAM Program - As mentioned above, there are many exciting research 
opportunities within the context of the MEAM program, and we have prioritized research areas 
that would better complement and add value to the overall research and educational mission of 
UC Merced.  The chosen research themes also add a unique flavor to our program not only 
within the UC system, but also in comparison to other programs in the nation.  The MEAM 
program will initially focus on two major themes, which are described below. 


Energy Systems (I)— Mechanical engineering is a core discipline for the development of energy 
conversion technologies, and the MEAM program at UC Merced is well poised to take the lead on the 
renewable energy initiative in our campus.  Professors Winston, Sun, Coimbra, and Diaz have all 
established track records in research funding in the energy research area.  There is very strong synergy 
between the MEAM graduate program and the Merced Energy Research Institute (MERI), as well as with 
UC CITRIS (Center for Information Technology Research in the Interest of Society) and the new CITRIS 
initiative C-GRACE (CITRIS Global Research Alliance for Climate and Energy).  Within the Energy 
Systems theme, the main areas of activities of the MEAM program include: solar concentrators, solar 
availability mapping, renewable fuel conversion, fuel cell technology, concentrator controls, direct solar 
conversion, and solar power applications to environmental health monitoring.  The MEAM program has 
several overlapping research projects with other graduate groups within the energy systems theme, 
including Environmental Systems (ES) and Electrical Engineering and Computer Science (EECS).  The 
MEAM faculty has been very successful in attracting sizeable research grants in this area. 
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In the next five years, we would like to build a strong focus on energy research, and shall explore the 
research topics including solar energy, wind energy, building efficiency, building energy sensor network, 
and energy storage technologies. 


Biologically Inspired Technologies (II) — Although one of the primary goals of this MEAM research 
theme is in the development of advanced computational methodology, there is important synergy with 
experimental methods in bio-controls, mechatronics, multi-scale material properties, and complex fluids 
that will enable the maturation of this area into a new paradigm of engineering design.  A strong 
computational component on novel genotype optimization methods will allow us to explore bio-inspired 
solutions beyond the traditional bio-mimetic approach.  However, it is the concurrent and parallel 
experimental development of advanced materials (and the associated understanding of complex 
constitutive relations) that will enable the development of a full spectrum of engineering solutions for 
complex problems for engineered materials (as opposed to biological materials).  An important 
component of the MEAM strategic plan is to build critical mass in this research theme.  There is a very 
good opportunity for future collaboration between several graduate programs at UC Merced in this area, 
including Biological Engineering and Small Technologies (BEST), Electrical Engineering and Computer 
Science (EECS), Quantitative and Systems Biology (QSB), and Applied Mathematics (AM). 


The two research themes above reflect a sensible compromise between depth, breadth, impact and quality 
of MEAM research.  Equally relevant is our effort to combine the needs of the very popular 
undergraduate program in Mechanical Engineering with the development of a strong research program in 
MEAM.  


Synergistic Growth with ME Undergraduate Program - The mechanical engineering (ME) 
undergraduate major was launched during Fall 2006 accepting only freshman students. The plan was to 
start accepting transfer students only in the Fall 2008.  However, a large number of current upper division 
students at UC Merced have approached ME faculty or the engineering student counselors to explore the 
possibility of transferring to the ME major before they complete their degree.  By now, ME has become 
one of the most popular engineering majors at UC Merced.  In Fall 2009, we had 176 ME students, the 
largest group among all the majors in Engineering, with only five faculty.  ME also has currently the 
largest student-to-faculty ratio in the SoE by a large margin. 


To evolve into a top ME program, it is absolutely necessary to develop a strong and comprehensive 
foundation in key areas, with a sufficient number of faculty to build a modern program with state-of-the-
art research infrastructure.  In addition, because ME is a key component of any modern engineering 
academic program in serving key and foundational needs for many engineering sub-disciplines.  Delaying 
the hiring of ME faculty will dramatically constrain the growth of our engineering program and could 
significantly impair the image and reputation of the ME program and the School of Engineering as a 
whole. 


Currently, ME provides service to other majors by teaching a number of engineering fundamentals 
courses that include: ENGR 57 (Dynamics), ENGR 151 (Strength of Materials), ENGR 130 
(Thermodynamics), ENGR 135 (Heat Transfer), and others.  This situation increases dramatically the 
teaching load of ME faculty. 


From the outset, there was a concerted effort to provide a seamless experience to SOE undergraduate 
students interested in pursuing post-graduate education in the MEAM program.  The MEAM program 
offers research opportunities for students interested in projects at the interface between Complex 
Analysis, Mechanics, Manufacturing, Bio-Inspired Engineering, Applied Computational Sciences, 
Mechatronics, Advanced Materials, Energy Conversion, and Controls.  Due to the interdisciplinary nature 
of the topics covered in MEAM courses, a number of these courses serve graduate students from many 
different disciplines.  This also increases the teaching load of ME/MEAM faculty.  For instance, in the 
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past the following courses were populated by graduate students from other programs:  ME 135/ES 235 
(Heat Transfer), MEAM 201 (Advanced Dynamics), ME 210 (Linear Controls), and MEAM 251/ES 237 
Viscous Flows. 


There are currently five FTE positions filled in mechanical engineering (listed here in order of hiring): 
Professor Diaz, Professor Coimbra, Professor Sun, Professor Modest and Professor Ma.  The expertise of 
the current faculty covers a relatively unbalanced portion of the overall research area in Mechanical 
Engineering and Applied Mechanics since 4 out of the 5 faculty hired have main expertise in 
Thermofluids, and only one faculty (Prof. Sun) has expertise on Solid Mechanics. 


Outcome Metrics 


Resources Requirements - For the next five years, a total of ten desired positions have been identified 
and described below in descending level of priority for both the ME and the MEAM programs): 


1) Computational Engineering (I and II) 
2) Energy Storage Technologies (I) 
3) Mechatronics (I and II) 
4) Buildings Energy Efficiency (I) 
5) Nonlinear Analysis (I and II) 
6) Bio-Controls (II) 
7) Bio-Inspired Mechanics (II) 
8) Computational Fluid Dynamics (I and II) 
9) Turbulence (I and II) 
10) Complex Systems (I and II) 


In addition, four instructors will be needed to cover the engineering fundamentals and capstone design. 


For AY 2010-2013, the program is requesting three lecturers (SoE-LPSoE-2, SoE-LPSoE-4, SoE-
LPSoE-5).  Two will concentrate on the engineering fundamentals (ENGR) courses that serve all 
programs in the SOE, and the other on ME electives that may serve BIOE, ES, ME, MSE and CSE 
students.  The final lecturer will help faculty to develop and deliver the capstone and other design-related 
courses. 


The top three priorities of regular faculty FTE positions for 2010-13 are as follows: 


• Computational Engineering with emphasis on Stochastic Optimization (SoE-5) - This 
senior/junior position is an important and strategic area of research in ME.  It will cover, but will 
not be limited to, development of numerical schemes to treat problems in structural, thermal-
fluids and energy systems.  It can relate to parallel computing and high performance algorithm 
development applied to engineering problems.  The undergraduate program in Mechanical 
Engineering will benefit with courses such as FEA and CAE.  The graduate program will benefit 
with courses in the particular areas of research of this FTE.  Natural synergies with other 
programs include Computer Science and Engineering, and Applied Mathematics. 


• Energy Storage Technologies including Turbulence Modeling (SoE-2) - This senior/junior 
position will add an important and strategic area of research in ME to broaden and strengthen its 
actual capabilities.  This position will cover, but will not be limited to, design and analysis of 
energy storage devices, thermal fluids, turbulence, and high temperature mechanics of materials.  
The undergraduate program in Mechanical Engineering will benefit with courses such as strength 
of materials, and the capstone design. The graduate program will benefit with courses in the 
particular areas of research of this FTE. Natural synergies with other programs include Material 
Science, Computer Science and Engineering, and Applied Mathematics. 
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• Mechatronics (SoE-8) - This senior/junior position will add an important and strategic area of 
research in ME to broaden and strengthen its actual capabilities.  This position will cover, but will 
not be limited to, dynamics, control systems, and sensor network and optimization with an 
emphasis on applications to building energy efficiency.  The undergraduate ME program will 
benefit with courses such as dynamics, vibration and control, and capstone design. The graduate 
program will benefit with courses in the particular areas of research of this FTE. Natural 
synergies with other programs include Computer Science and Engineering, and Applied 
Mathematics. 


Resource Needs for MEAM and ME Programs 


There is a minimum number of specialized faculty members required to deliver a comprehensive program 
such as Mechanical Engineering in parallel to a successful graduate program in MEAM.  Although we are 
falling short of the projected need for FTEs, an even more pressing problem is space allocation for both 
instructional and research use.  The ME/MEAM faculty believe that the instructional laboratory allocation 
to ME-lead classes is insufficient for achieving success in the accreditation process with ABET.  


Core Facilities - Both the MEAM research program and the ME instructional program need adequate lab 
space and machine shop support to exist.  The current machine shop is not supported at a level that will 
allow Capstone Design and MEAM research programs.  This limitation will severely impact the ability of 
the ME program to be ABET accredited in the coming years.  All ME faculty members, in collaboration 
with the SOE staff, have been actively involved in extracting the most out of the limited instructional lab 
space available to deliver the ME classes.  However, even considering the best use of the instructional 
labs (which include rotating schedules, sharing of the labs by several different disciplines, and modular 
educational benches that are put aside after use) it is very clear that the currently available space will not 
withstand ABET scrutiny.  The same is true with the machine shop support. 


The MEAM needs in terms of space include extra 5,000 sf laboratory space beyond what is available now 
for ME faculty at the SE building, of which about 2,000 sf need to be “damp” lab space.  Given our 
emphasis on computational methods, this need is rather modest in comparison to other graduate 
programs, but it is critical for us in order to attract the few experimentalists needed for reaching critical 
mass in both energy systems and bio-inspired technologies.  







Appendix 1: Requested FTEs, Year 1 of 3-year Plan, AY 2010-2011 
 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Computer Systems Junior/Senior CSE ME EECS MEAM/ES $200k-300k 400-800 sq ft dry  


 
1 
 


Energy Storage 
Technologies Junior/Senior ME  MEAM  $150K 250-500 sq ft  


1 Energy Materials Junior/Senior MSE ME BEST MEAM $150K 250-500 sq ft 


Contribute to MERI (high T materials, energy 
harvesting, catalysis) - existing materials 
characterization  resources can be leveraged to 
bring down the cost of the start-up package 


1 Physiological 
Modeling Junior/Senior BioE ME BEST QSB $150-250K 400 sq ft  


1 


Computational 
Engineering 
(emph. stochastic 
optimization) 


Junior/Senior ME  MEAM  $150K 250-500 sq ft  


          


1 SoE-LPSOE-1 EECS Lecturer1 EECS     office  


1 SoE-LPSOE-2 Fundamentals Lecturer ENGR     office  


1 SoE-LPSOE-3 EECS Lecturer EECS     office  


1A candidate for SoE-LPSoE 1 is currently under consideration. 
 







Appendix 1: Requested FTEs, Year 2 of 3-year Plan, AY 2011-2012 
 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up 


costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Computer Science 
Theory Junior/Senior CSE Applied Math EECS Applied Math $150-250k 400 sq ft students 


office  


 
1 
 


Air Pollution 
Modeling, 
Management, & 
Control 


Junior/Senior ME or ENVE Management ES ME $150-250K 400-800 sq ft  Possible use of GIS & computer cluster facility 


1 Mechatronics Junior/Senior ME  MEAM  $150K 250-500 sq ft  


1 Ecological 
Engineering Junior/Senior BioE ENVE ES BEST $300-500K 600-1,000 sq ft 


wet/dry Possible use of GIS & computer cluster facility 


          


1 SoE-LPSOE-4 Lab/Design Lecturer ENGR     office  


1 SoE-LPSOE-5 Fundamentals Lecturer ENGR     office  


 
 
 
 
 
 
 
 







Appendix 1: Requested FTEs, Year 3 of 3-year Plan, AY 2012-2013 
 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Intelligent & 
Adaptive Control Junior/Senior CSE ME EECS MEAM $100-200k 400-800 sq ft dry  


 
1 
 


Environmental 
Biotechnology Junior/Senior ENVE BioE ES BEST $300-500K 600-1,000 sq ft 


wet/dry  


1 Computational 
Materials Junior/Senior MSE ME BEST MEAM $150K 250-500 sq ft 


Computational - modeling of metastable materials 
processing/materials properties - ties to MERI and 
cognitive science (materials visualization for 
learning/research) 


1 Physiological 
Modeling Junior/Senior BioE ME BEST QSB $150-250K 400 sq ft  


1 


Computational 
Engineering 
(emph. stochastic 
optimization) 


Junior/Senior ME  MEAM  $150K 250-500 sq ft  


1 
Recombinant 
Sensor 
Development 


Senior BioE  BEST EECS $250-$350K office  


1 Medical Imaging Senior Bio  BEST EECS $250-$350K office  


 







 


Appendix 1: Requested Cross-unit FTEs, Year 1 of 3-year Plan, AY 2010-2011 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Information 
Management Junior/Senior CSE Management EECS  $100-200k 400 sq ft dry 


fills need for databases knowledge in CSE  while 
providing engineering expertise to management 
program 


 
1 
 


Natural Resource 
Management Junior/Senior Management, 


ENVE, ES 
Management, 


ENVE, ES ES SCS $200-300K 800-1,000 sq ft Possible use of GIS & computer cluster facility 


1 


Sustainable 
Building/ 
Manufacturing 
Management 


Junior/Senior Management MSE/ME/ 
ENVE/BioE BEST MEAM/ES $150K 250-500 sq ft 


Economic Modeling - Primarily Computational - 
Lifecycle and Cost Benefit Analysis of Green 
Manufacturing - Contribute to development of 
management program and possible engineering 
economics or management program.. 


 
 
Appendix 1: Requested Cross-unit FTEs, Year 2 of 3-year Plan, AY 2011-2012 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Virtual 
Environments Junior/Senior CSE Cognitive 


Science EECS 


Cognitive 
Science & 


Information
Systems 


$200-300k 400-800 sq ft dry could contribute to interdisciplinary program in 
computer game design 


 
1 
 


Technology 
Management Junior/Senior Management MSE/ME 


BioE BEST MEAM 
BioE $150K 250-500 sq ft 


Management of Intellectual Property - Contribute 
to development of management program and 
possible engineering economics or management 
program. 


1 Media Arts & 
Technology Junior/Senior EECS CIS/World 


Cultures EECS 
World 


Cultures/ 
Art 


$100K 250-500 sq ft  







Appendix 2: Majors and Graduate Group 
 
 
 


Name 
Established or 
Planned Start 


Date 


Number of 
Majors 


(08-09)1,2 


Student Credit 
Hours (08-09)2 


Number of Current Faculty 
(and Names) 


Number of 
Current Searches 


(and Names) 


Requested FTEs  
(and Names) 


 
Environmental 
Engineering 
 


Established 51 524 


8.0 FTE 
Bales, Campbell, Chen 
(0.5),Conklin, Harmon, Guo, 
Rogge, Westerling(0.5), Wright 


  


Computer Science 
& Engineering 
 


Established 152 1661 


6.5 FTE 
Carpin, Carreira, Cerpa, 
Kallmann, Newsam, Noelle(0.5), 
Yang 


1 LPSOE 
1 EECS 
Senior/Junior 


 


Bioengineering Established 104 951 3 FTE 
Chin, Escobar, McCloskey 1 Bioengineering  


Mechanical 
Engineering Established 121 1257 


5 FTE 
Coimbra, Diaz, Modest, Ma, Sun 
 


  


Material Science 
Engineering Established 16 


 140 
3.4 
Davila, Leppert, Lu, Viney (40% 
Eng) 


  


1Undecided Engineering = 49  
2 Data Source: Institutional Planning & Analysis Office 
 
 


 







Appendix 3: Future Space Needs 
 
 Position Primary 


Major 
Office 
Location 


Offices needed Theoretical/ 
Experimental 


Research 
Space 


Location 


Research Space (sq ft) 


2010-11       Dry Wet 
SoE-1 Computer Systems EECS Campus 1 Theoretical Campus 600  


SoE-2 Energy Storage Technology ME Campus 1 Theoretical/Experi Campus 400  
SoE-3 Energy Materials MSE Campus 1 Theoretical/Experi Campus 400  
SoE-4 Physiological Modeling BioE Campus 1 Theoretical Campus 400  
SoE-5 Stochastic Modeling ME Campus 1 Theoretical Campus 400  
SoE-LPSOE1 EECS Lecturer EECS Campus 1     
SoE-LPSOE2 Fundamentals Lecturer ENGR Campus 1     
SoE-LPSOE3 EECS Lecturer EECS Campus 1     


2011-12         
SoE-6 Computer Science Theory  EECS Campus 1 Theoretical Campus 400  
SoE-7 Air Pollution Modeling ME/ENVE Campus 1 Theoretical/Experi Campus 600  
SoE-8 Mechatronics ME Campus 1 Theoretical Campus 400 400 
SoE-9 Ecological Engineering BioE Campus 1 Theoretical/Experi Campus 400  
SoE-LPSOE4 Lab/Design Lecturer ENGR Campus 1     
SoE-LPSOE5 Fundamentals Lecturer ENGR Campus 1     


2012-13         
SoE-10 Intelligent & Adaptive Control EECS Campus 1 Theoretical Campus 600  
SoE-11 Environmental Biotechnology ENVE Campus 1 Theoretical/Experi Campus 300 700 
SoE-12 Computational Materials MSE Campus 1 Theoretical Campus 400  
SoE-13 Biosensor Development BioE Campus 1 Theoretical/Experi Campus - - 
SoE-14 Medical Imaging BioE Campus 1 Theoretical/Experi Campus - - 
         
Total Research Space needed      5,300 1,100 
Total Office Space needed   19     
Space already allocated to ENGR   7   1,500 1,100 
Space Need   12   3,800 0 
         
         







 
 







Appendix 1: Requested FTEs, Year 1 of 3-year Plan, AY 2010-2011 
 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Computer Systems Junior/Senior CSE ME EECS MEAM/ES $200k-300k 400-800 sq ft dry  


 
1 
 


Energy Storage 
Technologies Junior/Senior ME  MEAM  $150K 250-500 sq ft  


1 Energy Materials Junior/Senior MSE ME BEST MEAM $150K 250-500 sq ft 


Contribute to MERI (high T materials, energy 
harvesting, catalysis) - existing materials 
characterization  resources can be leveraged to 
bring down the cost of the start-up package 


1 Physiological 
Modeling Junior/Senior BioE ME BEST QSB $150-250K 400 sq ft  


1 


Computational 
Engineering 
(emph. stochastic 
optimization) 


Junior/Senior ME  MEAM  $150K 250-500 sq ft  


          


1 SoE-LPSOE-1 EECS Lecturer1 EECS     office  


1 SoE-LPSOE-2 Fundamentals Lecturer ENGR     office  


1 SoE-LPSOE-3 EECS Lecturer EECS     office  


1A candidate for SoE-LPSoE 1 is currently under consideration. 
 







Appendix 1: Requested FTEs, Year 2 of 3-year Plan, AY 2011-2012 
 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up 


costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Computer Science 
Theory Junior/Senior CSE Applied Math EECS Applied Math $150-250k 400 sq ft students 


office  


 
1 
 


Air Pollution 
Modeling, 
Management, & 
Control 


Junior/Senior ME or ENVE Management ES ME $150-250K 400-800 sq ft  Possible use of GIS & computer cluster facility 


1 Mechatronics Junior/Senior ME  MEAM  $150K 250-500 sq ft  


1 Ecological 
Engineering Junior/Senior BioE ENVE ES BEST $300-500K 600-1,000 sq ft 


wet/dry Possible use of GIS & computer cluster facility 


          


1 SoE-LPSOE-4 Lab/Design Lecturer ENGR     office  


1 SoE-LPSOE-5 Fundamentals Lecturer ENGR     office  


 
 
 
 
 
 
 
 







Appendix 1: Requested FTEs, Year 3 of 3-year Plan, AY 2012-2013 
 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Intelligent & 
Adaptive Control Junior/Senior CSE ME EECS MEAM $100-200k 400-800 sq ft dry  


 
1 
 


Environmental 
Biotechnology Junior/Senior ENVE BioE ES BEST $300-500K 600-1,000 sq ft 


wet/dry  


1 Computational 
Materials Junior/Senior MSE ME BEST MEAM $150K 250-500 sq ft 


Computational - modeling of metastable materials 
processing/materials properties - ties to MERI and 
cognitive science (materials visualization for 
learning/research) 


1 Physiological 
Modeling Junior/Senior BioE ME BEST QSB $150-250K 400 sq ft  


1 


Computational 
Engineering 
(emph. stochastic 
optimization) 


Junior/Senior ME  MEAM  $150K 250-500 sq ft  


1 
Recombinant 
Sensor 
Development 


Senior BioE  BEST EECS $250-$350K office  


1 Medical Imaging Senior Bio  BEST EECS $250-$350K office  


 







 


Appendix 1: Requested Cross-unit FTEs, Year 1 of 3-year Plan, AY 2010-2011 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Information 
Management Junior/Senior CSE Management EECS  $100-200k 400 sq ft dry 


fills need for databases knowledge in CSE  while 
providing engineering expertise to management 
program 


 
1 
 


Natural Resource 
Management Junior/Senior Management, 


ENVE, ES 
Management, 


ENVE, ES ES SCS $200-300K 800-1,000 sq ft Possible use of GIS & computer cluster facility 


1 


Sustainable 
Building/ 
Manufacturing 
Management 


Junior/Senior Management MSE/ME/ 
ENVE/BioE BEST MEAM/ES $150K 250-500 sq ft 


Economic Modeling - Primarily Computational - 
Lifecycle and Cost Benefit Analysis of Green 
Manufacturing - Contribute to development of 
management program and possible engineering 
economics or management program.. 


 
 
Appendix 1: Requested Cross-unit FTEs, Year 2 of 3-year Plan, AY 2011-2012 
 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated Lab 
Space needs 


Special needs and strategic considerations, if 
any 


1 Virtual 
Environments Junior/Senior CSE Cognitive 


Science EECS 


Cognitive 
Science & 


Information
Systems 


$200-300k 400-800 sq ft dry could contribute to interdisciplinary program in 
computer game design 


 
1 
 


Technology 
Management Junior/Senior Management MSE/ME 


BioE BEST MEAM 
BioE $150K 250-500 sq ft 


Management of Intellectual Property - Contribute 
to development of management program and 
possible engineering economics or management 
program. 


1 Media Arts & 
Technology Junior/Senior EECS CIS/World 


Cultures EECS 
World 


Cultures/ 
Art 


$100K 250-500 sq ft  







Appendix 2: Majors and Graduate Group 
 
 
 


Name 
Established or 
Planned Start 


Date 


Number of 
Majors 


(08-09)1,2 


Student Credit 
Hours (08-09)2 


Number of Current Faculty 
(and Names) 


Number of 
Current Searches 


(and Names) 


Requested FTEs  
(and Names) 


 
Environmental 
Engineering 
 


Established 51 524 


8.0 FTE 
Bales, Campbell, Chen 
(0.5),Conklin, Harmon, Guo, 
Rogge, Westerling(0.5), Wright 


  


Computer Science 
& Engineering 
 


Established 152 1661 


6.5 FTE 
Carpin, Carreira, Cerpa, 
Kallmann, Newsam, Noelle(0.5), 
Yang 


1 LPSOE 
1 EECS 
Senior/Junior 


 


Bioengineering Established 104 951 3 FTE 
Chin, Escobar, McCloskey 1 Bioengineering  


Mechanical 
Engineering Established 121 1257 


5 FTE 
Coimbra, Diaz, Modest, Ma, Sun 
 


  


Material Science 
Engineering Established 16 


 140 
3.4 
Davila, Leppert, Lu, Viney (40% 
Eng) 


  


1Undecided Engineering = 49  
2 Data Source: Institutional Planning & Analysis Office 
 
 


 







Appendix 3: Future Space Needs 
 
 Position Primary 


Major 
Office 
Location 


Offices needed Theoretical/ 
Experimental 


Research 
Space 


Location 


Research Space (sq ft) 


2010-11       Dry Wet 
SoE-1 Computer Systems EECS Campus 1 Theoretical Campus 600  


SoE-2 Energy Storage Technology ME Campus 1 Theoretical/Experi Campus 400  
SoE-3 Energy Materials MSE Campus 1 Theoretical/Experi Campus 400  
SoE-4 Physiological Modeling BioE Campus 1 Theoretical Campus 400  
SoE-5 Stochastic Modeling ME Campus 1 Theoretical Campus 400  
SoE-LPSOE1 EECS Lecturer EECS Campus 1     
SoE-LPSOE2 Fundamentals Lecturer ENGR Campus 1     
SoE-LPSOE3 EECS Lecturer EECS Campus 1     


2011-12         
SoE-6 Computer Science Theory  EECS Campus 1 Theoretical Campus 400  
SoE-7 Air Pollution Modeling ME/ENVE Campus 1 Theoretical/Experi Campus 600  
SoE-8 Mechatronics ME Campus 1 Theoretical Campus 400 400 
SoE-9 Ecological Engineering BioE Campus 1 Theoretical/Experi Campus 400  
SoE-LPSOE4 Lab/Design Lecturer ENGR Campus 1     
SoE-LPSOE5 Fundamentals Lecturer ENGR Campus 1     


2012-13         
SoE-10 Intelligent & Adaptive Control EECS Campus 1 Theoretical Campus 600  
SoE-11 Environmental Biotechnology ENVE Campus 1 Theoretical/Experi Campus 300 700 
SoE-12 Computational Materials MSE Campus 1 Theoretical Campus 400  
SoE-13 Biosensor Development BioE Campus 1 Theoretical/Experi Campus - - 
SoE-14 Medical Imaging BioE Campus 1 Theoretical/Experi Campus - - 
         
Total Research Space needed      5,300 1,100 
Total Office Space needed   19     
Space already allocated to ENGR   7   1,500 1,100 
Space Need   12   3,800 0 
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School of Natural Sciences University of California, Merced  
Office of the Dean 5200 North Lake Road 
 Merced, California 95343 
 (209) 228-4309     Fax: (209) 228-4060 
 


 


 
 


BERKELEY  •  DAVIS  •  IRVINE  •  LOS ANGELES  •  MERCED  •  RIVERSIDE  •  SAN DIEGO  •  SAN FRANCISCO     SANTA  BARBARA   •   SANTA CRUZ


 
 
April 2, 2010 
 
 
TO:   Keith Alley, Executive Vice Chancellor and Provost 
 
FROM:  Maria Pallavicini, Dean, School of Natural Sciences   
 
RE:   School of Natural Sciences, 2011-2013 Strategic Plan 
 
 
Attached please find the Strategic Plan for the School of Natural Sciences. The plan was 
approved by a vote by the Natural Sciences faculty on April 1, 2010. The vote tally is as follows: 
 
29  Approved 
1 Disapproved 
1 Abstained (dean) 
 
  







Appendix 1 Table of Requested FTEs 2011-2013_final.doc 


Appendix 1: Table of Requested FTEs Year 1 of 3-year plan 
AY 2010-2011 
 
 
EVC Targets:  Number of Positions: ______________ Total Startup: ________________  Total space:  __________________ 
 


Priority Name of 
Position 


Level 
(Lecturer/Assistant/ 


Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary Graduate 
Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up 
costs 


Estimated 
Space needs 


Anticipated 
location 


1 Applied 
Mathematics  Assistant Applied 


Math  Applied Math  $250K 
Office & 
research 
group space 


Academic 
Surge 
Building,  
COB1 or 
Castle 


1 Biostatistics Open Biological 
Sciences 


Applied 
Math QSB 


Applied 
Math / Env. 
Systems 


$350-450K 
Office & 
research 
group space 


Academic 
Surge 
Building, 
COB1 or 
Castle 


1 Ecology Full  
Earth 
Systems 
Science  


Biological 
Sciences ES  QSB $550K 


Office + 900-
1,000 sq ft 
wet/dry lab 


Castle – in 
bldg 1201 
suite 1300 


1 
Experimental 
or theoretical 
physicst2 


Assistant Physics Biological 
Sciences Chem / Physics QSB $500-


$600K 


Office + 900 
sq ft if 
experimental 


Exp. SE1–
353  
Theor. SE1-
377 


1 Molecular 
Biology Full/Open3  Biological 


Sciences  QSB  $500 – 
600K 


Office + 600-
800 sq ft lab SE1 – 353  


1 Organic 
Chemistry  Assistant Chemistry  Chemistry/Physics QSB $600 - $700 


K 


Office + 600 
- 800 sq ft 
lab 


SE1 - 353 


Space requirements for a theoretical fte include office and 200 sq ft for students and post-docs. 
1  Assumes Social Sciences and Management Building opens by fall, 2011. 
2   Experimental or theoretical physicist, depending on AY 09-10 hire, possible emphasis Biophysics. If 09-10 hire is theoretical, then 2010 hire would be experimental or vice 


versa 
3 Rank dependent upon current (’09-’10) searches 


 







Appendix 1 Table of Requested FTEs 2011-2013_final.doc 


 
 
Appendix 1: Table of Requested FTEs Year 2 of 3-year plan 
AY 2011 - 2012 
 
 
EVC Targets:  Number of Positions: ______________ Total Startup: ________________  Total space:  __________________ 
 


Priority Name of 
Position 


Level 
(Lecturer/Assistant/ 


Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up costs 


Estimated 
Space needs 


Anticipated 
location 


1 Applied 
Mathematics  Open Applied Math  Applied 


Math  $250K 
Office & 
research  group 
space 


Academic Surge 
Building,COB1 or 


Castle 


1 Cell Biology Assistant Biology  QSB  $500K 
Office + 800-
1000 sq ft wet 
lab 


Castle bldg 1201 
suite 1300 


1 LPSOE LPSOE Biological 
Sciences  QSB  $ 20K Office 


Academic Surge 
Building, or 
COB1 


1 LPSOE LPSOE Physics  Chemistry 
/ Physics  $ 20K Office  


 
Academic Surge 
Building, or 
COB1 


1 Materials 
Chemistry Assistant Chemistry  Chemistry 


/ Physics 
Best? QSB? 
EnvSyst $500K – 700K Office & 600 – 


800 sq ft lab 


Castle – in bldg 
1200 or  
SE1-3612 


Space requirements for a theoretical fte include office and 200 sq ft for students and post-docs. 
 


1  Assumes that Social Sciences and Management Building opens by fall, 2011. 
2   Placement assumes current research lab occupants are willing / able to accommodate new hire in the lab. 


 
 
 
 
 
 
 
 







Appendix 1 Table of Requested FTEs 2011-2013_final.doc 


 
Appendix 1: Table of Requested FTEs Year 3 of 3-year plan 
AY 2012-2013 
 
EVC Targets:  Number of Positions: ______________ Total Startup: ________________  Total space:  _________________ 
 


Priority Name of Position 
Level 


(Lecturer/Assistant/ 
Associate/Full) 


Primary 
Major 


Contribution 
(current or 
planned) 


Secondary 
Major 


Contribution 
(optional) 


Primary 
Graduate 


Group 


Secondary 
Graduate 


Group 
(optional) 


Estimated 
start-up 
costs 


Estimated 
Space needs 


Anticipated 
location 


1 Computational/Mathematical 
Systems Biology  Open Biology  QSB Applied Math $300- $350K 


Office & 
research  
group space 


Academic 
Surge 


Building, 
COB1 or 
Castle 


1 Evolutionary Biology Full Biological 
Sciences  QSB  $300 – 500K Office + 600 


sq ft wet lab 


Castle facility, 
bldg 1201 
suite 1300 or  


SE1-3012 


1 Physics Experimentalist Assistant Physics  Chemistry 
/ Physics  $ 600K 


Office & 
research  
group space 


Castle 1200, 
suite 151 


1 Theoretical Chemistry Full  Chemistry  Chemistry 
/ Physics 


QSB, 
Applied 
Math,  EECS 


$350 – 400K 


Office & 200 
– 400 sq ft 
computer/ 
student 
offices 


Academic 
Surge 


Building, 
COB1 or 
Castle 


1 Faculty encouraged to request inter-disciplinary 
hire through Provost / campus process        


Space requirements for a theoretical fte include office and 200 sq ft for students and post-docs. 
 


1  Assumes that Social Sciences and Management Building opens by fall, 2011. 
 
This table was approved by a vote of the School of Natural Sciences faculty on April 1, 2010. 
 
Notes:  This table should reflect school priorities, although it is possible that multiple positions will be assigned to the same priority level.  Additional considerations such as 


opportunity hires, spousal hires, diversity issues, should be noted where relevant, with further description in the text of the plan.  







SNS 2010 - 2013 Majors and Graduate Groups: Current and Proposed SNS Hires


Name
Established 
or Planned 
Start Date


Number 
of Majors 
(Fall 09)


Student 
Credit Hours 


(Fall 08)*


Student 
Credit hours 


by senate 
members 
(Fall 08)


Student 
Credit Hours 
(spring 09)*


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  
PROPOSED 2011 - 2013


Applied Math 06-07 57 3,607            416               3,358 1,139            20               8.0 Applied Mathematics 
(Junior) 2011


Harish Bhat  Applied Math (Assistant)
Francois Blanchette 2012


Boaz Ilan  Applied Math (Open)
Arnold Kim 2013


Yue Lei
Roummel Marcia
Michael Sprague
Mayya Tokman


Biological 
Sciences 05-06 771 3,768            1,888            5,122 2,255            47 (QSB) 18.0 Physiology (open) 2011


Andres Aguilar


Interdisciplinary 
Public Health / Epi 


(FTE will be in 
SSHA)


 Biostatistics (Open)


David Ardell Molecular Bio (Full/Open)
Keith Alley (0%) 2012
Miriam Barlow Cell Biology (Assistant)


Michael Beman (50%) LPSOE
Jinah Choi 2013


Mike Cleary Computational / Mathematical Systems 
Biology (Open)


Michael Colvin Evolutionary Biology (Full)
Michael Dawson


Benoit Dayrat
Caroline Frank


Henry Forman (50%)
Marcos Garcia-Ojeda


Steve Hart (50%)
Andy LiWang (50%)
Patti LiWang (50%)


Jennifer Manilay
Monica Medina


Rudy Ortiz
Nestor Oviedo


Maria Pallavicini (0%)
David Ojcius (50%)


Jason Raymond







SNS 2010 - 2013 Majors and Graduate Groups: Current and Proposed SNS Hires


Name
Established 
or Planned 
Start Date


Number 
of Majors 
(Fall 09)


Student 
Credit Hours 


(Fall 08)*


Student 
Credit hours 


by senate 
members 
(Fall 08)


Student 
Credit Hours 
(spring 09)*


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  
PROPOSED 2011 - 2013


Chemistry 06-07 104 2,496            850               2,004            1,168            13               7.5 Computational 
Chemistry (Junior) 2011


Henry Forman (50%) Organic Chem (Assistant)
Anne Kelley 2012
David Kelley  Materials Chemistry (Assistant)


Andy LiWang (50%) 2013
Patti LiWang (50%) Theoretical Chemistry (Full)


Eric Menke
Matt Meyer


Meng Lin Tsao
Tao Ye


Earth Systems 
Science / IB 05-06 28 222               201               56                 38                 32 (ES) 5 2011


Michael Beman (50%)  Ecology (Full)
Asmeret Berhe 2012


Teamrat Ghezzehei  
Steve Hart (50%) 2013


Lara Kueppers request inter-disciplinary hire
Peggy O’Day


Sam Traina (0%)


Physics 06-07 37 1,753            801               1,615            839               17               8.0
Theoretical or 
Experimental 


Physics (senior)
2011


Raymond Chiao (50%) Experimental or theoretical physicist (Open)


Sayantani Ghosh 2012
Ajay Gopinathan LPSOE


Linda Hirst 2013


Kevin Mitchell Experimental or theoretical physicist (Open)


Michael Scheibner
Jay Sharping


Lin Tian


Roland Winston (50%)


SNS Und 46 46.5  total faculty
* credit hours EXCLUDE include Math 5 and Chem 1







Appendix 3:  SNS Future Space Needs (Office & Research)


Faculty Discipline Office location # Offices 
Needed


Theoretical / 
Experimental


2010-2011 Dry Wet Dry Wet
7/2011 Applied Math Applied Math Campus 1 Theoretical Campus 200
7/2011 Biostatistics Biology Campus 1 Theoretical Campus 200


7/2011 Ecology Earth Systems Needed at Castle 1 Experimental Castle Bldg 1201, 
Suite 1300 1000


7/2011 Molecular Biology Biology Campus 1 Experimental SE1 353 800
7/2011 Organic Chemistry Chemistry Campus 1 Experimental SE1 - 353 800
7/2011 Physics Exp.or theory Physics Campus 1 Theoretical  / Exp SE1 377 or 3531 500 800


2011-2012
7/2012 Applied Math Applied Math Campus 1 Theoretical Campus 200


7/2012 Cell Biology Biology Needed at Castle 1 Experimental Castle Bldg 1201, 
Suite 1300 1000


7/2012 LPSOE Biology Campus 1 0
7/2012 LPSOE Physics Campus 1 0


7/2012
Materials Chemistry


Chemistry
Needed at Castle 1


Experimental


Castle Bldg 1200, 
Suite 22 or      SE1- 


3612 1000
2012-2013


7/2013
Comp / Mathematical 
Systems Biology Biology Campus 1 Theoretical Campus 200


7/2013 Evolution Bio
Biology May need at 


Castle 1 Experimental
SE1 301 or Castle 
1201, Suite 13002 1000


7/2013
Exper or Theor. 
Physics Physics Needed at Castle 1 Experimental Castle Suite 1200 


Suite 151 1000
7/2013 Theoretical Chemistry Chemistry Campus 1 Theoretical Campus 200


TOTAL offices needed 15
TOTAL research space needed 5 8 1500 7400
Totals already allocated to school 0 0 3 500 2400
Unmet Need 15 5 5 1000 5000


(4-5 at Castle)


1 Experimental or theoretical physicist, depending on AY 09-10 hire.  If 09-10 hire is theoretical, then 2010 hire would be experimental or vice versa.
2  Placement assumes current research lab occupants are willing/ able to accommodate new hire in the campus lab.


Future SNS Faculty


Lab Space location Research space (sq ft)
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SNS 3-year FTE Plan  
Position Descriptions AY 2011 - 2013 


 
 


Applied Math - Year 01 (Assistant); Year 02 (Open) 
Seeking mathematicians with expertise in modeling, applied analysis, scientific computing, or 
related areas. Some particular areas of interest include Computational Mathematics, Fluid 
Mechanics, Nonlinear Waves, Dynamical Systems and Inverse Problems. Special attention will 
be paid to applicants participating in interdisciplinary research, who could contribute to one or 
more of the campus research initiatives in Natural Sciences, Engineering and/or Social Sciences, 
including the Sierra Nevada Research Institute. 
 
Biological Sciences - Year 02 (LPSOE) 
A Lecturer with Potential Security of Employment (LPSOE) in Biological Sciences closely 
parallels that of an Assistant Professor on track for tenure, but with an emphasis on 
undergraduate education. The successful candidate will be an outstanding teacher, who wishes to 
have a permanent, full-time instructional position. This position will involve: Teaching 
Biological Science courses, with an emphasis on lower-division courses; Coordinating various 
aspects of the undergraduate instructional program including oversight of instructional staff; 
training teaching assistants; and participating in education-related committees, student 
recruitment and outreach, and efforts to secure extramural funding for education program 
development. 
 
Biostatistics - Year 01 (Open) 
Fills an urgent undergraduate and graduate teaching and research collaborative need, and 
Molecular Biology. It is envisioned that the Biostatistics job posting will emphasize statistical 
modeling and inference. Depending on the research profile, a successful biostatistician hire will 
contribute to research in QSB, ES, SNRI, HSRI, and/or AM. 
 
Cell Biology - Year 02 (Assistant) 
The field of Cell Biology covers both prokaryotic and eukaryotic cells from conventional 
(Drosophila, mouse) model and novel model organisms, and investigates cellular processes such 
as energy transformation, organelle synthesis, transport, division, membrane structure and 
function, differentiation, migration and cell death. Cell biology research that synergizes with or 
expands or leverages existing programs will help to build depth in targeted areas identified for 
excellence in the quantitative systems graduate program strategic plan. Faculty would be 
expected to participate in teaching in the existing Biological Sciences major and the quantitative 
systems graduate program. 
 
Computational/Mathematical Systems Biology - Year 03 (Open)  
Computational structural biology identifies a critical research area complementary to existing 
biological modeling competence here. OR Mathematical Systems Biology which envisions 
whole-cell simulation approach complementary or strengthening to that existing in QSB, along 
the lines of mesoscopic or spatially-explicit stochastic dynamics of parameterized biochemical 
systems, ideally of systems of experimental interest of other faculty. 
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Ecology - Year 01 (Full)  
We seek an outstanding individual with research interests and expertise in any ecological field 
that complement those of the existing UC Merced faculty. We welcome applicants using 
experimental, field, computational, and/or theoretical approaches and working at population to 
global scales. This individual would strengthen and complement our growing interdisciplinary 
research cohort in the area of ecology and ecosystem science. The successful candidate is 
anticipated to contribute to undergraduate teaching primarily in either Earth Systems Science 
(ESS) and/or Biological Sciences (BIO), in particular the Ecology and Evolutionary Biology 
track. In addition to teaching general education courses in ESS and BIO, the successful applicant 
may also contribute to the teaching of required, lower division courses in BIO (i.e., BIO 1 and 2). 
The successful candidate could also teach (or share teaching responsibilities with current faculty) 
the existing course BIO/ESS 148 (Fundamentals of Ecology), as well as the catalog-listed, but 
never offered courses BIO 145 (Introduction to Population and Community Ecology), ESS 128 
(Theoretical Ecology), and ESS 180 (Field Methods in Earth Systems). Other upper division 
courses in different areas of ecology, global change, and biocomplexity in the environment could 
also be developed and delivered. The successful candidate is anticipated to contribute to graduate 
teaching and mentoring primarily in the Environmental Systems graduate group, but may also 
contribute to the Quantitative and Systems Biology graduate program depending on their 
interests. The successful candidate would contribute graduate courses in areas of ecology related 
to their research specialty.  
 
Evolutionary Biology - Year 03 (Full) 
We are searching for an outstanding individual with research expertise in a field of evolutionary 
biology that complements and coalesces the talents of the existing faculty at UC Merced. 
Considering the central role of evolution in the biological sciences, pure and applied, we seek an 
individual with broad vision who can engage evolutionary biology with related disciplines 
(particularly in environmental and organismal systems) thus building an innovative program. The 
recruit will bring distinction and help establish an internationally visible program identifiable 
from our highly respected sister campuses and in line with UC Merced’s Strategic Vision. We 
particularly recognize the large contributions made in evolutionary biology through theoretical 
advances and their interplay with empiricism, the latter of which is already diverse and strong at 
UC Merced. In emphasizing theoretical contributions in the search, we prefer not to exclude 
completely experimentalists who are transformational leaders of the highest standing; our goal is 
to hire the best candidate to advance evolutionary biology and enhance its application in the 
sustainability of human and environmental systems. The successful candidate is anticipated to 
contribute to undergraduate teaching primarily in Biological Sciences (BIO), in particular the 
Ecology and Evolutionary Biology track (e.g. BIO141 Evolution), and may also teach in Applied 
Mathematics (MATH) or Earth Systems Science (ESS), teaching existing and/or developing new 
courses that meet the missions stated above. The successful applicant will also share teaching 
responsibilities for QSB 247 Advanced Ecology and Evolution with current faculty.  
 
Experimental or Theoretical Physics - Year 01 & Year 03 (Rank depends on 2010 hire) 
These two positions are for experimental and/or theoretical physicists, with the break down 
between experiment and theory dependent on the outcome of the current Physics search and the 
availability of space and startup funds. However, at least one of these two positions should be 
experimental to maintain an effective balance between theory and experiment in the Physics 
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program. These positions will target the three Physics emphasis areas of biological physics 
(including soft condensed matter), hard condensed matter, and AMO (atomic, molecular, and 
optical) physics. The specific area of each hire will be dependent on the outcome of this year's 
search, with the general strategy being to maintain a balance among these three areas. 
 
Materials Chemist - Year 02 (Assistant)  
This position was originally approved and searched last year at open rank (to start in Fall 2009). 
Several excellent candidates were identified, but one junior and two senior offers were made and 
declined and the search has not been reinstated. A materials chemist, broadly defined, is still the 
chemistry group’s second priority. However, given the current limitations in both laboratory 
space and startup funds we consider it unlikely that a search at a tenured level will be successful, 
so we propose this position at the Assistant Professor level only. This hire could have research 
interests in inorganic and/or organic materials, with an emphasis on either synthesis or 
characterization. We would seek someone whose research interests are complementary to those 
of our current faculty to broaden and diversify our research programs in materials chemistry. 
Any materials chemist could teach general chemistry (CHEM 2 and 10, and the planned honors 
versions of these courses), materials chemistry lab (CHEM 147), and a variety of other core and 
elective undergraduate and graduate courses depending on research area. Most materials 
chemists will require some wet lab facilities and some instrumentation space, with the exact mix 
being determined by the specifics of the research. The laboratory can probably be located on 
campus as long as certain space-intensive or fume hood-intensive research specialties are 
excluded. 
 
Molecular Biology - Year 01(Full/Open - Rank depends on current search) 
Will give specific preference to those working on RNA-dependent mechanisms, epigenetic 
mechanisms, or both. The candidate may work on non-model human infectious pathogen or 
parasitic organisms or, alternatively, on model organisms that complement the existing research 
profile of UC Merced. It is envisioned that successful candidates will take a quantitative, whole-
system, high-throughput approach to their studies, ideally being able to use existing proteomics 
and genomics facilities already built at UC Merced. 
 
Organic Chemist - Year 01 (Assistant) 
This position was originally approved and searched last year (intended to start in Fall 2009) but 
the search was cancelled at mid-year because of budgetary constraints and has not been 
reinstated. An organic chemist is still the chemistry group's top priority. We currently have only 
two organic chemists and we need at least two more to support the organic emphasis of the 
chemistry graduate program. We are requesting only one search focused in this area during the 
next three years; however, because of the paucity of appropriate laboratory space (organic 
chemists tend to require large numbers of fume hoods, for example). Organic is typically the 
most popular subfield of chemistry among domestic graduate applicants and strengthening our 
program in this area would make a major contribution toward building our graduate program in 
general. We also have a severe need for teaching assistants for our organic chemistry courses that 
are taken by large numbers of students outside the major, positions that generally cannot be filled 
by graduate students from other programs. The proposed hire could have research interests in 
either bioorganic chemistry or organic materials. Any organic chemist could teach the large 
undergraduate core organic courses (CHEM 8, currently being taught by biochemists, and 
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CHEM 100) and one or more of the core graduate organic courses (CHEM 200, 201, and 202), 
as well as upper-division electives and more specialized graduate courses. An organic chemist 
will require a wet lab, space that was presumably available when this position was originally 
searched last year. Additional fume hoods may have to be added to existing lab space. If the 
person needs to use NMR on a regular basis, as most organic chemists do, either the laboratory 
space would have to be located at Castle or a suitable NMR would have to be installed on 
campus. 
 
Physics - Year 02 (LPSOE)  
A Lecturer with Potential Security of Employment (LPSOE) in Physics closely parallels that of 
an Assistant Professor on track for tenure, but with an emphasis on undergraduate education. The 
successful candidate will be an outstanding teacher, who wishes to have a permanent, full-time 
instructional position. This position will involve teaching Physics courses, with an emphasis on 
lower-division courses; coordinating various aspects of the undergraduate instructional program 
including oversight of instructional staff; training teaching assistants and participating in 
education-related committees, student recruitment and outreach, and efforts to secure extramural 
funding for education program development. 
 
Theoretical Chemist - Year 03 (Full) 
Most chemistry programs have several theoretical chemists, and building strength in this area 
makes sense for UC Merced at this time given our severely limited laboratory facilities. We are 
currently attempting to hire our first theoretical chemist at the Assistant Professor rank. We 
would like to add a second person, ideally at a tenured rank, who could provide mentorship to 
the junior faculty member in this field and help attract graduate students with interests in theory 
and computation. Most theoretical chemists consider themselves physical chemists, but some 
who work on organic reactions consider themselves organic chemists. A theoretical chemist has 
the potential to establish strong collaborations with other UC Merced chemistry faculty, faculty 
in other areas (biology, physics, materials science), and faculty at other institutions. This person 
could teach undergraduate core courses in general chemistry (CHEM 2 and 10, and the planned 
honors versions), physical chemistry (CHEM 112 and 113), and possibly organic (CHEM 8 and 
100), one or more of the graduate core courses (likely CHEM 212 and/or 213), and various 
undergraduate and graduate electives. A theoretical chemist requires minimal space—an office, a 
small amount of space for computational facilities, and some office space for students and post-
doctoral fellows. 
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Applied Mathematical Sciences 
 
 
Faculty providing input to the this portion of the School Strategic Plan include Harish 
Bhat, François Blanchette, Boaz Ilan, Arnold Kim, Roummel Marcia, Michael Sprague, 
Mayya Tokman, and Lei Yue.  
 
Overview - Mathematics is a subject of great depth and beauty. Mathematics is also 
crucial for developing new theories in natural sciences, engineering and social sciences. 
The application of mathematics to other disciplines is a particularly rich area for 
research and education. 
 
Applied mathematical science involves the use of analytical and computational 
mathematics to solve real-world problems. Its core is comprised of modeling, analysis 
and scientific computing. Using these tools, applied mathematical scientists study a 
broad spectrum of problems across a number of disciplines. In fact, applied 
mathematicians are connected more closely through their shared approach and attitude 
toward interdisciplinary research rather than a shared interest in any particular set of 
problems. An explicit goal of applied mathematical sciences is to contribute 
significantly to other disciplines and foster interdisciplinary and multidisciplinary 
research and education. The absence of disciplinary barriers at UC Merced is an ideal 
environment for multidisciplinary research and education. Hence, UC Merced has an 
excellent opportunity to develop top-notch academic programs in applied mathematical 
science. Because applied mathematical scientists contribute to other disciplines through 
their research, the development of applied mathematical sciences contributes to the 
growth of other programs. 
 
Research - Applied mathematicians are inherently interdisciplinary. They must be well 
trained in fundamentals of mathematics to model, analyze and compute solutions to 
real-world problems. Applied mathematics research is usually assessed through two 
criteria: (1) sophistication of the mathematics used and (2) novelty and importance of 
the application. A strong group of applied mathematicians can be a great asset to any 
number of scientific and engineering programs within the university where they can 
provide the theoretical/quantitative support or foundation. 
 
We do not seek to build a program comprised of a specific set of sub-fields. Instead, we 
seek to build a stellar program comprised of world-renowned researchers, who 
contribute to the applied mathematical sciences program and a number of other 
programs at UC Merced. Hence, the over-arching theme encompassing the research of 
the Faculty is mathematics applied to real-world phenomena. This brings applied 
mathematicians together with the intent to contribute to other programs of study on 
campus. There are many opportunities at UC Merced for interdisciplinary research 
under this research theme.  There are several large funding sources for applied 







 2 


mathematics research and education. Federal sources provide funding for both 
education and research programs. The current faculty members (8 + 1 in progress) are 
well are on their way toward developing a strong research and teaching program 
including undergraduates, graduate students and postdoctoral researchers.  
 
Although the current faculty members have deep expertise in the applied mathematical 
sciences and breadth across several disciplines, new faculty hires are needed to deepen 
the base of expertise and broaden the range of application areas. For example, we are 
seeking new hires in stochastic modeling, mathematical biology, mathematical 
economics and atmospheric science, among others, to forge new links with economics 
and management, environmental systems, the Sierra Nevada Research Institute, the 
Merced Energy Research Institute (MERI), and the developing Systems Biology 
Institute. 
 
Teaching – Mathematics courses are absolutely critical to nearly all of the majors at UC 
Merced. All applied mathematics faculty contribute to delivering undergraduate and 
graduate curricula. New faculty hires are needed to deliver and support the curricula as 
the demand due to our growing student population increases (see academic programs 
section). At present, 54 students have declared Applied Mathematical Sciences as their 
major. In addition, Applied Mathematics courses accounted for a total of approximately 
5,900 hours taught in Fall 2009 alone. This large number is due to the fact that all the 
undergraduate students in the School of Natural Sciences and the vast majority the 
students in the School of Engineering are required to enroll in math courses, especially 
during their freshman and sophomore years. This situation is not limited to lower 
division courses. Upper division and graduate courses serve a number of other 
programs such as physics and engineering. This large number of enrollments requires a 
sufficient number of faculty members to maintain a low student-to-faculty ratio in these 
classes. Due to the fiscal crisis, in AY ’09-’10 major teaching concessions were enacted, 
including the enlargement of class sizes by 50% and increasing the number of sections 
that Teaching Assistants are assigned from 2 to 3 sections at a 49% appointment. If these 
concessions are to stay they will have negative consequences on our ability to efficiently 
deliver the curriculum as well as our ability to recruit graduate students and faculty. 
Furthermore, the effective teaching of mathematics courses is best achieved 
by individuals, who have both rigorous training in the subject and use the methods 
being taught in their research. Being an active user is an invaluable asset in conveying 
the “why one should care” when discussing seemingly abstract mathematical concepts. 
Therefore, the delivery of the mathematics curricula requires dedicated faculty support. 


Cross-disciplinary and Cross-School Linkages - The applied mathematics faculty is 
dedicated to interdisciplinary applied mathematical science, which seeks to build 
linkages across disciplines and schools. The Faculty is already involved with other 
programs on campus. Graduate Studies in Applied Mathematics is highly 
interdisciplinary; the Core faculty is comprised of 8 Natural Sciences faculty, and its 
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Affiliate faculty is comprised of four members from School of Engineering, two from 
Social Sciences Humanities and Arts faculty, and two from Natural Sciences.  We seek 
to strengthen current linkages and to form new ties with other programs. In particular, 
we are interested in forming new linkages with colleagues in electrical engineering, 
mechanical engineering, computer science and engineering, life sciences, environmental 
systems, economics and management. 
  
Historically, applied mathematicians have worked closely with researchers in physical 
sciences and engineering. Physical sciences and engineering have long adopted 
mathematical analysis and methods in their topics. At UC Merced we anticipate strong 
ties with physical sciences and engineering. Moreover, we anticipate more collaboration 
with researchers and students in the MERI as it continues to develop. 
 
In addition to physical sciences and engineering, we anticipate that applied 
mathematical sciences will have an important role in the life-sciences program at UC 
Merced. Both the undergraduate major in Biological Sciences and the graduate program 
in Quantitative Systems Biology involve more quantitative reasoning and mathematical 
modeling than traditional biology programs. The applied mathematics faculty is 
working in collaboration with biology faculty to ensure the success of these objectives. 
In addition, we anticipate collaboration and look forward to involvement in the 
evolving Systems Biology Institute. 
 
The area of collaboration between applied mathematics and environmental systems is 
rich with opportunities. In fact, several collaborations between applied math faculty 
and environmental systems have already begun. There are several top-notch applied 
mathematicians working in areas such as atmospheric science, geophysical fluid 
dynamics, porous media, geophysical remote sensing, and bio-statistics of ecological 
and environmental health. Hence, we will continue to foster collaborations and seek 
opportunities with future hires, which could participate actively in the Environmental 
Systems program and the Sierra Nevada Research Institute (SNRI). Particularly, we are 
supportive of a hire of an applied mathematician in the area of Atmospheric Science, 
who could interface between Applied Mathematical Sciences and SNRI. 
  
There also exists potential to form collaborations with social science programs at UC 
Merced, most notably econometrics, management and public policy. These 
collaborations represent relatively new areas for applied mathematic science research. 
Nonetheless, the “open door” organizational structure at UC Merced facilitates 
exploring connections among colleagues that may become substantial collaborations in 
the future.   
 
Resources – Faculty, lecturers/visiting assistant professors, space/facilities and 
computational administrative support are needed for academic success. 
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Faculty: At a bare minimum, 20 FTEs will be needed for the applied mathematical 
sciences program including the undergraduate and graduate academic programs.  
We propose a growth rate of hiring two applied mathematics faculty per year until 
that number is reached.  Below is a table that shows this proposed growth beyond 
our current faculty and assuming that our searches are successful.  


 
Table E1:  Applied Math FTEs 


 2009-2010 2010-2011 2011-2012 2012-2013 


FTEs 9* 10** 12 13 


* Included is Prof. Kevin Mitchell, who is a Core Member of Graduate Studies in Applied 
Mathematics 


** Included is a current search for a Junior Faculty FTE. 
Our top priority for AY ’10-’11 is to hire world-class faculty, who can actively 
contribute to the development of Applied Mathematical Sciences. We are seeking 
mathematicians with expertise in modeling, applied analysis, scientific computing, or 
related areas. Some particular areas of interest include Computational Mathematics, 
Fluid Mechanics, Nonlinear Waves, Dynamical Systems and Inverse Problems. Special 
attention will be paid to applicants participating in interdisciplinary research, who 
could contribute to one or more of the campus research initiatives in Natural Sciences, 
Engineering and/or Social Sciences, including the Sierra Nevada Research Institute. 


 
Lecturers and Visiting Assistant Professors: Currently, and in future years, the 
number of mathematics courses, in particular, the number of undergraduate service 
courses offered to students not majoring in applied mathematics, exceeds the 
teaching capacity of our FTEs. To fill this gap, we currently rely on 8 full-time 
Lecturers to teach lower-division courses. Lecturers are highly qualified teachers who 
take on a heavy teaching load and thus help ensure that our students are provided 
with the best possible education. We project that at least two or more additional 
Lecturers will be needed within the next three years to allow us to offer all of the 
required service courses. 
 
In keeping with the research mission of the university, we propose the establishment 
of a Visiting Assistant Professor (VAP) position. The hired individual would help us 
provide high quality education, while contributing to our research program. The VAP 
position will also provide the means for other applied mathematics programs to 
recognize UC Merced as a place to nurture young applied mathematicians. Moreover, 
it provides UC Merced a means to attach its name onto young researchers going out 
to the academic job market. 
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Space and Facilities: Applied mathematicians do theoretical and computational 
research. Hence, new applied mathematics hires typically only need office space for 
their group. However, it should be noted that for applied mathematicians office space 
also doubles as “lab space”: the office is where applied mathematicians spend nearly 
100% of their research time. It is also where office hours are conducted. Therefore, it 
is essential for Applied Mathematical Sciences to have offices that are conducive for 
doing research, computing, and office hours. This includes office space for summer 
undergraduates, graduate students and postdoctoral fellows. Currently, our 19 
graduate students (5 Masters and 14 Ph.D.) are occupying offices in the Academic 
Offices Building (the trailer). Over the next three years, we plan to have 20-30 
graduate students. We expect all graduate students to serve as Teaching Assistants 
during the first and/or second semesters of their studies. Both Teaching Assistants 
and Graduate Research Students in Applied Mathematics will need access to a secure 
office or common space that is conducive for doing their research and holding office 
hours. The ability to offer adequate space is extremely important when recruiting 
both graduate students and faculty.   
 
Because high-performance computing is a rich area for applied mathematical sciences 
research, planning is required for space, hardware-acquisition, and administration. 
Our faculty together with Professor Lara Kueppers has purchased a 66-node/264-
processor parallel-computer cluster. This cluster will become an integral part of our 
graduate course MATH 233 “Scientific Computing.” Sufficient space has been 
allocated for the cluster in the Science & Engineering building. 
 
Undergraduate and graduate studies in applied mathematics also require open access 
to a computer lab for course work and research. Currently, our students have open 
access to the instructional computer lab in the Science and Engineering building. In 
the future, an open access workstation-based computer lab for graduate studies 
would best accommodate the computing needs of our graduate students, other 
students enrolled in our computational courses, and potentially other courses as well. 
 
Computational Administrative Support:  While faculty start-up funds have been 
used for building a modern parallel-computation cluster, long-term financial support 
for its administration is required. To this end, the School of Natural Sciences has 
hired two full-time system administrators, Philip Moose and Joseph Norris, to set up 
the databases and infrastructure for all academic programs. Faculty research grants 
and start-up funds are being used to help pay for approximately 10% of the system 
administrators’ time. Having Information Technology people within the School of 
Natural Sciences dedicated to the support of the School’s computing needs, including 
the administration of the computer cluster, has ensured an optimal use of our 
resources and will continue to benefit both our educational and research missions. 
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Strategic Plan for Biological/Biomedical Sciences at UC Merced 
 
This portion of the School of Natural Sciences Strategic Plan covers the life sciences related to 
Biochemistry, Molecular and Cell Biology, and Biomedicine and was modified from last year’s 
based on discussions at the planning group meeting on January 14, 2010.  This year’s plan 
strategically addresses the following critical goals for biology at UC Merced: adapting to space 
and start-up limitations affecting hiring for the foreseeable future, correcting a disproportionately 
large student/faculty ratio within the Biological Sciences major, filling teaching needs in both the 
Biology major and QSB graduate program, building the necessary expertise in the new 
Biological Sciences Research Institute and strengthening the short- and long-term research 
profiles of Biology/Biomedical Sciences at UC Merced. 
 
Size and Growth of Biological/Biomedical Science at UC Merced 
 
Biological Sciences is currently the largest major at UC Merced with approximately 770 
undergraduate students and the Quantitative and Systems Biology graduate emphasis is the 
largest graduate group with 45 students (42 of whom are pursuing Ph.D. degrees).  Projected 
undergraduate enrollment will be at least 1000 students in Fall 2010 and 1200 in Fall 2011. At 
that point the biology major will reach the capacity of its teaching lab facilities for the 
foreseeable future, which are already running at more than 100% of CPEC capacity. With 
currently about 17 faculty teaching in the Biomedical/Biological Sciences, we currently have 
about 45 undergraduates per faculty head which is much larger than biology programs on other 
campuses and all other science and engineering majors at UC Merced, and this ratio will exceed 
50 students per faculty by fall 2011.  This ratio is leading to disproportionate teaching loads for 
life sciences faculty and is crowding out needed graduate courses for life sciences graduate 
students.  One partial solution to this problem, already underway by the Life Sciences 
Curriculum Committee, is to make Biology a more selective major with higher standards for 
admission to the major, progress-to-degree controls on student performance, and continued or 
increased emphasis on quantitative biology.  However, even with such higher standards in place, 
additional faculty lines will be required to ensure equitable teaching loads to life sciences faculty 
and a good educational experience to life sciences graduate and undergraduate students.  UC 
Merced distinguishes itself state-wide and nationally with its strong emphasis on quantitative 
skills in its Biology major and further development of this aspect will help address the swamping 
of our major while improving the competitiveness of our students after graduation. 
 
Quantitative and Interdisciplinary Biology 
 
Biology is on the brink of a fundamental transformation from a primarily “descriptive” study of 
individual components of biological systems, to a model- and high-throughput data-driven 
science yielding quantitative and predictive understanding.  This so-called “systems” approach to 
biology is already dramatically changing how biological research is done, leading to new 
connections with the physical, mathematical, and computational sciences.  This new biology 
offers the promise of a much more complete understanding of living systems and ultimately new 
treatments for complex diseases such as asthma, diabetes, and cancer. 
 







 2 


This new biology is built on several themes: First, the acquisition of comprehensive, quantitative 
data sets on living systems, such as whole genome sequences, protein expression rates, on and 
off rates of protein modifications during signal transduction, and complete maps of metabolic 
and regulatory pathways.  Second, the development of mathematical models for integrating and 
evaluating such data, with the goal of building models that can predict novel or unexpected 
properties of biological systems.  Third, the recognition of the central role of evolution in 
studying and understanding organisms, pathways, genes, and disease.  Finally, this “new 
biology” requires very close partnerships with the physical and mathematical sciences.  This 
need for a highly multidisciplinary approach constitutes an important barrier to progress in 
quantitative systems biology; many universities have highly compartmentalized research 
programs and few undergraduate or graduate programs provide truly multidisciplinary training.   
 
This provides UC Merced with an excellent opportunity to develop biological and biomedical 
sciences research and academic programs at the forefront of this field.  The small size and lack of 
disciplinary barriers at UC Merced have already been fostering a number of multidisciplinary 
research programs (see below).  Furthermore, this new biology will be greatly enabled by many 
of the other initial academic programs and research efforts at UC Merced, such as the Applied 
Mathematics, Earth Systems Science and Bioengineering programs, the Health Sciences 
Research Institute, the Sierra Nevada Research Institute, and the Center for Computational 
Biology. 


 
Biological/Biomedical Sciences Research Programs 
 
The biological and biomedical sciences at UC Merced encompass several research themes 
described below.  Linking these themes is the strategy of using methods that integrate large data 
sets, such as genomic or proteomic data, or produce quantitative data at the single cell or even 
single molecule level.  Another linking theme is the goal of quantitative characterization of 
biological processes with ultimate aim of predictive models. 
 
Research Themes 
 
Predictive Understanding of Cellular Interactions and Cell Fate Decisions 
 
An ultimate goal of cell biology is to achieve a complete understanding of the biochemical 
pathways underlying cellular decisions, including developmental choices and response to outside 
stimuli. Research in cell biology at UC Merced spans a wide range of specific research topics, 
from the development of immune system cells, to the evolution of bacterial antibiotic resistance 
to symbiosis in marine systems.  New research questions are being made accessible by 
technologies that allow comprehensive genomic, proteomic, and metabolomic characterization, 
in some cases down to the single cell level.  A combination of experimental investigation using 
these new tools and computational modeling of the interacting pathways will provide data to 
determine the mechanisms of cellular responses to exogenous factors such as infection, oxidative 
stress, growth factors, as well as internal factors such as epigenetic state or cell age.  This 
knowledge will allow the development of new therapies to treat diseases, including the potential 
of chemoprotective agents against inflammation and aging. 
 







 3 


The understanding of cell signaling and cell fate decisions also has important biomedical 
applications because the ontogeny and maintenance of multicellular life depends on exquisitely 
complex developmental process in which undifferentiated stem cells give rise to specialized cell 
types.  Understanding this process promises to provide new treatments for many complex disease 
states related to developmental failures.  Moreover, because of their ability to generate new 
specialized cells, stem cells hold the potential to treat a vast array of health problems, including 
spinal cord injuries, Parkinson’s disease, diabetes, and many others.  Elucidating the complex 
mechanisms by which extrinsic and intrinsic signals determine the proliferation or differentiation 
of stem cells is inherently a systems-level challenge, and will require new technologies for 
collecting data on cell populations and individual cells, and new methods to build models of cell 
decision processes. 
 
Complex Diseases 
 
Complex diseases are defined as diseases that are influenced by the actions of multiple genes, 
their interactions with each other and with the environment. Examples include metabolic disease, 
cardiovascular disease, Alzheimer's disease, Crohn's disease, persistent infection, cancer, 
diabetes and asthma.  These diseases can only be fully understood in multidisciplinary 
approaches that include: identifying communities with increased risk due to their genetic 
backgrounds, determining the environmental factors that increase disease risk and understanding 
the cellular and molecular mechanisms underlying the increased susceptibility that can offer 
possible treatments. 
 
The Central Valley has a high rate of such diseases and provides a microcosm of the health 
challenges of the entire state and nation.  A strong research program on complex disease would 
foster collaborations with healthcare providers in the Central Valley.  Conversely, the local 
community would provide unique cohorts for studying strategies for treating or reducing the 
incidence of these diseases.  This program would have strong synergies with emerging UC 
Merced programs in environmental science, psychology, sociology, and economics and would 
have many links to future health professional programs. 
 
Quantitative, Computational and Systems Biology and Biomedicine 
 
Across the nation, UC Merced has attracted attention with its early establishment of a 
Quantitative Systems Biology graduate group. It is widely recognized that the incredibly rapid 
and wide-spread development of high-throughput experimental technologies for sequencing, 
expression, genotyping, proteomics, phenotyping and more have instigated a new era that 
demands quantitative approaches to biology. The development of quantitative biology requires a 
quantitative mindset from all practitioners, from the experimentalist interested in testing and 
refining models through the adoption of high-dimensional techniques with ever-increasing 
experimental precision and accuracy, engagement with emerging public standards for data 
curation, and engagement with the theoreticians and computational biologists who complement 
the experimentalist with data analysis, simulation and data integration. 
 
Computational biology is the scientific investigation of biological hypotheses by computer, 
through analysis, simulation, modeling, machine learning,  and creative data integration. Its 
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orientation is the discovery and advancement of biological knowledge. Computational medicine 
is an allied field specifically applied to developments in health sciences. Although very powerful 
when allied with experimentalists and unpublished data, computational biology and medicine can 
be prosecuted independently of any experimental collaboration over the entire life cycle of 
scientific or medical research: from funding to discovery to high-impact publication. Although 
computational biology and medicine are cheaper and less resource-intensive than experimental 
biology and medical research, they share the most expensive cost with other modalities of 
research — that of human resources — while having unique needs more like those of 
mathematicians and theoreticians, of group and individual office space that encourage creative 
social discussions at some times and intense independent work at others. 
 
Although different definitions of “systems biology” have been proposed, in modern parlance this 
field largely concerns whole cells and/or organisms or large systems within cells or organisms, at 
molecular resolution. More specifically Systems Biology measures, analyzes and integrates 
large, typically high throughput, biochemical, genetic and molecular  biological data to model, 
simulate, and predict the state and dynamics of whole cells and organisms,  or large parts thereof. 
The phenomena studied in systems biology are typically emergent  characteristics of assemblies 
of many interacting parts. These emergent characteristics are properties of the assembly as a  
whole: like robustness, physiological adaptation, regeneration, and phenotypic plasticity. 
Systems Biology and Biomedicine encompass many modalities of science. The precepts and 
analysis of theoretical systems biology, the predictive simulation and modeling results of  
computational systems biology, high-dimensional non-parametric statistics, and the technical  
sophistication of whole cell measurements of gene expression,  proteomics, metabolomics and 
molecular interactions of experimental  systems biology, collaboratively combine to move whole 
cell- or organismal systems biology beyond descriptive science towards  hypothesis-driven 
science. Systems biology has meaningful and  productive interfaces with other subdisciplines of 
biology such as evolutionary biology, ecology, population biology,  development, genetics and 
others. 
 
FTE Requests and Justification 
 
The attached table shows new FTE lines requested for Biology and Biomedicine over the next 
three years. Although some names of these proposed searches have been changed, this table of 
proposed FTE lines is very similar to those Biology/Biomedicine requested last year as explained 
below. What is different is a slight shift in prioritization towards computational and theoretical 
biology and biomedicine, which strategically addresses our space and start-up constraints, 
addresses teaching needs in the Biology major and in the QSB graduate group, and increases the 
quantitative and computational profile of Biology and Biomedicine at UC Merced, which in turn 
can help improve faculty-to-student ratios and reinforce the unique strength and reputation we 
are building on this campus in this area. 
 
For AY 2010-2011, we have prioritized two areas that complement our existing research profile: 
Biostatistics, which fills an urgent undergraduate and graduate teaching and research 
collaborative need, and Molecular Biology. It is envisioned that the Biostatistics job posting will 
emphasize statistical modeling and inference. Depending on the research profile, a successful 
biostatistician hire will contribute to research in QSB, ES, SNRI, HSRI, and/or AM.  
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The Molecular Biology search will give specific preference to those working on RNA-dependent 
mechanisms, epigenetic mechanisms, or both. The candidate may work on non-model human 
infectious pathogen or parasitic organisms or, alternatively, on model organisms that 
complement the existing research profile of UC Merced. It is envisioned that successful 
candidates will take a quantitative, whole-system, high-throughput approach to their studies, 
ideally being able to use existing proteomics and genomics facilities already built at UC Merced. 
 
RNA molecular biology and epigenetics are two areas that have profoundly impacted basic and 
applied biological and biomedical research in the last decade and will continue to do so for the 
next two decades at least. It is very important to UC Merced’s research profile to expand and 
strengthen in these areas. 
  
We have put a theoretical epidemiological modeling position as lower priority for this year, 
conditional on the outcome of the existing search in SSHA for the BSRI director. Our emphasis 
is epidemiological modeling of the spread of infectious disease and host-pathogen interactions 
over multiple scales of time and space. If the nature and outcome of the search in SSHA does not 
fulfill this very important strategic area, which would make very important contributions to QSB, 
BSRI and the Biology major, then we would make it a priority 1 in the subsequent year over 
genetic epidemiology. 
 
In subsequent years, we identify Molecular Genetics (of gene regulation) as the highest priority 
experimental area to strengthen at UC Merced. Like the previous Molecular Biology position, 
this search should emphasize that successful candidates will take a quantitative, whole-system, 
high-throughput approach to their studies, ideally being able to use existing proteomics and 
genomics facilities already built at UC Merced. Also like the RNA molecular biologist search, 
the advertisement for this position will stress that candidates may work on non-model human 
infectious pathogen or parasitic organisms or, alternatively, on model organisms that 
complement the existing research profile of UC Merced (implicitly with the intention that one 
position could work on an infectious disease non-model organism and the other could work on a 
model organism). The Molecular Genetic search will give specific preference to those working 
on fundamental mechanisms of gene regulation, for example, in host-parasite interactions.  
 
As a lower priority experimentalist we propose an applied systems biologist who uses proteomic 
techniques to address basic or applied questions in model organisms. All experimentalist FTE 
lines are strategically pitched to be able to use existing experimental resources at Castle like the 
Mass Spectrometric instrumentation and the Genomics Core Facility. 
 
The theoretical FTE lines we have prioritized highest here include genetic epidemiology which 
refers to linkage and pedigree analysis, or the use of greatly expanding Human SNP data and 
statistical and computational models to discover and measure risk factors for complex genetic 
diseases. Further, we have renamed the “computational biochemist” proposed FTE lines to one 
in “computational structural biology” which identifies a critical research area complementary to 
existing biological modeling competence here. As a lower priority we list Mathematical Systems 
Biology which envisions whole-cell simulation approach complementary or strengthening to that 
existing in QSB, along the lines of mesoscopic or spatially-explicit stochastic dynamics of 
parameterized biochemical systems, ideally of systems of experimental interest of other faculty 
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here at UC Merced. All proposed theoreticians/computational biologists can make use of the core 
computing facilities already in place at the School of Natural Sciences, which includes two 
different cluster/grid computing systems and core support facilities for security and back-up, 
with plenty of room and capacity for expansion.  
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SCHOOL OF NATURAL SCIENCES—CHEMISTRY 


Three‐year hiring plan, 2011‐2013 


 


2011 (positions to be searched in 2010‐2011) 


 


Top priority: Organic chemist, assistant professor.  This position was originally approved and 


searched last year (intended to start in Fall 2009) but the search was cancelled at mid‐year 


because of budgetary constraints and has not been reinstated.  An organic chemist is still the 


chemistry groupʹs top priority.  We currently have only two organic chemists and we need at 


least two more to support the organic emphasis of the chemistry graduate program.  We are 


requesting only one search focused in this area during the next three years, however, because of 


the paucity of appropriate laboratory space (organic chemists tend to require large numbers of 


fume hoods, for example).  Organic is typically the most popular subfield of chemistry among 


domestic graduate applicants and strengthening our program in this area would make a major 


contribution toward building our graduate program in general.  We also have a severe need for 


teaching assistants for our organic chemistry courses that are taken by large numbers of 


students outside the major, positions that generally cannot be filled by graduate students from 


other programs.  The proposed hire could have research interests in either bioorganic chemistry 


or organic materials.  Any organic chemist could teach the large undergraduate core organic 


courses (CHEM 8, currently being taught by biochemists, and CHEM 100) and one or more of 


the core graduate organic courses (CHEM 200, 201, and 202), as well as upper‐division electives 


and more specialized graduate courses.  An organic chemist will require a wet lab, space that 


was presumably available when this position was originally searched last year.  Additional 


fume hoods may have to be added to existing lab space.  If the person needs to use NMR on a 


regular basis, as most organic chemists do, either the laboratory space would have to be located 


at Castle or a suitable NMR would have to be installed on campus. 


 


Second priority: Materials chemist, assistant professor.  This position was originally approved 


and searched last year at open rank (to start in Fall 2009).  Several excellent candidates were 


identified, but one junior and two senior offers were made and declined and the search has not 


been reinstated.  A materials chemist, broadly defined, is still the chemistry group’s second 


priority.  However, given the current limitations in both laboratory space and startup funds we 


consider it unlikely that a search at a tenured level will be successful, so we propose this 


position at the Assistant Professor level only.  This hire could have research interests in 


inorganic and/or organic materials, with an emphasis on either synthesis or characterization.  


We would seek someone whose research interests are complementary to those of our current 


faculty to broaden and diversify our research programs in materials chemistry.  Any materials 


chemist could teach general chemistry (CHEM 2 and 10, and the planned honors versions of 


these courses), materials chemistry lab (CHEM 147), and a variety of other core and elective 


undergraduate and graduate courses depending on research area.  Most materials chemists will 


require some wet lab facilities and some instrumentation space, with the exact mix being 


determined by the specifics of the research.  The laboratory can probably be located on campus 


as long as certain space‐intensive or fume hood‐intensive research specialties are excluded. 
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2012 (to be searched 2011‐2012) 


 


Theoretical chemist, open rank.  Most chemistry programs have several theoretical chemists, 


and building strength in this area makes sense for UC Merced at this time given our severely 


limited laboratory facilities.  We are currently attempting to hire our first theoretical chemist at 


the Assistant Professor rank.  We would like to add a second person, ideally at a tenured rank, 


who could provide mentorship to the junior faculty member in this field and help attract 


graduate students with interests in theory and computation.  Most theoretical chemists consider 


themselves physical chemists, but some who work on organic reactions consider themselves 


organic chemists.  A theoretical chemist has the potential to establish strong collaborations with 


other UC Merced chemistry faculty, faculty in other areas (biology, physics, materials science), 


and faculty at other institutions.  This person could teach undergraduate core courses in general 


chemistry (CHEM 2 and 10, and the planned honors versions), physical chemistry (CHEM 112 


and 113), and possibly organic (CHEM 8 and 100), one or more of the graduate core courses 


(likely CHEM 212 and/or 213), and various undergraduate and graduate electives.  A theoretical 


chemist requires minimal space—an office, a small amount of space for computational facilities, 


and some office space for students and postdoctorals. 


 


2013 (to be searched 2012‐2013) 


 


Analytical chemist, open rank.  This person could have research interests on either the 


biological side (e.g. ultrasensitive single molecule/assembly/cell measurements, biosensors, 


novel techniques for proteomics and genomics, high throughput screening techniques) or the 


materials side (e.g. electrochemistry, including photovoltaic, battery, and fuel cell research, or 


surface analysis).  An analytical chemistry hire would provide a new, distinct research direction 


within the chemistry group that would complement current faculty who have some analytical 


flavor to their work (Tao Ye, Anne Kelley, and Erik Menke) and generally strengthen our 


research programs.  As analytical chemists are in demand in many industrial sectors, analytical 


chemistry is a very popular area among both undergraduates and graduate students.  The vast 


majority of people who get a B.S. in chemistry but donʹt go to graduate school end up doing 


analytical chemistry in industry, and it is a disservice to our undergraduates that we donʹt have 


a specialist in this area of chemistry.  This hire would help us attract students while maintaining 


our overall focus on biological and materials applications.  This person could teach a number of 


the core courses in the chemistry curriculum: our upper‐division analytical course (CHEM 115), 


the physical/analytical lab (CHEM 114L), general chemistry (CHEM 2 and CHEM 10), and 


perhaps physical chemistry (CHEM 112 and 113), as well as upper‐division electives and 


graduate courses beyond the bare minimum we currently have.  Any analytical chemist will 


need laboratory facilities and the specific needs will vary widely with the person’s research 


field, but analytical chemists tend to be somewhat less space‐ and resource‐intensive than other 


experimental chemists.  An analytical chemist has the potential to collaborate broadly with 


faculty in other disciplines including physics, biology, and engineering. 
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PROGRAMMATIC RESEARCH AREAS AND TEACHING  


 


CHEMISTRY  


 


Natural Science faculty providing input to this portion of the School’s Strategic plan included 


Anne Kelley, David Kelley, Matt Meyer, Meng‐Lin Tsao, Tao Ye, and Erik Menke. 


 


Overview ‐ Chemistry is often known as “the central science” because of the key position it 


occupies in modern science and engineering.  Most phenomena in the biological and earth 


sciences can be described in terms of the chemical and physical behavior of atoms and 


molecules, and chemical principles also underlie much progress in medicine and engineering.  


In addition, chemical systems are fascinating and often beautiful in their own right.  George 


Whitesides, in his 2007 Priestley Medal address, states that ʺChemistry is now the natural home 


of many of the most engaging problems in fundamental science and of the problems in applied 


science about which society cares the most.ʺ  Herein we give a few examples of how chemistry 


has had a profound impact on other fields of science and technology.  Just a few years after the 


inception of UC Irvine, Sherwood Rowland and Mario Molina (Nobel Prize, 1995) used physical 


chemistry approaches to unravel the chemical mechanisms of ozone depletion.  This discovery, 


which helped to pull us back from the brink of an environmental catastrophe, played no small 


part in catapulting Irvine to research powerhouse status.  Chemistry plays an essential role in 


the development of nanoscience and technology due to chemists’ expertise in understanding 


and controlling matter at the atomic and molecular scale.  It is no coincidence that almost all the 


exciting nanomaterials, from quantum dots to carbon nanotubes to semiconductor nanowires, 


have been pioneered by chemists.  The intimate connections between life sciences and chemistry 


result from the prowess of chemists at manipulating and measuring molecules, the building 


blocks of life.  Recent examples include Bertozzi’s chemical manipulation of oligosaccharides in 


biological systems, which opens up new avenues to understanding and regulating complex cell 


surfaces.  Analytical chemists such as John Fenn (Nobel Prize, 2002), were responsible for 


developing mass spectrometric analyses of biological macromolecules, a cornerstone in 


proteomics.  The advancement of single molecule spectroscopy by Sunney Xie, a molecular 


spectroscopist by training, has stirred much excitement in biophysics as it affords access to 


unprecedented details of life processes at the single molecule level.   


 


Because of the indispensible role of chemistry as a core discipline in science, one would be hard‐


pressed to think of any highly respected comprehensive research university that does not have 


a strong chemistry program that grants both bachelorʹs and Ph.D. degrees.  Chemists may be 


classified according to their subdiscipline and/or by the nature of the problems on which they 


work.  The four traditional subdisciplines of chemistry are organic, inorganic, physical, and 


analytical:  


 


 Organic chemistry is the chemistry of carbon‐based compounds.  Organic chemists are 


concerned with synthesizing useful chemical compounds, developing new reactions to 


better achieve challenging syntheses, and determining the physical principles that are 
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responsible for chemical behavior.  Organic chemists are actively engaged in the 


synthesis of new materials for energy harvesting and storage, the manipulation and 


understanding of biological processes, and the development of efficient and ecologically 


benign catalysts and reactions.    


 Inorganic chemistry is the chemistry of chemical compounds that are not primarily 


carbon‐based.  Inorganic chemists determine the structures of inorganic molecules, 


study their reactions, and develop procedures for their synthesis.  The fundamental 


principles are applied to problems in environmental chemistry, bioinorganic chemistry, 


and solid‐state materials chemistry. 


 Physical chemistry applies the fundamental laws of physics to understand the properties 


of chemical compounds and the basis of chemical reactivity.  Physical chemists study the 


energetics of molecular and macroscopic processes, the dynamics of chemical reactions, 


quantum chemistry, and interactions of molecules with light (spectroscopy, 


photochemistry, and photophysics) using techniques that are experimental, theoretical, 


and/or computational. 


 Analytical chemistry concerns the chemical analysis of substances.  Analytical chemists 


develop instrumentation and methodologies to determine what chemical compounds 


are present in a sample and/or how much is present.  Modern analytical chemistry is 


particularly concerned with very small systems, down to the single‐molecule level, as 


well as applications to biology (proteomics, genomics) and environmental monitoring. 


 


At UC Merced, we have the unique opportunity to build a modern chemistry program that 


combines disciplinary rigor and interdisciplinary reach.  Ph.D.‐level research in chemistry 


requires systematic training, and all four subdisciplines should be represented to some extent.  


Reflecting the expansive nature of chemical research and the interdisciplinary emphasis at UC 


Merced, the faculty have decided to focus our efforts on recruiting chemists working on 


problems in two broadly defined areas, biology and materials.  The representation of traditional 


disciplines should not be viewed as an impediment to interdisciplinary research as we intend to 


recruit chemists who can bring novel chemical solutions and perspectives to materials and 


biology, just as the aforementioned prominent chemists have done.  The figure below 


summarizes this scheme. 


 
 







 


 5 
 


Biochemistry is a discipline closely allied with both chemistry and biology but distinct from 


both.  Some universities have a combined department of chemistry and biochemistry while in 


others biochemistry is a separate department or is associated with another department.  


Currently biochemistry is associated with the biological sciences rather than the chemical 


sciences, but this arrangement may be revisited. 


 


One faculty search is currently underway in theoretical/computational chemistry at the 


Assistant Professor level. 


 


Materials Chemistry research 


 


Materials Chemistry encompasses solid‐state and polymer chemistry, both inorganic and 


organic, especially as directed to the development of materials with novel and/or useful optical, 


electrical, magnetic, catalytic, and mechanical properties.  Materials chemists may be focused 


predominantly on synthesis (organic or inorganic chemistry) or characterization (analytical or 


physical chemistry).  These areas offer the possibility of many different types of collaborations, 


both within UC Merced between Natural Sciences and Engineering and at other nearby 


institutions including Hewlett‐Packard, LLNL, and possibly NASA/Ames in the near future.  


This type of research is very well funded and we expect it will continue to be well funded in the 


foreseeable future.  In particular, materials chemistry will be key to advances in new energy 


sources.  Potential research areas for future Materials Chemistry hires include: 


 


 organic electronics: design, synthesis, and physical properties of materials for organic light‐


emitting diodes (OLEDs), thin film transistors, and liquid crystal displays 


 solar photovoltaics: design, synthesis, and physical properties of materials for organic, 


inorganic, or hybrid solid‐state devices and/or electrochemical cells 


 photonic materials: design, fabrication, and properties of materials for frequency conversion 


of lasers, optical limiting materials, contrast agents in nonlinear optical imaging 


technologies, electro‐optic modulation, and photonic bandgap crystals 


 batteries:  new materials to enable lightweight, high capacity, multiply rechargeable battery 


technology 


 heterogeneous catalysts: solid‐state materials that catalyze a variety of desired chemical 


reactions 


  structural materials: design, synthesis, and characterization of new materials having 


desirable properties (light weight, high strength, environmentally benign, biocompatible, 


etc.) 


 ʺsmartʺ materials: synthesis, characterization, and engineering of materials that can respond 


adaptively and autonomously to changes in their condition or the environment 


 plasmonics: materials for, and study of, phenomena based on the coupling of light to the 


plasma oscillations of conduction electrons in small metallic nanostructures, and their 


coupling to other materials 
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Biological Chemistry research 


 


Much of the recent dramatic progress in the life sciences has been driven by quantitative 


approaches and a molecular‐level understanding of complex biological systems.  Experimental, 


computational and theoretical methods and techniques from chemistry have played a 


significant role in these advances.  In addition, the flow of knowledge and inspiration runs both 


ways: challenges posed by specific biological problems are driving the development of new 


analytical tools, prompting advances in the physical and chemical sciences.  Biological 


chemistry has undergone explosive growth in recent years as experimental and computational 


tools from the physical sciences have become widely applied to biological problems.  Biological 


chemistry is explicitly interdisciplinary between the physical and life sciences, and there should 


be extensive opportunities for collaboration across these groups.  In addition, at least some 


biological chemistry faculty are expected to have research interests that overlap engineering, 


particularly Bioengineering. The development of a strong presence in biological chemistry 


would position our school for center grants and other translational research initiatives.  


Biologically related chemistry is a large area of chemistry research that is well funded, largely 


by NIH but also through other agencies.  Potential areas for future Biological Chemistry hires 


include: 


 


 Nucleic acid replication, damage and repair 


 Novel modes for drug delivery 


 Development of ultrasensitive bioanalytical techniques, particularly for single molecule/single 


assembly measurements and/or high throughput screening 


 Single molecule studies of molecular motors, DNA/RNA dynamics, transcription factor 


binding/functioning, viral genome packaging, ion channel transport etc. 


 Organized chemical systems that imitate the functioning of biological cells 


 DNA and/or other biological macromolecules as scaffolds for fabrication of organized structures 


 Protein folding 


 Molecular recognition 


 Novel uses of combinatorial techniques at the interface of chemistry and biology: aptamers, phage 


display, novel approaches to screening and combinatorial synthesis 


 Atomistic modeling of biological systems (channels, membranes, receptors) 


 Membranes and associated phenomena including fusion, exo/endocytosis, pore formation and 


functioning, lipid rafts 


 


 


Teaching – The Chemistry faculty have broad teaching responsibilities, including graduate 


students in the Physics and Chemistry Graduate Program and undergraduates majoring in 


chemical sciences. In addition, the chemistry faculty teaches preparatory lower division courses 


in chemistry for science and engineering majors, constituting a large service load for the 


campus.  
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Undergraduate ‐ Chemical Sciences Major:  In AY 2006, UC Merced began accepting majors 


into the B.S. degree program in the Chemical Sciences.  Our first four graduates earned their 


degrees in Spring 2009.  Chemical Sciences is now the second most popular major in Natural 


Sciences, with 103 students in the major.  Our program is designed to meet the requirements 


for approval by the American Chemical Society, although such approval cannot be granted 


until we have graduated majors for four years and the campus itself has been accredited by 


WASC.  Students who complete an approved curriculum may obtain a certified degree, a 


valuable credential which serves as national‐level recognition.  The curriculum is designed 


to meet the needs of students who plan to end their formal education with a bachelor’s 


degree as well as those who wish to go on for an advanced degree. The UC Merced 


chemistry B.S. graduate will be well prepared to pursue a career in chemistry or an allied 


field.  


 


Students pursuing a B.S. degree in Chemical Sciences have the opportunity to explore 


interdisciplinary areas within a degree program that is still focused on chemistry.  Our B.S. 


degree in Chemical Sciences offers four emphasis tracks: Biological Chemistry, 


Environmental Chemistry, Materials Chemistry, and ʺpureʺ Chemistry.  All four tracks 


share the same lower‐division courses and some of the core upper‐division courses.  While 


some of the required and elective courses for the Biological, Environmental, and Materials 


tracks are offered by faculty in other disciplines in the Natural Sciences and Engineering, 


there are four lower‐division and eight upper‐division courses that must be taught by the 


chemistry group (not counting two cross‐listed biochemistry courses which are taught by 


the biochemistry faculty).  The lower‐division courses, as well as second‐semester organic 


chemistry (CHEM 100) and its lab, are each offered every semester in order to meet the 


needs of not only the chemistry majors but also the other Natural Sciences and Engineering 


students for whom these courses are required.  The upper‐division courses each need to be 


offered once each year.  Therefore, a total of 16 undergraduate chemistry courses must be 


taught each year, requiring eight faculty FTE.  While instructors can cover a few of the 


lower‐division courses, the chemistry faculty feel strongly that non tenure‐track faculty 


should only teach in Chem 1 and Chem 2, leaving a bare minimum of seven tenure‐track 


faculty FTE to cover undergraduate teaching needs alone.  In addition, all of our emphasis 


tracks require at least two units of research, and undergraduate research supervision is 


highly intensive of faculty time. 


 


Graduate Programs: At present, Ph.D. programs in chemistry are administered under the 


umbrella ʺInterim Individual Graduate Programʺ that was put in place at UCMʹs inception. 


A combined Physics and Chemistry emphasis area currently involves 19 faculty (six 


chemistry, one biochemistry, seven physics, three engineering, and two with split 


appointments in physics and engineering).  Separate courses of study are offered in Physics, 


Physical Chemistry, and Organic Chemistry; our 31 current graduate students include nine 


in physical chemistry, four in organic chemistry, and 18 in physics.  Physics programs 


normally require more extensive graduate course work than chemistry programs, and we 


are currently taking advantage of this by having our physical chemistry students take some 
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of the physics graduate courses, particularly statistical mechanics.  However, this combined 


graduate group is certainly not an ideal situation from the standpoint of either graduate 


student recruiting or graduate education, and we expect that when we apply for stand‐alone 


graduate program status it will be as separate physics and chemistry Ph.D. programs.  Even 


if we limit our course offerings to a bare minimum of two to four advanced courses in each 


of physical, organic, and analytical chemistry (recognizing that some students may take 


courses in more than one subdiscipline), eight to ten graduate chemistry courses would 


have to be offered each year, requiring four to five faculty FTE.  This, combined with the 


undergraduate teaching requirements outlined above, leads to the conclusion that a faculty 


size of eleven to twelve is the absolute minimum required to offer undergraduate and 


graduate programs in chemistry.  This conclusion is in keeping with data from the 


American Chemical Society showing that the smallest Ph.D.‐granting chemistry 


departments in the U.S. have more than ten full‐time faculty.  Thus, much of this strategic 


plan is based on the facts that Mercedʹs current IIGP is an interim program that will soon 


expire, and we need to be able to propose a graduate program in Chemistry at that time. 


This will involve broader coverage of the discipline and require at least five or six more 


faculty than we currently have.  


 


Resources ‐ Development of a stellar academic and research program in chemistry requires 


faculty, laboratory space for faculty, and shared core facilities. 


 


Faculty: The chemistry group needs to grow to a minimum of eleven to twelve faculty in 


order to offer both the undergraduate major and a viable graduate program.  The current 


faculty plus the one position being searched this year give us a total of seven; the four new 


positions requested over the next three years would bring us to eleven.  At the 


undergraduate level, we would like to introduce some more specialized upper‐division 


elective courses (several of which are currently approved but have never been offered 


because of lack of faculty), honors versions of general and organic chemistry, separate 


instrumental analysis and physical chemistry labs, and perhaps a physical chemistry course 


geared toward students with biological interests.  At the graduate level, we also need to 


offer a broader range of courses and be able to offer all core graduate courses on an annual 


basis.  
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Summary of Proposed Chemistry Hires for the Next Three Years 


 


 


 


 


Whenever possible, all positions should be searched at open rank. We have no tenured 


faculty in any of the sub‐disciplines except physical, and senior leadership in these areas is 


much needed.  However, recruiting top‐notch tenured faculty will be very challenging in 


view of the limited space and startup funds available.  For that reason two of the four hires 


(those in areas that are likely to be most laboratory space intensive) are requested only at the 


Assistant Professor level. 


 


Facilities and space:  Laboratory research space poses a huge challenge.  Competitive offers 


will require allocation of significant amounts of laboratory space.  This is particularly true 


for senior‐level candidates.  There is a small amount of laboratory space left in SE 1 which 


we hope can be allocated to the organic and materials chemistry hires that were originally 


approved for searches last year, before the budget collapsed.  Office space for students and 


postdocs for a theoretical chemistry hire could be accommodated in temporary buildings if 


necessary.  The analytical chemistry hire may be able to be located in SE2 if that building is 


available on time; otherwise, additional space at Castle will likely be required.   


 


Core Facilities:  Many new chemistry hires will require the services of core facilities.  Any 


organic chemist will require NMR, which we already have, but currently only at Castle.  


Many materials chemists will make use of our existing excellent electron microscopy 


facilities and the recently acquired powder x‐ray diffractometer.  Major core facilities that 


potential hires are likely to need, and that we do not currently have or do not have in 


working order, include clean room facilities, high quality mass spectrometry, single crystal 


and thin‐film x‐ray diffraction, and circular dichroism.  Other instruments that are currently 


Faculty  Research areas  Subdiscipline 


Current  


Kelley, A: materials 


Kelley, D: materials 


Ye, T: materials/bio 


Meyer, M: bio 


Tsao, ML: bio 


Menke, E; materials 


Physical/analytical 


Physical 


Physical/analytical 


Organic 


Organic 


Physical/analytical 


2010‐2011 


(search 


underway) 


Bio or materials 
Theoretical (physical or 


organic) 


2011‐2012 


 


Bio or materials 


Materials 


Organic 


Any subdiscipline 


2012‐2013  Bio or materials 
Theoretical (physical or 


organic) 


2013‐2014  Bio or materials  Analytical 
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in the laboratories of individual faculty members, but would be widely used and should be 


reproduced as core facilities develop, include a high quality UV‐VIS‐NIR and a fluorimeter.   
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ACADEMIC PROGRAMS 


Undergraduate programs  


 


Chemical Sciences ‐ The Chemical Sciences major is designed to meet the requirements for 


approval by the American Chemical Society, although we cannot apply for approval until we 


have graduated majors for four years.  Students who complete an approved curriculum may 


obtain a certified degree, a valuable credential which serves as national‐level recognition for 


successfully completing a rigorous academic chemistry curriculum in an ACS‐approved 


department.  The curriculum is designed to meet the needs of students who plan to end their 


formal education with a bachelor’s degree as well as those who wish to go on for an advanced 


degree.  The UC Merced chemistry B.S. graduate will be well prepared to pursue a career in 


chemistry or an allied field.  A basic chemistry program and three emphasis tracks in biological 


chemistry, environmental chemistry, and materials chemistry allow students to pursue 


interdisciplinary areas within a degree program that is still focused on chemistry.  


 


A degree in the chemical sciences opens the door to a wide variety of careers in industry or 


government service, forensic chemistry in crime laboratories, commercial fields such as patent 


law and scientific writing, and high school science teaching.  Many chemistry majors go on to 


graduate study to prepare for careers in teaching and/or research at the college or university 


level, or research positions in the chemical, pharmaceutical, electronics or other high‐tech 


industries.  A major in chemistry is also an excellent foundation for medical school or other 


careers in the health sciences. 


 


 


Graduate Programs 


 


Chemistry and Physics ‐ At present, Ph.D. programs in physics and chemistry are administered 


under the umbrella ʺInterim Individual Graduate Programʺ that was put in place at UCMʹs 


inception.  Graduate education within the group is currently divided into three tracks‐‐Physics, 


Physical Chemistry, and Organic Chemistry‐‐which have different preliminary exams and 


course work.  Thus, students are educated and must demonstrate proficiency in a particular 


discipline, but have the opportunity to pursue research that spans disciplines if they so desire.  


This emphasis area currently involves 19 faculty and 31 graduate students, of whom seven have 


successfully advanced to candidacy for the Ph.D. 


 


While interdisciplinary collaboration between physics and chemistry is in many cases natural 


and desirable, the primary mission of a graduate emphasis area or graduate group (unlike a 


research institute) is the education of graduate students.  The disciplines of physics and 


chemistry have considerably different cultures and coursework needs in this regard, and we 


feel that our students would be best served by having separate programs in physics and 


chemistry.  In addition, we have observed that most prospective students are looking for 


programs in physics or chemistry, not a joint program.  Our ability to recruit excellent graduate 
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students would be enhanced by having two separate but closely interacting programs.  


Accordingly, we have been moving toward separating many of the functions of the group.  


When we finally have adequate faculty strength to do so, we will seek systemwide recognition 


as two separate stand‐alone graduate groups, one in physics and one in chemistry.  It is 


anticipated that at that time the chemistry graduate group will offer emphasis tracks in at least 


three of the four major subdisciplines of chemistry: physical, organic, and analytical.  
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SCHOOL OF NATURAL SCIENCES — Environmental Sciences, Ecology and Evolutionary 
Biology, and Environmental Health Sciences  


Strategic Plan 2010‐2013 


 


4.  Environmental Sciences, Ecology and Evolutionary Biology, and Environmental Health 
Sciences (ES/EEB/EHS) 


 
Overview - Environmental Sciences and Integrative and Evolutionary Biology were established 
as initial areas of research and education excellence at UC Merced. Earth Systems Science (ESS) 
was designated as one of the first undergraduate majors in Natural Sciences (SNS), 
Environmental Engineering (ENVE) as a first major in the School of Engineering (SE), and the 
Environmental Systems (ES) graduate group as a joint SNS and SE graduate program awarding 
M.S. and Ph.D. degrees. In 2006, the Integrative Biology (IB) track (now Ecology and 
Evolutionary Biology) within the Biological Sciences (BIO) was approved for study of ecology 
and comparative and evolutionary biology. A revision of the ESS undergraduate major is 
underway, with the goal of strengthening the interdisciplinary nature of the major through cross-
school faculty support to reflect the broad and diverse nature of environmental sciences. The 
Sierra Nevada Research Institute (SNRI) is a cross-school institute through which faculty, 
researchers, and students conduct basic and applied research on environmental issues, using the 
San Joaquin Valley and the Sierra Nevada as their outdoor laboratory. Existing research 
collaborations and coordinated teaching efforts between SNS and SE in this area, as well as 
recent successes in faculty recruitment in the School of Social Sciences, Humanities and Arts 
(SSHA) in the areas of environmental policy and economics emphasize our cross-school, 
interdisciplinary nature. Environmental Health Sciences, focusing on research at the intersection 
of environment and health, is an emerging area at UC Merced. Given the breadth of research and 
education encompassed in this area, a major challenge for program development is to identify 
and build strategic areas in which UC Merced can excel while providing sufficient program 
breath and depth to support undergraduate majors and graduate education. The following plan 
was developed based on previous years’ plans and consideration of strategic plans from graduate 
groups, SNRI, and faculty from other schools with interests in environmental research. 
 
Strategic Hires 
 


The following two position descriptions are our planning group’s top two priorities (in 
order) for the 2010-2013 period (see Table 1 for the complete list of desired hires over the next 
three years). These two positions arose from this plan after several discussions among planning 
group leads in the SNS made it clear that 2 of the 15 positions to be allocated to the SNS over the 
next three years would likely be within the ES/EEB/EHS planning area. 
 
 1) Ecology (open) 


We seek an outstanding individual with research interests and expertise in any ecological 
field that complement those of the existing UC Merced faculty. We welcome applicants using 
experimental, field, computational, and/or theoretical approaches and working at population to 
global scales. This individual would strengthen and complement our growing interdisciplinary 
research cohort in the area of ecology and ecosystem science. The successful candidate is 
anticipated to contribute to undergraduate teaching primarily in either Earth Systems Science 
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(ESS) and/or Biological Sciences (BIO), in particular the Ecology and Evolutionary Biology 
track. In addition to teaching general education courses in ESS and BIO, the successful applicant 
may also contribute to the teaching of required, lower division courses in BIO (i.e., BIO 1 and 2). 
The successful candidate could also teach (or share teaching responsibilities with current faculty) 
the existing course BIO/ESS 148 (Fundamentals of Ecology), as well as the catalog-listed, but 
never offered courses BIO 145 (Introduction to Population and Community Ecology), ESS 128 
(Theoretical Ecology), and ESS 180 (Field Methods in Earth Systems). Other upper division 
courses in different areas of ecology, global change, and biocomplexity in the environment could 
also be developed and delivered. The successful candidate is anticipated to contribute to graduate 
teaching and mentoring primarily in the Environmental Systems graduate group, but may also 
contribute to the Quantitative and Systems Biology graduate program depending on their 
interests. The successful candidate would contribute graduate courses in areas of ecology related 
to their research specialty.  
 


2) Ecosystem/Environmental Modeling (open) 
We seek an outstanding individual with research interests and expertise in modeling of 


ecological or environmental systems. This strategic hire is intended to add research expertise in 
modeling that will serve as an integrator of current multi- and inter-disciplinary interests across 
environmental and ecological research areas. The successful candidate is anticipated to 
contribute to undergraduate teaching primarily in either Earth Systems Science (ESS) and/or 
Biological Sciences (BIO), in particular the Ecology and Evolutionary Biology track. In addition 
to lower division courses in ESS, the successful candidate would be expected to develop new, 
upper division courses with a strong quantitative focus in topical areas such as “Quantitative 
Analysis of Global Environmental Problems,” or “Computer Simulation of Ecological and 
Environmental Systems,” or potentially courses related to quantitative spatial/temporal analysis 
and remote sensing. The successful candidate is anticipated to contribute to graduate teaching 
and mentoring primarily in the Environmental Systems graduate program, but may also 
contribute to the Quantitative and Systems Biology graduate group depending on their interests. 
The successful candidate may teach the existing (but never offered) Ecological Modeling (ES 
228) course, as well as develop new graduate courses in their research specialty.  
 
Research - A central philosophy of the environmental program area is an integrated approach to 
the study of physical, chemical, and biological processes in natural and engineered 
environments. Research and education components focus on the quantitative understanding of 
the Earth as coupled systems of atmosphere, hydrosphere, lithosphere, and biosphere, and of 
biological systems as shaped by evolution and the environment. These themes intersect with 
human and ecosystem health. Such integrated studies require a balance of disciplinary expertise 
and interdisciplinary connections. This requirement translates to a need for a large and diverse 
faculty assemblage - one that can support the multifaceted components of priority research 
themes and whose members will contribute to multiple majors and programs. Current SNS 
research areas include Global Change Science, Climate and Watershed Resources, 
Biocomplexity and Evolution, Atmospheric Pollution and Health, and the Ecology of Infectious 
Disease. Continued expansion of complementary faculty in SSHA and the future School of 
Management is viewed as an integral component of program development to address the human 
dimension of environmental systems, along with continued synergy with SE. The research 
themes are described in more detail below: 
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a. Environmental Sciences 


 
Climate and Watershed Resources - Water is a critical resource on our planet and an essential 
component of planetary function where it serves as a solvent, a transporter, and a reactant, as 
well as a basic requirement for life. From an anthropogenic perspective, water is a critical 
resource, for drinking water, agricultural and industrial use, energy production, and recreation, 
thus making it an important commodity. There is growing awareness that the combination of 
impending climate changes and increased human demand for water will soon collide, particularly 
in California and the western U.S. where high quality water is already a limited resource in many 
areas. UC Merced is well poised to have a signature impact on integrated science, engineering, 
and management issues related to water as a critical resource including relationships between 
climate change and the regional hydrologic and carbon cycles, fundamental understanding of 
molecular, chemical, and biochemical processes the impact water quality, and integration of 
basic research into water resource management, sustainable agricultural activities, and economic 
development in the Central Valley. This thematic area already has a strong component in SE and 
formed the initial core of the ES graduate group programs. We envision that a faculty group in 
SSHA with interests in economics, policy, law and social science related to the environment 
would strengthen cross-discipline research and education. Faculty in the School of Management 
would also play an important role in the development of interdisciplinary links in areas of 
environmental management, particularly related to water and biological resources. We support a 
proposed cross-school position in environmental management (Table 1 and 3). Growth in this 
thematic area requires additional faculty strength in SNS in Earth surface processes / 
ecohydrology, and in other areas noted in Table 3. 
 
Global Change Science - Ecosystems encompass living organisms and the abiotic environment 
they inhabit. The science of global change employs a genome- to ecosystem-level perspective to 
understand interactions among organisms and the environment with an emphasis on discovering 
the effects of climate change, land use, pollution, biodiversity loss and other environmental 
pressures on ecosystems. Research in this area examines both past environmental changes and 
their impact on evolution as well as modeling future global change scenarios. Global change 
science examines how these alterations influence the interactions among organisms, ecosystem 
processes, and other Earth System components such as oceans, the atmosphere, and soils. Both 
significant needs for new knowledge in stressed regional and global ecosystems and new 
research initiatives in this region make this a compelling opportunity for UC Merced. For 
example, the California Ecological Observing Network (CALEON) planning group has proposed 
the San Joaquin Valley and Southern Sierra as a focus for new research infrastructure. 
Extramural funding in global change research initiatives and environmental biology from NSF, 
EPA, DOE, NASA, USDA, and other agencies are currently on the order of $3 billion. We have 
begun to develop expertise in the area of global change science, with faculty in evolutionary and 
conservation genetics, ecosystem and fire ecology, and macroecology. In AY 2007-2008,  we 
successfully recruited two new faculty in the ecology area, Stephen Hart (senior, started July 1, 
2008) and J. Michael Beman (junior, started January 1, 2009), which has significantly 
strengthened research expertise in microbial ecology, ecosystem ecology, and biogeochemistry.  
Two additional faculty will joined NS in January 1, 2009: Asmeret Berhe (junior), working in 
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soil biogeochemistry and carbon cycling related to climates, and Teamrat Ghezzehei (junior), in 
the area of soil physics, hydrology, and multiphase flow (Table 2). These new faculty strengthen 
considerably our strategic efforts to establish internationally recognized research related to 
global change science, particularly at the interface between biological systems and physical 
sciences. In AY 2008-2009, we attempted to search for a senior faculty to fill the remaining 
position in Ecology carried over from AY 2007-2008. We advertised broadly in the area of 
ecology with the hope to fill strategic programmatic gaps. We had an excellent applicant pool, 
but the position was held at abeyance in the fall 2008 and the search ended. In our current plan 
this position remains the top priority of the group (see Table 1 and 3), but we would like to have 
an open search to increase our chances of a successful recruitment. Senior faculty applicants will 
still be preferred. The addition of new faculty in the area of ecology will strengthen expertise in 
environmental life sciences. In order to continue to develop a nationally and internationally 
competitive program grounded in both life and physical sciences, we need to continue to build 
complementary expertise in the area of Earth surface processes / ecohydrology (prioritized in the 
ES strategic plan as ecological engineering or ecohydrology; Table 3). Future positions in 
environmental management, conservation biology/evolutionary biology, theoretical biology, and 
others listed in Tables 1 and 3 would further strengthen the global change science research area.  
 
Table 2: Current Environmental Science and Ecology and Evolutionary Biology Faculty 
FTEs across Graduate Groups and Schools 


* SNS Faculty: AA: Andres Aguilar; Asmeret Berhe: AB; BD: Benoît Dayrat; Carolin Frank: CF; David Ardell: DA; LK: 
Lara Kueppers; MB: Miriam Barlow; MD: Michael Dawson; MM: Monica Medina†; PO: Peggy O’Day†; JR: Jason 
Raymond; J. Michael Beman: JB; SH: Steve Hart†, ST: Sam Traina† (0% FTE); Teamrat Ghezzehei: TG. †denotes tenured 
faculty. Faculty contributing from SE and SSHA not listed. 


b. Ecology and Evolutionary Biology   
 
Biocomplexity and Evolution - Biocomplexity research explores the emergence of self-
organized, complex behaviors or structures from the interaction of many simple agents in the 
environment. Such emergent complexity is a hallmark of life, from the organization of molecules 
into cellular machinery, through the organization of cells into tissues, to the organization of 
individuals into communities. The study of biocomplexity in the environment requires novel 
approaches to understanding pattern and process across multiple temporal and spatial scales, and 
draws upon interdisciplinary efforts at the interface of biology, physics, chemistry, and 
mathematics. Biocomplexity in the Environment research is a Priority Area at the National 
Science Foundation, with over $35,000,000 currently allocated in grant funds for 2007. 
Additional potential funding sources in biocomplexity research include the National Institute of 


School Research Themes: SNS Faculty 
Current 
Faculty SNS SE SSHA 


Global 
Change 


Bio-
complexity 
Evolution 


Climate, Water-
sheds 


ES 7 9 1 
AA, AB, JB, 
LK, MD, SH, 


TG 


AA, CF, MD, 
BD, JR MM 


AB, JB, LK, PO, 
SH, ST, TG 


QSB 17 5  AA, JB, MD, 
SH 


AA, CF, DA, 
MB, MD, 


BD, MM, JR 
JB, SH 
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Health, the Department of Energy, NASA, the James S. McDonnell Foundation, and the Moore 
Foundation. Biocomplexity research at UC Merced addresses a diverse range of questions 
relevant to integrative biology such as: What are the forces that shape the magnitude and 
diversity of life across multiple temporal and spatial scales? How do systems with living 
components respond and adapt to stress? Are adaptation and change predictable? How do 
organisms within and between populations interact and evolve? A core group of faculty in this 
research theme is developing at UC Merced (see Table 2) that is represented strongly in the QSB 
graduate group, and priorities in this area overlap with the other research themes in BIO, ES, and 
QSB. Further expertise in evolutionary biology, paleoecology, and theoretical biology will be 
required to adequately develop strength in this theme and to fulfill undergraduate and graduate 
teaching (Table 3). In addition, the requested positions in ecology and ecological modeling 
would also help solidify research in this area.  
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Table 3: Proposed SNS and Cross-Unit Faculty in Environmental Sciences and Ecology 
and Evolutionary Biology. See Table 1 for prioritized list over the next 3 years. 


Research Themes 


Faculty Climate, 
Water-
sheds 


Global 
Change 


Bio-
complexity 
Evolution 


Fills coursework 
gaps* 


AY 2011-2012     


Ecology†  x x x BIO, ESS, ES, QSB 


Atmospheric dynamics 
x x  BIO, ESS, ES 


Environmental management++ 
x x  ESS, MGMT, ES 


AY 2012-2013     


Ecological or ecosystem 
modeling x x x BIO, ESS, ENVE, 


MGMT, ES, QSB 
Environmental / Ecological 
biostatistics  x x x BIO, ESS, ENVE, 


ES, QSB  
Earth surface processes/ 
Ecohydrology  x x  BIO, ESS, ENVE, 


ES, QSB 


AY 2013-2014 and beyond     


Environmental health or 
epidemiology x x x BIO, ESS, ES, QSB 


Conservation 
biology/evolutionary biology x x x BIO, ESS, MGMT, 


ES, QSB  
Global change ecology / 
Paleoecology x x x BIO, ESS, ES, QSB 


Theoretical biologist  x x BIO, ESS, ES, QSB 


Physical/chemical 
oceanographer; ocean 
sediments 


x x  ESS, ES 


† Carried over from unsuccessful search in AY07-08, AY08-09 (due to search cancellation). 
¶May be cross-unit position with Engineering; may also contribute to Environmental Health Sciences. 
++Cross-unit position in Management in this area is supported by EES faculty. 
*BIO: Biological sciences; ESS: Earth systems science; ENVE: Environmental engineering; ES: Environmental 
systems; MGMT: Management; QSB: Quantitative systems biology. 
 


c. Environmental Health Sciences 


Earth is an ecosystem that houses more than one million different species whose complex 
interactions with each other and the environment shape the life and fate of its individual 
constituents and their progeny. These interactions are frequently manifested in symbiotic, 
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parasitic and, pathogenic relationships between species. Humans frequently degrade the 
environment, and this in turn affects their health and safety. The cost burden for health care 
associated with environmental toxins and infectious agents, the emergence of drug resistant 
pathogens, the economic impacts of pathogens on agriculture, the threat of bioterrorism, and the 
increasing need to ensure clean and safe air and water are some of the compelling examples of 
how fundamental research in Environmental Health Sciences directly connects to social, 
economic, and political impacts both locally and globally. UC Merced is uniquely positioned to 
develop a strong and interdisciplinary research program in Environmental Health Sciences, 
initially focused in two highly complementary areas: Atmospheric Pollution and Health, and the 
Ecology of Infectious Disease. UCM Faculty who are interested in this research focus or already 
engaged in this research, are listed in Table 4. Potential partners outside of UCM include 
biologists, geochemists, and biodefense researchers at LLNL, LBNL, and Los Alamos National 
Laboratory and UC-wide programs in toxicology.  
 
Table 4: Current faculty FTEs who would contribute to the development of research in 
Environmental Health Sciences. 


Faculty: AA: Andres Aguilar; MB: Miriam Barlow; YC: Yihsu Chen; JC: Jinah Choi; MD: Michael Dawson; HF: Henry 
Forman†; QG: Qinghua Guo; LK: Lara Kueppers; VL: Valerie Leppert†; PO: Peggy O’Day†; DO: David Ojcius†; RO: 
Rudy Ortiz; WR: Wolfgang Rogge†; TW: Tony Westerling. †denotes tenured faculty. 
 
The Environmental Health Sciences program is unique in that it steps beyond a traditional 
biomedical and public health focus to examine fundamental, mechanistic questions from multiple 
angles, fully integrating genomic, biological, geochemical, physical, computational, and 
ecological tools into studies of toxins and pathogens that involve humans as well as other 
organisms. This initiative encompasses both research and education that intersects all three 
schools in a compelling interdisciplinary area and is expected to support new and existing 
undergraduate and graduate programs. It also complements existing and future SNS research 
areas in addition to the environmental research described above, including areas of Applied 
Math, Complex Disease States, and Microbiology and Immunology. The addition of faculty in 
relevant aspects of health management and policy through SSHA and/or the School of 
Management will contribute to the future development of a community-health-focused medical 
school and public health. Recommendations for FTEs are given in our overall planning area 
request for the next three years is shown in Table 1 and over a longer planning horizon in Table 
5.  
 
Atmospheric Pollution and Health - Air pollution in the Central Valley is a daily burden on 
human and ecosystem health and well-being. Organic and inorganic particulates, persistent 


School Research Themes 
Current 
Faculty 


SNS SE SSHA 
Atmospheric 
Aerosols & 


Health 


Ecology of 
Infectious 


Disease 


ES 4 3 1 TW, YC, LK, VL, 
PO, WR YC, AA, MD 


QSB 7   HF, RO AA, MB, MD, 
JC, DO 
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organic pollutants, and precursor gases for ozone formation are produced during routine 
agricultural practices and weekday commutes. These pollutants are lofted into the atmosphere to 
interact with other chemicals or microbes and are eventually deposited in the respiratory systems 
of humans and animals, as well as on plant leaves. The resulting effects on human and ecosystem 
health are devastating. A significant air pollution-related research effort aimed at the 
understanding and mitigating the escalating air quality problems in the Central Valley, Sierra 
Nevada, and elsewhere has already been initiated in the Environmental Systems graduate group. 
Two new air pollution hires (Wolfgang Rogge and a future junior position hire, both in SE) have 
added strength in measurement and analysis of atmospheric pollutants, and will contribute to 
research on human and ecological exposure. Strength in this research area can be built through 
the addition of FTEs in atmospheric dynamics, environmental toxicology, environmental 
epidemiology, and environmental microbiology, which will add to current expertise in 
pathophysiology (HF, RO), particle and surface chemistry (VL, PO), and land use-atmosphere 
interactions (LK; Table 4). UC Merced is well poised to conduct critically needed basic research 
in this area, as well as to developing solutions to these complex environmental and public health 
problems. This area would also benefit from the addition of faculty in atmospheric chemistry and 
environmental/ecological biostatistics. 
 
Ecology of Infectious Disease - Infectious disease agents affect all living organisms, can have 
complex life histories involving multiple species, and can be specialists or generalists in terms of 
host preference.  A better understanding of the ecological and socio-ecological determinants of 
transmission by vectors (e.g., insects, rodents, birds) or abiotic agents (e.g., dust, water, weather 
systems), the population dynamics of reservoir species, the transmission to humans or other 
hosts, or the cultural, social, behavioral, and economic dimensions of disease communication is 
needed.  The interface between humans and both domestic and wild animals is a region rife with 
opportunity for emerging diseases – those that were not pathogenic in the original host, but are in 
the new host (e.g., Hantavirus, SARS).  Evolution of infectious agents and their plant and animal 
hosts is also a critical component of research for understanding the ecology of infectious disease. 
UC Merced is uniquely positioned for research in this area, literally located in the transition zone 
between suburban, agricultural and natural ecosystems. Migratory birds use Central Valley 
agricultural fields as stopover points, and human migration supports the agricultural industry. Air 
pollution can make stressed organisms more susceptible to infection. Building strength in this 
research area requires the addition of FTEs in environmental/ecological biostatistics or 
epidemiology, environmental toxicology, environmental microbiology, and emerging 
zoonoses/immunology (Table 5) to complement initial expertise in evolution (MB, MD), cell 
level host-pathogen interactions (JC, DO), environmental epidemiology (YC), and population 
genetics (AA; Table 4). 
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Table 5: Proposed SNS and cross-unit faculty in Environmental Health Sciences 
  


Research Themes 


Faculty Atmospheric 
Aerosols & 


Health 


Ecology of 
Infectious 


Disease 


Fills coursework 
gaps* 


AY 2011-2012    


Air pollution (SE)†† x  ESS, ENVE, ES 


Atmospheric dynamics x  BIO, ESS, ES 


AY 2012-2013    


Environmental/Ecological 
biostatistics x x BIO, ESS, ENVE, 


MGMT, ES, QSB 
Ecological/Ecosystem 
modeling  x BIO, ESS, MATH, 


ES, QSB  


AY 2013-2014 and beyond    


Environmental Health or 
Epidemiology x x BIO, ESS, ES, QSB 


Atmospheric Chemistry x  CHEM, ESS, 
ENVE, ES 


Environmental toxicology x x BIO, BIOCHEM, 
ESS, ES, QSB 


Environmental Health Policy++ x  BIO, ESS, MGMT, 
ES 


Emerging 
Zoonoses/Immunology  x BIO, QSB 


Eukaryotic Microbiology  x BIO, ESS, ES, QSB 
Mechanisms of Complex 
Disease† x x BIO, QSB 


Infectious Disease  x BIO, QSB 
†  carried over from AY 2007-2008 
††  carried over from AY 2007-2008 
++Cross-unit position in SSHA and/or Management in this area is supported by EES faculty. 
* BIO: Biological sciences; BIOCHEM: Biochemistry; CHEM: Chemistry; ESS: Earth systems science; 
ENVE: Environmental engineering; ES: Environmental systems; MATH: Mathematics; MGMT: Management; 
QSB: Quantitative systems biology. 
 


Teaching - Faculty in Environmental Sciences, Ecology and Evolutionary Biology, and 
Environmental Health Science contribute to both Undergraduate and Graduate Programs. 


Undergraduate Programs:  SNS faculty members with interests in environmentally related 
research contribute primarily to undergraduate Biological Sciences (BIO) and Earth Systems 
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Science (ESS) majors. A number of SNS faculty with interests in Biocomplexity and Evolution 
form the core of the Ecology and Evolutionary Biology emphasis in BIO (Table 2), whereas SNS 
faculty shown in Table 2 in the Climate/Watersheds and Global Change areas and many faculty 
noted in Table 4, together with faculty from other schools, contribute to the ESS major. SNS 
Faculty indicated above contribute to other tracks in the current BIO major and to the Chemical 
Sciences major, particularly Biochemistry and Environmental Chemistry. Faculty contributions 
to multiple undergraduate majors is a strength for the school and valued by the faculty involved. 
However, faculty should be vested in the undergraduate majors to which they contribute.   


Discussions are in progress regarding the feasibility of changing the ESS major to a cross-school 
major to enable faculty who teach the courses to have full participation in programmatic 
direction and student mentoring. This change would also enable the formulation of 
undergraduate tracks, minors, or new majors that intersect with Social Sciences and 
Management, with potential increases in student participation. Plans are in development for a 
separate Ecology and Evolutionary biology major, to be implemented when sufficient faculty are 
on-board to support the major. We foresee the diverse faculty who contribute to environmental 
research as those who will continue to contribute to a number of undergraduate majors in the 
future, rather than aligning strictly with a single major. From a student viewpoint, however, it is 
advantageous to clearly define the differences between majors such as ESS and EEB when the 
programs share courses and faculty. Evolution of these majors will include discussion and 
revisions to distinguish program content and educational objectives for the student. The faculty 
lines proposed above will contribute to existing undergraduate programs by filling programmatic 
course needs and assembling a critical mass of faculty to deliver the curriculum. Furthermore, 
additional of faculty in the Environmental Health Sciences will contribute to proposed 
development of undergraduate programs in Biochemistry and Microbiology and Immunology, as 
well as supporting current majors. 
 
Graduate Programs: At the graduate level, the environmental faculty contribute primarily to the 
Environmental Systems (ES) and Quantitative and Systems Biology (QSB) graduate programs, 
currently the two largest and most successful graduate groups. For example, current extramural 
grants by members of the ES graduate group/SNRI faculty have brought more than $15M in 
research funds and equipment to UCM between 2003 and 2010. The proposed FTEs will 
contribute to strategic areas within the current graduate groups, as well as contribute to 
development of programmatic areas that may eventually spin-off to form new graduate groups.  


Resources - Development of a stellar program in Environmental Sciences, Ecology and 
Evolutionary Biology, and Environmental Health Sciences requires resources in faculty, space 
and centralized core research facilities.  
 
Faculty: A description of the types and proposed sequencing of faculty hires for each emphasis 
area is described above. The faculty hiring plan is derived from the need for balanced growth 
among the thematic areas described above, graduate and undergraduate teaching demands, 
identification of cross-school and cross-discipline hires that support multiple degree programs 
and research areas, and laboratory space limitations. As noted above, the interdisciplinary nature 
of environmental programmatic areas requires support from a breadth of faculty within SNS and 
among all of UCM’s schools. The research initiatives we are pursuing and the graduate and 
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undergraduate degree programs associated with them span from “Natural Sciences-centric” to 
truly cross-school. Thus, long-range planning requires a university-wide view of programmatic 
development and needs. An immediate goal is to insure balance between SNS, SE, and 
SSHA/Management in thematic areas where complementary or cross-school hires can be made. 
We note, however, the difficulties associated with formal joint appointments for Assistant-level 
faculty. Given the likelihood of future junior faculty with cross-school research and teaching 
affinities, an explicit policy for evaluating and promoting interdisciplinary scholars should be 
established at UCM. Additional research support comes from the affiliation of adjunct 
researchers. There are presently two adjunct faculty (Duffy, Quinn) affiliated with the ES 
graduate group. Four additional government scientists have expressed interest in being involved 
with supervising graduate students, teaching, or being Co-PIs on grants. We expect to affiliate at 
least two more government scientists with the ES graduate group in the near future. 
 
Space and centralized facilities: The research encompassed within three broad environmental 
areas described above has prime opportunities for funding from a variety of government and 
foundation sources that span across physical, chemical, and biological sciences and engineering. 
Our strategic development is targeted to interdisciplinary areas where funding opportunities exist 
or are anticipated to increase. Programmatic growth relies on the availability of adequate space 
for research, graduate students, post-doctoral associates, and technical support staff for new and 
existing faculty as their individual research portfolios grow.  
 


 Centralized instrumentation and computing facilities are critical to the success of the 
interdisciplinary research carried out in the area. Space and technical personnel support must be 
provided for these facilities to enable cutting edge research in a cost-effective way. Continued 
support for courses with field labs (which incur comparable or lower per student costs than 
courses with indoor labs) is critical for providing students with quality hands on research and 
educational opportunities.  


Several established centralized facilities figure prominently in the environmental program 
areas. The SNRI Wawona Field Station provides support for field-based research and learning 
across all research themes by housing field researchers, and by hosting field classes and 
workshops. SNRI is helping spearhead UCM's flagship Yosemite Leadership Program --- a 
partnership between the University of California, the National Park, and the largest privately 
owned business to develop tomorrow's thoughtful, ethical, and innovative leaders. The 
Environmental Analytical Laboratory (EAL, administered under SNRI) provides core analytical 
support for all research themes, including instrumentation for lab courses required in several 
majors (ESS, ENVE, CHEM). Likewise, the Imaging and Microscopy Facility (IMF) is a key 
support laboratory for multiple research themes and is used in several lab-based courses. The 
Genomic Core Facility (GCF) is the first centralized facility with genomics instrumentation to 
fulfill multiple needs of faculty in SNS and SE, with a foundation based on sequencing and 
microarray analysis equipment already available through faculty start-up funds. The GCF is 
essential for the success of research themes in Global Change, Biocomplexity and Evolution, and 
Ecology of Infectious Diseases. A collaborative scientific supercomputing cluster is under 
development using start-up funds, to be co-administered by Applied Mathematical Sciences and 
Environmental Systems faculty with support from the School of Natural Sciences. This 
computing facility will support research in the Climate and Watershed Resources and Global 
Change research themes. Core facilities in other program areas such as those supporting 
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chemical sciences would also be used by environmental faculty. A critical need for 
strengthening the Global Change and Biocomplexity and Evolution themes is a modern 
greenhouse facility and freshwater and seawater aquaria. University technical staff support for 
existing (i.e., EAL and the IMF) and new facilities is an essential feature of centralized facility 
success. 
 


 Space and Facilities - Environmentally related faculty require a range of resources to support 
research that may encompass laboratory, field, and/or computational methods. Both junior and 
senior faculty will need adequate start-up packages, laboratory and office space, and institutional 
investment for equipment, both shared as noted above and individual. Anticipated space 
requirements for the priority hires over the next three years in the ES/EEB/EHS planning area 
are shown in Table 1.  


Over the longer term, each of the new faculty will require at least the CPEC average of 
~700 square ft (assuming about 50% senior faculty), in addition to adequate space for centralized 
facilities that these faculty might use. With the possible exception of an epidemiologist or 
ecological biostatistician, new Environmental Health Sciences faculty require standard wet lab 
space with fume hoods, analytical instrumentation, and/or field equipment. New faculty in 
atmospheric chemistry and toxicology would likely take advantage of the Environmental 
Analytical Facility, and also the Imaging and Microscopy Facility or the Genomics Core lab, 
depending on their particular research. Depending on their research emphases, the 
Environmental Toxicologist, Emerging Zoonoses, and/or Animal Responses to Air Pollution 
researchers may need access to the vivarium or a biosafety level three (BSL3) facility (unless 
certain agents are avoided). Environmental Health Sciences faculty could also make use of core 
facilities under development by current QSB, ES, Applied Math, and Chemistry faculty. 
Anticipated use of existing UCM facilities by the ES/EEB/EHS priority hires over the next three 
years are shown in Table 1. 
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Table 1. Environmental Sciences, Integrative and Evolutionary Biology, and Environmental Health Sciences CAPRA table of requested FTEs 


 


Priority  Name of Position  Level†  Primary 


Major 


Secondary 


Major 


Primary 


Grad 


Group 


Secondary 


Grad Group 


Estimated 


startup 


Estimated space  Special needs and 


strategic considerations 


Year 1 (starting Fall 2011) 


 


1  Ecology  Open  BIO  ESS  QSB  ES  $300 – 800K  Office + 1,200 sf wet/dry 


lab 


Possible use of GIS, 


field facilities, EAL 


2  Atmospheric 


dynamics 


Open  ESS  Management  ES    $200 – 300K  Office + graduate student 


and computational 


workspace (400 sf) 


Possible use of GIS 


facility, parallel 


computer cluster 


2  Environmental 


management 


Open  ESS  Management  ES  SCS  $200 – 300K  Office + graduate student 


space 


Possible use of GIS or 


field facilities 


Year 2 (starting Fall 2012) 


 


1  Ecological or 


ecosystem modeling 


Open  ESS  BIO  ES  QSB  $200 – 300K  Office + graduate student 


and computational 


workspace (400 sf) 


Possible use of GIS 


facility, parallel 


computer cluster 


2  Environmental / 


Ecological biostatistics 


Open  BIO  ESS  ES  QSB  $200 – 300K  Office + graduate student 


space 


Possible use of GIS 


facility 


2  Earth Surface 


processes/ 


Ecohydrology 


Open  ESS  BIO  ES    $300 – 800K  Office + 1,200 sf wet/dry 


lab 


Possible use of GIS, 


field facilities, EAL 


Year 3 (starting Fall 2013) 


 


                   


1  Environmental health 


or epidemiology 


Open  BIO  ESS  QSB  ES  $300 – 500K  Office + 1,200 sf wet or 800 


sf dry lab 


Possible use of GIS 


facility, EAL 


2  Conservation biology 


/ Evolutionary biology  


Open  BIO  ESS  ES  QSB  $300 – 800K  Office + 1,200 sf wet/dry 


lab 


Possible use of GIS 


facility, EAL 


2  Global change 


ecology / 


Paleoecology 


Open  BIO  ESS  ES  QSB  $300 – 800K  Office + 1,200 sf wet/dry 


lab 


Possible use of GIS, 


field facilities, EAL 


 
† All searches are designated as open because of the strong need of more senior faculty in all of these programmatic areas, and the low probability of successfully recruiting 


senior candidates in any of these positions. 
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Physics Strategic Plan 
 


Physics is the study of the properties of nature at their most fundamental.  It ranges 
from the study of the very tiniest pieces of matter and energy, including molecules, 
atoms,  photons,  and  subatomic  particles,  to  the  study  of  the  entire  universe.  
Insights in physics have revolutionized our society.  It is hard to imagine an area of 
science  or  engineering  that  has  not  been  profoundly  affected  by  fundamental 
developments  in physics.   One need only  think of  the harnessing of electricity,  the 
invention of the transistor, and the discovery of the laser.   The present strength in 
physics at Merced is centered on three broad areas of research, detailed below. 


 


1. Atomic, Molecular, and Optical Physics 
 
UC Merced is building a strong research emphasis in atomic, molecular, and optical 
(AMO) physics.  Interest and developments in this field have surged in the last ten to 
fifteen  years,  primarily  due  to  advanced  experimental  techniques.  These 
developments have been recognized by several recent Nobel prizes: for ion trapping 
and atomic clocks (1989; Ramsey, Dehmelt, Paul),  for atomic cooling and trapping 
techniques (1997; Chu, Cohen‐Tannoudji, Phillips), for the creation of Bose‐Einstein 
condensates  (2001; Cornell, Ketterle, Wieman),  and most  recently  for  advances  in 
quantum optics (2005; Glauber, Hall, Haensch). 


The modern trend in AMO science is toward greater control over quantum systems 
such  that  quantum  coherence  is  maintained  and  quantum  processes  can  be 
resolved.  This includes working at very low temperatures, at ultrashort time scales, 
and with very high spectroscopic precision.   Modern techniques can now routinely 
address  single  atoms,  single  photons,  and  single  qubits  (the  quantum  analog  of  a 
bit).The  technological  implications  for  such  precise  control  over  the  fundamental 
building blocks of ordinary matter are as yet unimagined, but the promise is great.  
By  analogy,  the  laser,  which  in  some  sense  is  a  “Bose‐Einstein”  condensate  of 
photons, has impacted almost every area of technology and medicine.  The program 
in AMO physics complements  the  research programs  in condensed matter physics 
and chemistry. 


 


Atomic, Molecular and Optical Physics Research 


At present UC Merced has hired seven faculty whose research supports the general 
AMO theme: Roland Winston and Ray Chiao (both split between Natural Science and 
Engineering),  Kevin  Mitchell,  Jay  Sharping,  Lin  Tian,  Michael  Scheibner  and 
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Sayantani Ghosh. Potential areas for future AMO hires,  include, but are not  limited 
to: 


 ultrafast  optics:  pico‐,  femto‐,  and  attosecond  pulses,  time‐domain  studies, 
wavepacket  dynamics,  high  harmonic  generation,  photonic  crystals  and 
nanostructures for plasmonics and terahertz dynamics 


 attosecond physics: fourth generation synchrotron sources, attosecond pulse 
generation, characterization, and applications 


 fundamental quantum processes and engineering: quantum control, quantum 
computing and information theory 


 atomic  cooling  and  trapping:  ultracold  gases  and  plasmas,  Bose‐Einstein 
condensates, degenerate Fermi gases, superfluidity 


 precision measurement: atomic clocks, ultrasensitive detectors, high precision 
spectroscopy, multi‐photon microscopy 


 novel  imaging  techniques:  sub‐diffraction  fluorescence  imaging,  near‐field 
imaging, etc.  


 


Funding potential: Various government  funding agencies support physics research, 
and  AMO  research  in  particular,  with  NSF  being  the  largest  sponsor  of  table‐top 
AMO  research.    Furthermore,  DOE  funds  several  large  national  user  facilities, 
including three that are strategically  located with respect to UC Merced: Lawrence 
Livermore National Lab, Lawrence Berkeley National Lab, and  the Stanford Linear 
Accelerator Center.   Research  is  supported  to  a  significant  extent by  the DOE and 
defense organizations (DARPA, ONR, AFOSR, ARO). In addition, optics research has 
historically benefited financially from its close connection to industry and industrial 
applications. 


Crossdisciplinary and crossschool linkages 


Expertise  in AMO science has  a natural  connection  to  other present  and potential 
University  research  programs.    This  is  reflected  in  the  fact  that  two  of  the  AMO 
faculty have joint appointments between natural science and engineering.   Specific 
connections include, but are not limited to: 


a) The energy sciences program:  Optics is of fundamental importance to solar 
energy collection. 


b) Chemical physics/ physical chemistry: Current faculty rely heavily on lasers 
and  other  optical  techniques.    They  could  be well  supported  by  additional 
expertise in optics and atomic physics. 


c) The materials or nanoscience programs would benefit from advanced optical 
techniques.    Also,  many  of  the  issues  of  quantum  control,  manipulation, 
computing, etc. are relevant to nanoscience just as they are to AMO science. 


d) Computer  science:  Quantum  computation  and  information  processing 
synergizes naturally with computer science. 


e) Biology  and  Earth  systems  science:  Synergy  could  potentially  arise  in  the 
areas of microscopy, advanced detector design, and optics. 
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2. Condensed Matter Physics  
The  Condensed  Matter  Physics  program  in  Natural  Science  is  a  broad, 
interdisciplinary program focusing on “condensed” phases of matter.  These phases 
range  from simple solids and  liquids to metallic and semiconductor nanomaterials 
to  exotic  condensed  phases  such  as  the  superconducting  phase  exhibited  by 
conduction  electrons  in  certain  materials,  and  the  ferromagnetic  and 
antiferromagnetic phases of spins on atomic lattices.   The intellectual scope of this 
program is vast, and includes an understanding of the optical, electrical, mechanical, 
and transport properties of materials, encompassing  the nano‐  to  the macro‐scale.  
Research  in  condensed matter  can  be  harnessed  to  design  new materials  such  as 
magnets,  semiconductors,  ferroelectrics,  superconductors,  polymers,  and  liquid 
crystals,  used  for  applications  in  a  wide  variety  of  disciplines  including  efficient 
energy  conversion,  ultra‐fast  optics,  quantum  information  processing,  and 
structural materials, to name a few.   


 


Condensed Matter Physics Research 


The faculty participating in this program span the disciplines of solid state physics, 
nanoscale  physics,  soft  matter  physics,  physical  chemistry,  surface  science  and 
materials characterization.  Several specific areas that are at the forefront of modern 
condensed matter  science  are  targeted.    These  include  photonic  materials,  nano‐
scale electronics, quantum information and “smart” materials.  


Photonic  materials.    “Photonics”  may  be  broadly  defined  as  the  technology  of 
generating  and  harnessing  light  and  other  forms  of  radiant  energy.    All  photonic 
technologies  rely  on  appropriate  materials,  which  may  be  organic,  inorganic,  or 
composites.    Materials  that  respond  nonlinearly  to  light  are  used  in  frequency 
conversion of lasers, as optical limiting materials to protect eyes or optical sensors 
from laser pulses, and as contrast agents in nonlinear optical imaging technologies.  
Materials  that change their optical properties  in response to applied electric  fields 
can be used to fabricate electro‐optic modulators for electrical to optical conversion 
in  fiber‐optic  communications.    Photonic  band‐gap  crystals,  periodic  dielectric 
structures  that  forbid  propagation  of  a  certain  frequency  range  of  light,  have 
potential  applications  in  ultra‐low‐threshold  lasers,  optical  filters,  polarizers,  and 
waveguides.  Metamaterials are those that exhibit novel optical properties leading to 
compact  imaging  systems  and  even  “cloaking”  devices.  Research  in  this  area  is 
highly  interdisciplinary  and  spans  solid‐state  physics,  surface  science,  optical 
physics, physical chemistry and applied mathematics. 


Nanoscale electronics. “ Nano‐electronics” is poised to provide the next technological 
revolution  in  computer  design.    Moore’s  prediction  of  rapid  miniaturization  has 
already pushed commercial  transistors well below 100 nm  in size.   Developing an 
in‐depth understanding of the fundamental properties of nanoelectronic devices  is 
of crucial importance because Nature behaves quite differently at the nanoscale, and 
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an  extrapolation  of  our  knowledge  at  larger  dimensions  is  not  possible.  It  is  not 
prudent  to  invest  a  vast  amount  of  time  and  effort  to  try  to  compete  with  the 
immense silicon  industry.  Instead,  it  is more attractive  to  look  into nanoelectronic 
devices  that  could  play  a  role  complementary  to  the  silicon  technology,  with  a 
strong  focus on exploring  the possibilities of organic materials,  for example  in  the 
form of single molecules or self‐assembled molecular monolayers.  Investigating the 
use  of  complex  transition‐metal  oxides  in  nanoelectronic  devices  is  another  field 
worth  exploring  since  these  materials  show  a  wide  range  of  interesting 
characteristics, including strongly insulating behavior, high‐temperature magnetism 
and superconductivity.  Nanoelectronics is the field where physics, material science, 
chemistry and electrical engineering inevitably meet. 


Quantum information science.  The tremendous miniaturization of electronic devices 
has led to the point where the spatial scale has hit the atomic limit.  In this regime, 
the  quantum  properties  of  matter  dominate,  which,  at  first  glance,  seems  to 
compromise information processing and storage, since quantum states are unstable 
and  are destroyed by  the  very  act  of making  a measurement.   However,  this  very 
fragility  of  quantum  phenomena  has  the  capability  of  revolutionizing  the  fields 
communication  and  computation.    A  quantum  channel  of  information  transfer  is 
very secure, since any effort to eavesdrop leaves an imprint on the quantum state. 
Computation power is exponentially enhanced when using quantum bits instead of 
classical  ones  due  to  the  property  of  entanglement, which  adds  immense  parallel 
processing  capabilities.  Recently,  quantum  information  processing  has  started 
influencing  the  agenda  of  condensed  matter,  and  some  of  the  implementable 
quantum bits which  this  field  has  contributed  include  superconducting  structures 
(Josephson  junctions),  single‐electron  quantum  dots  and  semiconductor  photonic 
devices.  


Photovoltaics.    As  the  worldwide  demand  for  energy  increases,  the  need  for 
renewable energy sources will become more and more urgent.   Solar energy is the 
obvious answer, providing an unlimited, pollution‐free energy source.  Through the 
use of efficient photovoltaics, a relatively small amount of land area can in principle 
be  used  to meet  the  energy needs  of  the  entire United  States.    For  these  reasons, 
research  into more efficient and  lower cost ways of  turning the energy of sunlight 
directly into electrical energy is now, and will continue to be, an important field in 
the  physical  sciences.    Photovoltaic  devices  can  be  grouped  into  two  broad 
categories,  each  type  having  its  advantages  and  disadvantages:  solid  state 
(semiconductor)  devices,  which  may  be  organic,  inorganic,  or  hybrid,  and 
electrochemical cells.  


The California Advanced Solar Technologies Institute (CAST).   This year the California 
Advanced Solar Technologies  Institute  (CAST) was established at UC Merced,  lead 
by physics faculty member Roland Winston and funded by a five year $2.25 million 
dollar grant from the UC Office of the President. CAST will serve as a platform for a 
variety  of  solar  energy  projects  including  development  of  novel  photovoltaic 
devices, which  convert  sunlight  into  electricity,  and  thermal  energy  for  cooling  of 
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buildings,  industry  and  other  applications.  In  addition  to  speeding  the 
commercialization of solar technologies, another of CAST's primary goals is to help 
train the next generation of solar energy researchers.  


The  areas  described  above  are  particularly  attractive  because  they  offer  the 
possibility of many different types of collaborations, both within UC Merced and at 
other  nearby  institutions.    Potential  industrial  collaborations  could  be  found  in 
nearby Palo Alto and the Bay Area.  There are also collaborative opportunities with 
Lawrence  Livermore  National  Laboratory  (LLNL)  through  LLNL/UCM  adjunct 
faculty.  We also anticipate that collaborations and funding through NASA/Ames will 
be available in the near future. 


Current faculty in this research area are: 


 Roland Winston (solar energy, optics) 
 Sayantani Ghosh (experimental condensed matter physics) 
 Raymond Chiao (experimental condensed matter physics) 
 Lin Tian (theoretical condensed matter physics and quantum information) 
 Ajay Gopinathan (theoretical soft condensed matter physics and biophysics) 
 Linda Hirst (Experimental soft condensed matter physics and biophysics) 
 Michael Scheibner (Experimental condensed matter physics) 


 


Other faculty across disciplines who could contribute include 


 David Kelley (experimental chemical physics) 
 Anne Kelley (experimental physical/analytical chemistry) 
 Tao Ye (nanotechnology) 
 Jennifer Lu (materials engineering) 
 Valerie Leppert (materials engineering) 


 


Given  the  necessarily  diverse  and  fundamentally  interdisciplinary  nature  of  this 
group, and the desirability of building on and extending current strengths, we would 
like  to  see  recruitment  of  new  faculty  in  fields  that  encompass  and  bridge 
condensed matter physics, physical chemistry, and materials engineering.  We need 
to  recruit  faculty  with  related  but  complementary  research  interests  in  order  to 
build  a  program  that  can  attract  graduate  students,  offer modern  and  compelling 
programs for both undergraduate and graduate students, successfully compete  for 
funding,  and  achieve  national  and  international  prominence  in  research.    The 
condensed matter physics and senior nanoscale physics searches underway during 
the current academic year will  result  in new  faculty who would contribute  to  this 
research area.    It  is assumed that these positions will be carried forward if we are 
unsuccessful at filling them this year.  


Funding  potential:  The  level  of  support  available  is  a  primary  concern  when 
considering programmatic initiatives.  This type of research is very well funded and 







 6


we  suspect  will  continue  to  be  well  funded  in  the  foreseeable  future.    The  Bush 
administration’s  American  Competitiveness  Initiative  (ACI)  commits  to  doubling, 
over  10  years,  funding  for  research  at  key  federal  agencies  that  support  physical 
science and engineering: NSF, DOE’s Office of Science, and NIST.   Part of the ACI is 
the Advanced Energy  Initiative, which provides  for  a  22%  increase  in  funding  for 
clean‐energy  research at  the DOE.    The  fields  of  solid‐state physics,  and materials 
science will  be  key  to  advances  in  new  energy  sources,  and UCM  could  become  a 
major  player  in  a  field  in  which  few  established  universities  yet  have  large,  well 
developed programs. 


Single‐investigator or small collaborative group funding in this field is available 
from a number of different agencies and programs within these agencies.  Examples 
include: 


 NSF: programs in Physics and Materials Research divisions. 
 AFOSR Broad Area Announcement (BAA):  programs in Metallic Materials, 


Ceramic and Nonmetallic Materials, Quantum Electronic Solids, 
Semiconductor Materials,  Surface and Interfacial Science. 


 ARO BAA: programs in Condensed Matter Physics, Quantum Information 
Science,  Surfaces and Catalysis, Electrochemistry and Advanced Energy 
Conversion, Materials Synthesis and Processing. 


 ONR BAA: programs in Electronic Materials, Semiconductor Materials.  
 DARPA: solicitation in Nano‐Composite Optical Ceramics. 
 DOE: Several programs in Basic Energy Sciences: Condensed Matter Physics, 


Materials and Engineering Physics. 
 


 


3. Biological Physics 
Experimental, computational and theoretical methods and techniques from Physics 
have  played  a  major  part  in  recent  advances  in  our  understanding  of  biological 
systems.  Examples  include  cutting‐edge  imaging  techniques  that  have  provided 
snapshots of biological molecules and their complex assemblies in action and have 
also led to dramatic improvements in medical imaging.  The ability to control matter 
at the smallest scales, using for example optical and magnetic tweezers, has allowed 
us  to  study  and  manipulate  biological  processes  at  the  single  molecule  level. 
Theoretical  and  computational  modeling  are  leading  the  way  in  our  efforts  to 
understand  protein  folding/misfolding,  the  functioning  of  molecular  motors  and 
enzymes, ion channels, membrane structure and dynamics as well as the dynamics 
of  complex  biochemical  and neural  networks.  The  result  of  advances  in  biological 
physics will be a better understanding of normal and pathological processes at both 
the molecular and systems  level. Equally  important,  from a physics perspective,  is 
that  studies  of  biological  systems  that  serve  as  paradigms  of  complex,  self‐
assembling,  non‐equilibrium  systems  has  led  to  new  and  interesting  physics 
including  emergent  properties  in  dynamical  networks,  self‐assembled,  self‐
replicating  systems,  the  thermodynamics  of  “active”  systems  and  an  atomistic 
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understanding of complex macromolecules. Biophysics is the most rapidly growing 
area in physics research attracting both seasoned physicists  from several different 
subfields and large numbers of entering students. 
To develop  a  state  of  the  art  research program  in  biophysics  requires  individuals 
who have had extensive training  in doing biophysical research, hailing from either 
traditional  physics  subfields  such  as  condensed  matter,  polymer  or  statistical 
physics  or  from  more  interdisciplinary  backgrounds  including  specifically 
biophysics, materials or bioengineering. 
 


Biological Physics Research 


Current faculty in this research area are: 


 Ajay Gopinathan (theoretical soft condensed matter physics and biophysics) 
 Linda Hirst (Experimental soft condensed matter physics and biophysics) 
 Jay Sharping (experimental biophotonics) 


 


Other faculty across disciplines who could contribute include 


 Mike Colvin (computational biology) 
 Tao Ye (nanotechnology) 
 Wei‐Chun Chin (bioengineering) 
 Ariel Escobar (bioengineering) 
 Andy LiWang (biochemistry) 
 Patti LiWang (biochemistry) 


 


A core group of at  least 6 biophysicists is needed to establish a strong competitive 
program.  Broad areas of interest include biomaterials and biopolymers, membranes 
and  associated  phenomena,  single  cell  studies  of  biomechanics  including motility 
and mitosis, microfluidics with biological applications   and protein folding. Several 
specific  research  fields  are  listed  below  that  would  allow  us  to  attract  the  best 
available candidates with interests in these broad areas.  


 Biocompatible organic materials as organ replacements and/or as scaffolds for 
cell growth (links to Materials program and to Bioengineering) 


 Development of ultrasensitive bioanalytical techniques, particularly for single 
molecule/single assembly measurements and/or high throughput screening 


 Single molecule studies of molecular motors, DNA/RNA dynamics, 
transcription factor binding/functioning, viral genome packaging, ion channel 
transport etc. 


 DNA and/or other biological macromolecules as scaffolds for fabrication of 
organized structures (links to Materials program) 


 Protein folding, experimental and computational methods that quantitatively 
determine protein structure and folding pathways  
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 Atomistic modeling of biological systems: channels, membranes, receptors, 
proteins, enzymes (links to CCB) 


 System level studies of mitosis, morphogenesis, cellular motility, cytoskeletal 
dynamics, viral self‐assembly, cellular hydrodynamics, chemotaxis and pattern 
formation. (links to Systems Biology) 


 Membranes and associated phenomena including fusion, exo/endocytosis, 
pore formation and functioning, lipid rafts. Also biomedical applications of 
engineered membranes. (links to Materials and Bioengineeing). 


 


It  is  to  be  noted  that  many  of  these  areas  will  have  a  considerable  overlap  with 
research  interests  in  Biochemistry  and  Molecular  Biology.    There  is  also  a 
considerable  overlap  with  the  field  of  soft  condensed  matter  physics  in  both 
expertise and methodology. We will seek to hire individuals to enhance this natural 
synergy and anticipate hiring both theorists and experimentalists in these fields. 


Funding potential.   Funding  for  biophysics  is  growing  at  an  extremely  rapid  pace.  
The NSF provides substantial funding for fundamental research in physics including 
its interfacial areas with biology.  Research more directed toward specific problems 
in  the  life sciences  is supported by  the NIH, and also  to a significant extent by  the 
DOE  and  defense  organizations  (ONR,  AFOSR,  ARO).    Funding  for  research  in 
biological physics  is also available  from private  foundations  (e.g. Packard, Hughes, 
Burroughs‐Wellcome) and for‐profit companies.   Faculty with research interests in 
this area should have a variety of funding opportunities available to them, although 
all of these sources are highly competitive. 


Cross-disciplinary and cross-school linkages 
The fundamental principles of Physics form the foundation for all of modern science 
and  engineering. While  there  remain  exciting  unsolved  problems  in  pure  physics 
there  is  increasing  interest  in  the  frontiers  that  lie  at  the  intersection with  other 
disciplines  including  the  life  sciences,  earth  and  environmental  sciences,  and 
engineering. The Biological Physics program is explicitly  interdisciplinary between 
the  physical  and  life  sciences,  and  there  should  be  extensive  opportunities  for 
collaboration  across  these  groups.    In  particular,  Biological  Physics  faculty  are 
expected  to  have  research  interests  that  overlap  Biochemistry, Molecular  Biology 
and  engineering,  particularly  Bioengineering.    Finally,  this  research  area  offers  a 
natural  interface with  the proposed medical  school.  Interdisciplinary collaborative 
science  is  one  of  the  few  strengths  that  UC  Merced  can  leverage  as  a  research 
institution,  and  this  strength  should  be  fostered  as  a  means  of  bolstering  the 
resources and potential of both biological and physical science at UC Merced. 
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4. Astrophysics 
 
Introduction 
The University of California is a world leader in (observational) astronomy and 
(theoretical) astrophysics. The world’s largest, W.M. Keck twin 10-m telescopes have 
been designed and built by UC in collaboration with Caltech, and a joint future 30-m 
telescope is well on its way. This unprecedented access of UC astronomers to the world’s 
premier optical telescopes has also stimulated a vigorous development in several areas of 
theoretical and computational astrophysics. Thus there is a vibrant community of 
astronomers and astrophysicists in California, which also includes many researchers at 
federally funded laboratories as well as private organizations. 
All of the well established UC campuses have used this unique access to facilities and 
expertise to develop first class astronomy and astrophysics research groups. We propose 
to begin such a research direction also on our campus. Our goals will be carefully chosen 
to leverage and augment physics research already conducted at UC Merced, while being 
realistic in scope. Our first consideration is what kind of ‘flavor’ of astronomy and 
astrophysics we believe would be optimal for UC Merced. Astrophysics can be broadly 
classified as: theoretical, observational instrumental, and experimental. 
Experimental or laboratory astrophysics, typically aims to study the physics and 
chemistry of interstellar or interplanetary molecules and dust grain particles under 
extreme conditions (high vacuum, cold temp., UV/X-ray irradiation or high energy 
particles [Cosmic Rays]). Laboratory astrophysics groups require significant laboratory 
facilities. In California there are current successful groups at LLNL (Livermore) and 
NASA Ames (Mountain View) working in these areas. Instrumentation development for 
telescopes (imaging cameras, spectrographs, adaptive optics technology) is similarly a 
laboratory and engineering intensive endeavor This work is very well done at UC Santa 
Cruz and UCLA. Researchers in both these two fields, laboratory astrophysics and 
instrumentation, would require laboratory space comparable with other experimental 
physicists currently in the physics group. 
 Observational astrophysics (astronomy) has grown enormously in California, as well as 
nation wide and globally, thanks to the many new observatories on the ground and in 
space, and covering the entire spectrum from radio – infra-red –optical – X-ray – 
Gamma-ray wavelengths. Competition for observing time is fierce (oversubscription rates 
range from 4 – 10), and with it funding is equally limited. Successful observing proposals 
increasingly rely on demonstrable theoretical and analytical team work at the home 
institutions. 
Theoretical astrophysicists study a broad range of phenomena, several of which have 
been well developed in California at UC, Caltech and Stanford, For example, cosmology, 
galaxy evolution, stellar evolution, extraterrestrial planet searches and Galactic Center 
(black hole) studies are well established research directions at several of the UC 
campuses. Below we describe an area of research that is presently less emphasized within 
UC, but which exploits several areas that uniquely suited to UC Merced 
Proposed research direction 
The above considerations suggest a specific direction for UC Merced for starting a 
modest astronomy and astrophysics (sub-)group that would be a natural fit: astrophysical 
research which is directed at studying the physics and chemistry of materials exposed to 
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the extreme conditions of space.  The intellectual foundation of this program is to 
understand how the optical, electrical, mechanical, physical and chemical properties of 
large molecules and nanoparticles are modified by exposure to the harsh environment of 
space and how these changes, in turn, influence the origin and evolution of planets, stars, 
and galaxies in the Universe. In addition, the impact of these large molecules and 
nanoparticles on the emergence of life and space is a question which is now emerging as 
new field of research that can be successfully probed. Besides these fundamental science 
aspects, this program will also lead to a deeper understanding of materials and their 
properties on the nanoscale. 
It is well established that large molecules and dust are ubiquitous and abundant 
components in the interstellar medium of galaxies and conversely play a major role in the 
evolution of the Universe. Mid infrared spectra of almost all objects show the tell tale 
signatures of large Polycyclic Aromatic Hydrocarbon molecules and nanograins. This is 
particularly true for regions of star and planet formation. These components dominate the 
opacity of these regions and hence control their observable spectral characteristics and 
thus whatever we can learn through remote observations. These species dominate the 
energy balance of the gas through the photo-electric effect – and hence its thermal 
properties such as pressure and temperature – as well as the ionization balance – and 
hence the coupling to prevalent magnetic fields. In addition, these species provide 
surfaces for active chemistry and influence in many ways the organic inventory of space, 
in particular in regions of star and planet formation. 
 
 
This program will leverage the following strengths of UC Merced: 
 
1) Close proximity to major, unique national laboratories – Lawrence Livermore National 
Laboratory, Lawrence Berkeley National Laboratory, and NASA Ames Research Center 
– that provide facilities and research environments for experiments on large molecules 
and nanograins under astrophysically relevant conditions. These include the analytical 
tools to study the properties of molecules and nanograins relevant to astronomers as well 
as providing energetic UV/X-ray and energetic particle environments which are so 
relevant to space. In addition, the Bay Area is home to several groups that study materials 
from sample return missions. 
 
2) Direct access to the Keck observatory and its infrared instrumentation which provide 
prime observational opportunities to study the characteristics of large molecules and 
nanograins in space. In addition, access can be obtained to NASA's new orbital and space 
based initiatives in the infrared (The Stratospheric Observatory for Infrared Astronomy – 
SOFIA; and the 6.5-m James Webb Space Telescope) which makes this program very 
timely. Specifically, These observatories are geared towards probing the characteristics of 
large molecules and nanograins in regions of active star and planet formation in the here 
and now and all the way out through the era when most stars and galaxies were 
assembled. 
 
3) The unique UC Merced research environment which is conducive to interdisciplinary 
studies where astronomers in the area of astrochemistry, astrophysics, and astrobiology 
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can work closely together with experts in physical chemistry, solid state physics and 
surface science, and materials sciences. 
  
Scope of the program 
 To start a viable astronomy and astrophysics  (sub-)group within physics at UC Merced 
would require the commitment, over the next few years, to hire a total of at least 3 faculty 
members in these fields. Fewer faculty would not be able to start a minor in astronomy 
and astrophysics and would only wet the appetite of prospective graduate students. These 
faculty would also benefit from close interactions with physics and engineering 
colleagues who have an open eye towards astronomy and astrophysics but who are firmly 
embedded within other disciplines, specifically in the areas of molecular physics, 
material sciences, Earth and planetary sciences, biochemistry and astrobiology, thus 
exploiting a truly interdisciplinary environment. 
A physics minor in astronomy and astrophysics of the kind described above would 
provide graduate students at UC Merced with a unique research environment and learning 
experience that will poise them well for future careers of research in astronomy and 
astrophysics, (space-) materials sciences, NASA, national research laboratories, or 
aerospace industry. 
If such a program would begin with the very near future, then current ‘Recall Adjunct 
Professor of Research’ Wil van Breugel could help jump start such a group by teaching 
an upper level observational astronomy class. 
 
 


Space and Facilities Needs 
In a well balanced department a three to one ratio between experimental physicists and 
theoretical physicists is typical.  Thus, most physics hires should be experimentalists. 
Although the nature and configuration of the space required by different types of 
physicists is quite different, all of the experimentalists are likely to require an average of 
at least 1000 sq. ft. of lab space each, plus office space for the  PI,  postdocs,  and 
graduate  students.  A  junior  experimental  astrophysicist may  not  require  as much 
space however as many of their experiments will take place remotely. We anticipate 
that theoretical/numerical astrophysicist will need just office space for themselves 
and  group members.  Established  senior  faculty will  require more  space  than  this.  
Start‐up costs for experimentalists depend on specific research needs but typically 
fall  in  the  $500k‐$750k  range  for  a  junior  hire  and  700k‐1.5M  for  a  senior 
established hire.  


Experimental  condensed  matter  and  AMO  physicists  sometimes  need  bench  and 
fume hood  space but  typically have  large pieces  of  specialized equipment  such  as 
cryostats,  vacuum chambers,  and  laser‐based setups on  large optical  tables.   They 
often also have specialized requirements  for the space  in which these  instruments 
are housed, such as high temperature stability, low vibration, isolation from sources 
of  electrical  noise,  and  light‐tightness.    Because  of  the  specialized  nature  of  the 
instrumentation it  is often not possible  for a single room to be shared by multiple 
investigators Experimental biophysicists tend to have research groups that require 
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a  mixture  of  wet  lab  space,  with  fume  hoods,  and  dry  space  for  specialized 
instruments  and  depending  on  the  specific  field  they may  require  access  to  core 
facilities for confocal microscopy, in‐house x‐ray diffraction, or lithography facilities. 
Theoretical  and  computational  hires  will  require  office  space  and  computational 
facilities for the PI, postdocs, and graduate students. 


 


Faculty Needs 
At  a  bare  minimum  twelve  FTEs  will  be  needed  to  teach  the  core  of  the 
undergraduate  and  graduate  physics  curriculum,  with  more  faculty  needed  to 
provide depth in our course offerings and to provide a critical mass for an effective 
research environment.  To achieve this goal we require a hiring rate of at least two 
faculty per year.  We currently have eight FTEs dedicated to teaching physics (Profs. 
Chiao and Winston at 0.5 FTE each and Profs. Mitchell, Ghosh, Gopinathan, Sharping, 
Hirst, Scheibner  and Tian at 1 FTE each.) 


 


Proposed Hiring priorities for 20112014 


Here we propose a hiring plan for the next three years. The proposed positions are 
flexible  depending  on  hiring  outcomes  for  the  preceeding  years  and  represents  a 
general  guide  on  how  the  dept will  grow  over  the  next  three  years.  The  primary 
goals  of  this  hiring  plan  are  to  cover  teaching  requirements  for  our  major  and 
graduate  programs,  to  build  current  research  strengths  and  to  establish  an 
astrophysics program with the goal of teaching a minor in astrophysics. 


 


20112012 


1. Biophysics and soft condensed matter experimental physicist.  


This position seeks applicants who are trained in physics with research interests in 
either  biophysics  or  soft  condensed matter physics.  Fields  of  interest  include bio‐
molecular  self‐assembly,  biological  membranes,  biopolymers,  molecular  motors, 
biological  networks  or  the  development  of  novel  biophysical  techniques.  In  soft 
matter  physics  areas  of  interest  will  be  polymer  physics,  colloidal  science, 
macromolecular  assembly  and  liquid  crystal  science.  We  seek  candidates  whose 
research  is complementary to the work of existing faculty  in  the School of Natural 
Sciences. 
 


2. Atomic, Molecular and Optical (AMO) experimental Physicist. 


This  position  seeks  an  experimental  physicist  trained  in  atomic  and molecular  or 
optical  physics.  The  areas  of  research  of  interest  include  ultrafast  optical 
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phenomena,  attosecond studies,  fundamental quantum processes and engineering, 
atomic cooling and trapping, precision measurement, and novel imaging techniques, 
quantum  information  in  quantum  many  body  systems  and  semiconductor 
photonics. New programs as well as research in areas complimentary to existing UC 
Merced faculty are welcome. 
 


2012-2013 


1) Astrophysics theoretical/numerical junior 
2) AMO exp Junior 
 


2013-2014 


1) Condensed Matter Theory 
2) Astrophysics (observational) junior 
 


 
Summary of proposed physics faculty hires for the next five years 


 2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 


FTEs already 
hired 


8 9 11 13 15 


Active 
searches  


1 2 2 2 2 


Cumulative 9 11 13 15 17 
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School of Social Sciences, Humanities, and Arts  
Strategic Plan, AY 2010-11, 2011-12, and 2012-13. 
 
Mark Aldenderfer, Dean 
April 19, 2010 
 
Summary of the plan 
 
 Positions requested: 
  AY 2010-11    11 
  AY 2011-12      9 
  AY 2012-13      9 
   
  Total      29 (EVC target 21) 
 
 Eleven Priority 1 positions rank-ordered for AY 2010-11 
 
 Nine Priority 1 positions recommended for AY 2011-12 and 2012-13 
   but NOT ranked ordered by priority 
 
 SSHA will engage in a revision of the strategic planning process for FTE 
   in Fall 2010; therefore, we request that we be given permission to 
   rank-order our choices for AY 2011-12 and 2012-13 based upon two 
   criteria: what positions are actually allotted for AY 2010-11 and the  
   results of the changes in our planning process.  
 
 Although no positions for the management major are included in the 


   priority rankings, three positions are identified as priorities as  
   a plan for the management major begins to emerge 


 
 Space is not a concern for any SSHA hiring scenario 
 
 No new majors are proposed in this plan 
 
 This plan was approved by a vote of the faculty that was completed 
   on 19 April 2010:  
 
   Yes: 39 
   No:    0 
   Abstain: 3 
   Did not vote: 5 
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Document summary 
 
This document consists of the following:  
 


A description of the process by which the plan was created and the 
distinct logics by which it was developed; 
 
The FTE requested for the three years of the planning period 


 
An analysis of current and planned space requirements for SSHA 
 
Strategic plans of each of the programs and graduate groups of SSHA 
 
The appendices and tables requested by CAPRA ( separate documents) 
 
 Appendices 1a, 1b, 1c: positions requested by AY 
 
 Appendix 2: Majors and grad groups{ proposed SSHA hires 
 
 Appendix 3: SSHA space requirements over the planning period 


 
 
How the plan was developed 
 
I learned about the deadline for the strategic plan documents shortly after arriving 
to Merced in early January. I requested from EVC and Provost Alley an extension 
of the deadline to submit the plan, and scheduled a faculty meeting for 26 
January 2010 to discuss, among other things, my suggestions for the process 
through which SSHA would develop a strategic plan.  
 
At that meeting, I recommended that the plan be developed jointly with the SSHA 
Executive Committee and myself. Although this recommendation was not voted 
upon, the faculty supported the process.  
 
Consequently, I asked each of the groups within SSHA to submit to me their 
strategic plans and FTE requests by 15 February 2010. I asked them to develop 
their plans with strict attention to the guidelines outlined in the memo from EVC 
and Provost Alley and sent to the deans on 9 December 2009. This memo also 
contained the detailed requests by CAPRA as to formatting and content for the 
plans.  
 
Based upon these program plans, including input from the graduate groups (ech 
plan is included in this document for your reference), I prepared a draft FTE 
request and presented it to the executive committee on 5 April 2010. It became 
clear during that meeting that there were very different opinions on how to best 
allocate FTE among the members of the Executive Committee. The debate and 
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discussion was spirited, difficult, but respectful. At the end of the meeting, an 
unhappy consensus was reached on the allocation of FTE requests for AY 2010-
11. Although CAPRA has asked that we create a plan for three years, the 
Executive Committee determined that since we may not be granted the full 
number of FTE requested in AY 2010-11 (these now total 11), we would instead 
ask CAPRA to allow SSHA to revisit the next two academic years and re-
evaluate our requests for AY 2011-12 and 2012-13 based on the positions 
awarded to us for AY 2010-11. Therefore, it was recommended by the committee 
that we list the positions for AY 2011-12 (9) and 2012-13 (9) in alphabetical order 
and indicate to CAPRA that these are all priority 1 positions. I should stress that 
this decision was reached by consensus by the committee members. SSHA is 
now asking for a total of 29 positions for the planning period, or eight more than 
the target requested by the provost. It was also agreed that we indicate to 
CAPRA and the administration that it is time to begin to engage in serious 
discussions about the Management program. As you may know, the Provost 
maintains a pool of at least three (unfunded) FTE designated for Management. 
Although these positions were not placed in the priority tables, we are asking 
CAPRA to consider releasing them as a SSHA-centric plan for Management 
begins to take emerge. Position descriptions for these are included in this 
document.  
 
The amended plan was emailed to SSHA faculty on 9 April 2010, and was 
discussed extensively at a meeting of SSHA faculty (a voting meeting) on 12 
April 2010. An email ballot was sent to all SSHA faculty on Tuesday,13 April 
2010, and votes were to be in by 5PM on Monday, 19 April 2010. The results of 
the vote are: 39 yes, 0 no, 3 abstain, and 5 did not vote.  
 
To improve the planning process, SSHA will engage in a review of its strate4gic 
plan and will discuss in depth a direction for SSHA during Fall 2010. This will 
provide needed context for the reassessment of SSHA priorities in the light of 
CAPRA recommendations and EVC FTE assignments and is consistent with the 
desire, as outlined above, to re-examine the priority ranking of positions in the 
light of these decisions.  
 
Plan logics and plan evolution 
 
It goes without saying that each and every SSHA major and program needs to 
grow. Unfortunately, fiscal realties make that impossible and thus, strategic 
thinking is required. In the development of the draft plan, I relied upon a number 
of assumptions and principles in making my selections.  
 
NB: the term “program” here is meant to describe disciplinary offerings in general 
and is not meant to describe programs that listed within SSHA. 
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Draft plan logic as developed by the Dean 
 
1) In the plan, I offered only those positions I deem Priority 1 using the CAPRA 
definition. There seemed little point in defining lower priorities in this exercise.  
 
2) Within the Priority 1 category, my selection of requested FTE was based upon 
the following criteria: a) current and projected enrollment growth at the 
undergraduate level; b) my evaluation of program strength and coherence based 
upon the narratives sent to me as a part of this process. This also includes 
consideration of graduate education as offered to me by our two graduate 
groups; c) other factors, most notably whether a program has an opportunity to 
bring distinction to SSHA and UCM, how a program fits into interdisciplinary 
thinking at UCM, and finally, whether a program offers a potential for making a 
significant contribution to the Research Themes articulated in the 2009 Strategic 
Academic Vision of UCM. As dean, I am responsible for the growth and 
development of the school as an entirety.  
 
NB: Thus, the draft plan was not strictly enrollment driven. 
 
3) The draft plan did not include the Writing Program, which obtains its FTE 
through SSHA by an alternative process.  
 
4) This plan made no specific request for hires in the Management major. I 
believe that Management should be housed within SSHA until it is ready to move 
forward as its own School, some time in the future. I cannot predict when and 
how these FTE will be released to SSHA. 
 
5) The draft plan asked for 12 FTE in 2010-11, 10 in 2011-12, and nine in 2012-
13, for a total of 31. Should we be reduced to the original 7-7-7 model proposed 
by the Provost in December 2009, I recommend that we revisit these lists on an 
annual basis, and I look forward to discussing just how this can be done. Again, 
given the uncertainty of the state budget, just how many of these positions we 
will get is unknown, but we should ask for what we need. 
 
6) The draft plan did not come close to what SSHA faculty requested—that was a 
total of 52 FTE. I considered my draft to be a good faith compromise. 
 
Compromise plan logic 
 
The meeting of the Executive Committee was difficult primarily due to very 
different models of how FTE should be allocated. At t one extreme was a model 
that posits that all FTE should be allocated strictly by current and projected 
enrollment growth and the number of majors. This plan leaves nothing for those 
programs with lower enrollments, and rewards those programs that, at least in 
the minds of the advocates, have been doing the job requested of them: growing 
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their programs. Although the logic of the model is clear, it is of course the most 
selfish. 
 
An intermediate model was proposed that argued strongly for enrollment growth 
as the primary criterion upon which FTE decisions should be made but offered 
the dean a proportion of the total number of FTE to be used for strategic hires. 
This approach recognizes a common good, but penalizes those programs that, in 
the eyes of the proposers, have not thought strategically about maximizing 
enrollment growth.  
 
It should be obvious to CAPRA and the EVC that the strategic planning process 
as currently implemented at UCM (and as implemented historically by SSHA) is 
flawed and frankly, untenable. That this is the case is reflected by the outcome of 
the discussions of the Executive Committee: it took more than three hours to 
rank eleven positions for AY 2010-11 simply because of the incommensurate 
approaches to FTE allocation. No one was willing to rank the positions for the 
other two years although there is broad consensus that the positions listed are of 
strategic importance for SSHA. It is for these reasons that SSHA is asking that 
we be permitted to revise and review the priority rankings for AY 2011-12 and 
2012-13 in the light of an attempt to create consensus on a SSHA-wide process 
for FTE allocation to be undertaken in Fall 2010.  
 
The plan submitted is thus an unhappy compromise agreed upon by consensus 
by the Executive Committee and voted upon by the faculty. We need to do better.  
 
Narrative of positions requested for the three years of the 
planning process 
 
As noted above, the FTE request for AY 2010-11 is rank-ordered, while the other 
two years are not.  
 
Positions requested, AY 2010-11  
(These positions are ranked in order following the meeting of the SSHA 
Executive Committee) 
 
Developmental Psychologist ; Psychology (Associate/Full)  We intend to hire 
a senior (tenured) developmental psychologist with a focus in cognitive and/or 
social development in childhood (pre-adolescence). Within this broad focus, we 
will seek to recruit the best available candidate, but will give preference to 
researchers who complement and extend the existing areas of research 
expertise. High-priority additions would be someone with expertise in infancy or 
developmental neuroscience. More broadly, this position is intended to provide 
much-needed senior leadership and mentorship in the developmental area, 
which is currently without a tenured faculty member. This hire will require both 
laboratory space equivalent to the largest labs in the new Social Sciences and 
Management Building (e.g., 900 sf), and startup funds of about $150,000. 
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Regarding space, the anticipated developmental psychology hires would work 
with infants and children in laboratory settings. They need space for (a) 
interacting with the infant/child in a controlled environment, (b) observing those 
interactions through one way mirrors from a separate room, and (c) parents to 
wait for their infant/child in close proximity to the experimental room. Possible 
research strengths:  cognitive development in infancy; developmental 
neuroscience; cognitive and/or social development in childhood. Possible 
teaching contributions: New undergraduate and graduate courses in area of 
specialization (e.g. infancy; neuroscience); PSY 130, Developmental Psychology; 
PSY 136, Cognitive Development. Possible research synergies:  Strong 
synergies are expected with both current developmental faculty (Chouinard and 
Dunham). In particular, an emphasis in social and cognitive development will 
overlap with both, and a focus in infancy or developmental neuroscience will 
open new avenues for existing faculty and graduate students to extend their 
research interests to younger children or to neuroscientific methods, respectively.   


Quantitative Psychologist; Psychology (Assistant) We intend to hire a 
quantitative psychologist with a solid background in statistical modeling. This 
hire will require both laboratory space equivalent to one of the smaller labs in 
the new Social Sciences and Management Building, and startup funds of about 
$80,000. This position will expand our existing strengths in Quantitative 
Psychology, and strengthen our ability to contribute to research in both 
Developmental and Quantitative Psychology. This hire will also teach one of 
our two required graduate statistics courses. Possible research strengths: 
longitudinal data analysis, multilevel modeling, categorical data analysis, 
structural equation modeling, item response theory, meta-analytic models. 
Possible teaching contributions: PSY 10, Analysis of Psychological Data; PSY 
15, Research Methods in Psychology; PSY 105, Advanced Research Methods 
in Psychology; PSY 171, Psychological Tests and Measurement; PSY 190, 
Topics in Psychology; PSY 202A Advanced Psychological Statistics I; PSY 
202B, Advanced Psychological Statistics II; PSY 202C, Multivariate Methods; 
PSY 205, Measurement Theory and Psychometrics; PSY 206, Quantitative 
Methods for Reviewing Research; PSY 207, Linear Structural Modeling; PSY 
211, Computer Programming for Social Sciences; and PSY 212, Special 
Problems in Psychological Statistics. This hire may also develop new 
undergraduate and graduate courses, for example, Multilevel Modeling or 
Longitudinal Data Analysis. Possible research synergies: Direct synergies are 
with Shadish’s research on meta-analysis and Vevea’s research on meta-
analysis and item response theory. However, this hire will benefit most of our 
faculty in Developmental and Health psychology where nested design requiring 
multilevel models, and longitudinal designs following children or patients over 
time, are common. 


Cognitive Science and Technology; Cog Sci (Assistant/Associate) We 
intend to hire an applied cognitive scientist to expand our existing strength in 
technological and computational aspects of CIS, facilitate industry cooperation, 
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strengthen ties with Virtual Heritage/SSHA and CSE/SoE. Our last faculty 
recruitment effort (search began 2007-8) focused on a Cognitive Engineering 
hire.  The search was nearly successful.  A hiring case for a candidate with 
expertise in both human-computer interaction (HCI) and visual perception 
achieved majority faculty support when the position was “deferred” by 
administration in response to the economic crisis.  Freezing this position has 
crippled our plans to steadily advance our curricula into cognitive science 
applications to technology, and adversely affected our undergraduates.  Many 
students pursue the cognitive science major because they are interested in the 
development and use of technological applications, and more generally, applied 
cognitive science.  For some, expertise in this area is key to employment 
opportunities.  (Comparison point: UC Berkeley Cognitive Science majors often 
obtain jobs in industry, for instance, Google and Yahoo!)  Our students continue 
to ask when COGS 128 (Cognitive Engineering) will finally be offered, and we 
hope to be able to meet their needs soon. Possible research strengths: Human-
computer interaction, cognitive robotics, visualization, motor control, attentive 
user interfaces, virtual environments. Possible teaching contributions: Cognitive 
Engineering (UG), Perception and Action (UG), Computational Modeling 
Foundations (Grad), Cognitive Robotics (Grad). Possible research synergies: 
Matlocks’ human-computer interaction, Maglio’s work on service science and 
virtual environments, Kallmann’s (CIS Affiliate) work on artificial intelligence, 
Newsam’s (CIS Affiliate) work on pattern recognition, Noelle’s work on 
computational neuroscience, Carpin’s (CIS Affiliate) work on robotics and 
motion path planning, and Kello’s work on computational neuroscience and 
virtual environments.  
 
Public economics, Economics (Assistant): Public economics is the study of 
economic issues related to the public sector (i.e., government) and its 
relationship to the private sector.  The scholar recruited for this position would 
likely study some aspect of the government’s interaction with the private sector 
and his/her research would inform public policies relating to many potential 
aspects of the public economy.  Given that government consumes about 25 
percent of gross domestic product presently, the research theme in which the 
successful recruit would specialize is difficult to predict a priori.  Depending on 
the pool put before the search committee, we might recruit a specialist in taxes 
and subsidies, saving behavior and Social Security, medical services related to 
Medicare and Medicaid, the structure and performance of government, inter-
governmental relationships, debt policy, etc.  The goal of the Economics 
program, in general, is to create a group of experts who help to inform better 
public policy-making and managerial decision-making. This scholar would 
contribute importantly to this overarching goal. Possible research strengths:  We 
anticipate that the recruit will add to the present Economics faculty’s strengths in 
applied econometrics and microeconomic theory.  We anticipate that the hire’s 
substantive area of research will complement our existing strengths in other 
aspects of applied microeconomics that do not directly focus on the public sector. 
Possible teaching contributions:  Introduction to Economics, Economic Statistics, 
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Econometrics, Public Economics, Public Finance, Political Economics, and 
Applied Research Methods – all at the undergraduate or graduate levels. 
Possible research synergies:  The economics faculty currently has strengths in 
political economy, labor economics, environmental economics, and economic 
history.  The economics faculty brings a common set of quantitative and 
analytical tools to bear on pressing questions related to public policy 
interventions and managerial decision-making.  There are significant portions of 
the real economy that are not well covered by the current faculty, including the 
public sector.  A public economist, depending on his/her research specialty, 
would complement our political economy strengths (Innes, Kantor, and Whalley) 
and our labor strengths (Neumann, Whalley, and Winder).  Further, the 
successful recruit, again depending on his/her research, would bolster our 
expertise in management as this economist might be able to work with 
colleagues and students interested in government performance and decision-
making.  Finally, a public economist would be in a position to work with other 
social scientists interested in the political process, especially political scientists 
and sociologists interested in institutions and organizational behavior. 
 
International Heritage. Policy and Management; World Heritage 
(Associate/full): World Heritage involves a multidisciplinary approach to the 
theory and practice of conservation, protection, management and communication 
of heritage. The complexity of this work requires a theoretical background in 
heritage (natural and cultural, tangible and intangible), interpretation, 
management and presentation, but also practical skills in the implementation of 
sustainable policies. In short WH studies reflect not just the sites involved, but 
also the tension between the programs of official organizations (such as 
UNESCO, ICOM, ICOMOS, etc.), their formal processes, and their final 
adaptation/implementation in different cultural contexts across the globe and 
diverse communities. This approach embraces ethical, social, anthropological, 
political, historical, environmental, economic and cultural issues. To build a 
program that integrates the theoretical/philosophical and the practical (reflected 
in the work of Professor Forte) we need to hire a scholar engaged with issues of 
heritage politics, policy or management with a strong international focus.  This 
may include research on international policies and management, including legal 
and ethical issues, or study and analysis of preservation and conservation policy 
and an attitude to evaluate world heritage not just as a landscape, a monument 
or a site, but as a network of processes. 
 
Quantitative methods; Sociology (Assistant) We intend to hire a sociologist 
with a strong background in quantitative techniques to add breadth and depth to 
our methodological skills and course offerings.  This hire is likely to be relatively 
inexpensive, and require little or no lab space.  While current sociological faculty 
have good quantitative skills, we would like to expand our skill set while also 
acquiring a faculty member who can teach graduate and undergraduate level 
statistics courses.  Possible research strengths:  advanced quantitative analytical 
techniques, possibly including time series analysis, multi-level modeling, or 
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network analysis.  We anticipate that the hire’s substantive area of research will 
fit well with one of our existing areas of strength in political sociology, inequality, 
or organizations and institutions.  Possible teaching contributions: Soc 10 
(undergraduate statistics); and may develop courses on graduate statistics, 
graduate regression analysis, advanced graduate research methods, and 
advanced undergraduate research methods. Possible research synergies:  all of 
the sociology faculty use quantitative research methods, so having a faculty 
member with additional quantitative skills could potentially fit well with any and all 
of us.  They also would be a good colleague and resource for the other 
quantitative social science faculty in SSHA, as well as potentially in the sciences.  
We plan on hiring someone who possesses these quantitative skills but also who 
fits will with our substantive areas of strength, including political sociology, 
inequality, or organizations and institutions. 


 
Literature and Cultures/English and Creative Writing (Assistant): Early 
Modern British Literature.  Since the beginning of serious study of literatures in 
modern (as opposed to classical) languages at the end of the 18th century, 
Shakespeare’s works have been the most important and most studied in the 
corpus of English literature. That importance has not diminished, though 
Shakespeare’s oeuvre is now usually studied in a wide range of contexts, 
including that of the early modern period, which was a major transitional period in 
Western history as well as an important period in the consolidation of the English 
language as we know it.  No program in English can be without a scholar of the 
period.  Moreover, such a scholar would support both the graduate group and 
would provide synergies with Professor Amussen in History, thus increasing the 
attractiveness of the graduate program; it could also lead to collaboration with the 
performing arts. 
 
Political behavior; Political Science (Assistant) To hire a political scientist 
who conducts research on mass or elite political behavior, with a substantive 
focus on either U.S. or comparative politics.  There is currently only one 
dedicated political behavior scholar on the UC Merced faculty, and thus this hire 
is necessary to bolster this key component of the Political Science Program.  
There are also significant potential synergies with Cognitive Science and 
Psychology. Possible research strengths: public opinion; elections; campaigns; 
voting behavior; political psychology/cognition; race, ethnicity, and politics; 
experimental methods; statistical modeling.. Possible teaching contributions: 
POLI 120 (Voting Behavior, Campaigns, and Elections), POLI 125 (Public 
Opinion), POLI 135 (Comparative Political Behavior), and relevant graduate 
courses. Possible research synergies: Nicholson (Political Science - public 
opinion and political psychology), Heit (Decision Sciences - reasoning and 
decision making), various psychology and cognitive science faculty. 
 
Colonial American History (Full):  Colonial America and Atlantic World (17th-
18th century): Colonial history has been energized in recent years through its 
attention to Atlantic dimensions of the field, to the role of Indigenous peoples in 
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the Americas, and the relationship of Spanish, French, and English colonial 
empires across the Americas.  We propose a senior hire in Colonial and Atlantic 
world history.  This position would provide an anchor for the first half of the US 
history survey course; connect to the scholarship of Amussen on Britain and the 
Atlantic world; a senior hire will provide visibility for our program.  This position 
would also be key in recruiting graduate students and building the graduate 
program. 
 
Biological Anthropologist, Anthropology (Assistant Professor):  Seeking  a 
junior biological anthropologist, who will bring a specialization in human biology 
and be poised to articulate with the initial cross-field teaching and research areas 
identified for the Anthropology major..  Given the many needs of UCM to which a 
position in biological anthropology might contribute, the search is broadly defined 
to encompass research interests and methodological expertise in demography, 
health, diet, adaptation, or biocultural approaches to either contemporary or past 
human populations.  In addition to providing critical mass for sustaining the major 
(i.e., avoiding risk that required classes may not be offered in a timely manner), 
instruction of several courses that serve as electives in the Human Biology track 
of the Biology major, and important leadership for developing the biological 
anthropology curriculum and teaching laboratory, this faculty member will engage 
with graduate groups in the social sciences, humanities, and possibly biological 
sciences as well as other campus initiatives including the proposed medical 
school. Research and teaching in biological anthropology may address issues of 
human physiological, morphological, and genetic adaptability, including race. 
________________________________________________________________ 
 
Positions requested: AY 2011-12  
(At the recommendation of the Executive Committee of SSHA, these positions 
are listed in alphabetical order by major discipline or program only, and are thus 
not ranked in order of preference). 
 
Music studies; Arts, (GASP) (open rank): In order to fulfill a GASP minor, we 
request a music FTE in 2011-12. We seek a music scholar who specializes in a 
musical tradition of Asia who frames it within a transnational context. Priority will 
be given to scholars whose work focuses on issues of race, gender and/or 
sexuality. We seek an Asian specialist for two significant reasons. First, given the 
student population at UCM, where the largest group self-identify as Asian/Pacific 
Islander (outnumbering Hispanics and Whites) but whose interests in terms of 
curriculum have gone largely unheard, the need for classes that address those 
interests is clear.1 Second, since current GASP faculty specialize in Asian 
American cultural production, a specialist in Asian cultural production would 
complement and strengthen the transnational scope of the program in a 
compatible way. 


                                                             
1 According to the Campus Enrollment by Ethnicity table drawn from the Institutional Planning and 
Analysis (IPA) Enrollment Table, in Fall 2009, Asian/Pacific Islanders numbered 1,050, while the next two 
largest groups - Hispanics and Whites – numbered 1,028 and 699 respectively. 
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Cognitive Neuroscience, Cog Sci (Assistant)  We intend to hire a cognitive 
neuroscientist to fill a gap in our coverage, most likely using 
electrophysiological methods (EEG) to study the neural bases of cognition, 
broadly speaking. EEG methods are inexpensive and feasible relative to brain 
imaging, and hiring a cognitive neuroscientist trained in a cognitive science or 
psychology department would be far cheaper (particularly regarding start-up 
package) than hiring a similar individual trained in biology or related 
departments. Last year, a neuroscience candidate was recruited as a target of 
opportunity (UC Presidential Postdoc) through SoNS. The candidate was 
transferred to SSHA to be hired as part of the CIS faculty, but our offer was 
declined because the start-up package was much smaller than the candidate 
expected. A candidate with a cognitive science background would of course 
need sufficient lab space, but would have start-up expectations more in line 
with SSHA budget constraints. Possible research strengths: Learning, memory, 
motor system, attention. Possible teaching contributions: Potentially easing the 
teaching burden in the campus’s most impacted major, Biology, this FTE could 
teach Neuroscience (UG), Cognitive Neuroscience (UG), and Proseminar in 
Cognitive Neuroscience (Grad). Possible research synergies: For this position, 
there is great potential for fruitful collaboration with the computational cognitive 
neuroscience work of Noelle (SoE/SSHA), as well as with the neural network 
and dynamic systems modeling work of Kello, Yoshimi, and Spivey (all SSHA).  
 
Health economics; Economics  (Open): We intend to hire an economist who 
studies the market for health care and/or the public policies surrounding the 
allocation of health care services.  Health care in the U.S. presently accounts for 
about 15 percent of gross domestic product and, as we well know, is a source of 
significant political attention.  Research in health economics is very broad, so it is 
difficult to predict a priori what type of specialist we might be able to attract.  
Depending on the pool put before the search committee, we might recruit a 
specialist in Medicare and Medicaid financing and usage, the short-term and 
long-term economic implications of health care access and usage, the market for 
medical services, etc. The goal of the Economics program, in general, is to 
create a group of experts who help to inform better public policy-making and 
managerial decision-making.  This scholar would contribute importantly to this 
overarching goal. Possible research strengths: We anticipate that the recruit will 
add to the present Economics faculty’s strengths in applied econometrics and 
microeconomic theory.  We anticipate that the hire’s substantive area of research 
will complement our existing strengths in other aspects of applied 
microeconomics that do not directly focus on health care.  Clearly, this area is an 
important one to add strength given the importance of health care to the 
economy and citizens’ productivity. Possible teaching contributions:  Introduction 
to Economics, Economic Statistics, Econometrics, Health Economics, and 
Applied Research Methods – all at the undergraduate or graduate levels. 
Possible research synergies: The economics faculty currently has strengths in 
political economy, labor economics, environmental economics, and economic 







 12 


history.  The economics faculty brings a common set of quantitative and 
analytical tools to bear on pressing questions related to public policy 
interventions and managerial decision-making.  There are significant portions of 
the real economy that are not well covered by the current faculty, including 
health.  A health economist, depending on his/her research specialty, would 
complement our political economy strengths (Innes, Kantor, and Whalley) and 
our labor strengths (Neumann, Whalley, and Winder).  Further, the successful 
recruit, again depending on his/her research, would bolster our expertise in 
management as this economist might be able to work with colleagues and 
students interested in health care financing or delivery.  A health economist 
would be ideally suited to complement the growing strength at UC Merced in 
public health.  The successful recruit could participate in Center for the Study of 
Health Disparities and the undergraduate Public Health minor.  Such an affiliation 
would bring an economics perspective to a broadly interdisciplinary effort to 
understand the causes and consequences of health disparities 
 
Mexican/Latin American History (18th-20th century); (Assistant):  This 
position fills two gaps in the geographical and temporal range of the world history 
group.   We currently have three faculty with expertise on the vast Eurasian land 
mass, but none who study the Americas outside of the United States. Given both 
our geographical location and our student population, research on Mexican/Latin 
American history is extremely important, and has been the subject of substantial 
student demand.   This position is also synergistic with our planned Comparative 
Race and Ethnicity hire.  Furthermore, all current world history faculty work 
before the eighteenth century, so it is also important to engage more modern 
periods.  This will enhance our ability to teach the required world history survey 
sequence.  Mexican/Latin American history also provides an important scholarly 
link to other humanities and social science faculty in SSHA, and supports the 
Hispanic Studies cluster as well as the World Cultures graduate group as a 
whole. 
 
Romantic/Victorian British Literature (Full/Associate):  In this period, a 
number of artists and critics successfully defined imaginative literature as a 
primary medium of cultural discourse, moved literature out of elite circles into a 
much broader milieu, and validated the prophetic strain in literature as the most 
important.  Not only are the literary forms and functions of this period enduringly 
popular, the very shape of literary study, as we know it, was created in this 
period.  No program in English can be without a scholar of this period, either.  
Even the smallest of our comparison schools (Brandeis) has three faculty whose 
scholarship is mostly or substantially in this area; the most innovative 
(Dartmouth) also has three.  
 
Comparative politics, Political Science (Assistant): To hire a political scientist 
whose research examines cross-national or cross-governmental variation in 
political institutions, behavior, or policy outcomes.  Currently, there is only one 
member of the UC Merced Political Science faculty who has a dedicated focus in 
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the field of comparative politics (Haifeng Huang).  This hire is necessary to 
bolster this important component of the program. Possible research strengths: 
Comparative political institutions (e.g., electoral systems, legislatures), 
comparative political behavior (e.g., comparative voting behavior, protest 
behavior), comparative public policy. Possible teaching contributions: POLI 3 
(Intro. to Comparative Politics), POLI 130 (Comparative Political Institutions), 
POLI 135 (Comparative Political Behavior), POLI 140 (Democratization), and 
comparative graduate courses. Possible research synergies: Conrad (Political 
Science – interaction between domestic and international political institutions), 
Huang (Political Science – comparative political institutions), Trounstine (Political 
Science – comparative local political behavior and institutions), Almeida 
(Sociology – comparative social movements). 
 
Developmental Psychologist: Psychology (Associate/Full ): We intend to hire 
a senior (tenured) developmental psychologist with a focus in child and/or 
adolescent development. Within this broad focus, we will seek to recruit the best 
available candidate, but will give preference to researchers who complement and 
extend the areas of research expertise represented by the faculty at the time of 
this search (which cannot be exactly predicted because we anticipate having two 
new developmental faculty present at the point of this search, one at the 
assistant and one at the associate/full level). High-priority additions would be 
someone with expertise in infancy or developmental neuroscience. This hire will 
require both laboratory space equivalent to the largest labs in the new Social 
Sciences and Management Building (e.g., 900 sf), and startup funds of about 
$150,000. Regarding space, the anticipated developmental psychology hires 
would work with infants and children in laboratory settings. They need space for 
(a) interacting with the infant/child in a controlled environment, (b) observing 
those interactions through one way mirrors from a separate room, and (c) 
parents to wait for their infant/child in close proximity to the experimental room. 
Possible research strengths:  cognitive development in infancy; developmental 
neuroscience; cognitive and/or social development in childhood; cognitive or 
social development in adolescence. Possible teaching contributions: New 
undergraduate and graduate courses in area of specialization (e.g. infancy; 
neuroscience; adolescent development); PSY 130, Developmental Psychology; 
PSY 136, Cognitive Development. Possible research synergies:  Strong 
synergies are expected with both current developmental faculty (Chouinard and 
Dunham) and additional faculty hired before this search commences. In 
particular, an emphasis in social and cognitive development will overlap with 
both, and a focus in infancy or developmental neuroscience will open new 
avenues for existing faculty and graduate students to extend their research 
interests to younger children or to neuroscientific methods, respectively.   
 
Health Psychologist; Psychology (Associate/Full) Health psychology deals 
with interactions between behavior and physical health, considering the full 
dimensions of both of these concepts. At the most general level, health 
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psychology includes research into how behavior affects physical health as well 
as how physical health affects behavior. 
 
Our priorities are to provide teaching and research expertise in salient areas of 
health psychology such as (a) experimental study of behavior-health links, (b) 
intervention and prevention program development and evaluation, (c) cultural 
disparities in health, (d) biological mechanisms linking behaviors to physical 
health (e.g., employing measures of nervous, cardiovascular, endocrine, and 
immunological systems), (e) meta-analysis of effects in health psychology, (f) 
interactions between behavior and health over development in childhood (ages 
0-20), and (g) etiology and prevention of behaviors associated with increased 
health risks (e.g., tobacco use, sexual risk behaviors, unhealthy diet). Interest in 
health issues prevalent in the Central Valley is of high priority within the 
aforementioned research areas.   
 
A search at the senior level, based on our experience, usually generates a 
relatively small pool of outstanding candidates. This makes it unwise to highly 
focus the search on only one or a couple of these areas. Rather the best 
candidates overall matching our opportunities and needs need to be identified in 
this search. If otherwise equal candidates are available, the preference is to add 
strength in areas not yet covered by current faculty; yet this should be balanced 
with the benefits from adding faculty in already covered areas to build high 
recognition in a few focal areas. Opportunities for synergies with the COE Health 
Disparities and the Health Sciences Research Institute will of course be valued 
 
The hire at the senior level is likely to be moderately expensive in terms of salary 
and start-up funds.  Most all health psychologists need lab space, varying from 
damp lab space for use in collecting biological specimens from humans to desk 
space for data management and analysis by a cadre of assistants. Space needs 
would start at the size of a large lab (e.g., 650 sf) in the new Social Sciences and 
Management Building, and would expand proportional to any grant funding 
obtained; startup costs might be in the $150,000 range.  Possible research 
strength: It is impossible to predict the research strengths this hire will bring, 
because, as explained above, searches at the senior level will necessarily be 
open across the broad range of aforementioned listed topics. Examples of 
strengths possibly represented with this hire can range from controlled 
experimental research with biological measurements to longitudinal survey 
research on national representative samples to randomized controlled trials of 
intervention strategies with patient populations to meta-analysis of existing 
research findings. Analytic strategies may also be as varied, including for 
example analysis of complex sampling design, longitudinal growth curve 
modeling, hierarchical linear modeling, structural equation modeling, neural 
network analysis, and traditional general linear model analysis Possible teaching 
contribution: Because actual expertise cannot be predicted the possible teaching 
contributions may be varied and include, for example, some set of the following 
undergraduate courses: Psy 1 Introduction to Psychology, Psy 10 Analysis of 
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Psychological Data, Psy 15 Research Methods in Psychology, Psy 105 Research 
Methods in Psychology, Psy 120 Physiological Psychology, Psy 131 Social 
Psychology, Psy 132 Personality, Psy 133 Abnormal Psychology, Psy 140 
Clinical Psychology, Psy 145 Human Sexuality, Psy 146 Alcohol, Drugs and 
Behavior, Psy 147 Health Psychology, Psy 150 Psychological Perspectives on 
Cultural, Racial and Ethnic Diversity, Psy 190 Topics in Psychology, and new 
course(s) in some focused area of health psychology. It is also possible this hire 
can contribute to the newly approved Minor in Interdisciplinary Public Health. At 
the graduate level, we plan to expand the basic curriculum in health psychology 
to provide a solid foundation for those graduate students with this focus. We are 
especially interested if this hire can cover additional foundational courses such 
as Psy XXX Biological Basis for Health Psychology and Psy XXX Health 
Psychology Methods and Measures, in addition to seminars in the an area of 
expertise. Possible research synergies: Possibilities include: Hoyt’s research into 
biobehavioral mechanisms related to chronic disease, Song’s research into 
decision making regarding health risk behaviors, Wallander’s research into 
quality of life and development during childhood, and Shadish’s meta-analysis 
research in health psychology, plus whatever an expected new hire at the senior 
level for the fall 2010 will add. Moreover, we expect synergies with the activities 
in the COE on Health Disparities and Health Sciences Research Instititute. 
 
Race/ethnicity or Immigration; Sociology (Open):  We intend to hire a 
sociologist who studies race and ethnicity and/or immigration.  This hire is likely 
to be relatively inexpensive, and require little or no lab space.  Social inequality 
is one of the three substantive foci of our growing program, and we would like 
to expand our breadth with a race and ethnicity scholar, possibly one who 
studies immigration. Possible research strengths:  Minority experiences in the 
labor market or other social institutions such as education; ethnic and racial 
identity formation; urban inequality; race and ethnicity and the life course; 
immigrant experiences; impact of immigration on individual health and well-
being; immigration and family dynamics; immigration and economic outcomes. 
Possible teaching contributions:  Soc 30 (Social Inequality), Soc 130 
(Stratification), Soc 180 (Race and Ethnicity); and may develop additional upper 
division race and ethnicity courses, a course on the sociology of immigration, 
and graduate courses on race and ethnicity and/or immigration. Possible 
research synergies:  Would fit well with Weffer’s focus on race and urban 
inequality; Beattie and Hamilton’s work on education and inequality; possible 
connections with Van Dyke and Almeida’s work on political mobilization.  This 
hire would also contribute to inter-disciplinary programs for which race and 
ethnicity are relevant, and could potentially contribute to the Chicano Studies 
Minor. 
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Positions requested: AY 2011-13  
(At the recommendation of the Executive Committee of SSHA, these positions 
are listed in alphabetical order by major discipline or program only, and are thus 
not ranked in order of preference). 
 
Pre-20th C Arts GASP (Open) Art history (due to an unsuccessful search in 
2007 and a suspended position in 2008, we request to be given 1 art history FTE 
in 2012-13. The priority will be to hire an art historian who pursues comparative 
and innovative research that deals with issues of globalization and 
postcolonialism in the pre-20th century period. Preference will be given to a 
scholar with a solid foundation in early modern European art traditions, and an 
additional specialization in gender studies. 
 
Sustainable Architecture , Arts, MAP (Assistant): Architecture has the 
potential to broaden the interdisciplinary collaboration with the School of 
Engineering as well as support one of the stated research themes of the 
university. Additionally, only two of the ten UC campuses offer undergraduate or 
graduate degrees in architecture: UC Berkeley and UC Los Angeles. This makes 
the offering of an architecture concentration/minor within MAP attractive since it 
has a promise of drawing more students to UCM. Curriculum in sustainable 
architecture adequate to give UC Merced BA degree holder opportunity to seek 
admission to a graduate Architecture Program will be possible with the hire of 
one specialist. MAP visual arts curriculum already offers or is in process of 
developing lower division courses foundational for the upper division architecture 
curriculum. With the addition of two history of architecture survey courses that 
can be taught by a lecturer, the curriculum will be viable.  
 
Industrial organization, Economics (Open: We intend to hire an economist 
who studies market structures and how firms interact with each other strategically 
in a competitive setting.  Research in industrial organization (IO) is exceptionally 
broad, so it is difficult to predict a priori what type of specialist we might be able 
to attract.  Depending on the pool put before the search committee, we might 
recruit a specialist in firm strategy and performance, pricing strategy, 
monopoly/oligopoly or other market imperfections, antitrust policy, and any of the 
numerous sector specialties. The goal of the Economics program, in general, is 
to create a group of experts who help to inform better public policy-making and 
managerial decision-making. This scholar would contribute importantly to this 
overarching goal. Possible research strengths: We anticipate that the recruit will 
add to the present Economics faculty’s strengths in applied econometrics and 
microeconomic theory.  We anticipate that the hire’s substantive area of research 
will complement our existing strengths in other aspects of applied 
microeconomics that do not directly focus on IO.  Clearly, this area is an 
important one to add strength given the importance of markets and competition in 
developed economies. Possible teaching contributions: Introduction to 
Economics, Economic Statistics, Econometrics, Industrial Organization, Strategy, 
and Applied Research Methods – all at the undergraduate or graduate levels. 
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Possible research synergies: The economics faculty currently has strengths in 
political economy, labor economics, environmental economics, and economic 
history.  The economics faculty brings a common set of quantitative and 
analytical tools to bear on pressing questions related to public policy 
interventions and managerial decision-making.  There are significant areas of the 
discipline that are not well covered by the current faculty, including IO.  An IO 
economist could complement our political economy strengths (Innes, Kantor, and 
Whalley) if s/he studied anti-trust policy or our labor strengths (Neumann, 
Whalley, and Winder) if s/he focused on how firms behave in input markets or the 
organization of the firm.  Both Innes and Neumann have done research on the 
retail sector, which would form the basis for a strength in IO if they were able to 
add an IO specialist to the economics group.  A recruit in IO would decidedly 
contribute to the management research and teaching programs, as this scholar 
would focus on the strategic aspects of firms’ decision-making and relationships 
to competitors.  Finally, again depending on the expertise of the recruit and of the 
aforementioned hires in public and health, all three might complement one 
another’s expertise given that all would be concerned with the performance of 
important sectors of the real economy. 
 
Colonial and Post-Colonial Literature in English (Open).  This is one of the 
most important emerging sub-fields in English literary studies, responding to the 
more rapid flow of ideas and people globally, exemplified by the outpouring of 
important literature from around what once was the British Empire.  The focus 
could be wide or could concentrate on one of several areas, eg. Literature of 
Indian subcontinent, Australasia, Non-U.S. North America, Africa, all of which 
have rich traditions and active practitioners in English.  Could also look at 
diasporas, connecting well to grad group.   
 
Philosophy of Mind; Philosophy/Cog Sci (Assistant) We intend to hire a 
philosopher who will fill a gap in our coverage of the cognitive and information 
sciences, where we currently have only two faculty with relevant expertise.  
Recently, a great many philosophers of mind have begun synthesizing 
experimental findings from cognitive science and neuroscience, and applied 
results from robotics and artificial intelligence, to formulate and support their 
logical arguments for various theories of how the mind works.  By hiring in the 
area of Philosophy of Mind, we simultaneously smooth out potholes in CIS’s 
ability to teach enough courses in this important area and lay the groundwork 
for what will eventually become a full-fledged Philosophy program of its own at 
UC Merced in the future.  This hire would be comparatively inexpensive, and 
would require little or no lab space. Possible research strengths: agency, moral 
psychology, mental causation, metaphysics of mind, bioethics, perception, 
personal identity, animal cognition, concepts, embodied cognition. Possible 
teaching contributions: Introduction to Philosophy (UG), Introduction to Logic 
(UG), Philosophy of Mind (UG), and perhaps develop new courses such moral 
psychology, bioethics, free will and agency, metaphysics of mind, or animal 
cognition (UG or Grad). Possible research synergies: Yoshimi’s research on 
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consciousness and dynamical systems, Vanderschraaf’s research on moral 
and political philosophy, Noelle’s research on cognitive control, and Spivey’s 
research on unconscious perception. 
 
Political institutions; Political Science (Assistant): To hire a political scientist 
who focuses on either political behavior or political institutions within the context 
of U.S. politics.  One of the primary strengths of the current Political Science 
group is in the area of American politics.  This hire would build on that strength 
and help reinforce graduate training in this area. Possible research strengths: 
American mass public opinion; campaigns, voting, and elections; Congress; 
presidency; judiciary; state and local politics; interest groups; political parties; 
race, ethnicity, and politics. Possible teaching contributions: POLI 1 (Intro. to 
American Politics), POLI 2 (Controversies in American Politics), various upper 
division American politics classes (and future corresponding graduate classes). 
Possible research synergies: Hansford, Monroe, Nicholson, and Trounstine 
(Political Science – American politics); Van Dyke and Weffer (Sociology – 
American political protest and social movements); Economics faculty. 
 
Health Psychologist; Psychology (Associate/Full) Health psychology deals 
with interactions between behavior and physical health, considering the full 
dimensions of both of these concepts. At the most general level, health 
psychology includes research into how behavior affects physical health as well 
as how physical health affects behavior. The same strategy as depicted for 
searching to fill the previous position in health psychology in 2011-12 will be 
employed for this search. It will be important to consider what expertise was 
added to the health psychology faculty from senior hires in 2010 and 2011-12, 
which are unknown at present.  Nonetheless, our priorities are to provide 
teaching and research expertise in salient areas of health psychology such as (a) 
experimental study of behavior-health links, (b) intervention and prevention 
program development and evaluation, (c) cultural disparities in health, (d) 
biological mechanisms linking behaviors to physical health (e.g., employing 
measures of nervous, cardiovascular, endocrine, and immunological systems), 
(e) meta-analysis of effects in health psychology, (f) interactions between 
behavior and health over development in childhood (ages 0-20), and (g) etiology 
and prevention of behaviors associated with increased health risks (e.g., tobacco 
use, sexual risk behaviors, unhealthy diet). Interest in health issues prevalent in 
the Central Valley is of high priority within the aforementioned research areas.   
 
A search at the senior level, based on our experience, usually generates a 
relatively small pool of outstanding candidates. This makes it unwise to highly 
focus the search on only one or a couple of these areas. Rather the best 
candidates overall matching our opportunities and needs need to be identified in 
this search. If otherwise equal candidates are available, the preference is to add 
strength in areas not yet covered by current faculty,; yet this should be balanced 
with the benefits from adding faculty in already covered areas to build high 
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recognition in a few focal areas. Opportunities for synergies with the COE Health 
Disparities and the Health Sciences Research Institute will of course be valued 
 
The hire at the senior level is likely to be moderately expensive in terms of salary 
and start-up funds.  Most all health psychologists need lab space, varying from 
damp lab space for use in collecting biological specimens from humans to desk 
space for data management and analysis by a cadre of assistants. Space needs 
would start at the size of a large lab (e.g., 650 sf) in the new Social Sciences and 
Management Building, and would expand proportional to any grant funding 
obtained; startup costs might be in the $150,000 range. Possible research 
strength: It is impossible to predict the research strengths this hire will bring, 
because, as explained above, searches at the senior level will necessarily be 
open across the broad range of aforementioned listed topics. Examples of 
strengths possibly represented with this hire can range from controlled 
experimental research with biological measurements to longitudinal survey 
research on national representative samples to randomized controlled trials of 
intervention strategies with patient populations to meta-analysis of existing 
research findings. Analytic strategies may also be as varied, including for 
example analysis of complex sampling design, longitudinal growth curve 
modeling, hierarchical linear modeling, structural equation modeling, neural 
network analysis, and traditional general linear model analysis Possible teaching 
contribution: Because actual expertise cannot be predicted the possible teaching 
contributions may be varied and include, for example, some set of the following 
undergraduate courses: Psy 1 Introduction to Psychology, Psy 10 Analysis of 
Psychological Data, Psy 15 Research Methods in Psychology, Psy 105 Research 
Methods in Psychology, Psy 120 Physiological Psychology, Psy 131 Social 
Psychology, Psy 132 Personality, Psy 133 Abnormal Psychology, Psy 140 
Clinical Psychology, Psy 145 Human Sexuality, Psy 146 Alcohol, Drugs and 
Behavior, Psy 147 Health Psychology, Psy 150 Psychological Perspectives on 
Cultural, Racial and Ethnic Diversity, Psy 190 Topics in Psychology, and new 
course(s) in some focused area of health psychology. It is also possible this hire 
can contribute to the newly approved Minor in Interdisciplinary Public Health. At 
the graduate level, we plan to expand the basic curriculum in health psychology 
to provide a solid foundation for those graduate students with this focus. We are 
especially interested if this hire can cover additional foundational courses such 
as Psy XXX Biological Basis for Health Psychology and Psy XXX Health 
Psychology Methods and Measures, in addition to seminars in the an area of 
expertise. Possible research synergies: Possibilities include: Hoyt’s research into 
biobehavioral mechanisms related to chronic disease, Song’s research into 
decision making regarding health risk behaviors, Wallander’s research into 
quality of life and development during childhood, and Shadish’s meta-analysis 
research in health psychology, plus whatever an expected new hire at the senior 
level for the fall 2010 will add. Moreover, we expect synergies with the activities 
in the COE on Health Disparities and Health Sciences Research Instititute. 
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Quantitative Psychologist; Psychology (Assistant)  We intend to hire a 
quantitative psychologist with a solid background in statistical modeling, but 
who does not overlap unduly with the previous hire. This hire will require both 
laboratory space equivalent to one of the smaller labs in the new Social 
Sciences and Management Building, and startup funds of about $80,000 (in 
2010 dollars). This position will expand our existing strengths in Quantitative 
Psychology, and strengthen our ability to contribute to research in both 
Developmental and Quantitative Psychology. This hire will also teach one of 
our two required graduate statistics courses. Possible research strengths: 
longitudinal data analysis, multilevel modeling, categorical data analysis, 
structural equation modeling, item response theory, meta-analytic model 
Possible teaching contributions: PSY 10, Analysis of Psychological Data; PSY 
15, Research Methods in Psychology; PSY 105, Advanced Research Methods 
in Psychology; PSY 171, Psychological Tests and Measurement; PSY 190, 
Topics in Psychology; PSY 202A Advanced Psychological Statistics I; PSY 
202B, Advanced Psychological Statistics II; PSY 202C, Multivariate Methods; 
PSY 205, Measurement Theory and Psychometrics; PSY 206, Quantitative 
Methods for Reviewing Research; PSY 207, Linear Structural Modeling; PSY 
211, Computer Programming for Social Sciences; and PSY 212, Special 
Problems in Psychological Statistics. This hire may also develop new 
undergraduate and graduate courses, for example, Multilevel Modeling or 
Longitudinal Data Analysis Possible research synergies: Direct synergies are 
with Shadish’s research on meta-analysis and Vevea’s research on meta-
analysis and item response theory. However, this hire will benefit most of our 
faculty in Developmental and Health psychology where nested design requiring 
multilevel models, and longitudinal designs following children or patients over 
time, are common. 


Health Sociology; Sociology  (Open):  We intend to hire a sociologist who 
studies the sociology of health and medicine.  This hire is likely to be relatively 
inexpensive, and require little or no lab space.  They would expand our breadth 
by focusing either on health institutions, or inequality and health. Possible 
research strengths:  social aspects of individual health and well being; 
inequality in health outcomes; inequality in medical institutions; the social 
organization of health care. Possible teaching contributions:  Soc 30 (Social 
Inequality), may develop an upper division health sociology course, graduate 
courses on sociology of health, and could potentially teach courses on 
inequality or organizations, depending on their interests. Possible research 
synergies:  Would fit well with the University’s Center for the Study of Health 
Disparities and the undergraduate Public Health minor; Beattie, Weffer and 
Hamilton’s focus on social inequality; and, Song, Wallender and Hoyt’s 
research on health psychology, as well as health research in the natural 
sciences. 
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Management positions recommended but not ranked or prioritized 


Finance (2010-11); Associate or Full: To hire a researcher who studies the 
ways in which individuals, business entities and other organizations allocate 
financial resources over time, with particular attention given to decision-making 
under conditions of uncertainty.  Finance courses are core to any Management 
program, but Merced currently has no ladder rank faculty in this area, limiting our 
course offerings.  Potential hires could have a PhD in Finance or Management, 
Economics, Mathematics, Decision Sciences, or other fields.  There are also 
significant potential synergies with Economics, Applied Mathematics, Cognitive 
Science, and Engineering, depending on the expertise of the specific scholar 
recruited. 
 
Possible research strengths: )1)-the generation and analysis of financial 
information; 2) methods to raise and allocate investment funds, including asset 
pricing, capital budgeting, investment strategy, and international asset 
management; 3)  the structure and regulation of financial institutions; and 4) 
behavioral finance. Possible teaching contributions: MGMT 25 (Introduction to 
Finance), MGMT 121 (The Economics of Money, Banking, and Financial 
Institutions), MGMT 165 (Intermediate Finance), and new courses developed by 
the successful recruit. Possible research synergies: Economics faculty, Yihsu 
Chen (Engineering/SSHA; energy/asset modeling); Harish Bhat (Applied 
Mathematics); Evan Heit (decision sciences); Cognitive Science faculty 
 
Marketing (2010-11); Associate or Full: To hire a researcher who studies the 
process whereby demands for products, services and ideas are anticipated, 
managed and satisfied.  Marketing courses are core to any Management 
program, but Merced currently has no ladder rank faculty in this area, limiting our 
course offerings.  Potentially hires could have a PhD in Management, 
Economics, Psychology, Decision Sciences, Cognitive Science.  There are 
significant potential synergies with faculty in a number of areas, such as 
Economics, Sociology, Political Science, Psychology, and Cognitive Science.  A 
specific area of potential specialization for UC Merced is a specialization in the 
retail sector, so attracting a marketing scholar to the campus could bolster this 
burgeoning strength. Possible research strengths: Understanding, explaining and 
predicting consumer behavior and the effectiveness of various marketing 
strategies, and developing theoretical frameworks with which consumer choice 
can be better understood and more efficient and effective strategies can be 
designed.  Potential applications include media communications in such areas as 
health, environment, or politics, which would complement other faculty’s 
interests. Possible teaching contributions: MGMT 120 (Marketing), other 
marketing courses not currently offered, such as Consumer Choice, Media and 
Advertising, Market Segmentation, Behavioral Economics; cross-listed courses 
with Political Science, Sociology, Psychology, etc. Possible research synergies: 
Economics faculty (especially Todd Neumann, who studies history of retail, and 
Rob Innes who studies market structures); Sociology faculty (social movements 
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and effects of mass media); Psychology faculty (any faculty with interests in 
social psychology or public health communications); Anthropology faculty 
(sociocultural); Cognitive Science faculty (judgment and decision making).  HSRI.   
 
Management Strategy (2010-11) Any: To hire a researcher who studies how 
firms strategize with respect to the various uncertainties and constraints that they 
face.  Possible areas include the interactions of economic incentives, firm 
strategy, public policy and political economy, institutional design, and technology 
management, with applications to antitrust, telecommunications, energy and the 
environment, airlines, health, banking, human resources, game theory, 
international trade, and strategy, both private and public.  Such a faculty could 
add applied “content” courses to the Management program.  Merced currently 
has no ladder rank faculty, limiting our course offerings.  Potential hires could 
have a PhD in Management, Economics, Decision Sciences, Political Science, 
Sociology, Public Health, Engineering, or other fields.  There are also significant 
potential synergies with Economics, Political Science, Sociology, Engineering, 
and Psychology. 
 
Possible research strengths (examples, not exclusive list): 1) International 
Economics: The effects of international trade and trade restrictions on prices and 
welfare; the determination of exchange rates and relative prices across countries; 
the economics of pollution havens, eco-dumping, international labor and 
environmental agreements, and international economic development; 2) 
Industrial Organization: Strategy, pricing, and performance in imperfectly 
competitive markets, including the nature and effects of contracts, vertical and 
horizontal organization of production and retailing, and antitrust; 3) Risk and 
Insurance: The intersection of Finance and Economics, including decision 
making under uncertainty, market failures in insurance, pricing risk, public 
decision making under risk, diversifiable vs. undiversifiable risk, and ethical 
issues in cross-generational choices under risk.; 4) Health Economics and 
Management: Economics of health care management and delivery from 
consumer decision making to doctor incentives, hospital management, innovation 
and marketing of pharmaceuticals and vaccines, and alternative health delivery 
systems. Possible teaching contributions:  MGMT 116 (Organizational Strategy), 
MGMT 141 (Industrial Relations and Human Resource Economics), 
Organizational Behavior, applied courses in public policy, energy management, 
health management, insurance, international trade, plus many other potential 
courses not currently offered in applied areas of Management, depending on 
expertise. Possible research synergies: Economics faculty, Yihsu Chen 
(Engineering/SSHA; energy/asset modeling), Tony Westerling 
(Engineering/SSHA; resource management), Psychology faculty (with public 
health interests), Public Health faculty, Peter Vanderschraaf (Philosophy; game 
theory), Political Science and Sociology faculty, SNRI and HSRI more generally. 
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Projected space requirements of SSHA  
 
In July 2011 SSM is scheduled to open. This will be of enormous importance to 
SSHA and the campus in general. As a part of the plan (and which was a serious 
reason for the delay in finishing the plan) I undertook a careful analysis of 
existing and projected SSHA space requirements under the most optimistic of 
our FTE requests.  
 
At the start of AY 2010-11 (or 7/1/10), SSHA ladder faculty will require 50 offices 
assuming all hires (including a projected Public Health position) are successful. 
Three of our cross-hires (Chen, Noelle, and Westerling) have offices in 
Engineering. One office is currently occupied by Greg Herken, who will be retiring 
on 6/30/10; this space will be open at the start of the new academic year.   
 
Office needs are thus: 
 7/1/2011   50 
 7/1/2012   61 (11 new) 
 7/1/2013   69 (  9 new) 
 7/1/2014   78 (  9 new) 
 
SSM currently has 72 spaces designated as faculty offices. Taken together, 
SSHA has allocated to it a total of 123 offices (this includes the 72 SSM offices 
and the existing 51 COB offices; this includes Herken’s to-be-vacated office). If 
SSHA is allotted the number of faculty requested in this proposal (27), by the 
start of AY 2013-14 we will have a total of 78 faculty. In principle, this creates a 
surplus of 45 offices that can be devoted to continued growth, assignment to 
adjuncts, or other academic purposes. This number may be smaller if FTE are 
released to the Management major from the Provost’s pool.  
 
At the start of AY 2010-11 (7/1/10), assuming a full slate of successful hires, we 
will require 19 lab spaces. Thus, assuming that the FTE proposal is fully funded, 
lab needs are: 
 
 7/1/2010  19 
 7/1/2011  26 (seven new) 
 7/1/2012  29 (3 new) 
 7/1/2014  31 (2 new) 
 
There are a total of 16 “spaces” designated as labs in COB, AOB or Castle. Note 
that the definition of lab is broad: some are sets of offices, others are true lab 
spaces, and still others are conference rooms that have been re-tasked to 
research purposes. SSM has a total of 41 spaces designated as research labs or 
studios devoted to the arts (in MAP). This is a fairly conservative estimate of the 
number of lab spaces in SSM. In principle, this leaves a surplus of 10 lab spaces 
for continued growth. In general, planned lab space meets or exceeds the 
amount of square footage currently devoted to lab use in COB/AOB.  
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In summary, space is not a significant concern for the development of the SSHA 
FTE plan.  
 
 
Strategic plans as submitted by the four programs of SSHA 
 
The following plans are offered as part of the overall SSHA strategic plan. It is 
here that each program makes its best case for the allocation of FTE, and these 
plans are the basis upon which I as dean created the draft FTE allocation plan. I 
have not modified these documents in any way aside from placing them all into 
the same font. They are listed in alphabetical order. Plans submitted by the 
graduate groups follow them.  
 
 


Cognitive and Information Sciences Strategic Plan 
 


0. Executive Summary 
Within three years, Cognitive and Information Sciences at UC Merced can 
become one of the top ten cognitive science programs in the world. 
  
The Cognitive and Information Sciences (CIS) bylaw 55 unit proposal, and the 
CIS graduate group proposal, are currently in their respective review processes.  
This strategic plan document supplements those proposals with a description of 
our vision for the future growth of Cognitive and Information Sciences at UC 
Merced.  The CIS faculty unit brings together faculty in the School of Social 
Sciences Humanities and Arts who utilize computational models and/or 
technological innovations in their research. CIS faculty members are dedicated to 
synergizing research and teaching in interdisciplinary endeavors that form a 
natural class around the emergence of organized system behavior at all scales, 
including for example biological intelligence, artificial intelligence, perception-
action systems, game theory, systems science, communications, and both 
human-computer and human-environment interaction.  These research areas, and 
their ties to computational modeling and technological innovation, complement UC 
Merced’s closely-related strengths in robotics, computer graphics, machine 
learning, and visual/spatial analysis (in the School of Engineering, SoE), 
computational biology (in the School of Natural Sciences, SoNS), and 
environmental sciences (spread across all three schools at UC Merced). 
 At the academic core of the CIS faculty unit is the field of Cognitive 
Science, made unique in our case with an emphasis on computation and 
simulation techniques.  At UC Merced, Cognitive Science combines theories and 
methods from computer science, complex systems, neurobiology, linguistics, 
philosophy, service science, psychology, and neurobiology.  Our overarching 
research program aims to understand how cognition and other self-organized 
behavior emerge within and between biological organisms and natural and 
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artificial systems. The cognitive scientists produced by our graduate and 
undergraduate curricula go on to conduct research in universities, and pursue 
careers in areas as diverse as cognitive engineering (which includes areas such 
as human factors engineering, computer supported collaborative work, and user 
interface design), information sciences, management, law, service science, 
graphic design, communications, and medicine.   
 Cognitive and Information Sciences has become a signature academic 
program at UC Merced.  Our cognitive science major is popular among 
undergraduates (fourth largest major in SSHA). Our faculty and graduate 
students are receiving prestigious awards and publishing high-profile articles.  
We are actively pursuing and obtaining substantial extramural funding. We have 
captured the attention of cognitive scientists worldwide.  This success is the 
result of careful planning, outstanding hires, forward-looking vision, and 
expansive interdisciplinary research.  It is also the result of resourcefulness.  We 
make the most of our limited FTE, space, and graduate support resources.  
 To continue our success, the CIS faculty unit must grow and maintain 
balanced ties to all its related disciplines.  Only then can it benefit from the cross-
fostering of ideas in various research and teaching agendas while contributing 
value in return to each of the other disciplines.  CIS will, therefore, contribute in a 
balanced way to different strategic areas at UC Merced, for example, through 
links to Engineering, Biological Sciences, and Management.  CIS will continue to 
serve as a hub of scientific and academic integration amidst the exceptional 
intellectual synthesis that promises to make UC Merced unique within the 
University of California system, and among universities around the world. 
 
1. The Challenges 
The Cognitive and Information Sciences faculty unit has gotten off to a strong 
start, yet challenges lie ahead.  We need to: 
 


• obtain faculty positions to fill gaps and expand areas of strength  
• obtain faculty positions devoted to teaching in the Cognitive Science 


major 
• hire faculty who will actively seek and obtain extramural funding  
• acquire adequate research space for faculty and graduate students 
• fortify our stand-alone PhD program (proposal currently under review) 
• strengthen ties to the School of Engineering 
• build bridges to the School of Natural Science 
• ensure that our program has strengths in multiple sub-areas of Cognitive 


Science 
• improve recruiting efforts for undergraduate and graduate students 
• expand research opportunities for students from underrepresented 


groups 
 
2. The Strategy  
By raising the Cognitive and Information Sciences faculty unit as a beacon of 
excellence within UC Merced, a large and diverse array of related disciplines 
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will be similarly raised with it. Due to its integration of varied researchers across 
the campus in their joint endeavor to study the function of natural systems, 
brains, and artificial minds, programs such as computer science, psychology, 
economics, management, and the biological sciences will all benefit from an 
institutional commitment to CIS. 
 
2.1 Cognitive and Information Sciences Faculty 
 The CIS faculty unit consists of 10 core faculty members, as well as 24 
affiliate faculty members (listed elsewhere).  The 10 core members come from 
a variety of disciplines that intersect computation and cognition: 
Yihsu Chen (Assistant Professor of Environmental Economics and Engineering, 


and Geography, SSHA and SoE) 
Chris Kello (Associate Professor of Cognitive Science, SSHA) 
Paul Maglio (Associate Adjunct Professor of Cognitive Science, SSHA) 
Teenie Matlock (Associate Professor of Cognitive Science, SSHA) 
David Noelle (Assistant Professor of Cognitive Science and of Computer Science 


and Engineering, SSHA and SoE) 
Michael Spivey (Professor of Cognitive Science, SSHA) 
Peter Vanderschraaf (Associate Professor of Philosophy, SSHA) 
Anthony Westerling (Assistant Professor of Environmental Policy and 


Engineering, and Geography, SSHA and SoE) 
Art Woodward (Professor Emeritus of Psychology, SSHA) 
Jeff Yoshimi (Assistant Professor of Philosophy, SSHA) 
 
 
2.2 National Recognition of the CIS Faculty Unit 
 In the following section, we present metrics to begin documenting the 
overall national (and international) recognition among our 9 core active (non-
emeritus) CIS faculty, comprising 1 full professor, 3 associate professors, 1 
adjunct associate professor, and 4 assistant professors.  To make these 
performance metrics quantifiable (and eventually generalizeable), some details 
are unavoidably lost.  Note: The choice of some metrics may be revised in the 
future, perhaps as a shared template of performance metrics is adopted across 
multiple faculty units.  
 These metrics clearly demonstrate that the CIS faculty have research 
programs that exert great influence in their various fields.  These metrics also 
indicate that CIS faculty are successful at bringing in extramural funding, and that 
they receive awards for recognition in research and teaching. The first metric we 
report for our CIS faculty unit is the h index.2  For calculating h index among our 
CIS faculty, citation counts were obtained from scholar.google.com on 1/14/2010. 


                                                             
2 In 2005, J. E. Hirsch introduced an elegant (though imperfect for some disciplines) quantitative metric of 
a scientist’s impact on his/her field, the h index.  (In the scientometric literature, there are critiques, 
extensions and modifications of this metric, but debate over alternate versions has not been settled.)  The h 
index is calculated as the highest number N of published papers that have each been cited at least N times. 
For example, if a scientist has 14 papers that have each been cited 14 or more times, and his/her 15th most 
cited paper has not been cited 15 or more times, then that scientist’s h index is 14. 
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h index:   
• Overall mean h index for the 9 non-emeritus CIS faculty: 11.8 
• Full, mean h index: 26 
• Associate, mean h index: 14 
• Assistant, mean h index: 6 
 
Number of articles (co-)authored by non-emeritus CIS Faculty w/ >100 citations:  
22 
 
Number of CIS Faculty who have served as a member on a research grant 
review panel: 5  
 
Number of funded extramural research grants on which CIS Faculty are PI: 7 
 
Number of funded extramural research grants on which CIS Faculty are co-PI: 
9 
 
Sum total costs of current extramural research grants to CIS Faculty: ~$3.28M 
 
Number of Journal Editor or Associate Editor positions among CIS Faculty: 4 
 
Number of Journal Editorial Board positions among CIS Faculty: 7 
 
Number of official positions held by CIS Faculty in Scientific Societies: 6 
 
Total number of invited presentations by CIS Faculty in 2009: 49 
 
Number of academic awards/honors for CIS Faculty in 2009: 7 
 
Number of academic awards/honors for grad students of CIS Faculty in 2009: 8 
 
 
 
2.3 Vision for the Future 
 When college seniors the world over ask where they should do graduate 
work in cognitive science, their faculty advisors will rattle off the top PhD 
programs in Cognitive Science, and it will sound like this: UCSD, Johns 
Hopkins, Edinburgh, Indiana, MIT, Brown, Rochester, Washington University, 
Carnegie Mellon, and UC Merced.  Our goal of being a top ten program is 
coming to fruition as a result of rapidly increasing visibility, award-winning 
faculty, robust research strengths, and success in extramural funding.  Our 
quick rise to this status is aided by the fact that the number of Cognitive 
Science PhD programs is still considerably smaller than the number of PhD 
programs in more traditional fields (e.g., Computer Science, Psychology, etc.), 
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and by the fact that our PhD program is one of only two such doctoral programs 
on the west coast (along with UCSD).   
 Being a top ten program in Cognitive Science will yield many positive 
outcomes, especially for our students. Our undergraduates will be admitted to 
well-known Cognitive Science PhD programs, such as MIT or UCSD, or obtain 
profitable industry jobs, especially in companies in nearby Silicon Valley.  The 
latter is a likely outcome for many of our students given current hiring trends.  
Many high tech companies are beginning to employ large numbers of service 
scientists (applied cognitive scientists with expertise in programming and 
management) in the coming decade.  For instance, IBM is hiring thousands of 
individuals in this area to secure its position as a world leader in service 
science, management and engineering. To ensure they will have service 
scientists to hire, IBM has been providing seed money and establishing 
partnerships with universities worldwide, such as UC Berkeley, UCSC, and 
throughout Europe and China. (See past issues of Business Week and 
Computer World.) (For other benefits, see section 3.) 
 UC Merced’s Cognitive and Information Sciences group is becoming one 
of the signature badges of honor for the campus and the UC system, with 
considerably less investment than would be needed for building such prestige 
in other disciplines already represented at most universities. Essentially, 
institutional investment in CIS is a “low-hanging fruit” with enormous pay-off 
that will spread beyond its core faculty members to its affiliate members and to 
connected disciplines, including Computer Science, Biology, Philosophy, 
Psychology, Economics, and Management.  As CIS is an interdisciplinary hub 
that connects SSHA with the Schools of Engineering and Biological Sciences, it 
both benefits from and adds to the synergistic activities across fields, thus 
feeding back to the various supporting disciplines, improving their own visibility 
and prestige in return.  Thus, institutional support that goes to CIS is naturally 
multiplied and amplified into support for several  neighboring disciplines, 
maximizing the scientific reputation of UC Merced in multiple fields. As an 
example of UC Merced’s growing scientific reputation, while Professor of 
Cognitive Science, Teenie Matlock, was President of the UC Merced chapter of 
Sigma Xi (The Scientific Research Society) in 2009, UC Merced was one of 
only six universities nationwide awarded a Sigma Xi Certificate of Excellence 
for exceptional chapter activity, innovative programming, and community 
leadership.  In addition, Michael Spivey was awarded Sigma Xi’s highly 
prestigious William Procter award for distinction in research (previous recipients 
include Stephen Jay Gould, Herbert Simon, and Margaret Mead). From efforts 
like this, there will soon come a day when any UC professors who suggests 
that UC Merced ought to be “a small undergraduate liberal arts college” won’t 
simply be seen as rude or insensitive, but patently and obviously wrong. 
 
 
2.3 Mission 
Through its scientifically rigorous integration of a variety of theoretical 
frameworks and methodological approaches in the study of intelligent behavior, 
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the Cognitive and Information Sciences Faculty Unit is an interdisciplinary hub 
that both draws from and gives back to the research and education strengths 
that are growing at UC Merced throughout the Social Sciences, Humanities and 
Arts, Engineering, and Biological Sciences.  This symbiotic relationship will 
quickly and inexpensively place Cognitive and Information Sciences among the 
top ten Cognitive Science programs in the world. 
 
 
3. Goals and Strategies 
Strengths. There are four emerging areas of research strength in the Cognitive 
and Information Sciences faculty unit at UC Merced.  Each provides multiple 
routes for multidisciplinary interaction, and together they form the foundation on 
which expansion will be based.  Our productivity in these research areas has 
already generated considerable national and international interest in our 
Cognitive and Information Sciences group. Over the next few years, we aim 
specifically to build on these strengths with three of our six requested hires 
(Cognitive Science & Technology, Computational Linguistics, and Visual 
Perception). 


 
1.   Computation, e.g., neural networks and dynamical systems (Kello, 


Noelle, Spivey, Yoshimi), simulation and forecast techniques (Chen, 
Vanderschraaf, Westerling), distributed cognition (Maglio), statistical 
methods (Woodward, Westerling)  
CIS Affiliates: machine learning (M. Carreira-Perpiñán, S. Newsam), 
Bayesian reasoning (E. Heit) 
 


2.   Cognitive Technology, e.g., artificial intelligence (Kello, Maglio, Noelle), 
service science (Maglio), human-computer interaction (Matlock, Maglio) 
CIS Affiliates: robotics (S. Carpin, M. Kallman) 
 


3.   Perception and Action, e.g., spatial cognition (Matlock), visuomotor 
processing (Spivey), dynamical analysis of cognitive performance (Kello), 
cognitive neuroscience (Noelle), phenomenology (Yoshimi) 
CIS Affliates: computer vision (S. Newsam, M-H.Yang) 
 


4.   Language, e.g., linguistics (Matlock), speech production (Kello), 
sentence comprehension (Spivey), philosophy of mind (Yoshimi) 
CIS Affiliates: child language use (Y. Dunham) 
 


Weaknesses. The weaknesses that our faculty unit experiences result from 
slowed growth and financial support during the present budget crisis.  Our 
primary weakness is that there are gaps in our coverage of important fields 
under the umbrella of CIS. A related weakness is that, due to enormously 
heavy service loads and highly active participation and leadership in School, 
UCM, and Senate committees, CIS faculty have precious little time to service 
the undergraduate and graduate programs. Despite these drains on faculty 
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time, and due to heroic efforts on the part of CIS faculty, our current coverage 
of CIS fields is sufficient for our faculty unit and our graduate group to display 
the necessary cohesion to garner praise from colleagues all over the globe. 
While we have also been successful at recruiting highly competitive graduate 
students, the need still looms large for making hires that can fill the gaps in our 
coverage.  In previous strategic plans for the Cognitive Science group, great 
emphasis was placed on hiring in Cognitive Neuroscience, Philosophy of Mind, 
and Spatial Analysis. Accordingly, over the next few years, we aim specifically 
to fill in our gaps with the other three of our six requested hires in these areas. 
These three areas are critical to our research and teaching, yet CIS currently 
has only 1 or 2 faculty experts in each.  
 
Opportunities. Many unique opportunities result from sustaining a 21st Century 
Cognitive and Information Sciences Program at UC Merced.  Unique 
interdisciplinary research collaborations, which would be difficult or impossible 
at many other universities are naturally emerging among our core and affiliate 
faculty, who come from diverse backgrounds.  Similarly, our program produces 
rare interdisciplinary educational opportunities for undergraduates, such as 
project-based training that combines computer programming, statistical 
methods, data visualization techniques, systems design, experimental 
protocols, and experience with technologically advanced laboratory equipment.  
Undergraduate cognitive science courses and lab opportunities also allow other 
majors in SSHA to combine science with the arts or humanities in any number 
of interesting projects (e.g., interactive media and virtual reality; music 
perception; visual processing of art; discourse analysis of literary works; 
comparative linguistics). They also provide students from Natural Sciences 
(NS) and the School of Engineering (SoE), such as those majoring in biology 
and computer science, the opportunity to take social science classes related to 
their interests (e.g., Introduction to Cognitive Science, Artificial Intelligence, 
Neural Networks, Cognitive Neuroscience).  
          Graduate training in Cognitive and Information Sciences can prepare 
PhD’s for academic posts not only in cognitive science departments but also in 
computer science departments, information science departments, psychology 
departments, philosophy departments, linguistics departments, and, as well as 
for industry positions in areas related to cognitive engineering, data mining, and 
machine learning.  Cognitive Science training on our campus can also benefit 
students from underrepresented groups.  Many of our Cognitive Science 
undergraduate majors are from ethnically diverse backgrounds or are women.  
The low representation of women and other minorities (below 10 percent) is 
viewed as a problem in cognitive science departments and programs across 
the country, and among members of the Cognitive Science Society.   
 
Threats.  The key threat that we see lurking in the future is one that would 
severely affect many faculty groups on campus, not just CIS.  The threat of UC 
Merced being demoted to the status of an undergraduate liberal arts college, if 
its research reputation were to dwindle and/or it had not graduated enough 
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PhDs by 2013, would be simply devastating.  The campus would experience a 
mass exodus of its most world-renowned faculty. The primary (and most 
affordable) solution to this threat is a substantial increase in graduate student 
support campus-wide.  Without high-quality graduate students in our faculty 
laboratories, the scientific research that maintains our national and international 
reputation will inevitably fade.  Our best graduate applicants understandably 
express concern when they learn that UC Merced offers little in the way of 
university fellowships, imposes exorbitant non-resident graduate tuition fees, 
and provides no office space for graduate students (often forcing them work at 
a desk in a public space, rather than risk interfering with laboratory data 
collection by sharing a desk in the lab during a human cognition experiment.)  
In order to avoid being relegated to an undergraduate liberal arts college in the 
future (and thereby losing all of its highest-quality faculty), it is critical that UC 
Merced invest heavily in its graduate student community.   
 
 
3.1 Research Opportunities and Funding 
 Although most academic programs generally seek research funding from 
one or two basic sources, research projects in the Cognitive and Information 
Sciences faculty unit routinely draw from a wide variety of external research 
funding sources, including grants from: 
 


• government institutions  
  NSF, NIH, NOAA, NASA, DARPA, USDA, California Energy 
Comission 
• private institutions  
  McDonnell, Sloan, Glushko-Samuelson Foundation 
• University of California partnerships  
  UCOP Digital Media Discovery Grants, CITRIS   
• local industry groups and high-tech companies  
  HP, IBM Research, Google 


 
 Our Cognitive and Information Sciences graduate group (proposal under 
review) is a natural candidate for a training grant (such as an NIH T32, an NSF 
IGERT, or an NSF GK12) that would include fellowships for graduate students 
and postdocs, conference travel funds, and funds for a colloquium budget.  We 
are in an excellent position to pursue such funding because our faculty have an 
impressive track record of external support.   


In 2008, the Glushko-Samuelson Foundation provided a generous gift of 
50,000 dollars to cognitive science faculty to boost the visibility and support 
activities centered around cognitive science at UC Merced.  The gift, which was 
intended to last for three years, has supported the following activities for the 
past two years: 


 
1) Distinguished Cognitive Scientist award and visit.  This high-profile event 


attracts faculty, students, as well as members of the Merced community, 







 32 


to a lecture and reception to showcase important advances in cognitive 
science that have an impact on everyday life.  The 2008 recipient of the 
Distinguished Cognitive Scientist award was Professor George Lakoff of 
UC Berkeley Linguistics Department.  The 2009 recipient was Linda B. 
Smith of University of Indiana Cognitive Science Program.  The 2010 
recipient is Michael Mozer of University of Colorado, Boulder Cognitive 
Science Institute and Computer Science Department.  With each visit, 
faculty and graduate students have the opportunity to meet and discuss 
their research with a well-established leading cognitive scientist. 
 


2) Mind, Technology, and Society (MTS).  This weekly talk series brings in 
experts from cognitive science and related areas, including 
neuroscience, linguistics, philosophy, computer science, and information 
sciences, to present their work to a combined graduate seminar (COGS 
250) and faculty audience.  These well-attended lectures also bring in 
undergraduates and researchers from the School of Natural Sciences 
and the School of Engineering.  MTS keeps UCM cognitive scientists 
and colleagues apprised of recent developments in the cognitive science 
and related fields and provides graduate students the opportunity to 
network. 


 
3) Conference travel funds for students.  These funds enable UC Merced 


graduate students to attend and present their research at the annual 
Cognitive Science Society meeting.  This enables our students to 
acquire peer-review of their work in a richly interactive conference 
atmosphere.  It also provides the opportunity to network with leading 
figures in the field, and to interact with other cognitive science students. 


 
4) Best Cognitive Science Project.  Funds are also available (but have not 


yet been used) to award an undergraduate and a graduate student an 
award for an outstanding research project in UCM Research Week.  
Such awards ensure that the campus maintains a strong emphasis on 
research at all levels of education, and to increase visibility of the 
campus in the community. 
 


 
This honor bestowed upon the cognitive science group by the Glushko-
Samuelson Foundation demonstrates confidence in our efforts to rapidly build a 
world-class program in cognitive science. The donor provided comparable gifts 
only to cognitive science programs at UC Merced, UCSD, Johns Hopkins, and 
UC Berkeley. We look forward to future interactions with this foundation and 
other private philanthropic organizations. 
 
3.2 Teaching Opportunities and Enrollment 
            UC Merced Cognitive Science has gained the attention of cognitive 
scientists worldwide since its inception in 2004-5.  When the campus opened a 
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year later, cognitive science courses instantly attracted students who were 
intrigued by interdisciplinary training in human behavior, biology, and 
technology. In early 2005, a make-shift cognitive science emphasis track under 
SCS was created.  In 2007, the bonafide Cognitive Science majors, BA and 
BS, were created to meet student demand.   A minor in Cognitive Science was 
also crafted and approved. 
            Though the number of cognitive science majors may never be as large 
as the more traditional majors, such as psychology or political science, the 
number of cognitive science majors at UC Merced is already impressive.  There 
are already 77 COGS majors and 22 COGS minors (January, 2010), making 
Cognitive Science the fourth largest major in SSHA and one of the top 10 
majors on the campus). Moreover, as is the case at UCSD and UC Berkeley, 
which offer cognitive science undergraduate programs, our courses function as 
service courses for students in other areas, including biology, computer 
science, and psychology. Our courses contribute to a variety of programs.  In 
fact, some COGS classes are cross-listed with other areas, in particular, COGS 
123/CSE 173, COGS 125/CSE 175, COGS 153/MGMT 153, COGS 152/MGMT 
150, and COGS 141/PSY 162. 
              Student interest in cognitive science is evident in robust course 
enrollments in COGS courses. Note that our courses are often capped because 
we do not have a sufficient number of TAs or because of limited room size 
(e.g., COGS 1, Fall 2009, COGS 5, Spring 2010). We routinely find ourselves 
forced by the administration to turn students away who want to add our 
courses.  This actually produces a form of catch-22, whereby we have 
insufficient TAs to expand the undergraduate enrollment in a course, and then 
with those courses not expanded in size, there is no clear evidence for the 
need to increase the number of TAships next time (thus hindering growth of the 
graduate program as well). 
 
Undergraduate Training. Over the next three years, we would like to continue to 
offer our more popular undergraduate COGS courses for majors and non-
majors, for instance, COGS 1 (Introduction to Cognitive Science), COGS 5 
(Introduction to Linguistics), COGS 105 (Cognitive Science Research 
Methods), COGS 152 (Service Science), COGS 159 (Metaphor and Thought), 
COGS 153 (Judgment and Decision Making), COGS 123 (Computational 
Cognitive Neuroscience).  Several of these courses are requirements for the 
major or minor.   
           However, despite the growing interest in cognitive science, we are 
understaffed and cannot possibly meet student demand.  Not being allowed to 
make a new hire for two years has kept us from offering several courses we 
need to offer. Note that only three Cognitive Science related faculty teach 
exclusively Cognitive Science courses and manage the day-to-day 
business of its major (Kello, Matlock, and Spivey).  All other faculty who teach 
Cognitive Science courses have substantial teaching and program-
development commitments in other disciplines as well.  For example, Yoshimi 
also teaches in Philosophy and manages its minor, and Noelle also teaches in 
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Computer Science & Engineering and contributes to its strategic planning.  
These circumstances place restrictive limitations on COGS offerings.  A larger 
teaching staff is critically needed so we can cover courses that we have been 
unable offer, for instance, COGS 128 (Cognitive Engineering), COGS 154 
(Cognitive Science Applications for Management), COGS 175 (Spatial 
Cognition), COGS 130 (Cognitive Neuroscience), in addition to courses that 
need to be developed, for instance, Introduction to Computational Linguistics, 
Perception and Action, and Seminar in Visual Processing. Note that these 
courses would serve other majors beside CIS, i.e. Computer Science, 
Management, and Biology.  
            To meet our students’ diverse needs and ensure their success in 
graduate school and the job market, we will propose new emphasis areas for 
the Cognitive Science BA and BS in 2011.  For the BS, plans include 
emphases in Cognitive Engineering and in Neurobiology.  For the BA, current 
plans include emphases in Philosophy of Mind and in Linguistics.  The 
Linguistics emphasis will meet the needs of UC Merced students with an 
interest in language.  As linguistics is a pillar of cognitive science, our faculty 
plan to develop additional courses in this area.  We currently offer Introduction 
to Language and Linguistics (COGS 5) and Metaphor and Thought (COGS 
159). Other emphases to be discussed include Service Science. 
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Graduate Training. Last year we generated a proposal for a new standalone 
PhD in Cognitive and Information Sciences.  The proposal is now under review, 
and once CCGA and WASC approval is achieved, cognitive science faculty will 
no longer be members of the Cognitive Science emphasis track within the 
Social and Cognitive Sciences (SCS) graduate group (current status).   


Faculty are currently teaching a minimal slate of CIS graduate courses, in 
particular, COGS 201-202 (Cognitive Science Foundations I & II), COGS 203 
(Introduction to Neural Networks in Cognitive Science), COGS 223 
(Computational Cognitive Neuroscience), COGS 250 (Mind, Technology, and 
Society colloquium series), and COGS 285 (Topics in Philosophy of Cognitive 
Science). There are currently 12 students in the Cognitive Science portion of 
the special emphasis graduate group in Social and Cognitive Sciences.  It is 
expected that these students will choose to transition into the stand-alone CIS 
graduate program. 


As CIS becomes a standalone graduate program and enrollment 
increases, CIS faculty will need to spend more time teaching CIS graduate 
courses and training CIS graduate students. The potential for continued growth 
in a CIS graduate program is evidenced by our success in actively recruiting 
students (e.g. through our website and by creating and distributing pamphlets 
and other materials at the annual Cognitive Science Society meeting and to 
undergraduates in departments of cognitive science, psychology, linguistics, 
philosophy, and computer science nationwide3). An example of a looming need 
is for CIS faculty to develop and teach a Computational Modeling Foundations 
graduate course (COGS 206). New faculty hires in CIS will fulfill this need and 
others related to serving the CIS graduate program.  
   
 
3.3 Interdisciplinary Opportunities 
Cognitive and Information Sciences at UC Merced has demonstrated a firm 
commitment to excellence in interdisciplinary research.  Several of our faculty 
conduct research or collaborate with scientists in other disciplines, especially with 
faculty in the School of Engineering.  For example, a psycholinguist is 
collaborating with a computer scientist to develop virtual agents that gesture and 
communicate “naturally.”   An engineer studying pattern recognition is connecting 
with a vision researcher who conducts eye-movement recordings. A cognitive 
linguist with expertise in conceptual semantics is collaborating with a 
psychologist studying visually-guided reaching movements. An expert in 
judgment and decision-making is collaborating with a political scientist on ballot 
propositions.  And a computational neuroscientist exploring neural network 
modeling is interacting with a neurophilosopher experimenting with dynamical 
systems theory.  And there is clear potential for novel inter-group collaborations 
in the future, including topics such as bioethics, political philosophy, and 
geographic information systems.  With additional hires in the areas listed in the 
next section, there will be dozens of robust interdisciplinary research 


                                                             
3 See our website and the recruiting pamphlet at http://cogsci.ucmerced.edu 
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collaborations, extramural funding opportunities, and educational initiatives that 
span SSHA, Engineering, and Biological Sciences.  
 We will continue to initiate and foster interdisciplinary opportunities in 
teaching, research, and extramural funding.  Within SSHA, we highlight our 
support for growth in the number of Philosophy faculty. Just as there are many 
synergies between Philosophy faculty and Cognitive Science faculty in CIS, 
additional Philosophy faculty would provide many course opportunities for 
Cognitive Science majors and indeed all other majors around the university.   We 
also would like to establish connections with other colleagues in the humanities.  
Hiring a computational linguist would allow us to make this bridge.  Hiring in the 
area of cognitive engineering and spatial analysis would make for interesting and 
unique connections for research with Maurizio Forte in virtual heritage. In Natural 
Sciences, we support growth in neuroscience. Hiring a cognitive neuroscientist in 
the next three years will round out undergraduate Cognitive Science offerings 
and encourage interaction between Biology and Cognitive and Information 
Sciences.  In the School of Engineering, we continue to offer support for hires 
that open up new lines of interdisciplinary research, including intelligent systems, 
information sciences, design, and data analysis.  Achieving a critical mass of 
such cognitive and computational scientists would help UC Merced achieve one 
of the five core goals it outlined in its 2009 Strategic Vision, to “build 
internationally renowned, multidisciplinary expertise in cognitive science and 
intelligent systems that leverages UC Merced’s expertise in the natural and 
applied sciences, engineering, humanities and arts.”  One of the objectives of 
that core goal is to “establish the Cognitive Science and Intelligent Systems 
Research Institute (CSISRI).” 
 
 
3.4 Faculty Development for 2010-2013 
Our strategy for hiring new faculty is justified by our undergraduate enrollment 
numbers (Cognitive Science is the 4th most popular major in SSHA), but those 
teaching needs are not the primary motivation for our planned hires.  Our 
strategy for hiring new faculty is primarily motivated by an identification of our 
strengths and boosting them to secure our top ten status in cognitive science 
programs worldwide. Table 1 outlines our optimal strategy for growth of the CIS 
faculty unit in ways that will capitalize on these existing strengths, most 
importantly, and will also fill in gaps in our coverage of research and teaching 
areas.  Over the next three years, we wish to increase our core faculty by six 
FTEs. 
 
 


Table 1. Strategic Faculty Searches for the Next Three Years: 
2010-2011: i) Cognitive Science & Technology, ii) Cognitive Neuroscience 
2011-2012: iii) Computational Linguistics, iv) Philosophy of Mind 
2012-2013: v) Visual Perception, vi) Spatial Analysis   
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 These six positions are sought over the course of the next three years 
into 2013, with the first two searches to take place during the 2010-2011 
academic year.  We note at the outset that each of these positions has some 
potential to be a cross-school or cross-area appointment, although ideally each 
search should have some flexibility in this regard.  We intend to include broad 
interests on search committees, including representatives from both SSHA and 
the School of Natural Sciences for the Cognitive Neuroscience search and 
including representatives from both SSHA and the School of Engineering for 
the Cognitive Science & Technology search, for example.  During all of these 
searches, extra measures will be taken to solicit applications from women and 
minorities. 
 
 
 
Cognitive Science and Technology (2010-2011) 
Level: Assistant or Associate 
  
Goal: We intend to hire an applied cognitive scientist to expand our existing 
strength in technological and computational aspects of CIS, facilitate industry 
cooperation, strengthen ties with Virtual Heritage/SSHA and CSE/SoE. Our last 
faculty recruitment effort (search began 2007-8) focused on a Cognitive 
Engineering hire.  The search was nearly successful.  A hiring case for a 
candidate with expertise in both human-computer interaction (HCI) and visual 
perception achieved majority faculty support when the position was “deferred” 
by administration in response to the economic crisis.  Freezing this position has 
crippled our plans to steadily advance our curricula into cognitive science 
applications to technology, and adversely affected our undergraduates.  Many 
students pursue the cognitive science major because they are interested in the 
development and use of technological applications, and more generally, applied 
cognitive science.  For some, expertise in this area is key to employment 
opportunities.  (Comparison point: UC Berkeley Cognitive Science majors often 
obtain jobs in industry, for instance, Google and Yahoo!)  Our students continue 
to ask when COGS 128 (Cognitive Engineering) will finally be offered, and we 
hope to be able to meet their needs soon. 
 
Possible research strengths: Human-computer interaction, cognitive robotics, 
visualization, motor control, attentive user interfaces, virtual environments. 
 
Possible teaching contributions: Cognitive Engineering (UG), Perception and 
Action (UG), Computational Modeling Foundations (Grad), Cognitive Robotics 
(Grad). 
 
Possible research synergies: Matlocks’ human-computer interaction, Maglio’s 
work on service science and virtual environments, Kallmann’s (CIS Affiliate) 
work on artificial intelligence, Newsam’s (CIS Affiliate) work on pattern 
recognition, Noelle’s work on computational neuroscience, Carpin’s (CIS 
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Affiliate) work on robotics and motion path planning, and Kello’s work on 
computational neuroscience and virtual environments.  
 
Estimated start-up: ~$125K 
 
Expected lab space requirements: one 20’X20’ room and one 10’X10’ room 
 
Cognitive Neuroscience (2010-2011) 
Level: Assistant   
 
Goal: We intend to hire a cognitive neuroscientist to fill a gap in our coverage, 
most likely using electrophysiological methods (EEG) to study the neural bases 
of cognition, broadly speaking. EEG methods are inexpensive and feasible 
relative to brain imaging, and hiring a cognitive neuroscientist trained in a 
cognitive science or psychology department would be far cheaper (particularly 
regarding start-up package) than hiring a similar individual trained in biology or 
related departments. Last year, a neuroscience candidate was recruited as a 
target of opportunity (UC Presidential Postdoc) through SoNS. The candidate 
was transferred to SSHA to be hired as part of the CIS faculty, but our offer was 
declined because the start-up package was much smaller than the candidate 
expected. A candidate with a cognitive science background would of course need 
sufficient lab space, but would have start-up expectations more in line with SSHA 
budget constraints. 
 
Possible research strengths: Learning, memory, motor system, attention.  
 
Possible teaching contributions: Potentially easing the teaching burden in the 
campus’s most impacted major, Biology, this FTE could teach Neuroscience 
(UG), Cognitive Neuroscience (UG), and Proseminar in Cognitive Neuroscience 
(Grad). 
 
Possible research synergies: For this position, there is great potential for fruitful 
collaboration with the computational cognitive neuroscience work of Noelle 
(SoE/SSHA), as well as with the neural network and dynamic systems 
modeling work of Kello, Yoshimi, and Spivey (all SSHA).  
 
Estimated start-up: ~$200K 
 
Expected lab space requirements: one 20’X20’ room and one 10’X10’ room 
 
 
Computational Linguistics (2011-2012) 
Level: Assistant   
 
Goal: We intend to hire a cognitive and information scientist with a solid 
background in linguistic theory in addition to training in computational and/or 
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experimental methods. This hire is likely to be relatively inexpensive, and require 
little or no lab space. This position will expand our existing strengths in 
Computation and in Language, and strengthen ties with SoE, perhaps in 
research areas such as automated speech recognition, data mining, and 
cryptography. 
 
Possible research strengths: statistical natural language processing, corpus 
analysis, latent semantic analysis, speech recognition, speech perception, 
natural language understanding. 
 
Possible teaching contributions: COGS 5, Introduction to Language and 
Linguistics; COGS 180, Topics in Cognitive Science; Computational Modeling 
Foundations (Grad), and will develop new undergraduate and graduate courses, 
including Introduction to Computational Linguistics. 
 
Possible research synergies: Matlock’s research in cognitive linguistics, Kello’s 
work on speech and reading models, Spivey’s research on sentence 
processing, Newsam’s (CIS Affiliate) research on data mining, Carreira-
Perpiñán’s (CIS Affiliate) work on speech processing, and Yoshimi’s research 
on philosophy of mind. 
 
Estimated start-up: ~$80K 
 
Expected lab space requirements: one 10’X10’ room 
 
 
 
Philosophy of Mind (2011-2012) 
Level: Assistant.   
 
Goal: We intend to hire a philosopher who will fill a gap in our coverage of the 
cognitive and information sciences, where we currently have only two faculty with 
relevant expertise.  Recently, a great many philosophers of mind have begun 
synthesizing experimental findings from cognitive science and neuroscience, and 
applied results from robotics and artificial intelligence, to formulate and support 
their logical arguments for various theories of how the mind works.  By hiring in 
the area of Philosophy of Mind, we simultaneously smooth out potholes in CIS’s 
ability to teach enough courses in this important area and lay the groundwork for 
what will eventually become a full-fledged Philosophy program of its own at UC 
Merced in the future.  This hire would be comparatively inexpensive, and would 
require little or no lab space.  
 
Possible research strengths: agency, moral psychology, mental causation, 
metaphysics of mind, bioethics, perception, personal identity, animal cognition, 
concepts, embodied cognition. 
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Possible teaching contributions: Introduction to Philosophy (UG), Introduction to 
Logic (UG), Philosophy of Mind (UG), and perhaps develop new courses such 
moral psychology, bioethics, free will and agency, metaphysics of mind, or 
animal cognition (UG or Grad). 
 
Possible research synergies: Yoshimi’s research on consciousness and 
dynamical systems, Vanderschraaf’s research on moral and political 
philosophy, Noelle’s research on cognitive control, and Spivey’s research on 
unconscious perception. 
 
Estimated start-up: ~$50K 
 
Expected lab space requirements: none 
 
 
Visual Perception (2012-2013) 
Level: Assistant or Associate   
 
Goal: We intend to hire a vision scientist who will expand our existing strength in 
Perception & Action, and may strengthen ties to both the School of Natural 
Sciences (potentially assisting with the teaching burden of the impacted Biology 
major), and the School of Engineering, with potential connections to computer 
vision research. 
 
Possible research strengths: visual perception, visuomotor coordination, visual 
neuroscience, computer vision 
 
Possible teaching contributions: COGS 140/PSY 161 Perception (UG), COGS 
141/PSYCH 162 Visual Perception (UG), and perhaps develop new graduate 
courses such as Visual Neuroscience (Grad), and/or Computational Approaches 
to Human Visual Perception (Grad). 
 
Possible research synergies: Noelle’s research in computational cognitive 
neuroscience, Spivey’s research in eye movements and visual cognition, 
Matlock’s work in spatial language, Newsam’s and Yang’s (CIS Affiliates) work 
in computer vision, and Kallman’s (CIS Affiliate) work in motion path planning. 
 
Estimated start-up: ~$100K 
 
Expected lab space requirements: two 10’X10’ rooms (possibly shared with 
pre-existing) 
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Spatial Analysis (2012-2013) 
Level: Assistant  
 
Goal: We intend to hire a spatial analysis scientist who will fill a gap in our 
coverage of cognitive and information sciences, providing connective bonds 
between our own faculty with expertise in areas such complex systems, ecology, 
neural networks, and statistics, and may strengthen ties to other areas in SSHA 
and SoE, such as virtual heritage, geographic information systems, cluster 
analysis, and geocomputation. 
 
Possible research strengths: computational geography, complex systems, spatial 
statistics, ecology, archaeology 
 
Possible teaching contributions: This hire could develop new courses such as 
Geographic Information Systems (UG), Introduction to Complex Systems (UG), 
Complex Systems Analysis (Grad), and Computational Modeling Foundations 
(Grad). 
 
Possible research synergies: Westerling’s research on ecological systems 
analysis, Chen’s research on economic systems analysis, Vanderschraaf’s 
work on evolution of conventions, Guo’s (CIS Affiliate) work on 
geocomputation, as well as Forte’s (CIS Affiliate) and Aldenderfer’s (SSHA 
Dean) work related to geographic information systems. 
 
Estimated start-up: ~$80K 
 
Expected lab space requirements: one 10’X 10’ room (possibly shared with pre-
existing) 
 
 
3.5 Finances 
The Cognitive and Information Sciences faculty have an outstanding record of 
extramural funding, as summarized in section 2.2.  Continuing to aggressively 
seek grants from NSF, NIH, DARPA, NASA, NOAA and other agencies will help 
us to provide excellent training to students in our labs and sustain our ability to 
conduct world-class research in the years to come.  The following trends also 
ensure that our Cognitive and Information Sciences faculty unit will thrive: 
 


• Enrollments in COGS courses are high at UC Merced (Section 3.2). 
• Nearly 200 new Cognitive Science related undergraduate programs or 


departments have been established at universities in the past 20 years, 
including 106 departments and programs in the U.S. alone (e.g., UCSD, 
MIT, Johns Hopkins, Indiana University, University of Rochester).  Thus, this 
interdisciplinary topic has significantly more visibility and recognition than it 
used to.  







 42 


• At the same time, the small number of actual PhD programs related to 
Cognitive Science make it quite achievable for us to secure a top ten 
position among them. 


• Cognitive Science majors are rapidly increasing at other UC campuses 
(e.g., there are currently over 400 majors at UCSD). 


• More and more cognitive scientists are needed in the work force in the 21st 
Century, especially those with additional strengths in computer science and 
engineering, management, or neurobiology. 


 
Based on the growing popularity of cognitive science as well as hiring trends, we 
anticipate as many as 240 Cognitive Science majors at UC Merced by 2013. This 
could mean as many as 100 students in the Cognitive Engineering track (BS), 70 
students in the Neuroscience track (BS), and 70 students in the Cognitive Science 
BA in general.  (See Section 3.2 for planned emphases.)  And it will also mean 
new courses and larger enrollments in the courses we already have. 
 To cover the courses needed by undergraduate Cognitive Science students 
and graduate CIS students, and to continue to provide service courses to other 
groups on the campus, including the impacted Biology major, we will need by 2013 
a total of 14 Cognitive and Information Sciences faculty, counting our current 8 
non-emeritus non-adjunct faculty plus the 6 requested hires. 
 In addition to administrative funding for faculty lines, we will continue to 
vigorously pursue extramural funding. Extramural funding will enable the Cognitive 
and Information Sciences faculty unit to develop innovative, interdisciplinary 
projects with colleagues in SSHA, such as Virtual Heritage and Geographic 
Information Systems, as well as with colleagues in Engineering and Natural 
Sciences.  Several cross-school funded collaborations have already been 
established. For instance, Marcelo Kallmann has set up a motion capture 
laboratory with Teenie Matlock, Shawn Newsam, Stefano Carpin, and other 
faculty.  The lab is useful to several other cognitive scientists and engineers at UC 
Merced, including Michael Spivey and David Noelle, as well as researchers who 
study virtual heritage and second life, including Maurizio Forte. As another 
example, Stefano Carpin, Marcelo Kallmann, Teenie Matlock, Shawn Newsam, 
and David Noelle were recently granted an NSF MRI award to purchase two 
humanoid robots, and related equipment, in order to study embodied models of 
human cognition and techniques for human-robot interaction (HRI).  Extramural 
funding will also help support graduate students so they are not permanent 
teaching assistants.  And it will help provide undergraduate students with research 
opportunities they need to succeed after graduation.  The enhancement of 
undergraduate training resulting from this research support will in turn increase 
enrollment of Cognitive Science majors.  Finally, the formation of a Cognitive 
Science and Intelligent Systems Research Institute (CSISRI), as recommended in 
the campus’s 2009 Vision Statement, can be the synergizing conduit for an even 
greater number of extramural funding proposals, graduate training grants, and 
center grants -- especially if some very small portion of the indirect costs from 
those grants is allowed to come back and support the Institute itself, so that it can 
quickly become self-sufficient. 
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I. Overview of group 
 
Humanities and World Cultures consists of three majors (Anthropology, History, 
Literatures and Cultures), three stand-alone minors (Arts, Writing, Spanish),  one 
cross-disciplinary minor (American Studies) and four programs (Foreign 
Languages, Global Arts Studies, Media Arts Program, World Heritage, Writing).   
It encompasses a variety of academic programs with a focus on the nature of 
human cultures and societies, the varieties of human cultural expression, as well 
as practice in the arts.  The distinctive experience of students in these fields is 
that they learn to read and critically analyze societies and cultures in relation to 
both general norms and patterns and particular sets of values and circumstances 
-- cultural specificity which mitigates against reductive approaches to social 
phenomena.  Furthermore, this critical engagement fosters empathy and 
understanding of other cultures vital in a global society. 
 
 We share common intellectual concerns which are addressed through a 
range of questions and methods.   These common questions involve the 
creation, preservation and understanding of our cultural heritage; studies of 
societies and cultures past and present; questions of justice, aesthetics, and 
ethics; religious or spiritual practices and beliefs.  We share common concerns 
with the construction and production of human culture – whether in the arts, 
political and social institutions – and processes of social and cultural change.  
The study of humanities and world cultures provides both tools for students to 
express their understanding of the world and critical and analytical perspectives 
within which those practices can be located.   
 
Most of our faculty are members of the Graduate Group in World Cultures; we 
also have faculty members participating in the Social and Cognitive Sciences 
Graduate Group, the Sierra Nevada Research Institute;  WCH faculty are 
involved with planning for cross-school programs in Environmental Science and 
in Spatial Analysis,  and  for a planned Spatial Analysis and Research Center.  
Within the UC system, faculty have been involved with UC Humanities Research 
Institute, the UC Institute for Research in the Arts, the Pacific Rim Research 
Group and UC-MEXUS. 
 
Humanities & World Cultures courses enrolled a total of 6138 students in 2009-
10; through the Writing Program in particular, we provide vital support for 
General Education, although all the fields in the program teach many students 
from other fields.  At the same time, we offer advanced training in key fields of 
human endeavor, that provide skills in imaginative and empathetic inquiry and 
critical analysis to prepare students for the world of the 21st century. 
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II. Snapshot 
 
 Senate 


Faculty 
Majors 
Spring 
10 


Minors 
Spring 
10 


Total Enroll 
2009-10 


Anthropology 4 18 11 433 


American 
Studies 


  1  


Arts (MAP) 1  47 789 
GASP 2   228 
History 5 72 31 546 
Literature 5 70 10 391 
Spanish 1  80 273* 
World 
Heritage 


1   64 


Writing 1  67 272** 
TOTAL (incl. 
all language 
and writing 


 
20 


 
160 


 
247 


 
6138 


*  Spanish courses included are only SPAN3, 4, 10, 11, 103, 105, 106, 141, 142, 
180 
 **   Writing courses included are only WRI 25, 30, 100, 125,130, 131, 150 
 
Senate Faculty  
Virginia Adan-Lifante 
Susan D Amussen 
Gregg Camfield 
Robin DeLugan 
Kevin Fellezs 
Maurizio Forte 
Jan Goggans 
Gregg Herken 
Kathleen Hull 
Ignacio Lopez-Calvo 
Sean Malloy 
Manuel Martin-Rodriguez 
Ruth Mostern 
Holley Moyes 
Robert Ochsner 
Sholeh Quinn 
Dunya Ramicova 
Linda-Anne Rebhun 
Cristian Ricci 
ShiPu Wang 







 47 


III. Introduction 
 
 Mission and Vision 
 
The University of California has a three-fold mission of teaching, research, and 
service.  The mission of Humanities and World Cultures is to develop innovative 
undergraduate programs which provide training in the intellectual skills of 
particular fields, while emphasizing the connections among them.  Humanities 
and World Cultures locates the study of human societies and cultures in time and 
space, using methods ranging from textual, visual and musical analysis, archival 
and archaeological research, and participant observation; it teaches the practice 
of the arts – music, film, visual arts, and writing  – in relation to their history; 
language instruction provides students with important skills for interacting in a 
global context.    
 
Goals 
Our goal is to provide a model of intellectual excellence that values particular 
disciplinary traditions and artistic practices while exploring the ways those 
traditions interact and can fruitfully engage each other. Specifically we hope to: 


• Nurture junior scholars as they become intellectual leaders in their fields 
• Continue to recruit excellent scholars at the junior and senior level 
• Contribute to a model of interdisciplinary inquiry among undergraduates, 


graduate students and faculty. 
 
Opportunities & Challenges 
 
 A combination of established senior scholars and outstanding junior 
faculty with broad collaborative interests provides us with the opportunity to 
develop an innovative, intellectually rigorous set of undergraduate and graduate 
programs, while stimulating new areas of research for all faculty. 
 At the same time, both the graduate program in World Cultures (currently 
developing a full program tentatively called “Cultures and Society”) and all the 
undergraduate programs in HWC have created imaginative curricula with 
marginal resources.  If the University has been under-resourced, and SSHA 
relatively under-resourced in comparison with the rest of the University, HWC 
has been under-resourced within SSHA.  Four of our programs have only one 
ladder faculty; one has only two.  Of our approved majors, Literatures and 
Cultures is hindered in any attempts to expand to its original vision, as is History, 
and Anthropology is unable to meet its basic needs.  None are adequately able 
to provide enough course offerings that students may graduate within their major. 
This is neither intellectually nor practically sustainable. Most faculty teach a 
range of courses more common in regional universities than in our peer 
institutions, and many teach overloads or, via independent study groups, the 
equivalent of an overload class, to ensure students will have enough units to 
graduate in their major. As the number of students on our campus approaches 
5000, it will no longer be tenable to have key disciplines of the research 
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university operating with such marginal resources.  Our undergraduate majors do 
not have an adequate range of electives, and in many areas, there are no ladder 
rank faculty available to teach required introductory courses when a faculty 
member goes on leave; in History and Anthropology, we have no one with 
expertise in the area of a required course.  In the absence of stable funding for 
lecturers, we need a critical mass of ladder faculty in each of our programs in 
order to support recognizable, sustainable, as well as intellectually defensible 
and compelling programs of study and research.  In addition, too many faculty 
are without colleagues in adjacent fields (conceptual, temporal or geographical, 
not just disciplinary), which hampers the development of our graduate program. 
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IV  Three year growth plan – overview 
 
 Over the next three years, we see the programs within HWC growing by 
slightly more than the overall growth in campus enrollment.   This estimate takes 
into account the expected shift in majors to SSHA from the sciences and 
engineering. If SSHA enrolls 55% of student majors in three years as is currently 
anticipated, we expect to enroll  c. 25% of SSHA majors, or about 600 majors.  
 
Three-year Projections Based on Major Enrollment for SSHA during AY2007-08 
and AY2008-09 


 
SSHA % UG 


Enrollment Remains 
Constant 


SSHA % UG Enrollment 
Increases to 55% Major 


Enrollment 
Frequency 


 


Major Enrollment as 
% of UG Enrollment 


 


Mean % of 
UG 
Enrollment 


Projected 
Major 
Enrollment 


Mean % of 
UG 
Enrollment 


Projected 
Major 
Enrollment 


Major 
Fall 


2008 
Fall 


2009 Fall 2008 
Fall 


2009 Fall 2012 Fall 2012 Fall 2012 Fall 2012 
ANTH 4 18 0.1591723 0.5625 1.8† 92 2.85 145 
ENGLISH/CW  46   2.3‡ 117 3.87 197 
HIST 64 75 2.5467569 2.34375 2.45 125 3.87 197 
LITC 51 73 2.0294469 2.28125 2.16    
MAP     0.65* 32 1.03 52 
SPANISH  21     1.5# 77 2.75 140 
SSHA 
Enrollment  1051    1675  2805 
TOTAL UCM 
UG Enrollment 2513 3200      5100  5100 


† Based on projections included in Table A2  
‡ Assumes that English has a slightly higher proportion of SSHA majors than 
LITC does at present – 7% rather than 6.5 – on it’s way to being c. 10% of SSHA 
majors, or 5% of UG majors 
* Projection based on assumption that half of current ARTS minors (i.e., 20 of 41 
students; 0.65% of current UG population) would declare major if available 
# Projection on Spanish majors is a combination of the Spanish track in LITC, 
and half the current Spanish minors become Spanish majors – i.e. .7% 
 
 The next three years will also see the following developments:  


• the establishment of a new major in English and Creative Writing, and  
one in Spanish Language and Literature; each of these new majors draws 
on the resources of an existing major (Literatures and Cultures) and  
existing minors (Writing and Spanish); 


• the development of the ARTS minor into a major in Multi-disciplinary Arts  
• the establishment of a minor in Global Arts Studies 
• the establishment of a minor in World Heritage 
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• the establishment of a minor in Japanese 
• Implementation of the SSHA foreign language requirement 


 
 To support our growth plan, we are asking for the following: 


• Release of two positions authorized in 2008-9 for which searches 
were frozen 


• Fourteen new FTEs 
• replacement for a retiring faculty member Gregg Herken; this 


position is included as a search, but is not a new FTE. 
• 4  new lecturers for the writing program will be required, and the 


conversion of 15 Unit 18 lecturers to LPSOE. (This assumes that 
responsibility for CORE 1 and CORE 100 are shifted to College 
One.) 


• 5 full time lecturers in Foreign Languages 
• Continuing funding for lecturers and Visiting Artist positions within 


MAP 
• conversion of the FTEs for our existing President’s post-doctoral 


fellows (DeLugan, Fellezs), per the Provost’s written commitment 
 


While we recognize that these requests are higher than stated allocations allow, 
this a conservative, if optimistic, list: as individual program plans make clear, our 
needs are greater than what we have listed here, particularly if the University 
wishes to shift enrollments toward SSHA.  Furthermore, since the last two years 
have seen no appointments in our area, we have front-loaded our request into 
the first year of the plan period.     
 
The list that follows is ranked for the first year, but not the years following.  (The 
first position is listed to indicate an area of development, but not considered part 
of the ranking as it replaces an existing FTE.)  The ranking was established as 
an unhappy consensus of the group: all positions represent critical needs in a 
desperately understaffed set of programs.  We gave first priority to ensuring that 
no program had only one faculty; then to the position in Biological Anthropology, 
a required area for the Anthropology major, that was approved in 2008-9 and 
then frozen.  The rest of the positions are in a rough rotation, recognizing when 
positions were last filled.    The ladder rank positions are as follows, with our 
preferred year of hiring: 
 
Year Program Description of Position Rank Status 
2010-
11 


History US Ethnic:  Chicano Junior Replace 
existing FTE 


 MAP Music Senior New 
 World 


Heritage 
Architecture/Conservation Senior New 


 Anthropology Biological Anthropology Junior Approved 
2008 


 Literature English Renaissance Junior New 
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(English) 
 Literature 


(Spanish) 
Spanish Linguistics Junior New 


 History Colonial America Senior New 
 GASP Music: Asia/Transnational Open Instead of AH 


appt 
approved 
2008 


 MAP Architecture/Sustainability Senior New 
2011-
12 


History Modern Latin America Junior New 


 Literature 
(Eng/Creative 
Writing) 


Romantic/Victorian Literature Senior New 


 GASP Art History: pre 20th C 
transnational 


Open New 


 World 
Heritage 


Museums and Cultural 
Resource Management 


Open  


2012-
13 


History US West/Environmental Rank 
open 


New 


 Literature 
(Eng/CW) 


Post-colonial literature/English Open New 


 Literature 
(Spanish) 


Spanish Golden Age Open New 


 Anthropology Socio-cultural Anthropology Senior  
 
In addition to these ladder faculty, we propose to convert 15 unit 18 lecturers 
over the three-year period to LPSOEs in English/Writing (6 in 2011, 4 in 2012, 5 
in 2013), and to add 5 full time lecturers in Foreign Languages (1 in Chinese, 1 in 
Japanese, 1 in French, and 2 in Spanish); we need to retain existing lecturers in 
MAP as well as the Visiting Artist position. 
 
In 2013-15, we envision ourselves growing by another 20-25 ladder faculty 
members.   GASP would reach a sustainable size to become a major.  In addition 
to the organic growth of existing programs, we propose to expand our programs 
to include additional areas of study that will be important in our maturing 
university: 


• hire at least two ladder rank faculty members in Literature and Cultures, 
with a specialization in comparative literature, one in Japanese/Chinese 
and one in French or Arabic 


• hire a scholar of religious studies, preferably Islamic World.  Depending on 
the research focus of that person, they would initially be part of either 
Literature & World Cultures, Anthropology, or History.   
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We also envision creating an interdisciplinary honors major in Humanities & 
World Cultures, which will draw on existing majors, but provide opportunities for 
interdisciplinary senior seminars. 
 
Our long term expectation is that from 2015-20, existing programs will continue to 
grow, and we will add to our existing majors a major in Religious Studies. 
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V.  Resource Requirements over three years 
A.  Faculty 
The positions we are requesting over the next three years are listed here; a 
full description of the positions in the context of particular programs and 
their strategic plans is available below, in section VIII. 
 
2010-11: 
Information only – replacement FTE: History: Comparative Race and Ethnicity 
in the US(19th-20th century):  History of Comparative Race and Ethnicity has 
been one of the fastest growing and most intellectually stimulating fields in the 
history profession over the last three decades, employing innovative and 
interdisciplinary methodologies to interrogate issues of identity, migration, 
language, and power in the United States and its contested borderlands.  
Hiring in this field would enrich the intellectual diversity of the history faculty 
and allow us to meet the considerable student demand for classes in this 
area.  In particular we seek a scholar of comparative race and ethnicity whose 
specialties include Chicano/Latino History.  The History faculty have received 
formal and numerous informal communications from current and prospective 
students expressing grave concern over the lack of curriculum in 
Chicano/Latino History. In light of our student body demographics and UCM’s 
status as a Hispanic Serving Institution, it is vital that we address this crucial 
need immediately.  We anticipate that this hire will also build further 
connections among the disciplines and support the Hispanic Studies cluster in 
the graduate group as well as the World Cultures graduate group in general. 
 
1. MAP Music  
We need a music specialist with a  broad spectrum of experience, and an 
interdisciplinary vision for the music curriculum to enhance the musicology 
curriculum offered by GASP. Music can potentially connect to many other 
areas of endeavor at UC Merced. As a twenty first century research 
university, UC Merced needs to develop a non-traditional approach to 
teaching music. Instead of focusing on traditional instruments, the projected 
music curriculum will concentrate on digital music technology and on 
exploring interdisciplinary connections while still offering strong foundation in 
traditional instruments and voice courses for those students who wish to 
continue their music education while at UCM.  
 
2. World Heritage:  Conservation architect  
The conservation and restoration of monuments must have recourse to all the 
sciences and techniques which can contribute to the study and safeguarding 
of the architectural heritage. The International principles guiding the 
preservation and restoration of ancient buildings need specific 
interdisciplinary expertise in conservation and architecture. In this profile it is 
required a relevant international experience in preservation, documentation 
and conservation projects of built heritage with a particular focus on cultural 
landscapes, archaeological sites, rural and urban contexts. The candidate 
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should have also an interdisciplinary knowledge of specific technologies 
applied to this field (photogrammetry, architectural relief, CAD, 3D modeling) 
in relation with preservation and conservation aspects. 
 
3.   Anthropology: Biological Anthropologist (Assistant Professor):  The 
frozen search is for a junior biological anthropologist, who will bring a 
specialization in human biology and be poised to articulate with the initial 
cross-field teaching and research areas identified for the Anthropology 
program in Section VII.A below.  Given the many needs of UCM to which a 
position in biological anthropology might contribute, the search was broadly 
defined to encompass research interests and methodological expertise in 
demography, health, diet, adaptation, or biocultural approaches to either 
contemporary or past human populations.  In addition to providing critical 
mass for sustaining the major (i.e., avoiding risk that required classes may not 
be offered in a timely manner), instruction of several courses that serve as 
electives in the Human Biology track of the Biology major, and important 
leadership for developing the biological anthropology curriculum and teaching 
laboratory, this faculty member will engage with graduate groups in the social 
sciences, humanities, and possibly biological sciences as well as other 
campus initiatives including the proposed medical school. Research and 
teaching in biological anthropology may address issues of human 
physiological, morphological, and genetic adaptability, including race.  Office 
and laboratory space in SSM is already allocated for this position, and 
necessary start-up funds will vary depending upon the expertise of the 
preferred candidate.  We anticipate, however, that start-up funds to cover 
initial laboratory and/or field costs will be less than $100,000. 
 
4.  Literature and Cultures/English and Creative Writing: Early Modern 
British Literature.  Since the beginning of serious study of literatures in 
modern (as opposed to classical) languages at the end of the 18th century, 
Shakespeare’s works have been the most important and most studied in the 
corpus of English literature. That importance has not diminished, though 
Shakespeare’s oeuvre is now usually studied in a wide range of contexts, 
including that of the early modern period, which was a major transitional 
period in Western history as well as an important period in the consolidation 
of the English language as we know it.  No program in English can be without 
a scholar of the period.  Moreover, such a scholar would support both the 
graduate group and would provide synergies with Professor Amussen in 
History, thus increasing the attractiveness of the graduate program; it could 
also lead to collaboration with the performing arts.  In 2005, UCM agreed on 
search for British literature hire, which ultimately failed.  Thus, it is clear that 
even the earliest vision of UCM’s literature program would include British 
literature, and anecdotal feedback from students supports that need.   
 







 55 


5.  Literature and Cultures/Spanish: Spanish-language Linguist. Linguistics 
is key to the development of any top tier department of Hispanic Studies. In 
Dartmouth, 2 faculty members out of 16 teach linguistics.  
6. History:  Colonial America and Atlantic World (17th-18th century): Colonial 
history has been energized in recent years through its attention to Atlantic 
dimensions of the field, to the role of Indigenous peoples in the Americas, and 
the relationship of Spanish, French, and English colonial empires across the 
Americas.  We propose a senior hire in Colonial and Atlantic world history.  
This position would provide an anchor for the first half of the US history 
survey course; connect to the scholarship of Amussen on Britain and the 
Atlantic world; a senior hire will provide visibility for our program.  This 
position would also be key in recruiting graduate students and building the 
graduate program. 


 
7.  GASP: Music studies (open rank): In order to fulfill a GASP minor, we 
request a music FTE in 2011-12. We seek a music scholar who specializes in 
a musical tradition of Asia who frames it within a transnational context. Priority 
will be given to scholars whose work focuses on issues of race, gender and/or 
sexuality. 
We seek an Asian specialist for two significant reasons. First, given the 
student population at UCM, where the largest group self-identify as 
Asian/Pacific Islander (outnumbering Hispanics and Whites) but whose 
interests in terms of curriculum have gone largely unheard, the need for 
classes that address those interests is clear.4 Second, since current GASP 
faculty specialize in Asian American cultural production, a specialist in Asian 
cultural production would complement and strengthen the transnational scope 
of the program in a compatible way. 
 
8. MAP: Sustainable Architecture  
Architecture has the potential to broaden the interdisciplinary collaboration 
with the School of Engineering as well as support one of the stated research 
themes of the university. Additionally, only two of the ten UC campuses offer 
undergraduate or graduate degrees in architecture: UC Berkeley and UC Los 
Angeles. This makes the offering of an architecture concentration/minor within 
MAP attractive since it has a promise of drawing more students to UCM. 
Curriculum in sustainable architecture adequate to give UC Merced BA 
degree holder opportunity to seek admission to a graduate Architecture 
Program will be possible with the hire of one specialist. MAP visual arts 
curriculum already offers or is in process of developing lower division courses 
foundational for the upper division architecture curriculum. With the addition 
of two history of architecture survey courses that can be taught by a lecturer, 
the curriculum will be viable.  
 


                                                             
4 According to the Campus Enrollment by Ethnicity table drawn from the Institutional Planning and 
Analysis (IPA) Enrollment Table, in Fall 2009, Asian/Pacific Islanders numbered 1,050, while the next two 
largest groups - Hispanics and Whites – numbered 1,028 and 699 respectively. 
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2011-12 
GASP Art history (open rank): due to an unsuccessful search in 2007 and a 
suspended position in 2008, we request to be given 1 art history FTE in 2012-
13. The priority will be to hire an art historian who pursues comparative and 
innovative research that deals with issues of globalization and postcolonialism 
in the pre-20th century period. Preference will be given to a scholar with a 
solid foundation in early modern European art traditions, and an additional 
specialization in gender studies. 
 
History:  Mexican/Latin American History (18th-20th century).  This position 
fills two gaps in the geographical and temporal range of the world history 
group.   We currently have three faculty with expertise on the vast Eurasian 
land mass, but none who study the Americas outside of the United States. 
Given both our geographical location and our student population, research on 
Mexican/Latin American history is extremely important, and has been the 
subject of substantial student demand.   This position is also synergistic with 
our planned Comparative Race and Ethnicity hire.  Furthermore, all current 
world history faculty work before the eighteenth century, so it is also important 
to engage more modern periods.  This will enhance our ability to teach the 
required world history survey sequence.  Mexican/Latin American history also 
provides an important scholarly link to other humanities and social science 
faculty in SSHA, and supports the Hispanic Studies cluster as well as the 
World Cultures graduate group as a whole. 
 
English/Creative Writing: Romantic/Victorian British Literature (senior).  In 
this period, a number of artists and critics successfully defined imaginative 
literature as a primary medium of cultural discourse, moved literature out of 
elite circles into a much broader milieu, and validated the prophetic strain in 
literature as the most important.  Not only are the literary forms and functions 
of this period enduringly popular, the very shape of literary study, as we know 
it, was created in this period.  No program in English can be without a scholar 
of this period, either.  Even the smallest of our comparison schools (Brandeis) 
has three faculty whose scholarship is mostly or substantially in this area; the 
most innovative (Dartmouth) also has three.  
 
World Heritage: Museums and Cultural Resource Management, Assistant 
Professor Cultural Resources Management (CRM) regards theory and 
practice of managing cultural resources (natural and cultural heritage, 
tangible and intangible heritage). National and international experience in 
museum studies, cultural resource management, research and teaching on 
heritage management with an emphasis on musealization aspects, 
communication, knowledge and expertise in new media and digital 
technologies, web museums, virtual museums. This profile should be able to 
train new generations of managers in charge of natural and historical parks, 
galleries, museums, international organization and/or other NGOs involved in 
heritage assessment, interpretation, and management. 
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2012-13 
Anthropology: Socio-cultural Anthropologist (Associate or Full Professor):  a 
third socio-cultural anthropologist will contribute to each of our four focal 
research areas, with research and teaching interests that complement those 
of our existing faculty in socio-cultural anthropology.  Similar to our position in 
biological anthropology, the search for this position may be broadly defined 
(or subsequently tailored, in consultation with colleagues across campus 
based on converging needs), since such a colleague might articulate with 
various graduate groups or ORUs established on campus by that time.  For 
example, this position might bring expertise in the following general research 
areas: global environmental justice and policy with obvious cross-campus 
links to the School of Natural Sciences and SNRI; subjectivity and subject 
formation, which could build links across SSHA in particular with psychology, 
the humanities, and the arts; or globalization studies, which has the potential 
to forge cross-school and cross-campus research collaborations.   A ladder-
rank faculty member is required, as only a tenure-track faculty member can 
contribute to the development of interdisciplinary graduate groups and ORUs 
on campus.  The addition of this socio-cultural anthropologist will also 
facilitate flexibility in teaching rotations for anthropology faculty, as a whole, 
thus permitting more regular instruction of anthropology courses incorporated 
in the World Cultures graduate program, the American Studies minor, and 
new World Heritage program, while also facilitating faculty sabbaticals for the 
anthropology faculty, as a whole.  This position will require office space in 
SSM and modest start-up funds; no laboratory space is required. 
History:  US West/Environmental (19th-20th century). Environmental history is 
a vibrant and rapidly growing sub-field.  Hiring in this area will deepen ties 
between the History program and the rest of the campus and offer the 
possibility of collaboration and significant grant funding.  A Western 
Environmental historian may work on questions such as historical water 
rights, resource extraction, erosion, or climate change:  all topics of immense 
contemporary urgency that benefit from a historical perspective.  This position 
offers synergies with current faculty in Literature, Archaeology, Engineering, 
and Earth Systems Science, and would support the World Cultures graduate 
group as well as the History major. 
English/Creative Writing: Colonial and Post-Colonial Literature in English.  
This is one of the most important emerging sub-fields in English literary 
studies, responding to the more rapid flow of ideas and people globally, 
exemplified by the outpouring of important literature from around what once 
was the British Empire.  The focus could be wide or could concentrate on one 
of several areas, eg. Literature of Indian subcontinent, Australasia, Non-U.S. 
North America, Africa, all of which have rich traditions and active practitioners 
in English.  Could also look at diasporas, connecting well to grad group.   


 Spanish:  Golden Age (or trans-Atlantic Golden Age/Colonial). It is 
quintessential in any Hispanic Studies department because it represents the 
foundation of modern Hispanic literature in its three main genres: narrative, 
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theater and poetry. It represents the flourishing in arts and literature in Spain, 
coinciding with the political rise and decline of the Habsburgs dynasty. In 
Dartmouth, 3 out of the 9 faculty members in Iberian Studies teach Golden 
Age (including Portuguese, Race and Gender Studies), and one out of 7 
faculty members in Latin American literature teaches Colonial literature.    


B. Space and Facilities 
 
In Literature and Cultures, History, Writing, and GASP, the only space needs 
are offices for new faculty.  Anthropology, Foreign Languages, Media Arts, 
and World Heritage all have specific space needs for teaching and/or 
research.  In three years we will need research lab space for 2 biological 
anthropologists, 2 archaeological anthropologists, and 2 world heritage 
scholars; we will need teaching lab space for the arts (3 rooms), anthropology 
(2 classrooms), Foreign Languages and world heritage.   Some of this space 
has been allocated in the new SSM building. 
  
Anthropology:  
The Anthropology program needs sufficient “damp” and “wet” laboratory 
space for both research and teaching for some faculty.  The lack of sufficient 
research laboratory space may hamper attracting and retaining top faculty, 
while the lack of sufficient teaching laboratory space will undermine 
maintenance of the Anthropology major and minor.  Pending completion of 
SSM, our short-term strategy in AY 2007-08 turned to securing research 
laboratory space at Castle for both current and anticipated faculty in biological 
and archaeological anthropology.  Anthropology research laboratory space 
planned for SSM—perhaps augmented by the current biological anthropology 
laboratory at Castle or core facilities elsewhere on campus—is sufficient for 
current and anticipated faculty in these two sub-fields.  This may not be true 
for future colleagues, however, particularly if we hire faculty whose research 
includes analysis of phytoliths, pollen, or genetic material.  The inability to 
reconfigure SSM anthropology laboratories to permit the addition of fume 
hoods (due to building specifications, including the lack of back-up power) 
necessary for such research means that additional research laboratory space 
must be identified in SEI and/or SEII.  Thus, anthropology faculty must be 
included in planning for SEII or these needs must be anticipated as space in 
SEI is reallocated with the completion of SEII.  
 
Anthropology also needs a commitment from the Provost's office regarding 
dedicated teaching laboratory space for undergraduate education in both 
archaeological and biological anthropology.  Dedicated space is needed 
because substantial instructional collections must be stored on-site; 
institutions or agencies lending these archaeological and osteological 
collections impose strict security requirements for such storage, and off-hour 
access and layout space is required for students working with collections over 
the course of a semester for laboratory classes and/or individual 
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undergraduate research projects. We have identified one room (COB 110) 
that can suffice in the short term, and use of the adjoining room (COB 114) 
would be desirable if that space is relinquished by the Arts program upon 
completion of SSM or at some later date.  In the long-term, anthropology 
faculty will require two dedicated, approximately 1,200 ASF teaching labs—
one for archaeological laboratory classes and discussion sections, and the 
other for biological laboratory classes and lower division discussion sections.   
No Anthropology teaching laboratory space has been designated on campus. 
If COB 114 should become available (i.e., if Arts should request and be 
allocated substitute space that better suits their needs), the Anthropology 
program might use COB 110 (once dedicated to Anthropology Instruction) for 
both archaeological and biological anthropology teaching labs.  If 
Anthropology teaching lab space cannot be dedicated within COB, then it 
must be found in SEI or SEII.  Given the delayed construction schedule for 
the latter building, however, this could severely impact necessary laboratory 
instruction for undergraduate students.  These instructional spaces need to 
be identified before the end of AY 2009-2010 to clearly demonstrate that 
necessary resources are available for the program as part of the WASC 
accreditation process and for instructional improvement grant opportunities 
through NSF to outfit the teaching laboratory space (see below). 
 
Anthropology expects to secure internal or external funding to develop these 
instructional infrastructure to support undergraduate education. This is 
particularly critical given the substantial financial investment required to 
support biological anthropology, in particular.  Resources already acquired to 
support lower division instruction include two locking metal storage cabinets, 
a glass display cabinet and casts of fossil hominids skulls, selected primate 
skulls and skeletons, and a modern human skeleton.  This teaching collection 
was made possible, in part, through a grant received from the CRTE in AY 
2008-2009.  Additional materials required to satisfy needs for upper division 
biological anthropology courses include casts or type collections used to 
assess age, sex, ancestry, pathologies, and other physical characteristics 
from human skeletal remains; basic osteometric equipment and/or hardware 
and software to support digital geometric morphometrics; and possible 
sample preparation equipment such as machinery to make bone thin sections  
or take x-rays.  Costs will depend upon the next faculty hire within this sub-
field, but expenses for the skeletons and models needed for anticipated 
methods courses are estimated at $50,000.  Similarly, upper division 
archaeological laboratory courses require modest laboratory equipment for 
either student workstations (e.g., digital scales, microscopes, calipers, hand 
lenses) or the lab as a whole (e.g., flotation machine, ultrasonic cleaner, 
flatbed scanner, oversize scale), and field equipment is required for an 
archaeological field course or field school (e.g., GPS units, digital cameras, 
compasses, screens, shovels, trowels, tape measures, total station, etc.).   It 
is anticipated that the total cost for both the archaeological laboratory and 
field equipment will not exceed $75,000.  Such courses would also benefit 
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from geological, faunal, and floral type collections, which might be purchased 
or established in conjunction with faculty in Natural Sciences, while 
development of some computer hardware and software (e.g., quantitative and 
qualitative analysis) capabilities for the teaching laboratory would also be 
undertaken.  Such collections might require approximately $25,000 in funding.  
Finally, additional cabinetry and basic laboratory furniture for 16 lab stations 
supporting computational or analytical work is necessary, including lab 
benches, adjustable chairs, electrical connections, and task lighting.  It is 
anticipated that costs for such infrastructure will not exceed $100,000   
Anthropology faculty are pursuing internal and external sources of funding to 
acquire necessary instructional laboratory materials. 
 
Foreign Languages 
The teaching of Foreign languages requires special equipment to allow the 
practicing of speaking and listening.   A dedicated language lab has been 
designated in SSM building, and we expect that to meet our needs for the 
next five years.  
 
Media Arts Program 
Teaching art technique and art practice requires specialized and dedicated 
classrooms due to unique pedagogical needs. Though a variety of courses in 
art technique and practice have been offered at UC Merced since opening its 
doors to students in 2005, specialized classrooms and labs are required in 
order to fully develop art technique and practice courses. For instance, while 
lecturing is part of teaching technique and practice, students primarily learn 
“hands on.” Students draw, sculpt, use digital equipment, and sing in these 
classrooms. A section of the new SSM building (scheduled to open in 2011) 
has been designed to serve the needs of the art technique and practice 
curriculum.  There are classrooms, labs and offices specifically designated for 
teaching of art technique and practice. Two classrooms have been allocated 
for the digital media course needs. Additionally, there are extra large faculty 
offices to accommodate faculty artists working with students in one on one 
independent or directed study format. This specially designed space is more 
than adequate to serve the needs of MAP in its present form as well as for the 
projected B.A. and graduate Program.  
 
World Heritage 
In addition to existing teaching and research lab space, each new faculty 
member will require research lab space.   It may be possible to combine 
World Heritage teaching labs, but that depends to a great extent on the 
research of the people hired. 


 
C.  Library  


New and current faculty in all fields of HWC will need additional library 
resources, which are in some areas sorely inadequate at the present.  These 
include basic teaching resources as well as material necessary for faculty to 
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pursue their research.  In fields such as anthropology and history, many vital 
resources are not yet available electronically; in other cases, UC Merced has 
not subscribed to resources faculty need to do their work.   In particular, fields 
of the humanities tend to use older scholarly resources: unlike fields in which 
only the latest data are relevant and electronic journal articles are the 
disciplinary standard, older monograph literature is often revisited to gain 
additional insights and assess new hypotheses.  Furthermore, important 
reference material which is not available through interlibrary loan must also 
be acquired.  We are aware of potential opportunities to acquire all or part of 
personal libraries of retiring faculty at other California institutions, and we 
hope that the Library will support or initiate these or other efforts to acquire 
classic monograph series, in addition to any other material necessary for 
faculty to do their jobs. 


 
D. Assessment 


Programs in HWC have all chosen to develop qualitative assessment 
procedures.  As the number of students increases, and with it the number of 
papers to be read, we need to provide some support for FAOs.   We propose 
the following scale to acknowledge the work of FAOs: 
Minors, Majors up to 100 students: a summer 1/18 
Majors over 100 students: a summer 1/9 
Program Review: When a program in HWC is undergoing program review, 
the FAO should receive a teaching release. 


 
E.  Staff Support 


-- one staff member to provide support for teaching/administration of group 
(could initially be shared with CRHA) 
-- By 2012, 50% instructional technology staff support to support World 
Heritage, Digital humanities, digital arts as well as potential hybrid course 
delivery ventures. 
-- a 50% instructional technology position in the Writing program (soft money) 
-- by 2013, we will need a 50% coordinator for languages other than Spanish. 


 
VI.  Grants and Outside Funding 
The fields in Humanities and World Cultures typically do not provide extensive 
external funding opportunities.  However, faculty in the group have received 
funding to participate in programs at UCHRI, for travel and research; California 
Partnership for the San Joaquin Valley (through the Great Valley Center), and 
UCM’s Graduate and Research Council to monitor changes in the quality of life 
and social efficacy of two targeted Merced County communities; and the Bureau 
of Land Management to develop source-specific obsidian hydration rates for 
cultural resource management and archaeological research in Lincoln County, 
Nevada.  In addition, anthropology faculty are part of a grant application to the 
NIH in partnership with other faculty on campus.  
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VII. Public Service 
 
HWC faculty have been involved in a wide range of public service activities in the 
Merced area and in the state more generally.  These activities include: 
- participation in CURAJ—Community-University Research and Action for 
Justice, a Central Valley-wide initiative—that networks the members of the UC 
academic community with community-based organizations to address pressing 
Central Valley issues.  
--Professors Camfield and DeLugan are on the Chancellor’s Task Force to 
Promote Community Engaged Scholarship. 
- Professors DeLugan and Hull are also working to strengthen the support 
structure and communication network at UCM for faculty interested in developing 
and collaborating across campus on regional research as well as service-
learning and student internship opportunities. 
-  Professors Cristian Ricci and Robin DeLugan have organized the Human 
Rights film festival 
- History 190 has placed students in internships that serve local arts/historical 
organizations 
- the Chicano/a Literature series has featured artists and writers in community 
settings; 
- Professor Martín-Rodríguez writes a periodical column on literature for La Voz: 
Hispanic Cultures and News from the Central Valley 
- Hull is a regular presenter at the MUHSD Robert Fore Excellence in Science 
retreat for high school science teachers in Wawona; both DeLugan and Hull have 
given presentations at the Challenger Learning Center 
-Wilma McDaniel: the Okie Poet Laureate opened to the public in September of 
2009, a celebration of the life and work of the poet Wilma McDaniel, curated by 
Goggans and her research assistant. 
-  The Center for Research in Humanities and Arts offers programs that are open 
to the community, from the Human Rights Film Festival to lectures and talks by 
our own faculty and visiting faculty. 
- CRHA funded speakers for the California Exhibition Resources Alliance 
photographic exhibit, Hobos to Street People: Artists’ Responses to 
Homelessness from the New Deal to the Present. 
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VIII. Program Strategic Plans 
 
A.  Anthropology 
The Anthropology program at the University of California-Merced (UCM) 
distinguishes itself by focusing research and teaching on a select group of 
common research themes relevant to our local, state, and global communities.  
The undergraduate major emphasizes methodological skill and intellectual rigor 
in addressing specific issues within these themes, and promotes undergraduate 
research  opportunities—including working on faculty research, service-learning, 
and individual research—that deepen learning experiences and attract students 
to our program.  Anthropology faculty currently contribute to two interdisciplinary 
graduate groups, and we are also building our program in anticipation of initiating 
a disciplinary graduate program at some time in the future. 
 
This document presents a plan for growth of the Anthropology program over the 
next five years, including plans for strategic hires in biological anthropology in AY 
2010-11, socio-cultural anthropology in AY 2012-2013, and another in biological 
anthropology in AY 2013-2014 to support undergraduate, interdisciplinary 
graduate, and anticipated disciplinary graduate programs; development of 
dedicated damp teaching laboratory space in COB; continued development of 
appropriate damp and wet research laboratory space on campus in SSM, SE I, 
and/or SE II; and enhancement of library resources for undergraduate instruction.  
In addition, this plan looks ahead to avenues for intra- and inter-disciplinary 
research and partnerships involving Anthropology both within and beyond SSHA.  
  
CHALLENGES  
  
The Anthropology program must address challenges that range from those 
similar to any start-up program at UCM to those unique to this diverse discipline.  
Within the next five years, the Anthropology program must:  
  


• Recruit additional ladder-rank faculty in the three core sub-fields sufficient to 
support the undergraduate Anthropology major and minor requirements, 
interdisciplinary graduate instruction in conjunction with faculty in both 
SSHA and Natural Sciences, and the longer-range goal of a stand-alone 
anthropology graduate program; 


o Currently, the Anthropology program lacks ladder-rank faculty in 
one required area of undergraduate instruction (biological 
anthropology), exposing our undergraduate students to risk that 
required courses may be unavailable.  


o Projected rotations require a total of five ladder-rank faculty for 
minimal coverage of undergraduate and graduate instruction (within 
one interdisciplinary graduate group) yet do not account for periodic 
faculty leave.  A total of seven anthropology FTE are necessary to 
handle both instruction and contingencies for leave, as well as 
manage anticipated administrative responsibilities related to WASC 
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programmatic assessment. 
o Current and requested additional Anthropology faculty FTE and 


projected rotations for the initial five ladder-rank faculty do not take 
into account potential future faculty commitments to dedicated GE 
in courses such as CORE 


• Develop sufficient “damp” and “wet” research laboratory space for faculty 
and affiliated graduate students whose specializations necessitate such 
space; 


o Current "damp" lab allocations in the SSM building will 
accommodate three ladder-rank faculty (one already hired 
beginning AY 2006-2007, one to start AY 2010-2011, and a third to 
be hired in the future) although FTE necessary to sustain the 
Anthropology program in the next five years will require two 
additional labs  


• Acquire dedicated teaching laboratory space for undergraduate education in 
both archaeological and biological anthropology; 


o Current "damp" teaching laboratory space is shared with other 
disciplines for courses that do not require such damp space, 
prohibiting the development of the teaching space to fully meet 
program needs and the application for grant funds to support such 
lab development  


• Invest in instructional infrastructure in socio-cultural, archaeological, and 
especially biological anthropology to support undergraduate education; 


• Improve library resources in ethnographic, archaeological, and biological 
anthropology primary literature and multimedia; and 


• Identify and develop intersections for interdisciplinary partnerships in 
faculty, graduate and undergraduate teaching, and research within and 
beyond SSHA, including cross-campus collaborations as well as 
collaborations with faculty throughout the UC system and/or regional 
institutions of higher education. 


o The breadth of research encompassed within anthropology may 
support a variety of interdisciplinary graduate groups to which 
ladder-rank faculty might contribute, although specific proposals for 
many such programs are still under development.     


  
Building on our current strengths, while also considering long-term needs that 
fulfill our stated mission and initiatives within the UCM community at large, the 
anthropology faculty have identified four initial cross-field teaching and research 
areas for the program:  
  


• indigeneity, race, ethnicity, and the nation-state; 
• transnationalism, migration, and demography; 
• health, nutrition, and the environment; and 
• heritage, tourism, and public culture. 


  
These themes and their potential cross-campus connections are considered 
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more fully below. 
  
Data from the American Anthropological Association, other UC anthropology 
programs, three years of anthropology instruction at UCM, and student response 
to the major and minor allow us to anticipate how the program will grow over the 
next five years and, therefore, justify FTE for additional faculty beyond those 
necessary to minimally serve undergraduate majors and minors, interdisciplinary 
graduate students, undergraduate general education, and the long-term goal of a 
disciplinary graduate program.  We also recognize that as the Anthropology 
program grows, its potential interdisciplinary contribution to UCM will likely 
increase as well, supporting continued growth in four focal research areas or 
beyond.  Therefore, the 5-year period covered by this Strategic Plan will be used 
to continue to fill basic needs for undergraduate instruction; track progress, 
enrollment, and emerging faculty partnerships within and beyond SSHA to 
facilitate future strategic planning; and envision future mid- to long-term goals 
with respect to faculty research contributions, graduate education, and the 
national and international profile of the program within the discipline.     
  
 
Teaching Opportunities and Enrollment  
 
Student response to the major and minor has been positive, since interest in the 
program was initially cultivated by faculty and demonstrated by student inquiries 
during the 2006-07 academic year.  As of September 2009, 18 students are 
enrolled in the Anthropology major and 11 students are enrolled in the 
Anthropology minor.  The major enrollment is approximately 0.5% of the current 
undergraduate student population at UCM.  Moreover, the enrollment in the 
major is exactly on target with program projections for enrollment the 2008-2013 
Anthropology Strategic Plan, which noted "that as many as 18 students will 
declare the Anthropology major within one year of program initiation."  Based on 
comparisons with other UC campuses for which Anthropology majors account for 
approximately 0.5 to nearly 3% of the total undergraduate population, we 
estimate that Anthropology majors at UCM will eventually represent at least 1% 
of the total undergraduate population. .  As indicated in Table A3, enrollment in 
anthropology courses has also grown steadily since 2006—not simply due to the 
increasing number of undergraduate students or the addition of faculty and 
lecturers, but as an increasing percentage of the total undergraduate population.  
We anticipate continued growth in the coming years in both lower and upper 
division courses.   Professors DeLugan, Hull, and Rebhun have all sat on 
graduate students exam, thesis, and/or dissertation committees for World 
Cultures graduate students, some of  whom have either been advanced to 
candidacy or completed their degrees.   
 
Table A.1. Three-year Projections Based on Major Enrollment for SSHA during 
AY2007-08 and AY2008-09 
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Major Enrollment 
Frequency 
  


Major Enrollment as 
% of UG Enrollment 
  


Mean % of 
UG 
Enrollment 


Projected Major Enrollment 
Based on Mean % 
  
  


 Major 
Fall 


2008 
Fall 


2009 Fall 2008 
Fall 


2009   
Fall 
2010 


Fall 
2011 


Fall 
2012 


ANTH 4 18 0.1591723 0.5625 1.5† 34 53 77 
COGS 56 87 2.2284123 2.71875 2.4735811 95 109 126 
ECON 50 50 1.9896538 1.5625 1.7760769 68 78 91 
HIST 64 75 2.5467569 2.34375 2.4452534 94 108 125 
LTCU 51 73 2.0294469 2.28125 2.1553484 83 95 110 
MGMT 177 190 7.0433745 5.9375 6.4904372 250 286 331 
POLI 117 158 4.6557899 4.9375 4.7966449 185 211 245 
PSY 329 372 13.091922 11.625 12.358461 476 544 630 
SOC 0 28 0 0.875         
                  
TOTAL 
UCM UG 
Enrollment 2513 3200       3850 4400 5100 


† ANTH percentage is minimum projection based on comparison with other UC campuses; see 
figures in Tables A.2 for more realistic projections based on UCM enrollment data  


 
Note: This table demonstrates that most majors that have been in existence for four or more 
years have apparently peaked and/or stabilized in terms of their percentage share of 
undergraduates 


 
 


 
 


Table A.2. ANTH Major Projected Enrollment Based on Enrollment for AY 2009-10, 
Augmented by Additional “Home–grown” Majors† 


 


  FR SO JR SR 
Total 
Majors 


Fall 
2009 


7 1 8 2 18 


Fall 
2010 


10 14 18 8 50 


Fall 
2011 


10 17 31 18 76 


Fall 
2012 


10 17 34 31 92 


 
†This projection assumes seven FR (rather than four) will subsequently declare 


ANTH major during their SO year 
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Table A.3. Anthropology Course Enrollment Growth AY 2006-07 to AY 2009-


2010. 
 
 AY 2006-


07 
AY 2007-


08 
AY 2008-09 AY 2009-10 


Total course enrollment 99.00 166.00 271.00 438.00 
Enrollment as percentage 
of the total undergraduate 
population 


8.18% 9.49% 10.69% 13.57% 


Average # 
students/course 


24.75 23.71 27.10 39.82 


Average # 
students/instructor 


49.50 55.33 67.75 108.25 


 
 
 
    
Hiring/FTE priorities are as follows: 
 
→Biological Anthropologist (Assistant Professor):  The frozen search is 
for a junior biological anthropologist, who will bring a specialization in human 
biology and be poised to articulate with the initial cross-field teaching and 
research areas identified for the Anthropology program above.  Given the 
many needs of UCM to which a position in biological anthropology might 
contribute, the search was broadly defined to encompass research interests 
and methodological expertise in demography, health, diet, adaptation, or 
biocultural approaches to either contemporary or past human populations.  In 
addition to providing critical mass for sustaining the major (i.e., avoiding risk 
that required classes may not be offered in a timely manner), instruction of 
several courses that serve as electives in the Human Biology track of the 
Biology major, and important leadership for developing the biological 
anthropology curriculum and teaching laboratory, this faculty member will 
engage with graduate groups in the social sciences, humanities, and possibly 
biological sciences as well as other campus initiatives including the proposed 
medical school. Research and teaching in biological anthropology may 
address issues of human physiological, morphological, and genetic 
adaptability, including race.  Office and laboratory space in SSM is already 
allocated for this position, and necessary start-up funds will vary depending 
upon the expertise of the preferred candidate.  We anticipate, however, that 
start-up funds to cover initial laboratory and/or field costs will be less than 
$100,000. 


→Socio-cultural Anthropologist (Associate or Full Professor):  Our next 
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priority is to hire a third socio-cultural anthropologist no later than Fall 2012.  
This position is critical to the further development of each of our four focal 
research areas (see above), with research and teaching interests that 
complement those of our existing faculty in socio-cultural anthropology.  
Similar to our required hire in biological anthropology, the search for this 
position may be broadly defined (or subsequently tailored, in consultation with 
colleagues across campus based on converging needs), since such a 
colleague might articulate with various graduate groups or ORUs established 
on campus by that time.  For example, this position might bring expertise in 
the following general research areas: global environmental justice and policy 
with obvious cross-campus links to the School of Natural Sciences and SNRI; 
subjectivity and subject formation, which could build links across SSHA in 
particular with psychology, the humanities, and the arts; or globalization 
studies, which has the potential to forge cross-school and cross-campus 
research collaborations.   A ladder-rank faculty member is required, as only a 
tenure-track faculty member can contribute to the development of 
interdisciplinary graduate groups and ORUs on campus.  The addition of this 
socio-cultural anthropologist will also facilitate flexibility in teaching rotations 
for anthropology faculty, as a whole, thus permitting more regular instruction of 
anthropology courses incorporated in the World Cultures graduate program, 
the American Studies minor, and new World Heritage program, while also 
facilitating faculty sabbaticals for the anthropology faculty, as a whole.  This 
position will require office space in SSM and modest start-up funds; no 
laboratory space is required. 


→ Biological Anthropologist (Open Rank):  As noted above, the final 
hiring priority within the span of this Strategic Plan is a second biological 
anthropologist during AY 2013-14.  While a lecturer in biological 
anthropology might help service the major through periodic instruction of 
ANTH 5 in the short term (see Appendix B), a lecturer is unable to 
contribute to upper division laboratory instruction, since such instruction is 
generally based in faculty research collections.  In addition, anticipated 
continued growing demand for ANTH 5—as a course simultaneously 
fulfilling a science requirement for SSHA students and a social science 
requirement for NS and Engineering students—may necessitate more 
frequent rotation and, thus, faculty support for, biological anthropology.  
Therefore, a ladder-rank faculty will eventually be required, with a preferred 
methodological specialization that will complement that of the biological 
anthropologist hired in AY 2010-11.  We envision that this faculty member 
might take advantage of existing core campus equipment for research or, 
perhaps share laboratory space in SE II (e.g., if the individual has expertise 
in human genetics or isotopic studies of human remains).  Given the wide 
variety of laboratory and start-up needs for biological anthropologists, 
Anthropology faculty will consult with the SSHA Dean on definition of this 
position to work within anticipated resources. 


 







 69 


B. Foreign Languages 
 
Overview:  A considerable number of students enter UC Merced expecting to 
learn a second language as part of their college education. Others already have 
experience with the foreign language they want to learn, but desire to become 
fluent or, in the case of heritage learners, gain a better understanding of the 
culture and language they partly learned at home. Since we live in a multicultural 
society, the Foreign Languages Program strives to provide students with the 
opportunity to learn a second language, a skill appreciated by most employers, a 
requirement for some graduate programs, and an essential tool to conduct 
research overseas.  Learning a foreign language and gaining knowledge of the 
diverse cultures around the globe, as well as in the United States, is fundamental 
for a better understanding of our world and the peoples that inhabit it. Therefore, 
the Foreign Languages Programs at UC Merced will keep promoting the study of 
foreign languages and cultures from an interdisciplinary perspective while 
encouraging the research on foreign language acquisition and teaching. For this 
reason, one of our goals is the implementation of the one year Foreign Language 
requirement approved by the SSHA faculty on the academic year of 2006-2007. 
 
Teaching: The Foreign Languages Program faculty teaches lower division 
courses in four language programs: Chinese, French, Japanese and Spanish. In 
addition, it contributes to undergraduate programs such as the minor in Spanish. 
All courses in the Foreign Language Program are considered general education 
courses. 
 
 Chinese: Chinese has been offered at UC Merced since Spring 2007, 
mostly at the elementary level. Chinese courses have been taught by a part-time 
Lecturer. However, during the 2009-2010 academic year, the three sections of 
CHN 1 and the one section of CHN 2 offered had a full or almost full enrollment. 
Consequently, in the next five years there will be a need for opening at least one 
more section of CHN 1 and CHN 2 every academic year and for offering 
Intermediate Chinese courses starting Fall 2010.   
 
 French: French has been offered at UC Merced since Fall 2006, mostly at 
the elementary level. French courses have been taught by a part-time Lecturer. 
However, during the 2009-2010 academic year, the three sections of FRE 1 and 
the one section of FRE  2 offered had a full or almost full enrollment. 
Consequently, in the next five years there will be a need for opening at least one 
more section of FRE 1 and FRE 2 every academic year and for offering 
Intermediate French courses starting Fall 2010.  
 


Japanese: Japanese was first offered at UC Merced in Fall 2006. Since 
then, the Japanese elementary and intermediate courses have been taught by 
one full-time Lecturer.  In Fall 2009, a part-time lecturer was also hired in 
response of the growth of the Japanese program. One of the goals of the 
Japanese program is to start offering upper division courses on the academic 
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year of 2011-2012, and a minor in Japanese for the academic year of 2012-2013. 
 


 Spanish: Spanish has been offered at UC Merced since Fall 2005. The 
Spanish Program is the largest of all foreign language programs. It offers lower 
division and upper division courses. At the lower-division level, the Spanish 
Language Program offers two tracks: one for non Spanish Heritage Speakers 
(SPAN 1-SPAN 4) and another for Spanish Heritage Speakers (SPAN 10-SPAN 
11). As of Spring 2010, the Spanish Language Program faculty includes one full-
time Lecturer SOE, two full-time Lecturers, one part-time Lecturer and two 
Teacher Assistants (ABD). Some of the Spanish Language program faculty 
contribute to the minor in Spanish. The number of sections that the Spanish 
Language area offers at the lower-division level grows every academic year. For 
the next five years, we anticipate the addition of at least one section of SPAN 1 
and SPAN 2 every academic year.  Similarly, and due to the popularity of the 
minor in Spanish, increasing the number of courses and sections is a priority for 
this program. 
 
 The following table summarizes enrollements in Foreign Languages from 
2005 to 2010: 


FLAN ENROLLMENTS 2005-2010 
 2005-06 2006-07 2007-08  2008-09 2009-10 Anticipated 


enroll. 
2011-12 


Chinese n/a 30 31 75 92 130 
French n/a 56 43 65 93 130 
Japanese n/a 72 76 94 124 140 
Spanish LD 78 


UD 26 
Total 104 


LD 115 
UD  68 
Total 183 


LD   97 
UD 113  
Total 210 


LD 172 
UD 156 
Total 328 


LD 239 
UD 221 
Total 460 


LD 300 
UD 300 
Total 600 


Total all  104 341 360 562 769 1000 
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C. Global Arts Studies Program (GASP)  


GASP defines the arts broadly in order to promote an interdisciplinary study of 
the arts. Unique among UCs and other research universities in the U.S., the 
GASP curriculum integrates subjects conventionally housed in disparate 
departments and offers students a broad multicultural and transnational 
understanding of the arts through courses that investigate the effects of formal 
conventions and innovations, industrialization, colonialism, commercialism and 
globalization on art practices from a balanced, inclusive range of critical 
perspectives. 
 
Within three years, we expect to not only be contributing to the History program, 
but to also offer a minor. In five years, with an additional 3 faculty, we would be 
able to propose a major.  Given our current enrollments (see Chart A), we 
estimate that a minor in GASP would draw more than 50 students. To make a 
minor sustainable, we need 2 new hires (including the previously allocated art 
history hire) in the next two years in order to be able to launch a Minor in GASP, 
with a total of 4 faculty members, by Fall 2013. Many current GASP courses are 
cross-listed in history, thus contributing to the History Major by Fall 2010. As 
such, it is vital to increase the size of GASP faculty to better serve students who 
wish to acquire knowledge in the history of the arts, as well as those with a more 
general interest in expanding their understanding of global cultural history. 
 
Chart A. The enrollments in courses taught by the existing GASP faculty 
since 2006  


 Fall 
200


6 


Sprin
g 


2007 


Fall 
200


7 


Sprin
g 


2008 


Fall 
200


8 


Sprin
g 


2009 


Fall 
200


9 


Sprin
g 


2010 
Semester 
Total (Art 
History) 


10 27 39 47 50 62 56 14 


Semester 
Total (Music) 


40 n/a 38 62 36 41 111
* 


49 


Annual Total  77  186  189  230 
*These include enrollments in the ethnomusicology course offered by a lecturer. 
  
In order to offer a truly global and cutting-edge curriculum, and to complement 
the strengths of the two existing Americanists in GASP as well as those in the 
current History Program, GASP needs 2 FTEs for 2010-12—one in art history 
(previously approved), and one in music—to be able to provide the minimal 
number of courses for a GASP Minor to launch in 2013.   By 2015, with the 
addition of 3 additional ladder faculty, we expect to launch a major. 
 
 
Position Descriptions 
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1. Music studies (open rank): In order to fulfill a GASP minor, we request a 


music FTE in 2011-12. We seek a music scholar who specializes in a 
musical tradition of Asia who frames it within a transnational context. 
Priority will be given to scholars whose work focuses on issues of race, 
gender and/or sexuality. 


 
We seek an Asian specialist for two significant reasons. First, given the 
student population at UCM, where the largest group self-identify as 
Asian/Pacific Islander (outnumbering Hispanics and Whites) but whose 
interests in terms of curriculum have gone largely unheard, the need for 
classes that address those interests is clear.5 Second, since current GASP 
faculty specialize in Asian American cultural production, a specialist in 
Asian cultural production would complement and strengthen the 
transnational scope of the program in a compatible way. 


 
2. Art history (open rank): due to an unsuccessful search in 2007 and a 


suspended position in 2008, we request to be given 1 art history FTE in 
2012-13. The priority will be to hire an art historian who pursues 
comparative and innovative research that deals with issues of 
globalization and postcolonialism in the pre-20th century period. 
Preference will be given to a scholar with a solid foundation in early 
modern European art traditions, and an additional specialization in gender 
studies. 


 


3.  GASP seeks a music scholar who specializes in a musical tradition of 
Latin America (including the Caribbean) who frames it within a 
transnational context. Priority will be given to scholars whose work 
focuses on issues of race, gender and/or sexuality. Rationale: there are a 
number of faculty whose research encompasses Latin America and a 
Latin American specialist could provide synergy to a Latin American 
studies program or minor. Additionally, there is a large student population 
who identify as Hispanic, indicating strong student interest in courses that 
deal with Latin American culture. 


4. Art history (open rank): GASP seeks an art historian who specializes in 
artistic traditions of Asia within a transnational context. Priority will be 
given to scholars whose work focuses on pre-20th century periods, as well 
as those whose scholarship investigates issues of race, nationalism, 
gender and/or sexuality in relation to artistic production. This will be an 
important position for GASP and UCM students for two significant 
reasons. First, given the student population at UCM, where the largest 


                                                             
5 According to the Campus Enrollment by Ethnicity table drawn from the Institutional Planning and 
Analysis (IPA) Enrollment Table, in Fall 2009, Asian/Pacific Islanders numbered 1,050, while the next two 
largest groups - Hispanics and Whites – numbered 1,028 and 699 respectively. 
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group self-identify as Asian/Pacific Islander (outnumbering Hispanics and 
Whites) but whose interests in terms of curriculum have gone largely 
unheard, the need for classes that address those interests is clear. 
Second, since current GASP faculty specialize in Asian American cultural 
production, a specialist in Asian cultural production would complement 
and strengthen the transnational scope of the program in a compatible 
way.  Finally, a pre-20th century specialist will complement the work of 
Professor Mostern in History. 


5. GASP seeks a music scholar who specializes in a musical tradition of 
Europe who frames it within a transnational context. Priority will be given 
to scholars whose work focuses on issues of race, gender and/or 
sexuality. Rationale: European musical traditions play a significant role in 
the music we listen to today. In order to provide a well-rounded major 
(which this hire could conceivably allow GASP to become, provided the art 
history component of GASP is growing at the same rate), GASP will need 
a Europeanist. 
 


In AY 2010-11, GASP will require a FTE for Kevin Fellezs. As a UC President’s 
Postdoctoral Fellow, Fellezs’s first five years of salary are paid by UCOP.  
Fellezs was hired in AY 2006-07.   In AY 2010-11 it will be time to convert him 
into a UCM tenure-track FTE effective AY 2011-12.  As per the memo of 12/2/09 
from Provost/EVC Keith Alley to the UCM Deans, this is one of four such 
positions that is already accounted for in the FTE allocations and, thus, need not 
be considered in the further allocation of ladder-rank faculty lines to GASP. 
 
The two existing faculty members of GASP offer a unique curriculum consisting 
of courses in the faculty’s respective areas of expertise—art history and music 
studies in the U.S.—as well as those that provide a global perspective on the 
studies of the arts. These include: 


GASP 2 Introduction to Music Studies (Music/Global) 
GASP 3 Introduction to Visual Culture (Art History/Global) 
GASP 31 Critical Popular Music Studies (Music/Global) 
GASP 32 Jazz History (Music/U.S.) 
GASP 34 American Musical (Music/U.S.)6 
GASP 101 Visual Arts of the Twentieth Century (Art History/Global) 
GASP 121 Asian American Music (Music/U.S.)7 
GASP 135 African American Music (Music/U.S.) 
GASP 141 History and Practice of Photography (Art History/Global) 
GASP 151 Topics in Visual Culture: Museums and Art Controversies 
(Art History/U.S.) 
GASP 175 Race and Nationalism in American Art (Art History/U.S.) 


 


                                                             
6 This course touches on Asian American issues in discussions and readings when viewing Flower Drum 
Song, for example. 
7 This course is still under consideration by the Curriculum Committee. 
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D. History  
 


Overview 
History is one of the oldest and most stable of academic disciplines.  Its insights, 
methods, and pedagogy are centered upon the creation of narratives that explain 
human activities as they change over time.  History’s distinctiveness as a 
discipline is its examination of phenomena that occur in many places (such as 
land ownership, religious conversion, migration, and state formation) through an 
empirical focus on particular places and times.  It unites the social scientific 
search for general principles and the humanities focus on cultural specificity and 
authored text.  Successful history programs offer courses that span geographical 
and temporal locations. 
 
History was a part of the founding vision of the School of Social Sciences, 
Humanities, and Arts at UC Merced.  In 2003, a historian (Gregg Herken) was 
one of the first two faculty hires in SSHA. Another historian was added the 
following year (Ruth Mostern), and another the year after that (Sean Malloy).  
Two more historians (Susan Amussen and Sholeh Quinn) joined the faculty in 
2008.  In 2005, History was a track of the World Cultures and History major, one 
of nine opening-day majors planned by a systemwide task force.  History became 
a free-standing major in 2006. In 2008, History became the first major at the 
university to offer an approved Honors program.  
 
History enrolls more majors than any other major in HWC and the fifth highest in 
SSHA.  We collaborate closely with the Global Arts Study Program (GASP), 
World Heritage (WH), Literature, and Anthropology, cross-listing courses and 
sharing electives, and we contribute fully to the World Cultures graduate group.  
A student whose dissertation focused on history was among the first UC Merced 
students to receive a Ph.D. 
 
The anticipated retirement of Gregg Herken at the end of the Spring 2010 
semester necessitates a full-time US history lecturer hire for 2010-11 and an 
immediate US History search simply to retain our current staffing. We need to 
expand our faculty to a minimum of eight members by 2012. 
 
Challenges and Opportunities 
 


• Strengths:  The history faculty is successful and productive, and has 
attracted a number of graduate students.  Our enrollments and enrollment 
growth are robust, and student evaluations for all history faculty are 
strong.  The integration of history with GASP and WH supports UC 
Merced’s interdisciplinary orientation.  The history research, teaching, and 
curriculum bridges cutting-edge approaches such as transnational and 
digital history with strengths in traditional sub-fields such as political and 
social history.  Our Honors program makes History an appealing major for 
Merced’s most academically ambitious undergraduates. 
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• Weaknesses:  The history program is woefully understaffed, especially in 
US history and in modern world history, particularly in light of the 
anticipated retirement of Gregg Herken.  A successful history curriculum 
requires students to take courses that concern many historical periods and 
global locations.  The UC Merced history program lacks coverage of many 
eras and world regions, compromising our ability to deliver a 
methodologically appropriate major.  The only way for History faculty to 
participate in graduate education is for the program to hire lecturers to 
teach some upper-division courses as well as lower-division courses. This 
is educationally problematic, and risky in light of fluctuations in funding for 
these positions. 


• Opportunities:  The next three years offer a chance for the history program 
to make focused and targeted hires that enhance the strengths of the 
program, group, school, and campus.  The history strategic plan and 
curriculum are well-organized and have consensus support of the faculty, 
allowing us to make good use of resources.   The four Priority I hires laid 
out in this plan are the minimum we need to have a small but intellectually 
coherent program with adequate faculty rotations and a sufficient number 
of upper-division and lower-division offerings; we will be able to deliver an 
effective major and contribute to graduate education and synergistic 
activities on campus.  


• Threats:  If the History program cannot grow at a desirable rate, our most 
ambitious undergraduate students will transfer to other campuses.  We 
may lose younger faculty to other universities.  We will have inadequate 
staffing to contribute to graduate education.  Our students will have to take 
classes from lecturers, even at the upper-division level, which will diminish 
their opportunities for intellectual mentorship and continuity.  Finally, we 
will continue to offer a major that is not aligned with that of peer 
institutions.   


 
Current Areas of Research Concentration 
 
The History program has two tracks:  US History and World History.  The US 
History track has two faculty specializing in mid-twentieth century diplomatic 
history, including Gregg Herken, who will retire at the end of the Spring 2010 
semester.  The World History track has three faculty, each of whom specializes 
in an era in the history of a particular country and its civilization (China-Mostern, 
England-Amussen, Iran-Quinn) and all of whom also have an interest in 
transnational questions.  All members of the program teach thematic courses as 
well as courses in their era and location of expertise. All members of the History 
faculty have a record of publication and grant funding consistent with UC 
expectations. 
 
Current Undergraduate Teaching 
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The History major currently enrolls 75 students, 2.4% of the total UC Merced 
undergraduate population.  The history minor currently enrolls 35 students, an 
additional 1.1% of the undergraduate body.  Many History courses meet general 
education requirements and elective requirements for other majors, and History 
courses have an interdisciplinary enrollment.   
 
History has the distinction of offering the only Honors major on campus, an 
opportunity for our finest students to work one-on-one with a faculty advisor and 
a second reader to complete a year-long piece of original research in their senior 
years. 
 
In Fall 2009 History enrollments totaled: 
 
Course 
Number 


Course Name Instructor Enrollment 


H10 World History to 1450 Quinn 49 
H16 US History Johnston (graduate 


fellow) 
59 


H80 Chinese History to 1350 Mostern 48 
H100 Historian’s Craft Quinn 23 
H117 History of South Asia Meeks (instructor) 17 
H130 The Cold War Chi (instructor) 38 
H139 US Race and Ethnicity Malloy 27 
H190 Applied Research Malloy 4 
H193 Honors Thesis 


Research 
Malloy 2 


TOTAL FALL 2009 HISTORY ENROLLMENT 267 
 
 
Contribution to Graduate Education 
 
All of the members of the History faculty are also members of the World Cultures 
graduate group and actively contribute to graduate education.  The History 
contribution to graduate education is summarized in the following table (not 
including numerous independent study courses): 
 
Name Courses Offered Committees 


Chaired 
Committee 
Memberships 


Amussen (since 
2008) 


WCH 201  From Union 
Institute & 
University: Vicky 
Gabriner, Ben 
Justesen, 
Elizabeth Hohl 
(completed or 
almost 


N/A 
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completed); 
Kathleen Halecki 
and Martha 
Sullivan (in 
progress) 


Herken (since 
2003) 


H 203, "The 
Historian's Craft"; 
H 250, "The Cold 
War, 1941-91"; H 
200, "The Uses & 
Abuses of the 
Past"; H 299, 
Directed Reading:  
modern U.S. 
political history 
 


Trevor Albertson 
Richard Ravalli 


 


Malloy (since 
2005) 


• U.S. 
Social/Cultural 
History 


• Race, Empire, 
and U.S. 
Foreign Policy 


• Johnston 
(Ph.D.) 


• Deflin (MA) 


• Williams 
(Ph.D.) 


• Ravalli (Ph.D.) 
• Winter (Ph.D.) 
• Acevedo 


(Ph.D.) 
Mostern (since 
2004) 


• Humanities and 
New Media 
(twice) 


• China and 
World History 
(once) 


• Goger (MA) 
• Hua (Ph.D.) 
• Meeks (Ph.D.) 
• Williams 


(Ph.D.) 


• Albertson 
(Ph.D.) 


• Bond (CSUS 
MA) 


• Gainor (Ph.D.) 
• Grossner 


(UCSB Ph.D.) 
Quinn (since 
2008) 


n/a n/a • Hill (Ohio 
University 
Ph.D.) 


• Venosa (Ohio 
University 
Ph.D.) 


 
 
Proposed Faculty Hiring 
 
Assuming that History retains its current share of the student body, and 
assuming an increase of 650 students per year in the UC Merced undergraduate 
population, there will be 120 history majors, 56 history minors, and 427 students 
enrolled in history courses by 2012.  With the planned shift of majors to SSHA, 
and an expansion of the faculty, these numbers are conservative estimates. 
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In order to meet the requirements of the history curriculum and offer the 
necessary number and breadth of elective courses for that student body, we will 
need to offer 20 courses per year.  
 
 2009-10 2012-13 
# required lower division courses 4 (H10,11, 16, 17) 4 
Minimum # lower division electives 2 (one per semester 2 
# required upper division courses8 2 (H100, H191) 4 (2 sections each 


of H100 and H191) 
Minimum # upper division electives9 6 10 
TOTAL 14 20 
 
 
For the purposes of calculation, we assume that each faculty member should 
teach a notional two undergraduate courses per year per faculty member.  (This 
is a rough estimate that allows for graduate teaching, sabbaticals, leaves, and 
course remissions.  Based on these calculations, UC Merced could support a 
History program with 9-10 faculty members. 
 
We recognize that we cannot expect to make eight new hires in the next three 
years.  However, it is important to contemplate these calculations to demonstrate 
what a sustainable growth plan would require in a resource-adequate 
environment.  The smallest number of hires that will allow us to maintain a 
minimally functional History program in the next three years is four: one 
immediate hire to replace Gregg Herken, and three new hires.  With an eight 
person program, we will be able to rotate each required lower division course 
between two expert members of the ladder-rank faculty, to more closely cover 
the globe and the major historical eras, to fill our most pressing lacunae, and to 


                                                             
8 Assuming that honors thesis instruction remains an overload assignment. 
9 Each major must take six upper division electives over two years.  Calculations assume a 35 student 
enrollment cap, given that we lack the TAs to grade the papers that must be assigned in upper division 
courses; when we have a significant number of graduate students, we may begin to enroll more students in 
upper division courses. 


 2009-10 2012  (assuming 60% 
increase) 


#majors 72 120 
#minors 31 56 
Majors as % of total UCM 
student body 


2.4 2.4 


Minors as % of total UCM 
student body 


1.1 1.1 


Total enrolled students Fall  2009 536 857 
Majors:faculty 13:1 n/a 
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offer a marginally adequate number of classes for our students.  The resulting 
15:1 student-faculty ratio would be similar to that in other UC History 
departments.10 
 
However, we want to emphasize that the minimum is not ideal.  We have looked 
for comparison not just at other UC campuses, but also at small research 
universities.  Among public universities, small research universities are rare, with 
the College of William and Mary most closely approximating our expected size of 
about 8,000 students.  (It is important to note that 8,000 is less than half the size 
of the smallest of our sister campuses.  It does not seem that any of the UC 
campuses can serve as good comparison schools for us).  On the other hand, 
small, prestigious research universities are a bit less rare among private schools, 
with Brandeis, Brown, and Rochester being the three AAU members that enroll 
between 5 and 9 thousand students, and Dartmouth and Brown the two Ivy 
League schools.  The departments at these universities range in size from 14 to 
38, with an average of 28.6 faculty.    
   
Rank I Priority Hires 
 
Our most urgent and immediate need  is authorization to hire a full-time US 
History lecturer for 2010-11 as a temporary replacement for Gregg Herken. 
 
Our four highest priority permanent hires include three US History positions (the 
first of which is a replacement for Gregg Herken), and one World History position.  
At the end of this hiring phase, we will have four World History faculty and four 
US History faculty, with each track evenly split between specialists in early 
history and in modern history.  The hires can be summarized on as follows: 
 
Year Positions 
2010-11 • US:  Colonial History (Rank:  Senior) 


• US:  History of Comparative Race and Ethnicity (Rank:  Junior) 
2011-12 • World:  Mexican History (Rank:  Junior) 
2012-13 • US:  Western/Environmental History (Rank:  Junior) 
 


• American History:  Colonial and Atlantic World (17th-18th century): Colonial 
history has been energized in recent years through its attention to Atlantic 
dimensions of the field, to the role of Indigenous peoples in the Americas, 
and the relationship of Spanish, French, and English colonial empires 
across the Americas.  We propose a senior hire in Colonial and Atlantic 
world history.  This position would provide an anchor for the first half of the 
US history survey course; connect to the scholarship of Amussen on 
Britain and the Atlantic world, and Hull on the early contact period; a 
senior hire will provide visibility for our program. 


                                                             
10 At UC Davis, over the past 5 years there have been between 490 and 412 majors, with a major/FTE ratio 
from over 17 to 13.2; at UC Riverside, there are approximately 460 majors in history or double majors with 
a large history component, with a major to FTE ratio of 16.4. 
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• American History:  History of Comparative Race and Ethnicity (19th-20th 
century):  History of Comparative Race and Ethnicity has been one of the 
fastest growing and most intellectually stimulating fields in the history 
profession over the last three decades, employing innovative and 
interdisciplinary methodologies to interrogate issues of identity, migration, 
language, and power in the United States and its contested borderlands.  
Hiring in this field would enrich the intellectual diversity of the history 
faculty and allow us to meet the considerable student demand for classes 
in this area.  In particular we seek a scholar of comparative race and 
ethnicity whose specialties include Chicano/Latino History.  The History 
faculty have received formal and numerous informal communications from 
current and prospective students expressing grave concern over the lack 
of curriculum in Chicano/Latino History. In light of our student body 
demographics and the UCM status as a Hispanic Serving Institution, it is 
vital that we address this crucial need immediately.  We anticipate that this 
hire will also build further connections among the disciplines and support 
the planned Hispanic Studies graduate group as well as the World 
Cultures graduate group. 


• World History:  Mexican/Latin American History (18th-20th century).  This 
position fills two gaps in the geographical and temporal range of the world 
history group.   We currently have three faculty with expertise on the vast 
Eurasian land mass, but none who study the Americas outside of the 
United States. Given both our geographical location and our student 
population, research on Mexican/Latin American history is extremely 
important, and has been the subject of substantial student demand.   This 
position is also synergistic with our planned Comparative Race and 
Ethnicity hire.  Furthermore, all current world history faculty work before 
the eighteenth century, so it is also important to engage more modern 
periods.  This will enhance our ability to teach the required world history 
survey sequence.  Mexican/Latin American history also provides an 
important scholarly link to other humanities and social science faculty in 
SSHA, and supports the planned Hispanic Studies graduate group as well 
as the World Cultures graduate group. 


• American History:  US West/Environmental (19th-20th century). 
Environmental history is a vibrant and rapidly growing sub-field.  Hiring in 
this area will deepen ties between the History program and the rest of the 
campus and offer the possibility of collaboration and significant grant 
funding.  A Western Environmental historian may work on questions such 
as historical water rights, resource extraction, erosion, or climate change:  
all topics of immense contemporary urgency that benefit from a historical 
perspective.  This position offers synergies with current faculty in 
Literature, Anthropology, Engineering, and Earth Systems Science, and 
would support the World Cultures graduate group as well as the History 
major. 
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Rank II Priority Hires 
 
The goal of the next growth phase will be to expand the History program from a 
faculty of 8 to a faculty of 12.  While we need to make more hires and see the 
direction of future campus growth before we can create detailed descriptions for 
these future positions, our general needs are clear.  We need to make three 
more hires in World History in order to have a bare-minimum coverage of each 
world region, and we need to make one more hire in modern US history to meet 
projected student demand.  We have identified several thematic areas that will 
inform our future positions:  health, medicine, and environment;  race, gender, 
ethnicity, and migration;  and spatial and digital analysis.  We anticipate the 
following future positions: 
 


• Modern World:  Africa/South Asia/Southeast Asia  
• Modern World:  Continental Europe/Imperialism 
• US:  Twentieth Century Social/Cultural History 
• Premodern World:  Africa/South Asia/Southeast Asia 


 
Metrics for Evaluating Success 
 


• Enrollment:  We aim to maintain or increase our major share at 2.4% of 
the total student body and our minor share at 1.1% of the student body.  
We aim to maintain or increase our total student enrollment as a 
percentage of the student body.  We aim to admit and graduate Ph.D. and 
MA students with a History focus through the World Cultures graduate 
group. 


• Program Maturity:  We aim for some representation of all world regions 
and historical eras.  We need adequate hiring to support research 
synergies among History faculty and between History and other faculty. 


• Grants and Publications:  We expect to see productivity at a rate and 
quality that is standard for research university faculty in the profession and 
in the UC system. 
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E. Literature and Cultures 
 
Overview:  
Having divided from the initial World Cultures and History egg, the Literatures 
and Cultures major is part of the second phase in the gestation of undergraduate 
programs in the Humanities.  Literatures and Cultures in conception is a 
combination of Comparative Literature and Cultural Studies, but it began with just 
two tracks, one in Literature of the English-speaking world and one in Literature 
of the Spanish-speaking world.  It is now time to move into a third phase, dividing 
the major into three:  English, Spanish, and a residual Literatures and Cultures 
major that can continue to generate new programs in literary studies, in both 
individual languages and a program in Comparative Literature and Cultures.  
Furthermore, we propose that the new English major combine with the writing 
minor, and that the Spanish major combine with the Spanish minor 


 
Strengths/Opportunities/Challenges:  
Literatures and Cultures is the 6th largest major in SSHA (out of ten majors), with 
a slightly more than a 2:1 ratio between those in the English-language track and 
those in the Spanish-language track.  Judging by NCES (National Center for 
Education Statistics) data, these numbers are low comparatively, as English is, in 
the comparison group of majors offered by SSHA, the third largest major in B.A. 
granting colleges and universities nationally, and Spanish, while toward the 
bottom, should be about equal to Economics. If Literatures and Cultures were 
pulling the expected majors from traditional English and Spanish majors, it would 
trail Psychology by about a 2:3 ratio, would exceed History, Political Science, or 
Sociology by about 2:1, and would exceed Economics by nearly 3:1. The gap 
between expectations and performance probably has four causes, all of which 
our strategic plan seeks to address:  
 


(1) The name of the major is not readily recognized.  
(2) The number of majors in the Spanish-language literature track is 
always going to be influenced by the students studying the Spanish 
language, so it is now (for the most part) a subset of Spanish minors.  
(3) The separation of English-language literature from the writing program 
eliminates the important and traditional synergies between reading and 
writing in English. 
(4) The obvious career tracks for Literature majors in any of the modern 
languages are not clearly supported.  For example, the lack of name 
recognition could make it for a UC Merced graduate to compete in the job 
market as a translator, as a journalist, or as a high school teacher with a 
B.A. in Literatures and Cultures.  


 
We thus believe that new Spanish and English majors would significantly bolster 
enrollments in both of the new majors compared to the old.  Indeed, with more 
properly defined majors UC Merced might come closer to the enrollment ratios 
seen at other U.S. universities. Given our location and the consequent 
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attractiveness of study in Spanish, we expect the new configuration to attract 
about 10-15% of SSHA majors, somewhere on the order of twice our current 
6.5%.  The advantages would be to: 


• help balance the majors in SSHA, an objective worth pursuing as faculty in 
the Humanities are much less expensive than those in Psychology, 
Cognitive Sciences, or Business, requiring no laboratory spaces, lower 
start-ups, and lower salaries.   


• Support general education (see the Writing Program’s strategic plan) 
• Introduce students to cutting-edge research in English- and Spanish-


language literatures and cultures 
• Bolster our ability to improve educational outcomes at all levels in the 


Central Valley by providing UC caliber graduates who can enter post-
secondary education in both English and Spanish. 


• Provide clearer and broader career trajectories for our students, including 
easier paths into graduate and professional programs. 


None of this would come at any cost to the graduate program and would 
probably improve ladder-rank faculty research output by broadening the faculty 
base for university service (again, see the Writing program’s proposal to convert 
a number of Unit 18 lecturers to Lecturers P/SOE; P/SOE faculty can serve on 
any Senate Committee that does not deal with personnel issues for ladder-rank 
faculty, and their explicit dedication to pedagogy means that they would be in an 
ideal position to work on assessment, general education, and similar tasks.  A 
similar approach to Unit 18 lecturers in Spanish would provide even more Senate 
faculty to serve on committees).  
 
More importantly, by blending current faculty in the LITC major with faculty in the 
two minors, the two new majors would enable us to come much closer to the 
numbers of faculty expected from a small, prestigious research university in the 
fields of English, Spanish, and Comparative Literature.  Among public 
universities, small research universities are rare, with the College of William and 
Mary most closely approximating our expected size of about 8,000 students.  (It 
is important to note that 8,000 is less than half the size of the smallest of our 
sister campuses.  It does not seem that any of the UC campuses can serve as 
good comparison schools for us).  On the other hand, small, prestigious research 
universities are a bit less rare among private schools, with Brandeis, Brown, and 
Rochester being the three AAU members that enroll between 5 and 9 thousand 
students, and Dartmouth and Brown the two Ivy League schools.  Judging 
against the benchmarks that these schools provide, and assuming our target 
enrollment at the end of three years will be five thousand and our maximum will 
be eight thousand, we will need to expand our regular faculty in both English and 
Spanish.   


English: Including those in both literature and writing, we have Gregg 
Camfield and Jan Goggans full time; Manuel Martín-Rodríguez in both 
English and Spanish; and Robert Ochsner, a member of the LIT group as 
well as the one Senate faculty member in the Writing Program (currently a 
full-time administrator, Ochsner is, we hope, open to being lured back to 
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50% time in teaching).   The average of the five comparison schools is 27 
“regular” faculty members.11  We will need to increase our faculty size 
substantially in order to be even remotely comparable. Conversion of Unit 
18 lecturers now in the Writing Program will provide much of this 
necessary expansion (15-16 faculty), but steady hiring of tenure-line 
faculty in English-language literature will also be required 
 
Spanish: Including those in both Literature of the Spanish-speaking world 
and Spanish language, we have Ignacio López-Calvo and Cristián H. Ricci 
full time; Manuel Martín-Rodríguez in both Spanish and English; and 
Virginia Adán-Lifante, who is a member of the Literatures and Cultures 
group (the one Senate faculty member in the Spanish program) as well as 
the Language Coordinator. The average of the five comparison schools is 
10 “regular” faculty members.12  We will need to increase our faculty size 
substantially in order to be even remotely comparable. 


 
Implementing these two new majors will not be inordinately difficult inasmuch as 
each will use courses already listed in the catalogue.  It will not be inordinately 
expensive, inasmuch as the resources already allocated to the minor programs 
with which they will be merging will augment resources currently allocated to the 
two Literature tracks.   Maintaining Literatures and Cultures on top of these two 
majors will not be difficult either, as the overlap in courses will mean that all of 
the courses Literature majors will need to graduate will be readily available.  
 
We should be able to begin the process of spinning off the two majors this 
academic year, as a Spanish proposal is nearly complete and an English 
proposal is not far behind. We would expect that with WASC review, the new 
majors would be available for 2011-12. 
 
Research, Grants and Awards: 
The five faculty members who form the original core of the Literatures and 
Cultures major have each received a variety of grants and awards, from an 
Endowed Chair (Camfield), National Endowment for the Humanities (López-
Calvo, Ricci), Chiang Ching-Kuo Foundation for International Scholarly Exchange 
(López-Calvo), American Institute for Maghrib Studies (Ricci), Newberry Library 
(Martín-Rodríguez), Recovering the U.S. Hispanic Literary Heritage (Martín-
Rodríguez), and funding via the Graduate Resource Council, since the campus’s 


                                                             
11 We are using Brown University’s definition, which is roughly equivalent to our Senate membership.  
Brown University has 33 “regular” and 12 “non-regular” (i.e. part-time or visiting adjuncts) faculty in 
English; William & Mary has 39 “regular” and 11 “non-regular;” Dartmouth 30 and 29; Brandeis 18 and 6; 
Rochester lists only their regular faculty, at 23.  All of these include some writing faculty in the “regular” 
group. 
12 We are using Brown University’s definition, which is roughly equivalent to our Senate membership.  
Brown University has 10 “regular” and 1 “non-regular” (i.e. part-time or visiting adjuncts) faculty in 
Hispanic Studies; William & Mary’s Hispanic Studies has 10 “regular” and 3 “non-regular;” Dartmouth’s 
Spanish and Portuguese Department has 16 and 10; Brandeis University’s Hispanic Studies has 10 
“regular” faculty (they only list their regular faculty); Rochester lists only their regular faculty, 4.   
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first year.  Additionally, despite heavy teaching and service loads, the faculty’s 
scholarship has remained robust, with recent books (Ricci, López-Calvo, 
Goggans, Martín-Rodríguez) and peer-reviewed articles in top-tier professional 
journals from all faculty members, as well as new projects in online publications 
and public humanities, all of which have expanded the boundaries of research in 
the area of literary and cultural studies. 
 
Teaching (current and projected): 
Along with teaching our normal course load, faculty in both English and Spanish 
concentrations have pursued teaching areas which hold out innovative promise: 
 


1. Environmental literature and writing:  UC Merced’s ongoing relationship 
with Yosemite, its new designation as a system-wide Natural Reserve, 
and the availability of the Wawona Research station, which houses at 
least 30 students, offer an exciting opportunity to build on creative writing 
and literary studies in the area of nature writing, national parks, and 
environmental literature.  Faculty in both the English and Writing tracks 
have experience in putting on workshops, working in natural reserve 
systems, and teaching environmental literature.  Courses in these areas 
will serve as a major draw to incoming students, highlighting the campus’s 
proximity to Yosemite and its many avenues of research taking place 
within the park. 


2. The Central Valley and California Studies:  Faculty members in the writing 
program have already established an ongoing series of lectures by writers 
in the Central Valley and Greater California.  The literary archive of 
Central Valley and Dust Bowl writer Wilma McDaniel arrived at Kolligian 
Library through faculty efforts, and an ongoing project introduces students 
to the public humanities by putting them to work curating an exhibit of 
Mark Twain in the Sierra foothills.  California Studies, in general, offers 
students new ways to understand cultural production of various 
generations while also helping them to understand the current conditions 
of their own lives. 
 


3. The faculty members in the Spanish-speaking world have developed a 
series of activities to improve the visibility of the program and to fulfill the 
goals of UC Merced’s as a “Hispanic-serving institution:” organization of 
international conference, inviting scholars, writers and activists such as 
Luis Leal, Víctor Fuentes, Dolores Huerta, Najat El Hachmi, Cristina 
García, David W. Foster Mary Alice Waters, and Landry-Wilfrid Miampika, 
among others. They have also organized, along with different student 
associations (Amnesty International, MEChA, Latin American Student 
Association, Ballet Folklórico, Persian Student Association, Muslim 
Student Association) and faculty members from other disciplines, cultural 
activities such as an annual Human Rights Film Series, theater 
performances. Since 2004, they have been participating in parents’ 
orientation meetings and outreach activities. Finally, they have engaged 
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graduate students in conferences as well as in national and international 
academic publications. They have taught courses and seminars dealing 
with different academic issues such as race and gender, migratory 
phenomena, exile, and transculturation. 


 
4. The area of Chicano/a literature has boasted very healthy enrollments 


since UCM’s opening days, and it encompasses teaching, research 
projects and academic/community events. The Chicano/a Literature series 
has brought more than twenty authors, artists, and scholars to campus 
and community venues. Three different research projects in this area have 
offered graduate and undergraduate students hands-on research 
opportunities. As the one area that brings together the two proposed 
majors, Chicano/a literature may serve as a model for the development of 
future areas of intersection between the proposed majors. The proposed 
creation of an interdisciplinary Chicano/a Studies major (currently under 
development) will also have a positive impact in this area. 


 
Graduate Programs 
Literature faculty members work hand in hand with the entire graduate group.  
Faculty offer graduate courses and have assumed the role as major advisor, 
committee chair, or committee member for Camfield (all doctoral, director of one 
dissertation, committee member of two); Goggans (director of one dissertation, 
committee member of two MA theses, and three doctoral); Ricci (director of one 
MA thesis, member of two doctoral committees and co-director of three 
dissertation committees in Italy and Spain); López-Calvo (director of 4 
dissertations and member of three other doctoral committees, and member of a 
doctoral committee in Spain); Martín-Rodríguez has served as director of four 
Ph.D. and one M.A. committees. 
 
In order to best expand the range of courses offered in each track and to provide 
–albeit on a small scale – the kind of academic program expected within the UC 
System and to serve the unique needs of the vastly underserved Central Valley, 
we anticipate the following hires over the next three years: 


English 


 In addition to writing faculty conversions (see MWP plan), the English 
program will need to hire the following: 


1. Early Modern British Literature.  Since the beginning of serious study 
of literatures in modern (as opposed to classical) languages at the end 
of the 18th century, Shakespeare’s works have been the most 
important and most studied in the corpus of English literature. That 
importance has not diminished, though Shakespeare’s oeuvre is now 
usually studied in a wide range of contexts, including that of the early 
modern period, which was a major transitional period in Western 
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history as well as an important period in the consolidation of the 
English language as we know it.  No program in English can be without 
a scholar of the period.  Among the comparison schools, Dartmouth 
has the most innovative faculty configuration, yet even they have 3 
faculty members dedicated to early modern English literature. 
Moreover, such a scholar would support both the graduate group and 
would bolster offerings in History, and, perhaps, the performing arts.   


In addition, the newly reconceived English and Creative Writing major 
hopes to ultimately expand widely enough to utilize faculty strengths to 
offer students a secondary subject matter state accreditation in 
English.  Many students in the Central Valley who major in literature 
hope to become teachers, and offering them the accredited means to 
achieve that goal will serve both them and the university itself.  Rubrics 
from the California Commission on Teacher Credentialing clearly 
mandate that any program qualified by the state must include a course 
on Shakespeare.  Thus, the inclusion of a hire in this area is 
imperative, since as an already established program, with declared 
majors, student need and demand has already been established, and 
a credential program could span programs in English and Spanish 
literatures, helping to prepare students in both concentrations for the 
vocation of teaching. 


2. Romantic/Victorian British Literature.  In this period, a number of artists 
and critics successfully defined imaginative literature as a primary medium 
of cultural discourse, moved literature out of elite circles into a much 
broader milieu, and validated the prophetic strain in literature as the most 
important.  Not only are the literary forms and functions of this period 
enduringly popular, the very shape of literary study, as we know it, was 
created in this period.  No program in English can be without a scholar of 
this period, either.  Even the smallest of our comparison schools 
(Brandeis) has three faculty whose scholarship is mostly or substantially in 
this area; the most innovative (Dartmouth) also has three.  


3. Colonial and Post-Colonial Literature in English.  This is one of the most 
important emerging sub-fields in English literary studies, responding to the 
more rapid flow of ideas and people globally, exemplified by the 
outpouring of important literature from around what once was the British 
Empire.  The focus could be wide or could concentrate on one of several 
areas, eg. Literature of Indian subcontinent, Australasia, Non-U.S. North 
America, Africa, all of which have rich traditions and active practitioners in 
English.  Could also look at diasporas, connecting well to grad group.   


4. Some combination of literature of identity (eg, ethnic literatures, lit by 
women, queer theory, etc) in English 


5. A creative writer of significant stature to be brought in as a senior hire. 


Spanish: 
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    1.  Spanish-language Linguist. Linguistics is key in the development of any top 
tier department of Hispanic Studies. In Dartmouth, 2 faculty members out of 16 
teach linguistics.  


    2.  Golden Age (or trans-Atlantic Golden Age/Colonial). It is quintessential in 
any Hispanic Studies department because it represents the foundation of modern 
Hispanic literature in its three main genres: narrative, theater and poetry. It 
represents the flourishing in arts and literature in Spain, coinciding with the 
political rise and decline of the Habsburgs dynasty. In Dartmouth, 3 out of the 9 
faculty members in Iberian Studies teach Golden Age (including Portuguese, 
Race and Gender Studies), and one out of 7 faculty members in Latin American 
literature teaches Colonial literature,  


3.   Gender and/or race, area and period open, expertise in colonial literature or 
19th century Latin American literature, preferred. In Dartmouth, 90 % of the 
faculty members in the Department of Spanish and Portuguese work on these 
fields. Two of them teach 19th C Latin American literature and four teach 19th C 
Iberian Studies.  


Metrics of Success: 


The first measure of success will be the establishment of the two new majors.  
Other measures will in part depend on this first success.   


Faculty:  We’ll use the normal criteria articulated by the APM. 


Graduate students: 


• conference papers delivered 
• publications 
• grants and awards received 
• time to degree 
• job placements. 


Undergraduate students:  


• Increase in the number of majors, with a quick burst as when the two new 
majors are approved, as we expect many minors in Spanish and Writing 
convert to majors in Spanish and English respectively.  We expect steady 
growth over the following years as the applicant pool becomes familiar 
with the change.  By the time we reach a steady state in about six-to-eight 
years after both new majors are in place, we will expect to enroll around 
seven-to-ten percent of SSHA majors in English and three-to-five percent 
in Spanish. 


• Publications in undergraduate journals. 
• Involvement in research projects 
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• Placements in graduate programs. 
• Employment. 
• Community service. 
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F. Media Arts Program  


Overview  


     In 2007 5% of all degrees Bachelor degrees in the UC System were conferred 
in Fine &Applied Arts. Since fall of 2005 1, 868 students have enrolled in Media 
Arts Program courses. 
 
Semester MAP Total 


for 
Semester 


MAP Total Semester MAP Total 
for 
Semester 


MAP Total 


Fall 2005 46   46 Spring 
2008 


129   486 


Spring 
2006 


88 134 Summer 
2008 


  22   508 


Fall 2006 82 216 Fall 2008 219   727 
Spring 
2007 


79 295 Spring 
2009 


268   995 


Summer 
2007 


  1 296 Summer 
2009 


  95 1,090 


Fall 2007 61 357 Fall 2009 351 1,441 
   Spring 


2010 
427 1, 868 


 
 
     As shown above as of January 24, 2010 427 students have enrolled in the 
fourteen courses offered for spring Semester 2010 by the Media Arts Program 
(MAP).  This number represents over 10 % of the 3,414 students enrolled at UC 
Merced. (Also, of the fourteen courses offered, nine have reached maximum 
enrollment.) Of the eighteen SSHA Programs, only one (Psychology which is 
the largest major on campus) has higher enrollment of students than MAP.   
    It must be noted that MAP is administered by one ladder faculty member in 
comparison to the other SSHA Programs and Majors which (with exception of 
Languages) all have between 7 and 2 ladder faculty members. For the past two 
years MAP has received funding for one visiting faculty (teaching 4 courses a 
year) and allotment of funding representing between two and four full time 
lecturers.  Spring 2010 enrollment represents average of 60 students per 
instructor and 30 students per course.  
     The percentage of UC Merced students enrolled in MAP courses has been 
between 8 and 23 % since the campus has opened in 2005. Forty students have 
declared minor in Art as of fall semester 2009.  
     The statistics listed above indicate substantial student interest in the MAP 
curriculum, as well as its relevance to their chosen fields of study and the high 
quality of instruction. Additionally, the strong interest in MAP courses is a sign 
that UC Merced students seek a well-rounded education which must include the 
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arts. To deny our students the opportunity to study art is to deny them the 
education they deserve.  
     MAP courses are designed to give students tools to express themselves 
creatively and to offer them insight into how art is created. MAP aims to provide 
students with an environment in which they are free to explore, to experiment 
and to develop new techniques, but only after they have acquired the basic 
building blocks of each medium.  
     Courses also provide students with historical perspective on the various 
media represented in the Program and require writing and research in addition to 
the acquisition of technique and creative projects. (Global Arts Studies Program 
provides critical analysis and theory courses.)      
     The multidisciplinary focus of Media Arts Program is unique in the UC system. 
The strict division between art disciplines common to all UC campuses 
represents art education whose goals do not always adequately reflect the fluid 
state of the arts today. Contemporary artists employ multiple art media 
techniques to create works aimed at culturally diverse global audience.  
     MAP differs from many other university based art technique and practice 
programs by not emphasizing a particular art movement but by seeking to be 
inclusive. Throughout history the arts have been claimed as the exclusive domain 
by various constituencies from the Christian Church to cognoscenti of the avant-
garde. The mass media and digital media have contributed to integration and 
cross pollination of art forms and their dissemination throughout the world. Thus 
MAP has been created in response to the trends and challenges of the twenty-
first century. Its aim is to reflect and creatively confront the capacities of twenty-
first century media arts which make it possible for artists to cross the traditional 
boundaries of art disciplines and to create new hybrid forms of art expression by 
integrating traditional artistic forms with digital technology. At the same time, 
MAP in its long term planning, wishes to bring attention to marginalized 
traditional art forms. 
     Every contemporary art form today utilizes digital technology. A research 
university campus provides a unique opportunity for exploration of the breaking 
down of established divisions between artistic and technological disciplines. A 
cross school position between SSHA and School of Engineering (which is 
necessary for fulfilling the mission implied in the name “Media Arts”) was 
proposed in 2006 but was denied. Current Strategic Plan requests this position 
again because it has the potential to attract students to both schools and is 
integral to of Media Arts Program’s long term goals. It also resonates with 
research interests represented in other SSHA Programs. 
     Whereas in the UC system technique and practice courses are generally open 
only to majors, MAP is designed to offer all UC Merced students access to both 
lower and upper division technique and practice courses. The long term vision of 
MAP offering courses to non-majors is crucial to the success of the Program, the 
Minor and the future B.A. This vision, if fulfilled, has the potential to attract 
students to UC Merced who would otherwise decide to study elsewhere by 
offering them a more focused art minor than the other UC campuses offer. The 
participation of non-majors is designed to integrate the Media Arts Program into 
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the academic goals of UC Merced students and thus to further amplify the 
interdisciplinary nature of the arts. 
     The National Endowment for the Arts: Artist in the Workforce 1990 – 2005 
Executive Summary Report states that the artist population is growing more 
diverse; however Hispanic, Asian, Native American and African-Americans still 
represent only 20 percent of all artists. This statistic indicates a need to attract 
Hispanics, Asians, Native Americans and African Americans to study art on the 
university level. Students listed in the categories above are more likely to have 
been denied arts education before their arrival on a university campus. Many 
public schools have eliminated or curtailed art education curriculum. Throughout 
history the arts have represented one of the most inclusive populist forms of 
expression and have been integral in the human struggle to overcome 
exploitation, racism and other political and social inequities. Underrepresented 
students should not be denied the power that art has to transform and transcend. 
It is no more appropriate to provide students with courses that only talk about art 
than it is to provide them with courses than only talk about science. The 
technique and practice courses offered at UCM represent a laboratory-like 
setting where students are given the opportunity to form their own understanding 
of what art is and the potential it has to enrich their lives, as well as the basis to 
develop new forms of artistic expression.  
 


II.      Program Goals  
 
The five year MAP Strategic Plan is designed to implement the following goals: 


o Strengthen the Minor in Arts by finalizing the development of a 
comprehensive curriculum in the visual arts, music, architecture 
and new media   


o Finalize the Proposal for an Individualized B.A. in Multidisciplinary 
Arts (Architecture, Visual Arts and Music) with a 5th Year Master of 
Arts Credential (originally planned for submission in Spring 2009 
but now planned for submission in Fall 2011 contingent on the 
allocation of 2 FTE in 2010-2011)  


o Develop plan for Master of Fine Arts Graduate Program in New 
Media 


 
III. Resource Allocation 
 
A. Faculty 


     The Media Arts Program consists of a sole faculty member, Dunya Ramicova 
who has been in charge of the Program since 2004 (the two faculty members 
hired with funding allocated to the arts are no longer affiliated with the arts, 
though the courses they offer are part of MAP planning for the B.A. The minor in 
Art consists of courses taught by both MAP and GASP faculty.)   
     Currently, Professor Ramicova is charged with administering an art technique 
and practice curriculum which at other University of California campuses is 
distributed over an array of schools, and departments with faculty members 
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numbering in the dozens. The task is daunting and frustrating since it is clear that 
the Program has strong potential to grow and to put UC Merced on the cutting 
edge of art education as well as making UCM more attractive to students. 
Without additional faculty much of MAP mission will remain not only unfulfilled 
but also endangered.  
     Proposal for B.A. in Art exists. It is designed to be implemented with three 
ladder faculty members, one visiting Artist in Residence position and four 
full time lecturers. 
      In the meantime, the existing Minor in Art needs to be revised, preparing 
ground for the eventual degree Program as well as graduate level courses. 
     It is important to note that the Minor in Art is interdisciplinary and that the B.A. 
Proposal utilizes for its requirements courses already offered by other SSHA 
Programs. Furthermore, the arts are naturally interdisciplinary in that their 
influence reaches into many areas of academic study at UCM such as digital 
technology, literature, history, psychology, management, anthropology and more.  
 
The MAP strategic planning for FTE allocation is as follows: 


1. Secure the continuity and development of the arts technique and practice 
(MAP) curriculum and the success of B.A. Proposal, 5th Year Master of 
Arts Credential and potential for development of Master of Fine Arts 
Graduate Program by hiring two ladder faculty members in 2010-
2011. 


     Two positions have been identified which fit into the current and future plans 
of SSHA and the university:  music specialist and sustainable architecture 
specialist.  
1. Music  
We need a music specialist with a broad spectrum of experience, and an 
interdisciplinary vision for the music curriculum to enhance the musicology 
curriculum offered by GASP. Music can potentially connect to many other areas 
of endeavor at UC Merced. As a twenty first century research university, UC 
Merced needs to develop a non-traditional approach to teaching music. Instead 
of focusing on traditional instruments, the projected music curriculum will 
concentrate on digital music technology and on exploring interdisciplinary 
connections while still offering strong foundation in traditional instruments and 
voice courses for those students who wish to continue their music education 
while at UCM.  
2.Sustainable Architecture  
Architecture has the potential to broaden the interdisciplinary collaboration with 
the School of Engineering as well as support one of the stated research themes 
of the university. Additionally, only two of the ten UC campuses offer 
undergraduate or graduate degrees in architecture: UC Berkeley and UC Los 
Angeles. This makes the offering of an architecture concentration/minor within 
MAP attractive since it has a promise of drawing more students to UCM. 
Curriculum in sustainable architecture adequate to give UC Merced BA degree 
holder opportunity to seek admission to a graduate Architecture Program will be 
possible with the hire of one specialist. MAP visual arts curriculum already offers 







 94 


or is in process of developing lower division courses foundational for the upper 
division architecture curriculum. With the addition of two history of architecture 
survey courses that can be taught by a lecturer, the curriculum will be viable.  
      Here it is necessary to clarify that in the art technique and practice qualified 
candidates do not have PhD degrees (with some exceptions in music where 
there are professors with PhD degrees teaching Music Theory which is part of 
music technique and practice education. More common degrees for those who 
teach music technique and practice are Doctor of Musical Arts, DMA or Doctor of 
Music, DM. Faculty members teaching music technique and practice may also 
have Master of Music, MM degrees.) The most common terminal degree in the 
arts is Master of Fine Arts. However, highly acclaimed and accomplished 
practicing artists without terminal degrees teach at many music, performing arts 
and visual arts departments in the UC system and universities all over the world. 
To advance, practicing artists/academics have to meet criteria as stringent as 
those imposed on other academics, and to believe otherwise is to disrespect a 
large segment of the academe. 


2. Seek a cross school (SSHA and School of Engineering) position in 
2011 to fulfill the mission of MAP to facilitate the exploration of the 
integration of technology and art and to provide students with a truly 
twenty first century art education. 


     This is a crucial part of MAP planning whose core is the exploration of digital 
technology in the arts and new media. Planning for this hire will be facilitated by 
the completion of the SSHA building where appropriate facilities for teaching 
courses in media arts and technology will be available (Please, see section B.)  
The basis for development of collaborative research and courses representing a 
bridge between technology and the arts already exists as at least two faculty in 
computer science and engineering (CSE) have research interests that are 
already aligned with this vision. Professor Kallmann’s research interests include 
3D modeling, computer graphics, and computer animation. Professor Newsam’s 
research interests include image processing, digital libraries and multimedia. 


 
3. Secure the continuation of the funding for lecturers who are 


essential to the success of MAP.  
      It is standard throughout the UC system to employ lecturers to teach art 
technique and practice. In the research conducted in the fall of 2008 which 
surveyed thirty seven UC art technique and practice departments, fourteen 
departments employed more lecturers than ladder faculty. Though long term 
planning for MAP does not envision a larger number of lecturers than ladder 
faculty, UC Merced has been in the fortunate position to attract excellent 
practicing artists who are willing to teach as lecturers. The five lecturers that have 
taught MAP courses in the past four years not only have significant professional 
credentials but have given many hours of dedicated service above and beyond of 
what is required of them. A Chair (half a million dollar endowment) in art 
technique and practice has been fully funded by Isabel Coates as of June 2008. 
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It is not clear when this endowment will become available to fund lecturers and/or 
visiting faculty as requested.  


B. Space 
 


      Teaching art technique and art practice requires specialized and dedicated 
classrooms due to unique pedagogical needs. Though a variety of courses in art 
technique and practice have been offered at UC Merced since opening its doors 
to students in 2005, specialized classrooms and labs are required in order to fully 
develop art technique and practice courses. For instance, while lecturing is part 
of teaching technique and practice, students primarily learn “hands on.” Students 
draw, sculpt, use digital equipment, and sing in these classrooms. A section of 
the new School of Social Sciences, Humanities and Arts building (scheduled to 
open in 2010) has been designed to serve the needs of art technique and 
practice curriculum. There are classrooms, labs and offices specifically 
designated for teaching of art technique and practice. Two classrooms have 
been allocated for the digital media course needs. Additionally, there are extra 
large faculty offices to accommodate faculty artists working with students in one 
on one independent or directed study format. This specially designed space is 
more than adequate to serve the needs of MAP in its present form as well as for 
the projected B.A. and graduate Program.  
 
                               MEDIA ARTS PROGRAM STATISTICS. 
 
MAP courses consist of curriculum in Visual Arts (Drawing, Painting, Form in 
Space, and Photography), Architecture, Music (Instrumental and Voice), and 
Theater  
 
The statistics provided for the other UC campuses include only Visual Arts, 
Architecture and Music, since the courses taught by MAP in Theater are primarily 
design oriented. 
Statistics are provided for Academic Year 2009 -2010 for Media Arts Program. 
The statistics for the other UC campuses are from fall 2008. Anecdotally, lecturer 
FTE has been lowered at other UC campuses in the arts.  
 
 Media Arts 


Program 
UCM -2009-
2010 


UC  
San Diego 


UC  
Berkeley 


UC 
Riverside 


UC 
Davis 


# Ladder 
Faculty 


1 UCSD has 
no 
Architecture 
– 
55 Faculty 


78 Faculty Riverside 
has no 
Architecture 
– 
16 Faculty 


Davis has 
no 
architecture 
 
32 Faculty 


# FTE 
Lecturers 


3 & 1 
Visiting 
Faculty 


43 
Lecturers 
1 Adjunct 


45 
Lecturers 
8 adjuncts 


3 Visiting 
Faculty 
1 Adjunct 


25 
Lecturers 
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teaching 4 
courses/year 


2 Visiting  


# 
Students 
in Major 


N/A B.A. offered  B.A. offered 
& A.B. 
(non-
professional 
architecture 
degree) 


B.A. offered B.A. 
offered 


% of all 
UCM 
Students 
enrolled 
in MAP in 
2009 -
2010 


Based on 
3,414 
students 
enrolled, 
23 % 


    


Total # of 
students 
enrolled 
in all 
classes 
2009-
2010 


789 
 


    


#MA 
students 


N/A  
 


   


# PhD 
students 


N/A Degrees 
offered: 
MFA & 
PhD, AM & 
DMA 


Degrees 
offered: 
MA, MFA, 
PhD 


Degrees 
offered: 
MFA 


Dgrees 
offered: 
MA, MFA, 
PhD 


# 
students 
in Minor  


40     


 
 2008-9 2012-13 (assume 60% 


increase) 
#majors N/A B.A. Proposal to be 


submitted Fall 2011 –  
Arts majors represent 
c.5% of all UC degrees 
granted – 
UCM low estimate 2% 
of 5,000 students = 100 
students 


#minors 40  64 
Majors as % of total UCM 
student body 


 
N/A 


 
N/A 
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Minors as % of total UCM 
student body 


ca. 1  ½ % ca. 1  ½ % 


Total enrolled students 582 (including summer 
session 2009-95 
students) 


872 


Majors: faculty ? n/a 
 
 
 2008 - 2010 2012-2013 
#required lower division 
courses for Minor in Arts  


One MAP  
One GASP 


same 


# required upper division 
courses for Minor in Arts  


Four MAP or GASP same 


# required lower division 
courses for B.A. in Art  


N/A Seven  


# required upper division 
courses for B.A. in Art  


N/A Nine & Senior 
Comprehensive 
Requirement 
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G. World Heritage  
 
Introduction 
World Heritage is an emerging interdisciplinary and cross-disciplinary area that 
includes architecture, history, archaeology, art history, geography, anthropology, 
management, law, and other disciplines. Thus, faculty in this field brings together 
the humanities, social sciences, policy, and management, consistent with the 
interdisciplinary intent of the World Cultures program within SSHA. It is a great 
challenge to start at UCM a World Heritage Program, because there a very few 
cases of such educational programs at the international level, therefore it means 
that there are strong potentialities to get students, funds, visibility and relevance 
in a very short time.  UCM is the ideal place for creating an innovative program 
like WH, since it is a new campus and it is able to develop advanced forms of 
learning, research and communication, according to a multidisciplinary approach.  
In the next three years, with the addition of two additional faculty members, we 
will be able to launch a World Heritage minor, as well as a track within the World 
Cultures Graduate program (or its successor). 
The key features of the program, strongly technology-oriented, will permit to 
create a new discipline and innovative profiles for new jobs in the field of 
humanities, CRM (Cultural Resource Management), economy, computer 
science, educational purposes and many others. GISs, 3D Landscapes, 3D 
documentation, laser scanning, virtual reality, virtual communities’ environments 
will constitute the interdisciplinary and technological background able to engage 
students and instructors in very innovative and promising directions of learning, 
teaching and research. 
The University of California, Merced has the opportunity to develop a 
comprehensive program that will bring together faculty from different fields to 
work with students and technicians in the process of reconstructing the 
world cultural and natural heritage. The development of the World Heritage 
program will also have many immediate and long-term benefits for SSHA and UC 
Merced. These include providing a unique minor (see the last section of the 
document) and, eventually, a major, within SSHA to attract students to UC 
Merced, fostering and engendering interdisciplinary across Schools within UC 
Merced, and attracting international graduate students who are seeking—and will 
be willing to pay for—a graduate program in this field. A World Heritage program 
will offer a range of funding possibilities to faculty throughout the humanities, an 
area in which financial sustainability is often challenging.   
For the foreseeable future, the creation of a specific Institute of World Heritage, 
the first in USA, would be the ideal house for this kind of studies, education and 
research. 
Finally the key word “World Heritage” represent a natural link with the UNESCO’s 
activities (and so with Yosemite Park which is also in the World Heritage List) 
and with international institutions and stakeholders working in this field. 
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TOPICS 
--Interpretation and Evaluation (the traditional work of the humanities--why 
should we care about THIS monument)  
--Variation and Transformation (history and geography--how heritage changes 
over time and across space)  
--Management (heritage sites, parks, museums, archives, libraries, tourism, and 
heritage in the community--taking care of heritage)  
--Communication and Media (how heritage can be interpreted and communicated 
through different digital technologies and media)  
--Meaning and Memory (how heritage influences culture, how culture influences 
heritage) 
 
Expertise Areas 
Documentation (archaeological fieldwork, data recording, data capturing, surveys 
and reliefs) 
Technology (state of the art of digital technologies in virtual heritage) 
Conservation and Preservation (architectural analysis, monitoring, archaeometry) 
Restoration (architecture, artifacts, techniques) 
International Policy (CRM, laws, legal issues, international institutions) 
Museums and Parks (management, analysis, policy, communication) 
Interpretation and Communication (sites’ interpretation and media) 
Virtual Communities (social networks, cyber-heritage, embodiment, social 
heritage) 
 
Staffing 
Position 1 (2010-11):  Architecture and Conservation, Associate Professor 
Position 2 (2011-12): Museums and Cultural Resource Management, Assistant 
Professor 
2013-15:   
Position 3 Natural Heritage, Assistant Professor 
Position 4 International Heritage, Full/Associate Professor 
Infrastructure 
The activity of the World Heritage (WH) Program at UCM is articulated in 
different multi-tasking spaces: training labs, research labs, and virtual rooms. The 
training labs are shared spaces (with the three schools across campus) where 
the students learn software, implement case studies and use technological 
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devices. The training labs are located in the Kolligian Library, and currently 
serve, in particular, the following courses: WH01 Introduction to World Heritage, 
WH02 Cyber-heritage, WH110, Reconstructing Ancient Worlds, WCH (World 
Cultures and History) 298 – 001 Mindscape and Cultural Landscapes. The labs 
are specific spaces dedicated to multidisciplinary research projects of virtual 
heritage (cultural and natural) and cyber-archaeology. These spaces host digital 
archives, data, metadata and specific software and hardware: in particular the 
Powerwall, just installed, can display in 3D and in stereo archaeological data and 
models (reconstructed, simulated and acquired in the fieldwork). We are planning 
to organize research workshops and advanced courses in this collaborative 
environment. In addition, planned networking connections with other Powerwalls 
(e.g, at UC Davis and at the California State Park headquarters in Sacramento) 
will allow us to share collaborative environments and participatory learning 
activities between students, professors, and researchers. 
 
Virtual Heritage Lab 
The Virtual Heritage Lab (directed by M.Forte), created under the umbrella of the 
WH program, SSHA, III floor, is a research multidisciplinary space for grad and 
MA students involved in research and educational projects in WH. Applications 
and software: GIS, remote sensing, photogrammetry, photomodelling, 3D 
modeling, virtual reality, computer graphics, laser scanning, geometrical post-
processing, game engines. 
 
Powerwall 
Co-PI M. Kallmann is currently PI on the CNS-0723281 award “MRI: Acquisition 
of Equipment to Establish a Cognitive Sensorium and Visualization Facility at UC 
Merced”. The main component of this on-going project is the development of a 
facility for operation of the stereo multi-tile Powerwall visualization system. The 
visualization system is already fully operational, and a Vicon full-body optical 
tracking system is currently being integrated in the same room for initiating full-
body collaborative visualization projects. The facility is reserved for visualization 
and motion capture uses and is available full-time for research development. The 
facility is interdisciplinary and a scheduling system is being prepared for 
accommodating the needs of multiple future projects. The facility has received 
maintenance support from UC Merced and also research support from the 
Center for IT Research in the Interest of Society (CITRIS). Due its high visibility, 
the facility is also becoming an important research showcase for UC Merced. All 
these activities are ensuring the continued development of the facility and its 
related research and educational projects. 
 
Additional spaces/labs are necessary in the field of remote sensing and spatial 
technologies and in the area of conservation/archaeometry. 
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Active Research Projects 
WH faculty and students are currently engaged in 5 different research projects: 
The Virtual Museum of the Western Han Dynasty  (in collaboration with Xi’an 
Jiaotong University); Cyber-archaeology in virtual collaborative environments (in 
collaboration with UCB, UC Davis); 3D Copan (in collaboration with University of 
New Mexico, Fondazione Kessler, ETH); 3-Digging at Catal Huyuk (in 
collaboration with Stanford University); Virtual Teramo (in collaboration with 
Italian National Research Council); Virtual Worlds (Consortium of 7 international 
partners). 
 
Grants 
-World Heritage Faculty and students have received a significant number of large 
grants to carry out their research, from the Pacific Rim Research Program,, 
Microgeo, UCCP,: GRC, National Endowment for Humanities,  CNR, Italian 
National Research Council, CITRIS. 
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H. Merritt Writing Program 
     Five Year Strategic Plan:  2010 - 2015 
 
A. Overview 


 
The academic mission of the Merritt Writing Program (MWP) divides into three 
main areas of curricular responsibility and two secondary functions of academic 
support.    Each applies exclusively to undergraduate education:   


 
Primary curricular mission:    


 university-writing requirements for freshmen (2 courses)  
 upper-division writing requirements (6-7 courses) 
 minor in writing (12-15 courses) 


 
Secondary functions: 


 
 support for general education (e.g., Core 1 and Core 100)   
 support for tutoring, mentoring, learning communities, 


supplemental instruction, and Summer Bridge. 
 


Although some of these responsibilities and functions overlap, they are distinct  
enough to require separate administrative oversight distributed among three half-
time appointments (a director, 50% appointment, and two assistant directors, 
each with 50% appointments), and several coordinators.    The MWP also has 
two administrative-support staff, one for personnel and grant management and 
the other for assessment and scheduling. 


 
MWP courses are taught entirely by Unit 18 Non-Senate lecturers, 35 of whom 
have full time appointments with a five course teaching load and another 10 with 
part-time appointments.   Most of these 45 lecturers are routinely assigned to 
teach any of three courses that nearly all freshmen must complete (i.e., WRI 1, 
WRI 10 and Core 1).     


 
Total enrollment in MWP courses each semester exceeds 30% of all 
undergraduates, or more than 1,000 students per semester in AY2009/10.   For 
Humanities and World Cultures, the MWP generates about 51% of total credit 
hours, and for SSHA the MWP produces 28% of all the school’s credit hours.   
Officially, 63 students have declared their intention to complete the minor in 
writing, making that program among the larger minors in SSHA.13    


 
Since 2005 the entire MWP has convened to evaluate students’ writing progress 
by reviewing results of pre- and posttest samples of in-class writing or by noting 
specific learning outcomes in cumulative examples of writing produced 


                                                             
13 Enrollment information is from official data of the Office of Institutional Planning and Analysis.  
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throughout the semester.   The outcomes that are assessed include organization 
and development of substantial ideas; quality, tone and logical consistency of an 
argument with a clear purpose for the intended audience; and command of the 
appropriate style and formal conventions of academic discourse.   Students who 
earn passing grades demonstrate in their course portfolios that they have met or 
exceeded specific standards that have been established for each MWP course.    


 
Except for the director’s position, currently there are no dedicated FTE lines assigned to 
MWP lecturers; however, after six years of employment in the MWP, lecturers will 
qualify for post-six continuing appointments that are supported by dedicated FTE lines.   
In AY20010-11, as many as eight MWP lecturers will undergo review for post-six 
positions, and a significant number will be eligible for this review in subsequent years.     


 
This pending change in the review and appointment of lecturers will have long-
term implications for the MWP and the university.   Accordingly, this five-year 
plan anticipates some of the challenges that this change poses and recommends 
a number of strategic responses. 


 
B. Strengths/opportunities/challenges 
 
General Education 
 
About one-third of all MWP appointments are needed to staff Core 1, a writing-
intensive course that fulfills a general education requirement for freshmen.   There 
are several compelling reasons to transfer administrative and related funding 
responsibility for Core 1 from SSHA/HWC/MWP to the Office of Undergraduate 
Education.   Unlike the dean of SSHA, the College One dean has primary 
responsibility as an advocate for resource allocations in support of Core courses.  
The recent appointment of the Vice Provost for Undergraduate Education as dean 
of College One ensures that funding for Core courses can be requested as part of 
long-term planning for the development of a university-wide curriculum for general 
education.    Further, the MWP was never intended to be the sole academic unit for 
delivery of Core courses; instead, as originally planned by the founding faculty and 
as noted in the 2007 WASC response to our Application for Candidacy, that 
responsibility is best attended to by faculty from throughout the university.     


 
Recommendation 1:   Starting in AY 2010-11, College One will have full  
responsibility for funding and staffing the Core 1 curriculum.   Since this 


change  
will be entirely administrative, it should not require any new resources.    
 


Under the current model of Core 1 delivery, the MWP independently recruits and hires 
Unit 18 lecturers to staff Core 1 discussion sections.   An Assistant Director (50% 
appointment) of the MWP serves on the Core 1 Advisory Committee, co-supervises 
Core Friday events, conducts orientations for new discussion leaders, and works closely 
with all the Core 1 discussion leaders to maintain consistency of instruction in about 30-
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35 discussion sections per semester.   The Assistant Director also conducts formative 
and summative assessment of learning outcomes for Core 1.   In all other respects 
College One already has academic and support personnel assigned for the delivery of 
Core 1.   The proposed recommendation would entail shifting current resources for the 
50% Assistant Director position from the MWP to College One.    
 
 Recommendation 2:   By the end of AY 2010-11, phase out all Core 100   


equivalencies staffed by the MWP.   
 
In Spring 2006 and 2007, students completed the upper-division requirement for 
general education by taking Core 100, a course that replicates some features of Core 1 
as it attends to all eight guiding principles of general education.   For various reasons of 
cost, staffing and sustainability, Core 100 was suspended after its second year.    


 
In Spring 2008, the Academic Senate approved a two-year plan that has allowed 
students to fulfill an upper-division general education requirement by taking one of the 
following MWP courses:   WRI 100, 116, 117, 118 or 119.   Like Core 1 and Core 100, 
each of these five writing courses already addressed or was modified to address all 
eight guiding principles of general education.   Equivalency of MWP courses with Core 
100 was based solely on this alignment with the eight guiding principles; in other words, 
the writing curriculum has served as a temporary alternative to Core 100 pending 
development of a general education curriculum that will satisfy the upper-division 
requirement. 


 
Since these courses were not originally intended to serve this general education 
function, having them continue indefinitely as Core 100 equivalents potentially 
undermines development of the curriculum for the MWP minor in writing and a pending 
major program (to be discussed later).   In effect, these courses were originally meant to 
be interrelated building blocks of the professional track in writing, but we are delaying 
development of that track in order to serve students who are fulfilling the upper-division 
requirement for general education.    
 
For the last two years the MWP has waived prerequisites to our upper-division courses 
so that any student can enroll in Core 100-equivalents without having to complete WRI 
25 or WRI 30 and WRI 100.   We have also suspended plans to make WRI 100 a 
“gateway” course that introduces writing minors to areas of specialization in creative 
and professional writing.   To further develop the minor program as the foundation for a 
major in writing, we need to resume enforcing prerequisites and begin implementing 
planned changes to our upper-division curriculum.    
 
By the end of Spring 2010, the MWP will have fulfilled its two year commitment to 
provide an alternative to Core 100.   We understand that this support for upper-division 
general education will likely need to continue for AY2010-11; we also recognize the 
possibility that one or more writing courses could be part of a long-term, multifaceted 
solution to the delivery of upper-division general education.   Nevertheless, the MWP 
has reached the point of being overcommitted in support of general education, with 
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potential negative consequences for the MWP’s mission and main responsibilities.   In 
meeting those responsibilities, we must shift resources from a separate (non-MWP) 
general-education curriculum in order to develop our own curriculum.    That shift will 
allow us to build out our e-portfolio system of assessment; refine online delivery of 
hybrid writing courses; and implement a proposed sequence of gateway and capstone 
courses for the writing minor as a foundation for a new major in literature and writing.    
 
Major in English and Writing 
  


Recommendation 3:  Merge the minor in writing with the major in 
English/American literature to establish a new English and Writing major. 


 
In each previous Strategic Plan that the MWP has submitted since 2006, a main 
objective has been development of a major in writing.  Realistically, this stand-
alone major will not emerge without the appointment of Senate faculty to the 
MWP, a point discussed in Recommendation 4.    As a related consideration, 
since the state’s deficit problems remain unsolved, we will likely have several 
more years of inadequate state support for higher education.   Under these 
circumstances of severely limited resources and competing resource needs of 
existing academic programs, a relatively cost-efficient means to establish a new 
major would be to merge two existing programs.   Thus, rather than postpone 
indefinitely the creation of a stand-alone major in writing, the faculty in 
American/English literature and the MWP are proposing a new dual track major 
in English and Writing, with one track in literature and a separate but 
complementary track in writing.    
  
This plan will combine instructional resources that can expand the range of 
courses offered in each track and achieve efficiencies in operations that cannot 
be matched by separate majors.  Similar to the undergraduate English degree at 
UC Santa Cruz, the proposed tracks will allow students to focus on literature or 
writing as their primary area of interest, but they will also complete the same 
gateway (i.e., entry-level) and capstone courses that faculty from each track will 
jointly staff.   This collaboration among faculty in each track will strengthen 
assessment of program learning outcomes and distribute instructional workload 
in ways that enhance curricular breadth and depth.     
 
Except for UCSF, all UC campuses offer a B.A in English literature and most 
offer a B.A. in writing (UCR, UCSC) or a closely related degree in communication 
(UCD, UCSD), journalism (UCI), linguistics (UCLA) or rhetoric (UCB).   These are 
well established majors14 that draw students to other UC campuses; a 
comparable degree option at UC Merced, specifically as it combines literary 
study with writing theory and praxis, should attract students to our campus who 
do not currently identify us as a viable alternative.   Similarly, students interested 


                                                             
14 At UC Santa Cruz, their combined literature and writing B.A. degree is tied for fourth place for the 
largest number of undergraduate degrees awarded (UCSC Institutional Research & Policy Studies, 2009 
data, http://planning.ucsc.edu/portrait/docs/ucsc_profile.pdf, p2) 
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in careers as English teachers will have opportunity to complete writing and 
literature courses that fulfill requirements for a Single Subject teaching credential 
in English.   A full proposal for this new major is forthcoming.    
 
 Recommendation 4:  Appoint qualified MWP lecturers as Lecturers with 
Potential Security of Employment (PSOE). 
 
During their fifth year of employment at a UC campus, Unit 18 lecturers undergo 
review for “post-six” status for continuing appointments, a process that has 
already begun for eight MWP lecturers.   If continuing status is affirmed, then 
each post-six lecturer’s appointment is supported by an FTE line for three years, 
and is thereafter subject to renewal every three years unless an academic 
program is discontinued or the lecturer fails to perform at accepted levels of 
instructional and professional competence.    
 
Although these post-six appointments do not confer the equivalent of tenured 
status, they nevertheless do allocate a line to the lecturer whose sole 
responsibility is for teaching (the instructional workload for MWP lecturers is five 
courses annually).   In contrast, lecturers with Potential Security of Employment 
(PSOE) or SOE appointments teach the same number of courses as Unit 18 
lecturers but are also members of the academic Senate who are expected to 
fulfill service responsibilities.   In other words, unlike Unit 18 lecturers, P/SOE 
lecturers can contribute to essential administrative functions of the university in 
ways that broaden distribution of service tasks and therefore proportionally 
lessen the service workload of ladder faculty.    
 
Salary scales for P/SOE lecturers are nearly identical to those for non-Senate 
Unit 18 appointments 
(http://www.ucop.edu/acadadv/acadpers/tab0809/tabcont.html).   Upon closer 
inspection, in some respects Unit 18 lecturers are actually more expensive to 
employ since, by union regulation, they must be paid for any non-teaching work 
they do or alternatively receive an instructional workload credit, which is an 
indirect form of payment that requires hiring someone else to teach a course that 
the Unit 18 lecturer would have otherwise taught.    P/SOE lecturers would not 
receive additional compensation for fulfilling their service responsibilities.  
 
Although lecturers are expected to teach as their main responsibility, many of 
those affiliated with the MWP are also active writers who publish regularly in 
respected poetry and fiction journals or chapbook series.   Others actively publish 
on composition and pedagogy, present at professional conferences, and serve 
on editorial boards.   As Unit 18 lecturers, this scholarship has no official status 
and therefore is not included in reports of faculty productivity.   P/SOE lecturers, 
in contrast, are required to submit annual bio-bibliography reports that include 
this information.     
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Unit 18 lecturers with Continuing Appointments will have an FTE line assigned to 
their position.   We are proposing that over the next five years approximately half 
the lecturers in the MWP (15-16) be appointed instead with P/SOE status.     
 
 Recommendation 5:  Appoint an Assistant Director for Instructional 
Technology 
 
The MWP had already begun a full transition from paper portfolios of student-
course work to e-portfolios.   We are also requiring all Unit 18 lecturers who 
undergo post-six review for continuing appointments to submit an e-portfolio that 
documents their teaching effectiveness and their engagement with the 
scholarship of teaching and learning.    
 
The proposed Assistant Director position will be grant-funded (50% of full-time).   
In addition to implementing a robust e-portfolio system, this appointment will help 
coordinate assessment functions for efficiently tracking academic performance of 
students.    A digital system of data collection will further provide the MWP with 
relevant information about program learning outcomes.  As a related 
responsibility, this position will conduct training sessions for students and faculty 
on the use of e-portfolios and their integration within the university’s course 
management system, UCMCROPS/Sakai.     
 
 
C.   Research, Grants and Awards 
 
Since 2005 the MWP has been awarded over two million dollars in grants from 
federal, state, and private sources.   These include the U.S. Department of 
Education (Title V and FIPSE), the Spencer and Hewlett foundations, numerous 
state of California writing project grants, and several UC-system grants (one 
Humanities and two Institute for Research in the Arts).   
  
Most often these grants have funded academic-support programs such as tutor 
training, peer mentoring, learning communities, supplemental instruction, TA 
training, and summer “bridge” experiences for entering freshmen. With these 
external resources we have also sponsored the university’s Undergraduate 
Research Journal; helped pay for publication of the Fairy Shrimp Chronicles; co-
sponsored our campus Common Read Project; paid to have Alan Weisman, 
author of The World Without Us, address the Core 1 class in Spring 2010; and 
funded undergraduate and graduate student researchers to attend professional 
conferences. These are important contributions to the university’s mission as a 
student-centered research university, and key examples cited in our Capacity 
and Preparatory Review report that was recently submitted (July 2009) to WASC. 
 
As previously noted, Unit 18 lecturers in the MWP have published in refereed 
journals, delivered invited papers at professional conferences, and routinely 
given public readings of their creative work.   As one notable example of creative 
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scholarship, in 2009 Jared Stanley won the international Crashaw Prize for 
poetry with his collection titled Book Made of Forest.     
 
D.   Resource and Space Requests 
 
In Fall 2009 the MWP administrative staff was moved from the 3rd floor of SSHA 
to the 2nd floor, away from all the (45) lecturers who rely on their support and 
from the director and both assistant directors.  Lack of direct access to support 
staff impedes efficient operation of the MWP, and it significantly undermines the 
director’s ability to assess the job performance of key personnel.    Assuming the 
MWP will no longer be staffing Core 1 discussion sections, several offices in the 
inner area of COB’s third floor should become available in Fall 2010.   At that 
time returning the MWP support staff to the inner section of the 3rd floor will not 
affect allocation of “outer” offices reserved for faculty.    We are requesting this 
change in office location as part of the MWP’s five year plan.    
 
Approximately 85% - 90% of all MWP staffing is for campus or system-wide 
requirements in writing such as WRI 1 and WRI 10 and the “core” curriculum for 
general education (Core 1 and temporarily for Core 100).    Nearly all of the 
remaining 10% - 15% supports our minor in writing.  If the university meets its 
projected goals for new enrollment in Fall 2010, then we will need to staff 
courses for about 1250 freshmen and 145 transfers.    
 
To staff university writing requirements for freshmen (WRI 1, 10 and writing-
intensive discussion sections of Core 1), we will need about 30 lecturers.   This 
total allows for a 10% failure in freshman writing courses resulting in additional 
sections that are needed for students retaking a course.     
 
For AY 2010-11, the MWP will also continue to offer an “equivalent” of Core 100 
so that juniors and seniors can fulfill the upper-division requirement for general 
education.   The relevant courses for this purpose are WRI 100, 101, 117, 118, 
and 119.   After AY 2010-11, the Writing Program will no longer staff additional 
sections of these courses as a temporary alternative to Core 100.    We project a 
need for 4 lecturers who will staff these courses for the upcoming academic year.    


 
Additionally, the MWP staffs several School and major-program requirements.   
For Natural Science majors, we annually offer about 10 sections of WRI 116 
(Science Writing in the Natural Sciences) as the main option available to NS 
students who must fulfill a School requirement in communication.    To staff WRI 
116 we anticipate hiring two full-time lecturers.    Similarly, Psychology majors 
are now required to complete WRI 101 (Writing in the Disciplines:  Psychology).    
To staff approximately 4 sections of that course, we anticipate hiring one full-time 
lecturer and one part-timer whose appointment might be upgraded to a full-time 
position if enrollment in WRI 101 and/or 116 warrants that change.   
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Enrollment each semester in writing minor courses has been strong; preliminary 
indications based on students taking more than two minor-program courses 
suggest that as many as 75 students plan to complete the minor in writing, or 10-
15 more than have officially declared this intention.   Another 50 are likely to take 
at least one writing course as an elective.   Based on these projections, we will 
need 2-3 full-time lecturers.      


 
Currently (AY2009-2010), the MWP employs the equivalent of 40 full-time Non 
Senate Faculty lecturers (equivalency is based on total number of sections 
taught by full-time and part-time hires).   For the upcoming academic year, 
AY2010-2011, we are requesting funding that will enable us to offer enough 
sections of required writing courses for freshmen and juniors—about 40-41 
positions.    


 
University-writing requirements for freshmen:    30   
Upper-division writing & GE requirements:    8  
Minor in writing:               2-3 
                  40-41 lecturers 
 


If the MWP succeeds in having Core 1 responsibilities transferred to College 
One, then we will be hiring 10-11 fewer lecturers; also, if we no longer staff 
sections of Core 100 equivalent courses, then 3 fewer lecturers will be needed.   
The net result is shown in the following table, with the last two columns indicating 
assignment of lecturers to teach Core 1/100 sections versus no assignment for 
those courses. 
 


Five Year Projections for MWP Hiring 
 
Academic Year     Projected Enrollment                         Lecturers needed:  
       Total    New Freshmen   Transfers   + Core 1/100      -  Core 
1/100 
2010 - 2011   3593           1258              


153 
            41             28 


2011 - 2012   4018           1348              
155 


            42             29 


2012 - 2013   4335           1430              
157   


            43             30 


2013 - 2014   4605           1513              
160 


            44             31  


2014 - 2015   4981           1572              
189 


            45             32 


 
 
As this table shows, by transferring responsibility for Core 1/100 to College One, 
the MWP will achieve a much more manageable size of 32 lecturers by AY2014-
15.     
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Further reductions can be achieved by gradually assigning TAs to teach courses 
that fulfill university, school or program writing requirements.    Unfortunately, 
there is no obvious metric for estimating how many TAs might be available to 
teach writing courses since they would also be needed to staff discussion 
sections in growing undergraduate majors.   Staffing of Core 1 discussion 
sections could also include TAs, but the scalability of that course beyond a 
threshold of 1500 freshmen poses significant problems for the existing Core 1 
curriculum.15 
 
 
D.   Metrics of MWP Success and Public Service 


 
The Merritt Writing Program generates the majority of FTE for Humanities and 
World Cultures.    Despite generating more than half the FTE for HWC, we 
receive no allocations for Senate-faculty appointments.   Overall, MWP course 
enrollment averages about 18-19 students per section in classes with a 20 
student cap, or about 90 students total in the five classes that full-time lecturers 
teach.   The total cost per full-time lecturer appointment averages about $51,240 
with benefits.   On average, the cost of hiring lecturers is about 40% lower than 
the cost of hiring ladder-faculty (estimated at $87,500 regardless of rank and not 
including benefits).    Calculated in terms of instructional units, each lecturer 
teaches about 320 units (90 students annually X 4 units per section = 320 units).    
This total exceeds the break even point for a steady-state writing program; it also 
indirectly supports the hiring of additional ladder faculty through our accumulated 
FTE.       
 
Through grant support for the MWP’s Summer Bridge (SB) Program, we have 
had remarkable success in preparing “at-risk” freshmen for their first year at UC 
Merced.   Compared to other freshmen at our campus with similar academic and 
demographic profiles, the first 40 freshmen to complete SB have performed at a 
much higher level academically than their peers.   Confirmed by an independent 
evaluator, the academic success of SB also has a financial counterpart in that 
last year (Summer 2009) we generated over $105,000 in Summer Session funds 
that the EVC distributed to the Schools. 


 


                                                             
15 Current projections by Institutional Planning and Analysis have our campus enrolling about 1500 new 
freshmen in Fall 2013.  Since Lakireddy auditorium cannot accommodate more than 375 students for 
lectures, each increment of 375 students requires another lecture presentation and a related commitment of 
faculty time to this course.   Also, since the Core 1 discussion sections are writing-intensive, those classes 
are capped at 20 students, and classrooms with a 20 student maximum are already fully utilized.   Moving 
additional discussion sections to larger classrooms would negatively affect space utilization audits and 
related campus requests for new instructional buildings.   That shift would also create scheduling problems 
for other courses with 25 or 30 student discussion sections.   Conversely, increasing class enrollment from 
20 to 25 or 30 students per Core 1 discussion section would negatively affect writing instruction and 
significantly increase workload, with risk of union grievances.    However these spatial, curricular and 
workload matters are resolved, the current form of Core 1 should not be expected to scale up in sync with 
annual increases in the number of freshmen.     
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As   related pedagogical point that demonstrates MWP instructional 
effectiveness, 2005-2009 UCUES data show that UC Merced freshmen who 
began at our campus (first two sets of bar graphs) identify themselves as weak 
writers, typically below the average of all other UC campuses.   Yet by their junior 
year, these students match or exceed their other UC peers in confidence levels 
for writing ability.   [The last two sets of bar graphs represent transfer students 
who completed freshman-writing requirements elsewhere.] 


 
 
Error! Objects cannot be created from editing field codes. 
 


 
The MWP cannot take full credit for this increased confidence among our 
students, but we can demonstrate through extensive assessment of writing and 
general education courses that our students improve significantly as writers.   In 
sum, as a relatively inexpensive unit of the university, the Merritt Writing Program 
makes a pedagogically vital and arguably essential contribution to students and 
faculty.    
 
 
E.  Summary of Staffing Requests for AY 2010-2011: 
 
 
1.  Appoint 40-41 full-time lecturers.   Specific staffing needs are shown below: 
 


WRI 1:     40 sections (1250 freshmen; about 60% failure rate for the 
AWPE and about 10% failure rate in Fall semester sections 
of WRI 1) 


WRI 10:   55 – 60 sections (1250 students, including those from AY 
2009-2010 who deferred taking this course until their 
sophomore year, as is the policy in the School of 
Engineering) 


WRI 11 2 sections 
WRI 25 3-4 sections 
WRI 30 2 sections 
WRI 100 6 sections (fulfills Core 100)  
WRI 101 5 sections (fulfills Core 100) 
WRI 105  2 sections 
WRI 110 2 sections 
WRI 116 10-12 sections (fulfills Core 100) 
WRI 117 6 sections (fulfills Core 100) 
WRI 118 1-2 sections (fulfills Core 100) 
WRI 119 4 - 5 sections (fulfills Core 100) 
WRI 120          1 section 
WRI 125 2 – 3 sections 
WRI 130 1 – 2 sections 
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WRI 131 2 sections 
WRI 150          1 section 
Core 1:  65-70 sections (1250 freshmen plus about 100 who 


did not take  
this course their freshman year) 


USTU 10  2 sections 
USTU 110 1-2 sections 
  


    
2.   Convert Unit 18 lecturers with Continuing Appointments to P/SOE positions 
 
 Fall 2010: 6 PSOE  
 Fall 2011: 4 PSOE  
 Fall 2012: 5 PSOE 
 
3.    Appoint an Assistant Director for Instructional Technology (50% position).   
This position will be entirely grant supported and will not require allocation of any 
additional stateside resources.    
 
 
 
Psychological Sciences Strategic Plan16 
 
0. Executive Summary 
 
Psychological Sciences has become a key discipline to UC Merced, with high 
undergraduate and graduate student enrollment, substantial external grant 
funding, and internationally recognized scholarly productivity and excellence in 
developmental, health, and quantitative psychology. Its primary need is to hire 
new ladder rank faculty to reduce the extremely high student/faculty ratio and the 
over-reliance on Unit 18 lecturers. Psychological Sciences has 7 (15%) of 
SSHA's approximately 46 faculty. By any metric, Psychological Sciences is 
drastically understaffed. If faculty were allocated in proportion to the number of 
majors (39%), for example, Psychological Sciences would have 18 faculty. This 
strategic plan outlines a three year hiring plan that would add 10 new ladder rank 
faculty, recognizing that the current budget situation may preclude meeting that 
goal fully. Secondarily, there is need for additional laboratory research space. 
The Social Sciences and Management building will provide that space when it 
opens in 2011 or 2012, as it is equipped with labs ranging from 450-600sf. 
Psychological Sciences faculty anticipate being allocated at least one of those 
labs per faculty member, commensurate with other UC campuses. The Appendix 
to this document provides information concerning the strategic planning criteria 
outlined by CAPRA and by the Provost.  
                                                             
16 The administration has not requested that strategic plans be in any particular format. Consequently this 
strategic plan continues to use the format from past years requested by former Interim Dean Hans 
Bjornsson.   
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1. The Mission and Challenges 
 
The Psychological Sciences Section of SSHA offers a broad undergraduate 
curriculum spanning all its subspecialties, and it offers graduate training with 
focused excellence in Developmental Psychology, Health Psychology and 
Quantitative Psychology. The main challenges are a shortage of ladder rank 
faculty given enrollment, and a shortage of space.  
 
2. The Vision 
 
Psychology has been identified as one of seven “hub disciplines”17 in science—a 
key discipline with high scholarly activity that involves frequent and strong links to 
other disciplines (the other six hub disciplines are Mathematics, Physics, 
Chemistry, Earth Sciences, Medicine, and Social Sciences). Hub disciplines are 
both disciplinary and inter-disciplinary at the same time. The Psychological 
Sciences faculty believe that the scholarly reputation of UC Merced depends 
crucially on fostering the growth and excellence of all these hub disciplines. The 
role of Psychological Sciences at UC Merced is to be such a hub by creating 
disciplinary excellence with strong inter-disciplinary links.  
 
3. The Overall Goals and Strategies 
 
Psychological Sciences aims to 


• Develop a writing-intensive undergraduate Psychology curriculum with 
opportunities for undergraduates to work on faculty research. 


• Develop scholarly excellence in Developmental, Health, and Quantitative 
Psychology, reflected in successful publication and grant production.  


• Develop a graduate training program in Psychological Sciences that 
produces research-oriented doctoral graduates who work in research 
settings in education, in government, and in the private sector.  


 
4. The Organization and Administration 
 
The Psychological Sciences Section of SSHA was created in Fall 2007, and has 
functioned as an independent organizational unit since then. It is currently staffed 
by seven ladder rank faculty: Assistant Professor Michelle Chouinard, Assistant 
Professor Yarrow Dunham, Assistant Professor Michael Hoyt, Professor William 
Shadish (Academic Personnel Chair), Assistant Professor Anna Song, Associate 
Professor Jack Vevea, and Professor Jan Wallander. In addition, a number of 
Unit 18 lecturers teach undergraduate Psychology courses. A proposal to 
recognize Psychological Sciences as a Bylaw 55 Unit accompanies this strategic 
plan.  
 
                                                             
17 Boyack, K.W., Klavans, R., & Borner, K. (2005). Mapping the backbone of science. Scientometrics, 64, 
351-374.  
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5. Education 
 
Psychological Sciences is the second largest major at UC Merced. In Spring 
2010, it served 340 Psychology undergraduate majors (39% of the 871 SSHA 
declared majors). The ratio of Psychological Sciences majors to Psychological 
Sciences ladder rank faculty is 48:1—far higher than for any other SSHA major 
(except MGMT, which has no faculty). The Psychology minor serves 66 students, 
third highest in SSHA. Psychological Sciences undergraduate courses have 
about 20% of all SSHA credit hour production. The undergraduate major is 
writing intensive and provides many opportunities for undergraduates to 
participate in faculty research.  
 
At the graduate level, Psychological Sciences currently has eleven graduate 
students, and its training program functions as part of the Social and Cognitive 
Sciences (SCS) graduate group. This is 41% of the total number of graduate 
students in the SCS graduate group and 26% of the total number in SSHA. The 
faculty are near completion of a CCGA and WASC application for an 
independent graduate group in Psychological Sciences. Two years ago, the 
faculty took several steps to increase the publicity of our graduate training. The 
payoff is occurring now—applicants for Fall 2010 have increased dramatically 
compared to previous years. Preliminary data provided about the number of 
applications for graduate training in the SCS graduate group on January 22, 
2010, showed that 34 of 55 applicants were to Psychological Sciences; three 
more applicants listed both Cognitive Science and Psychological Sciences. 
Applications to Psychological Sciences this year are more than triple the average 
number of applicants to Psychological Sciences in past years, and more than 
triple the application pool of the nearest competitor: Cognitive Science with 9 
applicants. Consistent with the high demand for graduate training in Psychology 
at other UC campuses, we anticipate continued growth in the applicant pool in 
future years.  
 
6. Research  
 
Psychological Sciences emphasizes three areas of research: Developmental 
Psychology, Health Psychology, and Quantitative Psychology.  
 
Developmental Psychology at UC Merced currently focuses on childhood, with 
interests in cognitive development, language, and social development. Faculty in 
this area have strong overlapping interdisciplinary interests with the UC Merced 
Cognitive Science area. Future developmental hires will build on these strengths, 
but also expand the breadth of developmental interests at UC Merced into 
developmental neuroscience, and will broaden the age of our focus to include 
research with infants. In accord with this, our next priorities are hiring faculty 
members with research interests in these areas. Such hires would build on the 
program's current strengths, and would add to the interdisciplinary potential of 
the psychology area, due to further potential cross-collaborations with cognitive 
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science. Developmental neuroscience is a particular future hiring priority; as a 
cutting-edge research area, it potentially spans developmental, cognitive, and 
health psychology, as well as offering cross-disciplinary collaborations with 
cognitive science and human development/biology. 
 
Health psychology deals with interactions between behavior and physical health, 
considering the full dimensions of both of these concepts. At the most general 
level, health psychology includes research into how behavior affects physical 
health as well as how physical health affects behavior. To do so, health 
psychology draws upon multiple knowledge bases of psychology. For example 
within health psychology, there are social psychologists who study cultural 
influences on health; cognitive psychologists who study health decision making; 
developmental psychologists who study family influences on children’s health; 
and physiological psychologists who study behavioral effects on the neural, 
cardiovascular, and immunological systems that are often the proximal causes of 
diseases. Health psychology also includes activities to promote physical health 
and prevent disease, which draws broadly from clinical psychology all the way to 
public health. Such interventions can be applied at different levels, from 
individuals all the way to the public in general. Examples include psychological 
interventions that prevent health problems or ameliorate existing health 
problems, such as the delivery of culturally-appropriate health promotion 
information, and prevention programs to aid elementary and high school students 
to avoid unhealthy lifestyle habits (e.g., related to obesity, substance use). Health 
psychology faculty will bring research and teaching interests that will be highly 
useful in UC Merced’s quest to develop biomedical and population health 
research and education programs. Health psychology also usually fares 
extremely well in generating, often large amounts, of extramural research 
funding, often in large amounts. 
 
Our priorities are to add faculty in health psychology who can bring teaching and 
research expertise in areas such as (a) experimental study of behavior-health 
links, (b) intervention and prevention program development and evaluation, (c) 
cultural disparities in health, (d) biological mechanisms linking behaviors to 
physical health (e.g., employing measures of nervous, cardiovascular, endocrine, 
and immunological systems), and (e) meta-analysis of effects in health 
psychology. Interests in health issues prevalent in the Central Valley will continue 
to be of high priority within the aforementioned research areas. Furthermore, we 
are keen on building strengths within these areas in health issues during 
childhood and adolescence, to continue forging links with the developmental 
psychology area. However, we will also consider expanding coverage in the 
faculty group into health psychology applied to adult and aging periods as we 
grow.  
 
Quantitative Psychology is the study and development of the research designs 
and statistical methods that are used by psychologists (and other social, 
behavioral, and biomedical scientists) in their work. Compared to Developmental 
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and Health Psychology, which are envisioned eventually to have large numbers 
of faculty, Quantitative Psychology will have a proportionally smaller number of 
full-time faculty, but will also have enough faculty to offer doctoral training in 
Quantitative Psychology. The rapid addition of such faculty early in program 
development is essential to the development of a strong psychology program, for 
several reasons. First, it provides a good means of ensuring competent teaching 
of crucial graduate level quantitative courses in psychology that are required in 
every high-quality doctoral Psychology program. Second, it serves as a catalyst 
for improving the statistical analysis of research data for the two substantive 
areas of health and developmental psychology, improving the likelihood of 
successful publication. Third, given that UC Merced does not have a statistics 
department, unlike most mature universities, quantitative psychology can be a 
source of faculty who can provide critical statistical consultation on extramural 
grants. Such consultation is essential for large grant-supported research 
programs that we hope to encourage in developmental and health psychology. 
Importantly, this expertise will benefit grant applications outside psychology as 
well. Fourth, the American Psychological Association (APA) has identified 
quantitative psychology as an area that needs an increased supply of trained 
faculty members. The web site of the Task Force for Increasing the Number of 
Quantitative Psychologists http://www.apa.org/science/bsaweb-tfinqp.html states:  


“Acknowledging the fact that the number of quantitative psychologists is 
dwindling at the same time that there is a pressing need for training and 
education in all aspects of quantitative methods, the APA Council of 
Representatives authorized a special task force in 2006…. The Task 
Force…was charged with addressing both the pipeline of qualified 
students and opportunities for training in quantitative psychology (with an 
emphasis on early undergraduate education through postdoctoral 
training).”  


The quantitative psychology program at UC Merced will help respond to that 
need. Mostly, we will choose hires in quantitative psychology that complement 
the needs typical of developmental and health psychology. Thus we place high 
priority on hiring faculty with skills in (a) longitudinal data analysis, (b) multilevel 
modeling, (c) categorical data analysis, and (d) structural equation modeling. A 
second level priority would be a hire in psychometrics such as in item response 
theory; psychometrics forms the backbone of many quantitative psychology 
programs, so exposing quantitative psychology students to that area is important. 
Finally, the two current quantitative psychology faculty members (Shadish, 
Vevea) are experts in meta-analysis. Currently in the United States, there is no 
training program specializing in meta-analysis. So we will give special priority to 
recruitment of faculty who can contribute to the development of such a training 
program in meta-analysis. 
 
In the long term, Psychological Sciences may expand beyond these three 
specialties, although such predictions are hard to make at this time. Likely 
candidates for long term expansion would include any of the physiological 
specialties in Psychological Sciences, or Social Psychology. Much will depend on 
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the mix of interests represented on the faculty at that time. For example, some 
health psychologists are trained as social psychologists, and they may find it 
attractive to expand the social psychology offerings.  
 
7. Interdisciplinary opportunities 
 
Psychological Sciences currently envisions three primary venues for 
interdisciplinary collaboration. First, Psychological Sciences has been successful 
in seeking and hiring faculty who have overlapping interests that can support the 
Cognitive Science program, such as Yarrow Dunham, a developmental 
psychologist who has strong cognitive training and interests, and Jack Vevea, a 
quantitative psychologist who has developed quantitative models of cognitive 
phenomena.  
 
Second, faculty who will be hired in Health Psychology will contribute to 
interdisciplinary collaboration with faculty in the School of Natural Science and 
the School of Engineering who are involved in health research at UC Merced. For 
example, Professor Wallander led the recent successful effort to bring an 
interdisciplinary NIH-funded Center for Health Disparities Research to UC 
Merced.  
 
Third, faculty who will be hired in Quantitative Psychological Sciences will 
contribute to the need for expert statistical consultation among faculty in the 
School of Natural Science and the School of Engineering who are involved in the 
creation of a medical school. For example, at the request of the Dean of Natural 
Science, Professor Shadish wrote a document describing models for statistical 
consultation and training that could be used at UC Merced in the short to medium 
term future.  
 
8. Outreach 
 
Psychological Sciences strongly supports efforts to attract a diverse student body 
at both the undergraduate and graduate levels. Specific figures on the 
composition of the current student body are not available from SSHA. However, 
Psychological Sciences tends to attract a large proportion of female students, as 
well as of underrepresented ethnic groups. The composition of our 
undergraduate research teams, and of our graduate students, also reflects that 
(specifics available upon request). Finally, Psychological Sciences faculty 
routinely participate in outreach efforts. For example, Dunham and Song have 
served on the SSHA Recruitment and Retention Committee, and a number of 
faculty have participated in recruitment forums for Psychological Sciences, 
SSHA, or UC Merced. Similarly, Wallander has served as a faculty speaker for 
the Transfer Student Recruitment into Psychological Sciences.  
 
9. Resources 
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9.1. Faculty  
 
Psychological Sciences has 7 (15%) of SSHA’s approximately 46 faculty. By any 
metric, Psychological Sciences is drastically understaffed. If faculty were 
allocated in proportion to the number of majors (39%), for example, 
Psychological Sciences would have 18 faculty.  
 
2009-2010 Academic Year Searches (start date July 1, 2010). Psychological 
Sciences is currently searching two position:  
1. Assistant Professor in Developmental Psychology, preferably specializing in 


infant development, cognitive development, or developmental cognitive 
neuropsychology. The advertisement for this position notes that selected 
candidates with interests in learning disabilities broadly defined may be 
eligible for an endowed chair. Note this position was a Full Professor position 
initially allocated in 2005, then filled by Carol Tomlinson-Keasey, then 
searched in two subsequent years without being filled, and finally 
downgraded to Assistant Professor this year. Developmental Psychology is 
the only Psychological Sciences specialty without a tenured faculty member, 
and such a member is our highest priority for new positions. 


2. Full/Associate Professor in Health Psychology, preferably specializing in child 
and adolescent health, cultural influences on health, experimental 
approaches in health psychology, or the prevention and treatment of health 
problems common in the Central Valley such as obesity or poor prenatal care.  


 
CAPRA’s instructions for submission of strategic plans said it is not “necessary to 
describe very long-term strategic aims not related to current resource requests”. 
Given this instruction, coupled with the bleak budget picture for 2009-2010, we 
do not submit long term hiring plans in this document, though they are available 
on request. For next year, the Psychological Sciences strategic plan calls for the 
following hires.  
 
Requested Searches over the Next Three Years. This year’s strategic plan 
requests hiring preferences over the next three years at four per year. We realize 
that UC Merced has never allocated four positions in a year to Psychological 
Sciences. Nonetheless, we request this because it recognizes how badly 
understaffed we are compared to other areas. It is what we need to begin to 
reduce our student/faculty ratio and our dependence on lecturers. If either of the 
current academic year searches fails to result in a hire, our first priority is to 
continue to search that position(s) as our first priority in the subsequent year. 
After those positions are filled, we request authorization to search the following 
positions, in order of preference:  
1. Full/Associate Professor in Developmental Psychology. The specialty of this 


hire should be in child and adolescent development, but otherwise we will 
seek to hire the best candidate that either complements existing areas 
(cognitive development, social development), or that introduces new areas 
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such as developmental cognitive neuropsychology or personality 
development.  


2. Assistant Professor in Quantitative Psychology specializing in either 
longitudinal data analysis or multilevel modeling.  


3. Full/Associate Professor in Developmental Psychology. The specialty of this 
hire should be in child and adolescent development, but otherwise we will 
seek to hire the best candidate that either complements existing areas 
(cognitive development, social development), or that introduces new areas 
such as developmental cognitive neuropsychology or personality 
development. This hire will give Developmental Psychology as many tenured 
faculty as Health Psychology and Quantitative Psychology have been 
allocated. 


4. Full/Associate Professor in Health Psychology specializing in one of the areas 
not already hired.  


5. Full/Associate Professor in Developmental Psychology specializing in one of 
the areas not already hired. 


6. Full/Associate Professor in Health Psychology specializing in one of the areas 
not already hired.  


7. Assistant Professor in Quantitative Psychology specializing in either 
longitudinal data analysis or multilevel modeling.  


8. Associate/Full Professor in Developmental Psychology specializing in one of 
the areas not already hired. 


9. Assistant Professor in Health Psychology specializing in one of the areas not 
already hired. 


10. Assistant Professor in Developmental Psychology specializing in one of the 
areas not already hired. 


11. Assistant Professor in Health Psychology specializing in one of the areas not 
already hired. 


12. Assistant Professor in Quantitative Psychology specializing in either 
longitudinal data analysis or multilevel modeling.  


In each of these cases, if the UC administration does not allocate sufficient funds 
to hire tenured faculty, we would replace the Full/Associate Professor lines with 
lower rank lines.  
 
If all are successful, these searches would yield the following distribution of 
faculty hires across developmental, health, and quantitative psychology at the 
end of this period.  
 


Start Date Developmental Health Quantitative 
Current Academic Year 2 3 2 


July 1, 2010 3 4 2 
July 1, 2011 5 5 3 
July 1, 2012 7 6 4 
July 1, 2013 8 8 5 
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9.2. Space 
 
Psychologists require one office per faculty member, and laboratory space. 
Quantitative Psychological Sciences is probably the least space intensive area, 
where an allocation of 200-300 square feet of lab space per faculty member will 
suffice. Health and Developmental are more space intensive, requiring 450-600 
square feet of lab space. However, these are averages, and space needs vary 
within areas. Needs are larger for faculty with active grant funding; and some 
health and developmental psychologists have fewer space needs. Although 
space within the Classroom and Office Building is extremely tight, we have been 
assured by the administration that sufficient space for these labs will be available 
on campus when the Social Sciences and Management (SSM) building opens in 
2011 or 2012.  
 
Therefore, for the seven current Psychological Sciences faculty, about 2650-
3600 square feet of lab space is needed on campus. If both current searches are 
successful, an additional 900-1200 square feet will be needed by Fall 2010, for a 
total of 3750-4800 square feet of lab space (plus one office each). The 
Classroom and Office Building does not have sufficient space to meet these 
needs; but the new Social Science and Management (SSM) building scheduled 
to open in 2011 or 2012 should contain sufficient space for the medium term 
future. Consequently, our existing faculty have agreed to use less space until 
SSM opens; and we are letting new hires know of the temporary space shortage. 
So far, all potential new hires have expressed willingness to wait until SSM 
opens to have their lab needs met.  
 
9.3. Finances 
 
Psychological Sciences has the following financial needs:  


1. Psychological Sciences has been allocated the equivalent of three FTE 
Lecturers during the 2009-10 academic year. This support needs to be 
continued to maintain current enrollment, and can be expanded to 
increase enrollment. Upper division undergraduate PSY courses are 
capped at 80, and nearly all reach their caps, so demand clearly exists to 
support expanded enrollment.  


2. Psychological Sciences requires an allocation of teaching assistantships 
commensurate to its enrollment. It currently receives such an allocation 
and anticipates this will continue.  


Although these financial needs are funded mostly by the university, 
Psychological Sciences strongly encourages its faculty to obtain extramural grant 
funding to help meet these needs. Active grants currently include:  


1. Shadish, W.R. (Principal Investigator). A d-estimator for Single Case 
Designs. Institute for Educational Sciences, U.S. Department of 
Education. $974,523 total costs (2010-2013) 


2. Shadish, W.R. (Co-Investigator and Campus Director). “University of 
California Educational Evaluation Center”, University of California Multi-
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Campus Research Program and Initiative, $2,200,000 total costs (2010-
14). John Yun (UC Santa Barbara), Principal Investigator. 


3. Song, A.V. (Principal Investigator). "The Role of Perceptions in Adolescent 
Tobacco Use". NIH/NIDA/LRP (Pediatrics), $44,496 (2008-2010). 


4. Vevea, J.L. (Consultant). "Vocabulary Development through Writing." 
Department of Education, Institute for Educational Sciences. $1,402,533 
total costs (2006-2009). 


5. Vevea, J.L. (Consultant). "Explicit Scaffolding for Word Learning." 
Department of Education, Institute for Educational Sciences. $1,017,477 
total costs. (2008-2011). 


6. Vevea, J.L. (Co-Investigator). “Measuring Vocabulary Knowledge with 
Testlets: A New Tool for Assessment.” U.S. Department of Education, 
Institute for Educational Sciences. $2,036,502 total costs. 


7. Wallander, J.L. (Co-Investigator). “Brain Research to Ameliorate Impaired 
Neurodevelopment-Home-based Intervention, ” NICHD/NIH.  $2,375,000 
total costs (2006-2011). Wally Carlo, University of Alabama at 
Birmingham, Principal Investigator. 


8. Wallander, J.L. (Consultant). “Healthy Passages: A longitudinal, 
community-based study of adolescent health,” Centers for Disease 
Control, $31,000,000 (thus far; renewed yearly with appx. $4,500,000) 
(1999-open ended). Frank Franklin, University of Alabama at Birmingham, 
Principal Investigator.  


9. Wallander, J.L. (Co-PI). Center of excellence for the study of health 
disparities in the rural and ethnic underserved populations, National 
Institutes of Health/National Center for Minority Health and Health 
Disparities, $1,302,414, 2009-present. 


10. Wallander, J.L., (Consultant). “Promoting Use of Effective Early 
Intervention Programs.” , NICHD/NIH, $745,243 total costs. Holly Kreider, 
Socimetrics, Principal Investigator. 


11. Wallander, J.L. (Consultant). “Psychological Tests and Assessment Online 
Resource.” NICHD/NIH, $750,000 total costs, Tamara Kuhn, 
Sociometrics, Principal Investigator. 


12. Hoyt, M.A. (Principal Investigator).  "Health-Related Quality of Life in 
Young Men with Testicular Cancer", Lance Armstrong Foundation, 
$110,000 total costs, (2009-2010). 


13. Hoyt, M.A. (Co-Principal Investigator). "Biobehavioral Factors and Quality 
of Life in Men with Prostate Cancer", UCLA Cousins Center for 
Psychoneuroimmunology, $17,000 total costs, (2008-2011). Annette 
Stanton, University of California, Los Angeles, Co-Principal Investigator.  


Pending grants include 
14. Song, A. V. (Principal Investigator). " Sociocognitive Factors in Adolescent 


Risk Behaviors", NIH/LRP (Pediatrics), $35,000 (2010-2012).  
15. Song, A. V. (Co-Investigator). " Ethnic Variations in Addictive Behaviors 


among Emerging Adults", NIH/NIDA. $2,463,430 total costs (2010-2014). 
Nolan Zane, University of California, Davis, Principal Investigator. 
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16. Dunham, Y. (Principal Investigator). “Minimal Groups and the 
Development of Social Category Knowledge”. National Science 
Foundation, $442,973. 


These grants are particularly helpful to support graduate students in research 
assistantships.  
 
10. Summary of requests for new resources.  
 
In summary, the Psychological Sciences Section requests the following new 
resources:  


1. We request 4 new FTE faculty lines to begin July 1, 2011. 
2. Assuming current searches are successful, we request 9 faculty offices 


plus whatever laboratory space is available in the Classroom and Office 
Building for Fall 2010; and we request 13 offices plus 4500-6000 square 
feet of laboratory space in the SSM building for Fall 2011, assuming that 
building is open by then. 


3. We request continued allocation of Lecturer funds, with consideration to 
an increase in that allocation to the extent that substantial new ladder rank 
faculty allocations are not made. 


4. We request continued allocation of teaching assistant slots proportional to 
Psychological Sciences student credit hour production. 
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Appendix I: CAPRA Criteria 
 
CAPRA’s criteria for evaluating strategic plans requests answers to the following 
items. Our answers are italicized below each criterion.  
 
Justification for Prioritization 


Explain concisely how the prioritization of requested FTEs reflects the 
aims, goals, and demands of programs discussed in the Strategic Plan of the 
school, and of graduate groups associated with faculty in the school, in particular: 


1. Support of undergraduate majors, referring to estimated student demand 
(both majors and courses provided to non-majors), plans to achieve 
excellence and how this will be assessed (including accreditation issues, if 
any). 


Psychology is the largest major in SSHA but has only 7 ladder rank 
faculty and the highest student/faculty ratio in SSHA. About 60% of 
Psychology undergraduate classes are taught by Unit 18 lecturers. Far 
more ladder rank faculty are needed to support the major. We have 
improved the major by adding more writing requirements (e.g., a new 
course WRI 101 specific to Psychology is now required of majors), and 
by redistributing TAs to support this effort. For WASC accreditation 
purposes, we have created Program Learning Outcomes and an 
assessment plan to regularly assess whether we achieve those 
outcomes.  


2. Support of graduate groups and research, referring to balance of critical 
mass in specific areas versus the need for broadening coverage, plans to 
achieve international excellence and how this will be assessed, estimated 
student demand for graduate programs.  


Psychological Sciences currently has eleven graduate students. 
Student demand for graduate training in psychology is very high, with 
34 of 55 applicants to SSHA being in Psychology as of January 22, 
2010. Other campuses average 2.5 graduate students per faculty 
member, a standard likely to be met at UC Merced within a few years, 
as well. Additional ladder rank faculty are needed to continue to grow 
graduate training and research excellence. 


The Psychological Sciences faculty is near completion of a 
revised draft CCGA application for a Graduate Group in Psychological 
Sciences. The application outlines assessment plans for the new 
graduate group, both assessing students within the group on a regular 
basis, and assessing the Group itself periodically. 


3. If applicable, development of new or incipient research and/or graduate or 
undergraduate degree programs 


Not applicable.  
4. If applicable, support of or synergy with cross-school or interdisciplinary 


programs or research.  
Psychological Sciences currently envisions three primary venues for 
interdisciplinary collaboration. First, Psychological Sciences has been 
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successful in seeking and hiring faculty who have overlapping interests 
that can support the Cognitive Science program, such as Yarrow 
Dunham, a developmental psychologist who has strong cognitive 
training and interests, and Jack Vevea, a quantitative psychologist who 
has developed quantitative models of cognitive phenomena.  


Second, faculty who will be hired in Health Psychology will 
contribute to interdisciplinary collaboration with faculty in the School of 
Natural Science and the School of Engineering who are involved in 
health research at UC Merced. For example, Professor Wallander led 
the recent submission of the letter of intent for an interdisciplinary 
center at UC Merced within the system-wide UC School of Global 
Health; and Professors Wallander and Shadish are active members of 
the UC Faculty Medical School Advisory Committee. 


Third, faculty who will be hired in Quantitative Psychological 
Sciences will contribute to the need for expert statistical consultation 
among faculty in the School of Natural Science and the School of 
Engineering who are involved in the creation of a medical school. For 
example, at the request of the Dean of Natural Science, Professor 
Shadish wrote a document describing models for statistical 
consultation and training that could be used at UC Merced in the short 
to medium term future.  


5. Support for general education (e.g. providing professors/lecturers to 
support CORE courses and general education courses for other schools). 


Psychological Sciences faculty regularly give lectures in CORE 1. At 
the lower division level, PSY 1(enrollment around 300, offered each 
semester) is an option for filling school general education 
requirements, and PSY 10 (enrollment around 176, offered each 
semester) is an option for filling the quantitative methods general 
education requirement. The majority of students in both these courses 
are not Psychology majors. Only PSY 1 is prerequisite to upper 
division PSY courses. Consequently these courses are heavily 
enrolled by non-Psychology major as filling upper division general 
education requirements outside the major.  


Faculty and Space Resources 
1. Overview of faculty workload issues, including current and anticipated 


shortfalls or imbalances, as well as the school workload policy, including 
the likely extent of reliance on lecturer appointments.  Note that 
permanently required lecturer lines should be requested as such by 
schools. 


Each Psychological Sciences ladder rank faculty member teaches two 
undergraduate and one graduate course per year. Psychological 
Sciences has been allocated the equivalent of three FTE Lecturers 
during the 2009-10 academic year. Lectures teach more than half of 
our courses and produce more than half of our credit hours. We 
believe this is far too high, and that much of the lecturer resources 
should be replaced by ladder rank faculty. 
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2. Balance of tenured and untenured faculty, and opportunities for mentoring.  
Developmental psychology has two untenured faculty members, and 
badly needs a tenured faculty to provide mentoring as well as 
leadership for program development. Thus, the reduction of the 
developmental psychology full professor search to assistant professor 
this year is a continued blow to that program. This position should be 
restored. Health psychology and quantitative psychology currently 
have one and two tenured faculty, respectively, with health psychology 
searching for an additional tenured faculty member this year. The 
faculty aims to have at least 50% of its faculty tenured within each area 
so as to avoid burdening untenured faculty with service demands.  


3. An updated description of the school’s space planning and allocation 
procedures. 


Until recently, the SSHA Dean made all space allocations. The SSHA 
Executive Committee recently assumed the duties of a space 
committee, and presumably will develop its procedures this year. The 
Psychological Sciences faculty has worked closely with the SSHA 
Dean to ensure sufficient space is available to existing and new 
faculty. Though there is currently a significant space shortage in the 
Classroom and Office Building, the opening of the new Social Science 
and Management Building in 2011 or 2012 should alleviate this 
shortage. 


4. Special resource issues related to faculty hiring, e.g. plans to hire faculty 
cohorts or special facilities needs for new hires. 


Faculty being recruited to Psychological Sciences are told clearly 
about the existing space shortage, and of the likelihood that their 
space needs cannot be fully met until 2011 or 2012. So far, most 
recruits have been willing to wait until then. Psychological Sciences 
faculty may make arrangements to share labs with newly hired faculty 
until then, assuming the nature of the research allows that and the new 
faculty permit it. Otherwise, no special resource issues exist. 


5. Special issues relevant to achieving diversity of UC Merced’s faculty. 
The Psychological Sciences faculty is committed to increasing its 
gender and ethnic diversity. Currently, two of seven current faculty are 
women and one of seven is a member of an ethnic minority group.  


 
Additional CAPRA Criteria 


 
1. Academic plans should include a 5 year description of specific goals (and 


associated objective metrics) associated with each program that is requesting 
new faculty lines.  These goals can be based on external assessments (e.g. 
ABET accreditation or CCGA approval), specific program expansion (e.g. 
adding a new track or graduate emphasis), or quantitative target (e.g. 
supporting a particular student growth rate).  Moreover, the overall academics 
plans should prioritize and provide a timeline for all such goals described in 
the plan. 
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The need for additional faculty lines in Psychological Sciences is 
based substantially on the need to reduce the high 50:1 undergraduate 
student to faculty ratio. The ideal goal would be to reduce it to about 21:1, 
the goal specified for UC Merced as a whole. Substantial progress 
towards that goal is easily measured.  


A related goal is to reduce the ratio of the number of courses taught 
by lectures in the undergraduate Psychology major from its current 60:40 
ratio of lecturer taught courses to ladder rank faculty taught courses  to a 
more reasonable 20:80 ratio. This will require a substantial infusion of new 
ladder rank faculty. 


2. Academic plans should explicitly address strategic constraints on the campus, 
such as the need to balance more and less costly programs, the availability of 
research and teaching space, and start up funds. 


Not only is Psychological Sciences less costly than most programs in 
Natural Sciences and Engineering, the high grant productivity of 
Psychological Sciences faculty brings more revenue to the university 
compared to most other SSHA programs. However, Psychological 
Sciences does require more research space and higher startup funds than 
most other SSHA disciplines, though this is partly offset by the higher 
grant productivity.  


3. Academic plans should consider the full life-cycle of existing programs, 
describing target sizes over the next five or more years and plans to reach a 
sustainable level given current budget constraints.   


Psychological Sciences already generates more resources (e.g., State-
provided faculty lines and FTE TA funds) than other programs in SSHA, 
and so sustainability is not an issue.  


4. Academic plans should include estimated resource requests for program 
review and ongoing assessment. 


The Psychological Sciences WASC Assessment Report recently 
submitted for the January 31, 2010, deadline requested a budget of $2250 
to continue the use of the ETS Major Field Test with volunteer graduating 
seniors. Over the next several years, more students will graduate under 
the requirement in the 2009-2010 catalog to take this test before 
graduating, which will require substantially more resources. A reasonable 
estimate would be $30-$50 per student, with 100 students graduating 
each year, costing $3-5000 per year. This cost is likely to increase over 
time as more psychology majors enroll and graduate.  


5. Academic plans should describe plans for coordination or even consolidation 
of programs within or between schools or between graduate groups to make 
the most efficient use of current and proposed faculty lines.  Proposed hires 
whose teaching will be primarily outside of their home program, need to be 
explicitly cited in the plans for the programs in which they will be teaching. 


No plans exist to consolidate Psychological Sciences with any program, 
and all Psychological Sciences faculty teach within the discipline.  


6. Proposed new undergraduate and graduate programs must be included in 
academic plans well in advance of the year in which they will be proposed.  
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Moreover, plans for new programs must include year-by-year hiring goals to 
achieve the necessary size to create the new program.  Finally, any proposed 
new programs used as the basis for new faculty lines must include memos 
from the cognizant school or graduate groups’ Dean and Academic Planning 
Chair stating a multiyear commitment to give high priority to faculty hires for 
this new program.  These memos must be included in the academic plan 
voted on by the school faculty. 


The Psychological Sciences faculty are already offering the undergraduate 
major and the graduate training program within existing resources. 
Continued faculty hires at whatever rate is feasible in the current budget 
situation will allow us to expand the quantity and quality of both programs.  
The Psychology major has grown substantially every year since its 
inception, though that growth is likely to slow somewhat as other majors 
(e.g., Sociology, Political Science) develop. Anticipated faculty growth is 
based on anticipated undergraduate major and credit hour growth.  


 
 


Additional Criteria Specified by the Provost 
 
 
1. An evaluation of research opportunities that will add critical strength in the 


existing research programs or that will allow the campus to embark on new 
areas of research vital to our future. 


The Psychological Sciences faculty participates actively in the 
development of both existing and new programs pertaining to health, as 
outlined in the strategic plan. An example of new research directions is the 
collaboration between health psychology and quantitative psychology in 
developing a health psychology quantitative synthesis program.  


In addition, given that the faculty have very high grant productivity, 
and that Psychology has been identified as a hub discipline in science, 
investments in hiring new Psychological Sciences faculty will add critical 
strength to all of the existing Psychological Sciences research areas 
(developmental, health, quantitative).  


2. An assessment of each position’s importance to supporting existing graduate 
and undergraduate programs that will allow for the development of new 
programs of instruction in the future. 


The proposed new positions aim to support existing undergraduate and 
graduation programs in Psychological Sciences, not to develop new 
programs. The primary needs here are to (a) replace the over-reliance on 
lecturers with teaching by ladder rank faculty and (b) the allocation of 
ladder rank faculty positions that would allow reduction of the 
student:faculty ratio to a level commensurate with good pedagogical 
practice.  


3. An analysis of how the FTE will be used to support the principles and delivery 
of the general education curriculum. 
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Psychological Sciences faculty provide substantial support in general 
education. Specifically, they regularly give lectures in CORE 1. At the 
lower division level, PSY 1(enrollment around 300, offered each semester) 
is an option for filling school general education requirements, and PSY 10 
(enrollment around 176, offered each semester) is an option for filling the 
quantitative methods general education requirement. The majority of 
students in both these courses are not Psychology majors. Only PSY 1 is 
prerequisite to upper division PSY courses. Consequently these courses 
are heavily enrolled by non-Psychology major as filling upper division 
general education requirements outside the major.  


4. A detailed assessment of the space needs for each of the FTE and any plans 
that will allow current allocated laboratory space to be used to accommodate 
additional hires. 


A detailed description of space needs is provided in section 9.2 above. 
Regarding sharing existing space, Psychological Sciences faculty will 
make such sharing arrangements as are necessary and feasible to 
accommodate new hires until the SSM building opens in 2011 or 2012. 
However, faculty at UC Merced are allocated relatively little laboratory 
space, far less than at any other UC campus. One faculty member has no 
space at all, most have one converted office (@135 sf), and only two have 
more than that. Even faculty with active grant programs receive no 
additional space for that purpose. So space available for sharing is limited.  
 
________________________________________________________ 


 
 


Social Science & Management (SSM) Strategic Plan – 2010-2013 
 


I. Introduction 
 
The SSM Group within SSHA comprises the disciplines of Economics, 
Management, Political Science, and Sociology.  At its core, the scholars within 
the SSM Group study how humans structure their lives and how interaction 
among people within the confines of these institutional structures shapes the 
path of social and economic progress.  While human beings around the world are 
fundamentally the same when it comes to their biological make-up, there is 
significant disparity in their material well-being.  A puzzle that has confronted 
social scientists since the origins of their respective disciplines is: why are some 
countries so wealthy, while others are so poor?  Furthermore, what are the 
consequences, both internationally and domestically, of this disparity in material 
well-being across different groups of people? 
 
Without structure, society would be chaotic.  To overcome collective action 
problems, for example, people delegate authority to governments with powers to 
coerce.  They exchange goods and services within formalized markets.  They live 
their lives based on a set of principles defined by their religions.  Entrepreneurs 
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raise capital and hire workers because they see economic opportunities in 
producing and selling goods and services to potential consumers.  What unites 
the SSM faculty’s research is the desire to understand how and why institutions 
are formed and evolve and how they affect social and economic progress over 
time and across place.  Given the importance of institutions in shaping economic, 
political, and social outcomes, the dynamics of institutional selection and change 
is a critical area of academic exploration and research. 
 
Naturally, scholars of different disciplines bring their own expertise to the 
fundamental questions at hand, but it is important to emphasize that the 
intellectual spillovers across economics, management, political science, and 
sociology is what facilitates our understanding of human progress.  For example, 
as noted above, entrepreneurs try to capture economic opportunities by 
harnessing financial and human capital, yet the productivity and profitability of 
their firms depends on the formal and informal policies that govern the 
organization.  In other words, the scholarly study of managerial decision-making 
and firm performance depends on an understanding of social structures – the 
expertise of sociologists.  As a second simple example of the linkages across the 
social science disciplines, consider the role of education in advancing human 
progress.  Economists have documented convincingly that education contributes 
importantly to economic growth and generates so-called positive externalities 
(i.e., educating a child not only benefits her, but others within society).  Yet, how 
do people go about deciding whether or not to provide education for others’ 
children and, if so, at what level?  Understanding how people solve these 
collective action problems is the fundamental question that political scientists 
address.  In sum, economists’ ability to understand the path of economic growth 
relies on their political science colleagues’ explanations of political decision-
making.  It is these natural linkages that make the SSM Group ideally situated to 
address the problems that society faces today, whether it relates to health 
disparities, stewardship of the environment, or poverty. 
 
II. The Importance of SSM to UC Merced 
 
One measure of the role that SSM plays within the university is to consider 
undergraduate education.  Simply put, training in the social sciences and in 
business and management is extraordinarily popular among UC students.  
According to the most recent UCOP Statistical Summary of Students and Staff 
(Fall 2008, p. 30), 22 percent of bachelor’s degrees were conferred in the “social 
sciences” (which exclude psychology) and six percent were conferred in 
“business and management.”  By contrast, nine percent of undergraduate 
students graduated with a degree in psychology, 15 percent in biological 
sciences, seven percent in engineering, six percent in “letters,” and five percent 
in “fine and applied arts.”   
 
In Table 1 below we delve more deeply into the popularity of the respective 
majors within SSM across the UC campuses (UC San Francisco is excluded 
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from the analysis).  One issue that complicates the analysis is that three 
campuses (Berkeley, Irvine, and Riverside) offer undergraduate majors in 
management, while the remaining five campuses offer an economics degree with 
a business/managerial economics track.  Therefore, we include data on total 
economics majors, majors in the managerial and non-managerial tracks, and, 
when relevant, management students.  We also provide data on psychology 
majors as a comparative benchmark. 
 
First, it is worth noting that the unweighted average of Psychology majors across 
the UC campuses – 8.6 percent – conforms to the reported percentage of 
bachelor’s degrees awarded across the system – 9 percent.  Second, this 
detailed analysis of individual majors confirms that the vast majority of the 28 
percent of bachelor’s degrees in “social sciences” and “business and 
management” reported in the Statistical Summary of Students and Staff are 
generated by SSM disciplines.  Specifically, economics and management 
educate an average of 12.2 percent of students across the system, political 
science trains 5.5 percent, and sociology 4.8 percent – a combined total of 22.5 
percent.  Therefore, as UC Merced develops into a mature campus and achieves 
steady-state, the data from other campuses suggest that nearly a quarter of all of 
our students will choose to affiliate with an SSM discipline. 
 
A second measure of the importance of the SSM disciplines to the growth of UC 
Merced relates to the inter-/multi-disciplinary emphasis that is prevalent across 
the campus.  This emphasis was initiated in the founding idea that research 
institutes would serve as the catalyst to bring scholars together to understand 
and solve the major problems facing society today.  Indeed, the problems that 
society faces with regard to the environment, health, or energy – the foci of UC 
Merced’s current institutes – are inexorably linked to economic, political, and 
social issues.  To the extent that UC Merced’s institutes seek to offer realistic 
solutions to the problems that society faces, it is our contention that the present 
institutes would be better served with heavier involvement from economists, 
political scientists, and sociologists.  After all, the most practical and realistic 
solutions will be determined by their economic, political, and social ramifications.  
Put another way, scientists and engineers might well understand the causes of 
society’s ills when it comes to the environment, health, and energy and offer 
realistic fixes, yet the ability to implement such solutions depends on their 
economic, political, and/or social costs and benefits.  Without understanding 
these tradeoffs, scientists and engineers will conduct their research within a 
vacuum and their work will be confined to a narrow audience who value theory 
over practicality.
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Table 1 
Declared Undergraduate Majors in SSM Disciplines (& Psychology) Across 
the UC System 
 
Majors UCB UCI UCR 


* 
UCD  UCLA UCS


D 
UCS
B 


UCS
C 


Averag
es 


Term AY 
08-09 


Fall 
09 


AY 
08-09 


Fall 
09 


Fall 
09 


WINT 
10 


WINT 
10 


Fall 
08 


 


ECON 5.0% 11.0
% 


7.7% 6.5% 
‡ 


8.9% 11.1
% 


13.2
% 


11.4
% 


9.4% 


   Business 
ECON track 


0.0 8.6 3.5 2.3 5.2 4.2 12.0 8.4  


Non-
business 
ECON track 


5.0 2.4 4.2 4.2 3.7 6.9 1.2 3.0  


MGMT 
(separate 
major) 


3.7 1.6 17.7 n/a n/a n/a n/a n/a  


ECON+MGM
T 


8.7 12.6 25.4 6.5 8.9 11.1 13.2 11.4 12.2 


POLI 5.3 4.5 6.5 3.8 6.9 5.9 5.8 5.0 5.5 
SOC 2.9 8.2 7.7 2.6 3.6 1.9 6.4 5.2 4.8 
PSYCH 4.0 9.8 9.9 6.8 9.5 6.7 11.0 10.5 8.6 
 
Note: 
* Data on Riverside majors was unavailable, so degrees conferred by major was 
used instead. 
‡ The managerial economics program is offered by the Department of 
Agricultural & Resource Economics, while the economics degree is offered by 
the Department of Economics. 
Sources: 
UCB: 
http://opa.berkeley.edu/analysesandreports/MajorsAndDegreesByAcadProgram.
pdf 
UCD: http://budget.ucdavis.edu/data-reports/documents/enrollment-
reports/students-multiple-year-comparisons/emjudsc_fcurr.pdf 
UCI: http://www.oir.uci.edu/enr/IIA03-enr-by-major-and-class-stdng-2009-10.pdf 
UCLA: http://www.aim.ucla.edu/enrollment/enrollment_programs_fall.asp 
UCSD: 
http://registrar.ucsd.edu/ver2/dservices/thirdweek/WI10/REGBDM03.WI10.PDF 
UCSB: http://bap.ucsb.edu/IR/reg_reports/W10-STATS.PDF 
UCSC: 
http://planning.ucsc.edu/irps/majors/2008/Fall_UndergraduateMajorsDeclaredan
dProposed(HC).pdf 
UCR: http://sara.ucr.edu/degrees/2008_09/degmaj.html 
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III. Resource Request 
 
Faculty 
 
The SSM disciplines are expected to be very popular majors for students in 
steady-state, are central to offering inter-/multi-disciplinary solutions to society’s 
problems, and all seek to advance graduate training that can exploit UC 
Merced’s unique intellectual culture.  The SSM Group seeks to achieve a critical 
mass of at least 10 faculty in each of our core disciplines (economics, political 
science, and sociology) as soon as possible.  At that level each can offer a 
robust undergraduate major and begin the process of introducing graduate 
programs.  Given the requirements to offer core graduate training in our 
respective disciplines, each area must achieve a critical mass of approximately 
10 faculty who can cover both the undergraduate program requirements and 
begin to roll-out the graduate core courses. 
 
To achieve critical mass, the Economics, Political Science, and Sociology areas 
each request two FTE in each of the following three academic years – 2010-
2011; 2011-2012; and 2012-2013. 
 
The SSM faculty view three new lines (one each in Economics, Political Science, 
and Sociology) as being critical to our mission to grow our respective disciplinary 
programs based on current and expected student demand.  Further, we request 
another three additional lines (one to each discipline) to build toward critical 
mass. 
 
Of the three mission-critical lines noted above, the SSM faculty places 
Economics as the highest priority, with Political Science and Sociology then 
ranked equally second.  The SSM group ranks the next three requested FTE 
equally among the disciplinary areas. 
 
We place no emphasis at the present time on Management FTE.  Given the 
inchoate state of the Management Bylaw 55 unit and the administrative confusion 
surrounding the program, the SSM Group will maintain curricular authority over 
the Management undergraduate program and will administer the instruction with 
lecturer support.   
 
Lecturer & TA Support 
 
The lack of qualified TAs is significantly impacting our respective curricula.  
Courses that might have been offered (e.g., SOC 010) cannot be because of a 
lack of qualified graduate students to hold discussion sections or to staff labs.  
We have been forced to change the way certain courses (e.g., ECON 001) are 
delivered because TA support does not exist for a full array of discussion 
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sections.  In other upper-division courses, assignments have been truncated or 
eliminated because of a lack of TA support to advise students and to grade.  In 
order to successfully provide the coursework required for our undergraduate 
majors, we must have trained and qualified graduate students (or lecturers) 
available to TA our classes. 
 
Because our disciplines have not achieved a critical mass of faculty to offer 
credible graduate programs, we have experienced a significant shortage of 
graduate students capable of supporting our courses, especially the more 
analytically or quantitatively oriented ones.  We propose that some funding that 
would otherwise support TAs be allocated to our areas to hire lecturers/TAs from 
outside UCM.  We could easily recruit ABD graduate students or recent PhDs 
from UC Davis or Berkeley to teach for us, or even act as TAs.  We have 
developed strong expertise in specific areas of research in our respective 
disciplines (applied microeconomics in Economics; institutions and voting 
behavior in Political Science; and social movements in Sociology) so it is 
conceivable that graduate students from around the UC system may see an 
advantage to spend a year or two in Merced to work with faculty. 
 
The resource requests from the disciplines are as follows: 
 
Economics –  For AY 2010-2011, economics foresees a need for 14 full-time TA 
FTEs (5.0 for 300 students in ECON 001; 3.0 for 180 students in ECON 010; and 
2.0 each for ECON 100, 101, and 130), split roughly equally across the two 
semester.  At present, economics has two graduate students.  Thus, our 
undergraduate instruction is heavily impacted because of the lack of TA 
resources.  In addition, to satisfy our demand for courses, we expect the need for 
a full-time lecturer in Economics. 
 
Political Science – To help meet the demand for Political Science courses, a full-
time Political Science lecturer will be needed for the 2010-2011 Academic Year. 
 Political Science also anticipates the need for 10 full-time TAs during the 2010-
2011 Academic Year.  Six will be needed in fall semester and four will be needed 
in the spring. 
 
Sociology – In fall 2010 our proposed lower division courses will require 6.5 TA 
FTEs, and we anticipate needing a similar number in spring 2011.  We will need 
one research qualified TA to cover research methods in the fall, and one to cover 
our statistics labs in the spring.  Also, given student demand for courses, 
Sociology will require a full-time lecturer during the coming academic year. 
 
 
IV. Strategic Plans of the Individual Areas 
 
In the sections to follow, we delineate the strategic planning ideas of the 
individual areas.   
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IV.1 The Strategic Plan for Economics at UC Merced (2010-2013) 
  
Vision for the Program 


 
The Economics Program’s vision is to establish UC Merced as a center for 
excellence in applied research that offers practical insights for policy-making and 
management decision-making.  The focus on applied microeconomics implies 
that the Program will add faculty who will have positive spillover effects for other 
programs not only within the social sciences, but also across campus.  For 
example, Economics will have natural synergies with the development of the 
Management Program, as well as with the campus institutes dealing with Health 
Sciences, Energy, and the Environment.   
 
The Economics Program offers students an analytically and quantitatively 
rigorous course of study that prepares them for a variety of professional pursuits 
and advanced graduate study, especially in economics, management, public 
policy, and law.  What makes Economics a particularly valuable course of study 
is that students learn how to: frame economic, political, and social questions that 
have relevance to their everyday lives; identify multifaceted explanations for the 
causes and the consequences of the major issues that face policy-makers and 
business leaders; and use economic models and data from multiple sources to 
propose solutions to the vexing problems that face society.   
 
Consistent with the Program’s objective to establish UC Merced’s research 
prominence in Economics, building a graduate program will be critical. 
 
Strengths of the Program 
 
There are currently five faculty within the Economics Program, plus one assistant 
professor line that was “frozen” in 2008-2009.  A senior inaugural line that was 
vacant since 2004 was finally filled last year with the recruitment of Rob Innes 
from the University of Arizona’s Department of Agricultural and Resource 
Economics.  Given the significant challenges in senior recruiting in Economics, 
not just at UC Merced but across the country, UC Merced’s recent success in 
attracting Innes should be viewed as a significant accomplishment and an 
indicator of the early achievements of the Program.    
 
Given the scarcity of available faculty resources and the slow process of 
Program building, the faculty have chosen to grow the Program strategically.  In 
particular, as noted above, the faculty have chosen to create a niche in the area 
of applied economics, meaning that they study real problems that policy makers 
and business leaders face.  At present, given our faculty’s interests, we have 
developed specific strengths in labor economics, industrial organization, political 
economy and public policy, and economic history.  In order to offer a high-quality 
undergraduate major in Economics, and eventually a graduate program, in the 
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coming years we will need to add in the areas of public economics, health 
economics, industrial organization, and international and development 
economics.  
 
While our size is relatively small, our faculty have made great strides recently in 
attracting attention to the university and our burgeoning program.  For example, 
three faculty (Kantor, Neumann, and Whalley) are affiliates of the National 
Bureau of Economic Research, a prestigious research organization in 
Cambridge, MA.  Kantor and Whalley recently won an NSF grant to study the 
development of higher education in the United States during its most formative 
phase of growth around the turn of the twentieth century.  For the past three 
years the faculty (in particular, Neumann, Whalley, and Winder) have been able 
to support an on-going seminar series in labor studies with the financial support 
of the UCOP Contreras Fund.  While resources are limited for building the “soft” 
academic infrastructure of the campus, our faculty have taken the initiative in 
fund-raising to support the growth of the intellectual enterprise. 
 
Further, our faculty serve in positions within their respective fields that bring 
positive attention to UC Merced’s Economics Program.  For example, Kantor 
serves on the steering committee of the All-UC Economics History Group (an 
MRU), is an elected trustee of the Cliometrics Society, and serves on the editorial 
board of the two leading journals in economic history.  Further, Innes serves on 
the editorial board of the leading environmental economics journal.   
 
 
Present Challenges 
 
The most significant challenge facing the Economics Program relates to 
numbers.  Our goal is to create a center of research and teaching excellence in 
applied areas of economics, which means that we should be moving toward the 
establishment of a graduate program.  Unfortunately, our faculty size has been 
constrained over the past several years.  Graduate training in economics is 
highly regimented, with graduates expected to have mastered microeconomic 
theory, econometrics, and at least two substantive fields (most universities also 
require mastery of macroeconomic theory).  While our faculty expertise in certain 
applied areas has been well established and bodes well for training students in 
these areas, our lack of faculty expertise in microeconomic theory and 
econometrics inhibits our ability to offer core graduate training.  Further, because 
there are very few terminal master’s programs in Economics and because 
successful students elsewhere are highly reluctant to switch programs, we are 
required to “home-grow” our graduate students who are critical to our successful 
research and teaching programs.  Indeed, one of the most significant problems 
that we face is the dearth of qualified TAs for our courses.  We anticipate that our 
faculty size will need to reach 12-15 faculty before Economics can establish a 
full-fledged graduate program.  At our present rate of progress, graduate training 
in Economics at UC Merced is perhaps a decade away unless resources are 
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devoted to building a faculty of critical mass that can serve the undergraduate 
major and minor in Economics, service the core courses within the Management 
program, and offer core and field graduate training.  In the end, a large enough 
faculty base to support a graduate program enhances our ability to offer a quality 
undergraduate curriculum, conduct research, and attract faculty hires. 
 
Interdisciplinary Opportunities 


 
Applied economists work on a variety of problems that cross traditional 
disciplinary boundaries.  Of course, economists bring a unique way of thinking 
and a certain set of analytical tools to bear on the questions at hand, but 
increasingly economists have turned to other disciplines to shed light on 
individual or collective decision-making.  For instance, the recent growth of 
behavioral economics has come to rely on research in psychology and cognitive 
science to better understand how people make decisions.  Further, since many 
economic outcomes depend on collective decisions, understanding the political 
process or understanding group decision-making (say within the family, for 
example) requires that economists join forces with political scientists and 
sociologists.  The Economic Program currently has close ties with both the 
Political Science and Sociology programs.  The Political Science faculty’s 
strength in political institutions complements the Economics faculty’s emphasis in 
political economy (that is, the endogenous relationship between economic and 
political outcomes). Further, the Sociology faculty’s expertise in collective action 
and its growing emphasis in education serves as a complement to the 
Economics faculty’s research on the development of higher education and our 
general interest in how individuals and groups make decisions. 
 
The Economics Program is committed to building bridges across the campus in 
bolstering the synergies that exist between the disciplines.  For example, many 
environmental, energy, or management issues have an economic component 
that requires an understanding of how individual and markets respond to 
incentives.  Without untangling how people, firms, or society’s respond to various 
resource constraints, we will be ill-prepared to answer the vexing problems that 
developed and developing economies face today.  As an example of Economics 
support of trans-disciplinary initiatives, The County Bank Endowed Chair in 
Economics and the All-UC Economic History Group is co-sponsoring a UC 
Merced Political Science conference that seeks to understand the determinants 
and effects of federal fiscal decisions.  Clearly, such political decisions have 
economic ramifications, so it is important to Economists that we understand the 
rationale behind these decisions. 
 
Resource Request for 2010-2013 
 
The Economic Program has immediate needs to bolster its faculty in several 
fields of micro-economic study in order to build intellectual breadth and depth, 
support a broader set of program offerings at both undergraduate and graduate 
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levels, and take advantage of cross-disciplinary initiatives on campus.  Priority 
field areas are public economics, health economics, industrial organization, and 
international / development economics, each of which offers its own scope for 
exciting cross-campus synergies.  In particular, a health / development 
economist can create links to the Health Sciences, an environmental economist 
can create links to SNRI and to the Energy Institute, and an international or 
industrial economist can link to the Management program.  More substantively, 
we must bolster our faculty along the lines of microeconomic theory and 
econometrics before we can begin to contemplate a graduate program. 
 
As a start, the Economics Program calls for the immediate thawing of its “frozen” 
position.  This assistant professor position was created by the resignation of 
Giovanni Mastrobuoni.  We were unable to fill the position in 2007-2008 because 
of an extremely competitive market in economics that year (i.e., we made 
multiple offers but were turned down).  While we understand that the campus 
faced extraordinary budgetary circumstances last year, we remain deeply 
concerned about the perverse incentives that such “freezing” can cause.  That is, 
if faculty fear that a position will be “frozen” or “stolen,” then this will lead faculty 
to fill a position as quickly as possible, which could compromise quality.  We 
believe firmly that faculty should feel secure that a position will be available until 
a high-quality candidate is identified.   
 
The Economics Program requests six FTE over the next three years. The first 
three new faculty recruitments will focus principally on the priority field areas 
described above, and will produce the associated cross-campus synergies.  
These recruitments would represent our short-term objectives.  The other three 
FTE will enable us to build strength in microeconomic theory and econometrics in 
an effort to move toward a graduate program. 
 
 
IV.2 Strategic Plan for Political Science at UC Merced 
 
Executive Summary 
 
UC Merced’s Political Science Group is building a strong research program.  The 
Political Science Major has become one of the most popular majors on campus 
and with additional faculty a strong, distinctive Ph.D. program could be 
developed.  Currently, there are six Political Science faculty lines (four faculty on 
campus, a new faculty member who will arrive this summer, and an ongoing 
search for an assistant professor).  To further Political Science’s research profile, 
capitalize on the momentum of recent hires, service the growing major, and 
develop a Ph.D. program, Political Science should be allocated one or two new 
faculty lines per year for the next five years.  For the 2009-10 Academic Year, 
Political Science requests two assistant professor positions in the fields of 
political behavior and/or political institutions. 
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In considering this request, we believe that Political Science has a number of 
competitive advantages.  First, the Political Science major continues to grow (it is 
currently the third largest major in SSHA) and undergraduate enrollment in 
Political Science classes is high.  Second, Political Science is a particularly 
inter/multi-disciplinary field that is particularly well positioned to thrive and excel 
in UC Merced’s unique environment.  Third, while new hires in Political Science 
will need space, they will not have the same level of space needs as new faculty 
in the physical or psychological sciences.  Fifth, the Political Science program will 
be a key contributor to studying “The Dynamics of Social and Economic 
Progress,” one of the five research themes listed as central to UC Merced’s 
Strategic Academic Plan. 
 
Vision 
 
Political Science at UC Merced is positioned to be at the forefront of the 
discipline in the coming years.  Although we acknowledge the ambitious nature of 
this goal, Political Science is ideally situated to absorb the myriad ideas, theories, 
and methods intrinsic to interdisciplinary environments.  In contrast to many other 
disciplines, Political Science has no core approach.  It is a borrowing discipline.  
Indeed, cutting-edge, high-impact research in Political Science often grows from 
an idea or approach from another discipline, primarily Economics and 
Psychology/Cognitive Science.  In an interdisciplinary environment, a Political 
Science program with ample resources is poised to bring new ideas and 
approaches to the discipline, thus cultivating a reputation for innovative and 
ground-breaking research. 
 
A second current advantage enjoyed by our program is an absence of the 
epistemological divide that hampers many, if not nearly all, political science 
programs.  We share a commitment to rigorous (primarily quantitative) social 
scientific research.  Moving forward we will continue this approach for 
understanding and evaluating casual political phenomena.  Many existing 
political science programs suffer from a lack of coherence and a great deal of 
conflict regarding the definition of political science and appropriate foci for 
research.  The commonality of our focus will help accelerate the development of 
a very strong program. 
 
If we are able to continue to hire well and fully take advantage of UC Merced’s 
interdisciplinary opportunities, we believe we can develop one of the best 
Political Science programs in the West.  There are few very strong Political 
Science departments or programs on the West Coast.  Aside from a handful of 
standout programs such as UC Berkeley, UC San Diego, UCLA, Stanford, and 
Caltech, there is a significant step down in quality.  With resources and shrewd 
planning, we should be able to develop into a highly competitive program.  
Indeed, based on a survey of publications in the top three general interest 
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journals in political science, the current UC Merced political science group has 
the highest rate of scholarly productivity in the entire UC system.18 
 
Although Political Science should thrive in an interdisciplinary environment, it 
also contributes to other disciplines by providing novel and interesting research 
questions, alternative approaches grown from within and outside Political 
Science, and opportunities for collaborative research.   
 
Political Science aims to be a large major at UC Merced, training students in 
traditional Political Science courses while blending elements of other disciplines 
relevant to the study of politics.  It also aims to train graduate students in subfield 
specialties where coursework in other disciplines will lead to innovate research 
programs.   
 
Mission 
 
Political Science seeks to make innovative, substantial contributions to the 
discipline of Political Science through the generation and dissemination of 
outstanding scholarly research.  It aims to train undergraduate and graduate 
students how to understand political phenomena using both theoretical and 
empirical approaches to the study of politics.  In conducting research and training 
students, Political Science aims to draw on the intellectually rich environment of 
an interdisciplinary school.   


Goals and Strategies 


Political Science needs to do the following: 
• Continue developing areas of research excellence 
• Develop a graduate program 
• Reinforce bridges to other disciplines 
• Hire outstanding faculty with broad theoretical/methodological interests in 


political institutions and behavior across three of the traditional subfields 
(American politics, comparative politics, and international relations) 


 
Research Opportunities and Funding 
 


                                                             
18 The top three general interest journals are American Political Science Review, American Journal of 
Political Science, and Journal of Politics.  To measure scholarly productivity, we divided the number of 
articles published in these journals by faculty in a given political science department by the number of total 
post-PhD years for the faculty.  If we only include faculty who earned their PhD in 1998 or later, the UC 
Merced group ranks second, behind UC San Diego. 
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As a program not likely to achieve a faculty the size of UC Berkeley in the near 
future, it is crucial to develop areas of excellence while still providing 
undergraduates a broad curriculum.  To achieve this goal, Political Science 
seeks to develop an emphasis on political behavior and institutions, two key 
general areas within the discipline.  Within each of these areas, we will likely 
focus on hiring scholars with broad theoretical or methodological interests that 
bridge other disciplines.   
 
In the area of political behavior, we seek to hire scholars doing research informed 
by general theories of judgment and decision making.  In particular, voting 
behavior and public opinion research increasingly draws on theories found in 
cognitive Psychology and tests them using experimental methods.  Scholars 
using these theories and approaches are doing innovative research in political 
behavior and we seek to be a discipline leader in this area.  We anticipate that 
scholars in this area will likely form associations with Cognitive Science, 
Psychology, and Sociology faculty.   
 
In the area of political institutions, we plan to hire scholars with research 
programs focusing on the selection and ultimate effect of the “rules of the game” 
governing the political processes.  Given the relatively small size of the Political 
Science group for the foreseeable future, we seek scholars who are general 
institutionalists, as opposed to area specialists.  For example, although we desire 
to hire faculty who research the politics of specific regions (e.g., European 
politics), the focus must be sufficiently broad to be of interest to political scientists 
working in other subfields.  Thus, an ideal hire for Political Science in 
Comparative Politics would focus on broader questions pertaining to legislatures 
or political parties within a given country or region.  Scholars with broad 
theoretical interests are also more likely to publish in well-regarded, mainstream 
Political Science journals and be able to flourish in an interdisciplinary 
environment.  Such scholars will likely form linkages with the Economics and 
Sociology faculty. 
 
Teaching opportunities, enrollment 
 
The Political Science Major has become the third largest major in SSHA.  The 
size of the major is not all that surprising given that Political Science is a popular 
major both nationwide and within the UC system.  Over the last three decades in 
the U.S., more students have graduated with a degree in Political Science than in 
the related fields of History, Economics, or Sociology (American Political Science 
Association).19  Political Science is also a sought after degree throughout the UC 
system.  For example, Political Science is the second most popular major at both 
UC Berkeley and UCLA.20  These data emphasize the high level of student 
demand for Political Science, both nationally and in the state of California.   


                                                             
19 http://www.apsanet.org/section_589.cfm 
20 See UC Berkeley’s “Assigned Majors by Academic Program” 
(http://opa.berkeley.edu/AnalysesAndReports/MajorsAndDegreesByAcadProgram.htm)  
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Multidisciplinary opportunities 
 
Since Political Science often borrows ideas, theories, and approaches from other 
disciplines, it is poised to take advantage of interdisciplinary opportunities.  In 
particular, contemporary political scientists often borrow from the fields of 
Economics and cognitive Psychology.  As such, Political Science envisions hiring 
faculty that would be interested in developing programs integrating Political 
Science with these disciplines.  Recently, Political Science and Cognitive 
Science faculty have begun collaborative research efforts.  We hope to further 
develop this relationship.  In addition, we would like to foster similar relationships 
with Economics, Psychology, and Sociology. 
 
Resources 
 
Faculty by area, projections (5 years): Currently, there are four Political Science 
faculty on campus (Hansford, Monroe, Nicholson, and Trounstine) who can teach 
a number of the existing Political Science courses, including Introduction to 
American Politics (POLI 1), Analysis of Political Data (POLI 10), Congress (POLI 
100), The Presidency (POLI 101) Judicial Politics (POLI 102), Interest Groups 
and Political Parties (POLI 105), Urban Politics (POLI 106), Direct Democracy 
(POLI 109), Governmental Power and the Constitution (POLI 110), Liberty, 
Equality, and the Constitution (POLI 111), Voting, Campaigns, and Elections 
(POLI 120), and Public Opinion (POLI 125).  Haifeng Huang, a recent hire 
(joining the faculty in July 2010), will be adding Theoretical Models of Politics 
(POLI 170) and Chinese Politics to the list of courses regularly taught.  
 
To meet the demands of the growing major and develop a graduate track within 
SCS, Political Science needs more faculty.  Political Science must be able to 
offer a variety of courses—and not develop a reputation for limited offerings—if it 
is to continue on its trajectory of becoming a large major.  New faculty members 
in all subfields are required to give students a realistic opportunity for completing 
the major.   Specifically, the introductory courses and required courses—not to 
mention graduate seminars—will quickly deplete the availability of faculty to 
teach upper division courses.21  In addition, consonant with the core research 
mission of the University of California the Political Science group plans to 
develop a Ph.D. program.  Even while leveraging resources in related fields, the 
Political Science faculty is only just teetering on sufficient size to begin to offer 
such a program. 
 
Political Science should be allocated one to two positions per year over the 
next five years.  Many, but not all, of these lines could be at the junior level 


                                                             
and UCLA’s “Undergraduate Profile, Fall 2005” 
(http://www.aim.ucla.edu/home/Undergraduate_Profile_Fall_2005_viewing.pdf). 
21 It should be noted that by requiring Political Science majors to take two upper division courses outside of 
Political Science, the major utilizes existing instructional strengths and resources.   
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since both Hansford and Nicholson are associate professors and Monroe and 
Trounstine are advanced assistant professors who should earn tenure soon (see 
Faculty development below).  For the 2010-11 Academic Year, Political 
Science requests two assistant professor positions in the fields of political 
behavior or political institutions. 
 
Until these faculty members are hired, Political Science will continue to need a 
full-time lecturer to cover several courses.  We view this as a short-term solution, 
though.  To provide a quality major, develop a graduate program, and continue to 
build a strong research program we need to rely on ladder-rank faculty.  As 
explained above, we will continue to focus on hiring faculty with broad theoretical 
interests in political institutions and political behavior.   
 
Spaces, offices, labs: Our primary concern is office and lab space.  All new 
faculty hires will obviously need office space.  Should we be successful in hiring 
a political scientist doing experimental research, s/he would require laboratory 
space as well.  Nicholson may also need a lab in the coming years.  Depending 
on future hires, however, Political Science may propose a Political Science 
laboratory (or small set of labs) shared by Political Science faculty doing 
experimental research.  Lack of space for Political Science faculty doing 
experimental work will harm efforts to recruit and retain faculty.  Lab space will 
also be needed for the development of the graduate program.  We anticipate, 
however, that Political Science will not have the same space requirements as the 
physical or psychological sciences, which makes it easier to receive faculty lines 
during the current space shortage. 
 
Graduate program:  We plan to bring in our first cohort of 5-6 PhD students 
(initially under the Social and Cognitive Sciences program) in the fall of 2011.  It 
is critical that we be able to offer funding, specifically TAships, to these students 
in order to build our program. 
 
Finances 
 
Political Science does not have any extramural grants at this time.  However, this 
is not all that surprising given that faculty in Political Science typically do not have 
extramural grants.  Over the course of the coming year Hansford, Nicholson, and 
Trounstine plan to individually apply for National Science Foundation grants.    
 
Specific Five-Year Plan 
 
Research Profile 
 
By 2015, Political Science aspires to achieve a reputation as a strong research 
program with top-notch faculty conducting cutting-edge research and training 
Ph.D. students for placement in research universities.  Faculty (and, ultimately, 
graduate student) research will continue to regularly appear in the top political 
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science journals and book presses.  While external funding possibilities in 
Political Science are quite limited, members of the faculty will have successfully 
competed for grant money. 
 
Faculty Development 
 
By 2015, there should be 13-15 Political Science faculty.  Hansford and 
Nicholson should be Full Professors.  Monroe and Trounstine should be 
Associate Professors.  Other junior faculty should be well on their way towards 
earning tenure. 
 
New faculty hires will work on behavior and/or institutions in three of the 
recognized subfields of Political Science: American politics, comparative politics, 
and international relations.  We do not plan to hire faculty in the subfield of 
normative political theory (i.e., political philosophy).  By focusing our hiring on just 
behavior and institutions in these three subfields we should be able to more 
quickly build internationally-recognized strengths in these areas.  We will also 
strive to hire faculty who approach questions or problems from either a general 
(i.e., portable) theoretical or empirical manner.  This type of scholar will most 
benefit from and contribute to the type of program being built in Political Science 
and the social sciences more generally. 
 
Political Science is dedicated to hiring a diverse faculty.  We added our first 
female faculty member (Trounstine) last summer.  Our first Asian faculty member 
(Haifeng Huang) will arrive this summer.  While the potential pool of minority 
applicants is quite small (e.g., the 2002 Political Science Ph.D. class was 4% 
African American, 3% Asian American, and 4% Latino),22  we will continue our 
efforts to increase the diversity of our applicant pools. 
 
Undergraduate Education 
 
By 2015, the Political Science major should be one of the largest, if not the 
largest undergraduate major on campus.  Our graduates should compete 
particularly well when applying to law schools and graduate programs. 
 
Graduate Education 
 
By 2015, there should be a stand-alone Ph.D. program in Political Science that is 
designed to provide graduate students with a relatively unique training that 
prepares them to make important, cutting-edge research contributions.  In 
cooperation with other disciplines, this program will train students in political 
economy/institutions and political cognition.  In the meantime, we will have 
admitted and begun training multiple cohorts of Ph.D. students under the Social 
and Cognitive Sciences Ph.D. 
                                                             
22 Lopez, Linda.  2003.  “Placement Report: Political Science Ph.D.s and ABDs on the Job Market in 2001-
2002.”  PS: Political Science & Politics 36(4):835-841. 
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IV.3 Sociology Strategic Plan 2010 
 
Current Staff Resources in Sociology 
 
We currently have three ladder rank faculty, a fourth arriving next fall, and are in 
the process of making an offer to an Assistant Professor candidate who 
specializes in gender and education, contributing to our focus on social 
inequality.  In spring of 2010 we have one lecturer teaching three courses. 
 
In the following section we outline some of our accomplishments from 2009.  
Then, after describing our goals and objectives, we provide an assessment of the 
personnel resources we will need to achieve our goals.  The document 
concludes with an appendix containing our mission statement. 
 
2009 Accomplishments 
 
We successfully obtained University approval of our sociology major.  It is 
currently awaiting WASC approval (Goal 1). 
 
We contributed to the intellectual community at UCM in several ways.  Sociology 
faculty participated in several extra-curricular events on campus and brought 
some inter-disciplinary speakers to campus during our mini-conference in the fall.  
We also brought in job candidates whose work cuts across area and would 
contribute to multiple programs and initiatives on campus.  (Goal 1.2) 
 
Student demand for our courses is high.  We have the highest number of student 
minors in the college, and even without a major to declare, SSHA advising staff 
estimate that in fall ’09 we had 28 majors.  Our courses always fill or come close 
to filling.  (Goal 1.3) 
 
We established our program learning outcomes and began assessment of 
sociology courses.  (Goal 1.4) 
 
Our faculty had a number of noteworthy scholarly accomplishments this year.  
We successfully hired a tenured Associate Professor who is well known for his 
work on Latin American social movements.  One sociology faculty member (Van 
Dyke) is currently chair of a section of the American Sociological Association, 
and she recently published an article in sociology’s top journal, the American 
Sociological Review.  Another (Beattie) recently obtained a book contract for a 
reader on the sociology of education.  (Goal 2.1) 
 
Goals and Objectives 
 
Goal 1 (short term):  Begin an undergraduate major in sociology. 
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We obtained approval for our undergraduate major from the university in spring 
2009.  In spring 2010 our goal is to obtain approval from WASC, and begin 
enrolling students in the major.   
 
Objective 1:  Involve faculty in core aspects of the undergraduate program. 
Faculty will teach the required introductory, theory, research methods and 
statistics courses when possible since they are the cornerstone of the discipline 
and therefore of the major.  Faculty experience and expertise will ensure that 
these core courses are rigorous and of high quality, and that students gain the 
foundation they need for success in the major.  Student-faculty interaction in the 
core courses will guarantee that all students have lower division courses with 
faculty, and will help us recruit and retain students in the major. 
 
Objective 2:  Facilitate“communities of inquiry.” 
Sociology will be an active inter-disciplinary participant in undergraduate and 
graduate education.  Because of the broad range of topics studied by 
sociologists, the discipline has a unique ability to speak to the constituent 
members of SSHA, as well as aid in developing multi-disciplinary programs.  
Sociology can immediately assist with the development of the Management 
Program, graduate program in Latino, Latin American and Iberian Studies, and 
Women’s Studies.  Sociology is also well suited to strong participation in other 
inter-disciplinary programs.   
 
Objective 3:  Draw students to UCM by addressing topics of interest.   
Given UC Merced’s unique location in the San Joaquin Valley, and Sociology’s 
traditional emphasis on issues of inequality and power dynamics (particularly 
regarding class, race/ethnicity and gender), UCM Sociology has the potential to 
be not only a strong academic unit within SSHA, but a bridge to the other schools 
on campus and the larger community as well.  In light of the socio-economic and 
demographic changes gripping the Central Valley in particular, and the State of 
California as a whole, Sociology has great potential to attract students at both the 
Undergraduate and Graduate levels.  The program will be of interest to those 
interested in studying issues such as racial and ethnic dynamics within the 
rapidly changing California demographic landscape, how collective action and 
social movements rise and fall in concert with demographic change, the 
dynamics of neighborhood and community change given high levels of economic 
inequality, and the changing educational system.  Due to their training and 
interests, Sociology graduates are likely to help further UC Merced’s goals of 
providing research and public service to the region and beyond which will 
enhance the profile of both the university and the sociology program. 
 
Objective 4:  Continue program learning outcomes assessment. 
We began assessment of our curriculum last year, with an evaluation of the 
undergraduate minor.  We initiated assessment of the major (pending approval) 
in Fall of ’09.  Results of the assessment will be used to improve instruction and 
enhance program objectives. 
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Objective 5:  Provide experiential learning opportunities for undergraduates. 
A longer-term aim of our undergraduate program is to develop hands-on learning 
opportunities for our students.  The program will provide opportunities for hands-
on student research, and, eventually internships and service learning 
incorporated into the classroom.  Sociology faculty have been involving 
undergraduate students in our research, and we plan on continuing to do so.  In 
addition, we plan on offering upper division research methods courses for 
students that will require that they carry out their own research project.  We hope 
to see evidence of success in student research training with students 
participating in research conferences and applying to graduate school.  We 
would also like to incorporate service learning into the classroom within the next 
five years.  Service learning will enhance our students’ education by providing 
them with the opportunity to learn through direct experience, while also 
contributing to the local community.   
 
Objective 6:  Start an undergraduate sociology club. 
Within a couple of years of approval of the sociology major, we would like to start 
an undergraduate sociology club.  This club would provide students with 
opportunities to further their education outside of the classroom, with potential 
meetings organized around discussion of careers in sociology, applying to 
graduate school, applying sociology to the real world via analysis of film, and 
meetings with invited guests, typically well known sociologists from other 
institutions. 
 
Goal 2 (5-10 years):  Establish a graduate program.   
 
Objective 1:  Scholarly excellence in sociology at UC Merced. 
Our plan for developing sociology at UCM involves building strength in a limited 
number of areas so that we can have several well staffed, rigorous areas of 
specialty fairly quickly.  In this way, we will be able to offer high quality graduate 
training within five years.  Sociology plans on growing along two axes.  First, 
rather than attempting to cover the breadth of topics that sociologists study, we 
plan on emphasizing three traditional sociological issues:  politics, inequality, and 
organizations and institutions.  Thus far we have three faculty members who 
specialize in social movements, and therefore, we are well positioned to begin 
graduate training in this area.  If we are successful in hiring Laura Hamilton this 
spring, we will be strong in gender and education.  In the near term, we would 
like to further our strength in inequality and organizations by hiring a race and 
ethnicity or immigration scholar, and a health inequality scholar.   
 
While building strong substantive areas, a secondary goal is to provide training in 
a range of research methodologies.  We would like to have well rounded faculty 
expertise in a range of current data collection and analytic methodologies, 
including network analysis, geographic/spatial analyses, hierarchical modeling, 
new ethnomethodologies, and mixed (quantitative/qualitative) techniques.  
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Sociology is a discipline with both quantitative and qualitative methodological 
foci.  A successful department will be one that addresses many of these key 
features of sociology.  
 
Objective 2:  Assist in the growth of other UCM graduate programs.  
Due to the wide range of topics sociology studies, we have the potential to 
provide training relevant to a range of UCM graduate programs.  Our plan for 
growth includes faculty hires that would contribute to UCM’s Management 
Program, the interdisciplinary Health Disparities Center and minor in public 
health, and programs under discussion including Women’s Studies and Ethnic 
and Racial Studies.  Sociology also has the potential to contribute to other UCM 
programs, including Political Science, Economics, and Anthropology, among 
others. 
 
Goal 3 (Long term):  Join the other University of California Sociology 
Departments in attaining a national ranking in the discipline. 
 
Sociology at UCM’s long term goal is to develop into an elite, small Sociology 
department.  Unlike UCLA and Berkeley, which have some of the largest 
departments in the country, we envision UCM developing similar to Stanford, with 
a few key areas of study, rigorous academic programs, a focus on developing 
analytical skills at the cutting edge methodologically, and with connections to the 
various multi-disciplinary programs throughout the university.  The ultimate goal 
for this department is to be a top 50 department within 20 years. 
 
 
Personnel Resources Needed to Achieve Goals 
 
We anticipate rapid growth of our major.  Student demand for our courses is 
high, and we have the highest number of minors in SSHA.  Across the UC 
system, Sociology is close to Political Science in terms of number of 
undergraduate majors, and on some campuses, is nearly tied with Psychology.  
Thus, we predict that the major will rapidly become one of the most popular 
majors in SSHA.  Therefore, additional faculty and graduate students will be 
required to staff the major over the next several years. 
 
Faculty.  Our strategy for hiring is based on establishing scholarly excellence and 
preparing to offer graduate training.  We are requesting five faculty lines for the 
next three years, which will bring us up to 10 faculty.  We propose a two-pronged 
approach for hiring.  We want to recruit faculty in order to build our three 
substantive focus areas, and we also want to hire faculty with the skills we need 
to offer graduate training.  In terms of substantive foci, in the next three years we 
would like to hire 2 sociologists who study social inequality focusing on race, 
ethnicity, immigration or gender.  We also would like to hire 2 faculty to further 
strengthen our emphasis in inequality and organizations and who would 
contribute to initiatives on campus.  We would like to hire a health sociologist, 
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and someone who studies either labor markets, education, or the family.  Finally, 
we have identified a need for sociologists interested in teaching our planned 
Graduate Statistics and Graduate Theory courses.  These scholars could have 
any substantive focus that fits with our three areas of emphasis.  In the next three 
hiring cycles (beginning in AY 10/11) the hiring pattern would be: 


10/11 — 2 lines 
11/12 — 2 lines 
12/13 — 2 lines 


 
Each of these hires would contribute not only to sociology on campus, but to a 
number of other programs.  New faculty would contribute to the public health 
program and Health Disparities Center, the emerging inter-disciplinary interest in 
race and ethnicity, and potentially other programs on campus. 
 
Graduate students.  In order to successfully provide the coursework required for 
our undergraduate major, we must have trained and qualified graduate students 
(or lecturers) available to TA our classes.  This is an especially pressing need for 
our required Research Methods course (SOC 015) and Sociological Statistics 
course (SOC 010).  Because our discipline has not started a graduate program, 
we rely on psychology, cognitive science and world cultures graduate students 
as TAs.  However, as we experienced this year, there is a serious shortage of 
TAs available to staff our research methods and statistics courses.  Initially for 
fall ’09, a literature student with no research training was assigned to TA our 
Research Methods course.  Professor Van Dyke cancelled her spring statistics 
course because a full time qualified TA was not available.  We cannot offer our 
undergraduate major without qualified staffing for these courses, and until we 
start a graduate program we must either have TAs from other disciplines or 
lecturers.   
 
We request an increase in funding for sociology TAs to cover our required and 
lower division classes in fall ’10.  Because we are not ready to begin offering 
graduate training and because there is a shortage of graduate students trained in 
research methods and statistics in SSHA, we propose that some funding for TAs 
be given to us to hire a lecturer or two from outside UCM.  We could easily recruit 
an ABD graduate student or recent PhD from UC Davis or Berkeley to teach for 
us. 
 
In fall 2010 our proposed lower division courses will require 6 ½ time TAs, and 
we anticipate needing a similar number in spring 2011.  We will need one 
research qualified TA to cover research methods in the fall, and one to cover our 
statistics labs in the spring. We expect that the number of TAs we need will 
increase by 1 or 2 in the following year.  We anticipate needing to offer additional 
sections of the research methods and statistics courses within the next 3 years 
as our major grows, and therefore, we will require 2 ½ time TAs who are trained 
in research methods and statistics each semester beginning in fall 2011. 
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IV.4 Strategic Plan for Management 
 
The Management program at UCM services approximately 184 majors – it is the 
third-largest major – and is in high demand despite the absence of any faculty 
dedicated to the program.  With an institutional commitment to the program, 
Management could become an important draw for new students to the campus, 
grow significantly in size and quality, and contribute to UCM's intellectual 
diversity and distinction.  At present, only lecturer resources are available to 
support some courses in the program, and SSM faculty in SSHA (several 
Economics faculty and a cognitive scientist) provide programmatic support in the 
form of core course teaching, student supervision and program management.  If 
the Management program is to continue, let alone expand and build into a 
successful enterprise on campus, new faculty hires are absolutely essential in 
the immediate future.  SSM is enthusiastic about opportunities for expansion, but 
also wary of prospects for continued institutional starvation of this program.  In 
this strategic plan, we present a way forward that gradually builds a distinguished 
faculty base for this program, while providing research synergies to the campus.  
We seek to hire faculty whose priority is management research and teaching, but 
we see considerable opportunity for interdisciplinary connections across the 
social sciences.   
On the Nature of Management Hiring 
 
All successful Management programs are built on the core disciplines that 
underpin Management training and research.  Core fields are defined by existing 
Management disciplines with established bodies of teaching and scholarship in 
Schools of Management around the world.  Five themes reflect these core fields:  
Finance; Marketing; Economics, Policy and Strategy (EPS); Organizational 
Motivation and Behavior (OMB); and Decision Science.  The substance of each 
field is described below.  These core fields also reflect the UCM student 
demands for management training, and the promises made by UCM to these 
students for management training.   
 
In faculty hires in Management at UCM, we will seek excellence in the 
aforementioned core fields, enthusiasm for advancement of the Management 
program, and contribution to unique avenues of distinction for the campus.  With 
this in mind, we envision a number of possible strategic focuses that would be 
particularly attractive in new Management faculty and help blaze the trail to fame 
and distinction for UCM's program: 
 
 1) Retail and Service Management 
 2) Health and Health Care Management 
 3) Global Management and Strategy 
 4) Energy Policy and Management 
 5) Environmental, Agricultural, Natural Resource and Biotechnology 
Management 
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 6) Behavioral Economics, Finance, and/or Marketing 
 
These strategic focus areas are also identified in view of desirable cross-campus 
synergies with inter-disciplinary institutes and research faculty, particularly in the 
Health Sciences, Energy, and the Environment (the SNRI).  We expect new 
Management faculty to be involved in a number of these initiatives. 
 
Although we will emphasize building a coherent program, future management 
faculty are likely to be drawn from a variety of disciplines in terms of their PhD 
training, reflecting the interdisciplinary nature of management research and 
education.  To give a concrete example, when hiring a scholar in marketing, we 
will recruit across a broad set of disciplines and the successful recruit could be 
someone with primary training in marketing, psychology, cognitive science, 
sociology, economics, or systems engineering.  Again, our goal is to recruit the 
finest scholars who will be dedicated to building excellence in management 
education and research. 
 
Strategic Plan for Hiring 
 
2010-11 
 
Three UCM faculty lines are approved at present for Management.  These are in 
the Provost’s Pool, but have yet to be released for recruitment.  Under our plan, 
these three lines would be opened for recruitment in 2010-11.  The lines would 
all be open rank and open to all core Management fields delineated in this plan.  
SSM will hire into these lines with a view to excellence first and, second, to 
programmatic needs and strategic vision.   
 
2011-2016 
 
In each of the following five years, two additional Management faculty lines will 
be opened for recruitment, with the objective to bring faculty numbers and 
strength in line with anticipated program growth and institution building.   With 
appropriate staffing, we envision the management undergraduate program 
growing to 500 students within the next decade, and the development of 
graduate programs in the suite of Management-related fields.   
 
Strategic Plan for Course Development and Coverage, and Further Development 
of Teaching and Research Programs in Management 
 
Most Management upper-division classes are staffed by lecturers.  Absent new 
faculty hires, we will continue to staff current course offerings with lecturers in the 
short term, but will be unable to expand the array of classes offered.  In this 
event, SSM, SSHA and UCM will need to reevaluate the viability of the 
Management program on campus and likely seek ways to close the program in 
an orderly fashion. 
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However, if the hiring plan is followed, there will be growth in course offerings in 
Accounting, Finance, Marketing, Real Estate, Health Management, International 
Economics and Global Management, Industrial Organization, Organizational 
Behavior, Behavioral Economics/Finance/Marketing, and other areas currently 
underserved in the present Management curriculum.  In addition, there will be 
gradual development of Ph.D. programs and, assuming the interest of new 
faculty, Executive Education.  Finally, with a critical mass of ladder-rank 
Management faculty, we enthusiastically anticipate the formation of an institute 
for management research that could be supported in part by endowment 
resources and draw in interested faculty from a variety of disciplines across the 
campus. 
 
Core Management Fields at UCM 
 
Finance 
 
Finance addresses the ways in which individuals, business entities and other 
organizations allocate financial resources over time, with particular attention 
given to the art of decision making under conditions of uncertainty.  Among 
central focuses of the Finance program will be 
 


-the generation and analysis of financial information; 
-methods to raise and allocate investment funds, including asset pricing, 
capital budgeting, investment strategy, and international asset 
management; 
-the structure and regulation of financial institutions. 


 
Marketing 
 
Marketing is the process whereby demands for products, services and ideas are 
anticipated, managed and satisfied. The marketer does this by first analyzing the 
marketplace behavior of competitors and consumers and then designing product, 
promotion, pricing and distribution strategies that will be accepted in the 
marketplace. Economic, social, cultural and even political organizations 
increasingly recognize the importance of the marketing function in modern 
management.  The Marketing program will focus on understanding, explaining 
and predicting consumer behavior and the effectiveness of various marketing 
strategies, and developing theoretical frameworks with which consumer choice 
can be better understood and more efficient and effective strategies can be 
designed.   
 
Economics, Policy and Strategy 
 
The EPS program will focus on the interaction of economic incentives, firm 
strategy, public policy and political economy, institutional design, and technology 
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management, including applications to antitrust, telecommunications, energy and 
the environment, airlines, health, banking, human resources, game theory, 
international trade, and strategy, both private and public.  Key examples include 
 


-International Economics: The effects of international trade and trade 
restrictions on prices and welfare; the determination of exchange rates 
and relative prices across countries; the economics of pollution havens, 
eco-dumping, international labor and environmental agreements, and 
international economic development. 
-Industrial Organization: Strategy, pricing, and performance in imperfectly 
competitive markets, including the nature and effects of contracts, vertical 
and horizontal organization of production and retailing, and antitrust. 
-Risk and Insurance: The intersection of Finance and Economics, 
including decision making under uncertainty, market failures in insurance, 
pricing risk, public decision making under risk, diversifiable vs. 
undiversifiable risk, and ethical issues in cross-generational choices under 
risk. 
-Health Economics and Management: Economics of health care 
management and delivery from consumer decision making to doctor 
incentives, hospital management, innovation and marketing of 
pharmaceuticals and vaccines, and alternative health delivery systems. 


 
Organizational Motivation and Behavior 
 
Organizational behavior covers topics that include cross-cultural management, 
power and influence, negotiation, team and interpersonal processes, individual 
judgment and decision making, innovation, trust, organizational commitment, 
incentives, and leadership. Organization theory addresses contemporary theories 
about organizations (i.e., community and population ecology, institutional theory, 
networks, organizational learning and decision making) and applies them to 
understand new organizational forms, growth, adaptation, design, performance, 
survival, and evolution.  At the individual level, the newly emerging field of 
behavioral economics investigates the cognitive, social, and emotion factors 
affecting buyers and sellers, how their judgments deviate from rational choices, 
and the consequent effect on the marketplace and allocation of resources. The 
OMB program will use rigorous experimental, empirical and theoretical tools to 
study these subjects. 
 
Decision Science 
 
The Decision Science field studies the use of computing technology, statistical 
methods and decision algorithms to manage information, complex organizations, 
product design, production, distribution and delivery. Subjects include Statistical 
Methods, Data Analysis and Decision Making, Operations Research, and 
Management Information Systems.   
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Appendix 
Sociology Mission Statement 
 
Using a “sociological imagination” involves acknowledging the structures and 
patterns that shape daily experiences, understanding the mutual influence of 
individual choice and social structures, examining social phenomena from 
various perspectives, and thinking critically about existing social arrangements.  
Sociologists use a variety of theories and rigorous research methods to 
understand the social world.  Substantively, sociology at University of California, 
Merced uses these tools to focus on the role that social inequality, politics, and 
organizations play in shaping individual and collective social experiences.   
 
In teaching, the Sociology program at UC Merced is committed to helping 
students develop the insights of a sociological imagination that will lead to a 
systematic understanding of society.  In particular, we hope that students will 
obtain the skills they need to be critical consumers and careful analysts of social 
science research.  We seek to enhance students’ ability to communicate 
effectively both orally and in writing.  We also expect that our students will 
develop a keen insight into the causes and consequences of social inequality.  
Through the study of sociology, students will therefore gain many concrete skills 
that are helpful for a broad range of rewarding careers or future graduate studies. 
 
Through our research, we generate scientific understanding of important local, 
national, and international social problems.  To help explain and solve both 
theoretical and practical issues confronting society, we seek interdisciplinary 
partnerships from across our campus and elsewhere.  Our intention is to draw 
from our own and related disciplines to create cutting-edge knowledge about 
social life.  We value scholarship that contributes to important debates within our 
discipline as well as to more far-reaching discussions that cross disciplinary 
boundaries or are taking place outside the academy. 
 
In our service to the university, the discipline, the community and beyond, we 
seek to use our scientific understanding of the social world to help enrich public 
policies and public discourse. 
 
We seek to make our program a lively intellectual environment that fosters 
innovative thinking among faculty and students alike.  Finally, we strive to be 
collegial and respectful in our interactions with those around us. 
 
 


Strategic Plan for the Social and Cognitive Sciences Graduate Group 
 
From: Michael Spivey, Social and Cognitive Sciences Graduate Group Chair 
To: Mark Aldenderfer, Dean of Social Sciences, Humanities, and Arts 
 
Introduction 
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The Social and Cognitive Sciences Graduate Group was initiated about five 
years ago with the intention that it would function as a “temporary incubator” for 
more specifically-focused CCGA-approved stand-alone graduate programs that 
were expected to emerge from it.  (CCGA stands for the UC-system-wide 
Coordinating Committee on Graduate Affairs, which reviews proposals for 
graduate programs.)  During this time period, the SCS grad group has housed 
graduate students in a variety of disciplines that roughly fall under the broad 
rubric of Social and Cognitive Sciences.  Approximately 45% of these students 
are best characterized as Cognitive Science-related PhD students (with 
emphases on computation and perception), roughly 45% of them are best 
characterized as Psychology-related PhD students (with emphases on health 
and development), and the remaining 10% comprise a sparse collection of 
Economics-, Political Science-, and Sociology-related PhD students.  Given this 
history and this make-up, it is a non-trivial task to formulate a coherent strategic 
plan for this diversely-constructed “incubator” graduate group.  Developing a 
strategic plan for the next few years of the Social and Cognitive Science 
graduate group is further complicated by the fact that it is currently in the process 
of bifurcating largely into two stand-alone graduate programs: Cognitive and 
Information Sciences and Psychological Sciences. 
 
Results of “Incubation” Process and Timeline 
Before describing the new FTE hires that would best meet the needs of this 
temporary incubator graduate group, allow me to describe the timeline of this 
impending bifurcation process. Both the Cognitive and Information Sciences 
CCGA proposal and the Psychological Sciences CCGA proposal are currently 
under review at this time.  The scenarios below describe possible sequences of 
events for this bifurcation process.  In each scenario, it is assumed that the two 
CCGA proposals will eventually acquire approval (perhaps after multiple 
revisions and FTE growth).  Therefore, it is to be expected that at some point, the 
small number (about 10% and shrinking, as they graduate) of SCS PhD students 
who would not be transferring to either of those stand-alone programs (students 
who are crucial to the TAing needs of majors like Sociology, Economics, and 
Political Science) should be able to have a new graduate group chair who will 
reshape the SCS graduate group into a disciplinary program with a more specific 
and coherent focus.  And in time, that group too could grow into its own CCGA-
approved stand-alone graduate program (perhaps not unlike CalTech’s Social 
Science PhD program). 
 Scenario 1: If both proposals are approved by CCGA, notification of 
approval should take place in fall of 2010.  During spring of 2011, there may still 
be some additional approval stages imposed by the WASC accreditation process 
(Western Association of Schools and Colleges).  Therefore, even if both 
proposals go through their approval processes swimmingly, these two stand-
alone graduate groups may not truly be independent entities until approximately 
the summer of 2011. Still, with regard to new FTE hires, this scenario has both 
grad groups up-and-running (and transferring their respective SCS graduate 
students into them) before the arrival of new faculty that were interviewed and 
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hired in spring of 2011. Thus, the strategic hires proposed by the respective 
strategic plans of the Cognitive and Information Sciences bylaw unit and the 
Psychological Science bylaw unit will apply to those two stand-alone graduate 
groups.  
 Scenarios 2a and 2b: If one of these two grad group proposals is 
approved by CCGA and WASC several months before the other one is, then the 
approved group will be allowed to form its new stand-alone grad program while 
the not-yet-approved group will continue to constitute the bulk of the SCS grad 
group for the 2011-2012 academic year.  The hiring priorities of the relevant 
bylaw unit that remains closely affiliated with SCS (either Psychological Sciences 
or Cognitive and Information Sciences) will then apply as the appropriate hiring 
priorities for the SCS grad group.  (If it is the Cognitive and Information Sciences 
grad group that gets approved earlier, then I will step down from grad group chair 
of SCS and recommend to you someone from the Psychological Sciences 
group.)  
 
Strategic Hiring 
As noted in the scenarios above, some of the following SCS hiring priorities will 
be moot by the time new faculty are arriving in the fall of 2011, because one or 
both of the primary components of SCS will have branched off as their own grad 
programs.  Nonetheless, it is worth outlining here what those hiring priorities, in 
those different scenarios, would look like. 
 Scenario 1: If both the Cognitive and Information Sciences grad group and 
the Psychological Sciences grad group acquire full approval around summer of 
2011, then the SCS grad group will immediately adopt the same hiring priorities 
as those already proposed by the SSHA bylaw unit comprised of Management, 
Economics, Sociology, and Political Science. 
 Scenario 2a: If the Cognitive and Information Sciences grad group 
acquires approval several months before the Psychological Sciences grad group 
does, then for the 2011-2012 academic year, the SCS grad program’s hiring 
priorities will mirror those of the Psychological Sciences bylaw unit (with 
emphases on Developmental Psychology, Health Psychology, and Quantitative 
Psychology).  By the 2012-2013 academic year, one should expect that the 
Psychological Sciences grad group proposal will acquire its approval, and 
Scenario 1 above will be in place. 
 Scenario 2b: If the Psychological Sciences grad group acquires approval 
several months before the Cognitive and Information Sciences grad group does, 
then for the 2011-2012 academic year, the SCS grad program’s hiring priorities 
will mirror those of the Cognitive and Information Sciences bylaw unit (with 
emphases on Cognitive Science and Technology, Cognitive Neuroscience, 
Computational Linguistics, and Philosophy of Mind).  By the 2012-2013 academic 
year, one should expect that the Cognitive and Information Sciences grad group 
proposal would acquire its approval, and Scenario 1 above would be in place. 
 
________________________________________________________________ 
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MEMO 


FROM: Ignacio López-Calvo, World Cultures Graduate Group Chair 
TO: Mark Aldenderfer and Sam Traina 
RE: World Cultures Graduate Group Strategic Plan 
 
This memo is a one-year strategic hiring plan for the World Cultures Graduate 
Group.  It is based upon the positions proposed in the three-year Humanities and 
World Cultures plan.  That plan focused primarily on the needs of undergraduate 
majors.  For this reason, we have decided to consider the list of hires submitted 
for the HWC plan and re-prioritize them with the graduate group in mind. The 
following rank-ordering is based upon these principles.  


The most important strategic goal for graduate group hires is to hire colleagues 
who create synergies with current faculty and students. The highest priority new 
hires are those who can serve in committees for current graduate students’ 
dissertations and qualifying exams along with current faculty. The World Cultures 
Graduate Group Strategic Plan priority listing is the following: 


1. (Unranked) Chicano History   


This urgent priority position is not ranked because it is a replacement for a 
current FTE. 
 


2. Transatlantic Colonial Latin American/Golden Age 


Based on the research areas of current graduate students and the emerging 
strengths of the graduate group,  the highest priority for the World Cultures 
Graduate Group is to reinforce our current expertise in Hispanic Studies. Colonial 
Latin American literature is critical for many of our graduate students and is our 
highest ranked request. 
 


3. International World Heritage  
 
World Heritage is a signature UC Merced program that is not replicated at other 
campuses.  Our one World Heritage faculty member is currently chairing a large 
number of committees, and other students are working on digital humanities 
and/or public culture with other graduate group faculty.  An additional hire in this 
field will serve these students and build upon an emerging area of strength in our 
program.  
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4. Nineteenth Century US West/Environmental History 


 
Many of our graduate students work on American History and Literature and on 
Environmental History and Literature.  This proposed hire serves those students 
and builds areas of strength in both American Studies and Environmental 
Studies. 
 
 


5. GASP Latin American Art History and Theory 
 
Along with the proposed Colonial Latin America/Golden Age position, this hire 
will help to create a multidisciplinary core of Hispanic Studies students and 
faculty. 
 


6. Colonial US History  
 
Along with the Nineteenth Century US History position, this hire is essential to an 
American Studies focus.  Along with our existing faculty expertise on the Early 
Modern Atlantic World and the Mayan empire, as well as the proposed Colonial 
Latin America position, it reinforces an innovative transnational and 
interdisciplinary focus on the colonization of the Americas.  


All these faculty lines are crucial for the improvement of our current graduate 
group as they will complement the work of our current faculty and will help both 
current and prospective graduate students. We trust that you will try to get the 
necessary FTEs for all these hires. 


Thank you in advance 


_______________________________________________________________ 


Appendices  


Appendix 1a, b, c:  Positions requested in tabular form 


Appendix 2: Majors, programs, and graduate groups 


Appendix 3: SSHA future space needs (office and research) 


 
 
 







Appendix 1a SSHA Table of Requested FTE, Year 1 of 3, 2010-11 
EVC Target: 7 Number of positions requested: 11 priority 1 
 


 


1 


Colonial American  
Priority Name Level Primary Major Secondary 


Major 
Primary 
Graduate 
Group 


Est. Startup 
Costs 


Space Other considerations 


 
1 
 


 
Developmental 
Psychology 


 
Associate/full 


 
Psychology 


  
 Psychology (in 
review) 


 
100K 
 


 
Office + new 
lab in SSM 


 
Enrollment coping/graduate 
overlap 


 
1 
 


 
Quantitative 
psychology 


 
Assistant 


 
Psychology 


 
 


 
Social and 
Cognitive 
Sciences 


 
80K 


 
Office new lab 
in SSM 


 
Enrollment coping/ graduate 
overlap 


 
1 


 
Cognitive 
science and 
technology 


 
Assistant or 
associate 


 
Cognitive 
Science 


  
CIS (in review) 


 
125K 


 
Office + new 
lab in SSM 


 
Program building/graduate 
overlap 


 
1 


 
Public 
economics 


 
Assistant 


 
Econ 


  
Social and 
Cognitive 
Science 


 
 


 
Office (SSM) 


 
Participation in management 
major 


 
1 


 
Heritage 
management 
and 
conservation 


 
Associate 
 


 
World Heritage 


  
World Cultures 


 
80K 


 
Office + new 
lab in SSM 


  
Build capacity for future; World 
Heritage has one ladder faculty 


 
1 


 
Quantitative 
methods 


 
open 


 
Sociology 
 


  
Social and 
Cognitive 
Sciences 
 


 
50K 


 
Office 
(SSM) 


 
Program building 


 
 
 
 







Appendix 1a SSHA Table of Requested FTE, Year 1 of 3, 2010-11 
EVC Target: 7 Number of positions requested: 11 priority 1 
 


 


2 


 
 


1 
 


 
English 
Renaissance 


 
Assistant 


 
English/literature 


  
World 
Cultures 


 
 
50K 


 
Office 
(COB) 


 
Program building 


 
 1 


 
Political behavior 


 
Assistant 


 
Political Science 


  
Social and 
Cognitive 
Science 


 
80K 


 
Office+ new 
lab in SSM 


 
Program building 
 


 
1 


 
Literature/Spanish 
lingusitics 
 


 
Assistant 


 
Spanish 


  
World 
Cultures 


 
50K 


 
Office 
(COB) 


 
Program building; Needed for 
minor in Span, as well as major 


 
1 


 


 
Colonial American  
Histotry 


 
Full 


 
History 


  
World 
Cultures 


 
 
50K 


 
Office (COB) 


 
Program building 


 
1 


 
Biological 
anthropology 


 
Assistan 


 
Anthropology 


  
QSB 


 
100k 


 
Office + 800 
sq ft lab 
(SSM) 


 
Program/major development 
 


         







Appendix 1b SSHA Table of Requested FTE, Year 2 of 3, 2011-12 
EVC target: 7; Number of positions requested: 9 priority 1 
 
 


 


Priority Name Level Primary Major 
(current or 
planned) 


Secondary 
Major 


Primary 
Graduate 
Group 


Est. Startup 
Costs 


Space Other considerations 


 
1 


 
Music studies; Asian 
music 


 
open 


 
Arts (GASP) 


 
 


 
World 
Cultures 


 
50K 


 
Office (SSM) 


 
Program building 


 
1 


 
Cognitive 
neurosciences 


 
Assistant 


 
Cognitive 
Science 


  
CIS (in 
review) 


 
200K 


 
Office + new 
lab in SSM 


 
CIS is in the process of 
developing a graduate group 


 
1 


 
Health economics 


 
open 


 
Economics 


  
Social and 
Cognitive 
Sciences 


 
60K 


 
Office (SSM) 


 
Program building 


1 
Modern Latin 
America/Mexico 
20th C 


Assistant  History  World 
Cultures 50K Office (COB) Program building 


         


 
 
 







Appendix 1b SSHA Table of Requested FTE, Year 2 of 3, 2011-12 
EVC target: 7; Number of positions requested: 9 priority 1 
 
 


 


 


1 
Romantic 
Victorian  
Literature 


Full Literature  World 
Cultures 50K Office (COB) Program building 


 
1 


 
Comparative 
politics 


 
Assistant 


 
Political 
Science 


  
Social and 
Cognitive 
Sciences 


 
60K 


 
Office (SSM)  


 
Program building 


 
1 


 
Developmental 
Psychology 


 
Associate or 
full 


 
Psychology 


 
 


 
Psychology (in 
review) 


 
100K 


 
Office + lab in 
SSM 


 
Psychology is in the process of 
developing a graduate group 


 
1 


 
Health 
psychology 


 
Associate or 
full 


 
Psychology 


  
Psychology (in 
review) 


 
100K 


 
Office + lab in 
SSM 


 
Psychology is in the process of 
developing a graduate group 


 1 
Race 
Ethnicity 
Immigration 


Open Sociology  
Social and 
Cognitive 
Sciences 


60K Office (SSM) Program building 


 







Appendix 1c SSHA Table of Requested FTE, Year 3 of 3, 2012-13 
EVC Target: 7; Number of positions requested: 9 priority 1 
 


 


1 


 
 
Visual 
Culture/Trans
national pre-
20th C 


Open Arts (GASP) History World 
Cultures 45K Office (COB) Program building 


 
1 


 
Sustainable 
architecture 


 
Assistant 


 
 Arts (MAP) 


  
World 
Cultures 


 
60K 


 
Office 
(SSM) 


 
Program building 


 
1 


 
Industrial 
organization 


 
open 


 
Economics 


  
Social and 
Cognitive 
Sciences 


 
60K 


 
Office (SSM) 
 
 
 


 
Program building 
 
 
 
 


 
1 
 


Post-Colonial 
Lit in English open Eng/Creative 


Writing  World 
Cultures 50K Office (COB) Program building 


 
1 
 


 
Philosophy of 
mind 


 
Assistant 


 
Philosophy 


 
Cog Sci 


 
CIS (in review) 


 
50K 


 
Office (SSM) 


 
Program building 


 
1 


 
Political 
institutions 


 
Assistant 


 
Political 
Science 


  
Social and 
Cognitive 
Sciences 


 
 
60K 


 
Office 
(SSM) 


 
Program building 







Appendix 1c SSHA Table of Requested FTE, Year 3 of 3, 2012-13 
EVC Target: 7; Number of positions requested: 9 priority 1 
 


 


 
1 


 
Health 
psychology 


 
Associate/full 


 
Psychology 


 
 


 
Psychology (in 
review) 


 
100K 


 
Office+ new 
lab in SSM 


 
Program building 


 
1 


 
Quantitative 
psychology 


 
Assistant 


 
Psychology 


  
Psychology (in 
review) 


 
80K 


 
Office+ new 
lab in SSM 


 
Program building 
 


 
1 


 
Health 
sociology 


 
open 


 
Sociology 


 
 


 
Social and 
Cognitive 
Sciences 


 
60K 


 
Office (SSM) 


 
Program building 


 
 







SSHA 2010-13 Majors, Programs, and Graduate Groups: Current Faculty and Proposed SSHA Hires


Name
Established 
or Planned 
Start Date


Number of 
Majors 


Spring 10


Student 
Credit Hours 


Fall 09


Student 
Credit hours 


by senate 
members Fall 


09


Student 
Credit Hours 


Spring 10


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  PROPOSED 
2011 - 2013


Anthropology F08 18 852               496               880 660               Robin deLugan None Biological anthropologist 2010-11
Kathleen Hull
Holley Moyes


Linda-Ann Rehbun


Arts n/a n/a 1,340             188               1,337 328               Dunya Ramicova None Sustainable architecture 2012-13


Cognitive Science BA F06; BS 
F07 77 1,076             1,076             1,093             1,093             Chris Kello None Cognitive science and technology 2010-11


Teenie Matlock Cognitive neuroscience 2011-12
David Noelle (50%)


Michael Spivey
Evan Heit


Economics F07 45 1,395             923               1,208             1,208             Robert Innes None Public economics 2010-11
Shawn Kantor Health economics 2011-12
Todd Neumann Industrial organization 2012-13
Alex Whalley
Katie Winder


FLAN n/a n/a 1,516             228               1,508             216               Virginia Adan-Lifante None Literature/Spanish lingustics 2010-11


GASP n/a n/a 664 492 248 248 Keven Fellezs None Music studies/Asian music 2011-12
ShiPu Wang Visual culture, pre-20th C 2012-13


Geography n/a n/a 0 0 4 4 Yihsu Chen (50%) None
Anthonly Westerling 


(50%)


History F07 72 1076 620 1068 584 Susan Amussen Colonial American history 2010-11
Sean Malloy Modern Latin America/Mexcio 2011-12
Ruth Mostern
Sholeh Quinn


Greg Herken (ret. 
6/30/10)







SSHA 2010-13 Majors, Programs, and Graduate Groups: Current Faculty and Proposed SSHA Hires


Name
Established 
or Planned 
Start Date


Number of 
Majors 


Spring 10


Student 
Credit Hours 


Fall 09


Student 
Credit hours 


by senate 
members Fall 


09


Student 
Credit Hours 


Spring 10


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  PROPOSED 
2011 - 2013


Literature F07 70 779               415               776               456               Gregg Camfield None English Renaissance 2010-11
Jan Goggans Literature/Spanish lingustics 2010-11


Ignacio Lopez-Calvo Romantic/Victorian literature 2011-12


Manuel Martin-Rodriguez Post-colonial literature 2012-13


Cristian Ricci


Management BA F04/BS07 170 1032 0 1032 0 None None Three FTE in Provost's pool


Philosophy n/a n/a 581 52 608 141 Peter Vanderschraft None Philosophy of Mind 2012-13
Jeff Yoshimi


Political Science F07 145 1580 1169 1531 756 Thomas Hansford One  (completed) Political behavior 2010-11
Nathan Monroe Comparative politics 2011-12


Stephen Nicholson Political institutions 2012-13
Jessica Trounstine


Haifeng Huang (7/1/10)
Courtenay Ryals Conrad 


(7/1/10)


Psychology F06 340 1580 1169 5624 2922 Michele Chouinard Two (in progress) Developmental psychology 2010-11
Yarrow Dunham Quantitative psychology 2010-11


Michael Hoyt Developmental psychology 2011-12
William Shadish Quantitative psychology 2011-12


Anna Song Health psychology 2012-13
Jack Vevea Health psychology 2012-13


Jan Wallander


Jr. Developmental Psych
Sr. Health psychologist


Sr. Public Health?


Sociology F10 n/a 1738 426 1244 568 Irenee Beattie One (completed) Quantitative methods 2010-11
Nella Van Dyke Race/ethnicity/migration 2011-12
Simon Weffer Health sociology 2012-13


Paul Almeida (7/1/10)
Laura Hamilton (7/1/10)


World Heritage n/a n/a 128 128 128 0 Maurizio Forte None Heritage management/conservation 2010-11







SSHA 2010-13 Majors, Programs, and Graduate Groups: Current Faculty and Proposed SSHA Hires


Name
Established 
or Planned 
Start Date


Number of 
Majors 


Spring 10


Student 
Credit Hours 


Fall 09


Student 
Credit hours 


by senate 
members Fall 


09


Student 
Credit Hours 


Spring 10


Student 
Credit hours 


by senate 
members 


(spring 09)


Students in 
Graduate 
groups


Number of Current 
Faculty (and names)


Number of current 
Searches 


Requested FTEs (and Names)  PROPOSED 
2011 - 2013


World Cultures 
Graduate Group 2004 21 Transatlantic Colonial Latin American 


History/Golden Age
International World Heritage


19th C US West/Environmental History
Latin American Art History


US Colonial history


Social and 
Cognitive 
Sciences 


Graduate Group


2004 27 Developmental psychology 2010-11


Quantitative psychology 2010-11
Developmental psychology 2011-12


Quantitative psychology 2011-12
Health psychology 2012-13
Health psychology 2012-13


Cognitive science and technology 2010-11
Cognitive neuroscience 2011-12


Explanaiton of 
enteies in this 


section


FTE requests 
in bold 


correspnd 
either exactly 
or closely the 


the FTE 
requests by 
the majors 


and 
programs. 







Appendix 3:  SSHA  Future Space Needs (Office & Research)


Faculty Discipline Office location # Offices 
Needed


2010-2011 Dry Damp Dry Damp
Developmental psych Psych SSM 1 1 (SSM) 600
Quantitative psych Psych SSM 1 1 (SSM) 450
Cog sci/technology Cog Sci SSM 1 1 (SSM) 750
Public economics Econ SSM 1
Heritage management WH SSM 1 1 (SSM or COB) 600
quantitative methods Soc SSM 1
English renaissance Lit COB 1
Political behavior Poli Sci SSM 1 1 (SSM) 400
Spanish lit/ling Lit/FLAN COB 1
Colonial American Hist History COB 1
Biological anthropology Anth SSM 1 1 (SSM) 800


2011-12 Dry Damp Dry Damp
Music studies Arts (GASP) COB 1
Cognitive neuroscience Cog Sci SSM 1 1 (SSM) 750
Health economics Econ SSM 1
Modern Latin America Hist COB 1
Romantic/Victorian lit Lit COB 1
International relations Poli Sci SSM 1
Developmental psych Psych SSM 1 1 (SSM) 600
Health psychology Psych SSM 1 1 (SSM) 600
Race/ethnicity/immigration Soc SSM 1


2012-13 Dry Damp Dry Damp
Visual culture Arts (GASP) COB 1
Sustainable architecture Arts (MAP) SSM 1 1 (SSM) 400
Industrial organization Econ SSM 1
Post-colonial lit Lit COB 1


Philosophy of mind
Philosophy/Cogs


SSM 1
American politics Poli Sci SSM 1
Health psychology Psych SSM 1 1 (SSM) 600
Quantitative psych Psych SSM 1 1 (SSM) 450
Health sociology Soc SSM 1


               Total new offices needed 21 in SSM; 8 in 
COB


TOTAL new research space needed 12 11 1  


Future SSHA Faculty


Lab Space location Research space (sq ft)
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MEMORANDUM 


 
TO: Keith Alley, Executive Vice Chancellor and Provost 


FROM: Senate Committee on Academic Planning and Resource Allocation (CAPRA)  


RE: Response to Final Version of Academic Plans provided by the School of Engineering 
(SOE), School of Natural Sciences (SNS), School of Social Sciences, Humanities and Arts 
(SSHA), and graduate groups 


 
Introduction 
 
CAPRA has reviewed the Academic Plans submitted by all three schools.  The CAPRA 
recommendations for the next three years are summarized in Table 1, with recommended AY10-
11 searches shown in red.  Note that for one school, SNS, the recommendations are endorsed for 
all three years, and for the other two schools the Deans have requested that the second and third 
year hiring recommendations be revisited in the future.  In any case, CAPRA recommends that 
all three schools revisit their second and third year plans in the coming years to be sure they are 
adapted to changing needs.  All three schools requested some degree of “front loading” in their 
3-year hiring plan and indicated which second year hires should be considered for searches in the 
first year.  CAPRA strongly endorses this front loading given the low success rates for recent 
searches. 
 
In all cases the schools addressed CAPRA and EVC’s request that they plan for faculty hires 
over a 3-year window.  The plans, to varying degrees, attempt to balance the need for new 
faculty to support continued enrollment growth and the development of research excellence.  
Specific comments are also provided in separate sections for the individual schools below, but 
CAPRA has a number of comments that pertain to all school plans and/or planning in future 
years. 
 


1) Planning for LPSOEs and other lecturers needs to be included in the academic plans and 
the prioritization 


2) CAPRA urges The Executive Vice Chancellor and Dean of SSHA to identify a specific 
academic unit, set of units, or committee, to plan the hires for the management program; 
this really cannot be delayed further since the viability of this program is at stake. 


3) A faculty committee needs to be tasked with developing the process for the 5 "strategic" 
hires.  Ideally this selection process should be completed in fall 2010 for the first group 
of strategic hires. 


4) IPA should be tasked with developing and distributing a consistent set of current and 
projected enrollment and faculty workload numbers to the schools and CAPRA at the 
beginning of the planning process.  This would provide a consistent basis for evaluating 
student number- and workload-based requests in the academic plans. 


5) As noted below, it is urgent that UC Merced develop more approved graduate groups.  
Therefore, it would be helpful to describe how each proposed hire is related to the growth 
or establishment of a graduate group.  Of particular importance would be hires that would 
enable a group to go up for CCGA approval in the near term. 


 







School of Social Sciences, Humanities and Arts 
 
As shown in Table 1, the School of Social Sciences, Humanities and Arts (SSHA) requests a 
total of 11 priority 1 hires for AY10-11 and an additional 18 hires for AYs 11-12 and 12-13.  
This is over the EVC allocation of 21 faculty lines for three years, but in his response to the 
CAPRA question, the SSHA Dean clarified that the SSHA Executive Committee (EC) had 
concurred that the first 7 of the 11 first year hires were the highest priority and the next 4 are 
sufficiently high priority that they would like to “front load” these hires in the first year.  The 
SSHA Dean also noted that there was not yet agreement in the SSHA EC on the prioritization of 
the remaining second and third year hires and that SSHA would like to consider reprioritizing all 
future hires in subsequent Academic Plans.  Finally, the overall request for 29 faculty hires will 
apparently be reduced to the allocated 21 in future academic plans.  
 
Overall, CAPRA endorses six of the seven requested SSHA faculty lines for AY10-11 and all 
four proposed front-loaded hires.  Specifically, CAPRA believes that the position in Heritage 
Management and Conservation be reconsidered in the development of the SSHA strategic plan in 
the following years.  CAPRA agrees that there are many potential synergies between this 
position and other programs (although the same is true for many other possible hires) and that 
this heritage management has the potential to be a signature program at UC Merced (again true 
for many areas).  However, CAPRA does not agree that this is the logical first hire to “kick-start 
the management program” or to build other programs within SSHA.  Indeed, CAPRA is 
concerned that hiring purely “interdisciplinary” faculty before there is substantial depth in the 
relevant disciplines may be building these programs on sand.  Additionally, the current very low 
student numbers in courses related to heritage management make it difficult to justify when other 
SSHA programs are struggling with large student numbers and rapid growth.  Finally there are 
several areas in SSHA that are nearly large enough to begin graduate programs, which may be 
more important near term investments. 
 
CAPRA also makes the following additional comments on the SSHA Academic Plan: 


1) CAPRA concurs with the SSHA decision not to prioritize management hires in their 
Academic Plan until a clear path forward for the management program is developed; 
however CAPRA encourages SSHA to take a leadership position in developing the 
management program as quickly as possible, in particular by starting to identify key hires 
at the disciplinary center of a strong management program. 


2) CAPRA is concerned that the SSHA plan makes virtually no mention of the possibility of 
using LPSOE hires to address the rapidly increasing student/faculty ratios in some 
programs.  Although these do come at the cost of a faculty position, the larger teaching 
loads and reduced space and start-up costs for an LPSOE free faculty time to teach at the 
graduate level and develop research programs.  One strategy that has been used 
successfully in other growing programs is to run simultaneous searches for faculty and 
LPSOE for particular positions.  If the faculty search is unsuccessful, then an LPSOE can 
be hired into the position. 


3) Although SSHA is proceeding with CCGA applications for graduate groups in 
Psychology and Cognitive and Information Sciences, CAPRA notes that it is important 
that other growing programs in SSHA develop the critical mass to submit proposals for 
graduate programs if UC Merced is going to be able to continue growth of it graduate 
student population. 


 







School of Natural Sciences: 
 
As shown in Table 1, the School of Natural Sciences (SNS) requests a total of 6 priority 1 hires 
for AY10-11 and an additional 9 hires for AYs 11-12 and 12-13.  This precisely matches the 
EVC allocation of 15 faculty lines over the next three years.   
 
Overall, CAPRA endorses the 15 requested SNS faculty lines requested for the next three years 
and the proposed front-loaded hire in the first year; however, CAPRA notes that one of the 
proposed hires, the AY10-11 senior hire in ecology, seems to be based on somewhat different 
justification than the other 14 hires, which balance research contributions with teaching demands 
at the undergraduate and graduate levels in the relevant discipline.  The latter criterion does not 
seem satisfied for the proposed hire given the relatively low student demand for relevant courses.  
Indeed, the SNS response to a CAPRA question about this position states “[…]this recruitment is 
not directly supported by the numbers of current ESS or SIRs in the ESS major, or by numbers 
of biology majors with an ecology/evolutionary biology emphasis, or by some of the senior 
faculty[…]”.  However, the SNS response argues that there will be increasing teaching needs for 
lower division biology courses that could be taught by this hire and further notes that additional 
faculty leadership is needed for proposed revisions to the Earth Systems Science major to 
increase student interest in this area. 
 
CAPRA also makes the following additional comments on the SNS Academic Plan: 
 


1) CAPRA endorses the front-loading of the Organic Chemistry hire for AY10-11 and 
suggests that SNS be given the option to front-load additional hires, given the relatively 
low success rate of faculty hires. 


2) CAPRA endorses the SNS plans to hire LPSOEs in both Biology and Physics in AY11-
12.  CAPRA believes that seems a reasonable strategy for managing increasing teaching 
loads with reduced budgets and a strategy that will free faculty to teach at the graduate 
level.  CAPRA notes that chemistry is a program with large lower division service 
teaching loads that is not requesting an LPSOE in the next three years.  CAPRA 
encourages SNS to consider the possibility of an LPSOE to take on the growing lower 
division teaching load, especially if continued space and start-up limitations make faculty 
searches unsuccessful. 


3) The QSB graduate emphasis submitted application to CCGA for an independent graduate 
group, but CAPRA notes that no other groups in SNS describe plans for near-term CCGA 
applications.  The chemistry plan mentions a minimum of ten faculty required for a 
stand-alone Ph.D. program.  With the addition of three additional chemists in the next 
three years, the chemistry program will reach this target, and therefore is strongly 
encouraged to start developing a CCGA application. 


4) CAPRA commented in its questions to SNS that the start-up funding requests seemed 
very high, especially for non-laboratory hires.  SNS replied that these are the start-up 
levels that have been historically necessary to attract such hires to UC Merced.  CAPRA 
notes that start-up funds will be increasingly scarce, and strongly encourages SNS to be 
as parsimonious as possible in start-ups to ensure that there is funding for start-up in 
future years. 


 







School of Engineering: 


The initial academic plan from the School of Engineering (SOE) requested 5 faculty hires and 3 
LPSOEs in AY10-11, and an additional 11 faculty and 2 LPSOEs in the subsequent two years, as 
well as 6 cross-listed faculty lines.  This request is far in excess of the EVC allocation of 9 
faculty lines over three years.  In the response to CAPRA questions, the interim SOE Dean, 
trimmed this request to 9 top-priority requests (shown in Table 1), but noted that there was not 
time for faculty consultation on this change.  Given the big difference between the initial and the 
final hiring plan and the fact that a new SOE Dean will be appointed this year, CAPRA endorses 
an initial AY10-11 hiring plan for the first three positions given in Table 1.  These positions were 
also high priority in the original hiring plan and are well justified by teaching and/or research 
needs.  (The first priority Computer Systems senior position may be filled by a candidate 
identified during an AY09-10 CS search).  CAPRA recommends that when the new Dean 
arrives, he or she should be asked to develop a list of additional front-loaded hires for AY10-11, 
in consultation with the faculty. 
 
CAPRA also makes the following additional comments on the SOE Academic Plan: 
 


1) If the Computer Systems position is not filled by the current candidate, that position 
should be changed from full professor to open rank. 


2) CAPRA emphasizes the importance of a concrete plan to achieve ABET accreditation to 
ensure that UC Merced engineering graduates are qualified for professional licensure (at 
least in fields where such licensure is available in California:  Mechanical Engineering 
and Civil/Environmental Engineering).  Both the strategic plan and the Dean’s memos 
mention ABET accreditation, but CAPRA encourages that SOE develop a specific 
timeline and resource needs plan for fields where ABET accreditation may be possible in 
the near future.  CAPRA notes that the Dean’s memo states that lack of accreditation is 
unlikely to affect enrollment in the near term, but CAPRA is concerned that if UC 
Merced engineering alumni are unsuccessful in getting licensed, this could quickly affect 
student enrollments.  (Indeed, rapid drops in applications in other majors have been seen 
when word got out about problems in the major). 


3) CAPRA encourages SOE to develop at least one new CCGA application for a graduate 
group in the next year.  CAPRA notes that the Electrical Engineering and Computer 
Science graduate emphasis is one of the largest at UC Merced, especially in terms of the 
number of doctoral students (21).  Additionally, that program has seven faculty members 
including two who were just awarded tenure, so that might be a good program to begin 
developing a CCGA application. 


 







Table 1. Priority 1 Faculty Hiring Priorities.  CAPRA endorsed searches are shown in red.  The "*" indicates "front-loaded" hires (see recommendation text).


AY SSHA Level SNS Level SOE Level
Developmental Psychology Assoc/Full Applied Math Assistant Computer Systems Full (Open)
Quantitative  Psychology Assistant Biostatistics Open LPSOE Eng fundamentals LPSOE
Cognitive Science & Technology Asst/Assoc Ecology Full Energy Storage Technology Assistant
Public Economics Assistant Physicist (Exprt. or Theor.) Assistant Physiological Modeling Open
Heritage Mgmt & Conserv. Full Molecular Biology Open LPSOE EECS LPSOE
Quantitative Methods in Socialogy Assistant Organic Chemistry* Assistant Energy Materials Open
English Renaissance Assistant Comp. Engr (Stochast. Optim.) Open
Political Behavior Assistant
Literature/Spanish Linguistics* Assistant
Colonial American History * Full
Biological Anthropology* Assistant


Total Year 1 11.0 6.0 7.0
Music Studies/Asian Music Open Applied Math LPSOE/Open LPSOE lab design LPSOE
Cogs Neurosciences Assistant Cell Biology Assistant Mechatronics Open
Health Economics Open LPSOE Biology LPSOE
Modern Latin Amer./Mexico 20th C Assistant LPSOE Physics LPSOE
Romantic Victorian Literature Full Materials Chemistry Assistant
Comparative Politics Assistant
Developmental Psychology Assoc/Full
Health Psychology Assoc/Full
Race Ethnicity Immigration Open


Total Year 2 9.0 5.0 2.0
Visual Culture/Transnational pre-20th C Open Comp./Math Systems Bio Open
Sustainable Architecture Assistant Evolutionary Bio Full
Industrial Organization Open Physics Experimentalist Assistant
Post-Colonial Lit in English Open Theoretical Chem. Full
Philosophy of Mind Assistant
Political Institutions Assistant
Health Psychology Assoc/Full
Quantitative Psych. Open
Health Sociology (open Open


Total Year 3 9.0 4.0 0.0
Total 2010-201 Total 29.0 15.0 9.0


2011-2012


2010-2011


2012-2013





		CAPRA Recommendations to EVC on School Academic Plans

		Schools FTEs requests Table 1






Student Enrollment by Credit Hours in Fall 2010 


 Percentage (and number) of Students in Fall 2010 


 Fewer than 12 Credit Hours 12 to 15 Credit Hours 15 or More Credit Hours 


Lower Division 0.2% (5) 45.1% (1060) 58.3% (1491) 


Upper Division 1.6% (26) 33% (522) 65.3% (1033) 
Data Provided by IPA 


 






























		SOE 2010-2011 Authorization for FTE Searches

		Natural Sciences 2010-2011 Authorization for FTE Searches

		SSHA 2010-2011 Authorization for FTE Searches






RECRUITMENT REPORT FOR THE ACADEMIC YEAR OF 2009-2010 
 
 
Recruitment 
The recruitment team had the primary responsibility of identifying, reaching, and 
soliciting enough qualified students to apply and to ultimately enroll at the university. 
They approached this challenge by laying out a general strategic model followed by five 
regional strategic models (Southern California, Southern Valley, Northern Valley, San 
Francisco Bay Area, and Visitor Center) comprised of four major points that would 
contribute to the goals of the Outreach Strategic Model: 1) Quality and Innovated 
Teaching, 2) Personal Attention, 3) Experiential Opportunities Contributing to 
Professional Preparation, and 4) Affordability.  
 
Strategy  
Implement a comprehensive Strategic Plan specific to recruitment that would increase 
the volume of qualified applicants at both the freshman and transfer level, ultimately 
enabling us to reach the desired enrollment goal.   
 
Staff Training: 
The need for a more comprehensive staff training became much more of a priority as 
we prepared for the 2009-2010 academic year. The following areas were emphasized: 
 


• A consistent message among the outreach staff pertaining to UC Merced.  
• The implementation a clear and comprehensive strategic plan specific to 


the recruitment and yield of UC-eligible students.  
• The development by regional staff of strategic models specific to their 


region. 
• The implementation of critical thinking skills into recruitment strategies. 
• Consistent familiarity with academic programs offered at UC Merced. 
• Consistent familiarity with student support services offered at UC Merced. 
• Consistent familiarity with the academic experiential programs offered at 


UC Merced. 
• Development and implementation of a Staff Manual outlining all academic 


majors, minors, and research for use in the field. 
 
Recruitment and Yield 
Each region was designated a specific target number of applicants that would be 
required to achieve desired enrollment numbers. Each region’s target was determined 
by the number of previous applications, admits, and SIRs ranging from 2005-2009.  
 
Objectives: 


• Continue to improve the regional model to develop relations with local educators, 
improve access to students and foster greater interest and willingness to enroll at 
UC Merced in targeted regions. 


• Develop, implement, and maintain a comprehensive recruitment calendar. 
• Implement an effective yield strategy and assist with the anti-melt campaign. 







• Each regional staff member should become more responsible for the 
implementation of the Strategic Model indigenous to their area, and entrusted 
with a monetary budget from which to implement programming in their region.   


• Develop a more efficient means of the collection of data for evaluation and 
assessment.  


• Design and implement UC Merced presentations that convey a consistent 
message and information pertaining to UC and UC Merced admissions and 
opportunities.  


 
Regional Model: 
The staff worked effectively to successfully implement our concept for a regional model 
and hired a new admissions officer dedicated to the San Francisco Bay Area and 
Sacramento region. The region for the Southern Valley representative was expanded to 
cover the San Fernando Valley and Ventura and Santa Barbara counties. While the San 
Diego area was not assigned a regional representative, the Los Angeles regional 
representative was able to cover some designated selected programs. Northern 
California, the Central Coast and the Imperial Valley were based on staff availability. 
Extra strategies were implemented in the Fresno region to increase the number of 
applicants to the university. This year a designated staff member was solely responsible 
for the North and Central San Joaquin Valley.   
 
Comprehensive Recruitment Calendar: 
Like former years, we studied and assessed the outcomes of recruitment visits and their 
conversion to actual enrollees. Data states that we continue to yield students 
prominently from the Bay Area, Southern California and the Central San Joaquin Valley. 
The students that enroll at UC Merced come from a broad range of schools from where, 
in most cases, one in less than three students originate. 
 
Contrary to past practices, in which we utilized the statewide CCUN and CCUD as our 
primary source of identifying which schools we would target, we felt confident in utilizing 
our own data in implementing our recruitment strategies for the year. Again this year, 
UC Merced participated in California NACAC college fairs, as well as ones in Seattle 
and Tacoma, Washington, and Portland, Oregon. We also responded to requests from 
schools that had in the past yielded applicants, admits, SIRs and enrolled students.  
Along with participating in college fairs, the staff provided application workshops and UC 
Merced information sessions.  This year, the outreach staff conducted 918 application 
workshops and information visits for high schools, community colleges, and middle 
schools and attended community-sponsored events.  
 
Events and Recruitment Efforts (refer to tables 1 and 2) 
This year saw the recruiting staff engage with over 30,000 students. We enhanced our 
contact database by well over 6,700 prospective students. Again, our staff was ever 
vigilant and accessible in providing a wide array of admissions services to prospective 
students, counselors, schools, and community-based organizations. The staff provided 
over 400 school presentations, participated in over 350 college fairs, and conducted 
over 150 school visits.  







 
Yield Campaign 
Yield continues to be an important element in the admissions process.  This year we 
continued with a multi-faceted plan that included: 
 
Visiting school sites and meeting with students who had applied and been admitted to 
UC Merced. Schools again were prioritized by those who had demonstrated a high 
number of applicants, admits and SIRs over the previous three years. Regional 
representatives also were provided the discretion of visiting schools that they felt 
demonstrated potential in providing students in the future.  
 
Communications were developed by the senior staff on behalf of the regional staff to be 
used in communicating with both admitted freshmen and high school college advisers.  
Each regional representative was to contact and inform college advisers in coordinating 
their school visit with admitted students. Concessions were also made to offer 
presentations for juniors interested in UC Merced. A follow-up e-mail was sent to 
college advisers to confirm their visit accompanied by a roster of admitted students from 
their respective high school.  
 
Again, staff contacted admitted students with a series of electronic communications to 
inform students of upcoming high school visits and to remind them of important dates. 
Each regional representative was expected to visit with admitted students at 75 to 100 
high schools within their region. This strategy was very effective in developing and 
nurturing relationships with students that kept them personally connected with an 
accessible regional representative. The early stages of this strategy saw many students 
finding out on the day of the high school visit that they had been admitted to UC 
Merced. The turnout for high school visits reached nearly 75%. 
 
A comprehensive phone campaign was implemented. Current UC Merced students 
were hired to call all admitted students.  The campaign provided admitted students the 
opportunity to receive a personal contact and insight into student life at UC Merced.  
Over a two-and-a-half month period, student phone callers communicated with over 
7,300 admitted freshmen and 545 transfer students. 
 
The Inside UC Merced Overnight program was again a popular and highly requested 
program. Seventy-seven admitted students participated in the program (an additional 5 
canceled). Sixty-eight students who originally registered for the program eventually 
submitted their SIR to UC Merced. 
 
Freshman Outcomes (this data does not include referrals) (Refer to Tables 1-3 as 
of 6/12/2010) 
 
Freshman Applications: 
Overall Fall 2010 applications increased 14.67% (N=1517) resulting in a increase in 
freshman applications of 11.2% (N=1024). Applications from Central Valley schools 
showed growth (N=198). With a stronger regional presence, we saw increased 







freshman applications in Sacramento (17.1%), San Francisco Bay area (26.1%), 
Fresno, Kings, and Kern region (19.84%) counties. Los Angeles (N=145), 
Fresno/Kings/Kern area (N=124), and San Francisco Bay Area (N=653) demonstrated 
the highest increase in number of applicants.  
 
An area of concern was the decrease of applicants from Madera and Merced counties. 
Theories that have been surmised are that more UC-eligible students are graduating 
from these counties and choosing to attend a UC farther from home. Otherwise, it is 
thought that economic challenges may have prompted them to choose the option of 
attending a CSU or a community college.  
 
Freshman SIRs: 
Overall yield increased for freshman SIRs 13.62% (N=248). The Sacramento region 
experienced the most significant positive change as SIRs increased 52.17% (N=24). 
Los Angeles SIRs increased 31.58% (N=60) as well. Significant increases occurred in 
the Santa Barbara/Ventura region at 89.47% (N=17) and the San Francisco Bay area 
16% (N=48). The largest deficit occurred in Riverside/San Bernardino at -28% (N=14), 
followed by Orange County 23.81% (N=10).  
 
Transfer Outcomes (this data does not include referrals) (Refer to Tables 4-6 as of 
6/12/2010) 
 
Transfer applicants: 
Overall Fall 2010 Transfer applications increased 43.25% (N=493). Significant 
increases took place in Northern Central Valley 54.29% (N=19), San Francisco Bay 
area 45.10% (N=138), Los Angeles 44.98% (N=130), Orange County 82.86% (N=58), 
and San Diego/Imperial Counties 86.05% (37). Biggest decrease occurred in the 
Central Coast region -21.21% (N=7).  
 
Transfer SIRs: 
Overall yield increased for transfer students 60.66% (N=74). Significant increases took 
place in Northern Central Valley 54.29% (N=19), San Francisco Bay area 46.67% 
(N=14), and Los Angeles 65% (N=13). Biggest decrease was Central Coast -33.3% (-
1).  
 
Overall Assessment and Conclusion 
This year saw a significant increase in applications to UC Merced, and the academic 
quality of applicants, admits, and SIRS improved. The overall quantity of SIRs increased 
by almost 18.36%; this, coupled with referral students, well exceeded our overall goal of 
1,600 SIRs. 
 
Our increased efforts in the Fresno, San Francisco, Orange and Sacramento areas, 
with a full-time staff member in place, allowed us to be more accessible and visible in 
significant regions. The consistent presence of a UC Merced representative in San 
Francisco Bay Area and Sacramento made a significant difference. In particular, the 
eastern portion of the Bay Area has long produced a high number of applicants and 







yielded an equally strong number of students to UC Merced. With a more consistent 
plan for the San Francisco and Sacramento areas, significant increase in applicants and 
SIRS took place.  
 
Fall 2011 will include a continued proactive approach to the Fresno high schools in 
partnership with the Center for Educational Partnership and Fresno Unified School 
District.  
 
Yield activities emphasized a more personal approach to admitted students, including 
meeting with admitted students at their respective high schools and personally 
delivering their admission to UC Merced. A greater emphasis in collaborating with high 
school college advisers also established relationships beneficial to recruitment efforts 
for the future.  
 
Overall, our strategic approach to recruitment and yield efforts proved fruitful, but not 
without room for improvement. Our goals and objectives were appropriate in 
implementing a very aggressive approach to our recruitment efforts, but at times may 
have proved to be a bit overambitious. We have already begun the early design of a 
foundation for our approach for Fall 2011 with more realistic goals that will allow for the 
inclusion of promising target schools and/or regions. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







Tables 1-8 
 
Table 1: Total Number of Events, Workshops, Presentations, etc. 
Community College Application Workshops 22 
Community College Appointments 74 
Community College UCM Presentation 29 
Educators 5 
ERA events 103 
Frosh Yield 86 
High School College Fairs 188 
High School UC Application Workshops 115 
High School UC/UCM Presentation 203 
Middle School Presentation 5 
Transfer College Fairs 88 
Video Chat 1 


Total Events 919 
  
Table 2: Total Number of Contacts  
Contact Cards 6,606 
Contact Card Connections 6,788 
Educators Contacted/Advised 933 
Students advised 12,295 
Visited Table 30,330 


 
Table 3: Total increase in UC Merced applicants by Regions 
Region % Increase # Increase 
 All Regions - All Level Applicants 14.76% 1517 
 SAN FRANCISCO BAY AREA 28.23% 791 
 LOS ANGELES 9.25% 275 
 FRESNO/INYO/KINGS/KERN/TULARE 23.15% 160 
 ORANGE 18.08% 117 
 SACRAMENTO/YOLO/PLACER/EL DORADO 20.82% 96 
 NORTHERN CENTRAL VALLEY 10.85% 88 
 
Table 4: Total increase in UC Merced 
Freshman applicants by Regions   
Region % Increase # Increase 
 All Regions - Freshman Applicants 11.20% 1024 
 SAN FRANCISCO BAY AREA 26.16% 653 
 LOS ANGELES 5.40% 145 
 FRESNO/INYO/KINGS/KERN/TULARE 19.84% 124 
 NORTHERN CENTRAL VALLEY 11.11% 74 
 SACRAMENTO/YOLO/PLACER/EL DORADO 17.10% 72 
 ORANGE 10.23% 59 
 
   







 
 
 
 
 
 
 


Table 5: Total increase in UC Merced 
Transfer applicants by Regions 
Region % Increase # Increase 
 All Regions - Transfers Applicants 43.25% 493 
 SAN FRANCISCO BAY AREA 45.10% 138 
 LOS ANGELES 44.98% 130 
 ORANGE 82.86% 58 
 SAN DIEGO/IMPERIAL 86.05% 37 
 FRESNO/INYO/KINGS/KERN/TULARE 54.55% 36 
 SACRAMENTO/YOLO/PLACER/EL DORADO 60% 24 
 
Table 6: Total increase in UC Merced 
SIRs by Regions   
Region % Increase # Increase 
 All Regions - All Level SIRs 18.36% 212 
 LOS ANGELES 34.76% 73 
 SAN FRANCISCO BAY AREA 18.79% 62 
 SACRAMENTO/YOLO/PLACER/EL DORADO 63.83% 30 
 FRESNO/INYO/KINGS/KERN/TULARE 15.06% 25 
 SANTA BARBARA/VENTURA/SLO 79.17% 19 
 NORTHERN CENTRAL VALLEY 6.23% 16 
 
Table 7: Total increase in UC Merced 
Freshman SIRs by Regions   
Region % Increase # Increase 
 All Regions - Freshman SIRs 13.62% 248 
 LOS ANGELES 31.58% 60 
 SAN FRANCISCO BAY AREA 16% 48 
 SACRAMENTO/YOLO/PLACER/EL DORADO 52.17% 24 
 FRESNO/INYO/KINGS/KERN/TULARE 13.33% 20 
 SANTA BARBARA/VENTURA/SLO 89.47% 17 
 MONTEREY/SAN BENITO/SANTA CRUZ 57.14% 4 
 
Table 8: Total increase in UC Merced 
Transfer SIRs by Regions   
Region % Increase # Increase 
 All Regions - Transfer SIRs 60.66% 74 
 NORTHERN CENTRAL VALLEY 54.29% 19 
 SAN FRANCISCO BAY AREA 46.67% 14 
 LOS ANGELES 65% 13 
 RIVERSIDE/SAN BERNARDINO 233.33% 7 
 SACRAMENTO/YOLO/PLACER/EL DORADO 600% 6 
 FRESNO/INYO/KINGS/KERN/TULARE 31.25% 5 








Proposed Communications Plan
2010‐11


CollegeBoard Names Purchase None Prospects 7/6/2009 Done
Hobsons International Print Guides (Profile) None International Prospects 7/23/2010 Done
Frosh/Transfer Teaser Reprint with MINOR revisions None Prospects 9/1/2010 Done
Preview Day Postcards Preview Day Prospects 9/9/2010 Done
Global Grant Brochure None Prospects/Applicants/Admits 9/10/2010 Done
Postcards to CollegeBoard Students and Families None Prospects 9/10/2010 Done
Regional Rep. Fliers None Prospects 9/13/2010 Done
Quick Facts for Counselors (IPA Info) Counselor Conference Educators 9/13/2010 Done
Preview Day Posters Preview Day Prospects 9/15/2010 Done
E‐mail ‐ Spring 2011 Acknowledgment None Applicants 9/15/2010 Done
Portal Message 1 to Spring Applicants None Applicants 9/15/2010 Done
Important Dates for Counselors Counselor Conference Educators 9/20/2010 Done
Letter and Preview Day Posters to Counselors Preview Day Educators 9/22/2010 Done
E‐mail ‐ Invitation to Preview Day and CollegeWeek Live Preview Day Prospects 9/22/2010 Done
Freshman Viewbook Reprint with MINOR revisions None Prospects 10/1/2010 Done
E‐mail ‐ Second Invitation to Preview Day, Application Preview Day Prospects 10/1/2010 Done
Preview Day Agendas Preview Day Prospects 10/12/2010 Done
UC for You Agendas UC for You Prospects 10/20/2010 Done
Spring 2011 Rollover ‐ Portal/E‐mails/Editing None Spring Admitted Students 10/21/2010 Done
Portal Message 2 to Spring Applicants None Spring Applicants 10/22/2010 Done
Portal Message 3 to Selected Spring Admits None Spring Admitted Students 10/22/2010 Done
Personalized Postcards (ELC) None Prospects 11/10/2010 Done
Personalized Postcards (QOT) None Prospects 11/10/2010 Done
Online Solution ‐ Zinch ‐ E‐mail and online campaign None Prospects 11/17/2010 Done
E‐mail ‐ All Contacts ‐ Application Filing Period & Live Chat None Prospects 11/19/2010 Done
E‐mail ‐ International Prosepcts from Zinch and AC&U None International Prospects 11/23/2010
Visitor Guide Reprint None Prosepcts 11/24/2010 At Print
Submit Article to American Colleges and Universities (AC&U) None International Prospects 11/24/2010
Admission Brochure MINOR REVISIONS to Jennifer None Admitted Students 12/1/2010
E‐mail ‐ Frosh Acknowledgment None Applicants (Frosh) 12/17/2010
E‐mail ‐ Transfer Acknowledgment  None Applicants (Transfer) 12/17/2010
Postcard to applicants in the system ‐ Mailing 1 None Applicants (Both) 12/20/2010


Project
Date Complete 


or MailedAssociated Event Audience Status


Updated 12/1/2010







Counselor Newsletter None Educators 1/10/2011
Postcards to Applicants in the System ‐ Mailing 2 None Applicants (Both) 1/13/2011
Graduate Piece None Graduate Prospects 1/15/2011
Portal Message 1 to Applicants None Applicants (Both) 1/21/2011
Acknowledgment w/Fin Aid ‐ Frosh  None Applicants (Frosh) 1/25/2011
Acknowledgment w/Fin Aid ‐ Transfer None Applicants (Transfer) 1/29/2011
E‐mail ‐ Transfer Application Update Reminder None Applicants (Transfer) 1/29/2011
Acknowledgment w/o Fin Aid ‐ International None Applicants (International) 2/5/2011
E‐mail ‐ Invitation to Count Me In None Count Me In 2/11/2011
Portal Message 1 to Admits None Admitted Students 2/17/2011
Portal Message 2 to Applicants None Applicants (Both) 2/17/2011
Admission notifications None Admitted Students 2/18/2011
Count Me In Letter, Poster and FAQ None Count Me In 2/19/2011
E‐mail ‐ Check Application Status and FAFSA reminder None Admitted Students 2/22/2011
Portal Message 3 to Applicants None Applicants (Both) 3/1/2011
Admission Brochure, Letter, Flier Reg. Frosh 1 All Admitted Students 3/2/2011
E‐mail ‐ Chancellor's Receptions Chanc. Recept. Admitted Students 3/2/2011
E‐mail ‐ Count Me In Reminder None Count Me In 3/2/2011
Portal Message 2 to Admits None Admitted Students 3/3/2011
Bobcat Day Postcards ‐ Handout Bobcat Day Admitted Students 3/8/2011
Chancellor's Reception Invitations Chanc. Recept. Admitted Students 3/8/2011
Admission Brochure, Letter, Flier Reg. Frosh 2 All Admitted Students 3/10/2011
Admission Brochure, Letter, Flier, Reg. Transf ‐ Rolling All Admitted Students 3/10/2011
E‐mail ‐ Chancellor's Receptions Reminder Chanc. Recept. Admitted Students 3/10/2011
E‐mail ‐ International Focus 1 None Applicants (International) 3/10/2011
Portal Message 3 to Admits None Admitted Students 3/10/2011
Portal Message 4 to Applicants None Applicants (Both) 3/10/2011
Admission Brochure, Letter, Flier Reg. Frosh 3 All Admitted Students 3/15/2011
Bobcat Day Postcards ‐ Mail  Bobcat Day Admitted Students 3/15/2011
Engineering Brochure None Prospects 3/15/2011
Key Dates for Admitted Students All Admitted Students 3/15/2011
E‐mail ‐ ENG Dean None Admitted Students 3/16/2011
E‐mail ‐ NS Dean None Admitted Students 3/17/2011
Portal Message 4 to Admits Chanc. Recept. Admitted Students 3/17/2011







Proposed Communications Plan
2010‐11


E‐mail ‐ SSHA Dean None Admitted Students 3/18/2011
E‐mail ‐ International Focus 2 None International applicants 3/24/2011
Portal Message 5 to Applicants None Applicants (Both) 3/24/2011
Denial Letters ‐ Frosh None Denied Students 3/31/2011
Portal Message 5 to Admits None Admitted Students 3/31/2011
Tri‐fold brochure for Referral Pool (in lieu of packets) None Referral Pool 4/4/2011
E‐mail ‐ Chancellor's Reception Thank You Chanc. Recept. Admitted Students 4/7/2011
E‐mail ‐ Last Bobcat Day Reminder Bobcat Day Admitted Students 4/7/2011
Portal Message 6 to Applicants None Applicants (Both) 4/7/2011
E‐mail ‐ Frosh Ref Pool Admit Notification None Referral Pool 4/8/2011
E‐mail ‐ Transfer Day  Transfer Day Admitted Transfer 4/10/2011
Invitation to Transfer Day Transfer Day Admitted Transfer 4/10/2011
Referral Pool Letter None Referral Pool 4/12/2011
E‐mail ‐ Bobcat Day Reminder Bobcat Day Admitted Students 4/14/2011
Portal Message 6 to Admits Bobcat Day Admitted Students 4/14/2011
Bobcat Day Programs Bobcat Day Admitted Students 4/15/2011
E‐mail ‐ Bobcat Day Confirmation Bobcat Day Bobcat Day Registrants 4/16/2011
E‐mail ‐ Bobcat Day Thank You Bobcat Day Bobcat Day Attendees 4/21/2011
Portal Message 8 to Applicants None Applicants (Both) 4/21/2011
E‐mail ‐ SIR/Housing Deadline Reminder None Admitted Students (Frosh) 4/28/2011
Portal Message 7 to Admits None Admitted Students 4/28/2011
E‐mail ‐ Frosh Ref Pool Reminders None Referral Pool (Frosh) 4/29/2011
E‐mail ‐ Transfer Day Reminder Transfer Day Admitted Students (Transf) 5/1/2011
Portal Message 9 to Applicants None Applicants (Both) 5/5/2011
E‐mail ‐ Transfer Day Confirmation Transfer Day Transfer Day Registrants 5/8/2011
E‐mail ‐ Transfer Referral Pool None Transfer Referral Pool 5/10/2011
Transfer Referral Letter None Transfer Referral Pool 5/10/2011
E‐mail ‐ Transfer Day Thank You Transfer Day Transfer Day Attendees 5/11/2011
E‐mail ‐ Frosh Ref Pool Reminders 2 None Referral Pool (Frosh) 5/12/2011
E‐mail ‐ Transfer Reminders None Admitted Students (Transf) 5/27/2011
E‐mail ‐ Transfer Referral Pool None Transfer Referral Pool 6/8/2011


Updated 12/1/2010








E-mail Message sent Friday, November 19 to Prospective Applicants 
 
 


 
 


Greetings from UC Merced! 


Are you thinking about your college destination next year? If so, I'm writing to encourage you to 
keep the best options open! Consider applying to UC Merced for the Fall 2011 semester if you 
haven't done so yet.  Below are some helpful links and resources for prospective freshman 
and transfer applicants:  


 Apply online at www.universityofcalifornia.edu/apply for the Fall 2011 semester 
before the end of the priority application filing period on Tuesday, November 30, 2010.  


o If you haven't started your application yet, don't delay! Remember, you can save 
your work and submit it by November 30.  Download a quick start guide for 
important UC application tips:  


 Freshman Quick Start Guide  
 Transfer Quick Start Guide  


o Do you have questions about UC eligibility requirements? Review them on our 
website .  


 Freshman applicants are students who have or will receive a high school 
diploma or equivalent before the Fall 2011 semester starts, but have not 
enrolled in a regular session at any college or university.  


 Transfer applicants are students who, after high school, enrolled in a 
regular session at another college or university.  If you attended college 
while in high school, apply as a freshman.   


 View important upcoming dates and deadlines:  
o Freshman applicants (be sure to pay special attention to the information about 


taking your ACT Plus Writing and/or SAT Reasoning AND SAT Subject tests by 
the December 2010 testing dates).  


o Transfer applicants  
 Learn more about UC Merced:  


o Chat online with an admissions advisor and get answers at 
admissions.ucmerced.edu/admissions-faq  







o Find out more information about financial aid by visiting the UC Merced 
Financial Aid Website , sending an e-mail to finaid@ucmerced.edu or calling 
(209) 228-4243.  


o Come see our beautiful campus! Sign up for a tour at tours.ucmerced.edu  


Questions? 
Visit our website at admissions.ucmerced.edu , e-mail us at admissions@ucmerced.edu or call 
us at (866) 270-7301 (toll-free in California) or (209) 228-4682. We wish you all the best and 
hope to hear from you soon. 


Sincerely, 


Encarnacion Ruiz 
Director of Admissions 
University of California, Merced 


 


Email Message Sent Thursday, October 14 to Prospective Applicants 


Hi Regan, 


I am writing to remind you that UC Merced's third annual Preview Day, our fall open house, is 
coming up this weekend. The details follow: 


 Saturday, October 16, 2010   
 10:00 a.m. - 2:30 p.m. (Check-in begins at 9:30 a.m.)  
 University of California, Merced campus - 5200 N. Lake Road, Merced, CA 95343 


If you haven't done so yet, I encourage you to sign up via our Preview Day Web page . There 
you will find a schedule of the day's events, parking information, a campus map, directions and 
more. You can also view the agenda here .  


If you have any questions, please call us: (209) 228-4682 or (866) 270-7301 (toll-free in 
California). You can also visit our Web site. I hope to see you on campus this Saturday. 


Sincerely, 


Encarnacion Ruiz 
Director of Admissions 
University of California, Merced 


 


 







E-mail Sent 10/4/10 to Prospective Applicants 
 
 


 
 


Dear Regan,  


Please allow me to introduce myself. I am Encarnacion Ruiz, the Director of Admissions for the 
University of California, Merced. Students are discovering the benefits of UC Merced, which is 
reflected by the Fall 2010 entering class, the largest to date. During this exciting time, I am 
writing to let you know about important dates and upcoming events that will give you an 
opportunity to learn more about the UC Merced campus and the University of California.   


Preview Day (UC Merced's Fall Open House)  
Saturday, October 16, 2010  
10 a.m.-2:30 p.m. (Registered guests can check in beginning at 9:30 a.m.)  
Meet UC Merced faculty, students, and staff; attend academic presentations; learn about 
admissions and the financial aid process; take special campus tours and more.  
Sign up online here via the Preview Day page .  


CollegeWeek Live - University of California Day    
Thursday, October 7, 2010  
Visit UC Merced and the other UC campuses online and get answers to your questions in real 
time. Chat with admissions representatives, watch live video presentations and more.  Please 
note: The UC Merced video presentation begins at 11:00 a.m. Pacific Time, featuring UC 
Merced students who will be available to answer your questions.  You can sign up for 
CollegeWeek Live online using the above link. 
 
Apply Online    
If you plan to apply for the Fall 2011 semester, the University of California online application is 
available now. Students can begin to work on the application, save the information and submit it 
during the priority filing period November 1-30 (see link to application above).     


We are Here to Help 
If you have questions about UC Merced, you can call us at (866) 270-7301 (toll-free in 
California) or contact us using the information below. 







Contact Us  
Web site: admissions.ucmerced.edu  
Phone: (209) 228-4682  
E-mail: Iwant2be@ucmerced.edu  


Best wishes,   


Encarnacion Ruiz  
Director, Office of Admissions  
University of California, Merced  























Examples of Library Information Literacy Instruction 


1. “Searching the Biomedical Literature: An Introduction.” June 15, 2010. Sara Davidson 
and Donald A. Barclay.  


 
2. “Search Tips.” April 14, 2010. Teal Smith. 


 
3. “Publishing in Academe.” April 1, 2010. Emily Lin. 


 
4. “Writing 101: Profile of a Research Community.”  March 30, 2010. Susan Mikkelsen. 


 
5. “Writing 101: Library Resources and Research Tips.” March 30, 2010. Susan Mikkelsen. 


 
6. “Primary Sources.” March 30, 2010. Susan Mikkelsen. 


 
7. Scholarly vs. Popular–Battleship!. Spring 2010. Teal Smith. 


 
8. “Plagiarism for Fun And Profit.” Presented to Professor Gregg Herken’s History 100 


courses in 2006 and 2007. Donald A. Barclay. 
 



http://libguides.ucmercedlibrary.info/biomedical_research�

http://libguides.ucmercedlibrary.info/search_tips�

http://libguides.ucmercedlibrary.info/publishing-in-academe�

http://libguides.ucmercedlibrary.info/wri101_vanbebber_mikkelsen�

http://libguides.ucmercedlibrary.info/wri101_merrill_mikkelsen�

http://libguides.ucmercedlibrary.info/primarysources�

http://www.quia.com/ba/408563.html�

http://ucmercedlibrary.info/images/WASC/herken%20plagiarism.ppt�
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Hands-On Exercise
Completing this exercise will
familiarize you with the basics of
searching the biomedical
literature. 


Download the exercise:
Searching the Biomedical
Literature


Comments (0)


Chat with a Librarian 24/7


Your Question/Message


You will be prompted and 
required to enter an email 
address before your chat 


session begins


Ask a Librarian


Comments (0)


Reference Materials
Visit Databases & Articles --
>Reference


Look for collections e.g. Oxford
Reference Online, Credo Reference.


Use these search tools to find
background information or
definitions on a topic.


Comments (0)


 


 Databases for Biological Researchers


UCM Library Databases for Biology & Medicine  
A handy list of a dozen databases of interest to biomedical researchers.


PubMed      
PubMed comprises more than 19 million citations for biomedical literature from MEDLINE, life
science journals, and online books. Coverage extends from 1951 to the present.


PubMed Tutorials  
Taking advantage of these online tutorials w ill turn anyone into a PubMed master in no time.


PubMed Clinical Queries
for systematic review s


Biosis Previews      
A collection of citations and abstracts many of w hich link directly to full-text articles from
BioOne.


Web of Science      
Web of Science citation databases contain information gathered from thousands of scholarly
journals, books, book series, reports, conferences, and more.


Web of Science Tutorial  
This online tutorial w ill help you get the most out of a database that offers a number of useful,
if not alw ays obvious, special features.


PsycInfo  
The PsycINFO database contains citations to articles in over 1,300 professional journals,
conference proceedings, books, reports, and dissertations in psychology and related
disciplines. Most citations include abstracts. Coverage from 1840 to the present.


Psychology: A Sage Full-Text Collection  
Contains 35 full text journal in areas such as applied psychology, environment psychology,
language acquisition, personality and social psychology. Coverage is from 1969-present.


Comments (0)


 


 


 


Reference Librarian


Sara Davidson


sdavidson2@ucmerced.edu


Contact Info:


209-205-8237


Library Off ice 275D


Send Email


Links:


Profile & Guides


Comments (0)


Reference Librarian


Donald Barclay


Contact Info:


UC Merced Library


Room 275 E


5200 N. Lake Rd.


Merced, CA 95343


209.201.9724


Send Email


Links:


Website / Blog


Profile & Guides


Subjects:


All areas


Comments (0)
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Searching the Biomedical Literature: An Introduction  Tags: biology medical medicine biomedical life sciences natural sciences pubmed medline w eb of science biosis  
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Search Basics
There are a few different tricks you
can try when searching library
databases and catalogs and even
Google.


These search tips won't work
universally for all databases and
search engines, but most
databases and search engines
have a page on how to best search
within them. This kind of information
is often found under a Help link.


Comments (0)


Check the References
When you find a scholarly article that
is relevant to your topic, always
check the references at the end.
There's a good chance that the
research the article's author did to
write their paper may be useful to
you, too.


The same goes for well-researched
books that include references at the
end. And although you should not
cite Wikipedia in a paper, a well-
researched Wikipedia article on your
topic may have valid references at
the end that you can check out.


Comments (0)


 


 


 


 


Search Tip 1: Boolean Operators (AND, OR, NOT)
Boolean operators are words you can use between your search terms to either
broaden or limit your search.


Use OR to broaden your search. For example, if you search advertising OR commercials,
you will find articles that include both terms.


 


In contrast, use AND and NOT to narrow your search. For example, if you search
advertising AND commercials, you will only find articles that include both terms.


And, if you search advertising NOT commercials, you will find articles that include the word
advertising except for those that also include the term commercials. In Google, use a
minus sign instead of NOT (e.g. advertising -commercials).


Comments (0)


Search Tip 2: " "
Use quotation marks around words to limit your search. Adding quotation marks will
search those words as a phrase.


For example, if you search asian american, you'll find articles with the term asian
american, but you'll also find articles that only have the term asian and articles that only
have the term american. Search "asian american" instead; this will only find articles with
those two words together and in that order.


Comments (0)


Search Tip 3: Truncation ( * )
Use truncation to broaden a search.


To truncate a word, add the * symbol at the point where you will get the most impact, e.g.
advertis*. Using truncation with a word searches all words that begin the the same way up
to the point of the * symbol, so the point of most impact is the point where that word is


Librarian


Teal Smith


Contact Info:


University of California, Merced


Kolligian Library, 275J


209-201-6485


Send Email


Links:


Profile & Guides


 


Home


  Library Home   »   Subject & Course Guides Home  »  Search Tips


Search Tips 
Basic tips and strategies to help you do research (boolean, truncation, and other nifty tricks)


Last update: Apr 14th, 2010  URL: http://libguides.ucmercedlibrary.info/search_tips   Print Guide    RSS Updates  
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most shared with similar words. So, if you truncate advertise as advertis*, you will also
search all of the following words at once:


advertise
advertising
advertisement
advertiser


 


Be careful, though. Sometimes truncating a word will search words unrelated to your
topic. For example, if you search hero*, you will search the following words:


hero
heroic
heroes
heroism
heroine


but you will also search


heroin


Comments (0)


Search Tip 4: Search Similar Terms
Search similar terms to broaden a search.


To search similar terms in Academic Search Complete (and other EBSCOhost
databases), first go to the Advanced Search page. Type in your search term(s), select
Apply Related Words (under the Search Options green bar), then hit the search button. For
example, a search for neoplasm with Apply Related Words checked would also search for
tumor, tumour, tumors, etc.


In Google, use a tilde symbol ( ~ ) to achieve this result: adding a tilde before a word will
search similar words. For example, ~health also searches words like healthy, fitness,
nutrition, medical, etc.


Comments (0)
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UC Websites


Reshaping Scholarly Communication


eScholarship


DataCite Press Release


Comments (0)


Open Access Policies


NIH Public Access Policy


Harvard University Open Access Policy


MIT Open Access Policy


Duke University Adopts Open Access
Policy


Comments (0)


 


 


 


Tools and Resources for Authors


Directory of Open Access Journals


SHERPA RoMEO
Use this site to f ind a summary of permissions that are normally given as
part of each publisher's copyright transfer agreement. Categorizes
publishers based on their open access policies.


Creative Commons http://creativecommons.org/
Provides free licenses and other legal tools to mark creative w ork w ith
the freedom the creator w ants it to carry, so others can share, remix, use
commercially, or any combination thereof.


Open Data Commons
Open Data Commons is the home of a set of legal "tools" to help you
provide and use open data.


Data Repositories
Directory of open data repositories categorized by discipline.


Comments (0)


Further Reading


Lynch, C. "The Shape of the Scientific Article in The
Developing Cyberinfrastructure," CTWatch Quarterly,
Volume 3, Number 3, August 2007.


Comments (0)


 


Subject Guide


Emily Lin


Contact Info:


Head, Digital Assets


UC Merced Library


209.658.7146


Send Email


Links:


Profile & Guides
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Publishing in Academe 
Last update: Apr 1st, 2010  URL: http://libguides.ucmercedlibrary.info/publishing-in-academe   Print Guide    RSS Updates  
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Assignments


Annotated Bibliography
This assignment requires that the selected
resources be accurately cited in the appropriate
citation format (APA, MLA, etc.) Along w ith the
citation helps provided by your instructor, you
may w ant to consider using RefWorks.


Refworks  
An online tool that helps you manage, store,
format and cite resources used in the research
process.


Literature Review
This assignment w ill utilize many of the same
resources needed for the Profile of Research
Community and Annotated Bibliography
assignments. In addition, students w ill need to
locate key scholars associated w ith their topics
and be familiar w ith the methodologies used in
their research.


Comments (0)


Main Research Questions (Hot Topics)


Science Watch      
This Thomson Reuters site tracks trends and
performance in basic research areas.


APA Psychology Topics      


Credo Reference      
Provides access to dictionaries, encyclopedias,
and other reference sources that can give you
background information on your topic.


Comments (0)


Key Scholars


CSA (Cambridge Scientific
Abstracts):Social Sciences      


to locate the scholars w ho have published most
prolif ically in their research f ield.


Google Scholar  
Use Google Scholar to f ind authors w hose
research has been highly cited. Do a key w ord
search on your topic and note that highly cited
articles appear high in the list.


Comments (0)


Searching Blogs & Wikis
Blogs and Wikis can also be useful sources of
information. Use the blog searching tools below
to find blogs related to your topic.


Tools for Blog/Twitter Searching  


This library page links to several blog searching
tools and provides information on how  to cite
blogs in your research.


Tools for Searching Wikis  
This library pages links to tools that allow  you to
search w ikis and then cite them in your
research.


 


 


 


Primary Publications: Finding Journals and Impact Factors
The Impact Factor is a measure of the frequency with which the "average
article" in a journal has been cited in a given period of time.  It is one way
scholars measure  the relative importance of a journal within its field.


e-Journal Finder      
Locate psychology journals ow ned by UC Merced and other UC campuses.


Journal Citation Reports (Database)      
JCR allow s you to search for Impact Factors for academic journals.


Ulrich's  
Profiles consumer and trade magazines, academic and scholarly publications,
monographic series, new sletters, and electronic publication on all subjects.


Eigenfactor      
Generates a concept map that helps to identify the Top 10 journals in general
subject f ields.


Comments (0)


Primary Publications: Finding Books


Next Gen Melvyl Pilot Catalog      
Search for books at UC Merced, other UC campuses, and libraries outside the
UC system


Watch a Next Gen Melvyl Video Tutorial  
More information on how  to search the Next Gen Melvyl catalog.


UC Merced Catalog  
Find UC Merced Library books, journals, DVDs and more. More than 450,000 e-
Books are available online anytime.


Books for Library Use Only
The Library has designated volumes Fourteen, Sixteen and Seventeen of
Mental Measurements Yearbook for library use so that students in WRI 101 w ill
have access to them throughout the semester. Mental Measurements
Yearbooks are designed to assist professionals in selecting and using
standardized tests. Find these books in the library stacks under Call Numbers
BF 431 .M46 2005, BF 431 .M46 2007, and BF 431 .P53 2001.


Comments (0)


Professional Organizations/Conferences


American Psychological Association (APA)  
With over 150,000 members, APA is the largest association of psychologists
w orldw ide. More than 50 sub-organizations of the APA are listed under
Association Info > Divisions of APA.


Internet Public Library Associations on the Net  
Brow se subject areas i.e. Social Sciences > Psychology to see a list of
professional organizations w ith links to w ebsites.


Major Conferences
Conference information is often included on the w eb pages of Professional
Organizations. (See above)


CSA (Cambridge Scientific Abstracts): Social Sciences  


Go to Advanced Search > Enter topic search term, i.e. schizophrenia. From
results page click on Conferences Tab. Review  records for association titles,
i.e. International Sociological Association. Do a google search to f ind the
association w ebsite.


Community of Science Funding Opportunities  
Can also lead you to Professional Organizations and Conferences. Search
topic term, i.e. schizophrenia to locate relevant grants/funding and sponsors.
Use google to search sponsor titles for w ebsite information on conferences,
etc.


 


 


Libguide Author


Susan Mikkelsen


Contact Info:


UC Merced Library


5200 North Lake Road


Merced, CA 95343


209-658-1832


Send Email


Links:


Profile & Guides


Contact a Librarian 24/7


Your Question/Message


You will be prompted and 
required to enter an email 
address before your chat 


session begins


Ask a Librarian


Comments (0)


UC Merced Library Links


UC Merced Library
Homepage  


UC Merced Library
Catalog  
Search for books and
ebooks in the UC Merced
Library collection.


Next Gen Melvyl Pilot  


Search for books and other
materials from all 10 UC
Libraries and libraries
beyond.


Check your library
account  
View  checkouts, due dates
and f ines.


Home


  Library Home   »   Subject & Course Guides Home  »  Writing 101: Profile of a Research Community


Writing 101: Profile of a Research Community  Tags: w riting_101  


This assignment requires students to identify the main research questions, primary publications (journals, magazines and books), major conferences,
relevant professional organizations, and key resources for the selected topic or field of study.
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Methodologies
Watch video tutorials for quick tips on how to use
the library.


PsychINFO  
Find research articles based on specif ic
methologies such as f ield studies, longitudinal
studies, empirical studies, etc. Also f ind
examples of literature review s for your topic.


Finding Empirical Studies Video
Tutorial  
Learn how  to f ind empirical studies or other
studies using other methodologies in PsycInfo
by view ing this tutorial.


Comments (0)


 


 


Comments (0)


Psychology Databases


PsycINFO  
1840-present. The PsycINFO database contains citations to articles in over
1,300 professional journals, conference proceedings, books, reports, and
dissertations in psychology and related disciplines. Most citations include
abstracts.


PsycARTICLES
1985-present. A database of full-text articles from journals published by the
American Psychological Association, the APA Educational Publishing
Foundation, the Canadian Psychological Association, and Hogrefe & Huber.


Psychology: A SAGE Full-TextCollection  
1969-present. Contains 35 full text journal in areas such as applied
psychology, environment psychology, language acquisition, personality and
social psychology.


CSA (Cambridge Scientific Abstracts): Social Sciences  


Searches many databases including the follow ing SAGE Full-text Collections in
Communication Studies, Criminology, Education, Health Sciences, Management
& Organization Studies, Political Science, Psychology, Sociology, and Urban
Studies & Planning. ERIC, PAIS, PsycArticles, PsycInfo, Social Services
Abstracts, Sociology Abstracts and Worldw ide Political Science Abstracts are
also included.


Web of Science  
Coverage varies depending on the index. Encompasses Arts & Humanities
Citation Index (1975 – present), Social Sciences Citation Index (1956 –
present), and Science Citation Index (1900 – present).


Comments (0)


 


Connecting from Off
Campus  
Access UC Merced Library
ebooks and electronic journal
articles w hen you're not on
campus.


Library Video
Tutorials  
Use tutorials to get tips on
how  to use library resources
and services.


Comments (0)
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Assignments


Annotated Bibliography
This assignment requires that the selected
resources be accurately cited in the appropriate
citation format (APA, MLA, etc.) Along w ith the
citation helps provided by your instructor, you
may w ant to consider using RefWorks.


Refworks  
An online tool that helps you manage, store,
format and cite resources used in the research
process.


Comments (0)


Main Research Questions (Hot Topics)


Science Watch      
This Thomson Reuters site tracks trends and
performance in basic research areas.


APA Psychology Topics      


Credo Reference      
Provides access to dictionaries, encyclopedias,
and other reference sources that can give you
background information on your topic.


Comments (0)


Methodologies
Use PsycInfo to search articles by methodology. 
Watch the video tutorials for quick tips on how
find empirical studies in PsycInfo.


PsychINFO  
Find research articles based on specif ic
methologies such as f ield studies, longitudinal
studies, empirical studies, etc. Also f ind
examples of literature review s for your topic.


Finding Empirical Studies Video
Tutorial  
Learn how  to f ind empirical studies or other
studies using other methodologies in PsycInfo
by view ing this tutorial.


Comments (0)


Key Scholars


CSA (Cambridge Scientific
Abstracts):Social Sciences      


to locate the scholars w ho have published most
prolif ically in their research f ield.


Google Scholar  
Use Google Scholar to f ind authors w hose
research has been highly cited. Do a key w ord
search on your topic and note that highly cited
articles appear high in the list.


Comments (0)


Searching Blogs & Wikis
Blogs and Wikis can also be useful sources of
information. Use the blog searching tools below
to find blogs related to your topic.


 


 


 


Primary Publications: Finding Journals and Impact Factors
The Impact Factor is a measure of the frequency with which the "average
article" in a journal has been cited in a given period of time.  It is one way
scholars measure  the relative importance of a journal within its field.


e-Journal Finder      
Locate psychology journals ow ned by UC Merced and other UC campuses.


Journal Citation Reports (Database)      
JCR allow s you to search for Impact Factors for academic journals.


Ulrich's  
Profiles consumer and trade magazines, academic and scholarly publications,
monographic series, new sletters, and electronic publication on all subjects.


Eigenfactor      
Generates a concept map that helps to identify the Top 10 journals in general
subject f ields.


Comments (0)


Psychology Databases


PsycINFO  
1840-present. The PsycINFO database contains citations to articles in over
1,300 professional journals, conference proceedings, books, reports, and
dissertations in psychology and related disciplines. Most citations include
abstracts.


PsycARTICLES
1985-present. A database of full-text articles from journals published by the
American Psychological Association, the APA Educational Publishing
Foundation, the Canadian Psychological Association, and Hogrefe & Huber.


Psychology: A SAGE Full-TextCollection  
1969-present. Contains 35 full text journal in areas such as applied
psychology, environment psychology, language acquisition, personality and
social psychology.


CSA (Cambridge Scientific Abstracts): Social Sciences  


Searches many databases including the follow ing SAGE Full-text Collections in
Communication Studies, Criminology, Education, Health Sciences, Management
& Organization Studies, Political Science, Psychology, Sociology, and Urban
Studies & Planning. ERIC, PAIS, PsycArticles, PsycInfo, Social Services
Abstracts, Sociology Abstracts and Worldw ide Political Science Abstracts are
also included.


Web of Science  
Coverage varies depending on the index. Encompasses Arts & Humanities
Citation Index (1975 – present), Social Sciences Citation Index (1956 –
present), and Science Citation Index (1900 – present).


Comments (0)


Professional Organizations/Conferences


American Psychological Association (APA)  
With over 150,000 members, APA is the largest association of psychologists
w orldw ide. More than 50 sub-organizations of the APA are listed under
Association Info > Divisions of APA.


Internet Public Library Associations on the Net  
Brow se subject areas i.e. Social Sciences > Psychology to see a list of
professional organizations w ith links to w ebsites.


Major Conferences
Conference information is often included on the w eb pages of Professional
Organizations. (See above)


CSA (Cambridge Scientific Abstracts): Social Sciences  


Go to Advanced Search > Enter topic search term, i.e. schizophrenia. From
results page click on Conferences Tab. Review  records for association titles,


 


 


Libguide Author


Susan Mikkelsen


Contact Info:


UC Merced Library


5200 North Lake Road


Merced, CA 95343


209-658-1832


Send Email


Links:


Profile & Guides


Contact a Librarian 24/7


Your Question/Message


You will be prompted and 
required to enter an email 
address before your chat 


session begins


Ask a Librarian


Comments (0)


UC Merced Library Links


UC Merced Library
Homepage  


UC Merced Library
Catalog  
Search for books and
ebooks in the UC Merced
Library collection.


Next Gen Melvyl Pilot  


Search for books and other
materials from all 10 UC
Libraries and libraries
beyond.


Check your library
account  
View  checkouts, due dates
and f ines.


Connecting from Off


Home


  Library Home   »   Subject & Course Guides Home  »  Writing 101: Library Resources and Research Tips


Writing 101: Library Resources and Research Tips  Tags: w riting_101  
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Tools for Blog/Twitter Searching  


This library page links to several blog searching
tools and provides information on how  to cite
blogs in your research.


Tools for Searching Wikis  
This library pages links to tools that allow  you to
search w ikis and then cite them in your
research.


Comments (0)


 


 


i.e. International Sociological Association. Do a google search to f ind the
association w ebsite.


Community of Science Funding Opportunities  
Can also lead you to Professional Organizations and Conferences. Search
topic term, i.e. schizophrenia to locate relevant grants/funding and sponsors.
Use google to search sponsor titles for w ebsite information on conferences,
etc.
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Primary Publications: Finding Books


Next Gen Melvyl Pilot Catalog      
Search for books at UC Merced, other UC campuses, and libraries outside the
UC system


Watch a Next Gen Melvyl Video Tutorial  
More information on how  to search the Next Gen Melvyl catalog.


UC Merced Catalog  
Find UC Merced Library books, journals, DVDs and more. More than 450,000 e-
Books are available online anytime.


Books for Library Use Only
The Library has designated volumes Fourteen, Sixteen and Seventeen of
Mental Measurements Yearbook for library use so that students in WRI 101 w ill
have access to them throughout the semester. Mental Measurements
Yearbooks are designed to assist professionals in selecting and using
standardized tests. Find these books in the library stacks under Call Numbers
BF 431 .M46 2005, BF 431 .M46 2007, and BF 431 .P53 2001.
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Campus  
Access UC Merced Library
ebooks and electronic journal
articles w hen you're not on
campus.


Library Video
Tutorials  
Use tutorials to get tips on
how  to use library resources
and services.
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Primary Sources: Tutorials


UCSD Getting Started With Primary
Sources  


UC Irvine: Introduction to Primary
Sources  
A basic explanation of w hat primary sources are, a
description of the characteristics of primary sources,
specif ic examples of primary sources, and an
explanation of how  primary sources differ from
secondary and tertiary sources.


University of West Florida Libraries:
Primary vs. Secondary Sources  


Provides explanation and examples of primary
sources.


JSTOR: Primary and Secondary Sources  


Learn the differences betw een primary and
secondary source materials in the context of JSTOR
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UC Merced Library Links


UC Merced Library Homepage  


UC Merced Library Catalog  
Search for books and ebooks in the UC Merced
Library collection.


Next Gen Melvyl Pilot  
Search for books and other materials from all 10 UC
Libraries and libraries beyond.


Check your library account  
View  checkouts, due dates and f ines.


Connecting from Off Campus  
Access UC Merced Library ebooks and electronic
journal articles w hen you're not on campus.
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UCSD: What is a Primary Source?
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Primary Source Databases & WebSites


Ad Access Project  
An image database of over 7,000 advertisements printed in U.S. and
Canadian new spa


American Women's History  
American Women's History provides citations to print and Internet
reference sources, as w ell as to selected large primary source
collections.


ARTstor  
ARTstor is an ever-grow ing digital library of over one million images of art,
architecture and archeology from a w ide range of cultures and time
periods to support teaching and learning in the humanities and social
sciences.


Atlantic Slave Trade and Slave Life in the Americas: A
Visual Record  
The approximately 1,235 images in this collection have been selected from
a w ide range of sources, most of them dating from the period of slavery.


Calisphere  
A free public gatew ay to thousands of digitized primary sources -
including photographs, documents, new spaper clippings, w orks of art -
from UC museums and libraries and other cultural heritage institutions
across California.


Civil Rights Digital Library (CRDL) 1950s and 1960s  


Freely available digital archive of historical new  film, digital collections,
reference materials, editorial cartoons, transcripts, diaries etc.
documenting the civil rights movements. Brow se and search capabilities
are available. Provided by the University of Georgia.


Early American Imprints Series I: Evans  
A major collection of 17th and 18th century books and pamphlets based
on Charles Evans American Bibliography. (Use Series II for 1801-1819.)
The definitive resource for every aspect of life in 17th- and 18th-century
America, from agriculture and auctions through foreign affairs, diplomacy,
literature, music, religion, the Revolutionary War, temperance, w itchcraft,
and more


Early American Imprints, Series II: Shaw-Shoemaker  


1801-1819. Covering every aspect of American life during the early
decades of the United States, this primary source collection provides full-
text access to the 36,000 American books, pamphlets and broadsides
published in the f irst 19 years of the nineteenth centu


Resource Access and
Instruction Librarian


Susan Mikkelsen


Your Question/Message


You will be prompted and 
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address before your chat 
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Ask a Librarian
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5200 North Lake Road
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Empire Online  
A collection of original documents relating to Empire Studies from 1492 -
2007 sourced from libraries and archives around the w orld.


Everyday Life and Women in America  
Rare primary source material from the Sallie Bingham Center for Women’s
History, Duke University and The New  York Public Library. Comprises
thousands of fully searchable images (alongside transcriptions) of
monographs, pamphlets, periodicals and broadsides addressing 19th and
early 20th century political, social and gender issues, religion, race,
education, employment, marriage, sexuality, home and family life, health,
and pastimes.


Founders Early Access (From National Archives and
Virginia Foundation for the Humanities)  
5,000 previously unpublished documents from our nation's founders
including letters and other papers penned by important f igures such as
James Madison, John Adams, and Thomas Jefferson.


Gerritsen Collection Women's History Online  
(1543-1945) Trace the evolution of feminism by using digital images from
more than 4,700 books, periodicals, letters, diaries and pamphlets from
Europe, the U.S., Canada, and New  Zealand. Contains over tw o million
page images of primary sources.


In the First Person  
A landmark index to English language personal narratives, including
letters, diaries, memoirs, autobiographies, and oral histories.


JSTOR  
Search by subject or brow se full text of more than 500 scholarly journals
in social sciences, humanities, and sciences, to their earliest issues.
Many titles extend as far back as late 19th or early 20th centuries; most
recent 3-5 years not included.


Political Americana  
The Cornell University Collection of Political Americana is comprised of
approximately 5,500 Presidential promotional and commemorative items
dating from 1789 to 1980. The collection contains political materials in a
variety of formats, including cartoons, prints, and posters; lapel buttons,
ribbons, textiles, hats, and other costume items; ballots, broadsides,
leaflets, and other ephemera; pamphlets and other formal publications;
sheet music and songbooks; and a variety of three-dimensional ite


The Sixties: Primary Documents and Personal
Narratives, 1960-1974  
The Sixties: Primary Documents and Personal Narratives, 1960-1974
brings the 1960s alive through diaries, letters, autobiographies and other
memoirs, w ritten and oral histories, manifestos, government documents,
memorabilia and scholarly commentary.


World Digital Library  
The World Digital Library (WDL) makes available in multilingual format,
signif icant primary materials from countries and cultures around the
w orld. The objectives of WDL include intercultural understanding and
partnerships as w ell as providing resources for educators and scholars.


World War II Posters  
The World War II Poster Project w as created by the HIST100 class at
Bucknell University during the Fall 2006 semester. Students w orked in
pairs to research and present one of the posters found in Special
Collections/University Archives from World War II.
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Tools
Copy this to my account


E-mail to a friend


Find other activities


Start over


Help


Battleship: Sink your opponent's ships by answering questions correctly.


Scholarly vs Popular -- Battleship!!!


Scholarly vs Popular! 


Select whether each description is referring to a scholarly source
or a popular source.


Or log in to play for credit.


This activity is tracked by Teal Smith. If you are in Teal Smith's class,
please log in for credit:


Username


Password Log in


Teal Smith
User Communication and Instruction
Librarian
Kolligian Library
Merced, CA


View profile


This activity was created by a Quia Web subscriber. 
Learn more about Quia


Create your own activities


Home FAQ About Log in Subscribe now 30-day free trial


Play this game!


11/30/2010 Quia - Scholarly vs Popular -- Battleshi…
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PlagiarismPlagiarism


For Fun And Profit







http://dictionary.reference.com







Three Ways to Plagiarize in Writing


l Using without attribution:


• Di t t ti f th ’ d• Direct quotation of other’s words


• Paraphrase of other’s words


• S f th ’ d• Summary of other’s words







Two Flavors


• Intentional


• Unintentional







How to Commit Intentional Plagiarism


• Cut and paste w/o citing (w/o attribution)


• Borrow, steal, or buy a paper 
• “Neither a borrower nor a lender be.”


• Is using that line plagiarism? 


• Term paper servicesTerm-paper services
• Schoolsucks.com


• Cheathouse.com







Busted


•Steve and Doris
•Chronicle of Higher EducationChronicle of Higher Education
•www.turnitin.com







Hallmarks of plagiarism
• Quality of the work or comprehension of topic 


is unexpectedly high (or low).
• Few or no recent sources are citedFew or no recent sources are cited.
• Topic varies (a little or a lot) from proposed 


topic.
• Style of some sentences or paragraphs 


markedly different from the rest of the work.







How to commit unintentional plagiarism


• Fail to cite direct quotations
• Leave quotation marks off direct quotations


• F il t it h i f• Fail to cite paraphrases or summaries of 
other’s ideas







How not to commit unintentional plagiarism


• Know how to keep track of and cite your 
sources
• RefWorks• RefWorks


• Know how to paraphrase and summarize


• ResourcesResources
• owl.english.purdue.edu


• Style guides







Do I have to cite every word in my 
paper?







You don’t need to cite


• Your own thoughts, ideas, observations, 
conclusions, opinions.


• Th lt f h• The results of your own research.


• Your own creative output (photos, audio, 
music video stories etc )music, video, stories, etc.)


• Common knowledge







What is common knowledge?
G fGenerally agreed upon facts that do not change in any 
essential way and which are referenced in multiple 
sources:


• Babe Ruth hit 714 career home runs.
• Tunis is a city located at 36° 47' North  latitude and 10° 12' 


East longitudeEast longitude.
• John Wilkes Booth shot Abraham Lincoln in Ford’s Theater 


on April 14, 1865.
• The formula for finding the area under a curve is: 
• x2


• A =  ydx
x1







Is plagiarism less black and white Is plagiarism less black and white 
than it once was?


• Changing in a networked world
• Sampling 


• M h• Mash ups


• Parody


• Homageg


• You can still get in trouble for doing it
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Examples of Library Support for Undergraduate and Graduate Courses and Associated 
Learning Outcomes 


 
o Political Science 001. Spring 2010. Sara Davidson. (Course-Specific Guide) 


1. Policy Process. March 30, 2010 (last update).  
 
o Psychology 001. Fall 2009. Sara Davidson. 


2.   Review: Psychology 001 Library Research (PowerPoint)  
3.   Finding Psychology Literature: Library Research for PSYC 001. Fall 09. 


(PowerPoint) 
4. Find Appropriate Search Tools (.pdf) 
5.   Psychology 001 Course Syllabus (.pdf)  


 
o Writing 010. Trook.  


6.   Writing 10 (Trook) Mikkelsen LibGuide. Last updated: September 20th, 
2010. Susan Mikkelsen. (Course-Specific Guide) 


 
o Writing 010. Academic Writing.  


7. Writing 001: Academic Writing LibGuide. Last updated: September 19th, 
2010. Sara Davidson. (Course-Specific Guide) 


 
o Writing 010. Varnot.  


8. Writing 10 (Varnot) Mikkelsen. Last updated: September 15th, 2010. 
Susan Mikkelsen. (Course-Specific Guide) 


 
o Writing 010. Hundley. 


9. Writing 10 (Hundley) Mikkelsen LibGuide. Last updated: April 15th, 2010. 
Susan Mikkelsen. (Course-Specific Guide) 


 
o Writing 010. Linam. 


10. Writing 10 (Linam) LibGuide. Last updated: April 15th, 2010. Teal Smith. 
(Course-Specific Guide) 
 


o Writing 010. Stanley.  
11. Writing 10 (Stanley) Library Research LibGuide. Last updated: March 


30th, 2010. Sara Davidson. (Course-Specific Guide) 
 
o Writing 010. Walker.  


12. Writing 10 (Walker) Mikkelsen LibGuide. Last updated: March 30th, 2010. 
Susan Mikkelsen. (Course-Specific Guide) 


 
o Writing 010. Bliss. 


13. Writing 10 (Bliss) Mikkelsen. Last updated: March 30th, 2010. Susan 
Mikkelsen. (Course-Specific Guide) 
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o Writing 010. Customized for focus on the topic of homelessness. Spring 2010. 


Susan Mikkelsen.  
14.  Essay 3. Imagining Ourselves Locally. (.pdf) 
15.  Webeval Squares (PowerPoint) 
16. Writing 10 Library Research (PowerPoint)  


 
o Writing 010. Library Research. 


17.  Writing 10 Library Research LibGuide. Last update: March 30th, 2010. 
Sara Davidson. (Course-Specific Guide) 


 
o Writing 010. Qualls.  


18.   Writing 10. Last update: March, 30th, 2010. Susan Mikkelsen. (Course-
Specific Guide) 


 
o Sociology 015. Library Search Strategies for Sociological Research Methods 


(Beattie). Fall 2010. Sara Davidson.  
19. Sociology 015: Library Search Strategies for Sociological Research 


Methods (Beattie) LibGuide. Last updated: September 10th, 2010. 
(Course-Specific Guide) 


 
o Psychology 015. Research Methods. Spring 2010. Sara Davidson. 


20.   Questions for Evaluating Information (.pdf)  
21.   Psychology 015. Library Research (PowerPoint) 
22.   Psychology 015 Course Syllabus (.pdf) 
23. Psychology 015 LibGuide Last update: August 31, 2010. Sara Davidson. 


(Course-Specific Guide) 
 


o Writing 030. Research for Business Proposals. Spring 2010. Sara Davidson. 
24. Writing 30 Research for Business Proposals LibGuide. Last Update: April 


12th, 2010. (Course-Specific Guide) 
 


o Writing 100. Library Research for Visual Culture. Spring 2010. Sara Davidson.  
25. Writing 100 Library Research for Visual Culture LibGuide. Last Update: 


March 30th, 2010. (Course-Specific Guide) 
 


o Writing 101. Library Research for Psychology. 
26. Writing 101 Library Research for Psychology (Merrill) LibGuide. Last 


Update: September 9th, 2010. Sara Davidson. (Course-Specific Guide) 
 


o Writing 101. Library Resources and Research Tips. Spring 2010. Susan Mikkelsen.  
27. Writing 101 Library Resources and Research Tips LibGuide. Last 


updated: March 30th, 2010. (Course-Specific Guide) 
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o Writing 101. Profile of a Research Community. Spring 2010. Susan Mikkelsen. 
28. Writing 101 Profile of a Research Community LibGuide. Last updated: 


March 30th, 2010. (Course-Specific Guide) 
 


o Writing 116. Writing for the Natural Sciences. Sara Davidson.  
 


29.   Writing 116 Research for the Natural Sciences (Kahlert) LibGuide Last 
update: September 20th, 2010. (Course-Specific Guide) 


30.   Writing 116 Research for the Natural Sciences (Olson) LibGuide. Last 
update: September 3rd, 2010. (Course-Specific Guide) 


31. Writing 116 Research for the Natural Sciences LibGuide. Last update: 
September 1st, 2010. (Course-Specific Guide) 


32.   Writing 116  Research for the Natural Sciences LibGuide. Last update: 
March 30th, 2010. (Course-Specific Guide) 


33.   Writing 116 Writing for the Sciences. Information on finding original 
research articles LibGuide. Last update: March 30th, 2010. (Course-
Specific Guide) 


 
o Writing 117. Writing for the Social Sciences And Humanities.  


34.   Writing 117 Writing for the Social Sciences & Humanities LibGuide. Last 
update: September 14th, 2010. Susan Mikkelsen. (Course-Specific 
Guide) 


 
o Writing 119. Writing for Engineers. Fall 2009. Sara Davidson.  


35.    Assignment: Writing Project #4 and #5 (.pdf) 
36.     Search Tips (.pdf) 
37.    Writing 119. Writing for Engineers. Course Syllabus. (.pdf) 
38.    Writing for Engineers. Library Research. Fall 2009 (PowerPoint) 
39.    Writing 119 LibGuide (Course-Specific Guide) 


 
o Writing 119. Research for Engineering. Spring 2010. Sara Davidson.  


40.    WRI 119 Research for Engineering LibGuide. Last update: March 30th, 
2010. (Course-Specific Guide)  


 
o Psychology 131. Research for Social Psychology. Spring 2010. Sara Davidson.  


41. Psychology 131 Research for Social Psychology LibGuide. Last Update:  
June 21st, 2010. (Course-Specific Guide) 


 
o Psychology 138. Development of the Social Mind. Fall 2010. Sara Davidson.  


42.   Psyc 138: Development of the Social Mind LibGuide. Last Update: Aug 
31st, 2010. (Course-Specific Guide) 


 
o History 108. Researching the Silk Road. Spring 2010. Donald A. Barclay.  
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43.   Researching the Silk Road: Information resources for students in 
Professor Ruth Mostern's HIST-108-01, The Silk Road, Spring 2010. 
Spring 2010. Donald A. Barclay. Last update: April 12th, 2010 (Course-
Specific Guide)  


 
o Anthropology 110 


44.   Library Research for Anthropology 110 (DeLugan). Last update: 
September 14th, 2010. Sara Davidson. (Course-Specific Guide) 


 
o Chemistry 114-L.  


45. Chemistry 114-L. Last update: July 19th, 2010. Donald A. Barclay. 
(Course-Specific Guide) 


 
o Management 120 (Davis).  


46. Management 120 (Davis). Last update: March 30th, 2010. Susan 
Mikkelsen. (Course-Specific Guide) 


 
o Psychology 131 


47. Psychology 131: Research for Social Psychology. Last update: June 21st, 
2010. Sara Davidson. (Course-Specific Guide) 


 
o Economics 152 


48. ECON 152 Research Resources. Last update: September 3rd, 2010. 
Donald A. Barclay. (Course-Specific Guide) 


 
o Economics 155 


49. ECON 155. Last update: September 3rd, 2010. Donald A. Barclay. 
(Course-Specific Guide). 


 
o Biological Engineering Small-scale Technologies 201 


50. BEST 201. Last update: May 25th, 2010. Donald A. Barclay. (Course-
Specific Guide) 
 


o Physics 292 
51. Physics 292-1 Journal Club. Last update: May 25th, 2010. Donald A. 


Barclay. (Course-Specific Guide) 
 


o Subject And Database Guides 
52.  Animal Research Alternatives. Last update: August 4th, 2010. Donald A. 


Barclay.  
53.  Education Research. Last update: June 22, 2010. Sara Davidson.  
54.  Literary Research at UC Merced. Last Update: April 12th, 2010. Donald 


A. Barclay. 
55.  Primary Sources. Last updated: March 30th, 2010. Susan Mikkelsen. 
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56. STAT-USA State of the Nation Reports. Last update: Sep 30th, 2010. 
Susan Mikkelsen and Teal Smith.  
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Citing
Congressional LexisNexis


includes a section on "How to Cite Electronic
Publications" 


RefWorks


to store and format citation information
ability to create a bibliography in multiple
citation styles


Comments (0)


Terminology & Background Info
Congressional LexisNexis


includes a Glossary


THOMAS


"From a Bill to a Law", more information on the
legislative process 
Congressional Glossary 


U.S. House of Representatives


background on the Legislative Process


Comments (0)


Search Suggestions


consider the date limiter, since your must look
at a current subject of national political debate
use key topic terms to find bills e.g.
foreclosures OR "subprime mortgages"
use bill designation or key terms in the bill's
title to find an existing bill, using THOMAS or
LexisNexis Congressional
combine bill initiator's name with the subject
of the bill for magazine or news coverage e.g.
Search in CQ Electronic Library for Conyers
AND foreclosures
consider using limits e.g. in THOMAS'
Advanced Search, limit to Type of Legislation
e.g. Public Bills


Comments (0)


Obama - Position on Issues
The White House - President Barack Obama


Go to Issues or the Briefing Room
search the site with your search term
site:.http://www.whitehouse.gov/


The Obama Tracker - from National Public Radio
(NPR)


"significant events and development in the
new administration"
e.g. see Economic Policy


Comments (0)


Public Opinion
GALLUP


some basic information on Politics will not


 


 


 


Identifying a Bill
Congressional LexisNexis


Hot Bills


includes a section on Political News / Hot Topics (Hot Bills & Hot
Topics)
Hot Bills are organized by those that are enacted and those that
are considered
look for bill names e.g. Mortgage Reform and Anti-Predatory
Lending Act and for number e.g. 2009 H.R. 1728


under Legislative Histories, Bills & Laws, includes search for
Bills (full text)
can restrict by bill sponsor, bill version and Congress
on "Retrieve Bill Tracking Report", there may be a summary from
the Congressional Research Service


CQWeekly (Congressional Quarterly's Magazine on Government,
Commerce, and Politics)


on home page under For the Record > includes a pdf of Bills to
Watch
Subject Index tab may provide other ideas


THOMAS - legislative information from the Library of Congress


includes bill text
ability to browse bills by a sponsor
on the Advanced search, you can search for specific terms and
then limit to a specific "Stage in the Legislative Process"
defaults to the current Congress
search results include Sponsor and Cosponsor info
home page includes "Weekly Top Five" and "Current Activity"


FDsys - GPO Access


can limit a search to the Congressional Bills


Comments (0)


About Endorsers & Sponsors
CQWeekly (Congressional Quarterly's Magazine on Government,
Commerce, and Politics)


voting information under Latest Votes tab
Floor Vote search is also available


Votes Database (from The Washington Post)


biographical information, find out how often individuals from the
House or Senate vote with his/her party
can determine how members voted on key bills


GovTrack.us


pulls information from sites such as THOMAS
analyzes where members are on the "ideometer"
links to member websites
includes articles 
under "Bills & Resolutions" > Advanced Search can choose
Filters e.g. Status of bill


Individual Member site OR other government sites


e.g. search for Cardoza site:.gov


  


Comments (0)


More About Bills, Issues, Personalities


 


 


Subject Guide
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sdavidson2@ucmerced.edu


Contact Info:


209-205-8237


Library Off ice 275D


Send Email


Links:


Profile & Guides


Chat 24/7


Your Question/Message


You will be prompted and 
required to enter an email 
address before your chat 


session begins


Ask a Librarian
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Helpful Links
UC Merced Library
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UC Merced Library
Catalog      


   
Search for books and
ebooks in the UC Merced
Library collection.


Next Gen Melvyl Pilot  
        


Search for books and other
materials from all 10 UC
Libraries and libraries
beyond.


Check your library
account      


   
View  checkouts, due dates
and f ines.
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some basic information on Politics, will not
cover all topics


The Pew Reseach Center for the People & the Press


includes site search and a News Interest
Index


ROPER Center: Public Opinion Archives


Data Access > Topics at a Glance > e.g.
Economy


PollingReport.com


most recent polls are on the topic of health
care
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Interest Groups
Newspaper and magazine articles may refer to
groups that have an interest in a specific bill. 
Consider searching for a group's website.


Some think tanks may be more right or left leaning
and may have expressed opinions on a specific
issue.  Limiting a search to site:.org with your terms
will sometimes surface these organizations.
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Congressional LexisNexis


Political News


can limit a search to a headline etc.
defaults to search The Hill (congressional newspaper), Roll Call
(newspaper of Capitol Hill), and The Washington Post
(newspaper analyzing federal politics)
defaults to searching the previous two years, may want previous
6 months


Selected Political Science Sources (from Academic Search Complete)


search for bill number, key policy terms, or members of the
House


CQ Politics


offers a site search, with date limits


CQ Weekly (Advanced Search)


search for word/phrases OR topic and limit to a specific date etc.


CQ Press Electronic Library


cross search of CQEL collections
search and then limit by facets on left


LexisNexis Congressional Research Reports (also available through
Congressional LexisNexis, Advanced Search)


reports about issues, often refer to history of the issues, and
prior legislation
click on Replica of Original - Complete for full text


NewsBank: Access World News


e.g. limit to Major Metro Titles


other databases for Political Science


may not have recent enough information e.g. PAIS, and Policital
Science: A SAGE Full-text Collection
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Connecting from Off
Campus      


   
Access UC Merced Library
ebooks and electronic journal
articles w hen you're not on
campus.


e-Journal Finder       


search for a journal title to
determine if  UC Merced has
access to it


Interlibrary Loan     
   
Use UCelinks in a database
to Request items. Your
library card number is your
UCMnetID.
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Find Appropriate Search Tools 
Look for Databases & Articles in the psychology subject area. 
Ones that are starred are recommended. 
 
Starting Your Search 
Step 1: 
Think of a topic that interests you or a question that you would like to explore. 


• e.g. To what extent is perfectionism part of the personality profile of those with anxiety 
disorder?  


• e.g. What is the level of work satisfaction of those who are workaholics? 
• e.g. What is the impact of workaholism on relationships? 
• e.g. What factors influence college students to achieve academically? 


 
Step 2: 
Find the main ideas in your topic.  
e.g. What factors influence college students to achieve academically? 
 
  
Exercise: 
Brainstorming Terms: 
Student  
College  university, higher education 
Achieve academically   


Achieve  excel, succeed 
Academics  academics, Academic achievement 


Factors  influence, motivate* (could call out specific factors) 
 
Search #1 
A: 
Student* 
And 
College or university 
AND 
“academic achievement” 
AND 
Motivate* (motivate, motivates, motivation) 
 
B: 
DE Academic achievement motivation 
DE College students 
 
C: (keep above items and add one of the following) 
Personality 
Goals / goal orientation 
* First-year, freshman  
* Belonging  
* Asian (Korean, Chinese, Japanese) 
* Learning style  
* family (title) 
 
D: 
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Search for motivate* in the TI field. 
Limits e.g. empirical studies. 
 
Step 3: 
Think of synonyms or related words for the main ideas from your topic or question. 
Brainstorming Terms: 
Student* 
College  university, higher education 
Achieve academically  Academic achievement, academic performance 
Factors  influence, motivate* (could become very specific) 
 
There is also a descriptor for “academic achievement motivation”. 
Academic motivation  
 
Step 4: 
Construct your search.  
You may use truncation. * (to include a term with various endings e.g.  
You may use Boolean operators. (AND, OR, NOT) 
AND to join different terms 
OR to join similar terms 
 
Search #1 
A: 
Student* 
And 
College or university 
AND 
“academic achievement” 
AND 
Motivate* (motivate, motivates, motivation) 
 
Step 5: 
Try your search. 
 
Step 6: 
Look at your results.  Revise your search if needed. 
Possible problems  too many results, too few results, irrelevant results 
 
Reconstructing Your Search: 
 
Tip 1: Look for additional terms in the titles, descriptors, and summaries that you may not have 
considered. 
 
B: 
DE Academic achievement motivation 
DE College students 
 
Tip 2: Consider searching in other fields especially if there are too many results. E.g. change to 
a title field instead of a keyword field 
 
Tip 3: Try a new search with useful descriptors. 
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Tip 4: Use available limiters e.g. date, language, popular, format etc.  
  
Tip 5: Find the most useful items and look at the bibliographies. 
 
Tip 6: Think about how you many need to expand or narrow your topic. 
 
C: (keep above items and add one of the following) 
Personality 
Goals / goal orientation 
* First-year, freshman  
* Belonging  
* Asian (Korean, Chinese, Japanese) 
* Learning style  
* family (title) 
** PsycInfo & PsycArticles include many useful limits. 
 
Thesaurus 
 
Finding Full-Text 
Look for pdfs or html in the database. 
Use the UC-eLinks to see if online full text is available elsewhere. 
Look for “Get it Online From” options. 
If there are no online options, you can interlibrary loan it through “Request this from …”. 
 
Requesting Articles from a Known Citation 
Visit the Doing Research > Interlibrary Loan 
Fill in the appropriate Uc-eLinks Citations Linker online form.  E.g. Article Request 
 
Additional Assistance: 
Contact Us > Ask a Librarian 
Doing Research > Tutorials > e.g. Empirical Studies, Requesting an Article etc. 
 
Search #2 
Workaholism / overwork / workaholism syndrome / addiction to work / workaholic tendencies 
Degree / level  
Job performance 
Job involvement 
Work satisfaction / job satisfaction  


• more on workaholism and personal relationships 
•  


 
interpersonal relationships / martial / marriage / husband / wife  
work engagement vs. workaholism 
workaholism / work-family conflict 
DE job satisfaction 
DE workaholism 
 
*** Can be too limiting b/c the articles haven’t necessarily been tagged with location. 
North America 
North America US 
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Sample for using Article UCeLinks Request page 
 
Personality disorder and cardiovascular disease: Results from a national household survey. 
Moran, Paul1; Stewart, Robert1; Brugha, Traolach2; Bebbington, Paul3; Bhugra, Dinesh1; Jenkins, 
Rachel1; Coid, Jeremy W.4 
Journal of Clinical Psychiatry. Vol 68(1), Jan 2007, pp. 69-74 
Objective: Little is known about the physical health of personality-disordered people. This study 
investigated associations between personality disorder and cardiovascular disease in a large, 
nationally representative sample from ...  
Journal Pages: 69-74 
View Record | References | Cited by 1 |  
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Office hours:  Thursdays 7:30-9:00 at Starbucks on Yosemite Avenue. Before or after classes: 
Mondays and Wednesdays, 5:30-6 in KL209, Tuesdays and  Thursdays, 5:30-6pm in COB116, 
Mondays and Wednesdays, 9:20-10pm in COB102, and by appointment. Virtual office hours in 
UCMCrops Chat TBA before major assignments are due. 
Office location:  AOB 123 (trailers behind Lakireddy, COB) 
Campus Mailbox:  SSHA Mailroom, COB 2nd floor (behind elevator) 
Email:  dodom-gunn@ucmerced.edu  Please put your course name in the subject line. 
Course website on UCMCrops. Supplemental web-based material at www.mypsychlab.com. 
 
Teaching Assistants: Last Names A-H  Tori Pickle    Office hours M 10-12, W 1:30-3:30 


Last Names I-P    Steven Scott  Office hours Wednesdays 3:30-7:30pm 
   Last Names Q-Z Janelle Szary Office hours  Tues & Thurs 12.30-2:30 
 
Pearson Campus Ambassadors: For problems with registration or technology on MyPsychLab. 
Jenni Stark, (209) 617-9408, email to goj3nny@gmail.edu or jstark2@ucmerced.edu   
David Hsu, email to darkpaladin752@gmail.com or dhsu3@ucmerced.edu 
 
Required Course Materials: 


Zimbardo, P.G., Johnson, R.L., & McCann, V. (2009).  Psychology: Core Concepts (6th edition). 
Boston, MA: Pearson/Allyn & Bacon. 


Pearson Higher Education (2008). MyPsychLab/Pegasus  (customized for above e-textbook). 
  Pearson class id CRSCDKF-219927  
Students will need regular access to the Internet for course websites on UCMCrops and 


MyPsycLab. The textbook is electronically available on MyPsychLab. 
In class examinations will use the green answer form, Scantron 882, and #2 pencils. 


RECOMMENDED: APA Style Manual, 6th edition. (2009). Washington D.C: American Psychological 
Association. 
 
Catalog Description: Introduction to Psychology as a science of behavior, including history, research 
methods, biological bases of behavior, cognition, personality, social behavior, psychological disorders, 
techniques of therapy, and applied science.  (4 credit hours.) 
 
Final Course Grades: Grades in this course will be based on your performance on five assignments: 
a) online quizzes for every chapter (100 points); b) a Midterm and a Final Examination (200 points); 
and, c) an 8-10 page literature review term paper (150 points). Student may earn up to 25 points of 
extra credit across the semester. Your grade will be based on 450 percentage points.  Grading scale and 
specific grades will be available on UCMCrops. 


UC MERCED  
PSY 01: Introduction to Psychology 


Mon, Wed 7:30-9:20pm in COB102  
Fall 2009, CRN 1584 


 
Diana Odom Gunn, Ph.D. 







PSY 01: Introduction to Psychology 
Page 2 


University of California, Merced, Guiding Principles for Higher Education:   
All UC Merced graduates will reflect these principles, which provide the foundation for their 
education:  


Scientific Literacy: To have a functional understanding of scientific, technological and 
quantitative information, and to know both how to interpret scientific information and effectively apply 
quantitative tools.  


Decision Making: To appreciate the various and diverse factors bearing on decisions and the 
know-how to assemble, evaluate, interpret and use information effectively for critical analysis and 
problem-solving.  


Communication: To convey information to, communicate with, and interact effectively with 
multiple audiences, using advanced skills in written and other forms of communication.  


Self and Society: To understand and value diverse perspectives in both the global and 
community contexts of modern society in order to work knowledgeably and effectively in an ethnically 
and culturally rich setting.  


Ethics and Responsibility: To follow ethical practices in their professions and communities, 
and care for future generations through sustainable living and environmental and societal 
responsibility.  


Leadership and Teamwork: To work effectively in both leadership and team roles, capably 
making connections and integrating their expertise with the expertise of others.  


Aesthetic Understanding and Creativity: To appreciate and be knowledgeable about human 
creative expression including literature and the arts.  


Development of Personal Potential: To be responsible for achieving the full promise of their 
abilities, including psychological and physical well-being.  
 
 
Psychology Program Learning Outcomes: 


Content: Students who complete the major will show knowledge of the key substantive content 
of the field of psychology. 


Research Methods: Students who complete the major will demonstrate that they understand 
the basic principles of and correctly interpret applications of both the designs and methods that 
psychologists use to gather data and the statistical analyses they use to analyze data. 


Writing: Students who complete the major will show that they understand and can apply the 
writing style used in psychological literature (APA style). 
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Course Goals: 
 
1. Ability to describe the nature of psychology as a discipline. 
 
2. Ability to use the concepts, language, and major theories of the discipline to account for 
psychological phenomena. 
 
3. Ability to explain major perspectives of psychology (e.g., behavioral, biological, cognitive, 
evolutionary, humanistic, psychodynamic, and sociocultural). 
 
4. Knowledge and understanding representing appropriate breadth and depth in 
selected content areas of psychology: 
a. theory and research representing each of the following four general domains: 
(1) learning and cognition 
(2) individual differences, personality, and social processes, including those 
related to sociocultural and international dimensions 
(3) biological bases of behavior and mental processes, including physiology, 
sensation, perception, and emotion 
(4) developmental changes in behavior and mental processes across the life span 
b. the history of psychology, including the evolution of methods of psychology, its 
theoretical conflicts, and its sociocultural contexts 
c. relevant levels of analysis: cellular, individual, group/systems, and culture 
d. overarching themes, persistent questions, or enduring conflicts in psychology, such as 
(1) the interaction of heredity and environment 
(2) variability and continuity of behavior and mental processes within and across 
species 
(3) the interaction of mind and body 
e. relevant ethical issues, including a general understanding of the APA Code of Ethics 
5. Understanding of  different research methods used by psychologists (descriptive research, correlational 
research, experimental research) and ability to formulate testable 
questions about psychological phenomena. 
6. Ability to think critically. 
a. to evaluate the quality of information, including differentiating empirical evidence from 
speculation and the probable from the improbable 
b. to evaluate popular media reports of psychological research 
c. to find and evaluate scientific evidence for psychological claims. 
7. Ability to describe major applied areas of psychology (e.g., clinical, counseling, 
industrial/organizational, school, health). 
8. Ability to apply psychological concepts, theories, and research findings to everyday 
life. 
9. Understanding of ethical and unethical behavior in all aspects of the science and 
practice of psychology. 
10. Ability to use these computer skills: 
a. Use basic word processing, email, and course management programs (e.g., 
Blackboard, UCMCrops) 
b. Search the World Wide Web for high quality information 
c. Use proper etiquette and security safeguards when communicating through email 
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Student Learning Outcomes:  Attached SLO Map links specific objectives to specific course topics in 
reading, lecture, and online assignments. 
 
 Upon course completion, students will be able to 
 
1. Describe the nature of psychology as a discipline (i.e., explain why psychology is a 
science). 
 
2. Use the concepts, language, and major theories of the discipline to account for 
psychological phenomena. 
 
3. Explain major perspectives of psychology (e.g., behavioral, biological, cognitive, 
evolutionary, humanistic, psychodynamic, and sociocultural). 
 
4. Demonstrate knowledge and understanding representing appropriate breadth and depth in 
selected content areas of psychology: 
a. theory and research representing each of the following four general domains: 
(1) learning and cognition 
(2) individual differences, personality, and social processes, including those 
related to sociocultural and international dimensions 
(3) biological bases of behavior and mental processes, including physiology, 
sensation, perception, and emotion 
(4) developmental changes in behavior and mental processes across the life span 
b. the history of psychology, including the evolution of methods of psychology, its 
theoretical conflicts, and its sociocultural contexts 
c. relevant levels of analysis: cellular, individual, group/systems, and culture 
d. overarching themes, persistent questions, or enduring conflicts in psychology, such as 
(1) the interaction of heredity and environment 
(2) variability and continuity of behavior and mental processes within and across 
species 
(3) the interaction of mind and body 
e. relevant ethical issues, including a general understanding of the APA Code of Ethics 
5. Explain different research methods used by psychologists and identify the utility and 
shortcomings of several types (descriptive research, correlational research, experimental 
research) of research methods. Use different research methods to formulate testable 
questions about psychological phenomena. 
6. Use critical thinking effectively. 
a. Evaluate the quality of information, including differentiating empirical evidence from 
speculation and the probable from the improbable 
b. Evaluate popular media reports of psychological research 
c. Seek and evaluate scientific evidence for psychological claims. 
7. Describe major applied areas of psychology (e.g., clinical, counseling, 
industrial/organizational, school, health). 
8. Apply psychological concepts, theories, and research findings as these relate to everyday life. 
9. Distinguish between ethical and unethical behavior in all aspects of the science and 
practice of psychology. 
10. Demonstrate these computer skills: 
a. Use basic word processing, email, and course management programs (e.g., 
Blackboard, UCMCrops) 
b. Search the World Wide Web for high quality information 
c. Use proper etiquette and security safeguards when communicating through email 
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Methods of Evaluation 
 
Weekly online exams: Assessment of SLOs 1-10.  (100 points total). The purpose of the weekly 
exams is for you to demonstrate your knowledge of the course content and progress toward course 
objectives. The quizzes are multiple choice, are drawn from the text readings and MyPsycLab 
supplements, and are not cumulative. Each quiz will have 25 questions graded on a straight percentage 
basis. The questions will mostly be about your mastery of facts and concepts in the book, but will 
include some applications of facts and concepts to examples.  Quizzes will be averaged together and 
contribute up to 100 points to the final course grade. 
 
Midterm and Final Examinations: Assessment of SLOs 1-9.  (200 points total). The purpose of the 
comprehensive exam is to evaluate mastery of course content. During the university scheduled exam 
period, the final exam will integrate details provided in lecture with core concepts from course reading 
and activities. The final exam will emphasize lecture content but may include material from any 
source. Each exam will include 50 items and will contribute 100 points to the final course grade. 
 
Term Paper/Literature Review: Assessment of SLOs 2, 3, 5, 6, 8, 10.  (150 points total: 100 points 
for the final draft; and 50 points spread over 8 incremental assignments). The purpose of the term 
paper is to help you learn how to think like a psychologist, using a critical and empirical approach to 
addressing psychological questions, and analyzing and synthesizing empirical research on the question. 
You should choose the topic of this paper yourself (although we are happy to help you come up with 
ideas). The topic must be related to the material in the textbook. However, the purpose is to go well 
beyond the content of the textbook and learn about a specific topic in significant depth. The term paper 
must discuss at least eight empirical studies on the topic; it may also include non-empirical articles 
(e.g., results of narrative reviews, information obtained from the web or a newspaper).  


 
Extra Credit 


Research Experience: Assessment of SLOs 1, 2, 5, 7, 9 & 10.  (up to 25 points total, 5 points per 
study or summary). To emphasize the scientific nature of Psychology, every student is encouraged to 
take part in up to five hours (five credits) of psychological research OR write five 2-3-page summaries 
of articles cited in your textbook from current APA journals, OR some combination of both. A form 
for recording your credits is attached here. Details of the journal article summaries are also appended 
here as writing assignment information. 
 


Course Policies 
Missed Assignments. A hard copy of your work is due at the beginning of class on the due date. 
Electronic submissions are not acceptable. There is a 5 point penalty for papers received afterward on 
the same day. The penalty is 10 points on the next day and more thereafter. Late papers are accepted 
only for excused absences. If you know that you will miss an assignment for an unavoidable and 
serious reason, contact me and we will make alternate arrangements to complete the assignment. 
Documentation may be required before late work is accepted.  In all cases, the reasons for missing an 
assignment must be presented in writing with accompanying documentation—e.g., an obituary or 
funeral program for a death in the family, an automobile repair receipt for a car problem, etc. Excuses 
such as oversleeping or forgetting are not acceptable unless accompanied by a pledge to reform and 
evidence that behavioral changes have been made successfully. 
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Classroom health and attendance.  Learning happens in class. Students who regularly attend lecture 
earn about 2 letter grades better than students who do not. The Center for Disease Control has 
suggested that we all be very careful to avoid the flu this year as an especially virulent season is 
expected. If you have mild flu symptoms, please do not come to class until 24 hours after your fever 
has gone. If you will miss due date, contact me immediately by email or phone to make arrangements 
to turn in your assignment electronically. Electronic submissions will be accepted only by 
arrangement. 
 
Policy on Academic Integrity: The University of California has outlined a general code of student 
conduct that can be accessed at http://www.ucop.edu/ucophome/coordrev/ucpolicies/aos/uc100.html. 
Go to http://admissions.ucmerced.edu/docs/ucm_policies.pdf for the UC Merced code of academic 
conduct. Chapter 8 outlines policies on academic honesty. All academic work is expected to be in 
compliance with this code. In the present class, any form of cheating or plagiarism is a serious offense. 
Cheating includes any attempt to defraud, deceive, or mislead the instructor in arriving at an honest 
grade assessment. Plagiarism is a form of cheating that involves presenting, as one’s own the ideas or 
work of another. All work that is directly copied from other sources (e.g., a book, the www) must be in 
quotation marks with full reference to the original source. Words that are paraphrased from the original 
into your own words does not have to be in quotation marks, but must include a reference to the 
original source. Violation of these policies may result in a grade of “F” in the assignment, or for more 
serious violations, a grade of “F” in the course, at the discretion of the instructor. 
 To guard against plagiarism in this course, all students will submit an electronic copy of their 
term paper/ literature review to turn-it-in.com according to the instructions appended here. Specific 
course and assignment numbers will be made available before the due date. No student will receive a 
grade for the term paper without a turn-it-in.com report. 
  
Special Needs: CourseCompass for MyPsycLab can be set to accommodate most any special need. 
UCM provides individuals with disabilities reasonable accommodations to participate in educational 
programs, activities, and services. Students with disabilities requiring accommodations to participate in 
class activities or meet course requirements should contact the professor as early as possible, and also 
contact the UCM Disability Services Center located in Room 107 of the Kolligian Library (209-381-
7862) to obtain their assistance and coordination in working with this course.  
  
Classroom Civility: Each UCM student is encouraged to help create an environment during class that 
promotes learning, dignity, and mutual respect for everyone. Students who speak at inappropriate 
times, sleep in class, display inattention, take frequent breaks, interrupt the class by coming to class 
late, engage in loud or distracting behaviors, use cell phones or pagers in class, use inappropriate 
language, are verbally abusive, display defiance or disrespect to others, or behave aggressively toward 
others could be asked to leave the class and be subjected to disciplinary action.  
 
Amendments: This syllabus is an evolving document. The Professor reserves the right to make 
changes to this syllabus. Changes will be discussed in class. Students are responsible for all 
announcements of changes to this course. UCMCrops will reflect the current course requirements at all 
times. 
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Course Calendar and Assignments 
(Due dates are in Boldface Type) 


 
Dates Topics and Assignments Term Paper 


Points 
Aug 26 Introduction to course & MyPsychLab/Pegasus  
   
Aug 31 Lecture: Psychological Science (Chapter 1)  
Sept 2 Lecture: Research Methods  
   
Sept 7 Labor Day holiday – no class  
Sept 9 Exam 1 on MyPsycLab due at 5pm  
 Lecture: Biopsychology (Chapter 2)  
   
   
Sept 14 Lecture: Biopsychology 


Term Paper: Choosing a Good Topic 
1. Each student should come to class with a 


typewritten topic for their term paper, with 
your name and student ID in upper left 
corner) 


a. A brief title, with a 1-3 sentence 
summary 


b. Can be on any topic related to the 
book. Scan the book for ideas. 


2. Students may be called upon to state their 
topic, and the class may discuss the topics. 


3. Topics will be collected at the end of class  
4. Grading criterion: Technical Writing (5 


points) 


 
 


5 points 


Sept 16 Lecture: Learning (Chapter 3)  
 Exam 2 on MyPsycLab due at 5pm  
   
Sept 21 Lecture: Learning 


Term Paper: Final Term Paper Topics Due (One 
page that has a brief title, with a 1-3 sentence 
summary; put your name and student ID in upper 
left corner)  


1. Grading Criteria 
a. Technical Writing (2.5 points) 
b. Choice of Appropriate Topic (2.5 points). 


Term Paper: How to search for articles to use in your 
term paper (See Appendix B); Empirical versus Non-
Empirical Articles; APA Style for citations. 


 
5 points 


Sept 23 Lecture: Memory (Chapter 4)  
 Exam 3 on MyPsycLab due at 5pm  
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Sept 28 Lecture: Memory   
Sept 30 Lecture: Thinking (Chapter 5) 


Term Paper: Empirical versus Non-empirical 
Articles 


1. Each student should bring one empirical 
article to class, with a cover sheet that (a) 
lists the citation in APA format at the top of 
the page, and (b) tells what kind of research 
method was used (put your name and student 
ID number on the top left hand corner).  


2. The instructor will call on students to tell 
what article they chose, why they chose it 
(why are you interested in it?) and what 
empirical method it used. 


3. Articles and cover sheets will be collected at 
the end of class. 


4. Grading Criteria:  
a. Technical Writing (2 points) 
b. Correct APA Format for Citation (1 


point) 
c. Correct Identification of the Research 


Method Used in the Article (2 points) 


 
 


5 points 


 Exam 4 on MyPsycLab due at 5pm  
   
Oct 5 Lecture: Intelligence  
Oct 7 MIDTERM EXAMINATION Chp 1-5, lectures  
 Exam 5 on MyPsycLab due at 5pm  
   
Oct 12 Lecture: Development (Chapter 6) 


Term Paper: APA Style (See APA Style Manual)  
 


Oct 14 Lecture: Development   
   
Oct 19 Lecture: Sensation (Chapter 7) 


Term Paper: Rules for Good Writing;  Writing 
summaries of articles 


a. what is the general topic 
b. what was the specific question addressed 
c. what method was used to study the 


specific question 
d. what were the results 
e. what was the conclusion 


 
 


 Exam 6 on MyPsycLab due at 5pm  
Oct 21 Lecture: Perception  
   
Oct 26 Lecture: Consciousness (Chapter 8)  
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Term Paper: Summary #1 (one page single spaced 
with your name and student ID in upper left corner) 


1. Each student must bring one article, and a 
one-page single-spaced summary of the 
article.  


a. The summary should first list the 
article citation in APA format, and 
then describe the article using the 
outline presented on Oct 15. 


b. The summary may not simply copy 
the abstract of the article. Any 
copying of the abstract will result in 
loss of points. 


2. Students will be called upon to read the 
article title, tell why they chose it, and then 
read their summary 


3. Summaries will be collected at the end of 
class 


4. Grading Criteria:  
a. Technical Writing (2 points) 
b. Correct use of APA format in citation 


(1 point) 
c. Accuracy of article summary (2 


points) 


5 points 


 Exam 7 on MyPsycLab due at 5pm  
Oct 28 Lecture: Consciousness (Chapter 8)  
   
Nov 2 Lecture: Emotion & Motivation (Chapter 9) 


Term Paper: Summary #2 (Same procedure as 
Summary #1, but this must be a different article and 
summary than already submitted.) 


 
5 points 


 Exam 8 on MyPsycLab due 7pm, 11/3  
Nov 4 Peer Review of Term Paper drafts – no lecture  
   
Nov 9 Lecture: Personality (Chapter 10)  
 Exam 9 on MyPsycLab due at 7pm, 11/10  
Nov 11 Veteran’s Day holiday – no class  
   
Nov 16 Lecture: Personality 


Draft of Introduction and Literature Review 
Methods Due (student ID in upper left corner) 


1. Grading Criteria: 
a. Technical Writing (2 points) 
b. Correct use of APA format (1 point) 
c. Coherence of Argument (2 points) 


Term Paper: How to Write the Review of Research 


 
5 points 


 Exam 10 on MyPsycLab due at 5pm  
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Nov 18 Lecture: Social Psychology (Chapter 11)  
   
Nov 23 Lecture: Social Psychology 


Draft of Review of Research is Due (student ID in 
upper left corner) 


1. Grading Criteria: 
a. Technical Writing (2 points) 
b. Correct use of APA format (2 points) 
c. Accurate review of eight empirical 


articles, citing data, and relating that 
data to the topic. (4 points) 


d. Coherence of Argument (2 points). 
Term Paper: The Conclusions Section 


 
10 points 


Nov 25 Lecture: Psychological Disorders (Chapter 12)  
 Exam 11 on MyPsycLab due at 5pm  
   
Nov 26 Lecture: Psychological Disorders  
Dec 2 Lecture: Psychotherapies (Chapter 13)  
 Exam 12 on MyPsycLab due at 7pm, 12/1  
   
Dec 7 Lecture: Psychotherapies 


Draft of Conclusions Section Due (student ID in 
upper left corner) 


1. Grading Criteria 
a. Technical Writing (2 points) 
b. Correct use of APA format (2 points) 
c. Coherence of argument (6 points) 


Term Paper: Putting all the Sections Together 
(Transitions). 


 
10 points 


Dec 9 Lecture: Stress and Health  
 Exam 13 on MyPsycLab due at 5pm  
   
Dec 10 MyPsychLab Makeup Day for Exams (24 hours)  
 Exam 14 on MyPsycLab due at midnight  
   
Dec 14 FINAL EXAMINATION, 6:30-9:30pm  
 Term Papers Due (student ID in upper left corner) 


2. Grading Criteria: 
e. Technical Writing (20 points) 
f. Correct use of APA format (20 points) 
g. Accurate review of eight empirical 


articles, citing data, and relating that 
data to the topic in the introduction 
(30 points) 


h. Coherence of Argument (30 points) 


 
100 points 
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Guidelines for Writing Assignments 
1. Technical writing 


a. Is writing grammatical?  
b. Are there spelling errors?  
c. Does the paper generally follow rules for good writing?  
d. Do sentences follow from each other logically?  
e. Do paragraphs follow from each other logically?  


 
2. Correct use of APA style (see Appendix A) 


a. Is the reference list in APA style? 
b. Are the citations in text written in APA style?  
c. Is there an abstract written in APA style?  
d. Are the section headings writing in APA style? 
e. Is there a header and page numbering in APA style? 


 
3. Discussion of at least 8 empirical articles 


a. Are 8 empirical articles discussed? 
b. Does the paper accurately describe the sample and methods used in each article, and the 


empirical results?  
c. Caution—do not simply copy the abstract from the article into your paper! You will 


lose points for doing so. 
 


4. Construction of a coherent argument (hourglass analogy) 
a. Does the introduction clearly describe a question or problem to be addressed in the 


paper? Does the introduction describe why the question is interesting (e.g., the 
prevalence or severity of the problem)?  


b. Does the methods section clearly describe how the articles were located (e.g., what 
search engines, what keywords, how many references were first located). 


c. Does the review of research section clearly relate the research to the question of 
interest? Is the review well-organized (e.g., are studies of diagnostic issues grouped 
together, separately from studies of treatment). Does the review show how studies shed 
light on different parts of the problem (e.g., how well the treatment works in different 
populations, how well different kinds of treatment work)? Does the review describe 
what the unique contribution of each study is?  


d. Does the conclusion section clearly summarize what was learned in the review?  
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Appendix A on APA Style 


If you plan to be a psychologist, you should begin to learn APA style. APA style covers all parts of the 
style of writing that psychologists use, and many other social sciences use this style as well. It covers 
everything from punctuation to reference formatting. The current APA Style Manual is 
RECOMMENDED FOR THIS COURSE and available at the UC Merced Bookstore.  The APA Style 
Manual is the ultimate resource and will be the source used to settle all style disagreements. A large 
number of www sites provide free summaries of how to write in APA Style. Rely on these at your own 
risk. 


Appendix B: How to find published journal articles 
 
The University of California library gives you access to many journals that may be used in locating 
recent empirical studies. Recommended journals include: 
 
   American Journal of Psychiatry 
   Archives of General Psychiatry 
   Behavior Therapy 
   Behavior Modification 
   Clinical Psychology Review 
   Health Psychology 
   Journal of Abnormal Psychology 
   Journal of Behavior Therapy and Experimental Psychiatry 
   Journal of Clinical and Experimental Neuropsychology 
   Journal of Clinical Child Psychology 
   Journal of Clinical Psychology 
   Journal of Consulting and Clinical Psychology 
   Journal of Counseling Psychology 
   Journal of Marital and Family Therapy 
   Journal of Nervous and Mental Diseases 
   Journal of Personality Assessment 
   Journal of Psychotherapy Integration 
   Journal of Studies on Alcohol 
   Professional Psychology: Research & Practice 
   Psychotherapy 
 
You can find an article in many different ways, such as hand searches of these journals in a library. 
However, a very convenient way to search is to use the psychology database called PsycInfo. The 
following are instructions for doing so.  
 
1. Go to the UC Merced Home Page (www.ucmerced.edu) 
2. Click on the link for the UC Merced Library Home page (or go directly to 


http://library.ucmerced.edu/)  
3. Type PsycInfo into the Search Box and click on Search. 
4. On the following link, click the hyperlink to UC campuses:  
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Connect to 


Restricted to UC campuses 1806- 


 
5. You will see the following screen:  
 


 
 
6. Click on the Advanced Search tab, which will take you to the following screen:  


 
 
 
7. In the first line, type in the phrase you want to search on as a key word. For example, you 


might search on autism. In the second line, change the word Title to Journal Name, and then type 
in the name of a journal from the list in the syllabus, for example, the Journal of Consulting and 
Clinical Psychology. Finally, change the Date Range to 2003 to 2006. Then the screen would look 
like this:  
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8. Click the search button. This example produced the following screen:  
 


 
 


9. In the above screen, click on the Full-Text PDF link. This will open an electronic copy of the 
article, and you may save it to your computer. 


10. If the PDF link does not appear, you can either  
1. search a different journal to find one with the PDF link, or 
2. use UC Merced interlibrary loan to order an electronic copy of the article. To do so, go 


to http://library.ucmerced.edu/ill.html and follow the instructions on that screen. 
11. If the search produces no articles on the topic of interest, try another journal for the same topic 


and years. 
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Appendix C: Using turnitin.com to submit papers 
 


Turnitin Student Quickstart 


Introduction 
This quickstart will help you get started with Turnitin and will walk you through the steps for submitting your 
first paper. To begin, you need to first register with Turnitin and create a user profile. 
! If you have received an e-mail from Turnitin with a temporary password, a user 
profile has already been created for you. To get started, log in to Turnitin with your e-mail address and 
password and proceed to Step 2 in this quickstart. 


Step 1 
To register and create a user profile, go to www.turnitin.com and click on the New Users Click Here button 
below the Sign in button on the homepage 1.  
The new user page will open, follow the directions on this page to help you create your user profile. To create a 
profile, you must have a class ID and an enrollment password. You can get this information from your 
instructor. Once you finish creating your profile, you will be logged in to Turnitin. 


Step 2 
Your class will show up on your homepage. Click on the name of your class to open your class portfolio 2. 
1 Click to register and create your user profile 
2 Click on the name of your class to open your portfolioTurnitin  


Step 3 
Your class portfolio shows the assignments your instructor has created and your submissions to the class. To 
submit a paper, click the submit button next to the paper’s assignment 3. 


Step 4 
The paper submission page will open. Enter a title for your paper. To select a paper for submission, click the 
browse button and locate the paper on your computer. We accept submissions in these formats: 
• MS Word, WordPerfect, RTF, PDF, PostScript, HTML, and plain text (.txt) 
After entering a title for your paper and selecting a file, click submit to upload your paper 4. 
3 Click the submit icon to upload your paper 
4 Once you have located your paper and entered a title, click submitTurnitin Student Quickstart 3  
If your paper is in a format that we do not accept, you can submit it by cut and paste. To submit a paper this 
way, select cut & paste using the pulldown at the top of the form 5.  
To submit a paper by cut and paste, copy the text of your paper from a word processing program and then paste 
it into the text box in the submission form. If you submit your paper using the cut and paste method, you can 
skip the next step. 


Step 5 
The paper you chose to submit will be shown on the next page. Look over all the information and make sure that 
it is correct. To confirm the submission, click the Submit Paper button 6. 


Step 6 
After you confirm your submission, a digital receipt will be shown. This receipt will be e-mailed to you. To 
return to your portfolio and view your submission, click the portfolio button 7. 
By default, students cannot see their own Originality Reports. If you do not see an Originality Report icon in 
your portfolio and want to see your report, contact your instructor. 
If you need further assistance with Turnitin or would like to learn about the advanced features our system offers, 
please download our student user manual, which is available at http://turnitin.com/static/training.html 
5 Select cut & paste with the pulldown to submit a paper in a file format we do not accept 
6 Make sure you selected the correct paper; click “Submit Paper” to finalize your submission 
7	  Click the portfolio icon to return to your portfolio and view your submission 
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Appendix D 


Grading Criteria for Writing Assignments 
 
 
Note: APA Reference Section 
per APA Manual, Sixth 
Edition Standards  


APA  
Reference  
Section  


Exceptional  Average  Poor  


Content & Ideas  3.05  
3.02-3.04  


Clear and focused topic; , ideas are 
sequential and presented as a unified 
whole;, main points are sufficiently 
supported;, central argument reflects 
understanding; headings used 
appropriately per APA Manual. 
Writer seems in control, making 
connections and sharing insight.  


Identifiable topic and main 
ideas, though may not be 
connected or completely 
relevant;, may include 
arguments but not a central 
one. Shows promise, though 
while development is 
sometimes original; 
sometimes blends with the 
predictable.  


Lacks focus;, topic may be 
inappropriate, vague or 
general;, multiple ideas are 
expressed without 
connection;, the guiding 
argument may be too broad 
or irrelevant to content. 
Reader must make 
inferences based on 
incomplete detail.  


Coherency  3.05  
3.07  


Logical progression of ideas from 
sentence to sentence  


Logical progression but may 
include some repetition or 
loss of purpose  


Difficult to follow ideas 
within paragraphs and more 
broadly  


Organization  3.05, 3.09Section 1 
Organization.  


Strong and purposeful transitions 
between paragraphs, with clear topic 
sentences; Precision and Clarity  


Structure is evident, may 
have occasional illogical or 
repetitive ideas and lack of 
transitions from paragraph to 
paragraph  


Structure and purpose is 
unclear  


Style  Sect.  
2 - style  
3.07  


Effective and accurate 
understanding of audience, 
professional tone and appropriate 
diction, highly accurate usage of 
APA standards  


Appropriate but occasionally 
inconsistent tone or diction, 
APA standards are reflected 
but not consistently  


Consistently inappropriate 
tone and diction, APA usage 
is inaccurate or absent  


Use of Sources and Reference 
List  


Section 6:  
Crediting Sources  


Credit sources appropriately; 
effective citing of sources and 
appropriate paraphrasing (when 
necessary); Reference List  


Inconsistently cites sources; 
poor paraphrasing or 
quoting; incomplete 
Reference List  


Does not credit sources; 
paraphrase inappropriately 
by changing only a few 
words; no Reference List or 
“Works Cited”  


Mechanics: Grammar,  Section 4Sect.  Usage of sophisticated sentence 
structures, appropriate word choice,  


Simple and some complex 
phrasing, some inaccurate 
word choice, and  


Frequent syntax errors that 
impede meaning. Spelling 
with frequent errors  
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Appendix E 
The Welcome Letter for MyPsychLab 


 
Hello Everyone, 
 
Welcome to Intro to Psychology (PSYC 1) with Professor Diana Odom-Gunn at UC Merced. 
You can only get your text package from your Bobcat Bookstore.  Go to 
http://bookstore.ucmerced.edu  for online textbook orders. 
 
You'll need to purchase: 
Text Package: PSYCHOLGY CORE CONCPT UNBND ALC+ PKG MERCED 
Author: Zimbardo 
ISBN: 9780558174866 
 
Inside your package you’ll find:  


• Your Textbook 
• Your MyPsychLab access code 
• Your MyPearsonCafé access code 
 


You can access your online materials through: www.MyPearsonCafé.com         
 
Please do the following prior to coming to class if possible: 
 
#1. Register for MyPsychLab… 
 *Enroll in our Pearson Class ID: CRSCDKF-219927 
#2. Register for your MyPearsonCafé writing resources  
 *Course ID: cafe54656 . 


 
If you need assistance in accessing the online resources, please contact: 


Pearson Technical Support:Pearson Technical Support:   800.677.6337800.677.6337   


http://247.pearsoned.comhttp://247.pearsoned.com     
Or our Pearson Publisher’s Representative at Anakira.Gabriella@gmail.com 


 
All of these materials and resources are required for this course.  
I look forward to seeing all of you!  
 
Warmest wishes, 
 
Professor Diana Odom-Gunn 


 
Welcome back to school! 
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Extra Credit  
 


Verification Form 
Student Name___________________________________________          Course PSY_________________ 
 
You may not participate twice in the same study. You may not double-count research credits. Credits apply to only one 
course. 
 
 
Date  ____________ Experimenter’s signature __________________________________________ 
 
Describe study ____________________________________________________________________ 
 
 
 
 
 
 
Date  ____________ Experimenter’s signature __________________________________________ 
 
Describe study ____________________________________________________________________ 
 
 
 
 
 
 
Date  ____________ Experimenter’s signature __________________________________________ 
 
Describe study ____________________________________________________________________ 
 
 
 
 
 
 
Date  ____________ Experimenter’s signature __________________________________________ 
 
Describe study ____________________________________________________________________ 
 
 
 
 
 
 
 
Date  ____________ Experimenter’s signature __________________________________________ 
 
Describe study ___________________________________________________________________ 
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Search Tips
" " quotation marks to search for a
phrase e.g. "in vitro fertilization"


* to look for end variation on a word
e.g. clon* will search for clone OR
cloning


AND to join dissimilar term e.g.
cloning AND ethics


OR to join similar terms e.g. ethic*
OR moral*


WRI 10 Tutorials
Use these online tutorials to
review  the topics of your in-
person library instruction
session.
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UC Merced Library Links


UC Merced Library
Homepage


Next Gen Melvyl Pilot
Search for books and other
materials from all 10 UC Libraries
and libraries beyond.


UC Merced Library
Catalog
Search for books and ebooks in
the UC Merced Library collection.


Connecting from Off
Campus
Access UC Merced Library
ebooks and electronic journal
articles w hen you're not on
campus.


Check your library
account
View  checkouts, due dates and
fines.
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Find Statistical Information


American FactFinder
A source for population, housing, economic and geographic data provided by the U.S.
Census Bureau.


California Health Interview Survey
CHIS is the nation's largest state health survey. Conducted every tw o years on a w ide range
of health topics.


Congressional Quarterly Researcher
Offers in-depth, unbiased coverage of a pressing political or social issue. Reports cover
topics in health, international affairs, education, public policy, the environment, technology,
and the U.S. economy.


U. S. Department of Justice, Bureau of Justice Statistics
The United States Bureau of Statistics collects, analyzes, publishes and disseminates
information and statistics on crime, criminal offenders, victims of crime, and the operation of
justice systems at all levels of government.


The Inter-University Consortium for Political and Social Research    
Provides access to a vast archive of social science data for research and instruction.
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Find Articles Using General Databases


Academic Search Complete
A multidisciplinary database w ith full text content in the arts, social sciences, humanities and
sciences.


JSTOR
Search by subject or brow se full text of more than 500 scholarly journals in social sciences,
humanities, and sciences, to their earliest issues. Many titles extend as far back as late 19th
or early 20th centuries; most recent 3-5 years not included.


Web of Science
Coverage varies depending on the index. Encompasses Arts & Humanities Citation Index
(1975 – present), Social Sciences Citation Index (1956 – present), and Science Citation Index
(1900 – present).


Google Scholar
A search engine providing access to both freely available and subscription based resources
including articles, theses, books, preprints, abstracts, conference proceedings and technical
reports.
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Citing Sources


RefWorks
RefWorks is an online tool that helps you manage, store, format and cite resources used in
the research process.


MLA Citation Style Guide


APA Citation Style Guide


EasyBib Citation Guides
Guidelines, structures and examples for citing common sources in MLA, APA and Chicago
Notes styles.


Bibme Bibliography Generator
Free automatic bibliography generator that supports MLA, APA, Chicago, and Turabian
formatting
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Introduction to Library Research
In English 001, you are often encouraged or required to find information for your assignments. In addition, you may
need to complete library research for additional courses you are taking.


The iPod Touch Library Tour is a first step to learning more about the UC Merced Library's space, services, and
resources. The tour introduces you to Next Generation Melvyl, an online catalog which shows you many books,
articles, and resources available at UC Merced and libraries worldwide.


The purpose of this guide is to build on the knowledge you acquired from the iPod Touch Library Tour and to provide
you with ideas and guidance for additional library research as a university student.
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PRIMO Site
Much of this guide is based on content created by librarians at the William H.Hannon Library at Loyola Marymount
University.  Many thanks for their willingness to share their work.  View the original award-winning guide. 
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" " quotation marks to search for a
phrase e.g. "in vitro fertilization"


* to look for end variation on a word
e.g. clon* will search for clone OR
cloning


AND to join dissimilar term e.g.
cloning AND ethics


OR to join similar terms e.g. ethic*
OR moral*


WRI 10 Tutorials
Use these online tutorials to
review  the topics of your in-
person library instruction
session.
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UC Merced Library
Homepage


Next Gen Melvyl Pilot
Search for books and other
materials from all 10 UC Libraries
and libraries beyond.


UC Merced Library
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Search for books and ebooks in
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Connecting from Off
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Access UC Merced Library
ebooks and electronic journal
articles w hen you're not on
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Check your library
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Aldous Huxley Interviewed by Mike Wallace (1959)
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Access to older reviews of Brave New World
Citations for older reviews (1930s) of Brave New World can be found in the ABELL
database, but are not available online and therefore must be requested through
Interlibrary Loan.  As an alternate source, use an eBook titled Aldous Huxley's
Brave New World by Harold Bloom.  Click View this ebook > Contents > Critical
Views.  The older reviews are at the top of the list.
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General Databases


Academic Search Complete
A multidisciplinary database w ith full text content in the arts, social sciences, humanities and
sciences.


JSTOR
Search by subject or brow se full text of more than 500 scholarly journals in social sciences,
humanities, and sciences, to their earliest issues. Many titles extend as far back as late 19th
or early 20th centuries; most recent 3-5 years not included.


Web of Science
Coverage varies depending on the index. Encompasses Arts & Humanities Citation Index
(1975 – present), Social Sciences Citation Index (1956 – present), and Science Citation Index
(1900 – present).
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Literature Databases
This list represents only a sampling of the many literature databases available at UC
Merced.  For more databases, go to the Library Home Page > Doing Research >
Databases > By Subject > Literature.  For book reviews go to the Library Home
Page > Doing Research > Databases > By Format > Book Reviews.


ABELL : Annual Bibliography of English Language and Literature
Lists monographs, periodical articles, critical editions of literary w orks, book review s,
collections of essays and doctoral dissertations published anyw here in the w orld.


LION (Literature Online)
Comprehensive collection of over 350,000 w orks of poetry, drama and prose w ith
complementary reference resources.
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MLA International Bibliography
The MLA International Bibliography is the principal bibliography of journal articles,
monographs, chapters w ithin books, and dissertation abstracts w ithin the f ields of all non-
Classical literatures. In addition to literature, the MLAIB also indexes Language and linguistics
and folklore fairly comprensively.


Literature Resource Center
Provides access to biographies, bibliographies, and critical analyses of authors from every
age and literary discipline. Combines information from the print resources Contemporary
authors, Contemporary Literary Criticism, and Dictionary of Literary Biography into a single
online resource covering more than 120,000 novelists, poets, essayists, journalists, and other
w riters, w ith in-depth coverage of 2,500 of the most-studied authors.
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Search Tips


WRI 10 Tutorials  


Use these online tutorials to
review  the topics of your in-
person library instruction
session.


Boolean Operators  


Use boolean operators (AND,
OR, NOT) to get better search
results.


Truncation  
Save time by searching multiple
forms of a w ord simultaneously.


Evaluate Search Results  


Evaluate your search results by
looking at the article title, subject
headings and abstract. Is the
article relevant? Is it current?
Does it answ er any part of your
research question?


Searching Blogs


Searching Wikis


Searching Tweets
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UC Merced Library Links


UC Merced Library
Homepage  


UC Merced Library
Catalog  
Search for books and ebooks in
the UC Merced Library collection.


Next Gen Melvyl Pilot  


Search for books and other
materials from all 10 UC Libraries
and libraries beyond.


Check your library
account  
View  checkouts, due dates and
fines.


Connecting from Off
Campus  
Access UC Merced Library
ebooks and electronic journal
articles w hen you're not on
campus.
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Documentary: Hip-Hop - Beyond Beats & Rhymes
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Recommended Databases


Academic Search Complete  
A multidisciplinary database w ith full text content in the arts, social sciences, humanities and
sciences.


Congressional Quarterly (CQ) Researcher
Great for background information on your topic. Offers in-depth, unbiased coverage of a
pressing political or social issue. Reports cover topics in health, international affairs,
education, public policy, the environment, technology, and the U.S. economy.


JSTOR
Search by subject or brow se full text of more than 500 scholarly journals in social sciences,
humanities, and sciences, to their earliest issues. Many titles extend as far back as late 19th
or early 20th centuries; most recent 3-5 years not included.


Google Scholar
A search engine providing access to both freely available and subscription based resources
including articles, theses, books, preprints, abstracts, conference proceedings and technical
reports. Using Google Scholar w hile on the campus netw ork w ill help you get to more full-text
articles. (Use UCe-Links to connect to full text.)


Newsbank : Access World News
Local, regional and w orld new s, including community events, schools, politics, government
policies, cultural activities, local companies, state industries, and people. Includes Merced Sun
Star, Fresno Bee, Madera Tribune and Modesto Bee.


Stat-USA
(US Govt) Business, economic and trade data from the U.S. Department of Commerce.
Includes National Trade Data Bank (NTDB) and its foreign market research reports.


Inter-university Consortium for Political and Social Research
ICPSR offers more than 500,000 digital f iles containing social science research data.
Disciplines represented include political science, sociology, demography, economics, history,
gerontology, criminal justice, public health, foreign policy, terrorism, health and medical care,
early education, education, racial and ethnic minorities, psychology, law , substance abuse
and mental health, and more. Brow se by topic, geography, etc.


California Health Interview Survey
CHIS is the nation's largest state health survey. Conducted every tw o years on a w ide range
of health topics, CHIS data gives a detailed picture of the health and health care needs of
California's large and diverse population.
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Research Tips


Search Tips  
Tips on searching library
databases and catalogs. Includes
boolean searching, truncation,
and other nifty tricks.


Is this article scholarly?  


Determine w hether a source is
scholarly (also know n as
academic or peer-reviewed).


Evaluate Search Results  


Evaluate your search results by
looking at the article title, subject
headings, and abstract. Is the
article relevant? Is it current?
Does it offer new  information on
your research topic?


Thesis statements  


Provides tips for creating a thesis
statement and examples of
different types of thesis
statements.
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Citing Sources


APA Citation Style Guide  


APA Quick Citation
Guide  


RefWorks  
RefWorks is an online tool that
helps you manage, store, format,
and cite resources used in the
research process.


BibmeBibliography
Generator  
Free automatic bibliography
generator that supports MLA,
APA, Chicago, and Turabian
formatting.
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UC Merced Library Links


UC Merced Library
Homepage  


NextGen Melvyl Pilot  


Search for books, articles, DVDs,
and more at all UC campuses and
libraries w orldw ide.


Check your library
account  
View  checkouts, due dates, and
fines.


Check your ILL account
Visit My ILL Request to view  the
status on items you have
requested from other libraries.


 


 


Recommended Databases


Academic Search Complete  
A multidisciplinary database w ith full text content in the arts, social sciences, humanities and
sciences.


Congressional Quarterly (CQ) Researcher      
Great for background information on your topic. Offers in-depth, unbiased coverage of a
pressing political or social issue. 
Sample Reports
Domestic Poverty 
Housing the Homeless 
Universal Coverage 
Rising Health Costs


Sociological Abstracts  
1963-present. Abstracts journal articles, monographs, dissertations, conference
proceedings, other research covering sociology, social w ork, and related social sciences.
Also includes selected w eb resources.


Sociology: A SAGE Full-Text Collection
1967-present. Over 12,000 articles from approximately 30 journal titles covering topics such
as ethnic studies, sociology of sports, childhood, and consumer culture.


PubMed  
Articles on medical and health topics.


JSTOR
Search by subject or brow se full text of more than 500 scholarly journals in social sciences,
humanities, and sciences, to their earliest issues. Many titles extend as far back as late 19th
or early 20th centuries; most recent 3-5 years not included.


Laborsta (1950+)  
International Labour Office data for over 200 countries or territories including unemployment
statistics.


Inter-university Consortium for Political and Social Research
ICPSR offers more than 500,000 digital f iles containing social science research data.
Disciplines represented include political science, sociology, demography, economics, history,
gerontology, criminal justice, public health, foreign policy, terrorism, health and medical care,
early education, education, racial and ethnic minorities, psychology, law , substance abuse
and mental health, and more. Brow se by topic, geography, etc.


California Health Interview Survey
CHIS is the nation's largest state health survey. Conducted every tw o years on a w ide range
of health topics, CHIS data gives a detailed picture of the health and health care needs of
California's large and diverse population.


Google Scholar
A search engine providing access to both freely available and subscription based resources
including articles, theses, books, preprints, abstracts, conference proceedings and technical
reports. Using Google Scholar w hile on the campus netw ork w ill help you get to more full-text
articles. (Use UCe-Links to connect to full text.)


Newsbank : Access World News
Local, regional and w orld new s, including community events, schools, politics, government
policies, cultural activities, local companies, state industries, and people. Includes Merced Sun
Star, Fresno Bee, Madera Tribune and Modesto Bee.
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Books at UC Merced (search NextGen Melvyl for more)


Coates, Robert C. A street is not a home: solving America's homeless
dilemma


Glantz, Aaron. The war comes home: Washington's battle against
America's veterans


Bratt, Rachel G. A right to housing: foundation for a new social agenda


Reynoalds, Jeremy. Homeless culture and the media: How the media
educate audiences in their portrayal of America's homeless culture


Goode, Judith. New poverty studies: the ethnography of power, politics,
and impoverished people in the United States
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ebooks and electronic journal
articles w hen you're not on
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and doing research.
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Eitzen, D. Stanley. Solutions to social problems: lessons from state and
local governments


Bernstein, Nell. Voices from the street: a survey of homeless youth by
their peers (PDF)


Daniels, Norman. Just health: meeting health needs fairly


Daschle, Thomas et al. Critical: what we can do about the health-care
crisis


Reid, T.R. The healing of America: a global quest for better, cheaper, and
fairer health care


Angel, Ronald et al. Poor families in America's health care crisis


Burbank, Patricia M. Vulnerable older adults: health care needs and
interventions


Sered, Susan S. & Fernandopulle, Rushika J. Uninsured in America: life and
death in the land of opportunity


Amad, Waqar et al. Ethnicity, Health and Health Care: Understanding
Diversity, Tackling Disadvantage (ebook)


America's uninsured crisis: consequences for health and health care
(ebook)


Nieto, Marcus. Health care in California state prisons (PDF)
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Literature & Criticism
You will be looking for information on a specific genre
e.g. hard boiled fiction, film noir, or the American
detective.  Locate a theoretical book on one of these
topics.  Databases with article literature are also
included in case articles or essays may be of use. 
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UC Merced Library Links


UC Merced Library Homepage  


Check your Library Account  
View  checkouts, due dates and f ines.


Connecting from Off Campus  
Access UC Merced Library ebooks and electronic
journal articles w hen you're not on campus.


e-Journal Finder
search for a journal title to determine if  UC Merced
has access to it
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Reference Materials
Visit Databases & Articles -- >Reference


Look for collections e.g. Credo Reference.


Use these search tools to find background
information or definitions on a topic.
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Accessing Full-Text
Full-text may be immediately available via a pdf or
html page.  If not, use the UCeLinks button to reach a
request page.  You can Interlibrary Loan the item
using your UCMnetID. 
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Citing Sources
If citations/references are exporting to RefWorks, you
can use the Bibliography feature to create a list of
citations.  Various format are available including APA. 
You can also use Tools > Preview Output Style to see
how the format looks for a specific style.


RefWorks & Citing Sources from the UC Merced
Library.  A tutorial is included.  Watch News &
Events for upcoming RefWorks workshops.
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Find Books - Literary Criticism
Background Information: Literary Terms, Theory & Criticism


Next Generation Melvyl - searches UC Merced, UC Libraries, Libraries
Worldwide


The Book of Literary Terms (print)


The Oxford Dictionary of Literary Terms in Oxford Reference (online)


Encyclopedia of Literature and Criticism  (online, create an account to
view, includes a chapter on postmodernism)


Hypertext: the Convergence of Contemporary Critical Theory and
Technology (print) 


Literary Theory: a Guide for the Perplexed (print)


Principles of Literary Criticism  (online, also in print, "View all editions
and formats")


The Routledge Companion to Critical Theory (online, also in print, "View
all editions and formats")


The Blackwell Guide to Literary Theory (online, also in print, "View all
editions and formats")


A Handbook to Literature (print)


Continuum Encyclopedia of American Literature in Credo Reference
(online)


"detective story, the"
"film and literature" 


The Cambridge Guide to Literature in English in Credo Reference
(online)


"detective fiction"


e.g. Search results for "film noir" limited to UC Merced Library


e.g. Search results for su:Film noir History and criticism limited to the
UC Merced Library


Film Noir: The Pocket Essential Guide (create EBL account to
view)
Dames in the Driver's Seat: Rereading Film Noir (print, see
section one/chapter one for background on the theory)


e.g. Search results for "hard-boiled" limited to books at the UC Merced
Library


e.g. Search results for "american detective" + (theory OR criticism) at the
UC Merced Library
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Find Articles
Masterfile Premier & Academic Search Complete (on the EBSCOhost
platform)


Choose Databases (to select more than one database to
search)
Sample Search: "film noir" ANd (genre or theory or criticism)
can limit to a source type e.g. Periodicals
"Rerunning Film Noir" by R. Schickel


Art Full Text (Wilson Web)


also includes "Rerunning Film Noir" by R. Schickel


Literature Databases - Subject page for databases
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some databases include citations to articles, chapters of a book
etc.


Literature Resource Center


full-text
includes a content type limit of Literarature Criticism (retrieve
criticial essays)


ABELL: Annual Bibliography of English Language and Literature


Literature Online (LION)
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Search Tips


Boolean Operators  


Use boolean operators (AND,
OR, NOT) to get better search
results.


Truncation  
save time by searching multiple
forms of a w ord simultaneously.


Limiters  
Use limiters to refine and narrow
your search.


Evaluate Search Results  


Evaluate your search results by
looking at the article title, subject
headings and abstract. Is the
article relevant? Is it current?
Does it answ er any part of your
research question?


WRI 10 Tutorials  


Use these online tutorials to
review  the topics of your in-
person library instruction
session.


Comments (0)


UC Merced Library Links


UC Merced Library
Homepage  


UC Merced Library
Catalog  
Search for books and ebooks in
the UC Merced Library collection.


Next Gen Melvyl Pilot  


Search for books and other
materials from all 10 UC Libraries
and libraries beyond.


Check your library
account  
View  checkouts, due dates and
fines.


VPN - Connecting from
Off Campus  
Access UC Merced Library
ebooks and electronic journal
articles w hen you're not on
campus.
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Recommended Databases


Academic Search Complete  
A multidisciplinary database w ith full text content in the arts, social sciences, humanities and
sciences.


Congressional Quarterly Researcher      
CQ Researcher is often the f irst source that librarians recommend w hen researchers are
seeking original, comprehensive reporting and analysis on issues in the new s. Find in-depth,
unbiased coverage of health, social trends, criminal justice, international affairs, education,
the environment, technology, and the economy.


Google Scholar      
A search engine providing access to both freely available and subscription based resources
including articles, theses, books, preprints, abstracts, conference proceedings and technical
reports.


JSTOR  
Search by subject or brow se full text of more than 500 scholarly journals in social sciences,
humanities, and sciences, to their earliest issues. Many titles extend as far back as late 19th
or early 20th centuries; most recent 3-5 years not included.


Web of Science      
Coverage varies depending on the index. Encompasses Arts & Humanities Citation Index
(1975 – present), Social Sciences Citation Index (1956 – present), and Science Citation Index
(1900 – present).


LexisNexis Congressional Research Service Reports  
2004-present. CRS reports provide excellent background information on areas of public
policy. The reports are generated by researchers w orking w ithin the Library of Congress and
are created at the request of Members of Congress or their committees.
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RefWorks : The Easy Way to Cite Your Sources
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Citing Sources


RefWorks  
RefWorks is an online tool that helps you manage, store, format and cite resources used in
the research process.


MLA Citation Style Guide  


APA Citation Style Guide  


EasyBib Citation Guides  
Guidelines, structures and examples for citing common sources in MLA, APA and Chicago
Notes styles.


 


Libguide Author


Susan Mikkelsen


Contact Info:


UC Merced Library


5200 North Lake Road


Merced, CA 95343


209-658-1832


Send Email


Links:


Profile & Guides


Chat with a Librarian
24/7


Your Question/Message


You will be prompted and 
required to enter an email 
address before your chat 


session begins


Ask a Librarian


Comments (0)


 


Home


  Library Home   »   Subject & Course Guides Home  »  Writing 10 (Walker) Mikkelsen


Writing 10 (Walker) Mikkelsen  Tags: w riting_10  


Last update: Mar 30th, 2010  URL: http://libguides.ucmercedlibrary.info/wri10_walker_mikkelsen   Print Guide    RSS Updates


Home       Comments (0)       Print Page Search  This Guide Go   


11/30/2010 Home - Writing 10 (Walker) Mikkelsen …


…ucmercedlibrary.info/wri10_walker_mi… 1/2







Bibme Bibliography Generator  
Free automatic bibliography generator that supports MLA, APA, Chicago, and Turabian
formatting
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Search Tips


Boolean Operators  


Use boolean operators (AND,
OR, NOT) to get better search
results.


Truncation  
save time by searching multiple
forms of a w ord simultaneously.


Limiters  
Use limiters to refine and narrow
your search.


Evaluate Search Results  


Evaluate your search results by
looking at the article title, subject
headings and abstract. Is the
article relevant? Is it current?
Does it answ er any part of your
research question?


WRI 10 Tutorials  


Use these online tutorials to
review  the topics of your in-
person library instruction
session.
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UC Merced Library Links


UC Merced Library
Homepage  


UC Merced Library
Catalog  
Search for books and ebooks in
the UC Merced Library collection.


Next Gen Melvyl Pilot  


Search for books and other
materials from all 10 UC Libraries
and libraries beyond.


Check your library
account  
View  checkouts, due dates and
fines.


VPN - Connecting from
Off Campus  
Access UC Merced Library
ebooks and electronic journal
articles w hen you're not on
campus.
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Recommended Databases


Academic Search Complete  
A multidisciplinary database w ith full text content in the arts, social sciences, humanities and
sciences.


Google Scholar      
A search engine providing access to both freely available and subscription based resources
including articles, theses, books, preprints, abstracts, conference proceedings and technical
reports.


JSTOR  
Search by subject or brow se full text of more than 500 scholarly journals in social sciences,
humanities, and sciences, to their earliest issues. Many titles extend as far back as late 19th
or early 20th centuries; most recent 3-5 years not included.


Web of Science      
Coverage varies depending on the index. Encompasses Arts & Humanities Citation Index
(1975 – present), Social Sciences Citation Index (1956 – present), and Science Citation Index
(1900 – present).


LexisNexis Congressional Research Service Reports  
2004-present. CRS reports provide excellent background information on areas of public
policy. The reports are generated by researchers w orking w ithin the Library of Congress and
are created at the request of Members of Congress or their committees.
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RefWorks : The Easy Way to Cite Your Sources
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Citing Sources


RefWorks  
RefWorks is an online tool that helps you manage, store, format and cite resources used in
the research process.


MLA Citation Style Guide  


APA Citation Style Guide  


EasyBib Citation Guides  
Guidelines, structures and examples for citing common sources in MLA, APA and Chicago
Notes styles.


Bibme Bibliography Generator  
Free automatic bibliography generator that supports MLA, APA, Chicago, and Turabian
formatting
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I. BUILD A PROBLEM-SOLVING THESIS 
 


During the semester students have interacted in various capacities with a larger discourse 
outside the classroom. Many have gained practical, hands on experience, through the 
development of community praxis. Several steps were taken in initiating, collaborating, 
and maintaining the group projects. At this juncture, students will now be asked to use 
the primary data collected as part of their research. In drafting a successful research 
paper, students may consider to following questions: 
 


How did you choose the project, and why? 
 
What characteristics define your community praxis project? 
 
Does your project have the potential to create positive change in the world? 
 
How does your project capture the spirit of Merced? San Joaquin Valley? 
 
How did you overcome obstacles? 
 


So in the process of articulating this research assignment, I am reminded of the 
introduction to Imagining Ourselves, locally 
 


How can you make the most of the opportunities you’ve been granted so that  
 
others may also have similar ones (Goldman: 26)?  


  
The potential to learn from others, your peers, as well as the relationships you formed in 
the community are infinite; I encourage you all to continue building off the foundational 
strength of your projects.  
 
Certainly by interacting directly with others we can form small steps to understanding. 
And understanding is key to creating solutions to issues that affect us all (either directly, 
or indirectly). Begin small, stockpile all the data, which will be essential to producing 
sound research.  
 
In choosing a research topic, your praxis project will be the best place to start. If your 
group was dealing with homelessness, you may investigate local unemployment statistics 
versus the national average. Foreclosure rates. The types of jobs lost in the last two years, 
and whether those patterns exist nationally, even globally. How does the City of Merced 
address the issue of homelessness?  More importantly, regardless of topic, students will 
need to develop a topic that’s a balance between broad and specific. So let’s take the 
issue of homelessness into consideration.  
 


1. Homelessness in Merced is caused by recent job layoffs in local agribusiness. 
2. Globalization is the leading cause of homelessness.  
3. In studying trends of job lost since the 2008 Market Collapse, we will better 
understand the effects of homelessness both locally, and nationally. 
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In your opinion, which example presents the best balance? 
 
Finally, students will choose a film that will best synthesize research and expand their 
own problem-solving thesis.  
 
From here, develop a problem-solving thesis, and/or research question.   
      


II. ASSEMBLING RESEARCH 
 


Imagining Ourselves, Locally should include substantially more information than 
previous essays1, be double-spaced and include a Works Cited page. The objective is to: 


 
1. Produce a clear problem-solving thesis utilizing the guidelines above. In other words, 


a well formulated argument.  
2. Use Praxis Project as additional evidence to support your research. Documentation of 


project should synthesize course materials (reading, lecture, discussion, and film 
selection), which will be the focus of final presentation. 


3. Discuss your primary research, how the project evolved, any setbacks, including what 
you were aiming to achieve, and how ideas generated from the project support a 
conceptual understanding of the course. 


4. Include analysis of a chosen film (you may choose more than one film if it’s 
grounded in clear reasoning), which demonstrates proficiency in media literacy, and 
supports your argument/claims.  


5. Articulate issues in research from a local and global perspective.  
6. Each student must write her/his own research paper. 


 
Expanding on the model of critical writing initiated in previous essays, present a critical 
research essay with a focal area of inquiry. That focal area must relate to the nexus, the 
interplay between imagining ourselves, locally, and the means by which someone can 
take action to create solutions  


  
So examining diabetes, race, and local agencies, which address the disease, may help 
employ new strategies at better prevention. However, be specific and clear in the 
execution of ideas. Ultimately we might find ourselves creating innovative solutions.  


 
III. FILM ANALYSIS 
 


Emphasis should be placed on a close reading of a film2, using textual evidence to 
support the argument. Please keep in mind that plagiarism will result in automatic failure 
of the course. 
 
Always remember, 


 
a. Summarize key elements of the film concisely, yet specifically. 
b. Make sure to include a clearly defined thesis. 


                                                
1 See Learning Through Praxis student outline pages 6-7 for more detail. 
2 Film analysis is most effective in the present tense.  







WRT 10 SPR 2010     Essay 3 Imagining Ourselves, Locally 


 3 


c. Use specific formal elements3 to support your argument/claims, and make 
sure to demonstrate proficiency in media literacy.  


 
IV. PRAXIS DOCUMENTATION 
 


◊ Many modes of engagement can facilitate praxis documentation, such as mix-media  
art, website, sound recording, digital photography, slide show, or a performance4.  


◊ You may wish to present documentation in the form of a diagram, prototype, or as a 
proposal for the purposes of sustainability, and longevity of Praxis.  


◊ Keep in mind; documentation should be conceived of as a potential resource for 
others, rather than simply a final product. 
 


V. BIBLIOGRAPHY OF SOURCES 
 


In addition to utilizing at least 7 sources (including 2 critical readings from 
UCMCROPS), you will also need to collect research from the UC Merced Library online 
database (3 sources minimum); refer to library research trip for guidance. A Works Cited 
page, as required in all your essays, must be included. Use MLA style format. 
Minimum number of citations: 7 (must be primary sources) 


3 UC Merced Library online database 
2 UCMCROPS  
1 Film Selection 
1 Praxis Project (interviews, photographs, website, etc.) 
Web sites: as many as you wish (must be properly documented) 
 


VI. FILM SELECTION (CHOOSE ONE) 
 
 Sleep Dealer, dir. Alex Rivera; The Garden, dir. Scott Hamilton Kennedy; as well as 


other film titles you deem pertinent to research. And additional titles viewable in AV 
room (that were not required viewing).  


                                                
3 See Timothy Corrigan’s A Short Guide to Writing About Film. 
4 This lists does not, in any way, exhaust all possibilities of documentation. 
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1


What is the purpose of theonion.com?


1


Dewey says, “The Onion is a legitimate 
news source whose purpose is to inform.”Home
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2


Is the author of this Holocaust site an 


authority on the subject?


2


Anita says, “He seems knowledgeable on 
the subject, so yes, I’d say he’s an 


authority.”
Home


3


Is the information on this AIDS website 
accurate?


3


Ivana says, “No.  This site is full of bogus 


facts.” Home


4


Does this nutrition site approach the 
subject with objectivity?


4


Seymour says, “It seems pretty objective to 
me.  They’re promoting nutrition aren’t 


they?”
Home
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5


Does this environmental site have up to 
date information?


5


Phil says, “No I don’t think so.  I wouldn’t trust it.”


Home


6


If you find information that is not corroborated in 
any other information source, should you use it?


6


Craven says “Why not? If it’s in print it must be 
true!”


Home


7


Can you judge a site by it’s domain host? (.edu, 
.gov, .com, .net, .org, etc.)


7


Sand E. says, “Yes, to some degree.  .edu and .gov 
sites may be more trustworthy.”


Home
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8


Is there an easy way to double-check the reliability 
of web resources?


8


Lee says, “Yes.  I use Alexa.com where I find 
background information about websites.”


Home


9


Do all librarians hate google and the internet?


9


Ima says, “No darling!  Some librarians even use 
Wikipedia!  And just take a look at Google Scholar 


and INFOMINE!”Home
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WRITING 10 – Christopher Ramirez


Spring 2010


Librarian – Susan Mikkelsen


Clicker Alert


Please change the frequency of your clicker. 
Hold down the Power button until it 


flashes, then press BB., p


Thank you! 


Library Lingo Blackberry Jam


By the end of this class, you will be able to:


 Determine a manageable research topic


 Identify key concepts and terms in your topic


 Select a search tool (database)


U ff i h i Use effective search strategies


 Evaluate search results


 Distinguish between popular and scholarly articles


 Retrieve the information sources you need


 Cite and use information ethically


Determine a manageable research topic


 Which topic is the right scope for a 4-6 p g p
page research paper?
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Find the right SCOPE


 Homelessness


 Homelessness in California


 How has the rise in unemployment impacted the p y p
homeless population in California?


 How has the rise in unemployment in the auto 
industry impacted the homeless population in 
Merced County?


Find the right SCOPE


 Gaming


 Video Gaming


 Has advertising to young men been influenced 
by video games?


 Has advertising to young men in Merced County 


been influenced by the Sony PlayStation?


 Environment> 


 Environment and business> 


 Can businesses meet environmental 
t d d d till k fit? >standards and still make a profit? > 


 Can businesses in Merced County meet 
environmental standards and still make a 
profit?


Topic 1


Discuss the causes for the current   
global financial crisis.


A. Too broad


B. Too narrow


C. About right


Topic 2


How are toddlers targeted by 
advertisements from toy manufacturers?


A. Too broad


B. Too narrow


C. About right


Topic 3


What impact does the current 
economic crisis have on bee-keepers 
in California?


A. Too broad


B. Too narrow


C. About right
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Your Topic


 Write down your topic (or potential topic) 
for your Writing 10 Research Paper Identify key concepts 


and terms in your topicand terms in your topic


Why are key concepts 
important?


When using the yellow pages to 
schedule a medical appointment I 
would look for the term…


 A Doctor A. Doctor


 B. Physician


 C. Medicine


What term would you use to search 
for information on this topic?


“The War of Northern Aggression”


Identify key concepts and terms in your topic


How has the rise in unemployment impacted


h h l l i i C lif i ?the homeless population in California?


Identify key concepts and terms in your topic


Can businesses meet 
environmental standards andenvironmental standards and 


still make a profit?
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Identify key concepts and terms in your topic


How have affirmative action programs
impacted cultural diversityimpacted cultural diversity


in institutions of higher education?


 Businesses
Corporations, industries, factories


 Environment


Can businesses meet environmental standards 
and still make a profit?


Green, ecology, air quality, water quality, 
energy efficiency


 Standards
Ethics, morals, values, principles, guidelines


 Profit
Revenues, costs, earnings, gain, income 


 Video games
Gaming, computer games, electronic games


 Advertising


Has advertising to young men 


been influenced by video games?


g
Marketing, selling, promoting, 


 Young men
Boys, men, males


 Affirmative action programs
“Affirmative action”, discrimination, 


segregation


How have affirmative action programs
impacted cultural diversity


in institutions of higher education?


g g


 Cultural diversity
“cultural literacy”, “cultural isolation”, “cultural 


fusion”, “cultural identity”, diversity


 Institutions of higher education?
Education, colleges, universities, admissions, 


 Unemployment
Jobless, layoffs, reduction in force


 Homeless


How has the rise in unemployment impacted


the homeless population in California?


 Homeless
Displaced, indigent, hobo, evicted, 


dispossessed 


 California
West Coast, Western United States, 


Narrower = San Joaquin Valley, Central 
California, Central Valley 


Your Topic


 Identify the key concepts of your topic


 Brainstorm or search for synonyms or 
related terms for each conceptrelated terms for each concept
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Select a search tool 


What is a database?


Databases


 A database is an online system that gives you 
access to information.  


 Example: amazon.com


 The library has over 300 databases.


 Choosing the right database can have a big 
impact on successfully locating information.


Selecting a Database


 You have not used any of the databases before. 
You have a general topic.  Use the 
Recommended Link to find a database that 
looks usefullooks useful.


 You need film reviews.  Using the format link, 
find a database that looks useful.


 You have to complete a paper for your cognitive 
science class.  Using the subject areas link, find 
a database that looks useful.


Recommended Databases 
for your Topic (see Research Guide)


 Academic Search Complete


 Congressional Quarterly Researcher Congressional Quarterly Researcher


 Newsbank


 Google Scholar


Use effective search strategies/ 
Evaluate search results


Keyword Searching
Boolean Operators
Truncation
Limiters


KeyWord Searching
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KeyWord Searching


 KeyWord search is best to start with


 KeyWord searching can help you discover 
subject termssubject terms  


Boolean Operators


(AND    OR    NOT)


When searching in a database:
dog AND cat < dog OR cat


 A. True


 B False B. False


Boolean Operators
AND, OR, NOT


DOGSCATS


Use OR to broaden your search


DOGSCATSDOGSCATS


NOTAND


OR


Use AND & NOT to narrow your search


Truncation


Educat* is a valid search term


 A. True


 B False B. False
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Educat* = 


 Educate
 Educates
 EducatedEducated
 Education
 Educational
 Educator
 Etc.


Trucation Practice


 How would you truncate the term 
“heroes”?


 What forms the word would be searched What forms the word would be searched 
with this truncated term?
hero, heroine, heroes, heroic, heroism


 Are there any drawbacks to truncating this 
word?
Will also search heroin


Distinguish between popular 
and scholarly articlesy


Scholarly vs. Popular
 10-12 pgs/1-4 pgs
 Graphs/Pictures
 Authorities/Journalists
 For Experts/For Public
 Specialized Jargon/Easy


Scholarly
Peer-Reviewed


Popular
NOT Peer-Reviewed


 Specialized Jargon/Easy 
to Read


 References/No 
References


 No Ads/Ads


 Trade Journals are for 
professionals, but have 
ads, etc.


Retrieve the information 
sources you need


Retrieve the Information Sources You Need


ARTICLES


 Academic Search Complete
Library Home Page > Doing Research >Library Home Page > Doing Research > 


Databases & Articles > ASC


BOOKS (and some articles)


 Next Generation Melvyl Pilot
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What is UC-eLinks?


Use UC e-Links to get to full text or 
Interlibrary Loan


Interlibrary Loan


Order Online


 3-5 Business Days


 FREE!!!


VPN
 Accessing Library Resources from Off-


Campus requires the VPN download


 TECH HELP > Connecting from OffTECH HELP  Connecting from Off 
Campus > Download the VPN


 Launch VPN from               on desktop


Practice retrieving your articles


 Do a keyword search in Academic Search Complete on 
a topic related to your research paper.


 Select a relevant article by examining the title/abstract, 
etcetc.


 Open the pdf if available


 Use                              to connect to the full text in 


another database, or to Interlibrary Loan the item







9


Is this journal article “Scholarly”?


 Use Ulrich’s to verify whether or not a 
journal is scholarly.


Cite and use information 
ethically


APA Format


 Journal Article: Online and Hardcopy


Devine P G & Sherman S J (1992)Devine, P. G., & Sherman, S. J. (1992). 
Intuitive versus rational judgment and the 
role of stereotyping in the human 
condition: Kirk or Spock? Psychological 
Inquiry, 3(2), 153-159. doi:10.1207


/s15327965pli0302_13 


APA Format


 Book


Okuda, M., & Okuda, D. (1993). Star trekOkuda, M., & Okuda, D. (1993). Star trek 
chronology: The history of the future. New 
York: Pocket Books. 


MLA Format


 Journal Article


Wilcox, Rhonda V. "Shifting Roles and Synthetic 
W i St T k Th N t G ti "Women in Star Trek: The Next Generation." 
Studies in Popular Culture 13.2 (1991): 53-65.
Print.


 Junge, Wolfgang, and Nathan Nelson. “Nature's 
Rotary Electromotors.” Science 29 Apr. 2005: 642-
44. Science Online. Web. 5 Mar. 2009. 


MLA Format


 Book


Okuda, Michael, and Denise Okuda. Star 
T k Ch l Th Hi f hTrek Chronology: The History of the 
Future. New York: Pocket, 1993. Print.


Kornblum, William. At Sea in the City: New 
York from the Water's Edge. Chapel Hill: 
Algonquin Books, 2002. Net Library. Web. 
23 June 2006.
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Citing Your Sources What is RefWorks?


 RefWorks is an online tool that helps you 
manage, store, format and cite resources 
used in the research process.p


 Refworks Demonstration


Checking for Understanding
The best field to search at the 
beginning of your research is: 


 A. Title


 B Subject B. Subject


 C. All Text


 D. Keyword


 E. Abstract


What type of resource is the following citation?


Kuenzel, J., et al. "Flavour conditioning of specific positive 
emotions." Appetite 51.3 (Nov. 2008): 755-755. Academic 
Search Complete. EBSCO. UC Merced Library, Merced, CA. 
13 Nov. 2008 
<http://search.ebscohost.com/login.aspx?direct=true&db=a9
h&AN 34210767& it h t lih&AN=34210767&site=ehost-live>.


A. Book chapter


B. Article


C. Newspaper article


D. DVD


What type of resource is the following citation?


James, Nancy E. "Two Sides of Paradise: The Eden Myth 
According to Kirk and Spock." Spectrum of the Fantastic. 
Ed. Donald Palumbo.  Westport: Greenwood, 1988. 219-


223.


A. Book chapter


B. Article


C. Newspaper article


D. DVD
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Which string indicates how to Interlibrary Loan an 
article from a database?


A. UCeLinks > Request It > UCMnetID > 
Request 
UC Li k > R t It > C tC dB. UCeLinks > Request It > CatCard 
Number > Request 


C. Add to folder > Request It > UCMnetID > 
Request 


D. Add to folder > Request It > CatCard 
Number > Request


Which database will format your citations 
according to almost any citation style?


A. Next Generation Melvyl


B. Academic Search Complete


C. RefWorks


D. PsycInfo
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Literature & Criticism
You will be looking for information on a specific genre
e.g. hard boiled fiction, film noir, or the American
detective.  Locate a theoretical book on one of these
topics.  Databases with article literature are also
included in case articles or essays may be of use. 


Comments (0)


UC Merced Library Links


UC Merced Library Homepage  


Check your Library Account  
View  checkouts, due dates and f ines.


Connecting from Off Campus  
Access UC Merced Library ebooks and electronic
journal articles w hen you're not on campus.


e-Journal Finder
search for a journal title to determine if  UC Merced
has access to it


Comments (0)


Reference Materials
Visit Databases & Articles -- >Reference


Look for collections e.g. Credo Reference.


Use these search tools to find background
information or definitions on a topic.


Comments (0)


Accessing Full-Text
Full-text may be immediately available via a pdf or
html page.  If not, use the UCeLinks button to reach a
request page.  You can Interlibrary Loan the item
using your UCMnetID. 


Comments (0)


Citing Sources
If citations/references are exporting to RefWorks, you
can use the Bibliography feature to create a list of
citations.  Various format are available including APA. 
You can also use Tools > Preview Output Style to see
how the format looks for a specific style.


RefWorks & Citing Sources from the UC Merced
Library.  A tutorial is included.  Watch News &
Events for upcoming RefWorks workshops.


Comments (0)


 


 


 


Find Books - Literary Criticism
Background Information: Literary Terms, Theory & Criticism


Next Generation Melvyl - searches UC Merced, UC Libraries, Libraries
Worldwide


The Book of Literary Terms (print)


The Oxford Dictionary of Literary Terms in Oxford Reference (online)


Encyclopedia of Literature and Criticism  (online, create an account to
view, includes a chapter on postmodernism)


Hypertext: the Convergence of Contemporary Critical Theory and
Technology (print) 


Literary Theory: a Guide for the Perplexed (print)


Principles of Literary Criticism  (online, also in print, "View all editions
and formats")


The Routledge Companion to Critical Theory (online, also in print, "View
all editions and formats")


The Blackwell Guide to Literary Theory (online, also in print, "View all
editions and formats")


A Handbook to Literature (print)


Continuum Encyclopedia of American Literature in Credo Reference
(online)


"detective story, the"
"film and literature" 


The Cambridge Guide to Literature in English in Credo Reference
(online)


"detective fiction"


e.g. Search results for "film noir" limited to UC Merced Library


e.g. Search results for su:Film noir History and criticism limited to the
UC Merced Library


Film Noir: The Pocket Essential Guide (create EBL account to
view)
Dames in the Driver's Seat: Rereading Film Noir (print, see
section one/chapter one for background on the theory)


e.g. Search results for "hard-boiled" limited to books at the UC Merced
Library


e.g. Search results for "american detective" + (theory OR criticism) at the
UC Merced Library


Comments (0)


Find Articles
Masterfile Premier & Academic Search Complete (on the EBSCOhost
platform)


Choose Databases (to select more than one database to
search)
Sample Search: "film noir" ANd (genre or theory or criticism)
can limit to a source type e.g. Periodicals
"Rerunning Film Noir" by R. Schickel


Art Full Text (Wilson Web)


also includes "Rerunning Film Noir" by R. Schickel


Literature Databases - Subject page for databases


 


Subject Guide


Sara Davidson


sdavidson2@ucmerced.edu


Contact Info:


209-205-8237


Library Off ice 275D


Send Email


Links:


Profile & Guides


24/7 Chat


Your Question/Message


You will be prompted and 
required to enter an email 
address before your chat 


session begins


Ask a Librarian


Comments (0)


 


Home Issue Paper


  Library Home   »   Subject & Course Guides Home  »  WRI 10 - Library Research


WRI 10 - Library Research  Tags: literary_criticism  


Last update: Mar 30th, 2010  URL: http://libguides.ucmercedlibrary.info/wri10_stanley_davidson   Print Guide    RSS Updates  


Home       Comments (0)       Print Page Search  This Guide Go   


11/30/2010 Home - WRI 10 - Library Research - Su…


…ucmercedlibrary.info/wri10_stanley_d… 1/2







some databases include citations to articles, chapters of a book
etc.


Literature Resource Center


full-text
includes a content type limit of Literarature Criticism (retrieve
criticial essays)


ABELL: Annual Bibliography of English Language and Literature


Literature Online (LION)


Comments (0)


 


Powered by Springshare; All rights reserved. Report a tech support issue.
View this page in a format suitable for printers and screen-readers or mobile devices.
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…ucmercedlibrary.info/wri10_stanley_d… 2/2







Admin Sign In 


 Useful Links


Interlibrary Loan


Connecting from Off
Campus
Researching from an off-campus
location? Use the VPN for
access.


Contact Us
multiple w ays to contact us w ith
your questions


Comments (0)


 


 


 


 


Databases & Article
Under Doing Research > Database & Article Searching


Academic Search Complete


includes information in a variety of formats, across a variety of topics


Selected Magazine Sources (from Academic Search Complete)


searches a small subset of Academic Seach Complete


Next Generation Melvyl Pilot


search for articles, books, and many other formats
can use Request through this search tool


  


Comments (0)


Popular & Scholarly Sources
Doing Research > Tutorials


You will find information on how to determine if an item is popular or scholarly.


Module 6: (flash tutorial) Premium/High Quality Ingredients & Sources


Scholarly vs. Popular Guides


Comments (0)


Citing Sources
Doing Research > RefWorks & Citing Sources


RefWorks offers numerous citation styles.


Visit News & Events for upcoming workshops.


Recommended citation styles for a variety of disciplines


from OWL Purdue Online Writing Lab
from Elmhurst College (A.C. Buehler Library)


  


Comments (0)


 


 


Subject Guide


Sara Davidson


sdavidson2@ucmerced.edu


Contact Info:


209-205-8237


Library Off ice 275D


Send Email


Links:


Profile & Guides


24/7 Chat


Your Question/Message


You will be prompted and 
required to enter an email 
address before your chat 


session begins


Ask a Librarian


Comments (0)


 


Home


  Library Home   »   Subject & Course Guides Home  »  WRI 010


WRI 010  Tags: popular_scholarly  


Last update: Mar 30th, 2010  URL: http://libguides.ucmercedlibrary.info/wri010_qualls_davidson   Print Guide    RSS Updates  


Home       Comments (0)       Print Page Search  This Guide Go   


Powered by Springshare; All rights reserved. Report a tech support issue.
View this page in a format suitable for printers and screen-readers or mobile devices.
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Sociology Journals
All of the journals listed below are peer
reviewed.


This list was generated from Journal Citations
Reports (JCR), Eigenfactor.org, Ulrich’s, and
list of titles abstracts in Sociological
Abstracts.


American Journal of Economics and
Sociology
American Journal of Sociology
American Sociological Review
Annual Review of Sociology
British Journal of Sociology
British Journal of Sociology of Education
Demography
Economy and Society
Ethnic and Racial Studies
Journal of Health and Social Behavior
Journal of Marriage and Family
Race
Social Forces
Social Networks
Social Prob lems
Social Psychology Quarterly
Social Science Research
Sociological Methods & Research
Sociological Perspectives
Sociological Theory
Sociology
Sociological Association
Sociology of Education
Youth & Society


Comments (0)


Journals - other Disciplines
The following are other journals in which you may
find articles related to your topic. They are all peer
reviewed unless otherwise indicated with an
asterisk *. These journals tend to fall into the
following broad subject areas: Education &
Educational Research; Developmental
Psychology; Psychology, Clinical; Psychology,
Social; Medical Sciences etc.)


Academe
Adolescence
British Journal of Educational Psychology
College Student Journal
Educational Evaluation and Policy
Analysis
Emotional and Behavioural Difficulties
Higher Education Policy
Higher Education
Quarterly Journal of College Student
Psychotherapy
Journal of College Student Retention:
Research, Theory & Practice
Journal of Education for Business
Journal of Education Policy
Journal of Education and Work
Journal of Social & Clinical Psychology
Journal of Social Work * NASPA (National
Association of Student Personnel
Administrators Journal) / Journal of
Student Affairs Research and Practice
* NBER (National Bureau of Economic


 


 


Sociology Databases or related subject areas


Listing of Sociology Database at UC Merced
View  additional sociology databases.


CSA (Cambridge Scientific Abstracts): Social Sciences  


Searches many databases including the follow ing SAGE Full-text Collections in
Communication Studies, Criminology, Education, Health Sciences, Management
& Organization Studies, Political Science, Psychology, Sociology, and Urban
Studies & Planning. ERIC, PAIS, PsycArticles, PsycInfo, Social Services
Abstracts, Sociology Abstracts and Worldw ide Political Science Abstracts are
also included.


Sociology: A SAGE Full-text collection
1967-present. Over 12,000 articles from approximately 30 journal titles
covering topics such as ethnic studies, sociology of sports, childhood, and
consumer culture.


Sociological Abstracts
1963-present. Abstracts journal articles, monographs, dissertations,
conference proceedings, other research covering sociology, social w ork, and
related social sciences. Also includes selected w eb resources.


Family & Society Studies Worldwide (EBSCO)
Provides the comprehensive coverage of research, policy, and practice
literature in the f ields of Family Science, Human Ecology, Human Development,
and Social Welfare.


ERIC (Educational Resources Information Center)
1966-present. Covers all areas of education, including adult, urban, rural,
vocational, elementary, early childhood, handicapped, gifted, and higher
education. Includes citations and abstracts to journal articles (EJ) and
documents (ED) in education.


Web of Science  
Coverage varies depending on the index. Encompasses Arts & Humanities
Citation Index (1975 – present), Social Sciences Citation Index (1956 –
present), and Science Citation Index (1900 – present).


Ulrich's  
Profiles consumer and trade magazines, academic and scholarly publications,
monographic series, new sletters, and electronic publication on all subjects.


Comments (0)


Search Tips
#1 Identify your topic.  Note key concepts and related terms.


#2 Find an appropriate search tool.  Consider your subject matter, discipline
or study, type of information needed (e.g. peer reviewed articles)


#3 Construct a search.  Use AND to join dissimilar terms.  Use OR to join
synonyms or related terms.


#4 Use truncation to pick up various endings of a word.  Use "" to search for a
phrase.  Incroporate appropriate limits as needed before conducting the
search or after viewing the results list.


#5 Change results from date sort to Relevance sort.  Skim results; read
abstracts to determine an article's relevance.


#6 Revise search as needed.  Consider using other terminology you
discover from titles and descriptors.  Consider searching in a specific field
e.g. title.  Broaden or narrow topic.


#7 Locate full-text of the article either through a html/pdf link, UCe-Links
button, or Request (ILL) through UC-eLinks.


#8 Review bibliographies to locate other aticles, books, or authors who have
written on the same topic.  Find known items. 


Comments (0)


 


 


Subject Guide


Sara Davidson


sdavidson2@ucmerced.edu


Contact Info:


209-205-8237


Library Off ice 275D


Send Email


Links:


Profile & Guides


Contact a Librarian 24/7


Your Question/Message


You will be prompted and 
required to enter an email 
address before your chat 


session begins


Ask a Librarian


Comments (0)


UC Merced Library Links


UC Merced Library
Homepage  


UC Merced Library
Catalog  
Search for books and
ebooks in the UC Merced
Library collection.


Next Gen Melvyl Pilot  


Search for books and other
materials from all 10 UC
Libraries and libraries
beyond.


Check your library
account  
View  checkouts, due dates
and f ines.


Connecting from Off
Campus  
Access UC Merced Library


Home 02D Topics 03D Topics


  Library Home   »   Subject & Course Guides Home  »  Sociology 015: Library Search Strategies for Sociological Research Methods (Beattie)


Sociology 015: Library Search Strategies for Sociological Research Methods (Beattie) 
Last update: Sep 10th, 2010  URL: http://libguides.ucmercedlibrary.info/soc015_beattie_davidson   Print Guide    RSS Updates


Home       Comments (0)       Print Page Search  This Guide Go   


11/30/2010 Home - Sociology 015: Library Search S…


…ucmercedlibrary.info/soc015_beattie_… 1/2







 


(
Research) Technical Working Paper
Series
Nursing Research
Research in Higher Education
Research in the Schools
Review of Educational Research
Studies in Higher Education


Comments (0)


RefWorks


Refworks  
An online tool that helps you manage, store,
format and cite resources used in the research
process.


Comments (0)


 


 


 


Finding Journals & Articles
Find a Journal


Look for a journal title in the e-Journals tab - Library Home page


Type in the journal name.
Determine if UC Merced subscribes to it for the year(s) you need.


Find a Journal or Article


Search for the journal title or an article title in Next Gen Melvyl Pilot.


On the results page, select the Journal / Magazine / Newspaper OR
Article link depending on the item you need.
Use the UC-eLinks button to navigate to the item.


Search in a database for that subject area or a large database/search tool
such as Google Scholar.


 


Comments (0)


Accessing Full Text
First Option: Look for PDFs or HTML documents in a database.


Second Option: Look for the UC-eLinks button.  UC-eLInks will look for full-
text elsewhere.


If UC Merced does not have a copy, use "Request this item ..." link on the UC-
eLinks window to Interlibrary Laon.


More information at Doing Research > Interlibrary Loan (ILL)


Comments (0)


 


y
ebooks and electronic journal
articles w hen you're not on
campus.


Library Video
Tutorials  
Use tutorials to get tips on
how  to use library resources
and services.


Comments (0)
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Questions: 
 
Question #1 
Type of Materials: 
You’ve been asked to find original research articles for your psychology class.  According to 
you, what can you use and what must you avoid?  What are you not so sure about? 
 
Question #2 
Resources / Search Tools: 
You have been asked to find articles on the topic on the relationship between emotional health 
and sleep.  Where do you think you would look for articles on this topic? 
 
Question #3 
Managing Information: 
You are required to complete a group project for this class.  In order to keep track of all the 
articles and to work efficiently, what strategies and/or tools would you plan to employ?  What 
has worked for you in the past? 
 
Question #4 
Starting a Search: 
Your group’s task is to find literature on a topic and then to formulate new research questions.  
What terms might you use in a search tool or database to find information on the following 
topic? Topic:  What factors influence an individual’s decision making?   
 
Question #5 
Starting a Search: 
Your group’s task if to find literature on a topic and then to formulate new research questions.  
What terms might you use in a search tool or database to find information on the following 
topic? Topic:  Explore gender differences in the development of friendship. 
 
Question #6 
Finding Full Text:   
What steps do you normally take to find the full-text of research articles for your papers?  How 
easy or difficult is this process?  
 
Debrief Questions 


1. Where could you search for peer-reviewed literature for psychology related topics? 
2. How can you determine if an item is peer-reviewed? 
3. What is the difference between and original research article and some other research 


articles? 
4. What tool can you use in PsycInfo to search for Descriptors (broader and narrow terms)? 
5. What citation style tends to be used in Psychology? 
6. Give an example of at least one tool you can use to create formatted citations? 


RefWorks, database name 
7. What button can you click to check for full text? 
8. What service is available to you for ordering an article that the UC Merced Library does 


not subscribe to? 
 
Searches: 







 
Search: 
Factors (emotions / brain / emotional health / memory / stress / social influences / mob mentality 
/ cognitive process / heuristics / ) 
Individual (groups vs teenager, family members, peer, elderly, child etc.) 
Decision making (choice, decision)  
 
Search: 
“decision-making” 
Cognition OR brain 
Choice* 
Emotion* or rational 
 
Intuition vs deliberation 
Emotion vs rational 
Consumer / marketing 
Shopping / buying 
Conscious / unconcious 
Voting / health decisions / gambling / culture / risk /  
 
DE: choice behavior 
DE: cognitive processes 
DE: decision making 
 
 
Search 
(male or female) OR “gender differences” 
AND 
Friendship 
 
http://libguides.ucmercedlibrary.info/psy_015 
 
The students likely have had a basic intro to literature searching. In this class they will be asked 
to work in a group to access the research literature and formulate new research questions based 
on what they find. I would like them to gain skills in locating research articles (versus non-peer 
reviewed material), and knowing how to extract information from published reseaerch. They will 
be given broad topics - such as 'gender differences in friendship development' - and asked to 
form more specific questions pertaining to that topic. [The specific assignment is listed on the 
syllabus.] 


• Online addictions 
• Aggression 
• Emotional health / sleep 
• Shyness 
• Learning and memory 
• Influence of memory on decision making  
• Difficulty of making choices With more information do you make better choices? Choice 


angst 
• Choices AND decision making 
• Impact of groups – on decision making “social decision making” 







• Cognitive processes in decision making 
 
PsycINFO 
DE: Decision Making; Choice Behavior; Judgment; Risk Taking; Impulsiveness; Occupational 
Choice; consumer behavior 
 
“Ignorance or integration: The cognitive processes underlying choice behavior” 
Consumer choice / career choice / health decision / age differences in decision making / gender 
differences / social / self image and consumer choice / image / stereotype / impact (view, 
perception) of risk on decision making / decision making with more or less information / reasons 
& emotion in decision-making (cognitive process) 
 
Emotion / emotional process / heuristic process 
Rational / reason(ed) / deliberate  
Reason, emotion and decision-making: Risk and reward computation with feeling 
Many models of judgment and decision-making posit distinct cognitive and emotional 
contributions to decision-making under uncertainty. Cognitive processes typically involve exact 
computations according to a cost benefit calculus, whereas emotional processes typically involve 
approximate, heuristic processes that deliver rapid evaluations without mental effort. However, it 
remains largely unknown what specific parameters of uncertain decision the brain encodes, the 
extent to which these parameters correspond to various decision-making frameworks, and their 
correspondence to emotional and rational processes. Here, I review research suggesting that 
emotional processes encode in a precise quantitative manner the basic parameters of financial 
decision theory, indicating a reorientation of emotional and cognitive contributions to risky 
choice. (PsycINFO Database Record (c) 2009 APA, all rights reserved) (journal abstract) 
 
The Maximization Paradox: The costs of seeking alternatives. 
Abstract   Contrary to the common belief that more options lead to better decisions, recent 
research has demonstrated that choosing from a large number of options can have detrimental 
psychological effects. We investigated whether people were willing to sacrifice resources for 
more options, and whether choice-making orientation moderated such willingness. As predicted, 
people who were motivated to make the best choice possible—“maximizers”—were more 
willing to sacrifice resources such as time to attain a larger choice array than were people who 
tend to search for a satisfactory choice (i.e., “satisficers”). Additionally, maximizers who 
sacrificed to attain more options were ultimately less satisfied with their choice relative to 
maximizers who chose from a small assortment, and to satisficers (Studies 2 and 3). We term the 
pattern in which maximizers tend to sacrifice resources to attain more options that ultimately 
reduce their satisfaction, the “Maximization Paradox”. (PsycINFO Database Record (c) 2009 
APA, all rights reserved) (journal abstract) 
 
Believing You Can Get Smarter Makes You Smarter 
http://www.apa.org/research/action/smarter.aspx 
topic = intelligence vs. stereotype threat  
“thinking about intelligence as changeable and malleable, rather than stable and fixed, results in 
greater academic achievement” 
Ability to improve intelligence 







Aronson, J., Fried, C. B., & Good, C. (2001). Reducing the effects of stereotype threat on 
African American college students by shaping theories of intelligence. Journal of Experimental 
Social Psychology, 1-13. 


Steele, C. M., Spencer, S. J., & Aronson, J. (2002), Contending with group image: The 
psychology of stereotype and social identity threat. In Mark P. Zanna (Ed.), Advances in 
experimental social psychology, Vol. 34, pp. 379-440. San Diego, CA: Academic Press, Inc. 


Think Again: Men and Women Share Cognitive Skills 
http://www.apa.org/research/action/share.aspx 
Cognitivity are the sexes more alike/same than different ? 
What social and cultural factor influence performance at different tasks e.g. math or language 
Gender’s impact on career choice 
“stereotype threat” 
Do men have an aptitude for math? 
 


Hyde, J. S., & Linn, M. C. (1988). Gender differences in verbal ability: A meta- analysis. 
Psychological Bulletin, 104, 53-69. 


Hyde, J.S., Fennema, E., & Lamon, S. (1990). Gender differences in mathematics performance: 
A meta-analysis. Psychological Bulletin, 107, 139-155. 


Hyde, J.S. (2005) The gender similarities hypothesis. American Psychologist, 60(6), 581-592. 


Spelke, Elizabeth S. (2005). Sex differences in intrinsic aptitude for mathematics and science?: A 
critical review. American Psychologist, 60(9), 950-958. 


Spencer, S.J., Steele, C.M., & Quinn, D.M. (1999) Stereotype threat and women's math 
performance. Journal of Experimental Social Psychology, 35, 4-28. 


 
Research problem - research questions 
Research article vs. non-peer reviewed articles  
How to extract information from published research (citing?) 
Broad topics: e.g. gender differences in friendship development (then go to a more specific 
question on this topic) 
 
 
We will cover topics such as: scientific methodology, general designs (between-groups, within-
subjects, and factorial), specific types of research methods (e.g., experimental, natural 
observation, correlation, survey, and nonexperimental designs), ethical issues, and practical 
problems in research methods (e.g., confounds, reliability, and validity issues). 
 
Conducting psychological research 
APA style 







Reporting and presenting research using APA style 
 
5:30 to 6:30 in COB 105 
PSY 015 
60 students  
 
Readings on the methodologies – methods used in published research 
 
 


http://www.wnyc.org/shows/radiolab/episodes/2008/11/14/se
gments/113274 


How Much Is Too Much? 
Friday, November 14, 2008 


• Listen 
• Add 
• Comments [41]  


Turns out, Robert is more impulsive than Jad, and Jad is more analytical than Robert. Shocking, 
right? Sadly for Jad, Robert's style may help him better navigate the overwhelming number of 
choices available throughout modern life's expanse of options, which may also lead him to a 
greater sense of well-being, according to psychologist Barry Schwartz. Jonah Lehrer helps us 
understand why by introducing us to George Miller's classic paper "The Magical Number Seven, 
Plus or Minus Two," which explains the ability of the average human to hold about seven pieces 
of discreet information in working memory at any given time. Any more than that, and, as 
researcher Baba Shiv demonstrates, our good judgment can be overwhelmed...a problem Oliver 
Sacks overcomes by allowing himself only limited options and a strict routine. 


Barry Schwartz – psychology at Swarthmore College 
Wrote Paradox of Choice 
Berkeley Bowl supermarket in Berkeley 
 
Working memory / discreet information (more information = good judgment being 
overwhelmed) 
 
Baba Shiv (work with fruit and cake) 
New book  How we decide 
 
Brain (dual systems)  
Rational (deliberative) 
Emotional (unconscious) brain – love sweet cake  
How easily emotion can win over reason – 7 numbers 







 
Choice* 
AND  
“decision making” 
 
Baba Shiv’s research is in the area of consumer decision making and decision neuroscience, with 
specific emphasis on the neurological underpinnings of emotion and motivation in decision 
making. 
 
Marketing / business 
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Questions


• Divide into groups of 4 or 5 and discuss for 
a few minutes.


Question #1


• You’ve been asked to find original 
research articles for your psychology 
class.  According to you, what can you use 
and what must you avoid? What are youand what must you avoid?  What are you 
not so sure about?


Question #2


• You have been asked to find articles on 
the topic on the relationship between 
emotional health and sleep.  Where do 
you think you would look for articles onyou think you would look for articles on 
this topic?


Question #4


• Your group’s task is to find literature on a 
topic and then to formulate new research 
questions.  What terms might you use in a 
search tool or database to find informationsearch tool or database to find information 
on the following topic:  What factors 
influence an individual’s decision making?


Question #4


• Your group’s task if to find literature on a 
topic and then to formulate new research 
questions.  What terms might you use in a 
search tool or database to find informationsearch tool or database to find information 
on the following topic:  Explore gender 
differences in the development of 
friendship.
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Question #5


• What steps do you normally take to find 
the full-text of research articles for your 
papers?  How easy or difficult is this 
process?process? 


Question #6


• You are required to complete a group 
project for this class.  In order to keep 
track of all the articles and to work 
efficiently what strategies and/or toolsefficiently, what strategies and/or tools 
would you plan to employ?  What has 
worked for you in the past?


Questions Point to …


• What type of information do you need?
• Where can you search for this specific 


type of information?
• How might you start a search in one ofHow might you start a search in one of 


these search tools/databases?
• How do you access full-text of the 


information in which you are interested?
• How can you manage and use the 


information you have found?


Bibliographies


• Original article “The Maximization 
Paradox: The Cost of Seeking 
Alternatives”


APA Style or not?


• Hu, Y., Wood, J.F., Smith, V., & 
Westbrook, N. (2004). Friendships through 
IM: Examining the relationship between 
instant messaging and intimacy. Journal of 
Computer-Mediated CommunicationComputer-Mediated Communication, 
10(1), 38-48.


• OWL Purdue site


Review


• Doing Research > Course Specific Pages 
> Psy 015 (Hoyt)
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UNIVERSITY OF CALIFORNIA, MERCED
Research Methods in Psychology


Spring 2010
COB 105


Monday | Wednesday 5:30-7:20pm


Instructor: Michael Hoyt, Ph.D.
COB 354
209-228-4871
mhoyt@ucmerced.edu


Office Hours: Wednesday 8am-10am or by appointment


Teaching Assistant: Steven Scott
AOB 152
sroscott@gmail.com


TA Office Hours: Monday 1:30pm-5:30pm or by appointment


Course Description: This course provides a survey of common methodological 
approaches in psychological research. It is designed to give you an introduction to the 
background and skills necessary to understand the research methods and designs currently 
used in psychological research. We will cover topics such as: scientific methodology, 
general designs (between-groups, within-subjects, and factorial), specific types of 
research methods (e.g., experimental, natural observation, correlation, survey, and non-
experimental designs), ethical issues, and practical problems in research methods (e.g., 
confounds, reliability, and validity issues). This course provides foundational skills and 
information critical to understanding and conducting research in psychology and provides 
core knowledge and skills that underlie the Program Learning Outcomes for the 
Psychology major and the UC Merced Guiding Principles (see Appendix A and B).  


Course Prerequisite: PSY 010 Analysis of Psychological Data


I. Course Goals and Outcomes:


a. Course Goals: In this course, you will: 
 Become familiar with the basic principles, methods, and designs used to 


conduct psychological research
 Interpret and critique findings (recognize methodological problems) from 


studies reported in academic journals and readings
 Develop critical thinking, writing, and technological skills (e.g., APA style, 


graphing) as they apply to the conduct of research in psychology
 Be exposed to the ethical expectations for research in psychology 
 Collect and analyze data using basic methodological and statistical procedures
 Demonstrate understanding of the basic procedures for reporting and 


presenting research findings using APA style
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b. Learning Outcomes: By the end of this course, students will be able to 
demonstrate the following: 
 Knowledge of the major concepts, methodological approaches, and issues 


related to psychological research (measured by exams and laboratory 
assignments). 


 Ability to apply the scientific approach to identify and test a scientific theory 
(measured by laboratory and group assignments).


 Ability to engage in naturalistic observation of behavior, survey creation, and 
design of experiments (measured by laboratory and group assignments).


 Use data gathered from any one of these methods to draw conclusions about a 
theory, including discussing and presenting research results (measured by 
laboratory and group assignments). 


 Ability to analyze and synthesize scientific writings and research studies 
(measured by exams and laboratory assignments). 


 Knowledge of the ethical principles and values of research psychologists
(measured by exams and laboratory assignments).


II. Format and Procedures:  Students are expected to take an active role in course 
participation. This includes regular engagement in discussion of course readings and 
concepts. Students are invited to ask questions, express their thoughts regarding the 
material presented, and demonstrate respect and sensitivity to individual differences and 
opinions. Awareness of the discussion topic and context is expected. Thus, class 
attendance is fundamental to student learning. Students are expected to attend all classes, 
read all designated articles and chapters prior to class meetings, and complete all 
assignments according to the schedule. Any assignments turned in late will automatically 
be lowered one full grade, unless prior arrangements have been made with the instructor. 
Assignments will not be accepted more than 1 week after their due date. Promptness to 
class is expected, unless the instructor is notified in advance. Students should notify the 
teaching assistant in advance of class absences.


Each student is encouraged to help create an environment during class that promotes 
learning, dignity, and mutual respect for everyone. Students who speak at inappropriate 
times, sleep in class, display inattention, take frequent breaks, interrupt the class by 
coming to class late, engage in loud or distracting behaviors, use cell phones or pagers in 
class, use inappropriate language, are verbally abusive, display defiance or disrespect to 
others, or behave aggressively toward others could be asked to leave the class and be 
subjected to disciplinary action. Use of internet browsing, e-mail exchange, text 
messaging, or instant messaging during class will not be tolerated.


III. Course Requirements:
a. Class attendance and participation policy:  Class attendance and participation is 


mandatory. A portion of your grade will be based on your attendance and 
participation. This will be assessed by your demonstrated engagement in class, 
periodic (and random) attendance assessments, and participation in your group 
project. Student peer evaluation related to small group work will also be 
considered in the evaluation of class participation.
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b. Required texts:
Evans, A.N., & Rooney, B.J. (2008). Methods in Psychological Research. 
Thousand Oaks, CA: Sage Publications.


McBride, D.M., & Cutting, J.C. (2010). Lab Manual for Psychological Research 
(2nd ed). Thousand Oaks, CA: Sage Publications.


Note: Both books have been ordered as a bundle in the UC Merced Bookstore 
[Bundle ISBN: 9781412986977].


c. Supplemental readings: Additional readings will be assigned and either made 
available in class or on the UCM Crops website.


d. Course assignments and projects:
Exams (20 points each)
Three written exams will be administered in class. Exams will be comprised of 
multiple choice and short answer questions and are meant to test students’ 
understanding of covered concepts and ability to apply course material. Exam 
material will include information covered in course lectures, discussions, written 
assignments, and assigned readings. Exams, including the final exam, are not 
meant to be cumulative; however, you are responsible for ALL prior material 
covered in the course.


Missing an examination will only be accommodated in highly unusual 
circumstances. If you cannot take an exam on the scheduled date you must notify 
the instructor before the exam. If the conflict is a valid excuse (e.g., death of a 
loved one, doctor verified illness), you may be allowed a make-up assignment. If 
an unexpected emergency prevents you from notification before the exam, please 
communicate with the instructor as soon as possible after the date of the exam. 
You will be asked to produce documentation verifying your inability to take the 
exam; the instructor has sole discretion to decide if supporting documentation is 
acceptable. Approval to take a makeup exam is not automatic in any of these 
cases, and you may receive no credit at all if your reason for missing the exam is 
not acceptable (e.g., oversleeping, you felt sick but have no doctor’s note). 


Laboratory Assignments (10 points)
You will be given the opportunity to complete a number of brief laboratory 
exercises that relate to course concepts. The purpose of these assignments is to 
allow students to apply concepts learned in class and promote critical thinking 
regarding research in psychology. You will be given the opportunity to complete 
11 laboratory assignments; however, only 10 are required. Any additional 
completed assignments will be counted as extra credit. Laboratory assignments 
will be graded on a 3 point scale: 0 = unsatisfactory, no credit; 1 = satisfactory, 1 
point issued; 2 = superior work, 2 points issued. “2’s” will only be given in 
exceptional circumstances. Though, students have the ability to earn up to 22
points toward their grade with laboratory assignments. Laboratory Assignments 
will be posted on the UCM Crops website throughout the semester.
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Small Group Project (20 points)
You will work in a small group to propose and implement a brief research study. 
Groups will be assigned by the instructor. Your group will be asked to design, 
implement, and present a research study. This will involve choosing a topic, 
conducting a literature review, developing a method, analyzing and interpreting 
results, and presenting your findings. Your study should be grounded in standard 
research methods as presented in class. Your group will also be required to give a 
presentation of your proposal to the class. 


Your group will be required to make progress on your project throughout the 
course of the semester in phases:


Phase 1: Research question generation. Your group will be given a general 
research problem and each student group will brainstorm specific research 
questions for their group to investigate. This will involve reviewing the relevant 
research literature outside of class. 


Phase 2: Research design. Once each group has chosen a research question that is 
approved by the instructor, the research design phase begins. Students review the 
relevant literature again, but now focus their reading on the methodologies used in 
published research. It is important during the research design phase that the group 
communicate with the teaching assistant and instructor to facilitate and guide key 
design considerations and decisions. At the end of this phase, each group will 
submit a formal ethics proposal to the instructor for approval. 


Phase 3: Data collection. The type of activities involved in the data collection 
phase varies considerably from one research methodology to the next (e.g., coding 
of archival sources such as magazine covers or Internet sites, interviews, survey 
administration, observation). Once collected, data should be coded, collated, and 
entered into a data file for analysis. The data collection phase is often the most 
time consuming and demanding phase of the project and each group member 
needs to take an equal share of the load. 


Phase 4: Data analysis. Once data are prepared, basic analyses should be 
conducted (with the instructors/teaching assistant’s help as needed). Students 
should be sure that they understand their analytic approach and are able to discuss 
their analyses and interpretations. It is very important that students understand 
their findings, or lack of findings, before moving on to the final phase of the 
research project. 


Phase 5: Research presentation. Groups will be required to present their findings
utilizing approaches that will be discussed in class. 
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IV. Grading Procedures: As described above, the following grading rubric will be used to 
determine your course grade.


Grading Scale: Grading Requirements:


Extra credit (3 points)
In addition to earning extra credit points through optional/superior laboratory assignments 
(see above), you may earn up to 3 additional extra credit points by participating in 
research through the SONA research pool. Instructions for using SONA are in Appendix 
C. This research is conducted by UC Merced faculty and graduate students.


You will receive 1 point of extra credit for each full unit of research credit you receive in 
SONA, with a MAXIMUM of 3 points. Be sure to read any eligibility criteria to ensure 
you qualify for any particular study. You CANNOT enroll in research in which the 
instructor is the primary investigator. Finally, if you sign up for research participation and 
then you fail to participate, you may lose points towards your grade. 


V. Academic Integrity:


a. Each student in this course is expected to abide by the University of California,
Merced’s Academic Honesty Policy.  Any work submitted by a student in this 
course for academic credit will be the student's own work. For this course, 
collaboration is allowed in the case of group assignments.


b. You are encouraged to study together and to discuss information and concepts 
covered in lecture and the sections with other students. You can give "consulting" 
help to or receive "consulting" help from such students. However, this permissible 
cooperation should never involve one student having possession of a copy of all or
part of work done by someone else, in the form of an e mail, an e mail attachment 
file, a diskette, or a hard copy. Should copying occur, both the student who copied 
work from another student and the student who gave material to be copied will 
both automatically receive a zero for the assignment. Penalty for violation of this 
Policy can also be extended to include failure of the course and University 
disciplinary action. 


A+ 100-97
A 96 -93
A- 92 - 90
B+ 89 – 87
B 86 - 83
B- 82 – 80
C+ 79 – 77
C 76 – 73
C- 72 – 70
F 69 and below


Attendance/participation 10 points
Group Project 20 points
Laboratory Assignments 10 points
Exam #1 20 points
Exam #2 20 points
Exam #3 20 points


TOTAL = 100 points
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c. During examinations, you must do your own work. Talking or discussion is not 
permitted during the examinations, nor may you compare papers, copy from 
others, or collaborate in any way. Any collaborative behavior during the 
examinations will result in failure of the exam, and may lead to failure of the 
course and University disciplinary action.


VI. Accommodations for Students with Disabilities: The University of California Merced 
is committed to ensuring equal academic opportunities and inclusion for students with 
disabilities based on the principles of independent living, accessible universal design and 
diversity. I am available to discuss appropriate academic accommodations that may be 
required for student with disabilities. Requests for academic accommodations are to be 
made during the first three weeks of the semester, except for unusual circumstances. 
Students are encouraged to register with Disability Services Center to verify their 
eligibility for appropriate accommodations.


VII. Tentative Weekly Schedule: The instructor reserves the right to make any changes to the 
course syllabus and/or schedule at anytime during the course as appropriate. Students will 
be informed of all changes in advance. The following is a tentative schedule that should 
be adhered to unless otherwise informed.


Date Weekly Topic Readings Assessments/Assignments
Week 1: 


1/20
Course Introduction/ Introduction to 
Research


Week 2:
1/25 & 1/27


Accessing the Research Literature Chapter 1 & 
Chapter 2


Lab Exercise #1: due 1/27


Week 3:
2/1 & 2/3


Hypothesis Testing Chapter 4 Lab Exercise #2: due 2/3


Week 4: 
2/8 & 2/10


Measuring Variables Chapter 5 Lab Exercise #3: due 2/10


Week 5:
2/17


PRESIDENT’S DAY (2/15)
Selecting Participants and Sampling Chapter 6 Lab Exercise #4: due 2/17


Week 6: 
2/22 & 2/24


Group Consultation #1 Prepare for consultation


Week 7:
3/1 & 3/3


EXAM #1
Ethics in Research Chapter 3 Lab Exercise #5: due 3/3


Week 8:
3/8 & 3/10


Introduction to Experimental Designs: 
Independent Groups


Chapter 7 Lab Exercise #6: due 3/10


Week 9:
3/15 & 3/17


Experimental Designs: Dependent and 
Mixed Group, and Single Participant 
Designs 


Chapter 8 &
Chapter 9


Lab Exercise #7: due 3/17


Week 10
SPRING BREAK (3/22 & 3/24)


Week 11:
3/29 & 3/31


Non-Experimental Research Chapter 10 Lab Exercise #8: due 3/31


Week 12:
4/5 & 4/7


Group Consultation #2 Prepare for consultation
EXAM #2


Week 13:
4/12 & 4/14


Data Collection Methods: Observational 
and Survey Research


Chapter 11 Lab Exercise #9: due 4/14
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Appendix A: Psychology Program Learning Outcomes


Students who complete the Psychology major will:
1. Show knowledge of the key substantive content of the field of psychology, including 


memory and thinking, sensory psychology and physiology, developmental psychology, 
clinical and abnormal psychology, and social psychology.


2. Demonstrate that they understand the basic principles of and correctly interpret 
applications of the designs and methods that psychologists use to gather data.


3. Show that they can understand and correctly interpret the statistical analyses 
psychologists use to analyze data.


4. Show that they understand and can apply the writing style used in psychological literature 
(APA style).


Appendix B: UC Merced Guiding Principles


 Scientific Literacy: To have a functional understanding of scientific, technological and 
quantitative information, and to know both how to interpret scientific information and
effectively apply quantitative tools;


 Decision Making: To appreciate the various and diverse factors bearing on decisions and 
the know-how to assemble, evaluate, interpret and use information effectively for critical 
analysis and problem solving;


 Communication: To convey information to and communicate and interact effectively with 
multiple audiences, using advanced skills in written and other modes of communication;


 Self and Society: To understand and value diverse perspectives in both the global and 
community contexts of modern society in order to work knowledgeably and effectively in 
an ethnically and culturally rich setting;


 Ethics and Responsibility: To follow ethical practices in their professions and 
communities, and care for future generations through sustainable living and 
environmental and societal responsibility;


 Leadership and Teamwork: To work effectively in both leadership and team roles, 
capably making connections and integrating their expertise with the expertise of others;


 Aesthetic Understanding and Creativity: To appreciate and be knowledgeable about 
human creative expression, including literature and the arts; and


 Development of Personal Potential: To be responsible for achieving the full promise of 
their abilities, including psychological and physical well-being


Date Weekly Topic Readings Assessments/Assignments
Week 14: 


4/19 & 4/21
Program Evaluation and Other Research 
Strategies


Chapter 12 Lab Exercise #10: due 4/21


Week 15: 
4/26 & 4/28


Analyzing and Presenting  Research Chapter 13 & 
Chapter 14


Lab Exercise #11: due 4/28


Week 16: 
5/3 & 5/5


Group Presentations


FINAL 
EXAM


Exam #3 is scheduled to take place on Friday, May 14, 3-6pm
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Appendix C: How to Use the SONA System


Create a SONA Account
In order to complete the research participation requirement of your course(s) you will 


need to create a user account in SONA (UC Merced’s Experiment Management System). SONA
is a web-based scheduling program that allows students to view, sign-up, participate in, and 
receive course credit for participating in research experiments conducted by UC Merced faculty. 


You will need the following information to create a SONA account:
 Go to: ucmerced.sona-systems.com to create a participant account.
 Your first and last name
 Your UCM user ID (the part of your email address that precedes “@ucmerced.edu”)
 Your UCM student ID number


You will want to sign-in to SONA periodically to check the status of participation opportunities 
available to UCM students.


If you already have a SONA account from previously participating in research, please use your 
original account, do not create another. If you have forgotten your password, use the “Lost your 
password?” function at the SONA homepage to retrieve that information.


If you are enrolled in two courses that use SONA, you must participate in different research 
projects for each course—that is, you cannot count the same research twice. To enroll in SONA 
in more than one course: 


1. Log into SONA (ucmerced.sona-systems.com)
2. Click on "My Profile" at the top of the screen, and a different screen will appear.
3. At the bottom of this second screen, click on "Change Courses." 
4. A list box will appear with all of this semester's active courses. You will need to select 


the courses you are enrolled in. 
5. Click "Save Changes" and the new course will be linked to your account
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from RadioLab


How Much is Too Much?
2o minute radiocast re: research on memory and
decision making


Comments (0)


Question
Which database have you used the most in your
academic research?


PsycInfo
PsycArticles
Psychology: A SAGE full-text collection
Google Scholar
none of the above


Submit Vote


View Results


Comments (0)


UC Merced Library Links


UC Merced Library Homepage  


UC Merced Library Catalog  
Search for books and ebooks in the UC Merced
Library collection.


Next Gen Melvyl Pilot  
Search for books and other materials from all 10 UC
Libraries and libraries beyond.


Check your library account  
View  checkouts, due dates and f ines.


Connecting from Off Campus  
Access UC Merced Library ebooks and electronic
journal articles w hen you're not on campus.


e-Journal Finder
search for a journal title to determine if  UC Merced
has access to it


Comments (0)


Find a Known Item
Some Strategies


1.  Look for the article title in Google Scholar.  Try the
title OR UC-eLinks hyperlink.


2.  Look for the article title in Next Gen Melvyl Pilot. 
Look for the UC-eLinks button.


3. Look for the journal title.  Select the e-Journals tab
on the library home page.  See if the journal is
available.  Is the date you need available?


4. You may be able to find it in a major database IF it
belongs to a specific subject area.


Try it Out:  Do we have these articles?


Citation #1


"Assessing the predictive validity of emotional
intelligence" by Shaun Newsome, Arla L. Day, Victor
M. Catany in Personality and Individual Differences.
Vol 29 (6) Dec 2000 pp 1005-1016


 


 


 


 


 


Databases


Psychology Databases
listing available from the UC Merced Library


PsycInfo
large database, can limit by type of research article


PsycArticles
same interface as PsycInfo, smaller database but all citations include a
pdf of the article


Psychology: a SAGE full-text collection


Comments (0)


Scholarly Articles
Databases such as PsycInfo tend to include scholarly literature which
may also be referred to as "peer-reviewed". 


Within research articles, you may find original research articles which
are a study or experiment with a hypothesis.  The authors will report the
purpose of the study, the research methodology, and results. 


Non-original research articles include reviews.  These articles
summarize or synthesize content from earlier published research and
are useful for surveying the literature on a specific research area. 


For more information on popular vs scholarly sources, consider viewing
this guide on Scholarly vs. Popular or an online flash tutorial on
"Premium/High Quality Ingredients & Sources".


In PsycInfo, you may also choose to search for articles based on a
specific methodology. View this tutorial to discover how to narrow your
research results in PsycInfo to empirical studies.


Comments (0)


Search Strategies


1. Start with keyword searching if looking for a topic.
2. Use the fields (e.g. author, titles, keyword etc.) especially if you


have pieces of a citation.
3. Browse results and search titles, abstracts and descriptors for


additional terminology.
4. Consider using specific descriptors in your search.
5. If you want to limit to a specific methodology such as longitudinal


study or qualitative study, select these options in your search.
6. Consider using additional limiters e.g. population or age.  These


are available in PsycInfo.
7. In PsycInfo, consider going to Search Tools > Thesaurus > and


look for your area of interest.  This may give you broader and
narrow terms to use.


8. Look at the bibliographies in useful article.  Consider tracking
down those articles listed in a bibliography.


  


Comments (0)


Accessing Full-Text
Full-text may be immediately available via a pdf or html page.  If not, use
the UCeLinks button to reach a request page.  You can Interlibrary Loan
the item using your UCMnetID. 


Comments (0)


Keeping Track of Your Research


Select items of interest in a database (often with a checkmark).
Select an email option, folder, or marked list etc.
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Profile & Guides


UC Merced Library Links


UC Merced Library
Homepage  


UC Merced Library
Catalog  
Search for books and
ebooks in the UC Merced
Library collection.


Next Gen Melvyl Pilot  


Search for books and other
materials from all 10 UC
Libraries and libraries
beyond.


Check your Library
Account  
View  checkouts, due dates
and f ines.


Connecting from Off
Campus  
Access UC Merced Library
ebooks and electronic journal
articles w hen you're not on
campus.


e-Journal Finder
search for a journal title to
determine if  UC Merced has
access to it


Comments (0)
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psy_015  Tags: psychology original_research  
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Vol 29 (6), Dec 2000, pp. 1005-1016.


Citation #2


"The treatment of bulimia nervosa" by Rosalyn A.
Griffiths, Stephan W. Touyz, Philip B. Mitchell, Wendy
Bacon in Australian and New Zealand Journal of
Psychiatry. Vol 21 (1), Mar 1987, pp. 5-15.


Comments (0)


 


 


Email the citations/references to yourself.


OR   


Consider exporting the citations/references to a group account in
RefWorks.  Under "Edit Reference" there is a field for
Attachments.  Browse for the attachment on your computer. 
Limits 20MB per item; 100MB per account.  Contact us if you
need more.


Comments (0)


Citing Sources
If citations/references are exporting to RefWorks, you can use the
Bibliography feature to create a list of citations.  Various format are
available including APA.  You can also use Tools > Preview Output Style
to see how the format looks for a specific style.


APA Guidelines from the Purdue Online Writing Lab is an excellent
source for APA questions.


RefWorks & Citing Sources from the UC Merced Library.  A tutorial is
included.  Watch News & Events for upcoming RefWorks workshops.


Comments (0)
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Industry Codes
North American Industry Classfication System
(NAICS)


system used to classify business
establishments e.g. 423720 is the 2007
NAICS for "Solar heating panels and
equipment merchant wholesalers"
NAICS numbers can often be used to
search for information in other databases


Standard Industrial Classification (SIC) codes
have been replaced by NAICS codes.


Comments (0)


Demographic Information


Consumer Expenditure Survey
(Bureau of Labor Statistics)  


What consumer spend their money on, e.g. how
much 25-34 olds spend on food in 2007.


American Time Use Survey (U. S.
Department of Labor)  
Measures the amount of time people spend
doing various activities, such as paid w ork,
childcare, volunteering, and socializing.


Pew Research Center  
“Fact tank” on issues, attitudes and trends
shaping America.


Purchasing Power by Zip Code  


The University of Wisconsin-Milw aukee
Employment and Training Institute provides
comparison data on purchasing pow er,
business activity, and w orkforce density for all
census tracts, residential ZIP codes, and the
100 largest metro areas in the U.S. The profiles
are designed to help cities, companies,
developers, small business ow ners, and
community organizations assess the
advantages of urban density for underserved
city neighborhoods.


Census Tract Maps
Find a tract number to use in search tools such
as Purchasing Pow er, American FactFinder etc.


Comments (0)


Economic Statistics


2010 Statistical Abstract: The
National Data Book (U.S. Census
Bureau)
"authoritative and comprehensive summary of
statistics on the social, political, and economic
organization of the United States"


STAT-USA
business, trade, and economic information
including Market Research Reports for various
countries


2007 Economic Census (U.S. Census
Bureau)
includes Industry snapshots, can search by a
NAICS code


County Business Patterns (U.S.
Census Bureau)


 


 


Find News, Trends, and Forecasts
Business Source Complete


includes business news, company profiles, market research
Search strategies: Search for a business, industry, or by a NAICS
code
Look for "Source Types" such as SWOT analysis, Industry profiles,
Market research reports (e.g. information from MarketWatch and
Consumer Behavior), and Product Reviews
Other search terms to consider
datamonitor (a business information company which produce
industry analyses), trends, overview, innovation*, technolog*,
environment*, marketing, accounting, law, legal, "public relations",
statistics
* is a truncation symbol to pick up different ends on a root word


Selected Magazine Sources from Business Source Complete


a subset of magazine sources focused on marketing topics


LexisNexis Academic


includes general and business news
join similar terms with OR and join disimilar terms with AND e.g.
landscaping AND (trend* or forecast*)
look for document types such as Magazine & journals or Industry
trade press publications


LexisNexis Congressional Research Reports


focus on public policy issues
e.g. search for Green


Factiva Access


a global news sources, business focus
Search strategies: In the subject search, select "Editor's choice --
Industry Trends/analysis" OR "Earning projections", add other terms
or select a region etc. and Run Search
e.g. "vitamin water" OR vitaminwater AND "Editor's choice -- Industry
Trends/analysis" (subject)
e.g. "rental cars" OR zip OR "car sharing" AND "Earnings Projections"
(subject)
be aware of default date limiter
In "More Options", you can choose to search for your terms in
Headline & Lead Paragraph and to sort by Relevance rather than
Date.


Newsbank: Access World News


worldwide news coverage
can select various groupings e.g. Major Metro Titles, America's News
Magazines etc.
use the date limiter


Google


Search for words which describe the industry you have selected.  Add
other terms such as trend, innovation, technology, environment,
ethics, sustainability, legislation etc.  You can OR together terms in
Google.  Use a capital OR.
a ~ before a term will pick up similar terms


Comments (0)


Company Profiles & Financial Information
Business Source Complete


More > Company Profiles


LexisNexis Academic


Searches from Business tab
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Sara Davidson


sdavidson2@ucmerced.edu


Contact Info:


209-205-8237


Library Off ice 275D


Send Email


Links:


Profile & Guides


24/7 Chat


Your Question/Message


You will be prompted and 
required to enter an email 
address before your chat 


session begins


Ask a Librarian


Comments (0)


Polls - Market & Demo


Harris Poll
Use the search box options
to locate polling data by
subject area.


Martiz Poll
consumer opinion poll that
reflects the opinions and
attitudes of Americans,
Canadians and Europeans
on a variety of topics


Key Findings from
Strategic Marketing
Research (Saurage)
Reports from Saurage, a full-
service marketing research
firm


Comments (0)


Library Links


UC Merced Library


Home


  Library Home   »   Subject & Course Guides Home  »  WRI 30 - Research for Business Proposals


WRI 30 - Research for Business Proposals  Tags: consumers marketing  


Last update: Apr 12th, 2010  URL: http://libguides.ucmercedlibrary.info/wri30_haner_davidson   Print Guide    RSS Updates  


Home       Comments (0)       Print Page Search  This Guide Go   


11/30/2010 Home - WRI 30 - Research for Business…


…ucmercedlibrary.info/wri30_haner_da… 1/3







 


 


 


about the country's economic activity


Comments (0)


Population Statistics


American FactFinder (U.S. Census
Bureau)  
Maps > Thematic maps
Reference Shelf leads to “Demographic
Profiles” and “Demographic Trends in the 20th
Century”


Population Profile in the United
States  
Population Profile of the United States brings
together under one cover a w ide range of
sample survey and census data on
demographic, social, and economic trends for
the Nation as a w hole. These data for the
United States cover the 50 states and the
District of Columbia; they do not include the
population of Puerto Rico or any of the other
U.S. Island Areas.


UNESCO Statistics  
Provides global and internationally comparable
statistics on education, science, technology,
culture and communication. In addition to the
rich statistical databases are monographs,
articles, surveys, questionnaires, quick facts
and much more.


United Nations Statistics  
The UN Statistical Commission is the apex entity
of the global statistical system. It considers and
approves international statistical standards and
programs to address emerging issues


CIA World FactBook      
The World Factbook provides information on the
history, people, government, economy,
geography, communications, transportation,
military, and transnational issues for 266 w orld
entities.


International Statistical Agencies  


Links to statistical agencies from countries
around the w orld.


Comments (0)


Real Estate


LoopNet: Search Properties >
Search for Lease
can select office or retail in Property Type
section


Lease MLS
Search for commercial properties


CityFeet.com (Commercial Real
Estate Network)
includes a Leasing Guide e.g. brief info on
topics such as "How  space is measured"


Zillow.com
focused on information for individuals
purchasing homes, under Local Info f ind market
information for specif ic communities


Comments (0)


International Business


Business Source Complete
Search for country name AND phrase "social
overview " for summaries. You may also add
additional search terms.


Doing Business
In upper right select a topic e.g. Starting a
Business and an economy e.g. Belize. The
Ranking section may be of interest.


Economic Intelligence Unit (EIU)
political and economic information for countries


Background Notes: U.S. Dept. of
State
basic information about countries e.g. about
people, economies etc.


 


 


Searches from Business tab


Business > Company Dossiers
Business > Company Profiles (retrieves Hoover's Company Records)
Business > SEC Filings (Type in a company name and select SEC
From 10-K from Sources.)
Details of a Dossier
SEC Filings 10-Ks (sections 7A), annual financial reports of American
companies; 10Qs quarterly financial reports of American companies;
20-Fs  annual financial reports of foreign companies traded on U.S.
stock exchanges


Searches from General tab


Searching within specific sources in LexisNexis, these sources are
most suitable when looking for information on specific companies.


Searching for Investext Current Reports - Results will include the Company
Profiles (Datamonitor Company Research reports) also available in
Business Source Complete.


Go to the Sources tab. > Search for Investext Current Reports. > Go. >
Select Investext Current Reports. > Click OK-Continue.
Continue by entering search terms. e.g. Amazon and SWOT


Searching for Experian Business Reports - may have financial information a
private companies


Go to the Sources tab. > Search for Experian. > Go. > Select Experian
Business Reports. > Click OK-Continue.
Continue by entering search terms.


WolframAlpha Company Comparison Report


e.g. Apple and Microsoft; Amazon and Barnes & Noble


 


Comments (0)


Resources for Business Planning
Links to resources listed in the Next Generation Melvyl Pilot.  Use the links on
the left to limit to a specific format e.g. books. Conduct your own searches in
the Next Generation Melvyl Pilot.


Business Planning


Cash Flow


Entrepreneurship


Home Based Businesses


Marketing


New Business Enterprises


Strategic Planning


Venture Capital


International Marketing


Comments (0)


Books from the Library (Demographics & Marketing)


Blackwell Encyclopedia of Marketing  


Dictionary of Marketing Terms (Barron’s Business Guides)  


Introduction to Marketing Concepts  
see View  all editions and formats for additional electronic versions


Fundamentals of Marketing  


Marketing: The Basics  
ebook


Best Customers: Demographics of Consumer Demand  


print


International Business: Strategy and the Multinational
Company  
ebook


A Short Course in International Marketing Blunders  


ebook


Leisure Marketing: A Global Perspective  
ebooks - Table of Contents Part Nine includes some case studies


UC Merced Library
Homepage  


UC Merced Library
Catalog  
Search for books and
ebooks in the UC Merced
Library collection.


Next Gen Melvyl Pilot  


Search for books and other
materials from all 10 UC
Libraries and libraries
beyond.


Check your library
account  
View  checkouts, due dates
and f ines.


Connecting from Off
Campus  
Access UC Merced Library
ebooks and electronic journal
articles w hen you're not on
campus.


Comments (0)


 


11/30/2010 Home - WRI 30 - Research for Business…


…ucmercedlibrary.info/wri30_haner_da… 2/3







Step-By-Step Approach to Market
Research (Export.gov)
for those researching international sales


International Statistical Agencies
(U.S. Census Bureaus)
links to other statistic off ices in various
countries


Comments (0)


 


Handbook of Markets and Economies: East Asia, Southeast
Asia, Australia, New Zealand  


Gen buY: How Tweens, Teens, and Twenty-Somethings are
Revolutionizing Retail  


The Age Curve: How to Profit from the Coming Demographic
Storm  
Table of Contents Part I : Why Aren't Marketers Paying Attention?


Trillion-dollar Moms: Marketing to a New Generation of
Mothers  
ebook


Generation X  
print


Boomer Marketing: Selling to a Recession Resistant Market  


ebook


The Silver Market Phenomenon: Business Opportunities in
an Era of Demographic Change  
ebook


Boom: Marketing to the Ultimate Power Consumer - the
Baby Boomer Woman  
ebook


American Generations: Who They Are and Where They Live
ebook


Comments (0)
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Search Tips
Use quotations marks " " to search for a phrase e.g.
"visual theory".


Many databases will take a * symbol to picture up
various forms of a search term. e.g. symbol* will
retrieve symbolic, symbols, symbolism etc.


Add a theorist's name or a term associate with a
theory/theorist to narrow down your results.


e.g. ("visual theory" OR "visual culture") AND Lacan 


e.g. "visual theory" AND structuralism


Comments (0)


UC Merced Library Links


UC Merced Library Homepage  


Check your Library Account  
View  checkouts, due dates and f ines.


Connecting from Off Campus  
Access UC Merced Library ebooks and electronic
journal articles w hen you're not on campus.


e-Journal Finder
search for a journal title to determine if  UC Merced
has access to it


Comments (0)


Reference Materials
Visit Databases & Articles -- >Reference


Look for collections e.g. Credo Reference.


Use these search tools to find background
information or definitions on a topic.


Comments (0)


Accessing Full-Text
Full-text may be immediately available via a pdf or
html page.  If not, use the UCeLinks button to reach a
request page.  You can Interlibrary Loan the item
using your UCMnetID. 


Comments (0)


Citing Sources
If citations/references are exporting to RefWorks, you
can use the Bibliography feature to create a list of
citations.  Various format are available including APA. 
You can also use Tools > Preview Output Style to see
how the format looks for a specific style.


RefWorks & Citing Sources from the UC Merced
Library.  A tutorial is included.  Watch News &
Events for upcoming RefWorks workshops.


Comments (0)


 


 


 


 


Databases - primarily academic articles


Database by Subject Area
also links to A-Z, recommended, and formats


JSTOR
use Advanced Search and select "Articles" to remove Review  literature


Project Muse
select "Articles only"


CSA (Cambridge Scientific Abstracts): Social Sciences
can include links to scholars


Literature Online (LION)


Next Generation Melvyl


Comments (0)


Print Ads (1920s - 1950)
Ad* Access Project (1911-1955)


search or browse; Look for the Advertisement tag on the left.


Life Magazine on Google Books (1936-1972)


search individual issue or all, e.g. car, Plymouth, Clairol


Medicine and Madison Avenues (1911-1958)


includes health related advertisements and other historical
documents


Adflip.com (1940 - present)


~ 6,000 ads, privately financed archive


Classic Advertisements Gallery (1880s - 1930s)


small collection of ~20 ads


Philip Morris USA Inc. Advertising Archive (from early 1900s - )


cigarette ads, select high number on Image scale to enlarge


Proquest Historical Newspapers inc. New York Times (Historical)


set date and select Ad from "Document type"from More Search
Options


American Periodicals from the Center for Research Libraries


set date and select Ad from "Document type"from More Search
Options


Library of Congress - American Memory


browse collections by topic, time period, or place


An Iconography of Contagion - National Library of Medicine


exhibition of 20th-century health posters


Comments (0)


Finding an Expert
Look at names of author in relevant journal articles or from book
chapters etc.


Still wondering ... perhaps look at who is writing in the Journal of Visual
Culture


In the CSA (Cambridge Scientific Abstracts): Social Sciences database,
look at the scholar profiles.
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You will be prompted and 
required to enter an email 
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session begins


Ask a Librarian


Comments (0)


Other
CHAViC - Center for Historic
American Visual Culture


extensive set of links to
additional sources inc.
New York Public Library
Digital Gallery


Comments (0)
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Last update: Mar 30th, 2010  URL: http://libguides.ucmercedlibrary.info/wri100_merrill_davidson   Print Guide    RSS Updates  


Home       Comments (0)       Print Page Search  This Guide Go   


11/30/2010 Home - WRI 100 - Library Research for …


…ucmercedlibrary.info/wri100_merrill_d… 1/2







If you find a scholar referred to in an article, look for the individual in
Google and try limiting to site:.edu  Most of these individuals are affiliated
with an academic institution. e.g. Douglas Crimp, Nicholas Mirzoeff


Search for experts "visual culture" in Google.


Comments (0)
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Key Scholars


CSA (Cambridge Scientific
Abstracts):Social Sciences      


to locate the scholars w ho have published most
prolif ically in their research f ield.


Google Scholar  
Use Google Scholar to f ind authors w hose
research has been highly cited. Do a key w ord
search on your topic and note that highly cited
articles appear high in the list.


Google
Find an author's name and aff iliation in an article
from a database. Look up that individual and
location in Google. If  needed, limit to searching a
.edu domain. Example "John Paley" "University
of Stirling"


Comments (0)


RefWorks


Refworks  
An online tool that helps you manage, store,
format and cite resources used in the research
process.


Comments (0)


Additional Databases


Academic Search Complete (EBSCO)
A multidisciplinary database w ith full text
content in the arts, social sciences, humanities
and sciences. Look for scholarly, peer-
review ed articles.


Family & Society Studies Worldwide
(EBSCO)
Provides the comprehensive coverage of
research, policy, and practice literature in the
fields of Family Science, Human Ecology,
Human Development, and Social Welfare.


Sociological Abstracts
1963-present. Abstracts journal articles,
monographs, dissertations, conference
proceedings, other research covering
sociology, social w ork, and related social
sciences. Also includes selected w eb
resources.


Sociology: A SAGE Full-text collection
1967-present. Over 12,000 articles from
approximately 30 journal titles covering topics
such as ethnic studies, sociology of sports,
childhood, and consumer culture.


ERIC (Educational Resources
Information Center)
1966-present. Covers all areas of education,
including adult, urban, rural, vocational,
elementary, early childhood, handicapped,
gifted, and higher education. Includes citations
and abstracts to journal articles (EJ) and
documents (ED) in education.


Comments (0)


Search Tips
" " quotation marks to search for a phrase e.g.
"will to truth"


 


 


Psychology Databases


PsycINFO  
1840-present. The PsycINFO database contains citations to articles in over
1,300 professional journals, conference proceedings, books, reports, and
dissertations in psychology and related disciplines. Most citations include
abstracts.


PsycARTICLES
1985-present. A database of full-text articles from journals published by the
American Psychological Association, the APA Educational Publishing
Foundation, the Canadian Psychological Association, and Hogrefe & Huber.


Psychology: A SAGE Full-TextCollection  
1969-present. Contains 35 full text journal in areas such as applied
psychology, environment psychology, language acquisition, personality and
social psychology.


CSA (Cambridge Scientific Abstracts): Social Sciences  


Searches many databases including the follow ing SAGE Full-text Collections in
Communication Studies, Criminology, Education, Health Sciences, Management
& Organization Studies, Political Science, Psychology, Sociology, and Urban
Studies & Planning. ERIC, PAIS, PsycArticles, PsycInfo, Social Services
Abstracts, Sociology Abstracts and Worldw ide Political Science Abstracts are
also included.


JSTOR
Search by subject or brow se full text of more than 500 scholarly journals in
social sciences, humanities, and sciences, to their earliest issues. Many titles
extend as far back as late 19th or early 20th centuries; most recent 3-5 years
not included.


Project Muse
Scholarly Journals Online Search by subject or brow se full text of 100+
scholarly journals in the arts and humanities, social sciences and mathematics.
Coverage begins 1995 or later, depending on the publication.


Web of Science  
Coverage varies depending on the index. Encompasses Arts & Humanities
Citation Index (1975 – present), Social Sciences Citation Index (1956 –
present), and Science Citation Index (1900 – present).


Comments (0)


Finding Journals
1.


e-Journals tab - Library Home page


Type in the journal name.
Determine if UC Merced subscribe to it for the year(s) you need.
Example: Psychiatric Services


Try:


Disability & Society
Social Theory & Health
Philosophy, Psychiatry & Psychology
Journal of Philosophy, Psychology, and Scientific Methods
Journal of Theoretical and Philosophical Psychology
Philosophical Psychology


OR


2.


Search for the journal title in Next Gen Melvyl Pilot.


On the results page, select the Journal / Magazine / Newspaper link.
Look for information about the journal at the journal's home page.


3.


Look for information about the journal in Ulrich's International Periodicals
Directory. 
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Libraries and libraries
beyond.


Check your library
account  
View  checkouts, due dates
and f ines.


Connecting from Off
Campus  
Access UC Merced Library
ebooks and electronic journal
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* to look for end variation on a word e.g. choic*
will search for choice OR choices


AND to join dissimilar term e.g. Foucault AND
health


OR to join similar terms e.g. choice* OR
decision*


In non-psychology based databases, you may
want to incorporate a specific psychology term
OR even add the word psychology.
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Search for Title keyword.
Click on the journal title.
See the Basic Descriptio and Reviews tab for some information about
the journal.
For example, you may be able to find out where it is indexed so you
can search it AND other journals in a specific database.  (See
Abstracting/indexing & Articles Access tab.)


Comments (0)


Significant Journals in Specific Fields of Study
The Impact Factor is a measure of the frequency with which the "average
article" in a journal has been cited in a given period of time.  It is one way
scholars measure  the relative importance of a journal within its field.


Journal Citation Reports (Database)      
JCR allow s you to search for Impact Factors for academic journals.


Eigenfactor      
Generates a concept map that helps to identify the Top 10 journals in general
subject f ields.


Comments (0)


 


articles w hen you're not on
campus.


Library Video
Tutorials  
Use tutorials to get tips on
how  to use library resources
and services.
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Assignments


Annotated Bibliography
This assignment requires that the selected
resources be accurately cited in the appropriate
citation format (APA, MLA, etc.) Along w ith the
citation helps provided by your instructor, you
may w ant to consider using RefWorks.


Refworks  
An online tool that helps you manage, store,
format and cite resources used in the research
process.


Comments (0)


Main Research Questions (Hot Topics)


Science Watch      
This Thomson Reuters site tracks trends and
performance in basic research areas.


APA Psychology Topics      


Credo Reference      
Provides access to dictionaries, encyclopedias,
and other reference sources that can give you
background information on your topic.


Comments (0)


Methodologies
Use PsycInfo to search articles by methodology. 
Watch the video tutorials for quick tips on how
find empirical studies in PsycInfo.


PsychINFO  
Find research articles based on specif ic
methologies such as f ield studies, longitudinal
studies, empirical studies, etc. Also f ind
examples of literature review s for your topic.


Finding Empirical Studies Video
Tutorial  
Learn how  to f ind empirical studies or other
studies using other methodologies in PsycInfo
by view ing this tutorial.


Comments (0)


Key Scholars


CSA (Cambridge Scientific
Abstracts):Social Sciences      


to locate the scholars w ho have published most
prolif ically in their research f ield.


Google Scholar  
Use Google Scholar to f ind authors w hose
research has been highly cited. Do a key w ord
search on your topic and note that highly cited
articles appear high in the list.


Comments (0)


Searching Blogs & Wikis
Blogs and Wikis can also be useful sources of
information. Use the blog searching tools below
to find blogs related to your topic.


 


 


 


Primary Publications: Finding Journals and Impact Factors
The Impact Factor is a measure of the frequency with which the "average
article" in a journal has been cited in a given period of time.  It is one way
scholars measure  the relative importance of a journal within its field.


e-Journal Finder      
Locate psychology journals ow ned by UC Merced and other UC campuses.


Journal Citation Reports (Database)      
JCR allow s you to search for Impact Factors for academic journals.


Ulrich's  
Profiles consumer and trade magazines, academic and scholarly publications,
monographic series, new sletters, and electronic publication on all subjects.


Eigenfactor      
Generates a concept map that helps to identify the Top 10 journals in general
subject f ields.


Comments (0)


Psychology Databases


PsycINFO  
1840-present. The PsycINFO database contains citations to articles in over
1,300 professional journals, conference proceedings, books, reports, and
dissertations in psychology and related disciplines. Most citations include
abstracts.


PsycARTICLES
1985-present. A database of full-text articles from journals published by the
American Psychological Association, the APA Educational Publishing
Foundation, the Canadian Psychological Association, and Hogrefe & Huber.


Psychology: A SAGE Full-TextCollection  
1969-present. Contains 35 full text journal in areas such as applied
psychology, environment psychology, language acquisition, personality and
social psychology.


CSA (Cambridge Scientific Abstracts): Social Sciences  


Searches many databases including the follow ing SAGE Full-text Collections in
Communication Studies, Criminology, Education, Health Sciences, Management
& Organization Studies, Political Science, Psychology, Sociology, and Urban
Studies & Planning. ERIC, PAIS, PsycArticles, PsycInfo, Social Services
Abstracts, Sociology Abstracts and Worldw ide Political Science Abstracts are
also included.


Web of Science  
Coverage varies depending on the index. Encompasses Arts & Humanities
Citation Index (1975 – present), Social Sciences Citation Index (1956 –
present), and Science Citation Index (1900 – present).


Comments (0)


Professional Organizations/Conferences


American Psychological Association (APA)  
With over 150,000 members, APA is the largest association of psychologists
w orldw ide. More than 50 sub-organizations of the APA are listed under
Association Info > Divisions of APA.


Internet Public Library Associations on the Net  
Brow se subject areas i.e. Social Sciences > Psychology to see a list of
professional organizations w ith links to w ebsites.


Major Conferences
Conference information is often included on the w eb pages of Professional
Organizations. (See above)


CSA (Cambridge Scientific Abstracts): Social Sciences  


Go to Advanced Search > Enter topic search term, i.e. schizophrenia. From
results page click on Conferences Tab. Review  records for association titles,
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Tools for Blog/Twitter Searching  


This library page links to several blog searching
tools and provides information on how  to cite
blogs in your research.


Tools for Searching Wikis  
This library pages links to tools that allow  you to
search w ikis and then cite them in your
research.
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i.e. International Sociological Association. Do a google search to f ind the
association w ebsite.


Community of Science Funding Opportunities  
Can also lead you to Professional Organizations and Conferences. Search
topic term, i.e. schizophrenia to locate relevant grants/funding and sponsors.
Use google to search sponsor titles for w ebsite information on conferences,
etc.


Comments (0)


Primary Publications: Finding Books


Next Gen Melvyl Pilot Catalog      
Search for books at UC Merced, other UC campuses, and libraries outside the
UC system


Watch a Next Gen Melvyl Video Tutorial  
More information on how  to search the Next Gen Melvyl catalog.


UC Merced Catalog  
Find UC Merced Library books, journals, DVDs and more. More than 450,000 e-
Books are available online anytime.


Books for Library Use Only
The Library has designated volumes Fourteen, Sixteen and Seventeen of
Mental Measurements Yearbook for library use so that students in WRI 101 w ill
have access to them throughout the semester. Mental Measurements
Yearbooks are designed to assist professionals in selecting and using
standardized tests. Find these books in the library stacks under Call Numbers
BF 431 .M46 2005, BF 431 .M46 2007, and BF 431 .P53 2001.


Comments (0)


 


Campus  
Access UC Merced Library
ebooks and electronic journal
articles w hen you're not on
campus.


Library Video
Tutorials  
Use tutorials to get tips on
how  to use library resources
and services.
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Assignments


Annotated Bibliography
This assignment requires that the selected
resources be accurately cited in the appropriate
citation format (APA, MLA, etc.) Along w ith the
citation helps provided by your instructor, you
may w ant to consider using RefWorks.


Refworks  
An online tool that helps you manage, store,
format and cite resources used in the research
process.


Literature Review
This assignment w ill utilize many of the same
resources needed for the Profile of Research
Community and Annotated Bibliography
assignments. In addition, students w ill need to
locate key scholars associated w ith their topics
and be familiar w ith the methodologies used in
their research.


Comments (0)


Main Research Questions (Hot Topics)


Science Watch      
This Thomson Reuters site tracks trends and
performance in basic research areas.


APA Psychology Topics      


Credo Reference      
Provides access to dictionaries, encyclopedias,
and other reference sources that can give you
background information on your topic.


Comments (0)


Key Scholars


CSA (Cambridge Scientific
Abstracts):Social Sciences      


to locate the scholars w ho have published most
prolif ically in their research f ield.


Google Scholar  
Use Google Scholar to f ind authors w hose
research has been highly cited. Do a key w ord
search on your topic and note that highly cited
articles appear high in the list.


Comments (0)


Searching Blogs & Wikis
Blogs and Wikis can also be useful sources of
information. Use the blog searching tools below
to find blogs related to your topic.


Tools for Blog/Twitter Searching  


This library page links to several blog searching
tools and provides information on how  to cite
blogs in your research.


Tools for Searching Wikis  
This library pages links to tools that allow  you to
search w ikis and then cite them in your
research.


 


 


 


Primary Publications: Finding Journals and Impact Factors
The Impact Factor is a measure of the frequency with which the "average
article" in a journal has been cited in a given period of time.  It is one way
scholars measure  the relative importance of a journal within its field.


e-Journal Finder      
Locate psychology journals ow ned by UC Merced and other UC campuses.


Journal Citation Reports (Database)      
JCR allow s you to search for Impact Factors for academic journals.


Ulrich's  
Profiles consumer and trade magazines, academic and scholarly publications,
monographic series, new sletters, and electronic publication on all subjects.


Eigenfactor      
Generates a concept map that helps to identify the Top 10 journals in general
subject f ields.


Comments (0)


Primary Publications: Finding Books


Next Gen Melvyl Pilot Catalog      
Search for books at UC Merced, other UC campuses, and libraries outside the
UC system


Watch a Next Gen Melvyl Video Tutorial  
More information on how  to search the Next Gen Melvyl catalog.


UC Merced Catalog  
Find UC Merced Library books, journals, DVDs and more. More than 450,000 e-
Books are available online anytime.


Books for Library Use Only
The Library has designated volumes Fourteen, Sixteen and Seventeen of
Mental Measurements Yearbook for library use so that students in WRI 101 w ill
have access to them throughout the semester. Mental Measurements
Yearbooks are designed to assist professionals in selecting and using
standardized tests. Find these books in the library stacks under Call Numbers
BF 431 .M46 2005, BF 431 .M46 2007, and BF 431 .P53 2001.


Comments (0)


Professional Organizations/Conferences


American Psychological Association (APA)  
With over 150,000 members, APA is the largest association of psychologists
w orldw ide. More than 50 sub-organizations of the APA are listed under
Association Info > Divisions of APA.


Internet Public Library Associations on the Net  
Brow se subject areas i.e. Social Sciences > Psychology to see a list of
professional organizations w ith links to w ebsites.


Major Conferences
Conference information is often included on the w eb pages of Professional
Organizations. (See above)


CSA (Cambridge Scientific Abstracts): Social Sciences  


Go to Advanced Search > Enter topic search term, i.e. schizophrenia. From
results page click on Conferences Tab. Review  records for association titles,
i.e. International Sociological Association. Do a google search to f ind the
association w ebsite.


Community of Science Funding Opportunities  
Can also lead you to Professional Organizations and Conferences. Search
topic term, i.e. schizophrenia to locate relevant grants/funding and sponsors.
Use google to search sponsor titles for w ebsite information on conferences,
etc.
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Methodologies
Watch video tutorials for quick tips on how to use
the library.


PsychINFO  
Find research articles based on specif ic
methologies such as f ield studies, longitudinal
studies, empirical studies, etc. Also f ind
examples of literature review s for your topic.


Finding Empirical Studies Video
Tutorial  
Learn how  to f ind empirical studies or other
studies using other methodologies in PsycInfo
by view ing this tutorial.


Comments (0)
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Psychology Databases


PsycINFO  
1840-present. The PsycINFO database contains citations to articles in over
1,300 professional journals, conference proceedings, books, reports, and
dissertations in psychology and related disciplines. Most citations include
abstracts.


PsycARTICLES
1985-present. A database of full-text articles from journals published by the
American Psychological Association, the APA Educational Publishing
Foundation, the Canadian Psychological Association, and Hogrefe & Huber.


Psychology: A SAGE Full-TextCollection  
1969-present. Contains 35 full text journal in areas such as applied
psychology, environment psychology, language acquisition, personality and
social psychology.


CSA (Cambridge Scientific Abstracts): Social Sciences  


Searches many databases including the follow ing SAGE Full-text Collections in
Communication Studies, Criminology, Education, Health Sciences, Management
& Organization Studies, Political Science, Psychology, Sociology, and Urban
Studies & Planning. ERIC, PAIS, PsycArticles, PsycInfo, Social Services
Abstracts, Sociology Abstracts and Worldw ide Political Science Abstracts are
also included.


Web of Science  
Coverage varies depending on the index. Encompasses Arts & Humanities
Citation Index (1975 – present), Social Sciences Citation Index (1956 –
present), and Science Citation Index (1900 – present).
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Connecting from Off
Campus  
Access UC Merced Library
ebooks and electronic journal
articles w hen you're not on
campus.


Library Video
Tutorials  
Use tutorials to get tips on
how  to use library resources
and services.
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Original Research Articles
For WRI 116, you will be required to refer to original
research articles rather than reviews of research.


Within research articles, you may find original
research articles which are a study or experiment
with a hypothesis.  The authors will report the purpose
of the study, the research methodology, and results. 


Non-original research articles include meta-
analyses and reviews.  These articles summarize or
synthesize content from earlier published research
and are useful for surveying the literature on a specific
research area. 


Comments (0)


Question 1
Which database have you used the most while at UC
Merced?


PubMed
Web of Science
JSTOR
Academic Search Complete
none of the above


Submit Vote


View Results


Comments (0)


Question 2
In what type of article might you expect to see these
terms: Introduction, Methods, Results, Discussion,
and Summary?


Newspaper
Magazine
Research
Review
Editorial


Submit Vote


View Results


Comments (0)


UC Merced Library Links


UC Merced Library Homepage  


Check your Library Account  
View  checkouts, due dates and f ines.


Connecting from Off Campus  
Access UC Merced Library ebooks and electronic
journal articles w hen you're not on campus.


e-Journal Finder
search for a journal title to determine if  UC Merced
has access to it


Comments (0)


Reference Materials
Visit Databases & Articles -- >Reference


 


 


 


Databases (many original research articles)


Database & Article Searching page
access point to may resources available at the UC Merced Library


PubMed
a database of biomedical references from the U.S. National Library of
Medicine (NLM) and developed by the National Center for Biotechnology
Information (NCBI). MEDLINE is the largest component of PubMed w ith
records extending back to the mid 1960s


Web of Science (ISI Web of Knowledge)
large database of citations from a broad range of topic areas


MedLine Plus
good resources for information on drugs and vitamins etc., may help
generate topics


Comments (0)


Searching in PubMed: Tips & Tricks
Limit to a specific search field. e.g. Title/Abstract


Visit Advanced Search.
Select a specific field under the section "Section by Author,
Journal, Publication Date, and more."
e.g. limit to searching in the Title field or the Title/Abstract field
Search


View "Related Articles".


Click on the link to the right of the search result item.
The "Related Articles" will be listed on the right.


Limit in a variety of other ways. e.g. by population, language, type of
article, age group etc.


Select these limiters by selecting Advanced Search.
Important: Type of Article
Publication types in PubMed:
http://www.nlm.nih.gov/mesh/pubtypes2007.html


Use MeSH Database (controlled vocabulary) from the National Library of
Medicine


Sample to search: Lasik -->, Nosebleed -->, Cancer -->


Select MeSH from the search drop down menu (rather than
PubMed).
Find the controlled vocabulary term.
Select the term with a check mark.
Add the term to your search by going to the "Send to" drop down
box and selecting the action you want e.g. "Search box with AND".
Click "Search PubMed" button.


  


Comments (0)


Import to RefWorks from PubMed/MEDLINE
The results of a search, selections from a search, or selections from
multiple search (by using the PubMed clipboard) can be imported from
PubMed to RefWorks.  Select the resources you want to import, and
follow these directions:


1. Select the items of interest on the results list.  Check mark the
items. 


2. Select the down arrow next to the "Display Settings" hyperlink in
the upper left corner of the screen.


3. Select MedLine. 
4. Apply.
5. Right click to select all text on the screen.
6. Edit > Copy 
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Find a Known Item
Some Strategies


1.  Look for the article title in
Google Scholar.  Try the title OR
UC-eLinks hyperlink.


2.  Look for the article title in Next
Gen Melvyl Pilot.  Look for the
UC-eLinks button.


3. Look for the journal title. 
Select the e-Journals tab on the
library home page.  See if the
journal is available.  Is the date
you need available?


4. You may be able to find it in a
major database IF it belongs to
a specific subject area.


Try it Out:  Do we have these
articles?


Citation #1
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Look for collections e.g. Oxford Reference Online,
Credo Reference.


Use these search tools to find background
information or definitions on a topic.


Comments (0)


Accessing Full-Text
Full-text may be immediately available via a pdf or
html page.  If not, use the UCeLinks button to reach a
request page.  You can Interlibrary Loan the item
using your UCMnetID. 


Comments (0)


Citing Sources
If citations/references are exporting to RefWorks, you
can use the Bibliography feature to create a list of
citations.  Various format are available including APA. 
You can also use Tools > Preview Output Style to see
how the format looks for a specific style.


RefWorks & Citing Sources from the UC Merced
Library.  A tutorial is included.  Watch News &
Events for upcoming RefWorks workshops.


Comments (0)


 


 


 


7. Login to your RefWorks account with your username and
password.


8. Select "Reference ... Import" to open the RefWorks Import Form.
9. Select the NLM PubMed filter in the first pulldown menu (Import


Filter/Data Source.) Make sure that PubMed is shown in the
"Database" box.  Select "Import Data from the following text".


10. Paste the citation you copied into the text box.
11. At the bottom of the form, click the Import button.
12. You will be notified when the import is complete.
13. Click View last imported folder to see your imported citations.


Comments (0)


Searching Web of Science: Tips & Tricks
Refine your results with Limits


by Subject Category: select those most closely related to your
area of study.  Check mark and click "Refine".
by Document Types: select those you view to view e.g. Article. 
For instance, you may want ot exclude editorials and letters.
Try adding metho* (for method, methods, or methodology) to limit
to actual research studies.
By Publication years: especially for topics in the scientific field


Times Cited and Cited Reference


This information can lead you to other articles related to your
topic.  Look for "Times Cited" or "Cited References" hyperlinks.


Trucation*


Use the * symbol to search for variations of a word e.g. treat* for
treat, treated, treatment, treatments etc.


Limit the Search to a Specific Field


The default search is a Topic search.  At the main search page,
you may choose Title from the drop down menu.


Comments (0)


Import to RefWorks from Web of Science (ISI)


1. Conduct a search.
2. Checkmark items of interest.
3. Click on “Save to RefWorks”.
4. Click on "Export".


OR


1. Conduct a search.
2. Checkmark items of interest.
3. Click "Add to Marked List".
4. Click on "Marked List".
5. Click on "Save to RefWorks".
6. Click on "Export."


  


Comments (0)


 


"Assessing the predictive validity
of emotional intelligence" by
Shaun Newsome, Arla L. Day,
Victor M. Catany in Personality
and Individual Differences. Vol
29 (6), Dec 2000, pp. 1005-
1016.


Citation #2


"The treatment of bulimia
nervosa" by Rosalyn A. Griffiths,
Stephan W. Touyz, Philip B.
Mitchell, Wendy Bacon in
Australian and New Zealand
Journal of Psychiatry. Vol 21 (1),
Mar 1987, pp. 5-15.
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Generate Topic Ideas
To generate topic ideas, you may want to consider the
following strategies:


1) Follow science news. 


Examples:


Science News
ScienceNow (American Association for the
Advancement of Science, AAAS)
Science Daily
New Scientist
more links on another Course Guide


2) Visit reference sources such as specialized
encyclopedias & dictionaries OR consumer health
information.  Often these sources are beneficial if you
want explanations of technical terminology.


Examples:


A Dictionary of Genetics in Oxford Reference
Online
Encylopedia of the Human Genome in Credo
Reference
MedLine Plus (Consumer Health), e.g. See
Drugs & Supplement > Herb & supplement >
Ginger > Evidence for topic ideas


Comments (0)


Peer Reviewed Articles
Peer-reviewed articles are those which have been
read and approved by other scholars who are experts
in the same field of study (peers who are reviewers). 
The reviewers will suggest areas in need of
clarification or improvement in the article.  The author
who submitted the article will be required to address
those concerns before the article is accepted for
publication.  This process ensures that quality
research is published (though there have been
situations in which peer-review has not always
achieved this goal). See "Reflections on South
Korea's stem cell scandal".


For more information on determining if information is
scholarly (peer-reviewed/refereed) or popular, vist this
guide.


The NCSU Library has produced a video which details
the peer review process.  View "Peer Review in 5
Minutes" on YouTube.


Comments (0)


Original Research Articles
For WRI 116, you may be required to refer to original
research articles rather than reviews of research.


Within research articles, you may find original
research articles which are a study or experiment
with a hypothesis.  The authors will report the purpose
of the study, the research methodology, and results. 


Non-original research articles include meta-
analyses and reviews.  These articles summarize or
synthesize content from earlier published research
and are useful for surveying the literature on a specific
research area. 


 


 


 


Databases (many original research articles)


Database & Article Searching page
access point to may resources available at the UC Merced Library


PubMed
a database of biomedical references from the U.S. National Library of
Medicine (NLM) and developed by the National Center for Biotechnology
Information (NCBI). MEDLINE is the largest component of PubMed w ith
records extending back to the mid 1960s


Web of Science (ISI Web of Knowledge)
large database of citations from a broad range of topic areas


Comments (0)


Finding Journals in a Subject Area
Options 1 & 2 may be best


1. Conduct a search on your topic in a science database. e.g. PubMed or
Web of Science.  View citations and look for journal titles which appear
often.  You may also wish to view bibligraphies of articles on your topic.


2. Go to JCR (Journal Citation Reports) and view a group of journals by
Subject Category > Submit.  Select a category OR categories.  View
journal data by Impact Factor > Submit.  Click on the journal abbreviation
to view the full journal title.


3. Visit Eigenfactor and select Mapping > specific section e.g.
Psychology.  Top journals in the field will be listed.  (This tends to have
very broad categories.)


4. Visit the UC Merced Library home page, and select the e-Journals tab
on the QuickSearch box.  Search for key terms e.g. immunology to
retrieve journal titles.  Select category > subcategory to view journals in a
field.


5. Go to Ulrich's Periodicals Directory.  Select a Subject search and type
in your term(s).  Look at journal titles which are refereed.


Comments (0)


Searching in PubMed: Tips & Tricks
Limit to a specific search field. e.g. Title/Abstract


Visit Advanced Search.
Select a specific field under the section "Section by Author,
Journal, Publication Date, and more."
e.g. limit to searching in the Title field or the Title/Abstract field
Search


View "Related Articles".


Click on the link to the right of the search result item.
The "Related Articles" will be listed on the right.


Limit in a variety of other ways. e.g. by population, language, type of
article, age group etc.


Select these limiters by selecting Advanced Search.
Important: Type of Article
Publication types in PubMed:
http://www.nlm.nih.gov/mesh/pubtypes2007.html


Use MeSH Database (controlled vocabulary) from the National Library of
Medicine


Sample to search: Lasik -->, Nosebleed -->, Cancer -->


Select MeSH from the search drop down menu (rather than
PubMed).
Find the controlled vocabulary term.
Select the term with a check mark.
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Accessing Full-Text
Full-text may be immediately available via a pdf or
html page.  If not, use the UCeLinks button to reach a
request page.  You can Interlibrary Loan the item
using your UCMnetID. 


Comments (0)


Citing Sources
If citations/references are exporting to RefWorks, you
can use the Bibliography feature to create a list of
citations.  Various formats are available including
APA. 


You can also use Tools > Preview Output Style to see
how the format looks for a specific style.


RefWorks & Citing Sources from the UC Merced
Library.  A tutorial is included.  Watch News &
Events for upcoming RefWorks workshops.


Comments (0)


Find a Known Item
Some Strategies


1.  Look for the article title in Google Scholar.  Try the
title OR UC-eLinks hyperlink.


2.  Look for the article title in Next Gen Melvyl Pilot. 
Look for the UC-eLinks button.


3. Look for the journal title.  Select the e-Journals tab
on the library home page.  See if the journal is
available.  Is the date you need available?


4. You may be able to find it in a major database IF it
belongs to a specific subject area.


Try it Out:  Do we have these articles?


Citation #1


"Inhibition of monkeypox virus replication by RNA
interference" by Alkhalil A. et al. in Virol J. Vol 4 (6),
Nov 2009, pp. 188.


Citation #2


"The treatment of bulimia nervosa" by Rosalyn A.
Griffiths, Stephan W. Touyz, Philip B. Mitchell, Wendy
Bacon in Australian and New Zealand Journal of
Psychiatry. Vol 21 (1), Mar 1987, pp. 5-15.
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Add the term to your search by going to the "Send to" drop down
box and selecting the action you want e.g. "Search box with AND".
Click "Search PubMed" button.


  


Comments (0)


Import to RefWorks from PubMed/MEDLINE
The results of a search, selections from a search, or selections from
multiple searches (by using the PubMed clipboard) can be imported
from PubMed to RefWorks.  Select the resources you want to import, and
follow these directions:


1. Select the items of interest on the results list.  Check mark the
items. 


2. Select the down arrow next to the "Display Settings" hyperlink in
the upper left corner of the screen.


3. Select MedLine. 
4. Apply.
5. Right click to select all text on the screen.
6. Edit > Copy 
7. Login to your RefWorks account with your username and


password.
8. Select "Reference ... Import" to open the RefWorks Import Form.
9. Select the NLM PubMed filter in the first pulldown menu (Import


Filter/Data Source.) Make sure that PubMed is shown in the
"Database" box.  Select "Import Data from the following text".


10. Paste the citation you copied into the text box.
11. At the bottom of the form, click the Import button.
12. You will be notified when the import is complete.
13. Click View last imported folder to see your imported citations.


Comments (0)


Searching Web of Science: Tips & Tricks
Refine your results with Limits


by Subject Category: select those most closely related to your
area of study.  Check mark and click "Refine".
by Document Types: select those you view to view e.g. Article. 
For instance, you may want ot exclude editorials and letters.
Try adding metho* (for method, methods, or methodology) to limit
to actual research studies.
By Publication years: especially for topics in the scientific field


Times Cited and Cited Reference


This information can lead you to other articles related to your
topic.  Look for "Times Cited" or "Cited References" hyperlinks.


Trucation*


Use the * symbol to search for variations of a word e.g. treat* for
treat, treated, treatment, treatments etc.


Limit the Search to a Specific Field


The default search is a Topic search.  At the main search page,
you may choose Title from the drop down menu.


Comments (0)


Export to RefWorks from Web of Science (ISI)


1. Conduct a search.
2. Checkmark items of interest.
3. Click on “Save to RefWorks”.
4. Click on "Export".


OR


1. Conduct a search.
2. Checkmark items of interest.
3. Click "Add to Marked List".
4. Click on "Marked List".
5. Click on "Save to RefWorks".
6. Click on "Export."


  


Comments (0)


 


 


Which database have you used
the most while at UC Merced?


PubMed
Web of Science
JSTOR
Academic Search Complete
none of the above


Submit Vote


View Results


Comments (0)


Question 2
In what type of article might you
expect to see these terms:
Introduction, Methods, Results,
Discussion, and Summary?


Newspaper
Magazine
Research
Review
Editorial


Submit Vote


View Results


Comments (0)
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Original Research Articles
For WRI 116, you will be required to refer to original
research articles rather than reviews of research.


Within research articles, you may find original
research articles which are a study or experiment
with a hypothesis.  The authors will report the purpose
of the study, the research methodology, and results. 


Non-original research articles include meta-
analyses and reviews.  These articles summarize or
synthesize content from earlier published research
and are useful for surveying the literature on a specific
research area. 


Comments (0)


Question 1
Which database have you used the most while at UC
Merced?


PubMed
Web of Science
JSTOR
Academic Search Complete
none of the above


Submit Vote


View Results


Comments (0)


Question 2
In what type of article might you expect to see these
terms: Introduction, Methods, Results, Discussion,
and Summary?


Newspaper
Magazine
Research
Review
Editorial


Submit Vote


View Results


Comments (0)


UC Merced Library Links


UC Merced Library Homepage  


Check your Library Account  
View  checkouts, due dates and f ines.


Connecting from Off Campus  
Access UC Merced Library ebooks and electronic
journal articles w hen you're not on campus.


e-Journal Finder
search for a journal title to determine if  UC Merced
has access to it


Comments (0)


Reference Materials
Visit Databases & Articles -- >Reference


 


 


 


Databases (many original research articles)


Database & Article Searching page
access point to may resources available at the UC Merced Library


PubMed
a database of biomedical references from the U.S. National Library of
Medicine (NLM) and developed by the National Center for Biotechnology
Information (NCBI). MEDLINE is the largest component of PubMed w ith
records extending back to the mid 1960s


Web of Science (ISI Web of Knowledge)
large database of citations from a broad range of topic areas


MedLine Plus
good resources for information on drugs and vitamins etc., may help
generate topics


Comments (0)


Searching in PubMed: Tips & Tricks
Limit to a specific search field. e.g. Title/Abstract


Visit Advanced Search.
Select a specific field under the section "Section by Author,
Journal, Publication Date, and more."
e.g. limit to searching in the Title field or the Title/Abstract field
Search


View "Related Articles".


Click on the link to the right of the search result item.
The "Related Articles" will be listed on the right.


Limit in a variety of other ways. e.g. by population, language, type of
article, age group etc.


Select these limiters by selecting Advanced Search.
Important: Type of Article
Publication types in PubMed:
http://www.nlm.nih.gov/mesh/pubtypes2007.html


Use MeSH Database (controlled vocabulary) from the National Library of
Medicine


Sample to search: Lasik -->, Nosebleed -->, Cancer -->


Select MeSH from the search drop down menu (rather than
PubMed).
Find the controlled vocabulary term.
Select the term with a check mark.
Add the term to your search by going to the "Send to" drop down
box and selecting the action you want e.g. "Search box with AND".
Click "Search PubMed" button.


  


Comments (0)


Import to RefWorks from PubMed/MEDLINE
The results of a search, selections from a search, or selections from
multiple search (by using the PubMed clipboard) can be imported from
PubMed to RefWorks.  Select the resources you want to import, and
follow these directions:


1. Select the items of interest on the results list.  Check mark the
items. 


2. Select the down arrow next to the "Display Settings" hyperlink in
the upper left corner of the screen.


3. Select MedLine. 
4. Apply.
5. Right click to select all text on the screen.
6. Edit > Copy 
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Look for collections e.g. Oxford Reference Online,
Credo Reference.


Use these search tools to find background
information or definitions on a topic.


MedLine Plus (Consumer Health), includes drug &
supplement information


Comments (0)


Accessing Full-Text
Full-text may be immediately available via a pdf or
html page.  If not, use the UCeLinks button to reach a
request page.  You can Interlibrary Loan the item
using your UCMnetID. 


Comments (0)


Citing Sources
If citations/references are exporting to RefWorks, you
can use the Bibliography feature to create a list of
citations.  Various format are available including APA. 
You can also use Tools > Preview Output Style to see
how the format looks for a specific style.


RefWorks & Citing Sources from the UC Merced
Library.  A tutorial is included.  Watch News &
Events for upcoming RefWorks workshops.
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7. Login to your RefWorks account with your username and
password.


8. Select "Reference ... Import" to open the RefWorks Import Form.
9. Select the NLM PubMed filter in the first pulldown menu (Import


Filter/Data Source.) Make sure that PubMed is shown in the
"Database" box.  Select "Import Data from the following text".


10. Paste the citation you copied into the text box.
11. At the bottom of the form, click the Import button.
12. You will be notified when the import is complete.
13. Click View last imported folder to see your imported citations.


Comments (0)


Searching Web of Science: Tips & Tricks
Refine your results with Limits


by Subject Category: select those most closely related to your
area of study.  Check mark and click "Refine".
by Document Types: select those you view to view e.g. Article. 
For instance, you may want ot exclude editorials and letters.
Try adding metho* (for method, methods, or methodology) to limit
to actual research studies.
By Publication years: especially for topics in the scientific field


Times Cited and Cited Reference


This information can lead you to other articles related to your
topic.  Look for "Times Cited" or "Cited References" hyperlinks.


Trucation*


Use the * symbol to search for variations of a word e.g. treat* for
treat, treated, treatment, treatments etc.


Limit the Search to a Specific Field


The default search is a Topic search.  At the main search page,
you may choose Title from the drop down menu.


Comments (0)


Import to RefWorks from Web of Science (ISI)


1. Conduct a search.
2. Checkmark items of interest.
3. Click on “Save to RefWorks”.
4. Click on "Export".


OR


1. Conduct a search.
2. Checkmark items of interest.
3. Click "Add to Marked List".
4. Click on "Marked List".
5. Click on "Save to RefWorks".
6. Click on "Export."


  


Comments (0)
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Original Research Articles
For WRI 116, you will be required to refer to original
research articles rather than reviews of research.


Within research articles, you may find original
research articles which are a study or experiment
with a hypothesis.  The authors will report the purpose
of the study, the research methodology, and results. 


Non-original research articles include meta-
analyses and reviews.  These articles summarize or
synthesize content from earlier published research
and are useful for surveying the literature on a specific
research area. 


Comments (0)


Question 1
Which database have you used the most while at UC
Merced?


PubMed
Web of Science
JSTOR
Academic Search Complete
none of the above


Submit Vote


View Results


Comments (0)


Question 2
In what type of article might you expect to see these
terms: Introduction, Methods, Results, Discussion,
and Summary?


Newspaper
Magazine
Research
Review
Editorial


Submit Vote


View Results


Comments (0)


UC Merced Library Links


UC Merced Library Homepage  


Check your Library Account  
View  checkouts, due dates and f ines.


Connecting from Off Campus  
Access UC Merced Library ebooks and electronic
journal articles w hen you're not on campus.


e-Journal Finder
search for a journal title to determine if  UC Merced
has access to it


Comments (0)


Reference Materials
Visit Databases & Articles >Reference


 


 


 


Databases (many original research articles)


Database & Article Searching page
access point to may resources available at the UC Merced Library


PubMed
a database of biomedical references from the U.S. National Library of
Medicine (NLM) and developed by the National Center for Biotechnology
Information (NCBI). MEDLINE is the largest component of PubMed w ith
records extending back to the mid 1960s


Web of Science (ISI Web of Knowledge)
large database of citations from a broad range of topic areas


MedLine Plus
good resources for information on drugs and vitamins etc., may help
generate topics


Comments (0)


Searching in PubMed: Tips & Tricks
Limit to a specific search field. e.g. Title/Abstract


Visit Advanced Search.
Select a specific field under the section "Section by Author,
Journal, Publication Date, and more."
e.g. limit to searching in the Title field or the Title/Abstract field
Search


View "Related Articles".


Click on the link to the right of the search result item.
The "Related Articles" will be listed on the right.


Limit in a variety of other ways. e.g. by population, language, type of
article, age group etc.


Select these limiters by selecting Advanced Search.
Important: Type of Article
Publication types in PubMed:
http://www.nlm.nih.gov/mesh/pubtypes2007.html


Use MeSH Database (controlled vocabulary) from the National Library of
Medicine


Sample to search: Lasik -->, Nosebleed -->, Cancer -->


Select MeSH from the search drop down menu (rather than
PubMed).
Find the controlled vocabulary term.
Select the term with a check mark.
Add the term to your search by going to the "Send to" drop down
box and selecting the action you want e.g. "Search box with AND".
Click "Search PubMed" button.


  


Comments (0)


Import to RefWorks from PubMed/MEDLINE
The results of a search, selections from a search, or selections from
multiple search (by using the PubMed clipboard) can be imported from
PubMed to RefWorks.  Select the resources you want to import, and
follow these directions:


1. Select the items of interest on the results list.  Check mark the
items. 


2. Select the down arrow next to the "Display Settings" hyperlink in
the upper left corner of the screen.


3. Select MedLine. 
4. Apply.
5. Right click to select all text on the screen.
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Visit Databases & Articles -- >Reference


Look for collections e.g. Oxford Reference Online,
Credo Reference.


Use these search tools to find background
information or definitions on a topic.


Comments (0)


Accessing Full-Text
Full-text may be immediately available via a pdf or
html page.  If not, use the UCeLinks button to reach a
request page.  You can Interlibrary Loan the item
using your UCMnetID. 


Comments (0)


Citing Sources
If citations/references are exporting to RefWorks, you
can use the Bibliography feature to create a list of
citations.  Various format are available including APA. 
You can also use Tools > Preview Output Style to see
how the format looks for a specific style.


RefWorks & Citing Sources from the UC Merced
Library.  A tutorial is included.  Watch News &
Events for upcoming RefWorks workshops.
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6. Edit > Copy 
7. Login to your RefWorks account with your username and


password.
8. Select "Reference ... Import" to open the RefWorks Import Form.
9. Select the NLM PubMed filter in the first pulldown menu (Import


Filter/Data Source.) Make sure that PubMed is shown in the
"Database" box.  Select "Import Data from the following text".


10. Paste the citation you copied into the text box.
11. At the bottom of the form, click the Import button.
12. You will be notified when the import is complete.
13. Click View last imported folder to see your imported citations.


Comments (0)


Searching Web of Science: Tips & Tricks
Refine your results with Limits


by Subject Category: select those most closely related to your
area of study.  Check mark and click "Refine".
by Document Types: select those you view to view e.g. Article. 
For instance, you may want ot exclude editorials and letters.
Try adding metho* (for method, methods, or methodology) to limit
to actual research studies.
By Publication years: especially for topics in the scientific field


Times Cited and Cited Reference


This information can lead you to other articles related to your
topic.  Look for "Times Cited" or "Cited References" hyperlinks.


Trucation*


Use the * symbol to search for variations of a word e.g. treat* for
treat, treated, treatment, treatments etc.


Limit the Search to a Specific Field


The default search is a Topic search.  At the main search page,
you may choose Title from the drop down menu.


Comments (0)


Import to RefWorks from Web of Science (ISI)


1. Conduct a search.
2. Check mark items of interest.
3. Click on “Save to EndNote, RefMan, ProCite”.
4. Click “Save File”.
5. Save the file to the computer. e.g. Save to Disk
6. Log into RefWorks. http://www.refworks.com/refworks
7. Go to References > Import
8. At “Import Filter”, select ISI (Institute for Scientific Information)
9. At “Database”, select Web of Knowledge.


10. If you wish, select the folder you want the references to be filed.
11. Select Import Data from the following Text File.
12. Browse for the Web of Science file you saved.
13. Double click on the file. (You will see the file name in the box.)
14. Click “Import”.
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Original Research Articles
For WRI 116, you will be required to refer to original
research articles rather than reviews of research.


Within research articles, you may find original
research articles which are a study or experiment
with a hypothesis.  The authors will report the purpose
of the study, the research methodology, and results. 


Non-original research articles include meta-
analyses and reviews.  These articles summarize or
synthesize content from earlier published research
and are useful for surveying the literature on a specific
research area. 


Comments (0)


Question 1
Which database have you used the most while at UC
Merced?


PubMed
web of Science
JSTOR
Academic Search Complete
none of the above


Submit Vote


View Results


Comments (0)


Question 2
In what type of article might you expect to see these
terms: Introduction, Methods, Results, Discussion,
Summary?


Newspaper
Magazine
Research
Review
Editorial


Submit Vote


View Results


Comments (0)


UC Merced Library Links


UC Merced Library Homepage  


Check your library account  
View  checkouts, due dates and f ines.


Connecting from Off Campus  
Access UC Merced Library ebooks and electronic
journal articles w hen you're not on campus.


e-Journal Finder
search for a journal title to determine if  UC Merced
has access to it


Comments (0)


Reference Materials
Visit Databases & Articles >Reference


 


 


 


Databases (many original research articles)


Database & Article Searching page
access point to may resources available at the UC Merced Library


PubMed
a database of biomedical references from the U.S. National Library of
Medicine (NLM) and developed by the National Center for Biotechnology
Information (NCBI). MEDLINE is the largest component of PubMed w ith
records extending back to the mid 1960s


Web of Science (ISI Web of Knowledge)
large database of citations from a broad range of topic areas


MedLine Plus
good resources for information on drugs and vitamins etc., may help
generate topics


Comments (0)


Searching in PubMed: Tips & Tricks
Limit to a specific search field. e.g. Title/Abstract


Visit Advanced Search.
Select a specific field under the section "Section by Author,
Journal, Publication Date, and more."
e.g. limit to searching in the Title field or the Title/Abstract field
Search


View "Related Articles".


Click on the link to the right of the search result item.
The "Related Articles" will be listed on the right.


Limit in a variety of other ways. e.g. by population, language, type of
article, age group etc.


Select these limiters by selecting Advanced Search.
Important: Type of Article
Publication types in PubMed: :
http://www.nlm.nih.gov/mesh/pubtypes2007.html


Use MeSH Database (controlled vocabulary) from the National Library of
Medicine


Sample to search: Lasik -->, Nosebleed -->, Cancer -->


Select MeSH from the search drop down menu (rather than
PubMed).
Find the controlled vocabulary term.
Select the term with a check mark.
Add the term to your search by going to the "Send to" drop down
box and selecting the action you want e.g. "Search box with AND".
Click "Search PubMed" button.


  


Comments (0)


Import to RefWorks from PubMed/MEDLINE
The results of a search, selections from a search, or selections from
multiple search (by using the PubMed clipboard) can be imported from
PubMed to RefWorks.  Select the resources you want to import, and
follow these directions:


1. Select the items of interest on the results list.  Check mark the
items. 


2. Select the down arrow next to the "Display Settings" hyperlink in
the upper left corner of the screen.


3. Select MedLine. 
4. Apply.
5. Right click to select all text on the screen.
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Visit Databases & Articles -- >Reference


Look for collections e.g. Oxford Reference Online,
Credo Reference.


Use these search tools to find background
information or definitions on a topic.


Comments (0)


Accessing Full-Text
Full-text may be immediately available via a pdf or
html page.  If not, use the UCeLinks button to reach a
request page.  You can Interlibrary Loan the item
using your UCMnetID. 


Comments (0)


Citing Sources
If citations/references are exporting to RefWorks, you
can use the Bibliography feature to create a list of
citations.  Various format are available including APA. 
You can also use Tools > Preview Output Style to see
how the format looks for a specific style.


RefWorks & Citing Sources from the UC Merced
Library.  A tutorial is included.  Watch News &
Events for upcoming RefWorks workshops.
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6. Edit > Copy 
7. Login to your RefWorks account with your username and


password.
8. Select "Reference ... Import" to open the RefWorks Import Form.
9. Select the NLM PubMed filter in the first pulldown menu (Import


Filter/Data Source.) Make sure that PubMed is shown in the
"Database" box.  Select "Import Data from the following text".


10. Paste the citation you copied into the text box.
11. At the bottom of the form, click the Import button.
12. You will be notified when the import is complete.
13. Click View last imported folder to see your imported citations.


Comments (0)


Searching Web of Science: Tips & Tricks
Refine your results with Limits


by Subject Category: select those most closely related to your
area of study.  Check mark and click "Refine".
by Document Types: select those you view to view e.g. Article. 
For instance, you may want ot exclude editorials and letters.
Try adding metho* (for method, methods, or methodology) to limit
to actual research studies.
By Publication years: especially for topics in the scientific field


Times Cited and Cited Reference


This information can lead you to other articles related to your
topic.  Look for "Times Cited" or "Cited References" hyperlinks.


Trucation*


Use the * symbol to search for variations of a word e.g. treat* for
treat, treated, treatment, treatments etc.


Limit the Search to a Specific Field


The default search is a Topic search.  At the main search page,
you may choose Title from the drop down menu.


Comments (0)


Import to RefWorks from Web of Science (ISI)


1. Conduct a search.
2. Check mark items of interest.
3. Click on “Save to EndNote, RefMan, ProCite”.
4. Click “Save File”.
5. Save the file to the computer. e.g. Save to Disk
6. Log into RefWorks. http://www.refworks.com/refworks
7. Go to References > Import
8. At “Import Filter”, select ISI (Institute for Scientific Information)
9. At “Database”, select Web of Knowledge.


10. If you wish, select the folder you want the references to be filed.
11. Select Import Data from the following Text File.
12. Browse for the Web of Science file you saved.
13. Double click on the file. (You will see the file name in the box.)
14. Click “Import”.


  


Comments (0)
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Admin Sign In 


 


 


Key Scholars


CSA (Cambridge Scientific
Abstracts):Social Sciences      


to locate the scholars w ho have published most
prolif ically in their research f ield.


Google Scholar  
Use Google Scholar to f ind authors w hose
research has been highly cited. Do a key w ord
search on your topic and note that highly cited
articles appear high in the list.


Google
Find an author's name and aff iliation in an article
from a database. Look up that individual and
location in Google. If needed, limit to searching a
.edu domain. Example "John Paley" "University
of Stirling"


Comments (0)


Citing Sources


Refworks  
An online tool that helps you manage, store,
format and cite resources used in the research
process.


Zotero
Zotero is a free, easy-to-use Firefox extension
to help you collect, manage, and cite your
research sources.


NCSU Citation Builder
Citation Builder creates citations for you in APA,
MLA, and Chicago CBE/CSE formats.


Comments (0)


 


 


 


Finding Journals
The Impact Factor is a measure of the frequency with which the "average
article" in a journal has been cited in a given period of time.  It is one way
scholars measure  the relative importance of a journal within its field.


e-Journal Finder      
Locate journals ow ned by UC Merced and other UC campuses.


Next Gen Melvyl    
Next Gen Melvyl is the catalog for all 10 UC campuses. Use it to f ind journal
holdings at UC Merced and beyond.


Ulrich's  
Profiles consumer and trade magazines, academic and scholarly publications,
monographic series, new sletters, and electronic publication on all subjects.


Eigenfactor      
Generates a concept map that helps to identify the Top 10 journals in general
subject f ields.


Journal Citation Reports (Database)      
JCR allow s you to search for Impact Factors for academic journals.


Comments (0)


Searching Blogs & Wikis
Blogs and Wikis can also be useful sources of information. Use the blog
searching tools below to find blogs related to your topic.


Tools for Blog/Twitter Searching  
This library page links to several blog searching tools and provides information
on how  to cite blogs in your research.


Tools for Searching Wikis  
This library pages links to tools that allow  you to search w ikis and then cite
them in your research.


Comments (0)


 


 


 


Contact a Librarian 24/7


Your Question/Message


You will be prompted and 
required to enter an email 
address before your chat 


session begins


Ask a Librarian


Comments (0)


UC Merced Library Links


UC Merced Library
Homepage  


UC Merced Library
Catalog  
Search for books and
ebooks in the UC Merced
Library collection.


Next Gen Melvyl Pilot  


Search for books and other
materials from all 10 UC
Libraries and libraries
beyond.


Check your library
account  
View  checkouts, due dates
and f ines.


Connecting from Off
Campus  
Access UC Merced Library
ebooks and electronic journal
articles w hen you're not on
campus.


Library Video
Tutorials  
Use tutorials to get tips on
how  to use library resources
and services.


Comments (0)
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Writing 119  Mumford Writing Projects #4 and #5  Prompt 


 


Writing Project #4: Research Report Memo (Annotated Bibliography) (10 pts) 


 


An annotated bibliography allows one to generate ideas as s/he assembles an alphabetized, representative 


collection of sources, summarizes their content, methods and findings (in his/her own words, supported by 


indicative quotes/data), and evaluates their relative worth.  


 


For Tuesday, 11/3, and Thursday, 11/5 (draft), and Thursday, 11/10 (final draft), assemble an 


annotated bibliography of five scholarly sources on some focused aspect of your group’s collaborative 


proposal subject. Look for articles (reports or reviews) that describe recent, original research, and select ones 


that hold the most promise for your interest. Identify major works in the specific field, and consider timely re-


evaluations thereof. (Note that, to assess a field comprehensively—and hence accurately—one is accountable 


for as much of its research as possible.) Cite sources properly in a consistently deployed standard format (such 


as APA style). Summarize and evaluate each entry in about 250 words (or one-half to three-quarter 


double-spaced page) of your own words. Each annotation will be awarded 2 points based on 


comprehensiveness, analysis, relevance, and citation style, for a total of 10 points. 


 


Introduce your bibliography with a paragraph that explains your research direction, categorizes your 


sources, and examines your rationale for selecting them (in terms of your group’s collective focus). 


Elaborate a thesis about the sources and implications for reviewing them. The introductory paragraph 


will be awarded up to 2 points based on analysis, coherence and purpose.  


 


Present your annotated bibliography in the form of a Research Report Memo, whose style your group 


uniformly endorses. In completing this exercise, you and your group mates will assemble fifteen sources on 


which your Collaborative Proposal can draw for support. 


 


----------------------------------------------------------------------------------------------------------- 


V. Questions for assessing scientific research and the publications that report it:  


 


1. Where (what journal) and when (what date) did this publication appear? 


 


2. For whom might it be written? What scholars might be interested in it?  


 


3. To which fields of scientific inquiry does (or might) it pertain, particularly and broadly?  


 


4. What are its argument’s main points? 


 


5. What are its decisive findings and tentative conclusions? 


 


6. How do/does its argument support its claims? 


 


7. Do the results support the stated hypothesis (or hypotheses)? 


 


8. What evidence supports or contradicts the conclusions? 


 


9. Do the researchers employ appropriate parameters and/or sufficient data?  


 


 • Is the methodological design sound?  


 


 • Is the phenomenon in question examined over the course of an appropriate time frame? 


 







 • Is the sample size and composition appropriate?  


 


 • Is the sample appropriately randomized? 


 


 • Are proper controls employed?  


 


 • Are the subjects and/or results manipulated inappropriately? 


 


 • Does the research raise ethical questions? 


 


 • Are its conclusions warranted and/or applicable to contexts the researchers describe? 


 


10. What are some implications for further research? 


 


11. How useful is this article for your purposes, and/or for those of your specific field? To what extent does the 


research apply to your own interests? 


 


----------------------------------------------------------------------------------------------------------- 


Writing Project #5:  Research Review (30 pts) 


 


A research review is in many ways a more formal and advanced version of an annotated bibliography. It is 


the most common form of writing published by scientific journals. Written for a journal’s broadest readership, 


these essays tend to be technical yet accessible. In their Writing in the Sciences textbook, Penrose and Katz 


observe that research reviews “offer a comprehensive synthesis of the results of a wide and complex set of 


studies” (85). Marked by their comprehensiveness and timeliness, these articles function as status reports for a 


given field. Because research review articles assess trends and findings, they often influence the direction of 


research and funding.  


 


For classes meeting Thursday, 11/12, through Thursday, 11/19 (draft), and Tuesday, 11/24 (final draft), 


write a research review (5-6 pages long) of three sources from your annotated bibliography. Build upon 


evaluations from your annotated bibliography, and develop a thesis based on your annotated bibliography’s 


introductory paragraph. In assessing sources and characterizing the state of research in the field, your 


review should (a) pursue a thesis about the field and the representative research within it, (b) categorize 


your sources, (c) elaborate your rationale for including them, (d) compare and contrast them according 


to relevant criteria, and (e) evaluate them with respect to their implications for further research, so as 


to critique them actively and incisively. Some questions to consider when developing your review are:  


How has the matter been understood? What consensus is developing? What questions remain? 
 


Audience:  Assume a broad but educated audience, journal readers from many scientific fields. Writers often 


find that identifying a journal to publish their review in aids with shaping tone and style. Through the process 


of research, you will likely become familiar with a range of audience-styled prose; however, you may find it 


useful to imagine a journal in which you are publishing to conform to their editorial conventions. 


 


Some criteria you’ll want to observe: 


 


— Your research review’s introduction should describe the state of knowledge that gave rise to the question 


examined by, or the hypothesis posed for, the research in a specific field. It might provide a historical 


background, a summary of current research, and/or a “problem statement.” 


 


— Introduce your discussion by establishing the significance of the topic, and provide an overview of major 


trends or topics to be covered. 


 







— Organize the body of the review to reflect research clusters or subtopics. 


 


— The body of your research review should include (in your own words, with quotes and details 


properly attributed):   


 — a summary of the decisive findings and tentative conclusions 


 — examination of other evidence supporting or contradicting the conclusions 


 — consideration of how they might be generalized 


 — implications for further research 


 — sources of documents relevant to the argument, methods, or materials used 


 


— Use strong topic sentences at the beginning of paragraphs and sections to highlight similarities, differences, 


and points of agreement or disagreement. 


 


— Sources should be original, peer-reviewed research (primary resources), and should be current (within the 


past three to five years, unless there are important studies or fundamental research from previous).  


 


— Conclude with an overview of what is known, what is left to explain, and/or further questions. 


 


 
Much thanks to Dr. Tom Hothem who generated this fine assignment sequence! 


 







Search Tips: (to use across multiple databases) 
A view article titles or controlled vocabulary to construct or change searches 
B refine results by date, language etc. 
C join dissimilar terms with AND and join similar terms with OR 
D if unfamiliar with the area of research, start with reference material 
E use autostemming or a truncation symbol (usually *) to pick up words with different endings e.g. 
batter* for battery and batteries 
 
Compendex Plus 
 
Quick Search 
Search 1: 
“solar power plant” 
Look at controlled vocabulary “solar power plants” = controlled vocabulary  
Search within the results e.g. design 
Could it be design OR specifications OR construction OR installation ??? 
Photovoltaic power plant / solar thermal plants / photovoltaic plants / photovoltaic power stations  
May be about the design of a controller rather than the complete power plant. 
(solar or photovoltaic) and “power plant” and (design or construction) 
 
Ability to Add a Term (bottom right) 


• Can search within the results 
 
Topics: Long-range planning for UCM parking / Planning of UC Merced expansion plans 
(alternative layout) 
 
Take a look at: 
Controlled vocabulary (expand) – generated via the search 
 
Controlled Vocabulary – accessed through the Thesaurus (tab at top right) 
= Ei controlled term in drop down on Quick Search page 
Sample Searches - 


• Pathways  path planning OR parkways 
• Planning  city planning 
• Architecture > architectural acoustics / architectural design / architecture 
• Land Use  land use, parks, regional planning, urban planning 
• University  university buildings (use college buildings) 
• Urban planning  (broader term = civil engineering) has related terms  housing, land 


use, parks, roads and streets, street lighting, transportation, water supply (Can be a way 
to get a sense of what is considered to be part of Civil Engineering.) 


• Street traffic control  street traffic control, high traffic control, parking, etc. 
• Motion planning  used for Path planning (broader term = production engineering) 
• Parking  (use thesaurus term to search) then add Management term (optimization or 


efficiency) / (campus or university) 
 
Interesting articles: 
e.g. “ e-Parking: An e-business platform for more efficient use of parking space resources” 
e.g. “Optimization model for parking in the campus environment” 
 
 
Can check a term to select. 







The term will appear in the Search box at the Bottom of the page. 
Choose to Combine the search with AND. 
e.g. motion planning AND college buildings (0 results) 
 
motion planning (controlled vocab) AND campus or university (all fields) 
 
Topic: Collapsible Buildings (not a lot in this database) 
“portable dwellings” 
“portable building” or “collapsible building” or “mobile building” (title/abstract etc.) 
 
Topic: compare campus planning to that of other sites, make recommendations for changes 
“campus planning” 
(campus or university) and optimization 
Layout / urban planning / transit / transportation  
 
Topic: improving food service 
“menu planning” and food 
 
Exporting Citations: 
Selected resources of Interest 
Click Download 
Offers Refworks Direct Import  
IEEE style is available in RefWorks. 
 
** I did not see support for citation building in the email command. 
 
http://dx.doi.org/10.1016/j.scitotenv.2005.05.031 
 
Obtaining Full Text: 
Check the UC-eLinks menu. 
No full-text directly in this database 
----------- 
 
IEEE 
 
Topic:  Wireless security (vulnerabilities in wireless networks, RFID vulnerabilities, viruses, 
wireless security certificates) 
 
Sample Searches: 
 “wireless networks” and security 
“wireless networks” and secur* (for secure and security) 
“wireless networks” and security and certificate* 
** Skim for other terms: “risk analysis”  
security and RFID 
“security protocol” / “security mechanism” / “security model”  
Threats / hackers / vulnerabilities / viruses 
 
Click on Abstract Plus or PDF. 
Benefit – includes full text for all items.   
Easier to see other terms or indexed terms when you visit Abstract Plus.   
 







Obtaining Full Text: 
PDFs are directly available 
 
Exporting Citations: 
Select items of interest. 
Click on View Select Items button. 
On left, under Download Citations, choose RefWorks. 
Click double arrow button. 
Directly exports. (I notice that the urls do not appear in the bibliography.  Are they required?) 
 
 
Topic: Collapsible building (green, solar and nano techologies), 2 floors 
 
Google Scholar:  
Search: collapsible building 
Portable / mobile / modular 
e.g. Walter Fennes / James P. Davis / J. Cecil Morin, James A. Loggie / Patent number: 5107639 / 
Raymond R. Kavarsky “expandable floor assembly” / Andrzej Jastrazebski “Collapsbile multilevel 
building”  Patent number: 4015377 
 
 ---- 
 
Topic:  Improve campus food service, greater selection (food science), growing food on campus 
 
Knovel 


• “food service” improve 
• “minimally processed” food 
• “Food menu” 
• “menu planning” 


 
“food product development” / “food service development” / “food products” 
“design of dishes” 
Book in Knovel called Food Product Development 
 
ENGnetBASE 
“campus planning” 
 
Link of Government Agencies with information on food science and engineering 
From The Institute of Food Technologists  
http://www.ift.org/divisions/food_eng/research/govt.htm 
 
NGM - UC Merced Catalog (show Relevance and Relevance & Location) 
Food engineering 
Food engineering menu planning 
Menu engineering food 
“menu planning”  Fundamentals of Menu Planning 
 
Current Protocols Collection  
 
 
Finding a Known Item: 







 
Balsa, Carlos J.L., “Sustainable transportation planning on college campuses” Department of Landscape 
Architecture and Regional Planning, University of Massachusetts, Hills North, Amherst, MA, Transport 
Policy 10.1 (2003). 


Available at UC Merced 
 
Hoque and K.A. Wahid, New mathematical model of a photovoltaic generator (PVG) The Institute of 
Engineers, Bangladesh, Journal of electrical engineering 1 (2000). 


Not available at UC Merced 
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WRITING 119 — WRITING FOR ENGINEERING 
Section 3; TR 9:30 – 11:20; Classroom Building 260 


 
Professor Jeremy Mumford   jmumford@ucmerced.edu  
Office and office phone:  TBA Office Hours:  TR 8:30-9:30, and by appt. 
mailto:rochsner@ucmerced.edu  
COURSE DESCRIPTION 
 Writing119 provides intensive practice in the presentation of technical subject 
matter with respect to the ethos of engineering. We will consider the range of audiences 
to which engineers respond, and explore respective variations in substance, style, focus, 
arrangement, logic, and rhetoric within professional communication. Above all, we will 
explore means of sharing specialized knowledge more widely, by (1) identifying the 
rhetorical principles, conventions and designs of engineering writing; (2) considering 
representative texts from the field; (3) exploring the rhetorical challenges that engineers 
face when communicating among themselves and with the public; and (4) practicing 
common research reporting paradigms. As you articulate your interest in the field, you’ll 
model professional behavior expected of engineers. You’ll also generate a portfolio of 
work, some of which can be applied to future educational and/or professional endeavors. 
Such work will include research reviews, project proposals, technical reports, instruction 
manuals, and general client-based writing. Because engineering documents are the kinds 
on which precedent is built, in Writing 119 you’ll cultivate an authorial responsibility that 
is vital for addressing intersections between physical, legal, and rhetorical infrastructures. 
 
COURSE OBJECTIVES 
 Students will practice and refine their capacity to: 
 — represent technical information in clear oral and written formats 
 — identify and implement sound document, narrative, and argument design 
 — explore, articulate and apply scientific interests from engineering coursework 
 — analyze and synthesize engineering data, research and policy 
 — exercise professional and ethical responsibility, both collaboratively and  
  individually 
 
CLASS PARTICIPATION. Please come to class prepared to share your ideas. Be 
assured that no question is necessarily a bad one, and that we need to ask “bad questions” 
to learn. Because this course subscribes to a workshop format, you cannot satisfy its 
requirements unless you attend regularly and on time. To this end, your instructor will 
keep track of attendance (which he takes at the beginning of class), and will dock 
you five points for each absence that exceeds the allowable three unexcused 
absences. If you miss a class, it is your responsibility on your own time to find out what 
you’ve missed. It is especially important that you attend class on workshop days, 
since your writing partner(s) will be depending on your feedback (on whose quality 
you also will be graded). 
 
 
 In respecting each other’s opinions, we will cultivate a classroom environment that 
fosters communal learning. Accordingly, please silence your cell phones, DO NOT 
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TEXT, keep off the Internet (unless instructed otherwise), stay focused on class 
discussions and activities, and recognize that your peers are also your partners in this 
learning community.   
 Class participation will also entail peer review, in-class computing exercises, as well 
as virtual participation on our UCM course site via UCMCROPS (see 
https://ucmcrops.ucmerced.edu/portal).  
 
ESSAYS/ASSIGNMENTS. 
 — will be described in handouts throughout term. 
 — will include an exploratory essay, an object critique, an instruction manual, an  
  annotated bibliography, a research review, a collaborative proposal, and four  
  one-page, single-spaced, open reflection papers. 
 — are to be collected in a PORTFOLIO, which will be assessed at term’s end. 
 — entail your own critical thinking (see Academic Integrity) and thesis-driven  
  argument. 
 — are double-spaced (with block quotations single-spaced), unless otherwise  
  specified (as in the case of reflection papers). 
 — are submitted in hard copy, in class, in person (no exceptions). 
 — observe IEEE style, with one-inch margins, and titles. 
 — appear in reasonable 12-point type. (No separate title page is necessary.)  
 — lose the equivalent of 1/3 letter grade per class session overdue. 
 
Essays will be assessed according to the following categories:   
 (1) Creativity (innovation, originality) 
 (2) Analysis (detail, engagement, depth) 
 (3) Coherence (rational organization, thematically-arranged content, transition)  
 (4) Mechanics (grammar, spelling, formal organization, fluidity)  
 (5) Purpose (justification, awareness, commitment) 
 
IN-CLASS WRITING. This can take various forms, usually to get you thinking about 
what you’ve read. It also may include graded quizzes on course readings, should it 
become apparent that you aren’t keeping up with the reading. 
 
GRADING. Grades will be awarded at term’s end according to the following schedule 
of points accumulated (out of 300 total):  A = 278-300; A– = 269-277; B+ = 260-268; B 
= 248-259; B– = 239-247; C+ = 230-238; C = 218-229; C– = 209-217; D+ = 200-208; D 
= 188-199; D– = 179-187; F = <179 
 
• Exploratory Essay = 20 pts (6.7% of grade) • Four 10-pt reflections = 40 pts (13.3%) 
• Object Critique = 30 pts (10%) • Two Oral Presentations = 30 pts (10%) 
• Instruction Manual Excerpt = 20 pts (6.7%) • Peer Review = 20 pts (6.7%) 
• Annotated Bibliography = 25 pts (8.3%) • One Revision = 10 pts (3.3%) 
• Research Review = 40 pts (13.3%) • Class participation = 20 pts (6.7%) 
• Collaborative Proposal = 30 pts (10%)  • Overall Achievement = 15 pts (5%). 
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ACADEMIC INTEGRITY. Plagiarism is an issue that is as complicated as linguistic 
expression is nuanced. Though we will occasionally discuss it conceptually and consider 
it in relation to the semantics of writing, for our purposes plagiarism entails passing off 
another’s work as your own. Note that plagiarism includes:  
   • submitting work that is done in part by someone else    • 
paraphrasing or summarizing any source without referencing it   • 
copying any source without using quotation marks or block indentation 
In sum, if you submit your own work—i.e., you don’t include text that is not your own 
without also noting the source—you will avoid all serious types of plagiarism. Please do 
not insult your instructor, your classmates, this university, and above all yourself, by 
plagiarizing. Your instructor regularly consults online search engines and identification 
services if he suspects plagiarism. And he has the uncanny ability to remember individual 
student essays over the course of many terms (because he appreciates your writing and 
treats it very seriously), so he can spot recycled work a mile away. He reserves the right 
to fail plagiarized work and to assign plagiarists failing grades for the course. If you have 
any questions about plagiarism, feel free to ask your instructor, to check the academic 
honesty policy outlined by UCM’s Office of Student Life 
(http://studentlife.ucmerced.edu/2.asp?uc=1&lvl2=121&lvl3=121&lvl4=123&contentid=
171), and/or to consult the online resources at http://www.library.ucla.edu/bruinsuccess. 
 
Time Management and Good Academic Habits. For each hour of class, you should 
anticipate doing at least two hours of “homework.” Reading, writing and thinking are 
processes, so dedicate some time each day to this course. Do not procrastinate. Although 
we will cover some study skills in class, feel free to ask me about good scholarly habits. 
 
Writing Resources. If you would like further help with your writing—whether you’re 
experiencing difficulties or polishing up an essay—sign up for free consultations at the 
Student Advising and Learning Center (SALC) in Kolligian Library 172 (visit the center 
online at http://learning.ucmerced.edu). Your instructor also encourages you to come to 
office hours with any questions you have about our reading, to get feedback on your 
work, or to discuss your progress in the course. If you cannot attend office hours, we can 
schedule an appointment for another time. ¶ Useful information about essay writing is 
archived at http://writingprogram.ucmerced.edu/UCMWPResources.htm, and is collected 
in Tom’s famous “Zany Miscellany of Essay Wisdom, Including A Hardcore Revision 
Regimen” (which is posted at our course site, via https://ucmcrops.ucmerced.edu/portal).  
 
MATERIALS (because our scrutiny of language will be of utmost importance, you 
must have a copy of the reading with you in class):  
 1. Textbooks (available in the UCM bookstore, or online via 
   www.bookfinder.com or www.amazon.com): — A Guide to Writing As 
an Engineer, by David Beer and David McMurrey. 2nd  
   Edition. Hoboken:  Wiley & Sons, 2005. ISBN = 0-471-43074-9. 
  ***You must bring the Beer & McMurrey text to EVERY class.*** 
 — Invention By Design:  How Engineers Get from Thought to Thing, by Henry  
   Petroski. Cambridge:  Harvard UP, 2003. ISBN = 0-674-46368-4. 
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 2. A thorough yet economical dictionary and thesaurus. Without these, your 
instructor feels lost—and he’s a professor! Dictionaries are keys to the most sophisticated 
tool you’ll ever use (i.e., language). Thesauri enrich your vocabulary by alerting you to 
alternate words. 
 
CLASS SCHEDULE (Subject to change; stay tuned for any alterations. Readings 
are listed on days they will be discussed; make sure you’ve read them in advance. 
WE = Writing As an Engineer; IBD = Invention By Design.) 
 
T 8/25 Syllabus distribution and introductions. On the art of scientific explanation:  
Koh-I-Noor Pencil Company, “How the Pencil Is Made” (handout). 
 
R 8/27 Engineering/Communication. Reading = Beer & McMurrey, “Engineers and 
Writing” (WE 1-11); Duderstadt, Preface (iii-vi) from Engineering for a Changing World 
(http://milproj.ummu.umich.edu/publications/EngFlex%20report/download/EngFlex%20
Report.pdf); Florman, “Of Dullards and Demigods” (handout). 
 
T 9/1 Reflection #1 due [Prompt = “Why are you interested in engineering? 
What area(s) of engineering interest(s) you, and why?” (one full page, single-
spaced)]. Reading = Petroski, “Falling Down Is Part of Growing Up” (handout), 
“Lessons from Play; Lessons from Life” (handout), and “Retrospect and Prospect” 
(handout). 
 
R 9/3 WP#1-Exploratory Essay workshopped. Reading = Petroski, “Design as 
Revision” (handout). 
 
T 9/8 WP#1-Exploratory Essay workshopped.  
 
R 9/10 WP#1-Exploratory Essay due. Toward WP#2-“Automatic Essay.” Reading 
= Petroski, “From Slide Rule to Computer” (handout); Norman, “The Role of 
Automation” (handout); Ullman, “The Dumbing-Down of Programming,” Parts1 & 2 
(via http://archive.salon.com/21st/feature/1998/05/cov_12feature.html).  
 
T 9/15 Toward WP#2-Automatic Essay. Reading = Plato, from The Phaedrus 
(handout); Wershler-Henry, “Ghosts and Machines” (handout); McLuhan, “The 
Typewriter” (http://cultofjim.com/scripture/understanding_media/#chapter26); Petridis, 
“Bill Drummond Rejects Recorded Music in Favor or 17-Person Choirs” 
(http://www.guardian.co.uk/music/2008/jul/25/billdrummond); Greenlaw, “Waiting and 
Listening” (handout).   
 
R 9/17 Toward WP#2-Object Critique. Reading = Norman, “The Future of Everyday 
Things” and “The Machine’s Point of View” (handouts). 
 
T 9/22 WP#2-Object Critique workshopped. 
 







Mumford, Writing 119 – 5 
 


R 9/24 WP#2-Object Critique workshopped. Toward WP#3-Instruction Manual. 
Reading = Beer & McMurrey, “Instructions” (WE 110-14) and “Specifications” (WE 98-
101), Petroski, “Design Is Getting from Here to There” (handout). 
 
T 9/29 WP#2-Object Critique due. Toward WP#3-Instruction Manual. Reading = 
Petroski, “Paper Clips and Design” (IBD 8-42); selected instruction manuals. Bring in 
(or bookmark) at least two instruction manuals for items you own. 
 
R 10/1 Toward WP#3-Instruction Manual. Reading = Norman, “To Err Is Human” 
(handout); selected instruction manuals. 
 
T 10/6 Reflection #2 due (Prompt = “Noting course readings where appropriate, 
explore what instruction manuals should and/or shouldn’t do.” [one full page, 
single-spaced]) Toward WP#3-Instruction Manual. Reading = Norman, “User-Centered 
Design” (handout). WP#3-Instruction Manual workshopped. 
 
R 10/8 WP#3-Instruction Manual workshopped. Toward Instruction Manual 
Presentations. Reading = Beer & McMurrey, “Engineering Your Presentations” (WE 
187-208), and Petroski, “From Plato’s Cave to PowerPoint” (handout). 
 
T 10/13 Individual technical presentations. 
 
R 10/15 Individual technical presentations. 
 
T 10/20 Individual technical presentations. WP#3-Instruction Manual workshopped. 
 
R 10/22 Reflection #3 due (Prompt = “What could be [better] engineered at 
UCM?” [one full page, single-spaced]). WP#3-Instruction Manual workshopped. 
 
T 10/27 WP#3-Instruction Manual due. Toward Research Report and Research 
Review Assignments:  Reading = Beer & McMurrey, “Accessing Engineering 
Information” (WE 157-85) and “Documentation and Ethics in Engineering Writing” (WE 
233-48). Initial group meetings and project brainstorming. 
R 10/29 Library Tour:  Identifying and Assessing Engineering Research.  
 
T 11/3 Research Surveys:  Reading = Petroski, “Pencil Points and Analysis” (IBD 
43-65). WP#4-Research Report (Annotated Bibliography) workshopped. Group 
meetings. 
 
R 11/5 Research Surveys:  Reading = Petroski, “Aluminum Cans and Failure” (IBD 
89-103). WP#4-Research Report (Annotated Bibliography) workshopped. Group 
meetings. 
 
T 11/10  
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R 11/12 WP#4-Research Report (Annotated Bibliography) due. Toward WP#5-
Research Review. Reading = Petroski, “Buildings and Systems” (IBD 188-214). Group 
meetings. 
 
T 11/17 Toward WP#5-Research Review. Reading = Petroski, “Water and Society” 
(IBD 141-59). WP#5-Research Review workshopped. 
 
R 11/19 WP#5-Research Review workshopped. 
 
T 11/24 WP#5-Research Review due. Toward WP#6-Collaborative Proposal. 
Reading = Petroski, “Bridges and Politics” (IBD 160-87); Beer & McMurrey, 
“Proposals” (WE 101-106). Group meetings. 
    
R 11/26 Thanksgiving Holiday; class will not meet. 
 
T 12/1 WP#6-Collaborative Proposal workshopped. Group meetings. 
 
R 12/3 WP#6-Collaborative Proposal workshopped. Group meetings. Course 
Evaluations.  
 
T 12/8 Team Presentations.  
 
T 12/15 Portfolios (with Reflection #4; Prompt = “Course Evaluation and 
Personal Assessment” [one full page, single-spaced]) and WP#6-Collaborative 
Proposal due. 
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Writing for Engineers


Library ResearchLibrary Research
Fall 2009


Which of the following is NOT a 
major engineering database.


1. CrossFire Beilstein


2. Inspec


3 IEE X l3. IEE Xplore


4. Compendex PLUS


Sources
Select which resource is most 


familiar to you.


1. ACM Digital Library


2. Knovel Library


3 ENGnetBase3. ENGnetBase


4. Scirus


5. None are familiar


Additional Sources Are the following terms used in 
journal titles in the field of 


engineering?


Transactions AND Letters


1. Yes


2. No
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Literature in the Field
What is the purpose of a virtual 


journal?
1. To include preprint literature that has not 


been formally published yet


2. To gather together patent information 
from a specific time periodfrom a specific time period


3. To post academic papers from a 
conference


4. To collect citations on a topic with links to 
the article in the parent journal
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Search Tips


Boolean Operators  
Use boolean operators (AND, OR, NOT) to get better
search results.


Truncation  
save time by searching multiple forms of a w ord
simultaneously.


Limiters  
Use limiters to refine and narrow  your search.


Evaluate Search Results  
Evaluate your search results by looking at the article
title, subject headings and abstract. Is the article
relevant? Is it current? Does it answ er any part of
your research question?


Comments (0)


Types of Engineering Publications
(Terminology)


 (Conference) Proceeding(s): a collection of


academic papers that are gathered into a book post-
conference (papers are reviewed before publication). 
It is possible that an academic journal will use the
term "proceedings" as part of its title even though it
does not consist of conference papers. e.g. 2008
International Conference on Computational
Intelligence for Modelling Control & Automation
(available through IEEE Xplore).


Transaction: a serial publication, a term used in the
title of a number of scientific journals e.g. IEEE
Transactions on Aerospace and Electronic Systems
(available through IEEE Xplore)


Preprint: "an issue of a technical paper often in
preliminary form before its publication in a journal" 
preprint 1 pre-print, pre-print. (2004). In Merriam-
Webster's Collegiate(R) Dictionary. Retrieved from
http://www.credoreference.com/entry/mwcollegiate/preprint_1_pre_print_pre_print
e.g. Search for preprints in E-Print Network, arXiv.org
etc.


White Paper: an authoritative report to educate, in
government typically a policy or position paper, in
business/IT industry an informational document to
educate customers re: a new product or service by
explaining the technology e.g. "U.S. Energy
Infrastructure Investment: Large-Scale Integrated
Smart Grid Solutions ..." by the Power Systems
Engineering Research Center (PSERC) at Arizona
State University and "Technology White Paper on
Solar Energy Potential on the U.S. Outer Continental
Shelf" by U.S. Dept. of Interior, Minerals Management
Service, and Renewable Energy and Alternate Use
Program.


Technical Report: a report on new developments or
results from scientific/technical research, often funded
by corporations or government departments e.g.
"Recommendations for Design, Construction, and
Maintenance of Bridge Approach Slabs: Synthesis
Report" from National Technical Reports Library
(NTRL)
Examples of other sites which contain technical
reports, list provided by Standford Libraries.


 


 


Engineering Databases


Compendex Plus (via Engineering Village 2)
* 9 million + references and abstracts from over 5,000 journals,
conference and technical reports of scientif ic and technical engineering
research from 1969 to the present
* quick search provides an easy to use interace w ith a variety of search
option
* includes a thesaurus, look up a terms to f ind matching terms e.g. transit
OR used "controlled term" in the brow se indexes box
* Export to Refworks = select references > dow nload > RefWorks
direct export


IEEE Xplore
* publications from the Institute of Electrical and Electronics Engineers
(IEEE) and from the Institution of Electrical Engineers (IEE) from 1913 to the
present
* automatically stems w ords and ignores most punctuation
* interprets multiple keyw ords as a phrase
* Export to Refworks = select references > dow nload citations > select
RefWorks from drop dow n > click dow nload citations


Inspec (via ISI Web of Knowledge platform)    
* produced by The Institution of Engineering and Technology
* 8 million + records from over 5,000 journals, conference proceedings,
reports, dissertations, and books from 1969 to the the present
* document types are listed on the left of a search results page
* include a thesaurus w ith a "Find similar" option
(click i for RefWorks information)


Knovel Library
* reference collection of books w ith many engineering related titles e.g.
Energy Eff iciency Manual, Designing w ith Plastics
* some titles include interactive tables, graph digitizers etc.


Next Generation Melvyl
* A pilot version of the current Melvyl Catalog w ith local UC Merced
resources listed f irst according to relevance. 
* Includes some article literature.


Web of Science (via ISI Web of Knowledge Platform)
* similar functionality to Inspect, may not include some of the f ields


ASME Digital Library (American Society of Mechanical
Engineers)
* includes journals, e.g. Journal of Solar Energy Engineering and Journal
of Biomechanical Engineering and ASME Conference Proceedings, and
ebooks


ACM Digital Library
* resources from the Association for Computing Machinery
* journals, new sletters, and conference proceedings


E-Print Network
* from the Department of Energy
* scientif ic and technical preprints


MedLine (part of PubMed)
* includes some bioengineering materials


BioOne Abstracts and Indexes
* over 80 bioscience research journals


Access Engineering
* additional engineering handbooks


Google Scholar
* provides access to some resources available through the library, may
link into engineering databases


Comments (0)


Additional Web Search Engines


CiteSeer
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and f ines.


Connecting from Off
C   


Home


  Library Home   »   Subject & Course Guides Home  »  Writing 119 (Mumford)


Writing 119 (Mumford) 
engineering


Last update: Oct 26th, 2010  URL: http://libguides.ucmercedlibrary.info/wri119_mumford_davidson   Print Guide    RSS Updates


Home       Comments (0)       Print Page Search  This Guide Go   


11/30/2010 Home - Writing 119 (Mumford) - Subje…


…ucmercedlibrary.info/wri119_mumfor… 1/2







 


Standard: a document outlining guidelines/rules for
activites, established by consensus and approved by
an organization/association e.g. a technical
committee e.g. IEEE Recommended Practice for
Radar Cross-Section Test Procedures (available in
IEEE Xplore)
Examples of standards associations:
http://libraries.mit.edu/guides/types/standards/web.html


Letters: a serial publication e.g. Micro & nano letters
(available in IEEE Xplore from 2006 forward)


Virtual Journals: online collections of citations with
links to the article in the original parent journal e.g.
SPIE Letters Virtual Journal


Comments (0)


Find a Known Item
Some Strategies


1.  Look for the article title in Google Scholar.  Try the
title OR UC-eLinks hyperlink.


2.  Look for the article title in Next Gen Melvyl Pilot. 
Look for the UC-eLinks button.


3. Look for the journal title.  Select the e-Journals tab
on the library home page.  See if the journal is
available.  Is the date you need available?


4. You may be able to find it in a major database IF it
belongs to a specific subject area.


Try it Out:  Do we have these articles?


Citation #1


Balsa, Carlos J.L., “Sustainable transportation planning on
college campuses” Department of Landscape Architecture and
Regional Planning, University of Massachusetts, Hil ls North,
Amherst, MA, Transport Policy 10.1 (2003).


Citation #2


Hoque and K.A. Wahid, New mathematical model of a
photovoltaic generator (PVG) The Institute of Engineers,
Bangladesh, Journal of electrical engineering 1 (2000).


Comments (0)


 


CiteSeer
* craw ls academic and scientif ic doucments (primarily in the areas of
computer science, information science, and engineering) and consider the
citation impact w hen ranking results


Scirus
* designed to locate scientif ic information
* not all content is free


arXiv.org
* includes preprints and scientif ic papers in math, physics, computer
science, biology etc.
* hosted by Cornell University
* articles are peer-review ed


Using a DOI to Locate an Article
If you document includes a digital option identifer, e.g.
10.1016/j.scitotenv.2005.05.031 paste the DOI into the box located on this
page OR put in this prefix before the DOI: http://dx.doi.org/ e.g.
http://dx.doi.org/10.1016/j.scitotenv.2005.05.031


Comments (0)


 


Campus  
Access UC Merced Library
ebooks and electronic journal
articles w hen you're not on
campus.


RefWorks  
* export citations to this
database
* does include the IEEE style


Comments (0)
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Annotated Bib & Research Review
Find scholarly article sources (reports or reviews) that
are recent original research.


Comments (0)


Question 1
Select which resource is most familiar to you.


ACM Digital Library
Knovel Library
ENGnetBASE
Scirus
none of the above


Submit Vote


View Results


Comments (0)


UC Merced Library Links


UC Merced Library Homepage  


Check your Library Account  
View  checkouts, due dates and f ines.


Connecting from Off Campus  
Access UC Merced Library ebooks and electronic
journal articles w hen you're not on campus.


e-Journal Finder
search for a journal title to determine if  UC Merced
has access to it


Comments (0)


Accessing Full-Text
Full-text may be immediately available via a pdf or
html page.  If not, use the UCeLinks button to reach a
request page.  You can Interlibrary Loan the item
using your UCMnetID. 


UCeLinks forms for requesting known items are
available on Doing Research > Interlibrary Loan


Comments (0)


Citing Sources
If citations/references are exporting to RefWorks, you
can use the Bibliography feature to create a list of
citations.  Various format are available including APA. 
You can also use Tools > Preview Output Style to see
how the format looks for a specific style.


RefWorks & Citing Sources from the UC Merced
Library.  A tutorial is included.  Watch News &
Events for upcoming RefWorks workshops.


Comments (0)


 


 


 


 


 


Databases (many original research articles)


Database Subject page
includes links to databases A-Z, recommended, and by format


Compendex Plus


IEEE Xplore
publications from the Institute of Electrical and Electronics Engineers
(IEEE) and from the Institution of Electrical Engineers (IEE)


Google Scholar


Web of Science


INSPEC (on ISI platform)
from the Institute of Engineering and Technology


Comments (0)


Online Books - reference titles


Knovel Library
science, technology titles


ENGnetBASE
engineering handbooks


Access Engineering
additional engineering reference materials


Comments (0)


Finding Known Items
Search in Next Generation Melvyl


Go to the full item display for the UC-eLinks or Request button.


Search in Google Scholar


Look for hyperlinked titles or UC-eLinks hyperlink.


Comments (0)


Terminology
(Conference) Proceedings: a collection of academic papers that are
gathered into a book post-conference (papers are reviewed before
publication). e.g. 12th IEEE International Requirements Engineering
Conference : proceedings : Kyoto, Japan, September 6-10, 2004 It is
possible that an academic journal will use the term “proceedings” as
part of its title even though it does not consist of conference papers. e.g.
Proceedings. Mathematical, Physical, and Engineering Sciences.


Transaction: a serial publication, term used in a number of scientific
journals i.e. IEEE Transactions on Aerospace and Electronic Systems


Preprints: “A preprint is a draft of a scientific paper that has not yet been
published in a peer-reviewed scientific journal.” from Answers A web
search engine such as arXiv.org includes preprints and scientific papers
in math, physics, computer science, biology etc., hosted by Cornell
University (articles are peer reviewed).


White Papers: authoritative report to educate, in government typically a
policy or position paper, in business/IT industry an informational
document to educate customers re: a new product or service by
explaining the technology


Technical Reports: often report on new developments or results from
scientific/technical research, often funded by corporations or government
depts.


Standard: document outlining guideline/rules for activities, established
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Search Terms
Topics:


computing  campus efficiency


efficiency OR optimal OR
optimization


"class scheduling"


algorithms AND scheduling


"educational software" OR
"classroom technology"


"active learning" AND technology


could look at a specific
technology e.g. audience
response system, PC tablets


"learning environments",
"teaching enviroments",
"learning technologies"


Home


  Library Home   »   Subject & Course Guides Home  »  WRI 119 - Research for Engineering
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by consensus and approved by an organization/association e.g. a
technical committee e.g. 11073-10407-2008 Health Informatics -
Personal health device communication Part 10407: Device
Specialization - Blood Pressure Monitor (located in IEEE Xplore).
Examples of standards associations -
http://libraries.mit.edu/guides/types/standards/web.html


Letters: a serial publication e.g. Micro & Nano Letters or Acoustics
Research Letters Online: ARLO


Virtual Journals: online collections of citations with links to the article in
the original parent journal e.g. SPIE Letters Virtual Journal


Comments (0)


 


campus furnishing /
infrastructure (e.g. durability &
ergonomics of classroom
chairs, soundproofing, dining
hall design)


"design rules", "design criteria",
"design guidelines", "design
methods" etc.


"facility design", campus,
"university planning"


"dining room", "dining
algorithm", "dining area", "dining
spaces", "dining hall", "dietary
facilities" etc.


ergonomics AND chair*


"ergonomics design" AND
furniture


power (electricity, solar power)


"solar power plants",
"photovoltaic power plant", "solar
power plant" etc.


(solar OR photovoltaic) AND
"power plant" AND (design OR
construction)


parking / transit


optimization OR efficiency


"path planning", "motion
planning"


plumbing (waterless urinals,
restroom design,
soundproofing)


"water consumption" and
(bathroom OR restroom OR
washroom)


(toilet OR urinal OR plumbing)
and (waterless OR non-water
OR conservation OR
consumption)


 


Comments (0)
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Question
Which database have you used the most in your
academic research?


PsycInfo
PsycArticles
Psychology: A SAGE full-text collection
Google Scholar
none of the above


Submit Vote


View Results


Comments (0)


Accessing Full-Text
Full-text may be immediately available via a pdf or
html page.  If not, use the UCeLinks button to reach a
request page.  You can Interlibrary Loan the item
using your UCMnetID. 


Comments (0)


Keeping Track of Your Research


Select items of interest in a database (often
with a checkmark).
Select an email option, folder, or marked list
etc.
Email the citations/references to yourself.


OR   


Consider exporting the citations/references to
a group account in RefWorks.  Under "Edit
Reference" there is a field for Attachments. 
Browse for the attachment on your computer. 
Limits 20MB per item; 100MB per account. 
Contact us if you need more.


Comments (0)


Citing Sources
If citations/references are exporting to RefWorks, you
can use the Bibliography feature to create a list of
citations.  Various format are available including APA. 
You can also use Tools > Preview Output Style to see
how the format looks for a specific style.


APA Guidelines from the Purdue Online Writing Lab is
an excellent source for APA questions.


RefWorks & Citing Sources from the UC Merced
Library.  A tutorial is included.  Watch News &
Events for upcoming RefWorks workshops.


Comments (0)


Searches in NGM
Sample Searches: In Next Gen Melvyl Pilot, limited to
UC Merced Library.


Social sciences--research--methodology


Social psychology--research--methodology


 


 


 


 


Databases


Psychology Databases
listing available from the UC Merced Library


PsycInfo
large database, can limit by type of research article


PsycArticles
same interface as PsycInfo, smaller database but all citations include a
pdf of the article


Psychology: a SAGE full-text collection


Comments (0)


Scholarly Articles
Databases such as PsycInfo tend to include scholarly literature which
may also be referred to as "peer-reviewed". 


Within research articles, you may find original research articles which
are a study or experiment with a hypothesis.  The authors will report the
purpose of the study, the research methodology, and results. 


Non-original research articles include meta-analyses and reviews. 
These articles summarize or synthesize content from earlier published
research and are useful for surveying the literature on a specific
research area. 


For more information on popular vs scholarly sources, consider viewing
this guide on Scholarly vs. Popular or an online flash tutorial on
"Premium/High Quality Ingredients & Sources".


In PsycInfo, you may also choose to search for articles based on a
specific methodology. Fast forward about 1/3rd through this tutorial to
discover how to narrow your research results in PsycInfo to empirical
studies.


Comments (0)


Search Strategies


Start with Keyword searching.
Browse results and search titles, abstracts and descriptors for
additional terminology.
Consider using specific descriptors in your search.
If you want to limit to a specific methodology such as longitudinal
study or qualitative study, select these options in your search.
In PsycInfo, consider going to Search Tools > Thesaurus > and
look for your area of interest.  This may give you broader and
narrow terms to use.
Look at the bibliographies articles that are useful.  Consider
tracking down those articles.


  


Comments (0)


Selected Book Titles
Handbook of Social Psychology (ebook)


The Handbook of Social Psychology Lindzey et. al (print)


The Handbook of Social Psychology Gilbert et. al (print)


The Blackwell Encyclopedia of Social Psychology (ebook)


Social Psychology: Handbook of Basic Principles (ebook)


Social Psychology Brown (ebook)
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UC Merced Library
Homepage  


UC Merced Library
Catalog  
Search for books and
ebooks in the UC Merced
Library collection.


Next Gen Melvyl Pilot  


Search for books and other
materials from all 10 UC
Libraries and libraries
beyond.


Check your Library
Account  
View  checkouts, due dates
and f ines.


Connecting from Off
Campus  
Access UC Merced Library
ebooks and electronic journal
articles w hen you're not on
campus.


e-Journal Finder
search for a journal title to
determine if  UC Merced has
access to it


Comments (0)


Connect from Off-
Campus
Connect through the VPN (Virtual
Private Network) to view ebooks,
online articles etc. when
accessing library resources
from off-campus.


Home


  Library Home   »   Subject & Course Guides Home  »  psyc_131


psyc_131  Tags: psy131 psyc131 psychology social psychology  


Research for Social Psychology
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SU:Social psychology (can limit to formats on the left)


"social psychology"


Comments (0)


Find Journals
There are a number of ways to locate journal titles.


1. Search in Next Gen Melvyl Pilot. (All Libraries on
QuickSearch box.)


2. Search through the eJournals (QuickSearch box).


3. Search in PsycInfo and select Journal Name (JN)
as the field.


Comments (0)


Reference Databases
Credo Reference


ability to search multiple reference sources


e.g. search for "social self"


e.g. search for attitude and "social psychology"


Can limit to a subject area e.g. psychology


Oxford Reference Online


Subject: Politics & Social Sciences


e.g. search for aggression


Comments (0)


 


Social Psychology Bordens & Horowitz (ebook)


Blackwell Handbook of Social Psychology: Interpersonal Processes
(ebook)


Blackwell Handbook of Social Psychology: IntraIndividual Processes
(ebook)


Introduction to Social Psychology: A European Perspective (ebook)


Understanding Critical Social Psychology (ebook)


Essays in Social Psychology (print)


Culture and Social Behavior (ebook)


Doing Social Psychology Research (ebook)


Understanding Critical Social Psychology (ebook)


Psychological Factors Affecting Medical Conditions: a New
Classification for DSM-V (ebook)


A Student's Guide to Studying Psychology


Social Psychology of Inclusion and Exclusion (ebook)


The Social Psychology of Consumer Behaviour (print)


Social Psychology of Gender (ebook)


Social Psychology of Power (ebook)


Comments (0)


 


Comments (0)
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Connect from Off-Campus
Connect through the VPN (Virtual Private Network) to
view ebooks, online articles etc. when accessing
library resources from off-campus.


Comments (0)


Accessing Full-Text
Full-text may be immediately available via a pdf or
html page.  If not, use the UCeLinks button to reach a
request page.  You can Interlibrary Loan the item
using your UCMnetID. 


Comments (0)


Selected Book Titles
Search for early child development (limited to UC
Merced & books)


Search for early child education (limited to UC Merced
& books)


Search for mind development children (limited to UC
Merced & books)


Search for su:Child development Handbooks,
manuals, etc. (limited to UC Merced)


Handbook of child development and early education:
research to practice (MyiLibrary ebook)


Comments (0)


Reference Databases
Credo Reference


ability to search multiple reference sources


e.g. search for "child development"


e.g. search for shyness and children


Can limit to a subject area e.g. psychology


 


Comments (0)


Find Journals
There are a number of ways to locate journal titles.


1. Search in Next Gen Melvyl Pilot. (All Libraries on
QuickSearch box.)


2. Search through the eJournals (QuickSearch box).


3. Search in PsycInfo and select Journal Name (JN)
as the field. e.g. Search for the journal Child
Development.


Comments (0)


 


 


 


 


Databases


Psychology Databases
listing available from the UC Merced Library


PsycInfo
large database, can limit by type of research article


PsycArticles
same interface as PsycInfo, smaller database but all citations include a
pdf of the article


Psychology: a SAGE full-text collection


Comments (0)


Scholarly Articles
Databases such as PsycInfo tend to include scholarly literature which
may also be referred to as "peer-reviewed". 


Within research articles, you may find original research articles which
are a study or experiment with a hypothesis.  The authors will report the
purpose of the study, the research methodology, and results. For this
class, original articles must include new observations or analyses. 


Non-original research articles include reviews.  These articles
summarize or synthesize content from earlier published research and
are useful for surveying the literature on a specific research area. 


For more information on popular vs scholarly sources, consider viewing
this guide on Scholarly vs. Popular.


In PsycInfo, you may also choose to search for articles based on a
specific methodology. Fast forward about 1/3rd through this tutorial to
discover how to narrow your research results in PsycInfo to empirical
studies.


Comments (0)


Search Strategies
Use the Limiters, underneath the Search boxes.


Important Limiters:


Population: e.g. human
Age e.g. preschool age, infancy etc.
Browse Methodology e.g. empirical study; longitudinal studies;
meta-analyses > then "Add to Search"


Additional Strategies:


Start with Keyword searching. 
Browse results and search titles, abstracts and descriptors (DE)
for additional terminology.
Consider using specific descriptors (DE) in your search.
In PsycInfo, consider going to Search Tools > Thesaurus > and
look for your area of interest.  This may give you broader and
narrow terms to use. Example:  Search for Infant Development >
click on the term > find a broader term of Early Childhood
Development and a narrower term of Neonatal Development
Look for keyword(s) in a specific field e.g. look for the keyword
preschool in the Abstract.
Truncate terms with an asterisk e.g. parent* to retrieve parent,
parents, parenting
Look at the bibliographies articles that are useful.  Consider
tracking down those articles.


  


Comments (0)
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UC Merced Library
Catalog  
Search for books and
ebooks in the UC Merced
Library collection.


Next Gen Melvyl Pilot  


Search for books and other
materials from all 10 UC
Libraries and libraries
beyond.


Check your Library
Account  
View  checkouts, due dates
and f ines.


Connecting from Off
Campus  
Access UC Merced Library
ebooks and electronic journal
articles w hen you're not on
campus.


e-Journal Finder
search for a journal title to
determine if  UC Merced has
access to it
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Keeping Track of Your Research


Select items of interest in a database (often with a checkmark).
Select an email option, folder, or marked list etc.
Email the citations/references to yourself.


OR   


Consider exporting the citations/references to a group account in
RefWorks.  Under "Edit Reference" there is a field for
Attachments.  Browse for the attachment on your computer. 
Limits 20MB per item; 100MB per account.  Contact us if you
need more.
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Citing Sources
If citations/references are exporting to RefWorks, you can use the
Bibliography feature to create a list of citations.  Various format are
available including APA.  You can also use Tools > Preview Output Style
to see how the format looks for a specific style.


APA Guidelines from the Purdue Online Writing Lab is an excellent
source for APA questions.


RefWorks & Citing Sources from the UC Merced Library.  A tutorial is
included.  Watch News & Events for upcoming RefWorks workshops.
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Gazeteers & Maps
A gazetteer is a geographical
dictionary or directory of places and
place names. Many gazetteers
include maps as well as text.


A-Z Maps Online  


Includes 4,000+ maps: political
maps, physical maps, outline
maps, population maps,
precipitation maps, climate maps,
and other thematic maps.


The Collins World Atlas
Gazetteer      
Contains nearly 90,000 places
and features.


The Columbia Gazetteer
of the World      


Online geographical encyclopedia
of names, descriptions, and
characteristics of places in the
w orld.


David Rumsey Map
Collection  
Over 21,000 historical maps and
images online. The collection
focuses on rare 18th and 19th
century North American and
South American maps and other
cartographic materials. Historic
maps of the World, Europe, Asia,
and Africa are also represented.


Perry-Castaneda Library
Map Collection Historical
Map Web Sites  
Links to thousands of historical
maps covering the entire globe.
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Chat with a Librarian 24/7
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Finding Books, Articles, & Images


ARTstor  
ARTstor is an ever-grow ing digital library of over 500,000 images of art, architecture and
archeology from a w ide range of cultures and time periods to support teaching and learning in
the humanities and social sciences.


Digital Silk Road  
Digital Silk Road Project is a research project on creating digital archives of cultural heritage
through collaboration betw een informatics and humanities. Includes links to books, maps, and
other information.


Flickr  
Photo sharing site w ith millions of images posted by members of the public.


Google Scholar  
A search engine providing access to both freely available and subscription based resources
including articles, theses, books, preprints, abstracts, conference proceedings and technical
reports.


Historical Abstracts  
International database for research on history of all regions (except the U.S. and Canada)
from 1450 to the current decade. List of periodicals indexed from more than 2000 journals
including the key historical journals from virtually every major country, as w ell as a selection
of hundreds of journals in the social sciences and humanities that are of special interest to
researchers and students of history.


International Dunhuang Project: The Silk Road Online  
IDP is a ground-breaking international collaboration to make information and images of all
manuscripts, paintings, textiles and artefacts from Dunhuang and archaeological sites of the
Eastern Silk Road freely available on the Internet and to encourage their use through
educational and research programmes.


Melvyl @ UC Merced  
Search for books, articles, and other information resources at UC Merced and beyond.
Include links to articles from JSTOR.


Silk Road Seattle  
An ongoing public education project using the "Silk Road" theme to explore cultural interaction
across Eurasia from the beginning of the Common Era (A. D.) to the Seventeenth Century.
Provides digital materials for learning and teaching about the Silk Road.


The Silkroad Foundation  
The Silkroad Foundation provides maps, article abstracts, photos, timelines, and other
resources as w ell as links to information about the Silk Road, Inner Asia and Central Asia.


World Digital Library  
The World Digital Library (WDL) makes available in multilingual format, signif icant primary
materials from countries and cultures around the w orld. The objectives of WDL include
intercultural understanding and partnerships as w ell as providing resources for educators
and scholars.
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Miscelaneous e-Books


City-System Dynamics in World History Studied by Change in City-Size
Distributions      


Empires of the Silk Road : a History of Central Eurasia from the Bronze
Age to the Present      


Exploration in the World of the Middle Ages, 500-1500      


The First Emperor : Selections from the Historical Records      


Inscribed Landscapes: Travel Writing from Imperial China      


Premodern Trade in World History      


Southeast Asian Warfare, 1300-1900.      
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Topics
Topic 1
Historical nation and contemporary nation - a
comparison


Topic 2
Transnational experience of an ethnic population in
the United States
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Reference Materials
Visit Databases --> By Format --> Reference
Use these sources to find background information or
definitions on a topic.


Credo Reference


includes titles including CIA World Factbook;
Holidays, Festivals & Celebrations of the World
Dictionary; Encylopedia of Mexico: History,
Society & Culture;  Concise Atlas of World
History, Adromeda


Oxford Reference Online


includes titles including The Oxford
Encylopedia of Economic History; A Dictionary
of World History; A Guide to Countries of the
World (links for this book)


International Data Base (U.S. Census Bureau)


demographic information


State & County Quick Facts (U.S. Census Bureau)


information re: people, business, and
geography


Country Studies and Country Profiles (from the Library
of Congress - Federal Research Division)


Country Profiles (BBC News)


World Factbook (CIA)


Background Notes (U.S. Department of State)


INHCR (The UN Refugee Agency)


global trends, statistical reports, population
database


Stat Extracts (OCED - Organization for Economic Co-
operation and Development)


visit "country statistical profiles for 2010" e.g.
population and migration data; data for OCED
countries and some non-member countries


Statistics (International Labour Organization)


labour statistics


Maps from Perry-Castaneda Library Map Collection
(University of Texas Libraries)


includes Historical Maps
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Databases - primarily academic articles
These are some of the databases available that may be useful for your
topic.  Depending on the nation or culture you choose to investigate,
there may be additional databases options.  See the Subject database
page.


Databases by Subject Area
also links to A-Z, recommended, and formats


AnthroSource
not mechanism for removing review s, review s may lead you to books of
interest; w ill automatically stem/truncate except w hen phrase searching


Anthropology Plus
includes Anthropological Literature and Anthropological Index


America: History & Life
does include the subject term -- Transnationalism; can expand to include
Historical Abstracts


eHRAF World Cultures
documents connected to specif ic cultures


JSTOR    
use Advanced Search and select "Articles" to remove Review  literature


Project Muse
select "Articles only"


CSA (Cambridge Scientific Abstracts): Social Sciences
Scholars tab can lead you to important authors in the f ield


Ethnic NewsWatch
primarily new spapers, some magazines and new sletters from 1960
forw ard


NewsBank (Access World News)
search new spapers of a specif ic geographic area or country


Web of Science
includes social sciences & humanities; use UC-eLinks to locate full-text


Chicano Database


Next Generation Melvyl Pilot
for books and articles; see facets on results page to narrow  search
results
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Search Strategies


Determine the key
ideas and terms in
your topic.


Example: I am interested in the role of
education as it tains to the transnational
experience of Koreans in the United States.


Think of synonyms or
related terms.


Education ...
Transnational ...


Select useful
resources to search.


Databases > Subject > Anthropology (other
subject areas may apply)


Construct a search
strategy.  Start with
keyword searching.


Many databases default to a keyword search
field.


Join similar terms
with OR


family OR kinship


Join dissimilar terms
with AND


remittances AND migration


Truncate a term
(usually *)


transnational*  (to search for transnational,
transnationals, trnasnationalism)


Look for a phrase,
using quotation


"transnational migration", "ethnic identity"
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UC Merced Library Links


UC Merced Library
Homepage  


Check your Library
Account  
View  checkouts, due dates
and f ines.


Connecting from Off
Campus  
Access UC Merced Library
ebooks and electronic journal
articles w hen you're not on
campus.


e-Journal Finder
search for a journal title to
determine if  UC Merced has
access to it
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Accessing Full-Text
Full-text may be immediately available via a pdf or
html page.  If not, use the UCeLinks button to reach a
request page.  You can Interlibrary Loan the item
using your UCMnetID. 
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Citing Sources
American Anthropological Association


AAA Style Guide (PDF)


RefWorks - use it to


manage research; store citations
create list of citations in a style of your choice
e.g. AAA
cite and write


In RefWorks, go to Tools > Preview Output Style to see
how the format looks for a specific style.


Sign up for an account.


Watch News & Events for upcoming RefWorks
workshops.
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Newspapers - Search Tips


Narrow to appropriate geographic regions OR
compare bias according to various regions
reporting on the same event
Use limiters such as Date.
If too many results, consider searching for
some or all of your most important terms in a
Title field or Title / First paragraph field.
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Using the Web
Demographic and background information may be
freely available on the web. 


Consider the source.  Look for organization
affiliation e.g. government, non-profit.
In Google you can search a specific domain
e.g. .gov (in advanced search).  This will
search U.S. government sites; however, it will
not search government sites worldwide.
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using quotation
marks.


"collective remittances"


 


Additional Stategies:


Look for other terms and phrases to describe your topic from the
literature you find.
Depending on what you initially find, consider broadening or
narrowing your topic.
Take advantage of "controlled vocabulary" e.g. descriptors,
subject terms when they are available.
Some databases have "See related materials" links.
Limit your serach if needed e.g. by date, by format, the field being
search.
Examine the bibliographies for relevant materials.
Sort results by relevance if this is not the default.  e.g. In some
databases the default is by most recent date.
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More on Finding Books / Sample Searches in NGM
Next Gen Melvyl Pilot (first QuickSearch Tab; also under Doing
Research)


Looking for information on Turkey especially history or titles
related to national identity, specific population etc.
This search tool is more Google-like so I do not usually include
AND, OR etc.


Sample Searches & Results:


Search #1


turkey history (change to the UC Merced scope)
Look at books -- select facet at left.
Look for overviews e.g.


Turkey a modern history
The history of Turkey


Search #2 (with a population group)


history turkey kurd?


The Kurds and the State: evolving natioanl identity in iraq,
Turkey, and Iran
A Modern History of the Kurds


Try selecting Internet Resources (will currently included ebooks).


The Kurds: A Contemporary Overview


Search #3 (with a "type" of history e.g. social, cultural, political,
economic)


turkey history social


Social power and the Turkish state


Look at subject on the far right when viewing a single item.  Look for
other Subjects of interest.  Click on a subject to re-run a new search.


Search #4


turkey population


Search #5


turkey transnationalism


May want to change the scope, may only see articles ...
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Useful Tools for Conducting Research


Getting Started with UC-elinks


Journal Article Request (when you can't
get an article online)


Connecting from Off Campus


RefWorks
For Managing citations and inserting them into your
papers.
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Search Tips


Boolean Operators  
Use boolean operators (AND, OR, NOT) to get better
search results.


Truncation  
save time by searching multiple forms of a w ord
simultaneously.


Limiters  
Use limiters to refine and narrow  your search.


Evaluate Search Results  
Evaluate your search results by looking at the article
title, subject headings and abstract. Is the article
relevant? Is it current? Does it answ er any part of
your research question?
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UC Merced Library Links


UC Merced Library Homepage  


UC Merced Library Catalog  
Search for books and ebooks in the UC Merced
Library collection.


Next Gen Melvyl Pilot  
Search for books and other materials from all 10 UC
Libraries and libraries beyond.


Check your library account  
View  checkouts, due dates and f ines.


RefWorks  
* export citations to this database
* does include the IEEE style
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 Major Information Resources for Chemistry:
SciFinder Scholar is a collection of chemical literature and information
databases. This includes CAplus (the online version of Chemical
Abstracts) with references for articles, book chapters, conference
proceedings, technical reports, and patents from 1907 on. In addition,
CAplus searches MEDLINE's biomedial journal literature. SciFinder also
includes CAS Registry, a catalog of organic and inorganic substances
and CASREACT, a database of chemical reactions. The first time you
use SciFinder Scholar, you will need to complete a free registration
process in order to establish a username and password. Access to
SciFinder Scholar is available off campus through the VPN. The number
of UC simultaneous users is limited, so it is important to sign out when
you are finished using SciFinder Scholar.


 Web of Science provides multidisciplinary coverage of over 10,000 high-
impact journals in the sciences, social sciences, and arts and
humanities, as well as international proceedings coverage for over
120,000 conferences. Web of Science allows you to conduct searches
that allow you to see what articles have cited any other article in the
database. 


SPIN (Searchable Physics Information Notices) indexes and abstracts
over 80 major American and Russian physics and astronomy journals,
plus selected articles from other scientific journals. Hypertext links to full
image articles from AIP, APS and other societies. SPIN contains the
abstracts of over 80 scientific journals published by the American
Institute of Physics and its member societies since 1975, as well as
selected articles from other scientific journals.  It provides the most
current indexing and abstracting of major American and Russian
physics and astronomy journals.


Google Scholar is a general database of scholarly books and
articles.This large, growing, and wide-ranging database can be helpful
for interdisciplinary topics as well as for known-item searching. Known-
item searching is library jargon for a sitation in which you are trying to
track down a specific article or book, especially when you have only
partial or corrupted information about that book or article. For example,
you may have the author and title of an article but lack the date and title of
the journal in which the article was published. 


CHEMnetBASE is the gateway to web versions of Chapman & Hall/CRC
chemical information resources. Contains information on physical
property data, structural representations, and chemical synonyms.
Combined Chemical Dictionary, Dictionary of Commonly Cited
Compounds, Dictionary of Inorganic and Organometallic Compounds,
Dictionary of Natural Products, Dictionary of Organic Compounds,
Dictionary of Drugs (formerly Pharmasource), The CRC Handbook of
Chemistry & Physics, Polymers: A Property Database, Properties of
Organic Compounds, and ATSDR's Toxicological Profiles.


CRC Handbook of Chemistry and Physics contains the most frequently
used data in science, including the periodic table of the elements, basic
constants and units, thermodynamic and spectroscopic data; electric,
magnetic, thermal and structural properties of solids, key data from
nuclear science, astronomy and geophysics; and up-to-date health and
safety information. Part of the CHEMnetBASE collection.


CrossFire Beilstein is a database of chemical facts from 175 journals in
organic chemistry. CrossFire Beilstein indexes three primary data
domains: substances, reactions, and literature. The CrossFire Gmelin
database includes organometallic and inorganic chemistry, covering
literature from the year 1772 to today. The database contains 1.6 million
compounds, 1.3 million structures, 1.3 million reactions, and 900,000
citations, including titles and abstracts from 1995. CrossFire Gmelin is
fully searchable by structures, substructures, and reactions. The data
are indexed from 62 journals. CrossFire Gmelin answers informatics
needs in the material science, catalyst, and semiconductor industries.
Using CrossFire requires a free software download.


Kirk-Othmer Encyclopedia of Chemical Technology contains the
complete text, including citations, tables, and abstracts, of many
volumes of the 4th ed. of the Encyclopedia of Chemical Technology.
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Covers chemical technology in the areas of agricultural chemicals;
chemical engineering; coatings and inks; drugs, cosmetics, and
biomaterials; ecology and industrial hygiene; food and animal nutrition;
industrial organic and inorganic chemicals; and plastics and
elastomers. The manufacture and distribution of chemicals is also
covered in the following areas: computers, instrumentation, and control;
information retrieval; patents and trademarks; purchasing, materials
allocations, and supply; and research and operations management.


Knovel Library is a reference collection of almost 900 titles includes
books from 30 Sci-Tech publishers. The main subject areas include
Engineering, Life Sciences & Chemistry, and Materials. All titles are
available in full-text and are searchable. Additional features include
interactive tables, equation plotters and graph digitizers.


Merck Index Online containts basic chemical, property and use
information (with literature references) on nearly 11,000 significant
chemicals, drugs and biological substances. Searchable by name,
registry number, etc., as well as by structure or substructure. The Merck
Index contains 10,955 monographs describing significant chemicals,
drugs, and biological substances. Each monograph includes core
literature references relating to physical properties, isolation and/or
synthesis, toxicity, pharmacology and therapeutic uses. Additional
information includes CAS Registry Numbers, molecular formula and
weight, chemical structure, derivatives and trademarks. The database
can be searched by many of these fields, as well as by structure or
substructure (ChemDraw plugin required). Also includes Organic Name
Collections (concise descriptions and histories of 446 named reactions)
and 60 pages of additional tables.


NIST Chemistry WebBook "provides users with easy access to chemical
and physical property data for chemical species through the internet.
The data provided in the site are from collections maintained by the NIST
Standard Reference Data Program and outside contributors. Data in the
WebBook system are organized by chemical species. The WebBook
system allows users to search for chemical species by various means.
Once the desired species has been identified, the system will display
data for the species." Users can find data in the NIST Chemistry
WebBook either by 1) direct searches for chemical species or 2) indirect
searches based on related data.


Science of Synthesis is a critical collection of high-quality, relevant
synthetic methods in organic and organometallic chemistry. Each one
with full experimental procedures. Includes the Houben-Weyl backfiles,
covering the literature to the mid-1800's. When complete, it will include
38,000 generally applicable experimental procedures, including 240,000
reactions and 800,000 structures.


Ullman's Encyclopedia of Industrial Chemistry is a reference work,
international in scope and coverage, encompassing all the disciplines
and current practice of industrial chemistry and chemical engineering
around the world. Its 1,000 major articles by 3,000 leaders from
research and industrial organizations are well-illustrated with charts and
figures and extensive bibliographies.


USPTO Web Patent Database is a government-produced database of
U.S. patents from 1790 to the present. Full-text available for each patent. 
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Find Demographc Information


Consumer Expenditure Survey
(Bureau of Labor Statistics)  


What consumer spend their money on, e.g. how
much 25-34 olds spend on food in 2007.


American Time Use Survey (U. S.
Department of Labor)  
Measures the amount of time people spend
doing various activities, such as paid w ork,
childcare, volunteering, and socializing.


Pew Research Center  
“Fact tank” on issues, attitudes and trends
shaping America.


Pew Internet and American Life
Project      
The Pew  Internet & American Life Project
studies the social impact of the internet,
focusing on topics including health, teens, and
broadband.


Pew Social and Demographic Trends
Reports  
Enter search term, ie "gen x" or view  reports by
year or topic.


Purchasing Power by Zip Code  


The University of Wisconsin-Milw aukee
Employment and Training Institute provides
comparison data on purchasing pow er,
business activity, and w orkforce density for all
census tracts, residential ZIP codes, and the
100 largest metro areas in the U.S. The profiles
are designed to help cities, companies,
developers, small business ow ners, and
community organizations assess the
advantages of urban density for underserved
city neighborhoods.


Harris Poll  
Use the search box options to locate polling
data by subject area.
Search Examples: “Generation X”; Music;
Advertisements


Maritz Poll      
Maritz® Poll is an aw ard-w inning consumer
opinion poll that reflects the opinions and
attitudes of Americans, Canadians and
Europeans on a variety of topics.


Key Findings from Strategic
Marketing Research (Saurage)  


Reports from Saurage, a full-service marketing
research f irm.
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Find Population Statistics


UNESCO Statistics  
Provides global and internationally comparable
statistics on education, science, technology,
culture and communication. In addition to the
rich statistical databases are monographs,
articles, surveys, questionnaires, quick facts
and much more.


United Nations Statistics  
The UN Statistical Commission is the apex entity


 


 


Find Company Profile Information


Business Source Complete      
Articles from important scholarly business journals dating back to 1886.
Includes industry & market research reports, SWOT analyses, over 600 books
and more than 1,200 journals in the areas of business, marketing, management,
f inance and economics.


Selected Marketing Sources from Business Search
Complete  
Selected magazine sources from Business Source Complete that may be
useful for research on marketing related topics and consumer demographics.
The sources include Marketing Communication, Marketing Research, Marketing
Week, Journal of Consumer Affairs and others.


Lexis Nexis Academic      
Thousands of full-text sources including new spapers, w ires, transcripts,
new sletters, magazines, trade journals; also company information, law
review s, court decisions.


Factiva Access      
Factiva is a division of Dow  Jones & Company. The unit provides business and
research information and services for the business and education
communities. Nearly 9,000 business and general new s sources, including U.S.
and international new spapers, magazines, w ire services, Web sites,
photographs, and trade and industry publications. Also, company profiles and
company-to-company/company-to-industry f inancial comparisons, stock price
data, and stock charting.


Music Online  
Cross-search hundreds of thousands of audio tracks, scores, reference
w orks, and thousands of hours of video across many Alexander Street Press
music databases including African American Music Reference, American
Song, Classical Music Library, Garland Encyclopedia of Music, and Smithsonian
Global Sound.
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Books from the Library (Print and Electonic)


Blackwell Encyclopedia of Marketing  


Dictionary of Marketing Terms (Barron’s Business Guides)  


Introduction to Marketing Concepts  


Fundamentals of Marketing  


The Marketing Book  


Marketing: The Basics  


Principles of Marketing (EBSCO)  


American Marketplace: Demographics and Spending
Patterns  


Best Customers: Demographics of Consumer Demand  


The Leisure Economy : How changing Demographics.
Economics, and Generational Attitudes will Reshape our
Lives and our Industries.  


International Business: Strategy and the Multinational
Company  


A Short Course in International Marketing Blunders  


International Marketing Research: Opportunities and
Challenges in the 21st Century  
Search this ebook by clicking on the search tab and entering a term, ie "Ikea"


Leisure Marketing: A Global Perspective  
Table of Contents Part Nine includes some case studies
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of the global statistical system. It considers and
approves international statistical standards and
programs to address emerging issues


American FactFinder (U.S. Census
Bureau)  
Maps > Thematic maps
Reference Shelf leads to “Demographic
Profiles” and “Demographic Trends in the 20th
Century”


Population Profile in the United
States  
Population Profile of the United States brings
together under one cover a w ide range of
sample survey and census data on
demographic, social, and economic trends for
the Nation as a w hole. These data for the
United States cover the 50 states and the
District of Columbia; they do not include the
population of Puerto Rico or any of the other
U.S. Island Areas.


CIA World FactBook      
The World Factbook provides information on the
history, people, government, economy,
geography, communications, transportation,
military, and transnational issues for 266 w orld
entities.


International Statistical Agencies  


Links to statistical agencies from countries
around the w orld.
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Handbook of Markets and Economies: East Asia, Southeast
Asia, Australia, New Zealand  


Gen buY: How Tweens, Teens, and Twenty-Somethings are
Revolutionizing Retail  


Not Everyone Gets a Trophy: How to Manage Generation Y  


Generation We: How Millennial Youth are Taking Over
America and Changing our World Forever  


The Age Curve: How to Profit from the Coming Demographic
Storm  
Table of Contents Part I : Why Aren't Marketers Paying Attention?


Trillion-dollar Moms: Marketing to a New Generation of
Mothers  
Baby Boomers, Generation X


Generation X  


Boomer Marketing: Selling to a Recession Resistant Market  


The Silver Market Phenomenon: Business Opportunities in
an Era of Demographic Change  


Boom: Marketing to the Ultimate Power Consumer - the
Baby Boomer Woman  
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Connecting from Off
Campus  
Access UC Merced Library
ebooks and electronic journal
articles w hen you're not on
campus.
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Question
Which database have you used the most in your
academic research?


PsycInfo
PsycArticles
Psychology: A SAGE full-text collection
Google Scholar
none of the above


Submit Vote


View Results


Comments (0)


Accessing Full-Text
Full-text may be immediately available via a pdf or
html page.  If not, use the UCeLinks button to reach a
request page.  You can Interlibrary Loan the item
using your UCMnetID. 


Comments (0)


Keeping Track of Your Research


Select items of interest in a database (often
with a checkmark).
Select an email option, folder, or marked list
etc.
Email the citations/references to yourself.


OR   


Consider exporting the citations/references to
a group account in RefWorks.  Under "Edit
Reference" there is a field for Attachments. 
Browse for the attachment on your computer. 
Limits 20MB per item; 100MB per account. 
Contact us if you need more.


Comments (0)


Citing Sources
If citations/references are exporting to RefWorks, you
can use the Bibliography feature to create a list of
citations.  Various format are available including APA. 
You can also use Tools > Preview Output Style to see
how the format looks for a specific style.


APA Guidelines from the Purdue Online Writing Lab is
an excellent source for APA questions.


RefWorks & Citing Sources from the UC Merced
Library.  A tutorial is included.  Watch News &
Events for upcoming RefWorks workshops.


Comments (0)


Searches in NGM
Sample Searches: In Next Gen Melvyl Pilot, limited to
UC Merced Library.


Social sciences--research--methodology


Social psychology--research--methodology


 


 


 


 


Databases


Psychology Databases
listing available from the UC Merced Library


PsycInfo
large database, can limit by type of research article


PsycArticles
same interface as PsycInfo, smaller database but all citations include a
pdf of the article


Psychology: a SAGE full-text collection


Comments (0)


Scholarly Articles
Databases such as PsycInfo tend to include scholarly literature which
may also be referred to as "peer-reviewed". 


Within research articles, you may find original research articles which
are a study or experiment with a hypothesis.  The authors will report the
purpose of the study, the research methodology, and results. 


Non-original research articles include meta-analyses and reviews. 
These articles summarize or synthesize content from earlier published
research and are useful for surveying the literature on a specific
research area. 


For more information on popular vs scholarly sources, consider viewing
this guide on Scholarly vs. Popular or an online flash tutorial on
"Premium/High Quality Ingredients & Sources".


In PsycInfo, you may also choose to search for articles based on a
specific methodology. Fast forward about 1/3rd through this tutorial to
discover how to narrow your research results in PsycInfo to empirical
studies.


Comments (0)


Search Strategies


Start with Keyword searching.
Browse results and search titles, abstracts and descriptors for
additional terminology.
Consider using specific descriptors in your search.
If you want to limit to a specific methodology such as longitudinal
study or qualitative study, select these options in your search.
In PsycInfo, consider going to Search Tools > Thesaurus > and
look for your area of interest.  This may give you broader and
narrow terms to use.
Look at the bibliographies articles that are useful.  Consider
tracking down those articles.


  


Comments (0)


Selected Book Titles
Handbook of Social Psychology (ebook)


The Handbook of Social Psychology Lindzey et. al (print)


The Handbook of Social Psychology Gilbert et. al (print)


The Blackwell Encyclopedia of Social Psychology (ebook)


Social Psychology: Handbook of Basic Principles (ebook)


Social Psychology Brown (ebook)


 


 


Subject Guide


Sara Davidson


sdavidson2@ucmerced.edu


Contact Info:


209-205-8237


Library Off ice 275D


Send Email


Links:


Profile & Guides


UC Merced Library Links


UC Merced Library
Homepage  


UC Merced Library
Catalog  
Search for books and
ebooks in the UC Merced
Library collection.


Next Gen Melvyl Pilot  


Search for books and other
materials from all 10 UC
Libraries and libraries
beyond.


Check your Library
Account  
View  checkouts, due dates
and f ines.


Connecting from Off
Campus  
Access UC Merced Library
ebooks and electronic journal
articles w hen you're not on
campus.


e-Journal Finder
search for a journal title to
determine if  UC Merced has
access to it
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Connect from Off-
Campus
Connect through the VPN (Virtual
Private Network) to view ebooks,
online articles etc. when
accessing library resources
from off-campus.


Home


  Library Home   »   Subject & Course Guides Home  »  psyc_131


psyc_131  Tags: psy131 psyc131 psychology social psychology  


Research for Social Psychology


Last update: Jun 21st, 2010  URL: http://libguides.ucmercedlibrary.info/psy131_odomgunn_davidson   Print Guide    RSS Updates


Home       Comments (0)       Print Page Search  This Guide Go   


11/30/2010 Home - psyc_131 - Subject & Course G…


…ucmercedlibrary.info/psy131_odomg… 1/2







 


 


SU:Social psychology (can limit to formats on the left)


"social psychology"
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Find Journals
There are a number of ways to locate journal titles.


1. Search in Next Gen Melvyl Pilot. (All Libraries on
QuickSearch box.)


2. Search through the eJournals (QuickSearch box).


3. Search in PsycInfo and select Journal Name (JN)
as the field.


Comments (0)


Reference Databases
Credo Reference


ability to search multiple reference sources


e.g. search for "social self"


e.g. search for attitude and "social psychology"


Can limit to a subject area e.g. psychology


Oxford Reference Online


Subject: Politics & Social Sciences


e.g. search for aggression
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Social Psychology Bordens & Horowitz (ebook)


Blackwell Handbook of Social Psychology: Interpersonal Processes
(ebook)


Blackwell Handbook of Social Psychology: IntraIndividual Processes
(ebook)


Introduction to Social Psychology: A European Perspective (ebook)


Understanding Critical Social Psychology (ebook)


Essays in Social Psychology (print)


Culture and Social Behavior (ebook)


Doing Social Psychology Research (ebook)


Understanding Critical Social Psychology (ebook)


Psychological Factors Affecting Medical Conditions: a New
Classification for DSM-V (ebook)


A Student's Guide to Studying Psychology


Social Psychology of Inclusion and Exclusion (ebook)


The Social Psychology of Consumer Behaviour (print)


Social Psychology of Gender (ebook)


Social Psychology of Power (ebook)
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Reference Sources
Find essential information about a topic you are
researching, including relvant laws, court decisions,
terminology, etc.


Wikipedia  
A free, user-edited encyclopedia. Wikipedia can be a
great source of information, but, like all information
sources, it alw ays pays to question the authority of
the information you f ind on this site.


Credo Reference  
A collection of more than 500 highly-regarded titles
from over 70 publishers, Credo General Reference
covers every major subject.


Comments (0)


What databases are available?


What databases are available?


Business & Economics Datbases


Political Sciece Databases


Government Publications


Newspapers


Comments (0)


What if I need to find Articles?
Business Source Complete 
Description: Articles from important scholarly
business journals dating back to 1886. Includes
industry & market research reports, SWOT analyses,
over 600 books and more than 1,200 journals in the
areas of business, marketing, management, finance
and economics.


EconLit 
Description: 1969-present. Abstracts journal articles,
books, dissertations, and working papers in
economics. New records added monthly. Produced by
American Economic Association.


Factiva Access 
Description: Nearly 9,000 business and general
news sources, including U.S. and international
newspapers, magazines, wire services, Web sites,
photographs, and trade and industry publications.
Also, company profiles and company-to-
company/company-to-industry financial comparisons,
stock price data, and stock charting.


Google Scholar
Description: A search engine providing access to
both freely available and subscription based
resources including articles, theses, books, preprints,
abstracts, conference proceedings and technical
reports.


LexisNexis Academic 
Description: Thousands of full-text sources including
newspapers, wires, transcripts, newsletters,
magazines, trade journals; also company information,
law reviews, court decisions. Coverage dates vary.
Especially good for news transcripts. Includes
international information, including some Dutch,
French German Italian and Spanish news sources


 What if I need primary sources?
American FactFinder 
Description: A source for population, housing, economic and
geographic data provided by the U.S. Census Bureau.


Congressional (LexisNexis) 
Description: Access to U.S. legislative information, including bills and
pending legislation, legislative history, hearings, testimony, reports,
documents, Congressional Record, public laws, etc.


Congressional Record (FDsys)
Description: The Congressional Record is the official record of the
proceedings and debates of the United States Congress. It is published
daily when Congress is in session. FDsys contains Congressional
record volumes from 140 (1994) to the present. At the back of each daily
issue is the "Daily Digest," which summarizes the day's floor and
committee activities.


GPO Access (US Government)
Description: Locate online versions of major U.S. government
publications such as: the Congressional Record, bills, congressional
publications of all kinds, the Federal Register, Code of Federal
Regulations, Supreme Court decisions, and executive branch
documents.


Historical Statistics of the United States Millennial Edition  
Description: Statistical series on subjects ranging from population and
land area to production figures for crops and manufactured products.
Detailed documentation provides brief histories of the statistical series
and source materials. HSUS was culled from more than 1,000 sources
to produce nearly 2,000 tables containing some 37,000 time series
covering virtually every quantifiable dimension of American history—
agriculture, population, the economy, government, welfare and work.


LexisNexis California Courts Opinions 
Description: As part of its current publishing arrangment with the
California court system, Lexis Nexis provides this free scaled-down
version of it’s subscription legal database. This database provides
Californians with access to official case law free of charge. Includes
both published and unpublished cases.


LexisNexis Congressional Research Service Reports 
Description: 2004-present. CRS reports provide excellent background
information on areas of public policy. The reports are generated by
researchers working within the Library of Congress and are created at
the request of Members of Congress or their committees.


LexisOne 
Description: Provides searchable access to the last five years of State
and Federal Court cases and U.S. Supreme Court cases from 1781 to
present.


OpenJurist
Description: Open Jurist is a resource for access to the case law of the
United States. This collection includes 647,000 opinions from the United
States Supreme Court - beginning in 1754 when it was known as the
Supreme Court of Pennsylvania; and the Federal Appellate Courts -
beginning in 1880.


THOMAS 
Description: In the spirit of Thomas Jefferson, legislative information
from the Library of Congress. Includes bills, resolutions, schedules,
calendars, committee information, activity in Congress, and more.


STAT-USA 
Description: (US Govt) Business, economic and trade data from the U.S.
Department of Commerce. Includes National Trade Data Bank (NTDB)
and its foreign market research reports.


U.S. Congressional Serial Set 
Description: (1817-1866; to 1980 when complete) Reports, Documents,
and Journals of the U.S. Senate and House of Representatives. Upon
completion the digital version of the Serial Set will consist of
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French, German, Italian, and Spanish news sources.


National Bureau of Economic Research (NBER) 
Description: Searchable online archive of
downloadable economics working papers by the
National Bureau of Economic Research (NBER).


Web of Knowledge (aka) Web of Science
Description: Multidisciplinary coverage of over 10,000
high-impact journals in the sciences, social sciences,
and arts and humanities, as well as international
proceedings coverage for over 120,000 conferences.
Allows cited-reference searching.
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completion, the digital version of the Serial Set will consist of
approximately 13,800 volumes and over 12 million pages. Currently
1817-1866 The Readex U.S. Congressional Serial Set (1817-1980) will
contain all publications from the 15th through the 96th Congresses,
together with American State Papers (a retrospective collection of
materials originating from 1789 through 1838 but published in the
second quarter of the 19th century). The U.S. Congressional Serial Set,
the bound, sequentially numbered volumes of all the Reports,
Documents and Journals of the U.S. Senate and House of
Representatives, constitutes an incomparably rich collection of primary
source material on all aspects of American history. During much of the
19th century, especially in the pre-Civil War era, the Serial Set included
materials originating not only from the U.S. Congress but also key
Executive Department publications that were published only or primarily
in the U.S. Congressional Serial Set.
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* export citations to this
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Reference Sources
Find essential information about a topic you are
researching, including relvant laws, court decisions,
terminology, etc.


Wikipedia  
A free, user-edited encyclopedia. Wikipedia can be a
great source of information, but, like all information
sources, it alw ays pays to question the authority of
the information you f ind on this site.


Credo Reference  
A collection of more than 500 highly-regarded titles
from over 70 publishers, Credo General Reference
covers every major subject.
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What databases are available?


What databases are available?


Business & Economics Datbases


Political Sciece Databases


Government Publications


Newspapers
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What if I need to find Articles?
Business Source Complete 
Description: Articles from important scholarly
business journals dating back to 1886. Includes
industry & market research reports, SWOT analyses,
over 600 books and more than 1,200 journals in the
areas of business, marketing, management, finance
and economics.


EconLit 
Description: 1969-present. Abstracts journal articles,
books, dissertations, and working papers in
economics. New records added monthly. Produced by
American Economic Association.


Factiva Access 
Description: Nearly 9,000 business and general
news sources, including U.S. and international
newspapers, magazines, wire services, Web sites,
photographs, and trade and industry publications.
Also, company profiles and company-to-
company/company-to-industry financial comparisons,
stock price data, and stock charting.


Google Scholar
Description: A search engine providing access to
both freely available and subscription based
resources including articles, theses, books, preprints,
abstracts, conference proceedings and technical
reports.


LexisNexis Academic 
Description: Thousands of full-text sources including
newspapers, wires, transcripts, newsletters,
magazines, trade journals; also company information,
law reviews, court decisions. Coverage dates vary.
Especially good for news transcripts. Includes
international information, including some Dutch,
French German Italian and Spanish news sources


 What if I need primary sources?
American FactFinder 
Description: A source for population, housing, economic and
geographic data provided by the U.S. Census Bureau.


Congressional (LexisNexis) 
Description: Access to U.S. legislative information, including bills and
pending legislation, legislative history, hearings, testimony, reports,
documents, Congressional Record, public laws, etc.


Congressional Record (FDsys)
Description: The Congressional Record is the official record of the
proceedings and debates of the United States Congress. It is published
daily when Congress is in session. FDsys contains Congressional
record volumes from 140 (1994) to the present. At the back of each daily
issue is the "Daily Digest," which summarizes the day's floor and
committee activities.


GPO Access (US Government)
Description: Locate online versions of major U.S. government
publications such as: the Congressional Record, bills, congressional
publications of all kinds, the Federal Register, Code of Federal
Regulations, Supreme Court decisions, and executive branch
documents.


Historical Statistics of the United States Millennial Edition  
Description: Statistical series on subjects ranging from population and
land area to production figures for crops and manufactured products.
Detailed documentation provides brief histories of the statistical series
and source materials. HSUS was culled from more than 1,000 sources
to produce nearly 2,000 tables containing some 37,000 time series
covering virtually every quantifiable dimension of American history—
agriculture, population, the economy, government, welfare and work.


LexisNexis California Courts Opinions 
Description: As part of its current publishing arrangment with the
California court system, Lexis Nexis provides this free scaled-down
version of it’s subscription legal database. This database provides
Californians with access to official case law free of charge. Includes
both published and unpublished cases.


LexisNexis Congressional Research Service Reports 
Description: 2004-present. CRS reports provide excellent background
information on areas of public policy. The reports are generated by
researchers working within the Library of Congress and are created at
the request of Members of Congress or their committees.


LexisOne 
Description: Provides searchable access to the last five years of State
and Federal Court cases and U.S. Supreme Court cases from 1781 to
present.


OpenJurist
Description: Open Jurist is a resource for access to the case law of the
United States. This collection includes 647,000 opinions from the United
States Supreme Court - beginning in 1754 when it was known as the
Supreme Court of Pennsylvania; and the Federal Appellate Courts -
beginning in 1880.


THOMAS 
Description: In the spirit of Thomas Jefferson, legislative information
from the Library of Congress. Includes bills, resolutions, schedules,
calendars, committee information, activity in Congress, and more.


STAT-USA 
Description: (US Govt) Business, economic and trade data from the U.S.
Department of Commerce. Includes National Trade Data Bank (NTDB)
and its foreign market research reports.


U.S. Congressional Serial Set 
Description: (1817-1866; to 1980 when complete) Reports, Documents,
and Journals of the U.S. Senate and House of Representatives. Upon
completion the digital version of the Serial Set will consist of
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French, German, Italian, and Spanish news sources.


National Bureau of Economic Research (NBER) 
Description: Searchable online archive of
downloadable economics working papers by the
National Bureau of Economic Research (NBER).


Web of Knowledge (aka) Web of Science
Description: Multidisciplinary coverage of over 10,000
high-impact journals in the sciences, social sciences,
and arts and humanities, as well as international
proceedings coverage for over 120,000 conferences.
Allows cited-reference searching.
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completion, the digital version of the Serial Set will consist of
approximately 13,800 volumes and over 12 million pages. Currently
1817-1866 The Readex U.S. Congressional Serial Set (1817-1980) will
contain all publications from the 15th through the 96th Congresses,
together with American State Papers (a retrospective collection of
materials originating from 1789 through 1838 but published in the
second quarter of the 19th century). The U.S. Congressional Serial Set,
the bound, sequentially numbered volumes of all the Reports,
Documents and Journals of the U.S. Senate and House of
Representatives, constitutes an incomparably rich collection of primary
source material on all aspects of American history. During much of the
19th century, especially in the pre-Civil War era, the Serial Set included
materials originating not only from the U.S. Congress but also key
Executive Department publications that were published only or primarily
in the U.S. Congressional Serial Set.
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Engineering Reference Soruces


Engineering Referece Sources 


Access Engineering 
Description: Provides access to a large collection of
engineering reference materials including Marks'
Standard Handbook for Mechanical Engineers, Perry's
Chemical Engineers Handbook, Standard Handbook
for Electrical Engineers, Roark's Formulas for Stress
and Strain, and many others.


ENGnetBASE 
Description: A collection of engineering handbooks.


Knovel Library 
Description:is a reference collection of almost 900
titles includes books from 30 Sci-Tech publishers.
The main subject areas include Engineering, Life
Sciences & Chemistry, and Materials. All titles are
available in full-text and are searchable. Additional
features include interactive tables, equation plotters
and graph digitizers.


Sax's Dangerous Properties of Industrial Materials 
Description: A reference source with data on
approximately 26,000 substances. Used to evaluate
the hazardous characteristics of substances.
Information on toxicity, flammability, reactivity, and
explosive potential is included. 


Comments (0)


Search Tips


Boolean Operators  
Use boolean operators (AND, OR, NOT) to get better
search results.


Truncation  
save time by searching multiple forms of a w ord
simultaneously.


Limiters  
Use limiters to refine and narrow  your search.


Evaluate Search Results  
Evaluate your search results by looking at the article
title, subject headings and abstract. Is the article
relevant? Is it current? Does it answ er any part of
your research question?


Comments (0)


Citing Sources
RefWorks
RefWorks is an online tool that helps you manage,
store, format and cite resources used in the research
process.
Purdue OWL
Website with information on using MLA, APA, and
Chicago citation styles. 
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 Major Databases for Engineering Literature
Major Databases for Engineering Literature:


ACM Digital Library
Description: Allows searching of articles from publications of the
Association for Computing Machinery by author and/or keywords taken
from the titles, abstracts and/or full-text. Over 22,000 articles have
displayable full-text available.


ASME Digital Library (American Society of Mechanical Engineers) 
Description: 1990 to present. A collection of materials from the
American Society of Mechanical Engineers including ASME’s 23
Transaction Journals from 1990 to the present and Conference
Proceedings from 2002 to the present.


CITRIS
Description: The Center for Information Technology Research in the
Interest of Society — CITRIS — creates information technology solutions
for many of our most pressing social, environmental, and health care
problems. CITRIS was created to“shorten the pipeline” between world-
class laboratory research and the creation of start-ups,larger
companies, and whole industries.


COMPENDEX PLUS 
Description: 1969- present. Compendex, via Engineering Village 2,
contains over 9 million records and references from over 5,000 journals,
conferences, and trade publications. The broad subject areas of
engineering and applied science are comprehensively represented. 


Education Full Text
Description: 1996-present. Covers all aspects of education including
adult, arts, athletics, elementary, secondary, higher, vocational, and
more. Journal Directory indexes and abstracts articles from English-
language periodicals and yearbooks published in the United States and
elsewhere.


ERIC (Educational Resources Information Center)
Description: 1966-present. Covers all areas of education, including
adult, urban, rural, vocational, elementary, early childhood, handicapped,
gifted, and higher education. Includes citations and abstracts to journal
articles (EJ) and documents (ED) in education.


IEEE Xplore
Description: 1913- present. Full-text access to publications from the
Institute of Electrical and Electronics Engineers (IEEE) and from the
Institution of Electrical Engineers (IEE). These publications include
transactions, journals, magazines, conference proceedings, and current
IEEE standards


INSPEC
Description: 1898-present. Over 9 million records from over 5,000
journals, conference proceedings, reports, dissertations, and books
(from 1969-2008). Produced by The Institution of Engineering and
Technology and provided on the ISI Web of Science platform. Covers a
range of subjects from computers and ocean engineering to astronomy
and acoustics.


Materials Research Society
Description: Materials Research Society (MRS) promotes
communication exchange through publication of symposium
proceedings, the MRS Bulletin, the Journal of Materials Research, and
other publications, databases, and videotapes related to current
research activities. 


Materials Science: A SAGE Full-Text Collection 
Description: 1994-present. Over 5,000 articles from approximately 15
journal titles. Subjects include molecular modeling, natural polymer
modification, and liposome stabilization.


PsycARTICLES
Description: 1985-present. A database of full-text articles from journals
published by the American Psychological Association, the APA
Educational Publishing Foundation the Canadian Psychological
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Educational Publishing Foundation, the Canadian Psychological
Association, and Hogrefe & Huber.


Psychology: A SAGE Full-Text Collection
Description: 1969-present. Contains 35 full text journal in areas such as
applied psychology, environment psychology, language acquisition,
personality and social psychology.


PsycINFO
Description: 1840-present. The PsycINFO database contains citations
to articles in over 1,300 professional journals, conference proceedings,
books, reports, and dissertations in psychology and related disciplines.
Most citations include abstracts.


PubMED (MEDLINE)
1953-present. MEDLINE and genetics databases from the National
Library of Medicine. Now offers e-mail alerting! Choose Abstract display
to see UC E-Links icons for linking to full text and ordering interlibrary
loans.


USPTO Web Patent Databases 
Description: 1790-present. United States Patent and Trademark Office
produced database of U.S. patents. Full-text available for each patent.
USPTO Manual of Classification How to Identify and Obtain Patents.


Web of Science
Description: Provides multidisciplinary coverage of over 10,000 high-
impact journals in the sciences, social sciences, and arts and
humanities, as well as international proceedings coverage for over
120,000 conferences. Web of Science allows you to conduct searches
that allow you to see what articles have cited any other article in the
database.
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View  checkouts, due dates
and f ines.


Connecting from Off
Campus  
Access UC Merced Library
ebooks and electronic journal
articles w hen you're not on
campus.


RefWorks  
* export citations to this
database
* does include the IEEE style
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Useful Tools for Conducting Research


Getting Started with UC-elinks


Journal Article Request (when you can't
get an article online)


Connecting from Off Campus


CRC Handbook of Chemistry and Physics
* CRC Handbook of Chemistry and Physics contains
the most frequently used data in science, including
the periodic table of the elements, basic constants
and units, thermodynamic and spectroscopic data;
electric, magnetic, thermal and structural properties
of solids, key data from nuclear science, astronomy
and geophysics; and up-to-date health and safety
information. Part of the CHEMnetBASE collection.
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Search Tips


Boolean Operators  
Use boolean operators (AND, OR, NOT) to get better
search results.


Truncation  
save time by searching multiple forms of a w ord
simultaneously.


Limiters  
Use limiters to refine and narrow  your search.


Evaluate Search Results  
Evaluate your search results by looking at the article
title, subject headings and abstract. Is the article
relevant? Is it current? Does it answ er any part of
your research question?
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 Major Information Resources for Physics Journals:


 arXiv.org 
Description: e-Print archive Preprints for physics, mathematics,
nonlinear sciences, and computer science. Formerly the Los Alamos
National Laboratory Eprint Archive, and also known as "xxx.lanl.gov," the
main site hardware operations were transferred from Los Alamos to the
Cornell University Library site in December 2001.


 INSPEC 
Description: 1898-present. Over 9 million records from over 5,000
journals, conference proceedings, reports, dissertations, and books
(from 1969-2008). Produced by The Institution of Engineering and
Technology and provided on the ISI Web of Science platform. Covers a
range of subjects from computers and ocean engineering to astronomy
and acoustics. The "Save History/Create Alerts" feature allows
researches to receive email alerts are new articles on a topic are
published.   


 INSPEC Archive 
Description: 1898-1968. Science Abstracts Access over 70 years of
international scientific & technical literature in physics, electrical
engineering, computing & control engineering.


  Net Advance of Physics 
Description: Norman Hugh Redington and Karen Rae Keck are the
editors of the MIT-hosted Net Advance of Physics. The site's main
purpose is to offer an A-Z topics index and a hierarchical index of Web
links to free physics review articles and tutorials. Additional content
includes an encyclopedia of annotated Web links to physics Internet
sites maintained by Igor Ivanov, special reviews (bibliographic essays),
and a bibliography of free history of physics review articles and Web
sites.


   Physics Today Archive 
Description: Full text access from 1985 to all but the most recent 12
months of the magazine. Access available through Scitation (American
Institute of Physics).
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 Review of Particle Physics Particle Data Group 
Description: The PDG reviews the field of Particle Physics, and
compiles and analyzes data on particle properties. The PDG is an
international collaboration that reviews Particle Physics and related
areas of Astrophysics, and compiles/analyzes data on particle
properties. PDG products are distributed to physicists, teachers, and
other interested people. The Review of Particle Physics is the most cited
publication in particle physics during the last decade.


 SCOPUS (Trial Subscription)  
Description: Scopus is the largest abstract and citation database of
research literature and quality web sources. It's designed to find the
information scientists need. Content includes 36 million records, results
from 431 million scientific web pages, 23 million patent records and
“Articles in Press” from over 3,000 journals.


 SPIE Digital Library 
Description: 1990-present. Contains full-text technical papers on optics
and photonics from SPIE (The International Society for Optical
Engineering). Includes journals and proceedings.
 


 SPIN (Searchable Physics Information Notices) 
Description: 1975-present. The SPIN Database indexes and abstracts
over 80 major American and Russian physics and astronomy journals,
plus selected articles from other scientific journals. Hypertext links to full
image articles from AIP, APS and other societies. The SPIN (Searchable
Physics Information Notices) Database provides the most current
indexing and abstracting of major American and Russian physics and
astronomy journals. SPIN contains the abstracts of over 80 scientific
journals published by the American Institute of Physics and its member
societies since 1975, as well as selected articles from other scientific
journals. Information provided in each SPIN entry includes article title, all
author affiliations, bibliographic information, abstract, Physics and
Astronomy Classification Scheme (PACS) codes and additional index
terms and keywords. The Publisher Item Identifier is provided for articles
published after 1995. SPIN is updated daily. Approximately 45,000 new
records are added annually. SPIN searches can be performed for a
single journal or year, or across multiple journals or years.  
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 Guides to Animal
Alternatives
The guides listed below are great
starting points for learning about
alternatives to animal research.
These guide also provide
instructions on how to search the
scientific literature for alternatives.


FRAME: A Guide to
Searching for Alternatives
to the Use of Laboratory
Animals  
FRAME covers *Search Basics
*Planning a Search *Internet
Search Engines and more.


USDA Animal Welfare
Information Center:
Literature Searching and
Databases  
Provides information on
performing a database search
that is "an effective and eff icient
method for demonstrating
compliance w ith the requirement
to consider alternatives to
painful/distressful procedures."
Includes a dow nloadable
Literature Search Worksheet.
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 Databases for Finding Animal Alternatives
PubMED (MEDLINE) 
MEDLINE contains thousands of articles on the use of animals in biomedical research.
Complete coverage extends from 1953-present. Using MeSH (Medical Subject Headings)
helps refine searches. Some of the main MeSH headings relating to animal research are:
 


Animal Use Alternatives (Introduced 2001- ) 
Animal Testing Alternatives (Used 1985-2000)
Animal Welfare (Introduced 1986- )
Animal Experimentation (Introduced 2003- )
Euthanasia, Animal (Introduced 2003- )
Models, Animal (Introduced 2001- )


The following QuickTime videos show how to use MeSH headings effectively and are well
worth the short ammount of time it takes to view them:


Searching with the MeSH Database


Combining MeSH Terms


Applying Subheadings and other features of the MeSH Database


Agricola - National Agricultural Library (NAL) Catalog


Agricola is the National Agricultural Library Catalog and Article Citation Database. It can
be searched or browsed by subject. Topics covered include the use of laboratory animals
as well as the use of animals in field studies. A few Agricola highlights include:


Animal Welfare Audits And Certification Programs
Literature Searching And Databases
Research Animals  


 


BioOne Abstracts and Indexes 
A collection of citations and abstracts, many of which link directly to full-text articles from
BioOne. Includes bioscience journals from over 60 publishers. Almost 40,000 records are
available and are updated monthly. 1998-present.


BIOSIS Previews via ISI Web of Knowledge
The largest database covering the literature of the biological sciences. Covers journals,
books, conferences and patents. 1926 – present.


Current Protocols Collection 
Description: Titles in three broad subject areas: Chemistry, Life Sciences, Medicine and
Healthcare. Current Protocols are avaialble for the following subject areas:


*Bioinformatics, *Cell Biology, *Cytometry, *Food Analytical Chemistry, *Human Genetics,


*Immunology,  *Magnetic Resonance Imaging, *Molecular Biology,  *Microbiology,


*Neuroscience, *Nucleic Acid Chemistry, *Pharmacology, *Protein Science, *Toxicology. 


Google Scholar
This widely used search engine provides access to both freely available and subscription-
based resources including articles, theses, books, preprints, abstracts, conference
proceedings and technical reports. In some cases Google Scholar is more up to date that
other databases. 


Web of Science 
Includes Science Citation Index (1900 – present), Arts & Humanities Citation Index, and
Social Sciences Citation Index. This vast database provides records for thousands of
articles relating to animal research, including some articles from non-scientific fields.
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Because it is a citation database, Web of Science allows researchers to track post-
publication citations of articles in the database. 


Zoological Record 
The world's oldest continuing database of animal biology. More than a century of
experience has made ZR a respected resource for information from every field in animal
biology.
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Book Literature
Some databases will direct you to books or book
chapters; however, some search tools are better
suited to locating books.


Example:


Next Gen Melvyl Pilot


use the limiters on the left to narrow to a
specific format such as books
defaults to searching Libraries Worldwide
can return to this catalog to request
dissertations


Google Books


more full-text searching of books


  


Comments (0)


Dissertations & Theses
Dissertations & Theses


often will include a 25 page preview for
disserations listed (or those found in Next Gen
Melvyl Pilot)
those completed at a UC campus should be
available in full-text
Example from Next Gen Melvyl Predicting
persistence among first generation students:
Does participation in student support services
make a difference?
Sample search: first-generation and college
and student* and (needs or challenges or
preparation)
Sample search: "first-generation students"
and (college or university)
can set up alerts for specific searches


Comments (0)


Searching the Free Web
Search Online


Google


e.g. first generation college students site:.edu


e.g. first generation college students needs site:.org


e.g. first-generation college students retention


First-Generation College Students: A Literature
Review


"Post Secondary Access and Success for First-
Generation Students" Engle (AFT)


"First in My Family: A Profile of First-Generation
College Students at Four-Year Institutions Since
1971" HERI


First in My Family - book


"Advising the First-Generation College Student:
Effective Retention Tools for Colleges and
Universities" Hicks


 


 


 


Databases


Education Databases
listing available from the UC Merced Library


ERIC (Educational Resources Information Center)


Education: A SAGE Full-Text Collection


Education Full Text


Education Index Retrospective


CSA (Cambridge Scientific Abstracts): Social Sciences


Google Scholar


Comments (0)


Reference Sources
Some references materials including specialized dictionaries,
encyclopedias, handbooks are useful for clarifying topics, generating
ideas, or providing overviews.


Handbooks, Dictionaries, Encyclopedia


Education Research Methodology SU, limited to UC Merced


handbook and education keyword, limited to UC Merced


Sample Titles:


The Praeger Handbook for College Parents (EBL), chp, 18 "First-
Generation College Students"
A Handbook for Teaching and Learning in Higher Education:
Enhancing Academic Practice (EBL)
Effective Learning and Teaching in Engineering (EBL)
Handbook of Psychology, Volume 1 (EBL), including information
on "Assessment Psyhology" and "Undergraduate Education"
Assessment in Science: Practical Experiences and Education
Research (EBL) 
Changing Higher Education: The Development of Learning and
Teaching (print title, call # LB2331.C.4545 2006)
Academic Keywords: a devil's dictionary for higher education
(ebrary)


Credo Reference e.g. a search for Motivation


Oxford Reference e.g. a search for Assessment


does include Dictionary of Education 
Assessment brings up "assessment plan", "assessment
outcomes", "assessment criteria" etc.


Comments (0)


Search Strategies in ERIC


Use the Thesaurus to find appropriate search terms.  Search
Tools tab > Thesaurus (Examples include First Generation
College Students; Educational Attainment; Instructional
Effectiveness; Learner Engagement; Academic Persistence etc.)
Thesaurus terms can be used in the DE (Descriptor) field.
Limit the Education Level: e.g. Higher Education, Postsecondary
Education.  Use the control key to select more than one level.
Target Audience is another potential limiter e.g. Researchers.
If you want to search in a specific journal, limit to the Journal
Name field.
Consider cross-searching other databases e.g. PsycInfo.  Note
that descriptors may not be the same across databases.
Sample search: "first-generation" AND (college or university)


 


 


Subject Guide


Sara Davidson


sdavidson2@ucmerced.edu


Contact Info:


209-205-8237
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Send Email


Links:


Profile & Guides


RefWorks
RefWorks, to save reference,
create bibliographies,
WriteNCite


ability to create a group
account


More Citing Information
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UC Merced Library Links


UC Merced Library
Homepage  


UC Merced Library
Catalog  
Search for books and
ebooks in the UC Merced
Library collection.


Next Gen Melvyl Pilot  


Search for books and other
materials from all 10 UC
Libraries and libraries
beyond.


Check your library
account  
View  checkouts, due dates
and f ines.


Connecting from Off
Campus  
Access UC Merced Library
ebooks and electronic journal
articles w hen you're not on
campus.


e-Journal Finder
search for a journal title to
determine if  UC Merced has
access to it


Home Topics


  Library Home   »   Subject & Course Guides Home  »  Education Research


Education Research  Tags: education handbooks  


for Guidebook Project
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"Retaining the First Generation college Student
Through Learning Communities: Challenges of the
New Millenium" Watson


"Predictors that Distinguish First-Generation College
Students from Non-First Generation College
Students" Jenkins et. al


Government Portal such as USA.gov will take you to
many items from the National Center for Education
Statistics (U.S. Department of Education Institute of
Educaton Sciences).  Another government search
engine is Google Gov.


These documents may lead you to organizations,
scholars, or specific citations that may be of use.
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Terms


challenges
needs
barriers
intervention
readiness
adjustment
preparation
retention
persistence
success
recommendations
support
variables
motivation
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AND student* AND intervention
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Finding a Known Item
You found a reference in a bibliography and you want to locate the
original item.  Here are some suggestions.


Type the title of the article in Google Scholar.
Type the title of the article or book in Next Gen Melvyl Pilot.
Look up the journal title in Next Gen Melvyl Pilot or in the eJournal
finder (Quicksearch box).
Depending on the format of the article and the subject area, you
can also look in ERIC, Google, or Disserations & Theses.
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access to it


Interlibrary Loan
Use UCelinks in a database
to Request items. Your
library card number is your
UCMnetID.
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Reference Sources
Literary reference sources provide
essential information on authors,
texts, literary movements, and so on.
They are great for kick starting a
project or paper and for checking
facts along the way.


Literature Resource
Center  
An essential first stop for literary
research. Covers more than
120,000 novelists, poets,
essayists, journalists, and other
w riters from every age and
literary discipline. Provides in-
depth coverage of 2,500 of the
most-studied authors.


Credo Reference  


Credo Reference is a digital
collection of 516 reference books
from 70 publishers. Search
Credo to f ind articles from
encyclopedias and dictionaries
as w ell as such reference
sources as biographical
dictionaries, compendiums of
quotations, bilingual dictionaries,
atlases, and more.
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Chat with a Librarian 24/7


Your Question/Message


You will be prompted and 
required to enter an email 
address before your chat 


session begins


Ask a Librarian
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 Finding Articles & Books


UCM Library Literature Databases Page  
Visit this page to see an annotated list of all the literature-related databases available to UC
Merced students, faculty, and staff.


MLA International Bibliography  
The MLA International Bibliography is the principal bibliography of journal articles, monographs
(i.e. "books"), chapters w ithin books, and dissertation abstracts w ithin the f ields of all non-
Classical literatures. In addition to literature, MLA indexes language and linguistics and
folklore. It is also useful for the non-technical aspects of film and theater studies and for the
broader f ield of cultural studies.


Melvyl @ UC Merced  
Search for books, articles, and other information resources at UC Merced and beyond.
Includes links to articles from JSTOR.


Google Scholar  
This search engine provides access to both freely available and subscription-based
resources including articles, theses, books, preprints, abstracts, and conference
proceedings.


UCM Library Databases Subject Categories  
If you need to f ind articles on subjects other than literature (e.g. history, psychology,
anthropology), visit this page to f ind databases covering a variety of topics.
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Primary Sources: Tutorials


UCSD Getting Started With Primary
Sources  


UC Irvine: Introduction to Primary
Sources  
A basic explanation of w hat primary sources are, a
description of the characteristics of primary sources,
specif ic examples of primary sources, and an
explanation of how  primary sources differ from
secondary and tertiary sources.


University of West Florida Libraries:
Primary vs. Secondary Sources  


Provides explanation and examples of primary
sources.


JSTOR: Primary and Secondary Sources  


Learn the differences betw een primary and
secondary source materials in the context of JSTOR
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UC Merced Library Links


UC Merced Library Homepage  


UC Merced Library Catalog  
Search for books and ebooks in the UC Merced
Library collection.


Next Gen Melvyl Pilot  
Search for books and other materials from all 10 UC
Libraries and libraries beyond.


Check your library account  
View  checkouts, due dates and f ines.


Connecting from Off Campus  
Access UC Merced Library ebooks and electronic
journal articles w hen you're not on campus.
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UCSD: What is a Primary Source?
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Primary Source Databases & WebSites


Ad Access Project  
An image database of over 7,000 advertisements printed in U.S. and
Canadian new spa


American Women's History  
American Women's History provides citations to print and Internet
reference sources, as w ell as to selected large primary source
collections.


ARTstor  
ARTstor is an ever-grow ing digital library of over one million images of art,
architecture and archeology from a w ide range of cultures and time
periods to support teaching and learning in the humanities and social
sciences.


Atlantic Slave Trade and Slave Life in the Americas: A
Visual Record  
The approximately 1,235 images in this collection have been selected from
a w ide range of sources, most of them dating from the period of slavery.


Calisphere  
A free public gatew ay to thousands of digitized primary sources -
including photographs, documents, new spaper clippings, w orks of art -
from UC museums and libraries and other cultural heritage institutions
across California.


Civil Rights Digital Library (CRDL) 1950s and 1960s  


Freely available digital archive of historical new  film, digital collections,
reference materials, editorial cartoons, transcripts, diaries etc.
documenting the civil rights movements. Brow se and search capabilities
are available. Provided by the University of Georgia.


Early American Imprints Series I: Evans  
A major collection of 17th and 18th century books and pamphlets based
on Charles Evans American Bibliography. (Use Series II for 1801-1819.)
The definitive resource for every aspect of life in 17th- and 18th-century
America, from agriculture and auctions through foreign affairs, diplomacy,
literature, music, religion, the Revolutionary War, temperance, w itchcraft,
and more


Early American Imprints, Series II: Shaw-Shoemaker  


1801-1819. Covering every aspect of American life during the early
decades of the United States, this primary source collection provides full-
text access to the 36,000 American books, pamphlets and broadsides
published in the f irst 19 years of the nineteenth centu


Resource Access and
Instruction Librarian


Susan Mikkelsen


Your Question/Message


You will be prompted and 
required to enter an email 
address before your chat 


session begins


Ask a Librarian


Contact Info:


UC Merced Library


5200 North Lake Road


Merced, CA 95343
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Empire Online  
A collection of original documents relating to Empire Studies from 1492 -
2007 sourced from libraries and archives around the w orld.


Everyday Life and Women in America  
Rare primary source material from the Sallie Bingham Center for Women’s
History, Duke University and The New  York Public Library. Comprises
thousands of fully searchable images (alongside transcriptions) of
monographs, pamphlets, periodicals and broadsides addressing 19th and
early 20th century political, social and gender issues, religion, race,
education, employment, marriage, sexuality, home and family life, health,
and pastimes.


Founders Early Access (From National Archives and
Virginia Foundation for the Humanities)  
5,000 previously unpublished documents from our nation's founders
including letters and other papers penned by important f igures such as
James Madison, John Adams, and Thomas Jefferson.


Gerritsen Collection Women's History Online  
(1543-1945) Trace the evolution of feminism by using digital images from
more than 4,700 books, periodicals, letters, diaries and pamphlets from
Europe, the U.S., Canada, and New  Zealand. Contains over tw o million
page images of primary sources.


In the First Person  
A landmark index to English language personal narratives, including
letters, diaries, memoirs, autobiographies, and oral histories.


JSTOR  
Search by subject or brow se full text of more than 500 scholarly journals
in social sciences, humanities, and sciences, to their earliest issues.
Many titles extend as far back as late 19th or early 20th centuries; most
recent 3-5 years not included.


Political Americana  
The Cornell University Collection of Political Americana is comprised of
approximately 5,500 Presidential promotional and commemorative items
dating from 1789 to 1980. The collection contains political materials in a
variety of formats, including cartoons, prints, and posters; lapel buttons,
ribbons, textiles, hats, and other costume items; ballots, broadsides,
leaflets, and other ephemera; pamphlets and other formal publications;
sheet music and songbooks; and a variety of three-dimensional ite


The Sixties: Primary Documents and Personal
Narratives, 1960-1974  
The Sixties: Primary Documents and Personal Narratives, 1960-1974
brings the 1960s alive through diaries, letters, autobiographies and other
memoirs, w ritten and oral histories, manifestos, government documents,
memorabilia and scholarly commentary.


World Digital Library  
The World Digital Library (WDL) makes available in multilingual format,
signif icant primary materials from countries and cultures around the
w orld. The objectives of WDL include intercultural understanding and
partnerships as w ell as providing resources for educators and scholars.


World War II Posters  
The World War II Poster Project w as created by the HIST100 class at
Bucknell University during the Fall 2006 semester. Students w orked in
pairs to research and present one of the posters found in Special
Collections/University Archives from World War II.
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 UC Merced Library Links


UC Merced Library
Homepage


Next Gen Melvyl Pilot
Search for books and other
materials from all 10 UC Libraries
and libraries beyond.


UC Merced Library
Catalog
Search for books and ebooks in
the UC Merced Library collection.


Connecting from Off
Campus
Access UC Merced Library
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The University of California Library Collection: 
Content for the 21st Century and Beyond 


 


UC Libraries’ Collection Development Committee1 
 
 
Definition: 
The University of California Library Collection comprises all print and digital 
resources, archival collections, and shared purchases of the UC Libraries. It is an 
integrated, shareable user-centric collection that supports and enhances the mission 
of the University of California and whose strength is derived from the diverse nature 
of the individual campus library collections. 
 
 
Vision: 
The library and archival collections of the University of California (UC) are the 
fundamental building blocks for the University’s teaching, research, patient care, and 
community services.  Taken together, UC library collections comprise the largest 
academic library in the world and contribute significantly to the world’s record of 
scholarship and its cultural and historical record.  The UC Libraries have a long, 
successful history of developing collaborative progressive services and collections to 
better meet the needs of the UC community.  In order to continue to support and 
enhance the mission of the University of California as one of the world’s leading 
research and teaching institutions, the UC Libraries are re-focusing their strategic 
efforts to capitalize on the extent and scope of their collections.  Emerging 
technologies promise the potential to create transparent access to and delivery of 
information across formats and collections and to improve the ability of libraries to 
coordinate acquisition of information to build the most effective collections.  UC 
faculty, students, researchers, and scholars will benefit from the UC Library 
Collection by having increased and more seamless access to resources and services 
across the system.  Developing a system-wide view of collections allows the Libraries 
to develop richer services, leverage resources to increase collection diversity, expose 
hidden resources, and take full advantage of library expertise on the individual 
campuses.  
 
Building and managing a world-class UC Library Collection is increasingly challenging 
in the digital environment and requires the integration of print and digital collections, 
including published and non-published material of all types and formats. Extending 
the boundaries of collecting beyond physical objects has exploded the options and 
opportunities for building integrated collections that best meet the needs of UC 
students and faculty in the 21st century and beyond.  In addition, UC faculty and 
researchers in collaboration with UC Libraries are increasingly engaged as creators of 
digital content that requires ongoing management and long-term stewardship.  Some 
of this material will continue to be published through traditional means, but much 
will be presented in new formats and media.  The new scholarly content includes 
blogs, research data, and a range of materials that will require curatorial 
engagement throughout their entire life cycle.2.  Providing this curatorial role will 
ensure long-term availability and help UC address the downstream economic 
challenges associated with the commercialization of research output.   
                                       
1 The CDC members list is available at http://libraries.universityofcalifornia.edu/cdc. 
2 The content life cycle includes creation, ingestion or acquisition, documentation, 
organization, migration, protection, access, and disposition. 
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Developing and managing both traditional and non-traditional collections as an 
integrated and shareable UC Library Collection will present both opportunities and 
challenges. Budgetary priorities will have to be adjusted to meet the strategic needs 
of UC students, faculty, researchers, and scholars in order to take on long-term 
stewardship of diverse content, integrate collection development across collection 
types, and integrate services supporting discovery, access and curation of all 
formats.  The Libraries expect to decrease the collections’ total physical footprint by 
reducing duplication, and to expand its digital footprint by creating and capturing 
more unique content in all formats.  In a world of exponentially increasing scholarly 
output, no individual library collection can claim to be a comprehensive repository of 
the entire scholarly record. Instead the Libraries will continue to leverage external 
and internal partnerships to ensure that UC has access to the most relevant array of 
world-class information resources in support of research, teaching, patient care, and 
community service.   
 
As chief stewards of the UC Library Collection, the staffs of the UC Libraries are 
essential collaborators in the selection of relevant content and effectively service the 
life cycle of the scholarly record.  As libraries continue to move towards building and 
expanding digital collections, the role of library staff will continue to evolve.   Library 
staff increasingly will be called upon to engage with and develop partnerships with 
faculty and researchers in order to collect and create new digital content.  Collecting 
and curating new digital formats will require that library staff continue to make 
strategic decisions about what to collect in what format and continue to expand their 
expertise in and understanding of metadata creation and long-term preservation and 
curation issues.  The considered reduction of the overall physical collection footprint 
will require that systemwide groups of subject and format specialists work even more 
collaboratively and be supported with more training opportunities.   
 
The UC Libraries have a long tradition of cooperative collection development. The 
digital sea change in the way scholarly output is published, collected, and preserved, 
in combination with today’s constrained budgetary environment, demand that the 
next evolutionary steps now be taken to build a more cohesive UC Library Collection.   
 
 
Goals: 


1) Develop a well selected and high quality collection of the world’s knowledge. 
2) Expand the UC Library Collection to embrace new content types and formats 


produced at all stages of the information and scholarly record life cycle. 
3) Maximize seamless access to the entire UC Library Collection for library users 


across the ten campuses and, to the extent possible, for California citizens 
and the broader public. 


4) Develop sustainable collection development and management strategies to 
ensure the richest possible collections within existing resource constraints, 
rebalancing budgetary expenditures as necessary to embrace new format and 
service requirements. 


5) Engage in regional, national, and international partnerships to facilitate broad 
access to and effective stewardship of research resources across the globe. 


6) Curate and preserve the scholarly output of the University of California. 
7) Support transformative, sustainable publishing models that help UC address 


the economic challenges associated with the commercial control of the 
scholarly record. 
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8) Develop viable strategies for realizing the benefits to UC students, faculty, 
and staff of having access to the most thoughtfully curated academic library 
collection in the world, in the context of the multifaceted research, 
instruction, knowledge creation, and patient care missions of UC. 


   
 
 
 
March 13, 2009;  
revised April 28, 2009; 
revised and endorsed by University Librarians, July 2009 
 
 








Borrowing Turnaround Time Report  
UCM   
06/01/2009      to       07/31/2010
                                                    


Copy non 
returnable


Loan Total


Courier Email Postal Total Courier Email Postal Total
UCM UCM Main Library  1 Day 15 8 104 2 129 2 110 1 8 121 250


 2 Days 28 16 124 168 9 645 4 26 684 852
 3 Days 26 26 128 1 181 20 797 6 15 838 1,019
 4 Days 23 17 130 1 171 21 549 16 586 757
 5 - 7 Days 61 53 339 5 458 257 1,427 7 36 1,727 2,185
 8 - 10 Days 39 24 178 2 243 354 167 2 7 530 773
11 - 14 Days 47 14 85 146 500 67 1 4 572 718
15 - 19 Days 20 4 17 41 176 20 2 198 239
20+ Days 52 6 17 1 76 151 45 3 199 275
Requester Total 311 168 1,122 12 1,613 1,490 3,827 24 114 5,455 7,068


Campus Total 311 168 1,122 12 1,613 1,490 3,827 24 114 5,455 7,068
Grand Total 311 168 1,122 12 1,613 1,490 3,827 24 114 5,455 7,068








UC Merced Library Information Resources by Format1


 
 


Information resources that are immediately available Number  from book 
stacks or online to UC Merced faculty and students 


Volumes in library 
These are primarily current academic monographs that directly 
correlate with UC Merced research and instruction. 
Consistent with policy of the Association of Research Libraries, UC 
regards print books and ebooks as equivalent and reports total 
volumes for both. 


698,477 


Scholarly journal titles—online full text to articles 
A single title typically provides access to thousands of articles.   
UC Merced ranks fifth among the ten UC campuses and provides a 
current and historical scholarly journal collection that rivals that of 
any of the great research libraries. 


34,554 


Government documents 
The UC Merced Library was the first officially designated U.S. 
Federal Depository. 


92,000 


DVDs  1,250 


Electronic reference sources, including indexes, abstracts, and links 
to full text journals 
A single index can provide access to millions of items. 


300 


Supplemental Course Resources 
These course-specific information resources replace traditional 
print reserves and provide equitable, 24/7, full-text-digital access 
to every student in each class. 


918 


UC Library eScholarship repository 
These are digital copies of UC faculty publications. 


25,739 


Digital finding aids for special & archival collections 9,000 


Digital archival resources (pages) 50,000 


Digital images 1,030,000 


  


                                                 
1 The numbers have been updated to reflect the most recent formal report from the University of California 
(University of California Library Statistics 2008-09). 
 



http://libraries.universityofcalifornia.edu/planning/stats/08-09.pdf�





 
Print information resources within UC Library Collection available 
via patron-initiated-request with 


Number 
24 to 48 hour delivery 


UC Library Shared Collection 
All print and digital resources, archival collections, and shared 
purchases of the UC libraries. 


39,267,157 


 
Digitized full-text books 
Online access via: 


• Google Books Search  
• HathiTrust  
• UC Libraries catalog, Next Generation Melvyl  


Number 


Digitized by the UC libraries 2,660,255 
Available to the UC libraries because of HathiTrust partnership 6,147,355 
 



http://books.google.com/�

http://catalog.hathitrust.org/�

http://ucmerced.worldcat.org/�
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University of California Library Statistics
Table 1


Volumes - Including ebooks
2008-09


30 June 
2008


30 June 
2009


% 
Change Gross Net


Berkeley Total* 10,884,802 11,026,554 1.30% 162,733 141,752
General Libraries Total 9,233,669 9,354,241 1.31% 138,791 120,572
Affiliated Libraries Total 1,651,133 1,672,313 1.28% 23,942 21,180


Law 693,983 706,823 1.85% 14,428 12,840
Affiliated 957,150 965,490 0.87% 9,514 8,340


Davis Total 3,650,774 4,156,057 13.84% 84,012 505,283
General Libraries Total 3,353,766 3,853,594 14.90% 77,446 499,828


General 2,982,930 3,479,376 16.64% 72,418 496,446
Health Science 370,836 374,218 0.91% 5,028 3,382


Affiliated Libraries Total (Law) 297,008 302,463 1.84% 6,566 5,455
Irvine Total 3,040,278 3,122,256 2.70% 99,232 81,978


General 2,969,292 3,046,665 2.61% 94,627 77,373
Health Science 70,986 75,591 6.49% 4,605 4,605


Los Angeles Total 8,393,910 8,513,350 1.42% 127,477 119,440
General Libraries Total 7,277,610 7,383,704 1.46% 111,508 106,094


General 6,612,222 6,712,953 1.52% 105,976 100,731


Location Volumes in Library Volumes Added
A Volume is defined as "a single physical unit of 
any printed, typewritten, handwritten, 
mimeographed, or processed work, distinguished 
from other units by a separate binding, 
encasement, portfolio, or other clear distinction, 
which has been cataloged, classified, and made 
ready for use, and which is typically the unit used 
to charge circulation transactions. Either a serial 
volume is bound, or it comprises the serial issues 
that would be bound together if the library bound 
all serials."


"Net" volumes added are the total volumes added 
to the collection ("Gross") minus withdrawals.


Health Science 665,388 670,751 0.81% 5,532 5,363
Affiliated Libraries Total 1,116,300 1,129,646 1.20% 15,969 13,346


Law 565,343 574,515 1.62% 10,960 9,172
Affiliated 550,957 555,131 0.76% 5,009 4,174


Merced Total 110,602 698,477 531.5% 587,875 587,875
Riverside Total 2,527,607 2,572,462 1.77% 45,596 44,855
San Diego Total 3,372,785 3,350,384 -0.66% 50,140 -22,401


General 3,134,394 3,109,676 -0.79% 46,988 -24,718
Health Science 238,391 240,708 0.97% 3,152 2,317


San Francisco Total 656,631 662,807 0.94% 18,213 6,176
Santa Barbara Total 2,948,999 2,996,397 1.61% 55,527 47,398
Santa Cruz Total 2,012,388 2,080,985 3.41% 73,982 68,597


Shared Print 58,870 77,428 31.52% 18,255 18,255


* Berkeley's June 30, 2008 total was adjusted to include 436,467 ebooks not included last year.
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University of California Library Statistics
Table 2


Serial Titles
2008-09


Purchased
Not 


purchased
Berkeley 72,944 33,164
Davis 41,395 19,659
Irvine 35,957 17,934
Los Angeles 23,504 15,471
Merced 34,554 26,782
Riverside 27,858 15,289
San Diego 48,333 30,868
San Francisco 30,982 26,833
Santa Barbara 30,251 34,068
Santa Cruz 27,596 7,449


Licensed by CDL 34,429 26,782


A serial is defined as: "a publication in any 
medium issued in successive parts bearing 
numerical or chronological designations and 
intended to be continued indefinitely. This 
definition includes periodicals, newspapers, 
and annuals (reports, yearbooks, etc.); the 
journals, memoirs, proceedings, transactions, 
etc. of societies; and numbered monographic 
series."


In 2009, the methodology for counting serial 
titles changed from catalog‐based to SFX‐
based. The CDL provided SFX reports  from 
June, 2009, to each campus for all licensed 
titles (Tiers 1, 2 and 3). The "Licensed by CDL" 
total is also acquired via the SFX report.


Campus reports include ALL serial titles 
acquired, whether through consortial 
licensing or local purchases.


A serial is defined as: "a publication in any 
medium issued in successive parts bearing 
numerical or chronological designations and 
intended to be continued indefinitely. This 
definition includes periodicals, newspapers, 
and annuals (reports, yearbooks, etc.); the 
journals, memoirs, proceedings, transactions, 
etc. of societies; and numbered monographic 
series."


In 2009, the methodology for counting serial 
titles changed from catalog‐based to SFX‐
based. The CDL provided SFX reports  from 
June, 2009, to each campus for all licensed 
titles (Tiers 1, 2 and 3). The "Licensed by CDL" 
total is also acquired via the SFX report.


Campus reports include ALL serial titles 
acquired, whether through consortial 
licensing or local purchases.


3/09/10 Update: Merced's serial count has 
been corrected and the "total" column has 
been removed. Since there may be 
duplicates between "purchased" and "not 
purchased" titles, adding the columns may 
not necessarily provide an accurate number 
of total, de‐duplicated serial titles.
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Berkeley Davis Irvine* Los Angeles Merced Riverside San Diego
San 


Francisco
Santa 


Barbara Santa Cruz TOTAL
Personal manuscripts 60,687.5 8,895.1 2,455 48,243.28 10 1,679.30 8,941.74 3,147 12,808 1,439.7 148,306.65
UC archival manuscripts 7,014.8 4,444.4 1,592.5 17,151.4 92 487.90 2,550.00 1,549 2,543 818.4 38,243.40
Other archival materials 20,481.9 5,306.3 455 5,202 0 1,768.90 4,956.61 621 2,041 884.2 41,716.92
TOTAL 88,184 18,646 4,503 70,597 102 3,936 16,448 5,317 17,392 3,142 228,266.97
Maps 444,417 263,516 11,409 639,644 0 106,717 116,243 47 539,286 137,509 2,258,788
Microfilm reels 527,465 121,205 85,505 260,833 0 67,498 98,175 2,235 66,302 29,857 1,259,075
Microcards 159,291 223,401 27,581 443,574 0 471,704 126,065 62,283 321,903 0 1,835,802
Microfiche 6,423,602 3,537,862 1,955,704 5,538,809 0 1,783,771 3,127,965 63,847 3,383,826 584,430 26,399,816
Microprints 38,866 344,722 252,208 3,670 0 0 30 39,132 0 42,619 721,247
TOTAL 6,621,759 4,105,985 2,235,493 5,986,053 0 2,255,475 3,254,060 165,262 3,705,729 627,049 28,956,865
Pamphlets 387,136 617,480 2,802 613,982 0 14,516 97,824 0 89,449 0 1,823,189
Government documents 78,777 33,949 152,779 74,779 0 303,533 0 0 448,265 81,863 1,173,945
Audiodiscs 28,078 9,352 2,023 170,391 0 11,980 45,408 31 94,794 14,240 376,297
Audiocasettes 26,069 1,981 8,663 26,253 0 1,907 14,022 628 12,865 8,819 101,207
Audioreels 7,640 26 19 39,722 0 1 10,972 223 15,109 1,108 74,820
Compact discs, digital audio 35,381 1,552 8,724 42,122 78 8,966 54,977 0 14,766 14,879 181,445
TOTAL 97,168 12,911 19,429 278,488 78 22,854 125,379 882 137,534 39,046 733,769
Videotapes 27,012 2,013 8,061 22,581 0 6,399 10,186 1,053 5,965 12,843 96,113
Videodiscs 22,016 2,276 6,484 12,726 1,182 4,680 10,845 9 1,757 12,608 74,583
TOTAL 49,028 4,289 14,545 35,307 1,182 11,079 21,031 1,062 7,722 25,451 170,696
Mult-media kits 263 38 76 248 0 413 555 0 3,603 66 5,262
Motion pictures 4,110 0 693 2,301 0 188 1,175 546 351 617 9,981
Filmstrips 15 0 0 179 0 294 0 59 148 69 764
Pictorial items 9,404,250 234,490 35,638 4,091,902 0 11,335 24,170 21,941 5,201,091 14,804 19,039,621
35mm slides 359,767 1,035 36,018 51,206 0 10,820 43,219 11,566 31,675 348,794 894,100
Computer tapes 23 1 301 5 0 0 6,174 0 3,667 0 10,171
Monographic CD-ROM discs 10,381 7,753 3,204 7,340 0 7,017 6,948 326 6,097 3,819 52,885
Serial CD ROM discs 11,095 3,910 4,927 7,556 0 3,990 3,346 109 1,899 647 37,479
Floppy disks 1,312 1,662 2,298 2,306 0 1,389 1,816 101 1,457 328 12,669
TOTAL 22,811 13,326 10,730 17,207 0 12,396 18,284 536 13,120 4,794 113,204


*During 2008-2009, records for the Arts Media Center's audio and video holdings were added to the UCI Libraries catalog.


University of California Library Statistics
Table 3


Other Library Materials - Partial Record
2008-09
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University of California Library Statistics
Table 4


Interlibrary Transactions:  Interlibrary Loans
2008-09


Lent to or borrowed from: OTHER UC 
LIBRARIES


ALL OTHER 
LIBRARIES TOTAL


OTHER UC 
LIBRARIES


ALL OTHER 
LIBRARIES TOTAL


  Berkeley 12,455          10,436          22,891          13,485          7,689            21,174          
  Davis 10,374          4,618            14,992          13,100          3,658            16,758          
  Irvine 15,635          4,160            19,795          18,277          5,472            23,749          
  Los Angeles 9,177            7,953            17,130          18,035          10,976          29,011          
  Merced 3,573            26                 3,599            4,181            947               5,128            
  Riverside 14,497          4,142            18,639          12,127          3,834            15,961          
  San Diego 16,095          3,788            19,883          16,078          5,242            21,320          
  San Francisco 2,070            372               2,442            2,475            34                 2,509            
  Santa Barbara 15,121          3,818            18,939          23,908          7,632            31,540          
  Santa Cruz 15,033          4,095            19,128          13,267          2,463            15,730          
Total 114,030        43,408          157,438        134,933        47,947          182,880        


  RETURNABLE ITEMS LENT TO:
 BORROWED FROM: UCB UCD UCI UCLA UCM UCR UCSD UCSF UCSB UCSC TOTAL
  Berkeley -               1,544            1,622            2,596            323               1,132            1,688            205               2,022            1,222            12,354          
  Davis 1,334            43                 1,420            1,530            361               1,024            1,334            224               2,079            1,064            10,413          
  Irvine 1,629            1,429            -               2,687            586               1,703            1,927            396               3,274            1,710            15,341          
  Los Angeles 1,498            1,087            1,477            -               207               939               1,382            148               1,829            863               9,430            
  Merced 323               287               512               486               -               351               382               85                 778               384               3,588            
  Riverside 1,234            1,227            2,446            2,089            477               -               1,586            261               3,094            1,686            14,100          
  San Diego 1,773            1,514            2,636            2,484            429               1,674            -               307               3,514            1,621            15,952          
  San Francisco 212               175               243               326               126               147               291               -               268               175               1,963            
  Santa Barbara 1,837            1,486            2,606            2,637            540               1,751            1,848            261               -               1,893            14,859          
  Santa Cruz 1,532            1,338            2,296            2,079            498               1,608            1,645            322               3,378            -               14,696          
  NRLF 224               1,750            998               1,121            315               643               1,045            125               1,139            1,619            8,979            
  SRLF 1,889            1,220            2,021            -               319               1,155            2,950            141               2,533            1,030            13,258          
      TOTAL 13,485          13,100          18,277          18,035          4,181            12,127          16,078          2,475            23,908          13,267          134,933        


Details of intercampus lending, reported by borrower


RETURNABLE ITEMS LENT TO: RETURNABLE ITEMS BORROWED 
FROM:
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University of California Library Statistics
Table 5


Interlibrary Transactions:  Copies in Lieu of Loan
2008-09


Lent to or borrowed from: OTHER UC 
LIBRARIES


ALL OTHER 
LIBRARIES TOTAL


OTHER UC 
LIBRARIES


ALL OTHER 
LIBRARIES TOTAL


  Berkeley 3,261            3,261            6,522            2,284            2,720            5,004            
  Davis 4,197            18,232          22,429          4,223            3,144            7,367            
  Irvine 3,082            3,404            6,486            2,885            1,553            4,438            
  Los Angeles 3,072            26,594          29,666          4,087            4,824            8,911            
  Merced 12                 6                   18                 1,759            380               2,139            
  Riverside 2,124            1,599            3,723            3,452            1,634            5,086            
  San Diego 3,775            7,887            11,662          3,273            3,383            6,656            
  San Francisco 3,094            2,724            5,818            2,719            314               3,033            
  Santa Barbara 1,923            2,345            4,268            3,438            1,940            5,378            
  Santa Cruz 846               1,922            2,768            1,968            841               2,809            
      TOTAL 25,386          67,974          93,360          30,088          20,733          50,821          


COPIES SUPPLIED TO:
SUPPLIED BY: UCB UCD UCI UCLA UCM UCR UCSD UCSF UCSB UCSC TOTAL
  Berkeley -               504               288               631               115               414               358               211               377               273               3,171            
  Davis 411               11                 491               667               118               401               500               418               345               213               3,575            
  Irvine 222               355               -               469               335               380               391               316               315               58                 2,841            
  Los Angeles 251               447               445               -               75                 323               522               396               361               135               2,955            
  Merced -               -               -               2                   -               2                   3                   8                   -               -               15                 
  Riverside 100               268               257               374               201               -               274               226               319               220               2,239            
  San Diego 162               597               402               554               201               510               -               492               392               269               3,579            
  San Francisco 359               433               248               690               174               330               396               -               302               140               3,072            
  Santa Barbara 181               244               203               338               114               338               209               138               -               212               1,977            
  Santa Cruz 57                 82                 72                 126               110               117               79                 124               170               -               937               
  NRLF 355               998               191               236               161               312               185               267               306               255               3,266            
  SRLF 186               284               288               -               155               325               356               123               551               193               2,461            
      TOTAL 2,284            4,223            2,885            4,087            1,759            3,452            3,273            2,719            3,438            1,968            30,088          


Details of intercampus copies in lieu of loan, reported by borrower


NONRETURNABLE COPIES RECEIVED 
FROM:


NONRETURNABLE COPIES SUPPLIED 
TO:
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LOCATION
CAMPUS UNDER-


GRADUATES


% OF 
CAMPUS 
TOTAL


CAMPUS 
GRADUATES


% OF 
CAMPUS 
TOTAL


CAMPUS 
ACADEMIC


% OF 
CAMPUS 
TOTAL


CAMPUS 
STAFF


% OF 
CAMPUS 
TOTAL OTHER


% OF 
CAMPUS 
TOTAL TOTAL


  Berkeley 279,570 39% 105,648 15% 46,380 7% 69,259 10% 208,521 29% 709,378


  Davis 76,827 33% 62,908 27% 40,392 18% 10,485 5% 39,722 17% 230,334


  Irvine 103,690 30% 135,833 40% 55,541 16% 15,107 4% 33,101 10% 343,272


  Los Angeles 190,313 31% 223,758 36% 76,990 12% 106,273 17% 25,577 4% 622,911


  Merced 64,656 81% 4,343 5% 4,684 6% 3,361 4% 3,253 4% 80,297


  Riverside 52,354 38% 40,564 29% 12,962 9% 8,554 6% 24,526 18% 138,960


  San Diego 220,576 53% 71,170 17% 49,497 12% 35,930 9% 39,601 10% 416,774


  San Francisco 4 0% 22,961 63% 1,607 4% 9,960 27% 1,909 5% 36,441


  Santa Barbara 72,482 33% 78,363 36% 29,030 13% 25,923 12% 11,146 5% 216,944


  Santa Cruz 132,772 53% 33,306 13% 37,724 15% 10,411 4% 34,735 14% 248,948
391.4% 281.9% 112.6% 98.2% 116%


TOTAL 1,193,244 39.1% 778,854 28.2% 354,807 11.3% 295,263 9.8% 422,091 12% 3,044,259


University of California Library Statistics


2008-09
Distributed By User Category


Estimated Number of Items Checked Out
Table 6
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University of California Library Statistics
Table 7


Selected Services and Transactions
2008-09


Berkeley Davis Irvine
Los 


Angeles Merced Riverside San Diego
San 


Francisco
Santa 


Barbara
Santa 
Cruz TOTAL


Staffed library 
service points 49 12 14 30 3 13 19 7 10 9 166
Weekly public 
service hours 118 95 128 96 92 94 115 100 103 94 1,035
Reference 
transactions 
(total) 77,126 96,454 62,610 95,968 985 24,552 100,623 39,474 75,036 19,312 592,140
Virtual 
reference 
transactions 4,510* 22,008 9,218 12,837 888 2,718 12,603 2,489 2,424 1,577 66,762
Presentations to 
groups 1,757 907 697 1,251 131 783 1,105 272 696 283 7,882
Participants in 
group 
presentations 28,120 13,328 19,951 24,977 3,916 13,230 12,777 2,476 9,594 6,437 134,806


Berkeley Davis Irvine
Los 


Angeles Merced Riverside San Diego
San 


Francisco
Santa 


Barbara Santa Cruz
All other 
libraries TOTAL


NRLF Returnable 
Items Lent 37,607 4,435 1,259 1,402 405 902 1,369 296 1,435 2,549 284 51,943
NRLF 
Nonreturnable 
Items Delivered 3,126 1,116 198 244 158 325 207 248 276 264 132 6,294


SRLF Returnable 
Items Lent 2,287 1,465 2,429 62,752 378 1,344 3,603 136 3,091 1,106 4,117 82,708
SRLF 
Nonreturnable 
Items Delivered 167 287 286 50 155 343 378 94 406 213 3,297 5,676


*Berkeley's virtual reference transactions are incomplete.
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2008-09 UC Libraries Statistics
Table 8


Digital Resources
2008-09


Berkeley Davis Irvine LA Merced Riverside UCSD UCSF UCSB UCSC
Quantity - 475 518 223 300 506 602 n/a 422 339
Sessions - - - 606,838 - 1,154,922 - - - 607,362
Searches - - - 972,775 - 845,035 - - - 762,010


436,467 398,766 584,668 532,468 616,647 359,105 315,387 15,219 390,948 523,991
Number - 11 7 178 3 11 142 5 2,859 4
Megabytes - 500,264 377,000 17,154,437 28,374 1,377 4,799,303 - 13,647,000 -
Items - 29,364 11,196 52,809 3,791 217,735 235,207 10,114,876 900,055 4,441
Views - - 90,849 959,081 32,733 3,390,881 1,744,885 347,416 501,107 -
Queries - - - - - 1,668,791 - - 23,518 -


*Most "electronic reference source" sessions and searches, when provided in this table, are incomplete.


E-books


D
ig


iti
ze


d 
C


ol
le


ct
io


ns


Electronic 
Reference 
Sources*


Instructions and Definitions for Digital Resources


"Electronic reference sources" includes licensed citation indexes and abstracts; full‐text reference sources (e.g., encyclopedias, almanacs, biographical and statistical 
sources, and other quick fact‐finding sources); full‐text journal and periodical article collection services (e.g., EBSCOhost, ProQuest, Academic Universe, and INFORTRAC 
OneFile); dissertation and conference proceedings databases; and those databases that institutions mount locally. 


A session or login is one cycle of user activities that typically starts when a user connects to an electronic resource and ends with explicit termination of activities (by


Instructions and Definitions for Digital Resources


"Electronic reference sources" includes licensed citation indexes and abstracts; full‐text reference sources (e.g., encyclopedias, almanacs, biographical and statistical 
sources, and other quick fact‐finding sources); full‐text journal and periodical article collection services (e.g., EBSCOhost, ProQuest, Academic Universe, and INFORTRAC 
OneFile); dissertation and conference proceedings databases; and those databases that institutions mount locally. 


A session or login is one cycle of user activities that typically starts when a user connects to an electronic resource and ends with explicit termination of activities (by 
leaving or through logout or exit) or implicit termination (time out due to user inactivity). 


A search is intended to represent a unique intellectual inquiry. Typically, a search is recorded each time a search request is sent/submitted to the server. 


E‐books is is a subset of “Volumes” in Table 1. Count the number of electronic full‐text monographs that are owned or leased by your library. This includes electronic 
books purchased through vendors, such as netLibrary and Books24x7, and e‐books that come as part of aggregate services. Include individual titles of e‐book sets that 
are counted as individual reference sources reported in #2. Include locally digitized electronic books, theses and dissertations. Include e‐books obtained through CDL 
licenses for which the library pays a reduced fee or no fee.


Digitized collections can include born digital materials or those created in or converted from different formats (e.g., paper, microfilm, tapes, etc.) by the library and 
made available to users electronically. This includes locally held digital materials that are not purchased or acquired through other arrangements (e.g., vendor, 
individual or consortial licensing agreement). Born digital collections can include materials self‐archived in an institutional repository. Created or converted digital 
collections can include electronic theses and dissertations (ETDs), special collections materials, maps, sound recordings, and films.


Views: Number of times the unique files were accessed. 
Queries: Number of searches conducted (if there is such a capability) during the reporting period.
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University of California Library Statistics
Table 9


2009-10 Adjusted Budget


Academic Staff
General 


Assistance
Employee 
Benefits Subtotal


Berkeley 8,308,011$     13,256,620$    2,179,000$       5,624,644$      29,368,275$     13,054,828$    750,000$        6,021,283$     49,194,386$      
Davis 4,398,586       5,754,739        906,099           238,177           11,297,601       7,366,389       117,222          1,085,886       19,867,098        
Irvine 5,147,867       6,495,643        -                   2,296,194        13,939,704       8,038,931       -                  282,448          22,261,083        
Los Angeles 9,049,480       13,831,210      818,592           558,359           24,257,641       12,945,576     392,588          4,555,197       42,151,002        
Merced 287,256          765,452           206,000           245,465           1,504,173         1,214,700       -                  409,642          3,128,515          
Riverside 3,196,030       4,629,811        73,931             1,686,206        9,585,978         3,672,434       171,812          1,349,187       14,779,411        
San Diego 4,820,734       11,462,676      266,208           3,837,992        20,387,610       7,106,309       -                  4,022,336       31,516,255        
San Francisco 909,800          1,772,435        870,745           75,002             3,627,982         1,403,564       19,050            287,183          5,337,779          
Santa Barbara 3,756,647       5,103,671        733,060           1,778,838        11,372,216       4,723,720       201,250          1,368,167       17,665,353        
Santa Cruz 2,546,339       3,354,902        111,054           1,668,256        7,680,551         3,573,312       25,156            745,406          12,024,425        


Campus subtotal 42,420,750$    66,427,159$    6,164,689$       18,009,133$    133,021,731$    63,099,763$    1,677,078$     20,126,735$   217,925,307$    


Northern Regional 
   Library Facility1 -$                787,403$         115,102$          -$                 902,505$          57,914$          960,419$           
Southern Regional
   Library Facility2 -$                1,113,771$      3,429$             57,490$           1,174,690$       20,527$          1,195,217          
Division of Library
   Automation -                  2,925,495        (22,736)            -                   2,902,759         -                  -                  3,089,627       5,992,386          
California Digital Library -                  2,807,794        (34,509)            -                   2,773,285         -                  -                  6,939,598       9,712,883          
Systemwide Programs 
   and Provisions for 
   Allocation 3,814,633       (9,034,811)       8,141,433         2,860,779        5,782,034         2,787,918       -                  177,018          8,746,970          


Systemwide Subtotal 3,814,633$     (3,301,522)$     8,084,188$      2,860,779$     11,458,078     2,787,918$    -$               10,206,243$  24,452,239$     
TOTAL 46,235,383$    63,125,637$    14,248,877$     20,869,912$    144,479,809$    65,887,681$    1,677,078$     30,332,978$   244,533,182$    


1 Systemwide program managed by Berkeley campus
2 Systemwide program managed by Los Angeles campus


TotalLocation


Salaries and Wages
Library 


Materials Binding


Supplies, 
Expenses & 
Equipment
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University of California Library Statistics
Table 10


2008-09 Actual Expenditures of Budgeted Funds


Academic Staff
General 


Assistance
Employee 
Benefits Subtotal


Berkeley 8,257,673$       14,308,851$     2,781,785$     5,956,830$    31,305,139$     13,015,704$     945,476$      6,596,271$       51,862,590$      
Davis 4,296,078         4,920,100         776,136          2,702,282      12,694,596       8,788,430         108,027        1,269,279         22,860,332        
Irvine 3,377,952         5,839,187         732,449          2,458,582      12,408,170       9,072,876         72,545          2,689,378         24,242,969        
Los Angeles 7,030,655         11,218,605       3,080,823       4,637,154      25,967,236       12,790,487       373,261        4,310,972         43,441,956        
Merced 290,411           601,048            215,729          231,830         1,339,018         1,317,497         -                340,667            2,997,182          
Riverside 2,818,117         4,231,980         83,516            1,955,509      9,089,122         4,228,712         39,439          1,135,985         14,493,258        
San Diego 4,104,082         10,683,682       1,310,692       5,440,604      21,539,060       10,990,003       -                1,665,363         34,194,426        
San Francisco 961,510           2,814,819         141,767          858,092         4,776,188         1,705,219         18,184          506,804            7,006,395          
Santa Barbara 3,186,391         4,681,432         904,569          2,191,702      10,964,094       5,206,543         126,148        2,092,478         18,389,263        
Santa Cruz 2,172,334         2,856,959         624,588          1,427,164      7,081,045         4,646,708         100,636        1,774,360         13,602,750        


Campus subtotal 36,495,203$     62,156,662$     10,652,054$   27,859,749$  137,163,669$    71,762,178$     1,783,716$   22,381,558$     233,091,121$    


Northern Regional 
   Library Facility1 -                   917,077            -                  265,024         1,182,101         (150)                 -                35,289              1,217,240$        
Southern Regional
   Library Facility2 -                   986,389            128,527          315,250         1,430,167         -                   -                174,879            1,605,046          
Division of Library
   Automation -                   2,801,041         61,033            641,424         3,503,499         -                   -                2,873,129         6,376,628          


California Digital Library -                   1,868,028         46,544            463,170         2,377,742         -                   -                5,831,732         8,209,474          
Systemwide Programs 
   and Provisions for 
   Allocation (5,289,608)       (15,999,888)      5,214,041       (5,469,547)     (21,545,002)      2,254,432         -                177,018            (19,113,552)       


Systemwide Subtotal (5,289,608)$     (11,330,818)$    5,321,617$    (4,364,953)$  (15,663,762)$   2,254,432$      -$             8,881,879$      (4,527,451)$      
Total 31,205,595$     50,825,844$     15,973,671$   23,494,797$  121,499,907$    74,016,610$     1,783,716$   31,263,437$     231,385,955$    


1 Systemwide program managed by Berkeley campus
2 Systemwide program managed by Los Angeles campus.


Location


Salaries and Wages
Library 


Materials Binding


Supplies, 
Expenses & 
Equipment Total
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UC Merced Library annual budget allocation compared to other UC Libraries on a per student 
and faculty served basis. 


 


       Source: University of California Library Statistics 2008-09 
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UC Merced Library per capita check out rates as compared to other UC campuses.  


 


                      Source:  University of California Library Statistics 2008-09 
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UC Merced Library Extant User Survey Data 
 
Spring 2009 Graduating Students Survey. N=59 


• Survey questions 
1. Library Survey Questions for Graduating Students. Spring 2009. (Word 


Document.) 
• Best results document: 


2.  Survey and Focus Groups with Graduating Students–Spring 2009. (.pdf) 
• Remaining survey documents expand on the results according to gender, first 


generation status, undergraduate or graduate student standing, and school of study: 
3.  Library Survey of Graduating Students Output for all Areas. Spring 2009 


(.pdf) 
4.   Library Survey Output. Student Assistants vs. Non Student Assistants. With 


Comments. Spring 2009.  (.pdf) 
5. Library Survey Summary Comments. Graduating Student Survey. Spring 2009. 


Open-Ended Questions. (Word Document.) 
 


Spring 2009 Graduating Student Focus Groups. Four focus groups. N=28.  
• Focus group questions. 


6.  Focus Group Graduating Students. Spring 2009. Focus Group Questions. 
(Word Document.) 


• Key findings 
7.  Key Findings. Assessment. Spring 2009. 11 August 2009. (.pdf) 


Spring 2010 Undergraduate Focus Groups. Two focus groups. N=16. 
• Focus group questions. 


8.  Focus Group Questions. Spring 2009. (Word Document.) 
• Findings 


9. Library Focus Group Report. Spring 2010. (Word Document.) 
 


Fall 2009 iPod Touch data gathering on student preferences in using libraries. N=320. 
• The online student assignment 


10.  iPod Touch Library Tour Assignment. Fall09. On the Web. (Word Document.) 
• Data obtained from online assignment submissions. Includes summaries from Fall 2009 


(N=320) and Spring 2010 (N=52) 
11.   iPod Assignment Data. Fall 2009. Summary. (Word Document.) 
12.   iPod Assignment Data. Spring 2010. Summary. (Word Document.) 
13.   iPod Touch Tour Report. Including Summary of WRI 1 Evaluation. 


Quantitative and Qualitative. Fall 2009. (.pdf) 
 


 
 
Fall 2009 Writing 1 Course Evaluation 



http://ucmercedlibrary.info/images/WASC/survey_graduating_students_spr_2009/library_survey_ques_for_graduating_students_spr_09.doc�

http://ucmercedlibrary.info/images/stories/pdf/key%20findings%20assessment%20spring%2009%2011aug09.pdf�

http://ucmercedlibrary.info/images/WASC/survey_graduating_students_spr_2009/library_survey_output_all_areas_spr_09.pdf�

http://ucmercedlibrary.info/images/WASC/survey_graduating_students_spr_2009/library_survey_output_all_areas_spr_09.pdf�

http://ucmercedlibrary.info/images/WASC/survey_graduating_students_spr_2009/library_survey_output_student_asst_vs_not_student_asst_spr_09_with_comments.pdf�

http://ucmercedlibrary.info/images/WASC/survey_graduating_students_spr_2009/library_survey_output_student_asst_vs_not_student_asst_spr_09_with_comments.pdf�

http://ucmercedlibrary.info/images/WASC/survey_graduating_students_spr_2009/library_survey_summary_comments_graduating_student_survey_09_open_ended_ques.doc�

http://ucmercedlibrary.info/images/WASC/survey_graduating_students_spr_2009/library_survey_summary_comments_graduating_student_survey_09_open_ended_ques.doc�

http://ucmercedlibrary.info/images/WASC/focus_group_graduating_students_spr_2009/focus_group_ques_graduating_students_spr_09.doc�

http://ucmercedlibrary.info/images/stories/pdf/key%20findings%20assessment%20spring%2009%2011aug09.pdf�

http://ucmercedlibrary.info/images/WASC/focus_groups_spr_2010/focus_group_ques_spr_2010.doc�

http://ucmercedlibrary.info/images/WASC/focus_groups_spr_2010/library_focus_group_report_spr_2010.doc�

http://ucmercedlibrary.info/images/WASC/iPod_touch_2009_2010/ipod_touch_library_tour_assignment_fall09_on_web.doc�

http://ucmercedlibrary.info/images/WASC/iPod_touch_2009_2010/ipod_assignment_data_fall_2009_summary.doc�

http://ucmercedlibrary.info/images/WASC/iPod_touch_2009_2010/ipod_assignment_data_spr_2010_summary.doc�

http://ucmercedlibrary.info/images/WASC/iPod_touch_2009_2010/report_ipod_touch_tour_inc_summary_wri1_eval_quant_and_qualitative_fall09.pdf�

http://ucmercedlibrary.info/images/WASC/iPod_touch_2009_2010/report_ipod_touch_tour_inc_summary_wri1_eval_quant_and_qualitative_fall09.pdf�





14.  Includes seven questions on the UC Merced Library iPod Touch tour and 
their use of the UC Merced Library and its resources.  


 
Fall 2009 Writing 10 course evaluations. 


• Includes two questions regarding information literacy and library use.  
15.  Library Questions for WRI 10 Course Evaluation. Fall 2009. (.pdf) 


• Results summary 
16.  Library Questions for WRI 10 Course Evaluation. Fall 2009. Summary. (.pdf) 


 
Fall 2008, Spring 2009, and Spring 2010. Information literacy assessment of Writing 10 
students.  


• Pre-test and post-test with analysis by UCSB Social Science Survey Center.  
• Post-test includes survey question regarding student satisfaction with UC Merced 


Library resources and services.  
 


Fall 2008 
Pre N=42 


17. WRI 10 Data Results Fall 2008. Students (N=10) Who Took Both Pre And Post 
Test. (Word Document.) 


18. WRI 10 Data Results Fall 2008. Post-Test Frequencies. (.pdf) 
19. WRI 10 Data Results Fall 2008. Pre-Test Frequency Observations. (.pdf) 


 
Post N=10 


20. WRI 10 Instruments Fall 2008. Post-Test Survey. (Word Document.) 
21. WRI 10 Instruments Fall 2008. Pre Test. (Word Document.) 
22. WRI 10 Instruments Fall 2008. Rubric Evaluate Bibliographies. (Word 


Document.) 
 


 
Spring 2009 


Pre N=47 
23. WRI 10 Pre and Post Test. Spring 2009. Chart Questions Improvement Pre to 


Post Test. (Excel Spreadsheet.) 
24. WRI 10 Pre and Post Test. Spring 2009. Post-Test Output With Comments. 


(.pdf) 
25. WRI 10 Pre and Post Test. Spring 2009. Pre-Test Output Comments. (.pdf) 
26. WRI 10 Pre and Post Test. Spring 2009. Pre And Post-Test Comparison 


Analysis Summary UCSB. (Word Document.) 
 
 
Post N=16 


27. WRI 10 Pre and Post Test. Spring 2009. Pre-Test Questionnaire. (Word 
Document.) 



http://ucmercedlibrary.info/images/WASC/iPod_touch_2009_2010/ipod_library_assessment_ques_in_wri1_eval_fall09%20.doc�

http://ucmercedlibrary.info/images/WASC/wri_10_fall09/lib_ques_for_wri10_course_eval_fall09.pdf�

http://ucmercedlibrary.info/images/WASC/wri_10_fall09/wri10_ques_course_eval_fall_2009_summary.pdf�

http://ucmercedlibrary.info/images/WASC/wri10_pre_post/wri10_pre_post_fall_08/WRI%2010%20data%20results%20fall%2008/WRI_10%20_pre_%20post_n10_students_took_both_fall%2008.doc�

http://ucmercedlibrary.info/images/WASC/wri10_pre_post/wri10_pre_post_fall_08/WRI%2010%20data%20results%20fall%2008/WRI_10%20_pre_%20post_n10_students_took_both_fall%2008.doc�

http://ucmercedlibrary.info/images/WASC/wri10_pre_post/wri10_pre_post_fall_08/WRI%2010%20data%20results%20fall%2008/wri10_posttest_freqs_fall08.pdf�

http://ucmercedlibrary.info/images/WASC/wri10_pre_post/wri10_pre_post_fall_08/WRI%2010%20data%20results%20fall%2008/wri10_pretest_freq_observations_fall08.pdf�

http://ucmercedlibrary.info/images/WASC/wri10_pre_post/wri10_pre_post_fall_08/WRI10%20instruments%20fall%2008/wri10_posttest_ques_survey_fall08.doc�

http://ucmercedlibrary.info/images/WASC/wri10_pre_post/wri10_pre_post_fall_08/WRI10%20instruments%20fall%2008/wri10_pretest_fall08.doc�

http://ucmercedlibrary.info/images/WASC/wri10_pre_post/wri10_pre_post_fall_08/WRI10%20instruments%20fall%2008/wri10_rubric_evaluate_bibs_fall08.doc�

http://ucmercedlibrary.info/images/WASC/wri10_pre_post/wri10_pre_post_spr_09/WRI%2010%20data%20results%20spr%2009/wri10_chart_ques_improvement_pre_to_post_spr_09.xls�

http://ucmercedlibrary.info/images/WASC/wri10_pre_post/wri10_pre_post_spr_09/WRI%2010%20data%20results%20spr%2009/wri10_chart_ques_improvement_pre_to_post_spr_09.xls�

http://ucmercedlibrary.info/images/WASC/wri10_pre_post/wri10_pre_post_spr_09/WRI%2010%20data%20results%20spr%2009/wri10_post_output_with_comments_spr_09.pdf�
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28. WRI 10 Pre and Post Test. Spring 2009. Post-Test Questionnaire with Survey. 
(Word Document.) 
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Spring 2010 
 Pre N=143 


30. Writing 10. Spring 2010. Data Results. Initial Analysis Summary UCSB. (Word 
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UC Merced Library Graduating Student Exit Survey 
 
 
Q. 1 
While classes were in session, how often did you use the UC Merced Library building as 
a place to study? 
  Never 
  Occasionally 
  At least once a week 
  More than once a week 
  Nearly every day 
 
Q. 2 
How many UC Merced Library instruction sessions did you attend during your time at 
UC Merced? [Skips to Question 4 if the answer is zero.] 
  Zero 
  One 
  Two 
  Three 
  Four 
  Five or more 
Q. 3 
The instruction I received from UC Merced Library contributed to my success as a 
student at UC Merced. 
  Strongly Disagree 
  Disagree 
  Neutral  
  Agree 
  Strongly Agree 
 
Q. 4 Respond to the following statements.   
The UC Merced Library did a good job of informing me about 
its services and the information resources it provides to UC 
Merced students. 
The UC Merced Library building provided a good place for me 
to study alone. 
The UC Merced Library building provided a good place for 
group study. 
The UC Merced Library building provided an important place 
for me to socialize with fellow students. 
The UC Merced Library’s check-out laptops contributed to my 
success as a UC Merced Student. 
A UC Merced Library laptop was available to me when I 
needed one. 
When I needed human assistance in using the UC Merced 
Library’s information resources or services, it was easy for me 


 Strongly Disagree 
 Disagree 
 Neutral  
 Agree 
 Strongly Agree 
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to find someone to assist me. 
I received knowledgeable assistance at the Library’s services 
desks. 
I received friendly, courteous assistance at the Library’s 
services desks. 
When using the UC Merced Library’s information resources or 
services, the assistance I received from library staff was 
helpful to me.  
When using the UC Merced Library’s information resources or 
services, I received assistance in a timely manner. 
 
Q. 5 
Check all the apply.  While a student at UC Merced,  
  I received assistance at a UC Merced Library service desk.  
  I contacted the UC Merced Library by email.  
  I contacted the UC Merced Library by telephone.  
  I contacted the UC Merced Library by text messaging.  
  I contacted a librarian through an online chat form or window.  
  I consulted with a UC Merced librarian.  
 
Q. 6 
How many times did you use Interlibrary loan (possibly via Melvyl Request) to obtain a 
book or article not available in the UC Merced Library in the last school year? 
  None 
  Once 
  2 - 5 times 
  6 - 9 times 
  10 or more times 
 
Q. 7 Respond to the following statements. 
When requesting resources through Interlibrary loan or those 
in the UC Merced Library, I was adequately informed about the 
status of the items in a timely manner.  
I was able to easily navigate the UC Merced Library’s website 
to find the information I needed to know about the library’s 
services and its resources. 
The print and electronic information resources provided by the 
UC Merced Library contributed to my success as a UC Merced 
student.  
 


 Strongly Disagree 
 Disagree 
 Neutral  
 Agree 
 Strongly Agree 


 
Q. 9 
During your time at UC Merced, what have you valued most at the UC Merced Library? 
 ______________________________________________________________ 
 ______________________________________________________________ 
 ______________________________________________________________ 
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Q. 10 
What do you think the UC Merced Library could do better? 
 ______________________________________________________________ 
 ______________________________________________________________ 
 ______________________________________________________________ 
 
Q. 11 
I worked as a student assistant in the library while attending UC Merced. 
  Yes 
  No 
 
Q. 12 
I would be willing to be contacted to participate in a focus group on UC Merced Library 
services.  A focus group is a group discussion to solicit your opinions.  Participants will 
receive a $25.00 gift certificate for the Bobcat Bookstore for an hour of their time.  [If No, 
Skip to Qlast] 
  Yes (if needed we will ask for their UC Merced email again) 
  No 
 
 
Thank you for participating! 
 
 
* Also collected student gender, school affiliation (Engineering, Natural Science or 
SSHA), student type (undergrad or graduate) and education of each parent via existing 
student data. 
 







Assessing Library Services, Resources & Space 
Survey and Focus Groups with Graduating Students – Spring 2009 
 
In March 2009 the UC Merced Library launched a survey, facilitated by Institutional Planning & Analysis, to undergrad and graduate 
students scheduled to graduate between May and December 2009.  The intent of the survey was to determine how and to what 
extent students used the library and their level of satisfaction with the library (space, resources, and services).  Those students who 
completed the survey (59 total) were asked if they would be willing to be contacted to participate in a follow-up focus group.  From 
these volunteers and some additional recruits, we conducted four focus groups in April 2009 using a moderator from the campus’s 
Center for Teaching and Research Excellence (CRTE).  Two of the focus groups consisted of graduating students who already 
worked at the library (7 and 9 participants) and the two remaining focus groups consisted of graduating students who did not work at 
the library (6 and 8 participants).  As a result of the survey and focus group findings, we have outlined the primary strengths and 
areas of concern brought to the library’s attention and have outlined actions in response to these findings. 
 
Key Findings: 
 
Section A: 
What Are We Doing Right? 
 
1. We are providing a quality collection that students are using for their academic work. 
Students recognized the valuable resources provided by the library and favorably referred to the availability and usefulness of the 
databases, journals, and articles available to them. 
 
 
Quotes: 


• “The databases provided me with valuable resources for several projects.” 
• “great amount of peer-reviewed journals” 
• “The databases have been very helpful for my research projects.  I felt confident in finding what I needed in order to write my 


papers.” 
• “The library resources are really excellent here.” 
• "I love the online databases…. That's probably my favorite service that they offer."   
 


 
Context/Background:  The Library does offer a robust collection of resources to the UC Merced community in support of the 
academic offerings and research needs.   As a University of California library, the UC Merced Library is able to leverage its financial 
resources to gain access to the wide range of electronic information resources licensed by the California Digital Library on behalf of 
all the UC libraries and listed in the following table.  In addition to electronic resources, the library has access through Interlibrary 
Loan to the 35 million volumes that comprise the UC print collection.  On the local level, the library continues to build an online, print 
and DVD collection in support of instruction and research. 
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Action:   


• To the extent allowed by the availability of funds, the library will continue to participate in CDL consortial licenses for 
electronic resources.  The library will also continue to the best of its ability to purchase print books through its approval plan 
and to respond to faculty requests for books, online journals and DVDs. (Ongoing) 


 
Note: Particularly in the focus groups, student expressed some frustration at the difficulty of using databases and noted that they like 
the ease of a search engine such as Google Scholar.  At least one individual expressed difficulty identifying appropriate search tools. 
 
Action:  


• We have tagged recommended databases with a star icon in an effort to explicitly highlight some of the databases that may 
be of most interest to our library users.  For example on the General Engineering page, the icon draws attention to seven of 
the databases from a list of 17. http://ucmercedlibrary.info/dblistmain.html?subject=e_general_databases (Completed) 


 
• In our database listing, we have included links to subsets of databases based on assignment requirements.  These subset 


options limit a search to a specific number of resources within a database and can direct students to a group of acceptable 
resources for a specific course or assignment. (Completed) 


o Selected Political Science Sources (from Academic Search Complete) 
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http://ucmercedlibrary.info/dblistmain.html?subject=e_general_databases





o Selected Science News Sources (from Academic Search Complete) 
o Selected Magazine Sources (from Academic Search Complete) 


 
 
2. We are providing a versatile and welcoming physical space that meets multiple needs. 
Students like the physical space and its ability to meet various needs.  Several noted that they use it for quiet and group study and 
view the facility as a welcoming, aesthetically appealing and relaxed environment which allows food and drink. 
 
 
Quotes: 


• “The library is the only place I can really sit down and focus and work on important things because it has few distractions and 
allows me to get what I need to get done.” 


• “The study areas provided a very welcoming environment for students to study. I loved how the library is so well lit and open 
with large tables.” 


• “I see the library is this kind of central important building in my academic experience." 
• "the library does help me focus and get away from people" 


 
 
Context/Background:  The UC Merced Library provides spaces to support a variety of activities, not all compatible with each other 
but all valid uses of library space. The library’s first floor provides a student-union atmosphere for eating and socializing, but the 
space is used for study as well. The upper floors provide collaborative workrooms for group study; these rooms are in high demand 
and are in use from opening until closing when classes are in session. Throughout the library, traditional library tables are used for 
individual study but are also used by groups working on projects or studying together. The soft-seating areas are used in ways 
similar to the table, with student re-arranging the soft seating to meet their needs. The library also provides spacious carrels for 
individual study.  
 
Action:   


• We will continue to provide a space that serves multiple purposes.  We are aware that both study and social places are 
needed for students on campus.  Our goal is to provide that balance to serve as many student needs as possible while 
ensuring that students’ academic needs are met.  (Ongoing) 


 
Note: Though students made many positive comments concerning library space a number of other students found it too noisy to 
study and wished for more collaborative study space.  *See Section B #1.  
 
3. We are providing valuable services. 
Students appreciate several services available in the library particularly the loaner laptops program, Interlibrary loan, and printing 
capability. 
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Quotes: 


• “The ILL service was especially helpful since I was able to request whatever books/journal articles I could find.” 
• “laptop rentals and ILL were the best resources used.” 
• "I think that's [the laptop program's] genius." 
• "I think that's [ILL's] really important because then it doesn't limit me to what I can … use in my research." 
• “I value … printing access even from my own computer.” 
 


 
Context/Background:  The UC Merced Library opened in 2005 with 200 laptops available to users for a 4 hour loan period.   The 
Library provided this service as a means for students to access the library resources though students have also used this for 
additional purposes due to the full productivity suite of software.   
 
The Interlibrary Loan service has also been extremely popular for many users.  Students, faculty, and staff can request items not 
available locally for no additional charge.  Many items are borrowed from other UC campuses though items are also brought in from 
libraries around the world.   
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In addition, users have been able to print in the library by connecting through the campus’ UCMGlobal Print Queue and sending print 
jobs to one of three printers available in the library or to another printer on campus. 
 
Action:  


• Laptops continue to be available for checkout.  However, due to the growing student population coupled with a limited number 
of laptops available, we expect that some students will not always have a laptop available to them for checkout.  Interestingly, 
our student assistant workers voiced the strongest support for the laptop service.  At the same time, our circulation statistics 
show a decline in laptop circulation per student which could indicate less demand for this service, but it could also indicate 
that laptops are not as readily available to students who want them since the number of laptops in circulation has declined 
since 2005/2006 due to equipment attrition and need for more laptops for library instruction. We will continue to evaluate the 
needs of students and priorities for library services to determine the long-range plans for this program. (Ongoing)   
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Action:  


• The Interlibrary Loan service continues to be a valuable service with the number of requests growing each year.  The library 
will continue to provide this service and more staffing hours will be available for ILL in August 2009.  (Ongoing & In Progress) 


 
• Though many users noted that they used this service heavily, others were unaware that they could request resources.  As a 


result, library staff will continue to make users aware of this service through instruction opportunities, orientation 
presentations, and communication tools e.g. digital signage.  (Ongoing & In Progress) 


 
• Continue to improve printing capabilities.  Though students expressed an appreciation for print services in the library, there 


were also numerous comments regarding its lack of reliability.  *See Section B#2 below. (In Progress) 
 
4. We are providing friendly, courteous assistance to our users.  
Students made several comments positive comments regarding the willing and helpful assistance they received. 
 
Quotes: 


• “I also appreciated the willingness of the librarians in helping me learn how to use the online resources.” 
• “Very professional / Very helpful." 
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Context/Background:  Everyday users of the library will interact most often with our student assistants and occasionally 
paraprofessional staff at the main service points (Helpdesk, 1st floor and Library Services Desk, 2nd floor).  We rely heavily on our 
student assistants to provide strong customer service.  Users are most likely to interact with the librarians during an instruction 
session, orientation program, research consultation appointment, virtual chat session, or involvement in a special research project. 
 


 
 
On the survey portion, we scored more highly on providing friendly, courteous assistance than we did on providing knowledgeable 
assistance.  However, we did receive extremely positive comments from individuals who had visited librarians for research help.   
 
Action:  


• We are revising portions of our student assistant training this summer 2009 to support their knowledge and skills to provide 
excellent customer service.  (In Progress) 


 
• The librarians will continue to be very involved in summer orientations.  This is an opportunity to introduce incoming students 


to library staff and services.  (Ongoing) 
 


• Librarians are making the process of transferring research related questions to librarians easier and more explicit for our 
student assistants through training and technology (e.g. walkie talkies). (In Progress)  
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• In fall 2009, the librarians are training some student library assistants to offer roving reference assistance to Library users in 


an effort to increase both the level and visibility of research help available to the library users. (In Progress) 
 


• To raise awareness of the librarians and the services they offer, we are going to profile our staff on the digital signage and on 
the website more prominently for fall 09.  (In Progress)  


 
 
Section B: 
What Needs Improvement? 
 
1. Students expressed that there was not enough available quiet study space. 
Even though many students indicated that they did use the library for quiet study space and found this valuable, many others found it 
too noisy for quiet study and wanted quiet to be enforced at least in designated areas.  Some individuals thought the noise was 
merely cumulative while others thought individuals were sometimes just disrespectful of others’ needs.  Yet, we also heard that 
students liked having both social and study spaces available.  Some of the noise was also attributed to the tours that take place in 
the library.   
 
 
Quotes: 


• "UC Merced doesn't have a floor where you can listen to music and talk with your friends, and another floor for people who do 
want quiet to study." 


• "during the week like on a Monday or Tuesday, it's not someplace I would come to study" 
• "It just gets frustrating when you're trying to crank out a paper or something and people just don't respect that." 
• “Make people shut up in the library so that we can actually focus and study.” 
• “Controlling the amount of idle chatter and noise that occurs throughout the library.  It is distracting and not conducive to the 


studying environment.” 
• “The library needs to be more quiet hands down. Considering the acoustics of the building...noise from the second floor 


travels all the way up to the fourth and it is sometimes very distracting.” 
• “keeping the noise down would be better, there are times when some students get loud and library staff can not be found to 


quite [sic] the noise” 
 
 
Context/Background:  The library opened its doors in September 2005 to approximately ~875 students.  The small number of 
students made it easy for them to find a quiet or collaborative place to study in the library.  Since that time, the student population 
has steadily grown while the number of seats and collaborative work rooms in the library has remained the same.  In light of this 
growth, noise has increasingly become an issue even though students appreciate the relaxed atmosphere of the library and its 
versatility to accommodate both study and social space.  The graph below shows increased density/occupancy during final exam 
week from spring 2006 through fall 2008.   
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Action:   


• Due to the number and intensity of the noise complaints, the need to support academic endeavors, and the growing student 
population, the library is designating areas of the 4th floor for quiet or silent study. (In Progress) 


 
o KL 460 is being converted to a silent study room.  
o McFadden-Willis reading room is being designated as a silent study room.  
o Signage will be added in the elevators on the internal staircase, outside McFadden and on digital displays to make 


users aware of this change and expectation.   
 


• Library staff has consulted with Student Affairs staff to more effectively manage tours of the library building to prevent noisy 
interruptions and to preserve the quiet study zone of the 4th floor. Implementation will be monitored.  (In Progress)   


 
• In fall 09, student assistants will sweep the library every hour in the evening.  Part of their duties will be to monitor noise on 


the 4th floor.  If students find that individuals are not treating the 4th floor as a quiet study area, they can ask for assistance at 
the 2nd floor Library Services Desk. (In Progress) 
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2. Students noted that they like the ability to print in the library but that the service is notoriously unreliable. 
 
 
Quotes: 


• “improve printing troubleshooting instead of juggling the problem between the help desk and IT” 
• "printing. And their difficulties. Equals doom" 
• "Any odd day of the week you might be lucky and the printers will be working." 
• "Low on paper and low on ink all the time." 
• “Make the UCM Global Print usable. Most times the laptops won't access the print network or do so with great difficulty. Also 


get better copier/printers...the Xerox is hard to use and breaks down too much.” 
• “The printers in all the floors of the library are HIGHLY unreliable.” 
 


 
Context/Background: 
Printing services available in the library are provided through administrative services on campus.  To date, printers have been 
located on each floor of the library (Rooms 299, 399 and 499).  Students send print jobs via UCM Global Print and retrieve those 
print jobs using their CatCard.  Though the library has limited control over the printing services, library staff are often asked to 
respond to printing questions and concerns.  Overall, printing has been a valued yet unreliable service.     
 
Action:  


• Library staff has met with key players on campus to take steps to resolve printing unreliability.  The two black and white 
printers will be replaced.  All printers (2 black & white and 1 color) will be moved to room 369.  If one printer is malfunctioning, 
a student can retrieve the print job from another printer in the same room rather than moving to another floor.  (In Progress) 


 
• Student assistants will be provided with more explicit training in how to best respond to printing questions and how to perform 


basic troubleshooting. (In Progress) 
 
3. Students noted that they liked the collaborative study rooms but that it was almost impossible to ever find one available.  
They also thought a minimum of two individuals should occupy a collaborative study room.  
 
 
Quotes: 


• “Have the study rooms by reservation or enforce a minimum of two people in the room” 
• "it drives me absolutely insane when I'm with a group of people and we want to go in the room and every single room on the 


floor only has one student in it" 
• "I think there should be at least two or three people reserving." 
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Context/Background: 
To date, the collaborative work rooms have been made available on a first come, first served basis with no time limit or minimum 
occupancy.  They have been very popular and are rarely empty during fall and spring semesters.   
 
Action:  


• In an effort to share collaborative work room space more equitably, the library is collaborating with the campus Information 
Technology department to implement an online room reservation system which would allow students to reserve a 
collaborative study room in advance for a maximum number of hours per day and with a minimum number of individuals.  (In 
Progress) 


 
As noted by one participant, it is possible that individuals are using a collaborative work room to escape the noise.  In this way, the 
noise complaints and the collaborative work room issue may be related.  Library staff is working to create more areas for quiet study 
so individuals can have suitable areas for individual work.  Beginning in fall 2009, the fourth floor will be designated as a quiet zone 
so that those who need to study or read without distractions have a refuge. One seminar room on the fourth floor will be designated 
as a silent study area.  *See Section B#1 for details. (In Progress)   
 
4. Students expressed a desire for more print books in the collection.  This sentiment surfaced in the survey but did not 
receive the same attention in the focus groups.   
 
 
Quotes: 
“needs more books in the library rather than just having a plethora of them online” 
“Have a larger selection of books and novels” 
“WE NEED MORE BOOKS!!! I had to request Interlibrary Loan materials several times while here because we don’t have many 
books.” 
 
 
Background/Context: 
The library has approximately 78,000 items (e.g. books, DVDs) in its collection which represents a small portion of the total collection 
available to UC Merced students, faculty and staff.  The majority of the library collection is available online: 540,000 online books, 
22,400 online journals, 300 databases etc. and the UC Merced community benefits from the larger UC collection.  Arguably print 
books have an appeal to many, yet online resources also have the distinct advantage of increased access via the internet whether on 
or off the campus network.  While books circulated 8,817 times during fiscal year 2008-2009, there were over 5,000 full-text article 
downloads for a single online journal, Science, in 2008 which speaks to the popularity and use of online resources. 
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UC Merced continues to grow its print collection with 17,610 additions last year (08/09).  For 2008-2009, approximately 50% of the 
total library budget was spent on collections.  Yet with continuing fiscal restraints, new additions to the print collection will not grow 
significantly in the coming years.  However, the larger local collection will continue to grow in support of UC Merced instruction and 
research.   
 
Action:  


• Increase communication of new titles that are available to the UC Merced community. (In Progress) 
 


• Continue to leverage our UC ties to bring students the resources they need to support their academic success.  We are 
committed to providing Interlibrary Loan services to share resources so that users can request and receive items that may not 
be available at UC Merced or not held in a user’s preferred format (e.g. print).  (On-going) 
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Frequency Table 
 
 gender2  Gender of Respondent 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Male 30 50.8 50.8 50.8 
Female 29 49.2 49.2 100.0 


Valid 


Total 59 100.0 100.0   
 
 
 firstgen2  Are you a first generation student? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 26 44.1 48.1 48.1 
No 28 47.5 51.9 100.0 


Valid 


Total 54 91.5 100.0   
Missing System 5 8.5     
Total 59 100.0     


 
 
 Rank2  Class Rank-Recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Undergraduate 47 79.7 90.4 90.4 
Graduate 5 8.5 9.6 100.0 


Valid 


Total 52 88.1 100.0   
Missing System 7 11.9     
Total 59 100.0     


 
 
 School2  School of study-recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Engineering 6 10.2 11.3 11.3 
Natural sciences 18 30.5 34.0 45.3 
School of Social 
Sciences, Humanities 
and Arts 


24 40.7 45.3 90.6 


Division of Graduate 
Studies 5 8.5 9.4 100.0 


Valid 


Total 53 89.8 100.0   
Missing System 6 10.2     
Total 59 100.0     


 







Crosstabs 
 
q1  First Key Term or Concept * gender2  Gender of Respondent 
 
 


gender2  Gender of 
Respondent  


    Male Female Total 
Count 1 3 4 Never 
% within gender2  
Gender of Respondent 3.3% 10.3% 6.8% 


Count 9 5 14 Occasionally 
% within gender2  
Gender of Respondent 30.0% 17.2% 23.7% 


Count 4 7 11 At least once a week 
% within gender2  
Gender of Respondent 13.3% 24.1% 18.6% 


Count 9 3 12 More than one a week 
% within gender2  
Gender of Respondent 30.0% 10.3% 20.3% 


Count 7 11 18 


q1  First 
Key Term or 
Concept 


Nearly every day 
% within gender2  
Gender of Respondent 23.3% 37.9% 30.5% 


Count 30 29 59 Total 
% within gender2  
Gender of Respondent 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 6.835(a) 4 .145 
Likelihood Ratio 7.053 4 .133 
Linear-by-Linear 
Association .057 1 .811 


N of Valid Cases 
59     


a  2 cells (20.0%) have expected count less than 5. The minimum expected count is 1.97. 
 
 







q1  First Key Term or Concept * firstgen2  Are you a first generation student? 
 
 


firstgen2  Are you a first 
generation student?  


    Yes No Total 
Count 1 1 2 Never 
% within firstgen2  
Are you a first 
generation student? 


3.8% 3.6% 3.7% 


Count 5 7 12 Occasionally 
% within firstgen2  
Are you a first 
generation student? 


19.2% 25.0% 22.2% 


Count 5 5 10 At least once a week 
% within firstgen2  
Are you a first 
generation student? 


19.2% 17.9% 18.5% 


Count 7 5 12 More than one a week 
% within firstgen2  
Are you a first 
generation student? 


26.9% 17.9% 22.2% 


Count 8 10 18 


q1  First 
Key Term or 
Concept 


Nearly every day 
% within firstgen2  
Are you a first 
generation student? 


30.8% 35.7% 33.3% 


Count 26 28 54 Total 
% within firstgen2  
Are you a first 
generation student? 


100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square .816(a) 4 .936 
Likelihood Ratio .818 4 .936 
Linear-by-Linear 
Association .016 1 .899 


N of Valid Cases 
54     


a  3 cells (30.0%) have expected count less than 5. The minimum expected count is .96. 
 
 







q1  First Key Term or Concept * Rank2  Class Rank-Recoded 
 
 


Rank2  Class Rank-
Recoded  


    
Undergrad


uate Graduate Total 
Count 2 2 4 Never 
% within Rank2  Class 
Rank-Recoded 4.3% 40.0% 7.7% 


Count 10 2 12 Occasionally 
% within Rank2  Class 
Rank-Recoded 21.3% 40.0% 23.1% 


Count 9 1 10 At least once a week 
% within Rank2  Class 
Rank-Recoded 19.1% 20.0% 19.2% 


Count 10 0 10 More than one a week 
% within Rank2  Class 
Rank-Recoded 21.3% .0% 19.2% 


Count 16 0 16 


q1  First 
Key Term or 
Concept 


Nearly every day 
% within Rank2  Class 
Rank-Recoded 34.0% .0% 30.8% 


Count 47 5 52 Total 
% within Rank2  Class 
Rank-Recoded 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 10.961(a) 4 .027 
Likelihood Ratio 10.061 4 .039 
Linear-by-Linear 
Association 8.018 1 .005 


N of Valid Cases 
52     


a  6 cells (60.0%) have expected count less than 5. The minimum expected count is .38. 
 
 







q1  First Key Term or Concept * School2  School of study-recoded 
 
 


    School2  School of study-recoded  


    Engineering 
Natural 


sciences 


School of 
Social 


Sciences, 
Humanities 


and Arts 


Division of 
Graduate 
Studies Total 


q1  First 
Key Term 
or Concept 


Never Count 
0 1 1 2 4 


    % within School2  
School of study-recoded .0% 5.6% 4.2% 40.0% 7.5% 


  Occasionally Count 2 2 6 2 12 
    % within School2  


School of study-recoded 33.3% 11.1% 25.0% 40.0% 22.6% 


  At least once a week Count 2 3 4 1 10 
    % within School2  


School of study-recoded 33.3% 16.7% 16.7% 20.0% 18.9% 


  More than one a 
week 


Count 2 5 4 0 11 


    % within School2  
School of study-recoded 33.3% 27.8% 16.7% .0% 20.8% 


  Nearly every day Count 0 7 9 0 16 
    % within School2  


School of study-recoded .0% 38.9% 37.5% .0% 30.2% 


Total Count 6 18 24 5 53 
  % within School2  


School of study-recoded 100.0% 100.0% 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 17.062(a) 12 .147 
Likelihood Ratio 18.195 12 .110 
Linear-by-Linear 
Association 1.636 1 .201 


N of Valid Cases 
53     


a  17 cells (85.0%) have expected count less than 5. The minimum expected count is .38. 
 
 







q2  How many UC Merced Library instruction sessions did you attend during 
your time at UC Merced? * gender2  Gender of Respondent 
 
 


gender2  Gender of 
Respondent  


    Male Female Total 
Count 6 5 11 Zero 
% within gender2  
Gender of Respondent 20.0% 17.2% 18.6% 


Count 4 5 9 One 
% within gender2  
Gender of Respondent 13.3% 17.2% 15.3% 


Count 9 5 14 Two 
% within gender2  
Gender of Respondent 30.0% 17.2% 23.7% 


Count 4 4 8 Three 
% within gender2  
Gender of Respondent 13.3% 13.8% 13.6% 


Count 4 5 9 Four 
% within gender2  
Gender of Respondent 13.3% 17.2% 15.3% 


Count 3 5 8 


q2  How many UC Merced 
Library instruction 
sessions did you attend 
during your time at UC 
Merced? 


Five or more 
% within gender2  
Gender of Respondent 10.0% 17.2% 13.6% 


Count 30 29 59 Total 
% within gender2  
Gender of Respondent 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 1.940(a) 5 .857 
Likelihood Ratio 1.961 5 .855 
Linear-by-Linear 
Association .525 1 .469 


N of Valid Cases 
59     


a  8 cells (66.7%) have expected count less than 5. The minimum expected count is 3.93. 
 
 







q2  How many UC Merced Library instruction sessions did you attend during 
your time at UC Merced? * firstgen2  Are you a first generation student? 
 
 


firstgen2  Are you a first 
generation student?  


    Yes No Total 
Count 1 6 7 Zero 
% within firstgen2  
Are you a first 
generation student? 


3.8% 21.4% 13.0% 


Count 3 6 9 One 
% within firstgen2  
Are you a first 
generation student? 


11.5% 21.4% 16.7% 


Count 5 8 13 Two 
% within firstgen2  
Are you a first 
generation student? 


19.2% 28.6% 24.1% 


Count 6 2 8 Three 
% within firstgen2  
Are you a first 
generation student? 


23.1% 7.1% 14.8% 


Count 5 4 9 Four 
% within firstgen2  
Are you a first 
generation student? 


19.2% 14.3% 16.7% 


Count 6 2 8 


q2  How many UC Merced 
Library instruction 
sessions did you attend 
during your time at UC 
Merced? 


Five or more 
% within firstgen2  
Are you a first 
generation student? 


23.1% 7.1% 14.8% 


Count 26 28 54 Total 
% within firstgen2  
Are you a first 
generation student? 


100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 9.314(a) 5 .097 
Likelihood Ratio 9.904 5 .078 
Linear-by-Linear 
Association 7.214 1 .007 


N of Valid Cases 
54     


a  10 cells (83.3%) have expected count less than 5. The minimum expected count is 3.37. 
 
 







q2  How many UC Merced Library instruction sessions did you attend during 
your time at UC Merced? * Rank2  Class Rank-Recoded 
 
 


Rank2  Class Rank-Recoded  


    Undergraduate Graduate Total 
Count 7 4 11 Zero 
% within Rank2  Class Rank-
Recoded 14.9% 80.0% 21.2% 


Count 7 0 7 One 
% within Rank2  Class Rank-
Recoded 14.9% .0% 13.5% 


Count 12 1 13 Two 
% within Rank2  Class Rank-
Recoded 25.5% 20.0% 25.0% 


Count 7 0 7 Three 
% within Rank2  Class Rank-
Recoded 14.9% .0% 13.5% 


Count 9 0 9 Four 
% within Rank2  Class Rank-
Recoded 19.1% .0% 17.3% 


Count 5 0 5 


q2  How many UC Merced 
Library instruction sessions did 
you attend during your time at 
UC Merced? 


Five or more 
% within Rank2  Class Rank-
Recoded 10.6% .0% 9.6% 


Count 47 5 52 Total 
% within Rank2  Class Rank-
Recoded 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 12.090(a) 5 .034 
Likelihood Ratio 11.450 5 .043 
Linear-by-Linear 
Association 6.774 1 .009 


N of Valid Cases 
52     


a  7 cells (58.3%) have expected count less than 5. The minimum expected count is .48. 
 
 







q2  How many UC Merced Library instruction sessions did you attend during 
your time at UC Merced? * School2  School of study-recoded 
 
 


    School2  School of study-recoded  


    Engineering 
Natural 


sciences 


School of 
Social 


Sciences, 
Humanities 


and Arts 


Division of 
Graduate 
Studies Total 


Zero Count 2 1 4 4 11 
  % within School2  


School of study-
recoded 


33.3% 5.6% 16.7% 80.0% 20.8% 


One Count 2 6 0 0 8 
  % within School2  


School of study-
recoded 


33.3% 33.3% .0% .0% 15.1% 


Two Count 0 7 5 1 13 
  % within School2  


School of study-
recoded 


.0% 38.9% 20.8% 20.0% 24.5% 


q2  How many UC 
Merced Library 
instruction sessions did 
you attend during your 
time at UC Merced? 


Three Count 1 1 5 0 7 
    % within School2  


School of study-
recoded 


16.7% 5.6% 20.8% .0% 13.2% 


  Four Count 1 2 6 0 9 
    % within School2  


School of study-
recoded 


16.7% 11.1% 25.0% .0% 17.0% 


  Five or 
more 


Count 0 1 4 0 5 


    % within School2  
School of study-
recoded 


.0% 5.6% 16.7% .0% 9.4% 


Total Count 6 18 24 5 53 
  % within School2  


School of study-
recoded 


100.0% 100.0% 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 31.286(a) 15 .008 
Likelihood Ratio 35.077 15 .002 
Linear-by-Linear 
Association .079 1 .779 


N of Valid Cases 
53     


a  23 cells (95.8%) have expected count less than 5. The minimum expected count is .47. 
 
 







q3  The instruction I received from UC Merced Library contributed to my success 
as a student at UC Merced. * gender2  Gender of Respondent 
 
 


gender2  Gender of 
Respondent  


    Male Female Total 
Count 1 6 7 Strongly agree 
% within gender2  
Gender of Respondent 4.2% 25.0% 14.6% 


Count 15 10 25 Agree 
% within gender2  
Gender of Respondent 62.5% 41.7% 52.1% 


Count 6 7 13 Neutral 
% within gender2  
Gender of Respondent 25.0% 29.2% 27.1% 


Count 2 0 2 Disagree 
% within gender2  
Gender of Respondent 8.3% .0% 4.2% 


Count 0 1 1 


q3  The instruction I 
received from UC Merced 
Library contributed to my 
success as a student at UC 
Merced. 


Strongly Disagree 
% within gender2  
Gender of Respondent .0% 4.2% 2.1% 


Count 24 24 48 Total 
% within gender2  
Gender of Respondent 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 7.648(a) 4 .105 
Likelihood Ratio 9.205 4 .056 
Linear-by-Linear 
Association .731 1 .393 


N of Valid Cases 
48     


a  6 cells (60.0%) have expected count less than 5. The minimum expected count is .50. 
 
 







q3  The instruction I received from UC Merced Library contributed to my success 
as a student at UC Merced. * firstgen2  Are you a first generation student? 
 
 


firstgen2  Are you a first 
generation student?  


    Yes No Total 
Count 4 3 7 Strongly agree 
% within firstgen2  
Are you a first 
generation student? 


16.0% 13.6% 14.9% 


Count 15 9 24 Agree 
% within firstgen2  
Are you a first 
generation student? 


60.0% 40.9% 51.1% 


Count 5 8 13 Neutral 
% within firstgen2  
Are you a first 
generation student? 


20.0% 36.4% 27.7% 


Count 1 1 2 Disagree 
% within firstgen2  
Are you a first 
generation student? 


4.0% 4.5% 4.3% 


Count 0 1 1 


q3  The instruction I 
received from UC Merced 
Library contributed to my 
success as a student at UC 
Merced. 


Strongly Disagree 
% within firstgen2  
Are you a first 
generation student? 


.0% 4.5% 2.1% 


Count 25 22 47 Total 
% within firstgen2  
Are you a first 
generation student? 


100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 3.157(a) 4 .532 
Likelihood Ratio 3.553 4 .470 
Linear-by-Linear 
Association 1.804 1 .179 


N of Valid Cases 
47     


a  6 cells (60.0%) have expected count less than 5. The minimum expected count is .47. 
 
 







q3  The instruction I received from UC Merced Library contributed to my success 
as a student at UC Merced. * Rank2  Class Rank-Recoded 
 
 


Rank2  Class Rank-
Recoded  


    Undergraduate Graduate Total 
Count 6 0 6 Strongly 


agree % within Rank2  
Class Rank-Recoded 15.0% .0% 14.6% 


Count 19 1 20 Agree 
% within Rank2  
Class Rank-Recoded 47.5% 100.0% 48.8% 


Count 12 0 12 Neutral 
% within Rank2  
Class Rank-Recoded 30.0% .0% 29.3% 


Count 2 0 2 Disagree 
% within Rank2  
Class Rank-Recoded 5.0% .0% 4.9% 


Count 1 0 1 


q3  The instruction I received from UC Merced Library 
contributed to my success as a student at UC Merced. 


Strongly 
Disagree % within Rank2  


Class Rank-Recoded 2.5% .0% 2.4% 


Count 40 1 41 Total 
% within Rank2  
Class Rank-Recoded 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 1.076(a) 4 .898 
Likelihood Ratio 1.462 4 .833 
Linear-by-Linear 
Association .133 1 .715 


N of Valid Cases 
41     


a  7 cells (70.0%) have expected count less than 5. The minimum expected count is .02. 
 
 







q3  The instruction I received from UC Merced Library contributed to my success 
as a student at UC Merced. * School2  School of study-recoded 
 
 


    School2  School of study-recoded  


    Engineering 
Natural 


sciences 


School of 
Social 


Sciences, 
Humanities 


and Arts 


Division 
of 


Graduate 
Studies Total 


Strongly agree Count 0 3 3 0 6 
  % within School2  


School of study-
recoded 


.0% 17.6% 15.0% .0% 14.3% 


Agree Count 3 5 11 1 20 
  % within School2  


School of study-
recoded 


75.0% 29.4% 55.0% 100.0% 47.6% 


q3  The instruction I 
received from UC 
Merced Library 
contributed to my 
success as a student at 
UC Merced.  


Neutral Count 1 6 6 0 13 
    % within School2  


School of study-
recoded 


25.0% 35.3% 30.0% .0% 31.0% 


  Disagree Count 0 2 0 0 2 
    % within School2  


School of study-
recoded 


.0% 11.8% .0% .0% 4.8% 


  Strongly 
Disagree 


Count 0 1 0 0 1 


    % within School2  
School of study-
recoded 


.0% 5.9% .0% .0% 2.4% 


Total Count 4 17 20 1 42 
  % within School2  


School of study-
recoded 


100.0% 100.0% 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 8.351(a) 12 .757 
Likelihood Ratio 10.322 12 .588 
Linear-by-Linear 
Association 1.032 1 .310 


N of Valid Cases 
42     


a  16 cells (80.0%) have expected count less than 5. The minimum expected count is .02. 
 
 







q4.a  The UC Merced Library did a good job of informing me about its services 
and the information resources it provides to UC Merced students. * gender2  
Gender of Respondent 
 
 


gender2  Gender of 
Respondent  


    Male Female Total 
Count 6 9 15 Strongly Agree 
% within gender2  
Gender of Respondent 20.0% 31.0% 25.4% 


Count 18 17 35 Agree 
% within gender2  
Gender of Respondent 60.0% 58.6% 59.3% 


Count 5 2 7 Neutral 
% within gender2  
Gender of Respondent 16.7% 6.9% 11.9% 


Count 0 1 1 Disagree 
% within gender2  
Gender of Respondent .0% 3.4% 1.7% 


Count 1 0 1 


q4.a  The UC Merced 
Library did a good job 
of informing me about 
its services and the 
information resources it 
provides to UC Merced 
students. 


Strongly Disagree 
% within gender2  
Gender of Respondent 3.3% .0% 1.7% 


Count 30 29 59 Total 
% within gender2  
Gender of Respondent 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 3.898(a) 4 .420 
Likelihood Ratio 4.717 4 .318 
Linear-by-Linear 
Association 1.403 1 .236 


N of Valid Cases 
59     


a  6 cells (60.0%) have expected count less than 5. The minimum expected count is .49. 
 
 







q4.a  The UC Merced Library did a good job of informing me about its services 
and the information resources it provides to UC Merced students. * firstgen2  Are 
you a first generation student? 
 
 


firstgen2  Are you a first 
generation student?  


    Yes No Total 
Count 9 6 15 Strongly Agree 
% within firstgen2  
Are you a first 
generation student? 


34.6% 21.4% 27.8% 


Count 16 17 33 Agree 
% within firstgen2  
Are you a first 
generation student? 


61.5% 60.7% 61.1% 


Count 1 4 5 Neutral 
% within firstgen2  
Are you a first 
generation student? 


3.8% 14.3% 9.3% 


Count 0 1 1 


q4.a  The UC Merced 
Library did a good job 
of informing me about 
its services and the 
information resources it 
provides to UC Merced 
students. 


Strongly Disagree 
% within firstgen2  
Are you a first 
generation student? 


.0% 3.6% 1.9% 


Count 26 28 54 Total 
% within firstgen2  
Are you a first 
generation student? 


100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 3.361(a) 3 .339 
Likelihood Ratio 3.874 3 .275 
Linear-by-Linear 
Association 2.999 1 .083 


N of Valid Cases 
54     


a  4 cells (50.0%) have expected count less than 5. The minimum expected count is .48. 
 
 







q4.a  The UC Merced Library did a good job of informing me about its services 
and the information resources it provides to UC Merced students. * Rank2  Class 
Rank-Recoded 
 
 


Rank2  Class Rank-
Recoded  


    
Undergrad


uate Graduate Total 
Count 13 0 13 Strongly Agree 
% within Rank2  Class 
Rank-Recoded 27.7% .0% 25.0% 


Count 30 2 32 Agree 
% within Rank2  Class 
Rank-Recoded 63.8% 40.0% 61.5% 


Count 4 2 6 Neutral 
% within Rank2  Class 
Rank-Recoded 8.5% 40.0% 11.5% 


Count 0 1 1 


q4.a  The UC Merced 
Library did a good job 
of informing me about 
its services and the 
information resources it 
provides to UC Merced 
students. 


Disagree 
% within Rank2  Class 
Rank-Recoded .0% 20.0% 1.9% 


Count 47 5 52 Total 
% within Rank2  Class 
Rank-Recoded 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 15.084(a) 3 .002 
Likelihood Ratio 10.320 3 .016 
Linear-by-Linear 
Association 10.061 1 .002 


N of Valid Cases 
52     


a  5 cells (62.5%) have expected count less than 5. The minimum expected count is .10. 
 
 







q4.a  The UC Merced Library did a good job of informing me about its services 
and the information resources it provides to UC Merced students. * School2  
School of study-recoded 
 
 


    School2  School of study-recoded  


    Engineering 
Natural 


sciences 


School of 
Social 


Sciences, 
Humanities 


and Arts 


Division of 
Graduate 
Studies Total 


Strongly 
Agree 


Count 1 6 6 0 13 


  % within School2  
School of study-
recoded 


16.7% 33.3% 25.0% .0% 24.5% 


Agree Count 5 8 17 2 32 


q4.a  The UC Merced 
Library did a good job 
of informing me about 
its services and the 
information resources 
it provides to UC 
Merced students.    % within School2  


School of study-
recoded 


83.3% 44.4% 70.8% 40.0% 60.4% 


  Neutral Count 0 4 1 2 7 
    % within School2  


School of study-
recoded 


.0% 22.2% 4.2% 40.0% 13.2% 


  Disagree Count 0 0 0 1 1 
    % within School2  


School of study-
recoded 


.0% .0% .0% 20.0% 1.9% 


Total Count 6 18 24 5 53 
  % within School2  


School of study-
recoded 


100.0% 100.0% 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 19.710(a) 9 .020 
Likelihood Ratio 16.249 9 .062 
Linear-by-Linear 
Association 2.329 1 .127 


N of Valid Cases 
53     


a  13 cells (81.3%) have expected count less than 5. The minimum expected count is .09. 
 
 







q4.b  The UC Merced Library building provided a good place for me to study 
alone. * gender2  Gender of Respondent 
 
 


gender2  Gender of 
Respondent  


    Male Female Total 
Count 6 5 11 Strongly Agree 
% within gender2  
Gender of Respondent 20.0% 17.9% 19.0% 


Count 13 15 28 Agree 
% within gender2  
Gender of Respondent 43.3% 53.6% 48.3% 


Count 5 6 11 Neutral 
% within gender2  
Gender of Respondent 16.7% 21.4% 19.0% 


Count 5 1 6 Disagree 
% within gender2  
Gender of Respondent 16.7% 3.6% 10.3% 


Count 1 1 2 


q4.b  The UC Merced 
Library building provided a 
good place for me to study 
alone. 


Strongly Disagree 
% within gender2  
Gender of Respondent 3.3% 3.6% 3.4% 


Count 30 28 58 Total 
% within gender2  
Gender of Respondent 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 2.926(a) 4 .570 
Likelihood Ratio 3.167 4 .530 
Linear-by-Linear 
Association .487 1 .485 


N of Valid Cases 
58     


a  4 cells (40.0%) have expected count less than 5. The minimum expected count is .97. 
 
 







q4.b  The UC Merced Library building provided a good place for me to study 
alone. * firstgen2  Are you a first generation student? 
 
 


firstgen2  Are you a first 
generation student?  


    Yes No Total 
Count 6 4 10 Strongly Agree 
% within firstgen2  
Are you a first 
generation student? 


23.1% 14.8% 18.9% 


Count 12 14 26 Agree 
% within firstgen2  
Are you a first 
generation student? 


46.2% 51.9% 49.1% 


Count 6 4 10 Neutral 
% within firstgen2  
Are you a first 
generation student? 


23.1% 14.8% 18.9% 


Count 2 3 5 Disagree 
% within firstgen2  
Are you a first 
generation student? 


7.7% 11.1% 9.4% 


Count 0 2 2 


q4.b  The UC Merced 
Library building provided a 
good place for me to study 
alone. 


Strongly Disagree 
% within firstgen2  
Are you a first 
generation student? 


.0% 7.4% 3.8% 


Count 26 27 53 Total 
% within firstgen2  
Are you a first 
generation student? 


100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 3.136(a) 4 .535 
Likelihood Ratio 3.914 4 .418 
Linear-by-Linear 
Association 1.094 1 .296 


N of Valid Cases 
53     


a  6 cells (60.0%) have expected count less than 5. The minimum expected count is .98. 
 
 







q4.b  The UC Merced Library building provided a good place for me to study 
alone. * Rank2  Class Rank-Recoded 
 
 


Rank2  Class Rank-Recoded  


    Undergraduate Graduate Total 
Count 9 1 10 Strongly Agree 
% within Rank2  Class 
Rank-Recoded 19.6% 20.0% 19.6% 


Count 22 2 24 Agree 
% within Rank2  Class 
Rank-Recoded 47.8% 40.0% 47.1% 


Count 9 1 10 Neutral 
% within Rank2  Class 
Rank-Recoded 19.6% 20.0% 19.6% 


Count 4 1 5 Disagree 
% within Rank2  Class 
Rank-Recoded 8.7% 20.0% 9.8% 


Count 2 0 2 


q4.b  The UC Merced Library 
building provided a good place 
for me to study alone. 


Strongly Disagree 
% within Rank2  Class 
Rank-Recoded 4.3% .0% 3.9% 


Count 46 5 51 Total 
% within Rank2  Class 
Rank-Recoded 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square .865(a) 4 .930 
Likelihood Ratio .941 4 .919 
Linear-by-Linear 
Association .039 1 .844 


N of Valid Cases 
51     


a  7 cells (70.0%) have expected count less than 5. The minimum expected count is .20. 
 
 







q4.b  The UC Merced Library building provided a good place for me to study 
alone. * School2  School of study-recoded 
 
 


    School2  School of study-recoded  


    Engineering 
Natural 


sciences 


School of 
Social 


Sciences, 
Humanities 


and Arts 


Division 
of 


Graduate 
Studies Total 


q4.b  The UC Merced 
Library building 
provided a good place 
for me to study alone. 


Strongly Agree Count 


1 2 6 1 10 


    % within School2  
School of study-
recoded 


16.7% 11.1% 26.1% 20.0% 19.2% 


  Agree Count 3 8 12 2 25 
    % within School2  


School of study-
recoded 


50.0% 44.4% 52.2% 40.0% 48.1% 


  Neutral Count 2 3 4 1 10 
    % within School2  


School of study-
recoded 


33.3% 16.7% 17.4% 20.0% 19.2% 


  Disagree Count 0 3 1 1 5 
    % within School2  


School of study-
recoded 


.0% 16.7% 4.3% 20.0% 9.6% 


  Strongly 
Disagree 


Count 0 2 0 0 2 


    % within School2  
School of study-
recoded 


.0% 11.1% .0% .0% 3.8% 


Total Count 6 18 23 5 52 
  % within School2  


School of study-
recoded 


100.0% 100.0% 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 8.638(a) 12 .734 
Likelihood Ratio 9.499 12 .660 
Linear-by-Linear 
Association .774 1 .379 


N of Valid Cases 
52     


a  18 cells (90.0%) have expected count less than 5. The minimum expected count is .19. 
 
 







q4.c  The UC Merced Library building provided a good place for group study. * 
gender2  Gender of Respondent 
 
 


gender2  Gender of 
Respondent  


    Male Female Total 
Count 11 10 21 Strongly Agree 
% within gender2  
Gender of Respondent 37.9% 34.5% 36.2% 


Count 13 16 29 Agree 
% within gender2  
Gender of Respondent 44.8% 55.2% 50.0% 


Count 3 3 6 Neutral 
% within gender2  
Gender of Respondent 10.3% 10.3% 10.3% 


Count 1 0 1 Disagree 
% within gender2  
Gender of Respondent 3.4% .0% 1.7% 


Count 1 0 1 


q4.c  The UC Merced 
Library building 
provided a good place 
for group study. 


Strongly Disagree 
% within gender2  
Gender of Respondent 3.4% .0% 1.7% 


Count 29 29 58 Total 
% within gender2  
Gender of Respondent 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 2.358(a) 4 .670 
Likelihood Ratio 3.131 4 .536 
Linear-by-Linear 
Association .411 1 .522 


N of Valid Cases 
58     


a  6 cells (60.0%) have expected count less than 5. The minimum expected count is .50. 
 
 







q4.c  The UC Merced Library building provided a good place for group study. * 
firstgen2  Are you a first generation student? 
 
 


firstgen2  Are you a first 
generation student?  


    Yes No Total 
Count 10 10 20 Strongly Agree 
% within firstgen2  
Are you a first 
generation student? 


38.5% 37.0% 37.7% 


Count 14 14 28 Agree 
% within firstgen2  
Are you a first 
generation student? 


53.8% 51.9% 52.8% 


Count 1 2 3 Neutral 
% within firstgen2  
Are you a first 
generation student? 


3.8% 7.4% 5.7% 


Count 1 0 1 Disagree 
% within firstgen2  
Are you a first 
generation student? 


3.8% .0% 1.9% 


Count 0 1 1 


q4.c  The UC Merced 
Library building 
provided a good place 
for group study. 


Strongly Disagree 
% within firstgen2  
Are you a first 
generation student? 


.0% 3.7% 1.9% 


Count 26 27 53 Total 
% within firstgen2  
Are you a first 
generation student? 


100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 2.315(a) 4 .678 
Likelihood Ratio 3.094 4 .542 
Linear-by-Linear 
Association .146 1 .702 


N of Valid Cases 
53     


a  6 cells (60.0%) have expected count less than 5. The minimum expected count is .49. 
 
 







q4.c  The UC Merced Library building provided a good place for group study. * 
Rank2  Class Rank-Recoded 
 
 


Rank2  Class Rank-Recoded  


    Undergraduate Graduate Total 
Count 19 1 20 Strongly Agree 
% within Rank2  Class Rank-
Recoded 41.3% 20.0% 39.2% 


Count 22 1 23 Agree 
% within Rank2  Class Rank-
Recoded 47.8% 20.0% 45.1% 


Count 3 3 6 Neutral 
% within Rank2  Class Rank-
Recoded 6.5% 60.0% 11.8% 


Count 1 0 1 Disagree 
% within Rank2  Class Rank-
Recoded 2.2% .0% 2.0% 


Count 1 0 1 


q4.c  The UC Merced 
Library building provided a 
good place for group study. 


Strongly Disagree 
% within Rank2  Class Rank-
Recoded 2.2% .0% 2.0% 


Count 46 5 51 Total 
% within Rank2  Class Rank-
Recoded 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 12.477(a) 4 .014 
Likelihood Ratio 8.232 4 .083 
Linear-by-Linear 
Association 2.462 1 .117 


N of Valid Cases 
51     


a  7 cells (70.0%) have expected count less than 5. The minimum expected count is .10. 
 
 







q4.c  The UC Merced Library building provided a good place for group study. * 
School2  School of study-recoded 
 
 


    School2  School of study-recoded  


    Engineering 
Natural 


sciences 


School of 
Social 


Sciences, 
Humanities 


and Arts 


Division of 
Graduate 
Studies Total 


Strongly Agree Count 3 6 10 1 20 
  % within School2  


School of study-
recoded 


60.0% 33.3% 41.7% 20.0% 38.5% 


Agree Count 2 8 13 1 24 


q4.c  The UC 
Merced Library 
building provided a 
good place for 
group study.  


  % within School2  
School of study-
recoded 


40.0% 44.4% 54.2% 20.0% 46.2% 


  Neutral Count 0 2 1 3 6 
    % within School2  


School of study-
recoded 


.0% 11.1% 4.2% 60.0% 11.5% 


  Disagree Count 0 1 0 0 1 
    % within School2  


School of study-
recoded 


.0% 5.6% .0% .0% 1.9% 


  Strongly 
Disagree 


Count 0 1 0 0 1 


    % within School2  
School of study-
recoded 


.0% 5.6% .0% .0% 1.9% 


Total Count 5 18 24 5 52 
  % within School2  


School of study-
recoded 


100.0% 100.0% 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 18.025(a) 12 .115 
Likelihood Ratio 14.505 12 .270 
Linear-by-Linear 
Association .378 1 .539 


N of Valid Cases 
52     


a  16 cells (80.0%) have expected count less than 5. The minimum expected count is .10. 
 
 







q4.d  The UC Merced Library building provided an important place for me to 
socialize with fellow students. * gender2  Gender of Respondent 
 
 


gender2  Gender of 
Respondent  


    Male Female Total 
Count 11 8 19 Strongly Agree 
% within gender2  
Gender of Respondent 36.7% 27.6% 32.2% 


Count 13 14 27 Agree 
% within gender2  
Gender of Respondent 43.3% 48.3% 45.8% 


Count 5 6 11 Neutral 
% within gender2  
Gender of Respondent 16.7% 20.7% 18.6% 


Count 1 0 1 Disagree 
% within gender2  
Gender of Respondent 3.3% .0% 1.7% 


Count 0 1 1 


q4.d  The UC Merced 
Library building provided 
an important place for me 
to socialize with fellow 
students. 


Strongly Disagree 
% within gender2  
Gender of Respondent .0% 3.4% 1.7% 


Count 30 29 59 Total 
% within gender2  
Gender of Respondent 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 2.585(a) 4 .629 
Likelihood Ratio 3.359 4 .500 
Linear-by-Linear 
Association .562 1 .453 


N of Valid Cases 
59     


a  4 cells (40.0%) have expected count less than 5. The minimum expected count is .49. 
 
 







q4.d  The UC Merced Library building provided an important place for me to 
socialize with fellow students. * firstgen2  Are you a first generation student? 
 
 


firstgen2  Are you a first 
generation student?  


    Yes No Total 
Count 12 6 18 Strongly Agree 
% within firstgen2  
Are you a first 
generation student? 


46.2% 21.4% 33.3% 


Count 7 19 26 Agree 
% within firstgen2  
Are you a first 
generation student? 


26.9% 67.9% 48.1% 


Count 6 3 9 Neutral 
% within firstgen2  
Are you a first 
generation student? 


23.1% 10.7% 16.7% 


Count 1 0 1 


q4.d  The UC Merced 
Library building provided 
an important place for me 
to socialize with fellow 
students. 


Strongly Disagree 
% within firstgen2  
Are you a first 
generation student? 


3.8% .0% 1.9% 


Count 26 28 54 Total 
% within firstgen2  
Are you a first 
generation student? 


100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 9.477(a) 3 .024 
Likelihood Ratio 10.124 3 .018 
Linear-by-Linear 
Association .001 1 .970 


N of Valid Cases 
54     


a  4 cells (50.0%) have expected count less than 5. The minimum expected count is .48. 
 
 







q4.d  The UC Merced Library building provided an important place for me to 
socialize with fellow students. * Rank2  Class Rank-Recoded 
 
 


Rank2  Class Rank-
Recoded  


    
Undergrad


uate Graduate Total 
Count 14 1 15 Strongly Agree 
% within Rank2  Class 
Rank-Recoded 29.8% 20.0% 28.8% 


Count 23 1 24 Agree 
% within Rank2  Class 
Rank-Recoded 48.9% 20.0% 46.2% 


Count 9 2 11 Neutral 
% within Rank2  Class 
Rank-Recoded 19.1% 40.0% 21.2% 


Count 0 1 1 Disagree 
% within Rank2  Class 
Rank-Recoded .0% 20.0% 1.9% 


Count 1 0 1 


q4.d  The UC Merced 
Library building provided 
an important place for me 
to socialize with fellow 
students. 


Strongly Disagree 
% within Rank2  Class 
Rank-Recoded 2.1% .0% 1.9% 


Count 47 5 52 Total 
% within Rank2  Class 
Rank-Recoded 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 11.405(a) 4 .022 
Likelihood Ratio 6.828 4 .145 
Linear-by-Linear 
Association 2.441 1 .118 


N of Valid Cases 
52     


a  7 cells (70.0%) have expected count less than 5. The minimum expected count is .10. 
 
 







q4.d  The UC Merced Library building provided an important place for me to 
socialize with fellow students. * School2  School of study-recoded 
 
 


    School2  School of study-recoded  


    Engineering 
Natural 


sciences 


School of 
Social 


Sciences, 
Humanities 


and Arts 


Division 
of 


Graduate 
Studies Total 


Strongly Agree Count 2 5 7 1 15 
  % within School2  


School of study-
recoded 


33.3% 27.8% 29.2% 20.0% 28.3% 


Agree Count 2 9 13 1 25 
  % within School2  


School of study-
recoded 


33.3% 50.0% 54.2% 20.0% 47.2% 


q4.d  The UC Merced 
Library building 
provided an important 
place for me to 
socialize with fellow 
students.  


Neutral Count 2 4 3 2 11 
    % within School2  


School of study-
recoded 


33.3% 22.2% 12.5% 40.0% 20.8% 


  Disagree Count 0 0 0 1 1 
    % within School2  


School of study-
recoded 


.0% .0% .0% 20.0% 1.9% 


  Strongly 
Disagree 


Count 0 0 1 0 1 


    % within School2  
School of study-
recoded 


.0% .0% 4.2% .0% 1.9% 


Total Count 6 18 24 5 53 
  % within School2  


School of study-
recoded 


100.0% 100.0% 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 14.454(a) 12 .273 
Likelihood Ratio 10.065 12 .610 
Linear-by-Linear 
Association .758 1 .384 


N of Valid Cases 
53     


a  16 cells (80.0%) have expected count less than 5. The minimum expected count is .09. 
 
 







q4.e  The UC Merced Library’s check-out laptops contributed to my success as a 
UC Merced student. * gender2  Gender of Respondent 
 
 


gender2  Gender of 
Respondent  


    Male Female Total 
Count 6 16 22 Strongly Agree 
% within gender2  
Gender of Respondent 20.0% 55.2% 37.3% 


Count 13 6 19 Agree 
% within gender2  
Gender of Respondent 43.3% 20.7% 32.2% 


Count 9 4 13 Neutral 
% within gender2  
Gender of Respondent 30.0% 13.8% 22.0% 


Count 2 2 4 Disagree 
% within gender2  
Gender of Respondent 6.7% 6.9% 6.8% 


Count 0 1 1 


q4.e  The UC Merced 
Library’s check-out 
laptops contributed to 
my success as a UC 
Merced student. 


Strongly Disagree 
% within gender2  
Gender of Respondent .0% 3.4% 1.7% 


Count 30 29 59 Total 
% within gender2  
Gender of Respondent 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 10.033(a) 4 .040 
Likelihood Ratio 10.700 4 .030 
Linear-by-Linear 
Association 2.349 1 .125 


N of Valid Cases 
59     


a  4 cells (40.0%) have expected count less than 5. The minimum expected count is .49. 
 
 







q4.e  The UC Merced Library’s check-out laptops contributed to my success as a 
UC Merced student. * firstgen2  Are you a first generation student? 
 
 


firstgen2  Are you a first 
generation student?  


    Yes No Total 
Count 10 11 21 Strongly Agree 
% within firstgen2  
Are you a first 
generation student? 


38.5% 39.3% 38.9% 


Count 8 10 18 Agree 
% within firstgen2  
Are you a first 
generation student? 


30.8% 35.7% 33.3% 


Count 6 5 11 Neutral 
% within firstgen2  
Are you a first 
generation student? 


23.1% 17.9% 20.4% 


Count 1 2 3 Disagree 
% within firstgen2  
Are you a first 
generation student? 


3.8% 7.1% 5.6% 


Count 1 0 1 


q4.e  The UC Merced 
Library’s check-out 
laptops contributed to 
my success as a UC 
Merced student. 


Strongly Disagree 
% within firstgen2  
Are you a first 
generation student? 


3.8% .0% 1.9% 


Count 26 28 54 Total 
% within firstgen2  
Are you a first 
generation student? 


100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 1.622(a) 4 .805 
Likelihood Ratio 2.013 4 .733 
Linear-by-Linear 
Association .163 1 .687 


N of Valid Cases 
54     


a  4 cells (40.0%) have expected count less than 5. The minimum expected count is .48. 
 
 







q4.e  The UC Merced Library’s check-out laptops contributed to my success as a 
UC Merced student. * Rank2  Class Rank-Recoded 
 
 


Rank2  Class Rank-Recoded  


    Undergraduate Graduate Total 
Count 20 1 21 Strongly Agree 
% within Rank2  Class Rank-
Recoded 42.6% 20.0% 40.4% 


Count 14 1 15 Agree 
% within Rank2  Class Rank-
Recoded 29.8% 20.0% 28.8% 


Count 9 2 11 Neutral 
% within Rank2  Class Rank-
Recoded 19.1% 40.0% 21.2% 


Count 3 1 4 Disagree 
% within Rank2  Class Rank-
Recoded 6.4% 20.0% 7.7% 


Count 1 0 1 


q4.e  The UC Merced 
Library’s check-out laptops 
contributed to my success 
as a UC Merced student. 


Strongly Disagree 
% within Rank2  Class Rank-
Recoded 2.1% .0% 1.9% 


Count 47 5 52 Total 
% within Rank2  Class Rank-
Recoded 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 2.844(a) 4 .584 
Likelihood Ratio 2.603 4 .626 
Linear-by-Linear 
Association 1.670 1 .196 


N of Valid Cases 
52     


a  7 cells (70.0%) have expected count less than 5. The minimum expected count is .10. 
 
 







q4.e  The UC Merced Library’s check-out laptops contributed to my success as a 
UC Merced student. * School2  School of study-recoded 
 
 


    School2  School of study-recoded  


    Engineering 
Natural 


sciences 


School of 
Social 


Sciences, 
Humanities 


and Arts 


Division of 
Graduate 
Studies Total 


Strongly Agree Count 0 7 13 1 21 
  % within School2  


School of study-
recoded 


.0% 38.9% 54.2% 20.0% 39.6% 


Agree Count 2 8 5 1 16 
  % within School2  


School of study-
recoded 


33.3% 44.4% 20.8% 20.0% 30.2% 


q4.e  The UC 
Merced Library’s 
check-out laptops 
contributed to my 
success as a UC 
Merced student. 


Neutral Count 3 1 5 2 11 
    % within School2  


School of study-
recoded 


50.0% 5.6% 20.8% 40.0% 20.8% 


  Disagree Count 1 2 0 1 4 
    % within School2  


School of study-
recoded 


16.7% 11.1% .0% 20.0% 7.5% 


  Strongly 
Disagree 


Count 0 0 1 0 1 


    % within School2  
School of study-
recoded 


.0% .0% 4.2% .0% 1.9% 


Total Count 6 18 24 5 53 
  % within School2  


School of study-
recoded 


100.0% 100.0% 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 16.626(a) 12 .164 
Likelihood Ratio 20.519 12 .058 
Linear-by-Linear 
Association .532 1 .466 


N of Valid Cases 
53     


a  16 cells (80.0%) have expected count less than 5. The minimum expected count is .09. 
 
 







q4.f  A UC Merced Library laptop was available to me when I needed one. * 
gender2  Gender of Respondent 
 
 


gender2  Gender of 
Respondent  


    Male Female Total 
Count 5 8 13 Strongly Agree 
% within gender2  
Gender of Respondent 16.7% 27.6% 22.0% 


Count 15 18 33 Agree 
% within gender2  
Gender of Respondent 50.0% 62.1% 55.9% 


Count 9 3 12 Neutral 
% within gender2  
Gender of Respondent 30.0% 10.3% 20.3% 


Count 1 0 1 


q4.f  A UC Merced Library 
laptop was available to me 
when I needed one. 


Disagree 
% within gender2  
Gender of Respondent 3.3% .0% 1.7% 


Count 30 29 59 Total 
% within gender2  
Gender of Respondent 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 4.950(a) 3 .176 
Likelihood Ratio 5.481 3 .140 
Linear-by-Linear 
Association 4.093 1 .043 


N of Valid Cases 
59     


a  2 cells (25.0%) have expected count less than 5. The minimum expected count is .49. 
 
 







q4.f  A UC Merced Library laptop was available to me when I needed one. * 
firstgen2  Are you a first generation student? 
 
 


firstgen2  Are you a first 
generation student?  


    Yes No Total 
Count 5 7 12 Strongly Agree 
% within firstgen2  
Are you a first 
generation student? 


19.2% 25.0% 22.2% 


Count 17 15 32 Agree 
% within firstgen2  
Are you a first 
generation student? 


65.4% 53.6% 59.3% 


Count 3 6 9 Neutral 
% within firstgen2  
Are you a first 
generation student? 


11.5% 21.4% 16.7% 


Count 1 0 1 


q4.f  A UC Merced Library 
laptop was available to me 
when I needed one. 


Disagree 
% within firstgen2  
Are you a first 
generation student? 


3.8% .0% 1.9% 


Count 26 28 54 Total 
% within firstgen2  
Are you a first 
generation student? 


100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 2.388(a) 3 .496 
Likelihood Ratio 2.792 3 .425 
Linear-by-Linear 
Association .036 1 .849 


N of Valid Cases 
54     


a  4 cells (50.0%) have expected count less than 5. The minimum expected count is .48. 
 
 







q4.f  A UC Merced Library laptop was available to me when I needed one. * Rank2  
Class Rank-Recoded 
 
 


Rank2  Class Rank-
Recoded  


    Undergraduate Graduate Total 
Count 12 1 13 Strongly 


Agree % within Rank2  Class 
Rank-Recoded 25.5% 20.0% 25.0% 


Count 26 1 27 Agree 
% within Rank2  Class 
Rank-Recoded 55.3% 20.0% 51.9% 


Count 8 3 11 Neutral 
% within Rank2  Class 
Rank-Recoded 17.0% 60.0% 21.2% 


Count 1 0 1 


q4.f  A UC Merced Library laptop was available to 
me when I needed one. 


Disagree 
% within Rank2  Class 
Rank-Recoded 2.1% .0% 1.9% 


Count 47 5 52 Total 
% within Rank2  Class 
Rank-Recoded 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 5.194(a) 3 .158 
Likelihood Ratio 4.425 3 .219 
Linear-by-Linear 
Association 1.612 1 .204 


N of Valid Cases 
52     


a  5 cells (62.5%) have expected count less than 5. The minimum expected count is .10. 
 
 







q4.f  A UC Merced Library laptop was available to me when I needed one. * 
School2  School of study-recoded 
 
 


    School2  School of study-recoded  


    Engineering 
Natural 


sciences 


School of 
Social 


Sciences, 
Humanities 


and Arts 


Division of 
Graduate 
Studies Total 


Strongly 
Agree 


Count 2 3 7 1 13 


  % within School2  
School of study-
recoded 


33.3% 16.7% 29.2% 20.0% 24.5% 


Agree Count 2 11 14 1 28 
  % within School2  


School of study-
recoded 


33.3% 61.1% 58.3% 20.0% 52.8% 


q4.f  A UC Merced 
Library laptop was 
available to me when I 
needed one.  


Neutral Count 2 4 2 3 11 
    % within School2  


School of study-
recoded 


33.3% 22.2% 8.3% 60.0% 20.8% 


  Disagree Count 0 0 1 0 1 
    % within School2  


School of study-
recoded 


.0% .0% 4.2% .0% 1.9% 


Total Count 6 18 24 5 53 
  % within School2  


School of study-
recoded 


100.0% 100.0% 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 9.898(a) 9 .359 
Likelihood Ratio 9.864 9 .362 
Linear-by-Linear 
Association .053 1 .818 


N of Valid Cases 
53     


a  13 cells (81.3%) have expected count less than 5. The minimum expected count is .09. 
 
 







q4.g  When I needed human assistance in using the UC Merced Library’s 
information resources or services, it was easy for me to find someone to assist 
me. * gender2  Gender of Respondent 
 
 


gender2  Gender of 
Respondent  


    Male Female Total 
Count 5 8 13 Strongly Agree 
% within gender2  Gender of 
Respondent 16.7% 27.6% 22.0% 


Count 13 13 26 Agree 
% within gender2  Gender of 
Respondent 43.3% 44.8% 44.1% 


Count 10 6 16 Neutral 
% within gender2  Gender of 
Respondent 33.3% 20.7% 27.1% 


Count 2 2 4 


q4.g  When I needed human 
assistance in using the UC 
Merced Library’s information 
resources or services, it was 
easy for me to find someone to 
assist me. 


Disagree 
% within gender2  Gender of 
Respondent 6.7% 6.9% 6.8% 


Count 30 29 59 Total 
% within gender2  Gender of 
Respondent 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 1.676(a) 3 .642 
Likelihood Ratio 1.692 3 .639 
Linear-by-Linear 
Association 1.063 1 .303 


N of Valid Cases 
59     


a  2 cells (25.0%) have expected count less than 5. The minimum expected count is 1.97. 
 
 







q4.g  When I needed human assistance in using the UC Merced Library’s 
information resources or services, it was easy for me to find someone to assist 
me. * firstgen2  Are you a first generation student? 
 
 


firstgen2  Are you a first 
generation student?  


    Yes No Total 
Count 5 7 12 Strongly Agree 
% within firstgen2  Are you 
a first generation student? 19.2% 25.0% 22.2% 


Count 14 9 23 Agree 
% within firstgen2  Are you 
a first generation student? 53.8% 32.1% 42.6% 


Count 6 10 16 Neutral 
% within firstgen2  Are you 
a first generation student? 23.1% 35.7% 29.6% 


Count 1 2 3 


q4.g  When I needed human 
assistance in using the UC 
Merced Library’s information 
resources or services, it was 
easy for me to find someone to 
assist me. 


Disagree 
% within firstgen2  Are you 
a first generation student? 3.8% 7.1% 5.6% 


Count 26 28 54 Total 
% within firstgen2  Are you 
a first generation student? 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 2.683(a) 3 .443 
Likelihood Ratio 2.707 3 .439 
Linear-by-Linear 
Association .339 1 .560 


N of Valid Cases 
54     


a  2 cells (25.0%) have expected count less than 5. The minimum expected count is 1.44. 
 
 







q4.g  When I needed human assistance in using the UC Merced Library’s 
information resources or services, it was easy for me to find someone to assist 
me. * Rank2  Class Rank-Recoded 
 
 


Rank2  Class Rank-Recoded  


    Undergraduate Graduate Total 
Count 10 1 11 Strongly Agree 
% within Rank2  Class Rank-
Recoded 21.3% 20.0% 21.2% 


Count 21 3 24 Agree 
% within Rank2  Class Rank-
Recoded 44.7% 60.0% 46.2% 


Count 14 0 14 Neutral 
% within Rank2  Class Rank-
Recoded 29.8% .0% 26.9% 


Count 2 1 3 


q4.g  When I needed human 
assistance in using the UC 
Merced Library’s information 
resources or services, it was 
easy for me to find someone to 
assist me. 


Disagree 
% within Rank2  Class Rank-
Recoded 4.3% 20.0% 5.8% 


Count 47 5 52 Total 
% within Rank2  Class Rank-
Recoded 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 3.664(a) 3 .300 
Likelihood Ratio 4.315 3 .229 
Linear-by-Linear 
Association .006 1 .939 


N of Valid Cases 
52     


a  5 cells (62.5%) have expected count less than 5. The minimum expected count is .29. 
 
 







q4.g  When I needed human assistance in using the UC Merced Library’s 
information resources or services, it was easy for me to find someone to assist 
me. * School2  School of study-recoded 
 
 


    School2  School of study-recoded  


    Engineering 
Natural 


sciences 


School of 
Social 


Sciences, 
Humanities 


and Arts 


Division of 
Graduate 
Studies Total 


Strongly 
Agree 


Count 0 4 6 1 11 


  % within School2  
School of study-
recoded 


.0% 22.2% 25.0% 20.0% 20.8% 


Agree Count 3 6 12 3 24 
  % within School2  


School of study-
recoded 


50.0% 33.3% 50.0% 60.0% 45.3% 


Neutral Count 2 7 6 0 15 


q4.g  When I needed 
human assistance in 
using the UC Merced 
Library’s information 
resources or services, 
it was easy for me to 
find someone to assist 
me.  


  % within School2  
School of study-
recoded 


33.3% 38.9% 25.0% .0% 28.3% 


  Disagree Count 1 1 0 1 3 
    % within School2  


School of study-
recoded 


16.7% 5.6% .0% 20.0% 5.7% 


Total Count 6 18 24 5 53 
  % within School2  


School of study-
recoded 


100.0% 100.0% 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 9.161(a) 9 .423 
Likelihood Ratio 11.952 9 .216 
Linear-by-Linear 
Association 2.169 1 .141 


N of Valid Cases 
53     


a  12 cells (75.0%) have expected count less than 5. The minimum expected count is .28. 
 
 







q4.h  I received knowledgeable assistance at the Library’s services desks. * 
gender2  Gender of Respondent 
 
 


gender2  Gender of 
Respondent  


    Male Female Total 
Count 10 5 15 Strongly Agree 
% within gender2  
Gender of Respondent 33.3% 17.9% 25.9% 


Count 10 13 23 Agree 
% within gender2  
Gender of Respondent 33.3% 46.4% 39.7% 


Count 9 9 18 Neutral 
% within gender2  
Gender of Respondent 30.0% 32.1% 31.0% 


Count 1 1 2 


q4.h  I received 
knowledgeable assistance 
at the Library’s services 
desks. 


Disagree 
% within gender2  
Gender of Respondent 3.3% 3.6% 3.4% 


Count 30 28 58 Total 
% within gender2  
Gender of Respondent 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 1.991(a) 3 .574 
Likelihood Ratio 2.022 3 .568 
Linear-by-Linear 
Association .673 1 .412 


N of Valid Cases 
58     


a  2 cells (25.0%) have expected count less than 5. The minimum expected count is .97. 
 
 







q4.h  I received knowledgeable assistance at the Library’s services desks. * 
firstgen2  Are you a first generation student? 
 
 


firstgen2  Are you a first 
generation student?  


    Yes No Total 
Count 6 8 14 Strongly Agree 
% within firstgen2  
Are you a first 
generation student? 


24.0% 28.6% 26.4% 


Count 12 9 21 Agree 
% within firstgen2  
Are you a first 
generation student? 


48.0% 32.1% 39.6% 


Count 7 10 17 Neutral 
% within firstgen2  
Are you a first 
generation student? 


28.0% 35.7% 32.1% 


Count 0 1 1 


q4.h  I received 
knowledgeable assistance 
at the Library’s services 
desks. 


Disagree 
% within firstgen2  
Are you a first 
generation student? 


.0% 3.6% 1.9% 


Count 25 28 53 Total 
% within firstgen2  
Are you a first 
generation student? 


100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 2.081(a) 3 .556 
Likelihood Ratio 2.465 3 .482 
Linear-by-Linear 
Association .210 1 .646 


N of Valid Cases 
53     


a  2 cells (25.0%) have expected count less than 5. The minimum expected count is .47. 
 
 







q4.h  I received knowledgeable assistance at the Library’s services desks. * 
Rank2  Class Rank-Recoded 
 
 


Rank2  Class Rank-Recoded  


    Undergraduate Graduate Total 
Count 10 1 11 Strongly Agree 
% within Rank2  Class 
Rank-Recoded 21.7% 20.0% 21.6% 


Count 19 2 21 Agree 
% within Rank2  Class 
Rank-Recoded 41.3% 40.0% 41.2% 


Count 16 1 17 Neutral 
% within Rank2  Class 
Rank-Recoded 34.8% 20.0% 33.3% 


Count 1 1 2 


q4.h  I received knowledgeable 
assistance at the Library’s 
services desks. 


Disagree 
% within Rank2  Class 
Rank-Recoded 2.2% 20.0% 3.9% 


Count 46 5 51 Total 
% within Rank2  Class 
Rank-Recoded 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 3.958(a) 3 .266 
Likelihood Ratio 2.427 3 .489 
Linear-by-Linear 
Association .339 1 .561 


N of Valid Cases 
51     


a  5 cells (62.5%) have expected count less than 5. The minimum expected count is .20. 
 
 







q4.h  I received knowledgeable assistance at the Library’s services desks. * 
School2  School of study-recoded 
 
 


    School2  School of study-recoded  


    Engineering 
Natural 


sciences 


School of 
Social 


Sciences, 
Humanities 


and Arts 


Division of 
Graduate 
Studies Total 


q4.h  I received 
knowledgeable 
assistance at the 
Library’s services 
desks. 


Strongly 
Agree 


Count 


2 5 3 1 11 


    % within School2  
School of study-
recoded 


33.3% 27.8% 13.0% 20.0% 21.2% 


  Agree Count 0 6 13 2 21 
    % within School2  


School of study-
recoded 


.0% 33.3% 56.5% 40.0% 40.4% 


  Neutral Count 4 6 7 1 18 
    % within School2  


School of study-
recoded 


66.7% 33.3% 30.4% 20.0% 34.6% 


  Disagree Count 0 1 0 1 2 
    % within School2  


School of study-
recoded 


.0% 5.6% .0% 20.0% 3.8% 


Total Count 6 18 23 5 52 
  % within School2  


School of study-
recoded 


100.0% 100.0% 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 12.499(a) 9 .187 
Likelihood Ratio 13.853 9 .128 
Linear-by-Linear 
Association .003 1 .953 


N of Valid Cases 
52     


a  12 cells (75.0%) have expected count less than 5. The minimum expected count is .19. 
 
 







q4.i  I received friendly, courteous assistance at the Library’s services desks. * 
gender2  Gender of Respondent 
 
 


gender2  Gender of 
Respondent  


    Male Female Total 
Count 15 10 25 Strongly Agree 
% within gender2  
Gender of Respondent 50.0% 34.5% 42.4% 


Count 14 14 28 Agree 
% within gender2  
Gender of Respondent 46.7% 48.3% 47.5% 


Count 1 4 5 Neutral 
% within gender2  
Gender of Respondent 3.3% 13.8% 8.5% 


Count 0 1 1 


q4.i  I received friendly, 
courteous assistance at 
the Library’s services 
desks. 


Disagree 
% within gender2  
Gender of Respondent .0% 3.4% 1.7% 


Count 30 29 59 Total 
% within gender2  
Gender of Respondent 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 3.784(a) 3 .286 
Likelihood Ratio 4.304 3 .230 
Linear-by-Linear 
Association 3.242 1 .072 


N of Valid Cases 
59     


a  4 cells (50.0%) have expected count less than 5. The minimum expected count is .49. 
 
 







q4.i  I received friendly, courteous assistance at the Library’s services desks. * 
firstgen2  Are you a first generation student? 
 
 


firstgen2  Are you a first 
generation student?  


    Yes No Total 
Count 13 10 23 Strongly Agree 
% within firstgen2  
Are you a first 
generation student? 


50.0% 35.7% 42.6% 


Count 10 15 25 Agree 
% within firstgen2  
Are you a first 
generation student? 


38.5% 53.6% 46.3% 


Count 3 2 5 Neutral 
% within firstgen2  
Are you a first 
generation student? 


11.5% 7.1% 9.3% 


Count 0 1 1 


q4.i  I received friendly, 
courteous assistance at 
the Library’s services 
desks. 


Disagree 
% within firstgen2  
Are you a first 
generation student? 


.0% 3.6% 1.9% 


Count 26 28 54 Total 
% within firstgen2  
Are you a first 
generation student? 


100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 2.521(a) 3 .472 
Likelihood Ratio 2.913 3 .405 
Linear-by-Linear 
Association .760 1 .383 


N of Valid Cases 
54     


a  4 cells (50.0%) have expected count less than 5. The minimum expected count is .48. 
 
 







q4.i  I received friendly, courteous assistance at the Library’s services desks. * 
Rank2  Class Rank-Recoded 
 
 


Rank2  Class Rank-Recoded  


    Undergraduate Graduate Total 
Count 19 2 21 Strongly Agree 
% within Rank2  Class Rank-
Recoded 40.4% 40.0% 40.4% 


Count 22 3 25 Agree 
% within Rank2  Class Rank-
Recoded 46.8% 60.0% 48.1% 


Count 5 0 5 Neutral 
% within Rank2  Class Rank-
Recoded 10.6% .0% 9.6% 


Count 1 0 1 


q4.i  I received friendly, 
courteous assistance at the 
Library’s services desks. 


Disagree 
% within Rank2  Class Rank-
Recoded 2.1% .0% 1.9% 


Count 47 5 52 Total 
% within Rank2  Class Rank-
Recoded 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square .802(a) 3 .849 
Likelihood Ratio 1.366 3 .713 
Linear-by-Linear 
Association .184 1 .668 


N of Valid Cases 
52     


a  6 cells (75.0%) have expected count less than 5. The minimum expected count is .10. 
 
 







q4.i  I received friendly, courteous assistance at the Library’s services desks. * 
School2  School of study-recoded 
 
 


    School2  School of study-recoded  


    Engineering 
Natural 


sciences 


School of 
Social 


Sciences, 
Humanities 


and Arts 


Division of 
Graduate 
Studies Total 


Strongly 
Agree 


Count 3 7 9 2 21 


  % within School2  
School of study-
recoded 


50.0% 38.9% 37.5% 40.0% 39.6% 


Agree Count 3 9 11 3 26 


q4.i  I received 
friendly, courteous 
assistance at the 
Library’s services 
desks.  


  % within School2  
School of study-
recoded 


50.0% 50.0% 45.8% 60.0% 49.1% 


  Neutral Count 0 1 4 0 5 
    % within School2  


School of study-
recoded 


.0% 5.6% 16.7% .0% 9.4% 


  Disagree Count 0 1 0 0 1 
    % within School2  


School of study-
recoded 


.0% 5.6% .0% .0% 1.9% 


Total Count 6 18 24 5 53 
  % within School2  


School of study-
recoded 


100.0% 100.0% 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 4.970(a) 9 .837 
Likelihood Ratio 6.005 9 .739 
Linear-by-Linear 
Association .109 1 .741 


N of Valid Cases 
53     


a  12 cells (75.0%) have expected count less than 5. The minimum expected count is .09. 
 
 







q4.j  When using the UC Merced Library’s information resources or services, the 
assistance I received from library staff was helpful to me. * gender2  Gender of 
Respondent 
 
 


gender2  Gender of 
Respondent  


    Male Female Total 
Count 8 6 14 Strongly Agree 
% within gender2  
Gender of Respondent 26.7% 22.2% 24.6% 


Count 13 14 27 Agree 
% within gender2  
Gender of Respondent 43.3% 51.9% 47.4% 


Count 8 7 15 Neutral 
% within gender2  
Gender of Respondent 26.7% 25.9% 26.3% 


Count 1 0 1 


q4.j  When using the UC 
Merced Library’s 
information resources or 
services, the assistance I 
received from library staff 
was helpful to me. 


Disagree 
% within gender2  
Gender of Respondent 3.3% .0% 1.8% 


Count 30 27 57 Total 
% within gender2  
Gender of Respondent 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 1.235(a) 3 .745 
Likelihood Ratio 1.619 3 .655 
Linear-by-Linear 
Association .021 1 .884 


N of Valid Cases 
57     


a  2 cells (25.0%) have expected count less than 5. The minimum expected count is .47. 
 
 







q4.j  When using the UC Merced Library’s information resources or services, the 
assistance I received from library staff was helpful to me. * firstgen2  Are you a 
first generation student? 
 
 


firstgen2  Are you a first 
generation student?  


    Yes No Total 
Count 8 4 12 Strongly Agree 
% within firstgen2  
Are you a first 
generation student? 


33.3% 14.3% 23.1% 


Count 9 16 25 Agree 
% within firstgen2  
Are you a first 
generation student? 


37.5% 57.1% 48.1% 


Count 7 7 14 Neutral 
% within firstgen2  
Are you a first 
generation student? 


29.2% 25.0% 26.9% 


Count 0 1 1 


q4.j  When using the UC 
Merced Library’s 
information resources or 
services, the assistance I 
received from library staff 
was helpful to me. 


Disagree 
% within firstgen2  
Are you a first 
generation student? 


.0% 3.6% 1.9% 


Count 24 28 52 Total 
% within firstgen2  
Are you a first 
generation student? 


100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 4.009(a) 3 .260 
Likelihood Ratio 4.424 3 .219 
Linear-by-Linear 
Association 1.077 1 .299 


N of Valid Cases 
52     


a  2 cells (25.0%) have expected count less than 5. The minimum expected count is .46. 
 
 







q4.j  When using the UC Merced Library’s information resources or services, the 
assistance I received from library staff was helpful to me. * Rank2  Class Rank-
Recoded 
 
 


Rank2  Class Rank-Recoded  


    Undergraduate Graduate Total 
Count 10 2 12 Strongly Agree 
% within Rank2  Class Rank-
Recoded 21.7% 40.0% 23.5% 


Count 24 2 26 Agree 
% within Rank2  Class Rank-
Recoded 52.2% 40.0% 51.0% 


Count 12 1 13 


q4.j  When using the UC Merced 
Library’s information resources 
or services, the assistance I 
received from library staff was 
helpful to me. 


Neutral 
% within Rank2  Class Rank-
Recoded 26.1% 20.0% 25.5% 


Count 46 5 51 Total 
% within Rank2  Class Rank-
Recoded 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square .836(a) 2 .658 
Likelihood Ratio .751 2 .687 
Linear-by-Linear 
Association .535 1 .464 


N of Valid Cases 
51     


a  3 cells (50.0%) have expected count less than 5. The minimum expected count is 1.18. 
 
 







q4.j  When using the UC Merced Library’s information resources or services, the 
assistance I received from library staff was helpful to me. * School2  School of 
study-recoded 
 
 


    School2  School of study-recoded  


    Engineering 
Natural 


sciences 


School of 
Social 


Sciences, 
Humanities 


and Arts 


Division of 
Graduate 
Studies Total 


Strongly 
Agree 


Count 2 4 4 2 12 


  % within School2  
School of study-
recoded 


33.3% 22.2% 17.4% 40.0% 23.1% 


Agree Count 2 9 13 2 26 


q4.j  When using the 
UC Merced Library’s 
information resources 
or services, the 
assistance I received 
from library staff was 
helpful to me. 
  
  
  


  % within School2  
School of study-
recoded 


33.3% 50.0% 56.5% 40.0% 50.0% 


  Neutral Count 2 5 6 1 14 
    % within School2  


School of study-
recoded 


33.3% 27.8% 26.1% 20.0% 26.9% 


Total Count 6 18 23 5 52 
  % within School2  


School of study-
recoded 


100.0% 100.0% 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 2.042(a) 6 .916 
Likelihood Ratio 1.973 6 .922 
Linear-by-Linear 
Association .061 1 .805 


N of Valid Cases 
52     


a  8 cells (66.7%) have expected count less than 5. The minimum expected count is 1.15. 
 
 







q4.k  When using the UC Merced Library’s information resources or services, I 
received assistance in a timely manner. * gender2  Gender of Respondent 
 
 


gender2  Gender of 
Respondent  


    Male Female Total 
Count 9 7 16 Strongly Agree 
% within gender2  
Gender of Respondent 30.0% 24.1% 27.1% 


Count 18 16 34 Agree 
% within gender2  
Gender of Respondent 60.0% 55.2% 57.6% 


Count 3 6 9 


q4.k  When using the 
UC Merced Library’s 
information resources 
or services, I received 
assistance in a timely 
manner. 


Neutral 
% within gender2  
Gender of Respondent 10.0% 20.7% 15.3% 


Count 30 29 59 Total 
% within gender2  
Gender of Respondent 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 1.351(a) 2 .509 
Likelihood Ratio 1.371 2 .504 
Linear-by-Linear 
Association .969 1 .325 


N of Valid Cases 
59     


a  2 cells (33.3%) have expected count less than 5. The minimum expected count is 4.42. 
 
 







q4.k  When using the UC Merced Library’s information resources or services, I 
received assistance in a timely manner. * firstgen2  Are you a first generation 
student? 
 
 


firstgen2  Are you a first 
generation student?  


    Yes No Total 
Count 8 7 15 Strongly Agree 
% within firstgen2  
Are you a first 
generation student? 


30.8% 25.0% 27.8% 


Count 16 14 30 Agree 
% within firstgen2  
Are you a first 
generation student? 


61.5% 50.0% 55.6% 


Count 2 7 9 


q4.k  When using the 
UC Merced Library’s 
information resources 
or services, I received 
assistance in a timely 
manner. 


Neutral 
% within firstgen2  
Are you a first 
generation student? 


7.7% 25.0% 16.7% 


Count 26 28 54 Total 
% within firstgen2  
Are you a first 
generation student? 


100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 2.908(a) 2 .234 
Likelihood Ratio 3.068 2 .216 
Linear-by-Linear 
Association 1.631 1 .202 


N of Valid Cases 
54     


a  2 cells (33.3%) have expected count less than 5. The minimum expected count is 4.33. 
 
 







q4.k  When using the UC Merced Library’s information resources or services, I 
received assistance in a timely manner. * Rank2  Class Rank-Recoded 
 
 


Rank2  Class Rank-Recoded  


    Undergraduate Graduate Total 
Count 13 1 14 Strongly Agree 
% within Rank2  Class Rank-
Recoded 27.7% 20.0% 26.9% 


Count 25 4 29 Agree 
% within Rank2  Class Rank-
Recoded 53.2% 80.0% 55.8% 


Count 9 0 9 


q4.k  When using the UC 
Merced Library’s information 
resources or services, I 
received assistance in a 
timely manner. 


Neutral 
% within Rank2  Class Rank-
Recoded 19.1% .0% 17.3% 


Count 47 5 52 Total 
% within Rank2  Class Rank-
Recoded 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 1.638(a) 2 .441 
Likelihood Ratio 2.447 2 .294 
Linear-by-Linear 
Association .135 1 .713 


N of Valid Cases 
52     


a  3 cells (50.0%) have expected count less than 5. The minimum expected count is .87. 
 
 







q4.k  When using the UC Merced Library’s information resources or services, I 
received assistance in a timely manner. * School2  School of study-recoded 
 
 


    School2  School of study-recoded  


    Engineering 
Natural 


sciences 


School of 
Social 


Sciences, 
Humanities 


and Arts 


Division of 
Graduate 
Studies Total 


Strongly 
Agree 


Count 1 6 6 1 14 


  % within School2  
School of study-
recoded 


16.7% 33.3% 25.0% 20.0% 26.4% 


Agree Count 4 7 15 4 30 
  % within School2  


School of study-
recoded 


66.7% 38.9% 62.5% 80.0% 56.6% 


q4.k  When using the 
UC Merced Library’s 
information resources 
or services, I 
received assistance 
in a timely manner. 
  
  
  
  Neutral Count 1 5 3 0 9 
    % within School2  


School of study-
recoded 


16.7% 27.8% 12.5% .0% 17.0% 


Total Count 6 18 24 5 53 
  % within School2  


School of study-
recoded 


100.0% 100.0% 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 4.743(a) 6 .577 
Likelihood Ratio 5.493 6 .482 
Linear-by-Linear 
Association .365 1 .546 


N of Valid Cases 
53     


a  9 cells (75.0%) have expected count less than 5. The minimum expected count is .85. 
 
 







q5  Second Key Term or Concept    * Gender2  Gender of Respondent-Recoded 
 
 


gender2  Gender of 
Respondent  


    Male Female Total 
Count 28 26 54 I received assistance at a 


UC Merced Library service 
desk. % within gender2 100.0% 92.9%   


Count 15 15 30 I contacted the UC 
Merced Library by email. % within gender2 


53.6% 53.6%   


Count 6 9 15 I contacted the UC 
Merced Library by 
telephone. 


% within gender2 21.4% 32.1%   
Count 2 4 6 I contacted a librarian 


through an online chat 
form or window. 


% within gender2 7.1% 14.3%   
Count 18 16 34 


  


I consulted with a UC 
Merced librarian. % within gender2 64.3% 57.1%   


Total Count 28 28 56 
Percentages and totals are based on respondents. 
 
 







q5  Second Key Term or Concept    * Firstgen2  Are you a first generation 
student? 
 
 $Q5*firstgen2 Crosstabulation 
 


    
firstgen2  Are you a first 


generation student?  


    Yes No Total 
 I received assistance at a UC 


Merced Library service desk. 
Count 23 26 49 


    % within firstgen2 92.0% 100.0%   
  I contacted the UC Merced 


Library by email. 
Count 10 17 27 


    % within firstgen2 40.0% 65.4%   
  I contacted the UC Merced 


Library by telephone. 
Count 8 7 15 


    % within firstgen2 32.0% 26.9%   
  I contacted a librarian through an 


online chat form or window. 
Count 3 3 6 


    % within firstgen2 12.0% 11.5%   
  I consulted with a UC Merced 


librarian. 
Count 14 19 33 


    % within firstgen2 56.0% 73.1%   
Total Count 25 26 51 


Percentages and totals are based on respondents. 
 
 







q5  Second Key Term or Concept    * Gender2  Gender of Respondent-Recoded 
 
 $Q5*Rank2 Crosstabulation 
 


    
Rank2  Class Rank-


Recoded Total 


    
Undergrad


uate Graduate 
Undergrad


uate 
 I received assistance at a UC 


Merced Library service desk. 
  


Count 
42 5 47 


    % within Rank2 95.5% 100.0%   
  I contacted the UC Merced 


Library by email. 
  


Count 
25 3 28 


    % within Rank2 56.8% 60.0%   
  I contacted the UC Merced 


Library by telephone. 
  


Count 
12 0 12 


    % within Rank2 27.3% .0%   
  I contacted a librarian through an 


online chat form or window. 
  


Count 
6 0 6 


    % within Rank2 13.6% .0%   
  I consulted with a UC Merced 


librarian. 
Count 28 1 29 


    % within Rank2 63.6% 20.0%   
Total Count 44 5 49 


Percentages and totals are based on respondents. 







q5  Second Key Term or Concept    * School2  School of Study-Recoded 
 
 $Q5*School2 Crosstabulation 
 


    School2  School of study-recoded  


    Engineering 
Natural 


sciences 


School of 
Social 


Sciences, 
Humanities 


and Arts 


Division of 
Graduate 
Studies Total 


 I received assistance at a UC 
Merced Library service desk. 
  


Count 
5 16 22 5 48 


    % within School2 100.0% 100.0% 91.7% 100.0%   
  I contacted the UC Merced Library 


by email. 
  


Count 
2 10 14 3 29 


    % within School2 40.0% 62.5% 58.3% 60.0%   
  I contacted the UC Merced Library 


by telephone. 
  


Count 
0 5 7 0 12 


    % within School2 .0% 31.3% 29.2% .0%   
  I contacted a librarian through an 


online chat form or window. 
  


Count 
0 2 4 0 6 


    % within School2 .0% 12.5% 16.7% .0%   
  I consulted with a UC Merced 


librarian. 
Count 2 10 17 1 30 


    % within School2 40.0% 62.5% 70.8% 20.0%   
Total Count 5 16 24 5 50 
Percentages and totals are based on respondents. 







q6  Third Key Term or Concept * gender2  Gender of Respondent 
 
 


gender2  Gender of 
Respondent  


    Male Female Total 
Count 11 6 17 None 
% within gender2  
Gender of Respondent 36.7% 20.7% 28.8% 


Count 7 3 10 Once 
% within gender2  
Gender of Respondent 23.3% 10.3% 16.9% 


Count 4 11 15 2 - 5 times 
% within gender2  
Gender of Respondent 13.3% 37.9% 25.4% 


Count 3 4 7 6 - 9 times 
% within gender2  
Gender of Respondent 10.0% 13.8% 11.9% 


Count 5 5 10 


q6  Third 
Key Term or 
Concept 


10 or more times 
% within gender2  
Gender of Respondent 16.7% 17.2% 16.9% 


Count 30 29 59 Total 
% within gender2  
Gender of Respondent 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 6.465(a) 4 .167 
Likelihood Ratio 6.662 4 .155 
Linear-by-Linear 
Association 1.772 1 .183 


N of Valid Cases 
59     


a  4 cells (40.0%) have expected count less than 5. The minimum expected count is 3.44. 
 
 







q6  Third Key Term or Concept * firstgen2  Are you a first generation student? 
 
 


firstgen2  Are you a first 
generation student?  


    Yes No Total 
Count 7 10 17 None 
% within firstgen2  
Are you a first 
generation student? 


26.9% 35.7% 31.5% 


Count 5 5 10 Once 
% within firstgen2  
Are you a first 
generation student? 


19.2% 17.9% 18.5% 


Count 6 8 14 2 - 5 times 
% within firstgen2  
Are you a first 
generation student? 


23.1% 28.6% 25.9% 


Count 3 2 5 6 - 9 times 
% within firstgen2  
Are you a first 
generation student? 


11.5% 7.1% 9.3% 


Count 5 3 8 


q6  Third 
Key Term or 
Concept 


10 or more times 
% within firstgen2  
Are you a first 
generation student? 


19.2% 10.7% 14.8% 


Count 26 28 54 Total 
% within firstgen2  
Are you a first 
generation student? 


100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 1.443(a) 4 .837 
Likelihood Ratio 1.451 4 .835 
Linear-by-Linear 
Association .962 1 .327 


N of Valid Cases 
54     


a  5 cells (50.0%) have expected count less than 5. The minimum expected count is 2.41. 
 
 







q6  Third Key Term or Concept * Rank2  Class Rank-Recoded 
 
 


Rank2  Class Rank-
Recoded  


    
Undergrad


uate Graduate Total 
Count 17 0 17 None 
% within Rank2  Class 
Rank-Recoded 36.2% .0% 32.7% 


Count 9 0 9 Once 
% within Rank2  Class 
Rank-Recoded 19.1% .0% 17.3% 


Count 10 1 11 2 - 5 times 
% within Rank2  Class 
Rank-Recoded 21.3% 20.0% 21.2% 


Count 4 2 6 6 - 9 times 
% within Rank2  Class 
Rank-Recoded 8.5% 40.0% 11.5% 


Count 7 2 9 


q6  Third 
Key Term or 
Concept 


10 or more times 
% within Rank2  Class 
Rank-Recoded 14.9% 40.0% 17.3% 


Count 47 5 52 Total 
% within Rank2  Class 
Rank-Recoded 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 8.299(a) 4 .081 
Likelihood Ratio 9.046 4 .060 
Linear-by-Linear 
Association 6.169 1 .013 


N of Valid Cases 
52     


a  5 cells (50.0%) have expected count less than 5. The minimum expected count is .58. 
 
 







q6  Third Key Term or Concept * School2  School of study-recoded 
 
 


School2  School of study-recoded  


    Engineering 
Natural 


sciences 


School of Social 
Sciences, Humanities 


and Arts 


Division of 
Graduate 
Studies Total 


Count 3 8 6 0 17 None 
% within School2  
School of study-
recoded 


50.0% 44.4% 25.0% .0% 32.1% 


Count 2 4 3 0 9 Once 
% within School2  
School of study-
recoded 


33.3% 22.2% 12.5% .0% 17.0% 


Count 1 5 5 1 12 2 - 5 
times % within School2  


School of study-
recoded 


16.7% 27.8% 20.8% 20.0% 22.6% 


Count 0 1 3 2 6 6 - 9 
times % within School2  


School of study-
recoded 


.0% 5.6% 12.5% 40.0% 11.3% 


Count 0 0 7 2 9 


q6  Third Key 
Term or 
Concept 


10 or 
more 
times 


% within School2  
School of study-
recoded 


.0% .0% 29.2% 40.0% 17.0% 


Count 6 18 24 5 53 Total 
% within School2  
School of study-
recoded 


100.0% 100.0% 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 18.765(a) 12 .094 
Likelihood Ratio 23.474 12 .024 
Linear-by-Linear 
Association 13.513 1 .000 


N of Valid Cases 
53     


a  17 cells (85.0%) have expected count less than 5. The minimum expected count is .57. 
 
 







q7.a  When requesting resources through Interlibrary loan or those in the UC 
Merced Library, I was adequately informed about the status of the items in a 
timely manner. * gender2  Gender of Respondent 
 
 


gender2  Gender of 
Respondent  


    Male Female Total 
Count 3 7 10 Strongly Agree 
% within gender2  
Gender of Respondent 10.0% 24.1% 16.9% 


Count 16 13 29 Agree 
% within gender2  
Gender of Respondent 53.3% 44.8% 49.2% 


Count 10 7 17 Neutral 
% within gender2  
Gender of Respondent 33.3% 24.1% 28.8% 


Count 1 2 3 


q7.a  When requesting 
resources through 
Interlibrary loan or those in 
the UC Merced Library, I 
was adequately informed 
about the status of the 
items in a timely manner. 


Disagree 
% within gender2  
Gender of Respondent 3.3% 6.9% 5.1% 


Count 30 29 59 Total 
% within gender2  
Gender of Respondent 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 2.757(a) 3 .431 
Likelihood Ratio 2.812 3 .422 
Linear-by-Linear 
Association .622 1 .430 


N of Valid Cases 
59     


a  3 cells (37.5%) have expected count less than 5. The minimum expected count is 1.47. 
 
 







q7.a  When requesting resources through Interlibrary loan or those in the UC 
Merced Library, I was adequately informed about the status of the items in a 
timely manner. * firstgen2  Are you a first generation student? 
 
 


firstgen2  Are you a first 
generation student?  


    Yes No Total 
Count 5 5 10 Strongly Agree 
% within firstgen2  
Are you a first 
generation student? 


19.2% 17.9% 18.5% 


Count 13 11 24 Agree 
% within firstgen2  
Are you a first 
generation student? 


50.0% 39.3% 44.4% 


Count 7 10 17 Neutral 
% within firstgen2  
Are you a first 
generation student? 


26.9% 35.7% 31.5% 


Count 1 2 3 


q7.a  When requesting 
resources through 
Interlibrary loan or those in 
the UC Merced Library, I 
was adequately informed 
about the status of the 
items in a timely manner. 


Disagree 
% within firstgen2  
Are you a first 
generation student? 


3.8% 7.1% 5.6% 


Count 26 28 54 Total 
% within firstgen2  
Are you a first 
generation student? 


100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square .957(a) 3 .812 
Likelihood Ratio .965 3 .810 
Linear-by-Linear 
Association .559 1 .454 


N of Valid Cases 
54     


a  3 cells (37.5%) have expected count less than 5. The minimum expected count is 1.44. 
 
 







q7.a  When requesting resources through Interlibrary loan or those in the UC 
Merced Library, I was adequately informed about the status of the items in a 
timely manner. * Rank2  Class Rank-Recoded 
 
 


Rank2  Class Rank-
Recoded  


    
Undergrad


uate Graduate Total 
Count 8 0 8 Strongly Agree 
% within Rank2  Class 
Rank-Recoded 17.0% .0% 15.4% 


Count 19 5 24 Agree 
% within Rank2  Class 
Rank-Recoded 40.4% 100.0% 46.2% 


Count 17 0 17 Neutral 
% within Rank2  Class 
Rank-Recoded 36.2% .0% 32.7% 


Count 3 0 3 


q7.a  When requesting 
resources through 
Interlibrary loan or those in 
the UC Merced Library, I 
was adequately informed 
about the status of the 
items in a timely manner. 


Disagree 
% within Rank2  Class 
Rank-Recoded 6.4% .0% 5.8% 


Count 47 5 52 Total 
% within Rank2  Class 
Rank-Recoded 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 6.454(a) 3 .091 
Likelihood Ratio 8.358 3 .039 
Linear-by-Linear 
Association .719 1 .397 


N of Valid Cases 
52     


a  5 cells (62.5%) have expected count less than 5. The minimum expected count is .29. 
 
 







q7.a  When requesting resources through Interlibrary loan or those in the UC 
Merced Library, I was adequately informed about the status of the items in a 
timely manner. * School2  School of study-recoded 
 
 


School2  School of study-recoded  


    Engineering 
Natural 


sciences 


School of Social 
Sciences, 


Humanities and 
Arts 


Division of 
Graduate 
Studies Total 


Count 0 6 3 0 9 Strongly 
Agree % within 


School2  
School of 
study-
recoded 


.0% 33.3% 12.5% .0% 17.0% 


Count 3 5 11 5 24 Agree 
% within 
School2  
School of 
study-
recoded 


50.0% 27.8% 45.8% 100.0% 45.3% 


Count 2 7 8 0 17 Neutral 
% within 
School2  
School of 
study-
recoded 


33.3% 38.9% 33.3% .0% 32.1% 


Count 1 0 2 0 3 


q7.a  When requesting resources 
through Interlibrary loan or those in 
the UC Merced Library, I was 
adequately informed about the 
status of the items in a timely 
manner. 


Disagree 
% within 
School2  
School of 
study-
recoded 


16.7% .0% 8.3% .0% 5.7% 


Count 6 18 24 5 53 Total 
% within 
School2  
School of 
study-
recoded 


100.0% 100.0% 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 14.309(a) 9 .112 
Likelihood Ratio 17.324 9 .044 
Linear-by-Linear 
Association .247 1 .619 


N of Valid Cases 
53     


a  12 cells (75.0%) have expected count less than 5. The minimum expected count is .28. 
 
 







q7.b  I was able to easily navigate the UC Merced Library’s website to find the 
information I needed to know about the library’s services and its resources. * 
gender2  Gender of Respondent 
 
 


gender2  Gender of 
Respondent  


    Male Female Total 
Count 7 5 12 Strongly Agree 
% within gender2  
Gender of Respondent 24.1% 17.2% 20.7% 


Count 13 20 33 Agree 
% within gender2  
Gender of Respondent 44.8% 69.0% 56.9% 


Count 4 2 6 Neutral 
% within gender2  
Gender of Respondent 13.8% 6.9% 10.3% 


Count 5 2 7 


q7.b  I was able to easily 
navigate the UC Merced 
Library’s website to find 
the information I needed to 
know about the library’s 
services and its resources. 


Disagree 
% within gender2  
Gender of Respondent 17.2% 6.9% 12.1% 


Count 29 29 58 Total 
% within gender2  
Gender of Respondent 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 3.771(a) 3 .287 
Likelihood Ratio 3.839 3 .279 
Linear-by-Linear 
Association .788 1 .375 


N of Valid Cases 
58     


a  4 cells (50.0%) have expected count less than 5. The minimum expected count is 3.00. 
 
 







q7.b  I was able to easily navigate the UC Merced Library’s website to find the 
information I needed to know about the library’s services and its resources. * 
firstgen2  Are you a first generation student? 
 
 


firstgen2  Are you a first 
generation student?  


    Yes No Total 
Count 4 8 12 Strongly Agree 
% within firstgen2  
Are you a first 
generation student? 


15.4% 28.6% 22.2% 


Count 17 13 30 Agree 
% within firstgen2  
Are you a first 
generation student? 


65.4% 46.4% 55.6% 


Count 2 4 6 Neutral 
% within firstgen2  
Are you a first 
generation student? 


7.7% 14.3% 11.1% 


Count 3 3 6 


q7.b  I was able to easily 
navigate the UC Merced 
Library’s website to find 
the information I needed to 
know about the library’s 
services and its resources. 


Disagree 
% within firstgen2  
Are you a first 
generation student? 


11.5% 10.7% 11.1% 


Count 26 28 54 Total 
% within firstgen2  
Are you a first 
generation student? 


100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 2.463(a) 3 .482 
Likelihood Ratio 2.500 3 .475 
Linear-by-Linear 
Association .117 1 .732 


N of Valid Cases 
54     


a  4 cells (50.0%) have expected count less than 5. The minimum expected count is 2.89. 
 
 







q7.b  I was able to easily navigate the UC Merced Library’s website to find the 
information I needed to know about the library’s services and its resources. * 
Rank2  Class Rank-Recoded 
 
 


Rank2  Class Rank-Recoded  


    Undergraduate Graduate Total 
Count 10 0 10 Strongly Agree 
% within Rank2  Class Rank-
Recoded 21.3% .0% 19.6% 


Count 27 3 30 Agree 
% within Rank2  Class Rank-
Recoded 57.4% 75.0% 58.8% 


Count 5 0 5 Neutral 
% within Rank2  Class Rank-
Recoded 10.6% .0% 9.8% 


Count 5 1 6 


q7.b  I was able to easily 
navigate the UC Merced 
Library’s website to find the 
information I needed to know 
about the library’s services and 
its resources. 


Disagree 
% within Rank2  Class Rank-
Recoded 10.6% 25.0% 11.8% 


Count 47 4 51 Total 
% within Rank2  Class Rank-
Recoded 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 2.116(a) 3 .549 
Likelihood Ratio 3.130 3 .372 
Linear-by-Linear 
Association .751 1 .386 


N of Valid Cases 
51     


a  5 cells (62.5%) have expected count less than 5. The minimum expected count is .39. 
 
 







q7.b  I was able to easily navigate the UC Merced Library’s website to find the 
information I needed to know about the library’s services and its resources. * 
School2  School of study-recoded 
 
 


School2  School of study-recoded  


    Engineering 
Natural 


sciences 


School of Social 
Sciences, 


Humanities and 
Arts 


Division of 
Graduate 
Studies Total 


Count 1 6 3 0 10 Strongly 
Agree % within 


School2  
School of 
study-
recoded 


16.7% 33.3% 12.5% .0% 19.2% 


Count 4 6 17 3 30 Agree 
% within 
School2  
School of 
study-
recoded 


66.7% 33.3% 70.8% 75.0% 57.7% 


Count 0 4 2 0 6 Neutral 
% within 
School2  
School of 
study-
recoded 


.0% 22.2% 8.3% .0% 11.5% 


Count 1 2 2 1 6 


q7.b  I was able to easily navigate 
the UC Merced Library’s website 
to find the information I needed to 
know about the library’s services 
and its resources. 


Disagree 
% within 
School2  
School of 
study-
recoded 


16.7% 11.1% 8.3% 25.0% 11.5% 


Count 6 18 24 4 52 Total 
% within 
School2  
School of 
study-
recoded 


100.0% 100.0% 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 10.207(a) 9 .334 
Likelihood Ratio 11.625 9 .235 
Linear-by-Linear 
Association .159 1 .690 


N of Valid Cases 
52     


a  14 cells (87.5%) have expected count less than 5. The minimum expected count is .46. 
 
 







q7.c  The print and electronic information resources provided by the UC Merced 
Library contributed to my success as a UC Merced student. * gender2  Gender of 
Respondent 
 
 


gender2  Gender of 
Respondent  


    Male Female Total 
Count 10 12 22 Strongly Agree 
% within gender2  
Gender of Respondent 33.3% 41.4% 37.3% 


Count 16 14 30 Agree 
% within gender2  
Gender of Respondent 53.3% 48.3% 50.8% 


Count 2 2 4 Neutral 
% within gender2  
Gender of Respondent 6.7% 6.9% 6.8% 


Count 0 1 1 Disagree 
% within gender2  
Gender of Respondent .0% 3.4% 1.7% 


Count 2 0 2 


q7.c  The print and 
electronic information 
resources provided by 
the UC Merced Library 
contributed to my 
success as a UC 
Merced student. 


Strongly Disagree 
% within gender2  
Gender of Respondent 6.7% .0% 3.4% 


Count 30 29 59 Total 
% within gender2  
Gender of Respondent 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 3.299(a) 4 .509 
Likelihood Ratio 4.457 4 .348 
Linear-by-Linear 
Association .808 1 .369 


N of Valid Cases 
59     


a  6 cells (60.0%) have expected count less than 5. The minimum expected count is .49. 
 
 







q7.c  The print and electronic information resources provided by the UC Merced 
Library contributed to my success as a UC Merced student. * firstgen2  Are you a 
first generation student? 
 
 


firstgen2  Are you a first 
generation student?  


    Yes No Total 
Count 11 10 21 Strongly Agree 
% within firstgen2  
Are you a first 
generation student? 


42.3% 35.7% 38.9% 


Count 12 14 26 Agree 
% within firstgen2  
Are you a first 
generation student? 


46.2% 50.0% 48.1% 


Count 1 3 4 Neutral 
% within firstgen2  
Are you a first 
generation student? 


3.8% 10.7% 7.4% 


Count 1 0 1 Disagree 
% within firstgen2  
Are you a first 
generation student? 


3.8% .0% 1.9% 


Count 1 1 2 


q7.c  The print and 
electronic information 
resources provided by 
the UC Merced Library 
contributed to my 
success as a UC 
Merced student. 


Strongly Disagree 
% within firstgen2  
Are you a first 
generation student? 


3.8% 3.6% 3.7% 


Count 26 28 54 Total 
% within firstgen2  
Are you a first 
generation student? 


100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 2.130(a) 4 .712 
Likelihood Ratio 2.560 4 .634 
Linear-by-Linear 
Association .038 1 .845 


N of Valid Cases 
54     


a  6 cells (60.0%) have expected count less than 5. The minimum expected count is .48. 
 
 







q7.c  The print and electronic information resources provided by the UC Merced 
Library contributed to my success as a UC Merced student. * Rank2  Class Rank-
Recoded 
 
 


Rank2  Class Rank-Recoded  


    Undergraduate Graduate Total 
Count 17 1 18 Strongly Agree 
% within Rank2  Class Rank-
Recoded 36.2% 20.0% 34.6% 


Count 24 4 28 Agree 
% within Rank2  Class Rank-
Recoded 51.1% 80.0% 53.8% 


Count 3 0 3 Neutral 
% within Rank2  Class Rank-
Recoded 6.4% .0% 5.8% 


Count 1 0 1 Disagree 
% within Rank2  Class Rank-
Recoded 2.1% .0% 1.9% 


Count 2 0 2 


q7.c  The print and 
electronic information 
resources provided by the 
UC Merced Library 
contributed to my success 
as a UC Merced student. 


Strongly Disagree 
% within Rank2  Class Rank-
Recoded 4.3% .0% 3.8% 


Count 47 5 52 Total 
% within Rank2  Class Rank-
Recoded 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 1.682(a) 4 .794 
Likelihood Ratio 2.230 4 .693 
Linear-by-Linear 
Association .029 1 .866 


N of Valid Cases 
52     


a  8 cells (80.0%) have expected count less than 5. The minimum expected count is .10. 
 
 







q7.c  The print and electronic information resources provided by the UC Merced 
Library contributed to my success as a UC Merced student. * School2  School of 
study-recoded 
 
 


School2  School of study-recoded  


    Engineering 
Natural 


sciences 


School of Social 
Sciences, 


Humanities and 
Arts 


Division of 
Graduate 
Studies Total 


Count 3 11 4 1 19 Strongly 
Agree % within 


School2  
School of 
study-
recoded 


50.0% 61.1% 16.7% 20.0% 35.8% 


Count 2 6 16 4 28 Agree 
% within 
School2  
School of 
study-
recoded 


33.3% 33.3% 66.7% 80.0% 52.8% 


Count 0 1 2 0 3 Neutral 
% within 
School2  
School of 
study-
recoded 


.0% 5.6% 8.3% .0% 5.7% 


Count 0 0 1 0 1 Disagree 
% within 
School2  
School of 
study-
recoded 


.0% .0% 4.2% .0% 1.9% 


Count 1 0 1 0 2 


q7.c  The print and electronic 
information resources provided 
by the UC Merced Library 
contributed to my success as a 
UC Merced student. 


Strongly 
Disagree % within 


School2  
School of 
study-
recoded 


16.7% .0% 4.2% .0% 3.8% 


Count 6 18 24 5 53 Total 
% within 
School2  
School of 
study-
recoded 


100.0% 100.0% 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 15.304(a) 12 .225 
Likelihood Ratio 16.094 12 .187 
Linear-by-Linear 
Association .943 1 .332 


N of Valid Cases 
53     


a  16 cells (80.0%) have expected count less than 5. The minimum expected count is .09. 
 







q11  I worked as a student assistant in the library while attending UC Merced. * 
gender2  Gender of Respondent 
 
 


gender2  Gender of 
Respondent  


    Male Female Total 
Count 9 7 16 Yes 
% within gender2  
Gender of Respondent 30.0% 24.1% 27.1% 


Count 21 22 43 


q11  I worked as a 
student assistant in the 
library while attending 
UC Merced. 


No 
% within gender2  
Gender of Respondent 70.0% 75.9% 72.9% 


Count 30 29 59 Total 
% within gender2  
Gender of Respondent 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Exact Sig. 
(2-sided) 


Exact Sig. 
(1-sided) 


Pearson Chi-Square .256(b) 1 .613     
Continuity 
Correction(a) .046 1 .831     


Likelihood Ratio .257 1 .612     
Fisher's Exact Test       .771 .416 
Linear-by-Linear 
Association .252 1 .616     


N of Valid Cases 59         
a  Computed only for a 2x2 table 
b  0 cells (.0%) have expected count less than 5. The minimum expected count is 7.86. 
 
 







q11  I worked as a student assistant in the library while attending UC Merced. * 
firstgen2  Are you a first generation student? 
 
 


firstgen2  Are you a first 
generation student?  


    Yes No Total 
Count 10 6 16 Yes 
% within firstgen2  
Are you a first 
generation student? 


38.5% 21.4% 29.6% 


Count 16 22 38 


q11  I worked as a 
student assistant in the 
library while attending 
UC Merced. 


No 
% within firstgen2  
Are you a first 
generation student? 


61.5% 78.6% 70.4% 


Count 26 28 54 Total 
% within firstgen2  
Are you a first 
generation student? 


100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Exact Sig. 
(2-sided) 


Exact Sig. 
(1-sided) 


Pearson Chi-Square 1.876(b) 1 .171     
Continuity 
Correction(a) 1.148 1 .284     


Likelihood Ratio 1.888 1 .169     
Fisher's Exact Test       .236 .142 
Linear-by-Linear 
Association 1.841 1 .175     


N of Valid Cases 54         
a  Computed only for a 2x2 table 
b  0 cells (.0%) have expected count less than 5. The minimum expected count is 7.70. 
 
 







q11  I worked as a student assistant in the library while attending UC Merced. * 
Rank2  Class Rank-Recoded 
 
 


Rank2  Class Rank-Recoded  


    Undergraduate Graduate Total 
Count 10 0 10 Yes 
% within Rank2  Class Rank-
Recoded 21.3% .0% 19.2% 


Count 37 5 42 


q11  I worked as a student 
assistant in the library while 
attending UC Merced. 


No 
% within Rank2  Class Rank-
Recoded 78.7% 100.0% 80.8% 


Count 47 5 52 Total 
% within Rank2  Class Rank-
Recoded 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Exact Sig. 
(2-sided) 


Exact Sig. 
(1-sided) 


Pearson Chi-Square 1.317(b) 1 .251     
Continuity 
Correction(a) .303 1 .582     


Likelihood Ratio 2.259 1 .133     
Fisher's Exact Test       .569 .327 
Linear-by-Linear 
Association 1.292 1 .256     


N of Valid Cases 52         
a  Computed only for a 2x2 table 
b  2 cells (50.0%) have expected count less than 5. The minimum expected count is .96. 
 
 







q11  I worked as a student assistant in the library while attending UC Merced. * 
School2  School of study-recoded 
 
 


School2  School of study-recoded  


    Engineering 
Natural 


sciences 


School of Social 
Sciences, 


Humanities and Arts 


Division of 
Graduate 
Studies Total 


Count 2 2 6 0 10 Yes 
% within School2  
School of study-
recoded 


33.3% 11.1% 25.0% .0% 18.9% 


Count 4 16 18 5 43 


q11  I worked as a student 
assistant in the library while 
attending UC Merced. 


No 
% within School2  
School of study-
recoded 


66.7% 88.9% 75.0% 100.0% 81.1% 


Count 6 18 24 5 53 Total 
% within School2  
School of study-
recoded 


100.0% 100.0% 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 3.280(a) 3 .350 
Likelihood Ratio 4.148 3 .246 
Linear-by-Linear 
Association .300 1 .584 


N of Valid Cases 
53     


a  6 cells (75.0%) have expected count less than 5. The minimum expected count is .94. 
 
 







q12  I would be willing to be contacted to participate in a focus group on UC 
Merced Library services. * gender2  Gender of Respondent 
 
 


gender2  Gender of 
Respondent  


    Male Female Total 
Count 19 19 38 Yes 
% within gender2  
Gender of Respondent 63.3% 65.5% 64.4% 


Count 11 10 21 


q12  I would be willing 
to be contacted to 
participate in a focus 
group on UC Merced 
Library services. No 


% within gender2  
Gender of Respondent 36.7% 34.5% 35.6% 


Count 30 29 59 Total 
% within gender2  
Gender of Respondent 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Exact Sig. 
(2-sided) 


Exact Sig. 
(1-sided) 


Pearson Chi-Square .031(b) 1 .861     
Continuity 
Correction(a) .000 1 1.000     


Likelihood Ratio .031 1 .861     
Fisher's Exact Test       1.000 .539 
Linear-by-Linear 
Association .030 1 .862     


N of Valid Cases 59         
a  Computed only for a 2x2 table 
b  0 cells (.0%) have expected count less than 5. The minimum expected count is 10.32. 
 
 







q12  I would be willing to be contacted to participate in a focus group on UC 
Merced Library services. * firstgen2  Are you a first generation student? 
 
 


firstgen2  Are you a first 
generation student?  


    Yes No Total 
Count 18 18 36 Yes 
% within firstgen2  
Are you a first 
generation student? 


69.2% 64.3% 66.7% 


Count 8 10 18 


q12  I would be willing 
to be contacted to 
participate in a focus 
group on UC Merced 
Library services. 


No 
% within firstgen2  
Are you a first 
generation student? 


30.8% 35.7% 33.3% 


Count 26 28 54 Total 
% within firstgen2  
Are you a first 
generation student? 


100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Exact Sig. 
(2-sided) 


Exact Sig. 
(1-sided) 


Pearson Chi-Square .148(b) 1 .700     
Continuity 
Correction(a) .009 1 .923     


Likelihood Ratio .149 1 .700     
Fisher's Exact Test       .777 .462 
Linear-by-Linear 
Association .146 1 .703     


N of Valid Cases 54         
a  Computed only for a 2x2 table 
b  0 cells (.0%) have expected count less than 5. The minimum expected count is 8.67. 
 
 







q12  I would be willing to be contacted to participate in a focus group on UC 
Merced Library services. * Rank2  Class Rank-Recoded 
 
 


Rank2  Class Rank-Recoded  


    Undergraduate Graduate Total 
Count 29 2 31 Yes 
% within Rank2  Class Rank-
Recoded 61.7% 40.0% 59.6% 


Count 18 3 21 


q12  I would be willing to be 
contacted to participate in a 
focus group on UC Merced 
Library services. 


No 
% within Rank2  Class Rank-
Recoded 38.3% 60.0% 40.4% 


Count 47 5 52 Total 
% within Rank2  Class Rank-
Recoded 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Exact Sig. 
(2-sided) 


Exact Sig. 
(1-sided) 


Pearson Chi-Square .884(b) 1 .347     
Continuity 
Correction(a) .212 1 .645     


Likelihood Ratio .865 1 .352     
Fisher's Exact Test       .383 .317 
Linear-by-Linear 
Association .867 1 .352     


N of Valid Cases 52         
a  Computed only for a 2x2 table 
b  2 cells (50.0%) have expected count less than 5. The minimum expected count is 2.02. 
 
 







q12  I would be willing to be contacted to participate in a focus group on UC 
Merced Library services. * School2  School of study-recoded 
 
 


    School2  School of study-recoded  


    Engineering 
Natural 


sciences 


School of Social 
Sciences, 


Humanities and Arts 


Division of 
Graduate 
Studies Total 


Yes Count 4 11 15 2 32 q12  I would be willing to be 
contacted to participate in a 
focus group on UC Merced 
Library services. 


  % within 
School2  School 
of study-recoded 


66.7% 61.1% 62.5% 40.0% 60.4% 


  No Count 2 7 9 3 21 
    % within 


School2  School 
of study-recoded 


33.3% 38.9% 37.5% 60.0% 39.6% 


Total Count 6 18 24 5 53 
  % within 


School2  School 
of study-recoded 


100.0% 100.0% 100.0% 100.0% 100.0% 


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 1.016(a) 3 .797 
Likelihood Ratio .994 3 .803 
Linear-by-Linear 
Association .423 1 .515 


N of Valid Cases 
53     


a  4 cells (50.0%) have expected count less than 5. The minimum expected count is 1.98. 
 
 







Crosstabs 
 
q1  First Key Term or Concept * q11  I worked as a student assistant in the library 
while attending UC Merced. 
 
While classes were in session, how often did you use the UC Merced Library building as a place to 
study? 
 
 


q11  I worked 
as a student 


assistant in the 
library while 


attending UC 
Merced.    


      Yes No Total  
Count 0 4 4 Never 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 9.3% 6.8% 


Count 6 8 14  Occasionally 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


37.5% 18.6% 23.7% 


Count 2 9 11  At least once 
a week   % within q11  


I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


12.5% 20.9% 18.6% 


Count 3 9 12  More than one 
a week   % within q11  


I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


18.8% 20.9% 20.3% 


Count 5 13 18 


q1  First Key 
Term or 
Concept 


 Nearly every 
day   % within q11  


I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


31.3% 30.2% 30.5% 


Count 16 43 59  Total 
 % within q11  I 
worked as a 
student 
assistant in the 
library while 
attending UC 


100.0% 100.0% 100.0%  







 Merced. 
 
Overall, library student assistants did not use the UC Merced Library building as a place to study as much as the remaining 
respondents. 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 3.719(a) 4 .445 
Likelihood Ratio 4.645 4 .326 
Linear-by-Linear 
Association .000 1 .991 


N of Valid Cases 59     
a  6 cells (60.0%) have expected count less than 5. The minimum expected count is 1.08. 
 







q2  How many UC Merced Library instruction sessions did you attend during 
your time at UC Merced? * q11  I worked as a student assistant in the library 
while attending UC Merced. 
 
 


q11  I worked 
as a student 


assistant in the 
library while 


attending UC 
Merced.    


      Yes No Total  
Count 0 11 11 Zero 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 25.6% 18.6% 


Count 1 8 9  One 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


6.3% 18.6% 15.3% 


Count 2 12 14  Two 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


12.5% 27.9% 23.7% 


Count 3 5 8  Three 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


18.8% 11.6% 13.6% 


Count 3 6 9  Four 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


18.8% 14.0% 15.3% 


Count 7 1 8 


q2  How many 
UC Merced 
Library 
instruction 
sessions did you 
attend during 
your time at UC 
Merced? 


 Five or more 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


43.8% 2.3% 13.6% 


Count 16 43 59  Total 
 % within q11  I 
worked as a 
student 


100.0% 100.0% 100.0%  







 assistant in the 
library while 
attending UC 
Merced. 


 
43.8% of library student assistants attended five or more UC Merced Library instructions sessions while the remaining 2.3% of the 
remaining respondents attended five or more sessions.  It is very likely that the library student assistants included training sessions. 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 21.796(a) 5 .001 
Likelihood Ratio 23.131 5 .000 
Linear-by-Linear 
Association 17.366 1 .000 


N of Valid Cases 59     
a  6 cells (50.0%) have expected count less than 5. The minimum expected count is 2.17. 
 







q3  The instruction I received from UC Merced Library contributed to my success 
as a student at UC Merced. * q11  I worked as a student assistant in the library 
while attending UC Merced. 
 
 


q11  I worked 
as a student 


assistant in the 
library while 


attending UC 
Merced.    


      Yes No Total  
Count 4 3 7 Strongly agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


25.0% 9.4% 14.6% 


Count 12 13 25  Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


75.0% 40.6% 52.1% 


Count 0 13 13  Neutral 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 40.6% 27.1% 


Count 0 2 2  Disagree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 6.3% 4.2% 


Count 0 1 1 


q3  The 
instruction I 
received from 
UC Merced 
Library 
contributed to 
my success as a 
student at UC 
Merced. 


 Strongly 
Disagree   % within q11  


I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 3.1% 2.1% 


Count 16 32 48  Total 
 % within q11  I 
worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


100.0% 100.0% 100.0%  


 
* Library student assistants (100%) were much more like to strongly agree or agree with the statement: “The instruction I received from 
the UC Merced Library contributed to my success at UC Merced”.  The remaining respondents answered with 50% to the same 
statement.    
  







 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 12.206(a) 4 .016 
Likelihood Ratio 16.927 4 .002 
Linear-by-Linear 
Association 9.140 1 .003 


N of Valid Cases 48     
a  7 cells (70.0%) have expected count less than 5. The minimum expected count is .33. 
 







q4.a  The UC Merced Library did a good job of informing me about its services 
and the information resources it provides to UC Merced students. * q11  I worked 
as a student assistant in the library while attending UC Merced. 
 
 


q11  I worked 
as a student 


assistant in the 
library while 


attending UC 
Merced.    


      Yes No Total  
Count 7 8 15 Strongly Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


43.8% 18.6% 25.4% 


Count 8 27 35  Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


50.0% 62.8% 59.3% 


Count 0 7 7  Neutral 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 16.3% 11.9% 


Count 0 1 1  Disagree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 1 0 1 


q4.a  The UC 
Merced Library 
did a good job of 
informing me 
about its 
services and the 
information 
resources it 
provides to UC 
Merced 
students. 


 Strongly 
Disagree   % within q11  


I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


6.3% .0% 1.7% 


Count 16 43 59  Total 
 % within q11  I 
worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


100.0% 100.0% 100.0%  


 
Library students assistants (93.8%) also responded that the UC Merced Library did a good job of information them of its services and 
information resources in contrast to the remaining respondents with 81.4%.  One of the library student assistants responded with a 
“strongly disagree.” 
 







 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 8.886(a) 4 .064 
Likelihood Ratio 10.608 4 .031 
Linear-by-Linear 
Association 1.449 1 .229 


N of Valid Cases 59     
a  6 cells (60.0%) have expected count less than 5. The minimum expected count is .27. 
 







q4.b  The UC Merced Library building provided a good place for me to study 
alone. * q11  I worked as a student assistant in the library while attending UC 
Merced. 
 
 


q11  I worked 
as a student 


assistant in the 
library while 


attending UC 
Merced.    


      Yes No Total  
Count 3 8 11 Strongly Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


18.8% 19.0% 19.0% 


Count 10 18 28  Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


62.5% 42.9% 48.3% 


Count 2 9 11  Neutral 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


12.5% 21.4% 19.0% 


Count 1 5 6  Disagree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


6.3% 11.9% 10.3% 


Count 0 2 2 


q4.b  The UC 
Merced Library 
building 
provided a good 
place for me to 
study alone. 


 Strongly 
Disagree   % within q11  


I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 4.8% 3.4% 


Count 16 42 58  Total 
 % within q11  I 
worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


100.0% 100.0% 100.0%  


 
Library student assistants were more likely than other respondents to view the UC Merced Library building as a good place to study 
alone. (81.3% to  61.9% strongly agree or agree) 
 
 Chi-Square Tests 







 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 2.534(a) 4 .639 
Likelihood Ratio 3.097 4 .542 
Linear-by-Linear 
Association 1.324 1 .250 


N of Valid Cases 58     
a  6 cells (60.0%) have expected count less than 5. The minimum expected count is .55. 
 







q4.c  The UC Merced Library building provided a good place for group study. * 
q11  I worked as a student assistant in the library while attending UC Merced. 
 
 


q11  I worked 
as a student 


assistant in the 
library while 


attending UC 
Merced.    


      Yes No Total  
Count 6 15 21 Strongly Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


37.5% 35.7% 36.2% 


Count 10 19 29  Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


62.5% 45.2% 50.0% 


Count 0 6 6  Neutral 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 14.3% 10.3% 


Count 0 1 1  Disagree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.4% 1.7% 


Count 0 1 1 


q4.c  The UC 
Merced Library 
building 
provided a good 
place for group 
study. 


 Strongly 
Disagree   % within q11  


I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.4% 1.7% 


Count 16 42 58  Total 
 % within q11  I 
worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


100.0% 100.0% 100.0%  


 
Library student assistant respondents were more likely to view the UC Merced Library building as a good place for group study. (100% 
to 80.9% strongly agree or agree). 
 
 Chi-Square Tests 
 







  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 3.748(a) 4 .441 
Likelihood Ratio 5.834 4 .212 
Linear-by-Linear 
Association 1.350 1 .245 


N of Valid Cases 58     
a  6 cells (60.0%) have expected count less than 5. The minimum expected count is .28. 
 







q4.d  The UC Merced Library building provided an important place for me to 
socialize with fellow students. * q11  I worked as a student assistant in the library 
while attending UC Merced. 
 
 


q11  I worked 
as a student 


assistant in the 
library while 


attending UC 
Merced.    


      Yes No Total  
Count 9 10 19 Strongly Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


56.3% 23.3% 32.2% 


Count 7 20 27  Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


43.8% 46.5% 45.8% 


Count 0 11 11  Neutral 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 25.6% 18.6% 


Count 0 1 1  Disagree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 0 1 1 


q4.d  The UC 
Merced Library 
building 
provided an 
important place 
for me to 
socialize with 
fellow students. 


 Strongly 
Disagree   % within q11  


I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 16 43 59  Total 
 % within q11  I 
worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


100.0% 100.0% 100.0%  


 
Library student assistant respondents were more likely to view the UC Merced Library building as an important place to socialize with 
fellow students. (100% to 69.8% strongly agree or agree). 
 
 Chi-Square Tests 







 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 8.799(a) 4 .066 
Likelihood Ratio 11.773 4 .019 
Linear-by-Linear 
Association 7.780 1 .005 


N of Valid Cases 59     
a  5 cells (50.0%) have expected count less than 5. The minimum expected count is .27. 
 







q4.e  The UC Merced Library’s check-out laptops contributed to my success as a 
UC Merced student. * q11  I worked as a student assistant in the library while 
attending UC Merced. 
 
 


q11  I worked 
as a student 


assistant in the 
library while 


attending UC 
Merced.    


      Yes No Total  
Count 6 16 22 Strongly Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


37.5% 37.2% 37.3% 


Count 7 12 19  Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


43.8% 27.9% 32.2% 


Count 3 10 13  Neutral 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


18.8% 23.3% 22.0% 


Count 0 4 4  Disagree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 9.3% 6.8% 


Count 0 1 1 


q4.e  The UC 
Merced Library’s 
check-out 
laptops 
contributed to 
my success as a 
UC Merced 
student. 


 Strongly 
Disagree   % within q11  


I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 16 43 59  Total 
 % within q11  I 
worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


100.0% 100.0% 100.0%  


 
Library student assistant respondents were more likely to view the UC Merced Library check-out laptops as contributing to their success 
as a UC Merced student. (81.3% to 65.1% strongly agree or agree).  No library students disagreed or strongly disagreed with the 
original statement while 11.6% of the other respondents did disagree or strongly disagree. 
 







 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 2.877(a) 4 .579 
Likelihood Ratio 4.128 4 .389 
Linear-by-Linear 
Association 1.041 1 .307 


N of Valid Cases 59     
a  5 cells (50.0%) have expected count less than 5. The minimum expected count is .27. 
 







q4.f  A UC Merced Library laptop was available to me when I needed one. * q11  I 
worked as a student assistant in the library while attending UC Merced. 
 
 


q11  I worked 
as a student 


assistant in the 
library while 


attending UC 
Merced.    


      Yes No Total  
Count 1 12 13 Strongly Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


6.3% 27.9% 22.0% 


Count 12 21 33  Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


75.0% 48.8% 55.9% 


Count 3 9 12  Neutral 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


18.8% 20.9% 20.3% 


Count 0 1 1 


q4.f  A UC 
Merced Library 
laptop was 
available to me 
when I needed 
one. 


 Disagree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 16 43 59  Total 
 % within q11  I 
worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


100.0% 100.0% 100.0%  


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 4.309(a) 3 .230 
Likelihood Ratio 5.155 3 .161 
Linear-by-Linear 
Association .513 1 .474 


N of Valid Cases 59     
a  4 cells (50.0%) have expected count less than 5. The minimum expected count is .27. 
 







q4.g  When I needed human assistance in using the UC Merced Library’s 
information resources or services, it was easy for me to find someone to assist 
me. * q11  I worked as a student assistant in the library while attending UC 
Merced. 
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Library student assistant respondents were more likely to strongly agree or agree (75.1%) that they could easily get human assistance 
in using the UC Merced Library’s information resources or services in contrast to the remaining respondents (62.8%).   
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 6.093(a) 3 .107 
Likelihood Ratio 5.621 3 .132 
Linear-by-Linear 
Association 2.876 1 .090 


N of Valid Cases 59     
a  4 cells (50.0%) have expected count less than 5. The minimum expected count is 1.08. 
 







q4.h  I received knowledgeable assistance at the Library’s services desks. * q11  
I worked as a student assistant in the library while attending UC Merced. 
 
 


q11  I worked 
as a student 


assistant in the 
library while 


attending UC 
Merced.    


      Yes No Total  
Count 9 6 15 Strongly Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


56.3% 14.3% 25.9% 


Count 6 17 23  Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


37.5% 40.5% 39.7% 


Count 1 17 18  Neutral 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


6.3% 40.5% 31.0% 


Count 0 2 2 


q4.h  I received 
knowledgeable 
assistance at 
the Library’s 
services desks. 


 Disagree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 4.8% 3.4% 


Count 16 42 58  Total 
 % within q11  I 
worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


100.0% 100.0% 100.0%  


 
* Library student assistants (93.8% ) were much more likely to strongly agree or agree with the statement: “I received knowledgeable 
assistance at the Library’s services desk” than the remaining respondents (54.8%). 


  
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 13.050(a) 3 .005 
Likelihood Ratio 14.007 3 .003 
Linear-by-Linear 
Association 12.083 1 .001 


N of Valid Cases 58     
a  4 cells (50.0%) have expected count less than 5. The minimum expected count is .55. 







 







q4.i  I received friendly, courteous assistance at the Library’s services desks. * 
q11  I worked as a student assistant in the library while attending UC Merced. 
 
 


q11  I worked 
as a student 


assistant in the 
library while 


attending UC 
Merced.    


      Yes No Total  
Count 9 16 25 Strongly Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


56.3% 37.2% 42.4% 


Count 7 21 28  Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


43.8% 48.8% 47.5% 


Count 0 5 5  Neutral 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 11.6% 8.5% 


Count 0 1 1 


q4.i  I received 
friendly, 
courteous 
assistance at 
the Library’s 
services desks. 


 Disagree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 16 43 59  Total 
 % within q11  I 
worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


100.0% 100.0% 100.0%  


 
Library student assistants (100%) rated receiving friendly, courteous assistance at the Library’s service desk more than the remaining 
respondents (86%). 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 3.294(a) 3 .348 
Likelihood Ratio 4.802 3 .187 
Linear-by-Linear 
Association 2.960 1 .085 


N of Valid Cases 59     
a  4 cells (50.0%) have expected count less than 5. The minimum expected count is .27. 







 







q4.j  When using the UC Merced Library’s information resources or services, the 
assistance I received from library staff was helpful to me. * q11  I worked as a 
student assistant in the library while attending UC Merced. 
 
 


q11  I worked 
as a student 


assistant in the 
library while 


attending UC 
Merced.    


      Yes No Total  
Count 6 8 14 Strongly Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


42.9% 18.6% 24.6% 


Count 5 22 27  Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


35.7% 51.2% 47.4% 


Count 2 13 15  Neutral 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


14.3% 30.2% 26.3% 


Count 1 0 1 


q4.j  When 
using the UC 
Merced Library’s 
information 
resources or 
services, the 
assistance I 
received from 
library staff was 
helpful to me. 


 Disagree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


7.1% .0% 1.8% 


Count 14 43 57  Total 
 % within q11  I 
worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


100.0% 100.0% 100.0%  


 
Library student assistants did not always rate assistance from library staff with information resources or services as helpful.  21.4% 
were neutral or disagree while 30.2% of the remaining respondents were neutral.  However, library student assistants (42.9%) were 
more likely to strongly agree than the remaining respondents (18.6%). 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 7.153(a) 3 .067 
Likelihood Ratio 6.774 3 .079 
Linear-by-Linear 1.209 1 .271 







Association 
N of Valid Cases 57     
a  4 cells (50.0%) have expected count less than 5. The minimum expected count is .25. 
 







q4.k  When using the UC Merced Library’s information resources or services, I 
received assistance in a timely manner. * q11  I worked as a student assistant in 
the library while attending UC Merced. 
 
 


q11  I worked 
as a student 


assistant in the 
library while 


attending UC 
Merced.    


      Yes No Total  
Count 5 11 16 Strongly Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


31.3% 25.6% 27.1% 


Count 11 23 34  Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


68.8% 53.5% 57.6% 


Count 0 9 9 


q4.k  When 
using the UC 
Merced Library’s 
information 
resources or 
services, I 
received 
assistance in a 
timely manner. 


 Neutral 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 20.9% 15.3% 


Count 16 43 59  Total 
 % within q11  I 
worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


100.0% 100.0% 100.0%  


 
Library student assistants (100%) were somewhat more likely to agree with the statement” When using the UC Merced Library’s 
information resources or services, I received assistance in a timely manner” than were the remaining respondents (79.1%). 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 3.958(a) 2 .138 
Likelihood Ratio 6.283 2 .043 
Linear-by-Linear 
Association 1.980 1 .159 


N of Valid Cases 59     
a  2 cells (33.3%) have expected count less than 5. The minimum expected count is 2.44. 
 







q6  Third Key Term or Concept * q11  I worked as a student assistant in the 
library while attending UC Merced. 
ILL 
 


q11  I worked 
as a student 


assistant in the 
library while 


attending UC 
Merced.    


      Yes No Total  
Count 3 14 17 None 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


18.8% 32.6% 28.8% 


Count 5 5 10  Once 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


31.3% 11.6% 16.9% 


Count 4 11 15  2 - 5 times 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


25.0% 25.6% 25.4% 


Count 1 6 7  6 - 9 times 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


6.3% 14.0% 11.9% 


Count 3 7 10 


q6  Third Key 
Term or 
Concept 


 10 or more 
times   % within q11  


I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


18.8% 16.3% 16.9% 


Count 16 43 59  Total 
 % within q11  I 
worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


100.0% 100.0% 100.0%  


 
Library student assistants did not appear to use ILL services more than the other respondents though fewer of them had never used 
ILL. (18.8% vs. 32.6%, never used ILL) 
 
 Chi-Square Tests 
 







  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 4.047(a) 4 .400 
Likelihood Ratio 3.900 4 .420 
Linear-by-Linear 
Association .015 1 .901 


N of Valid Cases 59     
a  5 cells (50.0%) have expected count less than 5. The minimum expected count is 1.90. 
 







q7.a  When requesting resources through Interlibrary loan or those in the UC 
Merced Library, I was adequately informed about the status of the items in a 
timely manner. * q11  I worked as a student assistant in the library while 
attending UC Merced. 
 
 


q11  I worked 
as a student 


assistant in the 
library while 


attending UC 
Merced.    


      Yes No Total  
Count 4 6 10 Strongly Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


25.0% 14.0% 16.9% 


Count 9 20 29  Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


56.3% 46.5% 49.2% 


Count 2 15 17  Neutral 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


12.5% 34.9% 28.8% 


Count 1 2 3 


q7.a  When 
requesting 
resources 
through 
Interlibrary loan 
or those in the 
UC Merced 
Library, I was 
adequately 
informed about 
the status of the 
items in a timely 
manner. 


 Disagree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


6.3% 4.7% 5.1% 


Count 16 43 59  Total 
 % within q11  I 
worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


100.0% 100.0% 100.0%  


 
Student library assistants (81.3%) were more likely to strongly agree or agree that when requesting resources through Interlibrary Loan 
or those in the UC Merced Library that they were adequately informed about the status of the items in a timely manner.  The remaining 
respondents strongly agreed or agreed with 60.5%. 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 3.151(a) 3 .369 
Likelihood Ratio 3.445 3 .328 







Linear-by-Linear 
Association 1.711 1 .191 


N of Valid Cases 59     
a  4 cells (50.0%) have expected count less than 5. The minimum expected count is .81. 
 







q7.b  I was able to easily navigate the UC Merced Library’s website to find the 
information I needed to know about the library’s services and its resources. * 
q11  I worked as a student assistant in the library while attending UC Merced. 
 
 


q11  I worked 
as a student 


assistant in the 
library while 


attending UC 
Merced.    


      Yes No Total  
Count 6 6 12 Strongly Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


37.5% 14.3% 20.7% 


Count 8 25 33  Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


50.0% 59.5% 56.9% 


Count 0 6 6  Neutral 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 14.3% 10.3% 


Count 2 5 7 


q7.b  I was able 
to easily 
navigate the UC 
Merced Library’s 
website to find 
the information I 
needed to know 
about the 
library’s services 
and its 
resources. 


 Disagree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


12.5% 11.9% 12.1% 


Count 16 42 58  Total 
 % within q11  I 
worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


100.0% 100.0% 100.0%  


 
Library student assistants (87.5%) were more likely to strongly agree or agree that they could easily navigate the UC Merced Library 
website to find the information they needed about the library’s services and resources than were the remaining respondents (73.5%).  
However, 12.5% of library student assistants disagreed. 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 5.492(a) 3 .139 
Likelihood Ratio 6.758 3 .080 
Linear-by-Linear 1.939 1 .164 







Association 
N of Valid Cases 58     
a  4 cells (50.0%) have expected count less than 5. The minimum expected count is 1.66. 
 







q7.c  The print and electronic information resources provided by the UC Merced 
Library contributed to my success as a UC Merced student. * q11  I worked as a 
student assistant in the library while attending UC Merced. 
 
 


q11  I worked 
as a student 


assistant in the 
library while 


attending UC 
Merced.    


      Yes No Total  
Count 9 13 22 Strongly Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


56.3% 30.2% 37.3% 


Count 6 24 30  Agree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


37.5% 55.8% 50.8% 


Count 1 3 4  Neutral 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


6.3% 7.0% 6.8% 


Count 0 1 1  Disagree 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 0 2 2 


q7.c  The print 
and electronic 
information 
resources 
provided by the 
UC Merced 
Library 
contributed to 
my success as a 
UC Merced 
student. 


 Strongly 
Disagree   % within q11  


I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 4.7% 3.4% 


Count 16 43 59  Total 
 % within q11  I 
worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


100.0% 100.0% 100.0%  


 
Library student assistants and the remaining respondents were very similar in their agreement that the print and electronic information 
resources provided by the UC Merced Library contributed to their success as a UC Merced student.  However, library student 
assistants were more likely to select strongly agree over agree than the remaining respondents. 
 







 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 4.011(a) 4 .404 
Likelihood Ratio 4.673 4 .322 
Linear-by-Linear 
Association 3.004 1 .083 


N of Valid Cases 59     
a  6 cells (60.0%) have expected count less than 5. The minimum expected count is .27. 







q9  After you have found a reference through the SOS (Search our Stuff) search, 
can you navigate easily to the full text? * q11  I worked as a student assistant in 
the library while attending UC Merced. 
 
 


    


q11  I worked 
as a student 


assistant in the 
library while 


attending UC 
Merced.    


    Yes No Total  
No Response Count 2 8 10 q9  After you have found a reference through the SOS (Search our Stuff) search, 


can you navigate easily to the full text?   % within q11 12.5% 18.6% 16.9% 


 a place to retreat to for studying when it is quiet at 
times. 


Count 0 1 1 


   % within q11   .0% 2.3% 1.7% 


 Ability to bring food in the library, and no extreme rules 
about noise control. 


Count 0 1 1 


   % within q11   .0% 2.3% 1.7% 
 Being able to check out laptops Count 0 1 1 
   % within q11   .0% 2.3% 1.7% 


 
Being able to check out laptops is extremely helpful! I 
love the collaborative rooms and the willingness of the 
staff to help with whatever you need. 


Count 
1 0 1 


   % within q11   6.3% .0% 1.7% 
 Being able to eat in the library while studying. Count 0 1 1 
   % within q11   .0% 2.3% 1.7% 
  I have valued most their online databases.  The 


databases provided me with valuable resources for 
several projects.  I also appreciated the willingness of 
the librarians in helping me learn how to use the online 
resources. 


Count 


0 1 1 


    % within q11   .0% 2.3% 1.7% 
  I like that no one shhhhh's you and you can eat in the 


library. This makes it a great place to study and meet 
with people. 


Count 
0 1 1 


    % within q11   .0% 2.3% 1.7% 
  I like that students are made constantly aware of 


events and exhbits in the library through the ditgial 
signs 


Count 
1 0 1 


    % within q11   6.3% .0% 1.7% 
  I value the student workers, the laptop check-out, and 


printing access even from my own computer.  With 
these services, I spent more time in the library 
especially when we were able to eat and drink in the 
library because as students, we are too busy to grab a 
bite to eat which helped us while we studied. 


Count 


0 1 1 


    % within q11   .0% 2.3% 1.7% 
  internet/online article archive Count 0 1 1 
    % within q11   .0% 2.3% 1.7% 
  It gave me a job. Count 1 0 1 
    % within q11   6.3% .0% 1.7% 
  It had study rooms for group projects. we had a nice 


and clean area to study 
Count 0 1 1 


    % within q11   .0% 2.3% 1.7% 
  I've been at UC Merced since before the 2005 


opening, and the Library folks were always the most 
pleasant to work with on campus. 


Count 
0 1 1 


    % within q11   .0% 2.3% 1.7% 
  Laptop checkouts Count 0 1 1 
    % within q11   .0% 2.3% 1.7% 
  laptop rentals and ILL were the best resources used. Count 0 1 1 







    % within q11   .0% 2.3% 1.7% 
  loaner laptops Count 3 0 3 
    % within q11   18.8% .0% 5.1% 
  melvyl Count 0 1 1 
    % within q11   .0% 2.3% 1.7% 
  Numerous places to study or relax. Count 0 1 1 
    % within q11   .0% 2.3% 1.7% 
  online resources & VPN Count 0 1 1 
    % within q11   .0% 2.3% 1.7% 
  Our UC Merced Library is very versatile. It's not only a 


place for studying, finding resources, or research...it's 
also a place for social events, relaxation, and a library 
that allows food. It's definitely a big part of our campus 
and I love being in it. I'd say 80% of my time on 
campus (on average) is spent in the library building.  I 
value the accessibility, the staff and student 
assistance, the space, the resources, the technology, 
the options, and what it has to offer. 


Count 


1 0 1 


    % within q11   6.3% .0% 1.7% 
  Printing availability and the ability to reserve a study 


room with a white board. 
Count 0 1 1 


    % within q11   .0% 2.3% 1.7% 
  Printing/copier machines Count 0 1 1 
    % within q11   .0% 2.3% 1.7% 
  Quick checkout and use of laptops Valuable study area Count 0 1 1 
    % within q11   .0% 2.3% 1.7% 
  study space, up to date books, ILL. Count 0 1 1 
    % within q11   .0% 2.3% 1.7% 
  The ability to find a quiet place to study. Count 1 0 1 
    % within q11   6.3% .0% 1.7% 
  The ability to use computers and not having to carry 


my own constantly. 
Count 0 1 1 


    % within q11   .0% 2.3% 1.7% 
  The accessibility of so many materials the library had 


to offer. The staff at the desk were knowledgeable 
about many aspects of the library and were very 
helpful. 


Count 


1 0 1 


    % within q11   6.3% .0% 1.7% 
  The available quiet space to study. Count 0 1 1 
    % within q11   .0% 2.3% 1.7% 
  the constant positive attitude of the librarian. she is 


always willing to provide a bounty of knowledge and as 
much assistance needed when questioned. 


Count 
0 1 1 


    % within q11   .0% 2.3% 1.7% 
  The databases have been very helpful for my research 


projects.  I felt confident in finding what I needed in 
order to write my papers. 


Count 
0 1 1 


    % within q11   .0% 2.3% 1.7% 
  The great amount of peer-reviewed journals. Count 0 1 1 
    % within q11   .0% 2.3% 1.7% 
  The helpful staff. Count 0 1 1 
    % within q11   .0% 2.3% 1.7% 
  The hours are great! Especially when the Lantern is 


open the entire night during finals week. The student 
staff is also friendly, and they try their best to answer 
questions. 


Count 


2 0 2 


    % within q11   12.5% .0% 3.4% 
  The journals/articles available online that I can't access 


from home. 
Count 0 1 1 


    % within q11   .0% 2.3% 1.7% 
  The laptop access was valuable to me. Count 0 1 1 
    % within q11   .0% 2.3% 1.7% 
  The laptops, easy computer access, printer 


capabilities, and the different spaces in the library. 
Count 0 1 1 


    % within q11   .0% 2.3% 1.7% 







  The librarian Mary, ILL, the study rooms, self-checkout, 
and the Laptop rental.(The view was great as well) 


Count 0 1 1 


    % within q11   .0% 2.3% 1.7% 
  The library is the only place I can really sit down and 


focus and work on important things because it has few 
distractions and allows me to get what I need to get 
done. 


Count 


0 1 1 


    % within q11   .0% 2.3% 1.7% 
  The quiet atmosphere allowing studying to take place. Count 0 1 1 
    % within q11   .0% 2.3% 1.7% 
  The selection of journals and the inter-library loan 


service.  The ILL service was especially helpful since I 
was able to request whatever books/journal articles I 
could find. 


Count 


0 1 1 


    % within q11   .0% 2.3% 1.7% 
  The study areas provided a very welcoming 


environment for students to study. I loved how the 
library is so well lit and open with large tables. I was 
also very happy with the quality of textbooks I found at 
the library for my graduate studies, as well as the 
interlibrary loan process. The library resources are 
really excellent here. 


Count 


0 1 1 


    % within q11   .0% 2.3% 1.7% 
  The study rooms that provided the ability to meet with 


study groups. 
Count 0 1 1 


    % within q11   .0% 2.3% 1.7% 
  The UCM Library has a wonderful staff. Everyone is 


very approachable and they will always try to help you 
and answer your questions.  The library is an ideal 
place to study and its  very convenient to have the 
opportunity to check out a laptop. 


Count 


1 0 1 


    % within q11   6.3% .0% 1.7% 
  Using it as a place to study. Count 1 0 1 
    % within q11   6.3% .0% 1.7% 
  What I value most at the UCM Library is the fact that 


there aren't many restrictions and there is always 
someone there to help you at the service desk, the 
helpdesk, or the librarians themselves.  I have always 
appreciated my time at the UCM Library, both as a 
student and a worker. 


Count 


1 0 1 


    % within q11   6.3% .0% 1.7% 
  When printing was free. Besides that the ability to 


check out lab tops. 
Count 0 1 1 


    % within q11   .0% 2.3% 1.7% 
Total Count 16 43 59  
  % within q11   100.0% 100.0% 100.0%  
 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 50.905(a) 46 .287 
Likelihood Ratio 58.955 46 .095 
N of Valid Cases 59     
a  93 cells (98.9%) have expected count less than 5. The minimum expected count is .27. 
 







q10  After you have found a reference through the SOS (Search our Stuff) 
search, can you navigate easily to the full text? * q11  I worked as a student 
assistant in the library while attending UC Merced. 
 
 


q11  I worked 
as a student 


assistant in the 
library while 


attending UC 
Merced.    


      Yes No Total  
Count 1 0 1 - 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


6.3% .0% 1.7% 


Count 5 11 16    
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


31.3% 25.6% 27.1% 


Count 2 0 2  accessibility of 
librarians   % within q11  


I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


12.5% .0% 3.4% 


Count 0 1 1 


q10  After you 
have found a 
reference 
through the 
SOS (Search 
our Stuff) 
search, can you 
navigate easily 
to the full text? 


 As a new 
graduate 
student, I wish 
I had known 
more about 
what library 
services were 
offered when I 
first came. 
However, I 
think this 
year's 
incoming grad 
students were 
better informed 
about what the 
library offers 
than we were. 
When I came 
here I didn't 
realize there 
was an 
interlibrary 
loan service...I 
happened to 
find this out on 
my own. I also 
was not aware 
how to access 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 







journal articles 
off-campus. I 
figured out 
where to get 
the download 
plug-in for off-
campus 
access on my 
own...finally! 


Count 1 0 1  At times, there 
are so many 
people in the 
library that it 
becomes 
difficult to 
study in (too 
many 
distractions). 
However, I 
know it's only 
due to the 
space 
available. If 
anything, I 
would like to 
see the library 
increase in 
space. :] 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


6.3% .0% 1.7% 


Count 0 1 1  Better ease-
of-use using 
library search 
Offer more 
rooms for 
studying when 
not in use 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 1 0 1  Continue to 
promote the 
library services 
they offer. 
Many students 
have never 
come through 
the doors of 
the library 
administration 
area because 
they don't 
know what's 
back here. 
Keep reaching 
out to students 
and help them 
become aware 
that they have 
resources to 
turn to and 
also tell them 
where they can 
find them. 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


6.3% .0% 1.7% 


Count 0 1 1 


 


 Controlling the 
amount of idle 
chatter and 
noise that 
occurs 
throughout the 
library.  It is 
distracting and 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 







not conducive 
to the studying 
environment. 


Count 1 0 1  everything is 
working fairly 
well 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


6.3% .0% 1.7% 


Count 0 1 1  Expand the 
space, the 
library has 
become much 
more crowded 
this year with 
the incoming 
amount of new 
students, so it 
was difficult 
and time 
consuming at 
times to find 
space to study. 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. .0% 2.3% 1.7% 


Count 0 1 1  Have a larger 
selection of 
books and 
novels. 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 0 1 1  Have more 
books...   % within q11  


I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 0 1 1  Have policies 
regarding 
noise levels on 
the upper 
floors Open on 
weekday 
holidays as 
professors 
often schedule 
exams after 
long weekends 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 0 1 1  Have the 
study rooms by 
reservation or 
enforce a 
minimum of 
two people in 
the room 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 0 1 1 


 


 I don't know if 
it fall under 
UCM Library 
but having a 
computer lab! 
Open ALL! 
ALL! ALL! the 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 


.0% 2.3% 1.7% 







time. I know 
resources are 
limited but it 
was 
EXTREMELY 
INCONVENIE
NT for me to 
not have 
access to a 
computer lab 
all the time. 


Merced. 


Count 2 0 2  I strongly 
believe that the 
librarians need 
to be more 
proactive in 
helping 
students. I 
have spoken to 
some UCM 
students and 
they don't 
believe me 
when I tell 
them that there 
are librarians 
in the building. 
It feels as if 
students are 
running the 
place and that 
can be a bit 
overwhelming 
for students 
trying to find 
answers to 
difficult and 
specific 
reference 
questions. 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


12.5% .0% 3.4% 


Count 0 1 1 


 


 I think the 
library could 
set some 
space during 
finals week for 
"group study" 
and "individual 
study." This 
seemed to be 
my biggest 
problem when 
trying to study 
because 
everywhere I 
went there 
were groups 
studying 
making noise. 
At least try and 
make one floor 
for only 
"individual 
study" so 
people would 
know that it 
should be 
quiet. Also the 
students at the 
help desk were 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 







the least 
helpful during 
these 
situations. 
They would 
always say 
there was 
nothing that 
could be done 
about the 
noise. I would 
definitely have 
to disagree. 


Count 1 0 1  I think the 
library is doing 
great! 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


6.3% .0% 1.7% 


Count 0 1 1  improve 
printing 
troubleshootin
g instead of 
juggling the 
problem 
between the 
help desk and 
IT 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 0 1 1  It would be 
helpful if the 
floors of the 
library had 
noise levels 
during finals. 
Often I find 
that I am sitting 
alone 
somewhere 
quiet and a 
noisy group sit 
down to talk 
loudly. It would 
be great if one 
floor was 
designed for 
group study 
and another 
floor for super 
quiet time. 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 1 0 1  It would nice 
having a 
librarian by the 
services desk. 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


6.3% .0% 1.7% 


Count 0 1 1 


 


 keeping the 
noise down 
would be 
better, there 
are times when 
some students 
get loud and 
library staff an 
not be found to 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 







quite the noise 
Count 0 1 1  limit the noise 


inside.   % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 0 1 1  Maintaining 
outlets! I've 
been plagued 
by study spots 
that have 
appeared to be 
great, only to 
realize that no 
one's sitting 
there because 
the outlets 
don't work! 
This gets even 
worse when 
you're with 
others, you sit 
down, unpack, 
_then_ realize 
the outlets 
don't work. 
Then you've 
got to convince 
everyone to go 
to a suboptimal 
location 
because 
you've only got 
10 minutes left 
on your laptop! 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 0 1 1  Make it 
quieter   % within q11  


I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 0 1 1  Make people 
shut up in the 
library so that 
we can 
actually focus 
and study.  
Have an area 
for group study 
and specific 
quiet areas.  
PEOPLE 
DON'T BE 
QUIET AND 
JUST FOOL 
AROUND! 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. .0% 2.3% 1.7% 


Count 0 1 1 


 


 Make the 
UCM Global 
Print usable. 
Most times the 
laptops won't 
access the 
print network 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 


.0% 2.3% 1.7% 







or do so with 
great difficulty. 
Also get better 
copier/printers.
..the Xerox is 
hard to use 
and breaks 
down too 
much. 


Merced. 


Count 0 1 1  more books 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 0 1 1  More laptops, 
longer 
checkout 
times. Better 
printers that 
are more 
reliable. 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 0 1 1  more on hand 
books   % within q11  


I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 0 1 1  needs more 
books in the 
library rather 
than just 
having a 
plethora of 
them online. 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 0 1 1  No changes 
necessary.  
Everything is 
good as of 
now. 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 0 1 1  Not all, but 
some student 
workers are 
incredibly 
unfriendly and 
rude. Maybe 
having a 
suggestion box 
or some more 
personality 
training will 
help with this. 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 0 1 1 


 


 Not sure. I am 
pleased with it 
as is. 


  % within q11  
I worked as a 
student 
assistant in the 
library while 


.0% 2.3% 1.7% 







 attending UC 
Merced. 
Count 0 1 1  Nothing really, 


I have been 
very satisfied 
with their 
services. 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 0 1 1  People in the 
library need to 
be more 
quieter, there 
are times when 
some people 
are too loud 
and no one 
tells them 
anything. 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 0 1 1 


 


 Please 
enforce typical 
library rules, 
such as: no 
noise, talking, 
etc. Some 
people here 
have no 
respect for 
others 
studying. They 
yell, run, and 
even listen to 
their laptop 
music without 
headphones. It 
gets really 
irritating that 
the library 
does not seem 
to care about 
this and 
provide a quiet 
place for all of 
us to study. 
This is the 
biggest 
problem I have 
with the library. 
It should not 
be a place for 
socialization. 
Having signs 
would help, or 
having your 
workers come 
around making 
sure its quiet 
would be 
great.  Also, 
the library 
should make 
those study 
rooms 
available for 
study groups 
only. You can 
do this by 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 







locking all of 
the rooms. 
This makes 
people 
reserve/check 
out the rooms. 
I say this 
because a lot 
of times only 
one person 
takes a whole 
room or just 
leaves there 
stuff there and 
leaves, forcing 
students who 
DO need it to 
be outside.  
Lastly, more 
hours! Closing 
at 6PM and 
12AM is way 
too early for 
most of us. At 
least have the 
Latern open 24 
hours a day. 


Count 0 1 1 


 


 the 4th floor 
should be 
ABSOLUTELY 
QUIET.  during 
midterm and 
final weeks, 
people are 
constantly 
talking.  i find 
myself telling 
people to be 
quiet at least 
once / hour 
while i am 
trying to study.  
it particularly 
pisses me off 
when people 
talk inside the 
reading room, 
when there are 
so many other 
places they 
can talk or 
work on group 
work.  it is 
important for 
staff to 
regulate a 
quiet 
environment 
so that people 
can study.  if 
you enter any 
other library in 
the world, you 
will see people 
quietly 
studying and 
treating the 
library like a 
library instead 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 







of a 
playground. 


Count 0 1 1  The library 
needs to be 
more quiet 
hands down. 
Considering 
the acoustics 
of the 
building...noise 
from the 
second floor 
travels all the 
way up to the 
fourth and it is 
sometimes 
very 
distracting.  
WE NEED 
MORE 
BOOKS!!! I 
had to request 
Interlibrary 
Loan materials 
several times 
while here 
because we 
don't have 
many books. 
My experience 
with Interlibrary 
loan was 
usually pretty 
aweful...I 
would request 
a book and 
then have to 
bring it back 
only after 
having it for 
two days. 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 0 1 1  The printers in 
all the floors of 
the library are 
HIGHLY 
unreliable. 
Students who 
have to print 
30 or more 
pages of 
readings 
unfortunately 
cannot rely on 
the library 
printers.   Also, 
it would be 
nice if the 
library grants a 
first-50-pages 
free printing. 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 


Count 0 1 1 


 


 The study 
rooms are not 
sound proof. 
When 
individuals are 
talking, 
outsiders are 
able to hear 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


.0% 2.3% 1.7% 







the 
conversation. It 
is a bit 
distracting at 
times; maybe 
the noise can 
be eliminated 
somehow. 


Count 1 0 1 


 


 We need a 
vending 
machine! 
Other than 
that, I think we 
are ok. 


  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


6.3% .0% 1.7% 


Count 16 43 59  Total 
 % within q11  I 
worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


100.0% 100.0% 100.0%  


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Pearson Chi-Square 41.608(a) 41 .444 
Likelihood Ratio 49.089 41 .181 
N of Valid Cases 59     
a  83 cells (98.8%) have expected count less than 5. The minimum expected count is .27. 
 







q12  I would be willing to be contacted to participate in a focus group on UC 
Merced Library services. * q11  I worked as a student assistant in the library 
while attending UC Merced. 
 
 


q11  I worked 
as a student 


assistant in the 
library while 


attending UC 
Merced.    


      Yes No Total  
Count 14 24 38 Yes 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


87.5% 55.8% 64.4% 


Count 2 19 21 


q12  I would be 
willing to be 
contacted to 
participate in a 
focus group on 
UC Merced 
Library services. 


 No 
  % within q11  
I worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


12.5% 44.2% 35.6% 


Count 16 43 59  Total 
 % within q11  I 
worked as a 
student 
assistant in the 
library while 
attending UC 
Merced. 


100.0% 100.0% 100.0%  


 
 
 Chi-Square Tests 
 


  Value df 
Asymp. Sig. 


(2-sided) 
Exact Sig. 
(2-sided) 


Exact Sig. 
(1-sided) 


Pearson Chi-Square 5.107(b) 1 .024     
Continuity 
Correction(a) 3.818 1 .051     


Likelihood Ratio 5.738 1 .017     
Fisher's Exact Test       .032 .022 
Linear-by-Linear 
Association 5.021 1 .025     


N of Valid Cases 59         
a  Computed only for a 2x2 table 
b  0 cells (.0%) have expected count less than 5. The minimum expected count is 5.69. 
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This is a summary of the comments from the UC Merced Library graduating 
student survey when students were asked the following 2 questions: 
 


• During your time at UC Merced, what have you valued most at the UC Merced Library? 
AND  


• What do you think the UC Merced Library could do better? 
 
* The numbers indicate how often students referred to a topic. 
 
What are we doing right? (positive comments) 
Highlights: study space, laptops, helpful staff, many resources 
 
Facility: 
Providing quiet study space (10) 
Providing collaborative study space (4) 
Allowing a relaxed atmosphere with few restrictions  
e.g. food and drink are permitted (3) 
e.g. no extreme noise policing (3) 
Providing a functional and aesthetically pleasing space (3) 
Providing a versatile space for both studying and socializing (2) 
Providing acceptable hours (1), cheers for the Lantern when open 24/7 
 
Services: 
Providing the laptop checkout program (12) 
providing Interlibrary Loan services (4) 
providing printing capability is available (4), free printing was valued (1) 
providing fast laptop checkout (1) 
providing assistance to user (1) 
allowing some rooms can be reserved for study (1) 
providing self-check (1) 
providing library student assistant jobs (1) 
 
Staff: 
Providing willing, helpful, knowledgeable assistance, with a call-out to Mary (11) 
 
Resources: 
Providing access to many materials esp. databases, journals, articles (mention of peer-reviewed 
journals, Melvyl, and print books) (12) 
 
Access: 
Providing remote access via the VPN (1) 
 
Communication: 
communicating events and exhibits through the digital signage (1) 
 
Instruction: 
No comments 
 
10 participants did not provide comments 
 
 
Where can we improve?  What would students like to see? 
Lowlights: noise, librarians not very accessible, printing unreliable, too few print books 
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Facility: 
Provide more quiet study space and enforce noise expectations in those spaces esp. at finals 
week (13) 
Make changes to study rooms (make more available, make them reservable, enforce a minimum 
of 2 individuals per room) (4) 
Increase library space (2) 
Increase hours especially on weekends and holidays (2) 
 
Services: 
Increase accessibility of librarians (4) 
Increase loan periods for Interlibrary Loan items (1) 
Improve printing reliability (3) 
Improve printing troubleshooting (rather than referring to IT) (1) 
Obtain a new print vending machine (1) 
Have a computer lab open 24/7 (1) 
 
Staff: 
Have staff be more responsive to noise complaints (1) 
Have student assistants be friendly rather than rude (1) 
 
Resources: 
Provide more print books, including novels (6) 
 
Access: 
Allow to easier searching of library resources (1) 
Assist users in accessing journals/articles from home (problems with VPN or lack of knowledge of 
VPN client) (1) 
 
Communications: 
Promote library services more (2) 
 
Instruction: 
Continue to teach users awareness of library resources/how to use them (1) 
 
17 participants did not provide “suggestions for improvement”  
 
Some individuals responded that they had no complaints and expressed general satisfaction with 
the library (5). 
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Goal:  Determine the attitudes students have toward library services and use their 
experience to generate potential improvements. 
 
Areas of Interest: 
Services | Instruction | Resources | Access | Facilities | Communication | Staff 
 
Focus Group Activities & Questions: 
 
Identify:  (What are students’ association with the UC Merced Library?) ~15 min. total 
 


1) In a group of 2-4 people, write down any words or images that you personally 
associate with the UC Merced Library.  Your peers do not have to agree with you. 


 
Start with a blank piece of large paper with “UC Merced Library” written in the 
center.  Students work in small groups to write down the words or images they 
personally associate with the library. ~5min. 


 
2) Explain what you drew or wrote.   


 
Bring the students together as the complete group.  Debrief the brainstorming 
exercise by asking them to explain to the larger group what they wrote/drew 
and why. Their comments may fall into the following areas:  


a. Facilities (hours, seating, study space, special rooms, collaborative work 
rooms) 


b. Instruction (research instruction help connected with classes, workshops) 
c. Services (interlibrary loan, reference help, laptop checkout) 
d. Access (researching materials from home, types of materials, website) 
e. Resources (collection, format of materials) 
f. Communication (marketing, digital signage)  
g. Staff (accessibility, customer service) 


 
Probe.  Once they have discussed the areas from the first brainstorming exercise.  
Bring up areas that are not addressed (e.g. They may not mention instruction or 
the website etc.)   


 
Significance: What is of value or importance?  Why?  Are there any areas students do 
not consider important? ~15 min. 
 


3) From what you brainstormed (or noted from other groups), what do you 
consider most valuable about the space at the UC Merced Library and why?   


 
4) From what you brainstormed (or noted from other groups), what do you 


consider most valuable about the services at the UC Merced Library and why? 
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(e.g. resources, reference assistance, instruction, laptop program, Interlibrary 
Loan etc.) 


 
5) Overall, on a scale of 1 to 10 (1 being not important and 10 being very 


important), how would you rate the UC Merced Library as contributing to your 
success as a student?  Why do you rank it in this way? 


 
Problem Solving / Additional Solutions for Effectiveness: What can be improved and 
how? ~15 min. 
 


6) I noticed that no one mentioned X (e.g. instruction, Interlibrary Loan, reference 
assistance etc.) as being valuable or as contributing to your success as a student.  
Why not?  What could be done to make it more effective?  


 
There is the possibility of delving into the modes of instruction most favored.  
Will they use online resources or tutorials independently or only if required as 
part of a class? 


 
7) How could the UC Merced Library be improved to benefit future students? (How 


would you improve the library to contribute to your success as a student?)   
 
 AND/OR  
 


From the survey, we’ve already noticed that noise, printing unreliability, too 
few print books, and lack of librarian visibility surfaced as concerns.  What 
specific solutions might you suggest for these areas?   


  
Parting Wisdom as “Soon to Graduate” Students: ~5 min. 


 
8) For incoming students, what do you think would be most important for them to 


know about the library?  How can this message best be delivered? 
 







Assessing Library Services, Resources & Space 
Survey and Focus Groups with Graduating Students – Spring 2009 
 
In March 2009 the UC Merced Library launched a survey, facilitated by Institutional Planning & Analysis, to undergrad and graduate 
students scheduled to graduate between May and December 2009.  The intent of the survey was to determine how and to what 
extent students used the library and their level of satisfaction with the library (space, resources, and services).  Those students who 
completed the survey (59 total) were asked if they would be willing to be contacted to participate in a follow-up focus group.  From 
these volunteers and some additional recruits, we conducted four focus groups in April 2009 using a moderator from the campus’s 
Center for Teaching and Research Excellence (CRTE).  Two of the focus groups consisted of graduating students who already 
worked at the library (7 and 9 participants) and the two remaining focus groups consisted of graduating students who did not work at 
the library (6 and 8 participants).  As a result of the survey and focus group findings, we have outlined the primary strengths and 
areas of concern brought to the library’s attention and have outlined actions in response to these findings. 
 
Key Findings: 
 
Section A: 
What Are We Doing Right? 
 
1. We are providing a quality collection that students are using for their academic work. 
Students recognized the valuable resources provided by the library and favorably referred to the availability and usefulness of the 
databases, journals, and articles available to them. 
 
 
Quotes: 


• “The databases provided me with valuable resources for several projects.” 
• “great amount of peer-reviewed journals” 
• “The databases have been very helpful for my research projects.  I felt confident in finding what I needed in order to write my 


papers.” 
• “The library resources are really excellent here.” 
• "I love the online databases…. That's probably my favorite service that they offer."   
 


 
Context/Background:  The Library does offer a robust collection of resources to the UC Merced community in support of the 
academic offerings and research needs.   As a University of California library, the UC Merced Library is able to leverage its financial 
resources to gain access to the wide range of electronic information resources licensed by the California Digital Library on behalf of 
all the UC libraries and listed in the following table.  In addition to electronic resources, the library has access through Interlibrary 
Loan to the 35 million volumes that comprise the UC print collection.  On the local level, the library continues to build an online, print 
and DVD collection in support of instruction and research. 
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Action:   


• To the extent allowed by the availability of funds, the library will continue to participate in CDL consortial licenses for 
electronic resources.  The library will also continue to the best of its ability to purchase print books through its approval plan 
and to respond to faculty requests for books, online journals and DVDs. (Ongoing) 


 
Note: Particularly in the focus groups, student expressed some frustration at the difficulty of using databases and noted that they like 
the ease of a search engine such as Google Scholar.  At least one individual expressed difficulty identifying appropriate search tools. 
 
Action:  


• We have tagged recommended databases with a star icon in an effort to explicitly highlight some of the databases that may 
be of most interest to our library users.  For example on the General Engineering page, the icon draws attention to seven of 
the databases from a list of 17. http://ucmercedlibrary.info/dblistmain.html?subject=e_general_databases (Completed) 


 
• In our database listing, we have included links to subsets of databases based on assignment requirements.  These subset 


options limit a search to a specific number of resources within a database and can direct students to a group of acceptable 
resources for a specific course or assignment. (Completed) 


o Selected Political Science Sources (from Academic Search Complete) 
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http://ucmercedlibrary.info/dblistmain.html?subject=e_general_databases





o Selected Science News Sources (from Academic Search Complete) 
o Selected Magazine Sources (from Academic Search Complete) 


 
 
2. We are providing a versatile and welcoming physical space that meets multiple needs. 
Students like the physical space and its ability to meet various needs.  Several noted that they use it for quiet and group study and 
view the facility as a welcoming, aesthetically appealing and relaxed environment which allows food and drink. 
 
 
Quotes: 


• “The library is the only place I can really sit down and focus and work on important things because it has few distractions and 
allows me to get what I need to get done.” 


• “The study areas provided a very welcoming environment for students to study. I loved how the library is so well lit and open 
with large tables.” 


• “I see the library is this kind of central important building in my academic experience." 
• "the library does help me focus and get away from people" 


 
 
Context/Background:  The UC Merced Library provides spaces to support a variety of activities, not all compatible with each other 
but all valid uses of library space. The library’s first floor provides a student-union atmosphere for eating and socializing, but the 
space is used for study as well. The upper floors provide collaborative workrooms for group study; these rooms are in high demand 
and are in use from opening until closing when classes are in session. Throughout the library, traditional library tables are used for 
individual study but are also used by groups working on projects or studying together. The soft-seating areas are used in ways 
similar to the table, with student re-arranging the soft seating to meet their needs. The library also provides spacious carrels for 
individual study.  
 
Action:   


• We will continue to provide a space that serves multiple purposes.  We are aware that both study and social places are 
needed for students on campus.  Our goal is to provide that balance to serve as many student needs as possible while 
ensuring that students’ academic needs are met.  (Ongoing) 


 
Note: Though students made many positive comments concerning library space a number of other students found it too noisy to 
study and wished for more collaborative study space.  *See Section B #1.  
 
3. We are providing valuable services. 
Students appreciate several services available in the library particularly the loaner laptops program, Interlibrary loan, and printing 
capability. 
 
 


 3







 
Quotes: 


• “The ILL service was especially helpful since I was able to request whatever books/journal articles I could find.” 
• “laptop rentals and ILL were the best resources used.” 
• "I think that's [the laptop program's] genius." 
• "I think that's [ILL's] really important because then it doesn't limit me to what I can … use in my research." 
• “I value … printing access even from my own computer.” 
 


 
Context/Background:  The UC Merced Library opened in 2005 with 200 laptops available to users for a 4 hour loan period.   The 
Library provided this service as a means for students to access the library resources though students have also used this for 
additional purposes due to the full productivity suite of software.   
 
The Interlibrary Loan service has also been extremely popular for many users.  Students, faculty, and staff can request items not 
available locally for no additional charge.  Many items are borrowed from other UC campuses though items are also brought in from 
libraries around the world.   
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In addition, users have been able to print in the library by connecting through the campus’ UCMGlobal Print Queue and sending print 
jobs to one of three printers available in the library or to another printer on campus. 
 
Action:  


• Laptops continue to be available for checkout.  However, due to the growing student population coupled with a limited number 
of laptops available, we expect that some students will not always have a laptop available to them for checkout.  Interestingly, 
our student assistant workers voiced the strongest support for the laptop service.  At the same time, our circulation statistics 
show a decline in laptop circulation per student which could indicate less demand for this service, but it could also indicate 
that laptops are not as readily available to students who want them since the number of laptops in circulation has declined 
since 2005/2006 due to equipment attrition and need for more laptops for library instruction. We will continue to evaluate the 
needs of students and priorities for library services to determine the long-range plans for this program. (Ongoing)   
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Action:  


• The Interlibrary Loan service continues to be a valuable service with the number of requests growing each year.  The library 
will continue to provide this service and more staffing hours will be available for ILL in August 2009.  (Ongoing & In Progress) 


 
• Though many users noted that they used this service heavily, others were unaware that they could request resources.  As a 


result, library staff will continue to make users aware of this service through instruction opportunities, orientation 
presentations, and communication tools e.g. digital signage.  (Ongoing & In Progress) 


 
• Continue to improve printing capabilities.  Though students expressed an appreciation for print services in the library, there 


were also numerous comments regarding its lack of reliability.  *See Section B#2 below. (In Progress) 
 
4. We are providing friendly, courteous assistance to our users.  
Students made several comments positive comments regarding the willing and helpful assistance they received. 
 
Quotes: 


• “I also appreciated the willingness of the librarians in helping me learn how to use the online resources.” 
• “Very professional / Very helpful." 
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Context/Background:  Everyday users of the library will interact most often with our student assistants and occasionally 
paraprofessional staff at the main service points (Helpdesk, 1st floor and Library Services Desk, 2nd floor).  We rely heavily on our 
student assistants to provide strong customer service.  Users are most likely to interact with the librarians during an instruction 
session, orientation program, research consultation appointment, virtual chat session, or involvement in a special research project. 
 


 
 
On the survey portion, we scored more highly on providing friendly, courteous assistance than we did on providing knowledgeable 
assistance.  However, we did receive extremely positive comments from individuals who had visited librarians for research help.   
 
Action:  


• We are revising portions of our student assistant training this summer 2009 to support their knowledge and skills to provide 
excellent customer service.  (In Progress) 


 
• The librarians will continue to be very involved in summer orientations.  This is an opportunity to introduce incoming students 


to library staff and services.  (Ongoing) 
 


• Librarians are making the process of transferring research related questions to librarians easier and more explicit for our 
student assistants through training and technology (e.g. walkie talkies). (In Progress)  
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• In fall 2009, the librarians are training some student library assistants to offer roving reference assistance to Library users in 


an effort to increase both the level and visibility of research help available to the library users. (In Progress) 
 


• To raise awareness of the librarians and the services they offer, we are going to profile our staff on the digital signage and on 
the website more prominently for fall 09.  (In Progress)  


 
 
Section B: 
What Needs Improvement? 
 
1. Students expressed that there was not enough available quiet study space. 
Even though many students indicated that they did use the library for quiet study space and found this valuable, many others found it 
too noisy for quiet study and wanted quiet to be enforced at least in designated areas.  Some individuals thought the noise was 
merely cumulative while others thought individuals were sometimes just disrespectful of others’ needs.  Yet, we also heard that 
students liked having both social and study spaces available.  Some of the noise was also attributed to the tours that take place in 
the library.   
 
 
Quotes: 


• "UC Merced doesn't have a floor where you can listen to music and talk with your friends, and another floor for people who do 
want quiet to study." 


• "during the week like on a Monday or Tuesday, it's not someplace I would come to study" 
• "It just gets frustrating when you're trying to crank out a paper or something and people just don't respect that." 
• “Make people shut up in the library so that we can actually focus and study.” 
• “Controlling the amount of idle chatter and noise that occurs throughout the library.  It is distracting and not conducive to the 


studying environment.” 
• “The library needs to be more quiet hands down. Considering the acoustics of the building...noise from the second floor 


travels all the way up to the fourth and it is sometimes very distracting.” 
• “keeping the noise down would be better, there are times when some students get loud and library staff can not be found to 


quite [sic] the noise” 
 
 
Context/Background:  The library opened its doors in September 2005 to approximately ~875 students.  The small number of 
students made it easy for them to find a quiet or collaborative place to study in the library.  Since that time, the student population 
has steadily grown while the number of seats and collaborative work rooms in the library has remained the same.  In light of this 
growth, noise has increasingly become an issue even though students appreciate the relaxed atmosphere of the library and its 
versatility to accommodate both study and social space.  The graph below shows increased density/occupancy during final exam 
week from spring 2006 through fall 2008.   
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Action:   


• Due to the number and intensity of the noise complaints, the need to support academic endeavors, and the growing student 
population, the library is designating areas of the 4th floor for quiet or silent study. (In Progress) 


 
o KL 460 is being converted to a silent study room.  
o McFadden-Willis reading room is being designated as a silent study room.  
o Signage will be added in the elevators on the internal staircase, outside McFadden and on digital displays to make 


users aware of this change and expectation.   
 


• Library staff has consulted with Student Affairs staff to more effectively manage tours of the library building to prevent noisy 
interruptions and to preserve the quiet study zone of the 4th floor. Implementation will be monitored.  (In Progress)   


 
• In fall 09, student assistants will sweep the library every hour in the evening.  Part of their duties will be to monitor noise on 


the 4th floor.  If students find that individuals are not treating the 4th floor as a quiet study area, they can ask for assistance at 
the 2nd floor Library Services Desk. (In Progress) 
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2. Students noted that they like the ability to print in the library but that the service is notoriously unreliable. 
 
 
Quotes: 


• “improve printing troubleshooting instead of juggling the problem between the help desk and IT” 
• "printing. And their difficulties. Equals doom" 
• "Any odd day of the week you might be lucky and the printers will be working." 
• "Low on paper and low on ink all the time." 
• “Make the UCM Global Print usable. Most times the laptops won't access the print network or do so with great difficulty. Also 


get better copier/printers...the Xerox is hard to use and breaks down too much.” 
• “The printers in all the floors of the library are HIGHLY unreliable.” 
 


 
Context/Background: 
Printing services available in the library are provided through administrative services on campus.  To date, printers have been 
located on each floor of the library (Rooms 299, 399 and 499).  Students send print jobs via UCM Global Print and retrieve those 
print jobs using their CatCard.  Though the library has limited control over the printing services, library staff are often asked to 
respond to printing questions and concerns.  Overall, printing has been a valued yet unreliable service.     
 
Action:  


• Library staff has met with key players on campus to take steps to resolve printing unreliability.  The two black and white 
printers will be replaced.  All printers (2 black & white and 1 color) will be moved to room 369.  If one printer is malfunctioning, 
a student can retrieve the print job from another printer in the same room rather than moving to another floor.  (In Progress) 


 
• Student assistants will be provided with more explicit training in how to best respond to printing questions and how to perform 


basic troubleshooting. (In Progress) 
 
3. Students noted that they liked the collaborative study rooms but that it was almost impossible to ever find one available.  
They also thought a minimum of two individuals should occupy a collaborative study room.  
 
 
Quotes: 


• “Have the study rooms by reservation or enforce a minimum of two people in the room” 
• "it drives me absolutely insane when I'm with a group of people and we want to go in the room and every single room on the 


floor only has one student in it" 
• "I think there should be at least two or three people reserving." 
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Context/Background: 
To date, the collaborative work rooms have been made available on a first come, first served basis with no time limit or minimum 
occupancy.  They have been very popular and are rarely empty during fall and spring semesters.   
 
Action:  


• In an effort to share collaborative work room space more equitably, the library is collaborating with the campus Information 
Technology department to implement an online room reservation system which would allow students to reserve a 
collaborative study room in advance for a maximum number of hours per day and with a minimum number of individuals.  (In 
Progress) 


 
As noted by one participant, it is possible that individuals are using a collaborative work room to escape the noise.  In this way, the 
noise complaints and the collaborative work room issue may be related.  Library staff is working to create more areas for quiet study 
so individuals can have suitable areas for individual work.  Beginning in fall 2009, the fourth floor will be designated as a quiet zone 
so that those who need to study or read without distractions have a refuge. One seminar room on the fourth floor will be designated 
as a silent study area.  *See Section B#1 for details. (In Progress)   
 
4. Students expressed a desire for more print books in the collection.  This sentiment surfaced in the survey but did not 
receive the same attention in the focus groups.   
 
 
Quotes: 
“needs more books in the library rather than just having a plethora of them online” 
“Have a larger selection of books and novels” 
“WE NEED MORE BOOKS!!! I had to request Interlibrary Loan materials several times while here because we don’t have many 
books.” 
 
 
Background/Context: 
The library has approximately 78,000 items (e.g. books, DVDs) in its collection which represents a small portion of the total collection 
available to UC Merced students, faculty and staff.  The majority of the library collection is available online: 540,000 online books, 
22,400 online journals, 300 databases etc. and the UC Merced community benefits from the larger UC collection.  Arguably print 
books have an appeal to many, yet online resources also have the distinct advantage of increased access via the internet whether on 
or off the campus network.  While books circulated 8,817 times during fiscal year 2008-2009, there were over 5,000 full-text article 
downloads for a single online journal, Science, in 2008 which speaks to the popularity and use of online resources. 
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UC Merced continues to grow its print collection with 17,610 additions last year (08/09).  For 2008-2009, approximately 50% of the 
total library budget was spent on collections.  Yet with continuing fiscal restraints, new additions to the print collection will not grow 
significantly in the coming years.  However, the larger local collection will continue to grow in support of UC Merced instruction and 
research.   
 
Action:  


• Increase communication of new titles that are available to the UC Merced community. (In Progress) 
 


• Continue to leverage our UC ties to bring students the resources they need to support their academic success.  We are 
committed to providing Interlibrary Loan services to share resources so that users can request and receive items that may not 
be available at UC Merced or not held in a user’s preferred format (e.g. print).  (On-going) 
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Focus Groups: Spring 2010 
 
Goals:   


• Determine what library services, resources, space students have used and 
consider valuable  


• Follow up on some concerns expressed in Spring 2009 to determine if they are 
still problematic or not  


• Gather their input on how library services, resources, space might be improved   
• Determine how students first learned about library services, resources, space 


and how they prefer to learn about the library 
• Find out how resources (such as tutorials) can be organized and created to be 


appealing and relevant for students  
• Learn more about their mobile browsing behavior and needs  
• Learn more about their information finding behavior  
• Determine if UCMCROPs is a widely used site for students  


 
1 Hour Total: 


• 5 – 10 minutes for initial explanation and introductory questions 
• 25 minutes for Part I 
• 25 minutes for Part II 


 
Focus Group Activities & Questions: 
 
Introductory Questions / Who are the focus group participants?: 
How many of you are graduate students?  How many of you are undergraduates? 
What year of study are you in? freshman, sophomore, junior, senior 
What school are you in? SSHA, Engineering, Natural Sciences 
 
Part I: Questions 
What do you consider most valuable about the UC Merced Library and why?   
 
 
Have these items (a to g) on a piece of paper / screen as a prompt.  
 


a. Facilities (hours, seating, study space, special rooms, collaborative work 
rooms) 


b. Instruction (research instruction help connected with classes, workshops) 
c. Services (interlibrary loan, reference help [librarians, staff, or student 


assistants], laptop checkout) 
d. Access (researching materials from home, types of materials, website) 
e. Resources (collection, format of materials) 
f. Communication (marketing, digital signage)  
g. Staff (accessibility, customer service) 
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Is there enough quiet study space in the Library? (follow up to Focus Groups 2009) 
 
What is your experience with printing in the Library? (follow up to Focus Groups 2009) 
 
How have you found out about the Library and its services?  What prompted you to use 
the Library and its services?   
 
When you first had to find information for a paper or an assignment, how did you go 
about finding resources and materials?  (e.g. online or in the physical space) 
 
What do you wish you knew about earlier?  What would capture your attention? 
 
How could the UC Merced Library be improved to benefit future students? (How would 
you improve the library?) 
 
Part II: Questions 
Have you ever tried to look for library information while using a mobile device?  Were 
you able to do this successfully?  (Do you have a phone that can access the web?) 
 
What type of mobile device do you have?  (web enabled, Smart Phone [BlackBerry, 
Palm, Windows Mobile, web access, QWERTY], iPhone, Google Android) 
 
If you browse on the web with a mobile device, what type of sites do you tend to visit? 
 
Do you use a personalized home page e.g. iGoogle, iGoogle Netvibes, PageFlakes, 
ProtoPage, webwag? 
 
What is the most difficult part for you in trying to find information?  What is the easiest 
part? (Note: Focus Groups 2009, some students expressed difficulty with using 
databases) 
 
For how many of your classes this semester, have you been required to use UCMCROPs 
regularly? 
 
How do you like to receive information?  E.g. through email, Twitter, Facebook, blogs, 
other feeds etc. 
 
If you want to find out information about the UC Merced Library, where to you go to 
find it?  Who do you talk to? 
 
Have you used a Course Guide for Library Research this semester?  How useful was it 
and why? (Show an example of a LibGuide.) 
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Did you know the Library had tutorials?  Under what circumstances would you use 
them?  When you are stuck, what do you usually do? 
 
I will present some web pages to you primarily from libraries including our own.  They 
list various tutorials that are available.  What do you like or dislike about these pages?  
Do you think you would use the tutorials on these pages?  Why or why not? 
 
Tutorial Pages 
Brown University Library  
http://dl.lib.brown.edu/libweb/tutorials/index.php 
 
Arizona State 
http://lib.asu.edu/tutorials 
busy page, links to Library Channel – Library Minute 
 
Lansing Community College Library 
http://www.youtube.com/lcclibrary 
 
UC Merced Library - Tutorials 
http://ucmercedlibrary.info/doing-research/tutorials.html 
 
Rutgers University Libraries  
http://www.libraries.rutgers.edu/rul/lib_instruct/lib_instruct.shtml 
 
Common Craft – Lelefever (Lee LeFever) 
http://www.youtube.com/user/leelefever 
 
 
I will present some videos from various libraries including our own.  Note why you may 
or may not use these.  What appeals or does not appeal to you?  Do you think you 
would view these tutorials?  Why or why not? 
 
 
Individual Tutorials 
Brown University Library 
http://dl.lib.brown.edu/libweb/tutorials/index.php 
“Finding Books” http://dl.lib.brown.edu/libweb/tutorials/gateway_videos_2.php 
 
Arizona State 
http://lib.asu.edu/tutorials 
busy page, links to Library Channel – Library Minute 
Library Minute: Printing in the Library 
http://lib.asu.edu/librarychannel/2010/02/01/libminute_022/ 
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Lansing Community College Library 
“Choosing a Library Research Database” 
http://www.youtube.com/lcclibrary#p/u/1/B8J0tr8qsoc 
 
UC Merced Library 
Tutorial 6: Premium/High Quality Ingredients & Sources 
http://ucmercedlibrary.info/tutorials/writing10/research_success_tutorial_6/research_
success_tutorial_6.htm 
 
Rutgers University Libraries  
http://www.libraries.rutgers.edu/rul/lib_instruct/lib_instruct.shtml#subject_tutorials 
Rutgers RIOT  
http://www.libraries.rutgers.edu/rul/lib_instruct/riot/ 
 
Common Craft  
Blogs in Plain English 
http://www.youtube.com/user/leelefever#p/u/11/NN2I1pWXjXI 
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Library Focus Group Report 


Total of 19 Undergraduate Students 


 Class Standing: 


  9 Freshman 


  3 Sophomores 


  2 Juniors 


  5 Seniors 


 Department: 


  1 Undecided 


  4 SSHA 


  7 Engineering 


  7 Natural Sciences 


Part 1 


 
What is highly valued? 
When students were asked what was most valuable about the UC Merced Library four areas were most 
prominent: laptop checkout; study rooms; and a place to study/do homework (quiet areas were valued); 
and online resources.  In the first focus group 6 of the 8 students owned a laptop.  The majority of these 
students in focus group one were freshman. 
 
Laptops: 
“the laptops because … you can always work on a paper here and its useful information because it has 
the internet” 
“I also agree with the laptop system because if you don’t have a laptop on you, you can just go here and 
borrow it …” 
 
Study Rooms / Study Space: 
“and also the 4th floor is a quiet zone so that a really good place to study if you can’t study in your dorms 
or at home” 
“I would have to say the rooms because we can study there, we can escape there, we can have quiet if 
everyone else is talking because there is only one floor that is quiet” 
 
Online Resources: 
“I also like the fact that it’s 24 hour online research base or database rather” 
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 Q4: What do you consider most valuable about the UC Merced Library and why? 


1. Great Place to do homework  - 8/19 (42%) “Place to study and do homework and 
really that’s the only thing I use it for” 


2. Study Room – 10/19 (53%)  - Perfect for group work so you can focus on the activity 
rather than other things that may be going on around you” 


3. Quiet Zones – 8/19 (42%) “The quiet zone because you can concentrate so much 
better” 


4. Laptop Checkout – 14/19 (74%) “Perfect for if you need a laptop or computer on the 
run” 
During session one Sara asked how many people of the 8 had their own laptops and 
6 responded with yes. 


5. Some students like the different sections of the library – 3/19 (16%) (Quiet or not) 
“There are times I need peace and quiet, and other times I need some background 
noise.” 


6. The Sunday hours are appropriate 2/19 (11%) 
7.  The library is a great meeting place for everyone – 6/19 (32%) “If you are just 


meeting with friends or meeting to study it is a good central area on campus” 
8. Online resources for research and ILL are well liked and needed – 8/19 (42%) “I like 


that they are accessible 24 hours a day” 
9. The wide variety in the book collection both fictional and non-fictional is enjoyable – 


1/19 (5%) 
10.  The large offering of Math & Engineering books is great 1/19 (5%) 
11. They like having accessibility to food downstairs at the Lantern Café (although only 


one brought this up, the majority seemed to agree) – 1/19 (5%) “Makes it easier so 
we do not have to walk to the DC just to get something to eat” 


12. The people in the Red Shirts (IT People?) People who answer questions are a good 
resource – 1/19 (5%) “They are very nice and helpful” 


13. Second Floor Librarians are a good resource -  1/19 (5%) “They are helpful with 
navigating through databases and are willing to take as much time as needed to 
help you” 


 
Is there enough quiet space? 
There as a mixed response to this question.  More students indicated that there was enough quiet space 
while 42% did not agree.  Generally the McFadden Willis Reading Room and KL460 were successful as 
quiet spaces, the 4th floor in general was not always quiet.  Students especially valued the collaborative 
work rooms as place for quiet study (and group study.)   One student remarked that the study room next 
to the KL460 interferes with the quiet in KL460 (lack of soundproofing on a shared wall).  Some students 
noted that it can be especially difficult to find a quiet place to study during exam times or “when stuff 
really needs to be done”. 
 
“during finals week it is always full” (referring to KL460) 
“No, even when it’s finals time (and people are talking on the 4th floor), what power do I have to tell 
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them to be quiet” 
 
Someone remarked that she can block out noise and another though the library should more clearly 
communicate that students should still be respectful of others by not blasting videos on their computers 
etc.   Overall, students value quiet areas but also many do not want major restrictions.   
 
Investigate: 


• Sound proofing between collaborative study room next to KL 460 
• Consider messaging of “zones” in the library 
• Offer more areas or collaborative work rooms to students for quiet study 


 
 


Q5: Is there enough quiet study space in the library? 


1. Yes 11/19 (58%) 
No 8/19 (42%) 
“They are often full so more rooms would be great, especially during finals week” 
“Sounds from the third floor often infiltrate the fourth floor quiet zone, therefore, 
creating a not so quiet environment” 
“Quiet areas need improvement” 
“The walls need sound-proofing, you can hear the group in the room next to you” 
“The 4th floor quiet zone is “like putting a quiet sign in front of a concert”  
“The Golden Room is a great room and is quiet, but the other side of the atrium (4th 
floor) is not, especially near the cubicles” 
“People tend to sing and the quiet zones are not actually quiet” 
“3rd floor tends to be where we study, whereas, the 2nd floor is where we talk” 


 
What is your printing experience? 
Overall, there has been an improvement in the printing experience.   Printing is still a mixed bag for 
some students.  One student remarked that the system “works beautifully” while another stopped using 
the 3rd floor printers due to repeated problems.  Some students seem to work around printing issue by 
relying on the stand-up computers in the library or the computer labs.  Printing from these machines to 
campus printers appears to be more reliable than printing from personal or library laptops.  If students 
want to print Word docs from the library stand-up computers they had to convert to a pdf document 
first.   Students wondered why the card machine was in KL255 rather than in the print room.  Apparently 
if a document does not print, a student has to re-send; it is removed from the print queue.   
 
“printing usually goes well with me but a couple of times .. there were problems with the printer that 
didn’t print” 
“I’ve tried hooking up my laptop, my personal laptop, to just the printers wirelessly and I find it 
confusing because they are not all labeled with the room number” 
“every time I need the printer it works beautifully …   I trust the system a lot” 
“I used to use the printer on the 3rd floor .. it started messing up so I started going to the computer labs 
for printing … so I just stopped going [to the 3rd floor]” 
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Investigate: 


• What are the printers named?  Does it matter for students? 
• Does it make sense to relocate the CatCard machine to the print room? 
• Can IT make any changes that allow a print job to still be retrieved, rather than deleted from the 


print queue, even if there is a problem with a single printer? 
 
 


Q6: What is your experience with printing in the library? 


1. 10/19 (53%) use the printing services on campus 
“Definite improvement from last year” 
“Every time I use the printers they have worked great!” 


2. 3/19 (16%) – These students no longer use their own computers to try and print due 
to technical issues. It is easier to use the computer lab, check-out a laptop or use the 
library 2nd floor lobby computers. 
“I convert my files to PDF’s and use the lobby computers to print.” 
“I have a hard time understanding the names of the printers when I try to connect 
to them from my own laptop” 
“Word is unavailable on the lobby computers so then I have to check out a laptop 
just to print a word document. Printing is not efficient if in a hurry” 
“I only use the printer in the computer lab due to technical issues with the third 
floor printers” 


3. 6/19 (23%) – These students prefer to use their printers at home 
4. 2/19 (11%) “Move the cat-card re-load machine to the third floor” 
5. 1/19 (5%) “If the printer has a problem you have to go all the way back to your 


computer to resend the document a second time, it erases the print queue” 


 
How do student learn about Library services, resources etc.? 
Student primarily learned about the library through an instruction sessions, especially in Writing classes.   
A couple freshmen learned about the Library through the iPod Touch Tour.  Many students also learned 
how to use the Library through WOM (word of mouth).  
 
“…it wasn’t until after my Writing 10 professor took us here to start our research project that we were 
introduced into the actual search engines and Next Generation Melvyl…” 
“...with the whole printing I learned from friends…” 
“I learned some things through friends but I then had to take the iPod  Library Tour for my Writing 1 
class and that kind  helped me for the online searching and stuff and some things that I didn’t know that 
we could get from checkout.” 
 
How to students prefer to be communicated with? (Q7, Q16 and Q17) 
Though students tend to be overloaded with email, this is also their primary form of communication.   
Many have to use UCMCROPs regularly as part of their classes. Some preferred going to a calendar to 
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view events rather than receiving emails.   Some students use IM or social networking feeds but this was 
minimal and not all students want to mix social and academic information.   
 
 
Investigate: 
 


• Consider how connecting library resources in UCMCROPS may benefit students. 
• Connecting to VPN via a MAC. 


 
 


Q7: How have you found out about the Library and its services? What prompted you to use the 
Library and its services? 


1. 15/19 (79%) Writing Classes – Librarians came in and were given a tour during a 
class period 


2. 5/19 (26%) Had an in-class presentation from a librarian 
3. 3/19 (16%) IPOD Touch tour 
4. 3/19 (16%) Word of mouth 
5. 2/19 (11%) Signs/TV’s  


“I’m usually busy, so I don’t have time to walk around and check things out, but the 
TV’s are really great because I’ll be going to the elevator and I can notice things on 
them that can help me” 
“The little papers that are placed on the walls or on the tables for different 
schedules or events in the library” 


6. 8/19 (42%) Agreed that happenings announcements were useless because students 
are flooded with them daily. “A once a week event calendar, included in the email, 
not one we have to go and look for ourselves, would be great” 


 
How have you found information for papers/assignments? 
The majority of students were assisted in finding information for papers or assignments through library 
research instruction.  Others had previous knowledge of resources from high school or junior college.    
Google Scholar was mentioned more than once.  Not all freshmen had been required to find outside 
information for assignments and research expectations vary on class assignments. 
 
“I used to use JSTOR before I came here.  It was good.  But once I came here, I started to use … Google 
Scholar a lot more.  It was simpler to sift through the results in Google than it was in JSTOR.” 
“Well, for politics we had a paper due recently and actually you showed up and showed us how to like 
research bills”  (had not used any search tools or databases before) 
“ … The assignments that I’ve had from my Writing 1 class it’s just been from the book  and like the 
teacher will provide articles … I haven’t really had to look that much into it.” 
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Q8: When you first had to find information for a paper or an assignment, how did you go about 
finding resources? 


1. 14/19 (74%) Were guided during a writing class or in-class librarian presentation. 
“Since Writing for Engineering, I’ve been using the library resources” 


2. 3/19 (16%) Google Scholar or JSTOR, these students already knew how to do 
searches for resources 
“I learned to compile resources at my Junior College” 


3. 2/19 (11%) Were unaware of the VPN or how to download it, so resources could be 
accessed from off campus. 


4.  They would like Harvard and Stanford Review please 
5. It was suggested that UC Merced add a list of websites or resources we subscribe to. 


 
What do you wish you had known about earlier re: the Library? 
Students remarked that they wish they had known more about the resources available to them and how 
to search them effectively and how to connect to resources from off-campus.  One student wanted to 
know more about the viewing room and policies for viewing films for class e.g. reservation info.    
 
“If I had known about these … search engines and databases I definitely would have used them before … 
they are just simpler and easier to shift through a lot of information links.” 
“Definitely the databases, I think they are amazing.  When you go through all of them and you look at all 
the scholarly articles and when the librarian… she came in and taught us how to actually search for 
things using AND or OR.  I didn’t know this before, and I wish I had would have before if because it 
would have helped a lot like searching for articles knowing that this excludes it or this adds.  I thought 
that was really important…” 
 
Some of the resources and services students did not know about are covered in the iPod Touch Library 
Tour.  Having more freshman take the tour may help to bridge this knowledge gap.  
 
Investigate: 


• Use digital signage to offer top messages to students during the first month of school. 
• Incorporate key messages into iPod Touch tour (if not already in the tour). 


 
 


Q9: What do you wish you knew about earlier. What would capture your attention? 


1. 2/19 (11%) VPN 
2. 2/19 (11%) The databases and how to search them properly 
3. 1/19 (5%) IPOD Touch Tour 
4. 1/19 (5%) – ILL service 
5. Not sure of number but many agreed with this idea - “Perhaps they could include a 


library services tour in orientation or add it to the required CORE class” 


 







 7 


How could the Library be improved to benefit future students? 
 
Top 5: 
(1) Many students believed that the Library could be improved by extending hours (58%) especially on 
Friday nights, Saturday mornings, and weekday mornings.  Students wanted access to the Library before 
classes started at 7:30 am.  Students especially in the areas of Engineering found weekend hours too 
limited.  Though they understood why hours were limited when the campuses first started, many 
perceive that the increased in the study body numbers now warrants extended hours.  While many 
students were done studying by midnights a few students studied on average until 1 or 2am. 
 
(2) Students suggested that they library could be improved by offering a session re: resources during 
orientation or CORE.  Though students wished they had known about the databases and resources 
earlier and suggested offering workshops during orientation, they candidly noted that they would not 
have attended based on their own initiative.   
 
(3) Students were in favor of vending machines in the library. 
 
(4)  Students noted that some furniture was in need of repair e.g. chairs or tables that wobbled. 
 
(5) Students also asked for more signage asking students to keep the noise down.  Some students 
thought the library should be more forceful in conveying this message to the students.   
 
Investigate: 


• Hours: rationale for hours – submit to students at the end of summer 
• iPod Touch Tour: work with Writing Program to increase participation 
• include vending machines in library – in progress 
• repair furniture, new furniture – in progress 
• messages re: zones of library – discuss 


 
 


Q10: How could the UC Merced Library be improved to benefit future students? (How would 
you improve the library?) 


1. 11/19 (58%) – Hours need to be extended 
“Usually here from 8 or 9 at night. If I’m not in class I’m in here doing my homework” 
“Hours were probably drafted when there was not that many students” 
Not enough students is not an excuse. It feels like you’re not expanding your resources to 
compensate for the growing amount of students”  
“On weekends 6pm is far too early to close”  
“Open earlier as well. If I need to print something for a class that starts at 7:30 I can’t 
because the library opens at 8am” 
 
When are you done studying? Asked by Sara: 
10-11 pm – 0 
12am – 8 
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1-2 am – 3 
2. 2/19 (11%) Students would like resource access extended as well (laptop checkout, printer 


services) 
3. 4/19 (21%) Post signs reminding people that this is a library and to please keep the noise 


down 
“This is a library we should not have to come here and ask people to quiet down” 


4. 2/19 (11%) – Have separate areas for separate majors 
“This will encourage comradery amongst majors and give people a specific place to go for 
major specific questions amongst peers” 


5. 6/19 (32%) – Have a library services tour during orientation or CORE class for freshman or 
incoming students 


6. 4/19 (21%) - Some furniture needs repair (wobble in chairs and tables) 
7. 2/19 (11%) – Brown room Ethernet does not work, also electrical problems on the third 


floor 
8. 5/19 (26%) “Vending machines would be great” 


 
Mobile Devices: 
Though almost half of the students had phones that were capable of accessing the web only one 
individual used it to access the web.  This individual has access the campus website and email etc. 
 
 


Q11: Have you ever tried to look for library information while using a mobile device? Were you able to 
do so successfully? (Do you have a phone that can access the internet?) 


1. 8/19 (42%) had Cell phones (smart phones) that have the ability access the web only 1 (5%) 
uses it to access the web 


2. None of them have used it to access library resources 


FROM THIS POINT ON ONLY 8 STUDENTS WILL BE REPORTED. FOCUS GROUP 2 ONLY MADE IT 
THROUGH Q11. STATS ARE ADJUSTED AND REPORTED TO FIT THE NEW TOTAL NUMBER OF 
STUDENTS. IF A QUESTIONS NUMBER IS MISSING, IT WAS NOT ASKED 


 
Personalized Home Page 
Personalized home pages were only used by a single participant in one focus group.  (This was partly to 
explore is iGoogle gadgets would be worth pursuing.) 
 
 


Q14: Do you use a personalized home page e.g. iGoogle, IGoogle Netvibes, PageFlakes, ProtoPage, 
webwag? 


1. 1/8 (12%) use iGoogle 
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2. 7/8 (88%) do not use this service or any other 


Q15: What is the most difficult part for you in trying to find information? What is the easiest part? 
(Note: Focus Groups 2009. Some students expressed difficulty with using databases) 


1. 4/8 (50%) – Make article retrieval easier or provide training to do so. “Sifting through so 
many articles’, they are hard to narrow down” 


Q16: For how many of your classes this semester have you been required to use UCMCROPs regularly? 


1. 8/8 (100%) 


Q17: How do you like to receive information? E.g. through email, Twitter, Facebook, blogs, other feeds 
etc.? 


1. 1/8 (12%) – Syllabus 
2. 1/8 (12%) – CROPS email notifications “I like the notifications when something has been 


added to CROPS but dislikes receiving emails that do not pertain to him such as faculty and 
staff event emails” 


3. 1/8 (12%) Aplea – connects email to cell “This way I get my notifications right away” 
4. 2/8 (25%) AIM (integrates twitter and facebook) 
5. 1/8 (12%) – Likes to get academic emails separate from social emails “I prefer to get 


secondary emails for academics that are not integrated with social things like twitter and 
facebook” 


 
LibGuides 
A number of participants had used a LibGuide in the spring semester and found it useful. 
 
“I use that all the time.” 
“Everything the library has is useful.” 
 
 


Q19: Have you used a course Guide for Library Research this semester? How useful was it and why?  


1. 6/8  (75%) – Use this service 
“It is very useful” 


 
Tutorials 
Few participants knew that the library provided tutorials and most were not keen on using tutorials.  
  
“I understand when I talk to someone…I can’t learn sometimes from videos.  I would rather talk to 
people.” 
“Yeah, I just think it would be better to communicate with a person instead of sitting there watching a 
video.” 
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“For me like in video games, I like to skip the tutorial and just go straight to the game and just kind of 
figure things on my own.”   
Positive: “it’s been waiting for me … available 24/7 made my life a lot easier” 
 
 


Q20: Did you know the library has tutorials? Under what circumstances would you use them? When you 
are stuck, what do you usually do? 


1. 2/8 (25%) Knew the library had tutorials 
2. 6/8 (75%) Would not use it 


3/6 (50%) “Prefer to be shown or to speak with another person rather than a tutorial 
1/6 (16%) “Prefers to figure things out on his own without tutorial by simply navigating his 
way through things” 


3. 1/8 (12%) Likes to use it “It was introduced to me by one of the TV sceens in the library that 
shows services. It’s nice because its available 24/7” 
 


 
Comments on Tutorial Landing Pages: 
Few participants found any tutorial landing pages engaging.   Most participants either disliked the pages 
or were indifferent.  Here were some of their comments: 
 
Brown University Library 
“getting started makes it sound like so much work” 
“actual content is down there low, so I’m kinda confused as to what to look at first” 
 
Arizona State 
“It looks really well organized but it also seems like a lot of information at once.” 
“I think the only thing I really like is the Ask a Librarian buttons … I can’t really see the videos I want to 
watch.” 
 
Lansing Community College Library 
“You can see all the videos when you scroll on there … it’s quick and simply but it could get better … now 
I feel like there is not enough words …” 
“I like the visibility but at the same time I feel like it’s too bland … it doesn’t really explain what else 
there is”  
“If what you’re going to see isn’t exciting then I don’t expect it to be exciting.  I mean if I’m going to 
learn how to research then I don’t expect Bruce Willis to be there.  But I thought .. the videos suited .. it 
is what it is –it’s tutorials.”   
 
UC Merced Library 
“I like the fact that it’s simple but the Quick links seem to me that they are just there.” [referring to the 
tag cloud] 
“I feel like where it says Information for Students and Faculty and stuff sticks out more for me than the 
actual page.” 
“The whole cloud thing; Am I supposed to focus more on Writing 10 modules; are the other things not 



http://dl.lib.brown.edu/libweb/tutorials/index.php�

http://lib.asu.edu/tutorials�

http://www.youtube.com/lcclibrary�

http://ucmercedlibrary.info/doing-research/tutorials.html�
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important?  That’s what I don’t understand about that.  Why are some things crossed out?  I don’t get it.  
I would like to see the actual tutorials.  I kinda like how the YouTube channel had it and how the other 
place had it I kind like that because I can see what I’m doing and whether it interests me or not …” [no 
mental model for the tag cloud] 
 
 
Rutgers University Libraries  
“it’s ugly” 
“There’s too many words.  I don’t know what to focus on.” 
“The point of the tutorial is to watch it, not to read about it.” 
 
Rutgers’ RIOT Tutorial (showed a small piece, only tutorials I had time to show) 
 
Overall, there were positives reactions to this tutorial. 
“I like it.  It’s funny.” 
“It seemed interesting.  It got my attention.” 
“I thought it was good because … you’re not just sitting there and watching someone talk but you’re 
going to teach three students how to do stuff.” 
“It looked like a tutorial for kids … in a good way.” 
 
 
In constructing a tutorial landing page we should consider the following: 


• Achieve a balance between text and graphics 
• Achieve a balance between explaining what the tutorials offers without information overload 
• Engage the user with graphics 
• Minimize the scrolling on the page 
• Keep links, tutorials near the top of the screen 
• Help the user know where to focus his/her attention 


 
Based on other information gleaned from the focus group, tutorials are best integrated in classes, 
LibGuides etc.   
 
 


 


Q21: Outside library tutorial sites 


A. BROWN UNIVERSITY 
1. 2/8 (25%) Liked the organization(1) and the format(1) “Links are short and concise” 
2. 5/8 (63%) Disliked the organization (1), format(2) and visual Aesthetics(2). “To much 


information and seems cluttered which makes it appear disorganized” 
B. Arizona State 


1. 3/8 (38%) Undecided “It appears organized but there is too much info to look at” 
2. 1/8 (12%) Liked “I like that there is a lot of information to choose from, It looks like UC 


Merced’s so it would be easy to use” 



http://www.libraries.rutgers.edu/rul/lib_instruct/lib_instruct.shtml�

http://www.libraries.rutgers.edu/rul/lib_instruct/riot/�
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3. 4/8 (50%) Disliked “Cannot see the videos, and it’s bland and hard to understand or pick 
out specifics” 


C. Lansing Community College Library 
1. 8/8 (100%) – Undecided “Video’s are easy to see and access. Not enough info on the 


page though” 
“Very bland, need pictures so it could be more visually captivating” 


2. 5/8 (63%) Liked that the videos were easy to see and appeared easily accessible  
D. UC Merced Library 


1. 6/8 (75%) – Undecided “The right hand side of the page draws attention more than the 
main content of the page” 
“The links are not the same size, is one more important than the other?” 
“No visuals” 


2. 1/8 (12%) – Disliked it 
“It looks messy” 
“Its unorganized, quick links are odd” 


3. 1/8 (12%) – Liked it 
E. Rutgers university 


1. 6/8 (75%) – Undecided “Not descriptive enough about the tutorials. They need to tell 
you more” 


2. 2/8 (25%) – Disliked – “Its ugly, to many words, too much reading about the tutorial” 


THE REMAINDER OF THE QUESTIONS WENT UNANSWERED DUE TO TIME RESTRAINTS 


 


 
 


  


 


   


  







iPod Touch Library Tour Assignment  


 


Congratulations on completing the iPod Touch Library Tour. The following questions will allow you to use 
the library’s online catalog and demonstrate what you have learned on the tour. Open an additional 
browser tab or window to complete your searches. Please give yourself enough time to complete in a 
single session since your answers cannot be saved on this form. This assignment should not take any 
longer than 30 minutes. 
 
A UC Merced librarian will follow-up by commenting on your assignment submission and inviting you to a 
library open house. 
 
For those who complete the tour and submit this assignment for a Writing 1 class or Writing 10 class, 
your professor will be notified of your successful completion.  


 


1. Using Next Generation Melvyl, determine if UC Merced has the following book. If so, note 
the call number below or identify if it is online. 
Title: Shorter Slang Dictionary 


Not available at UC Merced 


Available at UC Merced as an online book 


A


Call number (if applicable) 


vailable at UC Merced as a print book, call number is...    


   


2. Using Next Generation Melvyl, determine if UC Merced has the following book. If so, note 
the call number below or identify if it is online. 
Title: Merchants of immortality: chasing the dream of human life extension 


Not available at UC Merced 


Available at UC Merced as an online book 


Available at UC Merced as a print book, call number is...    


Call number (if applicable) 


   


3. See if UC Merced has the following article available through Next Generation Melvyl. If so, 
record the full name of the author who wrote it. 
Title: "Extrasolar planets: water on distant worlds" 


No 


Yes. The full name of the author is...    


Author Name (if applicable) 


   


4. Look up the following word in Next Generation Melvyl: "bioterrorism". Find an ebook on 
this topic available at UC Merced. Type in the name of the ebook title. 


   


5. To access MyILLAccounts, ebooks, and journal articles from off campus, you first need to 
be connected through this piece of software. 







   


6. To check-out items at the Library Services Desk or at the Self Checkout stations, what 
identification must you present? 


   


7. Visit the UC Merced Library's FAQs to answer this question. How long is the loan period 
for a DVD checked out by a student? 


   


8. Under what section of the Library's website, can you find the form to request a reservation 
for the audio-visual room? 


About the Library 


On Display 


Hours/Calendar 


Doing Research 


Tech Help 


Contact Us    


9. What is your preferred way of contacting a librarian? See Contact Us > Ask a Librarian 


24/7 Chat 


Text Messaging 


Phone 


Facebook 


Research Support Program (In-person Help) 


Email    


10. Do you have any questions about the library? 


   


11. 


I am not completing this assignment as part of my Writing 1 or Writing 10 class.    


12. 


I am completing this assignment as part of my Writing 1 class.    


WRI1 Instructor & Section Number * 
--


   


13. 


I am completing this assignment as part of my Writing 10 class.    


WRI10 Instructor & Section Number * 


   







 


Your Name * 


   


UC Merced email address * 


   


Submit
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Fall 2009 
 
Observations from iPod Touch Assignment Submissions: 


• 320 students have submitted the follow-up assignment to the iPod Touch Library Tour as 
part of Writing 1 (current as of Thursday, December 10, 2009) 


• 73.3% of Writing 1 sections participated (22 of 30 Writing 1 sections) 
• 57.0% of enrolled Writing 1 students participated (320 students of 561 enrolled) 


 
Preferred Way of Contacting Us: 


• 55% - Chat 176 
• 15.7% - Research Support Program 50 
• 13.1% - Email 42 
• 9.4% - Text Messaging 30 
• 5.3% Phone 17   
• 1.6% Facebook 5  


 
Scoring: 


• 12.5% - Perfect 40 
• 66.3% - High 212 
• 17.8% - Medium 57 
• 3.1% - Low 10 
• 0.3% - Zero 1 


 
78.8% received a high or perfect score  
 
Questions: 


• If I still have questions about the library or just need clarification on what is availible to 
me, who can I ask for help? 


• How many copies can we make? 
• If there is an open room on any floor without people in it, are we free to enter and study 


there? 
• No, I do not currently have any questions about the library. 
• No, I do not currently have any questions about the library. 
• HOW to return a book of interlibrary loan 
• what would happen if i didnt return an item by the time it is due? 
• where do i go to get one on one tutor help? 
• Who is the one who takes care of the Kooligan Library? 
• How are you doing? 
• Where the librarian come from? 
• how long can a student check out a book for? 
• how can i search for articles related to health issues? 
• Can we access all the books and resources from the library from outside the library? 
• can we bring pizza to the libary as we watch a movie/study?  
• why dont the ipods have internet? 
• Do you have to have a group to reserve a room in the Library? 
• Will it be expanding anytime soon? 
• Is the library open the 24 hours. 
• Why isnt the elevator working passed 6pm? 
• the FAQs is really hard to use 
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• Are there any openings next year? 
• I wish more people would check out  more books 
• Can it be possible to buy the books of the library upon request? 
• What is the capacity for the entire building? 
• Can u make the printers in the library actually work? 
• Does the library also have a collection of geologic maps? 







Spring 2010 
 
Observations from iPod Touch Assignment Submissions: 


• 52 students submitted the follow-up assignment to the iPod Touch Library Tour 
as part of Writing 1 in Spring 2010 


• 80.0% of Writing 1 sections participated (4 of 5 Writing 1 sections; 3 of the 4 
Writing Lecturers) 


• 62.7% of enrolled Writing 1 students participated (52 students of 83 enrolled) 
 
Preferred Way of Contacting Us: 


• 61.5% - Chat 32 
• 17.3% - Email 9 
• 13.5% - Research Support Program 7 
• 3.8% - Text Messaging 2 
• 1.9% Phone 1  
• 1.9 % Facebook 1 


 
Scoring: 


• 25.0%  - Perfect 13 
• 48.1% - High 25 
• 21.2 % - Medium 11 
• 5.8% - Low 3 
• 0.0 % - Zero 0 


 
73.1% received a high or perfect score 
 
Scoring:  
Perfect 9 out of 9  
High 7 or 8 /9  
Med 5 or 6 /9  
Low 4 or more wrong 


 
Questions: 


• Is there any japanese manga/ graphic novels in the library? 
• If the library allows food and drink, why not have vending machines that accept 


CAT Card payment available for students having study parties? 
• Is it true that the library used to be the only area where students had classes 


when UC Merced first opened up? 
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Post-Grant Report 
Writing 1 Library Instruction and the iPod Touch Library Tour  


• Mini-grant obtained, spring 2009 
• Project roll-out, fall semester 2009 


 
Context: 
Library staff launched the iPod Touch Library Tour in fall 2009 and targeted this asynchronous 
form of instruction at freshman students taking Writing 1 to achieve the following outcome: 
 


Upon completion of the iPod Touch Library Tour and affiliated 
assignment, students will have an awareness of library space, services 
and resources and will utilize both the physical and virtual environment in 
order to support their transition into university life and prepare them for 
academic success. 


 
Librarians designed the tour to introduce students to the library through an active learning 
experience.  To ensure student participation, they collaborated with Writing faculty who 
encouraged students, often though class credit, to complete the tour and follow-up assignment.  
Students came to the library and checked out an iPod Touch already loaded with the tour though it 
was also available for download to an individual’s own device.  Following the tour, students 
completed a short online assignment to demonstrate understanding. Library staff responded with 
feedback, via email, to students regarding their assignment submissions and invited them to attend 
an open house.  To keep Writing faculty apprised of participation, library staff collated the names of 
the participating students with their assignment grades and sent these to Writing faculty for their 
records. 
 
Assessment: 
We gathered both quantitative and qualitative data from four areas. 


1. Student Assignment  
a. Level of success 
b. Participation rates 


2. Questions included in the End-of-Semester Course Evaluation for WRI 1 
3. Survey to Writing Faculty 
4. WRI 1 Student Comments 


 
Student Assignment 
We gathered assessment data primarily from the student assignment submissions.  This allowed 
us to determine what students learned through the tour and also gave us some insight into how 
they preferred to contact us for additional assistance and how they used our website.   As a result, 
some changes have been made to improve the library website’s usability. 
 
Library staff scored each submitted assignment. 
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Over 77% of the students who completed 
the assignment scored high or perfect. 


 
Through the assignment, we were also able to determine the participation level for incoming 
freshman in Writing 1 both at a section level and at an individual level. 
 


 


With the iPod Touch Library Tour, we 
were able to reach a greater number of 
Writing 1 sections than we had done in 
the past with in-person instruction. 


 


Though a number of sections participated 
in the iPod Touch Library Tour, the 
degree of participation within each section 
varied.  Participation rates likely varied 
depending on the Writing faculty’s 
emphasis on the tour and/or incentives 
offered. 
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The library staff reached a greater 
percentage of Writing 1 sections in 
2009/2010 with the iPod Touch Library 
Tour than they had done in 2008/2009 
with in-person instruction. 


 


Though the number of Writing 1 sections 
reached with library instruction via the 
iPod Touch Library Tour is significant, the 
increase in the percentage of freshman 
students reached is not as pronounced.  
We wish to increase not only the section 
rate participation but also overall 
participation rates within sections. 


 
Questions included in the End-of-Semester Course Evaluation for WRI 1 
In collaboration with the Writing Program, we were able to incorporate questions referring to 
freshman library use and the iPod Touch Library Tour into the end-of-semester course evaluation 
for Writing 1. 
 
Quantitative 
The results indicate that students did learn about the library’s space, services, resources and 
research skills through the iPod Touch Library Tour.  Interestingly, the results also seem to indicate 
a significant preference for learning about the library via one’s own initiative (though this is not the 
preference for all).  The majority of students in Writing 1 are required or strongly encouraged to find 
information beyond the resources provided in class and many indicated that they looked for 
information at the library and/or located information from the library to complete assignments.  It 
appears as though approximately 55% of the respondents to the survey had completed the iPod 
Touch Library Tour.  Of those, 17.7% indicated that it was a method which supported their 
transition to using the library to meet their academic needs, and 18.7% indicated that it was their 
most preferred way of being introduced to the library.  This method was preferred over professor’s 
instruction.  The results also indicated significant use of the library in the first semester at 
university; however, we were unable to determine if there was a correlation between having 
completed the iPod Touch Library Tour and increased use of library space, services, and 
resources. 
 
Qualitative  
For question #17, which asked students to indicate “which of these methods best supported your 
transition in using the library to meet your academic needs at this university”, we also asked 
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students to comment.  After coding the 105 responses, we discovered that most referred positively 
to the iPod Touch Library Tour. 
 
The comments also indicated that students learned about the library and research skills in a variety 
of ways including from their professors, friends, and library related instruction provided in other 
classes.   


 
 


Method: Selected Comment(s): 
In-Person Tour “We went on a tour.” 
Library 
Instruction 


“The library instruction session helped me realize the database online that I can use.” 


Orientation “Taking the summer orientation really helped.” 
Own Initiative “Because I like to find stuff myself to help me remember better.” / “I like the library so 


I found out how the library operates.” 
Professor’s 
Instruction 


“The professor helped develop research skills.” 


Homework / 
Course Req 


“I learned mainly how to research in the library for psychology.” / “I would not have 
gone to the library if I was not assigned to do so.” 


Other  “I’ve had upperclassmen friends help me.” 
iPod Touch 
Library Tour  


“The iPod tour was very useful and helpful.” / “The iPod tour went in depth and was 
interactive.” 


 
See Appendix A for all questions and a brief summary of results. 
 
Survey to Writing 1 Faculty 
Eight of 11 Writing faculty whose WRI 1 sections participated in the tour responded to a short 
survey.  Their responses and comments supported the usefulness of the iPod Touch Library Tour 
for their students. 
 
How effective was the iPod Touch Library Tour … 
 
as an introduction to library spaces and 
resources? 
 


as an introduction to library services? 
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• Very Effective – 4 
• Effective – 3 
• Not Sure - 1 
 


• Very Effective – 3 
• Effective – 4 
• Not Sure - 1 
 


 
 


• “The tour helped students meet those student learning 
outcomes associated with the library and should hopefully 
prepare them for Writing 10 when they will be doing more 
research-related projects.”  


•  “…Many students were previously unfamiliar with how to use 
our library, and the tour seemed to help them.  One student 
mentioned how useful it was in his final portfolio…” 


• “…I was able to refer them to library services and resources knowing they had already 
heard about them and had a look-and-see tour of the library” 


 
WRI 1 Student Comments 
An additional source of comments came unexpectedly from a Writing 1 section in which a faculty 
member asked her students to send thank you notes to the library.  Though the nature of this 
exercise supported positive comments, we found that students responded favorably to the iPod 
Touch Tour and noted what they had learned.   
 
Here is a small sampling of the comments which point to the tour as offering information that will be 
useful for future research needs, raising the awareness of what the library offers students, and 
engaging students through the use of technology.   
 


• “I want to thank you for spending your time on creating the iPod 
library tour.  Not only was it interesting but it was very helpful.  
The part that I enjoyed the most was learning how to search for 


books, especially since this will be essential for me.” 
• “…got to explore the library and became aware of what 


it contains.” 
• “The library tour was really helpful.  I learned so many things about the library that I didn’t 


know.  The use of the iPod touch was the icing on the cake  That technology made it that 
more interesting.  I hope other students enjoy it was much as I did.” 


 
Why the Tour? 
Librarians pursued instruction via the iPod Touch Library tour since the content was well-suited for 
this form of instruction.  It provides a common message for incoming freshman, and it is a scalable 
instruction format for a growing student body.  
 
Suitability 
The format of an independent audio-visual tour provided a suitable avenue through which to make 
students aware of the library’s space, services, and resources.  Library instruction for Writing 1 in 
the past was often an overview of the library with an introduction to finding information.  Much of 
this information is better presented through a physical tour in which students can view different 
areas of the library in-person.   
 
Scaffolding & Interest  
The iPod Touch Library Tour provides all participating students with the same information which 
can be built upon in future library instruction whether provided in Writing 10 or in other course 
offerings.  Since it is not uncommon for instruction librarians to see students in other classes, 
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librarians want to provide instruction that is relevant and interesting so that students do not 
perceive library instruction as a repeat from other sessions. 
   
Scalability & Time Shifting 
With increasing numbers of freshman at the university and demands for library instruction, 
providing an independent, asynchronous form of instruction makes scarce resources (in this case, 
librarians and library staff with knowledge of libraries and resources) more readily available to our 
students.  By using the iPod Touch Library Tour as an instructional tool, library staff is able to 
prepare library instruction in less busy summer months while providing that instruction during some 
of our most busy weeks at the beginning of the semester.  Time shifting allows librarians to provide 
a valuable instructional opportunity to Writing 1 students while making them available for additional 
instructional opportunities and library services.   
 
Suggestions for Future Projects: 
During the project, we did complete some minor revisions to the follow-up online assignment and 
changed it for second semester.  In summer 2010, the tour is being revised with updated 
information and to make the research skills portion of the tour more interesting and scenario 
based.  We would like to refine some of the questions asked in the Writing 1 end-of-class survey.  
In particular, we would like to see if there is a correlation between taking the iPod Touch Library 
Tour and library use. 
 
With the success of this project, we are interested in continuing to create and use video and mobile 
technologies for instructional purposes.  We are currently working with University Relations to 
make the tour available on iTunes U.  This may be another venue through which we can use to 
make more content easily available to our users. 
 
Appendix A:   
Graphs for responses from all library related questions included in the end-of-class WRI 1 survey 
in fall 2009. 
 
There were approximately 400 respondents and not all of those took the iPod Touch Library Tour.  
Please note that very few Writing 1 sections received in-person instruction in fall 2009. 
 
Ways in which students are introduced to the library … 


 
 


Almost 50% of the respondents 
were introduced to the library’s 
services and resources though 
the iPod Touch Library Tour and 
over 55% were introduced to 
library space though the tour.  
 
Students also referred to their 
own initiative, homework 
assignments, professor’s 
instruction, and summer 
orientation as avenues though 
which they learned about the 
library. 
 
Students also recognized the 
iPod Touch Library Tour as 
offering an introduction to library 
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research skills.  Instruction from 
professors is also a significant 
method through which students 
learn about research skills. 
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Over 86% of Writing 1 students 
are either required to find 
information beyond the materials 
provided in class or are 
encouraged to find additional 
information. 


 


Students are noting that their own 
initiative is very important in 
supporting their transition to using 
the library to meet their academic 
needs.  Professors’ instruction 
and the iPod Touch Library Tour 
are also noted as supporting this 
transition. 


 


Of those who indicated that they 
used their own initiative to 
support their transition in using 
the library to meet their academic 
needs, not all indicated that this 
was their preferred method for 
learning about the library.  
 
However, 38.9% of 49.3% did 
indicate that their own initiative 
was their preferred method for 
learning about the library’s space, 
services, and resources.  The 
iPod Touch Library Tour came in 
as the second most preferred 
method. 
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Library  User – How often students did … 


 


38.9% of the respondents 
indicated that they frequently or 
always used the library for 
individual study while only 7.4% 
never did. 


 


33.4% of the respondents used 
the library for group study which 
does not lag far behind the 
individual study numbers.  
However, a larger portion 18.2% 
never used the library for group 
study. 


 


20.8% of participants noted that 
they used the library for non-
academic purposes while 28.6% 
never used the library for non-
academic purposes. 
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About 20% of the respondents 
indicated that they frequently or 
always checked out a library 
laptop. 


 


12% of participants frequently or 
always contacted a librarian for 
assistance.  Over half never 
contacted a librarian. 


 


Over 33% of participants 
indicated that they frequently or 
always use the library’s website.  
14% reported never using it. 
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Over 37% of participants reported 
frequently or always looking for 
information such as online books, 
articles, and databases in their 
first semester. 


 


Perhaps surprisingly, over 14% of 
participants reported checking out 
a print item from the stacks. 


 


Though most participants did not 
use Interlibrary Loan (70.9%), 
there are over 11% who reported 
using the service frequently or 
always. 
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Over 27% of students reported 
using the library’s resources to 
complete a course assignment.  
[Note that a greater percentage 
reported looking for information 
frequently or always.] 


 


Almost 20% of participants 
reported using the printers in the 
library frequently or always but a 
larger portion (44.6%) never used 
the printers in the library. 


Space, Services and Resources Supporting Student Academic Progress 


 


67.8% of respondents indicated 
that the UC Merced Library was 
supporting their academic 
progress.  About a quarter were 
neutral in their responses while 
3.7% disagreed or strongly 
disagreed. 
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Respondents were a little less 
positive in regard to UC Merced 
Library services.  61.3% of 
respondents indicated that the 
UC Merced Library was 
supporting their academic 
progress.  About 29% were 
neutral in their responses while 
4.9% disagreed or strongly 
disagreed. 


 


For the most part, respondents 
indicated the library’s resources 
were supporting their academic 
progress – 67% strongly agreed 
or agree though 4.7% disagreed 
and 22.7% were neutral. 


 
Additional Qualitative Data: 
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Presentation & Publication Info: 
Susan Mikkelsen and Sara Davidson presented at LOEX (Clearing House for Library Instruction) of 
the West 2010 on the iPod Touch Library Tour project 
http://library.mtroyal.ca/files/lotw2010/mikkelsendavidson.pdf in June and are submitting an article 
to Reference Services Review titled “Outside the Classroom: Inside the iPod Touch”. 
 







 
Questions to incorporate into the Writing 1 Assessment at semester’s end 
iPod Touch Library Tour: Introduction to Library Services, Resources & Space 
 
1. Check all that apply.   
How have you been introduced to the library’s 
 
Space (e.g. study space, collaborative work 
rooms) 


Summer orientation / guided in-person tour / homework assignment / course requirement (other 
than in a Writing course) / iPod orientation / library instruction session / professor’s instruction / 
my own initiative 


Services (e.g. laptop checkout, how to contact 
a librarian, Interlibrary Loan) 
 


Summer orientation / guided in-person tour / homework assignment / course requirement (other 
than in a Writing course) / iPod orientation / library instruction session / professor’s instruction / 
my own initiative 


Resources (e.g. databases, online articles, 
print books) 


Summer orientation / guided in-person tour / homework assignment / course requirement (other 
than in a Writing course) / iPod orientation / library instruction session / professor’s instruction / 
my own initiative 


Library Research Skills (e.g. finding articles, 
accessing online books, starting a search etc.) 


Summer orientation / guided in-person tour / homework assignment / course requirement (other 
than in a Writing course)  / iPod orientation / library instruction session / professor’s instruction / 
my own initiative 


 
2. Indicate which statement is most accurate. 
 


a. In my current writing course, I have not been required to find and use information beyond the information provided in the course.   
b. In my current writing course, I have been encouraged to find and use information beyond the information provided in the course.  
c. In my current writing course, I have been required to find and use information beyond the information provided in the course.   


 
2. Identify which of these methods best supported your transition in using the library to meet your academic needs at university?  Choose a 
minimum of 1 and no more than 3.  Explain why. 
 


summer orientation 
guided in-person tour 
homework assignment 
course requirement 
iPod orientation 
library instruction session 
professor’s instruction 
on my own initiative 
Explanation: 


 
3. Identify which of these methods is your most preferred way of being introduced to the library’s space, services, and resources?  Choose one.  
Explain why. 







 
summer orientation 
guided in-person tour 
homework assignment 
course requirement 
iPod orientation 
library instruction session 
professor’s instruction 
on my own initiative 
Explanation: 


 
 


3. During this semester, please rate how often you did the following:  
 


a. Used the library space for 
individual study 


 


Not at all Rarely  Sometimes Often  Frequently Always 
 


b. Used the library space for 
group study 


 


Not at all Rarely  Sometimes Often  Frequently Always 
 


c. Used the library for non-
academic purposes 


 


Not at all Rarely  Sometimes Often  Frequently Always 
 


d. Checked out a laptop  
 


Not at all Rarely  Sometimes Often  Frequently Always 
 


e. Contacted a librarian for 
assistance (e.g. through chat, 
email, phone, in-person 
research help etc.) 


 


Not at all Rarely  Sometimes Often  Frequently Always 
 


f. Used the library’s website 
 


Not at all Rarely  Sometimes Often  Frequently Always 
 


g. Searched for online books, 
articles, or databases 


 


Not at all Rarely  Sometimes Often  Frequently Always 
 


h. Checked out a print item from 
the stacks  


 


Not at all Rarely  Sometimes Often  Frequently Always 
 


i. Requested resources through 
the Interlibrary Loan service 


 


Not at all Rarely  Sometimes Often  Frequently Always 
 


j. Used resources found through Not at all Rarely  Sometimes Often  Frequently Always 







the library to complete course 
assignments 


 


 


k. Sent documents to a printer in 
the library 


Not at all Rarely  Sometimes Often  Frequently Always 
 
 


 
4.  Please indicate the primary reason why you use (or do not use) the library. 
 
                   a. I use the library because … 
                   OR 
                   b. I do not use the library because … 
 
5.  Please respond to the following statements:   
 
The UC Merced Library space is supporting my 
academic progress. 
 


Strongly Agree      Agree  Neutral  Disagree Strongly Disagree 
 


The UC Merced Library services (e.g. 
reference assistance, laptop checkout, 
research skills instruction etc.) are supporting 
my academic progress. 
 


Strongly Agree      Agree  Neutral  Disagree Strongly Disagree 
 


The UC Merced Library resources (e.g. books, 
articles, online databases etc.) are supporting 
my academic progress. 
 


Strongly Agree      Agree  Neutral  Disagree Strongly Disagree 
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Library Assessment Questions 
Included in Writing 10 Course Evaluation 
 
 
 
Q12 
Did you receive library instruction (whether in-person or through online tutorials) 
in WRI 10? 
 


 Yes 
 No 


 
Q13 
Please rate your ability to do the following at the beginning of Writing 10: 
 
Identify valuable search tools (databases, catalogs etc.) to find information for an 
assignment. 
 


 Very poor 
 Poor 
 Fair 
 Good 
 Very good 
 Excellent 


 
Use effective search strategies (controlled vocabulary, truncation, Boolean 
operators, etc.) to find relevant information for an assignment. 
 


 Very poor 
 Poor 
 Fair 
 Good 
 Very good 
 Excellent 


 
Q14 
Please rate your ability to do the following at this point in the semester: 
 
Identify valuable search tools (databases, catalogs etc.) to find information for an 
assignment. 
 


 Very poor 
 Poor 
 Fair 
 Good 
 Very good 
 Excellent 
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Use effective search strategies (controlled vocabulary, truncation, Boolean 
operators, etc.) to find relevant information for an assignment. 


 Very poor 
 Poor 
 Fair 
 Good 
 Very good 
 Excellent 


 
Q15  
Following library instruction in WRI 10, I was able to successfully locate search 
tools (databases, catalogs etc.) to search for information. 
 


 Not applicable (I did not receive library instruction in Writing 10) 
 Strongly disagree 
 Disagree 
 Uncertain 
 Agree 
 Strongly agree 


 
Q16 
I used one or more search strategies (controlled vocabulary, truncation, Boolean 
operators, etc.) introduced through library instruction in WRI 10 to successfully 
locate relevant information to complete my assignment(s). 
 


 Not applicable (I did not receive library instruction in Writing 10) 
 Strongly disagree 
 Disagree 
 Uncertain 
 Agree 
 Strongly agree 
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WRI 10 – fall 2009 
Library questions in end-of-class survey 
(# of respondents is not provided) 
 
In fall 2009, 45.2% of Writing 10 student respondents received library instruction.   
 
 


 
 
Based on self evaluation, Writing 10 students rated their ability to identify valuable search 
tools to find information for an assignment to use effective search strategies to find relevant 
information for an assignment both at the beginning and end of Writing 10.  Very poor and 
poor rates selected by students at the beginning of Writing 10 dropped significantly by the 
end of Writing 10.   
 
Only 24.7% of students ranked their ability to identify valuable search tool to find information 
for an assignment as very good or excellent at the beginning of Writing 10 while 48.7% of 
students ranked their research skills as very good or excellent at the end of Writing 10. 
 
Only 26.6% of students ranked their ability to use effective search strategies to find 
information for an assignment as very good or excellent at the beginning of Writing 10 while 
46.1% of students ranked their research skills as very good or excellent at the end of Writing 
10. 
 
Following library instruction in Writing 10, 58.3% of students indicated that they were able to 
successfully locate search tools to search for information.  Of the respondents, 12.5% were 
unsure about their ability while 7.6% disagreed or strongly disagreed with their ability to 
successfully locate search tools.  [23.1% of them selected n/a since they did not receive 
library instruction]. 
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In addition, 51% of students indicated that they used one or more search strategies 
introduced through library instruction in WRI 10 to successfully locate relevant information to 
complete their assignments. Of the respondents, 15.1% were uncertain if they had used 
search strategies from class while 7.6% disagree or strongly disagreed indicating that they 
did not employ search strategies introduced in library research instruction.  [23.4% of 
students selected n/a since they did not received library instruction in Writing 10.] 
 
 
 % of WRI Students who 


received library 
instruction (fall 2009), in 
person or tutorials 


     


Yes 45.2      
No 51.9      
 %      
       
 Identify valuable search 


tools (databases, catalogs 
etc.)  to find information for 
an assignment. 
 


     


before 8.7 16.0 28.2 23.7 12.2 8.0 
after 11.5 37.2 30.4 11.2 3.5 2.2 
 excellent very good good fair poor  very poor 
       
 Use effective search 


strategies (controlled 
vocabulary, truncation, 
Boolean operators, etc.) to 
find relevant information for 
an assignment.  


     


before 6.7 19.9 24.7 24.4 12.5 6.7 
after 13.1 33.0 29.8 13.8 4.2 2.6 
 excellent very good good fair poor  very poor 
       
       
 Following library 


instruction in WRI 10, I 
was able to 
successfully locate 
search tools 
(databases, catalogs 
etc.)  to search for 
information. 


     


strongly 
agree 


23.4      


agree 34.9      
uncertain 12.5      
disagree 2.6      
strongly 
disagree 


1.0      


not 23.1      
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applicable (I 
did not 
receive 
library 
instruction 
in WRI 10) 
 %      
       
 I used one or more 


search strategies 
(controlled vocabulary, 
truncation, Boolean 
operators, etc.) 
introduced through 
library instruction in 
WRI 10 to successfully 
locate relevant 
information to 
complete my 
assignment(s). 


     


strongly 
agree 


20.2      


agree 30.8      
uncertain 15.1      
disagree 5.4      
strongly 
disagree 


2.2      


not 
applicable (I 
did not 
receive 
library 
instruction 
in WRI 10) 


23.4      


       
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







From email 
“As you will see, the overall sample scores did increase from the pretest to the posttest.  Of the ten 
students that can be used for comparison, seven of them reported no change or an increase in scores.  I 
did not run any significance tests on this data due to the small sample size, the results would have 
extremely low power and would not be much use.” Chris Cate 


 
Overall Pretest/Posttest Statistics 
 
 Overall Pretest Score Overall Posttest Score 
N Valid 10 10 


Missing 0 0 
Mean 18.2000 18.8000 
Median 18.2500 19.2500 
Mode 16.00 17.50(a) 


a  Multiple modes exist. The smallest value is shown 
 
 
Individual Pretest/Posttest Differences 
 


  Frequency Percent 
 -9.00 1 10.0 
  -1.50 1 10.0 
  -1.00 1 10.0 
  .00 2 20.0 
  1.50 2 20.0 
  2.50 1 10.0 
  5.50 1 10.0 
  6.50 1 10.0 
  Total 10 100.0 


 


Individual Item Frequencies for Pretest 
 
q1a_pre  What are future implications for the world if alternative fuels are not explored? 
 


  Frequency Percent Valid Percent 
Valid Incorrect 6 60.0 60.0 
  Partial credit 4 40.0 40.0 
  Total 10 100.0 100.0 


 
 
 q1b_pre  How is Honda responding to demands for fuel efficient cars? 
 


  Frequency Percent Valid Percent 
Valid Incorrect 2 20.0 20.0 
  Partial credit 5 50.0 50.0 
  Correct 3 30.0 30.0 







  Total 10 100.0 100.0 
 
 
 q1c_pre  Examine how Earthbound Farms produces its organic dried fruit snacks. 
 


  Frequency Percent Valid Percent 
Valid Partial credit 4 40.0 40.0 
  Correct 6 60.0 60.0 
  Total 10 100.0 100.0 


 
 
  







q2a_pre  First Key Term or Concept for the following topic: To what extent are banks offering credit to 
college students? 
 


  Frequency Percent Valid Percent 
Valid Incorrect 4 40.0 40.0 
  Correct 6 60.0 60.0 
  Total 10 100.0 100.0 


 
 
q2b_pre  Second Key Term or Concept for the following topic: To what extent are banks offering credit to 
college students? 
 


  Frequency Percent Valid Percent 
Valid Incorrect 5 50.0 50.0 
  Correct 5 50.0 50.0 
  Total 10 100.0 100.0 


 
 
q2c_pre  Third Key Term or Concept for the following topic: To what extent are banks offering credit to 
college students? 
 


  Frequency Percent Valid Percent 
Valid Incorrect 5 50.0 50.0 
  Correct 5 50.0 50.0 
  Total 10 100.0 100.0 


 
 
q3r_pre  You have just been assigned the following research topic:  “Address the ethical arguments for and 
against human cloning research”.   Identify the best search strategy for your first search--recoded. 
 


  Frequency Percent Valid Percent 
Valid Incorrect 3 30.0 30.0 
  Correct 7 70.0 70.0 
  Total 10 100.0 100.0 


 
 
 q4a_pre  Synonym 1 for "Infant" 
 


  Frequency Percent Valid Percent 
Valid Incorrect 7 70.0 70.0 
  Partial credit 1 10.0 10.0 
  Correct 2 20.0 20.0 
  Total 10 100.0 100.0 


 
 







 q4b_pre  Synonym 2 for "Infant" 
 


  Frequency Percent Valid Percent 
Valid Incorrect 7 70.0 70.0 
  Partial credit 2 20.0 20.0 
  Correct 1 10.0 10.0 
  Total 10 100.0 100.0 


 
 
q5r_pre  If you had to write a paper examining how the television changed presidential candidate campaigns, 
what resource from the library’s database listing would be most appropriate to search?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 2 20.0 20.0 
  Correct 8 80.0 80.0 
  Total 10 100.0 100.0 


 
 
q6r_pre  If you had to write a paper discussing how depression is treated, which database subject area 
would you select?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 3 30.0 30.0 
  Correct 7 70.0 70.0 
  Total 10 100.0 100.0 


 
 
q7r_pre  If you wanted to search for a topic with several synonyms (e.g. phone, cell phone, telephone, flip 
phone), what word would you use to join the terms or phrases together?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 4 40.0 40.0 
  Correct 6 60.0 60.0 
  Total 10 100.0 100.0 


 
 
q8r_pre  If you wanted to search for information on ecotourism in Brazil, what term would you use to join 
together these search terms: ecotourism; Brazil.--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 2 20.0 20.0 
  Correct 8 80.0 80.0 
  Total 10 100.0 100.0 


 
 







 q9r_pre  Which search will yield the largest set of results?--recoded. 
 


  Frequency Percent Valid Percent 
Valid Incorrect 4 40.0 40.0 
  Correct 6 60.0 60.0 
  Total 10 100.0 100.0 


 
 
q10r_pre  You want to find information on the topic of athletics and drug use. Which search is the best to 
start with?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 3 30.0 30.0 
  Correct 7 70.0 70.0 
  Total 10 100.0 100.0 


 
 
 Q11r_pre  Truncation symbol question--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 6 60.0 60.0 
  Correct 4 40.0 40.0 
  Total 10 100.0 100.0 


 
 
 Q12r_pre  Boolean question--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 10 100.0 100.0 


 
 
q13r_pre  You are researching the topic of recent treatments for cerebral malaria in Africa and have over 
1000 results.  What would be an appropriate limiter to use?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 7 70.0 70.0 
  Correct 3 30.0 30.0 
  Total 10 100.0 100.0 


 
 
  







q14r_pre  Which of the following citations looks like it would be most useful for your topic on how popular 
television programs can benefit society?  Type the number of the citation.--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 4 40.0 40.0 
  Correct 6 60.0 60.0 
  Total 10 100.0 100.0 


 
 
q15r_pre  Examine this citation and summary.  Is this article highly relevant for your topic on electric cars?--
recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 4 40.0 40.0 
  Correct 6 60.0 60.0 
  Total 10 100.0 100.0 


 
 
q16r_pre  You are searching for information on specific engineering disasters.  Examine the list of articles 
generated from a search.  Do a minimum of four of these five articles look relevant for your topic?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 5 50.0 50.0 
  Correct 5 50.0 50.0 
  Total 10 100.0 100.0 


 
 
q17r_pre  Examine the citation below.  What type of information source is it?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 3 30.0 30.0 
  Correct 7 70.0 70.0 
  Total 10 100.0 100.0 


 
 
q18r_pre  Examine the citation below.  What type of information source is it?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 3 30.0 30.0 
  Correct 7 70.0 70.0 
  Total 10 100.0 100.0 


 
 
  







q19r_pre  Once you have found an article of interest in a database, what would you click to see if UC Merced 
has the article available in full-text?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 3 30.0 30.0 
  Correct 7 70.0 70.0 
  Total 10 100.0 100.0 


 
 
q20r_pre  While searching in a database available from the UC Merced Library, you find a reference to a 
journal article, but the article is not online.  What is the best way to get the article?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 3 30.0 30.0 
  Correct 7 70.0 70.0 
  Total 10 100.0 100.0 


 
 
 q21r_pre  What type of publication is Blood?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 1 10.0 10.0 
  Correct 9 90.0 90.0 
  Total 10 100.0 100.0 


 
 
 q22r_pre  What type of publication is The New York Times?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 1 10.0 10.0 
  Correct 9 90.0 90.0 
  Total 10 100.0 100.0 


 
 
q23_1_pre  Is an extensive bibliography a typical characteristic of a scholarly publication? 
 


  Frequency Percent Valid Percent 
Valid No 2 20.0 20.0 
  Yes 8 80.0 80.0 
  Total 10 100.0 100.0 


 
 







q23_2_pre  Is short in length, averaging 3 to 7 pages, a typical characteristic of a scholarly publication? 
 


  Frequency Percent Valid Percent 
Valid No 10 100.0 100.0 


 
 
q23_3_pre  Is use of technical or specialized language a typical characteristic of a scholarly publication? 
 


  Frequency Percent Valid Percent 
Valid No 1 10.0 10.0 
  Yes 9 90.0 90.0 
  Total 10 100.0 100.0 


 
 
q23_4_pre  Is presentation of original research a typical characteristic of a scholarly publication? 
 


  Frequency Percent Valid Percent 
Valid Yes 10 100.0 100.0 


 
 
q23_5_pre  Are articles that are written by the publication’s staff a typical characteristic of a scholarly 
publication? 
 


  Frequency Percent Valid Percent 
Valid No 6 60.0 60.0 
  Yes 4 40.0 40.0 
  Total 10 100.0 100.0 


 
 
q23_6_pre  Is inflammatory language a typical characteristic of a scholarly publication? 
 


  Frequency Percent Valid Percent 
Valid No 10 100.0 100.0 


 
 
q23_7_pre  Is the inclusion of many illustrations a typical characteristic of a scholarly publication? 
 


  Frequency Percent Valid Percent 
Valid No 9 90.0 90.0 
  Yes 1 10.0 10.0 
  Total 10 100.0 100.0 


 
 







Individual Item Frequencies for Prosttest 
 
 q1a_post  To what extent did Napoleon Boneparte 
 


  Frequency Percent Valid Percent 
Valid Partial credit 4 40.0 40.0 
  Correct 6 60.0 60.0 
  Total 10 100.0 100.0 


 
 
q1b_post  How have the Napoleonic Wars shaped the course of modern history in Europe? 
 


  Frequency Percent Valid Percent 
Valid Incorrect 6 60.0 60.0 
  Partial credit 4 40.0 40.0 
  Total 10 100.0 100.0 


 
 
q1c_post  What marketing techniques have contributed to a thriving bottled water industry 
 


  Frequency Percent Valid Percent 
Valid Partial credit 5 50.0 50.0 
  Correct 5 50.0 50.0 
  Total 10 100.0 100.0 


 
 
q2a_post  First Key Term or Concept for the following topic: Why parents are tracking their teenagers using 
a GPS tracking device? 
 


  Frequency Percent Valid Percent 
Valid Incorrect 2 20.0 20.0 
  Partial credit 2 20.0 20.0 
  Correct 6 60.0 60.0 
  Total 10 100.0 100.0 


 
 
q2b_post  Second Key Term or Concept for the following topic: Why parents are tracking their teenagers 
using a GPS tracking device? 
 


  Frequency Percent Valid Percent 
Valid Incorrect 1 10.0 10.0 
  Partial credit 2 20.0 20.0 
  Correct 7 70.0 70.0 
  Total 10 100.0 100.0 


 







q2c_post  Third Key Term or Concept for the following topic: Why parents are tracking their teenagers using 
a GPS tracking device? 
 


  Frequency Percent Valid Percent 
Valid Partial credit 3 30.0 30.0 
  Correct 7 70.0 70.0 
  Total 10 100.0 100.0 


 
 
q3r_post  You have just been assigned the following research topic:  “Address the ethical arguments for and 
against human cloning research”.   Identify the best search strategy for your first search--recoded. 
 


  Frequency Percent Valid Percent 
Valid Incorrect 10 100.0 100.0 


 
 
 q4a_post  Synonym 1 for "Vehicle" 
 


  Frequency Percent Valid Percent 
Valid Partial credit 2 20.0 20.0 
  Correct 8 80.0 80.0 
  Total 10 100.0 100.0 


 
 
 q4b_post  Synonym 2 for "Vehicle" 
 


  Frequency Percent Valid Percent 
Valid Incorrect 1 10.0 10.0 
  Partial credit 2 20.0 20.0 
  Correct 7 70.0 70.0 
  Total 10 100.0 100.0 


 
 
q5r_post  If you had to write a paper examining how the television changed presidential candidate 
campaigns, what resource from the library’s database listing would be most appropriate to search?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 5 50.0 50.0 
  Correct 5 50.0 50.0 
  Total 10 100.0 100.0 


 
 
  







q6r_post  If you had to write a paper discussing how depression is treated, which database subject area 
would you select?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 4 40.0 40.0 
  Correct 6 60.0 60.0 
  Total 10 100.0 100.0 


 
 
q7r_post  If you wanted to search for a topic with several synonyms (e.g. phone, cell phone, telephone, flip 
phone), what word would you use to join the terms or phrases together?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 1 10.0 10.0 
  Correct 9 90.0 90.0 
  Total 10 100.0 100.0 


 
 
q8r_post  If you wanted to search for information on ecotourism in Brazil, what term would you use to join 
together these search terms: ecotourism; Brazil.--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 5 50.0 50.0 
  Correct 5 50.0 50.0 
  Total 10 100.0 100.0 


 
 
 q9r_post  Which search will yield the largest set of results?--recoded. 
 


  Frequency Percent Valid Percent 
Valid Incorrect 4 40.0 40.0 
  Correct 6 60.0 60.0 
  Total 10 100.0 100.0 


 
 
q10r_post  You want to find information on the topic of athletics and drug use. Which search is the best to 
start with?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 4 40.0 40.0 
  Correct 6 60.0 60.0 
  Total 10 100.0 100.0 


 
 







 Q11r_post  Truncation symbol question--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 4 40.0 40.0 
  Correct 6 60.0 60.0 
  Total 10 100.0 100.0 


 
 
 Q12r_post  Boolen question--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 10 100.0 100.0 


 
 
q13r_post  You are researching the topic of recent treatments for cerebral malaria in Africa and have over 
1000 results.  What would be an appropriate limiter to use?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 3 30.0 30.0 
  Correct 7 70.0 70.0 
  Total 10 100.0 100.0 


 
 
q14r_post  Which of the following citations looks like it would be most useful for your topic on how popular 
television programs can benefit society?  Type the number of the citation.--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 10 100.0 100.0 


 
 
q15r_post  Examine this citation and summary.  Is this article highly relevant for your topic on electric cars?-
-recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 4 40.0 40.0 
  Correct 6 60.0 60.0 
  Total 10 100.0 100.0 


 
 
q16r_post  You are searching for information on specific engineering disasters.  Examine the list of articles 
generated from a search.  Do a minimum of four of these five articles look relevant for your topic?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 8 80.0 80.0 
  Correct 2 20.0 20.0 
  Total 10 100.0 100.0 







q17r_post  Examine the citation below.  What type of information source is it?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 5 50.0 50.0 
  Correct 5 50.0 50.0 
  Total 10 100.0 100.0 


 
 
q18r_post  Examine the citation below.  What type of information source is it?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 3 30.0 30.0 
  Correct 7 70.0 70.0 
  Total 10 100.0 100.0 


 
 
q19r_post  Once you have found an article of interest in a database, what would you click to see if UC 
Merced has the article available in full-text?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 1 10.0 10.0 
  Correct 9 90.0 90.0 
  Total 10 100.0 100.0 


 
 
q20r_post  While searching in a database available from the UC Merced Library, you find a reference to a 
journal article, but the article is not online.  What is the best way to get the article?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 1 10.0 10.0 
  Correct 9 90.0 90.0 
  Total 10 100.0 100.0 


 
 
 q21r_post  What type of publication is Blood?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 3 30.0 30.0 
  Correct 7 70.0 70.0 
  Total 10 100.0 100.0 


 
 







 q22r_post  What type of publication is The New York Times?--recoded 
 


  Frequency Percent Valid Percent 
Valid Incorrect 2 20.0 20.0 
  Correct 8 80.0 80.0 
  Total 10 100.0 100.0 


 
 
q23_1_post  Is an extensive bibliography a typical characteristic of a scholarly publication? 
 


  Frequency Percent Valid Percent 
Valid No 2 20.0 20.0 
  Yes 8 80.0 80.0 
  Total 10 100.0 100.0 


 
 
q23_2_post  Is short in length, averaging 3 to 7 pages, a typical characteristic of a scholarly publication? 
 


  Frequency Percent Valid Percent 
Valid No 10 100.0 100.0 


 
 
q23_3_post  Is use of technical or specialized language a typical characteristic of a scholarly publication? 
 


  Frequency Percent Valid Percent 
Valid Yes 10 100.0 100.0 


 
 
q23_4_post  Is presentation of original research a typical characteristic of a scholarly publication? 
 


  Frequency Percent Valid Percent 
Valid No 1 10.0 10.0 
  Yes 9 90.0 90.0 
  Total 10 100.0 100.0 


 
 
q23_5_post  Are articles that are written by the publication’s staff a typical characteristic of a scholarly 
publication? 
 


  Frequency Percent Valid Percent 
Valid No 6 60.0 60.0 
  Yes 4 40.0 40.0 
  Total 10 100.0 100.0 


 
 
  







q23_6_post  Is inflammatory language a typical characteristic of a scholarly publication? 
 


  Frequency Percent Valid Percent 
Valid No 10 100.0 100.0 


 
 
q23_7_post  Is the inclusion of many illustrations a typical characteristic of a scholarly publication? 
 


  Frequency Percent Valid Percent 
Valid No 9 90.0 90.0 
  Yes 1 10.0 10.0 
  Total 10 100.0 100.0 


 
 







Frequencies 
 
 Notes 
 
Output Created 04-FEB-2009 09:46:06 
Comments   


Data Z:\IPA\Snap Surveys\Library Writing 
10 Survey\Post-
test\library_research_project___fall_0
8\Fall 2008 Post-test.sav 


File Label Library_WRI10_posttest_survey 
Filter <none> 
Weight <none> 
Split File <none> 


Input 


N of Rows in Working 
Data File 10 


Definition of Missing User-defined missing values are 
treated as missing. 


Missing Value 
Handling 


Cases Used Statistics are based on all cases with 
valid data. 


Syntax FREQ q1.a TO q85. 
 


Elapsed Time 0:00:00.00 Resources 
Total Values Allowed 224841 


 
 
Z:\IPA\Snap Surveys\Library Writing 10 Survey\Post-
test\library_research_project___fall_08\Fall 2008 Post-
test.sav 
 


Frequency Table 
 
 q1.a  To what extent did Napoleon Bonaparte’s mother influence his political 
ambitions? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
3  3 - just about right for 
8-10 pages 1 10.0 10.0 10.0 


4  4 - somewhat narrow 
for 8-10 pages 6 60.0 60.0 70.0 


5  5 -- too narrow for 8-
10 pages 3 30.0 30.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q1.b  How have the Napoleonic Wars shaped the course of modern history in 
Europe? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 







2  2 - somewhat broad 
for 8-10 pages 4 40.0 40.0 40.0 


3  3 - just about right 
for 8-10 pages 6 60.0 60.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q1.c  What marketing techniques have contributed to a thriving bottled water 
industry? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
2  2 - somewhat broad 
for 8-10 pages 2 20.0 20.0 20.0 


3  3 - just about right for 
8-10 pages 5 50.0 50.0 70.0 


4  4 - somewhat narrow 
for 8-10 pages 3 30.0 30.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q2.a  First Key Term or Concept 
Identify the three key concepts or terms for the following topic.   
Examine why are parents are tracking their teenagers using a 
GPS tracking device. 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Examine 1 10.0 10.0 10.0 
Global Position System 1 10.0 10.0 20.0 
parent 1 10.0 10.0 30.0 
parenting 1 10.0 10.0 40.0 
parents 2 20.0 20.0 60.0 
Parents 1 10.0 10.0 70.0 
Parents AND GPS 
tracking device 1 10.0 10.0 80.0 


parents tracking their 
teenagers 1 10.0 10.0 90.0 


tracking 1 10.0 10.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q2.b  Second Key Term or Concept 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
GPS 1 10.0 10.0 10.0 
gps tracking device 1 10.0 10.0 20.0 
Parents AND Teens 1 10.0 10.0 30.0 
teenagers 1 10.0 10.0 40.0 
teens 1 10.0 10.0 50.0 


Valid 


track* 1 10.0 10.0 60.0 







tracking 1 10.0 10.0 70.0 
Tracking 1 10.0 10.0 80.0 
tracking device 1 10.0 10.0 90.0 
why 1 10.0 10.0 100.0 


  


Total 10 100.0 100.0   
 
 
 q2.c  Third Key Term or Concept 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
gps 1 10.0 10.0 10.0 
parents 1 10.0 10.0 20.0 
teenager 1 10.0 10.0 30.0 
teenagers 3 30.0 30.0 60.0 
Teenagers 1 10.0 10.0 70.0 
Teens AND GPS 
tracking device 1 10.0 10.0 80.0 


tracking 1 10.0 10.0 90.0 
why monitor teenagers 1 10.0 10.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q3  You have just been assigned the following research topic:  
“Analyze what made the hostage rescue of Ingrid Betancourt 
in Columbia successful”.  Identify the best search strategy for 
your first search.   
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
3  "Ingrid Betancourt" AND 
hostage 8 80.0 80.0 80.0 


6  Columbia AND hostage 
AND Betancourt 2 20.0 20.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q4.a  Synonym 1 
Identify two synonyms or closely related terms for the 
following word. 
            Vehicle 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
automobile 1 10.0 10.0 10.0 
car 5 50.0 50.0 60.0 
Car 1 10.0 10.0 70.0 
Cars 1 10.0 10.0 80.0 
transportation 2 20.0 20.0 100.0 


Valid 


Total 10 100.0 100.0   
 







 
 q4.b  Synonym 2 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
automobile 5 50.0 50.0 50.0 
Automobile 1 10.0 10.0 60.0 
car 1 10.0 10.0 70.0 
motorvehicle 1 10.0 10.0 80.0 
Plane 1 10.0 10.0 90.0 
transportation 1 10.0 10.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q5  If you had to write a paper examining the history of inflation 
problems in Zimbabwe, what resource from the library’s 
database listing would be most appropriate to search? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1   LexisNexis 
Congressional -- 
Description: Access to U.S. 
legislative information, 
including bills and pending 
legislatio 


3 30.0 30.0 30.0 


2  JSTOR -- Description: 
Search by subject or 
browse full text of more 
than 500 scholarly journals 
in social sciences, huma 


5 50.0 50.0 80.0 


4  Sociological Abstracts -- 
Description: 1963-present. 
Abstracts journal articles, 
monographs, dissertations, 
conference p 2 20.0 20.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q6  If you had to write a paper discussing the topic of the 
legality of capital punishment in the United States, which 
database subject area would you select? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  American Studies 2 20.0 20.0 20.0 
3  Political Science 6 60.0 60.0 80.0 
4  Sociology 2 20.0 20.0 100.0 


Valid 


Total 10 100.0 100.0   







 
 
 q7  If you wanted to narrow your search results, what term 
would you use to join your search terms together?   
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  OR 1 10.0 10.0 10.0 
2  AND 9 90.0 90.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q8  If you wanted to search for information on mp3 players, 
what term would you use to join together these search terms: 
“mp3 player”; ipod; “digital audio player”. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  OR 5 50.0 50.0 50.0 
2  AND 5 50.0 50.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q9  Which search will yield the largest set of results? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  obesity AND (United 
States OR Canada) 1 10.0 10.0 10.0 


2  obesity AND (United 
States OR Canada) 
AND diabetes 


3 30.0 30.0 40.0 


4  diabetes OR obesity 6 60.0 60.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q10  You want to find information on the topic of salmonella a... 
You want to find information on the topic of salmonella and 
tomatoes. Which search is the best to start with? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
2  A title search for: 
salmonella AND 
tomatoes 


1 10.0 12.5 12.5 


3  A keyword search 
for: salmonella AND 
tomatoes 


6 60.0 75.0 87.5 


4  A subject search 
for: salmonella AND 
tomatoes 


1 10.0 12.5 100.0 


Valid 


Total 8 80.0 100.0   







Missing System 2 20.0     
Total 10 100.0     


 
 
 q11_1  If you use the truncation symbol at the end of economi *,... - economy 
If you use the truncation symbol at the end of economi *, which 
term(s) will be included in your search.    Select each correct 
answer. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
0 8 80.0 80.0 80.0 
1  economy 2 20.0 20.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q11_2  If you use the truncation symbol at the end of economi *,... - 
economics 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
0 1 10.0 10.0 10.0 
1  economics 9 90.0 90.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q11_3  If you use the truncation symbol at the end of economi *,... - 
economical 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Valid 1  economical 10 100.0 100.0 100.0 


 
 
 q11_4  If you use the truncation symbol at the end of economi *,... - 
macroeconomics 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
0 8 80.0 80.0 80.0 
1  macroeconomics 2 20.0 20.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q12_1  (no var label) - code 1 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
0 7 70.0 70.0 70.0 
1  (no code label) 3 30.0 30.0 100.0 


Valid 


Total 10 100.0 100.0   
 







 
 q12_2  (no var label) - code 2 
You have recently been assigned a research topic.  You need 
to find information on how organic products are marketed. 
This is your initial search which gives you over 1,500 results.  
How might you change your search to obtain more relevant 
results?  Select all that apply. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
0 6 60.0 60.0 60.0 
1  (no code label) 4 40.0 40.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q12_3  (no var label) - code 3 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
0 7 70.0 70.0 70.0 
1  (no code label) 3 30.0 30.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q12_4  (no var label) - code 4 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
0 7 70.0 70.0 70.0 
1  (no code label) 3 30.0 30.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q13  You are researching the topic of leukemia rates in teenag... 
You are researching the topic of leukemia rates in teenagers 
and have over 20,000 results.   What would be an appropriate 
limiter to use? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Limit by date to the 
last 2 years 3 30.0 30.0 30.0 


4  Limit to a specific 
group, Adolescents 
13-18 years 


7 70.0 70.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q14.a  # of the most useful citation 
Which of the following citations looks like it would be most 
useful for your topic on the debate of which baseball bats are 
the best?  Type the number of the citation. 







 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
#14 1 10.0 10.0 10.0 
12 1 10.0 10.0 20.0 
13 1 10.0 10.0 30.0 
14 5 50.0 50.0 80.0 
16 1 10.0 10.0 90.0 
17 1 10.0 10.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q15 Examine this citation and summary.  Is this article highly 
relevant for your topic on using ocean tides to generate 
energy?   


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 6 60.0 60.0 60.0 
2  No 4 40.0 40.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q16  (no var label) 
You are searching for information on the growing popularity of 
ecotourism.  Examine the list of articles generated from a 
search.  Do a minimum of four of these five articles look 
relevant for your topic? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 8 80.0 80.0 80.0 
2  No 2 20.0 20.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q17 
Examine the citation below.  What type of information source 
is it? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Newspaper article 1 10.0 10.0 10.0 
2  Book chapter 5 50.0 50.0 60.0 
3  Poem 1 10.0 10.0 70.0 
4  Journal Article 3 30.0 30.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q18  (no var label) 
Examine the citation below.  What type of information source 







is it? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
2  Book chapter 3 30.0 30.0 30.0 
4  Journal Article 7 70.0 70.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q19  Once you have found an article of interest in a database, what would 
you click to see if UC Merced has the article available in full-text? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  the UC-eLinks button 9 90.0 90.0 90.0 
2  the Add to Marked List 
button 1 10.0 10.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q20  While searching in a database available from the UC Merced Library, 
you find a reference to a journal article, but the article is not online.  What is 
the best way to get the article? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
3  use a web search engine 
like Yahoo or Google to 
find a free copy 


1 10.0 10.0 10.0 


4  use the Library's 
Interlibrary Loan (ILL) 
services 


9 90.0 90.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q21  Time is published by the Time Inc.  It is published weekl... 
Time is published by the Time Inc.  It is published weekly and 
started in 1923.  It covers a variety of general interest topics 
from health & medicine to arts & entertainment.  It includes 
essays, quotes, letters, articles, feature stories, 
advertisements and  music, book and film reviews etc.  Most 
articles are no longer then 5 pages. 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
3  Scholarly journal 1 10.0 10.0 10.0 
4  Trade journal 2 20.0 20.0 30.0 
5  Popular magazine 7 70.0 70.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q22  Electrical Engineering started in 1912.  It is 
published 6 times a year by Springer.  It covers the topics of 







electrical and electronic engineering, including related fields in 
mathematics and physics, with emphasis on the theory of 
electromagnetic fields, network theory, and electric machine 
theory.  Articles average around 10 pages and the authors tend 
to work at universities. 
 
What type of publication is Electrical Engineering? 
. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
3  Scholarly journal 8 80.0 80.0 80.0 
4  Trade journal 2 20.0 20.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q23_1  Identify which of the following are typically characteristics of a 
scholarly publication.  - Articles have an extensive bibliography 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
0 2 20.0 20.0 20.0 
1  Articles have an 
extensive bibliography 8 80.0 80.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q23_2  Identify which of the following are typically characteristics of a 
scholarly publication.  - Articles are short in length, averaging 3 to 7 pages 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Valid 0 10 100.0 100.0 100.0 


 
 
 q23_3  Identify which of the following are typically characteristics of a 
scholarly publication.  - Articles use technical or specialized language 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Valid 1  Articles use technical 


or specialized language 10 100.0 100.0 100.0 


 
 
 q23_4  Identify which of the following are typically characteristics of a 
scholarly publication.  - Articles present original research 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
0 1 10.0 10.0 10.0 Valid 
1  Articles present 
original research 9 90.0 90.0 100.0 







  Total 10 100.0 100.0   
 
 
 q23_5  Identify which of the following are typically characteristics of a 
scholarly publication.  - Articles are written by the publication’s staff 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
0 6 60.0 60.0 60.0 
1  Articles are written by 
the publication’s staff 4 40.0 40.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q23_6  Identify which of the following are typically characteristics of a 
scholarly publication.  - Articles include inflammatory language 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Valid 0 10 100.0 100.0 100.0 


 
 
 q23_7  Identify which of the following are typically characteristics of a 
scholarly publication.  - Articles include many illustrations 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
0 9 90.0 90.0 90.0 
1  Articles include 
many illustrations 1 10.0 10.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q24  I found full-text articles through the library’s online d... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 6 60.0 60.0 60.0 
2  No 4 40.0 40.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q25  I ordered one or more articles through the Interlibrary L... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 2 20.0 20.0 20.0 
2  No 8 80.0 80.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q26  I ordered one or more books through the Interlibrary Loan... 
 







  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 3 30.0 30.0 30.0 
2  No 5 50.0 50.0 80.0 
3  Unsure 2 20.0 20.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q27  I viewed a minimum of one online book available through t... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 5 50.0 50.0 50.0 
2  No 4 40.0 40.0 90.0 
3  Unsure 1 10.0 10.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q28  I checked out a minimum of one book from the UC Merced Li... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 4 40.0 40.0 40.0 
2  No 5 50.0 50.0 90.0 
3  Unsure 1 10.0 10.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q29  I searched Academic Search Complete (EBSCO) for my final ... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 8 80.0 80.0 80.0 
2  No 2 20.0 20.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q30  I searched Google Scholar for my final Writing 10 paper. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 7 70.0 70.0 70.0 
2  No 3 30.0 30.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q31  I searched Melvyl (UC catalog) for my final Writing 10 pa... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Valid 1  Yes 6 60.0 60.0 60.0 







2  No 4 40.0 40.0 100.0   
Total 10 100.0 100.0   


 
 
 q32  I did not search any library databases or catalogs for my... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 1 10.0 10.0 10.0 
2  No 9 90.0 90.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q33  I used a web search engine e.g. Google, Yahoo etc. for my... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 6 60.0 60.0 60.0 
2  No 3 30.0 30.0 90.0 
3  Unsure 1 10.0 10.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q34  I was able to determine if an article was either scholarl... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 7 70.0 77.8 77.8 
3  N/A (I was not 
required to distinguish 
between scholarly or 
popular articles.) 


2 20.0 22.2 100.0 


Valid 


Total 9 90.0 100.0   
Missing System 1 10.0     
Total 10 100.0     


 
 
 q35  I used Ulrich’s International Periodicals Directory to de... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 2 20.0 20.0 20.0 
2  No 6 60.0 60.0 80.0 
3  N/A (I was not 
required to distinguish 
between scholarly or 
popular articles.) 


2 20.0 20.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q36  I referred to the library’s handout on “Distinguishing Be... 
 







  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 2 20.0 20.0 20.0 
2  No 6 60.0 60.0 80.0 
3  N/A (I was not 
required to distinguish 
between scholarly or 
popular articles.) 


2 20.0 20.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q37  I viewed the library’s online tutorial on “Distinguishing... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 1 10.0 10.0 10.0 
2  No 8 80.0 80.0 90.0 
3  Unsure 1 10.0 10.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q38  I used limits in databases (e.g. the limit to peer-review... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 5 50.0 50.0 50.0 
2  No 2 20.0 20.0 70.0 
3  Unsure 3 30.0 30.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q39  During the semester, I examined the bibliography or footn... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 8 80.0 80.0 80.0 
2  No 1 10.0 10.0 90.0 
3  Unsure 1 10.0 10.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q40  I visited a librarian for research help before my final r... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 1 10.0 10.0 10.0 
2  No 9 90.0 90.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q41  I contacted the library for research help? E.g. text mess... 







 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 1 10.0 10.0 10.0 
2  No 9 90.0 90.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q42  In high school, I received some instruction to help me le... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 8 80.0 80.0 80.0 
2  No 2 20.0 20.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q43  I received library instruction in Writing 1 from Library ... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 3 30.0 30.0 30.0 
2  No 1 10.0 10.0 40.0 
3  Not applicable.  I did 
not take Writing 1. 6 60.0 60.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q44  I used RefWorks to create a bibliography for my Writing 1... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Valid 2  No 10 100.0 100.0 100.0 


 
 
 q45  I have attended a one hour RefWorks workshop in the library. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 2 20.0 20.0 20.0 
2  No 8 80.0 80.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q46  I have received additional library instruction from a lib... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 3 30.0 30.0 30.0 
2  No 6 60.0 60.0 90.0 


Valid 


3  Unsure 1 10.0 10.0 100.0 







  Total 10 100.0 100.0   
 
 
 q47  This is my first time taking Writing 10. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  Yes 9 90.0 90.0 90.0 
2  No 1 10.0 10.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q48  Which type of library instruction did you receive. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  I attended an in-person 
class on library research for 
Writing 10. 


8 80.0 80.0 80.0 


2  I used the online library 
research tutorials for 
Writing 10. 


1 10.0 10.0 90.0 


4  I did not receive library 
instruction. 1 10.0 10.0 100.0 


Valid 


Total 10 100.0 100.0   
 
 
 q49  On a scale of 1 to 5, how satisfied were you with the fac... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  1 -  very satisfied 2 20.0 25.0 25.0 
2  2 - satisfied 4 40.0 50.0 75.0 
3  3 - somewhat satisfied 1 10.0 12.5 87.5 
5  5 - very unsatisfied 1 10.0 12.5 100.0 


Valid 


Total 8 80.0 100.0   
Missing System 2 20.0     
Total 10 100.0     


 
 
 q49.a  On a scale of 1 to 5, how satisfied were you with the onl... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Valid 3  3 - somewhat satisfied 1 10.0 100.0 100.0 
Missing System 9 90.0     
Total 10 100.0     


 
 
q49.a1  On a scale of 1 to 5, how satisfied were you with a combi... 
 
  Frequency Percent 







Missing System 10 100.0 
 
 
 q50  I used some of the search strategies I learned by receivi... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Valid 1  Yes 1 10.0 100.0 100.0 
Missing System 9 90.0     
Total 10 100.0     


 
 
 q51  On a scale of 1 to 5, how comfortable did you feel using ... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
2  2 - comfortable 4 40.0 50.0 50.0 
3  3 - somewhat 
comfortable 2 20.0 25.0 75.0 


5  5 - very uncomfortable 2 20.0 25.0 100.0 


Valid 


Total 8 80.0 100.0   
Missing System 2 20.0     
Total 10 100.0     


 
 
 q52  On a scale of 1 to 5, how comfortable do you feel using l... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  1 -  very comfortable 3 30.0 33.3 33.3 
2  2 - comfortable 4 40.0 44.4 77.8 
3  3 - somewhat 
comfortable 2 20.0 22.2 100.0 


Valid 


Total 9 90.0 100.0   
Missing System 1 10.0     
Total 10 100.0     


 
 
 q53  On a scale of 1 to 5, how would you rate your research sk... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
2  2 - very good 2 20.0 22.2 22.2 
3  3 - good 4 40.0 44.4 66.7 
4  4 - satisfactory 2 20.0 22.2 88.9 
5  5 - poor 1 10.0 11.1 100.0 


Valid 


Total 9 90.0 100.0   
Missing System 1 10.0     
Total 10 100.0     


 
 







 q54  On a scale of 1 to 5, how would you rate your research sk... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  1 -  excellent 1 10.0 11.1 11.1 
2  2 - very good 4 40.0 44.4 55.6 
3  3 - good 2 20.0 22.2 77.8 
4  4 - satisfactory 2 20.0 22.2 100.0 


Valid 


Total 9 90.0 100.0   
Missing System 1 10.0     
Total 10 100.0     


 
 
 q55  Were you satisfied with the amount of library instruction... 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
1  1 -  very satisfied 2 20.0 22.2 22.2 
2  2 - satisfied 4 40.0 44.4 66.7 
3  3 - somewhat satisfied 3 30.0 33.3 100.0 


Valid 


Total 9 90.0 100.0   
Missing System 1 10.0     
Total 10 100.0     


 
 
 q58  What is your class level? 
 
  Frequency Percent 
Missing System 10 100.0 


 
 
 q59  What is your student type? 
 
  Frequency Percent 
Missing System 10 100.0 


 
 
 q60  What is your gender? 
 
  Frequency Percent 
Missing System 10 100.0 


 
 
 q61  What is your status? 
 
  Frequency Percent 
Missing System 10 100.0 


 
 
 q62  With which school are you affiliated? 
 







  Frequency Percent 
Missing System 10 100.0 


 
 
 q63  What is your ethnicity? 
 
  Frequency Percent 
Missing System 10 100.0 


 
 
 q64  What is your geographic origin? 
 
  Frequency Percent 
Missing System 10 100.0 


 
 
 q65  What is your high school GPA? 
 
  Frequency Percent 
Missing System 10 100.0 


 
 
q66  What is your SAT scores (included converted ACTscores)? 
 
  Frequency Percent 
Missing System 10 100.0 


 
 
 q67  What is your SAT Math scores? 
 
  Frequency Percent 
Missing System 10 100.0 


 
 
 q68  What is your SAT Reading scores? 
 
  Frequency Percent 
Missing System 10 100.0 


 
 
 q69  What is your SAT Writing scores? 
 
  Frequency Percent 
Missing System 10 100.0 


 
 
 q70  What is your housing status? 
 
  Frequency Percent 
Missing System 10 100.0 


 
 







 q71  What is your admit status? 
 
  Frequency Percent 
Missing System 10 100.0 


 
 
 q72  What is your mother's education level? 
 
  Frequency Percent 
Missing System 10 100.0 


 
 
 q73  What is your fathers's education level? 
 
  Frequency Percent 
Missing System 10 100.0 


 
 
 q74  How many credits did you take this past semester? 
 
  Frequency Percent 
Missing System 10 100.0 


 
 
 q75  Did you attend summer bridge? 
 
  Frequency Percent 
Missing System 10 100.0 


 
 
 q76  What term did you start? 
 
  Frequency Percent 
Missing System 10 100.0 


 
 
 q77  How much have your received through scholarships? 
 
  Frequency Percent 
Missing System 10 100.0 


 
 
 q78  How much have your received through grants? 
 
  Frequency Percent 
Missing System 10 100.0 


 
 
 q79  How much have your received through loans? 
 
  Frequency Percent 
Missing System 10 100.0 







 
 
 q80  What is your final grade for Writing 10 at the end of the... 
 
  Frequency Percent 
Missing System 10 100.0 


 
 
 q81  What is your Writing 10 section? 
 
  Frequency Percent 
Missing System 10 100.0 


 
 
 q83  What is your overall GPA for the semester? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Valid   10 100.0 100.0 100.0 


 
 
 q84  What is your cumulative GPA? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Valid   10 100.0 100.0 100.0 


 
 
 q85  What is your grade for your final paper in Writing 10? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Valid   10 100.0 100.0 100.0 
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Frequency Table—RAW Data 
 
q3  You have just been assigned the following research topic:  “Address the ethical arguments for and 
against human cloning research”.   Identify the best search strategy for your first search. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
cloning AND human 
embryos 3 7.1 7.1 7.1 


human cloning AND 
ethics 29 69.0 69.0 76.2 


genetic engineering 1 2.4 2.4 78.6 
argument AND 
human cloning 4 9.5 9.5 88.1 


medical ethics AND 
cloning 5 11.9 11.9 100.0 


Valid 


Total 42 100.0 100.0   
 
* 69% chose the correct answer and almost another 10% chose what is a logical 2nd choice 
 
q5  If you had to write a paper examining how the television changed presidential candidate campaigns, what 
resource from the library’s database listing would be most appropriate to search? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
ABELL:  Annual 
Bibliography of English 
Language and Literature 


7 16.7 16.7 16.7 


Philosophers Index 2 4.8 4.8 21.4 
MEDLINE via PubMed 1 2.4 2.4 23.8 
JSTOR 32 76.2 76.2 100.0 


Valid 


Total 42 100.0 100.0   
 
76.2% chose the correct answer 
 
q6  If you had to write a paper discussing how depression is treated, which database subject area would you 
select? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Environmental Studies 3 7.1 7.1 7.1 
Anthropology 8 19.0 19.0 26.2 
Biological Sciences 27 64.3 64.3 90.5 
Philosophy 4 9.5 9.5 100.0 


Valid 


Total 42 100.0 100.0   
 
 
64.3% chose the correct answer (Biological Sciences) , with another 19% selecting Anthropology which would be the 
2nd most logical choice 







q7  If you wanted to search for a topic with several synonyms (e.g. phone, cell phone, telephone, flip phone), 
what word would you use to join the terms or phrases together? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
"OR" 27 64.3 64.3 64.3 
"AND" 12 28.6 28.6 92.9 
"NEAR" 3 7.1 7.1 100.0 


Valid 


Total 42 100.0 100.0   
 
While 64.3 percent chose the correct answer (OR), 28.6% chose AND so this indicates some difficulty in choosing 
appropriate Boolean operators to string terms together. 
 
q8  If you wanted to search for information on ecotourism in Brazil, what term would you use to join together 
these search terms: ecotourism; Brazil. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
"OR" 3 7.1 7.1 7.1 
"AND" 30 71.4 71.4 78.6 
"NEAR" 9 21.4 21.4 100.0 


Valid 


Total 42 100.0 100.0   
 
 
71.4% chose the correct answer and another 21.4% chose an answer which I would consider logical though rarely 
used.. 7.1% are choosing OR which is incorrect. 
 
 q9  Which search will yield the largest set of results? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
California AND (Travel OR 
Tourism) 4 9.5 9.5 9.5 


California AND (Travel OR 
Tourism) AND gold rush 15 35.7 35.7 45.2 


California AND Travel 9 21.4 21.4 66.7 
California OR Tourism 14 33.3 33.3 100.0 


Valid 


Total 42 100.0 100.0   
 
 
  
Some respondents (35.7%)  gravitated toward the longest search string as the one with the most results.  33.3% 
answer this question correctly.  This indicates that students many not be clear about how Boolean operators work 
and how this can narrow or expand search results.







q10  You want to find information on the topic of athletics and drug use. Which search is the best to start 
with? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
A title search for: Athletes 
AND Drugs 1 2.4 2.4 2.4 


A keyword search for: 
Athletes AND Drugs 26 61.9 61.9 64.3 


A journal title search for: 
Athletes AND Drugs 2 4.8 4.8 69.0 


A subject search for: 
Athletes AND Drugs 13 31.0 31.0 100.0 


Valid 


Total 42 100.0 100.0   
 
61.9% of students selected the correct answer.  Not surprisingly 31% selected a subject search.  This is a common 
issue; however, it may not be a bad as we expect since many databases default to a keyword search rather than a 
subject search. 
 
$Q11 Frequencies 
 


Responses 
Percent of 


Cases 


  N Percent N 
q11_1  If you use the 
truncation symbol at the 
end of politi*, would 
"politics" be included in 
your search 


40 43.5% 95.2% 


q11_2  If you use the 
truncation symbol at the 
end of politi*, would 
"apolitical" be included in 
your search 


10 10.9% 23.8% 


q11_3  If you use the 
truncation symbol at the 
end of politi*, would 
"polite" be included in 
your search 


6 6.5% 14.3% 


$Q11(
a) 


q11_4  If you use the 
truncation symbol at the 
end of politi*, would 
"politicians" be included 
in your search 


36 39.1% 85.7% 


Total 92 100.0% 219.0% 
a  Dichotomy group tabulated at value 1. 
 
** How many answered both A and D? 
Overall, most students seemed to select the correct answers. 







 $Q12 Frequencies 
 


Responses 
Percent of 


Cases 


  N Percent N 
q12_1  You need to find 
information on how 
employees are coached 
in organizations.  How 
might you change your 
search to obtain more 
relevant results?  First 
picture 


8 16.7% 19.5% 


q12_2  You need to find 
information on how 
employees are coached 
in organizations.  How 
might you change your 
search to obtain more 
relevant results?  Second 
picture 


17 35.4% 41.5% 


q12_3  You need to find 
information on how 
employees are coached 
in organizations.  How 
might you change your 
search to obtain more 
relevant results?  Third 
picture 


18 37.5% 43.9% 


$Q12(
a) 


q12_4  You need to find 
information on how 
employees are coached 
in organizations.  How 
might you change your 
search to obtain more 
relevant results? Fourth 
picture 


5 10.4% 12.2% 


Total 48 100.0% 117.1% 
a  Dichotomy group tabulated at value 1. 
 
Strangely enough, a number of students select the 3rd option which is coaching (in PE people) and employees in (All 
txt).  Many more selected the second screen shot which is an option and fewer selected the first screen shot which is 
another option.  This may indicate that students are not always sure what specific search fields represent.   
  







q13  You are researching the topic of recent treatments for cerebral malaria in Africa and have over 1000 
results.  What would be an appropriate limiter to use? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Limit to core journals 11 26.2 26.8 26.8 
Limit to articles by female 
gender 1 2.4 2.4 29.3 


Limit by date to the last 2 
years 23 54.8 56.1 85.4 


Limit to a specific group, 
Adolescents 13-18 years 6 14.3 14.6 100.0 


Valid 


Total 41 97.6 100.0   
Missing System 1 2.4     
Total 42 100.0     


 
While over half selected “limit by date to the last 2 years”, it seems as though this answer should have been more 
obvious.  Though “limit to core journal” is not a poor choice it should not be the first choice since the student is being 
asked for information on “recent treatments”.  
 
q14.a  Which of the following citations looks like it would be most useful for your topic on how popular 
television programs can benefit society?  Type the number of the citation. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Second citation 4 9.5 9.8 9.8 
Third citation 7 16.7 17.1 26.8 
Fourth citation 4 9.5 9.8 36.6 
Sixth citation 26 61.9 63.4 100.0 


Valid 


Total 41 97.6 100.0   
Missing System 1 2.4     
Total 42 100.0     


 
The 6th citation “The “CSI Effect”: Better Jurors through Television and Science?” is the correct answer and the one 
students selected most often (61.9%).  Some students also selected the following titles:  “The CSI Effect”, 
“CSI:Reality” and “CSI: Romance”. 
 
q15  Examine this citation and summary.  Is this article highly relevant for your topic on electric cars? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 11 26.2 26.2 26.2 
No 31 73.8 73.8 100.0 


Valid 


Total 42 100.0 100.0   
 
No is the correct answer with 73.8% answering this way. 
 
q16  You are searching for information on specific engineering disasters.  Examine the list of articles 
generated from a search.  Do a minimum of four of these five articles look relevant for your topic? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Valid Yes 17 40.5 40.5 40.5 







No 25 59.5 59.5 100.0   
Total 42 100.0 100.0   


 
 
This was a difficult question and almost 60% answered it correctly.  However, that means that 40% are finding this 
type of task difficult.







q17  Examine the citation below.  What type of information source is it? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Newspaper article 4 9.5 9.5 9.5 
Book 18 42.9 42.9 52.4 
Journal Article 20 47.6 47.6 100.0 


Valid 


Total 42 100.0 100.0   
 
It is very interesting that students were primarily divided between whether this was a book or journal citation.  It is a 
journal citation and the Volume and Issue number were included as well as defined page numbers. 
 
q18  Examine the citation below.  What type of information source is it? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Newspaper article 4 9.5 9.8 9.8 
Book 25 59.5 61.0 70.7 
Journal Article 12 28.6 29.3 100.0 


Valid 


Total 41 97.6 100.0   
Missing System 1 2.4     
Total 42 100.0     


 
 
The answer to this was book or more specifically book chapter. Almost 60% of students got this question correct.  Still 
a large number of students though this was a journal article.  
These last two question seem to indicate that students are not that comfortable determining why type of information 
source they are looking at by examining a citation or bib information. 
 
q19  Once you have found an article of interest in a database, what would you click to see if UC Merced has 
the article available in full-text? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
the Add to Marked List 
button 1 2.4 2.4 2.4 


the UC-eLinks button 35 83.3 83.3 85.7 
the Analyze Results link 6 14.3 14.3 100.0 


Valid 


Total 42 100.0 100.0   
 
83.3% of students got this answer correct.   
 
q20  While searching in a database available from the UC Merced Library, you find a reference to a journal 
article, but the article is not online.  What is the best way to get the article? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Contact the publisher for a 
copy 1 2.4 2.4 2.4 


Valid 


Purchase a copy by paying 
for it online 1 2.4 2.4 4.9 







Use a web search engine 
like Yahoo or Google to 
find a free copy 


10 23.8 24.4 29.3 


Use the LIbrary 29 69.0 70.7 100.0 


  


Total 41 97.6 100.0   
Missing System 1 2.4     
Total 42 100.0     


 
Most students selected use the Library’s Interlibrary Loan services (69.0%); however, a number of students thought 
that going to a search engine to find a free copy was the best alternative.  







 
 q21  What type of publication is Blood? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Newspaper 1 2.4 2.4 2.4 
Scholarly journal 36 85.7 85.7 88.1 
Trade journal 3 7.1 7.1 95.2 
Popular magazine 2 4.8 4.8 100.0 


Valid 


Total 42 100.0 100.0   
 
The majority of students correctly identified Blood as a scholarly journal (85.7%).   
 
 q22  What type of publication is The New York Times? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Newspaper 37 88.1 88.1 88.1 
Popular magazine 5 11.9 11.9 100.0 


Valid 


Total 42 100.0 100.0   
 
 
Most students selected the correct answer (88.1%), newspaper though some classified it as a popular magazine.  







$Q23 Frequencies 
 


Responses 
Percent of 


Cases 


  N Percent N 
q23_1  Is an extensive 
bibliography a typical 
characteristic of a scholarly 
publication? 


33 24.3% 78.6% 


q23_2  Is short in length, 
averaging 3 to 7 pages, a 
typical characteristic of a 
scholarly publication? 


9 6.6% 21.4% 


q23_3  Is use of technical 
or specialized language a 
typical characteristic of a 
scholarly publication? 


34 25.0% 81.0% 


q23_4  Is presentation of 
original research a typical 
characteristic of a scholarly 
publication? 


38 27.9% 90.5% 


q23_5  Are articles that are 
written by the publication’s 
staff a typical characteristic 
of a scholarly publication? 


10 7.4% 23.8% 


q23_6  Is inflammatory 
language a typical 
characteristic of a scholarly 
publication? 


4 2.9% 9.5% 


$Q23(
a) 


q23_7  Is the inclusion of 
many illustrations a typical 
characteristic of a scholarly 
publication? 


8 5.9% 19.0% 


Total 136 100.0% 323.8% 
a  Dichotomy group tabulated at value 1. 
 
 







Frequency Table—Correct/Incorrect Responses 
 
q1.a  What are future implications for the world if alternative fuels are not explored? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 27 64.3 64.3 64.3 
Partial credit 13 31.0 31.0 95.2 
Correct 2 4.8 4.8 100.0 


Valid 


Total 42 100.0 100.0   
 
 
q1.b  How is Honda responding to demands for fuel efficient cars? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 4 9.5 9.5 9.5 
Partial credit 24 57.1 57.1 66.7 
Correct 14 33.3 33.3 100.0 


Valid 


Total 42 100.0 100.0   
 
 
q1.c  Examine how Earthbound Farms produces its organic dried fruit snacks. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 1 2.4 2.4 2.4 
Partial credit 11 26.2 26.2 28.6 
Correct 30 71.4 71.4 100.0 


Valid 


Total 42 100.0 100.0   
 
 
q2.a  First Key Term or Concept for the following topic: To what extent are banks offering credit to college 
students? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 22 52.4 52.4 52.4 
Correct 20 47.6 47.6 100.0 


Valid 


Total 42 100.0 100.0   
 
 
q2.b  Second Key Term or Concept for the following topic: To what extent are banks offering credit to college 
students? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 21 50.0 50.0 50.0 
Correct 21 50.0 50.0 100.0 


Valid 


Total 42 100.0 100.0   
 







 
q2.c  Third Key Term or Concept for the following topic: To what extent are banks offering credit to college 
students? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 20 47.6 47.6 47.6 
Correct 22 52.4 52.4 100.0 


Valid 


Total 42 100.0 100.0   
 
 
q3r  You have just been assigned the following research topic:  “Address the ethical arguments for and 
against human cloning research”.   Identify the best search strategy for your first search--recoded. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 13 31.0 31.0 31.0 
Correct 29 69.0 69.0 100.0 


Valid 


Total 42 100.0 100.0   
 
 
 q4.a  Synonym 1 for "Infant" 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 29 69.0 69.0 69.0 
Partial credit 5 11.9 11.9 81.0 
Correct 8 19.0 19.0 100.0 


Valid 


Total 42 100.0 100.0   
 
 
 q4.b  Synonym 2 for "Infant" 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 32 76.2 76.2 76.2 
Partial credit 4 9.5 9.5 85.7 
Correct 6 14.3 14.3 100.0 


Valid 


Total 42 100.0 100.0   
 
 
q5r  If you had to write a paper examining how the television changed presidential candidate campaigns, 
what resource from the library’s database listing would be most appropriate to search?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 10 23.8 23.8 23.8 
Correct 32 76.2 76.2 100.0 


Valid 


Total 42 100.0 100.0   
 







q6r  If you had to write a paper discussing how depression is treated, which database subject area would you 
select?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 15 35.7 35.7 35.7 
Correct 27 64.3 64.3 100.0 


Valid 


Total 42 100.0 100.0   
 
 
q7r  If you wanted to search for a topic with several synonyms (e.g. phone, cell phone, telephone, flip phone), 
what word would you use to join the terms or phrases together?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 15 35.7 35.7 35.7 
Correct 27 64.3 64.3 100.0 


Valid 


Total 42 100.0 100.0   
 
 
q8r  If you wanted to search for information on ecotourism in Brazil, what term would you use to join 
together these search terms: ecotourism; Brazil.--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 12 28.6 28.6 28.6 
Correct 30 71.4 71.4 100.0 


Valid 


Total 42 100.0 100.0   
 
 
q9r  Which search will yield the largest set of results?--recoded. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 28 66.7 66.7 66.7 
Correct 14 33.3 33.3 100.0 


Valid 


Total 42 100.0 100.0   
 
 
q10r  You want to find information on the topic of athletics and drug use. Which search is the best to start 
with?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 16 38.1 38.1 38.1 
Correct 26 61.9 61.9 100.0 


Valid 


Total 42 100.0 100.0   
 
 







Q11r  Truncation symbol question--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 23 54.8 54.8 54.8 
Correct 19 45.2 45.2 100.0 


Valid 


Total 42 100.0 100.0   
 
 
 Q12r  Boolen question--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 40 95.2 95.2 95.2 
Correct 2 4.8 4.8 100.0 


Valid 


Total 42 100.0 100.0   
 
 
q13r  You are researching the topic of recent treatments for cerebral malaria in Africa and have over 1000 
results.  What would be an appropriate limiter to use?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 19 45.2 45.2 45.2 
Correct 23 54.8 54.8 100.0 


Valid 


Total 42 100.0 100.0   
 
 
q14.ar  Which of the following citations looks like it would be most useful for your topic on how popular 
television programs can benefit society?  Type the number of the citation.--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 16 38.1 38.1 38.1 
Correct 26 61.9 61.9 100.0 


Valid 


Total 42 100.0 100.0   
 
 
q15r  Examine this citation and summary.  Is this article highly relevant for your topic on electric cars?--
recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 11 26.2 26.2 26.2 
Correct 31 73.8 73.8 100.0 


Valid 


Total 42 100.0 100.0   
 
 
  







q16r  You are searching for information on specific engineering disasters.  Examine the list of articles 
generated from a search.  Do a minimum of four of these five articles look relevant for your topic?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 17 40.5 40.5 40.5 
Correct 25 59.5 59.5 100.0 


Valid 


Total 42 100.0 100.0   
 
 
q17r  Examine the citation below.  What type of information source is it?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 22 52.4 52.4 52.4 
Correct 20 47.6 47.6 100.0 


Valid 


Total 42 100.0 100.0   
 
 
q18r  Examine the citation below.  What type of information source is it?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 17 40.5 40.5 40.5 
Correct 25 59.5 59.5 100.0 


Valid 


Total 42 100.0 100.0   
 
 
q19r  Once you have found an article of interest in a database, what would you click to see if UC Merced has 
the article available in full-text?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 7 16.7 16.7 16.7 
Correct 35 83.3 83.3 100.0 


Valid 


Total 42 100.0 100.0   
 
 
q20r  While searching in a database available from the UC Merced Library, you find a reference to a journal 
article, but the article is not online.  What is the best way to get the article?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 13 31.0 31.0 31.0 
Correct 29 69.0 69.0 100.0 


Valid 


Total 42 100.0 100.0   
 
 







q21r  What type of publication is Blood?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 6 14.3 14.3 14.3 
Correct 36 85.7 85.7 100.0 


Valid 


Total 42 100.0 100.0   
 
 
 q22r  What type of publication is The New York Times?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 5 11.9 11.9 11.9 
Correct 37 88.1 88.1 100.0 


Valid 


Total 42 100.0 100.0   
 
 
PRETEST Total Score Statistics 
 
qscore  Total Score pretest  


Valid 42 N 
Missing 0 


Mean 17.845 
Median 17.750 
Mode 17.5 
Std. Deviation 3.4118 
Range 13.5 
Minimum 11.5 
Maximum 25.0 


 
 







 
Post-Test  
 
1. You need to write an 8-10 page paper on a topic.  For each topic, rate it on a 
scale of 1 to 5.   
 
1 – too broad for 8-10 pages;  2 – somewhat broad for 8-10 pages;  3 – just about 
right for 8-10 pages; 4 – somewhat narrow for 8-10 pages;  5 – too narrow for 8-10 
pages 
 
a. To what extent did Napoleon Boneparte’s mother influence his political ambitions? 1 2 
3 4 5 
b. How have the Napoleonic Wars shaped the course of modern history in Europe? 1 2 3 
4 5 
c.. What marketing techniques have contributed to a thriving bottled water industry?  1 2 
3 4 5 
 
 
2. Identify the three key concepts or terms for the following topic.   
Examine why are parents are tracking their teenagers using a GPS tracking 
device.  
 


     First Key Term or Concept ______________________ 
     Second Key Term or Concept ______________________ 
     Third Key Term or Concept ______________________ 


 
 


3. You have just been assigned the following research topic:  “Analyze what made 
the hostage rescue of Ingrid Betancourt in Columbia successful”.  Identify the 
best search strategy for your first search.   


A. hostage AND rescue   
B. success AND hostage AND rescue 
C. “Ingrid Betancourt” AND hostage 
D. Betancourt AND hostage AND rescue 
E. Columbia AND hostage AND rescue 
F. Columbia AND hostage AND Betancourt 


 
4. Identify two synonyms or closely related terms for the following word. 
            Vehicle       
a. ________________________  b. ________________________________ 
 
 
5. If you had to write a paper examining the history of inflation problems in 
Zimbabwe, what resource from the library’s database listing would be most 
appropriate to search? 
 
A.  LexisNexis Congressional 
Description: Access to U.S. legislative information, including bills and pending 
legislation, legislative history, hearings, testimony, reports, documents, Congressional 
Record, public laws, etc. 
 







B. JSTOR 
Description: Search by subject or browse full text of more than 500 scholarly journals in 
social sciences, humanities, and sciences, to their earliest issues. Many titles extend as 
far back as the late 19th or early 20th centuries; most recent 3-5 years not included. 
 
C.  Black Drama 
Description: 1850-present. Black Drama contains 908 plays by 171 playwrights, 
together with detailed, fielded information on related productions, theaters, production 
companies, and more. When complete, the collection will include more than 1,200 plays.  
 
D.  Sociological Abstracts 
Description: 1963-present. Abstracts journal articles, monographs, dissertations, 
conference proceedings, other research covering sociology, social work, and related 
social sciences. Also includes selected web resources. 
 
 
6. If you had to write a paper discussing the topic of the legality of capital 
punishment in the United States, which database subject area would you select? 
 


A. American Studies 
B. Anthropology 
C. Political Science 
D. Sociology 


 
7. If you wanted to narrow your search results, what term would you use to join 
your search terms together?   


A. OR 
B. AND 
C. LIKE 
D. NEAR 


 
 
8. If you wanted to search for information on mp3 players, what term would you 
use to join together these search terms: “mp3 player”; ipod; “digital audio 
player”.    


A. OR 
B. AND 
C. NOT 
D. NEAR 


 
 
9. Which search will yield the largest set of results?   


A.  obesity AND (United States OR Canada)  
B. obesity AND (United States OR Canada) AND diabetes 
C. obesity AND diabetes 
D. diabetes OR obesity   


 
 
10. You want to find information on the topic of salmonella and tomatoes. Which 
search is the best to start with? 


A. a journal title search for: salmonella AND tomatoes 







B.  a title search for: salmonella AND tomatoes  
C. a keyword search for: salmonella AND tomatoes 
D. a subject search for: salmonella AND tomatoes 


 
 
11. If you use the truncation symbol at the end of economi *, which term(s) will be 
included in your search.    Select each correct answer. 


A. economy 
B. economics 
C. economical  
D. macroeconomics 


 
12. You have recently been assigned a research topic.  You need to find 
information on how organic products are marketed. This is your initial search 
which gives you over 1,500 results.  How might you change your search to obtain 
more relevant results?  Select all that apply. 
 
Initial Search:  
 


 
 
A. 


 
 
B. 


 
 
C. 


 
 
 
D.  







 
 
13. You are researching the topic of leukemia rates in teenagers and have over 
20,000 results.   What would be an appropriate limiter to use? 
 
A. Limit by date to the last 2 years 
B.  Limit to articles by female gender 
C. Limit to editorials 
D. Limit to a specific group, Adolescents 13-18 years 
 
14. Which of the following citations looks like it would be most useful for your 
topic on the debate of which baseball bats are the best?  Type the number of the 
citation. (DE baseball bats) not imminent or curry or jays or killer or compliance or 
fader 
 


 







 
15. Examine this citation and summary.  Is this article highly relevant for your 
topic on using ocean tides to generate energy?   
 
A. Yes 
B. No 
 


 


 
 
16. You are searching for information on the growing popularity of ecotourism.  
Examine the list of articles generated from a search.  Do a minimum of four of 
these five articles look relevant for your topic? 
Ecotourism (SU) AND popularity NOT fluke or grizzly or partying or jonah or 
prefecture or penguins or amodeo or davidson or seideman or branswell or 
beijing 
 
A. Yes 
B. No  
 


 







 
17. Examine the citation below.  What type of information source is it? 
 
“Recordings and the Music Business” in Music of the World War II era. Young, William 
H. and Nancy K. Young. Westport, CT: Greenwood Press. (2008) 261pp. 
 
 
A.  Newspaper article 
B.  Book chapter 
C.  Poem 
D.  Journal Article  
 
 
18. Examine the citation below.  What type of information source is it? 
 
External source monitoring in a real-life event: Developmental changes in ability to 
identify source persons. 
Sugimura, Tomoko 
Applied Cognitive Psychology. Vol 22(4), May 2008, pp. 527-539 
 
 
A.  Newspaper article 
B.  Book chapter 
C.  Poem 
D.  Journal Article  
 
 
19. Once you have found an article of interest in a database, what would you click 
to see if UC Merced has the article available in full-text? 


A. the UC-eLinks button 
B. the Add to Marked List button 
C. the Print button 
D.  the Analyze Results link 


 


 
 
20. While searching in a database available from the UC Merced Library, you find a 
reference to a journal article, but the article is not online.  What is the best way to 
get the article?  







 
A. contact the publisher for a copy 
B. purchase a copy by paying for it online 
C. use a web search engine like Yahoo or Google to find a free copy 
D. use the Library’s Interlibrary Loan (ILL) services 
 
 
21. Time is published by the Time Inc.  It is published weekly and started in 1923.  
It covers a variety of general interest topics from health & medicine to arts & 
entertainment.  It includes essays, quotes, letters, articles, feature stories, 
advertisements and  music, book and film reviews etc.  Most articles are no longer 
then 5 pages. 
 
What type of publication is Time?   


A. Newspaper 
B. Book 
C. Scholarly journal 
D. Trade journal 
E. Popular magazine    


 
 
22. Electrical Engineering started in 1912.  It is published 6 times a year by 
Springer.  It covers the topics of electrical and electronic engineering, including 
related fields in mathematics and physics, with emphasis on the theory of 
electromagnetic fields, network theory, and electric machine theory.  Articles 
average around 10 pages and the authors tend to work at universities. 
 
What type of publication is Electrical Engineering?   
  


A. Newspaper 
B. Book 
C. Scholarly journal 
D. Trade journal 
E. Popular magazine    


 
23. Identify which of the following are typically characteristics of a scholarly 
publication.  Select all that apply. 


A. ____ Articles have an extensive bibliography 
B. ____ Articles are short in length, averaging 3 to 7 pages 
C. ____ Articles use technical or specialized language 
D. ____ Articles present original research 
E. ____ Articles are written by the publication’s staff 
F. ____ Articles include inflammatory language  
G. ____ Articles include many illustrations 


 
 


Y or N or Unsure  I found full-text articles through the library’s online databases for my 
final Writing 10 paper. 
 


Y or N or Unsure I ordered one or more articles through the Interlibrary Loan 
Services for my final Writing 10 paper.  







 
Y or N or Unsure I ordered one or more books through the Interlibrary Loan Services 


for my final Writing 10 paper. 
 


Y or N or Unsure I viewed a minimum of one online book available through the UC 
Merced Library for my final Writing 10 paper.   
 


Y or N or Unsure I checked out a minimum of one book from the UC Merced Library 
for my final Writing 10 paper.   
 


Y or N or Unsure I searched Academic Search Complete (EBSCO) for my final 
Writing 10 paper. 
 


Y or N or Unsure I searched Google Scholar for my final Writing 10 paper. 
 


Y or N or Unsure I searched Melvyl (UC catalog) for my final Writing 10 paper. 
 


Y or N or Unsure I did not search any library databases or catalogs for my final 
Writing 10 paper. 
 


Y or N or Unsure I used a web search engine e.g. Google, Yahoo etc. for my final 
Writing 10 paper. 
 


Y or N or N/A (I 
was not required 
to distinguish 
between 
scholarly or 
popular articles.) 


I was able to determine if an article was either scholarly or popular. 
 


Y or N or N/A (I 
was not required 
to distinguish 
between 
scholarly or  
popular articles.) 
 


I used Ulrich’s International Periodicals Directory to determine if an 
article was either scholarly or popular.   
 


Y or N or N/A (I 
was not required 
to distinguish 
between 
scholarly or 
popular articles.) 
 


I referred to the library’s handout on “Distinguishing Between 
Various Periodicals” to determine whether articles were popular or 
scholarly? 
 


Y or N or Unsure I viewed the library’s online tutorial on “Distinguishing Between 
Various Periodicals” to determine whether articles were popular or 
scholarly? 
 


Y or N or Unsure I used limits in databases (e.g. the limit to peer-reviewed articles) to 
find scholarly information. 
 


Y or N or Unsure During the semester, I examined the bibliography or footnotes of an 
article or book to find references to other information that would be 
useful to me. 
 


Y or N or Unsure I visited a librarian for research help before my final research paper 
was due? 







 
Y or N or Unsure I contacted the library for research help? E.g. text message, phone, 


email, chat etc. 
 


Y or N or Unsure In high school, I received some instruction to help me learn how to 
use the library’s resources. 
 


Y or N or N/A I received library instruction in Writing 1 from Library staff. 
 


Y or N I used RefWorks to create a bibliography for my Writing 10 paper. 
 


Y or N I have attended a one hour RefWorks workshop in the library. 
 


Y or N or Unsure I have received additional library instruction from a librarian in at 
least one other class at UC Merced that was not a Writing class. 
 


Y or N  This is my first time taking Writing 10. 
 


Y or N  Which type of library instruction did you receive. 
 - I attended an in-person class on library research for Writing 10. 
(skip logic) 
- I used the online library research tutorials for Writing 10. (skip 
logic) 
- I participated in a hybrid version of library instruction.  (I attended 
an in-person class on library research for Writing 10 AND used the 
online library research tutorials for Writing 10.)  (skip logic) 
- I did not receive library instruction. (skip logic, go to the final 
message) 
 


1 very satisfied; 
2 satisfied; 3 
somewhat 
satisfied; 4 
unsatisfied; 5 
very unsatisfied 
 


On a scale of 1 to 5, how satisfied were you with the face-to-face 
library instruction you received in Writing 10?  
 
If the person answered “I attended an in-person class on library 
research for Writing 10.” 


1 very satisfied; 
2 satisfied; 3 
somewhat 
satisfied; 4 
unsatisfied; 5 
very unsatisfied 
 


On a scale of 1 to 5, how satisfied were you with the online library 
instruction tutorials you used for Writing 10?  
 
If the person answered “I used the online library research tutorials 
for Writing 10.” 


1 very satisfied; 
2 satisfied; 3 
somewhat 
satisfied; 4 
unsatisfied; 5 
very unsatisfied 
 


On a scale of 1 to 5, how satisfied were you with a combination of 
face-to-face library instruction and library online instruction tutorials 
for Writing 10? 
 
If the person answered “I participated in a hybrid version of library 
instruction.” 


Y or N  I used some of the search strategies I learned by receiving library 
instruction through an in-class session or through online tutorials for 
Writing 10. (originally placed earlier) 
 


1 very 
comfortable; 2 


On a scale of 1 to 5, how comfortable did you feel using library 
resources before receiving library instruction in Writing 10? 







comfortable; 3 
somewhat 
uncomfortable; 4 
uncomfortable; 5 
very 
uncomfortable 
 


 


1 very 
comfortable; 2 
comfortable; 3 
somewhat 
uncomfortable; 4 
uncomfortable; 5 
very 
uncomfortable 
 


On a scale of 1 to 5, how comfortable do you feel using library 
resources after receiving library instruction in Writing 10? 
 


1 excellent; 2 
very good; 3 
good; 4 
satisfactory; 5 
poor 
 


On a scale of 1 to 5, how would you rate your research skills before 
receiving library instruction in Writing 10? 
 


1 excellent; 2 
very good; 3 
good; 4 
satisfactory; 5 
poor 
 


On a scale of 1 to 5, how would you rate your research skills after 
receiving library instruction in Writing 10? 
 


1 very satisfied; 
2 satisfied; 3 
somewhat 
satisfied; 4 
unsatisfied; 5 
very unsatisfied 
  


Were you satisfied with the amount of library instruction you 
received through an in-class session OR through online tutorials for 
this Writing 10 research paper assignment OR through a 
combination of an in-class session and online tutorials? 
 


 
 


 







Pre-Test  
 
1. You need to write an 8-10 page paper on a topic.  For each topic, rate it on a 
scale of 1 to 5.   
 
1 – too broad for 8-10 pages;  2 – somewhat broad for 8-10 pages;  3 – just about 
right for 8-10 pages; 4 – somewhat narrow for 8-10 pages;  5 – too narrow for 8-10 
pages 
 
Q1.a 


a. What are future implications for the world if alternative fuels are not explored? 1 2 
3 4 5 


Q1.b 
b. How is Honda responding to demands for fuel efficient cars? 1 2 3 4 5 


 
Q1.c 


c. Examine how Earthbound Farms produces its organic dried fruit snacks. 1 2 3 4 5 
 
 
2. Identify the three key concepts or terms for the following topic: To what extent 
are banks offering credit to college students? 
 
Q2.a   First Key Term or Concept ______________________ 
Q2.b   Second Key Term or Concept ______________________ 
Q2.c   Third Key Term or Concept ______________________ 
 
Q3 
3. You have just been assigned the following research topic:  “Address the ethical 
arguments for and against human cloning research”.   Identify the best search 
strategy for your first search.   


A. cloning AND human embryos 
B. human cloning AND ethics 
C. genetic engineering 
D. argument AND human cloning 
E. medical ethics AND cloning 
F. human reproductive technology AND issues 


 
4. Identify two synonyms or closely related terms for the following word: 


Infant          
Q4.a Synonym 1 _______________________________    
Q4.b Synonym 2 _______________________________ 


 
Q5 
5. If you had to write a paper examining how the television changed presidential 
candidate campaigns, what resource from the library’s database listing would be 
most appropriate to search? 
 
A.  ABELL: Annual Bibliography of English Language and Literature 
Description: 1920-present. Lists monographs, periodical articles, critical editions of 
literary works, book reviews, collections of essays and doctoral dissertations published 
anywhere in the world. 



http://collections.chadwyck.com/abell/htxview?tem�





 
B.  Philosopher's Index 
Description: 1940-present. Indexing and abstracts from books and over 550 journals on 
philosophy and related interdisciplinary fields. 
 
C.  MEDLINE via PubMed 
Description: MEDLINE and genetics databases from the National Library of Medicine. 
 
D.  JSTOR 
Description: Search by subject or browse full text of more than 500 scholarly journals in 
social sciences, humanities, and sciences, to their earliest issues. Many titles extend as 
far back as late 19th or early 20th centuries. 
 
Q6 
6. If you had to write a paper discussing how depression is treated, which 
database subject area would you select? 
 


A. Environmental Studies  
B. Anthropology 
C. Biological Sciences  
D. Philosophy 


 
Q7 
7. If you wanted to search for a topic with several synonyms (e.g. phone, cell 
phone, telephone, flip phone), what word would you use to join the terms or 
phrases together? 
 


A. OR 
B. AND 
C. NOT 
D. NEAR 


 
Q8 
8. If you wanted to search for information on ecotourism in Brazil, what term 
would you use to join together these search terms: ecotourism; Brazil.    


A. OR 
B. AND 
C. NOT 
D. NEAR 


 
Q9 
9. Which search will yield the largest set of results?   
 


A.  California AND (Travel OR Tourism)    
B. California AND (Travel OR Tourism) AND gold rush 
C. California AND Travel 
D. California OR Tourism  


 
Q10 
10. You want to find information on the topic of athletics and drug use. Which 
search is the best to start with? 



http://www.csa.com/htbin/dbrng.cgi?username=ucm&access=ucm66&db=philosopher-set-c�

http://uclibs.org/PID/17708�

http://uclibs.org/PID/1980�





 
A. A title search for: Athletes AND Drugs 
B. A keyword search for: Athletes AND Drugs 
C. A journal title search for: Athletes AND Drugs  
D. A subject search for: Athletes AND Drugs 


 
Q11_1. Q11_2, Q11_3, Q11_4 
11. If you use the truncation symbol at the end of politi*, which term(s) will be 
included in your search.    Select each correct answer. 
 


A. politics 
B. apolitical 
C. polite  
D. politicians 


 
Q12_1, Q12_2, Q12_3, Q12_4 
12. You have recently been assigned a research topic.  You need to find 
information on how employees are coached in organizations.  This is your initial 
search which gives you over 1,500 results.  How might you change your search to 
obtain more relevant results?  Select all that apply. 
 
 
Initial Search:  


 
 
 
A.  


 
 
 
B.  


 
 
C. 







 
 
D.  


 
 
Q13 
13. You are researching the topic of recent treatments for cerebral malaria in 
Africa and have over 1000 results.  What would be an appropriate limiter to use? 
 
A. Limit to core clinical journals 
B. Limit to articles by female gender 
C. Limit by date to the last 2 years  
D. Limit to a specific group, Adolescents 13-18 years 
 
Q14a 
14. Which of the following citations looks like it would be most useful for your 
topic on how popular television programs can benefit society?  Type the number 
of the citation. 
 







 
 
Q15 
15. Examine this citation and summary.  Is this article highly relevant for your 
topic on electric cars?   
 
A. Yes 
B. No 
 







 
 
Q16 
16. You are searching for information on specific engineering disasters.  Examine 
the list of articles generated from a search.  Do a minimum of four of these five 
articles look relevant for your topic? 
 
A. Yes 
B. No  
 







 
 
 
 
 
 
Q17 
17. Examine the citation below.  What type of information source is it? 
 
Self-regulated reading in adulthood. 
Stine-Morrow, Elizabeth A. L.1; Soederberg Miller, Lisa M.2; Gagne, Danielle D.3; 
Hertzog, Christopher4 
Psychology and Aging. Vol 23(1), Mar 2008, pp. 131-153 
 
A.  Newspaper article 



http://www-ca4.csa.com/ids70/view_record.php?id=2&recnum=6&log=from_res&SID=751d069217724ebe46a44ebf5745b7a0�

http://www-ca4.csa.com/ids70/p_search_form.php?field=au&query=stine+morrow+elizabeth+a+l&log=literal&SID=751d069217724ebe46a44ebf5745b7a0�

http://www-ca4.csa.com/ids70/p_search_form.php?field=au&query=soederberg+miller+lisa+m&log=literal&SID=751d069217724ebe46a44ebf5745b7a0�

http://www-ca4.csa.com/ids70/p_search_form.php?field=au&query=gagne+danielle+d&log=literal&SID=751d069217724ebe46a44ebf5745b7a0�

http://www-ca4.csa.com/ids70/p_search_form.php?field=au&query=hertzog+christopher&log=literal&SID=751d069217724ebe46a44ebf5745b7a0�





B.  Book  
C.  Poem 
D.  Journal Article  
 
Q18 
18. Examine the citation below.  What type of information source is it? 
 
Memory and suggestibility in the forensic interview. 
Eisen, Mitchell L. (Ed)1; Quas, Jodi A. (Ed); Goodman, Gail S. (Ed) 
Personality and clinical psychology series. Mahwah, NJ, US: Lawrence Erlbaum 
Associates Publishers. (2002) xiii, 481 pp. 
 
A.  Newspaper article 
B.  Book  
C.  Poem 
D.  Journal Article  
 
Q19 
19. Once you have found an article of interest in a database, what would you click 
to see if UC Merced has the article available in full-text?  
 


A. the Print button 
B. the Add to Marked List button 
C. the UC-eLinks button 
D.  the Analyze Results link 


 


 
 
Q20 
20. While searching in a database available from the UC Merced Library, you find a 
reference to a journal article, but the article is not online.  What is the best way to 
get the article?  
 


A. contact the publisher for a copy 
B. purchase a copy by paying for it online 
C. use a web search engine like Yahoo or Google to find a free copy 
D. use the Library’s Interlibrary Loan (ILL) services 


 
 







Q21 
21. Blood is published by the American Society of Hematology.  It is published 
twice a month and started in 1945.  It covers the topics of medical science, 
hematology, biology, biochemistry, cytology and histology and publishes original 
articles.  Articles average around 12 pages and the authors tend to work at 
hospitals and universities. 
 
What type of publication is Blood?   
 


A. Newspaper 
B. Scholarly journal 
C. Trade journal 
D. Popular magazine    


 
Q22 
22. The New York Times is published daily and is owned by The New York Times 
Company.  It includes brief articles, editorials and feature pieces.  It is available in 
print and online.  Some of the subject matter includes information on business, 
sports, health, movies, travel and fashion.     
What type of publication is The New York Times?  
 


A. Newspaper 
B. Scholarly journal 
C. Trade journal 
D. Popular magazine 


 
Q23_1, Q23_2, Q23_3, Q23_4, Q23_5, Q23_6, Q23_7 
23. Identify which of the following are typically characteristics of a scholarly 
publication.  Select all that apply. 
 


A. ____ Articles have an extensive bibliography 
B. ____ Articles are short in length, averaging 3 to 7 pages 
C. ____ Articles use technical or specialized language 
D. ____ Articles present original research 
E. ____ Articles are written by the publication’s staff 
F. ____ Articles include inflammatory language  
G. ____ Articles include many illustrations 


 
 
 
 







 
 
Writing 10 Final Assignment Rubric 
 
Citation Completeness: 


 The student consistently provides the elements needed to find the information source. 
 The student usually provides the elements needed to find the information source. 
 The student sometimes provides the elements needed to find the information source. 
 The student rarely or never provides the elements needed to find the information source. 


 
Citation Accuracy: 


 The student uses the selected citation styles accurately. 
 The student usually uses the selected citation style accurately. 
 The student sometimes uses the selected citation style accurately. 
 The student rarely or never uses the selected citation style accurately. 


 
Citation Selection: (based on the citation information – primarily based on professor’s requirements)  


 The student always/almost always selects relevant and appropriate materials for the assignment 
(relate to topic, meet professor’s requirements e.g. scholarly vs popular, # of citations) 


 The student usually selects relevant and appropriate materials for the assignment. 
 The student sometimes selects relevant and appropriate materials for the assignment. 
 The student rarely or never selected relevant and appropriate materials for the assignment. 


 
Source Integration Accuracy: (format) 


 The student incorporates quotes and/or paraphrases properly. 
 The student usually incorporates quotes and/or paraphrases properly. 
 The student sometimes incorporates quotes and/or paraphrases properly. 
 The student rarely or never incorporates quotes and/or paraphrases properly. 


 
Source Integration Selection/Relevancy: (content/relevancy) 


 The student always/almost always integrates relevant quotes and/or paraphrases into the writing. 
 The student usually integrates relevant quotes and/or paraphrases into the writing. 
 The student sometimes integrates relevant quotes and/or paraphrases into the writing. 
 The student rarely or never integrates relevant quotes and or paraphrases into the writing. 


 
# of citations freely available  
# of citations available through Library subscriptions (popular) 
# of citations available through Library subscriptions (scholarly) 
 







Question PreScore PostScore Better


Q1a rate a topic for 
appropriateness


12.8 43.8


Q1b 27.7 25
Q1c 27.7 37.5
Q2 Identify key 
concepts for topic


17 62.5


Q3 Identify search 
strategy for topic 


48.9 18.8


Q4 Identify 
synonyms


10.6 56.3


Q5 select database 63.8 50


Q6 select subject 
area


51.1 62.5


Q7 boolean 
operators


63.8 62.5


Q8 boolean 
operators


78.7 87.5


Q9 Boolean 
operators, largest 
set of results


44.7 81.3


Q10 Best search to 
start (keyword)


66 43.8


Q11 truncation 48.9 62.5
Q12 fielded 
searching, 
narrowing to 
relevant results


4.3 0


Q13 appropriate 
limiters


53.2 62.5


Q14 determine 
relevant citation out 
of list


57.4 50


Q15 determine 
relevant citation 
from abstract


63.8 87.5


Q16 determine 
relevant information 
from results list 
(overall)


74.5 31.3


Q17 determine type 
of source


66 75


Q18 determine type 
of source


48.9 68.8


Q19 finding full text 83 81.3
Q20 identify service 
for obtaining full text


68.1 75


Q21 identify 
publication type


72.3 81.3


Q22 identify 
publication type


53.2 37.5


Q23 identify 
characteristics of 
scholarly pub


29.8 37.5
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Frequency Tables of Posttest Responses 
 
q1.a  To what extent did Napoleon Boneparte’s mother influence his political ambitions? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Too broad for 8-10 pages 1 6.3 6.3 6.3 
Somewhat broad for 8-10 
pages 2 12.5 12.5 18.8 


Somewhat narrow for 8-10 
pages 7 43.8 43.8 62.5 


Too narrow for 8-10 pages 
6 37.5 37.5 100.0 


Valid 


Total 16 100.0 100.0   
 
 
q1.b  How have the Napoleonic Wars shaped the course of modern history in Europe? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Somewhat broad 
for 8-10 pages 4 25.0 25.0 25.0 


Just about right for 
8-10 pages 12 75.0 75.0 100.0 


Valid 


Total 16 100.0 100.0   
 
 
q1.c  What marketing techniques have contributed to a thriving bottled water industry? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Too broad for 8-10 pages 2 12.5 12.5 12.5 
Somewhat broad for 8-10 
pages 3 18.8 18.8 31.3 


Just about right for 8-10 
pages 6 37.5 37.5 68.8 


Somewhat narrow for 8-10 
pages 5 31.3 31.3 100.0 


Valid 


Total 16 100.0 100.0   
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q2. Identify the three key concepts or terms for the following topic.   
Should public employees have the right to strike? 
Q2a. First  Key Term or Concept 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
"public employees" 1 6.3 6.3 6.3 
Employee benefits 1 6.3 6.3 12.5 
employees 1 6.3 6.3 18.8 
first amendment 1 6.3 6.3 25.0 
public employees 4 25.0 25.0 50.0 
Public Employees 1 6.3 6.3 56.3 
Public Employees Strike 1 6.3 6.3 62.5 
Public Employment 1 6.3 6.3 68.8 
should 1 6.3 6.3 75.0 
strike 4 25.0 25.0 100.0 


Valid 


Total 16 100.0 100.0   
 
 
q2.b  Second Key Term or Concept  
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
"right" 1 6.3 6.3 6.3 
Civil Rights and Free 
Speech 1 6.3 6.3 12.5 


employees 1 6.3 6.3 18.8 
Employees Right to Strike 1 6.3 6.3 25.0 
equality 1 6.3 6.3 31.3 
have 1 6.3 6.3 37.5 
public employees 3 18.8 18.8 56.3 
right 3 18.8 18.8 75.0 
Social Security 1 6.3 6.3 81.3 
Strike 1 6.3 6.3 87.5 
their right to strike 1 6.3 6.3 93.8 
what they have the right to 
do 1 6.3 6.3 100.0 


Valid 


Total 16 100.0 100.0   
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q2.c  Third Key Term or Concept  


  Frequency Percent Valid Percent 
Cumulative 


Percent 
"strike" 1 6.3 6.3 6.3 
labor rights 1 6.3 6.3 12.5 
minimum wage 1 6.3 6.3 18.8 
Non-Violent 
Protest/Resistance 1 6.3 6.3 25.0 


public employees 1 6.3 6.3 31.3 
Public Employees on 
Strike 1 6.3 6.3 37.5 


right 1 6.3 6.3 43.8 
right to strike 1 6.3 6.3 50.0 
rights 2 12.5 12.5 62.5 
strike 4 25.0 25.0 87.5 
the right to strike 1 6.3 6.3 93.8 
Unions 1 6.3 6.3 100.0 


Valid 


Total 16 100.0 100.0   
 
 
q3  You have just been assigned the following research topic:  “Analyze what made the hostage rescue of Ingrid Betancourt 
in Columbia successful”.   Identify the best search strategy for your first search. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
“Ingrid Betancourt” AND 
hostage 9 56.3 56.3 56.3 


Betancourt AND hostage 
AND rescue 3 18.8 18.8 75.0 


Columbia AND hostage 
AND Betancourt 4 25.0 25.0 100.0 


Valid 


Total 16 100.0 100.0   
 
 
q4.a  Synonym 1 for "Vehicle" 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
automobile 3 18.8 18.8 18.8 
Automobile 2 12.5 12.5 31.3 
car 5 31.3 31.3 62.5 
Car 2 12.5 12.5 75.0 
means 1 6.3 6.3 81.3 
ride 1 6.3 6.3 87.5 
transportation 1 6.3 6.3 93.8 
transpotaion 1 6.3 6.3 100.0 


Valid 


Total 16 100.0 100.0   
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q4.b  Synonym 2 for "Vehicle" 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
automobile 4 25.0 25.0 25.0 
Automobile 1 6.3 6.3 31.3 
car 6 37.5 37.5 68.8 
Car 1 6.3 6.3 75.0 
tool 1 6.3 6.3 81.3 
transportation 2 12.5 12.5 93.8 
Transportation 1 6.3 6.3 100.0 


Valid 


Total 16 100.0 100.0   
 
 
q5  If you had to write a paper examining the history of inflation problems in Zimbabwe, what resource from the library’s 
database listing would be most appropriate to search? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
LexisNexis 
Congressional 1 6.3 6.3 6.3 


JSTOR 8 50.0 50.0 56.3 
Sociological Abstracts 7 43.8 43.8 100.0 


Valid 


Total 16 100.0 100.0   
 
 
q6  If you had to write a paper discussing the topic of the legality of capital punishment in the United States, which database 
subject area would you select? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
American Studies 2 12.5 12.5 12.5 
Anthropology 1 6.3 6.3 18.8 
Political Science 10 62.5 62.5 81.3 
Sociology 3 18.8 18.8 100.0 


Valid 


Total 16 100.0 100.0   
 
 
q7  If you wanted to search for information on mp3 players, what term would you use to join together these search terms: 
“mp3 player”; ipod; “digital audio player”?   
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
"OR" 10 62.5 62.5 62.5 
"AND" 5 31.3 31.3 93.8 
"NOT" 1 6.3 6.3 100.0 


Valid 


Total 16 100.0 100.0   
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q8  If you wanted to search for information on presidential augural addresses, what term would you use to join together these 
search terms: presidential; “inaugural address”? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
"OR" 1 6.3 6.3 6.3 
"AND" 14 87.5 87.5 93.8 
"NOT" 1 6.3 6.3 100.0 


Valid 


Total 16 100.0 100.0   
 
 
q9  Which search will yield the largest set of results? 


A.  obesity AND (United States OR Canada)  
B. obesity AND (United States OR Canada) AND diabetes 
C. obesity AND diabetes 
D. diabetes OR obesity   


 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
obesity AND (United 
States OR Canada) 2 12.5 12.5 12.5 


obesity AND (United 
States OR Canada) 
AND diabetes 


1 6.3 6.3 18.8 


diabetes OR obesity 13 81.3 81.3 100.0 


Valid 


Total 16 100.0 100.0   
 
 
q10  You want to find information on the topic of salmonella and tomatoes. Which search is the best to start with? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
a journal title search 
for: salmonella AND 
tomatoes 


2 12.5 12.5 12.5 


a title search for: 
salmonella AND 
tomatoes 


2 12.5 12.5 25.0 


a keyword search for: 
salmonella AND 
tomatoes 


7 43.8 43.8 68.8 


a subject search for: 
salmonella AND 
tomatoes 


5 31.3 31.3 100.0 


Valid 


Total 16 100.0 100.0   
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Q11  If you use the truncation symbol at the end of economi*, would… 
 


Responses 
  N Percent Percent of Cases 


"economy" be included in your search 2 6.5% 12.5% 
"economics" be included in your search 13 41.9% 81.3% 
"economical" be included in your search 13 41.9% 81.3% 


 


"macroeconomics" be included in your search 3 9.7% 18.8% 
Total 31 100.0% 193.8% 


 
 
Q12  You have recently been assigned a research topic.  You need to find information on how organic products are marketed. 
This is your initial search which gives you over 1,500 results.  How might you change your search to obtain more relevant 
results?  Select all that apply. 
 


Responses 
  N Percent Percent of Cases 


First picture 4 23.5% 28.6% 
Second picture 7 41.2% 50.0% 
Third picture 4 23.5% 28.6% 


 


Fourth picture 2 11.8% 14.3% 
Total 17 100.0% 121.4% 


 
 
q13  You are researching the topic of leukemia rates in teenagers and have over 20,000 results.   What would be an 
appropriate limiter to use? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Limit by date to the last 2 
years 5 31.3 31.3 31.3 


Limit to editorials 1 6.3 6.3 37.5 
Limit to a specific group, 
Adolescents 13-18 years 10 62.5 62.5 100.0 


Valid 


Total 16 100.0 100.0   
 
 
q14.a  Which of the following citations looks like it would be most useful for your topic on the debate of which baseball bats 
are the best?  Type the number of the citation. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
12 5 31.3 31.3 31.3 
14 8 50.0 50.0 81.3 
15 2 12.5 12.5 93.8 
16 1 6.3 6.3 100.0 


Valid 


Total 16 100.0 100.0   
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q15  Examine this citation and summary.  Is this article highly relevant for your topic on using ocean tides to generate 
energy? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 14 87.5 87.5 87.5 
No 2 12.5 12.5 100.0 


Valid 


Total 16 100.0 100.0   
 
 
q16  You are searching for information on growing popularity of ecotourism.  Examine the list of articles generated from a 
search.  Do a minimum of four of these five articles look relevant for your topic? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 11 68.8 68.8 68.8 
No 5 31.3 31.3 100.0 


Valid 


Total 16 100.0 100.0   
 
 
q17  Examine the citation below.  What type of information source is it? 
 
“Recordings and the Music Business” in Music of the World War II era. Young, William H. and Nancy K. Young. Westport, CT: 
Greenwood Press. (2008) 261pp. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Newspaper article 3 18.8 18.8 18.8 
Book chapter 12 75.0 75.0 93.8 
Journal Article 1 6.3 6.3 100.0 


Valid 


Total 16 100.0 100.0   
 
 
q18  Examine the citation below.  What type of information source is it? 
External source monitoring in a real-life event: Developmental changes in ability to identify source persons. 
Sugimura, Tomoko 
Applied Cognitive Psychology. Vol 22(4), May 2008, pp. 527-539 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Newspaper article 1 6.3 6.3 6.3 
Book chapter 3 18.8 18.8 25.0 
Poem 1 6.3 6.3 31.3 
Journal Article 11 68.8 68.8 100.0 


Valid 


Total 16 100.0 100.0   
 
 
q19  Once you have found an article of interest in a database, what would you click to see if UC Merced has the article 
available in full-text? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
the UC-eLinks button 13 81.3 81.3 81.3 
the Add to Marked List 
button 1 6.3 6.3 87.5 


the Analyze Results link 2 12.5 12.5 100.0 


Valid 


Total 16 100.0 100.0   
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q20  While searching in a database available from the UC Merced Library, you find a reference to an academic journal article, 
but the full text of the article is not available online at UC Merced.  What service can you use to obtain a copy free of charge 
within a week?  
  


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Use the Librarys 
Interlibrary Loan (ILL) 
services 


12 75.0 80.0 80.0 


Google Books Advanced 
Book Search service 1 6.3 6.7 86.7 


the Internet Public 
Librarys online help 
service 


2 12.5 13.3 100.0 


Valid 


Total 15 93.8 100.0   
Missing System 1 6.3     
Total 16 100.0     


 
 
q21  What type of publication is Time? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Newspaper 1 6.3 6.3 6.3 
Book 1 6.3 6.3 12.5 
Trade journal 1 6.3 6.3 18.8 
Popular magazine 13 81.3 81.3 100.0 


Valid 


Total 16 100.0 100.0   
 
 
q22  What type of publication is Electrical Engineering? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Scholarly journal 6 37.5 37.5 37.5 
Trade journal 10 62.5 62.5 100.0 


Valid 


Total 16 100.0 100.0   
 
 
$Q23 Frequencies 
 


Responses 
  N Percent 


Percent of 
Cases 


q23_1  Is an extensive bibliography a typical characteristic of a scholarly publication? 12 26.7% 75.0% 
q23_2  Is short in length, averaging 3 to 7 pages, a typical characteristic of a scholarly 
publication? 3 6.7% 18.8% 


q23_3  Is use of technical or specialized language a typical characteristic of a scholarly 
publication? 13 28.9% 81.3% 


q23_4  Is presentation of original research a typical characteristic of a scholarly publication? 9 20.0% 56.3% 
q23_5  Are articles that are written by the publication’s staff a typical characteristic of a scholarly 
publication? 6 13.3% 37.5% 


q23_6  Is inflammatory language a typical characteristic of a scholarly publication? 1 2.2% 6.3% 


 


q23_7  Is the inclusion of many illustrations a typical characteristic of a scholarly publication? 1 2.2% 6.3% 
Total 45 100.0% 281.3% 
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Frequency Tables of Posttest Correct/Incorrect Responses 
 
codedq1a  To what extent did Napoleon Boneparte’s mother influence his political ambitions?--Recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 3 18.8 18.8 18.8 
Partial credit 6 37.5 37.5 56.3 
Correct 7 43.8 43.8 100.0 


Valid 


Total 16 100.0 100.0   
 
43.8% of respondents responded correctly while another 37.5% received partial credit. 
 
codedq1b  How have the Napoleonic Wars shaped the course of modern history in Europe?--Recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 12 75.0 75.0 75.0 
Partial credit 4 25.0 25.0 100.0 


Valid 


Total 16 100.0 100.0   
 
25% of the respondents answered correctly.  Many respondents believed this was just about right for 8-10 pages rather than too broad. 
 
codedq1c  What marketing techniques have contributed to a thriving bottled water industry?--Recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 5 31.3 31.3 31.3 
Partial credit 5 31.3 31.3 62.5 
Correct 6 37.5 37.5 100.0 


Valid 


Total 16 100.0 100.0   
 
37.5% of respondents answered correctly while an additional 31.3% received partial credit.  A number of respondents 31.1% believed t 
his topic was too narrow for an 8-10 page paper. 
 
totalq1coded  Total of the q1 question set 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
.5 5 31.3 31.3 31.3 
1.0 2 12.5 12.5 43.8 
1.5 5 31.3 31.3 75.0 
2.0 3 18.8 18.8 93.8 
2.5 1 6.3 6.3 100.0 


Valid 


Total 16 100.0 100.0   
 
Q2 
Identify the three key concepts or terms for the following topic.   
Should public employees have the right to strike? 
 
codedq2a  First Key Term or Concept  
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 5 31.3 31.3 31.3 Valid 
Partial credit 1 6.3 6.3 37.5 
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Correct 10 62.5 62.5 100.0   
Total 16 100.0 100.0   


 
62.5% of respondents answered correctly. 
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codedq2b  Second Key Term or Concept coded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 6 37.5 37.5 37.5 
Partial credit 1 6.3 6.3 43.8 
Correct 9 56.3 56.3 100.0 


Valid 


Total 16 100.0 100.0   
 
 
56.3% of respondents answered correctly. 
 
codedq2c  Third Key Term or Concept --coded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 5 31.3 31.3 31.3 
Partial credit 2 12.5 12.5 43.8 
Correct 9 56.3 56.3 100.0 


Valid 


Total 16 100.0 100.0   
 
56.3% of respondents answered correctly. 
 
totalq2coded  Total of the q2 question set 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
.0 3 18.8 18.8 18.8 
.5 1 6.3 6.3 25.0 
1.0 1 6.3 6.3 31.3 
1.5 1 6.3 6.3 37.5 
2.0 2 12.5 12.5 50.0 
2.5 2 12.5 12.5 62.5 
3.0 6 37.5 37.5 100.0 


Valid 


Total 16 100.0 100.0   
 
37.5% of respondents answered correctly while a total of 62.5% gave 2 of the 3 keywords/concepts correctly. 
 
q3r  You have just been assigned the following research topic:  “Analyze what made the hostage rescue of Ingrid Betancourt 
in Columbia successful”.  Identify the best search strategy for your first search--recoded. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 13 81.3 81.3 81.3 
Correct 3 18.8 18.8 100.0 


Valid 


Total 16 100.0 100.0   
 
18.8% of the respondents answered correctly with Betancourt AND hostage AND rescue.  Another 81.3% answered with two other 
options that do not incorporate the concept of “rescue”.  (“Ingrid Betancourt” AND hostage) / (Columbia AND hostage AND Betancourt)   
 
Q4 Identify two synonyms or closely related terms for the following word. 
            Vehicle       
q4acoded  Synonym 1 for "Vehicle"--coded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Valid Incorrect 2 12.5 12.5 12.5 
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Partial credit 2 12.5 12.5 25.0 
Correct 12 75.0 75.0 100.0 


  


Total 16 100.0 100.0   
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q4bcoded  Synonym 2 for "Vehicle"--coded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 1 6.3 6.3 6.3 
Partial credit 3 18.8 18.8 25.0 
Correct 12 75.0 75.0 100.0 


Valid 


Total 16 100.0 100.0   
 
 
totalq4coded  Total of q4 question set 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
.0 1 6.3 6.3 6.3 
1.0 1 6.3 6.3 12.5 
1.5 5 31.3 31.3 43.8 
2.0 9 56.3 56.3 100.0 


Valid 


Total 16 100.0 100.0   
 
56.3% of respondents correctly identified two synonyms for vehicle.  A total of 93.9 identified at least one synonym for vehicle. 
 
q5r  If you had to write a paper examining the history of inflation problems in Zimbabwe, what resource from the library’s 
database listing would be most appropriate to search?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 8 50.0 50.0 50.0 
Correct 8 50.0 50.0 100.0 


Valid 


Total 16 100.0 100.0   
 
50% of respondents answered correctly with JSTOR.  The second most popular response was Sociological Abstracts with 43.8%. 
 
q6r  If you had to write a paper discussing the topic of the legality of capital punishment in the United States, which database 
subject area would you select?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 6 37.5 37.5 37.5 
Correct 10 62.5 62.5 100.0 


Valid 


Total 16 100.0 100.0   
 
62.5% of respondents correctly selected Political Science while 18.8% selected Sociology. 
 
q7r  If you wanted to search for information on mp3 players, what term would you use to join together these search terms: 
“mp3 player”; ipod; “digital audio player”?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 6 37.5 37.5 37.5 
Correct 10 62.5 62.5 100.0 


Valid 


Total 16 100.0 100.0   
 
 
62.5% of respondents answered correctly (which is slightly less than the prequestionnaire).  
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q8r  If you wanted to search for information on presidential augural addresses, what term would you use to join together 
these search terms: presidential; “inaugural address”.--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 2 12.5 12.5 12.5 
Correct 14 87.5 87.5 100.0 


Valid 


Total 16 100.0 100.0   
 
87.5% of respondents answered correctly. 
 
q9r  Which search will yield the largest set of results?--recoded 


A.  obesity AND (United States OR Canada)  
B. obesity AND (United States OR Canada) AND diabetes 
C. obesity AND diabetes 
D. diabetes OR obesity   


 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 3 18.8 18.8 18.8 
Correct 13 81.3 81.3 100.0 


Valid 


Total 16 100.0 100.0   
 
81.3% of respondents answered correctly. 
 
q10r  You want to find information on the topic of salmonella and tomatoes. Which search is the best to start with?—recoded 


A. a journal title search for: salmonella AND tomatoes 
B.  a title search for: salmonella AND tomatoes  
C. a keyword search for: salmonella AND tomatoes 
D. a subject search for: salmonella AND tomatoes 


 
43.8% of respondents answered correctly. (This is a lower correct response rate than during the prequestionnaire.) 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 9 56.3 56.3 56.3 
Correct 7 43.8 43.8 100.0 


Valid 


Total 16 100.0 100.0   
 
 
Q11r  Truncation symbol question--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 6 37.5 37.5 37.5 
Correct 10 62.5 62.5 100.0 


Valid 


Total 16 100.0 100.0   
 
62.5% of respondents answered correctly. 
 
Q12r  recoded 
You have recently been assigned a research topic.  You need to find information on how organic products are marketed. This 
is your initial search which gives you over 1,500 results.  How might you change your search to obtain more relevant results?  
Select all that apply. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Valid Incorrect 16 100.0 100.0 100.0 
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0% of respondents answered correctly.  Though some individual did select the correct answered, they did not select both correct 
answers. 
 
q13r  You are researching the topic of leukemia rates in teenagers and have over 20,000 results.   What would be an 
appropriate limiter to use?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 6 37.5 37.5 37.5 
Correct 10 62.5 62.5 100.0 


Valid 


Total 16 100.0 100.0   
 
 
62.5% of respondents answered correctly by limiting to the adolescent group.  The second most popular response was to limit by date 
to the last 2 year with 31.3%.  
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totalq14coded  total q14 coded 
Which of the following citations looks like it would be most useful for your topic on the debate of which baseball bats are the 
best?  Type the number of the citation. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 8 50.0 50.0 50.0 
Correct 8 50.0 50.0 100.0 


Valid 


Total 16 100.0 100.0   
 
50% of respondents answered correctly with #14 “The Battle Over Bats” while 31.3% of respondents chose #12 “Specificity of practice 
in baseball batting.” 
 
q15r  Examine this citation and summary.  Is this article highly relevant for your topic on using ocean tides to generate 
energy?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 2 12.5 12.5 12.5 
Correct 14 87.5 87.5 100.0 


Valid 


Total 16 100.0 100.0   
 
87.5% of respondents answered correctly. 
 
q16r  You are searching for information on growing popularity of ecotourism.  Examine the list of articles generated from a 
search.  Do a minimum of four of these five articles look relevant for your topic?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 11 68.8 68.8 68.8 
Correct 5 31.3 31.3 100.0 


Valid 


Total 16 100.0 100.0   
 
31.3% of respondents answered correctly.  (not a good question?, difficult to make these decisions from a results page w/o an 
abstract?) 
 
q17r  Examine the citation below.  What type of information source is it?--recoded 
 
“Recordings and the Music Business” in Music of the World War II era. Young, William H. and Nancy K. Young. Westport, CT: 
Greenwood Press. (2008) 261pp. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 4 25.0 25.0 25.0 
Correct 12 75.0 75.0 100.0 


Valid 


Total 16 100.0 100.0   
 
75% of respondents correctly identified this item as a book chapter while 18.8% of respondents identified it as a newspaper article. 
 
q18r  Examine the citation below.  What type of information source is it?--recoded 
 
External source monitoring in a real-life event: Developmental changes in ability to identify source persons. 
Sugimura, Tomoko 
Applied Cognitive Psychology. Vol 22(4), May 2008, pp. 527-539 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 5 31.3 31.3 31.3 Valid 
Correct 11 68.8 68.8 100.0 
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  Total 16 100.0 100.0   
 
68.8% of respondents correctly identified this item as a journal article while 18.8% of respondents identified it as a book chapter. 
 
q19r  Once you have found an article of interest in a database, what would you click to see if UC Merced has the article 
available in full-text?--recoded 


A. the UC-eLinks button 
B. the Add to Marked List button 
C. the Print button 
D.  the Analyze Results link 


 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 3 18.8 18.8 18.8 
Correct 13 81.3 81.3 100.0 


Valid 


Total 16 100.0 100.0   
 
81.3% of respondents correctly selected the UC-eLinks button.  The next most popular response was the “Analyze Results” link. 
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q20r  While searching in a database available from the UC Merced Library, you find a reference to a journal article, but the 
article is not online.  What is the best way to get the article?--recoded 


A. the Library’s Interlibrary Loan (ILL) service 
B. a publisher’s in-house production service  
C. Google Book’s Advanced Book Search service  
D. the Internet Public Library’s online help service 


 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 4 25.0 25.0 25.0 
Correct 12 75.0 75.0 100.0 


Valid 


Total 16 100.0 100.0   
 
75% of respondents correctly selected the ILL service.  The second most popular option was to use the Internet Public Library’s online 
help service. 
 
q21r  What type of publication is Time?--recoded 
 
Time is published by the Time Inc.  It is published weekly and started in 1923.  It covers a variety of general interest topics 
from health & medicine to arts & entertainment.  It includes essays, quotes, letters, articles, feature stories, advertisements 
and  music, book and film reviews etc.  Most articles are no longer then 5 pages. 
 
What type of publication is Time?   


A. Newspaper 
B. Book 
C. Scholarly journal 
D. Trade journal 
E. Popular magazine    


 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 3 18.8 18.8 18.8 
Correct 13 81.3 81.3 100.0 


Valid 


Total 16 100.0 100.0   
 
81.3% of respondents correctly identified this as a popular magazine. 
 
q22r  What type of publication is Electrical Engineering?—recoded 
 
Electrical Engineering started in 1912.  It is published six times a year by Springer.  It covers the topics of electrical and 
electronic engineering, including related fields in mathematics and physics, with emphasis on the theory of electromagnetic 
fields, network theory, and electric machine theory.  Articles average around 10 pages and the authors tend to work at 
universities. 
 
What type of publication is Electrical Engineering?   
  


A. Newspaper 
B. Book 
C. Scholarly journal 
D. Trade journal 
E. Popular magazine    


 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 10 62.5 62.5 62.5 
Correct 6 37.5 37.5 100.0 


Valid 


Total 16 100.0 100.0   
 
37.5% of respondents correctly identified this as a scholarly journal while 62.5% of respondents identified this as a trade journal. 
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Q23 
Scholarly & popular 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 9 19.1 56.3 56.3 
Partial credit 1 2.1 6.3 62.5 
Full credit 6 12.8 37.5 100.0 


Valid 


Total 16 34.0 100.0   
Missing System 31 66.0     
Total 47 100.0     


 
 
37.5% of respondents selected all the correct characteristics (and non of the incorrect characteristics) of scholarly publications.
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Summary Tables of Post-Test Scores 
 
Statistics 
 
qscore  Total Score pretest  


Valid 16 N 
Missing 0 


Mean 17.438 
Median 17.250 
Mode 12.0(a) 
Std. Deviation 4.4791 
Range 15.5 
Minimum 8.5 
Maximum 24.0 


a  Multiple modes exist. The smallest value is shown 
 
 
qscore  Total Score pretest 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
8.5 1 6.3 6.3 6.3 
12.0 2 12.5 12.5 18.8 
12.5 1 6.3 6.3 25.0 
16.0 1 6.3 6.3 31.3 
16.5 1 6.3 6.3 37.5 
17.0 2 12.5 12.5 50.0 
17.5 1 6.3 6.3 56.3 
18.5 1 6.3 6.3 62.5 
19.5 1 6.3 6.3 68.8 
21.0 1 6.3 6.3 75.0 
21.5 1 6.3 6.3 81.3 
22.5 1 6.3 6.3 87.5 
23.0 1 6.3 6.3 93.8 
24.0 1 6.3 6.3 100.0 


Valid 


Total 16 100.0 100.0   
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Frequency Tables of Supplemental Post-Test Questions 
 
q24  I found full-text articles through the library’s online databases for my final Writing 10 paper. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 7 43.8 43.8 43.8 
No 7 43.8 43.8 87.5 
Unsure/Not Applicable 2 12.5 12.5 100.0 


Valid 


Total 16 100.0 100.0   
 
Interesting that equal number did use the library’s databases while a similar amount did not. 
 
q25  I ordered one or more articles through the Interlibrary Loan Services for my final Writing 10 paper. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 3 18.8 18.8 18.8 
No 11 68.8 68.8 87.5 
Unsure/Not Applicable 2 12.5 12.5 100.0 


Valid 


Total 16 100.0 100.0   
 
18.8% used Interlibrary loan for articles for a Writing 10 paper. 
 
q26  I ordered one or more books through the Interlibrary Loan Services for my final Writing 10 paper. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 2 12.5 12.5 12.5 
No 13 81.3 81.3 93.8 
Unsure/Not Applicable 1 6.3 6.3 100.0 


Valid 


Total 16 100.0 100.0   
 
12.5 used Interlibrary Loan for books for a Writing 10 paper. 
 
q27  I viewed a minimum of one online book available through the UC Merced Library for my final Writing 10 paper. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 9 56.3 56.3 56.3 
No 7 43.8 43.8 100.0 


Valid 


Total 16 100.0 100.0   
 
56.3% of respondents viewed at least one online book available through the UC Merced Library for his/her final Writing 10 paper. 
 
q28  I checked out a minimum of one book from the UC Merced Library for my final Writing 10 paper. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 1 6.3 6.3 6.3 
No 14 87.5 87.5 93.8 
Unsure/Not Applicable 1 6.3 6.3 100.0 


Valid 


Total 16 100.0 100.0   
 
 
Only 6.3% of respondents checked out a minimum of one book from the UC Merced Library for his/her final Writing 10 paper.
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q29  I searched Academic Search Complete (EBSCO) for my final Writing 10 paper. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 8 50.0 50.0 50.0 
No 6 37.5 37.5 87.5 
Unsure/Not Applicable 2 12.5 12.5 100.0 


Valid 


Total 16 100.0 100.0   
 
50% of respondents searched Academic Search Complete for items for a final Writing 10 paper. 
 
q30  I searched Google Scholar for my final Writing 10 paper. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 5 31.3 31.3 31.3 
No 10 62.5 62.5 93.8 
Unsure/Not Applicable 1 6.3 6.3 100.0 


Valid 


Total 16 100.0 100.0   
 
31.5% of respondents searched Google Scholar for items for a final Writing 10 paper. 
 
q31  I searched Melvyl (UC catalog) for my final Writing 10 paper. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 5 31.3 31.3 31.3 
No 7 43.8 43.8 75.0 
Unsure/Not Applicable 4 25.0 25.0 100.0 


Valid 


Total 16 100.0 100.0   
 
31.3% of respondents searched Melvyl (UC Catalog) for a final Writing 10 paper. 
 
q32  I did not search any library databases or catalogs for my final Writing 10 paper. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 3 18.8 18.8 18.8 
No 11 68.8 68.8 87.5 
Unsure/Not Applicable 2 12.5 12.5 100.0 


Valid 


Total 16 100.0 100.0   
 
Almost 20% of respondents did not search a library database or catalog to locate items for a final Writing 10 paper. 
***Change to agree/disagree or true/false 
 
q33  I used a web search engine e.g. Google, Yahoo etc. for my final Writing 10 paper. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 11 68.8 68.8 68.8 
No 5 31.3 31.3 100.0 


Valid 


Total 16 100.0 100.0   
 
 
68.8% of respondents did use a web search engine to final items for a final Writing 10 paper.
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q34  I was able to determine if an article was either scholarly or popular. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 13 81.3 81.3 81.3 
No 1 6.3 6.3 87.5 
Unsure/Not Applicable 2 12.5 12.5 100.0 


Valid 


Total 16 100.0 100.0   
 
81.3% of respondents were able to determine if an article was either scholarly or popular. 
 
q35  I used Ulrich’s International Periodicals Directory to determine if an article was either scholarly or popular. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 3 18.8 18.8 18.8 
No 9 56.3 56.3 75.0 
Unsure/Not Applicable 4 25.0 25.0 100.0 


Valid 


Total 16 100.0 100.0   
 
18.8% of respondents used Ulrich’s to determine if an article was scholarly or popular. 
 
q36  I referred to the library’s handout on “Distinguishing Between Various Periodicals” to determine whether articles were 
popular or scholarly? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 1 6.3 6.3 6.3 
No 12 75.0 75.0 81.3 
Unsure/Not Applicable 3 18.8 18.8 100.0 


Valid 


Total 16 100.0 100.0   
 
6.3% of respondents referred to the library’s handout on “Distinguishing Between Various Periodicals” to determine whether or not an 
article was popular or scholarly. 
 
q37  I viewed the library’s online tutorial on “Distinguishing Between Popular and Scholarly Articles” to determine whether 
articles were popular or scholarly? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 1 6.3 6.3 6.3 
No 13 81.3 81.3 87.5 
Unsure/Not Applicable 2 12.5 12.5 100.0 


Valid 


Total 16 100.0 100.0   
 
6.3% of respondents referred to the library’s online tutorial to determine whether or not an article was popular or scholarly. 
 
q38  I used limits in databases (e.g. the limit to peer-reviewed articles) to find scholarly information. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 7 43.8 43.8 43.8 
No 5 31.3 31.3 75.0 
Unsure/Not Applicable 4 25.0 25.0 100.0 


Valid 


Total 16 100.0 100.0   
 
43.8% of respondents did used limits in databases to find scholarly information. 
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q39  During the semester, I examined the bibliography or footnotes of an article or book to find references to other 
information that would be useful to me. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 7 43.8 43.8 43.8 
No 8 50.0 50.0 93.8 
Unsure/Not Applicable 1 6.3 6.3 100.0 


Valid 


Total 16 100.0 100.0   
 
43.8% of respondents did examine bibliographies or footnotes in articles or books to find additional reference that might be useful to 
them.  ** interesting 
 
q40  I visited a librarian for research help before my final research paper was due? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 2 12.5 12.5 12.5 
No 13 81.3 81.3 93.8 
Unsure/Not Applicable 1 6.3 6.3 100.0 


Valid 


Total 16 100.0 100.0   
 
12.5% of respondents did visit a librarian for research help before the final Writing 10 paper was due. 
 
q41  I contacted the library for research help? E.g. text message, phone, email, chat etc. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 2 12.5 12.5 12.5 
No 14 87.5 87.5 100.0 


Valid 


Total 16 100.0 100.0   
 
12.5% of respondents did contact the library for research help. 
 
q42  In high school, I received some instruction to help me learn how to use the library’s resources. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 10 62.5 62.5 62.5 
No 5 31.3 31.3 93.8 
Unsure/Not Applicable 1 6.3 6.3 100.0 


Valid 


Total 16 100.0 100.0   
 
62.5% of respondents have received some instruction in high school to help them learn how to use the library’s resources. 
 
q43  I received library instruction in Writing 1 from Library staff. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 6 37.5 37.5 37.5 
No 6 37.5 37.5 75.0 
Unsure/Not Applicable 4 25.0 25.0 100.0 


Valid 


Total 16 100.0 100.0   
 
37.5% of respondents had received instruction in Writing 1 from library staff. 
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q44  I used RefWorks to create a bibliography for my Writing 10 paper. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 8 50.0 50.0 50.0 
No 8 50.0 50.0 100.0 


Valid 


Total 16 100.0 100.0   
 
Half of the respondents did use RefWorks to create a bibliography for their Writing 10 paper. 
 
q45  I have attended a RefWorks workshop in the library. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 10 62.5 62.5 62.5 
No 6 37.5 37.5 100.0 


Valid 


Total 16 100.0 100.0   
 
62.5% of respondents had attended a RefWorks workshop. 
 
q46  I have received additional library instruction from a librarian in at least one other class at UC Merced that was not a 
Writing class. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 4 25.0 26.7 26.7 
No 11 68.8 73.3 100.0 


Valid 


Total 15 93.8 100.0   
Missing System 1 6.3     
Total 16 100.0     


 
26.7% of respondents had received library instruction for a librarian in at least one other class at UC Merced that was not a Writing 
class. 
 
 
q47  This is my first time taking Writing 10. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 15 93.8 93.8 93.8 
No 1 6.3 6.3 100.0 


Valid 


Total 16 100.0 100.0   
 
For 93.8% of respondents, this was their first time taking Writing 10. 
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q48  Which type of library instruction did you receive. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
I attended an in-person 
class on library research 
for Writing 10. 


13 81.3 81.3 81.3 


I used the online library 
research tutorials for 
Writing 10. 


3 18.8 18.8 100.0 


Valid 


Total 16 100.0 100.0   
 
81.3% of respondents received in-person library instruction while 18.8% received instruction via the online tutorials. 
 
 
q49  How satisfied were you with the face-to-face library instruction you received in Writing 10? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Very satisfied 3 18.8 23.1 23.1 
Satisfied 5 31.3 38.5 61.5 
Somewhat satisfied 2 12.5 15.4 76.9 
Unsatisfied 2 12.5 15.4 92.3 
Very unsatisfied 1 6.3 7.7 100.0 


Valid 


Total 13 81.3 100.0   
Missing System 3 18.8     
Total 16 100.0     


 
Of those who received face-to-face library instruction in Writing 10, 61.6% were either very satisfied or satisfied with it. 
 
q49.a  How satisfied were you with the online library instruction tutorials you used for Writing 10? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Satisfied 2 12.5 66.7 66.7 
Unsatisfied 1 6.3 33.3 100.0 


Valid 


Total 3 18.8 100.0   
Missing System 13 81.3     
Total 16 100.0     


 
Of those who received online library instruction via tutorials, 66.7% were satisfied. 
 
q50  I used some of the search strategies I learned by receiving library instruction through an in-class session or through 
online tutorials for Writing 10. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Valid Yes 3 18.8 100.0 100.0 
Missing System 13 81.3     
Total 16 100.0     


 
 
***In this question, many respondents did not answer.
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q51  How comfortable did you feel using library resources before receiving library instruction in Writing 10? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Very comfortable 2 12.5 12.5 12.5 
Comfortable 3 18.8 18.8 31.3 
Somewhat comfortable 4 25.0 25.0 56.3 
Uncomfortable 5 31.3 31.3 87.5 
Very uncomfortable 2 12.5 12.5 100.0 


Valid 


Total 16 100.0 100.0   
 
Before receiving library instruction in Writing 10, 43.8% of respondents indicated that they were very comfortable or comfortable using 
library resources. 
 
q52  How comfortable do you feel using library resources after receiving library instruction in Writing 10? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Very comfortable 3 18.8 18.8 18.8 
Comfortable 8 50.0 50.0 68.8 
Somewhat comfortable 4 25.0 25.0 93.8 
Uncomfortable 1 6.3 6.3 100.0 


Valid 


Total 16 100.0 100.0   
 
After receiving library instruction in Writing 10, 68.8% of respondents indicated that they were very comfortable or comfortable using 
library resources.  There were still 6.3% of respondents who were uncomfortable with using library resources though no respondents 
indicated that they were very uncomfortable as 12.5% had indicated before library instruction. 
 
q53  How would you rate your research skills before receiving library instruction in Writing 10? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Excellent 1 6.3 6.3 6.3 
Very good 3 18.8 18.8 25.0 
Good 7 43.8 43.8 68.8 
Satisfactory 4 25.0 25.0 93.8 
Poor 1 6.3 6.3 100.0 


Valid 


Total 16 100.0 100.0   
 
Before receiving library instruction in Writing 10, 25.1% of respondents rated their research skills as excellent or very good. 
 
q54  How would you rate your research skills after receiving library instruction in Writing 10? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Excellent 4 25.0 25.0 25.0 
Very good 5 31.3 31.3 56.3 
Good 6 37.5 37.5 93.8 
Satisfactory 1 6.3 6.3 100.0 


Valid 


Total 16 100.0 100.0   
 
 
Following library instruction in Writing 10, 56.3% of respondents rated their research skills at excellent or very good.
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q55  Were you satisfied with the amount of library instruction you received through an in-class session for this Writing 10 
research paper assignment OR through online tutorials OR through a combination of an in-class session and online tutorials? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Very satisfied 3 18.8 18.8 18.8 
Satisfied 7 43.8 43.8 62.5 
Somewhat satisfied 4 25.0 25.0 87.5 
Unsatisfied 1 6.3 6.3 93.8 
Very unsatisfied 1 6.3 6.3 100.0 


Valid 


Total 16 100.0 100.0   
 
62.6% of respondents indicated that they were very satisfied or satisfied with the amount of library instruction they received either in-
person or via tutorials etc. 
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Results for Spring 09 Pre-Questionnaire (2nd time for study) 
Provided Nov. 09 
 
Frequency Tables for Pretest Responses 
 
1. You need to write an 8-10 page paper on a topic.  For each topic, rate it on a scale of 1 to 5.   
 
1 – too broad for 8-10 pages;  2 – somewhat broad for 8-10 pages;  3 – just about right for 8-10 pages; 4 – somewhat 
narrow for 8-10 pages;  5 – too narrow for 8-10 pages 


 
Q 1.a What are future implications for the world if alternative fuels are not explored? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Too broad for 8-10 pages 6 12.8 12.8 12.8 
Somewhat broad for 8-10 
pages 10 21.3 21.3 34.0 


Just about right for 8-10 
pages 27 57.4 57.4 91.5 


Somewhat narrow for 8-10 
pages 4 8.5 8.5 100.0 


Valid 


Total 47 100.0 100.0   
 
 
 
Q 1.b How is Honda responding to demands for fuel efficient cars? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Too broad for 8-10 pages 2 4.3 4.3 4.3 
Somewhat broad for 8-10 
pages 4 8.5 8.5 12.8 


Just about right for 8-10 
pages 13 27.7 27.7 40.4 


Somewhat narrow for 8-10 
pages 18 38.3 38.3 78.7 


Too narrow for 8-10 pages 
10 21.3 21.3 100.0 


Valid 


Total 47 100.0 100.0   
 
 
Q1.c Examine how Earthbound Farms produces its organic dried fruit snacks. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Too broad for 8-10 pages 3 6.4 6.4 6.4 
Somewhat broad for 8-10 
pages 7 14.9 14.9 21.3 


Just about right for 8-10 
pages 11 23.4 23.4 44.7 


Somewhat narrow for 8-10 
pages 13 27.7 27.7 72.3 


Too narrow for 8-10 pages 
13 27.7 27.7 100.0 


Valid 


Total 47 100.0 100.0   
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2. Identify the three key concepts or terms for the following topic: 
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First Key Term or Concept for the following topic: To what extent are banks offering credit to college students? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
  6 12.8 12.8 12.8 
A.T.M 1 2.1 2.1 14.9 
bank credits 1 2.1 2.1 17.0 
Bank offering techniques 1 2.1 2.1 19.1 
banks 4 8.5 8.5 27.7 
Banks 4 8.5 8.5 36.2 
Banks offering credit 1 2.1 2.1 38.3 
Checking/Savings Account 


1 2.1 2.1 40.4 


college students 1 2.1 2.1 42.6 
credit 3 6.4 6.4 48.9 
Credit 2 4.3 4.3 53.2 
credit to college students 1 2.1 2.1 55.3 
extent 2 4.3 4.3 59.6 
Extent 1 2.1 2.1 61.7 
Financial status. 1 2.1 2.1 63.8 
hook students on debt 1 2.1 2.1 66.0 
How much the banks are 
offering credit 1 2.1 2.1 68.1 


Loans 1 2.1 2.1 70.2 
money for books 1 2.1 2.1 72.3 
Student Loans 2 4.3 4.3 76.6 
Students' Needs 1 2.1 2.1 78.7 
students 1 2.1 2.1 80.9 
They would send you 
letters constanly 1 2.1 2.1 83.0 


to what extent 3 6.4 6.4 89.4 
To what extent 2 4.3 4.3 93.6 
To what extent: Implies 
banks are already offering 
credit 


1 2.1 2.1 95.7 


what extent 1 2.1 2.1 97.9 
what is credit? 1 2.1 2.1 100.0 


Valid 


Total 47 100.0 100.0   
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Second Key Term or Concept for the following topic: To what extent are banks offering credit to college students? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
  6 12.8 12.8 12.8 
bank offers 1 2.1 2.1 14.9 
Banks' Trust of Students 1 2.1 2.1 17.0 
banks 4 8.5 8.5 25.5 
banks and credit cards 1 2.1 2.1 27.7 
banks making credit offers 


1 2.1 2.1 29.8 


banks offering 1 2.1 2.1 31.9 
banks offering credit 1 2.1 2.1 34.0 
banks offering credit 
(broadly speaking) 1 2.1 2.1 36.2 


Banks who offer credit 1 2.1 2.1 38.3 
benefit bank 1 2.1 2.1 40.4 
build up credit 1 2.1 2.1 42.6 
college banking 1 2.1 2.1 44.7 
College students 1 2.1 2.1 46.8 
College Students 2 4.3 4.3 51.1 
College tuition plans 1 2.1 2.1 53.2 
credit 4 8.5 8.5 61.7 
Credit 3 6.4 6.4 68.1 
Credit cards 1 2.1 2.1 70.2 
Credit Offering 1 2.1 2.1 72.3 
Credit rates for students 1 2.1 2.1 74.5 
Credit score. 1 2.1 2.1 76.6 
credit: focus only on credit, 
not loans or other accounts 1 2.1 2.1 78.7 


extent 1 2.1 2.1 80.9 
loans 1 2.1 2.1 83.0 
Loans 1 2.1 2.1 85.1 
offering 2 4.3 4.3 89.4 
offering credit 1 2.1 2.1 91.5 
student 1 2.1 2.1 93.6 
Students 1 2.1 2.1 95.7 
they would phone call you 1 2.1 2.1 97.9 
what does the average 
college student use credit 
for? 


1 2.1 2.1 100.0 


Valid 


Total 47 100.0 100.0   
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Third Key Term or Concept for the following topic: To what extent are banks offering credit to college students? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
  6 12.8 12.8 12.8 
(general availability of) 
credit to college students 1 2.1 2.1 14.9 


bank 1 2.1 2.1 17.0 
banking credits for college 
students 1 2.1 2.1 19.1 


banks 1 2.1 2.1 21.3 
Banks 1 2.1 2.1 23.4 
college student 1 2.1 2.1 25.5 
College student 1 2.1 2.1 27.7 
College student credit 
applications 1 2.1 2.1 29.8 


college students 10 21.3 21.3 51.1 
College Students 1 2.1 2.1 53.2 
college students and banks 


1 2.1 2.1 55.3 


College students needing 
credit from banks 1 2.1 2.1 57.4 


College students: focus 
only on this age group 1 2.1 2.1 59.6 


credit 2 4.3 4.3 63.8 
Credit 1 2.1 2.1 66.0 
Credit Cards 1 2.1 2.1 68.1 
Deadline 1 2.1 2.1 70.2 
don't know 1 2.1 2.1 72.3 
extent 1 2.1 2.1 74.5 
get more costumers 1 2.1 2.1 76.6 
have a emergency money 1 2.1 2.1 78.7 
How much credit are banks 
offering to the average 
college student? 


1 2.1 2.1 80.9 


Interest Rates 1 2.1 2.1 83.0 
Offer 1 2.1 2.1 85.1 
Parent's credit score. 1 2.1 2.1 87.2 
Savings accounts 1 2.1 2.1 89.4 
Students' Importance in 
Future Economy 1 2.1 2.1 91.5 


Students 1 2.1 2.1 93.6 
they would email me 1 2.1 2.1 95.7 
to 1 2.1 2.1 97.9 
to what extent 1 2.1 2.1 100.0 


Valid 


Total 47 100.0 100.0   
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Q3. You have just been assigned the following research topic:  “Address the ethical arguments for and against human 
cloning research”.   Identify the best search strategy for your first search. 
 


A. cloning AND human embryos 
B. human cloning AND ethics 
C. genetic engineering 
D. argument AND human cloning 
E. medical ethics AND cloning 
F. human reproductive technology AND issues 


 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
cloning AND human 
embryos 4 8.5 8.5 8.5 


human cloning AND 
ethics 23 48.9 48.9 57.4 


genetic engineering 3 6.4 6.4 63.8 
argument AND human 
cloning 5 10.6 10.6 74.5 


medical ethics AND 
cloning 9 19.1 19.1 93.6 


human reproductive 
technology AND issues' 3 6.4 6.4 100.0 


Valid 


Total 47 100.0 100.0   
 
4. Identify two synonyms or closely related terms for the following word: 


Infant          
 
Synonym 1 for "Infant" 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
  23 48.9 48.9 48.9 
baby 8 17.0 17.0 66.0 
Baby 3 6.4 6.4 72.3 
child 4 8.5 8.5 80.9 
Child 2 4.3 4.3 85.1 
fetus 1 2.1 2.1 87.2 
infantile 1 2.1 2.1 89.4 
little 1 2.1 2.1 91.5 
new born 1 2.1 2.1 93.6 
newborn 1 2.1 2.1 95.7 
toddler 1 2.1 2.1 97.9 
young baby 1 2.1 2.1 100.0 


Valid 


Total 47 100.0 100.0   
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Synonym 2 for "Infant" 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
  23 48.9 48.9 48.9 
a small baby 1 2.1 2.1 51.1 
baby 6 12.8 12.8 63.8 
Baby 2 4.3 4.3 68.1 
child 5 10.6 10.6 78.7 
newborn 2 4.3 4.3 83.0 
Newborn 1 2.1 2.1 85.1 
Suckling 1 2.1 2.1 87.2 
toddler 2 4.3 4.3 91.5 
young 2 4.3 4.3 95.7 
Young 1 2.1 2.1 97.9 
youth 1 2.1 2.1 100.0 


Valid 


Total 47 100.0 100.0   
 
 
5. If you had to write a paper examining how the television changed presidential candidate campaigns, what resource from 
the library’s database listing would be most appropriate to search? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
ABELL:  Annual 
Bibliography of English 
Language and Literature 


13 27.7 27.7 27.7 


Philosophers Index 4 8.5 8.5 36.2 
JSTOR 30 63.8 63.8 100.0 


Valid 


Total 47 100.0 100.0   
 
 
Q6. If you had to write a paper discussing how depression is treated, which database subject area would you select? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Environmental Studies 7 14.9 14.9 14.9 
Anthropology 10 21.3 21.3 36.2 
Biological Sciences 24 51.1 51.1 87.2 
Philosophy 6 12.8 12.8 100.0 


Valid 


Total 47 100.0 100.0   
 
 
Q7. If you wanted to search for a topic with several synonyms (e.g. phone, cell phone, telephone, flip phone), what word 
would you use to join the terms or phrases together? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
"OR" 30 63.8 63.8 63.8 
"AND" 13 27.7 27.7 91.5 
"NEAR" 4 8.5 8.5 100.0 


Valid 


Total 47 100.0 100.0   
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Q8 If you wanted to search for information on ecotourism in Brazil, what term would you use to join together these search 
terms: ecotourism; Brazil. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
"OR" 3 6.4 6.4 6.4 
"AND" 37 78.7 78.7 85.1 
"NOT" 1 2.1 2.1 87.2 
"NEAR" 6 12.8 12.8 100.0 


Valid 


Total 47 100.0 100.0   
 
 
Q9 Which search will yield the largest set of results? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
California AND (Travel OR 
Tourism) 8 17.0 17.0 17.0 


California AND (Travel OR 
Tourism) AND gold rush 8 17.0 17.0 34.0 


California AND Travel 10 21.3 21.3 55.3 
California OR Tourism 21 44.7 44.7 100.0 


Valid 


Total 47 100.0 100.0   
 
 
Q10 You want to find information on the topic of athletics and drug use. Which search is the best to start with? 
 


A. A title search for: Athletes AND Drugs 
B. A keyword search for: Athletes AND Drugs 
C. A journal title search for: Athletes AND Drugs  
D. A subject search for: Athletes AND Drugs 


 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
A title search for: Athletes 
AND Drugs 1 2.1 2.1 2.1 


A keyword search for: 
Athletes AND Drugs 31 66.0 66.0 68.1 


A journal title search for: 
Athletes AND Drugs 2 4.3 4.3 72.3 


A subject search for: 
Athletes AND Drugs 13 27.7 27.7 100.0 


Valid 


Total 47 100.0 100.0   
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Q11 If you use the truncation symbol at the end of politi*, would… 
 


Responses 
  N Percent Percent of Cases 
 "politics" be included in your search 45 47.9% 95.7% 
  "apolitical" be included in your search 9 9.6% 19.1% 
  "polite" be included in your search 5 5.3% 10.6% 
  "politicians" be included in your search 35 37.2% 74.5% 
Total 94 100.0% 200.0% 


 
 
Q12 You need to find information on how employees are coached in organizations.  How might you change your search to 
obtain more relevant results?   
 


Responses 
  N Percent Percent of Cases 


First picture 17 27.0% 37.8% 
Second picture 16 25.4% 35.6% 
Third picture 23 36.5% 51.1% 


 


Fourth picture 7 11.1% 15.6% 
Total 63 100.0% 140.0% 


 
 
Q13 You are researching the topic of recent treatments for cerebral malaria in Africa and have over 1000 results.  What would 
be an appropriate limiter to use? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Limit to core journals 16 34.0 34.8 34.8 
Limit by date to the last 2 
years 25 53.2 54.3 89.1 


Limit to a specific group, 
Adolescents 13-18 years 5 10.6 10.9 100.0 


Valid 


Total 46 97.9 100.0   
Missing System 1 2.1     
Total 47 100.0     


 
q14.a  Which of the following citations looks like it would be most useful for your topic on how popular television programs 
can benefit society?  Type the number of the citation. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
  1 2.1 2.1 2.1 
1 1 2.1 2.1 4.3 
2 1 2.1 2.1 6.4 
2, 3, 4, 5, 7 1 2.1 2.1 8.5 
3 2 4.3 4.3 12.8 
3,4,5 1 2.1 2.1 14.9 
4 4 8.5 8.5 23.4 
5 26 55.3 55.3 78.7 
5 and 6 1 2.1 2.1 80.9 
6 3 6.4 6.4 87.2 
7 4 8.5 8.5 95.7 


Valid 


idk 1 2.1 2.1 97.9 
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Mann, Michael. "The 'CSI 
Effect': Better Jurors 
Through Television and 
Science?" Buffalo Public 
Inte 


1 2.1 2.1 100.0 


  


Total 47 100.0 100.0   
 
The correct answer is #5.  
55.3% of the respondents answered correctly.  A few other respondents selected 5 but incorrectly selected more than one answer.   
 
Q15 Examine this citation and summary.  Is this article highly relevant for your topic on electric cars? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 17 36.2 36.2 36.2 
No 30 63.8 63.8 100.0 


Valid 


Total 47 100.0 100.0   
 
 
Q16  
You are searching for information on the following topic:  Investigate the current status of large wages for professional 
athletes.   Examine the list of newspaper articles generated from a search.  Do a minimum of four of these five articles look 
relevant for your topic? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Yes 35 74.5 74.5 74.5 
No 12 25.5 25.5 100.0 


Valid 


Total 47 100.0 100.0   
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Q17 Examine the citation below.  What type of information source is it? 
 
Self-regulated reading in adulthood. 
Stine-Morrow, Elizabeth A. L.1; Soederberg Miller, Lisa M.2; Gagne, Danielle D.3; Hertzog, Christopher4 
Psychology and Aging. Vol 23(1), Mar 2008, pp. 131-153 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Newspaper article 3 6.4 6.4 6.4 
Book 13 27.7 27.7 34.0 
Journal Article 31 66.0 66.0 100.0 


Valid 


Total 47 100.0 100.0   
 
 
Q18 Examine the citation below.  What type of information source is it? 
Memory and suggestibility in the forensic interview. 
Eisen, Mitchell L. (Ed)1; Quas, Jodi A. (Ed); Goodman, Gail S. (Ed) 
Personality and clinical psychology series. Mahwah, NJ, US: Lawrence Erlbaum Associates Publishers. (2002) xiii, 481 pp. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Newspaper article 3 6.4 6.4 6.4 
Book 23 48.9 48.9 55.3 
Journal Article 21 44.7 44.7 100.0 


Valid 


Total 47 100.0 100.0   
 
 
Q 19 Once you have found an article of interest in a database, what would you click to see if UC Merced has the article 
available in full-text? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
the Print button 1 2.1 2.1 2.1 
the Add to Marked List 
button 3 6.4 6.4 8.5 


the UC-eLinks button 39 83.0 83.0 91.5 
the Analyze Results link 4 8.5 8.5 100.0 


Valid 


Total 47 100.0 100.0   
 
 
Q 20 While searching in a database available from the UC Merced Library, you find a reference to an academic journal article, 
but the full text of the article is not available online at UC Merced.  What service can you use to obtain a copy free of charge 
within a week?   
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
The Library’s Interlibrary 
Loan (ILL) service 32 68.1 68.1 68.1 


A publisher’s in-house 
production service 6 12.8 12.8 80.9 


Google Books’ advanced 
Book Search service 3 6.4 6.4 87.2 


The Internet Public 
Library’s online help 
service 


6 12.8 12.8 100.0 


Valid 


Total 47 100.0 100.0   
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Q21 What type of publication is Blood? 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Newspaper 3 6.4 6.4 6.4 
Scholarly journal 34 72.3 72.3 78.7 
Trade journal 7 14.9 14.9 93.6 
Popular magazine 3 6.4 6.4 100.0 


Valid 


Total 47 100.0 100.0   
 
 
Q22 What type of publication is The Arizona Republic?  
 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Newspaper 25 53.2 53.2 53.2 
Scholarly journal 2 4.3 4.3 57.4 
Trade journal 2 4.3 4.3 61.7 
Popular magazine 18 38.3 38.3 100.0 


Valid 


Total 47 100.0 100.0   
 
 
$Q23 Frequencies 
Identify which of the following are typical characteristics of a scholarly publication.  Select all that apply. 
 


Responses 
  N Percent 


Percent of 
Cases 


Is an extensive bibliography a typical characteristic of a scholarly publication? 29 21.3% 61.7% 
Is short in length, averaging 3 to 7 pages, a typical characteristic of a scholarly publication? 13 9.6% 27.7% 
Is use of technical or specialized language a typical characteristic of a scholarly publication? 35 25.7% 74.5% 
Is presentation of original research a typical characteristic of a scholarly publication? 36 26.5% 76.6% 
Are articles that are written by the publication’s staff a typical characteristic of a scholarly 
publication? 17 12.5% 36.2% 


Is inflammatory language a typical characteristic of a scholarly publication? 1 .7% 2.1% 


 


Is the inclusion of many illustrations a typical characteristic of a scholarly publication? 5 3.7% 10.6% 
Total 136 100.0% 289.4% 
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Frequency Tables for Pretest Correct/Incorrect Scores 
 
Q1a What are future implications for the world if alternative fuels are not explored?--Recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 31 66.0 66.0 66.0 
Partial credit 10 21.3 21.3 87.2 
Correct 6 12.8 12.8 100.0 


Valid 


Total 47 100.0 100.0   
 
12.8% of respondents answered this correctly and 34.1% answered correctly or received partial credit. 
 
Q1b How is Honda responding to demands for fuel efficient cars?--Recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 12 25.5 25.5 25.5 
Partial credit 22 46.8 46.8 72.3 
Correct 13 27.7 27.7 100.0 


Valid 


Total 47 100.0 100.0   
 
27.7% of respondents answered this correctly and 74.5% answered correctly or received partial credit. 
 
Q1c  Examine how Earthbound Farms produces its organic dried fruit snacks--Recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 21 44.7 44.7 44.7 
Partial credit 13 27.7 27.7 72.3 
Correct 13 27.7 27.7 100.0 


Valid 


Total 47 100.0 100.0   
 
27.7% of respondents answered this correctly and 55.4% answered correctly or received partial credit. 
 
 
Total of the q1 question set 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
.0 1 2.1 2.1 2.1 
.5 11 23.4 23.4 25.5 
1.0 17 36.2 36.2 61.7 
1.5 10 21.3 21.3 83.0 
2.0 4 8.5 8.5 91.5 
2.5 4 8.5 8.5 100.0 


Valid 


Total 47 100.0 100.0   
 
 
Q2a First Key Term or Concept for the following topic: To what extent are banks offering credit to college students?--coded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 32 68.1 68.1 68.1 Valid 
Correct 15 31.9 31.9 100.0 
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  Total 47 100.0 100.0   
 
 
 
 







W10 Pretest Tables, - 16 - 


Q2b Second Key Term or Concept for the following topic: To what extent are banks offering credit to college students?--
coded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 29 61.7 61.7 61.7 
Partial credit 2 4.3 4.3 66.0 
Correct 16 34.0 34.0 100.0 


Valid 


Total 47 100.0 100.0   
 
 
Q2c Third Key Term or Concept for the following topic: To what extent are banks offering credit to college students?--coded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 28 59.6 59.6 59.6 
Correct 19 40.4 40.4 100.0 


Valid 


Total 47 100.0 100.0   
 
Total of the q2 question set 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
.0 23 48.9 48.9 48.9 
1.0 7 14.9 14.9 63.8 
2.0 7 14.9 14.9 78.7 
2.5 2 4.3 4.3 83.0 
3.0 8 17.0 17.0 100.0 


Valid 


Total 47 100.0 100.0   
 
 
17% of participants correctly identified all key concepts/terms for the research topic while 33.2% correctly identified 2 of the 3 key 
concepts/terms.  However, this left 63.8% who did not identity any key concepts/term or only correctly identified one.  (Note:  Some 
respondents did not appear to attempt this question.  3.0 means that they got 3 points.)   
 
Q3 You have just been assigned the following research topic:  “Address the ethical arguments for and against human cloning 
research”.   Identify the best search strategy for your first search--recoded. 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 24 51.1 51.1 51.1 
Correct 23 48.9 48.9 100.0 


Valid 


Total 47 100.0 100.0   
 
48.9% of respondents correctly identified the best search strategy (human cloning AND ethics) for the research topic while another 
29.7% selected reasonable options (argument AND human cloning)/(medical ethics AND cloning). 
 
Q4a Synonym 1 for "Infant"--coded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 26 55.3 55.3 55.3 
Partial credit 7 14.9 14.9 70.2 
Correct 14 29.8 29.8 100.0 


Valid 


Total 47 100.0 100.0   
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Q4a 
Synonym 2 for "Infant"--coded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 28 59.6 59.6 59.6 
Partial credit 8 17.0 17.0 76.6 
Correct 11 23.4 23.4 100.0 


Valid 


Total 47 100.0 100.0   
 
 
Total of q4 question set 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
.0 23 48.9 48.9 48.9 
.5 2 4.3 4.3 53.2 
1.0 8 17.0 17.0 70.2 
1.5 9 19.1 19.1 89.4 
2.0 5 10.6 10.6 100.0 


Valid 


Total 47 100.0 100.0   
 
When asked to provide synonyms for the term “infant”, 10.6% of respondents provided two suitable synonyms while 46.7% provided at 
least one synonym. 
   
Q5 If you had to write a paper examining how the television changed presidential candidate campaigns, what resource from 
the library’s database listing would be most appropriate to search?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 17 36.2 36.2 36.2 
Correct 30 63.8 63.8 100.0 


Valid 


Total 47 100.0 100.0   
 
63.8% of respondents answered correctly, selecting JSTOR.  The next most popular response was ABELL. 
 
Q6 If you had to write a paper discussing how depression is treated, which database subject area would you select?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 23 48.9 48.9 48.9 
Correct 24 51.1 51.1 100.0 


Valid 


Total 47 100.0 100.0   
 
51.1% of respondents answered correctly with Biological Sciences.  The next most popular choice was Anthropology. 
 
Note: Between the above two questions, 57.45% answered correctly.  This means that students will often have difficulty selecting an 
appropriate search tool or subject area. 
 
Q7 If you wanted to search for a topic with several synonyms (e.g. phone, cell phone, telephone, flip phone), what word would 
you use to join the terms or phrases together?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 17 36.2 36.2 36.2 
Correct 30 63.8 63.8 100.0 


Valid 


Total 47 100.0 100.0   
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63.8% of respondents answered correctly.  (I was surprised by this in the pre-test.) 
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Q8 If you wanted to search for information on ecotourism in Brazil, what term would you use to join together these search 
terms: ecotourism; Brazil.--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 10 21.3 21.3 21.3 
Correct 37 78.7 78.7 100.0 


Valid 


Total 47 100.0 100.0   
 
78.7% of respondents answered correctly. 
 
Q9 Which search will yield the largest set of results?--recoded 


A.  California AND (Travel OR Tourism)    
B. California AND (Travel OR Tourism) AND gold rush 
C. California AND Travel 
D. California OR Tourism  


 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 26 55.3 55.3 55.3 
Correct 21 44.7 44.7 100.0 


Valid 


Total 47 100.0 100.0   
 
44.7% of respondents answered correctly. 
 
Q10 You want to find information on the topic of athletics and drug use. Which search is the best to start with?--recoded 
 


E. A title search for: Athletes AND Drugs 
F. A keyword search for: Athletes AND Drugs 
G. A journal title search for: Athletes AND Drugs  
H. A subject search for: Athletes AND Drugs 


 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 16 34.0 34.0 34.0 
Correct 31 66.0 66.0 100.0 


Valid 


Total 47 100.0 100.0   
 
66% of respondents answered correctly (keyword search) with 27.7% answering a subject search. 
 
Q11 Truncation symbol question—recoded 
If you use the truncation symbol at the end of politi*, which term(s) will be included in your search.    Select each correct 
answer. 


A. politics 
B. apolitical 
C. polite  
D. politicians 


 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 23 48.9 48.9 48.9 
Correct 24 51.1 51.1 100.0 


Valid 


Total 47 100.0 100.0   
 
51.1% of respondents answered correctly (meaning they selected both correct answers and no incorrect answers). 
 
Q12 
You have recently been assigned a research topic.  You need to find information on how employees are coached in 
organizations.  This is your initial search which gives you over 1,500 results.  How might you change your search to obtain 
more relevant results?  Select all that apply. 
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  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 45 95.7 95.7 95.7 
Correct 2 4.3 4.3 100.0 


Valid 


Total 47 100.0 100.0   
 
Only 4.3% of respondents select both A & B.  (Most respondents select C. which seems unusual). 
 
 
Q13 You are researching the topic of recent treatments for cerebral malaria in Africa and have over 1000 results.  What would 
be an appropriate limiter to use?--recoded 
 


A. Limit to core clinical journals 
B. Limit to articles by female gender 
C. Limit by date to the last 2 years  
D. Limit to a specific group, Adolescents 13-18 years 


 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 22 46.8 46.8 46.8 
Correct 25 53.2 53.2 100.0 


Valid 


Total 47 100.0 100.0   
 
 
53.2% of respondents answered correctly.  (I am surprised by the #.)  34% chose to limit by core clinical journals.   
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Q14 Which of the following citations looks like it would be most useful for your topic on how popular television programs can 
benefit society?  Type the number of the citation.--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 20 42.6 42.6 42.6 
Correct 27 57.4 57.4 100.0 


Valid 


Total 47 100.0 100.0   
 
57.4% of respondents answered correctly. 
 
Q15 Examine this citation and summary.  Is this article highly relevant for your topic on electric cars?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 17 36.2 36.2 36.2 
Correct 30 63.8 63.8 100.0 


Valid 


Total 47 100.0 100.0   
 
63.8% of respondents answered correctly. 
 
Q 16You are searching for information on the following topic:  Investigate the current status of large wages for professional 
athletes.   Examine the list of newspaper articles generated from a search.  Do a minimum of four of these five articles look 
relevant for your topic? 
 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 12 25.5 25.5 25.5 
Correct 35 74.5 74.5 100.0 


Valid 


Total 47 100.0 100.0   
 
74.5% of respondents answered correctly. 
 
Q17 Examine the citation below.  What type of information source is it?—recoded 
 
Self-regulated reading in adulthood. 
Stine-Morrow, Elizabeth A. L.1; Soederberg Miller, Lisa M.2; Gagne, Danielle D.3; Hertzog, Christopher4 
Psychology and Aging. Vol 23(1), Mar 2008, pp. 131-153 
 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 16 34.0 34.0 34.0 
Correct 31 66.0 66.0 100.0 


Valid 


Total 47 100.0 100.0   
 
66.0% of respondents answered correctly.  27.7% of respondents selected book chapter. 
 
Q18 Examine the citation below.  What type of information source is it?—recoded 
 
Memory and suggestibility in the forensic interview. 
Eisen, Mitchell L. (Ed)1; Quas, Jodi A. (Ed); Goodman, Gail S. (Ed) 
Personality and clinical psychology series. Mahwah, NJ, US: Lawrence Erlbaum Associates Publishers. (2002) xiii, 481 pp. 
 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Valid Incorrect 24 51.1 51.1 51.1 
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Correct 23 48.9 48.9 100.0   
Total 47 100.0 100.0   


 
48.9% of respondents answered correctly.  44.7% selected journal article. 
 
Q19 Once you have found an article of interest in a database, what would you click to see if UC Merced has the article 
available in full-text?--recoded 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 8 17.0 17.0 17.0 
Correct 39 83.0 83.0 100.0 


Valid 


Total 47 100.0 100.0   
 
83% of respondents answered correctly.
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Q20 While searching in a database available from the UC Merced Library, you find a reference to a journal article, but the 
article is not online.  What is the best way to get the article?—recoded (rephrasing is not incorporated) 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 15 31.9 31.9 31.9 
Correct 32 68.1 68.1 100.0 


Valid 


Total 47 100.0 100.0   
 
68.1% of respondents answered correctly with the Library’s Interlibrary Loan (ILL) service. 
 
Q21 What type of publication is Blood?—recoded 
 
Blood is published by the American Society of Hematology.  It is published twice a month and started in 1945.  It covers the 
topics of medical science, hematology, biology, biochemistry, cytology and histology and publishes original articles.  Articles 
average around 12 pages and the authors tend to work at hospitals and universities.  What type of publication is Blood?   
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 13 27.7 27.7 27.7 
Correct 34 72.3 72.3 100.0 


Valid 


Total 47 100.0 100.0   
 
72.3% of respondents answered correctly.  14.9% selected trade journal. 
 
Q22 What type of publication is The Arizona Republic?—recoded  
 
The Arizona Republic is published daily and is owned by The Gannett Company, Inc.  It includes brief articles, editorials and 
pictures.  It is available in print and online.  Some of the subject matter includes information on business, sports, real estate, 
movies, travel and fashion.  What type of publication is The Arizona Republic?  
 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 22 46.8 46.8 46.8 
Correct 25 53.2 53.2 100.0 


Valid 


Total 47 100.0 100.0   
 
 
53.2% of respondents answered correctly.  38.3% selected popular magazine.     
 
Q23  
Scholarly & popular 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
Incorrect 27 57.4 57.4 57.4 
Partial credit 6 12.8 12.8 70.2 
Full credit 14 29.8 29.8 100.0 


Valid 


Total 47 100.0 100.0   


 
29.8% of respondents selected all the correct characteristics of scholarly publications and none of the incorrect responses and an 
additional 12.8% selected some correct responses. 
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Summary of Pretest Scores 


 
Statistics 
 
Total Score pretest  


Valid 47 N 
Missing 0 


Mean 15.426 
Median 15.500 
Mode 17.0(a) 
Std. Deviation 4.6180 
Range 21.0 
Minimum 4.0 
Maximum 25.0 


a  Multiple modes exist. The smallest value is shown 
 
 
Total Score pretest 
 


  Frequency Percent Valid Percent 
Cumulative 


Percent 
4.0 1 2.1 2.1 2.1 
7.5 2 4.3 4.3 6.4 
8.0 2 4.3 4.3 10.6 
8.5 1 2.1 2.1 12.8 
10.0 2 4.3 4.3 17.0 
11.5 1 2.1 2.1 19.1 
12.0 1 2.1 2.1 21.3 
12.5 3 6.4 6.4 27.7 
13.5 2 4.3 4.3 31.9 
14.0 2 4.3 4.3 36.2 
14.5 3 6.4 6.4 42.6 
15.0 2 4.3 4.3 46.8 
15.5 2 4.3 4.3 51.1 
16.0 3 6.4 6.4 57.4 
17.0 4 8.5 8.5 66.0 
18.0 1 2.1 2.1 68.1 
18.5 1 2.1 2.1 70.2 
19.0 4 8.5 8.5 78.7 
19.5 2 4.3 4.3 83.0 
20.5 2 4.3 4.3 87.2 
21.0 2 4.3 4.3 91.5 
21.5 2 4.3 4.3 95.7 
22.5 1 2.1 2.1 97.9 
25.0 1 2.1 2.1 100.0 


Valid 


Total 47 100.0 100.0   
 
 







Hi Sara, 
 
Below are the results of the statistical comparisons between the pretest and posttest for the Writing 10 class.  As 
you can see (Table 1) there is a slight raise in the average test scores from the pretest to the posttest.   
 
I also ran an effect size analysis and it came out to 0.37, which is somewhere between weak to moderate effect; 
depending on what article you site.  This means that the intervention/training generated a weak to moderate gain 
in the subjects. 
 
However, the comparison tests themselves (Table 2) show that change from pretest to posttest is not significant 
(significance = .142).  This means that while there was a raise in the subject’s average score from pretest to 
posttest there is no evidence that this raise will be replicable to another group of students.  If the significance 
was < .05, we can usually say that it’s significant or replicable in this case.  Furthermore, I did a power analysis 
and the power analysis was 0.172.  This suggests that there was not enough of a sample to make any definitive 
conclusions about the results. 
 
In summary, the intervention/training shows promise in increasing the subjects scores, but before any definitive 
results can be made, a larger sample size would need to be used in the analysis. 
 
Let me know if there are any questions on these analyses. 
 
Sincerely, 
Chris 
 
 


Table 1:  Descriptive stats 
 
 


  Mean N Std. Deviation Std. Error Mean 
  Total Score pretest 


15.656 16 5.2209 1.3052 


Total Score posttest 
17.438 16 4.4791 1.1198 


 
 


Table 2:  t-Test results 
 


 


Paired Differences 


t df 
Sig. (2-
tailed) Mean 


Std. 
Deviation 


Std. Error 
Mean 


95% Confidence Interval 
of the Difference 


Upper Lower 
 Total Score pretest - 


Total Score posttest -1.7813 4.5970 1.1492 -4.2308 .6683 -1.550 15 .142 


 
 







Pre-Questionnaire 
 
1. You need to write an 8-10 page paper on a topic.  For each topic, rate it on a 
scale of 1 to 5.   
 
1 – too broad for 8-10 pages;  2 – somewhat broad for 8-10 pages;  3 – just about 
right for 8-10 pages; 4 – somewhat narrow for 8-10 pages;  5 – too narrow for 8-10 
pages 
 
Q1.a 


a. What are future implications for the world if alternative fuels are not explored? 1 2 
3 4 5 


Q1.b 
b. How is Honda responding to demands for fuel efficient cars? 1 2 3 4 5 


 
Q1.c 


c. Examine how Earthbound Farms produces its organic dried fruit snacks. 1 2 3 4 5 
 
 
2. Identify the three key concepts or terms for the following topic: To what extent 
are banks offering credit to college students? 
 
Q2.a   First Key Term or Concept ______________________ 
Q2.b   Second Key Term or Concept ______________________ 
Q2.c   Third Key Term or Concept ______________________ 
 
Q3 
3. You have just been assigned the following research topic:  “Address the ethical 
arguments for and against human cloning research”.   Identify the best search 
strategy for your first search.   


A. cloning AND human embryos 
B. human cloning AND ethics 
C. genetic engineering 
D. argument AND human cloning 
E. medical ethics AND cloning 
F. human reproductive technology AND issues 


 
4. Identify two synonyms or closely related terms for the following word: 


Infant          
Q4.a Synonym 1 _______________________________    
Q4.b Synonym 2 _______________________________ 


 
Q5 
5. If you had to write a paper examining how the television changed presidential 
candidate campaigns, what resource from the library’s database listing would be 
most appropriate to search? 
 
A.  ABELL: Annual Bibliography of English Language and Literature 
Description: 1920-present. Lists monographs, periodical articles, critical editions of 
literary works, book reviews, collections of essays and doctoral dissertations published 
anywhere in the world. 



http://collections.chadwyck.com/abell/htxview?tem�





 
B.  Philosopher's Index 
Description: 1940-present. Indexing and abstracts from books and over 550 journals on 
philosophy and related interdisciplinary fields. 
 
C.  MEDLINE via PubMed 
Description: MEDLINE and genetics databases from the National Library of Medicine. 
 
D.  JSTOR 
Description: Search by subject or browse full text of more than 500 scholarly journals in 
social sciences, humanities, and sciences, to their earliest issues. Many titles extend as 
far back as late 19th or early 20th centuries. 
 
Q6 
6. If you had to write a paper discussing how depression is treated, which 
database subject area would you select? 
 


A. Environmental Studies  
B. Anthropology 
C. Biological Sciences  
D. Philosophy 


 
Q7 
7. If you wanted to search for a topic with several synonyms (e.g. phone, cell 
phone, telephone, flip phone), what word would you use to join the terms or 
phrases together? 
 


A. OR 
B. AND 
C. NOT 
D. NEAR 


 
Q8 
8. If you wanted to search for information on ecotourism in Brazil, what term 
would you use to join together these search terms: ecotourism; Brazil?   


A. OR 
B. AND 
C. NOT 
D. NEAR 


 
Q9 
9. Which search will yield the largest set of results?   
 


A.  California AND (Travel OR Tourism)    
B. California AND (Travel OR Tourism) AND gold rush 
C. California AND Travel 
D. California OR Tourism  


 
Q10 
10. You want to find information on the topic of athletics and drug use. Which 
search is the best to start with? 



http://www.csa.com/htbin/dbrng.cgi?username=ucm&access=ucm66&db=philosopher-set-c�

http://uclibs.org/PID/17708�

http://uclibs.org/PID/1980�





 
A. A title search for: Athletes AND Drugs 
B. A keyword search for: Athletes AND Drugs 
C. A journal title search for: Athletes AND Drugs  
D. A subject search for: Athletes AND Drugs 


 
Q11_1. Q11_2, Q11_3, Q11_4 
11. If you use the truncation symbol at the end of politi*, which term(s) will be 
included in your search.    Select each correct answer. 
 


A. politics 
B. apolitical 
C. polite  
D. politicians 


 
Q12_1, Q12_2, Q12_3, Q12_4 
12. You have recently been assigned a research topic.  You need to find 
information on how employees are coached in organizations.  This is your initial 
search which gives you over 1,500 results.  How might you change your search to 
obtain more relevant results?  Select all that apply. 
 
 
Initial Search:  


 
 
 
A.  


 
 
 
B.  


 
 
C. 







 
 
D.  


 
 
Q13 
13. You are researching the topic of recent treatments for cerebral malaria in 
Africa and have over 1000 results.  What would be an appropriate limiter to use? 
 
A. Limit to core clinical journals 
B. Limit to articles by female gender 
C. Limit by date to the last 2 years  
D. Limit to a specific group, Adolescents 13-18 years 
 
Q14a 
14. Which of the following citations looks like it would be most useful for your 
topic on how popular television programs can benefit society?  Type the number 
of the citation. 
 







 
 
Q15 
15. Examine this citation and summary.  Is this article highly relevant for your 
topic on electric cars?   
 
A. Yes 
B. No 
 







 
 
Q16  
16. You are searching for information on the following topic:  Investigate the 
current status of large wages for professional athletes.   Examine the list of 
newspaper articles generated from a search.  Do a minimum of four of these five 
articles look relevant for your topic? 
 
A. Yes 
B. No  
 
 
 


 
 
 
Q17 







17. Examine the citation below.  What type of information source is it? 
 
Self-regulated reading in adulthood. 
Stine-Morrow, Elizabeth A. L.1; Soederberg Miller, Lisa M.2; Gagne, Danielle D.3; 
Hertzog, Christopher4 
Psychology and Aging. Vol 23(1), Mar 2008, pp. 131-153 
 
A.  Newspaper article 
B.  Book chapter 
C.  Poem 
D.  Journal Article  
 
Q18 
18. Examine the citation below.  What type of information source is it? 
 
Memory and suggestibility in the forensic interview. 
Eisen, Mitchell L. (Ed)1; Quas, Jodi A. (Ed); Goodman, Gail S. (Ed) 
Personality and clinical psychology series. Mahwah, NJ, US: Lawrence Erlbaum 
Associates Publishers. (2002) xiii, 481 pp. 
 
A.  Newspaper article 
B.  Book chapter 
C.  Poem 
D.  Journal Article  
 
Q19 
19. Once you have found an article of interest in a database, what would you click 
to see if UC Merced has the article available in full-text?  
 


A. the Print button 
B. the Add to Marked List button 
C. the UC-eLinks button 
D.  the Analyze Results link 


 


 
 
Q20 
20. While searching in a database available from the UC Merced Library, you find a 
reference to an academic journal article, but the full text of the article is not 



http://www-ca4.csa.com/ids70/view_record.php?id=2&recnum=6&log=from_res&SID=751d069217724ebe46a44ebf5745b7a0�

http://www-ca4.csa.com/ids70/p_search_form.php?field=au&query=stine+morrow+elizabeth+a+l&log=literal&SID=751d069217724ebe46a44ebf5745b7a0�

http://www-ca4.csa.com/ids70/p_search_form.php?field=au&query=soederberg+miller+lisa+m&log=literal&SID=751d069217724ebe46a44ebf5745b7a0�

http://www-ca4.csa.com/ids70/p_search_form.php?field=au&query=gagne+danielle+d&log=literal&SID=751d069217724ebe46a44ebf5745b7a0�

http://www-ca4.csa.com/ids70/p_search_form.php?field=au&query=hertzog+christopher&log=literal&SID=751d069217724ebe46a44ebf5745b7a0�





available online at UC Merced.  What service can you use to obtain a copy free of 
charge within a week?   
 


A. the Library’s Interlibrary Loan (ILL) service 
B. a publisher’s in-house production service  
C. Google Book’s Advanced Book Search service  
D. the Internet Public Library’s online help service 


 
 
Q21 
21. Blood is published by the American Society of Hematology.  It is published 
twice a month and started in 1945.  It covers the topics of medical science, 
hematology, biology, biochemistry, cytology and histology and publishes original 
articles.  Articles average around 12 pages and the authors tend to work at 
hospitals and universities. 
 
What type of publication is Blood?   
 


A. Newspaper 
B. Scholarly journal 
C. Trade journal 
D. Popular magazine    


 
Q22 
22. The Arizona Republic is published daily and is owned by The Gannett 
Company, Inc.  It includes brief articles, editorials and pictures.  It is available in 
print and online.  Some of the subject matter includes information on business, 
sports, real estate, movies, travel and fashion.     
What type of publication is The Arizona Republic?  
 


A. Newspaper 
B. Scholarly journal 
C. Trade journal 
D. Popular magazine 


 
Q23_1, Q23_2, Q23_3, Q23_4, Q23_5, Q23_6, Q23_7 
23. Identify which of the following are typical characteristics of a scholarly 
publication.  Select all that apply. 
 


A. ____ Articles have an extensive bibliography 
B. ____ Articles are short in length, averaging 3 to 7 pages 
C. ____ Articles use technical or specialized language 
D. ____ Articles present original research 
E. ____ Articles are written by the publication’s staff 
F. ____ Articles include inflammatory language  
G. ____ Articles include many illustrations 


 
 
 







 
Post-Questionnaire  
 
1. You need to write an 8-10 page paper on a topic.  For each topic, rate it on a 
scale of 1 to 5.   
 
1 – too broad for 8-10 pages;  2 – somewhat broad for 8-10 pages;  3 – just about 
right for 8-10 pages; 4 – somewhat narrow for 8-10 pages;  5 – too narrow for 8-10 
pages 
 
a. To what extent did Napoleon Boneparte’s mother influence his political ambitions? 1 2 
3 4 5 
b. How have the Napoleonic Wars shaped the course of modern history in Europe? 1 2 3 
4 5 
c.. What marketing techniques have contributed to a thriving bottled water industry?  1 2 
3 4 5 
 
 
2. Identify the three key concepts or terms for the following topic.   
Should public employees have the right to strike? 
 


     First Key Term or Concept ______________________ 
     Second Key Term or Concept ______________________ 
     Third Key Term or Concept ______________________ 


 
 


3. You have just been assigned the following research topic:  “Analyze what made 
the hostage rescue of Ingrid Betancourt in Columbia successful”.  Identify the 
best search strategy for your first search.   


A. hostage AND rescue   
B. success AND hostage AND rescue 
C. “Ingrid Betancourt” AND hostage 
D. Betancourt AND hostage AND rescue 
E. Columbia AND hostage AND rescue 
F. Columbia AND hostage AND Betancourt 


 
4. Identify two synonyms or closely related terms for the following word. 
            Vehicle       
a. ________________________  b. ________________________________ 
 
 
5. If you had to write a paper examining the history of inflation problems in 
Zimbabwe, what resource from the library’s database listing would be most 
appropriate to search? 
 
A.  LexisNexis Congressional 
Description: Access to U.S. legislative information, including bills and pending 
legislation, legislative history, hearings, testimony, reports, documents, Congressional 
Record, public laws, etc. 
 







B. JSTOR 
Description: Search by subject or browse full text of more than 500 scholarly journals in 
social sciences, humanities, and sciences, to their earliest issues. Many titles extend as 
far back as the late 19th or early 20th centuries; most recent 3-5 years not included. 
 
C.  Black Drama 
Description: 1850-present. Black Drama contains 908 plays by 171 playwrights, 
together with detailed, fielded information on related productions, theaters, production 
companies, and more. When complete, the collection will include more than 1,200 plays.  
 
D.  Sociological Abstracts 
Description: 1963-present. Abstracts journal articles, monographs, dissertations, 
conference proceedings, other research covering sociology, social work, and related 
social sciences. Also includes selected web resources. 
 
 
6. If you had to write a paper discussing the topic of the legality of capital 
punishment in the United States, which database subject area would you select? 
 


A. American Studies 
B. Anthropology 
C. Political Science 
D. Sociology 


 
7. If you wanted to search for information on mp3 players, what term would you 
use to join together these search terms: “mp3 player”; ipod; “digital audio 
player”.?   


A. OR 
B. AND 
C. NOT 
D. NEAR 


 
 
8.   If you wanted to search for information on presidential augural addresses, 
what term would you use to join together these search terms: presidential; 
“inaugural address”? 


A. OR 
B. AND 
C. NOT 
D. NEAR 


 
 
9. Which search will yield the largest set of results?   


A.  obesity AND (United States OR Canada)  
B. obesity AND (United States OR Canada) AND diabetes 
C. obesity AND diabetes 
D. diabetes OR obesity   


 
 
10. You want to find information on the topic of salmonella and tomatoes. Which 
search is the best to start with? 







A. a journal title search for: salmonella AND tomatoes 
B.  a title search for: salmonella AND tomatoes  
C. a keyword search for: salmonella AND tomatoes 
D. a subject search for: salmonella AND tomatoes 


 
 
11. If you use the truncation symbol at the end of economi *, which term(s) will be 
included in your search.    Select each correct answer. 


A. economy 
B. economics 
C. economical  
D. macroeconomics 


 
12. You have recently been assigned a research topic.  You need to find 
information on how organic products are marketed. This is your initial search 
which gives you over 1,500 results.  How might you change your search to obtain 
more relevant results?  Select all that apply. 
 
Initial Search:  
 


 
 
A. 


 
 
B. 


 
 
C. 


 
 
 
D.  







 
 
13. You are researching the topic of leukemia rates in teenagers and have over 
20,000 results.   What would be an appropriate limiter to use? 
 
A. Limit by date to the last 2 years 
B.  Limit to articles by female gender 
C. Limit to editorials 
D. Limit to a specific group, Adolescents 13-18 years 
 
14. Which of the following citations looks like it would be most useful for your 
topic on the debate of which baseball bats are the best?  Type the number of the 
citation. 
 
 


 
 







15. Examine this citation and summary.  Is this article highly relevant for your 
topic on using ocean tides to generate energy?   
 
A. Yes 
B. No 
 


 


 
 
16. You are searching for information on the growing popularity of ecotourism.  
Examine the list of articles generated from a search.  Do a minimum of four of 
these five articles look relevant for your topic? 
 
A. Yes 
B. No  
 


 
 
17. Examine the citation below.  What type of information source is it? 
 







“Recordings and the Music Business” in Music of the World War II era. Young, William 
H. and Nancy K. Young. Westport, CT: Greenwood Press. (2008) 261pp. 
 
 
A.  Newspaper article 
B.  Book chapter 
C.  Poem 
D.  Journal Article  
 
 
18. Examine the citation below.  What type of information source is it? 
 
External source monitoring in a real-life event: Developmental changes in ability to 
identify source persons. 
Sugimura, Tomoko 
Applied Cognitive Psychology. Vol 22(4), May 2008, pp. 527-539 
 
 
A.  Newspaper article 
B.  Book chapter 
C.  Poem 
D.  Journal Article  
 
 
19. Once you have found an article of interest in a database, what would you click 
to see if UC Merced has the article available in full-text? 


A. the UC-eLinks button 
B. the Add to Marked List button 
C. the Print button 
D.  the Analyze Results link 


 


 
 
20. While searching in a database available from the UC Merced Library, you find a 
reference to an academic journal article, but the full text of the article is not 
available online at UC Merced.  What service can you use to obtain a copy free of 
charge within a week?   
 


A. the Library’s Interlibrary Loan (ILL) service 







B. a publisher’s in-house production service  
C. Google Book’s Advanced Book Search service  
D. the Internet Public Library’s online help service 


 
 
 
21. Time is published by the Time Inc.  It is published weekly and started in 1923.  
It covers a variety of general interest topics from health & medicine to arts & 
entertainment.  It includes essays, quotes, letters, articles, feature stories, 
advertisements and  music, book and film reviews etc.  Most articles are no longer 
then 5 pages. 
 
What type of publication is Time?   


A. Newspaper 
B. Book 
C. Scholarly journal 
D. Trade journal 
E. Popular magazine    


 
 
22. Electrical Engineering started in 1912.  It is published six times a year by 
Springer.  It covers the topics of electrical and electronic engineering, including 
related fields in mathematics and physics, with emphasis on the theory of 
electromagnetic fields, network theory, and electric machine theory.  Articles 
average around 10 pages and the authors tend to work at universities. 
 
What type of publication is Electrical Engineering?   
  


A. Newspaper 
B. Book 
C. Scholarly journal 
D. Trade journal 
E. Popular magazine    


 
23. Identify which of the following are typical characteristics of a scholarly 
publication.  Select all that apply. 


A. ____ Articles have an extensive bibliography 
B. ____ Articles are short in length, averaging 3 to 7 pages 
C. ____ Articles use technical or specialized language 
D. ____ Articles present original research 
E. ____ Articles are written by the publication’s staff 
F. ____ Articles include inflammatory language  
G. ____ Articles include many illustrations 
 
 


Survey 
 


Y or N or Unsure  I found full-text articles through the library’s online databases for my 
final Writing 10 paper. 
 


Y or N or Unsure I ordered one or more articles through the Interlibrary Loan 







Services for my final Writing 10 paper.  
 


Y or N or Unsure I ordered one or more books through the Interlibrary Loan Services 
for my final Writing 10 paper. 
 


Y or N or Unsure I viewed a minimum of one online book available through the UC 
Merced Library for my final Writing 10 paper.   
 


Y or N or Unsure I checked out a minimum of one book from the UC Merced Library 
for my final Writing 10 paper.   
 


Y or N or Unsure I searched Academic Search Complete (EBSCO) for my final 
Writing 10 paper. 
 


Y or N or Unsure I searched Google Scholar for my final Writing 10 paper. 
 


Y or N or Unsure I searched Melvyl (UC catalog) for my final Writing 10 paper. 
 


Y or N or Unsure I did not search any library databases or catalogs for my final 
Writing 10 paper. 
 


Y or N or Unsure I used a web search engine e.g. Google, Yahoo etc. for my final 
Writing 10 paper. 
 


Y or N or N/A (I 
was not required 
to distinguish 
between 
scholarly or 
popular articles.) 


I was able to determine if an article was either scholarly or popular. 
 


Y or N or N/A (I 
was not required 
to distinguish 
between 
scholarly or  
popular articles.) 
 


I used Ulrich’s International Periodicals Directory to determine if an 
article was either scholarly or popular.   
 


Y or N or N/A (I 
was not required 
to distinguish 
between 
scholarly or 
popular articles.) 
 


I referred to the library’s handout on “Distinguishing Between 
Various Periodicals” to determine whether articles were popular or 
scholarly? 
 


Y or N or Unsure I viewed the library’s online tutorial on “Distinguish Between Popular 
and Scholarly Articles” to determine whether articles were popular 
or scholarly? 
 


Y or N or Unsure I used limits in databases (e.g. the limit to peer-reviewed articles) to 
find scholarly information. 
 


Y or N or Unsure During the semester, I examined the bibliography or footnotes of an 
article or book to find references to other information that would be 
useful to me. 
 


Y or N or Unsure I visited a librarian for research help before my final research paper 







was due? 
 


Y or N or Unsure I contacted the library for research help? E.g. text message, phone, 
email, chat etc. 
 


Y or N or Unsure In high school, I received some instruction to help me learn how to 
use the library’s resources. 
 


Y or N or N/A I received library instruction in Writing 1 from Library staff. 
 


Y or N I used RefWorks to create a bibliography for my Writing 10 paper. 
 


Y or N I have attended a RefWorks workshop or class in the library. 
 


Y or N or Unsure I have received additional library instruction from a librarian in at 
least one other class at UC Merced that was not a Writing class. 
 


Y or N  This is my first time taking Writing 10. 
 


Y or N  Which type of library instruction did you receive. 
 - I attended an in-person class on library research for Writing 10. 
(skip logic) 
- I used the online library research tutorials for Writing 10. (skip 
logic) 
- I did not receive library instruction. (skip logic, go to the final 
message) 
 


1 very satisfied; 
2 satisfied; 3 
somewhat 
satisfied; 4 
unsatisfied; 5 
very unsatisfied 
 


On a scale of 1 to 5, how satisfied were you with the face-to-face 
library instruction you received in Writing 10?  
 
If the person answered “I attended an in-person class on library 
research for Writing 10.” 


1 very satisfied; 
2 satisfied; 3 
somewhat 
satisfied; 4 
unsatisfied; 5 
very unsatisfied 
 


On a scale of 1 to 5, how satisfied were you with the online library 
instruction tutorials you used for Writing 10?  
 
If the person answered “I used the online library research tutorials 
for Writing 10.” 


Y or N  I learned some search strategies either through in-class instruction 
on online tutorials and I used at least one of these search strategies 
when finding information for my Writing 10 final assignment.   
 


1 very 
comfortable; 2 
comfortable; 3 
somewhat 
uncomfortable; 4 
uncomfortable; 5 
very 
uncomfortable 
 


On a scale of 1 to 5, how comfortable did you feel using library 
resources before receiving library instruction in Writing 10? 
 


1 very 
comfortable; 2 


On a scale of 1 to 5, how comfortable do you feel using library 
resources after receiving library instruction in Writing 10? 







comfortable; 3 
somewhat 
uncomfortable; 4 
uncomfortable; 5 
very 
uncomfortable 
 


 


1 excellent; 2 
very good; 3 
good; 4 
satisfactory; 5 
poor 
 


On a scale of 1 to 5, how would you rate your research skills before 
receiving library instruction in Writing 10? 
 


1 excellent; 2 
very good; 3 
good; 4 
satisfactory; 5 
poor 
 


On a scale of 1 to 5, how would you rate your research skills after 
receiving library instruction in Writing 10? 
 


1 very satisfied; 
2 satisfied; 3 
somewhat 
satisfied; 4 
unsatisfied; 5 
very unsatisfied 
  


Were you satisfied with the amount of library instruction you 
received through an in-class session OR through online tutorials for 
this Writing 10 research paper assignment? 
 


 







 
 
Writing 10 Final Assignment Rubric 
 
Citation Completeness: 


 The student consistently provides the elements needed to find the information source. 
 The student usually provides the elements needed to find the information source. 
 The student sometimes provides the elements needed to find the information source. 
 The student rarely or never provides the elements needed to find the information source. 


 
Citation Accuracy: 


 The student uses the selected citation styles accurately. 
 The student usually uses the selected citation style accurately. 
 The student sometimes uses the selected citation style accurately. 
 The student rarely or never uses the selected citation style accurately. 


 
 
 
  
____ # of article citations 


____ # of citations available through Library subscriptions (popular) 
_____# of citations available through Library subscriptions (scholarly) 
 


____ # of book citations 
 _____ # available at UC Merced 
 _____ # not available at UC Merced  
 
____ # of “other citations” 
 
____ Total # of citations 
 







Analysis Narrative for UC Merced Library Project 
 


Table 1 displays the group statistics between the first group and the second group. The 
results showed that the second group of student obtained higher scores than the first group. The 
second group scored approximately 2.5 more points than the first group. 
 
 


Table 1:  Group Statistics 
 


 N Mean Std. Deviation Std. Error Mean 
  Group 1 143 23.38 6.048 .506 
  Group 2 126 25.96 6.826 .608 


 
 


Table 2 reports the results from an independent sample t-test. Results from the t-test 
indicate that there is a significant difference between the two groups (p-value = .001). 
 
 


Table 2:  Independent Samples Test 
 


 


Levene's Test 
for Equality of 


Variances t-test for Equality of Means 


F Sig. t df 
Sig.  


(2-tailed) 
Mean 


Difference 
Std. Error 
Difference 


95% 
Confidence 


Interval of the 
Difference 


Lower Upper 
 Equal variances 


assumed 1.402 .237 -3.27 267 .001 -2.57 .785 -4.12 -1.03 


  Equal variances not 
assumed     -3.25 251.71 .001 -2.57 .791 -4.13 -1.01 


 
 
 Finally, Figure 1 displays the size effects between the two groups. A Cohen’s d of .91 
was found. This indicates a large size effect between the two groups. 
 


Figure 1:  Size Effects 
 


Cohen's d 
0.91  


effect-size r 
0.41  


 
 
 However, caution should be used when interpreting these results as many factors may 
have influenced the results. For example, the same instrument was used with both groups. Prior 
knowledge of the instrument could have influenced the results. Second, the testing environment, 







time of day, place of administration, etc. could have been different for both groups, thus 
affecting the results. Finally, group differences based on sampling could have biased the results. 
It is unclear if the same individuals were in both groups and if so whether their test scores 
increased. An experimental design, where the subjects were tracked from first test administration 
to second test administration, would have given more definitive results.  
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Post Questionnaire with Survey Questions 
Spring 2010 
 
1. You need to write an 8-10 page paper on a topic.  For each topic, rate it on a 
scale of 1 to 5.   
 
1 – too broad for 8-10 pages;  2 – somewhat broad for 8-10 pages;  3 – just about 
right for 8-10 pages; 4 – somewhat narrow for 8-10 pages;  5 – too narrow for 8-10 
pages 
 
Q1.a 


a. How is Honda responding to demands for fuel efficient cars? 1 2 3 4 5  
 
Q1.b 


b. Examine how Earthbound Farms produces its organic dried fruit snacks. 1 2 3 4 5  
 
Q1.c 


c. To what extent did Napoleon Boneparte’s mother influence his political ambitions? 
1 2 3 4 5  


 
Q1.d 


d. How have the Napoleonic Wars shaped the course of modern history in Europe? 1 
2 3 4 5  


 
Q1.e 


e. What marketing techniques have contributed to a thriving bottled water industry?  
1 2 3 4 5  


 
 
2. Identify the three key concepts or terms for the following topic: To what extent 
are banks offering credit to college students?  
 
Q2.a   First Key Term or Concept ______________________ 
Q2.b   Second Key Term or Concept ______________________ 
Q2.c   Third Key Term or Concept ______________________ 
 
3. Identify the three key concepts or terms for the following topic.   
Should public employees have the right to strike?  
 
Q3.a     First Key Term or Concept ______________________ 
Q3.b     Second Key Term or Concept ______________________ 
Q3.c  Third Key Term or Concept ______________________ 
 
Q4 
4. You have just been assigned the following research topic:  “Address the ethical 
arguments for and against human cloning research”.   Identify the best search 
strategy for your first search.   


A. cloning AND human embryos 
B. human cloning AND ethics 
C. genetic engineering 
D. argument AND human cloning 
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E. medical ethics AND cloning 
F. human reproductive technology AND issues 


 
Q5 
5.  You have just been assigned the following research topic:  “Analyze China’s current 
position on its use of Internet-filtering software to censor information.”  Identify the best 
search strategy for your first search. 


A. China AND “Internet-filtering software” 
B. China AND firewall AND censorship 
C. China AND freedom AND “human rights” 
D. China AND web AND “human rights” 
E. China AND Internet AND censorship 
F.  “Chinese government” AND censorship AND “free speech” 


 
Q6 
6. Identify two synonyms or closely related terms for the following word. 
            Vehicle       
a. ________________________  b. ________________________________ 
 
Q7 
You have just completed a search for “medicinal marijuana”.  You want to expand your 
search by using other relevant terms.  What other subject term is most closely related to 
your original search? 


A. Marijuana – Therapeutic Use 
B. Marijuana 
C. Cannabis 
D. Government Policy 
E. Medicinal Plants 
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Q8 
5. If you had to write a paper examining how the television has changed 
presidential candidate campaigns, what resource from the library’s database 
listing would be most appropriate to search?  
 
A.  ABELL: Annual Bibliography of English Language and Literature 
Description: 1920-present. Lists monographs, periodical articles, critical editions of 
literary works, book reviews, collections of essays and doctoral dissertations published 
anywhere in the world. 
 
B.  Philosopher's Index 
Description: 1940-present. Indexing and abstracts from books and over 550 journals on 
philosophy and related interdisciplinary fields. 
 
C.  MEDLINE via PubMed 
Description: MEDLINE and genetics databases from the National Library of Medicine. 
 
D.  JSTOR 
Description: Search by subject or browse full text of more than 500 scholarly journals in 
social sciences, humanities, and sciences, to their earliest issues. Many titles extend as 
far back as late 19th or early 20th centuries. 
 
Q9 
9. If you had to write a paper examining recent policy decisions in the United 
States regarding climate changes, what resource from the library’s database 
listing would be most appropriate to search?  
 
A.  LexisNexis Congressional 
Description: Access to U.S. legislative information, including bills and pending 
legislation, legislative history, hearings, testimony, reports, documents, Congressional 
Record, public laws, etc. 
 
 
B. Business Source Complete 
Description: Articles from important scholarly business journals dating back to 1886. 
Includes industry & market research reports, SWOT analyses, over 600 books and more 
than 1,200 journals in the areas of business, marketing, management, finance and 
economics. 
 
C. America: History and Life 
Description: 1964-present. International database for research on all periods of U.S. 
and Canadian history, including very recent years. Includes abstracts of journal articles 
and listings of books and dissertations. 
 
 
D.  Sociological Abstracts 
Description: 1963-present. Abstracts journal articles, monographs, dissertations, 
conference proceedings, other research covering sociology, social work, and related 
social sciences. Also includes selected web resources. 
 
Q10 



http://collections.chadwyck.com/abell/htxview?tem�

http://www.csa.com/htbin/dbrng.cgi?username=ucm&access=ucm66&db=philosopher-set-c�

http://uclibs.org/PID/17708�

http://uclibs.org/PID/1980�
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10. If you had to write a paper discussing how depression is treated, which 
database subject area would you select?  
 


A. Environmental Studies  
B. Anthropology 
C. Biological Sciences  
D. Philosophy 
 


Q11 
11. If you had to write a paper discussing the topic of the legality of capital 
punishment in the United States, which database subject area would you select?  
 


A. American Studies 
B. Anthropology 
C. Sociology 
D. Political Science 


 
 
Q12 
12. If you wanted to search for a topic with several synonyms (e.g. phone, cell 
phone, telephone, flip phone), what word would you use to join the terms or 
phrases together?  
 


A. OR 
B. AND 
C. NOT 
D. NEAR 


 
Q13 
13. If you wanted to search for information on ecotourism in Brazil, what term 
would you use to join together these search terms: ecotourism; Brazil?   


A. OR 
B. AND 
C. NOT 
D. NEAR 


 
Q14 
14.  If you wanted to expand the number of search results, what Boolean operator 
would you use to join together search terms? 


A. OR 
B. AND 
C. NOT 
D. NEAR 


 
Q15 
15. Which search will yield the largest set of results?  
 


A.  California AND (Travel OR Tourism)    
B. California AND (Travel OR Tourism) AND gold rush 
C. California AND Travel 
D. California OR Tourism  
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Q16 
16.  Which search will yield the smallest set of results?   


A.  obesity AND (United States OR Canada)  
B. obesity AND (United States OR Canada) AND diabetes 
C. obesity AND diabetes 
D. diabetes OR obesity   


 
Q17 
17. You want to find information on the topic of athletics and drug use. Which 
search is the best to start with?  
 


A. A title search for: Athletes AND Drugs 
B. A keyword search for: Athletes AND Drugs 
C. A journal title search for: Athletes AND Drugs  
D. A subject search for: Athletes AND Drugs 


 
Q18 
18. If you use the truncation symbol at the end of economi *, which term(s) will be 
included in your search.    Select each correct answer.  


A. economy 
B. economics 
C. economical  
D. macroeconomics 


 
Q19 
19. You have recently been assigned a research topic.  You need to find 
information on how employees are coached in organizations.   
 
This is your initial search which gives you over 1,500 results.  How might you 
change your search, by selecting different fields in which to search, to obtain 
more relevant results?  Select all search strategies that apply.   
 
 
Initial Search:  


 
 
 
A.  
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B.  


 
 
C. 


 
 
D.  


 
 
 
 
Q20 
20. You are researching the topic of recent treatments for cerebral malaria in 
Africa and have over 1000 results.  What would be an appropriate limiter to use?  
 


A. Limit to core clinical journals 
B. Limit to articles by female gender 
C. Limit by date to the last 2 years  
D. Limit to a specific group, Adolescents 13-18 years 


 
 
Q21a 
21. Which of the following citations looks like it would be most useful for your 
topic on how popular television programs can benefit society?  Type the number 
of the citation.  
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Q22 
22. Examine this citation and summary.  Is this article highly relevant for your 
topic on electric cars?  
 
A. Yes 
B. No 
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Q23 
23. Examine this citation and summary.  Is this article highly relevant for your 
topic on using ocean tides to generate energy?  
 
A. Yes 
B. No 
 


 


 
 
Q24  
24. You are searching for information on the following topic:  Investigate the 
current status of large wages for professional athletes.   Examine the list of 
newspaper articles generated from a search.  Do a minimum of four of these five 
articles look relevant for your topic? 
 
A. Yes 
B. No  
 
 
 







 9 


 
 
 
Q25 
25. Examine the citation below.  What type of information source is it? 
 
Self-regulated reading in adulthood. 
Stine-Morrow, Elizabeth A. L.1; Soederberg Miller, Lisa M.2; Gagne, Danielle D.3; 
Hertzog, Christopher4 
Psychology and Aging. Vol 23(1), Mar 2008, pp. 131-153   
 
A.  Poem 
B.  Newspaper article 
C.  Book chapter 
D.  Journal Article  
 
Q26 
26. Examine the citation below.  What type of information source is it? 
 
“Recordings and the Music Business” in Music of the World War II era. Young, William 
H. and Nancy K. Young. Westport, CT: Greenwood Press. (2008) 261pp. 
 
 
A.  Poem 
B.  Newspaper article 
C.  Book chapter 
D.  Journal Article  
 
Q27 



http://www-ca4.csa.com/ids70/view_record.php?id=2&recnum=6&log=from_res&SID=751d069217724ebe46a44ebf5745b7a0�

http://www-ca4.csa.com/ids70/p_search_form.php?field=au&query=stine+morrow+elizabeth+a+l&log=literal&SID=751d069217724ebe46a44ebf5745b7a0�

http://www-ca4.csa.com/ids70/p_search_form.php?field=au&query=soederberg+miller+lisa+m&log=literal&SID=751d069217724ebe46a44ebf5745b7a0�

http://www-ca4.csa.com/ids70/p_search_form.php?field=au&query=gagne+danielle+d&log=literal&SID=751d069217724ebe46a44ebf5745b7a0�

http://www-ca4.csa.com/ids70/p_search_form.php?field=au&query=hertzog+christopher&log=literal&SID=751d069217724ebe46a44ebf5745b7a0�
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27. Examine the citation below.  What type of information source is it?  
 
Memory and suggestibility in the forensic interview. 
Eisen, Mitchell L. (Ed)1; Quas, Jodi A. (Ed); Goodman, Gail S. (Ed) 
Personality and clinical psychology series. Mahwah, NJ, US: Lawrence Erlbaum 
Associates Publishers. (2002) xiii, 481 pp. 
 
A.  Poem 
B.  Newspaper article 
C.  Book chapter 
D.  Journal Article  
 
Q28 
28. Examine the citation below.  What type of information source is it? 
 
External source monitoring in a real-life event: Developmental changes in ability to 
identify source persons. 
Sugimura, Tomoko 
Applied Cognitive Psychology. Vol 22(4), May 2008, pp. 527-539   
 
 
A.  Poem 
B.  Newspaper article 
C.  Book chapter 
D.  Journal Article  
 
 
Q29 
29. Once you have found an article of interest in a database, what would you click 
to see if UC Merced has the article available in full-text?  
 


A. the Print button 
B. the Add to Marked List button 
C. the UC-eLinks button 
D.  the Analyze Results link 
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Q30 
30. While searching in a database available from the UC Merced Library, you find a 
reference to an academic journal article, but the full text of the article is not 
available online at UC Merced.  What service can you use to obtain a copy free of 
charge usually within a week?  
 


A. the Library’s Interlibrary Loan (ILL) service 
B. a publisher’s in-house production service  
C. Google Book’s Advanced Book Search service  
D. the Internet Public Library’s online help service 


 
 
Q31 
31. Blood is published by the American Society of Hematology.  It is published 
twice a month and started in 1945.  It covers the topics of medical science, 
hematology, biology, biochemistry, cytology and histology and publishes original 
articles.  Articles average around 12 pages and the authors tend to work at 
hospitals and universities.  
 
What type of publication is Blood?   
 


A. Newspaper 
B. Scholarly journal 
C. Trade journal 
D. Popular magazine    


 
Q32 
32. The Arizona Republic is published daily and is owned by The Gannett 
Company, Inc.  It includes brief articles, editorials and pictures.  It is available in 
print and online.  Some of the subject matter includes information on business, 
sports, real estate, movies, travel and fashion.     
What type of publication is The Arizona Republic?   
 


A. Newspaper 
B. Scholarly journal 
C. Trade journal 
D. Popular magazine 
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Q33 
33. Identify which of the following are typical characteristics of a scholarly 
publication.  Select all that apply. 
 


A. ____ Articles have an extensive bibliography 
B. ____ Articles are short in length, averaging 3 to 7 pages 
C. ____ Articles include many advertisements  
D. ____ Articles present original research 
E. ____ Articles are written by the publication’s staff 
F. ____ Articles include inflammatory language  
G. ____ Articles use technical or specialized language 
 
 


34. Please identify your school affiliation. 
A. Social Sciences and Humanities (SSHA) 
B. Natural Sciences 
C. Engineering 
D. College 1 (Undeclared) 


 
35. Please indicate your housing status. 


A. Live in student housing 
B. Live off campus 


 
36. Please identify your gender. 


A. Female 
B. Male 
C. Decline to State 


 
 
37. Please indicate your mother’s education level: 


A. no high school  
B. some high school 
C. high school  
D. some college 
E. 2 year diploma 
F. 4 year degree 
G. grad level work 
H. unknown 
I. decline to state 


 
38. Please indicate your father’s education level: 


A. no high school  
B. some high school 
C. high school  
D. some college 
E. 2 year diploma 
F. 4 year degree 
G. grad level work 
H. unknown 
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I. decline to state 
 
39. Did you attend Summer Bridge in 2009? 


A. Yes 
B. No 


 
40. Please indicate your ethnicity. 


A. African-American 
B. Asian Pacific Islander 
C. Hispanic 
D. White 
E. Other 
F. Decline to State 


 
Survey Questions 
 


41. Y or N or Unsure  I found full-text articles through the UC 
Merced Library’s online databases for my 
Writing 10 paper(s). 
 


42. Y or N or Unsure I ordered one or more articles through the 
Interlibrary Loan Services for my Writing 10 
paper(s). 
 


43. Y or N or Unsure I ordered one or more books through the 
Interlibrary Loan Services for my Writing 10 
paper(s). 
 


44. Y or N or Unsure I viewed a minimum of one online book 
available through the UC Merced Library for 
my Writing 10 paper(s). 
 


45. Y or N or Unsure I checked out a minimum of one book from 
the UC Merced Library for my Writing 10 
paper(s). 
 


46. Y or N or Unsure I searched Academic Search Complete 
(EBSCO) for my Writing 10 paper(s). 
 


47. Y or N or Unsure I searched Google Scholar for my Writing 10 
paper(s). 
 


48 Y or N or Unsure I searched Next Generation Melvyl Pilot (UC 
catalog) for my Writing 10 paper(s). 
 


49. Y or N or Unsure I did not search any library databases or 
catalogs for my Writing 10 paper(s). 
 


50. Y or N or Unsure I used a web search engine e.g. Google, 
Yahoo etc. for my Writing 10 paper(s). 
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51. Y or N or N/A (I was not required to 
distinguish between scholarly or 
popular articles.) 


I was able to determine if an article was either 
scholarly or popular. 
 


52. Y or N or N/A (I was not required to 
distinguish between scholarly or  
popular articles.) 
 


I used Ulrich’s International Periodicals 
Directory to determine if an article was either 
scholarly or popular.   
 


53. Y or N or N/A (I was not required to 
distinguish between scholarly or 
popular articles.) 
 


I referred to the library’s handout on 
“Distinguishing Between Various Periodicals” 
to determine whether articles were popular or 
scholarly? 
 


54. Y or N or Unsure I viewed the library’s online tutorial on 
“Distinguish Between Popular and Scholarly 
Articles” to determine whether articles were 
popular or scholarly? 
 


55. Y or N or Unsure I used limits in databases (e.g. the limit to 
peer-reviewed articles) to find scholarly 
information. 
 


56. Y or N or Unsure During the semester, I examined the 
bibliography or footnotes of an article or book 
to find references to other information that 
would be useful to me. 
 


57. Y or N or Unsure I visited a librarian for research help before 
my final research paper was due? 
 


58. Y or N or Unsure I asked for assistance from one of the Roving 
Reference Students Assistants in the library 
(students wearing red shirts) for my Writing 
10 paper(s).  
 


59. Y or N or Unsure I contacted the Library staff for research 
help? E.g. text message, phone, email, chat 
etc. 
 


60. Y or N or Unsure In high school, I received some instruction to 
help me learn how to use the library’s 
resources. 
 


61. Y or N or N/A (I did not take 
Writing1.) 


I received in-person library instruction in 
Writing 1 from Library staff. 
 


62. Y or N I took the iPod Touch Tour and completed the 
follow-up assignment. 
 


63. Y or N I used RefWorks to create a bibliography for 
my Writing 10 paper. 
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64. Y or N I have attended a RefWorks workshop or 
class in the library. 
 


65. Y or N  I emailed myself references from catalogs or 
databases in the format I needed e.g. MLA, 
APA for my Writing 10 paper(s). 


66. Y or N I used a tool, other than RefWorks, to create 
the bibliography for my Writing 10 paper(s). 
(e.g. EndNote, Zotero, EasyBib, iCite etc.) 


67. Y or N or Unsure I have received additional library instruction 
from a librarian in at least one other class at 
UC Merced that was not a Writing class. 
 


68. Y or N  This is my first time taking Writing 10. 
 


69.  Which type of library instruction did you 
receive? 
 A.- I attended an in-person class on library 
research for Writing 10. (skip logic; please 
proceed to question X) 
B.- I used the online library research tutorials 
for Writing 10. (skip logic; please proceed to 
question X) 
C.- I did not receive library instruction. (skip 
logic, go to the final message; please proceed 
to question X) 
 


70. 1 very satisfied; 2 satisfied; 3 
somewhat satisfied; 4 unsatisfied; 5 
very unsatisfied 
 


On a scale of 1 to 5, how satisfied were you 
with the face-to-face library instruction you 
received in Writing 10?  
 
If the person answered “I attended an in-
person class on library research for Writing 
10.” 


71. 1 very satisfied; 2 satisfied; 3 
somewhat satisfied; 4 unsatisfied; 5 
very unsatisfied 
 


On a scale of 1 to 5, how satisfied were you 
with the online library instruction tutorials you 
used for Writing 10?  
 
If the person answered “I used the online 
library research tutorials for Writing 10.” 
 


72. Y or N  I learned some search strategies either 
through in-class instruction or through online 
tutorials and I used at least one of these 
search strategies when finding information for 
my Writing 10 paper(s).   
 


73. 1 very comfortable; 2 comfortable; 3 
somewhat uncomfortable; 4 
uncomfortable; 5 very uncomfortable 
 


On a scale of 1 to 5, how comfortable did you 
feel using library resources before receiving 
library instruction in Writing 10? 
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74. 1 very comfortable; 2 comfortable; 3 
somewhat uncomfortable; 4 
uncomfortable; 5 very uncomfortable 
 


On a scale of 1 to 5, how comfortable do you 
feel using library resources after receiving 
library instruction in Writing 10? 
 


75. 1 excellent; 2 very good; 3 good; 4 
satisfactory; 5 poor 
 


On a scale of 1 to 5, how would you rate your 
research skills before receiving library 
instruction in Writing 10? 
 


76. 1 excellent; 2 very good; 3 good; 4 
satisfactory; 5 poor 
 


On a scale of 1 to 5, how would you rate your 
research skills after receiving library 
instruction in Writing 10? 
 


77. 1 very satisfied; 2 satisfied; 3 
somewhat satisfied; 4 unsatisfied; 5 
very unsatisfied 
  


Were you satisfied with the amount of library 
instruction you received through an in-class 
session OR through online tutorials for your 
Writing 10 paper(s)? 
 


78.  Please comment on why the amount of library 
instruction was or was not the correct amount 
for you.  


79.  Please comment on what aspect of library 
research instruction was most valuable to 
you. 


80.  Please comment on how library research 
instruction could be improved to support 
your research needs. 
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Pre Questionnaire with Survey Questions 
Spring 2010 
 
 
1. You need to write an 8-10 page paper on a topic.  For each topic, rate it on a 
scale of 1 to 5.   
 
1 – too broad for 8-10 pages;  2 – somewhat broad for 8-10 pages;  3 – just about 
right for 8-10 pages; 4 – somewhat narrow for 8-10 pages;  5 – too narrow for 8-10 
pages 
 
Q1.a 


a. How is Honda responding to demands for fuel efficient cars? 1 2 3 4 5  
 
Q1.b 


b. Examine how Earthbound Farms produces its organic dried fruit snacks. 1 2 3 4 5  
 
Q1.c 


c. To what extent did Napoleon Boneparte’s mother influence his political ambitions? 
1 2 3 4 5  


 
Q1.d 


d. How have the Napoleonic Wars shaped the course of modern history in Europe? 1 
2 3 4 5  


 
Q1.e 


e. What marketing techniques have contributed to a thriving bottled water industry?  
1 2 3 4 5  


 
 
2. Identify the three key concepts or terms for the following topic: To what extent 
are banks offering credit to college students?  
 
Q2.a   First Key Term or Concept ______________________ 
Q2.b   Second Key Term or Concept ______________________ 
Q2.c   Third Key Term or Concept ______________________ 
 
3. Identify the three key concepts or terms for the following topic.   
Should public employees have the right to strike?  
 
Q3.a     First Key Term or Concept ______________________ 
Q3.b     Second Key Term or Concept ______________________ 
Q3.c  Third Key Term or Concept ______________________ 
 
 
Q4 
4. You have just been assigned the following research topic:  “Address the ethical 
arguments for and against human cloning research”.   Identify the best search 
strategy for your first search.   


A. cloning AND human embryos 
B. human cloning AND ethics 
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C. genetic engineering 
D. argument AND human cloning 
E. medical ethics AND cloning 
F. human reproductive technology AND issues 


 
Q5 
5.  You have just been assigned the following research topic:  “Analyze China’s current 
position on its use of Internet-filtering software to censor information.”  Identify the best 
search strategy for your first search. 


A. China AND “Internet-filtering software” 
B. China AND firewall AND censorship 
C. China AND freedom AND “human rights” 
D. China AND web AND “human rights” 
E. China AND Internet AND censorship 
F.  “Chinese government” AND censorship AND “free speech” 


 
Q6 
6. Identify two synonyms or closely related terms for the following word. 
            Vehicle       
a. ________________________  b. ________________________________ 
 
Q7 
You have just completed a search for “medicinal marijuana”.  You want to expand your 
search by using other relevant terms.  What other subject term is most closely related to 
your original search? 


A. Marijuana – Therapeutic Use 
B. Marijuana 
C. Cannabis 
D. Government Policy 
E. Medicinal Plants 
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Q8 
5. If you had to write a paper examining how the television has changed 
presidential candidate campaigns, what resource from the library’s database 
listing would be most appropriate to search?  
 
A.  ABELL: Annual Bibliography of English Language and Literature 
Description: 1920-present. Lists monographs, periodical articles, critical editions of 
literary works, book reviews, collections of essays and doctoral dissertations published 
anywhere in the world. 
 
B.  Philosopher's Index 
Description: 1940-present. Indexing and abstracts from books and over 550 journals on 
philosophy and related interdisciplinary fields. 
 
C.  MEDLINE via PubMed 
Description: MEDLINE and genetics databases from the National Library of Medicine. 
 
D.  JSTOR 
Description: Search by subject or browse full text of more than 500 scholarly journals in 
social sciences, humanities, and sciences, to their earliest issues. Many titles extend as 
far back as late 19th or early 20th centuries. 
 
Q9 
9. If you had to write a paper examining recent policy decisions in the United 
States regarding climate changes, what resource from the library’s database 
listing would be most appropriate to search?  
 
A.  LexisNexis Congressional 
Description: Access to U.S. legislative information, including bills and pending 
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legislation, legislative history, hearings, testimony, reports, documents, Congressional 
Record, public laws, etc. 
 
B. Business Source Complete 
Description: Articles from important scholarly business journals dating back to 1886. 
Includes industry & market research reports, SWOT analyses, over 600 books and more 
than 1,200 journals in the areas of business, marketing, management, finance and 
economics. 
 
C. America: History and Life 
Description: 1964-present. International database for research on all periods of U.S. 
and Canadian history, including very recent years. Includes abstracts of journal articles 
and listings of books and dissertations. 
 
 
D.  Sociological Abstracts 
Description: 1963-present. Abstracts journal articles, monographs, dissertations, 
conference proceedings, other research covering sociology, social work, and related 
social sciences. Also includes selected web resources. 
 
Q10 
10. If you had to write a paper discussing how depression is treated, which 
database subject area would you select?  
 


A. Environmental Studies  
B. Anthropology 
C. Biological Sciences  
D. Philosophy 
 


Q11 
11. If you had to write a paper discussing the topic of the legality of capital 
punishment in the United States, which database subject area would you select?  
 


A. American Studies 
B. Anthropology 
C. Sociology 
D. Political Science 


 
 
Q12 
12. If you wanted to search for a topic with several synonyms (e.g. phone, cell 
phone, telephone, flip phone), what word would you use to join the terms or 
phrases together?  
 


A. OR 
B. AND 
C. NOT 
D. NEAR 


 
Q13 
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13. If you wanted to search for information on ecotourism in Brazil, what term 
would you use to join together these search terms: ecotourism; Brazil?   


A. OR 
B. AND 
C. NOT 
D. NEAR 


 
Q14 
14.  If you wanted to expand the number of search results, what Boolean operator 
would you use to join together search terms? 


A. OR 
B. AND 
C. NOT 
D. NEAR 


 
Q15 
15. Which search will yield the largest set of results?  
 


A.  California AND (Travel OR Tourism)    
B. California AND (Travel OR Tourism) AND gold rush 
C. California AND Travel 
D. California OR Tourism  


 
Q16 
16.  Which search will yield the smallest set of results?   


A.  obesity AND (United States OR Canada)  
B. obesity AND (United States OR Canada) AND diabetes 
C. obesity AND diabetes 
D. diabetes OR obesity   


 
Q17 
17. You want to find information on the topic of athletics and drug use. Which 
search is the best to start with?  
 


A. A title search for: Athletes AND Drugs 
B. A keyword search for: Athletes AND Drugs 
C. A journal title search for: Athletes AND Drugs  
D. A subject search for: Athletes AND Drugs 


 
Q18 
18. If you use the truncation symbol at the end of economi *, which term(s) will be 
included in your search.    Select each correct answer.  


A. economy 
B. economics 
C. economical  
D. macroeconomics 


 
Q19 
19. You have recently been assigned a research topic.  You need to find 
information on how employees are coached in organizations.   
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This is your initial search which gives you over 1,500 results.  How might you 
change your search, by selecting different fields in which to search, to obtain 
more relevant results?  Select all search strategies that apply.   
 
 
Initial Search:  


 
 
 
A.  


 
 
 
B.  


 
 
C. 


 
 
D.  


 
 
 
Q20 
20. You are researching the topic of recent treatments for cerebral malaria in 
Africa and have over 1000 results.  What would be an appropriate limiter to use?  
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A. Limit to core clinical journals 
B. Limit to articles by female gender 
C. Limit by date to the last 2 years  
D. Limit to a specific group, Adolescents 13-18 years 


 
Q21a 
21. Which of the following citations looks like it would be most useful for your 
topic on how popular television programs can benefit society?  Type the number 
of the citation.  


 
 
Q22 
22. Examine this citation and summary.  Is this article highly relevant for your 
topic on electric cars?  
 
A. Yes 
B. No 
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Q23 
23. Examine this citation and summary.  Is this article highly relevant for your 
topic on using ocean tides to generate energy?  
 
A. Yes 
B. No 
 


 


 
Q24  
24. You are searching for information on the following topic:  Investigate the 
current status of large wages for professional athletes.   Examine the list of 
newspaper articles generated from a search.  Do a minimum of four of these five 
articles look relevant for your topic? 
 
A. Yes 
B. No  
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Q25 
25. Examine the citation below.  What type of information source is it? 
 
Self-regulated reading in adulthood. 
Stine-Morrow, Elizabeth A. L.1; Soederberg Miller, Lisa M.2; Gagne, Danielle D.3; 
Hertzog, Christopher4 
Psychology and Aging. Vol 23(1), Mar 2008, pp. 131-153   
 
A.  Poem 
B.  Newspaper article 
C.  Book chapter 
D.  Journal Article  
 
Q26 
26. Examine the citation below.  What type of information source is it? 
 
“Recordings and the Music Business” in Music of the World War II era. Young, William 
H. and Nancy K. Young. Westport, CT: Greenwood Press. (2008) 261pp. 
 
 
A.  Poem 
B.  Newspaper article 
C.  Book chapter 
D.  Journal Article  
 
Q27 
27. Examine the citation below.  What type of information source is it?  
 
Memory and suggestibility in the forensic interview. 
Eisen, Mitchell L. (Ed)1; Quas, Jodi A. (Ed); Goodman, Gail S. (Ed) 
Personality and clinical psychology series. Mahwah, NJ, US: Lawrence Erlbaum 
Associates Publishers. (2002) xiii, 481 pp. 
 
A.  Poem 
B.  Newspaper article 
C.  Book chapter 
D.  Journal Article  
 
Q28 
28. Examine the citation below.  What type of information source is it? 
 
External source monitoring in a real-life event: Developmental changes in ability to 
identify source persons. 
Sugimura, Tomoko 
Applied Cognitive Psychology. Vol 22(4), May 2008, pp. 527-539   
 
 
A.  Poem 
B.  Newspaper article 
C.  Book chapter 
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D.  Journal Article  
 
 
Q29 
29. Once you have found an article of interest in a database, what would you click 
to see if UC Merced has the article available in full-text?  
 


A. the Print button 
B. the Add to Marked List button 
C. the UC-eLinks button 
D.  the Analyze Results link 


 


 
 
 
 
Q30 
30. While searching in a database available from the UC Merced Library, you find a 
reference to an academic journal article, but the full text of the article is not 
available online at UC Merced.  What service can you use to obtain a copy free of 
charge usually within a week?  
 


A. the Library’s Interlibrary Loan (ILL) service 
B. a publisher’s in-house production service  
C. Google Book’s Advanced Book Search service  
D. the Internet Public Library’s online help service 


 
 
Q31 
31. Blood is published by the American Society of Hematology.  It is published 
twice a month and started in 1945.  It covers the topics of medical science, 
hematology, biology, biochemistry, cytology and histology and publishes original 
articles.  Articles average around 12 pages and the authors tend to work at 
hospitals and universities.  
 
What type of publication is Blood?   
 


A. Newspaper 
B. Scholarly journal 
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C. Trade journal 
D. Popular magazine    


 
Q32 
32. The Arizona Republic is published daily and is owned by The Gannett 
Company, Inc.  It includes brief articles, editorials and pictures.  It is available in 
print and online.  Some of the subject matter includes information on business, 
sports, real estate, movies, travel and fashion.     
What type of publication is The Arizona Republic?   
 


A. Newspaper 
B. Scholarly journal 
C. Trade journal 
D. Popular magazine 


 
Q33 
33. Identify which of the following are typical characteristics of a scholarly 
publication.  Select all that apply. 
 


A. ____ Articles have an extensive bibliography 
B. ____ Articles are short in length, averaging 3 to 7 pages 
C. ____ Articles use technical or specialized language 
D. ____ Articles include many advertisements 
E. ____ Articles are written by the publication’s staff 
F. ____ Articles include inflammatory language  
G. ____ Articles present original research  
 


 
34. Please identify your school affiliation: 


A. Social Sciences and Humanities (SSHA) 
B. Natural Sciences 
C. Engineering 
D. College 1 (Undeclared) 


 
35. Please indicate your housing status. 


A. Live in student housing 
B. Live off campus 


 
36. Please identify your gender. 


A. Female 
B. Male 
C. Decline to State 


 
 
37. Please indicate your mother’s education level: 


A. no high school  
B. some high school 
C. high school  
D. some college 
E. 2 year diploma 
F. 4 year degree 
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G. grad level work 
H. unknown 
I. decline to state 


 
38. Please indicate your father’s education level: 


A. no high school  
B. some high school 
C. high school  
D. some college 
E. 2 year diploma 
F. 4 year degree 
G. grad level work 
H. unknown 
I. decline to state 


 
39. Did you attend Summer Bridge in 2009? 


A. Yes 
B. No 


 
40. Please indicate your ethnicity. 


A. African-American 
B. Asian Pacific Islander 
C. Hispanic 
D. White 
E. Other 
F. Decline to State 
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The following document contains assessment data: 
 


• Focus Group Summary: April 2010 pgs 1-8 
• Summary of Fall 2009 and Spring 2010 iPod Touch Tour Data pgs. 9-10 
• Results from WRI 1 end-of-class-survey (qualitative), fall 2009 pgs. 11-13  


o additional data (including quantitative) is available in another report 
• Results from Wri 10 end-of-class-survey (quantitative), fall 2009 pgs. 14-16 
• Reference Statistics: spring 2010 pg. 17 
• Roving Reference: spring 2010 pgs. 18-19 


 
Focus Group Summary: April 2010 
Total	  of	  19	  undergraduate	  students	  
	  
Class	  Standing:	  
	   9	  Freshman	  
	   3	  Sophomores	  
	   2	  Juniors	  
	   5	  Seniors	  
Department:	  
	   1	  Undecided	  
	   4	  SSHA	  
	   7	  Engineering	  
	   7	  Natural	  Sciences	  
	  
	  


What	  is	  highly	  valued?	  


When	  students	  were	  asked	  what	  was	  most	  valuable	  about	  the	  UC	  Merced	  Library	  four	  areas	  were	  
most	  prominent:	  laptop	  checkout;	  study	  rooms;	  and	  a	  place	  to	  study/do	  homework	  (quiet	  areas	  
were	  valued);	  and	  online	  resources.	  	  In	  the	  first	  focus	  group	  6	  of	  the	  8	  students	  owned	  a	  laptop.	  	  
The	  majority	  of	  these	  students	  in	  focus	  group	  one	  were	  freshman.	  


Laptops:	  


“the	  laptops	  because	  …	  you	  can	  always	  work	  on	  a	  paper	  here	  and	  its	  useful	  information	  because	  it	  
has	  the	  internet”	  


“I	  also	  agree	  with	  the	  laptop	  system	  because	  if	  you	  don’t	  have	  a	  laptop	  on	  you,	  you	  can	  just	  go	  here	  
and	  borrow	  it	  …”	  


Study	  Rooms	  /	  Study	  Space:	  


“and	  also	  the	  4th	  floor	  is	  a	  quiet	  zone	  so	  that	  a	  really	  good	  place	  to	  study	  if	  you	  can’t	  study	  in	  your	  
dorms	  or	  at	  home”	  


“I	  would	  have	  to	  say	  the	  rooms	  because	  we	  can	  study	  there,	  we	  can	  escape	  there,	  we	  can	  have	  quiet	  
if	  everyone	  else	  is	  talking	  because	  there	  is	  only	  one	  floor	  that	  is	  quiet”	  
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Online	  Resources:	  


“I	  also	  like	  the	  fact	  that	  it’s	  24	  hour	  online	  research	  base	  or	  database	  rather”	  


	  


	  


Is	  there	  enough	  quiet	  space?	  


There	  as	  a	  mixed	  response	  to	  this	  question.	  	  More	  students	  indicated	  that	  there	  was	  enough	  quiet	  
space	  while	  42%	  did	  not	  agree.	  	  Generally	  the	  McFadden	  Willis	  Reading	  Room	  and	  KL460	  were	  
successful	  as	  quiet	  spaces,	  the	  4th	  floor	  in	  general	  was	  not	  always	  quiet.	  	  Students	  especially	  valued	  
the	  collaborative	  work	  rooms	  as	  place	  for	  quiet	  study	  (and	  group	  study.)	  	  	  One	  student	  remarked	  
that	  the	  study	  room	  next	  to	  the	  KL460	  interferes	  with	  the	  quiet	  in	  KL460	  (lack	  of	  soundproofing	  on	  
a	  shared	  wall).	  	  Some	  students	  noted	  that	  it	  can	  be	  especially	  difficult	  to	  find	  a	  quiet	  place	  to	  study	  
during	  exam	  times	  or	  “when	  stuff	  really	  needs	  to	  be	  done”.	  


“during	  finals	  week	  it	  is	  always	  full”	  (referring	  to	  KL460)	  


“No,	  even	  when	  it’s	  finals	  time	  (and	  people	  are	  talking	  on	  the	  4th	  floor),	  what	  power	  do	  I	  have	  to	  tell	  
them	  to	  be	  quiet”	  


Someone	  remarked	  that	  she	  can	  block	  out	  noise	  and	  another	  though	  the	  library	  should	  more	  clearly	  
communicate	  that	  students	  should	  still	  be	  respectful	  of	  others	  by	  not	  blasting	  videos	  on	  their	  
computers	  etc.	  	  	  Overall,	  students	  value	  quiet	  areas	  but	  also	  many	  do	  not	  want	  major	  restrictions.	  	  	  


Investigate:	  


• Sound	  proofing	  between	  collaborative	  study	  room	  next	  to	  KL	  460	  
• Consider	  messaging	  of	  “zones”	  in	  the	  library	  
• Offer	  more	  areas	  or	  collaborative	  work	  rooms	  to	  students	  for	  quiet	  study	  


	  


	  


	  


What	  is	  your	  printing	  experience?	  


Overall,	  there	  has	  been	  an	  improvement	  in	  the	  printing	  experience.	  	  	  Printing	  is	  still	  a	  mixed	  bag	  for	  
some	  students.	  	  One	  student	  remarked	  that	  the	  system	  “works	  beautifully”	  while	  another	  stopped	  
using	  the	  3rd	  floor	  printers	  due	  to	  repeated	  problems.	  	  Some	  students	  seem	  to	  work	  around	  printing	  
issue	  by	  relying	  on	  the	  stand-‐up	  computers	  in	  the	  library	  or	  the	  computer	  labs.	  	  Printing	  from	  these	  
machines	  to	  campus	  printers	  appears	  to	  be	  more	  reliable	  than	  printing	  from	  personal	  or	  library	  
laptops.	  	  If	  students	  want	  to	  print	  Word	  docs	  from	  the	  library	  stand-‐up	  computers	  they	  had	  to	  
convert	  to	  a	  pdf	  document	  first.	  	  	  Students	  wondered	  why	  the	  card	  machine	  was	  in	  KL255	  rather	  
than	  in	  the	  print	  room.	  	  Apparently	  if	  a	  document	  does	  not	  print,	  a	  student	  has	  to	  re-‐send;	  it	  is	  
removed	  from	  the	  print	  queue.	  	  	  
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“printing	  usually	  goes	  well	  with	  me	  but	  a	  couple	  of	  times	  ..	  there	  were	  problems	  with	  the	  printer	  
that	  didn’t	  print”	  


“I’ve	  tried	  hooking	  up	  my	  laptop,	  my	  personal	  laptop,	  to	  just	  the	  printers	  wirelessly	  and	  I	  find	  it	  
confusing	  because	  they	  are	  not	  all	  labeled	  with	  the	  room	  number”	  


“every	  time	  I	  need	  the	  printer	  it	  works	  beautifully	  …	  	  	  I	  trust	  the	  system	  a	  lot”	  


“I	  used	  to	  use	  the	  printer	  on	  the	  3rd	  floor	  ..	  it	  started	  messing	  up	  so	  I	  started	  going	  to	  the	  computer	  
labs	  for	  printing	  …	  so	  I	  just	  stopped	  going	  [to	  the	  3rd	  floor]”	  


Investigate:	  


• What	  are	  the	  printers	  named?	  	  Does	  it	  matter	  for	  students?	  
• Does	  it	  make	  sense	  to	  relocate	  the	  CatCard	  machine	  to	  the	  print	  room?	  
• Can	  IT	  make	  any	  changes	  that	  allow	  a	  print	  job	  to	  still	  be	  retrieved,	  rather	  than	  deleted	  from	  


the	  print	  queue,	  even	  if	  there	  is	  a	  problem	  with	  a	  single	  printer?	  
	  


	  


	  


How	  do	  student	  learn	  about	  Library	  services,	  resources	  etc.?	  


Student	  primarily	  learned	  about	  the	  library	  through	  an	  instruction	  sessions,	  especially	  in	  Writing	  
classes.	  	  	  A	  couple	  freshmen	  learned	  about	  the	  Library	  through	  the	  iPod	  Touch	  Tour.	  	  Many	  students	  
also	  learned	  how	  to	  use	  the	  Library	  through	  WOM	  (word	  of	  mouth).	  	  


“…it	  wasn’t	  until	  after	  my	  Writing	  10	  professor	  took	  us	  here	  to	  start	  our	  research	  project	  that	  we	  
were	  introduced	  into	  the	  actual	  search	  engines	  and	  Next	  Generation	  Melvyl…”	  


“...with	  the	  whole	  printing	  I	  learned	  from	  friends…”	  


“I	  learned	  some	  things	  through	  friends	  but	  I	  then	  had	  to	  take	  the	  iPod	  	  Library	  Tour	  for	  my	  Writing	  
1	  class	  and	  that	  kind	  	  helped	  me	  for	  the	  online	  searching	  and	  stuff	  and	  some	  things	  that	  I	  didn’t	  
know	  that	  we	  could	  get	  from	  checkout.”	  


How	  to	  students	  prefer	  to	  be	  communicated	  with?	  (Q7,	  Q16	  and	  Q17)	  


Though	  students	  tend	  to	  be	  overloaded	  with	  email,	  this	  is	  also	  their	  primary	  form	  of	  
communication.	  	  	  Many	  have	  to	  use	  UCMCROPs	  regularly	  as	  part	  of	  their	  classes.	  Some	  preferred	  
going	  to	  a	  calendar	  to	  view	  events	  rather	  than	  receiving	  emails.	  	  	  Some	  students	  use	  IM	  or	  social	  
networking	  feeds	  but	  this	  was	  minimal	  and	  not	  all	  students	  want	  to	  mix	  social	  and	  academic	  
information.	  	  	  


Investigate:	  


• Consider	  how	  connecting	  library	  resources	  in	  UCMCROPS	  may	  benefit	  students.	  
• Connecting	  to	  VPN	  via	  a	  MAC.	  
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How	  have	  you	  found	  information	  for	  papers/assignments?	  


The	  majority	  of	  students	  were	  assisted	  in	  finding	  information	  for	  papers	  or	  assignments	  through	  
library	  research	  instruction.	  	  Others	  had	  previous	  knowledge	  of	  resources	  from	  high	  school	  or	  
junior	  college.	  	  	  	  Google	  Scholar	  was	  mentioned	  more	  than	  once.	  	  Not	  all	  freshmen	  had	  been	  
required	  to	  find	  outside	  information	  for	  assignments	  and	  research	  expectations	  vary	  on	  class	  
assignments.	  


“I	  used	  to	  use	  JSTOR	  before	  I	  came	  here.	  	  It	  was	  good.	  	  But	  once	  I	  came	  here,	  I	  started	  to	  use	  …	  
Google	  Scholar	  a	  lot	  more.	  	  It	  was	  simpler	  to	  sift	  through	  the	  results	  in	  Google	  than	  it	  was	  in	  JSTOR.”	  


“Well,	  for	  politics	  we	  had	  a	  paper	  due	  recently	  and	  actually	  you	  showed	  up	  and	  showed	  us	  how	  to	  
like	  research	  bills”	  	  (had	  not	  used	  any	  search	  tools	  or	  databases	  before)	  


“	  …	  The	  assignments	  that	  I’ve	  had	  from	  my	  Writing	  1	  class	  it’s	  just	  been	  from	  the	  book	  	  and	  like	  the	  
teacher	  will	  provide	  articles	  …	  I	  haven’t	  really	  had	  to	  look	  that	  much	  into	  it.”	  


	  


	  


What	  do	  you	  wish	  you	  had	  known	  about	  earlier	  re:	  the	  Library?	  


Students	  remarked	  that	  they	  wish	  they	  had	  known	  more	  about	  the	  resources	  available	  to	  them	  and	  
how	  to	  search	  them	  effectively	  and	  how	  to	  connect	  to	  resources	  from	  off-‐campus.	  	  One	  student	  
wanted	  to	  know	  more	  about	  the	  viewing	  room	  and	  policies	  for	  viewing	  films	  for	  class	  e.g.	  
reservation	  info.	  	  	  	  


“If	  I	  had	  known	  about	  these	  …	  search	  engines	  and	  databases	  I	  definitely	  would	  have	  used	  them	  
before	  …	  they	  are	  just	  simpler	  and	  easier	  to	  shift	  through	  a	  lot	  of	  information	  links.”	  


“Definitely	  the	  databases,	  I	  think	  they	  are	  amazing.	  	  When	  you	  go	  through	  all	  of	  them	  and	  you	  look	  
at	  all	  the	  scholarly	  articles	  and	  when	  the	  librarian…	  she	  came	  in	  and	  taught	  us	  how	  to	  actually	  
search	  for	  things	  using	  AND	  or	  OR.	  	  I	  didn’t	  know	  this	  before,	  and	  I	  wish	  I	  had	  would	  have	  before	  if	  
because	  it	  would	  have	  helped	  a	  lot	  like	  searching	  for	  articles	  knowing	  that	  this	  excludes	  it	  or	  this	  
adds.	  	  I	  thought	  that	  was	  really	  important…”	  


Some	  of	  the	  resources	  and	  services	  students	  did	  not	  know	  about	  are	  covered	  in	  the	  iPod	  Touch	  
Library	  Tour.	  	  Having	  more	  freshman	  take	  the	  tour	  may	  help	  to	  bridge	  this	  knowledge	  gap.	  	  


Investigate:	  


• Use	  digital	  signage	  to	  offer	  top	  messages	  to	  students	  during	  the	  first	  month	  of	  school.	  
• Incorporate	  key	  messages	  into	  iPod	  Touch	  tour	  (if	  not	  already	  in	  the	  tour).	  
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How	  could	  the	  Library	  be	  improved	  to	  benefit	  future	  students?	  


Top	  5:	  


(1)	  Many	  students	  believed	  that	  the	  Library	  could	  be	  improved	  by	  extending	  hours	  (58%)	  
especially	  on	  Friday	  nights,	  Saturday	  mornings,	  and	  weekday	  mornings.	  	  Students	  wanted	  access	  to	  
the	  Library	  before	  classes	  started	  at	  7:30	  am.	  	  Students	  especially	  in	  the	  areas	  of	  Engineering	  found	  
weekend	  hours	  too	  limited.	  	  Though	  they	  understood	  why	  hours	  were	  limited	  when	  the	  campuses	  
first	  started,	  many	  perceive	  that	  the	  increased	  in	  the	  study	  body	  numbers	  now	  warrants	  extended	  
hours.	  	  While	  many	  students	  were	  done	  studying	  by	  midnights	  a	  few	  students	  studied	  on	  average	  
until	  1	  or	  2am.	  


(2)	  Students	  suggested	  that	  they	  library	  could	  be	  improved	  by	  offering	  a	  session	  re:	  resources	  
during	  orientation	  or	  CORE.	  	  Though	  students	  wished	  they	  had	  known	  about	  the	  databases	  and	  
resources	  earlier	  and	  suggested	  offering	  workshops	  during	  orientation,	  they	  candidly	  noted	  that	  
they	  would	  not	  have	  attended	  based	  on	  their	  own	  initiative.	  	  	  


(3)	  Students	  were	  in	  favor	  of	  vending	  machines	  in	  the	  library.	  


(4)	  	  Students	  noted	  that	  some	  furniture	  was	  in	  need	  of	  repair	  e.g.	  chairs	  or	  tables	  that	  wobbled.	  


(5)	  Students	  also	  asked	  for	  more	  signage	  asking	  students	  to	  keep	  the	  noise	  down.	  	  Some	  students	  
thought	  the	  library	  should	  be	  more	  forceful	  in	  conveying	  this	  message	  to	  the	  students.	  	  	  


Investigate:	  


• Hours:	  rationale	  for	  hours	  –	  submit	  to	  students	  at	  the	  end	  of	  summer	  
• iPod	  Touch	  Tour:	  work	  with	  Writing	  Program	  to	  increase	  participation	  
• include	  vending	  machines	  in	  library	  –	  in	  progress	  
• repair	  furniture,	  new	  furniture	  –	  in	  progress	  
• messages	  re:	  zones	  of	  library	  –	  discuss	  


	  
	  


Mobile	  Devices:	  


Though	  almost	  half	  of	  the	  students	  had	  phones	  that	  were	  capable	  of	  accessing	  the	  web	  only	  one	  
individual	  used	  it	  to	  access	  the	  web.	  	  This	  individual	  has	  access	  the	  campus	  website	  and	  email	  etc.	  


	  


Personalized	  Home	  Page	  


Personalized	  home	  pages	  were	  only	  used	  by	  a	  single	  participant	  in	  one	  focus	  group.	  	  (This	  was	  
partly	  to	  explore	  is	  iGoogle	  gadgets	  would	  be	  worth	  pursuing.)	  
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LibGuides	  


A	  number	  of	  participants	  had	  used	  a	  LibGuide	  in	  the	  spring	  semester	  and	  found	  it	  useful.	  


“I	  use	  that	  all	  the	  time.”	  


“Everything	  the	  library	  has	  is	  useful.”	  


	  


Tutorials	  


Few	  participants	  knew	  that	  the	  library	  provided	  tutorials	  and	  most	  were	  not	  keen	  on	  using	  
tutorials.	  	  


“I	  understand	  when	  I	  talk	  to	  someone…I	  can’t	  learn	  sometimes	  from	  videos.	  	  I	  would	  rather	  talk	  to	  
people.”	  


“Yeah,	  I	  just	  think	  it	  would	  be	  better	  to	  communicate	  with	  a	  person	  instead	  of	  sitting	  there	  watching	  
a	  video.”	  


“For	  me	  like	  in	  video	  games,	  I	  like	  to	  skip	  the	  tutorial	  and	  just	  go	  straight	  to	  the	  game	  and	  just	  kind	  
of	  figure	  things	  on	  my	  own.”	  	  	  


Positive:	  “it’s	  been	  waiting	  for	  me	  …	  available	  24/7	  made	  my	  life	  a	  lot	  easier”	  


	  


Comments	  on	  Tutorial	  Landing	  Pages:	  


Few	  participants	  found	  any	  tutorial	  landing	  pages	  engaging.	  	  	  Most	  participants	  either	  disliked	  the	  
pages	  or	  were	  indifferent.	  	  Here	  were	  some	  of	  their	  comments:	  


Brown	  University	  Library	  


“getting	  started	  makes	  it	  sound	  like	  so	  much	  work”	  


“actual	  content	  is	  down	  there	  low,	  so	  I’m	  kinda	  confused	  as	  to	  what	  to	  look	  at	  first”	  


Arizona	  State	  


“It	  looks	  really	  well	  organized	  but	  it	  also	  seems	  like	  a	  lot	  of	  information	  at	  once.”	  


“I	  think	  the	  only	  thing	  I	  really	  like	  is	  the	  Ask	  a	  Librarian	  buttons	  …	  I	  can’t	  really	  see	  the	  videos	  I	  
want	  to	  watch.”	  


Lansing	  Community	  College	  Library	  


“You	  can	  see	  all	  the	  videos	  when	  you	  scroll	  on	  there	  …	  it’s	  quick	  and	  simply	  but	  it	  could	  get	  better	  …	  
now	  I	  feel	  like	  there	  is	  not	  enough	  words	  …”	  


“I	  like	  the	  visibility	  but	  at	  the	  same	  time	  I	  feel	  like	  it’s	  too	  bland	  …	  it	  doesn’t	  really	  explain	  what	  else	  
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there	  is”	  	  


“If	  what	  you’re	  going	  to	  see	  isn’t	  exciting	  then	  I	  don’t	  expect	  it	  to	  be	  exciting.	  	  I	  mean	  if	  I’m	  going	  to	  


learn	  how	  to	  research	  then	  I	  don’t	  expect	  Bruce	  Willis	  to	  be	  there.	  	  But	  I	  thought	  ..	  the	  videos	  suited	  ..	  it	  
is	  what	  it	  is	  –it’s	  tutorials.”	  	  	  


UC	  Merced	  Library	  


“I	  like	  the	  fact	  that	  it’s	  simple	  but	  the	  Quick	  links	  seem	  to	  me	  that	  they	  are	  just	  there.”	  [referring	  to	  
the	  tag	  cloud]	  


“I	  feel	  like	  where	  it	  says	  Information	  for	  Students	  and	  Faculty	  and	  stuff	  sticks	  out	  more	  for	  me	  than	  
the	  actual	  page.”	  


“The	  whole	  cloud	  thing;	  Am	  I	  supposed	  to	  focus	  more	  on	  Writing	  10	  modules;	  are	  the	  other	  things	  
not	  important?	  	  That’s	  what	  I	  don’t	  understand	  about	  that.	  	  Why	  are	  some	  things	  crossed	  out?	  	  I	  
don’t	  get	  it.	  	  I	  would	  like	  to	  see	  the	  actual	  tutorials.	  	  I	  kinda	  like	  how	  the	  YouTube	  channel	  had	  it	  and	  
how	  the	  other	  place	  had	  it	  I	  kind	  like	  that	  because	  I	  can	  see	  what	  I’m	  doing	  and	  whether	  it	  interests	  
me	  or	  not	  …”	  [no	  mental	  model	  for	  the	  tag	  cloud]	  


Rutgers	  University	  Libraries	  	  


“it’s	  ugly”	  


“There’s	  too	  many	  words.	  	  I	  don’t	  know	  what	  to	  focus	  on.”	  


“The	  point	  of	  the	  tutorial	  is	  to	  watch	  it,	  not	  to	  read	  about	  it.”	  


Rutgers’	  RIOT	  Tutorial	  (showed	  a	  small	  piece,	  only	  tutorials	  I	  had	  time	  to	  show)	  


Overall,	  there	  were	  positives	  reactions	  to	  this	  tutorial.	  


“I	  like	  it.	  	  It’s	  funny.”	  


“It	  seemed	  interesting.	  	  It	  got	  my	  attention.”	  


“I	  thought	  it	  was	  good	  because	  …	  you’re	  not	  just	  sitting	  there	  and	  watching	  someone	  talk	  but	  you’re	  
going	  to	  teach	  three	  students	  how	  to	  do	  stuff.”	  


“It	  looked	  like	  a	  tutorial	  for	  kids	  …	  in	  a	  good	  way.”	  


In	  constructing	  a	  tutorial	  landing	  page	  we	  should	  consider	  the	  following:	  


• Achieve	  a	  balance	  between	  text	  and	  graphics	  
• Achieve	  a	  balance	  between	  explaining	  what	  the	  tutorials	  offers	  without	  information	  


overload	  
• Engage	  the	  user	  with	  graphics	  
• Minimize	  the	  scrolling	  on	  the	  page	  
• Keep	  links,	  tutorials	  near	  the	  top	  of	  the	  screen	  
• Help	  the	  user	  know	  where	  to	  focus	  his/her	  attention	  
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Based	  on	  other	  information	  gleaned	  from	  the	  focus	  group,	  tutorials	  are	  best	  integrated	  in	  classes,	  
LibGuides	  etc.	  	  	  
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Summary of Fall 2009 and Spring 2010 iPod Touch Tour Data 


Based on web assignment submissions 


• 372 students submitted the follow-up assignment to the iPod Touch Library Tour as part of 
Writing 1 in Fall 2009 & Spring 2010 


• 74.3% of Writing 1 sections participated (26 of 35 Writing 1 sections) 
• 57.8% of enrolled Writing 1 students participated (372 students of 644 enrolled) 


 


Preferred Way of Contacting Us: 


• 55.9 % - Chat 208  
• 15.3% - Research Support Program 57  
• 13.7 % - Email 51  
• 8.6% - Text Messaging 32  
• 4.8% Phone 18  
• 1.6% Facebook 6  


 


Scoring: 


• 14.2% - Perfect 53  
• 63.7% - High 237  
• 18.3% - Medium 68   
• 3.5% - Low 13 
• 0.3% - Zero 1  


 


78.0% received a high or perfect score  


Scoring:  


Perfect 
9 out of 
9  


High 7 or 8 /9  


Med 5 or 6 /9  


Low 4 or more wrong 


	  


Combined Questions: 


Fall 2009 


• If I still have questions about the library or just need clarification on what is availible to me, 
who can I ask for help? 


• How many copies can we make? 
• If there is an open room on any floor without people in it, are we free to enter and study there? 
• No, I do not currently have any questions about the library. 
• No, I do not currently have any questions about the library. 
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• HOW to return a book of interlibrary loan 
• what would happen if i didnt return an item by the time it is due? 
• where do i go to get one on one tutor help? 
• Who is the one who takes care of the Kooligan Library? 
• How are you doing? 
• Where the librarian come from? 
• how long can a student check out a book for? 
• how can i search for articles related to health issues? 
• Can we access all the books and resources from the library from outside the library? 
• can we bring pizza to the libary as we watch a movie/study?  
• why dont the ipods have internet? 
• Do you have to have a group to reserve a room in the Library? 
• Will it be expanding anytime soon? 
• Is the library open the 24 hours. 
• Why isnt the elevator working passed 6pm? 
• the FAQs is really hard to use 
• Are there any openings next year? 
• I wish more people would check out  more books 
• Can it be possible to buy the books of the library upon request? 
• What is the capacity for the entire building? 
• Can u make the printers in the library actually work? 
• Does the library also have a collection of geologic maps? 


 


Spring 2010 


• Is there any japanese manga/ graphic novels in the library? 
• If the library allows food and drink, why not have vending machines that accept CAT Card 


payment available for students having study parties? 
• Is it true that the library used to be the only area where students had classes when UC Merced 


first opened up? 
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Results from WRI 1, fall 2009 
Library questions in end-of-class survey (based on qualitative data) 
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WRI 10 – fall 2009 
Library questions in end-of-class survey 
(# of respondents is not provided) 
 
In fall 2009, 45.2% of Writing 10 students received library instruction.   
 
 


 
 
Based on self evaluation, Writing 10 students rated their ability to identify valuable search 
tools to find information for an assignment to use effective search strategies to find relevant 
information for an assignment both at the beginning and end of Writing 10.  Very poor and 
poor rates selected by students at the beginning of Writing 10 dropped significantly by the 
end of Writing 10.   
 
Only 24.7% of students ranked their ability to identify valuable search tool to find information 
for an assignment as very good or excellent at the beginning of Writing 10 while 48.7% of 
students ranked their research skills as very good or excellent at the end of Writing 10. 
 
Only 26.6% of students ranked their ability to use effective search strategies to find 
information for an assignment as very good or excellent at the beginning of Writing 10 while 
46.1% of students ranked their research skills as very good or excellent at the end of Writing 
10. 
 
Following library instruction in Writing 10, 58.3% of students indicated that they were able to 
successfully locate search tools to search for information.  Of the respondents, 12.5% were 
unsure about their ability while 7.6% disagreed or strongly disagreed with their ability to 
successfully locate search tools.  [23.1% of them selected n/a since they did not receive 
library instruction]. 
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In addition, 51% of students indicated that they used one or more search strategies 
introduced through library instruction in WRI 10 to successfully locate relevant information to 
complete their assignments. Of the respondents, 15.1% were uncertain if they had used 
search strategies from class while 7.6% disagree or strongly disagreed indicating that they 
did not employ search strategies introduced in library research instruction.  [23.4% of 
students selected n/a since they did not received library instruction in Writing 10.] 
 
 
 % of WRI Students who 


received library 
instruction (fall 2009), in 
person or tutorials 


     


Yes 45.2      
No 51.9      
 %      
       
 Identify valuable search 


tools (databases, catalogs 
etc.)  to find information for 
an assignment. 
 


     


before 8.7 16.0 28.2 23.7 12.2 8.0 
after 11.5 37.2 30.4 11.2 3.5 2.2 
 excellent very good good fair poor  very poor 
       
 Use effective search 


strategies (controlled 
vocabulary, truncation, 
Boolean operators, etc.) to 
find relevant information for 
an assignment.  


     


before 6.7 19.9 24.7 24.4 12.5 6.7 
after 13.1 33.0 29.8 13.8 4.2 2.6 
 excellent very good good fair poor  very poor 
       
       
 Following library 


instruction in WRI 10, I 
was able to 
successfully locate 
search tools 
(databases, catalogs 
etc.)  to search for 
information. 


     


strongly 
agree 


23.4      


agree 34.9      
uncertain 12.5      
disagree 2.6      
strongly 
disagree 


1.0      


not 23.1      
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applicable (I 
did not 
receive 
library 
instruction 
in WRI 10) 
 %      
       
 I used one or more 


search strategies 
(controlled vocabulary, 
truncation, Boolean 
operators, etc.) 
introduced through 
library instruction in 
WRI 10 to successfully 
locate relevant 
information to 
complete my 
assignment(s). 


     


strongly 
agree 


20.2      


agree 30.8      
uncertain 15.1      
disagree 5.4      
strongly 
disagree 


2.2      


not 
applicable (I 
did not 
receive 
library 
instruction 
in WRI 10) 


23.4      
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Reference Statistics: spring 2010 


Spring 2010 
* Total: 82 
In-person drop-in 28 
in-person, scheduled 28 
Email 23 
not identified 3 
* does not include 24/7 Chat, 
text messaging, or roving 
ref.)  


 


Legal, political sciences,  management, economics, science & religion, empirical studies (psychology), 
history, Central Valley (sociology),  anthropology, medical, biology (genetics), education, original 
research articles, statistics, data sets, opening ebooks, images,  citations/Refworks  
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Roving Reference: spring 2010 
January 19th to May 14th  
 
Over the course of 130 roving reference shifts, our six roving reference students answered 417 
questions.  The questions break down into the amount of time they took to answer: 


• 230 (< 1 minute),55.2% 
• 133 (2-5 minutes), 31.9% 
• 44 (6- 15 min.), 10.6% 
• 9 (16-30 min.), 2.2% 
• 1 (30+ min.), 0.2% 


 


Similarity in the breakdown of length of time to answer questions when compared to fall 2009. 


Average of 3.2 questions answered per shift. 


Average of 1.6 questions per hour (if each shift is 2 hours, not all shifts have been ~260 hours) 


This is lower than last semester which had an average of 2.7 questions per hour. 


The types of questions asked most often of the roving reference students involved questions re: 


• Location of materials (69 of 130 shifts, 53.7% of shifts) 
• Printing/printers (40 of 130 shifts, 30.7% of shifts) 
• Finding a known item (33 of 130 shifts, 25.4% of shifts) 
•  


The same three areas were in the “top three list” last semester though printing dropped to second 
instead of first. 


2. Please indicate the types of questions you were asked. Select all that apply during your 
shift. I was asked questions concerning... ordering from asked during the most shifts to the least 
shifts 


• Printing / printers (e.g. Can you help me print?) 40 of 130 shifts  
• Location of materials (e.g. Where are the DVDs?)  69 of 130 shifts 
• Finding known information (e.g. I need help finding a book called...) 33 of 130 shifts 
• Finding topical information (e.g. I need help finding articles on Hmong traditions.) 30 of 130 


shifts 
• Other (write in below) 32 of 130 shifts 
• Location of specific rooms or spaces (e.g. Can you tell where the McFadden-Willis Reading 


room is located?) 25 of 130 shifts 
• Technology based question (may included VPN) (e.g. I can’t get on the wireless. Can you 


help?) 22 of 130 shifts 
• Using a search tool e.g. catalog, database (e.g. How do I limit to peer-reviewed articles in this 


database?) 14 of 130 shifts 
• RefWorks (e.g. Can you show me how to export a citation to RefWorks?) 7 of 130 shifts 
• Location of events (e.g. Can you tell me where the Wilma McDaniel event is?) 4 of 130 shifts 
• Noise comments / questions 0 of 130 shifts 


 


4. Of all the questions I answered, ________ were asked while I was roving.  
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None 


Some 


Many 


All 


Part way during the semester, I asked students to respond to a question about how many questions 
were answered while roving.  They could choose from these responses: none, some, many, or all. 


77 shifts  


• 43 none 55.9% of the shifts 
• 9 some 11.7% of the shifts 
• 1 many 1.3% of the shifts 
• 24 all 31.2% of the shifts 


 
• none 55.8% (43) 
• Combining some – all 44.6% (34) 


 


Types of Other Questions – Summary: 


• What does the red shirt mean?  
• Submitting a lost and found item / locating 
• ILL inc. what is the library card number?  
• Asked if I could help them with their cell phone, unable to help 
• Asking if we carry textbooks 
• Asked how many questions we get on a typical day. 
• Asking for help with the Audio-Visual Room bookings. 
• I had a patron asking for materials relating to YBCO superconducting wires.  I was able to find 


articles relating to this subject on e-links. 
• Using self-checkout 
• Asked about the candy  
• Connecting to the wireless  
• Printing inc. students to turn large schematics into regular 8.5 by 11 paper  
• CatCard Machine help 
• Finding resources for WRI 100, topic of sexual abuse 
• CatTracks schedule 
• Room reservations 
• # of DVDs an individual can check out  
• Who is in charge of the fish tank (grad student project). 
• Placing hold on a book 
• Library account questions (renewing, checking due dates) 
• Looking to check out calculators 


	  


Thank you so much for the opportunity to be part of the Roving Reference team. I learned many skills 
that will help me in my professional and academic career and had so much fun helping our library 
patrons. I will miss the library very much! 


	  








Assessing Library Services, Resources & Space 
Survey and Focus Groups with Graduating Students – Spring 2009 
 
In March 2009 the UC Merced Library launched a survey, facilitated by Institutional Planning & Analysis, to undergrad and graduate 
students scheduled to graduate between May and December 2009.  The intent of the survey was to determine how and to what 
extent students used the library and their level of satisfaction with the library (space, resources, and services).  Those students who 
completed the survey (59 total) were asked if they would be willing to be contacted to participate in a follow-up focus group.  From 
these volunteers and some additional recruits, we conducted four focus groups in April 2009 using a moderator from the campus’s 
Center for Teaching and Research Excellence (CRTE).  Two of the focus groups consisted of graduating students who already 
worked at the library (7 and 9 participants) and the two remaining focus groups consisted of graduating students who did not work at 
the library (6 and 8 participants).  As a result of the survey and focus group findings, we have outlined the primary strengths and 
areas of concern brought to the library’s attention and have outlined actions in response to these findings. 
 
Key Findings: 
 
Section A: 
What Are We Doing Right? 
 
1. We are providing a quality collection that students are using for their academic work. 
Students recognized the valuable resources provided by the library and favorably referred to the availability and usefulness of the 
databases, journals, and articles available to them. 
 
 
Quotes: 


• “The databases provided me with valuable resources for several projects.” 
• “great amount of peer-reviewed journals” 
• “The databases have been very helpful for my research projects.  I felt confident in finding what I needed in order to write my 


papers.” 
• “The library resources are really excellent here.” 
• "I love the online databases…. That's probably my favorite service that they offer."   
 


 
Context/Background:  The Library does offer a robust collection of resources to the UC Merced community in support of the 
academic offerings and research needs.   As a University of California library, the UC Merced Library is able to leverage its financial 
resources to gain access to the wide range of electronic information resources licensed by the California Digital Library on behalf of 
all the UC libraries and listed in the following table.  In addition to electronic resources, the library has access through Interlibrary 
Loan to the 35 million volumes that comprise the UC print collection.  On the local level, the library continues to build an online, print 
and DVD collection in support of instruction and research. 
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Action:   


• To the extent allowed by the availability of funds, the library will continue to participate in CDL consortial licenses for 
electronic resources.  The library will also continue to the best of its ability to purchase print books through its approval plan 
and to respond to faculty requests for books, online journals and DVDs. (Ongoing) 


 
Note: Particularly in the focus groups, student expressed some frustration at the difficulty of using databases and noted that they like 
the ease of a search engine such as Google Scholar.  At least one individual expressed difficulty identifying appropriate search tools. 
 
Action:  


• We have tagged recommended databases with a star icon in an effort to explicitly highlight some of the databases that may 
be of most interest to our library users.  For example on the General Engineering page, the icon draws attention to seven of 
the databases from a list of 17. http://ucmercedlibrary.info/dblistmain.html?subject=e_general_databases (Completed) 


 
• In our database listing, we have included links to subsets of databases based on assignment requirements.  These subset 


options limit a search to a specific number of resources within a database and can direct students to a group of acceptable 
resources for a specific course or assignment. (Completed) 


o Selected Political Science Sources (from Academic Search Complete) 
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o Selected Science News Sources (from Academic Search Complete) 
o Selected Magazine Sources (from Academic Search Complete) 


 
 
2. We are providing a versatile and welcoming physical space that meets multiple needs. 
Students like the physical space and its ability to meet various needs.  Several noted that they use it for quiet and group study and 
view the facility as a welcoming, aesthetically appealing and relaxed environment which allows food and drink. 
 
 
Quotes: 


• “The library is the only place I can really sit down and focus and work on important things because it has few distractions and 
allows me to get what I need to get done.” 


• “The study areas provided a very welcoming environment for students to study. I loved how the library is so well lit and open 
with large tables.” 


• “I see the library is this kind of central important building in my academic experience." 
• "the library does help me focus and get away from people" 


 
 
Context/Background:  The UC Merced Library provides spaces to support a variety of activities, not all compatible with each other 
but all valid uses of library space. The library’s first floor provides a student-union atmosphere for eating and socializing, but the 
space is used for study as well. The upper floors provide collaborative workrooms for group study; these rooms are in high demand 
and are in use from opening until closing when classes are in session. Throughout the library, traditional library tables are used for 
individual study but are also used by groups working on projects or studying together. The soft-seating areas are used in ways 
similar to the table, with student re-arranging the soft seating to meet their needs. The library also provides spacious carrels for 
individual study.  
 
Action:   


• We will continue to provide a space that serves multiple purposes.  We are aware that both study and social places are 
needed for students on campus.  Our goal is to provide that balance to serve as many student needs as possible while 
ensuring that students’ academic needs are met.  (Ongoing) 


 
Note: Though students made many positive comments concerning library space a number of other students found it too noisy to 
study and wished for more collaborative study space.  *See Section B #1.  
 
3. We are providing valuable services. 
Students appreciate several services available in the library particularly the loaner laptops program, Interlibrary loan, and printing 
capability. 
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Quotes: 


• “The ILL service was especially helpful since I was able to request whatever books/journal articles I could find.” 
• “laptop rentals and ILL were the best resources used.” 
• "I think that's [the laptop program's] genius." 
• "I think that's [ILL's] really important because then it doesn't limit me to what I can … use in my research." 
• “I value … printing access even from my own computer.” 
 


 
Context/Background:  The UC Merced Library opened in 2005 with 200 laptops available to users for a 4 hour loan period.   The 
Library provided this service as a means for students to access the library resources though students have also used this for 
additional purposes due to the full productivity suite of software.   
 
The Interlibrary Loan service has also been extremely popular for many users.  Students, faculty, and staff can request items not 
available locally for no additional charge.  Many items are borrowed from other UC campuses though items are also brought in from 
libraries around the world.   
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In addition, users have been able to print in the library by connecting through the campus’ UCMGlobal Print Queue and sending print 
jobs to one of three printers available in the library or to another printer on campus. 
 
Action:  


• Laptops continue to be available for checkout.  However, due to the growing student population coupled with a limited number 
of laptops available, we expect that some students will not always have a laptop available to them for checkout.  Interestingly, 
our student assistant workers voiced the strongest support for the laptop service.  At the same time, our circulation statistics 
show a decline in laptop circulation per student which could indicate less demand for this service, but it could also indicate 
that laptops are not as readily available to students who want them since the number of laptops in circulation has declined 
since 2005/2006 due to equipment attrition and need for more laptops for library instruction. We will continue to evaluate the 
needs of students and priorities for library services to determine the long-range plans for this program. (Ongoing)   
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Action:  


• The Interlibrary Loan service continues to be a valuable service with the number of requests growing each year.  The library 
will continue to provide this service and more staffing hours will be available for ILL in August 2009.  (Ongoing & In Progress) 


 
• Though many users noted that they used this service heavily, others were unaware that they could request resources.  As a 


result, library staff will continue to make users aware of this service through instruction opportunities, orientation 
presentations, and communication tools e.g. digital signage.  (Ongoing & In Progress) 


 
• Continue to improve printing capabilities.  Though students expressed an appreciation for print services in the library, there 


were also numerous comments regarding its lack of reliability.  *See Section B#2 below. (In Progress) 
 
4. We are providing friendly, courteous assistance to our users.  
Students made several comments positive comments regarding the willing and helpful assistance they received. 
 
Quotes: 


• “I also appreciated the willingness of the librarians in helping me learn how to use the online resources.” 
• “Very professional / Very helpful." 
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Context/Background:  Everyday users of the library will interact most often with our student assistants and occasionally 
paraprofessional staff at the main service points (Helpdesk, 1st floor and Library Services Desk, 2nd floor).  We rely heavily on our 
student assistants to provide strong customer service.  Users are most likely to interact with the librarians during an instruction 
session, orientation program, research consultation appointment, virtual chat session, or involvement in a special research project. 
 


 
 
On the survey portion, we scored more highly on providing friendly, courteous assistance than we did on providing knowledgeable 
assistance.  However, we did receive extremely positive comments from individuals who had visited librarians for research help.   
 
Action:  


• We are revising portions of our student assistant training this summer 2009 to support their knowledge and skills to provide 
excellent customer service.  (In Progress) 


 
• The librarians will continue to be very involved in summer orientations.  This is an opportunity to introduce incoming students 


to library staff and services.  (Ongoing) 
 


• Librarians are making the process of transferring research related questions to librarians easier and more explicit for our 
student assistants through training and technology (e.g. walkie talkies). (In Progress)  
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• In fall 2009, the librarians are training some student library assistants to offer roving reference assistance to Library users in 


an effort to increase both the level and visibility of research help available to the library users. (In Progress) 
 


• To raise awareness of the librarians and the services they offer, we are going to profile our staff on the digital signage and on 
the website more prominently for fall 09.  (In Progress)  


 
 
Section B: 
What Needs Improvement? 
 
1. Students expressed that there was not enough available quiet study space. 
Even though many students indicated that they did use the library for quiet study space and found this valuable, many others found it 
too noisy for quiet study and wanted quiet to be enforced at least in designated areas.  Some individuals thought the noise was 
merely cumulative while others thought individuals were sometimes just disrespectful of others’ needs.  Yet, we also heard that 
students liked having both social and study spaces available.  Some of the noise was also attributed to the tours that take place in 
the library.   
 
 
Quotes: 


• "UC Merced doesn't have a floor where you can listen to music and talk with your friends, and another floor for people who do 
want quiet to study." 


• "during the week like on a Monday or Tuesday, it's not someplace I would come to study" 
• "It just gets frustrating when you're trying to crank out a paper or something and people just don't respect that." 
• “Make people shut up in the library so that we can actually focus and study.” 
• “Controlling the amount of idle chatter and noise that occurs throughout the library.  It is distracting and not conducive to the 


studying environment.” 
• “The library needs to be more quiet hands down. Considering the acoustics of the building...noise from the second floor 


travels all the way up to the fourth and it is sometimes very distracting.” 
• “keeping the noise down would be better, there are times when some students get loud and library staff can not be found to 


quite [sic] the noise” 
 
 
Context/Background:  The library opened its doors in September 2005 to approximately ~875 students.  The small number of 
students made it easy for them to find a quiet or collaborative place to study in the library.  Since that time, the student population 
has steadily grown while the number of seats and collaborative work rooms in the library has remained the same.  In light of this 
growth, noise has increasingly become an issue even though students appreciate the relaxed atmosphere of the library and its 
versatility to accommodate both study and social space.  The graph below shows increased density/occupancy during final exam 
week from spring 2006 through fall 2008.   
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Action:   


• Due to the number and intensity of the noise complaints, the need to support academic endeavors, and the growing student 
population, the library is designating areas of the 4th floor for quiet or silent study. (In Progress) 


 
o KL 460 is being converted to a silent study room.  
o McFadden-Willis reading room is being designated as a silent study room.  
o Signage will be added in the elevators on the internal staircase, outside McFadden and on digital displays to make 


users aware of this change and expectation.   
 


• Library staff has consulted with Student Affairs staff to more effectively manage tours of the library building to prevent noisy 
interruptions and to preserve the quiet study zone of the 4th floor. Implementation will be monitored.  (In Progress)   


 
• In fall 09, student assistants will sweep the library every hour in the evening.  Part of their duties will be to monitor noise on 


the 4th floor.  If students find that individuals are not treating the 4th floor as a quiet study area, they can ask for assistance at 
the 2nd floor Library Services Desk. (In Progress) 
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2. Students noted that they like the ability to print in the library but that the service is notoriously unreliable. 
 
 
Quotes: 


• “improve printing troubleshooting instead of juggling the problem between the help desk and IT” 
• "printing. And their difficulties. Equals doom" 
• "Any odd day of the week you might be lucky and the printers will be working." 
• "Low on paper and low on ink all the time." 
• “Make the UCM Global Print usable. Most times the laptops won't access the print network or do so with great difficulty. Also 


get better copier/printers...the Xerox is hard to use and breaks down too much.” 
• “The printers in all the floors of the library are HIGHLY unreliable.” 
 


 
Context/Background: 
Printing services available in the library are provided through administrative services on campus.  To date, printers have been 
located on each floor of the library (Rooms 299, 399 and 499).  Students send print jobs via UCM Global Print and retrieve those 
print jobs using their CatCard.  Though the library has limited control over the printing services, library staff are often asked to 
respond to printing questions and concerns.  Overall, printing has been a valued yet unreliable service.     
 
Action:  


• Library staff has met with key players on campus to take steps to resolve printing unreliability.  The two black and white 
printers will be replaced.  All printers (2 black & white and 1 color) will be moved to room 369.  If one printer is malfunctioning, 
a student can retrieve the print job from another printer in the same room rather than moving to another floor.  (In Progress) 


 
• Student assistants will be provided with more explicit training in how to best respond to printing questions and how to perform 


basic troubleshooting. (In Progress) 
 
3. Students noted that they liked the collaborative study rooms but that it was almost impossible to ever find one available.  
They also thought a minimum of two individuals should occupy a collaborative study room.  
 
 
Quotes: 


• “Have the study rooms by reservation or enforce a minimum of two people in the room” 
• "it drives me absolutely insane when I'm with a group of people and we want to go in the room and every single room on the 


floor only has one student in it" 
• "I think there should be at least two or three people reserving." 
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Context/Background: 
To date, the collaborative work rooms have been made available on a first come, first served basis with no time limit or minimum 
occupancy.  They have been very popular and are rarely empty during fall and spring semesters.   
 
Action:  


• In an effort to share collaborative work room space more equitably, the library is collaborating with the campus Information 
Technology department to implement an online room reservation system which would allow students to reserve a 
collaborative study room in advance for a maximum number of hours per day and with a minimum number of individuals.  (In 
Progress) 


 
As noted by one participant, it is possible that individuals are using a collaborative work room to escape the noise.  In this way, the 
noise complaints and the collaborative work room issue may be related.  Library staff is working to create more areas for quiet study 
so individuals can have suitable areas for individual work.  Beginning in fall 2009, the fourth floor will be designated as a quiet zone 
so that those who need to study or read without distractions have a refuge. One seminar room on the fourth floor will be designated 
as a silent study area.  *See Section B#1 for details. (In Progress)   
 
4. Students expressed a desire for more print books in the collection.  This sentiment surfaced in the survey but did not 
receive the same attention in the focus groups.   
 
 
Quotes: 
“needs more books in the library rather than just having a plethora of them online” 
“Have a larger selection of books and novels” 
“WE NEED MORE BOOKS!!! I had to request Interlibrary Loan materials several times while here because we don’t have many 
books.” 
 
 
Background/Context: 
The library has approximately 78,000 items (e.g. books, DVDs) in its collection which represents a small portion of the total collection 
available to UC Merced students, faculty and staff.  The majority of the library collection is available online: 540,000 online books, 
22,400 online journals, 300 databases etc. and the UC Merced community benefits from the larger UC collection.  Arguably print 
books have an appeal to many, yet online resources also have the distinct advantage of increased access via the internet whether on 
or off the campus network.  While books circulated 8,817 times during fiscal year 2008-2009, there were over 5,000 full-text article 
downloads for a single online journal, Science, in 2008 which speaks to the popularity and use of online resources. 
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UC Merced continues to grow its print collection with 17,610 additions last year (08/09).  For 2008-2009, approximately 50% of the 
total library budget was spent on collections.  Yet with continuing fiscal restraints, new additions to the print collection will not grow 
significantly in the coming years.  However, the larger local collection will continue to grow in support of UC Merced instruction and 
research.   
 
Action:  


• Increase communication of new titles that are available to the UC Merced community. (In Progress) 
 


• Continue to leverage our UC ties to bring students the resources they need to support their academic success.  We are 
committed to providing Interlibrary Loan services to share resources so that users can request and receive items that may not 
be available at UC Merced or not held in a user’s preferred format (e.g. print).  (On-going) 
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Examples of the Dissemination of UC Merced Library Assessment Practices and Results 
 


1. “Post-Grant Report: Writing 1 Library Instruction and the iPod Touch Library Tour.” 
Mini-grant obtained, spring 2009. Project roll-out, fall semester 2009. Sara Davidson 


 
2. “Inside the iPod, Outside the Classroom: Teaching in a New Space.” Presented at LOEX 


of the West 2010, Calgary, Alberta, June 12, 2010. Sara Davidson and Susan Mikkelsen 
 


3. “Library Planning Changes This Summer.” Panorama. [UC Merced]. June 2, 2010. 
 


4. “Open Access Digital Publishing – New Look and Enhanced Features.” Panorama. [UC 
Merced]. December 3, 2010. 


 
5. “Library Assessment Information.” Presentation given at UC Merced Deans & Directors 


Meeting, June 2009 R. Bruce Miller And Donald A. Barclay 
 


6. “Library Supplemental Resources System Expands Teaching Options.” Panorama. [UC 
Merced]. October 2008, 5:2. 


 
7. “Library in a Green Field: Creating a New Research Library for the Twenty-First Century.” 


University of California, Berkeley Center for Studies in Higher Education. September 27, 
2007. Berkeley, California. Donald A. Barclay 


 



http://ucmercedlibrary.info/images/stories/report_post_project_july2010.pdf�

http://www.mtroyal.ca/library/files/lotw2010/Inside%20the%20iPod%20Outside%20the%20Classroom.pptx�

http://panorama.ucmerced.edu/panorama_06012010/�

http://panorama.ucmerced.edu/panorama_12032009/pages/digital.htm�

http://ucmercedlibrary.info/library-assessment-information/�

http://panorama.ucmerced.edu/panorama_10012008/pages/library.htm�
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Post-Grant Report 
Writing 1 Library Instruction and the iPod Touch Library Tour  


• Mini-grant obtained, spring 2009 
• Project roll-out, fall semester 2009 


 
Context: 
Library staff launched the iPod Touch Library Tour in fall 2009 and targeted this asynchronous 
form of instruction at freshman students taking Writing 1 to achieve the following outcome: 
 


Upon completion of the iPod Touch Library Tour and affiliated 
assignment, students will have an awareness of library space, services 
and resources and will utilize both the physical and virtual environment in 
order to support their transition into university life and prepare them for 
academic success. 


 
Librarians designed the tour to introduce students to the library through an active learning 
experience.  To ensure student participation, they collaborated with Writing faculty who 
encouraged students, often though class credit, to complete the tour and follow-up assignment.  
Students came to the library and checked out an iPod Touch already loaded with the tour though it 
was also available for download to an individual’s own device.  Following the tour, students 
completed a short online assignment to demonstrate understanding. Library staff responded with 
feedback, via email, to students regarding their assignment submissions and invited them to attend 
an open house.  To keep Writing faculty apprised of participation, library staff collated the names of 
the participating students with their assignment grades and sent these to Writing faculty for their 
records. 
 
Assessment: 
We gathered both quantitative and qualitative data from four areas. 


1. Student Assignment  
a. Level of success 
b. Participation rates 


2. Questions included in the End-of-Semester Course Evaluation for WRI 1 
3. Survey to Writing Faculty 
4. WRI 1 Student Comments 


 
Student Assignment 
We gathered assessment data primarily from the student assignment submissions.  This allowed 
us to determine what students learned through the tour and also gave us some insight into how 
they preferred to contact us for additional assistance and how they used our website.   As a result, 
some changes have been made to improve the library website’s usability. 
 
Library staff scored each submitted assignment. 
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Over 77% of the students who completed 
the assignment scored high or perfect. 


 
Through the assignment, we were also able to determine the participation level for incoming 
freshman in Writing 1 both at a section level and at an individual level. 
 


 


With the iPod Touch Library Tour, we 
were able to reach a greater number of 
Writing 1 sections than we had done in 
the past with in-person instruction. 


 


Though a number of sections participated 
in the iPod Touch Library Tour, the 
degree of participation within each section 
varied.  Participation rates likely varied 
depending on the Writing faculty’s 
emphasis on the tour and/or incentives 
offered. 
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The library staff reached a greater 
percentage of Writing 1 sections in 
2009/2010 with the iPod Touch Library 
Tour than they had done in 2008/2009 
with in-person instruction. 


 


Though the number of Writing 1 sections 
reached with library instruction via the 
iPod Touch Library Tour is significant, the 
increase in the percentage of freshman 
students reached is not as pronounced.  
We wish to increase not only the section 
rate participation but also overall 
participation rates within sections. 


 
Questions included in the End-of-Semester Course Evaluation for WRI 1 
In collaboration with the Writing Program, we were able to incorporate questions referring to 
freshman library use and the iPod Touch Library Tour into the end-of-semester course evaluation 
for Writing 1. 
 
Quantitative 
The results indicate that students did learn about the library’s space, services, resources and 
research skills through the iPod Touch Library Tour.  Interestingly, the results also seem to indicate 
a significant preference for learning about the library via one’s own initiative (though this is not the 
preference for all).  The majority of students in Writing 1 are required or strongly encouraged to find 
information beyond the resources provided in class and many indicated that they looked for 
information at the library and/or located information from the library to complete assignments.  It 
appears as though approximately 55% of the respondents to the survey had completed the iPod 
Touch Library Tour.  Of those, 17.7% indicated that it was a method which supported their 
transition to using the library to meet their academic needs, and 18.7% indicated that it was their 
most preferred way of being introduced to the library.  This method was preferred over professor’s 
instruction.  The results also indicated significant use of the library in the first semester at 
university; however, we were unable to determine if there was a correlation between having 
completed the iPod Touch Library Tour and increased use of library space, services, and 
resources. 
 
Qualitative  
For question #17, which asked students to indicate “which of these methods best supported your 
transition in using the library to meet your academic needs at this university”, we also asked 
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students to comment.  After coding the 105 responses, we discovered that most referred positively 
to the iPod Touch Library Tour. 
 
The comments also indicated that students learned about the library and research skills in a variety 
of ways including from their professors, friends, and library related instruction provided in other 
classes.   


 
 


Method: Selected Comment(s): 
In-Person Tour “We went on a tour.” 
Library 
Instruction 


“The library instruction session helped me realize the database online that I can use.” 


Orientation “Taking the summer orientation really helped.” 
Own Initiative “Because I like to find stuff myself to help me remember better.” / “I like the library so 


I found out how the library operates.” 
Professor’s 
Instruction 


“The professor helped develop research skills.” 


Homework / 
Course Req 


“I learned mainly how to research in the library for psychology.” / “I would not have 
gone to the library if I was not assigned to do so.” 


Other  “I’ve had upperclassmen friends help me.” 
iPod Touch 
Library Tour  


“The iPod tour was very useful and helpful.” / “The iPod tour went in depth and was 
interactive.” 


 
See Appendix A for all questions and a brief summary of results. 
 
Survey to Writing 1 Faculty 
Eight of 11 Writing faculty whose WRI 1 sections participated in the tour responded to a short 
survey.  Their responses and comments supported the usefulness of the iPod Touch Library Tour 
for their students. 
 
How effective was the iPod Touch Library Tour … 
 
as an introduction to library spaces and 
resources? 
 


as an introduction to library services? 
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• Very Effective – 4 
• Effective – 3 
• Not Sure - 1 
 


• Very Effective – 3 
• Effective – 4 
• Not Sure - 1 
 


 
 


• “The tour helped students meet those student learning 
outcomes associated with the library and should hopefully 
prepare them for Writing 10 when they will be doing more 
research-related projects.”  


•  “…Many students were previously unfamiliar with how to use 
our library, and the tour seemed to help them.  One student 
mentioned how useful it was in his final portfolio…” 


• “…I was able to refer them to library services and resources knowing they had already 
heard about them and had a look-and-see tour of the library” 


 
WRI 1 Student Comments 
An additional source of comments came unexpectedly from a Writing 1 section in which a faculty 
member asked her students to send thank you notes to the library.  Though the nature of this 
exercise supported positive comments, we found that students responded favorably to the iPod 
Touch Tour and noted what they had learned.   
 
Here is a small sampling of the comments which point to the tour as offering information that will be 
useful for future research needs, raising the awareness of what the library offers students, and 
engaging students through the use of technology.   
 


• “I want to thank you for spending your time on creating the iPod 
library tour.  Not only was it interesting but it was very helpful.  
The part that I enjoyed the most was learning how to search for 


books, especially since this will be essential for me.” 
• “…got to explore the library and became aware of what 


it contains.” 
• “The library tour was really helpful.  I learned so many things about the library that I didn’t 


know.  The use of the iPod touch was the icing on the cake  That technology made it that 
more interesting.  I hope other students enjoy it was much as I did.” 


 
Why the Tour? 
Librarians pursued instruction via the iPod Touch Library tour since the content was well-suited for 
this form of instruction.  It provides a common message for incoming freshman, and it is a scalable 
instruction format for a growing student body.  
 
Suitability 
The format of an independent audio-visual tour provided a suitable avenue through which to make 
students aware of the library’s space, services, and resources.  Library instruction for Writing 1 in 
the past was often an overview of the library with an introduction to finding information.  Much of 
this information is better presented through a physical tour in which students can view different 
areas of the library in-person.   
 
Scaffolding & Interest  
The iPod Touch Library Tour provides all participating students with the same information which 
can be built upon in future library instruction whether provided in Writing 10 or in other course 
offerings.  Since it is not uncommon for instruction librarians to see students in other classes, 
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librarians want to provide instruction that is relevant and interesting so that students do not 
perceive library instruction as a repeat from other sessions. 
   
Scalability & Time Shifting 
With increasing numbers of freshman at the university and demands for library instruction, 
providing an independent, asynchronous form of instruction makes scarce resources (in this case, 
librarians and library staff with knowledge of libraries and resources) more readily available to our 
students.  By using the iPod Touch Library Tour as an instructional tool, library staff is able to 
prepare library instruction in less busy summer months while providing that instruction during some 
of our most busy weeks at the beginning of the semester.  Time shifting allows librarians to provide 
a valuable instructional opportunity to Writing 1 students while making them available for additional 
instructional opportunities and library services.   
 
Suggestions for Future Projects: 
During the project, we did complete some minor revisions to the follow-up online assignment and 
changed it for second semester.  In summer 2010, the tour is being revised with updated 
information and to make the research skills portion of the tour more interesting and scenario 
based.  We would like to refine some of the questions asked in the Writing 1 end-of-class survey.  
In particular, we would like to see if there is a correlation between taking the iPod Touch Library 
Tour and library use. 
 
With the success of this project, we are interested in continuing to create and use video and mobile 
technologies for instructional purposes.  We are currently working with University Relations to 
make the tour available on iTunes U.  This may be another venue through which we can use to 
make more content easily available to our users. 
 
Appendix A:   
Graphs for responses from all library related questions included in the end-of-class WRI 1 survey 
in fall 2009. 
 
There were approximately 400 respondents and not all of those took the iPod Touch Library Tour.  
Please note that very few Writing 1 sections received in-person instruction in fall 2009. 
 
Ways in which students are introduced to the library … 


 
 


Almost 50% of the respondents 
were introduced to the library’s 
services and resources though 
the iPod Touch Library Tour and 
over 55% were introduced to 
library space though the tour.  
 
Students also referred to their 
own initiative, homework 
assignments, professor’s 
instruction, and summer 
orientation as avenues though 
which they learned about the 
library. 
 
Students also recognized the 
iPod Touch Library Tour as 
offering an introduction to library 
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research skills.  Instruction from 
professors is also a significant 
method through which students 
learn about research skills. 
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Over 86% of Writing 1 students 
are either required to find 
information beyond the materials 
provided in class or are 
encouraged to find additional 
information. 


 


Students are noting that their own 
initiative is very important in 
supporting their transition to using 
the library to meet their academic 
needs.  Professors’ instruction 
and the iPod Touch Library Tour 
are also noted as supporting this 
transition. 


 


Of those who indicated that they 
used their own initiative to 
support their transition in using 
the library to meet their academic 
needs, not all indicated that this 
was their preferred method for 
learning about the library.  
 
However, 38.9% of 49.3% did 
indicate that their own initiative 
was their preferred method for 
learning about the library’s space, 
services, and resources.  The 
iPod Touch Library Tour came in 
as the second most preferred 
method. 
 
 
 
 
 
 
 
 
 
 
 
 
 







	   9	  


Library  User – How often students did … 


 


38.9% of the respondents 
indicated that they frequently or 
always used the library for 
individual student while only 7.4% 
never did. 


 


33.4% of the respondents used 
the library for group study which 
does not lag far behind the 
individual study numbers.  
However, a larger portion 18.2% 
never used the library for group 
study. 


 


20.8% of participants noted that 
they used the library for non-
academic purposes while 28.6% 
never used the library for non-
academic purposes. 
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About 20% of the respondents 
indicated that they frequently or 
always checked out a library 
laptop. 


 


12% of participants frequently or 
always contacted a librarian for 
assistance.  Over half never 
contacted a librarian. 


 


Over 33% of participants 
indicated that they frequently or 
always use the library’s website.  
14% reported never using it. 
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Over 37% of participants reported 
frequently or always looking for 
information such as online books, 
articles, and databases in their 
first semester. 


 


Perhaps surprisingly, over 14% of 
participants reported checking out 
a print item from the stacks. 


 


Though most participants did not 
use Interlibrary Loan (70.9%), 
there are over 11% who reported 
using the service frequently or 
always. 
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Over 27% of students reported 
using the library’s resources to 
complete a course assignment.  
[Note that a greater percentage 
reported looking for information 
frequently or always.] 


 


Almost 20% of participants 
reported using the printers in the 
library frequently or always but a 
larger portion (44.6%) never used 
the printers in the library. 


Space, Services and Resources Supporting Student Academic Progress 


 


67.8% of respondents indicated 
that the UC Merced Library was 
supporting their academic 
progress.  About a quarter were 
neutral in their responses while 
3.7% disagreed or strongly 
disagreed. 
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Respondents were a little less 
positive in regard to UC Merced 
Library services.  61.3% of 
respondents indicated that the 
UC Merced Library was 
supporting their academic 
progress.  About 29% were 
neutral in their responses while 
4.9% disagreed or strongly 
disagreed. 


 


For the most part, respondents 
indicated the library’s resources 
were supporting their academic 
progress – 67% strongly agreed 
or agree though 4.7% disagreed 
and 22.7% were neutral. 


 
Presentation & Publication Info: 
Susan Mikkelsen and Sara Davidson presented at LOEX (Clearing House for Library Instruction) of 
the West 2010 on the iPod Touch Library Tour project in June and are submitting an article to 
Reference Services Review titled “Outside the Classroom: Inside the iPod Touch”. 
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Inside the iPod, 
Outside the Classroom: 
Teaching in a New Space


Susan Mikkelsen
Sara Davidson
University of California, Merced
http://ucmercedlibrary.info


UC Merced iPod Touch Library Tour


 Our Motivation


 Video Tour Concept


D l t P Development Process


 Assessment


 Video Sample


University of California Merced


Freshman Persistence


 Top 3 Variables 
Affecting Freshman 
Persistence
 Social Integration
 Institutional 


commitment
 Attended orientation


Pascarella, Ernest T, Patrick T. Terenzini and Lee M. Wolfle. “Orientation to College and Freshman Year 
Persistence/Withdrawal Decisions.”  Journal of Higher Education 57.2 (1986): 155-175. Web. 31 March 2009.


Asynchronous Instruction


 Scalable


 Flexible


a·syn·chro·nous: not requiring the simultaneous participation 
of  students and instructors.


 Flexible


 Appropriate for a tour 


 Better assessment
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Trends


 Video 


 Podcasting


 Mobile Tech


Online Video Viewing 
By Internet users, July 2009


Data Source: Madden, Mary. The Audience for Online Video-Sharing Sites Shoots Up. The Pew Internet and 
American Life Project.  29 July 2009. Online.


Online Video Viewing 
On the rise from 2006 – 2009, across age groups


Data Source: Madden, Mary. “Demographics” in The Audience for Online Video-Sharing Sites Shoots Up. The 
Pew Internet and American Life Project.  29 July 2009. Online.


Podcasting Trends 
Growth in Podcast Downloads


Data Source: Madden, Mary and Sydney Jones.  “Data Memo: Findings” in Podcast Downloading 2008.  Pew 
Internet & American Life Project. August 2008.  Online.


Mobile Technologies


 51.2% own Internet 
capable hand-held 
device


 11.8% more will buy w/in 


ECAR Study of Undergraduate Students and Information Technology, 2009


y /
12 months


 44.5% agreed or strongly 
agreed that w/in 3 years 
they will do many things 
using phone instead of 
computer 


Photo by Abby M., stock.xchng


Growth in Mobile Activities


 Young 
Adults 18-
29


 2 Yr. 


Data Source: Horrigan, John. “Mobile Access to Data and Information” in Wireless Internet 
Use. The Pew Internet and American Life Project.  22 July 2009. Online.


Period
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Compare Mobile Activity Rates


 By Age 
Group


 Spring 
2009


Data Source: Horrigan, John. “Mobile Access to Data and Information” in Wireless Internet 
Use. The Pew Internet and American Life Project.  22 July 2009. Online.


Why the iPod Touch?
 Proven Success


 Popularity – Cool Factor
 High teen ownership of the 


iPod


 Supports Video
 Gen Y =  Gen Video


 Simple to use


Funding
 CRTE Grant


 15 iPod Touch units


 40 student hours for video capturing, 
production and editing production and editing 


 2 student hours for web-related tasks


 53 student hours for management of 
iPod Touches (initial set-up, charging, 
checkout/check in, loading video, etc.)


Project Outcomes
 Upon completion of the iPod Touch Library Tour 


and affiliated assignment, students will have an 
awareness of library space, services and 
resources and will utilize both the physical and 
virtual environment in order to support their 
transition into university life and prepare them 
for academic success.


Project Objectives


 Space
 physical
 virtual


 Resources


 Services


Physical Space


 Identify library 
spaces 
appropriate to 
student needs 
e.g. studying, 
finding 
information, 
accessing services 


Photo from UC Merced Image Bank
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Virtual Space


 Navigate the library 
website to find and 
use research tools, 
FAQ  i  FAQs, service 
information, and 
library account 
information 


Resources


 Find and view ebooks 
in the library collection 


 Find a print item in the 
collectioncollection
 Read a call number 


and find a book on 
library shelves


Services
 Gain an awareness of the 


Interlibrary Loan Services 


 Know how to contact 
librarians for research 
assistanceassistance


Script & Storyboard


 Script 
 Content
 Navigation


 Storyboard 
 Images for location 


shots
 Scene transitions
 Critical for video and 


audio editing


Hardware/Software


 Cameras
 Sony DCR-HC30 Digital 


Handy Cam 
 Canon PC 1304 Power  Canon PC 1304 Power 


Shot


 Final Cut Pro (video 
editing)


 SnagIt (screen shots)


Capturing Video
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Collaboration


 With Writing 1 Faculty
 In-Person & Email
 Dedicated web pagep g
 Critical to assessment


Photo by: Sanja Gjenero, stockxchng


Collaboration


 With other Library 
Departments
 Checkout/Check- Checkout/Check


in Procedures
 Maintenance


Roadblocks


 Production Schedule


 Changes in Library 
Webpage Webpage


 Physical Spaces


 iTunes U


Participation


 Fall 2009


 Spring 2010


Photo by: Belinda Braunstein, CRTE Newsletter, August 2009


WRI 1 Sections: Participation WRI 1 Sections: Participation


% of Writing 1 Sections Receiving Instruction
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WRI 1 Students: Participation Writing 1 Students: Reaching a greater %WRI 1 Students: Participation


% of Writing 1 Students Receiving Instruction


Assessment Data
 Post-Tour online assignment
 Scoring: Perfect; High; Medium; Low
 Personal email response sent to each 


participant
 Aggregate scoring data sent to Writing 1 


ffaculty
 Survey to Writing 1 Faculty
 Written comments from students
 Questions included in the WRI 1 final course 


evaluation


Online Assignment
Over 77% of students scored perfect or high


Using Assessment Data 


 Quick Search 
redesign 


 FAQ redesign


 Contact a librarian 
preferences support 
24/7 chat


WRI 1 Faculty Assessment
How effective was the 
iPod Touch Library Tour…


as an 
introduction to 


as an 
introduction to 


library spaces 
and resources?


•Very Effective – 4
•Effective – 3
•Not Sure - 1


library services?


•Very Effective – 3
•Effective – 4
•Not Sure - 1
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Comments from Faculty
 “The tour helped students meet those student 


learning outcomes associated with the library 
and should hopefully prepare them for Writing 10 
when they will be doing more research-related 
projects.”


 “…Many students were previously unfamiliar with y p y
how to use our library, and the tour seemed to 
help them.  One student mentioned how useful it 
was in his final portfolio…”


 “…I was able to refer them to library services and 
resources knowing they had already heard 
about them and had a look-and-see tour of the 
library”


Comments from Students
 “I want to thank you for spending your 


time on creating the iPod library tour.  
Not only was it interesting but it was very 
helpful.  The part that I enjoyed the most 
was learning how to search for books  was learning how to search for books, 
especially since this will be essential for 
me.”


 “…got to explore the library and 
became aware of what it contains.”


Comments from Students


 “The library tour was really helpful.  I 
learned so many things about the library 
that I didn’t know.  The use of the iPod 
touch was the icing on the cake That touch was the icing on the cake That 
technology made it that more 
interesting.  I hope other students enjoy it 
was much as I did.”


Question in WRI 1 Evaluation
 In calculating the qualitative comments, students 


referred most often to the iPod Touch Library Tour as 
the method which best supported their transition in 
using the library to meet their academic needs at 
university.


Conclusion


 Encouraged by 
participation


 Sequel in planning stages


Evaluating other projects  Evaluating other projects 
utilizing mobile technologies


 Continue to coordinate 
with the Writing Program


 Reevaluation of assessment


Additional Information
 More iPod Touch Library Tour details at our 


website at http://ucmercedlibrary.info/iPod-
touch-library-tour/


 iPod Touches with Tour for Viewingg
 Contact Us
 Susan Mikkelsen smikkelsen@ucmerced.edu
 Sara Davidson sdavidson2@ucmerced.edu







Dr. Donald M. Hilty
has been named co-
director of the UC
Merced San Joaquin
Valley Program in
Medical Education.
 


 


 June 2, 2010


Editor's note: This will be our last issue of Panorama for the summer.
We're taking a break, but will return in September with more campus news.


 Connect with us  


NEWS
Appointment Moves Campus Medical Planning Forward


Donald M. Hilty, M.D., has been appointed as co-director of the UC


Merced San Joaquin Valley Program in Medical Education.


The appointment marks the latest step in UC Merced's long-term


plan to develop a medical education program leading to an


independent medical school.


Hilty, a professor of clinical psychiatry and director of the Rural


Program in Medical Education (Rural-PRIME) at UC Davis, will work


alongside Frederick J. Meyers, M.D., who was named executive


director of medical education and academic planning at UC Merced


in fall 2008.


Rural-PRIME is part of the University of California's Programs in Medical Education,


which is designed to produce physician leaders who are trained and committed to


caring for the state's underserved communities.


[more]


Class of 2010 Celebrated at Commencement


UC Merced celebrated its fifth graduating class, as


award-winning broadcast journalist Lester Holt urged


some 321 graduates to become free thinkers and


critical consumers of news during his keynote address.


The weekend anchor of “NBC Nightly News” and co-


anchor of the weekend edition of “TODAY,” made his


first address at a university commencement.


“You leave here with open minds filled with fresh


knowledge,” Holt said. “My challenge to you is for you to


challenge us and help raise the level of our public discourse. Make us smarter. Force


us to open our minds and work through our issues. Teach us to be free thinkers. And


even hold those of us in the news media accountable. I know you can make us


better.”The ceremony marked a milestone: the end of UC Merced’s fifth academic


year. Participants included six students scheduled to receive a master’s degree and


12 earning a doctoral degree.


[more]


Founding Chancellor Remembered as Pioneer, Visionary


Friends, family, faculty and staff came together last


week to recognize the vision and lasting impact of


founding Chancellor Carol Tomlinson-Keasey and to


dedicate the quad in her honor.


MESSAGE FROM
CHANCELLOR KANG


Recently, I received an e-mail


that reminded me of how


fortunate I am to work with so


many talented and hard-


working people here at UC


Merced.


The writer sent it after watching highlights


of this year’s commencement ceremony on


UC Merced’s website. In the note, he


mentioned the “incredible ceremony” and


the “great video” put together by UC Merced


staff.


The video and the ceremony were, indeed,


wonderfully organized and executed. To the


graduates and guests who attended,


commencement was a polished and


memorable event. But those who played a


part in pulling together such an endeavor


know just how much time and effort it really


took to make it happen.


Commencement is another example of the


valuable work that is done every day by UC


Merced staff. I hear stories from colleagues


from all walks of campus that illustrate the


enormous amount of commitment


displayed by staff including:


[more]


IN BRIEF
Staff Appreciation Week, June 7-11


You work hard all year long, now it is time to


have fun and be rewarded during UC


Merced Staff Assembly's Staff Appreciation


Week.


Here’s a brief listing of events:


[more]


Staff Assembly 2010-11 Board
Members Chosen


UC Merced’s Staff Assembly has
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Vice Chancellor Emeritus James Erickson recalled


Tomlinson-Keasey's fierce determination to build the


10th UC campus despite roadblocks in every direction.


She was constantly building support among leaders in


the community, business, and state and federal


government.


"She had such a sense of being an ambassador for the


campus and the area," Erickson noted. "She was an inspiration to all of us."


During a commemoration marked by laughter and tears, speakers shared stories


that offered a glimpse into Tomlinson-Keasey's outlook on life, which made her the


perfect person to accomplish what many thought was impossible.


[more]


Initiative to Further Latino Leadership


Six UC Merced juniors will spend a week at Harvard University as part of the Latino


Leadership Initiative (LLI).


The program is in collaboration with Harvard University. The program will be run


through its Center for Public Leadership in the John F. Kennedy School of


Government.


Harvard was planning to accept five UC Merced students but included one more after


seeing the quality of the applicants.


[more]


 


UC Merced s Staff Assembly has


announced its board members for the new


academic year (July 1, 2010 through June


30, 2011):


Erin Webb – president


Annette Garcia – vice president


Tamela Adkins – secretary


Rachel Hadley – finance officer


James Nardello – chair of


programs, events and outreach


Megan Silva – chair of


communications


Gary Lowe – past president


The new board will work to sustain and


develop a campus culture that continues to


value and celebrate the talented and


dedicated staff at UC Merced.


Library Planning Changes This
Summer


UC Merced’s library is acquiring additional


furniture that will be installed during the


summer, which will increase the library’s


total seating capacity by approximately 100


seats. To accommodate the increase in


use the additional seats will bring about,


the library will be working with Campus IT


to increase the capacity of the wireless


network within the library. The library is also


looking into an online system for study


room reservations that will go live in the fall.


During summer session, the library’s


hours will be 8 a.m. to 7 p.m. Monday


through Thursday, 8 a.m.to 5 p.m. Friday


and noon to 6 p.m. on Sunday. The library


will be closed for the Fourth of July


(Monday, July 5) but will be open extra


hours during orientation days.


Raising Health on Campus


The third annual Wellness and Safety Fair,


sponsored by Dining Services, Recreation,


Environmental Health and Safety, Facilities


Management, Human Resources, Student


Health Services and the Police Department,


was a huge success. More than 200


people visited the fair which featured 35


PROFILE


Spotlight on Staff


From finances to facilities management, UC Merced is essentially a small city


that's run by a group of dedicated staff members who support its mission all year


long.


UC Merced's staff provides indispensible services, such as helping students,


managing budgets and guiding the campus' growth. During Staff Appreciation Week


in June, staff will be recognized for their hard work and dedication.


We asked staff members from different departments across campus to share a little


about their lives. Find out who jumped out of an airplane, who wants to go in a hot air


balloon ride and who was born in Grenada. [Click on each picture to view bio]


 


Name: Saira Aslam
Title: Administration assistant,
Chancellor’s Office


 


Name: Jaynee Galloway
Title: Fitness coordinator,
Campus Recreation and Athletics


 


Name: Edson Gonzales
Title: Videoconferencing and
media streaming specialist
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Name: Dennis Haworth
Title: Police officer


Name: John Jackson
Title: Sponsored programs senior
administrative analyst


Name: Mary Treasure
Title: Assistant director for the
academic personnel office


 


 


people visited the fair, which featured 35


with vendors. Nine of them had never


previously participated in the fair.


[more]


EVENTS
To find out everything that is happening on
campus, visit events.ucmerced.edu.


First Monday Coffee Hour – June 7


This month’s First Friday


Coffee is being held Monday,


June 7 in conjunction with Staff


Appreciation Week. Come enjoy


coffee and pastries with colleagues. Drop by the


Bobcat Lair (adjacent to the Lantern in the Leo &


Dottie Kolligian Library) from 7:30 - 9 a.m. and


mix, mingle and meet co-workers and friends


from across campus.


HUMAN RESOURCES
New Employee Orientation


Friday, June 4, Kolligian Library,


Chancellor’s Conference Room (KL 232)


8:30 a.m. to noon


BUSINESS AND FINANCIAL
SERVICES
As we gear up for the close of the fiscal


year, it’s important that we all do our part.


Refer to Fiscal Close Schedule FY0910 for


upcoming end-of-year deadlines.


Upcoming Events


The second semi-annual All


Administrator's Forum is scheduled 2 to 4


p.m. August 18 in COB 105. This forum


provides a great opportunity to find out


about emerging issues, share information


and learn what is going on in other campus


units.  UC Merced employees with any


administrative responsibilities are invited.


[more BFS information]


RESEARCH GRANT and
AWARD PROGRESS


Total amount of awards in April:
$1,028,607


Total amount of awards from July 1,
2009 to April 30, 2010:
$18,376,765
 


ACCOLADES


Faculty Awards Announced


UC Merced's Academic Senate has announced its distinguished faculty awards for


2009/2010.


Professor Martha Conklin from the School of Engineering was


awarded the Dr. Fred Spiess Award for Distinguished Senate


Service in recognition of her outstanding service to the Academic


Senate at UC Merced. Conklin’s contributions over the past seven


years, two of which have been as chair of the division, have had a


major impact on faculty governance and the organization of the


senate committee structure.


The Senate Award for Distinction in Research was presented to


Professor Henry Forman from the School of Natural Sciences in


recognition of his interdisciplinary work that transcends physiology,


biochemistry and environmental medicine at different levels of


cellular organization. Forman is considered an international leader


in free radical biology and is recognized as a founder of redox


signaling.


Professor Anthony Westerling from the School of Engineering and


the School of Social Sciences, Humanities and Arts was presented


with the Award for Distinguished Early Career Research in


recognition of his ground-breaking research related to climate


change and wildfire management. Westerling has made


presentations to the United Nations and USDA Forest Service and at


congressional briefings.


The Senate Award for Distinguished Undergraduate Teaching was


awarded to Professor Simón Weffer from the School of Social


Sciences, Humanities and Arts, in recognition of his excellence in


undergraduate teaching. Weffer is recognized for his emphasis in


mentoring students and providing undergraduates with firsthand


research experience, including in the area of social protest.


Professor Honored with Young Investigator Award


Siemens Healthcare Diagnostics Young Investigator Award will be


presented to Professor Miriam Barlow for her work on antimicrobial


resistance.


Barlow's research spans the fields of microbiology, molecular


biology, evolution, population biology, biochemistry, chemistry and


clinical microbiology. Her thesis focused on developing and applying


an entirely novel experimental method for predicting the natural evolution of antibiotic-


resistance genes.
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Members of the UC Merced Robotics Society work
on their autonomous blimp project, one of several the
group has in the works. Photo by Edward Smith.
 


 


[more]


UC Merced Professor's Research Gains Attention in Scientific Community


A paper coauthored by adjunct Professor Aleksandr Noy was


published in Nano Letters last month and his research


subsequently has been featured in "Nature," "Chemistry World,"


"New Scientist" and "TechNewsDaily."


The paper, "Carbon Nanotube Transistor Controlled by a Biological


Ion Pump Gate," is about how a protein coupled with a carbon


nanotube has been able to create a direct biological-to-electronic interface, a


development that could help lead to brain-controlled prosthetic devices.


The research was done at the Lawrence Livermore National Lab with researchers


from UC's Berkeley, Davis and Los Angeles campuses.


Professor Chosen for Solar Board of Advisors


Roland Winston, professor of engineering and natural sciences and


director of the University of California Advanced Solar Technologies


Institute, has been named to the board of advisors of the California


Solar Energy Collaborative (CSEC). The board — which also


includes members from UC Davis, UC San Diego and UC Santa


Cruz, the California Energy Commission and several utilities — will


meet twice a year to prioritize and define research and development


projects for the CSEC.


 


STUDENT SPOTLIGHT
Robotics Society Embraces Spirit of Collaboration


The UC Merced Robotics Society, though still


in its infancy, has undertaken some ambitious


projects — among them an autonomous


blimp, a combat robot, a robotic explorer and


an autonomous plane. And, true to its founding


spirit, most have included help from fellow


scientists in other clubs and organizations.


The brainchild of engineering majors Ernesto


Mora and Joshua Gonzales, the Robotics


Society formed last summer and has grown to include 12 members representing all


three schools.


[more]


 


About Panorama UC Merced


Panorama UC Merced is a faculty-staff publication
for the University of California, Merced, that
delivers news about the campus each month,
during the academic year, with breaks for the
holidays.


Written and edited by the UC Merced Office of
Communications, the publication delivers news
about campus issues and events, research
highlights, UC-wide news, and people.


The deadline for submissions for each issue is
noon on the 15th of each month prior to the
month of publication. For more information or to
submit ideas, email Brenda Ortiz or call (209) 228-
4203.


Return to top


 


11/30/2010 UC Merced Panorama newsletter


…ucmerced.edu/panorama_06012010/ 4/4







  
December 3, 2009
Return to newsletter


  


 
Open Access Digital Publishing – New Look and Enhanced Features


The California Digital Library has launched a redesigned eScholarship Web site with a substantial array of open-access digital


publishing services for the University of California scholarly community and a dynamic research platform for scholars worldwide.


The relaunch brings a new focus on original UC research and publications, a new design, new functionality and vastly improved


access to journals, books, working papers, conference proceedings, seminar/paper series and postprints. UC faculty and staff can


open the door to their research with eScholarship’s publishing and preservation services. Keep your copyright, reach more readers,


publish when you want to and protect your work – all with no fees.
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 Library Supplemental Resources System Expands Teaching Options  


 When UC Merced librarians Bruce Miller and Donald Barclay originally sat down to develop a system within the
library for managing supplemental course resources that professors often require for their classes, they decided on a
new approach.


Traditionally, university libraries provide a reserve desk where students either check out the supplemental material or
put their names on a waiting list, hoping that the item will be returned in time for them to use it.


Managing the large number of books, excerpts, periodicals and other materials can be a logistical nightmare for
librarians. Add to that the potential for materials to be monopolized by a small group of students, or for them to go
missing altogether, and it was clear that the UC Merced Library’s high-tech, user-friendly philosophy required a better
solution.


Instead of adopting what other universities had always done and putting a UC Merced spin on it, Miller and Barclay
decided to bring supplemental course resource management into the 21st century.


With the APT1200 scanning machine, UC Merced librarians can digitize supplemental materials and convert them into
electronic formats. Once digitized, the material can be accessed electronically through the online course management
system at any time, by any student who needs it.


“What we wanted to do was create a new system that granted free and equal access for every student,” Barclay said.
“We wanted to eliminate the struggle for scarce resources. We never said, ‘how do we do it?’ We said, ‘what do we
want to do?’”


The APT1200 scans and digitizes 1,200 pages per hour, turning each one with a robotic arm that is touted to be gentler
than a human hand. The machine has several advantages. The robotic arm eliminates the need for a human to stand by
and physically turn pages. The optical images it takes of each page can be safely translated into electronic documents
for students to download online.


The APT1200 has an optical character recognition function that enables it to create a database of words that can then
be used in electronic searches.


“Electronic availability means students can access the materials around the clock,” Barclay said. “They don’t have to
come to the library.”


Using the APT1200 as the backbone of the supplemental course resource program cuts down on library labor and
guarantees equal access at all times to all persons who need the materials.


The program is not intended to replace textbooks; the APT1200 is used to digitize supplemental materials only. The
librarians follow strict criteria for determining whether imaging and uploading materials are within copyright fair-use
rules. In the case that copyright permission is required, they pursue negotiations with the copyrighter to determine
expense and value.
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5 May 2010 
 
 
Dear Vice Chancellor Hosley: 
 
As part of our WASC Educational Effectiveness Review self-study, UC Merced is conducting a 
comprehensive review of assessment practices across the institution. Together with the 
development of a policy for administrative unit assessment1, this work will enable us to respond to 
the WASC Visiting Team’s observation that “assessment is not consistent in other [non-Student 
Affairs administrative] support units at present,”2 a concern highlighted by the WASC 
Commission’s recommendation that UC Merced establish “a system for the use of assessment and 
other data at administrative and institutional levels.”3


 
 


The goals of UC Merced’s review of assessment are to 
 


• Describe the scope of assessment practices across the campus (e.g., identify which programs 
and units are at each stage --- nothing initiated; plan drafted; date scheduled; etc.); 


• Evaluate the quality of current assessment practices and processes, with particular focus 
on alignment between unit goals and institutional mission and goals; 


• Examine what assessment results reveal about student learning relative to intended 
learning (where appropriate); 


• Examine what assessment results reveal about the efficacy of co-curricular and 
administrative units relative to unit and University objectives; 


• Use the data and evidence collected to identify the resources needed to sustain and 
improve assessment practices and student learning and support services across the 
institution. 


 
To support this work, the Steering Committee asks that you please respond to the set of questions 
appended to this document as specifically as possible.  The intention is to represent our current 
level of development with the goal of future improvement.   
 
As with the Capacity and Preparatory Review Report, all affirmative assertions must be verified by 
supporting documentation.  As such, please include these documents with your response, being 
sure to link this evidence directly to your narrative response. A simple number or letter-based 


                                                      
1 A draft Administrative Unit Assessment Process policy is currently being circulated for review and revision.  
2 Report of the WASC Visiting Team Capacity and Preparatory Review, p. 7.  
3 WASC Commission Action Letter March 3, 2010. p. 2.  
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reference system can be used for this purpose.  For supporting documentation that is available 
online, URLs may be embedded in the text.   
 
If you have any questions or would like to meet in person to discuss this request, please contact 
Laura Martin, lmartin@ucmerced.edu .  Otherwise, please submit your summary, including 
supporting documentation and examples, to Laura by June 9.  
 
Thank you very much for supporting our Initial Accreditation effort. 
 
 
Sincerely,  


 
Gregg Camfield 
Professor and Chair 
WASC Steering Committee 
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Questions 
 


1) a. Has your unit (as opposed to an individual administrator) identified, or is it in the process 
of identifying, performance goals and related objectives? If so, please provide them.   
b. How are they made available and to whom?  
c. How do they align with the unit’s mission?  
d. How do they align the University’s mission1


e. Do they reflect the standards of a professional association? If so, please briefly describe.  
 and goals?  


 
2) a. Does your unit review its performance in relation to its objectives? If so, please describe 


how this is done, including 
i. The process by which objectives are selected for review2


ii. The source(s) and types of data 
.  


iii. The timeline 
iv. How the results are used to inform practices 
v. To whom the results are disseminated 
 


b. If your unit has a plan for assessing its performance, please provide it.  
 


3) If your unit has engaged in assessment to improve performance3


 


, please provide one or 
more examples of this work, including a description of any changes made to the practices 
of the unit in response to the results. These examples are particularly important as they 
demonstrate that we practice “evidence-based improvement”, which is a fundamental 
expectation of WASC. 


4) If your unit has not yet developed goals and objectives what is the timeline for completing 
this work and initiating assessment?  


 
5) If your unit has goals and objectives but does not regularly assess its performance, what is 


the timeline for beginning this work?  
  


 


                                                      
1 UC Merced’s Mission Statement: “The University of California, Merced’s mission is embodied in its proud claim of 
being the first American research university of the twenty-first century. As the tenth campus of the University of 
California, UC Merced will achieve excellence in carrying out the University’s mission of teaching, research and service, 
benefiting society through discovering and transmitting new knowledge and functioning as an active repository of 
organized knowledge. As a key tenet in carrying out this mission, UC Merced promotes and celebrates the diversity of 
all members of its community.” 
 
2 For example, are objectives identified annually, but without explicit consideration of future assessment work, or has 
the unit established a plan describing what objectives will be examined in what years?  
 
3 For example, user satisfaction surveys or metrics that describe unit productivity relative to goals.  








         This table summarizes the overall status of administrative assessment practices in non-Student Affairs administrative units, including plans for development. Descriptions were submitted in June 2010. 


Unit Name Overall Summary of Assessment Process and Degree of Development


If your unit has not yet developed goals and objectives, 
what is the timeline for completing this work and initiating 


assessment?


If your unit has goals and objectives but does not 
regularly assess its performance, what is the timeline for 


beginning this work?


Division of Administration


Basic infrastructure for objectives/outcomes based asssessment is in place. The Division is filling in gaps in assessment 
processes to gather and use data to inform practice and to assess progress relative to Divisional goals. Is developing periodic 
review process. Division conducted a retreat in Fall 2010 to move these processes forward (link to documents), including 
development of an annual unit assessment report form. All units will complete their annual assessment report for the 
January 2011 follow-up retreat along with objectives for 2011-2014. 


Developed


The Division  started improving its performance 
assessment process with the response to this letter, dated 
May 2010, held an assessment-related retreat in Oct 2010, 
and anticipates the process update to be completed soon 
after the Division’s next retreat in early 2011.


Office of the Executive Vice Chancellor


Academic Personnel and Payroll has developed mission, goals outcomes  and preliminary assessment plans to be further 
refined and developed during 2010-2011. The Vice Provost for Academic Planning returned to 100% in January 2010 from 
serving as the Acting Dean of the School of Social Sciences, Humanities and Arts for over two years. During AY2010-2011, 
the Vice Provost and EVC will develop the mission statement and strategic goals for the Unit.  


Academic Planning will develop the mission statement and 
strategic goals in 2010-2011.


Academic Personnel has drafted an assessment plan to be 
further refined and implemented in 2010-2011. 


Center for Research on Teaching Excellence
The CRTE assesses all offerings, and generates an annual report. The CRTE plans to develop a strategic plan linked to goals 
and objectives in July 2010 and to continue to build assessment practices from that. 


July 2010


Graduate Division Annual assessment plan for AY 2010-2011 developed; linked to 10 year goals. Developed; first assessment 2010-2011


Institutional Planning & Analysis (IPA)
IPA has articulated a mission, goal and aligned objectives and meaures. Will initiate data access, use and needs survey in Fall 
2010. Does not indicate the timeline on which objectives will be assessed. Notes that formal review process is pending 
poilicy and schedule being developed by SACA. 


Developed
Will initiate a survey in fall 2010 addressing campus access 
to, need for, and use of data/information


Information Technology (IT)


IT has "incorporated self-assessment into our processes and into the ethos of the IT organization." Assessment is continuous 
and on-going with objectives developed as needed and assessed on at intervals appropriate to the objective and process, 
including annual development and reporting of performance metrics. There is no longer term assessment plan or periodic 
review process.


See Overall Summary column


Library


The library has been working from a 2007 Long Range plan that does not include goals and objectives. However, they have 
been assessing units to ensure programmatic responsiveness and fiduciary responsibility, have conducted a formal user 
survey, and are assessing instructional effectiveness. By 2011, they will have established performance goals and a process 
for programmatic review. 


The Library has begun an organizational assessment and 
development process that will culminate in 2011 with 
performance goals and a process for programmatic review.


Office of Undergraduate Education*


Office of Research Annual assessment plans for AY 2010-2011 developed for all units within the Office. Developed; first assessment 2010-2011


School of Engineering After a year of transitional leadership, assessment planning will begin after the arrival of the new Dean in Fall 2010. After the arrival of the new Dean in Fall 2010.


School of Natural Sciences
Developing full assessment infrastructure according to timeline provided by the School.   Goals and objectives by September 
30, 2010. Assesment plan by December 30, 2010. Begin self-study or review of initiatives and assessments in June 2011. 


Goals and objectives by September 30, 2010. Assesment plan 
by December 30, 2010. Begin self-study or review of 
initiatives and assessments in June 2011. 


School of Social Sciences, Humanities and Arts:  
Administration Functions


Developing full assessment infrastructure according to timeline provided by the School. Goals will be developed by the end 
of summer. Assessment will commence by the end of the fall 2010 semester. 


Goals will be developed by the end of summer. Assessment 
will commence by the end of the fall 2010 semester. 


School of Social Sciences, Humanities and Arts: 
Student Advising


SSHA undergraduate advising activities are guided by professional standards. They have engaged in periodic reviews, and 
regularly assess the Special Academic Probation Program,  but do not engage in an annual, outcomes-based assessment 
process.  


With appropriate levels of staffing and funding, SSHA 
advising will began additional assessment in Fall 2010. 


University Relations
University Relations has established annual goals and associated assessment metrics. They are working on a three year plan 
to provide a vision and plan for University Relations in the years to come


Developed; first assessment 2010-2011


*This structure is new and the oversight responsibilities for university curricular and co-curricular requirements are still being negotiated. 







     This table summarizes the existing infrastructure in support of administrative assessment in non-Student Affairs administrative units. Descriptions were submitted in June 2010. 


Performance Goals Objectives/Outcomes


Division of Administration Yes 


Yes: 
administration.ucmerced.edu/stra
tegic-plan/strategic-plan-
2009/departmental-objectives


Yes Yes


Yes, the Division's mission, vision, principles and work plans reflect the 
diverse professional standards of the Divison's subunits. Divisional managers 
build compliance with regulations and professional standards into the work 
plans.


Office of the Executive Vice Chancellor
Yes, for Academic Personnel and Payroll.  
Academic Planning will develop by the 
end of 2010-2011.


Yes, for Academic Personnel and 
Payroll.  Academic Planning will 
develop by the end of 2010-2011.


Yes Yes
No. The goals are instittution specific and meet the needs of a growing 
university. 


Center for Research on Teaching 
Excellence (CRTE)


Yes Yes Yes Yes
Are closely aligned with purposes of the Professional and Organizational 
Development (POD) network, which is essentially the professional 
organization for teaching and learning centers nationally.    


Graduate Division Yes Yes Yes Yes None relevant. 


Institutional Planning & Analysis (IPA) Yes Yes Yes Yes
Yes, national and regional professional associations for institutional research 
units. 


Information Technology (IT)


Consist of projects, tasks, user issues, 
and risks list established and tracked on 
a routine, ongoing basis within a vision, 
mission, and strategic planning 
framework. 


No. Yes Yes
There are no professional standards. Many good practices that are 
promoted by Educause, but no actual standards. 


Library
The 2007 Long Range plan does not 
include true performance goals. These 
are in development.


The 2007 Long Range plan does 
not include true performance 
objectives. 


Long Range plan 
incoporates the Library 


mission.


Long Range plan based on UC 
Mission.


The Library uses the  standards developed by the Association of College and 
Research Libraries as a reference resource.


Office of Undergraduate Education*


Office of Research Yes Yes Yes Yes Yes, in some instances. 


School of Engineering (SoE)


School of Natural Sciences
In development, expected by September 
30, 2010. 


In development, expected by 
September 30, 2010. 


Will be. Will be. Depends upon unit. 


School of Social Sciences, Humanities 
and Arts:  Administration Functions


In development, expected by end of 
summer 2010. 


In development, expected by end 
of summer 2010. 


Will be aligned Will be aligned. Yes, once developed.


School of Social Sciences, Humanities 
and Arts: Student Advising


No No


SSHA Advising activities are based on standards established by the Council 
for the Advancement of Standards in Higher Education (CAS) and National 
Academic Advising Association (NACADA). These are reflected in both our 
mission statement and declaration of student and advisor responsibilities. 


University Relations Yes Yes Yes Yes
Yes, the work at University Relations is done at high level and according to 
best practices in fund-raising, communications, and education of local, state 
and federal representatives.


Strategic planning framework is publicly available: 
it.ucmerced.edu/about/strategicplanning.cfm                                  
IT planning and management spreadsheets are available to IT 
staff on CROPS, IT advisory groups including the 
Administrative IT Council and the IT Advisory Committee, and 
to the public at Town Hall meetings.


The strategic plan, Division goals, objectives and work plans 
are publicly available: 
administration.ucmerced.edu/administrative-units/office-
vice-chancellor-administration/strategic-plan-2009


Currently, only to IPA staff


Currently, only to Academic Personnel and Payroll staff.


*This structure is new and the oversight responsibilities for university curricular and co-curricular requirements are still being negotiated. 


They will be shared with Chancellor's Cabinet, Deans, 
Directors, Faculty Senate, UCM Foundation Board of 
Trustees.


Will be posted with the strategic plan and in this way made 
available to faculty and staff.


Do they reflect the standards of a professional association?


Has your unit identified, or is it in the process of indentifying, performance 
goals/objectives?


How are these goals and objectives made available, and to 
whom?


Are they aligned with UC Merced's 
mission and goals?


In development.


Currently, only to CRTE staff.


 The SoE underwent a change in leadership during 2010. Development of administrative assessment infrastructure will be led by the new Dean scheduled to begin in Fall 2010. 


Currently, only to staff, as in draft form.


Currently, only to staff, as in draft form.


Long Range plan is available to library staff. 


Unit Name


Are goals and 
objectives aligned with 


unit's mission?
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      This table summarizes the assessment practices of non-Student Affairs administrative units, including examples of assessment-based improvements. Descriptions are current as of June 2010, unless otherwise indicated.


The process by which objectives 
are selected for review Types of Data Source of Data The timeline


How the results are used 
to inform practices


To whom the results are 
disseminated


If your unit has a plan for 
assessing its performance, 


provide it.


Division of Administration


In multiple ways: during regular 
scheduled meetings and retreats, 
process of engaging in customer 
satisfaction surveys, 
consideration of benchmarks, and 
mandated external compliance 
reviews for compliance rather 
than performance goals. 


Manager annual reports on 
work plan progress, and what 
have been ad-hoc surveys. 
Annual report submission has 
been uneven. 


Divisional managers, 
surveys, including the 
customer satisfaction survey 
process implemented in 
Spring 2010.


Progress on objectives 
addresses weekly or 
biweekly in individual or 
staff meetings and 
annually as part of 
manager performance 
reviews. 


To date, survey results have 
been used on an informal 
basis to focus improvement 
efforts.


Within the Division, 
typically between VCA 
and unit-specific 
manager


Plan is encompassed by 
responses as represented in the 
Division's Planning & 
Performance Assessment Flow 
Chart. The Division is building 
out and formalizing its 
assessment practices. 


Division is in the process of improving its assessment planning infrastructure after a self-
assessment. This includes: (1) ensuring annual report documenting workplan objective 
outcomes and plans for next year; (2) establishing a periodic review process; (3) evolving 
satisfaction survey process toward a standardized instrument; (4) determing the best 
way to assess and communicate progress toward the Division's goals under each of the 4 
Ps; (5) improve the Division's webpage for communicating progress toward goals and 
objectives, survey results, etc.  Toward this end, the Divison held an assessment-related 
retreat in Oct 2010.


Office of the Executive Vice 
Chancellor


In development. 
Office of Academic Personnel 
& Payroll: Performance 
metrics, survey results. 


Office of Academic 
Personnel and Payroll: 
Surveys of training 
participants, internally 
generated metrics related to 
accuracy and timeliness of 
services provided


Annually Not addressed Not addressed
Draft plan provided. Needs 
further development.


This first data report was shared with the VP for Academic Personnel, the EVC, 
Committee on Academic Personnel, and the School Deans. The results led to a 
discussion with the academic leadership at all levels about the review process and the 
need for timeliness of the academic reviews. It also validated the due dates for various 
academic reviews and led to a decision on School due dates for materials as well as the 
priority given to certain reviews such as tenure, appointments, mid-career, and other 
promotions. The deadlines for the academic reviews are posted on the Academic 
Personnel website.  


Center for Research on 
Teaching Excellence (CRTE)


The CRTE's Annual Report 
summarizes the relationship of 
work performed to Center and 
university objectives, based in 
part on individual staff member 
self-assessments. 


All CRTE workshops, 
orientations, and projects are 
formally assessed. The CRTE 
has also conducted needs 
assessments for graduate 
students and faculty. Staff 
record support related 
contacts with faculty, staff 
and students. 


Surveys, interviews, focus 
groups, contact summaries, 
attendance records, 
assessment forms. 


Annually


Results are used to 
determine the need for 
changes in faculty and 
graduate student 
development activities


The Annual Report is 
provided to Vice Provost 
for Undergrad Education 
and CRTE staff. 


In development. A strategic plan 
for Center self-assessment is a 
basic objective of our July 7 
retreat.


Assessment and anticipated modifcations to staff responsibilities and funding models to 
support its functions.


Graduate Division Annual process Documents, surveys. 
Work products and surveys, 
at least one supported by 
IPA. 


Annually
Results will be used to 
inform future planning. 


Various with objectives 
but includes faculty, 
graduate division staff, 
student advisors.


Provided N/A


Institutional Planning & 
Analysis (IPA)


Ongoing Diverse 
Internal to office, external in 
form of surveys


Varies with measure Not addressed Not addressed Provided N/A


Information Technology (IT)
Projects, tasks, user issues, and 
risks list are tracked on a regular 
basis


Diverse, related to project. 
Staff summaries, key 
performance metrics, project 
progress, and annual reports. 
Examples include IT Town Hall 
meetings, sometimes with 
snap polls. 


Staff updates on progress, 
survey. 


Weekly for projects & 
tasks; tri-weekly for user 
issues; ad-hoc for risks


Varies among groups. IT 
User Services (ITUS) group 
on an as needed, local 
basis, also generates formal 
projects and tasks; IT Leads 
continuously reeavluates 
with changing needs; IT 
Strategic Planning Group 
(ITSG) monitors project 
progress and corrects 
course as needed.


Executive Vice 
Chancellor, Advisory 
Committees, 
stakeholders via Town 
Hall meetings and 
reports on IT website -
it.ucmerced.edu/about/r
eports, annually to the 
Chancellor's Cabinet and 
to leadership as part of 
the budget process.


No formal plan due to resource 
constraints; consists of 
infrastructure of continual, 
ongoing issue identification and 
resolution, active processes for 
project management, etc.  


Assessment in 2007 resulted in resolution of specific issues, development of processes 
to assess IT performance from campus perspective, development of user list issues, 
formation of IT User Services group, etc. First section of annual report describes actions 
inspired by user feedback. On basis of user feedback, implemented DSS "Q" 
methodology to more efficiently manage help desk responses. 


Unit Name
If your unit has engaged in assessment to improve performance, please provide one or 


more examples of this work


Does your unit review its performance in relation to its objectives?  If so, please describe how this is done.







          This table summarizes the assessment practices of non-Student Affairs administrative units, including examples of assessment-based improvements. Descriptions are current as of June 2010, unless otherwise indicated.


The process by which objectives 
are selected for review Types of Data Source of Data The timeline


How the results are used 
to inform practices


To whom the results are 
disseminated


If your unit has a plan for 
assessing its performance, 


provide it.Unit Name
If your unit has engaged in assessment to improve performance, please provide one or 


more examples of this work


Does your unit review its performance in relation to its objectives?  If so, please describe how this is done.


Library


The library doesn't currently 
review performance in relation to 
comprehensive objectives.  
Individual projects and unit 
operations are assessed as 
needed to ensure programmatic 
responsiveness and fiduciary 
responsibility.


The Library has conducted formal user surveys and is empirically assessing instructional 
effectiveness.  Data gathering is ongoing.  Conclusions and actions to date are detailed in 
the  “Appendix 2: Assessment."


Office of Undergraduate 
Education*


Office of Research Annual process
Interviews, user surveys, 
internal records, documents 
and other products. 


Surveys, interviews, internal 
records. Some requires IPA 
support.


Annually
Results will be used to 
inform future planning.  


Vice Chancellor for 
Research. SACA.


Provided N/A


School of Engineering (SoE)


School of Natural Sciences N/A


School of Social Sciences, 
Humanities and Arts:  
Administration Functions


N/A


School of Social Sciences, 
Humanities and Arts: 
Student Advising


Assessment of the Special 
Academic Probation Program is 
ongoing. Periodic assessment was 
conducted in 2006, and 
attempted in 2008 with too few 
student responses to be 
meaningful. 


In response to a 2006 faculty  survey, SSHA Advising has worked to educate the faculty 
on its role within the institution and the School by involving them in outreach activities, 
student committees, and one-on-one discussions. In response to a 2006 student  survey, 
(1) SSHA advising began publishing major and minor requirements in student handbooks 
and our website and implemented the “graduation plan”. This has proven to be 
extremely useful for both advisors and students in that we have been able to identify 
and resolve issues well before graduation; (2) to receive additional interpersonal 
training, SSHA advisors attended professional conferences; (3) Adopted advisor 
specialization by major which has allowed for development of relationships between 
advisor and student as well as advisor and faculty. SSHA advising also regularly assesses 
its Special Academic Probation Program. Evidence from the first two years indicated that 
certain program components were not relevant to students with advanced standing and 
the program was modified to provide resources appropriate to their particular needs. 


University Relations


Annually, areas for review need 
to be significant activities or new 
initiatives, measurable by a 
number and timeline for 
achievement.


Measured quarterly, 
shared annually


We use these results in 
order to measure whether 
or not our practices are 
accomplishing our goals 
and if they are not, then we 
reevaluate both 
respectively.


Chancellor’s Cabinet, 
Deans and Directors, 
Faculty Senate leadership 
and the UC Merced 
Foundation Board of 
Trustees.


This is the unit's initial effort at 
goal setting. This first effort is 
annual in scope. We are working 
on a three year plan.


During the 2009 fiscal year, the unit assessed its efforts in establishing goals and 
measuring performance.  In response, the unit established goals and 
objectives/measures for achieving those goals for the 2010-2011 fiscal year and are 
currently working on a 3 year plan in order to provide a vision and plan for University 
Relations in the years to come.


*This structure is new and the oversight responsibilities for university curricular and co-curricular requirements are still being negotiated. 


Assessment plans in development, expected December 30, 2010 with School expected to by ready to undertake an administrative self-study beginning in June 2011.


We use Raisers Edge to produce fundraising data related to 
our development goals. We also use financial reports, 
contact reports, training attendance, web use and 
newspaper column/inches as other types of measures.


In development. 


The SoE underwent a change of leadership in 2010. Development of assessment infrastructure will be led by the new Dean scheduled to begin in Fall 2010. 
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7 May 2010 
 
 
Dear Vice Chancellor Miller: 
 
One of the new, overarching goals of WASC accreditation is to have institutions develop a 
“culture” of evidence-based improvement in support of our educational missions.   As noted in the 
WASC Visiting Teams’ Report for us1, and as further highlighted by the WASC Commission in its 
Action Letter2,3, WASC expects systematic assessment to be practiced across the institution. As the 
WASC Visiting Team put it, “viewing all units as delivering [contributing to or supporting] 
educational outcomes is encouraged.” 4


 


  Specifically, this means that strictly administrative units 
will need to change the practices by which they evaluate their effectiveness, usually by shifting 
evaluation from personnel reviews to unit-based outcomes assessment.  In some cases, this will 
require a shift in rhetoric, in others a shift in emphasis, in still others a substantial change in 
practice. 


To attend to WASC’s expectations, UC Merced is  
 


1) conducting a comprehensive review of assessment practices across the campus as part of 
our WASC Educational Effectiveness Review self-study, and, as you know,  


2) developing a policy for administrative unit assessment5


 
.  


With respect to bullet 1 and recognizing that many administrative units have not yet begun to 
engage in this level of evidence-based self-reflection, we are documenting how well assessment 
culture is developed in order to identify our resource needs and to establish an institutional 
baseline from which to further evolve. More specifically, the goals of UC Merced’s review of 
assessment are to 
 


• Describe the scope of assessment practices across the campus (e.g., identify which programs 
and units are at each stage --- nothing initiated; plan drafted; date scheduled; etc.); 


                                                      
1“…assessment is not consistent in other [non-Student Affairs administrative] support units at present” Report of the 
WASC Visiting Team Capacity and Preparatory Review, p. 8., March 3, 2010.  p. 2. 
2 “Establish a system for the use of assessment and other data at administrative and institutional levels.” WASC 
Commission Action Letter  
3 “Extend[ing] systematic program review from Academic Affairs to Student Affairs to other areas of the campus.” 
WASC Commission Action Letter, March 3, 2010.  p. 3. 
4 Report of the WASC Visiting Team Capacity and Preparatory Review, p. 44;  WASC Commission Action Letter, p. 3.  
5 A draft Administrative Unit Assessment Process policy is currently being circulated for review and revision.  
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• Evaluate the quality of current assessment practices and processes, with particular focus 
on alignment between unit goals and institutional mission and goals; 


• Examine what assessment results reveal about student learning relative to intended 
learning (where appropriate); 


• Examine what assessment results reveal about the efficacy of co-curricular and 
administrative units relative to unit and University objectives; 


• Use the data and evidence collected to identify the resources needed to sustain and 
improve assessment practices and student learning and support services across the 
institution. 


 
To support this work, the Steering Committee asks that you please respond to the set of questions 
appended to this document as specifically as possible.   
 
As with the Capacity and Preparatory Review Report, all affirmative assertions must be verified by 
supporting documentation.  As such, please include these documents with your response, being 
sure to link this evidence directly to your narrative response. A simple number or letter-based 
reference system can be used for this purpose.  For supporting documentation that is available 
online, URLs may be embedded in the text.   
 
If you have any questions or would like to meet in person to discuss this request, please contact 
Laura Martin, lmartin@ucmerced.edu .  Otherwise, please submit your summary, including 
supporting documentation and examples, to Laura by June 9.  
 
Thank you very much for supporting our Initial Accreditation effort. 
 
 
Sincerely,  


 
Gregg Camfield 
Professor and Chair 
WASC Steering Committee 
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Questions 
 


1) a. Have you identified, or are you in the process of identifying, performance goals and 
related objectives for the unit (as opposed to goals for individual administrators or staff 
members)? If so, please provide them. 


 
Performance goals and objectives for the Division of Administration are contained in the 
Division’s strategic plan (http://administration.ucmerced.edu/administrative-units/office-vice-
chancellor-administration/strategic-plan-2009).  Soon after the campus opened in fall 2005, the 
Division began creating multi-year goals for each of its units.  During 2007-09, the Divisional effort 
of setting multi-year goals setting evolved into the Division’s initial strategic plan. 
 


b. How are they made available and to whom? 
 


The Division’s strategic plan is posted on the UCM web site 
(http://administration.ucmerced.edu/administrative-units/office-vice-chancellor-
administration/strategic-plan-2009). 
 


c. How do they align with the unit’s mission? 
 
The Division created its strategic plan following the typical business plan process. 
 
Initially, the Division created its mission, vision and principles.  Precursor inputs to these 
statements were both the UC and the UCM statements of mission, vision and principles 
(http://www.universityofcalifornia.edu/aboutuc/missionstatement.html) 
(http://www.ucmerced.edu/about_ucmerced/mission.asp).  This process resulted in a clearly 
defined alignment of the Division’s mission, vision and principles with those of the UC System and 
the UCM Campus. 
 
Concurrently, the Division managers conducted an environmental scan 
(http://administration.ucmerced.edu/strategic-plan/strategic-plan-2009/key-campus-
challenges/opportunities) using a simplified SWOT format.  This scan shaped and helped prioritize 
the Division’s initial workplans. 
 
The sum of these efforts evolved into the Division’s four strategic themes—process, people, place 
and stewardship (http://administration.ucmerced.edu/strategic-plan/strategic-plan-2009/4ps-
diagram).  Each of these four themes contains aligned goals designed to advance the four strategic 
themes.  This structure ensures the Division’s efforts are aligned with both the Campus and UC 
missions. 
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With this planning structure in place, the VCA and Divisional managers started creating multi-year 
workplans for each manager’s unit (http://administration.ucmerced.edu/strategic-plan/strategic-
plan-2009/departmental-objectives).  The workplans create unit objectives supporting specific 
Divisional themes and goals.  This process further ensures demonstrable alignment with the 
Divisional, Campus and UC missions. 


 
d. How do they align the University’s mission1


 
 and goals? 


See answer to “1c” above. 
 


e. Do they reflect the standards of a professional association? If so, please briefly describe. 
 
Given the broad range of business responsibilities and regulatory compliance requirements falling 
under the purview of the VCA and the Division—the mission, vision, principles and workplans for 
the Division purposefully reflect the standards of a wide range of professional standards.  Consider 
the major divisional units reporting to the VCA: (1) business and financial services; (2) capital 
planning and construction; (3) police and life safety services; (4) human resources; (5) facilities; 
and (6) fleet services.  Each of these major units must comply with a range of federal, state, local 
regulations, UC systemwide policies, as well as various professional standards.  The Divisional 
managers build compliance with regulations and professional standards into their workplans. 
 


 
2) a. Does your unit review its performance in relation to its objectives? 


 
The Division’s current performance review process consists of a series of components, however, all 
the components are not yet fully realized into a standardized process and feedback system.  The 
complete planning and assessment process is captured in Figure 1 “Division of Administration 
Planning and Performance Assessment Flowchart” (attached).  The description of the performance 
assessment components follows below: 
 
1. The VCA conducts standing meetings with each Divisional direct reporting manager on a weekly 
basis.  During these “one-on-one” meetings, the VCA and manager review, update and modify, as 
needed, the objectives on which the manager is working. 
 
2. The VCA conducts a bi-weekly staff meeting with all the direct reporting managers.  The VCA 
and managers provide briefings and updates on their unit’s objectives and related 
communications.  (Not every single objective is discussed at a given staff meeting.) 
 


                                                      
1 UC Merced’s Mission Statement: “The University of California, Merced’s mission is embodied in its proud claim of 
being the first American research university of the twenty-first century. As the tenth campus of the University of 
California, UC Merced will achieve excellence in carrying out the University’s mission of teaching, research and service, 
benefiting society through discovering and transmitting new knowledge and functioning as an active repository of 
organized knowledge. As a key tenet in carrying out this mission, UC Merced promotes and celebrates the diversity of 
all members of its community.” 
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3.  The VCA and Divisional managers lead or participate in a range of standing or ad hoc 
campuswide advisory groups.  Examples include the VCA Student Advisory Board, the TAPS 
Advisory Committee, the ECEC Parent Committee, and the Chancellor’s Advisory Committee on 
Sustainability.  Part of the role of each committee is to provide performance feedback to the units 
providing service. 
 
4. The Division conducts ad hoc customer satisfaction surveys.  Recent campuswide surveys have 
assessed: (1) custodial; (2) facilities; (3) parking; (4) human resources; and (5) business services.  
(The May 2010 HR and BFS customer satisfaction survey is attached.)  The Division is currently 
establishing a standardized customer satisfaction survey process in partnership with UCM 
Institutional Planning and Analysis.  The goal is to decrease the total number of Divisional surveys 
sent to the campus community while increasing the actionable data collected, plus enable year-
over-year comparisons. 
 
5. The Division participates in a number of external performance assessments mandated by law, 
UC policy or elective Divisional initiative.  Recent examples include: (1) business services financial 
audit; (2) occupational safety and health compliance inspection; (3) fire safety inspection; (4) 
regional air quality control district permit compliance; and (5) USGBC LEED certification. 
 


 If so, please describe how this is done, including 
i. The process by which objectives are selected for review1


 
.  


Objectives for review are selected typically in one of four ways: 
 
1. The Divisional manager’s workplan objectives are normally discussed during the VCA’s standing 
one-on-one meetings, the standing staff meeting and the divisional retreat. 
 
2. Customer satisfaction information and feedback comes from standing advisory groups and ad 
hoc surveys.  This data provides direction on which divisional objectives are advancing and which 
need attention. 
 
3. Comparison against benchmarks.  The benchmarks are usually higher education-specific metrics 
such as the CPEC space guidelines or comparable-institution comparisons for funding levels, salary 
parity, infrastructure, etc.  Some benchmarks are external to the higher education environment 
such as the UCGBC LEED-certification standards. 
 
4. Audits, licensure, legal compliance and mandated inspections tend to follow externally 
prescribed schedules set by the respective agency.  Consequently, they are “selected” for review 
by default.  It should be noted that external audits and similar requirements are viewed typically 
as mandated compliance goals, rather than performance goals. 


 


                                                      
1 For example, are objectives identified annually, but without explicit consideration of future assessment work, or has 
the unit established a plan describing what objectives will be examined in what years?  
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ii. The source(s) and types of data 
 
Divisional managers provide a written report of their progress toward achieving their workplan 
objectives on an annual basis.  To date, the Division has been uneven in soliciting the managers’ 
annual workplan progress in written form.  The most current written annual reports are for 
2007-08 (attached). 
 
To date, most Divisional surveys are conducted on an ad hoc basis.  The Division has not yet 
created a standardized survey instrument, nor a process that allows for straightforward year-over-
year comparisons.  The Division also has been uneven in communicating survey results to the 
campus community.  Starting with the May 2010 BFS and HR customer satisfaction survey 
(attached), the Division is collaborating with UCM Institutional Planning and Analysis and moving 
toward a more systematic survey process. 
 
Standardized forms, data capture and/or reports are normally part of external audits, licensure 
and other mandated compliance requirements. 
 


iii. The timeline 
 
The VCA and managers regularly discuss and determine next steps on unit objectives during the 
standing one-on-ones and staff meetings on a weekly or bi-weekly basis.  Surveys are on an ad hoc 
basis as this time.  External mandated assessments, such as audits, compliance inspections, etc, 
occur on schedules specific to the area and determined by the external entity.  Divisional 
assessment toward unit-specific performance objectives currently is part of the manager’s annual 
performance evaluation.  However, solicitation of written unit performance assessments has been 
uneven. 
 


iv. How the results are used to inform practices 
 
Currently, the manager’s workplan progress and task completion is the primary measure to assess 
progress toward Divisional goals.  To date, managers have used survey results on an informal basis 
to determine customer satisfaction and identify areas on which to focus improvement efforts.  
Starting with the May 2010 BFS and HR survey, the Division will be able to more systematically 
assess customer satisfaction and start the process of year-over-year comparisons. 
 
External audits and similar requirements are viewed and fulfilled as mandated compliance goals 
rather than performance goals. 
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v. To whom the results are disseminated 
 
At this time, most Divisional workplan results, survey outcomes and regulatory reports are 
disseminated within the Division—typically between the VCA and the unit-specific manager. 


 
b. If your unit has a plan for assessing its performance, please provide it.  


 
The responses to questions “2a i-v” (above) capture the performance assessment plan currently in 
place in the Division.  Also see Figure 1 “Division of Administration Planning and Performance 
Assessment Flowchart.”  The Division’s performance assessment process is a work in progress and 
can be expected to improve continuously. 
 


 
3) If your unit has engaged in assessment to improve performance1


 


, please provide one or 
more examples of this work, including a description of any changes made to the practices 
of the unit in response to the results. These examples are particularly important as they 
demonstrate that we practice “evidence-based improvement”, which is a fundamental 
expectation of WASC. 


The fully realized Divisional performance assessment flowchart is captured in Figure 1 “Division of 
Administration Planning and Performance Assessment Flowchart.”  Currently, the Division is 
putting in place the elements that will fill in the gaps in its assessment process, plus strengthen 
and better communicate an evidence-based systematic and ongoing improvement process.  This 
effort will include: 
 
1. Soliciting and ensuring the submission of annual written workplan objectives outcomes and 
plans for the year ahead. 
 
2. Establishing a periodic performance review and evaluation process. 
 
3. Evolving the survey assessment process toward a standardized instrument and a structure 
enabling year-over-year comparisons. 
 
4. Determining the best way to capture and communicate progress toward the goals listed under 
the Division’s four themes of process, people, place and stewardship.  This will likely involve 
customer satisfaction survey results, benchmarks and qualitative inputs depending on the nature 
of each goal. 
 
5. Improve the Division’s webpage communication of its strategic plan, progress toward goals and 
objectives, survey results and other relevant performance assessment information. 


 


                                                      
1 For example, user satisfaction surveys or metrics that describe unit productivity relative to goals.  
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4) If your unit has not yet developed goals and objectives what is the timeline for completing 
this work and initiating assessment?  


 
Division has developed goals and objectives (http://administration.ucmerced.edu/strategic-
plan/strategic-plan-2009/departmental-objectives). 
 


5) If your unit has goals and objectives but does not regularly assess its performance, what is 
the timeline for beginning this work?  


 
The Division has started improving its performance assessment process with the response to this 
letter, dated May 2010, and anticipates the process update to be completed soon after the 
Division’s next retreat in early 2011. 
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FIGURE 1. DIVISION OF ADMINISTRATION PLANNING & PERFORMANCE ASSESSMENT FLOWCHART
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UNIVERSITY OF CALIFORNIA, MERCED 
BUDGET OFFICE 


 
 


MISSION 
 


“The mission of the Budget Office is to create and support an environment that 
advances our institutional mission of achieving distinction in education, research, and 
public service. The Budget Office is committed to bringing rigor to budgetary decision-
making and transparency to budgetary process. Accordingly, in consultation with Senior 
Management, Academic Schools and all support units, we will do our utmost to deploy 
resources and promote sound resource management in the effective, timely, and prudent 
support of the University tri-partite mission.”  
 
 


ACCOMPLISHMENTS 
 


 Maintained Services for the Campus Community. 
 Invited to prepare a talk for the UC Budget Staff retreat (was able to highlight what we 
are doing at UC Merced for Budget and Planning). 
 Provide a budget system for Departments, Schools, and Units to upload 2008-09 
Budgets proposals.  


 
 


MAJOR PROJECTS 
 


 Work on the Budget Forecast Model for UC Merced.  This model will incorporate the 
LREP; which will help in space planning and budget projections.  In addition, a feeder 
model will be the Graduate Student model which will allow us to see how many Non-
Resident graduate students we can admit and provide support for.  
 Provide training classes to the campus community.   


 
 


GOALS AND CHANGES 
 


 Provide training classes to the campus community.   
 Look for best practices from other UC campuses and other higher educational 
institutions.  
 Look for new sources of funds for UC Merced. 


 
 







 
 
 
 
 
CAPITAL PLANNING OFFICE 
 
1          SOCIAL SCIENCES AND MANAGEMENT BUILDING        
-           Final review of construction documents for Social Sciences and Management Building 
-           Preparation of Furniture and Moveable Equipment List for Social Sciences Building – will 
            submit to UCOP/State 
 
2.         SCIENCE & ENGINEERING BUILDING 2 
-           Re-programming Effort for increased scope of work with Executive Architect 
-           Launch Schematic Design and Re-Convene Building Advisory Committee 
 
3.         CAMPUS PHYSICAL PLANNING COMMITTEE (CPPC) 
-           Expand membership to include additional VC reps and a second faculty rep 
-           Use CPPC to review Call Letters to VCs for future Capital Projects 
 
4.         ADMINISTRATIVE SPACE 
-           Provide data needed for business decision regarding new off campus leased space and 
            new lease/purchase trailers to accommodate academics (lecturers, post docs and 
            graduate students) in time for Fall 2008 
 
5.         RESEARCH SPACE 
-           Provide recommendations regarding potential to use debt financing to gain additional 
             research space on campus. 
-           Coordinate with UCOP Real Estate, External Finance, and Budget Office to determine 
             possibilities 
 
6.         CHILD CARE CENTER 
-           Prepare Project Planning Guide and gain project approval by UCOP 
 
7.         STEM CELL RESEARCH FACILITY 
-           Prepare Project Planning Guide and gain project approval by UCOP 
 
8.         WEST CAMPUS NEIGHBORHOOD PLAN 
-           Prepare Report on behalf of Planning Advisory Committee 
 
9.         CAMPUS LRDP 
-           Provide PPD&C with program information for campus build out 
 
10.        HOUSING 3 
-           Prepare Regents “P” (Budget) Approval Item 
 


 
 
 







PPD&C 
2007-08 Goals & Accomplishments 
2008-09 Goals 
 


1. Complete Phase IA Projects/Resolve Claims by June 2007 
Status: Accomplished $30M settled under $5M 


• Mediation in Spring 2007 resolves Swinerton Claims on COB, LITC and Site and       
Infrastructure 


• Mediation in June 2007 resolves Flintco Claim 
 


2. Sierra Terraces Substantial Completion 
• Building 1 by August 2007 
• Building 2 by January 2008 


Status: Accomplished 
 


3. Revised Section 404 Permit Application for Campus Plan by Winter 2008 
Status: On Track 


• Footprint negotiated with Feds: August 2007 
• Revisited Application on track for February 2008 
 
4. Affirm Plan for PPD&C Relocation for Five Years by Summer 2008 


Status: Pending 
• Space Options identified Summer 2007 
• VCA negotiating lease for Spring 2008 move 


 
5. Complete Campus Design Guidelines by Summer 2008 


Status: Pending  
• Priority placed on Campus Planning 
• Guidelines being developed within LRDP process 


 
6. Complete Valley Dining Expansion by Aug 2008 


Status: On-track 
 


7. Complete LSSF by Fall 2008 
Status: Delayed to Winter 2009 


 
PPD&C Goals 2008-09 
 


1. 404/LRDP DEIR/DEIS by Summer 2008 
2. 404/LRDP FEIR/FEIS by winter 2008-09 
3. Bid SS&MB under budget by Spring 2008 
4. Relocate PPD&C to 5 year space by Summer 2008 
5. Complete PPD&C Organization Plan by Fall 2008 
6. Close Out Sierra Terraces by Spring 2008 
7. Complete Valley Dining Expansion by Summer 2008 
8. Complete LSSF by Winter 2009 







Business & Finance 
FY 07-08 ACCOMPLISHMENTS 
 
Purchasing 
 


• FYTD Cost Savings $626K,  Rebates $30K 
•  Fall Vendor Fair, 28 vendors and 200 attendees 
•  Purchasing Policy/System Training, 112 hours with 171 attendees 
• Corporate Card Change Over,  75 card holders with 10 hrs of training 


 
Financial Services 
 


• Control & Accountability, Monthly MSO Meeting for Training, Development, Communication, 
Kickoff Control Environment Assessment for Payroll Check Distribution Process & Cash 
Collection Process/Procedure. 


• Deployed Express and trained 80 users for 35 hours. 
 
Administrative Computing & Systems 
 


• Major Upgrade for mybill/epay  - accommodate additional merchant (VISA added, multiple ID 
added), automated bill generation and presentment, implemented Disaster Recovery Plan for 
Bills/Payments. 


• Deferred Payment Plan for Students - flexible 3 installments, consolidated campus plans (one 
plan for all units including Housing/dining). 


• Virtual Store, a retail services web portal, - Campus Unit can have their own channels. Current 
channels are, HR for Amusement Park, Dining for Catering, Alumni/Student Clubs, SPO/Univ 
Communication. 


• Major Upgrade to PTR Web - Improved Reporting, Exception Reporting for Research Projects 
• Conference/Training Services Application - Fee for service (ACH, CC), working on intra and 


intercampus recharge and PO process 
• Desktop/training lab Support for BFS - about 30 employees, 22 training stations 
• File Server Management for Admin Units - 50 users and counting 


 
Student Business Services & Cashiering 
 


• Fall Billing 
–  Total Billed $14.78M 
–  Pmt/Adjust ($13.43M) 
–  Balance $1.35M 
–  Ratio 91% on time (33% collected via web services, epay) 


•  Deferred Billing -  Total Applicant  454 with 9 and 21 denials 
 


• Fall Collection 
–  Transaction Count 8,702, with a collection total of $20.5 millions and 32% of the 


transactions are through self services (web services. 







HR Achievements 2007-2008 
 
General 


• Significantly improved HR customer service  
• Wrote HR policy such as telecommuting policy 
• In collaboration with BFS and Budget started the  process of developing HR on 


line  transaction form 
• Reorganized HR in order to improve customer service 


 
 
Compensation and Classification 


• Reduced Reclassification Back log going back to August of 2006 to current 
within approximately 60 and 90 days 


• Reduced significant campus equity issues and established equity guidelines 
• Developed the Top Cat program 
• Ist campus external market salary survey conducted 


 
 
Benefits 


• Obtained $32,000 in BE Smart About Safety funds to start a campus Health and 
Wellness program 


• Added three new HR  Benefits positions at no cost to the campus including 
Disability Manager, Health Care Facilitator, Health Care Facilitator Assistant 


• Campus EAP program established 
• Established  Faculty Staff and Students Discount Tickets program and now 


through BFS can be paid for on campus e-pay 
• On Campus Retirement Program Counseling 
• Started Transitional return to work program 


 
Training and Development 


• Obtained the various required training for the configuration and set up of the Sum 
Total Learning Management System for the campus 


• Increased skill set of HR staff through various training and seminars including 
World at Work Total Rewards, World at Work  Job Analysis, the Art of 
Persuasion, UCRS Retirement training, Americans with Disability Training, 
Benefits , Risk Management and Wellness Summit 


• Hired training Manager to start  faculty and staff training program 
 


Recruitment 
• Non computer based job application program 
• Expanded outreach and diversity recruiting efforts 
• Managed over 300 recruitments 


Labor Relations  
• Provided instructor led Sexual Harassment Prevention Training 


 







University of California, Merced 
POLICE and PUBLIC SAFETY DEPARTMENT 


2007/2008 Accomplishments to Date  
January 15, 2008 


Emergency Management 
 


 Implemented campus emergency responder GETS/WEPS program. 
 Provided campus wide Standard Emergency Management training through California OES. 
 Collaboratively identified and tested current campus emergency notification capabilities, and interim crisis 


communications plan. 
 Developed and provided full-scale active shooter exercise for campus and county. 
 Identified and began purchase process for multifaceted campus emergency notification system. 


 
Police Operations  


 Implemented model traffic safety program that: 
 Attracted over 1,000 participants to a week long educational program 


 Received State grant funding for traffic education and enforcement programs. 
 Participated in grant funded countywide “Avoid the 11” campaign 


 Successfully cleared noteworthy cases including death, thefts, and domestic violence. 
 Collaborated with Student Housing and Student Health in presenting “Student Toolbox” series training for non-


academic living skills. 
 Hosted five regional law enforcement trainings 


 
Community Service Officers 


 Doubled the number of registrations of electronics  
 Implemented peer educator program. 


 
Mentor Program 


 Collaborated with City Schools, School of Natural Science and School of Social Science, Humanities and Arts 
to address highly-at-risk fourth and fifth grade students for “Success in the Summer” UC Merced PD Mentor 
summer program. 


 August through December provided mentoring to 210 elementary students, and daily one-on-one mentoring to 
30 High-Risk students 


 Collaborated with Student Government and Student Clubs in organizing and performing Merced Community 
Clean-ups and renovations. " 


 Provided two community clean-ups and one Habitat for Humanity Assist  
 Received City and County Recognition for program 
 Provided twelve Civic Organization presentations 
 Through quantitative criteria named next school to participate in program. 
 Program nominated for California College and University Law Enforcement Administrators’  Award of 


Distinction - to be awarded April 2008 
 


 Emergency Communications Center 
 Responded to 100,321 telephone calls  
 Purchased and installed bi-amping in the “tunnel.”   


 
Administration 


 Numerous new trainer certifications were attained: 
 Citizen Emergency Response  
 National Incident Management System 
 First Aid/CPR/ automated external defibrillator (AED) 
 Major Crime Dispatching 
 Weaponless Defense 
 Less-Lethal Defense 
 Crowd Control  
 Baton 


 Internal Promotions 
 Recognized department members through dispatcher and officer of the year regional awards and departmental 


employee recognition celebrations. 







Accomplishments Facilities Management - Campus Services 
 
 


• Ran Operations Section of EOC for shooter exercise 
• Ranchers Road paving 
• COB, Lower Library, Ranchers Lot Improvements/Lots E & F Construction 
• Campus Entrance and Library Landscape improvements 
• Developed, implemented, and improved a comprehensive Recycling program; 


Initiated our Recycling website  
• Events support: Commencements, Bobcat Days, and the Inauguration 
• Custodial introduction sheets and satisfaction survey 
• Custodial Services is Leading the way for UC campuses on “Green Cleaning 


Technology”. Currently 80% of our cleaning supplies and equipment are 
green certified products 


• Improved service levels of Shipping/Receiving function while package volume 
increased significantly 


• Finished a comprehensive Parking & Transit survey that will help us better 
meet the needs of customers in the future 


• Update to Parking Regs and reestablishment of Parking Committee in 
progress 


• Effectively transitioned most campus landscaping to new grounds crew and 
cared for turf, plants, shrubs, and trees. Maintained a beautiful campus. 


• Mitigated dust on unpaved portion of Ranchers Road utilizing peach pits from 
local orchards 


• Implemented TMA key and lock module  
• Assisted Advancement Services  and Admissions in doing 5,000 - 40,000 


piece mailings  
 
 
  







Accomplishments Facilities Management – Central Plant 
 


• Established MEP system service contracts: Water Treatment, Generators, and 
Elevators. 


• Completed PM's for major MEP systems & equipment 
• Successfully completed management of over 40 lab renovations 
• Developed scope and implemented Castle campus landscape project  
• Solar Project: Successfully designed, procured all parts, plumbed 300 feet of 


underground water, built deck and installed all electrical for solar project at 
south west-end of Campus. 


• COB and LITC Shutdown: Successfully performed a complete electrical 
shutdown and racked all main breakers for preventative maintenance to 
assure continued power reliability. 


• S & E ATS reliability: Electrical team investigated the cause of intermittent 
electrical power interruptions in building, identified design/construction issues 
and made corrections 


• Livingston House renovation (Wawona): The entire facility has been rewired, 
plumbed and the  


 heating has been restored 
• Eric’s House (Wawona): New countertops were installed and electrical service 


upgraded 
• SNRI (Wawona): Designed and procured the emergency Generator 
• ALC Building Automation: Focused attention on design flaws in programming 


and installation  
 practices for continued HVAC reliability (Campus wide) 


• Library successfully froze piping to repair leaks in hot water supply. 
• Replaced urinals per manufacture’s recommendations in Library 
• LITC KL183 Server Room Renovation 
• Calculated all primary building performance targets to track energy saving 


efforts 
• Developed & implemented equipment PM’s for all campus buildings. 
• Reviewed & updated campus MEP master specs to incorporate lessons 


learned for better performance for future projects. 
 







Environmental Health & Safety Projects, Goals for Spring 2008 
 
Implementation of campus EH&S policy   Complete 
 
Develop (with FM) sanitary sewer mgmt plans pending system wide model 
 
Implement laboratory safety trainings series   Complete:   7 of 9 classes;  
         195 attendances 
 
Develop, implement supervisors safety training class  Complete:  71 attendees  
 
Implementation of BSAS - Ergonomic Program  
   acquisition of ergonomic computer lending equipment Complete 
   onsite workstation evaluations - on request   70 + to date 
   retain consultant for trades task evaluations   to be done  
   implement back injury prevention courses:   Custodians, Grounds 
   development of web pages within EHS web site  to be done 
   develop printed information/training materials  to be done 
 
Implementation of Integrated Safety & Environ Mgmt  small bits & pieces 
 
Resolve outstanding air permitting issues on generator  Complete 
 
Assess hazardous materials tracking programs  under evaluation 
   contact vendors, assess products  
   purchase hazmat tracking software program  
 
In addition: 


• Improved EH&S coordination with PPD&C and FM on projects 
• Launch of Ergo-CAT online ergonomics program:  FM & HR 
• Use of UCSF Ergonomics program for on-campus consulting  
• Implemented Safe Driver training program – in vehicle  
• In conjunction with PPD&C and FM, implemented construction site access policy  


 
To be completed: 


• Revision and re-issue of Injury & Illness Prevention Plan 
• Re-implementation of campus Safety Committee  


 
 
EH&S projects goals Spring 2008.doc 







Special Assistant Support to VCA in 2007 
Submitted by Jim Genes 


 
 


• Help start Chancellor’s Advisory Committee on Sustainability 
 
• Staff campus Strategic Academic Plan effort 


 
• Assist with campus EOC start-up as logistics section chief 


 
• Staff divisional strategic planning process 


 
• Served as interim director for SBDC Regional Network in Fresno 


 
• Served as interim COO for Great Valley Center in Modesto 


 
• Staffed campus academic space planning ad hoc committee 


 
• Served as divisional liaison for campus visitor and conference 


services 
 


• Continue participation in town-gown meetings 
 


• Continue participation in University Community LLC meetings 
 


• Continue participation in local watershed issues through Merced 
River Stakeholders 


 
• Invited to serve on board of Friends of the River 
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Division of Administration Customer Satisfaction Survey Report 
 


Overview 
The Division of Administration at the University of California, Merced wanted to know how it could improve services provided to its 
customers. The Director of Administration worked with the Assessment Resource Center (ARC) to develop a web-based questionnaire to 
assess the quality of customer service and support provided by two administrative divisions, Human Resources (HR) and Business and 
Finance Services (BFS).  This questionnaire was adapted with permission from one originally developed by ARC with the Division of 
Finance and Administration at the University of Missouri.     
  
The University of California, Merced Customer Satisfaction Survey had four common selected-response questions, additional unit-specific 
questions, and one open-response question asking for additional comments for each of the ten units.  The five units within the Division of 
Human Resources were Benefits, Classification and Compensation, Recruitment, New Employee Orientation, and the HR Website.  Units 
within the Division of Business and Finance Services were Payroll/Time Reporting (PTR) Systems, Accounts Payable and Disbursements, 
Student Business Services, Travel and Entertainment, and Financial Management and Systems Training. 
 
Customers were asked to answer questions only for the units they had worked with over the preceding year.  In order to determine this, the 
first survey question asked customers the frequency of their interactions with each specific unit.  If they selected one of the choices “daily,” 
“weekly,” “monthly,” “quarterly,” or “twice a year,” then they were directed to the set of questions evaluating that unit, referred to as 
“satisfaction” questions.  If they chose “little or no interaction,” then the survey skipped the satisfaction questions for that unit.  
 
University of California, Merced provided ARC with a list of 1,798 customers of units within HR and BFS.  In April 2010, an email cover 
letter, which included a Web link to the Customer Satisfaction Survey, was sent to 1,798 customers, followed by a reminder email to non-
respondents thirteen days later.  Tables 1 and 2 show the information regarding survey implementation.   
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Table 1: Survey Implementation Tracking 
Tracking Units Count
Surveys – Wave 1: Date Sent 4/7/10  
Emails sent with survey link 1,798
Customers accessing survey link by 4/20/10 519
Surveys – Wave 2: Date Sent  4/20/10  
Emails sent with survey link 1,279
Customers accessing survey link by 5/3/10 701
Undeliverables (Waves 1 & 2) 5
Refusal/decline (Waves 1 & 2) 0
Data collection ends 5/3/10 
Customers receiving survey link 1,793
Respondents* by 5/3/10 608
Survey response rate 33.9%


*Includes those who answered at least one survey question. 


 


 


Table 2: Survey Responses  
All Surveys Final Counts


Customers receiving survey request 1,793
Customers taking link to survey 701
Customers who followed link to survey but answered no questions 93
Customers answering at least one survey question 608
Customers who selected little or no interaction with all units 62
Customers taking survey who selected having interaction with at least one unit 546
Customers answering at least one satisfaction question for any unit 503
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Customer Response by Unit 
The Web survey began with a frequency-of-interaction question with six choices ranging from daily interaction to little or no interaction.  
Table 3 shows the percentage and number of respondents selecting each choice for each unit surveyed.  


Table 3: Frequency of Interaction by Unit 


How frequently do you interact with… Daily Weekly Monthly Quarterly
Twice a 


Year
Little or no 
Interaction Total


Benefits 7
1.3%


14
2.6%


42
7.7%


56
10.3%


114
20.9%


313
57.3%


546
100.0%


Classification and Compensation 2
.4%


20
3.7%


41
7.5%


31
5.7%


61
11.2%


391
71.6%


546
100.0%


Recruitment 5
.9%


20
3.7%


28
5.1%


35
6.4%


52
9.5%


406
74.4%


546
100.0%


New Employee Orientation 2
.4%


4
.7%


16
2.9%


9
1.6%


39
7.1%


476
87.2%


546
100.0%


HR Website 9
1.6%


34
6.2%


81
14.8%


71
13.0%


60
11.0%


291
53.3%


546
100.0%


Payroll/Time Reporting (PTR) Systems 27
4.9%


116
21.2%


264
48.4%


25
4.6%


31
5.7%


83
15.2%


546
100.0%


Accounts Payable and Disbursements 25
4.6%


50
9.2%


82
15.0%


32
5.9%


37
6.8%


320
58.6%


546
100.0%


Student Business Services 26
4.8%


22
4.0%


41
7.5%


44
8.1%


47
8.6%


366
67.0%


546
100.0%


Travel and Entertainment 17
3.1%


34
6.2%


83
15.2%


66
12.1%


69
12.6%


277
50.7%


546
100.0%


Financial Management & Systems Training 26
4.8%


19
3.5%


27
4.9%


30
5.5%


42
7.7%


402
73.6%


546
100.0%


Note: The percentages are out of the 546 respondents who answered that they had interactions with at least one unit. 
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Respondents selecting at least “twice-a-year” interaction with a unit over the past year were directed to a set of customer satisfaction 
questions for that unit.  Table 4 shows both the number and percentage of respondents who selected at least semiannual interaction and 
the number and percentage who selected little or no interaction. 


Table 4: Customer Response by Unit 


How frequently do you interact with… 


Respondents 
selecting at 


least “twice a 
year” 


interaction


Respondents 
selecting “little 


or no 
interaction”


Benefits 233 
42.7%


313 
57.3%


Classification and Compensation 155 
28.4%


391 
71.6%


Recruitment 140 
25.6%


406 
74.4%


New Employee Orientation 70 
12.8%


476 
87.2%


HR Website 255 
46.7%


291 
53.3%


Payroll/Time Reporting (PTR) Systems 463 
84.8%


83 
15.2%


Accounts Payable and Disbursements 226 
41.4%


320 
58.6%


Student Business Services 180 
33.0%


366 
67.0%


Travel and Entertainment 269 
49.3%


277 
50.7%


Financial Management & Systems Training 144 
26.4%


402 
73.6%


                                               Note: Percentages are out of the 546 respondents who answered that they had interactions with at least one unit. 
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Respondents were asked to classify their jobs into one of eight employment categories.  Table 5 provides the number and percentage of 
respondents who selected each category. 
 


Table 5: Division of Administration: Job Classification 


What type of job do you have? 
Number of 


Respondents Percentage


Service or maintenance 25 5.3%


Skilled crafts 9 1.9%


Clerical or secretarial 48 10.3%


Technical or paraprofessional (includes MSOs) 39 8.3%


Professional (support/service) 118 25.2%


Executive, administrative, or managerial 131 28.0%


Primarily instruction or research (senate member) 35 7.5%


Primarily instruction or research (non-senate) 63 13.5%


Total 468 100.0%


                                           Note: 78 respondents did not answer this question. 
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Customer Ratings for Division of Administration: Human Resources (HR) and Business and 
Finance Services (BFS) Combined 
 
Respondents were asked to rate two departments of the Division of Administration with which they had at least “twice-a-year” 
(semiannual) interaction.  There were ten possible units within these two departments that respondents could rate on a set of four common 
questions.  Some respondents rated more than one unit and their responses are included for each unit they evaluated.  Table 6 shows the 
total customer responses for all common questions for the ten units.  Due to rounding, the total percentages may not equal 100%. 
 


Table 6: Division of Administration (HR and BFS): Customer Satisfaction Ratings 


Based on your most recent experience 
how would you rate the following: 


Very 
Satisfied Satisfied


Somewhat 
Satisfied Dissatisfied


Very 
Dissatisfied Total


Understanding your needs 273
16.3%


754
45.1%


405 
24.2% 


142
8.5%


99
5.9%


1673
100.0%


Timeliness 307
18.3%


720
42.9%


368 
21.9% 


163
9.7%


119
7.1%


1677
100.0%


Effectiveness 301
17.7%


718
42.2%


408 
24.0% 


161
9.5%


113
6.6%


1701
100.0%


Collaboration in working with you 321
20.5%


633
40.5%


357 
22.8% 


158
10.1%


95
6.1%


1564
100.0%


   Note: Not all respondents answered each question for each unit; consequently, counts are not equal across questions. 
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In order to determine an overall rating for the Division of Administration, the means for each unit were calculated and weighted for each 
of the four common questions.  The response choices ranged from very dissatisfied with a score of 1 to very satisfied with a score of 5.  A 
mean score between 3 and 4 represents a response rating between “somewhat satisfied” and “satisfied.”  
 
Some respondents rated more than one unit and each of their ratings was considered in the calculations for the overall mean score.  Table 
7 shows the overall mean score from all customer responses for all units on each of the four common questions.  The number of responses 
column shows the number of scores used to calculate the mean for each question. 
 
 


Table 7: Division of Administration (HR and BFS): Customer Satisfaction Mean Scores 
 


Question 


 


Mean 
Number of 


Respondents
Number of 
Responses


Understanding your needs 3.6 481 1673


Timeliness 3.6 485 1677


Effectiveness 3.5 488 1701


Collaboration in working with you 3.6 459 1564
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Administration Units—Customer Satisfaction 
 


The following report section shows the survey results for each of the survey’s ten individual unit sections.  These units are: 
 


• Benefits 


• Classification and Compensation 


• Recruitment 


• New Employee Orientation 


• the HR Website 


• Payroll/Time Reporting (PTR) Systems 


• Accounts Payable and Disbursements 


• Student Business Services 


• Travel and Entertainment 


• Financial Management & Systems Training 
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Benefits 
Respondents were asked to classify their jobs into one of eight employment categories.  Table 8 provides the numbers and percentage of 
respondents in each category of employment, among those who reported having at least semiannual interaction with Benefits. 
 


Table 8: Benefits: Job Classification 


What type of job do you have? 


Number of 


Respondents Percentage


Service or maintenance 8 4.0%


Skilled crafts 4 2.0%


Clerical or secretarial 10 5.0%


Technical or paraprofessional (includes MSOs) 18 9.0%


Professional (support/service) 58 29.1%


Executive, administrative, or managerial 68 34.2%


Primarily instruction or research (senate member) 10 5.0%


Primarily instruction or research (non-senate) 23 11.6%


Total 199 100.0%
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Respondents were asked to rate Benefits on the four common questions plus two additional questions.  Table 9 shows the customer 
responses for all questions.   
 


Table 9: Benefits: Customer Satisfaction Ratings 
Based on your most recent experience 
how would you rate the following: 


Very 
Satisfied Satisfied


Somewhat 
Satisfied Dissatisfied


Very 
Dissatisfied Total


Understanding your needs 30
14.0%


101
47.2%


45
21.0%


21
9.8%


17
7.9%


214
100.0%


Timeliness 31
14.6%


96
45.1%


51
23.9%


18
8.5%


17
8.0%


213
100.0%


Effectiveness 27
12.8%


85
40.3%


58
27.5%


22
10.4%


19
9.0%


211
100.0%


Collaboration in working with you 36
17.5%


91
44.2%


40
19.4%


25
12.1%


14
6.8%


206
100.0%


Transparency of process 30
14.7%


75
36.8%


49
24.0%


27
13.2%


23
11.3%


204
100.0%


Organization and clarity of information 31
14.6%


77
36.3%


53
25.0%


26
12.3%


25
11.8%


212
100.0%
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Table 10 shows the mean score for each question asked about this unit.  The mean was calculated by scoring the response choices from 
very dissatisfied (1) to very satisfied (5).   
 


Table 10: Benefits: Customer Satisfaction Mean Scores 


Based on your most recent experience  


how would you rate the following: Mean 


Number of 


Respondents


Understanding your needs 3.5 214


Timeliness 3.5 213


Effectiveness 3.4 211


Collaboration in working with you 3.5 206


Transparency of process 3.3 204


Organization and clarity of information 3.3 212


      Overall Mean: 3.4 
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Classification and Compensation 
Respondents were asked to classify their jobs into one of eight employment categories.  Table 11 provides the numbers and percentage of 
respondents in each category of employment, among those who reported having at least semiannual interaction with Classification and 
Compensation. 
 


Table 11: Classification and Compensation: Job Classification 


What type of job do you have? 


Number of 


Respondents Percentage


Service or maintenance 4 3.3%


Skilled crafts 2 1.6%


Clerical or secretarial 3 2.5%


Technical or paraprofessional (includes MSOs) 9 7.4%


Professional (support/service) 26 21.3%


Executive, administrative, or managerial 64 52.5%


Primarily instruction or research (senate member) 4 3.3%


Primarily instruction or research (non-senate) 10 8.2%


Total 122 100.0%
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Respondents were asked to rate Classification and Compensation on the four common questions plus two additional question.  Table 12 
shows the customer responses for all questions.   


 


Table 12: Classification and Compensation: Customer Satisfaction Ratings 


Based on your most recent experience 
how would you rate the following: 


Very 
Satisfied Satisfied


Somewhat 
Satisfied Dissatisfied


Very 
Dissatisfied Total


Understanding your needs 19
15.6%


41
33.6%


31
25.4%


17
13.9%


14
11.5%


122
100.0%


Timeliness 14
11.6%


33
27.3%


27
22.3%


23
19.0%


24
19.8%


121
100.0%


Effectiveness 13
10.8%


35
29.2%


34
28.3%


18
15.0%


20
16.7%


120
100.0%


Collaboration in working with you 25
20.8%


33
27.5%


32
26.7%


17
14.2%


13
10.8%


120
100.0%


Transparency of process 15
12.4%


32
26.4%


28
23.1%


20
16.5%


26
21.5%


121
100.0%


Benchmarking for position classifications 
and salary comparables 


11
9.3%


29
24.6%


29
24.6%


22
18.6%


27
22.9%


118
100.0%
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Customer Satisfaction Survey 2010 


Table 13 shows the mean score for each question asked about this unit.  The mean was calculated by scoring the response choices from 
very dissatisfied (1) to very satisfied (5).   
 


Table 13: Classification and Compensation: Customer Satisfaction Mean Scores 


Based on your most recent experience 


 how would you rate the following: Mean


Number of


Respondents


Understanding your needs 3.3 122


Timeliness 2.9 121


Effectiveness 3.0 120


Collaboration in working with you 3.3 120


Transparency of process 2.9 121


Benchmarking for position classifications and salary comparables 2.8 118


         Overall Mean: 3.0
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Customer Satisfaction Survey 2010 


Recruitment  
Respondents were asked to classify their jobs into one of eight employment categories.  Table 14 provides the numbers and percentage of 
respondents in each category of employment, among those who reported having at least semiannual interaction with Recruitment. 
 


Table 14: Recruitment: Job Classification 


What type of job do you have? 


Number of 


Respondents Percentage


Service or maintenance 1 .9%


Skilled crafts 0 .0%


Clerical or secretarial 6 5.1%


Technical or paraprofessional (includes MSOs) 11 9.4%


Professional (support/service) 22 18.8%


Executive, administrative, or managerial 56 47.9%


Primarily instruction or research (senate member) 16 13.7%


Primarily instruction or research (non-senate) 5 4.3%


Total 117 100.0%
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Customer Satisfaction Survey 2010 


Respondents were asked to rate Recruitment on the four common questions plus two additional questions.  Table 15 shows the customer 
responses for all questions.   
 


Table 15: Recruitment: Customer Satisfaction Ratings 


Based on your most recent experience 
how would you rate the following: 


Very 
Satisfied Satisfied


Somewhat 
Satisfied Dissatisfied


Very 
Dissatisfied Total


Understanding your needs 14
12.6%


44
39.6%


9
8.1%


30
27.0%


14
12.6%


111
100.0%


Timeliness 13
11.5%


39
34.5%


11
9.7%


25
22.1%


25
22.1%


113
100.0%


Effectiveness 14
12.7%


38
34.5%


11
10.0%


28
25.5%


19
17.3%


110
100.0%


Collaboration in working with you 19
17.1%


41
36.9%


10
9.0%


25
22.5%


16
14.4%


111
100.0%


Reflection of campus needs 17
16.0%


30
28.3%


15
14.2%


23
21.7%


21
19.8%


106
100.0%


Clarity of process 15
13.6%


28
25.5%


16
14.5%


29
26.4%


22
20.0%


110
100.0%
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Customer Satisfaction Survey 2010 


Table 16 shows the mean score for each question asked about this unit.  The mean was calculated by scoring the response choices from 
very dissatisfied (1) to very satisfied (5).   
 


Table 16: Recruitment: Customer Satisfaction Mean Scores 


Based on your most recent experience 


 how would you rate the following: Mean 


Number of


Respondents


Understanding your needs 3.4 111


Timeliness 3.2 113


Effectiveness 3.2 110


Collaboration in working with you 3.4 111


Reflection of campus needs 3.1 106


Clarity of process 3.0 110


      Overall Mean: 3.2
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Customer Satisfaction Survey 2010 


New Employee Orientation 
Respondents were asked to classify their jobs into one of eight employment categories.  Table 17 provides the numbers and percentage of 
respondents in each category of employment, among those who reported having at least semiannual interaction with New Employee 
Orientation. 
 


Table 17: New Employee Orientation: Job Classification 


What type of job do you have? 


Number of 


Respondents Percentage


Service or maintenance 3 5.3%


Skilled crafts 1 1.8%


Clerical or secretarial 2 3.5%


Technical or paraprofessional (includes MSOs) 5 8.8%


Professional (support/service) 13 22.8%


Executive, administrative, or managerial 26 45.6%


Primarily instruction or research (senate member) 2 3.5%


Primarily instruction or research (non-senate) 5 8.8%


Total 57 100.0%
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Customer Satisfaction Survey 2010 


Respondents were asked to rate New Employee Orientation on the four common questions plus three additional questions.  Table 18 
shows the customer responses for all questions.   
 


Table 18: New Employee Orientation: Customer Satisfaction Ratings 


Based on your most recent experience 
how would you rate the following: 


Very 
Satisfied Satisfied


Somewhat 
Satisfied Dissatisfied


Very 
Dissatisfied Total


Understanding your needs 5
10.2%


20
40.8%


9
18.4%


7
14.3%


8
16.3%


49
100.0%


Timeliness 8
15.7%


22
43.1%


10
19.6%


7
13.7%


4
7.8%


51
100.0%


Effectiveness 6
11.8%


17
33.3%


9
17.6%


12
23.5%


7
13.7%


51
100.0%


Collaboration in working with you 7
13.5%


22
42.3%


8
15.4%


9
17.3%


6
11.5%


52
100.0%


Frequency 6
11.8%


25
49.0%


11
21.6%


6
11.8%


3
5.9%


51
100.0%


Content 6
12.5%


18
37.5%


10
20.8%


6
12.5%


8
16.7%


48
100.0%


Follow-up with new employees and 
management 


4
8.3%


15
31.3%


11
22.9%


9
18.8%


9
18.8%


48
100.0%
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Customer Satisfaction Survey 2010 


Table 19 shows the mean score for each question asked about this unit.  The mean was calculated by scoring the response choices from 
very dissatisfied (1) to very satisfied (5).   
 


Table 19: New Employee Orientation: Customer Satisfaction Mean Scores 


Based on your most recent experience 


 how would you rate the following: Mean 


Number of


 Respondents


Understanding your needs 3.1 49


Timeliness 3.5 51


Effectiveness 3.1 51


Collaboration in working with you 3.3 52


Frequency 3.5 51


Content 3.2 48


Follow-up with new employees and management 2.9 48


       Overall Mean: 3.2
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Customer Satisfaction Survey 2010 


HR Website 
Respondents were asked to classify their jobs into one of eight employment categories.  Table 20 provides the numbers and percentage of 
respondents in each category of employment, among those who reported having at least semiannual interaction with the HR Website. 
 


Table 20: HR Website: Job Classification 


What type of job do you have? 
Number of 


Respondents Percentage


Service or maintenance 4 1.8%


Skilled crafts 4 1.8%


Clerical or secretarial 18 8.3%


Technical or paraprofessional (includes MSOs) 24 11.0%


Professional (support/service) 67 30.7%


Executive, administrative, or managerial 74 33.9%


Primarily instruction or research (senate member) 7 3.2%


Primarily instruction or research (non-senate) 20 9.2%


Total 218 100.0%
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Customer Satisfaction Survey 2010 


Respondents were asked to rate the HR Website on the four common questions plus two additional questions.  Table 21 shows the 
customer responses for all questions.   
 


Table 21: HR Website: Customer Satisfaction Ratings 


Based on your most recent experience 
how would you rate the following: 


Very 
Satisfied Satisfied


Somewhat 
Satisfied Dissatisfied


Very 
Dissatisfied Total


Understanding your needs 20
9.8%


91
44.6%


71
34.8%


16
7.8%


6
2.9%


204
100.0%


Timeliness 21
11.8%


85
47.8%


50
28.1%


15
8.4%


7
3.9%


178
100.0%


Effectiveness 24
11.7%


84
40.8%


72
35.0%


16
7.8%


10
4.9%


206
100.0%


Collaboration in working with you 21
13.0%


68
42.2%


52
32.3%


12
7.5%


8
5.0%


161
100.0%


Content 24
11.3%


89
42.0%


72
34.0%


17
8.0%


10
4.7%


212
100.0%


Organization 21
9.9%


94
44.3%


69
32.5%


20
9.4%


8
3.8%


212
100.0%
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Customer Satisfaction Survey 2010 


Table 22 shows the mean score for each question asked about this unit.  The mean was calculated by scoring the response choices from 
very dissatisfied (1) to very satisfied (5).   
 


Table 22: HR Website: Customer Satisfaction Mean Scores 


Based on your most recent experience


 how would you rate the following: Mean 


Number of 


Respondents


Understanding your needs 3.5 204


Timeliness 3.6 178


Effectiveness 3.5 206


Collaboration in working with you 3.5 161


Content 3.5 212


Organization 3.5 212


     Overall Mean: 3.5
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Customer Satisfaction Survey 2010 


Payroll/Time Reporting (PTR) Systems  
Respondents were asked to classify their jobs into one of eight employment categories.  Table 23 provides the numbers and percentage of 
respondents in each category of employment, among those who reported having at least semiannual interaction with PTR Systems. 
 


Table 23: PTR Systems: Job Classification 


What type of job do you have? 
Number of 


Respondents Percentage


Service or maintenance 23 5.8%


Skilled crafts 7 1.8%


Clerical or secretarial 40 10.1%


Technical or paraprofessional (includes MSOs) 38 9.6%


Professional (support/service) 107 27.0%


Executive, administrative, or managerial 118 29.8%


Primarily instruction or research (senate member) 23 5.8%


Primarily instruction or research (non-senate) 40 10.1%


Total 396 100.0%
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Customer Satisfaction Survey 2010 


Respondents were asked to rate PTR Systems on the four common questions plus two additional questions.  Table 24 shows the customer 
responses for all questions.   
 


Table 24: PTR Systems: Customer Satisfaction Ratings 


Based on your most recent experience 
how would you rate the following: 


Very 
Satisfied Satisfied


Somewhat 
Satisfied Dissatisfied


Very 
Dissatisfied Total


Understanding your needs 88
23.9%


196
53.3%


60
16.3%


14
3.8%


10
2.7%


368
100.0%


Timeliness 110
29.4%


190
50.8%


46
12.3%


14
3.7%


14
3.7%


374
100.0%


Effectiveness 103
27.1%


197
51.8%


51
13.4%


17
4.5%


12
3.2%


380
100.0%


Collaboration in working with you 80
24.5%


156
47.9%


58
17.8%


21
6.4%


11
3.4%


326
100.0%


Online FAQ section 57
21.5%


136
51.3%


56
21.1%


9
3.4%


7
2.6%


265
100.0%


Timesheet processing 114
29.9%


186
48.8%


51
13.4%


16
4.2%


14
3.7%


381
100.0%
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Customer Satisfaction Survey 2010 


Table 25 shows the mean score for each question asked about this unit.  The mean was calculated by scoring the response choices from 
very dissatisfied (1) to very satisfied (5).   
 


Table 25: PTR Systems: Customer Satisfaction Mean Scores 


Based on your most recent experience 


 how would you rate the following: Mean 


Number of


 Respondents


Understanding your needs 3.9 368


Timeliness 4.0 374


Effectiveness 4.0 380


Collaboration in working with you 3.8 326


Online FAQ section 3.9 265


Timesheet processing 4.0 381


      Overall Mean: 3.9
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Customer Satisfaction Survey 2010 


Accounts Payable and Disbursements  
Respondents were asked to classify their jobs into one of eight employment categories.  Table 26 provides the numbers and percentage of 
respondents in each category of employment, among those who reported having at least semiannual interaction with Accounts Payable and 
Disbursements. 
 


Table 26: Accounts Payable and Disbursements: Job Classification 


What type of job do you have? 
Number of 


Respondents Percentage


Service or maintenance 8 4.3%


Skilled crafts 1 .5%


Clerical or secretarial 24 12.8%


Technical or paraprofessional (includes MSOs) 15 8.0%


Professional (support/service) 37 19.7%


Executive, administrative, or managerial 64 34.0%


Primarily instruction or research (senate member) 16 8.5%


Primarily instruction or research (non-senate) 23 12.2%


Total 188 100.0%
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Customer Satisfaction Survey 2010 


Respondents were asked to rate Accounts Payable and Disbursements on the four common questions plus two additional questions.  Table 
27 shows the customer responses for all questions.   
 


Table 27: Accounts Payable and Disbursements: Customer Satisfaction Ratings 


Based on your most recent experience 
how would you rate the following: 


Very 
Satisfied Satisfied


Somewhat 
Satisfied Dissatisfied


Very 
Dissatisfied


Understanding your needs 28
17.0%


70
42.4%


47
28.5%


11
6.7%


9
5.5%


Timeliness 30
17.2%


64
36.8%


44
25.3%


22
12.6%


14
8.0%


Effectiveness 31
18.0%


72
41.9%


43
25.0%


16
9.3%


10
5.8%


Collaboration in working with you 38
23.5%


52
32.1%


47
29.0%


18
11.1%


7
4.3%


Processing of accounts payable check 
requests 


29
18.2%


62
39.0%


39
24.5%


14
8.8%


15
9.4%


Responses to questions about vendors 32
22.7%


50
35.5%


32
22.7%


18
12.8%


9
6.4%
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Customer Satisfaction Survey 2010 


Table 28 shows the mean score for each question asked about this unit.  The mean was calculated by scoring the response choices from 
very dissatisfied (1) to very satisfied (5).   
 


Table 28: Accounts Payable and Disbursements: Customer Satisfaction Mean Scores 


Based on your most recent experience 


 how would you rate the following: Mean 


Number of


 Respondents


Understanding your needs 3.6 165


Timeliness 3.4 174


Effectiveness 3.6 172


Collaboration in working with you 3.6 162


Processing of accounts payable check requests 3.5 159


Responses to questions about vendors 3.6 141


       Overall Mean: 3.5
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Customer Satisfaction Survey 2010 


Student Business Services 
Respondents were asked to classify their jobs into one of eight employment categories.  Table 29 provides the numbers and percentage of 
respondents in each category of employment, among those who reported having at least semiannual interaction with Student Business 
Services. 
 


Table 29: Student Business Services: Job Classification 


What type of job do you have? 
Number of 


Respondents Percentage


Service or maintenance 8 5.3%


Skilled crafts 2 1.3%


Clerical or secretarial 19 12.7%


Technical or paraprofessional (includes MSOs) 16 10.7%


Professional (support/service) 31 20.7%


Executive, administrative, or managerial 45 30.0%


Primarily instruction or research (senate member) 1 .7%


Primarily instruction or research (non-senate) 28 18.7%


Total 150 100.0%
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Customer Satisfaction Survey 2010 


Respondents were asked to rate Student Business Services on the four common questions plus three additional questions.  Table 30 shows 
the customer responses for all questions.   
 


Table 30: Student Business Services: Customer Satisfaction Ratings 


Based on your most recent experience 
how would you rate the following: 


Very 
Satisfied Satisfied


Somewhat 
Satisfied Dissatisfied


Very 
Dissatisfied Total


Understanding your needs 24
19.5%


58
47.2%


22
17.9%


13
10.6%


6
4.9%


123
100.0%


Timeliness 30
22.9%


62
47.3%


24
18.3%


10
7.6%


5
3.8%


131
100.0%


Effectiveness 31
24.6%


56
44.4%


23
18.3%


10
7.9%


6
4.8%


126
100.0%


Collaboration in working with you 32
26.0%


54
43.9%


13
10.6%


17
13.8%


7
5.7%


123
100.0%


Customer service 38
30.2%


46
36.5%


23
18.3%


11
8.7%


8
6.3%


126
100.0%


Product ease of use 24
22.6%


46
43.4%


20
18.9%


9
8.5%


7
6.6%


106
100.0%


Anticipation of customer need 25
22.1%


46
40.7%


19
16.8%


13
11.5%


10
8.8%


113
100.0%
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Customer Satisfaction Survey 2010 


Table 31 shows the mean score for each question asked about this unit.  The mean was calculated by scoring the response choices from 
very dissatisfied (1) to very satisfied (5).   
 


Table 31: Student Business Services: Customer Satisfaction Mean Scores 


Based on your most recent experience 


 how would you rate the following: Mean 


Number of


 Respondents


Understanding your needs 3.7 123


Timeliness 3.8 131


Effectiveness 3.8 126


Collaboration in working with you 3.7 123


Customer service 3.8 126


Product ease of use 3.7 106


Anticipation of customer need 3.6 113


      Overall Mean: 3.7
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Customer Satisfaction Survey 2010 


Travel and Entertainment 
Respondents were asked to classify their jobs into one of eight employment categories.  Table 32 provides the numbers and percentage of 
respondents in each category of employment, among those who reported having at least semiannual interaction with Travel and 
Entertainment. 
 


Table 32: Travel and Entertainment: Job Classification 


What type of job do you have? 
Number of 


Respondents Percentage


Service or maintenance 3 1.3%


Skilled crafts 1 .4%


Clerical or secretarial 23 10.1%


Technical or paraprofessional (includes MSOs) 17 7.5%


Professional (support/service) 50 21.9%


Executive, administrative, or managerial 87 38.2%


Primarily instruction or research (senate member) 26 11.4%


Primarily instruction or research (non-senate) 21 9.2%


Total 228 100.0%
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Customer Satisfaction Survey 2010 


Respondents were asked to rate Travel and Entertainment on the four common questions plus three additional questions.  Table 33 shows 
the customer responses for all questions.   
 


Table 33: Travel and Entertainment: Customer Satisfaction Ratings 


Based on your most recent experience 
how would you rate the following: 


Very 
Satisfied Satisfied


Somewhat 
Satisfied Dissatisfied


Very 
Dissatisfied Total


Understanding your needs 31
15.0%


86
41.7%


60
29.1%


16
7.8%


13
6.3%


206
100.0%


Timeliness 37
17.4%


89
41.8%


55
25.8%


14
6.6%


18
8.5%


213
100.0%


Effectiveness 39
18.2%


88
41.1%


56
26.2%


19
8.9%


12
5.6%


214
100.0%


Collaboration in working with you 42
21.3%


77
39.1%


52
26.4%


13
6.6%


13
6.6%


197
100.0%


Processing of travel reimbursement requests 48
21.8%


81
36.8%


50
22.7%


20
9.1%


21
9.5%


220
100.0%


Procedures for submitting travel requests 36
16.6%


77
35.5%


66
30.4%


21
9.7%


17
7.8%


217
100.0%


Resources (at UC Merced Campus) for 
questions related to travel 


35
17.3%


64
31.7%


60
29.7%


23
11.4%


20
9.9%


202
100.0%
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Customer Satisfaction Survey 2010 


Table 34 shows the mean score for each question asked about this unit.  The mean was calculated by scoring the response choices from 
very dissatisfied (1) to very satisfied (5).   
 


Table 34: Travel and Entertainment: Customer Satisfaction Mean Scores 


Based on your most recent experience 


 how would you rate the following: Mean


Number of


 Respondents


Understanding your needs 3.5 206


Timeliness 3.5 213


Effectiveness 3.6 214


Collaboration in working with you 3.6 197


Processing of travel reimbursement requests 3.5 220


Procedures for submitting travel requests 3.4 217


Resources (at UC Merced Campus) for questions related to travel 3.4 202


         Overall Mean: 3.5 
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Financial Management & Systems Training  
Respondents were asked to classify their jobs into one of eight employment categories.  Table 35 provides the numbers and percentage of 
respondents in each category of employment, among those who reported having at least semiannual interaction with Financial Management 
& Systems Training. 
 


Table 35: Financial Management & Systems Training: Job Classification 


What type of job do you have? 
Number of 


Respondents Percentage


Service or maintenance 2 1.6%


Skilled crafts 1 .8%


Clerical or secretarial 12 9.8%


Technical or paraprofessional (includes MSOs) 13 10.7%


Professional (support/service) 28 23.0%


Executive, administrative, or managerial 56 45.9%


Primarily instruction or research (senate member) 6 4.9%


Primarily instruction or research (non-senate) 4 3.3%


Total 122 100.0%


 
 







Customer Satisfaction Survey 2010 


Respondents were asked to rate Financial Management & Systems Training on the four common questions plus four additional questions.  
Table 36 shows the customer responses for all questions.   
 


Table 36: Financial Management & Systems Training: Customer Satisfaction Ratings 


Based on your most recent experience 
how would you rate the following: 


Very 
Satisfied Satisfied


Somewhat 
Satisfied Dissatisfied


Very 
Dissatisfied Total


Understanding your needs 14
12.6%


47
42.3%


30
27.0%


13
11.7%


7
6.3%


111
100.0%


Timeliness 13
11.9%


40
36.7%


36
33.0%


15
13.8%


5
4.6%


109
100.0%


Effectiveness 13
11.7%


46
41.4%


34
30.6%


12
10.8%


6
5.4%


111
100.0%


Collaboration in working with you 21
19.8%


39
36.8%


30
28.3%


10
9.4%


6
5.7%


106
100.0%


How to use Payroll Time and Attendance 
(PTR) 


22
22.2%


49
49.5%


19
19.2%


6
6.1%


3
3.0%


99
100.0%


How to process accounts payable requests 13
14.9%


35
40.2%


28
32.2%


6
6.9%


5
5.7%


87
100.0%


Purchasing 20
21.5%


30
32.3%


27
29.0%


10
10.8%


6
6.5%


93
100.0%


Financial Systems 12
11.0%


40
36.7%


36
33.0%


14
12.8%


7
6.4%


109
100.0%
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Customer Satisfaction Survey 2010 


Table 37 shows the mean score for each question asked about this unit.  The mean was calculated by scoring the response choices from 
very dissatisfied (1) to very satisfied (5).   
 


Table 37: Financial Management & Systems Training: Customer Satisfaction Mean Scores 


Based on your most recent experience 


 how would you rate the following: Mean 


Number of


 Respondents


Understanding your needs 3.4 111


Timeliness 3.4 109


Effectiveness 3.4 111


Collaboration in working with you 3.6 106


How to use Payroll Time and Attendance (PTR) 3.8 99


How to process accounts payable requests 3.5 87


Purchasing 3.5 93


Financial Systems 3.3 109


       Overall Mean: 3.5


 


 
  


 
 41







Customer Satisfaction Survey 2010 


 
 42
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Conducted by the Assessment Resource Center 
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UCM Administration Staff Leadership Retreat 
Friday, October 29, 2010 


Merced College Business Resource Center, 630 W. 19th Street 
 


Attendees: Sonia Johnston, Ben Lastimado, Monir Ahmed, John White, Gail Benedict, Rita Spaur, Danielle Waite, 
Tom Lollini, Kathy Jefferds, Sajid Mian, Tibor Toth, Kevin Creed, Mary Miller, Jim Genes 
 
AM 
8:00  Coffee (15 minutes) 
 
8:15  Welcome (15 minutes) 


- Review agenda 
- Housekeeping, ground rules, parking lot, etc. 


 
8:30  Review goal of finishing Administration Division Strategic Plan document (15 minutes) 
   - What’s done, what’s missing, what needs updating 
 
8:45  Review UCM’s WASC administrative unit assessment policy (30 minutes) 
 
9:15  Stakeholder presentations of progress reports on AY 2008-11 objectives (90 minutes) 


- Prepared reports on 3-year plan progress during past 2 years, ie AY 2008-2010 
- Include completed, work-in-progress, modified 


 
10:00  Break (15 minutes) 
 
10:15  Continued: Progress report presentations on AY 2008-11 objectives 
 
11:00  Shared vision to set-up the next 3-year planning period, AY 2011-2014 (45 minutes) 
 
11:45  Lunch out (90 minutes) 
 
PM 
1:15  Complete design of “VCA Unit Annual Performance Assessment” report form (30 minutes) 
 
1:45  Complete Administration customer satisfaction survey design and process (30 minutes) 
 
2:15  Break (15 minutes) 
 
2:30  Review completed “VCA Project Tracking Spreadsheet” (45 minutes) 


- Ensure S.M.A.R.T. criteria and meshing with 3-year objectives where appropriate 
 
3:15  Next Steps to prepare for January 2011 follow-on meeting (60 minutes) 


- Discussion of agenda 
- Annual Performance Assessments to be completed before January meeting 
- AY 2011-14 objectives to be completed before January meeting 
- Discussion of professional development need 


 
4:15  Conclude 







PROCESS THEME


PEOPLE THEME
WHAT SUCCESS LOOKS LIKE


PLACE THEME


STEWARDSHIP THEME


5. Create a sustainable internal economy, making the most of limited resources.


2. Evolve the capital program, in terms of quality and quantity 
of facilities, to attract leading scholars and students – “it just 
keeps getting better.”


3. Achieve even higher sustainable outcomes – “it just keeps 
getting greener.”


4. Through better practices, such as adaptable spaces, flexible 
funding, evolving standards, achieve better facilities for less 
cost – “it just keeps getting cheaper.”


5. Collaborate to balance operational issues with design 
issues, life cycle costs with construction costs.


1. Acquire sufficient resources to support the academic priorities of the campus 
and to serve the people of California.
2. Allocate resources in alignment with campus priorities.


4. Acquiring Additional Resources 


1. Build a welcoming and engaging campus, investing in the 
public realm – “first impressions count.”


3. Balance acceptable risk with innovation, efficiency and speed.
4. Ensure prudent and ethical management of all resources.


2. Create a culture of inclusion, facilitating diversity in all areas. 1.Customer Satisfaction 


3. Provide professional development opportunities for all employees, 
enhancing performance and creating an environment for lifelong 
learning.


2. Adequate Controls in 
Place/Minimal Audit Findings 


4. Provide leadership in creating a high quality work and learning 
environment.


3. Efficient Use of Resources 


How the Administration Division's Four Themes Fit Together


1. Align administrative processes and priorities with the academic vision and priorities.
2. Make it easier for faculty/staff/students to do their jobs.
3. Ensure that campus policies and practices add value.
4. Leverage system-wide and other campuses’ business and IT processes.


1. Attract and retain students, faculty and staff whose involvement 
adds value to the individual and to the university.







FIGURE 1. DIVISION OF ADMINISTRATION PLANNING & PERFORMANCE ASSESSMENT FLOWCHART
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accomplishment 
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Consolidate 
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annual progress 
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Review, update and 
modify workplans, 
survey results and 
other assessment 
inputs


Buget Allocations biweekly VCA staff 
advisory meeting


customer 
satisfaction 
surveys


Establish workplan for 
the year ahead


Consolidate 
information from 
annual progress 
assessment


standing and ad hoc 
meetings with advisory 
groups


Review of 
benchmarks and 
external 
assessment 
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report/communicate 
results


Incorporate findings 
into DOA strategic 
plan update and 
divisional goals and 
workplans


benchmarking Annual or biannual 
DOA managers 
retreat


report/communicate 
results


external assessments


consultants


Review, update 
and modify 
workplans, survey 
results and other 
assessment inputs


Planning Process Assessment Process
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Financial Perspective Examples of Financial Perspective Examples of Financial Metrics


Focuses primarily on looking backward and is past tense stewardship and fiduciary responsibility profit/loss statements
How do we look to our resource/funding providers? cost-benefit data balance sheets
How do we look to our stakeholders? cost effectiveness budget reports


risk assessment revenue, cost savings, budget strategies
revenue generation/self-supporting activities risk mgnt programs, internal controls


net operating ratio, facilities condition
reinvestment ratio, debt capacity
revenue generation, research funding


Internal Business Processes Perspective


Focuses on process performance
Customer Perspective Are we productive and effective?


Focuses on customer satisfaction and is future tense 
but does not account for constraints and controls


How do our customers (students, faculty, staff, alumni) 
see us?
How do our stakeholders (legislators, regents, donors, 
grant agencies) see us?


What must we excel at?
Examples of Customer Perspective Are services meeting customer requirements?


Internal operations efficiency
Customer satisfaction Internal operations effectiveness
Value to stakeholders Policy effectiveness


Process efficiency
Anticipation of the future


Examples of Customer Metrics Accountability
Turn-around time


faculty, staff, student surveys accuracy
Survey Monkey
advisory boards


best practices
internal controls
productivity
effectiveness
accuracy
cycle time, quick-turnaround
core competencies


Innovation and Continuous Learning 
Perspective


Examples of Innovation and Continuous 
Learning Perspective


Examples of Innovation and Continuous 
Learning Metrics


Focuses on sustainability and workforce 
wellness How do we sustain excellence over time?
How do our employees (UCM Admin 
Services) employees feel? employee satisfaction improve training


skilled workforce aligned to mission improve communication
effective use of technology enhance quality of work/life
entrepreneurial/innovative culture
continuous improvement
employee training
culture, attitudes
mentors, tutors


Examples of Internal Business Process Perspective


Examples of Internal Business Process Metrics
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UC MERCED 
 


POLICY FOR ANNUAL ASSESSMENT AND PERIODIC REVIEW OF ADMINISTRATIVE UNITS 
 


Overview 
 
To promote continuous, evidence-based improvement in support of the University’s mission of 
teaching, research and service, the UC Merced Administrative Unit Assessment Policy (AUAP) 
outlines the minimum requirements for a coupled Annual Assessment and Periodic Review process. 
As an umbrella policy, the AUAP recognizes differences in the professional cultures of 
administrative units across the campus.  
 
Introduction & Purpose 
 
Every administrative unit uniquely contributes to the realization of UC Merced’s mission1


 


, with the 
quality of this work influencing the degree to which UC Merced achieves excellence. For the 
purposes of this policy a “unit” is a functional group tasked with specific responsibilities that is 
located within a School or administrative entity (ex. a Division) led by a Dean, Vice Chancellor or 
equivalent. The term Division refers to a non-academic, administrative domain composed of one or 
more units reporting to a Vice Chancellor.  


To maintain focus on contribution, quality, and improvement, and in support of transparency and 
accountability, the Administrative Unit Assessment Policy (AUAP) outlines the minimum 
requirements of a coupled Annual Assessment and Periodic Review process that is grounded in the 
mission, goals and objectives of an administrative unit. 
 
As described by this policy, Annual Assessment2


 


 involves an evidence-based appraisal of the extent 
to which a unit is meeting its service or learning objectives for the purpose of taking action to 
improve effectiveness. Also with the goal of improvement, Periodic Review builds on Annual 
Assessment asking a unit to comprehensively examine the efficacy of its Annual Assessment 
activities for improving the quality of its services, and to review its goals and objectives in light of 
the collective results of Annual Assessment and the evolving institutional and unit context.   


                                                 
1  “The University of California, Merced’s mission is embodied in its proud claim of being the first American 
research university of the twenty-first century. As the tenth campus of the University of California, UC Merced will 
achieve excellence in carrying out the University’s mission of teaching, research and service, benefiting society 
through discovering and transmitting new knowledge and functioning as an active repository of organized 
knowledge. As a key tenet in carrying out this mission, UC Merced promotes and celebrates the diversity of all 
members of its community.” 
2 Assessment is a process by which information is obtained relative to some known objective or goal.  Assessment 
refers to the collection of data to describe or better understand an issue in order to improve student learning or 
unit effectiveness. Evaluation, in contrast, is the process of drawing a conclusion about worth or quality relative to 
a standard.  
 







 
 


2 
 


Both Annual Assessment and Periodic Review are intended to support meaningful and effective 
assessment processes for the purpose of appraising the quality of a unit’s work relative to an 
intended level of performance that is determined by the unit.   
 
This policy also expects that results of Annual Assessment and Periodic Review will inform the 
planning, decision-making and budgeting processes of the unit and/or division in a manner that  
reinforces evidence-based improvement by supporting, as feasible, actions to implement 
improvements in performance. 
 
As outlined by this policy, Figures 1 and 2 represent the relationship between unit planning and 
assessment processes for a generic unit and the Division of Administration respectively.  The latter 
illustrates how the policy can be implemented within the context of unit-specific planning and 
assessment infrastructure.  
 
 
Scope and Oversight 
 
The AUAP is an umbrella policy that outlines the minimum requirements for Annual Assessment 
and Periodic Review, recognizing that specific planning and assessment strategies and 
infrastructure may differ among the professional cultures of administrative Divisions, Schools or 
their equivalent. As such, these entities may develop their own policies and procedures, providing 
they meet the expectations outlined by this policy.  
 
The AUAP applies to all administrative units reporting to the Chancellor, Executive Vice Chancellor 
and Provost, and Vice Chancellors for Administration and University Relations. The leadership of a 
Division, School or equivalent administrative entity determines the granularity at which the policy is 
implemented, being sure to address distinct and essential functional units.    
 
The Chancellor or designate oversees the AUAP, including Periodic Review.  The Senate-
Administrative Council on Assessment (SACA) evaluates implementation of the AUAP with respect 
to how well assessment is conducted, including the completeness of the assessment process.  
 
 


ANNUAL ASSESSMENT 
 
Purpose & Process 
 
In support of evidence-based improvement, Annual Assessment involves 
 


(1) Developing an assessment plan anchored in the unit’s mission and supporting goals, 
objectives, and for some administrative units outcomes3


(2) Implementing the plan to collect data/evidence
. 


4


                                                 
3 See Appendix A for definitions of these terms.  


. 


4 Evidence in its broadest sense includes everything that is used to determine the truth of an assertion, including 
assertions in the form of objective or outcome statements, and can be quantitative (data) or qualitative in nature.  
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(3) Analyzing and interpreting data/evidence relative to desired levels of performance.  
(4) Using these results to identify and implement actions to improve the degree to which the 


unit is meeting its objectives. Actions should address both the unit’s service activities and its 
assessment practices, the latter affecting a unit’s ability to meaningfully appraise its 
efficacy.  


(5) Reporting assessment methods, results and actions to be taken, at the unit and 
Division/School levels.  


(6) Considering assessment conclusions in formulating the unit’s budget.  
 
Annual Assessment Plan:  


 
An example template for developing an Annual Assessment plan is provided in Appendix A.   
 
Schools, Divisions, or equivalent administrative entities may develop their own Annual 
Assessment planning infrastructure provided it meets the six expectations outlined above, 
including evidence-based mechanisms for assessing the degree to which the unit meets its 
objectives, goals, and ultimately mission. To support excellence in teaching, research, and 
service, the unit’s mission, goals and outcomes must be aligned, in hierarchical fashion, with the 
relevant overarching missions, including ultimately UC Merced’s mission1. As appropriate, unit 
missions, goals, and objectives should also be informed by expectations established by relevant 
professional societies and organizations. The introduction to Appendix A provides guidance for 
developing mission, goals, objectives and outcomes.  
 
All assessment plans should also attend to good assessment practices, including the generation 
of reliable and valid results that are appraised in relation to a desired level of performance (i.e. 
a standard). Appendix B explains these terms. For many administrative units, a customer 
satisfaction survey may be one of several useful lines of evidence for assessing achievement of 
unit goals.  
 
Units also may elect to elaborate a multi-year assessment plan, developing an integrated set of 
annual plans based on a comprehensive set of objectives for the unit. In this way, units can plan 
for assessments that may require multiple years of data or maximize the information gained 
from assessment tools like surveys. A multi-year assessment plan is a useful product of Periodic 
Review.  


 
Unit Annual Assessment Report 


 
An example template for an Annual Assessment Report for individual units is provided as part of 
Appendix A.   
 
Schools, Divisions, or equivalent administrative entities may develop their own Annual 
Assessment reporting structure, provided it addresses (1) the unit’s progress in meeting its 
objectives and/or student learning outcomes, (2) associated actions for improvement 
addressing unit services and/or programs and, as necessary, the assessment process, (3) 
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progress on WASC-related action items5


  


 and (4) contributions to Institutional Assessment 
Initiatives. Items 3 and 4 need only be addressed as relevant.  


Annual Assessment Report for Divisions, Schools, or Equivalent Entities 
 
On behalf of the Division, School or equivalent entity, the Vice Chancellor, Dean or equivalent 
shares with the Chancellor or designate and SACA an Annual Assessment Report that includes 
(1) a brief summary and evaluation of each unit’s progress as provided in the unit’s Annual 
Assessment Report, (2) a summary of resource needs identified through the assessment 
process, including an explanation of their priority in the budgeting process, (3) as relevant, 
responses to Institutional Assessment Initiatives, and (4) each unit’s Annual Assessment Report.    


 
Budgeting 
 


As appropriate, each unit’s Annual Assessment Report will inform each its budget request.    
 


Timeline 
 
The timeline for submitting annual reports is to be determined by the Vice Chancellor or Dean 
or equivalent in accordance with the unit’s annual budgeting and timeline process.  


 
 


PERIODIC REVIEW  
 
Purpose 
 


Building upon Annual Assessment, Periodic Review involves a comprehensive and retrospective 
review of assessment practices and results to inform unit planning.  Specifically, units will 


 
(1) Evaluate the efficacy of Annual Assessment activities for improving the quality of a unit’s 


services; 
(2) Compile and review Annual Assessment results, comprehensively considering what has 


been learned about the unit’s performance relative to its responsibilities and intended 
performance;  and 


(3) In light of the bullets 1 and 2, as well as evolving unit and institutional context and priorities, 
review the unit’s goals and objectives, identifying plans for improving performance, 
including the quality of assessment as a means of evidence-based improvement.   


 
Schedule 
 


Periodic Reviews of all administrative units normally must be conducted at least once every 
seven years. The exact time interval should be responsive to the unit’s development or 


                                                 
5 These include action items from UC Merced’s self-studies, WASC Visiting Team Reports and WASC Commission 
Action letters.   These reports are available at accreditation.ucmerced.edu. 
 



http://accreditation.ucmerced.edu/�
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management needs balanced with the practical need to manage the number of reviews 
conducted annually.  


 
In order to optimize the effective use of resources required for these Periodic Reviews, senior 
administrators may request a waiver of the scheduled formal review of a unit. The reason for 
the waiver should be based on a review of the unit’s annual reports and the supporting 
evidence of consistent, strong, and effective performance. It may also be requested because of 
recent changes in the management of a unit that may suggest the need for additional time to 
implement and/or assess the unit’s function.  The Chancellor or designate approves requests to 
postpone a review.  


 
Process 


 
The Periodic Review process involves the following components.  


 
(1) A self-study that includes sections addressing the three purposes of Periodic Review 


outlined above (see Purposes) and results in a report that is submitted to the appropriate 
Vice Chancellor or Dean. An example template is provided in Appendix C.   


(2) A review phase in which a review team examines the unit’s self-study documents and 
submits a written assessment and recommendations to the unit and Vice Chancellor or 
Dean. The review team should be external to the unit but can be internal to the campus.  
See Appendix D for details.  


(3) A planning phase in which the unit develops an implementation plan for addressing 
recommendations raised in the self-study and the review team assessment.  Plans should be 
explicit and realistic and include a timeline for implementation.   


(4) A dissemination phase in which the Chancellor or designate distributes a summary of the 
unit’s review, including recommendations and action items, to the unit head and SACA. This 
summary will also be available at as evidence of the institution’s commitment to institution-
wide assessment.  


 
A School, Division or equivalent entity may develop its own Periodic Review process and 
template provided it meets the three purposes outlined in the Purposes section above and 
includes steps equivalent to the four components outcomes in this section.   
 


Budgeting 
 
The results of Periodic Review should be considered in formulating the unit’s budget.  
 


Timeline for Conducting Periodic Review 
 


By June 1 each year, after consultation with SACA, the Chancellor or designate will notify the 
Vice Chancellors and/or Deans as to which administrative units have been scheduled for the 
formal Periodic Review. Vice Chancellors or Deans may determine the timeline for completing 
Periodic Review in keeping with their unit’s periodic review policy, internal timelines, planning 
processes. An example timeline is provided in Appendix E.    
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Appendix A: Example Template for an Annual Assessment Plan & Report 
 
The following template was developed by UC Merced’s Division of Student Affairs to guide annual 
assessment planning within the Division. It is provided as an example and, therefore, may not 
precisely match the assessment planning needs of all administrative units.  Divisions or Schools may 
adapt it as necessary to meet the needs of their units in relation to this policy. 
 


University of California-Merced 
 Annual Assessment Plan Template 


 
A) Elements of an Assessment Plan: 
 


Mission Statement  
Departmental/unit missions should be directly aligned with those of the University and 
School/Division.  A mission statement should include approximately 3-5 sentences that identify 
the name of the department, its primary functions, modes of delivery and target audience. 
Mission statement should be approximately 100 words or less. 
Planning Goals  
Planning Goals are broad statements that describe priorities and intentions of an administrative 
unit; what the unit intends to do.  Goals are used primarily for planning, and if available linked 
to the School/Division/unit strategic plan. Planning Goals may be identified on an annual basis 
or for a larger time interval.    
Student Learning Outcomes6


Student Learning Outcomes (SLO) address what a student learns or how a student changes by 
participating in a program or a service. A SLO is a measurable statement describing how 
students demonstrate what they know or are able to do, or how they have changed, as a result 
of your department’s intervention. Often a SLO begins with “Students will be able to….”  SLOs 
animate Planning Goals, specifying the way in which the Goal is to be met and how achievement 
will be measured.  In a sentence, clearly articulate a SLO. Briefly explain why it is important an 
outcome (learning result) to measure. 


 


Program Objectives 
Program Objectives support program improvement around issues like timeliness, efficiency and 
participant or customer satisfaction. A Program Objective is a statement that describes how a 
department or unit measures the degree to which it is fulfilling a purpose outlined by a Planning 
Goal.  Program Objectives animate Planning Goals, specifying the way in which the Goal is to be 
met and measured. Assessing more than one Program Objective per Planning Goal can provide 
insights for improving performance that cannot be generated via consideration of a single 
Objective. For example, a unit may pair an Objective related to customer satisfaction with one 
considering key service performance metrics to generate insight into the quality of service from 
both customer and provider perspectives. An Objective and Learning Outcome can be paired to 
similar effect.  For each Program Objective briefly explain why this is important to measure. 


                                                 
6 Only units or departments that work directly with students will have student learning outcomes. Units that 
provide learning-based services to faculty and staff also may have learning outcomes.  
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Measures 
Measures describe the methodology and timeframe for data collection and, as possible, the 
criteria/standard for evaluating sufficiency or success (ex. X% of respondents will rate X service 
as satisfactory or better).  Measures also should identify the population from which data are 
collected.  


 
B) Elements to be addressed in Annual Assessment Report: 
 


Results  
Provided for each Program Objective and Learning Outcome, results include a brief narrative of 
findings, and/or essential tables or graphs that summarize the results.  The results should 
indicate the extent to which the Program Objective or Learning Outcome was met relative to the 
criteria or standard outlined in the Measures portion of the Assessment Plan.    
Conclusions  
Provided for each Program Objective and Learning Outcome the conclusion should summarize 
briefly the collection and analyses of data, including any lessons learned for improving the 
assessment process and the meaningfulness of the results. Please be sure to address any 
conclusions that involve the integration of results from a pair of complementary Objectives or an 
Objective and Learning Outcome. Critically, It also must “close the loop” by identifying what 
decisions and/or program modifications were made on the basis of these analyses.   


 
C) Developing the Annual Assessment Plan: 
 


Based on the elements described in part A above, the Annual Assessment Plan should describe: 
 


(1) The unit’s mission; 
(2) The Planning Goals to be addressed in a given year, including the rationale for each 


Goal; 
(3) For each Goal, the supporting Program Objective(s) and/or Learning Outcome(s) and 


rationales for each Objective or Outcome, and  
(4) For each Objective and/or Outcome, the Measure.   


 
Results and Conclusions will be addressed in the Annual Assessment Report, which describes 
the results of the work planned here.  


 
D) Developing the Annual Assessment Report 
 


To complete the Annual Assessment Report, add to the unit’s Assessment Plan (part C above) 
the Results and Conclusions sections described in part B above.  In other words, add the 
following steps  
 


(5) For each Objective and/or Outcome, describe the Results.  
(6) For each Objective and/or Outcome, describe the Conclusions.  
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Appending the final steps of the assessment process to the planning description provides the 
unit with a complete record of the assessment activities undertaken that year.    
 
Finally, as relevant, please be sure to summarize: 


 
• Progress on WASC–Related Action Items. Describe, with supporting evidence, the 


unit’s progress in addressing relevant WASC- related action items that were identified 
in the most recent WASC report(s). Append the supporting evidence to this report. 


• Contributions to institutional assessment initiatives. Provide requested materials or 
analyses related to Institutional Assessment Initiatives.  


 



http://accreditation.ucmerced.edu/initial-accreditation/cpr�
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Appendix B: Explanation of Additional Assessment Terms.  
 
Reliability:  Reliability addresses the degree to which a procedure is expected to generate the same 
observation repeatedly under the same conditions. It is the consistency of the measurement or 
result.   
 
Validity:  Validity describes the degree to which an assessment procedure generates useful 
information (evidence or data) that bears directly on the expectation(s) described by the text of the 
unit’s objective or learning outcome. For learning outcomes, valid evidence must also be aligned 
with the criteria7


 
 used to evaluate learning.  


Validity also depends upon sample size8


 


 or sampling approach, with the goal of generating data that 
characterize the norm for, or are representative of, the population being studied. That is, the 
sampling approach should produce information that is not biased.  Validity is questioned, for 
example, when the sample size is small relative to the total size of the population of interest or if 
the demographics of the sample differ from those of the population from which the sample was 
drawn.  


Together valid and reliable assessment practices are the foundation for confidence in conclusions 
about the degree to which the unit’s objective or learning outcome was met.  Confidence in 
assessment results, and actions taken on their behalf, can also be enhanced by employing multiple 
and complementary lines of evidence. For example, assessment of a service-related objective might 
benefit from surveying aspects of user satisfaction while also gathering information on how users 
actually engage with the service.   
 
Standard: The expectation or point of comparison for determining the degree to which a unit’s 
objective or learning outcome was met (ex. X% of respondents will rate X service as satisfactory or 
better.). The terms standard, benchmark and criterion are often used interchangeably. Standards or 
benchmarks may be locally determined, externally determined against peers or professional 
standards, or referenced against previous measurements to gauge improvement.  When identifying 
a standard consider the purpose(s) for engaging in assessment; what is the rationale for identifying 
this level of performance as a goal?  If locally set, be realistic but also unafraid to stretch the unit to 
improve. To take maximum advantage of the information collected through assessment, consider 
the distribution of observations (ex. the percentages of respondents reporting different degrees of 
satisfaction), not just a single metric like a mean or median, when assessing a unit’s performance 
relative to a standard.  


                                                 
7 Criteria are the specific skills or abilities to be measured.   
8As an example, the number of survey respondents relative to the total number of individuals to which the survey 
was sent.  
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Appendix C: Periodic Review Self-Study Template 
 


A.  Introduction, Mission, Objectives, and the Unit’s Role within the University  
1) Define the unit’s mission. What services are provided and to whom? 
How does the mission support the campus’ mission?  
2) List its objectives with reference to the unit’s “customers”. These should describe the 
essential functions of the unit in a measurable way. Do they reflect the standards of a 
professional association?  
3) Where are the mission and objectives publicly available? Are they well aligned with the 
unit’s mission?  
4) Describe how the unit is organized and resourced. Is the unit organized and resourced to 
foster its objectives?  
5) Beyond the unit’s mission and objectives, in what ways does the unit contribute to the 
success of the campus and other units?  
 


B.  The Planning Processes of the Unit 
How does the unit use the campus’ mission or campus-wide strategic planning documents 
to make decisions, set priorities, and plan strategically?  
 


C.  Assessment Plan and Measurement of Objectives 
Describe how the unit assesses its performance in order to identify strengths and 
weaknesses and to improve performance. For each objective identified in Section A describe 
a) the measures/data that are used to determine how well the unit meets the objective and, 
thereby, serves the needs of the customers; b) the goal level of performance with respect to 
these measures/data; c) how frequently data are gathered; and d) how frequently results 
are analyzed, conclusions drawn, and, as needed, improvements identified and enacted.   
 


D.  Progress on WASC–Related Action Items 
Summarize the unit’s contributions to addressing WASC-related action items identified in 
the most. 


 
E.  Special Issues to be Addressed 


1) Has the unit been reviewed by a professional organization for accreditation, credentialing 
or similar purposes? If so, describe the outcomes and major conclusions of this review. 2) 
Address any additional assessment questions or steps specific to this unit and/or this 
periodic review, including those related to Institutional Assessment Initiatives, as relevant.  


 
F. Evaluation of the Unit 


1) Reflect on the methods and process used to assess the unit’s objectives detailed in 
Section C. Have they been effective? Have they or can they be improved? 2) Review the 
unit’s responses to Sections D through F and identify outstanding issues to be addressed. 
How will these be addressed, including the time table?  3) Describe changes the unit has 
made based on assessment results over the last five years and the impact of these changes 
on the delivery of services and/or the alignment of services with institutional priorities.  4) 
What support is needed to improve or develop the skills of the staff in the unit?  
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Appendix D: External Review Process  
 
Team Selection  
 
The external Review Team must consist of a minimum of two individuals external to the unit 
undergoing review. They may be drawn from other units on campus (internally), from other 
institutions (externally), or a combination of both. If the unit serves students, the external 
review team should include at least one student.  
 
The unit head submits to the Vice Chancellor or Dean a ranked roster of nominees for approval. 
For each nominee, the roster includes a) contact information, b) a brief description of relevant 
qualifications, and c) a description of any relationship to the unit.  
 
Team Coordination  
 
With roster approval, the VC, Dean or unit head coordinates the Team’s review of the unit’s 
self-study according to the timeline.  
 
 
Appendix E: Example Periodic Review Timeline.  
 
June 1: EVC sends list of administrative units scheduled for Periodic Review (PR) in fiscal year to 
Vice Chancellors and/or Deans. 


 
July 1:  VC or Dean submits list of Review Team participants for each unit to EVC or designate. 


 
Oct. 15:  Unit submits Self-Study to appropriate VC or Dean 
 
Nov. 1: VC or Dean submits Self-Study to Review Team 


 
Feb. 1: Review Team submits assessment and recommendations to Unit and VC or Dean.  


 
March 1: Unit and VC or Dean submit Implementation Plan, based on results of Self-Study and 
Review Team Assessment to EVC or designate. 


 
May 1: EVC or designate summarizes review of unit and outlining recommendations and action 
items, sent to unit head and SACA.
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Figure 1. Generic example of Annual Assessment & Periodic Review planning and implementation. 
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Figure 2. Division of Administration (DoA) Planning & Performance Assessment Flowchart 
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Progress  
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Annual 
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Annual DoA 
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Periodic DoA 
Unit Review 


• Weekly or 
biweekly 
meetings 
with 
managers 


 
• Biweekly 


VCA staff 
advisory 
meeting 


 
• Standing & 


ad-hoc 
meeting 
with 
advisory 
groups 


 
• Bench-


marking 
 
• External 


assess-
ments 


 
• Consultants 


• Manager’s 
annual written 
report on 
unit’s work 
plan accom-
plishments 
during review 
period 


 
• Customer 


satisfaction 
surveys 


 
• Review of 


benchmarks & 
external 
assessment 
measures 


 
• Annual or 


biannual DoA 
managers 
retreat 


 
• Review, 


update & 
modify work 
plans, survey 
results & other 
assessment 
inputs 


• Consolidate 
information 
from annual 
progress 
assessment 


 
• Establish 


work plan for 
year ahead 


 


• Consolidate 
information 
from annual 
assess-
ments 


 
• Review, 


update & 
modify work 
plans, 
survey 
results & 
other 
assessment 
inputs 


 
• Incorporate 


findings into 
DoA 
strategic 
plan update 
and 
divisional 
goals and 
work plans 


 


Feedback Process 







VCA Unit Annual Performance Assessment 
 


 
Unit:   ___________________________ 
 
VCA Direct Report: ___________________________ 
 
Review Period: ___________________________ 
 
Today’s Date:  ___________________________ 
 
--------------------------------------------------------------------------------------------------------------------- 
 


1. Were the unit’s objectives for the review period achieved? 
 
 


a. Assess the unit’s progress during the review period in achieving the unit’s goals.  
Discuss the outcomes for the objectives listed in the unit’s “4P” goals in the 
current three year plan. 
 


i. Include benchmark data, metrics and quantitative information, in addition 
to surveys and qualitative information, where relevant.  Relate to campus 
progress in fulfilling UC Mission of teaching, research and public service. 
Relate to contributions addressing Division’s WASC-related action items. 


 
 
 


b. Benchmarking 
 


i. Measures and comparison of operations, practices, performance against 
comparable institutions. 
 


ii. Identifying and applying “best practices.” 
 


iii. Identifying reference point(s) and setting goals and targets. 
 


  







2. How effective were the outcomes? 
 
 


a. Assess how effective the outcomes were in achieving the intent of the objective 
and related “4P” goal. 
 


i. Include any adjustments made to increase effectiveness during the review 
period.  Include relevant information regarding resources, constraints and 
opportunities. 


 
b. Periodic evaluation of strategies, action plans and tactics to assess success of 


planning process. 
 


c. Includes measure of current performance versus previously set expectations. 
 


d. Consider any changes or events impacting desired courses of action. 
 


e. Assess difference between current position and desired position 
 


f. Enables creations of strategies, plans, resource allocation to close the gap. 
 
 
 


3. What are your unit objectives for the next review period? 
 


a. Provide an updated “4P” spreadsheet for your unit. 
 


b. Describe using the SMART objectives model 
 


i. S=specific, M=measureable, A=agreed upon, R=realistic, T=time/cost 
bound 


ii. Include steps required to reach objectives, resources to implement action 
plans 


1. money, people, time, property, technology. 
 







VCA Direct Report VCA Unit Assessment Elements


Sonia Johnston Admin Ops


Kathy Jefferds Budget


Monir Ahmed BFS General Accounting
Accounts Payable and Disbursements


Payroll
Payroll/Time Reporting (PTR) Systems


Purchasing
Student Business Services Student Business Services
Travel & Entertainment Travel and Entertainment
Risk Services
Administration Computing Financial Management & Systems Training


John White Capital Planning Capital Program
Space Management


Danielle Waite ECEC


Kevin Creed EH&S Research Safety
Hazardous Materials and Waste
Fire Safety and Code Compliance
Disability Management


Tom Atkins Facilities Custodial
Grounds
Crafts
Transportation & Parking Services
Physical Plant
Mail Services
Building Maintenance


Ben Lastimado HR Benefits Benefits
Classification/compensation Classification and Compensation
Staff & Professional Development
Employment


Recruitment
New Employee Orientation


Labor Relations
Wellness Programs


HR Website 


Tom Lollini PPD&C PPD&C
Environmental Affairs


Rita Spaur Police Police Services
Public Safety


Elements Surveyed in Spring 2010 Customer 
Satisfacation Survey











 


         
 
 


Administrative Periodic Review Schedule 
 
2011 
Academic Personnel 
Sponsored Projects 
Research Development 
Facilities 
Dean’s Office, School of Natural Sciences 
 
2012 
Information Technology 
Communications 
Library 
BFS 
Graduate Division 
 
2013 
IPA 
Budget  
Technology Transfer 
 
2014 
Academic Senate 
Government Relations 
Police 
Vice Provost for Undergraduate Education 
 
2015 
PPD&C 
Research Compliance 
Dean’s Office, School of Social Sciences, Humanities and Arts 
 
2016 
Capital Planning 
Dean’s Office, School of Engineering 
Vivarium 
 
2017 
Human Resources 
Fundraising 
Environmental Health and Safety 
 
2018  Cycle starts again 







Mary E. Miller 
Vice Chancellor 
Administration


Jim Genes 
Special Assistant to 


the VC Admin.


Ramona Dai’re
Educational 


Facilities Planner 


Sandra Perez
Assistant Director 


Budget Office


Tamela Adkins
Support Services 


Manager


Ann Farr-Matthew
Administrative 


Services Manager


Commander Mike 
Parish


Kathleen Jefferds
Budget Director


John O. White
Assistant Vice 


Chancellor Capital 
Development


Monir Ahmed 
Asst. VC for BFS


Sonia Johnston 
Director for 


Administration 


Rita Spaur
Chief of Police


Tom Atkins 
Facilities Management 


Assistant Vice 
Chancellor 


Tom Lollini 
Assoc. VC 


Design & Construction


Katie Unruh
Associate Director


Dispatchers 


 Police Officers 


Community Service 
Officers 


UC Merced – Vice Chancellor for 
Administration


Kevin Creed
Director EH&S


Gini Krippner
Fire Marshal 


Andris Peterson
Radiation Safety 


Officer


Ellie Jorritsma
Executive Assistant to 


the VCA


Gail Benedict 
Administrative 
Coordinatator


Ben Lastimado
Asst. VC for Human 


Resources 


Jason Martin
Administrative 


Specialist


David Atkins
Sr. Budget Analyst 


Vacant
University Controller


Justin Delemus 
EH&S Specialist 


Brian Gresham
Assistant Director 
Capital Planning


Danielle Waite
Director, Early 


Childhood 
Education Center


8/24/2010



https://bfs.ucmerced.edu/home/files/forms/BFS_ORG_CHART.pdf

https://bfs.ucmerced.edu/home/files/forms/BFS_ORG_CHART.pdf

http://administration.ucmerced.edu/sites/administration/files/public/documents/FM%20org%2092408.pdf

http://administration.ucmerced.edu/sites/administration/files/public/documents/FM%20org%2092408.pdf

http://administration.ucmerced.edu/sites/administration/files/public/documents/PPDC%20Org%20chart%201-20-09%20%282%29.pdf

http://administration.ucmerced.edu/sites/administration/files/public/documents/PPDC%20Org%20chart%201-20-09%20%282%29.pdf
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A B C D E F G


Unit: UCM Division of Adminstration
Stakeholder: Mary Miller


Themes Goals Objectives - 36-month period from July 2008 to June 2011


 Process
Align administrative processes and priorities with the academic vision 
and priorities.


Propose space allocations maximizing the 
accommodation of needs


Make it easier for faculty/staff/students to do their jobs. Create a Website for pertinent campus and 
system policies and procedures


Offer extensive “how-to” training on topics 
ranging from business processes to lab safety


Ensure that campus policies and practices add value. Eliminate processes that do not add value and 
streamline others


Leverage system-wide and other campuses’ business and IT 
processes.


Roll out the Business Continuity Plan


 Stewardship
Acquire sufficient resources to support the academic priorities of the 
campus and to serve the people of California.


Continue working with UCOP to ensure UC 
Merced has sufficient operating funding


Identify budget efficiency opportunities in 
individual departments and schools


Allocate resources in alignment with campus priorities.


Balance acceptable risk with innovation, efficiency and speed. Identify key campus risks and develop 
mitigation plans


Determine implementation plan for Lab 
Chemical Management Task Force report


Ensure prudent and ethical management of all resources. Determine adequacy of controls and minimize 
the potential for loss, fraud and audit findings


Create a sustainable internal economy, making the most of limited 
resources.


Create a model sustaining the campus until self-
sufficiency can be attained


 People
Attract and retain students, faculty and staff whose involvement adds 
value to the individual and to the university.


Ensure Housing 3 stays on track for Fall 2010 
opening


Create a culture of inclusion, facilitating diversity in all areas. Seek donor funding for equipment and furniture 
for SS&M building


Increase diversity in hiring Create and deliver an inspiring “New Employee 
Orientation” program


Provide professional development opportunities for all employees, 
enhancing performance and creating an environment for lifelong 
learning.


Open the Early Childhood Education Center 
during Spring 2009


Design and communicate a new set of UCM 
Principles of Community


Develop robust career development 
opportunities for staff


Provide leadership in creating a high quality work and learning 
environment.


Roll out a transparent budget process, with 
Website, for the campus


Provide budget and financial report templates 
facilitating units’ financial status understanding


Place
Build a welcoming and engaging campus, investing in the public 
realm – “first impressions count.”


Acquire the 404 Permit in spring 2009 Complete LRDP and secure Regents approval


Evolve the capital program, in terms of quality and quantity of 
facilities, to attract leading scholars and students – “it just keeps 
getting better.”


Achieve successful installation of the 
“Beginnings”  sculpture


Achieve even higher sustainable outcomes – “it just keeps getting 
greener.”


Construct a photovoltaic solar field during 
summer of 2009


Explore other energy efficient, energy 
conservation programs


Implement cost-effective measures to reduce 
energy use and waste


Through better practices, such as adaptable spaces, flexible funding, 
evolving standards, achieve better facilities for less cost – “it just 
keeps getting cheaper.”


Ensure SE2, Infrastructure 4 and Castle 
renovation funded with state funds


Increase state funding for UCM five-year capital 
plan


Seek alternative funding sources for 
construction of new facilities


Collaborate to balance operational issues with design issues, life 
cycle costs with construction costs.
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A B C D E F G


Unit: Budget
Stakeholder: Kathy Jefferds


Themes Goals Objectives - 36-month period from July 2008 to June 2011


 Process
Align administrative processes and priorities with the academic vision 
and priorities.


Make it easier for faculty/staff/students to do their jobs. Develop and enhance Budget Office Web site 
and provide documents and tools for campus; 
release the management report template for use 
by campus personnel (Kathy Jefferds)


Ensure that campus policies and practices add value. Finish the 'Resource Allocation Handbook' and 
post on web site (Kathy Jefferds)


Leverage system-wide and other campuses’ business and IT 
processes.


 Stewardship
Acquire sufficient resources to support the academic priorities of the 
campus and to serve the people of California.


Devise new ways to leverage resources; bring in 
more operating funds.  Implement new models 
for maintaining projections and reports.  
Establish Campus Recharge Committee and 
systemize current recharge proposals; ensure 
recharge activity is reasonable (Kathy Jefferds)


Develop Business and Staffing Plan for the 
campus in order to plan for strategic 
investments and build reserves to weather lean 
financial years (Kathy Jefferds)


Enhance the work of the Campus Budget 
Committee; align the cycle, CALL, and process 
to better serve the academic and campus units. 
Post charts and information about allocations on 
the Web (Kathy Jefferds)


Allocate resources in alignment with campus priorities.


Balance acceptable risk with innovation, efficiency and speed.


Ensure prudent and ethical management of all resources. In conjunction with BFS, develop workshops for 
campus community (Kathy Jefferds)


Promote the use of the  "Resource Allocation 
Handbook" (Kathy Jefferds)


Create a sustainable internal economy, making the most of limited 
resources.


Build on Resource Management efforts by 
working with individual units on annual plans 
(Kathy Jefferds)


Provide tools for units to track budgets and to 
forecast spending; research a new online budget
system (Kathy Jefferds)


 People
Attract and retain students, faculty and staff whose involvement adds 
value to the individual and to the university.


Create a culture of inclusion, facilitating diversity in all areas.
Provide professional development opportunities for all employees, 
enhancing performance and creating an environment for lifelong 
l iProvide leadership in creating a high quality work and learning 
environment.


Reinforce the role of the Budget Office as a 
partner with campus units (Kathy Jefferds)


Place
Build a welcoming and engaging campus, investing in the public realm 
– “first impressions count.”
Evolve the capital program, in terms of quality and quantity of facilities,
to attract leading scholars and students – “it just keeps getting better.”
Achieve even higher sustainable outcomes – “it just keeps getting 
greener.”


Through better practices, such as adaptable spaces, flexible funding, 
evolving standards, achieve better facilities for less cost – “it just 
keeps getting cheaper.”


Work with Capital Planning on alternative 
funding possibilities for construction (Kathy 
Jefferds)


Collaborate to balance operational issues with design issues, life cycle 
costs with construction costs.
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A B C D E F G


Unit: Capital Planning
Stakeholder: John White


Themes Goals Objectives - 36-month period from July 2008 to June 2011


 Process
Align administrative processes and priorities with the academic 
vision and priorities.


Work with Academic Affairs, Student Affairs 
and Information Technology to improve and 
expand data systems and data warehouse to 
produce information necessary for resource 
requests and justification of additional space 
for the campus (John White)


Inspire and coordinate integrated academic, 
physical, capital and financial planning in 
support of Ten Year Capital Improvement 
Program and campus Long Range 
Development Plan (John White)


Make it easier for faculty/staff/students to do their jobs. Continue to improve and expand Facilities 
Link web based space planning application 
to assist campus users with wide array of 
space planning and capital project 
information.  Provide training to 
departments (John White)


Ensure that campus policies and practices add value. Update Capital Planning website every six 
months (John White)


Leverage system-wide and other campuses’ business and IT 
processes.


 Stewardship
Acquire sufficient resources to support the academic priorities of the 
campus and to serve the people of California.


Provide campus units with AutoCAD drawings, 
floor plans, lease information, building and 
room information using Facilities Link.  
Continuously maintain Facilities Link data in 
real time (John White)


Assess on campus and off campus capital and 
real estate opportunities that support the 
mission of the University and campus 
objectives, example - facilities for international 
students and graduate students (John White)


Allocate resources in alignment with campus priorities.


Balance acceptable risk with innovation, efficiency and speed.
Ensure prudent and ethical management of all resources.
Create a sustainable internal economy, making the most of limited 
resources.


 People
Attract and retain students, faculty and staff whose involvement 
adds value to the individual and to the university.
Create a culture of inclusion, facilitating diversity in all areas.
Provide professional development opportunities for all employees, 
enhancing performance and creating an environment for lifelong 
Provide leadership in creating a high quality work and learning 
environment.


Facilitate approval process for capital projects, 
renovations and alterations on behalf of 
customers.  Communicate results.  Post 
information  in Facilities Link Archives (John 
White)


Place
Build a welcoming and engaging campus, investing in the public 
realm – “first impressions count.”


Continue working with PPD&C and Facilities 
Management in a collaborative environment to 
plan and implement projects and seed new 
sources of funding (John White)


Evolve the capital program, in terms of quality and quantity of 
facilities, to attract leading scholars and students – “it just keeps 
Achieve even higher sustainable outcomes – “it just keeps getting 
greener.”
Through better practices, such as adaptable spaces, flexible 
funding, evolving standards, achieve better facilities for less cost – 
“it just keeps getting cheaper.”


Collaborate to balance operational issues with design issues, life 
cycle costs with construction costs.
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A B C D E F G H


Unit: Physical Planning, Design & Construction
Stakeholder: Tom Lollini


Themes Goals Objectives - 36-month period from July 2008 to June 2011


 Process
Align administrative processes and priorities with the academic 
vision and priorities.


Coordinate implementing actions for LRDP 
with Strategic Academic Plan  by Spring 2009 
(Tom Lollini)


Publish reveiw and approval  processes 
involved in capital development (Tom Lollini)


Make it easier for faculty/staff/students to do their jobs. Update and adopt campus guidelines and 
standards for captial projects by Winter 2009 
(Tom Lollini)


Ensure that campus policies and practices add value. Establish Campus Design Review Committee 
by Winter 2009 (Tom Lollini)


Update, expand and maintain contracts for 
"Campus Standard" products by Summer 2009 
(Tom Lollini)


Leverage system-wide and other campuses’ business and IT 
processes.


Survey and select Capital Project Mgmt. 
software systems and plan UCM 
implementation by end of 2009 (Tom Lollini)


 Stewardship
Acquire sufficient resources to support the academic priorities of the 
campus and to serve the people of California.


Toward Zero Net Energy Goal: Facilitate 
installation of Solar Center by Fall 2009 (Tom 
Lollini)


Arrange for Solar power installation on Social 
Science and Management Building by 2010 
(Tom Lollini)


Arrange for solar power  installation on 
Housing 3 by 2011 (Tom Lollini)


Allocate resources in alignment with campus priorities.


Balance acceptable risk with innovation, efficiency and speed. Revamp Capital Project contracting 
procedures to enhance efficiency and 
appropriately allocateauthority and 
accountability by 2009 (Tom Lollini)


Ensure prudent and ethical management of all resources. Establish departmental training program 
focused on project risk management (Tom 
Lollini)


Create a sustainable internal economy, making the most of limited 
resources.


 People
Attract and retain students, faculty and staff whose involvement 
adds value to the individual and to the university.


Deliver Social Science and Management 
Building by Spring 2010 (Tom Lollini)


Deliver Housing 3 for occupancy by Fall 2010 
(Tom Lollini)


Deliver Science and Engineering 2 for 
occupancy by Fall 2012 (Tom Lollini)


Create a culture of inclusion, facilitating diversity in all areas. Plan for project opening celebrations for 
project and department staff by Spring 2009 
(Tom Lollini)


Provide professional development opportunities for all employees, 
enhancing performance and creating an environment for lifelong 
learning


Establish staff development pogram by Spring 
2009 (Tom Lollini)


Provide leadership in creating a high quality work and learning 
environment.


Integrate renovations and alterations requests 
into seemles process of distribution to FM or 
PPD&C (Tom Lollini)


Place
Build a welcoming and engaging campus, investing in the public 
realm – “first impressions count.”


Integrate and coordinate area landscape 
improvements with each captial project (Tom 
Lollini)


Establish entry area landscape improvements 
program and identify potential funding sources 
by 2010 (Tom Lollini)


Evolve the capital program, in terms of quality and quantity of 
facilities, to attract leading scholars and students – “it just keeps 
getting better.”


Publish final LRDP for Regents Approval and 
achieve 404 permit for campus by Spring 2009 
(Tom Lollini)


Publish final University Community Plan 
Amendment by Spring 2010 (Tom Lollini)


Achieve even higher sustainable outcomes – “it just keeps getting 
greener.”


Plan for celebration of campus sustianability 
achivements in Spring 2009 (Tom Lollini)


Upgrade campus standards for minimum LEED 
Gold objectives by 2009 (Tom Lollini)


Establish electronic contract review and 
approval system and recharge time card 
reporting system by 2009 (Tom Lollini)


Establish electronic document archiving 
systems by 2010 (Tom Lollini)  


Through better practices, such as adaptable spaces, flexible 
funding, evolving standards, achieve better facilities for less cost – 
“it just keeps getting cheaper.”


Develop Master Plan for Phase 1.0 by 2009 
involving faculty and staff in process (Tom 
Lollini)


Develop capital campaign items for the public 
realm (Tom Lollini)


Collaborate to balance operational issues with design issues, life 
cycle costs with construction costs.
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A B C D E F G H I


Unit: Business and Finanical Services
Stakeholder: Monir Ahmed


Themes Goals Objectives - 36-month period from July 2008 to June 2011


 Process
Align administrative processes and priorities with the academic 
vision and priorities.


Simplify identification and processing of non-
resident alien taxation assessment need (Erica 
Fernandez)


Make it easier for faculty/staff/students to do their jobs. Develop and deploy training for faculty and 
administrators dealing with federal grants 
(Autumn Zindel)


More communication to the campus on payroll 
related matters (shylah hamilton)


Provide  purchasing reference information to 
PI handbook (Cindi Deegan)


Ensure that campus policies and practices add value. Improve CGA billing and collections process 
(Autumn Zindel)


Perform control review for all campus 
cashiering operation (Oli Nandkishore)


Develop cross-functional focus groups to 
discuss processes improvement while 
maintaining control environment objective 
(Sheryl Ireland)


clearly define roles and responsibilities for 
preparers, reviewers, department heads and 
security administrators for Payroll Processing 
(Shylah Hamilton)


Encourage feedback following all training 
sessions and improve/change content on a 
regular basis.  Create and deploy web-based 
procurement training on selected topics by 
2010. Add FAQs to Purchasing website.   
(Cindi Deegan)


Leverage system-wide and other campuses’ business and IT 
processes.


Explore and formalize plan for financial system 
to be deployed at expiration of current contract 
with UCLA (Monir Ahmed/Yaheya Quazi)


Develop a roll-out plan for UC Ready Business 
Continuity Software (Sheryl Ireland)


Leverage training on the Express system to 
increase usage, and travel policy and 
procedural knowledge (Kim Groesbeck)


Evaluate and implement and automated 
recharge systems (Kim Groesbeck)


Increase Systemwide Strategic Sourced 
Contracts (Cindi Deegan).  


 Stewardship
Acquire sufficient resources to support the academic priorities of the 
campus and to serve the people of California.


Develop Tax Manual, identify impacted units 
and services and assure compliance by 
developing control measures (Erica 
Fernandez)


Formalize and initiate surplus property 
disposition (Cindi Deegan)


Allocate resources in alignment with campus priorities.


Balance acceptable risk with innovation, efficiency and speed. Increase number of local campus blanket 
contracts to provide additional flexibility to 
campus (Cindi Deegan)


Create Contract & Grant Manual specific to 
UCM (Autumn Zindel)


Reduce audit vulnerabilities by formalizing 
audit follow-up and corrective action tracking 
process, and reviewing, testing and updating 
SAS 112 and system descriptions (Sheryl 
Ireland)


Ensure prudent and ethical management of all resources.
Create a sustainable internal economy, making the most of limited 
resources.


 People
Attract and retain students, faculty and staff whose involvement 
adds value to the individual and to the university.
Create a culture of inclusion, facilitating diversity in all areas.


Provide professional development opportunities for all employees, 
enhancing performance and creating an environment for lifelong 
learningProvide leadership in creating a high quality work and learning 
environment.


Formalize an efficient control structure and 
communicate to employees to improve 
compliance (Sheryl Ireland)


Increase campus presence for the buyers and 
meet with major clients fore frequently


Place
Build a welcoming and engaging campus, investing in the public 
realm – “first impressions count.”
Evolve the capital program, in terms of quality and quantity of 
facilities, to attract leading scholars and students – “it just keeps 
getting better ”Achieve even higher sustainable outcomes – “it just keeps getting 
greener.”


Achieve paperless bid process in Procurement 
by 2010 (Cindi Deegan)


Increase and maintain campus standards in 
commonly purchased equipment, furniture, etc 


Through better practices, such as adaptable spaces, flexible 
funding, evolving standards, achieve better facilities for less cost – 
“it just keeps getting cheaper.”


Collaborate to balance operational issues with design issues, life 
cycle costs with construction costs.
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A B C D E F G H I


Unit: Human Resources
Stakeholder: Ben Lastimado (Freya Foley)


Themes Goals Objectives - 36-month period from July 2008 to June 2011


 Process
Align administrative processes and priorities with the academic 
vision and priorities.


Make it easier for faculty/staff/students to do their jobs. Develop and transmit various HR policies 
(Freya Foley)


Continue to investigate and model best 
practices in HRIS (Freya Foley)


Ensure that campus policies and practices add value. Implement and maintain Career Tracks staff 
classification program (Freya Foley)


Continue to strengthen content and utility of 
HR Website (Freya Foley)


Continue to develop HR Generalist Model 
(Freya Foley)


Leverage system-wide and other campuses’ business and IT 
processes.


 Stewardship
Acquire sufficient resources to support the academic priorities of the 
campus and to serve the people of California.


Establish model for user charge backs for HR 
training & services (Freya Foley)


Develop and deliver cost-effective & 
sustainable LMS (Freya Foley)


Allocate resources in alignment with campus priorities.


Balance acceptable risk with innovation, efficiency and speed.
Ensure prudent and ethical management of all resources.
Create a sustainable internal economy, making the most of limited 
resources.


 People
Attract and retain students, faculty and staff whose involvement 
adds value to the individual and to the university.
Create a culture of inclusion, facilitating diversity in all areas. Develop and implement Affirmative Action 


Policy and metrics (Freya Foley)
Increase diversity in hiring (Freya Foley) Develop and strengthen non-cash rewards & 


recognition programs (Freya Foley)
Strengthen health & wellness programs (Freya 
Foley)


Strenghten EAP initiatives (Freya Foley)


Provide professional development opportunities for all employees, 
enhancing performance and creating an environment for lifelong 
learning


Develop Diversity/Cultural Awareness Training 
(Freya Foley)


Develop and strengthen Total Compensation 
Awareness (Freya Foley)


Strengthen health & wellness programs Freya 
Foley)


Strenghten EAP initiatives (Freya Foley)


Provide leadership in creating a high quality work and learning 
environment.


Develop HR Liaison Advisory Group (Freya Foley) Develop On-Boarding & New Employee 
Orientation programs (Freya Foley)


Develop and present Management/Supervisor 
training program (Freya Foley)


Place
Build a welcoming and engaging campus, investing in the public 
realm – “first impressions count.”


Develop Newcomers Club (Freya Foley)


Evolve the capital program, in terms of quality and quantity of 
facilities, to attract leading scholars and students – “it just keeps 


tti b tt ”Achieve even higher sustainable outcomes – “it just keeps getting 
greener.”


Through better practices, such as adaptable spaces, flexible 
funding, evolving standards, achieve better facilities for less cost – 
“it just keeps getting cheaper.”


Collaborate to balance operational issues with design issues, life 
cycle costs with construction costs.







1
2
3
4
5
6
7


8


9


10


11
12


13


14


15
16


17
18


19
20


21


22
23


24


25


26


27


28


A B C D E F G


Unit: UCM Police and Emergency Management
Stakeholder:Rita Spaur


Themes Goals Objectives - 36-month period from July 2008 to June 2011


 Process
Align administrative processes and priorities with the academic 
vision and priorities.


Make it easier for faculty/staff/students to do their jobs. Enhance and streamline campus lost & found 
program (Rita Spaur)


Ensure that campus policies and practices add value. Devlop succession technical manuals as 
appropriate to maintain productivity and reduce 
stress for successor (Rita Spaur)


Leverage system-wide and other campuses’ business and IT 
processes.


 Stewardship
Acquire sufficient resources to support the academic priorities of the 
campus and to serve the people of California.


Implement campus wide life safety and security 
program (Rita Spaur)


Develop, educate, and implement campus 
workplace violence and whistleblower 
programs (Rita Spaur)


Implement safety and emergency coordinator 
program (Rita Spaur)


Allocate resources in alignment with campus priorities.


Balance acceptable risk with innovation, efficiency and speed. Seek UCOP funding for proactive risk 
mitigation in vulnerable research areas (Rita 
Spaur)


Ensure prudent and ethical management of all resources.
Create a sustainable internal economy, making the most of limited 
resources.


Initiate a sustainable culture for seeking 
alternative operational funding (Rita Spaur)


 People
Attract and retain students, faculty and staff whose involvement adds 
value to the individual and to the university.


Continue to develop innovative community 
outreach programs (Rita Spaur)


Create a culture of inclusion, facilitating diversity in all areas.
Provide professional development opportunities for all employees, 
enhancing performance and creating an environment for lifelong 
learningProvide leadership in creating a high quality work and learning 
environment.


Activate UC Merced LIVESCAN program (Rita 
Spaur)


Place
Build a welcoming and engaging campus, investing in the public 
realm – “first impressions count.”


Enhance way finding to on and off-campus 
facilities (Rita Spaur)


Evolve the capital program, in terms of quality and quantity of 
facilities, to attract leading scholars and students – “it just keeps 
getting better ”Achieve even higher sustainable outcomes – “it just keeps getting 
greener.”


Cultivate a culture of operational continutity 
through mitigation,preparedness, response and 
recovery (Rita Spaur)


Identify EOC locations and S&E needs (Rita 
Spaur)


Ensure life safety alarm activation, testing and 
maintenance (Rita Spaur)


Through better practices, such as adaptable spaces, flexible funding, 
evolving standards, achieve better facilities for less cost – “it just 
keeps getting cheaper.”


Design appropriate hard target research 
facilities beginning with S&E II (Rita Spaur)


Collaborate to balance operational issues with design issues, life 
cycle costs with construction costs.
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Unit: Division of Administration
Stakeholder: Sonia, Danielle, Jim


Themes Goals Objectives - 36-month period from July 2008 to June 2011


 Process
Align administrative processes and priorities with the academic 
vision and priorities.


Include final SAP doucment elements into 
Admin Division Strategic Plan by Q3 2009 (Jim 
Genes)


Make it easier for faculty/staff/students to do their jobs. On-line access to all policies and campus 
awareness of policies by Q4 2009 (Sonia 
Johnston)


Implement paperless solutions for paper-based 
or cumbersome functions by Q4 2009 (Sonia 
Johnston)


NAEYC accreditation of Early Childhood 
Education Center by Q2 2011 (Danielle Waite)


Ensure that campus policies and practices add value.
Leverage system-wide and other campuses’ business and IT 
processes.


 Stewardship
Acquire sufficient resources to support the academic priorities of the 
campus and to serve the people of California.


Allocate resources in alignment with campus priorities.


Balance acceptable risk with innovation, efficiency and speed. Raise visibility of the campus ERM committee 
as a recognized and valued resource in 
addressing UCM risk management by Q2 2009 
(Jim Genes)


Ensure prudent and ethical management of all resources.


Create a sustainable internal economy, making the most of limited 
resources.


Employ Admin Strategic Plan as tool in budget 
decision-making and performance assessment 
by Q2 2009 (Jim Genes)


 People
Attract and retain students, faculty and staff whose involvement adds 
value to the individual and to the university.
Create a culture of inclusion, facilitating diversity in all areas.
Provide professional development opportunities for all employees, 
enhancing performance and creating an environment for lifelong 
learning
Provide leadership in creating a high quality work and learning 
environment.


Place
Build a welcoming and engaging campus, investing in the public 
realm – “first impressions count.”
Evolve the capital program, in terms of quality and quantity of 
facilities, to attract leading scholars and students – “it just keeps 
getting better ”
Achieve even higher sustainable outcomes – “it just keeps getting 
greener.”


Establish campus sustainability office by Q4 
2009 (Jim Genes)


Through better practices, such as adaptable spaces, flexible funding, 
evolving standards, achieve better facilities for less cost – “it just 
keeps getting cheaper.”


Collaborate to balance operational issues with design issues, life 
cycle costs with construction costs.
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Unit: EH&S
Stakeholder: Kevin Creed


Themes Goals Objectives - 36-month period from July 2008 to June 2011


 Process
Align administrative processes and priorities with the academic vision 
and priorities.


Implementation of Institutional Biosafety 
Committee (Kevin Creed)


Make it easier for faculty/staff/students to do their jobs. Update of hazardous materials inventory 
including purchase and implementation (Kevin 
Creed)


Ensure that campus policies and practices add value. Re-implementation of Campus Safety 
Committee (Kevin Creed)


Improve frequency and documentation of 
laboratory safety surveys (Kevin Creed)


Leverage system-wide and other campuses’ business and IT 
processes.


 Stewardship
Acquire sufficient resources to support the academic priorities of the 
campus and to serve the people of California.


Initiate formalized process for Be Smart About 
Safety Program  (Kevin Creed)


Allocate resources in alignment with campus priorities.


Balance acceptable risk with innovation, efficiency and speed. Accelerate implementation of Ergo-CAT Online 
assessment and training program (Kevin 
Creed)


Ensure prudent and ethical management of all resources.
Create a sustainable internal economy, making the most of limited 
resources.


 People
Attract and retain students, faculty and staff whose involvement adds 
value to the individual and to the university.
Create a culture of inclusion, facilitating diversity in all areas.
Provide professional development opportunities for all employees, 
enhancing performance and creating an environment for lifelong 
learning.
Provide leadership in creating a high quality work and learning 
environment.


Increase support capacity to campus projects 
for Title 24 Code plan (Kevin Creed)


Place
Build a welcoming and engaging campus, investing in the public 
realm – “first impressions count.”
Evolve the capital program, in terms of quality and quantity of 
facilities, to attract leading scholars and students – “it just keeps 
getting better ”Achieve even higher sustainable outcomes – “it just keeps getting 
greener.”


Through better practices, such as adaptable spaces, flexible funding, 
evolving standards, achieve better facilities for less cost – “it just 
keeps getting cheaper.”


Collaborate to balance operational issues with design issues, life 
cycle costs with construction costs.
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Unit: Facilities
Stakeholder: Tom Atkins


Themes Goals Objectives - 36-month period from July 2008 to June 2011


 Process
Align administrative processes and priorities with the academic 
vision and priorities.
Make it easier for faculty/staff/students to do their jobs. Develop detailed training for FM employees for 


business processes and professional 
development.  Offer this resource to other 
campus units when complete (Tom Atkins)


Ensure that campus policies and practices add value. Help develop policies and procedures to help 
reduce confusion, streamline and solidity the 
hiring process, on-line recharge tool, and 
monthly budget reporting tool (Tom Atkins)


Leverage system-wide and other campuses’ business and IT 
processes.


 Stewardship
Acquire sufficient resources to support the academic priorities of the 
campus and to serve the people of California.


Increase energy efficiency efforts to capture 
purchased utility savings in the areas of new 
building design and building maintenance (Tom 
Atkins)


Investigate, scope, and implement a retrofit to 
the campus steam system to reduce 
purchased utilities and labor costs (Tom Atkins)


Allocate resources in alignment with campus priorities.


Balance acceptable risk with innovation, efficiency and speed. Establish weekly purchase order/construction 
contract review team to facilitate critical 
projects (Tom Atkins)


Ensure prudent and ethical management of all resources.


Create a sustainable internal economy, making the most of limited 
resources.


Promote and encourage the most sustainable 
transportation practices and increase Average 
Vehicle Ridership (AVR) each year (Tom 
Atkins)


 People
Attract and retain students, faculty and staff whose involvement adds 
value to the individual and to the university.
Create a culture of inclusion, facilitating diversity in all areas.
Provide professional development opportunities for all employees, 
enhancing performance and creating an environment for lifelong 
learning.
Provide leadership in creating a high quality work and learning 
environment.


Develop and implement a broad based 
Transportation Demand Management program 
that effectively balances parking construction 
with all means of alternative transportation 
(Tom Atkins)


Place
Build a welcoming and engaging campus, investing in the public 
realm – “first impressions count.”
Evolve the capital program, in terms of quality and quantity of 
facilities, to attract leading scholars and students – “it just keeps 
getting better.”


Achieve even higher sustainable outcomes – “it just keeps getting 
greener.”


Develop and implement a well defined and 
effective design and construction review 
process that reasonably balances budget, 
aesthetics, and operational needs and fully 
considers and addresses the Total Cost of 
Ownership (Tom Atkins)


Through better practices, such as adaptable spaces, flexible funding, 
evolving standards, achieve better facilities for less cost – “it just 
keeps getting cheaper.”
Collaborate to balance operational issues with design issues, life 
cycle costs with construction costs.
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PROJECT�NUMBER 1


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


5/27/2010 completed


2 Key�Milestone


6/9/2010 completed
Completed�questions�and�reviewed�6/10/2010�SACA�policy�
draft�and�provided�comment


3 Key�Milestone


9/1/2010 completed


Returned�7/20/10�SACA�draft�to�Susan�Sims,�et�al


4 Key�Milestone


5 Finish


fall�2010


WASC�Assessment�of�Administrative�Units�Policy�(SACA)


Jim�Genes


4/7/2010


VCA�PROJECT�TRACKING�SPREADSHEET


Review�SACA�draft�policy,�meet�with�Laura�Martin,�created�DoA�
planning�&�assessment�flowchart


Complete�SACA/Gregg�Camfield�WASC�questions


Review�SACA�policy�draft�dated�7/1/2010


Waiting�for�SACA�comments�on�latest�AUAP�draft�(as�of�10/6/10)


MAJOR�TASKS
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 2


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


Oct�10 in�progress
Allign�the�charter�to�math�objective�set�for�Executive�
Committee�on�Ethichs�&�Audit�Compliance


2 Key�Milestone


Dec�10 in�progress


3 Key�Milestone


Jan�11


4 Key�Milestone


Jun�11


revise/update�the�plan�from�last�submission�last�year.


5 Finish


MAJOR�TASKS


Rewrite�ERM�Charter


Reappoint�Panel�Members


Reconvene�regularly�scheduled�meetings


Update�UC�Merced�ERM�Maturity�Workplan


7/17/2007


On�going�project


n/a


Implement�ERM�solution�for�Campus


Monir�Ahmed
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 3


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


Spring�
summer�2010


Ongoing This�is�a�joint�project�between�Budget,�BFS�and�Capital�
Planning.��This�is�potentially�a�useful�tool�for�assessing�debt�
thresholds.�


2 Key�Milestone


10/14/2010 Ongoing
Utilizing�best�estimates�to�predict�available�resources�for�
debt�service�for�the�campus.


3 Key�Milestone


4 Key�Milestone


5 Finish


MAJOR�TASKS


Meet�as�part�of�Workgroup�to�update�and�populate�the�new�tool.


Budget�updated�assumptions�which�are�parameters�that�drive�the�
calculations.�Entered�current�income�and�revenue�information�for�
Auxiliaries.�


Utilize�for�Housing�4


3/23/2010


Debt�Affordability�Model


Kathy�Jefferds
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 4


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


4/1/2010 Completed


Committee�meets�every�month�since�April�2010


2 Key�Milestone


7/1/2010 Completed
Policy�&�Procedure�w/�VC�for�Administration�for�cabinet�
approal


3 Key�Milestone


12/1/2010 Work�in�prog


Sub�committees�establised�to�work�on�A�&�B


4 Key�Milestone


Nov�2,2010 Volunteers�from�committee�to�be�trained�on�how�to�
conduct�the�ADA�"interactive�process."�Training�conducted�
by�law�firm�Liebert,Cassidy,�Whitmore


5 Finish


MAJOR�TASKS


Establish�ADA�committee�of�campus�constituents


ADA�Policy�and�Procedure


A)��ADA�Complaint�Process��B)�ADA�Training�


Adding�5�additional�disability�managers


Ben�Lastimado


2/18/2010


UCM�AMERICAN�WITH�DISABILITIES�ACT�PROGRAM
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 5


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start Draft�ProvidedHR�and�Budget�is�reviewing�the�draft�specification


2 Key�Milestone


5/1/2010 Completed
Committee�includes�representatives�from�Information�
Technology�and�Institutional�Research


3 Key�Milestone


11/1/2010 WIP
Committee�will�review�draft�model,�revise�if�necessary�and�
determine�best�department�to�manage�position�control


4 Key�Milestone


1/1/2011 WIP
Recommendationn�as�to�department(s)�to�manage�position�
control�will�also�be�recommended


5 Finish


MAJOR�TASKS


Develop�Project�Scope/Specification


Created�a�formal�committee�that�included�members�outside�BFS,�
Budget,�&�HR


Draft�model�of�position�control�to�be�reviewed


Draft�model�of�position�control�presented�to�VC�Miller�


Position�Control�System


Lastimado/Ahmed/Jefferds


3/23/2010
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 6


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


UCOP�and�UCM�IT�are�both�looking�at�systems.��UCM�is�looking�at�a�
wider�audience�to�include�Financial�Aid�and�Academic�Personnel�
for�a�multi�functional�content�management�and�tracking�system.��
BFS�in�conjunction�with�Admin�are�working�on�both�committees�to�
help�find�the�best�solution�in�regards�to�Records�Management�
Policy.


2 Key�Milestone


Presented�to�
CIO�8/27/10 UCM�IT�has�submitted�a�budget�for�an�electronic�content�


management�system�based�on�needs�from�campus�committee.��
Once�budget�secured,�committee�will�draft�an�RFP.�


3 Key�Milestone
8/1/2010 complete In�coordination�with�BFS,�created�and�presented�to�Admin�


Officers/MSO�"Fundamentals�of�Records�Management."


4 Key�Milestone


8/1/2010 complete
In�coordination�with�BFS,�created�a�website�with�the�information�
from�the�presentation�and�contact�information�for�faculty�and�
staff.��BFS�maintains�and�updates�site�as�needed.


5 Finish


MAJOR�TASKS


Investigate�other�campus�systems�for�potential�use�at�UC�Merced.


Serve�on�ECMS�committee�to�investigate�campus�needs�and�create�
proposal�for�the�AITC�(Administrative�Information�Technology�
Council)�.��


Educate�campus�community�on�Records�Management�and�
Retention�Policies.


Create�a�Website�for�Records�Management�information.


On�Going


Records�Management�System


Sonia�Johnston


3/23/2010
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 7


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


On�Going


Begin�Date:�28�P&P�posted�on�line


2 Key�Milestone


10/1/2009 Done


Added�directions�to�make�site�base�searches�easier.


3 Key�Milestone


1/1/2010 Done


Created�jumps�to�the�site�is�more�user�friendly


4 Key�Milestone


10/21/2010 Done


AS�OF�TODAY:��171�P&P�posted�on�line


5 Finish
Continue�to�look�for�ways�to�streamline�the�website;�add�
additional�policies;�assist�in�the�development�of�new�and�
revised�policies.


On�Going


MAJOR�TASKS


Work�with�units�to�post�current�policies�and�procedures


Improve�Searches


Create�Menu�for�ease�of�use


Continue�to�Increase�#�of�P&P�on�line


December�08


On�Going


Policies�and�Procedures�On�Line�Manual


Sonia�Johnston
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 8


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


Q2,�2009 Completed


2 Key�Milestone


Q3,�2009 Completed


3 Key�Milestone


Q3,�2009 Completed


4 Key�Milestone


Q4,�2010 Completed


Lab�hook�ups�in�progress.


5 Finish


MAJOR�TASKS


Task�List�Developed


Increased�interior�lighting.


Improve�building�hot�water�boiler�systems.


Install�central�compressed�air�for�both�1200�and�1201�Buidlings.


Castle�Facilites�Upgrade�Project


Tom�Atkins


3/23/2010
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 9


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


Q2,�2009 Completed


2 Key�Milestone


Q1,�2010 Completed


3 Key�Milestone


Q3,�2010 Completed


4 Key�Milestone


Q4,�2010 Completed


5 Finish


MAJOR�TASKS


Task�List�Developed


Install�DI�water�supply�in�1201�Bldg.�


Customer�hookups�for�labsEstablish�Maintenance�Contracts�for�
critical�lab�equipment.


FM�has�taken�responsibility�for�specific�lab�equipment.


Castle�"Same�Services�as�Campus"�Project


Tom�Atkins


3/23/2010
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 10


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


2 Key�Milestone
Deans�for�SNS�and�SSHA�briefed,�new�dean�for�Engineering�
to�be�briefed�10�15.�


3 Key�Milestone


est.�1/1/2011


4 Key�Milestone


5/1/2011


5 Finish Ongoing���continuous�improvement


MAJOR�TASKS


Briefing�of�Chancellor's�Cabinet�as�Risk�&�Compliance�committee���
completed�


Development�of�key�policies:��PPE,�and�Compliance�Assurance


Implementation�of�Chancellor's�Lab�Safety�Award


Lab�Safety�Program


Kevin�Creed


3/23/2010
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 11


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


complete


2 Key�Milestone


complete


3 Key�Milestone


scheduled


4 Key�Milestone


Dec�10


5 Finish


Mar�11


Submit�improvement�workplan


MAJOR�TASKS


Write�Charter


Appoint�Committee�Members


1st�Meeting


Prepare�position/status�paper


Administrative�Process�Improvement�Initiative�for�Faculty


Monir�Ahmed


3/23/2010
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 12


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


6/1/2010


Done�and�reviewed�by�VCA�staff


2 Key�Milestone


8/23/2010


Done


3 Key�Milestone


10/5/2010


4 Key�Milestone


5 Finish


MAJOR�TASKS


First�draft


Policy�review�with�Director�of�Administration�prior�to�campus�
meeting.��Final�draft�ready�before�campus�meeting


Camus�Meeting:��tentative�date�October�5


Campus�Visitor�and�Users�Policies


Gail�Benedict


3/23/2010
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 13


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start Awaiting�response�from�HHS�for�first�submission


2 Key�Milestone


3 Key�Milestone


4 Key�Milestone


5 Finish


Prepare�UCM�Indirect�Cost�Recovery�Rate�for�resubmission


Monir�Ahmed


3/23/2010


MAJOR�TASKS
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 14


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


Summer�2010 Ongoing
Prepare�charge�letter�for�newly�recruited�members�of�the�
Recharge�Committee


2 Key�Milestone


April�May�
2010


Ongoing


3 Key�Milestone


Oct�Nov�2010 Ongoing Transition�Assistant�Director�to�guide�recharge�process�for�
the�campus�consistent�with�position�description,�talents,�
and�strengths.


4 Key�Milestone


Oct�Nov�2010 Ongoing


Gather�information�for�Committee�review


5 Finish


Before�
Thankgiving�
2010


Ongoing


Begin�cycle�by�review�of�existing�recharges�and�


Begin�inventory�on�existing�formally�approved�recharges


Call�formal�meeting�of�the�Committee�to�launch�process�for�2011�12�
budget�cycle.�Approve�calendar�for�the�2011�12�cycle.�Review�new�
materials�for�proposals.


Campus�Recharge�Process�Refresh


Kathy�Jefferds


3/23/2010


MAJOR�TASKS


Draft�Charge�Letter�for�VCA�to�approve�and�enlist�members�for�
Committee


All�selected�members�of�the�Committee�agreed�to�participate.�Email�
prepared�for�inventory�of�MSOs/DOs�for�current�formally�approved�
recharges.�


Prepare�Sandra�Perez�to�work�closely�with�Campus�Units�on�
recharge�proposals.�Work�with�BFS�on�implementation�process.
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 15


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


2 Key�Milestone


3 Key�Milestone


4 Key�Milestone


5 Finish SPRING�2010TASK�COMPLETED


MAJOR�TASKS


Improper�Disposal�of�Records�(UCLA�Unshreded�Documents)


Monir�Ahmed


4/7/2010
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 16


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


4/1/2010 Completed


Committee�consist�of�campus�employees


2 Key�Milestone


4/1/2010 On�going


Conducted�62�supervisory�training�sessions�since�Apr�2010


3 Key�Milestone


6/1/2010 Completed
Campus�staff�surveyed�regarding�training�needs.�Survey�
developed�and�implemented�by�Institutional�Research


4 Key�Milestone


10/1/2010 WIP
Committee�devising�draft�campus�wide�training�and�
development�subjects�and�schedule


5 Finish


Supervisory�Training


Committee�sent�campus�survey


Committee�reviewing�survey


MAJOR�TASKS


Establish�UCM�Training�&�Development�Committee


UCM�Staff�Training�and�Development�Program


Ben�Lastimado


3/7/2010
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 17


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


7/1/2011 WIP
Waiting�for�T&D�committee�to�complete�campus�training�
and�development�subjects�and�schedule�first


2 Key�Milestone


3 Key�Milestone


4 Key�Milestone


5 Finish


Established�"draft�idea�for�Talent�Management�Program"


MAJOR�TASKS


Sustainability�Memo�(Gary�Lowe�email�regarding�Talent�Management�Program)


Ben�Lastimado


4/7/2010
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 18


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


Completed Completed


2 Key�Milestone


7/1/2010 Completed
Committee�consist�of�campus�constituents�with�assistance�
from�Training�&�Development�committee


3 Key�Milestone


Fe2011 WIP
Committee�working�with�UCM�Public�Relations�&�Training�
and�Development�Committee


4 Key�Milestone


5 Finish


MAJOR�TASKS


HR�Manager�Joanne�Dunlap�assigned�tasks


A�committee�established�by�HR�Manager�Dunlap�to�assist�in�
developing�employee�orientation


Orientation�video�


New�Employee�Orientation�"Onboarding"


Ben�Lastimado


4/7/2010
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 19


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start 8/23/2010 ONGOING
These�discussions�will�be�ongoing�with�the�Advisory�
Committee;�charge�is�to�address�all�apsects�of�
Transportation�and�Parking�on�an�ongoing�basis.


2 Key�Milestone 8/23/2010 COMPLETED


3 Key�Milestone 9/13/2010 COMPLETED
This�process�was�a�phased�approach;�all�aspects�completed�
by�delivery�date.


4 Key�Milestone 8/23/2010 COMPLETED


5 Finish 9/13/2010 COMPLETED


MAJOR�TASKS


Numerous�/meetings�discussions�with�TAPS�Advisory�Committee�to�
develop�recommendations�for�tiered�approach


Campus�Parking�Fee�(Tiered�Pricing�Structure)


Tom�Atkins


4/7/2010


Work�with�BFS�on�ePay�system�upgrades�to�accommodate�new�tiered�
system;�also�work�with�Payroll�to�generate�and�implement�GPN�layout�for�
direct�deposit


Work�with�vendors�to�develop�parking�permits;�signage�
layout;�striping�plan


All�Faculty�and�Staff�tiered�permits�entered�in�system�and�
available�online�for�purchase


Grace�period�ends�for�all�Faculty/Staff�to�purchase�permits;�
Parking�enforcement�begins
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 20


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


5/1/2010 Complete In�consultation�with�UCOP�decided�to�pursue�non�State�
funded�Academic�Surge�Facility�using�University�equity�$20�
M


2 Key�Milestone


7/26/2010 Complete


3 Key�Milestone


10/26/2010 In�progress


Working�to�finalize�Business�Case�Analysis�for�UCOP���
expected�by�November�15,�2010


4 Key�Milestone


12/1/2010 Future


5 Finish


3rd�Party�Campus�Building�for�Teaching�(Tent�Project)


John�White


4/7/2010


MAJOR�TASKS


Evaluation�of�various�options:�1)�traditional�State�funding�for�instruction�and�
research;�2)�hybrid�funding�(State�and�non�State�funded�elements);�or�3)�3rd�Party�
Development


Upon�further�discussion�with�UCOP�and�informed�by�State�budget,��it�was�agreed�to�
pursue�a�two�times�larger�State�funded�project�since�the�programs�would�be�entirely�
eligible�for�State�funding.��One�year�delay�to�occupancy�as�a�result.�Preliminary�Plans�
to�begin�2010�11�using�University�Funds�and�requested�State�funds�for�Working�
Drawings�and�Construction�during�2011�12.��Project�Planning�Guide�submitted�to�the�
State.


Preparation�of�Business�Case�Analysis�as�part�of�programming�efforts�led�to�re�
consideration�of�project�site�and�building�solution.��It�is�expected�that�a�single�
building�instead�of�two�buildings�will�be�contructured,�which�will�require�a�revised�
Project�Planning�Guide�and�re�validation�of�project�scope�and�budget


Expect�to�receive�feedback�from�DOF�if�there�is�State�support�for�the�project.���Next�
milestone�will�be�Governor's�Budget�during�January�2011�followed�by�Legislative�
Hearings�in�Spring�2011.��Successful�outcome�is�dependent�upon�timely�passage�of�
2011�12�State�Budget�Act�and�State�Lease�Revenue�Bonds�during�Fall�2011.�Process�
could�delay�occupancy�of�the�project�beyond�current�planned�occupancy�of�January�
2014.
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 21


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start
4/29/2010 Complete


2 Key�Milestone


5/29/2010 Pending


3 Key�Milestone


9/30/2010 Pending


UCOP�Budget�Office�apprised�of�project�and�toured�affeted�
space.��Campus�introduced�possibilty�of�advancing�the�COB�
renovations�to�an�earlier�time�frame�with�cost�about�$1�M.


4 Key�Milestone


10/26/2010 Pending


5 Finish


4/7/2010


MAJOR�TASKS


Completed�campuswide�Instructional�Space�Utilization�Report


Report�with�recommendations�of�establishment�of�four�working�
committees�sent�to�Provost�for�review,�comment,�approval,�adoption.


Formation�of�initial�project�description�for�future�capital�project�titled�
"Campus�Instructional�Space�Renovations",�which�has�been�included�in�Ten�
Year�Capital�Plan.��Includes�modification�of�existing�instructional�space�in�
Classroom�and�Office�Building�and�Science�and�Engineering�Building�as�a�
follow�on�project�to�SE�2�with�Preliminary�Plans�proposed�for�State�funding�
in�2012�13�and�completion�during�2014�15.


Requested�assignment�of�PPDC�project�director�to�begin�work�plan�for�
programming�and�cost�estimating.��Preliminary�Plans�proposed�for�2012�13�
and�DPP�would�need�to�be�completed�during�2011�12.


Modify�Existing�Campus�Space�for�Teaching


John�White
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 22


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start
Joint�with�PPD&C.��Have�not�had�time�to�pursue.��Remains�
an�objective.


2 Key�Milestone


3 Key�Milestone


4 Key�Milestone


5 Finish


MAJOR�TASKS


Would�like�to�work�jointly�with�PPDC�and�FM�to�create�a�Post�
Occupancy�Evaluation�Matrix�and�process�to�used�for�compleiton�of�
SE�2�project�and�possibly�retroactively�for�SE�1�project.


Capital�Projects�Outcomes�Assessment�Report�(Post�Occupancy�Evaluation)


John�White


4/7/2010
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 23


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


2/17/2010 complete PPD&C�initiated�study�of�potential�costs�and�savings�of�
converion�of�irrigation�system�to�campus�well�water�supply�
indicating�possible�6�mo�to�12�mo�payback.


2


Key�Milestone�2A
Key�Milestone�2B


2A.�6/15/2010
2B.�9/21/2010


2A.�complete
2B.�complete


�2A.�Stantec�prepares�analyusis�indicating�positive�outcome�
and�recommends�analysis�of�well�capacity�for�long�range�
planning�purposes�and�basis�of�design.
2B.�Flow�rate�of�350�GPM,�with�adequate�recharge�rate.


3 Key�Milestone


11/10�12/10 open
AfterUCM�field�test,�Stantec�to�prepare�multiple�design�
options�and�consult�UC�Merced�stakeholders�on�preferred�
option.��Lost�two�weeks.


4 Key�Milestone


1/11�/2/11 open
Stantec�will�proceed�to�completed�CD's�one�month�after�
consultation.


5 Finish


3/11�5/11 open
Goal�is�to�have�system�operational�for�2011�irrigation�
season.��Bid�docs/const.


Construction�documents�and�bidding.


Construction


MAJOR�TASKS


Summary�cost�benefit�analysis�prepared�by�PPD&C�presented�to�FM


2A.�Feasibility�Study�by�Stantec�Engineers�authorized�by�FM
2B.�Well�Test


UC�Merced�repairs�irrigation�meter�and�conducts�field�test�to�
validate�design�demand.��Stantec�designs�well�modifications�and�
piping�system.


Using�"Golf�Course�Well"�for�Campus�Irrigation


Tom�Lollini/Tom�Atkins


7/1/2010
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 24


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start
please�delete���merged�with�Admin�Process�Improvement�
initiative


2 Key�Milestone


3 Key�Milestone


4 Key�Milestone


5 Finish MERGED�WITH�PROJECT�#11�ABOVE


Grants�Accounting�Process�Improvement�Team


Monir�Ahmed


7/23/2010


MAJOR�TASKS
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 25


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


6/30/2010 Done


Draft�prepared�and�reviewed�by�Professor�Ramicova


2 Key�Milestone


8/16/2010 Done


Mary�is�reviewing


3 Key�Milestone


9/15/2010 Done


On�Cabinet�agenda�for�9/21/10


4 Key�Milestone


5 Finish


9/21/2010 Done


Final�draft�to�Mary�Miller


Submit�to�VCA�to�present�at�Cabinet


VCA�presented�to�Cabinet�on�9/21/10�with�no�objections


Annual�Chancellors's�Report�on�Artrs�UC�Merced�Presents�


Gail�Benedict


MAJOR�TASKS


First�draft�with�Dunya�Ramicova
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 26


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


8/10/2010 Done
NAC�Accreditation�Manual�has�been�received�and�fees�have�
been�paid


2 Key�Milestone


11/12/2010


3 Key�Milestone


6/30/2010


4 Key�Milestone within�3�months


5 Finish


within�4�months�of�visit


Apply�to�the�National�Accreditation�Commission�(NAC)�for�Early�
Care�and�Education�Programs�upon�ECEC�one�year�anniversary


Review�documents�and�begin�self�study�process


Submit�request�for�validation�visit


Validation�visit�by�NAC


NAC�Accredition�of�ECEC


Accreditation�of�the�ECEC


Danielle�Waite


6/29/2010


MAJOR�TASKS
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 27


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


7/23/2008 Done
Orientation�session�to�qualify�for�license�application�
attended�by�Dwaite�and�Gbenedict


2 Key�Milestone


11/4/2008 Done
Receive�by�CCL�on�11/6�and�confirmation�of�submittal�and�
fees�paid�received�12/4.


3 Key�Milestone


1/28/2009 Done
Dwaite�and�Svega�attended�session�for�regulations�and�
required�paperwork.


4 Key�Milestone


6/19/2009 Done
Licensing�analyst�review�program�and�facility.��Both�licenses�
(infant/toddler�and�prek)�were�verbally�approved.


5 Finish


6/25/2009 Done


ECEC�opened�serving�children�on�Monday,�June�29,�2009


MAJOR�TASKS


Component�1�session�for�Community�Care�Licensing


Submisssion�and�payment�for�ECEC�licenses.


Component�3�session�for�Community�Care�Licensing


Component�2�session�for�Community�Care�License���on�site�
inspection.


Licenses�received���program�allowed�to�open.


Licensing�of�ECEC


Danielle�Waite


7/7/2008


6/29/2009
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 28


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


Completed WIP


Committee�consists�of�campus�employees


2 Key�Milestone


12/1/2010 WIP
At�the�Nov�2011�meeting�committee�will�determine�what�is�
in/out�of�official�files


3 Key�Milestone


1/1/2011 WIP


4 Key�Milestone


3/1/2011 WIP


Recommendation�to�VC�Miller�and�for�cabinet�approal


5 Key�Milestone


7/1/2011 WIP
UCM�is�required�to�correct�UCOP�auditor�findings�by�Jul�
2011


MAJOR�TASKS


Established�a�campus�Official�personnel�file�committee


Sub�committee�established�to�create�a�"mock"�HR�personnel�and�
"mock"�Payroll�personnell�file


Committee�to�determine�who�should�"hold�on�to"�official�personnel�
files


Recommendationn�to�VC�Miller


Response�to�UCOP�auditor�findings�on�official�file�completed


Official�HR�&�PAYROLL�Personnel�Files


Ben�Lastimado


7/1/2010
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 29


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


Completed WIP


2 Key�Milestone


6/1/2010 Completed


Committee�consists�of�campus�constituents


3 Key�Milestone


12/1/2010 WIP


Waiting�for�2010�2011�AA�plan�from�consultant�Nov�2011


4 Key�Milestone


4/1/2011 WIP


Strategies�will�be�tied�to�Recruitment


5 Finish


4/1/2010


MAJOR�TASKS


HR�Manager�Joanne�Dunlap�appointed�as�Title�IX�Officer


Received�2009�2010�AA�plan�&�established�AA/EEO/Diversity�
committee


Draft�policy�&�procedure�in�development�stage


AA/EEO/Diversity�strategies


Affirmative�Action/EEO/Diversity�UCM�Plan�&�Strategies


Ben�Lastimado
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 30


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


Completed Completed


Previous�AVC�for�HR�Foley�and�Lori�Hoffman�started�project


2 Key�Milestone


10/1/2010 WIP


Effective�July�2010�a�new�team�assumed�the�project


3 Key�Milestone


Ongoing Ongoing
Career�track�team�continuess�to�provide�briefings�to�
departments,�division,�,�VCs,�MSO�meetings


4 Key�Milestone


11/1/2011 WIP
Working�with�University�Public�Relations�for�campus�wide�
communication�(Brenda�Ortiz)


5 Finish


Ben�Lastimado


7/1/2008


MAJOR�TASKS


Project�started�July�2008�w/briefing�to�administrators


82%�of�non�represented�positions�are�mapped


Communication�with�campus�employees


Campus�wide�communication


Salary�Structure�for�Non�Represented�Employees���Career�Track
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 31


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


11/15/2010


2 Key�Milestone


12/15/2010


3 Key�Milestone


1/30/2011


4 Key�Milestone


3/15/2011


5 Finish


4/15/2011


Update�Campus�Vulnerability�Study


Rita�Spaur


11/1/2010


MAJOR�TASKS


Conviene�stakeholders


Identify�current�campus�vulnerabilities


codify�using�mandated�format


Identify�mitigations�for�each�vulnerability
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 32


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


1/1/2011


2 Key�Milestone


3 Key�Milestone


4 Key�Milestone


5 Finish


Develop�Department�Emergency�Coordinator�Program�


Rita�Spaur


1/1/2011


MAJOR�TASKS


Conviene�Emergency�workgroup
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 33


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


8/6/2010


2 Key�Milestone October�1st�due�dates�were�met.��


3 Key�Milestone Achievement�depends�upon�HR�progress�in�LMS�system.�


4 Key�Milestone


5 Finish


est.�2/1/2011


Full�implementation�of�LMS�so�that�researchers�can�access�e�
courses�and�faculty�can�check�on�their�research�staff�training.��


close�out�of�action�items�and�audit�findings


Laboratory�Safety�Audit�Action�Items


Kevin�Creed


8/6/2010


MAJOR�TASKS


Audit�report�issued


12�Action�Items�to�be�implemented�by�campus:��due�dates�in�
November,�January�and�February
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 34


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


2 Key�Milestone


3 Key�Milestone


4 Key�Milestone


5 Finish


MAJOR�TASKS
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 35


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


2 Key�Milestone


3 Key�Milestone


4 Key�Milestone


5 Finish


MAJOR�TASKS
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VCA�PROJECT�TRACKING�SPREADSHEET


PROJECT�NUMBER 36


DESCRIPTION


OWNER


BORN�ON�DATE


DATE�COMPLETED


SCHEDULE
DELIVERY�
DATE


TASK�STATUS EXPLANATIONS�/�DETAILS


1 Start


2 Key�Milestone


3 Key�Milestone


4 Key�Milestone


5 Finish


MAJOR�TASKS


Master�VCA�Project�Tracking�as�of�10�29�10.xlsx Page�36�of�36 2:00�PM���10/28/2010







U N I V E R S I T Y  O F  C A L I F O R N I A  
  
 
 
 
 
 
 


 UNIVERSITY OF CALIFORNIA, MERCED  
  P.O. BOX 2039 
 MERCED, CALIFORNIA 95344  


 


 


 


BERKELEY  •  DAVIS  •  IRVINE  •  LOS ANGELES  •  MERCED  •  RIVERSIDE  •  SAN DIEGO  •  SAN FRANCISCO


 
    SANTA  BARBARA   •   SANTA CRUZ


 


Questions 
 
1) a. Have you identified, or are you in the process of identifying, performance goals and 


related objectives for the unit (as opposed to goals for individual administrators or staff 
members)? If so, please provide them.   
 


Academic Personnel and Payroll: 
 


The Academic Personnel and Payroll Unit staff conducted a two-day workshop to train everyone on current 
assessment literature and strategies, the practical application of assessment tools, and the UCM 
assessment policies. The outcomes from the session included: the staff re-writing the current mission 
statement, goals and objectives to better align and support the UC Merced mission statement (See 
Appendix A). The mission statement will be posted on the Academic Personnel Website by November 1, 
2010.  
 
The Unit staff also defined the future steps for the assessment process for the unit and the first assessment 
activity to be conducted. The assessment activity involved collecting, reviewing, and reporting the data for 
the timeliness of processing of academic review files. This first data report was shared with the VP for 
Academic Personnel, the EVC, Committee on Academic Personnel, and the School Deans. The results led to 
a discussion with the academic leadership at all levels about the review process and the need for timeliness 
of the academic reviews. It also validated the due dates for various academic reviews and led to a decision 
on School due dates for materials as well as the priority given to certain reviews such as tenure, 
appointments, mid-career, and other promotions. The deadlines for the academic reviews are posted on 
the Academic Personnel website. 
 
Future activity will be to finalize the mission statement and goals for the unit as well as an assessment of 
whether stated objectives have been met by the stated timeline. 
 
Academic Planning: 


 
Over the past five years the EVC/Provost has served as the main academic planning officer. Annual goals for 
academic planning are constructed annually in consultation with the Chancellor, the Deans and the 
Academic Senate. These goals are vetted through the Deans to the Schools and their faculty and are used 
by the budget committee to focus resource allocations in support of the specific academic goals of the 
institution.  The goals also are coordinated with the Senate Committee on Academic Planning and Resource 
Allocation (CAPRA). 
 
Although the campus has established an office of the Vice Provost for Academic Planning and Resource 
Allocation, the individual acting in this capacity has been serving as the interim Dean of the School of Social 
Sciences, Humanities and Arts for the past 2.5 years. He returned to 100% duties as the Vice Provost for 
Academic Planning in January 2010. During this academic year, the Vice Provost will begin the process of 
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developing a mission statement and strategic goals for the Academic Planning unit while also working on 
the development of a meaningful algorithm for the development of the instructional budgets.   
  
b. How are the goals and objectives made available and to whom?  


 
The Academic Personnel and Payroll Unit goals and objectives are in development and currently internally 
available.  


 
c. How do the goals and objectives align with the unit’s mission?  


 
Both the Academic Personnel and Academic Payroll Offices are support units that help to facilitate the 
academic mission of the campus by assuring a consistent, transparent process for the appointment and 
promotion of faculty, postdoctoral students and graduate students. This unit works in conjunction with the 
international office to assure that international scholars receive appropriate visas. The basic objectives of 
these offices are to assure the timely process of appointing new faculty and students.  
 
Academic Planning goals are established on an annual basis and directly serve UC Merced's primary 
missions of teaching and research.  As the chief academic officer of the university the goals of the Academic 
Affairs unit drive the university-wide annual goal setting and the subsequent resource allocations needed to 
assure the successful completion of the annual goals and objectives.  
 
d. How do the goals and objectives align the University’s mission1


 
 and goals?  


As a growth institution a major annual goal is the proper allocation of new faculty lines to address both the 
teaching and research missions of the campus. 
 
e. Do they reflect the standards of a professional association? If so, please briefly describe 
 
No, they are goals that are institution specific and meet the needs of a growing university.    


 
2) a. Does your unit review its performance in relation to its objectives? If so, please describe 


how this is done, including 
i. The process by which objectives are selected for review2


ii. The source(s) and types of data 
.  


iii. The timeline 
iv. How the results are used to inform practices 
v. To whom the results are disseminated 
 


                                                      
1 UC Merced’s Mission Statement: “The University of California, Merced’s mission is embodied in its proud claim of 
being the first American research university of the twenty-first century. As the tenth campus of the University of 
California, UC Merced will achieve excellence in carrying out the University’s mission of teaching, research and service, 
benefiting society through discovering and transmitting new knowledge and functioning as an active repository of 
organized knowledge. As a key tenet in carrying out this mission, UC Merced promotes and celebrates the diversity of 
all members of its community.” 
 
2 For example, are objectives identified annually, but without explicit consideration of future assessment work, or has 
the unit established a plan describing what objectives will be examined in what years?  
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b. If your unit has a plan for assessing its performance, please provide it.  
 
The Academic Personnel and Payroll Unit staff conducted a two-day workshop to train everyone on 
current assessment literature and strategies, the practical application of assessment tools, and the 
UCM assessment policies. The outcomes from the session included: the staff re-writing the current 
mission statement, goals and objectives to better align and support the UC Merced mission 
statement (See Appendix A). 
 


3) If your unit has engaged in assessment to improve performance1


 


, please provide one or 
more examples of this work, including a description of any changes made to the practices of 
the unit in response to the results. These examples are particularly important as they 
demonstrate that we practice “evidence-based improvement”, which is a fundamental 
expectation of WASC. 


The Office of Academic Personnel engaged in assessment activity that involved collecting, 
reviewing, and reporting the data for the timeliness of processing of academic review files. This 
first data report was shared with the VP for Academic Personnel, the EVC, Committee on Academic 
Personnel, and the School Deans. The results led to a discussion with the academic leadership at 
all levels about the review process and the need for timeliness of the academic reviews. It also 
validated the due dates for various academic reviews and led to a decision on School due dates for 
materials as well as the priority given to certain reviews such as tenure, appointments, mid-career, 
and other promotions. The deadlines for the academic reviews are posted on the Academic 
Personnel website http://academicpersonnel.ucmerced.edu/pdf/Submission_Deadlines.10-11.pdf 
 


 
4) If your unit has not yet developed goals and objectives what is the timeline for completing 


this work and initiating assessment?  
 


Academic Planning: 
 


Although Academic Planning is done in a repeatable, formal process annually, no formal assessment of 
this planning process has been developed or carried out. The Vice Provost for Academic Planning 
returned to 100% in January 2010 from serving as the Acting Dean of the School of Social Sciences, 
Humanities and Arts for over two years. During this academic year, the Vice Provost and I will develop 
the mission statement and strategic goals for the Unit.   


 
 


5) If your unit has goals and objectives but does not regularly assess its performance, what is 
the timeline for beginning this work?  


 
The Academic Personnel and Payroll Offices will be among the Administrative offices to 
undergo a periodic assessment review as mandated by SACA. This review will be undertaken in 
the 2011-12 academic year. In preparation for this review the unit will develop and 
disseminate the goals and objectives for each of these units. 


                                                      
1 For example, user satisfaction surveys or metrics that describe unit productivity relative to goals.  
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Appendix A 


Assessment and Planning Retreat 
6/28/10 


Academic Affairs: Academic Personnel and Payroll Mission Statement 


 
Academic Affairs is the umbrella for multiple programs, which operate under the Executive Vice Chancellor 
and Provost. The Academic Personnel and Payroll unit provides support and guidance to the Chancellor, 
Executive Vice Chancellor, Deans, faculty, instructional and research appointees, student and staff in the 
academic community of University of California, Merced.  As stewards of university academic policies and 
resources, the Academic Affairs units are responsible for academic payroll, appointments and 
advancement, EVC’s  budget, academic payroll,  academic space management, academic information 
management systems, affirmative action, and accreditation. 
 
The Academic Affairs team provides leadership in promoting the University of California, Merced's 
principles of community, a commitment to student learning, and upholding the University of California 
standard of excellence. 
 
In support of the University of California, Merced's mission of teaching, research and service, Academic 
Affairs serves as a resource by providing training and direction on academic policies and procedures that 
facilitates the recruitment and retention of the most qualified and diverse academic employees as well as 
ensures that appropriate safeguards and adherence to University, Sate and Federal regulations are 
maintained. 
 
Academic Affairs is committed to actively promoting, supporting, and celebrating the on-going growth and 
achievements of University of California, Merced. 
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Academic Affairs Goals 


Goals Outcome Measures Action Item 


1. Develop and Maintain 
Policies and Procedures 


1a. Create and Update MAPP 
1b. Streamline procedures 


1a. X # polices 
written/reviewed/yr 


Draft new policies for senate 
review in October/November 
2010 


2. Provide on-going training 
on Academic Review  and  
Appointment process, 
payroll, budget, and 
academic information 
management systems for 
School Staff, faculty and 
Academic Affairs Staff 
and administrators 


2a. Schedule x# 
sessions/year to inform staff 
and faculty 
Accurate and timely 
submissions of 
materials/entries 
2b. Timely and accurate 
processing; increased 
knowledge for Academic 
Staff and Administrators 


2a. X% of compliance to 
deadlines, errors of materials 
submitted  
2b. Evaluation of training 
sessions 
2c. % errors of entries 
workload spread out time to 
process reduced 


Conduct bi-monthly training 
for School staff 
 
Analyze 2009-10 data for 
academic review processing 
 
Analyze payroll entries for 
error rates 


3. Provide Professional 
Development for all staff 
in Academic Affairs 


3a. Increased understanding 
of colleagues, work 
processes, statutory 
regulations, the university 
community, developing skills, 
building management and 
leadership abilities. 


Meeting, surveys Develop schedule of training 
opportunities for staff and 
have staff apply for 
development awards 


    


5. Respect and Understand 
the diversity of the 
University Community 


   


    


    


6. Develop Process for 
Summer Salary 


Timely, correct info 
submitted 


'n' % error free Payroll unit develop 
schedule and training by 
October 2010 


7. Develop databases and 
systems 


Expanding Digital Measures 
Decrease reliance on 


spreadsheets 
Increase efficiency for case 


review 
Enhance reporting 


Review UCSD/Irvine 
Products 


Review capability of DM 
Cases processed on-line by 


July 1, 2011 
Analyze management 


reporting requirements 
for UCOP/UCM 


Meeting with UCI and UCSD 
scheduled in September 
2010 


8. Understanding and 
respecting differences 


Increased awareness of 
cultures represented on 
campus 


Involvement with campus 
community 


Attending workshop 
training, move-in day, 
Bobcat day, etc. 


Volunteering with student 
groups 


Staff volunteer for various 
campus activities 
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Working Documents for Assessment Workshop:            Background: 


AA Mission Old 
Introduction - ***Describe who we are and what we do..... 
Together with administration of the UCM schools 
Academic Personnel and Payroll for Faculty, Research, Teaching Assistants, Lecturer, Staff and Student 
Assistants 
Academic Information Management Systems (AIMS) 
Space and Resource Planning 
 
Academic Affairs mission is to provide the university's academic community with effective service and 
guidance in the areas of developing and maintaining policies and processes to ensure the implementation 
of University, State and Federal regulations. 
 
Academic Affairs provides responsible management as effective stewards of university resources, providing 
leadership to the academic community knowledge, traing, communication. 


Background Academic Affairs Mission 
• Through guidance ensuring equality while celebrating diversity among all with excellence of service 


and respectability 
• Through guidance ensuring equality and promoting diversity for all with excellence of service and 


respectability 
• Through continual knowledge and training, we will promote transparency and good stewardship 
• on policy....in a respectful and equitable manner. 
• Pursuit of knowledge related to UCM policy, systems, and application of University, State and 


Federal regulations 
• is to … achieve excellence through providing efficient and prompt service to the University 


Academic community by providing leadership training and guidance on policy and procedures 
• Accountable for management of resources 
• The mission is to support the Academic community of UCM through providing excellence service in 


the areas of maintaining and transmitting information on University, State and Federal regulations, 
Providing guidance on University process and procedures and ensuring transparent and equitable 
implementation of (MAPP/APM) 


UCM Mission Statement Highlights 
• Achieve Excellence 
• Creation and Transmission of Knowledge 
• Promoting and Celebrating Diversity 
• Benefit Society 
• Teaching, Research and Service 
• Repository of Organized knowledge 
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Academic Affairs Mission Statement Highlights 


Who 
• Serve and Support 


Policy 
• Guide, Ensure, Inform, Direct, Assist, Evaluate, Interpret, Create, Implement 


Excellence 
• Pay People correctly and on time 
• Timely Responses 
• Respectful 
• Fix problems 
• Informative (of Process) 
• Staff keep learning 


Promote Diversity 
• Respect/Demeaner 
• Compassionate, patient 
• Find resources translate, follow up with email, right methods 
• Equal treatment 
• Ensure equity across units 


Benefit Society 
• Transparent 
• Guiding faculty on policy procedure to free them up for teaching time 
• Ensure funding is managed 
• Good Stewards 
• Help student learn 
• Protect, risk law, safety 
•  


 


 Academic Affairs Customers 
• Faculty 


• Lecturers 


• Researchers/Post Doc/Lab Staff 


• Setudent Assistants 


• Graduate Student Researchers 


• Academic Staff 
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To Do List 


Now 
1. New Faculty Orientation, Finalize Faculty Handbook/Binding (8/19/2010) 


2. Policy Writing and Review (September ->> CAP) 


3. Finalize Mission/Goals/Measures/Outcomes 


4. EVC/AA-Budget Framework, Account Structure, Funding, Funding Requests to EVC,Standard EVC 
Reporting 


5. Fiscal Close 


6. DM Faculty Data for Current Review (65%) 


7. Revamp DM Bio-bibliography report 


8. Finalize Schedule Temp Appointments (Lec, TA, etc) 


9. Payroll PAN Reviewing 


10. Finalize Process for Volunteer Worker (Same as #2) 


11. Lock Personnel file cabinets 


12. Complete Hiring Process for APO Payroll Staff 


13. Faculty List PPS 


14. 09/10 Complete Cases Appt/Merit/Promotions 


15. 10/11 Personnel Action Processing 


16. #2 ->> MT 


17. MT ->> DM Training 


18. Prepare for CAP/Faculty Meeting (09/09/2010) 


19. Affirmative Action Reporting UCOP ->> Lecturers (applicant Pool) thru PAWS 


20. Hiring process for NT Assistant  


Soon 
1. UCSD/Irvin Excursion (AIMS) 


2. Cleanup Share Drive (Budget Tracking/Reporting, Files (Deleted/Moved), Reorganize by function, to 
be named later, FTE 


3. DM Faculty Data for Rest of 9/10 


4. AIMS Evaluation of needs for Reporting 


5. Crosstraining for Temp Appointments. 


6. Additional training for School Staff, APC 


7. APO Website Update 


8. Re-Establish regular APO Staff Meetings 
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Eventually 
1. Crosstraining in Payroll 


2. Summer Salary 9th-Tracking System (DB) 


3. LOA/Sabbatical Reporting in DM (ASMD (DOS)/Stop the Clock) 


4. Policy Decision regarding Relocation/Moving  


Nice to have 
1. Add rest of Academic Employees (Lectures, Adjuncts, Researchers) 


2. MT Database needs analysis 
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                  May 24, 2010 
 
To: Gregg Camfield 
 
From: Samuel J. Traina, Vice Chancellor for Research and Graduate Dean  
 
Re: Status of Assessment Activities of the Office of Research and the Graduate Division 
___________________________________________________________________________________ 
 
This memo is in response to the enquiry on the status of assessment activities of the Office or Research and the 
Graduate Division.  At this time, neither unit has adopted in formal assessment activities with the exception of an 
annual survey of graduated students at UC Merced. We are working on our assessment programs this summer 
with the intention of having them in place by September 1, 2010. 
 
I do not however, want to give the impression that these units have operated in the absence of any kind of 
assessment at all. Several programs within the Office of Research fall under formal regulations promulgated by 
the Federal Government. Annual reports are routinely filed with different offices in D.C. pertaining to our 
performance in these areas. Additionally, the animal research program at UCM was recently accredited by 
ALAAC.  It is that not all UC campuses have attained this accreditation but is required by UC policy. 
 
While we have not performed formal assessments to date, I have regularly conducted performance evaluations of 
each of my unit heads and we have gone over the goals for each unit on annual basis. 
 
Once again, we are currently developing our formal assessment programs for the Office of Research and the 
Graduate Division.  These will be in place by the end of that summer and will be reflected in the annual reports 
of each of the units at that time. 
 







Graduate Division 
Assessment Plan 


 
Mission Statement 
 
The Graduate Division serves to promote, advance, and support intellectual discovery, 
scholarly achievement and life long learning for our next generation of leaders. The Division 
fosters collegial partnerships to ensure excellence in the quality of its programs and 
services and to advocate for the needs of our graduate students. 
 
We uphold the pioneering spirit and mission of our campus, affirm our diverse community 
through fairness and equity, and respond to the varying requirements of a dynamic 
environment and to complement the needs of a changing society. 
 
University of California, Merced Mission Statement and Principles of Community 
 
In 2005, a campus mission statement was approved and is located in the following website: 
 
http://www.ucmerced.edu/about_ucmerced/mission.asp 
 
The Graduate Division’s mission is congruent and supportive of the campus’ mission “…of 
teaching, research and service, benefiting society through discovering and transmitting new 
knowledge and functioning as an active repository of organized knowledge. As a key tenet 
in carrying out this mission, UC Merced promotes and celebrates the diversity of all 
members of its community.”   
 
Further, the Graduate Division subscribes to the philosophical convictions of the Principles 
of Community: http://studentaffairs.ucmerced.edu/principles-community Thus, while 
recognizing the importance of student learning as an important component of graduate 
student success, the operational tasks of the Graduate Division is to ensure that 
implementation of various administrative support duties results in the contribution toward 
a comprehensive analysis of the quality of our graduate student experience at  University of 
California, Merced (UCM). 
 
The Role of the Graduate Division 
 
The Graduate Division encompasses all post-baccalaureate advanced academic degree 
programs at University of California, Merced and all academic graduate students. The Dean 
of Graduate Studies (Graduate Dean) is responsible for the administration of graduate and 
post-doctoral study at UCM in accordance with academic policies established by the 
Academic Senate via the Graduate Council, and is the Academic Dean of all graduate 
students at UCM. The Graduate Dean is also the Vice Chancellor for Research, responsible 
for campus-wide research policies and administration of a number of research functions 
including contract and grant administration, research conduct, interdisciplinary research 
units, and technology alliances with the commercial business sector. 
 
The Graduate Division serves as the campus-wide advocate for the advancement of 
graduate education and strives for standards of excellence, fairness, and equity in all 
graduate programs at UCM. To fulfill this mission, the Graduate Division: 
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• Facilitates programmatic activities that help develop and promote academic quality 
through strategic planning, policy development, and effective resource allocation. 


•  Articulates the views, needs, and priorities of graduate education within the context of 
general policy and budget development to ensure that academic goals properly inform 
campus-wide decision-making. 


•  Facilitates communication among schools and administrative offices to ensure that the 
academic policies established by the Academic Senate’s Graduate Council are 
implemented through efficient and rational administrative procedures. 


•  Protects the general welfare of graduate students and postdoctoral fellows in all areas 
of concern, including, but not limited to, financial support, apprentice personnel 
conditions, intellectual property, equal opportunity, and sexual harassment. 


•  Administers appropriate regulatory activities designed to ensure campus-wide and UC 
system-wide accountability aimed at ensuring academic quality standards and other 
institutional policies and regulations related to graduate students and postdoctoral 
fellows. 


• Encourages timely completion of graduate degrees by monitoring student degree 
progress, encouraging faculty advising and mentoring, and ensuring fair and equitable 
treatment of all students.  


• Provides campus-wide student services that facilitate academic progress. 
•  Enhances access, representation, and the educational experience of underrepresented 


students in order to achieve the University's diversity objectives. Develops institutional 
initiatives to enhance the pool of qualified applicants and, by implementing Graduate 
Council policies, ensures the academic excellence of entering students. 


•  Works with the Graduate Council to develop local graduate education policies. Provides 
information, institutional data, and analysis of issues impacting graduate education to 
support the Council's policy functions, and recommends new policies. Implements 
Graduate Council policies and provides outcome assessment and analysis. 


•  Works with the Council in evaluating new program initiatives and assessing continuing 
programs. 


•  Provide central administrative services that help sustain and improve the quality of 
graduate education. 


 
The Role of Graduate and Research Council 
 
The Graduate and Research Council is a standing committee of the Academic Senate, Merced 
Division, charged with reviewing and regulating graduate education within the framework 
of Academic Senate regulations. The Graduate Council reviews all proposals for new degree 
programs and carries out, on behalf of the Academic Senate, mandated periodic reviews of 
existing graduate programs.  
 
Representatives include members of the Academic Senate, the Vice Chancellor of Research 
and Graduate Dean (ex officio), and two graduate students. One Council member is 
appointed campus representative to the UC System-wide Academic Senate Coordinating 
Committee on Graduate Affairs (CCGA). There is a monthly meeting schedule during the 
academic year. 
 
The Graduate Council sets policies and standards for admission to graduate student status, 
eligibility for fellowships and assistantships; establishes policies relating to graduate 
degrees; approves changes in degree requirements; establishes procedural rules for 
graduate study; sets policy for satisfactory academic progress, graduate student course 







loads, transfers of academic credit, part-time study, and leaves of absence. 
 
 
Planning Goals for Graduate Division  
 
In the next ten years, it is the goal of the Graduate Division to encourage substantial growth 
in the numbers, quality and diversity of the graduate student population, to foster high 
quality doctoral programs and to expand the services it offers to academic units, faculty, 
graduate students and postdoctoral scholars.  
 
For each of the following assessment methods and measures, a brief statement of purpose 
and execution of the goal follows, accompanied by the office, governance, or persons 
responsible for the gathering, evaluation, summarizing, and presentation of information to 
the Graduate and Research Council and Dean of Graduate Division. 
 
Priorities to pursue these goals for 2010-2011 academic year will require the following 
action: 
 
 
Planning Goal #1 – Student Learning Outcomes  
Offices:  Graduate and Research Council, Program Chairs and Faculty, Graduate Dean 
 
The complexity of assessment and designing methods that are dynamic, significant, and 
oriented toward program improvement and enhanced learning is needed at the forefront 
for academic program review.  Student learning outcomes will assist the Graduate and 
Research Council in its consideration of the quality of graduate programs and will serve as a 
shared goal of educating our graduate students. 
 
Objective 
 
Graduate Division will assist and provide support for the Graduate and Research Council to 
create a university-wide graduate student learning goals that relate to the specific graduate 
group program goals and the student learning objectives that is unique to each academic 
graduate program.   
 
Measures 
 
By the end of 2010-2011 fiscal year, the Graduate and Research Council will produce 
university-wide Graduate Student Learning Goals.   
 
 
 
Planning Goal #2 – Recruitment and Outreach 


Offices:  Graduate Division, Graduate Program Faculty and Coordinators 
Expand program specific support for recruitment activities, including funding for faculty 
visits to campuses with underrepresented populations, on-campus visits by prospective 
students, website enhancements, and the revision of recruitment materials. 
 







Objectives 


Work with key personnel to review program specific outreach and recruitment activities, 
goals and objectives.  Provide assistance, support and monetary funds as needed to execute 
such goals.  Engage more graduate student and faculty involvement in local, regional, and 
national conferences. 
 


Measures 


An established plan for outreach and recruitment activities for program specific focus will 
engage more faculty and current graduate students in the process of outreach and 
recruitment.  At the end of the season, administer a quick survey to analyze future planning 
and execution.   
 


Planning Goal #3 – Graduate Student Survey 


Offices:  Graduate Division, Student Affairs, and Institutional Planning and Analysis 


The purpose of the survey is to assess a student’ current perceptions and experiences of the 
quality of graduate student learning, support, assistance and program effectiveness. 
 


Objective 


An annual survey conducted at the end of fiscal year to assess students’ experiences.  
Institutional Planning and Analysis provides a comprehensive general summary of survey 
results with specific office or academic program needs analysis provided upon request.   
 


Measures 


Survey results compiled and presented to the Graduate and Research Council, Student 
Affairs and key offices as part of the assessment for student success and learning outcomes 
goals.   This survey has been administered electronically since 2006.  
 
 
Planning Goal #4 - Enrollment Management 
 
Offices:  Graduate Division, Student Information Systems, Registrar, and Institutional 


Planning and Analysis 


The Graduate Division works collaboratively with the Student Information System team for 
variety of projects and needs.  An undergraduate audit system was launched in 2009 
allowing key personnel to review student records for purposes such as advising and 
graduation clearance.   
 







Using the undergraduate audit system as the base foundation, create and launch a graduate 
audit system for implementation during this academic year. 
 
Objectives 
Continue to work with the three Graduate Group Coordinators and the Registrar’s Office, in 
the development, test and launch of the degree audit system.   
 
Measures 
Implementation of the degree audit system this academic year.  Evaluation and success of 
the system for users will be initiated on a monthly basis.  Once launched, indicators for 
success of the system will require feedback and analysis by users on the system’s user 
friendliness to assess a student’s profile for purposes of persistence, success and retention 
in their academic program. 
 
Planning Goal #5 Graduate Awards and Scholarship 
 
Offices:  Graduate Division and Sponsored Projects 
 
A key component of measuring students’ highest level of academic achievement is through 
awards and scholarship.  With the recent flux of monetary funds made available to graduate 
students, it is imperative to adequately process such transactions in the most efficient and 
ethical methods available.   
 
Objectives   
Develop a document with the listing of all fellowship opportunities, eligibility requirements 
and deadline dates for campus community to review.  Communicate the document to key 
constituents along with access from the Graduate Division website. 
 
Measures 
 
A review of the number of graduate students receiving monetary funds from fellowships 
and grant awards is evidence of student academic performance and scholarly achievement.   
The analysis will include students receiving awards from external and internal venues.    
 
Summary 
 
As the campus strives for full WASC accreditation, it is imperative that a comprehensive 
assessment of the graduate student learning outcomes and objectives are at the forefront of 
measuring overall quality of the graduate programs at UC Merced.  An assessment plan will 
provide direct analysis of the current climate of programs along with providing appropriate 
measures for future planning.   
 
 
Periodic Review of the Graduate Division 
 
UC Merced will be eligible to join the Council of Graduate Schools (CGS), in the 2011-2012 
academic year.  During that year the Graduate Division will conduct a self study of its 
practices as per CGS guidelines.  In the 2012-2013 academic year, the Graduate Division will 
undergo a formal periodic review.  This review team will include a member of the GRC, 
representation from another UC Graduate Division, and a formal representative from CGS.  







The results of this review will be shared with the Graduate Dean, the GRC, the EVC and the 
School Deans. 







Assessment Plans for the Administrative Units of the Office of Research  
 


Mission Statement 
 
UC Merced’s Office of Research (OR) provides administrative support, education and oversight 
to facilitate the research activities of the University’s faculty, staff and students.   
 
 
 
The OR is currently divided into five units comprised of Sponsored Projects Services, 
Research Compliance and Integrity, Research Development Services, Technology Transfer, 
and the Laboratory Animal Resource Center. Each of these units reports directly or 
indirectly to the Vice Chancellor for Research (see attached organizational chart).   
 
The units within the OR seek a balance between serving the needs of their customers 
(faculty staff and students engaged in research) and assuring compliance with university 
policies as well as state and federal research regulations. Thus, these units engage in an 
array of educational activities to assure compliance with research policies and regulations. 
 
During the summer of 2010, each of the administrative units within OR drafted their initial 
plans for annual assessment.  These plans include program goals for the current fiscal year 
and proposed methods of assessing the progress towards meeting these goals.  All of these 
units are in the process of bringing up new functions, and have focused primarily on these 
new activities in their assessment plans. However, attention will also be paid to established 
and ongoing functions within these units. 
 
Each of the units will conduct user satisfaction surveys as partial assessment measures but 
they will also collect additional data pertinent to their individual missions. 
 
Annual assessments will be collected by the Vice Chancellor for Research and submitted to 
SACA for review. These annual assessments will be used to inform the ongoing 
development of both short and long term goals for the unit.   
 
Each unit will participate in a periodic review at a frequency established by SACA.  For each 
unit, the periodic review will be summative and include a self-assessment and self study, 
informed by the cumulative annual assessments, as well as an external review.  The latter 
will be conducted by at least 1 one member of the unit’s customer base (typically a faculty 
member) and at least one member external to the campus. In some cases external review 
might also include formal review by an external accreditation team. For example, the 
Laboratory Animal Resource Center is now accredited by the Association for Assessment 
and Accreditation of Laboratory Animal Care International (AAALAC international).  
AAALAC accreditation, required by system wide UC policy, is considered the gold standard 
for animal research programs. AAALAC accredited institutions are reviewed by an external 
team every three years.  Thus the periodic review of the Laboratory Animal Resource 
Center will include external input from the AAALAC site visit team. 
 







While it is the purview of SACA to establish a campus schedule for periodic reviews, the OR 
respectfully requests the following initial schedule for the periodic review of its units. 
 
 Academic Year    OR Administrative Unit(s) 
 
 2011-2012     Sponsored Project Services  
       Research Development Services 
 
 2013-2014     Technology Transfer  
 
 2015-2016     Research Compliance 
 
 2016-2017     Laboratory Animal Resource Center 
 







Office of Research Compliance and Integrity 
Assessment Plan 


Mission Statement 
The mission of the Office of Research Compliance and Integrity is to provide broad oversight, 
resources, training and education for the integrity and compliance issues relating to the 
conduct of research at the University of California, Merced. 
 


The Office of Research Compliance and Integrity attempts to facilitate and better the 
research community at UC Merced through the following actions: 


• Implementing policy and procedural requirements governing research misconduct, 
conflicts of interest, human subjects research, animal subjects research, biosafety, 
stem cell research and export controls in accordance with state, federal and the 
University of California laws and regulations 


• Promoting research integrity by providing education, training and resources to 
faculty, staff, researchers and students in research compliance and the responsible 
conduct of research  


• Formulating and supervising recommendations regarding ethical practices and 
professional, federal, state and all other policies or requirements relating to 
research 


• Creating, maintaining and improving the UC Merced research integrity and 
compliance infrastructure. 


Planning Goals 


The priorities and intentions of the Office of Research Compliance and Integrity for the 
2010 – 2011 years are the following: 


1. In conjunction with Environmental Health and Safety, develop and seat the 
Institutional Biosafety Committee (IBC) charged with providing oversight on all 
matters relating to the safe use of hazardous biological materials and organisms.  A 
comprehensive Biosafety program is a required element of any academic research 
program and the Office of Research is committed to provide that service to faculty 
researchers, staff and students. 
 


2. To put in place a comprehensive Responsible Conduct of Research (RCR) training 
program for all individuals engaged in research at the UC Merced campus.  The RCR 
training program will make available RCR training to all researchers to ensure the 
ability of those individuals to make ethical research decisions as they matriculate 
through their careers 
 







3. To continue to provide guidance, instruction and service in the research compliance 
areas of Human Subjects Research, Animal Subjects Research, Conflict of Interest 
management and mitigation, and research misconduct. 


 
Student Learning Outcomes 
 


1. Faculty and researchers will be able to make decisions on whether their research 
has any biohazard risks, whether those risks should be assessed by the IBC, and 
have general knowledge of the risks of using biohazard agents in a research 
program. They will know how to contact, access, and submit an application for the 
use of biohazards through the IBC approval process. Users will also be required to 
participate in biohazard safety training through an online process using the 
Collaborative Institutional Training Initiative (CITI) organization training modules. 
Achievement of learning outcomes will be measured by the number and passing 
percentage of individuals taking the online biohazard training as well as by the 
number of application submitted to the IBC for review. The Office of Research will 
also participate in a customer satisfaction survey that will address the satisfaction of 
students, staff and faculty who perform research with potential biohazards with the 
IBC/Biohazard safety program. 
 


2. By participating in the RCR training program, students will be able to use the 
knowledge gained to make logical, ethical decisions about their research projects 
and programs throughout their careers as both students and professional scientists.  
In addition, the training on research ethics will establish a solid foundation for those 
students who choose not to stay in the research field but to branch out into fields of 
business, teaching, administration, etc. The Office of Research will provide multiple 
avenues of training: 1) a formal RCR class (QSB294) offered once per academic year 
and taught by both the Office of Research staff and UC Merced faculty; 2) online 
training provided by the Collaborative Institutional Training Initiative (CITI) that 
allows students and users to access RCR training electronically and at their own 
pace; 3) tailored, in-person training by Office of Research staff upon request and at 
several times throughout the year (e.g. Graduate Student Orientation) and 4) 
various materials, books, websites, that are continually made available to 
students/users throughout the year.  Achievement of the student learning outcomes 
will be measured through the numbers of students enrolled in the formal RCR class, 
through the accounting and passing rate/percentage of students taking the online 
training, and generally through a count of how many times the Office of Research is 
contacted to deal with RCR issues. The Office of Research will also participate in a 
customer satisfaction survey that will address the satisfaction of students, staff and 
faculty who engage in RCR training program and use any of its sources for RCR 
education.  
 


3. For the other activities of the Office of Research, users will continue to be provided 
with the services relating to the Institutional Review Board (IRB human subjects 
research), the Institutional Animal Care and Use Committee (IACUC), the Conflict of 
Interest committee (COIC) and guidance on research misconduct.  The Office will 







measure the success of these programs by monitoring protocol review, protocol 
approval process, maintenance of outside accreditation (Association for the 
Assessment and Accreditation of Laboratory Animal Care, AAALAC) of the animal 
welfare program, and number of cases reviewed by the COIC.  The Office of Research 
will also participate in a customer satisfaction survey that will address the 
satisfaction of students, staff and faculty who regularly use the above outlined 
services. 
 


Program Objectives 


The objectives of the Office of Research Compliance and Integrity are as follows: 
1. To provide guidance to the faculty, staff and students of UC Merced on issues 


around research integrity, compliance and responsibility.  A key component 
of this objective is to make available a complete IBC/biohazard safety 
program. Currently, UC Merced has no IBC and a very limited biohazard 
safety program. Our objective is to expand the program and provide IBC 
review of potentially biohazardous risks to the faculty as a required service 
on an academic research campus.  Our timeline is to have the first IBC 
meeting in Fall of 2010.  Initially, the effectiveness and efficiency of the IBC 
and the biohazard safety program will be measured by the committee 
members, who have expertise in similar programs.  After establishing routine 
processes, the Office of Research will attempt to gain data in customer 
satisfaction through a comprehensive customer survey.  This objective will 
be tied to other research compliance activities in the office that parallel and 
dovetail with the mission and function of the IBC and biohazard safety 
program.  Examples of such activities are, human subjects research, animal 
subjects research, export control functions, etc. 


2. To provide a broad RCR training program that allows access by all 
researchers, students, trainees etc, who have need of instruction in RCR for 
any reason. The goal is to have this program in place by the end of the 
academic calendar year 2011.   Since the requirement for RCR training is 
based on new regulations by federal funding agencies, the success of the RCR 
training program will be partially assessed by the success of UC Merced 
researchers and graduate students in particular, in gaining extramural 
funding.  Our expectations for an RCR training program are increased rates of 
success of graduate students and postdoctoral researchers in gaining 
independent, extramural funding, faculty outreach to our office to provide 
RCR training to their staff and students, and in general, a culture of 
knowledge and compliance that has RCR embedded within it. 


3. To continue the functions of the Office of Research that already provide the 
foundation necessary for ethical research in the areas of human subjects, 
animals subjects conflict of interest, and research misconduct.  The 
measurement of the success of these activities will be in parallel with the 
measurement of the success of the above mentioned activities of the IBC and 







RCR.  The success of any comprehensive Research Compliance and Integrity 
program is dependent upon the responsible office providing all aspects 
necessary for UC Merced researchers to be successful in extramural funding, 
publishing of research results, and providing service and teaching to students 
and the community. These broad functions are intimately tied together and 
thus the services provided by the Office of Research are tantamount to a 
successful research program at an academic university. 







 
SPONSORED PROJECTS SERVICES 


ANNUAL ASSESSMENT PLAN 
 


FY 2011 
MISSION STATEMENT 
The Mission of the Sponsor Projects Services Office is to provide effective and timely pre- and 
post-award services to faculty, staff and students, for extramurally-sponsored research and 
educational projects at UC Merced. 
 
Sponsored Projects Services (SPS) pre-award office at UC Merced is responsible for the 
effective and timely handling of proposals to external sponsors and the negotiation and the 
administration of awards.  SPS pre-award office also oversees limited submission 
programs, and interfaces with the human subjects, animal care and use committees, and 
the conflict of interest advisory committee.   
 
Sponsored Projects Services (SPS) post-award office at UC Merced is responsible for 
assisting the Principal Investigator (PI) with the day-to-day administration of faculty 
research grants, cooperative agreements and contracts1


 


.  SPS post-award is also 
responsible for approval and reconciliation of all purchasing, travel and reimbursements 
charged against faculty awards.  It has the primary responsibility of determining the 
suitability of all charges on grants.   


The American Recovery and Reinvestment Act (ARRA) Account Analyst performs both pre-
and post-award management of ARRA extramural funding from varied federal and state 
sponsors under contracts and grants. 
 
Sponsored Projects Services office reports to the Vice Chancellor for Research and Dean of 
the Graduate Division. 


 
 


UNIT FUNCTIONS 
The functions of SPS pre-award office include the following: 


 
• Proposal and budget development assistance 
• Proposal review, authorization, and transmissions 
• Grant and contract negotiation and acceptance 
• Processing award documents 


                                                        
1 The School of Engineering is responsible for the post award management of Engineering accounts. 







• Subaward/subcontract preparation and administration 
• Non-financial post-award assistance 
• Award Closeout 
• Liaison with compliance committees 
• Policy coordination 
• Material Transfer Agreements (incoming) 
• Nondisclosure Agreements 
• Research activity and associated reports 
• Electronic research administration systems with sponsors 
• Faculty and staff general inquiries 


 
The functions of SPS post-award office include the following: 
 


• Award set-up and monitoring 
• Monthly expenditure statements and projections 
• Policy clarification and compliance 
• Reconciliation 
• Cost Sharing collection 
• Award re-budgeting 
• Purchasing, travel and reimbursement approvals 
• Subaward setup and monitoring 
• Financial award closeout 
• Faculty and staff general inquiries 


 
PLANNING GOALS 
By centralizing pre-and post-award services, faculty have one principal point office to 
contact pertaining to their extramurally sponsored University activities.  The Vice 
Chancellor for Research is the chief research officer of the campus and is the primary 
advocate for the research community.   
 
The priorities of the SPS office for FY2011 are the following: 
 
1. Implement the Kuali Coeus software program.  This will allow the Sponsored 


Projects Services office to go from a paper based system to an electronic system of 
tracking proposals, awards, subawards, material transfer agreements and to 
provide reports on proposal and award activities of the campus to our internal and 
external stakeholders.   


 







2. Assist with the creation of the UC Merced PI Portal.  The PI Portal will provide 
Principal investigators and their staff with online access to project financial reports 
and certifications, effort reporting and certifications, funding opportunities, and to 
Kuali Coeus.   


 
 
PROGRAM OBJECTIVES 
The objective of the SPS office in implementing Kuali Coeus is to increase the ease of 
routing an electronic proposal for academic approvals on campus, and to implement a 
successful system-to-system functionality that will allow actual proposal submission to 
Grants.gov without downloading and completing an online. 
 
The objective of creating a PI Portal is to decrease the administrative burden presently 
borne by faculty. 
 
 
MEASURES 
The methodology that will be used to evaluate the success of the Kuali Coeus software 
program and the PI Portal is for users to complete a brief survey after usage.  The survey 
would be done during the pilot phase and during the rollout phase to the campus. The 
information derived from this survey will determine if any changes to be to these systems. 
 
In addition, the Sponsored Projects Services office will keep track off the number of 
interactions with individuals outside the office that are of a simple or complex nature.  The 
tracking of e-mail messages, telephone calls, walk-ins, and meetings will take place during 
anticipated busy months (January, June, July) and anticipated less-busy months (February, 
March, April). 
 
The effective submission of proposals by the SPS will also be assessed by comparing the 
number of submittals which meet the submittal deadline versus the number of submittals 
that are not able to be submitted by the deadlines set by the extramural sponsors.  Data will 
be collected for those proposals in which the PI initiates the process by or before the 
internal deadlines set by SPS.  This will be compared to submittal data for those proposals 
in which the PI initiates the submittal process after the internal deadlines set by SPS. 
In additional to tabulating and tracking internal award statistics,  SPS will conduct annual 
customer satisfaction surveys to assist in its assessment of meeting the needs of UC 
Merced’s research community. 
 


 
 







 
 
 
NOTE:  Both planning goals are dependent upon the technical assistance of others 
outside of the Office of Research. 







Laboratory Animal Resource Center 
Assessment Plan 


Mission Statement 
The UC Merced Laboratory Animal Resource Center is a team of professionals committed to 
the advancement of science in collaboration with the research community by promoting the 
humane care and use of animals used in biomedical research and teaching.   
 
The Laboratory Animal Resource Center (LARC) provides animal husbandry and veterinary 
services to the research community at UC Merced through the following actions: 


• Providing space and equipment to meet the needs of diverse research programs. 


• Providing quality, humane care for research and teaching animals in the most cost 
effective and efficient manner.   


• Providing veterinary care to research animals as outlined in the Animal Welfare Act, 
the Guide for the Care and Use of Laboratory Animals, and the American College of 
Laboratory Animal Medicine.   


• Provide personable, quality customer services to the research community. 


• Provide teaching and training opportunities to animal users to promote the 
appropriate use of animals in research and teaching.  


Planning Goals 


The priorities and intentions of the Laboratory Animal Resource Center for the 2010 – 
2011 years are the following: 
 


4. In conjunction with Facilities Management, develop, install, and test an automatic 
notification process within the building management system capable of dialing a 
phone tree when environmental conditions are outside set parameters.  


 
5. In conjunction with School of Natural Science programmers design and implement 


an on-line enrollment system for the Occupational Health and Safety program 
covering personnel working with animals and/or animal tissues in the course of 
their work or studies at UC Merced. 


 
6. To outfit a core lab capable of assisted reproductive techniques, caesarian and 


embryo rederivation, and cryopreservation of valuable mouse strains used in 
biomedical research and teaching.  


 
7. To complete the caging purchases necessary to meet the needs of the faculty that 


use animals in biomedical research and teaching. 
 







8. To continue to provide guidance, instruction and service to faculty and staff engaged 
in research activities involving animals in biomedical research and teaching at UC 
Merced. 


 
Student Learning Outcomes 
 


4. Faculty, research staff or students, and husbandry staff are trained in species 
specific environmental parameters appropriate for the health and well-being of the 
species and consistent the research objectives. In addition to building management 
control system monitoring husbandry staff document daily environmental 
parameters. Often research staff or students volunteer to perform environmental 
monitoring and animal welfare checks. With the knowledge of species specific 
environmental parameters research staff and students will be able to contact the 
appropriate facilities personnel to address heating, ventilation, and air conditioning 
issues. This knowledge is a critical component of all research projects involving 
animals. Daily documentation logs are compared to building management control 
system data on a quarterly basis thus providing a basis for determining accuracy of 
documentation and response to environmental incidents. 
 


5. Faculty, research staff or students, and husbandry staff having contact with animals 
or animal tissues in the course of their employment or studies at UC Merced are 
required to enroll in the Occupational Health and Safety Program (OHSP). There are 
risks associated with the use of animals in biomedical research and teaching. The 
OHSP is designed to provide preventative medicine services and health related 
education to those employees and students. With this service and information 
employees and students will be able to perform their work or research safely. An 
on-line form submission and enrollment system will facilitate the program process 
as well as provide a means to measure faculty, research staff or students, and 
husbandry staff compliance. 
 


6. Faculty, research staff or students and husbandry staff will have the opportunity to 
learn and perform assisted reproductive techniques, caesarian and embryo 
rederivation, and cryopreservation. Assisted reproductive techniques can be used to 
aid breeding programs. Rederivation can be used to rid strains of diseases 
detrimental to research. And cryopreservation can be used to archive valuable 
mouse strains used in biomedical research and teaching. Quality control will be 
performed with respect to each procedure allowing a measurement of success. 


 
Additional Assessment 
 
1. Customer satisfaction with LARC staff and facilities will be assessed through a 


customer satisfaction survey. 
 


2. As part of its federal assurance, the LARC routinely goes through surprise 
inspections by the USDA.  The LARC is also a major component of the UC Merced’s 
Animal Welfare Program (AWP).  The AWP is formally accredited by the American 







Association for the Advancement of Laboratory Animal Care (AAALAC), a private 
nonprofit organization that is committed to best practices in laboratory animal 
research.  Annual performance reports must be filed and approved by AAALAC to 
maintain accreditation.  Continued accreditation serves as an additional annual 
assessment of the LARC.  


 
 


Program Objectives 


The objectives of the Laboratory Animal Resource Center are as follows: 
1. To provide an animal housing facility where environmental parameters can be set 


and maintained as outlined in the “Guide for the Care and Use of Laboratory 
Animals” and the laws and regulations that govern the use of animals in biomedical 
research and teaching. Regulation of body temperature within normal variation is 
necessary for the well-being of homeotherms. In the vivarium this is accomplished 
through species specific temperature and humidity settings. Additionally 
appropriate ventilation is necessary to supply oxygen; remove thermal loads caused 
by animal respiration, lights, and equipment; dilute gaseous and particulate 
contaminants; adjust the moisture content of room air; and, where appropriate, 
create static-pressure differentials between adjoining spaces. Currently 
environmental parameters are set in and controlled by the building management 
system program. Alarm points are appropriately set and flagged when 
environmental values are outside set point ranges. Upgrading this system with 
automatic dial up notification will facilitate quicker emergency response if 
conditions warrant adding additional protections to animals and faculty/student 
research projects. 


2. To provide a program and aide in compliance for all personnel, employees and 
students, to minimize the risks associated with the use of animals in biomedical 
research and teaching. Program elements include: recommendations for working 
safely following a physician’s review of personal medical history and work site risk 
assessment; and educational material including personal hygiene, personal 
protective equipment, zoonoses, animal handler asthma and allergy, reproductive 
health, and links to CDC. Currently: enrollment in the OHSP and training material is 
paper based; individuals may enroll at any time of the year; enrollment is annual 
and individuals must renew each year. This has led to some lapses in coverage and 
compliance. An on-line form submission and enrollment system will facilitate the 
enrollment and renewal process preventing lapses in coverage and ensuring 
compliance. 


 
3. To provide space and equipment necessary to provide training and/or service in the 


areas of assisted reproductive techniques, caesarian and embryo rederivation, and 
cryopreservation of valuable mouse strains used in biomedical research and 
teaching.  


 







Research Development Services 
Office of Research 


Annual Assessment Plan  
FY 2011 


 
Mission Statement 
The mission of the Research Development Services (RDS) Unit in the Office of Research at the 
University of California, Merced (UC Merced) is to promote growth in campus extramural 
funding for research and graduate training and to expand UC Merced's capacity to pursue 
major disciplinary, multi and interdisciplinary team based research initiatives.  
 
Planning Goals 
The priorities and intentions of Research Development Services for the 2010 – 2011 year 
are the following: 


1. To maintain and increase funding support for and the quality of graduate and 
undergraduate research at UC Merced. It should be noted that federal funding 
for research is expected to decline over the next three years due to the current 
fiscal environment; RDS funding goals need to recognize and address this likely 
change.  


2. To expand UC Merced’s capacity to lead and participate in large 
multidisciplinary and interdisciplinary team-based research initiatives. 


3. To develop collaborative relationships among UC Merced faculty and with 
external partners in order to blend faculty expertise with funding opportunities 
and to increase research capacity. 


4. To build relationships with extramural research funding agencies and potential 
collaborators and partners. 


5. To monitor and analyze and provide advice and assistance to UC Merced faculty 
and administration regarding new/emerging/changing funding opportunities 
and environments. 


6. To compile and assess data on research development activities and on the 
research enterprise at UC Merced. 


 
Program Objectives 
 
The objectives of Research Development Services are as follows: 


1. To identify and disseminate information to faculty and graduate students regarding 
research funding opportunities, including limited submission opportunities through 
periodic email and newsletter announcements, development of electronic list serves 
geared to specific interest areas, and maintenance of calendars on the RDS website 
indicating Letter of Intent, Pre-Proposal and Proposal due dates for announced 
research funding opportunities, as well as the matrix of Limited Submission internal 
and external deadlines. This objective supports Planning Goals number 1, 2, 3, 5 and 
6 above. 


 
2. To develop, plan and implement training workshops and classes for faculty and 


graduate students on research proposal writing and seeking research funding, and 







to participate in orientation programs for new faculty and graduate students. This 
objective supports Planning Goals number 1, 2, 3 and 5 above. 
 


3. To provide technical assistance, advice and support to UC Merced faculty in 
developing successful proposals, particularly to support the planning, coordination, 
and submission of large and/or complex research funding applications. This 
objective will be addressed through the provision of proposal writing and editing 
services, with a focus on effective communication and responsiveness to the funder 
requirements. Priority will be given to support for the planning, coordination, and 
submission of large and/or complex research funding proposal applications and for 
proposals to support graduate student research and training. This objective 
supports all six Planning Goals above. 
 


4. To participate in regional and national Research Development organizations, 
conferences and activities and to work with the Deans of the Schools, UC Merced 
Center and Research Institute Directors, Vice Chancellor for Research, Director of 
Sponsored Projects, and the University External Relations in order to build 
relationships with potential funding and research partners and to increase the 
visibility of the research enterprise at UC Merced at the regional, state and national 
levels. This objective supports Planning Goals 1,2,3,4 and 5, above. 
 


5. To develop expertise and disseminate information regarding funding opportunities 
specifically targeted to UC Merced’s status as a Hispanic Serving Institution. This 
objective supports Planning Goals 1, 2, 4 and 5 above. 
 


6. To work with the Sponsored Projects Office to integrate research development 
activities and proposal applications at UC Merced into the electronic web-based data 
information system currently under development. This objective supports all six 
Planning Goals, above. 


 
Measures 
RDS will measure and assess its progress in meeting the above goals and objectives in 
support of its mission through achievement of the following by June 30, 2011.  


1. Development, with advice from faculty experts at UC Merced, of a matrix to track UC 
Merced faculty funding success rates over a three year window, based on faculty 
FTE amounts; the matrix will also compare funding rates per faculty FTE to funding 
rates at other University of California campuses. 


2. Distribution of least 12 email alerts and 2 electronic ‘funding update’ newsletters to 
the UC Merced faculty and graduate student lists, with links to updates and 
calendars on the RDS website as well as information about funding trends; 







3. Development of at least two specialized list serve lists for interested faculty and 
focused on specific research interests or areas of funding; 


4. Planning, development and implementation of at least 2 workshops on seeking 
research funding and proposal writing for graduate students, as well as 
participation in the annual graduate and faculty student orientations and as a guest 
lecturer in QSB 294 (Graduate Education and the Practice of Responsible Research);  


5. Planning, development and implementation of at least one workshop or panel 
training session on seeking research funding that is directed specifically to junior 
(tenure track, not yet tenured) faculty; 


6. Planning, development and implementation of at least one set of UC Merced visits 
with workshops, information sessions and consultations for faculty from  
officials/program officers from a major governmental and/or private funding 
source; 


7. Coordinate and participate in the development process for at least 30 submitted 
faculty proposals that: support collaborative and multi-disciplinary research efforts, 
foster the capacity of junior faculty to build independent research careers, and/or 
address student research opportunities;  


8. Development and initiation of a customer satisfaction survey that will measure the 
satisfaction of faculty with RDS services. 


9. Development and initiation of a customer survey for faculty designed to measure 
RDS impact on increased faculty capacity to seek independent research funding and 
to be successful in working in interdisciplinary research efforts. 







Assessment Plan for the Office of Technology Transfer 
Office of Vice Chancellor for Research 


 
MISSION 
 
The Office of Technology Transfer (OTT) at the University of California, Merced Campus 
(UCM) exists to provide assistance to all inventors at UCM in registering and coordinating 
with the technology transfer office at the University of California Office of the President 
(UCOP) patent, trademarks, and trade secrets.   
 
The UCM OTT provides interpretation of policy, procedures and rules that impact 
technology transfer to the stakeholders at UCM.  The Office serves as a conduit between 
UCM and UCOP.  OTT coordinates all Material Transfer Agreements (MTAs) for outgoing 
items and Nondisclosure Agreements (NDAs) as they impact maintenance and control of 
intellectual property. 
 
GOALS 
 
Provide high quality assistance to the stakeholders at the University of California, Merced 
(UCM): 
 


• to understand the requirements, procedures and rules involved in reporting 
inventions 


 
• to assist the faculty, staff and students in completing all required paperwork 


including a Record of Invention (ROI) form and assignments to the Board of 
Regents. 


 
• to serve as a conduit to provide a copy of the completed ROI form to the University 


of California Office of the President for future processing. 
 


• to review and approve any licensing agreements  
 


• to act on behalf of the UCM inventor(s) and assure that their rights are protected 
 


• to help the faculty understand the restrictions and requirements when sharing 
intellectual property (IP) with collaborators and colleagues and help them prepare 
an MTA for negotiation 


 
• to educate the inventors on the requirements for discussing IP with potential 


licensees, competitors or colleagues and assist them in preparing an NDA. 
 


STUDENT, STAFF OR FACULTY LEARNING OUTCOMES 
 







• A website will be maintained and reviewed at least annually to ensure that 
information needed to become a functioning inventor is provided.  Instructional 
efforts will be provided regularly to provide the basic understanding in inventorship 
and how to report an invention/discovery.  The information provided will be 
sufficient such that the inventor will have the skills to complete an ROI form. 


 
• An inventor will have access to the Director of OTT within 24 hours of a request to 


discuss policy, requirements and procedures. 
 


• When an ROI is received it will be reviewed and required information or changes 
will be requested of the primary inventor within 24 hours.  The outcome will be a 
high quality ROI, acceptable to UCOP. 


 
• After guiding the inventors in the proper method of disclosure of inventions or 


discovery of intellectual property, the director will interface between UCM and the 
office of technology transfer at UCOP.  Tracking, patenting and licensing procedures 
will be carried out.  The results will be an expedited transfer of the ROI to a patent 
attorney and appropriate information for marketing and commercialization. 


 
• The director participates with UCOP in the prosecution of any patenting, marketing, 


licensing and contractual negotiation with industrial partners or venture capitalists. 
 


• The director shall act as the single conduit for the campus.  A complete record will 
be maintained for each case (defined by PI and invention number).  The outcome is 
a case file valuable in answering inquiries and specifics on any case. 


 
• A booklet of inventions shall be maintained and used for historical records and as 


marketing information to interest potential licensees and to recognize faculty, staff 
and students’ activities.  The outcome is a booklet. 


 
PROGRAM OBJECTIVES 
 


• Program objectives include having a program that inspires the inventor to report 
inventions.  The program shall provide activities which assist the inventor to report 
inventions and understand the roles and responsibilities of the inventor.  When 
classes or presentations are made by the director, a record will be kept on the event. 


 
• The ROI will demonstrate that the inventor has the skills to process an invention.  


Email records between the inventor and patent attorney will demonstrate that 
appropriate activities have taken place to refine the process. 


 
• Blank MTAs and NDAs will be contained on the website to facilitate and expedite the 


process of sharing IP or carrying out discussions with potential licensees. 
 







• A customer satisfaction survey will be carried out each year providing each outcome 
and activity of the process to see if stakeholders are reasonably satisfied with the 
OTT services and to see what changes may need to be made to benefit the 
stakeholder. 


 
MEASURES 
 


• The director shall contact members of UCOP and those private sector people when 
carrying out patent application procedures to see what the current level of 
performance is and how the process may be improved.  Director of OTT shall keep 
records of ROIs requiring revision after submitting to UCOP. 


 
• Student, staff and faculty will be surveyed to receive diagnostics on each phase of 


the process at UCM, UCOP and at the patent attorney. 
 


• Records will be kept of when an ROI is received by OTT at UCM and processed, to 
see if 24-hour turnaround time is being met. 


 







Role of the Center for Research on Teaching Excellence in Assessment Activities 
 
Consistent with the Center’s mission, all eight Center staff (4.5 FTE) contribute to the 
pedagogical development of faculty, lecturer and graduate teaching assistants, a responsibility 
that is routinely assessment focused for such matters as learning outcomes at the course, program 
and institutional levels.   Each member of the Center also attends to other assessment 
responsibilities:  two full-time positions commit variable but often significant amounts of time to 
WASC accreditation and substantive-change compliance respectively; one half-time position 
specializes in instructional technology that is used for assessment (e.g., use of online course 
evaluations, “clickers” e-journals, etc.), and one .67 position attends primarily to the testing and 
training of international teaching assistants.        
 
Compared to teaching and learning centers (TLCs) at other UC campuses and throughout the 
United States, the broad range of assessment responsibilities assumed by our Center staff is 
atypical.    In the UC system, nearly all TLCs combine faculty and TA development with 
instructional technology, but no TLC directly supports WASC accreditation and/or substantive 
change compliance.    At a new campus such as ours, consolidating these latter functions within 
the Center achieves a relative degree of efficiency that would not be possible if these same 
functions were distributed entirely in the schools and in separate administrative units such as 
Institutional Planning and Analysis or a new Office of Academic Planning.   Nevertheless, if the 
Center continues to be staffed with 4.5 FTE positions, it cannot keep pace with faculty and TA 
development needs, especially as the campus adds more faculty (including lecturers) and new 
graduate teaching assistants.   Neither can the Center sustain the same quality of assessment 
support for these constituents.    
 
As part of our campus response to the WASC Capacity and Preparatory Review, since Fall 2009 
the Center has worked closely with all 25 Faculty Accreditation Organizers (FAOs) to assist them 
with assessment needs.   The latter have included development of learning outcomes for syllabi, 
and alignment of those course outcomes with program and institutional outcomes; development 
and evaluation of protocols for formative and summative assessment of learning; and meeting 
with faculty groups to address questions about accreditation reporting and its potential alignment 
with annual assessment reporting.   In Spring 2010 the Center also began assisting FAO-
equivalents in the some administrative units.    
 
It is important to stress that the Center has established or helped to refine nearly all assessment 
practices at our campus.   That support was initially tied to the university’s candidacy for Initial 
Accreditation, and specifically to crafting a strategy for the Capacity and Preparatory Review.   
The 2009 WASC site-visit team in its subsequent 2010 letter noted that a “culture of assessment 
is quite evident in academic affairs (with strong support from the Center for Research on 
Teaching Excellence and the IPA) and in some support units, such as Student Affairs.” (p.8)    
 
Members of the Center have attended WASC conferences since 2007, when the CRTE was 
formed, and for the last two years have presented sessions at WASC’s Academic Resource 
Conference.    Karen Dunn Haley serves as a WASC reviewer of substantive change proposals 
that are submitted by other universities in the WASC region, and Laura Martin will participate as 
a site reviewer for Pomona College’s reaccreditation in 2011.  Further, Dr. Martin serves as the 
university’s WASC coordinator and as the Center’s representative on the newly formed Senate-
Administration Council on Assessment. 
 







1) a. Have you identified, or are you in the process of identifying, performance 
goals and related objectives for the unit (as opposed to goals for individual 
administrators or staff members)? If so, please provide them.   


 
The following goals and outcomes for the Center as a unit are tentative, subject to staff review as part of 


our CRTE Retreat on July 7, 2010.    Individual goals and outcomes will evolve thereafter.    
 
CRTE Goals and Outcomes*  


 
Goal 1:   Support assessment of teaching and learning throughout the university. 


 
Outcome 1a.:  Consult with faculty and staff on assessment of teaching and learning at 
institutional, program, course, and classroom/section levels (e.g., WASC accreditation, 
substantive change compliance, program reviews, and faculty preparation for individual 
teaching reviews).  


         
Outcome 1b:   Organize curricular and co-curricular efforts to identify, analyze and use 
evidence of learning outcomes. 


 
Goal 2:   Sponsor instructional-development initiatives for faculty and teaching assistants.  


 
Outcome 2a:   Offer orientations, workshops, online resources, individual consultations, and 
limited funding for curricular projects.  


 
Outcome 2b:   Consult on adoption and use of various instructional technologies (e.g. 
UCMCROPS, e-portfolios, clickers, podcasts).   


 
  Outcome 2c:   Recommend pedagogical topics for institutional research and for grant  
  applications. 
 


Goal 3:   Develop expertise of Center staff as exemplars of best practices for teaching and learning. 
 
  Outcome 3a:   Attend professional workshops and conferences. 
  Outcome 3b:   Collaborate with Center colleagues on development of orientations,  
  workshops and research projects. 
  Outcome 3c:    Exchange current information about best practices of teaching and  
  learning. 


Outcome 3d:    Compose and circulate drafts of scholarly articles, research grants, and 
professional presentations.     
   


 
*Goals and outcomes for the English Language Institute will be developed separately. 


 
 


B.  CRTE Functions to be Assessed:  2010-2015 
 


• Orientations 
- New Faculty 
- New, prospective and returning Graduate Teaching Assistants 
 







• Accreditation and Assessment support  
- Faculty Accreditation/Assessment Organizers 
- WASC Accreditation subcommittee 
- WASC Steering Committee 
- Senate Administration Council on Assessment 
- Program review 
- Co-curricular units 
- Extracurricular units 
- Students Assessing Teaching and Learning (see also Grant Projects) 


 
• Workshops 


- Teaching Matters Series 
- Teaching and Technology Series 


 
• English Language Institute 


- International TA (ITA) Observation and Instruction 
- ITA testing for confirmation of English proficiency 
- Summer language programs for overseas students 
-  


• Internal Grant Support 
- Mini-grant awards to faculty 
- Instructional Internships for graduate students 
 


• External Grant-Funded Initiatives 
- FIPSE Guidebook project 
- Peer Mentoring and Students Assessing Teaching and Learning 
 


• General Support of Teaching and Learning 
- Individual consultations  
- Program consultation  
 


Alternate Goals:   
• Establish a firm foundation of support for teaching and learning  
• Foster an enduring commitment throughout the university to principles of evidence-


based, student-centered education 
• Offer diverse opportunities, including online resources and instructional technology 


information, that promote the overall professional development of faculty and graduate 
students. 


• Prepare all instructors, including International Teaching Assistants, for the challenges and 
rewards of educating UC Merced’s diverse student population.    


 
Alternate Outcomes: 
 


• Participants will leave orientations or workshops with appropriate resources and 
knowledge of where to find further information. 


o Participants will demonstrate awareness of and ability to implement teaching and 
learning best practices conveyed in orientations and workshops. 


• A reasonable percentage of UC Merced graduate students will take advantage of Center 
offerings, including grant opportunities, orientations, and workshops (as benchmarked by 
percentages at similar institutions). 







• Increasing numbers of faculty and staff will refer graduate students to the Center and will 
be aware of Center opportunities and resources. 


 
b. How are they made available and to whom?  


 
This information has been distributed to Center staff only so far.    
 


c. How do they align with the unit’s mission?  
 
CRTE Mission Statement (first sentence):   “The Center for Research on Teaching 
Excellence (CRTE) advocates a union of scholarship and instruction that is grounded in 
the academic principles of research and evidence.”  [http://crte.ucmerced.edu/] 


 
 Outcome 1b of Goal 1 specifically notes that we will “identify, analyze and use 
evidence of learning outcomes.”   Key alignment:   evidence 
 


Outcome 2c of Goal 2 engages Center staff in recommending “pedagogical topics for 
nstitutional research and for grant applications.”   Key alignment:   research 
 


Outcome 3d of Goal 3 notes that Center staff will “Compose and circulate drafts of 
scholarly articles, research grants, and professional presentations.”  Key alignment:  
scholarship and research       
   


 
CRTE Mission Statement (second sentence): “To enable students to excel academically, 
we support a campus-wide culture that values, fosters, and rewards continuous 
improvement in teaching and learning.”   [http://crte.ucmerced.edu/] 
 
 
 Outcome 1a of Goal 1 enjoins Center staff to “Consult with faculty and staff on 
assessment of teaching and learning…”   Key alignment:   teaching and learning 
 


Outcomes 2a, b and c of Goal 2 and outcome 3c of Goal 3 support “a campus-wide culture that 
values” students’ academic success.     


 
d. How do they align the University’s mission1


The Center’s mission “advocates a union of scholarship and instruction that is grounded 
in the academic principles of research and evidence.”   This crucial focus on research and 
the scholarship of teaching and learning complements the university’s research mission 
as it finds “new ways of connecting people to new knowledge.”    It also directly aligns 
the Center with undergraduate and graduate education plus an array of co-curricular 
services such as tutoring, mentoring and supplemental instruction.   Given this broad 
network of Center connections with undergraduate, graduate and administrative units of 
the university, the current location of the Center in the Office of Undergraduate 


 and goals?  


                                                      
 







Education potentially limits or misdirects advocacy for the entire range of Center services 
and especially those in support of graduate education.   This misplacement in an office of 
undergraduate education constitutes a relatively minor problem at a small university like 
UC Merced, but as the campus grows and as we strive to promote (and fund) our services 
for graduate students, a different “home” with a broader university mission would 
provide better alignment with our own mission.     


e. Do they reflect the standards of a professional association? If so, please 
briefly describe.  


 
The Center’s goals and outcomes align closely with the Professional and Organizational 
Development (POD) network, which is essentially the professional organization for 
teaching and learning centers nationally.  [http://www.podnetwork.org/about.htm]   
POD’s “three purposes” are  


• To provide support and services for its members through publications, 
conferences, consulting, and networking.  [ 


[Compare with the Center’s Goal 3:   Develop expertise of Center staff as exemplars of best practices 
for teaching and learning. 


• To offer services and resources to others interested in faculty development.  


[Compare to the Center’s Goal 2:   Sponsor instructional-development initiatives for 
faculty and teaching assistants.   


• To fulfill an advocacy role, nationally, seeking to inform and persuade 
educational leaders of the value of faculty, instructional, and organizational 
development in institutions of higher education.  


[Compare to the Center’s Goal 1:   Support assessment of teaching and learning throughout the 
university.]  


 
      


2) a. Does your unit review its performance in relation to its objectives? If so, 
please describe how this is done, including 


i. The process by which objectives are selected for review2


 
.  


Each member of the Center staff submits to the Center director a self-assessment of his 
or her work performed during a fiscal year (i.e., from July through June).    In drafting an 
Annual Report, the Center director summarizes the relationship of work performed to 
Center and university objectives.    For the last two years, the Center’s Annual Report 


                                                      
2 For example, are objectives identified annually, but without explicit consideration of future assessment 
work, or has the unit established a plan describing what objectives will be examined in what years?  
 







and its series of Newsletter have focused primarily on Goal 1 as it relates to UC 
Merced’s accreditation process and related assessment support.       
 


ii. The source(s) and types of data 
 
    Assessment History: 
 


• In 2007-2008, the Center interviewed a broad range of faculty (over half in each 
School) to determine priorities and expectations regarding the Center; some 
faculty expressed concern about TA training.  


• All workshops conducted between January 2008 and April 2010 have included 
assessment forms and the results have been recorded. 


• The Center gathered assessment forms regarding 2008 TA and New Faculty 
Orientation and included questions in the Graduate Student Survey administered 
by Grad Division. 


• In 2009, the Center responded to comments in TA Orientation surveys and 
assessment forms; instructional interns were included in 2009 orientation 
workshops and overall planning.  Specific attempts were made to gear workshops 
to Natural Science and Engineering grad students.   Separate series evolved 
addressing “Teaching Matters” and “Teaching and Technology.”  The spring 
semester of Teaching Matters was geared toward 3rd or 4th year students and job-
hunting requirements (the development of a teaching portfolio) in an effort to 
continue to appeal to students who already had attended beginning teaching 
workshops.   


• Recognizing the need for graduate students to have greater financial support in the 
3rd and 4th years and for a need to further their professional development 
especially with regard to assessment experience, the Center applied for a FIPSE 
grant and was approved for funding starting in Fall 2009.   


 
 
Current Assessment Methods: 
 


• Annual Graduate Student Survey (Grad Division administered) 
• Workshop Assessment Forms  
• Post-Orientation Graduate Student Survey (Grad Division administered) 
• FIPSE Evaluator Assessment 
• Feedback post-TA Observations 
• CRTE self-reports of faculty contacts 
• Reports generated by FAOs, Evidence Providers, and external WASC reviewers 


provide indirect evidence of Center support 
 
Potential Additional Assessment Methods: 


• Selected focus groups (including faculty and administrators, such as Sam Traina) 
• Additional questions on workshop assessment forms that indicate whether graduate  
• students have met workshop outcome(s) 
• Employer surveys in future years 


 







  
iii. The timeline 


 
Timeline 2010-2015: 
 
2010-2011: Continue to insert questions into grad student survey and to assess individual 
workshops and orientation.   Attempt to add questions to workshop assessment forms that 
ascertain whether specific skills have been transmitted in the workshop.  Create two focus groups 
for faculty and for graduate students to inquire further into whether they believe grad student 
needs are being met.  Create benchmarks with comparable institutions and assess where the 
Center is in relation to providing number and quality of workshops and web resources, as well as 
instructional technology assistance. 
 
2011-1012: Continue to insert questions into grad student survey and to assess individual 
workshops and orientation.   Determine where the Center is in relation to the benchmark 
institutions. 
 
2012-2013: Continue to insert questions into grad student survey and to assess individual 
workshops and orientation. Determine where the Center is in relation to the benchmark 
institutions. 
 
2013-2014: Continue to insert questions into grad student survey and to assess individual 
workshops and orientation.  Survey students who have received the doctorate and been placed in 
jobs to ask for a comparison with their peers from other institutions; do they believe Center 
workshops prepared them for teaching? 
 
2014-2015: Continue to insert questions into grad student survey and to assess individual 
workshops and orientation. Determine where the Center is in relation to the benchmark 
institutions. Survey students who have received the doctorate and been placed in jobs to ask for a 
comparison with their peers from other institutions; do they believe Center workshops prepared 
them for teaching? 
 


iv. How the results are used to inform practices 
 
Attendance tallies and survey results of workshops and orientations for TAs and faculty 
are used to determine the need for changes in faculty development activities.    These 
topics are discussed at Center staff meetings. 
 


v. To whom the results are disseminated 
 
The Vice Provost for Undergraduate Education receives an Annual Report that 
summarizes results of Center performance in relation to its mission, goals, and 
objectives.   Center staff members also receive this summary report.   Indirectly, some 
evidence of Center support for in meeting its goals is published in quarterly issues of our 
Newsletter.   For instance, recipients of mini-grant awards and certificates are 
highlighted.  
 


b. If your unit has a plan for assessing its performance, please provide it.  







 
A strategic plan for Center self-assessment is a basic objective of our July 7 retreat. 
 


3) If your unit has engaged in assessment to improve performance3


 


, please provide 
one or more examples of this work, including a description of any changes made 
to the practices of the unit in response to the results. These examples are 
particularly important as they demonstrate that we practice “evidence-based 
improvement”, which is a fundamental expectation of WASC. 


Over the next five years, we anticipate implementing strategic changes that ensure long-term 
quality and sustainability of “core” CRTE functions in support of instructional faculty and 
graduate students.  These changes are based on evidence in our Annual Reports, including a draft 
of the 2010 report.       
 
 
1.   Reduce support for external accreditation reviews 
 
The Center for Research on Teaching Excellence has been deeply involved in UC Merced’s 
preparation for its Initial Accreditation review, an involvement that has been documented in 
seven of the eight Center Newsletters issued since 2008.   The Center’s role in assisting faculty 
and administrators with assessment and accreditation has also been summarized in our Annual 
Reports.    
 
From 2007 through 2009, nearly 85% of Center activity was directly or indirectly focused on 
accreditation and assessment-related tasks.    Since Fall 2009, however, we have progressively 
shifted our attention to other responsibilities, for instance, to offer more faculty-development or 
TA workshops on teaching and learning.   Currently, the Center workload is about evenly split 
between assessment/accreditation tasks (50% of staff duties) and more traditional responsibilities 
of a teaching and learning center for faculty and TA workshops, consultations, and online training 
(the other 50% of staff duties).    
    
This change reflects how assessment responsibilities are being resourced throughout the 
university.   In effect, as the university grows and as the Center remains at 4.5 FTE staff (two full-
time and five part-time staff), we cannot sustain support for assessment and accreditation without 
scaling back on our other responsibilities for faculty/TA development.   In other words, without 
additional lines in the near future, we cannot maintain our current 50/50 balance between 
assessment support and more traditional support for teaching and learning.   
 
Accordingly, in Fall 2010 the Center initiated a transition in staff workload that by Fall 2010 
should result in a 25% reduction of our support for assessment and accreditation activities.  We 
will, of course, continue to provide assessment-related assistance to individual faculty and 
academic programs, but we can no longer make that support a Center priority.   Also, since the 
Center does not have dedicated administrative staff support, we cannot function as a clerical 
resource for assessment/accreditation needs.    
 
    
2.   Supplement funding of CRTE services or restrict range of services 


                                                      
3 For example, user satisfaction surveys or metrics that describe unit productivity relative to goals.  







   
Since the Center is not adequately resourced for a dual role in support of both instructional  and 
accreditation needs, and since the university will continue to grow over the next five years, we 
must plan a shift from 100% state funding of Center staff to about 50% state funding, and 
simultaneously seek the balance from external grants.   In effect, we anticipate that the university 
will approximately double in size over the next five years, with proportionally more faculty, 
graduate students and staff who seek Center support.    
 
An alternative to this shift in funding would be to restrict Center support to a subset of our clients, 
perhaps focusing primarily on graduate students or on faculty but not on both equally.   If we are 
successful obtaining grant funding, then this latter strategy will be obviated. 
 
This scenario is based on the assumption that additional FTE for new staff positions will not be 
allocated to the Center.   Instead, we anticipate that an Office of Assessment will eventually be 
established with responsibility for assessment/accreditation support currently provided by the 
Center.   However, if additional FTE is allocated to the Center for new positions, we can sustain 
our current level of support for assessment, accreditation, and annual program review. 
 


4) If your unit has not yet developed goals and objectives what is the timeline for 
completing this work and initiating assessment?  


N/A 
 
5) If your unit has goals and objectives but does not regularly assess its 


performance, what is the timeline for beginning this work?  
  


We will continue to conduct annual self-assessment. 
 







Annual Report     
Center for Research on Teaching Excellence 


August 14, 2009 
 
 
Mission: 
 
The Center for Research on Teaching Excellence advocates a union of scholarship and 
instruction that is grounded in the academic principles of research and evidence.   
To enable students to excel academically, we support a campus-wide culture that values,  
fosters, and rewards continuous improvement in teaching and learning.      
 
The Center’s director was hired in March, 2007, with a charge to develop a new teaching 
and learning center at UC Merced.   Several months thereafter, the director met separately 
with more than 35 faculty, administrators, staff, and graduate and undergraduate students 
to assess campus needs and expectations for the proposed Center.   Based on these 
consultations, the Center’s mission emerged to engage the entire UC Merced academic 
community in the scholarly practices of teaching and learning.   
 
During the summer of 2007 the director contacted by phone or met in person with six 
colleagues holding similar positions at other UC campuses (UC San Diego, Irvine, Santa 
Cruz, Davis, Santa Barbara and Riverside).   These external contacts at other sister 
institutions helped to refine the Center’s role at a research university, specifically to align 
established research methods with the design and delivery of effective instruction.   
 
The ongoing Western Association of Schools and Colleges (WASC) accreditation review 
of our campus prompted the final and perhaps most important aspect of the Center’s 
mission as we all strive to remain focused on improvement in teaching that enables 
students to excel as learners.   This student-centered perspective was strongly endorsed 
by the Center staff when our mission statement was officially approved on 1/17/08.    
 
Center Staff: 
 
Dr. Laura Martin, WASC Coordinator (100%) 
Dr. Anne Zanzucchi, Assessment Coordinator (50%) 
Dr. Michael Truong, Faculty Development Coordinator (50%) 
Dr. Karen Dunn-Haley, Substantive Change Coordinator (100%) 
 
Belinda Bernstein, MA TESOL, English Language Institute Coordinator (67%) 
Adriana Signorini, MA TESOL, Peer Mentor / SATAL Coordinator (33%) 
 
Dr. Robert Ochsner, Director (50%) 
Linda-Hart Brown, Administrative Analyst (20%) 
Juana Dumagan, MSO 
 







Implementation of the Center’s mission occurs through the efforts of two full-time and  
four part-time staff members, all of whom share responsibilities for assessment and 
faculty development.   Two of the six staff members are assigned to the Center’s English 
Language Institute to test and train international teaching assistants and to develop 
academic-support programs for undergraduates (e.g., non-credit grammar classes, peer 
mentoring opportunities, and student-initiated assessment strategies).   
 
Center Services and Programs:   
 
 Accreditation Support 
 
In the fall of 2008, the Center assumed primary administrative responsibility to 
prepare the university for its Fall 2009 Capacity and Preparatory Review.   One 
Center position was reclassified as a WASC Coordinator and another position was 
added for a Substantive Change Coordinator.   These accreditation appointments 
complement the Center’s original focus on faculty development, but they also reduce 
the Center’s opportunity to offer additional workshops, consultations, and related 
support services for teaching and learning, at least for the next two years.   In Spring 
2011 the campus will have completed its review for Initial Accreditation, and at that 
time the Center will likely redirect some attention to its non-accreditation functions.    
This shift in emphasis should not be interpreted as disengagement from accreditation 
since the campus will necessarily continue with annual assessment activities.   In 
other words, we anticipate that two years from now the university will have 
established a “culture of evidence,” and once this fundamental goal of the ongoing 
accreditation effort has been met, the Center can appropriately attend to 
complementary issues of effective teaching and successful learning.   


 
Prior to that transition, the Center will work closely with Faculty Accreditation 
Organizers in their implementation of assessment plans, review of student-learning 
outcomes, and subsequent application of findings to reform the curriculum.   For 
instance, in Fall 2009 the Center is collaborating with Institutional Planning and 
Analysis to meet individually with all FAOs (and their colleagues) as they examine 
evidence of their first Program Learning Outcome.    These meetings will recur, as 
needed, throughout the semester and continue into Spring semester 2010.     


 
During AY 2008-2009 the CRTE provided significant support to UC Merced’s 
application for Initial Accreditation including development of the Capacity and 
Preparatory Review Report submitted on July 3, 2009.  This support has been 
informed and guided by our representation on the WASC Steering Committee, its 
guiding Administrative Subcommittee, and our participation in the 2009 POD 
conference and WASC’s Academic Resources Conference.  


 
To support faculty development in learning-outcomes based assessment, the CRTE 
offered workshops, personal consultations and mini-grants focused on the 
formulation, communication, and use of learning outcomes at the course and program 
levels, the development of multi-year assessment plans and the implementation of 







course and program level assessment. This work continues into 2009-2010 with the 
assignment of one CRTE staff member to each undergraduate program to provide 
assessment guidance and support on a regular basis.   


 
To identify areas in need of further development, CRTE staff assessed our campus 
capacity for learning outcomes-based assessment by 1) collecting and evaluating all 
course syllabi for the presence and quality of student-learning outcomes and 2) 
assessing the quality of program-learning outcomes and program-assessment plans. 
The results and implications of these assessments were included in the Capacity and 
Preparatory Review Report. 


 
 WASC Syllabus-Alignment Project:  Spring Semester 2008 – Spring 2010 
 
As an administrative priority, the Center has implemented a syllabus-alignment 
project recommended by Dr. Amy Driscoll, an accreditation consultant that the 
Center hired in 2007.   The immediate objective of this project has been to ensure that 
by Fall 2009 all course syllabi will have explicit goals and outcomes, as required for 
the WASC Educational Effectiveness review in 2010.   To that end, during the 
summers of 2008 and 2009 the Center staff obtained and reviewed all course syllabi 
to identify those with explicit goals and outcomes and to target courses that still need 
to include these requirements.  In AY2008-2009 the staff met with any faculty 
member who requested assistance in listing goals and outcomes on syllabi.  This 
support will continue into AY 2009-10 as new faculty, lecturers and TAs need help in 
developing learning outcomes.    
 
 Substantive Change 2008-2009 


 
In early Fall of 2008, Karen Dunn-Haley and Robert Ochsner consulted with 
Anthropology faculty regarding submission of its recently UGC-approved major for 
WASC substantive change approval and fast-track approval.  At this time, Karen 
Dunn-Haley was a half-time Faculty Development Coordinator; in February, she was 
hired full-time to serve as Accreditation Coordinator for Substantive Change and 
Faculty Development Coordinator.  WASC Academic Liaison Officer (ALO), Nancy 
Tanaka, filed applications with WASC for both a new major and fast-track approval 
in October 2008.  As a result of changes to the WASC fast-track template in mid-
December, the deadline for submission was moved from January to March 21, and 
both submissions were filed at that time. WASC later responded asking for more 
information, mainly about budget, and information was provided.  The Center staff 
participated in a mock review in preparation for the WASC substantive change 
committee’s teleconference on May 22, and shared anticipated questions with the 
teleconference participants -- Laura Martin, Robert Ochsner, the Anthropology 
faculty, Kathy Jefferds, and Hans Bjornsson.  The result of the teleconference was 
approval for the major and rejection of fast-track approval. The committee advised 
UC Merced to resubmit the fast-track approval after the CPR visit; concerns about 
budget resources and our pre-Initial Accreditation status were mentioned.  
Consultations began in summer 2009 with Sociology faculty, who recently received 







UGC approval for a new major.  The anticipated date for application for this new 
major and a second attempt at fast-track approval is late fall 2009.  Consultations 
have begun regarding submission of the QSB graduate emphasis for new doctoral 
program approval in the coming year. 
 


  
 Faculty Development Workshops and Consultations (Martin, Zanzucchi, Dunn-


Haley, Truong) 
 
During the entire academic year (AY 2008-2009), the Center offered a workshop 
series for graduate students and faculty, and an additional teaching and technology 
session open to all.  Total participants in our workshops were 230, which is a tally 
rather than individual count. 


 
The teaching and technology series was well attended (83), and the course 
management system (CROPS) introduction was most popular (40).  Beginner and 
advanced workshops on CROPS will be offered this coming year. 


 
Faculty workshops were grouped as the “Year of the Syllabus”, part of our broader 
goal of facilitating a learning outcome-focused approach to teaching.  Forty total 
faculty attended these four workshops, focused on developing program learning 
outcomes, creating learning outcome focused syllabi, linking learning expectations to 
a syllabus, and development an assessment plan.  In additional to Year of the Syllabus 
workshop offerings, we also co-sponsored with Natural Sciences two workshops 
focused on developing student seminars (15 participants) and a workshop on 
education-focused grant writing (7 participants) with individual consultations that 
followed (4). 


 


Summary of participants in CRTE workshops, orientations, and 


consultations for AY 2008‐9 
 


1. Workshop – Total of 230 participants   
 


a. Teaching and Technology: 83 total 
i. CROPS Workshop: 40 


ii. Clickers: 11 
iii. DimDim: 5 
iv. Second Life: 13 
v. Technology Incorporation: 5 


vi. E-Portfolios: 9 
 


b. Teaching Matters: 107 
i. Panel on Engaging Students: 16 


ii. Theater in Classroom: 20 







iii. Facilitating Classroom Discussion: 6 
iv. Backwards Design: 27 
v. TA Role in Accreditation: 15 


vi. Scaffolding Assignments: 13 
vii. Teaming with Faculty: 10 


 
c. Year of the Syllabus: 40 


i. Designing PLO Workshop: 15 
ii. Will Syllabus Meet WASC Standards: 7 


iii. Linking Learning with Syllabus: 5 
iv. Developing an Assessment Plan: 13 


 
2. Orientations – Total of 95 participants 
 


a. TA Orientation: 82 
b. Faculty Orientation: 13 


 
3. Individual/Group Consultations: Total of 168 participants1 
 


a. Accreditation: 31 
b. Assessment: 13 
c. Center Opportunities: 20 
d. Classroom Practices: 26 
e. Grant Development: 8 
f. Scholarship of T&L: 12 
g. Teaching and Technology: 26 
h. Others: 32 


 
 
 
“Teaching Matters” had high attendance with 107 participants in 7 workshops.  The 
series likely benefited from the School of Natural Sciences’ recommendation that all 
teaching assistants visit at least two workshops.     
 


Our orientations serve all instructional faculty and new graduate students (95 total).  
In addition to orientation and workshops, CRTE staff meet frequently with faculty on 
an individual basis, with the most common topics being accreditation (31), classroom 
practices (26) and teaching and technology (26). 
 


 
 CRTE Website and Newsletters 


                                                 
1 This number does not represent unique participants. We consulted with some people on more than one 
issue, which resulted in multiple tallying. For example, a faculty may have been consulted on Accreditation 
and Center Opportunities, and thus be counted twice – one under Accreditation and one under Center 
Opportunities.  







 
The Center’s website can be accessed at http://crte.ucmerced.edu/ with links to our 
first two issues of the CRTE Newsletter and to other Center projects and resources. 
 
 Mini-Grant and Fellowship Awards 
 
In March 2008 the Center began accepting applications for Mini-Grant and 
Fellowship awards.  Mini-grants of $5,000 are awarded to individual faculty who 
submit a proposal that addresses some significant aspect of teaching and learning;   
successful applicants must also examine specific evidence of effective teaching or 
some other educational experience that promotes student learning.   Fellowships 
confer up to $7,000 to a faculty member’s School for a one-course release from 
teaching responsibilities in order to have the fellow devote the equivalent time to 
learning more about “best practices” of effective teaching and participate as a 
presenter in Center workshops.   
 
In Spring semester 2008, the Center received five mini-grant applications and 
awarded three proposals.   One fellowship application was submitted but review was 
postponed pending completion of a mini-grant awarded to the same applicant.  All 
recipients were assistant professors, two in social sciences and one in natural 
sciences.  In Fall 2009 four additional mini-grant applications were submitted and 
two were awarded. 
 
 ELI Summer Bridge (Mary Smith for 2008 and Belinda Braunstein for 2009) 
 
During the summer of 2007, a Bridge program was piloted for nine students with the 
goal of enhancing the academic success skills of underrepresented students. 
Throughout the Fall 2007 and Spring 2008 semesters, ELI staff met and collaborated 
with Admissions personnel and educators from the surrounding county to facilitate 
admission of these students to the Summer 2008 program. Twenty-four students 
enrolled who represent 12 high schools and three counties. Of these students, 11 
speak another language solely or mostly in their homes. These students are receiving 
instruction and support in reading and writing, as well as academic and social skills 
that promote successful transition to the university. Assessment of the skills they are 
developing and confidence they are gaining is ongoing.  
 
 
ELI Report (Belinda Braunstein) 


 
Testing & Classes: For the 2008-2009 fiscal year, the English Language Institute 
(ELI) continued to support international graduate students and the departments that 
employ them through testing, course offerings, and a spring workshop series.  
Eighteen graduate students (seven from NS, five from SSHA, and six from ENG) 
were tested for their language skills at the beginning of the fall semester and three 
students in the spring. Based on these results and individual student requests, 31 
graduate students and visiting scholars enrolled in a total of three sections - two in the 







fall, one in the spring - of Oral Communication Skills for International Scholars, the 
non-credit course offered each semester by the ELI. Of this group, 15 were required 
to take the class, and 16 enrolled of their own volition. A second round of testing was 
conducted upon completion of each course, and early testing of three new TAs was 
conducted in June of 2009. Additionally, we arranged for both school- and individual-
reserved Versant online fluency and pronunciation testing for international graduate 
applicants to complete from their home countries as requested by the schools of 
Engineering and Natural Science.  


 
Undergraduate Workshop: To serve undergraduates whose first language is not 
English, a twice-weekly grammar workshop series was offered in Spring 2009. This 
was developed at the request of Writing Program instructors and students seeking 
specific language assistance, especially where first language interference affects 
writing. Open to anyone on campus, the workshops were heavily attended by 
undergraduates who speak a language other than English at home.   


 
Resource Development: As we strive to identify tools that will assist international 
teaching assistants, the ELI arranged this summer for five international graduate 
students to pilot test accent reduction software which may be used in the fall as an 
independent study resource or to compliment the Oral Communication Skills course.  


 
 
 ELI Testing, Placement, and Training of International Graduate Students (Mary 


Smith for 2008 and Belinda Braunstein for 2009) 
 
The State of California mandates that the oral competency and presentation skills of 
all instructional staff whose first language is not English be evaluated before they 
begin teaching. That evaluation of oral proficiency began in Spring 2008 for five 
current UC Merced teaching staff and 12 potential international teaching assistants 
(ITAs). Of this latter group, five were admitted for Fall 2008. 
 
A semester-long workshop was piloted with three current ITAs and one international 
scholar who lacked fluency in oral English. During this course, the participants 
worked on their individual language skills and investigated the cultural aspects of 
teaching at a U.S. institution that may vary from their country of origin. They also 
began to evaluate their teaching practices and how effectively they communicate in 
their classrooms, planning steps to improve their teaching and oral communication 
skills. All incoming ITAs (20) for Fall 2008 will be evaluated for their oral 
competency and those who demonstrate incomplete proficiency will participate in the 
Oral Communication workshop, receiving support in language and cultural 
accommodation to the American educational setting.  
 
Students Assessing Teaching and Learning (SATAL) 


 
During the spring semester of 2009, the Center for Research on Teaching Excellence 
set up an assessment support program formed by undergraduates and supervised by 







one faculty member called: Students Assessing Teaching and Learning (SATAL). 
SATAL is open to all instructional faculty and programs at UC Merced and helps to 
improve assessment efforts in collecting indirect evidence in support of Student 
Learning Outcomes. Since this assessment data collection is carried out by peers, the 
program provides faculty members and programs with descriptive, objective reporting 
collected in a non-threatening manner. During the spring semester, 10 undergraduate 
students participated in the SATAL program, attending 100 hours of training sessions 
in classroom observation, interviewing and reporting techniques. During Spring 
Semester and Summer Session 2009, SATAL collaborated with 1) the pilot project: 
“Reading Diagnostics” by discussing the reading prompts and questions; 2) Summer 
Bridge Program focus group sessions and reporting and 3) Summer Bridge mid and 
final-course evaluations.   


 
Peer Mentoring Program (PMP) 


 
The Peer Mentoring Program (PMP) concentrates its efforts on providing incoming 
freshmen with a unique mentoring relationship to increase college student retention 
and persistence. There are 30 peer mentors who have served 180 mentees during Fall 
08 semester and 120 during the Spring 09 semester. Peer mentors log in 350 hours 
monthly for mentoring and other individual and group responsibilities within the 
program such as: attending the program meetings, preparing social events, carrying 
out new mentors interviews, facilitating training sessions, publicizing the program, 
updating the website, conducting surveys, and assisting other programs on campus. 
During an academic year the program holds 10 regular meetings, and program 
managers and supervisor meet twice weekly for program planning and assessment 
purposes. The PMP coordinator’s job is to plan and prepare the program schedule 
with the activities for the semester, assign and supervise the mentors’ responsibilities 
by mentoring them and following up on their duties, making sure peer mentors carry 
their duties out till their completion.  


 
 Faculty and TA Orientations   (Karen Dunn-Haley) 


 
During faculty preparation week (i.e., the week before classes start on August 26), the 
Center will conduct two orientations, one for new faculty and lecturers (date TBD) 
and the other for new TAs (8/19/08).   We will use these occasions to introduce 
participants to teaching at UC Merced, specifically as they address the learning needs 
of “at risk” undergraduates.  The latter include first-generation students who are first 
in their family to attend college; and generation 1.5 students who are fluent in spoken 
English and another language but not fluent in standard academic discourse, 
especially for formal writing and public speaking.   These orientations also provide an 
opportunity for the Center to introduce faculty and TAs to key principles of 
accreditation such as distinguishing between teaching goals and learning outcomes 
and “closing the loop” through action research.      


 
For AY 2008-2009 the Center offered a “Year of the Syllabus” series of workshops 
centered on syllabus components and focused on preparing faculty for syllabus 







alignment and WASC review.  The orientations for new faculty and TAs introduced 
the “Year of the Syllabus,” and potentially offered new lecturers connections with 
peer mentors.   For the upcoming academic year (AY2009-2010), a similar initiative 
will introduce faculty to institutional assessment and the pending Educational 
Effectiveness review. 
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Responses Regarding IPA’s Assessment Practices 


June 21, 2010 
 


 Involvement in institutional assessment of college and university programs and objectives is a long-
standing contribution of units such as Institutional Planning & Analysis, Institutional Research, Institutional 
Studies, Institutional Assessment, and all other related titles or combinations.  Only recently have the 
regional accrediting agencies included assessment expectations for these units as an important part of the 
accreditation and reaccreditation periodic reviews.  Although, over the last few years, the national and 
regional professional organizations for these units, the Association for Institutional Research (AIR, 
http://www.airweb.org/) as well as NEAIR, RMAIR, MIDAIR, SAIR, and CAIR 
(http://www.airweb.org/?page=577) increasingly have emphasized assessment issues in workshops and 
sessions at their annual forum and regional conferences, as well as in their publications 
(http://www.airweb.org/?page=5), there have not yet been any formal guidelines or templates provided either 
for best practices or for the review of these units.  Professionals in this area, however, have played prominent 
roles in recent national discussions about higher education accountability and assessment, such as the post-
Spellings Commission meetings to design a common Voluntary System of Accountability (VSA) for all 
public and private higher education institutions.  At a basic level, IPA at UC Merced has been playing a 
major role in the campus’ institutional assessment and accountability efforts, as evidenced by the 
development and annual updates of documents such as: 


• UC Merced Profile (VSA) 
• UC Merced Campus Profile, Accountability Framework 
• Common Data Set 


All of these documents can be found on IPA’s website:  http://ipa.ucmerced.edu/student.htm. 
 
 UC Merced’s IPA office seems to be a pioneer for the UC System in terms of WASC’s new 
expectations for similar units, given WASC’s revised standards (2005) for outcomes and institutional 
assessment.  UC Merced’s IPA has been involved in all three WASC Review Site Visits so far, beginning in 
Spring 2006.  At a recent meeting of the UC IR directors, we brought up the subject of Administrative Unit 
reviews and, especially, reviews of IR offices given WASC’s new expectations.  As a result of this 
discussion, we are proposing a session at the 2010 CAIR (California Association for Institutional Research) 
conference in November, dealing with the topic of assessment expectations for IR units and administrative 
unit reviews. 
 
 After UC Merced’s last WASC Team Visit (Spring 2009), the campus re-designed and enhanced its 
assessment strategy, beginning with the formation of a Senate-Administrative Committee on Assessment 
(SACA), which is responsible for leading the campus’ assessment efforts, formulating policies related to 
assessment, and recommending an assessment resource-allocation plan.  This Committee began meeting in 
Spring 2010 and has just begun its tasks for setting the assessment strategy for the campus. 
 
 In the meantime, UC Merced’s IPA unit has started planning for its review, in spite of the fact that 
there is no campus-approved guideline for these reviews yet.  For over a year now, IPA also has been the 
driving force for a discussion with the other campus planning units about key performance indicators (KPIs) 
for the campus.  IPA and the Budget and Capital Planning offices meet monthly to coordinate planning 
issues.  We are not yet at the point to make recommendations to the Chancellor’s Cabinet regarding KPIs, 
but we are on track to do so next academic year (2010-11).  (See draft documents attached.)   
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IPA’s Mission and Functions  
 


Not surprisingly, given IPA’s mission and functions (http://ipa.ucmerced.edu/about.htm)1


http://www.airweb.org/?page=140


, we play a 
significant role supporting the assessment efforts of other UC Merced units, academic, co-curricular, and 
administrative.  IPA “provides ongoing support for campus planning and decision-making to help advance 
the educational mission and effectiveness of the institution.”  We do this by integrating and analyzing 
campus and external data sources, developing and maintaining reporting systems and processes that ensure 
data integrity, accuracy, and consistency, so campus leadership has the information they need to make good, 
data-driven decisions.   We support campus strategic planning and facilitate decision-making in areas of 
enrollment management, resource allocation, campus performance/benchmarking and the setting of campus 
goals and objectives. We enhance institutional effectiveness by making information and analyses widely 
available to the campus community.  IPA serves as the primary source for official campus statistics and leads 
the campus Survey Coordinating Committee to ensure the quality and usefulness of campus surveys.  We 
also abide by our professional association’s Code of Ethics ( ).  


 
It is important to note that UC Merced only has five years of history at this point, as we now are in 


our sixth recruitment cycle and only two freshman cohorts have reached the four-year graduation milestone; 
the first cohort will not reach the six-year graduation milestone until May 2011.  Unlike mature campuses, 
we do not have years of history and standard reports to rely on for projections and assessments.  We do, 
however, have the advantage of being able to identify “best” (or at least good) practices on which to build 
our decision support systems.  As founding director of IPA, one of my first goals was to organize a team to 
design and build an integrated system to support institutional reporting and decision-making.  As a first step, 
with help from IT, we set up a preliminary reporting database based on snapshots of the student and 
payroll/personnel systems, so that we could track admissions, enrollment, and personnel data over time from 
the campus’ opening.  Partnering with the campus’ CIO, we garnered the support of the Provost to expand 
the concept and begin UC Merced’s Data Warehousing project, to integrate data from major administrative 
systems (Student Information System, Payroll/Personnel, Financial/Budget, Facilities/Capital Planning).  We 
still have a “bare-bones” team of IT and IPA professionals (only one of whom is 100% dedicated to the 
project), but we have made a lot of progress.  The campus’ ability to assess the institution and to make 
decisions based on data is absolutely dependent on the success of this initiative.   
 
 At the same time that we are setting up the infrastructure to support institutional assessment, we also 
are developing reports, analyses and other mechanisms to address the campus’ information needs.  As part of 
the numerous WASC accreditation steps already completed, we have submitted documents and links that 
demonstrate the types of evidence-based support we have been developing.  For the full list of these reports, 
please see UC Merced’s accreditation web site (http://accreditation.ucmerced.edu/).  Examples of the types 
of reports/analyses generated either proactively by our unit or at the request of our various constituents 
include: 


• Admissions (“2009 Melt Analysis”) 
• Financial Aid (“Financial Aid Strategy 2008-09 Evaluation Report”) 
• Enrollment Management/Student Success (“UC Merced Retention and Graduation Rates”) 
• Enrollment planning (“Enrollment Projects-Current Model”) 
• Student Learning (“Repeat Course Analysis”) 
• Classroom utilization (“Classroom Utilization Projections”) 
• Faculty workload (“Faculty Workload, by School & year”) 
• Resource planning (“Budget Projection Scenarios”) 
• Accountability (“2010 Accountability Framework”) 
• Survey research (“Learning from the NSSE”) 
• Academic program review (“UCM Academic Program Review Data-Math”) 


                                                      
1 The mission and goals of IPA were formulated by the Director of IPA, based on over 30 years of experience in the 
field, and reviewed/sanctioned by the EVC/Provost. 
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• Faculty Assessment Organizers (FAOs) support 
• WASC CPR IPA report (“Institutional Planning & Analysis_WASC CPR Report, 2009”) 
• Benchmarking (NSSE/BCSSE, UCUES, KPIs, Faculty/staff/student ratios) (“UCM KPIs”) 


 
 
Alignment of IPA’s Mission and Goals with Campus Mission 
 
 IPA’s overarching goal is to provide campus decision-makers with the data and evidence they need 
to make good decisions and to monitor the campus’ progress in fulfilling its mission: 
 
Teaching 
   IPA analyzes and tracks data to monitor the campus’ effectiveness in attracting diverse and 
academically talented students who can be successful at UC Merced.  This includes retention and graduation 
analyses, course-taking behaviors, identifying determinants of success in majors/minors as well as patterns of 
success for undeclared students.  It also includes support of FAOs and Academic Program Reviews, faculty 
workload analyses, and linking enrollment projections to resource allocations (faculty, temporary teaching, 
classroom and lab space, budgets, etc.).   
 
Research 
   IPA provides information about undergraduate and graduate student participation in research.  The 
campus’ early years have attracted a very diverse student body that sets a high priority on being able to work 
closely with faculty on research projects.  If we are to maintain this reputation, we must diligently monitor 
the indicators of success in this area.   
   All faculty members are expected to be successful researchers. This usually means they must obtain 
federal or other externally supported grants or contracts for their research projects.  Most grantors require 
institutional data as part of their application process.  One of IPA’s objectives is to make these data available 
to faculty (and others) on IPA’s web site.  As new information is needed, we add these data to the web site 
and include them in routine updates. 
   IPA also monitors research related indicators of success, such as research dollars awarded, research 
expenditures, faculty awards and citations, and benchmarks these data against UC campuses and other 
research universities nationally.  These types of indicators are used in evaluating campus’ membership in 
important organizations or its classification in many reports and rankings:  Carnegie Classification, US 
News, AAU, IPEDS, NRC, Reuters, etc. 
 
Service 
   The Regents chose to build the University of California’s tenth campus in the State’s underserved 
Central Valley to help increase the college-going rate, especially the UC-going rate of this area.  They 
recognized that the Central Valley’s population (largely immigrant, low-income, ethnically very diverse, and 
educationally disadvantaged) was projected to grow faster than the more affluent areas of California.  A large 
part of UC Merced’s service mission was to provide this region, representing the face of California’s future, 
with access to education, especially an education grounded in discovery and research in areas important to 
the improvement of society.   
 Campus institutional assessment, therefore, must include the monitoring of its impact on the Central 
Valley and societal issues most prevalent there (health, air quality, sustainability, education).  IPA plays a 
role in helping to identify metrics useful in monitoring the campus’ progress.  Early metrics include annual 
college-going (especially to UC) rates of HS graduates from counties in the Central Valley (data provided by 
CPEC:  http://www.cpec.ca.gov/StudentData/CollegeGoingRates.asp).  Other metrics include the number of 
faculty research grants and contracts that have led to inventions, patents and licenses related to improvements 
in health, air quality, education, and alternative energy sources and other efforts to improve our planet’s 
sustainability (http://www.ucmerced.edu/news_articles/01132010_publication_highlights_uc_merced.asp). 
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IPA’s Objectives and Performance Measures 
 


Objective 1:  Integrate and analyze campus and external data sources 
Measures: 


A.  Design daily Operational Data Store (ODS) feeds from major administrative systems 
i. Student Information System (SIS) refreshed daily 
ii. Payroll/personnel/financial/budget system (QDB) refreshed daily 
iii. Potential systems to be added in the future:  Recruitment (PAWS), research grants 


and contracts (COEUS), Degree Audit system, Facilities Link, University Relations 
(alumni and donors) 


B.  Build integrated data marts that support decision-making in priority areas:  Enrollment 
Management, Resource Allocation, Faculty Workload, Classroom Utilization 


i. First data mart prototype (Admissions) scheduled to be released/demonstrated 
August 4, 2010 


ii. Second data mart prototype (Enrollment) targeted for release and linked to 
Admissions in December 2010 


C. Make decisions based on analyses of data from multiple sources 
i. Enrollment targets (admissions, housing, capital planning, budget & financials, 


personnel) 
ii. Allocation of faculty lines (Admissions, enrollments, faculty teaching activity, 


budget & financials) 
 
Objective 2:  Develop and maintain reporting systems and processes that ensure data integrity, accuracy, 
and consistency and that facilitate good, data-driven decisions 
Measures: 


A.  Develop and enhance Data Warehouse 
i. Developed data snapshots of student and personnel information, starting with the 


campus’ very first semester (fall 2005) as a basis for official, consistent, historical 
reporting 


ii. Began development of a campus-wide data warehouse, working with major 
functional offices to ensure data security, integrity, accuracy, and consistency; SIS 
users are migrating from reporting against production system to using the ODS  


B. Coordinating with other planning units to establish consistent definitions for data and reports 
used for planning and decision-making 


C. IPA serves as primary source for official campus statistics 
D. Set up and use edit process involving functional offices for files submitted to UCOP (used for 


IPEDS, US News, and other external and internal reporting) 
 
Objective 3: Enhance institutional effectiveness by making information and analyses widely available to 
the campus community 
Measures: 


A. Maintain IPA website to keep data and information up to date; capture customer feedback via a 
short survey that randomly invites responses to questions about their data search and 
success/needs; also provide a feedback/data request link; IPA web use statistics are monitored  


B. Share information and reports to the EVC Coordinating Council for feedback and suggestions 
C. Periodically meet with Deans, Student Affairs Directors, faculty committees (e.g., CAPRA, 


UGC) to share survey and other data for feedback and suggestions 
D. Lead campus Survey Coordinating Committee to ensure quality and usefulness of campus 


surveys 
E. Participate in national, State, and UC institutional research/planning forums to stay informed 


about latest research studies and best practices 
F. Work with FAOs to be sure they have the data they need to support their program assessments 
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G. Support Academic Program Review by providing program data and, where possible, 
comparative data. 


 
IPA Unit Review 
 IPA has not had a formal unit review.  We started to develop a review process, but put it on hold 
pending formal guidelines and schedule being developed by SACA.  We plan to launch a survey in Fall 2010 
to campus access to, need for, and use of data/information.   
   
      
  
 
 
  
 
  
 







Applications Fall 2009 
SIR's Fall 2009 Melt 2009 Melt% 2008 Melt% 2007 Melt% 2006 Melt% 2005 Melt%


Regular 1,164 209 18.0% 20.6% 18.2% 20.6% 15.3%
Early Referral 89 22 24.7% N/A N/A N/A N/A
Pool 172 66 38.4% 22.0% 24.0% 21.8% 27.2%


Total 1,425 297 20.8% 20.7% 19.1% 21.7% 19.0%


Gender


Female 768 174 22.7% 20.4% 23.5% 23.3% 20.4%
Male 651 122 18.7% 21.0% 14.8% 20.5% 17.6%
Decline to State 6 1 16.7% 25.0% 0.0% 0.0% 0.0%


Total 1,425 297 20.8% 20.7% 19.1% 21.7% 19.0%


Ethnicity


African-American 116 21 18.1% 24.7% 18.8% 27.8% 21.3%
Asian 471 92 19.5% 19.1% 23.4% 20.5% 20.0%
Hispanic 499 102 20.4% 22.7% 18.4% 25.5% 13.9%
Native American 12 1 8.3% 20.0% 0.0% 0.0% 0.0%
White 262 57 21.8% 16.5% 10.6% 14.4% 20.6%
International 24 15 62.5% 50.0% 33.3% 100.0% 42.9%
Unknown/Decline to State 41 9 22.0% 16.7% 28.6% 20.0% 26.1%


Total 1,425 297 20.8% 20.8% 19.1% 21.7% 19.0%


First Language


Another Language 232 56 24.1% 25.0% 28.3% 31.9% 22.8%
English Only 575 108 18.8% 17.2% 14.6% 16.4% 17.1%
English & Another Language 618 133 21.5% 22.6% 20.3% 23.7% 20.3%


Total 1,425 297 20.8% 20.7% 19.1% 21.7% 19.0%
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First-Time Freshmen Melt Analysis







Origin Fall 2008 
SIR's Fall 2008 Melt 2008 Melt% 2007 Melt% 2006 Melt% 2005 Melt%


Central Coast 17 4 23.5% 15.4% 0.0% 37.5%
Foreign Country 10 5 50.0% 0.0% 50.0% 0.0%
Inland Empire 37 16 43.2% 36.4% 7.7% 21.2%
Inyo-Mono 2 0 0.0% 0.0% 100.0% 66.7%
Los Angeles 245 66 26.9% 21.2% 38.6% 26.1%
Monterey Bay 8 1 12.5% 36.4% 0.0% 9.1%
North Coast 5 2 40.0% 0.0% 0.0% 0.0%
North San Joaquin Valley 245 30 12.2% 15.7% 15.3% 8.6%
Orange County 55 18 32.7% 25.8% 35.7% 28.6%
Out of State 10 5 50.0% 40.0% 12.5% 21.4%
Sacramento - Tahoe 74 14 18.9% 18.4% 32.0% 28.6%
San Diego - Imperial 46 13 28.3% 20.6% 36.0% 24.4%
San Francisco Bay Area 334 54 16.2% 18.9% 16.8% 16.2%
South San Joaquin Valley 72 13 18.1% 10.0% 9.5% 12.5%
Superior California 4 0 0.0% 0.0% 0.0% 0.0%
Upper Sacramento Valley 3 1 33.3% 0.0% 100.0% 0.0%


Total 1,167 242 20.7% 19.1% 21.7% 19.0%


GPA Range


Under 2.00 1 1 100.0% 0.0% 0.0% 0.0%
2.00 - 2.49 1 1 100.0% 0.0% 0.0% 0.0%
2.50 - 2.99 104 30 28.8% 14.5% 26.7% 21.8%
3.0o - 3.49 600 122 20.3% 20.8% 23.0% 21.8%
3.50 - 3.99 382 77 20.2% 18.5% 20.2% 16.1%
4.00 & over 75 9 12.0% 15.6% 15.6% 9.5%
Unknown 4 2 50.0% 28.6% 28.6% 19.0%


Total 1,167 242 20.7% 19.1% 21.7% 19.0%
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First-Time Freshmen Melt Analysis







Admits Fall 2008 
SIR's Fall 2008 Melt 2008 Melt% 2007 Melt% 2006 Melt% 2005 Melt%


Applied at UC Merced only 68 13 19.1% 13.7% 13.5% 8.1%
Admitted at one or more UC's 570 124 21.8% 22.3% 23.1% 20.8%
Applied but not admitted at other UC's 529 105 19.8% 16.2% 21.8% 16.9%


Total 1,167 242 20.7% 19.1% 21.7% 19.0%


Parental Education Level


No High School 153 35 22.9% 29.7% 34.6% 11.4%
Some High School 101 27 26.7% 20.4% 25.9% 6.4%
High School Graduate 130 23 17.7% 14.9% 21.0% 17.9%
Some College 151 20 13.2% 19.1% 17.6% 20.8%
2-Year College Graduate 74 15 20.3% 19.0% 24.1% 3.6%
4-Year College Graduate 250 54 21.6% 16.2% 16.4% 20.2%
Post Graduate Study 251 54 21.5% 18.8% 20.0% 23.0%
Unknown 57 14 24.6% 17.3% 32.1% 34.1%


Total 1,167 242 20.7% 19.1% 21.7% 19.0%


Financial Aid Applicants      


Filed FAFSA prior to March 2nd deadl 860 145 16.9% 15.4% 16.1% N/A
Filed FAFSA after March 2nd deadline 91 19 20.9% 14.9% 14.6% N/A
Did not file a FAFSA application 216 78 36.1% 24.3% 40.3% N/A


Total 1,167 242 20.7% 19.1% 21.7% 19.0%
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Major Fall 2008 
SIR's Fall 2008 Melt 2008 Melt% 2007 Melt% 2006 Melt% 2005 Melt%


Applied Mathematical Sciences 17 5 29.4% 22.2% N/A N/A
Bioengineering 47 9 19.1% 23.1% 29.0% 5.4%
Biological Sciences 194 34 17.5% 13.7% 12.8% 10.5%
Chemical Sciences 29 4 13.8% 10.5% 28.6% N/A
Cognitive Sciences 6 0 0.0% 0.0% N/A N/A
Computer Science & Engineering 74 14 18.9% 15.4% 10.7% 16.3%
Earth Systems Science 4 2 50.0% 0.0% 20.0% 0.0%
Economics 18 4 22.2% 0.0% N/A N/A
Environmental Engineering 21 4 19.0% 16.7% 37.5% 0.0%
History 20 2 10.0% 0.0% N/A N/A
Literature & Cultures 25 5 20.0% N/A N/A N/A
Management 44 8 18.2% 10.5% 29.4% 16.2%
Materials Science & Engineering 4 0 0.0% 0.0% 33.3% N/A
Mechanical Engineering 57 11 19.3% 10.3% 11.5% N/A
Physics 13 5 38.5% 11.1% 28.6% N/A
Political Science 47 7 14.9% 16.7% N/A N/A
Psychology 107 26 24.3% 26.2% N/A N/A
Undeclared 359 80 22.3% 23.6% 25.8% 22.0%
Undeclared Engineering 19 6 31.6% 18.8% 22.2% 8.6%
Undeclared Natural Sciences 27 3 11.1% 27.8% 16.7% 31.4%
Undeclared SSHA 35 13 37.1% 14.3% 16.7% 31.4%


Total 1,167 242 20.7% 19.1% 21.7% 19.0%
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Gift Aid Offered Fall 2008 
SIR's Fall 2008 Melt 2008 Melt% 2007 Melt% 2006 Melt% 2005 Melt%


No gift aid 306 100 32.7% 28.6% 30.3% N/A
Less than $1,000 26 4 15.4% 18.8% 7.1% N/A
$1,000 - $2,500 62 9 14.5% 4.5% 22.2% N/A
$2,501 - $4000 25 11 44.0% 30.0% 50.0% N/A
$4,001 - $5,000 97 23 23.7% 58.3% 35.7% N/A
$5,001 - $10,000 133 37 27.8% 14.8% 11.5% N/A
$10,001 - $15,000 200 25 12.5% 18.4% 12.8% N/A
$15,001 - $20,000 296 32 10.8% 3.0% 2.2% N/A
$20,001 & Above 22 1 4.5% 0.0% 10.0% N/A


Total 1,167 242 20.7% 19.1% 21.7% 19.0%


High School API Ranks


1 44 15 34.1% N/A N/A N/A
2 62 12 19.4% N/A N/A N/A
3 96 13 13.5% N/A N/A N/A
4 30 8 26.7% N/A N/A N/A
5 100 18 18.0% N/A N/A N/A
6 66 10 15.2% N/A N/A N/A
7 80 15 18.8% N/A N/A N/A
8 85 14 16.5% N/A N/A N/A
9 90 19 21.1% N/A N/A N/A
10 136 29 21.3% N/A N/A N/A


Total 789 153 19.4% 19.1% 21.7% 19.0%
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Gender Fall 2008 % Fall 2007 % Fall 2006 % Fall 2005 %


Female 5,645 47.5% 4,373 49.9% 3,863 48.0% 4,037 50.1%
Male 6,178 52.0% 4,382 50.1% 4,135 51.4% 3,995 49.6%
Decline to State 67 0.6% 0 0.0% 45 0.6% 21 0.3%


Total 11,890 8,755 8,043 8,053


Ethnicity


African-American 723 6.1% 460 5.3% 383 4.8% 378 4.7%
Asian 4,186 35.2% 3,332 38.1% 3,488 43.4% 3,380 42.0%
Hispanic 3,180 26.7% 2,328 26.6% 1,741 21.6% 1,826 22.7%
Native American 77 0.6% 38 0.4% 45 0.6% 43 0.5%
White 2,637 22.2% 1,920 21.9% 1,824 22.7% 1,911 23.7%
International 424 3.6% 197 2.3% 101 1.3% 163 2.0%
Unknown/Decline to State 663 5.6% 480 5.5% 461 5.7% 352 4.4%


Total 11,890 8,755 8,043 8,053


Parental Education Level


No High School 1,203 10.1% 916 10.5% 811 10.1% 787 9.8%
Some High School 789 6.6% 587 6.7% 430 5.3% 486 6.0%
High School Graduate 1,521 12.8% 1,080 12.3% 984 12.2% 963 12.0%
Some College 1,445 12.2% 1,146 13.1% 935 11.6% 963 12.0%
2-Year College Graduate 668 5.6% 507 5.8% 413 5.1% 447 5.6%
4-Year College Graduate 2,507 21.1% 1,822 20.8% 1,721 21.4% 1,779 22.1%
Post Graduate Study 2,991 25.2% 2,106 24.1% 2,217 27.6% 2,247 27.9%
Unknown 766 6.4% 591 6.8% 532 6.6% 381 4.7%


Total 11,890 8,755 8,043 8,053


Note: Parental Education figures based on highest achievement level of either parent


First-Time Freshman Applicants - Regular only







Origin Fall 2008 % Fall 2007 Fall 2006 Fall 2005 %


Central Coast 317 2.7% 221 2.5% 183 2.3% 202 2.5%
Foreign Country 147 1.2% 50 0.6% 72 0.9% 58 0.7%
Inland Empire 665 5.6% 476 5.4% 361 4.5% 393 4.9%
Inyo-Mono 3 0.0% 6 0.1% 2 0.0% 3 0.0%
Los Angeles 3,275 27.5% 2,487 28.4% 2,254 28.0% 2,359 29.3%
Monterey Bay 147 1.2% 123 1.4% 85 1.1% 108 1.3%
North Coast 39 0.3% 24 0.3% 28 0.3% 29 0.4%
North San Joaquin Valley 1,087 9.1% 815 9.3% 786 9.8% 738 9.2%
Orange County 901 7.6% 671 7.7% 538 6.7% 689 8.6%
Out of State 263 2.2% 139 1.6% 123 1.5% 112 1.4%
Sacramento - Tahoe 693 5.8% 507 5.8% 446 5.5% 337 4.2%
San Diego - Imperial 655 5.5% 560 6.4% 458 5.7% 482 6.0%
San Francisco Bay Area 3,246 27.3% 2,370 27.1% 2,481 30.8% 2,264 28.1%
South San Joaquin Valley 391 3.3% 256 2.9% 192 2.4% 231 2.9%
Superior California 21 0.2% 27 0.3% 22 0.3% 32 0.4%
Upper Sacramento Valley 40 0.3% 23 0.3% 12 0.1% 16 0.2%


Total 11,890 8,755 8,043 8,053
 


Note: Table includes only regular applicants


Data Source: IPA Enrollment Table
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Gender Fall 2008 % Fall 2007 % Fall 2006 % Fall 2005 %


Female 5,297 56.3% 3,595 56.7% 3,418 56.5% 3,425 56.8%
Male 4,089 43.5% 2,744 43.3% 2,636 43.5% 2,600 43.2%
Decline to State 18 0.2% 0 0.0% 0 0.0% 0 0.0%


Total 9,404 6,339 6,054 6,025


Ethnicity


African-American 440 4.7% 341 5.4% 333 5.5% 305 5.1%
Asian 2,283 24.3% 1,616 25.5% 1,617 26.7% 1,514 25.1%
Hispanic 1,871 19.9% 1,181 18.6% 1,181 19.5% 1,104 18.3%
Native American 69 0.7% 61 1.0% 44 0.7% 40 0.7%
White 4,173 44.4% 2,781 43.9% 2,536 41.9% 2,754 45.7%
International 2 0.0% 2 0.0% 0 0.0% 0 0.0%
Unknown/Decline to State 566 6.0% 357 5.6% 343 5.7% 308 5.1%


Total 9,404 6,339 6,054 6,025


Parental Education Level


No High School 313 3.3% 164 2.6% 161 2.7% 159 2.6%
Some High School 234 2.5% 141 2.2% 142 2.3% 117 1.9%
High School Graduate 715 7.6% 459 7.2% 446 7.4% 401 6.7%
Some College 1,131 12.0% 729 11.5% 786 13.0% 740 12.3%
2-Year College Graduate 590 6.3% 446 7.0% 413 6.8% 418 6.9%
4-Year College Graduate 3,073 32.7% 2,043 32.2% 1,983 32.8% 1,972 32.7%
Post Graduate Study 2,683 28.5% 1,872 29.5% 1,725 28.5% 1,917 31.8%
Unknown 665 7.1% 485 7.7% 398 6.6% 301 5.0%


Total 9,404 6,339 6,054 6,025


Note: Parental Education figures based on highest achievement level of either parent


First-Time Freshman Applicants - Referral pool only







Origin Fall 2008 % Fall 2007 Fall 2006 Fall 2005 %


Central Coast 519 5.5% 320 5.0% 293 4.8% 299 5.0%
Foreign Country 0 0.0% 24 0.4% 25 0.4% 23 0.4%
Inland Empire 343 3.6% 255 4.0% 259 4.3% 235 3.9%
Inyo-Mono 10 0.1% 6 0.1% 3 0.0% 6 0.1%
Los Angeles 2,600 27.6% 1,697 26.8% 1,678 27.7% 1,604 26.6%
Monterey Bay 157 1.7% 89 1.4% 110 1.8% 133 2.2%
North Coast 35 0.4% 24 0.4% 18 0.3% 32 0.5%
North San Joaquin Valley 269 2.9% 175 2.8% 186 3.1% 165 2.7%
Orange County 1,156 12.3% 813 12.8% 712 11.8% 581 9.6%
Out of State 18 0.2% 83 1.3% 80 1.3% 74 1.2%
Sacramento - Tahoe 590 6.3% 422 6.7% 366 6.0% 427 7.1%
San Diego - Imperial 1,068 11.4% 604 9.5% 726 12.0% 747 12.4%
San Francisco Bay Area 2,472 26.3% 1,709 27.0% 1,498 24.7% 1,583 26.3%
South San Joaquin Valley 113 1.2% 77 1.2% 68 1.1% 75 1.2%
Superior California 33 0.4% 16 0.3% 13 0.2% 16 0.3%
Upper Sacramento Valley 21 0.2% 25 0.4% 19 0.3% 25 0.4%


Total 9,404 6,339 6,054 6,025
 


Note: Table includes only referral pool applicants


Data Source: IPA Enrollment Table
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Evaluation of UC Merced's 2008-09 Financial Aid Strategy 


 
Introduction 
This study seeks to determine the effectiveness of three different approaches to distributing 
financial aid funds provided to UC Merced by the University of California Office of the President.  
Pioneer Grants (Award Type XXX) are need-based awards that targeted California residents 
admitted as freshmen who declared a major at the time of application for admission and submitted a 
FAFSA on time, but were offered no other gift aid, for whom parental income is less than $160,000 
and the difference between their calculated budget and estimated parental contribution is less than 
$8,000.  Discover Grants (Award Type XX2) are need-based awards that targeted California 
residents admitted as freshmen who submitted a FAFSA on time and were determined to be eligible 
for a Cal Grant A.  Trustee Awards (Award Type XX3) are merit-based awards that targeted 
applicants admitted as freshmen who have an eligibility score greater than or equal to 5215, where 
the eligibility score is computed as the lesser of 4.3 or the applicant's high school grade point 
average times 1000 plus the UC score used to determine eligibility for admission times five (i.e., 
MIN(gpa, 4.3)*1000 + uc_score*5).  Details about how the UC score is computed can be found at 
http://www.universityofcalifornia.edu/admissions/undergrad_adm/paths_to_adm/freshman/scholars
hip_reqs.html.  
 
Method 
Comparison groups were constructed from the pool of 2006 applicants for admission (or for Trustee 
Awards only, 2007 applicants for admission) using the population targeting characteristics specified 
above. Applicants from the 2006 pool are the preferred comparison group, because UCOP provided 
no special funding for financial aid in 2006, but in 2007 UCOP provided funding that was used to 
entice applicants to enroll.  Hence, a comparison between 2006 and 2008 applicants with similar 
characteristics is a comparison between applicants who received no aid made available by UCOP 
and applicants offered such aid, whereas a comparison between 2007 and 2008 applicants is 
confounded by the fact that UCOP provided special funds to UC Merced for financial aid in 2007.  
However, because the UC scores that are part of the formula used to determine eligibility for 
Trustee Awards were not available for 2006 applicants, it was necessary to use the pool of 2007 
applicants to construct a comparison group for the Trustee Award analysis.  In all three 
comparisons, the dependent variable used to determine the effectiveness of each financial aid 
approach is enrollment status (enrolled/did not enroll) and the variable used to predict enrollment is 
award status (offered award/not offered award).  Because the resulting tables are two by two tables, 
Fisher's Exact Test was used to determine the statistical significance of observed differences. 
 
Results 
The target population characteristics used to define comparison groups did not work perfectly.  For 
example, Pioneer Grant and Trustee Award decisions were made at a specific point in time but the 
population characteristics may have changed after the award decisions were made (e.g., due to a 
review of information provided on the FAFSA or because missing information that prevented 
making an award was subsequently provided).  The evaluator did not have the information that was 
available to financial aid officers at the time they made the award decisions, but rather only had the 
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"final" information about applicants that was a result of an ongoing process involving the 
admissions and financial aid departments.  The population characteristics that were used by the 
evaluator to define the intervention (or treatment) group for Pioneer Grants indicated that 331 
applicants met the eligibility criteria, but only 276 Pioneer Grants were awarded.  (Presumably 
those who met the eligibility criteria but did not receive an award offer did not provide all the 
information needed to establish their eligibility by the time the award offer was made, but did 
provide that information subsequently.) In addition, only 246 of the 276 recipients of Pioneer Grant 
offers had all the characteristics used to determine eligibility for a Pioneer Grant by the end of the 
admissions/financial aid process.  Hence, only 74% of those meeting the established eligibility 
criteria for an award offer when the fall semester began actually received a Pioneer Grant offer, and 
only 89% of those who actually received an offer met the eligibility criteria for an award four 
months after the award offer was made.  Because the evaluator knew who received an award offer, 
it was possible to adjust membership in the intervention group accordingly, so people who met the 
eligibility criteria but did not receive an award were excluded from the intervention group.  
However, no such adjustments could be made to the comparison group.  As a result, error exists in 
the comparison group that could bias the results.  This error is even greater for Discover Grants and 
Trustee Awards than it is for Pioneer Grants.  For Discover Grants, only 48% of those meeting the 
eligibility criteria at the beginning of the fall semester received an award offer, although 370 (93%) 
of the 400 award offer recipients continued to meet all the eligibility criteria by the time the fall 
semester began.  For Trustee Awards, only 53% of those meeting the eligibility criteria at the 
beginning of the fall semester received an award offer, although 1890 (99%) of the 1901 award 
offer recipients continued to meet all the eligibility criteria by the time the fall semester began.   
 
The Pioneer Grant strategy appears to be effective.  While only 5.7% of the 523 students in the 
comparison group drawn from the 2006 pool of applicants enrolled at UC Merced, 11.4% of the 246 
applicants meeting all the criteria used to establish the comparison group enrolled in 2008.  This 5.7 
percentage point increase in enrollment is statistically significant (p=.008).   
 
The Discover Grant strategy also appears to be effective.  While only 19.3% of the 244 students in 
the comparison group drawn from the 2006 pool of applicants enrolled at UC Merced, 25.7% of the 
370 applicants meeting all the criteria used to establish the comparison group enrolled in 2008.  
This 6.4 percentage point increase in enrollment is not statistically significant (p=.078) when a two- 
tailed test is conducted, but is statistically significant (p=.040) for a one-tailed test.  Given the noise 
in the data due to the problems constructing a comparison group, and given that a two-tailed test of 
the 8.3 percentage point difference between 2008 and 2007 was significant at the .003 level, it 
seems appropriate to conclude that this strategy is effective. 
 
The Trustee Award strategy, however, does not appear to be effective.  Of the 3613 members of the 
comparison group drawn from the 2007 pool of applicants, 216 (6.0%) enrolled, but only 4.1% of 
the 1890 applicants meeting all the criteria used to establish the comparison group enrolled in 2008.  
This 1.9 percentage point difference (in the wrong direction) is statistically significant (p=.004). 
 
Conclusion 
Assuming ceteris paribus conditions, it appears the biggest bang for the buck would be obtained by 
continuing the Discover Grant strategy, with the Pioneer Grant strategy being a close second.  The 
Trustee Award strategy, which involves providing merit-based rather than need-based aid, does not 
appear to be effective. 
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UC Merced Retention and Graduation Rates:   
Almost Four Years after Opening 


April 2009 
 


“Successful retention is no more than, but certainly no less than, successful education.” 
(Tinto (1990), “The Principles of Effective Retention.”  The Journal of the Freshman Year Experience, 2 (1): 37) 


 
Background 
  The characteristics of the student population at any campus result from its recruitment 
and admit processes and student application and campus choice processes.  It is just as 
important for the campus to determine which students would be more likely to persist and 
succeed through graduation as it is for each student to determine the best fit for his or her 
college experience.1  Why do students choose UC Merced; which students are most likely to 
succeed?   
  This report analyzes what we know about the students we have attracted to UC Merced 
during its first four years and how successful we have been in retaining them so far. From a 
student perspective, getting a degree, even if it is not from the first college in which they have 
matriculated, is evidence of success.  Therefore, we also will examine what we know about 
students who left UC Merced before receiving a degree but enrolled elsewhere. 
  Most of the emphasis will be on undergraduates although, with a research mission and 
a mission to encourage undergraduates to pursue graduate careers, we also will examine the 
first few years of retention for our master’s and doctoral students.  In order to know how well 
we are doing, as a campus, in terms of such metrics as retention and graduation rates, we need 
to benchmark our progress against similar institutions.  In one sense, UC Merced has no peers, 
no rapidly‐growing campuses with only three to four years of history and a research university 
mission with an enrollment under 3,000 students.  We are, however, part of the larger 
University of California system of 10 campuses, of which eight others have similar research 
university missions to educate undergraduates as well as graduate students.  These are the 
campuses to which we will most often compare ourselves.  We also, however, realize that we 
cannot expect in the near term to reach the same levels of success as the other UC campuses in 
many areas.  More importantly, we are setting (hopefully realistic) short‐term and long‐term 
goals for improving the retention (and ultimately graduation) rates for our students.  And we 
need to allow ample time for interventions to have an impact.   
  There are some important contextual items to note about UC Merced in the first four 
years.  Each year there were significant changes, from new buildings to course offerings to 
student activities.  Classes were held in the Library in the first year because the first classroom 
building was not available until Fall 2006.  Housing increased from 600 beds in Fall 2005 to over 
1000 by Fall 2008.  The Recreation and Wellness Center opened in Fall 2006 and organized club 
sports began shortly after.  Student clubs and activities increased from 54 in the first year to 
over 100 and still counting as of Spring 2009.  The International Programs Office was formed in 
Fall 2008.  These and other evolving aspects of campus life have important implications both 
for recruiting students and retaining them. 


                                                       
1 Pascarella, E.T. & Terenzini, P.T. (2005).  How College Affects Students (Vol. 2). San Francisco:  Jossey‐Bass. 
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Who are our students? 
  UC Merced opened in Fall 2005 with 706 new freshmen, 132 new transfers, 5 new 
master’s and 19 new doctoral students.2  These students met the same eligibility requirements 
as students at all the other UC campuses; however the freshmen tended, on average, to reflect 
the lower eligibility ranges for college preparation indicators (SATs, HS GPAs, writing test 
scores, number of A‐G courses, and High School API ranks).  Most of the transfer students came 
from California community colleges, completed 60 to 80 transferable units with a GPA of at 
least 2.4.  The average GPA for transfers was 3.4 in Fall 2005.  The preparation of subsequent 
cohorts of freshmen and transfers in Fall 2006 through Fall 2008 has been fairly stable.  
  These undergraduate students, both freshman and transfer cohorts, are ethnically 
diverse (no ethnic majority); many are first generation college students (47‐50%) and low 
income (38‐40% receiving Pell Grants).  They come from throughout the State of California: 
about 30% from the San Joaquin Valley, another 30% from the San Francisco Bay area, and 
almost 30% from Southern California.  About 2% come from other states or countries.  Unlike 
most campuses nationwide, UC Merced’s undergraduates have a higher percentage of males 
than females (starting in Fall 2006).  Almost all (over 99%) are full‐time students.  Over 80% of 
new freshmen and, depending on the year and availability of housing, 13‐34% of new transfers 
live on campus, in student housing.  The ratio of lower division to upper division 
undergraduates is gradually evening out, as the earlier freshman cohorts (the bulk of the new 
students each fall) are flowing through the curriculum and reaching junior and senior class 
standing.  In the first two years, lower division students had very few upperclassmen to help 
guide them.  The number of new undergraduate degree programs, starting at nine in 2005,  
more than doubled to 20 in 2008.  During all four years the most popular major remained the 
same:  Biological Sciences.   
 
Why admitted students do not enroll?   


Starting with the Fall 2006 cohort of new freshmen, UC Merced has gathered 
information each year, through an online survey, about the reasons admitted students chose 
not to enroll here.  Almost all UC applicants submit their application online.  In addition to the 
admissions letter and materials about UC Merced, students also receive their admit notification 
electronically and can file their “Statement of Intent to Register” (SIR) online as well.  At UC 
Merced, when admitted students indicate their intent not to register, that is, when they reject 
the offer of admission to this campus and check off “SIR‐No” on the web site, they are given a 
link to a short survey.  Analyzing the data from this survey for the three cohorts (Fall 2006 – Fall 
2008) reveals that the predominant reasons for not choosing UC Merced were different for the 
Fall 2006 cohort and the subsequent two cohorts.  In Fall 2006, the top reasons were that the 
“student body is too small, “campus facilities were not impressive,” and thirdly “my major 
wasn’t offered at UC Merced.”  For the Fall 2007 and 2008 cohorts, the top reasons were that 
“the location of the campus was not appealing,” and “the campus was too far from home.”  The 
small size of the student body and the absence of their major became the third and fourth 


                                                       
2 Two master’s and 7 doctoral students enrolled in fall 2004, having come with their mentors who were among the 
campus’ founding faculty.  
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reasons, respectively, for these later cohorts.  Most of the students who rejected UC Merced’s 
offer of admission indicated that they intended to enroll at another UC campus.  For the Fall 
2006 cohort, this meant most likely UC Davis or UC Riverside, whereas for the Fall 2007 and 
2008 cohorts, it typically meant UC Davis or UC Irvine.  


 
Reasons for Choosing UC Merced 
  A survey conducted about mid‐way through the first semester, starting with the very 
first class in Fall 2005, asked all new undergraduates to reflect on why they had chosen to enroll 
at UC Merced.3  Response rates for new freshmen were 51% in 2005, 38% in 2006, and 32% in 
2008.  Only about a sixth to a quarter of the new freshmen indicated that UC Merced had been 
their first choice college when they applied.  Declining percentages over these years (39% in Fall 
2005, 35% in Fall 2006 and 34% in Fall 2008) said UC Merced had been less than their third 
choice.  For those who responded that UC Merced was not their first choice, the largest 
percentage (in Fall 2008) indicated that their first‐choice college was UC Davis (27%), then UC 
Berkeley (15%), UCLA (10%), UC Irvine (9%), and another 16% split among UC San Diego, UC 
Santa Barbara, UC Santa Cruz, and UC Riverside.  Clearly, the other UC campuses are formidable 
competitors for UC Merced.   
  As noted earlier, the campus has changed substantially each year for the first four years, 
and still the campus is changing and evolving much more rapidly than other campuses.  This 
makes year‐to‐year comparisons very difficult to interpret and leads us to be very cautious in 
making projections or predictions.  Only in the first year could the freshman cohort be the “first 
class” at UC Merced.  This “first class” status was very important to them.  In fact, 87% 
indicated that it was an important reason for their choosing to enroll here (53% said ‘very 
important;’ 34% said ‘somewhat important’).  The newness of the campus attracted many of 
the freshmen in Fall 2006 (79%) and 2008 (86%), as well.  Also across all three years, the 
reputation of the campus and the UC system was a very or somewhat important reason for 
choosing UC Merced (83% in Fall 2005, 81% in Fall 2006, and 87% in Fall 2008).   
  The campus size as well as the potential for close interaction with faculty and the 
personal attention from faculty and staff were major reasons for the Fall 2006 and 2008 
freshmen to choose UC Merced (these response items were not included in the Fall 2005 
questionnaire).  Almost 90% (89% in Fall 2008) said that the small size of the campus attracted 
them here).  Over 90% indicated that the opportunity to work closely with faculty was a very or 
somewhat important reason for attending.  From Fall 2006 and 2008, the quality of their 
intended major increasingly played an important role in their choosing to attend UC Merced 
(from 64% in Fall 2005 to 82% in Fall 2008 indicating it as at least somewhat important).  Over 
three‐quarters of the Fall 2006 and 2008 freshman respondents also said that the opportunity 
to be involved in research projects was an important college choice factor.4    


Of the top reasons undergraduates give for choosing UC Merced, two eventually will 
drop off the list (newness and small size of the campus) unless we find creative ways to 
maintain aspects of these features when enrollments reach over 10,000 and the physical 


                                                       
3 Because of problems with a new online survey application in Fall 2007, this cohort’s data are not included in 
these analyses.  Only data for the Fall 2005, 2006, and 2008 freshman cohorts are reported. 
4 This item was not included on the Fall 2005 survey. 
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campus ages.   As the University grows, we also will need to find ways to maintain our culture 
of personal attention from faculty and staff that attracts this niche of prospective students.   
Establishing new schools, such as Management or Medicine colleges and Honors Programs, and  
living/learning communities in the Residence Halls that encourage students to identify with 
smaller groups of peers and faculty are some of the ways the campus can continue to attract 
students looking for frequent faculty‐student interactions. 
 


[Insert Table 1] 
 


Freshman Retention 
  Nationally, first‐year freshman retention rates for four‐year public colleges average 
about 77%.5  It varies by state, with Oklahoma being the lowest (63%) and Virginia the highest 
(86%).  California’s average is 84%.  UC Merced’s rate for the Fall 2007 cohort was 79%.  The 
two earlier cohorts had slightly higher rates (80% for 2006 and 82% for 2005).  The average for 
all public high and very‐high research universities (Carnegie Classification)6 was 82%.  This 
group includes all the other UC campuses, where the range was from 85% (UC‐Riverside) to 
97% (both UCLA and UC Berkeley).  The average for the eight UCs was 92%.  So, although UC 
Merced’s first‐year retention rates compare favorably with all four‐year public colleges, and 
meet the average for all high‐to‐very‐high public research universities, the sister UC campuses 
establish a much higher benchmark.  Obviously, this first‐year retention rate sets the stage for 
subsequent retention and graduation rates and therefore it is very important for us to 
understand why students leave or stay, whether there are patterns associated with certain 
student characteristics, and to identify institutional characteristics that contribute to attrition 
or persistence. 
 


[Insert Table 2] 
 


 
Voluntary vs Involuntary Attrition 


 Of the 706 first‐time freshmen in Fall 2005, 76% were in good standing after their first 
semester, 22% were on academic probation, and 2% were dismissed.   The most recent 
comparative data for other UC campuses (Fall 2004) reveals a wide range (almost 14 
percentage points difference) in freshman first‐term rates for academic difficulty.  On average, 
about 9% of the UC freshmen complete their first term with GPAs below 2.0.   


Ninety‐seven percent of Fall 2007 UC Merced freshmen in good academic standing and 
the majority on academic probation (92%) returned for the spring semester.  Most of the 17 
students who left in good standing enrolled elsewhere (7 at a 2‐year, 2 at a CSU, 1 at a UC) and 
7 either did not transfer or their transfer information was unknown.7  Of those who left having 
been placed on probation or dismissed, most did not enroll elsewhere (or their enrollment 
                                                       
5 NCHEMS Information Center; Retention:  First‐Time College Freshmen Returning Their Second Year; Four‐Year 
Public Colleges; Fall 2007 cohort. 
http://www.higheredinfo.org/dbrowser/?level=nation&mode=data&state=0&submeasure=224 
6 2009 U.S. News “America’s Best Colleges,” reflecting Fall 2007 data. 
7 Status obtained from the National Student Clearinghouse (NSC). 
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status was unknown).  Over a third of them, however, enrolled in a 2‐year college (11) and one 
enrolled in a CSU.  The Fall 2006 freshman cohort was much smaller, but the good academic 
standing rate was very similar (75%).  This cohort had about twice the dismissal rate (5.5%) as 
the Fall 2007 and 2008 cohorts after the first semester, and a large percentage of those 
subsequently enrolled in a 2‐year college.   


 
[Insert Tables 3A & 3B] 


 
  Concerned about the probation and dismissal rates for these early cohorts, the campus 
increased efforts to identify at‐risk students sooner and to provide more support.  Success 
Workshops for struggling students identified through mid‐semester grades reporting were 
implemented in Fall 2005. The first Summer Bridge program was offered in Summer 2007 and, 
once there was a critical mass of upper division undergraduates, a Peer Mentoring Program was 
launched in Fall 2008.  These and other retention efforts are described in greater detail later in 
this report. 


In Spring 2008 a follow‐up survey was conducted of students who had left UC Merced 
voluntarily (had not been dismissed) during the previous three years before graduating.  
Traditionally, it is very difficult to obtain responses from this category of former students.  
There is the problem of having good contact information for them as well as the lack of 
incentive for these students to respond.  The students’ email addresses (typically hotmail or 
gmail) from the latest UC Merced information were used to invite them to take this brief online 
survey.  Only 18% of these 417 “drop‐outs” responded.  The respondents were statistically 
similar to the population in terms of  gender, ethnicity, major, and entering level (freshman or 
transfer).   


Over 95% of the respondents indicated that academic and campus life reasons were 
very important in their decision to leave.  Personal and financial reasons were less likely to be 
very important to them (76% and 53%, respectively, said these categories were very 
important).  The academic reasons most often reflected dissatisfaction with the variety of 
courses offered (50%), their preferred major not being offered (42%), or the fact that their 
career plans had changed (28%).  Dissatisfaction with campus life was associated with the 
location of the campus (too rural or isolated ‐ 43%), too little campus social life (32%), and not 
enough recreational facilities (30%).  Many (if not all) of these reasons can be attributed to the 
newness of the campus.   
 
Characteristics of Retained Students 
  In the first cohort, Fall 2005, the male freshman first‐year retention was higher than the 
female rate (85% vs. 80%), but this did not hold up in subsequent years.  For the Fall 2006 
cohort, the retention rate for both males and females was 80%, and for the Fall 2007 cohort, 
the male rate was slightly lower than the female rate (78% vs. 80%).    
  Pell recipients (low‐income students) seem to be progressing at fairly similar rates 
compared to the cohorts as a whole. 
  Whereas Asian/Pacific Islander freshmen had the highest first‐year retention rates 
compared to other ethnic groups in the Fall 2005 cohort, Hispanics had the highest first‐year 
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rates for the Fall 2006 cohort and all groups were within four percentage points of each other 
for the Fall 2007 cohort.   
  Comparing retention rates by major becomes complex because some students switch 
their majors and most undeclared students choose a major by their third year.  Looking at 
retention by their major at time of matriculation (regardless of whether or not they switched), 
there is a lot of variability in first‐year retention rates across the three cohorts by School and 
within Schools.  We need to have more cohorts and more stability in the curriculum (the 
graduating class this spring represents the first students to go through a full four‐year 
curriculum), to better discern patterns in retention related to programs.  We will continue to 
monitor retention rates within programs and Schools annually. 
 


[Insert Table 4] 
 


The University of California makes publicly available (on the Web) comparative statistics 
for freshman and transfer applicants and enrollees via a tool called StatFinder.  These data 
allow us to compare trends in UC Merced’s first few years to the much more mature UC 
campuses and system‐wide8 for information such as admissions rates, persistence and 
graduation rates, and college GPAs by entering class.   As noted earlier, the average 1st‐year 
retention rates for the UC System have been 9 to 12 points higher than UC Merced’s for the 
first three cohorts (Fall 2005 through Fall 2007).  The 2nd‐year rates have averaged 17 points 
higher (for the Fall 2005 and Fall 2006 cohorts) at other UC campuses.  The differences were 
generally smaller for Chicano/Latino freshmen, students who had passed the UC Analytic 
Writing Placement Exam (AWPE), students with HS GPAs below 3.00, and those in the lower 
SAT ranges.  
   StatFinder results indicate that UC Merced’s African‐American freshmen consistently 
have lower 1st ‐year retention rates (76‐79%) than other ethnic groups, but that is not true of 
2nd ‐year rates.  In fact, the 2nd year rates for Whites are lowest.  Similarly, although the first‐ 
year retention rates have been slightly higher for UC Merced students from families where at 
least one parent has a bachelor’s degree than for those who are first generation (neither parent 
has a bachelor’s degree), this is not necessarily true for the second‐year rates.  Even the 
academic performance of the students’ high school (API) does not clearly show a relationship 
between rank and persistence at UC Merced, whereas, across all UCs, students from high 
schools with higher API ranks tend to persist at higher rates.  Predictive modeling, such as the 
National SAT Validity study (described later) and those being developed by the Office of 
Planning & Analysis (IPA) will be more useful in understanding the importance of some of these 
characteristics, especially how they may interact in explaining their impact on retention and 
academic success. 


 
                                                       
8 UC System‐wide data include UC Merced, however UC Merced has a very small impact on the System‐wide 
averages.  The selection criteria used by StatFinder for different populations (e.g., freshmen, transfers) are slightly 
different from the criteria used by UC Merced IPA for campus reporting.  StatFinder, for the purposes of 
determining persistence, graduation, and UC GPA, excludes freshman and transfer enrollees from the cohorts if 
they did not complete their first term of enrollment at UC. 
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[Insert Tables 5 & 6] 
 


First‐Year Freshman Cumulative UC GPA 
    On average, compared to the UC System as a whole, the average, first‐year college 
grades of UC Merced freshmen tend to be about one‐third to one‐half letter grade below that 
of their counterparts.  For the Fall 2007 cohort, for instance, the first‐year college GPA for UC 
Merced freshmen averaged 2.57 compared to 2.96 System‐wide.  The gap tends to be higher 
for females than males, partly because females System‐wide tend to have higher 1st‐year GPAs 
than males, whereas at UC Merced the male freshmen tend to have higher GPAs than the 
female freshmen.  The gap is substantially less for African‐American, Hispanic, and first‐
generation college students.   


The gap also is less when controlling for HS GPA and for those who passed the UC 
Analytic Writing Placement Exam (AWPE) and, on the other end, those who did not meet 
admissions writing requirement and therefore placed into WRI 001 (the campus’ entry‐level 
writing course).  Comparisons between UC Merced and all UC campuses on a related indicator 
(SAT Writing) also shows the tendency for the gap in 1st‐year GPAs to be lower for those with 
lower SAT Writing scores than for those with higher scores.  For the Fall 2007 cohort, across the 
eight categories of 20‐point HS GPA intervals, UC Merced’s freshmen had, on average, .11 to 
.18 points lower for their first‐year college GPAs.   None of this is particularly surprising, since 
studies based on all types of institutions have repeatedly shown over the years that HS GPA and 
related academic preparation indicators are consistently the best predictors of 1st‐year college 
GPA and retention. 
 


[Insert Tables 7 & 8] 
 


 
National SAT Validity Study 
  UC Merced participated in the national SAT validity study conducted by the College 
Board in 2008.  This study examined how well SAT scores, high school GPA (HS GPA), HS 
Academic Performance Index (API) Score, first language, first generation status, low income 
status, and intended major predicted the academic success of Fall 2007 first‐time freshmen 
after their first year.  Academic success was defined in terms of the grade point average earned 
at UC Merced during the freshman year.  Consistent with decades of research nationwide, HS 
GPA was a much better predictor than SAT scores of college GPA during the first year at UC 
Merced.  HS GPA alone explained 61% of the variance in college GPA for all Fall 2007 freshmen 
who remained enrolled in Fall 2008.  HS GPA with the other non‐SAT score variables explained 
78% of the variance.  Among those variables, the High School API score was the most important 
predictor. 
  Notable variations by discipline9 include: 


                                                       
9 There were too few Engineering majors to allow further analyses.  The College Board required that each breakout 
category have at least 75 students.  
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 For students with no declared major, the SAT critical reasoning score is the most 
important of the SAT predictors of first‐year college GPA, while the writing score was of 
no value. 


 For students intending to major in Social Sciences, Humanities, or Arts fields, the SAT 
writing score was the most important of the SAT predictors; critical reading scores were 
of no value. 


 Finally, for students intending to major in the Natural Sciences, the SAT math score was 
the most important of the SAT predictors; the reading score was of little value. 


 
These results were shared with the Admissions Office.  In addition, the College Board identified 
89 students as having a first year GPA substantially lower than that predicted by their 
preadmission characteristics.  This report of potential at‐risk students (at risk of dropping out or 
transferring) was shared with the UC Merced Student Advising & Learning Center. 
    
Transfer Student Retention/Graduation 
  The first‐year retention rates for UC Merced’s transfer cohorts have been over 80% for 
each of the last three years (Fall 2005, 2006, and 2007).  System‐wide, the rates average 92% 
for each of the three years (StatFinder).10  Second‐year retention rates for UC Merced transfer 
students (2005 and 2006 cohorts) were 71% and 72%, respectively.  The averages for the other 
UCs, again, were about 10 percentage points higher.  Prior college GPA may explain some of the 
difference.  Because of the small number of transfers in UC Merced’s cohorts, we must be very 
cautious when trying to interpret further disaggregation (by GPA, gender, ethnicity, etc.).  It 
may be at least another four to five years before we have enough cohorts to reveal underlying 
patterns affecting retention rates for transfer students.  For instance, whereas the first‐year 
retention rates for first‐generation vs. non‐first‐generation college students System‐wide are 
fairly stable, ranging from 91.1% to 92.0% on average for first‐generation and from 92.2% to 
92.7% for non‐first‐generation college students in the Fall 2005, 2006 and 2007 cohorts, the 
ranges for UC Merced transfer students were 79.1% to 82.4% and 77.8% to 91.3%, respectively.   
  At this point (Spring 2009), we have two‐year graduation rates for two transfer cohorts.  
About 46% of the pioneering transfer class of Fall 2005 graduated within two years (compared 
to about 51% for the other UC campuses, on average).  Only 31% of UC Merced’s Fall 2006 
class, however, graduated in two years (again, compared to the UC average of 51%).   
 


[Insert Table 9] 
 
First‐Year Transfer Cumulative UC GPA   
  The average first‐year cumulative GPA for transfer cohorts System‐wide was 2.97 for 
each of the Fall 2005, 2006, and 2007 cohorts.  The cumulative GPAs for UC Merced’s cohorts 
                                                       
10 Again, as indicated earlier for the freshman comparisons, UC System‐wide data include UC Merced, however UC 
Merced has a very small impact on the System‐wide averages.  The selection criteria used by StatFinder for 
different populations (e.g., freshmen, transfers) are slightly different from the criteria used by UC Merced IPA for 
campus reporting.  StatFinder, for the purposes of determining persistence, graduation, and UC GPA, excludes 
freshman and transfer enrollees from the cohorts if they did not complete their first term of enrollment at UC. 
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were .14 to .18 points lower (2.82, 2.83, and 2.79, respectively) than the System‐wide average 
but were actually on par or higher than two of the other campuses.  Like new freshmen, the 
higher the GPA category for new transfers prior to transferring (prior college GPA), the more 
likely they attain higher 1st‐year GPAs at their UC institution.  In some cases, this also is true for 
UC Merced transfers, but not consistently so.  As noted earlier when discussing retention, it 
may be at least another four to five years before we have enough cohorts, and more transfers 
in those cohorts, to reveal underlying patterns affecting the academic success of transfer 
students. 
 


[Insert Table 10] 
 
UC Merced Retention Programs 
  Over the last four decades, a number of models or theories have been developed to try 
to explain college attrition patterns.11  These theories evolved from sociological (Spady) and 
psychological (Bean) models to those that included student involvement (Astin) and 
organizational or institutional characteristics (Pascarella, Tinto, Berger, Kuh).  Over time they 
have led to the development of interventions that foster retention.    


Based on studies at more mature colleges and universities, three strategies have been 
cited as making the greatest contributions to undergraduate retention at four‐year colleges.12  
These high impact strategies include:  


1. First‐year programs (freshman seminars, “university 101 courses,” learning 
communities, integration of advising with first‐year curricula) 


2. Academic advising throughout the curricula (increased advising staff, advising 
interventions with selected student populations) 


3. Learning support (supplemental instruction, comprehensive learning assistance 
center/lab, reading center/lab, summer bridge programs, tutoring programs). 


The most recent ACT survey about retention practices and successes in four‐year public colleges 
(228 institutional respondents) identified three top campus retention practices that had the 
greatest impact on student retention:  1) freshman seminar/university 101 courses for credit, 2) 
learning communities, and 3) advising interventions for selected student populations.  UC 
Merced has implemented all three types of practices, some institution‐wide and some within 
Schools or particular programs.  Examples include:  
  


Freshman seminars.  Freshman seminars help new freshmen make the transition to 
university life by giving them a chance to get to know a faculty member personally and to work 
with a small group of peers to study a topic in depth.  The courses are one‐credit and non‐
letter‐graded (pass/no pass only).  They introduce students to undergraduate research 
opportunities and, in some cases, help students decide on a major.  At the onset, Fall 2005, 
freshman seminars were required by each of the three Schools.  Over 200 students enrolled in 


                                                       
11 McClanahan, R. (2004).  “Review of Retention Literature.”  In Habley & McClanahan, ACT Report:  “What Works 
in Student Retention?  Four‐Year Public Colleges.” (Appendix I). 
12 Habley, W.R. & McClanahan, R.  (2004).  ACT Report:  “What Works in Student Retention?  Four‐Year Public 
Colleges.” (p. 23). 
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the first semester and another 245 students enrolled in Spring 2006.  Enrollments in 
subsequent semesters fell as fewer seminars could be offered because of increasing upper‐
division course demands on faculty.  Two of the Schools (Natural Sciences and Social Sciences, 
Humanities & Arts) no longer require the seminars and the School of Engineering changed the 
requirement to include a choice:  freshman seminar or service learning.  The Faculty Senate is 
reviewing the sustainability of offering freshman seminars along with the two‐course general 
education requirement.   
 


USTU 010 (Introduction to Undergraduate Education).  This course was offered for the 
first time in Fall 2008.  So far, 37 freshmen have completed the course (either in Fall 2008 or 
Spring 2009).  Participation in the course is not voluntary, but some students who met the 
criteria for participation could not take the course due to other course conflicts or because the 
one section of USTU 010 was full.  The target population for the course in Fall 2008 consisted of 
undeclared freshmen who were placed into WRI 001, the campus’ entry‐level writing 
requirement.  In Spring 2009, the target population consisted of freshmen who were eligible for 
dismissal at the end of their first fall semester, appealed the dismissal action, and were allowed 
to continue in Spring 2009.  USTU combines weekly large‐group, interactive lectures with small‐
group discussion sections, focusing on topics related to navigating campus life and using 
effective strategies for learning.  A preliminary assessment of the impact of the Fall 2008 USTU 
course was conducted in early spring, comparing grades and retention of the freshmen who 
took the USTU course with a comparison group of freshmen who were undeclared and who 
enrolled in WRI 001 in the fall.  A requirement of the USTU class is that students cannot miss 
more than one class.  Results of the preliminary assessment revealed that those who met this 
attendance requirement did substantially better (first‐semester GPA of 3.14 vs. 2.33) than 
those who enrolled but did not meet the attendance requirement.  They also did better than 
those who met the criteria for placement into USTU 010 but did not enroll in the course.  
[There was no difference between those who enrolled in the course but did not meet the 
attendance requirement and those who did not enroll in the course at all.]  At this time, it is too 
early to determine the longer‐term impact of this course on the retention of these at‐risk 
students. 


Learning Communities.  Three Living Learning Communities were offered starting in Fall 
2007 for Academic Excellence and Green Hall (sustainable and environmental awareness), and 
in Fall 2008 for RPM (the Residential Management Program for first‐year and continuing 
Management and Economics majors and minors).  Students in the Academic Excellence Hall 
must have a GPA minimum of 3.0.  Members participate in programs and activities that support 
and encourage academic success, research, service, and leadership.  They act as mentors, 
assisting other students with tutoring, study skill workshops, academic goal setting, etc.  Green 
Hall members apply their efforts to issues of global environmental change, policy and 
management of natural resources, sustainable rural and urban environments and 
environmental leadership.  They also work closely with representatives from the Sierra Nevada 
Institute and Yosemite National Park.  RPM activities include formal presentations by faculty, 
alumni, or industry representatives, covering topics such as graduate school preparation, career 
exploration, professional development, faculty research, etc.  Continuing RPM members serve 
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as mentors to incoming freshman members.  So far, 175 students have participated in these 
housing‐based learning communities. 
 


Mid‐Semester Grades.  In Spring of 2005, the Undergraduate Council (UGC) approved a 
3‐year trial of mid‐semester grade reporting for all lower‐division courses. UC Merced is the 
only UC campus that issues mid‐semester grades.  The goals for the program were twofold:  to 
provide positive feedback to new students who were doing well academically and to assist the 
University in identifying and helping students who were struggling academically.  In addition to 
grade reporting, freshman students with a grade of D+ or lower were required to participate in 
a “Success Workshop” to help them assess why they are failing and to direct them to other 
resources that may help them improve their academic performance.  In February 2008, the 
UGC approved a request to extend this program another five years.  Follow‐up analyses 
conducted by the Student Advising and Learning Center found that “struggling students who 
attend Success Workshops actually have a higher retention rate year to year (84%) than that of 
the Fall 2005 or Fall 2006 cohort in general.”13   


 
Peer Mentoring Programs.  The Peer Mentoring Program helps new freshmen adjust to 


the academic and social demands of university life by pairing them with more experienced 
upper‐division students who have demonstrated academic and personal success.  Mentors 
provide information about professors, courses, resources, and events on campus.  They serve 
as friendly role models and guides, at the same time fostering independence.  Of the 925 first‐
time freshmen in Fall 2008, almost 19% participated in the mentoring program.  Their fall‐to‐
spring retention rate was over 97%, compared to the overall rate of 82% for the cohort.  
Participants and non‐participants had comparable average HS GPAs (3.4) and 1st‐semester UC 
GPAs (2.5), hence participation in the program does not seem to be influenced by level of 
academic preparation for college or academic performance during their first semester at UC 
Merced. 


In Fall 2008, the Student Advising and Learning Center and the Department of Housing 
and Residence Life teamed up to create a live‐in Peer Academic Advisor program (PAA).  
Student peer academic advisors are selected, trained and supervised by the Student Advising 
and Learning Center and School Advising staff, but live in the freshman residence halls at a 
reduced rate.  Reflection on the first year of this program generated changes planned for 
subsequent years, including greater partnerships with other peer groups (Peer Mentoring 
Program, Career Center Educator, Peer Tutors, and UC Merced Police Department Mentor 
Program).  Other aspects of the program are being modified, such as hours and locations as 
well as the tracking system to monitor student participation in the program.  In Fall 2008, 40 
students were seen during office hours (8am‐8pm); 18 used the services in Spring 2009 (10am‐
6pm). 
 


Summer Bridge.  UC Merced’s Summer Bridge program started in Summer 2007 with 
nine students from Merced County high schools who had writing deficiencies, but otherwise 
would be eligible to attend UC Merced as freshmen.  Two‐thirds were retained after one year.  


                                                       
13 Letter from E. Boretz, Director of SALC, to UGC, January 9, 2008. 
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These students were all second language learners and still developing their academic English; 
for most of the students, intensive reading and writing instruction during an 8‐week course 
enabled them to “bridge” their writing and reading skills gap and be academically successful in 
their first year at college.  For instance, in Summer 2008, only 33% of the 23 students in the 
program demonstrated the mastery required of university writing at the initial writing 
diagnostic evaluation.  By the final diagnostic, 54% evidenced proficiency in their academic 
writing.  Many of the students developing their academic English also benefit from a focus on 
their academic math skills.  For this reason, the program was expanded to include an intensive 
introduction to college math in Summer 2008.  This additional work resulted in an increased 
pass rate at the end of the summer for the Gateway Exam, a math assessment required of all 
freshmen during their first semester.  For Summer 2009, separate tracks in Math and in Writing 
will be offered, allowing students to choose the subject on which they focus, while offering 
intensive coursework in the alternate subject.  Additionally, all students are introduced to 
strategies for improving a broad range of academic skills. 
 


Orientation, Mandatory Freshmen Assembly and Learning Support.  The data on 
retention and academic probation/dismissal has lead Student Affairs staff, working with 
colleagues in the Schools and the Vice Provost for Undergraduate Education, to refine and 
strengthen our messages about academic expectations.  Tinto has found that high academic 
expectations are correlated positively with retention.  In 2006, we modified the Parent 
Orientation schedule so that the first presentation the parents heard was about UC Merced’s 
academic standards.  Parents were informed about mid‐semester grades, about the work load 
in a four credit class and the amount of studying students would need to do in a week in order 
to be successful.  Given that almost half of our students are the first in their family to attend 
college, we have found these sessions (that have continued in 2007, 2008 and 2009) to be well 
received and have generated many questions from parent participants.  Also in 2006, Student 
Affairs created a mandatory Freshmen Assembly that occurs the day before classes start.  At 
the assembly current students, faculty, staff and the Vice Provost for Undergraduate Education 
talk with the students about academic expectations and the support (free tutoring, workshops, 
etc) that are available to them.  We also provide the students with materials about UC Merced’s 
Academic Honesty Policy.   


Given that this generation of students is extremely comfortable with technology we 
have created web‐based materials on learning that will be helpful to them.  On 
learning.ucmerced.edu, students can find Pod‐Casts with helpful information, tutoring 
schedules and information about the range of workshops that we offer, including:  study skills, 
time management, academic writing, preparing for mid‐terms and so forth.   


 
School of Natural Science’s EXCEL! Program.  The EXCEL! Program, which started in Fall 


2005, works with Natural Sciences faculty, advisors, and the Student Advising and Learning 
Center to help Natural Science’s students successfully complete lower division math and 
science courses.  The goal is to help students return to good academic standing. This program 
uses elements derived from existing successful math and science student retention programs at 
various colleges.  Most of the participants have been from the freshman cohorts, with 89, 32, 
and 60 participating from Fall 2005, Fall 2006, and Fall 2007, respectively.  Preliminary analysis 
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of the first two cohorts of participants shows that 30‐44% (varying by cohort) of the freshman 
participants (who had not been in good standing at the end of their first semester) were still 
enrolled and in good standing by the end of their third semester (one year later) and 26‐34% 
were still enrolled and in good standing by the end of their fifth semester (two years later).  
More detailed tracking of these students and assessment of program outcomes will continue. 
 


School of Engineering’s EPICS Program.  The Foster Family Center for Engineering 
Service Learning program is a key component of an engineering education at UC Merced and 
the cornerstone of the school’s learn‐by‐doing philosophy. This program, which is affiliated with 
the national Engineering Projects in Community Service (EPICS) program at Purdue University, 
supports the San Joaquin Valley’s leading non‐profit organizations and contributes to student 
success, professional preparedness and retention.  
 
As a result of this program: 
 
 Students gain long‐term define‐design‐build‐test‐deploy‐support experience, 


communication skills, experience on multidisciplinary teams, and leadership and project 
management skills. They also gain an awareness of the importance of community service 
and the understanding that the field of engineering is devoted to helping mankind. 


 
 Community organizations gain access to technology and expertise that would normally be 


prohibitively expensive, giving them the opportunity to improve their quality of service 
and provide new services.  


 
Ordinarily, students, particularly freshmen and sophomores, have little contact with 


"engineering" issues as their academic program is consumed with establishing a math and 
science foundation in their first two years of study. EPICS provides a connection to what a 
career in engineering is about—helping people by solving problems. 


Also affiliated with EPICS, the Service Learning Program at UC Merced is a required 
programmatic resource (for engineering majors), the goal of which is to retain engineering 
students by providing a supportive academic environment that shows first hand how the field 
of engineering impacts others at the community level.  Much of the focus of this program 
instills the value of teamwork, organization, goal setting, creating project timelines and 
developing good learning skills in an engineering environment.  Service Learning projects are 
focused in four broad areas: human services, access and abilities, education and outreach, and 
the environment.   Current clients include the Merced SPCA, Mountain Crisis Services, the 
California State Mining and Mineral Museum, the Castle Science and Technology Center, the 
Merced County Office of Education, the Merced County Probation Department, the Grassland 
Water District, and Bobcat Radio.  This year’s new clients are the Boys and Girls Club of Merced 
and Kiva. 


In the 2008‐2009 academic year, approximately 170 UC Merced students (almost one‐
third of all engineering students) participated on 10 multidisciplinary project teams. Each team 
of 10 to 15 students includes freshmen, sophomores, juniors, and seniors, and each team has a 
multi‐year partnership with a community service or education organization. 
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Graduate Student Retention 
  Most of UC Merced’s graduate students have entered as doctoral students.  Because of 
the relatively small numbers of both master’s and doctoral students, it is difficult to identify, 
with any confidence, emerging patterns that help to explain retention or attrition.  Also 
complicating these analyses are the potential variations in pathways to degree completion, 
pathways that are not unique to UC Merced.  Master’s students, for instance, sometimes 
change their degree objective14 to the Ph.D. after, or sometimes without, completing the 
master’s degree.  Similarly, doctoral students sometimes receive a master’s degree along the 
way to their doctoral degree or voluntarily or involuntarily receive a “terminal” master’s.   
   The latest UC studies of graduate completion and attrition rates were conducted in 
2003 (for master’s students entering in Fall 1996‐98) and 2007 (for doctoral students entering 
in Fall 1992‐94).  Four‐year completion rates were used for the master’s cohorts, while ten‐year 
completion rates were used for doctoral cohorts (as well as two‐, four‐, and ten‐year attrition 
rates).  Obviously, UC Merced cannot benchmark graduate student completion rates with these 
data yet, as we have had only one master’s degree cohort that reached a four‐year rate (Fall 
2004 cohort) and no doctoral cohort that has reached a ten‐year rate.  Unlike bachelor’s degree 
retention and graduation rates, graduate degree rates are not closely monitored nationally nor 
shared widely among institutions.  There are no commonly accepted standards for measuring 
graduate student success as there are with bachelor’s degree‐seeking students.  Furthermore, 
most studies of graduate student retention and time‐to‐degree emphasize the variability by 
academic discipline.15  The UC studies also emphasize the large differences in completion rates 
by discipline area and even greater differences across campuses within a given discipline area. 
  The average 4‐year completion rate across all UC campuses and discipline areas was 
85%.  In 9 of the 15 discipline areas completion rates differed by 31 to 52 percentage points!  
According to the UC report, “only in business and law, where students move through as cohorts 
in relatively set curricula, were completion rates uniformly high and campus differences small.”  
UC Merced’s first cohort of master’s students was in Fall 2004, one year before the campus 
officially opened to undergraduates. Only two students were in that master’s cohort.  Four 
years later, as of Fall 2008, one had graduated and the other was still enrolled.  Subsequent 
cohorts have grown in size, from 5 in Fall 2005 to 12 in Fall 2008.  First‐year retention rates 
have ranged from 60% to 75% and a total of four additional master’s degrees have been 
granted; two from the Fall 2005 cohort and one each from the Fall 2006 and 2007 cohorts. 
  Beginning in 2004, the national Council of Graduate Schools (CGS), with funding from 
Pfizer and the Ford Foundation, organized a seven‐year “Ph.D. Completion Project” to produce 
“comprehensive and useful data on attrition from doctoral study and completion of Ph. D. 
programs.”  They started with baseline data from cohorts of students entering doctoral 
programs at 30 participating institutions from 1992‐03 to 2003‐04.  Based on these data, 23% 
on average completed their programs within 5 years, 35% within 6 years, 46% within 7 years, 
                                                       
14 With the approval, of course, of the Graduate Division and the appropriate graduate faculty. 
15 E.g.:  Ott, M.D., Markewich, T.S., and Ochsner, N.L. (1984).  Logit Analysis of Graduate Student Retention.  
Research in Higher Education, 21 (4):  439‐460.  Ferrer de Valero, Y.  (2001).  Departmental Factors Affecting Time‐
to‐Degree and Completion Rates of Doctoral Students at One Land‐Grant Research Institution.   The Journal of 
Higher Education, 72 (3):  341‐367. 
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and 57% within 10 years.  The 10‐year rate varied from 49% to 64%, depending on discipline 
area.  The rates also varied by gender and discipline area (males had higher rates in 
Engineering, Life Sciences, and Math/Physical Sciences, but females had higher 10‐year 
completion rates in Social Sciences and Humanities).  International students had higher rates 
than domestic students across all discipline areas.  Completion rates varied greatly by ethnicity 
across disciplines.  African‐American students had the lowest rates within Engineering and 
Math/Physical Sciences; Asians had the lowest rates in the Life Sciences and Social Sciences; 
and Hispanics had the lowest rates in the Humanities.  
  The UC‐wide 10‐year completion rate for doctoral cohorts was 57%.  The rate by broad 
discipline areas ranged from 51% for Engineering/Computer Science to 71% for Life Sciences.  
Rates varied by ethnicity and also by citizenship.  The average UC retention rate at the end of 
the second year was 87% and at the end of the fourth year the average doctoral retention rate 
was 71%. 
  Similar to UC Merced’s master’s degree cohorts, the first doctoral cohort of seven 
students arrived in Fall 2004, one year before the official campus opening.  Four years later, the 
first doctoral candidate (representing 14.3% of the cohort) had graduated (in Summer 2008) 
and 57% were still in the pipeline.  Subsequent doctoral cohorts increased in number from 19 in 
Fall 2005 to 57 in Fall 2008.  First‐year retention for these students ranged from 83% to 95%.  
After year three, for instance, almost 90% of the Fall 2005 cohort was still pursuing the degree.   
  Over time we hope to obtain better benchmarking data for master’s and doctoral 
degree retention and graduation rates.  In the meantime, UC Merced has set up a system to 
track these rates, starting from the very first cohorts.  We will provide breakdowns by program, 
gender, ethnicity, and citizenship as the graduate cohorts increase in size.  The CGS research 
has shown that key factors influencing student retention and completion at the doctoral level 
include:  selection, mentoring, financial support, program environment, research mode of the 
field, and processes and procedures.  These certainly will be some of the early factors that the 
campus will focus on when developing interventions to increase graduate success metrics.  
Already the Graduate Division has instituted an annual survey of graduate students to obtain 
feedback on various characteristics of the programs and to monitor satisfaction levels.  [See 
Appendix A.] 
 


[Insert Table 11] 
 
Next Steps 
  Besides tracking the retention and graduation rates, as well as GPAs by semester, the 
Office of Institutional Planning & Analysis (IPA) is developing predictive models for new 
freshmen and new transfers to help identify “at risk” students.  These models will include 
demographic and academic preparation variables, as well as pre‐college‐choice interests (from 
the SAT survey), UCUES and NSSE survey responses, and co‐curricular experiences (involvement 
in student life activities such as learning communities, student government, academic and non‐
academic clubs, etc.).  IPA and Student Affairs are working with the Registrar to set up a way to 
track these experiences within the Banner Student Information System.  Students will also 
benefit by being able to maintain a co‐curricular “transcript” which will document their 
leadership experiences as well as their participation in various campus‐sponsored activities. 
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  UC Merced participated, for the first time, in the BCSSE (Beginning College Survey of 
Student Engagement) survey, a companion survey to the NSSE.  The 2008 new freshmen were 
surveyed just before fall classes started.  Student advising reports produced from the results 
were shared with advisors to help them relate the students’ self‐reported high school 
experiences and college expectations to their college success, especially during the first 
semester.  UC Merced administers the NSSE every other year.  Once we get the results from 
this year’s survey (Spring 2009) in early Fall 2009, we will be able to relate responses from the 
BCSSE (pre‐college expectations) to the NSSE (first‐year experience) for those students who 
completed both surveys.   
  Continuing efforts to assess the existing retention programs, survey admitted and 
enrolled students, and track UC Merced students who drop out and subsequently enroll 
elsewhere, will also be used to inform programmatic decisions and resources.  These efforts will 
be coordinated by a newly‐formed Enrollment Management Council, in partnership with IPA, 
the Center for Research on Teaching Excellence (CRTE), and School as well as Student Affairs 
program directors. 
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Appendix A 


 
 


2008 Graduate Student Survey Analysis 
 


 In summer 2008, the UC Merced’s Graduate Studies Division conducted an online survey 
of continuing graduate students. The purpose of the study was to measure student satisfaction 
levels with various experiences as a graduate student at UC Merced.  The target population 
included 112 continuing graduate‐level students who were expected to return for the Fall 2008 
term. Seventy‐two students participated in the survey for a 64% response rate. 
 


Respondents were fairly representative of the sample population, especially in terms of 
ethnicity and degree level (Table 1).  Males and students in four of the programs (Biological 
Engineering, Quantitative & Systems Biology, Social & Cognitive Sciences, and World Cultures) 
had substantially lower response rates (52‐58% vs. 67‐75%) than females and students in other  
programs.  


 
Over 45% of respondents expect to graduate within the next 2 years and another 45% 


within 2‐4 years.  36% of respondents were already graduate students before enrolling at UC 
Merced (many having come with faculty members when they left other campuses to work at 
UC Merced) and 31% were employed in a field related to their major.   


 
Satisfaction with Aspects of Program 


Table 2 highlights questions related to the respondents’ programs, course work, and 
quality of interactions with faculty, advisors, and other staff. Overall, 86% of the respondents 
said that they were satisfied (somewhat or very) with their program at UC Merced.   
 
  The highest levels of satisfaction with aspects of the graduate students’ programs were 
associated with the intellectual caliber of the faculty (94% were at least somewhat satisfied; 
63% were very satisfied) and the programs’ ability to keep pace with recent developments (86% 
were at least somewhat satisfied; 47% very satisfied).  Areas needing the most improvement, 
according to most graduate students tended to revolve around facilities and 
training/preparation in teaching, research methods and TA‐ing (for those for whom these were 
applicable).  Only about a third of the graduate students were very satisfied with these aspects 
of their program. 
 
  Over three‐quarters of the graduate students who had teaching assistantships felt that 
the amount of time they were expected to spend on TA duties was about right for them (Table 
3).  About two‐thirds said agreed that the teaching experience provided through their program 
was adequate preparation for an academic/teaching career (although they should be surveyed 
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once they are actually in those careers to see if this holds up).  Two‐thirds or more also agreed 
that they were appropriately prepared and trained before entering the classroom and 62% felt 
they were appropriately supervised to help them improve their teaching skills. 
   
  The graduate student respondents almost unanimously agreed that their own research 
interests are incorporated into their thesis work (97%) and over 80% agreed that the amount 
of coursework seemed appropriate to the degree (although only 17% strongly agree to this) 
and that they get ongoing and constructive feedback from their program advisor. 
 
Satisfaction with Quality of Interactions 
  Several items reinforced the overall positive response given to the graduate students’ 
relationships with faculty:  professional relationship with faculty advisor (90% at least 
somewhat satisfied), students in program are treated with respect by faculty (96% agreed), 
good rapport between faculty and students (93% agreed), good relationships and interactions 
with faculty personally (99% agreed), own advisor has student’s interests in mind (96% agreed) 
and keeps track of student’s research progress (94% agreed).  Most students (59%) did not 
think that there were tensions among faculty that affected students, but two out of five did. 
The range, by School, for students who agreed or strongly agreed that faculty tensions affected 
them was 26% to 56%.     
 
  The generally good relationships among graduate students contributed to the overall 
favorable climate, as perceived by them (90% agreed that the overall climate of their program 
is positive).  They tended to agree that the students in their program are collegial (90% agreed) 
and that relationships and interaction with other students in their program are good (90% 
agreed).   Very few (8%) thought that the degree of competition among students is excessive.   
 
Rating Quality of Course Work 
  Although respondents tended to think the quality of instruction in their courses was 
excellent (41%) or good (39%), the availability of courses needed to complete their program 
seemed to be a big concern.  A little less than half (47%) said the availability was excellent or 
good (only 14% saying “excellent”).  Given the competing demands of the faculty for conducting 
their own research, teaching undergraduates as well as graduate students,  and trying to keep 
up with designing and offering courses as the first cohorts of both undergraduate and graduate 
students move through their programs, it is not surprising that the need for more course 
options has been identified as a problem.  Seven of the open‐ended comments for this set of 
questions stressed the need for more courses. 
 
  The graduate programs at UC Merced are highly interdisciplinary, by design.  Even so, 
many of these graduate students responded favorably to the encouragement to take courses 
outside their programs.  Over 60% rated this excellent or good.  It is unclear, however, whether 
or how this might be related to the general feeling that not enough courses are offered.  At 
least one student commented that he/she had to take courses outside the program in order to 
fill all the requirements. 
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Program Support and University Resources  


Table 4 shows the relative satisfaction rates with types of support for the graduate 
students’ programs as well as the usage and ratings of various types of university resources. 
Although most respondents were generally at least somewhat satisfied with support directly 
related to their programs (feedback on their research, advice on degree requirements, 
preparing for exams, preparing for their thesis, selecting a thesis advisor, and standards for 
writing in their field as well as for academic integrity), they were less satisfied with support for 
the professional or career aspects of their program.  This is true even after adjusting for those 
students who said these aspects were not applicable to them (presumably at their stage in the 
program).  The majority of students planned to work in academia (28% expected to have 
tenure‐track faculty positions, 26% expected to become postdoctoral fellows), but 22% 
expected to become non‐faculty researchers and 9% anticipated going into engineering or 
manufacturing positions (Table 5).    Support items that need to be addressed or re‐evaluated 
include:  advising for career options especially outside academia, assistance in developing 
professional contacts outside one’s program, and grant‐writing advice. 
 
  Some university resources are much more geared to undergraduates than to graduate 
students.  There is no graduate student housing on campus, for example.  Some of these 
resources perhaps should be reviewed by the campus to determine whether or when such 
services should be offered to graduate students.  For the purposes of this report, however, 
services that were not used by at least 50% of the respondents will not be evaluated.  This list 
of infrequently‐used services includes:  Disability Services, Learning Assistance Center, Housing, 
Child Care Referral Services, Student Counseling Services, Career Services Center, University 
Police, and Financial Aid Office. 
 
  For those remaining resources, the highest rated were Library facilities (80% responding 
they were excellent or good), the Graduate Division (74%), on‐campus computer facilities 
(71%), and pretty much a tie among Web‐based campus computer services, Student Health 
Center, health insurance offered (GSHIP), Office of the Registrar, Bobcat Bookstore, and Billing 
& Payment Services (all around 58‐66%).  Parking provoked the most negative response (only 
22% responding excellent or good).  The campus shuttle service and dining services had the 
highest “poor” ratings. 
 
Obstacles to Academic Progress 
  Not surprisingly, the most frequently cited obstacle to academic progress is 
“work/financial commitments” (Table 6).  Three out of every five graduate students said this 
was at least a minor obstacle; almost 30% said it was a major one.  Next on the list were 
“course scheduling” (50%), “program structure or requirements” (49%), and “family 
obligations” (48%).  There is not much the campus can do about the students’ family 
obligations, but one recommendation from this study is to conduct a few focus groups to find 
ways the campus can help improve the financial/work support, as well as course 
availability/scheduling and program structure/requirements.   
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Student Life 
  Graduate students tend to be much more focused on their studies and less interested in 
organized social activities than most undergraduates.  UC Merced still is very small, however, so 
one would expect that it would be easier to engage graduate students in campus social 
activities geared toward them, especially those activities sponsored by their own School or 
program.  Table 7 shows that UC Merced graduate students tend to be aware of activities and 
three‐quarters or more seem to attend these activities at least occasionally regardless of 
sponsor (campus, School, or program).  Open‐ended responses ranged from “I’m here to 
work/finish my PhD, not to socialize,” to “the socializing opportunities are improving but, in a 
town like Merced where there are very few options, the graduate school could step in and fill 
this void,” or “social activities in the School are generally poorly organized and advertised at the 
last minute, making it difficult to attend.” 
 
General Assessment 
  Overall, the graduate student respondents rated their academic experience at UC 
Merced higher than other aspects (Table 8).  About four out of five rated their academic 
experience and their graduate program as excellent or good.  A little more than half, in 
contrast, rated their student life experience as highly.  At most, only a third gave their 
experiences an excellent rating.  Only a third would definitely select this campus again 
(although almost 60 % definitely would select their same field of study) or definitely 
recommend this campus to someone considering their own graduate program (Table 9A).  
Seven percent indicated that it was at least somewhat likely or they were uncertain whether 
they actually would stay in their programs to degree completion (Table 9B).  These would be 
good questions to follow up on through focus groups or targeted surveys.  What would be 
characteristic of an excellent academic experience or an excellent graduate program?  Knowing 
what they know now, what would make them select this same campus or their UC Merced 
graduate program again?  Or make them highly recommend the campus and program to 
someone considering their field?     
 
Post‐Script 
  Comparative data to help put these responses in perspective are relatively difficult to 
find.  Some institutions conduct graduate student surveys and post the results on their Web 
sites.  However, even these are not necessarily suitable comparisons.  Sometimes the questions 
are identical or at least very similar, but the population of students might be too different from 
UC Merced’s to provide a good benchmark.  Other times the questions are too different, or the 
analyses use mean response instead of percentages, or they use ratings of quality (excellent, 
good, etc.) instead of satisfaction or agreement/disagreement.   
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Following is a short listing of graduate student survey analyses at other campuses: 
 
 
U. of Colorado, Boulder 
http://www.colorado.edu/pba/surveys/grad/05/index.htm 
 
Michigan State U., East Lansing 
http://grad.msu.edu/survey2k.htm 
 
U. of Central Florida 
http://www.irweb2.ucf.edu/oeas_survey/gss/gd_index.htm 
 
State U. of West Georgia 
http://www.westga.edu/~cogs/printable/GraduateSurveySpring2002.pdf 
 
Kent State U. 
http://www.kent.edu/aqip/Surveys/graduatesurvey.cfm 
 
U. of Minnesota 
http://www.cogs.umn.edu/survres.pdf 
 
Stanford U. 
http://news‐service.stanford.edu/news/2005/february23/report‐022305.html 
 
Northeastern U. 
http://www.northeastern.edu/oir/pdfs/01gss.pdf 
 
Georgia State U. 
http://www2.gsu.edu/~wwwire/pdf/2003‐2005%20APR%20GRADUATE%20STUDENT.pdf 
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Table 1.  Survey Population and Respondent Demographic Information    


   Population Respondents
Response 


Rate 
   N % N % %
Total  112 100.0% 72 100.0% 64.3% 
            
Gender            
Female  43  38.4% 32  44.4% 74.4% 
Male  69  61.6% 40  55.6% 58.0% 
             
Ethnicity            
African‐American  1  0.9% 0  0.0% 0.0% 
Asian/Pacific Islander  7  6.3% 5  6.9% 71.4% 
Hispanic  12  10.7% 9  12.5% 75.0% 
White  38  33.9% 28  38.9% 73.7% 
International  34  30.4% 21  29.2% 61.8% 
Unknown   20  18%  9  12.5% 45.0% 
             
Degree Sought            
Master's of Arts  3  2.7% 3  4.2% 100.0% 
Master's of Science  14  12.5% 10  13.9% 71.4% 
Doctorate  95  84.8% 59  81.9% 62.1% 
             
Program            
Applied Mathematics  7  6.3% 5  6.9% 71.4% 
Biological Engineering  7  6.3% 4  5.6% 57.1% 
Electrical Engineering  14  12.5% 11  15.3% 78.6% 
Environmental Systems  20  17.9% 15  20.8% 75.0% 
Mechanical Engineering  3  2.7% 2  2.8% 66.7% 
Physics & Chemistry  10  8.9% 7  9.7% 70.0% 
Quantitative & Systems Biology  23  20.5% 12  16.7% 52.2% 
Social & Cognitive Sciences  16  14.3% 9  12.5% 56.3% 
World Cultures  12  10.7% 7  9.7% 58.3% 
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Table 2.   Program, Quality of Interactions, and Course Work 


Satisfaction with 
Very 


Satisfied 
Somewhat 
Satisfied 


Somewhat 
Dissatisfied 


Very 
Dissatisfied 


Very/Somewhat 
Satisfied 


Not 
Applicable 


Overall satisfaction with 
program  43%  43%  13%  1%  86%  0% 


              
Program              
Intellectual caliber of faculty  63%  32%  4%  1%  94%  0% 
Program's ability to keep pace 
with recent developments in 
field  47%  39%  13%  1%  86%  1% 
Adequacy of facilities  30%  41%  20%  10%  70%  0% 
Quality of graduate‐level 
teaching by faculty  44%  31%  20%  4%  76%  3% 
Training in research methods  36%  38%  16%  10%  74%  3% 
Amount of financial support  50%  31%  9%  10%  81%  1% 
Teaching and TA preparation  35%  40%  15%  9%  75%  10% 
             


Agreement with 
Strongly 
Agree  Agree  Disagree 


Strongly 
Disagree 


Strongly Agree/    
Agree 


Not 
Applicable 


Program          
Financial support for graduate 
students is distributed fairly  25%  48%  21%  6%  73%  0% 


Staff in program are 
knowledgeable about rules and 
regulations that affect graduate 
students  31%  35%  21%  14%  65%  0% 
There is a sense of intellectual 
community in program  24%  54%  16%  7%  77%  0% 
Program structure encourages 
student collaboration or 
teamwork  13%  51%  26%  10%  64%  0% 
Amount of coursework seems 
appropriate to the degree  17%  65%  14%  4%  82%  0% 
Feedback on progress toward 
degree from advisor is ongoing 
and constructive  51%  31%  17%  1%  82%  0% 
Own research interests are 
incorporated into my thesis work  53%  44%  3%  0%  97%  0% 
             


Satisfaction with 
Very 


Satisfied 
Somewhat 
Satisfied 


Somewhat 
Dissatisfied 


Very 
Dissatisfied 


Very/Somewhat 
Satisfied 


Not 
Applicable 


Quality of Interactions              
Advising & guidance  49%  32%  13%  7%  81%  0% 
Professional relationship with 
faculty advisor  71%  19%  8%  1%  90%  0% 
Helpfulness of staff in School or 
program  46%  38%  11%  6%  83%  0% 







Office of Institutional Planning & Analysis, 12/3/2010  25


Faculty effort in helping to find 
employment  40%  29%  14%  17%  69%  51% 
Opportunity to interact with 
across disciplines  31%  42%  16%  10%  73%  7% 
            


Agreement with 
Strongly 
Agree  Agree  Disagree 


Strongly 
Disagree 


Strongly Agree/    
Agree 


Not 
Applicable 


Overall, the climate of my 
program is positive  44%  46%  8%  1%  90%  0% 
        
Quality of Interactions             
Students in program are treated 
with respect by faculty  56%  40%  3%  1%  96%  0% 
Rapport between faculty and 
graduate students in program is 
good  56%  38%  7%  0%  93%  0% 
Own relationships and 
interactions with faculty are 
good  68%  31%  1%  0%  99%  0% 
There are tensions among faculty 
that affect students  23%  18%  42%  17%  41%  0% 
Students in program are collegial  42%  48%  7%  3%  90%  0% 
Relationships and interaction 
with other students in program 
are good  55%  35%  7%  3%  90%  0% 
Degree of competition among 
students is excessive  0%  8%  61%  31%  8%  0% 
Am satisfied with amoung of 
time spent with advisor  53%  33%  14%  0%  86%  0% 
My advisor has my interests in 
mind  60%  36%  4%  0%  96%  0% 


There is a person or office I trust 
to report perceived abuse or 
misconduct in my program by my 
advisor or committee member  31%  40%  19%  10%  71%  0% 


My advisor keeps track of my 
research progress and will help 
determine when I have 
accomplished enough work for 
my degree  57%  38%  6%  0%  94%  0% 
       
       


Rating  Excellent  Good  Fair  Poor  Exellent/   Good 
Not 


Applicable 
Course Work        
Overall quality of course work in 
program  26%  47%  22%  4%  74%  0% 
Availability of courses needed to 
complete program  14%  33%  35%  18%  47%  0% 
Quality of instruction in courses  41%  39%  20%  0%  80%  0% 
Encouragement to take courses 
outside program  16%  45%  17%  23%  61%  0% 
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Table 3.  TA Experience 


Agreement with 
Strongly 
Agree  Agree  Disagree 


Strongly 
Disagree 


Strongly 
Agree/     
Agree 


Not 
Applicable 


          


As a teaching assistant, I was 
appropriately prepared and trained 
before entering the classroom.  36%  33%  16%  15%  69%  15% 
As a teaching assistant, I was 
appropriately supervised to help 
improve my teaching skills.  25%  37%  22%  17%  62%  17% 


The teaching experience available 
through my program is adequate 
preparation for an 
academic/teaching career.  24%  42%  18%  16%  66%  13% 


The amount of time expected of me 
as a TA was about right.  25%  53%  14%  8%  78%  10% 
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Table 4.   Program Support and University Resources 


Satisfaction with: 
Very 


Satisfied 
Somewha
t Satisfied 


Somewhat 
Dissatisfie


d 


Very 
Dissatisfie


d 
Very/Somewhat 


Satisfied 


Not 
Applicabl


e 
Program Support              
Courses, workshops or 
orientations on teaching  15%  48%  25%  13%  62%  14% 
Assistance in developing 
professional contacts 
outside program  24%  29%  27%  20%  53%  18% 
Feedback on your research  51%  36%  11%  1%  87%  1% 
Advice on:         
  Writing grant proposals  21%  30%  27%  21%  52%  20% 
  Publishing your work  38%  30%  18%  15%  67%  14% 
  Career options within 
academia  24%  36%  24%  17%  59%  17% 
  Career options outside 
academia  11%  33%  35%  21%  44%  20% 
  Research positions  18%  38%  34%  11%  55%  21% 
  Degree requirements  28%  42%  21%  9%  71%  0% 
  Preparing for 
examinations  32%  40%  22%  6%  72%  10% 
  Developing your thesis or 
dissertation proposal  34%  42%  20%  5%  75%  9% 


  Process required to select 
a thesis advisor  34%  36%  17%  13%  70%  24% 
  Standards for academic 
writing in your field  30%  41%  21%  8%  71%  7% 
  How to avoid plagiarism 
and other violations of the 
standards of academic 
integrity  37%  43%  11%  10%  79%  11% 
             
             


How Frequently 
Frequentl


y 
Occasionall


y  Never   
Frequently/Occasional


ly   
University Resources           
Library facilities  54%  44%  1%    99%   
On‐campus computer 
facilities  25%  49%  25%    75%   
Web‐based campus 
computer services (e.g., 
registration)  67%  32%  1%    99%   
Graduate Division  22%  60%  18%    82%   
Student Health Center  17%  51%  32%    68%   
Health insurance (GSHIP)  27%  51%  21%    79%   
Financial Aid Office  8%  36%  56%    44%   
Career Services Center  1%  22%  76%    24%   
Student Counseling 
Services  3%  11%  86%    14%   
Child Care Referral 
Services  3%  4%  93%    7%   
Disability Services  0%  3%  97%    3%   
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Learning Assistance Center  1%  4%  94%    6%   
Billing and Payment 
Services  11%  69%  19%    81%   
University Police  1%  29%  69%    31%   
Housing  0%  6%  94%    6%   
Office of the Registrar  14%  79%  7%    93%   
Parking for students  35%  39%  26%    74%   
Campus shuttle bus 
service (Cat Track)  32%  25%  43%    57%   
Dining Services  31%  54%  15%    85%   
Bookstore  19%  74%  7%    93%   
             


Quality of experience 
with  Excellent  Good  Fair  Poor  Exellent/   Good 


Not 
Applicabl


e 
University Resources              
Library facilities  31%  49%  13%  7%  80%  1% 
On‐campus computer 
facilities  28%  43%  22%  7%  71%  18% 
Web‐based campus 
computer services (e.g., 
registration)  28%  38%  28%  6%  66%  1% 
Graduate Division  29%  45%  24%  2%  74%  10% 
Student Health Center  21%  43%  23%  13%  64%  33% 
Health insurance (GSHIP)  16%  43%  35%  7%  59%  18% 
Financial Aid Office  11%  58%  8%  22%  69%  48% 
Career Services Center  10%  30%  30%  30%  40%  71% 
Student Counseling 
Services  8%  46%  15%  31%  54%  81% 
Child Care Referral 
Services  0%  25%  0%  75%  25%  88% 
Disability Services  0%  50%  0%  50%  50%  94% 
Learning Assistance Center  0%  50%  17%  33%  50%  91% 
Billing and Payment 
Services  9%  49%  29%  14%  58%  16% 
University Police  10%  48%  32%  10%  58%  55% 
Housing  9%  27%  18%  46%  36%  84% 
Office of the Registrar  21%  43%  28%  8%  64%  6% 
Parking for students  5%  17%  34%  44%  22%  10% 
Campus shuttle bus 
service (Cat Track)  14%  26%  23%  37%  40%  39% 
Dining Services  6%  41%  27%  25%  48%  10% 
Bookstore  10%  53%  34%  3%  63%  3% 
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Table 5.  Post Graduate School Plans 
Professional Plans  Percentage 
   
Engineering, Manufacturing  9% 
Non‐tenure‐track faculty  4% 
Tenure‐track faculty  28% 
Researcher (non faculty)  22% 
Teacher  4% 
Analyst  1% 
Postdoctoral fellow  26% 
Pursue another graduate degree 
(not at UC Merced)  6% 
  100% 
   
Type of Employer   
4‐year college or university  54% 
Community or junior college  4% 
Elementary, secondary or special 
focus school  1% 
Industry or business  21% 
Hospital or clinic  0% 
Non‐profit organization or 
foundation  1% 
U.S. (federal) government or your 
home country if not the U.S.  6% 
State or local government  0% 
National Laboratory  0% 
Self‐employed  0% 
Unknown  13% 
  100% 
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Table 6.  Obstacles to Academic Progress 


Rate extent of obstacle  Major  Minor  Not    Major/Minor   
           
Work/financial commitments  29%  31%  40%    60%   
Family obligations  16%  32%  52%    48%   
Availability of faculty  7%  31%  63%    38%   
Program structure or 
requirements  8%  40%  51%    49%   
Dissertation topic/research  8%  32%  60%    40%   
Course scheduling  8%  42%  50%    50%   
Immigration laws or regulations  3%  10%  87%    13%   
Other  5%  7%  88%    12%   
             
             
             


 
 
 
 


Table 7.  Student Life   


How Frequently  Frequently  Occasionally  Never    Frequently/Occasionally 
Social activites occur on 
campus?         
  Organized university‐
wide social activities  18%  68%  14%    86% 
  Organized social 
activities within your 
school  23%  61%  17%    83% 
  Organized social 
activities within your 
advisor/research group  10%  62%  28%    72% 
            
Do you attend social 
activities on campus?          0% 
  Organized university‐
wide social activities  11%  63%  26%    74% 
  Organized social 
activities within your 
school  24%  56%  20%    80% 
  Organized social 
activities within your 
advisor/research group  27%  46%  27%    73% 
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Table 8.  General Assessment 


Rating  Excellent  Good  Fair  Poor 
Exellent/   
Good 


            
Your academic experience at UC 
Merced  33%  50%  14%  3%  83% 
Your student life experience at UC 
Merced  11%  45%  27%  17%  56% 
Your graduate program at UC 
Merced  31%  49%  17%  4%  79% 
Your overall experience at UC 
Merced  25%  53%  21%  1%  78% 


 
 
 
 


Table 9A.  Overall Evaluation of Campus and Program 


Likelihood of doing it 
again:  Definitely  Probably 


Probably 
Not 


Definitely 
Not 


Definitely/ 
Probably   


              
Select this same university?  32%  39%  18%  11%  71%   
Select the same field of study?  59%  34%  7%  0%  93%   
Recommend this university to 
someone considering your 
graduate program?  33%  38%  25%  4%  71%   
             
             
             
             


Table 9B.  Likelihood of Staying in Program 


Likelihood  
Very 
Likely 


Somewhat 
Likely 


Somewhat 
Unlikely 


Highly 
Unlikely 


Definitely/ 
Probably  Uncertain 


              
Stay in program until receive 
ultimate degree objective?  79%  14%  3%  1%  93%  3% 


 
 
 


 







DRAFT


2004-05 2005-06 2006-07 2007-08 2008-09 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16 2016-17 2017-18 2018-19 2019-20 2020-21
Actual Actual Actual Actual Actual Actual Projected Projected Projected Projected Projected Projected Projected Projected Projected Projected Projected


Fall/Spring HC
Undergraduate 0 819 1182 1712 2492 3105 3838 4470 5006 5448 5781 6082 6435 6776 7169 7575 8172
Graduate 12 37 77 120 184 228 239 281 323 369 424 492 558 624 691 757 832
Total 12 856 1259 1832 2676 3333 4077 4751 5329 5817 6205 6574 6993 7400 7860 8332 9004


Diff 58               (44)            (94)           (327)            (405)         (471)            (478)           (350)             (24)               190             218             218               298            371              


Fall/Spring FTE targets 1,815          2,447       3,002      3,524          4,084      4,548         4,968         5,428           6,038          6,602         6,970         7,362           7,845         8,352         
Undergraduate 0 824 1190 1757 2491 3096 3851 4489 5019 5446 5778 6062 6412 6752 7144 7547 7981
Graduate 12 38 79 126 190 236 240 279 321 368 422 489 556 621 687 754 820
Total 12 862 1269 1883 2681 3332 4091 4768 5340 5814 6200 6551 6968 7373 7831 8301 8801


Annualized HC Growth
Undergraduate 819 363 530 780 613 733 632 536 442 333 301 353 341 393 406 597
Graduate 25 40 43 64 44 11 42 42 46 55 68 66 66 67 66 75
Total 844 403 573 844 657 744 674 578 488 388 369 419 407 460 472 672


Fall/Spring FTE Growth
Undergraduate 824 366 567 734 605 755 638 530 427 332 284 350 340 392 403 434
Graduate 26 41 47 64 46 4 39 42 47 54 67 67 65 66 67 66
Total 850 407 614 798 651 759 677 572 474 386 351 417 405 458 470 500


Summer FTES
Summer Undergraduate 17 70 99 149 260             300          300            320             340              360              380             400            420              440            460             
Summer Graduate 0 0 0 0 2                  2               2                 2                  3                   3                   3                  3                  3                   3                 3                  
Total Summer 17 70 99 149 262            302         302           322            343             363             383            403           423             443           463           


Annualized FTE
Total Undergraduate 0 824 1207 1827 2590 3245 4111 4789 5319 5766 6118 6422 6792 7152 7564 7987 8441
Total Graduate 12 38 79 126 190 236 242 281 323 370 425 492 559 624 690 757 823
Total FS + Summer 12 862 1286 1953 2780 3481 4353 5070 5642 6136 6543 6914 7351 7776 8254 8744 9264
Annualized FTE Growth 667 827 701 872 717 572 494 407 371 437 425 478 490 520


Targeted FTES 1000 1350 2000 2700 3418 4085 4802 5374 5932 6550 7332 8,065 8,633 9,258 9,962 10,710
FTE Growth Target 350 650 700 718 667 717 572 558 618 782 733 568 625 704 748
Proj/Actual - Targeted -138 -64 -47 80 63 268 268 268 204 -7 -418 -714 -857 -1004 -1218 -1446
% Difference Target to Actual -16.0% -5.0% -2.4% 2.9% 1.8% 6.2% 5.3% 4.8% 3.3% -0.1% -6.0% -9.7% -11.0% -12.2% -13.9% -15.6%


FTE faculty (Ladder + Lect) 63 105 136 185 200 232.8 271.1 301.7 328.1 349.9 369.7 393.1 415.8 441.4 467.6 495.4
  Ladder 45 69 83 110 118 134.7 151.7 168.7 184.7 201.7 218.7 234.7 251.7 268.7 284.7 300.7
  Lecturer 18 36 53 75 82 98.1 119.4 133.0 143.4 148.2 151.0 158.4 164.1 172.7 182.9 194.7
 Stu/Fac ratio 13.68 12.25 14.36 15.03 17.41 18.70 18.70 18.70 18.70 18.70 18.70 18.70 18.70 18.70 18.70 18.70
% Ladder Rank of faculty 71.4% 65.7% 61.0% 59.5% 59.0% 57.9% 56.0% 55.9% 56.3% 57.6% 59.2% 59.7% 60.5% 60.9% 60.9% 60.7%
Grad/Undergrad Hdct 4.4% 6.2% 6.7% 7.1% 7.1% 5.9% 5.9% 6.0% 6.3% 6.8% 7.5% 8.0% 8.4% 8.8% 9.1% 9.3%
Ladder Faculty Growth 24               14                27             8               17                 17              17                16                17                  17                 16                17                17                 16               16                


Ladder Faculty New Hires 16                17              17                16                17                  17                 16                17                17                 16               16                
    ENGR 3                  3               2                 3                  2                   3                   2                  3                  2                   3                 2                  
   NatSci 5                  4               5                 4                  5                    4                   4                  4                  4                   4                 4                  
   SSHA 8                  9               8                 8                  9                   9                   8                  9                  9                   8                 9                  
   Strategic Hires -              1                2                 1                  1                    1                   2                  1                  2                   1                 1                  


% New Ladd Faculty by School
    ENGR 18.8% 17.6% 11.8% 18.8% 11.8% 17.6% 12.5% 17.6% 11.8% 18.8% 12.5%
   NatSci 31.3% 23.5% 29.4% 25.0% 29.4% 23.5% 25.0% 23.5% 23.5% 25.0% 25.0%
   SSHA 50.0% 52.9% 47.1% 50.0% 52.9% 52.9% 50.0% 52.9% 52.9% 50.0% 56.3%
   Strategic Hires 0.0% 5.9% 11.8% 6.3% 5.9% 5.9% 12.5% 5.9% 11.8% 6.3% 6.3%


Total Ladd Faculty FTE by School 83.8 110.1 118.7 134.7 151.7 168.7 184.7 201.7 218.7 234.7 251.7 268.7 284.7 300.7
    ENGR 23.5 27.5 26.0 29.0 32.0 34.0 37.0 39.0 42.0 44.0 47.0 49.0 52.0 54.0
   NatSci 31.7 41.1 46.5 51.5 55.5 60.5 64.5 69.5 73.5 77.5 81.5 85.5 89.5 93.5
   SSHA 28.6 41.5 46.2 54.2 63.2 71.2 79.2 88.2 97.2 105.2 114.2 123.2 131.2 140.2
   Strategic Hires 0.0 0.0 0.0 0.0 1.0 3.0 4.0 5.0 6.0 8.0 9.0 11.0 12.0 13.0


% Ladd Faculty FTE by School
    ENGR 28.0% 25.0% 21.9% 21.5% 21.1% 20.2% 20.0% 19.3% 19.2% 18.7% 18.7% 18.2% 18.3% 18.0%
   NatSci 37.8% 37.3% 39.2% 38.2% 36.6% 35.9% 34.9% 34.5% 33.6% 33.0% 32.4% 31.8% 31.4% 31.1%
   SSHA 34.1% 37.7% 38.9% 40.2% 41.7% 42.2% 42.9% 43.7% 44.4% 44.8% 45.4% 45.9% 46.1% 46.6%
   Strategic Hires 0.0% 0.0% 0.0% 0.0% 0.7% 1.8% 2.2% 2.5% 2.7% 3.4% 3.6% 4.1% 4.2% 4.3%


Total Lecturer FTE by School
    ENGR 4.9 5.9 7.2 8.0 7.9 7.4 7.6 7.9 8.2 8.6 9.1 9.7
   NatSci 16.8 20.6 23.9 26.6 28.7 29.6 29.4 30.1 30.4 31.1 32.0 33.1
   SSHA 59.4 71.6 88.4 98.4 106.8 111.2 114.0 120.4 125.5 133.0 141.7 151.9
   Total Lecturers  81.1 98.1 119.4 133.0 143.4 148.2 151.0 158.4 164.1 172.7 182.9 194.7
% Lecturer FTE by School
    ENGR 6.04% 6.00% 6.00% 6.00% 5.50% 5.00% 5.00% 5.00% 5.00% 5.00% 5.00% 5.00%
   NatSci 20.72% 21.00% 20.00% 20.00% 20.00% 20.00% 19.50% 19.00% 18.50% 18.00% 17.50% 17.00%
   SSHA 73.24% 73.00% 74.00% 74.00% 74.50% 75.00% 75.50% 76.00% 76.50% 77.00% 77.50% 78.00%


100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0%
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DRAFT
2004-05 2005-06 2006-07 2007-08 2008-09 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16 2016-17 2017-18 2018-19 2019-20 2020-21
Actual Actual Actual Actual Actual Actual Projected Projected Projected Projected Projected Projected Projected Projected Projected Projected Projected


UC Merced
Enrollment Projections for Space Planning
Budgeted General Campus FTE through 2014-15 -- Undergraduate v. Graduate and Fall/Winter/Spring v. Su


Student/Ladder ratio 19.2            18.6            23.5            25.3          29.5         32.3            33.4         33.4           33.2            32.4             31.6             31.3            30.9           30.7             30.7           30.8           
GSIs (TAs) 15                26               36               50             64             93                109           121              131              139               146              154              163             172               182            192             
PostDocs (using ucsc) 6                  11                9                  17              18             23                30             39               46               52                 59                67                79               88                98              109             
ratio PD/FTEF 0.10 0.10 0.07 0.09 0.09 0.10 0.11 0.13 0.14 0.15 0.16 0.17 0.19 0.20 0.21 0.22
UCSC ratio 0.22
Staff FTE 322 359 466 537 609
 Non-Fac Academic Appt FTE 27 18 20 26 20
TOTAL Staff/Non-Fac 349 377 486 563 629 675              813           935             1,050          1,155             1,257           1,376          1,497          1,633           1,777          1,932          
 Ratio Staff to Faculty 5.1 3.4 3.4 2.9 3.0 2.9 3.0 3.1 3.2 3.3 3.4 3.5 3.6 3.7 3.8 3.9


%GradFTE 4.4% 6.1% 6.5% 6.8% 6.8% 5.6% 5.5% 5.7% 6.0% 6.5% 7.1% 7.6% 8.0% 8.4% 8.7% 8.9%


Annualized FTE growth 850             424             667             827           701           872             717           572             494             407               371               437             425             478              490            520             
 sch of med


Undergrads per Ladder Fac FTE 18.3 17.5 22.0 23.5 27.5 30.5 31.6 31.5 31.2 30.3 29.4 28.9 28.4 28.2 28.1 28.1
Grads per Ladder Fac FTE 0.8 1.1 1.5 1.7 2.0 1.8 1.9 1.9 2.0 2.1 2.2 2.4 2.5 2.6 2.7 2.7


Grads by Discipline
  Arts 0 0 0 0 0 0 1 3 6 9 12 16 23 28 30
   Humanities 12 14 21 26 18 20 20 22 38 44 50 58 64 73 79
   Social Sciences/Psychology 14 18 26 40 43 62 79 93 122 148 176 216 250 285 336


    Life Sciences 34 45 67 80 55 53 53 54 89 100 108 116 123 129 134
    Physical Sci/Math 13 22 34 42 30 31 32 33 57 66 75 83 92 101 110
   Engineering/Computer Sci 6 25 38 47 33 32 34 35 59 66 75 79 87 95 104
   Professional Fields 0 0 0 0 0 0 0 0 2 4 4 5 5 6 6
   Multi-Interdisc & Misc
Total  Acad Grads 79 126 190 236 167 171 178 185 319 369 414 462 511 560 609


 Total Grad Professional 0 0 0 0 75 110 145 185 106 123 145 162 179 197 214
Total State Supported Grads* 79 126 190 236 242 281 323 370 425 492 559 624 690 757 823
  *Includes Summer
  Ratio Grad Prof'l/Tot State Supp Grads 0.31 0.39 0.45 0.50 0.25 0.25 0.26 0.26 0.26 0.26 0.26


Grads by Discipline
  Arts 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.5% 1.5% 2.0% 2.5% 3.0% 3.5% 4.5% 5.0% 5.0%
   Humanities 15.2% 11.1% 11.0% 11.0% 11.0% 11.5% 11.5% 12.0% 12.0% 12.0% 12.0% 12.5% 12.5% 13.0% 13.0%
   Social Sciences/Psychology 17.7% 14.3% 2.0% 3.5% 5.0% 8.0% 9.0% 9.5% 11.0% 12.5% 14.0% 16.0% 17.0% 18.0% 20.0%


    Life Sciences 43.0% 35.7% 35.0% 34.0% 33.0% 31.0% 30.0% 29.0% 28.0% 27.0% 26.0% 25.0% 24.0% 23.0% 22.0%
    Physical Sci/Math 16.5% 17.5% 18.0% 18.0% 18.0% 18.0% 18.0% 18.0% 18.0% 18.0% 18.0% 18.0% 18.0% 18.0% 18.0%
   Engineering/Computer Sci 7.6% 19.8% 20.0% 20.0% 20.0% 19.0% 19.0% 19.0% 18.5% 18.0% 18.0% 17.0% 17.0% 17.0% 17.0%
   Professional Fields 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.5% 1.0% 1.0% 1.0% 1.0% 1.0% 1.0%
   Multi-Interdisc & Misc 0.0% 0.0% 14.0% 13.5% 13.0% 12.5% 12.0% 11.0% 10.0% 9.0% 8.0% 7.0% 6.0% 5.0% 4.0%
Total  Acad Grads 100.0% 98.4% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0%


Faculty by Discipline
  Arts 0.00 -             -             -           -           -              -           1                  2                  3                   4                   5                  6                  9                   10               11                
   Humanities 0.16 11                9                  12              13             10                11              11                11                 18                 20                21                23               25                 27               29               
   Social Sciences/Psychology 0.23 16                12                15              20             24                33             42               47                58                 67                73                86               96                 106            124             
    Life Sciences 0.17 12                30               39             40             31                28             28               27                42                 45                45                46               47                 48              50               
    Physical Sci/Math 0.25 17                15                20             21             17                 16             17                17                27                 30                31                33               35                 37               41                
   Engineering/Computer Sci 0.28 19                17                22             24             18                17              18               18                28                 30                31                32               33                 35               39               
   Professional Fields 0.00 -             -             -           -           -              -           -             -             1                    2                   2                  2                  2                   2                 2                  
   Multi-Interdisc & Misc 0.00 -             -             -           -           -              -           -             -             -               -              -             -             -               -            -             
Total Ladd Faculty FTE 1.00 69               83               110            118           135              152           169             185              202              219              235             252             269              285            301             


75                83               108           118           100              105           117              122              177                198              208             228             247              265            296             
Diff (6)                -             2                -           35                47             52               63               25                 21                 27                24               22                 20              5                  


Total bachelors degrees 2                  61                63               305           390          455              610           770             937             1,021            1,079           1,160          1,238          1,306           1,385         1,477          
Total masters degrees -             2                  2                  13              8               5                  11              13               16                20                 24                28               31                37                 40              46               
Total doctoral degrees -             -             1                  5                14             23                31             39               42               36                 44                57                64               72                 80              87               


 % Undergrads by School 
(prorating Undeclared) 
   SSHA 43.5% 44.6% 44.4% 44.3% 45.2% 46.2% 47.0% 47.0% 48.0% 48.5% 49.0% 49.0% 49.5% 50.0%
   Engineering 18.8% 20.5% 19.1% 19.1% 18.6% 18.1% 18.1% 18.1% 17.5% 17.0% 16.5% 16.0% 15.5% 15.0%
   Natural Sciences 37.7% 34.9% 36.5% 36.6% 36.2% 35.7% 34.9% 34.9% 34.5% 34.5% 34.5% 35.0% 35.0% 35.0%
    TOTAL 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0% 100.0%


 Undergrad FTES by School 
   SSHA 795 1155 1441 1821 2165 2457 2710 2875 3083 3294 3504 3706 3954 4221
   Engineering 343 531 620 785 891 963 1044 1107 1124 1155 1180 1210 1238 1266
   Natural Sciences 689 904 1184 1505 1734 1899 2012 2135 2216 2343 2467 2647 2795 2954
    TOTAL 1827 2590 3245 4111 4789 5319 5766 6118 6422 6792 7152 7564 7987 8441


UG FTES per Ladd Fac by School
   SSHA 27.8            27.8          31.2          33.6            34.3         34.5           34.2            32.6             31.7             31.3            30.7            30.1             30.1           30.1            
   Engineering 14.6            19.3          23.8         27.1             27.8         28.3           28.2            28.4             26.8            26.3            25.1            24.7             23.8           23.4            
   Natural Sciences 21.7            22.0         25.5          29.2            31.2          31.4            31.2            30.7             30.1             30.2            30.3           31.0             31.2           31.6            
    TOTAL 21.8            23.5          27.3         30.5            31.6          31.5            31.2            30.3             29.4             28.9            28.4           28.2             28.1           28.1            
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Repeat Course Analysis 


IPA conducted an analysis that examined courses which are repeated by UC Merced students.  
Our analysis looked at the type of courses most often repeated and if variables such as ethnicity,  gender  
or major were factors.  It is important to remember that some students may originally have taken a 
course at another institution (i.e. Merced College) and repeated that course at UC Merced.   


  The percent of students who must repeat courses has retention and graduation rate 
implications for the campus.  From fall 2005 through spring 2009, slightly over 24% (877/3598) of the 
undergraduate student body at UC Merced has repeated at least one course.  A chi‐square analysis was 
run to determine if there was a statistically significant difference in students who repeated courses by 
ethnicity and gender.  The analysis showed that males and under‐represented minority students were 
more likely to repeat a course. 


Table 1: Most repeated courses and the number of times students re‐took the course 


Courses           One    Two    Three    Four 


Math 005 Pre‐Calculus        191       25        1       0 


Math 021 Calculus I        145       12        2       1 


Math 022 Calculus II                     126       11        2       0 


Bis 001 Contemporary Biology            97       18        2       0 


Chem 001 Preparatory Chemistry        69         2        2         0 


WRI001 Academic Writing          69         4                     0                          0 


Chem 008 Principles of Organic Chemistry    60        13         0        0 


  Student grades were recoded into numeric equivalents (A = 4.0, B = 3.0 etc.) to calculate the 


average increase in grades between the first and last time the student took the course.  On average, 


student grades in the most repeated courses improved sufficiently to pass. 


 


 







Table 2: Average grades for first and last time students took a repeated course 


Course          First Time in Course    Last Time in Course 


Math 005 Pre‐Calculus               F        C‐   


Math 021 Calculus I               F        C‐ 


Math 022 Calculus II               F        C 


Bis 001 Contemporary Biology             D‐        C‐ 


Chem 001 Preparatory Chemistry           F         C 


WRI 001 Academic Writing             D‐         C‐ 


Chem 008 Principles of Organic Chemistry  F         C 


  A Chi‐square 2x2 analysis showed that males were more likely to repeat a course than females.  


Table 3: Chi‐Square 2x2 table for repeated course significance by gender (p = .007) 


Group            Value          
               
Females                         3.9%          


Males                         4.4%   


Chi‐Square Expected Value      4.2% 


A Chi‐square 2x2 analysis showed that under‐represented minority students (African‐Americans, 


Hispanics & American Indians) were more likely to repeat a course than Asian or White students. 


Table 3: Chi‐Square 2x2 table for repeated course significance by ethnic group (p = .024) 


Group            Value          
               
Asian/White Students                       4.0%          


Under‐represented Minority Students                 4.5%          


Chi‐Square Expected Value                                       4.2% 


  An analysis was performed to determine if students in a specific major at time of course were 


more likely to repeat courses.  Students with a Management major were found to be slightly more likely 


to repeat a course and undeclared students were slightly less likely to repeat a course. 


 







 


Table 4: Majors of students who repeated courses, the percentage of majors for students who 


repeated courses and the representative range of majors among all undergraduate students from fall 


2005 through spring 2009. 


Major            N          % *                    Range    
                               
Biological Sciences                  267               30%       24% ‐ 30% 


Psychology                    109                12%        1% ‐  13% 


Undeclared                                          92        11%       12% ‐ 15% 


Management                       73          8%         6%  ‐  7% 


Computer Science & Engineering    61          7%         5%  ‐  7% 


Mechanical Engineering       40                      5%                                    2% ‐  6% 


Bioengineering          36         4%          3% ‐  4% 


Political Science         31         4%          3% ‐  5% 


Cognitive Science        24         3%          2% ‐  3% 


Undeclared Engineering **      20         2%          2% ‐  5% 


Social & Cognitive Science      16         2%          1% ‐ 14% 


Undeclared Natural Science**      15         2%          1% ‐  5% 


Economics          14         2%          1% ‐  2% 


Chemical Sciences        12         1%          1% ‐  4% 


Mathematical Sciences        11         1%          1% ‐  2% 


All Other Majors        56         7%            N/A 


*Percentages may not total to 100% due to rounding. 


** Undeclared students with a school designation have not yet selected an area of concentration. 


 







Classroom/Class Labs Projections 
Draft 


December 11, 2008 
 


 Base year = Fall 2008 actuals; LREP projection model for Fall 2009-Fall 2013 
 
 Four scenarios for projecting undergraduate headcount enrollments by School/Major for next 5 years 


(F09-F13) 
o Status quo:  use same distribution for School/Major enrollments as F08 
o Engineering increases share at expense of other Schools 
o Natural Sciences increases share at expense of other Schools 
o Social Sciences, Humanities, and Arts increases share at expense of other Schools 
 


 Distribute Undecided/Undeclared students according to their distribution by School where they end up in 
F08 


9%  25%  66% 
Engr  NatSci  SSHA  Undeclared   


 F05 cohort 7.7%  24.4%  62.8%  5.1% 
 F06 cohort 9.1%  31.8%  47.0%  12.1% 
 F07 cohort 5.3%  7.6%  13.6%  73.5% 


 
 Schools provide “typical” 8-semester course sequence for at least two majors (representing different 


classroom/class lab needs for course deliveries) 
o Engineering:  Bioengineering; Mechanical Engineering 
o Natural Sciences:  Biological Sciences (Human Biology); Applied Math 
o SSHA:  Psychology; Management 


 
 Schools grouped other majors into their two “typical” majors for classroom/lab planning: 


o Engineering: 
 Bioengineering includes:  ½ of Computer Science/Engineering plus all of Materials Sciences & Engineering 
 Mechanical Engineering:  includes all of Environmental Engineering + Computer Sci/Engrg 
 Undecided Engr: split proportionally (based on F08) between Bioengr & Mech Engrg (44% vs 56%) 
 


o Natural Sciences: 
 Biological Sciences (Human Biology):  includes Chemical Sciences, Earth Systems Science, & Physics 
 Applied Mathematical Sciences (Physics emphasis) 
 Undecided Nat Sci split proportionally between BioSci & Math (95% vs. 5%) 


o SSHA: 
 Psychology:  Cognitive Sciences, History, Literature & Cultures, Social & Cognitive Sciences, World 


Cultures & History 
 Management:  Anthropology, Economics, Political Scienc 
 Undecided SSHA split proportionally between Psych & Mgmt (60% vs. 40%) 


 Distributed headcounts into major/class level based on overall distribution by class level. 
 Issues: 


o Arts? 
o New programs? 
o Gen Ed (CORE 1, CORE 100)? 
o Time courses are offered (7am-7pm; 7am-10pm; weekends)? 
o Delivery of F08 courses constrained by room availability? 
o Future delivery of courses could/should be different?  Implications for room sizes needed? 
o Assumes students take only 8 semesters (freshman cohorts) or 4 semesters (transfers) and are FT 
o Does not include graduate enrollments 
 


 Categorize F08 courses into room types and sizes (# stations)  
 Project enrollments: typical majors by class level of students in each fall semester (freshmen, sophomore, 


junior, senior) 
 Use 1st semester course schedule for freshmen, 3rd for sophomores, 5th for juniors, and 7th for seniors 
 Calculate # of classrooms/labs needed to accommodate enrollments/seats 
 
Provide projection scenarios to Provost by mid-late January 2009.   







AY05-06 AY06-07 AY07-08
Engineering 2,301 3,032 4,551
Natural Sciences 9,470 14,503 21,005
SSHA 14,801 19,226 26,846
Total 26,572 36,761 52,402


*As of census date each semester


AY05-06 AY06-07 AY07-08
Engineering 8.7% 8.2% 8.7%
Natural Sciences 35.6% 39.5% 40.1%
SSHA 55.7% 52.3% 51.2%
Total 100.0% 100.0% 100.0%


*As of census date each semester


Source:  IPA enrollment & instructional activity files
Prepared by:  UCM IPA, May 14, 2008


Student Credit Hours*


UC Merced Faculty Workload, by School


UC Merced Faculty Workload, by School
% of Total Student Credit Hours*
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UC Merced Campus Profile 
Accountability Framework: 2010 


(Published April 2010) 
 
 


 
 


About UC Merced 
 


UC Merced, as the 10th campus in the University of California system, is the first new American research 
university in the 21st century and the first UC in 40 years.  Opened in Fall 2005,1 the student-centered research 
university expands access to a UC education to historically underserved populations across the State, including 
those in the San Joaquin Valley where the campus is located.  Nine of the 11 counties in the Valley experienced 
increases in the college-going rates of public high school graduates to UC campuses between 2005 (the year UC 
Merced opened) and 2008.2


 
   


Taking advantage of its proximity to the Sierra foothills and Yosemite National Park, the campus has developed 
a unique partnership with the National Park Service, Yosemite National Park and Sequoia & Kings Canyon 
National Park. This partnership offers unrivaled experiences for faculty, students and park personnel to foster 
important research that impacts the Sierra and the Valley and, through programs like the Yosemite Leadership 
Program, to guide students to become better stewards of the natural environment.  


 
UC Merced faculty offer academic programs and provide research opportunities 
that promote in students the excitement of discovery and investigation.   With a 16 
to 1 Student-to-Faculty ratio (Fall 2009) and small class sizes (more than 70% of 
the classes are under 30 students; more than 80% under 50 students), UC Merced 
has all the advantages of a small, highly-selective liberal arts college along with the 
resources and educational stimulation of a world-class research university. 
 
 


Growing fast   
 
Like sister UC campuses established many years ago (e.g. UC Berkeley, UCLA and 
UC Irvine), UC Merced was placed in the rural outskirts of a city, with the 
expectation that the campus will gradually become integrated with the surrounding 
community.  The campus’ pioneering class consisted of 838 undergraduates (706 
freshmen and 132 transfers) and 37 graduate students.3


 


  Four years later (Fall 
2009), the student population had almost quadrupled (from 875 to 3,414).   Freshman applicants to UC 
Merced grew by over 48% (from 14,078 to 20,851), while transfer applicants increased by over 53% (from 1,797 
to 2,764).  The campus opened with nine undergraduate degree programs and, by Fall 2009, doubled its 
offerings to 18.  Long-range enrollment projections estimate that fall enrollments will exceed 5,000 by 2012 
and 10,000 by 2020.  In addition to its original three schools (Engineering, Natural Sciences, and Social 
Sciences, Humanities & Arts), the campus’ future will include professional education schools, such as 
management and medicine, which are in the early planning stages.  


 
 
                                                        
1 The campus actually opened in Fall 2004 with 13 graduate students who had come with the 65 founding faculty from other universities. 
2 Data obtained from the California Postsecondary Education Commission:  http://www.cpec.ca.gov/StudentData/CaCGRTrendOptions.asp 
3 By contrast, UC Berkeley opened in 1868 with 40 students and 10 faculty.  UCLA started in 1919 with only 2-year programs (260 junior college 
students and 1,078 students in a teachers training program) before adding the 3rd and 4th years in 1924. 


 



http://www.cpec.ca.gov/StudentData/CaCGRTrendOptions.asp�
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Fall 2005 Fall 2007 Fall 2009
Total Enrollment 875 1,871 3,414
Undergraduate Enrollment 838 1,750 3,190
Graduate Enrollment 37 121 224


Freshman Applications 14,078 15,094 20,851
First-Time Freshman Enrollment 706 669 1,128


Transfer Applications 1,797 1,825 2,764
New Transfer Enrollments 132 116 145


Full-Time Faculty 61 118 184
Part-Time Faculty 4 30 33


UC Merced Enrollment Growth


 
Achievements in first few years   
 
From the beginning, the Regents expected the 
campus to use the most advanced techniques in 
energy and resource conservation.  UC Merced’s 
commitment to environmental sustainability is 
reflected in its distinction as the first campus in the 
country with an expressed goal to achieve campus-
wide LEED4


2009 Campus Long-Range Development Plan 


 certification.  As of April 1, 2010 the 
campus has one Silver and six Gold LEED-certified 
buildings, with an additional three building 
certifications pending for existing buildings. The new 


(LRDP) sets new standards for sustainability and 
environmental stewardship by raising the bar on UC 
Merced's previously stated goal of achieving LEED 
Silver certification for all buildings on campus. The 
new LEED goal is a minimum of Gold for future projects. In addition, the 2009 LRDP adds a new "triple-net-
zero" goal for the university: to consume no offsite or nonrenewable energy, to produce no net carbon 
emissions, and to produce no landfill waste by 2020.  The campus also commits itself to minimizing water 
consumption and exploring the feasibility of achieving water neutrality. As a “green” campus, UC Merced is 
leading the way in environmental stewardship and research to preserve the natural resources. 


 
During the first two years, UC Merced went 
through a comprehensive WASC accreditation 
review and was granted candidacy in June 
2007.  The Initial Accreditation process is 
underway, with a decision target date of Spring 
2011.  
 
In addition to the accumulation of over $89 
million in grants and contracts awarded to UC 
Merced faculty, several faculty members have 
received highly competitive national awards:  
one Young Investigator Career Award from the 
Department of Defense’s Advanced Research 
Projects Agency (DARPA), two Presidential 
Early Career Awards for Scientists and 
Engineers (PECASE), four National Science 


Foundation Faculty Career Development (CAREER) Awards, one CIRM Young Investigator Award, and the 
Crashaw Prize (an international poetry award).   Two UC Merced professors are members of the esteemed 
American Association for the Advancement of Science.  Already in UC Merced’s short history, students also 
have competed and won prestigious national and state awards, including three Strauss Foundation Awards and 
one Truman Scholar. 
 
 


                                                        
4 Leadership in Energy and Environmental Design (LEED) is a program of the U.S. Green Building Council that rates structures on various aspects of 
environmental performance. 


 



http://lrdp.ucmerced.edu/2.asp?uc=1&lvl2=49&contentid=50�

http://lrdp.ucmerced.edu/2.asp?uc=1&lvl2=49&contentid=50�
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 Fall 2009
Total 1128


Average SAT (Critical Reasoning & Math) 1034
Average HS GPA 3.44
% First-Generation College¹ 52.4%
% First Language Non-English 15.9%
% Low Income (Pell Grant Eligible) 53.0%


% Female 52.7%


% Ethnicity
  African-American 8.4%
  Asian-American 33.6%
  Hispanic 35.2%
  Native American 1.0%
  White 18.2%
  International 0.8%
  Unknown 2.8%


% California Residents 98.5%


% Live in Campus Housing 75.6%


¹Neither parent graduated from a 4-year college.


Freshman Characteristics


Undergraduate Access & Preparation 
 


First-time freshmen   
 
UC Merced draws its freshman cohorts from the State’s UC-eligible applicants (top 12.5% of the high school 
graduates) as well as UC-qualified applicants from other states and countries.   
 
Fall 2009 freshmen averaged 1034 on the SAT (Critical 
Reading and Math), over 20 points higher than the average 
for the State (1013). Their average high school GPA was 3.44 
(middle 50% was 3.18-3.68).5


 


 This freshman class had 19 
Regents Scholars.  These prestigious Regents Scholarships 
are awarded to students based solely on their academic and 
personal achievements. 


Part of UC Merced’s mission is to increase access to a four-
year college education, especially UC education, for the 
previously underserved high school graduate population in 
the San Joaquin Valley. In Fall 2009, 32% of the freshman 
class came from the Valley, compared to 26% in Fall 2005. 
More than half of the class (52%) were first-generation 
college students.6  The campus admits a higher percentage 
of first-generation college freshmen than any other UC 
campus. Similarly, compared to the other UC campuses, 
Merced’s freshman class is more likely to come from low-
income families (50% of UC Merced Fall 2009 admitted 
freshmen indicated that they were low income, compared to 
37% system-wide; 53% of enrolled freshmen were eligible to 
receive Pell Grants7


 


).  Many of these students also come to 
UC Merced as second-language learners.  For about 16% of 
the new freshmen in 2009, English was not their first 
language.   The success of these students is critical to the 
future of the Valley and California.  UC Merced’s support 
services include mid-semester grades and academic success 
workshops, general and major advising, tutoring, peer mentoring, as well as career and psychological 
counseling.  First-year retention rates (Fall 2005-Fall 2008 cohorts) for first-generation college students 
averaged about 80%, compared to approximately 83% for freshmen from families with at least one parent who 
graduated from a 4-year college.  


 


                                                        
5 To meet the UC System Scholarship requirement, students must attain a minimum GPA of 3.0 in A-G courses (15 units of required subject course work 
in History/Social Science, English, Mathematics, Laboratory Science, Language other than English, Visual and Performing Arts, and College-Preparatory 
Electives). 
6 Neither parent graduated from a four-year college. 
7 Federal Pell Grants are awarded to families with low incomes and are based on formula that includes family income, other assets, and household size.  
Generally, students with family incomes up to $55,000 may be eligible, although most Pell awards go to students with family incomes below $20,000. 
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 Fall 2009
Total 145


Average Prior College GPA 3.02
% First-Generation College¹ 55.9%
% First Language Non-English 9.7%
% Low Income (Pell Grant Recipient) 55.9%


% Female 42.8%


% Ethnicity
  African-American 7.6%
  Asian-American 23.4%
  Hispanic 29.0%
  Native American 0.7%
  White 33.1%
  International 0.7%
  Unknown 5.5%


% California Residents 99.3%


% Live in Campus Housing 24.1%


% From California Community Colleges 90.3%


¹Neither parent graduated from a 4-year college.


Transfer Student Characteristics


64%


31%


2% 3%


Type of Aid Received by Undergrads:  
AY 2008-09


Gift Aid Loans Work Study Other Fee Reductions


Transfers   
 
Junior level transfers from California community colleges 
come with 60 semester units of college credit and at least a 2.4 
GPA, as well as all other course transfer and grade 
requirements. The average prior-college GPA for the 145 new 
transfer students in Fall 2009 was 3.02.  Three of the Fall 
2009 transfers received the distinguished Regents 
Scholarships.  Most transfers (90%) came from California 
Community Colleges (CCCs) and, like the new freshmen, many 
were first-generation college students (56%), low-income 
(56%) and, for about 10% of them, English was not their first 
language. 
 
On average, about 83% of the upper-division CCC transfers 
were retained after one year; almost 45% graduated within 
two years and 67% within four years.  UC Merced transfer-
student support services include the Transfer Student 
Association, the Student Transfer Outreach Mentor Program 
(STOMP), the Student Ambassador Program, and a transfer 
student wiki where information is shared about student life 
and the transfer student experience at Merced and other 
campuses. 


Undergraduate Affordability 
 
The goal of UC Merced’s financial aid program is to remove 
financial barriers and help ensure that every eligible student 
has the opportunity to pursue his/her educational objectives.  
In Fall 2008, 63% of Merced full-time undergraduates 
received need-based scholarship or grant aid, averaging $11,431.  Of the financial aid dollars dispersed to 
undergraduates in 2008-09, 64% were gift aid (grants and scholarships), 31% were loans, 2% work study, and 
3% other fee reductions/waivers.  
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 Fall 2009
Total 3,190


% First-Generation College¹ 52.4%
% First Language Non-English 15.9%
% Low Income (Pell Grant Recipient) 49.4%


% Female 46.7%


% Ethnicity
  African-American 7.2%
  Asian-American 32.9%
  Hispanic 32.2%
  Native American 0.7%
  White 21.9%
  International 1.1%
  Unknown 4.0%


% California Residents 98.5%
% San Joaquin Valley 32.0%


% Live in Campus Housing 37.2%


% Full-time 99.2%


¹Neither parent graduated from a 4-year college.


Undergraduate Student Profile


Undergraduate Student Profile 
 


UC Merced draws undergraduate students from across California: 32% from the San Joaquin Valley, 29% from 
the San Francisco Bay Area, 28% from Southern California, 10% from other places.  The undergraduate student 
body is very diverse, with no ethnic majority: 32.9% Asian, 32.2% Hispanic, 21.9% White, 7.2% African-
American, 5.8% Other (including 0.7% Native American, 1.1% International, and 4.0% Unknown).  Counter to 
the trend at most other four-year colleges in California and in the nation, UC Merced has more male 
undergraduates (new and continuing) than female.  Almost half of the undergraduate programs offered are 
STEM (Science, Technology, Engineering and Mathematics) programs representing 62% of the declared 
undergraduate majors.  The top five most popular undergraduate majors in Fall 2009 were Biological Sciences, 
Psychology, Management, Mechanical Engineering, and Computer Science & Engineering. 
 
 
Undergraduate Student Success  
 
While UC Merced already has awarded 611 bachelor’s degrees 
through Fall 2009, May 16, 2009 marked the four-year 
graduation milestone for UC Merced’s pioneering class of 
first-time freshmen.  First Lady Michelle Obama, among 
other dignitaries, participated in the graduation ceremony for 
the Class of 2009.  Graduates from this first class are 
pursuing graduate or professional degrees at institutions such 
as UCSF School of Medicine, Claremont Graduate School, 
Harvard University Graduate School, Syracuse University 
School of Law, UC Davis School of Veterinary Medicine, and 
UCSF School of Dentistry.  In a system-wide survey (UCUES) 
conducted in Spring 2008, 30% of UC Merced seniors 
indicated that they intended to pursue a doctoral degree after 
graduation.  This was higher than any other UC campus.  The 
system-wide average was 23%.  In addition, 25% said they 
intend to pursue medical or other health professional degrees 
and 10% planned to get law degrees.  Results from a survey of 
undergraduate alumni this past year revealed that 33% of 
respondents have enrolled in graduate degree programs; 13% 
at the doctoral level.  
 
 
Undergraduate Student Experience 
 


UC Merced participates in the UC Education Abroad Program 
(EAP), which gives undergraduates the opportunity to study 
in countries such as Israel, China, Spain, the United 
Kingdom, and more.  Almost 50 students have studied abroad 
(for a semester or a summer) in the last four years.  Besides these international opportunities, Merced 
undergraduates also have taken advantage of special domestic programs.  The UCDC academic program gives 
students the opportunity to continue their studies at the UC Washington Center while interning in Washington 
D.C.  Similarly, the UC Sacramento program includes rigorous coursework as well as intern and research 
experience in the State Capitol.  Eleven Merced students have participated in these internship programs so far. 
With over 100 campus clubs and organizations, students find rewarding activities and opportunities for 
leadership experience as well as for expanding friendships.  Merced seniors who responded to the UCUES 
survey in Spring 2008 were just as satisfied, or more so, with their campus as UC seniors system-wide.  UC 
Merced seniors clearly had more direct interaction with faculty members than their counterparts at other UC 
campuses.  They were more likely to have talked with an instructor outside of class about course material (85% 
vs. 63%) and to have worked with a faculty member on a campus activity other than coursework (49% vs. 29%).  
Merced seniors, compared to seniors system-wide, enrolled at much higher rates in at least one independent 
research course (62% vs. 49%), and were more likely to have assisted faculty with research or a creative activity 
(68% vs. 53%).  
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 UC Merced UC System


Would choose to attend this institution again 86% 84%
Were satisfied with their overall academic 
experience 88% 85%
Were satisfied with the value of their education for 
the price they paid 75% 74%


Reported that their campus had a strong 
commitment to undegraduate education 87% 86%
Were satisfied with advising by faculty on academic 
matters 87% 81%
Talked with an instructor outside of class about 
course material 85% 63%
Worked with a faculty member on a campus activity 
other than coursework 49% 29%
Enrolled in at least one independent research 
course 62% 49%


Assisted faculty with research or a creative activity 68% 53%


¹University of California Undergraduate Experience Survey


Undergraduate Student Experience:  Seniors
Spring 2008 UCUES¹


 Fall 2009
Total 224


Median GRE (Verbal & Quantitative) 1174


% Master's students 13.4%
% Doctoral Students 86.6%


% Female 37.1%


% Ethnicity
  African-American 1.3%
  Asian-American 8.5%
  Hispanic 13.4%
  Native American 0.4%
  White 33.5%
  International 33.0%
  Unknown 9.8%


Graduate Student Characteristics


 
 
In Their Own Words 
 
Responding to being asked how their 
experience at UC Merced prepared them 
for their future endeavors, seniors 
graduating in Spring 2009 reinforced the 
common themes related to working closely 
with faculty and being able to work on 
meaningful research projects as an 
undergraduate:8


• “I have had the opportunity to work 
   


on a few projects that would not 
have been possible at a larger 
university….. I don’t think I would 
have had the opportunity to be 
writing a book during my 
undergraduate career anywhere 
else” (referring to “The Fairy 
Shrimp Chronicles”).   


• “I learned the value of hard work 
and being a leader,” another senior 
said.   


• Another expressed appreciation for 
“the importance of working within 
an interdisciplinary group, the value of efficient teamwork and the ability to develop my interest in 
biomedical research.”   


• “UC Merced allows its students more access to research positions and internships than its larger 
counterparts.”   


• Still another mentioned that he “helped found the local chapter of the National Society of Black 
Engineers…, participated in a rewarding service-learning 
program,” ….and, “more importantly, I made connections 
here by doing research, mentoring lower classmen and 
learning from great teachers and advisors.”  


 


Graduate Student Profile  
 
Graduate-level applications to UC Merced have increased almost 
five-fold, from 78 in Fall 2005 to 381 in Fall 2009.  The median GRE 
score for enrolled graduate students is 1174.  Over three-quarters 
(79%) of the graduate students are in STEM fields.  Almost 87% are 
pursuing doctoral degrees.   They represent diverse backgrounds 
with one-third coming from other countries.  Like the 
undergraduates, there is no ethnic majority:  1.3% African-
American, 8.5% Asian-American, 13.4% Hispanic, 33.5% White; 
33.0% Internationals, and 10.2% Other/Unknown.  From FY2005-
06 through Fall 2009 the campus awarded 28 master’s degrees and 
eight doctoral degrees.  
  


                                                        
8 (http://commencement.ucmerced.edu/ ) 



http://commencement.ucmerced.edu/�
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 Fall 2005 Fall 2007 Fall 2009
Total Full-Time Instructional Faculty 61 118 184
% Male 57% 66% 62%
% Female 43% 34% 38%


% Ethnicity
  African-American 0% 0% 1%
  Asian-American 8% 11% 16%
  Hispanic 13% 12% 13%
  Native American 2% 2% 2%
  White 70% 59% 61%
  International 7% 14% 3%
  Unknown 0% 3% 4%


Total Part-Time Instructional Faculty 4 30 33
% Male 100% 53% 36%
% Female 0% 47% 64%


% Ethnicity
  African-American 0% 0% 0%
  Asian-American 25% 10% 15%
  Hispanic 0% 10% 3%
  Native American 0% 3% 0%
  White 75% 73% 76%
  International 0% 3% 0%
  Unknown 0% 0% 6%


Student-Faculty Ratio¹ 12 to 1 14 to 1 16 to 1


¹FTE students to FTE faculty, using the CDS definition (FT plus 1/3 PT)
Note:  Faculty includes ladder rank & lecturers


UC Merced Faculty and Instruction
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Faculty 
 


Total full-time instructional faculty at UC 
Merced has tripled since the campus opened in 
Fall 2005.  Part-time instructional faculty also 
increased, but at a slower rate than full-time 
faculty in recent years.  84% of the FT faculty 
(including lecturers) have PhDs or equivalent 
degrees. Females comprised 38% of the FT 
faculty in Fall 2009; minorities (African-
American, Asian-American, Hispanic, and 
Native American) comprised 32%.  For the size 
of its faculty, it is remarkable and impressive 
that already two PECASE awards were granted 
to UC Merced faculty.  By comparison, in 2006, 
11 were awarded to faculty in the entire UC 
system. 
 
Research 
 


UC Merced’s 184 full-time faculty members have 
a wide range of interdisciplinary research 
interests beginning with the campus’ signature 
research centers:  


• Sierra Nevada Research Institute,  
• Merced Energy Research Institute,  
• Health Sciences Research Institute.   


 
Faculty expertise includes hydrology, solar 
power technologies, stem cell biology, infectious 
disease, biodiversity and global climate change, 
air and water quality, and population health.  
Partnerships with other UC campuses and with 
entities such as Lawrence Livermore National 
Laboratory, Sequoia & Kings Canyon National Parks and Yosemite National Park enhance education and 
research at UC Merced. 
 


Total Research and Development (R&D) expenditures increased almost four-fold from fiscal year 2005 through 
2009 (from $4.5 million to almost $21.5 million). R&D per ladder-rank faculty increased from almost 
$100,000 to over $178,500 in this short period of time.                 
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Technology Transfer 
 


In the few short years of UC Merced’s existence, its faculty has invented more than 40 technologies in the fields 
of natural sciences, engineering and medicine.9


 


  Fifteen have been licensed, while the rest have patents 
pending.  Examples include inventions such as: a component for topical solutions to potentially prevent the 
spread of HIV; an innovative process to facilitate the growth of stem cells that have the potential to cure 
neurological disorders; and a more cost-effective way to increase photovoltaic cell efficiencies in converting 
sunlight to electricity. 


Resources and Philanthropy 
 


Total expenditures for UC Merced in 2008-09 were over $100 million, 45% higher than the first year (2005-
06) and 40% higher than in 2006-07.   Over $27 million were spent in 2008-09 on instructional and academic 
support ($9,730 per FTE student), representing about 27% of the overall expenditures.   Expenditures 
specifically devoted to Student Services represented 7.5% of the total.  The increase in this area is almost 69% 
higher than FY 2005-06. Research expenditures for FY 2009-10 accounted for 12.6% of the total expenditures, 
compared to 10% for 2005-06.  
 
UC Merced has 18 endowed chairs and professorships, 13 of which already are fully funded.  At the close of 
fiscal year 2008-09, Merced’s endowment was valued at over $19.2 million.  More than 64% of the endowment 
is targeted to departmental support, about 23% to student support and instruction, and the remaining 13% to 
campus improvement and other purposes. 


 
Vision for the Future 
 


From the beginning, the UC Regents and campus founders envisioned UC Merced to be a campus that would 
blend world-class graduate and undergraduate education with basic and applied research, the process of 
discovery and an entrepreneurial spirit.  Building on that concept, the first Strategic Academic Vision 2025 
describes a campus that expands its interdisciplinary and multidisciplinary programs in natural sciences, 
engineering, social sciences, humanities, and arts with strong professional programs, and creatively 
interweaves teaching and research interests that will benefit students and make positive contributions to 
California and beyond.    
 


 


                                                        
9 Inventions of  the Research Enterprise, University of California, Merced, Office of Technology Transfer, 2009 Report. 
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Learning from the NSSE 2007 
 


Audiences: 
 Cabinet 
 Deans/faculty/AVP Undergraduate Educ/CRTE 
 Students (SGA reps; Stu Affairs Advisory Committee)? 
 Student Affairs AVPs and Directors 
 Advisors, tutors, mentors, counselors, TAs? 


 
What is the intended value of NSSE? 


 NSSE measures good educational practices that, validated by years of research, 
can be viewed as proxies for (indirect measures of) high‐quality learning. 


 Research has shown that students learn most when they find their academic 
work challenging, actively collaborate on learning activities, and interact with 
faculty members and diverse peers inside and outside the classroom.  Working 
with others in solving problems or mastering difficult materials prepares 
students to deal with “the messy, unscripted problems they will encounter daily, 
during and after college” (NSSE brochure) 


 What can the campus do to increase student engagement and success?  We can 
make it possible for every student to participate in high‐impact activities.  These 
are activities that “essentially demand they interact with faculty and peers about 
substantive matters” (NSSE Executive Snapshot 2007).  For first‐year students, 
high‐impact activities include first‐year seminars, learning communities, and 
service learning.  In later years of college, they would include research with 
faculty, study abroad, internships, and a culminating senior experience (such as 
capstone courses, senior project or thesis, or a comprehensive exam).  NSSE 
allows us to compare our students’ participation rates in these high‐impact 
activities to other NSSE participating colleges, especially those with similar 
missions to ours (Carnegie Peers:  research‐extensive institutions).  


 
Caveats regarding findings from UC Merced 2007 NSSE data 


 Because of UC Merced’s newness (the campus opened its doors to its first 
undergraduates in Fall 2005), the senior data for UC Merced is limited in terms of 
usefulness and reliability, especially when trying to compare to other 
institutions.  In order to be seniors at UC Merced, these students would have had 
to transfer significant amounts of work from other colleges.    Only 31 seniors 
responded to the survey.  By contrast, 44% of the seniors at the Carnegie Peers 
had not attended any other post‐secondary institutions before their senior year.  
Therefore, the remainder of these analyses is restricted to the responses of First‐
Year Students. 


 UC Merced’s First‐Year respondents are substantially different from those of the 
Carnegie Peers in terms of gender, ethnicity, distribution of grades received 
during their first year, parents’ educational level, and distribution of majors.  
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Compared to the Carnegie Peers, UC Merced had a higher ratio of males to 
females (52%/48% compared to 48%/52%), higher percentages of minorities 
(only 21% White compared to 69% on average at the Carnegie Peers), higher 
percentages of students who received grades of B or lower, higher percentages 
of first‐generation college students, a much larger percentage of biological 
sciences majors.  [NSSE 2007 Background Item Frequency Distributions, pgs. 33‐
35; weighted by gender, enrollment status, and institutional size.] 


 
How do UC Merced first‐year students compare on the high‐impact activities? 


 
 


Compared to other campuses with a similar research mission, UC Merced freshmen 
overall match or exceed their peers in their plans or actual experience in many of the 
high impact activities.  Because this is their first year in college, not surprisingly, most of 
the freshmen (from Merced and the peer institutions) say they expect to participate in a 
practicum or work on a research project, study abroad, or culminating senior 


High Impact Activity      UC Merced    Carnegie Peers
 
Participated in Service Learning 
as part of regular course (at least                44%                                           33% 
sometimes) 
 
Participated in a practicum, field  
experience, co‐op experience, or 
clinical assignments 
  Done                                   9%                                               7% 
  Plan to do                                                                              66%                                             78% 


 


Participated in a learning community 
or some other formal program where 
groups of students take two or more  
classes together 
  Done                    11%            20% 
  Plan to do                  34%            19% 
 
Worked on a research project with a  
faculty member outside of course or 
program requirements 
  Done                     9%               5% 
  Plan to do                 48%              33% 
 
Study Abroad 
  Done                     0%                2% 
  Plan to do                  45%               47% 
 
Culminating senior experience (cap‐ 
stone, senior project or thesis, compre‐ 
hensive exam, etc.) 
           
  Plan to do                  51%               41% 
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experience, rather than they already have had these experiences.  Merced freshmen, 
however, already participated in service learning and worked on research projects with 
faculty at higher rates than their Carnegie peers. 


 
 
 
 


How do UC Merced first‐year students compare on other student engagement 
measures? 


 
 
While similar proportions of UC Merced freshmen and their counterparts at other 
research campuses spent their time on academic activities (over 60% spent more than 
10 hours per week and over 20% spent more than 20 hours per week), Merced 
freshmen were more likely to spend time working for pay either on or off campus.  
Perhaps most surprising, given the newness of UC Merced (only 2 years old at the time 
of the survey), the involvement of freshmen in co‐curricular activities was high and 
similar to freshmen at the other research universities. 
 
 
 
 
 
 
 
 
How well does the campus support the first‐year students’ educational experience? 


Measure          UC Merced    Carnegie Peers
 
        Worked for pay on campus 
         (1 or more hours per week)                27%                    19% 
 
       Worked for pay off campus 
        (0 hours per week)                 83%                     74% 
 
       Participated in co‐curricular activities/ 
       organizations, campus publications, 
       student government, fraternity or  
       sorority, intercollegiate sports, etc.) 
       (1 or more hours per week)              71%        68% 
 
       Prepared for class (studying, reading, 
       writing, doing homework or lab work,  
       analyzing data, rehearsing, & other 
       academic activities) 
  >10 hours/week                61%        62% 
  >20 hours/week                21%        21% 
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Without exception, the UC Merced freshmen were much more likely than their 
counterparts to rate their campus’ support of the educational experience.  The highest 
areas for both groups were the use of computers in academic work and the amount of 
time studying.  The lowest were the help provided with nonacademic responsibilities 
and the support for them to thrive socially, but still Merced freshmen were more likely 
than their peers to rate the campus highly in these areas. 
 
A truer test of how well UC Merced students compare to other campuses in terms of 
academic and co‐curricular engagement (and high impact activities) will be better 
revealed in Spring 2009 when the NSSE results will include Merced seniors from the very 
first freshman cohort.   


Measure          UC Merced    Carnegie Peers
 


Spending significant amount of time 
studying & on academic work 
    % Very Much                43%        33% 
 
Providing support you need to help you 
succeed academically 
  % Very Much                 36%                      27% 
 
Encouraging contact among students from 
different economic, social, and racial or 
ethnic backgrounds 
  % Very Much                 30%                       22% 
 
Helping you cope with your nonacademic 
responsibilities (work, family, etc.) 
  % Very Much                 15%                        7% 
 
Providing the support you need to thrive 
socially 
  % Very Much                18%        12% 
 
Attending campus events and activities 
(special speakers, cultural performances, 
athletic events, etc.) 
  % Very Much                 32%                      26% 
 
Using computers in academic work 
  % Very Much              57%                 53% 
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UC Merced 
Office of Institutional Planning & Analysis 


August 2009 
 


History and Organization of Office 
  The founding Director of the Office of Institutional Planning & Analysis (IPA) was hired in 
July 2005, shortly before the campus opened its doors to the pioneering class of 838 new 
freshmen and transfers.  These undergraduates plus 24 new graduate students joined the 13 
continuing graduate students who had come to UC Merced with their faculty mentors (the 
founding faculty) from other campuses.  In the first year, two staff members were added to the 
office:  a Manager of Research Information Systems and a Principal Research Analyst.  In early 
2007, one more Analyst was added to the team and, as of September 1, 2009, a full‐time 
contractual Data Administrator was hired to help design and implement several data marts. 
  IPA reports to the Executive Vice Chancellor and Provost and works closely with other 
planning units (Capital and Budget), as well as with Information Technology (IT), the Center for 
Research on Teaching Excellence (CRTE), Academic Senate, Deans’ Offices, Admissions, 
Registrar’s Office, Financial Aid, Academic Personnel, the Graduate Studies Division, and  many 
of the co‐curricular units within Student Affairs. 
 
IPA Mission 
  UC Merced IPA provides ongoing support for campus planning and decision‐making to 
help advance the educational mission and effectiveness of the institution. 
Office functions include:  


 Supporting campus strategic planning and facilitating decision‐making in areas of 
enrollment management, resource allocation, campus performance/benchmarking and 
the setting of campus goals and objectives.  


 Serving as the primary source for official campus statistics.  
 Integrating campus and external data sources.  
 Developing and maintaining reporting systems and processes to ensure data integrity, 


accuracy, and consistency, as well as appropriate and ethical use of campus data. 
 Complying with Federal, State, Regional Accreditation (WASC) and UC System reporting 


requirements. 
 Playing a leadership role in institutional assessment efforts. 
 Enhancing institutional effectiveness by making information and analyses widely 


available to the campus community.  
 Coordinating internal and external surveys of UC Merced students, alumni, faculty and 


staff. 
 
Data Infrastructure 


The IPA Director and IT Manager of the Student Information Systems (SIS) worked 
together to develop a SIS census snapshot process and successfully deployed the process in 
time for the first census (September 26, 2005).  Over the first three and a half years, IPA 
expanded the data snapshots to include end‐of‐term student data and developed November 
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and May personnel snapshots.  An IPA data warehouse was designed, implemented, and 
populated with data from these snapshots.  The warehouse (DW1) is updated every census and 
end of term (with student data) and every November and May (with personnel data).  DW1 
serves as the basis for all of IPA’s official reporting.  It also serves as a foundation for the 
campus‐wide data warehouse (DW), championed by the Provost and being planned and 
developed by IPA and IT, in partnership.  The DW Team includes IPA staff as well as three IT 
staff (only one of whom is dedicated full‐time to the project).  In February 2008, after a 
thorough RFP process, with input from constituents across campus, the hardware and business 
intelligence software were purchased, officially launching the DW initiative.   
  IPA launched its web site in Summer 2007. The web site grows almost daily as new data 
tables are added.  The site is home to official student and faculty/staff data, as well as the UC 
Merced Profile (aka College Portrait), Accountability Profile, and the beginnings of a survey 
analysis section.  In 2008, over 1,200 unique visitors accessed the site (total of 2,711 visits from 
31 countries/territories), averaging about 5 minutes each.  Peak usage occurred in February and 
September (probably corresponding to enrollment updates).  In the first eight months of 2009, 
there were over 1,300 unique visitors (total of almost 2,700 visits from 30 countries/territories). 
 
 Survey Infrastructure  
  In order to support a growing program of campus surveys, as well as ad hoc surveys 
conducted by individual units, IPA purchased an enterprise license of SNAP, which allows IPA to 
design and deliver online surveys and to assist other units in the design and delivery of their 
surveys.  The centralization of survey software also helps in the coordination of campus 
surveys, reducing the chances of over‐surveying some populations.  To reinforce the 
infrastructure, the Provost charged IPA with the task of establishing a campus‐wide Survey 
Coordinating Committee (SCC).  Since its first meeting in Fall 2008, this committee has been 
developing guidelines for surveying UC Merced constituents.  A website is being created to help 
campus survey researchers through the process, including information about IRB protocols, 
how to get approval to obtain contact information or other demographic data, schedule for 
potentially competing surveys, tips for getting better response rates and creating better 
questions, etc.  In addition to IPA’s work on the SCC, IPA helped spearhead an effort to better 
manage student, alumni, and parent contact information that resides in various data systems 
across campus.  IPA currently is facilitating the process of rewriting UC Merced’s electronic 
communications policy to reduce “spam” and ensure better communication  with (and data 
collection from) these important constituents. 
  
Survey Research Program   
  During these first few years, IPA also started a survey research program (in some cases 
in partnership with other units on campus).  The New Undergraduate Student Survey was 
launched in Fall 2005 and has continued each fall since then.  In conjunction with the VC 
Student Affairs, IPA managed the campus’ participation in NSSE (the National Survey of Student 
Engagement) in Spring 2006.  The second NSSE survey was administered in Spring 2007.  NSSE 
was administered again this spring (2009) beginning an alternate year cycle.  In the “off years,” 
UC Merced will participate in UCUES (the University of California Undergraduate Experience 
Survey), which is managed jointly by the UC Office of the President (UCOP) and the Center for 
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Studies in Higher Education at UC Berkeley.  UC Merced participated in UCUES in Spring 2006 
and 2008.  The next administration will be in 2010.   
  In August 2008, just prior to the beginning of the semester, UC Merced participated for 
the first time in the BCSSE (Beginning College Survey of Student Engagement), a companion to 
the NSSE.  The BCSSE results will be linked to the Spring 2009 NSSE results, linking pre‐college 
attitudes and expectations to actual college experiences after one semester.  Other surveys also 
have emerged in a short time:  Graduate Student Survey, Alumni Survey, and Graduating Senior 
Survey.  
  IPA also has supported a number of faculty short‐surveys at the request of the Academic 
Senate and individual academic programs.  These surveys have proved to be good ways to 
solicit input from faculty regarding important campus or program issues, such as the strategic 
academic plan, furlough options, and program assessment structures. 
 
Planning 
  UC Merced now has four years of history to inform enrollment and budget planning.  
Although each of the first four years has unique features, there clearly are some trends that 
help the campus predict near‐term and learn from its short history.  Our undergraduate 
students, for instance, come from all corners of California ‐‐ over a third from the Central 
Valley, almost a third each from the San Francisco Bay Area and Southern California.  
Applications have increased; melt rates (percentage of students who submitted statements of 
intent to register (SIRs) but did not enroll) have remained fairly steady (about 20%).  IPA has 
incorporated relevant parameters into a long‐range enrollment projection model (LREP).  This 
model helps us monitor trends in the applicant pools, admit rates and yields, retention and 
graduation rates, residency status, and degree/class levels.  It also helps us to plan for housing, 
the state‐supported capital program, as well as inform our budget and faculty/staff hiring 
strategy.  IPA, the Budget Office, and Capital Planning Office meet at least monthly to 
coordinate efforts and determine data needs to support our planning models and inform 
decision‐making.  The LREP along with other analyses conducted by IPA also support the 
Schools’ strategic plans and CAPRA’s (the Academic Senate’s Council on Academic Planning and 
Resource Allocation) efforts to evaluate resource allocations.  These analyses include faculty 
workload and classroom/lab utilization and projections.   
 
Research and Assessment 
  One of IPA’s most important roles is to respond to institutional questions (perform data 
analyses to answer questions) and provide leadership in institutional assessment as well as 
support for program review/assessment and course assessment.  IPA analysts and CRTE staff 
members are paired with each FAO (faculty accreditation organizers) to help them in their 
program assessment plans.  IPA analysts also support the directors of co‐curricular programs in 
their assessment plans.   


Examples of IPA institutional analyses include various surveys that probe the reasons 
why prospective students choose UC Merced or decide to go elsewhere, students’ satisfaction 
with aspects of the campus when they enroll, the extent of student engagement in various 
areas of campus life, plans students have after degree‐completion, and where non‐returning 
students transfer to and why they leave.  We also use the National Student Clearinghouse (NSC) 
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to find out what happens to students when they leave UC Merced.    IPA supports Admissions 
and Financial Aid by helping to analyze data that inform recruitment and financial aid 
strategies.  We participated in the College Board Validity Study to obtain preliminary 
information to identify “at risk” students.  A broader study is in development.   
  As part of IPA’s role in tracking retention and graduation rates (disaggregated in many 
ways, including gender, ethnicity, first‐generation college status, income status determined by 
Pell grant receipt, major program, various preparation indicators), we also have begun to assess 
(or help to assess) the impact of programs targeting retention:  Summer Bridge, freshman 
seminars, first‐year course (USTU 010), learning communities, Success Workshops, peer 
mentoring.  These assessment efforts will expand and be refined as we stabilize the 
methodologies and data gathering techniques.   Where possible, we compare student 
characteristics and success to other UC campuses and national data.  We also have looked at 
courses that students are most likely to repeat (sometimes more than once) to try to 
understand the reasons and shed light on possible changes that might be made to reduce the 
course‐repeat behaviors.  These data will be shared soon with the Undergraduate Council and 
campus advisors.  At the request of the Undergraduate Council, IPA had also conducted two 
studies:  1) the comparison of the success rates of students admitted by exception (A by E) to 
regularly admitted students and 2) the comparison of course grades of transfer students to 
those of native UC Merced students taking the same courses. 
  IPA will play an important role on the newly‐formed University Assessment Council, 
conducting studies of educational effectiveness and supporting campus‐wide assessment.  
Some important strides already have been made.  IPA worked with the Career Center and 
Alumni Affairs to develop surveys that give us feedback about post‐graduation plans for 
graduating seniors as well as actual outcomes experienced by alumni (employment, graduate 
education, etc.).  As more classes graduate, the alumni survey plan will expand to cover 
outcomes after 1,2,5, and more years after graduation.  We also will try to obtain data on GRE, 
MCAT, and other relevant test scores to compare UC Merced graduates to others nationwide.  
One of IPA’s roles will be to ensure the consistency and quality of assessments so that efforts 
can be rolled up coherently to the institutional level. 
  As the campus further develops its strategic plan, IPA will help track important 
benchmarking data that will monitor our progress toward our goals and objectives.  Data 
gathered in the UC Accountability reporting efforts led to preliminary comparisons with other 
UC campuses [CFR 4.5 Exhibit 487] as well as other “young” research universities [CFR 4.5 
Exhibit 488].  IPA, the Chancellor’s Cabinet, and the Academic Senate will be instrumental in the 
process of reviewing and determining comparison groups for various purposes.   Particularly 
because we are a new campus, benchmark data are necessary to monitor our progress toward 
reaching critical milestones, such as the Carnegie Commission classification that matches our 
mission.   
 
Customers and Communication Methods 
  IPA’s customers represent a very broad constituency, including the general public, other 
State agencies and institutions of higher education, federal agencies and grant‐funding units, 
faculty (especially those looking for data for grant proposals), campus administrators, campus 
committees (Academic Senate, Staff Assembly, Student Government, etc.), students, parents 
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and prospective students, reporters, State legislators and other officials.  A communications 
strategy still is being developed.  In addition to IPA’s website and participation in various 
committees (EVC Coordinating Committee, Planning Group meetings, direct support of FAOs 
and Student Affairs directors, regular presentations to UGC and CAPRA), we plan to try other 
strategies.  Working through the new University Assessment Council, we will regularize campus 
communications regarding various assessment efforts and their results.  For IPA, this may take 
the form of research “briefs” posted on our website.  Routine reporting to support campus 
constituents will be incorporated in the Data Warehousing initiative via an enterprise license 
for “consumer‐level” reports.   
      
IPA Staff 
Director        Nancy L. Ochsner 


 28 years in institutional research, including 4 years 
at UC Merced 


 ABD, Policy Sciences (Evaluation track), UMBC 
(1995) 


 MA, Education (Statistics & Evaluation track), UC 
Riverside (1975) 


 BA, Psychology, DePauw University (1972) 
 
Principal Analyst      Michael Roona 


 5 years in institutional research, including 2 years 
at UC Merced 


 16 years social science research experience 
 Secretary, California Association of Institutional 


Research (CAIR); 2009‐10 
 MA, American Politics, Syracuse University (1995) 
 MS, Policy Analysis, San Jose State University 


(1992) 
 BA, Mathematics, San Jose State University (1989) 


 
Principal Analyst      Gary Lowe 


 6 years in institutional research, including 2.5 years 
at UC Merced 


 EdD Candidate, Educational Leadership, CSU Fresno 
 MBA, CSU Stanislaus (2004) 
 BA, Sociology/Economics, CSU Stanislaus (1990) 
 


 
Systems Manager/Programmer IV  Chris Speckens 


 4 years institutional research at UC Merced 
 13 years IT experience, including 4 years at UC 


Merced 
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 MBA, CSU Stanislaus (1998) 
 BS, Business Administration (Computer Information 


Systems and Management concentrations), CSU 
Stanislaus (1996) 


 
Data Administrator/Programmer IV  Christi Bengard 


 8 years in institutional research/planning & budget 
at UCSC/UCD 


 25 years IT experience 
 MS, Management Information Systems, San 


Francisco University (2002) 
 BA, Psychology, UC Davis (1973) 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







UC Merced
Key Performance Indicators


Topic Indicator Source Use/Purpose
High Medium Low


Access/Affordability Tuition/fees
Access/Affordability Tuition/fees as % of Total Cost of Education
Access/Affordability Average indebtedness at graduation
Access/Affordability % Undergrads receiving need‐based aid
Civic Engagement of Students Peace Corps participation Washington Monthly
Civic Engagement of Students ROTC participation Washington Monthly


Civic Engagement of Students % federal work study funds spent on community service Washington Monthly
Doctorate Granting # Doctoral degrees awarded per year IPEDS Completions AAU Membership


Doctorate Granting # Doctoral degrees awarded per year IPEDS Completions
Carnegie Classification:  at least 20 awarded to be 
classified as doctorate‐granting


Doctorate Granting # Doctoral degrees awarded per year IPEDS Completions The Center (Top American Research Universities)


Enrollment Profile
% FTE graduate/professional (High undergrad= 10‐24% 
grad) [FTE=FT+1/3PT] IPEDS


Carnegie Classification:  measure of student 
population's "center of gravity," educ mission, inst'l 
climate & culture


Faculty Achievements Memberships in National Academies AAU Membership
Faculty Achievements NRC faculty quality ratings AAU Membership


Faculty Achievements
Faculty arts & humanities awards, fellowships, & 
memberships AAU Membership


Faculty Achievements Citations 
U.S. University Science Indicators 
citations database AAU Membership


Faculty Achievements Distinguished Honors & Awards The Center (Top American Research Universities)
Faculty Achievements Memberships in National Academies The Center (Top American Research Universities)
Faculty Achievements Distinguished Honors & Awards Washington Monthly
Faculty Achievements Memberships in National Academies Washington Monthly
Faculty Diversity % URM; % Female by Discipline Area


Faculty Productivity
New invention disclosures, patents issued, licenses & 
options executed AUTM


Faculty Productivity
Instructional workload (courses/SCHs taught per faculty 
by level)


Faculty Productivity
Publications (books, articles, creative works, etc.) per 
faculty


Priority Ranking







UC Merced
Key Performance Indicators


Topic Indicator Source Use/Purpose Priority Ranking
Funding Strategies Value of endowment assets IPEDS The Center (Top American Research Universities)
Funding Strategies Alumni giving rates VSE Survey The Center (Top American Research Universities)
Funding Strategies Alumni giving rates VSE Survey US News
Funding Strategies Instructional Expenditures per FTE Student WASC


Funding Strategies
Ratio of Operations & Maintenance Expenditures to 
Educational & General Expenditures  WASC


Funding Strategies
Distribution of funding by source:  State, Federal, 
Private, Tuition/fees, 


Funding Strategies State Appropriationgs per FTE Student
Funding Strategies Alignment of spending with campus priorities


Graduate Instructional Program
# doctoral programs wherein degrees were awarded 
(Humanities, Social Sciences, STEM) IPEDS Completions


Carnegie Classification:  determines focus of 
grad/prof'l programs


Graduate Instructional Program Awarded degrees in Med, Dent, &/or Vet IPEDS Completions
Carnegie Classification:  determines focus of 
grad/prof'l programs


Graduate Instructional Program Offer prof'l educ (bus, educ, law, pub policy, soc work) IPEDS Completions
Carnegie Classification:  determines focus of 
grad/prof'l programs


Graduate Instructional Program Dominant doctoral fields:  Hum/Soc Sci, STEM, Prof'l IPEDS Completions
Carnegie Classification:  determines focus of 
grad/prof'l programs


Human Resources Turnover rates (faculty; staff)
Human Resources Projected retirements/replacements


Human Resources
Ratios of non‐instructional staff (& staff dollars) to 
instructional staff (& staff dollars)


Research Activity R&D Expenditures
NSF Survey of Research & Development 
Expenditures at Universities & Colleges AAU Membership


Research Activity S&E Research Staff
NSF Survey of Graduate Students & 
Postdocs in S&E AAU Membership


Research Activity
Doctorates awarded in Humanities, Social Sciences, 
STEM, Other IPEDS Completions AAU Membership


Research Activity R&D Expenditures
NSF Survey of Research & Development 
Expenditures at Universities & Colleges


Carnegie Classification:  to determine research 
category (VH, H, or RU)


Research Activity R&D Exp per FT Faculty
Carnegie Classification:  to determine research 
category (VH, H, or RU)


Research Activity R&D Exp in S&E
NSF Survey of Research & Development 
Expenditures at Universities & Colleges


Carnegie Classification:  to determine research 
category (VH, H, or RU)


Research Activity R&D Exp in S&E per FT Faculty
Carnegie Classification:  to determine research 
category (VH, H, or RU)


Research Activity S&E Research Staff
NSF Survey of Graduate Students & 
Postdocs in S&E


Carnegie Classification:  to determine research 
category (VH, H, or RU)


Research Activity
Doctorates awarded in Humanities, Social Sciences, 
STEM, Other IPEDS Completions


Carnegie Classification:  to determine research 
category (VH, H, or RU)


Research Activity
FT faculty in research, instruction, or combination of 
res, instr, & public service IPEDS EAP


Carnegie Classification:  used to calculate research 
activity per capita


Research Activity R&D Expenditures
NSF Survey of Research & Development 
Expenditures at Universities & Colleges The Center (Top American Research Universities)


Research Activity S&E Research Staff
NSF Survey of Graduate Students & 
Postdocs in S&E The Center (Top American Research Universities)


Research Activity Total & per capita grant & contracts awards ($s & #)







UC Merced
Key Performance Indicators


Topic Indicator Source Use/Purpose Priority Ranking


Size & Setting % FT degree‐seeking undergrads  Carnegie Classification
Size & Setting % FT degree‐seeking undergrads living in resident  Carnegie Classification
Size & Setting Fall FTE enrollment Carnegie Classification
Size & Setting % Classes w/ fewer than 20 students/ % w/ more than  US News
Size & Setting Student/faculty ratio
Space Utilization Classroom/labs % utilization 
Student Engagement % undergrads participating in faculty research 
Student Engagement % participating in EAP 
Student Outcomes Satisfaction w/ advising UCUES/NSSE
Student Outcomes Satisfaction w/ overall educational experience UCUES/NSSE


Student Outcomes
Likelihood of attending UC Merced, if making the 
decision now UCUES/NSSE


Student Population Served % Undergrad underrepresented minorities (URM) UCOP Accountability
Student Population Served % Domestic non‐resident students UCOP Accountability
Student Population Served % International students UCOP Accountability
Student Population Served % Undergrads awarded Pell Grants UCOP Accountability
Student Population Served % Undergrads first‐generation college UCOP Accountability
Student Success Freshman graduation rates (4 & 6 year) UCOP Accountability
Student Success Time to degree
Student Success Alumni pursuing graduate education
Student Success Alumni employed FT
Student Success Average starting salaries of alumni
Sustainability Efforts LEED awards


Undergraduate Instructional Program % bachelor's degrees in Arts&Sci vs. Prof'l IPEDS Completions
Carnegie Classification:  to determine balanced vs. 
higher levels of Prof'l &/or Grad


Undergraduate Instructional Program
% of undergrad majors wherein grad degrees also 
awarded IPEDS Completions


Carnegie Classification:  to determine balanced vs. 
higher levels of Prof'l &/or Grad


Undergraduate Profile % FT (High FT=80%+) Carnegie Classification


Undergraduate Profile
Freshman achievement (more selective test scores+ top 
1/5th of bacc inst) Carnegie Classification


Undergraduate Profile
Transfers as % of entering undergrads (High 
transf=20%+) Carnegie Classification


Undergraduate Profile
Freshman SAT scores (range 25‐75%tile); average or 
median The College Board The Center (Top American Research Universities)


Undergraduate Profile
Freshman SAT scores (range 25‐75%tile); average or 
median UCOP Accountability


Undergraduate Profile Freshman HS GPAs (average) UCOP Accountability
Undergraduate Profile % Freshmen meeting writing requirement UCOP Accountability
Undergraduate Profile Freshman retention rates UCOP Accountability


Undergraduate Profile Freshman admit rates (admit/applicants); selectivity UCOP Accountability
Undergraduate Profile Freshman yield rates (enrolled/admitted) UCOP Accountability
Undergraduate Profile Undergrad ethnic, gender, geographic diversity







UC Merced
Key Performance Indicators


Topic Indicator Source Use/Purpose Priority Ranking
Additional Indicators
WASC Accreditation Decision Accredited AAU Membership
WASC Accreditation Decision Accredited Carnegie Classification
WASC Accreditation Decision Accredited Council of Graduate Schools


Graduate Programs/Degrees # Graduate degrees awarded 


Council of Graduate Schools (at least 30 master's 
degrees or 10 doctoral degrees in at least 3 distinct & 
separate fields or disciplines within 3‐yr period 
immediately before date of application)







IT Response on Assessment Practices 


 


1) a. Have you identified, or are you in the process of identifying, performance goals and related 
objectives for the unit (as opposed to goals for individual administrators or staff members)? If 
so, please provide them.   


IT employs a formal planning methodology which implements ongoing, routine establishment, 
prioritization, and tracking of goals both on a strategic and tactical level within the framework of a 
explicitly articulated vision, mission statement, and set of strategic principles in alignment with 
campus priorities. 


b. How are they made available and to whom?  


The strategic planning framework is documented at it.ucmerced.edu/about/strategicplanning.cfm 
(ITA1-5). Ongoing goal planning and management is primarily supported by 4 spreadsheets, 3 of 
which are managed by assigned groups that meet regularly; the 4th is managed by the CIO. 
These cover key projects, major user issues, IT risks, and a quarterly major operational task 
schedule in support of executing the projects, resolving issues, and mitigating the risks. These 
spreadsheets are maintained in project sites within the campus Collaboration and Learning 
Environment (CROPS) and are accessible to the appropriate IT staff. They are also made 
available on both a routine and ad hoc basis to groups such as the Administrative IT Council 
(AITC), the IT Advisory Committee (ITAC), at IT Town Hall meetings, etc. Samples are attached 
as (ITA6-9). 


c. How do they align with the unit’s mission?  


The purpose of our planning and management methodology is to ensure that alignment is 
obtained. 


d. How do they align the University’s mission and goals?  


There is no formal articulation of the University’s goals that is directly applicable to the IT 
department. The IT mission and vision statements do align with University goals at a high level, 
and for the purposes of focus and prioritization, the CIO has articulated a set of priorities that has 
been reviewed by the Executive Vice Chancellor and Provost and others: 


1. Support student enrollment and retention. 
2. Support the accreditation process. 
3. Support the research enterprise. 


e. Do they reflect the standards of a professional association? If so, please briefly describe.  


There are many good practices that are promoted by Educause, but no actual standards. Other 
campuses have at times shown interest in learning about our methodology. 


 







2) a. Does your unit review its performance in relation to its objectives? If so, please describe how 
this is done, including 


i. The process by which objectives are selected for review.  


The aforementioned spreadsheets document the items that are tracked on a regular 
basis by the assigned groups that have ownership. 


ii. The source(s) and types of data 


Updates are provided at the review meetings. 


iii. The timeline 


The project list is reviewed on a weekly basis by the IT Strategic Planning Group (ITSG: 
CIO and direct reports);  the task list is reviewed on a weekly basis by the IT Leads group 
(managers and lead technical staff from Operations, Student Information and Business 
Intelligence Systems, the Enterprise Web Application group, and the CIO); the user 
issues list is reviewed on a tri-weekly basis by the IT User Services group (ITUS: Help 
Desk Manager, Desktop Support Services Manager, Operations Manager, ID Office 
Manager, Instructional and Student Services Manager, and the CIO); the risks list is 
updated on an ad hoc basis by the CIO. 


iv. How the results are used to inform practices 


The ITUS group has a goal of continual reevaluation of processes and communications in 
order to improve responsiveness and effectiveness for users. It will implement changes 
that can be simply executed by the group members, and will generate projects and tasks 
that enter into the formal project and task management process as needed. Those 
projects and tasks are cross-referenced back so as to link the overall objectives to the 
specific work items. 


The IT Leads group realigns schedules as new priorities emerge, emergencies intervene, 
technical obstacles appear, etc., and sometimes redistributes responsibilities, and makes 
changes to practices in communication, how problems and low level tasks are managed 
and tracked, etc., to improve effectiveness, meet goals, improve monitoring, etc. 


The ITSG aligns project priorities with campus goals and available resources. When 
projects are not advancing as planned, the ITSG evaluates the cause and implements 
appropriate actions.  


v. To whom the results are disseminated 


Routinely, important information about key projects (initiation, delays, completion) is 
reported by the CIO to the Executive Vice Chancellor and Provost. Information on current 
projects, tasks, etc., is provided to advisory committees, at Town Hall Meetings, etc., as 
described above. A detailed annual report of IT accomplishments, including metrics in 
some key areas is published on the IT web site (/it.ucmerced.edu/about/reports); the 
latest is attached as a sample (ITA10). Key capacity metrics are developed and 







presented annually to the Chancellor’s Cabinet and submitted in support of the budget 
process (ITA11). 


 


b. If your unit has a plan for assessing its performance, please provide it.  


We have no formal, ongoing plan due to resource constraints. However, in fiscal year 07-08 we 
underwent an extensive process of interviewing as many campus constituents who would speak 
with us as part of a major initiative (IT2.0) to identify IT issues, and used that assessment (ITA11) 
to identify needs, problems, etc., to launch some initiatives to resolve specific issues, and to 
instantiate ongoing processes to obtain assess IT performance from a campus perspective. The 
instantiation of the formal user issues list and the ITUS group arose from that, and allows us to 
incorporate information from the Help Desk as well as issues that the various managers bring to 
the table. We also use IT Town Hall Meetings, sometimes in conjunction with snap polls, to solicit 
assessment (ITA12). There are also a number of constituent groups (SIS users, portal users, 
etc.) who provide feedback and guidance in addition to the formal advisory groups. 


We have incorporated self-assessment into our processes (as described above) and into the 
ethos of the IT organization. The first section of our annual reports documents accomplishments 
directly inspired by user feedback. Our monthly managers and technical leads meeting (ITTPG) 
has evolved to focus on the IT2.0 “spirit”; i.e., how to continually improve processes and services 
in response to user needs (as well as internal efficiencies). 


 


 


3) If your unit has engaged in assessment to improve performance, please provide one or more 
examples of this work, including a description of any changes made to the practices of the unit in 
response to the results. These examples are particularly important as they demonstrate that we 
practice “evidence-based improvement”, which is a fundamental expectation of WASC. 


ITA10, ITA11, and ITA12 document a number of changes in practice that were made in response 
to findings. Another change that was the latest in a series of changes made in order to ensure 
efficient dispatching of our desktop support technicians and to reduce the number of late 
responses to work orders as well as some work orders “falling through the cracks” was to, rather 
than have the Help Desk and/or trouble ticket system arbitrarily place orders in different 
technicians work queues, and leave the entire process of the ticket to the assigned technician, 
the deployment of the DSS “Q” methodology. Now, a single queue is used to house the work 
orders, and technicians pull work orders off the queue based on priority, their physical location, 
and/or  any special knowledge or skills required. A single technician is assigned on a rotating 
basis to manage the queue, ensure that all tickets are being handled, and communicate with the 
clients. That technician will also handle work orders that can be handled remotely (via PC 
Anywhere kinds of software) or on the workbench. This change was presented at an IT Town 
Hall meeting (ITA13). 







 


4) If your unit has not yet developed goals and objectives what is the timeline for completing this 
work and initiating assessment?  


N/a. 


 


5) If your unit has goals and objectives but does not regularly assess its performance, what is the 
timeline for beginning this work? 


N/a. 







Mission- The UC
Merced IT Department
mission statement.


Vision and Strategic
Principles - IT's Vision,
strategic principles,
and process to engage
campus


Initiatives - Broad
strategic drivers


Projects - Current
projects the IT
organization is working
on.


IT Strategic
Framework
presentation [ppt]


Feedback - Please give
us feedback on our
strategic planning
process.


Contact us - How to
contact the UC Merced
Information
Technology
Department.


About IT - Mission
statement & strategies


IT Jobs - Find IT jobs
at UC Merced


Policies - Service
policies & legal notice


Updates - Periodic info
on service updates


 


Goals


Provide a cohesive blueprint for the IT
organization
Document strategies and priorities in a readily
assimilable manner, enabling dialogue with and
requirements gathering from stakeholders
Ensure alignment of IT plan with overall
University strategy and needs


Framework


The IT Strategic Planning framework spans and
integrates four conceptual levels of strategic
planning. It is designed for continuous revision so
that it can incorporate short-term as well as
long-term planning in a rolling manner.
Responsibility is assigned to individuals within
the IT organization to reach out to the
appropriate campus stakeholders and
constituencies on an ongoing basis and to
propose projects that will advance our
overarching campus goals.


Planning elements


Vision - capsule description of defining
characteristics of over-arching objectives
Strategic principles - high-level guidance for
pursuing the vision
Initiatives - unifying points of focus for
identifying needs and proposing actions related
to key goals
Projects - well-defined actions that achieve
specific goals. Projects are grouped under the
initiatives whose more general goals they
further.


Navigation


The menus on the left may be used to navigate
through the vision, strategic principles,
initiatives, and projects. Elements are
interlinked, so that the associations between
specific strategies and initiatives and/or
projects, or between initiatives and projects
and/or strategic principles may be explored. A
slide presentation, as originally presented to the
UC Merced Deans & Directors, is also available.







Looking for help?


We offer a number of tutorials and FAQs available in the Guides & FAQs (/support/guides/) section.


If you have any questions, problems, or comments, please contact the IT Help Desk (/support


/service_centers/helpdesk/) via email at helpdesk@ucmerced.edu (mailto:helpdesk@ucmerced.edu) , via phone at
209.228.HELP (4357), or visit them in the Classroom and Office Building room 132A.


University of California, Merced | 5200 North Lake Road, Merced, CA 95343 | (209) 228-4400 | itweb@ucmerced.edu | Privacy/Legal Notice | ©
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Mission Statement -
The UC Merced IT
Department mission
statement.


Vision and Strategic
Planning - IT's Strategic
Planning Framework
and Process


Organizational chart -
Organizational chart
depicting the makeup
of the UC Merced IT
Department.


Summary of
Accomplishments -
Reports on IT's
completed and planned
deliverables


Office of the CIO - A
biography, news, and
contact information
regarding Richard
Kogut, CIO of UC
Merced.


Governance & Advisory
Groups - Description of
Governance within IT
and the three advisory
groups which prove
distinct perspectives
on campus needs and
priorities.


Contact us - How to
contact the UC Merced
Information
Technology
Department.


About IT - Mission
statement & strategies


IT Jobs - Find IT jobs
at UC Merced


 


Information Technology Mission


Provide information technology infrastructure
and services to the entire University, including:


Network services (email, calendar, directory, file
storage, web/portal, document management,
etc.)
Basic infrastructure (network, wireless,
telephony, desktop support)
Classroom and instructional support (classroom
technology, computer labs, software licensing,
course management system, etc.)
Research support (Internet 2, high-speed
networking, collaboration in special purpose
computing needs, etc.)
Student support (residential network, student IT
Help Desk, computer acquisition and usage
guidelines, etc.)
Telecommunications provisioning (Internet,
voice, cable TV, video conferencing, remote
sites, etc.)
Enterprise applications (student information,
financial, human resources, etc.)


Looking for help?


We offer a number of tutorials and FAQs
available in the Guides & FAQs (/support/guides/)


section.


If you have any questions, problems, or
comments, please contact the IT Help Desk
(/support/service_centers/helpdesk/) via email at
helpdesk@ucmerced.edu
(mailto:helpdesk@ucmerced.edu) , via phone at
209.228.HELP (4357), or visit them in the
Classroom and Office Building room 132A.
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strategic principles,
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IT Strategic
Framework
presentation [ppt]


Feedback - Please give
us feedback on our
strategic planning
process.
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contact the UC Merced
Information
Technology
Department.


About IT - Mission
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IT Jobs - Find IT jobs
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Policies - Service
policies & legal notice


Updates - Periodic info
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IT Vision Statement


With the aim of supporting all members of the
University of California, Merced community in
their efforts to realize their maximum
potentials, employ the best of current and
evolving technologies and practices to provide
access to information and services informed by
the perspective of each individual user.


Strategic Principles
User-Oriented perspective
(strategicprinciple.cfm?stratid=1)


Ubiquitous access (strategicprinciple.cfm?stratid=2)


Best Practices (strategicprinciple.cfm?stratid=3)


Higher Education community participation
(strategicprinciple.cfm?stratid=4)


On-campus partnerships
(strategicprinciple.cfm?stratid=5)


Engaging our campus community


We want your feedback on our Strategic Planning
Framework (/docs/about/WorkingITStrategy.ppt) and on
how we can best serve you. We welcome an
opportunity to:


Present to your department or unit
Receive feedback on our approach --
rkogut@ucmerced.edu (mailto:rkogut@ucmerced.edu)


Looking for help?


We offer a number of tutorials and FAQs
available in the Guides & FAQs (/support/guides/)


section.


If you have any questions, problems, or
comments, please contact the IT Help Desk
(/support/service_centers/helpdesk/) via email at
helpdesk@ucmerced.edu
(mailto:helpdesk@ucmerced.edu) , via phone at
209.228.HELP (4357), or visit them in the
Classroom and Office Building room 132A.
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Mission- The UC
Merced IT Department
mission statement.


Vision and Strategic
Principles - IT's Vision,
strategic principles,
and process to engage
campus


Initiatives - Broad
strategic drivers


Projects - Current
projects the IT
organization is working
on.


IT Strategic
Framework
presentation [ppt]


Feedback - Please give
us feedback on our
strategic planning
process.


Contact us - How to
contact the UC Merced
Information
Technology
Department.


About IT - Mission
statement & strategies


IT Jobs - Find IT jobs
at UC Merced


Policies - Service
policies & legal notice


Updates - Periodic info
on service updates


 


Initiatives


Initiatives are unifying points of focus for
identifying needs and proposing action.
Initiatives have advocates, who are responsible
for coordinating an initiative. Initiatives also
have projects.


Identity Management & Provisioning
(initiativedetail.cfm?initid=1)


Network Infrastructure and Security
(initiativedetail.cfm?initid=24)


Advanced Communications
(initiativedetail.cfm?initid=28)


IT Practices (initiativedetail.cfm?initid=29)


Production Environment Maintenance &
Remediation (initiativedetail.cfm?initid=30)


Collaboration and Learning Environment (CLE)
(initiativedetail.cfm?initid=31)


Instructional Environment
(initiativedetail.cfm?initid=32)


User Empowerment (initiativedetail.cfm?initid=33)


User Services (initiativedetail.cfm?initid=34)


Web/Portal (initiativedetail.cfm?initid=35)


Research Computing (initiativedetail.cfm?initid=36)


Administrative Applications
(initiativedetail.cfm?initid=37)


Projects


Current projects (projects.cfm)


Looking for help?


We offer a number of tutorials and FAQs
available in the Guides & FAQs (/support/guides/)


section.


If you have any questions, problems, or
comments, please contact the IT Help Desk
(/support/service_centers/helpdesk/) via email at
helpdesk@ucmerced.edu
(mailto:helpdesk@ucmerced.edu) , via phone at
209.228.HELP (4357), or visit them in the
Classroom and Office Building room 132A.
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IT Vision/Strategy
Framework


UC Merced Information Technology Department
October 31, 2006


IT Planning Goals


• Provide cohesive blueprint for IT 
organization


• Document strategies and priorities in a g p
readily assimilable manner, enabling 
dialogue with and requirements 
gathering from stakeholders


• Ensure alignment of IT plan with overall 
University strategy and needs


Planning Model


• ActivePlan
Spans from vision to project portfolio 


managementg
Integrates short- and long-term 


planning
Designed for continuous revision
Assigns ongoing responsibility for 


planning around key goals


Planning Model Elements


• Vision – capsule description of defining 
characteristics of over-arching objectives


• Strategic principles – high-level guidance for 
pursuing the visionpursuing the vision


• Initiatives – unifying points of focus for 
identifying needs and proposing actions 
related to key goals


• Projects – well-defined actions that achieve 
goals


IT Vision


With the aim of supporting all members of 
the University of California, Merced 
community in their efforts to realize theircommunity in their efforts to realize their 
maximum potentials, employ the best of 
current and evolving technologies and 
practices to provide access to information 
and services informed by the perspective of 
each individual user.


Strategic Principles (1)


• User-oriented perspective – emphasize the user 
experience in the design of services, including single 
sign-on, consistent interfaces, self-service, role-based 
navigation, and allow choice among desktop platform 
lt ti D l t i b dalternatives. Deploy support services based on user 


needs rather than on IT organizational convenience.
• Ubiquitous access – provide secure access to all 


applications and data from residence/office, campus, 
and wide-area locations, supporting the evolving 
panoply of mobile computing, telecommunications, 
and personal assistant devices.
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Strategic Principles (2)


• Best practices – implement technologies and 
services proven by our peers to be effective, 
open, and scalable.


• Higher Education community participation –g y p p
commit resources towards open-source and 
multi-campus initiatives; prefer solutions 
emanating from these.


• On-campus partnerships – provide leadership 
and flexible collaborative support for campus 
applications to create an integrated and 
technologically appropriate environment.


Project Definitions


• Formal definition of scope and 
relationship to strategic 
principles and initiativesp p


• Identifies costs, risks, time lines, 
project team, etc.


• Input to formal approval process


Initiative Definitions


• Formal definition of scope and 
relationship to vision and 
strategic principles


• Documents 4 sets of projects:
Proposed
Active
Rejected
Completed


IT Resource Allocation


Tactical Projects


Strategic Projects


Operational


Current Initiatives


• Identity management & provisioning
• Portal / Web
• User Services
• User Empowerment
• Collaboration and Learning EnvironmentCollaboration and Learning Environment
• Instructional environment
• Research computing
• Administrative applications
• Network infrastructure & security
• Unified communications
• Production environment maintenance & remediation
• IT practices, efficiency & effectiveness


Active & Planned Projects (sampler)


• Web/portal content management
• Software acquisition (portal)
• Cell phone ordering (portal)
• Single sign-on (student appls)
• Web-based storage access


I d di t / h & MSO t l• Improved directory/search & MSO tools
• UCTrust/UC Anywhere (portal)
• Mac address registration
• Laptop data encryption
• SIS Operational Data Store
• Webmail upgrades
• Sakai new release
• Video capture/streaming
• Digital signage next steps
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Identity Management & Provisioning


• Federated ID management 
(UCTrust)


• ID claiming enhancementsID claiming enhancements
• Group and role management


Portal / Web


• SSO expansion
• Inclusion of PTR in portal / SSO


IT channel / presence plan• IT channel / presence plan
• Starbak interface & integration
• Portal upgrade to current 


version
• SIS portal channels


User Services


• Encrypted PC storage
• Webmail enhancements


Web file access (remote)• Web file access (remote)
• Digital signage management


User Empowerment


• Software channel (portal)
• Cell phone channel (portal)


Directory 2 0• Directory 2.0
• Touch-screens in classrooms
• PC ordering channel (portal)
• IT Knowledgebase


Collaboration & Learning 
Environment


• UCMCROPS version upgrade
• ePortfolio (OSPI)


Other Sakai tools• Other Sakai tools


Instructional Environment


• HITT implementation
• Campus card printing


Complete classroom AV• Complete classroom AV
• Drop-in computer lab & 


finalization of instructional labs
• Video/audio capture & 


streaming







11/30/2010


4


Research Computing


• HPR connection (CENIC)


Administrative Applications


• SIS Operational Data Store
• PAWS AA/EOP


Network Infrastructure & Security


• MAC address registration
• Bandwidth limiting/shaping


Network host integrity• Network host integrity
• 802.1 wired authentication


Unified Communications


• Asterisk pilot


Production Environment


• Production documentation 
remediation


• Application security auditApplication security audit
• Network/Application monitoring
• Windows server 2000 upgrades
• Capacity management


IT Practices


• Planning & project management 
framework


• Track-IT 7 0 upgradeTrack IT 7.0 upgrade
• Recharge centers creation
• Centralized source code
• Staff back-ups/cross-training 


strategy







IT Strategic Projects


Item ID Updated Project Description Initiative Start Target P Status ADV PM Comments/Issues
P4 1/20/2010 Kuali Rice Administrative Applications 2/2010 H W/D FG FG Platform for COEUS, other Kuali and UCM appls.  Rice 1.1 up, but waiting 


for for KC 2 to verify actual functionality with applicationn & ODS.


P5 2/10/2010 Kuali COEUS Initial Launch Research 5/31 H W FG FG
KC 1.1.1 up in development environment with ODS/IDM data loaded. When 
KC 2.0 available, will continue with extended configuration & faculty testing.


P7 1/14/2010 Banner 8 Administrative Applications 7/4/2010 H A/D MA  Support on Banner 7 drops 10/2009. Project on schedule.
P9 1/20/2010 COEUS Phase II Research  9/2010 H D FG FG Production launch.


P10 2/2/2009 New Cell/Telephone Billing & Manageme User Empowerment 2010 H A/D JH JH Cell phone app in production;  AT&T still needs to fix bugs re landline 
billing, but we will release with partial functionality.


P11 11/5/2009 Digital Measures Administrative Applications Fall 09 H W/D FG  Hosted faculty activity system; now have high-level reqts involving 3 IT 
groups. Webdav not working; permissions to be given to Faust's group


P42 3/4/2010 Email Security & Re-Architecture Network Infrastructure & Security Dec 2009 H A RK RK
Implement Tumbleweed & new security functionality; white-listing; route 
incoming email directly to Tumbleweed. Progress continuing, and several 
major milestones achieved; last major task is use of Tumbleweed outbound.


P13 2/10/2010 Active Directory expansion User Services 12/2008  M A RK NH Project team confirmed; kick off in February.
P14 8/11/2009 Data Warehouse Phase I Administrative Applications 5/09 5/10 M A/D RK JS IPA Enrollment & Applicant cube is first DW deliverable.
P16 9/4/2008 Storage Strategy Administrative Applications M W JH JH Allocation of current storage and tiered expansion plan; on hold due to 


prioritization; installed storage may be used to meet interim client needs
P19 2/10/2010 Emergency contact Phase II ID Management & Provisioning 1/2010 L A/D FG FG Problems with manual loads resolved, and successful testing of WARN 


ensued. Real time feed pending.
P20 3/4/2010 New IT web site User Empowerment Feb 2010 L A/D FG FG All content under new CMS;  focusing on cleaning up and resolving issues 


with new structure and content.
P21 9/4/2008 Campus CMS Phase III Portal/Web L A FG FG Support higher loads and redundancy
P41 12/14/2009 Colocation Pilot IT Practices H A RK CV Install one rack of servers as SDSC per ITLC initiative
P39 12/18/2009 Server/Application Inventory IT Practices   JH Absorbed into Server Consolidation project
P40 12/18/2009 Server Consolidation IT Practices H A RK JH Inventory current systems; establish consolidation strategy, including 


virtualization 
P36 12/14/2009 TrackIT 9 Upgrade IT Practices Spring Break M A TVZ JB Current TrackIT is unsupported; potentially major impact with new version.


P53 2/10/2010 New Wireless Platform Network Infrastructure & Security July 2010 H A/D RK RK/DL Select new vendor via RFP; install new management platform, etc., order & 
install wireless equipment for Housing 3.


P25 9/2/2009 Grad student web site User Services Dec 2009 M W/D FG FG Strongly requested by grad students; we are going to pull this into campus 
CMS


P31 8/26/2009 Symantec replacement User Services 8/2010 L W JM JM Symantec came back with good student pricing. Project for faculty/staff 
deferred.


P43 4/28/2010 fsaAtlas Phase II Administrative Applications July 2010 H A/D MA eScholar (record mgmt system) & possibly more
P47 2/10/2010 Private Cloud Technology Administrative Applications


IT Practices
 W RK/JH FG Evaluate technology for PaaC and demonstrate with a pilot.  Eucalyptus and 


VMWARE analyzed -- need to evaluate next steps.
P23 9/4/2008 Track-IT End-user Metrics & Reporting IT Practices U D CV BB Chris to work with Bobby to develop specific proposal
P24 4/2/2009 Eliminate VPN for file access User Services U D NSPT NSPT Would simplify access and reduce load on VPN and need for licenses. 
P26 4/9/2009 NetLogin Solution Network Infrastructure & Security U D NSPT NSPT Can be defined by NSPT now that network rearchitecture completed; 


Identity Engines product line taken over by Nortel.
P27 1/14/2010 Network Instrusion Detection Network Infrastructure & Security U D NSPT NSPT Sentriant + Snort; needs to be re-evaluated by NSPT; identified as future 


action in audit report.
P28 9/4/2008 Classroom Podcast capture Portal/Web/Instructional Environment U D TVZ EG/FG First-cut definition in place; capture audio & put on web
P30 1/29/2009 Replace standalone webmail User Services U D FG Upgrade to Roundcube
P33 4/22/2009 Banner Faculty & Advisor Self Service 


Phase II (BLINK)
Administrative Applications  H W/D MA  Phase II is Faculty functionality. Target date tbd.


P35 6/25/2009 Admissions Application Review Online 
(AARO)


Administrative Applications U W/D MA Admissions initiative to deploy UC Davis XML data analysis application. IT 
tasks in support of this project may become high priority, but the number 
and types of tasks taken on will be limited, given the Budget Committee's 
decision not to fund the programmer requested to support this project.


P37 1/20/2010 LDAP tune-up and clean-up IT Practices U D JH SS Retire old LDAP server; identify and perform actions needed to improve  
performance and availability.


P38 1/20/2010 Multi-Application Production DB Server IT Practices U D JH SS Create Oracle production DB server for "smaller" applications; absorb appls 
using Tralala


P44 11/12/2009 HEOA conformance User Services July 2010 H D Mostly creating a web site and formalizing existing policies; need to work 
with Student Affairs for that and to inaugurate annual education (not just at 
Freshman orientation).


P48 1/14/2010 applyUC V1 Administrative Applications Mar-10 July 2010 H D MA applyUC replacesPathways and AUW/IP (UC admissions applications)
P49 1/14/2010 applyUC V2 Administrative Applications July 2011 H D MA UCAP file and Pathways XML replaced by applyUC extracts
P50 2/10/2010 fsaAtlas Phase III Administrative Applications U D MA Expand visa management beyond students to faculty and staff
P51 2/10/2010 NAIL Network Infrastructure & Security Summer 2010? L W RK Create network address database from various switch logs, etc., to expedite 


identification of compromised machines & DMCA violations
P52 2/10/2010 Database Environment Consolidation IT Practices U W RK FG/MA Rearchitect production, development, and test DB environments to improve 


security, availability, and flexibility. Complementary to, or maybe part of 
Server Consolidation.


Status:  A=Active, W=Waiting on event, D=Definition required Printed on 10/27/2010 Priority:  H=High, M=Medium, L=Low, U=Undefined







IT Scheduled Tasks -- Fall 2009


Hard
Item ID Type Task Description For Needs Date Was Due Revised Disposition Group Person Status Description


T18 I Upgrade DNS servers R4 3 August 2/11/2010 Committed ITOC SVS/SLS 2/11/10 -- servers built, problems 
with zone definitions


Eliminate vulnerability and fix bugs


T23 I Convert Drupal01 and 02 to Solaris x86 R6, U16 T21 4 2/2/2010 Committed ITOC ET 2/18 -- initial attempt had failed; 
patched version worked; a week 
or so more for final clean-up?


Trusted vendor-supported environment


T24 I Add NFS storage to Drupal01 and 
Drupal02


T23 4 2/26/2010 Committed ITOC ET 2/18 -- a week or so more? Needed for expansion of the campus CMS


T31 I Wireless controller authentication / 
RADIUS upgrade


R2 1 8/15/2009 5/5/2010 Committed ITOC SLS/SVS 2/25 -- requesting CISO help to 
configure their RADIUS product


Wireless controllers won't support our LDAP configuration; evaluating 
several supportable RADIUS solutions


T32 I PAWS disk space expansion  Committed ITOC SVS 10/29 -- OS level will not support 
HBA; NFS on local disk is plan


PAWS will run out of disk space sometime in the Fall


T7 U Admissions XML DB set-up P35 tbd tbd  Removed ITOC SVS 2/28  -- absorbed into applyUC Create production DB environment behind firewall
T37 U Replace ALC server tbd Completed ITOC NH 11/19 - Facilities has hardware 


quote -- waiting for funding?
Currently running on borrowed server (needed capacity)


T38 I Campus load balancer R6 T22 tbd ITOC/EWA For portal, CROPS, CMS, IDM…
T40 U Redundant QDB proxy server P14 March? Committed ITOC NH 2/11/10 -- Fernando needs info 


from Nick
Second server already purchased by IPA as part of initial plan


T41 I Syslog server upgrade tbd ITOC Will use DB to allow searching
T42 I Nagios upgrade 2/28/2010 5/31/2010 Committed ITOC/EWA BG/ET 2/25/10 - ready to be handed over 


from EWA to Ops for script 
migration; both operational. May 
use Enrique to migrate rules.


Move to new version and retrofit scripts


T43 U/I Upgrade fsaAtlas test env. to prod level P12 Completed ITOC Current level + HTTPS


T44 U/I fsaAtlas enviroment for 7.5 P43? Spring ITOC
T45 I DBA work for ODS 8 P6 January Completed ITOC


Hard Date and date emphasis indicate the importance of hitting dates because of limited windows. Items with the hardest dates must take priority when conflicts occur:
1 Bold underscored:  Date is critical and must be met.
2 Bold:  Meeting date is very important, but a small amount of slippage can be negotiated.
3 Underscored: Date is important, but less critical than the others.
4 Tasks need to be performed, but completion dates are more discretionary.


Type: I=internal, U=user        For=Pre-req for task, project, or user issue (Tnn, Pnn, Unn) Needs=Required predecessor Printed on 10/27/2010







IT Operational Risks


Item ID Short Description Related Items Risk Impact Work Cost Status Description / Mitigation
R1 Email server failure L H M L Not scheduled Secondary server available for automatic failover but needs both software 


and memory upgraded to be configured as such. Additional memory was 
installed on primary server to reduce probablity of outages (7/18/2009).


R2 RADIUS server failure T31 L H M L Scheduled for Aug. 2009 Failure would prevent users from logging on to wireless. Two in-house 
servers need to be updated for Vista support, and the wireless controller 
needs to be set up to know about the additional servers. Issues with 
RADIUS prevented moving forward; attempt to authenticate via LDAP failed
due to Cisco restrictions; now evaluating new RADIUS platform 
(2/10/2010).


R3 SMTP blacklisted U15, T17, P42 H M M L Active project SPAM emanating from SMTP due to hacked systems and/or credential theft
cause ISPs to blacklist our site. First cut at using Sentriant successful 
(8/13).  Project P42 created for implementation of Tumbleweed and other 
security measures. Tumbleweed already processing incoming email 
effectively; outgoing email and whitelisting remain.


R4 DNS server security patches T18 L H L 0 Scheduled for Sept. 2009 Ongoing delays due totechnical  problems & priorities. Two new servers 
built; pretty close to going live (2/10/2010).


R6 Failure or inability to handle load for 
CROPS, portal, CMS, IDM


T22, T23, T26 M H M L Scheduled Q3 Load balancing will provide needed performance and provide resiliency 
across server failures. Bugs in software stack on new servers have caused 
delays.


R10 Potential failure of aging servers P40 H H H H Project active Requires funding and strategy for server consolidation
R10 Telecom Building inadequacies P40, P41 H H H H Projects active Funding identified in Site & Infrastructure 4/5 to improve cooling & power, 


but evaluating alternatives that might be implemented quicker and more 
economically. Server consolidation & potential use of SDSC can mitigate 
capacity constraints.


R7 LDAP performance T28 H M M L Memory upgrade 
completed


LDAP having trouble keeping up with requests. Memory upgrade & indexing
likely required.


R9 Critical service failure due to storage 
full


T34 H M L 0 Completed 6/19/09 Need to install/configure storage that was acquired for this purpose.


R5 Edge switch failure P34 H H L H Completed 8/15/09 New switches installed; rearchitecture supports dynamic rerouting, HPR 
network, and much more.


R8 CENIC fiber cut R5, P34 L H M M Completed 8/15/09 New edge switch configuration now allows dynamic route switching should 
fiber be cut where redundant path exists (west of Bellevue/G). Full 
redundancy is only achieveable by extending diverse path from campus to 
Yosemite/Lake intersection.


Type: I=internal, U=user        For=Pre-req for task, project, or user issue (Tnn, Pnn, Unn)Needs=Required predecessor Printed on 10/27/2010







ID Prio Complaint/Problem Comments Impact Discovered Lead Work order # Updated
U1 H Wireless connection sessions interrupted for SSID: 


UCMerced & Guest
 Various updates have been applied. We are looking at 
specific locations now, including changing mounting in 
Sierra Terraces. RFP and other tools being investigated.


9/4/2008 ITOC-TBD 11/19/2009


U3 L MAC Leopard OS compatibility issues with Onstor
It has been discovered that this issue is a result of an 
Apple OS defect (6095809).  Apple Care Tech Support 
Case #: 334222. Status: Fixed in Snow leopard; Apple 
says that Onstor has a fix in field test for Leopard. Nick 
asked to follow up with Onstor.


9/4/2008 DSS-
Vangyi/IT
OC-
Hansard


10/15/2009


U5 H Documentation Review Process (Internal/UCM User 
Community)


An internal/external process issue. Testing and/or 
working on documentation as it relates IT subgroup is 
to be reviewed by the Manager/Supervisor for that 
group. (e.g. WEB, SIS, ITOC, ITHD, DSS, etc). When 
new docs are created and posted to the IT website we 
should be emailing the IT@ucmcrops email list. Todd & 
Jose will look into a Jira document tracking and 
management system


9/4/2008 Varies by 
group


9/18/2008


U12 U Software packaging for downloads Phase II - revision and update. Drupal content 
management system in progress and required, before 
additional work to the IT Acquisition Channel. First 
meeting held (1/27) to discuss moving forward with 
support from Web Services. STATUS: Delayed. Edwards 
was provided with an online "skeleton" framework to 
address this. Will revitalize when new web site launched 
(10/30).


9/4/2008 DSS-
Edwards


10/15/2009


U15 H Compromised accounts spawn SPAM and result in UC 
Merced email being black-listed.


Sentriant rule in place; Tumbleweed upgraded and 
being tested for outgoing email. Whitelisting also to be 
done. Emal security project will complete actions.


2/26/2009 ITOC -
Kogut


11/19/2009


U17 U Some messages with attachments being blackholed 
without notification


NSPT had created a matrix of who to notify for which 
situations, needs to be compared to configuration 
recommended by and set up by Tumbleweed expert. 
Partially addressed; email security project will ensure 
compliance with NSPT recommendations.


ITOC-
Kogut


11/19/2009


U18 M AYSO in the Portal not working with IE Using IE the AYSO channel brings up form to set your 
campus location ; setting UC Merced doesn't work. No 
problem with recent releases of Firefox, Safari, and 
Chrome. No easy fix; will look at in next round of 
projects.


EWA-
Faust


10/15/2009


U19 U Template information for landline phone requests Users don't know what information to provide up front 
when requesting phone lines. New phone management 
application will resolve this and is almost ready to 
launch.


ITOC-
Janet


10/15/2009


U20 U Problem installing printer drivers from ucm1200-
ps003 for 64bit Windows 7 systems


new Xerox 64 bit drivers cannot be served by 32 bit 
printer server. Will be upgraded as part of server 
consolidation project.


11/19/2009


Prio(rity):  H=High, M=Medium, L=Low, U=Undefined







ID Priority Complaint/Problem Comments Impact Discovered Lead Work order # Updated Status Resolution
H Missing email 


attachments (Outlook 
Users)


Outlook users reported issues when 
receiving email with attacements, 
attachments were not found. The 
connector (v10.1.3.10) resolves all new 
cases, not previous cases.


9/4/2008 DSS- 
Houser


10/23/2008 completed Resolved in October 2008. Various units 
were tested in-house by DSS to confirm 
the new Oracle Outlook Connector 
10.x.x.10 resolved the issue. Also, Oracle 
readme.txt file for the connector stated 
that the problem exhibited was corrected.


H People do not know 
how to connect to 
printers on \\ucm1200-
ps003


The "How to" is now available for both PC 
Windows and MAC users and can be found 
on the IT website by clicking on Printing 
to Public Access and Departmental 
Printers, via the Support link. Direct URL: 
http://it.ucmerced.edu/printing/


9/4/2008 DSS-
Moore


10/23/2008 completed Resolved in October 2008. 
Documentation spawned from DSS to 
address this user request. 
It.ucmerced.edu/support.


H MAC users are unable 
to connect to printers 
on \\ucm1200-ps003 
that contain a space in 
shared resource


Updates to the OS (Tiger & Leopard) have 
resolved this issue. The "How to" can be 
found on the IT website by clicking on 
Printing to Public Access and 
Departmental Printers, via the Support 
link. Direct URL: 
http://it.ucmerced.edu/printing/


9/4/2008 DSS-
Vangyi/
ITOC-
Hansar
d


10/23/2008 completed Resolved in October 2008. Apple 
recommended updates to the OS 
corrected the spacing issue. This was 
tested successfully on various Apple 
units, experiencing the issue.


H MAC users are unable 
to connect to printers 
on \\ucm1200-ps003 
that contain a symbol 
in password


Success in printing to the print server 
with the following symbols: #$%&()_-@ 
This is no longer an issue attributed to the 
MAC OS Updates.


9/18/2008 DSS-
Vangyi/
ITOC-
Hansar
d


10/23/2008 completed Resolved in October 2008. Syntax 
solution provided to us by Apple (%20). 
This was also added to the scripted 
created by John Watson, which has been 
corrected with the update.


H Outlook 
2007/Windows Live 
Mail/ Outlook Express 
SMTP Auth Issues


MS tech called Houser 12/12/08 and said 
the fix will either come in an MS Update 
or a KB. If it's a KB they will call me and 
let me know which KB it is. There is no 
ETA for the fix. The case is being closed 
per the MS tech. MS has not called us 
back.


6/18/2008 DSS-
Houser


41583 1/28/2009 completed Microsoft has closed the case that UCM 
opened to deal with the complaint/issue. 
Microsoft has verified the issue and was 
able to duplicate the problem UCM was 
experiencing. However, there was no 
current patch to resolve the issue and 
stated that a fix would be pushed 
through MS Tuesday's, should a 
resolution be found.


H Missing and/or garbled 
email attachments 
(Webmail)


Troubleshooting required to determine 
why attachments are garbled from the 
server side, ITOC.


9/4/2008 ITOC-
Stan


1/28/2009 completed Issue believed to be closed due to the 
new Oracle Outlook Connector 10.x.x.10 
resolving this issue for a few of the users 
who were experiencing this behavior. 
Stan has been working with Tumbleweed 
support to ensure that the attachments 
are not be stripped, as this too was a 
contributing factor to the issue.


H Wireless connection 
session drops for 
SSID: UCMGuest


Max count of total connected users is 
reached, meaning other connections 
made fail. Wireless AP reboots are 
occurring, during the weekends.


9/4/2008 ITOC-
TBD


1/28/2009 completed Per ITOC-Dean, updated the WCS 
software to the newest version, which 
then allowed ITOC to update the WLAN 
controllers to the newest version. 
Basically software updates to both WCS 
management software and the actual 
WLAN controllers.


M Technician updates are 
not sufficient


People are complaining that technicians 
are not contacting them soon enough.  
They are also complaining that there are 
not enough status updates in Track-It.  
They are going to the web to look for 
updates and are finding none


12/8/2008 TBD 1/28/2009 completed Per DSS, staff meeting was held 
1/20/2009 and this complaint was 
described to the team. All agreed that 
they would spend the time it took to 
update the work orders assigned to them 
(desc., detail resolutions, etc).







M Basebuilds do not 
have everything in 
them


Users have complained that when they 
receive their computer, they have tons of 
updates to run.  Sometimes drivers aren't 
installed, such as the finger print scanner. 


12/8/2008 TBD 1/28/2009 completed Per DSS, staff meeting was held 
1/20/2009 and this complaint was 
described to the team. Gabe Houser, as 
lead tech, is working on pulling together 
the Imaging process. It was also 
confirmed that device drivers are 
included before every deploy (imaged or 
client requested).


M Printer Support We do not have a clear picture of who 
supports printing in different issues: i.e., 
networked printer, campus networked 
printer, private printer, etc.


12/8/2008 TBD 1/28/2009 completed Per DSS, staff meeting was held 
1/20/2009 and this complaint was 
described to the team. This was 
addressed by assembling a group to 
discuss print support & the "Star Model" 
support was implemented. See 
attachments.


L Optical drive is not 
working with iTunes 
installed


Apple iTunes 8.0 (or later) appears to 
have fixed the issue. Further testing may 
be required to verify this.


9/4/2008 DSS-
Cude


12/8/2008 completed During the ITUS Meeting on 12/8/08, 
Rich requested that this issue be closed 
on the account he is the only one that 
has complained of the issue.


U9 M Spam/Deleted mail not 
being removed after 
14 days


Part of Email 2.0 that wasn't working. 9/4/2008 ITOC-
Stan


2/25/2009 completed Stan was able to change configuration 
settings after testing them on the test 
email server.


U7 M Drafts disappearing in 
webmail after being 
saved


Fix is available and tested. Server to be 
upgraded 2/28.


9/4/2008 ITOC-
Stavits
ky


3/3/2009 completed Fixed by upgrade.


U11 U SLA on what is and is 
not IT supported


Unclear as to what IT officially supports. 
For example, Unix, MAC, iPhones, etc. 
Rich has written 1st draft of desktop 
support web documentation & matrix. Will 
complete with ITUS; will bounce off of 
ITAC for future direction.


9/4/2008 Kogut, 
R


1/28/2009 completed Published on web; to be discussed by 
ITAC for future direction.


U2 H Protecting UCM 
wireless users from 
rogue access points


Possibly a cause to wireless connection 
session interrupts.


9/4/2008 ITOC-
TBD


4/24/2009 deleted Absorbed into U1.


U8 L Unable to update 
details for re-occurring 
appointments, 
Corporate Time 
Calendar


Webcalendar - Without the installation of 
Outlook on the computer, the issues still 
occurs. Desktop Clients (all versions) - 
The native client of the Oracle Coporate 
Time App exhibits this behavior as well. 
Outlook w/Oracle Connector (v.10.1.3.10) 
- same issue. Resolution will come from 
an upgrade to the Calendar Server. 
Server upgrade postponed following 
a string of hardware and finally a 
certificate problem(s). See T9/U13.


9/4/2008 DSS-
Cude & 
ITOC


7/1/2009 completed


U10 U 64 Bit VPN client for 
Vista users New Cisco VPN box installed with 50 SSL 


licenses ordered. STATUS: 
Documentation now online 
(it.ucmerced.edu/support). UCM Library is 
now pointing their VPN online docs to IT 
per Donald Barclay. Completed.


9/4/2008 DSS-
Magana


7/1/2009







U16 U Windows IE8 causing 
problems


Especially with http and https mixed on 
same page as in portal. Microsoft has 
released some compatibility upgrades, but 
we may have to change portal. 7/21/09 -- 
Enabling Display Mixed Content security 
option resolves this particular problem; 
need to follow up on any others. 
*Complete*


5/15/2009 Faust 7/21/2009


U13 U Upgrade the Calendar People are complaining that the calendar 
isn't good enough. Calendar server to be 
updated in May. After that, will request 
input on outstanding issues. Server 
upgrade postponed; see T9/U13. 
Server upgrade completed on 
8/6/2009. Now need to ask for 
outstanding issues


12/8/2008 ITOC-
Twiss


8/6/2009


U6 H Unable to stay 
connected to 
Networked Printers 
(UCMPrint & UCM1200-
PS003)


ISSUE: Both students and staff are 
having issues where they connect to a 
printer on UCMPrint or UCM1200-PS003 
and are disconnected after restarting their 
computer. TEMP: They have to reconnect 
everytime they want to print after their 
computer has restarted.  There have been 
serveral instances of these with both 
Windows Vista and XP.  STATUS: 
(Houser) Appears to be affecting XP - 
Home users, because it is not a 
networking OS. Followed-up with 11 WO's 
listed and Houser learned that they are no 
longer experiencing any issues. Most folks 
who were listed were trying to connect to 
printers on UCMGLOBAL. IT Help Desk 
and DSS continue to monitor this, before 
moving to *completed*


Two weeks 
after start of 
school


DSS- 
Houser


44892, 44854, 
44512, 44419, 
43516, 44748, 
43907, 43802, 
45137, 44892, 
45247


7/1/2009


U4 H Cell Phone Billing Virtually all MSOs have access to Premier 
Site. Automated billing application rand in 
production with July bill.


Medium 9/4/2008 ITOC-
Hines


9/24/2009


U14 U Technician updates are 
not sufficient


People are complaining that technicians 
are not contacting them soon enough.  
They are also complaining that there are 
not enough status updates in Track-It.  
They are going to the web to look for 
updates and are finding none. Per DSS, 
this has been addressed and found under 
Completed.


12/8/2008 ITOC, 
IDM, 
ITHD, 
DSS


7/1/2009
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University of California, Merced 
Information Technology 


Annual Report on Service Delivery 
(FY 2008-2009) 


 
 


 IT 2.0 (focus on continuing improvements to service, communications, and 
governance) 


o Inaugurated IT Administrative Council (AITC) 
o Inaugurated IT Advisory Committee (ITAC) 
o Internal governance and process improvement 


 IT User Services improvement team 
 CIO and managers of Desktop Support, Help Desk, Operations, and ID 


Management Office 
 Meets bi-weekly 
 Identifies, prioritizes, escalates, and tracks resolution of broad-based 


user issues 
 Identifies process improvements for handling requests, 


communications, etc. 
 IT Leads team 


 Managers and technical leads from Student Information and Business 
Intelligence team, Enterprise and Web Applications team, and IT 
Operations Center, and CIO 


 Meets weekly or bi-weekly depending on planning cycle 
 Coordinates issues, scheduling, and schedule adjustments of major 


interdependent tasks based on quarterly plans 
 Ensures that, as unexpected delays, outages, requests, etc., appear, that 


all groups work remains aligned with the campus priorities, but without 
losing track of other tasks 


 Expanded project management methodology (including the creation of the 
groups noted above) to take into account major user issues/complaints, risks, 
and task scheduling to better align IT activities with campus priorities 


o New services & support requested by end-users 
 New webmail client in portal 
 Calendar upgraded and direct access supported from popular mobile devices 
 All technicians trained on Macintosh support 
 64-bit Vista VPN support 


o New services requested by MSO’s 
 AT&T Premier Site made available for viewing cell phone bills and managing 


plans 
 New application for managing telephone accounts beta tested by 12+ MSO’s 


o Help Desk & problem resolution  
 New  trouble ticket review process (“30/15/30”) inaugurated to promote daily 


review and communication by desktop technicians with requestors 
 “Star” support model introduced to keep single point of responsibility for work 


orders requiring staff from multiple groups to fulfill 
 “Remote Control” tool usage expanded to allow more timely resolution of 


problems by avoiding the need to be physically on-site in many cases  
 Routinization of proactive visits of desktop technicians  in a rotating basis 


around campus (IT Sweeps) 
 Upgraded Portal Work Order Web (ITWOW) channel to allow technicians to 


update high-level status 
o Documentation 
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 Significant expansion of web documentation for mobile devices, personal 
computer back-up, Vista, etc. 


 Documentation expanded on what is supported (and not) by IT 
 IT Services Menu (leaflets & printable from IT web site) created for new and 


existing users 
o Communications 


 Semi-annual IT Town Hall Meetings inaugurated (10/14/08 and 2/25/09) 
 IT system & network status posted on IT web site 


 Plan and Bring Up Campus Site and Buildings 
o Brought online: 


 Early Childhood Education Center 
 LSSF 
 Mariposa Hall 
 Physical Planning Trailer (Pump House) 
 AT&T Cellular Tower Site (S&E2) 


o Designed/Planned/Brought Online: 
 Promenade Suite M 
 Mondo Ground Floor 
 Coimbra Research Station  
 ProWest Contractor Trailer (SSM)  
 ProWest Contractor Trailer (Housing 3)  
 Commencement (Bowl Amphitheatre) Data Infrastructure  
  “Beginnings” Sculpture Data Infrastructure  
 AV Installation S&E Conference Room 200  
 AV Installation Visitor’s Center 


o Designed/Planned: 
 Housing 3 


o Preliminary Design: 
 Science & Engineering 2 
 Castle upgrades 
 Site & Infrastructure 4/5 (Telecom facility improvements) 
 Site & Infrastructure 6/7 (campus expansion) 
 Health Sciences Research Lab (NIH funded) 
 Wawona Research Station Research Lab (Grant Proposal)  
 CIRF Stem Cell Facility (S&E1)  
 ATM Facility (COB) 


o Continuing Design: 
 SSMA 


 Build IT Infrastructure & Core Services 
o Network and network services 


 Added CalREN High Performance Research (HPR) connectivity to other UC 
and research sites and networks 


 Upgraded edge switches and re-architected core network to provide greater path 
redundancy and resiliency in the face of equipment failure or fiber cuts 


o Email 
 Replaced portal webmail client by Roundcube 


o Calendar 
 Upgraded to current level, resolving numerous bugs, and supporting access from 


popular mobile devices 
o Directory 


 Added reverse telephone look-up and extended wildcarding to web search 
 Added ability to copy search results to PDF file 
 Optimized view for SmartPhone/PDA users 
 New ability to send information to mobile device as a text message  


o Access & Identity Management 
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 Improved  ID Claim process for new users 
 Added ability for users to reset passwords when forgotten 
 UC Trust/Shibboleth (Federated Authentication using UCMNetID) 


 Met assertion standards and enabled UC Trust for UC Merced 
population, including: 


o At Your Service Online (AYSO) 
o Learning Management System (Sum Total) 
o UC Ready 
o UCLA PCard  
o WebAssign  


 Single Sign-On (SSO) 
 Developed  CASShib, allowing the extension of SSO to applications 


that support Shibboleth without modification 
 Released CASShib to entire JA-SIG community  
 Enhanced Single Sign On (CAS) 


o Upgraded to version 3.3.x 
o Added attribute release to specific applications 
o Created support for customizing themes per application, 


enabling BFS to extend SSO to their applications 
o Security 


 Enhanced security policy and procedures for compromised machines 
 Reviewed and improved system-recovery methods for malware infections 
 Improved procedures for containing and handling SPAM-serving machines 


o Server deployments: 
 4 new Windows server; retired or repurposed 9 others (for both IT & other 


departments; 82 total)  
 6 new UNIX servers (97 total) 
 2 new appliances (10 total) 


o Storage 
 Deployed 22 TB AMS500 storage array 
 Doubled storage area network fabric (SAN) to accommodate increasing demand 
 Expanded near-line disk capacity and added higher capacity tape library to 


handle increasing backup load 
 Moved towards backing up directly to offsite location (Castle) 


o Telecommunications 
 Permanent AT&T cell tower deployed 
 AT&T Premier Site deployed, allowing MSOs to manage wireless accounts 


o Digital signage 
 Additional locations: 


 COB 2nd floor lobby for CRTE 
 Provided training and documentation to Linda Hart-Brown 
 Setup a display for the presentation of the Emergency Notification System per 


the request of Campus Police Department (CA Room) 
 Consulting on adding 4 display engines in Dining (in-progress) 


 General User Support 
o Completed 10788 work orders (9932 in FY07-08, 8.6% increase) 
o 30.35% of issues resolved immediately when first reported to Help Desk or Desktop 


Technicians 
o 64.7% of all issues resolved within 3 days (excluding weekends, and including requests 


that included orders, etc., that would normally take more than 3 days) 
o Groups handling work orders by percentage: 


 41% Help Desk 
 28% Desktop Support Service 
 19% IT Operations Center 
  3% Identify Management Office 







FY2008-09 UC Merced IT Service Delivery Page 4 of 13 


  4% Classroom and Media Support 
  2% Instructional Computer Lab Support 
  2% Web & Portal Applications 
 1% Other 


o Work orders completed by category: 
 6320 Computing Software 
 1347 Telecommunications Hardware 
 869 Computing Hardware 
 692 Network Infrastructure 
 644  Instructional Technology 
 551 Identity Management 
 190 Telecommunications Software 
 159 Other 
 10 Room reservation 


o 3046 work orders handled  by Desktop Support Services: 
 1710 Software 
 615 Mobile Device Hardware 
 462  Hardware 
 204 Network Infrastructure (including port activation) 
 46 Mobile Device Software 
 9 Other 


o Performed 419 telephone moves, adds, and changes 
o Processed 535 mobile device orders 
o Software Licensing 


 Handled 1088  Help Desk tickets  (1832 in FY07-08, 40% decrease believed due 
to improved self-service and Help Desk empowerment) 


 Responded to 2019 emails related to software information,  procurement and 
licensing (1628  in FY07-08, 24% increase) 


 Managed licensing for 218 software titles (213 in FY07-08, 24% increase) 
 Of  these, 9 required price negotiation (no UC or standard academic discount 


available) 
 Managed site/volume/academic purchase agreements with 57 software providers 


(no change from prior year) 
 Handled $108K of software licensing, leveraging UCOP agreements, volume 


purchase levels, site licensing, etc., for an effective average discount of 38% 
 Converted 1 software title to site-licensing, resulting in an additional estimated 


cost savings of $6K 
o DMCA (copyright violation handling) 


 Researched 102  cease and desist notices of which 49 were traceable 
 Web/Portal 


o Portal 
 New layout, look, and feel developed with the Portal Advisory Group 
 Added new channels: 


 Student and Applicant Checklist 
 AYSO 
 LMS 
 Roundcube (replacement for prior webmail client) 


 General 
 Upgraded to uPortal 3.0 
 Added load balanced for increased availability  
 Increasing use: averaging 5,276 users per day 


o Web Application Development 
 Applicant and Student Checklist – gives students up-to-date 


requirement information. 
 Graduate Student Application Review system 
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o Allows for application to research and fellowships 
o Allows for review of applicants and scoring 


 Update to Orientation Registration 
o Additional admin functionality 
o Waivers 


 Phone Management  
 Cell Phone Management 


o Web Content Management 
 50 sites created in or migrated to the new Campus CMS beyond the 3 pilot sites 
 Features added to Campus CMS 


 Web forms 
 Single sign-on support (CAS) 


 Training 
 5 Campus CMS training sessions 
 100+ staff trained 


 Major  New Sites 
 Commencement 
 ASUCM 
 Admissions 


 New and Migrated Sites 
 accreditation 
 administration 
 admissions 
 admissionsblogs 
 alumni 
 anth 
 ar 
 asucm 
 athletics 
 careerservices 
 chancellorsassociates 
 commencement 
 crha 
 crte 
 custodialservices 
 dining 
 eap 
 ehs 
 family 
 financialaid 
 fraternity 
 gradlife 
 gradstudies 
 grounds 
 international 
 iss 
 larc 
 learning 
 lockaccess 
 mailservices 
 naturalsciences 
 ott 
 peermentoring 
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 receiving 
 recycle 
 registrar 
 researchdev 
 sfac 
 sociology 
 spo 
 ssha-advising 
 staffassembly 
 studentaffairs 
 summerbridge 
 surveys 
 sustainability 
 taps 
 urjournal 
 writingproject 


o Faculty Web Content Management System 
 Automated site creation so that all faculty now have sites 
 Developed new design with easier interface 


 Academic/Instructional and Related IT Support 
o Collaboration and Learning Environment (UCMCROPS) 


 Faculty Log support added to allow faculty to monitor student usage 
 Upgraded to Sakai 2.6 


 Added Messages tool 
 Added Site Statistics tool 


 Deployed ePortfolio facility; 9 sites in production 
 Course sites increased to 1899  (1451  in FY07-08, 30.9% increase) 
 Project sites increased to 314 (206 in FY07-08, 52.4% increase) 


o Computer labs 
 Facilities added: 


 Open Access lab and Self-Production Multi-Media facility in SE100 & 
SE100A 


 Study Room computers (4)  in Sierra Terraces 
 Facilities refreshed: 


 Fresno Center computer lab (1/2) 
 Software base (all labs): 


o Microsoft Office 2007 
o ARCGIS 
o Pro-E 
o Matlab 
o SPSS 
o STATA 
o EcoBeaker 
o GMS 


 Facilities taken offline:   
 SE100 & SE100A 


 Managed 8 labs at 3 locations: 
 2520 class hours  (2864 in FY07-08, 12% decrease) 
 54 courses (49 in FY07-08, 10% increase) 
 51 software packages (47 in FY07-08, 8.5% increase) 


 Worked with ASUCM to fund  extended Open Access Lab hours in 2009-2010 
 Worked with the School of Natural Sciences to establish a process to assist them 


with computer imaging and management for their laptops deployed for 
instruction  in wet & dry labs for Biology 
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 Worked with Instructional Space Planning committee to best utilize all campus 
computer classrooms  (Windows & Linux) to maximize the amount of open 
access hours available for student use 


o Classrooms 
 Renovated:  COB262, COB274 
 Brought back online:  COB262, COB274, KL209, KL217 
 New/Upgraded facilities 


 Piloted a new “clicker” Audience Response System for use in 
classrooms with two faculty and 150 students 


 Supported  39 classrooms with classroom technology (33 in FY07-08, 18% 
increase) 


 Provided technology support to1097 class sections held in those classrooms  
(874 in FY07-08, 25.5% increase) 


 User Documentation and Training 
 Provided personal instructional technology orientation for every 


instructor during first week of each semester 
 Presented classroom technology overview at SSHA’s new instructor 


orientation 
 Created documentation for operation of AV systems in reassigned 


classrooms COB262, COB274, KL209, KL217, and conference room 
KL232 


 Offered personalized one-on-one training to regular users of the KL232 
videoconference room 


 Maintenance 
 Created documentation documenting the proper connections in the 


COB102 floorbox for technicians reference 
 Continued a nightly classroom technology maintenance schedule which 


included weekly specialized AV testing to ensure proper equipment 
functionality 


 Supported numerous special instructional events (review sessions, CORE class 
events, rehearsals, Service Learning presentations…) 


o Printing 
 Added color printers to UCMPrint (CatCard-enabled printing) 
 287,064 sheets printed through IT managed printers 
 Continued partnership with ASUCM to provide a $1.75 credit for 


printing/copying per student per semester. ($5042.84 used in FY08-09) 
o Videoconferencing (hours reported exclude planning and set-up time) 


 Facilities refreshed:  Sequoia Room 
 Supported 10 videoconference rooms at 5 locations and an additional 2 mobile 


videoconference systems on campus 
 Academic (Undergrad, Grad, Research, Thesis) – 212 hours (160 in FY07-08, 


32.5% increase) 
 Psychology 238 (UCSD) 
 ME 142 – Mechatronics (UCB) 
 Stem Cell Journal Club (UCD) 
 Nai Wei Kuo and Andy LiWang collaborative meeting (Texas A&M) 
 QSB 291 
 CHEM 291 
 CLH 220 (UCD) 
 BIS 10 with Maria Pallavacini (UCD) 
 Thesis Defense for Harshani Peiris 
 PSY 206 (UCLA) 
 Physics 232A (UCB) 
 QSB 294 
 QSB 291 
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 CHEM 291 
 Administrative – 96 hours (70+ in FY07-08, 37% increase) 


 UCM and UCOP Sustainability Meeting 
 EAOP with UCOP 
 Telemedicine PR with Maria Pallavacini  
 Council of Vice Chancellor Meeting (COVCA)  
 IT Leadership Council meeting (ITLC) 
 UC Media Directors Mtg.  
 EAOP AB540 with UCOP  
 EAOP Training with UCOP 
 NPS Gov (Denver) 
 Off-site staff interviews 


 Capture and Streaming – 28 hours (112 in FY07-08, 75% decrease due to 
hardware failure) 


 Instruction  
o NSED 23  
o NSED 63  
o Writing 116 
o Service Learning Presentations 


 Special Events 
o Spendlove Prize Lecture Series 


o Non-Instructional events supported (AV) 
 100 total events (73 in FY07-08, 37% increase) 
 Student events listed under Student Support 
 Campus Conferences & Events 


 2008 UC Counselor Conference 
 Politicas and the mind: George Lakoff 
 2008 Preview Day/Family Weekend 
 4-H 
 UCM Athletics Logo Unveiling 
 Invisible Children – Movie Night 
 International Education Week 
 Merced Symphony Fall  
 String Ensemble Concert 
 An Evening of Music with Lorraine Walsh 
 Jazz Performance 
 Transfer Conference 
 Merced Symphony Spring 
 Opera in the Schools x 5 
 Regional Leadership Development 
 Dinner with a Scientist 
 “Debut” Student Art/Performance 
 Bobcat Day 
 East Reads West 
 ABC Conference x 3 
 QSB Films with Michael Dawson 
 Chicano Latino Graduation 
 Commencement with Michelle Obama 
 Heritage and Home Film Series 
 UC Sponsored Conference 
 Natural Sciences – Telehealth 
 Admissions Presentations with the Chancellor 
 Orientation – Parent/Student Presentation 
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 Convocation 
 University Relations & Community Events 


 Board of Trustees Meeting 
 Scholarship Social with University Relations 
 Pellisier Speaker Series 
 Delta Gamma & Kappa Kappa Gamma 


 Student recruitment, orientation, and support 
o Orientation (10 undergraduate sessions, 1 graduate session) 


 Updated documents on What Computer to Buy/Bring & Student Computing 
Resources. 


 Gave presentations to undergraduate students and Q&A for parents 
 Staffed an information table to answer student and parent questions 
 Updated presentation for Parents 
 Updated presentation for Students to accommodate new format 
 Updated the translated presentation for the Spanish-speaking parent presentation 


event 
 Gave new presentation for Spanish speaking parents 
 Gave presentations for Graduate students 
 Provided IT/AV and Computer Lab support for orientation events in more than 


seven different campus locations 
o New Student Orientation Registration System 


 Added support for waiving fees 
 Added ability for office to manage configuration and site content 
 Spring 2009 – 1 session/40 students 
 Summer 2009 – 9 sessions/1291 students 


o Fall Preview Day 
 Created and staffed IT booth  
 Created new “Think about I.T. - Questions to Ask Prospective Colleges” 


handouts in order to educate prospective students on campus technology and to 
consider how it might impact them in their academic career. 


 Provided IT/AV support for presentation events 
o Bobcat Day  


 Created and staffed IT booth  
 Provided IT/AV support for presentation events 


o Move-in Day / Weekend 
 IT booth for laptop wireless configuration & other residence networking issues 
 Coordination with AT&T for student phones 
 Provided a mobile computer lab (laptops) to support Financial Aid 


o ASUCM Student Elections 
 CROPS adopted by Student Affairs for multiple elections 


o ASUCM Website 
 Partnered with ASUCM to fund the development of an improved ASUCM 


website 
 Attended committee meetings to provide details about what could be possible as 


it related to each subgroup, and gathered information about their specific needs 
 Worked with ASUCM Communications Director to gather information on 


existing process workflows and input on how things could be improved 
 Attended Senate meetings to answer questions and provide detailed proposal of 


a first phase redesign of their site. 
 Initiated work on the redesign of the ASUCM website 


o Student Events 
 Worked with ASUCM to partially finance IT student staffing for Student Event 


support for 2009-2010 
 Student Life & Student Club Events supported (primarily AV) 


 PCN 
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 Poetry Jam 
 Vagina Monologues x 3 
 Shakespeare Performance 
 Oratorical Contest 
 Magnum Opus Performance 
 Dance off 
 Meet the Candidates 
 Chinese Student Association Performance 
 Martial Arts Club Performance 
 HHM Performance 
 Color Bonita 
 Drag Show 
 Korean Culture Night 
 VSA Talent Show 
 INTRO Performance 
 Kababayan Experience 
 Bario Fiesta 
 Dance Coalition 


 Schools, Research, and Centers 
o Engineering 


 Provided license management via license server for ARcGIS, Matlab, Ansys, 
Pro-E, ENVI 


 Assisted in implementation of additional LDAP authentication 
 Created and began implementing plan to integrate 30 TB of storage into central 


storage facility 
o Natural Sciences 


 Added UCMCROPS support for WebAssign, allowing Chemistry courses to 
offer question banks to students 


 Worked with the School of Natural Sciences Biology Lab Coodinator to 
establish a process to assist them with computer imaging and management for 
their laptops deployed for instruction in wet & dry labs 


 Provided license management via license server for Matlab & Mathematica 
 Provided temporary AV solution for SE153 Anatomy Lab 
 Provided consultation in implementation of email service 
 Assisted in implementation of additional LDAP authentication 


o Social Sciences, Humanities, and the Arts 
 Provided license management via license server for Matlab, STATA  & SAS 
 Provided temporary AV solution for COB114 Arts room 


o Sponsored Project Office 
 Installed Kuali COEUS 1.0 
 Installed Kuali Rice 1.0 (platform used by KL COEUS) 


o Writing Project 
 Moved ePortfolio pilot (OSP) into production 


 Administrative/Departmental IT 
o Information Architecture 


 “Grassroots” committees became active with IT participation and facilitation: 
 Data Standards Committee  


o developed draft standards for data element specifications in 
campus systems 


o documented stewardship among units and systems 
 Data Hygiene Software Committee  


o researched and selected a product for validating address and 
contact information in vendor systems and web applications 


 Constituent Update Group 
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o developed plan for synchronizing personal and emergency 
contact information across systems 


o developed strategy for ensuring user updates of information 
o Student Information System and related applications for departments  


 General SIS work: 
 Fulfilled approximately 680  user service requests (581 in FY07-08, 


17% increase) 
 Performed Banner INB and Self-Service upgrades 7.3, 7.4, and 7.5 
 Developed project plan for Banner 8 upgrade and installed Banner 8.0 


Seed environment  
 Undergraduate Admissions 


 Implemented Fall 2008 and Spring 2009 Admissions cycle UCOP 
changes to CPLOAD 


 Implemented Student Multiple Ethnicity reporting to meet Federal 
requirements 


 Enhanced SIR process to provide flexibility in managing deadlines 
 Created Applicant Checklist in portal 
 Configured new server for several applications including Admission 


Application Review Online 
 Financial Aid 


 Completed standard annual Financial Aid regulatory upgrades 
 Completed Federal Work Study earnings interface between Financial 


Aid and PPS for Student-Employees 
 Enhanced Parent Plus Loan EFT refund interface 
 Integrated Financial Aid items into Applicant Checklist 


 Registrar 
 Implemented Degree Audit Reporting System (DARS -- myAudit) 


Phase I  (in partnership) 
 Implemented Banner Advisor Self Service Phase I (in partnership) 
 Enhanced 3rd week Census and End of Term enrollment UCOP report 
 Improved security by adding server side authentication for clearing 


house 
 Enhanced Banner custom views for UCMCROPS interface 
 Enhanced BANNER Student orientation interface 
 Enhanced UCOP Registrants file process to be more efficient 
 Enhanced Statement of Legal Residence website 
 Enhanced Official transcript for under graduates 
 Developed customized Online Course Schedule on Banner Self-Service 
 Recovery and restoration of Astra scheduler following corruption 


 Student Accounting & Billing 
 Enhanced Account receivable reconciliation report 
 Enhanced EPAY - BANNER real time post of payments interface 
 Implemented changes to health insurance waivers to allow for not yet 


registered graduate students 
 Graduate Studies 


 Implemented enhancements to the application and letter generation 
process 


 Implemented  the first phase of the SIR process 
 Configured GRE score load process in preparation for testing self-


reported vs. official scores 
 Enhanced the official transcripts 
 Developed “working transcript” for advisors and faculty 
 Developed application allowing students to apply for research 


scholarships and fellowships 
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o 16 LEADS applications 
o 14 AGAP applications 


 Office of International Affairs 
 Began implementing fsaATLAS (in partnership) 


o Business Intelligence 
 Operational Data Store (ODS) 


 Improved and enhanced custom data interfaces for the School of 
Engineering’s Graduate Admissions application review system 


 Implemented custom data interface for the School of Engineering’s lab 
roster. 


 Implemented 10 new Undergraduate Admissions data feeds from 
Banner to ODS 


 Implemented 22 new business logic data feeds from Banner to ODS 
  Implemented 2 new IPA data feeds from Banner to ODS in preparation 


for the first Data Mart 
 Began  implementation of a new feed from UCLA’s QDB system in to 


the ODS 
 Began upgrade to ODS Version 8 by upgrading from Version 3 in test 


environment 
 Data Warehouse 


 Installed and deployed production Cognos environment. 
 Initiated implementation of the first Data Mart, which will contain 


census-based admissions and enrollment data. 
 Implemented first phase of Undergraduate Admissions Business 


Intelligence Framework (Cognos). 
 Analysis has begun for SunGard ODS Business Intelligence 


Framework for various functional academic areas. 
 Tools 


 Completed initial training on Cognos Reports Studio for pilot group of 
key report developers 


o Other Departments & Applications 
 BFS 


 Enhanced Single Sign-On (CAS) to allow customization by application 
 Formal test of disaster recovery plan 
 Reconfigured several servers 


 Bookstore 
 Extended POS network for Commencement 


 CatCard  
 Upgraded  CSGold to version 5.0.23 
 Integrated LSSF and ECEC 
 Installed 2 photo acquisition stations for Orientation 


 Career Services 
 Updated their user listing on CatLink with current students 


 Communications 
 Installed new version of Digital Asset Management System (Canto 7) 
 Configured web traffic tracking for www.ucmerced.edu and other key 


sites using Lyris Clicktracks 
 Enhanced Happenings to allow better targeting of announcements 
 Launched Commencement.ucmerced.edu 
 Launched Emergency.ucmerced.edu 
 Worked with several UC campuses to adapt/develop a campus events 


calendar (deployment planned for Fall 2009) 
 Dining 


 Installed TimePro application on production server 
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 Redesigned timeclock network to support multiple locations 
 Upgraded Micros POS server to allow for database growth 


 Facilities 
 Upgraded TMA system (server, workstations, handhelds) 


 Health Services 
 Enabled electronic prescription submission to pharmacies 
 Set up server for Health Services web portal 


 Human Resources  
 Three new releases of PAWS deployed, adding 


o Ability to email all candidates in a pool 
o Ability to send email based on disposition 


 551 positions were created, and 15856 applications processed 
 Institutional Planning and Analysis 


 Developed plan and deployed storage for census snapshots 
 Began deployment of additional storage for general use 


 Physical Planning 
 Installed server and Citrix to host Prolog 


 Police/Dispatch 
 Installed Live Scan fingerprinting system  
 Installed WARN wide-area announcement panel in Dispatch 
 Assisted with Department of  Justice audit 
 Assisted with camera selection/placement for the COB ATM project 
 Assisted with technical documentation for the WARN sole-source 


justification 
 Installed Stancil 911 Playback Station in PDTrailer 
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2002‐03 2003‐04 2004‐05 2005‐06 2006‐07 2007‐08
Work Orders 2385 4429 4437 6675 9213 9932
Telphone Moves, Add, & Changes 374 612 653 594
Software Licensing Requests 1093 1832


Instructional Labs (Windows) 2005‐06 2006‐07 2007‐08 2008‐09
Instructional Computing Lab Courses 25 34 49 54
Instructional Computing Lab Applications 21 45 47 51
Instructional Computing Lab Class Hours 1660 1897 2864 2520


Note: class hours dropped in FY09 due to transfer of CSE20/21 into Linux labs


Classrooms 2005‐06 2006‐07 2007‐08 2008‐09
Class Sections Supported 427 604 874 1097


2006‐07 2007‐08 2008‐09
Instructional Technology Work Orders 151 416 644


CROPS 2005‐06 2006‐07 2007‐08 2008‐09 2009‐10
Course Sections 570 976 1451 1899 873
+ Project sites 66 139 206 314
+Portfolio sites 9


04‐05 05‐06 06‐07 07‐08 08‐09
SIS Work Requests 100 240 554 581 680


Development 86 118 28 53 40
Maintenance 14 122 526 528 640







Question 1: Please rate I.T.'s customer service overall?


Unacceptable 3
Below Average 14
Average 34
Above Average 46
Excellent 14
Total 111Total 111
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Question 2


Please rate I.T. overall in providing services (Banner, Email, Portal, CROPS, Network)?


Unacceptable 1
Below Average 12
Average 35
Above Average 36Above Average 36
Excellent 8
Total 92
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Questions 3:


What topics would you like us to cover in depth at the next town hall session scheduled for Nov. 17th, 2009?


I.T. Annual Report Discussion 11
New Projects (Document Management) 43
Projects in Progress (MyAudit, Events Calendar) 45Projects in Progress (MyAudit, Events Calendar) 45
Support Services (Helpdesk, Desktop Support, Operations Center) 43
Systems Performance (Email, CROPS/Portal, Cell Phones) 57
Who does what in I.T.? 32
Windows 7 29
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Question 4


Are there any additional topics you would like us to discuss at the next town hall?


If possible, I would love an update on the status of projects in the web editing area.  From talking with Adam and Faust, it sounds like a lot is in the works.  An update on those timelines would be appreciated.
Status of the Beta Test for Land Line Management Application.
The failure of IT to maintain a stable e-mail environment and the lack of wider user input in the selection development projects.
The future vision of Central IT and new services it may undertake.


    Possibility of introductory/orientation sessions on what IT offersPossiblity of classes on Outlook and OracleMore technicians with expertise on Macs
ucmcrops management stuff. This has probably been covered a billion times, but I can't really figure out how to manage scores on crops (I don't know how to format the excel file to do what I want...)
      Based on my regular use no, but I want to thank you for the great customer service you have provided any time a need your assistance, especially the Helpdesk crew.thank you all.


The fact that CROPS is down all the time!
Back-up copies for landlines and cell phones.  
I would like to hear about progress on existing projects and review the timelines for each.
Signing out of Portal takes too many steps. I liked the one click sign out. Having to click twice does not improve security.
Possibilities of upgrading the campus wireless network to handle the number of students today an for future years. (frequent disconnects from the wireless network is unacceptable)
CROPS has too many ongoing problems.  In particular, using the ePortfolio system has been an exercise in frustration. Why are we using a system that does not seem to meet the University's needs? 
I would like to know more about the current developments that are taking place


      - amount of time it takes to get work orders addressed.- lack of cell phone and land line support- responsiveness from IT
reliability of Wifi is important. My cell phone works through the WiFi network, so when there is bad wifi or none at all, I cannot communicate with my friends or family.


Campus CMS
Land Line Management
Email Performance
Vision of IT
New Services
Work order resolution and time, tagging important workorders x2
Project priority setting
Ranking projects based on priorities
Classes
IT Orientation sessions
Can IT address hardware issues?
Printing solutions
CROPS Performance
Project progress x2
Single sign out
ePortfolios within CROPS
IT responsiveness
Cell phone and land line support
Cell phone connectivity


I hear people complaining about the amount of time it takes IT to respond to a helpdesk request. I wonder if the following Q& A might help: (and maybe you already have them on your website - no time to read your 
 website!)


 Who sets project priorities for IT-Executive Stakeholders?  
 What are the IT Project priorities from highest to lowest based on the executive direction of the campus?  


How will you accomplish/compete the top three?  


Printing kind of sucks. It seems to be impossible to print 2-sided docs from a Mac, and only certain printers can do two-sided work, and it's not listed anywhere I could find where they are. There should 
 really be a discount for two-sided printing as well. Also the staplers are always running away from the labs in KL.


Nope. Mainly just how customer service may be provided in the future for other computer related repairs besides software problems.  I would just like to know if hardware issues could possibly ever 
addressed by IT.







Question 5


What is I.T. doing well?


Helpdesk friendly
Computer labs staff helpful 2
SIS/Banner support 4
Timely assistance 2
Good service 3
Good staff 2  
CROPS 2
Good helpdesk 13
Webmail
Helpdesk responsive 2
webteam responsive 3
Communication to campus
Todd 2
Desktop computers 
OPS good customer service
Classroom support


35
  mostly everything


They are very easy to communicate and good listeners
The techs in the computer labs are generally pretty helpful, and the helpdesk folks are attentive and friendly, if not always capable.
Timely assistance is appreciated.
Service with a smile
Hiring experienced and talented individuals in information technology
Seem to be keeping the campus running well...you have helped out some of my friends when their laptops stopped working so that is good too.
They are doing a good job on customer service and helping customers correct any problems they have
When I go to IT to ask for help with something, they are very helpful!
quick responses to problems


The staff is friendly and customer minded.  Additionally the manager and staff that service my department are responsive.
        Communicating with customers.Great customer service.I understand the network issues are most of the times out of your hands and you guys do your best to correct them ASAP.
providing basic services to the university community
Trying to accommodate customers with limited personnel and resources (just like other departments on campus).


    great customer service.equipment gets returned in a timely manner (like laptops).problems in lecture halls get resolved immediately.
Quick IT helpdesk turn-around
Appreciate the help desk personnel
The help desk personnel do a pretty good job.
The HELP desk.  Rosemary, Martin and others are Great!!  


  Very friendly/helpful help desk staff members (i.e. Rosemary)Responsive Web team (Faust's group)


Helpdesk responses are timely.  Seeking input on how things can be improved.
  Good response time for helpExcellent help desk team of experts


The helpdesk process is working well.
  Fast phone pick up on IT Helpdesk phone.24 hour response when onsite help is needed


Helpdesk is usually very responsive and professional. They are doing a great job.
I.T. is doing extremely well with customer service and relations.  Whenever I have needed to go to I.T. with a problem they have had incredibly friendly service and have had all the answers I needed.


Responds very quickly to requests for help and support


 Personally, I think IT is doing a great job with limited resources and responding to user needs as much as possible.
 I would like to thank Adam Moore for his help with our web development.


Todd, Chris and Edson definitely deserve praise for all the work they do helping out clubs with events, troubleshooting, etc.


  When we can reach Martin, Rosemary or other professional IT staff at the helpdesk they are really helpful. 


I ALWAYS find IT to be responsive and helpful - and I have pretty high expectations.  Anyone i call will help me get quick results - whether helping me themselves or referring to another.  I use the 
 helpdesk often - Rosemary is AWESOME and Martin is improving...I really appreciate this service, especially for the simple things.


You can usually always reach a live person at the helpdesk during business hours.  Often when you take a device in, Rosemary or Martin will attempt to help you right then if they can.  The technicians 
respond much faster than in other organizations I've worked at.  Bottom line, your customer service is good and your staff seem to enjoy their jobs.


 The IT helpdesk service is staffed by a terrific groups of staff and students.  My in-person help desk experiences are uniformly good.
 
The UCM IT service is doing a good job overall.  The workforce is dedicated, typically customer service-oriented, and the campus IT functionality meets most of my needs.


IT has been very helpful whenever I have to call or need assistance with computer issues. I know two people in my department that have had serious computer issues and someone from IT was her helping 
them for a good part of the day and they were always so knowledgeable and patient.







Responding in a timely manner to help requests, providing answers/solutions to the lion's share of questions/problems.
    great customer service.equipment gets returned in a timely manner (like laptops).problems in lecture halls get resolved immediately.


There service with classrooms.
For how massive a project crops is, it runs fairly well.
They do a good job of keeping the CROPS and webmail client glitch free.
Keeping its campus customers informed. 


Pretty good in desktop computer issues.
       SIS team is awesome and responds quickly to urgent needs. If you weren't doing a lot of your work well, we would be hurting even more than we are!Town hall meetings are great. More people should attend! 


SIS/Banner support.
The portal and BANNER operations.  IT is typically responsive to my requests.  The only problems I have ever run into have been with some of the student staff, which is understandable. 
... and support dor SIS


    Janet Hines and her group provide a great example of customer service that the rest of IT should follow.
Network 
 Responsive Web team (Faust's group)
  I would like to thank Adam Moore for his help with our web development.
Todd, Chris and Edson definitely deserve praise for all the work they do helping out clubs with events, troubleshooting, etc.


Rosemary
Martin
Adam
Todd
Chris
Edson
Janet & group
Faust's group


 Some of the staff are extremely responsive whereas others seem not to care.  It's like communicating into the black hole.  It is these individuals who give your department a BAD name and reputation.
 







Question 6


What can I.T. improve on?


Knowledge of helpdesk
Issue with FM Help website
Responsiveness to workorders 2
Delay in getting a tech
Phone bills 3
Network
CROPS 5
Email 3
Desktop support friendlyness
Desktop support 4
Telecommunications
Consistency of customer service
Windows support
Losing workorders
Educating on services
Campus Calendar
Meet deadlines
Consult not dictate
Prioritization
Follow through
Better strategic planning
Communications
Portal
Providing backups
Better wireless
Better classroom support
Janet response to workorders


Pretty much everything
Consistent quality customer service.
Meeting deadlines, consulting rather than telling the customer what they need, better communication overall.


Sometimes the entry level people who respond to helpdesk requests are not terribly knowledgable. 
Consistency from the helpdesk.  Otherwise i am happy with the list of things that IT is already working on improving.


  speed of response to work order requests and e-mail queries
  Having a better trained helpdeskWorking better with other IT people


Time to get a tech out on location to help. 


Communication and getting back to the users regarding the issues they open.


If we could get hardware/software installed within a couple of days (instead of a week) it would be GREAT. 


Desktop support for the campus users.


Prioritization and follow-through.  Additionally, I.T. will serve the campus best if the staff was enhanced to include forward thinking, planning individuals.  After only 5 years our systems are over 
burdened, out of date and unreliable.  This I consider a reflection of lack of strategic planning for long and short term needs.


 Respond to inquiries.  38 days to get a staff person access to our share drive is really unacceptable.
 
Phone Bills - now that we can access our own cell phone bills, land line billing has gotten lost.  If it really is in the hands of the MSO then maybe a Happenings email to say, phones bills have been distributed 


Follow up on requests for assistance.  I don't have frequent requests for assistance but there have been a few that I have submitted, gotten an IT work order e-mail confirmation back, but then they fell into a 
 black hole with no response.  Unfortunately, I did not file the e-mail for easy retrieval.  


 
So .... perhaps some internal report that IT runs that would flag work orders/requests that are getting old, e.g., beyond 60 days for example.  


 Some desktop support staff not friendly/helpful, slow in completing work orders, won't come to your computer to help you, will only remote user in
 Would like more assistance/training with web design (probably more so communications though)


Would like information readily accessible on what computers to order


Service response times are too long and it often takes 2 or 3 people to fix the issue.  We very often find that the first person comes out and reports to have fixed the problem. Unfortunately, the problem persists.  The 
next person comes out and complains that the first person didn't do things correctly and so changes things.  The issues persists and a third person comes out and complains that the first two technicians should have 
done things differently.  This has happened several times.
On helpdesk issues when a technician comes to fix the computer, having the technician take the extra time to make sure the issue is fixed.  Often they come, do a quick fix and then I m calling the helpdesk 


 again because the issue is not completely resolved.
 







Listen to your customers...Encourage user to be self-sufficient, empower them make explore new technologies beyond Microsoft products and not discourage use of open source.l
Phone bills
The telephone billing process.


    Getting Janet to respond to work orders.Having a better trained helpdeskWorking better with other IT people


The network connection.
  Better wireless coverage throughout the campus maybe?


Telecommunications
Seems like CROPS and the email system have a lot of hiccups, or times when they aren't working, so I would like to see reliability improved.
ucm crops and my.ucmerced.edu goes down too often :(


some things, mostly crops
Fixing CROPS!
emails, crops, portal connection
Increase email reliability.  Ease network expansion and use.  Improve support for non-standard environments.
Windows support, email
    Would like more assistance/training with web design (probably more so communications though)Would like information readily accessible on what computers to order
turnaround time for new equipment;  communication with departments
Communicating more regularly about what is new, and what services/options are available. I think more people could be made aware of your offerings.


  Educating usersInfo on what services are offered
Teaching staff to relay information to non-technical persons in laments-terms. 


One click log out of myportal.


 I haven't had any major issues that haven't already been pointed out (level of training/support for Mac platforms).
I would greatly appreciate if IT could work with facilities to develop a work order request that didn't require internet explorer (since it requires Mac users to either have bootcamp or track down a PC).


 1. Reduce the use of proprietary technologies in favor of open standards (open-source and well-established technologies) to increase transparency, security, and resource availability.
2. Realize that the campus store and the preferences of most college students are focusing more and more on Apple products. All support staff and materials should be equally effective on Mac 
and Windows platforms.


 Respond to inquiries.  38 days to get a staff person access to our share drive is really unacceptable.
 
Phone Bills - now that we can access our own cell phone bills, land line billing has gotten lost.  If it really is in the hands of the MSO then maybe a Happenings email to say, phones bills have been distributed to your 
MSO.  Go bug them.


Well there seems to be a major downfall when it comes to CROPS.  I probably have a problem with CROPS almost every week.  Problems like the home page not even being able to load, downloading 
resources (it hardly ever works), or just incredibly slow processing.


 I'm just gonna c/p my earlier response:
 
Printing kind of sucks. It seems to be impossible to print 2-sided docs from a Mac, and only certain printers can do two-sided work, and it's not listed anywhere I could find where they are. There should really 


 be a discount for two-sided printing as well. Also the staplers are always running away from the labs in KL.
 
Is there any chance of speeding up the lab computers by not loading so much software? I know that there's not money to replace them all the time, but every bootup is sloooooow because you have to wait 


 for irrelevant stuff to load.
 
Would really like a more sane UCM-Guest wifi network. The login page is supposedly HTTPS, but the certificate is invalid - it's not secure at all, in fact! And there's no reason to ask for email addresses every 
time, especially when you can just type in garbage or leave that blank and it's accepted. (But DON'T start requiring that I enter a real email - have you ever tried to do that on an iPod Touch?) Plus why do I 


better classroom support, have had instances of projectors not working for the first quarter of a classroom and IT not renewing a software license before the expiration date. Both of those interrupted the 
class schedule and should be of the utmost importaince.







Question 7


What do you need from I.T.?
Faster CROPS
Faster wifi
More printers
longer lab hours
Communications
Keep services running


CROPS
Porta


Email
More storage
nothing at the moment :)
any computer issues and qestions
Better print drivers, faster CROPS and Wi-Fi, more printers, longer lab operating hours
To start with, better communication
for them to sit in my office ;-)
for them to be able to keep the portal and crops running on a regular basis
not much.


More help and less "here's the link so you can do it yourself".
Support.
Nothing I don't already I have.
Better reliability on the wireless connection


E-mail that does not get screwed up on a regular basis and suffcient storage capacity so that I can quit carrying around thumb drives of e-mail.
Share if there are any plans and possible timeline for the Kuali project.
Responses.
Knowledgeable service technicians who are customer service oriented.  Support and guidance for hardware and software. 


Nothing at this time
Focus on priorities set by executive stakeholders
What I need, I ask for and it's provided.
If all works very well, then day-to-day, week-to-week, there is nothing additional. 
Regular computer maintenance and check ups for updates, clean ups, etc.


              An honest assessment of why there are so many sub units and what can be done to consolidate IT function and cut costs.ITEngineeringB&FSLibraryHow many do we need?
Responsiveness and solutions.
The telephone bills to be charged timely (within 1-2 months of receipt) and for the backup for the specific charges to be forwarded to the departments for reconciliation of their accounts.


I need good customer service.  Most of the time I need help on figuring out how some software or another went wrong and how to fix it.
Great tech support and help desk. FAST response time. For the most part, response times are acceptable, and I find the staff very helpful!
* most importantly back-up for billings due to the number of federal, state and local grants we have in our department that we pay the invoices from.
I need IT's assistance in completing the implementation stage of Kuali Coeus .
Not much, my bf is a computer geek and fixes all my problems :D
$
I would like to see more education for professors on how to use the technology available to them.
help downlaoding the virus protection softwere
A solid internet connection campus-wide, expecially in the network-crowded library.  Faster speeds through wireless-N would be a nice feature.
Personal support on how to use the cool features IT has made available to us. (ie. CROPS)
I do not  need any thing but help with a problem that I am having with my computer when it occurs


 Continuing the same good attitude and willing to work with us!  I greatly appreciate the great rapport we've developed between our offices.
 Short term, I think it's fine tuning the offerings you have in place.


Long term, I think it's hard to plan too definitively, since so much is still "to be determined."


A place to store old computers that are still functioning.  We have computers that are past their prime but still functioning that would be great to lend out to other departments that don't have the funds to get 
a new computer.  


Because I don't work on campus, it would be helpful for IT to let me know when they are heading out to fulfill a work order. Even a phone call to let me know they're on the way would be more helpful than 
technicians showing up completely unannounced.


 Maybe more information about the software we use and where we can get online support that is efficient. how to identify valid Windows updates to prevent viruses from attacking our computers. Many 
times we get messages saying "You need to update your computer" or virus protective software updates but we do not know if the updates are real of just a virus. 







Question 8:


Please let us know your affiliation.


Staff 51
Faculty 4
Grad Student 6Grad Student 6
Undergraduate Student 25
Other 0


86


Staff


Faculty


Grad Student


Undergraduate Student


Staff


Faculty


Grad Student


Undergraduate Student


Other


Staff


Faculty


Grad Student


Undergraduate Student


Other







Question 9


What unit or department are you affiliated with?


SSHA 10 Schools
NS 8 SSHA 10
OSL 1 NS 8
Administration 4 ENG 5
Campus Police 2 WP 1
Writing Program 1 Student Affairs 10
Career Services 3 Administration 18
SBS 1 UR 3
Houseing and Residence Life 1 EVC&P 6
Engineering 5 CEP 1
Student Affairs 1 Research 1
BFS 3 Other 2
Admissions - Undergraduate 1 65
Interlibrary 1
EVC Provost 1
Financial Aid 2
EH&S 1
Human Resources 2
M500 1
Facilities 2
Taps/Facilities 1
FM 2
Academic Affairs 1
Library 1
UR 2
Students First Center 1
Communications 1
IPA 1
IT 1
CEP 1
Research, SPO 1
Best 1


65
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-Jose Magana
Manager, User Services


Desktop Support Services


• Internal Process Errors
Work Order lack of ownership


 Tickets were passed onto various 
t h i i  ith  f lltechnicians with no follow-up
 Tickets were lost at times
 Tickets were closed without resolution


 Goal for resolution delay
 Tickets were routed incorrectly at times
 Tickets with multiple requests were shuffled
 Tickets change hands throughout the day
 Old tickets were reopened for different 
issues instead of generating a new one


USER


HELP DESK


DSSQ


• Users submit their 
requests directly to the 
Help Desk.


• Help Desk receives the 
inquiry and generates a 
work order, assigning it to 
DSS “Q”DSS Q .


• An email is then 
automatically sent by Its 
ticketing system to the 
Desktop Support Team. 
Every Support Technician 
will see the new work 
order arrive into the DSS 
“Q”.


DSSQ


DESKTOP SUPPORT TECHNICIAN


1) The Support Technicians are 
responsible for taking Work Orders 
from the new DSS “Q” system. If a 
Work Order is marked as Urgent or 
Emergency, these will be addressed 
first


2) The Support Technicians are to 
“actively” work on a minimum of *2-5 
work orders per day, changing the 
status of the work order to Active!


3) An “On-Call” Support Technician 
manages the new DSS “Q” by ensuring 
priority tickets are addressed and 
gathers additional information for the 
Support Technician to expedite service 
to the End User. 


4) Star Model support is enabled. See Star 
Model Support.


5) Immediate service support becomes 
available


* Not limited to.


1) An “On-Call” Support Technician 
manages the new DSS “Q” by ensuring 
priority tickets are addressed and 
gathers additional information for the 
Support Technician to expedite service 
to the End User. 


2) The “On-Call” Support Technician 
contacts the End User for additional 
information needed to help expedite 
their request.


3) The “On-Call” Support Technician 
routes priority tickets directly to an 
available Support Technician; often 
times the closes Support Technician.


4) The “On-Call” Support Technician may 
assign Work Orders to self


5) Follow Up is made directly by the 
assigned Support Technician and the 
End User and/or other interested 
parties.
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• “Star” support model 
introduced to keep 
single point of 
responsibility for 
Work Orders  Work Orders, 
requiring staff from 
multiple groups to 
fulfill.


• Internal Process Change
 DSS “Q” planned for early December 2009


 Tickets will not pass onto various 
technicians with no follow-uptechnicians with no follow up
 Tickets will not be lost
 Tickets will not be closed with End User 
acknowledgement and resolution
 Tickets will be routed appropriately


 Star Model implemented early August 2009
Tickets with multiple requests do not shuffle
 Tickets do not change hands throughout the 
day
 Old tickets are not reopened for different 
issues, but rather new tickets are generated


• FY 2001-2002
• Support Techs 3


• FY 2003-2004 
• Support Techs 3


• FY 2004-2005
• Support Techs 3


10000


12000


Work Orders Submitted via 
Help Desk


• FY 2005-2006 
• Support Techs 4


• FY 2006-2007 
• Support Techs 4


• FY 2007-2008 
• Support Techs 4


• FY 2008-2009 
• Support Techs 3
• (1 vacant)
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• Windows 7 Pro
 New computers should 


be purchased with 
Windows 7 Pro


 XP users should remain 
on XP  until they are 


• Mac “Snow Leopard”
 New Mac’s should be 


purchased with Snow 
Leopard


 Mac OS X Leopard 
users should upgrade on XP, until they are 


ready to purchase new 
system


 Vista users can remain 
on Vista, however, they 
may wish to upgrade to 
Windows 7 Pro


users should upgrade 
to Snow Leopard, if 
their system hardware 
meets the OS 
requirements


• All Support Technicians 
have been Mac OS X 
trained!


Additi l Additional resources:
•http://it.ucmerced.edu/support
•http://it.ucmerced.edu/support/service_centers/helpdesk/Deskt
opSupportMatrix.pdf
•http://it.ucmerced.edu/services


-Don’t forget to pick up your IT Service Menu Brochure!







 
15 June 2010 
 
TO: WASC Steering Committee 
FROM: R Bruce Miller, University Librarian 
RE: WASC Educational Effectiveness Review—Evidence-based improvement in support of UC 
Merced educational missions 
 
Library response to Questions: 
 
1) 


a. Have you identified, or are you in the process of identifying, performance goals and related 
objectives for the unit (as opposed to goals for individual administrators or staff members)? 
If so, please provide them.   


b. How are they made available and to whom?  
c. How do they align with the unit’s mission?  
d. How do they align the University’s mission1


e. Do they reflect the standards of a professional association? If so, please briefly describe.  
 and goals?  


 
The Library has begun an organizational assessment and development process that will culminate in 
2011 with performance goals and a process for programmatic review.  Currently, the Library 
operates under a “Long Range Plan” that was last revised in 2007. (Appendix 1: Long Range Plan) 


a. The 2007 plan does not incorporate true performance goals and objectives. 
b. The 2007 Plan was developed by and is available to all Library staff. 
c. The 2007 Plan incorporates the mission of the Library. 
d. The 2007 Plan is based upon the stated mission of the University of California. 
e. The Library uses the various standards developed by the Association of College and 


Research Libraries as a reference resource. 
 
2) 


a. Does your unit review its performance in relation to its objectives? If so, please describe 
how this is done, including 
1. The process by which objectives are selected for review2


2. The source(s) and types of data 
.  


3. The timeline 
4. How the results are used to inform practices 


                                                      
1 UC Merced’s Mission Statement: “The University of California, Merced’s mission is embodied in its proud claim of 
being the first American research university of the twenty-first century. As the tenth campus of the University of 
California, UC Merced will achieve excellence in carrying out the University’s mission of teaching, research and service, 
benefiting society through discovering and transmitting new knowledge and functioning as an active repository of 
organized knowledge. As a key tenet in carrying out this mission, UC Merced promotes and celebrates the diversity of 
all members of its community.” 
 
2 For example, are objectives identified annually, but without explicit consideration of future assessment work, or has 
the unit established a plan describing what objectives will be examined in what years?  
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5. To whom the results are disseminated 
b. If your unit has a plan for assessing its performance, please provide it.  


The Library does not currently review performance in relation to comprehensive objectives.  
Individual projects and unit operations are assessed as needed to ensure programmatic 
responsiveness and fiduciary responsibility. 
 
3) If your unit has engaged in assessment to improve performance1


 


, please provide one or more 
examples of this work, including a description of any changes made to the practices of the unit in 
response to the results. These examples are particularly important as they demonstrate that we 
practice “evidence-based improvement”, which is a fundamental expectation of WASC. 


The Library has conducted formal user surveys and is empirically assessing instructional 
effectiveness.  Data gathering is ongoing.  Conclusions and actions to date are detailed in the 
attached “Appendix 2: Assessment” (copied from “UC Merced Library Response to WASC CPR 
Report”). 
 
4) If your unit has not yet developed goals and objectives what is the timeline for completing this 
work and initiating assessment?  
 
The Library has begun an organizational assessment and development process that will culminate in 
2011 with performance goals and a process for programmatic review. 
 
5) If your unit has goals and objectives but does not regularly assess its performance, what is the 
timeline for beginning this work?  
 
NA 


                                                      
1 For example, user satisfaction surveys or metrics that describe unit productivity relative to goals.  
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APPENDIX 1: LONG RANGE PLAN 
 
UC Merced Library 
Long Range Plan 
06 January 2007 
 
University of California 
 The University's fundamental missions are teaching, research and public service. 
 
Library, University of California, Merced 
 
Mission 
In concert with the UC mission: 


• Support academic success 
• Efficient and effective discovery and delivery of information 
• Information: get it here 


 
Vision 
In concert with the UC Merced Library mission, to be the best academic library 
 
Values 


• “One University, one library” 
• Responsive,  innovative, agile, engaged 
• Can do 
• Collaborative 
• Communication 
• Sensitivity to individual differences 
• Recognize and develop individual strengths 
• Responsible risk taking, rapid prototyping 
• Fully support training and development 


 
Goals 
 


1. We aspire to excellence in communicating with UC Merced students and faculty. 
2. In concert with the UC and UC Merced mission, we will provide students and faculty the 


information they need, when they need it, and where they need it. 
3. We will leverage technology in support of communication with students and faculty and provision of 


information resources. 
4. We will develop a professional business operation. 
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APPENDIX 2: ASSESSMENT 
 
UC Merced Library 
3. User Surveys & Assessment Data 
 
The WASC CPR report recommended that the UC Merced Library conduct user surveys to 
determine how students perceive the quality of the services and library resources. UC Merced 
Librarians have been collecting such data since before the compiling of the WASC Capacity & 
Preparatory Report in November 2008, but that data had not been analyzed in time to go into the 
report. The data collected thus far includes:  
 


• Spring 2009 Graduating Students Survey. N=60.  
• Spring 2009 Focus Groups. Four focus groups N=28.  
• Spring 2010 Focus groups. Two focus groups. N=16. 
• Fall 2009 iPod Touch data gathering on student preferences in using libraries. N=320 
• Fall 2009 Writing 1 course evaluation included seven questions on the UC Merced Library 


iPod Touch tour and their use of the UC Merced Library and its resources.  
• Fall 2009 and Spring 2010 Writing 10 course evaluations included two questions regarding 


information literacy and library use.  
• Spring 2009, Fall 2009, and Spring 2010. Information literacy assessment of Writing 10 


students. Pre-test and post-test with analysis by UCSB Social Science Survey Center. The 
post-test includes survey question regarding student satisfaction with UC Merced Library 
resources and services.  


 
Not all of the data collected has yet been analyzed, but the UC Merced Library has already begun to 
respond to what we have learned about how our students use their library and its information 
resources. The following findings and responses to those findings are listed in order from most to 
least important as indicated by student responses acquired via surveys and during focus-group 
sessions:  
 
1. The UC Merced Library is providing a quality collection that students are using for their academic 
work. Students favorably referred to the availability and usefulness of the databases, journals, and 
articles.  
Action:  


• The library will continue to participate in CDL consortial licenses for electronic resources. The 
library will also continue to purchase print books through its approval plan and to respond to 
faculty requests for books, online journals, and DVDs. (Ongoing) 


 
2. Though the library is providing an excellent collection, some students commented on the difficulty 
of finding information. This issue is not unique to UC Merced and is inherent in providing access to 
massive quantities of information. 
Action:  


• On the library web site, we have tagged recommended databases with a star icon in an effort to 
explicitly highlight some of the databases that may be of most interest to our library users and 
have included links to subsets of some databases. (Completed) 


• In our database listing, we have included links to subsets of databases based on assignment 
requirements. These subset options limit a search to a specific number of resources within a 







 
 


Evidence-based improvement—Library  -5- 
15 June 2010 


database and can direct students to a group of acceptable resources for a specific course or 
assignment. (Completed) 


• The UC libraries, in collaboration with OCLC (the world’s largest library cooperative), are 
developing an advanced system that provides an integrated interface to the UC Library 
Collection, greatly reducing barriers to finding information. That system—Next Generation 
Melvyl—is in pilot phase, but it has already become the primary mode for accessing 
information resources within all of the UC libraries. UC Merced librarians have been actively 
involved in leadership and technical aspects of that project and will continue that participation. 
(Ongoing) 


 
3. We are providing a versatile and welcoming physical space that meets multiple needs. Students like 
the physical space and its ability to meet various needs.  
Action:  


• We will continue to provide a space that serves multiple purposes. We are aware that both 
study and social places are needed for students on campus. (In Progress) 


 
4. Though there were many positive comments about the space and library atmosphere, students 
expressed that there was not enough available quiet study space.  
Action:  


• The library has designated the entire 4th floor for quiet study. This is regularly monitored by 
student assistants. Furniture has been ordered to provide a 10% increase in seating for the 
quiet study area. (In Progress) 


• The library has designated a seminar room on the 4th floor as a space for silent study.  
• Library staff have consulted with Student Affairs staff to more effectively manage tours of the 


library building to prevent noisy interruptions and to preserve the quiet study zone of the 4th 
floor. Implementation has been successful. (Ongoing) 


 
5. Students noted that they liked the collaborative study rooms but that it was almost impossible to 
ever find one available.  
Action:  


• The library is collaborating with the campus Information Technology department to 
implement an online room-reservation system which will allow students to independently 
reserve a collaborative study room in advance. (Will be fully launched for Fall Semester 2010) 


 
6. The UC Merced Library is providing valuable services. Students appreciate several services available 
in the library, particularly interlibrary loan and printing capability.  
Action  


• The library will continue to provide the ILL service and more staffing hours will be allotted to 
ILL starting in August 2009. (Ongoing & In Progress) 


• Though many users noted that they used the ILL service heavily, others were unaware that 
they could request resources. As a result, library staff will continue to make users aware of this 
service through instruction opportunities, orientation presentations, and communication tools 
e.g. digital signage. (Ongoing & In Progress) 


 
7. Students noted that they like the ability to print in the library but that the service is notoriously 
unreliable. In absolute terms, the amount of downtime is relatively small. However, when students 
plan on using the pubic printing service, any amount of downtime is a serious problem. Even though 
the printers are located in the library, the library is not the provider of the service. Nonetheless, the 
library has chosen to take the leadership role in improving this service.  
Action:  
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• Library staff met with key players on campus to take steps to resolve printing unreliability. The 
two unreliable black and white printers have replaced with new machines. All printers (2 black 
& white and 1 color) have been be moved to a single location, room 369. Now, if one printer is 
malfunctioning, students can retrieve their print job from another printer in the same room 
rather than moving to another floor. (Completed Spring 2010) 


• Student assistants have been provided with more explicit training in how to best respond to 
printing questions and how to perform basic troubleshooting. (Ongoing) 


 
8. UC Merced Library is providing friendly, courteous assistance to our users though there is room to 
provide more knowledgeable assistance.  
Action:  


• Librarians revised portions of our student-library-assistant training during summer 2009 to 
improve our student- library assistants’ knowledge and skills and enhance their ability to 
provide excellent customer service. (In Progress) 


• Librarians will continue to be involved in summer orientations. This is an opportunity to 
introduce incoming students to library staff and services. (Ongoing) 


• Librarians are making the process of transferring research related questions to librarians 
easier and more explicit for our student assistants through training and technology (e.g. walkie 
talkies). (Completed Spring 2010) 


• In fall 2009 librarians began training selected student library assistants to offer roving 
reference assistance to library users in an effort to increase both the level and visibility of 
research help available to the library users. These student began providing this service at the 
start of Spring Semester 2010. (Ongoing) 


• To raise awareness of the librarians and the services they offer, we began profiling our staff on 
the digital signage and on the website more prominently starting in Fall 09. (Ongoing) 


•  
9. Students expressed a desire for more print books in the collection.  
Action:  


• The library has done more to inform students of new titles that are available to the UC Merced 
community. Digital signage and static displays are two ways in which the library is promoting 
books that are new to the collection. (Ongoing) 


• The UC Merced Library is committed to providing interlibrary loan services so that users can 
request and receive items that may not be available at UC Merced Library or not held in print 
when that is a user's preferred format. (Ongoing) 


 
 
In conducting outcomes assessment, the UC Merced Library has learned much about how the process works, 
and does not work, on our campus. One of the barriers–necessary though it is–to gathering assessment data is 
the process of clearing assessment project through the campus Institutional Review Board (IRB) because of 
the use human-subjects aspect. Though librarians have learned much about how to work effectively with the 
IRB, the work of submitting and revising proposed assessment projects in order to receive IRB approval can 
be so onerous and time consuming that, in some cases, the librarians involved have chosen to forgo projects 
altogether or to gather data through non-IRB approved processes with the understanding that they will not be 
able to publish their findings. A major problem of collecting outcomes data from a relatively small student 
body is over surveying and the resultant survey fatigue among students. We have learned that to ensure 
student participation in our data-collection efforts, it is good practice to provide incentives, to incorporate 
survey instruments into course work, and to piggyback library surveys with those of other campus units.  
 
In order to share what we have learned from, as well as how we have respond to, our outcomes-assessment 
efforts, the UC Merced Library has posted information about our assessment processes on our website at: 
http://ucmercedlibrary.info/library-assessment-information. The UC Merced Library has also shared 
information about our outcomes-assessment efforts at the monthly UC Merced Deans & Directors meeting, 



http://ucmercedlibrary.info/library-assessment-information�
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through articles that have (or will soon) appear in national professional journals, and through presentations at 
national professional conferences.  
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To:  Gregg Camfield, Chair 
  WASC Steering Committee 
 
From:  Mark Matsumoto, Interim Dean 
 
Date:  June 29, 2010 
 
RE:  School of Engineering (SoE) Administrative Assessment Practices 
 
 
The School of Engineering Administrative Unit is currently in transition due to the resignation of Jeff 
Wright as Dean at the end of December.  Two interim deans, Tom Harmon and myself, have been 
overseeing the School’s administration until a new permanent dean is in place.  (The new dean, 
Daniel Hirleman, should be in residence beginning October 1, 2010). 
 
To date, the process of designing and planning the School of Engineering administrative assessment 
process has yet to be initiated.  However, functional units within the School for which administrative 
assessment should be developed include: 


 Student advising and support 
 Instructional laboratory support 
 Academic personnel 
 Research administration/accounting 
 Computational support 
 Administrative core 


 
These designations are, of course, subject to change depending on how the new dean may wish to organize 
the administrative structure of the School of Engineering. 
 
Most likely, during the upcoming year, an evaluation and assessment of the School of Engineering 
administrative functions will be conducted by the new dean through self observation and discussion with 
faculty and staff.  As such, it is advisable that the new dean be made aware of the need for a formal 
administrative assessment process. 
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June 9, 2010 
 
 
TO:   Gregg Camfield, Professor and Chair, WASC Steering Committee 
 
FROM:  Maria Pallavicini, Dean, School of Natural Sciences   
 
SUBJECT: Administrative Assessment Practices 
 
 
The School of Natural Sciences Administrative Units are currently in the process of designing and 
planning our administrative assessment process. A description of the planned steps follows. 


1. June 1st, 2010 - The School of Natural Sciences held an Administrative staff retreat with the goal 
of organizing into distinct functional units and creating mission statements for each of the units.  


a. Charles Nies, Associate Vice Chancellor for Students Affairs, facilitated the retreat and 
led the staff through the process of aligning individual unit mission statements to those of 
the School and the campus. 


b. The functional administrative units for the School now include: 
 Administrative Core 
 Business Operations 
 Instructional Support 
 Student Support 


 
c. Completed missions statements from each unit are due on June 15, 2010 


 
2. August, 2010 - A mini-retreat is being planned to finalize mission statements, created vision 


statements and unit initiatives. 
 


3. September 30, 2010 - Unit goals, objectives and outcomes, developed by the administrative units, 
will be written and reviewed. 
 


4. December 30, 2010 - Assessment plans will be developed. 
a. The plans will assess the initiatives, goals and objectives.  
b. Plans will include measures and tools of assessment, timelines for review and ways in 


which the results will inform and shape current practices. 
 


5. June 1st, 2011 - The School will be ready to undertake an administrative self-study or review of 
the initiatives and assessments. 
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School of Social Sciences, Humanities and Arts: Administrative Process Assessment 
 


1) a. Have you identified, or are you in the process of identifying, performance goals and 
related objectives for the unit (as opposed to goals for individual administrators or staff 
members)? If so, please provide them. 
   
SSHA has not set up unit performance goals. These will be developed within the next few 
months.  
 
b. How are they made available and to whom?  
 
The performance goals will be posted with the Strategic Plan so they are available to staff 
and faculty as well as University administration. 
 
c. How do they align with the unit’s mission?  
 
The mission statement of the school will be reviewed and goals will be developed to s


 support the mission. 
 
d. How do they align the University’s mission1


 
 and goals?  


The school’s mission as outlined in the Strategic Plan supports the University’s mission. The 
school has hired first class faculty who continue to do research and obtain grants to support 
their research.   The faculty and staff reflect the diversity of the community, and the goal is to 
continue with that effort. 


 
e. Do they reflect the standards of a professional association? If so, please briefly describe.  
 
When the goals are developed, they will reflect the standards of a professional association. 


 


                                                      
1 UC Merced’s Mission Statement: “The University of California, Merced’s mission is embodied in its proud claim of 
being the first American research university of the twenty-first century. As the tenth campus of the University of 
California, UC Merced will achieve excellence in carrying out the University’s mission of teaching, research and service, 
benefiting society through discovering and transmitting new knowledge and functioning as an active repository of 
organized knowledge. As a key tenet in carrying out this mission, UC Merced promotes and celebrates the diversity of 
all members of its community.” 
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2) a. Does your unit review its performance in relation to its objectives? If so, please describe 
how this is done, including 
 
As performance goals have not yet been developed for the school, there is no process for 
review of the objectives. 
 


i. The process by which objectives are selected for review1


ii. The source(s) and types of data 
.  


iii. The timeline 
iv. How the results are used to inform practices 
v. To whom the results are disseminated 
 


b. If your unit has a plan for assessing its performance, please provide it.  
 
The school does not have one at this time. 
 


3) If your unit has engaged in assessment to improve performance2


 


, please provide one or 
more examples of this work, including a description of any changes made to the practices of 
the unit in response to the results. These examples are particularly important as they 
demonstrate that we practice “evidence-based improvement”, which is a fundamental 
expectation of WASC. 


Until January of this year, the school has not had a permanent dean and performance goals 
and assessment of those goals has not been established. 
 


4) If your unit has not yet developed goals and objectives what is the timeline for completing 
this work and initiating assessment?  
 
The school will begin to develop performance goals and objectives by the end of summer. 
Assessment of these objectives will begin at the end of the fall semester. 
 


5) If your unit has goals and objectives but does not regularly assess its performance, what is 
the timeline for beginning this work?  


 
There currently are no goals or objectives.  


 
 


 
 


 
 
 


                                                      
1 For example, are objectives identified annually, but without explicit consideration of future assessment work, or has 
the unit established a plan describing what objectives will be examined in what years?  
 
2 For example, user satisfaction surveys or metrics that describe unit productivity relative to goals.  







School of Social Sciences, Humanities and Arts: Advising Unit 
 
Question1:  a. Have you identified, or are you in the process of identifying, performance goals and 
related objectives for the unit (as opposed to goals for individual administrators or staff members)? If so, 
please provide them.   


b. How are they made available and to whom?  
c. How do they align with the unit’s mission?  
d. How do they align the University’s mission and goals?  
e. Do they reflect the standards of a professional association? If so, please briefly describe.  


 
SSHA Advising activities are based on standards established by the Council for the 
Advancement of Standards in Higher Education (CAS) and National Academic Advising 
Association (NACADA). These are reflected in both our mission statement and 
declaration of student and advisor responsibilities (see below**). These statements are 
available on the SSHA Advising website and in student handbooks, distributed to 
incoming students at New Student Orientation. 
 
Advising’s mission statement was designed to reflect the spirit of both the School’s 
educational mission and the University’s mission statement and values, with an 
emphasis on gaining knowledge of self and others as well as responsibility. 
 
Questions 2/3:  2) a. Does your unit review its performance in relation to its objectives? If so, please 
describe how this is done, including 


i. The process by which objectives are selected for review.  
ii. The source(s) and types of data 
iii. The timeline 
iv. How the results are used to inform practices 
v. To whom the results are disseminated 


b. If your unit has a plan for assessing its performance, please provide it.  
 


3) If your unit has engaged in assessment to improve performance, please provide one or more 
examples of this work, including a description of any changes made to the practices of the unit in 
response to the results. These examples are particularly important as they demonstrate that we 
practice “evidence-based improvement”, which is a fundamental expectation of WASC. 


 
 
SSHA advising has made two attempts at overall program assessment and maintains 
continual assessment on the Special Academic Probation program. 
 
Spring 2006, Pilot program assessment. The pilot program assessment was done in 
Spring 2006, in an effort to evaluate efforts in the opening year and serve as a starting 
point for program development.  This assessment incorporated two elements: a survey 
for SSHA faculty and administration that asked respondents to rate the importance of 
program objectives and a survey for SSHA students that asked students to identify the 
importance of survey items to themselves as a student and their experiences with 
situations described in each item. This information was disseminated to the dean. 
 



http://ssha-advising.ucmerced.edu/�

http://ssha-advising.ucmerced.edu/node/32�





Results from the faculty/administration survey indicated that participants feel the 
greatest need in the academic program is that “academic advisors should feel 
comfortable approaching faculty with student concerns regarding courses and major 
programming”, with an importance score of 4.75. The two lowest ranking needs, each 
with an importance of 2.5, were “advising as an instrument for student learning” and 
“advising based on theories of human development and learning styles.” These results 
demonstrated a lack of understanding within the faculty as to the role of the 
professional academic advisor (per CAS and NACADA standards). Since that time, SSHA 
Advising has worked to educate the faculty on our role within the institution and the 
School by involving them in outreach activities and student committees as well as 
seizing opportunities for one-on-one discussions.  
 
Results from the student survey identified the greatest needs gaps as “providing 
accurate information about what I needed to graduate”; “advisor helping me find a 
solution rather than telling me what to do”; “concern about what’s going on in my life, 
not just my courses” and “advisor refers me to other staff when necessary”. To address 
concerns regarding accurate information, our office started to publish major and minor 
requirements in student handbooks and our website and implemented the “graduation 
plan”, an optional meeting wherein students can sit down with an advisor to discuss 
their academic plan. This has proven to be extremely useful for both advisors and 
students in that we have been able to identify and resolve issues well before graduation. 
To interaction concerns, our advisors have attended professional conferences, hosted 
by NACADA and by the University of California, to receive additional interpersonal 
training. Advisor specialization by major has allowed for development of relationships 
between advisor and student as well as advisor and faculty.  
 
This assessment is the best option for future program reviews. With appropriate levels 
of staffing and funding, SSHA advising will began additional assessment in Fall 2010 and 
will start planning to send advisors to conferences (a practice that has been frozen for 
the last 2 years). 


Spring, Fall 2008. SSHA participated in an assessment of advising that was intended to 
be campus-wide, but failed to solicit significant student participation. This may be due 
to the lengthiness of the survey. As an insignificant amount of surveys were received, 
and due to staffing concerns, this data was ever analyzed. 


On-Going. Special Academic Probation Program. SSHA students on academic probation 
are required to participate in a semester long program intended to make them aware of 
the skills and resources needed to become a successful student. An analysis of students 
participating in the Special Academic Probation Program (Fall 2006 to Spring 2010, 
n=181) has provided evidence of this intervention’s positive effect on student success: 
42.5% of students return to good standing in the semester of program participation, 
compared to 31.31% of special probation students campus-wide.  To evaluate the 
effectiveness of the program in addressing this population’s needs and identify possible 
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changes each participant is given an exit survey. This data is disseminated among the 
advising staff and to the deans as appropriate. 


Table 1. A comparison of SSHA student academic standing after program participation 
with outcomes from all other special probation students across campus. 


Standing in Next 
Term 


Good Standing Poor Standing No Standing 


SSHA Students 
(n=181) 


42.5% (77) 50.8% (92) 6.6% (12) 


All Other Students 
(n=577) 


31.3% (181) 63.7% (368) 4.8% (28) 


At the beginning of the Spring 2008 semester, an assessment of exit survey data showed 
that certain components of the program, primarily academic skills workshop 
requirements, were not relevant to students with advanced standing whose issues were 
beyond those of time management or test anxiety. Of the juniors and seniors who 
participated in the survey (n=8), three identified academic skills workshops as the least 
helpful component of the contract. With this realization, we have expanded this 
requirement to allow advanced students to complete workshops from counseling and 
career services that are more relevant to their needs and future success. The expansion 
of the possible workshops positively affected junior and senior level students in the 
following semesters: survey data gathered from students with advanced standing in 
Spring 2008 through Spring 2010, only one student (n=5) listed workshops as the least 
helpful component of the contract. This year, we have several students who are in the 
program for a second semester. Given that they have already successfully completed 
the program, we use the student’s entrance and exit surveys to create a “2nd SP 
Contract” that specifically addresses each student’s continuing needs. With appropriate 
staffing levels, assessment of the need for a 2nd SP Contract and the application of the 
program to students in their senior year, will being in Fall 2010.   


Question 4: If your unit has not yet developed goals and objectives what is the timeline for completing 
this work and initiating assessment?  


N/A 


Question 5: If your unit has goals and objectives but does not regularly assess its performance, what is 
the timeline for beginning this work?  


SSHA Advising will begin again assessing its program in Fall 2010 pending approval of 
appropriate staffing levels and funding to support the assessment and analysis of data. 


 







School of Social Sciences, Humanities & Arts 
University of California, Merced 


 
Special Probation Interaction Plan 
 


Week Activity Notes 


Week 0 Monday: Contact students to set up appointments to 
sign Special Probation Contracts for Weeks 1 & 2. 


Holds should be placed on students’ records until they 
meet with an advisor to sign their contract. Students 
who do not meet with an advisor to sign their contract 
by the end of Week 2 are subject to dismissal from the 
university. 
 
When students respond to email with their availability, 
respond with a confirmed appointment time and ask 
them to complete the SP Entrance Survey and bring it 
to the meeting. 
 


Week 1 & 2 Monday - Friday: Meet with students to sign Special 
Probation Contracts. 


Remove student’s hold once their SP Contract is 
signed. Be sure to give them a sample Study Plan, 
Special Probation Tips, and Contact Log sheets. 
 


Week 3 Friday: Project Based Study Plans should be due at the 
end of this week. 
 


Students who fail to submit their Study Plans – or who 
submit them incorrectly – should have holds placed on 
their records until a correct version is submitted. 
 


Week 4 Monday: Send out Email Check #1, which will 
request students’ availability for MINDSET meetings 
in Week 5. 


Students who don’t respond by the deadline should 
have a hold placed on their account until they respond 
to the email check. 
 


Week 5 Monday - Friday: Meet with students to do 
MINDSET Inventory, and check that they attended 
Counseling Services (due by the end of Week 4). 


Students who fail to attend their meeting or bring their 
Contact Logs to the meeting should have a hold placed 
on their record until they attend a rescheduled meeting 
and / or provide their advisor with their Contact Logs. 
 


Week 8 Monday: Send out Email Check #2, which will 
request students’ availability for midterm grade 
meetings in Week 9. 


Students who don’t respond by the deadline should 
have a hold placed on their account until they respond 
to the email check. 
 


Week 9 Monday - Friday: Meet with students to discuss 
midterm grades, and check that they attended Career 
Services (due by the end of Week 8). 


Students who fail to attend their meeting or bring their 
Contact Logs to the meeting should have a hold placed 
on their record until they attend a rescheduled meeting 
and / or provide their advisor with their Contact Logs. 
 


Week 15 Monday: Send out Email Check #3, which will 
request students’ availability for final Special Probation 
meetings in Week 16. (This email should also notify 
them of the final due date for Contact Logs and the SP 
Exit Survey.) 


Students who don’t respond by the deadline should 
have a hold placed on their account until they respond 
to the email check. 
 
When students respond to email with their availability, 
respond with a confirmed appointment time and ask 
them to complete the SP Exit Survey and bring it to 
the meeting. (This can also be submitted with their 
Contact Logs, which are due on the last day of the 
semester.) 
 


Week 16 Monday - Friday: Meet with students to discuss 
anticipated final grades, and check their Contact Logs 
for completion. 


Students who fail to attend their meeting or bring their 
Contact Logs to the meeting should have a hold placed 
on their record until they attend a rescheduled meeting 
and / or provide their advisor with their Contact Logs. 
 


Last Day of 
the Semester 


Deadline for students to submit their Contact Logs 
and SP Exit Survey. 


 


 







School of Social Sciences, Humanities & Arts 
University of California, Merced 


 
Special Academic Probation Procedures 
 
Special Academic Probation 


• Holds shall be placed on all students who appeal their dismissals successfully and are 
allowed to continue on Special Academic Probation. These holds will be removed when 
the student meets with their academic advisor to create and sign their Special Probation 
Contract. 


• Students continuing on Special Academic Probation shall be required to complete a 
contract. In this contract, students shall be required to utilize campus resources in an 
effort to assist them in the improvement of their grades. Some requirements will vary 
based on the student, but standardized requirements will be as follows: 


 The student must earn a minimum GPA (to be determined by their academic 
advisor) to bring their cumulative GPA to a 2.00 or higher. 


 The student must complete all courses with a C- or higher. 
 The student must attend tutoring sessions at least once every two weeks for 


each course in which they are enrolled for which tutoring is offered. 
 The student must attend office hours for their TAs or professors at least four 


times per course throughout the course of the semester. 
 The student must attend two workshops throughout the course of the 


semester. 
 The student must make and attend an appointment with Counseling Services 


by the end of the fourth week of instruction. 
 The student must make and attend an appointment with a career counselor at 


the Career Services Center by the end of the eighth week of instruction. 
 The student must check their UC Merced email account daily, and respond 


within twenty-four hours to all emails sent by their academic advisor. 
 The student must respond to two email checks, to be performed by their 


academic advisor. In these checks, the students will receive an email 
instructing them to reply within twenty-four hours with their availability for 
an appointment with their advisor. Failure to respond to the email check and 
schedule and attend an appointment with their advisor by the deadlines 
provided will result in a hold being placed on their record. 


 The student must submit a project-based study plan via email to their 
academic advisor by the end of the second week of instruction. 


 The student will be required to meet with their advisor at their advisor’s 
request. Failure to set up and attend meetings with an advisor by the 
deadlines provided will result in a hold placed on the student’s record. 







School of Social Sciences, Humanities and Arts 
University of California, Merced 


Academic Probation Enrollment Contract Meeting Worksheet 


 


Date:       Academic Term:       


Name:         ID #:      


My greatest obstacle to overcome this semester was: 


 


 


 


 


 


Section I: Contributing Factors and Behaviors 


Please evaluate what factors or behaviors prevented you from performing to your full academic 


potential. For example: “My difficult work schedule prevented me from completing my readings and 


studying as much as I should”. 


 1. 


  


 


2. 


  


 


 


Please list specific actions you will take to help resolve the above issues. For example: “I will 


decrease my work schedule from 30 to 15 hours per week and take out student loans to help cover 


my expenses”. 


 1. 


  


 


2. 


  


 


 







School of Social Sciences, Humanities and Arts 
University of California, Merced 


Section II: Goals 


Please list two (2) goals that will help you return to good academic standing. For example: “I will 


better manage my time”. 


 1. 


 


 


 2. 


 


 


Please list two (2) actions you will take to achieve the two (2) goals listed above. For example:  “I 


will better manage my time by: a.) making a study schedule and b.) using a daily planner”. 


 1. 


  a. 


 


 


  b. 


  


 


2. 


  a. 


 


 


  b. 


  


 


 
 
 
 
 
 
 







Spring 2008 Special Probation 
End of Semester Survey 


 


Name:          ID#       


Fall 2007 GPA:    Projected Spring 2008 GPA:       Actual:   


 
I understand that the information included in this survey will be kept completely confidential. Any data gathered 
will be used anonymously. I also understand that information gathered in this survey is for program improvement 
only and will not be utilized in my probation evaluations or hearings.      
   
Student Signature:         Date:     
 
 
Please answer the following questions as honestly as possible. The information you provide is 
very important and will be used to improve SSHA’s academic probation program. 
 
What part of your probation contract did you find most helpful as you worked to improve your 
academic standing? Why? 
 
 
 
 
 
 
Which part of the contract did you find least helpful? Why? 
 
 
 
 
 
 
What could we have done to help you become more successful as you worked to improve your 
academic standing? 
 
 
 
 
 
 
Please provide any additional comments or suggestions that may help us improve academic 
probation processes for future students. 
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Introduction 


 Parsons and Kahn (2005) contend that engagement in needs assessment 


is crucial to program development and evaluation (p. 54). The authors 


recommend conducting such assessments for ongoing evaluation of program 


objectives and standards as well as during times of rapid change and dramatic 


shifts in population needs. The changes and shifts in the program assessed for 


this report, however, extend far beyond the typical adjustments and struggles. 


 In Fall 2005, the University of California, Merced opened its doors to 875 


“pioneering” undergraduate students. University administrators had worked for 


nearly a decade in preparation for the opening of the first research institution in 


the 21st century.  During the two years prior to opening, administrators 


intensified efforts to prepare for the first students: establishing innovative 


academic courses, majors and programs, constructing technologically advanced 


buildings, generating student support services, engaging world-class faculty and 


hiring motivated, energized staff. Among the last staff to be hired were academic 


or “student” advisors who would work directly with students, guiding them 


through the maze of dynamic university policy and procedure and ever-changing 


course offerings; all the while counseling them through the struggles faced by 


every new college student.  


 My position as Student Advisor for the School of Social Sciences, 


Humanities and Arts (SSHA) at UC Merced has offered me the rare opportunity to 


influence the course of an academic advising program. At the end of our 
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inaugural year, I was given the occasion to pilot a needs assessment to evaluate 


the effectiveness of my efforts as an advisor during our first year and serve as a 


starting point for future program development. 


Method 


 The needs assessment described in this report incorporated two elements: 


a survey for SSHA faculty and administration that asked respondents to rate the 


importance of program objectives and a survey for SSHA students that asked 


students to identify the importance of survey items the themselves as a student 


and their experiences with situations described in each item (Appendix A).   


 The faculty/administration survey was administered via an internal, web-


based platform that allowed respondents to remain anonymous. All SSHA faculty 


and administrators were contacted by an email and asked to complete the survey 


within a ten-day timeframe. The survey was designed to identify the “need 


importance” of advising services (Parsons and Kahn, 2005) and asked 


respondents to rate the importance of each service in an academic advising 


program on a scale of “very high” to “low”. Of the approximately twenty asked to 


participate, four (4) participants responded. Respondents to this survey were not 


asked to identify their gender. 


 The student survey was administered in March and April 2005, during 


Fall/Summer course advising. Students waiting for their advising appointment 


were asked to complete the survey and place in a sealed box, allowing their 


responses to remain anonymous. The student survey was designed to identify 
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the “need gaps” (Parsons and Kahn, 2005) in the advising program and 


consisted of two sections. Section I was designed to measure the “need 


importance” of respondents (Parsons and Kahn, 2005) and asked students to 


rate each statement from “very high” to “no” importance. Section II was 


designed to measure “need satisfaction” of the respondents (Parsons and Kahn, 


2005) and asked students to consider their personal advising experience at UC 


Merced and rate their satisfaction with each statement from “very high” to “no”. 


The “need gap” was determined by adding the averages from Section I and 


Section II; a larger sum equates to a greater need. In addition to completing the 


survey, students were asked to indicate their class level (freshman/sophomore or 


junior/senior) and their gender (male/female). Of the thirty-one (31) 


respondents, fifteen (15) identified themselves as female freshman/sophomore 


(FFS), five (5) as male freshman/sophomore (MFS), ten (10) as female 


junior/senior(FJS) and one (1) as male junior/senior (MJS). 


Data Analysis 


 Data for both surveys were analyzed with the need importance/need 


satisfaction scale in Parsons and Kahn (2005, p. 55).  Qualitative ratings for the 


scales in both surveys were assigned quantitative measurements as follows: 


Faculty/Administration 
Survey 


Very 
High=5 High=4 Medium=3 Low=2 No=1 


Student Survey, 
Section I: Need 


Importance 


Very 
High=5 High=4 Medium=3 Low=2 No=1 


Student Survey, 
Section II: Need 


Satisfaction 


Very 
High=1 High=2 Medium=3 Low=4 No=5 







Where to Go- 5 - 


 


 


For the faculty/administration survey, the importance of each item was 


established by averaging individual responses.  For the student survey, the need 


gap for each item was identified by adding averages of sections I and II. 


Results 


 Results from the faculty/administration survey (Table 1) indicates that 


participants feel the greatest need in the academic program is that “academic 


advisors should feel comfortable approaching faculty with student concerns 


regarding courses and major programming”, with an importance score of 4.75,. 


The two lowest ranking needs, each with an importance score of 2.5, were 


“advising as an instrument for student learning” and “advising based on theories 


of human development and learning styles.” 


Table 1: Faculty/Administration Need Importance Scores 


Question 1 2 3 4 5 6 7 
Need 


Importance 
Score 


2.5 4.0 4.75 3.0 2.5 4.0 4.5 


 


 Results from the student survey varied significantly when correlated with 


gender and class level.  


Need Importance 


 Data from Section I of the student survey showed students in different 


grade levels varied in their perceived importance of the academic advising 


services listed (Table 2).  The overall importance scores from participants 
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identified as freshman/sophomore was 3.955 (high importance), while the score 


from those identified as junior/senior was 3.72 (medium to high importance). 


Table 2: Need Importance by Class Level and Gender 


 FFS MFS FJS MJS 
Statement 1 4.05 4.6 3.28 4.0 
Statement 2 4.05 4.2 4.0 3.0 
Statement 3 4.67 4.0 4.28 4.0 
Statement 4 2.94 2.2 3.42 3.0 
Statement 5 4.56 4.2 4.14 5.0 
Statement 6 3.38 4 3.14 3.0 
Statement 7 3.33 4.4 3.33 3.0 
Statement 8 4.33 5 4.71 5.0 
Statement 9 4.16 4.8 3.86 4.0 
Statement 10 4.38 3.6 3.85 4.0 
Statement 11 4.56 3.6 3.57 3.0 
Statement 12 3.53 2.4 2.71 4.0 


 


Need Satisfaction 


 Data from Section II of the student survey also showed a significant 


distinction between class level, and additionally between genders in satisfaction 


with advising services. Male freshman/sophomores indicated an overall 


satisfaction score as 3.28 (medium satisfaction), while female 


freshman/sophomores indicated an overall satisfaction score of 2.4 (high 


satisfaction). Male junior/seniors indicated an overall satisfaction score of 1.83 


(high to very high satisfaction), while female junior/seniors indicated an overall 


score of 2.56 (high satisfaction). 


Table 3: Need Satisfaction by Class Level and Gender 


 FFS MFS FJS MJS 
Statement 1 2.0 3.6 2.83 1.0 
Statement 2 2.35 3.2 3.0 2.0 
Statement 3 2.0 3.2 1.83 1.0 
Statement 4 2.91 3.2 2.33 2.0 
Statement 5 2.08 2.4 1.8 1.0 
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Statement 6 3.0 3.8 3.4 3.0 
Statement 7 2.5 3.8 3.16 3.0 
Statement 8 2.31 3.6 1.83 1.0 
Statement 9 2.46 3.4 3.0 1.0 
Statement 10 2.38 3.0 2.67 2.0 
Statement 11 1.92 2.6 1.83 2.0 
Statement 12 3.0 3.6 3.0 3.0 


Need Gap 


Like other data in this study, need gap measurements varied greatly 


between gender and class levels (Table 3). Data from participants identified as 


male freshman/sophomore indicated that the greatest need gap was “providing 


accurate information about what I needed to graduate”; while female 


freshman/sophomore indicated “advisor helping me find a solution rather than 


telling me what to do” as the greatest gap. Male junior/senior results identified 


the gap as “concern about what’s going on in my life, not just my courses”; while 


female junior/seniors identified “advisor refers me to other staff when necessary” 


as the greatest gap. The overall need gap scores varied only slightly (5.5 to 


6.94). 


Table 4: Need Gap Score by Class Level and Gender 


 FFS MFS FJS MJS OVERALL SCORE 
Statement 1 8.2 6.05 5 6.11 6.34 
Statement 2 7.4 6.4 5 7 6.45 
Statement 3 7.2 6.67 5 6.11 6.245 
Statement 4 5.4 5.85 5 5.75 5.5 
Statement 5 6.8 6.64 6 5.94 6.345 
Statement 6 7.8 6.38 6 6.54 6.68 
Statement 7 8.2 5.83 6 6.49 6.63 
Statement 8 8.6 6.64 6 6.54 6.94 
Statement 9 8.2 6.62 5 6.86 6.67 
Statement 10 6.6 6.76 6 6.52 6.47 
Statement 11 6.2 6.48 5 5.4 5.77 
Statement 12 6 6.53 7 5.71 6.31 
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Implications 


Although the surveys were exploratory, data drawn from them suggest 


several potential areas for program improvement for both advising staff as well 


as School faculty and administration. 


First, advising staff should work toward development of new ways to 


increase faculty involvement in the advising program. This could include meeting 


with discipline representatives to discuss information for specific majors or the 


formation of an academic advising advisory committee consisting of 


administrators, faculty from various disciplines and students. Faculty involvement 


in the advising program also addresses several of the need gaps identified by 


students: dissemination of accurate information about what is needed to 


graduate, guidance on information regarding educational options such as study 


abroad and graduate school and information on extracurricular activities to 


enhance major coursework. Although academic advisors should be experts in the 


area of graduation requirements, faculty members with terminal degrees and 


years of experience in their field can be an invaluable source of information 


regarding education options and activities pertaining to academic majors. In 


addition to working with faculty members to build their own knowledge of these 


areas, advisors should work with faculty and administrators to create 


opportunities for exchange of this type of information between faculty and 


students. 
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Second, academic advisors should engage in continuous training in 


fundamental counseling techniques such as unconditional positive regard, active 


listening and empathy skills to address other need gaps identified in this survey. 


Advisors should actively seek out ways to build rapport with their students, 


seeking out ways to demonstrate their care and concern beyond the simple 


academics for which they are explicitly responsible. This can be accomplished in 


a variety of ways, including spending the first few minutes of an advising 


sessions in non-academic related conversation and following up on student 


concerns with a phone call or email. Advisors may also attend on-campus events 


to show support for their students’ non-academic accomplishments. 


Administrators can encourage this by allowing devotion of a portion of advisors’ 


working hours to such pursuits.  


This study was designed as a pilot needs assessment for the academic 


advising program in the School of Social Sciences, Humanities and Arts at the 


University of California, Merced. Given the size and sampling of the pilot 


participants, the results cannot be deemed representative of the entire 


population served by the program. However, the information gathered can serve 


as a starting point for discussion among affected parties and future program 


development. 
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SSHA Advising Assessment 
Student Survey 


 
Class Level:  Freshman/Sophomore  Junior/Senior 
Gender:  Male     Female 
 
Section I. Please indicate how important each of the following statements is to you as a 
student. (Very high=very important, No=not at all important)  
 
My advisor is a good source of 
information including university 
deadlines and procedures 


No Low Medium High Very 
High 


If I’m having a problem, my advisor 
refers me to other staff when necessary No Low Medium High Very 


High 


When we talk about my courses, my 
advisor helps me pick courses that meet 
requirements but are also interesting. 


No Low Medium High Very 
High 


My advisor is seen at campus events 
outside of advising No Low Medium High Very 


High 
My advisor helps me when asked, but I 
know I am free to make my own 
decisions 


No Low Medium High Very 
High 


My advisor suggests outside activities 
that may help me in my major such as 
individuals to contact and internships. 


No Low Medium High Very 
High 


My advisor provides guidance on where 
to find information regarding my 
educational options (i.e. graduate 
school and study abroad) 


No Low Medium High Very 
High 


My advisor provides me with accurate 
information about what I need to 
graduate  


No Low Medium High Very 
High 


My advisor and I talk about the 
consequence of the courses I take and 
my grades on my graduation 


No Low Medium High Very 
High 


When I have a problem, my advisor 
helps me find a solution rather than 
telling me what to do 


No Low Medium High Very 
High 


I know I can trust my advisor to keep 
anything I say confidential No Low Medium High Very 


High 


My advisor seems concerned about 
what’s going on in my life, not just my 
courses. No Low Medium High Very 


High 
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Section II. Now consider your experience with advising at UC Merced. Please indicate 
how satisfied you are with each statement. (Very high=very satisfied, No=not at all 
satisfied) 
 
My advisor is a good source of 
information including university 
deadlines and procedures 


Very 
High High Medium Low No 


If I’m having a problem, my advisor 
refers me to other staff when necessary 


Very 
High High Medium Low No 


When we talk about my courses, my 
advisor helps me pick courses that meet 
requirements but are also interesting. 


Very 
High High Medium Low No 


My advisor is seen at campus events 
outside of advising 


Very 
High High Medium Low No 


My advisor helps me when asked, but I 
know I am free to make my own 
decisions 


Very 
High High Medium Low No 


My advisor suggests outside activities 
that may help me in my major such as 
individuals to contact and internships. 


Very 
High High Medium Low No 


My advisor provides guidance on where 
to find information regarding my 
educational options (i.e. graduate 
school and study abroad) 


Very 
High High Medium Low No 


My advisor provides me with accurate 
information about what I need to 
graduate 


Very 
High High Medium Low No 


My advisor and I talk about the 
consequence of the courses I take and 
my grades on my graduation 


Very 
High High Medium Low No 


When I have a problem, my advisor 
helps me find a solution rather than 
telling me what to do 


Very 
High High Medium Low No 


I know I can trust my advisor to keep 
anything I say confidential Very 


High High Medium Low No 


My advisor seems concerned about 
what’s going on in my life, not just my 
courses. 


Very 
High High Medium Low No 


 
Thank you for participating!! 







Where to Go- 14 - 


 


SSHA Advising Assessment 
Faculty/Administration Survey 


 
Please evaluate the importance of the following as they apply to undergraduate 
academic advising within the School of Social Sciences, Humanities and Arts.  
 
Academic advising within the 
School should be based on 
theories of human 
development and learning 
styles. 


Very High High Medium Low No 


Academic advisors should work 
closely with faculty to evaluate 
ways to encourage student 
learning. 


Very High High Medium Low No 


Academic advisors within the 
School should feel comfortable 
approaching faculty with 
student concerns regarding 
courses and major 
programming. 


Very High High Medium Low No 


Academic advisors should 
promote faculty members as 
the primary source of 
information regarding the 
goals and principles of the 
major. 


Very High High Medium Low No 


Academic advising within the 
School should serve as an 
instrument for student 
learning. 


Very High High Medium Low No 


Academic advisors should 
consider the student as a 
whole person, not just an 
individual taking courses. 


Very High High Medium Low No 


Academic advisors should 
establish and reevaluate 
processes and procedures to 
better serve student needs. 


Very High High Medium Low No 


 
Please include any additional comments: 
 
 
 
 
 
 
Thank you for participating! 
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SSHA Academic Advising Assessment 
 


Standard/Objective Assessment Questions Audience 


Provide an intentional and 
coherent academic advising 
program based on theories 
and knowledge of teaching, 
learning and human 
development that is 
responsive to the needs of 
the student population, 
individuals and the 
community 


 Student 


 
1. Academic advising within the School 
should be based on theories of human 
development and learning styles. 


Faculty/Ad
ministratio
n 


Identify relevant and 
desirable student learning 
and developmental 
outcomes and provide 
programs and services that 
encourage achievement of 
those outcomes 


 Student 


 


1. Academic advising within the School 
should serve as an instrument for student 
learning. 
2. School academic advisors should work 
closely with faculty to evaluate ways to 
encourage student learning. 


Faculty/Ad
minstration 


Promote the establishment 
and implementation of 
policies and procedures 
that address the 
characteristics and needs of 
a diverse population 
 


 Student 


 


1.Academic advisors within the School 
should feel comfortable approaching faculty 
with student concerns regarding courses 
and major programming. 
2. Academic advisors within the School 
should establish and reevaluate processes 
and procedures to better serve student 
needs. 


Faculty/Ad
ministratio
n 







Assist students in the 
development of meaningful 
education plans based on 
assessments of their 
interests and abilities and 
educational goals 


 Student 


 


1. Academic advisors should consider the 
student as a whole person, not just an 
individual taking courses. 
2. Academic advisors should promote 
faculty members as the primary source of 
information regarding the goals and 
principles of the major. 
 


Faculty/Ad
ministratio
n 


Assist students in making 
the best academic decisions 
possible by encouraging 
identification and 
assessment of alternatives 
and consideration of 
possible consequences 


1. Academic advisors should expect faculty 
members to advise students on the 
applicability of the major to “real life” and as 
an important part of one’s educational 
career. 
2. An academic advisor’s job is to assist 
students in evaluation of their academic 
progress. 
3. Academic advisors should suggest 
possible alternatives to students struggling 
in particular classes or majors. 


Student 


  
Faculty/Ad
ministratio
n 


Provide accurate and timely 
information and interpret 
institutional, general 
education and major 
requirements. 


1. My advisor is a good source of academic 
information including university deadlines 
and procedures. 
2. My advisor provides me with accurate 
information regarding requirements for my 
major. 
3. My advisor provides me with accurate 
information regarding my requirements for 
graduation. 


Student 


 
 
 


Faculty & 
Administra
tion 







Make students aware of 
and refer to educational, 
institutional and 
community resources and 
services. 


1. If I’m having a problem, my advisor refers 
me to other staff or offices when necessary. 
2. My advisor provides guidance on where 
to seek information regarding my 
educational options (i.e. graduate school, 
study abroad). 


Student 


. . 
Faculty & 
Administra
tion 


Reinforce students’ self-
direction and self-
sufficiency. 


1. My advisor helps me when asked, but I 
know I am free to make my own decisions 
regarding registering for courses. 
2. When I have a problem, my advisor helps 
me find a solution rather than telling me 
what to do. 


Student 


  
Faculty & 
Administra
tion 


Advise on the selection of 
appropriate courses and 
other educational 
experiences to enhance 
student learning. 


1. When we talk about my courses, my 
advisor helps me pick courses that meet 
requirements, but are also interesting to me. 
2. My advisor has suggested outside 
activities that may help me in my major such 
as individuals to contact, internships and 
volunteer opportunities. 


Student 


  
Faculty & 
Administra
tion 


Evaluate and monitor 
student progress and the 
impact on achievement of 
goals. 


1. My advisor and I talk about the 
consequences of the courses I take and my 
grades on my graduation. 


Student 


  
Faculty & 
Administra
tion 







Direct students with 
educational, career or 
personal concerns, to 
appropriate campus 
resources. 


1. My advisor refers me to other places on 
campus that can help me deal with non-
advising issues such as personal or career 
concerns. 


Student 


  
Faculty & 
Administra
tion 


Establish, maintain and 
promote effective relations 
with relevant campus 
offices and external 
agencies. 


1. I have seen my advisor at campus events 
outside of advising. 


Student 


  
Faculty & 
Administra
tion 


Be knowledgeable and 
responsive to laws and 
regulations that relate to 
their responsibilities 
including those regarding 
privacy and confidentiality. 


1. I know I can trust my advisor to keep 
anything I say confidential. 


Student 


  
Faculty & 
Administra
tion 


Treat students as unique 
individuals with distinct 
situations and needs.. 


1. My advisor is willing to listen to my 
concerns and questions, whether they are 
academic or personal. 
2. My advisor seems concerned about what’s 
going on in my life, not just my courses. 
3. My advisor seems interested in helping 
me succeed. 


Student 


  
Faculty & 
Administra
tion 


 







School of Social Sciences, Humanities & Arts 
University of California, Merced 


 
Special Probation Interaction Plan 
 


Week Activity Notes 


Week 0 Monday: Contact students to set up appointments to 
sign Special Probation Contracts for Weeks 1 & 2. 


Holds should be placed on students’ records until they 
meet with an advisor to sign their contract. Students 
who do not meet with an advisor to sign their contract 
by the end of Week 2 are subject to dismissal from the 
university. 
 
When students respond to email with their availability, 
respond with a confirmed appointment time and ask 
them to complete the SP Entrance Survey and bring it 
to the meeting. 
 


Week 1 & 2 Monday - Friday: Meet with students to sign Special 
Probation Contracts. 


Remove student’s hold once their SP Contract is 
signed. Be sure to give them a sample Study Plan, 
Special Probation Tips, and Contact Log sheets. 
 


Week 3 Friday: Project Based Study Plans should be due at the 
end of this week. 
 


Students who fail to submit their Study Plans – or who 
submit them incorrectly – should have holds placed on 
their records until a correct version is submitted. 
 


Week 4 Monday: Send out Email Check #1, which will 
request students’ availability for MINDSET meetings 
in Week 5. 


Students who don’t respond by the deadline should 
have a hold placed on their account until they respond 
to the email check. 
 


Week 5 Monday - Friday: Meet with students to do 
MINDSET Inventory, and check that they attended 
Counseling Services (due by the end of Week 4). 


Students who fail to attend their meeting or bring their 
Contact Logs to the meeting should have a hold placed 
on their record until they attend a rescheduled meeting 
and / or provide their advisor with their Contact Logs. 
 


Week 8 Monday: Send out Email Check #2, which will 
request students’ availability for midterm grade 
meetings in Week 9. 


Students who don’t respond by the deadline should 
have a hold placed on their account until they respond 
to the email check. 
 


Week 9 Monday - Friday: Meet with students to discuss 
midterm grades, and check that they attended Career 
Services (due by the end of Week 8). 


Students who fail to attend their meeting or bring their 
Contact Logs to the meeting should have a hold placed 
on their record until they attend a rescheduled meeting 
and / or provide their advisor with their Contact Logs. 
 


Week 15 Monday: Send out Email Check #3, which will 
request students’ availability for final Special Probation 
meetings in Week 16. (This email should also notify 
them of the final due date for Contact Logs and the SP 
Exit Survey.) 


Students who don’t respond by the deadline should 
have a hold placed on their account until they respond 
to the email check. 
 
When students respond to email with their availability, 
respond with a confirmed appointment time and ask 
them to complete the SP Exit Survey and bring it to 
the meeting. (This can also be submitted with their 
Contact Logs, which are due on the last day of the 
semester.) 
 


Week 16 Monday - Friday: Meet with students to discuss 
anticipated final grades, and check their Contact Logs 
for completion. 


Students who fail to attend their meeting or bring their 
Contact Logs to the meeting should have a hold placed 
on their record until they attend a rescheduled meeting 
and / or provide their advisor with their Contact Logs. 
 


Last Day of 
the Semester 


Deadline for students to submit their Contact Logs 
and SP Exit Survey. 


 


 







School of Social Sciences, Humanities & Arts 
University of California, Merced 


 
Special Academic Probation Procedures 
 
Special Academic Probation 


• Holds shall be placed on all students who appeal their dismissals successfully and are 
allowed to continue on Special Academic Probation. These holds will be removed when 
the student meets with their academic advisor to create and sign their Special Probation 
Contract. 


• Students continuing on Special Academic Probation shall be required to complete a 
contract. In this contract, students shall be required to utilize campus resources in an 
effort to assist them in the improvement of their grades. Some requirements will vary 
based on the student, but standardized requirements will be as follows: 


 The student must earn a minimum GPA (to be determined by their academic 
advisor) to bring their cumulative GPA to a 2.00 or higher. 


 The student must complete all courses with a C- or higher. 
 The student must attend tutoring sessions at least once every two weeks for 


each course in which they are enrolled for which tutoring is offered. 
 The student must attend office hours for their TAs or professors at least four 


times per course throughout the course of the semester. 
 The student must attend two workshops throughout the course of the 


semester. 
 The student must make and attend an appointment with Counseling Services 


by the end of the fourth week of instruction. 
 The student must make and attend an appointment with a career counselor at 


the Career Services Center by the end of the eighth week of instruction. 
 The student must check their UC Merced email account daily, and respond 


within twenty-four hours to all emails sent by their academic advisor. 
 The student must respond to two email checks, to be performed by their 


academic advisor. In these checks, the students will receive an email 
instructing them to reply within twenty-four hours with their availability for 
an appointment with their advisor. Failure to respond to the email check and 
schedule and attend an appointment with their advisor by the deadlines 
provided will result in a hold being placed on their record. 


 The student must submit a project-based study plan via email to their 
academic advisor by the end of the second week of instruction. 


 The student will be required to meet with their advisor at their advisor’s 
request. Failure to set up and attend meetings with an advisor by the 
deadlines provided will result in a hold placed on the student’s record. 







School of Social Sciences, Humanities and Arts 
University of California, Merced 


Academic Probation Enrollment Contract Meeting Worksheet 


 


Date:       Academic Term:       


Name:         ID #:      


My greatest obstacle to overcome this semester was: 


 


 


 


 


 


Section I: Contributing Factors and Behaviors 


Please evaluate what factors or behaviors prevented you from performing to your full academic 


potential. For example: “My difficult work schedule prevented me from completing my readings and 


studying as much as I should”. 


 1. 


  


 


2. 


  


 


 


Please list specific actions you will take to help resolve the above issues. For example: “I will 


decrease my work schedule from 30 to 15 hours per week and take out student loans to help cover 


my expenses”. 


 1. 


  


 


2. 


  


 


 







School of Social Sciences, Humanities and Arts 
University of California, Merced 


Section II: Goals 


Please list two (2) goals that will help you return to good academic standing. For example: “I will 


better manage my time”. 


 1. 


 


 


 2. 


 


 


Please list two (2) actions you will take to achieve the two (2) goals listed above. For example:  “I 


will better manage my time by: a.) making a study schedule and b.) using a daily planner”. 


 1. 


  a. 


 


 


  b. 


  


 


2. 


  a. 


 


 


  b. 


  


 


 
 
 
 
 
 
 







Spring 2008 Special Probation 
End of Semester Survey 


 


Name:          ID#       


Fall 2007 GPA:    Projected Spring 2008 GPA:       Actual:   


 
I understand that the information included in this survey will be kept completely confidential. Any data gathered 
will be used anonymously. I also understand that information gathered in this survey is for program improvement 
only and will not be utilized in my probation evaluations or hearings.      
   
Student Signature:         Date:     
 
 
Please answer the following questions as honestly as possible. The information you provide is 
very important and will be used to improve SSHA’s academic probation program. 
 
What part of your probation contract did you find most helpful as you worked to improve your 
academic standing? Why? 
 
 
 
 
 
 
Which part of the contract did you find least helpful? Why? 
 
 
 
 
 
 
What could we have done to help you become more successful as you worked to improve your 
academic standing? 
 
 
 
 
 
 
Please provide any additional comments or suggestions that may help us improve academic 
probation processes for future students. 







Spring 2010 Special Probation 
End of Semester Survey 


 


Name:          ID#       


Fall 2009 GPA:  ___  Projected Spring 2010 GPA:       Actual:   


 
I understand that the information included in this survey will be kept completely confidential. Any data gathered 
will be used anonymously. I also understand that information gathered in this survey is for program improvement 
only and will not be utilized in my probation evaluations or hearings.      
   
Student Signature:         Date:     
 
 
Please answer the following questions as honestly as possible. The information you provide is 
very important and will be used to improve SSHA’s academic probation program. 
 
What part of your probation contract did you find most helpful as you worked to improve your 
academic standing? Why? 
 
 
 
 
 
 
Which part of the contract did you find least helpful? Why? 
 
 
 
 
 
 
What could we have done to help you become more successful as you worked to improve your 
academic standing? 
 
 
 
 
 
 
Please provide any additional comments or suggestions that may help us improve academic 
probation processes for future students. 







WASC Accreditation – University Relations 


University Relations is developing goals for FY2010-2011.  These divisional goals will be driven down to individual staff 
goals for the same period.  Please note that these are draft goals and the final version will be available by July, 2010. 


1) Have you identified, or are you in the process of identifying, performance goals and related objectives for the 
unit (as opposed to goals for individual administrators or staff members)?  If so, please provide them. 


a. GOALS 
i. To raise $4.3 million dollars during the 2010-2011 fiscal year, which will be tracked quarterly. 


ii. To increase media coverage of UC Merced in key markets (San Francisco, Los Angeles, 
Sacramento, Bay Area, Silicon Valley, Fresno and Merced), measured by number of stories 
successfully placed in each of the markets as a result of pitches the Office of Communications 
makes directly and exclusively to media outlets in each market. Another measurement of 
success will consist of maximizing the number of stories favorably influenced by the news team 
in the Office of Communications – i.e. minimized, stopped, expanded, clarified, redirected, etc. 


iii. To increase UCM’s profile in five targeted regions (Silicon Valley, Fresno, Sacramento, Merced 
and Modesto) by attending 20 events for community and business leaders by 7/1/11. 


iv. To increase usage of UCM’s web sites and social media channels as measured by unique web 
visitors and social media followers on a monthly basis. 


v. To ensure success of UC Merced’s Special Campaign for Scholarships and Fellowships by telling 
UCM’s story and highlighting students who have already received scholarships and fellowships, 
as measured by the number of donors who contribute as a result of reading and hearing 
compelling stories in collateral publications, e-mail marketing campaign and a micro-giving 
solution using mobile, web and email technologies developed by the Office of Communications. 


vi. To retain funding for Science and Engineering II Capital Project by 11/1/10 and ensure state 
supplemental funding in new governor’s budget by 4/1/11. 


vii. To develop a comprehensive campus legislative education plan by 11/1/10. 
viii. To provide campus briefings and tours to nine new state and federal elected officials by 7/1/11 


and to complete 24 district office visits to state legislators by 7/1/11. 
ix. To provide all staff with a professional development opportunity, with supervisor approval, in 


addition to the standard UC Merced training opportunities and other on campus skill building 
sessions as measured in FY11 personnel evaluations. 


x. To have a staff retention rate of more than 90%, as measured 7/1/11. 
xi. To establish a board of directors for the UCM Alumni Association by 4/1/11. 


b. How are they made available and to whom? 
i. They will be shared with the Chancellor’s Cabinet, Deans and Directors, Faculty Senate 


leadership and the UC Merced Foundation Board of Trustees. 
c. How do they align with the unit’s mission? 


i. Our unit’s mission is to increase support for and enhance knowledge of the University of 
California, Merced through fundraising, government relations and public outreach.  Our goals 
align with our mission because our goals for FY10-11, when accomplished, will enhance public 
and internal awareness and support of UC Merced. 


d. How do they align with the University’s mission and goals? 
i. Our goals align with the University’s mission and goals because our work connects the campus 


to the community by informing our constituents of the teaching, service and research being 
done on campus.  Our constituents in return support the campus financially and on policy issues. 
 







e. Do they reflect the standards of a professional association?  If so, please briefly describe. 
i. Yes, the work of University Relations is done at a high level and according to best practices in 


fund raising, communications and education of local, state and federal representatives. 
 


2) Does your unit review its performance in relation to its objectives?  Yes. 
a. If so, please describe how this is done, including: 


i. The process by which objectives are selected for review: Areas for review need to be significant 
activities or new initiatives, measurable by a number and timeline for achievement.   


ii. The source(s) and types of data: We use Raisers Edge to produce fundraising data related to our 
development goals.  We also use financial reports, contact reports, training attendance, web use 
and newspaper column/inches as other types of measures.   


iii. The timeline: Progress toward goals will be measured quarterly and shared internally.  Results 
will be shared with stakeholders annually. 


iv. How the results are used to inform practices: We use these results in order to measure whether 
or not our practices are accomplishing our goals and if they are not, then we reevaluate both 
respectively.  


v. To whom the results are disseminated: The results are disseminated to the Chancellor’s Cabinet, 
Deans and Directors, Faculty Senate leadership and the UC Merced Foundation Board of 
Trustees. 


b. If your unit has a plan for assessing its performance, please provide it. 
i. Our unit does annual personnel reviews every July/August.  These are confidential and cannot 


be provided. 
ii. This is our initial effort at goal setting.  We do not have a plan for how to do it.  We followed the 


general approach of a university center. 
 


3) If your unit has engaged in assessment to improve performance, please provide one of more examples of this 
work, including a description of any changes made to the practices of the unit in response to the results.  These 
examples are particularly important as they demonstrate that we practice “evidence-based improvement”, 
which is a fundamental expectation of WASC. 
- This last fiscal year, we realized that our unit was not doing the best that it could be in measuring 


performance and in outlining unit goals. 
- In response, we have put together unit goals (listed above) for the 2010-2011 fiscal year and are currently 


working on a 3 year plan in order to provide a vision and plan for University Relations in the years to come. 
 


4) If your unit has not yet developed goals and objectives, what is the timeline for completing this work and 
initiating assessment? 
 


5) If your unit has goals and objectives, but does not regularly assess its performance, what is the timeline for 
beginning this work? 
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October 18, 2010 
 
 
To: Undergraduate Council 
 
From: Maria Pallavicini, Dean – School of Natural Sciences 
 
Cc: Patricia LiWang, Professor – School of Natural Sciences 
 Anne Kelley, Professor – School of Natural Sciences 


Tammy Johnson, Manager of Instructional Support & Student Affairs - School Of 
Natural Sciences 


 
Subject: Proposed changes to Chemical Sciences major coursework requirements  
 
 
The Chemical Sciences faculty have recommended, and the Natural Sciences Curriculum Committee has 
approved, modifications to the coursework requirements for the major. 
 
The principal change is the elimination of the research requirement for the major and its replacement by 
an additional four units (two 2-unit courses) of laboratory-based coursework.  The reason for elimination 
of the research requirement is that it has become untenable to find appropriate research labs for the many 
Chemistry majors that we now have. The School of Natural Sciences is introducing three new laboratory 
courses, each worth two units, and eliminating two of our existing laboratory courses, one of which has 
never been taught.  
 
I have reviewed the proposed changes and concur with the modifications recommended by the Chemical 
Sciences faculty. 
 







Chemical Sciences B.S. Program 
School of Natural Sciences, UC Merced 


 
Chemistry is often known as “the central science” because of the key position it occupies in modern 
science and engineering.  Most phenomena in the biological and earth sciences can be described in terms 
of the chemical and physical behavior of atoms and molecules, and chemical principles also underlie 
much progress in medicine and engineering.  In addition, chemical systems are fascinating and often 
beautiful in their own right.  Recent developments in the chemical sciences are increasingly directed 
toward the study of phenomena at the nanoscale, the size range intermediate between individual 
molecules and macroscopic matter.  The ability to measure, understand, and control the properties of 
matter on these size scales allows us to draw conceptual and practical connections between the 
submicroscopic world of atoms and molecules and the macroscopic world with which we interact. 
 
UC Merced offers an undergraduate major leading to a B.S. degree in the Chemical Sciences.  All of our 
programs are designed to satisfy the requirements for approval by the American Chemical Society.  The 
curriculum is designed to meet the needs of students who plan to end their formal education with a 
bachelor’s degree as well as those who wish to go on for an advanced degree.  The UC Merced chemistry 
B.S. graduate is well prepared to pursue a career in chemistry or an allied field.  We offer both a basic 
chemistry program and three emphasis tracks in biological chemistry, environmental chemistry, and 
materials chemistry, which allow students to pursue interdisciplinary areas within a degree program that 
is still focused on chemistry.   
 
A degree in the chemical sciences opens the door to a wide variety of careers in industry or government 
service, forensic chemistry in crime laboratories, commercial fields such as patent law and scientific 
writing, and high school science teaching.  Many chemistry majors go on to graduate study to prepare for 
careers in teaching and/or research at the college or university level, or research positions in the chemical, 
pharmaceutical, electronics or other high-tech industries.  A major in chemistry is also an excellent 
foundation for medical school or other careers in the health sciences. 
 
 
Requirements for the Chemical Sciences (CHEM) Major 
 
In addition to adhering to the UC Merced and School of Natural Science requirements, the additional 
requirements that must be met to receive the B.S. in Chemical Sciences at UC Merced are: 
 
Chemical Sciences Requirements (61-71 units): The Chemical Sciences major consists of 20-22 
courses (7 lower division and 13-15 upper division, depending on emphasis track) designed to give all 
students a common foundation of core knowledge specific to the discipline. 
 
Lower Division Major Requirements (28 units):  
 
BIO 1: Contemporary Biology [4] 
CHEM 8:  Principles of Organic Chemistry [4] 
CHEM 10:  General Chemistry II [4] 
MATH 22: Calculus of a Single Variable II [4] 
MATH 23: Multivariable Calculus [4] 
MATH 24: Linear Algebra and Differential Equations [4] 
PHYS 9: Introductory Physics II [4] 
 
Upper Division Major Requirements (28 units): 
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CHEM 100:  Organic Synthesis and Mechanism [3] 
CHEM 101L:  Advanced Synthetic Laboratory [2] 
CHEM 111/BIO 101:  Biochemistry I [4] 
CHEM 112:  Quantum Chemistry and Spectroscopy [3]  
CHEM 113:  Chemical Thermodynamics and Kinetics [3]  
CHEM 153: Physical Chemistry Laboratory [2] 
CHEM 115:  Instrumental Analysis and Bioanalytical Chemistry [3] 
CHEM 155: Instrumental Analysis Laboratory [2] 
CHEM 120:  Inorganic Chemistry [3] 
CHEM 150: Inorganic and Materials Chemistry Laboratory [2] 
CHEM 194: Ethics and Communication in Chemistry [1] 
 
 
Emphasis Track Requirements:  
 
Requirements for Chemistry emphasis track 
 
Any two of the following in-depth course electives: 
 Any other 3- or 4-unit CHEM course numbered 100-189 [3 or 4]  
 Any 200-level CHEM course (instructor approval required) [3] 
 ESS 100: Environmental Chem [4] 
 MSE 110: Solid State Materials Properties [4] 
 MSE 118: Introduction to Nanotechnology and Nanoscience [3] 
 
 
Requirements for Materials Chemistry emphasis track 
 
ENGR 45: Introduction to Materials [4] 
One of the following materials electives:  
 CHEM 140: Nanoscale Materials Chemistry [3] 
 ENGR 170: Introduction to Electron Microscopy [3] 
 MSE 110: Solid State Materials Properties [4] 
 MSE 113: Materials Characterization [4] 
 MSE 114: Polymeric Materials [4] 
 MSE 115: Ceramic Materials [3] 
 MSE 116: Composites [3] 
 MSE 118: Introduction to Nanotechnology and Nanoscience [3] 
 MSE 119: Materials Modeling [3] 
One of the following in-depth course electives: 
 Any other 3- or 4-unit CHEM course numbered 100-189 [3 or 4] 
 Any 200-level CHEM course (instructor approval required) [3] 
 ESS 100: Environmental Chemistry [4] 
 
 
Requirements for Biological Chemistry emphasis track 
 
BIO 102/CHEM 122: Biochemistry and Molecular Biology [4] 
Two other upper division biology courses  
One of the following in-depth course electives:  
 Any other 3- or 4-unit CHEM course numbered 100-189 [3 or 4] 
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 Any 200-level CHEM course (requires instructor approval) [3] 
 ESS 100: Environmental Chemistry [4] 
 MSE 118: Introduction to Nanotechnology and Nanoscience [3] 
 
 
Requirements for Environmental Chemistry emphasis track 
 
ESS 100: Environmental Chemistry [4] 
Two of the following environmental course electives:  
 ESS 102: Chemical Processes in the Soil Environment [3] 
 ESS 103: Geochemistry of Earth Systems [3] 
 ESS 106: Spectroscopic and Microscopic Methods [3] 
 ESS 108: Surface and Colloid Chemistry of Earth Materials [3] 
 ENVE 171: Environmental Organic Chemistry [3] 
 


 
Transfer students.  Transfer students who wish to major in Chemical Sciences should complete two 
semesters of general chemistry with laboratory, two semesters of organic chemistry with laboratory, one 
year of calculus-based physics with laboratory, and mathematics through multivariable calculus.  Students 
should consult the Information for Prospective Students link on the School of Natural Sciences website 
http://naturalsciences.ucmerced.edu for more information.
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 Sample Plan of Study for Chemical Sciences degree, Chemistry emphasis 
 


Semester 1   Semester 2  
MATH 21 Calculus I 4  MATH 22 Calculus II 


PHYS 8 Physics I 
4 
4 


CHEM 2 General Chemistry I 4  CHEM 10 General Chemistry II 4 
CORE 1 The World at Home 4  Free elective 4 


CSE 20 Introduction to Computing I  2    
     


Semester units 14  Semester units 16 
 


Semester 3   Semester 4  
MATH 23 Multivariable Calculus 4  CHEM 100 Organic Synthesis and Mechanism  3 


CHEM 8 Principles of Organic Chemistry  4  MATH 32 Probability & Statistics 4 
PHYS 9 Physics II 4  MATH 24 Differential Eqs and Linear Algebra 4 


WRI 10 College Reading and Composition 4  General Education elective 4 
Semester units 16  Semester units 15 


 
Semester 5   Semester 6  


BIO I Contemporary Biology 4  
CHEM 113 Chemical Thermodynamics and 


Kinetics 3 
CHEM 112 Quantum Chemistry and Spectroscopy 3  General Education elective 4 


General Education elective (w/emphasis on 
communication) 4  CORE 100 The World at Home 4 


CHEM 101L Advanced Synthetic Lab  2  In-depth course elective 3-4 
CHEM 195 Research 2  CHEM 153 Physical Chemistry Lab 2 


Semester units 15  Semester units 16-17 
 


Semester 7   Semester 8  
CHEM 111 Biochemistry I 4  CHEM 150 Inorganic Lab  2 


CHEM 120 Inorganic Chemistry 3  Free elective 4 
Free elective 4  General Education elective 4 


CHEM 115 Instrumental Analysis and Bioanalytical 
Chemistry  3  In-depth course elective 3-4 


CHEM 155 Instrumental Lab 2  CHEM 194 Ethics and Communication 1 
Semester units 16  Semester units 14-15 


   Total Program Units 122-124 
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 Sample Plan of Study for Chemical Sciences degree, Materials emphasis 
 


Semester 1   Semester 2  
MATH 21 Calculus I 4  MATH 22 Calculus II 


PHYS 8 Physics I 
4 
4 


CHEM 2 General Chemistry I 4  CHEM 10 General Chemistry II 4 
CORE 1 The World at Home 4  Free elective 4 


CSE 20 Introduction to Computing I  2    
     


Semester units 14  Semester units 16 
 


Semester 3   Semester 4  
MATH 23 Multivariable Calculus 4  CHEM 100 Organic Synthesis and Mechanism 3 


CHEM 8 Principles of Organic Chemistry  4  MATH 32 Probability & Statistics 4 
PHYS 9 Physics II 4  MATH 24 Differential Eqs and Linear Algebra 4 


WRI 10 College Reading and Composition 4  General Education elective 4 
Semester units 16  Semester units 15 


 
Semester 5   Semester 6  


BIO I Contemporary Biology 4  
CHEM 113 Chemical Thermodynamics and 


Kinetics 3 
CHEM 112 Quantum Chemistry and Spectroscopy 3  General Education elective 4 


General Education elective (w/emphasis on 
communication) 4  CORE 100 The World at Home 4 


CHEM 101L Advanced Synthetic Lab  2  CHEM 153 Physical Chemistry Lab 2 
ENGR 45 Introduction to Materials 4  CHEM 195 Research 2 


Semester units 17  Semester units 15 
 


Semester 7   Semester 8  
CHEM 111 Biochemistry I 4  CHEM 150 Inorganic Lab  2 


CHEM 120 Inorganic Chemistry 3  Free elective 4 
CHEM 115 Instrumental Analysis and Bioanalytical 


Chemistry 3  General Education elective 4 
Materials elective 3-4  In-depth course elective  3-4 


CHEM 155 Instrumental Lab 2  CHEM 194 Ethics and Communication 1 
Semester units 15-16  Semester units 14-15 


   Total Program Units 122-124 
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Sample Plan of Study for Chemical Sciences degree, Biological emphasis 
 


Semester 1   Semester 2  
MATH 21 Calculus I 4  MATH 22 Calculus II 


PHYS 8 Physics I 
4 
4 


CHEM 2 General Chemistry I 4  CHEM 10 General Chemistry II 4 
CORE 1 The World at Home 4  General Education elective 4 


CSE 20 Introduction to Computing I  2    
     


Semester units 14  Semester units 16 
 


Semester 3   Semester 4  
MATH 23 Multivariable Calculus 4  CHEM 100 Organic Synthesis and Mechanism 3 


CHEM 8 Principles of Organic Chemistry  4  MATH 32 Probability & Statistics 4 
PHYS 9 Physics II  4  MATH 24 Differential Eqs and Linear Algebra 4 


WRI 10 College Reading and Composition 4  General Education elective 4 
Semester units 16  Semester units 15 


 
Semester 5   Semester 6  


BIO I Contemporary Biology 4  
CHEM 113 Chemical Thermodynamics and 


Kinetics 3 
CHEM 112 Quantum Chemistry and Spectroscopy 3  Upper division biology course 4 


General Education elective (w/emphasis on 
communication) 4  CORE 100 The World at Home 4 


CHEM 101L Advanced Synthetic Lab 
General Education elective 


2 
4  


CHEM 111 Biochemistry I 
CHEM 153 Physical Chemistry Lab 


4 
2 


Semester units 17  Semester units 17 
 


Semester 7   Semester 8  
CHEM 115 Instrumental Analysis and Bioanalytical 


Chemistry 3  CHEM 150 Inorganic Lab  2 
CHEM 120 Inorganic Chemistry 3  Free elective 4 


In-depth course elective 3-4  General Education elective 4 
CHEM 122 Biochemistry & Molecular Biology  4  Upper division biology course 4 


CHEM 155 Instrumental Lab 2  CHEM 194 Ethics and Communication 1 
Semester units 15-16  Semester units 15 


   Total Program Units 125-126 
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 Sample Plan of Study for Chemical Sciences degree, Environmental emphasis 
 


Semester 1   Semester 2  
MATH 21 Calculus I 4  MATH 22 Calculus II 


PHYS 8 Physics I 
4 
4 


CHEM 2 General Chemistry I 4  CHEM 10 General Chemistry II 4 
CORE 1 The World at Home 4  Free elective 4 


CSE 20 Introduction to Computing I  2    
     


Semester units 14  Semester units 16 
 


Semester 3   Semester 4  
MATH 23 Multivariable Calculus 4  CHEM 100 Organic Synthesis and Mechanism  3 


CHEM 8 Principles of Organic Chemistry  4  MATH 32 Probability & Statistics 4 
PHYS 9 Physics II 4  MATH 24 Differential Eqs and Linear Algebra 4 


WRI 10 College Reading and Composition 4  General Education elective 4 
Semester units 16  Semester units 15 


 
Semester 5   Semester 6  


BIO I Contemporary Biology 4  
CHEM 113 Chemical Thermodynamics and 


Kinetics 3 
CHEM 112 Quantum Chemistry and Spectroscopy 3  ESS 100 Environmental Chemistry 4 


General Education elective (w/emphasis on 
communication) 4  CORE 100 The World at Home 4 


CHEM 101L Advanced Synthetic Lab  2  General Education elective 4 
CHEM 195 Research 1  CHEM 153 Physical Chemistry Lab 2 


Semester units 14  Semester units 17 
 


Semester 7   Semester 8  
CHEM 111 Biochemistry I 4  CHEM 150 Inorganic Lab  2 


CHEM 120 Inorganic Chemistry 3  Free elective 4 
Environmental course elective 3  General Education elective 4 


CHEM 115 Instrumental Analysis and Bioanalytical 
Chemistry  3  Environmental course elective 3 


CHEM 155 Instrumental Lab 2  
CHEM 195 Research 


CHEM 194 Ethics and Communication 
2 
1 


Semester units 15  Semester units 16 
   Total Program Units 123 
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Course requirements for ACS accreditation 
 


2008 ACS guidelines require: 
Introductory chemistry 
1 semester (at least 3 units) or equivalent in each of: 
 Analytical 
 Biochem 
 Inorganic 
 Organic 
 Physical 
4 additional semesters of "in-depth" courses, which may include the second semesters of year-long 


sequences in organic or physical 
400 hours of lab work beyond the introductory chemistry lab 


 
Correspondence between new (F10) proposed requirements and ACS 


 
Course Chem track Bio track Materials track Environ. track 
Intro chem CHEM 2, 10 CHEM 2, 10 CHEM 2, 10 CHEM 2, 10 
Analytical (1 sem) CHEM 115 CHEM 115 CHEM 115 CHEM 115 
Biochem (1 sem) CHEM 111 CHEM 111 CHEM 111 CHEM 111 
Inorganic (1 sem) CHEM 120 CHEM 120 CHEM 120 CHEM 120 
Organic (1 sem) CHEM 8 CHEM 8 CHEM 8 CHEM 8 
Physical (1 sem) CHEM 112 CHEM 112 CHEM 112 CHEM 112 
In-depth courses 
(4 sem) 


CHEM 100 
CHEM 113 
2 in-depth 


electives 


CHEM 100 
CHEM 113 
CHEM 122 
1 in-depth elective 


CHEM 100 
CHEM 113 
materials elective 
1 in-depth elective 


CHEM 100 
CHEM 113 
2 envir. electives 


Additional track 
requirements 


 2 BIO electives ENGR 45 ESS 100 


Lab work (400 
hours) 


CHEM 8 (45) 
CHEM 101L (90) 
CHEM 153 (90) 
CHEM 155 (90) 
CHEM 150 (90) 
Total 405  


CHEM 8 (45) 
CHEM 101L (90) 
CHEM 153 (90) 
CHEM 155 (90) 
CHEM 150 (90) 
CHEM 122 (15) 
Total 420  


CHEM 8 (45) 
CHEM 101L (90) 
CHEM 153 (90) 
CHEM 155 (90) 
CHEM 150 (90) 
ENGR 45 (30) 
Total 435 


CHEM 8 (45) 
CHEM 101L (90) 
CHEM 153 (90) 
CHEM 155 (90) 
CHEM 150 (90) 
ESS 100 (45) 
Total 450 


 
 





		Chem Major Coursework changes

		Chem sci major F10 revs

		CHEM 10:  General Chemistry II [4]

		CHEM 100:  Organic Synthesis and Mechanism [3]



		ACS requirements













Subject Level



		Course SCHrs		(Multiple Items)

		RANK		(All)		Credit Course Enrollment and Student Credit Hours



						Senate		Data

						Senate								Non-Senate								Total Credit Sects		Total Enrolled		Total SCHrs		Total % SCHrs

		School		Subject		Credit Sects		Enrolled		SCHrs		% SCHrs		Credit Sects		Enrolled		SCHrs		% SCHrs

		ENG		BEST		64		126		453		100%								0%		64.0		126.0		453.0		100%

				BIOE		9		36		132		100%								0%		9.0		36.0		132.0		100%

				CSE		14		136		528		19%		10		859		2264		81%		24.0		995.0		2792.0		100%

				EECS		38		109		521		100%								0%		38.0		109.0		521.0		100%

				ENGR		33		700		1920		58%		7		371		1388		42%		40.0		1071.0		3308.0		100%

				ENVE		11		73		519		66%		4		71		264		34%		15.0		144.0		783.0		100%

				ES		85		218		1413		99%		2		4		15		1%		87.0		222.0		1428.0		100%

				ME		6		88		268		58%		5		62		197		42%		11.0		150.0		465.0		100%

				MEAM		21		48		233		100%								0%		21.0		48.0		233.0		100%

				MSE		10		33		103		100%								0%		10.0		33.0		103.0		100%

		ENG Total				291		1567		6090		60%		28		1367		4128		40%		319.0		2934.0		10218.0		100%

		NS		BIO		79		1841		6384		62%		32		1357		3961		38%		112.0		3198.0		10345.0		100%

				CHEM		65		805		2866		43%		11		1107		3811		57%		76.0		1912.0		6677.0		100%

				ESS		15		189		965		99%		2		3		10		1%		17.0		192.0		975.0		100%

				MATH		45		773		2981		25%		47		2346		8847		75%		92.0		3119.0		11828.0		100%

				NSED								0%		24		298		448		100%		24.0		298.0		448.0		100%

				PHYS		66		272		1040		27%		12		701		2801		73%		78.0		973.0		3841.0		100%

				QSB		151		368		1170		99%		1		2		6		1%		152.0		370.0		1176.0		100%

		NS Total				422		4248		15406		44%		129		5814		19884		56%		551.0		10062.0		35290.0		100%

		SSHA		ANTH		8		295		1180		67%		3		146		584		33%		11.0		441.0		1764.0		100%

				ARTS		3		129		516		17%		25		665		2507		83%		28.0		794.0		3023.0		100%

				CHN								0%		4		95		380		100%		4.0		95.0		380.0		100%

				COGS		49		546		2204		85%		3		96		384		15%		52.0		642.0		2588.0		100%

				ECON		17		433		1762		84%		2		82		328		16%		19.0		515.0		2090.0		100%

				FRE								0%		4		95		380		100%		4.0		95.0		380.0		100%

				GASP		6		187		748		81%		1		44		176		19%		7.0		231.0		924.0		100%

				GEOG		1		1		4		100%								0%		1.0		1.0		4.0		100%

				HIST		14		304		1216		56%		7		238		952		44%		21.0		542.0		2168.0		100%

				JPN								0%		7		137		548		100%		7.0		137.0		548.0		100%

				LIT		12		220		880		57%		5		167		668		43%		17.0		387.0		1548.0		100%

				MGMT		4		145		580		23%		16		477		1908		77%		20.0		622.0		2488.0		100%

				PHIL		3		52		208		17%		5		251		1004		83%		8.0		303.0		1212.0		100%

				POLI		12		489		1946		62%		7		299		1199		38%		19.0		788.0		3145.0		100%

				PSY		54		1301		5131		46%		19		1532		6126		54%		72.0		2832.0		11257.0		100%

				SCS		3		3		29		100%								0%		3.0		3.0		29.0		100%

				SOC		7		249		996		33%		8		499		1996		67%		15.0		748.0		2992.0		100%

				SPAN		5		134		534		31%		14		302		1206		69%		19.0		435.0		1740.0		100%

				USTU		4		104		107		65%		2		57		57		35%		6.0		161.0		164.0		100%

				WCH		49		84		460		99%		1		1		4		1%		50.0		85.0		464.0		100%

				WH		2		32		128		52%		2		30		120		48%		4.0		62.0		248.0		100%

				WRI								0%		139		2493		9891		100%		139.0		2493.0		9891.0		100%

		SSHA Total				253		4707		18629		38%		274		7705		30418		62%		526.0		12412.0		49047.0		100%

		01		CORE		2		38		38		1%		49		963		3852		99%		51.0		1001.0		3890.0		100%

		01 Total				2		38		38		1%		49		963		3852		99%		51.0		1001.0		3890.0		100%

		Grand Total				967		10560		40163		41%		479		15849		58282		59%		1447.0		26409.0		98445.0		100%







































































































































































































































































































































































































































































































































































































































































































&"Arial,Bold"&12 2009-10 Faculty Workload Summary&"Arial,Regular"&10
	



Credit Sects - Number of credit bearing sections taught
SCHrs - Number of Student Credit Hours
		                                      Prepared by Institutional Planning and Analysis 10/07/2010    




Faculty teaching School subject

		Course SCHrs		(All)

		School		(All)				Who teaches what in each subject area by division

								Ladder Rank Faculty with % Responsible > 0

																		Data

		Subject		Course		Sect		Term		RANK		Instructor		Home dept		Percent Responsible		#Units		Credit Sects		Enrolled		SCHrs

		ANTH		001		01		F		ASST P		Delugan, Robin		Anthropology		100%		4		1.0		75.0		300.0

				003		01		S		ASST P		Hull, Kathleen		Anthropology		100%		4		1.0		69.0		276.0

				100		01		F		ASOC P		Rebhun, Linda Ann		Anthropology		100%		4		1.0		14.0		56.0

				124		01		F		ASOC P		Rebhun, Linda Ann		Anthropology		100%		4		1.0		21.0		84.0

				126		01		S		ASOC P		Rebhun, Linda Ann		Anthropology		100%		4		1.0		45.0		180.0

				146		01		F		ASST P		Hull, Kathleen		Anthropology		100%		4		1.0		18.0		72.0

				170		01		S		ASST P		Delugan, Robin		Anthropology		100%		4		1.0		29.0		116.0

				172		01		S		ASST P		Hull, Kathleen		Anthropology		100%		4		1.0		24.0		96.0

		ANTH Total																32		8.0		295.0		1180.0

		ARTS		101		01		F		PROF		Ramicova, Duna		World Culture & History		100%		4		1.0		47.0		188.0

				103		01		S		PROF		Ramicova, Duna		World Culture & History		100%		4		1.0		52.0		208.0

				115		01		S		PROF		Ramicova, Duna		World Culture & History		100%		4		1.0		30.0		120.0

		ARTS Total																12		3.0		129.0		516.0

		BEST		200		01		S		ASST P		Chin, Wei-Chun		Bioengineering		100%		3		1.0		13.0		39.0

				201		01		S		ASST P		Davila, Lilian		Materials Science & Engineering		100%		3		1.0		10.0		30.0

				210		02D		F		ASOC P		Leppert, Valerie		Materials Science & Engineering		100%		0		0.0		2.0		0.0

						03L		F		ASOC P		Leppert, Valerie		Materials Science & Engineering		100%		0		0.0		2.0		0.0

						01		F		ASOC P		Leppert, Valerie		Materials Science & Engineering		100%		4		1.0		2.0		8.0

				291		01		F		ASST P		Dawson, Michael		Biological Sciences		33%		1		0.3		2.3		2.3

												Mccloskey, Kara		Bioengineering		33%		1		0.3		2.3		2.3

												Tsao, Meng-Lin		Chemical Sciences		33%		1		0.3		2.3		2.3

								S		ASST P		Dawson, Michael		Biological Sciences		100%		1		1.0		6.0		6.0

				292		01		F		ASOC P		Leppert, Valerie		Materials Science & Engineering		100%		1		1.0		2.0		2.0

								S		ASOC P		Leppert, Valerie		Materials Science & Engineering		100%		1		1.0		2.0		2.0

						04		F		ASST P		Chin, Wei-Chun		Bioengineering		100%		1		1.0		3.0		3.0

								S		ASST P		Lu, Jennifer		Materials Science & Engineering		100%		1		1.0		1.0		1.0

						02		F		PROF		Viney, Christopher		Vice Provost Undergraduate Education		100%		1		1.0		1.0		1.0

								S		PROF		Viney, Christopher		Materials Science & Engineering		100%		1		1.0		1.0		1.0

						08		F		ASST P		Sharping, Jay		Physics		100%		1		1.0		2.0		2.0

								S		ASST P		Davila, Lilian		Materials Science & Engineering		100%		1		1.0		2.0		2.0

						03		S		ASST P		Chin, Wei-Chun		Bioengineering		100%		1		1.0		1.0		1.0

						05		F		ASST P		Lu, Jennifer		Materials Science & Engineering		100%		1		1.0		1.0		1.0

								S		ASST P		Mccloskey, Kara		Bioengineering		100%		1		1.0		3.0		3.0

						06		F		ASST P		Mccloskey, Kara		Bioengineering		100%		1		1.0		3.0		3.0

						09		F		ASST P		Davila, Lilian		Materials Science & Engineering		100%		1		1.0		2.0		2.0

								S		PROF		Escobar, Ariel		Bioengineering		100%		1		1.0		5.0		5.0

						10		F		PROF		Escobar, Ariel		Bioengineering		100%		1		1.0		3.0		3.0

						07		F		ASST P		Ye, Tao		Chemical Sciences		100%		1		1.0		1.0		1.0

								S		ASST P		Sharping, Jay		Physics		100%		1		1.0		2.0		2.0

				293		01		S		ASST P		Mccloskey, Kara		Bioengineering		100%		1		1.0		5.0		5.0

						02		S		ASST P		Davila, Lilian		Materials Science & Engineering		100%		1		1.0		2.0		2.0

				295		01		F		PROF		Viney, Christopher		Vice Provost Undergraduate Education		100%		12		1.0		1.0		12.0

								S		PROF		Sun, Jian-Qiao		Mechanical Engineering		100%		6		1.0		1.0		6.0

						22		S		ASST P		Davila, Lilian		Materials Science & Engineering		100%		5		1.0		1.0		5.0

						15		S		ASST P		Davila, Lilian		Materials Science & Engineering		100%		4		1.0		1.0		4.0

						13		S		ASOC P		Leppert, Valerie		Materials Science & Engineering		100%		3		1.0		1.0		3.0

						20		S		PROF		Escobar, Ariel		Bioengineering		100%		4		1.0		1.0		4.0

						04		S		ASST P		Ye, Tao		Chemical Sciences		100%		6		1.0		1.0		6.0

						02		F		ASST P		Chin, Wei-Chun		Bioengineering		100%		12		1.0		1.0		12.0

								S		ASST P		Chin, Wei-Chun		Bioengineering		100%		12		1.0		1.0		12.0

						11		S		ASST P		Sharping, Jay		Physics		100%		7		1.0		1.0		7.0

						08		F		ASST P		Mccloskey, Kara		Bioengineering		100%		6		1.0		1.0		6.0

								S		ASST P		Sharping, Jay		Physics		100%		11		1.0		1.0		11.0

						34		F		PROF		Escobar, Ariel		Bioengineering		100%		8		1.0		1.0		8.0

						03		S		ASST P		Chin, Wei-Chun		Bioengineering		100%		3		1.0		1.0		3.0

						16		S		ASST P		Chin, Wei-Chun		Bioengineering		100%		12		1.0		1.0		12.0

						05		S		PROF		Viney, Christopher		Materials Science & Engineering		100%		11		1.0		1.0		11.0

						06		S		ASST P		Mccloskey, Kara		Bioengineering		100%		3		1.0		1.0		3.0

						09		F		ASST P		Mccloskey, Kara		Bioengineering		100%		7		1.0		1.0		7.0

								S		ASST P		Mccloskey, Kara		Bioengineering		100%		9		1.0		1.0		9.0

						17		S		ASOC P		Leppert, Valerie		Materials Science & Engineering		100%		12		1.0		1.0		12.0

						21		F		ASST P		Chin, Wei-Chun		Bioengineering		100%		7		1.0		1.0		7.0

								S		ASST P		Lu, Jennifer		Materials Science & Engineering		100%		7		1.0		1.0		7.0

						12		F		ASST P		Mccloskey, Kara		Bioengineering		100%		10		1.0		2.0		20.0

								S		ASST P		Lu, Jennifer		Materials Science & Engineering		100%		8		1.0		1.0		8.0

						10		S		ASST P		Mccloskey, Kara		Bioengineering		100%		4		1.0		1.0		4.0

						18		S		ASST P		Mccloskey, Kara		Bioengineering		100%		8		1.0		1.0		8.0

						65		F		ASST P		Lu, Jennifer		Materials Science & Engineering		100%		3		1.0		1.0		3.0

						25		F		ASST P		Chin, Wei-Chun		Bioengineering		100%		11		1.0		1.0		11.0

						80		F		ASST P		Davila, Lilian		Materials Science & Engineering		100%		6		1.0		2.0		12.0

						14		S		PROF		Escobar, Ariel		Bioengineering		100%		4		1.0		1.0		4.0

						32		F		PROF		Escobar, Ariel		Bioengineering		100%		6		1.0		1.0		6.0

						19		S		PROF		Escobar, Ariel		Bioengineering		100%		2		1.0		1.0		2.0

						48		F		ASOC P		Leppert, Valerie		Materials Science & Engineering		100%		10		1.0		1.0		10.0

						44		F		ASOC P		Leppert, Valerie		Materials Science & Engineering		100%		6		1.0		1.0		6.0

						88		F		ASST P		Sharping, Jay		Physics		100%		11		1.0		2.0		22.0

						89		F		PROF		Sun, Jian-Qiao		Mechanical Engineering		100%		12		1.0		1.0		12.0

						87		F		ASST P		Ye, Tao		Chemical Sciences		100%		7		1.0		1.0		7.0

				299		01		S		PROF		Escobar, Ariel		Bioengineering		100%		3		1.0		4.0		12.0

						08		F		PROF		Escobar, Ariel		Bioengineering		100%		3		1.0		1.0		3.0

						07		F		ASST P		Choi, Jinah		Biological Sciences		100%		4		1.0		1.0		4.0

		BEST Total																318		64.0		130.0		453.0

		BIO		001		01		F		ASST P		Oviedo, Nestor		Biological Sciences		100%		4		1.0		157.0		628.0

						08		F		ASST P		Ardell, David		Biological Sciences		50%		4		0.5		100.5		402.0

				001L		02L		F		ASST P		Ardell, David		Biological Sciences		33%		1		0.3		7.7		7.7

												Oviedo, Nestor		Biological Sciences		33%		1		0.3		7.7		7.7

						03L		F		ASST P		Ardell, David		Biological Sciences		33%		1		0.3		8.0		8.0

												Oviedo, Nestor		Biological Sciences		33%		1		0.3		8.0		8.0

						05L		F		ASST P		Ardell, David		Biological Sciences		33%		1		0.3		8.0		8.0

												Oviedo, Nestor		Biological Sciences		33%		1		0.3		8.0		8.0

						06L		F		ASST P		Ardell, David		Biological Sciences		33%		1		0.3		7.3		7.3

												Oviedo, Nestor		Biological Sciences		33%		1		0.3		7.3		7.3

						07L		F		ASST P		Ardell, David		Biological Sciences		33%		1		0.3		8.0		8.0

												Oviedo, Nestor		Biological Sciences		33%		1		0.3		8.0		8.0

						09L		F		ASST P		Ardell, David		Biological Sciences		33%		1		0.3		4.7		4.7

												Oviedo, Nestor		Biological Sciences		33%		1		0.3		4.7		4.7

						10L		F		ASST P		Ardell, David		Biological Sciences		33%		1		0.3		7.7		7.7

												Oviedo, Nestor		Biological Sciences		33%		1		0.3		7.7		7.7

						11L		F		ASST P		Ardell, David		Biological Sciences		33%		1		0.3		8.0		8.0

												Oviedo, Nestor		Biological Sciences		33%		1		0.3		8.0		8.0

						12L		F		ASST P		Ardell, David		Biological Sciences		33%		1		0.3		7.7		7.7

												Oviedo, Nestor		Biological Sciences		33%		1		0.3		7.7		7.7

						13L		F		ASST P		Ardell, David		Biological Sciences		33%		1		0.3		8.0		8.0

												Oviedo, Nestor		Biological Sciences		33%		1		0.3		8.0		8.0

						14L		F		ASST P		Ardell, David		Biological Sciences		33%		1		0.3		8.0		8.0

												Oviedo, Nestor		Biological Sciences		33%		1		0.3		8.0		8.0

						16L		F		ASST P		Ardell, David		Biological Sciences		33%		1		0.3		5.0		5.0

												Oviedo, Nestor		Biological Sciences		33%		1		0.3		5.0		5.0

				002		02D		S		ASST P		Ardell, David		Biological Sciences		100%		0		0.0		25.0		0.0

						03D		S		ASST P		Ardell, David		Biological Sciences		100%		0		0.0		23.0		0.0

						04D		S		ASST P		Ardell, David		Biological Sciences		100%		0		0.0		25.0		0.0

						05D		S		ASST P		Ardell, David		Biological Sciences		100%		0		0.0		26.0		0.0

						06D		S		ASST P		Ardell, David		Biological Sciences		100%		0		0.0		21.0		0.0

						07D		S		ASST P		Ardell, David		Biological Sciences		100%		0		0.0		23.0		0.0

						01		S		ASST P		Ardell, David		Biological Sciences		100%		4		1.0		143.0		572.0

				002L		04L		S		ASST P		Ardell, David		Biological Sciences		100%		1		1.0		21.0		21.0

						05L		S		ASST P		Ardell, David		Biological Sciences		100%		1		1.0		24.0		24.0

						06L		S		ASST P		Ardell, David		Biological Sciences		100%		1		1.0		24.0		24.0

						07L		S		ASST P		Ardell, David		Biological Sciences		100%		1		1.0		12.0		12.0

				060		02D		S		ASST P		Raymond, Jason		Biological Sciences		100%		0		0.0		30.0		0.0

						01		F		ASST P		Ortiz, Rudy		Biological Sciences		100%		4		1.0		70.0		280.0

								S		ASST P		Raymond, Jason		Biological Sciences		100%		4		1.0		90.0		360.0

				095		01		F		ASST P		Chin, Wei-Chun		Bioengineering		100%				1.0		4.0		13.0

								S		ASST P		Chin, Wei-Chun		Bioengineering		100%		4		1.0		1.0		4.0

						02		S		ASST P		Chin, Wei-Chun		Bioengineering		100%		3		1.0		1.0		3.0

						03		S		ASST P		Chin, Wei-Chun		Bioengineering		100%		2		1.0		1.0		2.0

				101		01		F		ASOC P		Liwang, Andy		Chemical Sciences		50%		4		0.5		32.0		128.0

										ASST P		Choi, Jinah		Biological Sciences		50%		4		0.5		32.0		128.0

								S		ASOC P		Liwang, Andy		Chemical Sciences		50%		4		0.5		29.5		118.0

										ASST P		Choi, Jinah		Biological Sciences		50%		4		0.5		29.5		118.0

				102		03C		S		PROF		Forman, Henry		Biological Sciences		33%		0		0.0		2.7		0.0

										ASOC P		Liwang, Andy		Chemical Sciences		33%		0		0.0		2.7		0.0

						01		S		PROF		Forman, Henry		Biological Sciences		50%		4		0.5		2.0		8.0

										ASOC P		Liwang, Andy		Chemical Sciences		50%		4		0.5		2.0		8.0

				110		01		F		ASST P		Manilay, Jennifer		Biological Sciences		100%		4		1.0		76.0		304.0

				111		01		S		PROF		Alley, Keith		Executive Vice Chancellor		50%		4		0.5		13.5		54.0

				120		01		F		ASST P		Raymond, Jason		Biological Sciences		100%		4		1.0		57.0		228.0

				120L		01		F		ASST P		Raymond, Jason		Biological Sciences		100%		2		1.0		39.0		78.0

				127		02D		S		ASST P		Choi, Jinah		Biological Sciences		100%		0		0.0		15.0		0.0

						04D		S		ASST P		Choi, Jinah		Biological Sciences		100%		0		0.0		22.0		0.0

						01		S		ASST P		Choi, Jinah		Biological Sciences		100%				1.0		61.0		244.0

				140		02C		S		ASST P		Barlow, Miriam		Biological Sciences		100%		0		0.0		22.0		0.0

						01		F		ASST P		Frank, Anna		Biological Sciences		100%		4		1.0		52.0		208.0

								S		ASST P		Barlow, Miriam		Biological Sciences		100%		4		1.0		87.0		348.0

				141		02L		S		ASST P		Dawson, Michael		Biological Sciences		100%		0		0.0		13.0		0.0

						01		F		ASST P		Aguilar, Andres		Biological Sciences		100%		4		1.0		63.0		252.0

								S		ASST P		Dawson, Michael		Biological Sciences		100%		4		1.0		39.0		156.0

				142		02L		S		ASST P		Frank, Anna		Biological Sciences		100%		0		0.0		21.0		0.0

						01		S		ASST P		Frank, Anna		Biological Sciences		100%		5		1.0		21.0		105.0

				147		02D		S		RECALL		Van Breugel, Willem		Vice Provost Undergraduate Education		100%		0		0.0		9.0		0.0

						01		S		RECALL		Van Breugel, Willem		Vice Provost Undergraduate Education		100%		4		1.0		11.0		44.0

				148		03D		F		PROF		Hart, Stephen		Earth Systems Sciences		100%		0		0.0		4.0		0.0

						01		F		PROF		Hart, Stephen		Earth Systems Sciences		100%		4		1.0		4.0		16.0

				150		04D		S		ASST P		Manilay, Jennifer		Biological Sciences		100%		0		0.0		25.0		0.0

						01		S		ASST P		Manilay, Jennifer		Biological Sciences		100%		4		1.0		25.0		100.0

				151		01		F		PROF		Ojcius, David		Biological Sciences		100%		4		1.0		46.0		184.0

				151L		03L		F		PROF		Ojcius, David		Biological Sciences		100%		1		1.0		20.0		20.0

						04L		F		PROF		Ojcius, David		Biological Sciences		100%		1		1.0		19.0		19.0

				152		01		F		PROF		Pallavicini, Maria		School of Natural Sciences		50%				0.5		11.0		44.0

				153		02D		F		ASOC P		Medina, Monica		Biological Sciences		100%		0		0.0		10.0		0.0

						03D		F		ASOC P		Medina, Monica		Biological Sciences		100%		0		0.0		2.0		0.0

						01		F		ASOC P		Medina, Monica		Biological Sciences		100%		4		1.0		12.0		48.0

				161		02L		S		ASST P		Ortiz, Rudy		Biological Sciences		100%		0		0.0		24.0		0.0

						01		S		ASST P		Ortiz, Rudy		Biological Sciences		100%		5		1.0		59.0		295.0

				164		01		F		ASST P		Dayrat, Benoit		Biological Sciences		100%		5		1.0		31.0		155.0

				170		04D		S		ASST P		Cleary, Michael		Biological Sciences		100%		0		0.0		17.0		0.0

						01		S		ASST P		Cleary, Michael		Biological Sciences		100%		4		1.0		17.0		68.0

				170L		03		S		ASST P		Cleary, Michael		Biological Sciences		100%		1		1.0		10.0		10.0

				180		01		F		PROF		Colvin, Michael		Biological Sciences		100%				1.0		46.0		184.0

				181		02C		S		PROF		Colvin, Michael		Biological Sciences		100%		0		0.0		14.0		0.0

						03C		S		PROF		Colvin, Michael		Biological Sciences		100%		0		0.0		18.0		0.0

						01		S		PROF		Colvin, Michael		Biological Sciences		100%		4		1.0		16.0		64.0

				195		01		F		PROF		Ojcius, David		Biological Sciences		100%				1.0		2.0		6.0

								S		PROF		Ojcius, David		Biological Sciences		100%		4		1.0		1.0		4.0

						15		S		ASST P		Dawson, Michael		Biological Sciences		100%		2		1.0		2.0		4.0

						13		S		ASST P		Frank, Anna		Biological Sciences		100%		5		1.0		1.0		5.0

						04		F		ASST P		Choi, Jinah		Biological Sciences		100%				1.0		2.0		5.0

								S		ASST P		Ortiz, Rudy		Biological Sciences		100%		2		1.0		1.0		2.0

						02		F		ASST P		Oviedo, Nestor		Biological Sciences		100%				1.0		3.0		5.0

								S		ASST P		Barlow, Miriam		Biological Sciences		100%		3		1.0		1.0		3.0

						11		F		PROF		Liwang, Patricia		Chemical Sciences		100%		4		1.0		1.0		4.0

						08		F		ASST P		Dawson, Michael		Biological Sciences		100%		2		1.0		1.0		2.0

								S		ASST P		Hirst, Linda		Physics		100%		4		1.0		1.0		4.0

						03		F		ASST P		Ortiz, Rudy		Biological Sciences		100%		3		1.0		1.0		3.0

								S		ASST P		Tsao, Meng-Lin		Chemical Sciences		100%		1		1.0		1.0		1.0

						16		S		ASST P		Dawson, Michael		Biological Sciences		100%		4		1.0		1.0		4.0

						05		F		ASST P		Tsao, Meng-Lin		Chemical Sciences		100%				1.0		2.0		5.0

								S		ASST P		Garcia-Ojeda, Marcos		Biological Sciences		100%		3		1.0		2.0		6.0

						06		F		ASOC P		Liwang, Andy		Chemical Sciences		100%		3		1.0		1.0		3.0

								S		ASST P		Garcia-Ojeda, Marcos		Biological Sciences		100%		2		1.0		1.0		2.0

						09		F		ASST P		Barlow, Miriam		Biological Sciences		100%		2		1.0		1.0		2.0

								S		ASST P		Cleary, Michael		Biological Sciences		100%		4		1.0		1.0		4.0

						17		S		ASST P		Chin, Wei-Chun		Bioengineering		100%		2		1.0		1.0		2.0

						12		F		ASST P		Frank, Anna		Biological Sciences		100%		3		1.0		2.0		6.0

								S		ASST P		Chin, Wei-Chun		Bioengineering		100%		3		1.0		1.0		3.0

						10		F		ASST P		Garcia-Ojeda, Marcos		Biological Sciences		100%				1.0		2.0		5.0

								S		ASST P		Ortiz, Rudy		Biological Sciences		100%		5		1.0		1.0		5.0

						18		S		ASST P		Oviedo, Nestor		Biological Sciences		100%				1.0		5.0		9.0

						07		F		ASST P		Chin, Wei-Chun		Bioengineering		100%				1.0		3.0		8.0

								S		ASST P		Choi, Jinah		Biological Sciences		100%		2		1.0		1.0		2.0

						14		S		ASST P		Frank, Anna		Biological Sciences		100%		3		1.0		1.0		3.0

				198		01		F		ASST P		Manilay, Jennifer		Biological Sciences		100%		1		1.0		5.0		5.0

								S		ASST P		Garcia-Ojeda, Marcos		Biological Sciences		100%		1		1.0		1.0		1.0

						02		F		ASST P		Garcia-Ojeda, Marcos		Biological Sciences		100%		1		1.0		2.0		2.0

								S		ASST P		Manilay, Jennifer		Biological Sciences		100%		1		1.0		2.0		2.0

		BIO Total																227		79.5		2235.3		6384.0

		BIOE		030		01		F		ASST P		Chin, Wei-Chun		Bioengineering		100%		4		1.0		22.0		88.0

				095		01		F		ASST P		Chin, Wei-Chun		Bioengineering		100%		3		1.0		1.0		3.0

								S		ASST P		Chin, Wei-Chun		Bioengineering		100%		3		1.0		1.0		3.0

				150		02D		F		ASST P		Mccloskey, Kara		Bioengineering		100%		0		0.0		2.0		0.0

						02L		S		PROF		Escobar, Ariel		Bioengineering		33%		0		0.0		1.7		0.0

										ASST P		Chin, Wei-Chun		Bioengineering		33%		0		0.0		1.7		0.0

												Mccloskey, Kara		Bioengineering		33%		0		0.0		1.7		0.0

						01		F		ASST P		Mccloskey, Kara		Bioengineering		100%		3		1.0		2.0		6.0

								S		PROF		Escobar, Ariel		Bioengineering		33%		3		0.3		1.7		5.0

										ASST P		Chin, Wei-Chun		Bioengineering		33%		3		0.3		1.7		5.0

												Mccloskey, Kara		Bioengineering		33%		3		0.3		1.7		5.0

				195		01		S		ASST P		Chin, Wei-Chun		Bioengineering		100%		5		1.0		1.0		5.0

						02		F		ASST P		Mccloskey, Kara		Bioengineering		100%		3		1.0		2.0		6.0

								S		ASST P		Mccloskey, Kara		Bioengineering		100%		1		1.0		1.0		1.0

						03		F		ASST P		Chin, Wei-Chun		Bioengineering		100%		5		1.0		1.0		5.0

		BIOE Total																36		9.0		43.0		132.0

		CHEM		008		01		F		PROF		Liwang, Patricia		Chemical Sciences		100%		4		1.0		102.0		408.0

								S		PROF		Forman, Henry		Biological Sciences		100%		0		0.0		101.0		0.0

						000		S		PROF		Forman, Henry		Biological Sciences		100%		4		1.0		101.0		404.0

				010		01		F		ASST P		Ye, Tao		Chemical Sciences		100%		4		1.0		150.0		600.0

								S		ASST P		Menke, Erik		Chemical Sciences		100%		4		1.0		139.0		556.0

				095		01		F		ASST P		Menke, Erik		Chemical Sciences		100%		4		1.0		1.0		4.0

								S		ASST P		Menke, Erik		Chemical Sciences		100%		3		1.0		1.0		3.0

						02		S		ASST P		Meyer, Matt		Chemical Sciences		100%		2		1.0		1.0		2.0

				100		01		F		ASST P		Tsao, Meng-Lin		Chemical Sciences		100%		3		1.0		75.0		225.0

				100L		03L		F		ASST P		Tsao, Meng-Lin		Chemical Sciences		100%		1		1.0		17.0		17.0

						04L		F		ASST P		Tsao, Meng-Lin		Chemical Sciences		100%		1		1.0		15.0		15.0

						05L		F		ASST P		Tsao, Meng-Lin		Chemical Sciences		100%		1		1.0		3.0		3.0

						06L		F		ASST P		Tsao, Meng-Lin		Chemical Sciences		100%		1		1.0		17.0		17.0

				101L		01L		F		ASST P		Meyer, Matt		Chemical Sciences		100%		4		2.0		24.0		48.0

				111		01		F		ASOC P		Liwang, Andy		Chemical Sciences		50%		4		0.5		7.0		28.0

										ASST P		Choi, Jinah		Biological Sciences		50%		4		0.5		7.0		28.0

								S		ASOC P		Liwang, Andy		Chemical Sciences		50%		4		0.5		5.5		22.0

										ASST P		Choi, Jinah		Biological Sciences		50%		4		0.5		5.5		22.0

				112		01		F		PROF		Kelley, Anne		Chemical Sciences		100%		3		1.0		8.0		24.0

				113		01		S		ASST P		Ye, Tao		Chemical Sciences		100%				1.0		7.0		21.0

				114L		01		S		PROF		Kelley, Anne		Chemical Sciences		100%		2		1.0		6.0		12.0

				115		01		F		ASST P		Menke, Erik		Chemical Sciences		100%		3		1.0		6.0		18.0

				120		01		F		PROF		Kelley, David		Chemical Sciences		100%		3		1.0		10.0		30.0

				122		03C		S		PROF		Forman, Henry		Biological Sciences		33%		0		0.0		2.7		0.0

										ASOC P		Liwang, Andy		Chemical Sciences		33%		0		0.0		2.7		0.0

						01		S		PROF		Forman, Henry		Biological Sciences		50%		4		0.5		2.0		8.0

										ASOC P		Liwang, Andy		Chemical Sciences		50%		4		0.5		2.0		8.0

				195		01		F		ASST P		Meyer, Matt		Chemical Sciences		100%		2		1.0		1.0		2.0

								S		ASST P		Ye, Tao		Chemical Sciences		100%		3		1.0		1.0		3.0

						04		F		ASST P		Ye, Tao		Chemical Sciences		100%		3		1.0		1.0		3.0

								S		PROF		Forman, Henry		Biological Sciences		100%		2		1.0		1.0		2.0

						02		F		PROF		Liwang, Patricia		Chemical Sciences		100%		4		1.0		1.0		4.0

								S		PROF		Kelley, Anne		Chemical Sciences		100%		5		1.0		1.0		5.0

						03		F		PROF		Kelley, Anne		Chemical Sciences		100%				1.0		2.0		3.0

								S		PROF		Kelley, Anne		Chemical Sciences		100%		2		1.0		1.0		2.0

						05		F		ASST P		Ghosh, Sayantani		Physics		100%		4		1.0		1.0		4.0

								S		PROF		Kelley, Anne		Chemical Sciences		100%		1		1.0		1.0		1.0

						06		S		ASST P		Menke, Erik		Chemical Sciences		100%		3		1.0		1.0		3.0

				202		01		S		ASST P		Tsao, Meng-Lin		Chemical Sciences		100%		3		1.0		3.0		9.0

				212		01		F		PROF		Kelley, Anne		Chemical Sciences		100%		3		1.0		5.0		15.0

				213		01		S		ASST P		Ye, Tao		Chemical Sciences		100%				1.0		1.0		4.0

				231		01		S		PROF		Kelley, David		Chemical Sciences		100%		3		1.0		6.0		18.0

				291		01		F		PROF		Kelley, David		Chemical Sciences		100%		1		1.0		13.0		13.0

								S		PROF		Kelley, Anne		Chemical Sciences		100%		2		2.0		26.0		26.0

				295		01		F		PROF		Kelley, David		Chemical Sciences		100%		11		1.0		1.0		11.0

								S		ASST P		Ye, Tao		Chemical Sciences		100%		8		1.0		1.0		8.0

						15		F		PROF		Kelley, David		Chemical Sciences		100%		1		1.0		1.0		1.0

						13		F		PROF		Kelley, Anne		Chemical Sciences		100%		11		1.0		1.0		11.0

								S		PROF		Kelley, David		Chemical Sciences		100%		9		1.0		1.0		9.0

						04		F		PROF		Kelley, Anne		Chemical Sciences		100%		2		1.0		1.0		2.0

								S		PROF		Kelley, David		Chemical Sciences		100%		4		1.0		1.0		4.0

						02		F		ASST P		Meyer, Matt		Chemical Sciences		100%		11		1.0		2.0		22.0

						11		S		PROF		Kelley, David		Chemical Sciences		100%		4		1.0		1.0		4.0

						03		S		ASST P		Meyer, Matt		Chemical Sciences		100%		11		1.0		2.0		22.0

						05		S		PROF		Kelley, David		Chemical Sciences		100%		11		1.0		1.0		11.0

						06		S		PROF		Kelley, Anne		Chemical Sciences		100%		11		1.0		1.0		11.0

						09		S		ASST P		Lu, Jennifer		Materials Science & Engineering		100%		11		1.0		1.0		11.0

						17		F		PROF		Kelley, David		Chemical Sciences		100%		3		1.0		1.0		3.0

						12		S		ASST P		Tsao, Meng-Lin		Chemical Sciences		100%		8		1.0		1.0		8.0

						10		S		ASST P		Ye, Tao		Chemical Sciences		100%		5		1.0		1.0		5.0

						07		S		ASST P		Menke, Erik		Chemical Sciences		100%		8		1.0		1.0		8.0

						25		F		PROF		Kelley, David		Chemical Sciences		100%		11		1.0		1.0		11.0

						14		S		ASST P		Menke, Erik		Chemical Sciences		100%		12		1.0		1.0		12.0

						33		F		ASST P		Lu, Jennifer		Materials Science & Engineering		100%		7		1.0		1.0		7.0

						73		F		ASST P		Tsao, Meng-Lin		Chemical Sciences		100%		11		1.0		1.0		11.0

						47		F		ASST P		Menke, Erik		Chemical Sciences		100%		9		1.0		1.0		9.0

						49		F		ASST P		Menke, Erik		Chemical Sciences		100%		11		1.0		1.0		11.0

						85		F		ASST P		Ye, Tao		Chemical Sciences		100%		11		1.0		1.0		11.0

						77		F		ASST P		Ye, Tao		Chemical Sciences		100%		3		1.0		1.0		3.0

		CHEM Total																316		65.0		911.3		2866.0

		COGS		001		01		F		PROF		Spivey, Michael		Cognitive Science		100%		4		1.0		174.0		696.0

				005		01		S		ASOC P		Matlock, Teenie		Cognitive Science		100%		4		1.0		121.0		484.0

				095		01		S		ASST P		Noelle, David		Cognitive Science		100%		4		1.0		1.0		4.0

						02		S		PROF		Spivey, Michael		Social and Cognitive Sciences		100%		2		1.0		1.0		2.0

				099		01		S		PROF		Heit, Evan		Cognitive Science		100%		2		1.0		1.0		2.0

				103		01		S		PROF		Spivey, Michael		Social and Cognitive Sciences		100%		4		1.0		28.0		112.0

				105		01		S		ASOC P		Kello, Christopher		Social and Cognitive Sciences		100%		4		1.0		51.0		204.0

				123		01		S		ASST P		Noelle, David		Cognitive Science		100%		4		1.0		8.0		32.0

				153		01		S		PROF		Heit, Evan		Cognitive Science		100%		4		1.0		46.0		184.0

				159		01		F		ASOC P		Matlock, Teenie		Cognitive Science		100%		4		1.0		29.0		116.0

				190		01		F		PROF		Heit, Evan		Cognitive Science		100%		4		1.0		6.0		24.0

				195		01		F		ASOC P		Kello, Christopher		Social and Cognitive Sciences		100%		4		1.0		1.0		4.0

								S		ASOC P		Matlock, Teenie		Cognitive Science		100%		4		1.0		1.0		4.0

						04		F		PROF		Heit, Evan		Cognitive Science		100%		2		1.0		2.0		4.0

								S		PROF		Spivey, Michael		Social and Cognitive Sciences		100%		4		1.0		3.0		12.0

						02		F		PROF		Spivey, Michael		Cognitive Science		100%				1.0		5.0		17.0

								S		ASOC P		Kello, Christopher		Social and Cognitive Sciences		100%		4		1.0		1.0		4.0

						08		S		PROF		Heit, Evan		Cognitive Science		100%		2		1.0		2.0		4.0

						03		S		PROF		Spivey, Michael		Social and Cognitive Sciences		100%		4		1.0		1.0		4.0

						05		F		ASOC P		Matlock, Teenie		Cognitive Science		100%		2		1.0		1.0		2.0

								S		PROF		Spivey, Michael		Social and Cognitive Sciences		100%		1		1.0		1.0		1.0

						06		F		PROF		Spivey, Michael		Cognitive Science		100%				1.0		2.0		5.0

								S		ASOC P		Matlock, Teenie		Cognitive Science		100%		2		1.0		1.0		2.0

						07		S		PROF		Spivey, Michael		Social and Cognitive Sciences		100%		2		1.0		2.0		4.0

				199		01		S		ASOC P		Matlock, Teenie		Cognitive Science		100%		4		1.0		1.0		4.0

						02		F		ASOC P		Matlock, Teenie		Cognitive Science		100%		4		1.0		1.0		4.0

								S		PROF		Heit, Evan		Cognitive Science		100%		2		1.0		3.0		6.0

				223		01		S		ASST P		Noelle, David		Cognitive Science		100%		4		1.0		5.0		20.0

				250		01		F		ASOC P		Kello, Christopher		Social and Cognitive Sciences		100%		4		1.0		7.0		28.0

								S		ASST P		Yoshimi, Jeffrey		World Culture & History		100%		4		1.0		9.0		36.0

				269		01		S		PROF		Heit, Evan		Cognitive Science		100%		4		1.0		4.0		16.0

				295		01		F		PROF		Spivey, Michael		Cognitive Science		100%		8		1.0		1.0		8.0

								S		ASOC P		Matlock, Teenie		Cognitive Science		100%		8		1.0		1.0		8.0

						04		F		PROF		Spivey, Michael		Cognitive Science		50%		4		0.5		0.5		2.0

										ASOC P		Matlock, Teenie		Cognitive Science		50%		4		0.5		0.5		2.0

								S		PROF		Spivey, Michael		Social and Cognitive Sciences		100%		4		1.0		2.0		8.0

						02		F		PROF		Heit, Evan		Cognitive Science		100%		12		1.0		1.0		12.0

								S		ASOC P		Kello, Christopher		Social and Cognitive Sciences		100%		4		1.0		1.0		4.0

						03		F		ASOC P		Matlock, Teenie		Cognitive Science		100%		12		1.0		1.0		12.0

								S		ASOC P		Matlock, Teenie		Cognitive Science		100%		4		1.0		1.0		4.0

						05		F		PROF		Heit, Evan		Cognitive Science		100%				1.0		2.0		12.0

								S		PROF		Spivey, Michael		Social and Cognitive Sciences		100%		12		1.0		1.0		12.0

						06		F		PROF		Spivey, Michael		Cognitive Science		100%		12		1.0		1.0		12.0

								S		PROF		Heit, Evan		Cognitive Science		100%		4		1.0		2.0		8.0

						07		F		ASST P		Noelle, David		Cognitive Science		100%				1.0		2.0		11.0

								S		ASST P		Noelle, David		Cognitive Science		100%		12		1.0		1.0		12.0

				298		01		F		ASOC P		Kello, Christopher		Social and Cognitive Sciences		100%		4		1.0		6.0		24.0

						02		F		ASOC P		Matlock, Teenie		Cognitive Science		100%		4		1.0		1.0		4.0

				299		01		S		ASOC P		Matlock, Teenie		Cognitive Science		100%		4		1.0		1.0		4.0

						02		S		ASST P		Noelle, David		Cognitive Science		100%		4		1.0		1.0		4.0

		COGS Total																213		49.0		546.0		2204.0

		CORE		001		01		F		PROF		Bales, Roger		Environmental Engineering		9%		0		0.0		55.9		0.0

										RECALL		Van Breugel, Willem		Vice Provost Undergraduate Education		9%		0		0.0		55.9		0.0

								S		RECALL		Van Breugel, Willem		Vice Provost Undergraduate Education		100%		0		0.0		961.0		0.0

						02		F		PROF		Bales, Roger		Environmental Engineering		9%		0		0.0		14.6		0.0

										RECALL		Van Breugel, Willem		Vice Provost Undergraduate Education		9%		0		0.0		14.6		0.0

								S		RECALL		Van Breugel, Willem		Vice Provost Undergraduate Education		100%		0		0.0		253.0		0.0

				090X		01		F		PROF		Bales, Roger		Environmental Engineering		100%		1		1.0		18.0		18.0

								S		ASST P		Mitchell, Kevin		Physics		100%		1		1.0		20.0		20.0

		CORE Total																2		2.0		1393.1		38.0

		CSE		100		01		F		ASST P		Carreira-Perpinan, Miguel		Computer Science & Engineering		100%		4		1.0		24.0		96.0

				140		01		S		ASST P		Yang, Ming Hsuan		Computer Science & Engineering		100%		4		1.0		12.0		48.0

				170		01		S		ASST P		Kallmann, Marcelo		Computer Science & Engineering		100%		4		1.0		22.0		88.0

				171		02L		F		ASST P		Kallmann, Marcelo		Computer Science & Engineering		100%		0		0.0		7.0		0.0

						01		F		ASST P		Kallmann, Marcelo		Computer Science & Engineering		100%		4		1.0		7.0		28.0

				173		01		S		ASST P		Noelle, David		Cognitive Science		100%		4		1.0		9.0		36.0

				180		01		F		ASST P		Carpin, Stefano		Computer Science & Engineering		100%		4		1.0		15.0		60.0

				185		01		F		ASST P		Newsam, Shawn		Computer Science & Engineering		100%		4		1.0		38.0		152.0

				195		01		F		ASST P		Newsam, Shawn		Computer Science & Engineering		100%		2		1.0		2.0		4.0

						02		F		ASST P		Carpin, Stefano		Computer Science & Engineering		100%		2		1.0		2.0		4.0

								S		ASST P		Newsam, Shawn		Computer Science & Engineering		100%		2		1.0		1.0		2.0

						03		S		ASST P		Cerpa, Alberto		Computer Science & Engineering		100%		2		1.0		1.0		2.0

						1		S		ASST P		Kallmann, Marcelo		Computer Science & Engineering		100%		4		1.0		1.0		4.0

				199		01		F		ASST P		Newsam, Shawn		Computer Science & Engineering		100%		2		1.0		1.0		2.0

								S		ASST P		Newsam, Shawn		Computer Science & Engineering		100%		2		1.0		1.0		2.0

		CSE Total																44		14.0		143.0		528.0

		ECON		001		01		F		ASST P		Neumann, Todd		Economics		100%		4		1.0		202.0		808.0

								S		ASST P		Neumann, Todd		Economics		100%		4		1.0		81.0		324.0

				101		01		S		ASST P		Whalley, Alexander		Economics		100%		4		1.0		30.0		120.0

				116		01		S		ASST P		Whalley, Alexander		Economics		100%		4		1.0		19.0		76.0

				130		01		S		PROF		Innes, Robert		Economics		100%		4		1.0		26.0		104.0

				142		01		S		ASST P		Winder, Katie		Economics		100%		4		1.0		37.0		148.0

				152		01		F		PROF		Kantor, Shawn		Economics		100%		4		1.0		15.0		60.0

				155		01		F		PROF		Kantor, Shawn		Economics		100%		4		1.0		13.0		52.0

				199		01		F		PROF		Kantor, Shawn		Economics		100%		4		1.0		2.0		8.0

								S		ASST P		Winder, Katie		Economics		100%		2		1.0		1.0		2.0

				295		01		F		ASST P		Whalley, Alexander		Economics		100%		12		1.0		1.0		12.0

								S		ASST P		Whalley, Alexander		Economics		100%		12		1.0		1.0		12.0

						02		F		PROF		Kantor, Shawn		Economics		100%		12		1.0		1.0		12.0

								S		PROF		Kantor, Shawn		Economics		100%		12		1.0		1.0		12.0

				299		01		F		ASST P		Neumann, Todd		Economics		100%		4		1.0		1.0		4.0

								S		ASST P		Neumann, Todd		Economics		100%		4		1.0		1.0		4.0

						02		S		ASST P		Winder, Katie		Economics		100%		4		1.0		1.0		4.0

		ECON Total																98		17.0		433.0		1762.0

		EECS		260		02L		S		ASST P		Carreira-Perpinan, Miguel		Computer Science & Engineering		100%		0		0.0		11.0		0.0

						01		S		ASST P		Carreira-Perpinan, Miguel		Computer Science & Engineering		100%		4		1.0		11.0		44.0

				262		02L		F		ASST P		Cerpa, Alberto		Computer Science & Engineering		100%		0		0.0		4.0		0.0

						01		F		ASST P		Cerpa, Alberto		Computer Science & Engineering		100%		4		1.0		4.0		16.0

				274		02L		F		ASST P		Yang, Ming Hsuan		Computer Science & Engineering		100%		0		0.0		4.0		0.0

						01		F		ASST P		Yang, Ming Hsuan		Computer Science & Engineering		100%		4		1.0		5.0		20.0

				286		01		S		ASST P		Newsam, Shawn		Computer Science & Engineering		100%				1.0		4.0		10.0

				287		02L		F		ASST P		Kallmann, Marcelo		Computer Science & Engineering		100%		0		0.0		2.0		0.0

						01		F		ASST P		Kallmann, Marcelo		Computer Science & Engineering		100%		4		1.0		2.0		8.0

				290		01		F		ASST P		Carreira-Perpinan, Miguel		Computer Science & Engineering		100%		1		1.0		21.0		21.0

								S		ASST P		Noelle, David		Cognitive Science		100%		1		1.0		18.0		18.0

				295		01		S		ASST P		Kallmann, Marcelo		Computer Science & Engineering		100%		12		1.0		3.0		36.0

						22		S		ASST P		Carpin, Stefano		Computer Science & Engineering		100%		12		1.0		1.0		12.0

						15		S		ASST P		Yang, Ming Hsuan		Computer Science & Engineering		100%		7		1.0		1.0		7.0

						13		S		ASST P		Newsam, Shawn		Computer Science & Engineering		100%		9		1.0		1.0		9.0

						04		S		PROF		Winston, Roland		Physics		100%		2		1.0		1.0		2.0

						02		S		ASST P		Kallmann, Marcelo		Computer Science & Engineering		100%		11		1.0		1.0		11.0

						11		S		ASST P		Newsam, Shawn		Computer Science & Engineering		100%		9		1.0		1.0		9.0

						08		S		ASST P		Newsam, Shawn		Computer Science & Engineering		100%		3		1.0		1.0		3.0

						03		S		ASST P		Newsam, Shawn		Computer Science & Engineering		100%		11		1.0		1.0		11.0

						16		S		ASST P		Yang, Ming Hsuan		Computer Science & Engineering		100%		8		1.0		1.0		8.0

						05		S		ASST P		Carreira-Perpinan, Miguel		Computer Science & Engineering		100%		7		1.0		1.0		7.0

						06		S		ASST P		Yang, Ming Hsuan		Computer Science & Engineering		100%		7		1.0		1.0		7.0

						09		S		ASST P		Carreira-Perpinan, Miguel		Computer Science & Engineering		100%		11		1.0		1.0		11.0

						69		F		ASST P		Newsam, Shawn		Computer Science & Engineering		100%		7		1.0		2.0		14.0

						35		F		ASST P		Kallmann, Marcelo		Computer Science & Engineering		100%		11		1.0		3.0		33.0

						17		S		ASST P		Cerpa, Alberto		Computer Science & Engineering		100%		11		1.0		1.0		11.0

						24		F		ASST P		Carpin, Stefano		Computer Science & Engineering		100%		12		1.0		2.0		24.0

						67		F		ASST P		Carreira-Perpinan, Miguel		Computer Science & Engineering		100%		11		1.0		1.0		11.0

						21		S		ASST P		Carreira-Perpinan, Miguel		Computer Science & Engineering		100%		7		1.0		1.0		7.0

						12		S		ASST P		Carreira-Perpinan, Miguel		Computer Science & Engineering		100%		7		1.0		1.0		7.0

						68		F		ASST P		Carreira-Perpinan, Miguel		Computer Science & Engineering		100%		3		1.0		1.0		3.0

						10		S		ASST P		Carreira-Perpinan, Miguel		Computer Science & Engineering		100%		7		1.0		1.0		7.0

						66		F		ASST P		Carreira-Perpinan, Miguel		Computer Science & Engineering		100%		11		1.0		2.0		22.0

						18		S		ASST P		Cerpa, Alberto		Computer Science & Engineering		100%		11		1.0		2.0		22.0

						07		F		ASST P		Cerpa, Alberto		Computer Science & Engineering		100%		7		1.0		4.0		28.0

								S		ASST P		Yang, Ming Hsuan		Computer Science & Engineering		100%		7		1.0		1.0		7.0

						14		S		ASST P		Newsam, Shawn		Computer Science & Engineering		100%		9		1.0		1.0		9.0

						40		F		ASST P		Newsam, Shawn		Computer Science & Engineering		100%		11		1.0		2.0		22.0

						31		F		ASST P		Kallmann, Marcelo		Computer Science & Engineering		100%		7		1.0		1.0		7.0

						60		F		ASST P		Yang, Ming Hsuan		Computer Science & Engineering		100%		7		1.0		2.0		14.0

						56		F		ASST P		Yang, Ming Hsuan		Computer Science & Engineering		100%		3		1.0		1.0		3.0

		EECS Total																276		38.0		130.0		521.0

		ENGR		045		01		S		PROF		Viney, Christopher		Materials Science & Engineering		100%		4		1.0		119.0		476.0

				095		01		S		ASOC P		Leppert, Valerie		Materials Science & Engineering		100%		1		1.0		2.0		2.0

				097		02F		F		ASOC P		Leppert, Valerie		Materials Science & Engineering		100%		0		0.0		15.0		0.0

								S		ASOC P		Leppert, Valerie		Materials Science & Engineering		100%				1.0		5.0		8.0

						03F		F		PROF		Wright, Jeffrey		School of Engineering		100%		0		0.0		11.0		0.0

								S		PROF		Harmon, Thomas		Environmental Engineering		100%				1.0		7.0		12.0

						04F		F		PROF		Wright, Jeffrey		School of Engineering		100%		0		0.0		8.0		0.0

								S		ASST P		Newsam, Shawn		Computer Science & Engineering		100%				1.0		6.0		8.0

						05F		F		PROF		Viney, Christopher		Vice Provost Undergraduate Education		50%		0		0.0		5.5		0.0

												Wright, Jeffrey		School of Engineering		50%		0		0.0		5.5		0.0

								S		PROF		Viney, Christopher		Materials Science & Engineering		100%				1.0		10.0		12.0

						06F		F		PROF		Wright, Jeffrey		School of Engineering		100%		0		0.0		13.0		0.0

						07F		F		PROF		Wright, Jeffrey		School of Engineering		100%		0		0.0		10.0		0.0

						08F		F		PROF		Harmon, Thomas		Environmental Engineering		100%		0		0.0		10.0		0.0

								S		PROF		Harmon, Thomas		Environmental Engineering		100%				1.0		5.0		9.0

						10F		S		PROF		Winston, Roland		Physics		100%				1.0		6.0		9.0

						11F		F		ASST P		Campbell, John		Environmental Engineering		100%		0		0.0		6.0		0.0

						12F		F		PROF		Winston, Roland		School of Engineering		100%		0		0.0		6.0		0.0

						01		F		PROF		Wright, Jeffrey		School of Engineering		100%				1.0		90.0		127.0

								S		PROF		Harmon, Thomas		Environmental Engineering		100%		0		0.0		39.0		0.0

				120		01		S		PROF		Harmon, Thomas		Environmental Engineering		100%		4		1.0		86.0		344.0

				130		01		F		PROF		Modest, Michael		Mechanical Engineering		100%		3		1.0		71.0		213.0

				135		03L		F		ASST P		Diaz, Gerardo		Mechanical Engineering		100%		0		0.0		10.0		0.0

						04L		F		ASST P		Diaz, Gerardo		Mechanical Engineering		100%		0		0.0		11.0		0.0

						01		F		ASST P		Diaz, Gerardo		Mechanical Engineering		100%		4		1.0		21.0		84.0

				155		01		F		ASST P		Chen, Yihsu		Environmental Engineering		100%		3		1.0		56.0		168.0

				166		01		F		PROF		Escobar, Ariel		Bioengineering		100%		3		1.0		7.0		21.0

				170		01		S		ASOC P		Leppert, Valerie		Materials Science & Engineering		100%		3		1.0		14.0		42.0

				170L		01		S		ASOC P		Leppert, Valerie		Materials Science & Engineering		100%		1		1.0		4.0		4.0

						03		S		ASOC P		Leppert, Valerie		Materials Science & Engineering		50%		1		0.5		0.5		0.5

				180		01		F		ASST P		Guo, Qinghua		Environmental Engineering		100%		4		1.0		39.0		156.0

				191		01		F		PROF		Wright, Jeffrey		School of Engineering		100%		1		1.0		13.0		13.0

								S		PROF		Chiao, Raymond		Physics		100%		1		1.0		34.0		34.0

				195		01		S		PROF		Winston, Roland		Physics		100%		2		1.0		1.0		2.0

						02		S		ASST P		Guo, Qinghua		Environmental Engineering		100%		3		1.0		1.0		3.0

						03		S		ASST P		Guo, Qinghua		Environmental Engineering		100%		3		1.0		1.0		3.0

				197		02F		S		ASOC P		Leppert, Valerie		Materials Science & Engineering		100%				1.0		12.0		20.0

						03F		F		PROF		Wright, Jeffrey		School of Engineering		100%		0		0.0		6.0		0.0

								S		PROF		Harmon, Thomas		Environmental Engineering		100%				1.0		8.0		14.0

						04F		F		PROF		Wright, Jeffrey		School of Engineering		100%		0		0.0		3.0		0.0

								S		ASST P		Newsam, Shawn		Computer Science & Engineering		100%				1.0		6.0		11.0

						05F		F		PROF		Viney, Christopher		Vice Provost Undergraduate Education		50%		0		0.0		5.0		0.0

												Wright, Jeffrey		School of Engineering		50%		0		0.0		5.0		0.0

								S		PROF		Viney, Christopher		Materials Science & Engineering		100%				1.0		9.0		15.0

						06F		F		PROF		Wright, Jeffrey		School of Engineering		100%		0		0.0		4.0		0.0

						07F		F		PROF		Wright, Jeffrey		School of Engineering		100%		0		0.0		3.0		0.0

						08F		S		PROF		Harmon, Thomas		Environmental Engineering		100%				1.0		8.0		13.0

						10F		S		PROF		Winston, Roland		Physics		100%				1.0		9.0		14.0

						11F		F		ASST P		Campbell, John		Environmental Engineering		100%		0		0.0		6.0		0.0

						12F		F		PROF		Winston, Roland		School of Engineering		100%		0		0.0		13.0		0.0

						01		F		PROF		Wright, Jeffrey		School of Engineering		100%				1.0		45.0		71.0

								S		PROF		Harmon, Thomas		Environmental Engineering		100%		0		0.0		52.0		0.0

				199		01		S		PROF		Winston, Roland		Physics		100%		4		1.0		1.0		4.0

				270		01		S		ASOC P		Leppert, Valerie		Materials Science & Engineering		100%		3		1.0		2.0		6.0

				270L		01		S		ASOC P		Leppert, Valerie		Materials Science & Engineering		100%		1		1.0		1.0		1.0

						03		S		ASOC P		Leppert, Valerie		Materials Science & Engineering		50%		1		0.5		0.5		0.5

		ENGR Total																50		33.0		947.0		1920.0

		ENVE		020		01		S		ASOC P		Rogge, Wolfgang		Environmental Engineering		100%		4		1.0		13.0		52.0

				100		03L		F		PROF		Conklin, Martha		Environmental Engineering		50%		0		0.0		3.0		0.0

												O'Day, Peggy		Earth Systems Sciences		50%		0		0.0		3.0		0.0

						01		F		PROF		Conklin, Martha		Environmental Engineering		50%		4		0.5		3.0		12.0

												O'Day, Peggy		Earth Systems Sciences		50%		4		0.5		3.0		12.0

				112		01		S		ASST P		Ghezzehei, Teamrat		Earth Systems Sciences		100%		8		2.0		18.0		312.0

				116		01		S		ASST P		Westerling, Anthony		Environmental Engineering		100%		3		1.0		7.0		21.0

				130		01		F		ASOC P		Rogge, Wolfgang		Environmental Engineering		100%		4		1.0		7.0		28.0

				160		01		F		ASST P		Campbell, John		Environmental Engineering		100%		4		1.0		11.0		44.0

				164		01		S		ASST P		Chen, Yihsu		Environmental Engineering		100%		4		1.0		8.0		32.0

				195		01		S		PROF		Winston, Roland		Physics		100%		2		1.0		1.0		2.0

				199		01		F		PROF		Winston, Roland		School of Engineering		100%		3		1.0		1.0		3.0

								S		PROF		Winston, Roland		Physics		100%		1		1.0		1.0		1.0

		ENVE Total																41		11.0		79.0		519.0

		ES		200		01		S		PROF		Conklin, Martha		Environmental Engineering		50%		3		0.5		7.5		22.5

												Traina, Samuel		Graduate Division		50%		3		0.5		7.5		22.5

				212		01		S		ASST P		Ghezzehei, Teamrat		Earth Systems Sciences		100%		8		2.0		36.0		624.0

				224		01		S		ASST P		Kueppers, Lara		Earth Systems Sciences		100%		3		1.0		8.0		24.0

				232		01		S		ASST P		Westerling, Anthony		Environmental Engineering		100%		3		1.0		7.0		21.0

				234		01		F		ASOC P		Rogge, Wolfgang		Environmental Engineering		100%				1.0		2.0		6.0

				235		03L		F		ASST P		Diaz, Gerardo		Mechanical Engineering		100%		0		0.0		1.0		0.0

						04L		F		ASST P		Diaz, Gerardo		Mechanical Engineering		100%		0		0.0		1.0		0.0

						01		F		ASST P		Diaz, Gerardo		Mechanical Engineering		100%		4		1.0		2.0		8.0

				248		01		F		PROF		Hart, Stephen		Earth Systems Sciences		100%		3		1.0		7.0		21.0

				260		01		F		ASST P		Campbell, John		Environmental Engineering		100%		4		1.0		5.0		20.0

				262		01		S		PROF		Winston, Roland		Physics		100%		3		1.0		1.0		3.0

				264		01		S		ASST P		Chen, Yihsu		Environmental Engineering		100%		4		1.0		4.0		16.0

				291		01		F		ASST P		Berhe, Asmeret		Earth Systems Sciences		100%		1		1.0		15.0		15.0

								S		ASST P		Ghezzehei, Teamrat		Earth Systems Sciences		100%		1		1.0		10.0		10.0

				292		02D		S		ASST P		Beman, John		Earth Systems Sciences		50%		0		0.0		4.0		0.0

												Guo, Qinghua		Environmental Engineering		50%		0		0.0		4.0		0.0

						03L		F		PROF		Conklin, Martha		Environmental Engineering		50%		0		0.0		1.0		0.0

												O'Day, Peggy		Earth Systems Sciences		50%		0		0.0		1.0		0.0

						01		F		ASST P		Kueppers, Lara		Earth Systems Sciences		100%		2		1.0		15.0		30.0

								S		ASST P		Beman, John		Earth Systems Sciences		100%		4		1.0		8.0		32.0

						04		F		PROF		Conklin, Martha		Environmental Engineering		50%		4		0.5		1.0		4.0

												O'Day, Peggy		Earth Systems Sciences		50%		4		0.5		1.0		4.0

						02		F		ASST P		Guo, Qinghua		Environmental Engineering		100%		2		1.0		4.0		8.0

								S		ASST P		Guo, Qinghua		Environmental Engineering		100%		3		1.0		5.0		15.0

						05		F		PROF		Hart, Stephen		Earth Systems Sciences		100%		4		1.0		1.0		4.0

				295		01		F		ASST P		Dayrat, Benoit		Biological Sciences		100%		12		1.0		1.0		12.0

								S		ASST P		Dayrat, Benoit		Biological Sciences		100%		12		1.0		1.0		12.0

						22		S		PROF		Harmon, Thomas		Environmental Engineering		100%		12		1.0		1.0		12.0

						15		S		PROF		O'Day, Peggy		Earth Systems Sciences		100%		1		1.0		1.0		1.0

						13		S		ASST P		Guo, Qinghua		Environmental Engineering		100%		6		1.0		1.0		6.0

						20		S		ASST P		Westerling, Anthony		Environmental Engineering		100%		12		1.0		1.0		12.0

						04		S		PROF		Hart, Stephen		Earth Systems Sciences		100%		3		1.0		1.0		3.0

						02		F		ASST P		Guo, Qinghua		Environmental Engineering		100%		4		1.0		1.0		4.0

								S		ASST P		Beman, John		Earth Systems Sciences		100%		8		1.0		1.0		8.0

						08		F		PROF		Bales, Roger		Environmental Engineering		100%		12		1.0		2.0		24.0

								S		ASST P		Kueppers, Lara		Earth Systems Sciences		100%		9		1.0		1.0		9.0

						03		F		PROF		Traina, Samuel		School of Natural Sciences		100%		4		1.0		1.0		4.0

								S		PROF		Bales, Roger		Environmental Engineering		100%		12		1.0		2.0		24.0

						27		S		PROF		Bales, Roger		Environmental Engineering		100%		1		1.0		1.0		1.0

						16		S		PROF		Bales, Roger		Environmental Engineering		100%		12		1.0		1.0		12.0

						05		F		PROF		Bales, Roger		Environmental Engineering		100%		9		1.0		1.0		9.0

								S		PROF		Traina, Samuel		Graduate Division		100%		12		1.0		1.0		12.0

						06		F		PROF		Bales, Roger		Environmental Engineering		100%		10		1.0		1.0		10.0

								S		ASST P		Frank, Anna		Biological Sciences		100%		6		1.0		1.0		6.0

						09		S		ASST P		Kueppers, Lara		Earth Systems Sciences		100%		6		1.0		1.0		6.0

						69		F		ASST P		Beman, John		Earth Systems Sciences		100%		1		1.0		1.0		1.0

						26		S		ASST P		Campbell, John		Environmental Engineering		100%		3		1.0		1.0		3.0

						17		F		ASST P		Campbell, John		Environmental Engineering		100%		3		1.0		1.0		3.0

								S		ASST P		Campbell, John		Environmental Engineering		100%		8		1.0		1.0		8.0

						24		S		PROF		Conklin, Martha		Environmental Engineering		100%		1		1.0		1.0		1.0

						67		F		ASST P		Frank, Anna		Biological Sciences		100%		4		1.0		1.0		4.0

						21		S		ASST P		Guo, Qinghua		Environmental Engineering		100%		5		1.0		1.0		5.0

						10		F		ASST P		Westerling, Anthony		Environmental Engineering		100%		12		1.0		1.0		12.0

								S		PROF		Harmon, Thomas		Environmental Engineering		100%		12		1.0		1.0		12.0

						66		F		ASST P		Guo, Qinghua		Environmental Engineering		100%		5		1.0		1.0		5.0

						18		S		PROF		Hart, Stephen		Earth Systems Sciences		100%		3		1.0		1.0		3.0

						07		S		PROF		Harmon, Thomas		Environmental Engineering		100%		12		1.0		1.0		12.0

						65		F		ASST P		Westerling, Anthony		Environmental Engineering		100%		7		1.0		1.0		7.0

						25		S		ASST P		Westerling, Anthony		Environmental Engineering		100%		6		1.0		1.0		6.0

						28		S		ASST P		Ghezzehei, Teamrat		Earth Systems Sciences		100%		2		1.0		1.0		2.0

						59		F		PROF		Conklin, Martha		Environmental Engineering		100%		9		1.0		1.0		9.0

						14		F		ASST P		Dawson, Michael		Biological Sciences		50%		12		0.5		0.5		6.0

												Guo, Qinghua		Environmental Engineering		50%		12		0.5		0.5		6.0

								S		ASST P		Dawson, Michael		Biological Sciences		100%		12		1.0		1.0		12.0

						64		F		ASST P		Diaz, Gerardo		Mechanical Engineering		100%		4		1.0		1.0		4.0

						19		S		PROF		O'Day, Peggy		Earth Systems Sciences		100%		12		1.0		1.0		12.0

						73		F		ASST P		Guo, Qinghua		Environmental Engineering		100%		6		1.0		1.0		6.0

						36		F		PROF		Harmon, Thomas		Environmental Engineering		100%		10		1.0		2.0		20.0

						23		S		PROF		Harmon, Thomas		Environmental Engineering		100%		12		1.0		1.0		12.0

						38		F		PROF		Harmon, Thomas		Environmental Engineering		100%		12		1.0		2.0		24.0

						72		F		PROF		Hart, Stephen		Earth Systems Sciences		100%		2		1.0		1.0		2.0

						63		F		PROF		O'Day, Peggy		Earth Systems Sciences		100%				1.0		2.0		14.0

				299		01		F		ASST P		Guo, Qinghua		Environmental Engineering		100%		6		1.0		1.0		6.0

								S		ASST P		Guo, Qinghua		Environmental Engineering		100%		6		1.0		1.0		6.0

						22		F		ASST P		Chen, Yihsu		Environmental Engineering		100%		8		1.0		1.0		8.0

						04		S		ASST P		Guo, Qinghua		Environmental Engineering		100%		5		1.0		1.0		5.0

						02		F		PROF		Traina, Samuel		School of Natural Sciences		100%		8		1.0		1.0		8.0

								S		PROF		Winston, Roland		Physics		100%		9		1.0		1.0		9.0

						03		S		PROF		Harmon, Thomas		Environmental Engineering		50%		12		0.5		0.5		6.0

										ASST P		Guo, Qinghua		Environmental Engineering		50%		12		0.5		0.5		6.0

						05		S		ASST P		Chen, Yihsu		Environmental Engineering		100%		4		1.0		1.0		4.0

						06		S		ASST P		Guo, Qinghua		Environmental Engineering		100%		5		1.0		1.0		5.0

						41		F		ASST P		Berhe, Asmeret		Earth Systems Sciences		100%		2		1.0		1.0		2.0

						07		S		PROF		Winston, Roland		Physics		100%		2		1.0		1.0		2.0

						46		F		ASST P		Guo, Qinghua		Environmental Engineering		100%		6		1.0		1.0		6.0

						42		F		ASST P		Frank, Anna		Biological Sciences		100%		3		1.0		1.0		3.0

						48		F		ASST P		Ghezzehei, Teamrat		Earth Systems Sciences		100%		2		1.0		1.0		2.0

						43		F		ASST P		Guo, Qinghua		Environmental Engineering		100%		5		1.0		1.0		5.0

						40		F		ASST P		Guo, Qinghua		Environmental Engineering		100%		5		1.0		1.0		5.0

						39		F		ASST P		Guo, Qinghua		Environmental Engineering		100%		4		1.0		1.0		4.0

						44		F		ASST P		Guo, Qinghua		Environmental Engineering		100%		5		1.0		1.0		5.0

						45		F		ASST P		Kueppers, Lara		Earth Systems Sciences		100%		6		1.0		1.0		6.0

						49		F		PROF		Winston, Roland		School of Engineering		100%		2		1.0		1.0		2.0

		ES Total																530		85.0		230.0		1413.0

		ESS		001		01		F		ASST P		Beman, John		Earth Systems Sciences		100%		4		1.0		34.0		136.0

				010		02D		S		PROF		O'Day, Peggy		Earth Systems Sciences		100%		0		0.0		30.0		0.0

						03D		S		PROF		O'Day, Peggy		Earth Systems Sciences		100%		0		0.0		30.0		0.0

						01		S		PROF		O'Day, Peggy		Earth Systems Sciences		100%		4		1.0		60.0		240.0

				095		01		S		ASST P		Chin, Wei-Chun		Bioengineering		100%		2		1.0		1.0		2.0

				100		03L		F		PROF		Conklin, Martha		Environmental Engineering		50%		0		0.0		2.0		0.0

												O'Day, Peggy		Earth Systems Sciences		50%		0		0.0		2.0		0.0

						01		F		PROF		Conklin, Martha		Environmental Engineering		50%		4		0.5		2.0		8.0

												O'Day, Peggy		Earth Systems Sciences		50%		4		0.5		2.0		8.0

				112		01		S		ASST P		Ghezzehei, Teamrat		Earth Systems Sciences		100%		8		2.0		14.0		296.0

				120		02D		S		ASST P		Beman, John		Earth Systems Sciences		50%		0		0.0		3.5		0.0

												Guo, Qinghua		Environmental Engineering		50%		0		0.0		3.5		0.0

						01		S		ASST P		Beman, John		Earth Systems Sciences		100%		4		1.0		7.0		28.0

				124		01		S		ASST P		Kueppers, Lara		Earth Systems Sciences		100%		3		1.0		10.0		30.0

				132		01		S		ASST P		Westerling, Anthony		Environmental Engineering		100%		3		1.0		4.0		12.0

				141		02D		S		ASST P		Kueppers, Lara		Earth Systems Sciences		50%		0		0.0		8.0		0.0

												Westerling, Anthony		Environmental Engineering		50%		0		0.0		8.0		0.0

						01		S		ASST P		Kueppers, Lara		Earth Systems Sciences		50%		4		0.5		8.0		32.0

												Westerling, Anthony		Environmental Engineering		50%		4		0.5		8.0		32.0

				147		02D		S		RECALL		Van Breugel, Willem		Vice Provost Undergraduate Education		100%		0		0.0		15.0		0.0

						01		S		RECALL		Van Breugel, Willem		Vice Provost Undergraduate Education		100%		4		1.0		24.0		96.0

				148		03D		F		PROF		Hart, Stephen		Earth Systems Sciences		100%		0		0.0		9.0		0.0

						01		F		PROF		Hart, Stephen		Earth Systems Sciences		100%		4		1.0		9.0		36.0

				190		01		F		ASST P		Berhe, Asmeret		Earth Systems Sciences		100%		1		1.0		4.0		4.0

								S		ASST P		Ghezzehei, Teamrat		Earth Systems Sciences		100%		1		1.0		1.0		1.0

				195		01		S		ASST P		Chin, Wei-Chun		Bioengineering		100%		4		1.0		1.0		4.0

		ESS Total																58		15.0		300.0		965.0

		GASP		031		01		F		ASST P		Fellezs, Kevin		World Culture & History		100%		4		1.0		43.0		172.0

				034		01		S		ASST P		Fellezs, Kevin		World Culture & History		100%		4		1.0		48.0		192.0

				101		01		F		ASST P		Wang, Shi Pu		World Culture & History		100%		4		1.0		43.0		172.0

				135		01		F		ASST P		Fellezs, Kevin		World Culture & History		100%		4		1.0		25.0		100.0

				151		01		F		ASST P		Wang, Shi Pu		World Culture & History		100%		4		1.0		13.0		52.0

				175		01		S		ASST P		Wang, Shi Pu		World Culture & History		100%		4		1.0		15.0		60.0

		GASP Total																24		6.0		187.0		748.0

		GEOG		141		02D		S		ASST P		Kueppers, Lara		Earth Systems Sciences		50%		0		0.0		0.5		0.0

												Westerling, Anthony		Environmental Engineering		50%		0		0.0		0.5		0.0

						01		S		ASST P		Kueppers, Lara		Earth Systems Sciences		50%		4		0.5		0.5		2.0

												Westerling, Anthony		Environmental Engineering		50%		4		0.5		0.5		2.0

		GEOG Total																8		1.0		2.0		4.0

		HIST		010		01		F		ASOC P		Quinn, Sholeh		History		100%		4		1.0		50.0		200.0

				080		01		F		ASST P		Mostern, Ruth		History		100%		4		1.0		48.0		192.0

				081		01		S		ASST P		Mostern, Ruth		History		100%		4		1.0		29.0		116.0

				100		01		F		ASOC P		Quinn, Sholeh		History		100%		4		1.0		24.0		96.0

				108		01		S		ASST P		Mostern, Ruth		History		100%		4		1.0		23.0		92.0

				113		01		S		ASOC P		Quinn, Sholeh		History		100%		4		1.0		49.0		196.0

				139		02		F		ASST P		Malloy, Sean		History		100%		4		1.0		27.0		108.0

				170		01		S		PROF		Amussen, Susan		History		100%		4		1.0		21.0		84.0

				190		01		F		ASST P		Malloy, Sean		History		100%		4		1.0		4.0		16.0

								S		PROF		Herken, Gregory		History		100%		4		1.0		13.0		52.0

				191		01		F		ASST P		Malloy, Sean		History		100%		4		1.0		1.0		4.0

								S		PROF		Herken, Gregory		History		100%		4		1.0		11.0		44.0

				193		01		F		ASST P		Malloy, Sean		History		100%		4		1.0		2.0		8.0

				194		01		S		PROF		Herken, Gregory		History		100%		4		1.0		2.0		8.0

		HIST Total																56		14.0		304.0		1216.0

		LIT		030		01		F		PROF		Camfield, Gregg		Literatures and Cultures		100%		4		1.0		40.0		160.0

				051		02D		S		ASST P		Ricci, Cristian		Literatures and Cultures		100%		0		0.0		23.0		0.0

						01		S		ASST P		Ricci, Cristian		Literatures and Cultures		100%		4		1.0		23.0		92.0

				100		01		F		PROF		Lopez Calvo, Ignacio		Literatures and Cultures		100%		4		1.0		25.0		100.0

				130		01		S		PROF		Camfield, Gregg		Literatures and Cultures		100%		4		1.0		43.0		172.0

				151		01		S		ASST P		Ricci, Cristian		Literatures and Cultures		100%		4		1.0		22.0		88.0

				153		01		F		ASST P		Ricci, Cristian		Literatures and Cultures		100%		4		1.0		11.0		44.0

				165		01		S		PROF		Lopez Calvo, Ignacio		Literatures and Cultures		100%		4		1.0		12.0		48.0

				181		01		F		ASST P		Goggans, Jan		Literatures and Cultures		100%		4		1.0		27.0		108.0

				190		01		S		PROF		Camfield, Gregg		Literatures and Cultures		100%		4		1.0		13.0		52.0

				195		01		S		ASST P		Goggans, Jan		Literatures and Cultures		100%		4		1.0		1.0		4.0

				199		01		F		PROF		Lopez Calvo, Ignacio		Literatures and Cultures		100%		4		1.0		2.0		8.0

						02		F		ASST P		Goggans, Jan		Literatures and Cultures		100%		4		1.0		1.0		4.0

		LIT Total																48		12.0		243.0		880.0

		MATH		021		01		S		LECSOE		Lei, Yue		Mathematical Sciences		100%		4		1.0		120.0		480.0

						08		F		LECSOE		Lei, Yue		Mathematical Sciences		100%		4		1.0		118.0		472.0

				032		01		F		ASST P		Bhat, Harish		Mathematical Sciences		100%		4		1.0		72.0		288.0

								S		LECSOE		Lei, Yue		Mathematical Sciences		100%		4		1.0		85.0		340.0

						05		S		LECSOE		Lei, Yue		Mathematical Sciences		100%		4		1.0		67.0		268.0

				091		01		S		ASST P		Blanchette, Francois		Mathematical Sciences		100%		1		1.0		9.0		9.0

				121		01		F		ASST P		Bhat, Harish		Mathematical Sciences		100%		4		1.0		16.0		64.0

				122		03D		S		ASST P		Blanchette, Francois		Mathematical Sciences		100%		0		0.0		26.0		0.0

						01		S		ASST P		Blanchette, Francois		Mathematical Sciences		100%		4		1.0		26.0		104.0

				131		01		F		ASST P		Blanchette, Francois		Mathematical Sciences		100%		4		1.0		66.0		264.0

				132		01		S		ASST P		Marcia, Roummel		Mathematical Sciences		100%		4		1.0		22.0		88.0

				141		01		F		ASST P		Tokman, Mayya		Mathematical Sciences		100%		4		1.0		10.0		40.0

				142		02D		S		ASST P		Tokman, Mayya		Mathematical Sciences		100%		0		0.0		12.0		0.0

						01		S		ASST P		Tokman, Mayya		Mathematical Sciences		100%		4		1.0		12.0		48.0

				195		01		F		ASST P		Marcia, Roummel		Mathematical Sciences		100%		2		1.0		1.0		2.0

						02		F		ASST P		Bhat, Harish		Mathematical Sciences		100%		4		1.0		2.0		8.0

				201		01		F		LECSOE		Lei, Yue		Mathematical Sciences		100%		1		1.0		10.0		10.0

				221		01		F		ASST P		Ilan, Boaz		Mathematical Sciences		100%		8		2.0		30.0		120.0

				222		01		S		ASST P		Ilan, Boaz		Mathematical Sciences		100%		4		1.0		12.0		48.0

				231		01		F		ASOC P		Kim, Arnold		Mathematical Sciences		100%		4		1.0		12.0		48.0

				232		01		S		ASOC P		Kim, Arnold		Mathematical Sciences		100%		4		1.0		10.0		40.0

				291		01		F		ASST P		Bhat, Harish		Mathematical Sciences		50%		1		0.5		6.0		6.0

												Sharping, Jay		Physics		50%		1		0.5		6.0		6.0

								S		ASST P		Bhat, Harish		Mathematical Sciences		50%		1		0.5		3.5		3.5

												Sharping, Jay		Physics		50%		1		0.5		3.5		3.5

				292		01		S		ASST P		Sprague, Michael		Mathematical Sciences		100%		4		1.0		11.0		44.0

				295		01		F		ASOC P		Kim, Arnold		Mathematical Sciences		100%		12		1.0		1.0		12.0

								S		ASST P		Sprague, Michael		Mathematical Sciences		100%		8		1.0		1.0		8.0

						04		S		ASST P		Bhat, Harish		Mathematical Sciences		100%		4		1.0		1.0		4.0

						08		S		ASST P		Mitchell, Kevin		Physics		100%		8		1.0		1.0		8.0

						03		S		PROF		Chiao, Raymond		Physics		100%		12		1.0		1.0		12.0

						05		F		ASST P		Bhat, Harish		Mathematical Sciences		100%		4		1.0		1.0		4.0

								S		ASOC P		Kim, Arnold		Mathematical Sciences		100%		12		1.0		1.0		12.0

						06		S		ASST P		Tokman, Mayya		Mathematical Sciences		100%		7		1.0		1.0		7.0

						09		S		ASST P		Tokman, Mayya		Mathematical Sciences		100%		12		1.0		1.0		12.0

						07		S		ASST P		Marcia, Roummel		Mathematical Sciences		100%		4		1.0		1.0		4.0

						37		F		PROF		Chiao, Raymond		Electrical Engineering		100%		12		1.0		1.0		12.0

						92		F		ASST P		Tokman, Mayya		Mathematical Sciences		100%		7		1.0		1.0		7.0

						85		F		ASST P		Sprague, Michael		Mathematical Sciences		100%		12		1.0		1.0		12.0

						96		F		ASST P		Tokman, Mayya		Mathematical Sciences		100%		11		1.0		1.0		11.0

				298		01		F		ASST P		Blanchette, Francois		Mathematical Sciences		100%		1		1.0		10.0		10.0

								S		ASST P		Marcia, Roummel		Mathematical Sciences		100%		3		1.0		4.0		12.0

				299		01		S		ASST P		Ilan, Boaz		Mathematical Sciences		100%		4		1.0		1.0		4.0

						04		F		ASST P		Blanchette, Francois		Mathematical Sciences		100%		4		1.0		1.0		4.0

						02		F		ASST P		Marcia, Roummel		Mathematical Sciences		100%		4		1.0		1.0		4.0

								S		ASOC P		Kim, Arnold		Mathematical Sciences		100%		4		1.0		1.0		4.0

						03		F		ASST P		Ilan, Boaz		Mathematical Sciences		100%		4		1.0		1.0		4.0

				399		01		F		LECSOE		Lei, Yue		Mathematical Sciences		100%		1		1.0		10.0		10.0

		MATH Total																230		45.0		811.0		2981.0

		ME		135		01		S		ASST P		Ma, Yanbao		Mechanical Engineering		100%		3		1.0		40.0		120.0

				140		01		S		PROF		Sun, Jian-Qiao		Mechanical Engineering		100%		4		1.0		33.0		132.0

				188		01		S		ASOC P		De Menezes Coimbra, Carlos		Mechanical Engineering		100%		1		1.0		6.0		6.0

						02		S		ASOC P		De Menezes Coimbra, Carlos		Mechanical Engineering		100%		1		1.0		6.0		6.0

				199		01		F		ASOC P		De Menezes Coimbra, Carlos		Mechanical Engineering		100%		1		1.0		2.0		2.0

								S		PROF		Winston, Roland		Physics		100%		2		1.0		1.0		2.0

		ME Total																12		6.0		88.0		268.0

		MEAM		201		01		F		PROF		Sun, Jian-Qiao		Mechanical Engineering		100%		4		1.0		10.0		40.0

				202		01		S		ASST P		Diaz, Gerardo		Mechanical Engineering		100%		4		1.0		5.0		20.0

				237		01		S		PROF		Modest, Michael		Mechanical Engineering		100%		3		1.0		8.0		24.0

				250		01		F		ASST P		Ma, Yanbao		Mechanical Engineering		100%		4		1.0		2.0		8.0

				280		02D		F		ASOC P		De Menezes Coimbra, Carlos		Mechanical Engineering		100%		0		0.0		6.0		0.0

						01		F		ASOC P		De Menezes Coimbra, Carlos		Mechanical Engineering		100%		4		1.0		6.0		24.0

				295		01		S		PROF		Winston, Roland		Physics		100%		5		1.0		1.0		5.0

						04		S		ASST P		Diaz, Gerardo		Mechanical Engineering		100%		12		1.0		1.0		12.0

						02		S		PROF		Sun, Jian-Qiao		Mechanical Engineering		100%		8		1.0		1.0		8.0

						03		S		PROF		Sun, Jian-Qiao		Mechanical Engineering		100%		12		1.0		1.0		12.0

						05		F		PROF		Sun, Jian-Qiao		Mechanical Engineering		100%		8		1.0		2.0		16.0

								S		ASST P		Diaz, Gerardo		Mechanical Engineering		100%		9		1.0		1.0		9.0

						06		F		ASOC P		De Menezes Coimbra, Carlos		Mechanical Engineering		100%		12		1.0		1.0		12.0

								S		ASOC P		De Menezes Coimbra, Carlos		Mechanical Engineering		100%		5		1.0		1.0		5.0

						18		F		ASST P		Diaz, Gerardo		Mechanical Engineering		100%		4		1.0		1.0		4.0

						19		F		PROF		Winston, Roland		School of Engineering		100%		8		1.0		1.0		8.0

				299		01		S		PROF		Sun, Jian-Qiao		Mechanical Engineering		100%		4		1.0		1.0		4.0

						04		S		ASOC P		De Menezes Coimbra, Carlos		Mechanical Engineering		100%		5		1.0		1.0		5.0

						02		S		PROF		Winston, Roland		Physics		100%		5		1.0		1.0		5.0

						03		S		PROF		Sun, Jian-Qiao		Mechanical Engineering		100%		4		1.0		1.0		4.0

						09		F		PROF		Winston, Roland		School of Engineering		100%		4		1.0		1.0		4.0

						07		F		PROF		Sun, Jian-Qiao		Mechanical Engineering		100%		4		1.0		1.0		4.0

		MEAM Total																128		21.0		54.0		233.0

		MGMT		101		01		S		ASST P		Whalley, Alexander		Economics		100%		4		1.0		45.0		180.0

				116		01		S		ASST P		Whalley, Alexander		Economics		100%		4		1.0		26.0		104.0

				130		01		S		PROF		Innes, Robert		Economics		100%		4		1.0		34.0		136.0

				153		01		S		PROF		Heit, Evan		Cognitive Science		100%		4		1.0		40.0		160.0

		MGMT Total																16		4.0		145.0		580.0

		MSE		110		02L		F		ASOC P		Leppert, Valerie		Materials Science & Engineering		100%		0		0.0		2.0		0.0

						01		F		ASOC P		Leppert, Valerie		Materials Science & Engineering		100%		4		1.0		2.0		8.0

				111		01		F		ASST P		Lu, Jennifer		Materials Science & Engineering		100%		4		1.0		4.0		16.0

				112		01		F		ASST P		Davila, Lilian		Materials Science & Engineering		100%		3		1.0		5.0		15.0

				118		01		S		ASST P		Lu, Jennifer		Materials Science & Engineering		100%		3		1.0		14.0		42.0

				120		01		F		PROF		Viney, Christopher		Vice Provost Undergraduate Education		100%		3		1.0		3.0		9.0

				195		01		F		ASST P		Lu, Jennifer		Materials Science & Engineering		100%		3		1.0		1.0		3.0

								S		ASST P		Lu, Jennifer		Materials Science & Engineering		100%		3		1.0		1.0		3.0

						02		F		ASOC P		Leppert, Valerie		Materials Science & Engineering		100%		3		1.0		1.0		3.0

								S		ASST P		Lu, Jennifer		Materials Science & Engineering		100%		3		1.0		1.0		3.0

						03		S		ASOC P		Leppert, Valerie		Materials Science & Engineering		100%		1		1.0		1.0		1.0

		MSE Total																30		10.0		35.0		103.0

		PHIL		104		01		S		ASOC P		Vanderschraaf, Peter		World Culture & History		100%		4		1.0		29.0		116.0

				134		01		F		ASOC P		Vanderschraaf, Peter		World Culture & History		100%		4		1.0		14.0		56.0

				170		01		S		ASOC P		Vanderschraaf, Peter		World Culture & History		100%		4		1.0		9.0		36.0

		PHIL Total																12		3.0		52.0		208.0

		PHYS		008		08		F		ASST P		Hirst, Linda		Physics		100%		4		1.0		91.0		364.0

				010		01		F		ASST P		Ghosh, Sayantani		Physics		100%		4		1.0		7.0		28.0

				112		01		F		ASST P		Gopinathan, Ajay		Physics		100%		4		1.0		11.0		44.0

				124		02D		S		ASST P		Mitchell, Kevin		Physics		100%		0		0.0		6.0		0.0

						01		S		ASST P		Mitchell, Kevin		Physics		100%		2		1.0		6.0		12.0

				126		02D		S		ASST P		Mitchell, Kevin		Physics		100%		0		0.0		13.0		0.0

						01		S		ASST P		Mitchell, Kevin		Physics		100%		2		1.0		13.0		26.0

				137		02D		F		ASST P		Tian, Lin		Physics		100%		0		0.0		7.0		0.0

						01		F		ASST P		Tian, Lin		Physics		100%		4		1.0		7.0		28.0

				141		02D		S		ASST P		Hirst, Linda		Physics		100%		0		0.0		5.0		0.0

						01		S		ASST P		Hirst, Linda		Physics		100%		4		1.0		5.0		20.0

				160		02L		S		ASST P		Sharping, Jay		Physics		100%		0		0.0		7.0		0.0

						01		S		ASST P		Sharping, Jay		Physics		100%		4		1.0		7.0		28.0

				192		02L		F		PROF		Chiao, Raymond		Electrical Engineering		100%		0		0.0		4.0		0.0

						01		F		PROF		Chiao, Raymond		Electrical Engineering		100%		4		1.0		4.0		16.0

				195		01		F		ASST P		Hirst, Linda		Physics		100%		4		1.0		1.0		4.0

								S		ASST P		Ghosh, Sayantani		Physics		100%		4		1.0		2.0		8.0

						04		F		ASST P		Mitchell, Kevin		Physics		100%		2		1.0		2.0		4.0

								S		ASST P		Mitchell, Kevin		Physics		100%		2		1.0		2.0		4.0

						02		F		ASST P		Hirst, Linda		Physics		100%		4		1.0		1.0		4.0

								S		ASST P		Ghosh, Sayantani		Physics		100%		1		1.0		1.0		1.0

						03		F		ASST P		Sharping, Jay		Physics		100%		1		1.0		1.0		1.0

								S		ASST P		Sharping, Jay		Physics		100%		2		1.0		1.0		2.0

						05		F		ASST P		Sharping, Jay		Physics		100%		2		1.0		1.0		2.0

								S		ASST P		Sharping, Jay		Physics		100%		1		1.0		1.0		1.0

						06		F		ASST P		Hirst, Linda		Physics		100%		4		1.0		1.0		4.0

								S		ASST P		Ghosh, Sayantani		Physics		100%		3		1.0		1.0		3.0

						07		F		ASST P		Ghosh, Sayantani		Physics		100%		2		1.0		1.0		2.0

								S		ASST P		Ghosh, Sayantani		Physics		100%		2		1.0		1.0		2.0

				198		01		F		ASST P		Mitchell, Kevin		Physics		100%		1		1.0		2.0		2.0

								S		ASST P		Sharping, Jay		Physics		100%		2		1.0		2.0		4.0

				210		01		F		PROF		Winston, Roland		School of Engineering		100%		4		1.0		6.0		24.0

				212		01		F		ASST P		Gopinathan, Ajay		Physics		100%		4		1.0		9.0		36.0

				237		01		F		ASST P		Scheibner, Michael		Physics		100%		4		1.0		6.0		24.0

				238		02D		S		ASST P		Tian, Lin		Physics		100%		0		0.0		3.0		0.0

						01		S		ASST P		Tian, Lin		Physics		100%		4		1.0		3.0		12.0

				241		02D		S		ASST P		Hirst, Linda		Physics		100%		0		0.0		10.0		0.0

						01		S		ASST P		Hirst, Linda		Physics		100%		4		1.0		10.0		40.0

				249		02D		F		PROF		Chiao, Raymond		Electrical Engineering		100%		0		0.0		5.0		0.0

						01		F		PROF		Chiao, Raymond		Electrical Engineering		100%		4		1.0		5.0		20.0

				292		02L		F		PROF		Chiao, Raymond		Electrical Engineering		100%		0		0.0		3.0		0.0

						01		F		ASST P		Scheibner, Michael		Physics		100%		1		1.0		4.0		4.0

						02		F		PROF		Chiao, Raymond		Electrical Engineering		100%		4		1.0		3.0		12.0

				293		01		F		ASST P		Bhat, Harish		Mathematical Sciences		50%		1		0.5		6.0		6.0

												Sharping, Jay		Physics		50%		1		0.5		6.0		6.0

								S		ASST P		Bhat, Harish		Mathematical Sciences		50%		1		0.5		2.5		2.5

												Sharping, Jay		Physics		50%		1		0.5		2.5		2.5

				295		01		F		ASST P		Mitchell, Kevin		Physics		100%		7		1.0		1.0		7.0

								S		PROF		Chiao, Raymond		Physics		100%		8		1.0		1.0		8.0

						04		S		ASST P		Mitchell, Kevin		Physics		100%		12		1.0		1.0		12.0

						02		S		ASST P		Scheibner, Michael		Physics		100%		8		1.0		1.0		8.0

						11		S		ASST P		Hirst, Linda		Physics		100%		4		1.0		1.0		4.0

						08		F		ASST P		Ghosh, Sayantani		Physics		100%		7		1.0		1.0		7.0

								S		ASST P		Sharping, Jay		Physics		100%		9		1.0		2.0		18.0

						03		S		ASST P		Ghosh, Sayantani		Physics		100%		8		1.0		2.0		16.0

						05		S		ASST P		Tian, Lin		Physics		100%		12		1.0		1.0		12.0

						06		S		PROF		Chiao, Raymond		Physics		100%		4		1.0		1.0		4.0

						09		S		ASST P		Menke, Erik		Chemical Sciences		100%		9		1.0		1.0		9.0

						69		F		PROF		Chiao, Raymond		Electrical Engineering		100%		8		1.0		1.0		8.0

						21		F		ASST P		Gopinathan, Ajay		Physics		100%		8		1.0		2.0		16.0

						10		S		ASST P		Gopinathan, Ajay		Physics		100%		12		1.0		1.0		12.0

						07		S		ASST P		Tian, Lin		Physics		100%		4		1.0		2.0		8.0

						65		F		PROF		Chiao, Raymond		Electrical Engineering		100%		4		1.0		1.0		4.0

						59		F		ASST P		Mitchell, Kevin		Physics		100%		10		1.0		1.0		10.0

						45		F		ASST P		Menke, Erik		Chemical Sciences		100%		8		1.0		1.0		8.0

						111		F		ASST P		Scheibner, Michael		Physics		100%		7		1.0		1.0		7.0

						92		F		ASST P		Sharping, Jay		Physics		100%		7		1.0		2.0		14.0

						101		F		ASST P		Tian, Lin		Physics		100%		4		1.0		2.0		8.0

						77		F		PROF		Winston, Roland		School of Engineering		100%		4		1.0		1.0		4.0

				298		01		F		ASST P		Mitchell, Kevin		Physics		100%		1		1.0		1.0		1.0

						02		S		ASST P		Sharping, Jay		Physics		100%		2		1.0		1.0		2.0

				299		01		S		ASST P		Gopinathan, Ajay		Physics		100%		8		1.0		1.0		8.0

						04		S		ASST P		Scheibner, Michael		Physics		100%		3		1.0		1.0		3.0

						02		S		PROF		Chiao, Raymond		Physics		100%		4		1.0		1.0		4.0

						03		S		ASST P		Hirst, Linda		Physics		100%		2		1.0		1.0		2.0

						61		F		ASST P		Scheibner, Michael		Physics		100%		5		1.0		1.0		5.0

						81		F		PROF		Winston, Roland		School of Engineering		100%		4		1.0		1.0		4.0

						52		F		PROF		Winston, Roland		School of Engineering		100%		4		1.0		1.0		4.0

		PHYS Total																299		66.0		335.0		1040.0

		POLI		001		01		F		ASST P		Trounstine, Jessica		Political Science		100%		4		1.0		148.0		592.0

								S		ASOC P		Nicholson, Stephen		Political Science		100%		4		1.0		117.0		468.0

				010		01		F		ASOC P		Hansford, Thomas		Political Science		100%		4		1.0		40.0		160.0

				101		01		F		ASST P		Monroe, Nathan		Political Science		100%		4		1.0		40.0		160.0

				102		01		S		ASOC P		Hansford, Thomas		Political Science		100%		4		1.0		44.0		176.0

				106		01		F		ASST P		Trounstine, Jessica		Political Science		100%		4		1.0		26.0		104.0

				120		01		F		ASOC P		Nicholson, Stephen		Political Science		100%		4		1.0		38.0		152.0

				171		01		S		ASST P		Monroe, Nathan		Political Science		100%		4		1.0		30.0		120.0

				192		01		F		ASST P		Monroe, Nathan		Political Science		100%		4		1.0		1.0		4.0

						02		F		ASOC P		Hansford, Thomas		Political Science		100%		2		1.0		3.0		6.0

				195		01		S		ASOC P		Hansford, Thomas		Political Science		100%		2		1.0		1.0		2.0

				196		01		S		ASOC P		Nicholson, Stephen		Political Science		100%		2		1.0		1.0		2.0

		POLI Total																42		12.0		489.0		1946.0

		PSY		001		01		S		ASST P		Dunham, Yarrow		Psychology		100%		4		1.0		302.0		1208.0

				010		01		F		ASOC P		Vevea, Jack		Psychology		100%		4		1.0		128.0		512.0

								S		PROF		Shadish, William		Psychology		100%		4		1.0		176.0		704.0

				015		01		S		ASST P		Hoyt, Michael		Psychology		100%		4		1.0		53.0		212.0

				105		01		F		ASOC P		Vevea, Jack		Psychology		100%		4		1.0		10.0		40.0

				130		01		F		ASST P		Chouinard, Michelle		Psychology		100%		4		1.0		64.0		256.0

				140		01		F		PROF		Shadish, William		Psychology		100%		4		1.0		76.0		304.0

				143		01		F		PROF		Wallander, Jan		Social and Cognitive Sciences		100%		4		1.0		81.0		324.0

								S		PROF		Wallander, Jan		Social and Cognitive Sciences		100%		4		1.0		83.0		332.0

				147		01		F		ASST P		Song, Anna		Psychology		100%		4		1.0		80.0		320.0

				151		01		F		ASST P		Dunham, Yarrow		Psychology		100%		4		1.0		58.0		232.0

				159		01		S		ASST P		Song, Anna		Psychology		100%		4		1.0		81.0		324.0

				195		01		F		ASST P		Dunham, Yarrow		Psychology		100%		2		1.0		1.0		2.0

								S		PROF		Shadish, William		Psychology		50%		4		0.5		0.5		2.0

						04		S		ASST P		Hoyt, Michael		Psychology		100%		2		1.0		1.0		2.0

						02		F		ASST P		Song, Anna		Psychology		100%		2		1.0		1.0		2.0

								S		ASST P		Dunham, Yarrow		Psychology		100%		2		1.0		4.0		8.0

						03		S		PROF		Shadish, William		Psychology		100%		1		1.0		3.0		3.0

						06		S		PROF		Shadish, William		Psychology		100%		2		1.0		2.0		4.0

						07		S		ASST P		Chouinard, Michelle		Psychology		100%		1		1.0		5.0		5.0

				198		01		S		ASST P		Song, Anna		Psychology		100%		4		1.0		1.0		4.0

						02		S		ASST P		Song, Anna		Psychology		100%		2		1.0		1.0		2.0

				199		01		F		ASST P		Song, Anna		Psychology		100%		2		1.0		1.0		2.0

								S		ASST P		Chouinard, Michelle		Psychology		100%				1.0		4.0		7.0

						02		F		ASST P		Chouinard, Michelle		Psychology		100%				1.0		5.0		6.0

						03		F		ASST P		Dunham, Yarrow		Psychology		100%		2		1.0		1.0		2.0

				200A		02		F		PROF		Wallander, Jan		Social and Cognitive Sciences		50%		4		0.5		3.0		12.0

										ASST P		Dunham, Yarrow		Psychology		50%		4		0.5		3.0		12.0

				200B		01		S		ASST P		Dunham, Yarrow		Psychology		100%		4		1.0		6.0		24.0

				206		01		F		PROF		Shadish, William		Psychology		100%		4		1.0		7.0		28.0

				289		01		F		PROF		Shadish, William		Psychology		100%		1		1.0		11.0		11.0

								S		PROF		Shadish, William		Psychology		100%		1		1.0		11.0		11.0

				290		01		F		ASST P		Song, Anna		Psychology		100%		4		1.0		7.0		28.0

								S		ASOC P		Vevea, Jack		Psychology		100%				1.0		5.0		17.0

						02		F		ASST P		Song, Anna		Psychology		100%		4		1.0		1.0		4.0

								S		ASST P		Hoyt, Michael		Psychology		100%		4		1.0		2.0		8.0

				295		01		F		ASST P		Dunham, Yarrow		Psychology		100%		12		1.0		1.0		12.0

						04		F		ASST P		Song, Anna		Psychology		100%				1.0		2.0		4.0

								S		PROF		Shadish, William		Psychology		100%		3		1.0		1.0		3.0

						02		F		ASOC P		Vevea, Jack		Psychology		100%		8		1.0		1.0		8.0

						08		S		ASST P		Hoyt, Michael		Psychology		100%		3		1.0		1.0		3.0

						03		S		ASST P		Chouinard, Michelle		Psychology		100%		11		1.0		1.0		11.0

						05		F		ASST P		Chouinard, Michelle		Psychology		100%		7		1.0		2.0		14.0

								S		ASST P		Dunham, Yarrow		Psychology		100%		7		1.0		1.0		7.0

						06		F		ASST P		Dunham, Yarrow		Psychology		100%		11		1.0		1.0		11.0

								S		ASST P		Chouinard, Michelle		Psychology		100%		11		1.0		1.0		11.0

						09		S		ASOC P		Vevea, Jack		Psychology		100%		11		1.0		1.0		11.0

						10		S		ASOC P		Vevea, Jack		Psychology		100%		4		1.0		1.0		4.0

						07		S		ASST P		Dunham, Yarrow		Psychology		100%		12		1.0		2.0		24.0

				299		01		F		ASST P		Noelle, David		Cognitive Science		100%		12		1.0		1.0		12.0

								S		ASST P		Noelle, David		Cognitive Science		100%		12		1.0		1.0		12.0

						02		F		ASST P		Dunham, Yarrow		Psychology		100%		2		1.0		1.0		2.0

								S		PROF		Wallander, Jan		Social and Cognitive Sciences		100%		3		1.0		1.0		3.0

						03		F		PROF		Wallander, Jan		Social and Cognitive Sciences		100%		3		1.0		1.0		3.0

								S		ASST P		Song, Anna		Psychology		100%		2		1.0		1.0		2.0

		PSY Total																238		53.5		1300.5		5131.0

		QSB		200		01		F		ASST P		Cleary, Michael		Biological Sciences		100%		3		1.0		8.0		24.0

				207		01		S		PROF		Liwang, Patricia		Chemical Sciences		100%		3		1.0		3.0		9.0

				212		01		S		PROF		Forman, Henry		Biological Sciences		100%		4		1.0		4.0		16.0

				220		01		S		PROF		Ojcius, David		Biological Sciences		100%		3		1.0		6.0		18.0

				227		04D		S		ASST P		Choi, Jinah		Biological Sciences		100%		0		0.0		1.0		0.0

						01		S		ASST P		Choi, Jinah		Biological Sciences		100%				1.0		1.0		3.0

				242		02L		S		ASST P		Frank, Anna		Biological Sciences		100%		0		0.0		2.0		0.0

						01		S		ASST P		Frank, Anna		Biological Sciences		100%		5		1.0		2.0		10.0

				244		02D		F		ASST P		Dawson, Michael		Biological Sciences		100%		0		0.0		7.0		0.0

						01		F		ASST P		Dawson, Michael		Biological Sciences		100%		3		1.0		7.0		21.0

				248		01		F		PROF		Hart, Stephen		Earth Systems Sciences		100%		3		1.0		1.0		3.0

				252		01		F		PROF		Pallavicini, Maria		School of Natural Sciences		50%				0.5		2.0		6.0

				280		02D		F		PROF		Colvin, Michael		Biological Sciences		100%		0		0.0		9.0		0.0

						01		F		PROF		Colvin, Michael		Biological Sciences		100%				1.0		9.0		27.0

				281		02C		S		PROF		Colvin, Michael		Biological Sciences		100%		0		0.0		12.0		0.0

						03C		S		PROF		Colvin, Michael		Biological Sciences		100%		0		0.0		8.0		0.0

						01		S		PROF		Colvin, Michael		Biological Sciences		100%		4		1.0		10.0		40.0

				290		01		S		ASST P		Dawson, Michael		Biological Sciences		50%		3		0.5		3.0		9.0

												Garcia-Ojeda, Marcos		Biological Sciences		50%		3		0.5		3.0		9.0

				291		01		F		ASST P		Dawson, Michael		Biological Sciences		33%		1		0.3		5.7		5.7

												Mccloskey, Kara		Bioengineering		33%		1		0.3		5.7		5.7

												Tsao, Meng-Lin		Chemical Sciences		33%		1		0.3		5.7		5.7

								S		ASST P		Dawson, Michael		Biological Sciences		100%		1		1.0		10.0		10.0

				292		01		F		ASST P		Ardell, David		Biological Sciences		100%		1		1.0		2.0		2.0

								S		ASST P		Ardell, David		Biological Sciences		100%		1		1.0		2.0		2.0

						15		F		ASST P		Mccloskey, Kara		Bioengineering		100%		1		1.0		1.0		1.0

								S		ASST P		Aguilar, Andres		Biological Sciences		100%		1		1.0		3.0		3.0

						13		F		ASST P		Raymond, Jason		Biological Sciences		100%		1		1.0		2.0		2.0

								S		ASST P		Garcia-Ojeda, Marcos		Biological Sciences		100%		1		1.0		2.0		2.0

						20		F		ASST P		Aguilar, Andres		Biological Sciences		100%		1		1.0		3.0		3.0

						04		F		ASST P		Dawson, Michael		Biological Sciences		100%		1		1.0		3.0		3.0

								S		ASOC P		Medina, Monica		Biological Sciences		100%		1		1.0		4.0		4.0

						02		S		ASST P		Choi, Jinah		Biological Sciences		100%		1		1.0		3.0		3.0

						11		F		ASST P		Ortiz, Rudy		Biological Sciences		100%		1		1.0		3.0		3.0

								S		ASST P		Cleary, Michael		Biological Sciences		100%		1		1.0		2.0		2.0

						08		F		ASOC P		Medina, Monica		Biological Sciences		100%		1		1.0		5.0		5.0

								S		ASST P		Raymond, Jason		Biological Sciences		100%		1		1.0		2.0		2.0

						03		F		ASST P		Choi, Jinah		Biological Sciences		100%		1		1.0		2.0		2.0

								S		ASST P		Dawson, Michael		Biological Sciences		100%		1		1.0		4.0		4.0

						16		F		ASST P		Cleary, Michael		Biological Sciences		100%		1		1.0		2.0		2.0

								S		ASST P		Frank, Anna		Biological Sciences		100%		1		1.0		2.0		2.0

						05		S		PROF		Ojcius, David		Biological Sciences		100%		1		1.0		2.0		2.0

						06		S		ASST P		Ortiz, Rudy		Biological Sciences		100%		1		1.0		2.0		2.0

						09		S		ASST P		Tsao, Meng-Lin		Chemical Sciences		100%		1		1.0		1.0		1.0

						17		F		ASST P		Manilay, Jennifer		Biological Sciences		100%		1		1.0		3.0		3.0

						21		F		ASST P		Frank, Anna		Biological Sciences		100%		1		1.0		2.0		2.0

						12		F		PROF		Pallavicini, Maria		School of Natural Sciences		100%		1		1.0		2.0		2.0

								S		ASST P		Manilay, Jennifer		Biological Sciences		100%		1		1.0		3.0		3.0

						10		F		PROF		Ojcius, David		Biological Sciences		100%		1		1.0		6.0		6.0

								S		ASST P		Mccloskey, Kara		Bioengineering		100%		1		1.0		1.0		1.0

						18		F		ASST P		Garcia-Ojeda, Marcos		Biological Sciences		100%		1		1.0		3.0		3.0

						07		S		PROF		Pallavicini, Maria		School of Natural Sciences		100%		1		1.0		2.0		2.0

						14		F		ASST P		Tsao, Meng-Lin		Chemical Sciences		100%		1		1.0		1.0		1.0

								S		PROF		Liwang, Patricia		Chemical Sciences		100%		1		1.0		3.0		3.0

						19		F		PROF		Liwang, Patricia		Chemical Sciences		100%		1		1.0		3.0		3.0

				293		01		S		ASST P		Aguilar, Andres		Biological Sciences		100%		1		1.0		3.0		3.0

						22		F		ASST P		Oviedo, Nestor		Biological Sciences		100%		1		1.0		3.0		3.0

						15		F		ASST P		Raymond, Jason		Biological Sciences		100%		1		1.0		2.0		2.0

						13		F		ASST P		Ortiz, Rudy		Biological Sciences		100%		1		1.0		3.0		3.0

								S		ASST P		Frank, Anna		Biological Sciences		100%		1		1.0		2.0		2.0

						20		F		PROF		Liwang, Patricia		Chemical Sciences		100%		1		1.0		3.0		3.0

						04		S		ASST P		Dawson, Michael		Biological Sciences		100%		1		1.0		4.0		4.0

						02		F		ASST P		Aguilar, Andres		Biological Sciences		100%		1		1.0		3.0		3.0

								S		ASST P		Ardell, David		Biological Sciences		100%		1		1.0		2.0		2.0

						11		S		ASST P		Manilay, Jennifer		Biological Sciences		100%		1		1.0		6.0		6.0

						08		S		ASST P		Raymond, Jason		Biological Sciences		100%		1		1.0		2.0		2.0

						03		F		ASST P		Ardell, David		Biological Sciences		100%		1		1.0		3.0		3.0

								S		ASST P		Choi, Jinah		Biological Sciences		100%		1		1.0		3.0		3.0

						16		F		ASST P		Tsao, Meng-Lin		Chemical Sciences		100%		1		1.0		1.0		1.0

						05		F		ASST P		Choi, Jinah		Biological Sciences		100%		1		1.0		2.0		2.0

								S		ASOC P		Medina, Monica		Biological Sciences		100%		1		1.0		1.0		1.0

						06		F		ASST P		Dawson, Michael		Biological Sciences		100%		1		1.0		4.0		4.0

								S		PROF		Ojcius, David		Biological Sciences		100%		1		1.0		2.0		2.0

						09		S		ASST P		Tsao, Meng-Lin		Chemical Sciences		100%		1		1.0		1.0		1.0

						17		F		ASST P		Cleary, Michael		Biological Sciences		100%		1		1.0		4.0		4.0

						21		F		ASST P		Frank, Anna		Biological Sciences		100%		1		1.0		1.0		1.0

						12		F		PROF		Ojcius, David		Biological Sciences		100%		1		1.0		6.0		6.0

								S		PROF		Liwang, Patricia		Chemical Sciences		100%		1		1.0		3.0		3.0

						10		F		ASOC P		Medina, Monica		Biological Sciences		100%		1		1.0		4.0		4.0

								S		ASST P		Cleary, Michael		Biological Sciences		100%		1		1.0		3.0		3.0

						18		F		ASST P		Manilay, Jennifer		Biological Sciences		100%		1		1.0		7.0		7.0

						07		S		ASST P		Ortiz, Rudy		Biological Sciences		100%		1		1.0		3.0		3.0

						14		S		ASST P		Oviedo, Nestor		Biological Sciences		100%		1		1.0		2.0		2.0

				294		01		F		PROF		Traina, Samuel		School of Natural Sciences		100%		1		1.0		20.0		20.0

				295		01		F		PROF		Ojcius, David		Biological Sciences		100%		10		1.0		3.0		30.0

								S		ASOC P		Medina, Monica		Biological Sciences		100%		12		1.0		1.0		12.0

						22		F		ASST P		Aguilar, Andres		Biological Sciences		100%		10		1.0		1.0		10.0

								S		ASST P		Tsao, Meng-Lin		Chemical Sciences		100%		7		1.0		1.0		7.0

						13		S		ASST P		Aguilar, Andres		Biological Sciences		100%		10		1.0		3.0		30.0

						20		S		PROF		Liwang, Patricia		Chemical Sciences		100%		7		1.0		1.0		7.0

						04		F		ASST P		Aguilar, Andres		Biological Sciences		100%		10		1.0		2.0		20.0

								S		ASST P		Ortiz, Rudy		Biological Sciences		100%		7		1.0		1.0		7.0

						02		F		ASST P		Ortiz, Rudy		Biological Sciences		100%				1.0		2.0		22.0

								S		ASST P		Dawson, Michael		Biological Sciences		100%		10		1.0		2.0		20.0

						11		F		ASST P		Tsao, Meng-Lin		Chemical Sciences		100%		9		1.0		1.0		9.0

								S		ASST P		Ardell, David		Biological Sciences		100%		10		1.0		2.0		20.0

						08		F		PROF		Ojcius, David		Biological Sciences		100%		10		1.0		1.0		10.0

								S		ASST P		Dawson, Michael		Biological Sciences		100%		6		1.0		1.0		6.0

						34		F		ASST P		Ardell, David		Biological Sciences		100%		10		1.0		2.0		20.0

								S		ASST P		Raymond, Jason		Biological Sciences		100%		5		1.0		1.0		5.0

						03		F		ASST P		Mccloskey, Kara		Bioengineering		100%		11		1.0		1.0		11.0

								S		ASST P		Raymond, Jason		Biological Sciences		100%		2		1.0		1.0		2.0

						27		S		ASST P		Garcia-Ojeda, Marcos		Biological Sciences		100%		10		1.0		1.0		10.0

						05		F		ASST P		Dawson, Michael		Biological Sciences		100%		7		1.0		1.0		7.0

								S		ASST P		Ortiz, Rudy		Biological Sciences		100%		3		1.0		1.0		3.0

						06		F		ASST P		Dawson, Michael		Biological Sciences		100%		7		1.0		1.0		7.0

								S		ASST P		Choi, Jinah		Biological Sciences		100%		5		1.0		1.0		5.0

						09		F		ASST P		Manilay, Jennifer		Biological Sciences		100%		6		1.0		1.0		6.0

								S		PROF		Pallavicini, Maria		School of Natural Sciences		100%		9		1.0		1.0		9.0

						41		F		ASST P		Choi, Jinah		Biological Sciences		100%		5		1.0		1.0		5.0

						35		S		PROF		Ojcius, David		Biological Sciences		100%		10		1.0		1.0		10.0

						26		S		ASST P		Ortiz, Rudy		Biological Sciences		100%		12		1.0		1.0		12.0

						17		S		ASOC P		Medina, Monica		Biological Sciences		100%		6		1.0		2.0		12.0

						21		S		ASST P		Manilay, Jennifer		Biological Sciences		100%		10		1.0		3.0		30.0

						12		F		PROF		Forman, Henry		Biological Sciences		100%		12		1.0		1.0		12.0

								S		ASST P		Garcia-Ojeda, Marcos		Biological Sciences		100%		10		1.0		1.0		10.0

						10		F		ASST P		Dawson, Michael		Biological Sciences		100%		1		1.0		1.0		1.0

								S		ASOC P		Medina, Monica		Biological Sciences		100%		11		1.0		2.0		22.0

						18		S		PROF		Ojcius, David		Biological Sciences		100%		9		1.0		3.0		27.0

						07		F		ASST P		Dawson, Michael		Biological Sciences		100%		2		1.0		1.0		2.0

								S		ASST P		Frank, Anna		Biological Sciences		100%		9		1.0		1.0		9.0

						37		S		PROF		Forman, Henry		Biological Sciences		100%		12		1.0		1.0		12.0

						25		S		PROF		Ojcius, David		Biological Sciences		100%		9		1.0		1.0		9.0

						46		F		ASST P		Choi, Jinah		Biological Sciences		100%		10		1.0		1.0		10.0

						28		S		ASST P		Choi, Jinah		Biological Sciences		100%				1.0		2.0		17.0

						58		F		ASST P		Cleary, Michael		Biological Sciences		100%		10		1.0		1.0		10.0

						29		S		ASST P		Cleary, Michael		Biological Sciences		100%		10		1.0		2.0		20.0

						57		F		ASST P		Cleary, Michael		Biological Sciences		100%		9		1.0		1.0		9.0

						33		S		ASST P		Dawson, Michael		Biological Sciences		100%		10		1.0		1.0		10.0

						32		S		PROF		Escobar, Ariel		Bioengineering		100%		4		1.0		1.0		4.0

						19		S		PROF		Ojcius, David		Biological Sciences		100%		4		1.0		1.0		4.0

						78		F		PROF		Escobar, Ariel		Bioengineering		100%		6		1.0		1.0		6.0

						229		F		ASST P		Frank, Anna		Biological Sciences		100%		3		1.0		1.0		3.0

						99		F		ASST P		Garcia-Ojeda, Marcos		Biological Sciences		100%		3		1.0		1.0		3.0

						106		F		ASST P		Garcia-Ojeda, Marcos		Biological Sciences		100%		10		1.0		1.0		10.0

						102		F		ASST P		Garcia-Ojeda, Marcos		Biological Sciences		100%		6		1.0		1.0		6.0

						30		S		ASST P		Garcia-Ojeda, Marcos		Biological Sciences		100%		7		1.0		1.0		7.0

						36		S		PROF		Pallavicini, Maria		School of Natural Sciences		100%		9		1.0		1.0		9.0

						38		S		PROF		Liwang, Patricia		Chemical Sciences		100%		6		1.0		1.0		6.0

						31		S		ASST P		Mccloskey, Kara		Bioengineering		100%		11		1.0		1.0		11.0

						130		F		PROF		Liwang, Patricia		Chemical Sciences		100%		10		1.0		2.0		20.0

						128		F		PROF		Liwang, Patricia		Chemical Sciences		100%		8		1.0		1.0		8.0

						141		F		ASST P		Manilay, Jennifer		Biological Sciences		100%		9		1.0		1.0		9.0

						142		F		ASST P		Manilay, Jennifer		Biological Sciences		100%		10		1.0		1.0		10.0

						168		F		ASOC P		Medina, Monica		Biological Sciences		100%		12		1.0		1.0		12.0

						166		F		ASOC P		Medina, Monica		Biological Sciences		100%		10		1.0		2.0		20.0

						163		F		ASOC P		Medina, Monica		Biological Sciences		100%		7		1.0		1.0		7.0

						165		F		ASOC P		Medina, Monica		Biological Sciences		100%		9		1.0		1.0		9.0

						170		F		PROF		Ojcius, David		Biological Sciences		100%		2		1.0		1.0		2.0

						178		F		PROF		Ojcius, David		Biological Sciences		100%		10		1.0		1.0		10.0

						183		F		ASST P		Ortiz, Rudy		Biological Sciences		100%		3		1.0		1.0		3.0

						198		F		PROF		Pallavicini, Maria		School of Natural Sciences		100%		6		1.0		1.0		6.0

						201		F		PROF		Pallavicini, Maria		School of Natural Sciences		100%		9		1.0		1.0		9.0

						206		F		ASST P		Raymond, Jason		Biological Sciences		100%		2		1.0		2.0		4.0

				298		01		F		PROF		Ojcius, David		Biological Sciences		100%		4		1.0		1.0		4.0

				299		01		S		ASOC P		Liwang, Andy		Chemical Sciences		100%		2		1.0		1.0		2.0

						04		F		PROF		Escobar, Ariel		Bioengineering		100%		3		1.0		1.0		3.0

						02		F		ASST P		Frank, Anna		Biological Sciences		100%		3		1.0		1.0		3.0

								S		PROF		Escobar, Ariel		Bioengineering		100%				1.0		2.0		5.0

						03		F		ASST P		Raymond, Jason		Biological Sciences		100%		4		1.0		1.0		4.0

								S		ASOC P		Liwang, Andy		Chemical Sciences		100%		1		1.0		1.0		1.0

		QSB Total																652		151.5		407.0		1170.0

		SCS		299		01		F		ASOC P		Van Dyke, Nella		Sociology		100%		5		1.0		1.0		5.0

								S		ASST P		Weffer, Simon		Sociology		100%		12		1.0		1.0		12.0

						02		F		ASST P		Delugan, Robin		Anthropology		100%		12		1.0		1.0		12.0

		SCS Total																29		3.0		3.0		29.0

		SOC		015		01		F		ASST P		Beattie, Irenee		Sociology		100%		4		1.0		26.0		104.0

				100		01		F		ASOC P		Van Dyke, Nella		Sociology		100%		4		1.0		21.0		84.0

				110		01		S		ASST P		Weffer, Simon		Sociology		100%		4		1.0		37.0		148.0

				131		01		S		ASST P		Weffer, Simon		Sociology		100%		4		1.0		30.0		120.0

				132		01		S		ASST P		Beattie, Irenee		Sociology		100%		4		1.0		46.0		184.0

				161		01		F		ASOC P		Van Dyke, Nella		Sociology		100%		4		1.0		59.0		236.0

								S		ASOC P		Van Dyke, Nella		Sociology		100%		4		1.0		30.0		120.0

		SOC Total																28		7.0		249.0		996.0

		SPAN		011		01		S		LECSOE		Adan-Lifante, Virginia		Literatures and Cultures		50%		4		0.5		10.0		40.0

				103		01		F		LECSOE		Adan-Lifante, Virginia		Literatures and Cultures		100%		4		1.0		30.0		120.0

				105		01		F		LECSOE		Adan-Lifante, Virginia		Literatures and Cultures		100%		4		1.0		27.0		108.0

				106		01		S		LECSOE		Adan-Lifante, Virginia		Literatures and Cultures		100%		4		1.0		25.0		100.0

				142		01		S		LECSOE		Adan-Lifante, Virginia		Literatures and Cultures		50%		4		0.5		12.5		50.0

				180		01		S		LECSOE		Adan-Lifante, Virginia		Literatures and Cultures		100%		4		1.0		29.0		116.0

		SPAN Total																24		5.0		133.5		534.0

		USTU		010		01		S		LECSOE		Ochsner, Robert		Vice Provost Undergraduate Education		100%		1		1.0		32.0		32.0

						02		S		LECSOE		Ochsner, Robert		Vice Provost Undergraduate Education		100%		1		1.0		36.0		36.0

						03		S		LECSOE		Ochsner, Robert		Vice Provost Undergraduate Education		100%		1		1.0		35.0		35.0

				192		01		F		LECSOE		Ochsner, Robert		Vice Provost Undergraduate Education		100%		4		1.0		1.0		4.0

		USTU Total																7		4.0		104.0		107.0

		WCH		201		01		F		PROF		Amussen, Susan		History		50%		4		0.5		2.5		10.0

												Camfield, Gregg		Literatures and Cultures		50%		4		0.5		2.5		10.0

				202		01		F		PROF		Forte, Maurizio		History		100%		4		1.0		1.0		4.0

								S		ASST P		Mostern, Ruth		History		100%		4		1.0		1.0		4.0

						02		F		ASST P		Malloy, Sean		History		100%		4		1.0		1.0		4.0

								S		PROF		Forte, Maurizio		History		100%		4		1.0		3.0		12.0

						03		S		PROF		Camfield, Gregg		Literatures and Cultures		100%		4		1.0		1.0		4.0

				211		01		S		PROF		Forte, Maurizio		History		100%		4		1.0		5.0		20.0

				260		01		F		ASST P		Delugan, Robin		Anthropology		100%		4		1.0		6.0		24.0

				295		01		F		PROF		Forte, Maurizio		History		100%		4		1.0		1.0		4.0

						04		S		ASST P		Malloy, Sean		History		100%		8		1.0		1.0		8.0

						02		F		PROF		Forte, Maurizio		History		100%		4		1.0		3.0		12.0

								S		ASST P		Mostern, Ruth		History		100%		8		1.0		1.0		8.0

						05		S		PROF		Forte, Maurizio		History		100%		4		1.0		1.0		4.0

						06		S		PROF		Forte, Maurizio		History		100%		4		1.0		1.0		4.0

						07		S		PROF		Forte, Maurizio		History		100%		4		1.0		1.0		4.0

				296		01		F		ASST P		Malloy, Sean		History		100%		6		1.0		1.0		6.0

				297		01		S		ASST P		Malloy, Sean		History		100%		12		1.0		2.0		24.0

						15		F		ASST P		Goggans, Jan		Literatures and Cultures		100%		12		1.0		1.0		12.0

						13		F		ASST P		Mostern, Ruth		History		100%		12		1.0		2.0		24.0

						04		S		ASST P		Goggans, Jan		Literatures and Cultures		100%		12		1.0		1.0		12.0

						02		S		PROF		Martin-Rodriguez, Manuel		Literatures and Cultures		100%		12		1.0		2.0		24.0

						11		F		PROF		Martin-Rodriguez, Manuel		Literatures and Cultures		100%		12		1.0		2.0		24.0

						03		S		PROF		Forte, Maurizio		History		100%		12		1.0		1.0		12.0

						12		F		PROF		Forte, Maurizio		History		100%		12		1.0		1.0		12.0

				298		01		F		PROF		Lopez Calvo, Ignacio		Literatures and Cultures		50%		4		0.5		3.0		12.0

										ASST P		Fellezs, Kevin		World Culture & History		50%		4		0.5		3.0		12.0

						03		F		ASST P		Mostern, Ruth		History		100%		4		1.0		1.0		4.0

				299		01		F		PROF		Forte, Maurizio		History		100%		4		1.0		2.0		8.0

								S		ASST P		Mostern, Ruth		History		100%		4		1.0		1.0		4.0

						04		F		ASST P		Hull, Kathleen		Anthropology		100%		4		1.0		1.0		4.0

								S		ASOC P		Rebhun, Linda Ann		Anthropology		100%		4		1.0		1.0		4.0

						02		F		ASST P		Goggans, Jan		Literatures and Cultures		100%		4		1.0		1.0		4.0

								S		PROF		Lopez Calvo, Ignacio		Literatures and Cultures		100%		4		1.0		5.0		20.0

						11		F		PROF		Lopez Calvo, Ignacio		Literatures and Cultures		100%		4		1.0		1.0		4.0

								S		ASST P		Fellezs, Kevin		World Culture & History		100%		4		1.0		1.0		4.0

						08		F		ASOC P		Quinn, Sholeh		History		100%		4		1.0		1.0		4.0

								S		PROF		Lopez Calvo, Ignacio		Literatures and Cultures		100%		4		1.0		4.0		16.0

						03		F		ASST P		Mostern, Ruth		History		100%		4		1.0		1.0		4.0

								S		ASST P		Hull, Kathleen		Anthropology		100%		4		1.0		1.0		4.0

						05		F		ASST P		Malloy, Sean		History		100%		4		1.0		2.0		8.0

								S		ASST P		Weffer, Simon		Sociology		100%		4		1.0		1.0		4.0

						06		F		ASST P		Malloy, Sean		History		100%		6		1.0		1.0		6.0

								S		PROF		Camfield, Gregg		Literatures and Cultures		100%		12		1.0		1.0		12.0

						09		F		ASST P		Malloy, Sean		History		100%		12		1.0		1.0		12.0

								S		PROF		Camfield, Gregg		Literatures and Cultures		100%		4		1.0		1.0		4.0

						12		F		PROF		Forte, Maurizio		History		100%		4		1.0		1.0		4.0

								S		ASST P		Delugan, Robin		Anthropology		100%		4		1.0		1.0		4.0

						10		F		PROF		Forte, Maurizio		History		100%		4		1.0		1.0		4.0

								S		ASST P		Ricci, Cristian		Literatures and Cultures		100%		4		1.0		1.0		4.0

						07		F		ASOC P		Rebhun, Linda Ann		Anthropology		100%		4		1.0		1.0		4.0

		WCH Total																296		49.0		84.0		460.0

		WH		001		01		F		PROF		Forte, Maurizio		History		100%		4		1.0		25.0		100.0

				110		01		F		PROF		Forte, Maurizio		History		100%		4		1.0		7.0		28.0

		WH Total																8		2.0		32.0		128.0

		Grand Total																4440		967.5		13002.7		40163.0



























Other teaching School subject

		Course SCHrs		(All)

		DIVISION_CODE		(All)				Who teaches what in each subject area by division

								Lecturers & TAs with % Responsible > 0

																		Data

		Subject		Course		Sect		Term		RANK		Instructor		Home dept		Percent Responsible		#Units		Credit Sects		Enrolled		SCHrs

		ANTH		150		01		S		LEC-18		Stallmann, Robert		Anthropology		100%		4		1.0		33.0		132.0

				005		01		F		LEC-18		Stallmann, Robert		World Culture & History		100%		4		1.0		90.0		360.0

				162		01		S		LEC-18		Stallmann, Robert		Anthropology		100%		4		1.0		23.0		92.0

		ARTS		001A		01		F		LEC-18		Lecocq, Karen		World Culture & History		100%		4		1.0		20.0		80.0

								S		LEC-18		Lecocq, Karen		World Culture & History		100%		4		1.0		22.0		88.0

				002A		01		F		LEC-18		Walsh, Lorraine		World Culture & History		100%		4		1.0		30.0		120.0

								S		LEC-18		Walsh, Lorraine		World Culture & History		100%		4		1.0		31.0		124.0

				002D		01		S		LEC-18		Walsh, Lorraine		World Culture & History		100%		4		1.0		12.0		48.0

				004A		01		F		LEC-18		Lopez Craig, Tonya		World Culture & History		100%		4		1.0		15.0		60.0

				004B		01		F		LEC-18		Lopez Craig, Tonya		World Culture & History		100%		4		1.0		18.0		72.0

								S		LEC-18		Lopez Craig, Tonya		World Culture & History		100%		4		1.0		21.0		84.0

				005A		01		F		LEC-18		Hansen, Henrik		World Culture & History		100%		4		1.0		84.0		336.0

								S		LEC-18		Hansen, Henrik		World Culture & History		100%		4		1.0		98.0		392.0

				121A		01		S		LEC-18		Hansen, Henrik		World Culture & History		100%		3		1.0		19.0		57.0

				170		01		S		VISITR		Gupta, Dipak		World Culture & History		100%		4		1.0		25.0		100.0

						03		F		VISITR		Gupta, Dipak		World Culture & History		100%		4		1.0		18.0		72.0

				195		01		S		LEC-18		Walsh, Lorraine		World Culture & History		100%		2		1.0		1.0		2.0

				190		01		F		LEC-18		Walsh, Lorraine		World Culture & History		100%		2		1.0		27.0		54.0

								S		LEC-18		Walsh, Lorraine		World Culture & History		100%		2		1.0		39.0		78.0

				003		01		S		LEC-18		Lecocq, Karen		World Culture & History		100%		4		1.0		22.0		88.0

				021		01		S		LEC-18		Lopez Craig, Tonya		World Culture & History		100%		4		1.0		16.0		64.0

				071		01		F		VISITR		Gupta, Dipak		World Culture & History		100%		4		1.0		15.0		60.0

				012		01		S		VISITR		Gupta, Dipak		World Culture & History		100%		4		1.0		32.0		128.0

				129		01		F		LEC-18		Hansen, Henrik		World Culture & History		100%		4		1.0		13.0		52.0

				009		01		F		LEC-18		Wyan, Roger		World Culture & History		100%		4		1.0		19.0		76.0

								S		LEC-18		Wyan, Roger		World Culture & History		100%		4		1.0		24.0		96.0

				159		01		F		LEC-18		Lecocq, Karen		World Culture & History		100%		4		1.0		18.0		72.0

				036		01		F		LEC-18		Walsh, Lorraine		World Culture & History		100%		4		1.0		26.0		104.0

		BIO		001L		02L		F		LEC-18		Dulai, Kanwaljit		Biological Sciences		33%		1		0.3		7.7		7.7

								S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		1		1.0		17.0		17.0

						03L		F		LEC-18		Dulai, Kanwaljit		Biological Sciences		33%		1		0.3		8.0		8.0

								S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		1		1.0		21.0		21.0

						04L		S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		1		1.0		14.0		14.0

						05L		F		LEC-18		Dulai, Kanwaljit		Biological Sciences		33%		1		0.3		8.0		8.0

								S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		1		1.0		23.0		23.0

						06L		F		LEC-18		Dulai, Kanwaljit		Biological Sciences		33%		1		0.3		7.3		7.3

								S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		1		1.0		24.0		24.0

						07L		F		LEC-18		Dulai, Kanwaljit		Biological Sciences		33%		1		0.3		8.0		8.0

								S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		1		1.0		22.0		22.0

						09L		F		LEC-18		Dulai, Kanwaljit		Biological Sciences		33%		1		0.3		4.7		4.7

								S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		1		1.0		16.0		16.0

						10L		F		LEC-18		Dulai, Kanwaljit		Biological Sciences		33%		1		0.3		7.7		7.7

								S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		1		1.0		22.0		22.0

						11L		F		LEC-18		Dulai, Kanwaljit		Biological Sciences		33%		1		0.3		8.0		8.0

								S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		1		1.0		24.0		24.0

						12L		F		LEC-18		Dulai, Kanwaljit		Biological Sciences		33%		1		0.3		7.7		7.7

								S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		1		1.0		13.0		13.0

						13L		F		LEC-18		Dulai, Kanwaljit		Biological Sciences		33%		1		0.3		8.0		8.0

								S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		1		1.0		24.0		24.0

						14L		F		LEC-18		Dulai, Kanwaljit		Biological Sciences		33%		1		0.3		8.0		8.0

								S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		1		1.0		21.0		21.0

						16L		F		LEC-18		Dulai, Kanwaljit		Biological Sciences		33%		1		0.3		5.0		5.0

				002L		02L		F		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		1		1.0		24.0		24.0

								S		T-ASST		Martinez, Andres		Biological Sciences		100%		1		1.0		24.0		24.0

						03L		F		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		1		1.0		18.0		18.0

								S		T-ASST		Martinez, Andres		Biological Sciences		100%		1		1.0		22.0		22.0

						04L		F		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		1		1.0		11.0		11.0

						05L		F		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		1		1.0		17.0		17.0

						06L		F		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		1		1.0		23.0		23.0

						07L		F		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		1		1.0		21.0		21.0

				001		03D		S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		0		0.0		30.0		0.0

						05D		S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		0		0.0		30.0		0.0

						07D		S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		0		0.0		30.0		0.0

						10D		S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		0		0.0		27.0		0.0

						11D		S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		0		0.0		30.0		0.0

						12D		S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		0		0.0		30.0		0.0

						13D		S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		0		0.0		30.0		0.0

						14D		S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		0		0.0		30.0		0.0

						01		S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		4		1.0		178.0		712.0

						08		F		LEC-18		Dulai, Kanwaljit		Biological Sciences		50%		4		0.5		100.5		402.0

								S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		4		1.0		176.0		704.0

				111		01		S		LEC-18		Bryan, Heather		Biological Sciences		50%		4		0.5		13.5		54.0

				002		01		F		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		4		1.0		117.0		468.0

				110		02C		S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		0		0.0		24.0		0.0

						03C		S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		0		0.0		24.0		0.0

						05C		S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		0		0.0		24.0		0.0

						06C		S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		0		0.0		24.0		0.0

						01		S		LEC-18		Dulai, Kanwaljit		Biological Sciences		100%		4		1.0		108.0		432.0

				152		01		F		LEC-18		Bryan, Heather		Biological Sciences		50%				0.5		11.0		44.0

				005		02C		S		LEC-18		Gilbert, Catherine		Biological Sciences		100%		0		0.0		24.0		0.0

						03C		S		LEC-18		Gilbert, Catherine		Biological Sciences		100%		0		0.0		24.0		0.0

						04C		S		LEC-18		Gilbert, Catherine		Biological Sciences		100%		0		0.0		24.0		0.0

						01		F		LEC-18		Gilbert, Catherine		Biological Sciences		100%		4		1.0		67.0		268.0

								S		LEC-18		Gilbert, Catherine		Biological Sciences		100%		4		1.0		72.0		288.0

				102		03C		S		LEC-18		Nagy, Moria		Biological Sciences		33%		0		0.0		2.7		0.0

				125		02D		S		LEC-18		Roussos, Stergios		Biological Sciences		100%		0		0.0		25.0		0.0

						01		S		LEC-18		Roussos, Stergios		Biological Sciences		100%		4		1.0		25.0		100.0

		CHEM		100L		01		S		LEC-18		Muthana, Saddam		Chemical Sciences		100%		1		1.0		19.0		19.0

						04		S		LEC-18		Muthana, Saddam		Chemical Sciences		100%		1		1.0		16.0		16.0

						02		S		LEC-18		Muthana, Saddam		Chemical Sciences		100%		1		1.0		11.0		11.0

						03		S		LEC-18		Muthana, Saddam		Chemical Sciences		100%		1		1.0		12.0		12.0

				001		02D		S		LEC-18		Vidensek, Mark		Chemical Sciences		100%		0		0.0		30.0		0.0

						03D		S		LEC-18		Vidensek, Mark		Chemical Sciences		100%		0		0.0		29.0		0.0

						05D		S		LEC-18		Vidensek, Mark		Chemical Sciences		100%		0		0.0		30.0		0.0

						01		F		LEC-18		Vidensek, Mark		Chemical Sciences		100%		3		1.0		265.0		795.0

								S		LEC-18		Vidensek, Mark		Chemical Sciences		100%		3		1.0		117.0		351.0

				002		02L		S		LEC-18		Vidensek, Mark		Chemical Sciences		100%		0		0.0		24.0		0.0

						03L		S		LEC-18		Vidensek, Mark		Chemical Sciences		100%		0		0.0		21.0		0.0

						04L		S		LEC-18		Vidensek, Mark		Chemical Sciences		100%		0		0.0		21.0		0.0

						05L		S		LEC-18		Vidensek, Mark		Chemical Sciences		100%		0		0.0		24.0		0.0

						06L		S		LEC-18		Vidensek, Mark		Chemical Sciences		100%		0		0.0		23.0		0.0

						07L		S		LEC-18		Vidensek, Mark		Chemical Sciences		100%		0		0.0		24.0		0.0

						09L		S		LEC-18		Vidensek, Mark		Chemical Sciences		100%		0		0.0		19.0		0.0

						10L		S		LEC-18		Vidensek, Mark		Chemical Sciences		100%		0		0.0		23.0		0.0

						11L		S		LEC-18		Vidensek, Mark		Chemical Sciences		100%		0		0.0		24.0		0.0

						12L		S		LEC-18		Vidensek, Mark		Chemical Sciences		100%		0		0.0		24.0		0.0

						13L		S		LEC-18		Vidensek, Mark		Chemical Sciences		100%		0		0.0		22.0		0.0

						14L		S		LEC-18		Vidensek, Mark		Chemical Sciences		100%		0		0.0		22.0		0.0

						01		F		LEC-18		Vidensek, Mark		Chemical Sciences		100%		4		1.0		168.0		672.0

								S		LEC-18		Vidensek, Mark		Chemical Sciences		100%		4		1.0		137.0		548.0

						02		F		LEC-18		Vidensek, Mark		Chemical Sciences		100%		4		1.0		167.0		668.0

						08		S		LEC-18		Vidensek, Mark		Chemical Sciences		100%		4		1.0		134.0		536.0

				122		03C		S		LEC-18		Nagy, Moria		Biological Sciences		33%		0		0.0		2.7		0.0

				100		01		S		LEC-18		Muthana, Saddam		Chemical Sciences		100%		3		1.0		61.0		183.0

				008		02L		S		LEC-18		Skauge, Andy		Chemical Sciences		100%		0		0.0		17.0		0.0

						03L		S		LEC-18		Skauge, Andy		Chemical Sciences		100%		0		0.0		14.0		0.0

						04L		S		LEC-18		Skauge, Andy		Chemical Sciences		100%		0		0.0		20.0		0.0

						05L		S		LEC-18		Skauge, Andy		Chemical Sciences		100%		0		0.0		14.0		0.0

						06L		S		LEC-18		Skauge, Andy		Chemical Sciences		100%		0		0.0		17.0		0.0

						07L		S		LEC-18		Skauge, Andy		Chemical Sciences		100%		0		0.0		19.0		0.0

		CHN		001		01		F		LEC-18		Zhao, Zifu		Literatures and Cultures		100%		4		1.0		24.0		96.0

								S		LEC-18		Zhao, Zifu		Literatures and Cultures		100%		4		1.0		24.0		96.0

						02		F		LEC-18		Zhao, Zifu		Literatures and Cultures		100%		4		1.0		21.0		84.0

				002		01		S		LEC-18		Zhao, Zifu		Literatures and Cultures		100%		4		1.0		26.0		104.0

		COGS		141		01		F		LEC-18		Thiem, Paul		World Culture & History		100%		4		1.0		39.0		156.0

				121		03L		S		LEC-18		Thiem, Paul		Psychology		100%		0		0.0		12.0		0.0

						05L		S		LEC-18		Thiem, Paul		Psychology		100%		0		0.0		12.0		0.0

						01		S		LEC-18		Thiem, Paul		Psychology		100%		4		1.0		44.0		176.0

				152		01		F		ADJNCT		Maglio, Paul		Social and Cognitive Sciences		100%		4		1.0		13.0		52.0

		CORE		001		03D		F		LEC-18		Merrill, Derek		World Culture & History		100%		4		1.0		20.0		80.0

								S		LEC-18		Varnot, Susan		Literatures and Cultures		100%		4		1.0		19.0		76.0

						04D		F		LEC-18		Merrill, Derek		World Culture & History		100%		4		1.0		20.0		80.0

								S		LEC-18		Varnot, Susan		Literatures and Cultures		100%		4		1.0		20.0		80.0

						05D		F		LEC-18		Oda, Meredith		World Culture & History		100%		4		1.0		20.0		80.0

								S		LEC-18		Haner, John		Literatures and Cultures		100%		4		1.0		20.0		80.0

						06D		F		LEC-18		Oda, Meredith		World Culture & History		100%		4		1.0		18.0		72.0

								S		LEC-18		Haner, John		Literatures and Cultures		100%		4		1.0		20.0		80.0

						07D		S		LEC-18		Valdez, Nicholas		Literatures and Cultures		100%		4		1.0		20.0		80.0

						08D		S		LEC-18		Oda, Meredith		Literatures and Cultures		100%		4		1.0		20.0		80.0

						09D		F		LEC-18		Varnot, Susan		World Culture & History		100%		4		1.0		20.0		80.0

								S		LEC-18		Oda, Meredith		Literatures and Cultures		100%		4		1.0		20.0		80.0

						10D		F		LEC-18		Winek, Angela		World Culture & History		100%		4		1.0		20.0		80.0

								S		LEC-18		Fenstermaker, Amy		Literatures and Cultures		100%		4		1.0		20.0		80.0

						11D		F		LEC-18		Winek, Angela		World Culture & History		100%		4		1.0		20.0		80.0

								S		LEC-18		Lanser, Heather		Literatures and Cultures		100%		4		1.0		20.0		80.0

						12D		F		LEC-18		Mirzazadehanhar, Nahrin		World Culture & History		100%		4		1.0		20.0		80.0

								S		LEC-18		Devrick, Heather		Literatures and Cultures		100%		4		1.0		20.0		80.0

						13D		F		LEC-18		Devrick, Heather		Literatures and Cultures		100%		4		1.0		20.0		80.0

								S		LEC-18		Devrick, Heather		Literatures and Cultures		100%		4		1.0		20.0		80.0

						14D		F		LEC-18		Haner, John		World Culture & History		100%		4		1.0		20.0		80.0

								S		LEC-18		Merenda, Kimberly		Literatures and Cultures		100%		4		1.0		20.0		80.0

						15D		S		LEC-18		Young, Frederick		Literatures and Cultures		100%		4		1.0		20.0		80.0

						16D		S		LEC-18		Lanser, Heather		Literatures and Cultures		100%		4		1.0		19.0		76.0

						17D		F		LEC-18		Varnot, Susan		World Culture & History		100%		4		1.0		19.0		76.0

								S		LEC-18		Lanser, Heather		Literatures and Cultures		100%		4		1.0		20.0		80.0

						18D		F		LEC-18		Merenda, Kimberly		World Culture & History		100%		4		1.0		20.0		80.0

								S		LEC-18		Mirzazadehanhar, Nahrin		Literatures and Cultures		100%		4		1.0		19.0		76.0

						19D		F		LEC-18		Merenda, Kimberly		World Culture & History		100%		4		1.0		19.0		76.0

								S		LEC-18		Valdez, Nicholas		Literatures and Cultures		100%		4		1.0		20.0		80.0

						20D		F		LEC-18		Silbaugh, Deette		World Culture & History		100%		4		1.0		20.0		80.0

								S		LEC-18		Olson, Elizabeth		Literatures and Cultures		100%		4		1.0		19.0		76.0

						21D		F		LEC-18		Merenda, Kimberly		World Culture & History		100%		4		1.0		20.0		80.0

								S		LEC-18		Fenstermaker, Amy		Literatures and Cultures		100%		4		1.0		20.0		80.0

						22D		S		LEC-18		Mirzazadehanhar, Nahrin		Literatures and Cultures		100%		4		1.0		20.0		80.0

						23D		S		LEC-18		Webb, Byron		Literatures and Cultures		100%		4		1.0		19.0		76.0

						24D		S		LEC-18		Webb, Byron		Literatures and Cultures		100%		4		1.0		20.0		80.0

						25D		S		LEC-18		Merenda, Kimberly		Literatures and Cultures		100%		4		1.0		19.0		76.0

						26D		F		LEC-18		Fenstermaker, Amy		World Culture & History		100%		4		1.0		20.0		80.0

								S		LEC-18		Silbaugh, Deette		Literatures and Cultures		100%		4		1.0		20.0		80.0

						27D		S		LEC-18		Gingold, Pamelyn		Literatures and Cultures		100%		4		1.0		20.0		80.0

						28D		F		LEC-18		Stanley, Jared		World Culture & History		100%		4		1.0		20.0		80.0

						29D		F		LEC-18		Stanley, Jared		World Culture & History		100%		4		1.0		20.0		80.0

								S		LEC-18		Winder, Michael		Literatures and Cultures		100%		4		1.0		20.0		80.0

						33D		S		LEC-18		Lambert, Robert		Literatures and Cultures		100%		4		1.0		17.0		68.0

						34D		S		LEC-18		Lambert, Robert		Literatures and Cultures		100%		4		1.0		19.0		76.0

						35D		S		LEC-18		Winek, Angela		Literatures and Cultures		100%		4		1.0		20.0		80.0

						36D		S		LEC-18		Winek, Angela		Literatures and Cultures		100%		4		1.0		18.0		72.0

						37D		S		LEC-18		Olson, Elizabeth		Literatures and Cultures		100%		4		1.0		19.0		76.0

						01		F		LEC-18		Fenstermaker, Amy		World Culture & History		9%		0		0.0		55.9		0.0

												Haner, John		World Culture & History		9%		0		0.0		55.9		0.0

												Hothem, Thomas		School of Soc Sciences/Humanties/Arts		9%		0		0.0		55.9		0.0

												Merenda, Kimberly		World Culture & History		9%		0		0.0		55.9		0.0

												Merrill, Derek		World Culture & History		9%		0		0.0		55.9		0.0

												Mirzazadehanhar, Nahrin		World Culture & History		9%		0		0.0		55.9		0.0

												Oda, Meredith		World Culture & History		9%		0		0.0		55.9		0.0

												Silbaugh, Deette		World Culture & History		9%		0		0.0		55.9		0.0

												Stanley, Jared		World Culture & History		9%		0		0.0		55.9		0.0

												Varnot, Susan		World Culture & History		9%		0		0.0		55.9		0.0

												Winek, Angela		World Culture & History		9%		0		0.0		55.9		0.0

						02		F		LEC-18		Fenstermaker, Amy		World Culture & History		9%		0		0.0		14.6		0.0

												Haner, John		World Culture & History		9%		0		0.0		14.6		0.0

												Hothem, Thomas		School of Soc Sciences/Humanties/Arts		9%		0		0.0		14.6		0.0

												Merenda, Kimberly		World Culture & History		9%		0		0.0		14.6		0.0

												Merrill, Derek		World Culture & History		9%		0		0.0		14.6		0.0

												Mirzazadehanhar, Nahrin		World Culture & History		9%		0		0.0		14.6		0.0

												Oda, Meredith		World Culture & History		9%		0		0.0		14.6		0.0

												Silbaugh, Deette		World Culture & History		9%		0		0.0		14.6		0.0

												Stanley, Jared		World Culture & History		9%		0		0.0		14.6		0.0

												Varnot, Susan		World Culture & History		9%		0		0.0		14.6		0.0

												Winek, Angela		World Culture & History		9%		0		0.0		14.6		0.0

		CSE		150		01		S		LEC-18		Lwin, Kelvin		Mechanical Engineering				4		1.0		28.0		112.0

				020		03L		F		LEC-18		Lwin, Kelvin		Computer Science & Engineering		100%		0		0.0		30.0		0.0

						08L		F		LEC-18		Lwin, Kelvin		Computer Science & Engineering		100%		0		0.0		30.0		0.0

						01		F		LEC-18		Lwin, Kelvin		Computer Science & Engineering		100%		2		1.0		271.0		542.0

				030		01		F		LEC-18		Ewart, John		Computer Science & Engineering		100%		4		1.0		56.0		224.0

								S		LEC-18		Ewart, John		Computer Science & Engineering		100%		4		1.0		23.0		92.0

				005		04L		S		LEC-18		Kanemoto, Kathleen		Computer Science & Engineering		100%		0		0.0		19.0		0.0

						01		F		LEC-18		Kanemoto, Kathleen		Computer Science & Engineering		100%		4		1.0		82.0		328.0

								S		LEC-18		Kanemoto, Kathleen		Computer Science & Engineering		100%		4		1.0		49.0		196.0

				031		01		S		LEC-18		Ewart, John		Computer Science & Engineering		100%		4		1.0		35.0		140.0

				021		01		F		LEC-18		Lwin, Kelvin		Computer Science & Engineering		100%		2		1.0		58.0		116.0

								S		LEC-18		Lwin, Kelvin		Mechanical Engineering				2		1.0		170.0		340.0

		ECON		010		01		F		LEC-18		Richter, Susan		Economics		100%		4		1.0		58.0		232.0

				100		01		F		LEC-18		Richter, Susan		Economics		100%		4		1.0		24.0		96.0

		ENGR		170L		03		S		T-ASST		Premasekharan, Gayatri		Materials Science & Engineering		50%		1		0.5		0.5		0.5

				270L		03		S		T-ASST		Premasekharan, Gayatri		Materials Science & Engineering		50%		1		0.5		0.5		0.5

				155		01		S		LEC-18		Nguyen, Thomas		Mechanical Engineering				3		1.0		57.0		171.0

				151		02L		F		LEC-18		Nguyen, Thomas		Mechanical Engineering				0		0.0		17.0		0.0

						03L		F		LEC-18		Nguyen, Thomas		Mechanical Engineering				0		0.0		22.0		0.0

						01		F		LEC-18		Nguyen, Thomas		Mechanical Engineering				4		1.0		39.0		156.0

				057		01		F		LEC-18		Leal-Quiros, Edbertho		Computer Science & Engineering		100%		4		1.0		137.0		548.0

								S		LEC-18		Leal-Quiros, Edbertho		Computer Science & Engineering		100%		4		1.0		75.0		300.0

				065		01		F		LEC-18		Leal-Quiros, Edbertho		Computer Science & Engineering		100%		4		1.0		26.0		104.0

								S		LEC-18		Leal-Quiros, Edbertho		Computer Science & Engineering		100%		3		1.0		36.0		108.0

		ENVE		010		01		F		LEC-18		Shaw, Glenn		Environmental Engineering		100%		4		1.0		57.0		228.0

				110		01		F		LEC-18		Liu, Fengjing		Environmental Engineering		50%		4		0.5		2.0		8.0

												Rice, Robert		Environmental Engineering		50%		4		0.5		2.0		8.0

				181		01		S		LEC-18		Rice, Robert		Environmental Engineering		100%		1		1.0		5.0		5.0

				114		01		S		LEC-18		Liu, Fengjing		Environmental Engineering		100%		3		1.0		5.0		15.0

		ES		292		06		F		LEC-18		Liu, Fengjing		Environmental Engineering		50%		4		0.5		1.5		6.0

												Rice, Robert		Environmental Engineering		50%		4		0.5		1.5		6.0

				214		01		S		LEC-18		Liu, Fengjing		Environmental Engineering		100%		3		1.0		1.0		3.0

		ESS		195		01		F		LEC-18		Rice, Robert		Environmental Engineering		100%		2		1.0		1.0		2.0

				110		01		F		LEC-18		Liu, Fengjing		Environmental Engineering		50%		4		0.5		1.0		4.0

												Rice, Robert		Environmental Engineering		50%		4		0.5		1.0		4.0

		FRE		001		01		F		LEC-18		Rida, Amal		Literatures and Cultures		100%		4		1.0		25.0		100.0

								S		LEC-18		Rida, Amal		Literatures and Cultures		100%		4		1.0		25.0		100.0

						02		F		LEC-18		Rida, Amal		Literatures and Cultures		100%		4		1.0		23.0		92.0

				002		01		S		LEC-18		Rida, Amal		Literatures and Cultures		100%		4		1.0		22.0		88.0

		GASP		021		01		F		LEC-18		Moufarrej, Guilnard		World Culture & History		100%		4		1.0		44.0		176.0

		HIST		011		01		S		LEC-18		Greene Husbands, Catherine		History		100%		4		1.0		30.0		120.0

				190		001		S		(blank)		Sandalow, Marc		Vice Provost Undergraduate Education		100%		4		1.0		3.0		12.0

				130		01		F		LEC-18		Chi, James		History		100%		4		1.0		38.0		152.0

				139		01		S		LEC-18		Chi, James		History		100%		4		1.0		31.0		124.0

				017		01		S		T-ASST		Johnston, Bradford		History		100%		4		1.0		60.0		240.0

				016		01		F		T-ASST		Johnston, Bradford		History		100%		4		1.0		59.0		236.0

				117		01		F		LEC-18		Meeks, Hajra		World Culture & History		100%		4		1.0		17.0		68.0

		JPN		001		01		F		LEC-18		Coimbra, Kaori		Literatures and Cultures		100%		4		1.0		18.0		72.0

								S		LEC-18		Coimbra, Kaori		Literatures and Cultures		100%		4		1.0		23.0		92.0

						02		F		LEC-18		Ishikida, Miki		World Culture & History		100%		4		1.0		24.0		96.0

								S		LEC-18		Ishikida, Miki		Literatures and Cultures		100%		4		1.0		18.0		72.0

				002		01		F		LEC-18		Ishikida, Miki		World Culture & History		100%		4		1.0		17.0		68.0

								S		LEC-18		Ishikida, Miki		Literatures and Cultures		100%		4		1.0		20.0		80.0

				003		01		F		LEC-18		Ishikida, Miki		World Culture & History		100%		4		1.0		17.0		68.0

		LIT		020		01		F		LEC-18		Torres, Linda		World Culture & History		100%		4		1.0		57.0		228.0

				031		01		S		T-ASST		Winter, Raymond		Literatures and Cultures		100%		4		1.0		27.0		108.0

				021		02D		S		LEC-18		Torres, Linda		Literatures and Cultures		100%		0		0.0		25.0		0.0

						03D		S		LEC-18		Torres, Linda		Literatures and Cultures		100%		0		0.0		24.0		0.0

						01		S		LEC-18		Torres, Linda		Literatures and Cultures		100%		4		1.0		49.0		196.0

				050		01		F		LEC-18		Kreide, Caroline		World Culture & History		100%		4		1.0		22.0		88.0

				137		01		F		LEC-18		Torres, Linda		World Culture & History		100%		4		1.0		12.0		48.0

		MATH		195		01		S		LEC-18		Crona, Kristina		Mathematical Sciences		100%		5		1.0		1.0		5.0

				015		01		F		LEC-18		Watanabe, Masakatsu		Biological Sciences		100%		2		1.0		170.0		340.0

								S		LEC-18		Brooke, Robert		Mathematical Sciences		100%		2		1.0		99.0		198.0

				030		02D		S		LEC-18		Crona, Kristina		Mathematical Sciences		100%		0		0.0		25.0		0.0

						03D		S		LEC-18		Crona, Kristina		Mathematical Sciences		100%		0		0.0		21.0		0.0

						01		F		LEC-18		Greene, Devin		Mathematical Sciences		100%		4		1.0		35.0		140.0

								S		LEC-18		Crona, Kristina		Mathematical Sciences		100%		4		1.0		46.0		184.0

				023		01		F		LEC-18		Crona, Kristina		Mathematical Sciences		100%		4		1.0		69.0		276.0

						05		S		LEC-18		Crona, Kristina		Mathematical Sciences		100%		4		1.0		98.0		392.0

						06		F		LEC-18		Crona, Kristina		Mathematical Sciences		100%		4		1.0		67.0		268.0

				024		01		F		LEC-18		Yatskar, Alexander		Mathematical Sciences		100%		4		1.0		81.0		324.0

								S		LEC-18		Yatskar, Alexander		Mathematical Sciences		100%		4		1.0		119.0		476.0

				171		02D		F		LEC-18		Johansson, Rolf		Social and Cognitive Sciences		100%		0		0.0		1.0		0.0

						01		F		LEC-18		Johansson, Rolf		Social and Cognitive Sciences		100%		4		1.0		1.0		4.0

				005		01		F		LEC-18		Inan, Nader		Mathematical Sciences		100%		4		1.0		28.0		112.0

								S		LEC-18		Inan, Nader		Mathematical Sciences		100%		4		1.0		28.0		112.0

						15		F		LEC-18		Gulati, Shelly		Mathematical Sciences		100%		4		1.0		30.0		120.0

						13		F		T-ASST		Navarro, Ivan		Mathematical Sciences		100%		4		1.0		29.0		116.0

								S		LEC-18		Stolberg, Sarah		Mathematical Sciences		100%		4		1.0		30.0		120.0

						04		F		LEC-18		Inan, Nader		Mathematical Sciences		100%		4		1.0		29.0		116.0

								S		LEC-18		Inan, Nader		Mathematical Sciences		100%		4		1.0		29.0		116.0

						02		F		LEC-18		Inan, Nader		Mathematical Sciences		100%		4		1.0		29.0		116.0

								S		LEC-18		Inan, Nader		Mathematical Sciences		100%		4		1.0		30.0		120.0

						11		S		LEC-18		Stolberg, Sarah		Mathematical Sciences		100%		4		1.0		29.0		116.0

						08		F		LEC-18		Hambley, David		Mathematical Sciences		100%		4		1.0		28.0		112.0

								S		LEC-18		Hambley, David		Mathematical Sciences		100%		4		1.0		30.0		120.0

						03		F		LEC-18		Inan, Nader		Mathematical Sciences		100%		4		1.0		27.0		108.0

								S		LEC-18		Inan, Nader		Mathematical Sciences		100%		4		1.0		30.0		120.0

						16		F		LEC-18		Stolberg, Sarah		Mathematical Sciences		100%		4		1.0		22.0		88.0

						05		F		LEC-18		Hambley, David		Mathematical Sciences		100%		4		1.0		30.0		120.0

								S		LEC-18		Gulati, Shelly		Mathematical Sciences		100%		4		1.0		28.0		112.0

						06		F		LEC-18		Hambley, David		Mathematical Sciences		100%		4		1.0		30.0		120.0

						09		F		LEC-18		Stolberg, Sarah		Mathematical Sciences		100%		4		1.0		29.0		116.0

								S		LEC-18		Gulati, Shelly		Mathematical Sciences		100%		4		1.0		30.0		120.0

						17		F		LEC-18		Gulati, Shelly		Mathematical Sciences		100%		4		1.0		8.0		32.0

						10		F		LEC-18		Stolberg, Sarah		Mathematical Sciences		100%		4		1.0		30.0		120.0

								S		LEC-18		Stolberg, Sarah		Mathematical Sciences		100%		4		1.0		30.0		120.0

						18		F		LEC-18		Gulati, Shelly		Mathematical Sciences		100%		4		1.0		28.0		112.0

						07		F		LEC-18		Hambley, David		Mathematical Sciences		100%		4		1.0		27.0		108.0

								S		LEC-18		Hambley, David		Mathematical Sciences		100%		4		1.0		30.0		120.0

						14		F		LEC-18		Stolberg, Sarah		Mathematical Sciences		100%		4		1.0		30.0		120.0

				021		01		F		LEC-18		Greene, Devin		Mathematical Sciences		100%		4		1.0		119.0		476.0

						11		S		LEC-18		Greene, Devin		Mathematical Sciences		100%		4		1.0		115.0		460.0

						16		F		LEC-18		Greene, Devin		Mathematical Sciences		100%		4		1.0		80.0		320.0

						06		S		LEC-18		Greene, Devin		Mathematical Sciences		100%		4		1.0		119.0		476.0

				018		02D		S		LEC-18		Gulati, Shelly		Mathematical Sciences		100%		0		0.0		10.0		0.0

						01		S		LEC-18		Gulati, Shelly		Mathematical Sciences		100%		4		1.0		31.0		124.0

				022		01		F		LEC-18		Yatskar, Alexander		Mathematical Sciences		100%		4		1.0		108.0		432.0

								S		LEC-18		Yatskar, Alexander		Mathematical Sciences		100%		4		1.0		112.0		448.0

						08		F		LEC-18		Yatskar, Alexander		Mathematical Sciences		100%		4		1.0		59.0		236.0

						06		S		LEC-18		Yatskar, Alexander		Mathematical Sciences		100%		4		1.0		59.0		236.0

		ME		199		02		F		LEC-18		Nguyen, Thomas		Mechanical Engineering				2		1.0		1.0		2.0

				170		02L		S		LEC-18		Leal-Quiros, Edbertho		Computer Science & Engineering		50%		0		0.0		5.5		0.0

												Nguyen, Thomas		Mechanical Engineering				0		0.0		5.5		0.0

						01		S		LEC-18		Leal-Quiros, Edbertho		Computer Science & Engineering		50%		3		0.5		5.5		16.5

												Nguyen, Thomas		Mechanical Engineering				3		0.5		5.5		16.5

				120		01		S		LEC-18		Nguyen, Thomas		Mechanical Engineering				3		1.0		21.0		63.0

				190		01		F		LEC-18		Leal-Quiros, Edbertho		Computer Science & Engineering		100%		3		1.0		17.0		51.0

				137		02L		F		LEC-18		Nguyen, Thomas		Mechanical Engineering				0		0.0		12.0		0.0

						01		F		LEC-18		Nguyen, Thomas		Mechanical Engineering				4		1.0		12.0		48.0

		MGMT		150		01		F		ADJNCT		Maglio, Paul		Social and Cognitive Sciences		100%		4		1.0		19.0		76.0

				120		01		S		LEC-18		Davis, Sue Anne		Management		100%		4		1.0		48.0		192.0

				100		01		F		LEC-18		Richter, Susan		Economics		100%		4		1.0		37.0		148.0

				165		01		F		LEC-18		Chaudhry, Khalid		Management		100%		4		1.0		39.0		156.0

								S		LEC-18		Chaudhry, Khalid		Management		100%		4		1.0		33.0		132.0

				192		01		F		VISITR		Harris, Mark		Management		100%		4		1.0		1.0		4.0

				191		01		S		VISITR		Harris, Mark		Management		100%		4		1.0		17.0		68.0

						02		F		VISITR		Harris, Mark		Management		100%		4		1.0		8.0		32.0

								S		LEC-18		Davis, Sue Anne		Management		100%		4		1.0		30.0		120.0

				196		01		S		LEC-18		Davis, Sue Anne		Management		100%		4		1.0		15.0		60.0

				135		01		F		VISITR		Harris, Mark		Management		100%		4		1.0		24.0		96.0

								S		VISITR		Harris, Mark		Management		100%		4		1.0		36.0		144.0

				025		02D		F		LEC-18		Vilhauer, Craig		Management		100%		0		0.0		40.0		0.0

						02L		S		LEC-18		Vilhauer, Craig		Management		100%		0		0.0		45.0		0.0

						01		F		LEC-18		Vilhauer, Craig		Management		100%		4		1.0		40.0		160.0

								S		LEC-18		Vilhauer, Craig		Management		100%		4		1.0		45.0		180.0

				026		02L		F		LEC-18		Vilhauer, Craig		Management		100%		0		0.0		41.0		0.0

								S		LEC-18		Vilhauer, Craig		Management		100%		0		0.0		44.0		0.0

						01		F		LEC-18		Vilhauer, Craig		Management		100%		4		1.0		41.0		164.0

								S		LEC-18		Vilhauer, Craig		Management		100%		4		1.0		44.0		176.0

		NSED		074		01		F		T-ASST		Arnold, Chelsea		Biological Sciences		100%		1		1.0		17.0		17.0

								S		T-ASST		Arnold, Chelsea		Biological Sciences		100%		1		1.0		7.0		7.0

				063		01		F		T-ASST		Arnold, Chelsea		Biological Sciences		100%		1		1.0		9.0		9.0

								S		T-ASST		Arnold, Chelsea		Biological Sciences		100%		1		1.0		5.0		5.0

				064		01		F		T-ASST		Arnold, Chelsea		Biological Sciences		100%		1		1.0		9.0		9.0

								S		T-ASST		Arnold, Chelsea		Biological Sciences		100%		1		1.0		5.0		5.0

				073		01		F		T-ASST		Arnold, Chelsea		Biological Sciences		100%		1		1.0		17.0		17.0

								S		T-ASST		Arnold, Chelsea		Biological Sciences		100%		1		1.0		7.0		7.0

				120		01		F		VISITR		Salisbury, Mary		School of Natural Sciences		100%		4		1.0		20.0		80.0

				100		01		S		VISITR		Salisbury, Mary		School of Natural Sciences		100%		4		1.0		30.0		120.0

				033		01		F		LEC-18		Campbell, Susan		Mathematical Sciences		100%		1		1.0		13.0		13.0

				023		01		F		LEC-18		Campbell, Susan		Mathematical Sciences		100%		1		1.0		13.0		13.0

				024		01		F		LEC-18		Campbell, Susan		Mathematical Sciences		100%		1		1.0		13.0		13.0

				054		01		S		LEC-18		Campbell, Susan		Mathematical Sciences		100%		1		1.0		9.0		9.0

				044		01		S		LEC-18		Campbell, Susan		Mathematical Sciences		100%		1		1.0		9.0		9.0

				053		01		S		LEC-18		Campbell, Susan		Mathematical Sciences		100%		1		1.0		9.0		9.0

				043		01		S		LEC-18		Campbell, Susan		Mathematical Sciences		100%		1		1.0		9.0		9.0

				034		01		F		LEC-18		Campbell, Susan		Mathematical Sciences		100%		1		1.0		13.0		13.0

				095		01		F		VISITR		Salisbury, Mary		School of Natural Sciences		100%		1		1.0		11.0		11.0

								S		VISITR		Salisbury, Mary		School of Natural Sciences		100%		1		1.0		12.0		12.0

				098		02D		S		LEC-18		Watanabe, Masakatsu		School of Natural Sciences		100%		0		0.0		20.0		0.0

						04D		S		LEC-18		Watanabe, Masakatsu		School of Natural Sciences		100%		0		0.0		15.0		0.0

						01		F		LEC-18		Watanabe, Masakatsu		Biological Sciences		100%		1		1.0		19.0		19.0

								S		LEC-18		Watanabe, Masakatsu		School of Natural Sciences		100%		1		1.0		20.0		20.0

						02		F		LEC-18		Watanabe, Masakatsu		Biological Sciences		100%		1		1.0		7.0		7.0

						03		S		LEC-18		Watanabe, Masakatsu		School of Natural Sciences		100%		1		1.0		15.0		15.0

		PHIL		001		02D		F		LEC-18		Johansson, Rolf		Social and Cognitive Sciences		100%		0		0.0		29.0		0.0

						03D		F		LEC-18		Johansson, Rolf		Social and Cognitive Sciences		100%		0		0.0		29.0		0.0

						04D		F		LEC-18		Johansson, Rolf		Social and Cognitive Sciences		100%		0		0.0		30.0		0.0

						05D		F		LEC-18		Johansson, Rolf		Social and Cognitive Sciences		100%		0		0.0		27.0		0.0

						01		F		LEC-18		Johansson, Rolf		Social and Cognitive Sciences		100%		4		1.0		115.0		460.0

				105		01		S		LEC-18		Johansson, Rolf		World Culture & History		100%		4		1.0		27.0		108.0

				195		01		F		LEC-18		Johansson, Rolf		Social and Cognitive Sciences		100%		4		1.0		1.0		4.0

				160		02D		F		LEC-18		Johansson, Rolf		Social and Cognitive Sciences		100%		0		0.0		18.0		0.0

						01		F		LEC-18		Johansson, Rolf		Social and Cognitive Sciences		100%		4		1.0		18.0		72.0

				005		02D		S		LEC-18		Johansson, Rolf		World Culture & History		100%		0		0.0		30.0		0.0

						04D		S		LEC-18		Johansson, Rolf		World Culture & History		100%		0		0.0		30.0		0.0

						05D		S		LEC-18		Johansson, Rolf		World Culture & History		100%		0		0.0		30.0		0.0

						01		S		LEC-18		Johansson, Rolf		World Culture & History		100%		4		1.0		90.0		360.0

		PHYS		105		02D		S		LEC-18		Menke, Carrie		Physics		100%		0		0.0		20.0		0.0

						01		S		LEC-18		Menke, Carrie		Physics		100%		4		1.0		20.0		80.0

				292		01		S		VISITR		Martinez Rios, Alejandro		Physics		100%		3		1.0		3.0		9.0

				110		01		F		LEC-18		Kiley, Derrick		Physics		100%		4		1.0		9.0		36.0

				008		01		F		LEC-18		Menke, Carrie		Physics		100%		4		1.0		115.0		460.0

								S		LEC-18		Menke, Carrie		Physics		100%		4		1.0		132.0		528.0

				018		01		F		LEC-18		Kiley, Derrick		Physics		100%		4		1.0		48.0		192.0

								S		LEC-18		Kiley, Derrick		Physics		100%		4		1.0		52.0		208.0

				009		01		F		LEC-18		Kiley, Derrick		Physics		100%		4		1.0		104.0		416.0

								S		LEC-18		Kiley, Derrick		Physics		100%		4		1.0		97.0		388.0

						06		S		LEC-18		Kiley, Derrick		Physics		100%		4		1.0		56.0		224.0

				019		01		F		LEC-18		Menke, Carrie		Physics		100%		4		1.0		24.0		96.0

								S		LEC-18		Menke, Carrie		Physics		100%		4		1.0		41.0		164.0

		POLI		150		01		S		LEC-18		Carlson, Jon		Political Science		100%		4		1.0		42.0		168.0

				195		001		S		(blank)		Sandalow, Marc		Vice Provost Undergraduate Education		100%		5		1.0		3.0		15.0

				160		01		F		LEC-18		Carlson, Jon		Social and Cognitive Sciences		100%		4		1.0		22.0		88.0

								S		LEC-18		Carlson, Jon		Political Science		100%		4		1.0		37.0		148.0

				003		01		S		LEC-18		Carlson, Jon		Political Science		100%		4		1.0		115.0		460.0

				005		01		F		LEC-18		Carlson, Jon		Social and Cognitive Sciences		100%		4		1.0		60.0		240.0

				155		01		F		LEC-18		Carlson, Jon		Social and Cognitive Sciences		100%		4		1.0		20.0		80.0

		PSY		001		01		F		LEC-18		Odom Gunn, Diana Marie		Social and Cognitive Sciences		100%		4		1.0		373.0		1492.0

				150		01		F		LEC-18		Mc Diarmid, James		Social and Cognitive Sciences		100%		4		1.0		72.0		288.0

				142		01		F		LEC-18		Mc Diarmid, James		Social and Cognitive Sciences		100%		4		1.0		70.0		280.0

				170		01		S		LEC-18		Odom Gunn, Diana Marie		Psychology		100%		4		1.0		68.0		272.0

				140		01		S		LEC-18		Yancey, Robert		Psychology		100%		4		1.0		70.0		280.0

				195		01		S		LEC-18		Odom Gunn, Diana Marie		Psychology		50%		4		0.5		0.5		2.0

				015		01		F		LEC-18		Thiem, Paul		World Culture & History		100%		4		1.0		74.0		296.0

				190		02		S		LEC-18		Thiem, Paul		Psychology		100%		4		1.0		24.0		96.0

				131		01		F		LEC-18		Odom Gunn, Diana Marie		Social and Cognitive Sciences		100%		4		1.0		77.0		308.0

								S		LEC-18		Odom Gunn, Diana Marie		Psychology		100%		4		1.0		80.0		320.0

				160		03L		S		LEC-18		Thiem, Paul		Psychology		100%		0		0.0		17.0		0.0

						05L		S		LEC-18		Thiem, Paul		Psychology		100%		0		0.0		18.0		0.0

						01		S		LEC-18		Thiem, Paul		Psychology		100%		4		1.0		75.0		300.0

				123		01		S		LEC-18		Mc Diarmid, James		Psychology		100%		4		1.0		84.0		336.0

				172		01		S		LEC-18		Mc Diarmid, James		Psychology		100%		4		1.0		84.0		336.0

				159		01		F		LEC-18		Yancey, Robert		Social and Cognitive Sciences		100%		4		1.0		59.0		236.0

				145		01		S		LEC-18		Mc Diarmid, James		Psychology		100%		4		1.0		83.0		332.0

				144		01		F		LEC-18		Mc Diarmid, James		Social and Cognitive Sciences		100%		4		1.0		49.0		196.0

				157		01		S		LEC-18		Odom Gunn, Diana Marie		Psychology		100%		4		1.0		82.0		328.0

				158		01		F		LEC-18		Odom Gunn, Diana Marie		Social and Cognitive Sciences		100%		4		1.0		69.0		276.0

				162		01		F		LEC-18		Thiem, Paul		World Culture & History		100%		4		1.0		38.0		152.0

		QSB		252		01		F		LEC-18		Bryan, Heather		Biological Sciences		50%				0.5		2.0		6.0

		SOC		001		01		F		LEC-18		Ackerman, Alissa		Social and Cognitive Sciences		100%		4		1.0		165.0		660.0

								S		LEC-18		Ackerman, Alissa		Sociology		100%		4		1.0		60.0		240.0

				199		01		F		LEC-18		Ackerman, Alissa		Social and Cognitive Sciences		100%		4		1.0		1.0		4.0

								S		LEC-18		Ackerman, Alissa		Sociology		100%		4		1.0		1.0		4.0

				185		01		S		LEC-18		Ackerman, Alissa		Sociology		100%		4		1.0		50.0		200.0

				150		01		F		LEC-18		Ackerman, Alissa		Social and Cognitive Sciences		100%		4		1.0		46.0		184.0

				070		01		F		LEC-18		Ackerman, Alissa		Social and Cognitive Sciences		100%		4		1.0		118.0		472.0

				020		01		S		LEC-18		Ackerman, Alissa		Sociology		100%		4		1.0		58.0		232.0

		SPAN		001		01		F		LEC-18		Pineda Vargas, Yolanda		World Culture & History		100%		4		1.0		23.0		92.0

								S		LEC-18		Postiglione, Saydamaria		Literatures and Cultures		100%		4		1.0		24.0		96.0

						02		F		LEC-18		Postiglione, Saydamaria		World Culture & History		100%		4		1.0		22.0		88.0

						03		F		LEC-18		Torda, Elinor		World Culture & History		100%		4		1.0		22.0		88.0

				103		01		S		LEC-18		Torda, Elinor		Literatures and Cultures		100%		4		1.0		26.0		104.0

				142		01		S		LEC-18		Pineda Vargas, Yolanda		Literatures and Cultures		50%		4		0.5		12.5		50.0

				011		01		S		LEC-18		Pineda Vargas, Yolanda		Literatures and Cultures		50%		4		0.5		10.0		40.0

				141		01		F		LEC-18		Pineda Vargas, Yolanda		World Culture & History		100%		4		1.0		29.0		116.0

				002		01		F		T-ASST		Ramos Jordan, Alicia		Literatures and Cultures		100%		4		1.0		21.0		84.0

								S		LEC-18		Torda, Elinor		Literatures and Cultures		100%		4		1.0		24.0		96.0

						02		S		T-ASST		Hernandez, Beth		Literatures and Cultures		100%		4		1.0		18.0		72.0

				010		01		F		LEC-18		Pineda Vargas, Yolanda		World Culture & History		100%		4		1.0		27.0		108.0

				003		01		F		LEC-18		Torda, Elinor		World Culture & History		100%		4		1.0		15.0		60.0

								S		T-ASST		Ramos Jordan, Alicia		Literatures and Cultures		100%		4		1.0		16.0		64.0

				004		01		S		LEC-18		Torda, Elinor		Literatures and Cultures		100%		4		1.0		12.0		48.0

		USTU		010		01		F		LEC-18		Truong, Michael		Vice Provost Undergraduate Education		100%		1		1.0		31.0		31.0

						02		F		LEC-18		Truong, Michael		Vice Provost Undergraduate Education		100%		1		1.0		26.0		26.0

		WCH		295		08		S		LEC-18		Ghanimati, Sue Sue		History		100%		4		1.0		1.0		4.0

		WH		002		01		S		LEC-18		Lercari, Nicola		History		100%		4		1.0		18.0		72.0

				003		01		S		LEC-18		Ghanimati, Sue Sue		History		100%		4		1.0		12.0		48.0

		WRI		001		01		F		LEC-18		Walsh, Susan		Literatures and Cultures		100%		4		1.0		18.0		72.0

								S		LEC-18		Braunstein, Belinda		Vice Provost Undergraduate Education		100%		4		1.0		20.0		80.0

						04		F		LEC-18		Geery, Robin		World Culture & History		100%		4		1.0		20.0		80.0

								S		LEC-18		Geery, Robin		Literatures and Cultures		100%		4		1.0		14.0		56.0

						02		F		LEC-18		Signorini, Adriana		Vice Provost Undergraduate Education		100%		4		1.0		20.0		80.0

								S		LEC-18		Geery, Robin		Literatures and Cultures		100%		4		1.0		20.0		80.0

						08		F		LEC-18		Miller, Susan		World Culture & History		100%		4		1.0		20.0		80.0

						03		F		LEC-18		Braunstein, Belinda		Vice Provost Undergraduate Education		100%		4		1.0		18.0		72.0

								S		LEC-18		Lambert, Robert		Literatures and Cultures		100%		4		1.0		20.0		80.0

						05		S		LEC-18		Mirzazadehanhar, Nahrin		Literatures and Cultures		100%		4		1.0		11.0		44.0

						09		F		LEC-18		Sena, Nuno		World Culture & History		100%		4		1.0		20.0		80.0

						010		F		LEC-18		Varnot, Susan		World Culture & History		100%		4		1.0		19.0		76.0

						018		F		LEC-18		Haner, John		World Culture & History		100%		4		1.0		11.0		44.0

						028		F		LEC-18		Devrick, Heather		Literatures and Cultures		100%		4		1.0		18.0		72.0

						027		F		LEC-18		Fenstermaker, Amy		World Culture & History		100%		4		1.0		20.0		80.0

						017		F		LEC-18		Tilley, Lea		Literatures and Cultures		100%		4		1.0		16.0		64.0

						024		F		LEC-18		Geery, Robin		World Culture & History		100%		4		1.0		18.0		72.0

						031		F		LEC-18		Geery, Robin		World Culture & History		100%		4		1.0		20.0		80.0

						014		F		LEC-18		Silbaugh, Deette		World Culture & History		100%		4		1.0		18.0		72.0

						020		F		LEC-18		Sena, Nuno		World Culture & History		100%		4		1.0		18.0		72.0

						019		F		LEC-18		Gibbons, Paul		World Culture & History		100%		4		1.0		20.0		80.0

						013		F		LEC-18		Gingold, Pamelyn		Literatures and Cultures		100%		4		1.0		20.0		80.0

						012		F		LEC-18		Gingold, Pamelyn		Literatures and Cultures		100%		4		1.0		19.0		76.0

						016		F		LEC-18		Hundley, John		World Culture & History		100%		4		1.0		19.0		76.0

						030		F		LEC-18		Lambert, Robert		Literatures and Cultures		100%		4		1.0		18.0		72.0

						022		F		LEC-18		Lambert, Robert		Literatures and Cultures		100%		4		1.0		20.0		80.0

						036		F		LEC-18		Lanser, Heather		Literatures and Cultures		100%		4		1.0		19.0		76.0

						011		F		LEC-18		Linam, Karen		World Culture & History		100%		4		1.0		19.0		76.0

						026		F		LEC-18		Linam, Karen		World Culture & History		100%		4		1.0		20.0		80.0

						035		F		LEC-18		Miller, Susan		World Culture & History		100%		4		1.0		20.0		80.0

						015		F		LEC-18		Miller, Susan		World Culture & History		100%		4		1.0		19.0		76.0

						023		F		LEC-18		Pravin, Vanesha		Literatures and Cultures		100%		4		1.0		19.0		76.0

						033		F		LEC-18		Pravin, Vanesha		Literatures and Cultures		100%		4		1.0		19.0		76.0

						025		F		LEC-18		Trook, Dawn		World Culture & History		100%		4		1.0		20.0		80.0

						032		F		LEC-18		Walker, Anne		World Culture & History		100%		4		1.0		20.0		80.0

				199		01		F		LEC-18		Bohrer, Susan		World Culture & History		100%		4		1.0		13.0		52.0

						02		F		LEC-18		Trook, Dawn		World Culture & History		100%		1		1.0		1.0		1.0

				150		01		S		LEC-18		Gibbons, Paul		Literatures and Cultures		100%		4		1.0		13.0		52.0

				105		01		S		LEC-18		Bliss, Ann		Literatures and Cultures		100%		4		1.0		20.0		80.0

						001		F		LEC-18		Bliss, Ann		World Culture & History		100%		4		1.0		19.0		76.0

				011		01		S		LEC-18		Soltis, Mary		Literatures and Cultures		100%		1		1.0		6.0		6.0

						02		S		LEC-18		Soltis, Mary		Literatures and Cultures		100%		1		1.0		7.0		7.0

				195		01		S		LEC-18		Qualls, Loren		Literatures and Cultures		100%		4		1.0		1.0		4.0

				130		01		S		LEC-18		Silbaugh, Deette		Literatures and Cultures		100%		4		1.0		11.0		44.0

				131		01		S		LEC-18		Vanbebber, Kristine		Literatures and Cultures		100%				1.0		13.0		25.0

						001		F		LEC-18		Vanbebber, Kristine		World Culture & History		100%		1		1.0		4.0		4.0

				010		01		S		LEC-18		Hundley, John		Literatures and Cultures		100%		4		1.0		17.0		68.0

						22		S		LEC-18		Torres, Linda		Literatures and Cultures		100%		4		1.0		12.0		48.0

						15		S		LEC-18		Vanbebber, Kristine		Literatures and Cultures		100%		4		1.0		20.0		80.0

						13		S		LEC-18		Bohrer, Susan		Literatures and Cultures		100%		4		1.0		19.0		76.0

						20		S		LEC-18		Qualls, Loren		Literatures and Cultures		100%		4		1.0		20.0		80.0

						04		S		LEC-18		Soltis, Mary		Literatures and Cultures		100%		4		1.0		20.0		80.0

						02		S		LEC-18		Hundley, John		Literatures and Cultures		100%		4		1.0		19.0		76.0

						11		S		LEC-18		Stanley, Jared		Literatures and Cultures		100%		4		1.0		20.0		80.0

						27		S		LEC-18		Qualls, Loren		Literatures and Cultures		100%		4		1.0		20.0		80.0

						16		S		LEC-18		Ellis, Carol		Literatures and Cultures		100%		4		1.0		20.0		80.0

						06		S		LEC-18		Qualls, Loren		Literatures and Cultures		100%		4		1.0		20.0		80.0

						09		S		LEC-18		Linam, Karen		Literatures and Cultures		100%		4		1.0		19.0		76.0

						010		F		LEC-18		Bliss, Ann		World Culture & History		100%		4		1.0		20.0		80.0

						001		F		LEC-18		Ellis, Carol		World Culture & History		100%		4		1.0		20.0		80.0

						35		S		LEC-18		Bliss, Ann		Literatures and Cultures		100%		4		1.0		20.0		80.0

						018		F		LEC-18		Briseno, Rosemary		Literatures and Cultures		100%		4		1.0		18.0		72.0

						26		S		LEC-18		Walker, Anne		Literatures and Cultures		100%		4		1.0		20.0		80.0

						17		S		LEC-18		Walker, Anne		Literatures and Cultures		100%		4		1.0		19.0		76.0

						21		S		LEC-18		Devrick, Heather		Literatures and Cultures		100%		4		1.0		17.0		68.0

						12		S		LEC-18		Trook, Dawn		Literatures and Cultures		100%		4		1.0		16.0		64.0

						18		S		LEC-18		George, Susan		Literatures and Cultures		100%		4		1.0		7.0		28.0

						07		S		LEC-18		Linam, Karen		Literatures and Cultures		100%		4		1.0		17.0		68.0

						25		S		LEC-18		Trook, Dawn		Literatures and Cultures		100%		4		1.0		20.0		80.0

						28		S		LEC-18		Walker, Anne		Literatures and Cultures		100%		4		1.0		19.0		76.0

						29		S		LEC-18		Ellis, Carol		Literatures and Cultures		100%		4		1.0		20.0		80.0

						14		S		LEC-18		Fenstermaker, Amy		Literatures and Cultures		100%		4		1.0		20.0		80.0

						33		S		LEC-18		Linam, Karen		Literatures and Cultures		100%		4		1.0		19.0		76.0

						027		F		LEC-18		Ellis, Carol		World Culture & History		100%		4		1.0		20.0		80.0

						017		F		LEC-18		Ellis, Carol		World Culture & History		100%		4		1.0		20.0		80.0

						32		S		LEC-18		Ramirez, Christopher		Literatures and Cultures		100%		4		1.0		20.0		80.0

						19		S		LEC-18		George, Susan		Literatures and Cultures		100%		4		1.0		18.0		72.0

						30		S		LEC-18		Miller, Susan		Literatures and Cultures		100%		4		1.0		18.0		72.0

						021		F		LEC-18		George, Susan		World Culture & History		100%		4		1.0		20.0		80.0

						014		F		LEC-18		George, Susan		World Culture & History		100%		4		1.0		20.0		80.0

						020		F		LEC-18		George, Susan		World Culture & History		100%		4		1.0		20.0		80.0

						013		F		LEC-18		Pravin, Vanesha		Literatures and Cultures		100%		4		1.0		19.0		76.0

						012		F		LEC-18		Qualls, Loren		World Culture & History		100%		4		1.0		20.0		80.0

						39		S		LEC-18		Miller, Susan		Literatures and Cultures		100%		4		1.0		20.0		80.0

						36		S		LEC-18		Trook, Dawn		Literatures and Cultures		100%		4		1.0		19.0		76.0

						016		F		LEC-18		Young, Frederick		World Culture & History		100%		4		1.0		20.0		80.0

						002		F		LEC-18		Mirzazadehanhar, Nahrin		World Culture & History		100%		4		1.0		20.0		80.0

						31		S		LEC-18		Ramirez, Christopher		Literatures and Cultures		100%		4		1.0		16.0		64.0

						011		F		LEC-18		Webb, Byron		World Culture & History		100%		4		1.0		20.0		80.0

						026		F		LEC-18		Ramirez, Christopher		World Culture & History		100%		4		1.0		20.0		80.0

						015		F		LEC-18		Ramirez, Christopher		World Culture & History		100%		4		1.0		20.0		80.0

						003		F		LEC-18		Ramirez, Christopher		World Culture & History		100%		4		1.0		20.0		80.0

						005		F		LEC-18		Soltis, Mary		World Culture & History		100%		4		1.0		20.0		80.0

						006		F		LEC-18		Qualls, Loren		World Culture & History		100%		4		1.0		20.0		80.0

						025		F		LEC-18		Torres, Linda		World Culture & History		100%		4		1.0		20.0		80.0

						004		F		LEC-18		Winder, Michael		World Culture & History		100%		4		1.0		20.0		80.0

						009		F		LEC-18		Valdez, Nicholas		World Culture & History		100%		4		1.0		20.0		80.0

				100		01		S		LEC-18		Merrill, Derek		Literatures and Cultures		100%		4		1.0		19.0		76.0

						02		S		LEC-18		Bliss, Ann		Literatures and Cultures		100%		4		1.0		20.0		80.0

						03		S		LEC-18		Webb, Byron		Literatures and Cultures		100%		4		1.0		20.0		80.0

						001		F		LEC-18		Kahlert, Shirley		World Culture & History		100%		4		1.0		16.0		64.0

						003		F		LEC-18		Webb, Byron		World Culture & History		100%		4		1.0		16.0		64.0

				110		001		F		LEC-18		Hundley, John		World Culture & History		100%		4		1.0		10.0		40.0

				030		01		S		LEC-18		Haner, John		Literatures and Cultures		100%		4		1.0		19.0		76.0

						001		F		LEC-18		Silbaugh, Deette		World Culture & History		100%		4		1.0		19.0		76.0

				101		01		F		LEC-18		Soltis, Mary		World Culture & History		100%		4		1.0		20.0		80.0

								S		LEC-18		Soltis, Mary		Literatures and Cultures		100%		4		1.0		20.0		80.0

						04		F		LEC-18		Truong, Michael		Vice Provost Undergraduate Education		100%		4		1.0		20.0		80.0

						02		F		LEC-18		Vanbebber, Kristine		World Culture & History		100%		4		1.0		18.0		72.0

								S		LEC-18		Merrill, Derek		Literatures and Cultures		100%		4		1.0		16.0		64.0

						03		S		LEC-18		Vanbebber, Kristine		Literatures and Cultures		100%		4		1.0		19.0		76.0

				116		01		S		LEC-18		Gibbons, Paul		Literatures and Cultures		100%		4		1.0		18.0		72.0

						04		S		LEC-18		Smith, Mary		Literatures and Cultures		100%		4		1.0		18.0		72.0

						02		S		LEC-18		Kahlert, Shirley		Literatures and Cultures		100%		4		1.0		14.0		56.0

						03		S		LEC-18		Gibbons, Paul		Literatures and Cultures		100%		4		1.0		20.0		80.0

						05		S		LEC-18		Smith, Mary		Literatures and Cultures		100%		4		1.0		20.0		80.0

						06		S		LEC-18		Mumford, Jeremy		Literatures and Cultures		100%		4		1.0		16.0		64.0

						001		F		LEC-18		Gibbons, Paul		World Culture & History		100%		4		1.0		18.0		72.0

						002		F		LEC-18		Kahlert, Shirley		World Culture & History		100%		4		1.0		20.0		80.0

						003		F		LEC-18		Smith, Mary		Literatures and Cultures		100%		4		1.0		20.0		80.0

						005		F		LEC-18		Olson, Elizabeth		World Culture & History		100%		4		1.0		18.0		72.0

						004		F		LEC-18		Valdez, Nicholas		World Culture & History		100%		4		1.0		20.0		80.0

				119		01		S		LEC-18		Sena, Nuno		Literatures and Cultures		100%		4		1.0		18.0		72.0

						02		S		LEC-18		Sena, Nuno		Literatures and Cultures		100%		4		1.0		18.0		72.0

						03		S		LEC-18		Hothem, Thomas		School of Soc Sciences/Humanties/Arts		100%		4		1.0		20.0		80.0

						001		F		LEC-18		Hothem, Thomas		School of Soc Sciences/Humanties/Arts		100%		4		1.0		19.0		76.0

						002		F		LEC-18		Sena, Nuno		World Culture & History		100%		4		1.0		19.0		76.0

						003		F		LEC-18		Mumford, Jeremy		Literatures and Cultures		100%		4		1.0		20.0		80.0

				025		01		S		LEC-18		Valdez, Nicholas		Literatures and Cultures		100%		4		1.0		20.0		80.0

						001		F		LEC-18		Hundley, John		World Culture & History		100%		4		1.0		18.0		72.0

						002		F		LEC-18		Walker, Anne		World Culture & History		100%		4		1.0		17.0		68.0

				118		01		S		LEC-18		Winder, Michael		Literatures and Cultures		100%		4		1.0		20.0		80.0

						001		F		LEC-18		Winder, Michael		World Culture & History		100%		4		1.0		19.0		76.0

				117		01		S		LEC-18		Young, Frederick		Literatures and Cultures		100%		4		1.0		20.0		80.0

						02		S		LEC-18		Young, Frederick		Literatures and Cultures		100%		4		1.0		20.0		80.0

						002		F		LEC-18		Merrill, Derek		World Culture & History		100%		4		1.0		15.0		60.0

						003		F		LEC-18		Young, Frederick		World Culture & History		100%		4		1.0		15.0		60.0

				125		01		S		LEC-18		Stanley, Jared		Literatures and Cultures		100%		4		1.0		19.0		76.0

						001		F		LEC-18		Trook, Dawn		World Culture & History		100%		4		1.0		16.0		64.0

		Grand Total																1736		478.5		18188.4		58108.0

























































































































































































































































































































































































































Ladder Faculty by Org

		INSTRUCTOR_CRED_HRS		(All)						Credit bearing courses taught by Ladder Rank Faculty with % Responsible > 0

										Faculty instruction by Home Dept within and outside of the School

																				Data

		Org		Instructor Home Dept		Term		RANK		Instructor		SUBJ_CODE		Course		Sect		Percent Responsible		Credit Sects		#Units		Enrolled		SCHrs

		AA		Executive Vice Chancellor		S		PROF		Alley, Keith		BIO		111		01		50%		0.5		4.0		13.5		54.0

						S Total														0.5		4.0		13.5		54.0

				Executive Vice Chancellor Total																0.5		4.0		13.5		54.0

				Vice Provost Undergraduate Education		F		PROF		Viney, Christopher		BEST		295		01		100%		1.0		12.0		1.0		12.0

														292		02		100%		1.0		1.0		1.0		1.0

												ENGR		197		05F		50%		0.0		0.0		5.0		0.0

														097		05F		50%		0.0		0.0		5.5		0.0

												MSE		120		01		100%		1.0		3.0		3.0		9.0

								RECALL		Van Breugel, Willem		CORE		001		01		9%		0.0		0.0		55.9		0.0

																02		9%		0.0		0.0		14.6		0.0

								LECSOE		Ochsner, Robert		USTU		192		01		100%		1.0		4.0		1.0		4.0

						F Total														4.0		20.0		87.1		26.0

						S		RECALL		Van Breugel, Willem		BIO		147		02D		100%		0.0		0.0		9.0		0.0

																01		100%		1.0		4.0		11.0		44.0

												CORE		001		01		100%		0.0		0.0		961.0		0.0

																02		100%		0.0		0.0		253.0		0.0

												ESS		147		02D		100%		0.0		0.0		15.0		0.0

																01		100%		1.0		4.0		24.0		96.0

								LECSOE		Ochsner, Robert		USTU		010		01		100%		1.0		1.0		32.0		32.0

																02		100%		1.0		1.0		36.0		36.0

																03		100%		1.0		1.0		35.0		35.0

						S Total														5.0		11.0		1376.0		243.0

				Vice Provost Undergraduate Education Total																9.0		31.0		1463.1		269.0

		AA Total																		9.5		35.0		1476.6		323.0

		EN		Bioengineering		F		PROF		Escobar, Ariel		BEST		295		34		100%		1.0		8.0		1.0		8.0

																32		100%		1.0		6.0		1.0		6.0

														292		10		100%		1.0		1.0		3.0		3.0

														299		08		100%		1.0		3.0		1.0		3.0

												ENGR		166		01		100%		1.0		3.0		7.0		21.0

												QSB		295		78		100%		1.0		6.0		1.0		6.0

														299		04		100%		1.0		3.0		1.0		3.0

								ASST P		Chin, Wei-Chun		BEST		295		02		100%		1.0		12.0		1.0		12.0

																21		100%		1.0		7.0		1.0		7.0

																25		100%		1.0		11.0		1.0		11.0

														292		04		100%		1.0		1.0		3.0		3.0

												BIO		195		07		100%		1.0				3.0		8.0

														095		01		100%		1.0				4.0		13.0

												BIOE		195		03		100%		1.0		5.0		1.0		5.0

														030		01		100%		1.0		4.0		22.0		88.0

														095		01		100%		1.0		3.0		1.0		3.0

										Mccloskey, Kara		BEST		295		08		100%		1.0		6.0		1.0		6.0

																09		100%		1.0		7.0		1.0		7.0

																12		100%		1.0		10.0		2.0		20.0

														292		06		100%		1.0		1.0		3.0		3.0

														291		01		33%		0.3		1.0		2.3		2.3

												BIOE		150		02D		100%		0.0		0.0		2.0		0.0

																01		100%		1.0		3.0		2.0		6.0

														195		02		100%		1.0		3.0		2.0		6.0

												QSB		295		03		100%		1.0		11.0		1.0		11.0

														292		15		100%		1.0		1.0		1.0		1.0

														291		01		33%		0.3		1.0		5.7		5.7

						F Total														24.7		117.0		75.0		268.0

						S		PROF		Escobar, Ariel		BEST		295		20		100%		1.0		4.0		1.0		4.0

																14		100%		1.0		4.0		1.0		4.0

																19		100%		1.0		2.0		1.0		2.0

														292		09		100%		1.0		1.0		5.0		5.0

														299		01		100%		1.0		3.0		4.0		12.0

												BIOE		150		02L		33%		0.0		0.0		1.7		0.0

																01		33%		0.3		3.0		1.7		5.0

												QSB		295		32		100%		1.0		4.0		1.0		4.0

														299		02		100%		1.0				2.0		5.0

								ASST P		Chin, Wei-Chun		BEST		295		02		100%		1.0		12.0		1.0		12.0

																03		100%		1.0		3.0		1.0		3.0

																16		100%		1.0		12.0		1.0		12.0

														292		03		100%		1.0		1.0		1.0		1.0

														200		01		100%		1.0		3.0		13.0		39.0

												BIO		195		17		100%		1.0		2.0		1.0		2.0

																12		100%		1.0		3.0		1.0		3.0

														095		01		100%		1.0		4.0		1.0		4.0

																02		100%		1.0		3.0		1.0		3.0

																03		100%		1.0		2.0		1.0		2.0

												BIOE		150		02L		33%		0.0		0.0		1.7		0.0

																01		33%		0.3		3.0		1.7		5.0

														195		01		100%		1.0		5.0		1.0		5.0

														095		01		100%		1.0		3.0		1.0		3.0

												ESS		195		01		100%		1.0		4.0		1.0		4.0

														095		01		100%		1.0		2.0		1.0		2.0

										Mccloskey, Kara		BEST		295		06		100%		1.0		3.0		1.0		3.0

																09		100%		1.0		9.0		1.0		9.0

																10		100%		1.0		4.0		1.0		4.0

																18		100%		1.0		8.0		1.0		8.0

														292		05		100%		1.0		1.0		3.0		3.0

														293		01		100%		1.0		1.0		5.0		5.0

												BIOE		150		02L		33%		0.0		0.0		1.7		0.0

																01		33%		0.3		3.0		1.7		5.0

														195		02		100%		1.0		1.0		1.0		1.0

												QSB		295		31		100%		1.0		11.0		1.0		11.0

														292		10		100%		1.0		1.0		1.0		1.0

						S Total														31.0		125.0		66.0		191.0

				Bioengineering Total																55.7		242.0		141.0		459.0

				Computer Science & Engineering		F		ASST P		Carpin, Stefano		CSE		180		01		100%		1.0		4.0		15.0		60.0

														195		02		100%		1.0		2.0		2.0		4.0

												EECS		295		24		100%		1.0		12.0		2.0		24.0

										Carreira-Perpinan, Miguel		CSE		100		01		100%		1.0		4.0		24.0		96.0

												EECS		295		67		100%		1.0		11.0		1.0		11.0

																68		100%		1.0		3.0		1.0		3.0

																66		100%		1.0		11.0		2.0		22.0

														290		01		100%		1.0		1.0		21.0		21.0

										Cerpa, Alberto		EECS		295		07		100%		1.0		7.0		4.0		28.0

														262		02L		100%		0.0		0.0		4.0		0.0

																01		100%		1.0		4.0		4.0		16.0

										Kallmann, Marcelo		CSE		171		02L		100%		0.0		0.0		7.0		0.0

																01		100%		1.0		4.0		7.0		28.0

												EECS		295		35		100%		1.0		11.0		3.0		33.0

																31		100%		1.0		7.0		1.0		7.0

														287		02L		100%		0.0		0.0		2.0		0.0

																01		100%		1.0		4.0		2.0		8.0

										Newsam, Shawn		CSE		199		01		100%		1.0		2.0		1.0		2.0

														185		01		100%		1.0		4.0		38.0		152.0

														195		01		100%		1.0		2.0		2.0		4.0

												EECS		295		69		100%		1.0		7.0		2.0		14.0

																40		100%		1.0		11.0		2.0		22.0

										Yang, Ming Hsuan		EECS		295		60		100%		1.0		7.0		2.0		14.0

																56		100%		1.0		3.0		1.0		3.0

														274		02L		100%		0.0		0.0		4.0		0.0

																01		100%		1.0		4.0		5.0		20.0

						F Total														22.0		125.0		159.0		592.0

						S		ASST P		Carpin, Stefano		EECS		295		22		100%		1.0		12.0		1.0		12.0

										Carreira-Perpinan, Miguel		EECS		295		05		100%		1.0		7.0		1.0		7.0

																09		100%		1.0		11.0		1.0		11.0

																21		100%		1.0		7.0		1.0		7.0

																12		100%		1.0		7.0		1.0		7.0

																10		100%		1.0		7.0		1.0		7.0

														260		02L		100%		0.0		0.0		11.0		0.0

																01		100%		1.0		4.0		11.0		44.0

										Cerpa, Alberto		CSE		195		03		100%		1.0		2.0		1.0		2.0

												EECS		295		17		100%		1.0		11.0		1.0		11.0

																18		100%		1.0		11.0		2.0		22.0

										Kallmann, Marcelo		CSE		170		01		100%		1.0		4.0		22.0		88.0

														195		1		100%		1.0		4.0		1.0		4.0

												EECS		295		01		100%		1.0		12.0		3.0		36.0

																02		100%		1.0		11.0		1.0		11.0

										Newsam, Shawn		CSE		199		01		100%		1.0		2.0		1.0		2.0

														195		02		100%		1.0		2.0		1.0		2.0

												EECS		295		13		100%		1.0		9.0		1.0		9.0

																11		100%		1.0		9.0		1.0		9.0

																08		100%		1.0		3.0		1.0		3.0

																03		100%		1.0		11.0		1.0		11.0

																14		100%		1.0		9.0		1.0		9.0

														286		01		100%		1.0				4.0		10.0

												ENGR		197		04F		100%		1.0				6.0		11.0

														097		04F		100%		1.0				6.0		8.0

										Yang, Ming Hsuan		CSE		140		01		100%		1.0		4.0		12.0		48.0

												EECS		295		15		100%		1.0		7.0		1.0		7.0

																16		100%		1.0		8.0		1.0		8.0

																06		100%		1.0		7.0		1.0		7.0

																07		100%		1.0		7.0		1.0		7.0

						S Total														29.0		188.0		98.0		420.0

				Computer Science & Engineering Total																51.0		313.0		257.0		1012.0

				Electrical Engineering		F		PROF		Chiao, Raymond		MATH		295		37		100%		1.0		12.0		1.0		12.0

												PHYS		295		69		100%		1.0		8.0		1.0		8.0

																65		100%		1.0		4.0		1.0		4.0

														292		02L		100%		0.0		0.0		3.0		0.0

																02		100%		1.0		4.0		3.0		12.0

														249		02D		100%		0.0		0.0		5.0		0.0

																01		100%		1.0		4.0		5.0		20.0

														192		02L		100%		0.0		0.0		4.0		0.0

																01		100%		1.0		4.0		4.0		16.0

						F Total														6.0		36.0		27.0		72.0

				Electrical Engineering Total																6.0		36.0		27.0		72.0

				Environmental Engineering		F		PROF		Bales, Roger		CORE		090X		01		100%		1.0		1.0		18.0		18.0

														001		01		9%		0.0		0.0		55.9		0.0

																02		9%		0.0		0.0		14.6		0.0

												ES		295		08		100%		1.0		12.0		2.0		24.0

																05		100%		1.0		9.0		1.0		9.0

																06		100%		1.0		10.0		1.0		10.0

										Conklin, Martha		ENVE		100		03L		50%		0.0		0.0		3.0		0.0

																01		50%		0.5		4.0		3.0		12.0

												ES		295		59		100%		1.0		9.0		1.0		9.0

														292		03L		50%		0.0		0.0		1.0		0.0

																04		50%		0.5		4.0		1.0		4.0

												ESS		100		03L		50%		0.0		0.0		2.0		0.0

																01		50%		0.5		4.0		2.0		8.0

										Harmon, Thomas		ENGR		097		08F		100%		0.0		0.0		10.0		0.0

												ES		295		36		100%		1.0		10.0		2.0		20.0

																38		100%		1.0		12.0		2.0		24.0

								ASOC P		Rogge, Wolfgang		ENVE		130		01		100%		1.0		4.0		7.0		28.0

												ES		234		01		100%		1.0				2.0		6.0

								ASST P		Campbell, John		ENGR		197		11F		100%		0.0		0.0		6.0		0.0

														097		11F		100%		0.0		0.0		6.0		0.0

												ENVE		160		01		100%		1.0		4.0		11.0		44.0

												ES		295		17		100%		1.0		3.0		1.0		3.0

														260		01		100%		1.0		4.0		5.0		20.0

										Chen, Yihsu		ENGR		155		01		100%		1.0		3.0		56.0		168.0

												ES		299		22		100%		1.0		8.0		1.0		8.0

										Guo, Qinghua		ENGR		180		01		100%		1.0		4.0		39.0		156.0

												ES		295		02		100%		1.0		4.0		1.0		4.0

																66		100%		1.0		5.0		1.0		5.0

																14		50%		0.5		12.0		0.5		6.0

																73		100%		1.0		6.0		1.0		6.0

														292		02		100%		1.0		2.0		4.0		8.0

														299		01		100%		1.0		6.0		1.0		6.0

																46		100%		1.0		6.0		1.0		6.0

																43		100%		1.0		5.0		1.0		5.0

																40		100%		1.0		5.0		1.0		5.0

																39		100%		1.0		4.0		1.0		4.0

																44		100%		1.0		5.0		1.0		5.0

										Westerling, Anthony		ES		295		10		100%		1.0		12.0		1.0		12.0

																65		100%		1.0		7.0		1.0		7.0

						F Total														29.0		184.0		269.1		650.0

						S		PROF		Bales, Roger		ES		295		03		100%		1.0		12.0		2.0		24.0

																27		100%		1.0		1.0		1.0		1.0

																16		100%		1.0		12.0		1.0		12.0

										Conklin, Martha		ES		295		24		100%		1.0		1.0		1.0		1.0

														200		01		50%		0.5		3.0		7.5		22.5

										Harmon, Thomas		ENGR		120		01		100%		1.0		4.0		86.0		344.0

														197		03F		100%		1.0				8.0		14.0

																08F		100%		1.0				8.0		13.0

																01		100%		0.0		0.0		52.0		0.0

														097		03F		100%		1.0				7.0		12.0

																08F		100%		1.0				5.0		9.0

																01		100%		0.0		0.0		39.0		0.0

												ES		295		22		100%		1.0		12.0		1.0		12.0

																10		100%		1.0		12.0		1.0		12.0

																07		100%		1.0		12.0		1.0		12.0

																23		100%		1.0		12.0		1.0		12.0

														299		03		50%		0.5		12.0		0.5		6.0

								ASOC P		Rogge, Wolfgang		ENVE		020		01		100%		1.0		4.0		13.0		52.0

								ASST P		Campbell, John		ES		295		26		100%		1.0		3.0		1.0		3.0

																17		100%		1.0		8.0		1.0		8.0

										Chen, Yihsu		ENVE		164		01		100%		1.0		4.0		8.0		32.0

												ES		299		05		100%		1.0		4.0		1.0		4.0

														264		01		100%		1.0		4.0		4.0		16.0

										Guo, Qinghua		ENGR		195		02		100%		1.0		3.0		1.0		3.0

																03		100%		1.0		3.0		1.0		3.0

												ES		295		13		100%		1.0		6.0		1.0		6.0

																21		100%		1.0		5.0		1.0		5.0

														292		02D		50%		0.0		0.0		4.0		0.0

																02		100%		1.0		3.0		5.0		15.0

														299		01		100%		1.0		6.0		1.0		6.0

																04		100%		1.0		5.0		1.0		5.0

																03		50%		0.5		12.0		0.5		6.0

																06		100%		1.0		5.0		1.0		5.0

												ESS		120		02D		50%		0.0		0.0		3.5		0.0

										Westerling, Anthony		ENVE		116		01		100%		1.0		3.0		7.0		21.0

												ES		295		20		100%		1.0		12.0		1.0		12.0

																25		100%		1.0		6.0		1.0		6.0

														232		01		100%		1.0		3.0		7.0		21.0

												ESS		141		02D		50%		0.0		0.0		8.0		0.0

																01		50%		0.5		4.0		8.0		32.0

														132		01		100%		1.0		3.0		4.0		12.0

												GEOG		141		02D		50%		0.0		0.0		0.5		0.0

																01		50%		0.5		4.0		0.5		2.0

						S Total														34.5		203.0		307.0		781.5

				Environmental Engineering Total																63.5		387.0		576.1		1431.5

				Materials Science & Engineering		F		ASOC P		Leppert, Valerie		BEST		295		48		100%		1.0		10.0		1.0		10.0

																44		100%		1.0		6.0		1.0		6.0

														292		01		100%		1.0		1.0		2.0		2.0

														210		02D		100%		0.0		0.0		2.0		0.0

																03L		100%		0.0		0.0		2.0		0.0

																01		100%		1.0		4.0		2.0		8.0

												ENGR		097		02F		100%		0.0		0.0		15.0		0.0

												MSE		195		02		100%		1.0		3.0		1.0		3.0

														110		02L		100%		0.0		0.0		2.0		0.0

																01		100%		1.0		4.0		2.0		8.0

								ASST P		Davila, Lilian		BEST		295		80		100%		1.0		6.0		2.0		12.0

														292		09		100%		1.0		1.0		2.0		2.0

												MSE		112		01		100%		1.0		3.0		5.0		15.0

										Lu, Jennifer		BEST		295		65		100%		1.0		3.0		1.0		3.0

														292		05		100%		1.0		1.0		1.0		1.0

												CHEM		295		33		100%		1.0		7.0		1.0		7.0

												MSE		111		01		100%		1.0		4.0		4.0		16.0

														195		01		100%		1.0		3.0		1.0		3.0

						F Total														14.0		56.0		47.0		96.0

						S		PROF		Viney, Christopher		BEST		295		05		100%		1.0		11.0		1.0		11.0

														292		02		100%		1.0		1.0		1.0		1.0

												ENGR		197		05F		100%		1.0				9.0		15.0

														097		05F		100%		1.0				10.0		12.0

														045		01		100%		1.0		4.0		119.0		476.0

								ASOC P		Leppert, Valerie		BEST		295		13		100%		1.0		3.0		1.0		3.0

																17		100%		1.0		12.0		1.0		12.0

														292		01		100%		1.0		1.0		2.0		2.0

												ENGR		170L		01		100%		1.0		1.0		4.0		4.0

																03		50%		0.5		1.0		0.5		0.5

														270L		01		100%		1.0		1.0		1.0		1.0

																03		50%		0.5		1.0		0.5		0.5

														170		01		100%		1.0		3.0		14.0		42.0

														197		02F		100%		1.0				12.0		20.0

														097		02F		100%		1.0				5.0		8.0

														095		01		100%		1.0		1.0		2.0		2.0

														270		01		100%		1.0		3.0		2.0		6.0

												MSE		195		03		100%		1.0		1.0		1.0		1.0

								ASST P		Davila, Lilian		BEST		295		22		100%		1.0		5.0		1.0		5.0

																15		100%		1.0		4.0		1.0		4.0

														292		08		100%		1.0		1.0		2.0		2.0

														293		02		100%		1.0		1.0		2.0		2.0

														201		01		100%		1.0		3.0		10.0		30.0

										Lu, Jennifer		BEST		295		21		100%		1.0		7.0		1.0		7.0

																12		100%		1.0		8.0		1.0		8.0

														292		04		100%		1.0		1.0		1.0		1.0

												CHEM		295		09		100%		1.0		11.0		1.0		11.0

												MSE		195		01		100%		1.0		3.0		1.0		3.0

																02		100%		1.0		3.0		1.0		3.0

														118		01		100%		1.0		3.0		14.0		42.0

						S Total														29.0		94.0		222.0		735.0

				Materials Science & Engineering Total																43.0		150.0		269.0		831.0

				Mechanical Engineering		F		PROF		Modest, Michael		ENGR		130		01		100%		1.0		3.0		71.0		213.0

										Sun, Jian-Qiao		BEST		295		89		100%		1.0		12.0		1.0		12.0

												MEAM		295		05		100%		1.0		8.0		2.0		16.0

														201		01		100%		1.0		4.0		10.0		40.0

														299		07		100%		1.0		4.0		1.0		4.0

								ASOC P		De Menezes Coimbra, Carlos		ME		199		01		100%		1.0		1.0		2.0		2.0

												MEAM		295		06		100%		1.0		12.0		1.0		12.0

														280		02D		100%		0.0		0.0		6.0		0.0

																01		100%		1.0		4.0		6.0		24.0

								ASST P		Diaz, Gerardo		ENGR		135		03L		100%		0.0		0.0		10.0		0.0

																04L		100%		0.0		0.0		11.0		0.0

																01		100%		1.0		4.0		21.0		84.0

												ES		295		64		100%		1.0		4.0		1.0		4.0

														235		03L		100%		0.0		0.0		1.0		0.0

																04L		100%		0.0		0.0		1.0		0.0

																01		100%		1.0		4.0		2.0		8.0

												MEAM		295		18		100%		1.0		4.0		1.0		4.0

										Ma, Yanbao		MEAM		250		01		100%		1.0		4.0		2.0		8.0

						F Total														13.0		68.0		150.0		431.0

						S		PROF		Modest, Michael		MEAM		237		01		100%		1.0		3.0		8.0		24.0

										Sun, Jian-Qiao		BEST		295		01		100%		1.0		6.0		1.0		6.0

												ME		140		01		100%		1.0		4.0		33.0		132.0

												MEAM		295		02		100%		1.0		8.0		1.0		8.0

																03		100%		1.0		12.0		1.0		12.0

														299		01		100%		1.0		4.0		1.0		4.0

																03		100%		1.0		4.0		1.0		4.0

								ASOC P		De Menezes Coimbra, Carlos		ME		188		01		100%		1.0		1.0		6.0		6.0

																02		100%		1.0		1.0		6.0		6.0

												MEAM		295		06		100%		1.0		5.0		1.0		5.0

														299		04		100%		1.0		5.0		1.0		5.0

								ASST P		Diaz, Gerardo		MEAM		295		04		100%		1.0		12.0		1.0		12.0

																05		100%		1.0		9.0		1.0		9.0

														202		01		100%		1.0		4.0		5.0		20.0

										Ma, Yanbao		ME		135		01		100%		1.0		3.0		40.0		120.0

						S Total														15.0		81.0		107.0		373.0

				Mechanical Engineering Total																28.0		149.0		257.0		804.0

				School of Engineering		F		PROF		Winston, Roland		ENGR		197		12F		100%		0.0		0.0		13.0		0.0

														097		12F		100%		0.0		0.0		6.0		0.0

												ENVE		199		01		100%		1.0		3.0		1.0		3.0

												ES		299		49		100%		1.0		2.0		1.0		2.0

												MEAM		295		19		100%		1.0		8.0		1.0		8.0

														299		09		100%		1.0		4.0		1.0		4.0

												PHYS		295		77		100%		1.0		4.0		1.0		4.0

														299		81		100%		1.0		4.0		1.0		4.0

																52		100%		1.0		4.0		1.0		4.0

														210		01		100%		1.0		4.0		6.0		24.0

										Wright, Jeffrey		ENGR		197		03F		100%		0.0		0.0		6.0		0.0

																04F		100%		0.0		0.0		3.0		0.0

																05F		50%		0.0		0.0		5.0		0.0

																06F		100%		0.0		0.0		4.0		0.0

																07F		100%		0.0		0.0		3.0		0.0

																01		100%		1.0				45.0		71.0

														097		03F		100%		0.0		0.0		11.0		0.0

																04F		100%		0.0		0.0		8.0		0.0

																05F		50%		0.0		0.0		5.5		0.0

																06F		100%		0.0		0.0		13.0		0.0

																07F		100%		0.0		0.0		10.0		0.0

																01		100%		1.0				90.0		127.0

														191		01		100%		1.0		1.0		13.0		13.0

						F Total														11.0		34.0		248.5		264.0

				School of Engineering Total																11.0		34.0		248.5		264.0

		EN Total																		258.2		1311.0		1775.5		4873.5

		GR		Graduate Division		S		PROF		Traina, Samuel		ES		295		05		100%		1.0		12.0		1.0		12.0

														200		01		50%		0.5		3.0		7.5		22.5

						S Total														1.5		15.0		8.5		34.5

				Graduate Division Total																1.5		15.0		8.5		34.5

		GR Total																		1.5		15.0		8.5		34.5

		NS		Biological Sciences		F		PROF		Colvin, Michael		BIO		180		01		100%		1.0				46.0		184.0

												QSB		280		02D		100%		0.0		0.0		9.0		0.0

																01		100%		1.0				9.0		27.0

										Forman, Henry		QSB		295		12		100%		1.0		12.0		1.0		12.0

										Ojcius, David		BIO		151L		03L		100%		1.0		1.0		20.0		20.0

																04L		100%		1.0		1.0		19.0		19.0

														195		01		100%		1.0				2.0		6.0

														151		01		100%		1.0		4.0		46.0		184.0

												QSB		295		01		100%		1.0		10.0		3.0		30.0

																08		100%		1.0		10.0		1.0		10.0

																170		100%		1.0		2.0		1.0		2.0

																178		100%		1.0		10.0		1.0		10.0

														292		10		100%		1.0		1.0		6.0		6.0

														293		12		100%		1.0		1.0		6.0		6.0

														298		01		100%		1.0		4.0		1.0		4.0

								ASOC P		Medina, Monica		BIO		153		02D		100%		0.0		0.0		10.0		0.0

																03D		100%		0.0		0.0		2.0		0.0

																01		100%		1.0		4.0		12.0		48.0

												QSB		295		168		100%		1.0		12.0		1.0		12.0

																166		100%		1.0		10.0		2.0		20.0

																163		100%		1.0		7.0		1.0		7.0

																165		100%		1.0		9.0		1.0		9.0

														292		08		100%		1.0		1.0		5.0		5.0

														293		10		100%		1.0		1.0		4.0		4.0

								ASST P		Aguilar, Andres		BIO		141		01		100%		1.0		4.0		63.0		252.0

												QSB		295		22		100%		1.0		10.0		1.0		10.0

																04		100%		1.0		10.0		2.0		20.0

														292		20		100%		1.0		1.0		3.0		3.0

														293		02		100%		1.0		1.0		3.0		3.0

										Ardell, David		BIO		001L		02L		33%		0.3		1.0		7.7		7.7

																03L		33%		0.3		1.0		8.0		8.0

																05L		33%		0.3		1.0		8.0		8.0

																06L		33%		0.3		1.0		7.3		7.3

																07L		33%		0.3		1.0		8.0		8.0

																09L		33%		0.3		1.0		4.7		4.7

																10L		33%		0.3		1.0		7.7		7.7

																11L		33%		0.3		1.0		8.0		8.0

																12L		33%		0.3		1.0		7.7		7.7

																13L		33%		0.3		1.0		8.0		8.0

																14L		33%		0.3		1.0		8.0		8.0

																16L		33%		0.3		1.0		5.0		5.0

														001		08		50%		0.5		4.0		100.5		402.0

												QSB		295		34		100%		1.0		10.0		2.0		20.0

														292		01		100%		1.0		1.0		2.0		2.0

														293		03		100%		1.0		1.0		3.0		3.0

										Barlow, Miriam		BIO		195		09		100%		1.0		2.0		1.0		2.0

										Choi, Jinah		BEST		299		07		100%		1.0		4.0		1.0		4.0

												BIO		195		04		100%		1.0				2.0		5.0

														101		01		50%		0.5		4.0		32.0		128.0

												CHEM		111		01		50%		0.5		4.0		7.0		28.0

												QSB		295		41		100%		1.0		5.0		1.0		5.0

																46		100%		1.0		10.0		1.0		10.0

														292		03		100%		1.0		1.0		2.0		2.0

														293		05		100%		1.0		1.0		2.0		2.0

										Cleary, Michael		QSB		295		58		100%		1.0		10.0		1.0		10.0

																57		100%		1.0		9.0		1.0		9.0

														292		16		100%		1.0		1.0		2.0		2.0

														293		17		100%		1.0		1.0		4.0		4.0

														200		01		100%		1.0		3.0		8.0		24.0

										Dawson, Michael		BEST		291		01		33%		0.3		1.0		2.3		2.3

												BIO		195		08		100%		1.0		2.0		1.0		2.0

												ES		295		14		50%		0.5		12.0		0.5		6.0

												QSB		295		05		100%		1.0		7.0		1.0		7.0

																06		100%		1.0		7.0		1.0		7.0

																10		100%		1.0		1.0		1.0		1.0

																07		100%		1.0		2.0		1.0		2.0

														292		04		100%		1.0		1.0		3.0		3.0

														293		06		100%		1.0		1.0		4.0		4.0

														291		01		33%		0.3		1.0		5.7		5.7

														244		02D		100%		0.0		0.0		7.0		0.0

																01		100%		1.0		3.0		7.0		21.0

										Dayrat, Benoit		BIO		164		01		100%		1.0		5.0		31.0		155.0

												ES		295		01		100%		1.0		12.0		1.0		12.0

										Frank, Anna		BIO		140		01		100%		1.0		4.0		52.0		208.0

														195		12		100%		1.0		3.0		2.0		6.0

												ES		295		67		100%		1.0		4.0		1.0		4.0

														299		42		100%		1.0		3.0		1.0		3.0

												QSB		295		229		100%		1.0		3.0		1.0		3.0

														292		21		100%		1.0		1.0		2.0		2.0

														293		21		100%		1.0		1.0		1.0		1.0

														299		02		100%		1.0		3.0		1.0		3.0

										Garcia-Ojeda, Marcos		BIO		195		10		100%		1.0				2.0		5.0

														198		02		100%		1.0		1.0		2.0		2.0

												QSB		295		99		100%		1.0		3.0		1.0		3.0

																106		100%		1.0		10.0		1.0		10.0

																102		100%		1.0		6.0		1.0		6.0

														292		18		100%		1.0		1.0		3.0		3.0

										Manilay, Jennifer		BIO		110		01		100%		1.0		4.0		76.0		304.0

														198		01		100%		1.0		1.0		5.0		5.0

												QSB		295		09		100%		1.0		6.0		1.0		6.0

																141		100%		1.0		9.0		1.0		9.0

																142		100%		1.0		10.0		1.0		10.0

														292		17		100%		1.0		1.0		3.0		3.0

														293		18		100%		1.0		1.0		7.0		7.0

										Ortiz, Rudy		BIO		195		03		100%		1.0		3.0		1.0		3.0

														060		01		100%		1.0		4.0		70.0		280.0

												QSB		295		02		100%		1.0				2.0		22.0

																183		100%		1.0		3.0		1.0		3.0

														292		11		100%		1.0		1.0		3.0		3.0

														293		13		100%		1.0		1.0		3.0		3.0

										Oviedo, Nestor		BIO		001L		02L		33%		0.3		1.0		7.7		7.7

																03L		33%		0.3		1.0		8.0		8.0

																05L		33%		0.3		1.0		8.0		8.0

																06L		33%		0.3		1.0		7.3		7.3

																07L		33%		0.3		1.0		8.0		8.0

																09L		33%		0.3		1.0		4.7		4.7

																10L		33%		0.3		1.0		7.7		7.7

																11L		33%		0.3		1.0		8.0		8.0

																12L		33%		0.3		1.0		7.7		7.7

																13L		33%		0.3		1.0		8.0		8.0

																14L		33%		0.3		1.0		8.0		8.0

																16L		33%		0.3		1.0		5.0		5.0

														001		01		100%		1.0		4.0		157.0		628.0

														195		02		100%		1.0				3.0		5.0

												QSB		293		22		100%		1.0		1.0		3.0		3.0

										Raymond, Jason		BIO		120L		01		100%		1.0		2.0		39.0		78.0

														120		01		100%		1.0		4.0		57.0		228.0

												QSB		295		206		100%		1.0		2.0		2.0		4.0

														292		13		100%		1.0		1.0		2.0		2.0

														293		15		100%		1.0		1.0		2.0		2.0

														299		03		100%		1.0		4.0		1.0		4.0

						F Total														97.7		382.0		1207.0		3850.0

						S		PROF		Colvin, Michael		BIO		181		02C		100%		0.0		0.0		14.0		0.0

																03C		100%		0.0		0.0		18.0		0.0

																01		100%		1.0		4.0		16.0		64.0

												QSB		281		02C		100%		0.0		0.0		12.0		0.0

																03C		100%		0.0		0.0		8.0		0.0

																01		100%		1.0		4.0		10.0		40.0

										Forman, Henry		BIO		102		03C		33%		0.0		0.0		2.7		0.0

																01		50%		0.5		4.0		2.0		8.0

												CHEM		195		04		100%		1.0		2.0		1.0		2.0

														122		03C		33%		0.0		0.0		2.7		0.0

																01		50%		0.5		4.0		2.0		8.0

														008		01		100%		0.0		0.0		101.0		0.0

																000		100%		1.0		4.0		101.0		404.0

												QSB		295		37		100%		1.0		12.0		1.0		12.0

														212		01		100%		1.0		4.0		4.0		16.0

										Ojcius, David		BIO		195		01		100%		1.0		4.0		1.0		4.0

												QSB		295		35		100%		1.0		10.0		1.0		10.0

																18		100%		1.0		9.0		3.0		27.0

																25		100%		1.0		9.0		1.0		9.0

																19		100%		1.0		4.0		1.0		4.0

														292		05		100%		1.0		1.0		2.0		2.0

														293		06		100%		1.0		1.0		2.0		2.0

														220		01		100%		1.0		3.0		6.0		18.0

								ASOC P		Medina, Monica		QSB		295		01		100%		1.0		12.0		1.0		12.0

																17		100%		1.0		6.0		2.0		12.0

																10		100%		1.0		11.0		2.0		22.0

														292		04		100%		1.0		1.0		4.0		4.0

														293		05		100%		1.0		1.0		1.0		1.0

								ASST P		Aguilar, Andres		QSB		295		13		100%		1.0		10.0		3.0		30.0

														292		15		100%		1.0		1.0		3.0		3.0

														293		01		100%		1.0		1.0		3.0		3.0

										Ardell, David		BIO		002L		04L		100%		1.0		1.0		21.0		21.0

																05L		100%		1.0		1.0		24.0		24.0

																06L		100%		1.0		1.0		24.0		24.0

																07L		100%		1.0		1.0		12.0		12.0

														002		02D		100%		0.0		0.0		25.0		0.0

																03D		100%		0.0		0.0		23.0		0.0

																04D		100%		0.0		0.0		25.0		0.0

																05D		100%		0.0		0.0		26.0		0.0

																06D		100%		0.0		0.0		21.0		0.0

																07D		100%		0.0		0.0		23.0		0.0

																01		100%		1.0		4.0		143.0		572.0

												QSB		295		11		100%		1.0		10.0		2.0		20.0

														292		01		100%		1.0		1.0		2.0		2.0

														293		02		100%		1.0		1.0		2.0		2.0

										Barlow, Miriam		BIO		140		02C		100%		0.0		0.0		22.0		0.0

																01		100%		1.0		4.0		87.0		348.0

														195		02		100%		1.0		3.0		1.0		3.0

										Choi, Jinah		BIO		195		07		100%		1.0		2.0		1.0		2.0

														127		02D		100%		0.0		0.0		15.0		0.0

																04D		100%		0.0		0.0		22.0		0.0

																01		100%		1.0				61.0		244.0

														101		01		50%		0.5		4.0		29.5		118.0

												CHEM		111		01		50%		0.5		4.0		5.5		22.0

												QSB		295		06		100%		1.0		5.0		1.0		5.0

																28		100%		1.0				2.0		17.0

														292		02		100%		1.0		1.0		3.0		3.0

														293		03		100%		1.0		1.0		3.0		3.0

														227		04D		100%		0.0		0.0		1.0		0.0

																01		100%		1.0				1.0		3.0

										Cleary, Michael		BIO		170L		03		100%		1.0		1.0		10.0		10.0

														170		04D		100%		0.0		0.0		17.0		0.0

																01		100%		1.0		4.0		17.0		68.0

														195		09		100%		1.0		4.0		1.0		4.0

												QSB		295		29		100%		1.0		10.0		2.0		20.0

														292		11		100%		1.0		1.0		2.0		2.0

														293		10		100%		1.0		1.0		3.0		3.0

										Dawson, Michael		BEST		291		01		100%		1.0		1.0		6.0		6.0

												BIO		141		02L		100%		0.0		0.0		13.0		0.0

																01		100%		1.0		4.0		39.0		156.0

														195		15		100%		1.0		2.0		2.0		4.0

																16		100%		1.0		4.0		1.0		4.0

												ES		295		14		100%		1.0		12.0		1.0		12.0

												QSB		295		02		100%		1.0		10.0		2.0		20.0

																08		100%		1.0		6.0		1.0		6.0

																33		100%		1.0		10.0		1.0		10.0

														292		03		100%		1.0		1.0		4.0		4.0

														293		04		100%		1.0		1.0		4.0		4.0

														291		01		100%		1.0		1.0		10.0		10.0

														290		01		50%		0.5		3.0		3.0		9.0

										Dayrat, Benoit		ES		295		01		100%		1.0		12.0		1.0		12.0

										Frank, Anna		BIO		142		02L		100%		0.0		0.0		21.0		0.0

																01		100%		1.0		5.0		21.0		105.0

														195		13		100%		1.0		5.0		1.0		5.0

																14		100%		1.0		3.0		1.0		3.0

												ES		295		06		100%		1.0		6.0		1.0		6.0

												QSB		295		07		100%		1.0		9.0		1.0		9.0

														292		16		100%		1.0		1.0		2.0		2.0

														293		13		100%		1.0		1.0		2.0		2.0

														242		02L		100%		0.0		0.0		2.0		0.0

																01		100%		1.0		5.0		2.0		10.0

										Garcia-Ojeda, Marcos		BIO		195		05		100%		1.0		3.0		2.0		6.0

																06		100%		1.0		2.0		1.0		2.0

														198		01		100%		1.0		1.0		1.0		1.0

												QSB		295		27		100%		1.0		10.0		1.0		10.0

																12		100%		1.0		10.0		1.0		10.0

																30		100%		1.0		7.0		1.0		7.0

														292		13		100%		1.0		1.0		2.0		2.0

														290		01		50%		0.5		3.0		3.0		9.0

										Manilay, Jennifer		BIO		150		04D		100%		0.0		0.0		25.0		0.0

																01		100%		1.0		4.0		25.0		100.0

														198		02		100%		1.0		1.0		2.0		2.0

												QSB		295		21		100%		1.0		10.0		3.0		30.0

														292		12		100%		1.0		1.0		3.0		3.0

														293		11		100%		1.0		1.0		6.0		6.0

										Ortiz, Rudy		BIO		195		04		100%		1.0		2.0		1.0		2.0

																10		100%		1.0		5.0		1.0		5.0

														161		02L		100%		0.0		0.0		24.0		0.0

																01		100%		1.0		5.0		59.0		295.0

												QSB		295		04		100%		1.0		7.0		1.0		7.0

																05		100%		1.0		3.0		1.0		3.0

																26		100%		1.0		12.0		1.0		12.0

														292		06		100%		1.0		1.0		2.0		2.0

														293		07		100%		1.0		1.0		3.0		3.0

										Oviedo, Nestor		BIO		195		18		100%		1.0				5.0		9.0

												QSB		293		14		100%		1.0		1.0		2.0		2.0

										Raymond, Jason		BIO		060		02D		100%		0.0		0.0		30.0		0.0

																01		100%		1.0		4.0		90.0		360.0

												QSB		295		34		100%		1.0		5.0		1.0		5.0

																03		100%		1.0		2.0		1.0		2.0

														292		08		100%		1.0		1.0		2.0		2.0

														293		08		100%		1.0		1.0		2.0		2.0

						S Total														95.0		393.0		1455.3		3567.0

				Biological Sciences Total																192.7		775.0		2662.3		7417.0

				Chemical Sciences		F		PROF		Kelley, Anne		CHEM		295		13		100%		1.0		11.0		1.0		11.0

																04		100%		1.0		2.0		1.0		2.0

														195		03		100%		1.0				2.0		3.0

														112		01		100%		1.0		3.0		8.0		24.0

														212		01		100%		1.0		3.0		5.0		15.0

										Kelley, David		CHEM		295		01		100%		1.0		11.0		1.0		11.0

																15		100%		1.0		1.0		1.0		1.0

																17		100%		1.0		3.0		1.0		3.0

																25		100%		1.0		11.0		1.0		11.0

														120		01		100%		1.0		3.0		10.0		30.0

														291		01		100%		1.0		1.0		13.0		13.0

										Liwang, Patricia		BIO		195		11		100%		1.0		4.0		1.0		4.0

												CHEM		195		02		100%		1.0		4.0		1.0		4.0

														008		01		100%		1.0		4.0		102.0		408.0

												QSB		295		130		100%		1.0		10.0		2.0		20.0

																128		100%		1.0		8.0		1.0		8.0

														292		19		100%		1.0		1.0		3.0		3.0

														293		20		100%		1.0		1.0		3.0		3.0

								ASOC P		Liwang, Andy		BIO		195		06		100%		1.0		3.0		1.0		3.0

														101		01		50%		0.5		4.0		32.0		128.0

												CHEM		111		01		50%		0.5		4.0		7.0		28.0

								ASST P		Menke, Erik		CHEM		295		47		100%		1.0		9.0		1.0		9.0

																49		100%		1.0		11.0		1.0		11.0

														095		01		100%		1.0		4.0		1.0		4.0

														115		01		100%		1.0		3.0		6.0		18.0

												PHYS		295		45		100%		1.0		8.0		1.0		8.0

										Meyer, Matt		CHEM		101L		01L		100%		2.0		4.0		24.0		48.0

														295		02		100%		1.0		11.0		2.0		22.0

														195		01		100%		1.0		2.0		1.0		2.0

										Tsao, Meng-Lin		BEST		291		01		33%		0.3		1.0		2.3		2.3

												BIO		195		05		100%		1.0				2.0		5.0

												CHEM		100L		03L		100%		1.0		1.0		17.0		17.0

																04L		100%		1.0		1.0		15.0		15.0

																05L		100%		1.0		1.0		3.0		3.0

																06L		100%		1.0		1.0		17.0		17.0

														295		73		100%		1.0		11.0		1.0		11.0

														100		01		100%		1.0		3.0		75.0		225.0

												QSB		295		11		100%		1.0		9.0		1.0		9.0

														292		14		100%		1.0		1.0		1.0		1.0

														293		16		100%		1.0		1.0		1.0		1.0

														291		01		33%		0.3		1.0		5.7		5.7

										Ye, Tao		BEST		295		87		100%		1.0		7.0		1.0		7.0

														292		07		100%		1.0		1.0		1.0		1.0

												CHEM		295		85		100%		1.0		11.0		1.0		11.0

																77		100%		1.0		3.0		1.0		3.0

														195		04		100%		1.0		3.0		1.0		3.0

														010		01		100%		1.0		4.0		150.0		600.0

						F Total														45.7		204.0		530.0		1792.0

						S		PROF		Kelley, Anne		CHEM		114L		01		100%		1.0		2.0		6.0		12.0

														295		06		100%		1.0		11.0		1.0		11.0

														195		02		100%		1.0		5.0		1.0		5.0

																03		100%		1.0		2.0		1.0		2.0

																05		100%		1.0		1.0		1.0		1.0

														291		01		100%		2.0		2.0		26.0		26.0

										Kelley, David		CHEM		295		13		100%		1.0		9.0		1.0		9.0

																04		100%		1.0		4.0		1.0		4.0

																11		100%		1.0		4.0		1.0		4.0

																05		100%		1.0		11.0		1.0		11.0

														231		01		100%		1.0		3.0		6.0		18.0

										Liwang, Patricia		QSB		295		20		100%		1.0		7.0		1.0		7.0

																38		100%		1.0		6.0		1.0		6.0

														292		14		100%		1.0		1.0		3.0		3.0

														293		12		100%		1.0		1.0		3.0		3.0

														207		01		100%		1.0		3.0		3.0		9.0

								ASOC P		Liwang, Andy		BIO		101		01		50%		0.5		4.0		29.5		118.0

														102		03C		33%		0.0		0.0		2.7		0.0

																01		50%		0.5		4.0		2.0		8.0

												CHEM		111		01		50%		0.5		4.0		5.5		22.0

														122		03C		33%		0.0		0.0		2.7		0.0

																01		50%		0.5		4.0		2.0		8.0

												QSB		299		01		100%		1.0		2.0		1.0		2.0

																03		100%		1.0		1.0		1.0		1.0

								ASST P		Menke, Erik		CHEM		295		07		100%		1.0		8.0		1.0		8.0

																14		100%		1.0		12.0		1.0		12.0

														195		06		100%		1.0		3.0		1.0		3.0

														010		01		100%		1.0		4.0		139.0		556.0

														095		01		100%		1.0		3.0		1.0		3.0

												PHYS		295		09		100%		1.0		9.0		1.0		9.0

										Meyer, Matt		CHEM		295		03		100%		1.0		11.0		2.0		22.0

														095		02		100%		1.0		2.0		1.0		2.0

										Tsao, Meng-Lin		BIO		195		03		100%		1.0		1.0		1.0		1.0

												CHEM		295		12		100%		1.0		8.0		1.0		8.0

														202		01		100%		1.0		3.0		3.0		9.0

												QSB		295		22		100%		1.0		7.0		1.0		7.0

														292		09		100%		1.0		1.0		1.0		1.0

														293		09		100%		1.0		1.0		1.0		1.0

										Ye, Tao		BEST		295		04		100%		1.0		6.0		1.0		6.0

												CHEM		295		01		100%		1.0		8.0		1.0		8.0

																10		100%		1.0		5.0		1.0		5.0

														195		01		100%		1.0		3.0		1.0		3.0

														113		01		100%		1.0				7.0		21.0

														213		01		100%		1.0				1.0		4.0

						S Total														41.0		186.0		270.3		979.0

				Chemical Sciences Total																86.7		390.0		800.3		2771.0

				Earth Systems Sciences		F		PROF		Hart, Stephen		BIO		148		03D		100%		0.0		0.0		4.0		0.0

																01		100%		1.0		4.0		4.0		16.0

												ES		295		72		100%		1.0		2.0		1.0		2.0

														292		05		100%		1.0		4.0		1.0		4.0

														248		01		100%		1.0		3.0		7.0		21.0

												ESS		148		03D		100%		0.0		0.0		9.0		0.0

																01		100%		1.0		4.0		9.0		36.0

												QSB		248		01		100%		1.0		3.0		1.0		3.0

										O'Day, Peggy		ENVE		100		03L		50%		0.0		0.0		3.0		0.0

																01		50%		0.5		4.0		3.0		12.0

												ES		295		63		100%		1.0				2.0		14.0

														292		03L		50%		0.0		0.0		1.0		0.0

																04		50%		0.5		4.0		1.0		4.0

												ESS		100		03L		50%		0.0		0.0		2.0		0.0

																01		50%		0.5		4.0		2.0		8.0

								ASST P		Beman, John		ES		295		69		100%		1.0		1.0		1.0		1.0

												ESS		001		01		100%		1.0		4.0		34.0		136.0

										Berhe, Asmeret		ES		299		41		100%		1.0		2.0		1.0		2.0

														291		01		100%		1.0		1.0		15.0		15.0

												ESS		190		01		100%		1.0		1.0		4.0		4.0

										Ghezzehei, Teamrat		ES		299		48		100%		1.0		2.0		1.0		2.0

										Kueppers, Lara		ES		292		01		100%		1.0		2.0		15.0		30.0

														299		45		100%		1.0		6.0		1.0		6.0

						F Total														16.5		51.0		122.0		316.0

						S		PROF		Hart, Stephen		ES		295		04		100%		1.0		3.0		1.0		3.0

																18		100%		1.0		3.0		1.0		3.0

										O'Day, Peggy		ES		295		15		100%		1.0		1.0		1.0		1.0

																19		100%		1.0		12.0		1.0		12.0

												ESS		010		02D		100%		0.0		0.0		30.0		0.0

																03D		100%		0.0		0.0		30.0		0.0

																01		100%		1.0		4.0		60.0		240.0

								ASST P		Beman, John		ES		295		02		100%		1.0		8.0		1.0		8.0

														292		02D		50%		0.0		0.0		4.0		0.0

																01		100%		1.0		4.0		8.0		32.0

												ESS		120		02D		50%		0.0		0.0		3.5		0.0

																01		100%		1.0		4.0		7.0		28.0

										Ghezzehei, Teamrat		ENVE		112		01		100%		2.0		8.0		18.0		312.0

												ES		295		28		100%		1.0		2.0		1.0		2.0

														291		01		100%		1.0		1.0		10.0		10.0

														212		01		100%		2.0		8.0		36.0		624.0

												ESS		190		01		100%		1.0		1.0		1.0		1.0

														112		01		100%		2.0		8.0		14.0		296.0

										Kueppers, Lara		ES		295		08		100%		1.0		9.0		1.0		9.0

																09		100%		1.0		6.0		1.0		6.0

														224		01		100%		1.0		3.0		8.0		24.0

												ESS		141		02D		50%		0.0		0.0		8.0		0.0

																01		50%		0.5		4.0		8.0		32.0

														124		01		100%		1.0		3.0		10.0		30.0

												GEOG		141		02D		50%		0.0		0.0		0.5		0.0

																01		50%		0.5		4.0		0.5		2.0

						S Total														22.0		96.0		264.5		1675.0

				Earth Systems Sciences Total																38.5		147.0		386.5		1991.0

				Mathematical Sciences		F		ASOC P		Kim, Arnold		MATH		295		01		100%		1.0		12.0		1.0		12.0

														231		01		100%		1.0		4.0		12.0		48.0

								ASST P		Bhat, Harish		MATH		295		05		100%		1.0		4.0		1.0		4.0

														195		02		100%		1.0		4.0		2.0		8.0

														291		01		50%		0.5		1.0		6.0		6.0

														121		01		100%		1.0		4.0		16.0		64.0

														032		01		100%		1.0		4.0		72.0		288.0

												PHYS		293		01		50%		0.5		1.0		6.0		6.0

										Blanchette, Francois		MATH		299		04		100%		1.0		4.0		1.0		4.0

														131		01		100%		1.0		4.0		66.0		264.0

														298		01		100%		1.0		1.0		10.0		10.0

										Ilan, Boaz		MATH		299		03		100%		1.0		4.0		1.0		4.0

														221		01		100%		2.0		8.0		30.0		120.0

										Marcia, Roummel		MATH		195		01		100%		1.0		2.0		1.0		2.0

														299		02		100%		1.0		4.0		1.0		4.0

										Sprague, Michael		MATH		295		85		100%		1.0		12.0		1.0		12.0

										Tokman, Mayya		MATH		295		92		100%		1.0		7.0		1.0		7.0

																96		100%		1.0		11.0		1.0		11.0

														141		01		100%		1.0		4.0		10.0		40.0

								LECSOE		Lei, Yue		MATH		201		01		100%		1.0		1.0		10.0		10.0

														021		08		100%		1.0		4.0		118.0		472.0

														399		01		100%		1.0		1.0		10.0		10.0

						F Total														22.0		101.0		377.0		1406.0

						S		ASOC P		Kim, Arnold		MATH		295		05		100%		1.0		12.0		1.0		12.0

														299		02		100%		1.0		4.0		1.0		4.0

														232		01		100%		1.0		4.0		10.0		40.0

								ASST P		Bhat, Harish		MATH		295		04		100%		1.0		4.0		1.0		4.0

														291		01		50%		0.5		1.0		3.5		3.5

												PHYS		293		01		50%		0.5		1.0		2.5		2.5

										Blanchette, Francois		MATH		122		03D		100%		0.0		0.0		26.0		0.0

																01		100%		1.0		4.0		26.0		104.0

														091		01		100%		1.0		1.0		9.0		9.0

										Ilan, Boaz		MATH		299		01		100%		1.0		4.0		1.0		4.0

														222		01		100%		1.0		4.0		12.0		48.0

										Marcia, Roummel		MATH		295		07		100%		1.0		4.0		1.0		4.0

														132		01		100%		1.0		4.0		22.0		88.0

														298		01		100%		1.0		3.0		4.0		12.0

										Sprague, Michael		MATH		295		01		100%		1.0		8.0		1.0		8.0

														292		01		100%		1.0		4.0		11.0		44.0

										Tokman, Mayya		MATH		142		02D		100%		0.0		0.0		12.0		0.0

																01		100%		1.0		4.0		12.0		48.0

														295		06		100%		1.0		7.0		1.0		7.0

																09		100%		1.0		12.0		1.0		12.0

								LECSOE		Lei, Yue		MATH		032		01		100%		1.0		4.0		85.0		340.0

																05		100%		1.0		4.0		67.0		268.0

														021		01		100%		1.0		4.0		120.0		480.0

						S Total														20.0		97.0		430.0		1542.0

				Mathematical Sciences Total																42.0		198.0		807.0		2948.0

				Physics		F		ASST P		Ghosh, Sayantani		CHEM		195		05		100%		1.0		4.0		1.0		4.0

												PHYS		295		08		100%		1.0		7.0		1.0		7.0

														195		07		100%		1.0		2.0		1.0		2.0

														010		01		100%		1.0		4.0		7.0		28.0

										Gopinathan, Ajay		PHYS		295		21		100%		1.0		8.0		2.0		16.0

														112		01		100%		1.0		4.0		11.0		44.0

														212		01		100%		1.0		4.0		9.0		36.0

										Hirst, Linda		PHYS		195		01		100%		1.0		4.0		1.0		4.0

																02		100%		1.0		4.0		1.0		4.0

																06		100%		1.0		4.0		1.0		4.0

														008		08		100%		1.0		4.0		91.0		364.0

										Mitchell, Kevin		PHYS		295		01		100%		1.0		7.0		1.0		7.0

																59		100%		1.0		10.0		1.0		10.0

														195		04		100%		1.0		2.0		2.0		4.0

														298		01		100%		1.0		1.0		1.0		1.0

														198		01		100%		1.0		1.0		2.0		2.0

										Scheibner, Michael		PHYS		295		111		100%		1.0		7.0		1.0		7.0

														292		01		100%		1.0		1.0		4.0		4.0

														299		61		100%		1.0		5.0		1.0		5.0

														237		01		100%		1.0		4.0		6.0		24.0

										Sharping, Jay		BEST		295		88		100%		1.0		11.0		2.0		22.0

														292		08		100%		1.0		1.0		2.0		2.0

												MATH		291		01		50%		0.5		1.0		6.0		6.0

												PHYS		295		92		100%		1.0		7.0		2.0		14.0

														293		01		50%		0.5		1.0		6.0		6.0

														195		03		100%		1.0		1.0		1.0		1.0

																05		100%		1.0		2.0		1.0		2.0

										Tian, Lin		PHYS		295		101		100%		1.0		4.0		2.0		8.0

														137		02D		100%		0.0		0.0		7.0		0.0

																01		100%		1.0		4.0		7.0		28.0

						F Total														28.0		119.0		181.0		666.0

						S		PROF		Chiao, Raymond		ENGR		191		01		100%		1.0		1.0		34.0		34.0

												MATH		295		03		100%		1.0		12.0		1.0		12.0

												PHYS		295		01		100%		1.0		8.0		1.0		8.0

																06		100%		1.0		4.0		1.0		4.0

														299		02		100%		1.0		4.0		1.0		4.0

										Winston, Roland		EECS		295		04		100%		1.0		2.0		1.0		2.0

												ENGR		199		01		100%		1.0		4.0		1.0		4.0

														195		01		100%		1.0		2.0		1.0		2.0

														197		10F		100%		1.0				9.0		14.0

														097		10F		100%		1.0				6.0		9.0

												ENVE		199		01		100%		1.0		1.0		1.0		1.0

														195		01		100%		1.0		2.0		1.0		2.0

												ES		299		02		100%		1.0		9.0		1.0		9.0

																07		100%		1.0		2.0		1.0		2.0

														262		01		100%		1.0		3.0		1.0		3.0

												ME		199		01		100%		1.0		2.0		1.0		2.0

												MEAM		295		01		100%		1.0		5.0		1.0		5.0

														299		02		100%		1.0		5.0		1.0		5.0

								ASST P		Ghosh, Sayantani		PHYS		295		03		100%		1.0		8.0		2.0		16.0

														195		01		100%		1.0		4.0		2.0		8.0

																02		100%		1.0		1.0		1.0		1.0

																06		100%		1.0		3.0		1.0		3.0

																07		100%		1.0		2.0		1.0		2.0

										Gopinathan, Ajay		PHYS		295		10		100%		1.0		12.0		1.0		12.0

														299		01		100%		1.0		8.0		1.0		8.0

										Hirst, Linda		BIO		195		08		100%		1.0		4.0		1.0		4.0

												PHYS		295		11		100%		1.0		4.0		1.0		4.0

														141		02D		100%		0.0		0.0		5.0		0.0

																01		100%		1.0		4.0		5.0		20.0

														299		03		100%		1.0		2.0		1.0		2.0

														241		02D		100%		0.0		0.0		10.0		0.0

																01		100%		1.0		4.0		10.0		40.0

										Mitchell, Kevin		CORE		090X		01		100%		1.0		1.0		20.0		20.0

												MATH		295		08		100%		1.0		8.0		1.0		8.0

												PHYS		295		04		100%		1.0		12.0		1.0		12.0

														195		04		100%		1.0		2.0		2.0		4.0

														126		02D		100%		0.0		0.0		13.0		0.0

																01		100%		1.0		2.0		13.0		26.0

														124		02D		100%		0.0		0.0		6.0		0.0

																01		100%		1.0		2.0		6.0		12.0

										Scheibner, Michael		PHYS		295		02		100%		1.0		8.0		1.0		8.0

														299		04		100%		1.0		3.0		1.0		3.0

										Sharping, Jay		BEST		295		11		100%		1.0		7.0		1.0		7.0

																08		100%		1.0		11.0		1.0		11.0

														292		07		100%		1.0		1.0		2.0		2.0

												MATH		291		01		50%		0.5		1.0		3.5		3.5

												PHYS		295		08		100%		1.0		9.0		2.0		18.0

														293		01		50%		0.5		1.0		2.5		2.5

														195		03		100%		1.0		2.0		1.0		2.0

																05		100%		1.0		1.0		1.0		1.0

														298		02		100%		1.0		2.0		1.0		2.0

														160		02L		100%		0.0		0.0		7.0		0.0

																01		100%		1.0		4.0		7.0		28.0

														198		01		100%		1.0		2.0		2.0		4.0

										Tian, Lin		PHYS		295		05		100%		1.0		12.0		1.0		12.0

																07		100%		1.0		4.0		2.0		8.0

														238		02D		100%		0.0		0.0		3.0		0.0

																01		100%		1.0		4.0		3.0		12.0

						S Total														51.0		221.0		210.0		448.0

				Physics Total																79.0		340.0		391.0		1114.0

				School of Natural Sciences		F		PROF		Pallavicini, Maria		BIO		152		01		50%		0.5				11.0		44.0

												QSB		295		198		100%		1.0		6.0		1.0		6.0

																201		100%		1.0		9.0		1.0		9.0

														292		12		100%		1.0		1.0		2.0		2.0

														252		01		50%		0.5				2.0		6.0

										Traina, Samuel		ES		295		03		100%		1.0		4.0		1.0		4.0

														299		02		100%		1.0		8.0		1.0		8.0

												QSB		294		01		100%		1.0		1.0		20.0		20.0

						F Total														7.0		29.0		39.0		99.0

						S		PROF		Pallavicini, Maria		QSB		295		09		100%		1.0		9.0		1.0		9.0

																36		100%		1.0		9.0		1.0		9.0

														292		07		100%		1.0		1.0		2.0		2.0

						S Total														3.0		19.0		4.0		20.0

				School of Natural Sciences Total																10.0		48.0		43.0		119.0

		NS Total																		448.8		1898.0		5090.1		16360.0

		SH		Anthropology		F		ASOC P		Rebhun, Linda Ann		ANTH		100		01		100%		1.0		4.0		14.0		56.0

														124		01		100%		1.0		4.0		21.0		84.0

												WCH		299		07		100%		1.0		4.0		1.0		4.0

								ASST P		Delugan, Robin		ANTH		001		01		100%		1.0		4.0		75.0		300.0

												SCS		299		02		100%		1.0		12.0		1.0		12.0

												WCH		260		01		100%		1.0		4.0		6.0		24.0

										Hull, Kathleen		ANTH		146		01		100%		1.0		4.0		18.0		72.0

												WCH		299		04		100%		1.0		4.0		1.0		4.0

						F Total														8.0		40.0		137.0		556.0

						S		ASOC P		Rebhun, Linda Ann		ANTH		126		01		100%		1.0		4.0		45.0		180.0

												WCH		299		04		100%		1.0		4.0		1.0		4.0

								ASST P		Delugan, Robin		ANTH		170		01		100%		1.0		4.0		29.0		116.0

												WCH		299		12		100%		1.0		4.0		1.0		4.0

										Hull, Kathleen		ANTH		003		01		100%		1.0		4.0		69.0		276.0

														172		01		100%		1.0		4.0		24.0		96.0

												WCH		299		03		100%		1.0		4.0		1.0		4.0

						S Total														7.0		28.0		170.0		680.0

				Anthropology Total																15.0		68.0		307.0		1236.0

				Cognitive Science		F		PROF		Heit, Evan		COGS		295		02		100%		1.0		12.0		1.0		12.0

																05		100%		1.0				2.0		12.0

														195		04		100%		1.0		2.0		2.0		4.0

														190		01		100%		1.0		4.0		6.0		24.0

										Spivey, Michael		COGS		001		01		100%		1.0		4.0		174.0		696.0

														295		01		100%		1.0		8.0		1.0		8.0

																04		50%		0.5		4.0		0.5		2.0

																06		100%		1.0		12.0		1.0		12.0

														195		02		100%		1.0				5.0		17.0

																06		100%		1.0				2.0		5.0

								ASOC P		Matlock, Teenie		COGS		199		02		100%		1.0		4.0		1.0		4.0

														295		04		50%		0.5		4.0		0.5		2.0

																03		100%		1.0		12.0		1.0		12.0

														195		05		100%		1.0		2.0		1.0		2.0

														298		02		100%		1.0		4.0		1.0		4.0

														159		01		100%		1.0		4.0		29.0		116.0

								ASST P		Noelle, David		COGS		295		07		100%		1.0				2.0		11.0

												PSY		299		01		100%		1.0		12.0		1.0		12.0

						F Total														17.0		88.0		231.0		955.0

						S		PROF		Heit, Evan		COGS		199		02		100%		1.0		2.0		3.0		6.0

														295		06		100%		1.0		4.0		2.0		8.0

														195		08		100%		1.0		2.0		2.0		4.0

														153		01		100%		1.0		4.0		46.0		184.0

														269		01		100%		1.0		4.0		4.0		16.0

														099		01		100%		1.0		2.0		1.0		2.0

												MGMT		153		01		100%		1.0		4.0		40.0		160.0

								ASOC P		Matlock, Teenie		COGS		199		01		100%		1.0		4.0		1.0		4.0

														295		01		100%		1.0		8.0		1.0		8.0

																03		100%		1.0		4.0		1.0		4.0

														195		01		100%		1.0		4.0		1.0		4.0

																06		100%		1.0		2.0		1.0		2.0

														299		01		100%		1.0		4.0		1.0		4.0

														005		01		100%		1.0		4.0		121.0		484.0

								ASST P		Noelle, David		COGS		295		07		100%		1.0		12.0		1.0		12.0

														299		02		100%		1.0		4.0		1.0		4.0

														095		01		100%		1.0		4.0		1.0		4.0

														223		01		100%		1.0		4.0		5.0		20.0

														123		01		100%		1.0		4.0		8.0		32.0

												CSE		173		01		100%		1.0		4.0		9.0		36.0

												EECS		290		01		100%		1.0		1.0		18.0		18.0

												PSY		299		01		100%		1.0		12.0		1.0		12.0

						S Total														22.0		97.0		269.0		1028.0

				Cognitive Science Total																39.0		185.0		500.0		1983.0

				Economics		F		PROF		Kantor, Shawn		ECON		199		01		100%		1.0		4.0		2.0		8.0

														295		02		100%		1.0		12.0		1.0		12.0

														152		01		100%		1.0		4.0		15.0		60.0

														155		01		100%		1.0		4.0		13.0		52.0

								ASST P		Neumann, Todd		ECON		001		01		100%		1.0		4.0		202.0		808.0

														299		01		100%		1.0		4.0		1.0		4.0

										Whalley, Alexander		ECON		295		01		100%		1.0		12.0		1.0		12.0

						F Total														7.0		44.0		235.0		956.0

						S		PROF		Innes, Robert		ECON		130		01		100%		1.0		4.0		26.0		104.0

												MGMT		130		01		100%		1.0		4.0		34.0		136.0

										Kantor, Shawn		ECON		295		02		100%		1.0		12.0		1.0		12.0

								ASST P		Neumann, Todd		ECON		001		01		100%		1.0		4.0		81.0		324.0

														299		01		100%		1.0		4.0		1.0		4.0

										Whalley, Alexander		ECON		295		01		100%		1.0		12.0		1.0		12.0

														101		01		100%		1.0		4.0		30.0		120.0

														116		01		100%		1.0		4.0		19.0		76.0

												MGMT		101		01		100%		1.0		4.0		45.0		180.0

														116		01		100%		1.0		4.0		26.0		104.0

										Winder, Katie		ECON		199		01		100%		1.0		2.0		1.0		2.0

														142		01		100%		1.0		4.0		37.0		148.0

														299		02		100%		1.0		4.0		1.0		4.0

						S Total														13.0		66.0		303.0		1226.0

				Economics Total																20.0		110.0		538.0		2182.0

				History		F		PROF		Amussen, Susan		WCH		201		01		50%		0.5		4.0		2.5		10.0

										Forte, Maurizio		WCH		295		01		100%		1.0		4.0		1.0		4.0

																02		100%		1.0		4.0		3.0		12.0

														299		01		100%		1.0		4.0		2.0		8.0

																12		100%		1.0		4.0		1.0		4.0

																10		100%		1.0		4.0		1.0		4.0

														202		01		100%		1.0		4.0		1.0		4.0

														297		12		100%		1.0		12.0		1.0		12.0

												WH		001		01		100%		1.0		4.0		25.0		100.0

														110		01		100%		1.0		4.0		7.0		28.0

								ASOC P		Quinn, Sholeh		HIST		010		01		100%		1.0		4.0		50.0		200.0

														100		01		100%		1.0		4.0		24.0		96.0

												WCH		299		08		100%		1.0		4.0		1.0		4.0

								ASST P		Malloy, Sean		HIST		190		01		100%		1.0		4.0		4.0		16.0

														139		02		100%		1.0		4.0		27.0		108.0

														191		01		100%		1.0		4.0		1.0		4.0

														193		01		100%		1.0		4.0		2.0		8.0

												WCH		299		05		100%		1.0		4.0		2.0		8.0

																06		100%		1.0		6.0		1.0		6.0

																09		100%		1.0		12.0		1.0		12.0

														202		02		100%		1.0		4.0		1.0		4.0

														296		01		100%		1.0		6.0		1.0		6.0

										Mostern, Ruth		HIST		080		01		100%		1.0		4.0		48.0		192.0

												WCH		299		03		100%		1.0		4.0		1.0		4.0

														298		03		100%		1.0		4.0		1.0		4.0

														297		13		100%		1.0		12.0		2.0		24.0

						F Total														25.5		132.0		211.5		882.0

						S		PROF		Amussen, Susan		HIST		170		01		100%		1.0		4.0		21.0		84.0

										Forte, Maurizio		WCH		295		05		100%		1.0		4.0		1.0		4.0

																06		100%		1.0		4.0		1.0		4.0

																07		100%		1.0		4.0		1.0		4.0

														202		02		100%		1.0		4.0		3.0		12.0

														297		03		100%		1.0		12.0		1.0		12.0

														211		01		100%		1.0		4.0		5.0		20.0

										Herken, Gregory		HIST		190		01		100%		1.0		4.0		13.0		52.0

														191		01		100%		1.0		4.0		11.0		44.0

														194		01		100%		1.0		4.0		2.0		8.0

								ASOC P		Quinn, Sholeh		HIST		113		01		100%		1.0		4.0		49.0		196.0

								ASST P		Malloy, Sean		WCH		295		04		100%		1.0		8.0		1.0		8.0

														297		01		100%		1.0		12.0		2.0		24.0

										Mostern, Ruth		HIST		081		01		100%		1.0		4.0		29.0		116.0

														108		01		100%		1.0		4.0		23.0		92.0

												WCH		295		02		100%		1.0		8.0		1.0		8.0

														299		01		100%		1.0		4.0		1.0		4.0

														202		01		100%		1.0		4.0		1.0		4.0

						S Total														18.0		96.0		166.0		696.0

				History Total																43.5		228.0		377.5		1578.0

				Literatures and Cultures		F		PROF		Camfield, Gregg		LIT		030		01		100%		1.0		4.0		40.0		160.0

												WCH		201		01		50%		0.5		4.0		2.5		10.0

										Lopez Calvo, Ignacio		LIT		199		01		100%		1.0		4.0		2.0		8.0

														100		01		100%		1.0		4.0		25.0		100.0

												WCH		299		11		100%		1.0		4.0		1.0		4.0

														298		01		50%		0.5		4.0		3.0		12.0

										Martin-Rodriguez, Manuel		WCH		297		11		100%		1.0		12.0		2.0		24.0

								ASST P		Goggans, Jan		LIT		199		02		100%		1.0		4.0		1.0		4.0

														181		01		100%		1.0		4.0		27.0		108.0

												WCH		299		02		100%		1.0		4.0		1.0		4.0

														297		15		100%		1.0		12.0		1.0		12.0

										Ricci, Cristian		LIT		153		01		100%		1.0		4.0		11.0		44.0

								LECSOE		Adan-Lifante, Virginia		SPAN		103		01		100%		1.0		4.0		30.0		120.0

														105		01		100%		1.0		4.0		27.0		108.0

						F Total														13.0		72.0		173.5		718.0

						S		PROF		Camfield, Gregg		LIT		190		01		100%		1.0		4.0		13.0		52.0

														130		01		100%		1.0		4.0		43.0		172.0

												WCH		299		06		100%		1.0		12.0		1.0		12.0

																09		100%		1.0		4.0		1.0		4.0

														202		03		100%		1.0		4.0		1.0		4.0

										Lopez Calvo, Ignacio		LIT		165		01		100%		1.0		4.0		12.0		48.0

												WCH		299		02		100%		1.0		4.0		5.0		20.0

																08		100%		1.0		4.0		4.0		16.0

										Martin-Rodriguez, Manuel		WCH		297		02		100%		1.0		12.0		2.0		24.0

								ASST P		Goggans, Jan		LIT		195		01		100%		1.0		4.0		1.0		4.0

												WCH		297		04		100%		1.0		12.0		1.0		12.0

										Ricci, Cristian		LIT		151		01		100%		1.0		4.0		22.0		88.0

														051		02D		100%		0.0		0.0		23.0		0.0

																01		100%		1.0		4.0		23.0		92.0

												WCH		299		10		100%		1.0		4.0		1.0		4.0

								LECSOE		Adan-Lifante, Virginia		SPAN		142		01		50%		0.5		4.0		12.5		50.0

														180		01		100%		1.0		4.0		29.0		116.0

														011		01		50%		0.5		4.0		10.0		40.0

														106		01		100%		1.0		4.0		25.0		100.0

						S Total														17.0		96.0		229.5		858.0

				Literatures and Cultures Total																30.0		168.0		403.0		1576.0

				Political Science		F		ASOC P		Hansford, Thomas		POLI		010		01		100%		1.0		4.0		40.0		160.0

														192		02		100%		1.0		2.0		3.0		6.0

										Nicholson, Stephen		POLI		120		01		100%		1.0		4.0		38.0		152.0

								ASST P		Monroe, Nathan		POLI		192		01		100%		1.0		4.0		1.0		4.0

														101		01		100%		1.0		4.0		40.0		160.0

										Trounstine, Jessica		POLI		001		01		100%		1.0		4.0		148.0		592.0

														106		01		100%		1.0		4.0		26.0		104.0

						F Total														7.0		26.0		296.0		1178.0

						S		ASOC P		Hansford, Thomas		POLI		195		01		100%		1.0		2.0		1.0		2.0

														102		01		100%		1.0		4.0		44.0		176.0

										Nicholson, Stephen		POLI		001		01		100%		1.0		4.0		117.0		468.0

														196		01		100%		1.0		2.0		1.0		2.0

								ASST P		Monroe, Nathan		POLI		171		01		100%		1.0		4.0		30.0		120.0

						S Total														5.0		16.0		193.0		768.0

				Political Science Total																12.0		42.0		489.0		1946.0

				Psychology		F		PROF		Shadish, William		PSY		140		01		100%		1.0		4.0		76.0		304.0

														289		01		100%		1.0		1.0		11.0		11.0

														206		01		100%		1.0		4.0		7.0		28.0

								ASOC P		Vevea, Jack		PSY		105		01		100%		1.0		4.0		10.0		40.0

														295		02		100%		1.0		8.0		1.0		8.0

														010		01		100%		1.0		4.0		128.0		512.0

								ASST P		Chouinard, Michelle		PSY		199		02		100%		1.0				5.0		6.0

														295		05		100%		1.0		7.0		2.0		14.0

														130		01		100%		1.0		4.0		64.0		256.0

										Dunham, Yarrow		PSY		200A		02		50%		0.5		4.0		3.0		12.0

														199		03		100%		1.0		2.0		1.0		2.0

														295		01		100%		1.0		12.0		1.0		12.0

																06		100%		1.0		11.0		1.0		11.0

														195		01		100%		1.0		2.0		1.0		2.0

														299		02		100%		1.0		2.0		1.0		2.0

														151		01		100%		1.0		4.0		58.0		232.0

										Song, Anna		PSY		199		01		100%		1.0		2.0		1.0		2.0

														295		04		100%		1.0				2.0		4.0

														195		02		100%		1.0		2.0		1.0		2.0

														290		01		100%		1.0		4.0		7.0		28.0

																02		100%		1.0		4.0		1.0		4.0

														147		01		100%		1.0		4.0		80.0		320.0

						F Total														21.5		89.0		462.0		1812.0

						S		PROF		Shadish, William		PSY		295		04		100%		1.0		3.0		1.0		3.0

														195		01		50%		0.5		4.0		0.5		2.0

																03		100%		1.0		1.0		3.0		3.0

																06		100%		1.0		2.0		2.0		4.0

														010		01		100%		1.0		4.0		176.0		704.0

														289		01		100%		1.0		1.0		11.0		11.0

								ASOC P		Vevea, Jack		PSY		295		09		100%		1.0		11.0		1.0		11.0

																10		100%		1.0		4.0		1.0		4.0

														290		01		100%		1.0				5.0		17.0

								ASST P		Chouinard, Michelle		PSY		199		01		100%		1.0				4.0		7.0

														295		03		100%		1.0		11.0		1.0		11.0

																06		100%		1.0		11.0		1.0		11.0

														195		07		100%		1.0		1.0		5.0		5.0

										Dunham, Yarrow		PSY		200B		01		100%		1.0		4.0		6.0		24.0

														001		01		100%		1.0		4.0		302.0		1208.0

														295		05		100%		1.0		7.0		1.0		7.0

																07		100%		1.0		12.0		2.0		24.0

														195		02		100%		1.0		2.0		4.0		8.0

										Hoyt, Michael		PSY		295		08		100%		1.0		3.0		1.0		3.0

														195		04		100%		1.0		2.0		1.0		2.0

														015		01		100%		1.0		4.0		53.0		212.0

														290		02		100%		1.0		4.0		2.0		8.0

										Song, Anna		PSY		299		03		100%		1.0		2.0		1.0		2.0

														198		01		100%		1.0		4.0		1.0		4.0

																02		100%		1.0		2.0		1.0		2.0

														159		01		100%		1.0		4.0		81.0		324.0

						S Total														25.5		107.0		667.5		2621.0

				Psychology Total																47.0		196.0		1129.5		4433.0

				Social and Cognitive Sciences		F		PROF		Wallander, Jan		PSY		200A		02		50%		0.5		4.0		3.0		12.0

														299		03		100%		1.0		3.0		1.0		3.0

														143		01		100%		1.0		4.0		81.0		324.0

								ASOC P		Kello, Christopher		COGS		195		01		100%		1.0		4.0		1.0		4.0

														298		01		100%		1.0		4.0		6.0		24.0

														250		01		100%		1.0		4.0		7.0		28.0

						F Total														5.5		23.0		99.0		395.0

						S		PROF		Spivey, Michael		COGS		103		01		100%		1.0		4.0		28.0		112.0

														295		04		100%		1.0		4.0		2.0		8.0

																05		100%		1.0		12.0		1.0		12.0

														195		04		100%		1.0		4.0		3.0		12.0

																03		100%		1.0		4.0		1.0		4.0

																05		100%		1.0		1.0		1.0		1.0

																07		100%		1.0		2.0		2.0		4.0

														095		02		100%		1.0		2.0		1.0		2.0

										Wallander, Jan		PSY		299		02		100%		1.0		3.0		1.0		3.0

														143		01		100%		1.0		4.0		83.0		332.0

								ASOC P		Kello, Christopher		COGS		105		01		100%		1.0		4.0		51.0		204.0

														295		02		100%		1.0		4.0		1.0		4.0

														195		02		100%		1.0		4.0		1.0		4.0

						S Total														13.0		52.0		176.0		702.0

				Social and Cognitive Sciences Total																18.5		75.0		275.0		1097.0

				Sociology		F		ASOC P		Van Dyke, Nella		SCS		299		01		100%		1.0		5.0		1.0		5.0

												SOC		100		01		100%		1.0		4.0		21.0		84.0

														161		01		100%		1.0		4.0		59.0		236.0

								ASST P		Beattie, Irenee		SOC		015		01		100%		1.0		4.0		26.0		104.0

						F Total														4.0		17.0		107.0		429.0

						S		ASOC P		Van Dyke, Nella		SOC		161		01		100%		1.0		4.0		30.0		120.0

								ASST P		Beattie, Irenee		SOC		132		01		100%		1.0		4.0		46.0		184.0

										Weffer, Simon		SCS		299		01		100%		1.0		12.0		1.0		12.0

												SOC		131		01		100%		1.0		4.0		30.0		120.0

														110		01		100%		1.0		4.0		37.0		148.0

												WCH		299		05		100%		1.0		4.0		1.0		4.0

						S Total														6.0		32.0		145.0		588.0

				Sociology Total																10.0		49.0		252.0		1017.0

				World Culture & History		F		PROF		Ramicova, Duna		ARTS		101		01		100%		1.0		4.0		47.0		188.0

								ASOC P		Vanderschraaf, Peter		PHIL		134		01		100%		1.0		4.0		14.0		56.0

								ASST P		Fellezs, Kevin		GASP		135		01		100%		1.0		4.0		25.0		100.0

														031		01		100%		1.0		4.0		43.0		172.0

												WCH		298		01		50%		0.5		4.0		3.0		12.0

										Wang, Shi Pu		GASP		101		01		100%		1.0		4.0		43.0		172.0

														151		01		100%		1.0		4.0		13.0		52.0

						F Total														6.5		28.0		188.0		752.0

						S		PROF		Ramicova, Duna		ARTS		103		01		100%		1.0		4.0		52.0		208.0

														115		01		100%		1.0		4.0		30.0		120.0

								ASOC P		Vanderschraaf, Peter		PHIL		170		01		100%		1.0		4.0		9.0		36.0

														104		01		100%		1.0		4.0		29.0		116.0

								ASST P		Fellezs, Kevin		GASP		034		01		100%		1.0		4.0		48.0		192.0

												WCH		299		11		100%		1.0		4.0		1.0		4.0

										Wang, Shi Pu		GASP		175		01		100%		1.0		4.0		15.0		60.0

										Yoshimi, Jeffrey		COGS		250		01		100%		1.0		4.0		9.0		36.0

						S Total														8.0		32.0		193.0		772.0

				World Culture & History Total																14.5		60.0		381.0		1524.0

		SH Total																		249.5		1181.0		4652.0		18572.0

		Grand Total																		967.5		4440.0		13002.7		40163.0











































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Other Instruction by Org

		INSTRUCTOR_CRED_HRS		(All)						Credit bearing courses taught by Non-Ladder Rank Faculty with % Responsible > 0

										Faculty instruction by Home Dept within and outside of the School

																				Data

		Org		Instructor Home Dept		Term		RANK		Instructor		SUBJ_CODE		Course		Sect		Percent Responsible		#Units		Credit Sects		Enrolled		SCHrs

		AA		Vice Provost Undergraduate Education		F		LEC-18		Braunstein, Belinda		WRI		001		03		100%		4		1.0		18.0		72.0

										Signorini, Adriana										4		1.0		20.0		80.0

										Truong, Michael		USTU		010		01		100%		1		1.0		31.0		31.0

																02		100%		1		1.0		26.0		26.0

												WRI		101		04		100%		4		1.0		20.0		80.0

						F Total														14		5.0		115.0		289.0

						S		LEC-18		Braunstein, Belinda		WRI		001		01		100%		4		1.0		20.0		80.0

								(blank)		Sandalow, Marc		HIST		190		001		100%		4		1.0		3.0		12.0

												POLI		195		001		100%		5		1.0		3.0		15.0

						S Total														13		3.0		26.0		107.0

				Vice Provost Undergraduate Education Total																27		8.0		141.0		396.0

		AA Total																		27		8.0		141.0		396.0

		EN		Computer Science & Engineering		F		LEC-18		Ewart, John		CSE		030		01		100%		4		1.0		56.0		224.0

										Kanemoto, Kathleen		CSE		005		01		100%		4		1.0		82.0		328.0

										Leal-Quiros, Edbertho		ENGR		057		01		100%		4		1.0		137.0		548.0

														065		01		100%		4		1.0		26.0		104.0

												ME		190		01		100%		3		1.0		17.0		51.0

										Lwin, Kelvin		CSE		020		03L		100%		0		0.0		30.0		0.0

																08L		100%		0		0.0		30.0		0.0

																01		100%		2		1.0		271.0		542.0

														021		01		100%		2		1.0		58.0		116.0

						F Total														23		7.0		707.0		1913.0

						S		LEC-18		Ewart, John		CSE		030		01		100%		4		1.0		23.0		92.0

														031		01		100%		4		1.0		35.0		140.0

										Kanemoto, Kathleen		CSE		005		04L		100%		0		0.0		19.0		0.0

																01		100%		4		1.0		49.0		196.0

										Leal-Quiros, Edbertho		ENGR		057		01		100%		4		1.0		75.0		300.0

														065		01		100%		3		1.0		36.0		108.0

												ME		170		02L		50%		0		0.0		5.5		0.0

																01		50%		3		0.5		5.5		16.5

										Mendoza, Harold		CSE		020		02L		100%		0		0.0		29.0		0.0

																01		100%		2		1.0		87.0		174.0

						S Total														24		6.5		364.0		1026.5

				Computer Science & Engineering Total																47		13.5		1071.0		2939.5

				Environmental Engineering		F		LEC-18		Liu, Fengjing		ENVE		110		01		50%		4		0.5		2.0		8.0

												ES		292		06		50%		4		0.5		1.5		6.0

												ESS		110		01		50%		4		0.5		1.0		4.0

										Rice, Robert		ENVE		110		01		50%		4		0.5		2.0		8.0

												ES		292		06		50%		4		0.5		1.5		6.0

												ESS		195		01		100%		2		1.0		1.0		2.0

														110		01		50%		4		0.5		1.0		4.0

										Shaw, Glenn		ENVE		010		01		100%		4		1.0		57.0		228.0

						F Total														30		5.0		67.0		266.0

						S		LEC-18		Liu, Fengjing		ENVE		114		01		100%		3		1.0		5.0		15.0

												ES		214		01		100%		3		1.0		1.0		3.0

										Rice, Robert		ENVE		181		01		100%		1		1.0		5.0		5.0

						S Total														7		3.0		11.0		23.0

				Environmental Engineering Total																37		8.0		78.0		289.0

				Materials Science & Engineering		S		T-ASST		Premasekharan, Gayatri		ENGR		170L		03		50%		1		0.5		0.5		0.5

														270L		03		50%		1		0.5		0.5		0.5

						S Total														2		1.0		1.0		1.0

				Materials Science & Engineering Total																2		1.0		1.0		1.0

				Mechanical Engineering		F		LEC-18		Nguyen, Thomas		ENGR		151		02L		100%		0		0.0		17.0		0.0

																03L		100%		0		0.0		22.0		0.0

																01		100%		4		1.0		39.0		156.0

												ME		199		02		100%		2		1.0		1.0		2.0

														137		02L		100%		0		0.0		12.0		0.0

																01		100%		4		1.0		12.0		48.0

						F Total														10		3.0		103.0		206.0

						S		LEC-18		Lwin, Kelvin		CSE		150		01		100%		4		1.0		28.0		112.0

														021		01		100%		2		1.0		170.0		340.0

										Nguyen, Thomas		ENGR		155		01		100%		3		1.0		57.0		171.0

												ME		170		02L		50%		0		0.0		5.5		0.0

																01		50%		3		0.5		5.5		16.5

														120		01		100%		3		1.0		21.0		63.0

						S Total														15		4.5		287.0		702.5

				Mechanical Engineering Total																25		7.5		390.0		908.5

		EN Total																		111		30.0		1540.0		4138.0

		NS		Biological Sciences		F		LEC-18		Bryan, Heather		BIO		152		01		50%				0.5		11.0		44.0

												QSB		252		01		50%				0.5		2.0		6.0

										Dulai, Kanwaljit		BIO		001L		02L		33%		1		0.3		7.7		7.7

																03L		33%		1		0.3		8.0		8.0

																05L		33%		1		0.3		8.0		8.0

																06L		33%		1		0.3		7.3		7.3

																07L		33%		1		0.3		8.0		8.0

																09L		33%		1		0.3		4.7		4.7

																10L		33%		1		0.3		7.7		7.7

																11L		33%		1		0.3		8.0		8.0

																12L		33%		1		0.3		7.7		7.7

																13L		33%		1		0.3		8.0		8.0

																14L		33%		1		0.3		8.0		8.0

																16L		33%		1		0.3		5.0		5.0

														002L		02L		100%		1		1.0		24.0		24.0

																03L		100%		1		1.0		18.0		18.0

																04L		100%		1		1.0		11.0		11.0

																05L		100%		1		1.0		17.0		17.0

																06L		100%		1		1.0		23.0		23.0

																07L		100%		1		1.0		21.0		21.0

														001		08		50%		4		0.5		100.5		402.0

														002		01		100%		4		1.0		117.0		468.0

										Gilbert, Catherine		BIO		005		01		100%		4		1.0		67.0		268.0

										Watanabe, Masakatsu		MATH		015		01		100%		2		1.0		170.0		340.0

												NSED		098		01		100%		1		1.0		19.0		19.0

																02		100%		1		1.0		7.0		7.0

								T-ASST		Arnold, Chelsea		NSED		074		01		100%		1		1.0		17.0		17.0

														063		01		100%		1		1.0		9.0		9.0

														064		01		100%		1		1.0		9.0		9.0

														073		01		100%		1		1.0		17.0		17.0

						F Total														38		20.5		747.5		1808.0

						S		LEC-18		Bryan, Heather		BIO		111		01		50%		4		0.5		13.5		54.0

										Dulai, Kanwaljit		BIO		001L		02L		100%		1		1.0		17.0		17.0

																03L		100%		1		1.0		21.0		21.0

																04L		100%		1		1.0		14.0		14.0

																05L		100%		1		1.0		23.0		23.0

																06L		100%		1		1.0		24.0		24.0

																07L		100%		1		1.0		22.0		22.0

																09L		100%		1		1.0		16.0		16.0

																10L		100%		1		1.0		22.0		22.0

																11L		100%		1		1.0		24.0		24.0

																12L		100%		1		1.0		13.0		13.0

																13L		100%		1		1.0		24.0		24.0

																14L		100%		1		1.0		21.0		21.0

														001		03D		100%		0		0.0		30.0		0.0

																05D		100%		0		0.0		30.0		0.0

																07D		100%		0		0.0		30.0		0.0

																10D		100%		0		0.0		27.0		0.0

																11D		100%		0		0.0		30.0		0.0

																12D		100%		0		0.0		30.0		0.0

																13D		100%		0		0.0		30.0		0.0

																14D		100%		0		0.0		30.0		0.0

																01		100%		4		1.0		178.0		712.0

																08		100%		4		1.0		176.0		704.0

														110		02C		100%		0		0.0		24.0		0.0

																03C		100%		0		0.0		24.0		0.0

																05C		100%		0		0.0		24.0		0.0

																06C		100%		0		0.0		24.0		0.0

																01		100%		4		1.0		108.0		432.0

										Gilbert, Catherine		BIO		005		02C		100%		0		0.0		24.0		0.0

																03C		100%		0		0.0		24.0		0.0

																04C		100%		0		0.0		24.0		0.0

																01		100%		4		1.0		72.0		288.0

										Nagy, Moria		BIO		102		03C		33%		0		0.0		2.7		0.0

												CHEM		122		03C		33%		0		0.0		2.7		0.0

										Roussos, Stergios		BIO		125		02D		100%		0		0.0		25.0		0.0

																01		100%		4		1.0		25.0		100.0

								T-ASST		Arnold, Chelsea		NSED		074		01		100%		1		1.0		7.0		7.0

														063		01		100%		1		1.0		5.0		5.0

														064		01		100%		1		1.0		5.0		5.0

														073		01		100%		1		1.0		7.0		7.0

										Martinez, Andres		BIO		002L		02L		100%		1		1.0		24.0		24.0

																03L		100%		1		1.0		22.0		22.0

						S Total														42		23.5		1318.8		2601.0

				Biological Sciences Total																80		44.0		2066.3		4409.0

				Chemical Sciences		F		LEC-18		Vidensek, Mark		CHEM		001		01		100%		3		1.0		265.0		795.0

														002		01		100%		4		1.0		168.0		672.0

																02		100%		4		1.0		167.0		668.0

						F Total														11		3.0		600.0		2135.0

						S		LEC-18		Muthana, Saddam		CHEM		100L		01		100%		1		1.0		19.0		19.0

																04		100%		1		1.0		16.0		16.0

																02		100%		1		1.0		11.0		11.0

																03		100%		1		1.0		12.0		12.0

														100		01		100%		3		1.0		61.0		183.0

										Skauge, Andy		CHEM		008		02L		100%		0		0.0		17.0		0.0

																03L		100%		0		0.0		14.0		0.0

																04L		100%		0		0.0		20.0		0.0

																05L		100%		0		0.0		14.0		0.0

																06L		100%		0		0.0		17.0		0.0

																07L		100%		0		0.0		19.0		0.0

										Vidensek, Mark		CHEM		001		02D		100%		0		0.0		30.0		0.0

																03D		100%		0		0.0		29.0		0.0

																05D		100%		0		0.0		30.0		0.0

																01		100%		3		1.0		117.0		351.0

														002		02L		100%		0		0.0		24.0		0.0

																03L		100%		0		0.0		21.0		0.0

																04L		100%		0		0.0		21.0		0.0

																05L		100%		0		0.0		24.0		0.0

																06L		100%		0		0.0		23.0		0.0

																07L		100%		0		0.0		24.0		0.0

																09L		100%		0		0.0		19.0		0.0

																10L		100%		0		0.0		23.0		0.0

																11L		100%		0		0.0		24.0		0.0

																12L		100%		0		0.0		24.0		0.0

																13L		100%		0		0.0		22.0		0.0

																14L		100%		0		0.0		22.0		0.0

																01		100%		4		1.0		137.0		548.0

																08		100%		4		1.0		134.0		536.0

						S Total														18		8.0		968.0		1676.0

				Chemical Sciences Total																29		11.0		1568.0		3811.0

				Mathematical Sciences		F		LEC-18		Campbell, Susan		NSED		033		01		100%		1		1.0		13.0		13.0

														023		01		100%		1		1.0		13.0		13.0

														024		01		100%		1		1.0		13.0		13.0

														034		01		100%		1		1.0		13.0		13.0

										Crona, Kristina		MATH		023		01		100%		4		1.0		69.0		276.0

																06		100%		4		1.0		67.0		268.0

										Greene, Devin		MATH		030		01		100%		4		1.0		35.0		140.0

														021		01		100%		4		1.0		119.0		476.0

																16		100%		4		1.0		80.0		320.0

										Gulati, Shelly		MATH		005		15		100%		4		1.0		30.0		120.0

																17		100%		4		1.0		8.0		32.0

																18		100%		4		1.0		28.0		112.0

										Hambley, David		MATH		005		08		100%		4		1.0		28.0		112.0

																05		100%		4		1.0		30.0		120.0

																06		100%		4		1.0		30.0		120.0

																07		100%		4		1.0		27.0		108.0

										Inan, Nader		MATH		005		01		100%		4		1.0		28.0		112.0

																04		100%		4		1.0		29.0		116.0

																02		100%		4		1.0		29.0		116.0

																03		100%		4		1.0		27.0		108.0

										Stolberg, Sarah		MATH		005		16		100%		4		1.0		22.0		88.0

																09		100%		4		1.0		29.0		116.0

																10		100%		4		1.0		30.0		120.0

																14		100%		4		1.0		30.0		120.0

										Yatskar, Alexander		MATH		024		01		100%		4		1.0		81.0		324.0

														022		01		100%		4		1.0		108.0		432.0

																08		100%		4		1.0		59.0		236.0

								T-ASST		Navarro, Ivan		MATH		005		13		100%		4		1.0		29.0		116.0

						F Total														100		28.0		1104.0		4260.0

						S		LEC-18		Brooke, Robert		MATH		015		01		100%		2		1.0		99.0		198.0

										Campbell, Susan		NSED		054		01		100%		1		1.0		9.0		9.0

														044		01		100%		1		1.0		9.0		9.0

														053		01		100%		1		1.0		9.0		9.0

														043		01		100%		1		1.0		9.0		9.0

										Crona, Kristina		MATH		195		01		100%		5		1.0		1.0		5.0

														030		02D		100%		0		0.0		25.0		0.0

																03D		100%		0		0.0		21.0		0.0

																01		100%		4		1.0		46.0		184.0

														023		05		100%		4		1.0		98.0		392.0

										Greene, Devin		MATH		021		11		100%		4		1.0		115.0		460.0

																06		100%		4		1.0		119.0		476.0

										Gulati, Shelly		MATH		005		05		100%		4		1.0		28.0		112.0

																09		100%		4		1.0		30.0		120.0

														018		02D		100%		0		0.0		10.0		0.0

																01		100%		4		1.0		31.0		124.0

										Hambley, David		MATH		005		08		100%		4		1.0		30.0		120.0

																07		100%		4		1.0		30.0		120.0

										Inan, Nader		MATH		005		01		100%		4		1.0		28.0		112.0

																04		100%		4		1.0		29.0		116.0

																02		100%		4		1.0		30.0		120.0

																03		100%		4		1.0		30.0		120.0

										Stolberg, Sarah		MATH		005		13		100%		4		1.0		30.0		120.0

																11		100%		4		1.0		29.0		116.0

																10		100%		4		1.0		30.0		120.0

										Yatskar, Alexander		MATH		024		01		100%		4		1.0		119.0		476.0

														022		01		100%		4		1.0		112.0		448.0

																06		100%		4		1.0		59.0		236.0

						S Total														87		25.0		1215.0		4331.0

				Mathematical Sciences Total																187		53.0		2319.0		8591.0

				Physics		F		LEC-18		Kiley, Derrick		PHYS		110		01		100%		4		1.0		9.0		36.0

														018		01		100%		4		1.0		48.0		192.0

														009		01		100%		4		1.0		104.0		416.0

										Menke, Carrie		PHYS		008		01		100%		4		1.0		115.0		460.0

														019		01		100%		4		1.0		24.0		96.0

						F Total														20		5.0		300.0		1200.0

						S		LEC-18		Kiley, Derrick		PHYS		018		01		100%		4		1.0		52.0		208.0

														009		01		100%		4		1.0		97.0		388.0

																06		100%		4		1.0		56.0		224.0

										Menke, Carrie		PHYS		105		02D		100%		0		0.0		20.0		0.0

																01		100%		4		1.0		20.0		80.0

														008		01		100%		4		1.0		132.0		528.0

														019		01		100%		4		1.0		41.0		164.0

								VISITR		Martinez Rios, Alejandro		PHYS		292		01		100%		3		1.0		3.0		9.0

						S Total														27		7.0		421.0		1601.0

				Physics Total																47		12.0		721.0		2801.0

				School of Natural Sciences		F		VISITR		Salisbury, Mary		NSED		120		01		100%		4		1.0		20.0		80.0

														095		01		100%		1		1.0		11.0		11.0

						F Total														5		2.0		31.0		91.0

						S		LEC-18		Watanabe, Masakatsu		NSED		098		02D		100%		0		0.0		20.0		0.0

																04D		100%		0		0.0		15.0		0.0

																01		100%		1		1.0		20.0		20.0

																03		100%		1		1.0		15.0		15.0

								VISITR		Salisbury, Mary		NSED		100		01		100%		4		1.0		30.0		120.0

														095		01		100%		1		1.0		12.0		12.0

						S Total														7		4.0		112.0		167.0

				School of Natural Sciences Total																12		6.0		143.0		258.0

		NS Total																		355		126.0		6817.3		19870.0

		SH		Anthropology		S		LEC-18		Stallmann, Robert		ANTH		150		01		100%		4		1.0		33.0		132.0

														162		01		100%		4		1.0		23.0		92.0

						S Total														8		2.0		56.0		224.0

				Anthropology Total																8		2.0		56.0		224.0

				Economics		F		LEC-18		Richter, Susan		ECON		010		01		100%		4		1.0		58.0		232.0

														100		01		100%		4		1.0		24.0		96.0

												MGMT		100		01		100%		4		1.0		37.0		148.0

						F Total														12		3.0		119.0		476.0

				Economics Total																12		3.0		119.0		476.0

				History		F		LEC-18		Chi, James		HIST		130		01		100%		4		1.0		38.0		152.0

								T-ASST		Johnston, Bradford		HIST		016		01		100%		4		1.0		59.0		236.0

						F Total														8		2.0		97.0		388.0

						S		LEC-18		Chi, James		HIST		139		01		100%		4		1.0		31.0		124.0

										Ghanimati, Sue Sue		WCH		295		08		100%		4		1.0		1.0		4.0

												WH		003		01		100%		4		1.0		12.0		48.0

										Greene Husbands, Catherine		HIST		011		01		100%		4		1.0		30.0		120.0

										Lercari, Nicola		WH		002		01		100%		4		1.0		18.0		72.0

								T-ASST		Johnston, Bradford		HIST		017		01		100%		4		1.0		60.0		240.0

						S Total														24		6.0		152.0		608.0

				History Total																32		8.0		249.0		996.0

				Literatures and Cultures		F		LEC-18		Briseno, Rosemary		WRI		010		018		100%		4		1.0		18.0		72.0

										Coimbra, Kaori		JPN		001		01		100%		4		1.0		18.0		72.0

										Devrick, Heather		CORE		001		13D		100%		4		1.0		20.0		80.0

												WRI		001		028		100%		4		1.0		18.0		72.0

										Gingold, Pamelyn		WRI		001		013		100%		4		1.0		20.0		80.0

																012		100%		4		1.0		19.0		76.0

										Lambert, Robert		WRI		001		030		100%		4		1.0		18.0		72.0

																022		100%		4		1.0		20.0		80.0

										Lanser, Heather		WRI		001		036		100%		4		1.0		19.0		76.0

										Mumford, Jeremy		WRI		119		003		100%		4		1.0		20.0		80.0

										Pravin, Vanesha		WRI		001		023		100%		4		1.0		19.0		76.0

																033		100%		4		1.0		19.0		76.0

														010		013		100%		4		1.0		19.0		76.0

										Rida, Amal		FRE		001		01		100%		4		1.0		25.0		100.0

																02		100%		4		1.0		23.0		92.0

										Smith, Mary		WRI		116		003		100%		4		1.0		20.0		80.0

										Tilley, Lea		WRI		001		017		100%		4		1.0		16.0		64.0

										Walsh, Susan		WRI		001		01		100%		4		1.0		18.0		72.0

										Zhao, Zifu		CHN		001		01		100%		4		1.0		24.0		96.0

																02		100%		4		1.0		21.0		84.0

								T-ASST		Ramos Jordan, Alicia		SPAN		002		01		100%		4		1.0		21.0		84.0

						F Total														84		21.0		415.0		1660.0

						S		LEC-18		Bliss, Ann		WRI		105		01		100%		4		1.0		20.0		80.0

														010		35		100%		4		1.0		20.0		80.0

														100		02		100%		4		1.0		20.0		80.0

										Bohrer, Susan		WRI		010		13		100%		4		1.0		19.0		76.0

										Coimbra, Kaori		JPN		001		01		100%		4		1.0		23.0		92.0

										Devrick, Heather		CORE		001		12D		100%		4		1.0		20.0		80.0

																13D		100%		4		1.0		20.0		80.0

												WRI		010		21		100%		4		1.0		17.0		68.0

										Ellis, Carol		WRI		010		16		100%		4		1.0		20.0		80.0

																29		100%		4		1.0		20.0		80.0

										Fenstermaker, Amy		CORE		001		10D		100%		4		1.0		20.0		80.0

																21D		100%		4		1.0		20.0		80.0

												WRI		010		14		100%		4		1.0		20.0		80.0

										Geery, Robin		WRI		001		04		100%		4		1.0		14.0		56.0

																02		100%		4		1.0		20.0		80.0

										George, Susan		WRI		010		18		100%		4		1.0		7.0		28.0

																19		100%		4		1.0		18.0		72.0

										Gibbons, Paul		WRI		150		01		100%		4		1.0		13.0		52.0

														116		01		100%		4		1.0		18.0		72.0

																03		100%		4		1.0		20.0		80.0

										Gingold, Pamelyn		CORE		001		27D		100%		4		1.0		20.0		80.0

										Haner, John		CORE		001		05D		100%		4		1.0		20.0		80.0

																06D		100%		4		1.0		20.0		80.0

												WRI		030		01		100%		4		1.0		19.0		76.0

										Hundley, John		WRI		010		01		100%		4		1.0		17.0		68.0

																02		100%		4		1.0		19.0		76.0

										Ishikida, Miki		JPN		001		02		100%		4		1.0		18.0		72.0

														002		01		100%		4		1.0		20.0		80.0

										Kahlert, Shirley		WRI		116		02		100%		4		1.0		14.0		56.0

										Lambert, Robert		CORE		001		33D		100%		4		1.0		17.0		68.0

																34D		100%		4		1.0		19.0		76.0

												WRI		001		03		100%		4		1.0		20.0		80.0

										Lanser, Heather		CORE		001		11D		100%		4		1.0		20.0		80.0

																16D		100%		4		1.0		19.0		76.0

																17D		100%		4		1.0		20.0		80.0

										Linam, Karen		WRI		010		09		100%		4		1.0		19.0		76.0

																07		100%		4		1.0		17.0		68.0

																33		100%		4		1.0		19.0		76.0

										Merenda, Kimberly		CORE		001		14D		100%		4		1.0		20.0		80.0

																25D		100%		4		1.0		19.0		76.0

										Merrill, Derek		WRI		100		01		100%		4		1.0		19.0		76.0

														101		02		100%		4		1.0		16.0		64.0

										Miller, Susan		WRI		010		30		100%		4		1.0		18.0		72.0

																39		100%		4		1.0		20.0		80.0

										Mirzazadehanhar, Nahrin		CORE		001		18D		100%		4		1.0		19.0		76.0

																22D		100%		4		1.0		20.0		80.0

												WRI		001		05		100%		4		1.0		11.0		44.0

										Mumford, Jeremy		WRI		116		06		100%		4		1.0		16.0		64.0

										Oda, Meredith		CORE		001		08D		100%		4		1.0		20.0		80.0

																09D		100%		4		1.0		20.0		80.0

										Olson, Elizabeth		CORE		001		20D		100%		4		1.0		19.0		76.0

																37D		100%		4		1.0		19.0		76.0

										Pineda Vargas, Yolanda		SPAN		142		01		50%		4		0.5		12.5		50.0

														011		01		50%		4		0.5		10.0		40.0

										Postiglione, Saydamaria		SPAN		001		01		100%		4		1.0		24.0		96.0

										Qualls, Loren		WRI		195		01		100%		4		1.0		1.0		4.0

														010		20		100%		4		1.0		20.0		80.0

																27		100%		4		1.0		20.0		80.0

																06		100%		4		1.0		20.0		80.0

										Ramirez, Christopher		WRI		010		32		100%		4		1.0		20.0		80.0

																31		100%		4		1.0		16.0		64.0

										Rida, Amal		FRE		001		01		100%		4		1.0		25.0		100.0

														002		01		100%		4		1.0		22.0		88.0

										Sena, Nuno		WRI		119		01		100%		4		1.0		18.0		72.0

																02		100%		4		1.0		18.0		72.0

										Silbaugh, Deette		CORE		001		26D		100%		4		1.0		20.0		80.0

												WRI		130		01		100%		4		1.0		11.0		44.0

										Smith, Mary		WRI		116		04		100%		4		1.0		18.0		72.0

																05		100%		4		1.0		20.0		80.0

										Soltis, Mary		WRI		011		01		100%		1		1.0		6.0		6.0

																02		100%		1		1.0		7.0		7.0

														010		04		100%		4		1.0		20.0		80.0

														101		01		100%		4		1.0		20.0		80.0

										Stanley, Jared		WRI		010		11		100%		4		1.0		20.0		80.0

														125		01		100%		4		1.0		19.0		76.0

										Torda, Elinor		SPAN		103		01		100%		4		1.0		26.0		104.0

														002		01		100%		4		1.0		24.0		96.0

														004		01		100%		4		1.0		12.0		48.0

										Torres, Linda		LIT		021		02D		100%		0		0.0		25.0		0.0

																03D		100%		0		0.0		24.0		0.0

																01		100%		4		1.0		49.0		196.0

												WRI		010		22		100%		4		1.0		12.0		48.0

										Trook, Dawn		WRI		010		12		100%		4		1.0		16.0		64.0

																25		100%		4		1.0		20.0		80.0

																36		100%		4		1.0		19.0		76.0

										Valdez, Nicholas		CORE		001		07D		100%		4		1.0		20.0		80.0

																19D		100%		4		1.0		20.0		80.0

												WRI		025		01		100%		4		1.0		20.0		80.0

										Vanbebber, Kristine		WRI		131		01		100%				1.0		13.0		25.0

														010		15		100%		4		1.0		20.0		80.0

														101		03		100%		4		1.0		19.0		76.0

										Varnot, Susan		CORE		001		03D		100%		4		1.0		19.0		76.0

																04D		100%		4		1.0		20.0		80.0

										Walker, Anne		WRI		010		26		100%		4		1.0		20.0		80.0

																17		100%		4		1.0		19.0		76.0

																28		100%		4		1.0		19.0		76.0

										Webb, Byron		CORE		001		23D		100%		4		1.0		19.0		76.0

																24D		100%		4		1.0		20.0		80.0

												WRI		100		03		100%		4		1.0		20.0		80.0

										Winder, Michael		CORE		001		29D		100%		4		1.0		20.0		80.0

												WRI		118		01		100%		4		1.0		20.0		80.0

										Winek, Angela		CORE		001		35D		100%		4		1.0		20.0		80.0

																36D		100%		4		1.0		18.0		72.0

										Young, Frederick		CORE		001		15D		100%		4		1.0		20.0		80.0

												WRI		117		01		100%		4		1.0		20.0		80.0

																02		100%		4		1.0		20.0		80.0

										Zhao, Zifu		CHN		001		01		100%		4		1.0		24.0		96.0

														002		01		100%		4		1.0		26.0		104.0

								T-ASST		Hernandez, Beth		SPAN		002		02		100%		4		1.0		18.0		72.0

										Ramos Jordan, Alicia		SPAN		003		01		100%		4		1.0		16.0		64.0

										Winter, Raymond		LIT		031		01		100%		4		1.0		27.0		108.0

						S Total														426		108.0		2093.5		8112.0

				Literatures and Cultures Total																510		129.0		2508.5		9772.0

				Management		F		LEC-18		Chaudhry, Khalid		MGMT		165		01		100%		4		1.0		39.0		156.0

										Vilhauer, Craig		MGMT		025		02D		100%		0		0.0		40.0		0.0

																01		100%		4		1.0		40.0		160.0

														026		02L		100%		0		0.0		41.0		0.0

																01		100%		4		1.0		41.0		164.0

								VISITR		Harris, Mark		MGMT		192		01		100%		4		1.0		1.0		4.0

														191		02		100%		4		1.0		8.0		32.0

														135		01		100%		4		1.0		24.0		96.0

						F Total														24		6.0		234.0		612.0

						S		LEC-18		Chaudhry, Khalid		MGMT		165		01		100%		4		1.0		33.0		132.0

										Davis, Sue Anne		MGMT		120		01		100%		4		1.0		48.0		192.0

														191		02		100%		4		1.0		30.0		120.0

														196		01		100%		4		1.0		15.0		60.0

										Vilhauer, Craig		MGMT		025		02L		100%		0		0.0		45.0		0.0

																01		100%		4		1.0		45.0		180.0

														026		02L		100%		0		0.0		44.0		0.0

																01		100%		4		1.0		44.0		176.0

								VISITR		Harris, Mark		MGMT		191		01		100%		4		1.0		17.0		68.0

														135		01		100%		4		1.0		36.0		144.0

						S Total														32		8.0		357.0		1072.0

				Management Total																56		14.0		591.0		1684.0

				Political Science		S		LEC-18		Carlson, Jon		POLI		150		01		100%		4		1.0		42.0		168.0

														160		01		100%		4		1.0		37.0		148.0

														003		01		100%		4		1.0		115.0		460.0

						S Total														12		3.0		194.0		776.0

				Political Science Total																12		3.0		194.0		776.0

				Psychology		S		LEC-18		Mc Diarmid, James		PSY		123		01		100%		4		1.0		84.0		336.0

														172		01		100%		4		1.0		84.0		336.0

														145		01		100%		4		1.0		83.0		332.0

										Odom Gunn, Diana Marie		PSY		170		01		100%		4		1.0		68.0		272.0

														195		01		50%		4		0.5		0.5		2.0

														131		01		100%		4		1.0		80.0		320.0

														157		01		100%		4		1.0		82.0		328.0

										Thiem, Paul		COGS		121		03L		100%		0		0.0		12.0		0.0

																05L		100%		0		0.0		12.0		0.0

																01		100%		4		1.0		44.0		176.0

												PSY		190		02		100%		4		1.0		24.0		96.0

														160		03L		100%		0		0.0		17.0		0.0

																05L		100%		0		0.0		18.0		0.0

																01		100%		4		1.0		75.0		300.0

										Yancey, Robert		PSY		140		01		100%		4		1.0		70.0		280.0

						S Total														44		10.5		753.5		2778.0

				Psychology Total																44		10.5		753.5		2778.0

				School of Soc Sciences/Humanties/Arts		F		LEC-18		Hothem, Thomas		CORE		001		01		9%		0		0.0		55.9		0.0

																02		9%		0		0.0		14.6		0.0

												WRI		119		001		100%		4		1.0		19.0		76.0

						F Total														4		1.0		89.6		76.0

						S		LEC-18		Hothem, Thomas		WRI		119		03		100%		4		1.0		20.0		80.0

						S Total														4		1.0		20.0		80.0

				School of Soc Sciences/Humanties/Arts Total																8		2.0		109.6		156.0

				Social and Cognitive Sciences		F		ADJNCT		Maglio, Paul		COGS		152		01		100%		4		1.0		13.0		52.0

												MGMT		150		01		100%		4		1.0		19.0		76.0

								LEC-18		Ackerman, Alissa		SOC		001		01		100%		4		1.0		165.0		660.0

														199		01		100%		4		1.0		1.0		4.0

														150		01		100%		4		1.0		46.0		184.0

														070		01		100%		4		1.0		118.0		472.0

										Carlson, Jon		POLI		160		01		100%		4		1.0		22.0		88.0

														005		01		100%		4		1.0		60.0		240.0

														155		01		100%		4		1.0		20.0		80.0

										Johansson, Rolf		MATH		171		02D		100%		0		0.0		1.0		0.0

																01		100%		4		1.0		1.0		4.0

												PHIL		001		02D		100%		0		0.0		29.0		0.0

																03D		100%		0		0.0		29.0		0.0

																04D		100%		0		0.0		30.0		0.0

																05D		100%		0		0.0		27.0		0.0

																01		100%		4		1.0		115.0		460.0

														195		01		100%		4		1.0		1.0		4.0

														160		02D		100%		0		0.0		18.0		0.0

																01		100%		4		1.0		18.0		72.0

										Mc Diarmid, James		PSY		150		01		100%		4		1.0		72.0		288.0

														142		01		100%		4		1.0		70.0		280.0

														144		01		100%		4		1.0		49.0		196.0

										Odom Gunn, Diana Marie		PSY		001		01		100%		4		1.0		373.0		1492.0

														131		01		100%		4		1.0		77.0		308.0

														158		01		100%		4		1.0		69.0		276.0

										Yancey, Robert		PSY		159		01		100%		4		1.0		59.0		236.0

						F Total														80		20.0		1502.0		5472.0

				Social and Cognitive Sciences Total																80		20.0		1502.0		5472.0

				Sociology		S		LEC-18		Ackerman, Alissa		SOC		001		01		100%		4		1.0		60.0		240.0

														199		01		100%		4		1.0		1.0		4.0

														185		01		100%		4		1.0		50.0		200.0

														020		01		100%		4		1.0		58.0		232.0

						S Total														16		4.0		169.0		676.0

				Sociology Total																16		4.0		169.0		676.0

				World Culture & History		F		LEC-18		Bliss, Ann		WRI		105		001		100%		4		1.0		19.0		76.0

														010		010		100%		4		1.0		20.0		80.0

										Bohrer, Susan		WRI		199		01		100%		4		1.0		13.0		52.0

										Ellis, Carol		WRI		010		001		100%		4		1.0		20.0		80.0

																027		100%		4		1.0		20.0		80.0

																017		100%		4		1.0		20.0		80.0

										Fenstermaker, Amy		CORE		001		26D		100%		4		1.0		20.0		80.0

																01		9%		0		0.0		55.9		0.0

																02		9%		0		0.0		14.6		0.0

												WRI		001		027		100%		4		1.0		20.0		80.0

										Geery, Robin		WRI		001		04		100%		4		1.0		20.0		80.0

																024		100%		4		1.0		18.0		72.0

																031		100%		4		1.0		20.0		80.0

										George, Susan		WRI		010		021		100%		4		1.0		20.0		80.0

																014		100%		4		1.0		20.0		80.0

																020		100%		4		1.0		20.0		80.0

										Gibbons, Paul		WRI		001		019		100%		4		1.0		20.0		80.0

														116		001		100%		4		1.0		18.0		72.0

										Haner, John		CORE		001		14D		100%		4		1.0		20.0		80.0

																01		9%		0		0.0		55.9		0.0

																02		9%		0		0.0		14.6		0.0

												WRI		001		018		100%		4		1.0		11.0		44.0

										Hansen, Henrik		ARTS		005A		01		100%		4		1.0		84.0		336.0

														129		01		100%		4		1.0		13.0		52.0

										Hundley, John		WRI		001		016		100%		4		1.0		19.0		76.0

														110		001		100%		4		1.0		10.0		40.0

														025		001		100%		4		1.0		18.0		72.0

										Ishikida, Miki		JPN		001		02		100%		4		1.0		24.0		96.0

														002		01		100%		4		1.0		17.0		68.0

														003		01		100%		4		1.0		17.0		68.0

										Kahlert, Shirley		WRI		100		001		100%		4		1.0		16.0		64.0

														116		002		100%		4		1.0		20.0		80.0

										Kreide, Caroline		LIT		050		01		100%		4		1.0		22.0		88.0

										Lecocq, Karen		ARTS		001A		01		100%		4		1.0		20.0		80.0

														159		01		100%		4		1.0		18.0		72.0

										Linam, Karen		WRI		001		011		100%		4		1.0		19.0		76.0

																026		100%		4		1.0		20.0		80.0

										Lopez Craig, Tonya		ARTS		004A		01		100%		4		1.0		15.0		60.0

														004B		01		100%		4		1.0		18.0		72.0

										Meeks, Hajra		HIST		117		01		100%		4		1.0		17.0		68.0

										Merenda, Kimberly		CORE		001		18D		100%		4		1.0		20.0		80.0

																19D		100%		4		1.0		19.0		76.0

																21D		100%		4		1.0		20.0		80.0

																01		9%		0		0.0		55.9		0.0

																02		9%		0		0.0		14.6		0.0

										Merrill, Derek		CORE		001		03D		100%		4		1.0		20.0		80.0

																04D		100%		4		1.0		20.0		80.0

																01		9%		0		0.0		55.9		0.0

																02		9%		0		0.0		14.6		0.0

												WRI		117		002		100%		4		1.0		15.0		60.0

										Miller, Susan		WRI		001		08		100%		4		1.0		20.0		80.0

																035		100%		4		1.0		20.0		80.0

																015		100%		4		1.0		19.0		76.0

										Mirzazadehanhar, Nahrin		CORE		001		12D		100%		4		1.0		20.0		80.0

																01		9%		0		0.0		55.9		0.0

																02		9%		0		0.0		14.6		0.0

												WRI		010		002		100%		4		1.0		20.0		80.0

										Moufarrej, Guilnard		GASP		021		01		100%		4		1.0		44.0		176.0

										Oda, Meredith		CORE		001		05D		100%		4		1.0		20.0		80.0

																06D		100%		4		1.0		18.0		72.0

																01		9%		0		0.0		55.9		0.0

																02		9%		0		0.0		14.6		0.0

										Olson, Elizabeth		WRI		116		005		100%		4		1.0		18.0		72.0

										Pineda Vargas, Yolanda		SPAN		001		01		100%		4		1.0		23.0		92.0

														141		01		100%		4		1.0		29.0		116.0

														010		01		100%		4		1.0		27.0		108.0

										Postiglione, Saydamaria		SPAN		001		02		100%		4		1.0		22.0		88.0

										Qualls, Loren		WRI		010		012		100%		4		1.0		20.0		80.0

																006		100%		4		1.0		20.0		80.0

										Ramirez, Christopher		WRI		010		026		100%		4		1.0		20.0		80.0

																015		100%		4		1.0		20.0		80.0

																003		100%		4		1.0		20.0		80.0

										Sena, Nuno		WRI		001		09		100%		4		1.0		20.0		80.0

																020		100%		4		1.0		18.0		72.0

														119		002		100%		4		1.0		19.0		76.0

										Silbaugh, Deette		CORE		001		20D		100%		4		1.0		20.0		80.0

																01		9%		0		0.0		55.9		0.0

																02		9%		0		0.0		14.6		0.0

												WRI		001		014		100%		4		1.0		18.0		72.0

														030		001		100%		4		1.0		19.0		76.0

										Soltis, Mary		WRI		010		005		100%		4		1.0		20.0		80.0

														101		01		100%		4		1.0		20.0		80.0

										Stallmann, Robert		ANTH		005		01		100%		4		1.0		90.0		360.0

										Stanley, Jared		CORE		001		28D		100%		4		1.0		20.0		80.0

																29D		100%		4		1.0		20.0		80.0

																01		9%		0		0.0		55.9		0.0

																02		9%		0		0.0		14.6		0.0

										Thiem, Paul		COGS		141		01		100%		4		1.0		39.0		156.0

												PSY		015		01		100%		4		1.0		74.0		296.0

														162		01		100%		4		1.0		38.0		152.0

										Torda, Elinor		SPAN		001		03		100%		4		1.0		22.0		88.0

														003		01		100%		4		1.0		15.0		60.0

										Torres, Linda		LIT		020		01		100%		4		1.0		57.0		228.0

														137		01		100%		4		1.0		12.0		48.0

												WRI		010		025		100%		4		1.0		20.0		80.0

										Trook, Dawn		WRI		001		025		100%		4		1.0		20.0		80.0

														199		02		100%		1		1.0		1.0		1.0

														125		001		100%		4		1.0		16.0		64.0

										Valdez, Nicholas		WRI		010		009		100%		4		1.0		20.0		80.0

														116		004		100%		4		1.0		20.0		80.0

										Vanbebber, Kristine		WRI		131		001		100%		1		1.0		4.0		4.0

														101		02		100%		4		1.0		18.0		72.0

										Varnot, Susan		CORE		001		09D		100%		4		1.0		20.0		80.0

																17D		100%		4		1.0		19.0		76.0

																01		9%		0		0.0		55.9		0.0

																02		9%		0		0.0		14.6		0.0

												WRI		001		010		100%		4		1.0		19.0		76.0

										Walker, Anne		WRI		001		032		100%		4		1.0		20.0		80.0

														025		002		100%		4		1.0		17.0		68.0

										Walsh, Lorraine		ARTS		002A		01		100%		4		1.0		30.0		120.0

														190		01		100%		2		1.0		27.0		54.0

														036		01		100%		4		1.0		26.0		104.0

										Webb, Byron		WRI		010		011		100%		4		1.0		20.0		80.0

														100		003		100%		4		1.0		16.0		64.0

										Winder, Michael		WRI		010		004		100%		4		1.0		20.0		80.0

														118		001		100%		4		1.0		19.0		76.0

										Winek, Angela		CORE		001		10D		100%		4		1.0		20.0		80.0

																11D		100%		4		1.0		20.0		80.0

																01		9%		0		0.0		55.9		0.0

																02		9%		0		0.0		14.6		0.0

										Wyan, Roger		ARTS		009		01		100%		4		1.0		19.0		76.0

										Young, Frederick		WRI		010		016		100%		4		1.0		20.0		80.0

														117		003		100%		4		1.0		15.0		60.0

								VISITR		Gupta, Dipak		ARTS		170		03		100%		4		1.0		18.0		72.0

														071		01		100%		4		1.0		15.0		60.0

						F Total														412		105.0		2985.5		9051.0

						S		LEC-18		Hansen, Henrik		ARTS		005A		01		100%		4		1.0		98.0		392.0

														121A		01		100%		3		1.0		19.0		57.0

										Johansson, Rolf		PHIL		105		01		100%		4		1.0		27.0		108.0

														005		02D		100%		0		0.0		30.0		0.0

																04D		100%		0		0.0		30.0		0.0

																05D		100%		0		0.0		30.0		0.0

																01		100%		4		1.0		90.0		360.0

										Lecocq, Karen		ARTS		001A		01		100%		4		1.0		22.0		88.0

														003		01		100%		4		1.0		22.0		88.0

										Lopez Craig, Tonya		ARTS		004B		01		100%		4		1.0		21.0		84.0

														021		01		100%		4		1.0		16.0		64.0

										Walsh, Lorraine		ARTS		002A		01		100%		4		1.0		31.0		124.0

														002D		01		100%		4		1.0		12.0		48.0

														195		01		100%		2		1.0		1.0		2.0

														190		01		100%		2		1.0		39.0		78.0

										Wyan, Roger		ARTS		009		01		100%		4		1.0		24.0		96.0

								VISITR		Gupta, Dipak		ARTS		170		01		100%		4		1.0		25.0		100.0

														012		01		100%		4		1.0		32.0		128.0

						S Total														55		15.0		569.0		1817.0

				World Culture & History Total																467		120.0		3554.5		10868.0

		SH Total																		1245		315.5		9806.1		33878.0

		Grand Total																		1738		479.5		18304.4		58282.0













































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Export Worksheet

		PERSON_SEQNO		ACAD_YR		TERM_CODE		NAME		DEPT_CODE		RANK		PRIMARY_TITLE		TEACHING_TITLE		ACADEMIC_SENATE_IND		INSTRUCTOR_IND		INSTR_DEPT		IR_COLLEGE_CODE		TEACHING_DEPT_1		TEACHING_DEPT_2		PCT_RESPONSIBLE		ROLE_DESC_LONG		SUBJ_CODE		COURSE_NUM		SECT_CODE		SECT_NO		ENRL		INSTRUCTOR_CRED_HRS		COURSE_CREDIT_HRS		SUBJECT_DESC		SUBJ_DEPT		DIVISION_CODE		UNITS		Instr Enrl		Credit		Non-Credit

		2171		2009-10		F		Delugan, Robin		E315		ASST P		1300		1300		Y		Y		Anthropology		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		ANTH		001		01		5384		75		300		300		Anthropology		E315		SSHA		4		75		1		0		 

		2203		2009-10		F		Stallmann, Robert		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ANTH		005		01		4969		90		360		360		Anthropology		E315		SSHA		4		90		1		0		 

		9		2009-10		F		Rebhun, Linda Ann		E315		ASOC P		1200		1200		Y		Y		Anthropology		SH		World Culture & History		World Culture & History		1		Primary		ANTH		100		01		4928		14		56		56		Anthropology		E315		SSHA		4		14		1		0		 

		9		2009-10		F		Rebhun, Linda Ann		E315		ASOC P		1200		1200		Y		Y		Anthropology		SH		World Culture & History		World Culture & History		1		Primary		ANTH		124		01		5355		21		84		84		Anthropology		E315		SSHA		4		21		1		0		 

		1885		2009-10		F		Hull, Kathleen		E315		ASST P		1300		1300		Y		Y		Anthropology		SH		World Culture & History		World Culture & History		1		Primary		ANTH		146		01		4924		18		72		72		Anthropology		E315		SSHA		4		18		1		0		 

		1436		2009-10		F		Lecocq, Karen		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		001A		01		4958		20		80		80		Art		E312		SSHA		4		20		1		0		 

		1915		2009-10		F		Walsh, Lorraine		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		002A		01		5023		30		120		120		Art		E312		SSHA		4		30		1		0		 

		2351		2009-10		F		Lopez Craig, Tonya		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		004A		01		4961		15		60		60		Art		E312		SSHA		4		15		1		0		 

		2351		2009-10		F		Lopez Craig, Tonya		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		004B		01		4960		18		72		72		Art		E312		SSHA		4		18		1		0		 

		1924		2009-10		F		Hansen, Henrik		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		005A		01		4895		84		336		336		Art		E312		SSHA		4		84		1		0		 

		1295		2009-10		F		Wyan, Roger		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		009		01		5104		19		76		76		Art		E312		SSHA		4		19		1		0		 

		1915		2009-10		F		Walsh, Lorraine		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		036		01		5017		26		104		104		Art		E312		SSHA		4		26		1		0		 

		162		2009-10		F		Gupta, Dipak		E312		VISITR		1308		1308		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		071		01		4962		15		60		60		Art		E312		SSHA		4		15		1		0		 

		1259		2009-10		F		Ramicova, Duna		E312		PROF		1100		1100		Y		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		101		01		4927		47		188		188		Art		E312		SSHA		4		47		1		0		 

		1924		2009-10		F		Hansen, Henrik		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		129		01		5031		13		52		52		Art		E312		SSHA		4		13		1		0		 

		1436		2009-10		F		Lecocq, Karen		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		159		01		4959		18		72		72		Art		E312		SSHA		4		18		1		0		 

		162		2009-10		F		Gupta, Dipak		E312		VISITR		1308		1308		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		170		03		4963		18		72		72		Art		E312		SSHA		4		18		1		0		 

		1915		2009-10		F		Walsh, Lorraine		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		190		01		4891		27		54		54		Art		E312		SSHA		2		27		1		0		 

		1582		2009-10		F		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		210		01		5476		2		8		8		Bio Engin Small Scale Tech		E212		ENG		4		2		1		0		 

		1582		2009-10		F		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		210		02D		5477		2		0		0		Bio Engin Small Scale Tech		E212		ENG		0		2		0		1		 

		1582		2009-10		F		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		210		03L		5474		2		0		0		Bio Engin Small Scale Tech		E212		ENG		0		2		0		1		 

		98		2009-10		F		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BEST		291		01		5189		7		2.3331		7		Bio Engin Small Scale Tech		E212		ENG		1		2.3331		0.3333		0		 

		53		2009-10		F		Tsao, Meng-Lin		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		0.3333		Primary		BEST		291		01		5189		7		2.3331		7		Bio Engin Small Scale Tech		E212		ENG		1		2.3331		0.3333		0		 

		634		2009-10		F		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		0.3333		Primary		BEST		291		01		5189		7		2.3331		7		Bio Engin Small Scale Tech		E212		ENG		1		2.3331		0.3333		0		 

		1582		2009-10		F		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		292		01		6191		2		2		2		Bio Engin Small Scale Tech		E212		ENG		1		2		1		0		 

		2098		2009-10		F		Viney, Christopher		E103		PROF		1143		1143		Y		Y		Vice Provost Undergraduate Education		AA		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		292		02		6319		1		1		1		Bio Engin Small Scale Tech		E212		ENG		1		1		1		0		 

		1662		2009-10		F		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		292		04		6451		3		3		3		Bio Engin Small Scale Tech		E212		ENG		1		3		1		0		 

		1505		2009-10		F		Lu, Jennifer		E215		ASST P		1343		1343		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		292		05		6266		1		1		1		Bio Engin Small Scale Tech		E212		ENG		1		1		1		0		 

		634		2009-10		F		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		292		06		6297		3		3		3		Bio Engin Small Scale Tech		E212		ENG		1		3		1		0		 

		1015		2009-10		F		Ye, Tao		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		BEST		292		07		6301		1		1		1		Bio Engin Small Scale Tech		E212		ENG		1		1		1		0		 

		1041		2009-10		F		Sharping, Jay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		BEST		292		08		6445		2		2		2		Bio Engin Small Scale Tech		E212		ENG		1		2		1		0		 

		1886		2009-10		F		Davila, Lilian		E215		ASST P		1343		1343		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		292		09		6187		2		2		2		Bio Engin Small Scale Tech		E212		ENG		1		2		1		0		 

		1260		2009-10		F		Escobar, Ariel		E212		PROF		1143		1143		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		292		10		6452		3		3		3		Bio Engin Small Scale Tech		E212		ENG		1		3		1		0		 

		2098		2009-10		F		Viney, Christopher		E103		PROF		1143		1143		Y		Y		Vice Provost Undergraduate Education		AA		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		295		01		6302		1		12		12		Bio Engin Small Scale Tech		E212		ENG		12		1		1		0		 

		1662		2009-10		F		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		295		02		6443		1		12		12		Bio Engin Small Scale Tech		E212		ENG		12		1		1		0		 

		634		2009-10		F		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		295		08		6234		1		6		6		Bio Engin Small Scale Tech		E212		ENG		6		1		1		0		 

		634		2009-10		F		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		295		09		6226		1		7		7		Bio Engin Small Scale Tech		E212		ENG		7		1		1		0		 

		634		2009-10		F		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		295		12		6349		2		20		20		Bio Engin Small Scale Tech		E212		ENG		10		2		1		0		 

		1662		2009-10		F		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		295		21		6420		1		7		7		Bio Engin Small Scale Tech		E212		ENG		7		1		1		0		 

		1662		2009-10		F		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		295		25		6387		1		11		11		Bio Engin Small Scale Tech		E212		ENG		11		1		1		0		 

		1260		2009-10		F		Escobar, Ariel		E212		PROF		1143		1143		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		295		32		6317		1		6		6		Bio Engin Small Scale Tech		E212		ENG		6		1		1		0		 

		1260		2009-10		F		Escobar, Ariel		E212		PROF		1143		1143		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		295		34		6219		1		8		8		Bio Engin Small Scale Tech		E212		ENG		8		1		1		0		 

		1582		2009-10		F		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		295		44		6413		1		6		6		Bio Engin Small Scale Tech		E212		ENG		6		1		1		0		 

		1582		2009-10		F		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		295		48		6398		1		10		10		Bio Engin Small Scale Tech		E212		ENG		10		1		1		0		 

		1505		2009-10		F		Lu, Jennifer		E215		ASST P		1343		1343		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		295		65		6318		1		3		3		Bio Engin Small Scale Tech		E212		ENG		3		1		1		0		 

		1886		2009-10		F		Davila, Lilian		E215		ASST P		1343		1343		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		295		80		6350		2		12		12		Bio Engin Small Scale Tech		E212		ENG		6		2		1		0		 

		1015		2009-10		F		Ye, Tao		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		BEST		295		87		6370		1		7		7		Bio Engin Small Scale Tech		E212		ENG		7		1		1		0		 

		1041		2009-10		F		Sharping, Jay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		BEST		295		88		6330		2		22		22		Bio Engin Small Scale Tech		E212		ENG		11		2		1		0		 

		423		2009-10		F		Sun, Jian-Qiao		E216		PROF		1143		1143		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		BEST		295		89		6472		1		12		12		Bio Engin Small Scale Tech		E212		ENG		12		1		1		0		 

		1615		2009-10		F		Choi, Jinah		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BEST		299		07		6289		1		4		4		Bio Engin Small Scale Tech		E212		ENG		4		1		1		0		 

		1260		2009-10		F		Escobar, Ariel		E212		PROF		1143		1143		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		299		08		6276		1		3		3		Bio Engin Small Scale Tech		E212		ENG		3		1		1		0		 

		1578		2009-10		F		Oviedo, Nestor		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001		01		4899		157		628		628		Biological Sciences		E251		NS		4		157		1		0		 

		1510		2009-10		F		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.5		Primary		BIO		001		08		4886		201		402		804		Biological Sciences		E251		NS		4		100.5		0.5		0		 

		681		2009-10		F		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.5		Primary		BIO		001		08		4886		201		402		804		Biological Sciences		E251		NS		4		100.5		0.5		0		 

		1578		2009-10		F		Oviedo, Nestor		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		02L		5545		23		7.6659		23		Biological Sciences		E251		NS		1		7.6659		0.3333		0		 

		1510		2009-10		F		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		02L		5545		23		7.6659		23		Biological Sciences		E251		NS		1		7.6659		0.3333		0		 

		681		2009-10		F		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		02L		5545		23		7.6659		23		Biological Sciences		E251		NS		1		7.6659		0.3333		0		 

		1510		2009-10		F		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		03L		5549		24		7.9992		24		Biological Sciences		E251		NS		1		7.9992		0.3333		0		 

		681		2009-10		F		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		03L		5549		24		7.9992		24		Biological Sciences		E251		NS		1		7.9992		0.3333		0		 

		1578		2009-10		F		Oviedo, Nestor		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		03L		5549		24		7.9992		24		Biological Sciences		E251		NS		1		7.9992		0.3333		0		 

		681		2009-10		F		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		05L		5544		24		7.9992		24		Biological Sciences		E251		NS		1		7.9992		0.3333		0		 

		1510		2009-10		F		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		05L		5544		24		7.9992		24		Biological Sciences		E251		NS		1		7.9992		0.3333		0		 

		1578		2009-10		F		Oviedo, Nestor		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		05L		5544		24		7.9992		24		Biological Sciences		E251		NS		1		7.9992		0.3333		0		 

		681		2009-10		F		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		06L		5547		22		7.3326		22		Biological Sciences		E251		NS		1		7.3326		0.3333		0		 

		1510		2009-10		F		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		06L		5547		22		7.3326		22		Biological Sciences		E251		NS		1		7.3326		0.3333		0		 

		1578		2009-10		F		Oviedo, Nestor		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		06L		5547		22		7.3326		22		Biological Sciences		E251		NS		1		7.3326		0.3333		0		 

		1510		2009-10		F		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		07L		5550		24		7.9992		24		Biological Sciences		E251		NS		1		7.9992		0.3333		0		 

		1578		2009-10		F		Oviedo, Nestor		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		07L		5550		24		7.9992		24		Biological Sciences		E251		NS		1		7.9992		0.3333		0		 

		681		2009-10		F		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		07L		5550		24		7.9992		24		Biological Sciences		E251		NS		1		7.9992		0.3333		0		 

		681		2009-10		F		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		09L		5553		14		4.6662		14		Biological Sciences		E251		NS		1		4.6662		0.3333		0		 

		1510		2009-10		F		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		09L		5553		14		4.6662		14		Biological Sciences		E251		NS		1		4.6662		0.3333		0		 

		1578		2009-10		F		Oviedo, Nestor		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		09L		5553		14		4.6662		14		Biological Sciences		E251		NS		1		4.6662		0.3333		0		 

		1578		2009-10		F		Oviedo, Nestor		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		10L		5548		23		7.6659		23		Biological Sciences		E251		NS		1		7.6659		0.3333		0		 

		1510		2009-10		F		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		10L		5548		23		7.6659		23		Biological Sciences		E251		NS		1		7.6659		0.3333		0		 

		681		2009-10		F		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		10L		5548		23		7.6659		23		Biological Sciences		E251		NS		1		7.6659		0.3333		0		 

		1510		2009-10		F		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		11L		5552		24		7.9992		24		Biological Sciences		E251		NS		1		7.9992		0.3333		0		 

		681		2009-10		F		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		11L		5552		24		7.9992		24		Biological Sciences		E251		NS		1		7.9992		0.3333		0		 

		1578		2009-10		F		Oviedo, Nestor		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		11L		5552		24		7.9992		24		Biological Sciences		E251		NS		1		7.9992		0.3333		0		 

		1578		2009-10		F		Oviedo, Nestor		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		12L		5543		23		7.6659		23		Biological Sciences		E251		NS		1		7.6659		0.3333		0		 

		681		2009-10		F		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		12L		5543		23		7.6659		23		Biological Sciences		E251		NS		1		7.6659		0.3333		0		 

		1510		2009-10		F		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		12L		5543		23		7.6659		23		Biological Sciences		E251		NS		1		7.6659		0.3333		0		 

		1510		2009-10		F		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		13L		5546		24		7.9992		24		Biological Sciences		E251		NS		1		7.9992		0.3333		0		 

		1578		2009-10		F		Oviedo, Nestor		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		13L		5546		24		7.9992		24		Biological Sciences		E251		NS		1		7.9992		0.3333		0		 

		681		2009-10		F		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		13L		5546		24		7.9992		24		Biological Sciences		E251		NS		1		7.9992		0.3333		0		 

		1510		2009-10		F		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		14L		5551		24		7.9992		24		Biological Sciences		E251		NS		1		7.9992		0.3333		0		 

		681		2009-10		F		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		14L		5551		24		7.9992		24		Biological Sciences		E251		NS		1		7.9992		0.3333		0		 

		1578		2009-10		F		Oviedo, Nestor		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		14L		5551		24		7.9992		24		Biological Sciences		E251		NS		1		7.9992		0.3333		0		 

		681		2009-10		F		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		16L		5554		15		4.9995		15		Biological Sciences		E251		NS		1		4.9995		0.3333		0		 

		1510		2009-10		F		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		16L		5554		15		4.9995		15		Biological Sciences		E251		NS		1		4.9995		0.3333		0		 

		1578		2009-10		F		Oviedo, Nestor		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		001L		16L		5554		15		4.9995		15		Biological Sciences		E251		NS		1		4.9995		0.3333		0		 

		681		2009-10		F		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		002		01		4882		117		468		468		Biological Sciences		E251		NS		4		117		1		0		 

		681		2009-10		F		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		002L		02L		5535		24		24		24		Biological Sciences		E251		NS		1		24		1		0		 

		681		2009-10		F		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		002L		03L		5538		18		18		18		Biological Sciences		E251		NS		1		18		1		0		 

		681		2009-10		F		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		002L		04L		5541		11		11		11		Biological Sciences		E251		NS		1		11		1		0		 

		681		2009-10		F		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		002L		05L		5532		17		17		17		Biological Sciences		E251		NS		1		17		1		0		 

		681		2009-10		F		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		002L		06L		5536		23		23		23		Biological Sciences		E251		NS		1		23		1		0		 

		681		2009-10		F		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		002L		07L		5539		21		21		21		Biological Sciences		E251		NS		1		21		1		0		 

		1474		2009-10		F		Gilbert, Catherine		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		005		01		5380		67		268		268		Biological Sciences		E251		NS		4		67		1		0		 

		808		2009-10		F		Ortiz, Rudy		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		060		01		4976		70		280		280		Biological Sciences		E251		NS		4		70		1		0		 

		1662		2009-10		F		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BIO		095		01		6254		4		13		13		Biological Sciences		E251		NS				4		1		0		 

		1615		2009-10		F		Choi, Jinah		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.5		Primary		BIO		101		01		4991		64		128		256		Biological Sciences		E251		NS		4		32		0.5		0		 

		661		2009-10		F		Liwang, Andy		E252		ASOC P		1200		1200		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		0.5		Primary		BIO		101		01		4991		64		128		256		Biological Sciences		E251		NS		4		32		0.5		0		 

		1257		2009-10		F		Manilay, Jennifer		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		110		01		4898		76		304		304		Biological Sciences		E251		NS		4		76		1		0		 

		2343		2009-10		F		Raymond, Jason		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		120		01		4883		57		228		228		Biological Sciences		E251		NS		4		57		1		0		 

		2343		2009-10		F		Raymond, Jason		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		120L		01		4970		39		78		78		Biological Sciences		E251		NS		2		39		1		0		 

		925		2009-10		F		Frank, Anna		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		140		01		4982		52		208		208		Biological Sciences		E251		NS		4		52		1		0		 

		1514		2009-10		F		Aguilar, Andres		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		141		01		5379		63		252		252		Biological Sciences		E251		NS		4		63		1		0		 

		576		2009-10		F		Hart, Stephen		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		BIO		148		01		4950		4		16		16		Biological Sciences		E251		NS		4		4		1		0		 

		576		2009-10		F		Hart, Stephen		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		BIO		148		03D		5297		4		0		0		Biological Sciences		E251		NS		0		4		0		1		 

		148		2009-10		F		Ojcius, David		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		151		01		4988		46		184		184		Biological Sciences		E251		NS		4		46		1		0		 

		148		2009-10		F		Ojcius, David		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		151L		03L		5504		20		20		20		Biological Sciences		E251		NS		1		20		1		0		 

		148		2009-10		F		Ojcius, David		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		151L		04L		5506		19		19		19		Biological Sciences		E251		NS		1		19		1		0		 

		336		2009-10		F		Pallavicini, Maria		E250		PROF		0160		1100		Y		Y		School of Natural Sciences		NS		Biological Sciences		Biological Sciences		0.5		Primary		BIO		152		01		5377		22		44		88		Biological Sciences		E251		NS				11		0.5		0		 

		2188		2009-10		F		Bryan, Heather		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Chemical Sciences		Chemical Sciences		0.5		Primary		BIO		152		01		5377		22		44		88		Biological Sciences		E251		NS				11		0.5		0		 

		2188		2009-10		F		Bryan, Heather		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Chemical Sciences		Chemical Sciences		0		Secondary		BIO		152		02D		5342		21		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		819		2009-10		F		Medina, Monica		E251		ASOC P		1200		1200		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		153		01		5397		12		48		48		Biological Sciences		E251		NS		4		12		1		0		 

		819		2009-10		F		Medina, Monica		E251		ASOC P		1200		1200		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		153		02D		5408		10		0		0		Biological Sciences		E251		NS		0		10		0		1		 

		819		2009-10		F		Medina, Monica		E251		ASOC P		1200		1200		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		153		03D		5412		2		0		0		Biological Sciences		E251		NS		0		2		0		1		 

		1099		2009-10		F		Dayrat, Benoit		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		164		01		5395		31		155		155		Biological Sciences		E251		NS		5		31		1		0		 

		1201		2009-10		F		Colvin, Michael		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		180		01		4907		46		184		184		Biological Sciences		E251		NS				46		1		0		 

		361		2009-10		F		Reed, Emily		E251		T-ASST		2300		2300		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		180		02D		5308		27		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		148		2009-10		F		Ojcius, David		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		195		01		6178		2		6		6		Biological Sciences		E251		NS				2		1		0		 

		1578		2009-10		F		Oviedo, Nestor		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		195		02		6237		3		5		5		Biological Sciences		E251		NS				3		1		0		 

		808		2009-10		F		Ortiz, Rudy		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		195		03		6422		1		3		3		Biological Sciences		E251		NS		3		1		1		0		 

		1615		2009-10		F		Choi, Jinah		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		195		04		6222		2		5		5		Biological Sciences		E251		NS				2		1		0		 

		53		2009-10		F		Tsao, Meng-Lin		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		BIO		195		05		6272		2		5		5		Biological Sciences		E251		NS				2		1		0		 

		661		2009-10		F		Liwang, Andy		E252		ASOC P		1200		1200		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		BIO		195		06		6238		1		3		3		Biological Sciences		E251		NS		3		1		1		0		 

		1662		2009-10		F		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BIO		195		07		6209		3		8		8		Biological Sciences		E251		NS				3		1		0		 

		98		2009-10		F		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		195		08		6439		1		2		2		Biological Sciences		E251		NS		2		1		1		0		 

		1096		2009-10		F		Barlow, Miriam		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		195		09		6461		1		2		2		Biological Sciences		E251		NS		2		1		1		0		 

		257		2009-10		F		Garcia-Ojeda, Marcos		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		195		10		6344		2		5		5		Biological Sciences		E251		NS				2		1		0		 

		660		2009-10		F		Liwang, Patricia		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		BIO		195		11		6465		1		4		4		Biological Sciences		E251		NS		4		1		1		0		 

		925		2009-10		F		Frank, Anna		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		195		12		6455		2		6		6		Biological Sciences		E251		NS		3		2		1		0		 

		1257		2009-10		F		Manilay, Jennifer		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		198		01		6475		5		5		5		Biological Sciences		E251		NS		1		5		1		0		 

		257		2009-10		F		Garcia-Ojeda, Marcos		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		198		02		6280		2		2		2		Biological Sciences		E251		NS		1		2		1		0		 

		1662		2009-10		F		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BIOE		030		01		4916		22		88		88		Bioengineering		E212		ENG		4		22		1		0		 

		468		2009-10		F		Chen, Eric		E212		T-ASST		2310		2310		N		Y		Bioengineering		EN		Bioengineering		Bioengineering		0		Secondary		BIOE		030		02L		5512		22		0		0		Bioengineering		E212		ENG		0		0		0		1		 

		1662		2009-10		F		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BIOE		095		01		6278		1		3		3		Bioengineering		E212		ENG		3		1		1		0		 

		634		2009-10		F		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BIOE		150		01		6195		2		6		6		Bioengineering		E212		ENG		3		2		1		0		 

		634		2009-10		F		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BIOE		150		02D		6190		2		0		0		Bioengineering		E212		ENG		0		2		0		1		 

		634		2009-10		F		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BIOE		195		02		6449		2		6		6		Bioengineering		E212		ENG		3		2		1		0		 

		1662		2009-10		F		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BIOE		195		03		6308		1		5		5		Bioengineering		E212		ENG		5		1		1		0		 

		1698		2009-10		F		Vidensek, Mark		E252		LEC-18		1630		1630		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		001		01		4889		265		795		795		Chemistry		E252		NS		3		265		1		0		 

		1698		2009-10		F		Vidensek, Mark		E252		LEC-18		1630		1630		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		002		01		4881		168		672		672		Chemistry		E252		NS		4		168		1		0		 

		1698		2009-10		F		Vidensek, Mark		E252		LEC-18		1630		1630		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		002		02		4901		167		668		668		Chemistry		E252		NS		4		167		1		0		 

		660		2009-10		F		Liwang, Patricia		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		008		01		4880		102		408		408		Chemistry		E252		NS		4		102		1		0		 

		1015		2009-10		F		Ye, Tao		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		010		01		4896		150		600		600		Chemistry		E252		NS		4		150		1		0		 

		441		2009-10		F		Menke, Erik		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		095		01		6412		1		4		4		Chemistry		E252		NS		4		1		1		0		 

		53		2009-10		F		Tsao, Meng-Lin		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		100		01		4965		75		225		225		Chemistry		E252		NS		3		75		1		0		 

		53		2009-10		F		Tsao, Meng-Lin		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		100L		03L		5490		17		17		17		Chemistry		E252		NS		1		17		1		0		 

		53		2009-10		F		Tsao, Meng-Lin		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		100L		04L		5492		15		15		15		Chemistry		E252		NS		1		15		1		0		 

		53		2009-10		F		Tsao, Meng-Lin		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		100L		05L		5493		3		3		3		Chemistry		E252		NS		1		3		1		0		 

		53		2009-10		F		Tsao, Meng-Lin		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		100L		06L		5489		17		17		17		Chemistry		E252		NS		1		17		1		0		 

		1990		2009-10		F		Meyer, Matt		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		101L		01L		5488		12		24		24		Chemistry		E252		NS		2		12		1		0		 

		1990		2009-10		F		Meyer, Matt		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		101L		01L		5491		12		24		24		Chemistry		E252		NS		2		12		1		0		 

		661		2009-10		F		Liwang, Andy		E252		ASOC P		1200		1200		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		0.5		Primary		CHEM		111		01		4991		14		28		56		Chemistry		E252		NS		4		7		0.5		0		 

		1615		2009-10		F		Choi, Jinah		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.5		Primary		CHEM		111		01		4991		14		28		56		Chemistry		E252		NS		4		7		0.5		0		 

		1604		2009-10		F		Kelley, Anne		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		112		01		5081		8		24		24		Chemistry		E252		NS		3		8		1		0		 

		441		2009-10		F		Menke, Erik		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		115		01		5080		6		18		18		Chemistry		E252		NS		3		6		1		0		 

		1666		2009-10		F		Kelley, David		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		120		01		5079		10		30		30		Chemistry		E252		NS		3		10		1		0		 

		1990		2009-10		F		Meyer, Matt		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		195		01		6380		1		2		2		Chemistry		E252		NS		2		1		1		0		 

		660		2009-10		F		Liwang, Patricia		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		195		02		6220		1		4		4		Chemistry		E252		NS		4		1		1		0		 

		1604		2009-10		F		Kelley, Anne		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		195		03		6327		2		3		3		Chemistry		E252		NS				2		1		0		 

		1015		2009-10		F		Ye, Tao		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		195		04		6177		1		3		3		Chemistry		E252		NS		3		1		1		0		 

		398		2009-10		F		Ghosh, Sayantani		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		CHEM		195		05		6218		1		4		4		Chemistry		E252		NS		4		1		1		0		 

		1604		2009-10		F		Kelley, Anne		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		212		01		5556		5		15		15		Chemistry		E252		NS		3		5		1		0		 

		1666		2009-10		F		Kelley, David		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		291		01		5274		13		13		13		Chemistry		E252		NS		1		13		1		0		 

		1666		2009-10		F		Kelley, David		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		01		6242		1		11		11		Chemistry		E252		NS		11		1		1		0		 

		1990		2009-10		F		Meyer, Matt		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		02		6406		2		22		22		Chemistry		E252		NS		11		2		1		0		 

		1604		2009-10		F		Kelley, Anne		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		04		6335		1		2		2		Chemistry		E252		NS		2		1		1		0		 

		1604		2009-10		F		Kelley, Anne		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		13		6313		1		11		11		Chemistry		E252		NS		11		1		1		0		 

		1666		2009-10		F		Kelley, David		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		15		6281		1		1		1		Chemistry		E252		NS		1		1		1		0		 

		1666		2009-10		F		Kelley, David		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		17		6365		1		3		3		Chemistry		E252		NS		3		1		1		0		 

		1666		2009-10		F		Kelley, David		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		25		6333		1		11		11		Chemistry		E252		NS		11		1		1		0		 

		1505		2009-10		F		Lu, Jennifer		E215		ASST P		1343		1343		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		CHEM		295		33		6243		1		7		7		Chemistry		E252		NS		7		1		1		0		 

		441		2009-10		F		Menke, Erik		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		47		6221		1		9		9		Chemistry		E252		NS		9		1		1		0		 

		441		2009-10		F		Menke, Erik		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		49		6469		1		11		11		Chemistry		E252		NS		11		1		1		0		 

		53		2009-10		F		Tsao, Meng-Lin		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		73		6356		1		11		11		Chemistry		E252		NS		11		1		1		0		 

		1015		2009-10		F		Ye, Tao		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		77		6321		1		3		3		Chemistry		E252		NS		3		1		1		0		 

		1015		2009-10		F		Ye, Tao		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		85		6175		1		11		11		Chemistry		E252		NS		11		1		1		0		 

		979		2009-10		F		Zhao, Zifu		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CHN		001		01		5010		24		96		96		Chinese		E312		SSHA		4		24		1		0		 

		979		2009-10		F		Zhao, Zifu		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CHN		001		02		5110		21		84		84		Chinese		E312		SSHA		4		21		1		0		 

		7		2009-10		F		Spivey, Michael		E316		PROF		1100		1100		Y		Y		Cognitive Science		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		COGS		001		01		4984		174		696		696		Cognitive Science		E316		SSHA		4		174		1		0		 

		1713		2009-10		F		Chiu, Eric		E316		T-ASST		2310		2310		N		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		0		Secondary		COGS		001		02D		5239		29		0		0		Cognitive Science		E316		SSHA		0		0		0		1		 

		1350		2009-10		F		Romano, Michael		E316		T-ASST		2310		2310		N		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		0		Secondary		COGS		001		03D		5321		30		0		0		Cognitive Science		E316		SSHA		0		0		0		1		 

		1713		2009-10		F		Chiu, Eric		E316		T-ASST		2310		2310		N		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		0		Secondary		COGS		001		04D		5290		30		0		0		Cognitive Science		E316		SSHA		0		0		0		1		 

		1350		2009-10		F		Romano, Michael		E316		T-ASST		2310		2310		N		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		0		Secondary		COGS		001		05D		5407		30		0		0		Cognitive Science		E316		SSHA		0		0		0		1		 

		390		2009-10		F		Townsend, Corinne		E313		T-ASST		2300		2300		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		0		Secondary		COGS		001		06D		5309		27		0		0		Cognitive Science		E316		SSHA		0		0		0		1		 

		390		2009-10		F		Townsend, Corinne		E313		T-ASST		2300		2300		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		0		Secondary		COGS		001		07D		5322		28		0		0		Cognitive Science		E316		SSHA		0		0		0		1		 

		1008		2009-10		F		Thiem, Paul		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		COGS		141		01		4993		39		156		156		Cognitive Science		E316		SSHA		4		39		1		0		 

		1327		2009-10		F		St Clair, William		E316		T-ASST		2310		2310		N		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		0		Secondary		COGS		141		01		4993		39		0		156		Cognitive Science		E316		SSHA		4		0		0		0		 

		1563		2009-10		F		Maglio, Paul		E313		ADJNCT		3268		3268		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		COGS		152		01		5386		13		52		52		Cognitive Science		E316		SSHA		4		13		1		0		 

		202		2009-10		F		Matlock, Teenie		E316		ASOC P		1200		1200		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		159		01		5166		29		116		116		Cognitive Science		E316		SSHA		4		29		1		0		 

		80		2009-10		F		Heit, Evan		E316		PROF		1100		1100		Y		Y		Cognitive Science		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		COGS		190		01		5167		6		24		24		Cognitive Science		E316		SSHA		4		6		1		0		 

		34		2009-10		F		Kello, Christopher		E313		ASOC P		1200		1200		Y		Y		Social and Cognitive Sciences		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		195		01		6393		1		4		4		Cognitive Science		E316		SSHA		4		1		1		0		 

		7		2009-10		F		Spivey, Michael		E316		PROF		1100		1100		Y		Y		Cognitive Science		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		COGS		195		02		6361		5		17		17		Cognitive Science		E316		SSHA				5		1		0		 

		80		2009-10		F		Heit, Evan		E316		PROF		1100		1100		Y		Y		Cognitive Science		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		COGS		195		04		6204		2		4		4		Cognitive Science		E316		SSHA		2		2		1		0		 

		202		2009-10		F		Matlock, Teenie		E316		ASOC P		1200		1200		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		195		05		6410		1		2		2		Cognitive Science		E316		SSHA		2		1		1		0		 

		7		2009-10		F		Spivey, Michael		E316		PROF		1100		1100		Y		Y		Cognitive Science		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		COGS		195		06		6369		2		5		5		Cognitive Science		E316		SSHA				2		1		0		 

		202		2009-10		F		Matlock, Teenie		E316		ASOC P		1200		1200		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		199		02		6392		1		4		4		Cognitive Science		E316		SSHA		4		1		1		0		 

		34		2009-10		F		Kello, Christopher		E313		ASOC P		1200		1200		Y		Y		Social and Cognitive Sciences		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		250		01		5206		7		28		28		Cognitive Science		E316		SSHA		4		7		1		0		 

		7		2009-10		F		Spivey, Michael		E316		PROF		1100		1100		Y		Y		Cognitive Science		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		COGS		295		01		6202		1		8		8		Cognitive Science		E316		SSHA		8		1		1		0		 

		80		2009-10		F		Heit, Evan		E316		PROF		1100		1100		Y		Y		Cognitive Science		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		COGS		295		02		6315		1		12		12		Cognitive Science		E316		SSHA		12		1		1		0		 

		202		2009-10		F		Matlock, Teenie		E316		ASOC P		1200		1200		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		295		03		6431		1		12		12		Cognitive Science		E316		SSHA		12		1		1		0		 

		7		2009-10		F		Spivey, Michael		E316		PROF		1100		1100		Y		Y		Cognitive Science		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		0.5		Primary		COGS		295		04		6270		1		2		4		Cognitive Science		E316		SSHA		4		0.5		0.5		0		 

		202		2009-10		F		Matlock, Teenie		E316		ASOC P		1200		1200		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		0.5		Primary		COGS		295		04		6270		1		2		4		Cognitive Science		E316		SSHA		4		0.5		0.5		0		 

		80		2009-10		F		Heit, Evan		E316		PROF		1100		1100		Y		Y		Cognitive Science		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		COGS		295		05		6467		2		12		12		Cognitive Science		E316		SSHA				2		1		0		 

		7		2009-10		F		Spivey, Michael		E316		PROF		1100		1100		Y		Y		Cognitive Science		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		COGS		295		06		6235		1		12		12		Cognitive Science		E316		SSHA		12		1		1		0		 

		856		2009-10		F		Noelle, David		E316		ASST P		1300		1300		Y		Y		Cognitive Science		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		COGS		295		07		6269		2		11		11		Cognitive Science		E316		SSHA				2		1		0		 

		34		2009-10		F		Kello, Christopher		E313		ASOC P		1200		1200		Y		Y		Social and Cognitive Sciences		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		298		01		5200		6		24		24		Cognitive Science		E316		SSHA		4		6		1		0		 

		202		2009-10		F		Matlock, Teenie		E316		ASOC P		1200		1200		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		298		02		6230		1		4		4		Cognitive Science		E316		SSHA		4		1		1		0		 

		455		2009-10		F		Fenstermaker, Amy		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4885		243		0		0		Core		E350		01		0		20.655		0		1		 

		778		2009-10		F		Haner, John		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4885		243		0		0		Core		E350		01		0		20.655		0		1		 

		800		2009-10		F		Van Breugel, Willem		E103		RECALL		1106		1106		Y		Y		Vice Provost Undergraduate Education		AA		Vice Provost Undergraduate Education		Vice Provost Undergraduate Education		0.085		Primary		CORE		001		01		4885		243		0		0		Core		E350		01		0		20.655		0		1		 

		1475		2009-10		F		Oda, Meredith		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4885		243		0		0		Core		E350		01		0		20.655		0		1		 

		2349		2009-10		F		Merenda, Kimberly		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4885		243		0		0		Core		E350		01		0		20.655		0		1		 

		1333		2009-10		F		Winek, Angela		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4885		243		0		0		Core		E350		01		0		20.655		0		1		 

		1371		2009-10		F		Hothem, Thomas		E300		LEC-18		0841		1630		N		Y		School of Soc Sciences/Humanties/Arts		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4885		243		0		0		Core		E350		01		0		20.655		0		1		 

		1301		2009-10		F		Bales, Roger		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0.085		Primary		CORE		001		01		4885		243		0		0		Core		E350		01		0		20.655		0		1		 

		2190		2009-10		F		Stanley, Jared		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4890		415		0		0		Core		E350		01		0		35.275		0		1		 

		274		2009-10		F		Merrill, Derek		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4890		415		0		0		Core		E350		01		0		35.275		0		1		 

		1019		2009-10		F		Varnot, Susan		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4890		415		0		0		Core		E350		01		0		35.275		0		1		 

		1083		2009-10		F		Silbaugh, Deette		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4890		415		0		0		Core		E350		01		0		35.275		0		1		 

		349		2009-10		F		Mirzazadehanhar, Nahrin		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4890		415		0		0		Core		E350		01		0		35.275		0		1		 

		455		2009-10		F		Fenstermaker, Amy		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4890		415		0		0		Core		E350		01		0		35.275		0		1		 

		778		2009-10		F		Haner, John		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4890		415		0		0		Core		E350		01		0		35.275		0		1		 

		800		2009-10		F		Van Breugel, Willem		E103		RECALL		1106		1106		Y		Y		Vice Provost Undergraduate Education		AA		Vice Provost Undergraduate Education		Vice Provost Undergraduate Education		0.085		Primary		CORE		001		01		4890		415		0		0		Core		E350		01		0		35.275		0		1		 

		1475		2009-10		F		Oda, Meredith		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4890		415		0		0		Core		E350		01		0		35.275		0		1		 

		2349		2009-10		F		Merenda, Kimberly		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4890		415		0		0		Core		E350		01		0		35.275		0		1		 

		1333		2009-10		F		Winek, Angela		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4890		415		0		0		Core		E350		01		0		35.275		0		1		 

		349		2009-10		F		Mirzazadehanhar, Nahrin		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4885		243		0		0		Core		E350		01		0		20.655		0		1		 

		1301		2009-10		F		Bales, Roger		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0.085		Primary		CORE		001		01		4890		415		0		0		Core		E350		01		0		35.275		0		1		 

		2190		2009-10		F		Stanley, Jared		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4885		243		0		0		Core		E350		01		0		20.655		0		1		 

		274		2009-10		F		Merrill, Derek		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4885		243		0		0		Core		E350		01		0		20.655		0		1		 

		1019		2009-10		F		Varnot, Susan		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4885		243		0		0		Core		E350		01		0		20.655		0		1		 

		1083		2009-10		F		Silbaugh, Deette		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4885		243		0		0		Core		E350		01		0		20.655		0		1		 

		1371		2009-10		F		Hothem, Thomas		E300		LEC-18		0841		1630		N		Y		School of Soc Sciences/Humanties/Arts		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		01		4890		415		0		0		Core		E350		01		0		35.275		0		1		 

		1019		2009-10		F		Varnot, Susan		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		02		4884		172		0		0		Core		E350		01		0		14.62		0		1		 

		274		2009-10		F		Merrill, Derek		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		02		4884		172		0		0		Core		E350		01		0		14.62		0		1		 

		2190		2009-10		F		Stanley, Jared		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		02		4884		172		0		0		Core		E350		01		0		14.62		0		1		 

		1301		2009-10		F		Bales, Roger		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0.085		Primary		CORE		001		02		4884		172		0		0		Core		E350		01		0		14.62		0		1		 

		1371		2009-10		F		Hothem, Thomas		E300		LEC-18		0841		1630		N		Y		School of Soc Sciences/Humanties/Arts		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		02		4884		172		0		0		Core		E350		01		0		14.62		0		1		 

		1333		2009-10		F		Winek, Angela		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		02		4884		172		0		0		Core		E350		01		0		14.62		0		1		 

		2349		2009-10		F		Merenda, Kimberly		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		02		4884		172		0		0		Core		E350		01		0		14.62		0		1		 

		1475		2009-10		F		Oda, Meredith		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		02		4884		172		0		0		Core		E350		01		0		14.62		0		1		 

		800		2009-10		F		Van Breugel, Willem		E103		RECALL		1106		1106		Y		Y		Vice Provost Undergraduate Education		AA		Vice Provost Undergraduate Education		Vice Provost Undergraduate Education		0.085		Primary		CORE		001		02		4884		172		0		0		Core		E350		01		0		14.62		0		1		 

		778		2009-10		F		Haner, John		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		02		4884		172		0		0		Core		E350		01		0		14.62		0		1		 

		455		2009-10		F		Fenstermaker, Amy		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		02		4884		172		0		0		Core		E350		01		0		14.62		0		1		 

		349		2009-10		F		Mirzazadehanhar, Nahrin		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		02		4884		172		0		0		Core		E350		01		0		14.62		0		1		 

		1083		2009-10		F		Silbaugh, Deette		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.085		Primary		CORE		001		02		4884		172		0		0		Core		E350		01		0		14.62		0		1		 

		274		2009-10		F		Merrill, Derek		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		CORE		001		03D		5070		20		80		80		Core		E350		01		4		20		1		0		 

		274		2009-10		F		Merrill, Derek		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		CORE		001		04D		5072		20		80		80		Core		E350		01		4		20		1		0		 

		1475		2009-10		F		Oda, Meredith		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		CORE		001		05D		5074		20		80		80		Core		E350		01		4		20		1		0		 

		1475		2009-10		F		Oda, Meredith		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		CORE		001		06D		5076		18		72		72		Core		E350		01		4		18		1		0		 

		1019		2009-10		F		Varnot, Susan		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		CORE		001		09D		5168		20		80		80		Core		E350		01		4		20		1		0		 

		1333		2009-10		F		Winek, Angela		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		CORE		001		10D		5068		20		80		80		Core		E350		01		4		20		1		0		 

		1333		2009-10		F		Winek, Angela		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		CORE		001		11D		5069		20		80		80		Core		E350		01		4		20		1		0		 

		349		2009-10		F		Mirzazadehanhar, Nahrin		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		CORE		001		12D		5071		20		80		80		Core		E350		01		4		20		1		0		 

		573		2009-10		F		Devrick, Heather		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		13D		5073		20		80		80		Core		E350		01		4		20		1		0		 

		778		2009-10		F		Haner, John		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		CORE		001		14D		5075		20		80		80		Core		E350		01		4		20		1		0		 

		1019		2009-10		F		Varnot, Susan		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		CORE		001		17D		5065		19		76		76		Core		E350		01		4		19		1		0		 

		2349		2009-10		F		Merenda, Kimberly		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		CORE		001		18D		5093		20		80		80		Core		E350		01		4		20		1		0		 

		2349		2009-10		F		Merenda, Kimberly		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		CORE		001		19D		5096		19		76		76		Core		E350		01		4		19		1		0		 

		1083		2009-10		F		Silbaugh, Deette		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		CORE		001		20D		5098		20		80		80		Core		E350		01		4		20		1		0		 

		2349		2009-10		F		Merenda, Kimberly		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		CORE		001		21D		5100		20		80		80		Core		E350		01		4		20		1		0		 

		455		2009-10		F		Fenstermaker, Amy		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		CORE		001		26D		5092		20		80		80		Core		E350		01		4		20		1		0		 

		2190		2009-10		F		Stanley, Jared		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		CORE		001		28D		5097		20		80		80		Core		E350		01		4		20		1		0		 

		2190		2009-10		F		Stanley, Jared		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		CORE		001		29D		5099		20		80		80		Core		E350		01		4		20		1		0		 

		1301		2009-10		F		Bales, Roger		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		CORE		090X		01		5198		18		18		18		Core		E350		01		1		18		1		0		 

		1429		2009-10		F		Kanemoto, Kathleen		E213		LEC-18		1630		1630		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		005		01		4910		82		328		328		Computer Science and Engineering		E213		ENG		4		82		1		0		 

		2021		2009-10		F		Liu, Tao		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		005		02L		5285		26		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		88		2009-10		F		Vladymyrov, Maksym		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		005		03L		5284		27		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		1708		2009-10		F		Lwin, Kelvin		E213		LEC-18		0842		1632		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		020		01		4887		271		542		542		Computer Science and Engineering		E213		ENG		2		271		1		0		 

		994		2009-10		F		Erickson, Varick		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		020		02L		5426		31		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		1708		2009-10		F		Lwin, Kelvin		E213		LEC-18		0842		1632		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		020		03L		5419		30		0		0		Computer Science and Engineering		E213		ENG		0		30		0		1		 

		1121		2009-10		F		Zeng, Jianwu		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		020		04L		5423		31		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		994		2009-10		F		Erickson, Varick		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		020		05L		5421		31		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		621		2009-10		F		Yang, Chih-Yuan		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		020		06L		5424		31		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		621		2009-10		F		Yang, Chih-Yuan		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		020		07L		5420		30		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		1708		2009-10		F		Lwin, Kelvin		E213		LEC-18		0842		1632		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		020		08L		5425		30		0		0		Computer Science and Engineering		E213		ENG		0		30		0		1		 

		2061		2009-10		F		Jiang, Lun		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		020		09L		5427		30		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		2061		2009-10		F		Jiang, Lun		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		020		10L		5417		27		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		1708		2009-10		F		Lwin, Kelvin		E213		LEC-18		0842		1632		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		021		01		4971		58		116		116		Computer Science and Engineering		E213		ENG		2		58		1		0		 

		2021		2009-10		F		Liu, Tao		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		021		02L		5428		28		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		2021		2009-10		F		Liu, Tao		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		021		03L		5430		30		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		557		2009-10		F		Ewart, John		E213		LEC-18		1632		1632		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		030		01		4955		56		224		224		Computer Science and Engineering		E213		ENG		4		56		1		0		 

		999		2009-10		F		Shuai, Zaihong		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		030		02L		5429		30		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		999		2009-10		F		Shuai, Zaihong		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		030		03L		5418		26		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		380		2009-10		F		Carreira-Perpinan, Miguel		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		100		01		5392		24		96		96		Computer Science and Engineering		E213		ENG		4		24		1		0		 

		249		2009-10		F		Qin, Chao		E213		T-ASST		2300		2300		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		100		03L		5422		24		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		2126		2009-10		F		Kallmann, Marcelo		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		171		01		5511		7		28		28		Computer Science and Engineering		E213		ENG		4		7		1		0		 

		995		2009-10		F		Camporesi, Carlo		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		171		02L		5513		7		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		2126		2009-10		F		Kallmann, Marcelo		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		171		02L		5513		7		0		0		Computer Science and Engineering		E213		ENG		0		7		0		1		 

		1909		2009-10		F		Carpin, Stefano		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		180		01		5295		15		60		60		Computer Science and Engineering		E213		ENG		4		15		1		0		 

		1086		2009-10		F		Kolling, Andreas		E213		T-ASST		2300		2300		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		180		03L		5503		15		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		96		2009-10		F		Newsam, Shawn		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		185		01		5390		38		152		152		Computer Science and Engineering		E213		ENG		4		38		1		0		 

		1430		2009-10		F		Xie, Ling		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		185		02L		5357		16		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		1430		2009-10		F		Xie, Ling		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		185		03L		5363		22		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		96		2009-10		F		Newsam, Shawn		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		195		01		6260		2		4		4		Computer Science and Engineering		E213		ENG		2		2		1		0		 

		1909		2009-10		F		Carpin, Stefano		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		195		02		6306		2		4		4		Computer Science and Engineering		E213		ENG		2		2		1		0		 

		96		2009-10		F		Newsam, Shawn		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		199		01		6414		1		2		2		Computer Science and Engineering		E213		ENG		2		1		1		0		 

		2056		2009-10		F		Neumann, Todd		E317		ASST P		1343		1343		Y		Y		Economics		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		ECON		001		01		4893		202		808		808		Economics		E317		SSHA		4		202		1		0		 

		1612		2009-10		F		Seltzer, Steven		E317		T-ASST		2300		2300		N		Y		Economics		SH		Economics		Economics		0		Secondary		ECON		001		01		4893		202		0		808		Economics		E317		SSHA		4		0		0		0		 

		270		2009-10		F		Richter, Susan		E317		LEC-18		1630		1630		N		Y		Economics		SH		Economics		Economics		1		Primary		ECON		010		01		4964		58		232		232		Economics		E317		SSHA		4		58		1		0		 

		270		2009-10		F		Richter, Susan		E317		LEC-18		1630		1630		N		Y		Economics		SH		Economics		Economics		1		Primary		ECON		100		01		4990		24		96		96		Economics		E317		SSHA		4		24		1		0		 

		670		2009-10		F		Hicks, Justin		E317		T-ASST		2300		2300		N		Y		Economics		SH		Economics		Economics		0		Secondary		ECON		100		02D		5000		12		0		0		Economics		E317		SSHA		0		0		0		1		 

		670		2009-10		F		Hicks, Justin		E317		T-ASST		2300		2300		N		Y		Economics		SH		Economics		Economics		0		Secondary		ECON		100		03D		5001		4		0		0		Economics		E317		SSHA		0		0		0		1		 

		670		2009-10		F		Hicks, Justin		E317		T-ASST		2300		2300		N		Y		Economics		SH		Economics		Economics		0		Secondary		ECON		100		04D		5002		8		0		0		Economics		E317		SSHA		0		0		0		1		 

		1205		2009-10		F		Kantor, Shawn		E317		PROF		1143		1143		Y		Y		Economics		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		ECON		152		01		5114		15		60		60		Economics		E317		SSHA		4		15		1		0		 

		1205		2009-10		F		Kantor, Shawn		E317		PROF		1143		1143		Y		Y		Economics		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		ECON		155		01		5084		13		52		52		Economics		E317		SSHA		4		13		1		0		 

		1205		2009-10		F		Kantor, Shawn		E317		PROF		1143		1143		Y		Y		Economics		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		ECON		199		01		6206		2		8		8		Economics		E317		SSHA		4		2		1		0		 

		387		2009-10		F		Whalley, Alexander		E317		ASST P		1343		1343		Y		Y		Economics		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		ECON		295		01		6433		1		12		12		Economics		E317		SSHA		12		1		1		0		 

		1205		2009-10		F		Kantor, Shawn		E317		PROF		1143		1143		Y		Y		Economics		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		ECON		295		02		6468		1		12		12		Economics		E317		SSHA		12		1		1		0		 

		2056		2009-10		F		Neumann, Todd		E317		ASST P		1343		1343		Y		Y		Economics		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		ECON		299		01		6457		1		4		4		Economics		E317		SSHA		4		1		1		0		 

		714		2009-10		F		Cerpa, Alberto		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		262		01		5211		4		16		16		Electrical Engineering Computer Science		E217		ENG		4		4		1		0		 

		714		2009-10		F		Cerpa, Alberto		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		262		02L		5501		4		0		0		Electrical Engineering Computer Science		E217		ENG		0		4		0		1		 

		350		2009-10		F		Yang, Ming Hsuan		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		274		01		5514		5		20		20		Electrical Engineering Computer Science		E217		ENG		4		5		1		0		 

		350		2009-10		F		Yang, Ming Hsuan		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		274		02L		5500		4		0		0		Electrical Engineering Computer Science		E217		ENG		0		4		0		1		 

		2126		2009-10		F		Kallmann, Marcelo		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		287		01		5511		2		8		8		Electrical Engineering Computer Science		E217		ENG		4		2		1		0		 

		2126		2009-10		F		Kallmann, Marcelo		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		287		02L		5513		2		0		0		Electrical Engineering Computer Science		E217		ENG		0		2		0		1		 

		995		2009-10		F		Camporesi, Carlo		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		EECS		287		02L		5513		2		0		0		Electrical Engineering Computer Science		E217		ENG		0		0		0		1		 

		380		2009-10		F		Carreira-Perpinan, Miguel		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		290		01		5158		21		21		21		Electrical Engineering Computer Science		E217		ENG		1		21		1		0		 

		714		2009-10		F		Cerpa, Alberto		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		07		6447		4		28		28		Electrical Engineering Computer Science		E217		ENG		7		4		1		0		 

		1909		2009-10		F		Carpin, Stefano		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		24		6184		2		24		24		Electrical Engineering Computer Science		E217		ENG		12		2		1		0		 

		2126		2009-10		F		Kallmann, Marcelo		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		31		6310		1		7		7		Electrical Engineering Computer Science		E217		ENG		7		1		1		0		 

		2126		2009-10		F		Kallmann, Marcelo		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		35		6339		3		33		33		Electrical Engineering Computer Science		E217		ENG		11		3		1		0		 

		96		2009-10		F		Newsam, Shawn		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		40		6377		2		22		22		Electrical Engineering Computer Science		E217		ENG		11		2		1		0		 

		350		2009-10		F		Yang, Ming Hsuan		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		56		6473		1		3		3		Electrical Engineering Computer Science		E217		ENG		3		1		1		0		 

		350		2009-10		F		Yang, Ming Hsuan		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		60		6382		2		14		14		Electrical Engineering Computer Science		E217		ENG		7		2		1		0		 

		380		2009-10		F		Carreira-Perpinan, Miguel		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		66		6288		2		22		22		Electrical Engineering Computer Science		E217		ENG		11		2		1		0		 

		380		2009-10		F		Carreira-Perpinan, Miguel		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		67		6196		1		11		11		Electrical Engineering Computer Science		E217		ENG		11		1		1		0		 

		380		2009-10		F		Carreira-Perpinan, Miguel		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		68		6227		1		3		3		Electrical Engineering Computer Science		E217		ENG		3		1		1		0		 

		96		2009-10		F		Newsam, Shawn		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		69		6245		2		14		14		Electrical Engineering Computer Science		E217		ENG		7		2		1		0		 

		95		2009-10		F		Leal-Quiros, Edbertho		E213		LEC-18		1630		1630		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		ENGR		057		01		4909		137		548		548		Engineering		E200		ENG		4		137		1		0		 

		95		2009-10		F		Leal-Quiros, Edbertho		E213		LEC-18		1630		1630		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		ENGR		065		01		5313		26		104		104		Engineering		E200		ENG		4		26		1		0		 

		865		2009-10		F		Wright, Jeffrey		E200		PROF		0160		1143		Y		Y		School of Engineering		EN		School of Engineering		School of Engineering		1		Primary		ENGR		097		01		4879		90		127		127		Engineering		E200		ENG				90		1		0		 

		1582		2009-10		F		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		ENGR		097		02F		5516		15		0		0		Engineering		E200		ENG		0		15		0		1		 

		865		2009-10		F		Wright, Jeffrey		E200		PROF		0160		1143		Y		Y		School of Engineering		EN		School of Engineering		School of Engineering		1		Primary		ENGR		097		03F		5519		11		0		0		Engineering		E200		ENG		0		11		0		1		 

		865		2009-10		F		Wright, Jeffrey		E200		PROF		0160		1143		Y		Y		School of Engineering		EN		School of Engineering		School of Engineering		1		Primary		ENGR		097		04F		5515		8		0		0		Engineering		E200		ENG		0		8		0		1		 

		865		2009-10		F		Wright, Jeffrey		E200		PROF		0160		1143		Y		Y		School of Engineering		EN		School of Engineering		School of Engineering		0.5		Primary		ENGR		097		05F		5479		11		0		0		Engineering		E200		ENG		0		5.5		0		1		 

		2098		2009-10		F		Viney, Christopher		E103		PROF		1143		1143		Y		Y		Vice Provost Undergraduate Education		AA		Materials Science & Engineering		Materials Science & Engineering		0.5		Primary		ENGR		097		05F		5479		11		0		0		Engineering		E200		ENG		0		5.5		0		1		 

		865		2009-10		F		Wright, Jeffrey		E200		PROF		0160		1143		Y		Y		School of Engineering		EN		School of Engineering		School of Engineering		1		Primary		ENGR		097		06F		5518		13		0		0		Engineering		E200		ENG		0		13		0		1		 

		865		2009-10		F		Wright, Jeffrey		E200		PROF		0160		1143		Y		Y		School of Engineering		EN		School of Engineering		School of Engineering		1		Primary		ENGR		097		07F		5520		10		0		0		Engineering		E200		ENG		0		10		0		1		 

		1512		2009-10		F		Harmon, Thomas		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ENGR		097		08F		5517		10		0		0		Engineering		E200		ENG		0		10		0		1		 

		536		2009-10		F		Campbell, John		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ENGR		097		11F		5521		6		0		0		Engineering		E200		ENG		0		6		0		1		 

		58		2009-10		F		Winston, Roland		E200		PROF		1100		1100		Y		Y		School of Engineering		EN		Physics		Physics		1		Primary		ENGR		097		12F		5339		6		0		0		Engineering		E200		ENG		0		6		0		1		 

		1182		2009-10		F		Modest, Michael		E216		PROF		1143		1143		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		ENGR		130		01		4975		71		213		213		Engineering		E200		ENG		3		71		1		0		 

		977		2009-10		F		Diaz, Gerardo		E216		ASST P		1343		1343		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		ENGR		135		01		4949		21		84		84		Engineering		E200		ENG		4		21		1		0		 

		2319		2009-10		F		Ramirez, Lynnette		E216		T-ASST		2300		2300		N		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		0		Secondary		ENGR		135		03L		5497		10		0		0		Engineering		E200		ENG		0		0		0		1		 

		977		2009-10		F		Diaz, Gerardo		E216		ASST P		1343		1343		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		ENGR		135		03L		5497		10		0		0		Engineering		E200		ENG		0		10		0		1		 

		2319		2009-10		F		Ramirez, Lynnette		E216		T-ASST		2300		2300		N		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		0		Secondary		ENGR		135		04L		5495		11		0		0		Engineering		E200		ENG		0		0		0		1		 

		977		2009-10		F		Diaz, Gerardo		E216		ASST P		1343		1343		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		ENGR		135		04L		5495		11		0		0		Engineering		E200		ENG		0		11		0		1		 

		2278		2009-10		F		Nguyen, Thomas		E216		LEC-18		1630		1630		N		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		ENGR		151		01		5382		39		156		156		Engineering		E200		ENG		4		39		1		0		 

		2278		2009-10		F		Nguyen, Thomas		E216		LEC-18		1630		1630		N		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		ENGR		151		02L		5480		17		0		0		Engineering		E200		ENG		0		17		0		1		 

		2278		2009-10		F		Nguyen, Thomas		E216		LEC-18		1630		1630		N		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		ENGR		151		03L		5481		22		0		0		Engineering		E200		ENG		0		22		0		1		 

		1357		2009-10		F		Chen, Yihsu		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Social and Cognitive Sciences		1		Primary		ENGR		155		01		4941		56		168		168		Engineering		E200		ENG		3		56		1		0		 

		1260		2009-10		F		Escobar, Ariel		E212		PROF		1143		1143		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		ENGR		166		01		5542		7		21		21		Engineering		E200		ENG		3		7		1		0		 

		225		2009-10		F		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ENGR		180		01		5128		39		156		156		Engineering		E200		ENG		4		39		1		0		 

		2109		2009-10		F		Alvarez, Otto		E214		T-ASST		2310		2310		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0		Secondary		ENGR		180		02L		5364		28		0		0		Engineering		E200		ENG		0		0		0		1		 

		1881		2009-10		F		Phelps, Gary		E214		T-ASST		2310		2310		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0		Secondary		ENGR		180		03L		5362		11		0		0		Engineering		E200		ENG		0		0		0		1		 

		865		2009-10		F		Wright, Jeffrey		E200		PROF		0160		1143		Y		Y		School of Engineering		EN		School of Engineering		School of Engineering		1		Primary		ENGR		191		01		5095		13		13		13		Engineering		E200		ENG		1		13		1		0		 

		865		2009-10		F		Wright, Jeffrey		E200		PROF		0160		1143		Y		Y		School of Engineering		EN		School of Engineering		School of Engineering		1		Primary		ENGR		197		01		4879		45		71		71		Engineering		E200		ENG				45		1		0		 

		865		2009-10		F		Wright, Jeffrey		E200		PROF		0160		1143		Y		Y		School of Engineering		EN		School of Engineering		School of Engineering		1		Primary		ENGR		197		03F		5519		6		0		0		Engineering		E200		ENG		0		6		0		1		 

		865		2009-10		F		Wright, Jeffrey		E200		PROF		0160		1143		Y		Y		School of Engineering		EN		School of Engineering		School of Engineering		1		Primary		ENGR		197		04F		5515		3		0		0		Engineering		E200		ENG		0		3		0		1		 

		2098		2009-10		F		Viney, Christopher		E103		PROF		1143		1143		Y		Y		Vice Provost Undergraduate Education		AA		Materials Science & Engineering		Materials Science & Engineering		0.5		Primary		ENGR		197		05F		5479		10		0		0		Engineering		E200		ENG		0		5		0		1		 

		865		2009-10		F		Wright, Jeffrey		E200		PROF		0160		1143		Y		Y		School of Engineering		EN		School of Engineering		School of Engineering		0.5		Primary		ENGR		197		05F		5479		10		0		0		Engineering		E200		ENG		0		5		0		1		 

		865		2009-10		F		Wright, Jeffrey		E200		PROF		0160		1143		Y		Y		School of Engineering		EN		School of Engineering		School of Engineering		1		Primary		ENGR		197		06F		5518		4		0		0		Engineering		E200		ENG		0		4		0		1		 

		865		2009-10		F		Wright, Jeffrey		E200		PROF		0160		1143		Y		Y		School of Engineering		EN		School of Engineering		School of Engineering		1		Primary		ENGR		197		07F		5520		3		0		0		Engineering		E200		ENG		0		3		0		1		 

		536		2009-10		F		Campbell, John		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ENGR		197		11F		5521		6		0		0		Engineering		E200		ENG		0		6		0		1		 

		58		2009-10		F		Winston, Roland		E200		PROF		1100		1100		Y		Y		School of Engineering		EN		Physics		Physics		1		Primary		ENGR		197		12F		5339		13		0		0		Engineering		E200		ENG		0		13		0		1		 

		1583		2009-10		F		Shaw, Glenn		E214		LEC-18		1632		1632		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ENVE		010		01		4943		57		228		228		Environmental Engineering		E214		ENG		4		57		1		0		 

		793		2009-10		F		Stilson, Thomas		E214		T-ASST		2310		2310		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0		Secondary		ENVE		010		02L		5287		27		0		0		Environmental Engineering		E214		ENG		0		0		0		1		 

		1797		2009-10		F		Sullivan, Audrey		E214		T-ASST		2310		2310		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0		Secondary		ENVE		010		03L		5361		30		0		0		Environmental Engineering		E214		ENG		0		0		0		1		 

		552		2009-10		F		O'Day, Peggy		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		0.5		Primary		ENVE		100		01		5159		6		12		24		Environmental Engineering		E214		ENG		4		3		0.5		0		 

		1199		2009-10		F		Conklin, Martha		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0.5		Primary		ENVE		100		01		5159		6		12		24		Environmental Engineering		E214		ENG		4		3		0.5		0		 

		1199		2009-10		F		Conklin, Martha		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0.5		Primary		ENVE		100		03L		5459		6		0		0		Environmental Engineering		E214		ENG		0		3		0		1		 

		793		2009-10		F		Stilson, Thomas		E214		T-ASST		2310		2310		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0		Secondary		ENVE		100		03L		5459		6		0		0		Environmental Engineering		E214		ENG		0		0		0		1		 

		552		2009-10		F		O'Day, Peggy		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		0.5		Primary		ENVE		100		03L		5459		6		0		0		Environmental Engineering		E214		ENG		0		3		0		1		 

		187		2009-10		F		Liu, Fengjing		E214		LEC-18		1632		1632		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0.5		Primary		ENVE		110		01		5219		4		8		16		Environmental Engineering		E214		ENG		4		2		0.5		0		 

		61		2009-10		F		Rice, Robert		E214		LEC-18		1630		1630		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0.5		Primary		ENVE		110		01		5219		4		8		16		Environmental Engineering		E214		ENG		4		2		0.5		0		 

		424		2009-10		F		Rogge, Wolfgang		E214		ASOC P		1243		1243		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ENVE		130		01		5222		7		28		28		Environmental Engineering		E214		ENG		4		7		1		0		 

		536		2009-10		F		Campbell, John		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ENVE		160		01		5266		11		44		44		Environmental Engineering		E214		ENG		4		11		1		0		 

		58		2009-10		F		Winston, Roland		E200		PROF		1100		1100		Y		Y		School of Engineering		EN		Physics		Physics		1		Primary		ENVE		199		01		6407		1		3		3		Environmental Engineering		E214		ENG		3		1		1		0		 

		424		2009-10		F		Rogge, Wolfgang		E214		ASOC P		1243		1243		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		234		01		5222		2		6		6		Environmental Systems (GR)		E254		ENG				2		1		0		 

		977		2009-10		F		Diaz, Gerardo		E216		ASST P		1343		1343		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		ES		235		01		4949		2		8		8		Environmental Systems (GR)		E254		ENG		4		2		1		0		 

		2319		2009-10		F		Ramirez, Lynnette		E216		T-ASST		2300		2300		N		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		0		Secondary		ES		235		03L		5497		1		0		0		Environmental Systems (GR)		E254		ENG		0		0		0		1		 

		977		2009-10		F		Diaz, Gerardo		E216		ASST P		1343		1343		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		ES		235		03L		5497		1		0		0		Environmental Systems (GR)		E254		ENG		0		1		0		1		 

		2319		2009-10		F		Ramirez, Lynnette		E216		T-ASST		2300		2300		N		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		0		Secondary		ES		235		04L		5495		1		0		0		Environmental Systems (GR)		E254		ENG		0		0		0		1		 

		977		2009-10		F		Diaz, Gerardo		E216		ASST P		1343		1343		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		ES		235		04L		5495		1		0		0		Environmental Systems (GR)		E254		ENG		0		1		0		1		 

		576		2009-10		F		Hart, Stephen		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		248		01		5306		7		21		21		Environmental Systems (GR)		E254		ENG		3		7		1		0		 

		536		2009-10		F		Campbell, John		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		260		01		5266		5		20		20		Environmental Systems (GR)		E254		ENG		4		5		1		0		 

		1425		2009-10		F		Berhe, Asmeret		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		291		01		5555		15		15		15		Environmental Systems (GR)		E254		ENG		1		15		1		0		 

		2248		2009-10		F		Kueppers, Lara		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		292		01		5088		15		30		30		Environmental Systems (GR)		E254		ENG		2		15		1		0		 

		225		2009-10		F		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		292		02		6179		4		8		8		Environmental Systems (GR)		E254		ENG		2		4		1		0		 

		1199		2009-10		F		Conklin, Martha		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0.5		Primary		ES		292		03L		5459		2		0		0		Environmental Systems (GR)		E254		ENG		0		1		0		1		 

		793		2009-10		F		Stilson, Thomas		E214		T-ASST		2310		2310		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0		Secondary		ES		292		03L		5459		2		0		0		Environmental Systems (GR)		E254		ENG		0		0		0		1		 

		552		2009-10		F		O'Day, Peggy		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		0.5		Primary		ES		292		03L		5459		2		0		0		Environmental Systems (GR)		E254		ENG		0		1		0		1		 

		552		2009-10		F		O'Day, Peggy		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		0.5		Primary		ES		292		04		5159		2		4		8		Environmental Systems (GR)		E254		ENG		4		1		0.5		0		 

		1199		2009-10		F		Conklin, Martha		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0.5		Primary		ES		292		04		5159		2		4		8		Environmental Systems (GR)		E254		ENG		4		1		0.5		0		 

		576		2009-10		F		Hart, Stephen		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		292		05		4950		1		4		4		Environmental Systems (GR)		E254		ENG		4		1		1		0		 

		187		2009-10		F		Liu, Fengjing		E214		LEC-18		1632		1632		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0.5		Primary		ES		292		06		5219		3		6		12		Environmental Systems (GR)		E254		ENG		4		1.5		0.5		0		 

		61		2009-10		F		Rice, Robert		E214		LEC-18		1630		1630		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0.5		Primary		ES		292		06		5219		3		6		12		Environmental Systems (GR)		E254		ENG		4		1.5		0.5		0		 

		1099		2009-10		F		Dayrat, Benoit		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		ES		295		01		6324		1		12		12		Environmental Systems (GR)		E254		ENG		12		1		1		0		 

		225		2009-10		F		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		02		6296		1		4		4		Environmental Systems (GR)		E254		ENG		4		1		1		0		 

		57		2009-10		F		Traina, Samuel		E250		PROF		0033		1100		Y		Y		School of Natural Sciences		NS		School of Natural Sciences		School of Natural Sciences		1		Primary		ES		295		03		6236		1		4		4		Environmental Systems (GR)		E254		ENG		4		1		1		0		 

		1301		2009-10		F		Bales, Roger		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		05		6264		1		9		9		Environmental Systems (GR)		E254		ENG		9		1		1		0		 

		1301		2009-10		F		Bales, Roger		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		06		6425		1		10		10		Environmental Systems (GR)		E254		ENG		10		1		1		0		 

		1301		2009-10		F		Bales, Roger		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		08		6415		2		24		24		Environmental Systems (GR)		E254		ENG		12		2		1		0		 

		1255		2009-10		F		Westerling, Anthony		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Social and Cognitive Sciences		1		Primary		ES		295		10		6213		1		12		12		Environmental Systems (GR)		E254		ENG		12		1		1		0		 

		225		2009-10		F		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0.5		Primary		ES		295		14		6384		1		6		12		Environmental Systems (GR)		E254		ENG		12		0.5		0.5		0		 

		98		2009-10		F		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.5		Primary		ES		295		14		6384		1		6		12		Environmental Systems (GR)		E254		ENG		12		0.5		0.5		0		 

		536		2009-10		F		Campbell, John		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		17		6208		1		3		3		Environmental Systems (GR)		E254		ENG		3		1		1		0		 

		1512		2009-10		F		Harmon, Thomas		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		36		6205		2		20		20		Environmental Systems (GR)		E254		ENG		10		2		1		0		 

		1512		2009-10		F		Harmon, Thomas		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		38		6403		2		24		24		Environmental Systems (GR)		E254		ENG		12		2		1		0		 

		1199		2009-10		F		Conklin, Martha		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		59		6203		1		9		9		Environmental Systems (GR)		E254		ENG		9		1		1		0		 

		552		2009-10		F		O'Day, Peggy		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		295		63		6198		2		14		14		Environmental Systems (GR)		E254		ENG				2		1		0		 

		977		2009-10		F		Diaz, Gerardo		E216		ASST P		1343		1343		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		ES		295		64		6185		1		4		4		Environmental Systems (GR)		E254		ENG		4		1		1		0		 

		1255		2009-10		F		Westerling, Anthony		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Social and Cognitive Sciences		1		Primary		ES		295		65		6400		1		7		7		Environmental Systems (GR)		E254		ENG		7		1		1		0		 

		225		2009-10		F		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		66		6348		1		5		5		Environmental Systems (GR)		E254		ENG		5		1		1		0		 

		925		2009-10		F		Frank, Anna		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		ES		295		67		6456		1		4		4		Environmental Systems (GR)		E254		ENG		4		1		1		0		 

		612		2009-10		F		Beman, John		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		295		69		6442		1		1		1		Environmental Systems (GR)		E254		ENG		1		1		1		0		 

		576		2009-10		F		Hart, Stephen		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		295		72		6292		1		2		2		Environmental Systems (GR)		E254		ENG		2		1		1		0		 

		225		2009-10		F		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		73		6462		1		6		6		Environmental Systems (GR)		E254		ENG		6		1		1		0		 

		225		2009-10		F		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		299		01		6239		1		6		6		Environmental Systems (GR)		E254		ENG		6		1		1		0		 

		57		2009-10		F		Traina, Samuel		E250		PROF		0033		1100		Y		Y		School of Natural Sciences		NS		School of Natural Sciences		School of Natural Sciences		1		Primary		ES		299		02		6216		1		8		8		Environmental Systems (GR)		E254		ENG		8		1		1		0		 

		1357		2009-10		F		Chen, Yihsu		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Social and Cognitive Sciences		1		Primary		ES		299		22		6255		1		8		8		Environmental Systems (GR)		E254		ENG		8		1		1		0		 

		225		2009-10		F		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		299		39		6224		1		4		4		Environmental Systems (GR)		E254		ENG		4		1		1		0		 

		225		2009-10		F		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		299		40		6228		1		5		5		Environmental Systems (GR)		E254		ENG		5		1		1		0		 

		1425		2009-10		F		Berhe, Asmeret		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		299		41		6194		1		2		2		Environmental Systems (GR)		E254		ENG		2		1		1		0		 

		925		2009-10		F		Frank, Anna		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		ES		299		42		6444		1		3		3		Environmental Systems (GR)		E254		ENG		3		1		1		0		 

		225		2009-10		F		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		299		43		6207		1		5		5		Environmental Systems (GR)		E254		ENG		5		1		1		0		 

		225		2009-10		F		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		299		44		6305		1		5		5		Environmental Systems (GR)		E254		ENG		5		1		1		0		 

		2248		2009-10		F		Kueppers, Lara		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		299		45		6284		1		6		6		Environmental Systems (GR)		E254		ENG		6		1		1		0		 

		225		2009-10		F		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		299		46		6241		1		6		6		Environmental Systems (GR)		E254		ENG		6		1		1		0		 

		418		2009-10		F		Ghezzehei, Teamrat		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		299		48		6314		1		2		2		Environmental Systems (GR)		E254		ENG		2		1		1		0		 

		58		2009-10		F		Winston, Roland		E200		PROF		1100		1100		Y		Y		School of Engineering		EN		Physics		Physics		1		Primary		ES		299		49		6364		1		2		2		Environmental Systems (GR)		E254		ENG		2		1		1		0		 

		612		2009-10		F		Beman, John		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ESS		001		01		5385		34		136		136		Earth Systems Science		E253		NS		4		34		1		0		 

		552		2009-10		F		O'Day, Peggy		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		0.5		Primary		ESS		100		01		5159		4		8		16		Earth Systems Science		E253		NS		4		2		0.5		0		 

		1199		2009-10		F		Conklin, Martha		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0.5		Primary		ESS		100		01		5159		4		8		16		Earth Systems Science		E253		NS		4		2		0.5		0		 

		793		2009-10		F		Stilson, Thomas		E214		T-ASST		2310		2310		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0		Secondary		ESS		100		03L		5459		4		0		0		Earth Systems Science		E253		NS		0		0		0		1		 

		1199		2009-10		F		Conklin, Martha		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0.5		Primary		ESS		100		03L		5459		4		0		0		Earth Systems Science		E253		NS		0		2		0		1		 

		552		2009-10		F		O'Day, Peggy		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		0.5		Primary		ESS		100		03L		5459		4		0		0		Earth Systems Science		E253		NS		0		2		0		1		 

		187		2009-10		F		Liu, Fengjing		E214		LEC-18		1632		1632		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0.5		Primary		ESS		110		01		5219		2		4		8		Earth Systems Science		E253		NS		4		1		0.5		0		 

		61		2009-10		F		Rice, Robert		E214		LEC-18		1630		1630		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0.5		Primary		ESS		110		01		5219		2		4		8		Earth Systems Science		E253		NS		4		1		0.5		0		 

		576		2009-10		F		Hart, Stephen		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ESS		148		01		4950		9		36		36		Earth Systems Science		E253		NS		4		9		1		0		 

		576		2009-10		F		Hart, Stephen		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ESS		148		03D		5297		9		0		0		Earth Systems Science		E253		NS		0		9		0		1		 

		1425		2009-10		F		Berhe, Asmeret		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ESS		190		01		5555		4		4		4		Earth Systems Science		E253		NS		1		4		1		0		 

		61		2009-10		F		Rice, Robert		E214		LEC-18		1630		1630		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ESS		195		01		6303		1		2		2		Earth Systems Science		E253		NS		2		1		1		0		 

		384		2009-10		F		Rida, Amal		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		FRE		001		01		4997		25		100		100		French		E312		SSHA		4		25		1		0		 

		384		2009-10		F		Rida, Amal		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		FRE		001		02		4999		23		92		92		French		E312		SSHA		4		23		1		0		 

		165		2009-10		F		Moufarrej, Guilnard		E312		LEC-18		1632		1632		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		GASP		021		01		5139		44		176		176		Global Arts Studies Program		E312		SSHA		4		44		1		0		 

		1040		2009-10		F		Fellezs, Kevin		E312		ASST P		1300		1300		Y		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		GASP		031		01		5163		43		172		172		Global Arts Studies Program		E312		SSHA		4		43		1		0		 

		386		2009-10		F		Wang, Shi Pu		E312		ASST P		1300		1300		Y		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		GASP		101		01		5157		43		172		172		Global Arts Studies Program		E312		SSHA		4		43		1		0		 

		14		2009-10		F		Gainor, Elana		E312		T-ASST		2310		2310		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0		Secondary		GASP		101		01		5157		43		0		172		Global Arts Studies Program		E312		SSHA		4		0		0		0		 

		1040		2009-10		F		Fellezs, Kevin		E312		ASST P		1300		1300		Y		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		GASP		135		01		5155		25		100		100		Global Arts Studies Program		E312		SSHA		4		25		1		0		 

		386		2009-10		F		Wang, Shi Pu		E312		ASST P		1300		1300		Y		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		GASP		151		01		5413		13		52		52		Global Arts Studies Program		E312		SSHA		4		13		1		0		 

		1614		2009-10		F		Quinn, Sholeh		E318		ASOC P		1200		1200		Y		Y		History		SH		World Culture & History		World Culture & History		1		Primary		HIST		010		01		4913		50		200		200		History		E318		SSHA		4		50		1		0		 

		231		2009-10		F		Meeks, Elijah		E318		T-ASST		2300		2300		N		Y		History		SH		History		History		0		Secondary		HIST		010		02D		5301		25		0		0		History		E318		SSHA		0		0		0		1		 

		231		2009-10		F		Meeks, Elijah		E318		T-ASST		2300		2300		N		Y		History		SH		History		History		0		Secondary		HIST		010		03D		5302		25		0		0		History		E318		SSHA		0		0		0		1		 

		1859		2009-10		F		Johnston, Bradford		E318		T-ASST		2300		2300		N		Y		History		SH		History		History		1		Primary		HIST		016		01		5389		59		236		236		History		E318		SSHA		4		59		1		0		 

		1859		2009-10		F		Johnston, Bradford		E318		T-ASST		2300		2300		N		Y		History		SH		History		History		0		Secondary		HIST		016		02D		5186		30		0		0		History		E318		SSHA		0		0		0		1		 

		1859		2009-10		F		Johnston, Bradford		E318		T-ASST		2300		2300		N		Y		History		SH		History		History		0		Secondary		HIST		016		03D		5185		29		0		0		History		E318		SSHA		0		0		0		1		 

		227		2009-10		F		Mostern, Ruth		E318		ASST P		1300		1300		Y		Y		History		SH		World Culture & History		World Culture & History		1		Primary		HIST		080		01		5391		48		192		192		History		E318		SSHA		4		48		1		0		 

		1884		2009-10		F		Hua, Kaiqi		E318		T-ASST		2310		2310		N		Y		History		SH		History		History		0		Secondary		HIST		080		02D		5404		21		0		0		History		E318		SSHA		0		0		0		1		 

		1884		2009-10		F		Hua, Kaiqi		E318		T-ASST		2310		2310		N		Y		History		SH		History		History		0		Secondary		HIST		080		03D		5298		27		0		0		History		E318		SSHA		0		0		0		1		 

		1614		2009-10		F		Quinn, Sholeh		E318		ASOC P		1200		1200		Y		Y		History		SH		World Culture & History		World Culture & History		1		Primary		HIST		100		01		5299		24		96		96		History		E318		SSHA		4		24		1		0		 

		848		2009-10		F		Meeks, Hajra		E312		LEC-18		1632		1632		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		HIST		117		01		5165		17		68		68		History		E318		SSHA		4		17		1		0		 

		1516		2009-10		F		Chi, James		E318		LEC-18		1632		1632		N		Y		History		SH		History		History		1		Primary		HIST		130		01		4957		38		152		152		History		E318		SSHA		4		38		1		0		 

		1258		2009-10		F		Malloy, Sean		E318		ASST P		1300		1300		Y		Y		History		SH		History		History		1		Primary		HIST		139		02		5195		27		108		108		History		E318		SSHA		4		27		1		0		 

		1258		2009-10		F		Malloy, Sean		E318		ASST P		1300		1300		Y		Y		History		SH		History		History		1		Primary		HIST		190		01		5210		4		16		16		History		E318		SSHA		4		4		1		0		 

		1258		2009-10		F		Malloy, Sean		E318		ASST P		1300		1300		Y		Y		History		SH		History		History		1		Primary		HIST		191		01		6325		1		4		4		History		E318		SSHA		4		1		1		0		 

		1258		2009-10		F		Malloy, Sean		E318		ASST P		1300		1300		Y		Y		History		SH		History		History		1		Primary		HIST		193		01		5214		2		8		8		History		E318		SSHA		4		2		1		0		 

		1793		2009-10		F		Coimbra, Kaori		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		JPN		001		01		5011		18		72		72		Japanese		E312		SSHA		4		18		1		0		 

		1616		2009-10		F		Ishikida, Miki		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		JPN		001		02		5307		24		96		96		Japanese		E312		SSHA		4		24		1		0		 

		1616		2009-10		F		Ishikida, Miki		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		JPN		002		01		5008		17		68		68		Japanese		E312		SSHA		4		17		1		0		 

		1616		2009-10		F		Ishikida, Miki		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		JPN		003		01		5009		17		68		68		Japanese		E312		SSHA		4		17		1		0		 

		928		2009-10		F		Torres, Linda		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		Literatures and Cultures		World Culture & History		1		Primary		LIT		020		01		5398		57		228		228		Literature		E319		SSHA		4		57		1		0		 

		733		2009-10		F		Hernandez, Beth		E319		T-ASST		2300		2300		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		0		Secondary		LIT		020		02D		5029		28		0		0		Literature		E319		SSHA		0		0		0		1		 

		733		2009-10		F		Hernandez, Beth		E319		T-ASST		2300		2300		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		0		Secondary		LIT		020		03D		5028		29		0		0		Literature		E319		SSHA		0		0		0		1		 

		1755		2009-10		F		Camfield, Gregg		E319		PROF		1100		1100		Y		Y		Literatures and Cultures		SH		World Culture & History		World Culture & History		1		Primary		LIT		030		01		4930		40		160		160		Literature		E319		SSHA		4		40		1		0		 

		2302		2009-10		F		Winter, Raymond		E319		T-ASST		2300		2300		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		0		Secondary		LIT		030		02D		5015		17		0		0		Literature		E319		SSHA		0		0		0		1		 

		2302		2009-10		F		Winter, Raymond		E319		T-ASST		2300		2300		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		0		Secondary		LIT		030		03D		5268		23		0		0		Literature		E319		SSHA		0		0		0		1		 

		710		2009-10		F		Kreide, Caroline		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		LIT		050		01		5316		22		88		88		Literature		E319		SSHA		4		22		1		0		 

		1546		2009-10		F		Lopez Calvo, Ignacio		E319		PROF		1100		1100		Y		Y		Literatures and Cultures		SH		World Culture & History		World Culture & History		1		Primary		LIT		100		01		5164		25		100		100		Literature		E319		SSHA		4		25		1		0		 

		928		2009-10		F		Torres, Linda		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		Literatures and Cultures		World Culture & History		1		Primary		LIT		137		01		5142		12		48		48		Literature		E319		SSHA		4		12		1		0		 

		1950		2009-10		F		Ricci, Cristian		E319		ASST P		1300		1300		Y		Y		Literatures and Cultures		SH		World Culture & History		World Culture & History		1		Primary		LIT		153		01		4920		11		44		44		Literature		E319		SSHA		4		11		1		0		 

		1996		2009-10		F		Goggans, Jan		E319		ASST P		1300		1300		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		LIT		181		01		5303		27		108		108		Literature		E319		SSHA		4		27		1		0		 

		1546		2009-10		F		Lopez Calvo, Ignacio		E319		PROF		1100		1100		Y		Y		Literatures and Cultures		SH		World Culture & History		World Culture & History		1		Primary		LIT		199		01		6252		2		8		8		Literature		E319		SSHA		4		2		1		0		 

		1996		2009-10		F		Goggans, Jan		E319		ASST P		1300		1300		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		LIT		199		02		6215		1		4		4		Literature		E319		SSHA		4		1		1		0		 

		265		2009-10		F		Inan, Nader		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		01		5334		28		112		112		Mathematics		E256		NS		4		28		1		0		 

		265		2009-10		F		Inan, Nader		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		02		5336		29		116		116		Mathematics		E256		NS		4		29		1		0		 

		265		2009-10		F		Inan, Nader		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		03		5345		27		108		108		Mathematics		E256		NS		4		27		1		0		 

		265		2009-10		F		Inan, Nader		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		04		5348		29		116		116		Mathematics		E256		NS		4		29		1		0		 

		1042		2009-10		F		Hambley, David		E256		LEC-18		1632		1632		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		05		4942		30		120		120		Mathematics		E256		NS		4		30		1		0		 

		1042		2009-10		F		Hambley, David		E256		LEC-18		1632		1632		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		06		5319		30		120		120		Mathematics		E256		NS		4		30		1		0		 

		1042		2009-10		F		Hambley, David		E256		LEC-18		1632		1632		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		07		5325		27		108		108		Mathematics		E256		NS		4		27		1		0		 

		1042		2009-10		F		Hambley, David		E256		LEC-18		1632		1632		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		08		5327		28		112		112		Mathematics		E256		NS		4		28		1		0		 

		1861		2009-10		F		Stolberg, Sarah		E256		LEC-18		1632		1632		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		09		5317		29		116		116		Mathematics		E256		NS		4		29		1		0		 

		1861		2009-10		F		Stolberg, Sarah		E256		LEC-18		1632		1632		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		10		5265		30		120		120		Mathematics		E256		NS		4		30		1		0		 

		810		2009-10		F		Navarro, Ivan		E256		T-ASST		2310		2310		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		13		5156		29		116		116		Mathematics		E256		NS		4		29		1		0		 

		1861		2009-10		F		Stolberg, Sarah		E256		LEC-18		1632		1632		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		14		5248		30		120		120		Mathematics		E256		NS		4		30		1		0		 

		1412		2009-10		F		Gulati, Shelly		E256		LEC-18		1632		1632		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		15		5294		30		120		120		Mathematics		E256		NS		4		30		1		0		 

		1861		2009-10		F		Stolberg, Sarah		E256		LEC-18		1632		1632		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		16		5296		22		88		88		Mathematics		E256		NS		4		22		1		0		 

		1412		2009-10		F		Gulati, Shelly		E256		LEC-18		1632		1632		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		17		5127		8		32		32		Mathematics		E256		NS		4		8		1		0		 

		1412		2009-10		F		Gulati, Shelly		E256		LEC-18		1632		1632		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		18		5243		28		112		112		Mathematics		E256		NS		4		28		1		0		 

		2209		2009-10		F		Watanabe, Masakatsu		E251		LEC-18		0843		1630		N		Y		Biological Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		015		01		4989		170		340		340		Mathematics		E256		NS		2		170		1		0		 

		1263		2009-10		F		Greene, Devin		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		021		01		4897		119		476		476		Mathematics		E256		NS		4		119		1		0		 

		1948		2009-10		F		Lei, Yue		E256		LECSOE		1680		1680		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		021		08		4983		118		472		472		Mathematics		E256		NS		4		118		1		0		 

		1263		2009-10		F		Greene, Devin		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		021		16		4968		80		320		320		Mathematics		E256		NS		4		80		1		0		 

		618		2009-10		F		Yatskar, Alexander		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		022		01		4985		108		432		432		Mathematics		E256		NS		4		108		1		0		 

		618		2009-10		F		Yatskar, Alexander		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		022		08		4944		59		236		236		Mathematics		E256		NS		4		59		1		0		 

		663		2009-10		F		Crona, Kristina		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		023		01		5381		69		276		276		Mathematics		E256		NS		4		69		1		0		 

		663		2009-10		F		Crona, Kristina		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		023		06		4972		67		268		268		Mathematics		E256		NS		4		67		1		0		 

		618		2009-10		F		Yatskar, Alexander		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		024		01		5383		81		324		324		Mathematics		E256		NS		4		81		1		0		 

		1263		2009-10		F		Greene, Devin		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		030		01		4948		35		140		140		Mathematics		E256		NS		4		35		1		0		 

		1078		2009-10		F		Bhat, Harish		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		032		01		4986		72		288		288		Mathematics		E256		NS		4		72		1		0		 

		1078		2009-10		F		Bhat, Harish		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		121		01		5292		16		64		64		Mathematics		E256		NS		4		16		1		0		 

		2313		2009-10		F		Blanchette, Francois		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		131		01		5378		66		264		264		Mathematics		E256		NS		4		66		1		0		 

		712		2009-10		F		Tokman, Mayya		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		141		01		5204		10		40		40		Mathematics		E256		NS		4		10		1		0		 

		394		2009-10		F		Johansson, Rolf		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		MATH		171		01		5291		1		4		4		Mathematics		E256		NS		4		1		1		0		 

		394		2009-10		F		Johansson, Rolf		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		MATH		171		02D		5293		1		0		0		Mathematics		E256		NS		0		1		0		1		 

		1180		2009-10		F		Marcia, Roummel		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		195		01		6440		1		2		2		Mathematics		E256		NS		2		1		1		0		 

		1078		2009-10		F		Bhat, Harish		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		195		02		6291		2		8		8		Mathematics		E256		NS		4		2		1		0		 

		1948		2009-10		F		Lei, Yue		E256		LECSOE		1680		1680		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		201		01		5064		10		10		10		Mathematics		E256		NS		1		10		1		0		 

		2129		2009-10		F		Ilan, Boaz		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		221		01		5205		15		60		60		Mathematics		E256		NS		4		15		1		0		 

		2129		2009-10		F		Ilan, Boaz		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		221		01		5415		15		60		60		Mathematics		E256		NS		4		15		1		0		 

		1215		2009-10		F		Kim, Arnold		E256		ASOC P		1200		1200		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		231		01		5112		12		48		48		Mathematics		E256		NS		4		12		1		0		 

		1041		2009-10		F		Sharping, Jay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		0.5		Primary		MATH		291		01		5277		12		6		12		Mathematics		E256		NS		1		6		0.5		0		 

		1078		2009-10		F		Bhat, Harish		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		0.5		Primary		MATH		291		01		5277		12		6		12		Mathematics		E256		NS		1		6		0.5		0		 

		1215		2009-10		F		Kim, Arnold		E256		ASOC P		1200		1200		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		295		01		6282		1		12		12		Mathematics		E256		NS		12		1		1		0		 

		1078		2009-10		F		Bhat, Harish		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		295		05		6200		1		4		4		Mathematics		E256		NS		4		1		1		0		 

		2229		2009-10		F		Chiao, Raymond		E217		PROF		1100		1100		Y		Y		Electrical Engineering		EN		Physics		Physics		1		Primary		MATH		295		37		6259		1		12		12		Mathematics		E256		NS		12		1		1		0		 

		2124		2009-10		F		Sprague, Michael		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		295		85		6326		1		12		12		Mathematics		E256		NS		12		1		1		0		 

		712		2009-10		F		Tokman, Mayya		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		295		92		6346		1		7		7		Mathematics		E256		NS		7		1		1		0		 

		712		2009-10		F		Tokman, Mayya		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		295		96		6283		1		11		11		Mathematics		E256		NS		11		1		1		0		 

		2313		2009-10		F		Blanchette, Francois		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		298		01		5105		10		10		10		Mathematics		E256		NS		1		10		1		0		 

		1180		2009-10		F		Marcia, Roummel		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		299		02		6186		1		4		4		Mathematics		E256		NS		4		1		1		0		 

		2129		2009-10		F		Ilan, Boaz		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		299		03		6309		1		4		4		Mathematics		E256		NS		4		1		1		0		 

		2313		2009-10		F		Blanchette, Francois		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		299		04		6454		1		4		4		Mathematics		E256		NS		4		1		1		0		 

		1948		2009-10		F		Lei, Yue		E256		LECSOE		1680		1680		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		399		01		5063		10		10		10		Mathematics		E256		NS		1		10		1		0		 

		2278		2009-10		F		Nguyen, Thomas		E216		LEC-18		1630		1630		N		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		ME		137		01		4900		12		48		48		Mechanical Engineering		E216		ENG		4		12		1		0		 

		2278		2009-10		F		Nguyen, Thomas		E216		LEC-18		1630		1630		N		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		ME		137		02L		5365		12		0		0		Mechanical Engineering		E216		ENG		0		12		0		1		 

		95		2009-10		F		Leal-Quiros, Edbertho		E213		LEC-18		1630		1630		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		ME		190		01		5502		17		51		51		Mechanical Engineering		E216		ENG		3		17		1		0		 

		2057		2009-10		F		De Menezes Coimbra, Carlos		E216		ASOC P		1243		1243		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		ME		199		01		6386		2		2		2		Mechanical Engineering		E216		ENG		1		2		1		0		 

		2278		2009-10		F		Nguyen, Thomas		E216		LEC-18		1630		1630		N		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		ME		199		02		6453		1		2		2		Mechanical Engineering		E216		ENG		2		1		1		0		 

		423		2009-10		F		Sun, Jian-Qiao		E216		PROF		1143		1143		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		MEAM		201		01		5103		10		40		40		Mechanical Engr and Applied Mech		E216		ENG		4		10		1		0		 

		1264		2009-10		F		Ma, Yanbao		E216		ASST P		1343		1343		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		MEAM		250		01		4937		2		8		8		Mechanical Engr and Applied Mech		E216		ENG		4		2		1		0		 

		2057		2009-10		F		De Menezes Coimbra, Carlos		E216		ASOC P		1243		1243		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		MEAM		280		01		5494		6		24		24		Mechanical Engr and Applied Mech		E216		ENG		4		6		1		0		 

		2057		2009-10		F		De Menezes Coimbra, Carlos		E216		ASOC P		1243		1243		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		MEAM		280		02D		5496		6		0		0		Mechanical Engr and Applied Mech		E216		ENG		0		6		0		1		 

		423		2009-10		F		Sun, Jian-Qiao		E216		PROF		1143		1143		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		MEAM		295		05		6199		2		16		16		Mechanical Engr and Applied Mech		E216		ENG		8		2		1		0		 

		2057		2009-10		F		De Menezes Coimbra, Carlos		E216		ASOC P		1243		1243		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		MEAM		295		06		6316		1		12		12		Mechanical Engr and Applied Mech		E216		ENG		12		1		1		0		 

		977		2009-10		F		Diaz, Gerardo		E216		ASST P		1343		1343		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		MEAM		295		18		6429		1		4		4		Mechanical Engr and Applied Mech		E216		ENG		4		1		1		0		 

		58		2009-10		F		Winston, Roland		E200		PROF		1100		1100		Y		Y		School of Engineering		EN		Physics		Physics		1		Primary		MEAM		295		19		6246		1		8		8		Mechanical Engr and Applied Mech		E216		ENG		8		1		1		0		 

		423		2009-10		F		Sun, Jian-Qiao		E216		PROF		1143		1143		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		MEAM		299		07		6459		1		4		4		Mechanical Engr and Applied Mech		E216		ENG		4		1		1		0		 

		58		2009-10		F		Winston, Roland		E200		PROF		1100		1100		Y		Y		School of Engineering		EN		Physics		Physics		1		Primary		MEAM		299		09		6476		1		4		4		Mechanical Engr and Applied Mech		E216		ENG		4		1		1		0		 

		261		2009-10		F		Vilhauer, Craig		E311		LEC-18		1630		1630		N		Y		Management		SH		Management		Management		1		Primary		MGMT		025		01		5399		40		160		160		Management		E311		SSHA		4		40		1		0		 

		261		2009-10		F		Vilhauer, Craig		E311		LEC-18		1630		1630		N		Y		Management		SH		Management		Management		1		Primary		MGMT		025		02D		5402		40		0		0		Management		E311		SSHA		0		40		0		1		 

		261		2009-10		F		Vilhauer, Craig		E311		LEC-18		1630		1630		N		Y		Management		SH		Management		Management		1		Primary		MGMT		026		01		5400		41		164		164		Management		E311		SSHA		4		41		1		0		 

		261		2009-10		F		Vilhauer, Craig		E311		LEC-18		1630		1630		N		Y		Management		SH		Management		Management		1		Primary		MGMT		026		02L		5403		41		0		0		Management		E311		SSHA		0		41		0		1		 

		270		2009-10		F		Richter, Susan		E317		LEC-18		1630		1630		N		Y		Economics		SH		Economics		Economics		1		Primary		MGMT		100		01		4990		37		148		148		Management		E311		SSHA		4		37		1		0		 

		670		2009-10		F		Hicks, Justin		E317		T-ASST		2300		2300		N		Y		Economics		SH		Economics		Economics		0		Secondary		MGMT		100		02D		5000		10		0		0		Management		E311		SSHA		0		0		0		1		 

		670		2009-10		F		Hicks, Justin		E317		T-ASST		2300		2300		N		Y		Economics		SH		Economics		Economics		0		Secondary		MGMT		100		03D		5001		8		0		0		Management		E311		SSHA		0		0		0		1		 

		670		2009-10		F		Hicks, Justin		E317		T-ASST		2300		2300		N		Y		Economics		SH		Economics		Economics		0		Secondary		MGMT		100		04D		5002		19		0		0		Management		E311		SSHA		0		0		0		1		 

		688		2009-10		F		Harris, Mark		E311		VISITR		1421		1421		N		Y		Management		SH						1		Primary		MGMT		135		01		4956		24		96		96		Management		E311		SSHA		4		24		1		0		 

		1563		2009-10		F		Maglio, Paul		E313		ADJNCT		3268		3268		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		MGMT		150		01		5386		19		76		76		Management		E311		SSHA		4		19		1		0		 

		764		2009-10		F		Chaudhry, Khalid		E311		LEC-18		1630		1630		N		Y		Management		SH		Management		Management		1		Primary		MGMT		165		01		5401		39		156		156		Management		E311		SSHA		4		39		1		0		 

		688		2009-10		F		Harris, Mark		E311		VISITR		1421		1421		N		Y		Management		SH						1		Primary		MGMT		191		02		5086		8		32		32		Management		E311		SSHA		4		8		1		0		 

		688		2009-10		F		Harris, Mark		E311		VISITR		1421		1421		N		Y		Management		SH						1		Primary		MGMT		192		01		6214		1		4		4		Management		E311		SSHA		4		1		1		0		 

		1582		2009-10		F		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		MSE		110		01		5476		2		8		8		Materials Science and Engineering		E215		ENG		4		2		1		0		 

		1582		2009-10		F		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		MSE		110		02L		5474		2		0		0		Materials Science and Engineering		E215		ENG		0		2		0		1		 

		1505		2009-10		F		Lu, Jennifer		E215		ASST P		1343		1343		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		MSE		111		01		5510		4		16		16		Materials Science and Engineering		E215		ENG		4		4		1		0		 

		1886		2009-10		F		Davila, Lilian		E215		ASST P		1343		1343		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		MSE		112		01		5508		5		15		15		Materials Science and Engineering		E215		ENG		3		5		1		0		 

		2098		2009-10		F		Viney, Christopher		E103		PROF		1143		1143		Y		Y		Vice Provost Undergraduate Education		AA		Materials Science & Engineering		Materials Science & Engineering		1		Primary		MSE		120		01		5509		3		9		9		Materials Science and Engineering		E215		ENG		3		3		1		0		 

		1505		2009-10		F		Lu, Jennifer		E215		ASST P		1343		1343		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		MSE		195		01		6240		1		3		3		Materials Science and Engineering		E215		ENG		3		1		1		0		 

		1582		2009-10		F		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		MSE		195		02		6251		1		3		3		Materials Science and Engineering		E215		ENG		3		1		1		0		 

		2330		2009-10		F		Campbell, Susan		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		NSED		023		01		4934		13		13		13		Natural Sciences Education		E250		NS		1		13		1		0		 

		2330		2009-10		F		Campbell, Susan		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		NSED		024		01		6334		13		13		13		Natural Sciences Education		E250		NS		1		13		1		0		 

		2330		2009-10		F		Campbell, Susan		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		NSED		033		01		4934		13		13		13		Natural Sciences Education		E250		NS		1		13		1		0		 

		2330		2009-10		F		Campbell, Susan		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		NSED		034		01		6435		13		13		13		Natural Sciences Education		E250		NS		1		13		1		0		 

		209		2009-10		F		Arnold, Chelsea		E251		T-ASST		2300		2300		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		NSED		063		01		4932		9		9		9		Natural Sciences Education		E250		NS		1		9		1		0		 

		209		2009-10		F		Arnold, Chelsea		E251		T-ASST		2300		2300		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		NSED		064		01		6212		9		9		9		Natural Sciences Education		E250		NS		1		9		1		0		 

		209		2009-10		F		Arnold, Chelsea		E251		T-ASST		2300		2300		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		NSED		073		01		4932		17		17		17		Natural Sciences Education		E250		NS		1		17		1		0		 

		209		2009-10		F		Arnold, Chelsea		E251		T-ASST		2300		2300		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		NSED		074		01		6250		17		17		17		Natural Sciences Education		E250		NS		1		17		1		0		 

		692		2009-10		F		Salisbury, Mary		E250		VISITR		1208		1208		N		Y		School of Natural Sciences		NS		School of Natural Sciences		School of Natural Sciences		1		Primary		NSED		095		01		6311		11		11		11		Natural Sciences Education		E250		NS		1		11		1		0		 

		2209		2009-10		F		Watanabe, Masakatsu		E251		LEC-18		0843		1630		N		Y		Biological Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		NSED		098		01		5411		19		19		19		Natural Sciences Education		E250		NS		1		19		1		0		 

		2209		2009-10		F		Watanabe, Masakatsu		E251		LEC-18		0843		1630		N		Y		Biological Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		NSED		098		02		5414		7		7		7		Natural Sciences Education		E250		NS		1		7		1		0		 

		692		2009-10		F		Salisbury, Mary		E250		VISITR		1208		1208		N		Y		School of Natural Sciences		NS		School of Natural Sciences		School of Natural Sciences		1		Primary		NSED		120		01		5331		20		80		80		Natural Sciences Education		E250		NS		4		20		1		0		 

		394		2009-10		F		Johansson, Rolf		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PHIL		001		01		4904		115		460		460		Philosophy		E312		SSHA		4		115		1		0		 

		394		2009-10		F		Johansson, Rolf		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PHIL		001		02D		5281		29		0		0		Philosophy		E312		SSHA		0		29		0		1		 

		394		2009-10		F		Johansson, Rolf		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PHIL		001		03D		5282		29		0		0		Philosophy		E312		SSHA		0		29		0		1		 

		394		2009-10		F		Johansson, Rolf		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PHIL		001		04D		5257		30		0		0		Philosophy		E312		SSHA		0		30		0		1		 

		394		2009-10		F		Johansson, Rolf		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PHIL		001		05D		5283		27		0		0		Philosophy		E312		SSHA		0		27		0		1		 

		1562		2009-10		F		Vanderschraaf, Peter		E312		ASOC P		1200		1200		Y		Y		World Culture & History		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PHIL		134		01		5315		14		56		56		Philosophy		E312		SSHA		4		14		1		0		 

		394		2009-10		F		Johansson, Rolf		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PHIL		160		01		5291		18		72		72		Philosophy		E312		SSHA		4		18		1		0		 

		394		2009-10		F		Johansson, Rolf		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PHIL		160		02D		5293		18		0		0		Philosophy		E312		SSHA		0		18		0		1		 

		394		2009-10		F		Johansson, Rolf		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PHIL		195		01		6463		1		4		4		Philosophy		E312		SSHA		4		1		1		0		 

		2350		2009-10		F		Menke, Carrie		E257		LEC-18		1630		1630		N		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		008		01		4981		115		460		460		Physics		E257		NS		4		115		1		0		 

		1077		2009-10		F		Hirst, Linda		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		008		08		4967		91		364		364		Physics		E257		NS		4		91		1		0		 

		2166		2009-10		F		Kiley, Derrick		E257		LEC-18		1630		1630		N		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		009		01		4966		104		416		416		Physics		E257		NS		4		104		1		0		 

		398		2009-10		F		Ghosh, Sayantani		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		010		01		5207		7		28		28		Physics		E257		NS		4		7		1		0		 

		2166		2009-10		F		Kiley, Derrick		E257		LEC-18		1630		1630		N		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		018		01		4974		48		192		192		Physics		E257		NS		4		48		1		0		 

		2350		2009-10		F		Menke, Carrie		E257		LEC-18		1630		1630		N		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		019		01		4903		24		96		96		Physics		E257		NS		4		24		1		0		 

		2166		2009-10		F		Kiley, Derrick		E257		LEC-18		1630		1630		N		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		110		01		5288		9		36		36		Physics		E257		NS		4		9		1		0		 

		1668		2009-10		F		Gopinathan, Ajay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		112		01		5024		11		44		44		Physics		E257		NS		4		11		1		0		 

		1548		2009-10		F		Tian, Lin		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		137		01		5083		7		28		28		Physics		E257		NS		4		7		1		0		 

		1548		2009-10		F		Tian, Lin		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		137		02D		5406		7		0		0		Physics		E257		NS		0		7		0		1		 

		2229		2009-10		F		Chiao, Raymond		E217		PROF		1100		1100		Y		Y		Electrical Engineering		EN		Physics		Physics		1		Primary		PHYS		192		01		5199		4		16		16		Physics		E257		NS		4		4		1		0		 

		2229		2009-10		F		Chiao, Raymond		E217		PROF		1100		1100		Y		Y		Electrical Engineering		EN		Physics		Physics		1		Primary		PHYS		192		02L		5203		4		0		0		Physics		E257		NS		0		4		0		1		 

		1077		2009-10		F		Hirst, Linda		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		195		01		6355		1		4		4		Physics		E257		NS		4		1		1		0		 

		1077		2009-10		F		Hirst, Linda		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		195		02		6290		1		4		4		Physics		E257		NS		4		1		1		0		 

		1041		2009-10		F		Sharping, Jay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		195		03		6352		1		1		1		Physics		E257		NS		1		1		1		0		 

		2101		2009-10		F		Mitchell, Kevin		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		195		04		6388		2		4		4		Physics		E257		NS		2		2		1		0		 

		1041		2009-10		F		Sharping, Jay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		195		05		6174		1		2		2		Physics		E257		NS		2		1		1		0		 

		1077		2009-10		F		Hirst, Linda		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		195		06		6225		1		4		4		Physics		E257		NS		4		1		1		0		 

		398		2009-10		F		Ghosh, Sayantani		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		195		07		6359		1		2		2		Physics		E257		NS		2		1		1		0		 

		2101		2009-10		F		Mitchell, Kevin		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		198		01		6298		2		2		2		Physics		E257		NS		1		2		1		0		 

		58		2009-10		F		Winston, Roland		E200		PROF		1100		1100		Y		Y		School of Engineering		EN		Physics		Physics		1		Primary		PHYS		210		01		5087		6		24		24		Physics		E257		NS		4		6		1		0		 

		1668		2009-10		F		Gopinathan, Ajay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		212		01		5024		9		36		36		Physics		E257		NS		4		9		1		0		 

		780		2009-10		F		Scheibner, Michael		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		237		01		6434		6		24		24		Physics		E257		NS		4		6		1		0		 

		2229		2009-10		F		Chiao, Raymond		E217		PROF		1100		1100		Y		Y		Electrical Engineering		EN		Physics		Physics		1		Primary		PHYS		249		01		4936		5		20		20		Physics		E257		NS		4		5		1		0		 

		2229		2009-10		F		Chiao, Raymond		E217		PROF		1100		1100		Y		Y		Electrical Engineering		EN		Physics		Physics		1		Primary		PHYS		249		02D		4938		5		0		0		Physics		E257		NS		0		5		0		1		 

		780		2009-10		F		Scheibner, Michael		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		292		01		5201		4		4		4		Physics		E257		NS		1		4		1		0		 

		2229		2009-10		F		Chiao, Raymond		E217		PROF		1100		1100		Y		Y		Electrical Engineering		EN		Physics		Physics		1		Primary		PHYS		292		02		5199		3		12		12		Physics		E257		NS		4		3		1		0		 

		2229		2009-10		F		Chiao, Raymond		E217		PROF		1100		1100		Y		Y		Electrical Engineering		EN		Physics		Physics		1		Primary		PHYS		292		02L		5203		3		0		0		Physics		E257		NS		0		3		0		1		 

		1078		2009-10		F		Bhat, Harish		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		0.5		Primary		PHYS		293		01		5277		12		6		12		Physics		E257		NS		1		6		0.5		0		 

		1041		2009-10		F		Sharping, Jay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		0.5		Primary		PHYS		293		01		5277		12		6		12		Physics		E257		NS		1		6		0.5		0		 

		2101		2009-10		F		Mitchell, Kevin		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		295		01		6261		1		7		7		Physics		E257		NS		7		1		1		0		 

		398		2009-10		F		Ghosh, Sayantani		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		295		08		6395		1		7		7		Physics		E257		NS		7		1		1		0		 

		1548		2009-10		F		Tian, Lin		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		295		101		6418		2		8		8		Physics		E257		NS		4		2		1		0		 

		780		2009-10		F		Scheibner, Michael		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		295		111		6378		1		7		7		Physics		E257		NS		7		1		1		0		 

		1668		2009-10		F		Gopinathan, Ajay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		295		21		6223		2		16		16		Physics		E257		NS		8		2		1		0		 

		441		2009-10		F		Menke, Erik		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		PHYS		295		45		6274		1		8		8		Physics		E257		NS		8		1		1		0		 

		2101		2009-10		F		Mitchell, Kevin		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		295		59		6437		1		10		10		Physics		E257		NS		10		1		1		0		 

		2229		2009-10		F		Chiao, Raymond		E217		PROF		1100		1100		Y		Y		Electrical Engineering		EN		Physics		Physics		1		Primary		PHYS		295		65		6401		1		4		4		Physics		E257		NS		4		1		1		0		 

		2229		2009-10		F		Chiao, Raymond		E217		PROF		1100		1100		Y		Y		Electrical Engineering		EN		Physics		Physics		1		Primary		PHYS		295		69		6360		1		8		8		Physics		E257		NS		8		1		1		0		 

		58		2009-10		F		Winston, Roland		E200		PROF		1100		1100		Y		Y		School of Engineering		EN		Physics		Physics		1		Primary		PHYS		295		77		6432		1		4		4		Physics		E257		NS		4		1		1		0		 

		1041		2009-10		F		Sharping, Jay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		295		92		6408		2		14		14		Physics		E257		NS		7		2		1		0		 

		2101		2009-10		F		Mitchell, Kevin		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		298		01		6474		1		1		1		Physics		E257		NS		1		1		1		0		 

		58		2009-10		F		Winston, Roland		E200		PROF		1100		1100		Y		Y		School of Engineering		EN		Physics		Physics		1		Primary		PHYS		299		52		6379		1		4		4		Physics		E257		NS		4		1		1		0		 

		780		2009-10		F		Scheibner, Michael		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		299		61		6300		1		5		5		Physics		E257		NS		5		1		1		0		 

		58		2009-10		F		Winston, Roland		E200		PROF		1100		1100		Y		Y		School of Engineering		EN		Physics		Physics		1		Primary		PHYS		299		81		6201		1		4		4		Physics		E257		NS		4		1		1		0		 

		1627		2009-10		F		Trounstine, Jessica		E320		ASST P		1300		1300		Y		Y		Political Science		SH		Political Science		Political Science		1		Primary		POLI		001		01		4888		148		592		592		Political Science		E320		SSHA		4		148		1		0		 

		382		2009-10		F		Carlson, Jon		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		POLI		005		01		4946		60		240		240		Political Science		E320		SSHA		4		60		1		0		 

		1133		2009-10		F		Williams, Donell		E320		T-ASST		2310		2310		N		Y		Political Science		SH		Political Science		Political Science		0		Secondary		POLI		005		02D		5018		30		0		0		Political Science		E320		SSHA		0		0		0		1		 

		1133		2009-10		F		Williams, Donell		E320		T-ASST		2310		2310		N		Y		Political Science		SH		Political Science		Political Science		0		Secondary		POLI		005		03D		5016		30		0		0		Political Science		E320		SSHA		0		0		0		1		 

		2172		2009-10		F		Hansford, Thomas		E320		ASOC P		1200		1200		Y		Y		Political Science		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		POLI		010		01		4987		40		160		160		Political Science		E320		SSHA		4		40		1		0		 

		2285		2009-10		F		Edelstein, Jesse		E320		T-ASST		2310		2310		N		Y		Political Science		SH		Political Science		Political Science		0		Secondary		POLI		010		04L		5367		29		0		0		Political Science		E320		SSHA		0		0		0		1		 

		2285		2009-10		F		Edelstein, Jesse		E320		T-ASST		2310		2310		N		Y		Political Science		SH		Political Science		Political Science		0		Secondary		POLI		010		05L		5366		11		0		0		Political Science		E320		SSHA		0		0		0		1		 

		1076		2009-10		F		Monroe, Nathan		E320		ASST P		1300		1300		Y		Y		Political Science		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		POLI		101		01		5394		40		160		160		Political Science		E320		SSHA		4		40		1		0		 

		1627		2009-10		F		Trounstine, Jessica		E320		ASST P		1300		1300		Y		Y		Political Science		SH		Political Science		Political Science		1		Primary		POLI		106		01		5162		26		104		104		Political Science		E320		SSHA		4		26		1		0		 

		1256		2009-10		F		Nicholson, Stephen		E320		ASOC P		1200		1200		Y		Y		Political Science		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		POLI		120		01		4915		38		152		152		Political Science		E320		SSHA		4		38		1		0		 

		382		2009-10		F		Carlson, Jon		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		POLI		155		01		5153		20		80		80		Political Science		E320		SSHA		4		20		1		0		 

		382		2009-10		F		Carlson, Jon		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		POLI		160		01		5154		22		88		88		Political Science		E320		SSHA		4		22		1		0		 

		1076		2009-10		F		Monroe, Nathan		E320		ASST P		1300		1300		Y		Y		Political Science		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		POLI		192		01		6244		1		4		4		Political Science		E320		SSHA		4		1		1		0		 

		2172		2009-10		F		Hansford, Thomas		E320		ASOC P		1200		1200		Y		Y		Political Science		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		POLI		192		02		6342		3		6		6		Political Science		E320		SSHA		2		3		1		0		 

		792		2009-10		F		Pickle, Margaret		E321		T-ASST		2310		2310		N		Y		Psychology		SH		Psychology		Psychology		0		Secondary		PSY		001		01		4894		373		0		1492		Psychology		E321		SSHA		4		0		0		0		 

		572		2009-10		F		Scott, Steven		E321		T-ASST		2310		2310		N		Y		Psychology		SH		Psychology		Psychology		0		Secondary		PSY		001		01		4894		373		0		1492		Psychology		E321		SSHA		4		0		0		0		 

		1608		2009-10		F		Szary, Janelle		E321		T-ASST		2310		2310		N		Y		Psychology		SH		Psychology		Psychology		0		Secondary		PSY		001		01		4894		373		0		1492		Psychology		E321		SSHA		4		0		0		0		 

		252		2009-10		F		Odom Gunn, Diana Marie		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PSY		001		01		4894		373		1492		1492		Psychology		E321		SSHA		4		373		1		0		 

		1901		2009-10		F		Citkowicz-Jurkiewicz, Martyna		E321		T-ASST		2310		2310		N		Y		Psychology		SH		Psychology		Psychology		0		Secondary		PSY		010		01		4892		128		0		512		Psychology		E321		SSHA		4		0		0		0		 

		1298		2009-10		F		Vevea, Jack		E321		ASOC P		1200		1200		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		010		01		4892		128		512		512		Psychology		E321		SSHA		4		128		1		0		 

		2202		2009-10		F		Looper, Cathy		E321		T-ASST		2310		2310		N		Y		Psychology		SH		Psychology		Psychology		0		Secondary		PSY		010		01		4892		128		0		512		Psychology		E321		SSHA		4		0		0		0		 

		2020		2009-10		F		Light, Pauline		E321		T-ASST		2310		2310		N		Y		Psychology		SH		Psychology		Psychology		0		Secondary		PSY		015		01		4980		74		0		296		Psychology		E321		SSHA		4		0		0		0		 

		1008		2009-10		F		Thiem, Paul		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		PSY		015		01		4980		74		296		296		Psychology		E321		SSHA		4		74		1		0		 

		1298		2009-10		F		Vevea, Jack		E321		ASOC P		1200		1200		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		105		01		5182		10		40		40		Psychology		E321		SSHA		4		10		1		0		 

		1370		2009-10		F		Chouinard, Michelle		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		130		01		4908		64		256		256		Psychology		E321		SSHA		4		64		1		0		 

		2318		2009-10		F		Grote, Kandice		E321		T-ASST		2310		2310		N		Y		Psychology		SH		Psychology		Psychology		0		Secondary		PSY		130		01		4908		64		0		256		Psychology		E321		SSHA		4		0		0		0		 

		252		2009-10		F		Odom Gunn, Diana Marie		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PSY		131		01		5388		77		308		308		Psychology		E321		SSHA		4		77		1		0		 

		1667		2009-10		F		Shadish, William		E321		PROF		1100		1100		Y		Y		Psychology		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PSY		140		01		4906		76		304		304		Psychology		E321		SSHA		4		76		1		0		 

		1039		2009-10		F		Mc Diarmid, James		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PSY		142		01		4995		70		280		280		Psychology		E321		SSHA		4		70		1		0		 

		2139		2009-10		F		Wallander, Jan		E313		PROF		1100		1100		Y		Y		Social and Cognitive Sciences		SH		Psychology		Psychology		1		Primary		PSY		143		01		4992		81		324		324		Psychology		E321		SSHA		4		81		1		0		 

		2331		2009-10		F		Fradkin, Chris		E321		T-ASST		2310		2310		N		Y		Psychology		SH		Psychology		Psychology		0		Secondary		PSY		143		01		4992		81		0		324		Psychology		E321		SSHA		4		0		0		0		 

		1039		2009-10		F		Mc Diarmid, James		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PSY		144		01		4954		49		196		196		Psychology		E321		SSHA		4		49		1		0		 

		2347		2009-10		F		Song, Anna		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PSY		147		01		4973		80		320		320		Psychology		E321		SSHA		4		80		1		0		 

		1002		2009-10		F		Skorek, Malgorzata		E321		T-ASST		2310		2310		N		Y		Psychology		SH		Psychology		Psychology		0		Secondary		PSY		147		01		4973		80		0		320		Psychology		E321		SSHA		4		0		0		0		 

		1039		2009-10		F		Mc Diarmid, James		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PSY		150		01		4994		72		288		288		Psychology		E321		SSHA		4		72		1		0		 

		2016		2009-10		F		Emory, Jason		E321		T-ASST		2310		2310		N		Y		Psychology		SH		Psychology		Psychology		0		Secondary		PSY		151		01		4945		58		0		232		Psychology		E321		SSHA		4		0		0		0		 

		1754		2009-10		F		Dunham, Yarrow		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		151		01		4945		58		232		232		Psychology		E321		SSHA		4		58		1		0		 

		252		2009-10		F		Odom Gunn, Diana Marie		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PSY		158		01		4978		69		276		276		Psychology		E321		SSHA		4		69		1		0		 

		1179		2009-10		F		Yancey, Robert		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PSY		159		01		4902		59		236		236		Psychology		E321		SSHA		4		59		1		0		 

		1008		2009-10		F		Thiem, Paul		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		PSY		162		01		4993		38		152		152		Psychology		E321		SSHA		4		38		1		0		 

		1327		2009-10		F		St Clair, William		E316		T-ASST		2310		2310		N		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		0		Secondary		PSY		162		01		4993		38		0		152		Psychology		E321		SSHA		4		0		0		0		 

		1754		2009-10		F		Dunham, Yarrow		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		195		01		6340		1		2		2		Psychology		E321		SSHA		2		1		1		0		 

		2347		2009-10		F		Song, Anna		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PSY		195		02		6307		1		2		2		Psychology		E321		SSHA		2		1		1		0		 

		2347		2009-10		F		Song, Anna		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PSY		199		01		6436		1		2		2		Psychology		E321		SSHA		2		1		1		0		 

		1370		2009-10		F		Chouinard, Michelle		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		199		02		6233		5		6		6		Psychology		E321		SSHA				5		1		0		 

		1754		2009-10		F		Dunham, Yarrow		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		199		03		6322		1		2		2		Psychology		E321		SSHA		2		1		1		0		 

		2139		2009-10		F		Wallander, Jan		E313		PROF		1100		1100		Y		Y		Social and Cognitive Sciences		SH		Psychology		Psychology		0.5		Primary		PSY		200A		02		5212		6		12		24		Psychology		E321		SSHA		4		3		0.5		0		 

		1754		2009-10		F		Dunham, Yarrow		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		0.5		Primary		PSY		200A		02		5212		6		12		24		Psychology		E321		SSHA		4		3		0.5		0		 

		1667		2009-10		F		Shadish, William		E321		PROF		1100		1100		Y		Y		Psychology		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PSY		206		01		5264		7		28		28		Psychology		E321		SSHA		4		7		1		0		 

		1667		2009-10		F		Shadish, William		E321		PROF		1100		1100		Y		Y		Psychology		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PSY		289		01		5246		11		11		11		Psychology		E321		SSHA		1		11		1		0		 

		2347		2009-10		F		Song, Anna		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PSY		290		01		5082		7		28		28		Psychology		E321		SSHA		4		7		1		0		 

		2347		2009-10		F		Song, Anna		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PSY		290		02		6381		1		4		4		Psychology		E321		SSHA		4		1		1		0		 

		1754		2009-10		F		Dunham, Yarrow		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		295		01		5314		1		12		12		Psychology		E321		SSHA		12		1		1		0		 

		1298		2009-10		F		Vevea, Jack		E321		ASOC P		1200		1200		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		295		02		6438		1		8		8		Psychology		E321		SSHA		8		1		1		0		 

		2347		2009-10		F		Song, Anna		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PSY		295		04		6173		2		4		4		Psychology		E321		SSHA				2		1		0		 

		1370		2009-10		F		Chouinard, Michelle		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		295		05		6477		2		14		14		Psychology		E321		SSHA		7		2		1		0		 

		1754		2009-10		F		Dunham, Yarrow		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		295		06		6363		1		11		11		Psychology		E321		SSHA		11		1		1		0		 

		856		2009-10		F		Noelle, David		E316		ASST P		1300		1300		Y		Y		Cognitive Science		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		PSY		299		01		6294		1		12		12		Psychology		E321		SSHA		12		1		1		0		 

		1754		2009-10		F		Dunham, Yarrow		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		299		02		6460		1		2		2		Psychology		E321		SSHA		2		1		1		0		 

		2139		2009-10		F		Wallander, Jan		E313		PROF		1100		1100		Y		Y		Social and Cognitive Sciences		SH		Psychology		Psychology		1		Primary		PSY		299		03		6341		1		3		3		Psychology		E321		SSHA		3		1		1		0		 

		383		2009-10		F		Cleary, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		200		01		5181		8		24		24		Quantitative and Systems Biology		E250		NS		3		8		1		0		 

		98		2009-10		F		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		244		01		5335		7		21		21		Quantitative and Systems Biology		E250		NS		3		7		1		0		 

		98		2009-10		F		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		244		02D		6247		7		0		0		Quantitative and Systems Biology		E250		NS		0		7		0		1		 

		576		2009-10		F		Hart, Stephen		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		QSB		248		01		5306		1		3		3		Quantitative and Systems Biology		E250		NS		3		1		1		0		 

		2188		2009-10		F		Bryan, Heather		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Chemical Sciences		Chemical Sciences		0.5		Primary		QSB		252		01		5377		4		6		12		Quantitative and Systems Biology		E250		NS				2		0.5		0		 

		336		2009-10		F		Pallavicini, Maria		E250		PROF		0160		1100		Y		Y		School of Natural Sciences		NS		Biological Sciences		Biological Sciences		0.5		Primary		QSB		252		01		5377		4		6		12		Quantitative and Systems Biology		E250		NS				2		0.5		0		 

		1201		2009-10		F		Colvin, Michael		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		280		01		4907		9		27		27		Quantitative and Systems Biology		E250		NS				9		1		0		 

		1201		2009-10		F		Colvin, Michael		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		280		02D		6267		9		0		0		Quantitative and Systems Biology		E250		NS		0		9		0		1		 

		53		2009-10		F		Tsao, Meng-Lin		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		0.3333		Primary		QSB		291		01		5189		17		5.6661		17		Quantitative and Systems Biology		E250		NS		1		5.6661		0.3333		0		 

		98		2009-10		F		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		QSB		291		01		5189		17		5.6661		17		Quantitative and Systems Biology		E250		NS		1		5.6661		0.3333		0		 

		634		2009-10		F		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		0.3333		Primary		QSB		291		01		5189		17		5.6661		17		Quantitative and Systems Biology		E250		NS		1		5.6661		0.3333		0		 

		1510		2009-10		F		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		01		6331		2		2		2		Quantitative and Systems Biology		E250		NS		1		2		1		0		 

		1615		2009-10		F		Choi, Jinah		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		03		6347		2		2		2		Quantitative and Systems Biology		E250		NS		1		2		1		0		 

		98		2009-10		F		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		04		6399		3		3		3		Quantitative and Systems Biology		E250		NS		1		3		1		0		 

		819		2009-10		F		Medina, Monica		E251		ASOC P		1200		1200		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		08		6285		5		5		5		Quantitative and Systems Biology		E250		NS		1		5		1		0		 

		148		2009-10		F		Ojcius, David		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		10		6192		6		6		6		Quantitative and Systems Biology		E250		NS		1		6		1		0		 

		808		2009-10		F		Ortiz, Rudy		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		11		6409		3		3		3		Quantitative and Systems Biology		E250		NS		1		3		1		0		 

		336		2009-10		F		Pallavicini, Maria		E250		PROF		0160		1100		Y		Y		School of Natural Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		12		6253		2		2		2		Quantitative and Systems Biology		E250		NS		1		2		1		0		 

		2343		2009-10		F		Raymond, Jason		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		13		6479		2		2		2		Quantitative and Systems Biology		E250		NS		1		2		1		0		 

		53		2009-10		F		Tsao, Meng-Lin		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		QSB		292		14		6286		1		1		1		Quantitative and Systems Biology		E250		NS		1		1		1		0		 

		634		2009-10		F		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		QSB		292		15		6430		1		1		1		Quantitative and Systems Biology		E250		NS		1		1		1		0		 

		383		2009-10		F		Cleary, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		16		6351		2		2		2		Quantitative and Systems Biology		E250		NS		1		2		1		0		 

		1257		2009-10		F		Manilay, Jennifer		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		17		6368		3		3		3		Quantitative and Systems Biology		E250		NS		1		3		1		0		 

		257		2009-10		F		Garcia-Ojeda, Marcos		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		18		4939		3		3		3		Quantitative and Systems Biology		E250		NS		1		3		1		0		 

		660		2009-10		F		Liwang, Patricia		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		QSB		292		19		6426		3		3		3		Quantitative and Systems Biology		E250		NS		1		3		1		0		 

		1514		2009-10		F		Aguilar, Andres		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		20		6466		3		3		3		Quantitative and Systems Biology		E250		NS		1		3		1		0		 

		925		2009-10		F		Frank, Anna		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		21		6448		2		2		2		Quantitative and Systems Biology		E250		NS		1		2		1		0		 

		1514		2009-10		F		Aguilar, Andres		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		02		6357		3		3		3		Quantitative and Systems Biology		E250		NS		1		3		1		0		 

		1510		2009-10		F		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		03		6374		3		3		3		Quantitative and Systems Biology		E250		NS		1		3		1		0		 

		1615		2009-10		F		Choi, Jinah		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		05		6248		2		2		2		Quantitative and Systems Biology		E250		NS		1		2		1		0		 

		98		2009-10		F		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		06		6367		4		4		4		Quantitative and Systems Biology		E250		NS		1		4		1		0		 

		819		2009-10		F		Medina, Monica		E251		ASOC P		1200		1200		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		10		6183		4		4		4		Quantitative and Systems Biology		E250		NS		1		4		1		0		 

		148		2009-10		F		Ojcius, David		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		12		6353		6		6		6		Quantitative and Systems Biology		E250		NS		1		6		1		0		 

		808		2009-10		F		Ortiz, Rudy		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		13		6424		3		3		3		Quantitative and Systems Biology		E250		NS		1		3		1		0		 

		2343		2009-10		F		Raymond, Jason		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		15		6371		2		2		2		Quantitative and Systems Biology		E250		NS		1		2		1		0		 

		53		2009-10		F		Tsao, Meng-Lin		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		QSB		293		16		6188		1		1		1		Quantitative and Systems Biology		E250		NS		1		1		1		0		 

		383		2009-10		F		Cleary, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		17		6265		4		4		4		Quantitative and Systems Biology		E250		NS		1		4		1		0		 

		1257		2009-10		F		Manilay, Jennifer		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		18		6391		7		7		7		Quantitative and Systems Biology		E250		NS		1		7		1		0		 

		660		2009-10		F		Liwang, Patricia		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		QSB		293		20		6180		3		3		3		Quantitative and Systems Biology		E250		NS		1		3		1		0		 

		925		2009-10		F		Frank, Anna		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		21		6423		1		1		1		Quantitative and Systems Biology		E250		NS		1		1		1		0		 

		1578		2009-10		F		Oviedo, Nestor		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		22		6229		3		3		3		Quantitative and Systems Biology		E250		NS		1		3		1		0		 

		57		2009-10		F		Traina, Samuel		E250		PROF		0033		1100		Y		Y		School of Natural Sciences		NS		School of Natural Sciences		School of Natural Sciences		1		Primary		QSB		294		01		5180		20		20		20		Quantitative and Systems Biology		E250		NS		1		20		1		0		 

		148		2009-10		F		Ojcius, David		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		01		6416		3		30		30		Quantitative and Systems Biology		E250		NS		10		3		1		0		 

		808		2009-10		F		Ortiz, Rudy		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		02		6411		2		22		22		Quantitative and Systems Biology		E250		NS				2		1		0		 

		634		2009-10		F		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		QSB		295		03		6394		1		11		11		Quantitative and Systems Biology		E250		NS		11		1		1		0		 

		1514		2009-10		F		Aguilar, Andres		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		04		6385		2		20		20		Quantitative and Systems Biology		E250		NS		10		2		1		0		 

		98		2009-10		F		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		05		6366		1		7		7		Quantitative and Systems Biology		E250		NS		7		1		1		0		 

		98		2009-10		F		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		06		6287		1		7		7		Quantitative and Systems Biology		E250		NS		7		1		1		0		 

		98		2009-10		F		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		07		6211		1		2		2		Quantitative and Systems Biology		E250		NS		2		1		1		0		 

		148		2009-10		F		Ojcius, David		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		08		6258		1		10		10		Quantitative and Systems Biology		E250		NS		10		1		1		0		 

		1257		2009-10		F		Manilay, Jennifer		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		09		6295		1		6		6		Quantitative and Systems Biology		E250		NS		6		1		1		0		 

		98		2009-10		F		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		10		6182		1		1		1		Quantitative and Systems Biology		E250		NS		1		1		1		0		 

		257		2009-10		F		Garcia-Ojeda, Marcos		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		102		6345		1		6		6		Quantitative and Systems Biology		E250		NS		6		1		1		0		 

		257		2009-10		F		Garcia-Ojeda, Marcos		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		106		6428		1		10		10		Quantitative and Systems Biology		E250		NS		10		1		1		0		 

		53		2009-10		F		Tsao, Meng-Lin		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		QSB		295		11		6343		1		9		9		Quantitative and Systems Biology		E250		NS		9		1		1		0		 

		2097		2009-10		F		Forman, Henry		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		12		6197		1		12		12		Quantitative and Systems Biology		E250		NS		12		1		1		0		 

		660		2009-10		F		Liwang, Patricia		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		QSB		295		128		6471		1		8		8		Quantitative and Systems Biology		E250		NS		8		1		1		0		 

		660		2009-10		F		Liwang, Patricia		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		QSB		295		130		6273		2		20		20		Quantitative and Systems Biology		E250		NS		10		2		1		0		 

		1257		2009-10		F		Manilay, Jennifer		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		141		6441		1		9		9		Quantitative and Systems Biology		E250		NS		9		1		1		0		 

		1257		2009-10		F		Manilay, Jennifer		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		142		6279		1		10		10		Quantitative and Systems Biology		E250		NS		10		1		1		0		 

		819		2009-10		F		Medina, Monica		E251		ASOC P		1200		1200		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		163		6232		1		7		7		Quantitative and Systems Biology		E250		NS		7		1		1		0		 

		819		2009-10		F		Medina, Monica		E251		ASOC P		1200		1200		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		165		6231		1		9		9		Quantitative and Systems Biology		E250		NS		9		1		1		0		 

		819		2009-10		F		Medina, Monica		E251		ASOC P		1200		1200		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		166		6312		2		20		20		Quantitative and Systems Biology		E250		NS		10		2		1		0		 

		819		2009-10		F		Medina, Monica		E251		ASOC P		1200		1200		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		168		6277		1		12		12		Quantitative and Systems Biology		E250		NS		12		1		1		0		 

		148		2009-10		F		Ojcius, David		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		170		6304		1		2		2		Quantitative and Systems Biology		E250		NS		2		1		1		0		 

		148		2009-10		F		Ojcius, David		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		178		6397		1		10		10		Quantitative and Systems Biology		E250		NS		10		1		1		0		 

		808		2009-10		F		Ortiz, Rudy		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		183		6458		1		3		3		Quantitative and Systems Biology		E250		NS		3		1		1		0		 

		336		2009-10		F		Pallavicini, Maria		E250		PROF		0160		1100		Y		Y		School of Natural Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		198		6323		1		6		6		Quantitative and Systems Biology		E250		NS		6		1		1		0		 

		336		2009-10		F		Pallavicini, Maria		E250		PROF		0160		1100		Y		Y		School of Natural Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		201		6329		1		9		9		Quantitative and Systems Biology		E250		NS		9		1		1		0		 

		2343		2009-10		F		Raymond, Jason		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		206		6417		2		4		4		Quantitative and Systems Biology		E250		NS		2		2		1		0		 

		1514		2009-10		F		Aguilar, Andres		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		22		6176		1		10		10		Quantitative and Systems Biology		E250		NS		10		1		1		0		 

		925		2009-10		F		Frank, Anna		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		229		6358		1		3		3		Quantitative and Systems Biology		E250		NS		3		1		1		0		 

		1510		2009-10		F		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		34		6450		2		20		20		Quantitative and Systems Biology		E250		NS		10		2		1		0		 

		1615		2009-10		F		Choi, Jinah		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		41		6257		1		5		5		Quantitative and Systems Biology		E250		NS		5		1		1		0		 

		1615		2009-10		F		Choi, Jinah		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		46		6390		1		10		10		Quantitative and Systems Biology		E250		NS		10		1		1		0		 

		383		2009-10		F		Cleary, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		57		6217		1		9		9		Quantitative and Systems Biology		E250		NS		9		1		1		0		 

		383		2009-10		F		Cleary, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		58		6372		1		10		10		Quantitative and Systems Biology		E250		NS		10		1		1		0		 

		1260		2009-10		F		Escobar, Ariel		E212		PROF		1143		1143		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		QSB		295		78		6427		1		6		6		Quantitative and Systems Biology		E250		NS		6		1		1		0		 

		257		2009-10		F		Garcia-Ojeda, Marcos		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		99		6328		1		3		3		Quantitative and Systems Biology		E250		NS		3		1		1		0		 

		148		2009-10		F		Ojcius, David		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		298		01		6396		1		4		4		Quantitative and Systems Biology		E250		NS		4		1		1		0		 

		925		2009-10		F		Frank, Anna		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		299		02		6189		1		3		3		Quantitative and Systems Biology		E250		NS		3		1		1		0		 

		2343		2009-10		F		Raymond, Jason		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		299		03		6464		1		4		4		Quantitative and Systems Biology		E250		NS		4		1		1		0		 

		1260		2009-10		F		Escobar, Ariel		E212		PROF		1143		1143		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		QSB		299		04		6446		1		3		3		Quantitative and Systems Biology		E250		NS		3		1		1		0		 

		348		2009-10		F		Van Dyke, Nella		E322		ASOC P		1200		1200		Y		Y		Sociology		SH		World Culture & History		World Culture & History		1		Primary		SCS		299		01		6249		1		5		5		Social and Cognitive Sciences		E313		SSHA		5		1		1		0		 

		2171		2009-10		F		Delugan, Robin		E315		ASST P		1300		1300		Y		Y		Anthropology		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		SCS		299		02		6337		1		12		12		Social and Cognitive Sciences		E313		SSHA		12		1		1		0		 

		1080		2009-10		F		Ackerman, Alissa		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		SOC		001		01		4905		165		660		660		Sociology		E322		SSHA		4		165		1		0		 

		347		2009-10		F		Beattie, Irenee		E322		ASST P		1300		1300		Y		Y		Sociology		SH		World Culture & History		World Culture & History		1		Primary		SOC		015		01		5393		26		104		104		Sociology		E322		SSHA		4		26		1		0		 

		1660		2009-10		F		Beutel, Joel		E313		T-ASST		2310		2310		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		0		Secondary		SOC		015		02D		5320		12		0		0		Sociology		E322		SSHA		0		0		0		1		 

		1660		2009-10		F		Beutel, Joel		E313		T-ASST		2310		2310		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		0		Secondary		SOC		015		03D		5019		14		0		0		Sociology		E322		SSHA		0		0		0		1		 

		1080		2009-10		F		Ackerman, Alissa		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		SOC		070		01		4979		118		472		472		Sociology		E322		SSHA		4		118		1		0		 

		348		2009-10		F		Van Dyke, Nella		E322		ASOC P		1200		1200		Y		Y		Sociology		SH		World Culture & History		World Culture & History		1		Primary		SOC		100		01		5191		21		84		84		Sociology		E322		SSHA		4		21		1		0		 

		1080		2009-10		F		Ackerman, Alissa		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		SOC		150		01		5387		46		184		184		Sociology		E322		SSHA		4		46		1		0		 

		348		2009-10		F		Van Dyke, Nella		E322		ASOC P		1200		1200		Y		Y		Sociology		SH		World Culture & History		World Culture & History		1		Primary		SOC		161		01		4952		59		236		236		Sociology		E322		SSHA		4		59		1		0		 

		1328		2009-10		F		Imberi, Kristi		E313		T-ASST		2310		2310		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		0		Secondary		SOC		161		01		4952		59		0		236		Sociology		E322		SSHA		4		0		0		0		 

		1080		2009-10		F		Ackerman, Alissa		E313		LEC-18		1630		1630		N		Y		Social and Cognitive Sciences		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		SOC		199		01		6362		1		4		4		Sociology		E322		SSHA		4		1		1		0		 

		2312		2009-10		F		Pineda Vargas, Yolanda		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		SPAN		001		01		5323		23		92		92		Spanish		E312		SSHA		4		23		1		0		 

		2080		2009-10		F		Postiglione, Saydamaria		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		SPAN		001		02		5012		22		88		88		Spanish		E312		SSHA		4		22		1		0		 

		1082		2009-10		F		Torda, Elinor		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		SPAN		001		03		5020		22		88		88		Spanish		E312		SSHA		4		22		1		0		 

		444		2009-10		F		Ramos Jordan, Alicia		E319		T-ASST		2300		2300		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		SPAN		002		01		5014		21		84		84		Spanish		E312		SSHA		4		21		1		0		 

		1082		2009-10		F		Torda, Elinor		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		SPAN		003		01		5026		15		60		60		Spanish		E312		SSHA		4		15		1		0		 

		2312		2009-10		F		Pineda Vargas, Yolanda		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		SPAN		010		01		5013		27		108		108		Spanish		E312		SSHA		4		27		1		0		 

		1734		2009-10		F		Adan-Lifante, Virginia		E319		LECSOE		1607		1607		Y		Y		Literatures and Cultures		SH		World Culture & History		World Culture & History		1		Primary		SPAN		103		01		5305		30		120		120		Spanish		E312		SSHA		4		30		1		0		 

		1734		2009-10		F		Adan-Lifante, Virginia		E319		LECSOE		1607		1607		Y		Y		Literatures and Cultures		SH		World Culture & History		World Culture & History		1		Primary		SPAN		105		01		5312		27		108		108		Spanish		E312		SSHA		4		27		1		0		 

		2312		2009-10		F		Pineda Vargas, Yolanda		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		SPAN		141		01		5405		29		116		116		Spanish		E312		SSHA		4		29		1		0		 

		2125		2009-10		F		Truong, Michael		E103		LEC-18		0355		1630		N		Y		Vice Provost Undergraduate Education		AA		World Culture & History		World Culture & History		1		Primary		USTU		010		01		4947		31		31		31		Undergraduate Studies		E350		SSHA		1		31		1		0		 

		2125		2009-10		F		Truong, Michael		E103		LEC-18		0355		1630		N		Y		Vice Provost Undergraduate Education		AA		World Culture & History		World Culture & History		1		Primary		USTU		010		02		5396		26		26		26		Undergraduate Studies		E350		SSHA		1		26		1		0		 

		120		2009-10		F		Ochsner, Robert		E103		LECSOE		0900		1603		Y		Y		Vice Provost Undergraduate Education		AA		World Culture & History		World Culture & History		1		Primary		USTU		192		01		6210		1		4		4		Undergraduate Studies		E350		SSHA		4		1		1		0		 

		2348		2009-10		F		Amussen, Susan		E318		PROF		1100		1100		Y		Y		History		SH		World Culture & History		World Culture & History		0.5		Primary		WCH		201		01		4940		5		10		20		World Cultures & History		E312		SSHA		4		2.5		0.5		0		 

		1755		2009-10		F		Camfield, Gregg		E319		PROF		1100		1100		Y		Y		Literatures and Cultures		SH		World Culture & History		World Culture & History		0.5		Primary		WCH		201		01		4940		5		10		20		World Cultures & History		E312		SSHA		4		2.5		0.5		0		 

		2183		2009-10		F		Forte, Maurizio		E318		PROF		1100		1100		Y		Y		History		SH		World Culture & History		World Culture & History		1		Primary		WCH		202		01		6336		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		1258		2009-10		F		Malloy, Sean		E318		ASST P		1300		1300		Y		Y		History		SH		History		History		1		Primary		WCH		202		02		6389		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		2171		2009-10		F		Delugan, Robin		E315		ASST P		1300		1300		Y		Y		Anthropology		SH		Social and Cognitive Sciences		Social and Cognitive Sciences		1		Primary		WCH		260		01		5124		6		24		24		World Cultures & History		E312		SSHA		4		6		1		0		 

		2183		2009-10		F		Forte, Maurizio		E318		PROF		1100		1100		Y		Y		History		SH		World Culture & History		World Culture & History		1		Primary		WCH		295		01		6193		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		2183		2009-10		F		Forte, Maurizio		E318		PROF		1100		1100		Y		Y		History		SH		World Culture & History		World Culture & History		1		Primary		WCH		295		02		6332		3		12		12		World Cultures & History		E312		SSHA		4		3		1		0		 

		1258		2009-10		F		Malloy, Sean		E318		ASST P		1300		1300		Y		Y		History		SH		History		History		1		Primary		WCH		296		01		6263		1		6		6		World Cultures & History		E312		SSHA		6		1		1		0		 

		228		2009-10		F		Martin-Rodriguez, Manuel		E319		PROF		1100		1100		Y		Y		Literatures and Cultures		SH		World Culture & History		World Culture & History		1		Primary		WCH		297		11		6404		2		24		24		World Cultures & History		E312		SSHA		12		2		1		0		 

		2183		2009-10		F		Forte, Maurizio		E318		PROF		1100		1100		Y		Y		History		SH		World Culture & History		World Culture & History		1		Primary		WCH		297		12		6478		1		12		12		World Cultures & History		E312		SSHA		12		1		1		0		 

		227		2009-10		F		Mostern, Ruth		E318		ASST P		1300		1300		Y		Y		History		SH		World Culture & History		World Culture & History		1		Primary		WCH		297		13		6375		2		24		24		World Cultures & History		E312		SSHA		12		2		1		0		 

		1996		2009-10		F		Goggans, Jan		E319		ASST P		1300		1300		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WCH		297		15		6271		1		12		12		World Cultures & History		E312		SSHA		12		1		1		0		 

		1040		2009-10		F		Fellezs, Kevin		E312		ASST P		1300		1300		Y		Y		World Culture & History		SH		World Culture & History		World Culture & History		0.5		Primary		WCH		298		01		5223		6		12		24		World Cultures & History		E312		SSHA		4		3		0.5		0		 

		1546		2009-10		F		Lopez Calvo, Ignacio		E319		PROF		1100		1100		Y		Y		Literatures and Cultures		SH		World Culture & History		World Culture & History		0.5		Primary		WCH		298		01		5223		6		12		24		World Cultures & History		E312		SSHA		4		3		0.5		0		 

		227		2009-10		F		Mostern, Ruth		E318		ASST P		1300		1300		Y		Y		History		SH		World Culture & History		World Culture & History		1		Primary		WCH		298		03		6470		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		2183		2009-10		F		Forte, Maurizio		E318		PROF		1100		1100		Y		Y		History		SH		World Culture & History		World Culture & History		1		Primary		WCH		299		01		6338		2		8		8		World Cultures & History		E312		SSHA		4		2		1		0		 

		1996		2009-10		F		Goggans, Jan		E319		ASST P		1300		1300		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WCH		299		02		6402		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		227		2009-10		F		Mostern, Ruth		E318		ASST P		1300		1300		Y		Y		History		SH		World Culture & History		World Culture & History		1		Primary		WCH		299		03		6181		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		1885		2009-10		F		Hull, Kathleen		E315		ASST P		1300		1300		Y		Y		Anthropology		SH		World Culture & History		World Culture & History		1		Primary		WCH		299		04		6383		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		1258		2009-10		F		Malloy, Sean		E318		ASST P		1300		1300		Y		Y		History		SH		History		History		1		Primary		WCH		299		05		6376		2		8		8		World Cultures & History		E312		SSHA		4		2		1		0		 

		1258		2009-10		F		Malloy, Sean		E318		ASST P		1300		1300		Y		Y		History		SH		History		History		1		Primary		WCH		299		06		6419		1		6		6		World Cultures & History		E312		SSHA		6		1		1		0		 

		9		2009-10		F		Rebhun, Linda Ann		E315		ASOC P		1200		1200		Y		Y		Anthropology		SH		World Culture & History		World Culture & History		1		Primary		WCH		299		07		6480		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		1614		2009-10		F		Quinn, Sholeh		E318		ASOC P		1200		1200		Y		Y		History		SH		World Culture & History		World Culture & History		1		Primary		WCH		299		08		6262		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		1258		2009-10		F		Malloy, Sean		E318		ASST P		1300		1300		Y		Y		History		SH		History		History		1		Primary		WCH		299		09		6421		1		12		12		World Cultures & History		E312		SSHA		12		1		1		0		 

		2183		2009-10		F		Forte, Maurizio		E318		PROF		1100		1100		Y		Y		History		SH		World Culture & History		World Culture & History		1		Primary		WCH		299		10		6373		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		1546		2009-10		F		Lopez Calvo, Ignacio		E319		PROF		1100		1100		Y		Y		Literatures and Cultures		SH		World Culture & History		World Culture & History		1		Primary		WCH		299		11		6405		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		2183		2009-10		F		Forte, Maurizio		E318		PROF		1100		1100		Y		Y		History		SH		World Culture & History		World Culture & History		1		Primary		WCH		299		12		6268		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		2183		2009-10		F		Forte, Maurizio		E318		PROF		1100		1100		Y		Y		History		SH		World Culture & History		World Culture & History		1		Primary		WH		001		01		5193		25		100		100		World Heritage		E312		SSHA		4		25		1		0		 

		1789		2009-10		F		Galeazzi, Fabrizio		E312		T-ASST		2310		2310		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0		Secondary		WH		001		02D		5360		25		0		0		World Heritage		E312		SSHA		0		0		0		1		 

		2183		2009-10		F		Forte, Maurizio		E318		PROF		1100		1100		Y		Y		History		SH		World Culture & History		World Culture & History		1		Primary		WH		110		01		5318		7		28		28		World Heritage		E312		SSHA		4		7		1		0		 

		1789		2009-10		F		Galeazzi, Fabrizio		E312		T-ASST		2310		2310		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		0		Secondary		WH		110		02L		5368		7		0		0		World Heritage		E312		SSHA		0		0		0		1		 

		73		2009-10		F		Walsh, Susan		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		001		01		5032		18		72		72		Writing		E319		SSHA		4		18		1		0		 

		1019		2009-10		F		Varnot, Susan		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		001		010		5047		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		327		2009-10		F		Linam, Karen		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		001		011		5049		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		126		2009-10		F		Gingold, Pamelyn		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		001		012		5041		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		126		2009-10		F		Gingold, Pamelyn		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		001		013		5058		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		1083		2009-10		F		Silbaugh, Deette		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		001		014		5059		18		72		72		Writing		E319		SSHA		4		18		1		0		 

		262		2009-10		F		Miller, Susan		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		001		015		5033		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		2033		2009-10		F		Hundley, John		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		001		016		5035		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		2133		2009-10		F		Tilley, Lea		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		001		017		5036		16		64		64		Writing		E319		SSHA		4		16		1		0		 

		778		2009-10		F		Haner, John		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		001		018		5038		11		44		44		Writing		E319		SSHA		4		11		1		0		 

		138		2009-10		F		Gibbons, Paul		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		001		019		5040		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		427		2009-10		F		Signorini, Adriana		E103		LEC-18		0355		1630		N		Y		Vice Provost Undergraduate Education		AA		World Culture & History		World Culture & History		1		Primary		WRI		001		02		5034		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		8		2009-10		F		Sena, Nuno		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		001		020		5042		18		72		72		Writing		E319		SSHA		4		18		1		0		 

		63		2009-10		F		Lambert, Robert		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		001		022		5043		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		1706		2009-10		F		Pravin, Vanesha		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		001		023		5045		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		1561		2009-10		F		Geery, Robin		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		001		024		5046		18		72		72		Writing		E319		SSHA		4		18		1		0		 

		821		2009-10		F		Trook, Dawn		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		001		025		5048		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		327		2009-10		F		Linam, Karen		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		001		026		5055		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		455		2009-10		F		Fenstermaker, Amy		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		001		027		5050		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		573		2009-10		F		Devrick, Heather		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		001		028		5052		18		72		72		Writing		E319		SSHA		4		18		1		0		 

		275		2009-10		F		Braunstein, Belinda		E103		LEC-18		0355		1630		N		Y		Vice Provost Undergraduate Education		AA		World Culture & History		World Culture & History		1		Primary		WRI		001		03		5037		18		72		72		Writing		E319		SSHA		4		18		1		0		 

		63		2009-10		F		Lambert, Robert		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		001		030		5053		18		72		72		Writing		E319		SSHA		4		18		1		0		 

		1561		2009-10		F		Geery, Robin		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		001		031		5056		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		2233		2009-10		F		Walker, Anne		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		001		032		5060		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		1706		2009-10		F		Pravin, Vanesha		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		001		033		5054		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		262		2009-10		F		Miller, Susan		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		001		035		5057		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		1609		2009-10		F		Lanser, Heather		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		001		036		5107		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		1561		2009-10		F		Geery, Robin		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		001		04		5039		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		262		2009-10		F		Miller, Susan		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		001		08		5044		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		8		2009-10		F		Sena, Nuno		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		001		09		5051		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		319		2009-10		F		Ellis, Carol		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		010		001		5169		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		349		2009-10		F		Mirzazadehanhar, Nahrin		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		010		002		5171		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		215		2009-10		F		Ramirez, Christopher		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		010		003		5172		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		1372		2009-10		F		Winder, Michael		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		010		004		5174		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		433		2009-10		F		Soltis, Mary		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		010		005		5176		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		927		2009-10		F		Qualls, Loren		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		010		006		5178		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		2001		2009-10		F		Valdez, Nicholas		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		010		009		5170		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		1017		2009-10		F		Bliss, Ann		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		010		010		5173		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		926		2009-10		F		Webb, Byron		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		010		011		5175		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		927		2009-10		F		Qualls, Loren		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		010		012		5177		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		1706		2009-10		F		Pravin, Vanesha		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		013		5126		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		6		2009-10		F		George, Susan		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		010		014		5148		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		215		2009-10		F		Ramirez, Christopher		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		010		015		5150		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		1084		2009-10		F		Young, Frederick		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		010		016		5149		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		319		2009-10		F		Ellis, Carol		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		010		017		5147		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		2286		2009-10		F		Briseno, Rosemary		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		018		5152		18		72		72		Writing		E319		SSHA		4		18		1		0		 

		6		2009-10		F		George, Susan		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		010		020		5143		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		6		2009-10		F		George, Susan		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		010		021		5145		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		928		2009-10		F		Torres, Linda		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		Literatures and Cultures		World Culture & History		1		Primary		WRI		010		025		5144		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		215		2009-10		F		Ramirez, Christopher		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		010		026		5146		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		319		2009-10		F		Ellis, Carol		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		010		027		5151		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		2033		2009-10		F		Hundley, John		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		025		001		5227		18		72		72		Writing		E319		SSHA		4		18		1		0		 

		2233		2009-10		F		Walker, Anne		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		025		002		5179		17		68		68		Writing		E319		SSHA		4		17		1		0		 

		1083		2009-10		F		Silbaugh, Deette		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		030		001		5229		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		1345		2009-10		F		Kahlert, Shirley		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		100		001		5234		16		64		64		Writing		E319		SSHA		4		16		1		0		 

		926		2009-10		F		Webb, Byron		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		100		003		5235		16		64		64		Writing		E319		SSHA		4		16		1		0		 

		433		2009-10		F		Soltis, Mary		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		101		01		5226		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		735		2009-10		F		Vanbebber, Kristine		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		101		02		5111		18		72		72		Writing		E319		SSHA		4		18		1		0		 

		2125		2009-10		F		Truong, Michael		E103		LEC-18		0355		1630		N		Y		Vice Provost Undergraduate Education		AA		World Culture & History		World Culture & History		1		Primary		WRI		101		04		5102		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		1017		2009-10		F		Bliss, Ann		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		105		001		5061		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		2033		2009-10		F		Hundley, John		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		110		001		5062		10		40		40		Writing		E319		SSHA		4		10		1		0		 

		138		2009-10		F		Gibbons, Paul		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		116		001		5236		18		72		72		Writing		E319		SSHA		4		18		1		0		 

		1345		2009-10		F		Kahlert, Shirley		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		116		002		5078		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		822		2009-10		F		Smith, Mary		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		116		003		5238		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		2001		2009-10		F		Valdez, Nicholas		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		116		004		5233		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		505		2009-10		F		Olson, Elizabeth		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		116		005		5228		18		72		72		Writing		E319		SSHA		4		18		1		0		 

		274		2009-10		F		Merrill, Derek		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		117		002		5232		15		60		60		Writing		E319		SSHA		4		15		1		0		 

		1084		2009-10		F		Young, Frederick		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		117		003		5231		15		60		60		Writing		E319		SSHA		4		15		1		0		 

		1372		2009-10		F		Winder, Michael		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		118		001		5230		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		1371		2009-10		F		Hothem, Thomas		E300		LEC-18		0841		1630		N		Y		School of Soc Sciences/Humanties/Arts		SH		World Culture & History		World Culture & History		1		Primary		WRI		119		001		5237		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		8		2009-10		F		Sena, Nuno		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		119		002		5101		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		1888		2009-10		F		Mumford, Jeremy		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		119		003		5090		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		821		2009-10		F		Trook, Dawn		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		125		001		5077		16		64		64		Writing		E319		SSHA		4		16		1		0		 

		735		2009-10		F		Vanbebber, Kristine		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		131		001		5067		4		4		4		Writing		E319		SSHA		1		4		1		0		 

		1686		2009-10		F		Bohrer, Susan		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		199		01		5066		13		52		52		Writing		E319		SSHA		4		13		1		0		 

		821		2009-10		F		Trook, Dawn		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WRI		199		02		6354		1		1		1		Writing		E319		SSHA		1		1		1		0		 

		1885		2009-10		S		Hull, Kathleen		E315		ASST P		1300		1300		Y		Y		Anthropology		SH		Anthropology		Anthropology		1		Primary		ANTH		003		01		7696		69		276		276		Anthropology		E315		SSHA		4		69		1		0		 

		1483		2009-10		S		Di Giuseppantonio Di Franco, Paola		E315		T-ASST		2310		2310		N		Y		Anthropology		SH		Anthropology		Anthropology		0		Secondary		ANTH		003		02D		7641		14		0		0		Anthropology		E315		SSHA		0		0		0		1		 

		1483		2009-10		S		Di Giuseppantonio Di Franco, Paola		E315		T-ASST		2310		2310		N		Y		Anthropology		SH		Anthropology		Anthropology		0		Secondary		ANTH		003		03D		7642		14		0		0		Anthropology		E315		SSHA		0		0		0		1		 

		1483		2009-10		S		Di Giuseppantonio Di Franco, Paola		E315		T-ASST		2310		2310		N		Y		Anthropology		SH		Anthropology		Anthropology		0		Secondary		ANTH		003		04D		7643		15		0		0		Anthropology		E315		SSHA		0		0		0		1		 

		562		2009-10		S		Issavi, Justine		E322		T-ASST		2310		2310		N		Y		Sociology		SH		Sociology		Sociology		0		Secondary		ANTH		003		05D		7646		15		0		0		Anthropology		E315		SSHA		0		0		0		1		 

		562		2009-10		S		Issavi, Justine		E322		T-ASST		2310		2310		N		Y		Sociology		SH		Sociology		Sociology		0		Secondary		ANTH		003		06D		7647		11		0		0		Anthropology		E315		SSHA		0		0		0		1		 

		562		2009-10		S		Issavi, Justine		E322		T-ASST		2310		2310		N		Y		Sociology		SH		Sociology		Sociology		0		Secondary		ANTH		126		01		7648		45		0		180		Anthropology		E315		SSHA		4		0		0		0		 

		9		2009-10		S		Rebhun, Linda Ann		E315		ASOC P		1200		1200		Y		Y		Anthropology		SH		Anthropology		Anthropology		1		Primary		ANTH		126		01		7648		45		180		180		Anthropology		E315		SSHA		4		45		1		0		 

		2203		2009-10		S		Stallmann, Robert		E315		LEC-18		1630		1630		N		Y		Anthropology		SH		Anthropology		Anthropology		1		Primary		ANTH		150		01		7639		33		132		132		Anthropology		E315		SSHA		4		33		1		0		 

		2203		2009-10		S		Stallmann, Robert		E315		LEC-18		1630		1630		N		Y		Anthropology		SH		Anthropology		Anthropology		1		Primary		ANTH		162		01		7640		23		92		92		Anthropology		E315		SSHA		4		23		1		0		 

		2171		2009-10		S		Delugan, Robin		E315		ASST P		1300		1300		Y		Y		Anthropology		SH		Anthropology		Anthropology		1		Primary		ANTH		170		01		7831		29		116		116		Anthropology		E315		SSHA		4		29		1		0		 

		1885		2009-10		S		Hull, Kathleen		E315		ASST P		1300		1300		Y		Y		Anthropology		SH		Anthropology		Anthropology		1		Primary		ANTH		172		01		7638		24		96		96		Anthropology		E315		SSHA		4		24		1		0		 

		1436		2009-10		S		Lecocq, Karen		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		001A		01		7673		22		88		88		Art		E312		SSHA		4		22		1		0		 

		1915		2009-10		S		Walsh, Lorraine		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		002A		01		7728		31		124		124		Art		E312		SSHA		4		31		1		0		 

		1915		2009-10		S		Walsh, Lorraine		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		002D		01		7730		12		48		48		Art		E312		SSHA		4		12		1		0		 

		1436		2009-10		S		Lecocq, Karen		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		003		01		7672		22		88		88		Art		E312		SSHA		4		22		1		0		 

		2351		2009-10		S		Lopez Craig, Tonya		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		004B		01		7670		21		84		84		Art		E312		SSHA		4		21		1		0		 

		1924		2009-10		S		Hansen, Henrik		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		005A		01		7620		98		392		392		Art		E312		SSHA		4		98		1		0		 

		1295		2009-10		S		Wyan, Roger		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		009		01		7889		24		96		96		Art		E312		SSHA		4		24		1		0		 

		162		2009-10		S		Gupta, Dipak		E312		VISITR		1308		1308		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		012		01		7870		32		128		128		Art		E312		SSHA		4		32		1		0		 

		2351		2009-10		S		Lopez Craig, Tonya		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		021		01		7671		16		64		64		Art		E312		SSHA		4		16		1		0		 

		1259		2009-10		S		Ramicova, Duna		E312		PROF		1100		1100		Y		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		103		01		7649		52		208		208		Art		E312		SSHA		4		52		1		0		 

		1259		2009-10		S		Ramicova, Duna		E312		PROF		1100		1100		Y		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		115		01		8022		30		120		120		Art		E312		SSHA		4		30		1		0		 

		1924		2009-10		S		Hansen, Henrik		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		121A		01		7619		19		57		57		Art		E312		SSHA		3		19		1		0		 

		162		2009-10		S		Gupta, Dipak		E312		VISITR		1308		1308		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		170		01		7868		25		100		100		Art		E312		SSHA		4		25		1		0		 

		1915		2009-10		S		Walsh, Lorraine		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		190		01		7618		39		78		78		Art		E312		SSHA		2		39		1		0		 

		1915		2009-10		S		Walsh, Lorraine		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		ARTS		195		01		8129		1		2		2		Art		E312		SSHA		2		1		1		0		 

		1662		2009-10		S		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		200		01		7910		13		39		39		Bio Engin Small Scale Tech		E212		ENG		3		13		1		0		 

		1886		2009-10		S		Davila, Lilian		E215		ASST P		1343		1343		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		201		01		7557		10		30		30		Bio Engin Small Scale Tech		E212		ENG		3		10		1		0		 

		98		2009-10		S		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BEST		291		01		7894		6		6		6		Bio Engin Small Scale Tech		E212		ENG		1		6		1		0		 

		1582		2009-10		S		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		292		01		8390		2		2		2		Bio Engin Small Scale Tech		E212		ENG		1		2		1		0		 

		2098		2009-10		S		Viney, Christopher		E215		PROF		1143		1143		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		292		02		8348		1		1		1		Bio Engin Small Scale Tech		E212		ENG		1		1		1		0		 

		1662		2009-10		S		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		292		03		8219		1		1		1		Bio Engin Small Scale Tech		E212		ENG		1		1		1		0		 

		1505		2009-10		S		Lu, Jennifer		E215		ASST P		1343		1343		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		292		04		8218		1		1		1		Bio Engin Small Scale Tech		E212		ENG		1		1		1		0		 

		634		2009-10		S		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		292		05		8391		3		3		3		Bio Engin Small Scale Tech		E212		ENG		1		3		1		0		 

		1041		2009-10		S		Sharping, Jay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		BEST		292		07		8168		2		2		2		Bio Engin Small Scale Tech		E212		ENG		1		2		1		0		 

		1886		2009-10		S		Davila, Lilian		E215		ASST P		1343		1343		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		292		08		8307		2		2		2		Bio Engin Small Scale Tech		E212		ENG		1		2		1		0		 

		1260		2009-10		S		Escobar, Ariel		E212		PROF		1143		1143		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		292		09		8169		5		5		5		Bio Engin Small Scale Tech		E212		ENG		1		5		1		0		 

		634		2009-10		S		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		293		01		8308		5		5		5		Bio Engin Small Scale Tech		E212		ENG		1		5		1		0		 

		1886		2009-10		S		Davila, Lilian		E215		ASST P		1343		1343		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		293		02		8130		2		2		2		Bio Engin Small Scale Tech		E212		ENG		1		2		1		0		 

		423		2009-10		S		Sun, Jian-Qiao		E216		PROF		1143		1143		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		BEST		295		01		8394		1		6		6		Bio Engin Small Scale Tech		E212		ENG		6		1		1		0		 

		1662		2009-10		S		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		295		02		8175		1		12		12		Bio Engin Small Scale Tech		E212		ENG		12		1		1		0		 

		1662		2009-10		S		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		295		03		8132		1		3		3		Bio Engin Small Scale Tech		E212		ENG		3		1		1		0		 

		1015		2009-10		S		Ye, Tao		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		BEST		295		04		8392		1		6		6		Bio Engin Small Scale Tech		E212		ENG		6		1		1		0		 

		2098		2009-10		S		Viney, Christopher		E215		PROF		1143		1143		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		295		05		8173		1		11		11		Bio Engin Small Scale Tech		E212		ENG		11		1		1		0		 

		634		2009-10		S		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		295		06		8258		1		3		3		Bio Engin Small Scale Tech		E212		ENG		3		1		1		0		 

		1041		2009-10		S		Sharping, Jay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		BEST		295		08		8174		1		11		11		Bio Engin Small Scale Tech		E212		ENG		11		1		1		0		 

		634		2009-10		S		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		295		09		8309		1		9		9		Bio Engin Small Scale Tech		E212		ENG		9		1		1		0		 

		634		2009-10		S		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		295		10		8172		1		4		4		Bio Engin Small Scale Tech		E212		ENG		4		1		1		0		 

		1041		2009-10		S		Sharping, Jay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		BEST		295		11		8393		1		7		7		Bio Engin Small Scale Tech		E212		ENG		7		1		1		0		 

		1505		2009-10		S		Lu, Jennifer		E215		ASST P		1343		1343		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		295		12		8349		1		8		8		Bio Engin Small Scale Tech		E212		ENG		8		1		1		0		 

		1582		2009-10		S		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		295		13		8438		1		3		3		Bio Engin Small Scale Tech		E212		ENG		3		1		1		0		 

		1260		2009-10		S		Escobar, Ariel		E212		PROF		1143		1143		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		295		14		8350		1		4		4		Bio Engin Small Scale Tech		E212		ENG		4		1		1		0		 

		1886		2009-10		S		Davila, Lilian		E215		ASST P		1343		1343		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		295		15		8131		1		4		4		Bio Engin Small Scale Tech		E212		ENG		4		1		1		0		 

		1662		2009-10		S		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		295		16		8176		1		12		12		Bio Engin Small Scale Tech		E212		ENG		12		1		1		0		 

		1582		2009-10		S		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		295		17		8257		1		12		12		Bio Engin Small Scale Tech		E212		ENG		12		1		1		0		 

		634		2009-10		S		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		295		18		8220		1		8		8		Bio Engin Small Scale Tech		E212		ENG		8		1		1		0		 

		1260		2009-10		S		Escobar, Ariel		E212		PROF		1143		1143		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		295		19		8259		1		2		2		Bio Engin Small Scale Tech		E212		ENG		2		1		1		0		 

		1260		2009-10		S		Escobar, Ariel		E212		PROF		1143		1143		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		295		20		8171		1		4		4		Bio Engin Small Scale Tech		E212		ENG		4		1		1		0		 

		1505		2009-10		S		Lu, Jennifer		E215		ASST P		1343		1343		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		295		21		8437		1		7		7		Bio Engin Small Scale Tech		E212		ENG		7		1		1		0		 

		1886		2009-10		S		Davila, Lilian		E215		ASST P		1343		1343		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		BEST		295		22		8170		1		5		5		Bio Engin Small Scale Tech		E212		ENG		5		1		1		0		 

		1260		2009-10		S		Escobar, Ariel		E212		PROF		1143		1143		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BEST		299		01		7558		4		12		12		Bio Engin Small Scale Tech		E212		ENG		3		4		1		0		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001		01		7607		178		712		712		Biological Sciences		E251		NS		4		178		1		0		 

		647		2009-10		S		Heras, Joseph		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		001		02D		7718		30		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001		03D		8011		30		0		0		Biological Sciences		E251		NS		0		30		0		1		 

		84		2009-10		S		Carey, Chelsea		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		001		04D		7719		30		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001		05D		8014		30		0		0		Biological Sciences		E251		NS		0		30		0		1		 

		84		2009-10		S		Carey, Chelsea		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		001		06D		7722		28		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001		07D		7726		30		0		0		Biological Sciences		E251		NS		0		30		0		1		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001		08		7611		176		704		704		Biological Sciences		E251		NS		4		176		1		0		 

		84		2009-10		S		Carey, Chelsea		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		001		09D		7705		29		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001		10D		7857		27		0		0		Biological Sciences		E251		NS		0		27		0		1		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001		11D		7707		30		0		0		Biological Sciences		E251		NS		0		30		0		1		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001		12D		7709		30		0		0		Biological Sciences		E251		NS		0		30		0		1		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001		13D		7888		30		0		0		Biological Sciences		E251		NS		0		30		0		1		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001		14D		7711		30		0		0		Biological Sciences		E251		NS		0		30		0		1		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001L		02L		7593		17		17		17		Biological Sciences		E251		NS		1		17		1		0		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001L		03L		7597		21		21		21		Biological Sciences		E251		NS		1		21		1		0		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001L		04L		7600		14		14		14		Biological Sciences		E251		NS		1		14		1		0		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001L		05L		7589		23		23		23		Biological Sciences		E251		NS		1		23		1		0		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001L		06L		7591		24		24		24		Biological Sciences		E251		NS		1		24		1		0		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001L		07L		7596		22		22		22		Biological Sciences		E251		NS		1		22		1		0		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001L		09L		7599		16		16		16		Biological Sciences		E251		NS		1		16		1		0		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001L		10L		7594		22		22		22		Biological Sciences		E251		NS		1		22		1		0		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001L		11L		7598		24		24		24		Biological Sciences		E251		NS		1		24		1		0		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001L		12L		7590		13		13		13		Biological Sciences		E251		NS		1		13		1		0		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001L		13L		7592		24		24		24		Biological Sciences		E251		NS		1		24		1		0		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		001L		14L		7595		21		21		21		Biological Sciences		E251		NS		1		21		1		0		 

		1510		2009-10		S		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		002		01		7610		143		572		572		Biological Sciences		E251		NS		4		143		1		0		 

		1510		2009-10		S		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		002		02D		7858		25		0		0		Biological Sciences		E251		NS		0		25		0		1		 

		1510		2009-10		S		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		002		03D		7818		23		0		0		Biological Sciences		E251		NS		0		23		0		1		 

		1510		2009-10		S		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		002		04D		7819		25		0		0		Biological Sciences		E251		NS		0		25		0		1		 

		1510		2009-10		S		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		002		05D		7721		26		0		0		Biological Sciences		E251		NS		0		26		0		1		 

		1510		2009-10		S		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		002		06D		7822		21		0		0		Biological Sciences		E251		NS		0		21		0		1		 

		1510		2009-10		S		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		002		07D		7712		23		0		0		Biological Sciences		E251		NS		0		23		0		1		 

		11		2009-10		S		Martinez, Andres		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		002L		02L		7574		24		24		24		Biological Sciences		E251		NS		1		24		1		0		 

		11		2009-10		S		Martinez, Andres		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		002L		03L		7578		22		22		22		Biological Sciences		E251		NS		1		22		1		0		 

		1510		2009-10		S		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		002L		04L		7570		21		21		21		Biological Sciences		E251		NS		1		21		1		0		 

		1510		2009-10		S		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		002L		05L		7573		24		24		24		Biological Sciences		E251		NS		1		24		1		0		 

		1510		2009-10		S		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		002L		06L		7577		24		24		24		Biological Sciences		E251		NS		1		24		1		0		 

		1510		2009-10		S		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		002L		07L		7579		12		12		12		Biological Sciences		E251		NS		1		12		1		0		 

		1474		2009-10		S		Gilbert, Catherine		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		005		01		8045		72		288		288		Biological Sciences		E251		NS		4		72		1		0		 

		1474		2009-10		S		Gilbert, Catherine		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		005		02C		7539		24		0		0		Biological Sciences		E251		NS		0		24		0		1		 

		1474		2009-10		S		Gilbert, Catherine		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		005		03C		7541		24		0		0		Biological Sciences		E251		NS		0		24		0		1		 

		1474		2009-10		S		Gilbert, Catherine		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		005		04C		7542		24		0		0		Biological Sciences		E251		NS		0		24		0		1		 

		2343		2009-10		S		Raymond, Jason		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		060		01		7683		90		360		360		Biological Sciences		E251		NS		4		90		1		0		 

		2343		2009-10		S		Raymond, Jason		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		060		02D		8020		30		0		0		Biological Sciences		E251		NS		0		30		0		1		 

		1132		2009-10		S		Kim, Sean		E252		T-ASST		2310		2310		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		0		Secondary		BIO		060		03D		8023		30		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		1132		2009-10		S		Kim, Sean		E252		T-ASST		2310		2310		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		0		Secondary		BIO		060		04D		7967		30		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		1662		2009-10		S		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BIO		095		01		8133		1		4		4		Biological Sciences		E251		NS		4		1		1		0		 

		1662		2009-10		S		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BIO		095		02		8395		1		3		3		Biological Sciences		E251		NS		3		1		1		0		 

		1662		2009-10		S		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BIO		095		03		8351		1		2		2		Biological Sciences		E251		NS		2		1		1		0		 

		1615		2009-10		S		Choi, Jinah		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.5		Primary		BIO		101		01		7691		59		118		236		Biological Sciences		E251		NS		4		29.5		0.5		0		 

		661		2009-10		S		Liwang, Andy		E252		ASOC P		1200		1200		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		0.5		Primary		BIO		101		01		7691		59		118		236		Biological Sciences		E251		NS		4		29.5		0.5		0		 

		381		2009-10		S		Tseng, Roger		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		101		02D		8076		11		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		381		2009-10		S		Tseng, Roger		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		101		03D		8078		27		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		381		2009-10		S		Tseng, Roger		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		101		04D		8081		21		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		661		2009-10		S		Liwang, Andy		E252		ASOC P		1200		1200		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		0.5		Primary		BIO		102		01		7901		4		8		16		Biological Sciences		E251		NS		4		2		0.5		0		 

		2097		2009-10		S		Forman, Henry		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.5		Primary		BIO		102		01		7901		4		8		16		Biological Sciences		E251		NS		4		2		0.5		0		 

		2097		2009-10		S		Forman, Henry		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		102		03C		7913		4		0		0		Biological Sciences		E251		NS		0		1.3332		0		1		 

		86		2009-10		S		Nagy, Moria		E251		LEC-18		1632		1632		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		102		03C		7913		4		0		0		Biological Sciences		E251		NS		0		1.3332		0		1		 

		661		2009-10		S		Liwang, Andy		E252		ASOC P		1200		1200		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		0.3333		Primary		BIO		102		03C		7913		4		0		0		Biological Sciences		E251		NS		0		1.3332		0		1		 

		86		2009-10		S		Nagy, Moria		E251		LEC-18		1632		1632		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		102		03C		7552		4		0		0		Biological Sciences		E251		NS		0		1.3332		0		1		 

		661		2009-10		S		Liwang, Andy		E252		ASOC P		1200		1200		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		0.3333		Primary		BIO		102		03C		7552		4		0		0		Biological Sciences		E251		NS		0		1.3332		0		1		 

		2097		2009-10		S		Forman, Henry		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		BIO		102		03C		7552		4		0		0		Biological Sciences		E251		NS		0		1.3332		0		1		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		110		01		7614		108		432		432		Biological Sciences		E251		NS		4		108		1		0		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		110		02C		7576		24		0		0		Biological Sciences		E251		NS		0		24		0		1		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		110		03C		7580		24		0		0		Biological Sciences		E251		NS		0		24		0		1		 

		2188		2009-10		S		Bryan, Heather		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		110		04C		7571		12		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		110		04C		7571		12		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		110		05C		7572		24		0		0		Biological Sciences		E251		NS		0		24		0		1		 

		681		2009-10		S		Dulai, Kanwaljit		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		110		06C		7575		24		0		0		Biological Sciences		E251		NS		0		24		0		1		 

		1956		2009-10		S		Alley, Keith		M150		PROF		0042		1100		Y		Y		Executive Vice Chancellor		AA		Biological Sciences		Biological Sciences		0.5		Primary		BIO		111		01		7887		27		54		108		Biological Sciences		E251		NS		4		13.5		0.5		0		 

		2188		2009-10		S		Bryan, Heather		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.5		Primary		BIO		111		01		7887		27		54		108		Biological Sciences		E251		NS		4		13.5		0.5		0		 

		1956		2009-10		S		Alley, Keith		M150		PROF		0042		1100		Y		Y		Executive Vice Chancellor		AA		Biological Sciences		Biological Sciences		0		Secondary		BIO		111		02D		7897		27		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		2188		2009-10		S		Bryan, Heather		E251		LEC-18		1630		1630		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		111		02D		7897		27		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		760		2009-10		S		Roussos, Stergios		E251		LEC-18		1632		1632		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		125		01		8048		25		100		100		Biological Sciences		E251		NS		4		25		1		0		 

		760		2009-10		S		Roussos, Stergios		E251		LEC-18		1632		1632		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		125		02D		7970		25		0		0		Biological Sciences		E251		NS		0		25		0		1		 

		1615		2009-10		S		Choi, Jinah		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		127		01		7701		61		244		244		Biological Sciences		E251		NS				61		1		0		 

		1615		2009-10		S		Choi, Jinah		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		127		02D		8077		15		0		0		Biological Sciences		E251		NS		0		15		0		1		 

		1024		2009-10		S		Seronello, Scott		E251		T-ASST		2300		2300		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		127		03D		8084		24		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		1024		2009-10		S		Seronello, Scott		E251		T-ASST		2300		2300		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		127		04D		8086		22		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		1615		2009-10		S		Choi, Jinah		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		127		04D		8086		22		0		0		Biological Sciences		E251		NS		0		22		0		1		 

		1096		2009-10		S		Barlow, Miriam		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		140		01		7633		87		348		348		Biological Sciences		E251		NS		4		87		1		0		 

		1096		2009-10		S		Barlow, Miriam		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		140		02C		7566		22		0		0		Biological Sciences		E251		NS		0		22		0		1		 

		272		2009-10		S		Ito, Chieri		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		140		04C		7564		23		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		272		2009-10		S		Ito, Chieri		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		140		05C		7569		21		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		98		2009-10		S		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		141		01		7677		39		156		156		Biological Sciences		E251		NS		4		39		1		0		 

		98		2009-10		S		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		141		02L		7563		13		0		0		Biological Sciences		E251		NS		0		13		0		1		 

		925		2009-10		S		Frank, Anna		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		142		01		7658		21		105		105		Biological Sciences		E251		NS		5		21		1		0		 

		925		2009-10		S		Frank, Anna		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		142		02L		8100		21		0		0		Biological Sciences		E251		NS		0		21		0		1		 

		800		2009-10		S		Van Breugel, Willem		E103		RECALL		1106		1106		Y		Y		Vice Provost Undergraduate Education		AA		Physics		Vice Provost Undergraduate Education		1		Primary		BIO		147		01		7896		11		44		44		Biological Sciences		E251		NS		4		11		1		0		 

		800		2009-10		S		Van Breugel, Willem		E103		RECALL		1106		1106		Y		Y		Vice Provost Undergraduate Education		AA		Physics		Vice Provost Undergraduate Education		1		Primary		BIO		147		02D		7820		9		0		0		Biological Sciences		E251		NS		0		9		0		1		 

		2135		2009-10		S		Carrell, Alyssa		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		147		02D		7820		9		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		2135		2009-10		S		Carrell, Alyssa		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		147		03D		7821		2		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		1257		2009-10		S		Manilay, Jennifer		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		150		01		7898		25		100		100		Biological Sciences		E251		NS		4		25		1		0		 

		1257		2009-10		S		Manilay, Jennifer		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		150		04D		7962		25		0		0		Biological Sciences		E251		NS		0		25		0		1		 

		808		2009-10		S		Ortiz, Rudy		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		161		01		7681		59		295		295		Biological Sciences		E251		NS		5		59		1		0		 

		808		2009-10		S		Ortiz, Rudy		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		161		02L		7540		24		0		0		Biological Sciences		E251		NS		0		24		0		1		 

		383		2009-10		S		Cleary, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		170		01		8041		17		68		68		Biological Sciences		E251		NS		4		17		1		0		 

		383		2009-10		S		Cleary, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		170		04D		7825		17		0		0		Biological Sciences		E251		NS		0		17		0		1		 

		2257		2009-10		S		Gravano, David		E251		T-ASST		2300		2300		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		170		04D		7825		17		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		383		2009-10		S		Cleary, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		170L		03		7553		10		10		10		Biological Sciences		E251		NS		1		10		1		0		 

		1201		2009-10		S		Colvin, Michael		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		181		01		7899		16		64		64		Biological Sciences		E251		NS		4		16		1		0		 

		401		2009-10		S		Phillips, Joshua		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		181		02C		8107		7		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		1201		2009-10		S		Colvin, Michael		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		181		02C		7551		7		0		0		Biological Sciences		E251		NS		0		7		0		1		 

		1201		2009-10		S		Colvin, Michael		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		181		02C		8107		7		0		0		Biological Sciences		E251		NS		0		7		0		1		 

		401		2009-10		S		Phillips, Joshua		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		181		02C		7551		7		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		401		2009-10		S		Phillips, Joshua		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		181		03C		7545		9		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		401		2009-10		S		Phillips, Joshua		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		BIO		181		03C		7544		9		0		0		Biological Sciences		E251		NS		0		0		0		1		 

		1201		2009-10		S		Colvin, Michael		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		181		03C		7544		9		0		0		Biological Sciences		E251		NS		0		9		0		1		 

		1201		2009-10		S		Colvin, Michael		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		181		03C		7545		9		0		0		Biological Sciences		E251		NS		0		9		0		1		 

		148		2009-10		S		Ojcius, David		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		195		01		8260		1		4		4		Biological Sciences		E251		NS		4		1		1		0		 

		1096		2009-10		S		Barlow, Miriam		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		195		02		8177		1		3		3		Biological Sciences		E251		NS		3		1		1		0		 

		53		2009-10		S		Tsao, Meng-Lin		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		BIO		195		03		8397		1		1		1		Biological Sciences		E251		NS		1		1		1		0		 

		808		2009-10		S		Ortiz, Rudy		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		195		04		8311		1		2		2		Biological Sciences		E251		NS		2		1		1		0		 

		257		2009-10		S		Garcia-Ojeda, Marcos		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		195		05		8179		2		6		6		Biological Sciences		E251		NS		3		2		1		0		 

		257		2009-10		S		Garcia-Ojeda, Marcos		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		195		06		8261		1		2		2		Biological Sciences		E251		NS		2		1		1		0		 

		1615		2009-10		S		Choi, Jinah		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		195		07		8439		1		2		2		Biological Sciences		E251		NS		2		1		1		0		 

		1077		2009-10		S		Hirst, Linda		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		BIO		195		08		8396		1		4		4		Biological Sciences		E251		NS		4		1		1		0		 

		383		2009-10		S		Cleary, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		195		09		8353		1		4		4		Biological Sciences		E251		NS		4		1		1		0		 

		808		2009-10		S		Ortiz, Rudy		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		195		10		8262		1		5		5		Biological Sciences		E251		NS		5		1		1		0		 

		1662		2009-10		S		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BIO		195		12		8440		1		3		3		Biological Sciences		E251		NS		3		1		1		0		 

		925		2009-10		S		Frank, Anna		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		195		13		8134		1		5		5		Biological Sciences		E251		NS		5		1		1		0		 

		925		2009-10		S		Frank, Anna		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		195		14		8222		1		3		3		Biological Sciences		E251		NS		3		1		1		0		 

		98		2009-10		S		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		195		15		8352		2		4		4		Biological Sciences		E251		NS		2		2		1		0		 

		98		2009-10		S		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		195		16		8310		1		4		4		Biological Sciences		E251		NS		4		1		1		0		 

		1662		2009-10		S		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BIO		195		17		8178		1		2		2		Biological Sciences		E251		NS		2		1		1		0		 

		1578		2009-10		S		Oviedo, Nestor		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		195		18		8221		5		9		9		Biological Sciences		E251		NS				5		1		0		 

		257		2009-10		S		Garcia-Ojeda, Marcos		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		198		01		8223		1		1		1		Biological Sciences		E251		NS		1		1		1		0		 

		1257		2009-10		S		Manilay, Jennifer		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		BIO		198		02		8354		2		2		2		Biological Sciences		E251		NS		1		2		1		0		 

		1662		2009-10		S		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BIOE		095		01		8180		1		3		3		Bioengineering		E212		ENG		3		1		1		0		 

		1662		2009-10		S		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		0.3333		Primary		BIOE		150		01		7938		5		4.9995		15		Bioengineering		E212		ENG		3		1.6665		0.3333		0		 

		1260		2009-10		S		Escobar, Ariel		E212		PROF		1143		1143		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		0.3333		Primary		BIOE		150		01		7938		5		4.9995		15		Bioengineering		E212		ENG		3		1.6665		0.3333		0		 

		634		2009-10		S		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		0.3333		Primary		BIOE		150		01		7938		5		4.9995		15		Bioengineering		E212		ENG		3		1.6665		0.3333		0		 

		1260		2009-10		S		Escobar, Ariel		E212		PROF		1143		1143		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		0.3333		Primary		BIOE		150		02L		7554		5		0		0		Bioengineering		E212		ENG		0		1.6665		0		1		 

		634		2009-10		S		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		0.3333		Primary		BIOE		150		02L		7554		5		0		0		Bioengineering		E212		ENG		0		1.6665		0		1		 

		1662		2009-10		S		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		0.3333		Primary		BIOE		150		02L		7554		5		0		0		Bioengineering		E212		ENG		0		1.6665		0		1		 

		1662		2009-10		S		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BIOE		195		01		8398		1		5		5		Bioengineering		E212		ENG		5		1		1		0		 

		634		2009-10		S		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		BIOE		195		02		8312		1		1		1		Bioengineering		E212		ENG		1		1		1		0		 

		1698		2009-10		S		Vidensek, Mark		E252		LEC-18		1630		1630		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		001		01		7628		117		351		351		Chemistry		E252		NS		3		117		1		0		 

		1698		2009-10		S		Vidensek, Mark		E252		LEC-18		1630		1630		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		001		02D		7865		30		0		0		Chemistry		E252		NS		0		30		0		1		 

		1698		2009-10		S		Vidensek, Mark		E252		LEC-18		1630		1630		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		001		03D		7902		29		0		0		Chemistry		E252		NS		0		29		0		1		 

		1004		2009-10		S		Xu, Chenfei		E252		T-ASST		2310		2310		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		0		Secondary		CHEM		001		04D		8025		28		0		0		Chemistry		E252		NS		0		0		0		1		 

		1698		2009-10		S		Vidensek, Mark		E252		LEC-18		1630		1630		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		001		05D		8027		30		0		0		Chemistry		E252		NS		0		30		0		1		 

		1698		2009-10		S		Vidensek, Mark		E252		LEC-18		1630		1630		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		002		01		7606		137		548		548		Chemistry		E252		NS		4		137		1		0		 

		1698		2009-10		S		Vidensek, Mark		E252		LEC-18		1630		1630		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		002		02L		7478		24		0		0		Chemistry		E252		NS		0		24		0		1		 

		1698		2009-10		S		Vidensek, Mark		E252		LEC-18		1630		1630		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		002		03L		7482		21		0		0		Chemistry		E252		NS		0		21		0		1		 

		1698		2009-10		S		Vidensek, Mark		E252		LEC-18		1630		1630		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		002		04L		7486		21		0		0		Chemistry		E252		NS		0		21		0		1		 

		1698		2009-10		S		Vidensek, Mark		E252		LEC-18		1630		1630		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		002		05L		7477		24		0		0		Chemistry		E252		NS		0		24		0		1		 

		1698		2009-10		S		Vidensek, Mark		E252		LEC-18		1630		1630		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		002		06L		7481		23		0		0		Chemistry		E252		NS		0		23		0		1		 

		1698		2009-10		S		Vidensek, Mark		E252		LEC-18		1630		1630		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		002		07L		7485		24		0		0		Chemistry		E252		NS		0		24		0		1		 

		1698		2009-10		S		Vidensek, Mark		E252		LEC-18		1630		1630		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		002		08		7613		134		536		536		Chemistry		E252		NS		4		134		1		0		 

		1698		2009-10		S		Vidensek, Mark		E252		LEC-18		1630		1630		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		002		09L		7479		19		0		0		Chemistry		E252		NS		0		19		0		1		 

		1698		2009-10		S		Vidensek, Mark		E252		LEC-18		1630		1630		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		002		10L		7483		23		0		0		Chemistry		E252		NS		0		23		0		1		 

		1698		2009-10		S		Vidensek, Mark		E252		LEC-18		1630		1630		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		002		11L		7476		24		0		0		Chemistry		E252		NS		0		24		0		1		 

		1698		2009-10		S		Vidensek, Mark		E252		LEC-18		1630		1630		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		002		12L		7480		24		0		0		Chemistry		E252		NS		0		24		0		1		 

		1698		2009-10		S		Vidensek, Mark		E252		LEC-18		1630		1630		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		002		13L		7484		22		0		0		Chemistry		E252		NS		0		22		0		1		 

		1698		2009-10		S		Vidensek, Mark		E252		LEC-18		1630		1630		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		002		14L		7487		22		0		0		Chemistry		E252		NS		0		22		0		1		 

		2097		2009-10		S		Forman, Henry		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		CHEM		008		000		7624		101		404		404		Chemistry		E252		NS		4		101		1		0		 

		2097		2009-10		S		Forman, Henry		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		CHEM		008		01		7622		101		0		0		Chemistry		E252		NS		0		101		0		1		 

		574		2009-10		S		Skauge, Andy		E252		LEC-18		1632		1632		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		008		02L		7520		17		0		0		Chemistry		E252		NS		0		17		0		1		 

		574		2009-10		S		Skauge, Andy		E252		LEC-18		1632		1632		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		008		03L		7523		14		0		0		Chemistry		E252		NS		0		14		0		1		 

		574		2009-10		S		Skauge, Andy		E252		LEC-18		1632		1632		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		008		04L		7522		20		0		0		Chemistry		E252		NS		0		20		0		1		 

		574		2009-10		S		Skauge, Andy		E252		LEC-18		1632		1632		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		008		05L		7525		14		0		0		Chemistry		E252		NS		0		14		0		1		 

		574		2009-10		S		Skauge, Andy		E252		LEC-18		1632		1632		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		008		06L		7521		17		0		0		Chemistry		E252		NS		0		17		0		1		 

		574		2009-10		S		Skauge, Andy		E252		LEC-18		1632		1632		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		008		07L		7524		19		0		0		Chemistry		E252		NS		0		19		0		1		 

		441		2009-10		S		Menke, Erik		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		010		01		7621		139		556		556		Chemistry		E252		NS		4		139		1		0		 

		1004		2009-10		S		Xu, Chenfei		E252		T-ASST		2310		2310		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		0		Secondary		CHEM		010		08L		7492		20		0		0		Chemistry		E252		NS		0		0		0		1		 

		441		2009-10		S		Menke, Erik		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		095		01		8240		1		3		3		Chemistry		E252		NS		3		1		1		0		 

		1990		2009-10		S		Meyer, Matt		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		095		02		8423		1		2		2		Chemistry		E252		NS		2		1		1		0		 

		1188		2009-10		S		Muthana, Saddam		E252		LEC-18		1632		1632		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		100		01		7605		61		183		183		Chemistry		E252		NS		3		61		1		0		 

		1188		2009-10		S		Muthana, Saddam		E252		LEC-18		1632		1632		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		100L		01		7527		19		19		19		Chemistry		E252		NS		1		19		1		0		 

		1188		2009-10		S		Muthana, Saddam		E252		LEC-18		1632		1632		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		100L		02		7528		11		11		11		Chemistry		E252		NS		1		11		1		0		 

		1188		2009-10		S		Muthana, Saddam		E252		LEC-18		1632		1632		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		100L		03		7526		12		12		12		Chemistry		E252		NS		1		12		1		0		 

		1188		2009-10		S		Muthana, Saddam		E252		LEC-18		1632		1632		N		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		100L		04		7529		16		16		16		Chemistry		E252		NS		1		16		1		0		 

		661		2009-10		S		Liwang, Andy		E252		ASOC P		1200		1200		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		0.5		Primary		CHEM		111		01		7691		11		22		44		Chemistry		E252		NS		4		5.5		0.5		0		 

		1615		2009-10		S		Choi, Jinah		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.5		Primary		CHEM		111		01		7691		11		22		44		Chemistry		E252		NS		4		5.5		0.5		0		 

		381		2009-10		S		Tseng, Roger		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		CHEM		111		02D		8076		3		0		0		Chemistry		E252		NS		0		0		0		1		 

		381		2009-10		S		Tseng, Roger		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		CHEM		111		03D		8078		1		0		0		Chemistry		E252		NS		0		0		0		1		 

		381		2009-10		S		Tseng, Roger		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		CHEM		111		04D		8081		7		0		0		Chemistry		E252		NS		0		0		0		1		 

		1015		2009-10		S		Ye, Tao		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		113		01		7907		7		21		21		Chemistry		E252		NS				7		1		0		 

		1604		2009-10		S		Kelley, Anne		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		114L		01		8113		6		12		12		Chemistry		E252		NS		2		6		1		0		 

		2097		2009-10		S		Forman, Henry		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.5		Primary		CHEM		122		01		7901		4		8		16		Chemistry		E252		NS		4		2		0.5		0		 

		661		2009-10		S		Liwang, Andy		E252		ASOC P		1200		1200		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		0.5		Primary		CHEM		122		01		7901		4		8		16		Chemistry		E252		NS		4		2		0.5		0		 

		661		2009-10		S		Liwang, Andy		E252		ASOC P		1200		1200		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		0.3333		Primary		CHEM		122		03C		7913		4		0		0		Chemistry		E252		NS		0		1.3332		0		1		 

		2097		2009-10		S		Forman, Henry		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		CHEM		122		03C		7913		4		0		0		Chemistry		E252		NS		0		1.3332		0		1		 

		86		2009-10		S		Nagy, Moria		E251		LEC-18		1632		1632		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		CHEM		122		03C		7552		4		0		0		Chemistry		E252		NS		0		1.3332		0		1		 

		661		2009-10		S		Liwang, Andy		E252		ASOC P		1200		1200		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		0.3333		Primary		CHEM		122		03C		7552		4		0		0		Chemistry		E252		NS		0		1.3332		0		1		 

		2097		2009-10		S		Forman, Henry		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		CHEM		122		03C		7552		4		0		0		Chemistry		E252		NS		0		1.3332		0		1		 

		86		2009-10		S		Nagy, Moria		E251		LEC-18		1632		1632		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.3333		Primary		CHEM		122		03C		7913		4		0		0		Chemistry		E252		NS		0		1.3332		0		1		 

		1015		2009-10		S		Ye, Tao		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		195		01		8241		1		3		3		Chemistry		E252		NS		3		1		1		0		 

		1604		2009-10		S		Kelley, Anne		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		195		02		8205		1		5		5		Chemistry		E252		NS		5		1		1		0		 

		1604		2009-10		S		Kelley, Anne		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		195		03		8332		1		2		2		Chemistry		E252		NS		2		1		1		0		 

		2097		2009-10		S		Forman, Henry		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		CHEM		195		04		8334		1		2		2		Chemistry		E252		NS		2		1		1		0		 

		1604		2009-10		S		Kelley, Anne		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		195		05		8156		1		1		1		Chemistry		E252		NS		1		1		1		0		 

		441		2009-10		S		Menke, Erik		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		195		06		8333		1		3		3		Chemistry		E252		NS		3		1		1		0		 

		53		2009-10		S		Tsao, Meng-Lin		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		202		01		7908		3		9		9		Chemistry		E252		NS		3		3		1		0		 

		1015		2009-10		S		Ye, Tao		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		213		01		7907		1		4		4		Chemistry		E252		NS				1		1		0		 

		1666		2009-10		S		Kelley, David		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		231		01		7905		6		18		18		Chemistry		E252		NS		3		6		1		0		 

		1604		2009-10		S		Kelley, Anne		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		291		01		7965		13		13		13		Chemistry		E252		NS		1		13		1		0		 

		1604		2009-10		S		Kelley, Anne		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		291		01		7966		13		13		13		Chemistry		E252		NS		1		13		1		0		 

		1015		2009-10		S		Ye, Tao		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		01		8292		1		8		8		Chemistry		E252		NS		8		1		1		0		 

		1990		2009-10		S		Meyer, Matt		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		03		8377		2		22		22		Chemistry		E252		NS		11		2		1		0		 

		1666		2009-10		S		Kelley, David		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		04		8291		1		4		4		Chemistry		E252		NS		4		1		1		0		 

		1666		2009-10		S		Kelley, David		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		05		8208		1		11		11		Chemistry		E252		NS		11		1		1		0		 

		1604		2009-10		S		Kelley, Anne		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		06		8206		1		11		11		Chemistry		E252		NS		11		1		1		0		 

		441		2009-10		S		Menke, Erik		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		07		8424		1		8		8		Chemistry		E252		NS		8		1		1		0		 

		1505		2009-10		S		Lu, Jennifer		E215		ASST P		1343		1343		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		CHEM		295		09		8116		1		11		11		Chemistry		E252		NS		11		1		1		0		 

		1015		2009-10		S		Ye, Tao		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		10		8378		1		5		5		Chemistry		E252		NS		5		1		1		0		 

		1666		2009-10		S		Kelley, David		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		11		8207		1		4		4		Chemistry		E252		NS		4		1		1		0		 

		53		2009-10		S		Tsao, Meng-Lin		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		12		8336		1		8		8		Chemistry		E252		NS		8		1		1		0		 

		1666		2009-10		S		Kelley, David		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		13		8335		1		9		9		Chemistry		E252		NS		9		1		1		0		 

		441		2009-10		S		Menke, Erik		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		CHEM		295		14		8117		1		12		12		Chemistry		E252		NS		12		1		1		0		 

		979		2009-10		S		Zhao, Zifu		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CHN		001		01		7713		24		96		96		Chinese		E312		SSHA		4		24		1		0		 

		979		2009-10		S		Zhao, Zifu		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CHN		002		01		7710		26		104		104		Chinese		E312		SSHA		4		26		1		0		 

		202		2009-10		S		Matlock, Teenie		E316		ASOC P		1200		1200		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		005		01		7612		121		484		484		Cognitive Science		E316		SSHA		4		121		1		0		 

		856		2009-10		S		Noelle, David		E316		ASST P		1300		1300		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		095		01		8157		1		4		4		Cognitive Science		E316		SSHA		4		1		1		0		 

		7		2009-10		S		Spivey, Michael		E313		PROF		1100		1100		Y		Y		Social and Cognitive Sciences		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		095		02		8242		1		2		2		Cognitive Science		E316		SSHA		2		1		1		0		 

		80		2009-10		S		Heit, Evan		E316		PROF		1100		1100		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		099		01		8337		1		2		2		Cognitive Science		E316		SSHA		2		1		1		0		 

		7		2009-10		S		Spivey, Michael		E313		PROF		1100		1100		Y		Y		Social and Cognitive Sciences		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		103		01		8037		28		112		112		Cognitive Science		E316		SSHA		4		28		1		0		 

		34		2009-10		S		Kello, Christopher		E313		ASOC P		1200		1200		Y		Y		Social and Cognitive Sciences		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		105		01		8063		51		204		204		Cognitive Science		E316		SSHA		4		51		1		0		 

		1608		2009-10		S		Szary, Janelle		E321		T-ASST		2310		2310		N		Y		Psychology		SH		Psychology		Psychology		0		Secondary		COGS		105		02L		8031		23		0		0		Cognitive Science		E316		SSHA		0		0		0		1		 

		1608		2009-10		S		Szary, Janelle		E321		T-ASST		2310		2310		N		Y		Psychology		SH		Psychology		Psychology		0		Secondary		COGS		105		03L		8032		28		0		0		Cognitive Science		E316		SSHA		0		0		0		1		 

		1008		2009-10		S		Thiem, Paul		E321		LEC-18		1630		1630		N		Y		Psychology		SH		Psychology		Psychology		1		Primary		COGS		121		01		7686		44		176		176		Cognitive Science		E316		SSHA		4		44		1		0		 

		390		2009-10		S		Townsend, Corinne		E316		T-ASST		2300		2300		N		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		0		Secondary		COGS		121		02L		8029		11		0		0		Cognitive Science		E316		SSHA		0		0		0		1		 

		1008		2009-10		S		Thiem, Paul		E321		LEC-18		1630		1630		N		Y		Psychology		SH		Psychology		Psychology		1		Primary		COGS		121		03L		8033		12		0		0		Cognitive Science		E316		SSHA		0		12		0		1		 

		390		2009-10		S		Townsend, Corinne		E316		T-ASST		2300		2300		N		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		0		Secondary		COGS		121		04L		7973		9		0		0		Cognitive Science		E316		SSHA		0		0		0		1		 

		1008		2009-10		S		Thiem, Paul		E321		LEC-18		1630		1630		N		Y		Psychology		SH		Psychology		Psychology		1		Primary		COGS		121		05L		8028		12		0		0		Cognitive Science		E316		SSHA		0		12		0		1		 

		856		2009-10		S		Noelle, David		E316		ASST P		1300		1300		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		123		01		7961		8		32		32		Cognitive Science		E316		SSHA		4		8		1		0		 

		79		2009-10		S		Graves, Nathan		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		COGS		123		02L		7548		8		0		0		Cognitive Science		E316		SSHA		0		0		0		1		 

		1327		2009-10		S		St Clair, William		E316		T-ASST		2310		2310		N		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		0		Secondary		COGS		123		02L		7548		8		0		0		Cognitive Science		E316		SSHA		0		0		0		1		 

		80		2009-10		S		Heit, Evan		E316		PROF		1100		1100		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		153		01		7687		46		184		184		Cognitive Science		E316		SSHA		4		46		1		0		 

		202		2009-10		S		Matlock, Teenie		E316		ASOC P		1200		1200		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		195		01		8158		1		4		4		Cognitive Science		E316		SSHA		4		1		1		0		 

		34		2009-10		S		Kello, Christopher		E313		ASOC P		1200		1200		Y		Y		Social and Cognitive Sciences		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		195		02		8244		1		4		4		Cognitive Science		E316		SSHA		4		1		1		0		 

		7		2009-10		S		Spivey, Michael		E313		PROF		1100		1100		Y		Y		Social and Cognitive Sciences		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		195		03		8293		1		4		4		Cognitive Science		E316		SSHA		4		1		1		0		 

		7		2009-10		S		Spivey, Michael		E313		PROF		1100		1100		Y		Y		Social and Cognitive Sciences		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		195		04		8245		3		12		12		Cognitive Science		E316		SSHA		4		3		1		0		 

		7		2009-10		S		Spivey, Michael		E313		PROF		1100		1100		Y		Y		Social and Cognitive Sciences		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		195		05		8119		1		1		1		Cognitive Science		E316		SSHA		1		1		1		0		 

		202		2009-10		S		Matlock, Teenie		E316		ASOC P		1200		1200		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		195		06		8118		1		2		2		Cognitive Science		E316		SSHA		2		1		1		0		 

		7		2009-10		S		Spivey, Michael		E313		PROF		1100		1100		Y		Y		Social and Cognitive Sciences		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		195		07		8379		2		4		4		Cognitive Science		E316		SSHA		2		2		1		0		 

		80		2009-10		S		Heit, Evan		E316		PROF		1100		1100		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		195		08		8243		2		4		4		Cognitive Science		E316		SSHA		2		2		1		0		 

		202		2009-10		S		Matlock, Teenie		E316		ASOC P		1200		1200		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		199		01		8246		1		4		4		Cognitive Science		E316		SSHA		4		1		1		0		 

		80		2009-10		S		Heit, Evan		E316		PROF		1100		1100		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		199		02		8209		3		6		6		Cognitive Science		E316		SSHA		2		3		1		0		 

		856		2009-10		S		Noelle, David		E316		ASST P		1300		1300		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		223		01		7961		5		20		20		Cognitive Science		E316		SSHA		4		5		1		0		 

		1327		2009-10		S		St Clair, William		E316		T-ASST		2310		2310		N		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		0		Secondary		COGS		223		02L		7548		5		0		0		Cognitive Science		E316		SSHA		0		0		0		1		 

		79		2009-10		S		Graves, Nathan		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		COGS		223		02L		7548		5		0		0		Cognitive Science		E316		SSHA		0		0		0		1		 

		150		2009-10		S		Yoshimi, Jeffrey		E312		ASST P		1300		1300		Y		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		COGS		250		01		8026		9		36		36		Cognitive Science		E316		SSHA		4		9		1		0		 

		80		2009-10		S		Heit, Evan		E316		PROF		1100		1100		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		269		01		7925		4		16		16		Cognitive Science		E316		SSHA		4		4		1		0		 

		202		2009-10		S		Matlock, Teenie		E316		ASOC P		1200		1200		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		295		01		8380		1		8		8		Cognitive Science		E316		SSHA		8		1		1		0		 

		34		2009-10		S		Kello, Christopher		E313		ASOC P		1200		1200		Y		Y		Social and Cognitive Sciences		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		295		02		8294		1		4		4		Cognitive Science		E316		SSHA		4		1		1		0		 

		202		2009-10		S		Matlock, Teenie		E316		ASOC P		1200		1200		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		295		03		8425		1		4		4		Cognitive Science		E316		SSHA		4		1		1		0		 

		7		2009-10		S		Spivey, Michael		E313		PROF		1100		1100		Y		Y		Social and Cognitive Sciences		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		295		04		8159		2		8		8		Cognitive Science		E316		SSHA		4		2		1		0		 

		7		2009-10		S		Spivey, Michael		E313		PROF		1100		1100		Y		Y		Social and Cognitive Sciences		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		295		05		8120		1		12		12		Cognitive Science		E316		SSHA		12		1		1		0		 

		80		2009-10		S		Heit, Evan		E316		PROF		1100		1100		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		295		06		8247		2		8		8		Cognitive Science		E316		SSHA		4		2		1		0		 

		856		2009-10		S		Noelle, David		E316		ASST P		1300		1300		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		295		07		8210		1		12		12		Cognitive Science		E316		SSHA		12		1		1		0		 

		202		2009-10		S		Matlock, Teenie		E316		ASOC P		1200		1200		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		299		01		8248		1		4		4		Cognitive Science		E316		SSHA		4		1		1		0		 

		856		2009-10		S		Noelle, David		E316		ASST P		1300		1300		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		COGS		299		02		8121		1		4		4		Cognitive Science		E316		SSHA		4		1		1		0		 

		800		2009-10		S		Van Breugel, Willem		E103		RECALL		1106		1106		Y		Y		Vice Provost Undergraduate Education		AA		Physics		Vice Provost Undergraduate Education		1		Primary		CORE		001		01		7608		354		0		0		Core		E350		01		0		354		0		1		 

		800		2009-10		S		Van Breugel, Willem		E103		RECALL		1106		1106		Y		Y		Vice Provost Undergraduate Education		AA		Physics		Vice Provost Undergraduate Education		1		Primary		CORE		001		01		7615		607		0		0		Core		E350		01		0		607		0		1		 

		800		2009-10		S		Van Breugel, Willem		E103		RECALL		1106		1106		Y		Y		Vice Provost Undergraduate Education		AA		Physics		Vice Provost Undergraduate Education		1		Primary		CORE		001		02		7609		253		0		0		Core		E350		01		0		253		0		1		 

		1019		2009-10		S		Varnot, Susan		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		03D		7770		19		76		76		Core		E350		01		4		19		1		0		 

		1019		2009-10		S		Varnot, Susan		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		04D		7772		20		80		80		Core		E350		01		4		20		1		0		 

		778		2009-10		S		Haner, John		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		05D		7773		20		80		80		Core		E350		01		4		20		1		0		 

		778		2009-10		S		Haner, John		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		06D		7775		20		80		80		Core		E350		01		4		20		1		0		 

		2001		2009-10		S		Valdez, Nicholas		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		07D		7777		20		80		80		Core		E350		01		4		20		1		0		 

		1475		2009-10		S		Oda, Meredith		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		08D		7779		20		80		80		Core		E350		01		4		20		1		0		 

		1475		2009-10		S		Oda, Meredith		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		09D		7781		20		80		80		Core		E350		01		4		20		1		0		 

		455		2009-10		S		Fenstermaker, Amy		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		10D		7768		20		80		80		Core		E350		01		4		20		1		0		 

		1609		2009-10		S		Lanser, Heather		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		11D		7753		20		80		80		Core		E350		01		4		20		1		0		 

		573		2009-10		S		Devrick, Heather		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		12D		7769		20		80		80		Core		E350		01		4		20		1		0		 

		573		2009-10		S		Devrick, Heather		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		13D		7774		20		80		80		Core		E350		01		4		20		1		0		 

		2349		2009-10		S		Merenda, Kimberly		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		14D		7776		20		80		80		Core		E350		01		4		20		1		0		 

		1084		2009-10		S		Young, Frederick		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		15D		7778		20		80		80		Core		E350		01		4		20		1		0		 

		1609		2009-10		S		Lanser, Heather		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		16D		7780		19		76		76		Core		E350		01		4		19		1		0		 

		1609		2009-10		S		Lanser, Heather		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		17D		7782		20		80		80		Core		E350		01		4		20		1		0		 

		349		2009-10		S		Mirzazadehanhar, Nahrin		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		18D		7757		19		76		76		Core		E350		01		4		19		1		0		 

		2001		2009-10		S		Valdez, Nicholas		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		19D		7759		20		80		80		Core		E350		01		4		20		1		0		 

		505		2009-10		S		Olson, Elizabeth		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		20D		7760		19		76		76		Core		E350		01		4		19		1		0		 

		455		2009-10		S		Fenstermaker, Amy		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		21D		7881		20		80		80		Core		E350		01		4		20		1		0		 

		349		2009-10		S		Mirzazadehanhar, Nahrin		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		22D		7764		20		80		80		Core		E350		01		4		20		1		0		 

		926		2009-10		S		Webb, Byron		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		23D		7766		19		76		76		Core		E350		01		4		19		1		0		 

		926		2009-10		S		Webb, Byron		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		24D		7767		20		80		80		Core		E350		01		4		20		1		0		 

		2349		2009-10		S		Merenda, Kimberly		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		25D		7761		19		76		76		Core		E350		01		4		19		1		0		 

		1083		2009-10		S		Silbaugh, Deette		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		26D		7763		20		80		80		Core		E350		01		4		20		1		0		 

		126		2009-10		S		Gingold, Pamelyn		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		27D		7765		20		80		80		Core		E350		01		4		20		1		0		 

		1372		2009-10		S		Winder, Michael		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		29D		7756		20		80		80		Core		E350		01		4		20		1		0		 

		63		2009-10		S		Lambert, Robert		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		33D		7874		17		68		68		Core		E350		01		4		17		1		0		 

		63		2009-10		S		Lambert, Robert		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		34D		7876		19		76		76		Core		E350		01		4		19		1		0		 

		1333		2009-10		S		Winek, Angela		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		35D		7878		20		80		80		Core		E350		01		4		20		1		0		 

		1333		2009-10		S		Winek, Angela		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		36D		7879		18		72		72		Core		E350		01		4		18		1		0		 

		505		2009-10		S		Olson, Elizabeth		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		CORE		001		37D		7762		19		76		76		Core		E350		01		4		19		1		0		 

		2101		2009-10		S		Mitchell, Kevin		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		CORE		090X		01		7934		20		20		20		Core		E350		01		1		20		1		0		 

		1429		2009-10		S		Kanemoto, Kathleen		E213		LEC-18		1630		1630		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		005		01		7704		49		196		196		Computer Science and Engineering		E213		ENG		4		49		1		0		 

		999		2009-10		S		Shuai, Zaihong		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		005		02L		7971		30		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		1429		2009-10		S		Kanemoto, Kathleen		E213		LEC-18		1630		1630		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		005		04L		7972		19		0		0		Computer Science and Engineering		E213		ENG		0		19		0		1		 

		746		2009-10		S		Mendoza, Harold		E213		LEC-18		1632		1632		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		020		01		7632		87		174		174		Computer Science and Engineering		E213		ENG		2		87		1		0		 

		746		2009-10		S		Mendoza, Harold		E213		LEC-18		1632		1632		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		020		02L		8106		29		0		0		Computer Science and Engineering		E213		ENG		0		29		0		1		 

		2021		2009-10		S		Liu, Tao		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		020		03L		8110		29		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		2021		2009-10		S		Liu, Tao		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		020		04L		8098		29		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		1708		2009-10		S		Lwin, Kelvin		E216		LEC-18		0842		1632		N		Y		Mechanical Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		021		01		7616		170		340		340		Computer Science and Engineering		E213		ENG		2		170		1		0		 

		2061		2009-10		S		Jiang, Lun		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		021		02L		8097		19		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		1590		2009-10		S		Hu, Zhe		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		021		03L		8101		28		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		1423		2009-10		S		Yang, Jimei		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		021		04L		8104		30		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		293		2009-10		S		Farhadloo, Mohsen		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		021		06L		8108		20		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		1423		2009-10		S		Yang, Jimei		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		021		08L		8111		26		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		1590		2009-10		S		Hu, Zhe		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		021		09L		8103		25		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		2061		2009-10		S		Jiang, Lun		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		021		10L		8102		23		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		557		2009-10		S		Ewart, John		E213		LEC-18		1632		1632		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		030		01		7667		23		92		92		Computer Science and Engineering		E213		ENG		4		23		1		0		 

		79		2009-10		S		Graves, Nathan		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		030		02L		7549		23		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		557		2009-10		S		Ewart, John		E213		LEC-18		1632		1632		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		031		01		7668		35		140		140		Computer Science and Engineering		E213		ENG		4		35		1		0		 

		88		2009-10		S		Vladymyrov, Maksym		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		031		02L		8099		21		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		102		2009-10		S		Wang, Weiran		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		031		03L		8105		14		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		350		2009-10		S		Yang, Ming Hsuan		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		140		01		7665		12		48		48		Computer Science and Engineering		E213		ENG		4		12		1		0		 

		621		2009-10		S		Yang, Chih-Yuan		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		140		03L		7550		12		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		1708		2009-10		S		Lwin, Kelvin		E216		LEC-18		0842		1632		N		Y		Mechanical Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		150		01		8079		28		112		112		Computer Science and Engineering		E213		ENG		4		28		1		0		 

		994		2009-10		S		Erickson, Varick		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		150		02L		8109		28		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		2126		2009-10		S		Kallmann, Marcelo		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		170		01		7959		22		88		88		Computer Science and Engineering		E213		ENG		4		22		1		0		 

		995		2009-10		S		Camporesi, Carlo		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		170		02L		8039		22		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		856		2009-10		S		Noelle, David		E316		ASST P		1300		1300		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		CSE		173		01		7961		9		36		36		Computer Science and Engineering		E213		ENG		4		9		1		0		 

		79		2009-10		S		Graves, Nathan		E213		T-ASST		2310		2310		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0		Secondary		CSE		173		02L		7548		9		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		1327		2009-10		S		St Clair, William		E316		T-ASST		2310		2310		N		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		0		Secondary		CSE		173		02L		7548		9		0		0		Computer Science and Engineering		E213		ENG		0		0		0		1		 

		96		2009-10		S		Newsam, Shawn		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		195		02		8211		1		2		2		Computer Science and Engineering		E213		ENG		2		1		1		0		 

		714		2009-10		S		Cerpa, Alberto		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		195		03		8427		1		2		2		Computer Science and Engineering		E213		ENG		2		1		1		0		 

		2126		2009-10		S		Kallmann, Marcelo		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		195		1		8426		1		4		4		Computer Science and Engineering		E213		ENG		4		1		1		0		 

		96		2009-10		S		Newsam, Shawn		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		CSE		199		01		8160		1		2		2		Computer Science and Engineering		E213		ENG		2		1		1		0		 

		2056		2009-10		S		Neumann, Todd		E317		ASST P		1343		1343		Y		Y		Economics		SH		Economics		Economics		1		Primary		ECON		001		01		7689		81		324		324		Economics		E317		SSHA		4		81		1		0		 

		387		2009-10		S		Whalley, Alexander		E317		ASST P		1343		1343		Y		Y		Economics		SH		Economics		Economics		1		Primary		ECON		101		01		7674		30		120		120		Economics		E317		SSHA		4		30		1		0		 

		670		2009-10		S		Hicks, Justin		E317		T-ASST		2300		2300		N		Y		Economics		SH		Economics		Economics		0		Secondary		ECON		101		02D		8013		9		0		0		Economics		E317		SSHA		0		0		0		1		 

		670		2009-10		S		Hicks, Justin		E317		T-ASST		2300		2300		N		Y		Economics		SH		Economics		Economics		0		Secondary		ECON		101		03D		8017		12		0		0		Economics		E317		SSHA		0		0		0		1		 

		670		2009-10		S		Hicks, Justin		E317		T-ASST		2300		2300		N		Y		Economics		SH		Economics		Economics		0		Secondary		ECON		101		04D		8019		9		0		0		Economics		E317		SSHA		0		0		0		1		 

		387		2009-10		S		Whalley, Alexander		E317		ASST P		1343		1343		Y		Y		Economics		SH		Economics		Economics		1		Primary		ECON		116		01		8056		19		76		76		Economics		E317		SSHA		4		19		1		0		 

		1830		2009-10		S		Innes, Robert		E317		PROF		1143		1143		Y		Y		Economics		SH		Economics		Economics		1		Primary		ECON		130		01		8060		26		104		104		Economics		E317		SSHA		4		26		1		0		 

		1660		2009-10		S		Beutel, Joel		E322		T-ASST		2310		2310		N		Y		Sociology		SH		Sociology		Sociology		0		Secondary		ECON		130		02L		8035		12		0		0		Economics		E317		SSHA		0		0		0		1		 

		1660		2009-10		S		Beutel, Joel		E322		T-ASST		2310		2310		N		Y		Sociology		SH		Sociology		Sociology		0		Secondary		ECON		130		03L		8034		14		0		0		Economics		E317		SSHA		0		0		0		1		 

		81		2009-10		S		Winder, Katie		E317		ASST P		1343		1343		Y		Y		Economics		SH		Economics		Economics		1		Primary		ECON		142		01		8044		37		148		148		Economics		E317		SSHA		4		37		1		0		 

		81		2009-10		S		Winder, Katie		E317		ASST P		1343		1343		Y		Y		Economics		SH		Economics		Economics		1		Primary		ECON		199		01		8122		1		2		2		Economics		E317		SSHA		2		1		1		0		 

		387		2009-10		S		Whalley, Alexander		E317		ASST P		1343		1343		Y		Y		Economics		SH		Economics		Economics		1		Primary		ECON		295		01		8428		1		12		12		Economics		E317		SSHA		12		1		1		0		 

		1205		2009-10		S		Kantor, Shawn		E317		PROF		1143		1143		Y		Y		Economics		SH		Economics		Economics		1		Primary		ECON		295		02		8296		1		12		12		Economics		E317		SSHA		12		1		1		0		 

		2056		2009-10		S		Neumann, Todd		E317		ASST P		1343		1343		Y		Y		Economics		SH		Economics		Economics		1		Primary		ECON		299		01		8381		1		4		4		Economics		E317		SSHA		4		1		1		0		 

		81		2009-10		S		Winder, Katie		E317		ASST P		1343		1343		Y		Y		Economics		SH		Economics		Economics		1		Primary		ECON		299		02		8123		1		4		4		Economics		E317		SSHA		4		1		1		0		 

		380		2009-10		S		Carreira-Perpinan, Miguel		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		260		01		7963		11		44		44		Electrical Engineering Computer Science		E217		ENG		4		11		1		0		 

		380		2009-10		S		Carreira-Perpinan, Miguel		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		260		02L		7547		11		0		0		Electrical Engineering Computer Science		E217		ENG		0		11		0		1		 

		96		2009-10		S		Newsam, Shawn		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		286		01		7826		4		10		10		Electrical Engineering Computer Science		E217		ENG				4		1		0		 

		856		2009-10		S		Noelle, David		E316		ASST P		1300		1300		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		EECS		290		01		7892		18		18		18		Electrical Engineering Computer Science		E217		ENG		1		18		1		0		 

		2126		2009-10		S		Kallmann, Marcelo		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		01		8297		3		36		36		Electrical Engineering Computer Science		E217		ENG		12		3		1		0		 

		2126		2009-10		S		Kallmann, Marcelo		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		02		8161		1		11		11		Electrical Engineering Computer Science		E217		ENG		11		1		1		0		 

		96		2009-10		S		Newsam, Shawn		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		03		8212		1		11		11		Electrical Engineering Computer Science		E217		ENG		11		1		1		0		 

		58		2009-10		S		Winston, Roland		E257		PROF		1100		1100		Y		Y		Physics		NS						1		Primary		EECS		295		04		8432		1		2		2		Electrical Engineering Computer Science		E217		ENG		2		1		1		0		 

		380		2009-10		S		Carreira-Perpinan, Miguel		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		05		8431		1		7		7		Electrical Engineering Computer Science		E217		ENG		7		1		1		0		 

		350		2009-10		S		Yang, Ming Hsuan		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		06		8340		1		7		7		Electrical Engineering Computer Science		E217		ENG		7		1		1		0		 

		350		2009-10		S		Yang, Ming Hsuan		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		07		8251		1		7		7		Electrical Engineering Computer Science		E217		ENG		7		1		1		0		 

		96		2009-10		S		Newsam, Shawn		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		08		8252		1		3		3		Electrical Engineering Computer Science		E217		ENG		3		1		1		0		 

		380		2009-10		S		Carreira-Perpinan, Miguel		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		09		8250		1		11		11		Electrical Engineering Computer Science		E217		ENG		11		1		1		0		 

		380		2009-10		S		Carreira-Perpinan, Miguel		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		10		8162		1		7		7		Electrical Engineering Computer Science		E217		ENG		7		1		1		0		 

		96		2009-10		S		Newsam, Shawn		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		11		8249		1		9		9		Electrical Engineering Computer Science		E217		ENG		9		1		1		0		 

		380		2009-10		S		Carreira-Perpinan, Miguel		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		12		8382		1		7		7		Electrical Engineering Computer Science		E217		ENG		7		1		1		0		 

		96		2009-10		S		Newsam, Shawn		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		13		8383		1		9		9		Electrical Engineering Computer Science		E217		ENG		9		1		1		0		 

		96		2009-10		S		Newsam, Shawn		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		14		8429		1		9		9		Electrical Engineering Computer Science		E217		ENG		9		1		1		0		 

		350		2009-10		S		Yang, Ming Hsuan		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		15		8213		1		7		7		Electrical Engineering Computer Science		E217		ENG		7		1		1		0		 

		350		2009-10		S		Yang, Ming Hsuan		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		16		8124		1		8		8		Electrical Engineering Computer Science		E217		ENG		8		1		1		0		 

		714		2009-10		S		Cerpa, Alberto		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		17		8430		1		11		11		Electrical Engineering Computer Science		E217		ENG		11		1		1		0		 

		714		2009-10		S		Cerpa, Alberto		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		18		8338		2		22		22		Electrical Engineering Computer Science		E217		ENG		11		2		1		0		 

		380		2009-10		S		Carreira-Perpinan, Miguel		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		21		8433		1		7		7		Electrical Engineering Computer Science		E217		ENG		7		1		1		0		 

		1909		2009-10		S		Carpin, Stefano		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		EECS		295		22		8339		1		12		12		Electrical Engineering Computer Science		E217		ENG		12		1		1		0		 

		2098		2009-10		S		Viney, Christopher		E215		PROF		1143		1143		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		ENGR		045		01		7684		119		476		476		Engineering		E200		ENG		4		119		1		0		 

		1190		2009-10		S		Nguyen, Kennedy		E215		T-ASST		2310		2310		N		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		0		Secondary		ENGR		045		02L		7518		24		0		0		Engineering		E200		ENG		0		0		0		1		 

		1190		2009-10		S		Nguyen, Kennedy		E215		T-ASST		2310		2310		N		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		0		Secondary		ENGR		045		03L		7519		24		0		0		Engineering		E200		ENG		0		0		0		1		 

		361		2009-10		S		Reed, Emily		E215		T-ASST		2300		2300		N		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		0		Secondary		ENGR		045		04L		7516		24		0		0		Engineering		E200		ENG		0		0		0		1		 

		361		2009-10		S		Reed, Emily		E215		T-ASST		2300		2300		N		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		0		Secondary		ENGR		045		05L		7513		23		0		0		Engineering		E200		ENG		0		0		0		1		 

		18		2009-10		S		Premasekharan, Gayatri		E215		T-ASST		2300		2300		N		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		0		Secondary		ENGR		045		06L		7512		24		0		0		Engineering		E200		ENG		0		0		0		1		 

		95		2009-10		S		Leal-Quiros, Edbertho		E213		LEC-18		1630		1630		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		ENGR		057		01		7688		75		300		300		Engineering		E200		ENG		4		75		1		0		 

		95		2009-10		S		Leal-Quiros, Edbertho		E213		LEC-18		1630		1630		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		ENGR		065		01		7698		36		108		108		Engineering		E200		ENG		3		36		1		0		 

		1582		2009-10		S		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		ENGR		095		01		8298		2		2		2		Engineering		E200		ENG		1		2		1		0		 

		1512		2009-10		S		Harmon, Thomas		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ENGR		097		01		7604		39		0		0		Engineering		E200		ENG		0		39		0		1		 

		1582		2009-10		S		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		ENGR		097		02F		7817		5		8		8		Engineering		E200		ENG				5		1		0		 

		1512		2009-10		S		Harmon, Thomas		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ENGR		097		03F		7737		7		12		12		Engineering		E200		ENG				7		1		0		 

		96		2009-10		S		Newsam, Shawn		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		ENGR		097		04F		7561		6		8		8		Engineering		E200		ENG				6		1		0		 

		2098		2009-10		S		Viney, Christopher		E215		PROF		1143		1143		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		ENGR		097		05F		7517		10		12		12		Engineering		E200		ENG				10		1		0		 

		1512		2009-10		S		Harmon, Thomas		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ENGR		097		08F		7562		5		9		9		Engineering		E200		ENG				5		1		0		 

		58		2009-10		S		Winston, Roland		E257		PROF		1100		1100		Y		Y		Physics		NS						1		Primary		ENGR		097		10F		7931		6		9		9		Engineering		E200		ENG				6		1		0		 

		1512		2009-10		S		Harmon, Thomas		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ENGR		120		01		7685		86		344		344		Engineering		E200		ENG		4		86		1		0		 

		838		2009-10		S		Villamizar, Sandra		E214		T-ASST		2310		2310		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0		Secondary		ENGR		120		03L		7530		12		0		0		Engineering		E200		ENG		0		0		0		1		 

		838		2009-10		S		Villamizar, Sandra		E214		T-ASST		2310		2310		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0		Secondary		ENGR		120		04L		7533		12		0		0		Engineering		E200		ENG		0		0		0		1		 

		1952		2009-10		S		Pai, Henry		E214		T-ASST		2310		2310		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0		Secondary		ENGR		120		05L		7534		12		0		0		Engineering		E200		ENG		0		0		0		1		 

		1952		2009-10		S		Pai, Henry		E214		T-ASST		2310		2310		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0		Secondary		ENGR		120		06L		7536		12		0		0		Engineering		E200		ENG		0		0		0		1		 

		1952		2009-10		S		Pai, Henry		E214		T-ASST		2310		2310		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0		Secondary		ENGR		120		07L		7537		10		0		0		Engineering		E200		ENG		0		0		0		1		 

		838		2009-10		S		Villamizar, Sandra		E214		T-ASST		2310		2310		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0		Secondary		ENGR		120		08L		7531		10		0		0		Engineering		E200		ENG		0		0		0		1		 

		838		2009-10		S		Villamizar, Sandra		E214		T-ASST		2310		2310		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0		Secondary		ENGR		120		09L		7532		9		0		0		Engineering		E200		ENG		0		0		0		1		 

		1952		2009-10		S		Pai, Henry		E214		T-ASST		2310		2310		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0		Secondary		ENGR		120		10L		7535		9		0		0		Engineering		E200		ENG		0		0		0		1		 

		2278		2009-10		S		Nguyen, Thomas		E216		LEC-18		1630		1630		N		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		ENGR		155		01		7655		57		171		171		Engineering		E200		ENG		3		57		1		0		 

		1582		2009-10		S		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		ENGR		170		01		7555		14		42		42		Engineering		E200		ENG		3		14		1		0		 

		1582		2009-10		S		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		ENGR		170L		01		7603		4		4		4		Engineering		E200		ENG		1		4		1		0		 

		18		2009-10		S		Premasekharan, Gayatri		E215		T-ASST		2300		2300		N		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		0		Secondary		ENGR		170L		02		7601		4		0		4		Engineering		E200		ENG		1		0		0		0		 

		1582		2009-10		S		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		0.5		Primary		ENGR		170L		03		7602		1		0.5		1		Engineering		E200		ENG		1		0.5		0.5		0		 

		18		2009-10		S		Premasekharan, Gayatri		E215		T-ASST		2300		2300		N		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		0.5		Primary		ENGR		170L		03		7602		1		0.5		1		Engineering		E200		ENG		1		0.5		0.5		0		 

		2229		2009-10		S		Chiao, Raymond		E257		PROF		1100		1100		Y		Y		Physics		NS		Physics		Physics		1		Primary		ENGR		191		01		7904		34		34		34		Engineering		E200		ENG		1		34		1		0		 

		58		2009-10		S		Winston, Roland		E257		PROF		1100		1100		Y		Y		Physics		NS						1		Primary		ENGR		195		01		8253		1		2		2		Engineering		E200		ENG		2		1		1		0		 

		225		2009-10		S		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ENGR		195		02		8434		1		3		3		Engineering		E200		ENG		3		1		1		0		 

		225		2009-10		S		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ENGR		195		03		8214		1		3		3		Engineering		E200		ENG		3		1		1		0		 

		1512		2009-10		S		Harmon, Thomas		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ENGR		197		01		7604		52		0		0		Engineering		E200		ENG		0		52		0		1		 

		1582		2009-10		S		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		ENGR		197		02F		7817		12		20		20		Engineering		E200		ENG				12		1		0		 

		1512		2009-10		S		Harmon, Thomas		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ENGR		197		03F		7737		8		14		14		Engineering		E200		ENG				8		1		0		 

		96		2009-10		S		Newsam, Shawn		E213		ASST P		1343		1343		Y		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		1		Primary		ENGR		197		04F		7561		6		11		11		Engineering		E200		ENG				6		1		0		 

		2098		2009-10		S		Viney, Christopher		E215		PROF		1143		1143		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		ENGR		197		05F		7517		9		15		15		Engineering		E200		ENG				9		1		0		 

		1512		2009-10		S		Harmon, Thomas		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ENGR		197		08F		7562		8		13		13		Engineering		E200		ENG				8		1		0		 

		58		2009-10		S		Winston, Roland		E257		PROF		1100		1100		Y		Y		Physics		NS						1		Primary		ENGR		197		10F		7931		9		14		14		Engineering		E200		ENG				9		1		0		 

		58		2009-10		S		Winston, Roland		E257		PROF		1100		1100		Y		Y		Physics		NS						1		Primary		ENGR		199		01		8299		1		4		4		Engineering		E200		ENG		4		1		1		0		 

		1582		2009-10		S		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		ENGR		270		01		7555		2		6		6		Engineering		E200		ENG		3		2		1		0		 

		1582		2009-10		S		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		ENGR		270L		01		7603		1		1		1		Engineering		E200		ENG		1		1		1		0		 

		1582		2009-10		S		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		0.5		Primary		ENGR		270L		03		7602		1		0.5		1		Engineering		E200		ENG		1		0.5		0.5		0		 

		18		2009-10		S		Premasekharan, Gayatri		E215		T-ASST		2300		2300		N		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		0.5		Primary		ENGR		270L		03		7602		1		0.5		1		Engineering		E200		ENG		1		0.5		0.5		0		 

		424		2009-10		S		Rogge, Wolfgang		E214		ASOC P		1243		1243		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ENVE		020		01		8016		13		52		52		Environmental Engineering		E214		ENG		4		13		1		0		 

		418		2009-10		S		Ghezzehei, Teamrat		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ENVE		112		01		8030		3		12		12		Environmental Engineering		E214		ENG		4		3		1		0		 

		418		2009-10		S		Ghezzehei, Teamrat		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ENVE		112		01		7909		15		300		300		Environmental Engineering		E214		ENG		4		15		1		0		 

		187		2009-10		S		Liu, Fengjing		E214		LEC-18		1632		1632		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ENVE		114		01		7863		5		15		15		Environmental Engineering		E214		ENG		3		5		1		0		 

		1255		2009-10		S		Westerling, Anthony		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Social and Cognitive Sciences		1		Primary		ENVE		116		01		7560		7		21		21		Environmental Engineering		E214		ENG		3		7		1		0		 

		1357		2009-10		S		Chen, Yihsu		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Economics		Environmental Engineering		1		Primary		ENVE		164		01		7784		8		32		32		Environmental Engineering		E214		ENG		4		8		1		0		 

		61		2009-10		S		Rice, Robert		E214		LEC-18		1630		1630		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ENVE		181		01		7787		5		5		5		Environmental Engineering		E214		ENG		1		5		1		0		 

		58		2009-10		S		Winston, Roland		E257		PROF		1100		1100		Y		Y		Physics		NS						1		Primary		ENVE		195		01		8384		1		2		2		Environmental Engineering		E214		ENG		2		1		1		0		 

		58		2009-10		S		Winston, Roland		E257		PROF		1100		1100		Y		Y		Physics		NS						1		Primary		ENVE		199		01		8163		1		1		1		Environmental Engineering		E214		ENG		1		1		1		0		 

		1199		2009-10		S		Conklin, Martha		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0.5		Primary		ES		200		01		7584		15		22.5		45		Environmental Systems (GR)		E254		ENG		3		7.5		0.5		0		 

		57		2009-10		S		Traina, Samuel		F400		PROF		0033		1100		Y		Y		Graduate Division		GR		School of Natural Sciences		School of Natural Sciences		0.5		Primary		ES		200		01		7584		15		22.5		45		Environmental Systems (GR)		E254		ENG		3		7.5		0.5		0		 

		418		2009-10		S		Ghezzehei, Teamrat		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		212		01		7909		30		600		600		Environmental Systems (GR)		E254		ENG		4		30		1		0		 

		418		2009-10		S		Ghezzehei, Teamrat		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		212		01		8030		6		24		24		Environmental Systems (GR)		E254		ENG		4		6		1		0		 

		187		2009-10		S		Liu, Fengjing		E214		LEC-18		1632		1632		N		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		214		01		7863		1		3		3		Environmental Systems (GR)		E254		ENG		3		1		1		0		 

		2248		2009-10		S		Kueppers, Lara		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		224		01		7935		8		24		24		Environmental Systems (GR)		E254		ENG		3		8		1		0		 

		1255		2009-10		S		Westerling, Anthony		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Social and Cognitive Sciences		1		Primary		ES		232		01		7559		7		21		21		Environmental Systems (GR)		E254		ENG		3		7		1		0		 

		58		2009-10		S		Winston, Roland		E257		PROF		1100		1100		Y		Y		Physics		NS						1		Primary		ES		262		01		7916		1		3		3		Environmental Systems (GR)		E254		ENG		3		1		1		0		 

		1357		2009-10		S		Chen, Yihsu		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Economics		Environmental Engineering		1		Primary		ES		264		01		7784		4		16		16		Environmental Systems (GR)		E254		ENG		4		4		1		0		 

		418		2009-10		S		Ghezzehei, Teamrat		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		291		01		7912		10		10		10		Environmental Systems (GR)		E254		ENG		1		10		1		0		 

		612		2009-10		S		Beman, John		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		292		01		7883		8		32		32		Environmental Systems (GR)		E254		ENG		4		8		1		0		 

		225		2009-10		S		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		292		02		8385		5		15		15		Environmental Systems (GR)		E254		ENG		3		5		1		0		 

		612		2009-10		S		Beman, John		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		0.5		Primary		ES		292		02D		7875		8		0		0		Environmental Systems (GR)		E254		ENG		0		4		0		1		 

		225		2009-10		S		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0.5		Primary		ES		292		02D		7875		8		0		0		Environmental Systems (GR)		E254		ENG		0		4		0		1		 

		793		2009-10		S		Stilson, Thomas		E253		T-ASST		2310		2310		N		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		0		Secondary		ES		292		02D		7875		8		0		0		Environmental Systems (GR)		E254		ENG		0		0		0		1		 

		1099		2009-10		S		Dayrat, Benoit		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		ES		295		01		8389		1		12		12		Environmental Systems (GR)		E254		ENG		12		1		1		0		 

		612		2009-10		S		Beman, John		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		295		02		8341		1		8		8		Environmental Systems (GR)		E254		ENG		8		1		1		0		 

		1301		2009-10		S		Bales, Roger		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		03		8435		2		24		24		Environmental Systems (GR)		E254		ENG		12		2		1		0		 

		576		2009-10		S		Hart, Stephen		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		295		04		8303		1		3		3		Environmental Systems (GR)		E254		ENG		3		1		1		0		 

		57		2009-10		S		Traina, Samuel		F400		PROF		0033		1100		Y		Y		Graduate Division		GR		School of Natural Sciences		School of Natural Sciences		1		Primary		ES		295		05		8164		1		12		12		Environmental Systems (GR)		E254		ENG		12		1		1		0		 

		925		2009-10		S		Frank, Anna		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		ES		295		06		8344		1		6		6		Environmental Systems (GR)		E254		ENG		6		1		1		0		 

		1512		2009-10		S		Harmon, Thomas		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		07		8165		1		12		12		Environmental Systems (GR)		E254		ENG		12		1		1		0		 

		2248		2009-10		S		Kueppers, Lara		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		295		08		8216		1		9		9		Environmental Systems (GR)		E254		ENG		9		1		1		0		 

		2248		2009-10		S		Kueppers, Lara		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		295		09		8305		1		6		6		Environmental Systems (GR)		E254		ENG		6		1		1		0		 

		1512		2009-10		S		Harmon, Thomas		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		10		8301		1		12		12		Environmental Systems (GR)		E254		ENG		12		1		1		0		 

		225		2009-10		S		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		13		8215		1		6		6		Environmental Systems (GR)		E254		ENG		6		1		1		0		 

		98		2009-10		S		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		ES		295		14		8345		1		12		12		Environmental Systems (GR)		E254		ENG		12		1		1		0		 

		552		2009-10		S		O'Day, Peggy		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		295		15		8302		1		1		1		Environmental Systems (GR)		E254		ENG		1		1		1		0		 

		1301		2009-10		S		Bales, Roger		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		16		8255		1		12		12		Environmental Systems (GR)		E254		ENG		12		1		1		0		 

		536		2009-10		S		Campbell, John		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		17		8254		1		8		8		Environmental Systems (GR)		E254		ENG		8		1		1		0		 

		576		2009-10		S		Hart, Stephen		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		295		18		8304		1		3		3		Environmental Systems (GR)		E254		ENG		3		1		1		0		 

		552		2009-10		S		O'Day, Peggy		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		295		19		8343		1		12		12		Environmental Systems (GR)		E254		ENG		12		1		1		0		 

		1255		2009-10		S		Westerling, Anthony		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Social and Cognitive Sciences		1		Primary		ES		295		20		8386		1		12		12		Environmental Systems (GR)		E254		ENG		12		1		1		0		 

		225		2009-10		S		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		21		8387		1		5		5		Environmental Systems (GR)		E254		ENG		5		1		1		0		 

		1512		2009-10		S		Harmon, Thomas		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		22		8436		1		12		12		Environmental Systems (GR)		E254		ENG		12		1		1		0		 

		1512		2009-10		S		Harmon, Thomas		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		23		8300		1		12		12		Environmental Systems (GR)		E254		ENG		12		1		1		0		 

		1199		2009-10		S		Conklin, Martha		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		24		8342		1		1		1		Environmental Systems (GR)		E254		ENG		1		1		1		0		 

		1255		2009-10		S		Westerling, Anthony		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Social and Cognitive Sciences		1		Primary		ES		295		25		8217		1		6		6		Environmental Systems (GR)		E254		ENG		6		1		1		0		 

		536		2009-10		S		Campbell, John		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		26		8166		1		3		3		Environmental Systems (GR)		E254		ENG		3		1		1		0		 

		1301		2009-10		S		Bales, Roger		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		295		27		8125		1		1		1		Environmental Systems (GR)		E254		ENG		1		1		1		0		 

		418		2009-10		S		Ghezzehei, Teamrat		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ES		295		28		8388		1		2		2		Environmental Systems (GR)		E254		ENG		2		1		1		0		 

		225		2009-10		S		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		299		01		8347		1		6		6		Environmental Systems (GR)		E254		ENG		6		1		1		0		 

		58		2009-10		S		Winston, Roland		E257		PROF		1100		1100		Y		Y		Physics		NS						1		Primary		ES		299		02		8256		1		9		9		Environmental Systems (GR)		E254		ENG		9		1		1		0		 

		225		2009-10		S		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0.5		Primary		ES		299		03		8306		1		6		12		Environmental Systems (GR)		E254		ENG		12		0.5		0.5		0		 

		1512		2009-10		S		Harmon, Thomas		E214		PROF		1143		1143		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0.5		Primary		ES		299		03		8306		1		6		12		Environmental Systems (GR)		E254		ENG		12		0.5		0.5		0		 

		225		2009-10		S		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		299		04		8346		1		5		5		Environmental Systems (GR)		E254		ENG		5		1		1		0		 

		1357		2009-10		S		Chen, Yihsu		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Economics		Environmental Engineering		1		Primary		ES		299		05		8128		1		4		4		Environmental Systems (GR)		E254		ENG		4		1		1		0		 

		225		2009-10		S		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		1		Primary		ES		299		06		8127		1		5		5		Environmental Systems (GR)		E254		ENG		5		1		1		0		 

		58		2009-10		S		Winston, Roland		E257		PROF		1100		1100		Y		Y		Physics		NS						1		Primary		ES		299		07		8126		1		2		2		Environmental Systems (GR)		E254		ENG		2		1		1		0		 

		552		2009-10		S		O'Day, Peggy		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ESS		010		01		7662		60		240		240		Earth Systems Science		E253		NS		4		60		1		0		 

		552		2009-10		S		O'Day, Peggy		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ESS		010		02D		8090		30		0		0		Earth Systems Science		E253		NS		0		30		0		1		 

		793		2009-10		S		Stilson, Thomas		E253		T-ASST		2310		2310		N		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		0		Secondary		ESS		010		03D		8091		30		0		0		Earth Systems Science		E253		NS		0		0		0		1		 

		552		2009-10		S		O'Day, Peggy		E253		PROF		1100		1100		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ESS		010		03D		8091		30		0		0		Earth Systems Science		E253		NS		0		30		0		1		 

		1662		2009-10		S		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		ESS		095		01		8167		1		2		2		Earth Systems Science		E253		NS		2		1		1		0		 

		418		2009-10		S		Ghezzehei, Teamrat		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ESS		112		01		8030		2		8		8		Earth Systems Science		E253		NS		4		2		1		0		 

		418		2009-10		S		Ghezzehei, Teamrat		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ESS		112		01		7909		12		288		288		Earth Systems Science		E253		NS		4		12		1		0		 

		612		2009-10		S		Beman, John		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ESS		120		01		7883		7		28		28		Earth Systems Science		E253		NS		4		7		1		0		 

		225		2009-10		S		Guo, Qinghua		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Environmental Engineering		0.5		Primary		ESS		120		02D		7875		7		0		0		Earth Systems Science		E253		NS		0		3.5		0		1		 

		612		2009-10		S		Beman, John		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		0.5		Primary		ESS		120		02D		7875		7		0		0		Earth Systems Science		E253		NS		0		3.5		0		1		 

		793		2009-10		S		Stilson, Thomas		E253		T-ASST		2310		2310		N		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		0		Secondary		ESS		120		02D		7875		7		0		0		Earth Systems Science		E253		NS		0		0		0		1		 

		2248		2009-10		S		Kueppers, Lara		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ESS		124		01		7935		10		30		30		Earth Systems Science		E253		NS		3		10		1		0		 

		1255		2009-10		S		Westerling, Anthony		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Social and Cognitive Sciences		1		Primary		ESS		132		01		7560		4		12		12		Earth Systems Science		E253		NS		3		4		1		0		 

		1255		2009-10		S		Westerling, Anthony		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Social and Cognitive Sciences		0.5		Primary		ESS		141		01		7893		16		32		64		Earth Systems Science		E253		NS		4		8		0.5		0		 

		2248		2009-10		S		Kueppers, Lara		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		0.5		Primary		ESS		141		01		7893		16		32		64		Earth Systems Science		E253		NS		4		8		0.5		0		 

		2248		2009-10		S		Kueppers, Lara		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		0.5		Primary		ESS		141		02D		7932		16		0		0		Earth Systems Science		E253		NS		0		8		0		1		 

		2214		2009-10		S		Shrestha, Gyami		E253		T-ASST		2300		2300		N		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		0		Secondary		ESS		141		02D		7932		16		0		0		Earth Systems Science		E253		NS		0		0		0		1		 

		1255		2009-10		S		Westerling, Anthony		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Social and Cognitive Sciences		0.5		Primary		ESS		141		02D		7932		16		0		0		Earth Systems Science		E253		NS		0		8		0		1		 

		800		2009-10		S		Van Breugel, Willem		E103		RECALL		1106		1106		Y		Y		Vice Provost Undergraduate Education		AA		Physics		Vice Provost Undergraduate Education		1		Primary		ESS		147		01		7896		24		96		96		Earth Systems Science		E253		NS		4		24		1		0		 

		800		2009-10		S		Van Breugel, Willem		E103		RECALL		1106		1106		Y		Y		Vice Provost Undergraduate Education		AA		Physics		Vice Provost Undergraduate Education		1		Primary		ESS		147		02D		7820		15		0		0		Earth Systems Science		E253		NS		0		15		0		1		 

		2135		2009-10		S		Carrell, Alyssa		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		ESS		147		02D		7820		15		0		0		Earth Systems Science		E253		NS		0		0		0		1		 

		2135		2009-10		S		Carrell, Alyssa		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		ESS		147		03D		7821		9		0		0		Earth Systems Science		E253		NS		0		0		0		1		 

		418		2009-10		S		Ghezzehei, Teamrat		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		1		Primary		ESS		190		01		7912		1		1		1		Earth Systems Science		E253		NS		1		1		1		0		 

		1662		2009-10		S		Chin, Wei-Chun		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		ESS		195		01		8454		1		4		4		Earth Systems Science		E253		NS		4		1		1		0		 

		384		2009-10		S		Rida, Amal		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		FRE		001		01		7717		25		100		100		French		E312		SSHA		4		25		1		0		 

		384		2009-10		S		Rida, Amal		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		FRE		002		01		7720		22		88		88		French		E312		SSHA		4		22		1		0		 

		1040		2009-10		S		Fellezs, Kevin		E312		ASST P		1300		1300		Y		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		GASP		034		01		7666		48		192		192		Global Arts Studies Program		E312		SSHA		4		48		1		0		 

		386		2009-10		S		Wang, Shi Pu		E312		ASST P		1300		1300		Y		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		GASP		175		01		7927		15		60		60		Global Arts Studies Program		E312		SSHA		4		15		1		0		 

		2248		2009-10		S		Kueppers, Lara		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		0.5		Primary		GEOG		141		01		7893		1		2		4		Geography		E313		SSHA		4		0.5		0.5		0		 

		1255		2009-10		S		Westerling, Anthony		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Social and Cognitive Sciences		0.5		Primary		GEOG		141		01		7893		1		2		4		Geography		E313		SSHA		4		0.5		0.5		0		 

		2248		2009-10		S		Kueppers, Lara		E253		ASST P		1300		1300		Y		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		0.5		Primary		GEOG		141		02D		7932		1		0		0		Geography		E313		SSHA		0		0.5		0		1		 

		2214		2009-10		S		Shrestha, Gyami		E253		T-ASST		2300		2300		N		Y		Earth Systems Sciences		NS		Earth Systems Sciences		Earth Systems Sciences		0		Secondary		GEOG		141		02D		7932		1		0		0		Geography		E313		SSHA		0		0		0		1		 

		1255		2009-10		S		Westerling, Anthony		E214		ASST P		1343		1343		Y		Y		Environmental Engineering		EN		Environmental Engineering		Social and Cognitive Sciences		0.5		Primary		GEOG		141		02D		7932		1		0		0		Geography		E313		SSHA		0		0.5		0		1		 

		857		2009-10		S		Greene Husbands, Catherine		E318		LEC-18		1632		1632		N		Y		History		SH		History		History		1		Primary		HIST		011		01		8061		30		120		120		History		E318		SSHA		4		30		1		0		 

		1884		2009-10		S		Hua, Kaiqi		E318		T-ASST		2310		2310		N		Y		History		SH		History		History		0		Secondary		HIST		011		02D		7731		30		0		0		History		E318		SSHA		0		0		0		1		 

		1859		2009-10		S		Johnston, Bradford		E318		T-ASST		2300		2300		N		Y		History		SH		History		History		1		Primary		HIST		017		01		8057		60		240		240		History		E318		SSHA		4		60		1		0		 

		1859		2009-10		S		Johnston, Bradford		E318		T-ASST		2300		2300		N		Y		History		SH		History		History		0		Secondary		HIST		017		02D		8067		30		0		0		History		E318		SSHA		0		0		0		1		 

		1859		2009-10		S		Johnston, Bradford		E318		T-ASST		2300		2300		N		Y		History		SH		History		History		0		Secondary		HIST		017		03D		8068		30		0		0		History		E318		SSHA		0		0		0		1		 

		227		2009-10		S		Mostern, Ruth		E318		ASST P		1300		1300		Y		Y		History		SH		History		History		1		Primary		HIST		081		01		8046		29		116		116		History		E318		SSHA		4		29		1		0		 

		1884		2009-10		S		Hua, Kaiqi		E318		T-ASST		2310		2310		N		Y		History		SH		History		History		0		Secondary		HIST		081		02D		7830		29		0		0		History		E318		SSHA		0		0		0		1		 

		227		2009-10		S		Mostern, Ruth		E318		ASST P		1300		1300		Y		Y		History		SH		History		History		1		Primary		HIST		108		01		8015		23		92		92		History		E318		SSHA		4		23		1		0		 

		1614		2009-10		S		Quinn, Sholeh		E318		ASOC P		1200		1200		Y		Y		History		SH		History		History		1		Primary		HIST		113		01		7659		49		196		196		History		E318		SSHA		4		49		1		0		 

		1516		2009-10		S		Chi, James		E318		LEC-18		1632		1632		N		Y		History		SH		History		History		1		Primary		HIST		139		01		7841		31		124		124		History		E318		SSHA		4		31		1		0		 

		2348		2009-10		S		Amussen, Susan		E318		PROF		1100		1100		Y		Y		History		SH		History		History		1		Primary		HIST		170		01		7900		21		84		84		History		E318		SSHA		4		21		1		0		 

		488		2009-10		S		Sandalow, Marc		E103				0845		9999		N		Y		Vice Provost Undergraduate Education		AA						1		Primary		HIST		190		001		8280		3		12		12		History		E318		SSHA		4		3		1		0		 

		1581		2009-10		S		Herken, Gregory		E318		PROF		1100		1100		Y		Y		History		SH		History		History		1		Primary		HIST		190		01		7930		13		52		52		History		E318		SSHA		4		13		1		0		 

		1581		2009-10		S		Herken, Gregory		E318		PROF		1100		1100		Y		Y		History		SH		History		History		1		Primary		HIST		191		01		7884		11		44		44		History		E318		SSHA		4		11		1		0		 

		1581		2009-10		S		Herken, Gregory		E318		PROF		1100		1100		Y		Y		History		SH		History		History		1		Primary		HIST		194		01		7786		2		8		8		History		E318		SSHA		4		2		1		0		 

		1793		2009-10		S		Coimbra, Kaori		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		JPN		001		01		7978		23		92		92		Japanese		E312		SSHA		4		23		1		0		 

		1616		2009-10		S		Ishikida, Miki		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		JPN		001		02		7723		18		72		72		Japanese		E312		SSHA		4		18		1		0		 

		1616		2009-10		S		Ishikida, Miki		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		JPN		002		01		7727		20		80		80		Japanese		E312		SSHA		4		20		1		0		 

		928		2009-10		S		Torres, Linda		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		LIT		021		01		8050		49		196		196		Literature		E319		SSHA		4		49		1		0		 

		928		2009-10		S		Torres, Linda		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		LIT		021		02D		8053		25		0		0		Literature		E319		SSHA		0		25		0		1		 

		928		2009-10		S		Torres, Linda		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		LIT		021		03D		8052		24		0		0		Literature		E319		SSHA		0		24		0		1		 

		2302		2009-10		S		Winter, Raymond		E319		T-ASST		2300		2300		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		LIT		031		01		8049		27		108		108		Literature		E319		SSHA		4		27		1		0		 

		2302		2009-10		S		Winter, Raymond		E319		T-ASST		2300		2300		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		0		Secondary		LIT		031		02D		8075		10		0		0		Literature		E319		SSHA		0		0		0		1		 

		2302		2009-10		S		Winter, Raymond		E319		T-ASST		2300		2300		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		0		Secondary		LIT		031		03D		8074		17		0		0		Literature		E319		SSHA		0		0		0		1		 

		1950		2009-10		S		Ricci, Cristian		E319		ASST P		1300		1300		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		LIT		051		01		7869		23		92		92		Literature		E319		SSHA		4		23		1		0		 

		1950		2009-10		S		Ricci, Cristian		E319		ASST P		1300		1300		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		LIT		051		02D		7872		23		0		0		Literature		E319		SSHA		0		23		0		1		 

		1755		2009-10		S		Camfield, Gregg		E319		PROF		1100		1100		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		LIT		130		01		7835		43		172		172		Literature		E319		SSHA		4		43		1		0		 

		1950		2009-10		S		Ricci, Cristian		E319		ASST P		1300		1300		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		LIT		151		01		7871		22		88		88		Literature		E319		SSHA		4		22		1		0		 

		1546		2009-10		S		Lopez Calvo, Ignacio		E319		PROF		1100		1100		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		LIT		165		01		7838		12		48		48		Literature		E319		SSHA		4		12		1		0		 

		1755		2009-10		S		Camfield, Gregg		E319		PROF		1100		1100		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		LIT		190		01		7651		13		52		52		Literature		E319		SSHA		4		13		1		0		 

		1996		2009-10		S		Goggans, Jan		E319		ASST P		1300		1300		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		LIT		195		01		8416		1		4		4		Literature		E319		SSHA		4		1		1		0		 

		265		2009-10		S		Inan, Nader		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		01		7939		28		112		112		Mathematics		E256		NS		4		28		1		0		 

		265		2009-10		S		Inan, Nader		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		02		7941		30		120		120		Mathematics		E256		NS		4		30		1		0		 

		265		2009-10		S		Inan, Nader		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		03		7943		30		120		120		Mathematics		E256		NS		4		30		1		0		 

		265		2009-10		S		Inan, Nader		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		04		7946		29		116		116		Mathematics		E256		NS		4		29		1		0		 

		1412		2009-10		S		Gulati, Shelly		E256		LEC-18		1632		1632		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		05		7949		28		112		112		Mathematics		E256		NS		4		28		1		0		 

		1042		2009-10		S		Hambley, David		E256		LEC-18		1632		1632		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		07		7979		30		120		120		Mathematics		E256		NS		4		30		1		0		 

		1042		2009-10		S		Hambley, David		E256		LEC-18		1632		1632		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		08		7981		30		120		120		Mathematics		E256		NS		4		30		1		0		 

		1412		2009-10		S		Gulati, Shelly		E256		LEC-18		1632		1632		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		09		7984		30		120		120		Mathematics		E256		NS		4		30		1		0		 

		1861		2009-10		S		Stolberg, Sarah		E256		LEC-18		1632		1632		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		10		7986		30		120		120		Mathematics		E256		NS		4		30		1		0		 

		1861		2009-10		S		Stolberg, Sarah		E256		LEC-18		1632		1632		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		11		7729		29		116		116		Mathematics		E256		NS		4		29		1		0		 

		1861		2009-10		S		Stolberg, Sarah		E256		LEC-18		1632		1632		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		005		13		7958		30		120		120		Mathematics		E256		NS		4		30		1		0		 

		2225		2009-10		S		Brooke, Robert		E256		LEC-18		1632		1632		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		015		01		7627		99		198		198		Mathematics		E256		NS		2		99		1		0		 

		2084		2009-10		S		Cadez, Eva		E256		T-ASST		2310		2310		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		0		Secondary		MATH		015		02L		7975		30		0		0		Mathematics		E256		NS		0		0		0		1		 

		2084		2009-10		S		Cadez, Eva		E256		T-ASST		2310		2310		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		0		Secondary		MATH		015		03L		7976		27		0		0		Mathematics		E256		NS		0		0		0		1		 

		2084		2009-10		S		Cadez, Eva		E256		T-ASST		2310		2310		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		0		Secondary		MATH		015		05L		7974		28		0		0		Mathematics		E256		NS		0		0		0		1		 

		1153		2009-10		S		Robinson, Bethany		E216		T-ASST		2310		2310		N		Y		Mechanical Engineering		EN		Mathematical Sciences		Mechanical Engineering		0		Secondary		MATH		015		07L		7977		14		0		0		Mathematics		E256		NS		0		0		0		1		 

		1412		2009-10		S		Gulati, Shelly		E256		LEC-18		1632		1632		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		018		01		7656		31		124		124		Mathematics		E256		NS		4		31		1		0		 

		430		2009-10		S		Lau, Eric		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		MATH		018		02D		8001		10		0		0		Mathematics		E256		NS		0		0		0		1		 

		1412		2009-10		S		Gulati, Shelly		E256		LEC-18		1632		1632		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		018		02D		8001		10		0		0		Mathematics		E256		NS		0		10		0		1		 

		430		2009-10		S		Lau, Eric		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		MATH		018		03D		7952		21		0		0		Mathematics		E256		NS		0		0		0		1		 

		1948		2009-10		S		Lei, Yue		E256		LECSOE		1680		1680		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		021		01		7623		120		480		480		Mathematics		E256		NS		4		120		1		0		 

		1263		2009-10		S		Greene, Devin		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		021		06		7625		119		476		476		Mathematics		E256		NS		4		119		1		0		 

		1263		2009-10		S		Greene, Devin		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		021		11		7675		115		460		460		Mathematics		E256		NS		4		115		1		0		 

		618		2009-10		S		Yatskar, Alexander		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		022		01		7694		112		448		448		Mathematics		E256		NS		4		112		1		0		 

		618		2009-10		S		Yatskar, Alexander		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		022		06		7695		59		236		236		Mathematics		E256		NS		4		59		1		0		 

		663		2009-10		S		Crona, Kristina		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		023		05		7682		98		392		392		Mathematics		E256		NS		4		98		1		0		 

		618		2009-10		S		Yatskar, Alexander		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		024		01		7631		119		476		476		Mathematics		E256		NS		4		119		1		0		 

		663		2009-10		S		Crona, Kristina		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		030		01		7680		46		184		184		Mathematics		E256		NS		4		46		1		0		 

		663		2009-10		S		Crona, Kristina		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		030		02D		7996		25		0		0		Mathematics		E256		NS		0		25		0		1		 

		663		2009-10		S		Crona, Kristina		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		030		03D		8007		21		0		0		Mathematics		E256		NS		0		21		0		1		 

		1948		2009-10		S		Lei, Yue		E256		LECSOE		1680		1680		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		032		01		7678		85		340		340		Mathematics		E256		NS		4		85		1		0		 

		2284		2009-10		S		Sandoval, Christopher		E256		T-ASST		2310		2310		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		0		Secondary		MATH		032		04D		7993		29		0		0		Mathematics		E256		NS		0		0		0		1		 

		1948		2009-10		S		Lei, Yue		E256		LECSOE		1680		1680		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		032		05		7679		67		268		268		Mathematics		E256		NS		4		67		1		0		 

		2284		2009-10		S		Sandoval, Christopher		E256		T-ASST		2310		2310		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		0		Secondary		MATH		032		08D		7895		28		0		0		Mathematics		E256		NS		0		0		0		1		 

		2313		2009-10		S		Blanchette, Francois		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		091		01		7794		9		9		9		Mathematics		E256		NS		1		9		1		0		 

		2313		2009-10		S		Blanchette, Francois		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		122		01		7657		26		104		104		Mathematics		E256		NS		4		26		1		0		 

		2313		2009-10		S		Blanchette, Francois		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		122		03D		7964		26		0		0		Mathematics		E256		NS		0		26		0		1		 

		1180		2009-10		S		Marcia, Roummel		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		132		01		8066		22		88		88		Mathematics		E256		NS		4		22		1		0		 

		2333		2009-10		S		Rohde, Shelley		E256		T-ASST		2310		2310		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		0		Secondary		MATH		132		02D		8038		22		0		0		Mathematics		E256		NS		0		0		0		1		 

		712		2009-10		S		Tokman, Mayya		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		142		01		7924		12		48		48		Mathematics		E256		NS		4		12		1		0		 

		712		2009-10		S		Tokman, Mayya		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		142		02D		7929		12		0		0		Mathematics		E256		NS		0		12		0		1		 

		663		2009-10		S		Crona, Kristina		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		195		01		8370		1		5		5		Mathematics		E256		NS		5		1		1		0		 

		2129		2009-10		S		Ilan, Boaz		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		222		01		7936		12		48		48		Mathematics		E256		NS		4		12		1		0		 

		1215		2009-10		S		Kim, Arnold		E256		ASOC P		1200		1200		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		232		01		7771		10		40		40		Mathematics		E256		NS		4		10		1		0		 

		1041		2009-10		S		Sharping, Jay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		0.5		Primary		MATH		291		01		7866		7		3.5		7		Mathematics		E256		NS		1		3.5		0.5		0		 

		1078		2009-10		S		Bhat, Harish		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		0.5		Primary		MATH		291		01		7866		7		3.5		7		Mathematics		E256		NS		1		3.5		0.5		0		 

		2124		2009-10		S		Sprague, Michael		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		292		01		7921		11		44		44		Mathematics		E256		NS		4		11		1		0		 

		2124		2009-10		S		Sprague, Michael		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		295		01		8282		1		8		8		Mathematics		E256		NS		8		1		1		0		 

		2229		2009-10		S		Chiao, Raymond		E257		PROF		1100		1100		Y		Y		Physics		NS		Physics		Physics		1		Primary		MATH		295		03		8283		1		12		12		Mathematics		E256		NS		12		1		1		0		 

		1078		2009-10		S		Bhat, Harish		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		295		04		8418		1		4		4		Mathematics		E256		NS		4		1		1		0		 

		1215		2009-10		S		Kim, Arnold		E256		ASOC P		1200		1200		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		295		05		8417		1		12		12		Mathematics		E256		NS		12		1		1		0		 

		712		2009-10		S		Tokman, Mayya		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		295		06		8371		1		7		7		Mathematics		E256		NS		7		1		1		0		 

		1180		2009-10		S		Marcia, Roummel		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		295		07		8455		1		4		4		Mathematics		E256		NS		4		1		1		0		 

		2101		2009-10		S		Mitchell, Kevin		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		MATH		295		08		8281		1		8		8		Mathematics		E256		NS		8		1		1		0		 

		712		2009-10		S		Tokman, Mayya		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		295		09		8152		1		12		12		Mathematics		E256		NS		12		1		1		0		 

		1180		2009-10		S		Marcia, Roummel		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		298		01		7740		4		12		12		Mathematics		E256		NS		3		4		1		0		 

		2129		2009-10		S		Ilan, Boaz		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		299		01		8194		1		4		4		Mathematics		E256		NS		4		1		1		0		 

		1215		2009-10		S		Kim, Arnold		E256		ASOC P		1200		1200		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		MATH		299		02		8234		1		4		4		Mathematics		E256		NS		4		1		1		0		 

		2278		2009-10		S		Nguyen, Thomas		E216		LEC-18		1630		1630		N		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		ME		120		01		7676		21		63		63		Mechanical Engineering		E216		ENG		3		21		1		0		 

		1264		2009-10		S		Ma, Yanbao		E216		ASST P		1343		1343		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		ME		135		01		8043		40		120		120		Mechanical Engineering		E216		ENG		3		40		1		0		 

		423		2009-10		S		Sun, Jian-Qiao		E216		PROF		1143		1143		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		ME		140		01		8058		33		132		132		Mechanical Engineering		E216		ENG		4		33		1		0		 

		560		2009-10		S		Song, Bo		E216		T-ASST		2300		2300		N		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		0		Secondary		ME		140		02L		7515		21		0		0		Mechanical Engineering		E216		ENG		0		0		0		1		 

		560		2009-10		S		Song, Bo		E216		T-ASST		2300		2300		N		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		0		Secondary		ME		140		03L		7514		12		0		0		Mechanical Engineering		E216		ENG		0		0		0		1		 

		95		2009-10		S		Leal-Quiros, Edbertho		E213		LEC-18		1630		1630		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0.5		Primary		ME		170		01		7587		11		16.5		33		Mechanical Engineering		E216		ENG		3		5.5		0.5		0		 

		2278		2009-10		S		Nguyen, Thomas		E216		LEC-18		1630		1630		N		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		0.5		Primary		ME		170		01		7587		11		16.5		33		Mechanical Engineering		E216		ENG		3		5.5		0.5		0		 

		2278		2009-10		S		Nguyen, Thomas		E216		LEC-18		1630		1630		N		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		0.5		Primary		ME		170		02L		7588		11		0		0		Mechanical Engineering		E216		ENG		0		5.5		0		1		 

		95		2009-10		S		Leal-Quiros, Edbertho		E213		LEC-18		1630		1630		N		Y		Computer Science & Engineering		EN		Computer Science & Engineering		Computer Science & Engineering		0.5		Primary		ME		170		02L		7588		11		0		0		Mechanical Engineering		E216		ENG		0		5.5		0		1		 

		2057		2009-10		S		De Menezes Coimbra, Carlos		E216		ASOC P		1243		1243		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		ME		188		01		7586		6		6		6		Mechanical Engineering		E216		ENG		1		6		1		0		 

		2057		2009-10		S		De Menezes Coimbra, Carlos		E216		ASOC P		1243		1243		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		ME		188		02		7585		6		6		6		Mechanical Engineering		E216		ENG		1		6		1		0		 

		58		2009-10		S		Winston, Roland		E257		PROF		1100		1100		Y		Y		Physics		NS						1		Primary		ME		199		01		8456		1		2		2		Mechanical Engineering		E216		ENG		2		1		1		0		 

		977		2009-10		S		Diaz, Gerardo		E216		ASST P		1343		1343		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		MEAM		202		01		7937		5		20		20		Mechanical Engr and Applied Mech		E216		ENG		4		5		1		0		 

		1182		2009-10		S		Modest, Michael		E216		PROF		1143		1143		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		MEAM		237		01		7880		8		24		24		Mechanical Engr and Applied Mech		E216		ENG		3		8		1		0		 

		58		2009-10		S		Winston, Roland		E257		PROF		1100		1100		Y		Y		Physics		NS						1		Primary		MEAM		295		01		8196		1		5		5		Mechanical Engr and Applied Mech		E216		ENG		5		1		1		0		 

		423		2009-10		S		Sun, Jian-Qiao		E216		PROF		1143		1143		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		MEAM		295		02		8325		1		8		8		Mechanical Engr and Applied Mech		E216		ENG		8		1		1		0		 

		423		2009-10		S		Sun, Jian-Qiao		E216		PROF		1143		1143		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		MEAM		295		03		8195		1		12		12		Mechanical Engr and Applied Mech		E216		ENG		12		1		1		0		 

		977		2009-10		S		Diaz, Gerardo		E216		ASST P		1343		1343		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		MEAM		295		04		8153		1		12		12		Mechanical Engr and Applied Mech		E216		ENG		12		1		1		0		 

		977		2009-10		S		Diaz, Gerardo		E216		ASST P		1343		1343		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		MEAM		295		05		8372		1		9		9		Mechanical Engr and Applied Mech		E216		ENG		9		1		1		0		 

		2057		2009-10		S		De Menezes Coimbra, Carlos		E216		ASOC P		1243		1243		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		MEAM		295		06		8419		1		5		5		Mechanical Engr and Applied Mech		E216		ENG		5		1		1		0		 

		423		2009-10		S		Sun, Jian-Qiao		E216		PROF		1143		1143		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		MEAM		299		01		8284		1		4		4		Mechanical Engr and Applied Mech		E216		ENG		4		1		1		0		 

		58		2009-10		S		Winston, Roland		E257		PROF		1100		1100		Y		Y		Physics		NS						1		Primary		MEAM		299		02		8197		1		5		5		Mechanical Engr and Applied Mech		E216		ENG		5		1		1		0		 

		423		2009-10		S		Sun, Jian-Qiao		E216		PROF		1143		1143		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		MEAM		299		03		8457		1		4		4		Mechanical Engr and Applied Mech		E216		ENG		4		1		1		0		 

		2057		2009-10		S		De Menezes Coimbra, Carlos		E216		ASOC P		1243		1243		Y		Y		Mechanical Engineering		EN		Mechanical Engineering		Mechanical Engineering		1		Primary		MEAM		299		04		8420		1		5		5		Mechanical Engr and Applied Mech		E216		ENG		5		1		1		0		 

		261		2009-10		S		Vilhauer, Craig		E311		LEC-18		1630		1630		N		Y		Management		SH		Management		Management		1		Primary		MGMT		025		01		7839		45		180		180		Management		E311		SSHA		4		45		1		0		 

		261		2009-10		S		Vilhauer, Craig		E311		LEC-18		1630		1630		N		Y		Management		SH		Management		Management		1		Primary		MGMT		025		02L		7842		45		0		0		Management		E311		SSHA		0		45		0		1		 

		261		2009-10		S		Vilhauer, Craig		E311		LEC-18		1630		1630		N		Y		Management		SH		Management		Management		1		Primary		MGMT		026		01		7864		44		176		176		Management		E311		SSHA		4		44		1		0		 

		261		2009-10		S		Vilhauer, Craig		E311		LEC-18		1630		1630		N		Y		Management		SH		Management		Management		1		Primary		MGMT		026		02L		7843		44		0		0		Management		E311		SSHA		0		44		0		1		 

		387		2009-10		S		Whalley, Alexander		E317		ASST P		1343		1343		Y		Y		Economics		SH		Economics		Economics		1		Primary		MGMT		101		01		7674		45		180		180		Management		E311		SSHA		4		45		1		0		 

		670		2009-10		S		Hicks, Justin		E317		T-ASST		2300		2300		N		Y		Economics		SH		Economics		Economics		0		Secondary		MGMT		101		02D		8013		16		0		0		Management		E311		SSHA		0		0		0		1		 

		670		2009-10		S		Hicks, Justin		E317		T-ASST		2300		2300		N		Y		Economics		SH		Economics		Economics		0		Secondary		MGMT		101		03D		8017		13		0		0		Management		E311		SSHA		0		0		0		1		 

		670		2009-10		S		Hicks, Justin		E317		T-ASST		2300		2300		N		Y		Economics		SH		Economics		Economics		0		Secondary		MGMT		101		04D		8019		16		0		0		Management		E311		SSHA		0		0		0		1		 

		387		2009-10		S		Whalley, Alexander		E317		ASST P		1343		1343		Y		Y		Economics		SH		Economics		Economics		1		Primary		MGMT		116		01		8056		26		104		104		Management		E311		SSHA		4		26		1		0		 

		100		2009-10		S		Davis, Sue Anne		E311		LEC-18		1630		1630		N		Y		Management		SH		Management		Management		1		Primary		MGMT		120		01		8062		48		192		192		Management		E311		SSHA		4		48		1		0		 

		1830		2009-10		S		Innes, Robert		E317		PROF		1143		1143		Y		Y		Economics		SH		Economics		Economics		1		Primary		MGMT		130		01		8060		34		136		136		Management		E311		SSHA		4		34		1		0		 

		1660		2009-10		S		Beutel, Joel		E322		T-ASST		2310		2310		N		Y		Sociology		SH		Sociology		Sociology		0		Secondary		MGMT		130		02L		8035		18		0		0		Management		E311		SSHA		0		0		0		1		 

		1660		2009-10		S		Beutel, Joel		E322		T-ASST		2310		2310		N		Y		Sociology		SH		Sociology		Sociology		0		Secondary		MGMT		130		03L		8034		16		0		0		Management		E311		SSHA		0		0		0		1		 

		688		2009-10		S		Harris, Mark		E311		VISITR		1421		1421		N		Y		Management		SH						1		Primary		MGMT		135		01		7669		36		144		144		Management		E311		SSHA		4		36		1		0		 

		80		2009-10		S		Heit, Evan		E316		PROF		1100		1100		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		MGMT		153		01		7687		40		160		160		Management		E311		SSHA		4		40		1		0		 

		764		2009-10		S		Chaudhry, Khalid		E311		LEC-18		1630		1630		N		Y		Management		SH		Management		Management		1		Primary		MGMT		165		01		7867		33		132		132		Management		E311		SSHA		4		33		1		0		 

		688		2009-10		S		Harris, Mark		E311		VISITR		1421		1421		N		Y		Management		SH						1		Primary		MGMT		191		01		7840		17		68		68		Management		E311		SSHA		4		17		1		0		 

		100		2009-10		S		Davis, Sue Anne		E311		LEC-18		1630		1630		N		Y		Management		SH		Management		Management		1		Primary		MGMT		191		02		7834		30		120		120		Management		E311		SSHA		4		30		1		0		 

		100		2009-10		S		Davis, Sue Anne		E311		LEC-18		1630		1630		N		Y		Management		SH		Management		Management		1		Primary		MGMT		196		01		7836		15		60		60		Management		E311		SSHA		4		15		1		0		 

		1505		2009-10		S		Lu, Jennifer		E215		ASST P		1343		1343		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		MSE		118		01		7556		14		42		42		Materials Science and Engineering		E215		ENG		3		14		1		0		 

		1505		2009-10		S		Lu, Jennifer		E215		ASST P		1343		1343		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		MSE		195		01		8198		1		3		3		Materials Science and Engineering		E215		ENG		3		1		1		0		 

		1505		2009-10		S		Lu, Jennifer		E215		ASST P		1343		1343		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		MSE		195		02		8326		1		3		3		Materials Science and Engineering		E215		ENG		3		1		1		0		 

		1582		2009-10		S		Leppert, Valerie		E215		ASOC P		1243		1243		Y		Y		Materials Science & Engineering		EN		Materials Science & Engineering		Materials Science & Engineering		1		Primary		MSE		195		03		8373		1		1		1		Materials Science and Engineering		E215		ENG		1		1		1		0		 

		2330		2009-10		S		Campbell, Susan		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		NSED		043		01		7791		9		9		9		Natural Sciences Education		E250		NS		1		9		1		0		 

		2330		2009-10		S		Campbell, Susan		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		NSED		044		01		8458		9		9		9		Natural Sciences Education		E250		NS		1		9		1		0		 

		2330		2009-10		S		Campbell, Susan		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		NSED		053		01		7791		9		9		9		Natural Sciences Education		E250		NS		1		9		1		0		 

		2330		2009-10		S		Campbell, Susan		E256		LEC-18		1630		1630		N		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		NSED		054		01		8327		9		9		9		Natural Sciences Education		E250		NS		1		9		1		0		 

		209		2009-10		S		Arnold, Chelsea		E251		T-ASST		2300		2300		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		NSED		063		01		7792		5		5		5		Natural Sciences Education		E250		NS		1		5		1		0		 

		209		2009-10		S		Arnold, Chelsea		E251		T-ASST		2300		2300		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		NSED		064		01		8199		5		5		5		Natural Sciences Education		E250		NS		1		5		1		0		 

		209		2009-10		S		Arnold, Chelsea		E251		T-ASST		2300		2300		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		NSED		073		01		7792		7		7		7		Natural Sciences Education		E250		NS		1		7		1		0		 

		209		2009-10		S		Arnold, Chelsea		E251		T-ASST		2300		2300		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		NSED		074		01		8459		7		7		7		Natural Sciences Education		E250		NS		1		7		1		0		 

		692		2009-10		S		Salisbury, Mary		E250		VISITR		1208		1208		N		Y		School of Natural Sciences		NS		School of Natural Sciences		School of Natural Sciences		1		Primary		NSED		095		01		8285		12		12		12		Natural Sciences Education		E250		NS		1		12		1		0		 

		2209		2009-10		S		Watanabe, Masakatsu		E250		LEC-18		0843		1630		N		Y		School of Natural Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		NSED		098		01		7928		20		20		20		Natural Sciences Education		E250		NS		1		20		1		0		 

		2209		2009-10		S		Watanabe, Masakatsu		E250		LEC-18		0843		1630		N		Y		School of Natural Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		NSED		098		02D		7915		20		0		0		Natural Sciences Education		E250		NS		0		20		0		1		 

		2209		2009-10		S		Watanabe, Masakatsu		E250		LEC-18		0843		1630		N		Y		School of Natural Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		NSED		098		03		8024		15		15		15		Natural Sciences Education		E250		NS		1		15		1		0		 

		2209		2009-10		S		Watanabe, Masakatsu		E250		LEC-18		0843		1630		N		Y		School of Natural Sciences		NS		Mathematical Sciences		Mathematical Sciences		1		Primary		NSED		098		04D		7914		15		0		0		Natural Sciences Education		E250		NS		0		15		0		1		 

		692		2009-10		S		Salisbury, Mary		E250		VISITR		1208		1208		N		Y		School of Natural Sciences		NS		School of Natural Sciences		School of Natural Sciences		1		Primary		NSED		100		01		7650		30		120		120		Natural Sciences Education		E250		NS		4		30		1		0		 

		394		2009-10		S		Johansson, Rolf		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		PHIL		005		01		7630		90		360		360		Philosophy		E312		SSHA		4		90		1		0		 

		394		2009-10		S		Johansson, Rolf		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		PHIL		005		02D		8072		30		0		0		Philosophy		E312		SSHA		0		30		0		1		 

		394		2009-10		S		Johansson, Rolf		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		PHIL		005		04D		8004		30		0		0		Philosophy		E312		SSHA		0		30		0		1		 

		394		2009-10		S		Johansson, Rolf		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		PHIL		005		05D		8005		30		0		0		Philosophy		E312		SSHA		0		30		0		1		 

		1562		2009-10		S		Vanderschraaf, Peter		E312		ASOC P		1200		1200		Y		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		PHIL		104		01		7903		29		116		116		Philosophy		E312		SSHA		4		29		1		0		 

		394		2009-10		S		Johansson, Rolf		E312		LEC-18		1630		1630		N		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		PHIL		105		01		7832		27		108		108		Philosophy		E312		SSHA		4		27		1		0		 

		1562		2009-10		S		Vanderschraaf, Peter		E312		ASOC P		1200		1200		Y		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		PHIL		170		01		7991		9		36		36		Philosophy		E312		SSHA		4		9		1		0		 

		2350		2009-10		S		Menke, Carrie		E257		LEC-18		1630		1630		N		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		008		01		7692		132		528		528		Physics		E257		NS		4		132		1		0		 

		2166		2009-10		S		Kiley, Derrick		E257		LEC-18		1630		1630		N		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		009		01		7629		97		388		388		Physics		E257		NS		4		97		1		0		 

		2166		2009-10		S		Kiley, Derrick		E257		LEC-18		1630		1630		N		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		009		06		7634		56		224		224		Physics		E257		NS		4		56		1		0		 

		2166		2009-10		S		Kiley, Derrick		E257		LEC-18		1630		1630		N		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		018		01		8042		52		208		208		Physics		E257		NS		4		52		1		0		 

		2350		2009-10		S		Menke, Carrie		E257		LEC-18		1630		1630		N		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		019		01		7661		41		164		164		Physics		E257		NS		4		41		1		0		 

		1795		2009-10		S		Rodarte, Andrea		E257		T-ASST		2310		2310		N		Y		Physics		NS		Physics		Physics		0		Secondary		PHYS		019		02C		7502		24		0		0		Physics		E257		NS		0		0		0		1		 

		1795		2009-10		S		Rodarte, Andrea		E257		T-ASST		2310		2310		N		Y		Physics		NS		Physics		Physics		0		Secondary		PHYS		019		02C		7503		24		0		0		Physics		E257		NS		0		0		0		1		 

		1795		2009-10		S		Rodarte, Andrea		E257		T-ASST		2310		2310		N		Y		Physics		NS		Physics		Physics		0		Secondary		PHYS		019		03C		7506		17		0		0		Physics		E257		NS		0		0		0		1		 

		1795		2009-10		S		Rodarte, Andrea		E257		T-ASST		2310		2310		N		Y		Physics		NS		Physics		Physics		0		Secondary		PHYS		019		03C		7507		17		0		0		Physics		E257		NS		0		0		0		1		 

		2350		2009-10		S		Menke, Carrie		E257		LEC-18		1630		1630		N		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		105		01		7942		20		80		80		Physics		E257		NS		4		20		1		0		 

		2350		2009-10		S		Menke, Carrie		E257		LEC-18		1630		1630		N		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		105		02D		8000		20		0		0		Physics		E257		NS		0		20		0		1		 

		2101		2009-10		S		Mitchell, Kevin		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		124		01		7882		6		12		12		Physics		E257		NS		2		6		1		0		 

		2101		2009-10		S		Mitchell, Kevin		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		124		02D		7790		6		0		0		Physics		E257		NS		0		6		0		1		 

		2101		2009-10		S		Mitchell, Kevin		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		126		01		7882		13		26		26		Physics		E257		NS		2		13		1		0		 

		2101		2009-10		S		Mitchell, Kevin		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		126		02D		7790		13		0		0		Physics		E257		NS		0		13		0		1		 

		1077		2009-10		S		Hirst, Linda		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		141		01		7917		5		20		20		Physics		E257		NS		4		5		1		0		 

		1077		2009-10		S		Hirst, Linda		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		141		02D		7918		5		0		0		Physics		E257		NS		0		5		0		1		 

		1041		2009-10		S		Sharping, Jay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		160		01		7911		7		28		28		Physics		E257		NS		4		7		1		0		 

		1041		2009-10		S		Sharping, Jay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		160		02L		8112		7		0		0		Physics		E257		NS		0		7		0		1		 

		398		2009-10		S		Ghosh, Sayantani		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		195		01		8330		2		8		8		Physics		E257		NS		4		2		1		0		 

		398		2009-10		S		Ghosh, Sayantani		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		195		02		8286		1		1		1		Physics		E257		NS		1		1		1		0		 

		1041		2009-10		S		Sharping, Jay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		195		03		8374		1		2		2		Physics		E257		NS		2		1		1		0		 

		2101		2009-10		S		Mitchell, Kevin		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		195		04		8201		2		4		4		Physics		E257		NS		2		2		1		0		 

		1041		2009-10		S		Sharping, Jay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		195		05		8328		1		1		1		Physics		E257		NS		1		1		1		0		 

		398		2009-10		S		Ghosh, Sayantani		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		195		06		8329		1		3		3		Physics		E257		NS		3		1		1		0		 

		398		2009-10		S		Ghosh, Sayantani		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		195		07		8200		1		2		2		Physics		E257		NS		2		1		1		0		 

		1041		2009-10		S		Sharping, Jay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		198		01		7933		2		4		4		Physics		E257		NS		2		2		1		0		 

		1548		2009-10		S		Tian, Lin		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		238		01		7785		3		12		12		Physics		E257		NS		4		3		1		0		 

		1548		2009-10		S		Tian, Lin		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		238		02D		7824		3		0		0		Physics		E257		NS		0		3		0		1		 

		1077		2009-10		S		Hirst, Linda		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		241		01		7917		10		40		40		Physics		E257		NS		4		10		1		0		 

		1077		2009-10		S		Hirst, Linda		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		241		02D		7918		10		0		0		Physics		E257		NS		0		10		0		1		 

		2219		2009-10		S		Martinez Rios, Alejandro		E257		VISITR		1208		1208		N		Y		Physics		NS						1		Primary		PHYS		292		01		7644		3		9		9		Physics		E257		NS		3		3		1		0		 

		1078		2009-10		S		Bhat, Harish		E256		ASST P		1300		1300		Y		Y		Mathematical Sciences		NS		Mathematical Sciences		Mathematical Sciences		0.5		Primary		PHYS		293		01		7866		5		2.5		5		Physics		E257		NS		1		2.5		0.5		0		 

		1041		2009-10		S		Sharping, Jay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		0.5		Primary		PHYS		293		01		7866		5		2.5		5		Physics		E257		NS		1		2.5		0.5		0		 

		2229		2009-10		S		Chiao, Raymond		E257		PROF		1100		1100		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		295		01		8203		1		8		8		Physics		E257		NS		8		1		1		0		 

		780		2009-10		S		Scheibner, Michael		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		295		02		8202		1		8		8		Physics		E257		NS		8		1		1		0		 

		398		2009-10		S		Ghosh, Sayantani		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		295		03		8236		2		16		16		Physics		E257		NS		8		2		1		0		 

		2101		2009-10		S		Mitchell, Kevin		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		295		04		8154		1		12		12		Physics		E257		NS		12		1		1		0		 

		1548		2009-10		S		Tian, Lin		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		295		05		8204		1		12		12		Physics		E257		NS		12		1		1		0		 

		2229		2009-10		S		Chiao, Raymond		E257		PROF		1100		1100		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		295		06		8376		1		4		4		Physics		E257		NS		4		1		1		0		 

		1548		2009-10		S		Tian, Lin		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		295		07		8235		2		8		8		Physics		E257		NS		4		2		1		0		 

		1041		2009-10		S		Sharping, Jay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		295		08		8421		2		18		18		Physics		E257		NS		9		2		1		0		 

		441		2009-10		S		Menke, Erik		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		PHYS		295		09		8375		1		9		9		Physics		E257		NS		9		1		1		0		 

		1668		2009-10		S		Gopinathan, Ajay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		295		10		8287		1		12		12		Physics		E257		NS		12		1		1		0		 

		1077		2009-10		S		Hirst, Linda		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		295		11		8237		1		4		4		Physics		E257		NS		4		1		1		0		 

		1041		2009-10		S		Sharping, Jay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		298		02		8422		1		2		2		Physics		E257		NS		2		1		1		0		 

		1668		2009-10		S		Gopinathan, Ajay		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		299		01		8288		1		8		8		Physics		E257		NS		8		1		1		0		 

		2229		2009-10		S		Chiao, Raymond		E257		PROF		1100		1100		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		299		02		8460		1		4		4		Physics		E257		NS		4		1		1		0		 

		1077		2009-10		S		Hirst, Linda		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		299		03		8289		1		2		2		Physics		E257		NS		2		1		1		0		 

		780		2009-10		S		Scheibner, Michael		E257		ASST P		1300		1300		Y		Y		Physics		NS		Physics		Physics		1		Primary		PHYS		299		04		8155		1		3		3		Physics		E257		NS		3		1		1		0		 

		1256		2009-10		S		Nicholson, Stephen		E320		ASOC P		1200		1200		Y		Y		Political Science		SH		Political Science		Political Science		1		Primary		POLI		001		01		7693		117		468		468		Political Science		E320		SSHA		4		117		1		0		 

		382		2009-10		S		Carlson, Jon		E320		LEC-18		1630		1630		N		Y		Political Science		SH		Political Science		Political Science		1		Primary		POLI		003		01		7699		115		460		460		Political Science		E320		SSHA		4		115		1		0		 

		2172		2009-10		S		Hansford, Thomas		E320		ASOC P		1200		1200		Y		Y		Political Science		SH		Political Science		Political Science		1		Primary		POLI		102		01		7829		44		176		176		Political Science		E320		SSHA		4		44		1		0		 

		382		2009-10		S		Carlson, Jon		E320		LEC-18		1630		1630		N		Y		Political Science		SH		Political Science		Political Science		1		Primary		POLI		150		01		7862		42		168		168		Political Science		E320		SSHA		4		42		1		0		 

		382		2009-10		S		Carlson, Jon		E320		LEC-18		1630		1630		N		Y		Political Science		SH		Political Science		Political Science		1		Primary		POLI		160		01		7860		37		148		148		Political Science		E320		SSHA		4		37		1		0		 

		1076		2009-10		S		Monroe, Nathan		E320		ASST P		1300		1300		Y		Y		Political Science		SH		Political Science		Political Science		1		Primary		POLI		171		01		7663		30		120		120		Political Science		E320		SSHA		4		30		1		0		 

		488		2009-10		S		Sandalow, Marc		E103				0845		9999		N		Y		Vice Provost Undergraduate Education		AA						1		Primary		POLI		195		001		8331		3		15		15		Political Science		E320		SSHA		5		3		1		0		 

		2172		2009-10		S		Hansford, Thomas		E320		ASOC P		1200		1200		Y		Y		Political Science		SH		Political Science		Political Science		1		Primary		POLI		195		01		8290		1		2		2		Political Science		E320		SSHA		2		1		1		0		 

		1256		2009-10		S		Nicholson, Stephen		E320		ASOC P		1200		1200		Y		Y		Political Science		SH		Political Science		Political Science		1		Primary		POLI		196		01		8238		1		2		2		Political Science		E320		SSHA		2		1		1		0		 

		2016		2009-10		S		Emory, Jason		E321		T-ASST		2310		2310		N		Y		Psychology		SH		Psychology		Psychology		0		Secondary		PSY		001		01		7617		302		0		1208		Psychology		E321		SSHA		4		0		0		0		 

		2318		2009-10		S		Grote, Kandice		E321		T-ASST		2310		2310		N		Y		Psychology		SH		Psychology		Psychology		0		Secondary		PSY		001		01		7617		302		0		1208		Psychology		E321		SSHA		4		0		0		0		 

		2202		2009-10		S		Looper, Cathy		E321		T-ASST		2310		2310		N		Y		Psychology		SH		Psychology		Psychology		0		Secondary		PSY		001		01		7617		302		0		1208		Psychology		E321		SSHA		4		0		0		0		 

		1754		2009-10		S		Dunham, Yarrow		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		001		01		7617		302		1208		1208		Psychology		E321		SSHA		4		302		1		0		 

		1667		2009-10		S		Shadish, William		E321		PROF		1100		1100		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		010		01		7690		176		704		704		Psychology		E321		SSHA		4		176		1		0		 

		2020		2009-10		S		Light, Pauline		E321		T-ASST		2310		2310		N		Y		Psychology		SH		Psychology		Psychology		0		Secondary		PSY		010		01		7690		176		0		704		Psychology		E321		SSHA		4		0		0		0		 

		247		2009-10		S		Hoyt, Michael		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		015		01		7636		53		212		212		Psychology		E321		SSHA		4		53		1		0		 

		1039		2009-10		S		Mc Diarmid, James		E321		LEC-18		1630		1630		N		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		123		01		7703		84		336		336		Psychology		E321		SSHA		4		84		1		0		 

		252		2009-10		S		Odom Gunn, Diana Marie		E321		LEC-18		1630		1630		N		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		131		01		7637		80		320		320		Psychology		E321		SSHA		4		80		1		0		 

		1179		2009-10		S		Yancey, Robert		E321		LEC-18		1630		1630		N		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		140		01		8051		70		280		280		Psychology		E321		SSHA		4		70		1		0		 

		2139		2009-10		S		Wallander, Jan		E313		PROF		1100		1100		Y		Y		Social and Cognitive Sciences		SH		Psychology		Psychology		1		Primary		PSY		143		01		7697		83		332		332		Psychology		E321		SSHA		4		83		1		0		 

		1039		2009-10		S		Mc Diarmid, James		E321		LEC-18		1630		1630		N		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		145		01		7700		83		332		332		Psychology		E321		SSHA		4		83		1		0		 

		252		2009-10		S		Odom Gunn, Diana Marie		E321		LEC-18		1630		1630		N		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		157		01		7635		82		328		328		Psychology		E321		SSHA		4		82		1		0		 

		2347		2009-10		S		Song, Anna		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		159		01		7626		81		324		324		Psychology		E321		SSHA		4		81		1		0		 

		1008		2009-10		S		Thiem, Paul		E321		LEC-18		1630		1630		N		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		160		01		7686		75		300		300		Psychology		E321		SSHA		4		75		1		0		 

		390		2009-10		S		Townsend, Corinne		E316		T-ASST		2300		2300		N		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		0		Secondary		PSY		160		02L		8029		19		0		0		Psychology		E321		SSHA		0		0		0		1		 

		1008		2009-10		S		Thiem, Paul		E321		LEC-18		1630		1630		N		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		160		03L		8033		17		0		0		Psychology		E321		SSHA		0		17		0		1		 

		390		2009-10		S		Townsend, Corinne		E316		T-ASST		2300		2300		N		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		0		Secondary		PSY		160		04L		7973		21		0		0		Psychology		E321		SSHA		0		0		0		1		 

		1008		2009-10		S		Thiem, Paul		E321		LEC-18		1630		1630		N		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		160		05L		8028		18		0		0		Psychology		E321		SSHA		0		18		0		1		 

		252		2009-10		S		Odom Gunn, Diana Marie		E321		LEC-18		1630		1630		N		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		170		01		8047		68		272		272		Psychology		E321		SSHA		4		68		1		0		 

		1039		2009-10		S		Mc Diarmid, James		E321		LEC-18		1630		1630		N		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		172		01		7702		84		336		336		Psychology		E321		SSHA		4		84		1		0		 

		1008		2009-10		S		Thiem, Paul		E321		LEC-18		1630		1630		N		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		190		02		8064		24		96		96		Psychology		E321		SSHA		4		24		1		0		 

		1667		2009-10		S		Shadish, William		E321		PROF		1100		1100		Y		Y		Psychology		SH		Psychology		Psychology		0.5		Primary		PSY		195		01		8314		1		2		4		Psychology		E321		SSHA		4		0.5		0.5		0		 

		252		2009-10		S		Odom Gunn, Diana Marie		E321		LEC-18		1630		1630		N		Y		Psychology		SH		Psychology		Psychology		0.5		Primary		PSY		195		01		8314		1		2		4		Psychology		E321		SSHA		4		0.5		0.5		0		 

		1754		2009-10		S		Dunham, Yarrow		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		195		02		8136		4		8		8		Psychology		E321		SSHA		2		4		1		0		 

		1667		2009-10		S		Shadish, William		E321		PROF		1100		1100		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		195		03		8313		3		3		3		Psychology		E321		SSHA		1		3		1		0		 

		247		2009-10		S		Hoyt, Michael		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		195		04		8399		1		2		2		Psychology		E321		SSHA		2		1		1		0		 

		1667		2009-10		S		Shadish, William		E321		PROF		1100		1100		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		195		06		8135		2		4		4		Psychology		E321		SSHA		2		2		1		0		 

		1370		2009-10		S		Chouinard, Michelle		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		195		07		8355		5		5		5		Psychology		E321		SSHA		1		5		1		0		 

		2347		2009-10		S		Song, Anna		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		198		01		8356		1		4		4		Psychology		E321		SSHA		4		1		1		0		 

		2347		2009-10		S		Song, Anna		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		198		02		8137		1		2		2		Psychology		E321		SSHA		2		1		1		0		 

		1370		2009-10		S		Chouinard, Michelle		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		199		01		8263		4		7		7		Psychology		E321		SSHA				4		1		0		 

		1754		2009-10		S		Dunham, Yarrow		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		200B		01		7926		6		24		24		Psychology		E321		SSHA		4		6		1		0		 

		1667		2009-10		S		Shadish, William		E321		PROF		1100		1100		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		289		01		7833		11		11		11		Psychology		E321		SSHA		1		11		1		0		 

		1298		2009-10		S		Vevea, Jack		E321		ASOC P		1200		1200		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		290		01		7957		5		17		17		Psychology		E321		SSHA				5		1		0		 

		247		2009-10		S		Hoyt, Michael		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		290		02		7923		2		8		8		Psychology		E321		SSHA		4		2		1		0		 

		1370		2009-10		S		Chouinard, Michelle		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		295		03		8400		1		11		11		Psychology		E321		SSHA		11		1		1		0		 

		1667		2009-10		S		Shadish, William		E321		PROF		1100		1100		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		295		04		8316		1		3		3		Psychology		E321		SSHA		3		1		1		0		 

		1754		2009-10		S		Dunham, Yarrow		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		295		05		8225		1		7		7		Psychology		E321		SSHA		7		1		1		0		 

		1370		2009-10		S		Chouinard, Michelle		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		295		06		8264		1		11		11		Psychology		E321		SSHA		11		1		1		0		 

		1754		2009-10		S		Dunham, Yarrow		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		295		07		8181		2		24		24		Psychology		E321		SSHA		12		2		1		0		 

		247		2009-10		S		Hoyt, Michael		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		295		08		8315		1		3		3		Psychology		E321		SSHA		3		1		1		0		 

		1298		2009-10		S		Vevea, Jack		E321		ASOC P		1200		1200		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		295		09		8138		1		11		11		Psychology		E321		SSHA		11		1		1		0		 

		1298		2009-10		S		Vevea, Jack		E321		ASOC P		1200		1200		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		295		10		8224		1		4		4		Psychology		E321		SSHA		4		1		1		0		 

		856		2009-10		S		Noelle, David		E316		ASST P		1300		1300		Y		Y		Cognitive Science		SH		Cognitive Science		Cognitive Science		1		Primary		PSY		299		01		8226		1		12		12		Psychology		E321		SSHA		12		1		1		0		 

		2139		2009-10		S		Wallander, Jan		E313		PROF		1100		1100		Y		Y		Social and Cognitive Sciences		SH		Psychology		Psychology		1		Primary		PSY		299		02		8265		1		3		3		Psychology		E321		SSHA		3		1		1		0		 

		2347		2009-10		S		Song, Anna		E321		ASST P		1300		1300		Y		Y		Psychology		SH		Psychology		Psychology		1		Primary		PSY		299		03		8182		1		2		2		Psychology		E321		SSHA		2		1		1		0		 

		660		2009-10		S		Liwang, Patricia		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		QSB		207		01		7845		3		9		9		Quantitative and Systems Biology		E250		NS		3		3		1		0		 

		2097		2009-10		S		Forman, Henry		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		212		01		7783		4		16		16		Quantitative and Systems Biology		E250		NS		4		4		1		0		 

		148		2009-10		S		Ojcius, David		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		220		01		7653		6		18		18		Quantitative and Systems Biology		E250		NS		3		6		1		0		 

		1615		2009-10		S		Choi, Jinah		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		227		01		7701		1		3		3		Quantitative and Systems Biology		E250		NS				1		1		0		 

		1615		2009-10		S		Choi, Jinah		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		227		04D		8086		1		0		0		Quantitative and Systems Biology		E250		NS		0		1		0		1		 

		1024		2009-10		S		Seronello, Scott		E251		T-ASST		2300		2300		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		QSB		227		04D		8086		1		0		0		Quantitative and Systems Biology		E250		NS		0		0		0		1		 

		925		2009-10		S		Frank, Anna		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		242		01		7658		2		10		10		Quantitative and Systems Biology		E250		NS		5		2		1		0		 

		925		2009-10		S		Frank, Anna		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		242		02L		8100		2		0		0		Quantitative and Systems Biology		E250		NS		0		2		0		1		 

		1201		2009-10		S		Colvin, Michael		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		281		01		7899		10		40		40		Quantitative and Systems Biology		E250		NS		4		10		1		0		 

		401		2009-10		S		Phillips, Joshua		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		QSB		281		02C		7551		6		0		0		Quantitative and Systems Biology		E250		NS		0		0		0		1		 

		401		2009-10		S		Phillips, Joshua		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		QSB		281		02C		8107		6		0		0		Quantitative and Systems Biology		E250		NS		0		0		0		1		 

		1201		2009-10		S		Colvin, Michael		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		281		02C		8107		6		0		0		Quantitative and Systems Biology		E250		NS		0		6		0		1		 

		1201		2009-10		S		Colvin, Michael		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		281		02C		7551		6		0		0		Quantitative and Systems Biology		E250		NS		0		6		0		1		 

		1201		2009-10		S		Colvin, Michael		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		281		03C		7545		4		0		0		Quantitative and Systems Biology		E250		NS		0		4		0		1		 

		401		2009-10		S		Phillips, Joshua		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		QSB		281		03C		7545		4		0		0		Quantitative and Systems Biology		E250		NS		0		0		0		1		 

		401		2009-10		S		Phillips, Joshua		E251		T-ASST		2310		2310		N		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0		Secondary		QSB		281		03C		7544		4		0		0		Quantitative and Systems Biology		E250		NS		0		0		0		1		 

		1201		2009-10		S		Colvin, Michael		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		281		03C		7544		4		0		0		Quantitative and Systems Biology		E250		NS		0		4		0		1		 

		98		2009-10		S		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.5		Primary		QSB		290		01		7920		6		9		18		Quantitative and Systems Biology		E250		NS		3		3		0.5		0		 

		257		2009-10		S		Garcia-Ojeda, Marcos		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		0.5		Primary		QSB		290		01		7920		6		9		18		Quantitative and Systems Biology		E250		NS		3		3		0.5		0		 

		98		2009-10		S		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		291		01		7894		10		10		10		Quantitative and Systems Biology		E250		NS		1		10		1		0		 

		1510		2009-10		S		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		01		8443		2		2		2		Quantitative and Systems Biology		E250		NS		1		2		1		0		 

		1615		2009-10		S		Choi, Jinah		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		02		8266		3		3		3		Quantitative and Systems Biology		E250		NS		1		3		1		0		 

		98		2009-10		S		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		03		8139		4		4		4		Quantitative and Systems Biology		E250		NS		1		4		1		0		 

		819		2009-10		S		Medina, Monica		E251		ASOC P		1200		1200		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		04		8358		4		4		4		Quantitative and Systems Biology		E250		NS		1		4		1		0		 

		148		2009-10		S		Ojcius, David		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		05		8318		2		2		2		Quantitative and Systems Biology		E250		NS		1		2		1		0		 

		808		2009-10		S		Ortiz, Rudy		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		06		8442		2		2		2		Quantitative and Systems Biology		E250		NS		1		2		1		0		 

		336		2009-10		S		Pallavicini, Maria		E250		PROF		1000		1100		Y		Y		School of Natural Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		07		8227		2		2		2		Quantitative and Systems Biology		E250		NS		1		2		1		0		 

		2343		2009-10		S		Raymond, Jason		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		08		8267		2		2		2		Quantitative and Systems Biology		E250		NS		1		2		1		0		 

		53		2009-10		S		Tsao, Meng-Lin		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		QSB		292		09		8441		1		1		1		Quantitative and Systems Biology		E250		NS		1		1		1		0		 

		634		2009-10		S		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		QSB		292		10		8228		1		1		1		Quantitative and Systems Biology		E250		NS		1		1		1		0		 

		383		2009-10		S		Cleary, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		11		8444		2		2		2		Quantitative and Systems Biology		E250		NS		1		2		1		0		 

		1257		2009-10		S		Manilay, Jennifer		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		12		8402		3		3		3		Quantitative and Systems Biology		E250		NS		1		3		1		0		 

		257		2009-10		S		Garcia-Ojeda, Marcos		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		13		8268		2		2		2		Quantitative and Systems Biology		E250		NS		1		2		1		0		 

		660		2009-10		S		Liwang, Patricia		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		QSB		292		14		8401		3		3		3		Quantitative and Systems Biology		E250		NS		1		3		1		0		 

		1514		2009-10		S		Aguilar, Andres		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		15		8317		3		3		3		Quantitative and Systems Biology		E250		NS		1		3		1		0		 

		925		2009-10		S		Frank, Anna		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		292		16		8357		2		2		2		Quantitative and Systems Biology		E250		NS		1		2		1		0		 

		1514		2009-10		S		Aguilar, Andres		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		01		8362		3		3		3		Quantitative and Systems Biology		E250		NS		1		3		1		0		 

		1510		2009-10		S		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		02		8229		2		2		2		Quantitative and Systems Biology		E250		NS		1		2		1		0		 

		1615		2009-10		S		Choi, Jinah		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		03		8361		3		3		3		Quantitative and Systems Biology		E250		NS		1		3		1		0		 

		98		2009-10		S		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		04		8183		4		4		4		Quantitative and Systems Biology		E250		NS		1		4		1		0		 

		819		2009-10		S		Medina, Monica		E251		ASOC P		1200		1200		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		05		8403		1		1		1		Quantitative and Systems Biology		E250		NS		1		1		1		0		 

		148		2009-10		S		Ojcius, David		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		06		8360		2		2		2		Quantitative and Systems Biology		E250		NS		1		2		1		0		 

		808		2009-10		S		Ortiz, Rudy		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		07		8142		3		3		3		Quantitative and Systems Biology		E250		NS		1		3		1		0		 

		2343		2009-10		S		Raymond, Jason		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		08		8140		2		2		2		Quantitative and Systems Biology		E250		NS		1		2		1		0		 

		53		2009-10		S		Tsao, Meng-Lin		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		QSB		293		09		8269		1		1		1		Quantitative and Systems Biology		E250		NS		1		1		1		0		 

		383		2009-10		S		Cleary, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		10		8141		3		3		3		Quantitative and Systems Biology		E250		NS		1		3		1		0		 

		1257		2009-10		S		Manilay, Jennifer		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		11		8359		6		6		6		Quantitative and Systems Biology		E250		NS		1		6		1		0		 

		660		2009-10		S		Liwang, Patricia		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		QSB		293		12		8230		3		3		3		Quantitative and Systems Biology		E250		NS		1		3		1		0		 

		925		2009-10		S		Frank, Anna		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		13		8271		2		2		2		Quantitative and Systems Biology		E250		NS		1		2		1		0		 

		1578		2009-10		S		Oviedo, Nestor		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		293		14		8270		2		2		2		Quantitative and Systems Biology		E250		NS		1		2		1		0		 

		819		2009-10		S		Medina, Monica		E251		ASOC P		1200		1200		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		01		8363		1		12		12		Quantitative and Systems Biology		E250		NS		12		1		1		0		 

		98		2009-10		S		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		02		8187		2		20		20		Quantitative and Systems Biology		E250		NS		10		2		1		0		 

		2343		2009-10		S		Raymond, Jason		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		03		8319		1		2		2		Quantitative and Systems Biology		E250		NS		2		1		1		0		 

		808		2009-10		S		Ortiz, Rudy		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		04		8189		1		7		7		Quantitative and Systems Biology		E250		NS		7		1		1		0		 

		808		2009-10		S		Ortiz, Rudy		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		05		8185		1		3		3		Quantitative and Systems Biology		E250		NS		3		1		1		0		 

		1615		2009-10		S		Choi, Jinah		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		06		8145		1		5		5		Quantitative and Systems Biology		E250		NS		5		1		1		0		 

		925		2009-10		S		Frank, Anna		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		07		8446		1		9		9		Quantitative and Systems Biology		E250		NS		9		1		1		0		 

		98		2009-10		S		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		08		8143		1		6		6		Quantitative and Systems Biology		E250		NS		6		1		1		0		 

		336		2009-10		S		Pallavicini, Maria		E250		PROF		1000		1100		Y		Y		School of Natural Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		09		8364		1		9		9		Quantitative and Systems Biology		E250		NS		9		1		1		0		 

		819		2009-10		S		Medina, Monica		E251		ASOC P		1200		1200		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		10		8365		2		22		22		Quantitative and Systems Biology		E250		NS		11		2		1		0		 

		1510		2009-10		S		Ardell, David		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		11		8445		2		20		20		Quantitative and Systems Biology		E250		NS		10		2		1		0		 

		257		2009-10		S		Garcia-Ojeda, Marcos		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		12		8144		1		10		10		Quantitative and Systems Biology		E250		NS		10		1		1		0		 

		1514		2009-10		S		Aguilar, Andres		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		13		8405		3		30		30		Quantitative and Systems Biology		E250		NS		10		3		1		0		 

		819		2009-10		S		Medina, Monica		E251		ASOC P		1200		1200		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		17		8408		2		12		12		Quantitative and Systems Biology		E250		NS		6		2		1		0		 

		148		2009-10		S		Ojcius, David		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		18		8191		3		27		27		Quantitative and Systems Biology		E250		NS		9		3		1		0		 

		148		2009-10		S		Ojcius, David		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		19		8231		1		4		4		Quantitative and Systems Biology		E250		NS		4		1		1		0		 

		660		2009-10		S		Liwang, Patricia		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		QSB		295		20		8190		1		7		7		Quantitative and Systems Biology		E250		NS		7		1		1		0		 

		1257		2009-10		S		Manilay, Jennifer		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		21		8184		3		30		30		Quantitative and Systems Biology		E250		NS		10		3		1		0		 

		53		2009-10		S		Tsao, Meng-Lin		E252		ASST P		1300		1300		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		QSB		295		22		8447		1		7		7		Quantitative and Systems Biology		E250		NS		7		1		1		0		 

		148		2009-10		S		Ojcius, David		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		25		8146		1		9		9		Quantitative and Systems Biology		E250		NS		9		1		1		0		 

		808		2009-10		S		Ortiz, Rudy		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		26		8406		1		12		12		Quantitative and Systems Biology		E250		NS		12		1		1		0		 

		257		2009-10		S		Garcia-Ojeda, Marcos		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		27		8320		1		10		10		Quantitative and Systems Biology		E250		NS		10		1		1		0		 

		1615		2009-10		S		Choi, Jinah		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		28		8321		2		17		17		Quantitative and Systems Biology		E250		NS				2		1		0		 

		383		2009-10		S		Cleary, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		29		8147		2		20		20		Quantitative and Systems Biology		E250		NS		10		2		1		0		 

		257		2009-10		S		Garcia-Ojeda, Marcos		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		30		8407		1		7		7		Quantitative and Systems Biology		E250		NS		7		1		1		0		 

		634		2009-10		S		Mccloskey, Kara		E212		ASST P		1343		1343		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		QSB		295		31		8186		1		11		11		Quantitative and Systems Biology		E250		NS		11		1		1		0		 

		1260		2009-10		S		Escobar, Ariel		E212		PROF		1143		1143		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		QSB		295		32		8272		1		4		4		Quantitative and Systems Biology		E250		NS		4		1		1		0		 

		98		2009-10		S		Dawson, Michael		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		33		8409		1		10		10		Quantitative and Systems Biology		E250		NS		10		1		1		0		 

		2343		2009-10		S		Raymond, Jason		E251		ASST P		1300		1300		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		34		8404		1		5		5		Quantitative and Systems Biology		E250		NS		5		1		1		0		 

		148		2009-10		S		Ojcius, David		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		35		8273		1		10		10		Quantitative and Systems Biology		E250		NS		10		1		1		0		 

		336		2009-10		S		Pallavicini, Maria		E250		PROF		1000		1100		Y		Y		School of Natural Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		36		8322		1		9		9		Quantitative and Systems Biology		E250		NS		9		1		1		0		 

		2097		2009-10		S		Forman, Henry		E251		PROF		1100		1100		Y		Y		Biological Sciences		NS		Biological Sciences		Biological Sciences		1		Primary		QSB		295		37		8366		1		12		12		Quantitative and Systems Biology		E250		NS		12		1		1		0		 

		660		2009-10		S		Liwang, Patricia		E252		PROF		1100		1100		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		QSB		295		38		8188		1		6		6		Quantitative and Systems Biology		E250		NS		6		1		1		0		 

		661		2009-10		S		Liwang, Andy		E252		ASOC P		1200		1200		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		QSB		299		01		8448		1		2		2		Quantitative and Systems Biology		E250		NS		2		1		1		0		 

		1260		2009-10		S		Escobar, Ariel		E212		PROF		1143		1143		Y		Y		Bioengineering		EN		Bioengineering		Bioengineering		1		Primary		QSB		299		02		8323		2		5		5		Quantitative and Systems Biology		E250		NS				2		1		0		 

		661		2009-10		S		Liwang, Andy		E252		ASOC P		1200		1200		Y		Y		Chemical Sciences		NS		Chemical Sciences		Chemical Sciences		1		Primary		QSB		299		03		8148		1		1		1		Quantitative and Systems Biology		E250		NS		1		1		1		0		 

		388		2009-10		S		Weffer, Simon		E322		ASST P		1300		1300		Y		Y		Sociology		SH		Sociology		Sociology		1		Primary		SCS		299		01		8149		1		12		12		Social and Cognitive Sciences		E313		SSHA		12		1		1		0		 

		1080		2009-10		S		Ackerman, Alissa		E322		LEC-18		1630		1630		N		Y		Sociology		SH		Sociology		Sociology		1		Primary		SOC		001		01		8040		60		240		240		Sociology		E322		SSHA		4		60		1		0		 

		1691		2009-10		S		Davila, Mark		E322		T-ASST		2310		2310		N		Y		Sociology		SH		Sociology		Sociology		0		Secondary		SOC		001		02D		7724		30		0		0		Sociology		E322		SSHA		0		0		0		1		 

		1691		2009-10		S		Davila, Mark		E322		T-ASST		2310		2310		N		Y		Sociology		SH		Sociology		Sociology		0		Secondary		SOC		001		03D		7725		30		0		0		Sociology		E322		SSHA		0		0		0		1		 

		1080		2009-10		S		Ackerman, Alissa		E322		LEC-18		1630		1630		N		Y		Sociology		SH		Sociology		Sociology		1		Primary		SOC		020		01		8055		58		232		232		Sociology		E322		SSHA		4		58		1		0		 

		2324		2009-10		S		Valesi, Marco		E322		T-ASST		2310		2310		N		Y		Sociology		SH		Sociology		Sociology		0		Secondary		SOC		020		02D		7891		30		0		0		Sociology		E322		SSHA		0		0		0		1		 

		2324		2009-10		S		Valesi, Marco		E322		T-ASST		2310		2310		N		Y		Sociology		SH		Sociology		Sociology		0		Secondary		SOC		020		03D		7890		28		0		0		Sociology		E322		SSHA		0		0		0		1		 

		388		2009-10		S		Weffer, Simon		E322		ASST P		1300		1300		Y		Y		Sociology		SH		Sociology		Sociology		1		Primary		SOC		110		01		7859		37		148		148		Sociology		E322		SSHA		4		37		1		0		 

		388		2009-10		S		Weffer, Simon		E322		ASST P		1300		1300		Y		Y		Sociology		SH		Sociology		Sociology		1		Primary		SOC		131		01		8082		30		120		120		Sociology		E322		SSHA		4		30		1		0		 

		347		2009-10		S		Beattie, Irenee		E322		ASST P		1300		1300		Y		Y		Sociology		SH		Sociology		Sociology		1		Primary		SOC		132		01		8059		46		184		184		Sociology		E322		SSHA		4		46		1		0		 

		348		2009-10		S		Van Dyke, Nella		E322		ASOC P		1200		1200		Y		Y		Sociology		SH		Sociology		Sociology		1		Primary		SOC		161		01		7960		30		120		120		Sociology		E322		SSHA		4		30		1		0		 

		1080		2009-10		S		Ackerman, Alissa		E322		LEC-18		1630		1630		N		Y		Sociology		SH		Sociology		Sociology		1		Primary		SOC		185		01		7645		50		200		200		Sociology		E322		SSHA		4		50		1		0		 

		1080		2009-10		S		Ackerman, Alissa		E322		LEC-18		1630		1630		N		Y		Sociology		SH		Sociology		Sociology		1		Primary		SOC		199		01		8232		1		4		4		Sociology		E322		SSHA		4		1		1		0		 

		2080		2009-10		S		Postiglione, Saydamaria		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		SPAN		001		01		7706		24		96		96		Spanish		E312		SSHA		4		24		1		0		 

		1082		2009-10		S		Torda, Elinor		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		SPAN		002		01		7714		24		96		96		Spanish		E312		SSHA		4		24		1		0		 

		733		2009-10		S		Hernandez, Beth		E319		T-ASST		2300		2300		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		SPAN		002		02		7715		18		72		72		Spanish		E312		SSHA		4		18		1		0		 

		444		2009-10		S		Ramos Jordan, Alicia		E319		T-ASST		2300		2300		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		SPAN		003		01		7716		16		64		64		Spanish		E312		SSHA		4		16		1		0		 

		1082		2009-10		S		Torda, Elinor		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		SPAN		004		01		7708		12		48		48		Spanish		E312		SSHA		4		12		1		0		 

		2312		2009-10		S		Pineda Vargas, Yolanda		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		0.5		Primary		SPAN		011		01		7980		20		40		80		Spanish		E312		SSHA		4		10		0.5		0		 

		1734		2009-10		S		Adan-Lifante, Virginia		E319		LECSOE		1607		1607		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		0.5		Primary		SPAN		011		01		7980		20		40		80		Spanish		E312		SSHA		4		10		0.5		0		 

		1082		2009-10		S		Torda, Elinor		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		SPAN		103		01		8071		26		104		104		Spanish		E312		SSHA		4		26		1		0		 

		1734		2009-10		S		Adan-Lifante, Virginia		E319		LECSOE		1607		1607		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		SPAN		106		01		7995		25		100		100		Spanish		E312		SSHA		4		25		1		0		 

		1734		2009-10		S		Adan-Lifante, Virginia		E319		LECSOE		1607		1607		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		0.5		Primary		SPAN		142		01		7940		25		50		100		Spanish		E312		SSHA		4		12.5		0.5		0		 

		2312		2009-10		S		Pineda Vargas, Yolanda		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		0.5		Primary		SPAN		142		01		7940		25		50		100		Spanish		E312		SSHA		4		12.5		0.5		0		 

		1734		2009-10		S		Adan-Lifante, Virginia		E319		LECSOE		1607		1607		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		SPAN		180		01		8069		29		116		116		Spanish		E312		SSHA		4		29		1		0		 

		120		2009-10		S		Ochsner, Robert		E103		LECSOE		0900		1603		Y		Y		Vice Provost Undergraduate Education		AA		World Culture & History		World Culture & History		1		Primary		USTU		010		01		7660		32		32		32		Undergraduate Studies		E350		SSHA		1		32		1		0		 

		120		2009-10		S		Ochsner, Robert		E103		LECSOE		0900		1603		Y		Y		Vice Provost Undergraduate Education		AA		World Culture & History		World Culture & History		1		Primary		USTU		010		02		7664		36		36		36		Undergraduate Studies		E350		SSHA		1		36		1		0		 

		120		2009-10		S		Ochsner, Robert		E103		LECSOE		0900		1603		Y		Y		Vice Provost Undergraduate Education		AA		World Culture & History		World Culture & History		1		Primary		USTU		010		03		8054		35		35		35		Undergraduate Studies		E350		SSHA		1		35		1		0		 

		227		2009-10		S		Mostern, Ruth		E318		ASST P		1300		1300		Y		Y		History		SH		History		History		1		Primary		WCH		202		01		8233		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		2183		2009-10		S		Forte, Maurizio		E318		PROF		1100		1100		Y		Y		History		SH		History		History		1		Primary		WCH		202		02		8410		3		12		12		World Cultures & History		E312		SSHA		4		3		1		0		 

		1755		2009-10		S		Camfield, Gregg		E319		PROF		1100		1100		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WCH		202		03		8411		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		2183		2009-10		S		Forte, Maurizio		E318		PROF		1100		1100		Y		Y		History		SH		History		History		1		Primary		WCH		211		01		8275		5		20		20		World Cultures & History		E312		SSHA		4		5		1		0		 

		227		2009-10		S		Mostern, Ruth		E318		ASST P		1300		1300		Y		Y		History		SH		History		History		1		Primary		WCH		295		02		8367		1		8		8		World Cultures & History		E312		SSHA		8		1		1		0		 

		1258		2009-10		S		Malloy, Sean		E318		ASST P		1300		1300		Y		Y		History		SH		History		History		1		Primary		WCH		295		04		8324		1		8		8		World Cultures & History		E312		SSHA		8		1		1		0		 

		2183		2009-10		S		Forte, Maurizio		E318		PROF		1100		1100		Y		Y		History		SH		History		History		1		Primary		WCH		295		05		8449		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		2183		2009-10		S		Forte, Maurizio		E318		PROF		1100		1100		Y		Y		History		SH		History		History		1		Primary		WCH		295		06		8413		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		2183		2009-10		S		Forte, Maurizio		E318		PROF		1100		1100		Y		Y		History		SH		History		History		1		Primary		WCH		295		07		8412		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		1150		2009-10		S		Ghanimati, Sue Sue		E318		LEC-18		1632		1632		N		Y		History		SH		History		History		1		Primary		WCH		295		08		8414		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		1258		2009-10		S		Malloy, Sean		E318		ASST P		1300		1300		Y		Y		History		SH		History		History		1		Primary		WCH		297		01		8150		2		24		24		World Cultures & History		E312		SSHA		12		2		1		0		 

		228		2009-10		S		Martin-Rodriguez, Manuel		E319		PROF		1100		1100		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WCH		297		02		8192		2		24		24		World Cultures & History		E312		SSHA		12		2		1		0		 

		2183		2009-10		S		Forte, Maurizio		E318		PROF		1100		1100		Y		Y		History		SH		History		History		1		Primary		WCH		297		03		8450		1		12		12		World Cultures & History		E312		SSHA		12		1		1		0		 

		1996		2009-10		S		Goggans, Jan		E319		ASST P		1300		1300		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WCH		297		04		8276		1		12		12		World Cultures & History		E312		SSHA		12		1		1		0		 

		227		2009-10		S		Mostern, Ruth		E318		ASST P		1300		1300		Y		Y		History		SH		History		History		1		Primary		WCH		299		01		8151		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		1546		2009-10		S		Lopez Calvo, Ignacio		E319		PROF		1100		1100		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WCH		299		02		8453		5		20		20		World Cultures & History		E312		SSHA		4		5		1		0		 

		1885		2009-10		S		Hull, Kathleen		E315		ASST P		1300		1300		Y		Y		Anthropology		SH		Anthropology		Anthropology		1		Primary		WCH		299		03		8193		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		9		2009-10		S		Rebhun, Linda Ann		E315		ASOC P		1200		1200		Y		Y		Anthropology		SH		Anthropology		Anthropology		1		Primary		WCH		299		04		8415		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		388		2009-10		S		Weffer, Simon		E322		ASST P		1300		1300		Y		Y		Sociology		SH		Sociology		Sociology		1		Primary		WCH		299		05		8452		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		1755		2009-10		S		Camfield, Gregg		E319		PROF		1100		1100		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WCH		299		06		8278		1		12		12		World Cultures & History		E312		SSHA		12		1		1		0		 

		1546		2009-10		S		Lopez Calvo, Ignacio		E319		PROF		1100		1100		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WCH		299		08		8277		4		16		16		World Cultures & History		E312		SSHA		4		4		1		0		 

		1755		2009-10		S		Camfield, Gregg		E319		PROF		1100		1100		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WCH		299		09		8369		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		1950		2009-10		S		Ricci, Cristian		E319		ASST P		1300		1300		Y		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WCH		299		10		8279		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		1040		2009-10		S		Fellezs, Kevin		E312		ASST P		1300		1300		Y		Y		World Culture & History		SH		World Culture & History		World Culture & History		1		Primary		WCH		299		11		8451		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		2171		2009-10		S		Delugan, Robin		E315		ASST P		1300		1300		Y		Y		Anthropology		SH		Anthropology		Anthropology		1		Primary		WCH		299		12		8368		1		4		4		World Cultures & History		E312		SSHA		4		1		1		0		 

		1703		2009-10		S		Lercari, Nicola		E318		LEC-18		1632		1632		N		Y		History		SH		History		History		1		Primary		WH		002		01		7827		18		72		72		World Heritage		E312		SSHA		4		18		1		0		 

		1789		2009-10		S		Galeazzi, Fabrizio		E318		T-ASST		2310		2310		N		Y		History		SH		History		History		0		Secondary		WH		002		02L		8036		18		0		0		World Heritage		E312		SSHA		0		0		0		1		 

		1150		2009-10		S		Ghanimati, Sue Sue		E318		LEC-18		1632		1632		N		Y		History		SH		History		History		1		Primary		WH		003		01		8070		12		48		48		World Heritage		E312		SSHA		4		12		1		0		 

		1789		2009-10		S		Galeazzi, Fabrizio		E318		T-ASST		2310		2310		N		Y		History		SH		History		History		0		Secondary		WH		003		02D		8065		12		0		0		World Heritage		E312		SSHA		0		0		0		1		 

		275		2009-10		S		Braunstein, Belinda		E103		LEC-18		0355		1630		N		Y		Vice Provost Undergraduate Education		AA		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		001		01		7810		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		1561		2009-10		S		Geery, Robin		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		001		02		7849		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		63		2009-10		S		Lambert, Robert		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		001		03		7873		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		1561		2009-10		S		Geery, Robin		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		001		04		7802		14		56		56		Writing		E319		SSHA		4		14		1		0		 

		349		2009-10		S		Mirzazadehanhar, Nahrin		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		001		05		7750		11		44		44		Writing		E319		SSHA		4		11		1		0		 

		2033		2009-10		S		Hundley, John		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		01		7748		17		68		68		Writing		E319		SSHA		4		17		1		0		 

		2033		2009-10		S		Hundley, John		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		02		7749		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		433		2009-10		S		Soltis, Mary		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		04		7752		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		927		2009-10		S		Qualls, Loren		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		06		7755		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		327		2009-10		S		Linam, Karen		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		07		7747		17		68		68		Writing		E319		SSHA		4		17		1		0		 

		327		2009-10		S		Linam, Karen		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		09		7751		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		2190		2009-10		S		Stanley, Jared		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		11		7754		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		821		2009-10		S		Trook, Dawn		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		12		7735		16		64		64		Writing		E319		SSHA		4		16		1		0		 

		1686		2009-10		S		Bohrer, Susan		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		13		7738		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		455		2009-10		S		Fenstermaker, Amy		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		14		7739		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		735		2009-10		S		Vanbebber, Kristine		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		15		7742		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		319		2009-10		S		Ellis, Carol		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		16		7744		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		2233		2009-10		S		Walker, Anne		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		17		7746		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		6		2009-10		S		George, Susan		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		18		7734		7		28		28		Writing		E319		SSHA		4		7		1		0		 

		6		2009-10		S		George, Susan		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		19		7736		18		72		72		Writing		E319		SSHA		4		18		1		0		 

		927		2009-10		S		Qualls, Loren		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		20		7741		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		573		2009-10		S		Devrick, Heather		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		21		7743		17		68		68		Writing		E319		SSHA		4		17		1		0		 

		928		2009-10		S		Torres, Linda		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		22		7745		12		48		48		Writing		E319		SSHA		4		12		1		0		 

		821		2009-10		S		Trook, Dawn		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		25		7796		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		2233		2009-10		S		Walker, Anne		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		26		7797		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		927		2009-10		S		Qualls, Loren		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		27		7799		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		2233		2009-10		S		Walker, Anne		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		28		7801		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		319		2009-10		S		Ellis, Carol		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		29		7803		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		262		2009-10		S		Miller, Susan		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		30		7793		18		72		72		Writing		E319		SSHA		4		18		1		0		 

		215		2009-10		S		Ramirez, Christopher		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		31		7795		16		64		64		Writing		E319		SSHA		4		16		1		0		 

		215		2009-10		S		Ramirez, Christopher		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		32		7798		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		327		2009-10		S		Linam, Karen		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		33		7800		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		1017		2009-10		S		Bliss, Ann		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		35		7848		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		821		2009-10		S		Trook, Dawn		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		36		7850		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		262		2009-10		S		Miller, Susan		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		010		39		7877		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		433		2009-10		S		Soltis, Mary		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		011		01		7886		6		6		6		Writing		E319		SSHA		1		6		1		0		 

		433		2009-10		S		Soltis, Mary		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		011		02		7885		7		7		7		Writing		E319		SSHA		1		7		1		0		 

		2001		2009-10		S		Valdez, Nicholas		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		025		01		7844		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		778		2009-10		S		Haner, John		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		030		01		7846		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		274		2009-10		S		Merrill, Derek		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		100		01		7852		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		1017		2009-10		S		Bliss, Ann		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		100		02		7854		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		926		2009-10		S		Webb, Byron		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		100		03		7853		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		433		2009-10		S		Soltis, Mary		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		101		01		7806		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		274		2009-10		S		Merrill, Derek		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		101		02		7805		16		64		64		Writing		E319		SSHA		4		16		1		0		 

		735		2009-10		S		Vanbebber, Kristine		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		101		03		7809		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		1017		2009-10		S		Bliss, Ann		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		105		01		7813		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		138		2009-10		S		Gibbons, Paul		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		116		01		7851		18		72		72		Writing		E319		SSHA		4		18		1		0		 

		1345		2009-10		S		Kahlert, Shirley		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		116		02		7856		14		56		56		Writing		E319		SSHA		4		14		1		0		 

		138		2009-10		S		Gibbons, Paul		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		116		03		7807		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		822		2009-10		S		Smith, Mary		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		116		04		7815		18		72		72		Writing		E319		SSHA		4		18		1		0		 

		822		2009-10		S		Smith, Mary		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		116		05		7816		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		1888		2009-10		S		Mumford, Jeremy		E319		LEC-18		1632		1632		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		116		06		7922		16		64		64		Writing		E319		SSHA		4		16		1		0		 

		1084		2009-10		S		Young, Frederick		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		117		01		7811		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		1084		2009-10		S		Young, Frederick		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		117		02		7828		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		1372		2009-10		S		Winder, Michael		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		118		01		7788		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		8		2009-10		S		Sena, Nuno		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		119		01		7804		18		72		72		Writing		E319		SSHA		4		18		1		0		 

		8		2009-10		S		Sena, Nuno		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		119		02		7812		18		72		72		Writing		E319		SSHA		4		18		1		0		 

		1371		2009-10		S		Hothem, Thomas		E300		LEC-18		0841		1630		N		Y		School of Soc Sciences/Humanties/Arts		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		119		03		7808		20		80		80		Writing		E319		SSHA		4		20		1		0		 

		2190		2009-10		S		Stanley, Jared		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		125		01		7855		19		76		76		Writing		E319		SSHA		4		19		1		0		 

		1083		2009-10		S		Silbaugh, Deette		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		130		01		7814		11		44		44		Writing		E319		SSHA		4		11		1		0		 

		735		2009-10		S		Vanbebber, Kristine		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		131		01		7758		13		25		25		Writing		E319		SSHA				13		1		0		 

		138		2009-10		S		Gibbons, Paul		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		150		01		7919		13		52		52		Writing		E319		SSHA		4		13		1		0		 

		927		2009-10		S		Qualls, Loren		E319		LEC-18		1630		1630		N		Y		Literatures and Cultures		SH		Literatures and Cultures		Literatures and Cultures		1		Primary		WRI		195		01		8239		1		4		4		Writing		E319		SSHA		4		1		1		0		 
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SQL

				SELECT pt.person_seqno, 
  pt.acad_yr, 
  pt.term_code, 
  last_name 
  ||', ' 
  ||first_name name, 
  pt.dept_code, 
  rank, 
  primary_title, 
  teaching_title, 
  academic_senate_ind, 
  instructor_ind, 
  d.dept_name instr_dept, 
  d.ir_college_code, 
  (select min(dept_name)  
   from person_appdis_acct_fund paf, dept md 
   where paf.person_seqno = pt.person_seqno 
     and paf.acad_yr = pt.acad_yr 
     and paf.term_code = pt.term_code 
     and paf.title_code = pt.teaching_title 
     and md.dept_code = paf.dept_code 
     and md.acad_yr = paf.acad_yr 
     group by paf.person_seqno) Teaching_dept_1, 
     (select max(dept_name) from person_appdis_acct_fund paf, dept md 
   where paf.person_seqno = pt.person_seqno 
     and paf.acad_yr = pt.acad_yr 
     and paf.term_code = pt.term_code 
     and paf.title_code = pt.teaching_title 
     and paf.dept_code = md.dept_code 
     and paf.acad_yr = md.acad_yr 
     group by paf.person_seqno) Teaching_dept_2, 
  percent pct_responsible, 
  role_desc_long, 
  cs.subj_code, 
  cs.course_num, 
  cs.sect_code, 
  cs.sect_no, 
  cs.enrl, 
  cs.stdnt_credit_hrs*percent/100 instructor_cred_hrs, 
  cs.stdnt_credit_hrs course_credit_hrs, 
  s.subject_desc, 
  s.dept_code subj_dept, 
  s.division_code, 
  grad_group_code 
FROM person_term pt, 
  dept d, 
  sect_instructor si, 
  instructor_role ir, 
  course_sect cs, 
  subject s 
WHERE pt.acad_yr    = '2009-10' 
AND pt.dept_code    = d.org_unit_code(+) 
AND pt.acad_yr      = d.acad_yr(+) 
AND cs.acad_yr      = s.acad_yr(+) 
AND cs.subj_code    = s.subj_code(+) 
AND pt.person_seqno = si.person_seqno 
AND pt.acad_yr      = si.acad_yr 
AND pt.term_code    = si.term_code 
AND si.sect_no      = cs.sect_no 
AND si.role         =ir.role_code(+) 
order by term_code, subj_code,course_num,sect_code








School Enrollment 
Projections


Lecturer 
Cost TA FTE TA Costs One Time 


Costs S&E Field 
Trips Copies Speakers Fall Total


SSHA 8,970               1,831,465    64.5 953,516       8,450      6,050      3,500      30,440       4,350         2,837,771   
SNS 5,762               247,863       25.46 1,273,025    13,500    140,202  3,952      40,334       -             1,718,876   
SoE 2,451               200,191       11.25 550,000       20,750    116,148  4,800      3,887         -             895,776      


Total Fall 2010 17,183             2,279,519    101.211 2,776,541  42,700  262,400  12,252  74,661     4,350       5,452,423 


School Enrollment 
Projections


Lecturer 
Cost TA FTE TA Costs One Time 


Costs S&E Field 
Trips Copies Speakers Fall Total


SSHA 7,755               1,890,241    38.5 574,069       7,100      3,700      4,000      25,500       2,150         2,506,760   
SNS 5,539               234,079       23.58 1,178,900    30,500    135,440  5,668      38,493       -             1,623,080   
SoE 2,352               259,497       10.75 540,500       16,535    129,291  1,000      3,952         -             950,775      


Total Spring 2011 15,646             2,383,817    72.828 2,293,469    54,135    268,431  10,668    67,945       2,150         5,080,615   
Total UG 2010-11 32,829             4,663,336    174.039 5,070,010  96,835  530,831  22,920  142,606   6,500       10,533,038


School Enrollment 
Projections


Lecturer 
Cost TA FTE TA Costs One Time 


Costs S&E Field 
Trips Copies Speakers Fall Total


SSHA 180                  -              0 -               -          2,250      -          1,320         7,500         11,070        
SNS 361                  -              0 -               -          5,250      -          2,646         6,000         13,896        
SoE 415                  -              0 -               -          2,999      -          560            3,500         7,059          


Total Fall 2010 956                  -              0 -               -          10,499    -          4,526         17,000       32,025        


School Enrollment 
Projections


Lecturer 
Cost TA FTE TA Costs One Time 


Costs S&E Field 
Trips Copies Speakers Fall Total


SSHA 155                  -              0 -               -          800         -          960            6,500         8,260          
SNS 315                  -              0 -               -          3,250      -          2,205         6,000         11,455        
SoE 260                  -              0 -               -          8,142      -          455            6,800         15,397        


Total Spring 2011 730                  -              0 -               -          12,192    -          3,620         19,300       35,112        
Total Grad 2010-11 1,686               -             0 -             -        22,691    -        8,146       36,300     67,137      


Total UG+G Spring 16,376             2,383,817    72.828 2,293,469    54,135    280,623  10,668    71,565       21,450       5,115,727   
Total UG+G Fall 18,139             2,279,519    101.211 2,776,541  42,700  272,899  12,252  79,187     21,350     5,484,448 


Total UG+G 2010-11 34,515             4,663,336    174.039 5,070,010  96,835  553,522  22,920  150,752   42,800     10,600,175


Spring 2011


Budget Projection - UG+G Combined


Budget Projection - Undergraduate


Spring 2011


Budget Projection - Graduate


Fall 2010


Fall 2010
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